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Abstract

The main objective of this study was to investigate the vocabulary teaching techniques via plasma
TV and the students’ attitude towards the vocabulary teaching techniques. The rationale behind
this is that attitude has a great potential to determine students’ effectiveness in vocabulary

learning.

The subjects of the study were grade nine students of three government high schools in Addis
Ababa. They were selected randomly from three high schools in three different sub-cities in Addis
Ababa.

To this effect, both qualitative and quantitative data were gathered through questionnaire.
Observation was made on the plasma TV lesson, classroom teachers’ role and also to students’
reaction during the vocabulary lesson via plasma TV. In order to gather additional data and to
triangulate the data obtained in observation and questionnaire, interview was also conducted
with 12 students taken from the six sections based on their willingness. Besides, the plasma guide

was analyzed so as to examine the emphasis given to vocabulary and the techniques employed.

The analysis of plasma guide and the result of students’ interview showed that vocabulary was
given due emphasis. Unlike in the previous trend, in plasma TV, vocabulary is being taught
through different techniques. The implementation of PTV (Plasma TV), however, seems to have
problems in teaching vocabulary using various techniques. Lack of direct relationship between
the words intended and the techniques, the pace of Plasma TV, lack of sufficient time to
accomplish tasks and activities, lack of adequate assistance from classroom teachers and so on
were found to be the major problems. Based on the findings it can be concluded that students
have negative attitude towards the accuracy of techniques such as, pictures, realia, actions,
gesture, the time allotted, the assistance of classroom teachers and so on.



CHAPTER ONE
INTRODUCTION

1.1 Background of the Study

Vocabulary is an important aspect of a language that plays a significant role in learning language
(Coady and Huckins, 1997). Coady and Huckins further state that vocabulary is central to
language which plays significant role in language learning. Concerning this, McCarthy
(1990:151) also states:

No matter how well the students learn grammar, no matter how
successful the sounds of the target language are mastered, without
words to express a wide range of meanings, communication in the
target language just cannot happen in any meaningful way.

Similarly, Wilkins (1986) argues that without grammar a little can be conveyed, but without
vocabulary nothing can be conveyed. Moreover, Wallace (1982:10) points out that “not being
able to find words you need to express yourself is the most frustrating experience in speaking
another language”. Generally speaking, for both receptive and productive purposes foreign
language learners must develop a great deal of vocabulary knowledge to make sense of what they

hear, read and express themselves (Harmer, 1991).

From these scholars’ view, it seems possible to conclude that vocabulary constitutes a very
significant component and plays an important role in learning a foreign language or second
language. However, Alemu’s (1994) research findings indicate that in our country vocabulary has
been ignored in the teaching of English as a foreign language. Atkins et al. (1996) also reveal that
vocabulary has been neglected in our country in the previous trend of teaching English a foreign
language. Furthermore, Dessie (1988), Jeylan (1999) confirm the fact that vocabulary has been a

less emphasized language aspect and insignificant time has been allotted to its teaching.



Many scholars suggest that the teaching of Vocabulary items should be emphasized. Vocabulary
items are best learned when presented through techniques which are appropriate enough and
interesting to student (Harmer 1991; Atkins et al, 1996).

However, in cases where there was vocabulary its teaching has been incorporated into other
sections such as, grammar, listening and reading (Jeylan, 1999). Scholars such as, Harmer
(1991); Carter and McCarthy (1988), however, criticize incorporating the teaching of vocabulary
into other classes. It is hazardous because once it is adapted as a trend, students’ attitude towards
the usefulness of vocabulary teaching and learning would be changed negatively (Carter and
McCarthy, 1988). In our country, very recently, effort has been made with the aim of improving
the quality of education, that is, a shift from the traditional, classroom teacher dominated

situation to Satellite technology using, plasma display panel (Amina, 2004).

1.2 Statement of the Problem

Ethiopia is one of the developing countries which have made a very encouraging effort in the
expansion of information communication technology in the field of education (Amina, 2004). By
generating interest and motivation, televised instruction can foster a climate for successful
learning (Willis, 1995). Willis further puts that modern technology, particularly satellite TV
could make considerably important shifts in education. Likewise, Heinich et al. (1996) express
that Satellite TV instruction offers powerful possibilities for improving the teaching learning
process. Heinich et al. (1996) add that with the coming and advent of up-to-date instructional
tools, the media and technology for learning has characterized the period. They further state that
technology, epically in terms of digital electronics dominated not only the world of work and
leisure but also the world of education as well.

Instructional media and technologies for learning provide us with the tools to engage students
powerfully in the learning process, out of all instructional technologies, TV, especially satellite
TV instruction is the latest and contemporary one (Jones, 1999; Hendry 2001). Instructional
satellite TV enhances and facilitates language learning (Briton, 2001; Oxford et al, 2001).



The researcher, I, had an opportunity to see the actual transmission of plasma TV and noticed that
vocabulary teaching via plasma has got some problems. The practice of teaching vocabulary via
plasma is new to our country. Plasma presents new words using techniques such as, pictures, real
objects, actions, gesture etc. However, there are some conspicuous problems in plasma display
panel teaching vocabulary through these techniques.

One problem of vocabulary teaching via plasma is that some of the techniques that the plasma
uses to teach new vocabulary items are not accurate to put across the intended meaning of the
vocabulary items under discussion. Many research educators, however, Atkins et al. (1996)
argue that for vocabulary learning to be effective, the techniques used and the activities, practices
designed should be well-known to learners. Because of the lack of direct relationship between the
new words and the vocabulary teaching techniques (such as, pictures, real objects, actions,
gestures and mime .) used by plasma TV, students almost can not figure out the exact meaning of
the intended words. The intended meaning of the words that the students are meant to learn and
the technique utilized so as to facilitate comprehension in most cases are unrelated. Another
related problem in teaching vocabulary through these techniques is that the techniques have the
potential to divert students' attention right from the meaning to the actions, picture, gestures and
the likes. Students usually do not consider them as vocabulary teaching techniques; instead they
would like to enjoy watching what is going on (Example, the pictures, actions and so on.) in the
presentation of the vocabulary items through these techniques.

The other problem in teaching vocabulary via plasma is lack of sufficient time to carry out
activities (example, accomplishing tasks, practicing words and interacting with words, getting
classroom teachers' assistance and so on). For vocabulary learning to be effective, learners
should be active and encouraged to interact with the words during the presentation (Atkins et al.,
1996). However, plasma simply presents the new words. Harmer (1991) also states that
interactive environment is needed for the effectiveness of vocabulary learning. In most cases
plasma does not create an interactive environment where students learn actively. Taylor (1990)
confirms the desirability of getting students to interact with the new words rather than just learn

them.



In addition, classroom teachers complain that in teaching vocabulary through plasma is deficient
in creating favorable atmosphere where classroom teachers play significant role in facilitating the
teaching-learning process. Nevertheless, scholars argue that the effectiveness of plasma education
highly depends on classroom teachers' effort. The effectiveness of the educational satellite TV
program depends on the efforts made by the classroom teachers (EMA, 1996).Regarding this,
Donghue (2003:47) states "... without the direct involvement of the classroom teachers the TV

lesson will be lifeless..."

As far as local researchers are concerned, Alemu (1994) conducted on high school teachers’
attitude towards an awareness raising approach to vocabulary teaching. Alemu’s (1994) work
emphasizes on the attitude of teachers towards communicative and task-based approach to
vocabulary teaching and learning, the problem that teachers face in using the approach. The
present study, however, investigated the common vocabulary teaching techniques via plasma and
determined the students' attitudes towards the vocabulary teaching techniques via plasma TV. It
also examined the role of classroom teachers in providing the necessary assistance before, during
and after the lesson. The only thing which makes the present study similar with Alemu's (1994)
is that both were concerned about the emphasis given to vocabulary teaching relative to other
skills.

The present study is different from his study by its emphasis, that is, he focused on the attitude of
teachers towards task-based approach to vocabulary teaching. On the other hand, this study
focused on the vocabulary teaching techniques via plasma TV and students' attitude towards the

techniques.

Another local research conducted on vocabulary is Dessie (1988). He studied the effectiveness of
modern vocabulary teaching methods and the extent to which they were implemented in
freshman English courses. His study identified whether the methods facilitate comprehension and
to what extent they were applied in freshman English courses. In contrast, the present study is
different from his for the reason that this research focused on the vocabulary teaching techniques
via plasma and students' attitude towards the techniques. There is also a difference in emphasis,

time and place between these two studies.



Besides, one huge difference between most of the previous studies and the present is that the
present study is undertaken on plasma TV instruction. Thus, the researcher believes that this

study fills the gap.

1.3. Objective of the Study
The general objective of this study is to investigate the vocabulary teaching techniques via
plasma TV and students’ attitudes towards these vocabulary teaching techniques. This study
seeks to:

® |nvestigate whether vocabulary gains due emphasis like other skills.

® Find out the common vocabulary teaching techniques via plasma display panel.

® Determine students' attitude towards the vocabulary teaching techniques.

® |dentify the assistance of the classroom teacher during the display.

To achieve the objectives mentioned above, the study answers the following research questions:

Research Questions

1. What attention does vocabulary gain relative to other skills?

2. What are the common vocabulary teaching techniques via plasma display panel?

3. What attitudes do students have towards the vocabulary teaching technique through
plasma TV?

4. Do classroom teachers provide the necessary assistance during the transmission?

1.4. Significance of the Study

The researcher believes that the findings of this study will show the vocabulary teaching
techniques via plasma and suggest students' attitudes towards the techniques. They could also
indicate some ways in which the vocabulary teaching techniques are improved taking in to
account the needs and interests of the students. Besides, trainees or any interested individual can
use it as a reference concerning the prevailing problems in teaching vocabulary via plasma and
students' attitudes. Moreover, curriculum designers find it important while designing the program

to consider for adaptation according to the needs and interests of the students.



1.5 Scope of the Study

The delimitation of this study covers government high schools in Addis Ababa particularly grade
nine. Particularly, the study focused on grade nine students of three government high schools in
Addis Ababa. The study was carried out on 160 students who were selected through simple

random sampling.

1.6. Limitation of the Study

Due to various constraints, this study could not be carried out at a wider and vaster range mainly
because of time, money and relevant materials. It was limited to a sample study of three high
schools in Addis Ababa with special reference to grade nine. One of the data gathering
instruments designed was observation. It was to be conducted during the actual transmission of
the plasma TV on the vocabulary teaching techniques, the classroom teachers' role and the
students' reaction. It was designed to be made on each of the six sections selected for the study
during the plasma transmission. To carry out observation to many sections within a single
transmission is almost impossible. Thus, this fact confined the researcher to three high schools
and 160 students selected from these sections. Initially, the researcher planned to make as many
observations as possible, but due to the frequent interruption of the transmission (example,
examination and national census) limited to only two observations. Lack of money and skill to

use video while conducting observation was the other potential constraint.



CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1 Vocabulary in Language Learning

In foreign language teaching, vocabulary has been neglected for a long time; due attention has
been given to ‘structures’ and then to the teaching of ‘function’ (Taylor, 1990). Similarly,
scholars such as Carter and McCarthy (1988); Oxford and Scarcella (1994) confirm the fact that
vocabulary teaching has been neglected. However, according to scholars such as, Coady and
Huckins (1997) vocabulary is the most important aspect of a language and of a critical
importance in language learning. It is also asserted that words are essential to convey meaning
and without the use of words conveying a complete meaning would not be possible (Wilkins,
1986). For both receptive and productive purposes foreign language learners have to develop a
great deal of vocabulary knowledge (Harmer, 1991). In addition, Wallace (1982) mentions that
word knowledge is very essential in language learning. Wallace further explains that learning a
foreign language for the most part is a matter of learning the vocabulary of that language.
Regarding this, (Harmer, 1991:153) states “If language structures make up the skeleton of
language then, it is vocabulary that provides the vital organs and flesh. An ability to manipulate

grammatical structure doesn't have any potential for expressing meaning unless words are used.”

As Harmer (1991) pointed out above, without the use of words communication is not possible,
even grammatical correctness could not guarantee complete meaning and communication.
Harmer (1991:153) further notes that a student who says ‘I have seen the professor yesterday’ is
committing one of the serious tense mistakes, but he/she will still be understood as having seen

the professor yesterday.

Therefore, from the above scholars’ views, it is possible to conclude that vocabulary is the most

important component of a language that plays a critical role in language learning.



2.2 What Does Knowledge of VVocabulary Involve?

Harmer (1991) argues that native speakers or competent users of the language know how to say a
word; they also know the lexis or vocabulary of a language. They also know what the word
means, the connotations of the word (Harmer, 1991). Knowing a word means having knowledge
of different aspect of that particular word (Taylor, 1990). For example, scholars such as,
McCarthy (1990); Taylor (1990); Wallace (1982) states that word knowledge involves knowing
its different meanings, its associations, its metaphoric and idiomatic use. And also, its correct
spelling, pronunciation etc. The following are aspects that vocabulary knowledge involves:

2.2.1 Meaning

According to Harmer (1991) the first thing to realize about vocabulary is that words frequently
have more than one meaning. The word "book", for example, according to one learner’s
dictionary refers to more than eight meanings (Harmer, 1991). So, we have to say that the word
‘book’ sometimes means the kind of thing you read from, but it can also mean a number of other
things. Harmer (1991: 156) further points out that when we come across a word, then, and try to
work out its meaning we will have to look at the context in which it is used. For example, If we
come across a woman arguing at the ticket office saying ‘But | booked my tickets three weeks
ago’ we will obviously understand a meaning of the verb ‘book’ which is different from a
policeman (accompanied by an unhappy-looking man at a police station) saying to his colleague
“We booked him for speeding.” In other words, according to Harmer students need to understand
the importance of meaning in context.

Therefore, when we encounter a word then, we have to look at the context in which it is used

2.2.2 Word Formation

Scholars such as, Harmer (1991); McCarthy (1990); Taylor (1990) state that word formation,
how words are formed, is one aspect of knowing a word that learners need to know. According to
McCarthy (1990), when we speak of vocabulary of a language we are speaking primarily of the
words of that language. Learning words in a language means either freestanding words such as
‘laugh’, *make’, ‘box’ etc which can not be subdivided or root words with bound morphemes
(McCarthy, 1990). McCarthy further explains that bound morphemes can be attached to the



beginning of words (prefix), or at the end of words (suffix), re-make and laughter respectively.
On the other hand, sometimes by learning words in a language we mean items that consist of
more than one root (McCarthy, 1990).

In addition, Taylor (1990) points out that words change their shape and grammatical value.
Thus, students should have adequate knowledge of how words are formed. Taylor further argues
that knowing the underlying forms of a word and the derivations that can be made form one of
the major aspects of knowing a word .For example, the word ‘dissatisfaction’ has a common
prefix denoting opposite (dis), a common noun suffix (ion) and is derived from the verb ‘satisfy’
(Taylor, 1990). Consistent with Gairns and Redman (1986), there are three main forms of word-
formation which are characteristics of English; affixation, compounding, and conversation. They
further clarify affixation as the process of adding prefixes and suffixes to the base item. By the
affixation process, items can be modified in meaning and changed from one part of speech to
another. For example, to the base form of ‘man’, we can add prefixes and suffixes in the
following way: manly, unmanly, and unmanliness (Gairns and Redman, 1986)

The other form of word formation is compounding, it is the formation of words from two or more
separate words. The three different types of compounds are: adjective compound, (e.g. hard-
working, time-consuming), verb compounds (e.g. to baby-sit, to sight see), and noun compounds.
Conversation, also known as zero affixation, is the third form of word-formation. It is the process
by which an item may be used in different parts of speech without changing its form: e.g. we

have first had a lovely swim (noun). I can not swim very well. (\Verb)

2.2.3 Word Use

The meaning of a word can be changed or limited by how it is used and this is something
students need to know about (Harmer, 1991). Concerning word use, Harmer (1991:157) state the
following:

Word meaning is frequently stretched through the use of metaphor and
idioms. We know that the word 'hiss’, for example, describes the noise
that snakes make. But we stretch its meaning to describe the way
people talk to each other (“*“Don’t move or you're dead', she hissed™).
That is a metaphorical use at the sometime we can talk about
treacherous people as snakes (He is a real snake in the grass) ‘snake in



the grass' is a fixed phrase that has become an idiom like countless
other phrases such as (raining cats and dogs; putting the cat among
the pigeons, ‘straight from the horses mouth’, etc.
From what is stated above, it can be deduced that the way words are used, whether

metaphorically or idiomatically may change the common and usual meaning of words.

2.2.4 Word Grammar
Many scholars argue that vocabulary items may have unpredictable change of form in certain
grammatical context, for instance, McCarthy (1990); Taylor (1990); Ur (1996) view that Words
change according to their grammatical meaning. As pointed out above, words change their
grammatical meaning; the use of certain words can also trigger certain grammatical patterns.
With reference to this, Harmer (1991:157) states as follows:

Verbs trigger certain grammar too. “Tell’ is followed by an object + to

+ infinitive, for example, (‘He told her to wake him up at six’) and so is

‘ask’. But ‘say’ doesn’t work in the same way. Knowing modal verbs

like ‘can’, ‘must’, etc also means knowing that these verbs are

followed by a base infinitive without ‘to’. When students don’t have

this kind of knowledge, they come up with erroneous sentences which

all teachers instantly recognize. E.g. “He said me to come’. ‘I must to

go’, etc.
In the above quotation, Harmer argues that some verbs generate the use of certain grammatical
structure. Accordingly, the uses of different verbs necessitate different grammatical structure

such as, the case of “Tell” and “Ask” in the above example.

2.2.5 Pronunciation
Cook (2001) reveals that to fully know a foreign language word includes the learners’ ability to
pronounce it in a recognizable way. In the same way, Ur (1996) expresses that learners ought to
know the pronunciation of a given word. In teaching vocabulary of a language, correct
pronunciation should be taught so as to help learners attain the complete mastery of a given word
(Wallace, 1982). It is true to many scholars that English language is characterized by the complex
rules of pronunciation; Words which are quite different in their forms are pronounced the same
way. Besides, there is confusion in distinguishing between the pronunciation of words with short
vowels and long vowels. Regarding this, Wallace (1982) further clarifies that learners are usually



puzzled by words which have very different forms but are pronounced identically. For example,
genes/jeans, break/brake have different forms but are pronounced the same way. Similarly,
words such as, bought, taught, though are very similar in forms but pronounced differently. As
this fact makes the rules of English language so complex, occasionally it leads the students to
develop negative feelings towards learning words of English. More important, there is also sound
confusion such as, /i/ and /i:/ which cause bit/beat, dip/deep, etc, to be pronounced in the same
way(Wallace, 1982). In some contexts such kind of confusion can lead to break down in

communication (Wallace, 1982).

2.2.6 Spelling
Having knowledge of correct spelling of a given word is one aspect of knowing a word that
students should be taught (Cook, 2001). Students need to have sufficient knowledge of the
correct spelling of those vocabulary items of the language that they are learning (Wallace, 1982).
In addition, Ur (1996) points out that learner ought to know the correct spelling of the words that
they are learning. Many scholars make clear that lack of correct vocabulary knowledge
sometimes causes misunderstanding, for instance, Wallace (1982) reveals that spelling mistake
causes misunderstanding. It is the lack of the relationship between the sound and the spelling
system which causes problems. Wallace further clarifies that the or/ar/er and able/ible groups of

suffixes, for instance, are pronounced in exactly the same way.

2.3 Approaches to Vocabulary Teaching

Vocabulary can be taught through different approaches. Coady and Huckins (1997) for example,
identified two approaches to vocabulary teaching. These are direct and indirect approaches.

2.3.1 Direct Approach
In a direct approach, according to Coady and Huckins (1997), attention is given to explicit
vocabulary teaching. There may be vocabulary lessons where periods are set for the study of
vocabulary. In this approach, there will be explicit vocabulary exercises, which may include word
building exercises, matching words with various types of definitions, studying vocabulary in
context etc (Coady and Huckins, 1997).



2.3.2 Indirect Approach
In an indirect approach, teaching explicit vocabulary is often not the main goal of the teaching-
learning process (Coady Huckins, 1997). They further state that in indirect approach vocabulary
is taught indirectly through activities like listening to stories, information gap activities and group

work.

2.4. Teaching Vocabulary

Harmer (1991) argues that in teaching vocabulary students’ involvement with words and getting
the right kind of exposure is likely to help students to learn and remember the words that they are
learning. Harmer adds that if students are provided with opportunities to practice these words,
then it is possible that the students will learn and remember some or all of them. In addition,
Rivers (1980) points out the importance of interaction with words; vocabulary learning should be
active and learners are involved in interaction with the words. Harmer (1991) recommends that

interaction with words and discovery techniques are the two important techniques.

