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Abstract 

The ove rall focus of this study is to assess why Children 's Literature , Chi ldren's 

Carioons , Children's Drama etc., are appealing to chi ldren - whether this has to do 

with their menta l process or cognitive development. Obviously not all literature 

meant for ch ildren is attractive: however, we find children enjoying stories 

tremendously 

An attempt therefore is made in this research whether child ren love or reject these 

stories (literature) for reasons related to their mental process, whether the given 

literature has something to do with their cognitive leve l or understanding . 

The study consists of two major sections . The first section which is from chapter 

one to chapter three, deals with the general theor-ies on ch ildren's literature , on 

their types , genres, history etc. The second section presents a conceptual 

framework th at has two subsections. 

The first subsection deals with some popular ch ildren's literature and the elements 

that contributed to their popu larity. 

The second subsection presents the experiment (a tool used to validate the 

assumptions that were made in the conceptual framework ). A simple experiment 

with groups of chi ldren was conducted and their results are shown in Tables . 

It is hoped th at the study, will throw some light on the relat ionship with and impact 

of chi ld ren 's literature on thei r cognitive abi lity 



CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study 

In this chapter an attempt is made to discuss the background of tt>le 

study. 

As a child almost everyone from any part of the world has heard or read 

stories of one sort or another. Stories and narrations are part of our 

childhood memories. They entertained and ·appealed to our minds and 

remained part and parcel of our early days. 

Some of us had laughed or cried our hearts out, listening to or reading 

those works of literature meant for children. Those lovely tales would lift 

up our hearts and minds, bringing us to a dream - like land or taking us 

back to the ancient or far off times. In those stories, we read about 

queens and kings, magicians and fairies, witches and beasts, who 

would turn a fortunate little boy or girl into a beautiful prince or princess. 

Some of us would love to read such stories even today because they 

bring out the child in us and the memories of our' sweet innocent 

childhood.' 

Thanks to the awareness prevailing these days on the need of such 

stories for children . Unlike olden days we find various types of books for 

kids - from the preschool child to the adolescent. These books contain 

various kinds of stories in terms of content and style. 

The reason for the increase in the volume of children's literature (by 

literature, I mean to say the 'imaginative literature' like stories, poems, 

plays , tales etc , which are meant only for reading and entertainment 

purposes) is due to the awareness and realization of its impact on the 



development of the mind of the child reader. Parents, teachers and 

anyone who happens to spend most of their time with children are the 

ones who make the most use of such literature to enterta in , instruct and 

inform them . These people specia lly are ever grateful for the way such 

literature widens the scope of the child 's world. The best way by which 

one reaches the mind of the developing child is by roaking them read 

such iterature consist ing of stories and tales which are suitable to their 

age and level of understanding . This is to say that one can really 

appeal to the mind of the child reader and convey the desired message 

by way of entertainment without boring him. 

The common types of literature we find for ch ildren include fairy tales, 

animal stories , adventures etc., the ultimate purpose of which is to 

impart knowledge by way of enterta inmE:nt. 

No one knows for sure how chi ldren's stories emerged especially before 

the advent of printing. However, there are assumptions as to their close 

association with ancient tales, myths, legends and the like III oral 

literature or fo lklore that turned out later into stories for child ren. 

In the ancient world , where there was no documentation in written form , 

the elders used to pass on their beliefs and experiences to the young 

ones. This main ly consisted of myths (such as explanations as to why 

certain natural phenomena are happening, like why the lightening 

occurs , why seasons change etc.) After many generations, such 

descriptions mingled with creative imagination turned out to become 

tales and legendary stories . Such legends became popuiar among the 

chi ld listeners . As time passed by, the child ren 's craving for such 

stories led to the emergence of narration and stories meant for ciJildren 

only. 
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Most of the stories however were didactic in nature . They tried to instill 

value , educate the child and provide possible answers to their quest for 

knowledge. 

When the child becomes fascinated by these stories - he will be 

interested in his home and fami ly life, in the animals he sees, in the 

flowers he smells and the food he eats. The child probes his 

environment in order to understand it, organize his experience in it and 

make sense of it - thus becoming very curious seeking answers to his 

questions 

Some child ren's stories tried to find answers! solutions to ch ildren 's 

quest by way of entertainment. The story of the dog, the donkey and 

the goat is one such example . One day the three animals decided to 

travel by bus. Once they were on board , the donkey and the dog paid 

for their tickets . The goat, having nothing to pay remained seated. 

However the dog was expecting a small change to be returned and he 

was told he would be paid later. When they reached their destination, 

they started alighting when the dog - remembering his change asked for 

it again . The bus however left off ignoring the dog . That explains why 

dogs always run barking after a moving vehicle (still expecting to get 

back their change) why goats run away from it (thinking they would be 

caught and punished) and why donkeys are adamant about an 

approaching car (since it has nothing to worry about). 

The story about the lion and the woman also is one such example , 

which has a didactic value. The woman whose husband never gave her 

love and attention, decided to do as she was told by a wise man- to try 

to bring a piece of hair from a lion . The first day she brought meat to a 

certain lion and watched him from a distance. The next day she did the 

same but approached him a little . For five days, she did the same thing 
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approach ing it little by little and finall y managed to cut a piece of hair 

from it. When finally she brought it to the wise man- he to ld her that she 

could do the same to her husband as she did with the lion - whom she 

could tame and make him love her if on ly she could wisely device a 

way. 

Such were the stories told to chi ldren in the past. Today we find lots of 

stories which are quite fascinating and different in content and style . 

They are . intended to be a source of knowledg e and enjoyment. As 

Sutherlnd observes 

Like adults. children read for many reasons : to dream, to learn, 
to laugh and to enloy the familiar and explore the unknown. 
They read for sheer pleasure and they absorb in their read ing 
those facets of books that reflect the developmental va lues 
appropriate to their particular stage of growth. Books may help 
children build a concept of the society, they help shape and 
sharpen their concepts about other people and may contribute to 
their self understanding (Sutherland: 1997: 1 0) 

What one reads as a child tends to become inspiring and influential as 

he grows up which explains why most of us still recall some stories 

vivid ly till date. As Landsbergs states: 

........... the books I read as a ch ild , transformed me, gave 
meaning and perspective to my experiences and helped me to 
mold whatever imaginative, intellectual or creative strength I can 
lay claim now. No doll or game had that impact on me .. no pair 
of new jeans ever changed my life (Landsberg 1987:7). 

Today, we do have plenty of varied children 's literature. However. 

unfortunately, not all literature can impart knowledge as a desired end 

result due to various reasons . For instance, some works may contain 

incomprehensible language wh ich makes it difficult for the child to 

understand the subject matter. As a result , the ch ild will come 'to dis like 

reading in general. Similarly, some books may arouse a great deal of 

anxiety - because of the craftsmanship of the writer who does not relate 

his wr itings to the psychological dispositions of the child . For instance, 
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ghost stories - dea ling w ith the fears of the dark might be told with such 

vivid exaggeration that they increase such fears rather than help the 

chi ld to overcome them. 

Some authors of children 's literature are of the opinion that children's 

books should serve as instruments for the confirmation of childishness 

i.e . to preserve the guileless and the ingenious. On the other hand 

some authors suggest that children's literature shou ld take into account 

the rea lities of the human condition which consists of hope and fear , 

doubts and rea ssurances, needs and fu lfillment so that the child reader 

w ill be able to know his surroundings and prepare himself to face the 

complexities of life. Consider the following opinion of Sutherland 

Like adult's books , chi ldrens books range from the inaccurate 
and mediocre to the reliable, the beautifully written and the 
permanently magnificent. Like adults books , children's books 
have become more sophisticated and frank in their use of 
language, and treatment of subjects once considered taboo 
(Sutherland 1997:22). 

Therefore whateve r literature children are given it should be very 

carefully selected and shou ld be appropriate to their level of 

understanding. It should also consider the fact that children are quick to 

grasp and register the good as well as the bad , a fact which ca lls for 

more attention rega rding the literature we choose for them. West's 

ideas in this respect, are worth quoting: 

Each child has a unique view of our world. Our world that 
is for now. In the mean time we have a clear duty to help 
sustain the openness of a child 's pure vision and its 
wholesome acceptance of what it sees and feel s in the 
world around it and within its own world .. . In a child we are 
presented with the clean slate, the processor of potent 
senses, the ready absorber of the slightest whim . We must 
realize that every confrontation , every spark of human 
intention and every touch is registered by a miracle and 
the life force within it , will use whatever it can grasp to 
further the motive of a tender captive mind .. .. The best of 
children 's books are a secret door (which you can enter if 
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you believe what is on the other side .). They are read ily 
available with a child and yet inaccessible if you spurn the 
child 's natural delight in the possibility of everything 
impossible (West 198842). 

There are opinions as to the nature of good books for children. Most 

would like to see in these books much of delight and fantasy that would 

on ly please the chi ld . They believe that a chi ld is entitled to happiness 

and joy and that he should never be made to know the unpleasant facts 

of li fe 

But ilccording to Sara Inns: 

When dealing with children , there is a very dangerous tendency 
to oversimplify and to avoid areas that are unpleasant or difficult. 
This often derives from too much emphasis on their smallness 
and lack of ability and are not on their grow1h and acquiring 
ability. This tendency can negate the very essence of the value 
of literature to children . For it can lead to an omission of those 
things that are of the greatest importance. Instead of children 's 
literature being the stairway to knowledge of the adult 's world 
and a guide to mastery, these tendencies emphasize the 
difference between adults and children and increase the 
feelings that adults wish to hide knowledge rather than convey it 
(I nns 196740). 

Authors of children's literature therefore must take into consideration the 

outstanding characteristics of children- what most markedly 

differentiates them from adults, in what subject matter the child's sphere 

of interest is - whether it is manageable and conducive to a meaningful 

experience, what solutions are available by tak ing into account their 

psychological make up. 

1.2 Statement of the Prob lem 

The chi ld is a physically and mentally tender being who is dependent on 

his/her parents , teachers or elders for the development of his/her body 

and mind. But he/she is also a person who is constantly_growing -
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growing to become an adult. What he/she wi ll become tomorrow 

depends on how he/she is raised today. 

A child is th e reflection of his/her upbringing - one can tell from what 

background he/she is coming from by simply observing his/her reactions 

and attitu des towards the cha llenges of life. A man whose childhood 

backgrou nd is filled with memories of love , fun , discipl ine and truth will 

certa inly turn out to become <3 productive and psychologically healthy 

being tha t would be a blessing to his fclln ily, community and the nation 

at large. The reverse is also true of a person coming from a love-!ess 

fami ly or lacking the proper care , understand ing and values. 

Although the family is the first institution responsi ble for the appropl-ia te 

development of the physical and menta l growth of the child , literature 

can be considered as another best means by which the child acquires 

knowledge and learns much. 

Cil iidren 's literature contributes to the mental development and growth 

of the child . Such literature can help children realize the reality and 

provide them with the mechanism of how to cope with it. It teaches 

them the do's and don'ts of their society, broadens their view of life , 

informs them what is going on in the world and answers their quest for 

knowledge. 

A child Ll sed to reading books (i .e. literature) is by far better off than a 

child who is not exposed to them , in his understanding of various 

aspects of life - like the experiences of people in the other parts of the 

world , some historical events, real life experiences etc. 

In this connection Mark West said: 

The pe rson who is what I ca ll a fit reader has a terrific advantage 
over people who are not readers. ' Ufe becomes richer if you 
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have the whole world of books around and I will go to practically 
to any length to bring this world to children (West 988:74) . 

The argument underlying the present study therefore is that literature 

meant for ch ildren should take into account the psychological make up 

of the child- that it should be able to. consider the chi ld who is small in 

mind but who is also growing, who is always curious and hence full of 

questions that req uire truthful answers (presented in a pleasant 

manner), who needs an entertainment of the mind but not an ecstasy, 

who needs to be informed about realities and problems of life but also 

needs to be provided with solutions. 

The study is directed towards an ana lysis of the relationship between 

the reading pieces of children's literature and their mental capacity, what 

the authors of such literature should consider about their intended 

readers - how their cognitive understanding functions at different stages 

of their lives so that their writings appea l to the intended chi ld reader 

and contributes to the advancement and progress of the mental hea lth 

of child readers. 

In the light of the above argument, an attempt will be made in this study 

to analyze a number of works of ch ildren's literature in relation to their 

psychological significance for the particular group of children for whom 

the literature is intended. 

1.3 Objective of the Study 

Anyone who is interested to insti ll val ues and impart knowledge to 

chi ldren through literature will have to get a glimpse of the positive 

impact and sign ificance of the various type of lite rature meant for 

chi ldren. The study will give an insight into which type of literature has a 

positive impact on the child reader depending on the content and 

subject matter of the writing . This wili be made possible once the 
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cognitive development of children at various stages of their life is well 

understood. In other words , the study aims at identifying features of 

literature which would have a positive impact on the ch ild reader during 

the different stages of his growth into adu lthood. 

1.4 Significance of the Study. 

The knowledge of the positive/negative impact that literature has on the 

mind of the child reader is very significant for those who believe tha t 

childl'en need (like anyone of their basic needs) to read literature for the 

positive de'velopment and progress of their minds. As a result, they will 

be selective in their choice of literature . Second ly, it provides some 

insights for writers of child ren's literature to make their writings not only 

impressive and exciting but also write as per the need and requi rement 

of the cognitive level of the intended chi ld reader. Th irdly, it will also 

enable parents , teachers , elders , policy makers and other stakeholders 

in chi ldren's literature to select and produce such literature in view of the 

ch ild's individual development and that of the community at large. 

1.5 Scope of the Study 

The study is delimited to children (i.e. psychologically healthy and 

normal ch ildren) from the early childhood to later childhood (preschool 

children to children aged 12 - or ch ildren from 3-12 yrs .) 

The study is also confined to the 'imaginative literature' which are not 

found usually among the textbooks of school children. 



1.6 Methodology of the Study 

The device that will be used for this paper is library study, textual 

ana lys is of selected works based on experimentation and data co llection 

from field survey. 

For the purpose of this study, ch ildren of three different age groups 

(i.e. 3-5, 6-9 and 10-12 yrs.) have been selected from the non-public or 

private schools in Addis Ababa (About an average of 120 children from 

each group) 

/0 
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CHAPTER TWO 

LITERATURE REVIEW 

The area of study i.e. children's literature , although very fascinating , is short 

of resources. 

Not much information is availab le by way of criticism on children's books. A 

few sources are here and there but they are not sufficient. This is the major 

problem the researcher encountered whi le pursuing this fie ld of study. 

That being the case , an attempt is made, to dig out sources from the few / 

books available in the libraries, some internet sources and from bOOkS .-/ I 

acquired from abroad . 

2.1 A Brief Review of Children 's Literature 

The following review, may give one a glimpse of what is to come in the 

fol lowing pages. 

Starting from the definition of children's literature, one can say it is very 

controversial in that it demands a proper understanding of who children 

are and also the bounda ries set fo r their reading. In other words , 

questions like what makes a certa in literature chi ldren 's or adult 's is the 

major area worth discussing. Children 's literature does not depend only 

upon the author's intended writings - since many writings intended for 

children end up being popular among adults . (e.g . The Hobbit) . On the 

other hand, some literature meant for adults turned out to be popula r 

among children . (e .g. Robinson Crusoe) . Another problem lies in 

differentiating books used for 'didactic or educational purpose' from 

'books meant for amusement and pleasure.' The following observation 

made by Darton is worth quoting in this context: 
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By children 's books, I mean printed works produceo ostensibly 
to give ch ildren spontaneous pleasure an<;l not primarily to teach 
them nor solely to make them goo'd nor to keep them profitably 
quiet (Darton 1982 i) , 

Publishers usually describe on the book jackets whether a book is intended 

1"01 children or for adults and based on such descriptions, librarians , 

teachers , parents and the li ke decide the level of the book But still we find 

such decisions to be of the publishers only and may find these books to be 

popular among the 'unlntended group ' of either children or adu lt readers. 

