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CHAPTER ONE 

1. INTRODUCTION 

1.1 Background of the study 

Language is a tool for communication and/ or knowledge, and also a 

fundamental attribute of cultural identity and empowerment, both for the 

individual and the group. It is an essential means of communication by 

which individuals may express about themselves so that it gives the 

opportunity to deal with the values, cultures, attitudes, aspirations and 

the likes of its speakers (Limage, 1998). 

Apart from its role to enrich the cultural heritage, language plays great 

role in education. Language in education has been used in two ways. 

Language as a medium of instruction (MOl) and language as a subject. 

However, the main function of language in education is as a medium of 

instruction (UNESCO, 1991). This language of instruction the medium of 

communication for transmission of knowledge is different from language 

teaching as a subject. 

Students who lack sufficient language skills not only fail in the language 

progress but they a lso fail in other subject areas . (Thomas, 1990) . For this 

reason, the choice to use the right language of teaching becomes a very 

crucial issue in every educational field. 

When we ask the question of which language should a child expected to 

use for class room instruction among the language he / she acquirefli 

before. 

The most obvious answer to this question, as many scholars suggest, is 

his/her mother tongue. A number of researches have shown that at least 

in the primary grades a child has to learn using his mother tongue, if a 



child will have to develop greater self esteem, greater independence of 

thought, greater creativity (http://www.Google.Gebre.yoh). Besides the 

above opportu nity, the child also h as psychological, sociological and 

educational advantage if he/she u ses mother tongue for education 

(UNESCO 1953: 11 in Fasold 1984:293).So, many countries around the 

world have adopted the mother tongue program, example German, India, 

Sweden, Algeria, morocco, Ethiopia etc .. .. 

Though there are a number of views about th e benefits of u sing mother 

tongue as the medium of instruction, it is not a lways su ccessful. 

Surprisingly, sometimes those social groups who were given a right and a 

chance of using mother tongue as a medium of instru ction h appen to 

bitterly reject this opportunity. Such a case were observed in Nigeria 

(Thomas 1990:240), Peru (Neilson and communing 1997:105) and South 

Africa (UNESC01972;80) and Ireland (Baker1998;45). 

The current Ethiopian Educational policy declares the u se of nationality 

languages as m edia of instruction for primary edu cation (MOE, 1994). As a 

result, over twenty nationality languages are being used as the language of 

learning in primary schools in different regions. These are Tigrigna, 

Amharic, Silti and Ha rari from the Semitic family; Hadiyya, Kembata, 

Sidama, Afar, Somali, Oromo, Awigna, Xamtagna, Qebena from the 

Cushitic family; Keficho, Korote, Gedeio, Gofa, Oawro, Wolayta from the 

semitic group and Agnuwak, Nu'er, Mezen ger from the Nilo-Sahara n 

family. (MOE, 2002:37) Afar has been u sed as a medium of instruction for 

the last 10 years in Afar region. However , it has fa iled to be properly u sed, 

which is the target of this study. 
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1.2 Statements of the problem 

In principle, using mother tongue in education seems s imple. However, the 
practical implementation of mother tongue education policy for teaching in 
primary schools without considering the necessary preparation creates 
problems in education. Farrant (1980) It is an easy task because of its 
huge human, financial and material requirements. On the one hand, most 
of the time, such polices are introduced without ensuring that there are 
sufficient trained teachers, fluent in the language. According to Komarek 
(1996), one of the major obstacles in implementing mother tongue as a 
language of learning is the problem of finding well trained teachers. More 
or less most of the regions in Ethiopia started the program experiencing 
this problem, but Afar can not go with the problems and failed to 
implement. 

Policy makers introduced the mother tongue policy without considering 
any teaching materials and additional literature in the language. Even 
when they think there are reading and teaching materials in the language, 
in most of the cases, inadequacy of teaching materials have occurred not 
only in preparation and publication but a lso in distribution. 

In line with this UNESCO (1982) cited in McNab 1989) says, although, 
there are tendency in African countries to use their language in education 
was increasing from time to time, the problems encountered in scarcity of 
teaching materials and additional literature, were hindrance to the 
implementation program. 

3 



CHAPTER TWO 

2. CONCEPTUAL FRAMEWORK 

2.1 The role of language in Education 

Language plays 

Rubagumya(2000) 

a central role m education. In this regard, 

notes that it can hardly be possible to educate any 

individual with out language. In line with this, Coombs( 1985) says: 

"Language is the principal vehicle for teaching and learning .............. ". To 

be successful in teaching and learning process both teachers and students 

have to h ave a good command in the medium of instruction . If students 

are not proficient enough in the language of learning, they will face 

difficulty to communicate with their teachers and unable to read books 

and other instructional materials. (Shuy and Fasold, 1993 Cited in Altaye, 

200 1) 

In addition, a more comprehensive description in the role of language in 

education is given by Spolisky (1972,12) as fOlluws: 

"Learning in school depends on intonation- the interaction 

of pupil with his teachers, with his books, with his peers 

and all these interactions are mediated by language. 

Schools is not just a place through language, most of its 

learning depends on pupils ' ability to what his teacher 

says and what is in his books with out communication 

between teaches and pupils, there is little chance of 

effective communication". 

Therefore, the choice of the right language of teaching and learning 

becomes very crucial in every educational context. 

8 



If there is an opportunity for selection of a language to use as a medium of 
instruction, it becomes clear that the choice, in the primary education, will 
be the child's mother tongue. Most educationists today argue that a child's 
primary education at least must be in its native language. AS Coombs 
(1984) cited in Altaye (2001) express; "in early primary grades young 
children should be initially instructed and made literate in the mother 
tongue before being introduced to a second languages." Education in 
mother tongue at early age is the bedrock and determines the child's 
future success. 

But for a great number of children, starting school means staring to learn 
a new language. The school established a language barrier, which hinders 
their learning, reduces their efforts and chance of success in the education 
system. (Spolisky 1972). 

Based on the suggestion, The transitional Government of Ethiopian (1994) 
declare the policy, which is the promotion and development of the ethnic 
languages spoken in the regions on equitable basis, the initiative also 
accords with the rights of nationalities to use their own languages in 
education. 

2.2 Mother tongue as a medium of instruction 

A medium of instruction is an enabling tool. It facilitates the learning of 
subject content, and is alsGl a means by which students reflect on different 

, facts and view points in order to construct a new view of the world, 
including the meanings they attribute to the new concepts they are 
introduced to, and the values they attach to them( Robinah,2003) 

9 



Learning through the mother tongue at least in the pnmary level is the 

child 's human right. However, the choice of instructional language is a 

recurrent challenge in the development of quality education in several 

parts of the world and there is a controversy over the appropriate language 

(s) of instruction in primary schools, as instructional language is a key 

element to communicate easily and understand concepts of the subject. 

(Benson, 2004). This issue is also explained as follows: (Coombs 

1985,321). 

"The issue of what language or languages to adopt 

as the medium of instruction at successive levels of 

education is one of the most pedagogically difficult 

and potentially explosive political issue faced by 

schools in a great many countries. The problem is 

particularly acute in developing countries. " 

Similarly UNESCO (1991), Says still there is no consensus on this 

Challenging issue, which is highly complex. In most developing countries, 

choosing the language used for instruction is no more technical or 

professional issue to be decided on purely pedagogical, but it is a matter of 

highly political, social and economic importance (Shumba and Manyati, 

2000). Therefore, for most multilingual countries in the world and Africa it 

is impossible to practice the linguistics right in the declaration because of 

economic and political decision made by policy makers. In such countries, 

therefore, speakers of minority languages are often at a considerable 

disadvantage in the educational system. 

10 
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However, the importance of mother tongue based schooling for education 

is confirmed by different scholars in the field of Education. There is an 

argument tha t s tresses tha t "Students are quicker to lea rn to read and 

acquire other academic skills when first taught in their mother tongue . 

They a lso learn a second la nguage more quickly than those initially taught 

to read in an unfa miliar language"(UNICEF, 1999. p.44 cited in 

http ://www.cal.org / pubs/ford /homl.g.pdf ). 

This idea is clearly underlined a lso by Dutch er (1982:51) who says that 

"Children who have not learned in their mother tongue will not learn well 

in second language ......... " they will learn neither to read nor to acquire 

subject matter through it. 

Moreover, on the importance of using vernacular In education system, 

Bangunyawa (1980) a lso stated as follows. 

"It is universally acknowledged principle in modern 

Education that a child should receive instruction 

both in and through mother tongue...... the 

heritages of his own people, and the natural and 

necessary expression of this heritage in the 

language. Neglect of the vernacular involves the 

danger of crippling and destroying the pupils ' 

productive powers. " 

Thus, u sing vernacular for instruction is the m ost importa nt and effective 

way of determining educational success. According to UNESCO(1985;48) 

"instruction in vernacular, enables each individual to became rooted in 

his own culture a nd by shaping his identity in it, to go forth later to meet 
otherc I u reas':'. ______________________________________________________ ___ 

, 
< .. 
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2.3 Language .policy implementation 

Language policy and planning cannot achieve its aims unless it is 

implemented. Implementation is a process of putting the developed 

language planning into effect. In order to bring changes, implementation 

program must be made in the behaviors of all affected parties. Teachers, 

students and parents must be clear about the objective, purpose and 

nature of the new innovation. 

According to Okombo and Rubgumya (2001:4) to be successful, the 

implementation process need to have resourceful planning that would 

address the needs, considers changes necessary and resources required 

for caring out intended actions. Additionally, clear program objectives, 

human and material resources, well established organization and creating 

an environment that promotes successful implementations are quite 

necessary to realize the policy. 

So, language in education policy implementation includes adjusting 

curriculum to accommodate urgent need of the new language policy, 

frequent discussion about the new program among teachers, principals, 

students and curriculum workers through workshops, seminars, meetings 

and demonstration sessions etc. 

Teachers recruitment, training and retraining of a large portion of the 

teaching force, increasing literature, additional efforts in standardizing 

and modernizing the language through publishing vanes kind of 

dictionaries and writing grammar, producing adequate materials for 

teachers and students, coordinating participation among the relevant 

organizations, proper management of the process, a trusting relation ship 

among practitioners, appropriate financing, integrating instructional 

__ s1:J:ategies_ancL.the-cQnt~!=lt-t()-be-masteFed - frFe S0m among-the--

components of implementation. (ibd) 
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Beside these, as Becher (1981: 152) states, implementation reqUires 

designing stage, requires watchfulness (look out for possible danger), 

piloting before full implementation as well as continuous monitoring, 

checking and periodica lly evaluating the policy being implemented as 

planned. 

2.4 Problems and Constraint in implementing mother 

tongue in Education 

Implementing the principle of mother tongue as a language of learning in 

multilingual country is highly challenging issue (Gefeller, 1998), because it 

will take time and multiple efforts to accomplish whatever theoretically 

seems to be easy and possible. Mother tongue education could be a fa ilure 

if it is not properly introduced . 