2.4.1 Interaction with Words
Regarding the significance of interaction with words, Rivers (1980:462) states “vocabulary can
not be taught. It can be presented, explained, included in all kind of activities, but it must be
learned by the individual” (Harmer, 1991) also mentions that in teaching new vocabulary items,
provoking relationship between students and the words we teach would be important.
Furthermore, Harmer (1991:160) points out:

Experiments on vocabulary seem to suggest that students remember
best when they have actually done something with the words they are
learning. There is a definite advantage in getting students to do more
than just repeat them. Tasks such as changing them to mean their
opposites, making a noun adjective, putting words together, etc help to
fix the words in the learners’ minds.

As Harmer pointed out above, it seems important that we should get students interact with the

words we teach so that they can easily remember and grasp the meaning.



2.4.2 Discovery Techniques
Discovery techniques, where students have to work by themselves on word meaning rather than
being given everything by the teacher are the best techniques in the intermediate and above level
(Harmer, 1991). Harmer further argues that this discovery technique allow students to activate
their previous knowledge and to share what they know. In addition, Harmer (1991) put a
concluding remark “engaging the learner...is essential to any activity that is to have a high

learning yield.”

2.5 Vocabulary Teaching Techniques

For a long period of time in foreign language teaching, vocabulary has been neglected; a great
emphasis has been given to ‘structures’ and then to ‘functions’ (Taylor, 1990). Taylor further
points out that course books have been designed in such a way that they reflect the underlying
teaching principle. However, the situation has been changed and many of the course books
began to include word study sections. Nevertheless, teachers at that time were not aware of the
methodologies for introducing and consolidating new vocabulary items (Taylor, 1990). Scholars
underscore the use of techniques in presenting new words. For example, Atkins et al. (1996)
suggest the significance of teaching new words through techniques. Besides, Harmer (1991)
states that vocabulary lesson needs a careful presentation; vocabulary teaching is clearly more
than just presenting new words. The following are the major vocabulary teaching techniques:

2.5.1 Realia

According to Harmer (1991), the teaching of new words that name portable objects can be
facilitated by bringing the things that they refer into the classroom. Ur (1996) is the other scholar
who expresses the role of real objects in facilitating the presentation of new vocabulary items. In
addition, Harmer (1991:161) reveals "One way of presenting words is to bring the things they
represent into the classroom- by bringing’ realia’ into the room. Words like ‘postcard’, ‘ruler’,

pen’, ‘ball’, etc can be presented in this way".



2.5.2 Pictures

Pictures cut from magazine, brochures and catalogue may be useful in presenting the abstract,
conceptual and complex vocabulary (Celce-Murcia, 1991). Another scholar, Ur (1996) also
agrees with the significance of pictures in teaching vocabulary items. Similarly, Harmer
(1991:161) reveals the importance of pictures “Bringing a pen into classroom is not a problem.
Brining a car, however, is. One solution is the use of pictures.” Pictures can be used to present
the meaning of objects which are not portable enough to bring into the classroom. According to
Harmer (1991) pictures can be board drawings, word pictures, charts, flashcards, magazine
pictures and any other visual representation. Harmer further explains that Pictures can be used to
explain the meaning of new vocabulary items even they can illustrate concepts such as above and

opposite just as easy as hats, coats, cars etc.

2.5.3 Mime, Action and Gesture
Mime can easily convey an action or a concept like pictures, real objects etc (Cele-Murcia, 1991).
According to Celce-Murcia (1991) these important vocabulary teaching techniques mime, action
and gesture can be used by the teacher to show the meaning of words and to illustrate the
situations in an unforgettable way. Harmer (1991:161) states the role of mime, action and gesture
as follows:

It is often impossible to explain the meaning of words and grammar
either through the use of realia or in pictures. Actions, in particular,
are probably better explained by mime. Concepts like running or
smoking are easy to present in this way; so are ways of walking,
expressions, prepositions (‘to’, ‘to wards’, etc. ) and times ( a hand
jerked back over the shoulder to represent the past, for example).

Likewise, Gairns and Redman (1986) add that mime and gesture are often used to supplement

other vocabulary teaching techniques.

2.5.4 Translation
As Gairns and Redman (1986) mention, translation can be very effective way of teaching
vocabulary meaning. Likewise, Wallace (1982) points out that translation into mother tongue
equivalent can save valuable time that might be spent on largely unsuccessful explanation in
English and it can be very quick way of presenting words. Gairns and Redman (1986) on the



contrary suggest that translation may not usually convey the exact meaning of an item.
Accordingly, the big problem with translation is when students use their mother tongue as a
means to bridge the gap between the target language and continue using the mother tongue.
Concerning this, Harmer (1991:162) argues "... it is not always easy to translate words; in the
second place, even when translation is possible, it may make it too easy for students by

discouraging them from interacting with the words"

2.5.5 Explanation
From the lower intermediate stage onwards, explanation is a better technique in teaching
vocabulary (Wallace, 1982). This can be done by using synonym words and explaining in the
target language. Explanation technique is mostly used when students who have been taught by
the translation technique fail to understand the new word or phrase being explained (Wallace,
1982).

2.5.6 Definition
Definition is another vocabulary teaching technique; Wallace (1982) reveals that definition is the
simple vocabulary teaching technique as the definition of the new vocabulary is simply given.
Many researchers argue that definitions in the target language can be used effectively if they are
expressed in terms that are better known or more easily guessed. Harmer (1991:162) also asserts
the significance of definition "Explaining the meaning of vocabulary items can be very difficult,
especially at beginner and elementary levels. But with more intermediate students such a

technique can be used".

2.5.7 Contextual Guess
Many Scholars put forward that contextual guess is an excellent vocabulary teaching technique.
For example, Harmer (1991:24) states “if we really wants to teach what words mean and how

they are used, it is better that we show them being used, with other words in context.”

According to Harmer, when students learn words in context, they are likely to remember and
have a better picture of these words than being presented in isolation. Several other scholars, such
as Gairns and Redman (1986); Carter and McCarthy (1988); Wallace (1982) also put forward



contextual guess as a vocabulary teaching technique which involves the use of the context in
which the words appears to derive an idea of its meaning or to guess from the word itself. The
most common one is substitution of nonsense word for a particular item in order to make the
students’ focus on the context to decide exactly what is being substituted (Gairns and Redman,
1986). Moreover, Nuttal (1982), Celce-Murcia (1991) describe contextual guess as a crucial
vocabulary teaching technique that helps in vocabulary presentation. Atkins et al. (1996) also
state that teaching new words in context is very helpful to assist learners understand the meaning

of new words.

2.5.8 Word Relations

According to Ur (1996); Harmer (1991), whole-part or part- whole relations are useful in
vocabulary teaching. Ur (1996) reveals that the uses of general and specific word relations
expand the concept of word through ‘mind map’ techniques in the way students’ easily visualize
the list of words in order to put into different groups. Ur adds that whole-part relations are best
used in order to create ‘vocabulary network’ which students match words with pictures or use in
word fields. Tree: trunk, roots, branch, flowers, etc are the examples. Gairns and Redman (1986)
underscore the importance of part-whole relations by taking picture such as part of the face:
forehead, eyebrow, eye, etc and Kitchen utensils: frying pan, knife, teapot etc in order to show
how to teach words effectively through this technique.

2.5.9 Sense Relations

Sense relation is another technique used to teach vocabulary based on word meaning relations.
According to McCarthy (1990), sense relation refers to the semantic relationship that exists
between words. There are facts about meaning; words have meanings in relation to other words
(Harmer, 1991). Similarly, Ur (1996) elucidates that meaning relationship refers to how the
meaning of one item relates to the meaning of others. Celce-Murcia (1991) also suggests that a
common way to present the meaning of new target word is to relate it to another word that the
students already know. Many scholars recommend that the teaching of new vocabulary items can
be organized around sense relationship rather than in isolation. Scholars such as Yule (1985);
Gairns and Redman (1986); Lyons (1995); Atkins et al (1996) put forward synonymy, antonym
and hyponymy: sameness, oppositeness and inclusion respectively as the main meaning
relationships.



2.5.9.1 Synonymy

Ur (1996:62) cites “synonyms are items that mean the same or nearly the same.” Accordingly,
clever, bright, smart are the synonyms of intelligent. In the same way, Gairns and Redman
(1986); McCarthy (1990); Harmer (1991) point out that synonyms are words which have the
same meaning. Yule (1985) cites pairs like ‘broad/wide’, ‘hide/conceal’, and ‘answer/reply’ as
examples of synonyms. Although there might exist meaning sameness between words, the two
words would not be exactly the same and it is also almost impossible to find two words which
have exactly the same meaning (Gairns and Redman; 1986; McCarthy, 1990 Harmer, 1991).
Nevertheless, Synonyms can be applied easily and efficiently to present the meaning of unknown
words (Gairns and Redman, 1986).

2.5.9.2 Antonyms
“Antonyms are items that mean the opposite; rich is an opposite of poor” (Ur, 1996:62). There

are three types of antonyms: gradable, non -gradable and converse.

Gradable antonyms are antonyms which can be used in comparative constructions (Yule, 1985).
Pair of words such as ‘big/small’, *happy/sad,” ‘hot/cold’, ‘old/young’ are examples of gradable
antonyms since we can possibly say ‘bigger than’ or ‘smaller than’ (Yule, 1985). , In addition,
the negative of one member of the gradable pair does not necessarily imply the other. For
instance, if we say that cat is not young, we do not have to mean that cat is old (Ibid). Another
important thing about gradable antonyms is that words may have different opposites in different
contexts, e.g. ‘hard/easy’ exam, ‘hard/soft’ chair, and ‘hard/gentle’ person etc (Yule, 1985).
Although gradable antonyms are quick and efficient techniques of explaining the meaning of new

words, their use require great concern (Atkins et al, 1996).

The second type of antonyms is non-gradable which represents the real oppositeness (Gairns and
Redman, 1986). Unlike gradable antonyms, non-gradable antonyms cannot be used in
comparative degree, and if one of the pairs is applicable then the other cannot be (Gairns and
Redman, 1986). For example, if human being or animal is male, then clearly it cannot be female.
Pairs like ‘male/female’, ‘dead/alive’ etc can be taken as non- gradable antonyms to teach

vocabulary items.



The last type of antonym, converse according to many scholars, is a type of antonym where one
member of the pair shows the converse relation referred to by the other member. Yule (1985);
Lyons (1995) advise the use of converse in the teaching of words. For instance, Wilkins
(1982:126) explains converses by giving example, ‘parent/child’, ‘buy/sell’, and
‘employee/employer’. Furthermore, Yule (1985) discusses the term reverse to indicate the
relationship between pairs of words such as ‘enter/exit’, ‘pack/unpack’, ‘raise/lower’, and

‘dress/undress’.

Moreover, Taylor (1990: 27) says “We should not forget that no true antonyms or synonyms

exist; they are merely so in the context in which they occur.”

2.5.9.3 Hyponymy
Hyponym refers to the relationship of inclusion or when the meaning of one form is included in
the meaning of another word. Lyons (1977) explains hyponymy as the relation which holds
between a more specific or subordinate lexeme and a more general or super ordinate lexeme. For
instance, the relation between cow: animal, rose: flower, etc. Hyponymy can be an important

organizing principle for vocabulary teaching and learning (Lyons, 1977).

2.5.10 Collocation

Collocation describes the relationship between words that often appear or go together. In other
words, they show the relationship between items when arranged in texts, spoken or written form
to enhance vocabulary knowledge (McCarthy, 1990). McCarthy (1990:12) further states “The
relationship of collocation is fundamental in the study of vocabulary; it is a marriage contact
between words, and some words are more firmly married...” Since languages are full of
collocation, pairs, application of collocation can be a vital aspect of vocabulary teaching
(McCarthy, 1990). According to Yule (1985) research proves that if you ask a thousand people
what they think of when you say 'hammer’, more than half will say 'nail’, if you say 'table’, they
say 'chair' and for needle 'they say 'thread," etc. This statement of Yule tells us collocation as the

most systematic ways of organizing words in terms of their frequent co-occurrence.



2.5.11 Games

There are language games which in the language classroom are a means of creating entertainment
and thereby presenting new vocabulary items. These activities can be used in vocabulary teaching
in order to arouse interest and promote communication. According to Wallace (1982), for
instance, language games can be used to increase motivation and to create conducive classroom
atmosphere which enhance effective interaction in the classroom. Atkins et al. (1995) also
disclose that games can be very important in teaching vocabulary. Games have great educational
value; they help to present new words in a pleasant and entertaining way (Wallace, 1982; Atkins
et al. 1995).

2.5.12 Using Dictionary

Celce-Murcia (1991); Cook (2001) mention the significance of teaching students how to
practice the use of dictionaries (bilingual or monolingual). They express that bilingual or
monolingual dictionaries may be used in teaching vocabulary very systematically. Rivers (1980)
as well states that students have to learn how to find out new words for themselves. Wallace
(1982) also says that dictionary assists the learners to be independent of the teacher. Wallace
explains that even if bilingual dictionaries are straight forward to use, they make the learners
think of only one direction (L1 equivalent); instead of developing the ability to use simple
language to explain the word with the target language. On the other hand, monolingual
dictionaries initiate the learners to think in the target language to express their ideas and feelings
(Wallace, 1982). Besides, as to Wallace monolingual dictionaries help the learners to see how the
word can be used in different ways through selected examples.

2.6 Attitude and Language Learning

The definition of attitude, what roles attitude plays in language learning particularly in foreign
language learning, the relationship between attitude and motivation are the main points that this
section is concerned with. In addition, how learners’ attitude affects their success in language

learning and the characteristics of attitude are also the focus.



2.6.1 What is Attitude?

Many scholars underscore that giving an exclusively precise definition for the term attitude is
difficult. However, some have attempted to define it, for instance, Lopper (2006) defines attitude
“an inclination toward positive or negative ways of thinking” According to Lopper, there are
positive and negative attitudes; a positive attitude entails a way of thinking that is predominantly
positive and optimistic whereas, the opposite inclination, negative attitude is predominantly
pessimistic. Another notable researcher on motivation and attitude Gardner (1985:132) defines
attitude “An attitude is a mental and neural state of readiness organized through experience
exerting a directive or dynamic influence upon individuals’ response to all objects and situations

with which it is related.”

2.6.2 The Role of Attitude in Language Learning

The role of attitude in L2 learning has been extensively researched by Lambert and Gardner and
(Ellis, 1994). Accordingly, their studies suggest that there are some kind relationship between
attitude and second language learning. Similarly, Dilts et al. (1990); Cook (2001) mention that
learners' attitude greatly affects the success in language learning. Brown (1994) citing the notable
large-scale research on attitude and its effect in second language learning by Gardner and
Lambert states that attitude has attracted a major area of focus as it affects the success of learners
in second language.

2.6.3 Attitude and Motivation

Concerning the relationship between attitude and motivation, Spolsky (1989) citing Gardner and
Lambert suggests that an individual's motivation to learn a second language is determined by his
or his attitudes... It is also, by his or her orientation to the learning tasks. Cook (2001:15) cites
the relationship between attitude and motivation “...motivation is the interest that something
generates...A particular exercise, a particular topic, and a particular song may interest the
students in the class” The writer further explains the relationship as that motivation in learning
L2 refers to the long term stable attitude in the students’ mind.



2.6.4 Learners’ Attitude

Many factors have an impact upon the students’ motivation in second or foreign language
learning and most of these factors have to do with the learners’ attitude to the language (Harmer,
1991). According to Ellis (1994:198) learners have the following attitudes:

Learners manifest different attitudes towards: (1) the target-language,
(2) target-language speakers, (3) the target-language culture, (4) the
social value of learning the L2, (5) particular uses of the target-
language, and (6) themselves as members of their own culture.

Besides, students’ previous experience as language learners is the other factor affecting their
attitude (Harmer, 1991). As to Harmer if learners were successful in their previous learning, then
they will be inclined towards success but if they experienced failure then they expect failure now.
Similarly, Ellis (1994) states that learners’ attitudes have an impact on the success of L2 learning
and in turn influenced by success. That means, learners with positive attitudes who experience
success will have the positive attitude reinforced and learners’ negative attitudes may be
strengthened by lack of success. Of course, there are cases when learners begin with positive
attitudes, but who for different reasons experience inadequate learning opportunities, fail to
succeed as they expect and as a result develop negative attitudes (Ellis, 1994).

Cook (2001) contends about the great impact of students' attitudes towards themselves, the
foreign language, the learning context, the course, and the potential outcomes upon their
motivation to learn the language. Dilts et al. (1990) also argue that learners’ attitude towards
these issues greatly affect their motivation. Accordingly, if students have positive out look about
learning English, it is most likely that they become motivated and successful and their negative
attitudes highly determine their success.

2.6.5 Characteristics of Attitudes
Ellis (1994) describes the main characteristics of attitude; attitudes are cognitive and affective.
That is, they are capable of being taught and have feelings and emotions attached to them
respectively. According to the writer, attitude influences a person to act in certain way depending
on the kind of view a person developed towards the things that he/she is exposed to. Attitudes are



not of some kind inherited or endowed genetically, but are learnt and can be modified by

experience (Ellis, 1994).

2.7. Instructional Television and Language learning

This section deals with the definition of instructional television, the short history of instructional
technology, types of satellite instruction and the importance of instructional satellite technology
in language classroom. Besides, limitations of satellite TV and satellite based teaching in

Ethiopia are included.

2.7.1 Definition of Instructional Television
Instructional Television is the term used to differentiate the use of television for formal
instruction from that of community educational program (Mohanty, 1994). Thus, the term
Instructional Television is different from Educational Television (ITV different from ETV).
Instructional television, the exceptional variety use of television in schools and colleges is meant
to describe the use of television for formal courses for direct teaching or for facilitating lecture
demonstration (Mohanty, 1994).

According to Hendry (2001) also defines instructional television as it is a term used to describe

the use of television for formal education in school, college or university.

Instructional television is a technology of using television as a medium which provides better
way of presenting the subject matter to students by combining sound and visuals in lesson so that

any complex and abstract concepts can easily be explained ( O’ Neil and Perez, 2003).

2.7.2 A Short History of Instructional Technology
In recent years there have been extraordinary developments in both instructional and educational
technologies. The convergence of information networks, multimedia products and satellite
technologies has enriched learning opportunities (Heinich et al, 1996). Today, ICT (information
communication technology) has emerged to have a stronger pedagogical potential in education
than ever before (Jones, 1999; Miller and Teresa, 2004).



2.7.3 Types of Instruction Satellite TV
Many scholars categorize instructional satellite TV into different classes. For example, Konigs
(2003), Miller and Teresa (2004) divided it into Classroom use of Broadcast Programming,

Enrichment Programming designed for Classroom and Satellite-based teaching.

A. Classroom Use of Broadcast Programming

This type of broadcasting has been used to refer to educational television. It is used for the
programs in classroom instruction. According to Hendry (2001) this kind of programming began
to appear during the 1980s. Hendry further states that this type of satellite TV largely depends on
teachers' selection as it is commonly produced for informal education, for programs that are used
for the entire people of a country.

B. Enrichment Programming Designed for Classroom

This form of satellite TV is also called instructional TV broadcasting. This second sort of
programming merely supplements adequate teaching. According to Hendry (2001), such
programs take the form of dramatic episodes in foreign language programs. The lesson is
transmitted from a studio for a short period of time. Besides, the same lesson may be delivered
time and time again throughout a week. Wheelers and Winders (2001:7) notes "Since the advent
of the VCR (video cassette recorder), more and more programs have been produced specifically
for classroom. Whereas, satellite based teaching attempted to provide a video version traditional

style lesson, this type usually supplements classroom teaching"

C. Satellite-Based Teaching

This form of satellite TV data transmission is also called televised satellite instruction or Distance
Learning Program. Hendry (2001:10) remarks "This form of transmission is a direct descendent
of educational satellite television that is transmitted from television studio or from enhanced
lecture room to teach students in place of a teacher.” According to Hendry this form of satellite
TV has two systems: two-way, interactive system and one way, presentation only system.



I. Two way, Interactive System

In the two way satellite TV, video conferencing, e-mail, and chat room messaging have been
introduced to facilitate the two way response in and to improve the level of interaction between
the two parties, the TV teacher in the long distance and students (Hendry, 2001). In this system,
most educational broadcasts are live with questions being addressed to the studio experts via
telephone or video conference (Hendry, 2001). According to Wheeler and Winders (2001) the
televised two-way broadcast systems give a quality of equal instruction for populations at remote.
Accordingly, the system uses video conferencing technology to ensure face -to —face interaction
between the instructors at one site and the students attending class elsewhere. Most scholars state
that this system has a positive motivational value as students get an opportunity to get involved in
the given tasks (Oxford and Young, 1993).

