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ABSTRACT 

This study was concerned with implementation of quality assurance and accreditation system 
in private higher education institutions in Ethiopia being delimited to nine institutions found 
in Addis Ababa, and to identify the outcome as well as the problems encountered in 
translating it into practice. It was also aimed at suggesting alternative solutions. In order to 
achieve this end, the descriptive survey approach was employed. Questionnaires were 
distributed to instructors and department heads in the nine private higher education 
institutions, and interviews were conducted with officials of the same institutions and that of 
HERQA on the issue under consideration. The data obtained were, then, analyzed using 
various statistical techniques such as percentages and chi-square tests. 

The findings of the study suggested that, in most cases, certain variables which were assumed 
to be program quality indicators like objectives, contents, organization, and didactic concept 
of a program were considered to be significantly adequate. However, other components of 
program quality such as staff quality, student quality, facilities and inji-astructure, quality 
assurance system, student evaluation mechanisms, curriculum design, staff development 
activities, feedback ji-om stakeholders, and out put quality were found to be very low. Apart 
ji-om this, the fact that some of the expected institution quality indicators like clarity of 
mission statements, policy plan, funding status, educational activities, and human resources 
in aggregate stipulations were regarded as adequate. Other variables for instance, 
institutional achievement, management system, stakeholder satisfaction, research activities, 
contribution to society, and subject benchmarking were found to be significantly low in many 
private higher education institutions. In line with this, the data obtained revealed that the 
implementation status of the sole regulatory organ of quality assurance and accreditation 
system (i.e., HERQA) was also found to be weak in general. On top of that, government 
support to the institutions in the private sector in areas of access to incentives, provision of 
short-term training, provision of technical support, and fostering public-private partnership 
was extremely low. 

To this effect, the implementation practice of quality assurance and accreditation system in 
many private higher education institutions in Ethiopia has been seriously impaired in 
contrwy to the expected policy directions. Thus, it is recommended that all concerned bodies 
(private institutions, the regulatory body -HERQA, and the government) have to take 
immediate measures. Accordingly, private higher education institutions should develop 
mechanisms so as to have adequate resources qualitatively and quantitatively pertinent to 
quality assurance and accreditation. Researches have to be conducted in such a way that the 
principles of quality of program as well as institution in the higher education system of the 
private sector would be translated into practice. HERQA should also strengthen its overall 
capacity in the area of discharging the expected duties and responsibilities and it should be 
empowered to "stand on its legs ". Moreover, the government should support private higher 
education institutions in terms of incentives, training, and the like based an the policy 
directions on the issue under consideration. 
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CHAPTER ONE 

THE PROBLEM AND ITS APPROACH 

This chapter presents the introductory components of the study such as 

background , statement of the problem, objectives, significance, delimitation, 

limitations, definition of terms, and organization of the study. 

1. 1 Background of the Study 

An education system of a country is basically determined by its social, 

economiC, cultural , and democratic development. Education requires an 

appropriate direction to bring about the desired overall national development 

by improving its quality. The role of higher education here is much greater. In 

support of this, Ashcroft (2003:7) indicates that the higher social and economic 

purposes of higher education are, the higher there will be freedom to question 

and protect democracy, transfer of new knowledge and development practices 

and creation of today's and tomorrow's professionals. 

The term "Higher Education" generally is all about programs of study, training 

or for research at the post-secondary level provided by universities or other 

educational establishments that are approved as institutions of higher 

education by the competent state authorities , and/ or through recognized 

accreditation system (UNESCO, 1997:1). "Private Higher Education" on its part is 

related with the provision of post secondary level education by the private 

sector and it varies in terms of classification such as those that fit for imparting 

higher education, recognized for awarding degrees/ diplomas/ certificates. 

Another classification relates to the sources of fund whereby funds private ly 

managed and publicly funded or pri vately managed and pri vately funded 

(Dessalegn, 2004: 31). 

It is quite evident that higher education had been left only for a very small 

portion of the population . But these days it has become available to a much 

broader population. Since the last ten years, most governments have been 



allowed and emerged for the growth of PrHEls. As a result, many PrHEls have 

proliferated in Africa, Asia, and many European transition economies. As an 

example , the higher education system expansion in the United Kingdom as 

cited in Yohannes (2007: 1), comparing the rate of university entering young 

people, was only 4 per cent in 1962 with that of 44 per cent in 2004. The same 

author further cites that the South African higher education expansion to have 

reached 33 per ce nt currently from 15 per cent in 1995. 

In Ethiopia like many other parts of the world , HE establishment and expansion 

has been centrally dominated with the burden in the hand s of government 

during the last two regimes. Thi s has greatly impeded the development of HE 

system. Accordingly, it has not contributing to national development: or 

"poverty alleviation" (Amare, 2005:41). To this effect, the institutions have been 

inefficiently managed , ill facilitated, inequitably distributed and, thus , became 

of poor quality. However, since 199 1, establishing and expanding HE as a prime 

res ponsibility of the government has become fading out. That is , it has been 

felt that both the public and private sect ors could meaningfully share the 

responsibility for addressing the age-old challenges of the country's HE system. 

Thi s has brought the role of private sector in the provision of HE into the front. 

As a res ult , currently there are over forty-three accredited PrHEls in Ethiopia 

offering degree programs (HERQA, 2007: 11 ). 

In line with this, the fi ve-year program-action-plan of the Education Sector 

Deve lopment Program (ESOP III) (MoE 2005: 39) of Ethiopia indicates that th e 

annual intake capacity of higher education institution is much higher currently 

and it is planned to reach one-hundred-e leve n thousand s in the twenty-one 

government univers ities and fifty thousands in the private higher education 

institutions by the year 2010. Owing to this, higher education expansion is 

getting much higher currently both in governmental and private institutions in 

the country. As an illustration on the above, the undergraduate degree 

enrolment in the sector has increased sig nifi cantly in the last consecutive five 

years. That is, 58,026 in 2002 / 03 , 98,404 in 2003/04, 138,159 in 2004/ 05, 
- 2 -



173,901 in 2005/06 and 203,399 in 2006/ 07 (MoE, 2008: 53). It can be seen 

from this that the enrolment progress has reached 33 per cent on the average 

Thus , quality assurance syste m is of paramount importance in higher education 

system. Supporting this view, Damme (2004 : 134) explains that the importance 

of quality assurance and accreditation move ment revolves around some factors. 

First, there are concerns about a decline of academic standards against the 

background of expansion in higher education . Second, the key stakeholders, 

businesses, professionals, and employers started to lose confidence in the 

traditional academ ic quality management capacities in higher education 

institutions. Third, budget restrictions and fiscal crises led to declining 

government funding per student and pressure to increase efficiency in public 

expenditure. Fourth, institutions were expected to meet the demands of an 

increasingly "evaluative state" for public accountability. Fifth, the higher 

education environment became competitive with growing mobility of students, 

increased mobility of professionals and academics, and the pressure of private 

institutes . Hence, quality assurance and accreditation are believed to be the 

crucial elements of regulation in the mushrooming trade-oriented international 

higher education market. 

In line with this, Tesfaye (2007:54) indicates that Ethiopia is currently engaged 

in HE reform which introduced new elements; that is , cost sharing schemes in 

HE, and the expansion of Private HE. For this , two key agencies have been set 

up to guide and oversee the sector (HERQA and HESC) . There is a necessity to 

set standards and to assure the quality of education on offer. HERQA is 

mandated to promote public confidence that the quality of provision and 

standards of awards in HE are being safeguarded and enhanced. 

It is clear that quality of education plays an essential role in the overall 

deve lopment of a cou ntry. But poor quality ed ucation affects the whole system 

of national development. In the absence of standardized measure of higher 

education students, it is a great challenge to determine the status of 
o 
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educational quality within Ethiopia's higher education institutions. It is evident 

that private higher education sector in Eth iopia is mu shrooming under the 

government's pol icy support . Hence, the enro lment in this sector is expected to 

reach 40 per cent in the coming two years with the aim of contributing to the 

government to redirect public funds to other social development issues 

(HERQA, 2007: 11 ). However, this expansion requires much care to ensure the 

desirable outcome like knowledgeab le and ski lled graduates without 

compromising quality. 

1.2 Statement of the Problem 

It is obvious that competition for admission in government institutions is very 

high in Ethiopian higher education system currently. Those who do not get 

admission to these institutions seek admission in PrHEls. To this end, PrHEls are 

supposed to be "open-door" ones. They are chosen as the second option, after 

the seekers feel they are incompetent to be admitted in government HEls . This 

on its part demands an investigation for its status of quality. 

It is described in the report of World Bank (2004:xi) that three factors suggest 

that levels of education quality may be declining. First, expenditure per student 

has contracted over the past decade. Second , the proportion of senior 

academic staff with doctoral degrees has been weakening within the system. 

Consequently, the short term generation of sufficie nt numbers of academic 

staff, trained at the necessary leve ls, may be the singl e most difficult challenge 

currently faced by the higher education expansion and reform program. Third, 

rapid enrolment expansion is inevitably bringing progressively less qualified 

students into the system; current ly efforts are being made to double the size of 

undergraduate, student numbers, and to carry out an even greater expansion of 

graduate training, run the risk of lowering quality further unless major quali ty 

assurance efforts are incorporated into the expansion process . 

- 4 -



Quality assurance for its very nature in education is multidimensional as well as 

controversial. It can be analyzed in terms of the quality of inputs, process and 

out-put of the education system . However, the current trends of quality 

assurance and accreditation system in Ethiopian PrHEls reveal that emphasis is 

being made only on the input aspect. The prevailing situation indicates that 

PrHEls are subject to pre-accreditation permit when the institution exhibits 

some expected input resources roughly. Here, it is an uncovered issue that no 

thorough investigation takes place regularly to check whether or not the 

exhibited resources prior to the pre-accreditation offer would be in place. Even 

worse accreditation/reaccredidation is offered in no more different manner than 

it was during the pre-accreditation. Here, what is going on in "process" as well 

as "output" levels seems to be overlooked. 

Therefore, this research made attempts to assess the major implementation 

problems of quality assurance and accreditation system in private higher 

education institutions by answering the following basic questions. 

1. To what extent do private higher education institutions work towards 

meeting the basic higher education quality standards at programs level? 

2. To what degree do private higher education institutions work towards 

meeting the basic higher education quality standards at an institution 

level? 

3. What do the regulatory roles of HERQA look like with private higher 

education institutions concerning quality assurance and accreditation? 

4. What support does the government provide to Private Higher Education 

Institutions? 

5. What are the major problems of private higher education institutions in 

terms of quality assurance and accreditation system? 

6. What measures should be taken in order to overcome these problems? 

- 5 -
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1.3 Objectives of the Study 

The general objective of this study was to assess the implementation of quality 

assurance and accreditation in PrHEls and to identify the outcomes as well as 

the problems encountered in translating it into practice. 

The following were the specific objectives of the research under study: 

• To identify major implementation problems of private higher 

education institutions in meeting the fundamental higher education 

quality standards at program as well as institution levels . 

• To assess the extent of the regulatory body's (HERQA) roles in 

implementing quality assurance and accreditation system in private 

higher education institutions. 

• To suggest strategies for addressing the gaps in the quality assurance 

and accreditation system. 

1.4 Significance of the Study 

It is evident that improving higher education system under very limited 

resource is one of the major problems of educational planners and decision 

makers. Unless there is relatively adequate resource availability, the 

widespread expansion in higher education becomes a serious problem in terms 

of quality education. This study was, therefore, believed to have the following 

significance. 

• Assists planners, policy makers and practitioners in higher education 

institutions to make SOWT (Strength-Opportunity-Weakness-Threat) 

analysis in areas of quality assurance and accreditation. 

• Initiates other researchers to study the problem deeply in order to give 

opportunities for students to secure better quality of education. 

• Sheds light on the implementation problems faced by private higher 

education institutions and that of HERQA. 

- 6 -



1.5 Delimitation of the Study 

It is quite evident that quality of education is a very sensitive issue in any aspect 

of life. Attempts towards quality assurance in education are multidimensional 

as well as controversial. They can be analyzed from the quality of the input, 

process, or out put of the education system. There should be some sort of 

mechanism that maintains and enhances these in harmony. However, this 

researcher believed that assessing the implementation of all these aspects of 

quality higher education could not be manageable. Therefore, this study 

focuses on the aspects of quality of "program" as well as "institution" at an 

input level. This is mainly because the current quality assurance and 

accreditation trends seem that emphasis is being made merely on the input 

level. 

Moreover, the study was delimited to accredited PrHEls. The reason for the 

researcher's focus on the private higher education institutions was that they 

were recent phenomena and accreditation system was obviously the concern of 

the sector during the research period. It was further delimited to nine out of 

the forty-three private higher education institutions offering degree programs 

(as cited in HERQA, 2007 :11 ). This was mainly becau se of two reasons. First, 

treating all could not be manageable for the researcher at this stage. Secondly, 

all the forty-three were not found to have similar level of institutional setup due 

to their varied experience duration in the system ; and considering all together 

might lead to wrong generalizations. As a result, the main reason for taking 

the nine institutions mentioned in Table 1 was that they were considered to 

have relatively long service in the higher education system compared to the 

currently operating PrHEls. They also have diversified programs unlike the 

remaining institutions functioning in the sector. Apart from this , since the vast 

majority of the institutions were operating in the same area (as indicated by 

Ayenew, 2005 : 6), the study location was based in Addis Ababa. 

- 7 -



Thus , the major implementing problems in the process of quality assurance and 

accreditation in private higher education were emphasized in the research. 

What is more, HERQA's mechanisms to carry out its mission and strategies to 

maintain and enhance quality assurance and accreditation system were treated 

accordingly. 

1.6 Limitations of the Study 

Some of the PrHEls were found to be reluctant to provide information to the 

researcher making excuses simply giving extended appointments but no avail. 

Besides, many respondents were not willing to fill out the questionnaires. Some 

even did not return within the expected time. The main reason for this was 

found to be that some respondents were overloaded with the teaching task in 

more than one in stitution. There were still cases where the researcher was 

questioned for informant-pay for which he was not capable enough. This was in 

fact unusual phenomenon in which any sort of information for research purpose 

of this kind could have been based on monetory gains . Nevertheless, the 

researcher tried his best to overcome these challenges and managed to carry 

out the study. 

1.7 Definition of Terms 

'Accreditation' refers to the establishment of the status, legitimacy or 

appropriateness of an institution, program or module of study (Harvey, 

2006:6) 

'Higher Education': means education offered to students who attend 

programs after they have completed secondary education (FDRE, 2003: 

2236) 

'Private Higher Education Institution' refers to higher education 

inst itution in Ethiopia providing higher education se rvice and established 

- 8 -



by one or more individual owners or by non-profit making associations or 

founded as cooperative society or commercial association (FDRE, 2003: 

2236) 

'Quality Assurance' refers to the determination of standards; 

appreciate methods and quality requirements by an expert body with 

three primary modes assessment, audit and accreditation. Quality 

assurance in higher education focuses on external examination, course 

validation, professional commitment, and peer review and examination 

results (Knight and Peter, 1996:2) 

'Standard' refers to academic standards of compliance and service 

criterion by which private higher education institutions are judgedj 

evaluated for programs and for using pre-accreditation and accreditation. 

Standards measure ability to meet specified levels of academic attainment 

in relation to teaching and learning, this refers to the ability of students 

to fulfill the requirement of the program of study (Knight and Peter , 

1996:14) 

'Subject benchmarking' is a method of self-evaluation aimed at improving the 

quality of student learning in higher education institutions by providing a 

set of reference points (benchmarks) related to the key features of a 

program that can be used to compare against with what the institutions 

are doing and the actual student performance (HERQA, 2006: 4) . 

1.8 Organization of the Study 

This research paper consists of five chapters. The first chapter contains the 

problem and its approach, and the second one treats review of related 

literature. The third chapter deals with research methodology and procedures 

followed by the fourth chapter wh ich discusses analysis and interpretation of 

the collected data. The last chapter presents summary, conclusions and 

recommendations of the research report. 
- 9 -



CHAPTER TWO 

REVIEW OF THE RELATED LITERATURE 

This part discusses relevant evidences from literature related to quality 

assurance and accreditation in HE system. The overall discussion is organized 

in some logical manner treating an overview of Higher Education (HE) and the 

conceptual framework of quality assurance in HE system in brief. Following 

that the practice of quality assurance and accreditation system is presented. 

2.1 An Overview of Higher Education 

In this section the general background of HE is treated including an overview on 

concepts, status at a global scale, trends in Private Higher Education (PrHE) 

internationally, and HE trends in Ethiopia. 

2.1.1 The Concept of Higher Education 

According to IUCEA (2007: 16) the term "higher education" refers to the 

advanced level of education beyond a full course of secondary education. 

However, the concept of HE varies from country to country due to duration of 

the programs and quality of HE itself. In support of this, Mekasha (2005:111) 

states that HE is by definition a time for specialized study to qualify the 

individual for professional activity or for employment in higher positions in 

business, industry and government. 

2.1 .2 The Status of Higher Education System at a Global Scale 

At a global scale , vast increase in HE population necessitated the practice of 

pluralism in educational decision making and broadening of the policy-making 
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On the other hand, expansion of HE has emerged as pursuant to the need for 

• innovat ion s in the sector. Affirming this, Annaki (2002:116) states that the 

sharp population growth, the increased demand for HE, the rapid emergence of 

ICT soc iety are all contributory factors to the innovations in this sector in most 

countries of the world. In addition, the general driving forces that necessitate 

the introduction of change in HE at a global scale are mainly two: the economic 

imperative and accountability which has increased in the effective use of the 

resource s within education itself (Mekasha, 2005:166) 

According to Saint (1992: 16), the HE enrolment in Africa increased considerably 

during the 1970s and 1980s mainly at the undergraduate leve l. The increase in 

demand for HE in Africa occurred for a number of reasons. First, more primary 

children had completed their primary and secondary schooling and were 

seeking further education (TFHES, 2000: 16). Secondly, to some extent there 

was an increase in income which meant that more families were able to send 

their children to university (Asse-Lumumba and others, 2002: 33). Thirdly, as 

Saint (1992:4) forwards, "Redu ced access to land enhanced the value of 

education as a viable alternative to land ownership in household strategies." 

Furthermore, several trends are current ly shap ing the development of HE in East 

African Region . Among the most potent of these forces are privatization, 

expansion, standardization, and technological development. Besides, market 

principles that have been embraced in many parts of the world are equally at 

play in shaping the developments of HE in the region (lUCEA, 2007: 17) 

The major purposes of HE include the following three points. These are; 

freedom to question taken for granted assumptions and through this process 

the protection of democracy, creation and transfer of knowledge and 

development of new practices , and the creation of today's and tomorrow's 

notion of professionalism (Aschroft, 2003:7). 
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One of the studies conducted a decade ago summarized the status of African 

HEls as follows. 

First, they are relatively new and weakly established institutions. 
Second, enrolment ratios are extremely low (2.4 per cent) in 
comparison with the rest of the world. Third , early curriculum links 
to religious studies and administrative need prompted 
development of the humanities and the social sciences, applied 
technology, business related skills and research capacities. Finally, 
African Higher Education Institutions are still closely to European or 
North American institutions , which influence curricula and the 
organization of resources. They are not yet fully adapted African 
circumstances (World Bank, 1997: 2) 

HEls are essential in modern knowledge- based economies and societies, since 

they train the personnel that operate the key institutions of society, generate 

knowledge and translate it into new applications and products and preserve 

cultural heritage (Desalegn, 2006:) 12). Accordingly, HE plays an important role 

in poverty alleviation. Reports of the World Bank (2004:9) indicate four ways 

for this. First, it contributes directly to economic growth generated by its 

influence on nation's productivity and international competitiveness. Second, it 

contributes through distribution and empowerment. Third, it strengthens the 

entire education sector. Fourth, it contributes to the MDG. 

2.1.3 The Status of Private Higher Education 

Private Higher Education Institutions (PrHEls) are important elements of HE 

system to be flourishing in developing countries today. They can re spond 

effectively and flexibly to changing demands of students and the changing 

labor market conditions. Furthermore, private provision of HE increases 

educational opportunities at a little or no direct public cost especially in 

countries where public institutions are very selective. Governments should 

encourage the development of PrHEls to complement public institutions as a 

means of managing the cost of expanding HE enro lm ents, increasing the 

diversity of training programs and broadening soc ial participation in HE. In 
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strengthening this point, the World Bank (1994:34-36) reports that in a number 

of countr ies, the majority of students are enro lled in PrHEls; for example 86 per 

cent in Philippines, 75 per cent in Korea, 70 per cent in Japan, 65 per cent in 

Belgium, 60 per cent in Indonesia, Colombia, Brazil and Bangladesh. In these 

countries access to HE has been substantially broadened without imposing 

un sustainable financial burden on the government budget. 

According to another report of the World Bank (2004: 12), in at least fifteen 

countries of the world (i.e., Belgium, Brazil, Chile, Colombia, Dominican 

Republic, EI Salvador, Indonesia, Japan, Korea, Mexico, Netherlands, Peru, 

Philippines, and Venezuela) PrHEl s constitute 50 per cent or more enrollments 

and in fourteen countries (i .e., Argentina, Armenia, Czech Republic, Hungary, 

Jordan, Malaysia, Nepal, Nicaragua, Paraguay, Poland, Romania, Russia, 

Thailand, USA) it accounts for 25 per cent to 50 per cent of the total 

enrollments. 

Nowadays, there is an escalating demand to PrHE in Africa. According to IUCEA 

(2007:16), in East African Region it has witnessed for a significant growth and 

expansion in the last two decades marked by an exponential increase in 

students ' enrolment and the proliferation of PrHEls. For instance, now Kenya 

has six public and over seventeen private univers itie s with an enrolment of 

about fifty-thousand students but it had only one public university in 1963. In 

Uganda there was only one university in 1970 but there were twenty seven (four 

public and twenty three private) univers ities with over one-hundred-twenty­

thousand students' enro lment in 2005. In Tanzania, there was one univers ity in 

1970 and now there are nine public and over eighteen private university 

institutions with enrolment of over eighteen thousand in 1997 and over twenty­

thousand in 2000. This clearly indicates that PrHEls are mushrooming in every 

nation today. 
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In line with this, Thraver (2004:71) indicates four approaches of reasons for the 

growth of PrHEls in many African countries. First, there is excess in the social 

demand for HE in which the public ones could not meet. Second, the discourse 

of access to HE within a context of a decrease in state sponsored HE systems. 

Third, the needs of specific groups in the society . And finally, the influence of 

market ideology on HE. 

A case study conducted in six African countries (Nigeria, Ghana, Zimbabwe, 

Kenya, Tanzania and Uganda) on the recent state of PrHEls (as cited in Thraver, 

2004: 83) reveals that eventhough the private sector has arisen out of the need 

for more and different education, the size of the sector was still small. The 

institutional types are varied having a strong tendency towards a religious 

affiliation. However, this is being challenged by a secu lar-business focus. 

Furthermore, the pool for staffing is rather small with much reliance on 

academics from the public sector. The main funding sources are fees and 

transnational sponsorship . The managerial structures of the PrHEls are also 

varied, in some countries such as Kenya, showing a systematic tendency, in 

contrast to that of a more personalized tendency as in the case with Ghana. To 

this end, regulation ranges from being fairly tight and rigid, to more relaxe d. 

In spite of these progresses, st ill other study reports (World Bank, 2004 :11) 

revealed that PrHEls face various obstac les in their efforts to grow and expand 

their services. One is lack of clarity regarding the import tax exemption they 

are reportedly entitled for the importation of instructional materials, chiefly 

books. Some have been required by customs officials to pu rchase business 

import license. 

2.1.4 The Status of Higher Education System in Ethiopia 

The Education and Training Policy of Ethiopia (MoE 1994:3) tries to redress the 

overall economic, social and political development of the country to get in 
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touch with the long overdue needs of the society. The policy includes overall 

and spec ific objectives and implementation strategies from Kindergarten to 

higher education. Accordingly, it focu ses on quality, eq uity, access and 

relevance. It also emphas izes on the development of problem so lvi ng capacity 

and culture in the context of education curriculum, structure and approach. 

According to SMUC (2006: x i), th e present status of the Ethiopian HE system is 

charact erized by a number of issues. This includes the increasing enrolment of 

students at all leve ls of education, the increased and dive rsified types of studies 

and providers, the increasing number of graduates every year, the increasing 

demand for relevance and quality of curricula and programs, and the need for 

effective quality and relevance assurance mechanisms . In line with this, MoE 

has recently been trying to increase the intake capacity of HEls both at graduate 

and post-graduate leve ls. Private universities and colleges have also beg un 

flourishing in the capital and in th e regional cities as well. The Education and 

Training Policy is also aiming at providing skilled and productive labor force 

that contribute to the national economic deve lopment (Mo l, 2005: 5) 

As far as the HE leg islat ion is concerned, the council of people's represe ntatives 

of the FORE enacted a landmark HE legislation in 2003 striving for quality 

manpower. According to the HE proclamation (FORE, 2003:2237), HE should 

produce skilled manpower in quantity and quality that will serve the country in 

different profess ion s. Moreove r, it aims at expanding HE services that are free 

from any discrimination on grounds of race, religion, sex and politics and lay 

down problem solving educational and institutional system that enables to 

utilize potential resources of the country and conduct study and research. 

