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ABSTRACT 

The purpose of this study was to make an evaluation of teachers' classroom 

performances in implementing the new socia l studies syllabus of grades 5 and 6 in 

South Gondar. Attempts were also made to identify some factors that influence 

teachers classroom performances. 

Data regard ing teachers ' classroom performances were obtained from the 16 

sample schools that were selected using multi-stage cluster sampling techn ique. 

Within these schools all social studies teachers of grades 5 and 6 (32 in number), 16 

school directors , and 16 school pedagog ical center coord inators were taken as 

sources of information. Questionnaires, observation rating scales and interview 

schedules were the instruments of data collection. The data gathered through these 

instruments were analyzed using percentage, mean score, chi-square, correlations 

and simple regression. 

The findings indicated that a large proportion that is 47.66% and 17.19% of the 

social studies teachers were found to be "low" and "very low" respectively in view of 

the general teaching characteristics. On the other hand, a relatively high level of 

teachers' classroom performance was found out in the skills of classroom 

management, in which 37.5% of the teachers were rated as "h igh" and 13.28% of 

them as "very high". The results of the study also show the wide gap between the 

actual teaching of social studies and the techniques of teaching suggested by the 

syllabus . Although the dominantly suggested teaching techniques of social studies 

syllabus are inquiry, group discussion and written reports , their implementation is very 

minimal in that the observed teachers appear to use the lecture method only. 

A moderately positive relation (r=0.46) was found out between teachers 

attitude toward the syllabus and their classroom performance. The regress ion resu lt 

made clear that the attitude of teache rs toward the prescriptions of social studies 

syllabus accounted 21.4% of the variation in their classroom performance. Signif icant 

difference was also obta ined between more experienced and less experienced 

teachers in classroom performance. The findings further indicated that some factors 

such as overcrowded classrooms , absence of teachers' participat ion in workshops 

and seminars , delay in the delivery of textbooks and other teach ing-materials, 

inadequacy of periods alloted , inadequacy of teaching aids and curricu lum materials 

appear to have contribution to the ineffectiveness of teachers in the implementation 

process of social studies syllabus. 

Based on these findings and the conclusions drawn, related recommendations 
regarding the improvement of teacher training and the provision of the neces sary 
instructional materials were forwarded . 
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CHAPTER ONE 

INTRODUCTION 

In this first part those basic aspects which could give essential information 

on the general nature of the study are presented. To this end, the general 

background of the study, some highlights pertaining to what the problem is about, 

its purposes, importance, boundaries and limitations are covered. 

1.1 Background of the Study 

Although a lot of change have been made in the field of education, the 

question of quality has sti ll remained to be a hot issue of discussion in many 

countries. Today in many nations including Ethiopia, the question of excellence in 

education is a frequently heard public demand. One way of meeting such a 

demand is through continuous evaluation of curriculum implementation. 

Curriculum implementation is the point at which the goals and designs of an 

innovation are realized in the classroom through the process of instruction. For 

curriculum implementation to be effective the different variables that constitute the 

educational system must be controlled. Among these the attitude and ability of 

teachers, the presence or absence of instructional materials and personnel support 

in school appear to be the major factors which either enhance or repress the 

success of curriculum implementation (Erkyehun, Behutiy, and Wagner, 1991: 1; 

Fullan and Pomfret, 1977:336; Levine 1992:34). 

What this implies is that, all these are areas of concern which should be 

closely investigated if a maximal attainment of educational objectives is the case in 

point. If these factors are not considered, curriculum implementation is highly 

unlikely to be effective as desired and intended. Scholars in the fie ld including 

Amare (1996:99), Creemers (1992:60), Kochhar (1981 :20) say that among the 

aforementioned factors, teachers are by far the most important ones that affect the 

quality of curriculum implementation. Teachers are the main actors of the 
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professionals to bring changes in students' behavior. The teacher, more than any 

other professionals is the one who translates the intentions framed in the 

curriculum plan into actions through a variety of activities. Therefore, the success 

of a curriculum plan depends on how effectively it is implemented by the teacher in 

the classroom. Thus, the performance of a teacher is the prime factor in the 

attainment of educational objectives (Brown, Oke and Brown, 1982:12; Pratt, 

1980:438). 

However, it is worthy to note that, implementing a curriculum is a difficult 

- task that requires special skills essential to all teachers. In relation to this, a lot of 

research on the knowledge and skills unique to the teaching profession had been 

carried out in the past Among these, Azeb (1986:4-5), Brown and his associates 

(1982:7-8), Cooper (1986:3-6), Erkyehun and Colleagues (1991 :6) and others 

have all documented that the characteristics of successful teacher can be 

clustered into two major headings. These are: Personal characteristics 

(helpfulness, patience, emotional stability, fairness and impartiality, enthusiasm, 

creativeness and resourcefulness) and professional characteristics (mastery of the 

subject to be taught, and understanding of the basic principles of children's growth, 

good knowledge of philosophy of education, knowledge of methods and 

techniques of teaching , positive attitude toward the work and the pupils etc.). 

Similarities are also evident from the studies of Moore (1992: 12) and Parrott 

(1993:94). They generalized from the world perspective that, for successful 

curriculum implementation teachers are expected to be instructional experts, 

classroom managers and educational psychologists . To carry out these roles 

effectively, many teaching skills must be mastered. These teaching sills fail into 

three distinct categories which are pre-instructional ski lls (planning), instructional 

skills (implementation) and post instructional skills (evaluation of students' 

progress). 

However, for purposes of this study, the main concern is examining the 

instructional (implementation) skills of teachers. The specific teaching skills that 
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support the implementation function of the teacher include: abi lity to stimulate 

interest in learning experience, attention to pupils' responses, frequent use of 

illustrative materials, effective rnethods of appraising pupils work, knowledge of the 

subject matter, conversational manner in teaching, frequent use of pupils 

experience, skill in asking questions, classroom management and evaluation of 

students' learning (Azeb, 1986:12; Cooper, 1986:8-14). 

These and other similar pieces of evidence indicate that, in reali ty the task 

of the teacher is complex and demanding one, requiring a wide range of ski lls and 

. - personal qualities as well as extensive knowledge. This of course can not be 

though of without giving teachers adequate training in the subject they teach and 

equipping them with appropriate teaching methodology. Development of this 

expertise often requires specially designed pre-service and in-service training such 

as conducting study groups, workshops, work conferences, user manuals and 

other in-service courses. Particularly, if a new curricu lum is to be successfully 

implemented, then, teachers need to be able to visualize the purpose of the 

prograrnmes the roles teachers will play in using the programme, the kind of 

interaction intended and the types of individuals who are to result from the 

interaction of the new curriculum (Fullan, 1992: 40-43; Lewy, 1977: 134; Ornstein 

and Hunkins, 1988:245). 

On the basis of the above points, it can be underlined that training brings an 

effect on teacher's behavior such as increased academic and professional 

knowledge, increased teaching abilities, modification of attitudes toward children, 

and teaching of the subject. 

However, as many writers strongly argue, no matter how the teacher is 

knowledgeable about the subject matter and be willing to implement the new 

curriculum, sometimes the contribution of teachers can be limited by external 

factors. For instance, success or failure may come as a result of any number of 

combinations of factors in the social and physical environment, in which the 

teacher works. In general , then, the absence or presence of instructional materials 

3 
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the kind of leadership within the school and the level of support and feedback 

given to the teacher and the type of pupils he/she encounters are only a few of the 

factors that may influence his/her efficiency as a teacher (Creemers, 1992 64-65; 

Lewy, 1977: 158; Southworth and Lofthouse, 1990:68). 

Hence, anyone who is going to make the judgement has to take into 

account both the academic and professional competence of teachers as well as 

the suitabi lity of the conditions that influence the teacher's work efficiency. In this 

context, it is worthwhile to note that, these multitude of factors which could 

- influence the implementation functions of teachers can be identified through the 

evaluation of curriculum implementation. Numerous studies carried out by such 

people as Cronbach (1974:124), Eisner (1981 :47) , Fullan (1992:47), Ornstein and 

Hunkins (1988:263), Payne (1974: 1) and Webster (1981 :48) have all attached 

great va lue to the need for the evaluation of curriculum implementation to the 

improvement of instruction. 

Although the available literature and research findings clearly show the 

need for continuous eva luation of curriculum implementation for the improvement 

of teaching and learning the research basis for the eva luation of effective 
~ 

implementation of the curriculum has not been strong in Ethiopia to date. Quite 

recently, few studies are undertaken regard ing the evaluation of curricu lum 

implementation in our country. 

Thus, to improve the quality of instruction in Ethiopia, major eva luating and 

research work such as Evaluation Research of the General Education System in 

Ethiopia (ERGESE) was carried out. After a nation wide survey, the above 

mentioned study came up with some major find ings which indicate some 

weaknesses of teachers' performances in teaching method and teaching aid 

util ization. The projects summary underlines that teachers' characteristics and the 

surrounding environment are the most significant factors which seek attention that 

influence the quality of curriculum implementation (MOE 1986:31-34). However, 

this was of a general nature and did not study specific school subjects in depth . 
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Similarly, in different administrative zones, Bizunesh (1983:56-57), 

Getachew (1994: 119-123), Hailu (1991: 132-135) in their master theses have all 

indicated that inadequacy of instructional materials and teachers' knowledge and 

teaching skills seriously hampered curriculum implementation. In brief reference to 

this issue, Erkyehun and his colleagues (1991 :85-86) have also indentified the 

weaknesses of teachers classroom performances particularly in participating 

students in classroom discussion and teach ing aid utilization. 

Thus , the recommendations of all the aforementioned studies which 

emphasize the need for further research on teaching methodology and desired 

classroom teaching competencies is the main concern of this study. This study, 

hence seeks to provide evidence regard ing the evaluation of the teaching 

performance of social studies teachers in the second cycle of primary education 

through critica l analysis of the results of various stud ies in the field. 

1.2 Statement of the Problem 

To make educational experience more responsive to the changing needs of 

our society, an official educational policy was issued in 1994. Following the 

introduction of the New Education and Training Policy, Ministry of Education has 

embarked on programme of curriculum reform for the primary education covering 

from grade 1 to grade 8. To this endJan expert team was assembled and set to 

work developing curriculum materials which reflected current thinking interms of 

both subject matter and pedagogy. In addition to this, all the preparatory activities 

which include, the preparation of guidelines, orienting or training experts to be 

engaged on the task of preparing it and the teacher who will be using the 

curriculum, preparation of evaluation instruments etc. have been completed (Policy 

and Human Resource Development project office, 1996:52). 

It is an established fact that, the introduction of the new curriculum is 

expected to be accomplished step-by-step. To this effect, the resulting materials 

were tried out in draft form in a relatively small number of pilot schools and revised 
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in the light of those trials before publication. Hence, new curriculum for grades 

1,2,3,5,6 and 7 have been developed, tried out and put into practice in all schools 

of the country. The curriculum for grades 4 and 8 is under trial and is expected to 

be operational in 1998/99 academic year. 

Inspite of all these efforts, after the new curriculum is put into effect, much is 

not known about the progress and the problem of the implementation of the new 

curriculum in Ethiopian schools. This, therefore, leads the researcher to carry out 

an investigation of teachers' performance in implementing the new curriculum. In 

_ this regard, Lewy (1977:74) has clearly pointed out that when new curriculum is 

implemented, an evaluation of teachers' perception and readiness (attitude and 

professional competencies) to carry out the strategies is crucial to the success of 

the programme. 

In view of the problem so far discussed, the overall purpose of this thesis 

project is to evaluate the .level of teachers' classroom performances in 

implementing the new social studies syllabus in the lower grades (grades 5 and 6) 

of the second cycle of primary education and thereby to examine the problems 

encountered by teachers during the implementation of the syllabus. 

In more concrete terms, the main objectives of this study are: 

1. To assess the attitude teachers possess with respect to the major 

prescriptions of the new social studies syllabus. 

2. To examine the extent to which the guidelines (teaching methods, teaching 

procedures and teaching aids) suggested in the syllabus are put into 

practice. 

3. To evaluate the subject matter knowledge and pedagogical effectiveness of 

teachers in implementing the new social studies syllabus. 

4. To investigate the relationship between teachers' attitude towards social 

studies syllabus on the one hand and teachers' subsequent performances 

on the other. 
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5. To identify the actual and potential obstacles for the implementation of the 

new social studies syllabus and suggest some possible solutions. 

In view of the foregoing discussion, some pertinent basic questions are 

raised here, in an attempt to attain the purposes identified in this study. 

1. What is the level of teachers' classroom performance in employing 

appropriate teaching methods and techniques to facilitate the 

implementation of the new social studies syllabus? 

2. What relationship does it exist between teachers attitude toward the new 

social studies syllabus and their classroom performances? 

3. Is there significant difference in classroom performances between the less 

experienced and the more experienced teachers? 

4. What are some of the factors which affect teachers' classroom 

performances in implementing the new social studies syllabus? 

1.3 Significance of the Study 

In the world at large, the study of teachers' classroom performances is one 

of the most important areas of educational research. However, in Ethiopia, it 

appears that research relating to the performance of teachers is limited currently as 

compared to the existing demands to improve classroom instruction. Thus, it 

seems essential to conduct research on problems related to curriculum 

implementation to get feedbacks for the improvement of the teaching-learning 

process in schools. 

This study, therefore, is expected to provide the necessary data regarding 

teachers' classroom performances and factors that influence teachers' 

performance in implementing the new social studies syllabus and thereby enabling 

concerned individuals to be aware of the conditions and take the necessary 

correction. 



, 

• 

• 

• 

1. 

More specifically, th is study is significant for the fo llowing reasons . 

This thesis project may create an awareness of the state of affairs regarding 

the level of classroom performances of primary school teachers in 

implementing the new social studies syllabus. 

2. This study is hopped to be a frame of reference to people in the social 

studies panel of the Institute of Curriculum Development and Research to 

determine properly how the syllabus should be planned and implemented. 

3. The findings of the study can help educational practioners to see their own 

shortcoming and strong points for further improvement of the process of 

implementation. 

4. This study may help teachers , school directors and educational officers to 

be informed about the relative impact of various factors upon effective 

teachers' classroom performances so as to take corrective measures 

whenever possible . 

5. Since research work on the teach ing-learning process of specific subject of 

the school curriculum has not gained much attention, this study may prompt 

other researchers' interest. 

6. Finally, since the study area is limited to one administrative zone of the 

country, the findings are expected to serve, as a baseline work for future in 

depth investigation at national level. 

1.4 Delimitation of the Study 

This study is conducted in one administrative zone i.e. , South Gondar 

Administrative Zone. Involving more than one administrative zone demands much 

more time than was available for this research to be accomplished and submitted 

as scheduled. In order to overcome time constraints, the study is also limited to 

only one subject (social studies) of the lower grades of the second cycle of primary 

education (grades 5 and 6). 
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Besides, eventhough aspects of a programme that require evaluation are 

numerous, the scope of this study is limited to classroom process, with a special 

emphasis on teachers' classroom instructional performances in implementing the 

new social studies syllabus. As a result, issues related to the curriculum plan it self 

such as the way it has been designed and organized, and teachers' competence of 

out side the classroom such as counseling, record keeping, organizing and 

controlling extra-curricular activities, consulting parents and participating in 

community service activities etc. are not considered. This is due to the fact that 

data collection and analysis for all those aspects of teachers' competencies in all 

. - activities mentioned above require extensive manpower and time. 

1.5 Limitation of the Study 

Apart from the various minor problems that were encountered when 

conducting this research, the following are only a few that have made this study 

short of information . 

1. Since the study is conducted only at one administrative zone, conclusion 

deduced from such a narrow context and recommendations provided may 

not serve the case of all schools throughout Ethiopia. 

2. Because of transportation problems prevailing in South Gondar Zone, the 

study was limited to those primary schools which have access to 

transportation. Therefore the results obtained and the conclusion reached 

may not necessarily reflect the conditions of rura l schools. 

3. \lllhen the subject of the study are located at distant places like South 

Gondar, financial and material services are earnestly needed to facilitate 

the process of data collection. Inspite of this fact, the School of Graduate 

Studies did not accept the fund approved by the Faculty Graduate 

Commission for this thesis project. Even the little fund allowed by the 

School of Graduate Studies has not been allocated on time because of the 
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procedural complications persisting between the financial department of the 

university and the school of graduate studies. This problem has greatly 

violated the schedule of this research project. 

Nevertheless, adequate care has been made to preserve the quality of the 

paper and what ever financial, material and energy required was sacrificed to 

make the study as complete as possible. 

1.6 Definition of Important Terms 

The following terms and phrases are defined in the way they are used in the 

report. 

Curriculum: It is a general over all plan of courses and leaming experiences 

offered to students under the guidance of the school (Good, 

1973157) . 

Second Cycle Primary Education: Schools at which children receive their formal 

education (covering 5-8) in the elementary phase of the Ethiopian 

Education system. 

Social Studies: Those portion of the subject matter of the socia l sciences 

particularly history and geography which are regarded as suitable for 

study in elementary school (Good, 1973:541). 

Syllabus: It is a condensed outline or statement of the main points of a course of 

study that includes: goals, intents. contents and time allocations, 

instructional procedures etc., that guides teacher's activities (Good, 

1973: 578). 

Syllabus Implementation: It is the process of putting the designs and 

specifications of the syllabus into practice in the classroom . 

10 
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CHAPTER TWO 

REVIEW OF THE RELATED LITERATURE 

Much effort has been exerted by a number of researchers and educators in 

studying the teaching-learning process of the classroom. According ly, the 

purpose, of this part is to review and summarize curriculum and instruction 

literature which deals with the classroom teaching behavior of the teacher and 

factors influencing the implementation functions of the teachers. 

2.1 The Concept of Curriculum Implementation 

Curriculum implementation is the actual execution of the curriculum plan 

through the instructional process so that the objectives of education in general and 

the aims of schooling in particular could be achieved (Fullan and Pomfret, 

1977:336). Educators agreed that there is a close connection between curriculum 

and instruction. In brief reference to this issue, writers such as Abebe (1991 :12), 

Rosenshine (1970:279) , Saylor and associates (1981 :9-10) have presented that 

instruction could be thought of as the implementation of the curriculum plan. The 

authors cited above went on to say that the term curriculum refers to the 

instructional materials and the suggestions for their use, whereas the term 

instruction refers to the interaction among teachers and students as the materials 

are used. They lastly remark that without a curriculum plan, there can be no 

effective instruction and without instruction, the curriculum has no meaning. 

The ideas discussed above clearly imply that no matter how the school 

curriculum is valued or appropriate , it makes no meaning if it is not delivered to 

students. Therefore, if students are to attain educational goals and objectives, a 

curriculum must be implemented throughout the school system (Ornstein and 

Hunkins, 1988:223). Supporting this Saylor and colleagues (1981 :9) have also 

advanced similar ideas. The authors above hold the belief that the curriculum 

which is planned for providing sets of learning opportunities for the learners remain 
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only opportunities until learners become engaged with the opportunities in the 

process of its implementation . 

For effective implementation to occur, planning is of paramount importance. 

Ornstein and Hunkins (1988:224-225) have thoroughly discussed about the need 

for plann ing for effective implementation. The authors cited above noted that 

successful implementation requires careful planning which focuses on three factors 

i.e. , people, programmes and organizations . Although these three factors (People, 

programmes and organizations) are inseparable, some educators hold the belief 

that dealing primarily with one factor will facilitate implementation. For instance, 

some people say in order to facilitate the implementation of the new curriculum, 

educators must deal primarily with people. A major assumption frequently made by 

these educators is that, if the people are changed so is the programmes and/ or 

the organization. This view is challenged by other educators. These people have 

tended to give the primary focus to the programme. They argued that people will 

adapt if they are furnished with different ways to meet the objectives of the school's 

programme . 

From the practical point of view, it seems that schools will fail to implement 

their programmes if they give due attention to one factor at the expense of the 

others. Hence, recent literature indicates that curriculum leaders really need to 

consider working with all three factors i.e. , people, programmes and organizations. 

Regard ing th is Fullan (1992:6-12) , Hawes (1979:119) , Ornstein and Hunkins 

(1988:229) have come up with the conclusion that implementation in its very nature 

seeks the coming together of people, materials, and programme into a cohesive 

organizational unit in order to carry out the objectives of the curriculum. In short, for 

effective curriculum implementation, the authors above give strong emphasis on 

the need for having committed and knowledgeable teachers, programme 

arrangement and organizational structures . 
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2.2. The Role of the Teacher in curriculum Implementation 

If a curriculum plan is to be used, it must be implemented; if not, as Saylor 

and associates (1981 :264) have noted "is of no value". It would not be forgotten 

however that, implementation of the curriculum can not be conceived in the 

absence of the teacher. Concerning this point, a number of studies carried out in 

different countries have documented that the teacher is pivotal to the success or 

failure of curriculum implementation. Emphasizing this, Brown et aI. , (1982:36) 

have stated that, of all the personel involved in curriculum implementation, the 

teacher is almost certainly the most important. He/ she is the one who implements 

the ideas and aspirations of the designers. This means that, it is the teacher who 

translates the intentions framed in the curriculum into action through a multitude of 

activities occuring both inside, and outside the classroom. 

