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ABSTRACT

Several studies indicate that various student
characteristics play important roles 1n the formation of
teacher expectation. The main purpose of the present
study was to investigate the effects of students'
physical attractiveness, sex, ethnicity, and achievement
on teacher expectation formation. To accomplish this
task, four photographs with two levels of attractiveness,
six ethnic names as indicators of student ethnicity, two
sexes, and two groups of achievement results were
systematically combined to produce 24 hypothetical fifth
grade students. An identical essay supposedly written by
the student and some other identical information was
compiled and written for each of the 24 students. A total
of 576 teachers were randomly selected from three regions
and were asked to rate the essay and give their future
expectations. ANOVA results showed that achievement was
the prominent factor in influencing both teachers' rating
of the essay and teachers' future expectations. Student
sex also influenced teachers' rating of the essay. Female
teachers were also found to be more optimistic i1n their
future expectations than male teachers. Except for few
interactions all other variables did not show significant
differences in biasing teacher essay rating and future
expectations.
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CHAPTER 1

1. Introduction

1.1 Background to the Problem

It ie an established fact that academic achievement is
the result of different types of relations, both inside and
outside the classrcom. These relations are said to include
intrapersonal, interpersonal, and environmental factors. The
one example of an interpersonal influence on achievement is
the role teacher expectations play in influencing student

prerformance (Cooper, 1878).

Teachers, for varied reasons, perceive the potentialities
and abilities of children differently and that these
expectations are reflected in their interactions with the
children to produce differential performance among the
learners, thus fulfilling their prorhecy, "Teacher
expectation", "Teacher faith", or "Self-fulfilling prophecy”

(Braun, 1376).

The theory of self-fulfilling prorhecy which is said %o
have been proposed by W.I. Thomas cited in Palardy (1969},
states: "If men define... situations as real, they are real
in their consequences.” This theory is based on two

assumptions. a) The act of making a definitien about a



eituation is also an act of making a prophecy about it. b)
The act of making a prophecy about a situation is also an act
of creating the conditions through which the prophecy 1is
realized. In other words, the above theory reasons that when
ever two or more individuals interact, each player will form
some kind of expectation about the other person based on
already available information. The formed expectancies will
lead the person to predict on the outcome of behavior on
future interactions and to consciously or unconsciously act

to bring the expected results.

Blank and Rosenthal (1984), after reviewing more than one

hundred studies on the expectation phenomenon, said:

The most compelling and most general
conclusione reached by researchers to date
in expectation are (a) human beings can
engage in highly effective and influential
unprogrammed and unintended communication
with one another in talking about others.
(b) that such communication 1is inpart
respongible for the self-fulfilling
prophecies we see in interpersonal
relationships (P.419).

Expectations when applied to the classroom context can
be termed as Leacher expectations. “In its present
application the theorem says that if teachers prophecy that
students will do well (or poorly) in school they will,

infact, do well (or poorly) as a result” (Williams, 1976, P.



The concept of teacher expectation as a vehicle to the
celf-fulfilling prophecy effect is said to have been
pioneered by Rosenthal and Jacobinson, in their widely spoken
experiment “The Pygmalion in the Classroom Study"” (Clifford
& Walster, 19733 Good, 1974, Braun, 1976, Cooper, 1978). In
a public primary school, a standard IQ test was administered
informing teachers that the test measured “intellectual
blooming.” The children were randomly grouped into two. To
one group of students (20% of the total), the label "Spruters
or bloomers” was assigned. The investigators informed
teachers that the test had identified these students to bloom
within the following year. One year later, the same test wae
administered to all the children. Results revealed that
children with "Bloomer"” label showed far more improvement in
1@ than the control children. It was then concluded that
teacher expectations did, indeed, have enormous impact on
astudents’ perfcrmance. The experimenters reasconed that
teachers could have been more encouraging and friendly to the
expected “"bloomers”. Teacher expectations, thus, served as

a gself-fulfilling prophecy.

The reesults of the experiment raised wide interest among
researchers. While some tried to replicate the study, others
expanded the theoretical model into more elaborate forms (for
a detailed review see, for example, Hoge, 1884). It is
stated elsewhere that while some succeeded in replicating the

original experiment, some others fajiled (see the reviews by



Braun, 1976; Cooper, 1979 Hoge, 1884). According to Adams
and Cohen (1976), approximately half of the researchers
supported the original study while the remaining half did

not.

The differing results found in teacher expectation
experiments are said to be due to a multitude of factors-from
methodological problems to the varied natures of teachers and
astudents. Teacher and student overt behavioral differences
donot appear to exist universally (Shultz, 1883). However,
teacher expectation effects are said to be well established,
though the magnitude of expectation effects donot occur
invariably (Cooper, 1979; Dusek and Joseph, 1983; Brophy,
19833, Beady and Hansell (1981), for example, have pointed
teacher expectations as one of the factors for the unequal

performance of black and white students. They state:

Despite school desegrigation for reducing
educational inequalities, the promise has
gone unfulfilled. Research has
demonstrated that merely bringing black
and white students together in schools
does not necessarily raise black student
achievement or improve race relations.
The expectations for student success held
by teachers and communicated to students
are potentially important influences on
clasgroom interactions (pp. 1891-2).

Expectations of teachers about their students once formed
can be communicated to the students and each pupil will be

made aware of what is expected of him. This will affect the



motivation, responses, or activities of the students thereby
influencing their achievement. Cooper (1979), argues that
teachers form differential expectations for student
performance and these expectancies influence teacher
perception of control over student performance. These
control perception inturn influence teacher feedback
information and socio-emoticonal climate of the classroom.
The feedback differences finally influence student beliefs
concerning the importance of effort in preducing personal

outcomes.

.
4

What one may want to know here is the bases on which

teachers form differential expectations about student

oy

abilities. Researchers in the subject have suggested

number of student and teacher behaviors that could serve as

sources of teacher expectancies. Student physical
attractiveness (eg. Maternik, 1381), student gender (eg.

Linhardt, 1979) student ethnicity (eg. Jensen & Rosenfied,
1984), student ability (BarTal & Saxe, 1971), Cumulative
folder information (eg Mason, 1873), student social class
(eg. Rist, 1970), teacher race (eg. Beady & Hansell, 1981),
teacher experience (Martins, 1976), teacher dogmatism (Babad,
1971), and a multitude of others sources are suggested. BSome
were found to be crucial variables in the formation of
teacher expectancies while some others were less important

(for a detailed review see Dusek and Joseph, 1883).



Four of the most common sources of information from which
teachere can form first impressions of children are students’
physical attractiveness, 8eX, ethnicity, and achievement,
And two of teacher characteristics, that may interact in the

formation of expectancies are teachers’  gender and ethnicity.

According to the review of Clifford and Walster (1973),
social paycholeogists have repeatedly demonstrated that an
individual & first impreseions of another person were found
to affect his subsequent interactions. The above variables
are very stable that cannot be changed in time. Most of them
are also suspect to social stereotypes. Once they serve as
biasing information for the formation of teacher expectancy,

they could have significant aeffect on teacher behavior and on

the performance outcome of students.
1.2 Statement of the Problem.

As discussed in the foregoing pages, teacher expectations
are indeed facts of the school environment and expectancy
effects are prevalent in varying degrees oOn student
achievement. Teacher expectation is studied from different
angles and at various levels of the process. Some try to see
the extent of teacher expectation effect on student
performance (eg. Fieldman & Theiss, 1982). Others dwell on

the process of teacher expectancy mediation cues (eg. Good,



1984). Still some others try to locate the main sources for

the formation of differential teacher expectation.

The main purpose of this study is to investigate the
impact of students  physical attractiveness, 8eX, ethnicity,
and previous achievement on the formation of teacher
expectation. The selection of the independent variables is
based on their importance for the phenomenon as studied by
previous researchers. The individual and interaction effects

of the independent variables are investigated.

Tentative answers are searched to the following leading

questions.

I Do teachers form future academic expectations on the

basis of student physical attractiveness?

[RN]

Do teachers form future academic expectations on the

basis of past student achievement?

3. Do teachers form higher future academic expectations for

students coming from their own ethnic groups”?

4. Which sex is expected to be more successful in itse

future academic performance?

Do teachers score essays on the basis of estudent

o

physical attractiveness®



0

o0

Do teachers rate essays oOn +he Dbasis of students’

previous academic achievement?

Do teachers give higher grades for the essays written by

students from their own ethnic groups?

To which of the sexes do teachers give higher marks when

rating student essays?

Do teachers differ by their sex in their future

expectations?

1.3 Objectives of the Study.

To investigate the relationship between future teacher

eX,

L

axpectancies and students’ attractiveness,

ethnicity, and past academic achievement.

To find out whether teachers differ in their

expectancies by their sex and ethnicity.

¥ ] § g .
To see 1if students physical attractiveness, seX,
ethnicity and past achievement influence teacher ratings

of students essays.



1.4 Significance of the Study.

Because of the fact that teacher expectancies can and do
affect and influence not only students  academic performance,
but also students self-concept, attribution, motivation and.
the like, it becomes clear that the issue is very sensitive
to educators at large. The expectation phenomenon has &
logical basis both peychologically and philosophically

(Braun, 1976}.

The findings could be helpful to pre and inservice
teacher training programmes, school administrators and
ingpectors for sensitizing teachers about the potent dynamics

of the sources of teacher expectancies.

Teachers may also properly benefit from and be aware of
the bases of thelr axpectations, the biases and stereotypes
they hold, and be encouraged to examine these in relation to

their classroom behaviors.
Teacher training institutes may also benefit from the
findings in that they may be able to include the subject of

teacher expectation in their syllabi.

The results may pinpoint future directions of research.
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1.5 Scope of the Study

The study is delimited to elementary school teachers of
three former administrative regions-Gojjam, Tigray and
Wellega. The study is further delimited to two main towns in
each of these regions. The sample teachers selected in the
towns have longer vears of teaching experience. Thus, the
results may not be generalized to all the teachers in the
regions and to those teachers with few years of teaching

experience.

1.6 Limitations of the study

Apart from the wvarious minor problems that were
encountered when conducting the research, the complete
absence of expectation studies concerning our country has
made this study to start almost from scratch. Absence of
books on the subject matter written by prominent researchers
and lack of very recent studies in the accessible libraries

has made the present study short of information.

1.7 Operational Definition of Terms.

Teacher Expectations (TE)} - Inferences that teachers make
about present academic abilities or future academic
achievement of students on what they know about these

students.
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High Expectation Groupe (Highs, HE). Students whom teachers
expect higher academic performance at present or in the

future.

Low expectation Groups (Lows, LE) - Students whom teachers
expect lower academic performance or failure at present

or in the future.

Attractive Pupil-A pupil whose photograph is rated
independently by raters on a five point scale and was

317
£ ¥

n a scaore of 5 by all the raters.

(L]
T

Less Attractive Pupil - A pupil whose phetograph is rated
independently by raters on a five point scale and was

given a score of 2 by all the raters.

o
=4
T
Pk
T
ot
0
m
o
(o n]
|

High Achiever- A pupil whose marks

Low Achiever - A Pupil whose marks are between 40% - 49%.



