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Abstract 

The main purpose of this study was to investigate the opportunities that have promoted the use of 

Hadiyyisa as a medium of instruction, the challenges thet were faced in due course of its implementation 

and the successes that have been gained as a result of the implementation of Hadiyyisa in the primary 

shools of Hadiyya Zone for instructional purpose. 

To this end, a descriptive survy method was employed to collect and analyze data. Mainly, concurrent 

nested approach was followed during the collection and analysise of data. Accordingly, sampling was 

carried out through both random and purposive sampling techniques. Thus, nine sampled schools were 

selected from Soro, Misha and Misrak-Badawacho woredas of Hadiyya Zone. The subjects of this study 

were 30 teachers, 170 students, 10 educational officials and 16 parents. Data were gathered through 

quetionnaires, interview and observation. 

The research result indicates that relatively stimulated community attitude and psychological readiness to 

use mother tongue, Enthsiastic feelings of Hadiyya intellectuals, positive support of local Political 

Authorities, experience gainedfrom the Literacy Campaign and National Language Policy as some of the 

opportunities that have induced the use of Hadiyyisafor instructional purposes. 

On the other hand, scarce instructional materials, insufficiently simplified translation of teaching 

materials, insuffiCient training to develop skills of instructional language and insuffiCient participation 

of teachers in preparation and evaluation of the instructional materials were some of the challenges that 

were identified by the study. Moreover, this study also had identified successes in that relatively increased 

students enrollement, decreased dropouts and repetions rates as were successes. Besides this, research 

result also indicated those most likely improved students' selj-estt~m and selj-expression, motivated 

classroom activities, preparation of subject dictionary in the vernacular language and giving education 

supported by radio transimition in Hadiyyisa and some others as successes gained because of the use of 

Hadiyyisffor instructional purposes though researcher believes that many other factors would also 

contribute to this result. 
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CHAPTER Ol'fE 

INTRODUCTION 

In this part, the general background, which would give ov ~rview of the study, was dealt. 

1.1. Background of the Study 

The issues 'of mother tongue education seem better addressed by the UNESCO's policy 

statements. Thus, UNESCO (1953) noted in its policy stHement that the use of mother tongue is 

the right of the child to language acquisition and leads to academic efficiency. Further, 

UNESCO's policy statement, while emphasizing psych logical, pedagogical and sociological 

significance of mother tongue, states as follows: 

It is axiomatic that best medium for teaching a child is his mother tongue. 
Psychologically, it is the system of meaning the signs that in his mind 
looks automatically for expression and understanding. Sociologically, it is 
a means of identification among the members of community to which he 
belongs. Educationally, he learns more quickly through it than unfamiliar 
linguistic medium UNESCO in Fasold (1984:293). 

Therefore, these statements reveal that child who learn in his/her mother tongue would easily 

understand hislher environment, learns quickly and estabilish identity confidece among hislher 

community members. In connection with this, again another scholar Bunyi (1999:340) as cited in 

Mesfin (2001 :8) states that "Language known and undersl.ood by the child on statting school was 

the most effective medium in the early years of education". This shows that a child who leams in 

a language that he/she knows would leam and understand a lesson better than the counter part. 

As Leslie Limage (1998:89) mentions, Language is a crucial means of gaining access to 

important knowledge and skills . It is the key to cognitive development and can either promote or 

impede scholastic success. ,Hence, it is not uncommon for children who are bom in the 

linguistically diversified society to be bilingual or multilingual (Padilla et al, 1990). S..:holars 

such as Rubin and Emudd (1971) in strengthening the above views have stated that "act vantage of 

this for child is an individual ease, speed of expression greater self esteem, great independence 

of thought, greater creativity, firmer grasp and longer retention of the subject matter." As 

1 
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opposed to this, using weaker language, which the child has not relative mastery affects both the 

child's grasp and speed of reading (McNamara, 1967). 

Ethiopia, like most African and Asian Countries is linguistically heterogeneous. There are about 
ADiJr 

85 nationality languages, which are classified into!for'language families, namely, Cushitic, Ethio-

Semetic, Nilo-Saharan and Omotic (Elisabeth Gfeller, SIl, 1999). Since early time in Ethiopian 

history people have lived side-by -side speaking diverse language families and dialects. Though 

Ethiopia is a country of diverse linguistic entity, for not less than a century, formal education was 

offered predominantly in a single language- Amharic. However, during the periods of Italian 

aggression the media of instruction were to be local languages. According to Ayalew (2000:21), 

Amharic, Tigregna, Oromigna Kaficho and Somaligna were to be used in the different regions. 

Again, Honig (1996:8) sates that, the pioneers to use the mother tongue as medium of instruction 

were missionaries. Then, in the 1930s, the Italians made for six local languages on the basis of 

ethnicity. Later on, in the 1980's, during the National Literacy Campaign, fifteen different 

nationality languages were used (Bender, 1976). 

