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ABSTRACT 

Se veral studies indicate that various student 
characteristics play important roles ln the formation of 
teacher e xpectation. The ma i n purpose of the present 
stud y was to in vestigate the effects of students' 
ph ysical attractl veness, se x , ethnicity, and achie vement 
on teacher expectation formation. To accomplish this 
task, four photographs with two leve ls of attractiveness, 
six ethnic names as indicators of student ethnicity, two 
se xes, and two groups of achiev ement resu lts were 
systematically combined to produce 24 hypothetical fifth 
grade students. An identical essay supposedly written by 
the student and some other identical information was 
compiled and written for each of the 24 students. A total 
of 576 teachers were randomly selected from three regions 
and were asked to rate the essay and give their future 
expectat ions. ANOVA results showed that achievement was 
the prominent factor in influencing both teachers ' rating 
of th e essay and teachers' future e xpectations. Student 
se x also influenced teachers' rating of the essay. Fema l e 
teachers were also found to be more optimistlc in their 
future e xp ectations than male teachers. Except for few 
interactlons all other varlables did not show significant 
differences in biasing teacher essay rating and future 
expectations. 
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CHAPTER I 

1. Introduction 

1.1 Background to the Problem 

It is an established fact that academic achievement is 

the result of different types of relations, both inside and 

outside the classroom. These rela tions are said to include 

intrapersonal, interpersonal, and environmental factors . The 

one example of an interpersonal influence on achievement is 

the role teacher expectations play in influencing student 

performance (Cooper, 1979). 

Teac hers, for var ied reasons, perceive the potential it ies 

and a b ilities of children differently and that these 

expectations are reflected in their interactions with the 

children to produce differential perfo rmance among the 

learners, thus fulfilling t heir prophecy, "Teacher 

expectation", "Teacher faith", o r "Self-fulfilling prophecy" 

(Braun, 1976) . 

The theory of self-fulfilling prophecy which is said to 

have been proposed by H.I. Thomas cited in Palardy ( 1969 ), 

states: "If men define . .. situations as real, they are real 

in their consequences. This theory is based on two 

assumptions . a) The act o f making a definition about a 
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situation is also an act of making a prophecy about it. b) 

The a ct of making a prophecy about a situation is also an act 

of creating the conditions t hrough whic h the prophecy is 

realized. In o ther words. the above t heory reasons that whe n 

eve r t wo o r mo r e individuals interact. each player will f orm 

s o me kind of expectation about the other person based on 

already ava ilable information. The formed ex pectanc i es will 

lead the person to predict on the outcome of behavio r o n 

future interactions and to consciouslY o r unconsciously a c t 

to bring the expected r esults . 

Blank a n d Rosenthal ( 1984). after reviewing more than one 

hundred studies on the expectation phen o menon. said: 

The most c o mpelling and most general 
conclusions reached by researchers to date 
in expec tation are (a ) human beings can 
engage in highly effecti ... e .,nd influential 
unprogrammed and unintended communication 
wi th o n e another in talking about others. 
(b) that such communi cation is inpart 
r esponsible for the self-fulfil ling 
prophecies we see in interperso na l 
relationships (P . 419). 

Expectations when applied to the c lassroom context can 

be termed as teache r expectati ons. " In its present 

app licat i on the t heo r e m says t hat if teache rs prophecy that 

students wi ll do well (or p oorly ) in schoo l they will. 

infact. do well (o r poorly) as a result " (Wi ll iams . 1976. P. 

2 2 3 ) . 



3 

The concept of teacher expectation as a vehicle to the 

self-fulfil l ing prophecy effect is said to have been 

pioneered by Rosenthal and Jacobinson. in their widely spoken 

experiment "The Pygmalion in the Classroom Study" (Clifford 

& Walster. 1973~ Good. 1974 ; Braun. 1976 \ Cooper. 1979). In 

a public primary school. a standard IQ test was administered 

informing teachers that the test measured "intellectual 

blooming." The children were randomly grouped into two. To 

one group of students (20% of the total). the label "Spruters 

or bloomers " was assigned. The investigators informed 

teachers that the test had identified these students to bloom 

within the f ollowing year. One year later. the same test was 

administered to all the c hildren. Resu l ts revealed that 

children with "Bloomer" label s ho wed far more impro vement in 

IQ th .3n the control children. I t was then concluded that 

t.eacher expectations did. indeed. have enormous impact on 

st.udents · performance. The experimenters reasoned that 

teache t:s could ha'le been more encouraging and friendly to the 

expected " bloomers". Teac her expectations. thus, served as 

a self-fulfilling prophecy . 

The results of the experiment raised wide interest among 

r esearchers. While some tried to replicate the study, others 

expanded the theoretical model into more elaborate forms (for 

a detai led r ev iew see, for example, Hoge, 19 8 4 ) . It is 

stated elsewhere that while some succeeded in replicating the 

origina l experiment, s o me others failed (see the reviews by 
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Braun, 1976; Cooper, 1979 ; Hoge, 1984 ). According to Adams 

and Cohen (1976), approximately half of the researc hers 

supported the original study whil e the remaining half did 

not. 

The differing results found in teacher expectation 

experiments are said to be due t o a multitude of factors - from 

methodological problems to the varied natures of teachers and 

students. Teacher and student overt behavioral di fferences 

don o t appea r to ex ist universally (Shul t z , 1983 ). However . 

teacher expectation effects are said to be well established. 

though th e magni tude of expectation effec ts donot occur 

i nvariably (Cooper, 1979; Dusek and ,Joseph . 1983; Brophy. 