I1. One way, presentation only system

This system is also a type of televised satellite instruction. One way system of televised
instruction would provide a significant instructional opportunity beyond the traditional materials
at hand. In this system of televised instruction there is no interaction between the TV teacher
located at the distant and students in the classroom. In the one-way only system the classroom
teachers are not involved in teaching except ensuring students attendance and classroom
discussion (Hendry, 2001).

2.7.4 Instructional Satellite in Language Classroom
Advances in telecommunication technology have created new possibilities for learning across the
boundaries of time and space (O’Neil and Perez, 2003). One of the greatest advantages offered by
modern electronic technology is the ability to instruct thousands of students that are
geographically isolated, a uniform lesson at similar paces, time and level (Heinich et al, 1996).
They further state that these would be achieved through satellite TV instructions.

The main purpose of instructional technology is to facilitate and enhance students learning by
providing them with tools to supplement (Mohanty, 1994). According to Jones (1999) in order to
make the lesson easily accessible to the learners' sense, satellite TV data transmission helps to
add elements of reality such as, pictures. The basic function of instructional satellite TV is to



enable learners see, hear and watch and listen. The technology plays significant role in involving
the learners' whole senses in teaching-learning process. Satellite TV lesson is supported by
graphics, pictorial and video tools is helpful to create interest, help to keep attention of students,
clarify words and increase student participation, provide revision (Oxford et al, 2001). In the
same manner, Briton (2001) points out that instructional television is very important in second or
foreign language teaching- learning process. They further states that as a communication
medium, instructional television is special in its ability to bring many aids into classroom. Any
audio and visual aids we have ever known can be carried in the classroom easily by television
pictures, films, recordings, drawings, maps and countless other instructional materials (Mohanty,
1994). In the same way, EMA (Educational Medial Agency) (1996:2) states the following:

One of the many advantages of teaching students using the medium is
to bring the realities of the world in the classroom. Thus, this
program will tremendously help the teacher in classifying abstract
ideas by showing different visuals (pictures) on the screen. To make the
lesson more attractive drama, story, and context based program are
produced. A conducive atmosphere is now created for the students to
practice the language freely. The English language teacher is a native
speaker of the language. This is important for students to get standard
education.

Furthermore, Heinich et al. (1996) mention that with the coming of up-to-date instructional tools,
media and technology for learning has influenced the field of education. Technology, particularly
digital electronics affected not only the world of work and leisure but also the world of education
as well (Heinich et al, 1996). Doff (1990) notes that plasma TV provides a strong focus of
attention because of its pictures, and their power of dominating learners’ attention.
Many scholars state the following advantages of plasma TV:

e It can overcome the problems of students’ at remote area

e |t provides colorful pictures, motion and visuals combined so that complex abstract

concepts can be illustrated visually

e |t creates sustained attention

e Plasma TV is a powerful motivational

e It brings the world of reality into the classroom

e Plasma TV introduces the culture of target language into the classroom.

(Doff, 1990; Willis, 1995; Wheelers; and Winders, 2001)



According to the Ethiopian government report to UNESCO (2004); Mohanty (1994); Hall
(1986); Tomlin (1986) programs via plasma display panels are believed to:

e Present abstract concepts in simplicity

e Offer uniform education to all students

¢ Introduces students to model and competent teachers

e Motivate learners to attend class by creating attractive situations such as, presenting

graphics, diagrams,visuals and sound aids.
e Facilitate interaction among the TV teacher, the classroom teacher and the students.
e Present vocabulary rules and grammar through stories and drama, and can be used as

a means to increase students’ vocabulary and intonation by exposing them to words.

Moreover, researchers such as Briton (2001); Heinich et al. (1996); Behera (1995) reveal that
plasma TV is important in motivating students by bringing a real life situation to the class and
teaches language in its communicative situation. Hall (1986) also puts forward that PTV is
important in teaching different language skills and sub-skills such as, writing, reading, etc and
vocabulary and grammar respectively. PTV is important for vocabulary teaching classes because
it provides visual and audio clues to word meaning (Tomlin, 1986).

Thus, from what scholars stated above, it is possible to deduce that instructional TV can bring
any real life situation into the classroom and teaches language in its communicative way. In the
case of instructional TV, learners are not merely hearer of the language, but also see the context

in which it is used.

2.7.5 The Role of Classroom Teachers

The effectiveness of the educational satellite TV program depends on the efforts made by the
classroom teachers (EMA, 1996). Regarding this, Dongahue (2003:47) states:

...without the direct involvement of the classroom teacher, the TV
lesson will be lifeless. The teacher’s direct involvement in each and
every lesson is very important because the success of the program
depends on his/her conscious participation and skillful handling.



The EMA (1996) Teachers' Guide also confirms that for the effectiveness of the implementation
both the TV teacher and the classroom teachers should work in collaboration. Accordingly,

classroom teachers have various roles to play before, during and after the plasma transmission.

2.7.5.1 The Role of Classroom Teachers before the Lesson
According to EMA (1996) the classroom teachers are expected to be ready by reading the plasma
television guide before the program. In addition, he/she should read relevant topics before the
broadcast so that he could assist students and introduce the lesson of each day. Besides, they are
also responsible to preview activities such as, presenting leading questions, reviewing vocabulary

or key concepts, introducing students with the main topic of the days lesson etc (Willis, 1995).

2.7.5.2 The Role of Classroom Teachers during the Lesson

During the plasma transmission, teachers should create conducive atmosphere so that students
participate based on the instruction (EMA, 1996). One of the teachers' roles during the PTV
(plasma TV) lesson is organizing students in pairs/groups. As Willis (1995) states, the classroom
teacher has to assist student while they are doing different activities and exercises which is
ordered by the plasmas teacher. Furthermore they are expected to answer questions, clarify ideas
and concepts and also motivate students towards learning. The other role is to check whether or
not the students are following the lesson attentively (EMA, 1996).

2.7.5.3The Role of Classroom Teacher after the Lesson
After the PTV (plasma TV) lesson, the classroom teacher is expected to carry out different
activities. Concerning this, EMA (1996) notes that after the broadcast, the classroom teacher
needs to discuss the main points of the lesson and clarify different concepts, answer etc.
Generally, the classroom teacher must react to the program and encourage the students to show
an active participation as much as possible. According to EMA (1996), the classroom teacher is a
key figure for the success or failure of the TV program.

2.7.6 Satellite TV Program in Ethiopia

Ethiopia is one of the developing countries that have made an encouraging pace in the
implementation of ICT (Information Communication Technology) for educational purposes



(EMA, 1996; Ethiopia Government Report to UNESCO, 2004). According to Amina (2004) the
country implemented the technology to expand high quality of education; the government
assumed to enhance the teaching-learning process and to make the lesson interesting. Among the
many options offered by ICT, our country employed a one- way, presentation only broadcasting
system; in our high schools. This system is also known as satellite-based teaching or satellite
televised instruction. The report further states that the Information and Communication
Technology are introduced in the education system of the country so as to strengthen the quality
of education. According to the Teachers’ Guide prepared by EMA (1996E.C), the MOE believes
that implementing the plasma TV helps to produce competent students. By introducing this
technology, the Ministry Of Education is aiming at offering equal opportunity of quality of
education for students all over the country. “Instructional television is introduced in educational
system to strengthen the expansion of quality of education” (Ethiopian Government Report to
UNESCO, 2004:2). The report further states that the plasma TV based teaching was began in
September 2004 in the high schools equipped with plasma TV screen and dish receivers.
Accordingly, the introduction was phase by phase starting at the secondary level (9-12). Based
on the plan the first phase of making preparation for the production of the program was
accomplished in the year 2004. The satellite- based teaching has begun since September 2004 in
various schools with 7000 Plasma TV screens with the dish receivers. The plasma TV program
IS a joint venture between the government of Ethiopia and a South African company (Ethiopian
Government's Report to UNESCO, 2004).

2.7.7 The Limitations of Satellite TV Instruction
In spite of its advantages discussed above, satellite TV instruction has a number of drawbacks.
One of the major drawbacks is its being one-way communication. According to O’Neil and Perez
(2003) the plasma teacher does not have any opportunity to ask the students whether or not they
understand the lesson. There is no any feedback or interaction between the plasma teacher and
the students in the classroom. Goel and Goel (2001) argue that one way satellite TV broadcast
although in spite of its effectiveness in raising students’ awareness, it is not devoid of limitations.

In general, some of the major drawbacks of ITV are:



e Once the program is completed, revision and updating is almost impossible

e Lack of opportunity for students’ participation and are unable to get immediate
feedback from the TV teacher

e Lack of flexibility and interaction in the classroom where the teacher can modify his
role according to students’ responses.

o Difficulty of the plasma teacher to know students’ level of understanding.

e Students can not ask questions, request for clarification and express their ideas,
feelings etc.

e Teachers’ misperception that the implementation of plasma TV is meant to substitute
them and thus they felt that they have no role to play.

(O’Neil and Perez, 2003; Willis, 1995; Tomlin 1986)

In addition, instructional TV has limitations such as, incorrect time allotment and its being one
way communication makes the learners passive (Mohanty,1994; Hendrey,2001).

To conclude, the potential drawbacks of plasma TV are lack of getting appropriate and immediate
feedback from plasma teacher, lack of control over the speed at which the TV teacher speaks, not
be able to get things repeated, lack of participation, lack of clarity of the pictures, absence of
direct relationship between TV teacher and students (Tomilin, 1986; Meaza, 1999; O’Neil and
Perez, 2003).

The review of related literature section is concerned with three major areas such as, vocabulary,
attitude and instructional TV. The role of vocabulary in language learning, methods of
vocabulary teaching, aspects of knowing a word and vocabulary teaching techniques are the main
points reviewed regarding vocabulary. In addition, the definition of attitude, the role of attitude in
language learning, learners’ attitude, the characteristics of attitude and the relationship between
attitude and motivation are also discussed. Moreover, issues concerning instructional TV, its
categories, its importance in language classroom, the drawbacks of satellite TV and satellite
based teaching in Ethiopia are also reviewed.



Many of these scholars’ views stated earlier concerning vocabulary, attitude and satellite TV
were used in deciding which type of data gathering instruments to utilize, in designing the data
gathering instruments and in drawing appropriate conclusions. Specifically, the questionnaire,
interview and observation were designed around these points taken from the review of related
section. Vocabulary teaching techniques, the role of attitude in language learning, and the role of

classroom teachers before, during and after the plasma lesson and so on were the main points.



CHAPTER THREE
METHODOLOGY

This chapter is concerned with design of the study, data collection instruments, subjects of the
study, sampling procedure and methods of data analysis. It also includes the procedures of
designing the instruments and administering for data gathering

3.1 Design of the Study

The main purpose of this study is to investigate the vocabulary teaching techniques through
plasma TV and students’ attitude towards these vocabulary teaching techniques. The research
type used in this study was descriptive method. Descriptive research is concerned with fact
finding with adequate interpretation of the findings (Calderon and Gonzales, 1993).

The instruments of data gathering are questionnaire, interview, observation and document
inspection. With regard to the selection of schools from the ten sub-cities in Addis Ababa, three
sub- cities were selected using simple random sampling and Gulele, kirkos and kolfe keraniyo
sub-cities were drawn. Following this, those schools with non-plasma were deliberately excluded.
Those schools which have started using plasma television, but for different reasons failed to use it
(lack of enough plasma, classrooms, etc) when the researcher was identifying high schools with
plasma TV, were also excluded. As there was found to be one school with plasma on average in
each sub-city, equal number of sampling was taken from the three sampled schools. Hence, three

schools with plasma television were selected from each sub-city using convenient sampling.

Then after the schools were identified, two sections were selected from the respective high
schools through convenient sampling. In the selection of the population, nearly equal sections
were sampled from each school considering that the number of sections in grade nine in those
schools is almost the same. The number of sections in these three high schools range from 25 to
29. Therefore, out of these sections two sections were selected using simple random sampling.
The rationale behind the selection of only two sections from each school is due to observation.
Observation was designed as one of the data gathering instruments. The observation was to be



conducted on plasma TV lesson, classroom teachers’ role and students’ reaction during the
vocabulary via plasma. As observation could not be carried out in many sections in one day
transmission of vocabulary lesson, only two sections were sampled from each school. Out of
these three schools and six sections, 168 students were sampled using simple random sampling
for the study.

Finally, the data obtained through the data gathering instruments was analyzed. The responses of
students to each statement were presented in percentage and mean. Except for table 3, the other
was concerned with Likert scale. The responses in table 3, which was concerned with frequency,
during the analysis lumped into three scales, “frequently”, “sometimes” and “rarely,” That is,
“always” and “usually” was lumped into “frequently” while “never” and “rarely” lumped into

“rarely”. This was made according to Oxford’s (1990) analysis.

3.2 Data Collection Instruments

The instruments employed during the data gathering were questionnaire, interview, observation
and document inspection. Multiple data gathering instruments that are consistent with the
purpose of the study are advisable (O' Malley and Chamot, 1990).

3.2.1 The observation
Observation, according to Best and Kahn (1993) is a reliable data gathering instrument which
helps to know learners' classroom progress. The major purpose was to triangulate the information
collected through interview and questionnaire and to investigate the extent of reliability and
dependability of the students’ expected responses. The observation was meant to examine the
vocabulary teaching techniques via plasma, the students' reaction towards the vocabulary
teaching techniques and the role of classroom teachers. The observation was carried out in the
following ways:

e A checklist was constructed based on review of related literature particularly, Nunan

(1988) and Genese and Upshur’s (1996) observation scheme.
e The observation items were constructed to be responded on the three point rating

scales(Excellent=3,Satisfactory=2, Unsatisfactory=1)



e Using the checklist, the six sampled sections were observed two times during the
transmission with a co-observer. Thus, a total of twelve vocabulary lesson were
observed.

e Immediately after the observation, discussion was arranged with the co-observer

concerning the observation.

3.2.2 The Questionnaire
3.2.2.1 Design of the Questionnaire

The items on the questionnaire were designed around the objectives required to be attained. The
questionnaire consisted of four parts. The first part was a general question about students’
attitude to vocabulary learning through plasma television, about the emphasis given to
vocabulary lesson, and students’ feelings about the impact of attitude on language learning. There
were five questions included in this part.

The second part of the questionnaire was about vocabulary teaching techniques via plasma
television and how often these techniques are employed by plasma TV in presenting new words.
There were eleven vocabulary teaching techniques that the students were provided with and
asked to rate the frequency of each technique. Each item was provided with five response-
measure frequency. “Always” (5), “usually” (4), “sometimes” (3), “Rarely” (2) and “Never” (1)
were the rating scales. The students were told to rate their responses by putting a tick (v) mark

in the boxes given.

One of remaining two parts of the questionnaire were designed to assess students’ attitudes
towards the plasma lesson, the nature of the vocabulary teaching techniques and their classroom
teachers’ role in providing necessary assistance. The other part was concerned with measuring
students’ attitudes towards vocabulary teaching techniques employed by plasma television. All
the items in this part were to be rated using a five point Likert scale.

3.2.2.2 Administration of the Questionnaire
Before the questionnaire was administered for the main study, pilot study was made on 42

students who were selected from the respective high schools. The major purpose of the pilot



study was to check the validity of the instrument and to make some kind of improvement on the
items in the questionnaire based on the feedback from piloting. Then, after adjustment was made
on the questionnaire based on the feedback of the piloting, the questionnaire was administered on
168 students selected from the six sections through simple random sampling. During the
administration, three of the questionnaires were not returned while other five were incomplete.
Thus, the total number of population participated became 160 and the study was undertaken on
160 samples.

3.2.3 The Interview
3.2.3.1 Design of the Interview

The main aim of designing the interview was so as to triangulate the data gathered through the
questionnaire and observation. Therefore, an effort was made to include similar items from the
questionnaire and the observation. The total number of items in the interview was nine (9). Two
students were obtained from the subjects of the study from each section based on their interest.
This made the total of 12 interviewees.

3.2.3.2 Administration of the Interview
There are two ways of data gathering methods from interview, using recording materials and
note-taking (Nunan, 1992). The interview was administered on 12 volunteers who were selected
out of the subjects sampled for the study. It was conducted in the school compound of the high
schools. In order to avoid misunderstanding and to help the students easily reveal their views, the

interview was conducted in Amharic.

3.2.4 The Document Inspection

In order to attain some specific objectives, document analysis was made particularly the plasma
guide was analyzed. It was analyzed so as to check the relative emphasis given to vocabulary
lesson in relation to other skills and sub- skills. And also, to check the frequency of the
vocabulary teaching techniques employed by plasma TV in presenting new words. In the plasma
guide there are 14 units; in each unit the emphasis given to all the language skills and sub- skills
were included. All the lesson of each skills and sub-skills were analyzed in order to identify the
relative emphasis given to vocabulary. And again, the vocabulary lesson in the guide was
analyzed to examine what vocabulary teaching techniques employed and their frequency.



3.3 Subjects of the Study

The population of interest for the study was three high schools in Addis Ababa City. In Addis
Ababa City, there are 10 sub-cities which consisted of 30 high schools, out of which 22 of them
are using plasma television-according to the information of Addis Ababa Educational Bureau.
Although the report shows that there are 22 government schools in Addis Ababa which use
plasma television in grade nine, many of the schools were not utilizing the installed plasma.
Because of different reasons (such as, short of classroom, National census, the inconsistency
between the time table for exams designed by plasma and schedule of the schools etc) the
researcher found that several schools were not utilizing the plasma. Thus, this factor forced the
researcher to exclude those sub-cities where plasma TV was closed. Consequently, three sub-
cities were selected using simple random sampling. Accordingly, kirkos, Kolfe and Gulele were
the sub -cities selected. Next, a survey was made to see which schools in these sub-cities were
using the plasma television. As the survey indicated, on average there was found to be one high
school using plasma TV.

Hence, one school that was implementing plasma TV was selected using convenient sampling
from each sub-city. Shimelis Habte (Kirkos Sub-city), Ayer Tena (Kolfe Keraniyo) and Yekatit
12 (Gulele) schools were sampled through convenient sampling.

Then, two sections were selected through simple random sample. As the number classes in these
high schools in grade nine was found to by almost the same, equal number of sections were
chosen. Finally, 168 students were selected through simple random sampling from the six

sections

3.4 Data Collection Procedures
To collect the data for the study, the following procedures were employed:

1. First of all, a pilot study was carried out on 42 students from different sections of the three
schools sampled other than the sections selected for the study. The major purpose of
piloting was to assess the content validity and clarity of the items in the questionnaire.
After piloting, some necessary modifications were made on certain items and the

questionnaire was prepared for the main study.



2. Observation to the plasma TV, the students’ reaction during the vocabulary lesson via
plasma, the vocabulary teaching techniques via plasma TV and the role of classroom
teachers’ in assisting the lesson was carried out. The observation was carried out using the
checklist designed to facilitate the task of observation. With the help of the checklist
prepared the observation was made with the co-observer. The result of the observation was
analyzed through percentage.

3. Then, after the first observation was completed the students were oriented about the
purpose of the study and the questionnaire was distributed by the classroom teacher.

4. Next, the responses collected through the questionnaires were tallied; the data were
interpreted using descriptive statistical analysis. The frequency, percentage and the mean
were used to summarize the statistical calculation. And the grand mean has also been used
to identify students’ attitude.

5. Finally, the interview with students was used to triangulate the data gathered through
observation and questionnaire. Besides, the plasma guide was analyzed to attain some
specific objectives.

Based on the findings, conclusion and possible recommendations were made for further studies.

3.5 Methods of Data Analysis

In order to analyze the data, both quantitative and qualitative procedures were used. Accordingly,
percentage and mean were used to analyze the attitude scale items of the questionnaire. The
questions about the frequency and observation were analyzed through percentage. The data
gathered through open-ended questions, interview, and document analysis were presented and

described qualitatively.



CHAPTER FOUR
DATA ANALYSIS AND INTERPRETION

The main objective of the study was to investigate the vocabulary teaching techniques via plasma
and students’ attitudes towards the vocabulary teaching techniques. The role expected of
classroom teacher in providing assistance during the transmission was also examined in this
study. The data gathering instruments questionnaire, observation, and interview were employed.
The plasma guide was also analyzed to attain certain objectives. In the questionnaire there are
positive and corresponding negative statements included for the cross-checking purpose (please
see appendix-B). The items in the questionnaire were grouped into the following four according
to their order in the questionnaire:

1. General questions measuring general attitude.

2. The frequency of vocabulary teaching techniques via plasma TV.

3. Students’ attitude towards learning vocabulary via plasma, classroom teachers’ assistance

and the nature of vocabulary teaching techniques used by plasma TV.
4. Students’ attitude towards individual vocabulary teaching techniques.