Some

CHAPTER 11

2. Review of Related Literature

authors (eg. Hoge, 1984) complain that

the

definitions given to the concept of teacher expectation is

incomplete and the constructs are legs elaborated.

various authors have suggested several definiticns.

some:

Inferences that teachers makeé about future
behavior or academic achievement of theilr
etudents, based on what they know about
these students (Good, 1984, FP.32).

An expectancy, or expectation set, 1s a
conecious or unconscious evaluation which
one person forms of another, or himself,
which 1leads the evaluator to treat the
person evaluated in such a manner as
though the assessment were correct.
Further he will anticipate that the person
evaluated will act in a manner consistent
with the assessment (Mertins, 76, F.
223).

Expectancy is a teacher s attitude
(behavioral predisposition) about a
gpecific student (West and Anderson cited
in Hoge, 1984, P. Z216).

However,

Here are

Tueek and Joseph (1883) have also operationally defined

the term in two ways:

A.

Academic expectations - Teacher perception

performance, achievement, ability,

educational attainment, etc.

level

of

of
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B. Social/Personality expectations - Teacher
perceptions of general social development, peer
relations, relations with adults, and personality

attributions.

Though the above definitions stress on different time
(present and future) or areas of behavior (academic, social,
personality), all seem to agree that teacher expectations are
predispositions of teachers about a given behavior of thelir

student.

The main logic behind expectations is that they can be
self-fulfilling and/or sustaining. Brophy and Good (1870),
argue that the mere existence of an expectation does not
cause self-fulfillment. It is the behavior that this
expectation produces that brings about self-fulfillment.
This behavior then affects the other person making him/her
more likely to act in the expected waye. The same authors

have forwarded a five step description as to how the process

Wworks.
1. Teacher expects specific achievement from students.
2. Becauge of different expectations, the teacher behaves

differently to different students.
3. This treatment will tell students how to behave.
4, Gradually, the treatment will shape their behavior and

achievement.
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B With time, students achievement and behavior will
conform more and more closely to that originally

expected of them.

Similar models are also forwarded by Braun (1976) and

Cooper (1879).

Teachers most often form expectancies on the basis of
minimal information (eg. student & sex or race), and expand
these expectancies to include personality, attitude and
behavioral expectancies. Minimal infeormation leads Lo
expanded expectancies and then gives rise 1o a multitude of
different teacher reactionsa that affect the classroom climate
and ultimately affect =tudent behavior patterns (Schultz,

19815

Such "Minimal” information are rermed as input forces

(Braun, 1976), "hases of teacher expectations’ (Dusek and

i}

Joseph, 1983), or ~sources of expectations’ (Williams, 1976) .

F

Teacher expectancies once formed from the various
gources, are tranemitted through verbal and nonverbal cues,
in bhoth gqualitative {eg. teacher acceptance), and
quantitative (eg. amount of questions), wWays {Braun, 1976).
Teachers were found to work with high expectation groups than
the lows (Cooper, 19739). Highs were reported to receive more
praise (Cocper & Lowe, 1977). Teachers were also found to be

less tolerant to the low expectation atudents (Good, 18934).
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After analysing a multitude of studies, Thomas L. Good
(1984, identified seventeen behaviors of teacher
differential treatment of high and low achievers, some of
which include; waiting less time for lows to answer; giving
lows ready answers; rewarding incorrect answers by lows;
praising lows less frequently for success; failing to give
feedback to the responses by lows; seating low achievers
farther away from the teacher; grading tests in a
differential manner where highs benefit in border line cases;

and so on.

Rosenthal, as cited in Taylor (1879) and Coobper (1979),

offers a four factor theory of teacher expectancy mediation

effects

a) "Climate” factor - represents general,
noncontingent teacher warmth communicated by such
things as smiling, nodding, leaning forward,
maintaining eye contact etc. Greater warmth
generally directed to highs.

b) "Input” factor - teachers +try to teach more
material and more difficult material to high
expectation pupils.

c) "Output’ factor-teachers encourage greater
responesiveness from high expectation pupils.

d) ‘"Feedback”™ factor-more feedback is given to high

expectation groups.
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Teacher expectation effects may concern the entire
school, the whole class, groups of students or epecific
individuals (Good, 1984). Expectation effects can be
clagsified in several hays. Babad, etal. (1982) identified
two teacher expectation effects - positive (Galatea) and
negative (Golem) effects. Good (1974), and Cooper (1879),

also classified teacher expectation effects into two.

a) The self-fulfilling prophecy effect-which 1is an
originally erronecus axpectation leading to
behavior that causes the behavior to become true.

b) The sustaining expectation effect-in which teachers
expect to retain previously developed behavior
patterns to the point that they take these behavior
patterns for granted and fail to see the changes in
student potential. It is said that this second
type of effect 1is prevalent in most cases (for

reviews see Cooper 1879; Brophy, 1983).

Several researchers (Cooper, etal, 198%¢ Brattesani.
etal, 1984), have demonstrated that students performance and
attitude is a function of teachers’ expectations. Students-
perceive teachers differential treatment and understand the

implications about what is expected of them.
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Individual differences among the learners affect the size
of teacher expectation effects. According to Braun (1876)
and Good (1984), if the teacher especially in elementary
schools, is credible, more internalization of cues by the
students follow. If a child views himself as a competent
learner, it may reqﬁire many cueg from highly credible
sources to change this image. On the other hand, there are
students who are reported to be sensitive to voice tones or

other subtle communication cues.

Using a synthesis of findings from eighteen experiments,
Raudenbush (1984), also arrived at some factors important for
TE effects. The timing of expectancy inducation was found to
be c¢rucial. Teacher expectation effects were also found to

be stronger on vounger children than older ones.

In summary, despite the controversies on the amount of
TE effects on puplil IQ, most authors are said to agree on the
fact that pupil achievement 1is influenced by teacher

expectations (Raudenbush, 1884).

Several authors have presented a number of models about
how TE is perpetuated. The model given by Braun (18976) is

presented on page ZD.



MRECSTAEEIA AR N B A RPN IR o i AU 05 « ke A0S

Al b

18

2.1 Possible Bases of Teacher Expectations

2.1.1 Physical attractiveness

The "What is beautiful is good” hypothesis is cited as
an explanation for teachers expecting higher performance from
attractive satudents (Marwit, etal, 1878, Adams & Crane,

18803, In a study made by Clifford and Walster {(1873), fifth

]

grade teachers were presented students’ report cards with

r

.

rhotegraph attached. They were also given opinion sheets to
be filled on feour academic attributes about the student they
atudied from the report cards. Results showed that

attractive children were found to have a sizable advantage

aver unattractive ones. Teachers expected attractive
children to have higher 1G4, to have parents more interested

in academic achievement., and toe get further education than

their less attractive counterparts.

With similar methods (here cumulative folders with
rhotographs attached), it was alsco found that child’'s level
of attractiveness had substantial effects on teachers.
Attractive children were viewed as being more creative,
intelligent, attentive, and expected to receive higher levels
of training than unattractive yvouth (Adams and Cchen, 1978).

Similar results were also reported by Adam (1878), and

(]

DeMeis and Turner (189789,
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In another experiment, school children were photographed
and their attractiveness rated by graduate students. Two
specialists were selected and taught the photographed
children for several weeks. Other experts coded the dyad
interaction and the specialists were asked to rate their
students. Results showed a significant difference between
high and low attractive groups 1in terms of expected

performance and cooperative behavior (Martinek, 1981).

3till, in another study 1in Lebanon, a significant
correlation was found between ratings of attractiveness and
grade point averages of students, possibly showing the effect

of teacher expectaticns {(Zahr, 1885).

also found to be strongly associated

1141

Attractiveness wWa

2]

¥
with social and personality expectations. Parents and
teachers® were found to favour attractive children on such
attributes as cooperation, Popularity, etc. {(Marwit, 1978,

Adams and Crane, 1880; Tompkins and Boor, 1880) .

Maternik (1881), reasohs, quoting sccial psychologists,
that one s phyesical attractiveness has its initial impact on
the early beginnings of school. Thus, the higher acceptance
of attractive children by their teachers conld give them a
head s=tart in forming productive relationships with the

teacher simply because of their physical appearance.
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But, in the experiment by Tompkins and Beor (1980), when
different photographs with <constant information were
presented for ratings to graduate students, the results
showed that there was no significant difference between
attractive and unattractive children on academic
expectations, although attractive children were favoufed on
social attributes. The reason the authors gave was that
their subjects were inexperienced teachers and they may not
be contaminated by the "beauty-is-good” stereotype, unlike

experienced teachers in the preceeding experiments.

A similar study by Adams and Laveoie (1974) agreed with
others that attractiveness and TE are related, but in a
somewhat reversed order. Moderately attractive children were
rated higher than both less attractive and more attractive
students on work habits. Unattractive children were alszso

rated higher than attractive ones on personal attitudes.

A meta-analysis by Dusek and Joseph(1983), and the review
by Braun(1976), showed attractive children to be perceived to
rossess higher IQ, and greater educational potential. The
average attractive student was expected to perform better

than about 61% of the less attractive students.

2.1.2 Student Gender

bl

'

tudent sex a a source of teacher expectancy 1s not

i
0]

¥,

i
[

found to have a significant impact in most studies. However,



there are few that reported sex biases. When fictious
student files were presented to teachers for ratings on
projected grades, girls received higher grades than boys.
This was more pronounced with authoritarian teachers
(Tom,etal, 18984). A similar result where girls were favoured

wag reported in McCandless, etal (197Z2).

In another study, when students from several ethnic
groups were presented for ratings, with the exception of
white females, teachers had their highest expectation for
male students and lowest for female stfudentes (Wilkerson,

1880} .

When teachers and second grade students interactions were
coded and student results were examined at the end of the
vear, girls were found to be favoured in reading and beys in

mathematics (Linhardz, 18978).

Bernard(1878) also reported that though the sex of the
student did not elicit significant ratings by teachers,
irrespective of the sex of the c¢hild, masculine sex role
behavior was rated higher than a student with femenine sex

role behavior.

The above studies indicate that findings on the influence
of the sex of the student cn TE are inconsistent, sometimes

girls being favoured, sometimes boys being favoured, and



another time favouratism being influenced by the subject

matter.

On the other hand, using quite a variety of methods, a
lot of studies have reported no significant sex difference.
When female teachers were asked to rate their students”
future performance, no significant difference by sex was
observed (Palardy, 1969). The sex of the student did not
also affect teachers’ perception of IQ (Ct#ford and walster,
1873). Using eight psychological reports, teachers were
introduced about students and were asked to rate an essay and
complete a final report evaluation. No significant main
effect was seen for the sex of the student (Mertins, 1876).
Similar results were reported by several researchers. (Wiley
& Eskilson, 1978; Jane, 1878; Thomas, 1979; Taylor; 1873:

Frawat & Jarvis, 1880: Hoge & Butcher, 1834).

Concerning the social and personality expectation,
student sex was a variable that effected teachers. More boys
were rejected by teachers than girls (Good & Brophy, 1972).
Males were reinforced more fregquently than females (Bersoff,
1974). Boys were rated lower than girls on attitudes toward
school, work habits, and personal attitudes (Adams & LaVoie,

1974).
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The meta-analysis of Dusek and Joseph (1983), have also
concluded that student gender was not a basis of teacher
expectation for general academic performance while girls were

favoured in social development expectancies.