Furthermore, it is indicated in th e ESOP III (MoE, 2005: 40) that fi eld s of study 

will be opened rel ated to demand driven and anticipated demand. 

According to Me kas ha (2005: 113) the HE procl amation provides provisions of 

Law as to establish HEl s at variou s leve ls: in stitute, co llege, University Co llege, 

- 16 -



and university. The proclamation grants autonomy for these HEls in matters 

such as administrative, financial and academic. The bill clearly stipulates the 

criteria of establishment of these institutions, their education programs and the 

nature of curriculum and their powers and duties. According to this bill, the 

government, the private individual investors, cooperat ives, commercial 

enterprises and non-profit organizations may offer HE. It is stated in the 

proclamation that HEl s run by religi ous organ izat ions whose objectives and 

curriculum are religious shall not be obliged by the decrees . 

Regarding commitment to HE expansion in Ethiopia, the World Bank report 

(World Bank 2004: 6) indicates that the government of Ethiopia recogn izes that 

human capacity deve lopment at leve ls is one of their most important 

development objectives. The ministry of capacity building has allotted USD 100 

million for two years currently t o strengtheni ng the skills of civi l servants, semi­

skilled workers, and private sector entities through skill development 

partnerships . Expansion and improve ment of univers ity leve l training is seen as 

a critical component of th e overall capacity transformation in the country. 

2.2 Conceptual Framework of Quality Assurance in Higher Education 

This part discusses th e conceptual framework of quality and quality ass urance 

in HE system. First, the concept of quality in general and quality ed ucation in 

particular is presented. Then , the iss ues of quality assurance system in an 

international scale and that of Ethiopian are treated. 

2.2.1 The Concept of Quality 

According to many authors in the field (IUCEA, 2007:30; Smouth, 2002:11), it is 

evident that there is no general consensus on the concept of quality. Howeve r, 

seve ral authors define quality differe ntly. Ellis (1993:4) on his part defines as 

" ... the standard that mu st be met to achieve specified purposes to the 
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satisfaction of customers. " Mosha (in Ayalew, 2002:67) also defines quality as 

"".it is the level of excellence in performance which can be measured by 

establishing an acceptable criteria and standards of good performance ." 

However, an objective definition of quality does not exist, because quality is in 

the eyes of the beholder, just like beauty. That is , who ever asks whether 

something has quality has certain concept in mind and certain expectation . For 

Smouth (2002:11) a statement about quality implies a relative measure in that 

quality may be high or low or unacceptable and the term has come to embrace 

a series of quite distinct concepts. These concepts have evolved to suit the 

different contexts in which statements of quality are made differently: quality 

as excellence, quality as perfection, quality as value for money, ISO approach to 

quality (i.e quality is the production of goods and services that meet the 

demand and standards) , quality as customer satisfact ion, quality as fitness for 

purpose , and quality as transformation. 

Apart from thiS , the concept of quality as described by Ayalew (2002:66) can be 

encompassed in the following four areas: quality equals high standards, quality 

equals zero defects , quality is fitness for purpose, and quality is relative worth . 

Thus , it is sound to say that quality is a comple x concept. Taking into account 

that each player has his/ her own ideas about quality, all can agree to find a 

definition of quality that fits most of the ideas and expectations of the 

stakeholders. So, quality is a matter of negotiating between the stakeholders. 

2.2.2 The Concept of Quality in Higher Education System 

As shown above quality, in general, is a difficult concept. Quality in HE seems, 

therefore, much more confusing because it is not always clear what 'product' 

and who the 'client' is. In the discuss ion on quality in HE, Green (in IUCEA, 

2007 :30) makes a distinction between: quality as excellence, quality as fitness 
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for purpose, quality as a threshold, quality as an added value , quality as val ue 

for money, and quality as satisfaction of the client. 

According to the evidences in literatures (U NESCO, 2006: 16), there are reasons 

for the difficulties that the notion of quality encounters with regard to HE. First, 

there is no consensus on the exact objectives of HE. Second, it is to grasp the 

interaction of inputs and through puts, and what exactly determines the out 

puts. Third , provision of courses in HEls are more diverse being characterized 

by approaches considering quality as exceptional, or controlling to standards, 

as fitness for purpose , as effectiveness in achieving institutional goals and 

meeting customers' implied needs. 

In quality HE, it is not only resource that brings about quality, but it is the 

interaction of resources and performance. In support of this, Guskin (as cited 

in Assefa, 2002:44) describes "Although the preparation of faculty members 

and character of institutional facilities are important resources for students' 

learning, it is far clear that there is a straight-line relationship between them 

and the fact of student learning" 

Quality procedures are in creasi ngly found to be in the service sector. The total 

quality control concerns extend to the quality of the service deli ve red to 

customers as measured by such indicators as the facial expressions of staff and 

the context of verbal interaction with customers. The analogy between the 

service sector and HE is, however, inexact because, as manufacturing industry 

routine tasks are being broken down into identifiable, controllable and simple 

components. Applied to HE, this could account for an efficient teamwork for 

course management and delivery. For example, time tabling-but it could be 

used to analyze the content of what is taught and learned (Harries, 1990:34) 

Emphasizing on some pertinent conditions for quality in HE, Ayalew (2002: 67) 

states that HEls are not separate islands but their performances are subject to 
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being influenced by their environment in relation to the following points. First, 

political conditions which influence positively or negatively the performances of 

HEls. Second, economic conditions in connection with resources execution of 

HE. Third, population expansion with evidence that as population increases 

demand for education increases. Fourth, cultural conditions where perception 

of community to educated personnel may have indirect influence on quality of 

education. Fifth, globalization in that HEls are expected to create links with 

international institutions. 

It is evident that as the number of public and PrHEls and programs are 

increasing, students and their families expect to have reliable and meaningful 

information about the quality of educational services delivered. Employers and 

others who rely on educational services and credentials also need to have basic 

information that HEls have complied with and met certain measurable standards 

of quality like accreditation status, standards of good performance and so on. 

Therefore, HE is expected to develop and use quality indicators that show the 

role it plays in society and students' lives. In line with this, Romer (in Assefa, 

2002:45) states "".the public will not tolerate institutions that cannot 

demonstrate quality in their work". 

In industries, there are models whose criteria and assessment processes help 

organizations identify, understand and manage the factors that determine their 

success. It helps to find the strengths and weakness of an organization . For 

HE it would be helpful if the quality aspects, criteria and standards were 

visualized in a coherent model. Industrial models cannot directly be applied to 

HE. As it is rightly expressed in IUCEA (2007:39), in contrast to industries, HE 

has a multiple client system and a multiple product system. This helps to 

discover strengths and weaknesses and shows of a holistic view of quality. In 

relation to this, it is further stated here that the quality model for HE can be 

used internally by the institution to analyze its quality and externally by an 

accreditation body for check ing the quality. 
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Apart from this, t here are internal factors that affect the quality of HE. These 

factors are categorized by Ayalew (2002: 69-75) into seven . First, program and 

curriculum quality which can be viewed in term s of relevance and content 

validity. Second , teachers' competency with favorable conditions incl uding 

adequate salary, residence , less load, material support for research, opportunity 

for career development, democratic leadership, full academic right and the like . 

Third , learning capacity and attitudes of students. Fourth, infrastructure 

quality involving classrooms, hall, study rooms , dormitories, offices, toilets , 

water and light systems. Fifth , teaching-learning materials that include books, 

scientific journals , equipped libraries, and laboratories . Si xth, leadership with 

emphasis on plan and program , visionary, committed approach. Seventh, 

teaching- learning process being viewed in terms of teachers' preparation, 

teaching methodology and assessment mechanisms. 

Among other contributing factors to poor quality education in HE as described 

by the World Bank (2002:59) is the lack of full time qualified teachers. For 

example, in Latin America the share of professors with Ph .D teaching in public 

univers ities is less than 6 per cent, and share with Master's deg ree is less than 

26 per cent. More than 60 per ce nt of the teachers in the public sector work 

part time. In PrHEls , the proportion is as hig h as 86 per cent. In Philippines only 

7 per cent of professors teaching in HEls hold PhDs and 26 per cent have 

Master 's deg rees. Consequently, ex pansion and dive rsification of HE syste ms 

has often led to internal brain-drain because low paid professors at public HEls 

seek second and third jobs in extramural positions such as teaching at better 

paying PrHEls. 

In relation to problems of academic freedom in HEl s, Zeleza (2004:48) states 

th at African intell ectual s have been fighti ng again st intolerance on two fronts: 

in st itutionally against the authoritarian State and intellectually against 

dominating Western paradigms. One of the consequences of this was 

disastrous brain-drain from the universiti es to othe r sectors at home or 
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institutions abroad. Accordingly, the problems of academic freedom remained 

under the old style of political repression until recently in Egypt, Ethiopia and 

Zimbabwe. What is worse in the last 10 years or 50 was that HEls have been 

destroyed by wars in almost all African regions . For instance, in Rwanda, 

Burundi and the Congo in central Africa, Somalia in East Africa, and Liberia and 

Sierra Leone in West Africa (Zeleza, 2004:49-50) 

HE sector has been recording increase in the range of academic and practical 

programs offered. The public universities in particular have had more 

diversified programs in science and technology than that of the private ones. 

The challenges to deliver quality education by HEls have continued to prevail in 

spite of the shortage of experienced staff, inadequacy of funds, and poor 

physical infrastructure (IUCEA, 2007:19) 

Even worse, in developing countries, many HEls operate with overcrowded and 

deteriorating; physical facilities, limited and obsolete library resources, 

insufficient ~uipment and instructional materials, outdated curricula, 

unqualified teaching staff, poorly prepared secondary school completers and 

absence of academic rigor and systematic evaluation of performance (World 

Bank,2002:58) 

2.2.3 Need for Quality Assurance in Higher Education System 

According to Ellis (1993:5-6), the essence of quality assurance in HE system 

refers to the entire process where by standards are maintained. It, thus, 

subsumes quality control and quality management. The former is the process 

where by the product or service or any part of the process associated with its 

production or delivery, is checked against a predetermined standard and 

rejected or recycled if below standard. This is a more complicated notion of 

quality co ntrol than mere rejection of the substandard and begins to shade into 

the use of feedback as part of quality management. This refers to the total 

process whereby a particular organization is managed to achieve, and hence be 
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able to assure quality. If this management of quality is to be effective, all 

aspects of the organization must be covered and all staff involved, which is 

termed as TQM. Thus, there can be quality audit which deals with checking that 

someone is doing what he says he is doing . It would require a further step to 

say the organization was aiming to do the wrong thing in the first place. Such 

an evaluation moves into the area of quality assessment, which is judging the 

standards reached by the organi zation against external criteria. Thus, an 

external examiner in the present system audits a course's own procedures to 

check whether the examining system is operating as planned, but also assesses 

quality in the sense that the standards reacted by the students on the course 

are compared with those obtaining generally in the HE system. 

Apart from this, Mihailescu (2004:43) puts accreditation and quality assurance 

in Central Europe ; standards at the basis of quality evaluation and accreditation 

cover the educational process itself and the efficiency of higher education. It is 

quite evident that if the higher education institution has a proper infrastructure, 

well equipped library and laboratories, computer networks and a reasonable 

number of qualified teachers, then it can meet quality standards for being 

accredited . By the same token , the quality assurance processes in the 

developed world for teaching and researches have been designed to perform 

various bureaucratic, political and developmental functions. According to 

Ashcroft's (2005 :45) explanation, these quality assurance and accreditation 

processes include process to ensure minimum standards, to measure volume, 

to rank excellence and to secure improvement. 

Most countries do agree that the quality of education has been deteriorating 

and internal inefficiencies exist. Educational stereotyping is not conceived as a 

quality problem and hence strategies to revise curriculum and other educational 

materials are have not been the attention which they deserve (Meena, 

2002:178). Here, related to the issue of quality is the aspect of relevance . This 

author further states that tertiary education in Africa does not seem to be 
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offering knowledge and skills directed to the solution of the African problems 

and particularly problems of poverty and technological backwardness. 

When countries expand HE haphazardly to meet the increasing social demand, 

there is a high risk of graduate unemployment. In line with this, the World Bank 

report (2002:60) indicates that graduate unemployment in Nigeria was 22 per 

cent recently and that was 35 per cent in Sri lanka a couple of years ago. Again 

in many countries, the match between graduates profile and labor market 

demand is most apparent among graduates in the social sciences and 

humanities. It is also mentioned here that the Republic of Yemen has over 

supply of liberal arts graduates, and their skills do not meet the needs of the 

economy. Hence, HEls often lack adequate labor market information to guide 

prospective students, parents and employers. Problems of quality and 

relevance are not confined to traditional HEls. Even in countries that have 

diversified the structure of HE, relevance can become a serious issue in the 

absence of close linkage between HEls and the labor market. As an example, it 

is mentioned that Jordan has actively encouraged the development of public 

and private HEls. However, the status of quality and relevance of these 

institutions have become so problematic that the country ex perienced a decline 

in enrolment from forty-one thousand in 1991 to twenty-three thousand in 

1996. 

According to IUCEA (2007 :25 ), on the other hand, the quantitative expansion of 

HE in East Africa in the past two decades has raised serious concern over the 

issue of ensuring quality of HE in the region. Policy makers have been bothered 

with how the ever mushrooming public and private HEls could be made to 

maintain standards amidst intense completion and acute shortage of financial 

and human resources needed for offering HE. These concerns have led to 

creation of regional statutory bodies that have been established in three East 

African countries (Uganda, Tan zania and Kenya) 
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2.2.4 Need for Quality Assurance in Ethiopian Higher Education 

With regard to the need for quality assurance system, there are three points of 

information combined to raise the possibility that educational quality is 

presently at risk. First, it is always difficult to maintain quality standards in the 

midst of rapid enrolment expansion. Second, the current levels of spending per 

student on academic experience are quite low. Third, the proportion of 

academic staff with higher academic titles is declining (World Bank, 2004:57). 

This indicates that there is great need to maintain and enhance quality of 

higher education. 

A brief survey of the literature in the area (as cited in Mekasha, 2005: 121) 

indicates that the focus of educational debate has changed across times. In the 

1980's quality education was high on the agenda of educational debates. But 

for some time in the mid- 90's, educational quality has not been as such a 

priority in educational discussions. But the turn of the 21" century seems to 

have given a far more serious emphasis for educational quality than any other 

times in educational history of Ethiopia. There are three major factors as 

agents in securing Ethiopian HE quality and relevance in the 21" century. These 

are curriculum, quality of teaching and pedagogical effectiveness and method 

of work in an interrelated manner. 

In support of this, it is indicated in the Higher Education Rel evance and Quality 

Assurance (HERQA) Publication Series (HERQA, 2007:5) that the teaching­

learning and research work need to meet the required quality standards. 

Nevertheless, quality assurance/enhancement mechanism in Ethiopian higher 

education system has been either extremely weak or non-existent. To address 

such challenges the higher education proclamation of 2003 provided for the 

establishment of an autonomous legal body that caters for assurance and 

enhancement of quality and relevance in the higher education system in 

Ethiopia. To this end, HERQA started its operations in 2003 with the major 
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objective of assuring and enhancing quality and relevance of programs and 

instructions of higher education in Ethiopia. 

As far as quality issue in HE reform in the Ethiopian context is concerned, in the 

Ethiopia's Education sector Development program II (MoE, 2002 :33 ) the overall 

strategy is to provide good quality HE in larger numbers with minimal 

dependence on public resources in the longer term. Thus, in its main aim, the 

reform program links the issues of quality, the context of expansion and 

greater market awareness (Ascroft, 2003 :3) 

In the absence of standardized testing of HE students, it is extremely difficult to 

determine the current leve l of educational quality within the Ethiopia's HE 

system. According to reports of World Bank (2004:57), however, there are 

three points of information combined to raise the possibility that educational 

quality may presently be at risk. First, it is always difficult for any nation to 

maintain quality standards in the midst of rapid enrolment expansion; the 

Ethiopian's HE system is currently in the midst of rapid expansion. Second, the 

current leve l of spending per student on academic expenses is quite low from 

both regional and international perspective, varying from USD 550 to USDl158 

within the system . Third, the proportion of academ ic staff with PhD degrees 

has been declining and will probably decline further as rapid enrolment 

expansion proceeds. 

As far as government's commitment to quality care is concerned, it is indicated 

in ESDP III (MoE, 2005:39) that PrHEls are subject to secure benefits from 

government in the implementation period of the plan in the areas of: (1) 

facilitation of access to incentives, (2) provision of short term training provided 

to public HEls, (3) provision of technical support, (4) joint experience sharing 

modalities, and (5) fostering public-private partnership. 
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2.3 Quality Assurance and Accreditation in Higher Education 

This part treats the quality assurance and accreditation issues in HE system at a 

global scale generally and that of Ethiopian particularly. 

2 .3.1 Approaches of Quality Assurance System 

As far as approaches to quality assurance are concerned, Ellis (1993:3) argues 

that " ... quality is some what ambiguous term since it has connotations of both 

standards and excellence." Thus, to talk the quality of HE might refer to high or 

low standards whereas reference to quality of HE implies excellence. The 

association of quality assurance with excellence may be misleading . Standards 

of some kind are essentials for quality assurance. In its simplest form, quality 

in HE would be that which sat isfies the primary customer, the students. This 

notion is expressed more formally by the British Standards Institute. "Quality is 

the totality of features and characteristics of a product or service that bear on 

its ability to satisfy stated or implied needs ." 

As it is expressed in the documents of UNESCO (2006:5), HE systems and 

policies in different countries are diverse in this complex and diverse world with 

lingui st ic, political, economic and cu ltural diversities. Consequently, quality 

assurance practices are diverse in many different combinations in order to serve 

different purposes. 

Countries differ in their approaches to quality assurance system. Some have 

steps to strengthen quality by introducing new reporting requirements or other 

mechanisms of management control. In support of this, World Bank report 

(2000:61) forwards so me evidences. That is, some transition and developing 

countries have developed accreditation systems while others have established 

evaluation committees or agencies that carry out external services. In many 

cases, independent bodies have been established while the most common set 

up is a single national agency; for example , in Colombia and Mex ico separate 

agencies are responsible for different institutions , region s, purposes and types 
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of academic programs. Such variations in the approaches to quality assurance 

bodies reflect political and cultural preferences within each country, differences 

in government leadership, and the varying stages of development of HE sector. 

Quality assurance system in HE has an internal and external elements. This is 

clearly identified in IUCEA (2007:46). On the one hand, the internal quality 

assurance (IQA) refers to quality that is primarily the responsibility of HE 

institution itself. Although the government has a special responsibility 

regarding quality assurance in many countries, it is the HEI that is responsible 

for providing and assuring quality. It is up to the institution to decide on a best 

model that fits its best. At least the IQA system is required to cover the Deming 

cycle: PDCA (Plan, Do, Check and Act). On the other hand, external quality 

assurance (EQA) and accreditation should be considered, where accreditation is 

important accountability instrument with which quality based on evaluation of 

past performance indicating that certain minimum requirements are met. 

2.3.1.1 Internal Quality Assurance System 

This refers to an internal quality assurance system aiming at setting up, 

maintaining and improving the quality and standards of teaching scholarship 

(student learning experience), research and service to community. The over all 

objective is to continuously promote and improve the quality of the programs , 

their model of delivery and their support facilities etc. (lUCEA, 2007:46). This is 

conducted at institutional and at program levels. 

Quality assurance systems relate to institutions and programs. They address 

different functions. The available document of UNESCO (2006 : 14) presents 

these functions differently. First, opening initial assessment (i.e licensing). 

Second, supervision. Third, accreditation. Fourth, professional certification. 

Fifth, public information. 
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2.3.1.1.1 Internal Quality Assurance at an Institutional Level 

An institutional quality assurance is defined by Campbell (2007:47) as "an in 

depth analysis and assessment of the quality and relevance of program s and of 

teaching and learning environment" 

In this regard , World Bank report (2004:65) report expresses quality assurance 

at the institutional level as "effective institutional academic reviews are more 

desirable if they are organized and carried out by the institutions themselves on 

a regular basis rather than run from out side the institution. " Academic reviews 

should be based on careful self-studies of each unit, program or faculty with a 

written assessment and report. A peer review of these findings and mechanisms 

to ensure quality improvement at each college and university and help the 

institutions prepare for periodic national accreditation reviews. 

The quality of HE is basically made at the level of its core activities teaching/ 

learning, research and/ or the contribution to society and the community. The 

self assessment is followed by a strengths-weakness analysis, mission 

statements, policy plan, management, human resources , funding , educational 

activities research, 

satisfaction, quality 

2007 :90) 

contribution to society, achievements , stakeholder 

assurance and (inter)national benchmarking (IUCEA, 

2.3.1.1.2 Internal Quality Assurance at a Program Level 

An important tool in the field of quality assurance is a critical self-assessment, 

also called self evaluation which can be done at the level of the IQA system , the 

institution as a whole, teaching and learning, research and community 

outreach . The demand for self assessment is that quality has to be examined 

in a structural manner, within a well defined framework (lUCEA, 2007:53). 

According to IUCEA (2007: 59) self-assessment can be conducted by analyzing 

various program issues. These include ; expected learning out comes, the 
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program specifications, program content (curriculum), the organization of the 

program, didactic concept and teaching/ learning strategy, student assessment, 

staff quality, student quality, quality of support staff, facilities and 

infrastructure, quality assurance of the teaching learning, student evaluation, 

curriculum design, staff development activities, feedback to stakeholders , the 

output and stakeholder satisfaction. 

2.3.2 Accreditation in Higher Education 

It is difficult to define accreditation because there are so many concepts and 

ideas in it . A generally accepted definition looking around in Europe is "a formal 

decision, based on evaluation of past performance, indicating that certain 

standards , certain minimum requirements are met (IUCEA, 2007:118). Apart 

from this Harvey (2006:6) defines accreditation as "the establishment of the 

status, legitimacy or appropriateness of an institution, program or module of 

study." Although different definitions are used, there are some common 

characteristics. First, accreditation is a formal decision. Second, accreditation is 

based on the assessment of HEI or its core activities. Third, accreditation is 

based on the assessment of at least some minimum requirements. Fourth, 

accreditation leads to a Yes or No conditional decision . Fifth, accreditation 

might have consequences concerning recognition, funding, student and etc. 

On the whole, accreditation in HE is a process that gives public recognition to 

institutions that meet certain minimum standards. It requires for an institution 

to fulfill criteria such as provision of sound organizational setup, faculty 

qualifications, physical facilities, library, information resources to sustain 

educational objectives, approved admission policies, etc. Accreditation, 

therefore, gives public confidence for an institution and also protects the public 

by insuring the fulfillment of certain standards (Yibrah, 2007: 74). 
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2.3.2.1 Standards and Criteria for Accreditation 

With regard to this, Misganaw (2006: 173) makes a li st of se lf- evaluation criteria 

and European Association for quality assurance in HE. These are, policy and 

procedures monitoring and periodic review, quality of teaching staff, learning 

resources and student support, information systems, and employers' role . 

Accordi ng to Mekasha (2005: 123), ace red itation in ed ucation is the recog n ition 

given by an association or agency to institutions that satisfy specific standards 

of educational quality. It provides standards of excellence that help encourage 

educational institutions to improve their programs. It also assists prospective 

students in identifying quality institutions, facilities, and the transfer of 

students from one institution to another, establishes criteria for certification in 

professions such as Law and Medicine and provides public accountability for an 

institution's educational quality. 

As has been reported in the World Bank (2004:63), the major requirements 

from HEls for accreditation includes : mission statement, legal status, 

governance structure, sufficient number of teaching staff, degree program 

enrolling students, audited financial statement, and statement of course 

offerings. 

Apart from this, it is clear that a yardstick or benchmark is needed for 

assessing quality. Obviously an objective benchmark does not exist. This means 

that one must look for criteria and standards in the framework of accreditation. 

In other cases, employers formulate standards. In these cases, there are no pre­

formulated requirements. It is up to the HEI to decide up on standards. A 

criterion may be seen as specific aspect, decisive for the quality. Whereas, a 

standard gives the level of criterion which will be described as it must be 

adequate. In the case of self-assessment by the HEI , it has to find out what 

adequate mean s. This can be done by a HEI carrying out a comparison between 

itself and others that are in the same situation, for instance, benchmarking. In 
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the case of accreditation or external quality assessment, it is left to the group 

of expertise to decide if something is adequate or not. The quest for quality is 

not an easy one, especially since there is no absolute or objective quality. 

Nevertheless, HE is expected to assure and demonstrate its quality and to have 

its quality assessed by outsiders (IUCEA, 2007:38) . 

2.3.2.2 Accreditation Practices at a Global Scale 

As far as need for accreditation is concerned, UNESCO (2006:39) describes that 

within the context of globalization, international trade agreements and 

increased mobility of professionals and students , national higher education 

systems diversified to include private higher education. There is, thus, an 

increasing need for standardization to enhance the readability of credentials. 