1983). Beady and Hansell ( 1981) , f o r example, have pointed 

teacher expectations as one o f the factors for the unequal 

performance of black and whi te students. They state' 

Despite school desegriga tion for r educing 
educational inequalities, the promise has 
gone unfulfilled. Research has 
demonstrated that merely bringing black 
and whit e st lldents together in schoo ls 
does not necessarily raise black studen t 
achievement or improve rac e relations. 
The expectations for student success held 
by teachers and communicated t o students 
a re potentially i mportant influences on 
classroom interactions (pp. 191-2 ) . 

Expectations of t e achers about their students once f o rmed 

can be communicated to the studen ts and each pupil wi ll be 

made aware of what is expected of him . This will affect the 
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motivation, responses, o r activities of the students thereby 

influencing thei r achievement. Cooper ( 1979) , argues that 

teachers f orm differential expectations for student 

performance and these expectanc i es influence teacher 

perception o f contro l over student pe rformanc e. These 

cont r o l perception inturn influence teacher feedback 

information and socio-emotional c limate of the c l assroom. 

The feedback differences finally inf luence student beliefs 

concerning the importance of effort in producing personal 

outcomes. 

• 
What one may want to know here i s the bases on which 

teachers form differential expectations a bout student 

abilities . Researchers in the subject have suggested a 

number of student and teacher behaviors that could serve as 

sources of teacher expect.anc ies. S tudent physical 

att.ractiveneECs (eg . Maternik, 1981 ), student gender ( eg. 

Linhardt , 1979) student ethnici ty (eg. ,Jensen & Rosenfied, 

1984), student abil i ty (BarTal & Saxe , 1971), Cumulative 

folder information (eg Mason, 1973), student social class 

(eg . Rist , 1970) , teacher race (eg. Beady & Hansell, 1981 ). 

teacher experience (Martins, 1976 ) , teacher dogmatism (Babad, 

1971) , and a multi t ude of others sources are suggested. Some 

we re found to be c ruc ial va r iables in the formation of 

teacher expectancies while some othe r:r we r e less important 

(for a detailed review see Dusek and ,Joseph, 1983). 
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Four of the most common sources of information from which 

teachers can form first i mp ressions of c hildren are students' 

physical at tracti veness, sex, ethnici ty, and achievement . 

And two of teacher cha r acteristics, that may interact in the 

formation of e xpectancies are teachers ' gender and ethnicity. 

According to the r ev iew o f Clifford and Walster (1973), 

social psychologists have repeatedly demonstrated that an 

individual ' s first i mpress i ons of a nother person were found 

to affect his subsequent interactions. The above variables 

are very stable that c annot be changed in time. Most of them 

are also suspect to social stereotypes. Once they serve as 

biasing information for the formation of teacher expectancy, 

they could have significant effect on teacher behavior and on 

the performance outcome of students. 

1.2 Statement of the Problem. 

As dis c ussed in the foregoing pages, teac he r expectatio ns 

are indeed facts of the school environment a n d expectancy 

effects a re prevale nt in varying degrees on student 

achievement. Teacher expectation is studied from different 

angles and at various levels o f the process . Some try to see 

the extent of teache r expectation effect on student 

performance (eg. Fieldman & Theiss , 19 82). Others dwell on 

the process of teache r expectancy mediation cues (eg. Good, 
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1984). Still some others t ry to locate the main sources for 

the formation of differential teacher expectation . 

The main purpose of this study is to investigate the 

impact of students ' physical attractiveness, sex, ethnicity, 

and previous achievement on the f o rmation of teacher 

expectation. The selec tion of the independent variables is 

based on their importance for the phen omenon as studied by 

previous resea r c he("s . The individua l and inte r action effects 

o f the independent variables are investigated. 

Tentative answers a re searched to the following lead i ng 

questions. 

1. Do teachers form future academic expectations on the 

basis of student physical attractiveness? 

2. Do teachers form future academic expectations on the 

basis of past s t udent achievement ? 

3. Do teache rs form higher future academic expectations f o r 

students coming fro m their own ethnic groups? 

4. Whi ch s e x is expected to be mo r e successful i n its 

future acade mic performance? 

5. Do teachers s co re essays on the basis of student 

physical attra~tivene6s? 
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6. Do teachers r ate essays o n t he basis o f students ' 

previous a cademic achievement? 

7. Do teac hers give higher grades for the essays written by 

students from their own ethnic groups? 

8. To whi c h of t h e sexes do teachers give higher marks when 

rating student essays? 

9. Do t eache rs differ by their sex in their future 

expec t. s t.ions ? 

1 . 3 Objectives of the Study. 

1. To investigate the relationship bet.ween future teac her 

expectancies and s t lldent s . a. t , trac t i vene ss , sex, 

ethnic i ty. and past academic ach i evemen t. 

To find out whether t eac hers differ in their 

expectancies by their sex and ethnic ity. 

3 . To s ee if student.~ physical attractiveness, sex , 

ethnicity and past. achievemen t inf luence teac her ratings 

o f student.s essays . 
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1.4 Significance of the Study. 

Because of the fact that teacher expectancies can and do 

affect and influence not only students" academic performance, 

but also students " self-concept, attribution, motivation and . 

the like, it becomes clear that the issue is very sensitive 

to educators at large. The e xpec tation pheno menon has a 

logica l basis both psychologically and philosophically 

(Braun, 1976 ). 

The findings cou ld be helpful to pre and inservice 

teacher training programmes, school administrators and 

inspectors fo r sensitizing teachers about the potent dynamics 

of the sources of teacher expectancies. 