Many scholars such as Komarek (1996) have objections on the use of 

vernacular language in education not in principle but due to its 

implementation problems. They say that many countries fail to implemen t 

mother tongue in the teaching learning process because of insufficient 

a ttention given to the preconditions to be fulfilled and improper 

introduction in the language of instruction. Implementing mother tongue 

education is not a simple work for multilingual countries like Ethiopia 

which is the main target of this research paper. 

The implementation of this policy h as faced several problem s. For 

instance, Weinstein(1983) and Fasold(1984) state that shortage of 

literature, problem of terminologies, lack of Educational materia ls, lack of 

adequately trained and logistica lly proficient personnel, and scarcity of 
---

finance are some factors that hinder the implementation of vernaculars as 

13 
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a medium of instruction . Other problems that are related with the 
implementation of mother tongue as language of learning for Neilson and 
Cumming (1997 cited in Altaye 2000) are lack of developed writing system, 
standardization of languages, and expansion of vocabulary for the 
instructional purpose. In addition, the main implementation problem 
suggested by scholars and is considered more serious by UNESCO experts 
are, lack of text books and educational materials, lack of the general 
reading materials, shortage of trained teachers and inadequacy of 
vocabulary (Fishman 1968). 

Among the major commonly identified problems, inadequate language 
planning also include the inappropriateness of technical terms, the 
complexity of synthetics patterns in text books, and outdated teaching 
methodologies, also have impact on the ineffective implementation of 
mother tongue in education. It is meaningless to teach children to read 
and write in their mother tongue with the absence of adequate 
supplementary reading materials and text books. (ibd) 

Well trained teachers are bases of educational system Komarek 
(1996,) .Therefore, the availability of capable teachers who can handle a 
particular educational program is a central issue that can highly affect the 
effectiveness of instruction (Fishman, 1968). Good teachers are more 
important than any other aspects in education for the implementation of 
any type of educational program. Lepage (1964,26). 

In this regared, Lepage's (1964,26) states that "Education is the most 
important investment ...... .. for the future, good teachers are important 
than any other aspect of the system". Thus, the educational goals of any 
society can be successful if teachers are trained adequately and become 
competent. 

14 



More explicitly Fishman (1 968,3 15), states that to teach in vernacular with 

which "the teachelj; who have themselves received their education and 

professiona l training in a second language have difficulty to teach in the 

mother tongue." Therefore, they must receive special a nd continued 

training in order to be capable in writing and rea ding the la nguage. 

As to Fishman (1968, 3 15) a nd many other scholars in a highly illiterate 

community, it can be difficult to find teachers, who are qualified and 

speak the language . 

In addition, UNESCO (1985) argues that whether the teachers speak the 

mother tongue or not, they need to be trained not only for pedagogical but 

also for sociolinguistic reasons . However , in most African counties, where 

several local languages a re used as a medium of instruction, it is not easy 

to get enough teachers to teach in every vernacular language (Wolfson a nd 

Manes, 1985; Gefeller 1998). For one thing, the rate of edu cated people in 

all different local languages of a country is generally low. For instance, 

even if enough educated speakers are available, they prefer jobs in other 

fields of life to the teaching profession. Moreover, highly equated people 

may have left their mother tongue area for educa tion and m ay never have 

developed their mother tongue proficiency to a high level community and 

the nations. 

Based on the final report of UNESCO (1989: 11) cited in Altaye particularly 

some countries have faced a problem of sufficient number of teachers. In 

the report even where teachers are available, they are not of high quality 

and don't h ave sufficient expertise in u sing the mother tongue as a 

language of learning. 

15 



The other problem that confronts mother-tongue teaching has to do with 

economy. To implement mother tongue in edu cation, which was not 

previously u sed in the schools and did not own vocabularies and grammar 

in written form, would request more economic burden. In relation to this 

Mia la ret (1979) contends that the extra cost needed to introduce new 

education materials and other facilities for newly available languages make 

the teaching learning process problematic in vernacular. In this regard 

Limage(1998) mentioned some of the problems that affect the production 

of local language materials. To him, mother tongue materials are more 

expensive, their production involves additional expenses not necessary for 

the production of non local languages. These expenses includes the 

salaries of linguists, specialized teams to assist in the development and 

s tandardization of the languages as well as expenses incurred to prepare 

specialized materials suitable and acceptable to the local la nguage 

communities. All these factors result in high er unit cost of local la nguage 

materials result in shortage of su ch materials to implement mother tongue 

education. 

As we mentioned above, the ideology of mother tongue in education is easy 

to state, but implementation is quite different, which is difficult. Apart 

from th e political and sociolinguistic issues raised by, there is a lso 

technical task of language development which must be fu lfilled as a 

precondition before a language can be effectively used as a vehicle of 

education. 

According to Stephen L.Walter (2000) , the language must h ave a writing 

system, pedagogical literature, well defined educational jargons, and 

appropriate technical vocabulary for topics in health, science, geography, 

math ematics, social science, etc . Conventions need to be establish ed for 

punctu a tion, linguistic borrowings, place names, personal na mes, etc. 

Issu es of standardization must be resolved in terms of minor d ia lectical 

16 



variation, word breaks, and the semantic domain and scope of technical 

vocabulary. And also there should be compilation and pUblication of a 

basic dictionary and supplementary reading material. With out the 

preparation of all these precondition, implementing mother tongue in 

education leads to educational failure. Which of the factors, had impact on 

the implementation of the Afar language is the question that this study 

tried to answer. 

2.5 Influence of Attitudes towards the mother tongue as a 

medium of Instruction 

The effectiveness of language used for instruction is highly determined on 

the attitudes the language community, parents, teachers and students 

hold towards its use rather than the demographic fact of language 

distribution (Tsehaye: 1997). The negative or positive values that these 

members of the society attach to the language can either retard or promote 

the development and implementation of educational programs. Therefore, 

before implementing any educational language policy, an assessment of 

the attitude of students, teachers, parents and society at large towards the 

language of instruction is an essential component. 

If attitudinal assessment is not conducted to make decision on the 

language of instruction, failure of decision may reveal itself at a latter 

stage, by rejection of individual, or people or in the poor achievement of 

their students who learned under the pressure of political forces (Fasold, 

1984). 

In relation to attitude to language in educa tion, Lepage(1964:21) states \ 

"the most important factor which determines how quickly a child learns is 

not the language he uses but the attitude of his parents, teachers and his 

peer groups towards the language used" . So, This is to say parents, 
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teachers and people's attitudes may have impact on the implementation 

process of mother tongue as a medium of instruction. 

The effect of attitudes towards language particularly by parents has been 

raised by Wells (1979) saying " .... ... Parents who feel a strong sense of 

pride in their language and cultural background are eager to transmit 

their cultural heritage to their children. This in turn helps their children 

succeed academically". 

On the other hand, if parents have negative attitudes about the value of 

their cultural background or feel that they speak an inferior language are 

also encouraging their children to develop negative attitude, towards their 

first language , which is a major obstacle in the implementation of 

linguistic justice (Cummins, 1981). 

A language of instruction, which has good acceptance by the society 

speeds up the implementation of educational programs which these help 

to achieve the intended educational objectives easily. 

2.6 International and Ethiopia's experience of 

mother tongue Education 

In this part, international experiences of different countries and that of 

Ethiopia will be dealt with, in order to know how each of them 

implemented the mother tongue education program. Thus, Guatemala, 

from Latin America, Canada from North America and three countries from 

east Africa and one from South Africa were treated as examples. 
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2.6.1 International experience of mother tongue education 

In the literal sense, leading countries of the world such as England, USA, 

Germany, Sweden, Canada, India, China, Italy, Japan etc are 

multicultural. That is to mean, they contain population of diverse culture 

and linguistic set up that h as evolved in the course of history. They were 

learning through their primary, secondary and university education in the 

mother tongue. Unlike for most of African countries, formal education is 

offered in a language that is foreign to the child, even though, there are 

evidence which shows children learn best in their mother tongue. 

2.6.1.1 The experience of Guatemala 

Guatemala has a twenty years old program in which the four most widely 

spoken 'Mayan' languages are used as la nguage of instruction in basic 

education. Guatemalans speak more than 20 indigenous 

languages . (Dutcher 2004,1) 

Before the government m ade a pilot project in bilingual and mother tongue 

education, Spanish was the language of instruction. Local Language may 

be used in primary school, but Spanish is the medium of instruction in 

the higher grades. (Ibid) 

After the result of the a pilot project succeeded, the program was expanded 

to 400 school, then to 800 schools. The program now provides instruction 

in 14 languages for 230,000 rural children in 1200 school.(Ibid) 

2.6.1.2 The experience of Kenya and Tanzania 

In Africa, although linguistic rights have been expressively articulated in 

vanou s charters and declarations, their implementation has been 

problematic. This has led to unbalanced status between the former colonial 

languages and the indigenous ones .This inbalance is evident in the 

education system and in media practices . This state of affairs is attributed 
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complex language situation that obtain in African countries(Fishman 1972) . 

In the following part, the experience of language polices in education in two 

of the east African countries (Kenya and Tanzania) would be seen. 

During the colonial period, Kenya and Tanzania practiced the British system 

of formal education. At the time of independence both countries have made 

very different decisions regarding curricular emphasis allocation of 

educational resources, etc ... the basic structure had remand the same (court 

and Kenyanjui,1978: 65). With rough estimation (Abdulaziz, 1971: 161) in 

Tanzania there are over one hundred vernacular language groups. The 

vernaculars fall into three language families (Bantu, Nilotic and Cushitic). 

Swahili is a national and official language of Tanzania. It has societal and 

educational role in Tanzania. 

In Kenya also, Swahili is the national and official language. But it is not 

used so much significantly like it has been used in Tanzania. Because it is 

not the medium of the Kenyans power structure. Simply, Swahili is used as 

tool of national integration and a means of pan-African communication. 

Both countries have contrasting education policies. A Tanzanian pupil in 

urban or rural school uses Swahili for all subjects except taking English as 

a subject. 

The language of Kenyan counter parts will become difficult to predict. If the 

pupil attends school in Nairobi, he/she will have English as MOl from grade 

one on wards, English is used as a MOl for a ll subjects except Swahili. On 

the other hand in rural school of Kitui (one of the d istrict of Kenya),the 

instruction will begin in language other than English, which is Kikamba 

from grade one to three. At the town of kitui, most of the instruction is in 

Swahili from grade one through three. Beginning from grade four on wards 

the Kenyan rural and urban school curriculum is uniform. Using English, 

as a medium of instruction with Swahili taught as a subject (Ibid). 
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In Kenya the implementation of mother tongue has faced several problems. 