This has led to a growing number of EQA systems evolving towards or starting 

to embrace an accreditation function. That is why accreditation has become, to 

date, the most popular form of EQA. 

According to the report of Word Bank (2002 :61), the scope of responsibilities 

given to quality assurance system has varied widely. Scotland and England, for 

instance, have procedures for monitoring teaching effectiveness, while china is 

focusing on high quality management processes. Some countries, such as 

Chile, have established systems for licensing new institutions and certifying 

educational credentials. Others have directed their efforts toward rewarding 

research productivity to either individual scholars (as in Mexico) or to the entire 

academic departments (as in the UK). There is also wide variation in the extent 

to which quality assurance agencies have managed to address issues related to 

student transfer and to study abroad. Countries and agencies also differ in 

their concerns arising from the ex pansion of new modes of educational delivery 

including video-based education , interactive transmission to remote sites and 

most recently internet based learning. 
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Accreditation agencies in the USA review the quality of education at all leve ls 

(Garten, 1994, as cited in Mekasha, 2005:123). These agencies estab li sh basic 

standards designed to reflect the qualities of a sound educational program. The 

agencies then develop procedures to determine whether educational programs 

and institutions meet these standards . Again, most control over education rests 

with the various state governments. Each state has different laws and objectives 

for education, but the states generally permit schools and colleges to operate 

with considerable independence and autonomy. To maintain consistent 

standards of education, the US Department of Education officially recognizes 

private accrediting agencies that it considers reliable in developing those 

standards and determining educational quality. 

Most countries like India re ly primarily on governmental agencies to monitor 

the quality of education provided by their schools and colleges. As mentioned 

by Mekasha (2005: 123), in India where there are over 350 univers ities, 15 

thousand colleges and 101 million HE students. One can easily imagine how 

important accreditation is. That is why a council called NAAC accountable to the 

Indian government has been set up in 1994. In Canada, private educational 

associations increasingly work with provincial governmental authorities to 

periodically assess the quality in educational inst itutions. 

The Hungarian accreditation system has been indicated in the UNESCO training 

module for quality assurance in HE, (UNESCO, 2006:25), for its objectives were 

initially geared to the principle assurance of minimum quality standards in 

particular at the program level. Where disciplinary committees have established, 

minimum requirements for the accreditation is compulsory process that aims in 

the improvement of quality. Institution s are to prepare self- study report, which 

is followed by a visiting team that evaluation studies conducted at the other 

specific leve ls, and critics of the system believe that the quality improveme nt 

function should have precedence. The current intention is to help institutions 

develop and assess their own quality management procedures as part of the 

accred itation process. 
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According to IUCEA (2007:118), a comm ission for HE in Kenya was estab lished 

in 1985 to regulate growth and access to quality HE for Kenyans. It was 

mandated initially to work in such broad areas like : accreditation in universities, 

planning, budgeting and financing for universities, standard izat ion-equation­

recognition of degrees and qualifications obtained from abroad, and 

coordination of education and training offered in post-secondary training 

institutions for HE admission. Thi s comm iss ion ((HE) has also developed 

guidelines for use in evaluating the proposals to establish PrHEls. First, the HEl s 

rules include the standards for physical facilities. Second, guidelines for 

preparing a proposal draft charters and draft bills. Third, guidelines for 

developing curriculum. Fourth, standards for libraries. These guidelines have 

enabled the commission to accrediting the PrHEls and to enforce high academic 

standards in these institut ions to the extent that they have become pace setters 

in many areas of HE 

Moreover, the HERQA's mandate has been planned by ESDP III (MoE, 2005:40) 

stating that it will be strengthened to develop standards and support 

mechanisms to ensure quality and relevance of programs delivered in both 

public and private inst itutions ; benchmarks would be set to monitor progress 

and meeting of standards. With regard to ensuring minimum standards, 

Ashcroft (2005:46) indicates that processes to measure standards are the 

cornerstone of higher education quality systems through out the wor ld . In 

most systems such processes are considered to ensure the quality of education 

and educational services provided by higher education institution. 

2.3.2.3 Accreditation Practices in Ethiopia 

As has been discussed so far in var ious countries of the world, accreditation in 

HE system is also necessary in Ethiopia. According to Mekasha (2005: 124) the 

reasons for this are as follows. First and for most, Ethiopia needs some sort of 

accreditation for all forms of HE in the country if one genuinely strives for 

ensuring the quality of HE. Second, the policy of accreditation is expected to be 
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extremely liberal in the sense that it accommodates all sections of the 

community including the private sector and the international community. Third , 

accreditation should start now. 

In line with this, Mekasha (2005: 114) states that the HE bill (proclamation) has 

provisions with regard to accreditation and PrHEls at various levels and various 

statuses . Fulfilling the criteria set by the concerned body, institutions may apply 

to MoE for pre-accreditation permits. It is not, however, clearly put in the 

proclamation as to how to carry out accreditation procedures of the public 

institutions except that it is stated in the same accreditation procedures may 

apply to government higher education institutions as well. The proclamation 

does not provide adequate legal provisions for the private sector to be engaged 

in the accreditation of educational institutions . In fact , it seems that the PrHEls 

are required to do much in the name of the accreditation while the little or none 

is required of the government in stitution s to do the same. Again in the name of 

the accreditation it seems that the government is involving too much with the 

internal affairs of the private institutions. Only one agency (HERQA) is to carry 

out the complex and heavy task of accreditation of all the HEls of the country. 

The assurance of quality education of HEls is to be maintained through a 

continuous process of the institutions themselves and ve rified by HERQA 

institutional quality audits. Accordingly, Guesh (2007:17) forwards procedures 

of self evaluation as follows. First, establishing a team for the se lf-evaluat ion. 

Second, compiling and communicating a time table for the se lf evaluation. 

Third, gathering and analyzing information for self evaluation. Fourth , reporting 

the self evaluation. Fifth, making use of the self-evaluation. 

As pointed out in available documents, there are ten areas of focus for IQA in ,/ 

the Ethiopian HE system. These are: 

(1) vision-mission, and educational goals, (2) governance and 
managem~nt system, (3) infr~tntCtu.te'" and learning resources, (4) 
academi c and support staff, (5) student admission and support 
service, (6) program relevance and curriculum, (7) teaching, learning/ 

/ 
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and assessmfnt, (8) student progression and graduate--outcomes,(9) 
research and outreach activities, and (10) internal quality assurance 
(Yohanees, 2007:13; Guesh, 2007: 18). 

Based on these points of emphasis, the PrHEls are expected to carry out self­

assessment of their programs currently. 
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CHAPTER TH REE 

RESEARCH METHODOLOGY AND PROCEDURES 

This chapter deals with research design and methodology. It consists of 

methodology, source of the data, sample population and sampling techniques, 

data collection instruments, and data analysis tools . 

3.1. Methodology 

This study focused on the assessment of quality assurance system by private 

higher education institutions and HERQA. To this end, descriptive survey 

method was employed. This is because it was believed to be an appropriate 

one to describe the current implementation of quality assurance and 

accreditation system in PrHEls in Ethiopia. Moreover, HERQA's regulatory 

mechanisms on the other part were found to be assessed better through this 

method of study. 

3.2. Source of Data 

Data were collected using primary data collecting instruments from the subjects 

through research questionnaire and interview. Using secondary data source the 

researcher employed data from reports of research studies reported in books or 

journals or from available reports and documents of various government 

offices , non-government offices and private higher education institutions 

themselves. 

3.3. Sample and Sampling Techniques 

As far as the sample selection and sampling technique are concerned, the 

subjects of the study were the teaching staff and the academic department 

heads of PrHEls . This was because they were considered to be the major 
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implementing agents of quality higher education based on the required 

standards. It was also a corporate responsibility for these organs to exert their 

maximum effort towards quality assurance system. For this, techniques of 

proportionate stratified sampling (for instructors) and purposive sampling (for 

department heads) were employed. 

The reason for choosing stratified sampling was that it is the method involving 

dividing the population in homogeneous strata and then selecting using simple 

random sampling technique from each of the stratum as described by scholars 

in the field (Ahuja, 2002: 169;Parkash, 2005: 123). The reason for selecting 

purposive sampling was based on the views indicated in literature (in Ahuja 

,2005:179) in that the researcher's judgment about some appropriate 

characteristics were required from similar members thought to be relevant to 

the research of this kind. 

Accordingly, for the instructors' sample, 30 per cent were considered as 

respondents being taken from each stratum by the same proportion. The major 

rationale for this was that the practice of PrHE is a recent phenomenon (as 

indicated in Ayenew, 2006:61) and expecting a reliable data from all the 

teaching staff regardless of experience would be difficult. This is because 

institutional setup was highly varied. Staff retaining capacity could also be 

different from institution to institution. To this end, the researcher considered 

respondents who had served relatively longer time, and these would be about 

30 per cent. 

On the other hand, the department heads who were thought to provide 

adequate information were included based on their service period. In other 

words, fresh assignees were not involved. This is because they might not have 

adequate awareness in the issue under consideration. 
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The management staff from the PrHEls as well as se nior experts in HERQA were 

the other subjects of the study selected through purposive sampling . The 

reason for selection of HERQA's experts was that it is the agency's 

responsibility to playa primary role in the overall care for quality higher 

education based on the required standards and benchmarks set ahead. 

Among the forty-three degree offering PrHEls (as cited in HERQA, 2007: 11), 

nine we re selected through purposive sampling technique. The rationale behind 

this was that all the forty-three were considered not to be of equal level of 

overall institutional set up in terms of stay duration in the system and programs 

diversity, establishment of QA unit, and leve l of conducting IQA. In other 

words, the re searcher believed that meeting standards of quality in a newly 

established institution might not be the same as those with longer service since 

the quality assurance system is neve r subject to an-overnight implementation 

issue but it is rather a continuous process. Thus, among the relatively well 

organized institutions in the sector, nine (over 20 per cent) were regarded as 

samples as indicated in Table 1. 
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Table 1: Summary of Sampling 

No Sample Fulltime Academic Staff Justification for sample 
institution Instructors' DeDt Heads institution selection 

1 

2 

3 

4 

5 

6 

7 

8 

9 

Total Sample Total Sample 
Unity Universi ty • Long ex per ience 
College • Programs diversity 

73 22 10 7 
• Established QA unit 
• Conducted IQA 

St. Mary • Long experience 
University • Programs diversity 

44 1 3 8 8 College • Established QA unit 
• Conducted IQA 

Alpha • Long experience 
University • Programs diversity 

27 8 8 6 College • Establ ished QA unit 
• IQA in proqress 

Admas • Long ex perience 
University 

26 8 • Program s diversity 
4 4 College • Establ ished QA unit 

• IQA in proqress 
Africa Beza • Long experience 
College 16 4 4 3 • Programs dive rsity 

• Estab lished QA un it 
City Un ivers ity • Long experience 
College 18 5 3 2 • Programs diversity 

• Established QA unit 
Addis Coll ege • Long experience 

18 8 4 3 • Technology Programs 
• Establ ished QA unit 

Medco- • Long ex perience 
biomed ical 19 6 3 3 • Has Medical Programs 
Colleqe 
Micro-link • Long experience 
Information 24 8 5 3 • Programs diversity 
Tech College • Estab lished QA unit 

265 79 49 39 

* Teaching only in regular degree programs 

Source: The Sample PrHEls 
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3.4. Data Gathering Instruments 

The main data gathering instrument to be used was questionnaire. The reason 

for this was that it helps to secure information on opinions and attitudes in a 

structured framework from respondents. Essentially, there were two sets of 

questionnaires and these were dispatched to the groups of respondents in the 

sample PrHEls . Apart from this, being all issues similar, five -itemed questions 

were included in the department heads' part to see as to how government 

supports PrHEls as per its plans indicated in ESDP III (MoE, 2005: 39). The major 

purpose of expecting this from the department heads was that they were 

believed to be more familiar with policy directives than the instructors engaged 

merely in the teaching duties. 

Interview was another instrument used for gathering data from higher officials 

of PrHEls and that of HERQA. A structured format was developed because it was 

thought to be convenient for scheduling purpose as the sample institutions 

were quite many. 

Document analysis was also additional instrum ent to gather data. 

Furthermore, a checklist was employed to gather data and make observation to 

education facilities in the PrHEls . 

3.5. Data Analysis Tools 

As far as the method of data analysis is concerned, after the data were 

gathered, they were tallied , organized, and analyzed by using different 

statistical techniques. Percentages and chi-square tests were employed to 

analyze various characteristics of the sample problem. Finally, summary of the 

findings, conclusion and recommendations were drawn based on the analys is of 

the data. 
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CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

This chapter deals with the presentation and analysis of the data collected from 

the sample population. To this effect, a total of 118 copies of questionnaire 

were distributed to 79 instructors and 39 department heads of sample PrHEls. 

Out of these , 70 (88.6 per cent) and 34 (87.2 per cent) respectively were filled 

out and returned. The rate of return of questionnaires was 88.1 per cent which 

can be taken as high for a survey study of this kind. Interview was also 

conducted with higher bodies of the institutions and the officials of HERQA. 

Besides, data were gathered through observation checklist to consolidate the 

study. 

The data collected through interview and observation checklist were also 

qualitatively described in words in order to give answer for the basic research 

questions set in this study. All the major data collected were then tabulated 

and arranged in tables . Based on the responses obtained, analysis and 

interpretation of the data are presented following each table. 

So as to evaluate the overall implementation practice of quality assurance and 

accreditation system in PrHEls, respondents were requested to rate using a five 

point Likert type scale: Highly inadequate (1), Inadequate (2), Average (3), 

Adequate (4), and Highly adequate (5) . Here, the whole analysis considered the 

five-scale in three categories combining the upper and lower two extremes for 

conclusion purpose. 

Following that, it was also further exposed to higher statistical analysis using a 

Chi-square test of significant difference between opinions of the two groups of 

respondents, i.e., instructors and department heads, at 0.05 level of 

significance . 

- 42 -

I 



4.1 Characteristics of Respondents 

Some questions on personal backgrounds we re posed to the respondents. 

Thus , the character istics of the respondents have been summarized in Table 2 

below. 

Table 2: Respondents by Sex, Age, Qualification, Academic Rank 

and Service Year 

Respondents 

NQ Item 
Instructors Department 

Total 
(N=70) Heads (N=34) 

N Per cent N Per cent N Per cent 
Sex 

1 
(a) Male 57 81.4 32 94.1 89 85 .6 
(b) Female 1 3 18.6 2 5.9 1 5 14.4 

Total 70 100.0 34 100.0 104 100.0 
Age 

(a) 20·35 56 80.0 21 61.8 77 74 .0 
2 (b) 36-45 1 3 18.6 10 29.4 23 22.1 

(c) >46 1 1.4 3 8.8 4 3.8 
Total 70 100.0 34 100.0 104 100.0 

Qualification 
(a) BA/ BSc 42 60.0 18 52.9 60 57.7 

3 (b) MA/ MSc 27 38.6 12 35.3 39 37.5 
(e) PhD 1 1.4 4 11.8 5 4.8 

Total 70 100.0 34 100.0 104 100.0 
Academic Rank 

(a) Graduate Assistant 37 52 .9 1 2.9 38 36.5 

4 
(b) Assistant Lecturer 23 32.9 28 82.4 51 49 .0 
(c) Lecturer 9 12.9 1 2.9 10 9.6 
(d) Assistant Professor 1 1.4 4 11.8 5 4.8 

Total 70 100.0 34 100.0 104 100.0 
Service year 

(a) < 1 14 20.0 4 1 1.8 18 17.3 

5 
(b) 2 -3 21 30.0 1 5 44.1 36 34.8 
(c) 4-5 25 35.7 4 11.8 29 27.9 
(d) ;:: 6 10 14.3 1 1 32.4 21 20.2 

Total 70 100.0 34 100.0 104 100.0 

As can be seen from item 1 of Table 2, among the respondents, 57 (81.4 per 

cent) instructors and 32 (94 .1 per cent) department heads were males. The 
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remaining respondents from instructors and department heads were females, 

that is 13(18.6 per cent) and 2(5.9 per cent) respectively. This clearly indicates 

that the number of males exceeded that of females. 

From this, one can deduce that female participation in the teaching task as well 

as academic management responsibil ities is very low as compared to their 

counterparts. This implies that there would be a need to exert a great effort by 

education system to scale up women participation in the academic territory of 

HE system. 

In item 2 of Table 2, 56(80.0 per cent) of the instructors and 21 (61.8 per cent) 

of the department heads were grouped in 20-35 years of age category. The 

instructors and department heads on the age category of 36-45 were 13 (18.6 

per cent) and 10 (29.4 per cent) respectively. Meanwhile the age category of 46 

and above consists of only 1 (1.4 per cent) instructor and 3(8.8 per cent) 

department heads. 

This shows that over half of the instructors group as well as department heads 

were found to be youngsters. In other words , the academic staff in many PrHEls 

seemed to be young implying that there were less experienced staff. The 

reason for thiS, as commented by some of the respondents in the open-ended 

questions, could be low retaining schemes, poor incentives or poor 

management system in general. 

With regard to educational qualification of the respondents, item 3 of Table 2 

depicts that 42 (60.0 per cent) instructors and 18(52.9 per cent) department 

heads were BA/ BSc holders whereas 27 (38.6 per cent) instructors and 12(35.3 

per cent) department heads were MA/ MSc graduates. On the other hand, those 

with PhD level were found to be only 1 (1.4 per cent) for instructors and 4(11.8 

per cent) for department heads. 

Hence, it has been seen that the academic qualification of the majority of the 

respondents were categorized into the Bachelor's level to teach and run 
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academic responsibilitie s in many PrHEls in contrary to the ESDP III (MoE, 

2005 :39) which stated the government's intention to scale up HE academic staff 

profile in the sector in the current period. 

In relation to academic rank position, item 4 of Table 2 clearly shows that 

among the respondents, 37 (52.9 per cent) instructors and 1 (2.9 per cent) 

department head were graduate assistants, and 23 (32.9 per cent) instructors 

and 28 (82.4 per cent) department heads were categorized as assistant 

lecturers. However, 9 (12.9 per cent) instructors and 1 (2.9 per cent) 

department head were found to reach the lecturer rank. Again, 1 (1.4 per cent) 

instructor and 4(11.8 per cent) department heads were PhD holders, and were 

considered as assistant professors by rank. Hence, the vast majority of the total 

respondents (i.e ., 85.5 per cent) were below lecturer level in terms of academic 

rank. This clearly indicates that a well structured academic rank policy in many 

of the PrHEls was either non-ex istent or was being poorly managed . 

On the other hand , item 5 of Table 2 indicates that among the respondents 

14(20.0 per cent) instructors and 4(11 .8 per cent) department heads have 

served for one year or less whereas 21 (30.0 per cent) instructors and 15 (44 .1 

per cent) department heads have served for two to three years in their 

respective institutions. Meanwhile , 25 (35.7 per cent) instructors and 11 (32.4 

per cent) department heads have served the institution for more than five years. 

The major reason for the few years of service could be the recent establishment 

period of the institutions in the sector as rightly pointed out by Ayenew 

(2005 :61). Another reason for this could be employment agreement instability 

due to poor organizational set up in many PrHEls as can be inferred from the 

interview and commentary items of the questionnaires. 

4.2 Issues on Program Quality 

This part of the data incorporates the expected criteria for quality programs in 

HE quality ass urance system as described in the foll owing seri es of tabl es. 
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Accordingly, the degree of adequacy of quality program variab les has been 

treated in each table being categorized in terms of their relative similarity. 

In item 1 of Table 3 below, the respondents were required to rate for adequacy 

level of the indicated components of program goals and objectives such as 

learning outcomes, life long learn ing , knowledge coverage and stakeholder­

reflection. 

With regard to this, it is shown that 26(37.1 per cent) and 16(47.1 per cent) of 

instructors and department heads respectively acknowledged that goals and 

objectives were adequate as expected . Quite similarly 13 (18 .6 per cent) 

instructors and 9(26.5) department heads revealed that the adequacy of goals 

and objectives for expected learning outcomes in the institutions we re on an 

average adequacy level. Here, this accord was opposed by 2(2 .9 per cent) 

instructors to be inadequate. However, as can be seen from the total 

proportion of the respondents (6 1.6 per cent) confirmed that the adequacy leve l 

of goals and objectives for learning outcomes in many PrHEls were as per the 

expected adequacy level. 

From this it is possible to understand that many PrHEls have been running with 

reasonably adequate level of designed goals and objectives for expected 

learning outcomes. 

The test of chi-square with P-value 0.307 which is greater than 0.05 level of 

significance shows that there was no statistically significant difference among 

the opinion responses of the two groups of respondents. 
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N 
Q 

1 

2 

3 

4 

Table 3: Adequacy Level of Program Objectives, Contents, 

Specification, and Organization 

Respondents 
Instructors Department Total po 

Item (N=70) Heads (N=34) X2 
value 

Per Per Per 
N cent N cent N cent 

Goals and objectives 
a) Highly inadequate 0 0 0 0 0 0 

b) Inadequate 2 2.9 0 0 2 2.0 
c) Average 29 25.6 9 26 .5 38 36.5 3.605 0.307 
d) Adeq uate 26 37.1 16 47.1 42 40.4 
e) Highly adequate 1 3 18.6 9 26 .5 22 21.2 

Total 70 100.0 34 100.0 104 100.0 
Program content 

a) Hig hly inadequate 1 1.4 0 0 1 1.0 
b) Inadequate 4 5.7 0 0 4 3.8 
c) Averaqe 26 37.1 1 1 32.4 37 35.6 3.745 0.442 
d) Adequate 29 41.4 1 5 44.1 44 42.3 
e) Highly adequate 10 14.3 8 23.5 18 17.3 

Total 70 100.0 34 100.0 104 100.0 
Program specification 

a) Highly inadequate 1 1.4 0 0 1 1.0 
b) Inadequate 2 2.9 0 0 2 1.9 
c) Average 25 35.7 8 23.5 33 31.7 3.501 0.478 
d) Adequate 25 35.7 1 5 44 .1 40 38.5 
e) High ly adequate 17 24.3 1 1 32.4 28 26.9 

Total 70 100.0 34 100.0 104 100.0 
Program organization 

a) Highly inadequate 2 2.9 1 2.9 3 2.9 
b) Inadeq uate 1 1 15.7 1 2.9 1 2 1 1. 5 
c) Average 14 20.0 6 17.6 20 19.2 4.587 0.332 
d) Adequate 28 40.0 19 55.9 47 45 .2 
e) Hi9_hly adequate 1 5 21.4 7 20.6 22 21.2 

Total 70 100.0 34 100.0 104 100. 

Item 2 of Table 3 was all about program content with related components; i.e ., 

balance betwee n general and specific skills, vision and miss ion of the 

inst itut ion, and clear learn ing outcomes. Here, the respondents were requested 

to rate the degree of adequacy. Accordingly, 29(41.4 per cent) instructors and 

15(44.1 per cent) department heads almost similarly rated as adequate and 

10(14.3 per cent) instructors and 8(23.5 per cent) department heads evaluated 
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as highly adequate. The rest 26(37.1 per ce nt) of the in structors and 11 (32.4 

per cent) of the department heads considered the case as average, except 4(5.7 

per cent) and 1 (1.4 per cent) instructor who rated as inadequate and highly 

inadequate respectively. 

From the above, it is possible to understand that the adequacy level of program 

content in many PrHEls was found to be quite satisfactory as expected based on 

the agreement by a total proportion of 59.6 per cent of respondents 

considering the issue to be adequate . On the other hand, about 40 per cent of 

the total respondents considered the program content as below adequacy level. 

The result of the statistical test depicts that by the chi -sq uare test with the P­

value of 0.442 which is greater than 0.05 leve l of significance . It could then be 

concluded that there was no statistically significant difference among the 

opinions of two groups in perceiving adequacy level of program content in 

many PrHEls. 

The third item of Table 3 deals with program specification. Hence, the 

respondents were asked to show their opinions on use of program 

specification, learning outcome specification, in association with issues of the 

stakeholders. Consequently, 17(24.3 per cent) instructors and 11 (32.4 per cent) 

department heads viewed the case as highly adequate . Apart from this , 25 

(35.7 per cent) instructors and 8(23.5per cent) department heads considered it 

as an average level. However, 2(2.9 per cent) and 1 (1.4 per cent) instructors 

rated as in adequate and highly inadequate respectively. 

From the data observed above, it is possible to infer that there was an adequate 

degree of program specification towards quality learning outcomes as rightly 

portrayed by a total proportion of 65.4 per cent of respondents who considered 

as above average. 
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A chi - square t est of significan ce at 0.05 level of signifi cance was made and 

resulted in a P-value of 0.4 78. Since th is value is greater than 0.05 level of 

significance , it would be sound to conclude that there was no statistically 

significant difference among the response opinions of the two groups of 

respondents. 

The last item of Table 3, (i.e. , item 4), is all about program organization. This 

was meant to incorporate curricular issues such as course integration, breadth 

and depth, course type, and up-to-datedness . As can be indicated, 28 (40.0 per 

cent) instructors and 19 (55, per cent) department heads replied as adequate. 