Teachers may also p r ope rly benefit from and be aware of 

the bases of their expectations, the biases and stereotypes 

they hold. and be encouraged to examine these in relatio n to 

their class r oom behav i o r s . 

Teacher training institutes may also benefit from the 

findings in that they ' may be able to inc lude the subject of 

teacher expectation in their syllabi. 

The results may pinpoint future directions of researc h. 
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1.5 Scope of the Study 

The study is delimited to e lementary school teachers of 

three former administrative regions - Gojjam, Tigray and 

Wellega . The study is further delimited to two main towns in 

each o f these regions. The sample teachers selected in the 

towns have longer yea rs of t eaching experience. Thus , the 

results may no t be generalized t o a ll the teac hers in the 

regions and t o those teachers with few year s o f teaching 

experience . 

1.6 Limitations of the study 

Apart from the various mino r problems that were 

encountered when conducting the research, the complete 

absence of expectation studies c once r ni ng our country has 

mad e this study to s ta r t almost fr o m scratch. Absence of 

book s on the subject matter written by prominent researc hers 

and l ack o f ve ry recent s t udies in the accessible libraries 

has made the present study short of info rmation. 

1.7 Operational Definition of Terms . 

Teacher Expectations (T E) - Inferences that teachers make 

about present academi c abilities o r future academic 

achievement of students on what they kno w about these 

students. 
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High Expectation Groups (Highs, HE). Students whom teachers 

expec t higher academic pe rformanc e at present o r in the 

future. 

Low expectat i o n Groups ( Lows, LE ) - Students whom teachers 

expect lower academic performance or failure at present 

o r in the f utu r e. 

Att r active Pupil-A pupil whose photograph is r ated 

independently by raters on a five point scale and was 

siven a score of 5 by all the raters . 

Less Att r active Pupil - A pupil whose photograph is rated 

independently by rate r s o n a five point scale and was 

given a sco re of 2 by all the raters. 

High Achiever- A pupil wh ose marks are between 80% - 85% 

Low Achiever - A Pupil wh os e marks are between 4 0% - 49 %. 
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2. Review of Related Lite rature 

Some au t hors (eg. Hoge . 1984) complain that the 

definiti ons given to the concept of teac her expectation is 

incomplete and the constructs are less elaborated. However. 

various authors have suggested several definitions. Here are 

s o me: 

Inferences t hat teachers ma~ about future 
beh av i o r or acade mic achieveeent of their 
studen ts. based on what they know about 
these students (Good. 1984. P. 32) . 

An ex pec tancy. o r expectation set. is a 
conscious or unconscious evaluation which 
o ne person forms of another. or himself. 
which leads the evaluator to treat the 
person evaluated in such a manner as 
though the assessment were correct. 
Further he will anticipate that the person 
evaluated will act in a manner consistent 
with t.he assessment ( Mertins. 1976. P. 
223) . 

Expectanc y is a teacher "s attitude 
(behavio ral predispo sition) about a 
spec if ic student (We s t and Anderson c i ted 
in Hoge . 19 8 4 . P. 2 16 ). 

Dusek and Joseph (1983) have also o perationally defined 

the term in two wa ys: 

A. Academic expectations Teac her perception of 

perfo rmance, achievement . ability. level o f 

educational attainment. etc. 
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Social / Personality expectations Teacher 

perceptions of general social development, peer 

relations, relations with adults, and personality 

attributions. 

Though the above definitions stress on different time 

(present and future) or areas of behavior (academic, social, 

personality), all seem to agree that teacher expectations are 

predispositions of teachers about a given behavior of their 

student. 

The main l ogic behind expectations is that they can be 

self-fulfilling and/ or sustaining. Bro phy and Good (19 7 0), 

argue that the mere existenc e of an expec tation does not 

c ause self-fulfillment. It is the behavio r that this 

expectation produc es that brings a bo ut self-fulfillment. 

This behavior then affects the other person making him / her 

more likely to act in the expected ways . The same authors 

have forwarded a five step description as to how the process 

works. 

1. Teacher expects specific achievement from students. 

2. Because of different expectations, the teacher behaves 

differently to different students. 

3 . This treatment will tell stude nt s ho w to behave. 

4 . Gradually , the t reatment wil l shape their beha v i o r and 

a c h ievement. 
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5. With time, students achievement and behavior will 

conform more and more closely to that originally 

expected of them. 

Similar models are also forwarded by Braun (1976) and 

Cooper (1979). 

Teac hers most often form expectancies on the basis of 

minimal info rmation (eg. student's sex or race), and expand 

these expectancies to include personality, attitude and 

behavioral expectancies. Min i mal information leads to 

expanded expectancies and then gives rise to a multitude of 

different teacher reac t.ions t.hat. affect the classroom climate 

and Lll timately affect stLldent behavior patterns (Schultz, 

1981 ) . 

SLlch "Min imal" information are termed as ' inpLlt forces ' 

(Braun, 1976 ), . bases of teacher expectations' (Dusek and 

Joseph, 1983 ), or SOLlrces o f expectations ' ( William~ 1976 ). 

Teacher expectancies once formed from the various 

sources, are transmit~ed through verbal and n o nverbal cues, 

in both qualitative (eg . teacher acceptance). and 

qLlantitative (eg. amoLlnt of qLlesti on s ) , ways (Braun, 19 76) . 