The major problems h ave been that of unavailability of teaching material, 

the second problem h as to do with teach er training; the third problem was 

with the n egative attitudes towards indigenou s languages. The fina l problem 

was, Kenya does not seem to have a clearly stated democratic languages 

policy that recognize and promotes all the languages used in the 

country. (Ibid) 

2.6.1.3 Algeria 

After independence, Algeria started to use Arabic as a medium of 

instruction, within one year (1962- 1963), (UNESCO, 1964:3, 1965 :4 In 

Fishman 1972 :289). However, the progra m towards using Arabic as a 

medium Of instruction was h ampered due to shortage of qualified teachers, 

who teach in the nationality la nguage, which enforced the country to call 

upon for help, for material resources including teachers from other Arab 

countries a nd to resort to massive recruitment of teachers, some of whom 

had only primary school diplomas.(Ibid) 

Moreover, in order to limit the lowering of educational standards, the none 

qualified were made to receive s pecia l tra ining over a period of six year s. 

Training of new teachers and preparation of teaching and learning materials 

were amon g the other measures taken for effective use of Arabic as medium 

of instruction. 

As a result of such effort, the problems associated with teachers and 

preparing a adequate m aterials in Arabic was resolved. In 1965, the use of 

Arabic as the language of instruction was applied to pupils enrolled in grade 

one and con tinued a policy of rapid Arabaization in other grades as well 

(UNESCO 1965: 11in Altaye 2001). This s ituation is the same to morocco 

and Tunisia. 
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2.6.2 Mother Tongue Education in Ethiopia 

2.6.2.1 A brief Historical Background Pre -1991 

Ethiopia, like most African and Asian Countries IS linguistically 

heterogeneous. There are about 85 nationality languages, which are 

classified into four language families namely, Cushitic, Ethio Semitic, Nilo­

Saharan and Omotic, (Gefller, 1999) . 

In the history of the Ethiopian education, the use of mother tongue as a 

medium of instruction began with the efforts of the missionaries for the 

purpose of evangelism. Pankhrust (1969) cited in Muluneh Gurach (2005) 

However, this attempt was not in line with the needs and interest of the 

society to develop their vernacular language (McNab, 1989) . The societies 

were not conscious about it. 

During the Italian invasion, the medium of instruction were to be local 

languages. According to Ayalew (2000), Amharic, Tigregna, Oromigna 

Kaficho, Sidamagna and Somaligna were used as mediums of instruction in 

the different regions. Nevertheless, this policy was formulated by Italians for 

administration. (McNab, 1984). After the expulsion of Italians form Ethiopia 

in 1947, the medium of instruction was changed. Since the intervention of 

Britain, the medium of instruction become English at all levels. And then 

according to Habtemariam Markos in Gorman (1970), the 1957 language 

policy declared Amharic as Medium of Instruction in elementary schools, 

grade 1 to 6, while the rest education level were using English as a medium 

of instruction and this was up to the end of the Derg regime . 

Later on in the 1980s, during the national literacy campaign, fifteen 

different nationality languages were used in medium of instruction (McNab, 

1989). 
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2.6.2.2 The Education and Training policy (ETP): post 1991 

After the de feat of the military regime in Ethiopia, the Ethiopian Peoples 

Revolutionary Democratic Front (EPRDF) took over the political power. 

According to Tekeste (1 996:80) "The Ethiopian People's Revolutionary 

Democratic Front (EPRDF) the successor of the power. .... and its slogan is 

the right of every Ethnic groups to self determination upto and including 

su ccession" . 

The 1993 proclamation was that each region had the right to use its own 

language for instruction, and that each region was virtu a lly responsible for 

the provision of primary education (from grade 1 to grade 8) to its citizens. 

The education a nd Training policy of Ethiopia, TGE (1994) clearly 

identifies and proves the role of the regions con cerning the type of 

instructional languages to be exercised . Moreover, the education and 

Training policy has recognized that primary education will be given in the 

nationality languages, Amharic shall be taught as a language of country 

wide communication and Englis h will be the medium of instruction for 

secondary and higher education TGE (1994: 2) in Cohen(2000). 

On the basis of this policy, so far over twenty nationality la nguages have 

been used as a medium of instruction in the primary education system of 

Ethiopia (MOE, 2002:37, ICDR,1994 E.C.16). Some more vernaculars are 

also used III the non-formal edu cation program (Teklehaimanot, 

2001:10)in Gashaw Abebe (2007). English has become the m edium of 

instruction from grade 9 -1 2. However, in some regions English medium 

Starts from grade 7 or 8 . 
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CHAPTER THREE 

3. RESEARCH METHODOLOGY 

3.1 Research Design 

The main concern of this research IS to investigate the major 

implementation challenges that the Afar language encountered as medium 

of instruction and future prospect of the Language as MOl. 

3.1.2 Sampling and Sources of Data 

3.1.2.1 Source of Data 

The data sources for this study were 

1. Teachers, who were engaged in the implementation of Afar medium 

instruction , a nd previous students, who have learnt in Afa r medium 

instruction subjects in their past primary grade. 

2. Parents 

3. Regional, Zonal and wereda education bureau officials and experts, 

who participated in the previous attempt. 

3.1.3 Sampling 

In the study, simple random sampling, purposive and availability sampling 

techniques were employed. Hence, out of the total of five zones in the 

region, two zones were selected by purposive sampling technique. The 

reason behind selecting the two zones are, for one thing, the investigator is 

familiar to the area. The other is that, the two zones are nearest than the 

rest. These zones were zone one and zone three. 

From each zone two schools were selected using purposive sampling 

technique . These were: Dubti high school from Dubti woreda and Simbile 

elementary school from Aysaita woreda in zone one a nd Neminefen high 
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school a nd Meleka ,worere elementary school from Awash fentale woreda 

a nd Amibera woreda in zone three respectively. 

The rationale behind for selection of high school was to get students, who 

have learnt in Afa r language medium instruction in the past. Elementary 

schools were selected to obta in teach ers, who instructed subjects in Afar 

medium and in addition to get students and teachers, who were currently 

learning and teaching the Afar language as a subject. 

3.1.3.1 Selection of students 

For selecting students, systematic ra ndom sampling technique was 

employed. To carry out this, the sample students were selected from grade 

8 and grade 9- 12. Based on this, 20 students were selected from primary 

grades a nd 40 students were included from high schools. Therefore, the 

total of 6 0 s tudents was selected from the four sampled schools. All of 

them filled th e questionnaires a nd som e of them made inform al group 

.-discussion with the researcher. 

3 . 1.3.2 Selection of teachers 

In each sampled elem entary schools, a ll the available teach ers who teach 

the language as a subject a nd who taught other subjects in Afar medium 

of instruction were selected purposefully as a sample . Though, they are 

small of number and to make the sample s ize adequately large, previOus 

teachers, who are now working in another job were a lso included in 

the study deliberately. Hence, a total of 21 teachers have pa rticipated in 

this study. 

3.1.3.3 Selection of Parents 

By using purposeful sampling technique, a total of 30 parents were made 

to fill the questionna ire items. They were literate, can read and write . 

Those pa rents who were easil availab ~v--'llunt8.q-to-fiU the--------t 

questionnaires and assumed to be participant to th e issue were considered 
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during selection . Tl).e researcher believes that these parents might have 

certain information about the past implementa tion of Afa r medium of 

instruction policy through their children schooling. 

3.1.3.4 Election of educational and language experts 

By u s ing purposive sampling, 14 regional and zonal educational experts 

and eight language experts of the region and the zone, who had direct 

connection with the issue were involved in the study. It was believed that 

they could provide a rich, inside view about the past situation through 

questionnaire and Interview. The total of 22 educational and language 

experts were used. 

3 .2 Data Gathering Instrument 

In this study, based on the review of literature and from the research er 

experience: questionnaire, interview, informal group discussion were u sed 

as data gathering ins truments. 

In this rcgard, many scholars recommend that a single study should 

enable to gather data using multi-method approach . Deniz cited in 

(Teshome, 1998:46) argues that because each method reveals different 

aspects of empirical reality, more than one data collecting m ethods should 

be used in every investiga tion as a rule . He explains that triangulating 

such methods as interviews, observations, questionnaires and documents 

builds checks and balance to a study design. 

3 .2.1 Questionnaires 

All four type of questionnaires were prepared for teachers, students, 

parents and educational experts, to collect information a bout the 

background of the respective respondents, the major problem that was 

encountered in the past implementation periods of AMI program, the 

respondents attitude to wards the u se of AMI program a nd the ir 
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suggestions and preparation being taken for re implementation of the 

program again. 

Both open ended and close ended questionnaires, were prepared in 

Amharic to avoid ambiguities and to be effective, because most of the 

respondent can speak and write Amharic than English. 

3.2.2 Interviews 

The interview guides designed for educational and language experts were 

intended to gather information about the general attempt of using the 

language as a medium of instruction, which was made in the past and 

measures being taken to solve the previous problems and to reemployment 

the program in the region. And interview was also used to secure and 

cross check information obtained from the target population. 

The interview was considered as the main data collection instrument for it 

gives the researcher ample advantages for clarification and to ask 

questions appropriate to the knowledge of the researcher and to adopt 

techniques to the circumstances. 

All interviews were made using Amharic language, in which both the 

interviewees and the researcher can communicate efficiently. However, the 

interviewees are not voluntary to be recorded on tape; so instead of 

recording the researcher has taken notes. 

Informal group discussion guides were also prepared to enrich the 

information gathered through questionnaires and interviews form all of the 

target groups. 

The researcher had informal discussion sessIOn with the sample 

population. 
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3.3 Data Analysis 

The data gathered through questionna ires, interviews a nd informa l 

discussion were a nalyzed using both quantitative and qualitative methods. 

The data gathered through questionnaires were a na lyzed qua ntitatively 

using percentages. Whereas, the data gathered through interview, closed 

ended questionnaires and informa l discussions were analyzed qualitatively 

using descriptive statements a nd explanations . 
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3.3 Data Analysis 

The data gathered through questionnaires, interviews and informal 
discussion were a n a lyzed u s ing both quantitative and qualitative methods . 
The da ta gathered through questionnaires were a nalyzed quantitatively 
using percentages. Whereas, the data gathered through interview, closed 
ended questionnaires and informal discussions were analyzed qualitatively 
using descriptive statements and explanations. 
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CHAPTER FOUR 

4. DATA ANALYSIS INTERPRETATION AND 

FINDINGS 

This section presents finding and discussions of the data analyzed. As 

mentioned above, the data was collected through questionnaire, interviews 

and informal group discussions. Findings from the analys is of the data are 

presented as follows; the first part presents the general background of the 

respondents used in the study. The second part deals with discussions of 

major problems that the Afar language encountered as a medium of 

instruction during the implementation stage. The final part focuses on 

measures being taken by the region for future implementation of the 

program. 