After the collapse of the military regime, Ethiopian people's Revolutionary Democratic front 

(EPRDF) took over political power and assumed ruling position allover the country. Thus, in 

1994, Transitional Government of Ethiopia (TGE) has enacted the new Education and Training 

Policy, which would promote the use of mother tongue as medium of instruction in the primary 

schools. The central theme of the aforementioned Education and Training policy (TGE 1994) 

was based on the democratic values and principles vested in the Transitional period Charter of 

Ethiopia (TGE, 1991). This was further elaborated in the constitution of the Federal Democratic 

Republic of Ethiopia (1995:26). This constitution recognizes cultural diversity as a valuable 

asset. It also promotes unity in diversity. Hence, the aforementioned Education and Training 

Policy conceives language as an integral and necessary aspect of building a wealthy and strong 

Ethiopia by lifting up collaborative and cooperative efforts of diverse Ethiopia Peoples. 

On the basis of the acts and rights that have been vested in the constitution of the country, each 

administrative region has been granted right to lift up and implement mother tongue as medium 

of instruction by its respective nations and nationality languages. 

2 
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In connection with this, Tekeste (1996:80) argues that "the regions began to assume formal and 

practical respon ibility for running their own affairs in consultation with the central government. 

Tllis proclamation gave each region right to use its own language for instruction and that each 

region was virtually responsible for the provision of primary education (grade 1 up to grade 8)." 

However som people contend that implementation process was hurried and didn't gain thorough 

discussion of the beneficiaries. According to Tekest (19.96:82), as Cited in Ayalew (2000:77), 

"there is no proof that the respective speakers of the language were consulted to check on their 

'latent interest". Ayalew (2000:76) again discusses that decision made by some nationalities for 

choice of Latin script has totally deprived of the benefits of literacy gains of previous 

government. Moreover, he also argued about the problems encountered in curriculum 

development, textbook writing and translation work. He said that these were carried out without 

investigation of constraints and opportunities. 

Here it would be worth to cite other more instance discussed by Altaye (2001) as one of the 

serious problems, which prevailed during the implementation process of "Wogagoda" in Wolaitta 

Zone which is one of the administrative Zones of SNNPRS. "Wogagoda" ought to be used by the 

people of Wolaitta as medium of instruction. However, it failed to be implemented because of 

strong resistance it faced from the Wolaitta people. Regarding to this issue, Altaye (2001 :67) has 

to say "... the politicians of the area dreamed once and created this Esperanto language for 

schools instruction ... due to the introduction of textbooks in the Wogagoda language grade four 

textbooks in Wolaitta Language which were available before 1992 were discarded. After strong 

resistance of peoplr o6 use "Wogagoda" and its textbooks for instruction, the local government 

revised its decision to the Wolaitta Language using as language of instruction." 

Nonetheless such problems would not be one and the same in all areas in the country but differ 

according to the specific features prevailing in different localities. Different societies might have 

been faced varied challenges, which would differ in their scope and depth or might have 

relatively smooth conditions in due course of the implementation of mother tongue education. 

Therefore, the researcher of this study by reviwing above mentioned contentions was convinced 

to investigate the opportunities, challenges and successes in implementing Hadyyisa as a medium 

of instruction in the primary schools of Hadiyya zone. 

3 
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1.2. Description of the Study Site 

Hadiyya Z~ne is one of the thirteen Zones and eight Special Woredas of SNNPRS. Its 

population according to Hadiyya Zone Finance and Economic Development Coordination Main 

Department (HZFEDCMD) 1998E.C12006, trajectory was 1,282,907. The dominant vernacular 

language of this zone is known as Hadiyyisa. Currently this zone has ten Woredas and one Town 

Administration with total of 317 primary schools out of which, 306 of them were found 

practicing Hadiyyisa as a medium of instruction. The rest, 11 of them were using Amharic for 

their instructional purposes though the majority of these groups do not belong to Amharic 

speaking nationality. However, it was their parents' choice to teach them in Amharic because 

most of them were from nationalities different from Hadiyya. These people have their own 

indigenous vernacular language but few in numbers to have been taught in each of their mother 

tongue. They include people speaking languages such as Kambatigna, Siltigna, Guragigna, 

Alabigna and Amharic. However, this group assumes minority position that is only 4.18% of the 

total population in this zone. However, the population of Hadiyya Nationaliy assumes 82.64% of 

the total zonal population. Therefore, their respective languages, except Amharic, were not used 

for instructional purposes in the primary schools of Hadiyya Zone. Hence, in this study, 

opportunities, which have given an impetus for the implementation of mother tongue (Hadiyyisa) 

as a medium of instruction in Hadiyya Zone primary schools, challenges, that had been faced in 

the course of implementation and successes achieved during the implementation process of 

mother tongue as a medium of instruction were treated with great emphasis. 

1.3. Statement of the Problem 

As has been discussed in the preceding part the New Education and Training Policy of the 

Federal Democratic Republic of Ethiopia (1994) declares the right of use of Mother tongue 

Education in the primary schools of the country inespective of language differences. In 

connection with this, Elisabeth, Gfeller, Sil (1999:3) argued "Ethiopia has accepted the challenge 

of a multicultural education policy in 1991. In an exemplary way, it has opened the way for all 

languages to be used in Education." Constitution of the Federal Democratic Republic of Ethiopia 

also proves the same reality in Articles 5 and 39 (1995). The New Education and Training policy 

further ensures the possibility to either learn by their own languages after making necessary 

preparation among those or can choose from among those selected on the basis of national and 

countrywide distribution (TGE, 1994:23). 