Be sides, 15(21.4 per cent) instructors and 7(20.6per cent) department heads 

regarded as highly adequate , but 14 (20 .0 per cent) instructors and 6(17.6 per 

cent) department heads considered it as average. The rest 12 (11.5 per cent) 

and 3(2.9 per cent) of the total respondents rated it as inadequate and highly 

inadequate respectively. 

Consequently, it can be seen that there was program organization adequacy to 

some significant degree, as revealed by a total of 66.4 per cent of the 

respondents replying to the item above "Average". Thus, it is possible to say the 

degree of adequacy of program organization in many PrHEls was found to be 

quite satisfactory. 

A chi - square test of significance was made to see if there was significant 

difference in perceiving the issue. Since the associated P-value 0.332 was found 

to be greater than 0.05 level of significance, it is possible to conclude that there 

was no statistically significant difference in the perception of the two groups of 

respondents regarding the issue under consideration. 

- 49 -



N 
Q 

1 

2 

3 

Table 4: Quality of Teaching-learning strategy, Student 

Performance Assessment and Student Support 

Respondents 
Instructors Department Total P-

Item (N=70) Heads (N=34) X2 
value 

Per Per Per 
N cent N cent N cent 

Concern for teaching 
learning strategy 

a) Hiqhly inadequate 1 1.4 - - 1 1.0 
b) Inadequate 7 10.0 2 5.9 9 8.7 

1.888 0.756 c) Average 24 34.3 12 35.3 36 34 .6 
d) Adequate 29 4 1.4 13 38 .2 42 40.4 
e) Highly adequate 9 12. 9 7 20.6 16 15.4 

Total 70 100.0 34 100.0 104 100.0 
Student performance 
Assessment 

a) Highly inadequate 1 1.4 1 2.9 2 1.9 
b) In adequate 3 4.3 1 2.9 4 3.8 

1.350 0.853 
c) Average 23 32.9 8 23.5 31 29.8 
d) Adequate 29 41.4 16 47 .1 45 43.3 
e) Hiqhly adequate 14 20 8 23 .5 22 21.2 

Total 70 100.0 34 100.0 104 100.0 
Student support 

a) Highly inadequate 6 8.6 1 2.9 7 6.7 
b) Inadequate 1 1 15 .7 4 11 .8 1 5 14.4 
c) Averaqe 9 23 .6 10 29.4 35 33.7 2.875 0.579 
d) Adequate 19 27.1 1 3 38.2 32 30.8 
e) Highly adequate 9 12.9 6 17.6 1 5 14.4 

Total 70 100.0 34 100.0 104 100.0 

Item 1 in Tab le 4 treats op inions on the major components of teach ing learning 

strategies such as clarity, stimulation of active learn in g, facilitation of learning 

to learn and so on. Accordingly, 29 (41 .4per cent) instructors and 13(38.2per 

cent) department heads ranked as adequate. Besides, 9 (12.9 per cent) 

instructors and 7(20.6 per cent) department heads evaluated as high ly 

adequate . Apart from this, almost simi lar proportion of t he two groups rated as 

average for this item, i.e. 24(34.3 per cent) in structors and 12 (35.3 per cent) 

department heads. However, the above opinions were strong ly objected by 9.7 

per cent of the respondents who rated it as inadequate, 7(10.0 per cent) 
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instructors and 2 (5.9 percent) department heads rated as inadequate, and 

1 (1.4 percent) instructor considered as highly inadequate. 

This shows that the extent of adequacy of teaching -learning strategy in many 

PrHEls was not bad at the program level as supported by opinions of over half 

of the respondents (i.e., 55.8 per cent) in general. 

The test of chi-square with P-Value of 0.756 which is greater than 0.05 level of 

significance shows that there was no statistically significant difference among 

the opinion responses of the two groups. 

As can be observed from Table 4 item 2, 29 (41.4 per cent) instructors and 16 

(47.1 per cent) department heads ranked as adequate, and 14 (20.0 per cent) 

instructors and 8 (23 .5 per cent) department heads replied as highly adequate. 

Apart from this , 23 (32.9 per cent) instructors and 8(23.5 per cent) department 

heads replied as average. But, 3.8 per cent and 1.9 per cent of the total 

respondents similarly opposed the opinions of the rest by rating the item to be 

inadequate and highly inadequate respectively. 

Meanwhile, some opinions gathered via open-ended questions revealed that 

there were poor mechanisms for students' performance assessment . It is, 

therefore, possible to infer that the adequacy of assessment of students' 

performance in PrHEls was significantly below expected degree of adequacy. 

A chi-square test of significance at 0.05 level of significance was made and 

resulted in a P-value 0.853 which is greater than 0.05 level of significance. It 

would then be sound to conclude that there was no statistically significant 

difference among the responses of the two groups of respondents. 

With regard to item 3 of the same table, 19(27.1 per cent) in structors and 

13 (38 .2per cent) department heads regarded student support service as 
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adequate . Besides, 9(12.9per cent) instructors and 6(17 .6per cent) department 

heads evaluated it as highly adequate. Average was also rated by 9(23.6per 

cent) instructors and 10(29.4per cent) department head s. However, this item 

was ranked as inadeq uate and highly inadequate by a significant proportion of 

both groups totally, i.e. 14.4per cent for the former and 6.7per cent for the 

latter. 

Opinions obtained through commentary questions from instructors have also 

strengthened this low level of adequacy of student support service. For 

instance, it was pointed out that there was no conducive physical and material 

environment at a sat isfactory level. There was no a we ll planned coachi ng 

schemes for first year students and this could result in undesirable effects on 

teaching learning process. 

One can understand from this, the student support service in many PrHEls was 

below the expected adequacy level based on the opinions of the total 

proportion of the respondents (i.e. , 54.8 per cent) and that of the comments 

forwarded by different respondents through the open-ended questions in the 

questionnaire. 

A chi-square test of significance was done to see if there was significant 

difference in the perception of the issue raised in the item, since the associated 

P-value 0.579 is found to be much greater than 0.05 leve l of significance, we 

can conclude that there was no statist ically significant difference in opinions of 

the responding groups . 
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Table 5 Adequacy Level of Quality of Academic Staff, Support staff 

and Students 

Respondents 
Instructors Department Total P-Item (N=70) Heads (N=34) X2 

value 
Per Per Per 

N cent N cent N cent 
Academic Staff 
Quality 

a) Highly inadequate 2 2.9 - - 2 1.9 
b) Inadequate 3 2.0 - - 3 2.9 
c) Averaqe 19 27.1 1 1 32.4 30 29.8 

2.657 0.647 

d) Adequate 32 45.7 16 47.1 48 46.2 
e) Highly adequate 14 20.0 7 20.6 2 1 20.0 

Total 70 100.0 34 100.0 104 100.0 
Support Staff Quality 

a) Hig hly inadequate 5 1.1 - - 5 4.8 
b) Inadequate 8 11 .4 3 8.8 1 1 10.6 
c) Average 23 32.9 1 1 32.4 34 32 .7 5.733 0.220 
d) Adequate 20 28.6 16 47.1 36 34.6 
e) Highly adequate 14 20 .0 4 11 .8 18 17.3 

Total 70 100.0 34 100.0 104 100.0 
Student Quality 

a) Highly inadequate 6 8.6 2 5.9 8 7.7 
b) Inadequate 1 5 21.4 5 14.7 20 19.2 
c) Average 18 25.7 7 20.6 25 24.0 3.103 0.541 
d) Adequate 19 27.1 1 5 44.1 34 32 .7 
e) Hiqhly adequate 1 2 1 7.1 5 14.7 17 16.3 

Total 70 100.0 34 100.0 104 100.0 

In item 1 of Table 5, quality of academic staff was presented in terms of degree 

of adequacy. Hence, 32(45.7per cent) instructors and 16(47.1 per cent) 

department heads responded to the item as adequate and 14(20.0 per cent) 

instructors and 7(20.0per cent) department heads said highly adequate. 

However, 19(27.1 per cent) instructors and 11 (32.4per cent) department heads 

replied as average. The remaining 3(2.0per cent) and 2(2.9per cent) in structors 

opposed the above opinions by rating as inadequate and highly inadequate 

respect ive ly for the item. Bes ides, over one third of the total respondents (i .e., 

33.6 per cent) confirmed that the degree of academic staff quality in the PrHEls 

was less than the expected adequacy leve l. 
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The possible reason for this could be associated with low leve l of academic 

qualification and experie nce . As an illustrat ion, the obtained data concerning 

the respondents' characteristics in Table1 items 3 and 5 (i.e., qualification and 

service year respectively) showed that the exte nt of adequacy of academic staff 

quality seemed to be low. That is , 18(52.9 per cent) respondents from 

instructors and 42(60.0 per cent) from department heads were found to be first 

degree holders . And yet the teaching task in the degree programs were being 

run by those great proportion of less qualified staff. This is on the contrary to 

the HERQA's minimum standard for accreditation that requires three Master's 

and two Bachelor's degree holders for each program during accreditation 

(HERQA, 2007: 13). This expectation indicates that second degree holders 

should be more than 50 per cent for each program. For academic staff, the 

other item treated that totally about 52 per cent of the respondents had served 

the institutions for below three years . 

In addition, opinions gathered through open-ended questions could also 

indicate that there was a high degree of acade mic staff turnover in many PrHEls 

with the major reason of poor management system as a whole as indicated by 

the comments of the respondents. 

From the above data, it is possible to infer that although the majority of the 

respondents replied to the item above-average for the adequacy of academic 

staff quality, the prevailing fact and responses of the total proportion (i.e., 33.6 

per cent) of the respondents confirmed that the adequacy of the staff quality in 

many PrHEls was found to be low to a significant degree. Moreover, based on 

the crosschecking data gathered through interviews from various sources, 

PrHEls were not in a position to secure a deSirably adequate quality of academic 

staff. The main reason for this as commented by the respondents is that many 

PrHEl s do not have trustworthy staff retaining mechanisms. For instance, poor 

management, lack of transparency, nepotism, low-cost orientation by hiring 

less qualified staff, and little or no benefit packages for staff. 
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A chi-square test with P-value of 0.617 which is greater than O.OS level of 

significance showed that there was no stati st ically significant difference in the 

response opinions of the two responding groups in this regard . 

Item 2 of the same table, Table S, is all about quality of support staff. Here, the 

respondents were asked to rate its level of adequacy. Accordingly 20(28.6 per 

cent) instructors and 16(47.1 per cent) department head s considered it as highly 

adequate. But 23(28.6 per cent) instructors and 11 (32.4 per cent) department 

heads replied as average. The remaining 8(11.4 per cent) instructors and 

3(8.8per cent) department heads said Inadequate. Some S (7.S per cent) 

instructors also rated as highly inadequate . 

From the above data, it could be possible to deduce that although Sl.9 per cent 

of the total respondents considered the level of adequacy of support staff, 

nearly half (48.1 per cent) of the total respondents confirmed that there was 

low leve l of adequacy in this regard. This low level of adequacy of support staff 

quality is held up by supplementary facts obtained through responses of the 

open ended questions. Thu s, it would be log ical to say that support staff quality 

adequacy in PrHEls was low. 

The chi-square test with P-value of 0.220 being greater than O.OS level of 

significance shows that there was no statistically signifi cant difference in the 

opinion response of the two groups of respondents. 

Adequacy of student quality is treated in item 3 of Table S. Hence the 

components such as entrance selection, in -take policy, credit point system and 

study load were supposed to be incorporated in student quality generally. 

Accordingly, 19(27.1 per cent) instructors and lS(44 .1 per cent) departm ent 

heads regarded it as adequate, 12(17.1 per cent) instructors and S(14.7per cent) 

department heads rated it as highly adequate. Apart from t hi s, 18(2 S.7 per 

ce nt) instructors and 7(20 .6 per cent) department heads replied as average 
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being followed by 15(21.4 per cent) instructors and 5(14 .7 per cent) 

department heads who considered it as inadequate . Six(8.6 per cent) 

instructors and 2(5.9 per cent) departme nt heads also rated it as highly 

inadequate. 

Thu s, a total of about half of the re spondents ranked it as be low adequacy leve l 

of student quali ty. In addition, responses obtained through open ended 

questions significantly revealed that there was no adequately clear in-take 

policy in the country and this system related system resu lted in low quality 

students' performance. 

From the above facts it is possible to presume that the adequacy level of 

student quality in PrHEls was low. By and large , this could poss ibly emanate 

from poor entrance se lection and the intake policy . 

A chi-square test with P-value of 0.541 which is greater than 0.05 level of 

sign ificance reveals that there was no statistically significant difference in 

opinions of the two groups in t he issue under consideration. 

Table 6: Adequacy Level Facilities and Infrastructure 

Respondents 
Instructors Department 

Total P-Item (N=70) Heads (N=34) X2 
value 

Per Per Per 
N cent N cent N cent 

Facilities and 
infrastructure 

a) Highly inadequate 4 5.7 1 2.9 5 4.8 
b) Inadequate 6 5.4 2 2.6 8 7.7 

2.940 0.568 c) Average 27 38 .6 9 26 .5 36 34.6 
d) Adequate 20 28.6 14 41.2 34 32 .7 
e) Highly adequate 1 3 18.6 8 23.5 21 20.2 

Total 70 100.0 34 100.0 104 100.0 
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For th e item in Table 6, 20 (2 8. 6 per cent) instructors and 14 (41.2 per cent) 

department heads rated as adequate, and 13(18.6 per cent) instructors and 

8(23.5 per cent) department heads evaluated it as highly adequate. Whereas, 27 

(38.6 per cent) instructors and 9 (26.Sper cent) department heads considered it 

to be moderately adequate . On the other hand, a total of 7.7 per cent and 4.8 

per cent of both respondents rated it as inadequate and highly inadequate 

respectively. 

In support of the opinions of those who replied as average and below i.e. , 

nearly about half of the respondents (47.1 per cent); additional information was 

secured through the observation checklist by the researcher. Nearly all of the 

PrHEls did not have play grounds , internet services, building facilities, research 

center, clinic services , and toilet systems in an adequate degree. Some opinions 

in the open-ended questions also shared this idea Significantly. Thus , based on 

the above data, it is possible to conclude that many PrHEls did not have 

facilities and infrastructures to a reliable degree of adequacy. 

A chi- square test was made to see whether or not there was significant opinion 

difference among the two groups of respondents. Since the associated P-value 

0.568 was found to be greater than 0.05 level of significance, there was no 

statistically significant difference in the views of the two groups of respondents 

concerning adequacy level of facilities and infrastructure. 

In item 1 of Table 7, similar proportion of instructors and department heads 

i.e., 35. 7 per cent and 35.3 per cent respectively viewed quality assurance with 

its components of evaluation assessment and revision of curriculum as 

adequate. Likewise, the same proportion (i.e. , 8.7 per cent) of each group of 

respondents considered this as highly adequate. 

However, the above opinion was opposed by over half of both groups of 

respondents (55. 7 per cent totally) to be averag e and below. That is, 16 (22.9 
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per cent) in structors and 13(38.2 per cent) department heads rated as Average, 

but 18(25.7 per cent) instructors and 5(14.7 per cent) department head s rated 

as inadequate. Apart from this, op inions obtained through interview from 

HERQA ex perts concerning the issue confirmed that their degree of involvement 

in this regard was minimal. The reasons as indicated in relation to thi s were two 

fold. First , quality assurance system itself was in its young stage; and secondly, 

there was manpower shortage on the HERQA'S side to provide qual ity assurance 

support at a program level. 

Table 7: Level of Quality Assurance, Student Evaluation, and 

Curriculum Design. 

Respondents 
Instructors Department Total po 

Item (N=70) Heads (N=34) X2 
value 

Per Per Per 
N cent N cent N cent 

Quality Assurance 
a) Highly inadequate 5 7.1 1 2.9 6 5.8 
b) Inadequate 18 25.7 5 14.7 23 22.1 
c) Average 16 22.9 1 3 38.2 29 27.9 3.898 0.420 
d) Adequate 25 35.7 1 2 35.3 37 35.6 
e) Highly adequate 6 8.6 3 8.8 9 8.7 

Total 70 100.0 34 100.0 104 100.0 
Student Evaluation 

a) High ly inadequate 1 1.4 2 5.9 3 2.9 
b) Inadequate 1 3 18.6 I 4.6 14 13.5 

13 .22 
c) Averaqe 34 48 .6 I 1 32.4 45 43 .3 

2* 
0.010 

d) Adequate 1 5 2 1.4 1 7 50.0 32 30.8 
e) Hiqhly adequate 7 10.0 3 8.8 10 9.6 

Total 70 100.0 34 100.0 104 100.0 
Curriculum Design 

a) Highly inadeguate 1 1 1 5.7 3 8.8 14 13.5 
b) Inadequate 23 32.9 6 17.6 29 27.9 
c) Average 17 20.9 14 41.2 31 29.8 5.142 0.273 
d) Adequate 16 22 .9 9 26.5 25 24 .0 
e) Hiqhly adequate 3 4.3 2 5.9 5 4 .8 

Total 70 100.0 34 100.0 104 100.0 .. 
*P < 0 .05 s,gnif,cant level at oc = 0.05 
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According to the obtained data, in st itut ions with a better organizational set up 

have already estab lished quality assurance unit. For instance, with the 

exception of one (see Table 1), all the sample in sti tutions have already 

establis hed the unit in their institutions. However, there was no considerable 

achievement exhibited in the area of quality assurance system particularly at a 

program level except the relatively well organized institutions such as St. Mary 

University College, Unity University College and Alpha University College. The 

first two institutions have already made self- assessment (lQA) and presented a 

report to the external assessment body, HERQA. 

From the above, it is possible to infer that the degree of quality assurance 

system at program leve l in many of th e PrHEls was significantly low. 

The chi- square test at 0.05 leve l of significance with P-value 0.420 being by far 

greater than the level of significance showed that there was no statistically 

significant difference in opinions about quality assurance degree of adequacy. 

Item 2 of Table 7, is about students' evaluation where 34(48.6 per cent) 

instructors and 11 (32.4) department heads rated as average, 13(18.6 per cent) 

instructors and 1 (4.6 per cent) department head considered it as inadequate, 

and 1 ( 1.4 per cent) instructor and 2(5.9 per cent) department heads replied as 

highly inadequate. On the other hand, 15(21.4 per cent) instructors and 

17(50.0 per cent) department heads ranked as adequate, and 7(10.0 per cent) 

instructors and 3(8.8 per cent) department heads rated as highly adequate. 

What makes a difference here is that although a total proportion of 58.8 per 

cent of department heads replied as adequate and high, a total of 68.6 per cent 

of instructors' group regarded the adequacy of student evaluation at a program 

leve l to be below the expected adequacy leve l. In support of this, opinions 

obtained through open-ended questions revealed that the degree of adequacy 

of student evalu ation schemes at a program level was low. Some issues raised 
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as examples were that there were no clearly designed systems for students to 

evaluate the curriculum. 

Here , the majority of the department heads regarded students' evaluation as 

adequate as expected while the majority of the instructors considered it as 

below the expected adequacy level. The possible reason for the difference 

could be the degree of close relationship with students. That is, instructors are 

obviously closer to students than the officials (department heads). To this end, 

it is possible to generalize that students' evaluation at program level in many 

PrHEls was low. 

A chi-square test of significance was made to see if there was significant 

difference in the perception of the respondents regarding degree of 

involvement of students' evaluation on curricular issues. Since the associated P­

value is 0.010 which is by far less than 0.05 level of significance, we conclude 

that there was statistically significant difference in the perception of the two 

groups of respondents regarding the issue under consideration. 

In item 3 of Table 7, the respondents were required to rate their opinions on 

curriculum designing issue which involves elements such as: staff, students and 

future employers. Accordingly, 16(22.9 per cent) instructors and 9(26.5 per 

cent) department heads replied as adequate; and only 3(4.3 per cent) 

instructors and 2(5.9 per cent) department heads rated as highly adequate. 

Meanwhile, 17(20.9 per cent) instructors and 14(41.2 per cent) department 

heads considered as average. More significantly, however, 23(32.9 per cent) 

and 11 (1 5.7 per cent) of the instructors respectively objected the above 

opinions by rating inadequate and highly inadequate. By the same token, 6(17.6 

per cent) and 3(8 .8 per cent) of the department heads rated as inadequate and 

highly inadequate respectively. According to the vast majority of the 

respondents (i. e., 71.2 per cent) who regarded as average and below, it is, 
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therefore, pos sible to conclude that there was low adequacy degree of 

curriculum design quality in many PrHEls. 

The ch i-square test with P-value of 0.273 which is greater than 0.05 leve l of 

significance reveals that there was no statistically sig nifi cant difference in 

opinions of the two groups of respondents. 

Table 8: Extent of Staff Development Activities 

Respondents 
Instructors Department Total P-

Item (N=70) Heads (N=34) X2 
value 

Per Per Per 
N cent N cent N cent 

Staff Development 
Activities 

a) Highly inadequate 10 14.3 2 5.9 1 2 11.5 
b) Inadequate 16 22.9 5 14.7 21 20.2 

3.830 0.429 
c) Average 23 32.9 1 3 38.2 36 34.6 
d) Adequate 14 20 .0 1 1 32.4 25 24.0 
e) Highl'!'.adequate 7 10.0 3 8.8 10 9.6 

Total 70 100.0 34 100.0 104 100.0 

In the single item of Table 8, 14( 20.0 per cent) instructors and 11 (32.4 per 

cent) department heads replied as adequate and 7(10.0 per cent) instructors 

and 3(8 .8 per cent) department heads rated as highly adequate. However, 

23(32.9 per cent) instructors and 13(32.4 per cent) department heads 

considered as average, and 16(22.9 per cent) instructors and 5(14.7 per cent) 

department heads replied as inadequate being followed by 10(14.3 per cent) 

instructors and 2(5.9 per cent) department heads who evaluated as highly 

inadequate . 

Thus , 79.4 per cent of the department heads considered the issue to be 

adequate as expected including average. On the contrary, from the other group 

of instructors, 70.1 per cent viewed staff development activities as below the 

adequate level. 
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In support of those who regarded the adequacy of staff development activ iti es 

as average and below, the results of interview and ope n-e nded commentary 

questions could end-up with sim ilar op inions. The institutions did not have an 

adequate degree of retaining academic staff. As a result, there were freq uent 

turnover. There was also no adequate support to academ ic progress . Regarding 

this, Item 4 of Table 2 also depicts that there were only 36 .5 per cent of the 

respondents who were in the academ ic rank of lecturer. The rest were below 

this rank. Thi s co uld portray that many PrHEls did not have staff deve lopment 

activit ies to a remarkable degree of adequacy. 

The chi-square test w ith P-value 0.429 being greater than 0 .0 5 level of 

sign ifi cance indicates t hat there was no statist ically significant difference in 

opinions in this regard . 

Table 9: Extent of Feedback from Stakeholders and Output Level 

Respondents 
Instructors Department Total P-Item (N=70) Heads (N=34) X2 

value 
Per Per Per 

N cent N cent N cent 
Feedback from 
Stakeholders 

a) Highly inadequate 1 1 15 .7 1 2.9 1 2 1 1. 5 
b) Inadequate 14 20.0 5 14.7 19 18.3 9.53 1 

0.049 
c) Average 26 37.1 10 29.4 36 34 .6 * 
d) Adequate 1 3 18.6 1 5 44. 1 28 26.9 
e) Hiqhly adequate 6 8.6 3 8.8 9 8.7 

Total 70 100.0 34 100.0 104 100.0 
Output Level Quality 

a) Hiqhly inadeq uate 3 4.3 2 5.9 5 4.8 
b) Inadeq uate 1 3 18.6 1 2.9 14 13 .5 
c) Ave rage 21 30.0 12 35.3 33 31. 7 5. 174 0.270 
d) Adequate 25 35.7 1 3 38.2 38 36.5 
e) Hig hly adeq uate 8 1 1 .4 6 17.6 14 1 3.5 

Total 70 100.0 34 100.0 104 100.0 .. 
"P < 0.05 s,gnif,cant level at ex: = 0.05 

- 62-



Item 1 of Table 9 is all about adequacy of feed back from stakeholders with 

some elaborating components of labor market and alumni. Accordingly, 

13(18.6 per cent) instructors and 15(44.1 per cent) department heads replied 

as adequate, and 6(8.6 per cent) instructors and 3(8.8 per cent) of department 

heads rated as highly adequate. However, 26(37.1 per cent) instructors and 

10(29.4 per cent) department heads with similar proportion ranked as average. 

Apart from this, 14(20.0 per cent) instructors and 5(14.7 per cent) department 

heads rated as inadequate , and 11 (15.7 per cent) instructors and 1 (2.9 per 

cent) department heads considered as highly inadequate. 

As a result, there was a significant opinion difference in that a total proportion 

of department heads (82.3 per cent) viewed the issue as adequate . However, 

this opinion was opposed by the other group of respondents with the 

proportion of 72.8 per cent by rating the item as average and below. 