4.1. Background of the respondents 

In order to understand the role and participation of the respondents 

during the implementation stage of Afar language as a medium of 

instruction, they were asked through questionnaire. The questionnaire 

contains the following items. 

a ) Mention your sex 

b) Mention your educational status 

c) What is your mother tongue? 

d) If you speak a language other than your mother tongue, 

mention it .. 

The responses obtained from the questionnaire are summarized In the 

following tables. 

4.1.1. Background of teacher respondents 

Background of teacher respondents in relation to their mother tongue, 

second language, sex and educational status is presented in table 1 below 
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Table 1, Background of teacher respondents 

-I Mother 
Tongue 

Language 

Afar 

Second 
Language 

Amharic 

Others 

Total 

Sex 

F 

M 

trotal 

F 

M 

tr°tal 

Complete Primary 
Grades 

# % 

1 4 .76 

5 23.8 

6 28.6 

2 9.5 

3 14.29 

5 23.8 

11 52.38 

Educational Status 
Complete Secondary I 12+1 (TTl) 

Grades 

# % # % 

1 4.76 

4 19 1 4.76 

5 2 3 .8 1 4.76 

2 9.5 

2 9.5 

7 33.33 1 4.76 

Total 
12+2 (Diploma) 

# 1 % # 1 % 

2 9.5 

10 147.6 

12 157.14 

2 1 9 .5 

2 9.5 7 ~3.33 

2 9.5 9 42.8 

2 9.5 21 1100% 



As indicated in the above table, all the respondents speak Afar language as 

their first language, among which 12 (57.14%) of them speak Amharic as 

second language and the rest 9 (42 .8%) speak Oromifa, Tigrigna and 

Arabic in addition to Amharic as a second language. 

In regard to sex, from the total 21 sampled teachers, 17 (80.9%) are male 

and 4 (19.05%) are females. What this result seems to suggest is that, in 

primary school of Afar region, the number of male teacher is relatively 

larger than female teachers. Concerning educational level of teacher 

respondents, 11 (52.38%) of them completed primary level, 7(33 .33%) 

completed secondary level, and the other 2(9.5%) are diploma graduates, 

who attended one year and two years of formal training in teacher training 

institutions and colleges. Only one of the teacher is TTl graduate (4.76%). 

4.1.2 Background of the students respondents 

Background of the student respondents in respect to mother tongue, 

second Language, sex and grade level categories is shown in table 2 . 
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Table 2: Background of the student respondents 

Mother Grade Level 

I 

Second Total Tongue Sex 8 9- 10 11-12 
Language 

Language 
# % # % # % # % 

F 3 5.0 6 10.0 9 15.0 
Amharic M 15 25 15 25 15 25 45 75.0 

Total 18 30 2 1 35 15 25 54 90.0 Afar 
F 

Others M 2 33 .33 4 6.67 6 10.0 
Total 2 3.3 3 4 6.67 

Total 20 33.33 25 41.67 15 25 60 100 
. -
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As shown in table 2, from the total 60 sample students, 9(15%) are 

females and 51 (85%) are males. which shows there is a ratio of imbalance 

between male and female students. In terms of educational level 20 

(33.33%) of the sampled students are grade 8 and the rest 40 (66.67%) of 

them are high school students. In regard to mother tongue, all of them 

speak Afar language as their mother tongue. The majority, (54 (90%), of 

the student speak Amharic as a second language, while the rest, 6 (10%), 

speak Oromifa and Arabic as a second language. This clea rly shows that 

the majority of the students in urban area of Afar region use Amharic for 

communication to other groups. 

4.1.3. Background of Educational and language experts 

Back ground of educational and language experts in terms of their mother 

tongue, second language and educational status is presented in table 3 . 
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Table 3: Background of educational and language experts I 

Total 
MaJ er Tongue 

Complete College or 
Lat guage 

Second Language Complete Secondary Education 
University 

# % # % 
Amhar ic 3 13.64 2 9.09 

Afar 
English 1 4 .54 
Others 6 27.27 1 4.54 
Total 9 40.9 4 18.2 

J nharic 

Afar 4 18.2 
English 1 4.54 
Others 1 4 .54 
Total 6 27.27 

T hers Amharic 3 13.64 

Total 3 13.64 
Total 9 40.9 13 59.09 

31 

Total 

# % 

5 22.72 

1 4.54 

7 31.8 

13 59.09 

4 18.2 

1 4.54 

I 4.54 

6 27.27 

3 13.64 

3 13.64 

22 100% 



As shown in table 3. above, out of the twenty two sample educational and 

la nguage experts at the regional and zonal levels, 13 (59 .09%) of them, 

speak Afar language as a n ative la nguage a nd the rest 6(27 .27) and 3 

(13 .64% ) speak Amha ric a nd others respectively. With regard to 

educa tiona l level, 13 (59.09%) are graduates from college or university and 

the rem aining 9 (40 .9%) a re completed secondary edu cation . All of them 

h ave an average work experience of seven years a nd above. Regarding their 

gender , all educational and language experts a re male . 

Concerning their occupation, the m ajority, 15 (68 . 18%) of th em are 

educational experts a nd 7 (3 1.8% ) a re language experts . 

4.1.4 Background of parent respondents 

Background of p arents with respect to mother tongue, second language, 

sex a nd education al level is presented under in table 4. 
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Ti b1e: 4 Back ground of parent respondents 

Grade Level 

M ther Attend Elementary Attend 
~omplete College Second Only can read Total Tongue Sex School Secondary 

Lant age 
Language and Write or University 

School 

# % # % # % # % # % 
F 4 3.33 4 13.33 

Amharic M 6 20 4 13 .33 2 6.67 12 40.00 
Total 4 3.33 6 20 4 13.33 2 6.67 16 53.33 Afar 

F 

Others M 2 6.67 4 13.33 3 10.00 9 30.00 
Total 2 6 .67 4 13.33 3 10.00 9 30.00 

I F 3 10 .0 3 10.00 
Am liaric Afar M 2 6 .67 2 6.67 

Total 3 10.0 2 6.67 5 16.67 
Total 9 30% 8 26.67 8 26.67 5 16.67 30 100.0 
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As shown in table -4, out of the total 30 parents, 23 (76 .67%) are males 
and the rest 7(23.33%) are females. Concerning their mother tongue, 25 
(83.33%) speak Afar language and the rest 5(16.67) speak Amharic. The 
majority,16 (53.33%) of parents. speak Amharic as second language and 9 
(30%) of parents speak others'. like Oromifa, Tigrigna and Arabic. 

4.2. Problems the Afar language encountered as a Medium 
of instruction 

Among the many problems that might have led the use of Afar language as 
a medium of instruction to failure, only the major ones are presented here . 
The researcher strongly believes that, these problems, which are reported 
in this research, a re main causes, which led the programme to failure, of 
course not denying the impact of other factors on the implementation of 
Afar as MOl. The causes as reported by the respondents are: a) the 
quantitative and qualitative shortage of teachers b) unavailability of text 
books and supportive instructional maLerials c) poor curriculum 
development and d) language related problems faced in AMI. These are 
discussed below. 

4.2.1. Quantitative and Qualitative Shortage of Teachers 
in the Language of instruction 

The right numbers of teachers with the right level of skills are necessary to 
accomplish the desired goals and objectives of mother tongue program in 
schools. In this regard, the participants of this research were asked to 
judge whether there were adequate and qualified supply of teachers or not 
in the early implementation of mother tongu e education in Afar. The 
information obtained from the respondents are summarized in the 
su sequent sectIOns . 
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4.2.1.1. Shortage of adequate number of teachers 

The information obtained through questionnaire from 21 teacher 

respondents regarding the number of teachers is summarized in table 5 

below. 

Table 5- Supply of Teachers as Judge by Teachers 

Item Response 

Was there Adequate Yes No 

number of teachers Number % Number % 

in your schools 1 4.76 20 95.23 

Total 1 4.76 20 95.23 

Teachers were asked whether there was shortage in number of teachers or 

not, in their respective schools . As shown in tables above, the great 

majority 20(95.23%) of them selected the answer 'no' and only 1 (4.76%) of 

them selected 'yes'. 

On the next item of the questionnaire, teachers were also asked to verify 

their reason for choosing "yes" or "no" answers. Those who selected the 

"no" answer stated that, a single teacher holds more than 45 periods per 

week and expected to teach more than the capacity he / she has. They were 

over loaded. So, great number of teachers ran away from the teaching job 

in search of a better one. 

Sixty students were also asked the same question through questionnaires. 

The purpose of asking students was in order to get reliable information 
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regarding shortage of teachers in teaching Afar as a subject and using it as 

a medium instruction . The responses were organized as shown in table 6. 

Table 6- Availability of enough number of teachers as judged by 

students 

Item Response 

Yes No 

Vas there adequate number of teachers assigned Number % Number 

in our school in Afar medium instruction 

2 3.33 58 

Total 2 3.33 58 

% 

96 .67 

96.67 

Considering the information in the above table, almost all of the students, 

58 (96.67%) selected 'no', while the rest 2 (3.33) chose 'yes', implying 

that there was inadequate number of teachers assigned to schools in Afar 

medium instruction. They a lso explained in the interview that there was 

acute shortage of teachers, as reflected by the students: Most of them say 

as follows: 

"When we were in grade 5 and 6, we didn't have a 

teacher for social science, which was taught in Afar, nor 

for the language itself. So we didn't learn social science 

for more than 2 or 3 years due to absence of teacher to 

teach it." 
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In line with this, Teshager Kassa, (1995:8) in his research stated that 
"nIlA(\' II'} V·(\')· eMI'!' )'(\. 1"5<;' he; 6<;' 11'/:(\"1' -f''''ltfD1' n~"'H:m' f'U·nl.NI1/ 
tt.e'UI ')'9"UC:"'} f''''l.nH·9''';' ov9"Ut-'} CJ(\ov<;' t-~:m· he; n~I(H:m' n"'l"'l v'H· 
M he; 5 ~,ov;H' hlU9" n'l.e :"9"UC-f: CJ(\ovt'lm-f: nr"'ltfD1' "]'}IJ(l, 'I.e 
h'/:'/'<;' -f'M"" M~Z:A::" 

Which means; since there was shortage of teacher, who teach social 
science in Afar medium, students who were in Zone 2 couldn't learn the 
subject for five or six years. 

Moreover, according to the questionnaires administered to educational and 
language experts, all 22(100%) of the respondents confirmed that there 
was shortage of teachers and therefore social science was not given or 
taught in a significant number of schools in the region. 

Based on the information obtained from teachers, students and 
educational and language experts, one can conclude that there was 
serious shortage of teachers in the earlier implementation period of the 
Afar language as a medium of instruction. 

