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ABSTRACT 

The main pwpase of this sludy was 10 invesligale some of Ihe major factors Ihal contribule 10 

female sludenls ' grade repetilion in governmenl senior primw)' schools of Jimma Town. It 

attempled 10 idenlify Ihe major fac Ial's as it was perceived by leachers, parenls and female 

sludenls Ihemselves so as 10 presenl difJerenl areas of inlervenlions. In order to atrain Ihe 

objeclive of Ihe study, a descriptive method was employed The study was carried out in six 

primw)' schools that were selected using random sampling technique. The study also involved 

282 fe male grade repealers that were selected using, random sampling technique, and 60 

teachers and 6 principals purposely selectedfi'omthe six sample schools 

Both quantitative and qualitalive data-colleclion methods were employed to conduct Ihe study. 

Questionnaires, interview and focus group discussion were the instruments used for dala 

collection. The quantitative data gathered were analyzed using percentages and fi'equencies as 

the main tools for summarizing the data. Besides, qualitative data gathered fi'om interviews 

and focus group discussion were supplemented using narralion and summa,)' of re:,pondent 
• 

words in order to cross check and explain the quantitative data. The findings of this study 

identified female grade repetition as the cOlllbined effect of both social and psychological 

fac tors related to school and fami ly enviranment in Jimllla town. More, specifically mOSI 

re:,pondents in the study perceil)ed, house hold re:,ponsibililies, poverty, lack of school 

fac ilities, fear of sexual harassment and abduclion, lack of elllployment prospects and 

insuffiCient school based supportive service as the main reasonsfar high rate offemale 's class 

repetition 

Accordingly, the illlprovelllent of these factors lIlay make a considerable change in female 

studenls' class repetition al these grade levels. Therefore, it was recoll1l1lended that lIleasures 

related to teachers training, availabi/ilY of counseling and school supporlive service, Ihe 

creation of safe school environlllenl as well as financial supports to poor fe ll/ale students alld 

Ihei" families, CO ll1l11LlI1ily sensitization in awareness rising can be taken to reduce the 

prevailing scope a/female slue/en/s' grades repel ilion in government senior pJ'imwy schools 0/ 
Jimma lown 
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CHAPTER ONE 

1 Introduction 

This Part deals with the introductory section of the study . It covers the background of the 

study, statement of the problem, research questions and objectives, significance of the study, 

delimitation of the study, definiti on of terms, and limitation of the study. 

1.1 Background of the Study 

The development of human resources is basic to the nation build ing. There is a broad common 

consensus that education is a basic and an important foundation for economic, cul ture, and 

social development of a nation . Educati on is essential for raising individual productivity as it 

provides the skill s and bas ic intell ectual tools necessary fo r further learning which can later be 

transformed from job to j ob (UNESCO, 1993). Likewise, there is a firm belief that education 

has a vital role to play in Ethiopia's development (Ministry of Education, 1999). To thi s end , 
• 

the Ethiop ian education and training po licy which was implemented in 1994 has a gui de line 

for the development of educat ion sector in its totali ty thro ughout the country; with part icul ar 

reference to wo men, the po licy recognizes one of the prob lems of Eth iopian education is the 

inequa lity o f educationa l opportuni ties for girl s particu larl y in rura l areas· 

The Ethiop ian government translated its educational po li cy in to an act ion plan tlU"ough what is 

known as Educat ion Sector Deve lopment Program (ES OP). The ESO P indicates that one of its 

priori tics is to prov ide eight years of prima ry schooling fo r a ll . Withi n thi s frame work, it 

shows that female education will be strongly promoted by sensiti zi ng community to the 

bcne lits of educating girls and de lay ing thcir marr iage (Ministry o f Educat ion, 1999) 

Nevertheless, according Akunga (2006), a lot still necds to be done fo r countries to ach ieve 

uni versa l primary education fo r all and fu rther attain gcnder parity- a goal that still farfctched 

due to persistent barri ers facing girls in accessing qua li ty educat ion. 



Though, education of girl s plays a significant role in the full dimension of development of a 

country, study conducted on the education of boys and girls indicate that boys are more 

favored than girls in terms of access and success in education. Indeed, pervasive gender 

ideologies at the house hold and community levels often favors males over females and thus 

promote di fferential education opportunities and outcomes. As regards this, Hyde (1993: 10 I) 

observes 

aile of Ihe 111051 enduring kinds of educalional inequalily is betweell lIIales and felllaies. 

Although many coull tries have made tremendous !2.l'ogress in widening the reach of 

edl/calion, ill no COl/nlly have /IIales andfemales bene flied equally. In Ihe pooresl counlries 

Ihis inequa/ily is reflected il1 lower ellrollmelll rOles, higher dropouts and repel ilion role of 

girls 

COlTespondingly, Cammish (1 993) indicates that in most developing countries the oldest idea 

of giving education to boys other than girls result in few girl s' success in education . Likewise, 

Seyoum (1986) maintains that the cultural and socia l values which greatly limit the role of 

women to the leve l of being a wife or'mothcr, have contributed to the low levels of girls 

schooling in Ethiopia. On top of thi s, United Nations Children's Fund Report (2006), indicated 

in Eastern Africa, various factors come in to play to keep maj ority of girls out of school and 

mili.tate against the quality of education avail able. These include insecurity in the region, 

poverty, socio cultural factors, insensitive school environment and HI V/A IDS among others. 

Studies conducted by Lockheed and Verspoor ( 199 1) examine different facto rs that relate to 

female studcnts educational wastage in different regions and countri es .. These factors can be 

categorized in a nu mber of ways. Some of these factors are related to inst itutional practices and 

others are associated with society's customs, beliefs and altitudes about girl's education. 

Similarly, Stromquist (1997:2) revicws that the prevailing sexual division of labor, which 

ass igns women domestic tasks and rcsponsibilities, results in obstaclc to schooling for girls that 

boys do not face. To substant iate this, Rose ( 1997: I 07) noted that gi rls work requirement for 

the family is hcavier than boys; and girls would often be requircd \0 work from an carl y age in 

the house hold. The house hold chores obviously, occupy most of thci r time and in due course 

girls do not have timc to study at home. On top of thi s Hyde ( 1993: 110) pointed out, as girl s 
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approached pubel1y, still other factors come to the fore. Social , cu ltural and psychological 

pressure surrounding engagement, malTiage and pregnancy combined with reli gious outlook, 

economic opportunities and pressure can negatively affect girl's educat ional performance. 

Today, although the enrollment and participation of female students has increased and the 

gender gap has been reduced to some extent, a number of studies have shown that in most 

developing countries including Ethiopia, females recei ve less schooling than males (Rose,et aI., 

1997; Yelfign, 1999; &Emebet, 2003). Hence, the importance of focusing on gender in any 

development effort is not questionable. Thus, wideningJhe access of female students to quality 

education, elim inating major barriers to and making them successful in education should be 

one of the main points in modern society development strategy. 

To substantiate this, Teshome (2002) indicated that education of girl s plays a sign ificant role in 

the full dimensions of development of a country. Indeed social returns to female education are 

high and exceed the returns to male education. That is, educating females improves children 's 

health , reduces the number of unwanted births, and causes women to maintain a small number 
• 

of family sizes. Likewise, Moulton (1997) explains, the benefits of education for girls and 

society by the effect it has on empowering girl s. Empowered girls acquire and use new 

personal , social, and economic behaviors that in turn affect soc ietal change; it provides an 

opportunity and a space for girls to engage in the world outside their home. This engagement 

of young girl s may provide an impetus to greater civil society deve lopment tllrough the 

creation of women's organizations and community development 

There are, however, di ffe rent studies which indicate millions of Ethiop ian children, especially; 

girl s are sti ll li ving in diffi cult circumstances. The wide spread of domesti c labor exp loitation 

and abuse among girl s are indicative of the worst condition of children in the country that 

ad ve rsely affect their education. For instance, a study conductcd by Alem (200 I) found the 

ex istcnce of numerous child prostitutcs between the ages of thirtcen to sixtcen in Addi s Ababa. 

These were often sex uall y abused and never allowed to go to schoo l. Bes ide, Habtamu (2008) 

indi cated, though the situations of females in Ethiop ia has improved in the past decades, yet, 

women continue to have fe lVer ri ghts, lower educati on and hea lth status, less income, and less 



access to resources and decision making than men. Prejudice, stereotypes, di scrimination and 

inequality still persists. For instance, according to this author, fifty percent of the Ethiopian 

population is fe male, but the proportion of resources contro ll ed by females is very small. Only 

abo ut 20% political and leadership posts are occupied by females, the ratio of female students 

and teachers in higher education institutes are about 25% and \ 0% respective ly (Habtamu, 

2008) 

Likewise in Jimma town, many girl s are found in a very seri ous risks of domestic 

responsibi lities and harassments, denied many of thr,;ir basic childhood ri ghts and quality 

education (Temsgen, 2008). Other studies, Lockheed and Verspoor (199\) and Stromquest 

(1997), have shown the usual invo lvement of girls in house hold chores that set the stage fo r 

school girls to repeat grades more freque ntly than boys in developing countri es. The prevailing 

sexual divisio n of labour, which assigns women domestic tasks and responsibilities, resul ts in 
® 

obstacles to schoo ling for girls than boys do not face. 

Thus, enabling females to complete their education successfully is to invest in the future , 
progress and better standards of life with multipli er effects . To be ab le to make efforts that 

improve wastage due to repetitio n requ ires a clear understanding of the, causes, consequences, 

and policy responses made to the problem of fema le grade repetition (Teshome, 2002). This 

understanding will be used as bench marks From which to start new actions · 

However, though grade repetition for fe male students in primary schools of our country seems 

to be high, most research on the subject have focused on secondary or first cycle primary 

leve ls. The causes of fema le studcnts' grade repetiti on in sccond cycle primary level , thereFore, 

remain yct not well docume nted. It is believed that different localities might have diffcrent, 

social , cultural and psychologica l causes for hi gh grade repctition of fema le students. With this 

genera l fra me work, this rcsearch was intended to identify major psychosocial factors that 

contribute to female students' grade rcpetition in second- cyc le pr imary schools of Ji mma 

town. Where there is no research stud y is so far conducted on the subject at thi s level. 
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1.2 Statement of the Problem 

Today, the importance of education as a poverty reduction strategy and thereby as enabling 

development is widely recognized among national and international donor agencies, NGO 's 

and among national govenunents. Particularl y, the education of women and gi rls and achieving 

gender equality are important elements of promoting development and advancement in 

people's life quality as well as a means to empowering women themselves (UNESCO, 2006). 

But Sub-Saharan African and South Asia rank. lowest in the gender related development index 
~ 

and thi s inequality is also found in the area of education wi th the wide spread girl s grade 

repetition, drop out and low participation in education (MOE, 2000). 

Although, the Ethiopian Constitution (1995) has provided special rights for children to be 

protected from harm and explo itation that hinders their education and development; and the 

education and training policy of Ethiopia (1994), considers education as a basic rights and 

guarantees free primary school education for all school aged children and targeted at reduction 

of gender gap at every educati onal level,'Ethiopia is sti ll one of the developing countries with 

the lowest girl s enro llment rates and drop out compared to other devcloping countries 

(Befekadu,et aI, 200 I). For instance, in primary education of Ethiopia, the gender gap persist at 

the level of 20% in gross emollment ratio (GER) at the national level in the year 200 I - 2003, 

even if the target of ESOP 11 is to reduce the gender gap to 16 % by 2005 (Lasonen, et ai, 

2005). In the same way, Ayalew (2005) also indicated that, the net enro llment ratio (NER) l'or 

girls at the primary leve l is 5 1.8 % that is by far less than that of boys 62.9 %. That means 

more girl s did not yet join or drop out of the educational system of Ethiopia 

Different studies in Ethiopia indicates major factors responsible for low participation and low 

success in education of l'emale students as family re lated and school related factors such as: 

economic constraints, marriage by abduction, load of househo ld chores, culture, school 

distance, sexual harassment, pregnancy and residence area as the main factors (M rED, 2002; 

Tesfaye, 2002; Habtamu, 2002; Emcbet, 2003; EWLA, 2003).Thus, though, a lot of studies 

have been underway, girl s education is still in jeopardy in the country. 
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Likewise, in Jimma town, child domestic exploitation, child abuse, neglect and trafficking are 

widely observed and continuous at alarming rate, often expos ing girl s to various risks 

including low achievement in formal education (Temesgen, 2008). therefore , the researcher 

believes there should be some other psychosocial causes that is not yet add ressed properly and 

continue to innuence girl s success in their education in the town., Unless these problems are 

studied and its peculiar nature is identified and solved gender equality in schooling continues 

to be a chall enge that threatens the achievement of national and international millennium 

development goals: "achieve universal primary education" and "achieve gender equality by 

2015" that is agreed by the Ethiopian govenmlent (MOE, 1999) 

Therefore, considering low educational attai nment of girls and inequalities between males and 

females, the researcher of this study attempts to investigate major psychosocial causes that 

hinders gi rls success in education in Jimma town government primary schools 

1.3 Research Questions 

The main purpose of this study was to t.ssess major psychosocial factors that lead to female 

students' grade repetition in Jimma town primary schools. In doing so, the study intended to 

answer the following basic questions: 

I . What are the major psychological factors for grade repet ition of female students In 

Ji mma town? 

2. What are the major social factors for grade repetition of fema le students In Ji mma 

town? 

3. What are the mai n school related factors for grade repetit ion of female students as it is 

Perceived by female grade repeate rs and their teachers? 

4. To what ex tent primary schools provided school based supportive serv ice to ass ist gi rls' 

other than classroom instruction? 
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1.4 Objective of the Study 

General objective: - The study is intended to asses major factors the lead to female stud ents 

grade repetition injimma town primary schools 

Specific objectives: - The specific objectives of the study are: 

• To identify the major psycho logica l factors that influence female students success in 

education in Jimma town 

• To descri be the major social facto rs that contribute to femal e students grade repetition 

in Jilllma town 

• To identify major school related factors that hinders' femal e students academic 

achievement in .Tinuna town 

• 

• To explore the extent to which primary schools had provided schoo l based supportive 

services to ass ist girl s' succeed in the ir educatio n 

1.5 Significance of the Study 

Ethiopia is considered to have made a lot of cons iderable ga ins in gi rl s' education in the past 

decade. Different statist ics, however, suggested that the country st ill has a long way to go. 

Thus, s tud ying the current status of females ' education and achieve ment; and identi fy ing their 

peculiar problem in Jimma town would contribute to reveal particul ar nature of girl s' problem 

in attai ning qual ity education and eliminating major barriers that affect female students' 

success in education. Besides, girl s' are identified as a priority group due to urgent action 

required to promote gi rl s' education and narrolV the gende r gap in academic achievement in 

government schools 

In general, the researcher of this paper beli eves that the findin gs of" thi s study will have the 

follolVing significance 
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• Help policy makers and concerned individuals at regional and town level to 

come up with a better so lution that would boost female students educational 

success and enro llment in the primary schools 

• The findings may provide clear pictures and complete in formation about girl s 

education and the reason why gi rl s do lower than boys in academic 

ach ievement ; so that the local government, city administration, No n­

Government Organi zation and the community could provide essential supp0l1s 

for vulnerable girl s 

• The study may help to rai se the awareness and change on the attitude of the 

community towards girls' education by bringing attention to the norms and 

behaviors that perpetuate inequalities in girls' education 

• The study may also initiate researchers who have an interest to make further 

study on the issue • 

1.6 Delimitation of the Study 

This study has some delimitation concerned with the area of coverage and sample of the 

pop ulation . The study is conducted on ly in Jimma town six primary schools conducting second 

cyc le and evening programs. The study does not assess all the schools at all educati onal leve l, 

in te rms o f repetition , e nrollment, and achievcment. It focu ses onl y on gi rl students, because 

the researcher believes that the problem of educat iona l wastagc is more acute among girl 

studen ts in primary schools. In so do ing the study is delimi ted to li nd out the rationale behind 

girl students educationa l wastage, the extent to which their legal and educational ri ght is 

protected at home and school; and the leve l of the community and school based supportivc 

service ava il able to them. 
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1.7 Limitation of the Study 

The major causes for girls' educat ional wastage could be identified well if non-government 

schools were invo lved in the study. This was however beyond the reach of the researcher to 

access students in private schools due to time and fi nancial constraints. Thi s made it imposs iblc 

to cross check data from di fferent angles. The li mitati on might have also affected the reliability 

of responses that could be di fferent if female students and their teachers from non government 

schools involved. Moreover the long time take n by the graduate school of AAU, and the 

mi nimum amount of financial support allowed fo r the study have created uneasy pressure to 
~ 

gather the necessary information and organize the study as it was platmed . 

• 
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CHAPTER TWO 

2 Review of the Related Literature 

Under this section, the critical review of the relevant international and national literatures were 

described and summarized on the issue of psychosocial factors that contribute to female 

students grade repetition 

2.1 Theoretical Perspective 

Over the years several major theories have been proposed to exp lain gender difference in 

human development. The theories differ on several important dimensions. One dimension 

concerns the relative emphasis placed on psychological , biological , and socio-structural 

determinants. According Bandura (1999), psychologically-oriented theories tend to emphasize 

intra-psychic factors govern ing gender difference in development, In contrast, sociological 

theories focus on socio-structural determinants of gender-role development and functioning . 

• 

However, social-cognit ive theory of gender rol e development and functionin g integrates 

psychological and socio-structural determinants with in unified conceptual frame work. In this 

perspective, gender conception and role behav ior is the product of a broad net work of soc ial 

influence operating both familia l and in the many societal systems encountered in dai ly life 

(Bandu;'a, 1999) 

According to this theo ry, human development and functioning are highl y soc iall y 

interdependent , richl y contextualize and condit ionally manifested. In everyday li fe these 

different subsystem source of influence operate in terdependentl y rat her than in iso lation. The 

multi causa lity and rcc iprocity of influences adds great ly to thc complexity of di sentangling 

functional dependencies and their changing dynamics over the course of developmcnt. 

