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ABSTRACT 

The main purpose of the study was to undertake an assessment of school development 

'planning process in secondary schools of East Arsi zone in order to identifj, Ihe slrenglhs 

and weakness Ihen to provide allernalive recommendalions 10 Ihe idenlified prohlellls. To 

Ihis end. answers to the basic queslions perlaining to the performance of Ihe key 

opera lions of planning cycle of SDP. swke holders ' involvement. illlplemenlCllion slmleg\' 

and monitoring and evalualion mechanism. and potential challenges encounlered in SI)P 

process were sought in the study. A descriptive survey method of research was IIsed ill Ihc 

sludy. Pwposive and simple randolll sampling techniques were used in the study. The 

subjecls of Ihe swdy were 43 school leaders. 87 teachers. 32 studenls. 18 PTA melllbers 

alld 12 WED experts of p lanning and statistics frolll 6 sample woredas Ollt of 24 10101 

\Voredas and 1 town administration. The data that collected through queslioll/lllire. 

illlerview and document analysis were analyzed. interpreted and reported. The collecled 

daw were analyzed using percelllage. lIIean scores. weigh led lIIean vailies IIlId chi-sqllare 

lest. The fill ding of this study indicated that the extent to which the schools llelforllled ke\' 

operations of planning cycle slIch as school review. designing. implemelllmion and 

('mlumioll was fOlllld 10 be good. which illlplies good beginning ill Ihe praclices o/SI)P 

process ill secolldrllY schools of Ihe zone. However. the pareills and comlllunill' 

involvelllent in SDP'pl'ocess and ulilizatioll 0/ data collection illSlrllments' wils repon ed 

as low. Moreover. lack 0/ sllfficient alld conlinuolls training in the planlling process. 10lv 

commitlllellt 0/ school leaders and teachers. shorrage of materials and equiplllenls. low 

professional sllpport and control. weak eXlemal cluster network. lack of collahoralive 

working and over lapping 0/ programs are the major challenges conslraining the sllccess 

0/ SDP process. Based on the major findings conclusion were drawn as ;Ihe eXlent 10 

which schools pelformed key operalions of planning cycle was fOllnd to be good. weak 

involvemelll of parents and commllnily in SDP process. in sllfficient trailling in Ihe 

planning process and Ihere were various problems Ihal conSlrainlS schools ill Ihe process 

0/ SDp. Therefore. il is recolllmenried Ihlll pro\'idillg suslaillable Imill ing 10 iml'rol'c Ihe 

capacily of school leaders. teachers ami parell/s. improving Ihe involvemelll of p"relllS 

alld conllllllllily. lIIotivaling alld ellcoumgillg Ihe teachers ami leaders so liS 10 illlprOl'e 

Iheir r01ll 1lli11llC1I1 alld rCl'ortillg Ihe performoll ce of fhe school 10 parell/s. COlIl/lll1l1i/l ' IIlltl 

cUllcerncc/ o.Uic('s ill order /0 illlprO\'C rheir sellse o/he/ollg illgness and SlIl)l'or/ u.{.'}'c/iou/. 
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CHAPTER ONE 

THE PROBLEM AND ITS AI1PROACH 

This chapter consists of background of the study, statement of the problem, objectives of the 

stud y, significance of the study, delimi tation and limi tation of the study, defini tion of key terms 

and organization of the study. 

1.1. Background of the Study 

Education is a process by which man transmits hi s experIences, new findings, and values 

accumulated over the years, in hi s struggle for survival and development through generations. 

Education enables individuals and society to take all -rounded participation in the development 

process by acquiring knowledge, ability, skill s and attitudes (MOE, 2008). Therefore, education 

lies at the heart of social and economic development, through which the transmiss ion of socially 

accepted values and norms takes place, reduce poverty, and rea lize the development of economic, 

social , cultural and democratic values of the society . 

To this effect, the role of educational managers and their functions are quite important. Among 

these managerial functions, such as planning, organizing, cummandi ng, coord inating and 

controlling, plmming is the first and the most important which gives direction to educational 

institutions. In support of thi s issue, Cunninghum (1982) has stated that although there is much 

debatable as to which of these functions is most important in determining management success, 

there is much agreement that planning is the foundation upon which the other four functions rest. 

Moreover, he emphasized that, without planned direction and po licy limits fo r acceptab le 

organizational behavior, the administrator has no reference points upon which to jix the course of 

organizational behavior. 

Planning provides the fi xed points of reference up on which all the other dynamic elements of the 

administrative process can be fo unded. It is the mechanism by which a system adapts to and 

implements change. Planning establishes the bases fo r intelligent direction, cooperation and 

adjustment. Planning helps to deve lop and fac il itate objectives of the organizations. It provides 

better understanding about the future and how the organization should react if difficult condition 

occurs. It directs efforts that contribute to goa l at1airunent. 



_ School managers theJ~fore., haXe.the key task of planning_how their in" titutions. is to adapt and 

change to meet the chall enge of providing effective education to pupils. Furthernlore, in the 

development planning process, the school leadership requires to play a prominent rol e in 

articu lating a school mi ss ion, vision and fundamental aims; in leading a co llaborati ve e ffort s to 

priorit ize curriculum, develop aligned assessments and plan instruction to improve student 's 

achievement ; in leading data analysis to identify improvement needs; in leading learning and 

perfornlance development by strategically plan, organize, measure, monitor and manage school 

systems and processes necessary to school improvement and in leading change to drive and 

sustain change in collegial environment focused on continuous improvement in students 

achievement. 

The educational development planning that can be carried out by the decentrali zed school 

management is an integrated development plan which takes a longer term view in order to 

achieve school needs by combining and directing the co ll aborative effort of the school human 

and material resources in order to improve school effectiveness and effici ency. In support of thi s 

point, Wallace and Mc Mall;n (1994) stated that, development planning has rec~ni became an 

increasingly popular strategy for school improvement. This shows that SOP is a strategic plan for 

improvement. 

Moreover, SOP is also known as School Improvement Planning (SlP) or school growth plann ing. 

Although it has different name and defined differently by different authorities, the ultimate goal 

or the main focus of them is to improve the students learning and teaching outcomes. In other 

wonJs SOP and SIP are a comprehensive pl an, covering all aspects of the school, identi fying and 

prio ritizing targcts for improve ment and allocating resources accordingly. They are a continuous 

st rategic plann ing pmcess used to ensure that all students are achieving at high level s by 

cncouragi ng stud ~nt s input in to the· planning and development process. However. in most cas~s 

S IP locus on pupils ' academic performance, particularl y in the core subject areas and al so on 

tC:lching and learni ng. 'Whereas, SOP focus on the management and leadership within the school. 

the ba lance of the curriculum, pupil 's personal and social development , the school' s partnership 

and relationship with parents and the wide r community and on buildings and facilities. 

Davies (1992:2) a lso stated that school deve lopment planning enab les those who govern to 

concentrate on po li cies and those who manage to manage effecti ve ly; it combines the energies to 
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governors and rnanagers - In searching for. greater effectivene~~" ef(i.cien<;.y. jlud. .. c.qI1lm')Jl.ity 

satisfaction. It is thi s approach, which has to be adopted to meet the needs of schools as 

increasing self-governing institutions. The major concern is that bearing in mind the available 

reso urces, an effective education must be provided for all pupils. To do this governors and staff 

shou ld work together to prepare and carry out a development plan for the schoo l. Thi s needs to 

project the schoo l forward over a three year period. So that change is an ti cipated and successfull y 

managed. 

The way we fornlulate the systematic schools operational plan and its implementation wo uld be 

one of the factors for success and lor failure of the school performance. The way of mobilizing 

the stake holders and other resources in the formation process and implementation of the plan 

document such as poor organization and communication, problem of know how and shortage of 

capital could adversely affect the school perfomlance in the fulfillment of soc ial needs. , 
In Ethiopia, bes ide the need to increase access to education, the issue of cducation qualit y 

11n j)rovement was ga ined high attention, especially/ after the government has promulgated 

education and training policy (ETP) in 1994 E.C to improve access and contribution of education 

to country's development. Based on thi s, the country has tried a lot to rea li ze the obj ecti ves of the . 

policy in terms of access, efficiency, quality, relevance and equity at different level of educati on 

starting from mini stry of education to the school. 

Ed ucation Sector Development Program (ESOP) as part of a twenty year Education Sector Plan 

has developed and is be ing implemented starting from 1997. The main objective of ESOP is to 

improve quality, relevance,~uality, effic iency and access of educat ion under the framework of 

ETP. ' po ,;> 

i'- Iorcol'c r. the coun try has started' to imp lement the Schoo l Im provcment Program (S IP) to 

impro\'c the qualit y of educat io n through out the country . Acco rdi ng to " JOE (20U 7: 57). the 

school improvement program (SIP) has launched in 2006 aiming at improv ing the qualit y of 

education through enhancing students learning achievement and outcomes. Ethiopia has al so a 

seri ous international cOI11 mitment with regard to MilienniuI11 Deve lopmen t Goa ls (MDG) and 

Educ:Jtion f,)r A ll (EF.-\). 

3 



Therefore, in order to achieve these desired goals, it requires tbe .school development plans that 

can coordinate and combine the school community as well as externa l stake ho lders in the 

inl provement of education quality to produce competent, knowledgeable and skill ed man power 

that can take part in the sustainable development of the country. Consequentl y, the schools were 

started school development planning process from the beginning of 2000 E.C. As a result, East 

Ars i zone has started the three- year strategic planning, which concerned with a long tern1 goals to 

be translated in to planned and prioriti zed short-term objectives and improvement actions. 

The zone is found towards the south of East Showa, North of Bale, and West of West Harar and 

East of West Arsi zones . It had 25 woredas (24 rural woredas and I town administration). 

According to 20 I 0111 educational statistics, there were 50 secondary schools. There were also 

12793 teachers population (10792 primary school teachers 1-8 and 200 I secondary school 

teachers 9-12) and 596,080 students population (533.372 primary school enrollment and 62707 

secondary school enrollment) . The zone has varied topographic features that encompass 

Oega,Wo ina Oega and Kolla types of climatic condition. It has al so diversified peop le having 

different language, religious a~;d ~thical background. These people engaged in mixed:;g~i c uhural 
ac ti vi ties that is crop-cultivation and rearing animals. There is also the growing societal demand 

fo r the ex pansion and quality of education which requires developing the schools. 

Hence, from the current situations of the education system of the country and the needs of the 

society to have success ful schools, an assessment of school development plan ning process in 

secondary schools of East Arsi zo ne had a vital s ignifi cance. 

1.2. Statement of the Problem 

School deve lopment planning is essentially a co llaborative process that draws the whole school 

cOllllllun ily together in shaping the schoo l's fut ure. Wh il e it depends largely on the co liaboral illil 

of the principal and the teaching staff, it should also include appropriate consultation w ith all 

stake holders in the school community (SOP I, 1999:26). Thi s implies that the planning process 

requires sl1100th and productive relationship and coml11unication of these stake holders . However, 

in rea lity, in most of our secondary schools, the lion share responsibility of planning process is 
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belongs to the principals. In other hand the economic, social and teclmological change creates 

increases a pressures and expectation on the schools. 

To overcome or control the challenges of change the schools need to under took effective SOP. 

According to SOP! (1999:8), changing pupils needs necessitate ongoing educational innovation. 

To meet the challenges schools require a proactive approach to managing change. On top of this, 

Wallace and Mc Mahon (1994: 1 08) explain that, development planning offered a procedure for 

managing some or all innovations and other changes at school level. This is clearly shows that a 

proactive planning approach is appropriate to the dynamic environment in which schools find 

themselves and their need to be responsive to pupils and to changing circumstances. 

However, SOP process is not an easy task to be performed. Davies (1992:5) stated that it is 

relatively easy to plan the immediate future for oneself but, the further away the plans must move 

from oneself and the present, the more difficult planning becomes. This is because of the 

introduction of more and more unknown factors. Many teachers have felt considerable frustra tion 

when uncertainty. 

According to Mc Gilchrist and Mortimore (1995 :207) cited in Xaba (2006: 15) stated that school 

development plalming can be a school improvement strategy although not all SOPs lead to school 

improvement. This is based on how SOPs are drawn up and mainly what they focus on. The 

development plmming needs a deep understanding of what its intentions are and how it should be 

done. Schools wou ld have to di stinguish between planning for school improvement, innovation 

or change and simply planning for management aspects of the school , which could translate into 

simple operational planning (action planning); this against the background of schools generally 

being stable envirolUllents (Xaba, 2006: 16). In fact, Hargreaves (1995:217) cited in Xaba 

(2006: 16) argued that, unlike companies which operate in dynamic and uncertain environments, 

schools are remarkably stable for most of the time and are particularly dif(jcult to change because 

parent clients want astonishingly stable schools, and while schools are under pressure to innovate, .. 
much of thi s innovation is externally shaped and imposed on educators who have very li tt le 

choice in the matter. 
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From this exposition, it can be understand that SOP requires technical knowledge and skill fo r its 

execution. For example, determining and setting rea li stic objectives, time frames, performance 

indicators and costing are some of the activities that require knowledge and skill to determine 

(Xaba, 2006: 16). This implies that, the formulation of SOP requires co llective knowledge and 

experience of plan actors that is the planners should necessary be equipped with the required 

plarming knowledge, skill and experience. But, these issues are the major challenges in the 

effective process of SOP in many of our schools. 

According to UNESCO (2007: 17), some of the major problems identified in research reports and 

case studies are: focus on the product (the plan) rather than on the process; non-participatory 

approach- the plan being prepared by just a few (the principal and senior teachers) in order to 

save time; too high expectations at the beginning- introducing a new way of doi ng things bound 

to provoke some resistance and therefore wi ll take time; not bui lt on ex isting school practices and 

therefore too much seen as an add itional burden; no linkage between schoo l development plans 

and external supervision; no or not enough capacity- building of staff; no or not enough external 

support; and school development plarming not taken seriously, simply because it has been 

introduced in a bureaucratic way as yet another assignment given to the school. • - ,~; 

Moreover, in Ethiopian schools context the problem of human, materi al and financial resources. 

the way of planning process, the process of school review, the competence of school leadership 

and the plan implementation process would be of the problems that challenge the school 

development planning process to be practiced effectively in the schools. The problem of 

conducting school review and determination of priorities by participating teachers, students, 

parents and community as well as other resources such as using data gathering instruments, 

avai lable financial and other physical resources. Similarly, action planning and its 

implementation is the other challenging due to shortage of planning skill , knowledge and 

expen ence. 

Therefore, the researcher observed a wide gap between theoretical knowledge of school 

development plmU1ing process and the actual practice of the schools and this study tries to fi ll thi s 
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ga p by raIsIng the awareness to the school administration and other concemed bodies ,in the , 

planning process. 

Thus, from the above rationale, the researcher motivated to undertake the study at the secondary 

schools of East Arsi zone. Accordingly, the stud y was focused on answering the follo wi ng basic 

research questi ons: 

/ . 

5. To what ex tent do the schools perfonn the key operations o f the planning cycle of 

S DP? 

6. To what extent do the schools involve teachers, students, community and mobili ze 

other resources in the planning process? 

7. What are the implementation strategies and monitoring and evaluation mechanisms · 

of SDP in the schools? 

8. What are the challenges regarding the school deve lopmen t planning ex peri enced in 

the sc hool~ 

1.3. Objective of the Study 

1.3.1. General Objective 

The general objective of this research was an assessment of school development planning process 

in sccondary school s of East Arsi zone. 

1.3.2. Specific Objectives 

The spcciiic objec ti ves of thi s study were: 

I. To eva lu ate how Illuch the schools perfoml key operations of the planning cycle of 

SD P. 

2. To see the c.\tent o f the teachers, st uucn ts, and comllluni ty parti ci pation ;In<l ot her 

resource lI1 obi li Lation in the ill1plementati on of planning process cyc le. 

3. To eva luate the illlpicmen tation strategies and monitoring and evaluat ion mechani sms 

o f SDP in the scconuary schoo ls. 

4. To ident ify the major chal lenges experi enced by school regard ing the school 

development planning process. 

5. To forwaru necessary recommendat ion on SDP process can be e ffective and effic ien t. 
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1.4. Significance of the Study 

Planning is one of the most managerial functions that helps them to deal with both foreseen and 

unforeseen problems. Specifically, the fundam ental purpose of school development planning is to 

enab le the school to achieve and maintain the highest possible level of effectiveness in meeting 

the educational need of its pupils in a culture that is characterized by change. The way we 

formulate the systematic plan document and implement all intended activities determine the 

ultimate outcome of the school. 

The findings of this study were helpful for the identification of the school development planning 

process prevail in the schools under study. The process needs well understanding of its concept, 

necessary knowledge and resources. Hence, the student researcher believes that the results of the 

study may help to: 

3. Provide better awareness and understanding to schools administration and other concerned 

bollies to thinking and rethinking how to rev iew, design, implement, monitor, and evaluate in 

the process ofSDP. 

4. Providethe issues to be stressed by the school principals, teachers, and other profcss ional s in 

the process of the school development planning. 

5. Serve as initial ·step to carry out other detailed studies on the area by other researchers. 
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1.5. Delimitations of the Study 

The scope of the stud y was delimited to 6 (six) government secondary schools of East Arsi zone 

of Oromia region. The selected sample secondary schools invo lved in the study can represent the 

whole schools of the zone. Moreover, the stud y was deli mited to assess the school deve lopment 

planning (SOP) process by considering the key operations of the pl an ning cycle , the involvement 

of teachers, students and parents and other resources in the planning, plan implementation 

strategies, monitoring mechanism and system of evaluation of schoo l development plan and 

potentia l challenges of SOP process . 

The gathered data was foc used to SOP proccss starting from thc bcginning of last three years, 

when the deve lopment planning was introduced in secondary schools of the zone. 

1.6. Limitations of the Study 

It is clear that, the research work could not be tota lly 1l'ee ['rom limitati ons. Oue to thi s fact, the 

researcher was faced with re luctance of some respondents to fill and return the questionnaire, as a 

result, it was difficult to co llect the entire di stributed questionnaires, it was reduced thc 

information which may important to the stud y. 1n somc schools it was dit1icult to get PTA 

members fo r the interview and invo luntary during interviews d iscuss ion. During the data ana lysis 

and interpretation process there may be biases cmanating from cxaggeration or under estimation 

of some points by respondents, but every effort employed to minimize the comings and go ings. 

Moreover, financial and time constraints had al so their own influence in the process of 

conducting this research. 

1. 7. Definition of Key Terms 

Change: Change is any event or actio n, which alte rs the leve l of completeness or equi li brium. It 

may be the action moving towards equil ibrium or it may be building or it may be 

destroying (Havelock and Huberman, 1977 :3 2). 

Innovation : An innovat ion is an idea, proj ect or practice perce ived as a new by an indi vidual or 

indi viduals (Ayalew: 20(0). 

9 



Operational planning: Is a tactical planning. It is a planning that guides the day to day acti vities 

of the organi zation (CD EO, 2002: 127). 

Policy : A policy is a standing plan that establi shes general gui delines lor decision making 

(CDED, 2002: 129). 

Efficiency: A short term measure of how well an organization uses its resources (Hilt and et ai , 

1989:13) 

Effectiveness: How well an organization reaches its objecti ves ove r a pcriod of time (Hilt and et 

ai, 1989: 13) 

1.8. Organization of the Study 

This research report has been organized in to five chapters. The first chapter deals with the 

problems and its approach. The second chapter deals with rev iew of the related literature. The 

research design and methodology is discussed in chapter three. The fourth chapter treats the 

presentation, interpretation and analysis of data . Chapter li ve contains summary of major 

findings , conclusion and recommendations. Finally, li st of re fc rence material s, questionnaires, 

interview questions and other important papcrs are annexed in the appendices of thi s thesis. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

This chapter deals with the concept of planning and school development planning, the process of 

school development planning that dca ling with strategies, school ethos. cul ture, aims and 

framework of the planning process. Moreover, the literature deals with prac ti ces and cha llenges 

in the school development planning process and the school deve lopment planning in Ethiopia. 