4.2.1.2. Shortage of qualified Teachers and training in 
the LOI, Afar 

We saw earlier in table I that most of the teachers who have been teaching 
in Afar medium completed primary and secondary grade levels only . These 
teachers taught in Afa r m edium instruction without having formal teacher 
training qualification. The rest insignificant number, 3 (14.28% ) of them 
were graduates with certificate and diploma. However, for quality 
education, according to the new education a nd ining...p.olic.y-of-Eti:li0pia.,-, ------t 
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teachers of grade .5-8 and 1-4 , shall have diplomas a nd certificates 

respectively (MOE, 2002). 

Thus, the teachers, who were teaching in Afar medium, were under­

qualified and do not have the necessary qua lification. 

In order to verify the response of teachers , educationa l experts were also 

asked in the interview to comment on the status of teacher qualification. 

Educationa l experts stated that, they knew the teachers were unqualified, 

but they didn 't h ave other a lternative to get qualified teachers at the time, 

so they simply assigned teachers to teach , by giving them short term 

training, though they lacked the necessary qualification . One reason for 

this was, according to the experts, the program introduced without 

pedagogical preparation. 

Regarding this point, Dua (1988:166) states that unava ila bility of trained 

teachers is a great challenge for the effective implementation of 

multilingua l education. 

In addition, in order to elicit information on the type and duration of the 

training, teach ers were asked the following ques tions in the questionnaire: 

-Have you taken training in Afar medium of instruction? If 'yes' 

-What was the duration of the training? 

The purposes of the above questions were to understand how many of the 

teachers had taken training a nd to be aware of whether the training 

duration was adequate or not. Since teacher training and building 

teachers' capacity as a pedagogical tool, it has primary importance to 

implement the mother tongue education. 

So, the following table will summarize Teachers' response with respect to 

their training, duration of training, teaching experience in LOI, which was 

used in pre- service training. 
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Table 7 - Teacher.responses to the question of their training. 

Response categories Teaching Experience in Afar 

Training LOI in Duration of 1-5 Years 6- 10 years Above Tota l 

Status Training Training 10 

# % # % # % # % 

15-30 days 3 14.25 5 23.8 1 4.76 9 42 .85 

30-45 days 2 9.52 3 14.28 1 4 .76 6 28.57 

Tra ined Afar 60 days (2 3 14.28 1 4.76 4 19.04 

months) 

Total 8 38.09 9 42.85 2 9.52 19 90.47 

Untrained Total 2 9.52 2 9.52 

Total 8 38. 09 11 52.38 2 9.52 21 100 

As indicated in the above table, teachers were at different level of tra ining. 

Out of the total number of 21 teach er only 4 (1 9 .04) of them were trained 

for 60 days a nd th e remaining 9 (42 .85%) and 6 (28 .57) of th em were 

trained for 15-30 and 30-45 days, respectively. Generally speaking, one 

can say the duration of the training offered for teachers to teach in Afar 

language was inadequate to impart the necessary skills. However, the 

policy states that teachers have to be trained for at least a year (10 

months) at certificate level to qualify them to teach in the first cycle in 

primary school.(MOI,2002) 

Interestingly, the above data a lso reveals that there was a group of 

teach ers, who had n o training at a ll. This group is about 2(9.52) out of the 

total popula tion . In regard to their teaching experience, the great number 

of teachers, 11(52.38%), had 6-10 years of experience, and 8 (38 .09) of 

them had 1-5 year s , and the rest 2(9.52%) had above 10 years of teaching 

experience in the Afar language as LO!. Thus teachers who engaged in Afar 

medium instruction had long years of experience. 
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However, the finding obtained from informal discussion with teachers 

shows that highly experienced teachers consistently abandoned the 

teaching job and moved to other jobs, which created an obstacle to the 

implementation of the program. 

Furthermore, teachers were asked in the questionnaire regarding the skills 

they acquired from pre-service training that they have. Their responses are 

summarized in table 8 below. 

Table 8: Skills acquired from pre-service training 

Type of skill required 

Received Yes No 

Training 

Reading Afar script 18 85.7 1 1 4. 76 

Writing Afar Scripts 17 80.95 2 9.52 

yes Using new Terminology 14 66.67 5 23.80 

Orientation to text context 9 42.85 10 47.6 

~ow to teachj teaching methodology 4 19.04 15 71.42 

Other skills 3 14.28 16 76.19 

As table 8 indicates, 18 (85.71% ) of the teachers had acquired skills in 

reading Afar scripts and 17 (80.95%) of them got skill in writing the scripts 

but they acquired less in other skills. This also confirms that the teachers 

were under qualified to teach in Afar language . 

All of the teachers complained about the duration of the training. "It was 

not sufficient", they said. 14 (66.67%)of the teachers say that the tra ining 

was given by unskilled personnel. Due to lack of proper training in the 

Afar region, teachers depend upon their common sense and experiences to 

teach in Afar as MOl. 

In support of the above findings, Dutcher (2004,5) state that" due to lack 

of adequate qualification and training, vernacular teachers depend on 

-----their-own-expeF-ieftees-t:e-teaefi"".''-' ---------------
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Based on the above information teachers were asked in the interview 

whether they need further training to develop their s kill in teaching the 

language of lea rning or not. To this question the m ajority of the teacher 

respondents reacted positively. The result s hows tha t most teachers, who 

are teaching the Afar language as a subject were in n eed of additional in­

service training to teach in Afar, but they are forced to teach it with out 

training. 

In genera l, what we can deduce from the above informa tion is th at the 

tra ining given for teachers in the use of the la nguage of learning in Afa r 

region was not able to equip teach ers with each la n guage s kill that they 

(teachers) expected to gain . 

4.2.2. Supply of Textbooks and supportive instructional 

Materials 

The provision of a dequa te and quality instructional materials is cssential 

for th e expansion of quality educa tion. Otherwise s ignifican t result would 

not be registered . Regarding this, teachers, students and educational 

experts were consulted through the questionnaire and interview. The 

results are summarized as follows. 

4.2.2.1 The supply of text books, and supportive 

instructional material as reported by teachers 

Teachers were asked in the questionnaire about the availability of text 

books and additional reference materia ls as well as quality to the 

implementation of the Afa r la nguage in education. The responses obta ined 

from teachers a re presented in table-9 below. 
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T'bi 9 Toaehm '.'pon_ on A~i1ability and quality of Afar wdtt.n t.xt books and in.tn.etiona! 

mate ials 

No Item SA A UD D SD Total 

# % # % # % # % # % # % 

1 Text books and teacher guides 3 14.28 11 52.38 7 33.33 21 100 

were adequate available 

2 There was adequate reference and 1 4.76 6 28.75 14 66 .67 21 100 
I other supportive instructional 

materials in Afar language for 

students 

3 Text books translation and the 2 9.52 9 42.85 10 47.61 21 100 

contents used were local familiar 

to the students and teacher 

4 The quality of text books was 4 19.04 5 23.80 7 33.33 5 23.80 21 100 

high 

5 The quality of available material 15 71.42 6 28.57 21 100 

was high 

6 There was options to get Afar 4 19.04 7 33.33 10 47.61 21 100 

written texts and other supportive 

instruction materials in the 

markets 

Key SA ~ Strongly Agree A~Agree UD~Undecided D~Disagree SD~strongly disagree 

r 
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In Item 1, teachers were asked if there were s ufficient textbooks and 

teacher guides in Afar language medium subject. Most of the respondents, 

18 (85.7 1) disagreed that text books a nd teachers guides were adequately 

available. The other 3 (1 4.28%) remained neutral. However, in an informal 

group discussion with teachers, they reconfirmed the complete absence of 

teachers' guides. 

Similarly, in Item 2 teachers were asked wheth er or not there was 

adequate reference and other supportive m ateria ls in Afar la nguage to help 

develop students' language skill. 20 (95.23%) of the respondents agreed 

there was no adequate reference a nd other supportive materials in Afar 

language a nd only 1 (4 .76% ) remained undecided. 

In Item 3, teachers were asked to evaluate the statement: the way the 

textbooks were translated and content used are local and familiar to reflect 

the Afar culture and physical environment. This statement was responded 

negatively by 19 (90047%) of teach er respondents. However the rest 2 

(9 .52%) agreed with the statement. 

In addition, in item 4, teachers were asked to judge the standard of the 

textbooks, i.e, whether the text books are to the standard of the students ' 

grade level a nd ability. From the total respondents, 12 (57.14%) of the 

teachers disagreed, and 4 (19 .04%) of them assert that the textbooks were 

prepared to fit to the ability of students. The remaining 5 (23.80%) of them 

are indifferent. 
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In item 5, teachers were asked to judge the quality of the available 

materials. All of the teacher's respondents disagreed with the good quality 

of the textbooks. 

In item 6,teachers were asked the accessibility of written reference 

material in Afar language. A great majority of teachers, 17 (80.95%) of 

them, replied that it was hard to get written texts a nd reference materials. 

Only 4 (19.04%) of them said that there were options to get the m aterials. 

Likewise , s tudents were asked in the questionnaire whether or not there 

was ava ilable text books and additional reference material in the language 

of instruction. The responses obtained from the students a re presented in 

table 10 as follow: 
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Table 10- Students response t o the question regarding text books and supplement ary 

instructio nal materials. 

INO Item SA A UD 0 SO Total 

# % # % # % # % # % # % 

1 Text books were available 9 15 11 18. 33 25 41.67 15 25 60 100 

for Afa r language as a 

subject 

Q Were there adequate 4 6.67 10 16.67 36 60 10 16.67 60 100 

additional reference 

ma teria ls in Afar 

language? 

~ Text books prepared for 2 3 .3 3 11 18.33 20 33.33 18 30 51 85 

Afar language subjects 

was in like with our age 

and ability. grade level 

4 Text books translation 4 6.67 6 10 28 46.67 20 33.33 58 96.66 

and preparation ; a nd the 

con tents used were 

familiar with our cultural 

knowledge 

Key SA = Strongly Agree A=Agree UD=Undecided O=Oisagree SO=strongly disagree 

4y
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According to the above table, majority 40(66.67) of students disagreed with 

the availability of student text books. To the contrary, 9 (15%) of the 

students support, the adequacy of students text books. The rest 11 

(18.33%) remain undetermined. 

Over all, the finding of the analysis of the data gathered show that there 

.. was scarcity of text books and reference materials. 

Students were also asked if there were additional reference materials 

written in the language for them. The great majority of the respondents 46 

(76.67%) disagreed. While 14 (23.33%) of them said there was adequate 

supplementary materials. This indicates that students faced shortage of 

additional reading materials in the Afar language. 

The finding in table 10, indicate the majority of student respondents 

disagreed that text books were prepared by considering the level and age of 

students. Out of the total number of 60 students, 38 (63.63%) of them 

disagreed with the statement, while 13(21.67%) of the student support the 

statement that the text books were prepared according to their age and 

grade levels. The rest 9 (15%) of the students remained undecided . 