This absence of differences by sex in the Western culture
had led Jane (1979) to the suggestion that pupil sex be
eliminated as a variable 1in future teacher expectancy

research.

2.1.3 Student Ethnicity

Regsearchers most often use the terms race and ethnicity

interchangeably. As indicated in some studies, ethnicity

7}

eams Lo generate differential teacher expectancies. This is

7

(i

most pronounced when combined with other student attributes

7]

o]

such as sex and scocial class.

After viewing children of different ethnic origin in
videotapes, teachers were asked to rate them in a semantic
differential scale, Angla students were evaluated more
favourably than black students and black students were
evaluated more favourably than Chicancos (Jensen & Rosenfied,
1974). In a similar study by Paulson (1878), teachers were
shown s£ix students with different ethnic origins and sex.
Fesults showed that the teachers academic and social

expectancy was significantly influenced by the ethnicity and
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dialect of the estudent. Similar result was reported by De

Mies and Turner(18783) and Adams (1878).

When teachers were asked to rate their expectations of
=ix students on ten school-related attributes, the subjects
showed highest expectations for white females and lowest
expectations for black and mexican-American girls (Wilkerson,

1880).

Teachers were also found to withhold positive feedback
to the black-male group and most often giving to the white-
male students (Taylor, 1979). In another study by Marwit and
Walster(1978), prior to teaching, student teachers displayed
ne significant difference in rating black and white students.

Following student teaching, the ratings favoured whites.

1]

emale were also found to be the least reinforced

Hh

Bl: ck

(
m

group of all (Bersoff, 1974). Teachers causal attributions
for academic performance differed depending upon the race of
the child. Black pupils’ performances were seen as more
externally caused than were identical performances ascribed
to white children (Wiley & Eskilscon, 1878). In another
study, middle class Aslian students were expected to receive
higher grades than middle clase white students (Tom, etal,
1984). Several studies (eg. MeCandless, etal, 1973; Shujtz,
1983) have also reported significant interaction of race and

other variables.
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Some other studies have, however, found no significant
difference of teacher expectation on the basis of student
race. Mitler (1973), for instance, reported that race did
not affect teachers’ expectancies while rating hypothetical
black and white students. Babad, etal (1983), also found
that teachers did not nominate by the ethnic origin of the
students when they were agked to select students whom they
thought had high potentials. Similar, non-significant
differences were reported in Porter (1979), and in Taylor

(1979).

The Review by Dusek and Joseph (1883). however, indicates

that there 18 a ignificant race effect on teacher

()]

expectations. Their meta-analytic regult reveals that
approximately 54% of the white students are expected Lo

sutperform the average hlack student.

2.1.4 Student Achievement

Compared to other factors, achievement and IQ seem to be
the most potent and often less biased sources of TE. Though
its inappropriate use Dby teachers may frustrate low
achievers, it is said that knowledge of previous grades can
help teachers in planning ingtruction and for guidance

purposes (Good, 18974) .
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Many studies agree that teachers form higher expectancies
for high ability groups. In the Bar-Tal and Baxe (18739)
experiment, students described as having high ability were
expected to have higher grades. In another study (Cooper &
Lowe, 1977), college students were given information about
the ability of fifth graders and were asked to predict.
smart students were judged more likely to succeed than were
average students. When teachers were agked to rate their own
students, it was reported that pupil ability variable
appeared to be a source of bias for some teachers {Hoge &
Butcher, 1984). IQ and reading achievement were also found to
be moet coneistently related to teacher ratings of behavior
(Frawat & Jarvis, 1980). Standardized test results have also

rezulted in differential TE {{ooper, 1878).

In a similar study., teachers were presented with files
of students containing either succegsful or failure past
performance. They were then asked to predict on the students'

future college performance. Eesulte revealed that all of the

T
wm

teachers examining success file predicted that the pupil
would graduate from college. On the other hand, only one-
third of the teachers who reviewed the unsuccessful version
of the file pradicted that the pupil would complete college
(Wiley & Eskilson, 1978). Such kind of results have led
Williame (1976). to suggest in his model that teachers appear
to base theilr expectations on the achievement of students,

not on student ascribed characteristics.
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Teachers attributions were also affected by ability
groupings. Bright student failure was attributed to luck or
immediate effort, while slow student failure was perceived
more often as ability caused (Cooper & Burger, 1880).
Similarly, teacher attachment, concern and other behaviors
were found to be influenced by student ability standing.
Based on classroom observations on four variables-attachment,
concern, indifference, and rejection, some researchers
concluded that high achieving students were the attachment
groups, while low achievers appeared mostly as objects of
teacher concern and rejection (Good & Brophy, 1872; Willis &
Brophy, 1974, Helton & Oakland, 1977). Negative
psychological reports also produced significant differences
in expectations with lowest ratings assigned by subljects who
read negative reports (Mason 1973).

Thus, it seems that teachsars are =asily biased and form

i

expectancies on student grades and IR frequently.

There are instances, however, that failed to agree with

the above statement. In one study {(McCandless, 1972),
teachers’ marks wers correlated  with 19 scores and
achievement results. Deepite moderate correlation with

intelligence, no significant correlation was found with
achievement. In another experiment by Yoshida and Meyvrs
(1975), teachers were shown a child performing in vedio

acreens and they were informed that the child was either
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from a regular class or from EMR {educable mentally retarded)
class. Results indicated that the EMR label did not elicit
lower mean expectancy scores than the regular class label.
Student academic ability also didn't produce significant
differences on the grading of essays (Porter, 1873),
Similar, non-significant expectancy differences were also

reported by Adams and Cohen (1876).

The meta-analvsis of Dusek and Jozeph (1983). however,
showed that when information about  atudent  behavior,

timates of academic achievement, grades, IQ etc. were

(0]

presented to teachers, there was found to be a strong
relationship between the kind of information given and
teacher expectancies. Over 70% of the more favourably

described students were expected to perform better than the

Un}
T

average less favourably described students.

2.1.5 Other Possible Sources.

2,1.5,1 Student Socio-Economis Status (SES). This is
another source of biasing information where teachers are said
to form higher expectations for middle c¢lass children than
the lower class students (Rist, 1970; Miller, 1973; Braun,

1976: Tompkins & Boor, 1980: Tom, etal, 18843,

2.1.5.2 Student Conduct - This is also said to be a
strong biasing source for teacher expectancies (Adams &

LaVoiec, 19274: LaVeic and Adme, 1274: Purgess, 1879),
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2 1.5.3 Previously taught siblings and name stereotypes
- are aleo said to be minor sources of teacher expectation

{(Braun, 1976; Dusek & Joseph, 1883).

7.1.5.4 Labelling of students was also found to affect

TE (Fosfer, etal, 1985).

In summary, various attributes of students, both related
and unrelated to academic performance, c¢ould influence
teachers’ perceptions and thereby directly or indirectly
affect teachere behaviors in the teaching and learning

DProcess.,
2.2 Teacher Behaviors, Ethnicity, and Sex.

It is =aid that teacher information and persconality are
prime factors controlling the influence of teacher expectancy
cues (Braun, 1976). Different teachers form expectancies and
use them to shape their students in different intensities.
For example, Brophy and Good are cited by Good (1984), to
have classified teachers into three groups: a) Proactive
teacherse, who systematically push their students to their
expectancy goals, b,overactive teachers, who are rigid and

develop impreesions on first contacts with students and who
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toward their students, and non-dogmatic, less hiased teachers
who can treat their students realistically with 1less
expectation effects (Babad, 1979; Babad & Inbar, 1881; Babad,

etal, 1982).

Concerning the influence of teacher race on the formation
of expectancies, few studies are reported. Tobias,
etal(1982) reported that when teachers were asked to
recommend students to special educaticnal services, teachers
responded to the case history by recommending referral of

atudents whose ethnic background wWas identical to their own

ja—

eag frequently than they did to voungsters of other ethnic
backgrounds. However, the same authors failed to replicate

this finding at another time (Toblas, etal. 1883).

Other researchers alsc aid not find significant main

were

h

effects by teacher race. However, interaction effect
observed. Using a questionnaire, it was reported that
teacher race was not related to teachers’ expectation on four
dependent variables. It was only in one variable (college
expectation) that difference was found. Black teachers
expected more of their students to compléte college than
white teachers (Beady & Hansell, 1981). One study (Byalein
& Bersiff, 1974 ), reported that Dblack and white teachers
emit equal rates and type of reinforcers and that teachers
reinforce opposite raced c¢hildren more frequently than

children of their own race, poesibiliy showing a tendency of

wa
<
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Thug, it seems that teacher race is not a strong factor

ag a source of teacher expectancies.

Teacher sex as a factor in the formation of expectation
was also found not to be significant by some researchers
(Adam & Cohen, 1976; Wilkerson, 1980, Beady & Hansell; 1981).
On the other hand, though sex of teacher was not significant
in the rating of student behaviors, few significant
interactions were observed. Male teachers rated female
students as warmer and female subjects rated male students as
more logical (Rernard, 1878). White male teachers wers more
negative to black children than white female teachers (Coats,

1

¥

8z).

2.3 Common Methods Used in the S5tudy

of Teacher Expectations

Good and Brophy (1870) and Hoge (1984), identify two

kinde of expectations that are usually studied.

1. Attempts to manipulate or induce teacher expectations.
That is, the experimeﬁﬁer creats expectations Dby
providing fictitious data, These include: providing

subjects. drawings allegedly drawn by students and
asking to rate (eg. Babad, etal, 1980); presenting
eggays for rating (eg. Bernard, 1971); Providing
teachers with information along with photographs, by

ethnicity, and other attributes of

D

ot e

ok -, = Jin
varving th ) <IN
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children (eg. Adams & La Vole, 1972; Clifford & Walster,
1973; Adams, & Cohn 1876); Presenting psychological
reports and asking for teacher ratings of future student
performance (eg Mason, 1973); showing teachers
videotapes where children perform different activities
(eg. Lawrence & Roseinfied, 1974); providing teachers
with standardized scales and asking them to rate a
hypothéical student (eg. Schultz, 1983); making teachers
teach students and rate them by informing fictitious

data (Martenik, 1881).

Use of teachers’ own expectations as they exist
naturally. Thege include longitudinal observations in

actual classrcoms (eg Riast, 1970); or agking teachers to
rate their actual students on their future performance

(eg. Palardy, 1969).
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CHAPTER II1I

3. METHODOLOGY

The procedure of selecting subjects, the development of

instruments, data collection, and analysis are described.

3.1 Sample Selection

The population under study is elementary school teachers
from three former administrative regions- Gojjam, Tigray, and
Wollega., It was presumed that the majority of the teachers
in each region are from the dominant tribes of the regions-
Amhara, Tigrian, and Oromo. It was alsc believed that if
there is a difference in the formation of expectations by
teacher ethnicity, the teachers from these regions are the
beat representatives of the three ethnic groups to bring
about maximum variations. The three groups of teachers could
be found in Addis Ababa and other towns. However, there is
alsc a possibility of greater cultural assimilation and
association, and it appears logical to reason that the
expected difference in TE formation by teacher ethnicity
would be lessened. Out of the many, the three ethnic groups
were selected, simply because they are the dominant ethnic

groups in our country.
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From each of the regions, two towns were selected. One,
the regional capital, and the other, an Awraja capital. The
Awraja capitals were chosen on the basis of transport
facilities and their nearness to Addis Ababa. Only two towns
from each region were used due to shortage of time to travel
to other areas. Major towns were prefered to rural areas

becausge they are easily accessible. Fortunately, teachers in

¥

<«

D

major towng ha longer vears of experience, Such kind of
.
experienced teachers are expected to have formed more stable

stereotypes than ilnexperienced teachers.