It is clear from the foregoing brief account that, the curriculum can be of a 

great success or failure depending on the teacher. They are key persons who can 

make the curriculum design achieve what it was designed to achieve. This is best 

explained in the words of Pratt (1980:390) as the following : "However, well or badly 

the curriculum is des igned, the teacher can make or break the programme. " 

Hence, it can be said that the accomplishment of the schools objectives depends 

mainly on the performance of teachers. Therefore, it appears that the teacher is 

the corner stone of curriculum implementation. 

Substantiating this view authorities in the field such as Saylor and 

associates (1981 :257-258) have indicated the place of the teacher in curriculum 

implementation. They have raised the argument that, a curriculum plan may 

specify and suggest objectives, contents , students activities and materials to be 

used. However, this is not an end by itself. It is simply a blue print which is far 

from actual implementation. It is just like a blue print for building where the skill of 

crafts man is very important to realize the blueprint into a real building. In the 

same vein, the teacher is a crafts man whose skill is measured by the 

correspondence between the blue print (the curriculum) and the construction (the 

implementation) . 
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In sum, as emphatically pointed out in the preceding section, in any school 

teachers are the key persons to accomplish tasks that contribute to the realization 

of its goals. To this effect, teachers should possess the necessary teaching skills. 

The sub-sequent part is devoted to this issue. 

2.3 Some Teaching Skills Related to the Implementation Function of the 

Teacher 

In the preceding section an attempt has been made to review the role of the 

teacher in curriculum implementation. This section deals with the major teaching 

skills related to the implementation function of the teacher. The available literature 

clearly show that teaching is a complex and diverse activities, requiring a wide 

range of skills, personal qualities as well as extensive knowledge in the field . 

Therefore, although classroom teaching skills vary according to the teaching tasks 

in hand, choosing and implementing appropriate teaching methods and techniques 

to the subject in question is considered to be the most common to most good 

teaching by many educators in the field . 

Cole and Chan (1994:22), and Brown and his colleagues (1982:99) have 

made a clear cut distinction between teaching methods and techniques. As to 

them teach ing methods are the combination of teach ing plans, strategies and 

techniques used to organize classroom practice. Teaching techniques, on the 

other hand, are procedures of the most subordinate status designed to achieve 

short term instructional objectives. For example, the teacher may use the 

discussion method but the way he! she asks questions to trigger participation is 

his! her own technique. In the same way the teacher may use the method of 

discovery, but the way he or she makes his! her students to apply or practice what 

they have learned is his or her own technique. Therefor, technique is the way the 

teacher handles the different aspects or phases of his or her instructional methods. 

The abstract elements (methods) are at the top of the hierarchy and the practical 

elements (techniques) are at the bottom . 
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The aforementioned discussion indicates that methods are more general 

than techniques. While methods are the overall procedures used to teach a 

particular lesson, technique is the art or skill of performance in a classroom 

situation . Thus, methods are likely to manifest themselves at the level of 

techniques (Brown et aI. , 1982:99; Knnot and Mutunga, 1995: 162; Richards, 

1994:26). Viewed from this perspective, it can be said that methods are made up 

of techniques. In this sense then , methods and techniques are inseparable 

because techniques are the details of methods of teaching . 

The method of teaching ranges from the traditiona l lecture method to the 

more modern methods like the project study method, laboratory demonstration, the 

role play method, simulation , inquiry and discussion method. Inspite of the 

presence of these varied methods of teaching, research carried out in various parts 

of the world concerning the best methods of teaching has proved that there is no 

one best method of teaching that serves all purposes in all situations. This means 

that there is no single, re liable, multipurpose method which can be regarded as the 

best or that can be succeed with all kinds of students or achieve all kinds of 

instructional objectives. This is because different situations ca ll for different 

methods and different activities (Anderson, 1974: 152; Azeb, 1986:2; Brown et aI. , 

1982:2; Hyman, 1973:416; Kochhar, 1981:39; Lewis and Hill, 1985:8). 

In general , underlying the foregoing discussion. it can be said that. the 

competence required of the teacher in achieving a wide range of objectives. is the 

use of wide variety of teaching methods and knowledge of their applications and 

limitations. Regarding this . research findings in various countries have confirmed 

the value of utilizing various teaching methods. Among these. Azeb (1986:2) . 

Brown et al. . (1982:39-40) . Cangelosi (1991 :261). Good and Brophy (1987:420) . 

Hyman 1973:416). Kochhar (1981 :343). Lewis and Hill (1985:8). Savage and 

Armstrong (1987: 149) have all reported that systematic use of variety of methods 

and techniques produces better results than heavy reliance on any other method 

or technique . even a good one. The authors cited above hold the belief that 

appropriate variety makes it easier for students to susta in attention over a long 

period of time. For instance, lectures mixed with small group work, planned 
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teacher does not see himself as the only source of information and authority of 

knowledge. He! she provides a variety of mental process and activities involving 

reflective, critical, creative and evaluative thinking . An eclectic teacher guides and 

directs students by asking questions, exploring options, suggesting alternatives 

and encouraging students to make informal choice. Under such circumstances, 

therefore individual students can make decisions and this is characterized by a 

free interchange of ideas and expressions. To this effect, teachers have to vary 

the tasks they set and the learning activities of students (Grasha, 1995:343; 

Parrott, 1993: 63-65). 

Many educational researchers , such as Azeb (1984:99) Brown et aI. , 

(1982:47), Capel, Leask and Turner (1995229-230) , Firestone (1996:214), 

Mckeachie (1986:44) and Rowel (1995:3) have suggested that learning is 

enhanced if students are more active and independent and if teachers adopt less 

of an expository and more of facilitative and guiding role. They raise the argument 

that active learning occurs when the pupil is an active partner throughout the 

activity. This means that for maximizing students learning the learner must be 

transfered from a passive receiver of knowledge into an active creater of the 

process in which he learns. These experimental evidences suggest that this 

approach helps to develop more active thinking than expository methods did. 

However, it would be mistaken to ignore expository methods completely. 

In short, many of these documents assert explicitly or implicitly that students 

learn most readily through their own activities and not only through teacher's 

activities. This means there is a need for teachers to engage their students in a 

wide range of activities to facilitate active learning. 

Being these are the general points of any subject area, when it comes to the 

teaching of social studies, writers such as Armento (1986:944) and Obanya 

(1985:72) have criticized the present teaching methods of social studies and 

explained that today as yesterday, little attention is given to the development of 

systematic modes of reason ing. They sa id , the lecture method is still most 

frequently used strategy in social studies classrooms. They insisted that social 

17 



• 

• 

• 

• 

• 

sciences are no longer regarded simply as information disciplines. Thus, the 

teacher's task must go beyond merely giving factua l information ' In other words, to 

promote meaningful learning the teacher has to do in a variety of ways - not simply 

lecturing. 

In brief, the vast majority of research on the teaching of social studies has 

examined the importance of brain storming and inquiry approach for teaching 

social studies. For instance, Joyce and Weil (1986:294-305), Ragan and 

Shapherd (1971 :321), Savage and Armstrong (1987: 132) have all advocated the 

use of inquiry teaching for teaching social studies in which the primary purpose of 

the social science inqu iry teaching is to teach students how to reflect on significant 

social problems primarily with the improvement of society. If the teacher uses the 

inquiry teaching method for teaching social studies , children could participate in 

many meaningful activities such as in family life, exploration of social issues, 

conseNation of natural resources and will have commitment to civic improvement. 

To this end, the construction of puzzling situation should be the most important 

activity of the teacher, because it transforms curriculum content into problems to be 

explored . 

In addition to the various teaching methods, successful implementation of a 

well planned lesson requires a number of specific teaching skills. According to 

Azeb (198619), Cooper (19868-14), Dean (1991:12-13) , Moore (199211) , Perrot 

(1982:7), the most important specific teaching skills that support the 

implementation function of the teacher includes, lesson presentation skills, 

questioning skills and classroom management skills. These specific teaching skills 

are presented in depth in the following sub-sections. 

2.3.1 Lesson Presentation Skills 

Every lesson has a beginning and an ending , or an entrance and an exit. 

Of course, it has also its own internal stages. However, many research studies 

have demonstrated that there are three main structural components of formal 

lesson i.e., set induction (introduction) , explaining (central section), and closure 
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(conclusion). It should be noted that, usually one can recognize the end of one 

activity or phase and the start of an other through the teacher's signals (Cooper, 

1986:15; Curzon, 1990;243; Shostak, 1986 113; Wagnryb, 1992:78-81). 

Set induction, that is attempting to produce favourable mental sets in the 

students is an essential step in any teaching-learning situation. In pedagogical 

terms, according to 8ejah (1995:27-29), the starting point is referred to as 

acadernic entry point. Therefore, before teacher starts explaining the main body of 

the lesson, he/she should establish the academic entry point of his/ her students. 

Thus, set induction is \vhat the teacher does at the outset of a lesson to get 

students undivided attention , to arouse their interest and establish a conceptual 

framework for the information that follows . Hence, the major purposes of set 

induction are: to get students into a state of readiness, to extend the understanding 

and the application of abstract ideas and to stimulate students interest and 

involvement (8ejah, 1995:27-29; Cole and Chan, 1994: 146; Cooper, 1986: 15; 

Knott and Mutunga, 1995: 182; Shastak, 1986:113-116). 

Set induction can be done by giving a brief outline of the topic and its 

structure and generating students' interest by indicating the importance of the topic 

as well as how it will be uti lized. A lesson can also be introduced in a manner with 

the help of a picture model or question so as to arouse active curios ity of the pupils 

for learning the new topic (Knott and Mutunga, 1995: 182; Kochhar, 1981 :206-207). 

In short, before starting the actual lesson of the day, a classroom teacher can 

present directional questions or ideas to alert them to \vilat is coming and to direct 

their energies in a proper path. 

Once the stage has been set and the students are ready to work, the 

teacher must guide their learning by presenting the main body of the lesson. Clark 

and Starr (1986:70) confirmed that presenting the central section of the lesson can 

be done in many ways, for example explain to students \vilat they are supposed to 

do and \vily, show students how to do things, present new facts and concepts 

through such techniques as asking questions, giving vivid examples and using 

audiovisual aids. A consensus of authorities report that giving a brief explanation 
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is the heart of teachers work. In this regard, Cole and Chan (1994:133-135), 

Curzon (1990:246) Good and Brophy (1987:476), Kochhar (1981 :206-207) ; Lewis 

and Hill (1985:47) , Rosenshine and Stevens (1986:380) and others have 

suggested the most important characteristics of good explanation are clarity, 

meaningfulness and simplicity. These attributes of explanation are essential if 

students are to understand concepts and work assignments. And in the absence 

of clear explanation effective communication is difficult to achieve. 

In addition to this , Kochhar (1981 :206-207) has indicated that in 

presentation the teacher has to involve the pupils as much as possible, get their 

. - active and whole hearted cooperation, be clear about the thought and expression, 

give challenging situations to the pupils to stimulate their imagination and relate 

the lesson to the actual life of the pupils. The teacher according to Kochhar, 

should have an appreciation of the functional correlation between the subject 

matter and the problems of life. This is further supported by Hyman (1973:419) . 

Hyman has advised all teachers to relate classroom activities to the pupils life in 

and out of the school. The teacher must provide opportunities for the pupils to 

apply principles learned in the classroom to his every day life and to apply 

principles learned in every day life to the topics treated in the classroom. 

It is also evident that students react well to teachers who use physical 

movement, gesture, and facial expression during their lesson. Effective teacher 

moves about the teaching space during instruction, use gestures and facial 

expressions to convey extra meaning; give emphasis by various verbal 

expressions and avoid distracting behaviors such as too loud voice, quiet voice 

and fast movement to hold the attention of receivers or students (Cole and Chan, 

1994:57-61 ; Curzon, 1990:247; Darge, 1995;99; Davies, 1981: 152-159; Perrott, 

1982:32-33). 

Finally, after completing the main body of the daily lesson, it is necessary to 

bring a lesson presentation to an appropriate conclusion. Emphasizing the 

importance of closure, Knott and Mutunga (1995: 183-184) have noted that at the 

end of the presentation phase, the topic should be summarized and the main 
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elements should be reviewed . Closure, then, is the skill of reviewing the key points 

of a lesson and of tying them together into a coherent whole. Therefore, this 

aspect of a lesson is very essential to make the imparted and acquired knowledge 

more stabil ized, durable . and long lasting in the mind of students (Shostak, 

1986;128-129). 

As indicated above, closure is designed to organize and to consolidate 

students' learning. In this context, closure could be achieved by summarizing the 

major points, by asking some simple recall questions on key elements of the topic 

and then posing open ended questions in which its purpose is to assess the 

effectiveness of instruction (Knott and Mutunga, 1995; 183-184). 

In brief summary, it can be stated that the effective use of these three 

presentation skills will help to establish and maintain students interest in the lesson 

and will ensure that the main parts of the lesson have been learned. 

2.3.2 Teacher's Questioning Skill 

One of the most important instructional technique that characterize every 

teaching and learning activity and any method of teaching is the questioning 

technique. It is a critical skill that can be used with virtually any subject area and 

grade level (Hoover, 1972:78; Jacobsen et aI. , 1989;134). 

The crucial ro le that questions play in the educational process has been 

stated by a number of educators. Of these, Cole and Chan (1994: 170), Kochhar 

(1981 :87), Sadker and Sadker (1986: 141 ) have all reported the immense value of 

questioning technique for effective teach ing. Questioning promotes involvement of 

students, enhances learning .. requires little effort and motivates students . Thus, it 

can be said that questioning promotes a student-centered learning environment 

while maintaining a teacher led activity. In general , questioning is essential to 

effective teaching strategies in most school contexts because it plays a very 

important part in learning, teaching and testing . 
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However, it is worthy to note that the power to question well is one of the 

fine arts of teaching. Regarding this matter, Sadker and Sadker (1986:141 -143) 

who work a research on questioning skill , give a comprehensive explanation about 

the question ing behavior of the teacher. The two educators above pointed out 

that: "to question well is to teach well". They underlined the importance of 

teacher's questioning behavior to the extent that the teacher who never questions, 

never teaches. According to these scholars, in order to be an effective teacher, 

one must be an effective questioner. 

In essence, although questioning is the very core of effective teaching , 

research concerning the use of questioning technique in the classroom comments 

that most teachers do not use effective questioning techniques. The research 

finding related to classroom questions made by Sadker and Sadker (1986:142) 

indicates that despite most teachers still use questions as a major tool of learning, 

the vast majority of these questions depend only on rote memory for a correct 

response. That means that thought provoking or higher order questions were 

overlooked . 

In a review of their work, Brown and associates (1982: 114-118), Cole and 

Chan (1994: 188-193), Creemers (1992:61), Good and Brophy (1987:491-492), 

Kochhar (1981 :207) have provided a number of useful suggestions in this area. 

According to the above scholars, good questions possess the fo llowing 

characteristics. Questions should be clear, brief, concise, direct, thought 

provoking, suited to the age, abi lities , and interests of the pupils to whom it is 

addressed. To this end, the teacher has to generate a variety of questions, ask 

questions of varying level of difficulty, allow adequate time for students to formulate 

correct answers, distribute questions to all mernbers of the class and be positive 

during question and answer sessions. 

Good questioning behavior, as to Sadker and Sadker (1986: 171) requires 

handling incorrect responses and initiating none volunteers. To this effect, 

reinforcement techniques such as nice, good, excellent, right etc. must be used to 

stimulate students responses and this is also an important motive for increasing 
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student's desire to participate in classroom discussion. Besides, students should 

be encouraged to ask questions and all sincere questions should be handled with 

appropriate consideration no matter how silly they may be. In short, the teacher 

has to maintain a classroom atmosphere that encourage students to contribute and 

speak out without fear and rejection. If this is so, students will not be made to feel 

afraid to ask or to answer questions. 

2.3.3 Teacher's Classroom Management Skills 

Management of the learning environment is also a skill that all effective 

- teachers must master. This is because, without the ski ll to manage a classroom, 

even a well planned lesson can fa il. Therefore, effective classroom management 

is of crucia l importance. It seems due to this fact that Moore (1992;11) remarked 

that little or no learning can take place in an environment that is not well managed. 

This is not without reason. The classroom management behavior of the teacher 

contributes to creating a quiet learning situation in which pupils can learn. This 

indicates that good behavior and discipline in classrooms are essential to 

successful teaching and learning, and on the other hand, misbehavior in the 

classroom prevents pupils learning effectively (Creemers, 1992;61 ; Capel et aI. , 

1995: 1 07; Doyle, 1986;397). 

The foregoing idea enables one to view management of a classroom as a 

prerequisite to effective instruction. Thus, it can be said that, instructing pupils and 

managing the classrooms are two of teacher's most basic responsibilities. On 

account of this, many educators in the fie ld such as Jacobsen et aI. , (1989:233) , 

Perrott (1982: 11 0), Savage and Armstrong (1987:322), Weber (1986:275) have all 

pointed out the critical relationship between instruction and classroom 

management. The former is intended to facilitate students achievement of specific 

educational objectives and the latter is intended to create and maintain conditions 

in which instruction can take place effectively and efficiently. Thus, the managerial 

ones are the activities by which teachers maintain productive learning situation by 

creating order and correcting misbehavior which distracts the smooth flow of 

instruction . 
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In general, instruction and classroom management are highly interrelated 

tasks in that success in one depends on success in the other. In relation to this, 

there are a considerable evidence to indicate that well designed and well 

implemented instructional activities are a primary factor in preventing managerial 

problems. For instance, Brown et aI. , (1982:157-158), Cole and Chan (1994:311), 

Weber (1986:302) have the contention that carefully designed and implemented 

instruction will prevent most managerial problems. In this sense, it can be said 

that, classroom management is very dependent on the quality of communication 

skills, planning and organizing skills, explanation and demonstration, motivation 

and reinforcement practices used by teachers. For example, if the teacher does 

not properly plan his lesson with clear objectives and adequately motivates his 

students, they may become bored and show little or no enthusiasm for what is 

being taught. In addition to this, lack of variety of teaching methods can result in 

the lessons becoming a monotonous grind and under such circumstances 

misbehavior is likely to occur. 

Effective teacher is, therefore, the one who is skilled in ana lys ing classroom 

interaction and particularly sensitive to what is happening in his or her classroom . 

The teacher must be able to get students' cooperation and ma intain their 

involvement in learning tasks. His treatment of topics should be interesting and 

lively; with plenty of opportunities for the students to be .actively involved in the 

learning process. Otherwise, rigid teaching method provides boredom in the pupils 

largely because they are rarely called up on, or expected to be actively involved in 

what is going on (Brown et aI. , 1982: 157; Moore, 1992: 11 ; Southworth and 

Lofthouse, 1990:70-72; Weber, 986:279). 

Bellon et aI., (1992:166) have also made a comprehensive summary of 

classroom management techniques in addition to the points discussed above. 

According to the authors cited above preventive measures can help to maintain 

classroom orders by establishing rules and expectations, anticipating potential 

misbehavior and detecting disruptions early when they occur. The corrective 

measures, on the other hand, are teachers reactions to student in discipline after 

the problem has already started. the most common forms of teacher positive 
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intervention in this regard include eye contact for talking in class, calling to stop for 

verbal put downs, changing for the activity for persistence disorder, private 

conference for hitting or fighting and group isolation for stealing. 

On the whole it can be deduced from the foregoing discussion that, good 

classroom managers are always good instructors. A teacher who has good 

classroom management skills will find it easier to establish and maintain class 

disciplines. On the other hand , poor classroom management is often 

demonstration of ineffective teaching . 

2.4 Factors Influencing the Implementation Function of the Teacher 

In the preceding sections, an attempt has been made to review the 

different aspects of the implementation functions of the teacher. However, it is 

worthy to note that teacher's teaching behavior in its turn is influenced by a lot 

of other factors . In fact, the factors that affect the imp lementation functions of 

the teacher are varied and complex enough. However, among the many 

variables, the teacher's variables and the schoo l variables play the major part 

and therefore, a brief review of these is imperative. 

2.4.1 Teacher Related Variables 

Among the various factors that contribute to successful curriculum 

implementation in primary education, teacher's variables have been recognized 

as important. That is to say, along with other interacting variables, the quality 

of curriculum implementation is a function of teacher's variables i.e., their 

attitude or commitment, knowledge and experience. Hence, competence in the 

above attributes of teachers provides teachers with the tools necessary to 

implement professional judgments and decisions (Cooper, 1986:6, Erkyehun et 

aI., 1991:6, Lewy, 1977: 158) . 
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2.4.1.1 Teacher's Attitude Toward the Curriculum 

Educators and researchers agree that teachers low interest or negative 

attitude toward the curriculum has been one of the variab les that contribute to 

ineffective curriculum implementation. In view of this, some researchers such 

as Cangelos i (1991 :264), Lewy (1977:252-253), Pratt (1980:419) and a host of 

other scholars are convinced that a new educational programme can succeed 

on ly if teachers accept it. If teachers do not accept the basic philosophy of a 

programme, one can hardly expect that it wi ll be properly implemented. It 

seems obvious , here, that teachers are more likely to teach a programme 

successfully if they themselves accept the basic inputs of the programme. 