2.1. The Concept of Planning and School Development Planning 

2.1.1. The J)efinition of Planning 

Different authorities define planning in different ways. Some of them arc defined as follows: 

Planning can be defined as sclecting and relating knowlcdgc, facts , images and assumptions 

regarding the future tor the purpose of visuali zation and tormulation of desired out comes to be 

achieved , sequential activities neccssary to achie ve those outcomes and limits on acceptable 

behavior to be used in their accomplishment (Cunninghum , 1982:5). 

Forojall a (1993 :38-9) has detined that, educational planning as the proccss by wh ich an analysis 

of the present condi tion of an cducation system is made in order to dctermine and devise ways of 

reaching a desired future state. It basically aims at the coordination and direction of all the 

different parts of an education system towards the achievement o f long-term goa ls of a country or 

region! state within it. This involves the assessment o r thc ex isting situation, includi ng 

institutional structures, financial and human reso urces and thc evolution of strategy of action. As 

a management too, educational planning is a conti nuous process of acq ui si tion and analysis of 

data from an empirical basc for the provision of information to deci sion makers. In addition to 

this, CDED (2002: I 05) defi ned as planning is lhat fu nction of management in which a conscious 

choice of patterns of influence is determined for decision makers. So that, the many decisions 

will be coordinated fo r some period of timc and will be directed toward the choscn broad goals . 

A plan is a pre-determined coursc of action . [t may be tail ored to a specific project or may be 

established as stand ing schemc lor an y future actio ns. It also includes mcntall y scarch ing for 

possibil ities of future problems that might appear. It provides rramcs or refercnce fo r deci sions of 

individuals in an organization. 
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2.1.2. Conceptualization of SDP 

The concept of planning assumes that human society can be made to change in desirable ways 

through deliberate action. Implicit in thi s is the belief that such change will lead to progress or 

development; hence the emphas is on development planning, including the planning of education 

in Africa and other third world countries (f'oroja lla, 1993: I). Th is deals with development 

planning needed for the changing circumstance of human society. 

Three distinct terms have grown up over the last few years to descri be the plan doc ument. In 

1985, Enfield LEA introduce the term Institutional Development Plan (!DP) to cover both a 

process and a document (Goddard, 1992). This tcrm was takcn by Goddard from the wo rk of per 

Dalin and IMTEC (International Movement towards Educational Change), where it stands fo r 

Institutional Development Program. It was also stated that. the more genera l national desc ription 

of the document is school development plan. wh ich recogni zes its app lication to schools. 

Goddard ( 1992:99) has also explai ned that , the advent of local management of schools (LMS) 

heralded the term management plan. The confusion caused by thi s label stems li'om the 

managerial as opposed to the developmental aspects of the process and document. In order to 

over come the unnecessary emphasis towards either developmcnt or management , we use the 

term school plan. 

According to Holly (1989:31 ), the idea of school devclopment plans was first rai sed to 

prominence by the ILEA 's Report of the Committee on primary education (ILEA, 1985) which 

said : 

We recommend Ihal evelY school should have a plan j(Jr developmenl, laking 
accounl of Ihe policies of Ihe LEA, Ihe need oflhe children, Ihe capacilies of 
Ihe staff and Ihe known views of Ihe parenls. The plan should have an aClion 
shee/ allached to il showing whal Ihe responsibililies ofmernbers ofsw[fwill 
be and selling large I dales. The plan should also show whal, if any otllside 
assislance or special resources will be needed and indialle lime scales: il 
should also show by whal means Ihe effeci of/he plan are /0 be assessed. 

The central purpose should be expressed in terms of the improvements sought in the children 's 

learning. Furthermore, Ho lly (1989:31) has explained that the deve lopment plans were further 

promoted when the [-louse of Commons select comm ittee ( 1986). This shows the starting and 
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introduction of school deve lopment planning around 1985 in the system of educational 

development and its main focus is to impro ve the children learn ing. 

Therefore, school development plan is explained as a document which sets out the strategies the 

school will adopt to secure and sustain school improvement. 1t brings together, in one purposeful , 

practical and coherent plan, national , local and schoo l prioriti es, rellccting the aims and va lues of 

the school (Bedfordshire, 2008:4; Hopkins et aI., 1995:75). 

Bedfordsh ire al so explained that school development plans (a lso known as school improvement 

plans or single school plan) take many shapes and sizes. There is no one "co rrect" format but 

there are certain features which should be included. School development plans are not static and 

should be produced in a format that enables regu lar updati ng. 

Ideally a school development plan will contain brief, contex tua l information (e.g. a review of last 

year' s plan including impact; key issues; national and local priorit ies of relevance to the school ; 

relevant sections of SIP reports; summary of signilicant school data); a statement of the school 's 

value, aims and vision, which has been revisited annually (long term); a strategic plan, which 

shows proposed developments for the nex t two/ three years (medi um term) and focused action 

plan for each current priority (short term). 

Hence, the school development plan is primarily a working document fo r use by the school. It 

will be based on the school's anal ys is of currelll leve ls of performance. its assessment of how 

current trends and future facto rs may impact on the school and set out priori ties and targets for 

improvement for the period ahead (DENl, 2005: I). 

Moreover, Jeilu (2002) defined school development planning as a process whereby a school 

reviews; the quality of provision; ident ifies strengths and areas for improvement ; priorit izes area 

for improvement; plans and implements actions to address prior iti es and moni tors and evaluates 

the outcomes. This implies that it is not a one shot activity. It is a cont inuous exercise in which 

the school rev isits all its activities throughout the planning cycles. 

Therefore, school deve lopment planning is a systemat ic, co ll aborati ve and inclusive, on go ing 

and progressive process undertaken by the school to promote who le school effect iveness. school 

13 



improvement, quality enhancement , staff developmcnt. partnersh ips, effective resource 

development, change management and the furtherance of aims and prior ities of the national 

education system (SOP!, 1999: 13- 1 5) . 

Accord ing to Hopkins et al ( 1995), devel opment planning is commonl y called "Schoo l Growth 

Plan" that provides a generi c and paradi gmatic illustration o f a school improvement strategy, 

combining as it does selected curriculum change with modifications to the school's management 

arrangements or organization. 

An effective planning process is an essenti al featu re of every success fu l organ ization. In the case 

of schools, DENI (2005: I) has elaborated that. the process wil l involve; the confirmati on of the 

school's ethos, culture and aims, an assessment of the school 's curren t position, its strengths 

areas for improving the quality o f learning and teaching and the va ri ous factors which will 

influence the management and deve lopment of the school over the next 3 years, the anticipated 

level of resources and its management, what the school wa nts to ach ieve wi thin a defined number 

of years, in most cases expressed in terms of qua lified targets for future performance, how it 

intends to bring about thesc achievcments; and whcn. and how it will mcasure progress. 

2.1.3. The Rationale for School Development Planning 

The key purpose of school development planning is to contri bute to the continuous improvement 

of the quality of learn ing and teaching through a process of regu lar and ongoi ng planning, 

evaluation and review. It is important to stress that school deve lopment planning is about the all 

aspects of the school that contri butes to improve ment (e.g. ethos, equal opportunities, staff 

development, behav ior, buildings) (DENI, 2005:3-4 and Jei lu, 2002). 

According to Ishare Ruffer and Co ll eagues ( 1979: 178-9) cited ill Ribbins and Burridge (1994:86) 

view that the characteri stics of school as a social institutions combine to create a pa rticular ethos 

or set of values, attitudes and behaviors which are representat ivc of the school as a whole, which 

are open to modification by the starf, rather than be ing fi xed by external constraint s. In support of 

thi s idea, I-lolly (I 989:25) has stated that , school devclo pment grows li·om the inside tempered by 

what is happening on the outside. [-Ience, it may indicate that co lla borate efrort o f school 

community is quit important in tbeir school growth and quality improvement. 
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Moreover, school development planning promotes the school erfcctivel~ess' and -improveme'nt in 

which the provision of quality education enhanced and the needs of al l its pupils achieved. 

Regarding to thi s idea, Davies (1992:2) has stated that, school development plann ing enab les 

those who govern to concentrate on policies and those who manage to manage effecti vely, it 

combines the energies of governors and managers in searching for greater effectiveness, 

efficiency and community satisfaction. DENI (2005:4) has also explained that, in particular 

school development planning promote school effecti veness and help ensure that all those 

involved in the planning process and deli very have a shared understanding of policies, procedures 

and practices with in the school. So that, school development planning provides an exemplary 

illustration of a school improvement strategy, combining as it does curriculum change with 

modifications to the school 's managements. 

Besides helping the schools organize what is already doing and what is a need to do in a more 

purposeful and coherent way, school development planning is also helping schools to manage 

innovation and change successfull y. In thi s regard. SDPI (1999: 15) stated that SOP helps the 
/ / . 

school community to manage change elTectively by enabling it to contro l the pace and direction 

of internal change and to built a capacity to respond rapidly to new challenges. Add itionally, the 

school development planning promotes teachers professional learning. Goddard (1992: I 07) has 

pointed out that, teachers can wo rk collaboratively, share ideas and learn from experience. As a 

number of teacher commented the process we have been through is 1 ~lr more important than the 

finished document. This may indicate that the process is very important than product (plan 

document ). On the other hand SDP promotes effec ti ve deployment of avai lab le resources. In 

relation to this SDPI (1999: 15) has noted that , formalized school development planning enables 

the school to specify resources requirements and to target available resources meeting priority 

needs. 

2.1..1. C haractcristil's of School Deyelupment Plan 

The essential features of school development planning can be identi lied as lol l'l\\s: 

A belief that the Development of Schools Grows from within 

The school development is the responsibility of those who work with in it. Accord ing to 1I 0lly 

( 1989:32) there are th ree other reasons for school growing Irol11 wit hi n; I ", ownership, staff feel 
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more. in cont(ol and cQ)11In,itted to developments they are involved ",ith and. res.PQnsibie..for. )"d, .. 

School developmenl, can in one sense be internal. For sure, "outsiders" can be in vo lved, offer 

support, and help to set the agenda of change, but ultimately development rests upon teachers in 

classrooms, anc illary staff around the school, the head teacher in the school all working to make 

developments happen. Without their involvement very little else will change. 3,d, Much growth 

has come from using and spreading the talents of those working in the school. Teachers do not 

only teach children, teachers can teach teachers! Many teachers developed because they learned 

from their colleagues within their own schools and development plans should clearly continue 

this well known and valuable form of school and teachers development. 

Hopkins et aI., (1995:4) has stated also schools have the capacity to improve themselves, if the 

conditions are right. A major responsibility of those outside the school is to help provide these 

conditions for those inside. 

The Plan Should be the Whole School Plan 

/ . 

Some teachers saw the need to develop the school development plan to ensure coherence and 

consistency across the school (Goddard, 1992:104). In other word Holly (1989:33) stated that the 

plan brings together the views, ideas and aspirations of all members of the school's staff and 

becomes the way forward for all of them. Thus, not only does the plan bring ideas together but it 

a lso becomes the staffs collective view of how and where the school should be develop ing. 

Consideration of the Views of the LEA and Central Government 

With the advent of the 'National curriculum' schools will also need to take account of 

developments at national leve l. Whil st schools should develop from within they need to be full y 

aware of and alert to the idcas and \\'ishcs of others who hJ ve a stake in schoo l deve lopment. 

.-\1 50 il mi ght be ri sky (or even unproress innal) to ignore the v icws. inspect ions. the policies of 

the ed ucation committee and the work or the LEA advisors/ inspectors (Holly. 1 'iS<):3 ~). 

Consideration of the Known Views of Parents 

i\·lany head teJchers are keenly aware of their schools reputat ion and image and are alert to 

parental views (Ho lly, 1989:34). In addition SOPI (1999:28) clarify that it is important that 
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parents are invo lved in the planning process. Through, the representation . of the .. board .. 0L 

management and the parents association. Where one has been establi shed, parent s can readi ly be 

consulted in the clari fi cat ion of the school 's mission, vision and aims, the view of the school's 

current reality, the estab li shment of priorities, and the development of policies on issue such as 

di sc ipline or home work. All parents should be kept infonned of relevant outcomes of the 

planning process . 

Moreover, it is both necessary and prudent to secure the agreement, indeed, support o f governors 

to the school plan. The consideration of the views of the LEA, parents and gove rnors is crucial to 

the successful management of the change (Holly, 1989:35). 

The Plan should be derived from a Review of Current Practice 

Schools' should set up arrangements to review where they are in relation to the many aspects of 

their internal and ex ternal environment (ILEA, 1985 ) cited in Holly (1989). The purpose of the 

revie\y is to identify the needs of the school. If schools are}o.grow from wi th in then schools need 
~ ~ 

to know where they are reviews should provide a better view o f where they are; hence they are a 

necessary step in the process of growing and developing. 

Priorities 

Priorities will be determined by each school , and will therefore, be tailored in acco rdance with 

the perceived circumstances, preferences requirements of the school as a who le. Priorities for 

development are selected and planned in detailed for one year and the supported by action plans 

or working documents for stafr. The priorities for later years are sketched in out line to provide 

the longer term program (Hargreaves, et aI., 1989:4). 

Thl' C,'ntral !'nrpose should be expressed in terms of the Improvements songht in the 

children learning 

Acco rd ing to Bell (1998:45 3) ci ted in Xaba (2006: IS), the purpose of deve lopmen t planning is to 

assi st the sc hool to in troduce changes successfull y, so that the qualit y o f t ~ac hin g and the 

standards of lea rning are improved . In support of th is, Ho lly (1989:38) has ex press that a school 
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deve lopment plan should make that connection because the plan should record, at the start of the 

plan 's implemelllation, the improvements sought in ch ildren's learn ing. 

Time Schedule 

The plan should indicate time schedules. Target dates should be set and everyone should be 

aware of them. A plan might well take more than a year; and could be one of a continuing series. 

It is also possible that schools prepare a plan for, say, three years, only the first year of which is 

prepared in detail with the other two years outlined. Then, as those years are approached they are 

updated and planned in greater detail. 

Identification of Outside Help 

Increasingly there are LEA support staffs available to help schools. Some of these staff operates 

as teams, others as individuals. Additionally, there might be colleagues in neighboring schools 

\dlO have expert ise in the schools priority areas, or the schoo ls might approach LEA advi sors / 

/ . inspectors, teacher centers and higher education estaolishments (Holly. 1989:39). 

Analysis resource implications 

The plan should indicate any major shift required in the provision of books or other resources. 

Some kind of budgeting will be needed in order to provide some financial support for the plan. 

This budgeting decision should be made in the light of the plan, and should be communicated to 

all staff and agreed. 

2.2. The Process of School Development Planning 

2.2.1. Strategies ill School Development Plans 

110"· a sc hool chooses to audress a particular development objective is an issue of professiona l 

practi ce anu the respons ibility of school staff. Thus, school development is necessaril y linked to 

professional deve lopment in schools. Dimmock (1993: 153-155) has elaborated that, tbe st rategies 

in sc hool uevelopment plans that proviues for exchange of info rmati on on the effectiveness of 

p:lnicubr sl r;lI e~ ics for speci fic s ituation. 
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Trnining nnd Development to Support School Development 

Schoo ls need to eva luate the skills and knowledge required for planning and managing the 

development process. The planning process requires leadership, peer gro up communication and 

co ll aborati ve problem-so lving sk ill s. Further, interpersonal skill s in providing feedback on 

performance between indi viduals and gro ups are required. In many cases school s develop internal 

cluster networks to share experience and expertise. Schools assess their training and deve lopment 

req uirements in relation to the strategies that are specified in their school development plans. 

Approval of School Development Plans 

Area directors, and di strict superintendents as their advisers, are responsible for the approval of 

schoo l development plans. Approval requires school development plans to conform to the 

guide lines that have been set by the department, and school s to set themse lves rea li sti c outcomes. 

Outcomes which embody high expectati ons, but wh ich are attainab le, are considered realist ic in 

terms of school deve lopment. / 

Review of School Development Plnns 

The review process associated with school development plans consists of both internal and 

exte rnal reviews of progress and of the management of the development process. School s 

conduct their own annual internal rev iew of progress in terms of their school development plan. 

In addition , this internal review process assesses potential areas of development that the school 

li eeds to address in its current forward plan or at the end of the present three-year development 

cyc le. This provides school s with time to plan and introduce new development strategies and 

coordinat e thcm w ith the strategies contained .in their current school deve lopment plan . 

2.2.2. School Ethos, C ulture nnd Aims 

The plan sho ulu start wit h a clear statemen t of the school' s e thos and unuer pinning va lues, 

together wi th any di stinctive characteristics. The strategic aims o f the school will flow from these 

statements. Thi s part of the plan will nonnall y remain fairly constant but nevertheless requires 

rC\'iew as part of the development planning process to ensure that the aims and val ues of the 

schoo l are up to date and rel evant (DEN I, 2005:9). 
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2.2.3. Framework of the School Devclopmcnt Planning Process 

The basic framework is a planning eyc le that revo lves around a centra l co re. The core consists of 

the school' s mission, vision and fundamental aims. The p lann ing cycle comprises four key 

operations: review, design, implementation and evaluation. 

The process can be represented diagrammatically as follows: 

EVALUATE 

REVIEW 

MISSION 

VISSION 

AIMS 

IMPLEMENT 

Fig 1. Basic Framework of school development planning proccss 

Source: SOPT ( 1999: 16; Jeilu , 2002). 

DESIG N 

As a strategic planning device, school de velopment planning is concerned with long-term goals 

(the mission) to be translated into planned and prioriti zed short terlll objectives and improvement 

actions (development planning), after careful analys is of the strcngth and weakness of the school 

(audit). Furthermore, the process itse lf of putting the improvement actions into practice 

(implementation) has to be systematica ll y anal yzed on the bas is of appropriate indicators and 

followed by corrective action (monitoring) (N ESCO, 2007: I S). 

The school development planning process often begins with the formul ation of mission, vision 

and aims. Some schools, however, find it more helpful to begin wit h the review and to allow their 

understanding of their mission , vision and aims to become enriched and clarified through 
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participation in the plan ning process and in particular through reOection on the local , national and 

international context factors that will influence the shapi ng of the schoo ls future (S OP I, 1999: 16). 

The school has to formu late its vision, mission and fundamenta l ai ms which articul ate the reason 

fo r the school's existence, what it wants to crea te and achieve. and what it considers to be the 

fundamenta l purpose of educati on (MSTP, 1998; SOPI, 1999). 

Mission : mission can be defined as a general statement orthe over al l rai son d 'etre of the school. 

It should be brief enough to be memorable and challengi ng enough to make one think (SOPI, 

1999: 17). This explains that the schoo l mi ssion is a clea r statement of the school it was, from 

which the strategic school aims wil l derived . The miss ion statemcnt addresses the basic questions 

that show the reason for the schools ex istence. Accordi ng to SOPI , (2003:2), the mission 

statement raised four basic questions like: Whom does the school serve') , What service does the 

school provide?, How is that service provided?, What are the key be liefs and val ues the school 

stands for? The effective school mi ssion sho uld be clear, action ori ented , invites people towards 

the achievement of school goa ls. [n support of thi s. Jcilu (2002) has ident ified that , the effecti ve 

mission statement as identifying, focused, va lue based, reali sti c. actionable, instructi ve, concise, 

readable and inspiring. 