Regarding text books translation and their familiarity with student 

background knowledge, most of them, 48 (80%) disagreed. The other 4 

(6.67%) agreed with text book translation and familiarity of the content to 

students. The remaining 6(10%) of the students remained neutral. 
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4.2.2.2. Educational and language experts response to the 

availability and quality of text books and supplementary 

materials. 

The analysis of teachers and students response In table 9 and 10 

confirmed that there was shortage of text books and supplementary 

instructional materials in the LOr. 

To verify the above information, educational and language experts were 

asked through questionnaires and interviews whether or not teachers 

guide, students' text books and supplementary reference materials were 

available adequately during the course of implementation. 

All of the (educational and language) experts agreed that there were a lot of 

problems related to the supply of educational material during the past 

period . 

Regarding the supply of students' text books, 6 (27.27% ) of the experts 

replied that textbooks for students were absent or scarcely available. In 

line with this Teshager Kassa (1995 E.C) in his research confirms there 

were shortage of teaching-learning materials in Afar language. According 

to him, 94.5% of the students in his research asserted that they didn't 

have text books for the subject given in Afar medium instruction. Contrary 

to this,ll (50% ) of the experts denied the shortage. Rather they said, 

there were good supplies of text books in the subject but the texts were not 

distributed evenly to the schools in the region . 
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During the field work, the researcher was given the opportunity by one of 

the interviewees to visit the bookstore found in semera, the capital of the 

region. The researcher came across a number of students' text books 

written in Afar language for different grade levels dumped as rubbish. 

According to all educational experts, one of the main problems they faced 

in implementation of Afar as MOl was lack of supplementary instructional 

materials written in Afar language. One of the interviewees said, " As far as 

I remember, there were no reference materials for the subject given with 

Afar language medium. So the only source of knowledge for students was 

the text books ." In this regard, Thonis (1981:103) cited in Gashaw Abebe 

(2007) states that "good supply of attractive reference books and 

dictionaries in primary language appropriate to the class room level of 

students is essential" which were absent in Afar language. 

Overall it has become clear from the presentation of the findings that there 

was acute shortage of textbooks and reference materials for the student as 

reported by teachers and students. However, the experts seemed to 

disagree with the views held by teachers and students. What the experts 

admitted was that there was clear shortage of reference materials. 

Since Afar language was converted into written language recently, there 

was shortage or total absence of reference materials written in it. Even if 

there were written literature in the language, it was not written in Latin, 

the writing system is use currently, but in Arabic. See Appendix-2 
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4.2.3. Curriculum Development and preparation in Afar 

As Medium of Instruction 

To identify whether there was problem related to curriculum development 

or not in relation to Afar language as medium of instruction, teachers, 

students and educational experts have been asked through questionnaires 

and interviews. Based on the response of the respondents the major 

problem related to curriculum development and preparation in Afar 

language have discussed below. 

4.2.3 . 1. Preparation and Translation of Text Books 

A text book is considered to be an instructional manual for a particular 

subject (Gizaw, 2001: 13). Text book is also considered as the chief 

learning tool in school (Doll 1974:251) According to Aggarwal (1996:128), 

text books are important for teachers as well as students. Its quality 

determines the quality of education being conducted. 

A review made by Gizaw (2001:20), indicates that to appreciate the worth 

of text books, the following qualities should be s tressed . Coincidence of the 

text with the objectives of the course, up-to-dateness and accuracy, 

adaptability to students abilities and interests, cultural and history, 

portraying gender balance, reinforcing critical thinking and problem 

solving, appropriateness of learning exercise, layout and organization, size; 

clarity of objectives, sufficient and appropriate illustrations etc . 

Text books which can satisfy the a bove conditions are worth full and 

hence these points have to be taken into consideration during text-book 

development and translations. 
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As it can be seen in table 9 and 10 above on page 43 and 45, the majority 

of teachers, 12 (57. 14%), students, 38 (63 .33%), responded that text books 

were not in line with the level and ability of students. The remaining 4 

(6.67%) teachers and 13 (21.67%) of students supported the opinion . Like 

wise most of educational and language experts expressed in the interview 

that text books had not taken into consideration the level and ability of 

students. In some grade level, text contents were under the student's 

ability and in another the contents were beyond students' ability and level. 

That mean most students' texts had problems of mismatch between 

student's grade level and ability. 

In contrary to the above finding Gabouret-keller et a l (1977) cited m 

Berehanu wlGiorigise (2007) states that text books have to be written m 

the right language taking the maturity educational level of the students 

into consideration. In addition he stated that text books are characterized 

by cultural relevance and linguistic adequacy. 

In addition, teachers and students were asked to judge if the text books 

translation and the contents used are local, familiar to the s tudents and 

teachers culture and history. As illustrated in table 9 and 10 above, 19 

(90.47%) of teachers and 48 (80%) of students didn't agree with the 

statement. Only 2(9.52%) of teachers and 4 (6.67%) students agreed with 

the statement. 

Familiarity of text books to students' culture and history was a lso raised in 

the discussion. Language and educationa l experts explain that, since the 

text books were directly tra nslated from the Amharic version, we can 't say 

that every thing in the text reflects the culture and history of Afar. 

53 



The educational and language experts further asserted that a ll the text 

books are direct translation of the Amharic medium. As we have seen in 

table 9 above, most of teachers agreed that text books are poorly 

translated and have inappropriate content. 

Generally, a ll of the teachers 100%) agreed on the poor quality of text 

books and expressed that for example content included in the text a re 

boring, inadequate and have poorly designed exercises etc. These negative 

attitudes of the text books were associated with the way the text books 

were translated. 

In other words, since Afar medium text books are directly translated from 

Amharic, the main problem of texts comes from translation . Text books 

contents are not informational, their style and level of difficulty have not 

been properly adjusted, which makes the text book contents difficult for 

teachers as well as for students. This might have been due to absence of 

competent translators, which in turn resulted from shortage of skilled 

manpower in the region, as mentioned above, as a unique problem of the 

Afar region. Therefore, it is still difficult to find suitably designed teaching 

materials for the students, who learn the language as a subject, in the 

region. In this regard, the report of UNESCO conference cited in (Lepage, 

1964) remained as that, the main obstacle to use vernacular language is 

the shortage of educational materials including school books; hence, the 

child's learning more through mother tongue than unfamiliar linguistic 

medium is meaningless if there are no supplementary reading materia l 

and appropriately translated texts in the LO!. 
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The other point raised in the questionnaire was that, is the language used 

in the text books appropriate? 

In conn ection with this question 16 (76. 1%) of teachers answered "no" , 

and the 5 (23.8% ) of them say 'yes' and only one person a n swered "Idon't 

know". This shows that the vast m ajority of respondents disagreed that 

the language used in the text books was appropriate. According to 

teachers' answers th e la nguage u sed in Afar medium text books were 

inappropriate, because of very long sentence and grammatical errors. 

Moreover, both teacher a nd student respondents stressed that the text 

books were written in the dialect used in northern part of Afar, because 

the text books were translated by people from one part of the region with 

the exclusion of the rest of the population, speaking other dialect of Afar. 

It needs further linguistic investigation to check whether the language 

spoken in northern Afar is different from the one spoken in other pa rt of 

the Afa r regional state . 

However, responses to the interview with educational and language 

experts did not support the opinions of teachers and students. 

Educational and language experts a nd teachers were asked III the 

questionnaires about the involvem ent of skilled/trained persons a nd 

community members in the prepa ration of text books. Most of the 

respondents disagree with the statement as the ta ble below shows: 
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Table 11: The involvement of professionals during text books 
I to prepara IOn 

I 

No 
Educational and language experts Teacher 

Item 

Yes No Yes No 

# 0/0 # 0/0 # 0/0 # 0/0 

A 
i 

Presence of subject specialist 10 45.5 12 54.54 3 13.6 18 81.8 

B 
I 

Presence of illustration worker 7 31.8 14 63 .63 

q Presence of language graduate 3 13.6 18 81.8 1 4.54 21 95.45 

I 
Presence of subject teachers for 

1 4.54 21 95.45 19 86.36 
different grade 

Ei Presence of comm unity member 1 4.54 17 77.27 21 95.45 
I 
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From table 11 above, it is clear that most of educational experts, 12 

(54.54% ) a nd 18(85 .71% ) of ,teachers answered "no". Thus we can say 

tha t the preparation of text books was made without th e involvement of 

community members and skilled /trained persons. 

In the contrary to the above finding, Singh (1 982) and Kemp (1 968) cited 

in Abra ham Asaro, (2001), the production of instructional materials 

should often be a cooperative venture. Colleagues, experienced people from 

the local community and students should be involved. Otherwise teachers 

and students lose interest of teaching and learning with the text books". 

The overall results of the discussion indicate that text books, which were 

prepared for the Afar medium, were of poor quality. 

4 .2.4. Challenges faced by teachers and students in using 

the Afar language as a medium of instructions 

The language based problems that teachers and students encountered in 

the process of learning and teaching the Afar language as a medium of 

instruction might have great impact on the unsuccessful implementation 

of the language in primary edu cation. Thus the respondents were 

requested to identify problems faced during earlier period of 

implementation. 

Teachers and students were also asked in the questionnaire whether they 

faced problems in using Afa r language as a medium of instruction or not. 

The responses a re presented in table 12 below: 
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Table 12- Teachers and students response , whether they faced 

in the past implementation period. 

Respondents 

Teacher Stud en ts 
No Item 

Yes No Yes No 

# 1% # % # rio # % 

Did you face problem s while 

flsing Afar la ngu age as MO l 18 ~5.7 1 3 4.28 56 3.33 4 6 .67 

As shown in table 12, 18 (85.71% ) of the teach er and (93.33% ) percent of 

the s tu dents a n swer th at they face problems while u s ing Afar la nguage as 

MOL The same table illustrate (14 .28% ) of teach ers and (6.67% ) of 

s tudents responded 'NO'. 

Interviewed teach ers , s tuden ts, as well as education excepts have a lso 

reconfirmed the existen ce of p roblems in u s ing Afa r language as m edium 

of instructions. These respondents were a lso asked to list down problems 

encou ntered is u s ing Afar la nguage as a MOL Students and teachers in 

the interviews and open - ended questions in the questionna ire lis ted the 

following problems th ey en countered : 

• Usin g difficult a nd n ew scientific words in the text books with out 

brief explanation. We suffered a lot with lack of fa milia rity with 

the coined a nd tra n slated terms , which were assumed to be Afar 

equiva len ce. In reali ty, they were not. Inappropria teness of 

con tents with the Age a nd language a bilities of Students 

• Lack of qua lity text books 

• Teacher s lack of in terest to teach the la ngu age 

• Lack of motivation a m ong s tuden ts to lear n wi th Afa r medium 

teach er. 
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This is because; students have difficulty with understanding the ir teacher 

when he teaches the subject in Afar medium. 