In sum it is easy to say where chi ldren's literature begins- with 
bOOKS for infants 2nd toddiers . It is noi easy to say where it 
ends and young adult literature begins although the books 
themselves may have been published as distinctly labeled 
entities or shelved in separate parts of a school or public 
library (Sutherland, 1997:5). 

Thus one finds it difficult to have a distinct demarcation between the 

chi ldren and the adult literature fur reasons mentioned above . However, a 

closer study of the cognitive development of children at various stages of 

their lives may give aile 3n insight as to what is appealing and attractive to 

their mind and what is difficult or beyond their scope of understanding and 

enjoyment , and this also with convincing psychological causes. This in turn 

helps us know which stories are appropriate for children or which are worth 

reading , Of which are not recomillended for chi ldren. In other words , one 

wil l definitely come to understand why certain books are popular with 

children than others 

Why defin ing children's literature becomes a difficult task can also be 

attributed to the fact that it is written and produced by adu lts who believE 

that they know what childlen wa'li or what is appealing to their mind. 

Stienbe rg explains this difficulty as follows: 

Books written fo;' children differ fundamentaliy from those writtell 
for adults ii) two res pect~. The range and concept and language 
2va'iable t·~ the wl iler is limited by the immediatE understallding 



and taste cf his expected readers, and secondly the tota l 
operation of writing, producing. publishing , marketing and even 
buying chi ldren 's books is carried out by people other than the 
ult:mate consumers - the ch ildren . Neither of these factors 
necessanly affects the qua lity of the literature intended for 
children but In practice their presence has led to the appearance 
of much material that is either sentimental or condescending or 
is composeci from motives of 8 strongly educative didactic nature 
(Steinberg 197 340) 

An npprop l'la te wny to judge whether a piece of literature or any children's 

book is good 01 1101 sc goud is by s imply observing how children respond to 

thai pariicu la l hook/llie l atule. Arbuthn ot says that one can classify a book 

as 'good whel l cllildren enjoy it c;nd 'poor when even adu lts rate it as 

classic and children are unable to read or are bored by it. 

.. the question one should ask would be Will thiS book call 
into play my chi ld s imagination? Wil l it exploit his capacity for 
oeing curious? Wi ll its language challenge his awareness of 
rhythm and structures? Will its characters and events call and 
even strengthen his understanding of human motives and 
circumstances of causes and effects'l And will it provide him 
with a JOY tha t is in some pa li the joy of achievement of 
understanding of trium phant encounter with the new? 
(lnns196743). 

Although various opinions are forwarded as to the nature of children 's 

literature , one can draw some common elements inherent in them: the 

e lements of curiosity, surprise , beautifu l illustrations and the like . A good 

children 's book does more than entertai l1ment- it also en lightens the child 

reade r and encourages him to seek more 01 such lite ratu re .As West 

observes : 

When I am wnting for adults. I am just trying to enterta in them . 
But a good chi ldren's book does more than entertainment. It 
teaches children the use of words, tile joy of playing with 
language Above all. it teaches child ren not to be frightened of 
books If they are going to amount to anything in life, they need 
to be able !o handle books If the books can heip child ren 
become readers. then I feel I have accomplished something 
i~lpo rtallt (West 1990.66) 
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What should be included and excluded in ch ildren 's literature is also 

another issue worth examining here. There are arguments as to what the 

common themes or subject matter of child ren 's literature should be . 

Some are of the op inion that children need not read stuff beyond their 

fami liar experiences and even literature should make no demands upon 

them to transcend the literal limits of their own experience . In other word s, 

children should only read literature that tells about anything within the ir 

experience, the ir environment, their country, their people , the fauna and 

flora they are familiar with and noth ing more. This idea is orig inated from 

the belief that childhood should be preserved and cherished and therefore 

introducing the adult 'fa cts of life ' to the child will somehow co rrupt the 

child 's innocent mind . As Egolf points out : 

I think we are possibly inclined, in a ch ild 's read ing to shelter 
him too much from the harder facts of life. Sorrow, failure , 
poverty and possibly even death if handled poetically can surely 
be introduced without hurt. If no hint of the hard world comes 
into these books, I am sure th;)t we are not playing fair (Egolf 
1980293) 

In a sim ilar vein , Townsend states : 

..... what I believe is that chi ldren's books should never minimize 
the fact that life is tough and virtue ought to triumph in the end 
because even the best regulated children's lives are so insecure 
that they need reassurance but there is no point in pretending 
that wickedness and hardship don't exist. And one shou ld 
never write to a hypotheti ca l children 's level or reduce one's 
vocabulary ... Rea lly the main thing is Just to shove all theories 
aside and enjoy the writing ... That is the only way to produce a 
good work (Townsend 1971 :25). 

Unlike what the layman thinks of the elements of good children's literature, 

as one that always reflects the good and not the evi l side of life, another 

critic suggests: 

I don 't think a happy ending should be one of the requ irements 
of children 's books. Kids want their books to reflect real ity. They 

I~ 

J 



know tha t the bu!ly doesn 't always get his comeuppance in the 
end 0/Vest 199830). 

The foll owing scholar is a lso of the same op inion: 

Children's literature speaks not only of that , which is beautifu l 
but alsc intrigue, tension, and fear of socia l consciousness and 
of the nobili ty or morality of its characters of the horrible, the 
painful and the undesirable (Forum anthology vol.1 (1984-1988) 
I n The Range of stories for ch ildren, Selected articles from 
English Teaching , US Information Agency Washington pp.113). 

Sara Inns supports the above remarks . 

. . it seems to me that the proper satisfactions of reading , even 
in the newly illi terate ch ild even indeed in the non-l iterate story 
listening child - provide a robust affirmation of our common 
humanity, or capacity, whether we are young or old , to 
understand and to be moved and to gather to ourselves the 
products of the creative imagination (Inns: 1967:44). 

A lmost a ll wri ters on children's literature gave their op inions as to how It 

should be written in relation to their cognitive development. Although not 

directly stating their primary concern which is the enjoyment of a piece of 

literature by the ch ild , the fact that literature should bring the chi ld's mind to 

play, song or bright colored illustrations , that it should provoke the child 

reader's curiosity etc. confirms the fact that children's literature is not merely 

like adult's lite rature but is directly related to their cog nitive level of 

understand ing. 

In view of the above-mentioned opin ions , it wou ld only be appropriate at this 

stage to give a simple definit ion of the meaning of children's literature as 

fo llows . According to Funks and Wagnall 's Encyclopedia: 

Writings designed to appeal to chi ldren either to be read to them 
or by themselves including fi ct ion , poetry, biography and history. 
Children 's literature also includes riddles , precepts, fables, 
legends, myths and folk poems and folktales based on spoken 
tradition. Ancient literature such as the 'Homeric stories' is often 
adaptable to children's reading because of its simple narrative 
form s. 

/ 5 

J 



Based on the above mentioned definition, an attempt wi ll be made in this 

study to show the va rious types of children's literature and their 

psycholog ical impl ications . 

2.2 Related EssaY!l 

As already mentiolled above, there are oilly a few research studies on 

child rell 's literature by the former graduate and undergraduate students 

of the Addis Ababa University. 

A study conducted by Mesfin Melese (1983) briefly mentions the fact 

that authors of chi ldren's literature should always take into account the 

psychology of their intended reade rs - the children- for such knowledge 

enables them to write what is appeali ng to their mind . According to him , 

the authors are ab le to gain such knowledge from their own experience 

and insight. 

However, on ly the experience and knowledge of the author regarding 

the mind set of children wou ld not necessarily make the author a 

producer of wonderful and popular children's literature. A further study 

of the cognit ive development of children at various age groups is one 

good way by which an author can gain more valuable insights into the 

world of children . 

Fekade Terefe (1992) in his essay 'Children's Literature, Content alld 

Language' emphasized the psycholog ica l significance of children 's 

literature , how it is important for the authors of ch ildrell 's books to 

ensure that ch ild ren get the intellded message by using lallguage 

appropriate to their understanding. He also asserted that the content of 

such literature becomes an important consideration as one writes for 

ch ildren . But in this essay, no detai led description of the worki ng of the 

, (, 

\ 



child 's mind in relation to the su itability of the literature is given . The 

major emphas is is on the language and content of such books. 

A study by Oerje Melaku (1994) reveals how the non-availabil ity of 

solutions for prob lems posed in children's literature affects the child 

reader. But the issues of how one could feature problems in such 

literature and how to provide solutions at the same time without affecting 

children have not been elaborate . The study's main emphasis also is on 

ch ildren 's books In Amharic. 
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CHAPTER THREE 

HISTORY AND TYPES OF CHILDRENS' LITERATURE 

Before examining the stages of the child 's cognitive development and the 

literature suitable for their reading , it is necessary to understand what 

childhood means. 

3. 1 Definition of Childhood 

Childhood is a world of miracle and wonder as if creation rose, 
bathed in light, out of darkness, utterly new, fresh and 
astonishing . The end of childhood is when things cease to 
astonish us. When the world seems to be familiar, whEn one 
has got used to existence, one has become an adul t (Papalia 
D.E. et al. 1999: 309). 

There are a number of definitions to the term 'childhood. ' Most of them 

try to define it in terms of the age. Others relate it to the mental maturity 

of the chi ldren under discussion. Still others cons ider it as a time of 

physical growth of ch ildren whom they consider as 'miniature adults' . 

Fekade Terefe (1992) in his sen ior essay described the various opinions 

forwarded regard ing the beginning and end of childhood. Accord ing to 

him , the educationalists suggest childhood to be up to 12 years of age, 

the psychologists up to 13 years, the physicians up to 13 years and 

accord ing to the Ethiopian proclamation of Children's Commission, 

childhood begins and extends from birth to 14 years. 

What the various psychologists suggest however is relevant to this 

study. Developmental psychologists divide the period of childhood 

mostly into four periods and they provide the physica l, mental , social 

and emotional developments of each period in detail. 

Accordingly, the fol lowing groupings into various ages seem to be very 

common among them. According to William A. Kelly and Kelly M. 



(1938), this division is also based on the children's level of mental as 

we ll as physical development. The following are the major divis ion 

according to the above writers: 

1. The Period of infancy: 
2. Early Childhood 
3. Chi ldhood Proper 
4. Later Childhood 
5. Adolescence 

Birth -3 yrs . 
3 -5 yrs . 
6 - 9 yrs. 
10- 12yrs. 
12-21yrs. 

From the above groupings, we can see that psychologists view 

childhood to be from the age of 3 up to the end of adolescence. The 

study has taken this division for the purpose of this particular study, and 

it would underline the research conducted in the psychological and 

literary exploration of chi ldren in the ensu ing chapters. 

3.2 A Brief History of Children's Literature 

The various sources we find regarding children's literature reveal the 

trends in the origin and growth of literature meant for ch ildren, in 

Europe. 

Children's literature can be traced back in its origins to the ora l culture of 

old times. People used to maintain their tradition , religion and beliefs 

through narration of these beliefs and experiences to their young ones in 

the form of stories . The teachings were mainly in the form of poems and 

songs which makes it possible to make them last for longer generations. 

As Obersteisn remarks: 

It was in this oral culture we are told, poetry became an 
invaluable aid to memory in dispersing not only the ta les of the 
Gods and famous men but also the words of hymns and prayers 
and details of rituals (Obersteisn: 1994: 37) . 

This was especially true of the Greeks and the Romans. With the 

emergence of Christianity, came the teachings to ch ildren of the 
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Christian fai th and with it the read ings of the holy books - the Bible , the 

hymns, the psalms etc , to children. As the same scholar adds further : 

Memorization of parts of texts was the method of learning in the 
earlier stages particularly for children and these same texts 
would then be encountered throughout the duration of education 
(Obersteisn 1994 46) . 

Before the invention of the movab le type, all books were instructional 

and written by monastic teachers, intended for wea lthy farnilies 

beginning the tradition of didacticism in children's books . 

In the 15th century . with the coming up of the movable type (in 

Germ any) emerged the courtesy and behavioral books. These were 

books meant to inculcate discipline and va lues to children . 

Accord ing to (Thawaite M.F in his book 'From Premier to Pleasure' 

(1963)) the emergence of the Printer in the 18th century gave impetus to 

publication of children's books . The influence of Lock and Rousseau 

regarding the teachings of ch ildren to inst ill knowledge and discipline 

also greatly affected the nature of children's books published in those 

days. 

Chi ldren 's books flouris hed in the 19th century. Most books however 

were pub lished to support formal school curricu lum in developing 

countries . Most ch ildren 's books in Africa and the colonial world had 

European influences. The European missionaries played a great role in 

this respect. 

Toward s the end of the 20th century, with the technical advancement, 

there emerged the production of color books at an economic price . 

The reason for the great leap towards children 's literature in the 20th and 

215t centuries is the fact that scholars realized the importance of the 

elements of amusement and pleasure in children's literature as in adu lt 
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literatu re . Jean Jacques Rousseau and John Lock take the credit fo r this 

education/amusement divide in children's literature. 

Today we fi nd many books for children all over the world with various 

themes and styles. Children enjoy the variety of books and select 

especia lly some litera tu re that is very popular among others . 

Some of the popular children's literature we find today include Aesops' 

Fables . Hans And erson's Tales, The Ara bian Nights, other popu lar 

myths and legends. 

3.3 Types of Children's Literature 

Chi ld ren's li terature today varies in its type , content and genre. Poems, 

folkta les, animal stories , fables, historica l fiction, biog raphy and the like 

are among the cern man ones. 

The following descript ion gives a general idea about the nature of such 

literature . 

3.3.1. An imal Stcries 

These are stories for children using animals as the main characters. 

Children cherish such stories because they initiates thei r desires to 

nurture and protect the animals they closely know through these 

stories . These stories also enable them to acquire the names of 

domestic animals and beasts if the stories specially involves 

pictures . Some of these books in a way teach readers how to train 

these animals that may help interested children to do so with their 

own pets 
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But why chilcren like such stories IS mostly because they see in the 

loyalty etc, wh ich are pleasing to them. As Arbuthn ot says 

Best of all. these four-footed heroes dlspl2Y the litO: y 
qualities that children most adm ire in human bein>;s. 
courag e in the face of danger, fortitude In suffering 
loyalty to cubs , matf: or master and final ly a gay zest for 
life that is much like the child's own frisky coltish 
enjoyment of each day IArbuthnot 1964 419) 

Arbuthnot again classifif:s these an imal stories IIlto Ii H ee groups 

'Talking beasts' , 'Anil!\als as /I.nimals but ta lking' and 'Anlma!s a,. 

Animals objectively repolied' 

In the ilrs! category (the 'Tnlking beasts ') anllnals are given a 

human characte r and the stories are meant to inlpali knowledge of 

the cOllllllon human follies and the struggles for survival. They ale 

similar to fables and Arbuthnot calls such stories of talking beasts to 

'ourselves in flll' - depicting the nature of man in the anilllal 

characters. 

In the second category, we find 'animals as animais but talking .' 

These stories tell us what the anima l is feeling, what it is thinking 

about and what it intends to do without being given an extra power 

of speaking as in the first group In other words except that we are 

told about the thou ghts of the animals . the story is true to the lives of 

these creatures. ,i',n example of such literatul'e wou ld be The Jungle 

Book by Rudyard Kipl ing 

In the third category comes 'animals as animals objectively 

reported' In these stories, we find animals as we see them in the 

real world They do nor talk but Simply make noise- for example we 

read the oog III a 510r'y bari'ins;, the horse neighing or the birds 



sing ing Such stories mainly ae~'ii with domestic animals, peL; , 

kittens. horses or dogs. In these ~tories. the child ,e2der tries te 

guess at what the dog is pleadlllg with his mastel to do or iries to 

guess at possible solutions to the dog's difficulty. It is the element of 

uncertainty in these modern animal ta les that mClkes them more 

exciting than others. 

3.3 .2. Picture Books 

These are books me21nl mainly for preschool ch ild ren . They consist 

of bright colored pictures with smail iliustrCltions describing the story 

of the charCl cle rs in the given pictures The bright colors In red. blue 

and yellovv 3S freqUently employed in these picture books, are 

always eye ca tching and enchanting for preschool children. The 

illustrations are s imple and are support ive of the stories . 