Teachers were found to work with high expectation groups than 

the lows (Cooper, 1979). Highs were reported to receive more 

praise (Coo per & Lowe, 1977 ) . Teachers were also found t o be 

lpSE tolerant tn the lo w expectation students (Good , 1934 ). 
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After analysing a multitude of studies, Thomas L. Good 

(1984), identified seventeen behaviors of teacher 

differential treatment of high and low achievers, some of 

which include; waiting less time for lows to answer; giving 

lows ready a nswers; rewarding incorrect answers by lows; 

praising lows less frequently for success; failing to give 

feedback t.o the responses by lows; seating low achievers 

farther away from the teacher; grading tes ts in a 

differential manner where highs benef it in border line cases; 

and so on. 

Rosenthal, as cited in Taylor ,1979t and Coeper (1979), 

offers a four factor theo ry of teacher expectancy mediation 

effects. 

a) 

b) 

c) 

'Climate ' factor represents general, 

noncontingent teacher warmth communicated by such 

things as smiling, nodding, 

maintaining eye contact etc. 

generally directed to highs . 

leaning forward, 

Greater warmth 

'Input' factor teachers try to teach more 

material and mo re difficult material to high 

expectation pupils. 

'Output ' factor-teachers encourage greater 

responsiveness from high expectation pupils. 

d) ' Feedback ' factor-more feedback is given to high 

expec tation groups . 
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Teac her expectation effects may concern the entire 

schoo l, the whole c l ass, group s of students o r specific 

indiv iduals (Good, 198 4 ). Expectation effects can be 

c las s ified in several ways. Babad, etal . ( 1982) identified 

t wo teacher expectat i on effects - positive (Galatea) and 

nega tive (Go lem) effects . Good (197 4 ) , and Cooper ( 1979), 

also class ified teac h e r expectation effects in to t wo . 

a) The self-fulfilling prophecy effec t -which is an 

originally erroneous expectation lead i ng to 

behavior that causes the behavior to become true. 

b) The sustaining expectation ef f ect- in whi c h teachers 

expect to retain previously developed behavior 

patterns to t he point that they take these behavior 

patterns for granted and fail to see the changes in 

s tuden t. poten t. ia 1 . It is said t.hat t.his second 

type of effect. is prevalent in most. c ases ( f or 

r eviews see Cooper 1979; Brophy, 1983). 

Several researchers (Coope r, etal, 198 2; Brattesani, 

eta l, 1984) , have demons t. r ated t ha t s t.udents · performance and 

attitude is a function o f t.eache rs · expecta t ions. Students ' 

perceive teac h e rs different.ial t r eatment a nd understand t he 

implications about what is expected of t h em. 
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Individual differences among the learners affect the size 

of teacher expectation effects. According to Braun (1976~ 

and Good (1984), if the teacher especially in elementary 

schools, is credible, more internalization of cues by the 

students follow. If a child views himself as a competent 

learne r, it may require many cues from highly credible 

sources to change this image. On the other hand, there are 

students who are reported to be sensitive to voice tones or 

other subtle communication cues. 

Using a synthesis of findings from eighteen experiments, 

Raudenbush (1984), also arrived at some fa ctors important for 

TE effects. The timing o f expectancy inducation was found to 

be c rucial . Teacher expectation effects were also f ound to 

be stronger on younger c hildren than olde r ones. 

In summary, despite the controversies o n the amount o f 

TE effects on pupil IQ, most authors are said to agree on the 

fact that pupil achievement is influenced by teacher 

expectations (Raudenbush, 1984 ). 

Several authors have presented a number of models about 

how TE is perpetuated. The model given by Braun (1976) is 

presented on page 2 0. 
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2.1 Possible Bases of Teacher Expectations 

2.1.1 Physical attract i veness 

Th e "What is beautiful is good" hypoth es is is cited as 

an explanation f o r teachers expecting higher perfo rmance fr o m 

attractive students ( Marwit. etal. 1978. Adams & Crane . 

1980). In a :",tudy made by Clifford and Walster ( 1973). fifth 

g rade teachers were presented students ' repo rt ca rds with 

photograph attached. They were also given opinion sheets to 

be filled on f our academic attributes about the student they 

s tudied fr om the report cards. Results showed that 

attractive children were f o und to have a sizable advantage 

over llnattractive ones, Teachers expected attractive 

child r en to have higher IQ. t o have parents more interested 

in academi c achievement. and to get further education than 

t heir less attractive counterparts. 

With similar methods (here cumulat i ve folders with 

photographs attached). it was also found that child's level 

o f attractiveness had substantial effects o n teachers , 

Attractive child r en were viewed as be ing mo re creative. 

intelligent. attentive . and expected to rece ive higher levels 

o f training than una tt ractive youth ( Adams and Cohen. 1976), 

Simi la r results we r e a 1 so reported by Adams (l 9 7 8). and 

DeMeis and Turner (1978) 
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In another experiment, school children were photographed 

and their attractiveness rated by graduate students. Two 

spec ialists were selected and taught the photographed 

c hildren for several weeks. Othe r expe rts coded the dyad 

interaction and the specialists were asked to rate their 

students. Results showed a significant difference between 

high and l ow attractive groups in terms of expected 

performance and cooperative behavior ( Martinek, 1981). 

Still, in another study in Lebanon, a signific ant 

correlatio n was found between ratings of attractiveness and 

grade point averages of students , po ssibly showing the effect 

o f teacher expec tati o ns ( Zahr, 198 5 ). 

Attrac tivenes s was also f o und to b e strongly ass oc iated 

with soc ial and personality expec tati ons. Parents and 

teacher~ were found to favour attractive children on such 

attributes as cooperatio n, Popularity, etc. (Marwit, 1978; 

Adams and Crane, 1980; Tompkins and Boor, 1980). 