In conclusion, unless the above constraints are alleviated the successful 

implementation of Afar mother tongue as MOl will be unattainable. 

4.2.5. Attitude of Teachers, students and parents towards 

the Afar language as MOl. 

In many ways the success of the language policies in education is 

determined more by the attitudes of beneficiary, like teachers, students, 

parents and the community at large towards its use for instructional 

purpose . Thus, a clear knowledge of societal attitude towards the language 

of instruction is an essential factor. 

The following are Lhe responses of students, teachers and parents to the 

use of Afar language as medium of instructions . 

4.2.5.1. Students attitude towards Afar language Medium 

Instruction 
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Table 13, Students opinion towards Afar Medium Instruction 

Response 
No Item SA A UD DA SD Total 

# % # % # % # 0/0 # % # % 
A 

I am pleased to learn in Afar language 
45 75 7 11.67 8 12.12 60 100 

I understand the subject when 
B I was learning in AMI than Amharic 39 65 14 23.33 7 11.67 60 100 

My learning in Afar language 
has helped me to actively participate in 

C the class room through asking and 40 66 .67 15 2 5 5 8 .33 60 100 
answering questions 

Learning in my mother tongue 

0 has helped me to feel proud 
53 88.33 3 5 4 6.67 60 100 and have confidence in my self 

E 
would be happy if I continue 

51 85 5 8 .33 4 6.67 60 100 Learning in Afar language 

Key SA = Strongly Agree A=Agree UD=Undecided D=Disagree 
SD=strongly disagree 



As the finding in item 'A' of (table 13) shows students were asked whether 

they were satisfied or not learn in Afar. Out of the 60 students 54 (90% ) of 

them had optimistic view towards learning in their own mother tongue, 

because the majority of respondents reported the use of the program. 

However, a small number of respond ents, 8 (12.12% ), of were not pleased 

with the use of th e program , showing by their disagreement. Over a ll , 

more than ( 90%) of students were evaluated significantly in favor of 

learning in their mother tongue (Afar). The result encourages the future 

implementation of mother tongue education in the region. 

On the other hand, those students who had pessimistic view towards 

learning in there mother tongue were given the opportunities to describe 

their reasons through focused group discussion. They forwarded the 

following points as their major reasons.(no changing in their wording was 

made) 

- Afar language is our own language, we a lready know it. So we 

want to learn in either Amharic or English. 

- Job opportunities in our region and a lso elsewhere are available 

for those who speak Amharic or English. 

-Because, we think our language can not able to transfer much 

Knowledge compared to Amharic or English. 

Concerning Item 'B" in table 13, students were asked whether or not they 

understand the subject well when they learn in AMI than Amharic. The 

majority of the students 53 (88.33%) agreed that Afar language helped 

them to understand subjects better than Amharic. This received support 

by 39 (65% ) strong agreement and 14 (23.33% ) agreement. The rest of 7 

(11.67%) of them s how their disagreement. 
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As the finding reveal, the majority of students prove that their learning in 

their own language helped them to understand subjects clearly. As 

Gefeller (1999: 9) states "Learning in their mother tongue, enhance 

understanding and free thinking of the child." 

In item C students were asked whether their learning in Afar language has 

helped them to actively participate in the class room. This statement has 

got 55 (91.67% ) support with 40 (66.67% ) strong agreement and 15 (25% 

) agreement. As the finding indicates, 55 (91.67%) of the students asserted 

that their learning in their own language was helpful to actively participate 

in the classroom without being hindered by lack of communication 

between them and the teacher. The language helps students to explain 

their ideas with out language difficulty. In this regard, Hoben, (1 964: 167) 

states that students' reach better academic status, when the medium of 

instruction is their own language, because it reduce difficulties those 

occur through foreign or second language. 

The statement in item 'D' students also asked whether mother tongue 

learning helped them to feel proud and have confidence. This statement 

received support by the majority, 56 (93.33% ) of the respondents. In line 

with this Wolfson (1985:392) have stated that "children's learning in their 

mother tongue gives pride in their own language and culture". 

Furthermore as item 'E' indicates, students were asked whether they felt 

happy or not if they can be able to continue learning in Afar language. For 

this, 56 (93 .33%) favored the restarting of the language in the future a 

medium of instruction. Only 4 (6 .67%) rejected in learning in Afar MOL 

Those students who strongly disagreed the restarting of the language in 

MOl were approached to express their opinion in a group discussion. They 

briefly state their reasons. They gave the following reasons . 
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-They don't believe that the problem of getting qualified teacher 

will be solved. Because teaching profession in our society is 

not appreciated and valued 

-Jobs a re availa ble for those who a re educated in Amharic 

Language; further edu cation is a lso available either in Amharic 

or Englis h. 

This shows that the existed shortage of teachers seems to discourage them 

from thinking about learning through their mother tongue. 

4.2.5.2. Teachers Response towards the use of mother 

tongue as MOl 

To elicit teacher's opinion about u s ing Afar language as a MOl in primary 

schools, 2 1 teacher s were asked to each of the items below. 
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rable 14, Teachers attitude to mother tongue education 

Response 
No Item SA A UO 0 SO r o tal 

# % # % # % # % # % # % 

A 
AMI makes schooling less 

14 66.67 2 9.52 5 23.80 2 100 problematic fo r children 

B 
The child understands better 

18 85.71 2 9.52 1 4.70 2 100 about the environment in AMI 

C 
AMI promotes cultural 

19 90.47 1 4.67 1 4.76 2[ 100 development 

The teacher are interested and 0 20 95.23 1 4.676 2 100 encourage AMI 

Key SA - Strongly Agree A=Agree UD=Undecid ed D=Disagree 
SD=strongly disagree 

6 4 



In Item A, teachers were asked if AMI makes school less problematic for 

children. In response to this statement, 16 (76.1%) are strongly agree and 

5 (23.80%) of the teachers remained "undetermined". 

Regarding item B, teachers were asked whether students understand their 

environment when they learn in their tongue or not. Most of the teachers, 

20 (95.23% ), supported the statement. In other words th ey believe the 

child understands more about his/her environment in AMI. Only 1 (4 .76) 

was "undecided". 

With respect to the third item in table 14, teachers were asked whether 

Afar MOl promotes cultural development or not. 20 (95.23%) of teacher 

respondents show their strong agreement, while one (4.67%) of the teacher 

was undecided . 

In item "0" teachers were asked whether they support and encourage the 

use of Afar as medium of instruction or not. 2 1 (100%) of the teachers 

showed their agreement, but a ll of them have cast their doubts, how the 

above mentioned problems will be solved. This shows that, teachers 

considered the provision of AMI in principle, but afraid of the prevlOus 

problems. Thus many implementations problem will be corrected in 

future. 

4.2.5.3 Parents Response towards the use of mother 

tongue as MOl 

In order to find out the attitude and aspiration of parents to wards the use 

of Afar language as a medium of instruction,30 parents were asked 

through questionnaire the following questions: whether or not they were 

aware oftFie purposes an enefits of teachmg an 
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tongue; if the parent support the teaching and learning in Afar language 

;wh at la n guage (s)they would prefer for their children to learn in as a 

medium of instruction. Fina lly , the parent were asked wh at they would 

su ggest for the reimplementa tion of the Afar language as medium of 

ins truction. 

To the question of whether or not th e parents h ave understood the a im 

and purpose of teaching and learning in the mother tongue, a lmost a ll 

parents 26(86.67%), replied that they know the aims and purpose of 

teaching a nd learning in mother tongue. 

To the question whether or not they support the teaching and learning in 

Afar language as a m edium of instruction, 19 (63.33%) of them support the 

teaching and learning of Afar language as a medium of instruction; on the 

other ha nd , 11(36.67%) of them h ave not understand its benefits. 

Parents were a lso asked what la nguage they would prefer for their children 

to learn in as a m edium of instruction. Among the respondents, 

26(86.66%) of them preferred either Amharic or English to be medium of 

instruction. Th e view one parent gave during the interview was quite 

surprising. What he said was: "1 know that educating children in their 

mother tongue is beneficial to the learner ,but in wh at ever language one 

learns, be it in Afar la nguage or other, he would eventua lly end up 

working u sing either the officia l language, Amharic, or the international 

language English, that is why 1 chose English or Amharic to be the 

language of instruction . 

Regarding what measure should be made to reimplement Afar m edium of 

instruction, the parents forwarded the following solutions. 

Qua lified teacher sh ould be assigned; 

Facilities s u ch as books, reading materials should be 

--------~fl:tHine . 
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As the response obtained from parents, the majority of them apprecia te 

(have positive attitude) for the use of Afar language as a medium of 

instruction. However there are some who have negative attitude towards 

mother tongue education. 

4.3. Measures being taken to solve implementation 

problems 

In this section, to solve the problems that was faced during the 

implementation of Afar language in education. The researcher gathered 

information from teachers, educational and language experts on possible 

measures to be taken and IS being taken for the successful 

implementation of the program for the future. The findings of the analysis 

obtained are presented below. 

4.3.1. The need for teachers' recruitment, training and 

Professional development 

All of the educational and language experts and a significant number of 

teachers who completed the questionnaire and were interviewed strongly 

believe that there should be teacher training institute, to train teachers for 

teaching in Afar medium. Teachers require training even if they are native 

speakers, because teaching a language is different from speaking it. 

Teacher training is the key to the continuity of AMI program, and the first 

requirement for teachers working in Afar medium instruction is that they 

should receive pre-serves training and also in service training. 

4.3.2. Preparation of supplementary reading materials 

Most of language related works in Afar region is being carried out by the 

Afar Language Studies and Enrichment Center. The aim of the center is to 

enable the Afar language to become once again a medium of instruction in 

elementary schools , a nd to operate as a co-worker la nguage wlTIl7i:m anc. 
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The center has made many encouraging work related to the Afar language 
development. With this effor t, the written form of the language is being 
taught informally in 28 districts with certificates with the aim of creating 
awareness among the community. 

To promote literacy and dialogue m Afar, the center also publishes a 
quarterly magazine as well as a monthly newsletter. They have a lso 
compiling a dictionary of Afar. The center recently completed work on Afar 
grammar book, which conta ins the "inner secrets" of the la nguage. It will 
be u sed by the schools and other organizations. This book has an 
important contribution to the development of the language. 

The finding of this research shows that there was senous shortage of 
teaching and learning materials like text books preparation. So, m 
addition to their effort , the above prior experience might be valuable m 
facilitating in the future implementation of the la nguage. 

4.3.2. School choice of AMI for primary grades 

All of the participants of the study (the teachers, students a nd the experts 
were asked to which grade level do you prefer that the Afar language could 
be u sed as a MOl a nd a lso asked to give reasons for their choices . 