3.3.3. Fables 

They are simple stories that incorporate cha racters .. rnostly animals 

whose actions teach a moral lesson or universal truth~ As 

Sutherl and points out: 

Fables are bnef narratives. wllich take abstract ideas of 
good or bad . wise or foolish behavior and attempt to 
make Ihem conclete and striking enough to be 
unders!.ood and remembered The chief actor in most 
fables IS an animal or inallimate object which behaves 
likE' a human being and has one dominant Irait 
(SurllerlaGd 1997225) . 

F abies have a likeness to proverbs and parables -- they embod y 

universal truths In a bm,f striking form Fabies 81-e said to be one of 

the anCient vvri l ings tnat emerged after the or81 liieratu re. H;story has 

it that it st21~ed wittl Aesop's fab les .. wile) NilS a Supp()sed to Le 

Greek sloVe f Ie used fables for polit icai purpo:;es 'hee'3use feee 



speech under the tyrants was a risky business , protecting himself 

and veiling his opinions behind such little stories.) 

There are various types of fables Apart from Aesop's fables we have 

the Panchatantra (Indian stolies composed in Kashmir around 200 

B.C) , the Jataka (the Buddhist stories concerning the rebirth af 

Buddha many times ill the form of animals until finall y he became the 

Buddha - the 'enlightened one') the La fontain (a French writer and 

poet who wrote fables in graceful verses) 

The essential elements of a true fable accord ing to Sutherland are: 

i) Brevity in telling. clarity of style , animal characters with human 

attributes, pithy lessons about human conduct. 

ii) There is little of high ethical purpose in the episodes; they are 

more like a fascinating look ing glass reflect ing the fo ll ies of 

mankind. 

Iii ) They are both didactic and universal; their universality makes 

their didacticism bearable . Children are made uncomfortable by 

stories that preach directly but if they see that the lesson of the 

fables app ly to everyone. they can better appreciate the wisdom 

and humor of these tales. 

The foll owing two are examples of fables taken from the 

Panchatantra and frolll Aesop. 

The Pachantra - a textbook on the wise conduct of life ; (as quoted by 

r,rbuthnot . l 964): 

A friend in need is 8 fri end indeed 

fl.lt holJSlh of different caste . 



The whole world is your eager friend 

So long as riches last 

Another of such fab le from this same book reads as follows. 

Make friends, make friends, however strong or weak they be: 

Recall the captive elephants 

That mice set free. 

The foll owing is another fable taken from Aesop's . 

The story of the Hare and the Tortoise - (please refer the appendix 

for the original vers ion) where they join in a race . Because the hare 

was over confident of its ability to win the race, it decided to sleep for 

sometime after the race had begun. To its dismay, the hare woke lip 

to find the tortoise almost on the finish ing li ne. Then the hare ran as 

fast as it could but in vain - the tortoise had already won the race . 

(Please refer to the appendix a version of the story) 

The lesson is crystal clear - similar to the proverb that says 'Pride 

Precedeth Folly' or 'Slow and Steady Wins the Race' 

3.3.4. Folkta les 

According to various scholars folktales sometimes are referred as 

'traditional literatu re ' these are ancient stories and poems that grew 

out of the human quest to understand the natural and spiritua l that 

was preserved through time by the oral trad ition of story telling 

before being eventually written down. 

Although origilla lly not meant for chiid ren , folktales rema in to be the 

favorite of tladitionalliteratu re even to th i2 date. 



Historically, the nobility and their couriers - used to hear folktales of 

heroism, valor and benevolence of people like themselves. II' 

contrast , the stories heard by the common people portrayed the 

ruling classes as unjust or hard taskmasters whose riches was fair 

game for those common folk who were quick witted or strong 

enough to acqUire them. 

Folktales around the world have a universal nature , regardless of 

geography or cu ltural differences because of the appeal to all people 

in general 

Folktales are sometimes referred to as the 'mi rror of the people' 

since they reveClI the thoughts and beliefs of a particular society 

They are also referred to as the 'cement of society' as they keep 

intact the conduct and traditional thoughts of a societal group. 

Arbuthnot, in expla ining why folktales are still popular with chi ldren 

elaborates the structure tilat makes up th e tolktale, wh ich according 

to him. is the reason for their popularity Accordingly, folktales have 

three major parts. 

I. The Introduction. This PClrt in troduces the characters, the time and the place of 

the story. the theme and the problelll to be solved. It usually starts with the 

enchanti ng words of 'Once upon a tillle' or 'Long ago .. 

II. The development. this part is the plot. which in folktales is full of suspense and 

action that appea ls to young readers. 

III. The Concil/sion. This part. the conclusion , usually comes swiftly and is as 

brief as ihe introduction. 



There is a tendency among most people of using the terms 'folktale' and 

'fairy tale' interchangeab ly Bul fa iry tale is just pa rt of folktale having char actel C 

ca lled 'fairies' 

Folktales , according to some scholars, in children's litp.rature, are of differen, 

types- the major ones being the following (As quoted by Brown C.L. et a: 

3rd ed, V. 1999 100). 

i) Cumulative tales, are tales that use repetition, accumulation and rhyth,, ' 

to make an entertaining story. 

ii) Humorous tales revo lve around cha racters incredibly stupid and makin~ 

funny mistakes (Such tales are also known as 'noodle heads', 'sillies . 

'drools ' etc). 

iii) Beast Tales have ta lking anima ls and oversta ted act ion having comic 

appeal and guaranteed laughter. 

iv) Pourquoi tales.' The word "Pollrquoi' in French stands for 'why'. These 

tales provide primitive explanations for the many 'why' questions eariy 

humans asked. However , unlik", myths , the deities play no role and the 

setting is earth ly . 

v) Realistic Tales .' These are tales where cha racters , plots and settings 

could possibly have occu rred . Exagge! ation is limited and there is no 

magic whatsoever in these stories . 

vi) Religious tales : Th ese are stories that contain religious doctrines in a 

narrative form (parables) or stories based on religious writings from 

re ligious manuscripts . (e g. The Parable of the Prod igal Son in the Bib!e) 



vii) Magic Tales. These are also ca lled 'fairy tales' or 'wonder tales'. 1 he\, 

contain elements 0' magic or encl',an tme"" in charc>rtl"rc riots or <pltinr'c 

Consider this definition 

The modern word 'fairy' comes from the French word 'fee', a name for 
a variety of supernatural creatures who inhabited a world known In 
French - 'fiere'. Into the word have been given wider meanings 
borrowed from the Medieval Latin fa tum, fate' or 'destiny'. TheSE 
ideas ail enter into our concepts of fair ies as supernatural creatures -
sometime li ttle and lovely, sometimes old witch wives or sometimes 
wise women like the Jutes who have the power to encil<'Jnt or to CilS! 

spells en human beings (Forum !Inthology vol 1 (1984-1988) In. Thl 
Range Of stories for children: Selected articles from Englr~.I· 

Teaching . US Information Agency pp 113 pp 272) 

Fairy tales are appealing to most ch ildren In them there ale VilIIUL. 

characters created by the Imagination apart from the falrres In which ma>!" 

and fantasy intermingle. They have great cultural value and playa role in the 

building of character as they are written in poetic forill . They embody 

universal truths that have a posit ive impact on the emotional development of 

children . The fo llowing definition is useful in this context. 

Fairres. elves, fixies. brownies, witches, magicians , genies and fa'ry 
godparents are pivotal characters in these stories and they use magic 
objects or words to weave their enchantments. Talking mirrors, 
100yrs. nap. glass palaces, enchanted forests and magic kisses are 
the stuff of magic tales (B rown C.l pt al. 1999100) 

3,3,5, Myths: 

1 hese are stories that recount and expiain the origins of the world 

and the phenomena of nature. They may have originated in ilncien t 

relig ious ritua ls. AccordIOlg to the Encyclopedia Britannica (as quoted 

by Arbu thnot ; 

Cosmic phenomena (how earth and sky came to be 
seperaled) Peculiari ties of natural history, the origin 
of human clv;lizatlon, the origin of socia l or religious 
customs The ~attJ re 01 i)istory cf obJecrs or \VCrSh ip 
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The characters in these stories are mainly gods and goddesses with 

occasiona l mention of humans . The setting is above or 3 W.o) fro'" 

the earth , in the home of the gods. 

Myth is very complicated. Suiherland states that it attempts Ie 

explain in complex symbolism the vital outlines of existence . The 

complexity and symbolism often found in myths make thelll 

appropriate fo r an older audience than is usual w ith other kids of 

literature. When some myths get simpl ified for a you nger audiencE 

the oversimplification rous these stories off their power of appeal 

3.3.6 . Epics: 

These are stories about human heroes. thei r adventu re and activil ies 

as super men that are sometimes part of the story. e.g. Uiysses, 

Beowulf, Robin Hood etc. 

Because of their length and complexity , epics are more suitable and 

enjoyable for older ch ildren. 

Tales of human herces buffeted Violently by gods and 
humanity but daring greatly suffenng uncomplaining ly, and 
endurlllg staunchly to the end. Such tales , hav!Ilg a human 
hero and embodying the ideas of a cu lture are called epics 
The heroes of epics often emerge as legendry characters, 
humans who are said to have accomplished memorable 
and often impossible feats (Sutherland 1997211). 

3.3.7 . Legends 

They are more or less the same like the ep ic stories w ith 
ins ign ifica nt differences. 

They are stories based on either real or supposedly real 
individua ls and thei r marvelous deeds. Legendaly 
characters like King Alillur. La nce!ot and Meslin and 
legendry settings such as Camelot are a tantalizing 1l1ix Of 

realism and fantas y {Brown C L et al 1999:99) 



3.3.8. Poems 

These are stories in versification. Their special effect IS as follows . 

.. and like our ancestors who did not read. children react 
with great joy and pleasure when Ihey heal selections in 
verse. 'Say it again, say it again ' they will say as they 
move and sway tllei r bodies to Its rhythm and music 
making time and chanting the worde themselves (Brown et 
al. 199940) 

Children (especially small ones) likE' puer:y 01 nOI sense verse for its 

musIc and rhyme. Of COlilse the poetl! l1leant'ol theni is usually 

simple and easy to understElnd with 1 hyrne ant! rhythm niat i, 

pleasant to the ea l . We do not fino blank verse 0: free verse written 

for child audience: 

Poetry is a natural beginning to literature for young 
children and an enjoyable literary form for all ages In their 
earliest years , children acquire language and knowledge 
of the world around them through lis tening and observing . 
I"oetry. prima ril y an 01 al fUllfl of iiterature that draws 
heavily on the auditory percept ions of ihe listeners is 
Ideally suited to children at thiS stage (Brown C L. et al 
1999:40) 

Historically poetry for children is said to have begal-' centuries ago in 

the fO! 1ll of nursery rhymes that were reci ted to babies and todd lers 

by caret akers. Latel on these co llections were printed in the form of a 

bock v, ilich later ca me to be ca lled 'Mother Goose Rhymes '. The 

period that follows from the middle of the 19th century to the 1920's 

saw flou rishi ng of sLich poems rangi ng flom moralist ic poetry to a 

tota lly di fferent type that descrrbes beauty of life and natu re. 

Today in an age when children are exposed to TVs, radio and sOllle 

other media. poetry is losing its fOlmer populali ty because it cou ld 

not pOSSllJly beat the cOlllpeti~lon 
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However, good poetry can stili win the hearts of children !f properly 

chosen. 

Good poetry for ch ild ren has the fo llowing elements (according to 

Brown C.L. et a1199945) 

i) the ideas and feeling expressed are worthy, fresh and imaginative; 

ii) the expression of the ideas and feelings is unique often caus ing the 

child to perceive ordinary things in new ways ; 

iii ) the poem is appropriate to their experiences and has no sermon 

like elements ; 

iv) the poem presents the world through a child 's perspective and 

focuses on children's lives and activities as well as on activities to 

which people of all ages can relate ; 

'v) the poem contains singmg quality and melodious movemef<ts; and 

vi) the poem uses strong , VigOroUS , warm, delicate and precise words 

that are written with accurate peliection; 

3.3 .9. The 'NonSense Verse' 

These are poems meant to entertain and fill children with laughter. 

The words used do not usually make any sense but are easily 

understandable. The non -existent words and the way in which they 

are applied to make a statement are quiet unique and indeed 

interesting. 
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The fo llowing is a non-sense verse by Mrs. Richards as quoted by 

Arbuthnot (1964); it reads as fo llows: 

Elephaony 

Once there was an elephant, 

Who tried to use the telephant, 

No, nol I mean an elephone 

Who tried to use the telephone 

(Dear mel I am not certain quite 

That even now I've got it right.) 

Howe'er it was, he got his trunk 

Entangled in the telephunk; 

The more he tried to get it free, 

The lounder buzzed the te lephee 

(I fear I'd better drop the song 

Of elephop and telephong) 

Such is th e kind of nonsense verse, which is striking for its use of 

nonsense words creating humor. According to Arbuthnot, nonsense 

verses are important for the child as it relieves him of tension and 

every routine, gives time and a re lease of the mind . 

If nonsense verse provide such a release, blessed be 
nonsense, (Arbuthnot 1964: 118). 

Children can be encouraged to love poetry if they keep reading such 

nonsense verse. 

3.3.10. Fantasy 

These are stories dealing with the unique or new experiences of life 

as invented by the author. As Smith points out: 
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The world of fantasy is the world we create, imagine, 
makeup - a world thai never was until we summoned it 
into being , but then continues to exist as a mental real ity 
(Smith 1967: 172) 

Stories of fantasy have the power to excite, to astonish and to amaze 

the reader. This is because of the newness of the idea, the invention 

and the discovery of events that sfirs the imagination and fills the 

hearts with excitement 

Such stories may create a world of thell own, either on eal11l 0 1 in the 

air. People may get transformed int cJ anima ls, anirnals into people. 

There could be a number of stories with a magic touch. Th lough the 

power of magic, inanimate objects can speak, older people can be 

transformed to young etc. Every event is fanciful. This is what makes 

a fantasy: 

The primary elements of story - setting, character, and time 
are the elements most writers manipulate in order to create 
fantasy. Other worlds could be other planets. The 
supernatural character is another choice for achieving 
fantasy (Sutherland 1997228) 

Historically, Hans Christian Anderson IS cred ited as the originator of 

fanciful ta les. He started with adaptations of the tradit ional tales, new 

stories in folktale sty le and through his creative power elevated such 

tales to fanciful tales . 

The essence of fantasy for children is that it creates laughter and its 

deviated nature enables them to re lax and dwell upon the unusual 

and relieves them of the day to day routines of life. 

Children need the therapy of laughter that is to be found In 
modern fantasy . fantasy as a ccrrective for the too tight 
literalness that is a frequent product of our mechanistic, 
science conscious age. (Forum Anthology Vol.1 (1984-

I 
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1988) IN: Selected Articles from the English Teaching 
Forum. US Information ,l\gency.Washington.pp.23) 

Examples of fanciful stories are the "S leeping Beauty", "Snow WhltE:". 

etc. 

3.3.11 . Mystery 

The mystery tales are usually the adventure stories with plenty of 

breath-taking action to keep young thrill seekers absorbed . 

Such stories. hecause of the thrill and excitement they create, help 

estab lish the reading ability of children - as they try to eagerly know 

the end of the story and therefore they tend to rapidly finish the 

book . Thus , ullconsciously, they will improve their reading ability 

As an example of good adventure literatu re one may mention Robert 

Lou is Stevenson's Treasure Island. 

3.3.12. Historical Fiction and Biography 

These are informative books that create in the child the awareness 

about people like himself residing in other parts of the world or in 

other eras different from his own . (an examp le wou ld be for an 

Ethiopian boy , a story of a boy residing in Kenya , how he looks after 

his cattle, how he spends his days, etc .) Such books provide him 

with information about other cu ltures , other ethnic groups in other 

parts of a society They impress children with a sense of reality of 

'other days' in 'oihel places'. 



CHAPTER FOUR 

AN OVERVIEW OF CHILD'S DEVELOPMENT: 
A CONCEPTUAL FRAMEWORK 

The study of child's development is mainly concerned with the scientific study 

of ways in which children change or stay the same from conception through 

adolescence. 