Vision : Can be defined as a statcment of the desi red future of the schoo l, of ho w it wants and 

needs to be. It beckons towards betterment (S OPI, 1999: 17) . Dilllmoek (1993: I 01) has also 

defined that, a statement of what the organization ought to be: the ought, the should , the values, 

which guide practice. Co lton (1985: 18) and Duke ( 1990:26) cited in Oimmock (1993: 10 I) have 

suggested that vision defines not what we are but rather what we seek to be or do. While on the 

one hand, it can make dreamers of us all by letting us 'sec feelingl)'; there is also a practical , 

purposeful role for vision to play. Vis ion expresses a view of what is desirablc but it must do so 

in a way which can ' inspire and moti vate people to wo rk towards improvement'. Moreover. 

school vision al so used as guides for decisio n-mak ing and problem so lving. In this respect, 

Oimmock ( 1993: 102) has revea led that, a clear articulated visillil guides dec ision-making and 

problem solving so that s ituations arc resolved in a way that is consi stent with the goa ls, priorit ies 

and direction of the schoo l. Vision moves I"rom a dream state to practi ca l, daily hands on guide 
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when it includes the goa ls staff hopes to acco mplish l'o r and wit h studcnts. Vision is a shared, 

public statement of values. 

Aim s: Can be defined as broad statements of the educational goa ls that the school seeks to attain. 

They flow from the mission and vision. In general, they wi ll re lated to the promotion by the 

school of the intellectual , phys ica l, soc ial, personal , spiritual , moral and aestheti c development of 

all its pupils (S OPI, 1999: 17). 

The Planning Cycle 

The planning cycle can be structured around a number of key questions, which can be related to 

the key processes or operations. According to UNESCO (2007: 16) live bas ic questions has stated 

such as; that are we trying to achieve? Whcre do you stand') What changcs do wc req uire? How 

shall we implement these changes? And how well arc wc implementing ou r plan? These 

questions are directly fee uses to key process of planning cycle sueh as miss ion, audit, 

development planning, implementation and monitoring respec tively. Similarly SOPI, (1999: 18) 

and Bell, (1 998 :452) identified that, the planni ng cycle addresses questions: where is the school 

now?, which focuses review of the current situati on?, whcrc do you want the school to be at the 

end of the cycle?, which focuses to prioriti cs l'or development. ho\\ will we get there?, thi s is the 

issue of specification of targets and objecti ves, design detai l action plans and implement the 

action plan, how wi ll we check whether we arc getting therc·). that focuses to monitor the 

implementation and at the end how will we know if we have got there?, which directs the 

evaluation of the implementation. Furthermore, the plann ing process is based on annua l cyc les, 

each consisting offom sequenti al process or stages. In suppo rt of this idca, DES (1989:5) cited in 

Wallace and Me Mahon ( 1994: I 0) ident ified fou r key stages: 

I . Audit: a school reviews its strength and weaknesses ; 

2. Plan Construction : prioriti es for development are se lected and then turned in to specific 

targets; 

3. Implementation: of the planned priorities and targets: 

4. Eva luation: the success of implementat ion is checked 
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In general, all these authorities commonl y explain that the plannin[! cycle as a whole starts from 

review (audit) the current situation, des ign, implement and moni toring & eva luate thc output in 

the cycle which can be elaborated in the fo llowing. 

2.2.3.1. Review (A udit) of C UITcnt Pro vision a nd Identification of 

Kcy Iss lIcs 

According to DEN! (2005: 11 ), this stagc involvcs a school in eva luati ng, in a constructive ly 

critical manner, the nature and quality of it s provis ion ac ross a wielc range of arcas especiall y the 

standards attained by its pupi ls. As a minimum, this rcview must examine the areas set out in the 

regulations. This exercise needs to invo lve an analysis of the perfo rmance of pupils. comparing 

Current performance, across the school and in each subject, with that of prev ious cohorts ; the 

performance of the same cohort across different subjects and current performancc aga inst the 

performance of pupil s in schools of similar size and for characteristics. 

The rev iew of current school situat ion plays a vita l rol e in the fo rmu lat ion of effective plan 

document. It helps the school SWOT analysis and to make deci sion 101' the cffectiveness of its 

development planning process. [n re lation to th is issue, SDPI (1999: 18) has exp lai ncd that, the 

purpose of the rcvicw is twofold: 

Description: to compile a compile a comprehensive acnJlmt of" the school 's current 
situation with a view to heightening the awareness of the .I ("hool comnltmity 0/ how and 
why the school jimctions and 0/ the context in ,,,hich ojJ"r({/es and providing data for 
analysis as a basic for decision making. 
A llalysis: to establish the schools internal strength and chullenges and the opportunities 
and threats presented by its external environment, with (I "iew to identifoing needs' that 
must be addressed and factors that must be taken il1lo uc;couI1l in planning for the 
development o/the school and prioritizing areas/or the c1el'elopll'lent. 

Equally crucial in the review phase arc the review instruments. SDPI (1999: 20) c ites survey, 

questionna ires, interview, checklists. and SCOT (S trengths, Challenges , Opportunities, and 

Threats) analysis. These instruments are mcant to eli cit school needs by e liciting information 

fro m stake holders. This phase is then follo wed by prioriti z'ltion of necds that should be 

addressed and a number of poss ibili ties for development (Xaba . 2006: 17). This implies that 

school rev iew should be conducted scicntiil cal ly by us ing data collection instrument in order to 
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co llect information to access internal strength and weakness, external opportunity and th reat and 

school needs. 

Moreover, DENI (2005: 11-1 8) has exp lained that, rnany interna l and extern al factors wi ll 

innuence the effect iveness of provision within a school and as such need to be identifi ed and 

their potential impact assessed. Regarding to internal environment , the aud it should include a 

rev iew of the perfonnance of the school by focusing on its e ffectiveness in terms of the learning 

and the experi ences of its pupils. The schoo ls need to address the follo wing questi ons like: how 

does our present perforn1ance compare with that of other school s operating in similar 

circumstances?, how does our present perforn1 ance co rnpare with the ach ievemen t of the school 

in previous years?, in schools, is there evidence that the pupils work and attainment in certain 

subjects /areas of stud y/ key stages/ year groups are better than others? I f so why? Are some 

groups of pupi ls doing better than o thers? If so why? And how does the perforn1ance of boys 

compare with that of girl s? 

lVloreover, many literature identified that internal review ·involves ana lyz ing the stati stical and 

o ther data ava il ab le to the school , the extent to which the current organization and management 

of the school supports the delivery of the schools priorities, an assessment of teachi ng provided 

by the school, an assessment of the contribution of non-teaching staffs, rev iew o f cu rricul ar and 

extra-curri cular provision, the effectiveness in promoting the pupils personal and social 

deve lopment and the effecti veness of leadership and management in promoting actio n to im prove 

learning etc. regarding to the external environment the schools need to be aware of a range of 

factors that ma y impac t o n its work . These will include government policy and priorit ies re lated 

to education, local policies and their li kely impact on school and changes in the community 

se rved by the schoo !. 

2,2.3,2, Design : Prioriti es for Act ion and Action Planning 

Il av ing id~ntiliL'd , in a syste matic manner. the sc hoo l' s strengths, areas Jor im provemelll , 

challengcs and opportuni ties, the nex t stage is to detern1ine priorities fo r the fu ture and decide 

how the work wi II be taken forward. 

Dctrrlllining Priorities: In deciding on priori ti es for improvement the schoo l I11 lght al so wi sh to 

consider previous ly identified st rength or areas for improvement, areas for improvement 
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identified during an inspec tion and ar~as rdati ng tu nati onal or I\lc,d in itiati ves; 'or ,an area of 

particular interest to parents sueh as pastoral ca re (DENL 2005: 18-1 (») 

Due to scarce educat ional resources. the schoo ls needs should be pri l) ri ties, On the top of these 

issues, SOPI (1999:2 1) has explained that. the school' s rcsources \If personnel. expert isc, energy. 

time and money are limited. Accordi ngly the needs and poss ihili ti es ll1ust then be prioritized in 

terms of their importance to the development of the schoo l. in ligh( of all the contex t factors ; the 

current capacity of school to address them and the current cummitment of the school to dealing 

with them, 

Action Planning: In the design stage, the priorities identified in the rcview are translated into 

specific objectives or targets and action plans arc designed to achi eve those objecti ves (SOPI , 

1999:2 1). Action plans have to be detail ed and specify objec ti ves 10 he achieved, action to be 

taken, persons responsible for auctioning those activities. ensts inmh·cd. time frames and 

monitoring mechanisms, To ensure that im plementation of th~ plans lakes place, action plann ing 

has to be as detailed and reafisiic as poss ibl e (Xaba. 2006: 17). / 

According to Wallace and Me Mahon (1994: I 0) , detailed plans ar~ m,(de for the year ahead and 

for the nex t two in outline. At the end of the initial cyc le. detailed pl '"1S for thc following year are 

made with reference to the outline plans madc previo usly, Agreemenl on priorities and targets at 

the plan- construction stage is to be followed by the developmen t of detailed action plans which 

include the identification of sllccess criteria by which progress \\ ilh implemenlation may be 

monitored. Moreover, action planning specilied what is to bc done "hel \I'ill do it ~ And when it 

wi ll be done~ Whi ch stated in detaibl objec ti ves and targcts to guid ,'s the day to day activities of 

the school ') On the other hand. it is dc,ding with UIiTCllt seh' '' 11 )'I lc ra ti llns '(Ild allllca ti lln of 

2.2.-'.3 IJ)lpil'J)Il'lllalilln and i\lonilllring 

The implementation and monitoring of the actieln plan is the illlpli nant stage, Many schools 

prepare good plans but !>I il to implelllcn t thcm clfccl i,·d y. Rcgardin ,' III thi s issue. Napuk ( 1993) 

has slilleJ Ihal, il J ocs 11 0 1 mailer h()\( \lcll ,mei gr,'al a pbn se~Il " I" IIC it is lI s~kss if it I' lii s to 

i III plcmcntcd. 
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Duri ng th e im plementation process, the tasks specified in the action plan are carried out. It is 

important to establi sh structures and procedures where by teachers involved can be suppo rted in 

their work. Such support might include: the encouragement , affil1l1ation, or advice o f co ll eagues; 

secretarial , adm inistrati ve or practical assistance; advice from educati ona li st with re levant 

experti se the support teams for specific programs are valuable source of advice; training in 

relevant skill s and contact with school s invo lved in similar projects (SDPI, 1999:23). 

Implementation is often regard ed as something which is beyond the scope of planning or 

planners. Thi s attitude can be explained by the fact that actual impl ementati on of spec ifi c plan is 

the responsibility of technica l and administrati ve personnel rather than plan ners. Howcver, this 

does not mean that planners can ignore the implementation stage. On the contrary, 

im plementation problems are widely recogni zed as one of the maj or weak ness o f planning in 

ma ny parts of the 3'd world (Conyers and Hil ls, 1984 :80). Grind le cited in Conyers and Hill s 

(1984: 156) suggest that nature of pl anning process, organi zation of planni ng and implementat ion, . 

content of plans and management of the implementation process are some 0 f the factors affecting 

pl an implementation. 

Monitoring and evaluation consists measuring the status of the activiti es agai nst an ex pected 

target and a llows judgment by continuous co llection and anal ysis of information . [n support of 

thi s, SDPI ( 1999:23) has also suggested that, constructi ve monitoring, or form at ive eva luation , 

faciliti es effective implementation. It is a way of di scovering if the plan is worki ng and of 

assessi ng how wel l it is working, so that correcti ve action can be taken as soon as it becomes 

necessary. Thus, it can prevent waste of time and effort. 

Monito rin g procedures include: review meeting (full staff or small groups) to d iscuss progress in 

the li ght of the success criteria, highlight difficu lties, suggest approaches to problems; informal 

di scussion or more formal interviews with participants or stake holders to get feedback on the 

con tinuing appropriateness of targets tasks, remits, resource-speci fi cations and time scal es; 

observation by a mento r or cri tica l fr iend (an outsider with relevant expert ise) and use of fo rm al 

review instruments at spec ifi ed stages within the time scal e o f the plan. 

Monitoring can lead to the adjustment of any aspect of the acti on plan. [t is a process which the 

progress of implementation insures that it is operating properly o r not. According to DEN I 
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(2005:26-27), the principa l will need to have in ternal arnll1 ~~lllcnt s ill p lace to moni to r progress 

so that helshe is in a position to repo rt to the boa rd 01 ' f! 0vernors , As a minimum: all goals, 

objectives, strategies and measures outli ned in the school de ve loJllllent plan should be understood 

by teachers and were appropriate other sta ll: all stafr should be aware of their responsibilities as 

spec ified in the school development plan: the sen ior In<IJ1<l f!C Jl1ent t~am shou ld prepare and 

regularly rev iew progress report aga inst ac ti ons and in lar~e sehouL heads of department and 

other managers should supervise completion of tasks ass i ~n ed to na meci ind ividuals. 

[n addition to th is DEN[ (2005:27) has summari zed that. the princ ipals termly monitoring report 

offers simple headl ine fact s in a nu mber of areas inc l udi n ~ attendallce. curricul um deve lopments, 

pupil performance and summary repo rts from all hcads or li epal'liitellts covering a ll areas of the 

curricu lum. At year end the report a lso includes a sectio ll Oil stallpc·rlc.rmance management and 

staff development, and an overview assessment o f progress acl'llSs the development plan over the 

prevIOUS year. 

2.2.3.4. Evaluat ion 

Self-evaluation is the key to ongo ing improve ment. /\t the elld ai' the planning cycle, it is 

important that the school community evaluate the success or tl,,· impicmentation in attaining the 

targets and addressing the school's development needs, /\ccordi n ~ to Miron and Chinapah 

(1990:26) has defined evaluation as a process of anal ys is an ti conlrLl ! cles ign to determine the 

relevance, effectiveness, signifi cance and impact ot' spccilic 'Ictil'i ties ancl the degree of 

effic iency with which they are carri ed out. Moreover, the evaluation process reviews the extent 

to which it has been possible to achieve the objectives that Were speci I'lcd in each action plan or 

project: fully, part ly, or not to any signilicant evcnt IS DI 'I . ll)')')' ) · 1) . The ou tcome of the 

eva luation feeds in to the next planning cycle, 

l ei lu (2002) has also ex plained that, school self evaluation is provicles <III acc urate assessment of 

how well the school is performin g ancl what it needs to tlo ncxt. ancl leads natura ll y in to the 

school's development plan through the idcntili eation of sdmol impw vc rne nt priorities. As a hole 

one can generalize that evaluation is an exerc ise to Heel'S, the ."'C.X'·' a lld lor failu re of planed 

objecti ves, programs impact and cost effecti veness to make acilllstll1cl11 l'or the next planning 

cycle. 
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The self-evaluation process is conccrned with thc collection llr evidencc in relation to the success 

criteria with a view to drawing concl usions and mak ing recol11 l11 cndat ions. In relation to data 

gathering tools SDP[ (1999:24) has also emphasizeci , the key tools as the evidenec can be 

gathered from questionnaires, documents and records, di scuss iuns. in te rviews, pupils' work, 

observation, independent evaluation reports. Each act ion plan is cI'lll1ateci in the light of the 

evidence, conclusions are drawn about its success, and reellllll11Cnd<lt I,llb arc macle in relation to 

tllture action. 

2.2.4 The Participants in School DeVelop men t Plans 

The production of school development plan is not a task tha t can be unci ertaken by an individual 

working in iso lation , rathcr it is a collaborative process tha t dra ws the who le school community 

together in shaping the schoo l' s futurc. Accordingly it req uires close involvement of a ll the key 

stake holders, teaching staff, supporting stan~ principal. students . pa rents and board of school 

management. 

A. The Role of the Principal 

The school' s principal plays a vital ro le in the leadcrshi p and lI1 ana"ement of' the planning 

process. They are responsible to plan all activit ies to be ilnpicmentcd th roughout the year. Thc 

school principal should involve both internal school stalT and st udents Cl nd external parents and 

community. Moreover, SDPI (1999:27) has stated that , tile I'csponsi bil it ,Y of principals under the 

direction of the board, with the co ll aboration of the in school management and the teaching staff 

such as initiation of the planning process, creati on or a climate cond ucive to co llaboration, 

motivation of the staff; establi shment of the planni ng inli'astructu l'c ; orga nization ofae liviti es and 

resources; arrangement of consultat ion, communicallon ,md 'IPPI'() val procedures; and 

management of the plan's implementation and evaluat ion . ~ IOlt "ll tV. ( I ()()O :30 I) has emphasized 

the role of principals as the principals should involve managelllci it eOllln !ittee and PCIA members 

by convene meetings and holding discussion and arri villg at the deci sioll itl r the implementation. 
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B. Participation of School's Staff 

The inclusion of the school' s staff in both the plan ning process and its implementatio n is crucial 

to its success (DEN l, 2005:6). In thi s respect , Wal lace and fvle Malllln ( I C)C)4: 101) have suggested 

that within their management roles, staff led planning Illr the implementatio n of particular 

changes through structures and procedures deve loped in each sch(lo!. They wou ld draft policies 

for discussion by co lleagues, lead meetings of sta ff. attend in sen'iec tra ining courses provided in 

the main by LEA staff, run development aeti vili es fo r co lleagucs. procedure resources and give 

informal encouragement to individua ls. These sho w th at the staff plavs a prominent role in the 

development planning process so as to make its irnplemcm;lliun mo rc c l'i'cct ive. 

Furthermore, DENI (2005:6) has explained that, if de wlopment pl anning is to lead to higher 

standards of pupils atta ilU11ent and improvement in the qualit) of icurIli ng and tcaching, stalT 

must: understand the planning process; take ownershi p 01' the proc,'ss and be invo lved at all 

stages; recognize that the focus is on the pupils' atlai nmcIIls. progre,,; ;md ex periences and how 

practice not only w ithin but also beyond thc class rool1l . contribu les I() :IIL' improvement of both 

attainment and enjoyment of learning; engage in appro priale pru/cssional deve lopment; be 

prepared; if necessary, to change their approaches to leaming and leaching. 

In general the school 's staff including supportive stan should be involved from the beginning of 

the clarification of schools etho 's and underpinning "al ucs as well as in the review of schools 

current situation. In thi s regard SDPI (J 999:29) has sugges ted lhal , till' ho le should be actively 

involved in the clarification of the school's missio n, vi si(\ll ;\llcl 'I inl' ill Ihe rev iew of the school 's 

current situation, and in the establ ishmen t of cleve l"I>ll:"llt pn 'H·II I '~S. I'hc process should be 

des igned to enable all members of staff to parti cipate in dlsel";"" 'll ;mel decisio n making. And 

also suggested that it is advi sable that the support starr be eonsulled dU I in l~ lhe rev iew process on 

aspects of school Ii fe that are relevant to their work. '1 hey should al so bc kept in fo rmed of the 

school' s development plans. 

C. Students Participation 

As part of school 's communi ty and the primary benc tici;ll') oi'school clctiv iti cs the students are 

expected to be involved in the SOP process. SIWI ( 19<)\) :C H) h,l s indi caled that, the education Act 

1998 provides for consultation with students in the prcparati ,)" (\j' 'he !<c hool plan. Moreover, 
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students w ill have their views on school provis ion and education quality improvemcnt. Accord ing 

to DEN! (2005 :6), o lder pupil s can be a lso expec ted to hell e views on issues such as curricul ar 

choices, careers educati on and guidance and enrichmcnt courses o r acti vit ies. T he qua lity and 

va lue of pupils' contribution to improving the life or the schoo l is po tl·nt ially vcry great, even 

among the yo unger children. The student 's participati on is based on thc cxtcnt to which the 

principals and the staiT are able to crca te opportuni ti cs and condllci Ie cl imate fo r positi ve debate. 