4 
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It was vividly clear to every body that Amharic was the medium of instruction in Ethiopia 

contexts for many years in the primary schools while other vernaculars were relegated. It was 

since 1991 , that other vernacular languages of the country drew attention to be the medium of 

instruction in the respective localities in the primary schools. This was inevitably new 

phenomena in Ethiopian context, except the periods that Italians had tried to implement mother 

tongue education in few languages in the primary education level for one or another reason and 

attempts were made during the Dergue regime in that Literacy Campaign was attempted in 

vernaculars in Sabean script. Mother tongue education in the history of Ethiopia in different 

vernaculars was not an agenda of the ruling classes of the past regimes. 

Hence, the researcher assumes that new phenomenon might often face resistance from the 

beneficiaries and may have human, material and other resource constraints. Therefore, it was 

researcher' s belief to conduct study on the topic Opportunities, Challenges and Success of 

Mother-tongue Education. Here the focus of the study was on the attitudes of the change affected 

people (beneficiaries), towards the instruction in mother tongue and other related practical and 

theoretical problem. Such problems include conditions of the educational materials, teachers 

training, psychological and sociological attributes of the change affected society . 

Thus, Hadiyya Zone, being one of the beneficiaries of such opportunities, was embarked on 

implementation of mother tongue as an instructional medium in the primary schools of the zone 

and even in the Teacher Training Institutes to train student teacher of the zone since 1993. 

However, 

• there were some informal complains from some people by saying that Hadiyyisa is not the 

need of the community of Hadiyyisa speaking people to be used for instructional purposes 

but it was imposed by the politicians of that area. Hence, the researcher was interested to 

investigate what was happened in reality. 

• Absence of the study on the specific issues of this topic. Moreover, Hadiyya language 

didn't had as such developed written materials and literature for longer periods regard 

mother tongue education except that of attempts made by the Literacy Campaign Progran1 

(1970's-1980's) for literacy purposes. 
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• After 1991 some undergraduate students, for instance Mesfin (2001), has done a senior 

essay study on attitudes of parents, Students and teachers in using Hadiyyisa as a medium 

of instruction in Hossana Town and Fesseha (2003) attempted to conduct B.A senior essay 

study on problems and practices. towards implementation of hadiyyisa in Hossana Town 

respectively. However, both studies result reflected that as if Hadiyyisa was put in to 

practice by political pressure. Nevertheless, the researcher has felt that conculusions of 

these senior essays, of which scopes were skewed towards single issues and confined to 

single nodal point with multicultural character, would not represent and give actual picture 

of the mother tongue education in the primary schools of Hadiya Zone whose more than 

90% of the Hadiyyisa speaking people lives in the rural areas. 

• Other reason was that the researcher has knowledge from his past experience as a member 

of staff of the zonal education office that mother tongue as an instructional medium was 

given in the schools of this zone from grade one upto grade six (1-6) and as a subject from 

grade one upto grade eight (1-8). But these days, giving instruction in mother tongue was 

limited at the level of primary first cycle (1 -4) only. Owing to this fact, some people were 

found arguing that informally, as if this is the reflection of failure to the program because 

of challenges that it had faced in the process of implementation. This was also another 

issue that had made the researcher to concentrate his study on this topic. 

In general the researcher was interested in investigating opportunities, which favored the 

program, challenges, which have faced in due course of the implementation of instruction in 

mother tongue (Hadiyyisa), and successes, which have been achieved during the implementation 

of mother tongue (Hadiyyisa) education. Therefore, on the basis of the above assumptions, the 

following objectives of the study were drawn. 

1.4. Objectives of the Study 

In this part, both general and specific objectives of the study were formulated and basic research 

questions were prepared. 
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General Objectives of the Study 

Here under tlu-ee general objectives were stated as an end of this study 

1. Identifying opportunities which have induced the use of Hadiyyisa as a medium of 

instruction in the primary schools of Hadiyya Zone. 

2. Investigating challenges that have been confronted as a result of the use of Hadiyyisa in the 

primary school of Hadiyya Zone for instructional purposes. 

3. Identifying successes that have been achieved as a result of the implementation of 

Hadiyyisa as a medium of instruction in the primary schools of Hadiyya Zone. 

Specific Objectives of the Study 

• To investigate whether or not attitude assessment of the community members in using 

mother tongue (Hadiyyisa) as a medium of instruction was done. 

• To investigate degree of community participation in the decisions made to select 

instructional language and its script 

• To investigate the degree of attempts made to improve and develop instructional 

language (hadiyyisa) 

• To find out whether training was organized in order to enhance teacher's instructional 

language competence. 

• To investigate whether or not instructional (both main and supplementary) materials 

were prepared and distributed adequately and timely. 

• To identify the degree to which teachers participate in preparation and translation of 

instructional materials . 