However, peop le are not simply the product of social forces acting up on them, but contribute 

to their se lf-development and soc ial change through thei r actions within the interrelated 

systems of influence. ,Hence, in thi s study, thc researcher tried to asses major factors that cause 

fe male student s grade repetition on the basis of this general theoret ica l frame wo rk 
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2.2 General Overview of Female Education 

Education is universally acknowledged to benefit individuals and promote national 

development. Education expands the opportunities and the choices for both boys and girls, 

According to USAlD report (2007) worldwide 60 million gi rl s remain out of school; hence 

govenlillents need to wo rk to close the gap between boys and girl s by assessing the degree of 

educational disadvantage girls' face, identifying gender related obstacles and implementing 

remedies to remove and overcome them. 

As pointed out by UNESCO report (2005), the effective strategy for educating girls' needs to 

include attention to access and success as well as narrowing gender gap in education. Girls in 

deve loping countries often come up against teaching practices, text books and other learning 

materials in schools that promote gender stereotypes that are detrimental to their academic 

achievement. To confirm thi s Kasente (2000) stated, despite the progress in rai sing educational 

emollment rates for both males and females across all African countries, in the past decades, 

growth in educational success at all level for girls' lags behind that of boys. The low 

educational levels' among females' results [rom two basic factors; these are inadequate 

provision of educational materials and continued gender discrimination faced by girls and 

women (Thomas & Baden, 1993). 

Several resea rchers indicated that, systematic barr iers to girl s' equal participation were 

numerous (Amy, 200 I). In Eastern Africa various factors come in to play to keep majority of 

the girls out of school and mi litate against the quality education avai lable . Thesc include 

insecurity in the region poverty, soc io-cultural factors insensitive school environment and 

H IV/AlDS among others (Ash imolom, A., & Akinbilea, A. , 2007). 

Thus, one of the most serious prob lems that Africa is facing is how to redress the ex ist ing 

gender imbalance in all wa lks of li fe, particularly in educational pa rticipation and success 

(Kasente, 2003). Although, the degrees and types vary from country to country, findings of 

dilTe ren t studies in Africa including Eth iopia, noted that the existence of gendcr parity in 

education and the need to identify and eliminate factors that hinders gi rl s full participation and 
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success in schooling (Rose, et aI. , 1997; Yelfig n, 1999; Emebet, 2003). In thi s respect King 

and Hill ( 1994) pointed out, girl s in much of developing world cont inue to lag behind males in 

measures of educational attainments, including literacy, length of schooling, and educational 

achievement and identified, social, psychological and cultural va lues embedded in religious, 

political , economic, and familial systems, which value female youth less than their male 

counter parts and keep more fe male youth out of African education system than male 

Though, some countries repOlt increased Gross Enrollment Ratios (GER) and Net Enrolment 

Ratios (NER) for boys and girl s. For example, in Ethiop ia, the total emo ll menl has increased 

by 107% in the past 5 years; do ubled in Eritrea between 1991/200 I from 24.8% to 46%, while 

in Tanzania NER increased fro m 79.3% to 86.7% between 2002 and 2003 (Shirley and Miske, 

2006). In Burundi , on the other hand, GER increased from 39% inl 996 to 67.3% in 2002 and 

in Somalia fro m 17% in 2003 to 19.9% in 2004. However, the figures for gi rl s' enroll ment and 

completion rates lag behind those of boys and are still much lower than those of boys. Uganda 

is one country in which gender parity is almost not an issue. Girl s' enroll ment increased by 

50%, and the country has nearly achieved gender parity in education. However, it still faces 
• 

challenges in completion and achievement (Shirley and Miske, 2006). 

Though, gender equality as a guiding princip le in any nationa l and international deve lopment 

pla·n and strategy was recognized as vital fo r susta inable deve lopment and peace; women and 

children in dcveloping coun.t ries are still subjected to vario us forms of harmfu l trad itional 

practices that affect their education and development (Jancloes, 2002). Thus, an effolt to 

add ress the human ri ght of girl s' for full parti cipati on in ed ucation requires in depth analysis 

and understanding of barri ers a ffect ing girl s' success in education, These barriers include, 

psychologica l, social, and cultu ra l inOuences, related to home and school 

envi ronme nt(UNESCO, 2004) 

2.3 Bcn efits of Fema le Education 

Girls' educat ion has been recognized as an investme nt with the largest returns fo r cconomic 

and social development. Resea rch has shown that educat ing girls and women gives those skills 

and knowledge that contribute posi tively to thei r-we ll be ing and that of thei r families and 
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furt her enables them to contri bute to issues of social and economic development (UNICEF 

2000). Add itionally, they gain greate r control of thei r lives and are better placed and ab le to 

lead healthi er li ves. Furthermore, Birdcall , Lev ine and Ibrahim (2005) po int out maternal 

education is a key detcrmi nant of children's atta ilUllent ' as mothers with basic education are 

substantiall y more likely to reeducate their children, especiall y daughters. This implies that 

support to women's literacy programmers should be considered an important compliment to 

intervention in increas ing accesses and retention at the primary school level 

Girls' education has been identified as a key component in improving economic and social 

well- being. It is well documented that investment in the education of girls' contribute to 

increased producti vity and labour fo rce parti cipation, decreased fe rti lity and infant mortality, 

and increased child health (Florio and Wolf, 1990; King and Hill, 1993; Schultz, 1998; 

Suummers, 1992). Private rates of return, measu red as proportionate increase in wages 

associated with an additional years of schooling tend to be similar for men and women. 

However, it has been shown that where there is a systematic difference between estimates of 

private rates of return, the difference generall y favors women (Schul tz, 1998). This IS 
• 

especiall y true in countries where women receive significantly less education than men 

The bcnefits of education fo r gi rl s' and soc iety can also be exp lained by the effect that 

education has ·on empowering girl s. Empowered girl s' acquire and use new personal, social and 

econom ic behav iors that in turn affect soc ietal change; it prov ide an opportun ity and space fo r . 

gi rls to engage in the world outside their home. This engagement of young gi rl s may provide 

an im petus to greate r civil society deve lopment through the creation of women' s organi zations 

and community development (Mo ulton, 1997) 

Despitc the wcll-documented evidence for the economic and social bencfits of female 

education to a country, multiple social, economic, and cu ltural factors cont ribute to gi rl s' not 

succeeding in completing primary education. Govern ment fi scal and management capability, 

as well as ed ucational systems that reinforce stereo types about female roles and low academ ic 

performance or provide uncomfortab lc physical and soc ial env ironments fo r girl s' have been 

ident ifi ed as a supply s ide constrai nts. Poverty and the relatcd fac tors of direct and opportunity 

13 



costs of fam ilies together with house ho ld and community percept ions about the limited 

relevance of schooling for girl s, are seen as depressing demand (USAID, 200 1) 

2.4 Meaning and Nature of G rade Repetition 

Grade repetition is referred to retaining students in the same grade previously attended or level 

of study where the normal expectation is either to promote or complete the course (Eisemon, 

1997:15). Brimer and Pouli (197 1:18) also defi ne repeaters as "students who in a given year, 
,-

remain in the same grade and doing the same work as in the previous year. "More specifically, 

Oejnozka (1983 :11 1) defines repetition as "retaining students in a grade previously attended 

fo r a year or mo re due to (in most cases) his/her unsatisfactory academic performance." In thi s 

case, as Haddad cited in Merga (1999) states, academic failure could not be the only reason for 

grade repetition; as students who leave school to work in the harvest, or because of ill ness, are 

al so considered as repeaters when they return the fo llowing year to the same grade. Thus, a 

repeater is a student who is identified in the same grade for a year or more due to different 

reasons to sati sfy grade requirements for promotion to the next grade 

From the definition given above, one can deduce that repetit ion of grade invo lves wastage of 

certain amount of resourGes. In relation to thi s, Elisemon (1997:30) reviews that repetition 

denotes wastage of individual , familial , instructi onal and public rcsources . Children who 

retained suiTer more from academic achievemcnt, personal adjustment, self concept, and 

att itude toward learning. Furthern10re, he observed, that grade repetition most of the time 

contributes to students drop out of school and the relationship between dropout and grade 

repetition is o ft en direct and posit ive 

However, repeti tion is an issue that is highl y debated among educa tors. Educators who favo r 

grade repetition claim that it serves two major purposes : to remedy inadequate achievemcnt or 

to allow students to catch up, while others continue at thei r own pace; and to aid pupils who are 

judged to be emoti onall y immature (Schi efelbein , et aI. , cited in Marga, 1999). Conve rse ly, to 

promote pupil s auto mat icall y is claimed to lower academic standards, to destroy pup il s' 
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incentive to learn and teachers' motivation to teach and to create pedagogical problems in the 

class by increasing the abil ity range wit hin each grade (Susy, 2008) 

Generally, it is imperative that reducing grade repetition should be a high priority particularly 

in poor countries, li ke Ethiopia because of the substantial wastage of scarce resources invo lved. 

Thcrefore, improving measurement of repetition first and foremost requires a better 

understanding of its causes 

2.5 Major Causes for Fema le Students Gr.ade Repetition 

In order to identify the factors affecting grade repetition of female students, studies have been 

undertaken in different areas. For example, Locheed, Verspoor and Associates (1991) conclude 

that the causes of females repetition can be broadly categorized under three main headings; 

fam ily related factors, student personal characterist ics and school related factors 

On the same way Kasente (2000) described factors that influence female student school 

achievement as, sodo cultural beliefs ani! practices, opportunity costs, relevance of education, 

school envirorunents ( safety and security and teaching and lea rning activity). On top of thi s 

Hyde (2001) asserted, girl s continue to face many obstacles that impeded their path to learning. 

Factors including di scrimination on .the bases of sex, unequal rates of investment by . 

government, pol itical conflict, inadequate national infrastructure, fami li al ! soc ial traditions and 

economic hard ship are all recogni zed ba rriers to girl s' academ ic atlai lUllent. 

In fact, there are different views as to which one of these fac tors plays a decisive ro le wi th 

rega rd to repetition and drop-out. As Bishop (1989), Simmons and Alexander (1978) and 

Befeqadu (1998) indicate the general cultura l and economic conditions are more responsible 

for grade repetition and drop out than factors within the school system. Bishop ( 1989) further 

argues that the root problem o f educational wastage li es in soc io-cconomic conditions of the 

pupils concerned. By the same token, Haddad (1979); Lueck and McGinn ( 1975); Han usek 

(1979); Summers and Wolf ( 1977) conc lude that out of school variables li ke family 

backgro und and personal pupils ' characteristi c are more important in dete rmining pupil s' 

progress at school 
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Several other studies in Ethiopia (Levey, 199 1; Emebet, 2003; Yelftgn, 1999) also indicate that 

low employment opportuniti es for educated fe males, excess ive in vo lvement in domesti c 

chores, and parental reluctance to afford daughters educational expenses were the main reasons 

for low females ' educational performance together with cultural impediments to gi rl s' 

education such as early marriage and abduction. 

In general different authorities have come up with different findings showing that internal or 

external factors could causes female students grade repetition and drop out For instance, Rose 

and others (1997) and Eisemon (1997) write that the causes fo r repetition or drop out are found 

both within the school system and out-side-of school system. In addition, Tadesse (1975) and 

Brimer and Pauli (197 1) thoroughl y summari zed various causes of repetition and drop out as 

"internal" and "external" factors. 

Thus, for the sake of convenience in thi s study factors contributing to female students grade 

repetitions are dea lt under sub headings of l. psychological factors such as: fami ly attitude 

towed female education, female student's mot ivation to learn and fea r of school related 
• 

harassment; and 2. Social factors such as: lack of parenta l support, parent educational back 

ground, Parents disunity and death, domestic labour and HIV/AIDS 

2.6 l'sychosocial and Cultural Factors 

The psychosocial attitudes and cultural beliefs and practices are some of the major factors that 

influence the gender disparities in education in most Sub- Saharan countries. Several stud ies 

indicated a number of psychological, social and cultural related factors tend to lim it the success 

of female students in education. These factors include, family rel ated factors such as, lack of 

famil y support, family attitude towards gi rl s education, eorly marriage, fear of abduction; 

altitude of girls' themselves, religion, violence, trafficking, domestic labou r, amo ng others 

(UNICEF, 2002) 
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2.6.1 Parents Attitude toward Females Education 

The family plays an influential role in children 's success in school; parent' s sense of efficacy 

to promote their children development and aspirations they hold for them affect their children's 

belief in the efficacy, their academic aspiration, perceived occupational capabilities and 

scholastic achievement (Bandura, 1999). For example, in longitudinal study, Eccles (1989) 

found out that parents generally subscribe to the cultural stereo type that boys are more 

naturally endowed than girls for quantitative activities, despite equivalent achievement in 

mathematics, the more parents stereotype mathematics as a naturally male domain, the more 
w 

they underestimate their daughters math ability and over estimate the difficulty of the subjects 

for them. Thus girls are more likely to get depressed over beliefs about academic inefficiency 

even though they suppress their male counter parts in their academic work 

Many parents in Sub-Saharan African countries generally have low academic expectations for 

girls. Some parents' perceptions of adult roles for girls' marital and maternal obligations for 

their families make them believe that girls do not require much formal education as these roles 
• do not require going to school. Odga and Heneveld (1995) indicated that the education 

investment behav ior or decision of most African families is based on gender-differentiation, 

birth order, and number of siblings. According to them parents often consider that boys are a 

better investment than girls and that they are also ' better at school. Girls schooling is 

constrained when the real or perceived rates ofreturIls to female education are limited (Oxaal , 

1997) 

2.6 .2 Fear' of Unwanted Pregnancy and of Abduction 

Many studies point out pregnancy marks poor performance of girls' education particularly at 

the secondary leve l (Stromquist, 1997; Brock and Camish, 1994). According to these writers, 

in most African countries, the majority of the secondary schools are located in urban areas and 

girls' become highl y vulnerable to sexual abuse, as they come to urban areas for schooling. 

The situation can cause girls ' unwanted pregnancy, which affects their health as well as their 

educational progress 
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The experience of our country also revealed that some students are responsible for covering 

their educational costs when parents failed to afford them. In case of young girl s, the problem 

often leads to practice sexual relationship with men who can support them. Such relationship 

can also carry the risk of unwanted pregnancy. In thi s regard, Aseffa (1991) reports pregnancy 

as a cause of fe male students' grade repetition in Ethiopian schools. Ed iger (1988) al so 

confi rmed the teenage pregnancy of unmarried girl s as a major factor fo r grade repetition and 

drop out among fe males of secondary education. 

[n order to avoid the problem of unwanted pregnancy, mentioned above, girl s in Ethiopia are 

often married at an early age (Genet, 199 1). King and Hill (1993: 43) also studied that in 

Ethiopia, 20 % of primary school students surveyed were already, promised, married or 

di vorced. In another study, Teshome (2002) in hi s stud y indicated that, 80% of female students 

in Amhara region and 51 % of fema le students in Oromia region dropped out of school due to 

earl y marriage. The research made by Wanna and Tsion (1994) also found that marriage is one 

of the factors for female students' educational wastage at both primary and secondary 
• 

education in Ethiopia. ECA (1997:30) states the implication of marriage on academic 

performance of female students as: 

... marriage is associated wilh child rearing and care of children for which the 

respollsibility is oj hers alolle .. . a g irl 's QPparlll1l ily 10 pelfa rlll well is severely lillliled if 
she becol1les a wife and /JIolher 0 1 ( 11/ early age 

In view of thi s statement, such marriage brings forward not only the time of fe males' mother 

hood but a lso hinders their academic progress in countries where it is a commo n practice. 

Regardi ng thi s, Adane ( 1993) concluded that in Bahir Dar Awraja, early marriage is positive ly 

related to grade repetition for ['emale students in primary education. Simi larl y, Kelly and Elliot 

(1982) confirmed that marriage is a major factor for poor performance of schooling among 

girl s especially at secondary leve l. 
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2.6.3 Girls' Motivation to Learn 

According to different writers achievement differences among students can be explai ned by 

motivation and expectations. Regarding thi s, Fox and others (1994) concluded that girls have 

lower confidence than boys do at puberty. They further state that lack of confidence has been 

cited as a reaso n inhibiting the persistence of many females in education. Of course, a number 

of girls succeed in school but the writer is concerned with identify ing problem rather than 

wondering at triumph of some of schoolgirl s over this adversity 

Girls' lack motivation to learn due to a number of reasons i.e. psychologica l factors which are 

constantly present: a sub servant wife and mother role of girl s, types of jobs expected by the 

girl s, low teachers' expectations, lack of sufficient rol e model, etc (UNICEF, 2000). Bahiru 

and others (1998) also conclude that the inappropriate examination systems, the perceived 

irrelevance of curriculum to girl 's dail y life are among the factors that dampen fema le 

students' motivation to learn 

• 
Further, difficulti es of academic subjects were also reported as the causes that affect female 

students' motivation towards learning (Carron, I 996).Regarding this fact, researchers revealed 

that the lower achievement of female students in some subj ects cou ld adverse ly affect the 

motivation in school. For instance, FEMED (1996) claim that 80 and 90 percent of the girls in 

I':ast Ali'ican countries failed in mat hemati cs, physics, biology and chemistry exami nation in 

sccondary schools in each of the years 1990 to 1995. Assefa ( 199 1) al so reported that fema le 

student's sco res were lower in mathematics and languagc in Ethiopian primary schools. 