On top of thi s, DEN! (2005:7) has suggested th at , coll suitation C:in be o rganized in a vari ety of 

ways such as by speaking d irectl y with the pup il s, the cs tablis hmen l "r a school council , and the 

discussion of a particular area as a class act ivity, the selling up or Ille us groups for the particul ar 

purpose or the use offecdback shccts or qucstionna ires. 

Taking this reality in mind, schoo l principals and tcachns have crea ted cond ucive environment 

for active participat ion of the students in thc school rCI ie ll . prioritization. implcmentation, and 

evaluation of the SOP. 

D. Board of Management 

Effective planning req uires cffecti ve leadership rrolll the bGard 0" !"d ,'crnors and the principal. 11 

is essentia l that both demonstrate a strong eO mlTlil l11c ll1 1(1 the pri ncip le- 01' school development 

planning and continuous improvement. They can do thi s lh rou,~.h: bci llg acti vely in vo lved with, 

and engaged in, the process of improvemcnt; understilndll1g Ihe pro e:css and the contribution 

required of governors, management and mcmbcrs of sta IT and es tabl ish and agreeing the process 

for monitoring and review and ensuring that thc arrangcmcnts put in plilce fu llill their function 

(DEN!, 2005:5). Under the terms o r thc 1998 Educati on l \cl. it is the: responsibility of the board 

of management to arrange for the preparatio n of the school plan. and ttl ensu rc that it is regularly 

reviewed and up dated. Accordingly, the board I11Ust enSUle that the planning is done, Most of the 

work invo lved will be delegated to the principa l and teac hing stall. \\ 'ho wi ll keep the board 

informed on progress. It is likely that the board will to be cl llscI) consulted on matters re lating to 

its statutory and legal responsibilities and on aspec ts " I' the: pl 'lIl tha t ha ve: iI signi li cant fi nancial 

dimension and it may wish to highlight particular isslies :IS pi<tI1Il;Ilf! pri or iti es. The board may 

partic ipate d irect ly in the planning process through lh cstab li,h lll cnt ul ' Dr represcntation on 

planning team s (SDPI, 1999:26). 
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E. Parents and Community Pal'ticipation 

The participation of the community in school planni ng cna ble thelll to leel a scnse of belonging 

and be honored that they are invited to help impro ved the sc hoo\. According to Kaufman 

(1995:23) when parents and community do not feel they arc pa rts or plann ing the results usuall y 

will be ignored. So, parents, school board members have to bc part of thi nk ing and planning. This 

will help to be responsible and create a better future l'o r tomorrow's ch ild. 

School planning, therefore, needs to incorporatc thc pdrcnts and c(1lnrnunity that wi ll be affected 

by the plan. Thus, PTA and school board need to be consulted about the ir own needs. Accord ing 

to UNESCO (1985:23) the participation of the commun ity in prcparing ed ucational plan takes 

different forms. In addition to this, SDPI ( 1999:28 ) has clabo rall:d that. parents involvement 

through their representation on the board of managcmcnt ' lIld through thc parents' association, 

where one has been established, parents can readill be cOllsu lted in thc clarification of the 

school's mission, vision and aims, the revicw of the school' s curre llt rcali ty, the establishment of 

priorities, and the development of policies on issue such ~b discip line or homework. All parents 

should be kept informed of relevant outcomes orthc plann ing jJrncL''5. III general, whatever form 

or ways of participation, the main idea is that the school has participateci the school board and 

PTA in the planning of school activity (MoE, 1994:33) . Lack 0[' support on the part of parents 

and community to plan implementation is resulted fro m lack or pnrtic ip;llion li'om the start ing of 

planning. 

Therefore, the participation in the deve lopment of the plan ['rom Ille beginning wi ll enable not 

on ly to get the necessary resources, rich ideas and c.'pericnecs that deve loped the plan , but also 

increase the quality and relevance or decisions, increase chance or success, develop sense of 

ownership, create smooth way for implementation and rl'liucc the risk o r rel1lai ning al a wish. 

2,3 Practices of School Development Planning 

It is clear that school development planning is a powerful inst ru me nt and ensures a coherent 

action planning process ta r school renewal , innovation and chan!.!,! ;n uthe r word it is a school 

improvement strategy. The school development plal1ll ing h~ls beel, l'racliccd in Illany countri es to 

improve quality of education and learning stanciard s. Thus, the c.\!X'!·icnces or SDP in some 

countries are as tallows: 
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South Africa has some expen ence In the school dcvelopmenl proccss and in inlroducing the 

planning by providing training [or school actors. Xaba (200(») has cxplaincd that South African 

School Act No. 84 of 1996 requi rcs thai school govcl"Iling bodics dCI'e!op school mi SSion 

statements and , by implication, school developmcnl plan. ,\nd he al so cmphasized that the 

training in development planning has been provided 10 school managemc nl leams and educators 

by strict officials using training manual prepared by NCOs (MST!' ). llowevcr, thc training varied 

from district, with most districts taking two days to conduci thc Iraining. This implies that even if 

the training was taken as the initial stages of the proccss. it wo uld bc casc,ldcd 10 the other staff 

members and stake ho lders. 

Simi lar/y, the development planning has starrecl 111 Lnglaml sincc 1l)~ 5 . I\Gco rding to Goddard 

(1992) the London Borough of Enfi eld has required each school 10 producc an annual Institution 

Development Plan since 1985. There is, therefore. a long hi story o r thcir use. Each schoo l has 

adapted to its own approach to deve lopment planning adaptcd to its ,'wn nccds and culture. This 

also shows that wide variation in the slylcs o rplan produced alld thc proce.ss o r production. 

Moreover, in Ireland , Green paper (1992) and thc While papcr (I Y'))) those of'lic ial gu idelines 

were issued to ass ist schools in the process of prepari ng the ir schtl,,1 dcvelopment plans. SDP 

(1999:11) has stated that thi s booklet offers an introcl uction 10 school dcvelopment planning 

process and product. It will be complcmented by morc deta il and spcci lie guidelincs on thc 

structure and implementation of thc planning proccss. In silllil"r to SJ\S!\ 01' 1996 thc education 

Act of 1998 of Ireland specify that it is thc rcsponsibil ity or the board Ill:ln: ltlcmcnl 10 arrange fo r 

preparation of the school plan and to ensurc that il is rcgular ly rcv ic\lcti and updated. SDPI 

(1999:1 1) has also explained that they al low Ikx ibilil ) ill Ihc ope ration in the school 

development planning process and they encourage school cOll1 mu ni l) 10 ellstol11i ze the process to 

suit thei r own parti cul ar circumstanccs. 

2.3.1. Lesson Learned 

The practices of schoo l deve lopment plann ing may va ry according to the parll c ular circumstances 

of the country. In thi s regard, Goddard ( 1992) has stn ted 111'11. schoo ls ncecl 10 build their own 

SDP process to meet their own need and their own cull Llre i 10WL'1 cr. the in,l in focuses of SDP is 

improving the student ' s achie vemcnt and learni ng uUICOnLt's. I" 111 ,>:a cases, in the plan 
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development process , the school governing bod y was respons ib le lor the preparation of SDP. 

Goddard (1992) has exp lained that, in consu ltation with the head teacher the governing body has 

clear responsibilities for the sett ing or schools aims , poli cies and re so urces al location. 

The school development plan, however, is needed to he lp the school dev el opment. Ideall y, the 

plan should refer back to the schools vision and mission: should be detai led and realistic and the 

outcomes measurable; the activities should concrete and doa bl e: the pl an should not be too 

ambitious; should relate to the school need and address the co re problell1s I' lced by the school. 

2.3.2. Cha llenges in the SDI' Process 

Although school deve lopment planning has been int rod ucccl in 111:111\ countries it cannot be seen 

as a quick fix , an easy way out of the quali ty problems that schools are I' lcing. In some countries 

or schools within countries it is working rather well, whil e in many others it is just an empty 

shell. In support of this, Mbua (2002:93) explai ned that. man y !\Iii ca n countri es no w have 

educational plans. The main diffi cul t w ith most of these plans is that they too rarely get off paper 

and into action. 

Moreover, one of the major problems in the planning process IS tile plan preparat ion which can be 

caused by lack of skill and knowledge of planners, atti tucilnal pl'llbl ems and lack of resources. In 

this regard, Forojalla (1993) has identified the major problems in educational planning as highly 

centralized (not participati ve), lack o f healthy com mu nication. command oriented, lack of 

knowledge and understanding of planning by most o f o l'lic ial s. limited and short time given to 

prepare plans, lack of educate experiences, and inadeLJuate arra n.cullen t lor coordination . 

Moreover, he has also pointed out the politicaL economic ,,,Id admini st ra til'c constraints are the 

three main factors which are affecting educationa l planning in Africa today. Lack of proper 

comprehension of the respective rol es of the political and educational admi ni strators and the 

planner in the systematic development of education have tended to alTeet educational planning in 

many countries. 

There are also many other problems that affect the proccss of cicIl' I,) pn1l'nt pLl" nni ng; schools in 

general tend to be static. They only take action where there is a prll bln n. !, lanni ng should take 

place not only to address problems, but as part 01 ' Itnward planning to improve the school s 

performance and anticipate change. In most school s the 1'"iol1 and miss ion , tatcments are mostl y 
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still very general and need to be elaborated in more deta il and accompa ni cd by programs o f 

action matched to the schools capacity and needs. !vlany school s do 1101 havc a program relevant 

to their vision and miss ion. 

2.4. School Development Planning in Ethiopia 

The development of any policy and educati onal deve lopment plan should be bascd on systemati c, 

comprehensive and in depth knowledge of th e real il)·. In ICl hiopian Cll I1l C.\!. in general, education 

sector analys is is one of the important aspects lor educalional plan ll in1! ' I'he preparation and 

comprehensive overview of the present situation or Ihe education sector is Ihe Iirst step in the 

plalming process. Situational analys is revea ls strell1!th. weakness anci helps to identify their 

causes, there by pointing to possible so luti ons lor wh ieh largets and action programs should be 

included in the plan. Accordi ng to MOL: (2()06:3 S), education sector d iagnosis is a critical 

examination of the status, functioning and result s () I' the educa tIoll s-, stc m. dcsigned to identify its 

strength, weakness and opportunities lo r improvement. 

The improvement of education quality is the current and cruci al iss ue in Ihc today educati on 

system of Ethiopia. i-ience, to improve the qualit v 0 1' education much clTon has been exerted in 

the educati on system of the country, speciall y. "ncr I ')<) '1 prom ul gation 01' t:TP by organ izing 

(steering) the internal and ex ternal stack holders. MOl: (2002:7) has staid that, after the current 

education and training policy is promulgated in the 19')4 . th e education sys tem is decentrali zed to 

the localities. Different guide lines, roles and respons ibiliti cs " I' dif'li:rent stake holders were 

developed to ensure successfu l im plementat ion orthe policy. 

Moreover, the country has adopted different educational proe.rctm-: and a ll in novati ve strategy 

such as GEQIP proj ect and SIP in order to achieve II, c CciUCClli u n<I1 "bjcc ti \'es :\J1dmeets the needs 

of the country. The school improvement program "as inlrodllCl'd I,) thc ..: ciucation system of the 

country since the last three year, in order to ove rcO II1e the eci ucaiillll tju:di ty problem of the 

country. According to MOE (1999), differen t studics conducted at cii lTcreJ1[ ti II1cS ind icated that 

poor student' s performance at a ll levc l of educa tion duc In thc sch,h)1 sim ply engaged in 

performing routine practice rather than systemati c. I"hcrell)!·c . to chang:: this condition and the 

quality of education MOE and regional ex pcrts werc o rgani /.cd the SChUlds best practi ces with the 



best practices ga ined from abroad and latcr int mduee the school impro veme nt program to be 

practiced in each school since 2006, 

School improvement is essential and pcri odica l iss ue th ~lt locuses to illlprove the educational 

goals and process in order to the learning achicveme nt a i' the students b) assess ing the schools 

domains and conducting self-eva luati on (MOE, 19(9), Th is im pli cs tha t the I'undamental aims of 

the introduced school developmcnt program arc to improve students' learning achievement and 

the outcomes of the school in genera l. 

Furthermore, since the main focus of thc impro ,'clIlent is student kdrnin f' ,lI ld learning outcome, 

Therefore to thi s effect, first the schoo ls ha ve idcntifi cd th eir weaknc" dnd st re ngth and setting 

objectives and priorities by invo lving schools communities and other stake holders in the 

improvement of students learning and Icarning ou tcomes , MeW (:> 00 5) has also stated that, 

decentralization and the crcation o fPTAs is cxpressed in d il'krent lonns IIhie h incl udc ; planning 

the fl.lture growth of the schoo l togcthcr with the schoo l comm unil\', 

In this regard, the school development / improveme nt plann ing lias introduced in the 2006 as 

strategic devi ce to ensure the quality of education tha t im prov ing the school cffecti veness and 

efficiency. The current education and train ing po li cy (L n' ) of Ethiopia encourages the 

decentralization cducationa l managcmcnt in which the schools prod uces its own development 

plan in its leve l to bring reali stic improvcment in th,' sc llonl ilnd cnhanccs the sense of ownership , 

The school community and other stake holdcrs arc hi glrl) cnco uraf!vd in the process of 

development plan o f the school. 

2.4.1. Thc Schoollmprovcmcnl Planlling Process 

The three year strategic planning of thc school IVas sta rted in the cOLln li,) t'ru nl the beginning of 

2000 E.C and lasted the first eyclc o r planning process at the end 01 :2 00:' I; ,C. Thi s proccss was 

started by school self eva luation and detcrmini ng priorities luI' implcment dtion and believed to be 

a continuous school development planni ng. Aecurding to !VIO l: ( 199\1 ), ti le schools foll ow the 

process of formulation of a plan that includes the seh,),, 1 priorit ies , ubjecti vcs. strategies, 

outcomes, time frame, responsible body and evaluatlull mccil clllism, ensuri ng that the plan should 

be continuous school improvement plan and C I1.osLl~·e ?ehuo l i,nprul'ell1 cn t. ensuring that school 
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improvement plan based on the feedback of school self eval uation and its implementation will 

ends with the achievement of the goa ls, fill ing and rcturn ing queslionnaires that comes fro m each 

level of educational offices in order to support the improvement more elTeeti ve, and formulating 

action plan that can respond to the key quest ions pU lled b) the gove rnment and school 

improvement plan. 

2.4 .2. School Improvement Plan Formulation Process 

MOE (1999) has exp lained that by considering thei r applicable s ituati,)n. the schools should have 

passes through the fo llowing conditions. Fi rst. creati ng the awareness and understanding the 

readiness level of stake holders; to make part icipa tive and incl usive develop ment plan in each 

planning stages, the stake holder should have good awareness, capac it y and involvement 

readiness. Second, collecting, organ iz ing and inl erpreting ini orn lation: collecting information 

regarding to the school s current situation; strcngth ane! weakness is very important 111 

understanding the students learni ng condition; peri odi cal emd elliTent fi gure of the school; to 

formulate acti on plan; to indicate the school \\ hnc to be aeh ievc , Third . Uoal Setting and 

Prioritizing; School improvement committee sh,)uld have 'c\' etl uHle Ille u>lIected information in 

order to setting an achievable goa ls and prioriti zing issue, Ihat tl, C\ ' ex pec ted to be a challenging 

and decided the possible solution for the problem that may !flced in the implementation process. 

Fourth, Studyi ng and Selecting fruitful or Besl Prac ticcs: thc sehoul improvement committee 

should summit to discuss the methods of study ing ancl se lec ting besl prac li ces or determine the 

strategy to be used. However, thi s type of plan fo rmulati on requ ires cullec ti vc knowledge and 

experiences of plan actors at school level , thai is thc planners shmll" ncccs,;ary be equipped with 

the require planning knowledge, skill ancl ex perience '" hieh ma ke the plans effective and 

achievable. In thi s regard, MoE (2005:64) has clearly ind ic;lled that . the chall enges as inadequate 

planning and management capacities at the lower leve l o j' tlte organi/.ationa l st ructure is a crit ieal 

problem in realiz ing the goals of educa ti on. Sk ills to in il'rprCI pllliei es "olleet ancl analyze an 

appropriate data and enabling schools to make <!pprup ri ail' ;,e tiun to meet lite minimum qual ity 

standards defined for local situation are cri ti ca l!) lacking ;11 til'.' Imwr le\ ·,' :' ,) J'~ he organizati onal 

structure. 



CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

This chapter has been presented the research method , sources of data. sampling techniques and 

sample size, data collection instruments procedure of data collection and methods of data 

analysis. 

3.1. Method of the Research 

To accomplish the objectives of this study, descriptive survey research method was employed in 

order to assess the SDP process . Thus, descriptive survey method of research appears to be 

suitable for gathering and refining ample information related to the issue under study. According 

to Best and Kahn (1999), descriptive survey method is more effective to investigate the 

phenomena in assessing the perfomlance in their natural setting. Bas ically. survey method helps 

to obtain first hand information from small samples representing large size population and al so 
/ . / . 

enables the researcher to have mUltiple methods of collecti~g informat ion to access the ex isting 

situation or the current practices of SDP process. Descriptive survey method focuses on 

investigating the issues, practices and problems of the target school s. 

3.2. Sources of Data 

Both primary and secondary sources o f data were used in the study. The primary data were 

gathered from key informants such as school leaders (principals, vice principals. unit Icadc rs. and 

department heads), teachers, students (student council), PTA and expertise of planning and 

stati stics from Woreda Education Office (WEO). The se lec tion of these respondents as sources of 

data was based on the expectation that they may have better informati on and experience in 

relation to the SD P process. The secondary resources of data include the plan duC UlllClllS sli ch as 

thc three years de\'c! upmcllt plans and action plans and implementati un rep,)rts in order to 

substantiat e thc data obtained from primary sources. 
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3.3. Sa mplin g Techniques and Sample Size 

East Arsi zone has 24 woredas and I town ad mini strat ion whi ch encompasses 50 secondary 

schoo ls, out of w hich 16 secondary and preparatory schools (9-1 2), I preparatory school (11- 12) 

and 3.+ general secondary schools (9-10), with 200 I teaching staff and 62,707 students in 

secondary schoo ls of the zone, according to en rollmen t stati stics of 2003 E.C. It would be 

diffi cult and unmanageable to include all then school population in the study, so that, it was very 

important to detennine and identify the number of woredas and schools that wou ld serve as 

representative sample to generali ze the findings to the study popu lation. 

The primary sampling units were five woredas, which taken out of 24 total woredas by using 

simple random sampling and one town administration using purposive sampling techniques. 

Accord ingly, 5 woredas (Dodota, Digelu and Tijo, Hetosa, Munnesa and Tiyo) and Bekoji town, 

\\'hich encompasses 14 secondary schools (9 general secondary school and 5 secondary and 

preparato ry ' school s) with their 670 teaching staff and 19,674 students population were taken as 

primary sampling unit s for (h i; study. To represent these sample woredas il~d' town 

ad ministration, 6 secondary schools were se lected random ly, that is I secondary schoo l from each 

se lected woredas (5 secondary and preparatory school and I general secondary school). 

To make the stud y more comprehensive the informati on was collected from various sources such 

as school leaders, teachers, students, woreda education office experts and PTA. Based on the 

assumption that they can give relevant and necessary infoml ati on due to their in volvement in 

school management and leadership activities as we ll as in the school im provement committce 

(SIC) th ose have well experience and understandi ng of the process of SDP. thus respondents 

were included by using pU'l)osive and simple random sampling methods. Moreover. the school 

principa ls. vice princ ipals. unit leaders. PTA members. WEO ex perts o f planning and stati s ti c and 

student counc il were selec ted by using purposive sampling technique. The students' counc il was 

taken pu rpos ivcly on the assumption that they participate in school managemcnt. S IC and school 

de ve lopment planning process whereas. teachers and department heads were included by si mpl e 

random samp ling technique. Thi s is led to give each teacher and department head an equa l 

chance of being included in the sample. On top of thi s. Ko ul ( 1996 : 109) has stated that. simp le 

random sampling gi\'es each units ofpopub ti on equal opport unity of being se lec ted . 
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Genera ll y, a total; of 222 respondents were selected for the study. Out of which :t~ respondents 

(48 school leaders, 36 students, and 108 teachers) were se lected to fill the questionnaires, 12 

planning and stati s ti cs expenise from WEO, 18 PTA members were se lected for interv iew. 