3
i
i
i
T
|_J

ction of the sample teachers was done as follows:

In each town, the names and number of elementary schools
were listed. Missionary and prison schools were excluded
since they were ncot avallable in all the fowns. 411 the
schocls, with a relatively larser punber of teachers were
included in the study. This was done in order to have better
randomization and faster distribution of the insatrument. A
total of 9 schoeols from Gojjam, 10 schools from Wollega, and
9 schools frem Tigray were used. In each school, out of the
available teachers on the day of the administration of the
study s toel, 10-24 teachers werse selected randomly, and the
materiale were distributed for rating. The sample size was
determined on the basis of the number of the staff and the
availability rate of the fteachers on the day of the

administration.
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In brief, the sample consists of 576 teachers.

Table 1. Number of participants by region and sex. Mean and

standard deviations of their years of teaching

experience.
Subjects Sample Years of Experience
Size
Region Sex Mean 5.0
Male LS i6.5 6.89
Gojiam Female 946 12.7 4.72
Total 192 14.86 6.1
Male 96 15.3 5. B
Wollega Female 26 12.3 5. B2
Total 192 13.79 .77
Male 98 13.33 7.34
Tigray Femsle 96 12.94 5.78
Total 192 13.13 £.53
Grand Total Sre 1io €4 s 7F

region of the +teachers, because &as it is suggested in

n

standard statistices texthooks (eg. Hays, 1931; Hinkle, etal.

the number of

[N
]

1982), in multifactor analysis of variance
observations in each cell are made equal, the experimental
design will be orthogonal and poseible consequences of non-
homogeneous variances on the probability of TYFE I error will
be minimized. In addition, assumptions usually made in

anslysies of wvariance will also have minor effect <n the

regnlt even if they asre not fully met.
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The sample size became 576 for two reasons.

a) Since there are 144 cells in the analysis, four
observations were thought toe be adequate in each

cell. It is advised that the minimum number of
observations in each cell be two (Hays, 1981), and
four is twice as large.

b) Had we wished to have more observations for each
cell, it would have been difficult to find adequate

subjects.

3.2. Variables Included in the Study.

Teachers were supplied with =2valuation materials
containing information sbout 24 hypothetical fifth grade
students with an opinion sheet. Each subject gave ite rating

on one of the Z4 students on the opinion sheet,

3.2.1. Dependent Variables

3.2.1.1 Y= £

[

achers” ratings of student essays

(0= least mark, and 10= the highest mark).
IR 2= Teachere future academic expectations on
a Tive-point ardinzl scale.
b=z "will be extremely successful”
4= "will be successful more than average’
= Will he successful
2= Will probably succesd
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v

3.2.2 Independent Variables.

1 attractiveness =F

ai)

3. 2:241 Student FPhysic
Two levels. fl= Attractive Pupil

f2= Less attractive pupil.

As a controversial iseune, some findingt support for the

otype and cthers failing to replicate,

I

"heaunty-is-good” ster
it hae raised wide interest among behavioral scientists. It
was thought that its inclusion in the study as a variable

conld give clues Lo our own problems.

Student Gender = D

Lo
[
g%}
0o

Two levels dl= boys

dz= girls.

Sex shereotypes concerning academlc potentials are
prevalent in our socliety. The inclusion of sex as an

independent variable could give us hints to the matter.

22 B Student ethnicity =C
Three Levels. Cl= Amhara (Lamesginew &
Alemnegh)
Cz= Oromo (Wakjira & Ayantu)
C3= Tigrian (Habtom & Brkti)

It is reamsonable to expect biases sand sterectypes about

ethnic groups. But, the impact 1in educational settings is
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not yet deeply studied. The inclusion of such a variable

seems timely.

3.2.8; Student previous achievement =E
Two levels. el=s High achiever
eZ= Low achiever

Most agree that teachers are jnclined to think that high
achievers will 1likely achieve higher in the future. Car
teachers could be affected by the samne logiec. It was thought
that achievement as an independent variable could show the
degree of intensity on expectation formation with our

teachears.

o

In addition to the above manipulated independent
variables, two teacher characteri=stics ware also considered

s independent variables.

(1]

&.2.8.5 Teacher region = A
Three Levels al= Gojjam
a?2= Wellega

a3= Tigray

[
vs)

3.2.2:6 Teacher SeXx
Two levels. bl= Male

2= Female.
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Many TE studles are criticized, for they investigate one

or two variables in isolation. Designs that include more

variables are recommended to get tangible results (Braun,

1976, Babad, etal. 18982).

3.3 Instrumentation

Information to be presented to the sample teachers were

prepared in the following ways.

3.3.1 Physical Attractiveness

Fhotograrhs of students were used as stimuli for phyeical

attractiveness.

After observing different schools in Addis Abeba, one

h

chool (Tsehai Chora Elementary Schonl), was chosen. This

o

school was gselected because the tyrpe of s=tudents 1in the
school seem to be very common, 1like those found in many
Ethiopian e&chools. For example, students 1in some non-
government schools look to be well dressed, better fed, and
well groomed. This could be observed by just looking at the
physical features of the children. It is a rare phenomenon
in our society. Photcgraphs taken from such pupils may not
appear a common reality. Furthermore, the social class of
the student, that is not included as an independent variable

in this study, may intervene during teacher ratings. But,

+the gtudsnte <

(o]
T

Teehai Chora School wear very common clothing

i
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and have common appearances. The school was also chosen for

its proximity to the dwelling of the researcher.

After securing the permission of the school officials and
the congent of students, around 100 fifth grade students were
chosen randomly from five sections. A professional
photographer was hired. The students’ ghotographs were
taken. The photographs provided the frontal view of each
child-from head to waist. The students were informed not to
amile so as to make scome uniformity. Fictures of students
with smiling faces were discarded. The rest serious

looking faces were presented for rating.

Fifth grade students were selected for the same reasons
as Adams and LaVoie (187Z) gave. "Facial features have
stabilized by the fifth grade. Yet, fifth graders are not go
mature appearing that lower elementary teachers would

question this when attached to a progress report” (P.7T7).

Six graduate students and three secondary school teachers
were asked to rate the photographs on a five-point
attractivenese scale. b=very attractive, izleast attractive.
The ratings were done independently. Each time the order of
presenting the pictures to each rater was shuffled randomly.
Similar procedures wWere used by most of attractiveness
studies (eg. Clifford & Walster, 1873, Zahr, 1985). The

rhotograph raters were selected on the basis of
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ethnicity, three from each ethnic group, so as to minimize

cultural biases infavour of one ethnic group.

Table 7. Number of Judges who participated in the rating of

photographs.

Mo of Pogition Ethnicity Sex @Qualifi- Flace of
Judges cation Work

2 Grad.St Amhara M B.A Min. of Edu.

z " Oromo M B " " "

z2 Tigrian M " * ” &

1 Teacher Amhara F Diploma h " a

1 - Oromo F . f " "

1 Tigrian F " '

Those pictures that had average score of b and those

pictures with average score of Z were taken and were labeled
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girl, less attractive boy, less atiractive girl), was chosen

randomly. Thus, a total of four different pictur

L
wm
b
V)]
]
o
r_.
o

for the study (Appendix III)

The selected photos were duplicated in several copies and

;2
i
~
O
@
-+
ot
el

ched to the upper left corner of the page containing

the description of a hypothetical child (Appendix IX).

Thus, the photographs were expected Lo serve as stimuli

to  the sample  Teachers about  the students’ level of

o

Berschield and Walster. cited in

I
il
[l
i
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Martenik(1981), have said. “  the use of photographs along
{ v . 3 "

with consesus ratingse have been the most valid and reliable

means of determining level of attractiveness in social

psychological regsearch” . (P.189).

3.3.2. Student Ethnicity.

In +the US and Israel where most of TE studies were
carried out, the terms ethnicity and race are used
interchangeably. For example, it would be sufficient to

ts race would

i

pregent the photograph of the student. .
immediately be clear most of the time. But, in our <ase, the

photograph cannel tell the ethnic origin of the individual.

Thus, another techniaune was desgigned for this study.

The true objective of the study should not be Enown to
the sample teachers. If we directly present the ethnic
origin of a student in guestion, teachers’ ratings might not
reflect their true expectatlions. What iz called “The

Eepression of Affect Hypothesis " (See, Taylor, 1879}, counld

he at work. Therefore, suach an information can be better

Lists of students names (one section from each region)
were gecnred from three Leachers. There were a total of 193
names and were assigned numbers. Using = table of Random

numbers, the names were ehuffled and were rewritlien in their

.ew order. Three Gradusts stodents were
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the names by ethnicity on a four point nominal scale, Amhara,
Oromo, Tigrian, and Other. The name identification was done
independently. The three graduate students wWere from the

three ethnic groups.

Thoge names tThat were unanimously amgreed upon by the
three identifyers were retained. The selected Amhara names
were presented to the Amhara identifver, the QOromo names Lo

given to

4]

the Oromo graduate student, and Tigrian names wWel
the Tiegrian graduate identifver. They were instructed to
choose ten names (5 male, B female), from each group of names
on the following bases

A The nsme should not be assocciated with either

ane and stereolypes.

(=8

negative or positive connotat

. The name should specifically indicate the sex.
(g 29 The name shounld be as commntn 25 poesible (1e. 1t

shounld not be rare name).

This was done becauge our interest in names here Was
simply to indicate the ethnicity of the atudent. The
intention was that the nature and type of the name should not

Lie,

=

bias sample teachers a8 much a8 poss

A total of 30 names (5 names 1in 6 groups) were chosen for

final selection. For +the six groups {3 (ethnicity: X Z
(sex)}, 8ix names were chosen randoemly. One name WAas

selected out of b names, {tppendix IV,
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To reinforce the clune about the ethnicity of the
hypothetical gtudents, birth places were aleo indicated-Debre
Markose for Amhara HNames, Nekempte for Oromo names, and

Mekelle for Tigrian names.

The Ethnic names and birth places were seystematically
distributed to the photographes. (For example, one

ttractive and the less attractive male pictures will have

o

identical male Oromo name. The attractive and Tthe less

attractive female pictures will have identical female Oromo

[yl

name. The four combinations will have jdentical birth place-

Nekempte. This procedure WAas repeated for the other ethnic

2

Up to now we have 12 combinations - £ {attractiveness]

¥ Z(sex) X 3(ethnicity).

3.3.3 Student Gender

The sex of the student to be evaluated was already to be

known from the photograrh and the name of the individual.