Taking the above view into account Erkyehun et aI., (1991 :8) in 

Ethiopian context have evidenced that teachers must understand the syllabus , 

feel secure about it and accept it as their own for its effective implementation . 

But, insufficient tra ining, lack of adequate libraries, lack of trained principals 

and inspectors, lack of moral SLiPPOrt, lack of orientation and assistance from 

principals and subject advisory during the full-time teaching make teachers not 

to understand the syllabus and consequently lead teachers not to accept the 

syllabus . 

Hence, from the aforementioned ideas it can be deduced that teacher's 

attitude is a very important dimention in the teaching-learning process. An 

interest and positive attitude toward teaching a particular subject will likely to 

reduce failure. On the other hand, low interest towards the prescription of the 

syllabus would be accompanied by failure in its implementation, which inturn 

affects pupils ' achievement. Therefore, teachers ' attitude is more closely tied 

to aspects of teachers ' work in their classroom . 
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2.4.1.2 Teacher's Knowledge of the Subject Matter and the Basic 

Methods of Teaching 

Teaching is not a mere .occupation where people can go into without the 

possession of the requisite qualification. One of the major qualities that a 

teacher needs to posses to implement the curricu lum plan effectively is a 

sound knowledge of the subject he/she teaches and the fundamental methods 

and techniques of teaching . In view of this Aubrey (1994:190-191), Dean 

(991 :11), Erkyehun et aI., (1991:2), Firestone (1996:213) , Good and Brophy 

(1987:3) have a common agreement that teachers who possess both 

pedagogical knowledge and subject matter knowledge will be more effective in 

curriculum implementation than teachers who are deficient in one of these 

areas. Therefore, professional teachers must be more knowledgeable about 

their subject and their students and about how to make the connection between 

the former and the latter (Fireston, 1996:229) . 

As to many educators, command of the subject matter to be taught is an 

obvious necessity for any teacher. A study by Dean (1991: 12) for example, has 

indicated that a teacher must have mastery of the content being taught if he or she 

is to be truly effective. Similar evidences are presented by Cole and Chan 

(1994:20), Mullens et aI., (1996:139) concerning the importance of teacher's 

subject matter knowledge for effective teaching. They suggest that teachers 

should have knowledge of the content and the objectives included in the 

curriculum. It is, therefore, logical to assume that teachers with mastery of their 

subject matter would be particularly effective in conveying it to students. The 

authors cited above argued that, those teachers who have sound knowledge of the 

subject matter of the curriculum will be by far better than those who have poor 

knowledge of the same content. 

On the other hand, a teacher that who knows his subject but can not put it 

across to his students is a teacher who is poor in methods of teaching. Poor 

methods of teaching results in bad teaching (Brown et aI., 1982:11 ). Therefore, no 

matter how the teacher is knowledgeable in the subject matter, he cannot possibly 
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succeed unless he has a thorough knowledge of the most accepted methods and 

techniques of teaching wh ich enables him to communicate effectively with 

students. 

From the preceding discussion, it can be stated that teachers who 

implement curriculum innovation need expertise in both the subject: what to teach 

and the pedagogy: how to teach it. Otherwise, without adequate performance on 

such basic activities, no individual can claim the status of professional teacher. 

It is also worthy to note that development of this expertise requires 

especially designed training. Thus, for a teacher to be able to do his/ her 

professional responsibilities , the level and qua lity of training would matter. In 

this regard , Creemers (1992:64) maintains that if teachers are so important in 

the instructional process and respons ible more or less for the outcomes of 

education, then, they should receive the means (tra ining) to fulfill their tasks in 

a se lf confident and competent professional way . 

In the same manner, Erykyehun et aI., (1991:7) in their recent work, 

provide further confirmation regarding the significant influence of training on 

the quality of teach ing. These educators have showed that train ing teachers is 

one of the means to promote the quality of education. It is not only pre-service 

training but also in-service training is an essential aspect. So to develop the 

intellectua l, moral and physical qua lities as we ll as professional knowledge and 

ski lls of teachers or to be effective in teaching and keep up-to-date with the 

subject matter, teachers should be always acquainted with changes of 

pedagogica l and curricu lum contents. 

Generally, the contribution of in-service training to successful curriculum 

implementation has been documented by many other writers and researchers. 

Becher and Maclure (1978119-121) , Fullan (1992:43-44), Levin (1992:33), 

Lewy (1977: 134) Ornstein and Hunkins (1988:245) are some to mention. Many 

of these documents clearly show that, orientation and training shou ld be given 

to those people, who are directly or indirectly involved in curriculum 
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implementation. Refresher courses of different types would help teachers to 

become aware of their unforeseen shortcoming of their classroom teaching 

techniques. This may also help teachers to carryout the course of instruction in 

the way suggested by curriculum developers. Therefore, manpower training 

both short and long term courses, workshops, seminars and other similar 

orientation might strengthen effective curriculum implementation . On the other 

hand, failure to arrange such in-service programmes would li kely affect their 

effectiveness in curriculum implementation and as to Pratt (1980:431) without 

such training teachers are likely to continue what they have done in the past. 

2.4.1.3 Teacher's Experience 

Theoretically, it is assumed that a rich background of teaching 

experience increases teacher's ability to instruct effectively. Results of 

intensive study in the area indicate the positive correspondence of teacher's 

teaching experience and their actual performance in the classroom. For 

example, Husen and his associates (1984:26-27) have cited many stud ies 

which show the positive influence of experience on classroom performance . 

The authors cited above have noted that all other things being equal , it is 

generally agreed that a teacher gains skills through experience, and that the 

more experienced teacher is the more successful teacher. 

In their study of nine less developed countries, Alexander and Simons 

(1975), as cited in Husen et aI. , (1984:26) have come up with the conclusion 

that experience contributes to teacher success in primary and early secondary 

grades, but not in upper secondary grades. With remarkable similarity, Carnoy 

(1971), as cited in Husen et aI., (1984:27) has presented the evidence that 

support the above conclusion. He found out that experience is more important 

for earlier grades than for upper secondary schools. 

In short, according to the evidences presented above, the teacher's 

experience is most important for lower grades and least in upper secondary 

grades . 
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More concrete ly, similar research studies are conducted to compete 

beginning and experienced teachers in response to th e description of common 

classroom events. After having reviewed many research find ings Clark and 

Peterson (1986:279-280) have found a marked difference between 

experienced and beginning teachers in the nature of their interpretations and 

understanding of their classroom events. They interpret the results to suggest 

that experienced teachers have better developed knowledge of phenomena 

related to classroom learning and teaching than do novice teachers . This is 

because experienced teachers know the home background of students, the 

problems and the experience of students and the type of misbehavior and 

discipline problems that would occur. Thus, these results suggest that 

experienced and novice teachers may differ cons iderably in their perceptions of 

classroom events as well as in their understanding of an appropriate flow of 

classroom events. From this findings one can well imagine that experienced 

teachers would have better developed knowledge that would be more relevant 

to the teaching situation than would beginning teachers . 

Furthermore, unlike experienced teachers , inexperienced teachers are 

often felt an image of superiori ty. They seek to dominate all communication 

exchanges, usually because they lack confidence in the abilities of the ir 

students . Besides, beginning teachers have problems of choosing the most 

appropriate materials and methods of teaching for specific teaching purposes 

(B rown et aI., 1982: 194; Cole and Chan , 1994:55). 

In sum, the cummu lative evidence supporting the notion that teachers' 

experience contributes to teacher's skills and success at least for some grade 

levels (in the lower grades) is persuasive . The main message of the pattern of 

the research findings presented above, is that, novice teachers are not 

strateg ic in the teaching - learning process as the experienced teachers 

possibly because of lack of experience . 
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2.4.2 School Related Variables 

In addition to the attitude, knowledge and experience of teachers, school 

variables (resource available to the teacher, and the quality of leadership 

within the school) may significantly affect teacher's implementation function 

(Dalen, 1979:454; Southworth and Lofthous, 1990:68). 

It is a widely agreed assumption that the characteristics of the school 

can facilitate or impede teachers' effort to act as professionals. Particularly, 

the availability of teaching-learning materials and the support system for 

teachers by school principals could greatly influence teacher's work in the 

classroom (Firestone, 1996:215; Marburger, 1970:333; Saylor and associates, 

1981:350). 

2.4.2.1 Availability of Instructional Materials 

There exists a general consensus among educators and researchers 

that in availab ili ty of instructional materials has an adverse effect on the quality 

of education. Shortage of reading materials (textbooks , referen ce books and 

journals) and another pedagogical resources such as maps, charts , graphs and 

globes discourage teachers from carrying out their duties effectively (Darge, 

1995:93; Doll, 1974177; Vulliamy, 1987:20). 

This indicates that the success of curriculum implementation is often 

restricted by shortage of equipment and instructional materials in the school. 

This problem is enormously widespread in many developing countries while it 

seems insignificant in developed countries . Many studies have shown that 

among other things , education system in the developing countries are 

characterized by the inavailability and inadequacy of instructional materials . 

Chapman and Mahlk (1997:6) , Hedlund (1970:181-183) for example, have 

made the significant discovery that the inadequacy of instructional materials 

jeopardizes the ability of developing countries to provide qua lity education. 

Thus , many schools in developing countries today face critical shortage of 
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instructional materials and consequently the quality of teaching and learning 

continues to be very low. 

As the preceding discussion has shown, instructiona l materials are 

required for successful implementation. Particularly for the learning activity of 

young children the availability of tangible instructional materials such as 

models, real objects, charts, maps graphs etc. seem to have paramount 

importance. Inspite of this fact, in developing countries like Ethiopia, these 

requirements are often unmet. As a result , curriculum implementation in 

developing countries is seriously hindered by the shortage of instructional 

materials. 

2.4.2.2 Lack of Adequate Support in the School 

A factor which is equally important for successful curriculum 

implementation is the support provided by the school personnel. In view of 

this, writers such as Fullan (1992:49) , Good and Brophy (1987:553) and Pratt 

(1980:430-437) have cited the school principal and other auxi liary school 

personnel (e.g. school pedagogical center workers and department heads) as 

key figures in blocking or promoting curriculum implementation processes. 

These school personnels have direct responsibility to work together with the 

teacher in charge of curriculum implementation. 

When school directors pay attention to particular innovations, there will 

be a greater degree of implementation in the classroom of the school. Thus, 

the school director is a key grantor of successful implementation. School 

director can playa major role in curriculum implementation by giving moral 

support to the staff, by arranging staff development, by co llecting resources to 

the task and by establishing good working relationships among teachers , by 

generating better solutions to the school problems and the like (Firestone, 

1996:227-230; Fullan , 1992:85; Ornstein and Hunkins, 1988:243-244). In the 

same vein , Good and Brophy (1987:553) have proven conclusively that: 

"Administrators should playa facilitative role rather than merely an evaluative 
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role , then it is possible for principals and teachers to work together to improve 

instruction. " 

The aforementioned discussion imply that schoo l directors should not 

just leave the responsibility of curriculum implementation to their teachers , 

instead they have to support the instructiona l improvement efforts of their 

teachers. School directors have the responsibility to provide direction and 

guidance, and to assure that teachers have the necessary instructional 

materials to carry out their duties. Without the support of the school directors , 

the chances for successful curriculum implementation are very low. This 

implies that curriculum implementation is a cooperative enterprise and a jOint 

venture between teachers and directors in the school. Therefore , school 

directors are crucial to success and a failure on the part of the school 

administration to give adequate support would ultimately hinder the 

implementation functions of the teacher. 

In addition to the directors of the school, med ia centers or the school 

pedagogical centers, are also considered as the immediate support system for 

the teacher in implementing the curriculum. The school pedagog ica l centers 

seem to be the pertinent respons ible bod ies to fac ili tate the process of 

curr iculum imp lementati on in that it provides teachers with the necessary 

audio-visual materials and with a place to prepare various teaching-learning 

materials. 

In general, it can be sa id that, the schoo l related variables are positive 

predicators of effective teaching although the evidence presented here, is 

limited. In brief summary, a comprehensive look at of the most influential 

factors revea led that the success of the implementation of a curr iculum plan is 

a fu nction of the ab ility of the teaching and administrative staff and the 

availability of instructional materials. Therefore, as it is remarked by Fu llan 

(1992:26) arguments that programme quality is more important than teacher's 

attitude, or that school variables are more important than teachers variables , or 

that teachers are more central than schoo l administrators etc. are po intless. 
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Effective implementation, according to Fu llan, depends on the coordination of 

all the variables discussed in the previous sub-sections. Hence, the attitude 

and ability of teachers , and the presence or absence of adequate instructional 

materials and personnel support appear to be the main potential factors 

identified in the literature wh ich hinder or facilitate the implementation functions 

of the teacher. 

2.5 Evaluation of Curriculum Implementation 

Any educational system needs to undergo a continuous evaluation to 

gather data regard ing the strengths and weaknesses of curricu lum before and 

after implementation. The purpose of gathering such data is to allow 

curricularists to either revise, modify, maintain , or discontinue their actions and 

programmes or to furnish data that will support their decisions regarding 

curricu lum matters. On the other hand, if this is not put into practice, 

curriculum development and improvement In particular, and the teach ing­

leaning process in general are bound to be ineffective (Amdeselasie , 

1996:125; Hastings, 1974:30; Metfessle, and Michael 1974144; Mulusa, 

1995:270; Ornstein and Hunkins, 1988:250). 

Currently, there are two contrasting approaches concerning the area of 

emphasis to be given in eva luating the implementation of a curriculum. These 

are the objectives oriented evaluation approach - wh ich stresses on the 

measurement of learning outcomes interms of students' abilities and ski lls as a 

major indicators of curriculum implementation and the process oriented 

approach - which focuses on the practica lity of the curricu lum. 

Advocates of the first group (objective oriented evaluation approach) 

give priority to testing , grad ing, classifying and measuring students 

achievement, but little or no effort is made to detel'mine why and how 

educational programme is offered (Saylor et aI. , 1981 : 320; Worthen and 

Saunders , 1987:62-7 1). In short, the critical point for eva luation of curri cu lum 
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implementation, according to the supporters of objective oriented approach is 

the actual learner outcomes against the educational objectives. 

However, this view is challenged by other educators (process oriented 

proponents). They raised the argument that the evaluation of curriculum 

implementation must be designed to determine the relationship not only 

between stated goals and the degree of their attainment but also between an 

initial conception of the practice designed to achieve them and the practice 

actually taking place. They hold the belief that knowledge about the process of 

curriculum implementation is more helpful than knowledge about attainment of 

objectives alone. In this context, proponents of this assumption argued that, 

the focal point of evaluation should be the Portrayal of the curriculum in action 

in a variety of settings such as the extent of teacher's knowledge of subject 

matter and use of new equipment teachers acceptance of classroom practices 

and understanding of aims and objectives , the general patterns of existing 

teaching methods, the availability of materials and equ ipment and other 

classroom practices (Becher, 1984:103; Eisner, 1981 :42-43; Lewy, 1977: 146) . 

The information above implies that in the process oriented evaluation 

approach, the focus of attention is shifted from the attainment of objectives to 

the investigation of the process of classroom life. 

Those favouring the process oriented approach have raised insightful 

criticism against the views of objective oriented evaluation model in that, the 

objectives oriented evaluation model gives primary focus on outputs and paid 

little attention to the inteNening process . The schools and the classrooms 

within them were conceived of as "black box." Since the focus is the output 

(changes of learners' behavior), what happens in between (between in put and 

output) is a black box. This means that the outcomes are measured without the 

knowledge of the process and as a result, the outcomes can provide little 

direction for action because the decision makers do not have information about 

what produced the obseNed outcomes (Anderson, 1987:69) . 
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Today, several authorities have developed formal models that will aid 

the eva luation of curricu lum implementation. Among these , Provus's 

Discrepancy Eva luation Model , Stufflebeam's context, Input, Process, Product 

(CIPP) Eva luation model , and Stake's Responsive Eva luation model are some 

to mention (Ornstein and Hunkins, 1988:257-267; Payne, 1974: 19; Saylor et 

ai, 1981 :320-29). 

Inspite of the presence of various evaluation models , different writers 

suggest "Stake's Responsive Eva luation Model" to evaluate classroom 

instruction. Researchers such as Ornstein and Hunkins (188:267), Rosenshine 

(1970:279), Saylor et al., (1981 :329) underline the importance of Stake's 

Responsive Evaluation Model for evaluating the teaching-learning process in 

the classroom. Therefore, although almost all evaluation models are useful to 

eva luate classroom instruction, the Responsive Evaluation Model appears 

pertinent to evaluate the quality of classroom teach ing that are concerned with 

teachers' characteristics and attitude which are essential for effective 

instruction. Viewed from the perspective of the model , Stake's Responsive 

Evaluation Model is adapted for this study as can be seen in chapter three. 

2.6 The Current State of Curriculum Implementation in Ethiopia 

In this section a brief account of the process and practices of curricu lum 

implementation in Ethiopia since 1994 is presented. Its major concern is first to 

present a short rev iew of the status of the Ethiopian curricu lum in the last few 

years and second to consider the current state of curricu lum implementation. 

To begin with , although definite efforts were made toward giving a 

certa in shape to the system of education in the country, there was not much 

accomplished as expected in the past. For instance, during the Derg regime , 

one can observe a better trend that greater attention was given in the 

educational sector to the task of educational policy design and planning. 

Although this was a well come trend , it must be noted that, the educational 

establishments were not we ll endowed in that the proportions of trained 
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teachers remained quite small and schools in Ethiopia were ill-equipped with 

the necessary teaching materials . Therefore, under such circumstances it 

would have been unrealistic to expect the attainment of excellence in the 

qua lity of education (Fassil , 1990:3-12). 

Understanding the continuous deterioration of educational excellence, in 

1984, the Ministry of Education embarked on a major eva luative study with 

particular attention to the qua lity of education. The study was designed to 

identify the causes for the deterioration of the quality of education in the 

country and thereby to form base for improving the academic standards of the 

country. It was quite evident that the basic explanations for the poor quality of 

education in Ethiopia at all levels were identified as the increase of pupil­

teacher ratio, lack of professionally trained teachers and shortage of 

instructional materials (Fassil, 1990:99-113). Similarly, among the findings of a 

samp le survey undertaken in various Administrative zones in connection with 

the on-going evaluation of curriculum implementation such as Bizunesh 

(1983:56-57), Getachew (1994:119-123), and Hailu (1991:132-135) have al l 

reported that the full and effective implementation of the curricu lum was 

hampered by shortage of trained teachers and instructiona l materials . In 

conclusion , therefore , one can say that, Ethiopia had faced many difficult 

problems of educational development in the past, not. because education is 

neglected, but because much greater emphasis had been placed on its 

expans ion (Fassil 1990: 113). 

With these stand points , the educational system in Ethiopia in the last 

few years cou ld be considered to be in crises . The rationales for this claim 

were that, the supply of instructional inputs such as teaching materials , 

textbooks and educational facilities were very inadequate and the professional 

competence of teachers was in a very bad state. In addition to the above 

points , the curricu lum taught in Ethiop ian schools in the past has been severely 

criticized for being too academic and irrelevant to the needs of the society and 

its citizens. This is because of the fact that, the teaching-learning process 

concentrates more on theoretical knowledge with little connection to the day-to-
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day life of the pupils. All the aforementioned conditions indicate the low quality 

of education provided in the country (The Ethiopian Education and Training 

Policy, 1994:2-3). 

With these basic rationals, it was necessary to set a new process In 

motion and change the alarming situation of education . For this a 

comprehensive Education and Training Policy was formulated and issued as 

late as July, 1994. Following the introduction of the new education and training 

policy, Ministry of Education has embarked on a programme of curriculum 

reform. the new curricu lum wou ld be distinguished from the previous one, by 

its stress on the scientific and problem solving characteristics of education 

(PHRD Project Office , 1996:52; Tekesete , 1996:81). 

As it is pointed out earlier in the introductory part of this paper, to 

implement the new curriculum successfully, all preparatory activities which 

include the preparation of guidelines, orient ing the experts and teachers who 

wi ll be engaged on the task of preparing it and using the curriculum etc . have 

been completed. The new curriculum for grades 1,2,3, 5,6 and 7 have been 

prepared, tried out and put into effect in all schools of Ethiopia. The curriculum 

for grades 4 and 8 is under trial and a complete change of the curriculum of 

primary education is planned for the year 1999. 

The change in the curriculum has been accompanied by the preparation 

of the textbooks and syllabuses that go with it. Students' textbooks and 

syllabuses for grades 1,2,3,5,6 and 7 have been prepared and distributed to all 

primary schools for use. The textbooks and syllabuses for grades 4 and 8 

have also been prepared and currently being tried out. 