3.4. Data collection Instruments 

Quantitative and qualitative data were used in the study.; The data were co ll ected by using 

questionnaires, interview and document analysis. 

A. Questionnaire 

The questionnaires were designed to collect data from school leaders, teachers, and stuucn ts. In 

order to co llect data from these groups of respondents, two types of questionnaires were 

employed for school leaders and teachers and for students in order to provide an appropriate 

question according to their characteristics. The questionnaire is very imponant to co ll ect 

information from large number of respondents and can be easily and quickly analyzed after data 

gatherin g- work comp leted. The questionnaire was developed/ on the bases of basic research 

qucsti ons and ava il ab le related literature. The questionnaires were designed as both open-ended 

and c lose-ended items. Most of closed-ended items were formulated in fi ve point liken scales 

manner and very few items were designed with multiple choice. Open- ended item were 

fonnulated in a away that they let the respondents to freely expresses their idea. 

The questionnaire has two major categories: the first part was about the respondents personal . 

charactcri st ics and the second part was about the school development planning process. which 

sub divideu in to 4 domains such deals w ith key operations of planning cyc le. in vo lvement of 

stake holders. strat eg ics and mechanism of implementati on, monitoring and evaluation and the 

potent ial ch:Iilcngcs in the process ofSDP. 

Th~ designed question naires were piloted at one o f the govemment schoo l, Gunguma gcneral 

seconuary schoo l found in Munnesa woreda of East Arsi zone which was not includeu in the 

sample schools. A total o f 18 randomly se lec ted respondents were participated in the process of 

pilot stud y. These respondent s were including 4 schoo l leauers, 10 teachcrs anu -l studcnts. Thc 

purpose of the pilot study is to assess the re levance anu reliabi li ty of the instruments des igned to 

co llect data for the stud y. Cronbach's alpha is often used to measure the intcmal consistency. By 
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using this measurement, the rel iabi lity coe1'iicicn l of ~uestion n "i res 'I<" testcd. As a result , the 

reliability coefficient for school leadcrs and IC~lc!Jers was O.g } and U.(») lor stucicnts. This shows 

that the tool s (designed questionnaires) were re liable. ThiS is nnen Ihe case with attitude 

instruments that use the Likert sca le and the Cronbach's alp ha is us ua lly used fo r scores which 

fall along a continuum. On the bases of the inl(lrInation oblained li'oll1 Ihe pi lot stud y, three 

difficult items were avo ided [rom student's questi onnaire, one SOI11'.: , ' a~uc sta tcment was made 

clear and writing errors were corrected. 

B. Interview 

Semi-structured type of interview was emplo)ed in the stud y 10 col lect data from PTA members 

and experti se of W EO by the resea rcher himself on Iflee to 1~l ce com munication bases , 

Unstructured type of interview was al so el11[ll o)'cd to collect illform~lt i oll I'rom school principals, 

Thi s instrument hel ps the researcher to have Inmc relevanl :.I11d valid II1 I(lI'Im ltio n l'or triangu lating 

and supplementing the quantita ti vc data gathered through ques li onna ire s 

C. Document Analysis 

Document review enables the researcher to observe Ihe subject 0 1' tile' s tud y in their natural setting 

and obtaining more accu rate, valid and reliable in llll'lnHl ion , Il ased on Illis real ity, the researcher 

has reviewed the three years plan duelllrJ ents i.e. Ihe IIrsl cycle t2 ()07/8 -200<) /I 0) and the current 

(2010/ 11 - 201 2113). the present academ ic )C'a l' auioll plan (20 I () II) und pl'I'l( )Jmanec reports as 

we ll as evidences of school deve lopment plat"" 

The central purpose of the document revie" "'IS t(l assess what h,I ' planned. Ihlw it was planned, 

its involvement and its implementat ion ma nner. 

3.5. PI'occdul'cs of Data Co llcct iu/l 

To gather accurate data the resea rcher was Jo llowed the loll o ",ing proce'c1ures , A rter the pi lo t 

study, the field work acti vities were carri ed " ut. Durillg the ti cld "l' r~ acti, 'itics, the fi rst contact 

was made with the schoo l principa ls and unil s coorclin~lI '-"'s in or,Ie, ' 10 establi sh smooth 

relationship with the indiv idual s as well as to achic, e th e I,urpl'sl' 01 the stud), I'he obj ecti ves of 

the study were explained to all o rthe respondeilis in Ihe targel sclio« "" Ik l," c lI tili zing any of the 

instruments, brie f exp lanat ion was provilkd 10 tile respc)ndelllS for ensuring Iransparence and 

clarity, Next, the prepared question na ires " c'!e d istribu t.:.J " nd del' ";i,, ns made regardi ng a time 
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for coll ecting questionnaire were done throu gh lllutual discussions between the researcher and the 

res pondents. 

The interview was conducted wi th all se lected participants ill/" interviclV in a conversat ional and 

fri endly atmosphere using A fan Oromo language so that it wo uld bc easy to communicate. By 

starting with a few outlined questions, intensive in terv iew was held as I·urt her issues im merged in 

the process. 

The observation was made to ga in in fo rmatio n that can not bc obtai ned through questi onnaires. 

The researcher, requested the school principals in order to gain the availab le and necessary 

documents and criti ca l observati on was made by using checkli st and rough pa per to record what 

observed on the bases of the issues to be assessed. During document analysis the unstructured 

interview was made with school principals on the important i,,"c, ob,crvcd. Fina ll y, the 

di stributed questionnaires were co llected carefull) I;'om !TSpUlllknts and d,lla co ll ected through 

interview and obselv ati on were made ready lur next proccss. 

3.6. Methods of Data A nalysis 

In thi s stud y, both quantitative and qua lit at ive dat;, were used and analyzcd accordingly. Mixed 

methods approach (quantitative and qua litati ve methods) was used so that It can be helpfu l to 

come up with well va lidated and substantia ted li nd ings (C reswell. 20031. 

The quantitati ve data was analyzed us i n ~ suitable techllltJues. /\ her co llect ing the quantitati ve 

data, the responses were coded on design cd eodil1~ sheet. The resull 01· each item were tabulated. 

arranged, summed up and treated using statIsti cal anal ys is sue" as percen tage. mean sco re, 

weighted mean vales and an independent Chi -squarc test to cllcek if there is stati stically 

significant d iffe rence among the responses 01· thc re'l'oncicn ts ill ter"" 01 res ponding to the given 

items. These statist ical tools we re se lected hec;,L,st it is probab!v lilt· 111 t)S t important measures to 

describe the ex tent of practices in the process u: '-, Ill'. 1 he rCS I'<lnsc ,·megorics on atti tude seale 

having fi ve (5- 1) leve ls were co llapsed to below average (1 -2 .5) . average (2.5-3.5 ) and above 

average (3.5-5). Th is was to make the interpreta ti on easier based on a fCw res punse categori es. 



The qualitati ve data which obtained from inter view docuillent amd) s i, alld open-ended questions 

were analyzed by descriptive narratio n fo ll owing the analys is o r e; \c h o ,' the quantitati ve data as 

needed, 

Finally, depending on the results o r the ana lys is, interpretati ons and di scussions were made to 

clarify the issues and based on the maj or li nding o, ' the stud y, the conc lus ions was drawn and the 

necessary and workable recommendati ons werc "ur'.I'<i1'd cd. 
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CHAPTER FOUR 

PRESENTATfON, ANALYSIS AND INTERPRETATION OF THE DATA 

This chapter has six parts. The tirst part reports on the characteristics of respondents. The second 

part deals with the presentation, analysis and interpretation of data co llected on school 

development planning process from different groups of respondents in four sub parts. 

4.1. Chllfllctel'istics of Respondents 

Different groups of respondents were included in the stud y to diversify the sources of 

information. Accordingly, 12 planning and statistics experts from WEO, 18 PTA members, 48 

leaders (6 principals, 12 vice principals, 12 unit leaders and 18 department heads), 108 school 

teachers and 36 students ' council, those may involved in school management were selected for 

the study from six secondary schools of six sample woredas of East Arsi zone. from the total 

respondents (222), the questionnaires were distributed for 192 (86 .5%) respondents such as 

school leaders, teachers and students. Whereas 30 (13.5%) of respondents (planning and statistics 

experts ofWEO and PTA members) were interviewed. 

However, of the total of 192 questionnaire distributed for the school leaders, tcachers and 

students 84.4% (162) of the questionnaire were fill ed and returned correctly, but 15.6% (30)ofthc 

respondents did not return the distributed questionnaire, some of them did not complete the 

questions and some of them did not return totally. From the total respondents those filled and 

returned questionnaire the school leaders comprises 26.54% (43), teachers 53.7% (87) and 

students were 19.75 (32). 

Furthermore, in order to get other basic information of the schools practices regarding to the 

planning process, the available document analysis was conduct by using checklist. So that the 

data collected from different groups of respondents through different tools was analyzed and 

interpreted. Concerning the characteristics of study population (sample respondents) the 

following tables portrays the respondent ' s responsibility, sex, qualification and service year 

consequently. 
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Table 1: Respondents Distributed by Responsibility and Sex 

Sex Total 

Responsibility Male Female (N=162) 

No % No % No % 
f----

School Leaders 36 83.72 7 16.28 43 26.54 

Teachers 69 79.3 1 18 20.69 87 53.70 

Students 21 65.63 I I 34.37 32 19.75 

Total 126 76.22 36 23.78 162 100 

N= Number ofrespondenls, % percentage calcu lated for N. 

Table 1, shows that 83.72% (36) of school leaders were males and only 16.28% (7) were females. 

In the same way the sex distribution of teachers indicates that 79.31 % (69) were males and 

20.69% (18) were females. Whereas 65.63% (2 1) were male students and 34.37% ( II ) were 

females. This implies that both the school leaders' positions and secondary school teachers were 

dominated by male, yet the females were not becoming to the position of school leadership and 

secondary school teachers. Similarl y, in the school the student's council and committee leaders 

were dominated by male students. Generally, the data reveals that there is a gap of the gender 

equality with regards of the leadership position in the schools under consideration. 

Table 2, shows educational level / qualification of the respondents. The educational qualifi cation 

distribution of respondents shows that the large number of school leaders 93% (40) were 

BAiBEd, low number 4.65% (2) were Diploma holders and very low number 2.32% ( I) were 

MAiMSc. Similarly, 88.5% (77) teachers were BA / BSc/BEd , 8.04% (7) were Diploma and 

3.45% (3) of teachers were MA/MSc holders. 
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Table 2: Respondents Distribution by Education Level /Qualification 

Respondents 

School Leader Teachers Students Total 

Variables (N=43) (N=87 ) (N=32) ('>= 162) 

No 'XI No 'Y«. No IX, r\o 'X) 

School MAJ MSc I 2.32 3 3.45 - - 4 2.47 

Leaders and BNBSC/BEd 40 93 77 88.5 - - 11 7 72.22 

teachers Diploma 2 4.65 7 8.05 - - 9 5.55 

qualification Total 43 100 87 100 - - 130 80.25 

Grade 12 - - - - 10 3 1.25 10 6. 17 

Students Grade II - - - - 8 25 8 4.93 

Education Grade 10 - - - - 10 31.25 10 6.17 

Level Grade 9 - - - - 4 12.5 4 2.47 

Total - - - - 32 100 ') J _ 19.75 
/ , , 

N= Ilumba of respondents, % percentage ca lculated for N. 

Thi s implies that there are good human power / potential in the schools that can practi ce the 

process of school development planning and teacher' s qualification standards set for secondary 

schools. 

Whereas, 31.2S% (10) of students were taken from grade 12, 31.2S% (10) were from grade 10, 

10.25% (8) were from grade II and low percent 12 .S% (4) of students were taken from grad e 9. 

Thi s indicates that the majority of the students were taken from upper grade leve l for the 

assllmption that they ha ve good understanding on the process of schoo l development planning. 

Table 3. port,"a ys respondents distribution by wo rk expe ri ence and training on schoo l 

impro l'ement planning. Regarding to work ex peri ence maj orit y of sc hoo l Icaders 37.20%, (1 6) 

wcre in service year gro up 6- 10, and 20.93% (9), 13.95'% (6) a nd 11.63'Yo (5) were in ycar group 

betll 'een I I & IS, 16 & 20 and above 20 yea rs respectively. This implies the majority of th e 

schoo l kaders have good work experience. 49.42% (43) of the school teachers wcre in 5 and 

below years work experience, 3 1.03% (27) of teachers we re in service year group between 6 & 

10 and th e remains percentage were above II service yea r. 
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Table 3: Respondcnts Distribution by Work Experience and Train ing on School 

Improvemcnt Planning 

Respondents 

Variable School Leader Teachers Stud ents 

(N=43) (N=87) (N=32) 

No % No % No .Yo No 

I. Work 5 or below 5 years 7 16.28 43 49.42 - - 50 

expenence 6- 10 years 16 37.20 27 31.03 - - 43 

for school I 1- 15 years 6 13.95 - - - - 6 

leaders and 16-20 yea rs 9 20.93 7 8.05 - - 16 
-

teachers Above 20 years 5 11.63 10 11.49 - - 15 

Tota l 43 100 87 100 - - 130 

2. Training on Yes 22 5 1.16 35 40.23 10 3 1.25 67 

school 

improvement 

planning No 2 1 48.84 52 59.77 22 68.75 95 

Total 43 100 87 100 32 100 162 

N- Number of respondents, % percentage ca lculated for N 

Total 

(N=162) 

% 

38.46 

33 .08 

4.62 

12.30 

11. 54 

100 

41.36 

58.64 

100 

This reveals that the majority of the school teachers were in the service year below 10, which 

indicates the majority of the school teachers have fresh mind. Even though they have low work 

experience, they have better motivation and interests than teachers with better work experience. 

They need consultative and supportivc leadership than directive leadership style. 

item 2 reveals that more than half 58.64% (95) of the respondents were not participated on any 

training related to school improvement planning process. But 41.36% (67) of them were obtained 

training related to development planning issues. As the trained respondents were identified, the 

training was given on the issues such as fo ur domains of school improvement program (school 

management, hea lth school environment, teach ing- learning process and community 

participation), how to improve students achievement, how to plan and implement the three-year 

plan of the school , teachers development program, the role of students in education quali ty 

improvement and on the six packages of education quality improvement program. Although, the 

training was given on these issues for school leaders, tcachers and students at woredas and 
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level, these actors were not satisfied with the training given for thelll. This data may shows that 

more than average of the school community's were not obtained training on the issues related to 

school development planning process and the given training by itself was not enough (suffic ient). 

4.2. Analysis of School Development Planning Process 

This section deal s with the analysis of school development planning cycle operations. The 

involvement of teachers, students and community and resource utili zation, implementation 

strategies and monitoring and evaluation mechanism of SDP in the schools and potential 

cha ll enges regard ing to school development planning process. 

4.2.1. Analysis of the School Development Planning Cycle 

The school development planning cycle comprises four key ope rations: review (audit) of their 

current status and identification of the key issues, design, implementation and eval uation. Thus, 

the fo llowing part reports on the extent to which the schools performed these key operations of 

the planning cycle ofSDP. 

4.2.1.1. Key Areas of the School Review/ Audit of Current Status and Identification of 

Key Issues 

In order to design effective school development plan, the schools need to review (audit) their 

cu rrent status, internal and ex tel11al environment weakness and strength, ident ify issues 

(conditions) of externa l oppol1unities and threats. School internal conditions refers to the internal 

features of the school that enab les the school (0 be effective in its work and the external 

conditions refers to the ex istence of supporti ve extel11al environments for school improvement 

that invo lves policy contex t, strategies and commitment and capacity of external ~ommun it y. 

The school internal and externa l review of its performance is also focuses on its effectiveness in 

terms of the learning and the experience of its pupils . So that it is very important to assess the key 

areas of the school review. 

The information pertaining to these conditions (key areas of review) was gathered by using a five 

point Likel1 scale and ana lyzed by using mean and weighted mean val ues. The following table 

shows the informants response on items related to key areas of the school review. 
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Table 4: Rating of responses on the key areas of the review 

Mean value (xl of respondents 

No Items / Statements SL Teachers Students WM 

(N=43) (N=87) (N=32) 

I Schools in ternal and external review of current status 4.3 3.87 3.46 3.87 

2 Identification of the weakness and strength of 4.18 3.59 4.46 3.74 

organization and management 

3 Identification of the weakness and strength of 4.27 3.90 346 3.87 

teachi ng-Ieaming process 

4 Reviewing the ex istence resources 3.79 345 343 3.55 

5 Reviewing the condition of the school environment 4.34 3.90 4.03 4.09 

6 Assessing of community participation 3.62 334 3.25 3.40 

7 Reviewing govemment poli cies and priorities 4.2 3.75 3.65 3.86 

8 Assessing the commitment of stake holders 4.04 4. 12 3.18 3.78 

Agr. Mean 4.09 3.74 349 3.77 

NB. Detail of ratll1g of responses IS attached 111 the appendix G-l. Mean < 1.5 strongly DIsagree; 1. 55 Mean < 2.5 

Disagree, 2.5 ~ Mea n < 3.5 undecided, 3.5 S Mean < 4.5 Agree, Mean 2: 4 .5 strongly Agree. Mean value calculated 

for each groups of the respondents. 

An illustrated in Tab le 4, respondents were requested to rate the li sted items of the key areas of 

school review. Accordin gly, the respondents were show their agreement that the schoo ls were · 

conducted the ir internal and externa l review of the current status so as to identi fy wea kn ess and 

strength in the preparati on of schoo l development plan with weighted mean va lue of3.87. Beside 
V-

this, the researcher was observed the avail ab le evidences which show as the schoo ls were 

conducted internal and external cond itions assessment in order to identify tile prioriti es for 

planning. 

Simil arly, as it can be seen from the Table 4, the schools were condu cted the rev iew of their 

current status on the domai ns of school improvement program, befo re the preparati on of th ei r 

SDP documents. Thus, the respondents were agreed that the schools were identi ri ed th e weakness 

and strength of the schoo l o rgani zation and management with weighted mean va lue of 3.74, the 

strengths and weaknesses of the teaching-learning process wi th weighted mean va lue of 3.87, 
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rev iewing (audi ting) the availability o f ex isting resources with we ighted mean va lue of 3.55 

which helps to ensure the resource feas ibility in th e planning process and rev iewing the cond ition 

o f the school env ironment with weighted mean value o f 4.09, which also helps the schools to 

create conducive schoo l envi ronment. But, the respondents were unable to decide whether or no t 

the schools were conducted an assessment of community parti cipation w ith weighted mean va lue 

of 3.40. This may be due to the fac t that the schools were give low emphases to commun ity 

parti cipation . However, participating of the community in the school a ffai rs has a fa r greater 

opportunity to understand the complex ity of the learni ng process in schoo ls and improvement the 

wi lli ngness and commitment of community to support the schoo l. In support of thi s idea, ES OP 

Implementation Manual (MoE, 1998:43) stated that community partic ipati on is one of the 

strateg ies that should be used to achieve the goals. This shows that the im portance of communi ty 

part ici pation in the ach ievement o f educational goals. 