Maternik (198 1 ), reason6, quoting 60cial p6ychologists, 

that one ' s physi c al attractiveness has it6 initial impact on 

the early beginnings of school. Thu6, the higher acceptance 

of attractive chi l dren by their teachers could give them a 

head start in f o t'ming productive r e lationships with the 

t eache r s imply be c au s e o f their physi c al appearance. 
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But, in th e experiment by To mpkins and Boor (1980), wh e n 

diffe rent pho t ographs with constant info rmat ion we r e 

presen ted f o r rating s t o g r a dua t e stud e nts , t he resul t s 

showe d that there was no significant difference betwee n 

attrac tive and unattrac tive children on academic 

expec tations, although attract ive children were favoure d on 

s ocial attribute s. The reas o n the authors gave was that 

their subjec ts were inexpe ri e nc ed teachers and they may not 

be c ontaminated by the "beauty-is-good" stereo type, unlike 

e xpe ri e nced t eache r s i n th e p r eceeding e xpe r i me n ts . 

A si milar s tudy b y Adams a nd Lavoie ( 1974) agreed with 

other s that att r act i veness and TE are related, but in a 

s ome wh a t r eve r sed o rder. Moderately attract i ve ch i l dren were 

r ated higher than both less attractive and more att r active 

students o n wo r k habits . Unattractive child r en we r e also 

rated higher than attractive ones on personal attitudes. 

A meta-analysis by Dusek and Joseph( 1983), and the review 

b y Bra un ( 19 76) , showed attractive c hildre n to b e perceived t o 

possess higher IQ, and greater educational potential. The 

a verage attrac t ive studen t was e xpected to pe r fo rm better 

than abo ut 61 % o f the less attractive s t udents. 

2.1.2 Stude nt Gender 

St.udent. sex as a s ou rce o f t.eacher expectancy is not 

f ound t o have a significant impact in most studies . Howeve r, 
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there are few that reported sex biases. When fictious 

studen t files were presented to teachers for ratings on 

projected grades, girls received higher grades than boys. 

This was more pronounced with authoritar ian teachers 

(Tom,etal, 1984). A similar result where girls were favoured 

was reported in McCandless, etal (1972). 

In another study, when students from several ethn ic 

groups were presented for ratings, with the exception of 

whi te females, teachers had their highest expectation for 

male students and lowest for female students (Wilkerson, 

1980) . 

When teachers and second grade students interactions were 

coded and studellt results were examined at the end of the 

year, girls were found to be fa vo ured in reading and boys i n 

mathematics (Linhardt, 1979). 

Bernard(1979) also repo rted that though the sex o f the 

student did not elicit significant ratings by teachers, 

irrespective of the sex of the child, masculine sex role 

behavio r was rated higher than a student with femenine sex 

role behavior. 

The above studies indica te that findings on the influence 

of the sex of the student o~ TE are inconsistent, sometimes 

girls being favoured, sometimes boys bei ng favoured, and 



23 

another time favouratism being influenced by the subject 

matter. 

On the other hand. using quite a variety of methods. a 

lot of studieS have reportee no significant sex difference. 

When female teachers were asked to rate their students' 

future performance. no significant. difference by sex was 

observed (Palardy. 1969). The sex of the student did not 

also affect teachers' perception o f IQ (CHfford and walster. 

1973) . Using eight psychological repo rts . teachers were 

introduced about students and were asked to rate an essay and 

comp le te a final report evaluation. No significant main 

effect. was seen for t.he sex of the st.udent. (Mertins. 1976 ) . 

Similar results were reported by several researchers. (Wiley 

& Eskilson. 1978; ,lane. 1979; Thomas , 1979; Taylor; 1979; 

Prawat. & Jarvis. 1980; Hoge & Butche r . 1984). 

Concerning the social and personality expectation, 

student sex was a variable that affected teachers. More boys 

were rejected by teachers than girls (Good & Bro phy. 1972). 

Male s were reinforced mo re frequently than females (Bersoff. 

1974). Boys were rated lower than girls on attitudes toward 

school. wo rk habits. and personal attitudes (Adams & LaVoie. 

1974 ) . 
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The meta-analysi s of Dusek and Joseph (1983), have also 

concluded that student gender was not a basis of teacher 

expectation for general academic performance whi Ie gil' Is were 

favo ured in social development expectancies. 

This absence of differences by sex in the Western culture 

had led ,Jane (1979) to the suggestion that pupi l sex be 

eliminated as a variable in future teacher expectancy 

research. 

2.1.3 Student Ethnicity 

Researchers most often use the terms race and ethnicity 

interchangeably. As indicated in some studies, ethnicity 

seems to generate differential teacher expectancies. This is 

most pronounced when combined with othe r student attributes 

stich as sex 311d social class . 

Aft.er viewing children o f different ethnic o rigin in 

'/ideotapes, teachers were asked to rate them in a semantic 

differentia l scale. Anglo students were evaluated more 

favourably than black students and black students were 

evaluated more fav ou rably than Chicanos (Jensen & Rosenfied, 

1974). In a similar study by Paulson (1978), teachers were 

shown six students with different ethnic origins and sex. 

Results showed that the teache rs academic and social 

expectancy was significant.ly influenced by the ethnicity and 
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dialect of the student. Similar result was reported by De 

Mies and Turner(1978 ) and Adams (1978). 

Whe n teachers were asked to rate their expectations of 

six students on ten school-related attributes, the subjects 

showed highest expectations for white females and lowest 

expectations for black and mexican-American girls (Wilkerson, 

1980) . 