All major stud ies on child 's development however providE three malor 

aspects of development: (As presented by Papalia DE. et. al. 1999). 

The Physical Development 

The Cognitive Development 

The Psychosocial Development 

The present study dea ls mainly with the cognitive development of the child 

although all the three aspects me interrelated. 

Developmental psychology is a field of study that is mainly concerned with 

the study of the developing child, the child's thinking , understanding, learn ing, 

perception, emotion and other activities that make it differ fraln those of an 

adu lt not on ly in quantity but also in quality. However, we find a number of 

variations among the developmentalists in their approach to the study and 

the emphasis they give to certain factors in the development of the child. 

Some influential theories and perspectives that underlie research in the child 

development (as presented by Papalia D.E. et al. 1999 309) are discussed 

below in a brief manner. 

\ 
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4.1 Psychoanaly tic Perspective 

Originated by Sigmund Freud in the 20th centu ry. the main objective i::; 

aimed at giving people insight inio the unconscious emotional conflict 

This perspective provided awareness about the UflCOtlSCIOlIS thoughts 

and emotions . the ambivalence of early parent .. child relationships and 

tile presence of sexual Ulges from birth . 

4.2 Contextual Perspective 

It emphasizes that development IS inseparable from tlw sGclal context. 

that C11 ild'5 development should always be seen In relation to the socia 

cultural environment in wh ich the child is rea red. 

Vygotsky. (as sta ted by this same source ,) the proponent of 'socio­

cultura l' theory, sa id that the development of children from one cu lture 

or one group with in a culture may not be an appropriate norm for 

chi ldl en in olhel' socie ty. 

4.3 Ethnological Perspecti ve 

The main emphasis here is on the biolog ical and evolutionary bases of 

behavior ii deClls with compwative resea rch to Identify which behavior 

is universa i ano which are specific to a particular species They identify 

behaviors ;hal are adaptive at differel1t parts of tne life span 

4.4 The Learnin g Perspective 

It is a vie''\! of development concemed with changes in behavior that 

result from expel ience or adap:atlon to the environment 



4.5 Cognitive Perspectives 

It rnainly deals with thought processes and the behavior that reflects 

those processes. Jean 'Piaget (1896-1980) is the orig inator of this 

theory. 

The rnain ernphasis of this theory is on the internal rnental processes as 

opposed to externa l influences and overi behavicr: 

Piaget describes cognitive development as occurring in a series of 
qualitatively different stages. At each stage, a child develops a 
new way of operating or thinking about and responding to the 
environment... Piaget's careful observations have yie lded a wealth 
of information including some surprising insights He showed us 
that children's minds are not miniature of adult's minds . 
understanding how children think makes it easier for parents and 
teacher to teach them. (Papalia D E. et al 1999: 311). 

Whatever is known today about how children think is explained by the 

theory of 'cognitive developrnent' 

jl,part frorn these Influential theo ries , th ere are ce rtain deve!opmental 

issues that are almost always cited in relation to the development of 

child ren . The same sou rces state again , that the rnain issues on 

deve loprnent are the following , 

I. Whether 'nature or nurture' is important or whether 'heredity or 

environment' plays a rnajo r role in child 's development; 

II. W hether development is 'active' or 'passive' i,e , whether ch ildren are 

active init iators of their own development or 'passive sponges' 

soaking up influences, and 

II ! Whether developrnent occurs in stages with 'rests' on the 'land ings' 

01' whether it is continuous, always governed by the same processes 

aliowing perdition of earlier behavio r frorn later one; 
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A number of other perspectives are also forwarded by scholars But one 

can not say which one is the most correct, because each theory has its OIH 

contribution. 

No one theory of human development is universally accepted and 
no one theory explains all facets of development Differen' 
investigators look from different perspectives at how childrer, 
develop. These perspectives which are generally affected by thE: 
cu lture, in which they arose, influence the question researchers 
ask, the methods they use and the ways they interpret research' 
is important to know the theoretical perspective on which It I, 
based (papalia D.E et a11999309) 

As stated earlier, this study makes use of the 'cognitive pelspectiv(· as I' " 

directly linked to the thought processes of children and answer" thrc 

question why children th ink the way they do This indirectly an swers the 

question why children are attracted to ca rtoon films, to pictorial and colorfUl 

illu strations , artistic yet simplistic plots etc . arld why the same tastes and 

preferences change as ch ildren become older 



CHAPTER FIVE 

RELATIONSHIP BETWEEN COGNITIVE 
DEVELOPMENT AND READING INTEREST OF CHILDREN 

This chapter describes in detail the typical characteristics and mental 

processes of children at particular stages of their lives - that is the result of 

their cog nitive development. The reading interest of these same children also 

changes with the growth of their mental process . How one affects the other 

is the core of these chapter. 

5.1 Cognitive Development of the Preschool children (aged 3-5) 

Following is the description of some of the major characteristics of 

preschool children wh ich is the result of the ir mental process - as studied 

by developmental psychologists . Chi ldren at th is stage disp lay a number 

of characters . ' 

They remember events that impress them most. They are able to 

recognize objects but recalling them may not be possible because of 

their short memory span. The following is the major characteristics of 

preschool children as described by (Papalia D.E. et aL 1999: 309). 

They are egocentric and therefore all of their actions are self-centered 

They bel ieve people think the same way as they themselves do . 

They have what psychologists call 'centration' wh ich means they see 

objects only from their own perspective. They focus on one aspect of a 

situation on ly. (an example would be a preschool ch ild whose bana'la is 

cut into two will think that these two pieces are different fran: the previous 

one.) 



For them fantasy and rea lity sometimes become one and the same 

What they imagined or heard in the story sometimes gets confused with 

reality. That expla ins why most children in this age catego ry have fear of 

the darkness, thunderstorm etc. 

Curiosity is one main feature of their cha racter .- they like asking 

questions and explol ing thei r surroundings. 

They believe that inanirnate objects , anima ls and plants hdVf a life-like 

quality and are able to talk or feel like human beings 

Increased vocabu lary is witnessed in the preschool years Each day 

they acquire new words and develop their speaking ab ility . 

Cognitive play, which is 'imaginative , pretended play, dramatic play or 

the make bel ieve play' is the popular play of the kids at this stage. 

5.1.1. Read ing Interest of the Preschoolers 

These children are generally not able to read al this stage. But as 

stated in (Will iam A. Kelly & rvl .R. Kelly1938141) , ch ildren develop 

read ing inte resl even before they beg in to read. That is why they 

appreciate stories read or narrated 10 them at thiS ea rly stage. 

Scholars stud ied the reading interests of children at various stages of 

the ir lives . Accord ing to their study . preschoolers commonly like 

books of the foliowing types . 

They favor pict ure bJoks With illustlat ions. The Silme sources state 

that although they are unable to read or are just beginning to acqu ire 

reading skills they like stories read to them with pictorial 
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explanations. Pictures should contain bright colors of mostly red and 

blue that are pleasan t and eye-catching. 

Since these child ren get pleasu re out of handling books , the books 

meant for them shou ld be of hard cover that should last for a longer 

time. 

5,1.2, Relationship between Children's' Literature and their Cognitive 
Development 

Children under this age category have a short memory span 

(Papalia D. E. Olds S. W, Feldman R. D. 1999: 309) - thus they 

cannot grasp a story with longer detail s. The stories meant for thenl 

therefore should be repetitive (like in the nursery rhymes. non- sense 

verses , fables etc.) 

Most of their thought is fanciful For example a sun could have a 

blue color, the tree may be red and any color and fancifu l thought is 

attributed to anything. That explains why children need bright 

colored pictures for their books and cartoons. 

Their curious nature about even the smallest deta ils of their 

surroundings tells us something about them. They are just beginning 

to get acquainted with the world. Everyday reveals new wonders and 

miracles of life Thei r stories therefore need not be on the dreamlike 

and fairy world s of the fairies and the superman They need to know 

about their environment _. the trees and the flowers , the cat and the 

dog , the moon and the stars, their mommies and daddies presented 

in fantastic elaboration 

As stated earlier, these child ren are ca rried away by their imaginary 

thoughls and fantastic ideas as INrltten in their stories. Therefore the 
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inclusion of fearful and unpleasant ideas may have an undesirable 

impact on their minds as they most likely take them to be real. 

It is commoll to find literature for these preschoolers with animal 

stories. The reason is the fact that they promote the young reader's 

desire to nurture and protect these animals. These stories also are 

generaily enchanting to children as long as they are short and clear. 

(Forum Anthology CI984 - 1988). The Range of stories for chi ldren 

In : Selected articles from English Teaching US Info rmation Agen cy, 

Washington . pp 22). 

Very short stories are favored by children that should feature action 

and sense impression 

5.2 Cognitive Deve lopment of the Middle chi ldren (aged 6-9) 

Same scholars on child development have something to say about the 

main characterist ic of these children the result of which is their mental 

growth. 

They become less egocentric unlike in their preschool years. They can 

now think logically (because they can take the multiple aspects of a 

situation into account rather than focus on only one aspect) 

They become flex ible in their communication because they are able to 

understand peoples viewpornts They also distinguish between reality 

and fantasy. 

These clrildren understand the 'C3L'se' and effect' relationships of 

events. Tiley develop long term memory (W. Sontrock ,J , 1997281 ·282) 

However they art' Pmited in their· thinking about real life situat ions of the 

here and now T hey cannot jet thrnk abstract idea 



They also demonstrate tremendous language development. are able to 

understand complex syntax at the age of nine. 

5.2.1. Read ing Interest of the Middle Children 

They like reading stories about chi,ldren w,ho are of the same age like 

them. They specially love stories of children in other lands. (William 

A. Kelley and A.M. Kelly 1938163-167) 

Their favorite stories at this stage is most likely the 'fairy tales', the 

'fanciful or fantasy tales '. They reach the 'peak ' of interes! for such 

ta les especially at this stage in their lives. 

Simple language (not beyond their language capacity) and logical 

explanations appeals to them. 

5.2.2. Relationship between Children 's Li te rature and thei r Cognitive 
Development (M iddle Children) 

I. onger tales are appealing. Now that they have a beiter memory 

span than from their previous years , they are able to follow up 

reasonably longer stories. 

They are able io clearly define the fantastic world of the fairies and 

the real world events . They can therefore enjoy 'fairy tales', 

'fantasies' and the like wi thout being carried away and geiting 

themselves confused like the preschoolers. In fact according to most 

scholars on the fie ld, their interest for such stories reaches its' 

climax . 

Why especially stories of children in other lands are appeal ing is 

because they are beginning to develop an interest in the outside 

world . away from home and from the familiar They have grown up 
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and do not get surprised by their surroundings anymore . The 

unfami lia r starts rather to be very appealing. 

5.3 Cognitive Development of children in later childhood 
(aged 10-12 years) 

Same sources from scholars again depict the developmental 

characteristics of children at this stage. The fo llowing are major , 

characteristics these children . 

This is the period of cUlmination of the stages at childbood. It is tile 

period of individualism , self-assertion and readjustment. Thei r verbal 

memory is also excellent 

The period is marked by the foundation of reading interest It is a ti ille 

of hero worship (heroes could mean those who do things successfully , 

people who Inake achievements etc.) 

Predominantly it is a time for training the memory (since the child 

acquired a great deal through perceptual experience and memory has 

improved a lot when compared to previous days. 

5.3.1. Reading Interest during the period of later childhood 

Their reading interest shifts from fancy to fact. (William A Kelley and 

MR Kelley 1938) For girls , stories of real home life, school life and 

stories of this sort froill other lands are very fasc inating. For boys , 

stories of invention, aircraft, forestry , biographies and history are 

enjoyed. 

f3ut girls still retain an interest in fanciful tales and fantastic stories 

which are discarded almost ent irely by boys at this age . 
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Most significant elements in such stories are conversation, realistic 

action. vivid setting and concrete details along with qualities which 

mark successful stories. 

Series books are favored most because once they become 

interested in read ing books , they devour avidly series stories and 

ignore books of other types. 

They specia lly admire the 'leader ' or adventurer of a story (history of 

real life) and legends arE: popular and may be selected for rmrtation. 

5.3.2 . Re lationsh ip between Children's lite rature and their Cogniti ve 
Development 

Stories could be series of events and aaventures as they ha ve tile 

potential to rellleillber and fo llow up a story. 

Real life-like stories are appea ling because they have acquired great 

knowledge of the real and tangible world- stories with rea lrstic nature 

therefore are very appealing as it will givE: them the chance to re late 

it with tlle ir own experience. 

They also enjoy stories of adventu re. stories of heroes and heroines, 

since they like to identify themselves with theill. 

Language can take a Illore advanced level as they will have 

significant ly increased their anguage proficiency at this age. 



CHAPTER SIX 

SELECTED LITERATURE FOR CHILDREN AN D THEIR ANAL YSi ~: 

The following chapter is concerned with the nature and appropriateness of 

children 's literature to the intended child readers . The se lected stories Ci l" 

widely known to children all over the world - although tll ey are widesprear. ,,; 

their English vers ion , most child ren today are able to read their tlansla le(, 

versions in their respective languages An example cOli ld be tne Ethiopi"I, 

reading children ' who have heard 01 read the same stories 111 1 'll;Jhal 'C : ; (' , 

the Amharic translations. 

As mentioned ea rlier, the critelia for select ion of these stories is fll st ly t! ('" 

popularity among children , secondly the length and type of the Iiteratul e 

and thirdly the complexity of the plots . Of course these are the maJor 

pa rameters for selection as each story has appealing effects because tllese 

factors are inherent in them. This in turn has psychological implications as 

described in the preceding chapters. 

In the following, some stories frolll each category of children are all alyzed 

(see appendices for the text of the stories) 

6.1 Two Stories for preschool ch ildren: Analys'is 

Two stories are selected for these children because each story is 'very 

sh ort and are easy to narrate within a short period of time. 

AI The Dog and the Shadow 

This story is grouped undel 'fables ' category because of its subtle ways 

of conveying a 'clear message' and the use I)fa nimals ' as the main 

characters . 



Animal stories are what preschool ch ildren mostly like to have in thell 

literature. They love to he,31 lwima ls speaking want to know what th e" 

are possibly think ing, and wh)' they do their things ihe vvay they do. TIl'. 

story is too SllOrt and easy to grasp because of the less complex natu le 

of the plot. This explains why the story is selected for children ill thi:; 

age group 

There IS a message for children In the story 'Gloed will rob one off hiE 

own possessions' Greed IS prevalent among l1'en with m8 i-

possessions and wealth. It is one of the l18g<:ltive ,3 spects ' 01 amassll l~, 

too much wea lth. The causes for 'greed could also spring frmn extreme 

hunger and poverty One needs to survive -- eat and drink - to sustain 

ollesel !. hence the use of torce or robbery to fulfill these needs. 

What happens to the dog in the story is the saiTIe as what is stated 

above The dog was extremely hungry that he had to steal a piece of 

meat and then he ran away. What he stole was too much for one dog. 

He became rich ovemight. While con templating on how he would enjoy 

th is delicious meal - he thought- he caille across another dog with a 

bigger piece of flesh He could have done without it - but greed took the 

bettel of hlln and he decided to snatch away and add it to his great 

meal. 1J00'in carne his Illeat fall ing from hiS Illouth into the flowing 

strean· - he; only saw a reflection of his image ill the water. He had to go 

with an empty stomach. 

Children \'Jill surely get the message They will of cou rse sympathize 

wi th the 'foolish d0g'. But they also realize tl1at had it not been for his 

greed. 1'1(' WOllin not have lost his meal 



BI The Hare and the Tortoise 

This animal story is more or less similar to the above story. It has three 

important elements . Firstly it is short, secondly it has an uncomplicated 

plot, and being an animal story thirdly, the type IS suitable for preschOOl 

ch ildren. 

A humorolls story of two opposite characters. The Hare -- a character 

representing the so called 'successful people because nature has 

provided them witrl theessentiais at I!fe.' The tortoise on the other 11,'ni.: 

represents the 'nO! so fortunate people' who should really work hard to 

overcome struggles of life The hare. always boastful of his abilities 10 

run fast and do things promptly, gets on the tOltoises ' nerves. Very 

mllch determined to embarrass the hale. the tortoise decided to 

compete in a race with the hare . To the hare 's surprise, the tortoise won 

the race . 