3.3.4 Student Previous Achievement

After studying this year s first semester marke of fifth
grade students from three sections 1in one elementary school
from Addis Ababa (Tsehal Chora), it was found that most of

a,

the marks of high achievers ranged betwesan 30%-85%, and most



of the lower marks ranged between 40%-49%. Therefore, for
this study, it was decided that the marke between 80%-805%
would show high achievement and those between 40%-49% would

indicate low achievement.

Three main school subjects-English, Mathematics, and
Science were chosen as indicators of achievement. These
subject areas were preferred to others, because 1t was
assumed that they are commonly gi;en in all the regions of
the country. Two sets of marks were needed for our purpose.
Using the random table of numbers, four numbers between 80
and 85 were chosen. Thus, the high achievers  marks became

as follows: 82% for Maths, 85% for Science, 84% for English,

o

and 83% to be the sempester’ s average score of the student.

Using similar procedure, four numbers between 40 and 49 were

]
T

chosen - 45% for Maths, 43% for Science, 43% for English and

46%

(i

ar the student’ s semester average. These scores were

[am °]

hoped would indicate low achievement.

These two groups of achievement information were
systematically written to the right of the photographs.
Twelve students will get the high marks and the rest 12 will
be considered as low achievers. Thus, WwWe had a total of 24
combinations - Z(level of attractiveness) X 2 (sex) X

3(ethnicity) X E(achievement},
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On a sheet of paper, the photographs were attached to the
upper left corner of the papers. To the right of each
photograph, the name, seX, birth place, and the marks were

written in clear and visible ways (Appendix IX).

This was how the experimental manipulation was carried

out.

3.3.5 Preparation of "Reutral” Information.

After varying the independent variables into different
combinatiéns, the next problem was to give additional
information abeut the hypothetical students to be evaluated.
1+ wag reasoned that simply presenting the photo, name, sex,
and marks of a child would not look so natural to the sample

teachers and they might not Dbe willing to give their

]

predictions. Thus, it eemed necessary to include some other

r

"Neutral” information about some behaviors of the
hypothetical children. By “Neutral", it was meant that the
informaticns to be supplied should not severely bias teachers

either infavour or against the student to be evaluated.

To accomplish this task, an open ended questlonnaire
(appendix VIII), was prepared. The items demanded teachers
to list the most common behaviors of students they encounter

inside and outside the classroom. These include:
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- Subjects most cﬁmmonly liked and disliked by many
children.

- Clubs that many students participate.;ﬁ

- Games that many children play

= Hobbies that are most frequented

- Common classroom misbehaviors

- Common relationships inside the family, with

friends, and with teachers.

- Common illnesses, and the like.

The questionnaire was distributed to fourteen elementary
school teachers working in Addis Ababa, that  have
acquaintances with the researcher. These teachers were
chosen because, as the items needed serious observation on
the part of the respondents, 1t was thought difficult to
distribute the questionnaire to a randemly chosen school and
to randomly choosen teachers. It was feared that such
teachers might not have the time and interest to fill out the

questionnaire.

The 14 teachers were instructed to observe their students
carefully and fill the questionnaire accordingly. After

averal weeks, the responses were collected and tallied. The

0]

moast fregquent responses were organized into four paragraphs
and were written under the topic "Some other behavicrs” by
the researcher. The paragraphs were written in a descriptive

manner. The paragraphs were presented  to  two psychology
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graduate students for content evaluation. The final version
of the paragraphs were taken as additional "Neutral”

information to the independent variables manipulation.

This additional information was written and photocopied
below the photographs of each child, on the same Ppage

(Appendix VI}.

Even if the paragraphs are not as "neutral” as expected,
even if they help to bias subjects about the student to be
evaluated, their effect may not contribute to the total
variation since the same identical paragraphs were written

for each of the 24 atudents.

The only purpose of the paragraphs was to impress the

subjects that the atudents they evaluate were real students.

3.3.6 Preparation of Essay Material.

In order to augment the sample teachers' perception about
the students they evaluate, a paragraph allegedly written by
the student was also provided. The inclusion of the essay

paragraph was thought to help teachers in twWo ways.

1. Looking at an examnple of a student s wWork would add

teachers” information about the student to be evaluated.
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t-3

Teachers were asked to grade the essay out of 10. Thise
could show their present academic expectations and
biases about the child. This could also help us
understand if they were influenced by the manipulated

variables.

After thoroughly observing the fifth grade textbooks, the
topie "LIGHT" was chosen from the Science text as the heading
for the essay. This topric was believed to be offered in all

the regions of our country.

With the help of their teacher, arcund 40 fifth grade
students in Addis Ababa (Atse Noad School), were gathered in
a classroom, and were told to write a short essay on the
topic "light". Each student was offered a half rage sheet of
raper and was instructed that the length of the essay should

be between F-10 lines. They were also teld to complete the

T

essay in 30 minutes. It was briefed to the students that the

purpoge was to see how much each student had studied and had

ncothing to do with their marks.

The answer sheets were collected and three elementary
school teachers were asked to rate the essays out of ten.
The rating was done independently. All the essays that were
given equal grades by the three raters were sgelected. There
were six of them. The one that was more readable, and that

had shorter lines was simply taken.
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This finally selected essay was photocopied in several
coples. A copy of the essay was attached to each of the
pages containing informations (i.e. photo, name, sex, birth
place, marks, and the “Neutral” information) about the
hypothetical students. It was glued af the bottom part of
each page under the sub-heading "The essay the student

wrote,from science Bth" (Appendix IX).

Thus we had a total of 24 different pages that would be
presented to the sample teachers for evaluation. Une page

containg a picture of a boy or of a girl, of high or low

attractiveness, with one of the six ethnic names, whose
semester marks are either high or low. In addition, all the

pages contain identical four paragraph descriptions about

f1

ome other behaviors of children. identical essay was also

r

attached at the bottom of sach page.

3.3.7 Preparation for the Introductory Part.

Unlike some other nations that provide teachers with
cumulative folder information or student progress reports
with photographs attached, the common practice in our country
where teachers get recorded information about their students
are the "Report cards” and "Master Sheets”. Froviding
information about students as it is deone in this study could

be a satrange experience to our teachers. Thus, it was
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decided to give scome kind of description as an introduction

to the sample teachers. *

On a separate page, the purpose of the study, the theory
behind the study, description about the conatruction of the
student report, and a polite demand for cooperation were

written in six paragraphs.

The introduction goes, as follows (Appendix V).

The main purpose of the study is to
see how teachers, after studying sone
information about their students, can
evaluate the students future prospect.
Some philosophers say that teachers, after
looking at the physical features of a
student, observing his conduct, and his
marks, and after evaluating other

behaviors, can correctly predict on the
ztudents’ future academic performance.,

Others do not  agree with the above
assertion. To prove this, we have
prepared the following information

about a Ath grade student. His name, seXx,
photo, 19t semester marks, some other
behaviors, and an essay written by the
student appear in the following page.

Please, read the description about the

student and give us your opinion on the
opinion-sheet.

The introduction page was phota copied in several copiles
and was attached infront of each page containing the

photographs and essays.

n

3 " . | . - =
Thus, the Material' Contained these two page



Maximum effort was done to make the material as short and
concise as possible in order to make it handy for sample
teachers to read, and answer the questions within a short

period of time.

3.3.8 Preparation of Opinion Sheet.

The teacher opinion sheet was developed to measure the
effect of the four experimental variables on the expectation
of teachers toward the hypothetical students they read about.
The opinion sheet included three evaluative items, two of
which were analysed for this study. The two litems were
degigned to asses teachers  a) present expectations of the
hypothetical students. This was achieved by seimply

asking teachers to mark the student s essay out of ten. b)

W]

future academic expectations. This was assessed by the

question: "On the basis of the information that you got abcut
the student, what will be the probability, do you think, that
this student will pass grades 5 and 6 and will continue his
studies further?” (Appendix VII). The question was followed
with five alternatives ranging from " I think the student
will get very great marks and has bright future.” indicating
high expectation, to "I fear that the student seems poor
achiever and may not pass”. indicating low future academic

expectation.
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Only the above two questions were presented for several

reasons.

1 Several researchers have used similar questions to asses
TE (eg. Clifford & Walster, 1973; Adam & Cohn, 1976;

Mertins, 1976..)

%]

As degcribed earlier, for the sake of brevity, all the
information concerning one student were éupplied on A
single page. It was belisved then, that to present more
questions concerning more detailed characteristics of
the students in question could be meaningless. (For
example, it would have been impractical to ask questions

such as. “"What mark will the student get in maths

o

during the second semester?’ or “Rate the child s

[

1

parents’ interest in his education.’}.

3. The questions should ke clear, simple and handy encgh
to be answered by the subjects in a short period of time
(at moest one o¢lass -peried), so as not apoll the

procedure.

The opinion sheet alsc contains three items that ask
teachers to provide some perscnal information. The years of
teaching experience and the sex of the respondent were
directly asked. To identify the ethnicity of the respondent,
an indirect way was used. The question was stated like the

following:
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"List the languages that you speak by the order of

fluency."”

1. (Mother tongue)

(o]

W

4.

and this had worked effectively.
3.4 Administration

By presenting an official letter of cooperation written
from the psychology department to the education offices of
the three regions, formal letters of cooperation to the

selected schools were secured by the researcher.

Except for the student ezsay, the material was translated

inte QOromic and Tigrigna by languasge experts and adeguate

number of copiles were preparsad. However, after discussing

F4y

with education experts and school directors of Tigray and
Wellega, 1t was made obvious that the respondents could read,
write, and speak the Apharic language. Thus, during the
administration of the study tool, the Amharic version wae

used in all the regicons. If any respondent complained that

]

he/she <could not understand the Amharic version, the
translated materials were provided as aids. But, this

oceurread in very few occasions.
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During the administration of the evaluation materials and
opinion sheets, the one and main thing that should be guarded
against was that, respondenta should not look at the other
respondent '8 materials. Az is obvious now, most of the
information supplied in the materials are identical except
for the systematic variation of the four manipulated
variables. Thus, if a teacher had access to the materials:
provided to the other teacher, the responses could not be
done independently. OCther unknown factors might intervene in

the results.

To achieve the above precaution, TwWo possibilities were

identified.

1. To gather the selected sample teachers in their lounges
during break time, and administer the materials and
opinion sheets simuvltanecusly. This method was largely
abandoned because, most of the schools lounges did not
have enough chairs for as much as Z4 persons. In
addition, there appeared to be poesibility of the
resgpondente to look over the other teachers materials.
Teacher lounges were thus nsed only when the number of

subjects was very small.

=

To administer the materials {tcol) when the teachers
were in classrooms at any given period. This method was
largely chosen and was used throughout the selected

schools, &ince there wWas no possibility of one
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respondent to look at or discuss with another subject

about the materials.

The procedure followed in the administration was as

follows:

1. The 24 materials (each material contains two pages-— the
introductory part, and the information about the
hypothetical student.), were coded with numbers from o
74. Twenty four opinion sheets would be taken and coded
from 1-24. (For example, code No. 1 was assigned to
attractive, boy, Amhara, high achiever; code No. 16 was
assigned Lo less attractive, givk; Qromo, less

achiever).