Teache rs were also found to withhold positive feedback 

to the black-male group and most often giving to the white­

male students (Taylor, 1979) . In another study by Marwit and 

Walster(1978), prior to teaching, student teachers displayed 

no significant difference in rating black and white students. 

Follow ing student teaching, the ratings favoured whites. 

Blac k females were also found to be the least reinfo r ced 

gro up of all (Be rs off, 1974 ). Teachers' causal attributions 

for academic performance diffe r ed depending upon the race of 

the child. Black pupils ' perfo rmances were seen as more 

externally caused t han were identical performances ascribed 

to white children (Wiley & Eskilson, 1978). In another 

study, middle class Asian students were expected to r eceive 

higher grades than middl e class white s tudents (Torn, etal, 

1984). Several studies (eg. McCand less, etal, 19 73; Shut,tz, 

1983) have also reported significant interaction of race and 

othe r variables. 
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Some other studies have, however, found no significant 

difference of teacher expectation on the basis of student 

race. Mit~er (1973), for instance, reported that race did 

not affect teachers ' expectancies while rating hypothetical 

black and whit.e st.udents. Babad, et.al (1983), also found 

that teachers did not nominate by the ethnic origin of the 

students when they were asked t.o select students whom they 

thought had high pot.entials. Similar, non-significant 

differences were reported in Port.er (1979), and in Taylor 

(1979). 

The Review by Dusek and J o seph (1983) . however, indicates 

t.hat. t.here is a significant race effect on teacher 

expect.ations. Their meta-analytic result reveals that 

approximately 54% of t.he white student.s are expected to 

o utperform the average black student. 

2.1.4 Student Achievement 

Compared to other factors, achievement and IQ seem to be 

t.he most potent. and often less biased sources of TE. Though 

its inappropriate use by teachers may frustrate low 

achievers, it is said that knowledge of previous grades can 

help teachers in planning inst.ruction and for guidance 

purposes (Good, 1974 ). 
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Many studies agree that teachers form higher expectancies 

for high abil i ty groups. In the Bar-Tal and Saxe (1979) 

experiment. students described as having high ability were 

expected to have h i gher grades . In another study (Cooper & 

Lowe. 1977). college students were given information about 

the ability of fifth graders and were asked to predict. 

Smart students were judged more likely to succeed than were 

ave rage students . When teachers were asked to rate their own 

students. it was reported that pupil ability variable 

appeared to be a source of bias for some teachers (Hoge & 

Butcher. 1984 ). IQ and reading achievement were also found to 

be most consistently r elated to teacher ratings of behavior 

( Prawat & Jarvis. 198(1). Standardized test results have also 

resulted in differential TE (Cooper. 1979 ) . 

In a similar study, teachers were presented with files 

of students containing either success ful o r f.3ilure past 

performance. They were then asked to predict. on t he student~ 

future college performance. Results revealed that all of the 

teachers examining success file predicted that the pupil 

would graduate from college. On the other hand. only one-

third of the teachers who r eviewed the unsuccessful version 

of the file p redicted that the pupil would complete college 

(Wi ley & Eskilson . 1978). Such kind of results have led 

Uilliams (1976) . to suggest in his model that teachers appear 

to base their expectations on the achievement o f students, 

not on student ascribed characte r istics. 
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Teachers attributions were also affected by ability 

groupings. Bright student failure was attributed to luck or 

immediate effort, while sl o w student failure was perceived 

mo r e o ften as ability caused (Cooper & Burger, 1980). 

Similarly, teacher attachment, concern and other behav i ors 

were f o und to be influenced by student ability standing . 

Based on classroom observations o n four variables - attachment, 

concern, indifference, and rejection, some researchers 

concluded t hat high achieving students were t he attachmen t 

grollps, while low achievers appea r ed mostly as objects of 

teacher concern and reject i o n (Good & Brophy, 1972; Willis & 

Brophy, 1974 ', Helton & Oakland, 1977). Negative 

psycho logical repo rts also produced significant differences 

in expectations with lowest ratings assigned by subjects who 

r ead negative repo rts ( Mas on 19 73) . 

Thus, it seems that teachers are easily biased and form 

expectancies on student grades and IQ frequently. 

There are instances, however, tha t failed to agree with 

the above statement. In one study ( McCandless , 1972), 

t.eachers · ma rks were co rrel ated "ith IQ s cores and 

achievemen t results. Despi te moderate corre l at i on wit h 

intelligence, n o significant co rrelatio n was f ound "ith 

achievement. In anothe r experiment by Yoshida and Meyrs 

( 1975), teachers were shown a chi ld pe rforming in vedic> 

screens and they were informed that the child was either 
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fr o m a r egu lar class o r from EMR (educable men tal ly r etarded) 

class. Results indicated that t.he EMR label did not elic it 

lower mean ex pectancy scores t.han the r egular class label. 

St.udent academi c abil i ty also didn ' t. produce signific ant 

differences on t.he grading of essays ( Po rte r . 197 9 ) . 

Similar. non-significant expect.anc y differences were also 

reported by Adams and Cohen ( 1976 ). 

The meta-analysis o f Dusek a nd Joseph ( 1983), howeve r. 

sho wed t hat when in f o rmati o n about s t udent. behavior. 

estimates of acade mi c achieve ment., grades. IQ. et.c._ were 

presented to teachers, t.here was found t o be a strong 

relationship bet.ween t.he kind of information given and 

teacher expe ct.ancies. Over 70% o f t.he more favourably 

described student.s were expected t o pe r fo rm better than t he 

ave r age less favourably described students. 

2 . 1.5 Other Possible Sources . 