The message is clear. 'S low and steady wills the race' or 'Pride 

precedes folly. ' Modesty is what children should develop early from 

childhood . The story has a great message indeed l 

6.2 A Story for Middle Children 

Only one story is selected fOI this category because it is fa irly long and 

hence no need for two such stories to find out the psychological 

implications . 

'Little Red Riding Hood' 

This is a very popu lar story of a pOSSibly snvli and obedient Child, who 

is cheated by an unworthy anei dishonest friend - the fox 

This story is enchanting fO' middle child ren for the following reasons. 

Firstiy it IS a fantasy a! ii',rV tale' as iT is moo,l lv flIouped by schclars in 



children 's literature. Fantasy ta les are attractive to mese cililclien. 1 he 

idea that any child is able to talk with a wild animal is very appealing 

Children also love to hear stories of 'ancient til1le~ or other lands ' -

which is the case for this story . The story took place in a house ioeat2ci 

nearby a forest where one can easily find a wild anima l like the k'x III 

the story. Secondly it is ionger _. longer than the pre'f ious 'fables' and 

children love stones of children In other lands. 11 ,e turn of events (ie 

the plotj is sligiltly cornplicated as compared to :ile fables abovp afld 

these particu lar eh'ldren are able 1'1 follow it 

As obedient as she was, the girl ill the story '!.'as not CClretu ! in carryinG 

out the 'st ri ct commands' of hel rnotiler (not to shay off the road, 

However, she decided tha t she '!Jill shortly corne bacl with the flowers 

for grandl1la - who will surely feel happy at the sight of tile beautifu i 

flowers. The story tells us that she however faced the conseq uences 

The message can be likened with 'Obey your mother and father.' The 

protagonist repl esents the 'innocer,t children' wh o cannot cope with the 

subtleties and crooked ways of the world . 'r he fox on ,he; other hane 

represents the sinful and unkind nature of most people 

Therefore children need to strictly observe their pa rents' rules and 

commands so that t/',ey will be spared of certa in cata ~;trophic incidents . 

A pleasant story with a clear :nessage l 

6.3 Two Stories for Later Chi ldren 

Two stories are selected fol' this category of children because of the 

difference in the reading interests of girls and boys The first story is 

supposed to i"tel'est 'g irls' and tile seccllo 'boys'. 



AI Beauty and the Beast 

Known for its interesting turn ()f excit ing events, thi!:. story IS indeed 

appealing to these children. The story is quite long and fascinating so 

that children would not stop reading until they finis h the story :t IS flJII oj 

advt!l1tures and breath ta king events. One event leads into ,motrel ;)~. 

the story unfolds. In other words , the story has a bit of a ccmpilc8 tPO 

plot 

The protagonist. the loving and sacrif iCial daugh,er, deCideu t8 le;;(! 8.' 

unpleasant life with a 'beast' to spare hel father s life HOWEver, ihinU< 

turned out for the best and she finally becarne ills v;rfe of " '1':" Ice 

How she managed to overcome tile unpleasant expp.llc:nces of ii fe and 

carne out triumpila!ll1y is ihe core of ihe story 

Ciliidren at this stage love adventure ~to ries , sto,i"," with jome~tlc 

activ ities and school life situat ions (especial ly g ir ls at th,s sioge 11avp a 

t?ste fOf such type of stories.) Thus the sto ry of a famil y ii~e this o lle IS 

very appeating , The exciting element is attributed to tile 2ch;el,!uies of 

'Beauty ' as she daringly decides to spend the rest 0' her iliL \"lIth a 

' Bea~t Adventurous action' 

The message is crystal clear 'to persevere IS to tri:!Il1pi) that 'virtuous 

deeds and aGitan s have a pay back'. 

Ch ildren wili surei,l get the rnessage as they can now coniprel·end 

lessons from stories better than the ir previous days. 

BI Ali 13aba 

/\ st~"'\ry full of adv,:lllt!.!rcus ;;c;ions WItt:.; r'p inds 2nd c!ccks This story 

has a :.pc=cie l ;)j)IA~':"ji L:-: t<::,ys I,) thiS age: g'~)Up. It I~ ~he i():~:;esi s~o~V :~i 



all with a series of events taking place, lhe story 113S an Interestlr'g 3110 

complex plot 

In the story we find two main cha racters- ,Al i Baba and the servant glr! 

Al i Baba, 3 kind and generous Illan with little or 110 I<nowledgc aboul 

how people could be dangerous - is the protagonist. '1 he servant ~Jlfi 

who happens to be quick witted and wise saved Ali Baba's family from 

dangerous 'nen, He thus rewarded her with the privilege of being his 

daughter-i',- law How she camp across peoplr em', l!rlpl("l<;;,Q' 

motives for All Baba's family, tile methods slle uses to de~lr(ly thenl ane! 

how she finally saved herself from the dangerous thlp f mak8s thl 

overall story wonderful. Full of actions and wise deeds As me:iiIOI,vi 

previously children in this age group are fascinated by this type of 

stories 

The message one gets from the story are two: 'k;ndness is rewa rded', 

and 'olle needs to be very wise about his/he r dealings wit!l peopie ', 



CHAPTER SEVEN 

THE IMPACT OF LITERATURE ON COGNITIVE DEVE LOPMENT 
OF THE CHILD READER: AN EXPERIMENT 

The main objective of the present siudy is to explore how children s 

imaginative literature affects their cogrlitive development. To find out how, 

the researcher has consulted a number of works that deal with children s 

reading interests and also children 's cognitive deve lopment at various 

stages of their life. By doing so, it was possible to find out ev idence tt1al 

children's readin g interests differ as they grow older and thrs has to cic' 

mainly with their cogn itive development. 

To explore this , it was felt necessa ry 10 stud y child ren of di ffere nt <l~e 

groups namely (pr eschool ch ildren to laler ch ildren) 

For this pu rpose , the researcher visited certa in schools, (because schools 

happen to be the best places where one can find ch ildren of similar ages 

gathered in groups) and child ren of various classes. 

Three different elementary schools were visited - girls' school , boys ' school, 

and one girls' and boys school (The schools are 'Nazareth School . 'St 

Joseph school ', the 'Kebena Adventist Missionary school') The reason for 

such a selection was to find out the various reading interests of boys and 

girls, boys ' reading interests, and girls ' reading interest separately. (s ince in 

the period of later childhood reading interests of boys and girls be corne 

slightly different. 

The selected stories were narrated to each group These stories welE 

translated into Amh ari c as the original stories were in Engilsh . At the same 

time , the ieachers concerned were asked questions to find out their 

perception about this 'Jery issue (assuming that the )' also would use slich 



'imaginative literature' a'part from the usual textbooks with the alill of 

improving children's language developmenl.) 

For all groups of children, the selected stories were narrated orally or read 

for each group in accordance with their age and mental capacity. 

For preschoolers, questions were asked to test whether they have 

understood the stories , whether they are impressed or whether they have 

grasped the message conveyed by each story. 

For the other two groups, questionnaires were distributed after the narration 

or readings, and th roug h their answers. it was possible to find out whether 

their responses matched with the assumptions underlying the present study 

(see chapter 6) 

7.1 Analys is and Interpretation of Children's Responses 

The questions for the children are basically the same with slight 

differences and directed to different groups - for the preschool ch ildren , 

for the middle children and for children belonging to the later childhood. 

The questions consist of two sections. The first section IS 

'comprehension questions' which examine whether the children have 

followed and understood the stories presented to them. The secol:d 

section consists of four basic questions that give us a glimpse of their 

mental process in connection with their read ing interest, whether 

children's lite rature has any impact on their cognitive development and 

vice versa. 

On the basis of data obtained, an attempt is made in this section to 

analyze and interpret the data and explain the outcome of the 

experiment 



Table -1: Pre School Children 

! 
Interest in No. of Children 136 Not the Stories Accuracy in Not Comprehended Comprehende 

Items Yes 
Retelling Accurate the message the message No the Stories in the story in the story 

-'-~- ---
1. Do you like the 

100% 
story? 

-- -- ---- - . ---
2. Can you narrate 

the story (one event 90% 10% 

at a time)? 

I -.-.-.~ I -- -- -. 

3. Would you like to 

I listen to another 100% I 
Istory? 

1---- --_. .- -- ---+--- .----
4 What is the moral .L of the story? I I 90% L 10% _._._._- ___ I. 

.-.---~- -------. ~-- -

7.1.1. Preschoolers (aged 3-5). 

The story of 'The Hare and the Tortoise' and the ' D~g and the 

Shadow' were the stories narrated to these children which are very 

short wi th very simple plots . The ma in reason why these stories are 

se lected for these particular ch ild ren is because firstly they are very 

short, easy to remember and do not requi re long-term memory 

Secondly, ideas are easy to tran sfer. Thirdly, ch ildren like animal 

stories at this stage. 

The fo llowing is the ana lysis and interpretation of the results found 

through this experiment. 

Note that for the pu rpose of convenient analysis of the1 st 

comprehension question , (of section 1 of the questions) it is 

presented in its ' summarized form . (Question No. 2). Of course , the 

results obtained from answers to these questions are presented in 
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the data. l";ot8 that these children were made to answei !i'IE 

questions orally as they are net abie tc writ,:. 

I. Question No. 11 Dc you like the story? 

After they heard the story qu ietly ail children (100";0) in the th ree schoo!s 

unanimously said that they liked the story They even made remarks "bOlA 

the foolishness of the dog and the vain boastfulness of the hare in the stOIj' 

~Crom their answers, it can be concluded that chddren at this age grOll! , ;Ik€, 

shori stories with simple plots. 

II. Question No.21 Can you narrate the story? 

This question in a way tells us whethel the chiid ren have oomprehended the 

story . In order to find out whether each child followed the story correc\;y. d 

nUITlber of children were made to tell pari of the siory .. o l1e event at a r;rlle 

an d ~ hen another child continued from what the previous child left off This 

way most at the child ren got the chance to narrate the story . 

In tilis experiment , It was found out that 90% of these cl1ildren remem bered 

and recounted the two stories accurately. The IHlliillllng 1 (} % were not 

accurate in their narrations. 

Thi s clearly reveals that preschool child ren are indeed fond of shorl and 

uncomplicated stories presented in an interesti ng nla llner (which IS why 

they were able to fol!ow and recount the stories accurately) 

I II. Question No.3 Would yo u li ke to listen to another story 

E:'Je:y one of rllern ( 1 OOf1o; said they wou ld love 10 ji~~ten to othe r storie~ 



Th is question is presented to confirm the previous find ing, namely children 

like to have more of such stories and that the stories already narrated were 

appealing to them. 

IV. Question NO.4. What is the moral of the story? 

The question is intended to draw from these ch ildren whether they have got 

the real message of the story. 

The message in the story of the 'Hare and the Tortoise' is obviolls- 'Slow 

and steady wins the race' . And the message in 'The dog and the Shadow' 

is , 'Greed destroys your possessions ' 

In their own way, about 80% of the children understood and exp lained 

these messages. The rest (20%) did not get the message clearly as the 

others. 

The conclusion is that one can surely transfer the desired message to 

preschool children through these types of literature by way of 

entertainment. 



Table - 2: Middle Children 

,------- -1------ -.- ~------- .---

I No of Children 156 I Interest In the Character Analyshls of I Comprehende I com:r~;:endl 
St main Characters I d the message I d Ihe 

I Items ones , I In the story ~ message 

t
in the story 

I Y~-;p:'- Accurate T inaccurat; ----- --- -----~ 
i __ .______ I AnalysIs AnalysIs i 
1 1 Do you like the 100% ,--- - -r -~- . 
I 
~to~~~ you~.,arrate -r - I I 
the story (one event I I 85% I 15% : 

I ; t ~~:~):o YOLl llkel-- 1--- 1- --1- --i 
'I best the ,r I 85% 15% , I 

I 1 

I-~t.o~~:rfo~~ke to - -- - 1- I I I 
I listen to another 100% I i I ! : 

l ~;~~::~~~yt~~ m:ra~ __ -=r=·-t=--j _-=j-=- 8~~o _l-~_:_~~O/~ _--_ 
7.1 .2. Middle Children (aged 6-9). 

The famous story of the 'Utile Red Riding Hood' was the story read 

to this group . Most scho lars on children's literature classify this story 

under the 'fa iry tale' or 'fanta sy story'. This explains why this story 

was presented to th is particular group It is because children favor 

most fanciful and fa iry tales at th is stage in thei r lives . 

The following is the analysis and inte rpretation of the data obtained 

from the questionn aire given to this group. It was noted during the 

reading iime that all were Immersed in the story and by the end of 

the readi ng. they looked happy and satisfi ed with the turn and twist of 

events and the happy ending of the story. An analysis of their 

responses is given beiow. 
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i. Question No.1. Do you like the story? 

The answer was a 100% 'yes' 

This validates our previous analysis that the appropriate stOIY Il iterature for 

the appropriate age group is indeed attractive and enchanting not to 

mention the moral value it contains. 

II. Question No.2. Can you narrate the story? 

About 85% of the children were able to narrate the story accuratelv. (The 

remain ing 15% could not narrate the story accurately. 

This tells us that these children are able to follow up longer tales with a bit 

of comp lex plot. Th is is because they have a longer memory span and 

therefore they wi ll be able to rememBer stories (events) correctly unlike the 

preschool children. 

III. Question No. 3. Whom do you like best in the story? Why? 

This is a question to prove their ability to identify a good character from a 

bad one - a method to prove whether they are able to identify the 'good' 

from the 'evil'. 

Quite a number of students (i.e. 85%) were able to name their favorites 

from the story. The popu lar characters , although not strictly uniform, have 

similarities. The main concern of the question was not only on 'whom they 

like best' but also on 'why they like them. ' 

From their answers , one is able to find out the reason behind their 

favorit ism, which are the attributes of the characters. This confirms our 

assumptions that children at this age are able to recognize the 'good ' from 

the 'evil' in clear te rms. It also depicts that these children are able to support 
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their answers with logical explanations - a fact which confirms rhe 

theoretica l assumption about their cognitive development 

In conclusion , it can be said that these particular question enabled us to test 

and prove our previous assumptions that children at this stage preferably 

enjoy 'fairy tales and fantasy tales ' that they have remarkably grown from 

their preschool years, that they are able to exp lain in clear terms their likes 

and dislikes and are able to support this with logical explanations Stories 

meant for this group therefore should take into accollnt the above points 

IV. Question No 4. Would you like to listen to another story? 

This of course is a question that enables us test whether the story !s 

appeal ing to them. According to the data, most of children (85 '10) 'Nere 

attracted and were interested in the story - a fact that such fanciful or fairy 

tales are really appropriate for th is age group 

In conclusion we can again say that this finding IS in conformity with our 

previous assumption that children reach the 'peak ' in their love for these 

types of tales part icularly at this age. 

v. Question No.5. What is the moral of the story? 

The message of the story of the 'Little Red Riding Hood ' is that 'Violating 

the advice of parents has negative consequences'. 

The data collected depicts tha t most of the children (80%) got this message 

right. 

The conclusion is that the story is in accordance with their ability and 

interest and therefore a story that takes into account of these factors can 

surely convey a message that would othelwise may not have been 

successfully conveyed . 



Table - 3: Later Children 

-1 
I Not 

No. of Children 160 
Item 

Interest in Character AnaIYS. is Of~ co.mp. rehende 
the Stories main Characters d the message 
_ _______ ._. __ .. _ _ ._ in!h~2tory 

Yes [ NO Accurate J Inaccurate 

I comprehended ; 
I the message I 
I In t~e 21Clry J 

~ AnalYSIS AnalysIs ! 

~:::~~I-:;ha~:~;: _1_ -10_00~ ---1-- ---. ~ .~ . 
story (one event at a I i I 90% 10% II 

time) I I I 
\Nllonl do YOUllke--f-- - ' - i -[ 
",,,"he I I 90% 1 0 % • 

~::~I:~::~keto--~-- --- . -1---- --t--- I 
I 

_~_-J 

I 
I 

I I listen to another 100% I 
I story I I I 

i ~:::-~:;~~~llor~:I-~ __ l_l--·· .- --- - - -- - ! - -.. -- ----i 
I i 
I 10% I 
! 