• To investigate interaction conditions between tea ,hers and students in side and out side 

the classroom in the instructional language (Hadiyyisa). 

• To investigate teachers, students, parents and educational officials attitudes towards the 

use of mother tongue (Hadiyyis) for instructional purposes 

• To identify the degree of professional support done by concerned bodies working in line 

with education 
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Basic Research Questions 

Thus, to meet the above mentioned objectives, the following three basic research questions, 

which in due course would assist the researcher, were formulated as follows: 

1. What were opportunities, which have induced or promoted implementation of Hadiyyisa 

as medium of instruction in the primary schools of Hadiyya Zone? 

a) Do community members of Hadiyya Zone need to use Hadiyyisa as a medium of 

instruction? 

b) Who did select the instructional language and its script to be used in the primary 

schools of Hadiyya Zone? 

c) What attempts were done to develop instructional language as language of wider 

communication in side and outside the classroom? 

d) What human and material resources were used as an input to start with? 

2. What were challenges faced as a result of the use of Hadiyyisa as a medium of instruction 

in the primary schools of Hadiyya Zone? 

a) How was training conditions of the teachers in the instructional language to 

develop language competence? 

b) What looklikes instructional material supply conditions in the schools of the 

research area? 

c) Who prepare Instructional materials? 

3. What were the successes that have been gained from using the Hadiyyisa as a medium 

instruction in the primary schools of Hadiyya Zone? 

a) How were enrollment, retention, and repetition conditions in the primary 

schools of the research area? 

b) How were learners teacher and parents attitudes towards the use of 

Hadiyyisa as a medium of instruction? 
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1.5. Significance of the Study 

The significance of this study would emerge from the objectives of the use of mother tongue 

education that were stated in this study. Thus after the successful completion, this study would 

have the following significances to educationalists of the research area in particular and other 

researchers in general. 

1. It might be useful as an input for educational officials and decision makers of the research 

area to develop new strategies in training teachers, preparing instructional materials and 

evaluating the implementation process of Hadiyyisa in the primary shools of the research 

area. 

2. This study would help teachers and educational officials of the Hadiyya Zone to know 

problems which would impede the implementation process of the mother tongue 

education in the primary schools of Hadiyya Zone, and to identify successes so that they 

will take corrective measures on the weak sides and handle the achievements properly. 

3. The study may reveal up-to-date picture of the implementation conditions of mother 

tongue instruction in the research area. So that, it may help teachers, principals and 

education officials to take timely corrective measures against discovered problems 

4. The Regional and Zonal Educational Bureaux could benefit from the research findings in 

improving their implementation strategies of mother tongue instruction and searching 

remeady to the related problems prevailing in other areas of the region. 

5. The study might also contribute to the literature on the area and would serve as 

steppingstone for further and future researchers. 

1.6. Delimitation of the Study 

The scope of this study was confined to the one of the zonal administrations of SNNPRS. That is 

Hadiyya Zone and it would not also focus on the managerial issues of the mother tongue 

education implementation process though they were addressed indirectly in one or other way. 

Hadiyya Zone has ten woredas and one Town Administration. From these, 30% that is three 

woredas were the focus of the study. From each sampled woreda, 3 schools were used to draw 

subjects of the study. The researcher was limited his study to this zone because he him self was 

from that area. Therefore, there was assumption that he would be able to get reliable information 

as an insider researcher. 
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1.7. Limitation of the Study 

This study has the following limitations: 

The first limitation was that, female parents were reluctant to participate in these activities. 

Presumably this was happened because of the influence of backward traditional culture that 

forces females to be confined along horne environment. Therefore, this study does fail to contain 

female parents' opinion regarding the issues in using Hadiyyisa as a medium of instruction. 

Secondly, classroom observation was done for minimal duration in that the researcher couldn't 

get sufficient time to stay more and get detailed information about instructional process in 

Hadiyyisa. So it is difficult to arrive at accurate conclusion accordingly, except indicating t~ 

trends . 

Thirdly, since the focus of this study was researching prevailing conditions during the 

implementation process of mother tongue education (Hadiyyisa), studying detailed linguistic 

variables such as vocabularies, grammar orthography and others of Hadiyyisa were overlooked. 

Hence, the study is more pedagogical and sociological than it were linguistic in its approach . 

Fourthly, the success reported in this study is based on the result obtained through questionnaires, 

interview and observation from the research participants but achievement test was not given for 

students in order to know the degree of their academic performance because of the fear in 

shortage of time and duplication of instruments which would lead to produce unmanageable 

volume . 

1.8. Operational Definiti?ns of Terms and Concepts 

According to Elisabeth Gfeller (1999:25), languages can be categorized in many different ways. 

The name used for different categories are often defining one important aspect.Thus they are not 

mutually exclusive, rather they overlap considerably, but not completely. Nonetheless, though it 

is difficult to make complete distinction between them definitions were given in some cases 

according to the context in which these language variables were performing. For instance terms 

such as mother tongue, vernacular language, horne language, first language and native languages 
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were used in this study alternatively in different parts of this thesis to serve the same purposes 

though it seems to have slight differences according to the contexts that they were used in 

different cases from this research. Hence, some terms are defined as follows: 

Bilingualism: Refers to the use of minority languages in the multi national countries for 

instructional purpose or using mOre than one languages for learning activities 

Challenges: Refer to conditions that would confront during the implementation process of 

mother tongue (Hadiyyisa) as a medium of instruction. 