RESULT AND DISCUSSION

4.1 Analysis and Discussion of Observation
The following result of observation was obtained using the procedure mentioned in the
methodology part and the checklist adopted from Nunan (1988) and Genese and Upshur (1996)

(please see appendix-A).

Accordingly, the plasma TV lesson, the role of classroom teacher during the vocabulary lesson
and the nature of vocabulary teaching techniques were observed (see appendix-A). Besides, the

students’ reaction during the vocabulary lesson via plasma was also observed.



Table 1: Observation Results of the Plasma TV Lesson

Rating scales
Item No Excellent Satisfactory Unsatisfactory Total
(©) ) (1)

Fr % Fr % Fr % ) %
1 1 8.33 2 16.66 | 9 75 12 | 100
2 - - 2 16.66 | 10 83.33 12 | 100
3 - - 4 3333 | 8 66.66 12 | 100
4 - - - - 12 100 12 | 100
5 2 16.66 1 833 | 9 75 12 | 100
6 - - - - 12 100 12 | 100
7 1 8.33 3 25 8 66.66 12 | 100
8 - - - - 12 100 12 | 100
9 - - 4 3333 | 8 66.66 12 | 100
10 - - 1 833 | 11 91 12 | 100
11 1 8.33 4 3333 | 7 58.33 12 | 100
12 6 50 3 25 3 25 12 | 100
13 1 8.33 2 16.66 | 9 75 12 | 100
14 3 25 2 16.66 | 7 58.33 12 | 100
15 1 8.33 7 8.33 | 10 83.33 12 | 100

In Table 1(Appendix-A ), item 1, 75% of the observation result indicated “unsatisfactory”,
16.66% “satisfactory” and 8.33% “excellent” concerning the classroom teachers' assistance. This
implied that majority of the classroom teacher are not discharging their responsibility of
providing assistance for students before, during and after the vocabulary lesson. The majority of
students interviewed also revealed that teachers almost never come to class to teach but to open
and close plasma TV (please see appendix-F). However, observation result showed that
significant number (22.99%) was providing the necessary assistance. Among the twelve
observations, the researcher has observed only one teacher doing her best in providing the

necessary assistance. That teacher was providing the necessary assistance before, during and



after the plasma lesson in accordance with the instruction from TV teacher despite the unbearable
time shortage.

When we see the result of item 2 Table 1, about the classroom teachers' capacity to make
appropriate groupings appeared to be 83.33% “unsatisfactory”. This indicated that classroom

teachers were not facilitating group activities perhaps pertaining to various constraints.

As shown on table 1 item 3, the intention of the item was to check whether classroom teachers
were creating motivating learning atmosphere. Accordingly, 66.66% of the observation result

was found to be “unsatisfactory” whereas, 33.33% was “satisfactory”.

According to Table 1 item 4, 100% of the responses referring to the classroom teacher readiness
to provide L1 equivalent was found to be “unsatisfactory”. It was easy to infer from the
observation result that translation was almost ignored. But several scholars argue that translation
is a quick and easy technique of putting across the meaning of some difficult words of the target
language.

Result of item 5 focuses on whether actual teachers' carry out comprehension checks during and
after the vocabulary lesson via plasma. Consequently, 75% of the responses was found to be
“unsatisfactory”. It implied that nobody seem to be responsible to know if learning takes place
and students understand what is being taught. As it is impossible for the plasma teacher to do so
and have no direct contact with students. At the absence of classroom teachers’ involvement in
such activities the PTV lesson becomes lifeless (Willis1995; EMA 1996; Dongahue, 2003).

As can be seen on Table 1 item 6, the rationale was to observe whether or not the classroom
teachers provide the vocabulary lesson via plasma TV with supplementary teaching aids.
Accordingly, the observation result was found to be 100% "unsatisfactory”. This showed that
classroom teachers have never supplemented the lesson with any teaching aids.

When we see the result observation item 7, 66.66% indicated “unsatisfactory” regarding the

classroom teachers’ skill to simplify the instructions from TV teacher. Thus, majority of the



teachers seemed not to discharge their responsibility of clarifying instructions. Majority of the
students interviewed supported this lack of sufficient classroom teacher's assistance (please see
appendix-F). Furthermore, the response of students on open-ended question strengthen lack of
adequate assistance (please see appendix-1). According to the plasma guide by EMA (1996),
however, simplifying the instructions from plasma TV for students is one of the responsibilities

of classroom teachers.

In item 8, the intention of the observation was about the pace of the TV lesson in relation to the
learners' ability to complete tasks and activities. Accordingly,100% of the observation result
showed “unsatisfactory”. This indicated that plasma TV does not allot time that suffices
carrying out different activities. The interview result confirmed that lack of adequate time for
different activities is the major impending constraint in learning via plasma TV.

Item 9 focuses on whether the vocabulary teaching techniques such as, pictures, realia, actions,
mime or gestures employed by plasma TV are accurate enough to put across the intended
meaning of words. As a result, 66.66% of the observation was “unsatisfactory”. As most part of
the observation result (66.66%) showed “unsatisfactory”, it appeared that these techniques were

not accurate enough to put across the exact meaning of new items to the students' understanding.

These techniques in most cases were seen to be unrelated to the new words. Of course, they
highly absorb the attention of everyone in the class, but many of them were observed to be
unrelated to the words intended. And they do not help students to guess the intended meaning.
There appear to be a great disparity between the meaning of the words presented and what the
students' guessed after watching these techniques. For instance, in one of those vocabulary
lessons observed, the new word to be presented was "pen friend"”, but the technique used and
meant to help out students’ comprehension was "a boy who was writing". Consequently, almost
the student in that class guessed something different from pen friend. | was not surprised with
the students misconception as the technique used has almost got nothing to do with a pen friend.
Nearly all students in that class thought that the intended word is ““a boy writing something”.



Another observed potential evidence for the inaccuracy of such techniques was that the word to
be presented was "roll", the technique employed was the picture of ““dung beetle”. This same
picture of "dung beetle™ was employed on the same lesson to present a word with compound
noun "dung beetle”. Still there is another example which could explain how the words intended
and the techniques used by plasma TV were inconsistent. The word was “toothbrush” while the
technique meant to facilitate comprehension was a person wholly involved in the action of
"cleaning his teeth” | was not surprised by many students’ in the class saying to their classroom
teacher (in their L1) something far different from the intended word, “toothbrush”. Perhaps,
responded by saying cleaning ones teeth.

In table 1 item 10, 91% indicated unsatisfactory if plasma TV allots adequate time for students
carry out various activities. This indicated that almost all students in the class believe that the
time given by the plasma TV to accomplish various activities was not adequate. The time given
in relation to the nature of vocabulary teaching techniques and the students’ ability of
comprehending was found to be inadequate. This was also supported by the majority of students
interviewed (please see appendix-F) and also by students' responses on open-ended questions

(please see appendix-I).

When we see the result of observation item 11, the capacity of vocabulary teaching techniques to
allow integration was appeared to be 58.33% “unsatisfactory”. This implied that the vocabulary
teaching techniques used by plasma TV do not allow learning vocabulary in integration with
other skills. However, there was considerable result (41.66%) regarding the integrating capacity
of the techniques.

As can be seen on Table 1 item 12, the aim of the observation was to examine whether or not the
students were eager to follow the lesson attentively. Accordingly, 50% of the response was
found to be “excellent”. It showed that students were eagerly following the vocabulary lesson via
plasma through different techniques. During the observations, picture, realia, action, gestures,
definition and contextual guess were employed. According to the observation, these techniques
(actions, gestures, picture, and real objects) have high quality absorbing the students' attention.



In item 13, the focus was on whether or not students actively interact through pair, group or
whole discussion during the vocabulary lesson via plasma TV. Consequently, 75% of the
observation was found to be “unsatisfactory”. Therefore, it could be concluded that there was no
opportunity for students' communicative interaction in pairs and groups to practice the words or
to learn the words in integration with other skills. According to the observation, there was an
attempt to practice interaction, but it was proved to be impractical because of time constraint.
Sometimes the plasma teacher orders pair and group discussions, but immediately says ‘time is
up’ even before the class understands the instruction.

The result of observation item 14 aims at students' readiness to take notes during the vocabulary
lesson through plasma TV. Accordingly, 58.33% of the result appeared to be “unsatisfactory”.
This might imply that though the techniques attract the students’ attention, they do not help them
in getting the exact meaning of the words presented.

The result of observation item 15 refers to whether students understand the activity during the
lesson and responding appropriately. As a result, 83.33% of the result was “unsatisfactory”. This
suggested that techniques (pictures, real, actions etc) despite their attractiveness, they could not

help the students to understand the instruction of activities and to respond accordingly.

4.2 Analysis of the Questionnaire

4.2.1 Analysis of Questionnaire (Open-ended)
In the questionnaire, there were seven open-ended which were also included in the close-ended

questionnaire (please see appendix-B). The responses are summarized as follows.

The first question was whether classroom teachers provide students with necessary assistance
before, while and after the vocabulary lesson plasma television. As a response to this question,
majority of the students expressed that classroom teachers are not providing them with the
necessary assistance. They mentioned that most teachers highly relay on the plasma lesson and
come to the class without any preparation; just to open and close the plasma. Another reason
mentioned for classroom teachers’ inadequate assistance is lack of time as much of the time is

engrossed by the plasma TV. This is supported by the result of observation (please see appendix-



A). However, Dongahue (2003) states that in the absence of classroom teachers’ direct
involvement, the plasma program cannot be attained; it is lifeless. Besides, many of the students
interviewed expressed that classroom teachers' don't provide them with sufficient assistance
before, while and after the lesson (please see appendix-F)

As a reaction to the question regarding the absence of translating difficult abstract, conceptual
words as necessary as possible, many of the students revealed that its absence influenced easy
comprehension. It is interesting to note that majority of them appreciate translation as a good
vocabulary teaching technique. It has been mentioned that because of their poor background of
the target language, translation is of much help to them. This is confirmed by the responses to
observation (see appendix-A) and also by the views of majority of the interviewees (please see
appendix-F). Of course, some students mentioned that the absence of translation has increased
their effort of learning the target language.

In addition, the students were also asked whether or not the fact that much of the period is taken
by plasma transmission is good. With regard to this, several students expressed that it highly
restricted the role of their classroom teachers. Classroom teachers had to facilitate learning by
making comprehension checks, appropriate groupings, providing explanations and the likes.
Consequently, it reduced classroom teachers’ initiation and motivation. On the other hand, some
significant number of students said that learning the whole period via plasma TV is more of
advantageous. The result of observation confirmed this (please see appendix A). Similarly,

majority of the students interviewed supported this as well (please see appendix-F)

Another open-ended question was whether plasma TV creates conducive environment so that
students could interact with the words and practice them in the classroom (in pairs, groups).
Majority of the sampled students expressed that many of the techniques do not provide such
opportunity and even if they do, there is no enough time to put into practice. This is also
confirmed by the observation result. According to the observation, sometimes the plasma teacher
instructs pair and group discussion, but it is almost impractical for different reasons. For one
thing, classroom teachers in most cases do not attentively follow the lesson so as to clarify the

instruction and to facilitate it. The other is unbearable short of time. The interviewees expressed



that it is a serious problem affecting their language learning in general and vocabulary learning in
particular (please see appendix-F). Moreover, the students were asked in the open-ended
questions to express their opinion about the major problems in learning vocabulary via plasma
TV.

Lack of sufficient time, the inaccuracy of technique (example, pictures, realia, and actions),
absence of classroom teachers' assistance, disruptive behaviors etc. were mentioned as the
potential constraints. In vocabulary lesson via plasma there is scarcity of time for the
presentation, carrying out various activities in the classroom (note-taking, correction, discussions
and the likes).

They also cited lack of direct relation between techniques (example, picture, real objects, actions
or gestures and so on) and the words presented. This is also confirmed by the result of
observation (please see appendix-A). Sometimes, the intended meaning that the students are
meant to guess after watching the techniques as clues was found to be different and unrelated.
That is, the word presented and the clues utilized have got no direct relationship. Thus, they
become incapable to put across the exact meaning of those particular words. On one of the
observations, the particular word intended that the students were meant to guess after watching
the TV was “toothbrush’ ,but the clue (realia) used was “a person cleaning his teeth’. In fact,
everybody in the classroom was wholly absorbed by the person’s action, the way he was doing it
and so on, but most students were observed responding saying “Brushing ones teeth” (in their
L1). The students interviewed revealed that there is such inaccuracy of techniques (please see

appendix-F).

Besides, disruptive behavior, lack of classroom teachers’ assistance, the PTV teacher's language
and pronunciation difficulty etc were also mentioned as the main constraints. Repeated
interruption of the lesson due to power failure, and absence of translation technique were also

stated as the problems in learning vocabulary via plasma TV.

The students also suggested solution for the problems stated above. They stated that one of the

solutions is revising the plasma program by taking into consideration the needs and interests of



students, the situation of the country and students' background knowledge of the target language
(please see appendix- I).

The other suggested solution is allotting time which takes into account the students’
comprehension and also for classroom teachers to increase their role. In addition, it has been said
that the Ministry of Education ought to device some mechanism of encouraging teachers to
discharge their responsibility (please see appendix-1)

Finally, they suggested hiring non-native (Ethiopian) teachers in the center of transmission
except for the pronunciation section where students are expected to be exposed to the native like
pronunciation. As to the students this is also advantageous in translating difficult words into L1as
as necessary as possible. Besides, such personnel could use simplified English in explaining,
presenting etc. the lesson.

4.2.2 Analysis of the Questionnaire (Close-ended)
4.2.2.1 General Questions

This part of the questionnaire examined students’ attitude towards learning vocabulary via
plasma and the impact of attitude on language learning (please see appendix-B). To attain the
result a five point likert scale was used (please see appendix-H).

Table 2: Students’ Responses to the General Questions

Responses
Strongly
Strongly Agree . . .
No opinion Disagree disagree Total Mean
agree
5 4 3 2 1

Item | Freq | % Freq % Freq. % Freq % Freq % Freq % 3 Y
11 86 53.75 57 35.62 4 2.5 10 6.25 3 1.87 160 100 693 4.33
1.2 31 19.37 30 18.75 5 3.12 49 30.62 45 28.12 160 100 433 2.70
1.3 26 16.25 41 25.62 15 9.37 49 30.62 29 18.12 160 100 466 291
1.4 49 20.25 29 18.12 28 21.87 4 2.5 50 31.25 160 100 423 3.14
15 34 21.25 51 31.87 29 18.12 11 6.87 35 21.87 160 100 508 3.17




In item 1.1, the students were asked whether or not having sufficient word is essential and of a
critical importance in language learning. As a reaction to the statement, 53.75% of the students
strongly agreed, 35.62% agreed, 2.5% had no opinion, 6.25% disagreed, and 1.87% strongly
disagreed. As a result, 89.37% of the sampled students showed their agreement. This may imply
that many students perceive that knowing many words is essential and contribute a lot in
language learning. The mean score is 4.33, which shows greater than the average in the scale. It
implied that students have positive attitude towards vocabulary learning.

In table 2 item 1.2, the students were asked to reveal whether or not the transition made from
classroom teacher to plasma TV is good. As a reaction to this statement, 19.37% of them
strongly agreed, 18.75% agreed, 3.12% had no response, 30.62% disagreed and 28.12% strongly
disagreed. Thus, 58.74% of the sampled students showed their disagreement. This showed that
many students don’t have good attitude towards learning via plasma. As a consequence, students
might develop negative outlook towards learning language via plasma. The mean score of the
item 2.70 indicates less than average in the scale.

In item 1.3, the intention was to know if plasma TV is the best media to teach vocabulary. As a
response to the statement, 16.25% strongly agreed, 25.62% agreed, 9.37% had no opinion,
30.62% disagreed, and 18.12% strongly disagreed. Consequently, 48.62% of the students
responded that plasma is not a best media to teach vocabulary. Thus, this implied that students’
success in learning vocabulary might be determined by this fact. The mean score for this
particular statement 2.91 is below the average in the scale. It supported the fact that students have

negative attitude towards learning vocabulary via plasma.

In item 1.4 Table 2, the students were required to reveal their feelings about the impact of attitude
in language learning. Accordingly, 20.25% of the students strongly agreed, 18.12% agreed,
21.87% had no opinion, 2.5% disagreed and 31.25% strongly disagreed. This indicated that
44.37% of the students believe that attitude plays a significant role in language learning.
However, significant numbers of students (33.75%) still do not feel that attitude plays a role in
the success second language learning. Many scholars for example, Ellis (1994); Dilts et al.
(1990); Cook (2001) argue that attitude greatly affects success in second language learning. The



mean score of the item 3.14 shows above the average in the scale and confirms that attitude plays

in foreign language learning.

In item 1.5, the students were asked whether or not vocabulary is given a due emphasis relative to
other skills via plasma TV. As a reaction to the statement, 21.25% strongly agreed, 31.87%
agreed, 18.12% had no response, 6.87% disagreed and 21.87% strongly disagreed. It is
interesting to note that more than 53.12% of the sampled students showed their agreement to the
statement. It indicated that many students (more than half) believe that vocabulary is given a due
emphasis by plasma TV. The result of plasma guide analysis confirmed this point (please see
Table- 6). The mean score of this item 3.17 shows above the average in the scale. Vocabulary has
been neglected in the previous trend (Alemu, 1994; Jeylan, 1996). The majority of students
reflected that it has been given fairly equal attention like grammar, reading etc. via plasma.
Nevertheless, there are still many students (28.74%) who believe that vocabulary lesson is not

given a fair attention relative to the emphasis given to other skills.

4.2.2.2 The Frequency of Vocabulary Teaching Techniques via Plasma
This part investigated the frequency of vocabulary teaching techniques used by plasma TV. The
frequency of the vocabulary teaching techniques was analyzed based on a five point rating scale
of Oxford (1990) (please see appendix-B). Accordingly, the students were provided with the
common vocabulary teaching techniques taken from the review of related literature and were

asked to rate the frequency of the techniques (please see appendix-B).



Table 3: Response on Frequency of Vocabulary Teaching Techniques

Responses
Items Rarely Sometime Frequently Grand
Total
Never Rarely Total Usually Always Total
Freq. % Freq. % Freq % Freq. % Fre % z %
q.

2.1 40 25 20 12.5 37.5 38 23.75 22 13.75 | 40 25 38.75 | 160 | 100
2.2 18 11.25 32 20 31.25 61 38.12 31 19.37 | 18 | 11.25 | 30.62 | 160 | 100
2.3 14 8.75 19 11.87 | 30.62 36 22.5 73 4562 | 18 | 11.25 | 56.87 | 160 | 100
24 149 93.12 5 3.12 | 96.24 3 1.87 2 1.25 1 0.62 1.87 | 160 | 100
2.5 27 16.87 58 36.25 | 53.12 58 36.25 20 1225 | 11 6.87 | 22.12 | 160 | 100
2.6 20 12.5 39 24.37 | 36.42 51 31.87 38 23.75 | 12 7.5 30.80 | 160 | 100
2.7 19 11.87 42 26.25 | 37.12 40 25 48 30 11 6.87 | 36.87 | 160 | 100
2.8 20 12.5 20 12.5 25.0 56 35 61 38.12 3 1.87 | 46.24 | 160 | 100
2.9 20 12.5 18 11.25 | 23.30 56 35 43 26.87 | 23 | 14.37 | 40.24 | 160 | 100
2.10 | 56 35 54 33.74 | 68.12 25 15.62 19 11.87 7 437 |15.24 | 160 | 100
211 | 76 47.5 32 20 67.5 31 19.37 9 5.62 12 7.5 12.67 | 160 | 100

According to the students’ responses in table 3 item 2.1, 38.75% of the respondents said that
plasma utilizes realia (real objects) “frequently” in presenting new words, 23.75% of them said
“sometimes”, 37.5% said “rarely”. When we compare the responses for “frequently” and “rarely”
which is 38.75% and 37.5% respectively, the percentage for “frequently” is higher. Besides,
23.75% of the subject has claimed that plasma uses realia “sometimes”. The result of plasma
guide analysis as well as the interviewed students’ response indicated that realia is one of the
techniques commonly used in teaching vocabulary. This is also confirmed by the result of plasma
guide analysis (please see appendix-G). And also, students interviewed supported that it is the
commonly used technique (please see appendix-F).