However, Kilo ( 1994) in Odga and Heneveld ( 1995) revealed that in Cameroon girl s 

performed academicall y better than their male classmates in both sc ience and language. Thus, 

research results show contro versial issues on which difficul ty of acadcmic subjects cou ld more 

affect fema le students' motivation to Ica rn 

Odaga and Heneveld (1995) argue that differentia l treatment of girls from boys by school 

teachers and parents and low expcctation of girl s can cause low motivation among school girls. 

Nyagura and Chi vorc (1997) and Haddad ( 1979) sa id that the unmotivated chi ldren are low 
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achievers. Carron and Chau (1996) and Asseffa (1991) also confirmed the lack of motivation 

was found to be the factor for grade repetit ion of female students in Ethiopia primary schools. 

To substantiate this, Akinkugbe (1994) concludes that the absence of the role for yo unger girls 

and male teachers discouraging of girls in the classroom situations, thus, are the causes of poor 

motivation among school girls towards learning and contribute to their poor performance 

2.6.4 Lack of Fa mily Support 

$ 

Many studies have found out that the economic status of parents is a significant factor for 

female students ' poor academic performance (UN, 1989; Rose, et, a I. , 1997; Eisemon, 1997, 

Stromquist, 1997; Levy, 1997). This is because parents ' favor sons whenever condi tions force 

a choice for whose schooling they should pay 

Similarly, according UNESCO (2004), poverty is one of the major factors affecting girls in 

education, needless to point out that access and completion rates are lowest for chi ldren from 

poor househo lds with girls with in such Jqouseholds registering very low levels of completion. 

In situation of lack of adequate resources at house hold levels, experience from East African 

countries indicate that parents favor boys' education to the girls', who are often withdrawn 

from school to give the boys the opportunity for schooling. This is based on strong be li ef that 

sons' should be educated because they will need to support aging parents and establ ish a house 

hold, while' a daughter on the other hand , wil l eventually marry and serve another family 

(UNESCO, 2004) 

Furthermore, Birdsa ll, Levi ne & Ibrahim (200S) obse rved, when a poor family considers how 

much a girl can help in domestic chores and the li ttle opportunities she has of getting a paying 

job after education , the returns rarely justify the experience for poor parents. While, focuses 

on accessing primary educat ion has bcen on remova l of direct tuition fees, there are other costs 

that constrain accesses. This includes costs li ke school uniform and books. These have locked 

children out of schoo l, particularly the girl child. Again, in most cases, when these fees are not 

affordab le, it is the girl child who is withdrawn from schoo l in favo r of the boys. 
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Other studies shows, some parents in less developed countries, hold negative atti tudes vis-a-vis 

the education of their daughters even tho ugh they are " rich" (Ki ng and Hill , 1993; Ballara, 

199 1; Word Bank, 1989). This is also found true in Eth iopia, as Befiqadu (1998); Wanna and 

Tsion, (1994) further stated that parents opposed to support their daughters schoo li ng because 

there is no job opporlunities even fo r those who completed their school ing. [n add ition, 

Stromq ist (1997), and Ballara ( 199 1) reviewed that the discri mination against women in the 

labour market and in salaries, rei nforces parents' negati ve attitude to the education of their 

daughters, which can contribute to their poor achievement, Thus lack of parental support could 

also be an important fac tor fo r fema le students grade .r:epetition and drop out in Ji mma town 

where educated unemployment problem seems high 

2.6.5 Parents' Educational Background 

A number of studies have fo und that the educat ional background of parents is an imporlant 

determinant factor of fe male students' academic progress (Possi, 1999; Carron and Chau, 

1 (No; Magland , 1994; King and Hill , 19(3). Parents who are themselves educated may have a 

ll1(lr~ ~ nli ghtened attitude about female education, or provide a more stimu lating environment 

I( )!" ~d Ll~ation of their daughters than uneducated parents. Similarly, Akunkugbe (1 994: 127) 

Grossat and Weeks (1987:273) , And Qasim (1983 :228) review that illiterate parents or parents 

with little education tend to pressurize their daughters to marry than to be educated, as a resul t, 

the lower the educatio n of the parents, the more like ly that the child will repeat or drop out of 

school 

Furthermore, parental level of education and nature of occupation, according King and Hill , 

( 1994) has an impact on the girl chi ld 's education and profess ional development. Baluman and 

Wol f (1983) cited in Emebet, (2003) described the level of parental education often affects the 

enrollment and success rate of' fcmale students; educated mothers are more likcly to send their 

children to schoo l and acknowledge the importance of educat ing thcir girl s. Once aga in , the 

evidence showed that the educational back ground of pare nts could also influence gi rl s ' 

schooling 
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Even though, many scholars agree on the OplI1 10n that parents' literacy affect femal es' 

academic performance, there is difference in the view that fathers and mothers ' li teracy equally 

affects females' academic achievement. According Chervichovsky and Meesook cited in 

Merga (1999) for instance, mothers' literacy does not matter as such as the fathers' education, 

because father can decide whether or not a daughter attends schoo l. According to these writers, 

"lthcrs' education has greater in fluence than the mothers' educat ion since husbands have upper 

hand in all decisions concerning the fam il y 

The resea rch findings by Khandker, (1996) and Gill , (t991) contradict the above results. They 

depict that education of Mother is more closely associated with the academic achievement of 

daughter:; than the education of fathers. Khandker (1996 :21) clearly shows that mothers' 

education is strongly associated with the performance of female students. F1l11hermore, 

Birdsan, Levine and Ibrahim (2005) point out that maternal education is a key determinant of 

children 's attainment, as mothers with basic education are substantially more likely to educate 

their ch ildren, especially daughters . This implies that support to women's literacy programs 

should be considered as an important compliment to intervention in increasing access and 
• 

retention at the primary school level. The Kenya Demography and Health Survey (2003) also 

indicates that educated women are better able to provide for their fami lies, take their children 

to school and have more access to information on H1V/AlDS Researchers in our country also 

find that mothers' education increases the girls' academic performance (Rose and others, 1997 

and Yelfign and others, 1995) 

2.6.6 Family Breakdown and HIV/AIOS 

According to Brimer and Pauli ( 1971 ), di sunity in the fami ly due to death or divorce is one of 

the contributory factors to children's educational wastage (repetition and dropout). They, 

revea l that parental separat ion usuall y create se rious cmotional disturbance of school children 

in the form of tens ion and instability in their li fe which become obstacles to the children' s 

conccntration in the class. As a resu lt , such children are likely to be cxposcd to the problem of 

gradc rcpet ition. To substanti ate this, Adane ( 1993) reports that fami ly di sun ity and chi ldren's 

grade repet ition are signi licantly related. Simi larly, Kurdek and Sinclai r (1998) aflirmed that 
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ch ildren from divorced fami lies, in comparison with intact parent fam ilies, experi ence deficits 

in academic performance and more frequent ly repeat classes 

It is al so fairly documented that poor performance of students due to family break is more 

critica l for girl s than boys (Stew and Selfe , 1989). Wigfield (1988) confirms that school girl s 

perform worse than boys when parents are divorced. Th is is due to the fact that, as Grossat and 

Weeks (1987) put, since girls' house hold work is greater burden in a situation of family break, 

it seems very remote fo r female students to perf 01111 we ll in their schooling. To support thi s, 

All ison and Furstenberg (1989) find that girls' are more negatively affected when they are 

liv ing with their stepmother or stepfather than boys. To these authors, favorable and 

encourag ing fam il y conditions are a contributing factor for the females' progress in school , 

whi le the opposite contributes to academic failure and retardatio n in education 

lil Y/AIDS is also affecting gi rls' education adversely as gi rl s are the first to be withdrawn 

from school to help caring for the ailing parents. And once the parents die, the gi rl s take up the 

roles of their mothers and the like lihood of them attending school is low. The girl s take up the 
• 

house hold responsibilities undertak ing all the domestic chores and at the same time working to 

provide for the family. Research has shown that most of the child ren out of schoo l are orphans 

and other chi ldren made vulnerable by HIV/AIDS (UNICEF, 2005). 

A study conducted in Ken ya on the situati.on of AIDS orphans and vulnerable ch ildren in 

Kenya further showed that girls more often than boys drop out of school after their parents di e 

to help care for their siblings. Findi ngs further showed that after parents die, relati ves support 

boys' education because they fee l that they will grow to carry their fa mily name and care for 

their families, whi le girls in most cases are taken in by relatives as house helps or find work for 

themselves (UNICEf', 200 I) 

According UNAIDS (2002) repo rt ; the effect of HIY/AIDS pandemic is underm ining recent 

positive ga ins in education. In most countrics, girl s are the most di sadvantaged when it comes 

to schoo l. There arc over 10 million you ng people (agcs, 15-24) li ving with HI Y/AIDS, and 

among those li ving in develop ing countries, 6 1percen t are fe mal e.HIY/AIDS infec ti on is four 
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to seven times higher among girl s age 15-19 than boys in some of the worst affected countries 

in Southern Africa and Caribbean ( Human Ri ghts Watch, 2001). The growing prevalence of 

I-IIV/AIDS among young gi rls has caused a decl ine in enrollment in secondary education 

options for girl s. [n a study conducted in 38 African countries with low and hi gher prevalence 

ofl-IIV/AIDS infections, the researchers fo und that girl s ' GER (Gross Enrollment Rate) appear 

to decrease when infection rates ri se and girls also tend to be absent more than boys in order to 

care to ill family mem ber 

2.6.7 Violence at School 

The envirOimlent in which the g irl s learn is sensiti ve and key to girl s' attendance, performance, 

and completion of education. The environment should, therefore, be safe and secure so as to 

enhance quality learning of girls. Where schools do not provide safe envirorul1ents, address the 

gender specific needs of girls and do not address behavior patterns that contribute to gender 

di sparity, there is the risk that many girl s will leave school (Kell y, 2000) 

• 

According the above author, in many instances, schoo l is the place where gi rl s first experience 

sexual harassment and abuse, either from fellow students or teachers. However, violence 

against g irl s in and around school remains hidden and sil enced and its impact on g irl s ' 

education more of 1 en than understated. Thi s jeopardizes the g irls' right to education. Research 

has shown that girls suffer violence on their way to school, in the classroom or in the schoo l 

compound. The girls' are subj ect to teas ing, threatened with violence, sexua l harassment, 

sexual vio lence a nd rape. 

In study by UN ICEF (2003) in Kenya, Uganda, Tanzania, and Rwanda on gendered and sexual 

ident ities and I-IIV/A IDS, the results clearly indicate that harassment is common in schools . lt 

affects girl s' education and goes un noticed. Thi s affec ts g irl s emotionally as they experience 

lose of se lf - esteem, depression , anger and fea r of victi mization. In most cases, they fear 

report ing these cases to their parents because they are usually blamed fo r that and as such, most 

girls choose to keep quiet about the situation. In deve loping countries, the prob lem is 

particu larly seve r because the vio lence is, at times, extreme and takes place in conjunct ion with 
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an increased ri sk of HIV infection in place where HIV rates are high. This study clearly 

asserted sexual harassment results in poor performance and further increases the rate of teen 

age pregnancies, early marriages and more disturbingly, expose the girls to HIV / AIDS 

2.6.8 Sexual Violence 

In an educational setting in Ecuador, 22 percent of the adolescent gi rl s reported being victims 

of sexual abuse (World Bank, 2002). A qua litative study in Addis Ababa, found that bulling 
b 

and attempt rape were factors in low female enrolment rates in, and high dropout rates from, 

secondary schools (Terefe and Mengistu, 1997). There was public awareness and concern 

ahout this, but many families and schools felt helpless to bring about change. Both male and 

Il:ll1aic respondents in this study identified girls ' "dress" and their general behavior as a cause 

o/" the sexual violence. Derege and Deresse (1997: 51) find that more than 40 percent of 

Il:malc students In Addis Ababa reported that they had repeated classes due to violence; and, 

the most prevalent forms of school violence, according these authors, includes intimidation 

. (verbal, physical, and psychological threats), snatching (p roperty, money, and other materials), 

beat, and rape attempt 

In another study conducted by the African Child Policy Forum, out of 485 young women's 

questioned in the survey, 332 said they had been sex uall y abused in one form or the other when 

they were ch ildren. Accord ing to the study the age grou p who are vu lnerable to most of sexua l 

violence are in between 14-17. This shows the girls of thi s age interacts more with possible 

perpetrators in their school and community (African Child Policy Forum, 2006) 

On top of thi s, several other reports emphasize that regulat ions on gender- based violcnce and 

sexual harass ment need to be developed , enforced, and widely disseminated to be effective and 

accessible (Fleischman, 2003; Human Right Watch, 200 I; Leach, ct aI. , 2000).They concluded 

that schools need to have in place a means of reporting and recording incidences of violent 

behavior in school and to hire counselors to respond to report of violence. 
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On the contrary, Yclfign and others (1995) have come up with a finding that safety of girls is 

not a major prob lem in school and on the way from home to school and vice-versa. In fact, the 

social environment can be considered in thi s case. However, in Jimma town such practice of 

violence at school up on female students seems common and may partly contribute its own 

share for female stude nts' grade repetition and drop out (Tamesgen, 2008) 

2.7 Child Labour and Girls' Education 

The term child work covers tasks and activities that are undertaken by children to assist their 

pa rcnts (i\mma,et aI. , 2000). It is children' s participations in various types of light works with 

in " "lIn il y lor a few hours, after school or during holidays . It aims at activities which are 

gC;lrcd towards the social ization process (Sakurai, 2006). It therefore, taken and viewed as part 

01" child up bringing process 

On the contrary, chi ld labour refers to work carried out to the detriment and endangel111ent of 

the child mentally, physically, socially ' or morall y. It is work perfo rmed under minimum 

working age and is likely to im pede the ch ild's education and full development. The problem is 

how to determine the borderl ine between these two concepts: when unacceptable labour is 

viewed as an accep tab le work (Tungesvik, 2006). Those light works which do not necessaril y 

deny ch ildren's basic rights fo r education or harm their personality or interfere with their 

schooling can be positive (Amma, 2000). It provides the skill s and expe rience' to be productive 

members orthe soc iety duri ng their ad ult life. 

On the other ha nd, chi ld labou r emphasizes work that is dangerous and harmful to chi ldren's 

persona lity development. Thus, UN ICEF (2000) outlined, the child labour is exp loitive if it 

involves: 

> Full time wo rk at too ea rly an age 

> Too many hours spent working 

> Work that exerts physical, soc ial or psychologica l stress 

> Inaclequatc pay 
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~ Too much responsibi lity 

~ Work that hampers access to education 

~ Work that undermine children's dignity and self esteem 

~ Work that is detrimental to fu ll social and psychological development 

Looking at chi ld labour through a gender perspective, emerging statistics indicates that more 

girls under 14 ages are working in domestic service than any other category of child labour. 

Millions of school age girl s worldwide are working in domestic services, which is among the 

most invisible offemale dominated occupations (Guerctlllo, 2005). 

Studies conducted by UNICEF in the early 2000's in developing countries, revealed that 

domestic service (in third-party households) is the single large employer of worst labour of 

gi rl s' wo rldwide. Accordingly, nearly 700,000 in Indones ia, 500,000 in Brazil , 300,000 rn 

11: lI lgbdesh. 250,000 in Philippines, 100,000 in Kenya, Peru and Sri Lanka gi rl s work 111 

domestic service in other people' s house. The study also made clear that a huge proportions are 

younge r than 15 and entered domestic service at a very young age most around 12-14 and 
• 

some areas yo ung as 5-7 years old. 

In general several international studies expressed girls' domestic labour exploitation continues 

to constitute a major obstacle to accelerat ing progress towards achieving gender equity and 

quality in primary education by 20 IS 

On top of this, studies shows developing regions correspond to areas in which child domestic 

labour is serious problem (tCCLE, 2006). Almost all (94%), out of school children of pr imary 

schoo l age are found pre dominant ly in Sub-Saharan Africa 40% and Southeast Asia 35% 

(Rossi, 200 1). Major ity of them are child domestic labourers who basica lly work from 

economic need (Post, 200 1). Parents expect some immediate financial contributions from 

children. This leads girls more likely to work on full time basis in domcstic labour (Denes, 

2003). If chi ldren ha ve to wo rk on full time basis, then they are less likely to attend formal 

primary school educat ion (Deb & Rosati, 2002; Dar, Blunch, Kim & Sassaki 2002). 
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In addition, research outcomes revea led the adverse impact of child domestic labour on school 

attendance. In the wo rld, about 150 million children (100 million of them are girl s) who are 

enrolled in schoo l wi ll leave before completing primary school in deve loping countries 

(Grimsrud, 2003).Although entry rates in primary school are high , partly due to child domestic 

labour surviva l rates at the end of the cycle are low. When the fami li es are poor and unable to 

cover school costs, children often find themselves to drop-out in favors of work in order to 

supplement family income or to support themselves (Lawuo, 1978). In some communities, 

girls are di scouraged from staying at school beyond puberty either to wo rk or for an early 

marriage (Suriyasarn, 2006). Thus, drop-out is one of the underlying problems of primary 

schools in developing nations. Child domestic labour often results in thi s children late-coming, 

absenteei sm and dropping-out-of schoo l that pave a way to enter in to full time employment 

(UNICEF, 2000). 

Similar study conducted by Deb (2002) exp lored the effects of child domestic labour on school 

attendance in Egypt. They found that child domestic labour on school attendance in Egypt. 

They found that child domestic labour is a prime factor for girls not being in school. In the 
• 

same way Guarcello (2005), explored the impact of child domestic labour on school attendance 

and found that hours labour had increased the probability of girl s dropping-out of schoo l. 

Futther Akabayashi (1999) , al so indicated the child work and need earning. It is al most 

certainl y a Key factor for not access ing to school. In general , ex isting studies have found a 

negati ve effect of child domestic labour on children 's school attendance 

In addition to school attendance, school performance is al so affected by child domestic labour. 