Code-switch or code-mixing: It implies to the use of alien language (words) to the vernacular 

language during the instructional process in the classroom. 

First language: It is a pedagogical term used in the literature on language learning, meaning the 

first language learnt by a child in grouping up, in a 'natural 'way not in a school 

(ibid). 

Home language: It is a language spoken in the home compound (ibid). 

Indigenous language: The language of people considered to be the original inhabitants of an 

area (ibid). 

Language of wider communication: This is a language used beyond its indigenous territory and 

many people learn it as second language to communicate beyond their own 

language group (ibid). 

Local language: It is a language spoken on specific territory, usually ill restricted area 

(Elisabeth Gfeller, 1999). 

Medium of instruction: This indicates language used to teach (instruct) all other subjects in the 

schools except language it self. 

Mother tongue or the Native Tongue: The language which a person acquires in early years and 

which normally becomes his natural instrument of thought and communication 

(Fishman, 1968). 

Official language: It is a language approved by government as a language of communication in 

administration (ibid). 

Opportunity:According to the context of this paper, refers to promises or conditions that would 

promote the use of mother tongue education as a medium of instruction 

Second language: It is a language acquired by a person in addition to his mother tongue (ibid). 
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Successes: Refer to the gams obtained as a result of implementation of mother tongue or 

(Hadiyyisa). That is improved enrollement conditions, decreased dropout, improved 

retention, enhanced self-esteem, motivated classroom interaction and production of 

supplementary teaching materials in the vernacular language. 

Vernacular language: It is a language that is a mother tongue of a group which is socially or 

politically dominated by other group speaking a different language (ibid) . 

1.9. Organization of the Study 

This thesis paper would have five chapters. Each chapter will have its own sub-topics. Chapter 

one will deal with background, problem statement, objectives of the study, basic research 

questions, significance of the study, delimitation of the study limitation of the study and 
J 

operational definition of key terms. 

Chapter two might discuss review of related literature. Here, theoretical views and arguments of 

scholars in regard to the use of mother tongue as a medium of instruction and the significance of 

language education that is its opportunities, challenges and successes from the point of view of 

pros and cons would be treated. The experience of other international countrie and the trend of 

Ethiopia's Education Policy will be reviewed. 

Chapter three will discuss the research methodology and procedures of study. In chapter four 

analysis and discussion of the research fmdings would be dealt. Chapter five will be dedicated to 

summary, conclusion and recommendation of the study . 
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CHPTERTWO 

REVIWE OF RELATED LITERATURE 

2.1. Conceptualization of Mother Tongue Education and Language 

Planning for Education 

It would be better to give a brief account about the bilingual education as an introduction before 

we directly deal with discussion about the theoretical concept of mother tongue education. 

Bilingualism has got so many definitions and each one of them may be suitable depending on the 

context in which discussion is occurring. According to Skutnabb-Kanas (1981), Rivern (1984b) 

and Mackey (1987) as cited in David Corosn (1990), when bilingualism is applied, to schooling, 

some one is not talking about one of the means by which schools achieve their educational goals. 

In connection with this, agam another scholar Nemetz Robinson (1978:8) gives a helpful 

definition of bilingual education which contrasts with the second language learning: that he says 

"bilingual education is distinguished from foreign or second language education, including the 

study of community language, in that bilingual education is the use of a non-dominant language 

as the medium of instruction during part of sch~~ti~y". Thus, acquiring language is much more 

than mere language learning. Hence, bilingualism implies some degree of 'biculturalism' for the 

individual since learning language involves acquiring many attributes of the knowledge, beliefs, 

skills and experiences that the culture has produced (David Corson, 1990: 160).1n many countries 

bilingualism is so common. Thus, in the societies with pluralist affluent, one can see that it is 

becoming more common for parents to offer bilingualism deliberately to their children as means 

of keeping them in touch with the culture of some other language which is not dominant one in 

their society (Saunders, 1982). In relation to this, Lambert (1975) has tried to identify two 

categories of bilingualism in the process of schooling. Namely: 'Additive Bilingualism' and' 

Subtractive bilingualism'. Thus, additive bilingualism refers to acquiring second language with 

the expectation that the mother tongue will continue to be used. While subtractive bilingualism to 

learning second language with the expectation that it will replace the mother tongue. 
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2.1.1. Mother tongue Education 

According to UNESCO (1953: 698), mother tongue education is defined as " Education 

uses as its medium of instruction a person' s mother tongue, that is the language which a 

person has acquired in early years and which normally has become his natural instrument of 

thought and communication." That is mother tongue education is considered as an instrument 

through which a child would express hirnlher self and understand the warld 

Thus, Gyorgy Szipe (1984:63), on the other hand, explains that the term 'mother tongue' is a 

metaphor coined by European civilization. It was derived from the situation prevalent in the 

monolingua~ family where the mother usually the main source and guide of child primary social 

adaptation. Terms associated with 'mother', such as 'mother earth' , 'mother country,' usually 

carry positive connotations (Ibid). 