In item 2.2, the intention was to check how often plasma TV employs “pictures” in teaching
vocabulary items. Magazine pictures, flashcards, brochures etc are useful in presenting abstract,
conceptual and complex vocabulary (Celce-Murcia, 1991; Harmer, 1991; Ur, 1996). With
respect to students’ responses, 30.62% of them responded by saying “frequently”, 38.12%
“sometimes”, 31.25% “rarely”. If we compare their responses for “frequently” and “rarely”



which is 30.62% and 31.25% respectively, the percentage for “frequently” is less than the
percentage for “rarely”. However, significant number of students (38.12%) said that plasma
employs pictures “sometimes” in teaching the meaning of words. The analysis of plasma guide
identified that pictures are the common vocabulary teaching techniques via plasma (please see
appendix-G). Majority of the students interviewed explained the fact that pictures are among the

vocabulary teaching techniques most utilized by plasma TV (please see appendix-F).

The purpose of item 2.3 was to examine how often plasma uses explanation as a vocabulary
teaching technique. According to several scholars, for example, Wallace (1982) explanation is an
excellent technique in teaching vocabulary. Concerning students’ responses, 56.87% of them
responded that plasma utilizes explanation as a vocabulary teaching technique “frequently”,
22.5% of them said “sometimes”, 30.62% “rarely” When we compare the students’ response for
“frequently” and “rarely” which is 56.87% and 30.62% respectively, the percentage for
“frequently” is much higher. Besides, 22.5% of the students held that plasma uses, explanation
“sometimes” Thus, it seems reasonable to say that plasma employs explanations in presenting
new words (78.92% of the subjects agreed).

In item 2.4, the students were required to point out their views if plasma teacher orders the
classroom teachers to translate some difficult abstract, conceptual words into the students' L
equivalent. As a response, 96.24% of them said that translation is used “rarely”. If we compare
the responses for “frequently” and “rarely”, which is 1.87% and 96.24% respectively, the
percentage for “rarely” is much greater. However, translating new words into mother tongue can
be very effective and save valuable time that might be spent on largely unsuccessful explanation
in the target language (Wallace, 1982; Gairns and Redman, 1986). The students’ answer to the
open-ended questions revealed similar result (see appendix-1). The result of interview question
also supported the fact that translation during plasma TV is the most ignored technique of

vocabulary teaching (please see appendix-F).

In item 2.5, the intention was to identify how often plasma TV presents new words using
antonyms. Antonyms are items that mean the opposite; by using antonyms, unknown words can

be easily and efficiently presented (Ur, 1996). According to the students’ responses, 22.12% of



the respondents described that plasma TV employs antonyms “frequently”, 23.75% said
“sometime”, 53.12% “rarely”. If we compare the responses for “frequently” and “rarely” 22.12%
and 53.12% respectively, the percentage for “rarely” is more than the percentage of “frequently”.
On the other hand, 23.12% of the subjects stated that plasma uses antonyms *“sometimes”.
However, the result of plasma guide (please see appendix-G) and the open-ended questions

confirmed that it is employed sometimes (please see appendix-1I).

According to the responses in Table 3 item 2.6, 30.80% of the subjects answered that plasma TV
employs synonyms “frequently” in teaching vocabulary, 31.87% of them said “sometimes” and
36.37%, “rarely” The comparison of the responses for “frequently” and “rarely”, 31.12% and
36.37% respectively, the percentage for “frequently” is less than the percentage of “rarely”.
However, 31.87% of the respondents said that plasma uses synonyms “sometimes”. The result of
plasma guide analysis also supported that synonyms is employed sometimes.

In item 2.7, the students were asked how often the plasma TV makes use of collocation in
vocabulary teaching. As a reaction to this, 36.87% of the students said “frequently”, 25%
“sometimes” while 37.12% of the total population said “rarely”. Thus, 37.87% of the subjects
who said “rarely” outweigh those who responded by saying “frequently”. On the other hand,
25.26% of the sampled students answered that collocation is used “sometimes” in presenting the
meaning of new words. In fact, the use of relationship of collocation is fundamental in the study
of vocabulary and effective application of collocation deserves to be central aspect of vocabulary
teaching (McCarthy, 1990). In the analysis of the plasma guide this vocabulary teaching
technique was found to be least employed by plasma TV (please see appendix-G).

In item 2.8, the aim was to check how often definition is used as the vocabulary teaching
technique via plasma TV. As can be seen from the table, 46.25% of the respondents said that
definition is used “frequently” in teaching vocabulary, 35% of the respondents said “sometimes”
while 25% of the respondents said “rarely”. If we compare the responses to “frequently” and
“rarely”, the percentage for “frequently” is more than that of “rarely”. In addition, significant
number of students (35%) said “sometimes”. Thus, this implied that definition is the most

commonly used technique through plasma TV. The result of plasma guide analysis (please see



appendix-G) and students’ interview (please see appendix-F) also confirmed that definition is
among the frequently used techniques. At the beginner level explaining the meaning of
vocabulary items can be very difficult, definition is the simple but effective vocabulary teaching
techniques if they are expressed in terms that are easily guessed (Wallace, 1982; Harmer, 1991).

The intention of item 2.9 is to see how often contextual guess is utilized by plasma TV to teach
vocabulary items. Contextual guess is an excellent vocabulary teaching technique (Nuttal, 1982;
Celce-Murcia, 1991). It involves making use of the context in which the word appears to derive
an idea of its meaning (Wallace, 1982). With respect to the students’ responses, 40.24% of them
said “frequently”, 35% “sometimes” whereas, 23.30% of them said “rarely”. If we compare the
responses of “frequently” and “rarely”, 40.24% and 23.30% respectively, the percentage for
“frequently” is much greater. Again, significant number of the subjects (35%) said that
contextual guess is used “sometimes”. Plasma guide analysis also proved that contextual guess is
one of the techniques most employed (please see appendix-G) and the observation witnessed that

contextual guess is commonly utilized.

In item 2.10, the students were asked how often plasma teaches vocabulary using word-game.
Games have great educational value; they help to present new words in a pleasant and
entertaining way (Atkins et al, 1995). Regarding students' response, 15.24% said that plasma TV
utilizes word-game “frequently”, 15.62% of them said “sometime” while 68.12 % said “rarely”.
Among the total students’ asked, 16.25% of them said “frequently” and 68.12% of them said
“rarely”. Then, the response for “rarely” outweighs that of “frequently”. Therefore, it seems
possible to state that word-game is employed “rarely”. This is also confirmed by the result of
the analysis of plasma guide (please see appendix-G) witnessed that word-game is the least

employed vocabulary teaching techniques via plasma.

The objective of item 2.11 was to test out if dictionary usage as one vocabulary teaching
technique is used by plasma TV. Dictionary helps learners to be independent of the teacher and
to glimpse how the words can be used in different ways through various examples (Rivers, 1980;
Cook, 2001). With respect to the students’ responses, 13.12% of them said “frequently”, 19.37%
said “sometimes”, but 67.5% “rarely”. When we observe the total responses, 67.5% (the

majority) of them said that dictionary usage was not used as one of the vocabulary teaching



technique through plasma TV. The result of plasma guide witnessed this (please see appendix-G)

and again most of the students interviewed reflected that it is one of the neglected techniques

(please see appendix-F).

4.2.2.3 Students' Attitude towards Plasma Lesson, Vocabulary Teaching

Techniques and the Classroom Teachers’ Role

The attitudes of students towards the plasma TV, the nature of vocabulary teaching technique and

the role of classroom teachers were examined using a five point Likrt scale (please see appendix-

B). The mean and percentage was calculated for each item using Likert’s scale (please see

appendix-H)

Table 4: Responses on Attitude towards the Plasma Lesson, the Nature of
Vocabulary Teaching Technique and the Role of Classroom Teacher

Responses
Strongly Agree No Disagree Strongly
Items Agree Opinion Disagree Total Mean

5 4 2 1

*1 2 3 4 5

Freq % Freq % Freq | % Freq | % Freq | % Freq | % ) Y
31 19 11.87 9 5.62 10 6.25 42 | 2625 | 80 50 160 | 100 | 635 | 2.03
3.6 74 | 46.25 48 30 10 6.25 11 6.87 17 | 10.62 | 160 | 100 | 631 | 1.80
3.2 133 | 83.12 9 5.62 - - 15 9.37 3 1.87 | 160 | 100 | 709 | 4.43
3.1 2 1.25 2 1.25 1 0.62 2 1.25 | 140 | 87.5 | 160 | 100 | 796 | 4.97
3.3 8 5 27 16.37 11 6.87 28 | 16.37 | 86 |53.75| 160 | 100 | 323 | 2.01
35 97 | 60.62 23 14.37 11 6.87 11 6.87 18 | 11.25 | 160 | 100 | 310 | 1.93
3.4 49 | 30.62 54 33.75 14 8.75 26 | 16.25| 17 | 10.62 | 160 | 100 | 572 | 3.57
3.7 17 10.62 15 9.37 18 | 11.25| 63 |39.37 | 47 |29.37 | 160 | 100 | 372 | 2.32
3.15 52 325 60 17.5 16 10 18 | 1125 | 14 8.75 | 160 | 100 | 362 | 2.26
3.8 19 11.87 15 9.37 14 8.75 51 | 3187 | 61 | 3812 | 160 | 100 | 360 | 2.25
3.20 55 | 34.37 49 30.62 17 | 1062 | 17 | 1062 | 22 | 13.75 | 160 | 100 | 342 | 2.45
3.9 31 19.37 47 29.37 28 17.5 28 17.5 26 | 16.25 | 160 | 100 | 577 | 3.60
3.13 61 | 38.12 33 20.62 20 125 14 8.75 32 20 160 | 100 | 557 | 3.48
3.12 41 | 25.62 17 10.62 23 | 1437 | 52 325 27 | 16.87 | 160 | 100 | 473 | 2.95
3.14 16 10 24 15 10 6.25 28 17.5 82 51.25 | 160 | 100 | 344 | 2.15
3.16 73 | 45.62 19 11.87 9 5.62 46 | 28.75 | 13 8.12 | 160 | 100 | 387 | 2.41
3.17 25 15.62 14 8.75 23 14.37 35 21.87 64 40 160 | 100 | 384 | 24
3.19 18 | 11.25 71 44.37 22 | 1375 | 39 |2437| 10 6.25 | 160 | 100 | 432 | 2.7
3.18 35 | 21.87 32 19.37 26 | 1625 | 37 |2312| 31 |20.62 | 160 | 100 | 482 | 3.01
3.22 30 |18.75 34 21.25 24 15 39 | 2437 | 33 |2062 | 160 | 100 | 467 | 2.91
3.21 96 60 24 15 11 6.87 15 9.37 14 8.75 | 160 | 100 | 653 | 4.08




As shown in Table 4 item 3.1, the students were asked whether or not all the vocabulary teaching
techniques through plasma are understandable. As a reaction to the statement, 11.87% of the
students strongly agreed, 5.62% agreed, 6.25% had no opinion, 26.25% disagreed, and 50%
strongly disagreed. 76.25% of the sampled students showed their disagreement. The mean score
of the item is 2.03 which is less than the average in the scale. It supported that majority of the
students have negative inclination towards the item. A consistent response was observed with
item 3.6 which directly negates item 3.1. 46.25% of the students strongly agreed, 30% agreed,
6.25% had no response, 6.87% disagreed, and 10.62% strongly disagreed. It indicated that
majority of the students (76.25%) showed their agreement to the statement which says that
vocabulary teaching techniques via plasma are not understandable. The mean score of the
responses to this item is 1.80 which is less than the average in the scale. However, many of the
students interviewed expressed that there are vocabulary teaching techniques that are not
understandable (please see appendix-F) and again the result of classroom observation witnessed
there unclear vocabulary teaching techniques utilized by plasma TV (please see appendix-A).
Nevertheless, Scholars such as, Atkins et al. (1996); Harmer (1991) suggest that the vocabulary
teaching techniques and practices used should be familiar and well- known by students.

In item 3.2 and 3.11, the students were required to reveal their views whether or not they need the
assistance of their classroom teacher while the plasma TV is presenting new words using certain
techniques. As one can see the responses in table 3 for item 3.2, 83.12% of the students sampled
strongly agreed, 5.62% agreed, 9.37% disagreed and 1.87% strongly disagreed. It is interesting
to note that majority of the sampled students, 91.25% believe that they need the assistance of
their classroom teachers whatever techniques plasma television employs. The mean score of the
item 4.43 shows by far greater than the average in the scale. In item 3.11 which directly negates
item 3.2 consistent response is seen. However, the result of open-ended questions (please see
appendix-1) and nearly all of the interviewed students revealed that their classroom teachers are
not providing them with necessary assistance before, during and before the transmission (please
see appendix-F). For the effectiveness of the plasma television program, the classroom teacher
plays an important role. As Dongahue (2003) clearly puts, in the absence of the direct
involvement of classroom teacher, the TV lesson will become lifeless. As there is no direct

personal contact between the plasma teacher and students to make necessary adjustments in



classroom, the direct involvement of the classroom teacher through each and every lesson is very
important. Dongahue further explains that the success of the program is based on the classroom
teacher's conscious participation, and skillful handling.

In item 3.3 and 3.5 of Table 4, the students were asked if plasma gives them enough time to carry
out various activities. During the presentation of lesson, in practicing the words and interacting
with the new words and for activities such note taking, correction etc. Many scholars such as,
Rivers (1980); Harmer (1991) argue that for vocabulary learning to be effective, students should
get time to practice the words and get involved in interaction with the words. As a reaction to the
statement, 5% of the students strongly agreed, 16.37% agreed, 6.87% had no opinion 17.5%
disagreed, and 53.75% strongly disagreed. As a result, 71.25% of the sampled students showed
their disagreement. The mean score for this item is 2.01 which is less than the average in the
scale. Consistent response in item 3.5 which directly negate item 3.3 found. This implied that
students do not have sufficient time to interact with words, to practice the words in pairs or
groups, etc. Majority of the students interviewed (please see appendix-F) and observation result
indicated that there is lack of time in plasma TV (please see appendix-A). O'Neil and Perez's
(2003) findings also confirmed that one of the drawbacks of plasma television is lack of adequate

time.

In item 3.4, the students were required to reveal their feeling whether or not the use of different
vocabulary teaching techniques by plasma TV in presenting new words absorbs their attention.
As shown on the table 3 item 3.4, 30.62% of the students strongly agreed, 33.75% agreed, 8.75%
had no opinion, 16.25% disagreed, and 10.62% strongly disagreed. Thus, 64.37% of the sampled
students described their agreement to the statement. This means that majority of the students like
learning vocabulary through different colorful techniques used by plasma. The mean score of the
item is 3.57, which is greater than the average in the scale. It confirmed that students have
positive inclination towards this item. Using different vocabulary teaching technique in
presenting new words has paramount importance (Taylor, 1990).

In item 3.7 and 3.15, positive and negative statements respectively, the students were required to

view on whether or not the plasma TV employs vocabulary-teaching techniques that are beyond



students' capacity and experience. As a response to this statement (item 3.7), 10.62% of the
respondents strongly agreed, 9.37% agreed, 11.25% had no response, 39.37% disagreed, and
29.37% strongly disagreed. 68.74% of the sampled students revealed disagreement. The mean
score of the item 2.32 is below the average in the scale. Although the result indicated that there is
problem, the researcher has observed that there are potential constraints. And also in item 3.15
which negates item 3.7 the result supporting the observation was found. That is, majority (70%)
of the students revealed their agreement to the negative item. Some students interviewed
explained that there are techniques which are inaccurate to present words and there is lack of time
and classroom teachers assistance (please see appendix-F) and this was also witnessed by result

of open-ended questions (please see appendix-1).

In item 3.8 positive and the corresponding negative item 3.20, the students were asked if plasma
TV uses vocabulary teaching techniques that are unfamiliar to our country. Accordingly, 11.87%
of the sampled students strongly agreed, 9.37% agreed, 8.75% had no opinion, 31.87% disagreed,
and 38.12% strongly disagreed. As a result, 69.99% of the students showed their disagreement to
the statement. This implied that many of the techniques used by the plasma TV in presenting
vocabulary lesson are well-known to our students. The mean score 2.25 is less than the average in
the scale. It also indicates that students have negative inclination towards the item. Nevertheless,
there are considerable numbers of students (21.24%) who have positive inclination. In item 3.20,
which negates item 3.8 consistent response, is also observed. The mean score 2.45 which is less
than the average in the scale but indicates that students have agreed to the statement that says

unfamiliar vocabulary teaching techniques are not employed.

In item 3.9 and 3.13 positive and negative statement respectively, the students were required to
reveal their feelings whether or not the vocabulary teaching techniques employed by plasma TV
are free from gender or culture bias. As a reaction to the statement, 19.37% of the subjects
strongly agreed, 24.37% agreed 28% had no opinion, 17.5disagreed, and 17.5% strongly
disagreed. Thus, 48.74% of the students agreed with the statement. The researcher’s observation
and students’ interview result confirmed this as well. A response in item 3.13 which directly
negates item 3.9 also indicated that students have negative inclination towards the item. As
shown in the table, 38.12% of the students strongly agreed, 20.62% agreed, 12.5% had no



response, 8.75% disagreed, and 20% strongly disagreed to the statement which says that the
vocabulary teaching techniques are not free from culture and gender bias. The mean score 3.48 is
more than the average in the scale. It showed that students have negative inclination towards the
statement, which says the vocabulary techniques are not free from cultural, and gender bias.

In item 3.14 and 3.16, the students were asked to point out their view if the vocabulary teaching
techniques through plasma could create pair, group and classroom discussion. ~ As can be
observed from Table 4 item 3.14, 10% of the students strongly agreed, 15% agreed, 6.25% had
no 17.5% disagreed, and 51.25% strongly disagreed. Accordingly, 68.74% of the sampled
students expressed their disagreement to the statement. The mean score of the item 2.36 is below
the average in the scale. The alternating negative statements also exhibit a consistence response.
It implied that the vocabulary via plasma could not create interactive classroom atmosphere.
However, Scholars suggest that for such an interactive atmosphere. In teaching vocabulary
students’ involvement with words and getting interaction with words would help students' to
learn and remember the words (Harmer, 1991). Rivers (1980) also states that vocabulary cannot
be taught, be presented, explained, included in all activities, but it must be learned by the
individual. Discovery technique, where students have to work independently on word meaning is
the best technique (Harmer, 1991). Observation result (please see table 1; item 13) and the
response of majority students’ response on interview (please see appendix-F) and open-ended
questions (please see Appendix-1) uphold the fact that plasma in vocabulary teaching could not

facilitates interaction in the classroom.

In item 3.17 and 3.19 positive and negative statement respectively, the purpose was to know if
the vocabulary teaching techniques through plasma help vocabulary learning in integration with
other skills and sub-skills such as, speaking, writing, grammar and so on. As a reaction to the
statement, 15.62% of the students strongly agreed, 8.75% agreed, 14.37% had no opinion,
21.87% disagreed and 40% strongly disagreed. It is possible to infer that 61.87% of the students
showed their disagreement. This may imply that vocabulary is not frequently taught in integration
with other skills. The mean score of the item 2.4 shows below the average in the scale. However,
there are significant numbers of students (14.37%) who are in favor of the statement. Consistent

response is also observed in item 3.19 which directly negates item 3.17. This is also supported by



the result of observation (please see table 1; item 11) and students view in interview (please see
appendix-F). According to the observation, the researcher noticed that there are attempts of
teaching vocabulary in integration with writing but it is impractical due to for different

constraints.

In item 3.18 and 3.22 positive and negative statements respectively, the students were asked if the
use of different vocabulary teaching techniques via plasma easily presents the meaning of words
to the students’ understanding. As shown in the table, 21.87% of them strongly agreed, 19.37%
agreed, 16.25% had no opinion, 23.12% disagreed, and 20.62% strongly disagreed. 41.24% of
the students sampled revealed their agreement that the use of different vocabulary teaching
techniques ease comprehension. Nevertheless, 43.74% of the respondents said that the use of
various techniques does not ease learning but add confusion. The mean score of this item is 3.01,
which shows equal to the average in the scale. This may indicate that majority of students have
neither positive nor negative inclination towards the statement. The negative corresponding
statement also shows consistent response. The mean score is 2.91 which is almost equal to the
average. Although the result shows this, in the interview many students mentioned that the use of
different techniques helps comprehension. Taylor (1990) also argues about the importance of

using multiple of vocabulary teaching techniques in combination.

In item 3.12, the students were required to reveals their opinion if the frequent use of some
techniques causes boredom on students. As a reply to the statement, 25.62% of the subjects
strongly agreed, 10.62% agreed, 14.37% had no response, 32.5% disagreed, and 16.87% strongly
disagreed. Thus, 48.92% of the subjects showed their disagreement. The mean score of the item
3.60 shows above the average in the scale. Still significant number of students (35.24%) believes
that the frequent use of certain techniques is so boring. However, on the interviewees expressed
that the techniques such as pictures, actions, realia, etc. though employed frequently, they are
attractive.

In item 3.21, the students were asked to give their views on the absence of translating some
difficult concept, idea etc. into L;. As can be seen from table 5, 60% of the students strongly

agreed, 15% agreed, 6.87% had no opinion, 9.87% disagreed and 8.75% strongly disagreed.