Hence, adequacy degree of the stakeholders' involvement through feedback at 

program level in PrHEls could be generalized as significantly below from the 

expected degree of adequacy based on the total proportion of both groups of 

the respondents (64.4 per cent) 

A chi- square test of significance was done to see if there was significant 

difference in considering the issue raised in the item . Although the associated 

P-value of 0.049 which is slightly less than 0.05 level of significance indicates 

that there is statistically significant difference , it is difficult to conclude so. This 

is because there is no significant gap between the p-value and the 0.05 level of 

significance. 

In item 2 of Table 9, the respondents were required to rate their perception on 

the degree of adequacy of program output with the assumed components; like 

pass rate and graduate satisfaction. To this end, 25(35.7 per cent) instructors 

and 13(38.2 per cent) department heads replied as adequate, and 8(11.4 per 
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cent) instructors and 6(17.6 per cent) department heads considered as highly 

adequate. However, these views were opposed by 21 (30 .0 per cent) instructors 

and 12(35.3 per cent) departm ent heads by rating as average, 13(18.6 per cent) 

instructors and 1 (2 .9 per cent) department heads by rating as inadequate and 

3(4 .3 per cent) instructors and 2(5.9 per cent) department heads ranked as 

highly inadequate . 

From this, it is possible to infer that the adequacy extent of quality out put of 

the programs of PrHEls are below the expected adequacy leve l as supported by 

the opinions of the total proportion of the instructor respondents ( i, e 52.9 per 

ce nt) . 

The chi- square test w ith P- value of 0.270 being greater than 0.05 significance 

level, did not indicate stati stically significant difference in opinion responses of 

the two groups of the respondents on output adequacy. 

4.3 Issues on Institution Quality 

In thi s section all the data gathered incorporate the assumed variables of 

'quality in st itution' for quality assurance syst em in HE. 

In item 1 of Table 10, the clarity of mission statement was meant to incorporate 

clearly formulated statements being publicly known and being inline with 

academic context. Accordingly, 22(31.4 per cent) instructors and 15(44.1 per 

cent) department heads evaluated as adequate , and 18(25 .7 per cent) 

instructors and 11 (32.4 per cent) department heads replied as highly adequate. 

On the other hand , 20(28.6 per cent) instructors and 5(14.7 per cent) ranked as 

average , 6(8.6 per cent) instructors and 2(5.9 per cent) department heads rated 

as inadequate, and 4(5.7 per cent) instructors and 1 (2 .9 per cent) department 

head s replied as highly inadequate . Consequently, both groups of respondents 

agreed with no significantly observable difference that the total respondents 

(i.e. 63.5 per cent) co nsid ered the issue here as adequate as expected. 
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From the above facts , one can understand that adequacy of mission statement 

concern in PrHEls was significantly of a better level relatively. A chi- square test 

with P-value 0.432 which is much greater than 0.05 level of significance pointed 

out that there was no statistically significant difference in opinions of the 

groups under the consideration. 

Table 10: Issues on Quality of Mission statements, Policy plan, 

Management system and Funding status. 

Respondents 
Instructors Department Total P-Item (N=70) Heads (N=34) X2 

value 
Per Per Per 

N cent N cent N cent 
Mission Statement 

a) Highly inadequate 4 5.7 1 2.9 5 4.8 
b) Inadequate 6 8.6 2 5.9 8 7.7 
c) Averaqe 20 28.6 5 14.7 25 24.0 3.809 0.432 
d) Adequate 22 31.4 1 5 44 .1 37 35.6 
e) Hiqhly adequate 18 25.7 1 1 32.4 29 27 .9 

Total 70 100.0 34 100.0 104 100.0 
Policy Plan 

a) Hiqhly inadequate 3 4.3 2 5.9 5 4.8 
b) Inadequate 6 8.6 5 14.7 1 1 10.6 
c) Average 18 25.7 4 11.8 22 21.2 3.237 0.519 
d) Adequate 23 32.9 1 3 38.2 36 34.6 
e) Highly adequate 20 28.6 10 29.4 30 28 .8 

Total 70 100.0 34 100.0 104 100.0 
Management System 

a) High ly inadequate 6 8.6 2 5.9 8 7.7 
b) Inadequate 7 10.0 1 2.9 8 7.7 
c) Average 18 25.7 3 8.8 21 20 .2 7.701 0.103 
d) Adequate 20 28.6 16 47.1 36 34.6 
e) Hiqhly adequate 19 27.1 1 2 35.3 31 29.8 

Total 70 100.0 34 100.0 104 100.0 
Funding Status 

a) Highly inadequate 5 7.1 1 2.9 6 5.8 
b) Inadequate 6 8.6 2 5.9 8 7.7 
c) Average 24 34.3 1 1 32.4 35 33.7 1.537 0.820 
d) Adequate 25 35.7 l3 38.2 38 36.5 
e) Highly adequate 10 14.3 7 20.6 17 16.3 

Total 70 100.0 34 100.0 104 100. 
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Item 2 of Table lOis all about the policy plan for its clarity in line with the 

mission statement .Hence, 23(30.9 per cent) instructors and 13 ( 38.2 per cent) 

department heads replied as adeq uate , and 20 ( 28.6 per cent) instructors and 

10(29.4 per cent) department heads rated as highly adequate. But the above 

opinions were not confirmed by 18 (25.7 per cent) instructors and 4(11 .8 per 

cent) department heads who rated it as average , 6(8.6percent) and 5(14.7 

percent) department heads rated as adequate , and 3(4.3percent) instructors 

and 2(5.9 percent) department heads considered as highly inadequate. 

This could show that although the majority of both groups of respondents (63.4 

per cent) totally considered the issue to be adequate, the remaining 36.6 per 

cent of both respondents significantly confirmed that the level of adequacy of 

policy plan issue in many PrHls was below the expected degree of adequacy. 

A chi-square test with P-value of 0.51-9 which is far greater than 0.05 level of 

significance shows that there is statistically insignificant difference in opinions 

of the two groups. 

In item 3 of Table 10, 20 (2 8.6 per cent) in structors and 16(47.1 per cent) 

department heads rated as adequate and 19(27.1 per cent) instructors and 

12(35 .3 per cent) department heads replied as highly adequate. On the other 

hand, 18(25.7per cent) instructors and 3(8.8 per cent ) department heads 

replied as average, 7(10.0 per cent) instructors and 1 (2.9 per cent) department 

heads rated as inadequate , and 6(8.6.per cent) instructors and 2(5.9 per cent) 

department heads considered as highly inadequate. 

From this , one can understand that although a total of the respondents (64.4 

per cent) agreed on quality management system adequacy, the minority (i.e., 

35.6 per cent} of the total respondents' proportion have opposed confirming by 

their views in th e issue to be below th e expect ed deg ree of adequacy. 

- 66-



In addition to this, opinions gathered through the open ended questions 

significantly revealed this fact. Among the views, the prominent ones include: 

low degree of clear management system, low exte nt of transparency and 

accountability concern, poor staff retaining mechanisms , and ill-treatment to 

staff. 

From the above data, it is sound to infer that management system in PrHEls 

could significantly lack the expected degree of quality adequacy. A chi-square 

test with P-value 0.103 which is greater than 0.05 level of significance shows 

that there was no statistically sig nificant difference in opinions of the two 

groups of re spo ndents. 

In item 4 of Table 10, the respondents were required to rate the degree of 

adequacy of funding system. Accordingly, 25 (35.7 per cent) instructors and 

13(38.2 per cent) department heads regarded as adequate and 10(14.3 per 

cent) instructors and 7 (20.6 per cent) department heads ranked as highly 

adequate. However, these opinions were opposed by 24(34.3 per cent) 

instructors and 11 (32.4 percent) department heads by rating as average, 6(8.6 

percent) in structors and 2(5.9 percent) department heads by rating as 

inadequate, and 5(7.1 per cent) instructors and 1 (2.9 percent) department 

heads considering as highly inadequate . 

From this, one can see that over half of the total respondents' (i.e., 56.7 per 

cent) confirmed that the adequacy of funds was at the expected degree, but 

financial management system was below the expected degree of adequacy in 

many PrHEls. 

A chi-square test with the P-value 0.820 which is greater than 0.05 level of 

significance shows that there was no statistically significant difference in 

response to opinions of the two groups. 
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Table 11: Adequacy Level of Human Resource 

Respondents 
Instructors Department 

Total P-
Item (N=70) Heads (N=34) X2 

Per Per Per 
value 

N cent N cent N cent 

Human Resource 
a) Hiqhly inadequate 5 7.1 5 5.0 
b) Inadequate 9 12 .9 3 3.9 1 2 1 1 .5 
c) Averaqe 21 30 7 20.6 28 26 .9 5.22 0.265 

d) Adequate 23 32.9 16 47 .1 39 37.5 
e) Highly adequate 1 2 1 7.1 8 23.5 20 19.2 

Total 70 100.0 34 100.0 104 100.0 

The var iable item in Table 11 is all about human resource with relevant 

elements ; developing and retaining quality academics, providing training , 

establi shing system for evaluation , and enhancing profes sional ethics. To this 

end, the respondents were required to rate the degree of quality adequacy in 

this regard. 

Accordingly, 23(32.9per cent) instructors and 16(47.1 per cent) department 

heads replied as adequate, 12 (17.1 per cent) instructors and 8(23.5per cent) 

department heads ranked as highly adequate. On the other hand , 21 (30.0 per 

cent) instructors and 7(20.6per cent) department heads considered as average, 

9(12.9 per cent) instructors and 3(3.9 per cent) department heads as 

inadequate , and 5(7.1) instructors as highly inadequate . 

It is, therefore, possible to deduce that over half proportion of both groups of 

respondents' opinions (56.7 per cent) confirmed that the degree of human 

resource concern in many PrHEls was found to be nearly to the expected level 

of adequacy. However, opinions gathered through open-ended questions 

revealed that it was significantly inadequate. According to some of the 

opinions, the concern of human re source in many PrHEls was very low. There 

was low level concern for retaining , training , and evaluation mechanisms. 
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The test of chi-square with P-value 0.265 which is greater than 0.05 level of 

significance did not show any statistically significant difference in opinions on 

the human resource adequacy. 

In Item 1 of Table 12, 26 (37.1 per cent) instructors and 15 (44.1 per cent) 

department heads considered educational activities as adequate , and 9 (12.9 

per cent) instructors and 8(23.5 per cent) department heads as highly adequate. 

Meanwhile , 26 (37.1) instructors and 6 (17.6 per cent) department heads 

considered it as average,S ( 7.1 per cent) instructors and 5 (14.7 per cent) 

department heads as inadequate, and 4 (5.7 per cent) instructors as highly 

inadequate. To this end , a total of 55.7 per cent opinions showed that the 

extent of adequacy of educational activity to be as per the expected level. 

The chi - square test with P-value 0.091 which is a greater than 0.05 level of 

significance revealed that there was no statistically significant difference in 

opinions of the two groups . 

In item 2 of Table 12, 21 (30.4 per cent) instructors and 12 (35 .3 per cent) 

department heads showed their opinion by rating adequate for the adequacy 

level of overall institutional achievements. Again 5 (7.2 per cent) instructors and 

6 (17.6 per cent) department heads rated highly adequate on the issue raised. 

On the other hand, 27 (39 .1 per cent) instructors and 8 (23 .5 per cent) 

department heads rated average , 12 (17.4 per cent) instructors and 3 (8.8 per 

cent) department heads rated inadequate, and 4 (5.8 per cent) instructors and 5 

(14.7 per cent) department heads rated highly inadequate. 

The above data indicates that among the opinions of both groups of 

respondents 57.3 per cent confirmed that the adequacy degree of institutional 

achievement checking opportunity in most of the PrHEls was below the 

expected adequacy level. A Chi - Square test with P-value 0.120 being greater 

than 0.05 level of significance shows that there was no statistically significant 

difference in opinions of the responding groups. 
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Table 12: Adequacy level of Quality of Educational Activities, 

Achievements, and Stakeholder Satisfaction 

Respondents 
Instructors Department Total Item (N=70) Heads (N=34) X2 

Per Per Per 
N cent N cent N cent 

Educational Activities 
a) Highly inadequate 4 5.7 - - 4 3.8 
b) Inadeq uate 5 7.1 5 14.7 10 4.6 
c) Average 26 37 .1 6 17.6 32 30.8 B.OOB 
d) Adequate 26 37 .1 1 5 44.1 41 39.4 
e) Hig hly adequate 9 12.9 8 23.5 17 16.3 

Total 70 100.0 34 100.0 104 100.0 
Achievements 

a) Highly inadeq uate 4 5.8 5 14.7 9 8.7 
b) Inadequate 12 17.4 3 8.8 1 5 14.6 
c) Average 27 39 .1 8 23.5 35 34.0 7.323 
d) Adequate 21 30.4 12 35.3 33 32.0 
e) Hiqhly adequate 5 7.2 6 17.6 1 1 10.7 

Total 70 100.0 34 100.0 104 100.0 
Stakeholder 
Satisfaction 

a) Highly inadequate 7 10.0 3 8.8 10 9.6 
b) Inadeq uate 10 14.3 6 17.6 16 1 5.4 

0.271 
c) Average 24 34 .3 12 35 .3 36 34 .6 
d) Adequate 22 31.4 1 0 29.4 32 30.8 
e) Highly adequate 7 10.0 3 8.8 10 9.6 

Total 70 100.0 34 100.0 104 100.0 

p. 
value 

0.091 

0.120 

0.992 

In item 3 of Table 12, Stakeho ld er satisfaction was considered as institution 

quality variable. Thus, the adequacy leve l of structural methodology for 

obtaining feed back from stake holders was the prominent component. 

Accordingly, 22 (3 1.4) instructors and 10 (29.4 per cent) department heads 

rated it as adequate, and 7 (10.0 per cent) in structors and 3 (B .B per cent) 

department heads consid ered it as highly adequate. Conversely, 24 (34.3 per 

cent) instructors and 12 (35 .3 pe r ce nt ) departm ent heads ranked as average, 

10 (14 .3 per ce nt) in structors and 6 ( 17.6 per cent) department heads replied 
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as inadequate and 7 (10.0 per cent) instructors and 3 ( 8.8 per cent) 

department heads rated it as highly inadequate. 

As a result of the above , 57.3 per cent of the total proportion of both 

respondents considered that the adequacy of methodo logy for obtaining 

stakeholders satisfaction was below the ex pected level of adequacy. 

A Chi- square test with P- value of 0.992 which is much greater than 0.05 leve l 

of significance showed that there was no statistical ly significant difference in 

opinions of the two groups. 

Table 13: Degree of Quality of Research Activities and 

Contribution to Society. 

Respondents 
Instructors Department Total p. 

Item (N=70) Heads (N=34) X2 
value 

Per Per Per 
N cent N cent N cent 

Research Activities 
a) Hiqhly inadequate 14 20.0 7 20.6 21 20.2 
b) Inadequate 1 5 21.4 2 5.9 17 16.3 
c) Average 14 20.0 1 2 35.3 26 25.0 5.643 0.227 
d) Adequate 22 31.4 10 29.4 32 30.8 
e) High ly adequate 5 7.1 3 8.8 8 7.7 

Total 70 100.0 34 100.0 104 100.0 
Contribution to 
Society 

a) High ly inadequate 5 7.1 3 8.8 8 7.7 
b) Inadequate 12 1 7.1 4 11.8 16 15.4 

7.098 0.1 31 c) Averaqe 32 45.6 9 26.5 41 39.4 
d) Adequate 18 25.7 1 3 38.2 3 1 29 .8 
e) Hiqh ly adequate 3 4 .3 5 14.7 8 7.7 

Total 70 100.0 34 100.0 104 100.0 

In item 1 of Tab le 13, 'Research' is treated with its re levant components : Po licy 

estab lishment; designing princip les, scho larly activities support, and 
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commitment to professional ethi cs . For thi s, the respondents were required to 

rate the adequacy level of the issue under consideration. 

Accordingly, 22 (31.4 per cent) instructors and 10 ( 29.4 per cent) department 

heads rated adequate , and 5 (7.1 per cent) instructors and 3 (8.8 per cent) 

department heads rated highly adequate. Meanwhile, 14 (20.0 per cent) 

instructors and 12 (35.3 per cent) department heads rated it as average, 1 5(21 .4 

per cent) instructors and 2 (5.9 per cent) department heads considered it as 

inadequate and 14 (20 .0 per cent) instructors and 7 ( 20.6 per cent) department 

heads ranked as highly inadequate. 

When it is seen in its totality, 61.Sper cent of both groups of respondents rated 

it as below adequate. Besides , opinions gathered via open-ended questions and 

interviews made with different organs supposed this low concern towards 

research activities in PrHEls. This clearly leads to an obvious conclusion. That is, 

adequacy level of research activities concern in most of the PrHEls was found to 

be very low. The major indicators for this could be lack of incentives for 

researchers, little or no favorable atmosphere, and assignments of too heavy 

teaching loads to "researchers" . 

The chi - square test with P - value 0.227 which is greater than 0.05 level of 

significance shows that there was no statistically significant difference in 

opinions of both groups of respondents. 

In item 2 of Table 13, 18(25.7 per cent) instructors and 13(38.2 per cent) 

department heads responded adequate, and 3(4.3 per cent) instructors and 5 

(14 .7 per cent) department heads responded highly adequate. But 32(45.6 per 

cent) instructors and 9( 26 .5 per cent) department heads responded average,12 

(17.1 per cent) instructors and 4(11.8 per cent) department heads responded 

inadequate and 5(7.1 per cent) instructors and 3(8.8 per cent) department 

heads responded highly inadequate. 
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From th is, one can see that a total of 62.5per cent of both respondents revealed 

that in st itut ional contr ibution to the society and the commun ity was below the 

expected level of adequacy .. Thus, it would be quite safe to conc lude that there 

was low degree of adequacy of such a contr ibution in terms of clear guide lines 

for consultancy and for benefit to the society. 

The test of chi - square was done to see whether there was difference between 

the groups on the leve l of statistical sign ifi cance. But , the test with P-value 

0.131 wh ich is greater t han 0 .05 leve l of significance did not show any 

statistical ly sign ifi cant difference . 

Table 14: Extent of Quality of Subject-benchmarking 

Respondents 
Instructors Department Total P-Item (N=70) Heads (N=34) X2 

value 
Per Per Per 

N cent N cent N cent 
Subject-
benchmarking 

a) Highly inadequate 5 7.1 5 14.7 10 9.6 
b) In adequate 1 2 1 7.1 4 11.8 16 15.4 

2.436 0.656 c) Average 21 30 .0 1 2 35 .3 33 31.7 
d) Adequate 24 34.3 9 26.5 33 31.7 
e) Hiqhly adequate 8 11 .4 4 1 1.8 1 2 1 1.5 

Total 70 100.0 34 100.0 104 100.0 

The item in Table 14 is all about the subject benchmarking in its overall 

outcomes of self-assessment. Accordingly, 24(34.3 per cent) instructors and 

9(26.5 per ce nt) department heads replied as adequate, and 8 (11.4 per cent) 

instructors and 4(11.8 per ce nt) department heads considered as highly 

adequate . However,21 (30 .0 per cent) instructors and 12(35.3per cent) 

department heads rated as average, 12 (17.1 per cent) instructors and 4 (11 .8 

per cent) department heads ranked as inadeq uate and 5(7. 1 per cent) 

instructors and 5( 14.7per cent)department heads considered as highly 

inadequate. 
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From this, it can be seen that a total of 56.7 per cent of opinions of both 

groups of respondents regarded the issue of subject benchmarking as below 

adequacy level. Besides, Opinions from quality assurance departments of PrHEls 

and that of HERQA experts revealed that the use of self assessment outcome 

was seen as a very low level of adequacy in PrHEls . Based on the interviewees' 

opinions, the major reason for this was the pre-maturity stage of quality 

assurance system. According to these interviewees, it was a new phenomenon 

in that many institutions were established just recently. 

A chi- square test with P-val ue 0.656 which is greater than 0.05 level of 

significance shows that there was no statistically significant difference in 

opinion of the two groups of respondents on the issue under treatment. 

4.4 Issues on Government Support to PrHEls 

In this part, the department heads of PrHEls were purposely considered as 

respondents to indicate their views by rating government support to PrHEls as 

high , moderate or low as indicated in the table below. 

In item 1 of Table 15 , respondents were asked as to how the PrHEls get access 

to government incentives. Accordingly, 8(23.5 per cent) considered this at a 

moderate level whereas 26(76.5 per cent) strongly objected the opinion and 

responded that access to incentives was low. Besides, a relatively significant 

number of higher officials of PrHEls viewed the issue of access to incentives 

mainly as low. Despite the fact that some of the interviewees pointed out that 

the government has permitted tax-free educational materials, many 

respondents reported that there was no incentive at all. 

According to the respondents ' opinions gathered through commentary 

questions as well as interviews, many PrHEls were found to be complaining in 
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this regard . That is, they do not have land to have their own bui ldings. Owing 

to this, they have been compelled to run education activities in expensive 

rented houses which were not initially planned for education purpose. This 

would res ult in poor achievement in terms of institutional object ives generally. 

To thi s end, it could be fair to conclude that gove rnment support to PrHEls is 

low in terms of access to incent ives. (See Appendix "F" for complaints of PrHEls 

to gove rnment) 

Table 15 : Level of Government Support to PrHEls. 

Respondents (N=34) 

No Item High Moderate low 

N Per N Per N Per 
cent cent cent 

1 Acces s to incentives - - 8 23.5 26 76.5 

2 Provision of technical 

support - - 14 41.2 20 58.8 

3 Provision of short term 

training - - 9 26.5 25 73.5 

4 Joint experience sharing 

modalities - - 19 55 .9 1 5 44. 1 

5 Fostering public private 

partnership - - 1 1 32.4 23 67 .6 

Item 2 of Table 15 was all about provision of technical support. Hence, 14(41.2 

per cent) of the respondents said that technical support provided to PrHEls was 

moderate . Other respondents, 20(58.8 per cent), however, responded to this 

item as it was low. Interview opinions obtained from officials of PrHEls in this 

regard revealed that there were some sort of technical support being given to 

PrHEls in terms of supervision, experti se issues in some technical aspects, and 

the like . On top of that, data obtained from HERQA offi cials strengthens these 

opinions. It is then possible to deduce from this that government support to 
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PrHEls in relation to technical support provision was below the expected level 

seeking much more attention. 

The third item of Table 15 deals with provision of short term training. About 

one-fourth of the respondents i.e., 9(26.5 per cent) said moderate, and the 

majority, 25(73 .5 per cent) replied that it was low. This indicates that there was 

a very low degree of government support to PrHEls in terms of training. 

In item 4 of Table 15, over half i.e., 19(55.9 per cent) of the respondents 

ranked it as moderate on the issue of joint experience sharing modalities. The 

rest 15(44.1 per cent) still believed that it was low. Moreover, data gathered via 

interview from officials of PrHEls confirmed that the issue of joint experience 

sharing scheme need to be strengthened for the common good, but no avail. 

HERQA's officials on their part, however, viewed that there has been these 

modalities to some extent though it was at too early stage of implementation, 

and the current progress has been considered to be promising. 

In the item 5 of the same table, 23(67.6 per cent) of the respondents rated as 

low for fostering public- private partnership as a support to PrHEls. But, 11 (32.4 

per cent) ranked it as moderate. Thus it is possible to deduce that public­

private partnership fostering issue on the government part is found to be 

minimal. 

On the whole, as far as government support to PrHEls is concerned, the above 

facts in the items indicated that the majority of the respondents confirmed that 

it was low in aggregate terms. Besides, no respondent rated any of the items as 

High. Therefore, it would be sound to conclude that PrHEls have not been 

supported by the government in areas of quality assurance and accreditation in 

contrary to the policy directions. 
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4.5 Issues on HERQA's Progress 

This part treats the overall progress of HERQA in the area of quality assurance 

and accred itation system in PrHEls. Accordingly, all the informat ion gathered 

from officials and experts of HERQA through structured interview is analyzed. 

Cross-checking information secu red from officials of PrHEls was also 

entertain ed on the iss ue und er consideration. 

The first question posed to HERQA's officials was aimed at assessing the 

adequacy leve l of resources to carry out duties and re spon sibilities of quality 

assurance and accreditation which they are supposed to carry out. Hence, all of 

the respondents agreed that the adequacy leve l of skilled manpower was ve ry 

low. Due to this, they could not provide the expected services to a significant 

degree of adequacy espec ially in the fields of health and t echno logy. This has 

also been supported by op inions of officials in PrHEls. It is expected that HERQA 

should have adequate number of experts for translating the theory of quality 

assurance and accreditation system into practice 

With regard to materials and facilities, the respondents confirmed that there 

was no as such serious shortage in this regard except problems of ve hicles. 

They said that they did not have adequate number of cars so as to carry out 

quality ass urance and accreditation duties across the country. Besides, they 

have relati ve ly well furnished offices and resource-centre including conference 

facilities at som e desirable level of adequacy. 

The respondents of HERQA were also asked as to how they would assure the 

standard s of quality in PrHEl s in the leve ls of input, process and output. 