A study that compared Panaman ian chi Id aged 15-17 who combined work ing and schooling 

with schooling -onl y children, found that grade repetition rates we re much higher for chi ldren 

who engaged in both wo rking and schooling (Suriyasarn, 2006). Similar resu lts were obta ined 

in the study of Sed lacek (2003), who also analyzed the effccts of child domestic labour on 

grade repetition. Utili zing the result s o f house hold survey of 16 Latin American countries 

covenng 10- 16 years old child ren, thei r regression ana lysis led them to conclude that after 

controlling 01' many characteristics and other va ri ables, wo rki ng children we re signi fi cantly 

less likely to bc in the appropriate grade than non-working children. They f1ll1her found that 
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rcducing the probability of domestic work by 10 percent would decrease the lag at school by 

12.3 percent 

In the same way Rosati and Rossi (2003), found that additional hour worked significantly 

increases the probability of grade repetition, and even an hour of work per day increases the 

probability 0(" I ~\iling at school. Psacharopoulos (1997) and Sedlacek, (2003), reported that 

child domestic labo ur has been li nked to greater grade retardation and lower returns to 

schooling and a greater incidence of poverty as an adult. Mill (1998) discovered that chi ld 

domestic labour lowered study time and years of schoo l·,completed. 

FU!1her, a study from Ghana by Heady (2003), and post (2001), Gunnarson (2005), in Chil i, 

Mexico and Peru revealed a significant negative effect of child domestic labour on academic 

achievement of primary school chi ldren. Their study revealed that child domestic labour 

significantly reduced school achievement holding parental and school input fixed. They 

explored the effect of child labour on mathematics and language achievement test scored in the 

3rd and 4th grades at primary schools in Latin America. From their study, they concluded that 
• 

child domestic labour is associated with deteriorating performance on language and 

mathematics tests. 

In our cause, a study made on domestic labour in Addis Ababa by ILO (2003), estimated that 

many girls below fourteen years of age were employed in domestic work earning on average 

US $ 1.20 per month. They li ved under " invisible" labour exploitation; most of them were as 

young as eight years and denied the ri ght to schoo li ng. Over all , many studies have revealed a 

negative impact of child domcstic labour on girls' educational attainment. Neverthe less, many 

gi rls are sti ll found saddled with heavy domestic responsib ili ty and child labour, denied many 

of their basic ch ild hood ri ghts, thus, the writer o f this study believed its effect on girl s' 

education could be of paramount magn itude that worth deep investigation. 
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2.8 Girls School Based Supportive Service 

To onset the barriers of girls' success in education, the school plays a key role. Glewwe (2002) 

pointed out maki ng school more 'girl s-friendly' is the first step to increase their success in 

education. Reduction or removal of tuition fees and other costs related to formal or non- fo rmal 

pnmary school education is possible to promote the education of the di sadvantages girl s 

(I-feady, 2003). Thc school can also plan and provide co-curri cul ar experi ences, arrange 

remedial or catch-up classes fo r girl s to enrich thei r academic di ffi culties (Suri yasarn, 2006) 

Besides, individual teacher can play an important ro le to promote girls' education. In the 

classroom, teacher's pos itive atti tude encourage girls' active participation (Psacharopoulos, 

1997).A teacher can also provide advisory services when girls have been absent from schoo l. 

He/she can discuss their problems with parents and identify underlying causes related to their 

educati onal matters to seek appropriate so lutions (Mill, 1998). Particul arly, fe male teachers 

have indispensible role to act as a positive role models and can best provide psychosocial 

guidance services fo r girls' working in domestic service (Tungesvic, 2006) 
• 

Smith and Shepard (1 989) fu rther poi nt out that interventions li ke tuto ring, summer schools, 

ind ividualized instruction and encouraging parental involvement in the school through regular 

meeting are more effective and less costl y than maki ng chi ldren repeat the grade. they 

concludes, a coordi nated system of comprehens ive support services aimed at address ing the 

academic ,socio-emotional, behavioral and psychologica l needs of the child will help promote 

hea lthy adjustment and achievement among children at ri sk for grade repetition 
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CHAPTER THREE 

3 Methodology and Research Design 

The methodology of a research study emerges out of the nature of the problem and the purpose 

o f the study. As it was earlier mentioned in chapter one the main purpose of thi s study was to 

look in to the major psychosocial facto rs that contri bute to female students' grade repet ition in 

Ji mma town second cycle, (grade 7-8) primary schoo l. To achieve thi s purpose, a descriptive 

survey method is employed on the assumption that it could help to obtain reliable and relevant 

informat io n .fo~ri~t)'.Jl f ~ on the actual practice of the issue under stud y. [n line with 

thi s, Se ll tiz and Deutsch (2007) stated that descriptive method helps to have general 

understanding of the problem by studying the current status, nature of the preva iling 

conditions, practi ces and trends tlu'ough relevant and precise information. MOJeover, Gay and 

Airasian (2000) wrote the descriptive survey is concerned with the assessment of attitudes, 

op inions, preferences, demographics, practi ces and procedures. Hence, on the basis of these 

arguments it was fo und to be convi nci n~ to employ thi s method on the assumption that it is 

best describe specific group of people and he lp to exhibit the cun'ent state of the problem. 

Moreover, the researcher -intended to choose a rep resentative sample of people and genera lize 

the findi ng to the larger population which is best ach ieved through descriptive survey method. 

3.1 Participants 

The target populat ion of thi s study inc luded fema le students who had repeated at grade 7-8 in 

J imma town governmcnt primary schoo ls during 2008/2009 academic year, wh ile teachers, 

school principals, pa rents, women affair and educat ional officials were se lected as key 

infor mants based on their knowledge, experience and involvements in female education. Senior 

second cyc le prima ry school female students are se leetcd to be studied because, the writer 

believed the pro hi em of gi rl s' education at this grade level is an issue to be reso lved. Because, 

the data obtai ncd from Ji mma town educat ion office record shows the repeti tion rate of female 

stucknts in 200812009 academ ic year is 17.2 % and 15.7 % for grade 7 and 8 respect ive ly (refer 

to Tah le 3), which is greater than the country average. Accord ing to Educa ti on Stat ist ics 
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Annua l Ahstract or Uh iopia the nati onal repeti tion rate of female students is 8.7 and 10.5 for 

grade 7 and R respecti vely (MOE, 2008). Moreover, the age of the highest proportion of fe male 

grade repeate rs al Ihis grade level is between 14-18 which is associated with the onset o f 

puberty, sexua l maturity, and various psychosocial factors in the child development, which 

might influence gi rl s' succcss in education (Dacey and Travers , 2004). 

3.2 Sample and Sampling Techniques 

The study employs simple random, stratified and purposive sampling teclmique. Simple 

random will be used for selecting the sample primary schools. Thus, out of ten goverrunent 

primary schools in the town that includes second cycle; six of them are selected randomly to be 

sampled as shown in table I below 

Table 1: Gove rnment Primary Schools with the Num bel' of Female G rade Repeaters 

No School Na me Female Grade Repeaters 
• 

G rade 7 Grade 8 Total 

I Di l-fre 22 19 41 

2 Ginjo • 29 2 1 50 

3 Hamle-19 • 24 41 65 

4 Henna!a • 41 26 67 

5 I-li bret * 35 24 59 

6 Jillll11a primary 23 14 37 

7 Jiren No. I II 16 27 

8 Jiren No. 2 * 18 23 4 1 

9 KillO 20 10 30 

10 Ma ndara • 50 31 81 

Tota l 274 224 498 
- -- - -

Source: .limma Town Ed ucati on Bureau Statisti c Annual Report * = Sample schools 
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Accordingly, (j injo, lIamlc- 19, Hermata, Hibret, Jiren No.2, and Mandara Primary schools 

were selccted randomly. Stratified sampling is used to obtain the required samples of girls in 

each school and grade level. This wi ll be done by categorizing girls in to their respective 

school and grad~ level and determining the sample by proportional allocation method. 

According to the data obtained from sample schools, there were 363 fema le students who had 

repeated at grade 7 and 8 in the six sample schools in 2008/2009 academic year. During the 

data co llect ion , the researcher co llected the names of female grade repeaters from 2008/2009 

academic year rosters and checked their name from 2009/2010 academic year students list. 

However, the researcher found onl y 282 fema les am0ng those who had repeated grades in 

200R/2009 academic year and were attending their education in 2009/20 I 0 academic year in all 

,," np le schools. The others 81 (22.3 percent of the total population) were not found in the 

S:11l1plc schools, and might have dropped out or transferred to other schools. Thus, all available 

k lllalc sllllien is who had repeated grade 7 and 8 in 2008/2009 while attending their education 

ill Ill e six " llll1'l e schools in 2009/20 10 academic yea r were used as respondents. Hence, 35 

grade n':I'eal ers frol1l Ginjo , 5 1 from Hamle-1 9, 57 from Hermata, 39 from Hibret, 41 from 

.li rcn No.2 and 5'1 from Mandara primary schools were obtained to fill in the questionnaire . 
• 

Though female studcnts who had repeated in grade 7 & 8 in Jimma town were the target of the 

study, the op inions of teachers of the sample schools was gathered to verify responses from 

different di rections. Accordingly, 60 teachers (ten teacher respondents from each sample 

school) were used to fi ll in the questionnaire . The return rate fo r teachers respondents were 

hundred percent. In addition, six principals from the sample schools, one official from 

education oflice, one official from women affair and six parents were purposely invited for Ihe 

interview on Ihe recommendations of teachers and school principals. Moreo ver focus group 

di scussion was conducted among [our member of PTA (Parent Teacher Associalion) and four 

purpose ly se lected parcnts to tri angulate thc data co ll ected and counter check responses from 

different directi ons. 



Table 2: Frequency Distribution of Participants Involved in the Study 

Types of Participants Research Settings and participants 

in the Study Respondents to Respondents Focus group Total 

the to the discussion 

questionnaire interview 

Female grade repeaters 282 - 282 

Teachers 60 - 60 

principals - 6 6 
~ 

Parents - 6 4 10 

Women affaire - I 1 

Education department - 1 1 

PTA mem bers 4 4 

Total 342 14 8 364 

3.3 Uata Collection Instrument's 

In the process of data collection four basic procedures were used 

I. Data regard ing grade repeti ti on were co ll ected fro m documents available in Jimma 

town Education Department and the sample schools tlu'ough direct access to the 

records. The data were collected from 200712008- 2008/2009 academic years 

2. Two questionnaires were prepared to procure the required information. Questionnaire 

(A) to be filled in by female grade repeaters and questiolU1aire (8) to be filled in by 

teachers 

3. Guided interviews were prepared [or parents, school principa ls, women's a ffair and 

education department officia ls to substantiate the responses acquired from the 

questionnaire 

4. Focus group di scussion was taken place among members of PTA and selected parents 

or female grade repeaters 
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3.3 .1 Qucstionnail'c 

The quest ionna ires were for two types of respondents: female grade repeaters and teachers. 

Questionnaires were dcsigned based on the reviewed related li teratures and the findings of 

different previous studies that are relevant with the research problem of this study. To co llect -

the required information from female students and teachers, two sets of questionnaires 

consisting 32 items for female students and 25 items for teachers were distributed. Besides the 

questionnaires were prepared in English, and had trans lation in Amharic Languages with the 

help of Engli sh and Amharic Language teachers in Jinyna Teachers ' Co llage to make it easier 

for students understanding. The female students ' questionnaire included items on age, reli gion, 

parental occupation, parental education, attitudes of female students towards education, 

harassments, and domestic labour, etc. It was intended to elicit information about female 

students' personal and fami ly backgrounds and the reasons they ascribe to thei r grade 

repetition 

The questionnaires were pre·tested on a pilot study carried out on 30 available fema le grade 
• 

repeaters and 10 purposely selected teachers at Di l-fre Senior Primary School in Jimma town. 

The feedback obtained from the pilot test helped a lot to refine the questionnaire items, 

incorporating new ones and deleting others. Therefore an attempt was made to improve the 

quality of the instruments for the fina l stud y 

Finally, female grade repeatcrs questionna ire was adm inistered to the respondents in each 

sample school during their regu lar school time by the researcher and one assistant researcher. 

Female grade repeaters were taken from each section of the grade level by the help of.di reetors 

and unit leaders and the quest ionnaire lVas adm inistered in separate classes of each sample 

schools. Besides, the researcher was personall y available in each sample school and made all 

the necessary cfillrts to clarify the purpose of the questionnaire as well as to avo id mistakes 

and minimizc poss ible misunderstandings 

The teachcr questionnaire was about teachers' background, attitudes and beli efs in female 

cducali(}l l, schoo l related strcssors to fema le education and female students characteri stics, etc. 
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Thc tcaclwrs ' questionnaire was admi ni stered in Engli sh. They were also provided with li st of 

poss ible reaS,lI1S I,"' fCmale students' grade repetition in senior primary schools. Teachers were 

asked to rank the itcms, as they pe rceive, contributed, to female students ' grade repetition in 

their schools. Open-cnded quest ions we re al so forwarded demanding the respondents to write 

what they think should be included 

3.3.2 Interview and Focus Group Discussion 

~ 

The maIn purposes of the interv iew and the focus group discuss ion were to cross check 

information from various sources and to obtain data or information that was not revealed by 

one or another instrumcnt for data co llection. Guided interview were prepared and 

administered in Amharic with school principals, parents, and women's affair and education 

department officials. It was conducted with the prior permission granted from the concerned 

individuals in the form of interview schedules. It is intended to eli cit information about the 

reasons that would be ascribed to female students' educational problem in second cycle 

primary schools in Jimma town and possible interventions to promote female students 

education. Focus group discussion was conducted among four members PTA (Parent and 

Teachers Association) and four purpose ly selected parents of fema le grade repeaters on the 

bases of their interest and prior consent for permission. Thus after a suitab le place and time for 

discussion were selected and agreed up on among discussant, a group of eight conducted 

di scussion on se leCted topics that was distributed by the researcher. The focus di scussion lasted 

approximately 1 :30 minutes . Finall y, the results o f the discussion were recorded manually by 

the researcher 

3.3 .3 Data Ma nagcmcnt and Ana lys is 

This study attempted to catch required information by usmg diffe rent techniques of data 

co ll ection fro l11 dil"f(:rent sources. Accordingly, quan ti tat ive data co ll ected tlu'ough c1osed­

ended items wcrc lirst edited, categorized, tabulated for each case and analyzed using 

percentage and frequcnc ics as the main tools for sum mari zing the data. Besides, qualitati ve 
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data, interviews from directors, parents and officials as well as summary of focus group 

di scussion, were li rs t organized in to meaningful information and it was described both as 

expressed by interviewees and as understood by the researcher using narrati on and summary of 

respondents' worus so as to counter check, supplement, and explain quantitative data. Since the 

aim of the study was to create an in-depth understanding by reaching across multiple data 

categories and through descri ption, it was deemed appropriate to use thi s technique. As fa r as 

data fro m interviews were concerned narrative approaches were used, including quotations 

from respondents 

3.3.4 The Issue of Validity and Reliability 

Before developing the questiolmaire an in depth and critical review of related literature was 

thoroughly examined, se lected and revised. Based on information obtained fro m literature and 

considering the locality of the study two sets of questionnaires for female grade repeaters and 

for teachers were des igned and discussed with my thesis Adviser in Addis Ababa Uni ve rsity. 

Besides, three types of instruments: ques!ionnaire, interview and focus group discussion, were 

employed to achieve validity 

[n add ition a pre-test of instruments was carried out in one senior secondary Sdlool in J imma 

town, which was excluded from the sample schools. During the pilot study 30 female grade 

repeaters (17 from grade 7 and 13 fi·om grade 8) were used based on the availability sampling, 

[n addition 10 regular teachers who teach at these grade levels were purposely selected to 

complete in teachers' questionnaire . Tlu·ee days after the collection o f the questiolUlaire an 

informal discuss ion was held lVith some of the teachers and student respondents to comment on 

the questionnaire. Their genu ine and direct comments we re helpful .Based on the pre-test 

results, the i"llowing modificat ions were made 

• Thou:;h Ihe items were translated in to Amharic language and students were madc to 

conl plclc the questionnaire with the help of teachers, the researcher observed that some 

sludents at both grades we re confused, in using instructions, in understanding some 

Ic: rrll illo log ies, on which part to complete and on which part not to complete . Henee [or 
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lh~ Imin study it was planned that students have to complete the questionnaire in the 

pr~sen~e or lh~ researcher himself for instructional briefing and further help 

• Besides S() I11~ qucstiofmaire items were modified, two items was deleted and two new 

items w~rc incorporated. For example: 

1. Item No 15. "Were you frequently abse nt from school last yea r" changed to "How 

often did you miss regular class last year 

2. Item No 18. "How much are you motivated to learn is "changed to "Do you actively 

participated in class room activities" 

3. Item No 8 from teachers questionnaire and item No.29 from student questiormaire 

are cancelled 

4. One more item that asks" the relations of di rect costs of schooling with female • 
students grade repetition" was incorporated in both students and teachers 

questionnaire 

Therefore an attempt was made to improve the qua li ty of the instruments for the final study 
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CHAPTER FO DR 

4 Prcscn la lion a nd Analysis of Data 

This part of the thes is deal s with the presentation and analysis of data gathered from 

questionnaire, interview, and documents. The total copies of questionnaires distributed were 

282 copies for female grade repeaters and 60 copies for teachers ' respondents. From the total 

copies of questionnaire di stributed 12 copies (4.25 percent) from female grade repeaters were 

not properly filled and returned. This means the analysis was based on 270 copies (95.7 

percent) from female grade repcaters and 60 copies (l00 percent) of questiormaires from 

teacher respondents respectively 

There is also data obtained from interview of directors from each sample school and 6 parents 

of female grade repeaters, official from women's affair and education department of the town. 