Thus, 85% of the subjects sampled showed their agreement. The mean score 4.08 is greater than
the average in the scale. This result is also confirmed by students' reaction to open-ended
guestion (see appendix-1). And again, many of the interviewed students revealed this finding
(please see appendix-F). According to Wallace (1982), the translation of difficult target
vocabulary into mother tongue can save valuable time that might be spent on largely unsuccessful
explanation in the target language. Translation is a quick and easy way to present the meaning of

words (Gairns and Redman, 1986; Harmer, 1991).

4.2.2.4 Attitude towards Individual Vocabulary
Teaching Technique via Plasma
This section investigated the students’ attitude towards the vocabulary teaching technique
employed by the plasma TV. To attain this specific objective, a five point rating scale was
employed (please see appendix-B). The mean score and percentage was calculated for each item
(please see appendix-H).

Table 5: Responses on Attitude towards Each VVocabulary Teaching
Technique via Plasma

Responses
Strongly Agree No opinion Disagree Strongly
Items Agree Disagree Total Mean

5 4 2 1

*1 2 3 4 5

Freq | % Freq | % Freq | % Freq | % Freq | % % > Y
4.1 27 |16.87 | 33 |2062| 11 | 6.87 | 48 30 41 | 25.62 | 160 | 100 | 437 | 2.73
4.3 43 | 2687 | 44 | 275 13 | 812 | 29 |18.12| 31 | 19.37 | 160 | 100 | 441 | 2.75
4.2 12 7.5 30 |18.75| 17 |10.62| 87 |54.37| 14 8.75 | 160 | 100 | 419 | 2.62
4.4 76 47.5 20 | 125 | 23 |1437| 24 15 17 | 10.62 | 160 | 100 | 360 | 2.28
4.6 27 |16.87 | 35 |2187| 19 |11.87| 33 |20.62| 42 | 26.25 | 160 | 100 | 440 | 2.75
4.8 58 |36.25| 25 |1562| 13 | 812 | 35 |21.87| 29 |18.12 | 160 | 100 | 432 | 2.70
4.7 47 12937 | 25 |1562| 19 |1187| 30 |18.75| 39 | 24.37 | 160 | 100 | 491 | 3.00
4.9 35 | 2187 | 34 |2125| 21 |13.12| 42 |26.25| 28 | 16.37 | 160 | 100 | 474 | 2.96
4.10 37 | 2312 | 57 |3562| 15 | 937 | 20 125 | 31 | 19.37 | 160 | 100 | 529 | 3.30
4.12 25 | 1562 | 29 |1812| 9 562 | 69 |43.12| 28 17.5 | 160 | 100 | 526 | 3.28
4.11 45 | 2812 | 36 | 225 10 | 6.25 | 36 225 | 33 | 20.62 | 160 | 100 | 704 | 4.4
4.13 20 12.5 34 |2125| 15 | 937 | 66 |41.25| 25 | 15.62 | 160 | 100 | 522 | 3.26
4.14 74 |46.25 | 28 |1637| 14 | 875 | 21 |13.12| 23 | 14.37 | 160 | 100 | 639 | 3.99
4.16 19 | 1187 | 23 |1437| 17 |1062| 18 |11.25| 83 | 51.87 | 160 | 100 | 603 | 3.76
4.15 70 | 43.75 | 48 30 14 | 875 | 13 8.12 15 9.37 | 160 | 100 | 635 | 3.96
4.19 94 | 5875 | 23 |1437| 16 10 16 10 11 6.87 | 100 | 100 | 653 | 4.08
4.17 57 | 3562 | 37 |2312| 26 |16.25| 19 |1187| 21 |13.12 | 160 | 100 | 570 | 3.56
4.18 72 45 38 |2375] 13 | 812 | 22 |13.75]| 15 9.37 | 160 | 100 | 480 | 3.1
4.5 93 |5812 | 29 |1812| 11 | 6.87 | 14 | 8.75 13 8.12 | 160 | 100 | 655 | 4.09




In Table 5 item 4.1 and 4.3 positive and negative statements respectively, the students were asked
whether or not the meaning intended in teaching new words and the real objects used have a
direct relation. The intention was to see the accuracy of the realia used by the plasma television
in presenting the exact meaning intended. As a response to the statement, 16.87% of the students
strongly agreed, 20.62% agreed, 6.87% had no opinion, 30% disagreed, and 25.62% strongly
disagreed. Consequently, 55.62% of them revealed their disagreement. This may indicate that
majority of the students sampled believe that the realia used as a clue was found to be inaccurate
to present the meaning intended. The meaning that the students guess after viewing (watching)
the TV and the intended meaning that the realia used to present are different. The mean score of
the item is 2.73, which is below the average in the scale. There is also consistent response for the
corresponding negative item 4.3, which directly negates 4.1. However, there is significant
number of students (37.49%) who were in favor of the statement. Regarding this, observation
result and students’ interviewed expressed this problem (please see appendix-F).

In item 4.2 and 4.4, positive and negative statements respectively, the intention was to check
whether or not the actions, gestures, or mime accurately presents the meaning intended to the
students understanding. As a reaction to the statement (item 4.2), 7.5% of them strongly agreed,
18.75% agreed, 10.62% had no response, 54.37% disagreed, and 8.75% strongly disagreed.
Thus, 63.12% of the students revealed that they do not agree with the statement. This indicated
that though the techniques absorb students’ attention, they do not help them to grasp the meaning.
The techniques (action mime and gesture) are unrelated to put across the meaning of the intended
words. The mean score for this item is 2.62, which is less than the average in the scale. This
implied that students have negative inclination towards the item. Consistent response is also
observed in item 4.4 which directly negates item 4.2. The result of observation as well as the
response of students’ interviewed advocate this finding (please see appendix-F).

In item 4.6 and 4.8, positive and negative respectively, the students were asked if the vocabulary
teaching techniques used by plasma TV such as, pictures present the meaning of the intended
words accurately. It attempted to assess whether there is direct relation between the intended
meaning of new vocabulary items and the picture utilized by PTV as a teaching aid to ease
learning. As can be observed on table 5, 16.87% of them strongly agreed, 21.87% agreed,



11.87% had no opinion, 20.62% disagreed, and 26.25 % strongly disagreed. Accordingly,
46.87% of the students reflected that the pictures used by plasma TV are not accurate enough to
put across the meaning of the intended words. The mean score of the item is 2.75, which
indicates less than the average in the scale. This showed that students' have negative inclination
towards the item. The alternating negative item 4.6 depicted similar response. Meaza’s (1999)
finding also depicted that the pictures used via plasma lacks clarity. Nevertheless, considerable
numbers of students (38.74%) are in favor of the statement. Significant number of students
interviewed put forward that the word intended and the pictures used as a clue in most cases are
unrelated (please see appendix-F). Although Doff (1990) states that the pictures focus the
attention of the learners on the meaning, the researcher’s direct observation witnessed that there

is lack of inaccuracy.

In item 4.7 and 4.9, positive and negative statements respectively, the purpose was to examine
the students’ feeling whether definition clearly presents the meaning of new words. As a result
(in item 4.7), 29.37% of them strongly agreed, 15.62% agreed, 11.87% had no opinion, 18.75%
disagreed and 24.37% strongly disagreed. Accordingly, 44.99% of them reflected their
agreement to the statement. The mean score of the item (4.7) is 3.00 shows equal to the average
in the scale. Almost equal number of students (43.12%) said that definition is not a good
vocabulary teaching technique. In the same way, scholars such as, Wallace (1982); Harmer
(1991) argue that definition in the target language can be used effectively but only if they are
expressed in terms that are better known or more easily guessed. The response to item 4.9 which
directly negates with 4.7 shows consistency. The mean score of the item is 2.96 which is nearly
equal to the average in the scale. It implied that majority of the students neither have negative nor

positive inclination towards the item.

In item 4.10 and 4.12, positive and alternating negative statement respectively, the students were
asked to reveal their feelings if the use of antonyms and synonyms help them in learning
vocabulary. As shown on the table, 23.12% of the students strongly agreed, 35.62% agreed,
9.37% had no opinion, 12.5% disagreed and 19.37% strongly disagreed. Thus, 57.74% of the
sampled students expressed their agreement to the statement. The mean score for item 4.10 is

3.30 which show above the average in the scale. The students response on interview (please see



appendix-F) and open-ended question (see appendix-1) also substantiated this finding. Yet, there
is significant number of students (31.88%) who showed their disagreement. The mean score of
the negative corresponding item is 3.35, which is above the average in the scale. It indicated that
students have negative inclination towards the item. Scholars’ arguments reflect that Synonyms
and antonyms can a good technique. They can be applied easily and efficiently to present the
meaning of unknown words (Yule, 1985; Gairns and Redman, 1986; McCarthy, 1990 Harmer,
1991; Ur, 1996). The interview result also confirmed that synonyms and antonyms are the

interesting ones.

In item 4.11 and 4.13, positive and negative statements, the students were asked if word- game as
vocabulary teaching technique via plasma is an interesting technique which allows vocabulary
learning through interaction. As a reaction to the statement, 28.12% of the subjects strongly
agreed, 22.5% agreed, 6.25% had no response, 22.5% disagreed, and 20.62% strongly disagreed.
Consequently, 50.62% of them showed their agreement. The mean score of the item is 3.10
which is greater than the average in the scale. This implied that majority of the students like
learning vocabulary through word-game. Consistent response is also observed in 4.13, which
negates item 4.11. Wallace (1982); Atkins et al. (1995) state that games have great educational
value; they help to present new words in a pleasant and entertaining way. Language games can
be used to increase motivation and to create conducive classroom atmosphere which enhance
effective interaction in the classroom (Wallace, 1982). Several students on the interview (see
appendix-F) and on open-ended question mentioned that they prefer to learn vocabulary by word-

games (please see appendix-I).

In item 4.14 and 4.16, positive and negative statement respectively, the students were asked
whether collocation presents new words interestingly and helps students in vocabulary learning.
As it can be seen on the table, 46.25% of them strongly agreed, 16.37% agreed, 8.75% had no
response, 13.12% disagreed, and 14.37% strongly agreed. 62.62% of them revealed their
agreement to the statement. This indicated that collocation is thought by majority of the students
(62.62%) as a good vocabulary teaching technique. The mean score of the item is 3.99 which is
much greater than the average in the scale. A consistent response is also observed in item 4.16

which directly negates 4.4. Accordingly, 11.87% of them strongly agreed, and 14.37% agreed,



10.62% had no opinion, 11.25% disagreed, and 51.87% showed their disagreement to the
statement that says collocation does not help in presenting new words. Scholars such as, Yule
(1985); McCarthy (1990); also confirm the fact that collocation is the most systematic ways of
organizing words in terms of their frequent co-occurrence. Although the finding shows this, the

students on interview do not revealed it as their favorite technique.

In item 4.5, the intention was whether or not the monolingual or bilingual dictionaries help
students to learn the exact meaning of new words. As a reaction to the statement, 58.12%
strongly agreed, 18.12% agreed, 6.87% had no opinion, 8.75% disagreed, and 8.12% strongly
disagreed. As a consequence, majority of the students sampled (76.24%) indicated their
agreement to the statement. Thus, most of the students believe that monolingual or bilingual
dictionaries are much helpful in learning the exact learning of words. Students' response to open-
ended question (please see appendix-1) and interview confirmed this finding (please see
appendix-F). The mean score of the item 4.09 is greater than the average in the scale showed
students' positive inclination. Bilingual or monolingual dictionaries may be used in teaching
vocabulary very systematically (Celce-Murcia, 1991; Cook, 2001). Rivers (1980) also state that
students must learn how to discover new words for themselves. Dictionaries help the students to
be independent of the teacher (Wallace, 1982).

In item 15, the students were asked if contextual guess presents new words in a meaningful way.
As a result, 43.75% of the students strongly agreed, 30% agreed, 8.75% had no opinion, 8.12%
disagreed, and 9.37% strongly disagreed. Majority of the subjects mentioned their agreement to
the statement. The mean score of the item (3.96) is much higher than the average in the scale.
However, the students interviewed stated that contextual guess is not the preferable technique.
Contextual guess presents the meaning of new words in a meaningful way. If we really want to
teach the meaning of words and how they are used, it is better that we show them being used in
context (Carter and McCarthy, 1988; Gairns and Redman, 1986). Celce-Murcia (1991); Atkins et
al. (1996) also point out that if students learn words in context, they are likely to remember and
have a better picture of these words being used in isolation.



It item 4.17, the students were asked if explanation as one of the vocabulary teaching techniques
via plasma easily presents the meaning of new words. As it can be observed in the table, 35.62%
of the students strongly agreed, 23.12% agreed, 16.25% had no response, 11.87% disagreed and
13.12% strongly disagreed. It is interesting to note that 58.12% of the sampled students
mentioned their agreement to the statement. This implied that more than half of the students feel
that explanation clearly presents the meaning of words. Its mean score (3.56) which is more than
the average in the score witnessed that students have positive attitude. In spite of most students’
agreement to the statement, considerable number of students (24.99%) still have negative attitude
towards the technique. However, the students expressed that explanation is a good technique but

plasma teacher does not provide (please see appendix-F).

In item 4.18, the students were asked to reveal their feelings whether or not bilingual dictionary
helps students to learn the exact meaning of new words. As a reaction to the statement, 45% of
them strongly agreed, 23.75% agreed 8.12% had no opinion, 13.75% disagreed and 9.37%
strongly disagreed. Accordingly, 68.75% of them revealed their agreement to the statement. Yet,
the mean score (3.1) is somewhat above the average in the scale. Bilingual dictionaries are useful
in learning new words (Wallace, 1982). This can be substantiated by the students interview

response (please see appendix-F) and open ended questions (please see appendix-I)

In item 4.19 the intention was to check whether or not teaching by translation into mother tongue
equivalent is important. According to the students' responses, 58.75% strongly agreed, 14.37%
agreed, 10% had no opinion, 10% disagreed, and 6.87% strongly disagreed. Accordingly, 73.12
% of the subjects agreed that translation is an essential vocabulary teaching technique. The mean
score is 4.08, which is greater than the average in the scale. Majority of students interviewed
reflected it is an essential technique (please see appendix-F). Many scholars also argue that
translation is sometimes essential. For example, Gairns and Redman (1986); Harmer (1991)

mention that translation can be very an effective way of teaching vocabulary.

4.3 Analysis of Students’ Interview

In order to triangulate the data gathered in questionnaire and observation, interview was

conducted (please see appendix-D). The interview results are summarized as follows:



Regarding learning vocabulary via plasma, majority of the interviewed students mentioned that it
is given due emphasis like other skills. However, significant number of students said that though
PTV uses various techniques such as, pictures, real objects, entertaining activities, but they can
never be a substitute of learning by classroom teacher. The major vocabulary teaching
techniques are such, as picture, real objects, explanation, action, definition, synonyms, and

contextual guess.

The other important point raised on the interview was about the assistance of classroom teacher.
Concerning this, majority of them expressed that they are not getting necessary assistance before,
during and after the vocabulary lesson via plasma. The reasons forwarded were such, as lack of
time, lack of interest and motivation. It is partly resulted from perceiving that the emergence of
plasma TV is meant to substitute them and therefore they think that they have no roles to play.
However, some students mentioned that despite time constraint some classroom teachers are

doing their best in assisting the lesson.

In addition, the students were asked whether plasma provides conducive atmosphere for students
to interact with the words and practice them in the classroom in integration with skills such as
speaking, writing etc. As a reaction to this interview question, many of the interviewed students
said that there is no favorable atmosphere to carry out such activities.

Regarding the inaccuracy of vocabulary teaching techniques, such as, actions, pictures, real
objects, many of them explained that most of the time these techniques are not accurate to present
the words. In fact, they expressed that these techniques are interesting and attractive.

According to my observation to the plasma TV, what the plasma wants the students to learn or
guess and the clue employed in most cases are unrelated. For example, to present the meaning of
‘toothbrush' what they employed is a person involved in the action of cleaning his teeth using
"toothbrush”. On this interview question, one of the interviews reflected that what the plasma TV

teaches and the meaning he found in the dictionary at home is totally different.



Concerning translation technique in teaching conceptual, abstract ideas, with the exception of a

few students, translation to L1 was preferred to be used as necessary as possible.

The other interview question was about the major problems that are likely to occur during the
plasma television teaching vocabulary. Almost all students mentioned that lack of sufficient

time; for taking correction, for discussion and practicing the new words as the major problem.

Another impending problem expressed by the interviewees was inadequate assistance from
classroom teachers. Because of the plasma TV, the teachers' roles have been highly limited to
opening and closing of the plasma TV. As they pointed out lack of time is the major constraint
that inhibited classroom teachers' role.

Furthermore, the inaccuracy of vocabulary teaching techniques such as, pictures, actions, realia,
and gesture to put across the intended meaning were revealed as important constraining problem.
They further explained that sometimes they found a big difference between the meaning intended
and the techniques used as a clue. Actually, the researcher also observed this problem. The
intended word was "tooth brush™ and the technique used was "a person who was cleaning his
teeth”. Then, | heard students responding by saying, in their L1, "cleaning ones teeth". It has
been noticed that almost everybody in the class was extremely absorbed by the action of the
person and attentively following the lesson.

The other problem uncovered during the interview was a disruptive behavior (such as, laughing
by the techniques, off task activities and so on) caused mainly by the techniques used by the
plasma TV. Lack of conducive teaching -learning atmosphere was an impending problem
revealed by the students. During the plasma transmission, in most cases disruptive behaviors are

common. It is almost impossible to follow the lesson in such environment attentively.

Moreover, problems such as, absence of translation, the language and pronunciation difficulty of
the plasma teacher are common. Besides, lack of sufficient time to practice the words presented
through writing, speaking etc. have been mentioned as the major problem in plasma television

teaching vocabulary.



Finally, they were asked about the possible solutions; majority of the interviewees suggested that
the plasma program should be revised. The revision of the PTV program was suggested by taking
into account the target populations’ capacity, needs and interests, background knowledge, etc.
They expressed that the vocabulary teaching techniques that distracts attention should be

reconsidered for revision.

Concerning the problem of time, many of them pointed out that sufficient time taking into

consideration the students' capacity for carrying out for various activities has to be allotted.

Moreover, the other suggested solution is extending the role of classroom teachers, as the absence

of their direct involvement would make the lesson via plasma lifeless.

4.4 Analysis of the Plasma Guide
4.4.1 Analysis of Language Skills and Sub-Skills

The plasma guide of grade nine was analyzed so as to check the emphasis for vocabulary relative
to language skills and sub-skills (please see appendix-J). To attain this specific purpose, all the

fourteen units of the plasma guide for grade nine were analyzed thoroughly (please see appendix-J).

Table 6: The Emphasis Given to Language Skills and Sub-Skills

No | The Skill and Sub-skills | No of lesson for each skills Rank of
in the plasma guide and sub-skills in the guide Percentage emphasis

1 Reading 26 15.75 3

2 | Vocabulary 25 15.15 3

3 | Grammar 29 17.57 2

4 Speaking 32 19.39 1

5 Listening 24 14.54 4

6 | Writing 29 17.57 2
Total 160 100

As shown above in table 6, the most emphasized language skill is speaking (19.39%) while the
least attention is given to listening (14.54%). However, the difference between the two is not that

much significant. When we scrutinize the table, nearly all skills are given fair emphasis.



Regarding vocabulary lesson, as it can be seen from the table, 26 lessons (15.15%) are devoted to
it. The difference between the first ranking speaking skill (32 lessons) and vocabulary is only six

lessons in terms of emphasis, it is the third emphasized next to speaking, and grammar.

Many research findings in the past indicated that vocabulary has been the most neglected area. It
has been the neglected and insignificant time has been allotted to its teaching in the previous
trend (Alemu, 1994; Dessie, 1988; Jeylan, 1999). Atkins et al. (1996) also confirm the fact that

vocabulary lesson has been neglected in the previous trend of teaching English in our country.

Generally speaking, relative to other skills vocabulary is given a due emphasis via plasma
television. This is a significant transform for vocabulary, which has been neglected in the
previous trend; in the actual classroom teachers dominated situation. This finding is also
confirmed by the result of interview (please see appendix-F) and students response to the open-

ended questions (please see appendix-1)

4.4.2 Analysis for Vocabulary Teaching Techniques
In order to achieve the specific objective of identifying the common vocabulary teaching
techniques employed by the plasma TV, the thirteen units and the 26 lesson in the plasma guide

were examined (please see Appendix D). Accordingly, the following summary was made,

The analysis made in the plasma guide reflected that pictures, realia, action, gesture or mime,
definition, contextual guess are the most commonly used vocabulary-teaching techniques through
plasma TV(please see appendix-1). The result of interview also supported this finding (please see
appendix-F). These vocabulary teaching techniques are almost used in each of the vocabulary
lesson through out the units. The vocabulary-teaching techniques such as, explanation, antonmy

and synonyms are employed sometimes.