According to their responses,15 (71.4%) of teachers, 38 (63 .33%) of 
studen ts, a nd 19 (86.36%) of edu cational and la nguage experts selected 
grades 1 to 4, 1 to 6, a nd 1 to 4, respectively. 

When th eir reason was examined, it became a ppa rent that the students 
prefer learning in Afar language up to grade 6. However, they expressed 

---~theiT-fearregaTdin-g-snortage 0 teac ers if it is extended beyond grade six. 
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They also expressed that even if there will be adequate number of 
teachers, they are doubtful about the capabili ty of the language to transfer 
the necessary knowledge adequately. 

Teachers stressed that job opportunities are available for those who are 
educated in Amharic language, and higher edu cation is also available in 
either Amharic or English. 

Language experts a lso reasoned out their choices of the grade level: They 
based their reason on language development. That is the Afar language is 
not yet developed to be able to expla in or express a ll scientific concepts as 
other languages such as English, French etc. It needs further 
development. So it is enough for now to be given up to grade 4 . 

contrary to the above findings literature, for example, Thomas and Collier 
(1997) as cited in Shumba and Manyati, (2000) conducted large-scale 
study and their finding demonstrate a direct link between the amount of 
duration of mother tongue use and average performance. For instance, 
those who received mother tongue education for 5 or 6 years as opposed to 
1 to 3 years, performed better. Many research also states that, it is 
impossible for children to learn enough of the second language in three 
years to switch to a second language as MOl by grade 4 (I CDR, 2004,18). 

The other point that worth mentioning is that the Afar child is expected to 
learn three languages, namely, Amharic, English, Afar, at primary level, 
which makes the child over loaded with linguistic dosage. In addition, the 
child is expected to learn two or three different scripts, which would lead 
the child to further confusion. In the child 's native language (Afar), the 
sound assign for the latter 'C",'Q' a nd 'X' are different with the English 
'C','Q" and 'X' sound. Students pronounce the English 'Q' as / 't/ similar to 
his native (Afar).This resulted in confusion . 
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However, according the principle of devising orthography their must be 
similar attachment of linguistic values to s imilar graphemes to create easy 
transfer of literacy to the second language (s ) (Venezky 1977:49). 
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CHAPTER FIVE 
5. SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Summary 

Starting from the 1987 -1996(E.C) academic year, a ll primary schools in 
Afar regiona l state attempted to use Afar as a MOl for environmenta l 
science from grade 1-6 while after the 1996 (E. C) the schools began to 
teach all subjects in Amharic, which was the norm during the "Derg" 
regIme. 

Based on the above information, the main objective of this study was to 
investigate th e challenges tha t the Afar medium of Instruction policy faced 
in its implementations period, and to explore the major cau ses for its 
unsuccessful implementa tion a nd to identify what m easures are being 
taken by the region for future reimplementation of the mother tongue 
program. 

The techniques employed for sampling the participants were simple 
random, purposeful and availa bility sampling techniques. For the selection 
of Zones a n d schools purposive sampling technique was employed. 

The instruments used for collecting da ta were questionna ires, interview 
and informal group discussions . The questionnaires were administered to 
the samples of 21 teach ers, 60 students 22 educational a n d language 
experts and 30 parents. Teachers and s tudents were selected from 2 
primary and two secondary sch ools of zone one and zone three namely, 
Dabit high school, Neminefen high school, s imbile a nd m elekaworer 
elementary sch ools. In terviews a nd informal group discu ssion were a lso 
conducted with educational experts, students and teachers. 
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The data obtained through the questionnaire were analyzed quantitatively 
by employing percentages. Moreover the da ta obtained through the open ­
ended part of the questionnaire , the interview and from informal 
discussions were a nalyzed u s ing qua litative technique. 

The major findings of this research are summarized as follows: 

1. The result of the s tudy shows that th ere was serious shortage of 

teachers for the subject given by the Afar la nguage medium. 

2. Teachers who were teaching in Afar were not qualified, for the level 
they teach. 

3. Even though the teach ers have training it was not sufficient to teach 
in the afar language, because the duration of the training was very 
short. 

4. Another important finding in this research IS that the teachers who 
teach the language as a subject are In need of tra ining in the 
language teaching methodology. 

5. There was insufficient distribution of text books; ye t th e available text 
books were directly translated from Amharic, without giving due 
considerations to the life style of the society and culture. Text 
contents were less designed and their quality was not up to the 
s tandard. 

6. Supplementary written reference materials in Afar medium were no t 
availa ble. These materials were not found even in the market. 
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7. Curriculum preparation and text book translation was made with 
out the involvement of experts in the field, subject teachers, and 
community members. 

8. Some sounds in Afar script have miss matched with the English 
sound, for example, Q, C,X symbols in Afar have It'll, Ihl and Idl 

• sound respectively. In English, their counter parts are Ik/, lsi 
and Ix;' 

9. Considering future academic achievement and job opportunities, 
some students and teachers had negative attitudes towards Afar as 
medium of instruction. 

10. At present, dictionaries, reference materials, magazmes and text 
books are being published for the next reimplementation program. 

5.2 Conclusions 

This study was conducted to identify challenges that the Afar language 
faced in the past and to explore the major causes for the unsuccessful 
implementation of the program in the region. According to the findings of 
this study, the attempt to use the Afar mother tongue policy in education 
for around 10 years didn't work. Based on the findings of this study one 
can conclude that the implementation of Afar language as medium of 
instruction has failed, because the program was started without any 
serious pedagogical preparation and consultation of the beneficiaries and 
professionals in the field . It was started simply by the decision of regional 
officials for a political consumption. 
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One thing that needs to be clear to decision makers IS that the 
implementation of curricular change requires adequ ate pedagogical 
preparations, such as training of personnel, preparation of materials and 
necessary resource for the implementation and above a ll, the development 
of awareness among the community about the benefit and purpose of the 
changes introduced. 

In connection with the successful implementation of mother tongue 
education, the new educational and training policy of Ethiopia, (Article 
3.5.2) stated that making the necessary preparation, nations and 
nationality can either learn in their own language or make choice among 
others. 

5.3 Recommendations 

For the successful resumption of Afar language as medium instruction, 
the following recommendations were forwarded based on the findings of 
this study. 

1. The decision of using Afa r language as medium of instruction should 
consider watchful language planning by professionals 

2. The region should be able to recruit teachers those who complete their 
senior high school education, and have proper pedagogical training so 
that the reimplementation of Afar medium will be successful. Because 
the importance of well-qualified teachers for teaching in the language 
of learning is essential. 

3 . There should be teaching skill development training and retraining of 
teachers who are to teach in Afar language of instruction. 
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4. There must be change in the prevIOus textbooks' contents and 
curriculum formant for a successful implementation of the program 

• Adaptation and translation of textbooks should made by 
professional translators, and people who speak the language and 
know the Afar culture very well . 

• When textbooks or other teaching materials are being introduced, 
the teachers should be given the chance for assessing and 
evaluating it. 

5. Several efforts will be expect from educational experts and the Afar 
Language Enrichment Centers to prepare Afar reading and reference 
materials to enhance the new curriculum implementation, because 
supplementary reading materials are essential facilitators of teaching 
and learning process . 

6. The region should arrange discussion furums and meetings to create 
awareness among the community members about the benefit of 
learning in mother tongue. 

7. Some sounds in Afar script have miss matched with the English 
sound, for example, Q, C,X symbols in Afar have /4/, /h/ and /d/ , 
sound respectively. In English, their counter parts are /k/, /s/ and 
/x/. To solve the problem, the researcher suggests that it is better to 
use English at a later stage of learning, so that students can first 
achieve scripts in home language (Afar) and then in English. Thus, 
Afar and Amharic should be given in grade 1 firs t and, English in 
grade 3. 
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8. In this study, some maJor problems, which led to failure of the program, Afar as medium of instruction, have been identified. Yet, the study focuses on only limited issues. It is suggested that a number of other additional causes which led the implementation of the Afar as MOl un successful can be uncovered. 
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1.2. Tukubem iyya? 

diini mirocti 
1.3. Ma wakti ? 

- Nammah sidooca boolih karmak duma 
104. Ankel? 

- Awsal, Miqdiril, Dawwel, Tagorrii 
kee luulul 

2.1 . Maca edde tunkuttube? 
- Hayyayoonaay, gaditteey missilitteey, 

ti ww ... 
2.2. Tuktubem iyya? 

- Leyo Hayinerish (Leo Heinrich) 
Jarman afat numu. 

2.3. Ma wakti ? 
- F.L.L. 1875 - 1885 

2.4. Ankel? 

- Tawraataay, Injiiliiy, ada I kee 
horraa kee ww ... 

3.2. Tuktubem iyya? 
- Farangi diini baxcisaa kee cubbussoo-

leela 
I . Enid Parker 
2. Chedvile 
3. 1. Howard 
4. Didier Morin ww .. . 

3.3. Ma wakti ? 
- f.L.L. 1960 xabba haanama 

3.4. Ankel? 
- Tiiqooy, Samu - Roob iiy Addis Ababaa 

kee labuutil 

. 
. ~-' 

.' . 

1.3. oo'!.'? 
. hU·t\-} /Y' (l ·1· oo·r·o,oo;Jo.1· (It,·1· 

104. f·) ? 
- (]>, w<'\ : (l r 0 .l':C : (l -I- ,If &ofi 

(l(l.l',t't·A 

2.1 . r'} ""~t.(l -1·? 
. At.,.j ' tl'1"· : IIt.<;'1"·: -I-I.'r·Fi 
I' {IICH 7iM9'1", WII.,.. ... 

2.2 . (If. ~"'I,} ? 
_ AI'- ynt7i (l"'l.I]A f.J':COD'}<;' 

-I-Cf ..Jt 

2.3. oo'!.' .? 
- f..l ... A 1875 . 85 

204. f·1·? 
. (It (l"'lJIt't(D. A111](l. 

3. 1. r'} -1-'t.(l,1·? 
. -n t'I- c,' l, p~ (l h. ·P,'}: r I] U A 
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- (It.I.I:~: fY,p, "'I <;'·1' (ll]h.9':r·fi 

l, 1'~. 9' 1-
I. l .. ~ . .l': YCIlC 
2. 1i..~' ri .A 
3. »: y W c: ,<': 
4, p".~·r- '1D &o'} 

3,3. OD:L'? 
- ~,.ld,. 111 960 f.'fOe 

304. n ·? 
- (l·t!' : (l(loo·e(l.: (lj,P'.(l l,(llJ<i 

(l :e.:(l .. /; 
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4.2, Tuktubem iyya? 4.2. nA ~"'II? 
. Dimis kee Reedo · .I': "'I. {] A r,' t, f· 

4.3. Ma wakti? 4.3. OD'L:? 
- F.L.L. 1975 - 6 · l,.], .. ],. 1975 . 76 
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5.3, Wakti? 
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5.4. Ankel? 
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