In addition to the textbooks and syllabuses , the availability of the 

standard equipment and furniture are essential for teachers to effectively carry 

out the imp lementation of the new curriculum. However, according to the 

facility level survey carried out by PHRD (1996:66-67) project office, the 

equipment and furniture in most schools of the country have been damaged 
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due to excessive use or they do not exist because the schools have not been 

equipped from the start. 

Moreover, taking the qualification of teachers as an indicators of 

effective curriculum implementation, currently we find that the proportion of 

teachers with specialized training in their professions is quite small. The 

requisite qualification of teachers for the first cycle of primary education (1-4) 

is graduation from teacher training institute and diploma level training for the 

second cycle of primary education (5-8). However, currently it seems that at 

the second cycle of primary education, we have the worst problem of under 

supplied teachers with the required level of qualification. One poss ibility to 

overcome the problem of teacher supply in the area of 5-8, wou ld be to 

maintain the students-teacher ratio 50:1 in the whole primary system (PHRD 

Project Office , 1996:95). 

In addition to this, the new education policy pays particular attention to 

the training of teachers. In this case to minimize the prob lem of ever increasing 

number of untrained teachers, the Ministry of education has introduced In­

service education and training programmes for teachers that lead to 

certification and help to reduce the number of unqualified teachers (PHRD 

Project Office , 1996:59; Tekeste, 1996:81). 

Inspite of all these efforts, Tekesete (199683) seems to be doubtful 

regarding the success of the implementation of the new curriculum. He says 

although the new education policy has correctly assessed the key role of 

teachers and therefore, the need for the improvement of their working 

conditions , policy makers appear to be expecting far too much from the 

teacher. Tekeste continued to argue that, the means available to the teacher 

(such as the nature and the qua lity of teaching materials , the type of training 

the teacher was exposed and the teacher-student ratio) to carry out his/ her 

functions are not given due consideration. 
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By way of conclusion, according to the judgement of Tekesete 

(1996:86), although teachers do play a key role, the success of the 

implementation of the new curriculum draft ought not to be left on the shoulders 

of teachers alone. This is because of the fact that, teachers would continue to 

work under great constraints which have been mentioned above. Therefore, to 

blame teachers for unsatisfactory performance brings unfair criticism and this 

would create mistrust and poison the relationship between policy makers and 

teachers . 
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However, unlike the aformentioned curriculum implementation evaluation 

models, "Stake's Responsive Evlaluation Model" is more concerned with 

evlauating curricu lum activities or processes than intents or outcomes. In other 

words, it is more concerned with the portrayal of the programme by educational 

practioners than standardized data, test scores and goals. Therefore , the subject 

matter of stake's Responsive Evaluation Model is the programme in action , the 

portrayal of the process of teaching and learning rather than the assessment of 

curricu lum materials or the goals as such. Thus, by using the responsive 

evaluation approach, the evaluater presents the feature of the teaching-learning 

process , describes the activities of the practioners, identify major issues and 

problems and reports the process of the accomplishments (Becher, 1984:103; 

Ornstein and Hunkins 1988:267; Saylor and associates , 1981 :329). According to 

these educators, monitoring the actual implementation of the curriculum with its 

re lated activities help to determine potential procedural barriers and to gather 

information to describe the actual procedures employed which all these are used to 

make decisions regarding the implementation of the programme . 

Endorsing the foregoing discussion, researchers like Becher and Maclure 

(1978;141), Saylor and his collegues (1981 :350) attached great value to the need 

for "Stake's Responsive Evaluation Model" to evaluate classroom instruction. 

They contend that among the different evaluation models, Stake's Responsive 

Evaluation Model is more pertinent for the evaluation of instruction because th is 

model orients more directly to programme activities than to programme intents. 

Thus, the concentration is entire ly on the practica l aspects of the work itself. In this 

sense , the characteristics of the teacher are one of the major antecedenfto be 

considered in evaluating instruction. Thus, the evaluater has to take into account 

teacher's opinions and attitudes, experience, knowledge and abi lities, classroom 

interaction and the school environment including the organization of the school, the 

support systems for students and teachers, and the avai labi lity of instructional 

materials which all influence the instructional performances of teachers . 

In this study, the attitude of teachers towards the intents of the social 

studies syllabus and teachers capability in translating the prescriptions of the 
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syllabus into practice are given due attention. As variables, the absence or 

presence of instructional resources in the school for the implementation of the 

syllabus such as basic teaching-learning materials, teaching aids and personnel 

support are also considered in the present study. 

Taking the above points into account, Stake's Responsive Evaluation Model 

is found to be pertinent to achieve the purposes of this study. 

3.2 Subjects and Sarnpling Procedures 

The subject of this study were grades 5 and 6 social studies teachers in 

South Gondar. The investigator concentrated on social studies because 

Geography was his minor in his undergraduate study and he has taught 

geography in the high school for five years . Thus , the knowledge and the skills 

required in this area would therefore help him to see problems and facilit ies in 

teaching social stud ies . 

The lower grades of the second cycle of primary education (grades 5 

and 6) were choosen because of the fact that the curriculum for these two 

grades was operational allover the country for at least two or three years. 

Therefore there is a general expectation that teachers gain experience and 

adjust to new programmes or teaching methods with the passage of time. In 

other words, since teachers have taught the new social studies syllabus for two 

or three years, they could accumulate sufficient experience in implementing the 

syllabus. Therefore , the observed teachers' classroom performance IS 

assumed to reflect the actual state of curriculum implementation. 

Finally, South Gondar was selected as the center of the study for two 

basic reasons. Firstly, the investigator is familiar with the study area since he 

is educated there and thus, it is hoped that he could secure adequate 

cooperation and assistance from educational officers, teachers and directors 

with a limited time available at the researcher's disposal. Secondly, such 

studies have never been carried out in the above study area. 
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The universe of the study includes all weredas and al l government 

schools of South Gondar Administrative Zone. In this regard , as to the 

statistical information obtained from South Gondar Administrative Zone 

Education Office, a total of 324 primary schools are properly functioning in the 

academic year of 1997/98. As the number of primary schools indicated above 

is too large, the need to use a multistage cluster sampling technique has 

become necessary. This sampling technique, according to Kerlinger 

(1986:120) and Koul (1988:116) is used in educational research when it is 

either difficult to compile an exhaustive list of the elements comprising the 

largest population, or when the target popu lation becomes too large in number 

or when the geographic distribution of units is scattered. By using this 

sampling technique it is quite common to have the final se lection of few 

elements made within cluster to represent the many hundreds or thousands of 

the total population. Thus, th is sampl ing technique is fe lt to facilitate easy 

access to reach the requ ired respondents with the limited time available at the 

researcher's disposal and to facilitate a reasonable control over the sample 

size without jeopardizing its representativeness. 

Therefore , us ing this sampling technique, among the ten weredas 

(districts) four weredas were selected at random i.e. , Debretabor Wereda , 

Farta Woreda, Fogera Wereda and Dera Wereda. In each wereda, four 

elementary schools were taken as a target group on the basis of easy 

accessibility by motor car. 

In supplying the information required, all social studies teachers of 

grades 5 and 6 in the selected sample schools were involved. In addition, the 

school directors and the School Pedagogical Center coordinators have also 

provided information to secure further data. 
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3.3. Instruments of Data Collection 

In order to collect data three basic instruments I.e.; questionna ire, 

observation rating scale and interv iew were emp loyed. 

3.3.1. Questionnaire 

Two kinds of questionna ire (open and close ended) were prepared 

orig inally in Eng li sh wh ich were latter translated into Amharic to be filled out by 

social stud ies teachers and principals of primary schools. 

The questionnaire prepared for social stud ies teachers has two parts. 

The f irst part was prepared to collect information regard ing the existence of 

conducive atmosphere for the implementation of the new socia l studies 

syllabus and factors identified that cou ld influence teachers' classroom 

performances. In the latter case teachers were requested to rank the factors in 

their degree of priority they felt that these factors affect their classroom 

performances in the school contexts. 

The second part of the teachers' questionna ire was prepared in the form 

of Likert type attitude sca le and the level of agreement was ind icated on a five 

point sca le (1-5) ranging from strongly disagree to strong ly agree. The 

purpose of this attitude scale questionnaire was to get information on the level 

of teachers agreement or disagreement with the prescript ions of the syllabus. 

Thus . each of the teacher involved in the study was requested to give an 

op inion about the attitudinal statements regarding the major intents of the 

syllabus by choos ing one of the five categories, "Strongly agree" , "Agree" , 

"Undecided", "D isagree", and "Strong ly disagree". 

Questionnaire for the schoo l directors consists of two parts . The first 

part of the questionna ire cons ists of 14 questions related to teachers' 

classroom performances at school. In th is context, directors were requested to 

rate the level of teachers' classroom performances in implementing the new 
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social studies syllabus on the basis of their frequent observation and common 

experiences using a rating scale of 1 to 5 in which 5 represents the highest 

level of performance. 

The second part of directors questionnaire was used to elicit information 

on their perception of factors that influence teachers ' practical work in the 

classroom. In this case, a set of poss ible factors were listed and school 

directors were asked to rank these factors accord ing to their priority of 

influence. 

3.3.2 Classroom observation Rating Scale 

Structured classroom observation rating sca le was developed by 

thoroughly examining the socia l studies syllabus and review of literature. This 

instrument was designed to serve as a guide line for the observation of social 

studies teachers' practical teaching. Thus, thirty-five items were prepared for 

four genera l aspects of teaching (General Teaching characteristics , lesson 

presentation skills, Questioning Skills and Classroom management skills). A 

five-po int rating scale (1 = Very low, 2 = Low, 3 = Average , 4 = High, 5 = 
Very high) was used for this purpose. 

3.3.3 Interview 

In order to substantiate the questionnaires both structured and 

unstructured interviews (see Appendix D) were made with all social studies 

teachers of grades 5 and 6, and the school pedagog ical center coord inators of 

the samp le schools . 

The interview with social studies teachers genera lly addressed to some 

problems encountered by teachers as they discharge their instructional duties 

and thereby to suggest some possible so lutions for the good prospects of the 

implementation of social studies syllabus. On the other hand, the interview 

with the SPC coordinators mainly focuses on the support services provided by 
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the school pedagog ica l center coord inators to the social stud ies teachers in 

facilitating the implementation of the syllabus. 

In genera l, the interview conducted with the teachers and school 

pedagogical center coordinators is aimed at strengthen ing the information 

obtained from the teacher themselves through questionnaire and the 

responses of the interview have been used in the process of discussing data. 

3.4 Try-out of the Instruments 

In order to select the items which best suit the purpose of the study, a 

total of ninety-five , items were given to six judges for eva luation. The judges 

were all graduate students i.e., two from the department of Educational 

Psychology, two from the department of Educational Administration and two 

from the department of curriculum and Instruction in Addis Ababa University. 

To keep the judges concentrate on selected points , a criterion of 

evaluation was prepared and distributed to them with the questionnaire 

regarding the purpose of the study which enables them to determine whether or 

not the questions specified are really re levant to the objectives of the study. 

Thus , the judges were asked to indicate each items degree of relevance for the 

stated purpose according to the following scales: Highly relevant (3) , relevant 

(2), somewhat relevant (1 ) and irrelevant (0). The judges were also given 

room to give any comment that they feel important regarding the items of the 

instruments. Items with a larage value of judges ranging from 1.75 to 3 were 

directly accepted for use by the investigators because this result is assumed to 

be more than the expected mean(1.5). On the basis of these, items 6,7, 13 

and 1 from teachers' questionnaire; 3.1 and 13 from directors' questionnaire, 

and 2.2 , 3.7 and 4.3 from the observation rating scale were rejected . Before 

omitting the items, reliability of the judges ratings was computed by using the 

rating reliability coefficient and found to be 0.837 for the observation rating 

scale, 0.928 and 0.744 for the teachers' questionnaire (for part one and part 
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two respectively) , 0.863, 0.88 for directors questionna ire of part one and part 

two (see Append ix E, F and G respective ly). 

The ratings which were made by the judges reduced the tota l number of 

items from 95 to 86. In addition to this based on the comments forwarded and 

further review of related literature , terms that found ambiguous were left out 

and those terms which were found to be genera l were refined for final use. 

After the relevance of items had been ensured by the judges, the try-out 

of instruments was carried out in Region 3 (Farta Wereda -- South Gondar 

Administrative Zone). The main purpose of the try-out was to check the 

usability of the instruments and the planned procedure of data collection. To 

this end, it was tested with ten teachers from five elementary schools of Farta 

Wereda (namely, Hamuswonz, Abaregay, Lualua, Selamiko and Enatitu 

Mariam elementary schools). 

After it had been filled in by these teachers , each questionnaire was 

examined item by item to detect ambiguous and unclear statements, response 

clues or other factors wh ich can affect the teachers' genuine responses. On 

the basis of the feedback received from these teachers some alterations were 

made on some of the instruction and statements of the draft questionnaire . 

With the exception of this modification all of the questions in the teachers' 

questionnaire were found to be useful for the purpose intended. In add ition to 

this, especia lly to examine the internal consistency of the attitude scale 

reliability coefficient was ca lculated by using coefficient alpha (Thorndik and 

Hagen, 1977:82) and found out to be 0.78 (see Appendix H). Similarly, on ly a 

few number of small corrections were necessary for directors questionnaire. 

After correcting the errors and conceptual difficu lties the final form of 

teachers' questionnaire and directors' questionnaire were prepared assuming 

that this wou ld serve to make responses reliable and valid. 
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With regard to the reliability of the obseNation on rating scale , inter­

obseNer agreement was calculated by using Pearson Product Moment 

Correlation Coefficient and found out 0.80 for the first session and 0.85 for the 

second session (see Appendix H). This level of reliability of ratings between 

obseNers shows that the obseNation scales are dependable instruments which 

would be readily used to evaluate teachers' classroom performances. 

3.5 Data Collection Procedure 

The investigator reported to the Zonal Administrative Educational 

Department (ZAED) to select the sample Districts. In the District Educational 

Office (DEO) the researcher selected the appropriate schools according to the 

criterion considering their accessibility by vehicle transport. In this regard, 

schools which were included in the pilot-test were not included in the main 

study. 

After the selection of the sample schools, the directors of the schools 

concerned were informed about the purpose of the study and were requested 

to support the work. Latter, the sample teachers were briefed and asked for 

their cooperation to provide data. Finally, questionnaires were distributed to 

the directors and teachers, and instructions were given on how to answer the 

questions to fill the necessary information. Besides, directors and teachers 

had the chance to ask the researcher in case they faced any difficu lties while 

filling in the questionnaire. 

At last, two obseNers were selected who have BA Degrees in 

Pedagogical science minoring geography. They have a teaching experience of 

8 and 9 years. Such an intentional selection was made on the assumption that 

these obseNers will have the necessary knowledge and pedagogical skills 

required to evaluate the social studies teachers. The obseNers were well 

oriented on the objectives of the study and the instrument employed. Besides, 

the copies of social studies syllabus of grades 5 and 6 that consist of lists of 

objectives, contents , teaching methods, teaching aids and evaluation 
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Concerning the second basic question, Pearson Product Moment 

Correlation Coefficient was computed to see the relationship between teachers' 

attitude and their classroom performance. A t-test for the significance of the 

correlation was also run (see Appendix I) . In addition to this, simple linear 

regression was used to indicate the impact of attitude on teachers' classroom 

performance and F-test was also computed to check the significance of the 

coeffic ient of determination (see Appendix J). 

Regarding the third basic question, a chi-square (X2) statistical test was 

employed so as to show whether or not there exists a statistically significant 

difference between less experienced and more experienced teachers in 

classroom performance with alpha 0.05 level of significance (see Appendix K). 

Lastly, the information obtained regarding the fourth basic question was 

summarized using percentage and a rank order. In the latter case, mean rank 

of each factor was calcu lated by multiplying the frequency of respondents with 

the rank value given to it, summing the products and dividing it by the total 

number of respondents . Then rank was ass igned to each of the mean ranks; 

with the highest mean rank getting the last rank and the lowest mean rank 

having the first rank, the next lowest the second rank etc. In this sense, the 

upper high ranks could indicate the major factors which hindered the 

implementation function of social studies teachers. Consequently, rank order 

correlation coefficient was computed to see the relation of teachers' and 

directors' ranking of the factors that influence teachers' classroom 

performances (See Appendix L) . 
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CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

This part of the study deals with describing, analysing and interpreting 

data obta ined from classroom observation, questionnaire and interviews 

interms of the basic questions posed in chapter one. All the basic data 

pertaining to the variables are summarized in the form of tables. 

4.1 The Background of Teacher Respondents 

The data on the background of the teacher respondents are given in 

Table I below in order to give a clear picture about the personal data of social 

studies teachers involved in this study. 

Table I 

Characteristics of Teacher Respondents 

Total 
Characteristic Category No % No % 

1 Sex Male 28 87.5 
Female 4 12.5 32 100 

2 Qualification 12+TTI 30 93.75 
12+2 2 6.25 32 100 

3 Teaching Experience 1-5 years 5 15.63 
6-10 years 13 40.62 
11-15 years 2 6.25 
16-20 years 8 25 
21-25 years 4 12.5 
Above 25 years - - 32 100 

4 Teaching loads Below 15 period 5 15.63 
16-25 periods 27 84.37 
Above 25 periods - - 32 100 

As shown in Table I, the majority i.e. , about 87.5% of the respondents 

were males and the rest 12.5% were females. In addition almost all (93 .75%) 

of the teachers were TTl graduates and the rest 6.25% of them were diploma 

holders . 
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syllabus (Item 1.2). Similarly, a relative ly large number of the observed 

teachers (81.25%) were judged as average regarding the adjustment of 

classroom instruction to the needs and abilities of the pupils (Item 1.3) and the 

rest 15.63% of the observed teachers were found to be low in this regard . 

Besides, as shown in Table II about 43.75% and 53.13% of the 

observed teachers were ra ted as low and very low respectively in promoting an 

instruction which students have the greater share (Item 1.4). As to teachers 

ability to lead discussion (Item 1.5) with the exception of 11 (34.38%) teachers 

who revealed average performance, more than ha lf (62.5%) of the observed 

teachers were found to be low in leading classroom discussion effective ly. 

Regarding teacher's effort to relate the subject matter to the daily life 

(Item 1.6), the results in Table II show that nearly all i.e., 62.5% and 28.13% of 

the observed teachers were judged as low and very low respectively. However, 

some teachers (3.12% and 6.25%) were rated as very high and average 

respectively in using issues related to the daily life of students as a means to 

elaborate the contents of the lesson. In the same manner, the data in Table II 

shows that 62.5% of the teachers were not in a position to use relevant aud io­

visual aids as suggested by the social studies syllabus (Item 1.7) and the 

same percentage of teachers were not using appropriate teaching aids to the 

topic they teach (Item 1.8). 

As can be seen in Table II , for most of the items the mean rating scores 

of teachers are less than the expected mean (three). The only strong point 

observed in this ca tegory was teacher's mastery of the content being taught 

(Item 1.1 ). With the exception of this , low performances were identified for the 

rest of the items. That is in most of the classrooms the observed teachers were 

not using varied instructional techniques as suggested by the socia l studies 

syllabus (ltem1.2) and adjustment of classroom instruction to the needs and 

abilities of the pupils (Item 1.3) was not as extensive as expected. Promoting 

student participation in classroom instruction (Item 1.4) was also neglected by 

majority of the observed teachers . In addition most of the observed teachers 

did not attempt to relate classroom instruction with real life situations. Instead, 
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the contents suggested in the syllabus were treated in their general concepts 

without any attempts to re late them to the specific situation of the locality. 

In general, as Table II portrays , it seems possible to say that almost all 

the variables identified under the category of general teaching characteristics 

of the teachers were not fully performed. Thus, the classroom observation 

results seem to lead one to assume that teachers rely on pure lecture. This 

implies that the observed social studies teachers seem to demonstrate a less 

frequent use of important methods and techniques such as group discussion, 

written reports, problems solving etc., as suggested in the syllabus. The result 

of this study accords with the study of Lewy (1977: 190-191) who stressed that 

not all teachers carry out programme instruction in the way intended by 

programme writers . Programme writers frequently prescribe learning by 

inquiry; instead many teachers overload lessons with explanations of an 

expository type. 

In an effort to shade further light on this issue, the researcher 

interviewed all social studies teachers to mention the method and techniques 

they more frequently use in instruction. On the whole , most teachers of social 

studies reported that they rely on the lecture method to present social studies 

lesson. They said , the suggested techniques of socia l studies such as inquiry 

technique, group discussion, debate, written reports etc. seem not as such 

useful to present a great deal of information to a large number of students 

within a short period of time . The teacher interviewees insist that the contents 

of social studies are very vast and there is no time to engage students in 

projects and other activities. Therefore , the size of the class and lack of time to 

cover the contents of social studies were mentioned as obstacles that prevent 

them from employing the suggested techniques of teaching . Consequently, the 

results of both the observation and interviewees' responses demonstrate that 

the teaching techniques suggested in the syllabus are not mostly used and the 

lecture method seems to be used in the social studies classroom. 
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4.1.2 Lesson Presentation Skills 

The heart of the instructional function of the teacher in teaching any 

subject area is a wel l articulated presentation of a lesson, Some of the 

activities that characterize lesson presentation include structuring of the 

lesson, giving deta iled explanation of concepts, using clear language, varying 

instructional activities , using appropriate movement and gesture expressions , 

In view of this , the teachers' skill of lesson presentation was evaluated interms 

of the eight variables under the category of lesson presentation ski lls (see 

Appendix A), The result is presented in Table III. 