In addition, the techniques such as, word- game and hyponyms are utilized rarely. On the other
hand, writing sentences using new words, and pronouncing the new words are sometimes used as
a vocabulary presenting technique. Moreover, the analysis witnessed that other techniques, which
are believed to be significant such as, dictionary usage and translation are not included as

vocabulary teaching techniques.



CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Summary

Ethiopia, very recently has made a tremendous stride in implementing satellite TV in the
educational system of the country. Plasma TV has been applied particularly in language area and
teaches language skills and sub-skills. For example, it teaches vocabulary using different
techniques. However, vocabulary through plasma TV and the techniques used have some
problems, which gave the researcher the initiative to carry out this research. In the first place,
many of the techniques such as, pictures, actions, realia, and gesture were found to be inaccurate
to put across the exact meanings of words. The other is there is no sufficient time allotted by the
plasma TV for the presentation, practicing the words in the classroom in pairs or groups; in
integration with other skills. And also, there is lack of classroom teachers’ assistance before,
during and before the transmission which is of a significant importance for the success of the

program.

The main objective of this study was to investigate the vocabulary teaching techniques via
plasma and students’ attitude towards the vocabulary teaching techniques. The specific objectives
of this study was to examining whether or not vocabulary is given due emphasis by the plasma
TV relative to other skills, identifying the major vocabulary teaching techniques via plasma TV,
investigating the students’ attitude towards the vocabulary teaching techniques and the role of
classroom teachers before, during and after the transmission. The subject of interest for this
study was 160 students randomly selected from the three government high schools in Addis
Ababa with reference to grade nine. Based on the review of related literature, the instruments for
data gathering were designed. Accordingly, the data gathering instruments such as, observation,
questionnaire, interview and plasma guide analysis were found to be relevant to attain the
objectives mentioned. The data gathered through these instruments were analyzed both

qualitatively and quantitatively.



5.2 Conclusions
To this effect, the data gathered through questionnaire; interview, observation and analysis of the
plasma guide were analyzed and interpreted. Using these tools the following conclusions were

drawn:

e The questionnaire, the analysis of the plasma guide and interview result showed that
Vocabulary is given due emphases relative to other skills and sub- skills via plasma
television. Currently, its teaching, which has been neglected in the past, is emphasized
like grammar, reading, etc.

e From the discussion part it can also be deduced that plasma TV employs different
techniques. Pictures, realia, definition, contextual guess, action etc. are the most
commonly utilized techniques in the presentation of new words via plasma TV. Besides,
techniques such as synonyms, explanation, antonyms, and collocation were found to be
employed sometimes.

e On the other hand, word- game and hyponyms are techniques which are rarely used.
Vocabulary teaching techniques like translation and dictionary usage are almost never
employed.

e Another conclusion is that there are vocabulary teaching techniques employed by plasma
TV that are not understandable and clear to students.

e Responses concerning the vocabulary teaching techniques such as, pictures, realia and
actions, gesture mime indicated that they are not accurate enough to put across the
meaning intended. That is, the meaning of the word intended and the techniques used as
teaching aids are unrelated. The meaning students guess after viewing (watching) the
clue is very different from the exact meaning of the word intended.

e In addition, the conclusion that can be drawn from the discussion is that the plasma
teacher does not allot sufficient time that suffices pair or group discussion and interaction
in practicing the words in the classroom.

e |t can also be concluded that students have good attitude towards learning vocabulary
through word-game. Many scholars also confirm that word-game presents vocabulary in
an interesting way, but it was almost unemployed by plasma TV.



e Furthermore, students show great interest and positive inclination towards learning
through translation. Although translation is said to be an important technique in learning
the exact meaning of difficult abstract, conceptual meaning, it was found to be ignored.

e As the questionnaire and interview indicated and the observation witnessed, most of the
techniques used by the plasma television in presenting new words do not allow
integration. That is, they do not help learning vocabulary in integration with other skills
such as, speaking, listening, writing etc.

Moreover, from the students’ response regarding the role of classroom teachers in providing
assistance before, during and after the vocabulary lesson, it appeared that teachers are not
discharging their responsibility, perhaps pertaining to factors such as, time.

The study in general showed that the implementation of different vocabulary teaching techniques
by plasma TV has some problems:

e Many of the students could not follow the lesson as the plasma transmission was too fast

e The time allotted for the accomplishment of different activities in learning vocabulary via
plasma is not enough

e Many of the vocabulary teaching techniques are not meant to help comprehension of the
words though they are interesting.

e Nearly all of the classroom teachers were found to be inactive and not actively involved in
the teaching learning process other than opening and closing the plasma.

e The plasma TV was also found to be one-way communication. As a result students were
not able to get immediate feedback.

e Many of the vocabulary teaching techniques were found to cause of disruptive behavior
during the lesson.

Generally, many of the students have negative attitude regarding the pace of the plasma TV, time
allotment of the plasma TV, accuracy of techniques employed such as, pictures, actions, realia,
gesture etc, and the assistance of classroom teachers.



5.3 Recommendations

Based on the findings of the study, the following recommendations were forwarded. The

recommendations are for the Ministry of Education, the schools and classroom teachers.

1.

An entire revision should be made on the techniques used by the plasma TV to present words
particularly on those techniques such as, pictures, real objects, and actions. As there is great
lack of correspondence between the words intended and the techniques employed as teaching
aids.

Sufficient time that suffices the presentation, accomplishing classroom activities (taking
notes, corrections, group discussions etc.) and interaction with the words should be allotted.
Classroom teachers should be encouraged to discharge their responsibility of facilitating
successful learning. At the absence of their direct involvement the plasma program is lifeless.
Thus, their roles should be increased just by reducing the whole time engrossed by the plasma
TV.

The pace of the lesson of the PTV is too fast, it should be adjusted to the level of the students
in our country.

As most of the classroom teachers were reluctant in performing their roles before, during and
after the transmission, school directors and inspectors should make a strict supervision and
follow up.

Techniques which the students prefer to learn through enjoyably such as word-game whose
role is minimized should be given a due emphasis.

Translation as one of the techniques that students prefer to learn the exact vocabulary
meaning should be considered. It is significant in easily and quickly presenting the meaning
of abstract, conceptual meaning whose explanation through the target language could be
largely unsuccessful,

Definition should be used in simple English taking into account the poor background of
students in the target language or classroom teachers ought to provide the students with
simplicity of definition.

Finally, experimental kind of research should be made so as to investigate the effectiveness of

these vocabulary teaching techniques via plasma.
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Appendix- A

1. Observation Checklist

High school
Section Date Time
Topic of the lesson
Observer’s name
1.10bservation of vocabulary teaching techniques via plasma
Which vocabulary teaching techniques are used?

No Techniques Responses

Yes No

Realia
Pictures
Translation
Antonyms
Synonyms
Hyponyms
Collocation
Definition
Explanation
Word- game

Olo|NoO|O|B~IWIN]|EF-

=
o

If any other techniques;

1.2 Observation to classroom teachers’ role, the Plasma TV lesson and Students’ reaction

towards the techniques

No Statement Responses
2.2.1 Classroom teachers’ role Excellent Satisfactory Unsatisfactory
©) 2 )
1 Classroom teachers assistance before, during and
after the vocabulary lesson via plasma situation is
2 The classroom teachers ability to make appropriate
groupings is
3 The classroom teachers’ ability to create conducive
learning that motivate learners is
4 The classroom teacher readiness to provide L1
equivalents of difficult words is
5 The actual teachers’ capacity to carry out
comprehension checks is
6 The classroom teachers’ ability to supplement the
vocabulary lesson with teaching aids.
7 The classroom teachers’ potential to simplify

instructions so that they become so clear is




2.2.2 ThePlasma TV

8 The pace of the TV lesson in relation to the learners
ability to complete the task is
9 The clarity or accuracy of the vocabulary teaching
techniques( pictures, realia, actions etc) employed is
10 The time allotted for the accomplishment of each
activity in relation to the nature of the technique is
The potential of the vocabulary teaching techniques
to allow integration with other skills is
2.2.3 Students Reaction
11 The capacity of the techniques to present the words 5
in integration with other skills
12 The learners’ eagerness to follow the lesson 9
attentively is
13 The communicative interaction of the of the learners 7
through pair, group or whole discussion is
14 The students willingness to readily take notes 12
15 The students ability to understand the meaning of the

activity given and respond to the tasks given by the
TV is

(Adapted from Genes and Upshur 1996; Nunan,

Comment

1988)




Appendix - B
ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES AND
LITERATURE
1. Students’ questionnaire
Dear students
The purpose of this questionnaire is to gather relevant information about vocabulary teaching
techniques via plasma TV, students’ attitude towards the techniques and the role of classroom
teachers during the transmission. Your genuine response to every question is highly appreciated.
Thank you
1.1 General Questions
Instruction: Answer following questions by circling one of the given alternatives.
1. Having sufficient word capacity is essential and of a critical importance in language learning.
a. Strongly Agree b. Agree

c. No Response d. Disagree e. Strongly Disagree
2. The transition made in our country in education from the classroom teacher to plasma TV
good.
a. Strongly Agree  b. Agree
c. No Response d. Disagree e. Strongly Disagree

3. Plasma TV is the best media in language teaching.
a. Strongly Agree b. Agree
c. No Response d. Disagree e. Strongly Disagree
4. Students’ attitude towards teaching techniques exercise, tasks etc affects their success in
language learning.
a. Strongly Agree b. Agree
c. No Response d. Disagree e. Strongly Disagree
5. The teaching of vocabulary relative to other skills is given a due emphasis in plasma TV.
a. Strongly Agree  b. Agree
c. No Response d. Disagree e. Strongly Disagree

1.2 Vocabulary Teaching Techniques via Plasma
Instruction: Indicate your answer by putting a tick mark (v') in the box provided how often
employed by plasma.
Usually (5) Always (4) Sometimes (3) Rarely (2) Never at all (1)

Responses
No Techniques -
Always Usually | Sometimes Rarely | Never
©)] 4 3 (2) )
1 Realia
2 Pictures
3 Explanation
4 Translation
5) Antonyms
6 Synonyms




7 Collocation

8 Definition

9 Contextual guess
10 World -game

11 Dictionary use

Specify if there are any other techniques employed.

Instruction: Indicate your reaction to the following statements by  putting a tick mark (v) in

1.3 Students' Attitude towards plasma lesson, Teachers' role and

nature of the techniques

the box given. The options given are

Strongly Agree (5) Agree (4) No Response (3)
Disagree (2) Strongly Disagree (1)
No Statements Response
4 3
3.1 Vocabulary teaching via plasma using different

techniques clearly presents the meaning of
intended words

3.2

Whatever technique plasma utilizes in
vocabulary teaching, | highly want the
classroom teacher's assistance

3.3

Plasma allots sufficient time that takes into
account students’ comprehension capacity.

3.4

The fact that plasma employs different
vocabulary teaching techniques absorbs my
interest and attention.

3.5

Plasma TV does not allot sufficient time in
presenting new words in relation to students
understanding capacity

3.6

vocabulary teaching techniques via plasma TV
clearly presents meanings

3.7

Plasma TV employs vocabulary-teaching
techniques, which are in accordance with the
students’ level and experience.

3.8

All vocabulary-teaching techniques via plasma
TV are suitable to our country.

3.9

The vocabulary teaching techniques via plasma
are all free from gender, culture, religion bias etc

3.10

| like the Plasma TV using different techniques
in teaching vocabulary




3.11 Since the plasma TV uses different vocabulary, I
do not need the assistance of my classroom
teacher.

3.12 The fact that plasma employs some techniques
dominantly in presenting new words likely cause
boredom on students

3.13 The vocabulary teaching techniques via plasma
are not all free from gender, culture, religion
bias etc

3.14 Many of the techniques which plasma
utilizes to present new words facilitate pair,
group, and class discussion where students react
with words

3.15 Plasma TV employs vocabulary teaching
techniques which are beyond
the students’ capacity and experience.

3.16 Many of the techniques which plasma
utilizes to present new words don't facilitate
pair, group, and class discussion

3.17 Many of the vocabulary teaching techniques via
plasma help learning the new words in
integration with other skills (e.g. Writing,
speaking, reading etc)

3.18 The fact that plasma TV uses various vocabulary
teaching techniques can putting across the
intended meaning of new words

3.19 Many of the vocabulary teaching techniques via
plasma don't help learning the new words in
integration with other skills (e.g. Writing,
speaking, reading etc)

3.20 Not all vocabulary-teaching techniques via
plasma TV are suitable to our country.

3.21 The absence of translation into L; in plasma TV
teaching vocabulary highly determines students’
understanding of the exact meaning of words
whose explanation in the target language is
hardly possible

3.22 Although plasma TV uses various vocabulary

teaching techniques; sometimes it can not put
across the intended meaning of the new words




1.4 Students' Attitudes towards Each Technique
Instruction: Indicate your reaction to the following statements by putting a tick mark (v') in the

box given.
Strongly Agree (5) Agree (4) No Response (3)
Disagree (2) Strongly Disagree (1)
Responses
No Statements 5 (4131211
4.1 There is a direct relationship between the intended

meaning and the realia used by the  Plasma TV as a
clue in teaching vocabulary.

4.2 The vocabulary teaching techniques by plasma TV such
as mime, action, gesture etc hold my attention and it
accurately presents the meaning intended

4.3 The realia used by the Plasma TV as a clue in teaching
vocabulary is not accurate enough to put across the
meaning intended.

4.4 The vocabulary teaching techniques used by plasma TV
such as mime, action, gesture etc do not accurately
presents the meaning intended.

4.5 Monolingual dictionaries are very important to learn the
exact meanings of new words.
4.6 The pictures used by the Plasma TV as a clue in

teaching vocabulary is accurate enough to put across the
meaning intended.

4.7 | like learning vocabulary through definition used by
plasma TV as it clearly presents the meaning of new
words.

4.8 The pictures used by the Plasma TV as a clue in

teaching vocabulary is not accurate enough to put across
the meaning intended.

4.9 | do not like learning vocabulary through definition used
by plasma TV as it does not clearly presents the meaning
of new words.

4.10 Vocabulary teaching through plasma using techniques
such as antonym and synonyms help students to
understand the meaning of words.

4.11 Vocabulary teaching through plasma using word-game is
interesting since it gives me an opportunity to work with
my classmates and presents the word in an unforgettable
way.

4.12 Vocabulary teaching through plasma using techniques
like antonym and synonyms do not help me to understand
the meaning of words.




4.13 Vocabulary teaching through plasma TV using word-
game is not interesting since it does not give me an
opportunity to work with my friends and presents the
word satisfactorily.

4.14 Most of the time collocation can explain the meaning of
new words to the understanding of students.

4.15 Contextual guess helps students to learn the meaning of
new words in a meaningful way.

4.16 Most of the time collocation cannot explain the meaning
of new words to the understanding of students.

4.17 Plasma TV in teaching vocabulary using explanation
easily presents the meaning of words.

4.18 It will be important if plasma teacher gives students an

assignment to look up on monolingual dictionary so that
they learn the exact meaning of words.

4.19 It is good if plasma uses translation into L; so that
students can easily grasp the exact meaning of words
denoting concept, abstract etc.

4.20 What do you comment about your classroom teachers’ assistance during the vocabulary
lesson via plasma TV?

4.21 Write your opinion on the following points.
a. What do you think about the absence of translating into L1 in plasma TV teaching
vocabulary?

b. Does plasma TV employ Techniques in teaching new words? What are the major
techniques used? Which techniques interest you?

c. Does the plasma TV create favorable atmosphere for student to interact with new words?

22. What are the major problems in vocabulary lesson through plasma TV?

23. What possible solutions do you suggest for the problems you stated above?




Appendix-C
Amharic Version of Questionnaire
aA%.0 AN RLNCA A
PVl °Ld Tt
e 729 ON1-0U-% hGA
AHMYE WEA 9L PTF P9L9°A aomPP
O£ oL DT
PHY oomEP PSS AA?T TTIAHTT PATIAHY PATT  (vocabulary) 09°7 H&
£atoeN:  To14PTF  ATINTo14e HEBPE  (techniques) PAT®7  hovphht
AT8U9° PARA oo9°UC 157 ACITST 10-:: QALY PATHSE ThhA% 9°AT ATG+k
At AT AT ¢S TNCVHAT  AmEPAv-:
AFNNCY/T NPLTLEe hao(TGAU-::
1.1.1: Am#AL v F
avand: PLntHATT TPELT nhAM-T A%14-aT O-OT h787 I°LT/9°L%>
1. CAT P9 AP ooFC NMI° ANLALS €787 AaoIC AGD SMmPIA::

U. NM9° A0e719700- . AN%7177AU- . aopn PATI°
ao, hANT779° w, 1Mg° AAONTTITI9°
2. A7 hdCN R @8V N HIVCT aohn OHLLI@ TI79C(hav9°VC LT
AHY) T4 1m-::
U. NM9° A0°717700- A. AN%7177AU- . aopn PATI°
ao, hANT7979° w, 1Mg° AAONTTITI9°
3. PATT ACINATIC TTAHY AED ool @
U. NM9° 20719700~ . ANT7177AU- . aopn PATI°
ao, hANT7979° w, 1MI° AAONTTITI9°

4. T9® ALIE TINFTICE H&PT LA haohaht N9°7 PUA 191407
@Mt LONGA::

U. 1M9° ANT17AU- A. AN’719700- dh. aoAO LAY
av, hAN27T9° w, IMY° AAONTIo99°
5. IAHYI® haa=T P hvaet A 7C APAT TI°VCTH N9°7 LU
AR Tht BOMA::
U. 1M9° ANT17AU- A. AN’719700- dh. aoAO LAY
av, hAN27T79° w, IMY° AAONTI799°

1.1.2: 1AH?T AT A10TIC ANTLMPVTFO- Eh'LhT P7Lmed
ovonl @ nolntat AWML ntwmet PN TINEC4E HEBPT @-0T TTAHYT

CHEEST 9°7 PUA LH SmeIA:: htwmt A%14-6T O-0T Fhanag

NAW/T PI°FOND /N7 A% ATT O-OT P-4 I°Ant [V]::

UL (5) NAMMED: (4) h3872%(3) hAE AAE(2) NGRI° ~LMPI°I°(1)
AN
+.& PTINt914 L N&PT [techniques/ 51413211
2.1 NeARN (9°AN: “T0avd C:a0NCNA: AZO OH
Naom+9° )

2.2 | NhoA  (9°AA: homal  hooddul:  f0AS AL
NOA-T7 OHF Naom+9®)

2.3 Naohem: N9 E-E8  (9°1h:  PNT  (PT1E-¢T
ao)hem, laoqm-T)

2.4 | OFCTHI°:(9°%10: PAET  AUO[P 0TLTFAT
VLG €78 oo +CA9° TINLET)




2.5 | 0tde (9°U1h: CPAT A PL1 Naohmer)

2.6 | 0taoviv1@ (9°V10: P PAET +HavdA g NaohimT)

2.7 | hdAt IC ANE Po.Mao(C:P99. 1L +MoYL/HHOTE:
PATT Naomeb9®::

2.8 | 0%T (?°"1h: [PAE7 &1 Naonmi)

29 | N0A1N 79°T1 (Contextual guss) (9°¥1M: Pi7
+o.PF 0L N9k PAT @0T NAYIC
NATPo 07010 N7INLST)

210 [n&At mP (UIA: PATT NP avAn
N7IMIE+ TIN0+2IC)

211 |[0enné ArG.mbao-  (9°U1A. ABNO PATT
nenlie wr5.mebov) N7IHH

amPAL N°7101H294° HLPTF [EnLh T/ ad-teet hav/f 206/6n.::

1.1.3: +9142FE QANTAH?T +T9°VCTE QAAOTII14d- “1LRS QAPAT
019148 NPT £AT M hoophht
ovavl @ WTLhHAT W IMEAT htwmet A% @0 Thhag Nav/i
eI HANDFN.DF A% F ATT O0T P& AR [V 09149
A%INH994 L HePTE CAVF T haohht haodirt:: CHOMF A%
NNg° AN%7994a0- (5) ANTI970U-(4)  avAn PATT9°(3) AANTTUT9° (2)
NM9° AAN?T779°(1)

+.4& 9°An
514321

3.1 TAHY? PAFT NHALE LP101H97° HLL T A.LN1H9°C
CPAET TCTHI° NDAKR POLSA::

3.2 g°79° A7 TIAHOT  PHALE LA 21014 L
HELT +mPI® N.LNHI°CI° AT @-OT av9°V(C
ACA3 NAST ANdAL 1D-::