2. With the agreement of the school director (or vice
director), the evaluation materials and opinion sheets
with identical coding were randomly distributed to all
the available teachers at the beginning of any given
period. This was done when the teachers were inside
their respective classrooms., Short descriptions were
given to every sémple teacher. To make the process move

faster one or two assistants were assigned.
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I1f the number of classrooms were very few, the materials
were randomly distributed to the remaining teachers
selected randomly. These teachers were requested to sit
in the staff lounges, read the materials, and fill out
the opinion sheets as fast as possible and

independently.

All the subjects were told to complete the opinion

sheets and return the materials with in the same period.

The average duration to complete the task was between

10-20 minutes.

Before the class periocod ended, the evaluation materials

and opinion sheets were collected.

After the materials were c¢ollected, the sex and
ethnicity of the respondent were tallied in their
appropriate cells. The opinion sheets that depicted the
ethnic origin of the respondent other than the major
ethnic group of the region were discarded. Each of the
24 materials should be evaluated by four male and four
female subjecte in every region. The process continued

till the desired numbers were got.

If the achool had larger staff, the process was repeated

on the other shift.
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3.5 Data Analysis

Two gix factor fixed model analyses of variances (ANOVA)

was carried out for the two dependent variables separately.

A) Teacher rating of essays. 3(teacher region) X
2 (teacher sex) X 3(student ethnicity) X Z(sex) X
2(achievement) X 2(level of attractiveness).

B) Teacher future academic expectations. 3(teacher
region) X 2(teacher sex) X 3(students ethnicity) X

7{gex) X Z(achievement) X 2(Attractiveness).

]

The wvariocus main effects and interaction effects at

r

different levels were analysed.

The technique of ANOVA was preferred to others, since our
interest was to look into differences Detwesn the various
groups. Analyeis of variance 1is also said to be robust in
that the results are little affected by a violation of one or

more assumptions (Hays, 1881).
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CHAPTER IV

Results and Discussion

4.1 Results.

Dependent

Table 3: Means and standard Deviation of the Independent
) L
variables with Respect to the
variables,
Variable Level] Y Z
Mean sh Mean sD
A al 6.70 2.36 3.66 1.07
az 7.03 222 J.62 0.98
al 6.96 2,30 3.52 (.88
E k1 5,91 2. 28 3.47 1.11
b2 68.8383 2.30 3.73 0,92
C o] 6.71 2,40 3.58 0,93
ol 7.08 2.33 3.82 L. 21
o3 €.972 2,15 3.60 1.01
D di 7.34 2,10 3.64 1.02
dz 6.46 2.51 3.57 0.93
B el 8.27 2.32 4.01 0.88
el D57 Z2.41 3.18 0.83
F fi1 6.97 2.056 3.64 1.02
£z 6.83 Z.36 3 .56 1.01
Total 6,839 2.31 3.860 .94
Where ; A= Teacher Region
al= Gojjam
az=z Wollega
ad= Tigray
B= Teacher Sex

bl= Male

b2= Female
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C= Student Name (Ethnicity)
c1= Lamesginew and Alemnesh (Amhara)
c?= Wakjira and Ayantu (Oromo)
c3= Habtom and Brikti (Tigraian).
D= Student Sex
di= Boy
d2= Gird
E= Student Achievement
el= High Achiever
e?= Low Achiever
F= Student Attractivenesse

fi= Attractive

f2= Lesas Attractive

Table 3 indicates that high achievers and boys have
the highest mean scores {(8.27 and 7.34 respectively), whereas
low achievers and girls recaived the lowest mean marks (bH.52
and 6.46 respectively), on the teachers rating of the essay.
On the other hand, high achievers were rated highest (Mean=
4.01), and low achievers were rated lowest (Mean=3.13), when

it comes to teachers’ future expectation ratings.

4.1.1 Teachers Ratings of Student Essay.

Inorder to see whether or not there are significant

differences beiween the levels of each factor, one-way

analysis of variance was carried cut. This was done because,
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if we directly performed the six-factor analysis of variance,
a large number of F tests (63) were to be carried out and the
probability of Type I Error might have been quite large at
one or more of the teats (Hays, 1881). Thus, for our
purpose, inorder to answer the basic questions, separate one-
way analyses of variances were computed, and the six-factor

ANOVA was latter calculated.

Table 4: Summary Table of One-way ANQVA: Teachers®™ Rating

of student Essay by Teacher Region.

Source af a5 M3 F B
Betweaen 2 11,5343 &5,76E52 1.0845 >, 058
Within 573 2016,68354 5,Z648

Total 575 3028 ,1587

The result indicated in table 4 suggests that there

i no significant difference {F (Z/573,0.05) = 3.00},

m

between the teachers of the three regions (Gojjam, Wollega,
Tigray), when scoring student essay. The proportion of

variance accounted for by teacher region is very small (0.34

percent).
table 5: Summary Table of One-Way ANOVA:Teachers’™ ratings
of Btudent Essay by teacher Sex.

Source af TN M3 F F
Betwean 1 0.1097 0.1097 0,02083 =, 05
Within 574 3028.05 5.2753
Total 75 aNz8.1597

egt Wiz (0043
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Similarly, as shown in Table 5, teachers were found
to show no significant difference {F(1/574,0.056) = 3.84} by
thelr sex when rating an essay allegedly written by a fifth
grade student. Teacher sex didn't contribute to the variance

in the student grades

Table 6: cummary Table of One-Way ANOVA: Teachers' Rating

of Eesay by Student Names.

Source Af 55 M2 F r
Between z 11.3368 §£.9184 1.1243 >, 05
Within 573 3016 ,3229 5h,Z641
Total 575 3028.,1597
est Wé= 0.00043

The results of table 6 show that there was no
significant difference {F(2/573,.05)= 3.00}, by student name
(ethnicity), when teachers rated the essay. The proportion

of variaqwcaccounted for by students’ ethnic origin was also

minimal (0.043 percent).

Table 7: oummary Table of One-Way ANOVA:Essay Ratings by

Student Sex.

Source af 55 M3 F P
Betyeen 1 112.0069 11Z2.0069 22.0469%%% <.056
Within 574 2196.,1528 5.0804

Total BETH 3028.1597
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Table @: Summary Table of (One-Way ANOVA. Eseay Ratings

by Student Attractiveness.

Source af 55 M3 F r
Between i 3.0625 3.062b . 581 >, 08
Within h74 3025.0872 5.2702
Total 575 3028.1597

est W2= O

Student physical attractiveness, as presented to
teachers by photographs, was not found to bring significant
difference {F{1/174, .0b)= 3.84}, in'ﬁhe ratings of the essay
(table 9). The proportion of variance accounted for by the

laevel of students attractiveness was negligible.

When the six factors with their different levels were
combined and a six-way ANOVA was carried out 63 main and
interaction effects were found. The detailed six-factor

iz presented in Appendix 1. This is done

=S

summary ANOY

-

)

2O

r

ely for the sake of brevity. Table 10 only shows the main

]

aeffect

’
i
F

. and significant interactions.
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The regions where the sample teachers are found and
the reported names (ethnicity) of the students were found to
interact significantly {F{(4/432) = 32.09, P<.001}. ©DSample
teachers from Gojjam rated the essays allegedly written by
lamesginew and Alemnesh {(Mean= 5.787), less than Wakjira and
Ayantu (Mean= 7.203),and Habtom and Brikti (Mean= 7.108). On
the other hand, subjects from Wollega and Tigray rated the
essay of all the groups in a somewhat similar manner.
Teachere from Wollega rated the essays of Lamesginew and
Alemnesh (Mean = 7.083), Wakjira and Ayantu (Mean= 7.094),
and Habtom and Brikti (Mean= 6.906), showing no big mean
difference. Similarly teachers from Tigray gave average
marks of 7.25,6.891, and 6.7%, to Lamesginew and Alemnesh,
Wakjira and Avantu, and Habtom and Brikti respectively. This
interaction can be shown by the following figure.

E i guire I
Interaction of the Two Factors of Teacher EKegion, and

Student Ethnicity (Names).

~ai=z Gojjam
A/ aZ= Wollega
_ a3z Tigray

11

Lamesginew and
Alemnesh

cz= Wakjira and
Avantu
. ci3= Habtom and

Brikti
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The sex and the physical attractiveness of the Students were
also found to interact significantly {F (1/432)= 7.40,
P<.01). When we look at the mean scores of the four groups
cells (d1 f1, d1 f2, d2 fi, a4z f£2), we find that the
attractive boy has received the highest mean score (Mean=
7.625) and the attractive girl has got the lowest mean score

(Mean = 6.587).

Figure 2: Interaction of Two-Factor of student Sex and

<

Physical attractiveness.

D -~ dl= boy

' . J
.

- F [ fi= attractive

|
L f2= less attractive
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4.1.2 Teacher future Expectations

Table 11: summary Table of One-Way ANOVA. TE rating, by
Teaoher Region.

Source af S5 M3 F P

Betweean 2 1.9306 .9653 . 9838 >. 05

Within 573 bo2.RRO1 L9812

Total 575 64,1587

The result, as shown in Table 11, pcoints out that

there was no a significant difference {F(2/573),.05)=3.84),

by teacher region when it comes to predicting the

hypothetical students’ future academic success. The

proportion of wvariance accounted for by teacher region is

alsc negligible,

Table 1Z2: cummary Table of One-Way ANOVA, TE Eatinges by
Teacher Sex.
Source df 55 MS F P
Between 1 10,0297 10,0297 10.3883 <.05
Within 574 5H4.13 .9654
Total 575 564.1597
est Wiz (0,018

H+
T
)
]
Frt
o
i1
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I

were

regult in Tabrls 12

asked to rate their
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at, when sampls
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future academic
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differed {F(1/154)= 10.39, P<.01} by their sex. Female

teachers showed brighter academic expectation (Mean= 3.73),
than their male counterparts (Mean= 3.47). The proportion of
variance accounted for by teacher sex is 1.6 percent.

TE Ratings by

Table 13: Summary Table of One-Way ANOVA.

Student Names.

Souros af 25 Mo F F
Betwaen 2 ;12850 L0643 (0653 %, 0
Within 873 h64 ., 0312 .9843
Total BTG 64,1597
est Wiz 0
Table 13 sghows that teacher ratings of future

academic expectations was not significantly infiuenced by the

i

name {ethnicity) of the hvpothetical students

{F(2/573, .06)=3.00}. The proportion of variance accounted

for by the students’ ethnic origin is also negligible.
Table 14: Summary Table of One-Way ANOVA. TE Ratings by

Student Sex
Source af 55 M3 1) P
Between 1 0.6944 {,6044 0.7074 5,085
Within ~Td 5B3. 48503 {,8818
Total 575 5G4 ,165897

eat WE= {}
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3imilarly, the results of Table 14 assert that
teachers’” future academic expectationSwere not influenced by
the sex of the student. Differences by student sex were not
significant {F(1/574,.05)= 3.84), when subjects were asked to
predict on the future success of hypothetical children.
Negligible proportion of variance accounted for by student

seXx was also found.

Table 15: Summary Table of One-Way ANQVA. TE Ratings by

otudent Past Achievement.