Accordingly, the responses provided include the following pertinent ones. In an 

input level in the context of quality ass urance aud it ing, documents submitted 

by PrHEl s were being evalu ated prior to field visit . During the fi eld visit, 

HERQA's experts go together with external assessors-depending on the 
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programs to see curriculum, classroom, library, computer centers, offices, 

student services , registrar office and guidelines with relevant documents . Then, 

the agency assures through its publications and website materials , through 

workshops at the initial stage , and through formal and informal consultation 

In process level what HERQA has been doing was insisting institutions to report 

on progress and teaching methods to be seen during the field visit . However, 

they said that they were sometimes conducting a sudden visit to check the 

implementation. Although, it was yet to commence to its full implementation 

level , there were also some practices of pilot quality audit and plan of action to 

conduct the actual audit. Nevertheless , there was no any practical attempt to 

assure standards of quality HE at an output level. 

In relation to the question 'To what extent do the quality assurance and 

accreditation requirements have foundation of laws, administrative rules and 

procedures?", the respondents confirmed that it had been carried out in 

accordance with HE proclamation N° 351 /2005 . For the procedures, there has 

been a series of published documents and administrative rules and guide lines 

drafted by management board of HERQA. However, opinions of the officials in 

PrHEI were found to claim the rules and regulations of the agency to be ever­

changing and vague. 

As far as HERQA's support to PrHEls is concerned, the respondents of HERQA 

revealed that there were a lot of contributory supportive schemes. The pertinent 

ones were; consultation to offer quality education: prepare checklist so as to 

comply with guidelines of the agency, to establish quality assurance office, 

specific and general workshops, briefing visit prior to external accreditation and 

providing, summary of comments obtained from external assessors to be 

informed. 
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In spite of the above views of ex perts of HERQA, opinions of many respondents 

in PrHEls strong ly opposed on the following valuab le points. HERQA was not 

performing its duties on the basis of factual information , its guidelines were 

inconsistent and vague , no clear-cut measurement, no fairness, low 

preparation, low commitment, quality control only on input bases for 

employing double standard by accrediting only PrHEls. 

With respect to the frequency of reviews for accreditation! reaccredidation, the 

respondents said that it would take place in three years time, but a sudden visit 

would happen if any odd information is received. Here , an in stitution wo uld be 

subject to serve only for one-year with pre-accred itation . On the contrary, 

respondents of the inst itutions commented that there were extended holdups 

in processing accreditation and re-accreditation. 

The other question posed to HERQA's staff aimed at knowing who wo uld review 

both programs and institutions towards the academic program s on regular 

basis. A direct and precise respon se fo rwarded by all of the respondents was 

"the institutions". To thi s effect, the responses further explained, the quality 

audit function was to review the institution as a whole in accordance with the 

ten published focus areas (Yohannes 2007: 13) incorporating reviews of the 

procedures employed by the institution to ensure that all aspects of program 

delive ry were under written by quality. 

Still the officials of HERQA were required to view on requirements of internal 

audit prior to accreditation. The clearly stated re sponse by a senior official on 

this issue was "Not yet; in the future such requirements would be the pre­

requisite for accreditation. For now, pre-accreditation permit would be given to 

institutions just before they begin registering students . Thi s is based on the 

inputs put in place for the purpose. If an in stitution is ill-prepared , no pre­

accreditation permit wo uld be given to it ." Besides, another respondent said 

that "Though the agency beli eves that accreditation should co me after quality 
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audit, the current trend is not so. Accreditation is given by considering only the 

input criteria. " 

From this, it has been observed that PrHEls were being expected to do the 

internal audit, prepare the se lf-evaluation document and ask for external 

auditing. In fact, this has been in its starting stage of implementation. Only 

very few PrHEls have been on the progress of this issue . However, the current 

attempts in this procedure do not have any attachment with accreditation, 

except being a mere aspect of quality assurance system . This indicates that 

efforts are needed to connect audit with accreditation. 

For the question that requires views on the achievements of the agency, the 

respondents forwarded that despite its short history for being recent 

phenomena, HERQA has been considered to have achieved some issues in 

connection with PrHEls since its establishment. That is, among other things, the 

agency accredited more than forty-three private institution s, conducted the 

external quality audit support to two PrHEls (Un ity Univers ity College and St. 

Mary University College), conducted workshops involving different 

stakeholders, and published Wide-range of materials in the areas of quality 

assurance and accreditation. 

In relation to problems of implement ing quality assurance and accreditation, 

the respondents revealed that there were problems in the agency. Among those 

problems the main ones were: lack of adequately trained manpower for 

accreditation purposes, inadequacy of external assessors in all areas of the 

programs, the number of institutions seeking services from agency are much 

higher than the number of experts allocated for the purpose. From this , one 

can see that quality assurance at external auditing leve l has not been 

manifested as the process is yet to engage substantively. 

In line with this, one of the respondents in the agency also perceived the 

existing trends of accreditation through the agency as; "The term accreditation 
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exercised in Ethiopia and elsewhere is not the same. In Europe accreditation is 

to be followed by quality assurance. Here , there is plan to accredit after quality 

audit." From this ; it is possible to deduce that the degree of implementation of 

accred itation system by HERQA has faced inadequacy problem of qualified 

manpower for the accreditation system as a whole. 

4.6 Perceptions on Implementation Challenges In PrHEls 

In this part of the data presentation and analysis common problems of PrHEls 

have been treated based on the data obtained from respondents of PrHEls 

through the open-ended questions of the questionnaires distributed. 

Accordingly, the summary of the opinions has been presented in Table 16 

below regardles s of frequency count. These opinions have been categorized 

into internal and external. The internal ones have been further treated at both 

institution and program levels . The other category focused on external source 

of problems (i.e., HERQA) affecting the implementation of quality assurance and 

accreditation in PrHEls. 

In table 16 below, general comments forwarded by the respondents in PrHEls 

revealed that there were internal and external problems that could hinder the 

institutions from the desirable implementation practices of quality assurance 

and accreditation. Thus, many institutions in the private sector in this regard 

were found to lack commitments towards implementation of quality assurance 

at both institution and program levels . 

A number of problems have been indicated boldly by the respective 

practitioners and academics of the institutions. On the other hand, as has been 

exhibited in the same table, many PrHEls were not being encouraged by the 

external regulating body, HERQA, in that they were facing challenges as pointed 

out by the opinions of respondents from the institutions' side. 
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Table 16: Tabular Summary on Problems of PrHEls. 

Source of Quality Type of Problem problem Level 
• No transparency and accountab ili ty 
• No clear-cut management system 
• No part icipatory management syste m, 
• Lack of qualified and experienced managers 
• No organizational structure 

Institution • Owners' pressure on management system 
• Profit orientation with no relevant service 
• Poor staff deve lopment mechanisms. 

Internal • Little or no job security for staff. 
(Institutions) • Lack of recreation schem es for staff 

• Low deqree of faci li ties and infrastructure 
• Poor grading system resu lt ing in grade- in flation 
• Low level of orientation for new entrants 
• Litt le difference: degree and diploma programs 

Program • No screening mechanisms for new entrants. 
• No research spirit among staff 
• Lack of dedication for quality assurance system 
• Lack of fairness work ing with institutions 
• Favoritism , 
• Less or no supervision to see what was going on. 
• Inconsistent and vague accreditation regu lations 
• Low leve l of commitment from experts 

External --- • No experts in medical and technology fields 
(HERQA) • Accreditation permit merely on input basis 

• Holdups in accreditat ion permit procedures . 
• Reluctance on taking measures on comments 
• Focus on inputs not on process and output. 
• Double standard on accrediting only PrHEls. 
• Sub jectivity. in accred itation. 

It is, therefore, poss ible to notice that there were a lot of prob lems that could 

emanate from the institutions themselves on the one hand; and from that of 

HERQA on the other. This shows that the inst itutions were not showing 

commitment to translate the issues of quality ass urance into practice in a 

desirable degree of implementation . Besides, HERQA cou ld not be in a position 

to support the institutions as it was supposed to. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

This chapter presents the summary of major findings, conclusions and 

recommendations. 

5.1 Summary 

The main purpose of this study was to evaluate the implementation of quality 

assurance and accreditation system in PrHEls and to identify the outcome as 

well as the problems encountered in translating it into practice thereby. It was 

also aimed at suggesting alternative solutions. 

To this end, from the analyzed and interpreted data, the following major 

summary of findings is drawn. 

As far as characteristics of the respondents is concerned, there were 14.4 per 

cent females and 85.6 males being considered as respondents indicating a male 

dominating environment. Apart from this, overwhelming majority of the 

respondents' (i.e, 74.0 per cent) indicated that academic staff in many PrHEls 

were youngsters in general. In relation to academic qualification, on the other 

hand, over half of the respondents (i.e 57.7 per cent) were found to be first 

degree holders. Again concerning the academic rank, respondents who have 

reached rank levels of lecturer and assistant professor were only 14.5per cent 

totally. Finally, the number of respondents who served in the PrHEls up to three 

years (i.e., 52 .1 per cent) exceeded those who served more than that . 

According to the data obtained, program quality indicators such as goals and 

objectives , program contents , program specification, and program organization 
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in many PrHEls were found to be relatively adequate to a significant level based 

on the opinions of the total proportion of 61.4 per cent, 59.6 per cent, 65.4 per 

cent and 66.4 per cent respectively. 

Despite the fact that the adequacy of academic as well as support staff were 

considered to be adequate by 66.2 per cent and 51 .9 per cent respectively, 

crosschecking opinions obtained through commentary questions revealed the 

opposite. On the other hand, students' quality was considered to be low based 

on the opinions of the total respondents, 51.0 per cent and the supporting 

comments of the open-ended questions. 

In relation to adequacy of facilities and infrastructures, data gathered through 

questionnaire indicated that there was relatively a better degree of facilities and 

infrastructure in many PrHEls as perceived by about half of the total 

respondents (i.e., 52.9 per cent). However, the remaining nearly half of the 

respondents significantly confirmed that the adequacy level of facilities and 

infrastructures in many PrHEls was below the expected level of adequacy 

towards enhancing quality of HE. It was also confirmed by the researcher's 

observation checklist that the particulars such as play grounds , internet 

services, building facilities, research center, clinic services and toilet systems 

were inadequate in many PrHEls. 

Another aspect of 'program quality' treated was quality assurance incorporating 

evaluation and revision mechanisms as relevant components in this regard. 

This issue was considered to be below the expected adequacy level as 

perceived by 55.7 per cent of the respondents. Interview result (made with 

officials of HERQA and that of PrHEls) also indicated that the degree of 

adequacy of quality assurance system concern in PrHEls at a program level was 

significantly low. Apart from this, there was low level of curriculum revising 

schemes in many PrHEls as perceived by 71.2 per cent of the total respondents. 
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Student evaluation was again the other iss ue to be taken into account for 

quality education at program level. Hence , the respondents' perception in this 

regard revealed that majority of the instructors (68.6 per cent) replied below 

adequacy level, whereas majority of the department heads considered this to be 

adequate to a significant leve l. Accordingly, it is observed that there was a 

significant leve l of opinion difference among the respondents. However, based 

on the over half of the respondents' (59.6 per cent) beliefs, generally there was 

low level of adequacy of student evaluation at a program level in many PrHEls. 

In relation to staff development activities, the data obtained revealed that the 

level of adequacy in PrHEl s was perceived differently by the two groups of 

respondents. Thus, majority of the department heads ' group (i.e. 79.4 per 

cent) considered it to be adequate as expected, whe reas majority of the 

instructors' group (i.e 70.1 per cent) regarded it as low leve l of adequacy. 

However, the total respondents' majority (i.e. , 66.4 per cent) confirmed that the 

degree of staff development activity was found to be below the expected level 

of adequacy. 

With respect to feedback from stake holders, data secured from majority of the 

total respondents (i.e., 64.4per cent) indicated that it was under the desirable 

degree of adequacy for program quality. What makes a difference here is that 

there was a significant opinion difference between the two groups of 

respondents in that 82.3 per cent of the department heads considered as a 

relatively better level of adequacy. On the other hand, 72.8 per cent of the 

instructors considered it as below the desirable adequacy level. Moreover, a 

considerable proportion of the total respondents (i.e. 52.9 per cent) of the 

instructors group perceive d the extent of quality output with its components 

such as pass rate and graduate satisfaction to be below the level of the 

expected adequacy. 

- 85 -



According to the data obtained from majority of total proportion of the 

respondents (i.e. 87.5 per cent) the deg ree of clarity of mission statement 

adequacy as an indicator of institution quali ty was average and more than that. 

With regard to policy plan, again maj ority of the respond ents (84.6 per cent) 

regarded it as adequate general ly. 

The majority of the respondents (j.e., 64 .4 per cent) concerning management 

system as an indicator of institution quality believed that it was adequate. 

However, 35.6 per cent of the total respondents strong ly opposed the 

availability of adeq uacy of quality management system in many PrHEls. This 

opinion from the minority of the total respondents was also supported by 

comments forwarded in the open-ended questions. Among the views, the 

pertinet ones were low degree of clear management system , low extent of 

transparency and accountability, poor staff retaining schemes, and ill-treatment 

of staff. 

In relation to adequacy of fund s in PrHEls so as to run quality education, it was 

considered as quite better by a total of nearly half of the re spondents (i.e. , 52.6 

per cent) whereby the overall financial management system was regarded as 

low level of adequacy. 

As far as human resource adequacy is concern ed, component-issues such as 

deve loping and reta ining high quality academics, providing training , 

estab li shing system for evaluat ion , and enhancing professional ethics were 

considered to be on a desirable adequacy level as pointed out by over half of 

the total respond ents (i.e. 56.7 per cent). In addition , over half of the total 

respondents (i.e., 55.7 per cent) believe d that th e adequacy leve l of educational 

activities we re on the expected adequacy degree. 

In relat ion to intuitional achievement, majority of the total respondents (57.3 

per cent) believed t hat t he adeq uacy of the issue under considerat ion was below 
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the desirable adequacy level. This could be related to the similar opinions 

attached to the low adequacy of stakeholder satisfaction as perceived by 59 .6 

per cent of the total respondents. 

According to a total of 61.5 per cent of the respondents, the concern for 

research activities in many PrHEls was found to be low. Another issue raised in 

relation to this was that institutional contribution to society was also deemed to 

be low based on 62.5 per cent of the total respondents. The extent of subject 

benchmarking adequacy in PrHEls was regarded as below the expected 

adequacy level by over half of the total respondents (Le. 55.5 per cent) 

With regard to government support to PrHEls , respondents of HERQA deemed 

that government support in this regard was at a satisfactory adequacy level 

being accompanied by examples such as provision of workshops , short-term 

training, consultancy, accreditation and advisory comments as to how they 

could improve. On the contrary, majority of the respondents confirmed that the 

level of adequacy was low for support items such as; access to incentives, 

provision of technical support, provision of short term training, and fostering 

public-private partnership. 

According to the information obtained from officials of HERQA, the adequacy 

level of the required human resource in the agency was found to be low. The 

required facilities were not on the adequacy level to run the activities of quality 

assurance and accreditation nationwide, especially no access to vehicular 

adequacy. The other resources in the agency were found to be quite adequate 

for running the tasks of present time. The opinion consensus of HERQA's 

respondents, on the other hand, pointed out that the quality assurance and 

accreditation practices being 

proclamation NQ 351/2005, 

run in PrHEls have got foundation of laws under 

and administrative 

were to be formulated by the agency. However, 

criticism of the other side (PrHEl s) for vagueness 
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Based on the data secured in relation to assuring the standards of quality in 

PrHEls, HERQA's practice was found to be focusing only on an input level. For 

this, the Agency's experts visit the institutions based on evaluation of 

documents submitted by the respective institutions. Following that the experts 

together with external assessors depending on programs see the minimum 

input standards and decide on quality assurance . Apart from this, some 

in significant level of attempts have been made to assure quality standards at a 

process leve l and almost no practical efforts have been exh ibited assuring 

quality at an output level. 

According to the data gathered through the general perceptions of the major 

respondents, PrHEls have been facing a number of problems in program as we ll 

as institut ion quality areas internally and externally. The former was found to 

emanate generally from poor management system and the latter from low 

commitment on the HERQA's side. 

5.2. Conclusion 

Based on the major findings presented above, the following conclusions were 

deduced . 

Based on the findings on the respondents' characteristics of academic 

background, academic activities in many PrHEls were being run by less qualified 

and less experienced staff. This is on the contrary to the ESDP III plan (MoE, 

2005: 39) that hoped to secure adequately qualified academic staff in HEls. This 

would lead to a sound conclusion that the implementation practice of quality 

education in PrHEls was low in terms of the requirement of the academic staff. 

Although it was revealed that certain variab les of program quality such as 

goals/ objectives, program content, program specification, program 

organization , and concern for learning strategy were considered to be 

adequately addressed, majority of the respondents confirmed that program 
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quality components such as students ' support, staff quality, students' 

background quality, facilities and infrastructure, quality assurance syste m, 

student evaluation, curriculum design, staff deve lopment activities, feedback 

from stakeholders, and out put quality were found to be below th e expected 

degree of adequacy. To this end, many PrHEls were found to lack the indicated 

components in their programs to a significant degree of adequacy. It is then 

sound to conclude that the extent of meeting quality standards at a program 

level in terms of the areas mentioned here was below the expected level of 

adequacy in PrHEls. 

Based on the findings, among the required components of quality institutions, 

some of the components were found to be relatively adequate. But other 

variables such as institutional achievement, management system, stakeholder 

satisfaction, research activities, contribution to the society, and subject 

benchmarking were found to be below the expected degree of adequacy level in 

the subject institutions. From this the obvious conclusion to be drawn is that 

the extent of implementation of quality standards in areas of the aforesaid 

'institution quality' indicators in PrHEls was significantly weak. 

In relation to support of the Government, the finding revealed that there was 

low degree of access to incentives, provision of training schemes, provision of 

technical support, and fostering public- private partnership. This is against the 

plan of ESDP (MoE, 2005: 39). To this end, it is possible to conclude that the 

degree of government support to PrHEls so as to implement the policy of 

quality assurance and the related accreditation was low. 

The finding revealed that HERQA has been running its activities with very few 

experts and yet it has been shouldered a huge nationwide re sponsibility on the 

issues of quality assurance and accreditation. Besides, the agency has been 

focusing only on input leve l leaving aside the process and out put levels. 

Furthermore, the data obtained accordingly revealed that accreditation was 
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being given based solely on inputs availability. Therefore , it is possible to 

conclude that HERQA's implementation extent of quality assurance and 

accreditation with PrHEls was weak in general. 

On the basis of the findings , many PrHEls have faced internal and external 

challenges. The internal challenges could emanate from the problems of 

intuitions themselves affecting the quality of the management system and the 

quality of programs generally. The external problem was indicated to stem from 

HERQA's low degree of commitment to encourage the institutions. It is , thus, 

possible to conc lude that there were both internal and external problems in 

PrHEls not to translate the expected quality assurance and accreditation issue 

into practice. 

5. 3 Recommendations 

On the basis of the findings drawn and conclusions deduced with regard to 

implementation practices of quality assurance and accreditation in PrHEls, the 

following recommendat ions were forwarded in the hope that they would be 

implemented . 

1. It was found out that the level of resources particularly in terms of adequacy 

of ski ll ed manpower, facilities and infrastructure in PrHEls was low. 

Consequently, the required quality standard at both programs and institution 

leve ls was found to be endangered . Therefore: 

PrHEls shou ld seek for mechanisms to secure qualified manpower, espec ially 

the teaching staff. As a temporary so lution joint employment schemes shou ld 

be put in place without the restriction of release requirement from the other 

in stitution/organization until the labor market reaches its satisfactory leve l of 

output in this regard. 
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These institutions shou ld also develop strategies as to how they could obtain 

adequate leve l of facilities depending on the programs they offer. Attempts to 

avail inputs adequacy should not focus merely on the purpose of securing 

accreditation , rather priority efforts concerning this should be exerted on 

quality assurance system on program as well as institution leve ls . "Service 

quality" should precede profit orientation ; and this would result in a better 

image in the public domain. 

Government should take into account limitations of resource capacity in PrHEls 

and should show practical concern so as to safeguard quality care thereby 

consolidating public-private partnership. Hence, PrHEls need to be provided 

with further training opportunities in graduate levels so as to alleviate qualified 

academic staff scarcity. 

2. It has been shown that the overall management system in PrHEls was poor. 

As has been indicated, this poor management would emanate from different 

sources of problem. Among others the main one was assignment of 

incompetent personnel with low or irrelevant qualification and low experience 

backgrounds. Thus, PrHEls should deve lop mechanisms to improve 

management system as per the following points: 

Managers expected to run academic responsibilities should not be assigned on 

the basis of favoritism. That is , persons who had been qualified in the relevant 

field, say educational planning and management, should be sought for. In line 

with this, academic staff retaining systems should be designed and put in 

place. For this , issues such as improve ment of remunerations system, relative 

academic freedom, teaching load minimizing, trust building schemes for social 

security, avoidance of nepotism, and generally creating conducive working 

environment should be taken into account. 
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PrHEls should look for qualified and competent supportive staff for any 

program the institution has been engaged; say library, laboratory, workshop, 

registrar office, student services, and any activity that would come under 

support-domain for teaching-learning process . 

Design and implement on-job and/ or in-service trainings, workshops, seminars, 

and any staff development schemes regularly so that dreams for quality 

education would be translated into reality. 

3. It is evident that educational activities in any level in the sector without being 

supplemented by research would be crippled. When it comes to higher 

education , the concern for it would take a lion-share . To this effect, the 

findings revealed that the level of practices of research activities in many PrHEls 

has been scanty. Therefore, 

PrHEls should design and employ research activities in the overall educational 

activities, in the areas of teaching-learning methodologies, curriculum 

development, assessment/ evaluation mechanisms, grading systems, exit 

exams, quality assurance system and the like. 

PrHEls must not be considered as different entities. Their contribution towards 

nation building responsibilities must be recognized and supported in realistic 

requisites . Thus, government should support PrHEls in conducting research by 

strengthening public-private partnership, providing funding access as 

incentives, designing trainings in the area, and arranging consultative 

workshops. 

4. Priority concern should be given to any sort of undertakings related to 

'quality service' rather than that of 'quantitative gains'. It was found out that 

the concern for quality assurance system was low on the side of PrHEls and that 

- 92 -

j 



of the regulatory body (HERQA) on the other side. Moreover, government 

support to PrHEls was also found to be minimal. Therefore : 

PrHEls should be committed to strengthen quality assurance system in their 

institutions. Unless all parties in the system; for instance management bodies, 

teaching staff, supportive staff, and students internalize the need for quality 

assurance, implementation would be a futile exercise. Hence, the se institutions 

should work hard to do so by designing consolidation schemes as a top priority 

issue. The existing system of seeking for 'accreditation' prior to 'quality 

assurance' should be banned. This is because accreditation is just "a one 

moment event" whereas quality assurance is "a process" which requires much 

care. Hence , institutions should work hard to bring about desirable changes in 

quality care. 

HERQA's degree of implementation in terms of its primary responsibilities of 

quality assurance and accreditation was found to be weak in general 

stipulations. That is , the agency was found to face challenges of shortage of 

qualified and well trained experts in the area, and shouldered the huge 

nationwide responsibility to run with a ve ry few number of staff. On top of that 

the finding s revealed that the expected degree of commitment for translating 

the issue into practice was low. Quality assurance system consolidation should 

precede accreditation. Aspects of looking at a mere input standards for 

accreditation should be changed, by exerting maximum efforts to process and 

output considerations, too. Thus, the agency should take this into account and 

work hard towards implementing quality assurance and accreditation as per the 

policy directions set ahead. 

The Gove rnment should be committed for its plans set in the ESDP III (MoE 

2005 : 39) that gives hopes towards facilitation of quick access to incentive s, 

provision of technical support and short-te rm training, joint experience sharing 

modalities , and fostering public-private partnership. These hopes should be 
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translated into practice in real st ipu lation s so that the status of higher 

ed ucat ion quality in these institutions would change. 

The Government shou ld also pay particu lar attention to the ex ist ing systems of 

quality assurance and accreditation. Much more concern should be shown on 

quality care than ever before . For this , the ex isting policy in th is regard shou ld 

be revisited as to how it would make HERQA an independent agency for the 

case in point, or would empower it to execute the ex pected duties and 

responsibilities in full -fledged modalities. 
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Addis Ababa University 

School of Graduate Studies 

College of Education 

Appendix A 

Department of Educational Planning and Management 

(Educational Policy and Planning) 

A Research Questionnaire for INSTRUCTORS in Private Higher Education 

Institutions 

With this questionnaire the researcher intends to assess the implementation of 

quality assurance and accreditation system in private higher education 

institutions in Ethiopia and to forward possible recommendations on what 

should be done based on the findings. Hence, knowing that your responses will 

be used only for research purpose, you are kindly requested to fill in the 

questionnaire as accurately and frankly as you can. All the information collected 

from you will be confidential. 

For genuinely doing so by devoting your time and exerting effort, the 

researcher really remains very grateful to you; meanwhile, he wishes to bring 

into your attention that outcome of this study will depend upon your 

responsible, sincere and timely response . It would be of great help, not to 

leave any question unan swered. 

Best Regards , 

NB 

Please do not put your name. 
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1. Personal Data 

Please read the following items and give your response by either putting 
a check mark ( v") in the boxes in front of the given choices or writing in 
full where necessary. 