Table III 

The Summary of Classroom Observation Resu lts on Lesson Presentation Skills 

Rating Scales 

Item Very High High Average Low Very Low Mean 

(5) (4) (3) (2) (1 ) 

Code No, No % No % No % No % No % x 
2,1 1 3,12 2 6,25 29 90,63 . - - - 3, 13 

2,3 - - 20 62,5 12 37,5 - - - - 3,63 

2.4 2 6,25 30 93.75 - - - - - - 4,06 

2,5 1 3,12 5 15,63 25 78,13 1 3,12 - - 3,19 

2,6 - - 1 3,12 1 3,12 29 90,63 1 3,12 2,06 

2,7 1 3,12 1 3,12 28 87,5 2 6,25 - - 3,03 

2,8 1 3,12 9 28,13 21 65,63 1 3,12 - - 3,31 

2,9 - - 3 9,37 4 12,5 20 62,5 5 15,63 2,16 

Grand Mean - 3,07 

As shown in Table III , teachers' presentation skill in giving clear and 

deta iled explanation (Item 2,3) and the ir efforts for a clear and vivid language 

(Item 2.4) were rated to be high that represent 62,5% and 93 ,75% respectively, 

The evidence in the same Tab le further shows that the proper structuring of the 

lesson (Item 2,1) , step-by-step lesson presentation (Item 2,5) , attempts to avoid 

destructing behavior (Item 2,7) and presentation of the lesson with variety in 

tone of voice (Item 2,8) of the teachers were judged as average which 

constitutes 90,63%, 78,13, 87,5%, 65,63% respectively, On the other hand, 
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90.63% and 62.5% of the observed teachers were found to be low in their 

performance of changing students ' activities (Item 2.6) and closing the 

instruction by giving a brief summary (Item 2.9) consecut ive ly. 

In general , the data presented in Table III seems to indicate that 

average teachers' performance was noticed in the majority of the lesson 

presentation skills that is in : 

• developing proper structure of the lesson, 

• step-by-step lesson presentation of the teacher, 

• avoid ing destructing behavior, 

• presenting with variety in tone of vo ice . 

Nevertheless low performances of teachers were observed in some 

areas, specifically in 

• Chang ing students activities (Item 2.6) 

• Closing the instruction by giving a brief summary (Item 2.9). 

On the other hand, as the review of the related literature (page 20-21 ) 

indicates, these are among the essential ski lls that teachers should be 

adequately equipped to provide effective instruction. By way of conclusion with 

the exception of these two items (Items 2.6 and 2.9) there was a tendency of 

better performances in terms of the majority of the var iables identified in these 

category. This indicates that considerable percentages of the teachers appear 

to have executed satisfactorily the variab les contained in the category. 

4.1.3 Questioning Skills 

The different authorities in the area of classroom research have 

underlined that questioning plays a fundamental role in the interactive phase of 

teaching. In view of this, a total of eight criterion variab les conta ined in this 

category were used to evaluate the quality of the teachers' skill with respect to 

question ing (see Appendix A) and th is is presented in the following Table . 
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Table IV 

Summary of the Classroom Observation Results on Question ing Skills 

Rating Scales 

Item Very High High Average Low Very Low Mean 

(5) (4) (3) (2) (1 ) 

Code No. No % No % No % No % No % x 
3.1 - - 1 3.12 16 50 15 46.88 - - 2. 56 

3.2 - - - - - - 7 21.88 25 78.12 1.22 

3.3 - - - - 4 12.5 28 87.5 - - 2. 13 

3.4 2 6.25 8 25 17 53. 12 5 15.63 - - 3.22 

3.5 10 31.25 15 46.88 7 21.88 - - - - 4.09 

3.6 1 3.12 4 12.5 22 68. 75 5 15.63 - - 3. 03 

3.8 - - 2 6.25 24 75 6 18. 75 - - 2.88 

3.9 - - 4 12.5 23 71.87 5 15.63 - - 2.97 

Grand Mean = 2.76 

It is depicted in Table IV that about a little less than half (46 .88%) of the 

teachers observed were rated as high and 31 .25% of them were judged as very 

high in provid ing adequate time for students to give responses (Item 3.5). On 

the other hand, from Table IV, it is clear that a fairly high proportion of the 

teacher in the sample i.e., 50%, 53.12%, 68.75%, 75%, 71.87%, of the 

observed teachers were rated as average in providing definite , clear and 

thought provoking questions (Item 3.1) , distributing questions to all members of 

the class (Item 3.4) , positive reaction to student's responses (Item 3.6), 

encouraging students to ask questions (Item 3.8) and handling students 

questions (Item 3.9) respective ly. 

On the other hand, nearly half of the observed teachers (46 .88%) and 

the largest proportion of teachers (87.5%) were found to be low in their 

performance in providing definite and clear questions (Item 3.1) and in 

generating questions of varying level of difficulty (Item 3.3) respectively. 

Similarly, the number of teachers who revealed very low level of performance in 

initiating an inquiry discussion than simple form of discussion (Item 3.2)was 

significant, that represents well over 78% . 
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Based on the results of the observation it would be possible to assume 

that in most of the variables, teachers performance was low. This is evidenced 

that for most of the skills the mean rating scores of teachers is less than the 

expected mean (three) and the Grand mean that reflects the general pattern of 

teachers' utilization of appropriate questioning technique is less than the 

expected mean. Particularly, during the observation, teachers' level of 

performance in initiating students instructional involvement by asking 

questions of different cogn itive level and in asking inquiry questions re lated to 

the content being taught was found to be negligible . For instance, words like 

how, why, explain, justify etc. were not used to begin the question to trigger an 

inquiry discussion. Instead, the observed teachers appeared to use questions 

for feedback purpose i.e. , questions, that were answered by the use of single 

word responses. Besides, such questions as "is it not", "right", "clear" and 

others were frequently posed by the teacher. During this time the investigator 

observed that students in mass repeatedly answered by saying "Yes/No". This 

means that each student's ability of comparing , contrasting , analyzing , 

synthesizing, reasoning, evaluating etc. based on evidences were not as such 

given due consideration . As a result, it seems that classroom interaction that 

may be created due to teachers' questions was less and the involvement of 

students as partner of the instructional process appeared to be minimal. 

4.1.4 Classroom Management Skills 

Teachers' classroom management and contro lling behavior plays an 

important role in enhancing the implementation of the syllabus. One of the 

major qualities this study focuses on is related to classroom management 

skills. The result is presented in Table V . 
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Tab le V 

Summary of Classroom Observation Results on Classroom Management skills 

Rating Scales 

Item Very High High Average Low Very Low Mean 

(5) (4) (3) (2) (1 ) 

Code No. No % No % No % No % No % x 
4.1 7 21 .87 17 53.13 8 25 - - - - 3.97 

4.2 1 3.12 5 15.63 25 78. 13 1 3. 12 - - 3.19 

4.4 11 34.37 15 46.88 4 12.5 2 6.25 - - 4.09 

4.5 - - 8 25 21 65.63 3 9.37 - - 3.16 

4.6 3 9.37 12 37.5 13 40.63 4 12.5 - - 3.44 

4.7 8 25 8 25 13 40.63 3 9.37 - - 3.66 

4.8 4 12.5 17 53.13 10 31.25 1 3.12 - - 3.75 

4.9 - - 14 43.75 15 46.88 3 9.37 - - 3.34 

Grand Mean = 3.57 

As it could be seen from Table V, about 53.13%, 46.88, 37.5%, 53.13% 

and 43.75% of the observed teachers were rated to be high in giving respect 

for all students (Item 4.1), encouraging students to express themselves freely 

and openly (Item 4.4), demonstrating preventive measures rather than control 

(Item 4.6), avoiding punitive corrective measures (Item 4.8) and giving positive 

regard for some students who some times cause discipline prob lems (Item 4.9) 

respectively. similarly 78.13%, 65.63% and 46.88% of ·the observed teachers 

exhibited average performance in helping students when they have difficulty 

(Item 4.2), re inforcing appropriate students' behavior (Item 4.5) and providing 

positive regard for those students who some times reveal discipline problems 

(Item 4.9) respectively. 

In general, a glance at the results summarized in Tab le V. exhibit that, 

the mean scores of all teachers for all of the skills identified in th e category of 

classroom management skills were found to be more than the expected mean 

(three). This implies that almost all the sample teachers are able to employ 

classroom management skills effectively. The finding of this study, therefore , 

corresponds with what was documented by Cohn and Rosmiller (1987:386) 

who asserted that effective teacher encourages positive behavior and controls 
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the negative ones to insure a high level of pupils learning, This implies that 

effective teacher gains and holds attention of students and maintains a 

classroom environment conducive to learning, In sum, on the basis of what the 

data reflected , it may be possible to say that good results have been 

documented In the light of classroom management skills than the 

aforementioned teaching skills that have been discussed in the previous sub, 

sections, 

4.1.5 An Overall Summary of Teachers' Classroom performance 

An overall summary of teachers' classroom performance is presented in 

the following Table to give a clear picture of the performance of the observed 

Teachers on the four major instructional categories. 

1. 

2, 

3. 

4. 

Table VI 

Classroom performances of Social Studies Teachers in the four 

Categories of Instructional Skills 

Rating Scales 

Categories of Instuctional Very Very 

High High Average Low Low 

(5) (4) (3) (2) (1 ) 

Skills % % % % % 

General Teaching Characteristics 1.95 8.20 25 47.66 17.19 

Lesson Presentation Skills 2.34 27.73 46,88 20.70 2.35 

Questioning Skills 5,08 13.28 44 .14 27,74 9.76 

Classroom management Skills 13.28 37.5 42.58 6,64 -

Grand 

Mean 

Scores 

x 

2,30 

3.07 

2,76 

3.57 

I Mean of the Grand Mean = 2.93 

Note.Average percentage IS used here . 

An examination of the data in Table VI clearly shows that large 

proportions of teachers (47,66%) were rated to be low interms of the variables 

labeled in the category of general teaching characteristics and 17,19% of them 

as very low. Seen against all the variables in the general teaching 

characteristics , it is only about 8,20% and 1,95% of the observed teachers who 
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were found to be high and very high respectively, while the other 25% of them 

as an average. 

Similarly, 27.74% and 9.76% of the observed teachers were judged to 

be low and very low consecutively in view of the skills required for using 

effective questioning technique . On the other hand, 44.14%, 13.28% and 

5.08% of the observed teachers were rated as average, high and very high 

respectively in using effective questioning technique. 

In view of lesson presentation ski lls, about 46.88% of the observed 

teachers were judged as an average rank and more than one-fourth that is 

27.73% and 2.34% of the observed teachers were rated as high and very high 

respective ly. It is only less than a quarter i.e., 20.7% and 2.35% of the 

observed teachers who were rated to be low and very low consecutively. A 

look at the resu lts reported in Table VI also show that more than one-third of 

the teachers (37.5%) were ranked to be high and 13.28% of them were found 

to be very high re lated to classroom management skills. On the other hand, 

42.58% of the teachers were found to be average in the skills of classroom 

management. It is only 6.64% of the observed teachers who were found to be 

low in managing and contro ll ing classroom situation. 

The general results of this study have indicated that the overall level of 

teachers' classroom performance tends to be be low expectation. A lthough the 

performance Grand mean scores of teachers in classroom instruction is more 

than two in all of the four categories general teach ing characteristics (2.3), 

lesson presentation skills (3.07), question ing skills (2.76), and classroom 

management skills (3.57) , there are certain instructional categories which have 

been less implemented than the other. On the basis of what the data reflected 

in Table VI, it may be argued that there is a general decreasing tendency of 

teachers' classroom performance from classroom management skills to lesson 

presentation skil ls and then to questioning skills and to general teaching 

characteristics . 
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The mean scores in Table VI indicate that of all the instructional 

categor ies presented in this study, the general teaching characteristics 

variab les appear to have been least effected by the majority of the teachers. 

This was followed by questioning skills - where this is an aspect that teachers 

are less effective. On the other hand, teachers have shown better performance 

(average performance) in employing most of the variables of lesson 

presentation skills. Finally, among the four major instructional categories, the 

present findings indicate that all teachers under investigation have been found 

in a better condition in emp loying the various criterion variables in the category 

of classroom management skil ls. 

In view of the generalization that can be drawn from the findings of the 

present study, it can be said that teachers' instructional qualities with respect 

to general teaching characteristics and questioning skills were found to be 

below expectation and this implies that the observed teachers seemed to have 

not acted adequate ly in promoting students' successful learning. In almost all 

the observed classrooms, oral presentation (lecture) was the predominant 

teaching procedure employed by social studies teachers and activities like 

group discussion, asking questions of various level of difficulty to trigger inquiry 

discussion, written reports , projects and committee works which have a great 

role in helping students to apply the concepts learned were not observed. As a 

result students in almost all the lessons observed were passive and were not 

fully engaged in the instructional programme. This therefore, could be viewed 

as the teachers' serious instructional problems which could have a negative 

impact upon the success of students' learning. The findings of th is study, 

therefore, disconfirm with that of Brown and associates (1982:40) who stressed 

that the lecture method should have no place in the primary schoo ls. 

In sum, based on the findings , it appears reasonable to assume that the 

current state of social studies teachers classroom performance seemed to be 

low regarding the general teaching characteristics and questioning skills . 

There are several possible exp lanations for this pattern noted in this study. 

First, the observed teachers may lack familiarity with alternative instructional 

techniques and the way to execute them during their training In the training 
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programme student teachers learn not only the content but also the method of 

teaching employed by their instructors. Therefore, the observed teachers may 

lea rn the method that they are employing currently from the ir instructors during 

their training. 

Second, the observed teachers may believe that the role of the teacher 

is on ly to present information for students. Therefore, if the teacher believes 

that he or she is the on ly authority of knowledge, he/ she may have difficulty in 

using an inquiry approach that depends heavily on pupil provided information. 

Third, as one can observe the personal data of teacher respondents 

(see Table I) , majority of the teachers (93 .75%) were not qua lified for this level. 

The qualification requ ired for the second cycle of primary education in Ethiopia 

is diploma from teacher training co lleges. However, the present state of affa irs 

reveals that teachers are the graduates of TTl that are certified to teach any 

subject offered at this level without any special ization in a specific subject area. 

This indicates that the observed teachers may not have the necessary 

academic and professional inputs required for the effective teaching of social 

studies. 

Fourth , in addition to the aforementioned reasons, size of the group, the 

availability of time and materials to the teacher, which is going to be discussed 

in depth towards the end of this chapter may also contr ibute a lot to the low 

leve l of teacher's performance in employing effective questioning technique 

and general teaching characteristics. 

School directors were also asked to rate social studies teachers 

classroom performance on the bas is of their frequent observations. This was 

cons idered as an additional source of information. The items given for school 

directors to eva luate socia l stud ies teachers focus on a more general teaching 

behavior of the teacher . 
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Item 

Code No. 

1 . 1 

1.2 

1.3 

1.4 

1.5 

1.6 

1.7 

1.8 

2.1 

3.2 

4.1 

4.2 

4.4 

Table VII 

Directors' Evaluation of Social Studies Teachers' Classroom 

Performance Level on Some Selected Items 

Rating Scales 

Very High High Average Low Very Low 

(5) (4) (3) (2) (1 ) 

No % No % No % No % No % 

17 53.13 13 40.62 2 6.25 - - -
3 9.38 10 31.25 17 53.12 2 6.25 -

5 15.63 17 53.12 10 31.25 - - -

5 15.63 21 65.62 5 15.63 1 3.12 -
4 12.5 21 65.62 7 21.88 - - -

2 6.25 11 34.37 16 50 3 9.38 -

3 9.38 19 59.37 9 28.13 1 3.12 -
2 6.25 21 65.62 9 28.13 - - -
6 18.75 21 65.62 5 15.63 - - -
- - 20 62.5 12 37.5 - - -

9 28.13 21 65.62 2 6.25 - - -
6 18.75 24 75 2 6.25 - - -
9 28.13 22 68.75 1 3.12 - - -

Mean 

x 
- 4.47 

- 3.44 

- 3.84 

- 3.94 

- 3.9 

- 3.38 

- 3.75 

- 3.78 

- 4.03 

- 3.63 

- 4.22 

- 4.13 

- 4.25 

Grand Mean = 3.90 

" Items see Appendix C. 

It is apparent from the data that 40.62%, 53 .12%, 65.62%, 65.62%, 

59 .37%, 65.62%, 65.62% , 62.5%, 65.62%, 75% and 68.75% of all the social 

studies teachers were judged to be "high" by directors of the schools in their 

teaching skills of items code number 1.1 , 1.3, 1.4, 1.5, 1.7, 1.8, 2.1, 3.2, 4.1 , 

4.2 and 4.4 respectively. It is only 53 .1 2% and 50% of the teachers rated as 

"an average" in the teaching skills of items code number 1.2 and 1.6 

consecutively. 

In general, the data presented in this part of the research seems to 

indicate that teachers classroom performance was rated high by school 

directors in such activities as : 

• teacher's subject matter knowledge (Item 1.1) 
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• teachers' attempt to adjust classroom instruction to pupi ls needs 

and abil ities (Item 1.3) 

• promoting students' participation in classroom instruction (Item 

1.4) 

• teachers' ability to lead discussion effectively (Item 1.5) 

• teachers' ability to demonstrate visual aids as suggested by the 

syllabus (Item 1.7) 

• the appropriate utilization of teaching aid (Item 1.8) 

• developing proper structure of the lesson (Item 2.1) 

• presenting students with puzzling event (Item 3.2) 

• respecting students (Item 4.1) 

• helping students when they have difficulty (Item 4.2) and 

encouraging students to express themselves freely and openly 

(Item 4.4) 

It is on ly Items1 .2 and 1.6 ie , usage of varied instructional techniques 

as suggested by the syllabus and the teachers' effort to relate his or her 

teaching to the daily life that were rated as an average. Therefore~ an 

examination of the above data revea ls in the majority of the teach ing skills, 

teachers were judged high or an average and none of them were rated low or 

very low by school directors. 

In this sense, directors evaluation confirms with the observation results 

in item 1.1, 4.1 and 4.4. where majority of the teachers were judged to be high 

by the observers that constitute 56.25%, 53.13% and 46.88% respectively (see 

Table II -V). With the exception of these items, as one can refer back to Table 

II through V, teachers were judged to be low or average by the observers for 

the rest of the items . 
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4.3 Overall Teachers' Attitude Toward the Intents of Social Studies 

Syllabus 

In add ition to the assessment of teacher's classroom performance in the 

four categories of instructional ski lls, it was found essential to see teachers 

attitude toward the major guidelines of social studies syl labus. In this study, 

therefore, the attitudes of teachers toward the social studies syllabus was 

surveyed using a 5-point Likert scale which denotes values from strongly agree 

to strong ly disagree. 

In order to see the distribution of the respondents into the favourab le 

and unfavourab le attitudinal directions, the survey group was dichotomized. 

The dichotomy was based upon the mean attitude score for the respondents as 

determined from their response to the items of the general attitude in the 

questionnaire. The distribution is as follows. 

Table VII I 

Distribution of Teacher Respondents into the Favourable and Unfabourable 

Attitude Toward the Specification of Social Studies Syl labus 

Teachers ' Attitude No % 

Favourable 15 46.87 

unfavourable 17 53.13 

Total 32 100 

As the distribution reveals among the tota l respondents 53.13% had 

unfavourab le opin ion in the major prescription of the social studies syllabus , 

while the remaining 46.87% have shown a favourable reaction. That is a little 

more than half of the teacher respondents tended to evaluate the overall 

aspects of socia l stud ies syllabus negatively which implies this percentage of 

teachers exhibited a low leve l of agreement to the implementation demands of 

the syllabus . 
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These 17 (53 .13%) teachers have negative attitude towards the intents 

of social studies syllabus possibly because these teachers may be ill-informed 

about the intended changes of the new curriculum of primary school. That is to 

say if teachers don't have a clear vision about the new curriculum and if they 

don't know what is expected of them from the new curriculum, they could have 

no interest in the major intents of the new syllabus. An other possible reason 

could be the relative departure of the implementation demands of social studies 

syllabus from the usual practice of teachers. This seems to be due to the 

increasing complexity of the demands of the syllabus as compared to the 

previous social studies syllabus. In this regard Chapman and Mahlk (1997:5-6) 

confirmed that a curriculum plan which makes a radical departure from the 

usual practice is particularly susceptible to modification and resistance by 

teachers in their day-to-day activities. 