Bes ide the assessment of intern al condition , the schools need to identi fy the extern al 

opportuniti es and threats. In thi s regard , items of the Table 4, show that rev iewing the 

government po li cy' and priorities related to education was agreed by a ll grou ps of respondents 

w ith weighted mean va lue of 3.86. This implies that the school developmen t plan is prepared 

under the frame work of government education po licy and emphasized the pri oriti es of the 

educat ion system o f the country. In the same way, the respondents were agreed that an 

assessment of the community and other stake holders' commitment w ith we ighted mean va lue of 

3.78. This also helps the schools to identify the external opportuniti es with regards to 

commitment of community, parents and other ex ternal and internal school comm unity. 

Generall y, the data clearl y impli es that the strength of the schools unde r stud y 111 the 

identi fi cation o f their internal weakness and strength in school organi zati on and management , 

teachi ng-learn ing process, school environment, the avai lability o f ex isti ng resou rces and thei r 

external opportuni t~ ' and threat regardin g to govern ment po li cy and prio rit ies, communi ty 

commitment and potenti al in the des ign of their school deve lopment pl an. 

4.2.1.2. Design Priorities for Action and Action Planning 

T he rev iew of li terature revealed that the priorities for deve lopment are se lected and planned In 

detai led for one yea r and supported by action plans or worki ng documents for staff. Due to the 

limited reso urces of the schools, such as fin ancial, human and materi al resources , the needs and 
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possibilities of the school must be prioriti zed in tenns of thei r importance to the improvemen t of 

the school and to ens ure the quality of ed ucation, in li ght of the contex t factors. 

Accord ingly, the act ion plans should contain the detailed objectives and acti vities to be ac hieved 

for the year ahead . The priorities of the school were properly communicated to key actors and 

partners (creati ng awareness) for success of implementati on. 

Table 5: Rating of r esponses on the design stage / priorities for action planning 

Respondcnts mcan value (X) 

No Items SL Teachrr Students W:\I X2 

(N=43) (N=87) (N=32) 

I Prioritization of the needs. 3.97 3.68 3.7 1 3.78 1334 

2 Prioriti zation of the needs in tenns of 4 .72 3.88 3.78 4.12 9.64 

their importance to school development. 

3 Prioriti zat ion of the needs in terms of 4.11 3.88 3.7 1 3.88 16.68 

cll rre l~~ s, hoo l ca pacity. 
~ 

4 Needs prioritization in terms of current 3.88 3.67 3.56 3.74 ~ . 91 

commitment. 

5 Priori ties translated into specific and 3.86 3.4 1 3.75 3.67 11.92 

detailed objectives and targets. 

6 Action plan includes clear strategies, 3.76 3.62 3.56 3.64 19.32 

indicators of success, time line, 

responsibi li ty and cost. 

7 The invo lve ment of key stake holders in 4.02 3.7 1 3.65 3.81 10.21 

the determination of prioriti es. 

Agr. Mean 4.06 3.69 3.67 3.89 

- -~ n . D"'!:lds 01 rJllng n:spO IlSL'S are attached III tilt: J ppenlhx G-2 . Mean < I. ) vL' ry poor. I. ) ... .\kan < -;:: ~ . :" p\l\lI" . 

2.5 " ,\ 1(,' 31l < 3.5 f;llf, 3.5 ,X < 4 .5 good. Mt.'JIl ~ ... L5 ve ry goud . Chi-SquJ rt: tabu!. V •. ilw.: = 15.5 1. at d( ·X. ,uld a lph ;J 
0.05 len 'l orsignilicJIlt. 

Regard ing to thi s issues, the responses were gat hered fro m different groups of respo ndent s in 

order to assess the ex tent to w hich the school determined and planned the prioriti es lor sc hool 

development by using the fi ve po int Li kert sca le of Ivery good (5), gooJ (4), ra ir (3), poor (2), 

very poor (I ). The mean scores below 2.5 were taken as weakness and above 2.5 were take n as 

strength . 
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Table 5, illustrates that the extent to which the school prioritize its needs in terms of their 

importance to the school deve lopment, current capacity of the school and current commitment to 

dealing with them was good as rated by all gro ups of the respondents wh ich indicated in items 

1,2,3, and 4 with thei r weighted mean values of3.78, 4.1 2, 3.88 and 3. 74 respectively. Similarl y, 

as indicated in items 5 and 6 the extent to which the priorities translated into specific or detailed 

obj ecti ves and targets in the action plan and the action plan includes clear strategies, indicators of 

success, time li ne, responsibility and cost to address the priori ties were. rated as good with the 

weighted mean valucs o f 3.67 and 3.64 respective ly. This shows that, not detailed as expected in 

the action plan. 

Beside this the researcher was observed the schools act ion plans and reali zed that as it contain 

detailed objectives and targets and clear strategies, indicators of success, responsible body and 

evaluation strategies in some ex tent due to the fact that shortage of planning technique or skill of 

the plarming body. Th is may indicates shortage of conti nuous training regardi ng to school 

development planning process. 

As it can be seen from item 7 of Table s the ex tent to which the school involve the key stake 

holders (i.e. students, teachers, parents and management of school in the determinati on of the 

school priorities was rated as good with weighted mean value of 3.8 1. This shows that the 

schools were emphasized the needs of the key stake holdcrs in its development planning. 

In order to test the significance difference among the responses of thc respondents, chi-square test 

(X2) was applied. Hence, the calculated chi-square test (X2) fo r items 3 and 6 is 16.68 and 19.32 

respectively, which are greater than the criti cal value (x2 <,,= 15.51) at alpha 0.05 level, then there 

is significance of difference among the responses of the respondents. But for the other items o f 

table 6 above, the chi -square test (X2) are less than the criti cal value (X l <,,= 15.51) at alpha 0.05 

level, that indicates there is no signi ficance difference among the responses of respondents. The 

respondents have the same opinion regarding to the issues rai sed in Table 5 above. 

Furthermore, the majority of the respondents were li sted down their schoo ls' current priorities to 

be addressed. These are improving the students resu lt, reducing dropout rate, fulfilling the 

schools materi al and fac il ities . creating good school environment , enhancing the teachers 

Conti nuous Profess ional Devclopment (CrD), improving the students di scipline and improving 
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community participation are the most common priorities in the schoo ls under cons ideration 111 

order to improve the quality of education. 

4.2 .1.3. Plan Implementation 

It is clear that school development planning is a powerful instrument for school improvement and 

ensures a coherent action planning process for school renewal, innovati on and change (Xaba, 

2006:23). This is reali zed only if the workable action plan designed. The integral to the school 

development plan is an action plan which supports the targets and set out clearly the actions 

required to achieve them. 

The action plans are therefo re, the formal express ion of a school' s strategies for improvement. It 

is especially important that, once created, appropriate attention should be given to ensure that 

they are implemented effectively and effi cientl y. 

Therefore, the information pertaining to the implementing issues was gathered by using a fi ve 

point Likert scale and the mean weighted mean values and ch i-square test (X2) were used for 

analysis. As a result, the mean values that found below the average were taken as a weakness and 

above the average were taken as strength of the schoo l in the implantation issues. The following 

Table show the informants response on items related to implementation. 
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Table 6: Rating of the r esponses on the plan implementation issues 

Respondents mean value (x) 

No Items S.L Tcachcl's Students WM X' 

(N=43) (N=87) (N=32) 

I. Co ll aboration and consultation for pl an 

implementati on. 409 3. 87 3.90 3.95 11.22 

2. A wareness and train i ng in the 3.95 3.62 3.46 3.67 8.24 

implementation. 

3. Stake holders know their responsibility. 3.76 3.62 2.94 3.43 lUi 
4. The school deve lop external cluster network . 3.5 1 3.27 3. 12 3.3 9.24 

5. The school uses a guide line for plan 

implementation. 3.93 3.67 3.65 3.75 17.04 

6. All intended activities are implemented 

within its limited time. 3.67 3.53 3.57 12.48 
---

7. Plan implementation meets objectives of the 

schoo l. 3.90 3.74 3.7 1 3 .78 11.35 
._-----r -3.63 Agr. Mean 3 .83 3.6 1 3.47 

N B. Deta ll of rat ing responses IS attached III the appendix G-3. Mean < 1.5 strong ly d isagree, 1.5 'S Mean < 2.5 
d isagree, 2 .5 5; Mean < 3.5 undecided, 3.5 :; Mean 4.5 agree, Mean'> '1.5 strongly agree. Chi -square tabu l vn llle = 
15.51, at dF = 8 and alpha 0.05 leve l ofs ign ifica nt. 

As illustrated in Table 6, respondents were requested to rate the level of plan imp lementati on 

practice in their schools. So that, the respondents were agreed that the implementati on of the plan 

was assisted by an appropriate structures [or co ll aboration and consultation with weighted mean 

value is of 3.95. T hus, the increased co ll aboration and participati on by all staff is generall y 

central to successliJl planning. The respondents also agreed that the parti cipants ga ined 

info rmation and training rel ation to plan implementation with mean weighted value of 3.67. In 

order to sustain and reproduce the effort of parti cipants o f the achievement of school goals, it is 

quite im portant to strength the capac ity build ing activiti es in the school deve lopment plan 

implementati on. Similar/ y, respondents were agreed that the schoo l use a gu ide line for 

implementation of the plan with weighted mean value of 3.75, the school im plement all intended 

activities within its limited period of time with weighted mean value of 3.57 and the school plan 

implementati on meets the objectives orthe school with weighted mean value of3.78. 
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On the other hand, as it can be seen from items 3 and 4 of Table 6, the rcspondents were unable 

to decide whether or not all stake holders know their responsibil ity as specified in the plan with 

weighted mean va lue of 3.43, but the mean va lues calcul atcd for schoo l leaders and teacher 

indicate as they agree with the issue of item 3. Similarly, respondents were unable to decide 

either or not the ex istence of external cluster network with 3.3 weighted mean value of item 4. 

The Chi -square test was also employed to test significance d ifferences of responses among the 

groups of respondents, in rating the plan implementation issues. Hencc, the calculated chi-square 

value (X2) for all items of Table 6, except item,S are less than the critica l value (X2,v= 15.5 1) at 

df=8 and alpha= 0.05 level of significance. These indicates there is no a statistica l significant 

difference between the opinions of the respondents. But on item 5 the calculated chi-square are 

value (X2) is 17.04, which is greater than critica l value (X2
cv= 15.5 l ). This shows there is different 

opinion among the responses of the respondents. 

Generally, the analysis of the indicators information which indicates that the ex tent to which the 

schools under study practiced (implemented) all the intended activiti es for the achievement of the 

school goals were rated as good. But, as the interview made with some school principals, there is 

the problems of resistance and commitment of the staff. Thi s due to the fact that basically the 

plan did not involved these actors in its formulation process. 

4.2.1.4. Evaluation 

Evaluation is an exercise to assess the success and/or failure of the planned objectives, impact of 

programs and the degree of efficiency wi th which they are carri ed out. It is the last step of the 

plalming cycle. It is very important that the school community evaluate the success of the 

implementation in attaining the targets and add ressing the school development needs at the end of 

the planning cycle. The school self evaluation provides an accurate assessment of how well the 

school is performing and what it needs to be next and leads naturally in to the school 

improvement priorities. 

Table 7; illustrate the information /responses on the evaluation system of the school development 

plan implementation. The respondents were requested to rate how much time their school 

practices the items given in the Table 7, below. 
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As it can be seen in Table 7, for item I , the school evaluatcs itself in relati on to the success 

criteria was rated as sometimes by 52.4% (85) and mostl y by 45. 1 % (73) of the respondents. For 

the item 2, the outcomes of the evaluation feeds in the next cycle of planning was rated as 

sometimes and mostly by almost equal percent of the informants 46 .9 % (76) and 46.3% 

(75)respectively. This shows the schools under consideration uses the feedback of evaluati on for 

the betterment of the next planning cycle. Similarly, items 3, 4 and 5 were rated as sometimes 

that is the action plan is evaluated in light of evidence gained through data co ll ection tools by 

46.3% (75), the community participation in the eva luation of the school performance by 5 1.9% 

(84) and the outcomes of the evaluation is reported to the school community and parents by 

55.5% (90) of respondents. 

Table 7: Rating responses on the evaluation system of the school development 

Planning process 

Respondents 
No 

Items SL Teachc.' S tudents Total 
Rating (N=43) (N=87) (N=32) (N=162) X2 

-
No % No % No % No % 

- -----
The schoo l eva lut'lt e Mostly 2 1 48.84 4 1 47. 13 II 34.4 73 45. 1 
itself in relat ion to Sometimes 2 1 4 8.84 43 49.4 3 21 65 .6 85 '524- 3.48 

I the SlIccess criter ia - I'-cc--
Never I 2.33 3 3.45 0 0 4 2.5 

he outcomes of the Mostl)' 18 41. 86 42 48.28 ~- 46 .88 75 46.3 
-

va luation feeds in Somet imes 22 5 1.1 6 38 43.68 16 50 76 46.9 1.54 
2 he next planning ~ --~ Never 3 6.98 7 8.04 3. 12 II 6.8 

cycle - - -~-

Action plan is Mostly 15 34 .88 30 34.'18 II 34.4 56 34.6 
evaluated in light of Someti Illes 23 53.49 

1--
39 44.83 13 40.6 75 46.3 2.7 

3 evidence gained -
through data Never 5 11 .63 18 20.68 8 25 3 1 19.1 

collection too ls 
Community Mostly 16 37.2 25 28.7 9 28. 12 

-.-;~-

50 30.9 
- --

participat ion in the Sometimes 24 55.8 43 49.4 17 53.13 84 5 1.9 3.6 
4 eva luation ----18' Never 3 6.98 19 2 1.8 6 18.75 17.2 

The Ollt come of Mostly_ 15 34.88 20 n99 10 3 1.25 45 27.8 
the eva luat ion is Somet imes 25 58.14 51 58.6 14 48.75 90 55.5 6.57 

5 reported to the ~------~---~- 1sT - y-Never 3 6.98 16 8 -) 27 16.7 
com munity and 
parents -- c---=---_- -- _. _. ~- ._'--

Chi-square tabul va lue - 9.49, at df - 4 and alpha - 0.0) leve l oj Significant 

Generally, the rating responses of these indicators of evaluati on system shows that the schoo ls 

under study were performed the act ivi ti es, someti mes, but, regu larly and systematicall y 
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eval uation o f schoo ls act iviti es and results by comparing to the reference model is used to de fin e 

the strength and weakness to be improved and set up action plan. 

For the items of Table 7, the chi -square test (X2) was app li ed in order to determine the 

signifi cance difference among the responses of the gro ups of respondents. Hence, the calcul ated 

ch i-square va lues (X2) for each items are less than the cri tica l va lue (X2
" = 9.49) at ctr = 4 and 

alpha = 0.05 leve ls. · Th is comparison of chi-square (X2) and criti cal va lue indicates there is no 

statistical ly sign ificance di ffe rence between the opinions of the respondents. There are in 

agreement on the evaluat ion system of the SDP process. 

Moreover, the intervi ew held with WEO department of planning and PTA members revea ls that 

the existence of gap in the report of school self-eva luation results to the community and parents 

and the invo lvement of parents and community in the eva luation of school performance. The 

schools reports its performance, problems that faced the school and its eva luati on result onl y once 

at the end of the year for parents and community. 

4.2.2. The Involvement of Teachers, Stndents, Com mnnity and Mobilize Other 

Resonrces in the Planning Process 

This part deals with the participants in the school review process and utili zation of data co ll ection 

tools and other resources. 

4.2.2.1. The Participants in the School Review and Data Collection Tools 

The co llaboration and coordination of the stake ho lder in the school development pl anning is 

crucial in the generation of shared vision, mi ssion, goals, SWOT analysis, and ident ifi cation of 

priorities and create bases for action. Similarly, equally crucial in the review phase are review 

instrumen ts. These instruments used to elicit information from students, teachers, parents and · 

commu nity to identi fy their needs and incorporate in the schoo l development planning. 

As illustrated in the Table 8, the respondents were requested to rate the exten t to which the school 

invo lve the key participants in the rev iew process and the extent to which the schools uses 

various data co ll ecti on instruments by using fi ve po int of Likert sca le. 
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Table 8: Rating of Responses on Participant Involvement and Data Collection Tools in the 

School Rev iew 

Mean vale (xl of Respondents 

Hellls SL (N=43) Teachers Students WM 

(N=87) (N=32) 

I. The extent to which key pa rticipants 

invo lved in the schoo l rev iew process 

• Teachers 4.55 4.31 4.25 4.37 
-

• Students 4.06 3.71 3.68 3.81 
-- -

• Parents 3. 18 3.10 3.46 3.24 

• Community 3. 11 3. 12 2.93 3.05 

• Board of management 3.88 3.40 3.46 3.5 8 

Agr. Mean 3.75 3.52 3.55 3.61 

2. Data co ll ecti on in strument 
--

• Questionnaire 3.03 2.37 2.03 2.4 7 
---

• Interview 3.4 1 2.7 1 2.3 1 2.81 

• Observati on check li st 3.8 1 3.37 3.28 3.49 
-

Agr. Mean 3.42 2.8 1 2.54 2.92 

NB. Detail of ratlllg responses IS attached III the appendix G-4.Mc31l < 1.5 V.P , 1.5 < Mean < 2.5 P. 2.5S Mean < 3.5 
F, 3.5 S Mean < 4 .5 G, Mean ~4.5 V.G . Mean va lue calculated for eac h groups or the respondents. 

As a result, each group of respondents were ind icated that the ex tcnt to which the schoo ls 

involved the teachers, students and board of management as good with we ighted mean values of 

4.37, 3.81 and 3.58 respectively. However, the participati on of the parents and community were 

respond as fair w ith weighted mean value of 3.24 and 3.05 respecti vely. This data show the 

schools did not e ffective ly involved the parents and community in the review for schoo l 

development plan fo rmulation . 

Moreover, the interview held with PTA and unstTuctu red interview held with school principals 

revealed that the parents and community were not participated in the review of the schools 

current status to identi fy the strength and wealuless of the schoo ls fo r purpose of school 

development plan fo rmulation. Community and parents participated thro ugh their representati ve 

(PTA and KETB) most of the timc when the schools were faced with a d isciplinary pro blems and 
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budgeting issues, unless arti culating the school vision, miss ion and aims and the plan document 

being prepared by just a few (the principals and vice principals). 

According to the opin ion of school principals, it is timc consuming to invo lve parents and 

communities in all acti vities of planning. The points is that the more peoplc are participating, the 

more representative the plan will be and the stronger the commitment, but also the more complex 

and the time consuming wi ll be the procedure (UNESCO 2007: 15). This is to show that the 

involvement of parents and community in the planning process wi ll improve the commitment and 

produce better result unless; the process will be complex and time consuming. 

On the other hand the production of school development plan is not a task that can be undertaken 

by an individuals working in isolation. Therefore, it requires close invo lvement of all staff, 

particularl y teaching staff in the process and consultation with others, especiall y parents and 

pupils. 

As indicated in item 2, of Table 8, the cx tent to which the schools uses questionnaire to co llect 

data from teachers, students, parents and others was ratcd by respondents as poor with weighted 

mean values of 2.47. The utilization o f interview and observation check li st was rated as fair with 

WM value of 2.81 and 3.49 respecti ve ly. This data clearl y implies that weak utili zation of data 

co llection tools in the school review process. 

4.2.2.2. Utilization of Human and }' inancial Resources in School 

Development Plan Implementation 

The other aspect of p lan implementation is ensuring the avai labi lity and utili zation of the 

resources which is very important to implement the intended activities. In thi s regard , Seyoum 

( 1996:25) has indica ted that, the ava ilability of resources is quite indispensable to the effective 

implementation of educational reform. Without sufficientl y a llocation and wise use of financial 

resource, required man power and materia l, good implementati on of plan cannot be expected. 