90% 

7.1.3. Later Childhood (Aged 10-12). 

The famous tales of 'Beauty and the Beast' and 'Ali Bab8 ' were the 

stories chosen for this group . Of the three schools , 'Ali Baba ' was 

read for children in the boys' school. The reason for the difference in 

the selection of the stories is because of the slight difference in the 

themes of the stories (to the taste of boys and girls) as they reach 

this age . Thus boys of this age group prefer adventure stories while 

the girls may still favor the fanciful tales and domestic stories of 

home life or school life etc . 

Why 'Beauty and the Beast ' was read to children in the boys' and 

girls' school was because the number of girls in this particular class 
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was greater than the boys' - hence the more appealing slory to 

most of the children in that class would be this story . 

These stories are especially longer as compared to the previous 

stories the reason for their selection being the improved memory 

capacity to follow up and recall the various events in the stories. 

I. Question No. 1/. Do you like the stories? 

According to the data, everybody in th e group enjoyed the stor ies ( 100,,;(, ) -

a validation of our previous analysis that these stories are rrght lor this age 

group. 

ii. Question No.2. Can you narrate the story? 

This is the analysis of the r'esponses to the comprehension question 

collected from the children. 

The data shows that about 90% of the child ren answered the questions 

correctly which means they are able to follow the story. are able to recall 

and relate the events with no mistakes. 

This proves the assumption that these children are capable of reading 

longer literature with interesting events. In addition, one can be sure that 

these stories are in accordance with the ir age level and cognitive 

development 

iii. Question No.3. Whom do you like best in the sto ry? Why? 

The answers to this particular question were very interesting . About 90% of 

the children said they love the 'protagonist' or the 'hero' of the stories - a 

proof of what we said earlier in the conceptual framework (Chapter 6). 

namel\' that children at this stage indeed begin to be 'hero worshippers '. 
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The reason for their favoritism is the outstand ing performance and actions 

of the characters that made the overall stories fasci nating. 

This tells us something about the children in this age group - they would 

love to have heroes and heroines in their stories - a confirmation of what is 

stated in the chapter 6 ea rlier. 

iv. Question NO. 4. Would you like to have another story read to you ? 

From their answers _. which are a 100% 'yes'- one can conclude that tlley 

are truly attracted to the stories and are entertained by them. 

It can be concluded from the above data that these stories ilre ill 

acco rdance with their mental capaci ty and reading interest. 

v. Question No 5. What is the moral of the story? 

'Beauty and the Beast' has a lesson similar to 'Love conquers all' wh ile the 

story of 'Ali Baba ' has a message similar to' Kindness Vs . Evil '. 

In their own ways, most students (90%) stated the same thing like' 

kindness and generos ity are virtuous' or' kindness and helpfulness' have 

their rewards in the end ' and so on . 

The concl usion is that despite the nature of the stories. which are long and 

eventful , we can say that as long as stories are in accordance with the level 

of mental capacity (which has an influence on thei r read ing interest,) they 

have the potential to appeal to the children , while at the same time 

providing a moral message . In this respect , gender seems to have no 

special ro le to play 
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Table - 4: P reschool T eachers 

[ - ------,------

i ~: N\, I l1ern 

~ ~--1---I 1 Type of stories 

I ') V,Jhlch lyre do ch ildren favor 

I most? 

1 3;'1 !Any III'--u-';stCCra-:-t,-'-on:-in the 
textbooks? 

3h Ilf no, do you use any 
additional materials? 

YOll' op inion (In the role 
pleyed by story? 

T= 
\ Fantasy I 

40% 

50% 

Type of Literature 

Renllsllc MoralistIc 

20% 30% 

10% 30°/c. 

Other 

10% 

5% All 
5% Fiction 

Picture cards 
& the like 
20% 

Gt. 

Teachers' ~esponse Developing Skills I 

Yes NO Any DIn,:!, Reading listening Speaking M,ej 
, 

80% 20% 

90% 10% 

~ 

I 
90% I 10% I I -I 

----l 
I 

t--~ 



7.2 Teachers' Perceptions 

Teachers (especially language teachers) use various methods 01 

Improvlllg language skills apa rt from their basic textbooks for cla s~ 

teach ing. The ir main concern is to enable the childre n know the rules of 

the language as easily as possible. One good way to do till S 

supplementary teaching is by uSing 'imaginative Literature' as part of 

their language teaching. 

Teachers of five private elementary sch ool s lVelf give;; til te 

questionna ires (whose teaching experiences was over 10 years each) ' f 

whom only three were able give their responses The reason for such 2. 

selection of teachers from these particu lar schools was the assumption 

that private schools give much emphas is especially to the ir languagE' 

classes and therefore use extra mate rials other th an their textbooks to 

enhance their students ' la nguage ski lls. 

The following table (No.4) shows the data collected from the 

questionna ires distributed among these teachers . 



Table - 4: Preschool Teachers 

,--r ._- ----------1 Type of Li terature ~ Teachers Respor" <;e Developing Sk ills I 
i S NJ I Hem r----i I I ---1 L-J---------- Fantasy i Realistic Morallsilc Olher Yes I--- No Any Other . Reading Listening Speak ing Any ,,:er I 
i j i 1 vpe of stone5 40% ! 20% 30% 10% , -i 
~-~--~h7Ci' tYre do ch ildren favor , I I 1 5% A ll I j 

,mos"; 1 50% 1 10% _ 30% I 5'10 F,et,on ' ~, 

j<3r1dI IIOnal matenals? - - - & the like ! 

r-,t:"";;'''',,; '" ,", _J'~ =+==+ I +-
r-1.~;:~~.,O:I~;~;,~.O~~;~~e~~~ be ! ----- I 100% II d I I 90% , 10% 

__ .I~~~9\Ji'!~~k' IlS ,to ctl ildrcn ? 1._____ _ ______ I __ -+- _. __ 
~_-=-':-l-~es ""'~ sk"i~_ 1 1-- ____ I I 90% I ;0% 1--.. 
1 ,,- 1.'fnO_hONdO VOli I I I 1 I I I r-- I 
I 'co"'oe,,sa!.? ! i ~t ' - I I I ---t-- - -~~(~~l: lhlllk 5tones can be used ! I I I 

110 f-lIl1l1Iaf!ze Ch lldn:11 wi th the I 100'1?! I I 
b;Jrlcty 0: hUln3n character? I . __ 

- , 

70% 
: jC:JliI8ge:CUSIY & sOlve I I 1 
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1
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I • (0 I I 

I : I I Children 's , I 
: I I I! litera ture 120ofr, FICllo;'l ! 
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')h 'I'I no, " h.a l kind of re'idmgiO -I---T---~I---T---T I • +1 ------t- ! 

vou like') I 'I \JOUrna l.. L 
' , NeM~~~ I 
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i. Question No.1 . What type of stories do you teach? 

Most teachers use fabies of fan tasy (40%';, animal stories illid some ta:E"; 

in their language class . The reason fo r including narration In then- clelsS is 

because it enables them exercise the rules of the language thoroughly The 

remaining teacllers selid they teelch realistic (20%) and moralistic (30 '}{) 

tales. By doing so. they pass 'diSCipline and values' to the ir stud ents 

through literature 

We can conclude that the type of stories these teachers use ';" F xClctly v.'l,ei 1 

we said earlier in the theories about the re!atlon of the" cogniliVt' 

development and their reading interest. These children 31e iittracrerJ 1(' 

animal stories and the like at this stage in their lives 

II. Question No. 2. Wh ich type of stories children like most? 

Most ch ildren (50%) at this stage favor tile fantastic and moralistic ta les I.e , 

those stories based on imaginations (animal stories, fab ies which ilre 

referred hele as fantas tic' tales) but conveying moral lessons Stories of 

th e real life situaiions may not be so popular at this stage in tile'? sense that 

they may lack the exciting element of the ·the talking beast~;' or 'talking 

plants' etc Therefore one can conclude that fantas tic animal tales are 

appeali ng to children of this age 

iii. Question No. 3a .& b Do you use any illustrations? If no do you use 
any additional material? 

Most teachers agree (80 %) to the importance of the use of especially 

pictorial illustrations in their story c:ass The reason is their specral appeal to 

children 'S minds. their power to attract and present visual details of tnee 

story. /\ln10s1 all teachers agree lila! their stories include iliustrations a 

ta ct tI1,;1 confirms the~;e children 2"~ attracted to colorfi.; i Dr pic.to,·ia: 



expressions. Those who do not use such illustration (20%) use some other 

visua l aids -. a fact that supports th at these child ren somehow need sorne 

visual expressions . 

iv . Question No.4. What is you r opinion on the role played by stories? 

The real iza tion of the importance of literature to children is very high (90 "Ie) 

among these teachers as they are greatly assisted by such li tera ture in 

carrying out the task of improving the chi ldren's speaking and listening 

ability - a fact that literatu re not oniy enterta ins and transfers knowledge but 

also improves language skills. 

v. Question No. 5a & b. Do you think stories can be used to tea ch 
language skills effectively? If yes , name the skills 

Preschoolers who are just beginning to attend the kindergartens, hard ly 

know the skill s of reading. However listening to the stories read to them, 

they wi ll begin to enll ance their 'listening abil ity ' and later on when they 

reflect on these stories , they may begin to improve their 'speaking ski lls'. 

The data shows tha t all teachers agree that lite rature enhances language 

ski lls. 

From this analysis, it can be concluded that ch ildren 's literature has multiple 

advantages , like entertainment and attainment of additional skills . 

vi . Question No. 6. Do you th ink stories can be used to familiar ize 
ch ildren w ith the variety of human character? 

All the teachers (ie 100%) stated that children learn to get acquainted with 

the variety of human characters and are made aware of the real life 

situations . 



Conclusion is that literature has a way of familiarizing children with the 

variety of human characters that it enables them to comprehend the 

complexities of human nature and gives them awareness as to the possible 

encounters of unique cll aracters . 

VII. Question No.7. Do you think stories teach children to face life 
courageously and solve problem? 

Majority of the teachers answer with a positive 'Yes' (70%). However (30%) 

of the teachers said children need much more than literatu re to face life 

cou rageously. 

By taking the opinion of the majority , we can conclude that literature is the 

powerful tool by which ch ildren learn the mechanism of how to cope with the 

challenges of life. 

viii . Question No. 8. Do you like reading stories? 

These questions are directed towards the teachers themselves - those who 

spend most of their time with these children. About 50% responded 

positively. A fact that not all teachers need to be 'readers ' or 'lovers of 

books' in order to make use of literature, to make their classes interesting , 

and to draw the advantages of learning through literature. 

9a. If yes , what type? 

As can be observed from the data, the 50% who responded positively said they 

have their choices and preferences for literature. They said they like reading 

variolls stories, from love stories to children 's stories. That explains why these 

teachers use literature (apart from their textbooks) to enhance the language 

effectiveness of their students . 
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Conclusion is that (as stated previously), literature is still a good way of 

transferring a desired message th rough entertainment and - a fact th i'lt 

anybody even if they are not 'book warm' can understand the powerful effect 

literature has on children - a fact that anybody who spends most of his time 

with children needs to know. 

9b. If no, what type of stories do you like? 

The others (50%) do not make reading their top most priority They said they 

read materials to get information (like news paper, journalist etc.) 

This shows that teachers , parents .. whoever is responsible to teach the child 

should not be a 'reader' in order to make use of literature to transfer knowledge 

and improve language sk ill - a fact that anybody who spends most of his time 

with children needs to know 

IX. Question No, 10. How do you use your spare t ime? 

Like anybody else, these teachers have got thei r own pass times, Ilobbies 

(of course including read ing books like love stories , children 's stories etc. ). 

Only 50% said they spend their spare time reading . The rest (50%) said 

they spend their times doing other social activities - an indication that any 

adu lt could st ill be made to inculcate the habit of reading literature and 

'transfer 'knowledge ' to these children although he himself is not crazy 

about books. 



9.2.2. Analy sis and Interpretation on Teachers' percep tion and for Midd le Children 

Table - 5: Teachers for Middle Chi ldren 

Types of Literature TeaCMrs' Response Developing Skins 
s ~I(l 110rr' 

Re<ll lSIOC I MoralistiC ~,!I1tasy RE'l lglo~; r)ther Yo, No Other Re:Jd,rrg l,stenlng Speaking Other ---,---- Type of stories you 
25%) 1 iO% i I i teach? 60% 5\f~ 

~ 
Which type do children 

80% 20% 

-- favor most? 

3<1 Any Illustration In the 
50% I 50% 

text books? 

3b If no. do you use any 
100% 

addillOnal ma tenals? 

4 You r opinion on the 
role played by stones? 50% 30% 10% 10% 

I 5 Do you thllik stones 

I 
I 

can be used effectively 
to teach language skills 100% 

to children? 

Ga If yes , name skills? 70% 20% 10% 

l 6b !f no, how do you 
compensate? 

I 
7 YOlI think stories can 

be used to famil ia rize 

I chIldren With the variety 99% 1% 

I of human character? 

a Do you thlf'lk stories 
teach children to face 

99% 1% 
li fe courageOUSly & 
so lve problem? 

9 You li ke reading 
70% 30% 

stones? 

9a 9a If yes , wha t Kind? 
I love I 

children's 
mystery. 
Adventure 

9b 9b If no. what kinds of 30% SCience 

reading do you li ke? fiction. 
Journals etc 

10 How do you use your aO./Ll 20% 
spare lime? 

(Swimming , 

j I 
social 

I activities etc 
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i. Question No.1. What type of stories do you teach? 

Most teachers (60%) said they teach 'Fantasy' for these children. Tho '(0,.' 

said they teach realistic (:25%) and moralistic (10%) tales. fI.bout 10% of tlk 

teachers say they use other types of stories outside of these category live 

can conclude from the data that tea chers use mostly 'fantasy stories' trd 

these kids since it rs appealing to them - an evidence of the fact II~,,: 

children reach their 'peak' of interest at this particular age . 

Through these sto ries, teachers teach whatever iarlguage skills they ;'lk' ,r 

to teach and whatever moral lessons they want to convey to these childr(,; 

rio Question No.2. Which type of stories do these children favor? 

These are children from age 6 - 9, an age where their interest for fanci ful 

tales reaches its peak. From the data, we see that most chrldren (80%) are 

attracted to such fanc iful tale. The rest 20% like realistic tales - they make 

fairly reasonable use of such type of literature to teach them . 

The conclusiorl is very easy te draw - that ch ildren are attracted towarcis 

fanciful and fantastic stories at this stage in their lives . 

iii. Question No 3a. Do you use illustrations during your class? 

The use of ill ustrations for such group is not very common (only 50% said 

they still make use of these illustratio'ls - the illustrations are still supportive 

of the literatu re like the preschool teachers) - a fact that such children are 

grown ups and can do without much rllustrations . The reason is they can 

digest a story from therr mere read ings and comprehend it easily with e-ut 

visual support - a point that valid8tes the previous theories of how children 

at thiS age love the faneif!,;1 ta les and like to dwell on such fantasy. 

ill 



3b. If no, do you use any additiona l materials ? 

Those that do not use any illustrations also said they do not ne;the ' ciS,,' 

additional materials to compensate for the illustrations, As mentioned ill)ove. 

the children according to these teachers are fine without the illustratiolls, 

IV, Question NO.4 What is your opinion on the role played by stories? 

The role of literature for these children (according to these teachers\ IS to 

enhance specially the 'reading skills ' the 'listening and speaking Skili, te 

some exte nt. 50% said literature is mostly Llsed to enhance reading sklll~ 

The remaining teachers sa id tha t literature helps increase the reiidlng, 

speaking and other skills (30%, 10%, & 1 0% I especti vely ) 

The conclusion from the above data is that these children who just started 

reading will benefit most from their litera ture class for the advancement of 

their reading and other skills, 

v. Question NO.5. Do you think stories can be used effectively to teach 
language sk ills to chi ldren? 