Souros af oo M F F
Between 1 de . cddd 25,6844 1183.7308 <, 058
Within 574 467 . 4653 0.8144
Total 575 584, 1597

a5t Wiz 1687

As indicated in Table 15, teachers were found to be

influenced by students’ past achievement in their
expectation. When hypothetical fifth-grade students, with
high and low first semester marks, were presented to the
subjects, a significant difference {F(1,/175)=118.73, P<. 001 ),
was observed in their future academic expectation. The mean
rating for highs (4.01) was found to be higher than the mean
rating for lows (3.19). The propertion of variance accounted

for by students achisvement was also substantially high.



Table 16:

Summary Table cof QOne-way ANQVA. TE Ratings by

Studentse Attractiveness.

Scource

(o H]
[d7]
e
[4p]
rxi
m

df

Between
Within

Total

Leam |

[<e]
[ s R
|..-l
[

1.0192 >, 05

(=3
ot |

1
574

Eh

e

[~

0.

l"'|'|

s 1]

S
T

en
-~ o

em
o]
1=
e
w0

est W2= 000034

The Result of Table 16 communicate that there is no

gignificant difference {F(1/574,0.05)=3.84), by the

students’

level of physical attractiveness when it comes to

the rating of teachers’™ future academic axpectations.

)

e

W rr
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w
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Looking at the six factors together, a six-way ANOVA

‘ied out. The results are summariszed in Tahle 17 and

the detailed summary is presented in Appendix II.

3 - : o pElaiy ey -
b e Pt o S P L



Table 17: Summary Table of Six-way ANQOVA. Teacher Future

Expectation Ratings.

Source af 55 M3 F E
A 2 1.83 0,87 1.05
B 1 10.03 10.03 10, 90%=% <.01
e 2 1.3 0.07 .08
D i .68 .68 .75
E i g6.69 496,63 105, 10%%% <,001
F 1 1.- 1 1.08
57 non-
eignificant
interactions AT, B8
Fesidiual 432 396 9.9277 e
Total AR75 64

As can be seen from Table 17 and Appendix II, excep®
for the two main effects (B and E), all the rest of the
variables and all the interactions were not found to be

L.

w

jgnificant at Xx= .08 lev

T

4.2 Discussion
4.2.1 Teacher Region (Ethnicity) and Student Names

(Ethnicity)

Despite the inconsistenciea of findings in the

N
literature, as indicated in the review part, race of the
atudent was frequently found a variable in the formation of
TE (Jensen & Rosenfield, 1874: Paulson, 1878), while the race
of the teacher was not (Tiblas, 1983). However, the results

of this study demonstrated that neither +he ethnicity of the

teacher nor the name of the student significantly helped to
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bias teachers in the ratings of the essay or academic
expectations. The results appear to indicate that our
elementary school teachers seem to grade the essays of thelr
students and seem 1O form saimilar academic expectations
irrespective of the students’ ethnic origin. This finding is
important, eince it suggests that ethnicity is not a strong
determinant of teacher perceptions of students present and

future abilities.

In the West, the more teacher eypectation from white~
children than from black children may be attributed to

averal reasons. Most of the black students are from the

th

poorear familiesg, and 1t ig reascnable to think that a child

from poor origin could not afford to join wealthier schools

that provide better instruction. Foor ipstruction leads to
pocrer performance in national exams. This inturn leads To

low status Jjobe, perpetuating the cycle. The repetition of
this low academic performance by blacks for generations might
have developed social stereotypes that blacks are
academically poor performers. Teachers, as part of the
society cannot be exceptions and may reflect this atereotype
in their expectations and classroom tehaviers. As Miller

(1973). =suggests, when the social class of the student was

made constant, race wWas not an important factor in TE.

On the other hand, it is also reasonable to expect

that there is a negative bias againat hlacks in general. It
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was only recently that blacks were allowed to cast ballots in
the U0.3. It used to be a common talk that the Black race ise
inferior to the white race in all human activities. This
bias could have persisted in some sections of the American
society., Thus, some Western teachers may be affected by this

bias as Demies and Turner (1978) and Adams (1978), suggested.

When we come to our country, though asystematic
studies on the economic status of each ethnic group could not
be located and reviewed, it seems that the majority of the
athnic groups have relatively similar economic status. In
additicn, the great majority af our schools are government
owned. Education is generally free. The distribution of
achools seems to be fairly eimilar in the three regions.
Thus, it is reasonable to expect that teachers didn’t observe

from experience that one ethnic group is academically better

than the othesr. There seems to be vVery 1ittle chance Ior
developing ethnic stereotypes concerning academic
achievements.

Unlike the White and Black races of the West, where
thers is a marked phyesical and paychological difference, moet
of this country e ethnic groups have similar color and
physigque. In mosat cases, one Can not tell the tribal origin
of an individual by looking at him. There also seems to be
a high rate of intermarriage and intermingling of the social

ocial gossips about a

h

Sroups., Despite some inconslistent
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given ethnic group, and desplte some inconveniences in the
political world, ethnicity seems to have very little chance

of creating ethnic bias.

Thus the finding of this study that ethnicity didn’t
affect teacher expectancies and student marks, may not be
considered as a surprising result. This simply may show that
Ethiopian schools are at least one minus of the problems of

the western schools.

The significant interaction found between the two
variables- teacher region and student name, on the dependent.
variable of teacher essay rating may be seen from ancther
light. Teachers from Gojjam rated the essay supposedly

yritten by Lamesginew and Alemnesh lower than the other

groups of students. The essay was presented in the Amharic

Language to all the teachers. The Goiijam teachers might have
expected the Amharic speakers (Lamesginew and Alemnesh), to
write better than students whose mother tongue is not
Amharic. In most cases, it is natural to expect that one
should speak, write, or listen his mother tongue more
efficiently than the one whose first language is different.
Thus, the lower mean rating of Lamesginew and Alemnesh by the

gample teachers from Gojjam could be seen in this light.
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4.2.2 Teacher Sex.

Az most elementary school teachers in the united
States are females, teacher sex differences are not
extensively regearched and reported in TE studies. This

wonld make difficult to compare the results of this study.

On the whole, the finding of the study suggests that
male and female teachers didn"t significantly differ in the
rating of the essay. However, sample female teachers showed
significantly higher expectation than the male teachers.
Intuitively, it ie undertood that females as mothers of
children may be more symphatetic to children than males. In
a patriarical society like ours, whep most of the economic
burden ie loaded upen males, they could be dominant and more
aggressive toward children than females. It is common in our
culture to see that most of the responsibility of
digciplining children is left to fathers. Thus, the severity
of male teachers rating of future expectation might have

arisen from this background.
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4.2.3 Student Sex.

As indicated in the review part, moet studies
reported that student sex didn 't act as a source of TE in the
developed countries. This indicates that the society has
narrowed its concept of sex differences and has come to
perceive that boys and girls are equally good in academic

affairs.

But, the results of this study show that the essay
suppocedly written by male students wWas significantly rated
higher than the same essay that was reported to be written by
girls. Several reasons could be given for the above result.
In Ethiopian traditional schoels (Church schools and Koran
zchools), education was only given to boys. The role of
girls was thought to be behind home doors mending the affairs
of the family and rearing children. Education was the sole
right of males. Thus, it is thinkable to suggest that sex
stereotypes concerning the academic potential of boys and
girls could have been developed in the earlier times. If
such stereotypes prevailed in the past, there is no reason
why they should not persist o the present, affecting
teachers ™ perceptions of academic abilities about boys and
girls. Thig implies that our elementary school teachers
might favour boys in their academic interaction as found in

this study.
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The Educational gtatistice Year booklets, published
by the Ministry of Education, consistently show that the
number of girl dropouls hag been permanently higher than boy
dropouts at every grade level. They also indicate that the
number of girls who repeat classes ig greater than the number
of boys repeating clasges. The percentage of boys passing
the three naticnal exams ig also reported to be much higher
than the percentage of girls passing the same exams. What
the above information tells us is that, 1in reality, our
nation’'s girls are legs academically successful than thelr
boy counter—parts. The sample teachers, as they are
experienced teachers with several years of teaching ssrvice,
can observe this phenomenon from experience. This may lead
them to think that what ever is written by a girl may not

deserve higher marks - thus, the finding of this study.

On the other hand, the sample teachers didn t give
their future expectation on the basis of student sex. No
significant seX difference Was observed on teachers’
prediction of futures student-auecesses. This finding 1is
consistent with many studies (Wiely & Eskilscon, 1873, Mertins
1976). This is an odd finding in contradiction to the reason

given by the above paragraphs.

However, there 1s a pogsibility that, when teachers
were asked to rate an €884y, they could feel and see at the

work ~f the student and may be confident enough to ive thelr

liis}
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regponses in a sure Way. But, when they were asked to
predict on the students  future success, they needed more
“tangible’ information to decide on their rating. the future
is uncertain. A strong ground is needed to predict on the
probability of a certain event. And, in this study.
teachers might not have considered sex as a sufficient

information for their prediction of student success.

4.2.4 Previous Achievement

In countries where most of TE studies were carried

out, teachers could get information about the ability of

standardized

[8]]
I
—t
P28
0]
g
o]
51
4
th

studentas from several source

aptitude and achisvement test regults, student progress

=]

report carde, and the like. According to Williams (1876), T

i

research had emphasized on standardized achievement tests:

But, in the case of this country, the only source of
information about student ability that teachers get is the
marks of a student from teacher made tests. This study used
such kind of information. The results indicate that teachers
are strongly bilased towards those students who were reported
ta have high marks. than astudents with low grades when
acoring the same e5s5ay. Teachers wWere also found to have
higher academic expectations to high achievers than lows.
This result is consistent with most of the studies carried

out (Bar Tal & Saxe, 18789, Cooper & lowe, 1977, Adams & Cohn,

1976,

B B J e SRR



continuing their education. But, it is difficult to tell
whether the teachers were influenced by attractiveness
stereotypes. Lack of attractiveness studies makes the matter

darker.
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CHAPTER V

5. Summary, Conclusion, and Recommendations

5.1 Summary.

It was reported by several studies that teachers perceive
the abilities and potentialities of their students
differently, and these perceptions are communicated to the
students in a variety of teacher behaviors to produce

differential student performance outcomes.

The purpose of this study was to see the impact of some
student characteristics (attractivseness, sex, achievement,

and ethnicity}, on the formation of teacher expectancies and

Liases. The sex and ethnicity of the teacher were also
considered as independent wvariables to see if there 1s a
difference among teachers when Iforming expectations.

Ta accomplish this task, a description of a hypothetical

student to be presented to the sample teachers was prepared.

N

The material contained a photograph of a student, its name,

birth place, first semester marks, and sex. A total of four
3

(2 male, 2 female), photographs with differing levels of

attractiveness, as rated by independent raters were selected.

Six ethnic names that were identified to represent three
ethnic groups {Amhara, Oromo, Tigrian) were chosen. Two sets

of marks, one indicating high achievement, and the other set

indicatin 4

ent were randomly selected The two

s
-



85

sexeg were also included. These four variables were
systematically combined to produce 24 different combinations.
That is, 24 hypothetical fifth grade students were prepared.
These information were put in 24 pages, at the top of each
page. A "Neutral® information was prepared using an open
ended questiconnaire. The information contained some
btehaviors about students. This information was written on
the page containing each hypothetical student. An essay
material was selected from fifth grade students  essays and
the same essay was attached to the bottom part of the page
containing information about each of the 24 students. The

esgay was expected to show present teacher expectations and

. were randomly chosen from three regions

]

5768 teacher

r

(Gojjam, Wollega, Tigray - 2 towns in each region), and each
subject was given one of the avaluation materials for rating.
They were asked to mark the essay ouv of 10, and to rate
their futurs expectancy on a dS-poeint scale, about the student

they read.