In addition to this a focus group discussion is conducted among the members of PTA (Parents 

and Teachers Association) and four selected parents of female grade repeaters . Therefore, the 
• 

analysis was made based on the responses obtained from these groups of respondents 

supplemented by the data co ll ected from the town education office and the sample school 

records 

4.1 Pcrcentage of Students Promotion and Detention at Grade 7 and 8 in 

Jimma Town 

The rates of students' promotion, repetition and dropout were computed in terms of percentage. 

The percentages were ca lculated from the total enrolment in each corresponding grade for 

200712008 and 20081 2009 academic years for which the researcher got ev idences from the 

recorders of Jill1ma town education department. The results are presented in table 3. 
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Table 3: Pcrccntages ofStudellts' Promotion, Repetition and Dropout 

2007/2008 2008/2009 

Grade Status Ma le Female Male Female 

No I~) No % No 0/0 No 0/0 

P 958 82.6 11 52 78.6 988 84.2 11 89 80.2 

til 
R 172 14.5 27 1 18.5 152 12.9 254 17.2 

D 29 2.5 42 2.8 34 2.8 39 2.6 . 
T 1159 100 1465 100 1174 100 1482 100 

P 1109 84.9 11 25 79.9 1 101 88.2 1162 81.2 

81h 
R 172 13.2 247 17.5 119 9.5 224 15.7 

D 24 1.8 36 2.5 29 2.3 44 3.1 

T 1305 100 1408 100 1249 100 1430 100 

P = Promoted R = Repeated D= Dropout T = Total 

Source: Jimma Town Education Bureau Statistic AIU1ual Report (20 I 0) 

The data in Table 3 revealed that the percentages of promoters were greater for males in both 

grades . Table 3 further revealed that the percentages of repeaters were higher among females in 

both grades for the academic years considered. When percentages are taken as a measure of 

comparison, the findi ngs of this study confirms what was reported by Dereje And Derese 

(1997) that the percentage of girls class repeate rs are higher than boys in all grades of 

secondary schools in Ethiopia. The reasons ascribed by the researchers are that gi rl s repeat 

grades more often than boys due to lack of time to study at home, girls helping their mothers 

after school in household chores, lack of motivation to study and lack of support from their 

parents and teachers, etc. [n general, the possible explanation for more frequently female 

students' grade repetit ion than their male counter parts mi ght be similar to the problems 

emanating from the school and psychosocial environment. 

Therefore, althoLigh dilferent polices, strategies, and programs are in place to promote female 

education 'll1d 1l:L1TOW the gender gap, as described by Ministry of Education (1999), the 
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magnitude o/" I\;lmic st udents' grade repetition still exceeds that of boys in Jimma town second 

cycle govc rl1l11cnt primary schools 

However, there is a sign o/" decreased percentages of female grade repetition for 20081 2009 in 

contrast to previous year (sec table 3) for which data has been available. This seems to support 

what has been documented by Ministry of Education (MOE, 2008) about such general trends 

of improvement as regards to gender inequity in education. One of the explanations for thi s 

trend may be the strategies followed by the education authorities in the town. An opinion from 

the town education official during the interview clearly reflects this point. 

Our focus concel'l1ing female education in this town is not only to provide eight years of 

primGly schooling for all bill also to narrow down the prevailing gender gap between males 

andfemales in academic success mainly by sensitizing cOllllnUilities alld schools to provide safe 

environment for the sliccessful school completion of female studellts. For this purpose all 

educational stakeholders in the town are working together in promotion. follow up and support 

of female education 
• 
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4.2 Iklllogniphic Characteristics of Female Grade Repeaters 

Female grade repeaters are asked to fill their ages, religion, their residence and whom they are 

living wit h. The respollses of the respondents are shown in Table 4 

Table 4: Demographic C haracterist ics of Female Students 

Fema le Grade Repeaters Characteristics No % 

NO ~270 

I. Age 

14 -15 years 102 37.8 

16 - 17 years 136 50.4 

18 years and above 32 11.8 

2.Re ligion 

Christian 123 45.5 

Muslim 147 54.4 

3.Residance • 
Urban 228 84.4 

Rura1 42 15 .5 

4. Parents Alive 

Yes 2 12 78.5 

No 58 21.5 

5 .. Li ving Arrangelnents 

With Father and Mother 198 73.3 

With Father only 25 9.2 

With Mother Only 29 10.7 

With Relati ve II 4.0 

With Others 7 2.6 

As indicated in Table 4 above, 37.8 percent of fe male grade repeaters we re between the ages of 

14-1 5, whi le 50.4 percent of them were between the ages of 16-17. These ages range was 
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higher thall the 'Ige limits I"r primary education. The upper age limit for primary schooling at 

these gradc Icvcls is bctween the ages of 13-14 (MOE, 2008).In addition, these age range 

coincides with ti>c () l lScl or puberty and increased demand for the labo ur of the older children 

that adversely aired their education. The finding of thi s study goes in line with the stud y 

repOlied by Teshomc (2002) that the age range of highest proportion of female grade repeaters 

at primary schools in Oromia and Amhara Region is higher than the age limi ts for primary 

schooling and coincides with the onset of puberty and increased demand for labour of older 

children by parents. FUliher Dacey and Travers (2004) describe these age range is when 

youngsters manifest many social and emot ional problems, when youngsters thought becomes 

more abstract, academic achievement begins to shape the future , the search for identity 

continues unabated. Therefore, it is the time when young girls and boys need proper guidance 

and orientation. 

As regards religion , 54.4 percent of female grade repeaters were Muslims, while the 

remainders 45.5 percent were Clu·istians (see Table-4). Though, the number of Muslim female 

grade repeaters appeared to be higher than that of Clu·istian female grade repeaters, the 
• 

observed difference might be due di sproportional representation for which the researcher 

couldn ' t find data in the school files. Therefore thi s is remaining an area that required more in­

depth investigation than was possible tluough a brief survey. 

Table 4 furiher shows the percentages of female grade repeaters in terms of their reported 

residence. As shown in table 4, 84.4 percent of female class repeaters are fro m urban areas, 

while, 15.5 percent are from rural residents. The above fi gure showed the majority of female 

grade repeaters to be urban dwell er. This is partly because of the research sell ing wh ich is 

confined in Ji mma town. However most school directors in the inte rview conceived that female 

grade repeaters are mostly from urban residents. Though, thi s study did not show the 

proportion of female repeaters in terms of residence because of the absence of data showing 

students res ide nce in the sample schools, the finding goes with the research result reported by 

Merga (1999), Rose and others (1997), Adane (1993), wh ich stated that rural girls are more 

likely to drop out than repeat classes 
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As far as thc li ving arra ngcments of the female grade repeaters are concerned, 78.5 percent of 

them have their rarcnl s a li vc and a large pro p0t1ion (73 .3 %), of them were li ving with both 

parents (Father and Mol her), somc of the respondents (19 .9 %) were either living onl y with 

their mother or fathers. The rcmaini ng (6.8 %) were either living with their relatives, o r o thers. 

Therefore, the finding revealed that female grade repetiti on is not very much related to living 

an·angements in Jimma town, as the majority of grade repeaters, in th is study, came fro m 

environments where both parents li ve together. 

Table 5: Demographic CharacteristicS' of Teacher Respondents 

Teachers' Characteristics (N=60 No % 

1. Sex 

Male 22 36.7 

Female 38 63 .3 

2. Age 

Below 25 years 2 o 0 
~.~ 

25-30 yea rs • 6 10.0 

3 1-35 years 12 20.0 

36-40 years 18 30.0 

Above 41 years 22 36.7 

3. Academic Quali ficat ion 

TTl 8 13.0 

Diploma 49 81.7 

BNBSC 0 5.0 ~ 

4. Service year 

Below 5 yea rs 2 ' 0 
~.~ 

6-10 years 5 83 

11- 15 years 8 13.3 

16-20 years 20 "0 0 
.)) .J 

!\ bove 20 ycars 25 41.6 

-
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According to the persollal details shown in Table 5, 63.3 percent of teacher respondents are 

females, while 36.7 pereellt or males. This shows the majority of teachers in Jimma town at 

thi s level are females compared to their male counterpart. The data obtained from Jimma town 

education department also revea led that the primary school female teachers constitute 55.5% of 

the total teachers teaching in the town whi le 44.5% of them are male. 

Regarding age, the highest proportions are above 36 years of age (66.7 %), while (33.3%) fall 

below 36 years of age (See table 5). Table 5 further shows that 33.3 percent of teachers have 

16-20 years of service and about 41.6 percent of teachers have served more than 20 years. This 

indicate that the majority of teachers have long years of experience in the profession 

In qualification, large proportions 7 1.7 percent of the teachers are diploma holders, 23 percent 

TTl certifi cate holders and some 5% have B.A/BSC degree. According to the regulation of the 

Ministry of Education, the minimum requirement for senior primary schoo l teachers is diploma 

(MOE, 2008). The data obtained from jimma town education office also showed that 27 
• 

percent of the total teachers teaching in second cycle secondary schools are TTl cel1ificate 

ho lders. While adequately trained teachers are essential to ensure quality and efficiency of 

educat ion, yet some teachers with lesser qualificat ions are teaching in Jimma town at grade 7 

and 8 leve ls. This may implicate grade repetition in genera l and that of females in particular 

The research result reported by McGinn (1992) also proved that properly trained teachers are 

more prone to get promotion than unqualilied , especially with regard to female students who 

generally achieve lower than males for rcasons related to cultural and economic problems 

(cited in Marga I999). 
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4.3 Fami ly Ilackgnluud of Fema le Grade Repeaters 

The fo llo wing Table sho ws some of the family backgrounds or characterist ics of female grade 

repeaters 

Table-6: Family l3ackground of Female Grade Repeaters 

Family Background C haracteristics (N=270) No. % 

1. Parents' Education 
• 

1.1. Fathers ' Ed ucation 

[[ literate 48 17.8 

Primary Education 126 46.7 

Secondary Ed ucation 42 15.5 

Certi [icate 23 8.5 

Diploma and above 3 1 11.5 

1.2. Mothers Education 

Il literate 74 27.4 
• 

Primary Education 142 52.6 

Secondary Ed ucation 35 13.0 

Certi [icate I I 4.1 

Diploma and above 8 2.9 

2. Parents' occupation 

f anners 38 14.1 

Merchants 9 1 33.7 

Government Employees 54 20.0 

Da ily Laborers 87 32.2 

3. Parents Religion 

Christian 123 45.5 

Musli ms 147 54.5 

As shown in tabl e 6 above 28.5 Percent of fe male class repeaters repOlted to have fathers w ith 

secondary and above educat ion , and 46.7 percent of fema le class repeaters have fathers w ith 

46 

~ I 



prImary education, while 17.X percent of the fathers are illiterates (See Table 6). With 

reference to mothers' education , the majority (52.6 percent) of female class repeaters had 

mothers at primary level education. While, 27.4 percent of the mothers are illiterates, only 20 

percent of female class r"1x:at crs had mothers with secondary and above education. In general, 

the data shows that large proportinl1 of parents ' educati onal level was below primary level as 

reported by their daughters. Thi s implies that a large number of parents were with limited 

educational background , which is particularly true of mothers. Therefore, parents lack or low 

level of education might have contri buted to grade repetition of their daughters in senior 

primary school of Jimma town. This linding is actually- consistent with what Leka and Dess ie 

(1994) reported. They indicate that many students who drop out or repeats classes in Ethiopia 

come from illiterate parents. And that the proportion of such fa milies could be as high as 

65.78% in rural areas and 45- 65% in urban centers 

Table 6 also shows that 14.1 percent of fe male class repeaters were from fanner families, while 

and 33.7 percent were from merchant and 32.2 percent of parents were daily laborers. Only 20 

percent of parents were government employees (might be professional or non professional) 

fami lies. To substantiate this, the parents of female class repeaters were also asked in the 

interview, what they were doing fo r their li ving. Most respondents confirmed that they are 

engaged in occupations that lead to small incomes, such as: smal l businesses, making and 

sell ing local drinks, unemployed daily labore rs, and employed with a lower salary (guards, 

janitors, etc .). One of the parents in the interview expressed hi s grief in the following way: 

Now days my wife Clnd doughIer are 'he economic pillars of III)' family. Shlee lam a daily laborer 

whose income is 170/ slIstainable. III)' jOl1iilies basic needs are mosl/y covered by what my wife 

alld daughrer do al hallie. My wife spellr 1II0sr oj her rillle preparing and selling 'Tella ', ; while 

III)' doughIer spell/most of her lillie, a,fier scftool. servillg CliS/Olllers in selling local drinks Olfe/' 

ko/a' . l\;fy daughler does 110/ have enough liflle 10 sleep leI alone to study. 
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4.4 Reaso ns 1'0 1' Female Students' Grade Repetition 

Female grade repd itioll s an.: believcd to be caused by a number of factors that can emanate 

either from outs ide o r ins ide the school system. Thus, thi s section deals with discussions of 

some of this fac tors as pereei vell by respondents 

4.4.1 Domestic Labour and Girls Grade Repetition 

In this section, pertinent issues related to girl s domestic labour, such as: the magnitude of 

females' labour needed at home, the average time spent on domestic labour and the common 

types of services rendered at home by female and grade repetitions are di scussed 

Female grade repeaters were asked to rate to what extent helping their parents at home 

contributed to their grade repetition and the nature of services they mostly engaged at home 

Table 7: Nature and Extent of Pprental Needs of Female Domestic Labour (N; 270) 

Very much Moderately Little Not at all 

To what extent helping your 

parents at home contributed to No % No % No % No % 

your grade repetition 136 50.4 122 45.2 12 4.4 - -

As could be observed from Table 7, The majority of female grade repeaters (50.4%) perceived 

domesti c work contributed grcat ly to their grade repet ition , whi le 45.5.% of them thought 

domestic labo ur somehow contributed to their grade repetition .However, only 4.4 percent of 

fema le grade repeatcrs thought helping their parents at home have li ttlc contribution to their 

grade repetition 
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Table 8: h 'lIIall' Cradc Repeaters Perception of Time Spend on Domestic Work 

- -
Extent of time spend on work out side school 

Types ofw()rk afl," - ,dlU,,1 Whole Some days Few days of Not at all 
week of the week the week 

No % No % No % No % 

Household acti v it i~s 167 61.9 54 20.0 49 IS.1 0 0 

Trading/Marketing 128 47.4 111 41.1 3 1 lI .5 0 0 

Child care 113 4 1.9 56 20.7 52 19.3 49 IS.l 

Farm work 5 1.8 2) 7.8 16 5.9 228 S4.5 

Employed for domestic work 0 0 32 lI.9 20 7.4 21S 80.7 

From Table 8, it is clear that the highest proportion of female grade repeaters participate in 

house work activities (61.9%), marketing (47.4%) and child care (41.9%) the whole week 

When activities are ranked from the girl s perspective, house hold activities ,marketing and 

child cares are the one that occupy most of the time available for female students after school. 

The findin g supported a study result reported by Tcshome (2002) that ind icated domestic work 

as the most important activity that dominates female students' time throughout the week and 

outlined, caring for siblings, fetching water and cooking meals as important time consuming 

acti viti es for girl s in Oromia region 

. At another point, female grade repeaters were asked ' to rate how often they attend regul ar 

classroom and the reasons they ascribed for their absentee ism. In add ition teachers were asked 

to indicate what they believe to be the main reasons for female students' absenteeism 

\ 
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Table 9: 1'('lIIai<' (;radc Repeaters Classroom Attendance 

-
Responses 

I. How " Iiell did yo" IIli ss rcgular dass room last year No % 
Always 12 4.4 
Sometimcs 204'- 75.5 
Rarely 54 ) 20.0 
Not at all 0 0 

2. Reasons to be absen t as responded by students 

Health prob lem 41 15 .2 

Overload of house work 118 43 .7 

Marketing 
~ 

68 25.2 

Fear of Vio lence 37 13.7 

Others 6 2.2 

3. Reasons for female Students absenteeism as perceived 

by teachers 

Health problem 14 23.3 
Overload of house work 32 53 .3 
Marketing 8 13.3 
Fear of violence 6 10.0 

Others • - -

As shown in table 9 above the great majority of female grade repeaters (75.5 %) admitted that 

they were sometimes absent from class; wh ile the remaining, 20 percent of them ind icated that 

they we re rarely absent from class. However, the data showed no female grade repeater was 

never absent from class. Besides, the participants of foc us group discuss ion argued that female 

grade repeaters class absenteeism is a wide ly observed phenomenon which they couldn ' t help 

to stop. A member of PTA expresses hi s view in the discussion in the following way: 

Hie tried 10 COI'IlaC! parel/ls when sludellis are reported frequently absenl/roll/ their class. 