Accordingly, the following Table portrays, the responscs of respondents on the resource 

utilization issues raised for rating. 
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Table 9: Rating of Responses on Resource Utilization 

Respondents mean va lue (Xl 

Items S.L Teachers Students WM 
No 

(N=43) (N=87) (N=32) 

I . Utilizati on ofi-Iuman Resources Effecti ve ly. 4 . 11 4.02 4.03 4.05 

2. The invo lvement of comlllunity and parents in th e day 

to day schoo ls operati ons . 3.09 2 .88 2.46 2.81 

3 . Fairly allocation and properly utili za ti on of th e 

avai lable financial resources. 3.9 3.6 3.59 3.6 

4. All budgets are used fo r antic ipated educationa l 

obj ective. 4.06 3 .55 3.34 3.65 

5. Transparency o f financial utili zation. 
----~ 

3.8 8 3.27 3.5 3.55 
-

6. Uti lization of ava il ab le ph ysica l resources. 3.97 3.56 3.59 3.70 

Agr. Mean 3.83 3.48 3.4 1 3.57 
, -NB. Detmi of rattng responses IS attached 111 the appendiX GwS. Mean < 1.5 strongly dIsagree, I. ) :5, Mean < 2.5 

disagree, 2.5 :5, Mean < 3.5 undecided, 3.5 :::; Mean 4.5 agree, Mean ~ 4.5 strongly agree 

As a result the respondents were agreed that their schools was utilized their human resource 

(teachers, st11dents and school management) effective ly with weighted mean value of 4.05 . 

Whereas, the respondents unable to decide whether the parents and communities are invo lved in 

the day to day school operations or not with weighted mean value of 2.81. The data shows that 

the schools under study were highly utili zed the internal stake holders (teaching staff and 

students) rather than external stake holders (parents and community). 

Regarding to financial resources the respondents were agreed with that their school is fa irly 

allocate and properly utili ze the available financial resource with we ighted mean va lue on.6. As 

a result, all the educational budget is used fo r ant icipated educational objectives of the school 

which respondents were showed their agreement with weighted mean value of 3.65 and they were 

also agree with the existing of good transparency of financial utili zation in the school with 

weighted mean value of 3.55. Similarly, the respondents were agreed that the school uses the 

available physica l material resources (physical buildings, f11rniture ' s ' and equipments) effectively 

with weighted mean of 3.70. 
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Concerning to financial administration, the interview held with the experts of WEO and PTA 

members was identified that the activities of budget preparation was rests to the school principals 

and appraisal of how it spent is sometimes made by school board and PTA. To participate the 

communi ty in the financial management of the school , speciall y, they are ensure, fo llow up and 

control the school guarantee and internal income budget whether schools are properly utilizing it. 

The aggregate mean value shows that Crable 8) the difference among the aggregate mean va lues 

of the groups of respondents. This enable the researchcr to reali ze that the aggrcgatc mean values 

of the school leaders (3.83) were fo und far greater than the aggregate mean valucs of teachers 

(3.48) and students (3.41), which shows the opin ion differcnces among the school leaders and 

teaching staff and students. This is due to the fact that the school leaders were over rated the 

extent of practices above the existing reality as they performing more. 

4.2.3. Implcmcntation Stnltcgics and Monitoring and Evaluation 

Mcchanisms of SDI' 

Schools need effective leadership that can design good strategies in the achievement of school 

development goals. Train ing and development o f the concerned actors for effecti veness of the 

plan implementation, good peer group communication, collaborative problem solving skills (inter 

personal skill s), the approval of the formulated deve lopment plan and appropriateness of budget 

for implementation and short-term evaluation and continuous monitoring of the school 

development planning process are some of the stratcgics in its clTectivcness. 

Regarding to implementation strategies, the respondents were identified different plan 

implementation strategies in the open end question qualitatively. The work de legation was point 

out as the most strategy in the plan implementation by form ing diffcrent committees based on 

their spec iali zation and nature of work (activiti es), by form ing different clubs and teams (i.e. 

raayyaa barnootaa) which support teaching-learning process from both tcaching statT and 

students. Preparing experience sharing forum and scaling up good experiences, promoting 

internal and external supervision, division of authority for teacher' s that equal to their 

responsibility are some other strategies identified in the schools under study. 
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Moreover, the interview held wi th experts of WEO revealed that, the strengthen ing the ex terna l 

and ex ternal schools supervision and Continuous Profess ional Development program (CPD) are 

pointed out as crucial strategies of plan implementation in the schools. 

The other integral issues fo r effective implementat ion o f the plan are regula r monitoring and 

formative evaluation mechanism. The focuses of monitoring and formati ve eva luation are on 

relevance, performance and success of p lan thus ensuring the production of sustainable result in 

the achievement of school development planning goa ls. Regular monitoring and evaluation can 

lead to the adjustment of any aspect of the action plan, to judge the progress, ensure that the 

action plan implementation is on track and to make any necessary correcti on. 

Concerning to monitoring and evaluation issues, Table 10, depicts the responses of informants to 

rate whether or not the schools principals, supervisors, improvement committee monitor and 

evaluate the plan implementation, day to day school operation regularl y Illonitored and eva luated 

and the result of evaluation and monitoring make the plan to be llex ible or leads to adjustment. 

As a result, items I , 2, and 3 of Table 10 below, shows that the schools princ ipals, supervisors 

and School Improvement COlllmitlee (SIC) eva luate and moni tor regularly the plan 

implementation progress that respondents were agreed with we ighted mean value of3.78, the day 

to day operations of the school usually eva luated and monitored with we ighted mean value 3.54 

and the result of the evaluation and monitoring make the school development plan to be fl ex ible 

with we ighted mean va lue 3.63. This data shows that, the schools used external and internal 

supervisors in the eva luation and moni toring the implementation of all intended acti vities and 

formative evaluation and regular monitoring enables the school to adj ust a plan with a changing 

condition. In support of this, Chalam (2003:8) has stated that a constant monitoring enab les the 

planner to make alterations in the plan so that the plan is appropriately adapted to the changing 

conditions. 
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Ta ble 10: Rating Responses on the Monitoring and Eva luatio n Issues 

Rati ng Scale SL Teacher Stude ll!s 
Items No % No % No % WM X' 

2. Principals, supervisors and Strongly agree 12 27.9 15 17.24 9 28.1 3 
implementation comminee Agree 22 51. IG 4G 52 .87 13 40.G3 
participate on eva luation and Undecided 5 I I .G3 10 11.49 8 25 
1110 11 itor ing Disagree 4 9. 3 14 IG .09 2 G.25 3.78 10. 11 

Strongly disaoree - 2 ? ' _ . J - -
Total 43 100 87 100 32 100 
Mean va ilies (X) 3.97 3.49 ' 0 J. 

3. Day to day act ivities usually Strongly agree 9 20.93 14 1609 5 15 .G3 
evaluated and monitored Aoree 24 55.81 38 43 .68 12 37.5 

Undecided 7 IG.28 16 18.3 9 5 15 .G3 
Disao ree 2 4.65 16 18.39 6 1875 3.54 11.85 

Strono,1 y disaoree I 2.33 3 3.45 4 12.5 
Tota l 43 100 87 100 32 100 
Mea n va lues (X) 3.88 3.5 3.25 
4. Eva luation and monitoring Strono, ly aoree 12 27.9 IG 18.39 6 18.75 

result make the plan to be Agree 2 1 48 .84 3G 41.38 12 37.5 
fl exible Undecided 7 16.3 18 20. 69 5 15.G3 

Disao ree 3 6.97 15 17.24 G 18.75 3.63 10.47 

Strono,ly disagree - - 2 ? ' _ . J 3 9.38 
Tota l 43 100 87 100 32 100 
Mean va lues (X) 3.97 3.56 3.37 

, , 
Mean < 1.5 strongly dlsaglee, 1.5 ::; mean < 2.5 disagree, 2.5 ~ mean < .l,5 undecided, .,.5 ::; mean < 4.5 ag tee, mean 

~ 4.5 strong ly agree. C hi-square tabul va lue = 15.5 1, at df = 8 and al pha = 0.05 leve l of signi fi cance 

To examine the signifi cance difference among the responses of the respondents. chi-square test 

(X2) is applied. Hence, the calculated chi-square values (X2) of all items (item 1,2 and 3) are less 

than the critical value (X2
cv= 15.51) at alpha = 0.05 and df = 8. Therefore, here is no a statist ical 

signifi cant di fference between the opinions of the respondents . 

4.2.4. Potential C hallenges in Process of SDP 

Thi s part consists the potentia l chall enges in the implementation (practi ce) o f the schoo l 

development planning process including problems of stake holders commitment in the pl anning 

process, tra ining and understanding regard ing to SDP as well as resource re lated chall enges. 

Bes ide assess ing of he school deve lopment planning process, it is also very helpful to make 

analys is of potenti al barriers or challenges that may challenge the success o f schuol development 

process in the secondary schoo ls of East Arsi zone. 

In the fol lowing Tabl es, the potenti al problems were li sted to be rated us ing the fi ve po int Likert 

scale of extremely serious ( I ), very serio us (2), somewhat seri ous (3) , observed but not seri ous 
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(4), not observed (5). The respondents were also asked to add some other potential chall enges 

that have been le[t out. Therefore, the fol lowing threc Tables present the potential cha ll enges. 

Table 11: Rating on Potential Problems of Commitment 

Mean (X) of respondents 

No Problems School Leaders Teachers Students WM 

(N=43) (N=87) (N= 32) 
.. -_. -

I Low commitment of leaders and teachers 3.42 2.9 3.09 3. 14 
._-- -

2 Lack of comm itment and resistance of 3.32 3.13 2.87 3. 1 

change by the staff 

3 Low commitment of loca l politica l leaders 2.95 2.81 2.88 2.88 

!community leaders. 
-

Agr. Mean 3.23 2.95 3.1 3.09 
---.,.---

NB. Detads of ratlll g of responses IS attached III the append iX G-8 Mean < 1.5 extremely SC J'l OllS, 1.5 ~ Mean < 2.5 
very serious, 2.5 ~ Mean < 3.5 somewhat serious, 3.5 S Mean < 4.5 observed but no t serious, Mean ~4 .5 not 
observed. 

As can be seen from Table II , the respondents were rated that low commitment of school leaders 

and teachers with weighted mean value of 3. 14, lack o[ commitment and resistance of change by 

the staff with weighted mean value of 3. 1 and low commitment of loca l political leaders or 

community leaders with weighted mean value 2.88 werc ratcd as somewhat seri ous problems. 

These may shows that in some ex tent the ex istence of prob lems of commitment in the schools 

under study in the deve lopment planning process. 

Similarly, Table 12 also depicts that other potential problems regarding to training in the SDP 

process. 

63 

J 



Table 12: Rating on l)roblems Related to Training 

Mean value (X) of respondents 

No Problems Schoo l Leaders Teachers Students WM 

(N=43) (N=87) (N=32) 

I Lack of suffi c ient trainin g 2.4 1 2.3 8 2.5 2.43 

2 Shortage o f training 2.77 2.56 3 2.77 

manual or guidelines 

3 Training is not includes 2. 81 2.63 2.5 2.65 

all the stake ho lders 

4 Training focuses on the 2.95 2.63 2.34 2.64 

product (p lan) rather than 

0 11 the process 

Agr. Mean 2.74 2.55 2.59 2.62 
-N. B. Sec appcndlx-G-8 ror dl!tml lII ionmltlOll of mllng n:sponscs. Mean < 1.5 extremely serious, I. ) :S Mean < 2.5 very 

serious, 2.5 S Mean < 3.5 somewhat ser ious, 3.5 :S Mean < 4.5 observed but nol seriolls, Mean i'.4.5 not 
observed. 

As indicated in the Table 12 above, the respondents were requested to rate how much the stated 

problems are challenging the schools in the planning process. As a result , each group of 

respondents were rated the shortage of training in the planning process as very serious problem in 

the schools under consideration with weightcd mean value of 2.43. Whereas, shortage of 

experti se and training manual or guideline with weighted mean value of 2.77, the training is not 

includes all the stake holders with weighted mean va lues of 2.65 and the trai ning focuses on the 

product (plan) rather than on the process with weighted mean values of 2.64 were rated as 

somewhat serious problems in the schools under consideration. These may indicate that the 

ex istence of training problem wi th regards to school deve lopment planning process in secondary 

schools of East Arsi zonc. 

Moreover, from the interview held with WEO planning and stati stics experts and PTA members 

of the schools revealed that the training given for the school leaders and other stake holders did 

not create good understanding (awareness, especiall y, it was a very seri ous problem in the first 

cycle of school deve lopment planning process that had lasted from 2000 E.C to 2002 E.C. Even 

the given training had not continui ty. 

In the same way, Table 13 depicts the rating responses on resourccs related problems in school 

development planning process. 
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Table 13: Rating Responses on Resource Related Problems 

Mean Va lues (X) o frespo ncients 
-

No Problems SL Teachers Students WM 

(N=43) (N=87) (N=32) 

l. Absence of good sc hoo l leadershi p 3,48 2.77 2.66 2.97 

2. Shortage of supporti ve staff 3.09 2.85 2.84 2.93 

3. Lack of capable students to be involved 2.7 2.63 2.53 2.62 
-

4. ShOltage of ca pable schoo l invo lvement 2.56 2.34 2.63 2.5 

committee 

5. Teachers work load 2.79 2.63 3.09 2.83 

6. Shortage of material and equipm ent 2.2 2.37 2.25 2.27 

7. Poor economic capac ity of paren ts 2.53 2.62 2.62 2.59 

8. Scarcity of fin ancial resource 2.74 2.54 2.56 2.6 1 
-

A gr. Mean 2.76 2.59 2.64 2.66 
-- - -~ 

NB Mean < 1.5 extremely sen Oll S, I.) :S Mean < 2.) very senous, 2.5 :'!! Mean < 3.5 somewhat seri OUS , 3.5 .::;; 
Mean < 4.5 observed but 110t seri ous, Mean ~4.5 not observed. See appendix 0-8 fo r detail of rati ng responses . 

As it can be seen from Table 13 above, shortage of materi als and equ ipments was rated as very 

serious problem with weighted mean value of 2.27. But. rega rding to human resources, such as 

absence of good school leadershi p with we ighted mean value of 2.97, shortage of supporti ve staff 

with weighted mean value of 2.93, lack of capable students to be invo lved in the planning process 

with weighted mean value of 2.62 and shortage of capable school improvement committee with 

weighted mean value of2.5 as well as teachers work load with weighted mean va lue of 2. 83 were 

rated as somewhat serious problems in the schools under study. Similarl y, concerning to financial 

problems, poor economic capac ity of paren ts and sca rci ty oj' linancia l with resources were rated 

as somewhat serious problems with weighted mean va lues 01' 2.59 and 2.6 1 respectively. 

Moreover, the interview held with WEO planning experts, PTA and the responses of respondents 

for open ended question revealed that, the ex istence of other problems such as lack of 

co llaborati ve work among internal school communi ty and external stake ho lders, over lapping of 

certain program in plan implementation, weak parents invo lvement in the schools alTa ir and weak 

profess ional support and contro l from higher leve l slack holders are some other problems in the 

school development planning process in the secondary schools of Easl Arsi zone. 

65 



CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

This is the last chapter of the study which deals wi th the presentat ion of summary, conclusion and 

recommendations. 

5.1. Summary 

All educational organizations are stri ving fo r the improvement of educat ion qual ity improvement. 

But, the quality improvement process needs the strong effort of all stake holders, good 

commitment of resources, designing effecti ve plans and strategies, effecti ve school leadership 

which can direct a ll educational resources to the attainment of educational obj ecti ves and good 

school development planning. This improving the quality of education through enhancing 

students learning achievement and out comes is challenging by various constraints. The actua l 

challenges of education system in the schools of the country and the soc iety need to have 

successful and effective schools which help to improvc studcnts achievement and out comes 

require the assessment of school development planning process. 

Thus, the basic objective of thi s study was to assess the school deve lopment planning process in 

secondary schools of East Arsi zone, in order to assess thc strength and wcakness of the school in 

the process and to identi fy the majo r challenges of the schoo ls in the process, as well as to give 

timely and valuable suggestion to the success of schools in their development planning process. 

To achieve thi s objective successfull y, the study has follo wed and treated with the following 

basic questions: 

I. To what extent do the schools perform the key operations of the planning cycle ofSDp? 

2. To what ex tent do the schools invo lve teachcrs, studen ts, communit y and mobilize other 

resources in the plarll1ing process? 

3. What are the implementat ion strategies and monitoring and eval uation mechanisms of 

SDP in the schools'? 

4. What are the challenges regarding the school deve lopmcnt planning experienced in the 

school? 
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To answer the above basic research quest ions, the study had employed descriptive survey 

method. In thi s study five sample woredas and one town administration were included by using 

simple random sampling fo r woredas and purposive sampling technique for town administration. 

The secondary schools were se lected for the stud y by using agai n si mple random sampling 

techniques, one school from each sample woredas and town, from both general secondary schools 

(9- 10) and secondary and preparatory schools (9- 12). In OJ'der to se lect respondents fro m the 

sample schools (school respondents) and woredas (WEO respondents) purposive and simple 

random sampling teclmiques were applied. 

The data gathering instruments were questionnaires, interview, and observational check li st. The 

total number of the respondents were 222 (100%), out or which 192 (86.5%) of respondents were 

participated in the study and 30 (13.5%) were not filled and returned the questionnaire. From 192 

(100%) of total respondents included in the study 162 (84.4%) were parti cipated through fi lling 

the questionnaire and 30 ( 15.6%) ofrespondents were interv iewed. 

The data gathered mainly through questionnaire we re analyzed using percentage. mean, weighted 

mean and chi-square test (X2) and data gathered through interview and observation were 

interpreted qualitatively. On the basis of the analys is made in the preceding chapter, the findings 

of the study have been summarized under two basic parts (categories) as presented here under. 

5.1.1. The Chamcteristics of Respondents 

The respondent 's data shows that male domination in each groups of respondents. This may 

implies that yet the females were not becoming to the school leadership position and secondary 

school teachers and even female students were not be the students counsel and committee leaders 

in the schools. Generally , the data reveals that there is a gap of the gender eq uality with regards 

of the leadership position in the schools under consideration. 

Concerning educational leve l I qualification, the large number of school leaders 93% (40) were 

BNBSc/BEd, low number 4.65% (2) were diploma holders and very low number 2.32% ( I) were 

MA. Similarly, 88 .5% (77) teachers were BN BSc/BEd , 8.04% (7) were diploma and 3.45% (3) 

of teachers were MNMSc holders. This may that there arc good human power I potential in the 

school that can practice the process of school development planning and teachers qualification 

standards set for secondary schools. Also, 3 1.25% ( 10) of students were taken from grade 12, 
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3 1.25% (10) were from grade 10, 10.25% (8) were from grade 11 , and low percent 12 .5% (4) 

were taken from grade 9. This implies that the majority of students were from the upper grade 

level. 

Regarding to work experi ence the majority of school leaders 83.7% (36) were in serv ice year (, 

and above. Whereas, 80.6% (70) of schools teachers were 10 and below service years. 

Concerning to training, more than half 58.64% (67) of the respondents were not parti cipated on 

any tra ini ng related to SDP process. But, 41. 36% (25) of them were obta ined trainin g re lated to 

development issues. 

5.1.2. Major Findings 

5.1.2.1. School Performance Regarding Key Operations Of SDP Cycle 

The key operations of the SDP cycle are review (audit) of current school status, design, 

implementation and eva luation of SDP that the analyses of the major findings were summari zed 

here below. 

a. Regarding to key areas of school rev iew the data shows the level of school pract ices the intern al 

and external review/audit in the planning process. Acco rdingly, the respondel,ts were showed 

thei r agreement that the schools were conducted their internal and external revew of the cu rrent 

status with weighted mean val ue of 3.87, so as to identify weakness and strength for the 

preparation of school development plan, such as identification of weakness and strength of 

school organization and management, teaching learning process, rev iewing the ex isting 

resources, condition of the school environment, rev iewing government poli cies and assess ing the 

commi tment of stake holders with weighted mean values ranging from 3.55 to 4.09 fo r each 

items, except item 6 of Table 4, which the respondents unable to deci de whether the schoo l 

assess the community participation in the school or not with weighted mean value of 3.40. 