As stated previously , since chi ldren are able to read at this stag e. the 

literature contributes to their reading skills , All the teachers (1 OO°It) said 

literature increases language capacity, Skills like listening and speaking ' 

skills are encouraged as they try to follow up the stories read in the class 

and later on reflect on them , 

V I. Question No. 6a) If yes, name sk ill s? 

Reading skills , according to the data is 70% and other skills (listening and 

speaking skills are about 30%) 
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The conclusion is fanciful ta les are appealing to this group as stated in tht': 

previous theories (chapter 7) and literature consisting of SL:ch tale'S add t:' 

the reading skills mostly and to other skills as welL 

6b) If no, how do you compensate? 

All teachers believe tha t literature increases language capacity hence 110 

answer was provided . 

vii. Question No.7. Do you think stories can be used to familiarize 
children with the variety of human character? 

As we can see from the chart almost all teachers (99%) agree that th rough 

literature they can have a wider view of the complex nature of hUl11an 

beings , . th rough the lovely ta les which are at the same time entertaining . 

vi ii. Question No. 8. Do you think stories teach ch ild ren to face li fe 
courageo us ly and solve problem? 

The answer is the same with the above one - a positive 'yes' (99%) 

Literature gives them awareness of the ups and downs of the real life 

situations. 

The conclus ion is that literature can best be utilized for the effect ive role it 

plays in enhancing the above ski lls and also in providing them lesson 

through entertainment. 

ix. Question NO.9. Do you li ke reading stories? 

Most teachers (70%) answered 'yes' whiie the remaining (30%) answered 

negatively As stated earlier, one need not be attracted to imaginative 

literature in order to have the awareness that literatu re is a very good way 

of teaching the real ities of life to these ch ildren ( in addition to other 

language skills) 
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9a. If yes, what kind? 

The 70% teachers, who said they love reading, also said that their preference 

is for ch ildren's literature, mystery and adventure stories. 

What we see here is that these teachers are no different from other people and 

their preferences also differ with their own personality .. a good thing to know 

that anybody with a different attitude and different menta l make up, can siill 

make use of literature to instill value and improve language skill s. 

9b. If no, what kind? 

Only some (30%) of the teachers said they love to rea,d Informational materiols 

like science fiction , journals etc 

Conclusion is one can use the 'imaginative literature' for the many advantages 

it provides - to the teaching of language and transferring of values and 

knowledge even if he/she gives not much priority himself to such literature 

x, Question No, 10, How do you use your spare t ime? 

Most teachers for these children (80%) happen to be somehow 'Book 

love rs ' relatively speaking - although it is not in their top most priority , Uke 

anybody else they have their own hobbies and entertainment choices. 

Their choice of literature varies from love stories to scientific journals, 

What we can conclude from the above is (like the preschool teachers), one 

should not be a 'fan ' of imaginative literature in order to effectively use 

literature to inculcate knowledge and widen the scope of the child 's world, 
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9.2.3. Analys is and Interpretation of Teachers' perception on Children's Literature for 'Later Children ' 

Tab!e 6: Teachers for Later Children 
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i. Question No.1. What types of stories do you teach in the c lass? 

Most teachers for these groups (80%) say they use some literature 

available in the text books that are realistic stories (like Scott Foresman 

textbooks and library books). The remaining (20%) said they use fantasy 

and moralistic tales. 

Conclusion is that since children at this stage are grown ups their tastes 

and preferences also change drastically from the animal stories to rea listic 

ones . Therefore teachers mainly use rea listic stories to reach their studenh 

- a fact that their cogn itive level contributes to their tastes and preferences 

fl . Question No.2. Which type of stories do children favor? 

The literature favored by such chiidren mainly consists of the 'Realistic 

stories' (80%). The reason is crystal clea r- these children have grown a lot 

from their preschool years , have come to lose interest in the 'fanciful tales ', 

and start to admire stories of real life situation. For this reason, they prefer 

'reali st ic stories ' to others . 

In conclusion , we can say that their reading preference has direct 

relationship with their mental growth. 

iii. Question No.3a. Are there illustrations in these books? 

Not much emphasis is given for illustration in the literature for these groups . 

All said they do not use any illustration (100%) - the reason being the ability 

of the ch ild ren to discern stories and plots without much aid from 

illustrations. 

This shows that we can · conclude that children in this age group 

demonstrate higher level of understanding complex plots without much use 

of illustrations - this tells us someth ing about their mental growth. 



3b. If no, do you use any additional material? 

These teachers said (100%) that they do not need to use add itional 

illustrations' - a fact that these children comprehend complex literature witholl t 

visual aids . 

iv. Question No.4. What is your opinion on the role of teaching literature 
to children? 

All teachers bel ieve that, literature enhances the language development of 

children - they bel ieve literature plays a great role in improving various 

skills. 60% of teachers said literature enhances the read ing Skills , 40% sa id 

it improves listening and speaking skills respectively. Therefore literatul ," 

has a great role in improving language skills. 

v. Question No. 5a&b. Do you thi nk stories can be used effectively to 
teach language sk ills to children? If yes name 
skil!s . 

Yes -- (100%) agreed unanimously. The skills of reading, listening and 

speal(ing are greatly assisted through the reading of literature. All the six 

teachers agree to this. According to the chart, we see 'reading skiil' given 

more weight than the other skills (40%). The ir reading preferences similar to 

the rea l life situation (like adventures, school life, history, biography, etc) 

initiate their reading speed as they find stories to be breath taking . They do 

not want to pause once they start reading as they wi ll become excited and 

eager to finish the story - thus Improving their read ing skills extremely . 

Other skills like listening and speaking are also ski lls that are greatly 

enhanced through reading of such literature These skil ls accordingly have 

been given 60% totally. 

In con ciusion , we can say that a real 'read ing foundation' can be laid at this 

stage if appropriate literature are provided. 
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VI. Question No.6. Do you think stories can be used to famil iarize 
children with the variety of human ch aracters? 

Most teachers (90%) agree except few (10%) who said that children need 

much more than literature to familiarize them with human characters 

However, by taking the majority's opinion. we can conclude that children 

need literature to get acquainted with the complexities of human nature. 

VII. Question NO.8. Do you think stories teach children to face life 
courageous ly and solve problem? 

The opinion of most of these teachers validates our prevIous assumptions 

that literature portrays the real life situations and provides insight into the 

harsh realities of life , enables children to adjust with the various huma n 

cha racters etc. However 10% of the teachers do not believe that 

Our conclusion is based on what the majority responded - that literature is 

a powerful tool that helps children to be aware of the real life situations and 

provides solutions as to how to cope with them . 

VIII. Question No. 9a. Do you like read ing stories? If yes what kind? 

The teachers for these grou ps are by no means different from the other 

teachers. Reading Literature is not their top most preference Accordingly 

only 60% said they like reading . The remaining (40%) said they do not like 

'read ing'. 

What we can conclude is that anyone who is closely associated with 

child ren can know the use of literature for the various ski lls and values it 

provides to them - even if he does not give pr iority to reading of such 

titerature 
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9b. If no what kind of reading do you like? 

Only 10% sa id they like reading news papers, journals for the purpose of 

getting information . 

The conclusion is the same for ihe above question. One who is involved 

with children, can reach their minds through such literature and love of 

reading literature should not be in his top most list. 

ix. Question No.10. How do you use your spare time? 

The same 60 % teachers said they love spending their time in reading -

they said they read novels - of myste ry, history. anthropology which are few 

among others. The remaining said they have their social activities. 

household chores etc. like any other person . 

However we can sti ll draw some facts from all of these - that one need not 

be 'book wa rm' -as it is called - in order to make use of literature to develop 

and enhance the mental process of the developing ch ild. 
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CHAPTER EIGHT 

CONCLUSION 

First and foremost, children need literature as much as they need to learn to read 

and write . Literature (i .e. imaginative literature) is a powerfu l tool that can be useel 

to transfer knowledge while at the same time it entertains tile mind of children. 

Children's literature enables ch ildren to get acquainted with their surroundinf1 ~ 

with the norms of the society in which they live, provide answers for some puzzle, 

of life , and help them explore the outside world (for example, children ;n othc' 

lands, their home and school life etc) 

Such literature does not only increase their knowledge of the world but also serve 

as a 'release' from the dally routines of li fe - not to mention the reading and other 

skills they develop from them. 

Love of reading wili gradually develop as they frequent these literature, become 

knowledgeable about life and the world in which they live . Moreover, they ca n 

inculcate the values of good manners. Instead of trying to make children behave 

by the usual method of 'do 's and don'ts', one can easily convey the message th at 

having good manners has its rewards and bad manners its consequences 

Reading literature has multiple advantages indeed I 

But ali this is possible as long as the literature presented to them take into account 

thei r level of undei·standing . There is a direct relationship between the readi ng 

interest of children and their developing mind . What a preschool child would like tc 

find in the stories may neve r appeal to ch ildren in the later childhood. The reason 

is because the child (in the later childhood) has come a long way from rlis 

preschool years 11as a deve loped mind and hence needs a 'developed Idea'. His 

cognitive ability has prcgre"sed and therefore needs literature of a different SOli . 
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Literature that incorporates this major fact will surely appeal to ch ild ren and will 

obviously bring positive impact on their mind. 

The reve rse is also true of literature that has a negative or rather undesired impact 

011 the mind of children . Stories dealing with 'darkn ess' or 'ghosts' for preschool 

chi ldren - who may usually take such tales to be true, - may harm the chi ldren 

tremendously. An author who is aware of the negative impact of such stones will 

never con template, in the first place, to write such stories for children 

Thus, children's literature can have a positive or a negative impact on the mind of 

their intended readers. Cogn izant of this fact, one should be able to select suct: 

literature that has a positive impact by relating the literature of these children t9 

their cognitive deve lopment or their mental make up at various stages of their 

lives. 

The present study has proved the above facts beyond any doubt Hence , it can be 

stated finally that good literature for chi ldren presented in accordance with their 

age and corresponding cognitive development , will definitely contribute not only to 

the growth of the child 's personality but also to the child's language skills and 

language profi ciency . Therefore the stakeholders in this area like parents , 

teachers , authors and the community at large should bear this in view. 
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APPENDIX - B 

LITTLE RED RIDING HOOD 

In a small village at the edge of a big forest lived a little girl and her mother The 

girl had a red, velvet riding cloak with a hood that her grandmother had made for 

her. She looked so pretty in the cloak and wore it so often, that everyone ca lled 

her Little Red Riding Hood. 

One day, Little Red Riding Hood's mother said , "Take this basket of bread and 

butter to your grandmother's house for me. Your grandmother has not been 

feeling well and has not been able to cook for herself" 

Now the grandmother's house was on the other side of the forest. Little Red 

Riding Hood knew the way through the forest , because she went there often . She 

wasn 't afraid. But her mother knew that the forest could be dangerous. "Go 

quickly ," she said "And stay on the path." 

"I will, " said Uttle Red Riding Hood . And off she went, carrying the basket of bread 

and butter. 

She had not gone far when she saw a wolf. 

"Good morning , Mr Wolf," sa id Little Red Rid ing Hood. 

"Where are you going?" the wolf asked . "And what do you have in your basket?" 

"I am going to my grandmother's house," sa id Little Red Riding Hood. "I am taking 

her these bread and butter because she has been sick. " 



Now the wolf hadn't eaten in several days. Bread and butter would make a tasty 

snack, thought the wolf, but what I real ly want to eat is a tasty little girJl And I have 

a plan. 

"Since your grandmother has been sick, perhaps she would like a bouquet of 

wildflowers too ," suggested the wolf. 

Little Red Riding Hood looked around. The forest was filled with wildflowers of all 

colors . "Why, that's a lovely idea, Mr. Wolf," said Little Red Riding Hood . "But my 

mother did tell me not to stray off the path ... " 

"Well ," said the wolf, "I'm certain that if your mother had thought about a bouquet 

of wildflowers , she would have agreed to let you pick some. Why don 't you start 

with those red ones over there?" 

"All right, " said Little Red Riding Hood , and she left the path through the forest to 

wander under the trees looking for flowers. 

When the wolf raced down the path to the house where Li ttle Red Riding Hood 's 

grandmother lived, he caught his breath and knocked on the door. 

Who is there? " cal led the grandmother. 

"It 's Litt le Red Riding Hood ." said the wolf in a high , squeaky voice . "I've brought 

you some bread and butter." 

"Then lift the latch and come in , dear," said the grandmother. She was tucked into 

bed and did not want to get lip . But when the door opened and the wolf walked in, 

she sat straight up and then fainted from fright. 



The wolf was not interested in eating the old woman, only Little Red Riding Hood. 

So he rolled the grandmother under the bed. He put on her lacy nightcar and 

jumped into her bed, pulling the covers up to his chin. The he waited for Little Red 

Riding Hood to arrive . 

When Little Red Riding Hood had picked enough wildflowers , she found the path 

and went on her way to her grandmother's house. She knocked at the door . 

"Who is it?" called the wolf in his best grandmother voice. 

"It's Little Red Riding Hood ," answered the girl. "I've brought you some bread and 

butter and a bouquet of wildflowers ." 

"Lift the latch and come rig ht in , dear," said the wolf. 

Little Red Riding Hood went inside. "Come closer, my dear," said the wolf. Little 

Red Riding Hood went close r, but not too close . 

"My goodness, Grandmother," she sa id. "What big eyes you have I" 

"The better to see you with , my dear ," said the wolf. 

"And what big teeth you have, Grandmother," sa id Little Red Riding Hood . 

"The better to eat you with I" cried the wolf. He sprang out of bed and tried to grab 

the little girl, but she was too qu ick for him. She dropped her basket and ran out 

the door. 

A hunter who was passing through the forest saw Little Red Riding Hood run 

outside with the wolf close behind her The hunter ch ased the wolf deep into the 



forest. When the hunter came back, he went inside with Little Red Riding Hood to 

help her look for her grandmother. They found her standing beside her bed , 

looking quite shaken. 

"The danger is over now," said the hunter. 

"The hunter chased the wolf away!" cried Little Red Riding Hood. 

"Thank you for saving Little Red Rid ing Hood, sir," Grandmother sa id to the hunter. 

"Please stay and join us for tea. " 

So the hunter sat down with Little Red Riding Hood and her grandmother and 

drank tea and ate bread and butter. The bouquet of wi ldflowers looked lovely on 

the table . And Little Red Riding Hood never strayed off the path in the forest 

again . 



APPENDIX - c 

A) BEAUTY AND THE BEAST 

Once upon a time ... as a merchant set off for market, he asked each of his three 

daughters what she wou ld like as a present on his return . The first daughter 

wanted a brocade dress, the second a pearl necklace, but the third , whose name 

was Beauty, the youngest, prettiest and sweetest of them all , said to her father: 

"All I'd like is a rose you 've picked specially for mel " 

When the merchant had finished his business, he set off for home. However , a 

sudden storm blew up, and his horse could hardly make headway in the howling 

gale. Cold and weary, the merchant had lost all hope of reaching an inn when he 

suddenly noticed a bright light shining in the midd le of a wood . As he drew near, 

he saw that it was a castle, bathed in light. 

I hope I'll find shelter there for the night, "he sa id to himself When he reached the 

door, he saw it was open, but though he shouted , nobody came to greet him. 

Picking up courage , he went inside, still calling out to attract attention. On a table 

in the main hall , a splendid dinner lay already se rved. 

The merchant lingered , still shouting for the owner of the castle. But no one came, 

and so the starving merchant sat down to a hearty meal . 

. Overcome by curiosity , he ventured upstairs, where the corridor led into 

magnificent rooms and halls. A fire crackled in the first room and a soft bed looked . 

very inviting. It was now late, and the merchant cou ld not resist. He lay down on 

the bed and fell fast asleep. When he woke next morning , an unknown hand had 

placed a mug of steaming coffee and some fruit by his bedside . 

The merchant had breakfast and after tidying himself up, went downstairs to thank 

his generous host. But, as on the evening before, there was nobody in sight . 

Shaking his head in wonder at the strangeness of it all , he went towards the 
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garden where he had left his horse, tethered to a tree. Suddenly, a large rose 

bush caught his eye. 