BlIl masl of Ihe parents of grade repealers refuse 10 come 10 school, because il is themselves 

who sometimes/arced their children, especially f emale (0 stay at home 

One of the parents in the [()ells group had also confirmed that high responsibility at home 

coupled with the parents' I;.lck or suflicient support (economic) to their daughter as the main 

reason for thc ir da " ghtcrs ' absenteei sm. Therefore, this view of focus group discussant 

50 

\ 



ascertains wha l had hcc il argued by Herz et al. (1991) cited in Teshome (2000) that in 

deciding, whdhc r 10 SClld a ehi ld to school , parents weigh the advantages of keeping a child at 

home against the adv;lIltages or whatever schooling is avail ab le 

Table 9 fU I1her sho wed that the Illajority of female grade repeaters (43.7 %) had been absent 

from school because or the burdell or house hold activities, similarly, the majority of teachers 

(53.3%) indicated that the hOLlse hold activities to be the reason for female students frequent 

absenteeism from schoo l. So according to the majority of female grade repeaters and their 

teachers' , house hold activity is the main reason for female students' absence from the school 

in Jimma town. This research finding supports the research result rep0I1ed by Teshome (2002), 

Merga (1999) and Rhoodie (1989) that female students' absenteeism from school is mostly due 

to house ho ld activities like cooking, fetching water and fire wood, cleaning the house, looking 

after younger children and the like 

Moreover, 25.2 percent, 15.2 percent and 13.8.percent of female grade repeaters reported 

marketing, health problems and fear of harassment as reasons for their absence, respectively . 
• 

Teacher respondents have also reported health problems, marketing and fear of violence as 

reasons for female students ' absence from schools (see Table-9) 

4.4.2 Female Grade Repeaters Attitudes and Motivation to Learn 

Female grade repeaters were asked to refl ect on their altitudes and motivation to learn. They 

were given tlu'ee alternatives ranging from 'agree' to ' di sagree'. The fo llowing table 

summarizes the result 
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Table 10: I\lIil ll<l ,·s or Females Grade Repeaters towards Education 

- -
Responses (N=270) 

Aftillld,' slal"II1<'1I1s Agree Disagree Not sure 

No % No % No % 

I. In education, girls could pcri<>nll or 162 60.1 76 28.1 32 11.8 

achieve as boys 

• 
2. Educated girls are as imrortallt as 156 57.8 92 34.1 22 8. 1 

educated boys 

3. Girls have the intellectual capacity to 198 73.3 24 8.9 48 17,8 

effectively use their educati on in li fe 

As noticed from Table 10, the majority of female grade repeaters (60. I percent), believed that 

in education girls cuuld achieve as boys. Moreove r, 57.8 percent of the girls believed educated 

girl s are as important as educated boys and the great maj ority of female grade repeaters (73. 3 

percent) firml y believed that girl s have the intellectual capacity to e ffecti vely use their 

education in life . Generall y, tab le 10 revealed that highest proportion of female grade repeaters 

showed positive attitude towards educat ion. This suggests that factors other than girl s' atti tudes 

towards education should be the main explanations for the grade repetitions of girl s in Jimma 

town 
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Table 11 : I"'lIIak Grade Repeaters Motivation to Learn 

Respondents and Response 

Female Grade Repeaters Motivation Female respondents Teacher respondents 

to Learn N=270 N=60 

No % No % 

I ,Motivation to learn 

Very high 24 9,2 - -

High 56 
~ 

2 1.5 5 8.3 

Low 183 70.4 48 80 

Not Motivated at All 7 2,7 7 11.7 

2, Time spent on academic work 

More than 4 hours 0 0 - -

3-4 hours 14 5,2 - -

1-2 hours 54 20 - -

Less than I hour 202 74,8 • - -

As shown in table II the great majority of fe male grade repeaters (70.4 percent) perceived that 

they had low level o f moti vation to learn, in the same way 80 percent of teacher respondents 

perceived female grade repeaters have shown low level of moti vation for learning, Table II 

also showed that the great majo rity of female grade repeaters (74 ,8 percent) had spent less than 

one hour on academic act ivities outside of school. Though less time for academic activities 

cou ld be caused by cumulati ve effect of mUltiple house hold chores, it appeared that, it is like ly 

to allribute the class repeti tion o f fe male students to low level o f mot ivati on they had fo r 

learn ing, This fi nd ing goes with the results reported by Merga ( 1998), Ch ivo re (1997) and 

Asseffa (1 99 1) that revea led lack of l11otivati on as a cause fo r female stude nts ' grade repet ition 

in primary school 
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Table 12: Rcaso"s f"r !'ow Motivation of Female Grade Repeaters 

Respondents and responses 

Reasons for Low Motivation Female Repeaters Teacher Respondents 

(N=270) (N=60) 

No 0/. \'0 % 

I .Irrelevence of the Curricul um 38 14.0 2 3.3 

2.Lack of Future Employment Opportunities 76 28.1 21 35.0 

3.Difficulty of Academic Subjects 52 19.3 18 30.0 
. 

4.Maltreatment by Teachers 13 4 .8 0 0 

5 .Lack of Parental SUppOit 8 1 30.0 14 23.3 

6.Fear of Harassment or stress 10 3.7 5 8.3 

Table-12 shows that for 30 percent of female grade repeaters, the main reason for lacking 

motivation to learn is lack of parental support for their education. This is followed by lack of 

prospect of future employment opportunities (28 .1 percent), difficulty of academic subjects and 

pcrceived irrelevance of the curricu lum (t 4 percent).The majority of teachers (35 percent) al so 

attributed low motivation of female repeate rs to lack of future prospect of employment 

opportunities, di fficulty of academic subjects and to lack of parental support (see table-

12).Therefore, the combined effect of diffi culty of academic subjects, lack of prospect for 

future opportuniti es, irrelevance of academic subj ects and lack of parental interest towards 

their daughters' education, could affect the value of successful schooli ng for femalc students, 

which may discourage their motivation towards learning. This result seems to confirm what 

was reported by Merga (1999), Teshome (2002) and Carron ancl Chau (1996) who respecti vely 

identifi ed low expectations of g irl s' education by parents, di fficulty of academic subjects, and 

lack of girl s' empl oyment opportunities in labou r market as a reason for girl s' low motivation 

to learn 

A similar expression was forwarded from focus group di scussants attributing the feeling of 

hopelessncss for female grade repeaters as sou rce of grade repetition 
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A lack (~/ (' flll/ln)'I//I'1i1 (l111'ol'llIlIilies or Ihe silualion of educated unemployment for adolescent 

g irls who COllfldt ,tt' St'I' IIIIclIIIY ('tlacalion rejlecls back as de motivating agent for girls' active 

participalioll ill 1('(ll'Il ill,I.'" (,'iris fl lld their families p erceive secondary education as least 

rewarding whell t/wn ' lIrt' lI}' I jI ('('01l0111ic opportlll1i1ies, or when a young women '5 only role is 

10 be married or rllll oul (~/(/ ('(/ IIIIIIT 10 seek a belle,. chance of employment 

4.4.3 Teachers Attitude towar'us Female Ed ucation 

School teachers were asked to choose whom they prefel' to teach, if they were personall y asked 

to do so. They were given tlu'ee alternatives: "boys", "girls" and " I make no difference". 

Results indicate that the absolute majority of them claim to make no difference between the 

opposite sexes. Table 13 below summarizes the resu lts 

Table 13: Gender Perception from Teachers Perspective 

Teachers Teaching Preference Respondents (N=60) 

• No % 

I. Boys 7 11.7 

2. Girls 5 8.3 

0 Make no Di fference ~. 48 70.0 

Differen t Educational Expectation for girl s and boys 

I. Yes 
7 11.7 

2. No 53 88 .3 

Teachers Awareness of Gender Issues in Education 

I. Sufficient 
22 36.7 

2. Ave rage 34 56.7 

3. Insufficient 4 6. 7 

As Shown in Table 11, the great majority of tcachcrs officiall y claim that they respect the 

equality of educ.,lion,d opportunity when it comes to gender. In fact female class repeaters 
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have also conlinn"d lil " I<;;,eilers' claims since they raised teacher practices to show low 

differentiation bel wcl! n hoys ","l gi rl s in the class room (see table-12) .I-Iowever, the majority 

of teachers in thi s slud y (5(, .7 pCI"cenl) responded to have an average knowledge about gender 

issues in education , While a il:w or Ihcm (6.7 percent) said to have insufficient awareness 

about gender issues in educalion . The linclings of this study goes with the study result repo rted 

by Teshome (2002) that repo rted more is rcquired to improve understanding of gender issues in 

the education system. Unless teache rs understand the need and problem faced by girl s in the 

education system, it is difficult to expect the situation of girls to improve in practical terms 

4.4.4 Parental Level of Education and Females Grade Repetition 

Table 14: The Effect of Parental Ed ucational Level on Girls' Education 

Respondents and responses 

l.The contribution of Parents level of Female Repeaters Teacher Respondents 

education to daughters grade repetition (N=270) (N=60) 

• No % No % 

Very strong 154 57.0 4 1 68.3 

Averagc 78 28.9 16 26.7 

Little 29 10.7 
, 

5.0 J 

Not at all 9 " " 0 0 J.J 

3.WllOse Education Do you think 

Matters Most 

Mothers Ed ucation 76 28 .1 II 18 .3 

Falhers Education 38 14.0 17 28.3 

Both have equal influences 156 57.8 32 53.3 

Table 14 showed 57 percenl "I· il:lllalc grade repeaters perceive their parents' low level of 

education had a ve ry sl!"llng conlrihutio n for their grade repetition. This was al so supportcd by 

68 pcrccnt of Icacher respoillients. The finding secms to substanti ate the resu lt reported by 
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Wmma and Ts ioll (I ')') ·1) :l11l1 Marga (1998) that uneducated parents are less willing to support 

their daughters' schooli ll ' alld Ihal grade repetition is hi gher for those daughters whose parents 

are illiterate or not w<:ll e:dllcal cd. 

Regarding whose educatioll 11I:lllcrs Illost, Table 14 indicated that both fathers ' and mothers' 

education have equal importancc. The: majorily of female grade repeaters (57.8 percent) and 

teachers (53.3 percent) said that both I ~,the rs and mothers education equally affects fema le 

grade repetition . The finding supports what was documented by Walma and Tsion (1994) that 

educational leve l of both parents ' had a strong positive,effect on the educational attaimnent of 

their daughters. In view of this, providing literacy education for both parents, therefore, seems 

to have val uable contribution in an effort to decrease fema le students' grade repetition 

45 School Factors that Contribute to Female Students Grade Repetition 

Ta b le 15: School Factors Influencing Female Stndents' Grade Repetition 

• 
Respondents 

Factors Female Stndents (N- 270) Teacher Respondents (N - 60) 

High Medium Low High Medium Low 

No.. % No.. % No.. % No.. % No. % No.. 

I .ar\.: or school fac ilities 174 64.5 72 26.7 24 8.9 38 63.4 14 23.3 8 

1,;Ii . .: k o C supportive serv ice 205 76.0 48 17.8 17 6.3 41 68 .3 12 20.0 7 

I liri crctl tial attention to girls and boys 13 1 48.2 88 32.6 5 1 18.9 17 28.3 29 48.3 14 

Schuo l distance 93 34.6 61 22.6 116 42.9 I I 18 .3 28 46.7 21 

' l 'cadH . .: rs absentee ism III 41.1 124 45 .9 35 12.9 7 11.7 12 20.0 4 1 

(icnclcr bias in CLllTicu ium 86 32.0 126 46.7 58 21.5 14 ?' , -.> . .> 17 28.3 29 

Di fliculty in language of instruction 141 52.4 96 35.5 33 12.2 3 1 51.7 20 33.3 9 

As noted from Tab le- IS, the mosl important factors that were rated by fema le grade repealers 

to influence the ir grade repetitions were, lack of supportive servi ce (76.0 'Yo), lack of schoo l 
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facilities(64.S'X,), diriiclIliy ill language of instruction (52.4%), differential attention to boys 

and girls (48.2%,), tc"chcr "hsclliccism (41 .1 %), gender bias in curriculum (32 %). Same way, 

school related factors th"t wcrc ratcd hy teachers were lack cif supportive service (68.3%), lack 

of school fac ilities (63.4'1..) , diriiculty of language of instruction (SI.7%), differential attention 

to girl s and boys (28.3%), gcnde r bias in curriculum (23.3%), and teachers absenteeism 

(11.7%). From this finding, it is possible to observe that, lack of supportive service, lack of 

school facilities and difficulty in language of instruction as the main school related factors that 

contributed to female students' grade repetition 

Table 16: Effects of School Based Factors on Female Students' Education 

Respo ndents 

Female Repeaters Teacher Respondents 

No Factors (N=270) (N=60) 

No. % No % 

Violence committed in and around 

1 School 

Yes • 257 95.2 52 86 .7 

No 13 4.8 8 13.3 

Forms of violence 

Attempting rape 24 8.9 5 8.3 

2 Bulling 173 64.1 12 20 

Sexua l hara ssment 47 17.4 18 30 

Snatch ing properties 26 9.6 25 41.7 

Observed adolcscence pregnancy 

Always 5 1,9 0 0 

3 Sometimes 231 85.6 48 80.0 

Not at all 34 12.6 12 20.0 

Pcrpctuators of th e violence 

4 Teachers 2 0.7 0 0 

Male stlldcnt s 119 44.1 37 61.7 

Jobless gangs 149 55.2 23 38.3 

As indicated in t"hle 1(', thc ll1ajority of female grade rcpeaters (95.2percent) and teachers 

(86.7 percent) "grccd O il th c presence of violence in and around their schools affecting 
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learning. The lindill l!. cOlllinned what has been reported by Dereje and Derese (1997) and 

Wanna and Tsion (I (I(H) th 'lt reveal ed violence at school as a cause for female students' grade 

repetition. The impact 01· vinkncc by inflicting psychological pain on female students could in 

fact cause loss of conccntration to Icarn which might lead them repeat classes 

With regard to the safety 01· girl s in and around the school , parents in the discussion group out 

lined the following Point: 

0111' concern for Ihe safely of girls as Ihey Ira vel lo/,or around Ihe schools is 1101 wilhoul a 

vain. We knew Ihere are a 101 of reporled incidences relaled 10 school violence including 

boys alld teachers harassmenl and abuse Ihol seriously Ihrealen female sludenls from 

aI/ending alld parlicipalillg aClively in school. The conslant presence of such a threal creoles 

a hostile atmosphere, exposing girls 10 a high level of slress, Ihat some limes we (parer/IS) 

may befarced 10 choose belween her personal safelY and her educalion. 

Among the forms of violence, female grade repeaters rated, bulling (64.1 percent), sexual 

harassment (J 7.4percent) and snatching' property (9.6 percent) as major forms of vio lence 

commonly committed on fe male students. However, teachers largely indicated snatching 

property (41.7percent), sexual harassment (30 percent) and bulling (20 percent) that are often 

committed on femal e students in and around their schools (see tab le 16).Thus according to 55 .2 

percent of females and 61 .7 percent of teachcr respondents, jobless gangs and male students 

respectively are ide ntifi ed as major offenders of the crime. These acts inevitably have a 

devastating e ffect on fema les and may negati vely affect their educational performance 

As gi rl s reach ado lescence, teen age pregnancy is expected to become one of the causes for 

grade repetitions. However, as ind icated in table 16, 85 .6 percent of fe male grade repeaters and 

80 Percent of teachers' responden ts responded that ado lescence pregnancy was not the major 

cause for grade repet ition of fe male students in their schools. Hence, th is findi ng does not 

confirm what was doclImen ted by Strolllq uist ( 1997) , Brock and Cam mish ( 1994) and Asseffa 

(1991) showing pregnancy as a e'llIse lo r rema le students poor pcrformance 
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4.5. 1 Girls' Sc hool Ba st'li Supportive Service 

Another vital issue rcl al ~d 10 girls' success in education was the school based supporti ve 

services . Hence, rcspondenl s were asked to indicate the presence of support at school level 

other than regular classroom inslr llcl ion. Accord ingly, the results are summarized in table 17 

below. 

Table 17: Girls and Teachers View on School Based Sup portive Service 

Fem ale Teacher 

Do yo u get additional school based support Responden ts r es pondents 

other than regul ar class roo m instructions No % No % 

l.Always 12 4.4 - -

2.Sometime 54 20.1 34 56.7 

3.Not at all 204 75 .5 26 43.3 

As depicted in table 17 above, the majo~ ty of female grade repeaters (75.5percent) indicated 

the absence of any school based supportive service other than classroom instruction, while 20.1 

percent of them ind icated someti mes schoo l based supportive services are avail able to them. 