2.1.5. 1 Student Socia-Eco nomi c Status (SES) . This is 

ano ther source of biasing information where teachers are said 

to form higher expectations for middle class chi ldren than 

the l o wer class students (Rist. 1970; Miller. 1973; Braun. 

1976 ; Tompkins & Boo r . 1980; Tom. e t al. 198 4 ). 

2. 1 . 5 . 2 Student Co nduct. - This is also said to be a 

strong biasing source f o r teacher expectancies (Adams & 

LaVoic. 1974: LaVoic and Adms, 1974; Pm·gess. 1979). 
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2.1.5.3 Previously taught siblings and name stereotypes 

- are also said to be minor sources of teacher expectation 

(Braun. 1976; Dusek & Joseph. 1983). 

2.1.5.4 Labelling of students was also found to affect 

TE (Foster. eta l. 1985). 

In summary. va rious attributes of students. both r elated 

and unrelated to academic performance. could influence 

teachers' perceptions and thereby direc tly o r indirectly 

affect teachers behaviors in the teaching and learning 

process. 

2.2 Teacher Behaviors. Ethnicity. and Sex. 

I t is said that teache r information and personali ty are 

prime factors contro lling the influence o f teacher expectancy 

cues ( Braun. 1976 ). Different t eachers f o rm expectancies and 

use them to shape t hei r students in different intensities. 

For example. Brophy and Good are cited by Good (1984), to 

have c lass ifi ed teac he rs into three groups : a) Proactive 

teachers, who systematic ally push their students to their 

expectancy g oals. b,oyeractjye teachers, who are rigid and 

develop impressions on first contacts with stUdents and who 

treat their students as stereotypes. c) reactiye teachers who 

are realistic and adjust their expectancies with the change 

o f the s tudents . A series of experiments show that there are 

~uth0ritarian ~nd hi~hly d(\ gm~ti~ teach~rs Wh0 are biased 
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toward their students, and non-dogmatic, less biased teachers 

who can treat their students realistically with less 

expectation effects (Babad, 1979; Babad & lnbar, 1981; Babad, 

etal, 1982). 

Concerning the influence of teacher race on the formation 

of expectancies, few studies are reported . 

eta l(1982) reported that when teachers were 

Tobias, 

asked to 

recommend students to special educationa l services, teachers 

responded to the case history by recommending referral of 

students whose ethnic background was identical to their own 

less frequently than they did to youngsters of other ethnic 

backgrounds. However, the same authors failed to replicate 

this finding at anothe r time (Tobias, etal, 1983 ) , 

Other researchers also did no t find significant main 

effects by teacher race, However, interaction effects were 

observed , Using a questionnaire, it was reported that 

teacher race was not related to teac hers' expectation on four 

dependent variables, It was only in one variable (college 

expectation) that difference was found, Black teachers 

expected more of their students to complete college than 

white teache rs (Beady & Hansell, 1981). One study ( Byalein 

& Bersiff, 1974 ), reported that black and white teachers 

emit equal rates and type of reinforcers and that teachers 

reinforce opposite raced c hildren more frequently than 

c hi l dre n o f t he ir o wn r ac e , possibiliy showing a tendency of 
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Thus , it s eems t hat teac her race is not a strong factor 

as a source of teacher expectancies. 

Teacher sex as a factor in the formation of expectation 

was also found not to be significant by some researchers 

( Adam & Cohen, 1976; Wilkerson, 1980; Beady & Hansell ', 1981), 

(~ the other hand, though sex of teacher was not significant 

in the rating o f student be haviors, few significant 

interactions were obse rved. Mal e teachers rated female 

students a~ warme r and female sub jects rated male students as 

mo re l ogical ( Bernard, 1979 ). White male teachers were more 

negative to black c hildren than white female teachers (Coats, 

1982) . 

2.3 Common Methods Used in the Study 

of Teache r Expectations 

Good and Brophy (1970 ) and Hoge ( 198 4 ) , identify two 

k i nds of expectations that are usually studied. 

1. Attempts to manipulate o r induce teacher expectations. 

That is, the experime nte r c r eats expectations by 

providing fictiti ous data , These include: providing 

subjects . drawings allegedly drawn by students and 

asking to rate ( eg . Babad, eta!, 1980); presenting 

essays for rating (eg. 

t.eachers with information 

Bernard, 1971 ); Pr oviding 

along 101 i t h photographs, by 

varying the sex, ethnicity, and other attribu tes of 
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children (eg. Adams & La Voie. 1972; Clifford & Walster. 

1973; Adams. & Cohn 1976); Presenting psychological 

reports and asking for teacher ratings of future student 

performance (eg Mas o n, 1973 ) ; ghowing teachers 

videotapes where children perform different activities 

(eg. Lawrence & Roseinfied. 1974 ); providing teachers 

with standardized scales and asking them to rate a 

J 

hypoth~ical student (eg. Schultz. 1983 ); ~aking teachers 

teach students and rate t.hem by informing fictiti ous 

data (l1artenik. 1981). 

2. Use of t.eachers · own expectations as they exist 

naturally. These include longitudinal observations in 

actual classrooms (eg Fist. 1970 ); o r asking teachers to 

rate their actual students on their future performance 

(eg. Palardy. 1969 ) . 



34 

CHAPTER III 

3 . METHODOLOGY 

The procedure of selecting subjectB, the development of 

instruments, data collection, and analysis are described. 