In this connection, the other aspect investigated was the relationship 

between teachers' attitude toward the social studies syllabus and their 

performance level in practical teaching . In line with this, the sum of the 

responses given for individual items of the attitudinal questions and the sum of 

those of the various indices of the teachers' performance level evaluations 

were compared. In the following Table the association between attitude and 

performance has been presented. 

Table IX 

The Relationship Between Attitude and Classroom performance of Teachers 

Variables fbetween t-test SSreg SStot ( F-test 

Attitude 

and 0.46 *2.84 520.97 2436.56 0.214 *8.1679 

Performance 

Note: * P < 0.05 

tex = 2.04, P < 0.05 

F (1,30)= 4.17 
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SSreg = 

SStot = 

= 

Sum Square regression 

Sum Square total 

Coefficient of Determination. 

As indicated in Table IX, the observational data presented in the 

previous sections was compared to the attitudinal scores of social studies 

teachers using Pearson Product Moment Correlation Coefficient. As it is 

shown above, there was a moderate positi ve correlation (r= 0.46) between the 

teachers' attitude toward the syllabus and their level of performance. To test 

the significance of the results of correlation coefficient, t-test was computed. 

The results indicated that, the tabulated t-va lue (2.84) for this group is 

identified to be greater than the critical t-value (2.04) at 0.05 level of alpha and 

n-2 degree of freedom (see Appendix-I for the calculation). This imp lies that 

the higher the attitude scores of teachers the higher their level of classroom 

performance will be and the reveres is true . 

Besides, in order to determine the impact of attitude on teachers' 

classroom performance, simple regression was calculated (see Appendix-J for 

the ca lculation) . As the result portrays, 21.4% of the variations in classroom 

performance is accounted for by the attitude of teachers toward the syllabus. 

The significance of the coefficient of determination was also computed using 

the F-test and the calculated F-value (8.1679) is identified to be greater than 

the cr it ical F-value (4.17) at 0.05 level of alpha. The result of the regression 

analysis implies that attitude of teachers toward the prescription of the syllabus 

appears to be a predictor of teachers ' classroom performance. The results may 

therefore give way to conclude that the higher level of teachers' attitude, the 

better would be their classroom performance. 

The above finding is consistent with many of the findings observed in the 

literature reviewed. For instance, this conclusion supports the findings of 

Cooper (1986:5) Chronbach (1974:117), Firestone (1996:216) Saylor and 

associates (1981: 263) and many other researchers , who contend that 

teachers' commitment and acceptance to the new curriculum is especially 

necessary for successful implementation. Th is means that teachers' 
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commitment and acceptance is more closely tied to aspects of teachers' work in 

their classroom . 

4.4 Difference between the Less Experienced and the More 

Experienced Teachers in Classroom performance 

There is an overall tendency that teachers performance is better with an 

increase of teach ing experience. In this sub-section teachers' classroom 

performance was examined in terms of their years of teaching experience. To 

this effect teachers were grouped into two (less experienced and more 

experienced teachers). The first group i.e., less experienced consists of 

teachers whose teaching experience is less than 11 and the second group i.e. , 

more experienced teachers cons ists of those whose teaching experience is 11 

years and above . 

Table X 

Teachers' Classroom performance Scores in Relation to Teaching Experience 

Teachers' Classroom Performance 

Characteristics Above the 8elow the Total x X2 

Grand Mean Grand Mean 

Less Experienced Teachers 3 15 18 95.1 

More Experienced Teachers 10 4 14 102.8 *8.031 

Total 13 19 32 

Note: Grand Mean = 98.5. 

To check whether or not there is a difference between more experienced 

teachers and less experienced teachers in classroom performance a chi­

square (X2) statistical test was used (see Appendix-K for the calculation). 

As Table X shows the result of the computed Chi-square depicts that the 

tabulated chi-square value (X2 = 8.031) for teachers classroom performance 

was greater than the critical chi-square value (X2. 0.05 = 3.84) . This implie 
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that the difference in classroom performance between more experienced and 

less experienced teachers is statistical ly significant. This would mean that 

more experienced teachers appear to implement the syllabus more skillfully 

than those of the less experienced teachers. This may be due to the fact that 

the possession of a fair number of years of teaching experience would put 

teachers in a better position to employ the different techniques of teaching , to 

identify learn ing difficulties in their students and give remark about their 

different attributes. 

The findings of the present study confirm with what was documented by 

Husen and associates (1984:26-27), Clark and Peterson (1986:279-280), 

Brown et aI. , (1982:194), Cole and Chan (1994:55) and many others that found 

out a positive correspondence of teachers' teaching experience and their 

actual performance in the classroom. But on the other hand, the results of this 

study fail to confirm with Borich's (1988:3) findings that found insignificant 

correspondence of teachers years of teaching experience and their classroom 

performance. 

One possible reason for the discomformity of this finding with that of 

Borich's discovery is the motivation teachers have because of their experience 

in Ethiopia today. In a system where there is incentives for more experienced 

teachers, as it is true in Ethiopia today, it wou ld not be surprising if more 

experienced teachers are better than less experienced teachers in practical 

teaching . The implication is that, teachers who worked in the system having 

better promotion and improvement; and look for good prospects of 

development because of their experience are more li kely to be very adequate 

in performing classroom activities . If such is the case , then , the direct 

re lationship between teachers' experience and performance is very likely to 

occur. 

However, it is worthy to note that in the schools studied both more 

experienced and less experienced teachers appear to have common problems 

and the subsequent discussion is devoted to this issue. 
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4.5 Factors that Influence Teaches' Classroom Performance 

It needs to be stressed that the level of teacher's attitude and their year 

of experience alone are not guarantees for teaching effectiveness. Their 

teaching effectiveness by and large wou ld also depend on the kind and quality 

of training they have gone through , the support service given to them, the 

availability of instructional materials and the working conditions they have. The 

following discussion is devoted to this. 

Table XI 

Support Service Provided for Teachers 

Teacher 
respondents 

S.No. Items No. % 
1 Orientation is given how to implement the new social 

stud ies syllabus. 
Yes 26 81.25 
No 6 18.75 
Total 32 100 

2 types of in-service training given for the teachers 
Summer College Courses 1 3.85 
Summer TTl Course - -
Workshops and Seminars 25 96.15 
Total 26 100 

3 The adequacy of in-service programme 
High - -
Averaqe - -
Low 26 100 
Total 26 100 

4 The support given by the school directors 
High 5 15.63 
Average 14 43.75 
Low 13 40.62 

Total 32 100 

As shown in Table XI, of the total number of teachers involved in the 

study 26 (81 .25%) of the social studies teachers have got in-service training 

opportunity. Whereas the re st 6 (18.75%) teachers have reported that they are 

not given any orientation or refresher courses regarding the implementation of 
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not given any orientation or refresher courses regarding the implementation of 
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the new social studies syllabus. Following this an attempt was made to find out 

the type of in-service training programme teachers followed . Accordingly, 

among the twenty-six teachers who participated in in-service training , it was 

found out that only 1 (3.85) participated in college summer courses and the rest 

25 (96.15%) teachers participated in seminars and workshops for a few weeks . 

About the adequacy of the duration of the training , all the 26 (100%) teachers 

reported that the orientation was low to equip them with the necessary teaching 

skills. 

As it can be observed in Table XI , teachers were requested to rate the 

support they get from the school directors from high to low. About 43.75% of 

the teacher respondents rated the support rendered by the school directors as 

average. On the other hand, about 40.62% of the teacher respondents are 

less satisfied with the support they get from directors and the rest 15.63% of 

the teachers rated the support of the directors as high. 

As can be seen on the Table , training has been very short most of them 

are only a few weeks in length. Th is indicates that majority of the tea chers 

(81.25%) are given in service trainings which were not adequate . 

Some relevant points were also raised during the interview with social 

studies teachers in this regard . According to their views, the duration of the 

workshop provided was too short to acquire adequate knowledge and skills to 

handle tasks that they are expected to perform. For instance, one grade 6 

teacher in Fitawrari Gebrye Elementary School noted that two weeks in-service 

training was very confusing because it covered too many things in a short 

period of time. An other complain of teacher interviewees in this regard was 

that teachers are not asked in order to know and understand their impressions, 

difficulties and obstacles in implementing the curriculum. For example, two 

teachers in Tabor Elementary school sa id that, almost no continuous follow-up 

is made by the concerned authorities to assess the degree to which what is 

offered in the workshop and seminars have been being realized. 
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On the basis of what the study group has reflected , it may be argued 

that teachers have little orientation concern ing the new curri cu lum. Based on 

this one can say that unless the approach of basic assumption that underlies a 

given curriculum is properly understood by the teacher, who are the real 

implementers, any effort geared toward achievement of the objectives might be 

in vp.in. In agreement with th is, Friedman (1980:7) has pointed out that, it is 

wrong to assume that teachers once passed through pre-service teacher 

education programme are always perfect in classroom teaching . It is through 

in-service training programme that teachers often modify their teaching 

behavior and shaped their skills of teaching . 

In addition to the points discussed above, effective running of the 

teaching-learning process requires the coordinated effort of the school 

administration. Especially school directors have direct responsibility to give 

guidance and support for teachers in order to enhance their effectiveness. In 

view of this as Table XI reveals, there is variation in the responses of teachers 

regarding the amount of support services provided for teachers by school 

directors. This implies that all school directors are not equally concerned about 

the implementation demands of the syllabus. The findings of this study 

therefore, confirm with Fullan (1992:49) contention that, although school 

directors are crucia l to success not all directors are effect ive in this case. To 

perform their role, according to Fullan , directors need to be knowledgeable and 

committed about the curriculum goals and expected uses in order to 

understand the needs, progress and problems teachers experience during 

implementation. Therefore, it is only those who are knowledgeable and 

committed to the curriculum are successful. 

Another important factor which attributes to facilitate or hamper the 

instruction of social studies is the availability and/ or the adequacy of teaching­

learning materials . With out the necessary instructional materials teachers 

wou ld become handicaped to effectively carry out their tasks . 
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Table XII 

The Condition of Instructional Materials 

Teacher Respondents 

Instructional Adequate Inadequate Non-existent Total 

Materials No % No % No % No % 

Students text 4 12.5 28 87.5 - - 32 100 

syllabus 9 28.13 23 71 .87 - - 32 100 

Teachers guide 7 21.88 25 78.12 - - 32 100 

Maps 5 15.63 26 81.25 1 3. 12 32 100 

Charts - - 9 28.13 23 71.87 32 100 

Graphs 1 3.12 9 28.13 22 68.75 32 I 100 

Photography 1 3.1 2 5 15.63 26 81.25 32 100 

Globes 1 3.12 6 18.75 25 78.13 32 100 

Real objects 1 3.12 14 43. 75 17 53.13 32 100 

According to the data in Table XII , 87.5%, 71 .87%, 78.12% and 81.25% 

of the teacher respondents reported the inadequacy of students textbooks , 

syllabus , teacher's guide and maps respectively. Reference to the Table 

shows that, of the total respondents 71 .87%, 68.75%, 81.25% and 78.13% of 

the teachers indicated a complete absence of charts, graphs, photographs and 

globes at their school disposal respectively. Although about a little less than 

half (43 .75%) of the total teachers reported the inadequacy of real objects , 

there are still a considerable number of respondents (53.13%) who assured the 

non existent of real objects in the ir schools. 

As can be seen from the Table, students text , syllabus and teachers 

guide are inadequate in the surveyed schools. The condition becomes more 

sever when one assesses the availabil ity of charts, graphs, photographs , 

globes and real objects in the schools. These instructional aids were found to 

be non-existent in all schools to be employed while teaching social studies . 

In general , the absence of enough copies of textbooks , syllabus , 

teacher's guide, and maps, and the non-existent of charts, graphs, 
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photographs, globes and rea l objects are crucial problems in a ll the sixteen 

schools in which this study was carr ied out. However, as it is displayed in 

Table XII , although textbooks , syllabus and teacher's guide are inadequate 

these are in a better position as compared to other instructional aids. This 

could be to some extent reveal the fact that these materials are the basic tools 

of instruction, and hence are made available, in all schools by the concerned 

authorities. 

A great deal of discussion time was devoted with school pedagogical 

center coordinators of all the surveyed schools to get their views on the 

availability and adequacy of instructional aids. One of the items raised for 

discussion to the School Pedagogical Center Coordinators addressed to the 

extent to which the School Pedagogical Center (SPC) accumulates relevant 

teaching aids for social studies. The responses of almost all interviewees 

revealed that the SPC s have certain teaching aids particularly relevant to the 

subject of social studies . At the same time the investigator could see some 

teaching aids in the pedagogical centers which are directly related to social 

studies. For instance political maps of Ethiopia , Africa and the world are some 

of the common ones. 

The school pedagogical center coord inators of the sample schools 

reported that social studies teachers have a regular meetings of two times in a 

week to discuss issues regarding the preparation of teaching aids . However, 

all the interviewees reported that there is an acute shortage of fund for running 

the activities of SPC and to make available the necessary materials for the 

production and utilization of social studies instructional aids . For instance, one 

SPC coordinator in Woreta Elementary school reported that the SPC doesn't 

have adequate basic materials such as ruler, ink, sheet of cloth and stationery 

materials for the teachers to undertake any of the activities for the preparation 

of teaching aids for the teaching-learning process of social stud ies. 

In sum, it can be concluded that better teachers classroom performance 

is not merely a function of teachers characteristics but also the availability of 

instructional materia ls and situational factors at the schoo l playa significant 
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role. Therefore, although it is quite inconclusive to generalize that poor 

conditions of instrucitonal materials could totally halt the teaching-learning 

process, it can hamper the teachers ' curriculum implementation attempt and 

the learning activities of students as effective as they should be . The findings 

of this study is therefore, in line with the argument of Chapman and Mahllack 

(1997:6) who reported that in many countries there is a striking mismatch 

between the ambitions of an intended reform programme and the means 

provided for its implementation. This gap may be enormous and fatal in the 

poorest country, in which Ethiopia is not an exception , where textbooks and 

supply materials are lacking . 

It is general ly recognized that there is no one sing le factor that attributes 

to the low or high level of teachers classroom performance. The responses 

from social studies teachers and principals of the sample schools regarding the 

major factors that influence teachers' classroom performance are presented 

below. 

Table XIII 

Teachers and Principals Ranking for Factors that Cou ld Influence Teachers 

Classroom Performance in Implanting the New Social Studies Syllabus 

Teacher Director 
Factors that Influence Teachers' Respondents Respondents 

S.No Classroom Performance Mean Rank Mean Rank 
1 Shortage of curriculum materials (syllabus, teacher's 

guide, textbooks etc.) 5.44 6 4.73 
2 Inadequacy of teaching aids 5.41 5 4.6 
3 Overcrowded classroom 3.25 1 3.06 
4 I nadequacy of periods alloted 5 4 7.47 
5 Pupils discipline 10.53 12 10.67 
6 Teachers' overioad 6.5 7 7.27 
7 Absence of adequate library facilities 6.81 8 6.8 
8 Low explicitness of the syllabus 10.22 11 10 
9 Absence of teacher' participation in workshops and 

seminars 3.38 2 2.73 
10 Low level of support given by the school pedagogical 

center 9.41 10 10.13 
11 Inadequate pre-service training of teachers 7.41 9 8.13 
12 Delay in the delivery of textbooks and other teaching 4.47 3 2.27 

materials 

As shown in Table XIII , a list of possible factors that have an impact on 

teachers' classroom performance are given ranks by both teachers and 
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directors accord ing to their degree of influence. To determine whether or not 

teachers' ranking of factors vary or relate, Rank Order Correlation coefficient 

was computed. As ind icated in Appendix-L all teachers ' judgement and 

directors judgement on the factors that influence teachers classroom 

performance show a strong relationship (r=0.89). To check the significance of 

the resu lts of correlation coeffi cient, t-test was computed. The resu lts indicated 

that the computed t-value (6.173) for this group is greater than the critical t­

va lue (2.23) at 0.05 level of significance and n-2 degree of freedom. 

The results reveal that overcrowded classroom, absence of teacher 

participation in workshops and seminars, delay in the delivery of textbooks and 

other teaching materials , inadequacy of periods alloted , inadequacy of 

teaching aids and shortage of curriculum materials are those factors which took 

the upper six ranks by teacher respondents. 

As Table XIII depicts, although there is a little variation in their ranking , 

the first six problems of teachers also took the upper ranks by school directors 

except at one point where directors give the 8th rank for the factor inadequacy 

of periods alloted. This factor held the fourth rank by the ratings of teacher 

respondents . Except this , there is no magnified difference in ranks given by 

both teachers and directors. 

To have a clear pictu re about these factors, the upper six major factors 

that influence teachers classroom performance are presented in some details 

as follows. 

The first factor selected by teacher respondents is overcrowded classes. 

To use an inquiry approach, which is the dominantly suggested strategy in the 

instructional specifications of social studies syllabus, having an optimum 

manageable class size is a necessary asset. Davies (1981 :118) has 

suggested that 10-25 students in a classroom is a normal size to conduct 

effective discussion and to give ind ividual attention for each and every 

students. That means if a class size is large, a teacher will not be in a position 

to provide the necessary attention and assistance for each and every students. 
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Under such circumstances group work and group discussion failed to be 

maintained. The teacher interv iewees also assured that one of the most 

serious problems hindering the implementation of the syllabus is the largeness 

of the class. 

The other important factor ranked second by both teachers and directors 

of the school is the absence of in-service training such as workshops, seminars 

and other refresher courses. In fact, the Ministry of Education now provides 

courses for the untrained teachers to improve the academic and professional 

standard of teachers . However, although some steps have been taken by 

regional and zonal educational office in reaction to the problem of in-service 

training , the problem has not been reduced much. This problem still exists and 

ranked as a serious obstacle . to the effective implementation of social studies 

syllabus. 

The other problem which took the upper six ranks appear to be delay in 

the delivery of textbooks and other teach ing materials. Although this factor is 

rated as the third serious influential factor by teachers, it is cited as the first 

problem by school directors. In this sense the Ministry of Education seems 

incapable of anticipating the educationa l materials requirement of the schools 

and seem unable to deliver the materials to the schools on time. The findings 

of this study in this regard confirm with Lewy's (1977: 132) contention that the 

organizational problems of delivery are complex and extremely difficu lt in 

developing countries, including Ethiopia , with poor transportation and 

communication system. 

Inadequacy of periods alloted is also one of the factor included in the 

category of the higher six ranks . This was also supported by the teacher 

interviewees. A discussion made with social studies teachers indicates that, 

while the number of periods available for social studies is inadequate, the 

amount of content to be covered especially in grade 6, is too much. Teachers 

of grades 5 and 6 have only four periods per week, of this one is devoted to 

radio programme. Almost all of the teacher interviewees said that a very 

limited content can be covered if we were to follow the inquiry approach as 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1 Summary 

The purpose of this study was to evaluate teachers' classroom 

performances in implementing the new social studies syllabus in the lower 

grades (g rades 5 and 6) of the second cycle of primary education and thereby 

to examine the problems encountered by teachers during the implementation of 

the syllabus with particular emphasis to south Gondar Administrative Zone. In 

relation to this, the following major research questions were raised. 

1. What is the level of teachers' classroom performance in employing 

appropriate teaching methods and techniques to facilitate the 

implementation of the new social studies syllabus? 

2. What relationship does it exist between teachers attitude toward the new 

social studies syllabus and their classroom performance? 

3. Is there significance difference in classroom performances between the 

less experienced and the more experienced teachers? 

4. What are some of the factors which affect teachers' classroom 

performances in implementing the new social studies syllabus? 

In order to seek answers to the above basic questions, questionnaires, 

interviews and classroom observations were used to obtain data from teachers , 

directors and School Pedagogical Center coordinators of the sample schools. 

The data obtained through these instruments were ana lyzed using percentage, 

mean score, correlation coefficient, simple regression, chi -square , t-test and F­

test for significance. 
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On the basis of the ana lys is made on the data secured through the 

above procedures, the major f ind ings of the study are summarized as fo llows: 

1. As to the level of teachers ' classroom performances, 47.66% and 

17.19% of the social studies teachers were judged as "low" and "very 

low" respectively in the skills of general teaching characteristics. 

2. In the skills of lesson presentation 46.88% and 27.73% of the observed 
• . . " <~ 

teachers were judged as "an average" and "high" consecutively. 

3. With regard to questioning skills , 44.14% and 27.74% of the social 

studies teachers were rated to be "average" and "low" respectively. 

4. In the skills of classroom management, majority of the observed 

teachers were judged as "average" (42.58%) and "high" (37.5%) 

respectively. 

5. In all schools, there are certa in proportion of teachers (53.13%) who 

revealed a low level of agreement with the major intents of the socia l 

studies syllabus . Besides, a moderately positive association (r=0.46) 

was found out between teachers attitude toward the syllabus and the ir 

classroom performance. Consequently, 21.4% of the variations of 

teachers classroom performance was accounted for by their attitude 

toward the major intents of the syllabus. 