However, mo re than half ( 56 .7 percent) of teacher respondents indicate school based 

suppotlive services are somet imes available to female students, While 43.3 percent o f teacher 

respondents ind icate that there is no school based supportive service avai lable for fc male 

students other than classroom instructi ons 

Though quite disagreements are observed among the respondents on the availabili ty of school 

based supportive services, the part icipants of focus group discussion, clearly confirmed the 

absence of SUPPOI"l in terms of school fee reductio n, tutorial provision, advi so ry and guidance 

services and make up with the mi ssed wo rk 

Besides, school directors we re inte rviewcd regarding what school had done to support girls ' 

success in the ir educa ti on ;",d what they did to help gi rl s with their missed wo rk. According to 

their opin ions, many sc iloo ls had attempted to organIze tutorial program, make up to 
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compensate the missed work alld conduct co-curricu lar activities on Saturday and Sunday, 

when they believe is C() lldllCivc Ii,,' both students and teachers, Unfortunately, most of female 

grade repeaters arc Ii-om poor I;ll"ili cs who prefer to spend their free time in some kinds of 

domestic work to suppo rl l!tc ill sdves and their families, whi le some others are from 

neighboring rural areas Ihal Iheir labour arc very much needed at home (Refer to tab le 8)_ As a 

result, the planned supportivc scrvice Ihal was organized by the school might not reach female 

grade repeaters who needed it the most 

• 
4.5.2 The Effect of Schoo l Costs on Females' Grade Repetitio n 

Ta ble 18: T he Effect of Schoo l Costs on Females Ed ncation 

Categories Respondents 

Female Grade Repealers (N-270) Teacher Respondents (N~60) 

High Avcnl gc Low High Average Low 

No. % No. % No. % No. % No % No. 
I ICII ilil '. or schoo l costs and grade 143 53 84 31 43 16 27 45 20 33 13 

1I' IIct iliOll 

--

.' ICllin).',s to the impact of specific 

:;r ll(Jol costs on Female Grade 

J< vpd iliolls 

Sd lool payment 41 15 52 19 177 66 6 10 II 18 43 

('osts of text books 13 5 24 9 232 86 14 23 9 15 37 

('osls for 51..:hoo l uniform 65 24 86 32 119 44 22 37 10 17 28 

( 'osIS for schoo l materials 122 45 89 33 59 22 32 53 13 22 15 

( 'oSIS for transportation 35 13 62 23 173 64 8 14 6 10 46 

('osts for accommodations 83 31 59 22 128 47 19 33 12 21 29 

As indicated in table 18, 53 percent of female grade repeaters and 45 percent of teachers 

believe that there is a high relation between gi rls ' grade repetitions and the direct costs of 

schooling_ The fact that school costs playa significant role in the grade repetitions and drop out 
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of girls is cotlsislcll t lV ith the stlldy made by Merga (1998) and Teshome. (2002), the reasons 

have to do with the Iu w illt'UlllC ul· 1' "11ilies which makes it diffi cult to cover these costs 

Among the direct school costs collside red in table 18, the cost of school material, considered to 

have strong influence in thei r grade repetition. Tab le 18 further reveals the cost of 

accommodation (3 1 %) and costs or school uniform (24%) were significantl y emphasized from 

females' perspective. Fifteen percent o l·lclll ale grade repeaters also descri be school payments 

of various types to have a signi lieant iniluence. From teachers ' perspective, the costs of school 

material s (53%), costs for schoo l uniform (37 %) and costs for accommodations (33%) 

contribute significantly for female students' grade repetitions. To substantiate to this, a director 

of one of the sample schools, describe the situation in the interview, in the followi ng way: 

There are situations where SOllie of Ollr students fail 10 COllie wilh Ihe basic learning 

lIIaterials and school 1Iniform. When il happens, Ihe school Iried 10 help Ihrough different 

fund raising mechanisms. However, most of Ihose sludenls fee l disconlel1led and lose 

interest with their educalion, which, usually, results in poor academic achievement, class 

repelilion or dropout allllosl. 
, 

On top of this, one of the parents fr0111 the focus group exp ressed his feeli ngs in the fo llowing way: 

H'irh \Vhat! earn fused to cover Illy families expenses, ill pasl days Illy main cOl/cern was 10 

keep Illy children 01 school wilh all Iheir needs. Bill now days lVilh Ihe price soaring Up ... Illy 

basic concern is 110 110 meet school costs and demand.",', buIlD feed and keep them alive 

Although, the new educational polices have removed some of educational costs, parents and 

pupils still have to pay for basic school materia ls. Given the low level of income and the 

recurrent nat ure of costs o[ educationa l materia ls, it is not surprising if the parents find it 

di ffic ult to pay those costs from time to time 
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4.6 R<.:laliolls ol"('llitlirall' ractices with Female Students Grade Repetitions 

Table 19: Till' 1': xl(·lI l ur Cultu.-a1 Influencc 011 Female Students Educa tion 

_. 

C ultural (nulitiu", alld Rxtcnt of Influcnce on Femalc E ducation (N=270) 

praclicc High Average low 

No % No o,.{) No % 

Earl y marriage 33 12.2 65 24.0 172 63.7 

Engagement 20 7.4 48 17.9 202 74.8 
• 

Circumcision 14 5.2 19 7.0 237 87.8 

Bride price 6 2.2 24 8.9 240 88.9 

Home (parental service 226 83 .7 32 11.9 12 4.4 

Pregnancy 48 17.8 75 27. 8 147 54.4 

Ri sk of abduction 176 65 .2 73 19.7 21 7.8 

Harassment 210 77.8 40 14.8 20 7.4 

Reli g ious belief 56 20.7 89 33.0 125 46.3 

Employment in domestic market 11 3 4 1.9 71 26.3 86 31.9 

Neglect of girl s health and lSI 55.9 59 21.9 60 22.2 

nutrition 

From Tab le 19 above, it is clear that the highest proportio n o f female grade repeaters in Ji mma 

town be li eve that some cul tural trad itions and practices still have negative ro le to play in their 

educat ional act ivities . According to these grade repeaters the highest threat to fema le education 

comes from parenta l service (84 percent), harassment (78 percent), and ri sk of abduction (69 

perccnt) , neglect of females' health and nutrition (56 Percent) and employment in domestic 

market (52 percent). Ovcrall rcsults indicatc, though the situati on is improving, the highest 

proport ion of femal e grade repea ters rate cu ltural traditions and p ract ice to have high relations 

with grade repeti tion or l'ell""e s tll lknts 
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Participan ts ill Ii ll' Il S g l Ollp di scussion however revealed that they put more blame on school 

and economic conditi ons tli;nl O il their own cu ltural practices, They describe their view in the 

following way: 

Today we arc well 11 11 ',/1',' OJ'II'hlll is good and bad Jar our children. The idea oj early 

marriage and circumcision is 110 II/ore an issue debated,' all what we fried 10 do 10 our 

children is ill their hest ill/ercsl, /0 help them slicceed in life. Iiowever, what happened to 

Ihelll in and around Iheir school alld whal Ihey do to supporl Iheir living is beyolld our 

cOlltrol. We couldn 'I help. 

4.7 Effects of Grade Repetition 

Finally, female grade repeaters and teachers were asked to mention the possible consequences 

of grade repetition on fe male students, Accordingly, majority of female grade repeaters clearly 

mentioned, they have encountered many problems such as fear of being mocked by non­

repeaters, they feel sadness about being, separated from fri ends in their peer group, lack of 

motivation to learn, low self esteem and longer yea rs to promote to and complete secondary 

education . Besides, they encountered lack of encouragement from parents, school 

communities' as we ll as negative peer relations. But only few female grade repeaters 

mentioned that grade repeti tion improved thei r academic achievement 

Likewise, teachers mentioned poss ible effects o f female students 'grade repetiti on as wastage 

of the scant resources, de mot ivates parents to support their daughters' educati on, leads to bad 

habits li ke de linquency, fac ilitates drop out from school, early marriage and un wanted teen 

pregnancy, deve lops disinterest towards se lf, etc. The finding confirmed what was reported by 

Holmes ( 1989) that on average repcatcrs di splaycd poor attendance, social adjustment, 

attit udes toward schoo l, more problcm behavior and a higher probability of Future dropout 
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CHAPTER FIVE 

o 

5. S ummar-y, Conclus io n a nd Reco mme ndations 

5.4 S um ma ry 

The major objecti ve of thi s study was to identify some of the major psychosocial factors that 

contribute to female students' grade rc peti tion in Jimma town second cyele primary schools. 

The study originates fro m the rccognition that female class repetit ion rate at senior secondary 

school in Jimma town is greater than the nati onal average and are still higher than boys. For 

this reason the study attempted to invest igate the characteri stics of female grade repeaters and 

the main explanatory conditions for the problem at grade 7 and 8 government schools where 

the problem is more acute. The study attempted to answer the following questions: 

I. What are the major psychological facto rs [or grade repeti tion of fe male students ll1 

Jimma town? 
• 

2. What are the major social fac tors fo r grade repeti tion of fe male students in Jimma 

town? 

3. What are the ma ll1 school related factors fo r grade repctition of female students as 

c lai med by female grade repeaters and perce ived by thei r teachers? 

4. To what extent primary schools provided schoo l based supportive services to ass ist 

girl s' other than classroom instruction? 

The implementation of the study was framed arou nd SIX procedural steps, inc ludi ng the 

development of the research proposa l, selection of research setting and population, pre-testi ng 

instruments, administering instrumcnts and data co ll ection, analysis and interprctation of data, 

and report writing. Instrumcn ts o f" da ta co ll ec ti on included questionnai re, guided interview and 

foc us group d iscussion. The sam ple popu lation included fema le grade repeaters, parents, 

teachers, schoo l principals and "l"iicials I·rom wo men affair and education office 
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The study wax carri ed ' HII till xi., xenior primary schools in J imma town that were se lected 

using random S; IIHl'lill t'. Icclllliqllc. Two hundred eighty two female grade repeaters in 

200812009 acadclllic ycar alld sixlY teachers were se lected by using avail ab le and stratified 

sampling technique n:speclivci y. 0111 or the total number of the questionnaires di spatched to 

female and teacher n:xponticnl s, n il ('!S.7'X,) and 60 (100%) respective ly were properly fill ed 

and returned. In add it ion xix hOlllCroOIll Icachers, six parents of female grade repeaters, one 

official from women a[(a ir and onc of'iicial rrom education office we re purposely se lected and 

interviewed to substantiate ini(Jrlllalion. In addition focus group di scussion, which included 

eight members from PTA and rarenls, we re conducted to cross check information from 

different direction. The quantitativc data were analyzed using percentages and freq uencies as 

the main too l of stati stical analysis. The qua li tative data gathered from the intervi ew and focus 

group discussion was descri bed both as expressed by interviewees and as understood by the 

researcher using narration and summary of respondents' words 

I . It was found out that the percentage of repeaters at grade 7 and grade 8 is higher for 

both sexes in Jimma town when compari son is made in relation to the national , 
statistics. The study further revea led that the percentages of repeaters were higher 

among females than among males at both grade 7 and 8 

2. The highest proportions of female grade repeaters are between 14-18 years of age. 

Though some of the fema lc grade repeaters came from neighboring rural ' kebeles', the 

great majority o f them were urban resident. Most of them also revealed they live with 

both biologica l parents. FlII'lhermore, most of them indicated their parents are engaged 

in low income generali ng occupati on and their educational level is generall y ve ry low. 

3. The highest proportion of fema le respondents perceived domesti c work is the IllOst 

important acti vity dominated their time throughou t the week and which is most needed 

by parents . So, they remained less mOli vated, less attentive and sleepy in the classroom 

4. Laek of parental support, d iffi cul ties of academ ic subjccts and lack of future 

em ploymenl opportuni li es were identified as reasons for female students' low 
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motivati"n 1"IV:l rd s k:lrlling. From the reasons ascribed for low parental suppOl1 for 

their daughlcrs' cd" c:l li,," parental need of child labour, poverty and lack of future 

employment pr"sp,·cls arc p<:recivcd as the major ones as reported by female class 

repeaters and Ihc ir parclii s 

5. Among school rcla(cd I: lclurs included in the study, lack of school based supportive 

service, difficu lty or languagc or instruction, frequent absence from school, teachers' 

absenteeism and laek or gender sensitive fac ilities were identified as the major 

causative factors for remale stude nts grade repeti tion. Moreover direct school costs 

such as costs of school materia ls, cos ts of accommodations, costs of school uniform and 

school payment were rated to have strong influence on females' grade repetition 

6. As far as the contextual factors are concerned, it was found that the attitude of female 

grade repeate rs toward education and parental attitllde toward female education were 

positive at least parents are willing to send their daughters to school as much as their 

sons. But When it comes to view on economic return of education and employment 
• 

prospects both female students and their parents reflected deemed trust and perceive 

learning as a waste of time and resources 

7. Violence in and around the school was also repol1ed by femal e class repeate rs and their 

teachers as a facto r affecting female education. The. violence is often manifested in 

forms of bulling, sexual harassment, snatching properties and attempted rape as claimed 

by respondents. It is al so indicated that jobless gangs and male students are the major 

actors of the problem 

8. Most cultural practices wcre perceived to have less rel ation with class repeti tion. 

Female class repeaters gave less wei ght to the influence of bridc price, early marriage, 

tccnage pregnancy, circumcision and religious beliefs; they gave Illore weight to the 

influence of home/parental service, ri sk of abduction, harassment and neglect of girls 

health and nutrition 
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5.5 COlldl~i,," 

Based on the anal y~ i s or th e lindings. it e;1I1 be concluded that there is a problem of female 

grade repetition in Jimnla to wn wi,en CIlnlpared to the Nati onal Statistics, espec iall y at senior 

primary school level. There is IlO doubt that the ex istence of thi s problem significantly reflects 

not only the wastage in the educationa l system or the country, but also the benefit missed from 

educating females 

One of the biological characteristics or female grade repeaters is that they reach puberty and 

mature to adolescence while they are ~ti ll at primary school level. This in turn increases the 

risk of sexual harassment that may negativel y in fluence girls' success at schooling 

The fact that the maj ority of fema le grade repeaters, in this study, lives with both biological 

parents and almost proportionall y came from both Muslim and CIll"i stian famili es, it seems 

religious amation and li ving arrangements did not show much intluence in grade repetitio n of 

fem ales in Jimma town 

Findings abo ut parental occupation, income and educational level revea led that most parents of 

female grade repeaters are engaged in low income generating occupat ion and genera ll y have 

low educational leve l. This suggests that the grade repeti tion of female stlidents is rel ated to the 

underpri vil eged and less educated part of population. Any attempt to improve the si tuation of 

girls' cducation shou ld take in to account the fam ily at large 

In addition, it was fou nd that female grade repetition was caused by a multi tude of factors 

which emanated from both what female students have expericnced in-school and out-of-school 

enVirOlllllents. In other words, as rcported by the majority of female and teacher respondents 

and confirmed by the focus group discussants lack of suffic ient school based supportive 

service, lack of school fac iliti es, lack of gende r based school faciliti es, sexual harassment in 

and around schoo l, fear of abducti on, teacher absentee ism, and schoo l distance arc some of the 

major causes that influence fem ale gradc repeti ti on. Likewise, house hold responsibiliti es, such 
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as cooking 11I ~ :tl S, dC: lllill l'" I d ~ liill g water and fire woods and caring for younger siblings are 

highly related as dOIlI ~s li c ~ in which gi rl s are engaged in . Other activities such as 

marketing and c l lll' lo Y lll ~ 1I1 ill dll\lIestic market are also reported as some of the most dominant 

factors that contribut~d III 1l: 11I : d ~ grade rcpeaters frequent absenteeism from school 

Moreover, Thi s study rcve"kd Ihat cultu ra l practices and institutions including engagement, 

earl y malTiage, circumcision, teen "ge pregnancy, and religious believe are reported to have 

little influence in female ed ucation in .Iimma town. However, other practices such as parental 

services, harass ments, fear 01' abduct ion, employment in domestic market and neglect for 

female health and nutrition arc reported to have significant contribution to female grade 

repetition in the stud y area 

Overall, there is a positive attitude towards the education of girl s as far as teachers ' attitudes 

and practices are concemed. This is in fact not in line with Leka and dessie (1994) who 

reported teachers and principals' biases against female students. Irrespecti ve of the in fluence of 

their low educational level, occupation and income, parents' demonstrated positive attitudes 
• 

toward the education of their daughters. However, doubts exist as to the employment prospects 

of female students. Therefore, female grade repetition in second cycle primary school of Jimma 

town is the funct ion of multitudes of causes related to social, psychological and cultural factors 

associated to school and fam ily environments 
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5.6 Rccollllllclld:d iOlls 

On the basis nl ' the lilldillgs "lid Ih" conclus ion, the following recommendations are forwarded 

1. Jimma Town 1':dllc;l li '"1 oni"e hy initiating NGOs should organize special training for 

second cyele primary schoo l teachers on female education in the form of workshops, 

seminars and cont(;n;nces. The m'lin purpose of this training is to raise teachers' 

awareness of gender iSSll"S. The assumption is that gender sensitive teachers are more 

inclined to assist, encourage 'lnd moti vate fem'lle students to improve their academ ic 

achievement. The training lllanual might be prepared on approaches as to how to 

identify reasons and poss ible so lutions to grade repetitions of female students, detect 

gender biases affecting females' class participat ion, motivate females to learn, make 

use of outstanding female students to motivate others, and the li ke. Gender awareness 

training should also be given to directors, Since they have an influence in policy 

implementation 

• 
2. It was observed in the study that most of female grade repeaters at grade 7 and grade 8 

are found at age range of l4-l8.These age range coincides with the on set of puberty 

and adolescent maturity which is associated with many emotional and psychological 

instabilities' in the development of young adolescent. Thel'efore, schools needs to 

prepare ado lescents with the knowledge, ski ll s, va lues and behaviors to confront the 

challenges and risks they, especially girl s, face and to create positive change in their 

li fe . To thi s effect, thc availability of proper guidance and counse ling service for female 

students at these grade levels is li kely to be benefi cial. Therefore school directors and 

teachers should devise ways and means in which counseling services shou ld effectively 

be provided for fema le students to minimize the ir grade repet ition. In thi s case female 

teachers, particularl y, can act as a role model and provide a sense of safety for femal e 

students and have an impact on girls' attendance and participat io n. Therefore 

counseling service for girls ' personal and socia l concern as well as educational and 

career guidance are important intervention that is hi ghly recommended to promote girl s 

success in education at thi s grade leve l 
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3. As il call he sec II ill lI,i s sludy, li·equenl absenteeism was one of the major factors for 

female sl udclIl s' cl;,,;,; rcpclilion. To avoid repetition as a result of irregular attendance, 

schools will IIlTd 10 1I1t1l1 ilm allendance close ly and keep written, accurate records for 

each child. II sholiid be illtervened at an early stage with schools having coherent 

strategy Il,r lack lillg II, e prohlell) based on sympathetic and informed assessment of a 

child ' s situat ion ralher Ihall alllhmitarian responses. This might include working with 

community mcmbers and pareilis who can monitor the si tuation. This can promote 

parental concerns ahoul stllden ts' absenteeism that may help to minimize grade 

repetition 

4. Lack of time to study at home due to house hold work and domestic service is found to 

be some of major factors for ICmaic students' grade repetition in Jimma town. Indeed, 

as females spend more domestic activities, it will take time and drain the energy that 

could be llsed for educationa l activities. Despite this, most female grade repeaters in the 

study preferred to spend their after school time in activities that could generate some 

income to support themselves and their families . Therefore, financial incentives 
• 

provided for poor female students and their households could lower the economic 

pressure and help to increase regular attendance and reduce the ri sk of females to 

repeat. To this effect, scholarsh ip programmers targeted at direct tuition costs, can be 

used to ease the financial burden of education for the poor female students. Moreover, 

strategies used to reduce indirect costs and opportuni ty costs which include stipends 

that prov ide income to poor girl s or their fam il y allow girl s to give much attention to 

their educalion and succeed . For example, Colombia's secondary school Voucher 

program in which poor students receive vouchers has had a significant effect on the 

number of years schooling completed which is greater for girls than boys 

(Angrist,etaI.2002 cited in UN ICEF, 2004) 

5. The violence in and around schools was cl aimed to be one of the major factors for 

female sludents' grade rcpetilion in second cycle primary schools of Jimma town. 