The data showf that the strength of the schools under stud y in the identi ficati on of their 

internal weakness and strength in school organization and management, tcaching learning 

process, schoo l environment, the availab ility of ex ist ing resources and their ex ternal 

opportunity and tlu-eat regarding to government policies and priorities and the community 

commitment and potential in des ign of school development p lan. 
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b.Concerning to des igning stage, the priorities for action requires deternlining based on the needs 

and producti ve act ion planning should also be designed. Regard ing to thi s issues, the data 

shows that the ex ten t to wh ich the school prioriti ze its needs in tenns of their importance to the 

schoo l development , in ternlS of current capacity of the schoo l, ant! current comillitment to 

dea ling with them was rated as good wi th their weighted mean va lues of 3.78. 4.12, 3.88 and 

3. 74 respec tively. Simi larly the extent to which the priorities translated into spec ifi c or detailed' 

objectives and targets in the action plan and the action plan includes clear strategies. indicators 

of success, time lines; responsibility and cost to address the pri oriti es were rated as good with 

the weighted mean va lues of 3.67 and 3.64 respectively. 

On the other hand, the unstructured interview held with principals and observa tion of schools 

action plans revea led that the existing of gap in translation of priorities in to spec ific objectives 

and targets in the action plan due to the fact that shortage of planning techniques or skills of the 

body . 

. ' / . 
C. It has al so been reported that, the extent to which the schools participate teachers. students. 

parents and school Illanagement in the deternlination of the school prioriti es was rated as good 

with WM va lue of 3.8 1. Moreover, the majority of the respondents li sted their schools' currcnt 

prioriti es to be addresses, such as improving the students result, reducing dropout rate, fulfilling 

the schoo ls material and facilities , creating good school environment, enhanci ng the teachers 

Continuous Professional Development (CPO), improving the student s di scip line and improving 

comillunity participation. 

d. Concerning to plan implementation practices in the school, respont!ents wcrc agreed \I'ith five 

li sted issues with their school with their WM values ranging between 3.75 ant! 3.95 such as the 

Clllbl)(lr:llion '"1d consul ta tion in plan imp lemen tation, the 3\1'arcncss and trai ning in plan 

impicmcn tation. the utili zat ion o f guideline and the impl ementation of all in!clllkt! acti\'ltics 

within it s limit ed pcri ot! of time as well as the plan implementation meet s the objectives o i'thc 

schoo ls. 

On the other hant! , the respondents unab le to dec ide whether all stake holckrs now th ei r 

responsibilit y 3S speci fi ed in the plan (WM = 3.43) ant! the schoo l develop external cluster 

network to sh'lr<~ in formation, experi ence and expert ise (WM =3.3) or not in the schools. 
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On the other hand, the respondents unable to decide whether all stake holders now their 

responsibility as specified in the plan (WM = 3.43) and the school develop external cluster 

network to share information, experience and expertise (WM =3.3) or not in the schools. 

Moreover, as the interview held with some schools principa ls, there is problems of resistance 

and commitment of the staff. This is due to the fact that basicall y the plan did not involve 

them in its formulation process. 

e. Regarding to the selected indicators of evaluation system, the analys is of data shows, the 

schools under study performing the li sted activi ties sometimes such as, the schools eva luate 

itself in relation to the success criteria was rated as sometimcs by 52.4% (85) and mostly by 

45.1 % (73) of the respondents, the outcomes of the evaluation feeds in the next cycle of 

planning was rated as sometimes and mostly by equal pcrccnt of informants 46.9% (76) and 

46.3% (75) respectively. Similarly, the action plan evaluated in light of evidence gained 

through data collection too ls by 46.3% (75), the community parti ci pates in the evaluation of 

school performance by 5 1.9% (84) and the outcomes of thc cva luation is reported to the 

school community and parents by 55.5% (90) of respondents were rated as performing 

sometimes. 

Moreover, the interview held with WEO planning experts and PTA members revea ls that the 

existence of gap in the report of school self-eva luation results to the community and parents 

and the involvement of parents and community in the evaluation of the school perfo rmance. 

The schools report their schools performance, problems that feed the school and its eva luation 

result only once at the end of the year for parents and community. 

5.1.2.2. Extent to which School Involvc Tcachcrs, Studcnts, Community and 

Mobilize other Sources 

This deals with the participants in the school review process and ut ili zation of data co ll ection 

tools and school resources and utili zation of other resources such as human llnancial and material 

resources. 

a. Regarding to the invo lvement of key stake holders such as teachers, students and school 

management in the school rev icw process was rated as good with we ighted mean values of 
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4.37, 3.8 1 and 3.58 respecti vely. However, the participation of the parents and community 

was rated as fair with WM values of3.24 and 3.05 respecti vely. 

Moreover, the interview held with PTA and school principals revealed that parents and 

community were not participated in the review of the schools current status to identify the 

strengths and weaknesses of the school for thc purpose ofSDP formulation. As the opinion of 

principals, it is time consuming to invo lve parents and communities in all activities of 

planning. 

b. Concerning data collection instruments, the extent to wh ich the schools used the 

questionnaire was rated as poor with WM va lue of 2.4 7. But, the utili zation of interview and 

observation checkli st was rated as fair with WM values of2.81 and 3.49 respecti vely. 

c. Regarding to human resources, the respondents were agreed that their schools were 

effectively utilized their human resource (teachers, students and school management) with 

WM values of 4.05. Whereas, the respondents were unable to dec ide whether or not the 

parents and communities are invo lved in day to day schools operations with WM value of 

2.8 1. 

d. In relation to financial resource utili zation. the respondents were agreed with the fa irly 

allocation and properly utilization of available fi nancial resource with WM values of 3.6, and 

all educational budgets is used for anticipated educational objectives of the school with WM 

values of 3.65. They were also agreed that the existence of good transparency of financial 

utilization with WM value 0l'3.55. 

Moreover, the interview made with the experts of WEO and PTA members was identifi ed 

that the activities of budget participation was rests to the school principals and apprai sa l of 

how it spent is sometimes made by school boards and PTA. 

e. Similarly, the respondents were agreed that the school uses the available physical and 

material resources (physical buildings, furniture. and equipment) effect ively with WM va lue 

of3.70. 
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5.1.2.3. Implementation Strategies, Monitoring and Evaluation Mechanism 

a. Regarding to implementation strategies, the respondents were identi (jed some strategies in 

open-ended question . The most o f these are, work delegati on, [a rming dirferent committees 

forming different clubs and teams from both staff and students, preparing experience sharing 

forum and scaling up good experiences, promoting interna l and external supervision and 

division of authority for teachers that equal to their responsibility. 

Moreover, the interview held with experts of WEO identified that the strengthening the 

external and internal schoo ls supervision and continuous Professiona l Development Program 

(COP) are pointed out as crucial strategies of plan implementation in the schools under study. 

b. Concerning to monitoring and evaluation mechanisms, the analyzed data shows that the 

schools principals, supervisors and School Improvement Committee (SIC) evaluate and 

monitor regularly the plan implementation progress that were agreed with WM values of 

3.78, the day to day operations of the schools usua ll y monitored and evaluated with WM 

values of 3.54 and the result of the evaluation and monitoring make the SDP to be flexible 

with WM values of 3.63. And also chi square test show that no statistical significant 

difference between the opinions of the respondents. 

5.1.2.4. Potential Challenges 

a. Concerning the potential problems of commitment , the stud y identilied that there is low 

commitment of school leaders and teachers in school improvement plann ing process with 

WM value of 3. 14 . Whereas, lack of commitment and res istance of change by the staff with 

WM value of 3. 1 and low commitment of local pol itical lcaders with WM value of2.8 8 were 

rated as somewhat serious problem. 

b. Regarding to problems of train ing, each groups of respondents were ratcd the shortage of 

training in the planning process as a serious problcm in thc school under consideration with 

weighted mean valuc of 2.43. Whereas, shortage of training manual or guidelines with WM 

values of 2.77, training is not included all stake ho lders with WM value of 2.65 and training 

focuses on the product (plan) rather than on the process with WM value of 2.64 were rated as 

somewhat serious problems. 
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Moreover, the interview held with WEO planning experts and PTA me mbers of the schools 

revealed that the training given for the schools leaders and others did not create good 

understanding lawareness. Specially, it was a very serious problem in thle first cycle of school 

development planning process that had lasted from 2000 E.C to 200Z E.C. Even the given 

training had not continuity. 

c. In relation to resource related problems, shortage of materials and eqwipments was rated as 

very serious problem with WM value of 2.27. However, regarding to human resources 

(absence of good school leadership, shortage of supportive staff, lack ofr capable students and 

school improvement committee as well as teachers work load) wen~ rated as somewhat 

serious problems with WM values ranging from 2.5 to 2.97. Similarly'" scarcity of financial 

resources and poor economic capacity of parents were rated as somewhatt serious problems in 

schools under study with WM values 2.61 and 2.59 respectively. 

Moreover, the interview made with WEO experts, PTA and responses Qoff open ended question 

revealed that the existence of problems such as lack of collaborative work among internal 

school communities and external stake holders, over lapping of certtain program in plan 

implementation, weak parents involvement, and weak professional sUPlport and control from 

higher level stake holders are some other problems in SDP process in ~Ihe secondary schools 

of East Arsi zone. 

5.2. Conclusions 

As a strategic planning device, school development planning is concerned \With long-term goals, 

which can be achieved when basic frame works have practiced in the schooll successfully. This is 

a time, in which our school system is in a turbulence condition, due to the raiising popular demand 

and desire to have effective schools, economic, social and technological (Change. Therefore, to 

cope up with this changes and needs, the school requires to developing its capacity in order to 

provide quality education and being responsive to pupils' needs and changjing condition. Hence, 

tlris study was discusseaon the process of school development planning. 

The findings of this study indicates that, the extent to which the SChOOlI performed the key 

operations of the planning cycle of SDP such as internal and external of sclhool review of current 

status, design (priorities for action and action planning), implementatiom and evaluation was 
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found to be good. This implies that the secondary school s of the zone were found at the best 

beginning in the SWOT anal ysis fo r the formulation of the SDP and at good stage in the 

priorit izat ion of issues for the implementation in the three consecuti ve years of the plan, at good 

implementation of plan and eva luati on the effecti veness of SOP process . It also indicate that the 

schools will achieve at optimum SOP process when cl"licient train ing g iven to the planning 

actors. 

As revea led by the majority of the respondents the involvemcnt of parents ancl community in the 

planning process and the utilization of data co llect ion too ls in the re view process in the secondary 

schoo ls of the zone were fou nd to be low. This im plies that the secondary schools did not 

effectively invol ve that parents and commu nity in SDP process and weak utili zati on of data 

co llection instruments in the school rev iew process. This can be negat ively affecti ng the SOP 

process and the schools unable to achieve their educationa l objectives . 

J 

Although, the schoo ls have ' crucial priorities ' to be addressed as indicated in the findings of the 

study, some schoo ls were not ha ve effecti ve , detail and specilic action plan. Th is implies that 

shortage of planning techniques (skill of planning bod y) due to the fact that lack or cont in uous 

training in the planning process. S imil arl y, as good plan implemcntation strategy. most of the 

secondary schools of the zone did not developed external c luster network to share information, 

experience, experti se and sharing best practices. This shows that the secondary schools have 

weak relationship and eommunication among themselves in the effecti veness of their work or 

plan implementation process. There are al so the ex istence of gap in thc report 01' the school self­

eva luation result to the communit y and parent s and the in volvemcnt of parcnts and community in 

the evaluation of the school perfo rmance. This implies there arc no adequatc flow of information 

between the schools and parents and community that reduces thei r understanding about the 

schoo l performance and problem and reduce support to the school. 

, , ;:;, J \"'1'. ,,-
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The findings of the study also re ve led that. there were shortage o f suf[i cielll train ing regardi ng to 

SOP process and weak involvement of parents and community. This shows that the planning 

acti viti es we re not well exerc ised. In conclusion one can say that the shortage of professional 
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collaborative process that draws thc whole school internal and ex ternal community toge ther in 

shaping the school 's future development. Moreover, the schools were not ye t develop their 

internal capacity that enab les them to solve so man y problems that can be chal lenges them in the 

process of SOP. 

5.3. Recommendations 

Based on the summary of the major findings and conc lusion drawn, the following poss ible 

recommendations are forwarded to minimize the obscrved wide gap between theoretical and the 

actual practice of the schools in the school SOP process. 

I . The findin gs of the stud y revealed that, the shortage of training and problems of 

understanding with regard to SOP. As a resu lt. most of the schools actors focus on 

product (the plan document ) rather than on thc process and others seen the SOP as an 

additiona l burden and they did not bui lt on the ex isti ng schoo l practices since its 

introduction to the schools and some of the schools follo ws non-parti cipatory approach in 

its process. Therefo re, in order to alleviate the problems of training and understanding of 

partners (actors), it is recommended that susta inable (continuous) traini ng should be 

provided to schoo l principals, teachers, students. parents and community on school 

development planning process at two leve ls, such as at zone and woreda level and at 

school level. Workshop and seminar programs and other short term training should be 

prepared to school principal s and teachers at zone and woreda leve l by their respective 

planning experts and at school leve l meeting and di scuss ion programs should be prepared 

to students, parents and community by WEO experts and school leaders. This will 

improve the required knowledge and skill in the devel opment planning process . 

2. In order to achieve long tcrm goa ls the co llaborat ion e ffort of both internal and external 

stake holders is indispensable. But. the findings of this study indicated that lack of 

meaningful invo lvement of potential stake ho lders in the process of SOP. Therefore, to 

have good planning process. the schools should involve a ll the potenti al stake holders in 

the assessment of the school review and detcrminat ion of prior iti es, so as to participate 

them in the implementation and eva luation of the sllccess. IiJl<: rna l school actors such as 

teachers, students and supporti ve starf can be invo lved by creati ng awareness, motivating 
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them by providing recognition and different award for good participants as well as 

creating good school environment to be att ractive working place. Ex ternal stake holders 

such as parents, community, individuals, organizations etc can bc invo lved by preparing 

discussion programs, inviting them on different school celebration, organizing them 

through different community leaders in order to generate fund for the school etc. This can 

help them to develop the sense of ownership of the school and he lps schools as a source 

of income to solve the problem of materials and equipments identified in the study on 

other hand. 

3. The finding of the study was identified that, shortage of profess ional support and control 

in the development planning process from the higher experti se. [n addition to offering 

sufficient training for school level actors, the higher level (zonal and woreda) planning 

expertise and supervisors should playa vital role in the giving professional support and 

control the activities of the schools so as to formulate workab le and detail action plan and 

implement accordingly. This is because of the fact that crfecti veness of the plan mainly 

based on how it is drawn up and what it focuses on. 

4. Low commitment of school leaders and teachers for school improvement planning has 

been identified. Without good commitment of these key actors, thc SOP process will be 

valueless, even the school development cannot be expected. Therefore, it is recommended 

that zonal and , woreda education offices should collaboratively work on the improvemcnt 

of school leaders and teachers commitment by motivating them for their good practices, 

giving clear and appropriate dircction, instruction, principles etc at zonal and woredas 

levels and clear identification of roles for each partners, good work delegation, good 

motivation and school leadership etc at school level. In such a case, the uncertainty and 

frustration of these key actors should be reduced and improve their commitment. 

) 5. Data collection instruments are quite important in the school intcrnal and external rcview 

and needs assessment. However, the study identiiled that less utili zation of these tools. 

Therefore, the schools should make usc of such important instruments as questionnaire, 

observational , interview, focused group discussion and educationa l panel discussion with 

parents and community. 
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6. The anal ys is of the finding al so ident ified as the schoo l sell~evaluati o n results are not 

always report for the community and parents. Reponing system is very important to ga in 

the feedback for further impro vement. Thus, it is recommended that the schoo ls should 

repol1 the schoo l se lf-eval uation resul t and other acti vities [or conccrned offices, parents 

and community at a time. 
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Appendix-A 

Addis Ababa University 

School of Graduate studies, college of Education 

Department of Educational planning aud Management 

A Questionnaire to be filled by school respondents (principals, vice principals, unit leaders and teachers). 

General Instruction 

This questionnaire is designed to assess the school development (improvement) planning process in 

secondary schools of Arsi zone. 

The information gathered through this questionnaire (tool) will be used for academic research purpose 

only and treated confidentially. Hence, your genuine contribution and relevant information will be 

essential for the success of this study. Therefore, you are kindly requested to fill out the questionnaire 

carefully and honestly. 

Please do not forget that: 

:.- No need to write your name. 

:.- To follow the directions given under each parts. 

:.- To give brief and concise response or opinion, if any for open ended questions on the provided 

space. 

:.- If you want to change any of your response, make sure that you have cancelled the unwanted 

ones. 

Part-I: Personal Information 

I.I.Name of your Woreda __________ _ 

NameofyourSchool ____________________ _ 

Direction: please put a tick mark",r> on the space provided after each questions. 

1.2 .Sex : Female D, Male D 
I.3.Age: From 20-30 D From 41-50 

From 31-40 D Above 50 

D 
D 



IA.Educational Background 

MAiMSC D 
BAI BSC/ BEd D 

I.S .Current Position 

Principal D 
Vice Principal D 
Unit Leader D 

1.6.Work Experience 

S and below S years D 
6-10 years D 
11-ISyears D 

-Diploma D 
- If other SpecifY _____ _ 

- Dept. Head D 
- Teacher D 

- 16-20 years D 
- above 20 years D 

1.7. Have you obtain any training on school improvement planning? 

YesD No D 
1.8.1f your answer for QI.8 is ''yes'' please list down the major areas or topics covered on the training: 

a. 

b. 

Part-2: Review I Audit of current status and identification of key issues 

2.1. key areas of tbe scbool review 

The following statements are about school internal and external review, in which school review its 

current status, its weakness and strength, identify issues of external opportunities and threats. Please 

rate each statement according to your perception by putting tick mark ",f"below the number in the 

table. Use rating scale I ~strongly disagree , 2~d isagree, 3=undecided, 4~agree S~strongly agree. 

No Items I Sta tem'en ts 
Rating scale 

5 4 3 2 1 
I The school conduct its internal and external review of current status 

in order to develop the school improvement plan 
2 The school review the weakness and strength of school organization 

and management 
3 The school review its weakness and strength of teaching-learning 

process 
4 The school review the avai labi lity of existing resources 
S The school reviews the condition of the school environment 
6 Assessing of community participation in the school affair 
7 Reviewing the government policy and priorities related to education 
8 Asses the commitment of the school community and other stake 

holders 
, 



2.2. The Participants in the school review and data collection tools 

The following are statements about the participants in the school review process and the tools or 

instruments used by school in the review. Please rate the extent to which the involvement of the 

participants and utilization of the data collection instrument by putting tick ",f"mark below the number. 

Use Rating Scale I ~ very poor, 2~ poor, 3~ fair, 4~good, 5~ very good 

Rating scale 
No Items 5 4 3 2 1 

I To what extent the school involve all stake holders In the review 

process 

~ Teachers 

~ Students 

~ Parents 

~ Community 
~ Board of management ,. 

2 Data collection instrument 

~ Questionnaire 

~ Interview 

~ Observation check list 

Please specifY if your school involve other participants and used other data collection instrument in the 

reviewing process 

a. 

b. 

c. 
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