Separate one-way analyses of variances and two s8ix-wWay
analyses of variances were computed. Results showed that the
sex of the student and past achievement of the student

brought differences that were =statistically significant, on

the teacher ratings of the essay. Two significant
interactions were also observed. All other variables didn T
bring significant differences
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Concerning the dependent variable of teacher future
academic expectancies, teacher sex and student achievement
brought atatistically gignificant differences. A1l others
did not.

5.2 Conclusion

From the results of this study., one nay tentatively

~onclude the fallowing.

1. Frevious atudent achievement was found to be a atrong

biaging factor for grading es8a¥s. and a strong 80Urce

L7}
ot
-
9]
o
f1

or the formation of teacher academic expectat

2 Eventhough literature indicates that 8% rudent ethnicity
ig a potent gsource af teacher axpactancy., this stuady
revealad that hoth the ethnicity af the teacher and the
ethnic origin of the student did not serve neither as
hiasing factors in grading e&88ays nor as sources of
teacher expectancies.

2 Fepale teachers Seel to he more optimistic about their
students than male teachers in their future
expectancies.

4, The physical attractiveness of students had very little
effect 1in +eacher marks, and seema to have negligible
influence in the formation af teacher expectancies.
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Though the sex of the student may help in bilasing
teachers when assigning marks to essays, it was not
found to serve as a source of teacher future academic

expectancy formation.

5.3 Recommendations.

Though aptitude and achievement status determined bV
=tandardized tests may show s=Some predictability about
future student SUCCess, teacher made classroom
achievement tests have very iittle reliability and
validity. It could become catastrophic to students,
egpecially to “low achievers”, 1if teachers are easily

influenced and Dbase their expectations on student

results, such as semesters’ marks. 1t should be thes
respongibility of school directors, inspectors and

ensitize both teachers-

th

teacher training programmes to
on-the-job and teachers in training, that they should
not be biased and form strong expectancies on such

minimal information as student marks.

Teachers have shown favourable inclinations towards boys
when marking the ss8ay. This could show that the
traditional conception that assigns boys to schools and
girls at home still persists. The concerned education
experts and institutions should make teachers aware that

given equal opportunities, boy

(o]

and girls can equally

s

perform in thelr
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The above recommendations could be effected by including
the subject matter of teacher expectation in TTI Syllabi,
through workshops, seminars, discussionsor by preparation of
aeducational leaflets and other materials. The educational

radioc media could play significant rcles in this respect.

., As a beginning study in our country, there are several
questions that should be studied in the TE phenomenon in

the future. Here are some questions.

What are other possible scources of information for
the formation of TEY
How are teacher expectanciss communicated to the

children?

a5}
Hh
0
0
fas

To what extent do teacher expsctancies a

student learning?

T

What kind of tesachers are susceptible to btiasing

L
o

information? (as temperamsnt, authcoritarianism,

etc).
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APPENDEX 1

Six—-Way ANOVA Summary Table
Teachers' Ratings of Essay

Source of

Variation df S5 MS F
A e 1158 576 1.65
B 1 0.11 0+11 0.03
C 2 11.84 5:92 1.70
D 1 112.01 112.01 32.09
E 1 1089.00 1089.00 312.03
F 1 3.06 3.06 0.88
AxB = 4,51 2.26 0.65
AxC & 77 .89 19.32 593
AxD 2 0.54 0.27 0.08
AxE 2 3.51 1.76 051
AxF 2 1.39 0.69 G20
BxC 2 0.06 0.03 0.00
BxD 1 0.6% 0.6%9 0.20
BxE 1 0.56 0.56 0.16
BxF 1 11.11 11.11 3.18
CxD 2 0.15 0.08 0.00
CXE 2 1.64 C.82 0.23
CxF 2 1.89 0.95 0.27
DxE 1 B.0o2 B8.02 2.30
DxF 1 25.84 £5.84 7.40
ExF 1 0.47 0.47 0. 13
AxBxC 4 6.13 1.53 0.25
AxBxD c 2.62 1.31 0.38
AxBxE 2 1.07 0.54 .15
AxBxF e 0.17 0.08 0.00
AxCxD 4 .56 2.39 0.08
AxCxE & 3132 7.83 2.24
AxCxF 4 8.78 2.19 0.463
AxDxE 2 1.42 0.71 0.20
AxDxF 2 0.85 0.43 0.12
AxExF 2 0.16 0.08 0.00
BxCxD 2 2.43 1.26 0.36
BxCxE 2 0.81 0.45 0,13
BxCxF 2 1.67 0.84 0.24
BxDxE 1 0.84 0.84 0.24%
BxDxF 1 4,67 4.67 1.34%
BxExF 1 0.15 0% 15 0.04
CxDxE 2 2.00 1.00 0.29
CxDxF =] 2.52 1.26 0.36
CxExF 2 0.77 0..39 0.11
DxExF 1 0.b4% 0.64 0.58
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APPENDEX I1I

Six-Way Summary ANOVA Table.

Teachers' Future Expectation Ratings

Source of
Variation df

DxF

AxBxC
AxBxD
AxBxE
AxBxF
AxCxD
AxCxE
AxCxF
AxDxE
AxDxF
AxExF
BxCxD
BxCxE
BxCxF
BxDxE
BxDxF
BxExF
CxDxE
CxDxF
CxExF
DxExF
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APPENDEX II cont.

Source DF S8 MS F
AxBxCxD 4 2.07 0.52 0.57
AxBxCxE 4 1.24 0.81 0.34
AxBxCxF 4 1.98 0.50 0.54
AxBxDxE 2 0.83 0.47 0..51
AxBxDxF 2 1.37 0.69 0..75
AxBxExF 2 1.56 0.78 0.85
AxCxDxE 4 1.14 0.29 032
AxCxDxF 4 =i | 0.53 Qa7
AxCxExF 4 1419 0.30 0.33
AxDxExF 2 0.69 Q.33 0.38
BxCxDxE 2 .75 0.86 0.93
BxCxDxF e 1.46 0.73 0.79
BxCxExF 2 1.11 0.56 0.61
BxDxExF 1 0.32 0.32 0,35
CxDxExF 2 1.91 0.96 1.04
AxBxCxDxE 4 2.03 0551 0.55
AxBxCxDxF 4 2.91 0.73 0.79
AxBxCxExF 4 1.24 0.31 0.34
AxBxDxExF 2 1.16 0.58 0.63
AxCxDxExF 4 2.47 0.62 0.67
BxCxDxExF e 0.18 0.09 0.10
AxBxCxDxEXF 4 2:;18 0495 0.60
Residual 432 396 0.92
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APPENDEX I1II

The Selected Photographs

Less Attractive Boy

Less Attractive BGirl
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APPENDEX 1V

The Names Used for the Hypothetical Students

"

l

Students Name ” Sex ” Ethnicity”
JL I
i il
Lamesginew Wagaw Amsalu " Male ” Amhara
Alemnesh Teshome Baye “ Female “ Amhara
Wagjira Dumessa Merga ” Male ” Oromo
Avantu Jira Olana I Female I Oromo
Habtom W/Gebriel Zerai ” Male ” Tigrian
Brikti T/Mariam Fissiha ” Female Tigrian
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APPENDEX V

The Introductory Part of The Educational Material

Dear Teacher.

The main purpose of this study is to investigate
hRow much teachers can predict and evaluate the
performance of students after they studied some behavior
of the students. The result of the study will help me to
partially fulfill the requirements for a master degree 1in
Educational Psychology.

Some philosophers assert that teachers by
observing at the face and physique of a student, by
studying the student's conduct, by considering previous
achievement, and by analyzing other behaviors, can
correctly predict on the student's future academic
ability.

On the other hand, other philosophers claim that
teachers cannot predict on student's future performance
in any way.

To check this point, we have prepared the
following questionnaire. In the following page, there is
a description about the behaviors of a fifth grade

student taken from one school in Addis Ababa.



The student's name, sex, photograph, first semester marks
and other behaviors are listed. An essay written by the
student 1s also attached.

Therefore, after you carefully study the report
about the student, you are kindly requested to give us
your opinion about the student on the opinion sheet.

We would like to assure you that the cooperation
you are rendering to us will not be used for any other
purpose except for scientific research and our country's

education growth.

Heartly thanks for your cooperation.

Tsehaie Jemberu.



APPENDEX VI :

The Information Supplied About the Hypothetical

Student.

Some Behaviors

This student likes the subject English most, but
has less liking to Agriculture. Participates in the Sport
Club, likes running and joking witkfriends during breaks.
His/Her hobbies are occasional goings to the cinema and
planting flowers at home.

Has the problem of sétting 1n one place for long
lnside the classroom. When teachers ask questions,hurries
to give answers without much thinking on the problem.
Ofcource, most often works on homework, but often forgets
to bring excercisebooks to class. Despite occasional
talks with a student at his/her side, doesnot show

serious disturbance when teacher is in class.



ls obedient to parents. However, frequently
quarrels with brothers and sisters. Fodms groups with
village friends. Because he/she 1s easily irritable,
often goes to teachers for complaints. He/She is not that
much careful for his/her clothing neatness. But, doesnot
spoil them by rolling on dirt.

Is usually willing to execute the orders af
teachers. Teachers most often do not punish him/her.
Although healthy most of the time, Stomach ache 1s

his/her recurrent problem. Family has average income.

5 An Essay Written by the Student. (Science 5th).
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APPENDEX WVII

The Opinion Sheet .

Year of Service

Your Sex
LanguageSyou speak
According to fluency

1s (mother tongue)

it

How much polints would.have assigned to the essay

written by the student out of 10, had you corrected

the essay 7 __________

Based on the information you got about the studentsg,

what would be, do you think, the chances of the

student's passing S5th and 6th grades and pursuing

his/her education further 7

A). I predsft that the students has extremely bright
academic future.

B). I predict that the student has a good future and
will continue his education successfully.

CY. I think that the student may pass grades 35 and 6.

D). I am afraid on the student's future results.

E). I suspect that the student is an underachiever and

will not pass grade 5.



Do you like to have and teach such kind
your class 7

A). Yes, I like.

B). No, I don't.

C). I do not care.

of student

in
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APPENDEX VIII

The Open Ended RQuestionnaire

Dear Teacher.

The main purpose of this questionnaire is to know
some behaviors od students which they manifest i1nside and
outside the school. This guestionnaire 1s a part of the
study that is currently being conducted to fulfill for
the requirement of Masters degree.

- For each item, please fill out the open spaces as
much as you can.
- You may get some information by asking your

students.

We thank you for your cooperation.

1. A. Subjects most liked by many students.

1. 11. 111. 1V

3. Games that are played by many children.



4. Occupations students carry out of schools.

Yoo 1. ___ 1115 1v.

10. Common behaviors of students that bring teacher

praise.

11. Freguent sources D{fstudent Quarrels,

1. o vi.o__ i, __ v __
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