Elisabeth Gfeller (1999:26), presents antithesis of mother tongue as ' father tongue'.In connection 

with this, she states some contexts in which people laugh at this term (mother tongue) in many 

African countries. It is usually the ' father's language' that the children grow up with. Such 

perception reveals the possibility of using ' father tongue' for instructional purposes in the 

counties like Africa instead of mother tongue. Wilfried Hartmann (1986) discloses that only less 

people in education agree on the meaning of the term mother tongue education. According to 

him, some restrict its definition to the teaching of vernacular in the surrounding of another 

language, others use it to refer to minority language, still other groups denote it teaching of 

mainstream language to a native speakers of his language only. Therefore, this statement 

reveals that definitions of mother tongue were not yet get common meaning. 

Fishman (1968: 689) defines mother tongue or native tongue as" the language which a person 

acquires in early years and which normally becomes his natural instrument of thought and 

communication." In recent years, studies have clearly showed that teaching in mother tongue; 

together with national language enable children to do better in schools. It stimulates children's 

cognitive development ability to study. Hence, mother tongue is an instrument to develop 

cognitive capacity of child (CODE, 2006). 
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Therefore mother tongue instruction is a means of improving educational quality by building up 

the knowledge and experience of the learners and teachers (UNESCO, 2004). Moreover, 

Vygotsky in E. Glyn Lewis ( 1972:236-332) identified the native tongue (mother tongue) with 

development of spontaneous concepts, while second language belongs to the 'exterior' social 

physical aspects of verbal thought. These mental structures are dependent on the unfolding or 

matW'ing of the inherent possibilities of the organism' s endowment. In learning mother tongue, 

the child unconsciously develop his competence without explicit awareness of phonetics, 

grammatical forms, because the mother tongue develops, naturally and necessary with the 

gradual evaluation of the' neW'ological system' which makes any kind of learning possible 

(ibid). 

In the further analysis, according to Ghandliji in Acharlu (1975) as cited in Leslie Limage 

(1998) , help to conceptualize mother tongue from the point of view of pedagogical political, 

sociological and psychological factors or values that it renders. His statements are noted as 

follows: 

"Our language is a reflection of our selves and if it is said that our languages 

are too poor to express the best thought then the sooner we are wiped out of 

the existence the better for us to develop a language is the responsibility of 

those who speak it. If we fail to develop our language, and stick to the false 

notion that English alone can express our thoughts or transmit them, then 

there is no doubt that we shall continue to be slaves for all times, with a 

little effort we can impact the knowledge of even the new science through 

the mother tongue. It is only, our mental slavery that makes us feel that we 

can not do with out English. "(p. 96) 

Such Ghandhijis statement outstandingly proves the position of mother tongue in transmitting 

thought and even scientific concepts to child effectively. That also has sense of freedom from 

physical and mental slavery . 
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2.1.2. Language Planning in Education 

Planning to use and develop different language variables such as vocabularies, grammar, spelling 

and other variants in education were also other significant issues to be considered when the issue 

of mother tongue education was on agenda. Inrelation to this, Fishman (1973: 23-24) argues that 

language planning is another name for the evaluative approached to the sociology of language . 

When it is broadly conceived, language planning is concerned with any problem area in 

which language plays some role.It is 'the organized pursuit of solution to language 

problem.' 

Inline with this, Health (1932) as cited in David Corson (1990), presents language planning 

activities into two broad groups. They include: 'Corpus planning' the structure of language 

variety (i.e. -its spelling, pronunciation, grammar or vocabulary) is deliberately changed, and 

'status planning' the way that the language is used in society is changed and this affects its 

status ( for example in New Zealand the Maori language has recently been given equal 

recognition as a language for the law court). These two approaches over lap considerably 

although the second one is more concerned with political and economic issues, decisions 

made reflect the values of those who hold political power (David Corson,1990: 19). Thus 

this implies that status language planning approach does not focuse on the issues of developing 

diverse languages for instructional purposes rather it focuses on developing national language. 

Haugen (1983 :987) as cited in David Corson (1999) established the major dimensions of 

language planning. He set out three problem areas that he regarded as the starting point of the 

language planners. 

These are: 

• Selection of a norm (deciding what language to be the norm). 

• Codification of the norm (the assignment of styles and phrases of usage for the 

languages. 

• Elaboration of function (continued implementation of a norm to meet the linguistic 

function ofthe culture). 
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This approach seems more favoaring status approach in that it gives priority to selecting 

single language type to be used and then engaged in assigning orthographic styles, 

vocabularies and deciding its functions than assigning different languages at the same time 

for use. 

Rubin (1977) and Horvath (1980) have identified four steps relevant in language planning to the 

school level. They are: 

• Facts-gathering this step includes determining the need of the clients. Finding out 

about the sociolinguistic setting and the patterns of usage as well as determining 

how the language plan relates to other economic and political processes; 

• Decision making by policy makers in this step strategies are worked out, 

• materials and human resources are assessed and goal are set in other words, a 

language policy is drawing. 