1.1 Your department 

1.2 Your Position/Academic Ran k ____________________________________ _ 

1.3 Sex: DMaie DFemale 

1.4 Age: D Below 20 0 20-35 036-45 046 + 

1.5 Educational QualificatioUPhDDA/ MSc DBA/ BSc DDiploma 

1.6 Field of Study (Please write): 

1.7 Terms of Employment: DFulltimO Part-time DOther(Specify) _____ _ 

I.B Total number of your service years: ___________________________________ _ 

2. Questions on "Program Quality" 

In this sect ion the researcher is interested in your beliefs about what the 

quality of academic programs look like in Higher Education Institutions. 

Hence, in the following table are items that describe "quality program" in 

higher education. Please rate their degree of adequacy in your institution 

according to what is given below by putting a check mark (v") under one of the 

scale numbers (1 -5) that most close ly represents your observation s. 

R esponses: = H' hi . d t 2 I d t 3 A IIQIIY Ina equa e = na equa e = verage = 4 Ad equate 5 H' hi d = 19 llya equa e 
No Scale 

In your departmenUlnstitution 1 2 3 4 
2.1 Goals and objectives; expected learning outcomes 

2.1.1 The program has clearly formulated learning outcomes 
2.1.2 The program promotes learn ing to learn and life- long learning 
2.1.3 The expected learn ing outcomes cover knowledge 
2.1.4 The expected learning outcomes reflect the requirements of the stakeholders 

2.2 Program content 
2.2.1 The program content shows a good balance between general and specific skills 
2.2.2 The program reflects the vis ion and mission of the insti tution 
2.2.3 The expected learning outcomes have been adequately translated in to the program 
2.2.4 The contribution made by each course to achieving the learning outcomes is clear 
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2.3 Program specification(for intended learning outcomes) 1 2 3 4 5 
2.3.1 The institution uses program specifications 
2. 3.2 The program specification shows the expected tearning outcomes 
2.3.3 The program specification is informative for the stakehotders 

2.4 Program organization 
2.4.1 The curricutum is coherent and all courses have been integrated 
2.4.2 The curricutum shows breadth and depth 
2.4.3 The curricutum clearly shows the level of course type 
2.4.4 The curriculum is up-to-date 

2.5 Concern for teaching/learning strategy 
2.5.1 The staff have a clear teaching-learning strategy 
2.5.2 The teachingllearning slrategy enables students to acquire and manipulate knowledge 
2.5.3 The teachingllearning slrategy is student oriented and stimulates quality learning 
2.5.4 The curriculum stimulates aclive learning and facilitates learning to learn 

2.6 Assessment of students' performance 
2.6.1 Student assessment considers studenl entrance, student progress and exit tests 
2.6.2 Student assessment uses a varielyof methods 
2.6.3 The assessments reflect expected learning outcomes 
2.6.4 The assessment arrangements cover the objectives of the curriculum 
2.6.5 The standards apQlied in the assessment are consistent 

2.7 Academic Staff quality 
2.7.1 The staff are competenllo fuifililhe requirements 
2.7.2 The staff are sufficient to deliver the curriculum adequately 
2.7.3 Recruitment and promotion are based on academic merits 
2.7.4 The roles and relationship_of staff members are well defined and understood. 
2.7.5 Duties allocated are appropriate 10 their competencies 
2.7.6 Time management systems are designed to support the quality of teaching and learning 
2.7.7 Accountability of the staff members is well regulated 
2.7.8 Social benefits areplanned and well implemented. 
2.7.9 There is an efficient appraisal system 

2.8 Quality of the support staff 
2.8.1 There are adequate support staff for the libraries 
2.8.2 There are adequate support staff for the laboratories 
2.8.3 There are adequate support staff for computer facilities 

2.8.4There are adequate support staff for the student services 
2.9 Student quality 

2.9.1 The selection of entering students is adequate 
2.9.2 There is an adequate intake policy 
2.9.3 There is an adequate credit points system 
2.9.4 The actual study load is in line with the calculated load 

2.10 Student support 
2.10.1 There is an adequate student progress system 
2.10.2 Students get adequate feedback on their pertormance 
2.10.2 Coaching for first-year students is adequate 
2.10.3 The physical and material environment for the student is satisfactory 
2.10.4 The social and psychological environment for the student is satisfactory 

2. 11 Facil ities and infrastructure 
2.11 .1 The lecture hall facilities are adequate 
2.11 .2 The library is adequate and up-to-date 
2.11 .3 The laboratories are adequate 
2.11.4 The computer facilities are adequate 

2.12 Quality Assurance 
2.12.1 The curriculum is regularly evaluated 
2.12.2 Revision of the curriculum takes place at reasonable time periods 
2.12.3 Quality assurance of the curriculum is adequate 
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2.12.4 Quality assurance of the assessments/examinations is adequate 1 2 3 4 
2.13 Student evaluation 

2.13.1 Curricula are subiect to structured student evaluation 
2.13.2 Student feedback is used for irl1Jlrovement 

2.14 Curriculum design 
2.14. 1 The curriculum was developed as a joint enterprise byall the staff members 
2.14.2 Students are involved in the curriculum design 
2.14.3 The employers are involved in the curriculum design 

2.15 Staff development activities 
2.15.1 There is a clear vision on the needs for staff development 
2. 15.2 The staff development activities are adequate to the needs 

2.16 Feedback from stakeholders 
2.16.1 There is adequate structural feedback from the labor market(employers) 
2.16.2 There is adequate structural feedback from the alumni 

2.17 Output 
2.17.1 The pass rate is satisfactory 
2.17.2 The level of the graduates is satisfactory 

3. Questions on "Quality of Institutions" 

In this section the re searcher is interested in your beliefs about what the 

quality of institutions look like in Higher Education system. Hence, in the 

fol lowing table are items that describe "quality of institutions" in higher 

education. Please rate their degree of adequacy in your institution according to 

what is given below by putting a check mark (./) under one of the scale 

numbers (1 -5) that most closely repre se nts your observations. 

Responses: 1 = Highly inadequate 2 = Inadequate 3 = Average 4 = Adequate 5 = Highly adequate 

No Item Scale 
1 2 3 4 

3.1 Clarity of mission statement 
3.1.1 The inslitution has a clearly formulated mission statement 
3.1.2 The mission statement is publicly known 
3.1.3 The mission statement is in line with the academic context 

3.2 The policy plan 
3.2. 1 The insti tution has a clear policy in line with the mission statement. 
3.2.2 The institution has strategic plan in line with the mission statement 

3.3 Management 
3.3.1 The institution has a clear management structure 

3.4 Human resources 
3.4.1 The institution develops and retains high·quality academics and support staff 
3.4.2 The institution develops body of knowledge possessed by its staff 
3.4.3 The institution provides training to develop the potential of its staff 
3.4.4 The institution sets up a system of evaluation 
3.4.5 The institution establishes an activity plan and evaluates its activities. 
3.4.6 The institution enhances professional ethics of its students and academics 

- 102 -

5 

5 



3.5 Funding 1 2 3 4 
3.5.1 The institution has adequate funding to achieve the goats. 
3.5.2 The institution has adequate financiat management system 

3.6 Educational activities 
3.6.1 The inslitution evaluates its programs regularly 
3.6.1 The institution adds the evaluation outcomes to get the general overview of the quality 

3.7 Research 
3.7.1 The institution establishes and implements research policies 
3.7.2 The institution has designed guiding principles to conduct research and development 

3.7.3 The inslilution supports scholarly activities 
3.7.4 The institution is committed to professional standards of scholarly research ethics. 
3.7.5 The researchers have familiarized themselves with the contents of research policies. 
3.7.6 The institution has a clear research pol icy 
3.7.7 The insti tution has a clear code of conduct for research, including a code of ethics. 

3.8 The contribution to society and the community 
3.8.1 The insti tution has clear guidelines on consultancy 
3.8.2 The institution has clear guidelines on the contribution to society 

3.9 Achievements 
3.9.1 The institution has opportunities to check achievements 

3.10 Stakeholder satisfaction 
3.10.1 The institution has a structured method for obtaining feedback from stakeholders 

3.11 Subject benchmarking 
3.11.1 The institution uses the outcomes of the self·assessment. 

4. Your Observation/Suggestion 

As an academician and practit ioner, what other prob lems do you th ink are there 

in t he implementat ion process of quality assurance system with private HE 

institutions? 

4.1 Problems re lated to policy issues in association with the MoE regu latory body 

(HERQA) in terms of quality assurance and accreditation 
a) ________________________________________________ _ 

b) ____ ______ ____ ____ _ _ _ __ 

c) ________________________________________________ _ 

4.2 Problems related to institutions (overa ll management aspects) 
a) ________________________________________________ _ 

b) __________ _____ ______ __ 

c) ________________________________________________ _ 

4.3 As a solution what do you recommend? 
a) ________________________________________________ _ 

b) _ __________ _ _ ________ __ 

c). ________________________________________________ _ 
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Addis Ababa University 

School of Graduate Studies 

College of Education 

Appendix B 

Department of Educational Planning and Management 

(Educational Policy and Planning) 

A Research Questionnaire for Department Heads in Private Higher 

Education Institutions 

With this questionnaire the researcher intends to assess the implementation of 

quality assurance and accreditation system in private higher educat ion 

institutions in Ethiopia and to forward possible recommendations on what 

should be done based on the findings. Hence, knowing that your responses will 

be used only for research purpose, you are kindly requested to fill in the 

questionnaire as accurate ly and frankly as you can. All the information collected 

from you will be confidential. 

For genuinely doing so by devoting your time and exerting effort, the 

researcher really remains very grateful to you; meanwhile, he wishes to bring 

into your attention that outcome of this study will depend upon your 

responSible , sincere and timely response. It would be of great help, not to 

leave any question unanswered. 

Best Regards, 

NB 

Please do not put you r name. 
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2. Personal Data 

Please read the following items and give your response by either putting 
a check mark ( v") in the boxes in front of the given choices or writing in 
full where necessary. 

1.1 Your department 

1.2 Your Position/Academic Rank 

1.3 Sex: DMaie 

1.4 Age: 0 Below 20 8emale 

0-35 0 36-4 5 

1.5 Educational QualificatioUPhOOA/ MSC D BA/ BSc DOiploma 

1.6 Field of Study (Please write): ______________ ___________________________ _ 

1.7 Terms of Employment: D FulitimO Part-time DOther(Specify) _____ _ 

1.8 Total number of your service years: ___________________________________ _ 

3. Questions on "Program Quality" 

In this section the researcher is interested in your beliefs about what the 

quality of academic programs look like in Higher Education Institutions. 

Hence, in the following table are items that describe "quality program" in 

higher education. Please rate their degree of adequacy in your institution 

according to what is give n below by putting a check mark (v") under one of the 

scale numbers (1-5) that most closely represents your observations. 

R esponses: 1 H' hi . d = IIgl Iy Ina equate 2 I d = na equate = 3 A verage = 4 Ad t 5 H' hi d equa e = II~ Iva equa e 
No Scale 

In your departmenUlnstitution 1 2 3 4 
2.1 Goals and objectives; expected learning outcomes 

2.1.1 The program has clearly formulated learn ing outcomes 
2.1.2 The program promotes learning to learn and life-long learning 
2.1.3 The expected learning outcomes cover knowledge 
2.1.4 The expected learning outcomes reflect the requirements of the stakeholders 

2.2 Program content 
2.2.1 The program content shows a good balance between general and specific skills 
2.2.2 The program reflects the vision and mission of the institution 
2.2.3 The expected learning outcomes have been adequately translated into the program 
2.2.4 The contribution made by each course to achieving Ihe learning outcomes is clear 
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2.3 Program specilication(lor intended learning outcomes) 1 2 3 4 5 
2.3.1 The institution uses program specifications 
2.3.2 The program specification shows the expected learning outcomes 
2.3.3 The program specification is informalive for the slakeholders 

2.4 Program organization 
2.4.1 The curriculum is coherent and all courses have been integrated 
2.4.2 The curriculum shows breadth and depth 
2.4.3 The curriculum clearly shows the level of course type 
2.4.4 The curriculum is up-to-date 

2.5 Concern for teaching/learning strategy 
2.5.1 The slaff have a clear teaching-learning strategy 
2.5.2 The teaching/learning strategy enables students to acquire and manipulate knowledge 
2.5.3 The teaching/learning strategy is student oriented and stimulates quality learning 
2.5.4 The curriculum stimulates aclive learning and facilita les learning to learn 

2.6 Assessment of students' performance 
2.6.1 Student assessment considers student entrance, student progress and exit tests 
2.6.2 Student assessment uses a variety of methods 
2.6.3 The assessments reflecl expected learning outcomes 
2.6.4 The assessment arrangements cover the objectives of the curriculum 
2.6.5 The slandards applied in the assessment are consistent 

2.7 Academic Staff quality 
2.7. 1 The slaff are competent to fu lfill the requirements 
2.7.2 The slaff are sufficient to deliver the curriculum adequately 
2.7.3 Recruitment and promotion are based on academic merils 
2.7.4 The roles and relationship of staff members are well defined and understood. 
2.7.5 Duties allocated are appropriate to their competencies 
2.7.6 Time management systems are designed to supporl the quality of teaching and learning 
2.7.7 Accountabil ity of the staff members is well regulated 
2.7.8 Social benefits are planned and well implemented. 
2.7.9 There is an efficient appraisal system 

2.8 Quality of the support staff 
2.8.1 There are adequate support staff for the libraries 
2.8.2 There are adequate support staff for the laboratories 
2.8.3 There are adequate support staff for computer facilities 

2.8.4There are adequate support staff for the student services 
2.9 Student quality 

2.9.1 The seleclion of entering students is adequate 
2.9.2 There is an adequate intake policy 
2.9.3 There is an adequate credi t points system 
2.9.4 The actual study load is in line with the calculated load 

2.10 Student support 
2.10.1 There is an adequate student progress system 
2.10.2 Students get adequate feedback on their performance 
2.10.2 Coaching for first-year students is adequate 
2.10.3 The physical and material environment for the student is satisfactory 
2.1 0.4 The social and psychological environment for Ihe student is satisfaclory 

2.11 Facilities and infrastructure 
2.11.1 The lecture hall facilities are adequate 
2.11.2 The library is adequate and up-to-date 
2.11 .3 The laboratories are adequale 
2.11.4 The computer facilities are adequale 

2.12 Quality Assurance 
2.12.1 The curriculum is regularly evaluated 
2.12.2 Revision of the curriculum takes place at reasonable time periods 
2.12.3 Qualily assurance of the curriculum is adequale 
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2.12.4 Quality assurance of the assessments/examinations is adequate 1 2 3 4 
2.13 Student evaluation 

2.13.1 Curricula are subject to structured student evaluation 
2.13.2 Student feedback is used for improvement 

2.14 Curriculum design 
2.14.1 The curriculum was developed as a joint enterprise by all the staff members 
2.14.2 Students are involved in the curriculum design 
2.14.3 The employers are involved in the curriculum design 

2.15 Staff development activities 
2.15.1 There is a clear vision on the needs for staff development 
2.15.2 The staff development activities are adequate to the needs 

2.16 Feedback from stakeholders 
2.16.1 There is adequate structural feedback from the labor market(employers) 
2.16.2 There is adequate structural feedback from the alumni 

2.17 Output 
2.17.1 The pass rate is satisfactory 
2.17.2 The level of the graduates is satisfactory 

3. Questions on "Quality of Institutions" 

In thjs section the researcher is interested in your beliefs about what the 

quality of institutions look li ke in Higher Education system. Hence, in the 

following table are items that describe "quality of institutions" in higher 

education. Please rate their degree of adequacy in your institution according to 

what is given below by putting a check mark (v') under one of the scale 

numbers (1-5) that most closely represents your observations. 

Responses: 1 = Highly inadequate 2 = Inadequate 3 = Average 4 = Adequate 5 = Highly adequate 

No Item Scale 
1 2 3 4 

3.1 Clarity of mission statement 
3.1.1 The institution has a clearly formulated mission statement 
3.1.2 The mission statement is publicly known 
3.1.3 The mission statement is in line with the academic context 

3.2 The policy plan 
3.2.1 The institution has a clear policy in line with the mission statement. 
3.2.2 The institution has strategic plan in line with the mission statement 

3.3 Management 
3.3.1 The institution has a clear management structure 

3.4 Human resources 
3.4.1 The institution develops and retains high·quatity academics and support staff 
3.4.2 The institution develops body of knowledge possessed by its staff 
3.4.3 The institution provides training to develop the potential of its staff 
3.4.4 The institution sets UP a system of evaluation 
3.4.5 The institution establishes an activity plan and evaluates its activi ties. 
3.4.6 The institution enhances professional ethics of its students and academics 
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3.5 Funding 1 2 3 4 
3.5.1 The institution has adequate funding to achieve the goals. 
3.5.2 The institution has ad~ate financial management system 

3.6 Educational activities 
3.6.1 The institution evaluates its programs regularly 
3.6.1 The insti tution adds the evaluation outcomes to get the general overview of the quality 

3.7 Research 
3.7.1 The insti tution establishes and implements research policies 
3.7.2 The institution has designed guiding principles to conduct research and development 

3.7.3 The insti tution supports scholarly activities 
3.7.4 The institution is committed toprofessional standards of scholarly research ethics. 
3.7.5 The researchers have familiarized themselves with the contents of research policies. 
3.7.6 The institution has a clear research policy 
3.7.7 The institution has a clear code of conduct for research, including a code of ethics. 

3.8 The contribution to society and the community 
3.8.1 The institution has clear guidelines on consultancy 
3.8.2 The institution has clear guidelines on the contribution to society 

3.9 Achievements 
3.9.1 The institution has opportunities to check achievements 

3.10 Stakeholder satisfaction 
3.10.1 The institution has a structured method for obtaining feedback from stakeholders 

3.11 Subject benchmarking 
3.1 1.1 The institution uses the outcomes of the self·assessment. 

4. Questions on Government Support 

The following are expected support of private higher education institutions from 

government. Please rate the expected support that the government provides these 

days. 

5 

No Item High Moderate Low 

4.1 Access to incentives 
4.2 Provision of technical support 
4.3 Provision of short term training 
4.4 Joint experience sharing modalities 
4.5 Fostering public- private partnership 
4.6 Other, (please specify) 

a 
b 
c 
d) 

4. Your Observation/Suggestion 

As an academician and practition er, what other problems do you think are there 

in the implementation process of quality assurance system with private HE 

institution s? 
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4.1 Problems related to policy issues in association with the MoE regulatory body 

(HERQA) in terms of quality assurance and accreditation 

a) ________________________________________________ _ 

b) ______________________ _ 

c) ________________________________________________ _ 

4.2 Problems related to institutions (overall management aspects) 

a) _______________________ _ 

b) ______________________ _ 

c) ________________________ _ 

4.3 As a solution what do you recommend? 

a) ________________________ _ 

b) ______________________ _ 

c) _______________________ _ 

5. Your Observation/Suggestion 

As an academician and practitioner, what other problems do you think are there in the 

implementation process of quality assurance system with private higher education 

institutions? 

5.1 Problems related to policy issues in association with the MoE regulatory body 

(HERQA) in terms of quality assurance and accreditation 

a) ______________________________ ___ 

b) _______________________ ___ 

c) ____________________________ _ 

5.2 Problems related to institutions (overall management aspects) 

a) _____________________________ _ 

b), _______________________ _ 

c) ___________________________ ___ 

5.3 As a solution what do you recommend? 

a) ____________________________ _ 

b), _______________________ _ 

c) _________________________ ___ 
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College of Education 

Appendix C 

Department of Educational Planning and Management 
(Educational Policy and Planning) 

Structured Interview for Higher Officials of Private Higher 
Education Institutions 

Dear respondent, 

The purpose of this guided interview is to gather primary data for the work of a 

Master's Thesis on the title " An Assessment of the Implementation of Quality 

Assurance and Accreditation in Private Higher Education Institutions in 

Ethiopia." Please , fill in all the interview questions. Your responses are believed 

to be so much helpful to strengthen the research that is aimed at identifying 

major implementation problems and forwarding some feasible 

recommendations accordingly. 

Thank you in advance, 
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Please read the following items and put a tick mark ( -./) in the boxes in 
front of the given choices or write short answers in the spaces provided. 

1. Your position: 

2. Sex: D Male DFemale 

3. Age: DBelow 20 020-350 36-45 046 and above 

4. Educational Qualification O PhD D MA/ MSc D BA/BSc Diploma 

5. Field of Study (Please write): 

6. Terms of Employment: D Fulltime 0 Part-time D Other, (s pecify) _______ _ 

7. Total number of your service years: ___________________________________ _ 

8 . What education programs does your institution have in degree level7 

9 . Which programs have been accredited so far? 

10. What are the criteria for the accreditation? 

11. To what extent do the accreditation requirements have foundation of laws, 
administrative rules and procedures? 

12 . To what extent of adequacy does your in stitution have resources 
(mentioned below) to carry out its duties and responsibilities? 
a) Academic staff 

b) Administrative Staff 

c)Teaching-learning materials 

d) Financial resources 
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e) Facilities 

13.To what extent does your institution work towards quality assurance system; 
a) at a program level? 

b) at an institution level? 

14. How have you been working with the external regulatory body, HERQA, in 
terms of quality assurance and accreditation system? 

15 . What support does the government provide to private higher education 
institutions? 
a) ___________________________________________________________________________ _ 
b) ___________________________________________________________________________ _ 
c) ___________________________________________________________________________ _ 
d) ___________________________________________________________________________ _ 

16. Does your institution have internal qual ity assurance system?DYes 0 No 

17. If your answer is "yes", what activities are performed so far? 
a) ___________________________________________________________________________ _ 
b) ___________________________________________________________________________ _ 
c) ___________________________________________________________________________ _ 
d) ___________________________________________________________________________ _ 

18. What achievements have you experienced so far in terms of quality 
education? 
a) ___________________________________________________________________________ _ 
b) ___________________________________________________________________________ _ 
c) ___________________________________________________________________________ _ 
d) ___________________________________________________________________________ _ 

19. What major problems have you encountered so far in the area of quality 
assurance and accreditation processes? 
a) ___________________________________________________________________________ _ 
b) ___________________________________________________________________________ _ 
c) ___________________________________________________________________________ _ 
d) ___________________________________________________________________________ _ 

20. What alternative solutions do you recommend? 
a) _________ _____ _____________________________________________________________ _ 
b) ___________________________________________________________________________ _ 
c) __________ _________________________________________________________________ _ 
d) ___________________________________________________________________________ _ 
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Addis Ababa University 
School of Graduate Studies 

College of Education 

Appendix 0 

Department of Educational Planning and Management 
(Educational Policy and Planning) 

Structured Interview for HERQA Officials 

Dear respondent, 

The purpose of this guided interview is to gather primary data for the work of a 

Master's Thesis on the title " An Assessment of the Implementation of Quality 

Assurance and Accreditation in Private Higher Education Institutions in 

Ethiopia. " Please , fill in all the interview questions. Your responses are believed 

to be so much helpful to strengthen the research that is aimed at identifying 

major implementation problems and forwarding some feasible 

recommendations accordingly. 

Thank you in advance, 
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Please read the following items and give your response by either putting a tick 

mark ( v") in the boxes in front of the given choices or writing short answers in the 

spaces provided . 

1. Your position/Occupation: 

2. Sex: 0 Male OFemale 

3. Age: O Selow 20 020-35 0 6-45 0 46 and above 

4. Educational Qualification O PhD OMAIMSO SAlSSc O Diploma 

5. Field of Study (Please write): 

6. Terms of Employment: 0 FUlltimP part-time 0 Other, (Specify) ___ _ 

7. Total number of your service years: 

8. To what extent of adequacy does HERQA have resources (mentioned below) to carry 

out its duties and responsibilities? 

a) Skilled manpower 

b) Material resources 

c) Financial resources 

d) Facilities 
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9. How does HERQA assure the standards of quality higher education in private higher 

education institutions? 

a) In Input Level 

b) In Process Level 

c) In Out Put Level 

10. To what extent do the quality assurance and accred itation requirements have 

foundation of laws, administrative rules and procedures? 

11. As a regulatory of government body, what support does HERQA provide to private 

higher education institutions? 

a) ______________________________________________ _ 

b) ____________________________________________ __ 

c) ______________________________________________ _ 

d). ____________________________________________ __ 

12. What is the frequency of reviews for accreditation I re-accreditation? 

13. Does HERQA review both programs and institutions or are institutions delegated the 

responsibility to carry out regular academic program reviews? 
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14. Is each institution required to do internal audit prior to accreditation? How will that 

be structured? What will be required? Will a visiting team carryout a review on its own? 