6. A significant difference was found out between less experienced and 

more experienced teachers in class room performance. 

7. It is evident that majority of the teachers (8 1.25%) have got the 

opportunity of on-job-training exposure concerning the new curriculum. 

8. The current provisions of social studies syllabus, teacher's guide and 

students' textbooks are rated inadequate by a significant number of 

respondents (79.16%). The other teaching-learning materials such as 

charts , graphs, photographs , globes and real objects are found to be 
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teachers' level of attitude, the level of teachers' classroom performance 

tends to increase. In addition, the find ings vividly show that teachers' 

attitude have a sign ifi cant impact on their classroom performances. 

4. In the target schools, a significant difference was observed between 

more experienced and less experienced teachers in classroom 

performances. The former ones are better than the latter once in 

classroom performances. On the basis of this, it seems evident that, 

teachers' classroom performances appear to be affected by the number 

of years of teaching experience of the respondents . 

5. The result of the present study indicated that the in-service training they 

have attended appears to have little contribution to acquaint the social 

studies teachers with various instructional techniques . This condition, 

as anyone could imagine, may have its own share in discouraging 

social studies teachers from applying a variety of teaching methods and 

techniques to implement the syllabus in the way it is intended and to 

facilitate the achievement of the desired objectives of the new social 

studies syllabus. 

6. The study made on the sixteen schools indicated that sufficient materials 

provision was not made. In all of the surveyed schools, there are 

shortage of curriculum materials and other instructiona l aids. Therefore , 

the presence of short supply of the teaching-learning materials seem to 

reduce teachers' contribution in improving the teaching of social studies . 

7. The findings indicate that some factors have a lot to do in affecting the 

level of teachers' classroom performance. Among these factors , over 

crowded classrooms, absence of participation in workshops and 

seminars , delay in the de livery of instructional materials, inadequacy of 

periods alloted , inadequacy of teaching aids and shortage of curricu lum 

materials are reported as the first six problems of teachers that influence 

the implementation of the new social studies syllabus. Nevertheless, 

teachers' overload, inadequate library facilities, low explicitness of the 
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prominent curriculum documents like socia l studies syllabus, teacher's 

guide and adequate textbooks before the beginning of the academic 

year. 

4. In order to overcome the problem of instructional materials, an 

alternative strategy should be designed to use the available resources in 

the locality. Teachers and schoo l administrators could creatively use 

local materials for teaching social studies . They could for example, 

co llect real objects and use them as instructional aids , mobilize students 

to produce maps, charts , graphs and models from locally availab le 

materials such as mud, paper, wood, light cloth, heavy cloth etc. 

5. A continuous follow-up , visit and assessment is required on the part of 

educational officials to see the implementation problems of social 

studies syllabus and to give the necessary corrections. Directors, zonal 

and regional educational officials could jointly act on the problems of 

teaching social studies to assist social studies teachers in resolving the 

multitude of problems that can arise in the teaching-learning process. 

6. Finally, in order to decide what solution would be helpful , a 

comprehensive and nation wide study needs to be carried out that may 

show to what extent the new social studies syllabus is implemented. 
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Appendix - A 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 

Teacher's Classroom Performance Observation Rating Scale 

The purpose of this observation rating scale is to collect information on 

the extent to which effective implementation of the new social studies syllabus 

is made by teachers in grades 5 and 6. The information to be produced 

through the observation rating scale is strictly used merely for academic 

purpose. Hence, you are required to give genuine information to complete this 

study . 

Thank you in advance for your cooperation . 

, I. Biodata of the Observers 

Sex ______________________________ _ 

Years of experience in teaching _________ _ 

Qualification (mark an "X" on the space provided) · 

MAJMSC __ _ 

BAJBSC ___ _ 

Diploma ______ _ 

Specify if other than the above _____ _ 

II . Bidodata of the Teacher Being Observed 
Sex _____________________________ __ 

Years of experience in teaching _________ _ 

Qualification (mark an "X" on the space provided) 

12+TTI ____ _ 

12+2 ______ _ 

Specify if other than the above ________ _ 
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Code Circle One for Each 

No. Instructional Considerations Statement 

1.4 Teacher's effort to promote an instruction which 5 4 3 2 1 

students have the greater share. 

1.5 Teacher's ability to lead discussion effectively. 5 4 3 2 1 

1.6 The effort of the teacher to relate his or her 5 4 3 2 1 

teaching to the daily life of his/her students by 

providing concrete and varied local examples. 

1.7 The teacher's ability to demonstrate visual 5 4 3 2 1 

materials as suggested by the syllabus . 

1.8 The teacher's proper utilization of teach ing aids 5 4 3 2 2 

appropriate to the topic he/she teaches. 

2 Variables-Lesson presentation skills. 

2.1 The ability of the teacher to develop the classroom 5 4 3 2 1 

lesson with the proper structure (such as 

introduction, presentation, summary and 

stabilization). 

2.2 Teachers ability to link the content of instruction of 5 4 3 2 1 
• 

the previous lesson with the present lesson . 

2.3 The teacher's ability to give clear and detailed 5 4 3 2 1 

explanation. 

2.4 The clarity of the language and terminology used 5 4 3 2 1 

by the teacher. 

2.5 Step-by-step lesson presentation of the teacher. 5 4 3 2 1 

2.6 Teacher's ability to change activities in his 5 4 3 2 1 

teaching (i.e. from listening to talking and then to 

writing in order to keep students attentive). 

2.7 The teacher's attempt to avoid distracting behavior 5 4 3 2 1 

(inappropriate movement, too loud voice, quit 

voice etc.). 

2.8 The ability of the teacher to speak with variety in 5 4 3 2 1 

tone of voice. 

2.9 The effort of the teacher to close the instruction by 5 4 3 2 1 

giving a brief summary of the daily lesson to 
. consolidate students' knowledge . 

• 
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Code Circle One for Each 

No . Instructional Considerations Statement 

3 Variables-Questioning Skills. 

3.1 The teacher's utilization of effective questioning 5 4 3 2 1 

techniques as evidenced by definite, clear, 

stimulating and thought provoking questions. 

3.2 The teacher's effort to present students with a 5 4 3 2 1 

puzzling event to initiate inquiry discussion than 

simple form of discussion i.e., from yes or no 

question to why and how question. 

3.3 The ability of the teacher to generate questions of 5 4 3 2 1 

varying levels of difficulty that match the range of 

students ' abilities. 

3.4 The fairness of the teacher in distributing 5 4 3 2 1 

questions to all members of the class. 

3.5 The adequacy of time allowed by the teacher after 5 4 3 2 1 

asking questions for students to consider the 

question and think about the answer. , 
3.6 Positive reaction of the teacher to students' 5 4 3 2 1 

responses as evidenced by using verbal 

expressions (good, excellent, we ll done etc.). 

3.7 The ability of the teacher to encourage pupils to 5 4 3 2 1 

discover their errors. 

3.8 The teacher's effort in encouraging students to 5 4 3 2 1 

ask questions. 

3.9 Teacher's ability to well-come student's question 5 4 3 2 1 

when they do come. 

4 Variables- Classroom Management Skills. 

4.1 Teacher's attempt to demonstrate a respect for all 5 4 3 2 1 

students-not to favour some at the expense of 

others . 

4.2 The teacher' s attempt to help students when they 5 4 3 2 1 

have difficulty. 

4.3 The teacher's ability to provide proper praise and 5 4 3 2 1 

support to the efforts (contributions) students 

make . 
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Code Circle One for Each 

No. Instructional Considerations Statement 

4.4 Attempts of the teacher to encourage students to 5 4 3 2 1 

express them se lves freely and openly. 

4.5 The teacher's effort to reinforce appropriate 5 4 3 2 1 

students' behavior. 

4.6 The teacher's ability to demonstrate effective 5 4 3 2 1 

management techniques that are based on 

preventation rather than contro/. 

4.7 Sensitivity of the teacher to know what is 5 4 3 2 1 

happening in his/her classroom (as evidenced by 

establishing eye contact with individual and whole 

group). 

4.8 Teacher's effort to avoid using punitive corrective 5 4 3 2 1 

procedures. 

4.9 Teacher's ability to develop positive regard even 5 4 3 2 1 

for those students who sometimes cause 

discipline problems. 
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Appendix - B 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 

Questionnaires to be filled in by Social Studies Teachers 

of Grades 5 and 6 

The purpose of this questionnaire is to collect some information from 

social studies teachers of grades 5 and 6 about the implementaiton of the new 

social studies syllabus. To this end, your cooperation in completing this 

questionnaire is of paramount importance. Since your responses will be kept 

confidential, please feel free to answer all questions frankly as much as 

possible. 

Please, do not write your name in any part of the questionnaire. 

Thank you in advance for your kind cooperation. 

General Information 

1. Name of the school ___________ _ 

2. Name of the Woreda ------------
3. Sex Male ---- Female _____ _ 

Direction: Ind icate your response by putting an "x" in the place of your 

choice for the following questions. 

1. Qualification 

12+TTI ___ _ 

12+2 ____ _ 

Specify if other than the above _____ _ 
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2. Total year of seNice as a teacher 

1-5 years 16-20 years ____ _ 

6-10 years 21-25 years ____ _ 

11-1 s.years __ _ Above 25 years ___ _ 

3. Which grade are you teaching social studies now? 

Grade 5 ____ _ 

Grade 6 ____ _ 

Both grades 5 and 6 ____ _ 

5. DUring tFils semes er how many p-eriods-do-you-teach?--

15 periods or less per week ___ _ 

16-25 periods per week ___ _ _ 

26 periods or more per week ___ _ 

PART ONE 

Direction 1: Indicate your responses for the following questions by circling the 

letter of your choice for the items followed by alternative 

responses. For items that require open answers , please write 

down your responses briefly in the blank spaces provided. 

1. Have you ever been participated in an in-seNice programme to acquaint 

your self with the basic implementation strategies of the new social 

studies syllabus such as discussion method, inqui ry (problem solving) 

approach to teaching etc. 

a) Yes 

b) No 

2. If your answer for question number 2 is "yes" in which of the following 

were you involved: 

a) Summer programme college courses 

b) Summer programme TTl courses 

c) Workshops or seminar for some weeks 
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d) Specify if any _____ _ ___________ _ 

3, The adequacy of the orientation or training you have received 

concerning the overall nature of the new social studies syllabus for its 

effective implementation is 

a) High 

b) Moderate (Average) 

c) Low 

4, How do you rate the moral and the material support provided by the 

school director to the implementation of the new social studies syllabus 

a) High 

b) Moderate 

c) Low 

5, Indicate the adequacy of instructional materials that are necessary for 

teaching social studies in grades 5 and 6 by making a ",/ " in the space 

provided, 

Instructional materials Adequate Inadequate Non existent 

Students' textbooks 

Syllabus 

Teacher's guide 

Maps 

Charts 

Graphs 

Photographs . 
Globs 

Real objects 

6, List down the methods and techniques you use more frequently in 

teaching social studies 

a) 

b) 
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c) 

d) 

e) 

f) 

7. Have you been participated in the preparation of social studies syllabus 

a) Yes 

b) No 

Direction 2: Below is a list of possible factors that could influence teachers 

classroom performance in implementing the new social studies 

syllabus. Based on your experience and observation rank the 

items according to their level of influence on your classroom 

performance. Indicate the most prevalent problem first and the 

least important last. 

1. Shortage of curricu lum materials (syllabus, teacher's guide, textbooks 

etc.) in the school _ _ __ _ 

2. Inadequacy of teaching aids that will be necessary for the 

implementation of the syllabus ______ _ 

3. The presence of over crowded classes ___ _ 

4. Inadequacy of the periods allotted _____ _ 

5. Pupils disciplinary problems _______ _ 

6. Teachers' over load __________ _ 

7. The absence of adequate library facilit ies __ _ 

8. Low explicitness of the syllabus i.e., (unclear objectives , contents and 

methods). 

9. Absence of teacher's participation in workshops, seminars and in­

service courses in charge of the implementation of the new social 

studies syllabus ___ _ 

10. Low level of the support of the school pedagogical center ___ _ 

11. In adequate pre-service training of social studies teachers ___ _ 

12. Delay in the delivery of textbooks and other teaching materials to the 

school ___ _ 
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13. Low level of support given to teachers by the provincia l or regiona l 

inspectors __ _ 

PART TWO 

Direction: Please indicate the extent to which you agree with each of the 

following statements. put an "x" sign in the box of your choice i.e. 

under SA (Strongly Agree) , A (Agree), U (Undecided), D 

(Disagree) or SD (Strong ly Disagree) 

Extent of Agreement 

S.No. Statement SA A U D SD 

1 Social studies teachers could understand the 

new social studies syllabus and teach the 

syllabus in the way it needs to be taught 

without any special orientation. 

2 The social studies teachers need to read 

carefully the syllabus and proceed 

sequentially in order to improve the smooth 

running of the teaching learning process. 

3 The units, sub-units and the instructional 

procedures In the new social studies 

syllabus are properly sequenced and 

Qrganized . 

4 The contents of the new social studies 

syllabus in grades 5 and 6 are interesting to 

teach. 

5. Some of the suggested teaching methods in 

the syllabus (such as Discussion method) 

are difficult to employ as they are time 

consuming . 
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Extent of Agreement 

S.No. Statement SA A U D SD 

6 The suggested teaching aids in the syllabus 

are available easily in the existing local 

school conditions. 

7 some of the suggested teaching techniques 

in the syllabus (such as inquiry teaching) 

cannot be realized (made practical) within 

the existing knowledge of the teaching skills 

of the teacher. 
-

8 Lessons of socia l studies should be 

presented in discussion method at the lower 

grades (grades 5 and 6) of the second cycle 

of primary education. 

9 The suggested visual teaching aids in the 

syllabus have minimum value for a better 

• learning of social studies . 

10 For teaching social studies the teacher 

should function as a resource person to 

students' learning than as a task master. 

11 The suggested teaching methods of the 

social studies syllabus could encourage 

students to exercise a sort of problem 

solving about their society. 

12 The students , as suggested in the syllabus , 

should actively engage in the process of 

acquiring knowledge instead of being 

passive listeners. 

13 In teaching social studies the teachers has 

to encourage students to practice a sort of 

inquiry about their surrounding . 

• 

, 
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5 = 
4 = 
3 = 
2 = 
1 = 

observation of social studies teachers of grades 5 or 6, rate the 

performance of your teachers in classroom instruction by circling 

out of the number given according to the following scales 

Very high 

High 

Average 

Low 

Very Low 

N.B. Indicate the grade level the teacher teaches currently by putting an "x" in 

the space provided. 

Grade 5 _ _ _ 

Grade 6 __ _ 

Both Grades 5 and 6 

Circle One for Each 

S.No Instructional Considerations Statement 

1.1 Teacher's ,mastery of the subjects matter to be 5 4 3 2 1 

taught. 

1.2 the extent to which the teacher provides varied '5 4 3 2 1 

instructional techniques as suggested by 

social studies syllabus. 

1.3 The ability of the teacher to adjust classroom 5 4 3 2 1 

instruction to the abilities and needs of the 

pupils he/she teaches. 

1.4 Teacher's effort to promote an instruction 5 4 3 2 1 

which students have the greater share. 

1.5 Teacher's ability to lead discussion effectively. 5 4 3 2 1 

1.6 The effort of the teacher to relate his or her 5 4 3 2 1 

teaching to the daily life of his/ her students by 

providing concrete and varied local examples . 
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Circ le One for Each 

S.No Instructional Considerations Statement 

1.7 The teacher's ability to demonstrate visual 5 4 3 2 1 

materials as suggested by the syllabus. 

1.8 The teacher's proper utilizaiton of teaching 5 4 3 2 1 

aids appropriate to the topic he! she teaches. 

2.1 The ability of the teacher to develop the 5 4 3 2 1 

classroom lesson with the proper structure 

(such as introduction, presentation, summary 

and stabJI izailoil}. 

3.1 The teacher's util ization of effective 5 4 3 2 1 

questioning technique. 

3.2 Teacher's effort to present students with a 5 4 3 2 1 

puzzling event to initiate inquiry discuss ion 

than simple form of discussion i.e., from yes or 

no question to why and how question. 

• 4.1 Teacher's attempt to demonstrate a respect for 5 4 3 2 1 

all students - not to favour some at the 

expense of others. 

4.2 The teacher's attempt to help students when 5 4 3 2 1 

they have difficulty. 

4.4 Attempts of the teacher to encourage students 5 4 3 2 1 

to express them selves freely and openly . 

• 
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PART TWO 

Direction: Below is a list of possible factors that could influence teacher's 

classroom performance in implementing the new social stud ies 

syllabus in grades 5 and 6. Based on your experience and 

observation rank the items according to their level of influence on 

teachers' classroom performance. Indicate the most prevalent 

problem first and the least important last. 

1. Shortage of curriculum materials (syllabus, teacher's guide, textbooks 

etc.) in the school _____ _ 

2. Inadequacy of teaching aids that wil l be necessary for the 

implementation of social stud ies syllabus _ _ __ _ 

3. The presence of over crowded classes _____ _ 

4. Inadequacy of periods alloted ________ _ 

5. pupils disciplinary problems _ _ _ ______ _ 

6 . 

7. 

Teachers' over load _____________ _ 

The absence of adequate library facilities ____ _ 

8. Low explicitness of the syllabus (i.e. unclear objectives , contents and 

teaching methods.) _____________ _ 

9. Absence of teachers ' part icipation in workshops, seminars and in­

service courses in charge of the implementation of the new social 

studies syllabus ______________ _ 

10. Low level of the support of the school pedagogical center ____ _ 

11 . Inadequate pre-service tra ining of social studies teachers ____ _ 

12. Delay in the de livery of textbooks and other teaching materials to the 

schools __________ _ 

13. Low level of fo llow-up and support given to teachers by the provincial 

and regional inspectors _________ _ 
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Appendix D 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 

INTERVIEW 

The following two sets of interview items are to be addressed to the --l 
school pedagog ical centers coordinators and the social studies teachers of 

grades 5 and 6. 

The purpose of the interviews is to collect some important data 

regarding the implementation of the new social studies syllabus by teachers of 

grades 5 and 6. In this case there is no doubt that your kind help is extensively 

valuable to complete the study. Hence, you are kindly requested to give your 

frank opinion cooperatively on the basis of the following interviews. 

I am very much indebted to your kind help. 

Interview items for the school pedagogical center coordinators 

1. How often does the school pedagogical center involve social studies 

teachers of grades 5 and 6 in the preparation of instructional aids? 

2. Is there a regularly arranged programmes by the school pedagogical 

center for social studies teachers of grades 5 and 6 in the school to meet 

together for the sake of sharing experiences? 

3. To what extent does the school pedagogical center attempt to 

accumulate teaching aids relevant for implementing social studies 

syllabus in the lower grades of the second cycle of primary education 

(grades 5 and 6 )? 
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4. In what way does the school pedagogical center give support for the 

teachers of social studies in grades 5 and 6 for the implementation of 

the syllabus? 

5. How do you rate the participation of the lower grades of the second 

cycle primary education social studies teachers in the school 

pedagogical center? 

6. Would you describe the activities performed by the school pedagogical 

center and those activities under plan to assist teachers for the 

implementation of social studies syllabus? 

7. If you have any additional information concerning the issues discussed 

so far, please make a brief remark. 
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Interview Guide For Teachers 

Name of the school: ___________ _ 

VVoreda _________________ _ 

Qualification of the teacher _________ _ 

classes in which the teacher teaches ______ _ 

Total year of service as a teacher _______ _ 

1. Do you think that the teaching time given to teach social studies is 

sufficient? If the time given is not adequate how much teaching time per 
----- -----

week is likely to be necessary for covering the contents of social studies 

of grades 5 and 6? If not what changes could be made to reduce the 

amount of time required? 

2. VVhat type of teaching method do you use more frequently while 

teaching social studies? VVhy do you use such a method? 

3. VVhat are the barriers that keep you from employing the new teaching 

method (inquiry or problem solving approach to teaching) suggested in 

the social studies syllabus? 

4. Under what condition do you think the suggested teaching method of the 

new social studies syllabus will be more effective? 

5. What special teaching problems do you have with the new social studies 

syllabus and would you suggest the way it could be improved? 