• Implementation in this step whether or not the plan is working is monitored and 

modification are instituted where necessary. 

• Evaluation 

Language planning in its fact collecting process should include main elements of school such as 

attitude of teachers, students and parents, because they are the one's who would be benefited or 

affected from the type of the language to be used in the schools as medium of institution. 

According to David (1990:44), surveying children language diversity to make sure what IS 

going on the patterns and children understanding what sort of information is needed; why is 

it needed; who is going to have access to it , how lorig will the information is kept? How is 

the kind of language that children used affected by different contexts of situation and by serving 

different functions of language? Teachers need to know a lot about language before they can 

gather reliable infOlmation about language use because they are imperative issues in language 

planning for education. Fasold (1984:246) in his discussion about the language planning declares 

that "language planning is usually seen as an explicit choice among alternatives. This, in turn, 

implies that there has been an evaluation of alternatives with the on~ that is chosen having been 

evaluated as the best". 
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Language planning deals with lands of language choice. Hence it is convenient, to divide the 

kinds of choices that are made in to two large categories. These categories have been labeled in 

various ways. For instance Neustapny (1970:4) in Fasold (1984) speaks of a policy approach and 

a cultivation approach. The policy approach refers among other things, to the selection of 

national language or a dialect to be made the standard and the solution to the problem of 

orthography. The cultivation approach includes consideration of style and correctness. Another 

scholar Jemudd (1973: 16-17) again in Fasold (1984), made a similar but not exactly identical, 

distinction. He speaks of language determination and language development. According to 

jemudd language determination means ' large-chunk' choices of language to be used for specific 

purposes. If a nation decides, a particular language for official use or as the medium of 

instruction in all elementary schools, that is example of language determination. Language 

development refers to the selection and promotion of variants with in a language. It reveals either 

or not proper use of tenses, grammar and or vocabularies. In short, Jemudd s language 

development' means the same thing as the ' language standardization. 

Standardization; according to Ferguson (1968:31) the process of one variety of a language 

becoming widely accepted through speech community as a ' supra -dialectical norm the ' best 

form of the language rated above regional and social dialects. 

2.2. Debate on Mother- Tongue Education 

Mother tongue education has got both oppositions and supporting views which literatures are 

confmning until recently. Both trends have views either supporting or denouncing mother 

tongue education from the point of view of pedagogical political psychological 

sociological and economical aspects or significances which it renders to the child as well as 

society. Therefore, in the ensuing parts, the views of proponents and opponents will be treated 

respectively as has been established in different literatures by different scholars. 

2.2.1. Debate for Mother Tongue Education 

Literature proves that some scholars promote the idea of using mother tongu for instructional 

purposes and its pedagogical psychological sociological and political ignificance in children 
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life. For example, Zaghloul Morsy (1984) while contending the devotion of a vast literature to 

many aspects of instruction in the mother tongue, he mentions that "questions of basic political 

rights cultural identity access to further education and employment, facility of transition from 

one linguistic contest to another etc .. . are remarkable phenomena of mother tongue education." 

Therefore t:4e following part deals with the proponents views of mother tongue education . 

2.2.1.1 Pedagogical Opportunities of Mother Tongue Education 

Pertaining pedagogical significance of mother tongue education, Cummins (1981) in Jackson 

(1996:338) in his argument about the academic development that would take place in student 

primary language, says that "Students first language increases and strengthens their 

underlying cognitive capacity to learn and to function intellectually." This implies that linguistic 

proficiency serves as a foundation for what ever is learned in the educational environment. To 

prove the pedagogical benefits of mother tongue education, Engle (1975) in Jackson 

(1996:388) has tried to present in comparing the findings of studies of reading development in 

vernacular languages versus second languages: he found that students who learn to read in 

their native (vernacular) language were generally more successful both in reading and in 

subject matter understanding than were students who had learned to read in second language 

in which they were not fully proficient. This result could be supported by the UNESCO's 

declaration of 1953 which acknowledges child's literacy and education to be provided in 

vernacular language. 

Researchers, world wide believe that learners who use their mother tongue as a medium of 

instruction generally perform better than the other who use foreign language as a medium of 

instruction ( Leslie Limage, 1998). It is, therefore, not surprising to realize that nations which 

fully aware and convinced of this fact, use their mother tongue language for at least primary 

level of their children' s formal education. 