School violence could be reduced if all members of the soc iety stand against it. The 

pertinent institulions such as schools, churches, Mosques, political organizations, 
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prol"ss ioll :d """ocia lioll s shou ld cxert a concerted effol1 to teach the youth to develop 

an attitude or lo icr: 1I1 CC a",1 brother hood to change the present hostile school 

envi rol1lll e lll 10 tlllC Ihal is s: li" lill' I" male students learning. The police should also play 

a ro le in rurther llltlhili zili g Ihe community to take strict control on perpetrators of 

violent acts 011 t(;1I1alc silideliis . The provision of esc0l1s on main routes in to school is 

another possible way or reducill g violence against female students 

6. A decision to help dau ghlers school ing could be relied on whether girl s can find jobs 

once they are educatcd. I I' ed uca ted I"males fai l to obtain jobs, parents may re frain fro m 

supporting their daughtcrs by perceiving that gi rls are less fortunate for j ob opportuni ty. 

Hence, g iving more job opportunity It) r females is another means to encourage parents' 

wi lli ngness to supp0l1 their daugh ters' learning. Therefore, it seems imp0l1ant if Jimma 

town administrators attempt to look at work opportunities by initi ating loca l and 

national private investors to expand small or large scale industries which could absorb a 

large number of educated fem ales to be employed 

• 
7. Strengthening school based supportive service to assist weaker students and those most 

at the ri sk of repeating is highly recommended in this study. Intervention li ke tutori ng, 

sum mer school s and individuali zed instructions either in the classroo m or for some 

lessons outs ide classroom are more effecti ve and less costl y than making students 

. repeat the grade. The school may al so initiate peer group tutorials with in the regu lar 

school hours (during free pcriods). Better pe rforming students may be assigned to 

conduct tutorial sess ions for academically weaker students. School s should al so be 

encouraged; through the management dccentra lizat ion polices, to offer Ocx ibility to the 

needs of those at ri sk. for example through fl exible colanders and school hours a 

positi ve effort can be made to abate thc labour demand of daughters and min imize 

fema le students frequent absenteeism [rom schoo l 
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APPENDIXA 

AI)I liS AI3ABA UNIVERSITY 

INSTITLJTI ~ OF PSYCHOLOGY 

A. Questionnaire tu h,' liilkd hy S""und Cycle Primary School Female Students 

Dear Respondents! 

Th is questionnaire is prepared to gather illil>rlllat ion on why you repeat grade(s) in second 

cycle secondary school level. It is illlportantthat you answer each questi on as thoughtfully and 

frankl y as possible if this questi onnaire is go ing to be helpful and accurate in describing your 

reasons fo r grade repetition and rel ated matters. Hence, 

I. Please answer all questions in order 

II. Most questions can be completed by filli ng in the places provided or by circl ing the 

letter of your cho ice 

III. Do not write your name 

• [ honour the con fidenti al ity of your response 

Thank you in advance! 

I. Back grou nd informat ion 

Name of the school _ _ ____ ____________ _ 

1. Grade: 

2. Age: 

3. Re ligion: 

4. Res idence: 

A) 7 B) 8 

A) Below 13 years B) 14-1 5 years 

C) 16- 17 Yea rs D) Above 18 years 

A) Musl im 

1\) Urba n 

13) Christian 

Il) Rura l 

80 

C) Other _____ _ 



5. Arc yultr [,;" cI ,I :; "I;,'c'! 1\) Ycs B)No 

6. Jf yollr ""';\VIT 1;,1' <1,,,,::1 ;,,,, 1""llhcr 5 is No, which one is not alive? 

A) Falhcr I Ii MulillT r C) Both father and mother 

7. With WhOl li d" Y' lll li v~ IltI\V'! 

A) With hOlh p"rcltl s II) (lltly wi th father C) Only with mother 

D) With other reLilivcs (l]' ~1t"l'tli"ll 

8. Your parents' educationallcvcl 

A) Illiterate 

B) Primary education( 1-8) 

C) Secondaryeducation(9-12) 

D) Trr & other 12 + certificate training 

E) Diploma and above 

9. Your parents' occupation 

A) Farmers B) Merchants , 

~) with people no blood relation 

Father Mother 

C) Govermnent employees 

D) Daily laborers E) If others, specify _____________ _ 

10. What is your parents' rel igion? 

A) Muslim B) Christian C) Other _______ _ 

II Factors rcl ated to girls domcst ic labour 

II. To what extent do you think that your schooling has caused shortage of labour at home? 

A) High B) Average C)Low 

12. To what extent helping your parents at home contri buted to yo ur grade repetition? 

A) Very greatly 

D) Little 

B) Greatly 

E) Not at a ll 

XI 

C) Moderately 



13. If your answ~ r to qll~s tioll No. 12 is ~itlll'r "/I" or " ]3", in which of the following do you 

help your parent s 

1\ ) 'l'r;Illi"g C) Chi ld care A) House work 

D) Farm work I;.) ()th~rs ____________ _ 

14. For how long do yo u do dt1ll1~sti~ work Jl~ r day'! 

A) Less than 2 hours 

D) 8-10 hours 

II) 2-4 hours C) 5-7 hours 

E) morc than 10 hours 

IS . Were you freq uently absent from school last year 

A) Yes B)No 

16. If your answer fo r question No. 15 is "yes" what was your reason to be absent from school 

A) Health Problem 

C) Fear of violence 

B) Overload of hose work 

D) Trad ing 

E) If other (specify) ________ _ ___________ _ 

III. Factors related to girls attitude and motivation to learn 

• 
17. How long on average do you spend on academic work at home per day? 

(Doing homework stud ying, etc) 

A) More than 4 hours 

C) 1-2 hours 

18. I-low much are you motivated to learn? 

A) Very much 

D) No t at a ll 

B) Averagc 

B) 3-4 hours 

D) none at all 

C) Little 

19. If your answer to question No. 18. Is "c" or " D", what de motivates you to learn? 

A) Irrelevance of curri culum 

B) Lack of prospect of J"ulur~ eIl1Jll oY Il1 ~ " t opportun ity 

C) Difficu lty of academic suhj ec ts 

D) Lack of parental support 

E) Fear or st ress 

F) I fa ther (spec i J"y) 
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20. Do you acti vdy I'arli cil'al e ill cLlss roolll acti viti es? 

A) Yes, [ wo rk hard alld l'''I"licil'"l <: "elivdy 

8) No, [ feel tired ami less l'"rli eil',,"1 

2 1. [n education, do you thin k girls cou ld per!(lrI11 01" achieve as well as boys 

A) Agree Il) J)i sagree C) Not sure 

IV. Factors related to parental attitude and Icvel of cducation 

22. Do yo ur parents encourage you to purse you r education? 

A) Yes B)No 

23. [f your answer to question No. 22 is "No" what do you th ink is the reason? 

A) Poverty 

B) Rel igious impacts 

C) Lack of interest toward your education 

D) Lack of awareness of the val ue of education for girls 

E) Parents immediate need to yo ur labour at home 
• 

F) [ f other (specify), ________ _ ___ _________ _ 

24. To what extent has your parents ' lack or low leve l of education been observed as a reason 

for your grade repetition? 

A) Very strongly 

D) Average 

8) Strongly 

E) Not at a ll 

C) Average 

25. If your answer to question No.24 is "A" or " 13" whose education do you think matter 

more? 

A) Mothers ' education Il ) Fathcrs' education 

8) 130th have equal influence 

I V. Factors relatcd to school "11 vi roll IlI C Il I 

26. Is there any violencc in and arolilit l YOIIl" school committed on female students to affect 

their education? 

A) Yes 1\) No 
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27. If your answer III qllcs lillil Nll.26 is "A" in what form is school violence often manifested 

A) Attempted rape B) Bulling 

C) Sexual harassmenl D) Snatching properti es 

E) If other (specify) ___________________ _ 

28 . How often ado lescent pn.:gnaney observed as a reason for female students ' grade repetition 

in your schoo l? 

A) Always B) Sometimes C) Not at all 

29. To what extent has difficulty in language of instruction contributed to yo ur grade 

repetition? 

A) Very greatly 

C) L ittle 

B) Moderately 

D) No, not at all 

30. How often do you get school base supportive services to help in your academic 

difficulties? 

A) Always B) Sometimes C) Not at all 

VI. Economy related factors • 
31. Rate the extent to which the following direct costs ply the role for grade repetition of 

female students in primary school (Put x mark) 

School payment 

Costs of text book 

Costs of uniform 

Costs of Inst.Materials 

Cost of transportati on 

Costs of accommodation 

VII. Cultural and religious factors 

High Average Low 

32. Do you think your parents' rcl igilltls hc li d c()ntri buted to your grade repetition? 

A) Yes I \) Nil C) Don' t observe 
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33. Write in brief" the belldil:; Ih"l Y"U J;" jued "lid lor problem you encountered by repeating a 

grade 

Benefits Problems 

34. To what extent do you think that the following cultural traditions and practice hinder the 

completion of schooling by female students (Put x mark) 

Earl y marriage 

Engagement 

Circumcision 

Bride price 

Home/parental service 

Pregnancy 

Risk of Abduction 

Harassment 

Religious belief 

Employment in domestic market 

• 

High Average Low 
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APPENDIX B 

;\1 )l)IS ;\13;\13;\ UN IVERSITY 

I N STITUTI ~ OF PSYCHOLOGY 

B. Questionnaire to be fill ed by Second Cycle Primary School Teachers 

Dear Respondents! 

The purpose of this questionnaire is to identi fy major facto rs that contri bute to female students ' 

grade repetition in second cycle pri mary schools. Since your sincere response has a great 

infl uence on the stud y, your cooperation in answering the questions will be highl y appreciated 

• I honor the confidentiality of your response 

I thank you in advance! 

Directions : Give appropriate answer to the following questions by Putting "x" mark in the box 

or by wri ting in the space provided 
• 

I. Background informa tion 

Name of the school -----------------------------------

I , Sex : A) Male 8) Fcmale 

2. Age: A) Below 25 yea rs l ~) 25-30 years 

C) 31-35 Yea rs 

3. Academic qualifi cat ion: 

A) TT[ III I lipl(lll,a 

0) Other cert ificate traill ill ),:s 

4. Service Year: i\) Ik l(lw .'i year:; 

Il ) 1 (,-21l ), ,'a r:; 

Il ) 36-40 years 

C) BA/BSC 

1\) (, - I 0 years 

I .:) Above 21 years 
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E) Above 41 years 

C) 11- 15 years 



II. Factors ,·dall'd 10 ",,, .. hlTS all;ltulc 

5, Do you have difTe rcll1 cd llca li "11:1 1 cs pcc lal ;,," s Il)r girl s and boys? 

A) Yes 1\ ) N o 

6. If you were asked to choose bcl wcc il boys :llld girl s for teaching, whom do yo u think yo u 

will prefer? 

A) Boys B) Gi rl s C) Make no difference 

7. To what level have you exposed to gender issues in education? 

A) Sufficient B) Average _ B) insufficient 

8. To what extent do you think, teachers reflect through their language and presentation any 

bias towards females? 

A) High B) Average C) Low 

9. Do you think that teachers understand the educational difference between boys and girls in 

your school? 

A) Yes, they understand 

B) No, they do not understand 

III. School related factors 

10. Do female students miss class more frequent ly than boys? 

A) Yes B) No C) [don't Know 

II , [f your answer to question No.11 is "yes" which of Ihe following items best explain the 

reasons for fe male students ' absence from school 

A) Health problem 

C) Fear of harassment 

E) [fother (spec ify) ~ ___ _ 

13) Ii ouse hold work 

I) ) 'i' r'ld i ng 
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12. To what exlcnl cit> yt>1I I'e li cvc 111:11 II, c 1i,lIt>wing learning envirolU11ents hinder female 

acaden1ic attailllll l' 1I1 ill yotll" sd ltltd 't 

Classrooms 

Equipment 

Textbooks 

Learning time 

Library 

Teachers' absenteeism 

Separate facilities 

Ili g ll i\ verage Low 

13. Is there any violence in and around your school on female students to affect their education 

A) Yes B) No 

14. [f yo ur answer to question No.13 is "yes" in what form 

A) Attempted rape B) Harassment C) Bulling 

D) Snatching properties E) If other (specify) _ _ _________ _ 

15. Who commits most the school violence? 
• 

A) Teachers B) Male students C) Jobless gangs 

D) If other (specify) _____________________ _ 

16. To what extent do you think has difficulty of language of instruction contributed to female 

students' grade repetition in your school? 

A) Very strongly B) Average C) Litt le 

17. How is the motivation of female grade repeater to learn in your school? 

A) Very high B) High C) Low D) Very low 

18. If your answer to question No .17 is "C" or "D" what do you think de moti vate females? 

A) Irrelcvance of curriculum 

B) Lack of prospect of future employment 

C) Difficulty of academic subjects 

D) Male treatment by teachers 

E) Lack of parental supp0!1 fo r thei r ed ucalion 

F) Early marriagc 

G) l fothers (specify) 
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19. How oilcil d" 1"111:1 1<: sllld"III ,,' /.'."1 s("11<1<11 h;l scd scrvi ces in your school for their academic 

difficulti es? 

A) Always It) S t III 11.; 1 i llh.:S C) Not at all 

IV Out of school factors 

20. To what extent do you think Itdpillg p;lrcnls al homc affect girls study time? 

A) Very strongly I~ ) /\ vcragc C) Little D) Not at all 

2 1. Do you think that parents' relig ion has contributcd to female students' grade repetition? 

A) Yes B) No C) 1 am not certain 

22. If your answer to question No.21 is "yes" daughters of which reli gion fo llowers are more 

affected? 

A) Muslim B) Chri stian 

C) Both Muslim and Christian rel igions have equal influence 

23. How often is ado lescence pregnancy observed at yo ur school as the facto r for female 

students' grade repetition? 

A) Always B) Sometimes C) Not at all 
• 

24. To what extent that parents' lack or low level of education leads to daughters ' grade 

repetition in you r school? 

A) Very strongly 

0) Little 

B) Strongly 

E) not at all 

C) Average 

25 . If your response to question No. 24 is "A" or " B" whose education do you th,ink mallers 

more? 

A) Mothers' educat ion B) Fathers' education 

C) Both have equal influence 

26. Write in brier the benefi ts that YOll think repeaters gained and/or problems they 

encounte red by repeating a grade 

Benefits Problem s 
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/\U lliS /\ 11/\1\/\ UN I V I~ I{S ITY 

INSTITUTI ': 01 ,' I'S YCIIOLOGY 

C. Unstructured questions prepa red to inkrvicw primary school principals and Education 

Bureau offic ials in Jimma town 

Dear Respondents: 

The purpose of this interview is to identify major factors that contribute to female 

students' grade repetition in secondary schools. Since your sincere response has a great 

influence on the study, yo ur cooperation in answering the questions wi ll be high ly 

appreciated 

Than ks in Advance! 

I . What major envirolUllental (soc ial, psychological, and cultura l) problems do 

you think contri bute to the grade repeti tion of female students in the school 

2. In your opinion what are the major problems related to schools which may 

hinder girl s' attainment in school 

3. In your opinion what are the major home environment related problems which 

may hinder girl s attainment in schoo l 

4. Do you think that the community in this town believes that girl s require 

education as much as boys? I I' your answer is "yes" or "no" tell us the reason 

5. Are girl s in thi s town ecolH"ni cally ill1portant to parcnts in the town? [fyour 

answer is yes tell us in what nl;l,i m ways 

6. Do fcmale studcnt s miss eLlSs "",rc frequently than boys? Why? 

7. Do yo u think 1"e Il1 ;ill' sllld"" ls Lick lI10rC time to study at home than boys 

8. Do fema le stlideil is gel sdu,,,1 hascd supporti ve services for thei r personal and 

acadc mic dii"li clil li es ill y,," r school '! [fyes , in what way 



'I . Ilmv ,,1"1 , 1< ",,,k,,,'" jl< ,,1<.1 ,,,',,,,,1<1 Y"tII' school committed up on female 

stll lkll ls'! \OV II II t.: tlllilitil s? III wh:l l l<lI'Ill 

10. To whal cS l cI< 1 .I" Y' ''' Ihi "k Ihal y"tII' daughters schooling has caused 

shortagL: oj' blloll!' al III IIlle '! 

II . Te ll us whal has 10 he dOl< e III "I:,k e Il; 'llale students to be successful in 

education by school s. l'a"<.:"l s, a"d Ihe government 

12. What could yo u tdl us ahollt Ihe ellll'loYIll <.:n t prospects of gi rl s in this town? 

• 
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;\I'I'I~NJ)IX E 

/\l)DIS /\ I\M\ /\ UNIVERSITY 

INSTITlJTI': OF I'SYCIIOLOGY 

Guides for focus group di scuss ion among selected members of PTA and parents 

1. Do you think gi rl s are success fu l in thei t education as much as buoys, if not 

what do yo u think the major obstacles for the success of female students in their 

education? 

2. What major steps were taken to promote the successful completion of schooli ng 

among female students? 

3. From your experience, what are the main school related obstacles fo r girls not to 

succeed in their education 

4. What are the main social and cultural practices that contribute to the grade 

repetition of female students in the primary school 

5. In your opinion does the community believe that girls are important as much as 

boys? If your answer is yes, tell us in what major ways they are perceived 

important 
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