15 What achievements has HERQA experienced so far since its establishment? 
a) ______________________________________________ _ 

b) _______________________ _ 

c). _ ____________________________________________ _ 

d) ______________________________________________ _ 

16. What major problems do you have in the areas of quality assurance and 

accreditation processes in private higher education institutions? 
a) ________________________ _ 

b) _______ _____________ __ _ 

c) _____________________________________________ _ 

d). _______________________ __ 

17. What possible solutions do you recommend? 
a) _ _______________________ __ 

b). _ _ _______ _________ __ _ 

c) _____________________ ___ _ 

d). _ ____________________ _ 
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Addis Ababa University 
School of Graduate Studies 

College of Education 

Appendix E 

Department of Educational Planning and Management 
(Educational Policy and Planning) 

Observation Checklist of Quality Assurance/Accreditation 
Standards in Private Higher Education Institutions 

The purpose of th is observation checklist is to gather primary data for the work 

of a Master's Thesis on the title "An Assessment of the Implementation of 

Quality Ass urance and Accred itation in Private Higher Education Institutions in 

Ethiopia." It focuse s mainly on sample institution s se lected for the re search on 

purpose. 

N am e of the Ins t i tuti on _____________________________________________________ _ 

No Item Available Ade( uate Remark 
Yes No Yes No 

1 Academic Legislation 
2 Administrative Legislation 
3 Financial policy 
4 Strategic plan/plan 
5 Computer centre 

~ Computers 
~ Computer professionals 
~ Seats for students 
~ Light 
~ Venti lation 
~ Internet service 

Other 
6 Workshop 

~ Instruments 
~ Technicians 
~ Electric power 
~ Water supply 
~ Raw materials 
~ Other relevant materials 

7 Classrooms organization 
~ Chairs 
~ Tables 

- 11 7 -
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No Item Available Ade( uate 
Yes No Yes No Remark 

~ Writing boards 
~ Display boards 
~ Light 
~ Ventilation 
~ Doors 
~ Windows 
~ Others relevant 

8 Library 
~ Tables 
~ Chairs 
~ Light 
~ Books 
~ Reference materials 
~ Professional Journals 
~ Professional workers 
~ Computers for CD- Rom 
~ Internet service 
~ Technical section 
~ Reader section 
~ Service to persons with 

disabilities 
~ Plan documents 
~ Other 

9 Lecture halls 
10 Multi-purpose halls 
11 Offices 

~ For administrative staff 
~ For instructors 
~ Tables for each office 
~ Chairs for each office 
~ Tele~hone service 
~ Light 
~ Ventilation 

12 Research Centre 
13 Store 
14 Clinic service 
15 Play grounds 
16 Toilet system 
17 Rest room 

Others 
~ 

~ 
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fh. -r-r-k f f'1A rh~r~ :"'~UC:'" rf'*fflJ-r- Olj"lOC 
Ethio pian Private higher E ducation Institutions ' Association 

1\ : tlh(}C h-l' lTDt'\ll 1t'1'!? 

(' ~\, t.. .e. t m :p" .e "'I.'I})')-C 

r. .<t fI r.n I] 

<','f'C:- EPHEIA/03 3/004f? OOS 

</, ,}: - ('1]" ; 1' 24: 2000 'i ,Y", 

ffl.ll..e. t an Y}p:l- OU7b-1"} f"ltl I,,'}fill+an'}+ £Toll/l1' ~,},~,OL;:r'~ 06,mLOl' uJ:tI 

" -m:J>"'I. Illf~- 11C6:1- Ol'Il'f' f"ltl flllj::,,..:;' :1-'rVC:I' HCIj:: .e7:;'tI:: .eu tlC Ij:: 'IM-+ I'PC 

a,an;:r:,- tI&.. h 'HIl:J>o, nh,~,1l hWl'1 o lTD " fU7t'~ htltl-:r- (I,Y5(C } O£70¥f'" f''''t'\j'~ 07-' 

Ol,m,-I'1- "'/lllTD'tI7ll ''''1-<),tI:: M~I1, v Ol,Il'f' 'P~1f;f:'} tI£To'f",'1l 1. IlI1.V O&.. + I]tI ?-f U-'/, ;:r 

tI'f''I:-I' 1- M' ' '''Ol,)~b NfOl' flllj:: ,,..:;' 1-riJC:I- uS?:tI OlTD5(o:;''1 OC,,,:,- I1CIj:: O''''(I'''I 'r f"ltl 

"-'.1:"'1 :1- ?,,}.pIl.1'o, tI'Ott-fDi- OlTDll<l'~ It 70 1'- flTD"'IC'1 U7C}'1 0l7'1roYi O'O:J>+ f"~7t17t1 

£lJ.' l\rOl' hVU),,- lf~tI:: 2, f'1t1 Illj:: ,,..:;' +?uiJC:I- '1-'.1:"'1 :1- OlTD'}'1P+ '''''.1:'''1+ f"'l.eom­

flltlm'1 lTDll/l{'} OlTDh<l + lTD'}'1P+ OOOl' u,etl tI"?:'-'1 Olllj:: ,,..:;' +riJc+ an!l4J~ :" 

'U,'f:: tI "'I.l5(C70l' 'f'd- h;J1f ;> ~tI IllTD If'} htl<lOl' h'i,\'. MDG h,e ~'i- a, M U 1l'i'1j:: '1(1:f 

h 'j,~, "til- htt:,,..:;' I") '''''PIl~ MCh,,..'P tI:: 3, h'j J. "'1'}:;'Ol,r I' ~" '}fill :1-lTD'} '} lTDll il (I&.. fll t­

£l.'t:tI tilt 7-1'- IllTDlj::mC ONbl."'It t\ lTD,}"lP') f''''t'\j'~ 70,fD1- f"'l,Y!l71 lTDllh 1fS',tI:: 4, 

fHt'\j'~ U7C M'1j:: flltlm'1'1 f9uhilC lTDS?: L/l :-(, (I&.. '1 ,} 4< ,,..~d- 6: 0"'1 S?: L"I 0 U7t '~ tI"'I.;:r~ 

f,,,,,?uiJC:I' tlOl, (nT (1 6, h7'1 1"e:C7'PtI:: 5, h,,..tlY~ an' jO}p;:r'!?'1 £7O'j'1P;:r'!? Ytllf~-

1,1]1\-( ,x O£TO" -I]OC o,,.. tlj'(' "'I1Ilt,,!?'1 fm,']'1 (''1-(:' 1''1C t'\-I-7-.'\.. o'ml- li,iJ tI"'l.¥m <;' 

(D'/ ';')'T'j f~~ '; '?"iJC;' £l.e:tI OlTDllm:l- fhtt: ,,..:;, +?"iJC :'- "-m:J>"'I. 1,'}.~,lf'I· 1,S?: C7(Ptl:: 

f ld·p· ;>;.\' f'1C>. fhtt:, i"j' ''''9uiJ C+ "-'.1:"7''''' h{)5(' '''I.S'rOl· tI ;J 'd' 1,'j'IC Yh'1oJ5. '1'Ol' -I"'}l] t , ,; · 

t.ii: "1 ·ml· n£70lf'j f,tl b~ O~,/.r~· (Do/ '; ' OU7t·~ r '/;il~.il ~· £TO ',r l'IC 'f 60% .PiJtI uJc>'rT]z{'7. , 

O .... "It II C'f 22% .PiJtI otlm1f:r'} O"'l 'Plj:: U7 t-:Y·'j'j Ill,'ftl] "iJ7-C 4'.<;"'1. P'fb- "'J(1I1l-'t­

··ttl'PC>.:: If ';'?" IIC1· I, Ii· ' i I]tlO+ .p.LY. O ·,- tl ,r~ + '1c::{ """"1 '; '(1 f"'l.b, MOJ· ·j .riJc>' OJ·m,·'" 

1,?U' fJ:tI tI"'ItI ·'" ISM.'fC?u :: ,,·j ... ·}ft.T :-r"lc:T9" M.rTJ :~ £7O(i>i"L .Ptl· ,-o(lJ'/'m· f1ao (j" / · 
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1. oHCi· "'7g."I ilIl ....... ? I'ln' .. "'7 n L;t-:r9' ::r· Ml-JtFi nn</: U·'b;)' ytl'h'lffi- Muolf~' 

o 1'117<" /' I',,:iilld·uo·i')· ,,'Pi~' nh9. ·/-<;' (" )'?"VC-( II C9. (" /-{I"'7 <- 'lou·nf· :·,·· h'/'L'I' 

~'I (1 ;)" AH.o'U'(';· nf~"I,,)?" ,e.u Ouo,~S,e., /, M, ,~." (,11'1 Q(luu6.Uou, "M·} 10 

",uu;)"i- n'/-M\( V'}'I>":''-' " ,e. J'M"C""1Tm· -nil · . / _ ,~o']} A ·}.~,';'<, ·/-'/g.'PA:: 

nhA(l- l !,I-J 'lfl?" h"'PP.: n'/" lt '6 1'0.11 h9.Y f.\"/- (I1I"~ '/Ol·:: ,e.V9" nf'!.IUIl· 

A,pi~ ,/'n hO'].'lS.Ol· ('/1,+ h.t· ,e. oJ-!':'r'I' !,'}~C (1;)' ,{'''7';· 'h~oH"} oM"6_"'1. 

(1J (,J;l, huo,~L7' 9° n",e. 1'l-/-(lY\( 1"(9"UC-)' 'ft·"" O']iWi.p ' /'"1'1&·')- (l.(O·o· ,e.:-,-.(l. 

('~IK (lJ1Xl.9' :-'-' ·} nh. t· ,e. ",e. ·n)' A ·},e,.O)·(l· !," '7.e: ,5, A :: 

o uo'}"}p:/ ' (lHCi- 1''''7.Yil ... tl7· A'} .!.'. /19"T\( ' /'C 11,"'7.I-J(l-:;'. ; (''}"u·}.I?:il'l'l fuh9"'l 
, 

IIC9. "I·no,H· 'h~"'7 ')' h4' L'f ~~ A·),'l..f'Mn- nil'k/' oSOL;t-;t- (''') S!: n.If ·)?" 

nlLv nh-A .1"0 OJ· A'}q'I''!!>(\' ilnL;)'i' (',e.,!.'.I\9":: 

o oo')"IP:" 11 Ci-'} o"']OL;t-;t-'I' A ,}.I'.(\'o- i - 1'/,:ilill :('oo')+ ooll/1i· A\( I'·n.l'.'c 

"}tI .Jo-f·i- (soft loans) ; 1I"}'}I];t-'i' 11.0-1' oo(}JL;t-'E '1-"IfJt-- :' · l''''I.OJ·tI 'r tl 'P'P6 

... ,}.I'.' (Revolving Fund) OJIH "'7tl.JJ(+ 1l.7fJOJ· ntl.V L7.1'.- !,'),~i'?" },,}:j>Il,!!>1l. 

1'09": : 

o n(\.l'1-1- U7t--1' }, ,}.I'."'V' .. L7 OJ' 00'}"}P1' tICV) 0"'7"f.!.'."} h1'l.1'I-1: oo')"IP;)":" 

1''''7.77- }'Ol;t-'i' .I.'.' .JG:Oj:'} 1'00(l1 '/>?" 1,7/"'7"'1.Y Aili']u,'} }'Y"fl' h ,eS.M":: 

o n'mY\( I'h,'} (iIl ')-oo'H.. HCG:i· },'i.l'.°'l..I'.L7OJ· U-o" I' pt·OJ·') },')i'Ilj>(\, 

h"'l.YOL;t-,/: I'I-J .... + .JC 1''''I..l'.I'.C7OJ· ,,}T'i-~ 'I' OJ'I'I" '} oulf'i'i' nHCi- 'f< .. },'HIlj>(\. 

'lnLh,,, 'h~"'71' MhtJt, .l'.'LIl h '}.tn-?" A\( "'7nL;t-;J' Moo,!.'.L?- ' r?flOJ"} 

I'uo ~'!!>j>+ 00'}&.11 l,tI"'mL9":: 

2. l"r?"VCT p'C",-/: I',,}II-,} HC<J: ;:r"ffl h.l.'.'C?" YOoo'b.l'." '{""IC 

I'U?t-:"[-·) fh<\,:' /-<;' f:''''j"VC:'' HC<\': f"7o"'} tiC<\,: A'i,!.'. ' (-</''f'l (appendix) A'l nuo'}"}p"r 

'h~"'7:" .PA · /' ,p.'I.~.o- '1' "'769' i.. ,oJ 1'°'/.4'OA HC<J: 1,.I'.'Cl'- h"'/f1' ./' .... <1' Ohm'!!>'I,e. 

A'H'Il ;Pi\OJS ('OJ .~. 6,,)· h~,r'l""l,OJ' ..... e. ' /' 7n.OJ· ' i (1;t- O. 1'1(11 OJ· ,e.7'lA:: nll.v L7S!: 

o AH_ ')''j''VC+ IIC9. (,A"'7 '( TC'''It--'j" 3 (ESDP III) .Po' fOlg.6, ·)- 1,;/,n jo"'1 

rn,I:"'I. 1'00')"111:" T o,I'I.9' :r- :'-A '/"T 'I,e. HC"'· hl' :" ' /" lllf· n · u oJ:-L Il },'),e,(lO') ' 

1' '''7 . .r ''1 ,e. IHS!:<; 11+ t--· ~· J{. (Road Map) ' /- ~ .I'.'r;:; /,A'/'<I'(70Il19":: 

o i, ·)·~.V I"e.~,,, :1-A9" fJ0(70,,",. oo'i"}P")- n"}(l" I'IC'!: fJ(l· '/'oJ:0~,)- O·~"(l· 0.11111 ' 

\,0']::[-0' "A rn <;9'1'· n·/' .v . .J;'>0'l. '; Il h<i:-h' (J)GLI. n u u')'?!,,') ' l' il1. ·I"';' -I- ?"VC-)­

./-,I:O'/-i ' 1'I.l'Irn· ,e. ;,r.P(l·:: 

( "2.0 

1 
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- tr.>T1p ,"!- CJmffJm· l'(I)ro. ao;>,,_ ·"!- T tul. V'1t1 ·hl:" 'H· V " ~. "I·j · 9·1I ·(·j auT/.>:: 

(jao ' j-M" I't'(I-'j (Dr.r;J.9"T \,"?YjM-)-<; I' il'!:'h' ."!.?UUC"!- \''''1r~ 4-4-· j:") 'If '"!­

.e.fltlT "'l'nj A. 'I' tI flltU flil·tI v-t- .~. L.7- A';:i'!I:!'r),9":"-' YI'\-?": : 

o flao';'1p ,"!-<; fl'1t1 'hl; " 'H' aol"Jiltl I' ;>CI'·/i<; \'U'flL+ ~,I"]'lS: pC"' ·"!- (Public­

Pr ivate Partnership) floo'!:IIlC VU7 t, ) :·}- (I)·(Yj u ·n·"!' na o;>".·"!" l' aoL:<\<; Cll/"!?; 

tlo)·o)·T fl"?J:' L'1 enm:; '~ffJfl. flU'~ ootln P'j-nA AOl''!' 0'79""1 '"!- AJtI flltU 

L.7J?: ·ml· y ·j-UJ<,_ Pt'r9"7- VA·?":: 

3. l'ao'j'1P+<; ,"1t1 'hf:" ?+") ~TtI(D· 1''''l.Y\! nlPt'rc r.1J'l.}'.:r (Double Standards). 

\"1t1<; l'ao'j'1p-"j- 'h/;"'l'"! ' flU7t,· ~ I'il,!:· j - ~' :'· ?"UC·"!- A'jNl :l' r), oj'IlT 1' ;Jt'r 

M·t-'P6~, AH_"'l.~Ut-~'O)- fl.;;I-ao·j?" fl'j-tll\' .l:L:~ M,I,.~"'l. flU'~' ~,l"J/d' flil·tI I'CI\('r"i' 

~,l")'/,.I:-<; f't.,I,.~t:l?" PC",·"!· A·;·~SC ;,v' j- .l:L.7 ~Ol':: .e.U ~,.e~·~ ~,I"J 'b5': 1''1t1 ·j-,I:"'I ·"!-·; 

f'Ol·.e: .~- C ao·j,l,.(~ r"?7'".~<; '/~'J;;I-'fOJ"j9" 1'''7.;>4_ ~ Ol':: flI"l.U L7.~- f'''?ff!. )"'1c:T'j , 

tl ooT'pll ' 

o I'oen·+<; pC",:,· f'h'!:'j-;;' ')-?"UC+ 7,'P!?:' fl"?YI1OJ· aolPd- tlU-tl ' j' 9" I'ICG;:Y­

aoPt'r1- A.7CJ(D- flr.U- ~- (J)+1- V7- ,t·'1CJt'r'f f"'-.I'.L·IOl- fl'1t1 1'i1<i::.t-<;' :'-9"UC-"!­

'hf:"?1- 'l.e. 'fl;r ~(J)-:: 

o aO'j'1p-"!- "h'1t1- I'htj:; ·,-;;, :"9"VC:" 'hl:"?:'- l''''/.aoLr. ao?"Vt'r'}'j 7,tl4'TC9"" I"JtI 

(D.~. V fl ' j-tlYf!. I' ao-Y 001lt>:1- l''''/.ooL r. I'''J tI 'hl:°?1- 9"<;':P1 U7ao'i") P ;:I- 'f 

ao'I1;;1-r (J)- ' j fl°'l. ~LC ao"}7.e: f'.pTC "?"J t'J.tI hi' ,t-.I'.L 711r(J)' .e 7<;' 1:\:: 

o floo ' }"JP.j- I'htj:; ' /-;;' 1-9"VC1- 'I-:I:"'l:'- tI"'/.lP<;' oo9"Ut'r1 I''''lJlm- hl.l: J?:UL 9"Lft' 

')-9"UC:" r.f';~1- l"p ,e:"'LY oJ?:tI-'f- tI"JtI- tlCtj:; I"t-ao;r'f'n:,- U-'/,;;I- f'tl9":: no/cn- . 

m.p'l.e "'I.'IN" <'r tlr.. 'i-\'-?;- y I'htj:; ' '';;' :'-9"UC1- ao9"Ut'r I 1'79. 'fen· :Ptlu 1-9" n'1t1-

11Ctj:; 'ltl- 009"Ut'r1 'T'9"C ' j-"JCJt'r'f A 'j.l:"'/.U'~- lJ~- A9"~1- 7,tI'j:: 

o n 10+3 .l:LJ'. I'mLA- 9"<;':P"}1 I' a;>"}'1 P1- 'hI:"?:,, M. u/ t, ·'-4'·I1t1en· A.YMT'r .eu 

fl"JtI '''~:'''l:'- "-"JCJt'r'f h'j.",.e.l:L"J "-htln1.tI:: 

o 1''1t1 I'C4':'- I'htj:;,,.~"' 1-9"VC')- ' hl:"?1- nl'htltl- 1't'r~/'fen· f'U'~- n.c:9":rc; MLP.:'-:+ 

h 'j .",.'," t-'fen· 1-?"UC1- 0"1. 'z.Il ' /;C V'1 ;>1-"} n"?en-ffJ1- r'LY!l7J?: J?: 1'00' j'1 p:,. ' j-1:"'l+ 

·j-ao"1~/ .e ptlm<;9"~{- fll'htj:;·t-~' U-tl'j-<;' .l:LJ'. .j·9"UC:'· fl.-)- MAm- f'''?77-fl ;j· u-'b.1' 

.e. ;:I- .p tI : : 

4 . U;J'f 1'U''r r.1"J'l.}'.:Y'-j' h'PJ',:r-'j<; aoaoU9"i:1 1''''L'PI'l- hlJ'l,H- 1''''1.&'1';:::: 'fen- 'f-'1c:'f-

1''''1. m fl:j' n.U'·;9" n·t-tlYI' .e.L:~ 1'''?7"i- 7,116.~"'l. r,l")'l+ n,,?b.tl"J_~'(J)· '1·fl.1''f<; uon 

.Ptl· j-il·j-tl· ·j-'1CJ",, ·"!- 11C?- M· j-·7-·'" .e7~'tI:: M""'Jr), YuCI :-

) \'0 (1) ':1' <; / f+.\?;tYo o(D':r<; f''''l,<l;.e n ·( 7.11, nU"J ·j-.n'17'" "/tl 7, ·;·"'·;.~· nCltl .. ~i· n,,·"n ' (I)· 



/ 
." : 

~ 7, ,~,n- f '~n'l.n 'l (TO-,r 1')/'11-1'19" 1')n"'{TOm(l)- h~lI), (1)- ''1:'' 'h~ <J'H- hH:h' 0(1)-:"0:; 

i, } ,~,m,e,~ ",/fl.:L'1'l flC·H, liC 9- hf"},q'},~'} '1")rCl l,'},~"PMoo'1{TO- 'I',N "'1;~L'fl ; 

') ilf"e"rl- (, 'tn'l.n'l oo'f' 1"IC9- (TO'}")P :{' UJClfT]~o)', -t-'11l (r<p 1.\9"y"g: i,'},e",P f,C7-'l 

tl11U9" ,'-*0,/+ :{"n 'flC f"?!?:L O) '1,<!,,;r h'},o,tlll'fOl' flIm" nrn,'l(I)- ounn (,Pt- <'I,e 

[frY[;rtl .. )' aom\,q, ; 

o 11"111';' <'1,(', \'''rlt.'I''''I, {,I]t't,( \" {-nlj"I:'l'i' (lJr\'i J'tlau (;'CS- :;-' ''IC''i- rU,II1<- r)"'/, 7,llCl 

"'If,]:{' , nltC", I"rtl'''''- 'hl:"?'i-?" Mllt'I"'/, "I]t't:{, ,} 1''''/,7oo'1au,n."f- PC''t-i- ,l'tlau'; 'C 

5, I'onao t.f'fP 1"' Y;'}1 'F;'~+; wo/;r'f f'l'Ioulf'}; ,VI'';' ool'I'PW'T''l 1'1'Hflt-U onlf'} 

I"i '?"uc''!' "-*"'1:1' t-"/'fW"} 0\'7"tw, A,I'7i7itl-'l hl'tlwrn- 0 0 '1,.'-': 1'"'/,71l'1'W' n,U" } 

111' OtI'i' pt-fPf'1'(lJ- fl "-ffi"'lt. n6, I'L 1{'9" 7,1'1. '(Cl9" MJ-'I"/-Ol' tI.'H'''fo/'rl' h '}.e,"V(J 

hoo,'} ~(lJ-:: ~1C "I'} ml.u /iC 9- I'''?,;rl'w, \'ouout.,l'fP)' !?:'}7, ,-n'i''l tI(I)''!' HC/~ I"'-L ;J;J , 

A'},e.,elf'} l,f'g,L7 ~w, :: M""It\, f'VCI; 

o auUJL;r'f (1lf~ YL7j 1'1')t.Il-M" tI (I), (Tl)" 11 2-3 "Ian ;:!"), (JtI, h,,!],C 7.tL w'!l'T' 

M"'I.r'I'Pwrn' ' {-*"'I ')- tlll ''!-9->;' '(1n 'Ii-<;" wm ,e,qL;Jt'\-: : 

o flrn,'lw, oo!ln I'~C!lH- !lClm'l'} fl'/-aotlll'r (17,'T'C 1.t1. w'!l'!' (1,/-'It. .e,'fl,qn, fl1 0+ 1 

A'l 10+2 .e,LP. l''''Ulm- !lClm<;"fP)'-,) A'},q,f"~oo-'l fl"'l;r \''''/,M'!'~- nClm<;")"'} W,I', 

.p ' } A '},q,j'll,- 'hl:"'I+ M-tTJ1 :t-o"l1 't-fI'T' :1:'1''1' CI:: 

o 1110+3 1'00-.1' !lClm<;" W5'. ,q,'1t. TC''1t-?" ouj'i;J1C A,}5'."'I,e'ftl ooan(,f' flscr ,eu 

ooan/,j' 1l 0 )'flC<;" \'th'tn'l ao-j' +9"UC'r 1''''1.00<'..'/' ntltTJ<;")'-,} h,eaotlll:/-r; fltU 

nlJ-lt-c tI(!.~+ r'}'T' r'} A,}5'.lf~r '1t1tJ h,e5'.Mu
:: 

o j'M,'},q): 'p!?:an "'I!lm,}N'.j' (14: 1'11'1,e;"r 1.t1. "I ,en'T' "\,'1t1 I'ourut-'} ')-ruc+ 

UJ tI tTJ<;")', '} OO,}'1 p"r h ,e.p'T' C?"" l''''1.tI ooant.j' flanw'tTJ'r. M, ,},q'} Y: 'ht:"'I:r 

ooH;J-j-<;" tI'flH- fP'JO tlh."lt- oo,qL'1 ,9un ,} j'-j- lfS:tI :: 

o U7t.:1: (1r+ntTJ'fw, ',-ao"l~/ f!, I'p'tlm'l ou!l/1)'- 1'I"'I..e_L7- ()tltTJ<;")'- 11+(1'1 

ouPt.C+ f,'}f)-\"; I'ntltTJ1 ¢'T'C I'au"'lt.j' hl}:CI oum'} (l)11' r 1"l-r'Ij'(!. ntltl .. )' 

1' ,/-tlf'I' aoaot.j' f't't'fw' aolf~-'l ,eU9" W5'.6,+ (1UJt-,/-Z;":r- l1W'w,C t't,e tI,t. '!'L OJ' 

f'''?, )', tlw, 'hM':' ouS"<;':: 
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