3.3 TAHID h88.0 PATT ALLATIC hHo14m- PavlSt
Taed IC P9%00Mm7 (¢ LH SOAMA::

3.4 TAHYY CHALE PPAT TINETI4E HE&PTF avmdav-
CHom7 FATTS PAN S TMHA::

3.5 TAHID: h8S.0 PATT ALLOTIC hHo14m- Pavlst
Taed IC P99%00MM7 (¢ L ALOTI:

3.6 TAHTT PATT LA 90790 TOIC LTI

3.7 AN PATT ALHTIC PTLMPIUTF @ HLLPT
nho14m- LABS NI°L DC Po1MMao- GTF@-::

3.8 TAHYI D APA N0+ LOLmPIPAVT @ He 2T
AAG UIC U3 P90 ST @-::

3.9 TAHY D PATT ACINIC PPl PT @ HEPT
AMHEE VAT P2t OHt ALAA 04 STo::

3.10 |T1AHY ¢1HALE CPAT TINEFTILE HELLPTT A.mdbd®
PAET Aovl S POINGA::




3.11 |T1AHY C+ALE PPAT TN Pe HLD2T +meq®
NA?Le0T9°C PhATA @NT @ePRYc
ALNLANTHI®::

3.12 |T1AHY K787 H&LTT U-NLH PATT A0
NA%L.M+I9° AONT SIPGH-::

3.13 | T1AH?T PAFT PA 9°39° TOAC LOHIPL-h::
TAHYD  PAFT ACINATIC POLMPCTT@ H&PT
AMHEE  hQUAT hfH T oHt ALAA P08 hLLAY®:

3.14 |TAHY®- AT AINHIC PLmePUTF@  HLPT
AMHEE MG 00T @28 17 P47 07 hALs
IC Paoil-T ALY LA TeN::

TAHY D PATT AL HIPC POLMPICVT O HE LT
3.15 0124 248G AI°L IC P21.MMav- h2.LNI°::

TAHYD PAFF ACINHTIC POLMPICOVTD  H&GLT
3.16 | aAMHEE NAGA @-0T @227 9247 Oé7 hALE
IC Paoé-T ALY h@AT¢I°::

3.17 |1AHY APATF N1 e nCl.meIPAT@®- HLPT
mL9° LaLhtT o0t Ao/ P  PAET  hANT
naeT IC A9°PIA:- N0 N70N: oH+ NATLY
AR89 ALM-9°::

3.18 TAHY P1NLE HLDPTF7 aomdavy CPAET TnhNG
TC19° A%INLST LMPIIA::

3.19 TAHTT APAT TN nTL.mPICVT D HLPT
mL9° LaLhT @0t Ao/ P  PAET  hANT
naetT IC A9°PIA:- o9 N70N: oH+ (ALY
h18.99% RLE8N::

3.20 TAHY D APAT TN 0T .M+ I°VT -
HPT ARG UIC U3 Pa0°E h@LA9°::

3.21 TAHID A787L RTIAH & ACINLE T POeNT 4
PATT OL VLG €ILDPT HCHI° N0HTIC AdaoT A
e94m7 Povl St Thed LA

3.22 TAHTY 9°I9ATNT PEALE HLLTT  N.meb9ICI®
TAnAG®7 CPAT TCIHI° hPNLAIP::

OANTAHTY PATFT TI0H214° HEPTF AmPAL ADHEP T hav/h?




1.1.4: 1@ A REISH% C2AT CI0H2148 W& (Bh'lh) fAD-

aoophht

ovavl @ hWTLhHAT W IMEAT  htwmet A% @0 Thhag Nav/i
eI HOND-F/N.D7 A% ATT @OOT 9421 ARt [V

NAL7875 TINH148 HL LAV NT hgvAhht havAnt::

N7 L7

NNg°_ANTITIAU-(5) AdI7TAU-(4) avAh PATIP3) NNIP° AANTIUIF°(2)AANTTUIP (1)

tT.¢k

g°AN

4.1

TAHY? RARONT APAT TINECLeTTE Q9P
ACINVTTIC né.N1- PN IC PTHE V7T PAD- HE
SMPoIin::

3

4.2

TAHY? AL AT ATPOPA: AR oHt FmeI®
CPAET FLFIC ALLOTICC  ACINHTIC hé.N1D- PA
IC PTG 17 PAT@O HEBWP2T7 SmeboI::

4.3

TAHY? RARNT  APAT TN HC40 T Aumbd®
AZINVTTIC  héN1@- PN IC PBPTPILIST HL
ALMPICI°:INHOT 0@ PATT AN 90t
(contextual guss) A74.71C N.LLC7 1716m AT
FCTI° AA®- av 718 A8.71C LLAPA::

4.4

TAHY? AL AT ATPOPA: AR oHt FmeI®
CPAET FLFIC ALLOTICC  ACINHTIC hé.N1D- PA
IC LTS V17 PATO® H&PTT7 hlmebIeI°::

4.5

PUICE oaoHINPAT 1994 Ph84.0 PATT  FannG
FCHI® ATRSIC NMI° LLEAPA::

4.6

TAHTY QOANT A7 PAT TINHTLE P O(.£LOHI°C
ATINTH2IC héA1 PN LTS 27F1T LA NL (NOA)
SMPrIin::

4.7

IAHTT PATT ONET  ALOTIC MTAR CPATT
TC19°  OATLLPCN T PoNNH7140  HL '1D-::

4.8

TAHY? OWOANT A7L PAT TINTHTLEL HmPI® ALAHI°C
AZINETIC héA1 PN DOC P7181571T H&  (NOA)
SMPoIin::

4.9

TAHTT PATT ONET  ALOTIPC NTAR CPATT
TC19° OATI2PCA T4 P7I01T14L  HL hLLAIV:

4.10

TAHYY  PPATET  taoR1YRG kel Hmed®
ALOH9°C PPATT  TCTHIRLLS 9991247 NP
hA®D-::

4.11

TAHYY PPN P PP PATT  ALOTICC
NNgA ALPE IC AP TmPO TN AILIC ALA
NALAMT Té [PINT2748 HL 1m-::

4.12

TAHYY  PPATET  taoR1YRG kel Hmed®
ALOH9°C PPATT  TCTHIRLLS 9991247 NP
CAD-9°::

4.13

TAHYY CPAt a®F HmPT® PN A P0HICC
NNgA ALPE IC WP TmPO TN AILIIC ALA
NA%7L.0M7T T¢ [(FINT19748 He ALLAI®::

4.14

AHOY AT h9°F AIRTIHOvS. T L% WILTNS
N0+ OLNHIC 6@ PATT WH8LA LTHPA::




415 |7AN°T AT NAMN 7901 (contextual guss)
+mPr  ALOTIC  PAET FCTIC WN@D- a7
ATLNIC LLEATAN::
4.16 |71AH?? AT n9°F AILIUHov 8T ®LI° ATLONUS.
NAC T ALOTI°C CPATT TCTI° A1LL58 hALTINII::
4.17 | 1AH?? PA T 079068 @LI° Nanlhn, (. LO+HI°C ~
CPAtT  FCTHS NPAGMTLLS ONATLELCTY T 4
PoN+Ho94 8 HL 1-::
4.18 TAHY? PUICE aoHIN PAT A78.mP9° N.CH  HFahAG
@7 CPAT FCTI° A7LL8 PONGA::
4.19 TAH® PATT ALOTHIPC 77878 POLENTI4 PATT

wWIcsE £ ACTHT 0LNTHC LP2AET  FanhAg

FCHI® ATBOP LLATN::

4.20 TIANH YD PATT N90.0FaoCNF @PF hAGA ao9°VCY OATLLLAAV/ T ATH 9°7
anteeA T hAv/h?

4.21 hH.w 0T AN 1TOT 9°7 A0EEPT hAv/h?
U. CIMVHI® A3%7 abF2é6 AT ©L U1EE £72P2TF HC1H® TINHTIC
hAao T\

A. TIANHY? CPAT TINECLE HEPTTF  AmPI®  LOTICL-A? PS PSEE
COINETLPe  HE&DPT I8 T®m? 1FE 9901914 f HLPT  PNAM
L.av’FYN?

d. CIAHI®- 9@ haks.0 PAT IC NATA O-0T A1%N90%To- 9°F:
U3 oo MC hhaoFA::

4.22 TIAHYT PATT OLOTICC POULAGE PSPS TICT 9°1%7 STF@-?

4.23 hAL AAMPONTO/NT@D TICT aogtdh BPSA P9 FAD- /L@ 9°3& 7 10-



Appendix-D

Students’ Interview
1. What do you think about learning vocabulary via plasma?

2. Does plasma TV employ Techniques in teaching new words? What are the
major techniques used? And which techniques interest you?

3. What are the major problems in plasma TV teaching vocabulary using
various techniques?

4. What possible solutions do you suggest for the problems you stated above?

5. What do you comment on your classroom teacher's assistance? Does he/she
provide necessary assistance?

6. Does the TV teacher allot sufficient time where learners interact with words
in pairs, groups etc?

7. Do you think there is inconsistency between the words intended and the
clues (action, gesture)?

8. Do you think inconsistency between the vocabulary meaning and technique
(e.g. picture, realia, actions, gesture etc) used via plasma?

9. What do you think about translation as a vocabulary teaching technique? Do
you agree about its absence?




Appendix-E
Amharic version of students' interview
TP T A oomPP

1. #A17 (vocabulary) WiAH?Y A7L T ATTA®-/G@-?

2. iNH9?  PATF  (vocabulary) ALOTIPC H&GDTFT LmeTIA ®L? PGS PS
PN L He®T 9°7277 GT®? P TEE HEGWDT LoICHYNAN?

3. IAHT? PATFT N9L.L0HCNT @P T has ao9CuCY OAYLLLAAV/T A 9°7
A0t EP T Adv/(? PIAHYT ao9°ve-? FOMH APth A OE ATH LLCININ/AOA?

4. TIAHY  PATT OLOTIPC PARET NAGA @-OT ML 7:024T NaolP? PAPET
AT TOLOI AT A o e (¢ L SWMA?

. IAYHOY akL.0 PATT ACINHTIC nCl.me AT @ HEPTF A28 PA®-1T AFPOPh, ¢
AT A.mPI® NFanA TPAET C1HI° AL HLAI8, CLCTYNAAN?

9]

. IAHYY ALAT INE214L POLmPICNTF@D HLPAEZL W0 T kARh AmPe
A.LO19°C FanAG®7 hdat IC PTHE 71 LA aoCl LmeoIN?

=2

7. TIAHYT A1%7%% NATIAHE A%INTOIC P9hhNS PATT oL YICE €7 HC1°
NG AT FAAY) T PAT?

8. IAHT PHALE CLAT TINTIILE HLPTF AmPI® ALOHIC PoLhaE PG PS
TICT P°1eTTFD?

9. hAE AMPONT@ TICT oo tdum 97 LavNNINOAN?




Appendix-F

Sample Responses of the Interview

1. What do you think about learning vocabulary via plasma?

It is very good.

Learning vocabulary via plasma is better than learning by classroom
teacher, but still it is not the best one.

It is good and entertaining to learn vocabulary through plasma, but I
think there is nothing better than the classroom teacher.

It is good today then ever before because we are learning vocabulary like
grammar, reading etc.

It is good today than ever before because we are learning vocabulary like
grammar, reading etc.

It is interesting to learn vocabulary via plasma, different visual, real
objects and pictures, actions are used as teaching aids.

The pictures, actions, real situations employed by plasma TV teach
vocabulary interests me.

2. Does plasma TV employ Techniques in teaching new words? What are the
major techniques used? Which techniques interest you the most?

Plasma uses methods of vocabulary teaching. Pictures explanation, real
objects, definition actions or gesture are the techniques.

Pictures, explanation, actions and definition are frequently used.

It employs various techniques.

Synonyms, antonyms, explanation, pictures, real objects are sometimes
used and are sometimes good.

Picture, definition, synonym are the major ones.

Vocabulary teaching techniques such as, realia, pictures, actions, word-
games are the interesting ones

Techniques such as, game, contextual clues, pictures, realia, and
definition are utilized in teaching vocabulary via plasma TV.

3. What are the major problems in plasma TV teaching vocabulary?

There is no sufficient time in presenting the words, and carrying out
various activities.

There is not sufficient time for presentation, correction, discussion,
practice etc.

Lack of classroom teacher's assistance is a serious problem.

There is no translation into L1.

The language and pronunciation of plasma teacher is a problem.

Lack of inconsistence between the words the picture, actions etc.

As students in the classroom are disturbing, it is hardly possible to
follow the lesson.

One of the severe problems is the classroom teacher's lack of
responsibility to carry out compression checks.



4. What possible solutions do you suggest for the problems you stated above?

The entire revision of plasma television program can be the solution.

The plasma should be left and return to learning by classroom teacher.
Sufficient time for various activities should be allotted.

Classroom teachers should be encouraged to discharge their
responsibility.

A strict supervision should be devised against irresponsible teachers.
Translation should be utilized as one technique.

Pictures, real objects, actions have to be reconsideration for revision.
Classroom teachers ought to control disruptive behavior.

5. What do you comment on your classroom teacher's assistance? Does he/she
provide necessary assistance?

Although it is not enough, he does his best.

He thinks he is only responsible for opening and closing of the plasma.
Teachers think that the plasma is meant to carry out their entire job.
There is no adequate assistance from our classroom teacher.

Some teachers are not aware of their duty.

It is an excellent support that our teacher is giving us.

Even they are not attentively attending the lesson to give necessary
assistance.

6. Does the TV teacher allot sufficient time where learners interact with words

in pairs, groups etc?

It doesn't give enough time.

Not sufficient time is allotted.

It does not allot sufficient time that takes into account our capacity.
It is not usually possible to practice in activities.

7. Do you think that there is inconsistency between the intended word and the
clues (actions, gestures and mime) used by plasma TV?

Sometimes they divert our attention from the meaning intended.

The clues are sometime by far unrelated from the meaning intended.

I enjoy watching the dramatic events than worrying for the meanings
There is a difficulty in getting the exact meaning presented by these
techniques.

Techniques such as gestures, actions though are entertaining, usually
they distract from getting the meaning of the words.

I have never worried about the meaning behind, but I enjoy watching the
techniques.

8. Do you think there is mismatch between the intended vocabulary meaning
and the technique (Picture, realia etc.) used as clue?

What absorbs my attention is the pictures, and the real life situations
presented through techniques.



The meaning presented is not my worry.

Most students are happy in learning vocabulary via these techniques.

It is big problem.

Most of the time such problems may happen, but the pictures are
interesting.

Sometimes what I guess and the meaning I found in dictionary at home
are totally different.

Students would rather enjoy watching the pictures, activities regardless
of their meaning behind the techniques.

9. What do you think about translation as a vocabulary teaching technique? Do
you agree about its absence?

It is an essential technique.
Its absence is not a big problem but encourages us to exert our effort.
Its absence highly influences our comprehension.

It makes students dependent on teachers instead of leaning by
themselves.

As we should learn English, no need of translation, into L1 equivalent.

Depending on the kind of words to be presented translation could be
used.

It is very good to learn some times through translation.



Appendix - G

The Analysis of Plasma Guide
Vocabulary Teaching Techniques

No | Topic Vocabulary teaching | comment
unit techniques used
1 Taking off Definition
Lesson 3 pictures
Realia
explanation
Synonym
Lesson 4 Homonyms
2 Flying High Synonyms
Lesson 3 contextual
Definition
Pictures
Realia
Lesson 4 Homonym
3 How writing | Contextual guess
developed Picture
Lesson 3 Actions
Definition
Lesson 4 Definition
contextual
4 How deal people NO vocabulary
communicate lesson lesson
5 Detective stories Explanation
Lesson 4 Pictures
Realia
Contextual guess
Lesson 5 Definition
Word family
Action
Pictures
6 Detective stories2 Definition
Lesson 3 Realia
Pictures
Pronunciation
Synonym
Action
7 Tales of Nesredin Definition
Lesson 3 Synonyms
Realia
Actions

Pictures




Lesson 4 Antonyms
Pictures
Realia
Spelling-game
8 Babies Are analyzing | Definition
Lesson 3 contextual guess
Picture
Realia
Lesson 4 Collocation
9 Detective stories 3 Pictures
Lesson 3 Realia
Contextual guess
Definition
Action
Lesson 4 Pronunciation practice
Definition
Contextual guess
Lesson 5 Writing sentence using
words
10 | Water for life Writing sentence
Lesson 4 Definition
contextual guess
Picture, Realia, Actions
11 Amazing stories Definition
Lesson 2 Contextual guess
Explanation, Pictures
Actions, Gesture
Real objects
12 |Insects are Amazing | Definition
Lesson 3 Pronunciation
Pictures, Realia
Contextual clues
Lesson 4 Explanation
13 |Insects can be | Definition Not covered
dangerous Lesson 3 | Explanation
Pronouncing
Lesson 4 Dictionary meaning Not covered
Days and weeks | Definition
Lesson 3 Contextual clues
14

Lesson 4

Definition, contextual
guess




Appendix-H
Data Coding

The data coding system developed by Likert for coding response to Language
Attitude Scale (LAS) items was used for the close-ended questionnaires. A five
point Likert scale ranging from strong agreement (5 points) to strong
disagreement (1 point) to a positive statement and from strong agreement (1
point) to strong disagreemt (5 points) to a negative statement was employed.

A. 1 point for strong disagreement with a positive statement
B. 2 points for mild disagreement with a positive students
C. 4 points for mild agreement with a positive statement
D. 5 points for strong agreement with a positive statements
E. 1 point for strong agreement with a negative statement
F. 2 points for mild agreement with a negative statement
G. 4 points for mild disagreement with a negative statement
H. 5 points for strong disagreement with a negative statement
I. 3 points for any “no opinion” response

(Likert in Taylor, 1973:76)

I. positive statement: “Strongly Agree (5), “agree” (4), “No Opinion” (3),
“Disagree” (2), and “Strongly Disagree” (1).

II. Negative statement “Strongly Agree” (1), “Agree” (2), “No Opinion” (3)
“Disagree” (4) “Strongly Disagree” (5)

The following were the procedures used throughout the analysis and
interpretation of the findings. First, all the data were tallied and all the tallies
were counted and registered as frequency, which indicates the number of
respondents. Then, the percentage and the mean computed based on the
reaction of the respondents to each item. The percentage and the mean
computed using the following formula:

I. Percentage (%) = fr/n x100, where fr. is the frequency and n is sample
population.II. Mean (x) = fr/n. It is the summation of all the
frequencies divided by the number of subjects.



Appendix-I

Responses of Open-Ended Questions
4.20 What do you comment about your classroom teachers’ assistance during the

vocabulary lesson via plasma
Most teachers do not provide us with the necessary assistance before, during
and after the lesson
Since plasma presents the lesson very nicely I don’t bother about their support
The absence of adequate assistance highly determined our vocabulary learning
Due to various reasons we are not getting adequate assistance

4.21Write your opinion on the following points

a.

what do you think about the absence of translation in vocabulary lesson via
plasma

The absence of translation greatly affects successful vocabulary learning

Since the PTV uses various vocabulary-teaching techniques, the absence of
translation is not a big problem.

For many of us it is our serious issue because we are poor at the target
language

I think it is the best technique in learning vocabulary than any other techniques

b. What are the major techniques? Which techniques are interesting to you?

Technique such as, pictures, real objects, actions, contextual guess definition
are the major techniques utilized by the plasma TV in teaching new words

I like learning vocabulary through pictures, real objects, actions and translation
The techniques used are such as synonym, antonyms, explanation, definition
pictures, real objects etc.

Does the plasma create favorable atmosphere for students to interact with
words?

Unlike in the classroom teachers there is no favorable atmosphere in learning
via plasma

There is an effort but it is impractical as it is beyond our capacity to cope up
with the time given

It does not create any such opportunity where we can practice the words and
thereby develop our skills in speaking

4.22What are the major problems in learning vocabulary via plasma?

There is no sufficient time in presenting the words, and carrying out various
activities.

Lack of ample time for presentation, correction, discussion, practice etc

Lack of classroom teacher's assistance is a serious problem

There is no translation into L1

There is a difficult of understanding the language and pronunciation used by
plasma teacher.

There is also inconsistence between the intended words and the clues picture,
actions etc utilized by the plasma

4.23 What possible solutions do you suggest for the problems you mentioned?
e The entire plasma television program should be revised.

e We should return to learning by classroom teacher

e Sufficient time for various activities should be given

e Classroom teachers ought to be encouraged to discharge their responsibility.
e Techniques such as pictures, real objects, actions should be revised
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