115 



Appendix E 

Summary of the Judges' Reatings of Obser vation Rating Scale 

No.of Row scores of Judges 

Items 01 02 03 04 05 06 Total Average 

1.1 2 3 3 3 3 3 17 2.83 

1.2 3 3 3 3 3 3 18 3.00 

1.3 2 3 2 3 3 3 16 2.67 

1.4 3 3 3 2 3 2 16 2.67 

1.5 3 3 2 3 3 3 17 2.83 

1.6 3 3 3 3 3 3 18 3.00 

1.7 3 2 3 3 2 3 16 2.67 

1.8 3 2 3 3 2 2 15 2.50 

2.1 3 3 3 3 3 3 18 3.00 

2.2- 1 2 0 2 1 0 06 1.00 
, . 2.3 2 3 3 2 2 3 15 2.50 

2.4 2 2 2 2 1 3 12 2.00 

2.5 2 2 2 3 3 2 14 2.34 

2.6 3 3 3 2 3 3 17 2.83 

2.7 2 2 2 3 2 3 14 2.34 

2.8 3 3 2 3 3 2 16 2.67 

2.9 2 3 3 2 1 3 14 2.34 

3.1 3 3 2 3 3 3 17 2.83 

3.2- 3 3 3 3 31 3 18 3.00 

3.3 3 2 3 3 2 3 16 2.67 

3.4 2 2 3 3 3 2 15 2.50 

3.5 3 3 2 2 2 2 14 2.34 

3.6 3 3 3 2 3 3 17 2.83 

3.7- 0 2 2 1 2 0 07 1.17 

3.8 3 3 3 2 3 2 16 2.67 

3.9 3 3 3 3 2 3 17 2.83 

• 

11 6 



Appendix E 

• 
Summary of the Judges' Reatings of Obser vation Rating Scale 

No.of Row scores of Judges 

Items 01 02 03 04 05 06 Total Average 

1.1 2 3 3 3 3 3 17 2.83 

1.2 3 3 3 3 3 3 18 3.00 

1.3 2 3 2 3 3 3 16 2.67 

1.4 3 3 3 2 3 2 16 2.67 

1.5 3 3 2 3 3 3 17 2.83 

1.6 3 3 3 3 3 3 18 3.00 

1.7 3 2 3 3 2 3 16 2.67 

1.8 3 2 3 3 2 2 15 2.50 

2.1 3 3 3 3 3 3 18 3.00 

2.2' 1 2 0 2 1 0 06 1.00 

2.3 2 3 3 2 2 3 15 2.50 

2.4 2 2 2 2 1 3 12 2.00 

2.5 2 2 2 3 3 2 14 2.34 

2.6 3 3 3 2 3 3 17 2.83 

2.7 2 2 2 3 2 3 14 2.34 

2.8 3 3 2 3 3 2 16 2.67 

2.9 2 3 3 2 1 3 14 2.34 

3.1 3 3 2 3 3 3 17 2.83 

3.2' 3 3 3 3 3 3 18 3.00 

3.3 3 2 3 3 2 3 16 2.67 

3.4 2 2 3 3 3 2 15 2.50 

3.5 3 3 2 2 2 2 14 2.34 

3.6 3 3 3 2 3 3 17 2.83 

3.7' 0 2 2 1 2 0 07 1.17 

3.8 3 3 3 2 3 2 16 2.67 

3.9 3 3 3 3 2 3 17 2.83 
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No.of Row scores of Judges 

Items 01 02 03 04 05 

4.1 3 3 3 2 3 

4.2 2 3 3 2 3 

4.3' 0 1 1 1 1 

4.4 3 3 2 3 3 

4.5 3 3 3 3 2 

4.6 2 2 2 2 3 

4.7 3 3 3 3 2 

4.8 2 2 3 2 3 

4.9 3 2 3 2 3 

Lxi 86 91 89 87 87 

82Xi 0.648 0.297 0.476 0.364 0.478 

'= Items dropped 

L82xi = 2.911 

82x = 9.628 

Rating Relaibility (0: k) = L (1-
K-1 

Where K = number of judges 

L8'xi) 
82x 

8'xi = variance of a particular score 

82x = total variance of judges . 

source - Ebel (1979:282). 

o:K = 2...- (1 - 2.911 ) 
6 -1 9.628 

= ~ 

11 7 

06 Total Average 

2 16 2.67 

3 16 2.67 

1 05 0.83 

3 17 2.83 

2 16 2.67 

3 14 2.34 

3 17 2.83 

2 14 2.34 

2 15 2.50 

86 LX 526 

0.648 82x =9.628 



Appendix F 

Judge Ratings of Teachers' Questionnaire for part One 

No.of Row scores of Judges 

Items 01 02 03 04 05 

1 2 2 2 2 1 

2 3 2 2 2 2 

3 3 3 3 3 2 

4 3 3 2 3 2 

5 3 3 3- 3 J 

*6 1 1 2 1 1 

*7 1 1 1 1 0 

1 3 3 3 2 3 

2 3 3 2 3 3 

3 3 3 3 3 3 

4 2 3 2 2 2 

5 2 2 2 2 2 

6 2 3 2 3 3 

7 2 2 2 2 3 

8 2 3 2 3 3 

9 3 3 3 3 2 

10 2 3 3 3 2 

11 3 3 3 3 3 

12 3 3 3 3 3 

*13 1 1 0 1 2 

Lxi 47 50 45 48 45 

liX2 i 0.528 0.55 0.588 0.54 0.688 

Rating Relaibility (oc k) = L (1- Lli2xi) 

ocK = 2...-
6-1 

K-1 82x 

(1 - 3.622 
, 15.99 

= ~ 

118 

06 Total Average 

2 11 1.84 

3 14 2.34 

3 17 2.84 

3 16 2.67 

2 - 17- 2.84 

1 07 1.17 

0 04 0.67 

3 17 2.84 

3 17 2.84 

3 18 3.00 

3 14 2.34 

3 13 2.17 

2 15 2.50 

2 13 2.17 

3 16 2.67 

3 17 2.84 

2 15 2.50 

2 17 2.84 

3 18 3.00 

1 06 1.00 

47 Lxi = 282 

0.728 82xi =15.99 



No.of 

Items 

"1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

2:xi 

1)'Xi 

ock = 

ocK = 

= 

01 

1 

2 

3 

3 

2 

3 

3 

2 

3 

2 

3 

3 

3 

33 

02 

Judge Ratings of Attitude Scale of 

Teachers' Questionnaire (Part two). 

Row scores of Judges 

03 04 05 06 

2 1 1 1 1 

3 3 3 3 3 

3 3 2 2 3 

2 3 3 2 2 

2 3 3 2 2 

2 2 2 2 3 

3 3 3 3 2 

2 3 3 3 3 

3 2 3 3 2 

2 2 3 3 1 

3 3 1 2 2 

2 2 3 3 3 

3 3 3 2 3 

32 33 33 31 30 

0.402 0.249 0.402 0.556 0.391 0.521 

L (1- 2:1)'xi) 
K-1 1)'x 

2- (1- 2.521 ) 
6-1 6.64 

Q..l11 

11 9 

Total Average 

07 1.17 

17 2.83 

16 2.67 

15 2.50 

14 2.34 

14 2.34 

17 2.83 

16 2.67 

16 2.67 

13 2.17 

14 2.34 

16 2.67 

17 2.83 

2:xi = 192 

1)~ =6.64 
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Appendix G 

Judge Ratings of Directors' Questionnaire (Part one). 

No.of Row scores of Judges 

Items 01 02 03 04 

1.1 3 3 2 3 

1.2 2 2 3 2 

1.3 3 3 2 3 

1.4 3 3 3 3 

1.5 3 2 3 3 

1.6 2 3 2 3 

1.7 3 3 3 3 

1.8 3 3 3 3 

2.1 2 2 2 3 

*3 .1 0 1 0 2 

3.2 3 3 3 3 

4.1 2 3 3 2 

4.2 2 2 3 2 

4.4 3 2 1 2 

LX 34 35 33 37 

82Xi 0.673 0.393 0.801 0.299 

Rating Relaib ility (oc k) = L {1- L82xi) 

ocK = L 
6-1 

= 08632 

K-1 82x 

(1- 2.974) 
10.597 

120 

05 

2 

2 

3 

3 

3 

2 

3 

2 

2 

1 

2 

3 

2 

2 

32 

0.347 

06 Total Average 

3 16 2.67 

3 14 2.34 

2 16 2.67 

3 18 300 

2 16 2.67 

3 15 2.50 

3 18
1 

3.00 

3 17 2.84 

3 14 2.34 

1 05 0.83 

3 17 2.84 

3 16 2.67 

3 14 2.34 

1 11 2.00 

30 LX =207 

0.531 8"; =10.597 



Judge Ratings of Directors' Questionnaire (Part two). 

No.of Row scores of Judges 

Items 01 02 03 04 05 

1 3 3 3 2 3 

2 3 3 2 3 3 

3 3 3 3 3 3 

4 2 3 2 2 2 

5 2 2 3 2 2 

6 2 3 2 3 3 

7 2 2 2 2 3 

8 2 3 2 3 3 

9 3 3 3 3 2 

10 2 3 3 3 2 

11 3 3 3 3 3 

12 3 3 3 3 31 

*13 1 1 0 1 2 

LX 31 35 31 33 34 

52Xi 0.391 0.367 0.698 0.402 0.237 

Rating Re laib ility (0:: k) = L (1- L52xi) 

ocK = 6 
6-1 

K- 1 52x 

(1 - 2.497) 
9.361 

121 

06 Total 

3 17 

3 17 

3 18 

3 14 

3 14 

2 15 

2 13 

3 16 

3 17 

2 15 

2 17 

3 18 

1 1 06 

33 1 Lx=197 

0.402 oX> =9.361 

Average 

2.84 

2.84 

3.00 

2.34 

2.34 

2.50 

2.17 

2.67 

2.84 

2.50 

2.84 

3.00 

1.00 
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Appendix H 

A Summary Table of the Pilot -test Inter-Observer 

Agreement for the First and the Second Observation Sessions 

The First Observation Session The Second Observation Session 

No.of 

Teachers 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

Lx = 961 

LX = 92557 

(Lx)2 = 923521 

L:y = 974 

LI = 95100 

(L:y/ = 948676 

D<y = 89776 

Observer A 

(X) 
96 

92 

104 

95 

103 

90 

91 

94 

94 

99 

Lx = 961 

f'xy = NL: x y - CD<) CD) 

Observer B Observer A 

(Y) (X) 
102 96 

94 90 

102 105 

94 94 

104 99 

89 97 

93 92 

97 95 

103 106 

96 103 

L:y = 974 Lx = 980 

Lx = 980 

LX = 96306 

(Lx)2 = 960400 

L:y = 986 

L:I = 97564 

(L:y )2 = 972196 

D<y = 96885 

Observer B 

(Y) 

96 

93 

108 

95 

101 

94 

97 

92 

110 

100 

L:y = 986 

f'xy = 10 x 96885 - 980 x 986 

.)[ lOx96306 - 960400][lOx97564 - 972196 

fxy = 10 x 93776 - 9610 x 974 

.J[IOx92557-923521j[IOx95100-948676j f'xy = ~ 
f'xy =Q.,a 
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A Summary Table of the Attitude Scores of the Pilot-test 

No. of 

Items 1 2 

1 5 5 

2 5 4 

3 4 4 

4 2 1 

5 1 2 

6 2 2 

7 5 5 

8 4 5 

9 5 5 

10 3 3 

11 4 5 

12 4 4 

44 45 

D = 434 

L:S?= 3.2888883 

sf = 11 .377778 

3 

4 

4 

4 

1 

1 

1 

4 

4 

4 

2 

4 

4 

37 

Coefficient Alpha (a) 

4 

5 

4 

4 

1 

2 

2 

5 

4 

4 

4 

4 

4 

43 

= 

= 

= 

Teacher Respondents 

5 6 7 8 9 

5 4 4 5 5 

4 5 5 5 4 

5 4 4 5 4 

2 1 2 1 1 

2 2 1 2 2 

2 1 2 2 2 

5 4 4 5 S-

4 4 4 5 5 

5 4 5 5 4 

5 3 3 4 3 

4 4 5 5 5 

4 4 4 5 4 

47 40 43 49 44 

n (1- M) 
n-1 sf 

~ (1 - 3.2888883 1 
12-1 11 .377778 

Q.l.aQ 

123 

10 X Si' 

5 47 0.2333333 

3 43 0.4555555 

4 42 0.1777777 

1 13 0.2333333 

2 17 0.2333333 

2 18 0.1777777 

5 4-'1 0.2333333 

4 43 0.2333333 

5 46 0.2666666 

3 33 0.6777777 

4 44 0.2666666 

4 41 01000000 

42 D=4 3.2888883 

34 



Appendix -I 

A Summary Table of Attitude Scores and Performance Scores of Teachers 

Attitude Performance 
No.of Score Score 

Teachers X X' Y y' XY 
1 47 2209 101.75 10353.063 4782.25 
2 54 2916 109.25 11935.563 5899.5 
3 45 2025 100 10000 4500 
4 50 2500 99 9801 4950 
5 43 1849 90.5 8190.25 3891.5 
6 40 160D 9U 9506.25 3900 
7 44 1936 97.25 9457.5625 4279 
8 37 1369 102.75 10557.563 ! 3801.75 
9 39 1521 93.75 8789.0625 3656.25 
10 46 2116 94 .5 8930.25 4347 
11 32 1024 96 9216 3072 
12 39 1521 95 9025 3705 
13 38 1444 86.75 7525.5625 3296.5 
14 38 1444 94.75 8977.5625 3600.5 
15 39 1521 92.25 8510.0625 3597.75 
16 40 1600 102.25 10455.063 4090 
17 43 1849 104.75 10972.563 4504.25 
18 46 2116 98.5 9702.25 4531 
19 47 2209 102.75 10557.563 4829.25 
20 51 2601 137.25 18837.563 6999.75 
21 39 1521 88.75 7876.5625 3461.25 
22 38 1444 96.75 9360.5625 3676.5 
23 37 1369 104.75 10972.563 3875.75 
24 50 2500 96.5 9312.25 4825 
25 40 1600 94.25 8883.0625 3770 
26 43 1849 96 9216 4128 
27 39 1521 92 .25 8510.0625 3597.75 
28 42 1764 87.25 7612.5625 3664.5 
29 39 1521 105.25 11077.563 4104.75 
30 38 1444 97.5 9506.25 3705 
31 36 1296 94.75 8977.5625 3411 
32 44 1936 101.75 10353063 4477 

D - 1343 Dt=57135 I Iy- 315225 Ii=31 2957.82 Dy= 132929.75 
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D = 1314 

LX = 57135 

(D)2 = 1803649 

L:y = 3152.25 

~ = 312957.82 

(L:y)2 = 9936680.1 

L:xY = 132929.75 

r x Y = NL: x y - (D)(LY) 

~[N"Lx' - (Lx)'][NL>' - (LY)'] 

= 32 x 132929.75 - (1343) (3152.25) 

J[32(57135) - 1803649)][32(3 12957.82 - 99366801) 1 

= 4253752 - 4233471.8 

J(24671)(77970J4 ) 

rxY= Q...12 

Test of Significance 

t 

t 

= [ 

~x.Jn - 2 

= 0.46 

.Jl- 0.2116x.J32 - 2 

= -"O,,-.4",--_x 5.4772256 

= 

0.8879189 

*28375607 

t- calculated is greater than t-critical. This is because the critical I-value 

on the t-table is 2.04 at 0.05 level of significance and n-2(30) degree of 

freedom. 
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No. 

1 
2 
3 
4 
5 
6 

-=t 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 

Appendix - J 

The Impact of Attitude on Classroom Performance 

Attitude Performance 'I (Predicted (Total (Unexplained 
Score Score Score) Variance Variance 

X y (Y_y)2 (y_y )2 

47 101.75 102.64541 10.4976 0.801759068 
54 109.25 108.39962 115.3476 0.723146144 
45 100 101.00135 2.2201 1.002701823 
50 99 105.1115 0.2401 37.35043225 
43 90.5 99.35729 64.1601 78.45158614 
40 97.5 96.8912 1.0201 0.37063744 
4-4 97:25- 100. 1793Z- 1.5876 r-s~ 580915662-

37 102.75 94.42511 17.9776 69.30379351 
39 93.75 96 .06917 22.6576 5.378549489 
46 94.5 101 .82338 16.080 1 53.63189462 
32 96 90.30496 6.3001 32.3196798 
39 95 96 .06917 12.3201 1.143124489 
38 86.75 95.24714 138.2976 72.20138818 
38 94.75 95.24714 14.1376 0.247148179 
39 92.25 96.06917 39.1876 14.58605949 
40 102.25 96.8912 13.9876 28. 71673744 
43 104.75 99.35729 38.9376 29.08132114 
46 98.5 101.82338 0.0001 11 .04485462 
47 102.75 102.64541 17.9776 0.010939068 
51 137.25 105.93353 1500.7876 980.7212933 
39 88.75 96.06917 95.2576 53 .57024949 
38 96.75 95.24714 3.0976 2.25858818 
37 104.75 94.42511 38.9376 106.6033535 
50 96.5 105.1115 4.0401 74.15793225 
40 94.25 96.8912 18.1476 6.97593744 
43 96 99.35729 6.3001 11.27139614 
39 92.5 96.06917 39.1876 14.58605949 
42 87.25 98.53526 126.7876 127.3570933 
39 105.25 96.06917 45.4276 84.28763949 

. 38 97.5 95.24714 1.0201 5.07537818 
36 94.75 93.60308 14.1376 1.315425486 
44 101.75 100.17932 10.4976 2.467035662 

D -1343 Ly=3152.25 ) =2436.5607 L:1915.59405 
D<"~1803649 '1 =98 51 
D<"~ 57135 

LX Y=132929.75 
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Regression Line Equation 

= Bx + a 

'L,Y = 

'L,xY = 

Na+bD 

a'L,x +b'L,0 } 
normal equation to find b & a. 

Through simultaneous equation computation: 

41.96875 x 3152.25 = 32a + 1343b 

132929.75 = 1373a + 57135b 

132295.9922 = 13433..+ 56364.03125b 

132929.75 = 1343a + 57135b 

633.7578 = 77~ 
770.9675 ~. 

b = 0.82203 

a=? 

3152.25 = 32a + 1343 x (0.82203) 

~ = 3152.25 - 1103.98629 
:% 32 

a = 21.Q1 

y = 0.82203X + 64.01 regression line equation. 

SST = SSrg + SSres 

SSreg = 

= 

SST - SSres 

2436.5607 - 1915.59405 

520.96665 

Then the coefficient of determination is given by: 

= SSreg = 520.96665 = 02138 
SST 2436.5607 

Above 21 % of the variation in classroom performance of the teachers is 

accounted for by their attitude . 
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Appendix - K 

Computation of the Chi-square (X2) to Test the Difference of Less and 
More Experienced Teachers in Classroom Performance 

Frequencies 
(/O-E/-0.5f 

Characteristics 0 E UO-E/-05f E 
Less Experienced Above the 
Teachers Grand 

Mean 3 7.313 14.539 1.988 
Below the 
Grand 
Mean 15 10.688 18.593 1.74 

MOE Experienced Above the 
Teacher Grand 

Mean 10 5.688 14.531 2.555 
Below the 
Grand 
Mean 4 8.313 14.539 1.749 

X2 = *8 .032 

One of the assumption for the uses of chi-square according to Comrey 

et aI., (1989:274) is that all the expected frequencies should be higher than 10. 

If not, it is necessary to apply Yate's correction , which involves subtracting 0.5 

from the absolute value of each value. 

Therefore, the corrected formula is that: 

X2 = L: UO-EI - 0.5)2 

E 

, 
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Appendix - L 

Mean and Rank Value of Factors that 

Influence Teachers' Classroom Performance 

Teachers' Directors' Teachers' Di rectors' Rank 

S. Factors (Short form) Mean Mean Rank Rank Difference 

No. Value Value (0) 0' 

1 OvercroV\lded Classroom 3.25 3.06 1 3 -2 4 

2 Absence of teachers' 3.38 2.73 2 2 0 0 

--..QarticiQation in work shoRS.-a~ 

seminars 

3 Delay in the delivery of 4.47 2.27 3 1 2 4 

textbooks and other teaching 

materials 

4 Inadequacy of periods alloted 5 7.47 4 8 -4 16 

5 Inadequacy of teaching aids 5.41 4.6 5 4 1 1 

6 Shortage of syllabus, teachers' 5.44 4.73 6 5 1 1 

guide and textbooks 

7 Teachers' overload 6.5 7.27 7 7 0 0 . 8 Absence of adequate library 6.81 6.8 8 6 2 4 

facilities 

9 Inadequate Pre-service training 7.41 8.13 9 9 0 0 

of teachers 

10 Low level of the support of 9.41 10.13 10 11 -1 1 

school pedagogical center 

11 Low explicitness of the syllabus 10.22 10 11 10 1 1 

12 Pupils' discipline 10.53 10.67 12 12 0 0 

l:D -32 

Spearman Rank order correlation coeffi cient (fs) 1-

fs = 

= 1 ~ 
1716 

fs = ~ 
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The significance of this correlation is tested by us ing t-test. 

t = [ 

~x.Jn-2 

= ~ 

.Jl - 0.7921x.JJ2 - 2 

= 0.89 x 3.1622777 

0.4559605 

t = *6 1725241 

t - calculated is greater than t - critical. The critical t-value on the t-table 

is 2.04 at 0.05 level of significance and n-2 (10) degree of freedom. 

Therefore, the observed correlation is significant since the observed t -

value is greater than the critical t-value. 
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