Remembering his promise to Beauty, he bent down to pick a rose . Instantly, out of 

the rose garden , sprang a horrible beast, wearing sp lendid clothes. Two bloodshot 

eyes, gleaming angrily, glared at him and a deep, terrifying voice growled : 

"Ungrateful man I I gave you shelter, you ate at my table and slept in my own bed , 

but now all the thanks I get is the theft of my favorite fl owersl 

" I shal l put you to death for this slightl" Trembl ing with fear, the merchant fell on 

his knees before the Beast. 

"Forgive mel Forgive mel Don 't kill me! I'll do anything you say I The rose wasn 't 

for me, it was for my daughter Beauty. I promised to bring her back a rose from 

my journey l" The Beast dropped the paw it had clamped on the unhappy 

merchant. 

"I shall spa re your life , but on one condition , that you bring me you r daughterl " 

The terror-stricken merchant , faced with certain death if he did not obey, promised 

that he wou ld do so . When he reached home in tea rs, his three daughters ran to 

greet him . After he had told them of his dreadful adventure, Beauty put his mind at 

rest immediately. 

"Dear father, I'd do anyth ing for you l Don 't worry, you'll be able to keep you r 

promise and save your lifel Take me to the castle . I'll stay there in your placel " 

The merchant hugged his daughter. 

"I never did doubt your love for me. For the moment I can only thank you for 

saving my li fe ." So Beauty was led to the castle . The Beast , however, had quite 

an unexpected greeting for the girl. Instead of menacing doom as it had done with 

her father, it was surprising ly pleasant. 
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In the beginning , Beauty was frightened of tile Beast, and shuddered' at the sign! 

of it Theil she foulld that, in spite of the mC.'1s ter's awfu l head , her horror of il '!v'''' 

gradually fading as time went by. She had one of the finest rooms in the Castle. 

and sat for hours, embroidering in front of the fire . And the Beast wou ld sit, for 

hours on end, only a short distance away, silently gazing at her. Then It started to 

say a few kind words , till in the end , Beauty was amazed to discover that shl' was 

actually enjoying its conversation. 

The days passed , and Beauty and the Beast became good friends. 1 hen one day 

the Beast asked the girl to be his wife. 

Taken by surprise , Beauty did not know what to say, Marry such an ugly monsterl 

She would rather die l But she did not want to hurt the feelings at one who, af!er 

all , had been kind to her. And she remembered too that she owed it her own life 

as well as her fath er's. 

"! really can 't say yes ," she began shakily. ''\'d so much like to .. 

The Beast interrupted her with an abrupt gesture. 

"I quite understand l ,And I'm not offended by your refusall" Life went on 3 S usual 

and nothing further was said . One day, the Beast presented Beauty with a 

magnificent magic mirror. When Beauty peeped into it, she could see her famiiy , 

far away 

"You won't fee l so lonely now," were the words tha t accompanied the gift. 

Beauty stared for hou rs at her distant family . Then she began to feel worried . 

One day, the Beast found her weeping beside the magic mirror. 

"What's wrong?" he asked , killdly as always . 



"My father is gravely ill and close to dying! Oh, how I wish I could see him again, 

before it's too late!" But the Beast on ly shook its head . 

"No! You will never leave this castle!" And off it sta lked to the girl. 

However, a litt le later, it returned and spoke solemnly to the girl. 

"If you swear that you will return here in seven days time, I'll let you go and visit 

your father l" Beauty threw herself at the Beast's feet in delight. 

"I swearl I swear I wi ll i How kind you are! You've made a loving daughter so 

happyl" In reality, the merchant had fallen ill from a broken heart at knowing his 

daughter was being kept prisoner. When he embraced her again, he was soon on 

the road to recovery. Beauty stayed beside him for hours on end , describing her 

life at the Castle, and explaining that the Beast was really good and kind. The 

days flashed past, and at last the merchant was able to leave his bed. He wa s 

complete ly well aga in . Beauty was happy at last. 

However, she had fa iled to notice that seven days had gone by. 

Then one night she woke from a terrible nightmare. She had dreamt that the 

Beast was dying and ca ll ing for her, twisting in agony. 

"Come back l Come back to me!" it was pleading . The solemn promise she had 

made drove her to leave home immediately. 

"Hurryl Hurry, good horsel" she said , whipping her steed onward s towards the 

castle, afraid tha t she might arrive too late. She rushed up the stairs, calling but 

there was no reply. Her heart in her mouth , Beauty ran into the garden and there 

crouched the Beast, its eyes shut , as though dead. Beauty threw herself at it and 

hugged it tightly. 
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"Don't die l Don 't die l I'll marry you ... " At these words, a miracle took place. The 

Beast's ugly snout turned mag ically into the face of a handsome young man 

"How I've been longing for this moment!" he said. "I was sufferi ng in silence, and 

couldn 't tell my frigh tful secret. An evi l witch turned me into a monster and only 

the love of a maiden wi lling to accept me as I was, could transform me back into 

my rea l self. My dearest l I' ll be so happy if you'll marry me .. 

Tile wedd ing took place shortly after and, from tllat day on; the youllg prince would 

have nothing but roses in his ga rdens. And that's why, to this day. the castle IS 

known as the Castle of the Rose. 

B) Ali Baba 

There were once two brothers. Kassim was rich and greedy. His brother Ali Baba 

was kind , and he worked very hard, but he was poor Every day Ali Saba went to 

the forest with his donkeys. There he cut wood which he sold in the market. 

One day Ali Saba was Gutting wood when he saw a big cloud of dust in the path in 

front of him . It was a wild, lonely part of the forest and Ali Saba was a little 

frig htened. He hid his donkeys behind a big rock. Then he climbed a tree and hid 

among th e branches . 

Th rough the young leaves he saw forty men on black horses. They stopped just 

under Ali Saba 's tree, but they did not look up. They looked at a big wall of rock a 

few yards away. 

'Open Sesame I' called the leader of the men . The wa ll of rock opened wide and 

Ali Saba saw a huge black cave*. The men took some heavy bags off their horses 

and ca rried them into the cave. They were robbers, and the bags were fu ll of gold, 

silver and jewels. 
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'They are hiding their treasure,' said Al i Saba to himself. He saw the robber~ 

come out again. They cl imbed on their horses. Their chief called 'Close Sesilme' 

and the door of the cave shut like mag ic. Then the robbers rode away in a cloud 

of dust. 

When the air was still and quiet again, Ali Saba climbed down fro lll his tree. He 

stood before the wall of rock and sa id, 'Open Sesame. ' At once the cave door 

opened and Ali Saba went inside. The cave was full of treasure . Ali Saba took a 

small bag of gold. It was almost too heavy for him to move, but he got it treasur e 

on the back of one of his donkeys. He arranged some wood on top and then he 

went home. 

His wife was ve ry excited and she began to count the gold . There was so much 

she got as far as a hundred , then she forgot, and had to start again. '1 can 't count 

all this gold, ' she said to her husband . 

'There is enough to make us rich ,' said Ali Saba. 'Why do you want to count it? ' 

Sut his wife was unhappy. She needed to know just how rich she was . She went 

to Kassim's wife and borrowed her scales'. 

'Why does Ali Saba 's wife want my sca les?' said Kassim's wife She rubbed a 

little butter on the scales . Kassim 's wife hated mysteries ; she had to know all 

about everything . 

Ali Saba's wife ran home and weighed the gold coins. Then she gave the sca les 

back to Kassim 's wife She did not notice that a small gold coin was stuck to the 

scales. 
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Ali Babe 

A greedy man 

Kassim's wife showed him the coin. 'I thought your brother was a poor man?· she 

cried. 'But now his wife has so much gold that she has to weigh it! ' Kassirn)Na; 

angry. 

'Where did you get your gold, brother?' he asked Ali Baba. Ali Baba had to tell hi ll' 

the story of the robbers and the cave. At once Kassim wanted the whole treasu l e 

for himself For days he followed Ali Baba. At last Ali Baba went to the cave to get 

another small bag of gold . Kassim hid behind a rock and watched him . 'OPPI 

Sesame,' said Ali Baba , and the door of the cave opened. 'I must remember thOSe 

words,' said Kassim to himself. 

Next day he went to the wall of rock and said , 'Open Sesame.' The cave dool 

opened and Kassim ran inside. 'C lose Sesam l' he called. Now he was alone with 

the treasure. He filled a huge bag with jewels and went to the door of the cave 

But he could not remember the magic words l 

'Open coffee l ' he shouted . Nothing happened. 'Open genie l ' said Kassim. Still 

nothing happened. He tried again and again At last the door opened and the 

robbers came in . They were bringing more treasure to the cave. 

Cut into pieces 

When the robbers saw Kassim they took their knives and cut him into small pieces 

Then they went away again. 

Night came, and Kassim did not come home for dinner. His wife went to Ali Baba. 

Ali Saba realized that his brother was in danger. He hurried to the cave. He found 

Kassim's body in pieces on the floor. He collected the pieces and took them 

home. 



Ali Saba 

As soon as he was rich enough , he found a good, clever servant girl. Her name 

was Morgiana and she helped Ali Baba's wife in the house. W hen Ali B:oba camp 

home with his brother's body, he asked Morgiana to help . 

'Sir,' she said, 'you and your wife have been very kind to me. I will do anything 

you ask me. I want to help.' 

Ali Baba showed her the little pieces of Kassim 's body. 'What can we do?' he 

asked . 'People will ask questions. Perh aps the robber chief will hear about it 

Then he will come and kill us al l.' 

'Leave it to me,' said Morgiana, She found a cleve r ta ilor. She covered his eyes 

and led him at night to a dark room in Ali Baba 's house. There, in the dark , the 

tailor sewed the body together. 

'No one will kn ow that Kass im was the body in the cave,' sa id Ali Baba to himself. 

'There has been an accident ,' he told Kassim's wife They buried the body very 

quietly and no one asked any questions. 

When the robbers came back to the cave , the body was gone l 

'Someone came in while we were away,' said the chief '1 hat means someone 

knows the magic words. We must find him and kill him. ' 

The robbers asked a lot of questions in the town . 'Did anyone bury a body that 

was cut up in pieces?' they asked , No one knew anything , Then one day tne 

robber chief tore his coat. 

The tai lor who sewed it together worked by a very small, weak lamp , 

'How can you sew with so little lighi? ' asked the robber ch ief. 

J 



All Baba 

'I don't need much light; I can sew with my eyes shut. Last week I sewed a man's 

body together in the dark I' He told the robber ch ief his story. 

'Lead l11e there,' said the robber chief. He gave the tailor a gold coin and covered 

his eyes with a cloth. The tailor led him to Ali Saba's house. The robber chief took 

a piece of chalk out of his pocket and marked a large , whi te cross on the door 

Morgiana saves everyone 

'Tol11orrow,' sa id the robber chief to his l11en, 'we wili burn that house - and OUI 

enel11Y too.' 

Early next 1110rning Morgiana went outside to clean the door-step. She fou nd the 

white cha lk cross. She did not know what it l11eant, but she did not like it. She 

took another piece of chalk and l11arked every door in the street. 

When the robbers arrived , they did not know what to do. Their chief went back to 

the tailor. Again he pa id the tailor to lead hil11 to Ali Saba's house. This til11e he 

was sure about it. 

'Listen to l11y plan,' he told his l11en. 'I sha ll pretend ' that I al11 selling oil. We'll get 

twenty donkeys and forty oil jars. Each of you l11ust hide in one of the jars When 

it is til11e to attack, I will lift the lids. Then you l11ust JU I11P out and kill everyone. ' 

The forty oil jars 

The thirty-nine robbers hid in the oil jars . Their chief filled the fortieth jar with oi l 

That evening he knocked at Ali Saba's door. 

'Good friend ,' he sa id , 'my twenty donkeys and I have nowhere to spend the night. 

If I give YOLi this jar of oil , will you let us sleep in your yard?' 



Ali B2b2 

'Keep your oil, my friend,' sa id Ali Baba. 'You are welGorne. Give water to YOU! 

donkeys then come i1nd eat with IJS ' 

Morgiana was cooking the dinner. She needed more oil and the shops were 

already shut. There are fo rty jars of oil in the yard,' she said to herself 'No O~le 

will mind if I take a little. ' 

Sile took a cup out into the yard. She opened the nearest jar ' Is ittlme?'-s-aichl 

,'nans voice. At first Morgiana thought it was a genie But she was brave as wei: 

as clever. 'No,' she said to the robber in the jar She went to the nexi ja r, and tile 

next. The sanle thin g happened . At last she found the one jar th at contained oil 

Morg iana took her cup of oil into the kitchen . Men do not usually hide ill oil ja rs 

she thought. I must do someth ing about this ' She took her biggest pot frolll the 

kitchen and filled it with oil from the jar in the yard. She put the pot of oil on the 

kitchen fi re until th e oil was boiling. Carefully she carried it out into the yard 

Carefully she poured a little hot oil into each jar. Then she went back to the 

ki tchen and finished cooking the dinner. 

The robbers are dead 

When everyone else was in bed the robber chief went out into the yard. He lifted 

tile lid of the first jar. 'It is tillle,' he said. There was no answer. The same thing 

happened the next tilll e, and the time after that. All his thirty-nine men were dead . 

The next Illorning Ali Baba's guest appeared to be in a great hurry. He forgo t to 

thank Ali Baba for his kind welcome and good dinner. He Just rode away with his 

twenty donkeys and his forty jars . Ali Baba and his wife fe lt hurt and said. Only 

Morgiana understood . 

Later she told Ali Baba her story . 'You have saved our lives ,' said Ali Baba 'You 

are not my servant allY lllorE; . From today' you are my dear daug hter Ali 8aba s 
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Ali Bab8 

wife was very pleased, and so was his young son. Morgiana was pretty as well as 

clever, and the young man fell in love with her. 

For a whole year they all lived together in peace. But one day the robber chief 

came back. This time he wore the clothes and jewels of a rich man He pretended 

to feel il l outside Ali Baba's house. Of course , Ali Baba invited him to come in. 

That night Morgiana cooked a wonderful dinner. The stranger saw her pretty fa ce 

and ate her good food. He at once offered All Baba a good price for her 

'I cannot sell Morgiana,' said Ali Baba. '! have accepted her as my daughtel 

'Then let me make her my wife ,' said the stranger. Ali Baba's son gave hilll a 

black, angry look. Ali Baba was very unhappy. In the East , no one likes to say 

'No' to a guest. 

Morgiana's dance of death 

'Wou ld you like to marry me, my little sugar-cake?' said the stranger. Morgiana 

pretended she was pleased, but her eyes were hard and cold. The stranger tried 

to take her in his arms. As he did so, his coat opened Morgiana's quick eyes saw 

a long knife in his belt. 

'Let me dance for you,' she said to the stranger. She went to her room and put on 
\ 

a beautiful dress and a veil of many colours . She carried a little silver drum in one 

hand and a small knife in the other. 

Morgiana danced like a leaf in the wind . As she danced she beat the drum and 

waved the knife above her head. Faster and faster she flew. The rich stranger 

tried to catch her; he wanted to hold her beautiful body in his arms. 

Suddenly Morgiana threw herself at the stranger. She buried the knife in his heart 

What have you done? ' cried Ali Baba . 
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Ali 8aba 

'It is the robber ch ief, father.' sa id Morgiana. She opened the dead man's coat and 

showed Ali Baba the knife . 

Safe at last 

'Now we can live in peace at last l ' sa id Ali Baba . 'And Morgiana saved us all.' She 

married Al i Baba's son'; it was a happy wedding . For a long time they lived 

together In peace. 

After a year A li Baba felt brave enough to go back to the magic cave. Long grass 

and tall plants covered the wall of rock. But when Ali Baba said 'Open Sesame ' 

the cave opened as easily as before . Once more the treasure lay at Ali Baba's 

fee!. 

Ali Baba became the ri chest man in the city. No one was unhappy with him 

because he was never greedy. He built a pa lace for his wife and himself. He 

bought a farm for his son and Morgiana. He also gave a lot of money to the poor 

and the sick people. Every night he knelt down beside his bed and thanked God 

for his good luck. 
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