According to Elasebeth Gfller (1999) most children understand their nationality language best, 

when they enter school, the school can build on and use what the children have learnt in their 

family, in their society, they can actively participate in the lessons they are not hindered by 

lack of language, this follows health, cognitive development and education quality. Therefore 

the neglect of mother tongue in curriculum is a serious one as it makes learning both difficult and 
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uninteresting to the young ones. Uchendu P.K (1993:52) says that "there is no doubt that 

mother tongue provides the surest key to the child's mind as a gains the experience of his 

immediate surroundings through the same language." Kalulum (2001) as cited in Aubrey 

Mchulu (2006) stated that: 

"When a child starts to learn in unfamiliar language, he or she is faced a 'war on 

two front '. Firstly, the child has to struggle to learn new language. Secondly, he or 

she has to struggle to understand new concepts in various subjects. But, in mother 

tongue instruction, education becomes a 'war on one front' only. "(p.l) 

For example because of the language difficulty in USA, just one language minority group, 

that is Hispanics, do not complete schools properly. Thus, the rate of dropout was high, 

they score also considerably low grades in their academic achievements than children 

who learn in their familiar language (Philip W. Jackson, 1996:267). This shows that in 

the societies where children learn in language different from their mother tongue high 

rate of drop outs and low academic achievers would prevail and pedagogical 

banklUptcy will happen. Because it is through the language of instlUction that the content 

of subject is offered to children in schools (Marew, 1998:205). As is mentioned above, it 

is the language of instruction which can either open or close the door of instructional 

process (Carlos 1. Ovando in 1. Banks, 1995:270). There should be effective 

communication between teacher and students, as well as among the students 

themselves in order to enhance teaching learning activities. 

In general, the question of medium of instlUction is a recurrent problem in fundamental education 

and in the development of adequate system of schooling in many countries (Fishman, 1968:688) . 

According to Fishman, every child is born in to cultural environment; the language is both a part 

of and an experience of that environment. Thus, the acquiring of this language is a part of the 

process by which a child absorbs the cultural environment (ibid). 

In conclusion, mother tongue education is accepted among many scholars that it promotes 

better understanding between home and the school environment easily integrate concepts and 

language of the subject matter so as to hold better academic achievement and retain pupils 

in the school. 
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2. 2.1.2. Psychological Opportunities of Mother Tongue Education 

Literatures confirm that the use of mother tongue as a medium of instruction has psychological 

significance. That is to say, it empowers children's cognitive make up and help them to easily 

adjust themselves to the new envirorunent that is different from home. In regard with this 

Fishman (1968) in his argument about the impact of information conveyed in language 

different fr9m child's mother tongue, he has stated the following "to expect a child to deal 

with new information presented in new language is to impose on him double burden which 

results in slow progress of the child." Therefore, the shock (adjustment difficulty) resulting 

from the transfer to a new envirorunent can be smoothened by using mother tongue as medium of 

instruction (ibid) . 

UNSESCO (1953) as cited in Emenanjo (1990:63), and Lockheed and Verspoor (1991: 153) have 

disclosed instructional failure prevails because of the disparity between the home and school 

language. According to these scholars, the situation in which a child used his /her intimately 

related language at home and has to switch to foreign (second) 'language vehicle' of foreign 

culture that is unknown to him, creates a gap between school and home in which a child may 

feel inadequate, psychologically disturbed, and resented with teachers and schools therefore, 

mother tongue is considered to be adequate and satisfying element 

psychological difficulties which would prevail because of home and 

in harmonizing 

school language 

disparities. When children learn in language similar to their home language (mother tongue), 

they will be able to acquaint themselves easily to the school envirorunent and feel confident. 

The vast body of psycholinguistic research that has emerged in recent years indicates the 

intimate relations between language and cognitive development (M.S Thirumalai, 2001). Thus, 

empirical researches on the relationship between language and child's cognitive development 

partiCUlarly in bilingual (multilingual) envirorunent proves that mother tongue instruction is the 

best in conveying education in understandable way and harmonizing educational envirorunent 

for child (Ibid). 
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2.2.1.3. Sociological Opportunities of Mother Tongue Education 

Many scholars also argue about the sociological significance of mother tongue education for 

children of respective linguistic cluster or group. 

According to kenj i Hakuta (1990), linguists and sociologists have attempted primarily to 

characterizes social groups in terms of the configuration of the languages with respect to 

robustness, prestige and other sociological and institutional features. The primary justification 

some given for native language instruction is that literacy is best developed in native language 

(mother tongue) when integrated with the activities in which the parents can participate. Then 

after, the possibility of children to be assisted by their parents is wider than ever since. Hence, the 

connecting bridge between school and community is established. Therefore, parents would be 

motivated to take part and feel responsibility in schools affairs. 

Supporters of bilingual instruction believe that students should gain confidence in using 

their native language before being introduced to the second language curriculum (Eugene E. 

Garcia, 1998) . Dutcher (2003), notes that most children who begin their education in their 

mother tongue make better start, demonstrate increased self -confidence and continue to 

perform better than those who start school in new language. 

The attitude of parents of school going children has real and decisive influence on which sort of 

life and out look the school child will adapt. The preservation of the culture of the locality from 

which child is drawn, depends up on child's school knowledge and practice. In this regard, 

vernacular teaching has value. The mother tongue can stimulate and awaken the child's 

imagination through songs, stories, nursery rhymes, folktales and proverbs (Mwanakatwe, 1968: 

216). Similarly, Alan Trussell-Cullen (1996) while discussing a key feature of the Newzelands 

Philosophy of language teaching, he has emphasized the importance and welcoming of child's 

first languages because of its becoming part of child's identify and valuing what is umque 

and special about a child build self esteem, which is a vital precondition for learning. 
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