3.1 Sample Selection 

The population under study is elementary school teachers 

from three former administrative regions- Gojjam, Tigray, and 

Wollega. It was presumed that the majority of the teachers 

in each region are from the dominant tribes o f the regions-

Amhara, Tigrian, and Oromo. It was also believed that if 

there is a difference in the formation of expectations by 

t.eacher ethnici ty, the teachers from these regions are the 

best. representatives of the three et.hnic groups to bring 

about maximum variations. The th ree groups of teachers could 

be found in Addis Ababa and other towns. However, there is 

also a possibility of greater cultural assimilation and 

association, and it appears logica l to reason that the 

expected difference 

wou ld be lessened. 

in TE f ormation by teacher ethnicity 

Out of the many, the three ethnic groups 

were selected, simply because they are the dominant ethnic 

groups in our country. 
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From each of the regions , two t o wn s were selec ted. One, 

the regional capital , and the o ther, an Awraja c apital. The 

Awraja capitals were c hosen on the basis o f transport 

facilities and their nearness to Addis Ababa . Only two towns 

from each region were used due to sho rtage o f time to travel 

to other areas . Major towns were prefered to rural areas 

because they are easily accessible. Fo rtunately , teachers in 

major towns have longer years o f experience. Such kind of 

experienced teachers are expected to have formed mo re stable 

stereotypes than ine xperience d t eachers. 

The selection o f the sample teachers was d o ne as follows: 

In each town . the names and number of e lementa ry schools 

we re l i sted. Missional"Y and prison s choo l s were excluded 

since they were not available in all the towns. All the 

sch ool s, with a r e lativel y larger nllmber of teachers were 

incl uded in the study. This was done in o rder to have better 

rand o miz at ion and faster di st r ibution o f the instrument. A 

total of 9 schools from Go jjam, 10 schools from Wo llega, and 

9 schools fr o m Tigray were used. In each schoo l , out o f the 

available teachers o n the day o f t he administration o f the 

study's tool, 10-24 teachers were selected rando mly , and the 

materials were distributed for rating. The sample size was 

determined on the basis of the number of the staff and the 

ava il a bility rate o f the teac hers on th e day of the 

ad minis t rati on. 
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In brief, the sample consists o f 576 teachers. 

Table 1 . Numbe r of participants by region and sex . Mean and 

standard deviations of their years of teaching 

experience. 

Subjects S.9.UJple Years of Experience 
Size 

Region Sex Mean S.D 

Male 86 16.5 6 , 89 
Gojjam Female 86 12.7 4 .72 

Tot'.>.l 182 14.6 6.1 

Male 86 15 .. 3 5.6 
Wollega Female 86 12.3 5.52 

Total 182 13.78 5.77 

t1.9.1e 86 13.33 7.34 
Tigray Female 86 12.8 4 5.78 

Total 182 13.13 6.58 

Grand Total S' .. (! ;.j . If .. ~ J ? 

The number of subjects was made equal by sex and by the 

region of the teachers. because as it is suggested in 

standard statistics textbooks (eg. Hays , 1881; Hinkle, etal. 

1982), in multifactor analysis of variance, if the number of 

observations in each cell are made equal, the experimental 

design will be o rthogonal and possible consequences of nOD-

homogeneous variances on the probability of TYPE I error will 

be minimized. In addition , assl)mptions usually made in 

an.alys i s of variance wi ll also have minor effect on the 

result even if they are not fully met . 
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The sample size became 576 for two reasons. 

a) Since there are 144 cells in the analysis, four 

o bservations were thought to be adequate in each 

cell. It is advised that the minimllrr' number of 

observations in each cell be two ( Hays , 1981), and 

four is twice as large. 

b) Had we wished to have more observations for each 

cell, it wou ld have been difficult to find adequate 

subjects. 

3.2. Variables Included in the Study. 

Teache rs were supplied with evaluation mat",rials 

containing information about 24 hypothetical fifth grade 

students with an opinion sheet. Each subject gave its rating 

on one of the 24 students on the opinion sheet. 

.3.2.1.1 

.3 . 2.1.2 

3.2.1. Dependent Variables 

y= Teachers · ratings of student essays 

(0= least mark, and 10~ the highest mark). 

Z= Teachers ' future academic expectations on 

a five-p o int ordinal scale. 

5= "will be extrerr,ely successful" 

4= "will be successful mo re than average " 

.3= "Will be successful " 

2= "Will probably succeed " 

1= "Will not be successful" 
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3 . 2.2 Independent Variables . 

Student Physical attractiveness =F 

Two leve ls. fl= Attractive Pupil 

f2= Less attractive pupil. 

As a controversial issue, some findingc support for the 

"beal)ty-is-good " stereotype and oc he rs failing to replica te, 

it has raised wide intere s t among behavioral s cient ists. It 

was thought t hat ics i nclusion in the study as a va riable 

could give clues to ou r own problems . 

3.2.2.2 Student Gender = D 

Two levels dl = boys 

d2= girls . 

Sex stereotypes concerning academ i c potentials are 

prevalent. in our society. The inc l usio n of sex ·:tS an 

independe nt variable could give us hints to the matter . 

. 3.2.2 . 3 Student ethnicity =C 

Three Levels. C1= Amhara (Lamesginew 

Alerrmesh) 

C2= Oromo (Wakjira & Ayantu) 

C3= Tigrian ( Habtom & Brkti ) 

& 

It is reasonable to expect biases and stereotypes abollt 

ethnic gro ups. But, the impact in educat i onal settings is 
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The inc lusion of such a variable 

3.2.2.4 Student previous achievement =E 

Two levels. el= High achiever 

e2= Low achiever 

Most agree that teachers are inclined to think that high 

achievers will likely achieve higher in the future. Our 

teachers could be affected by the same l og ic. It was thought 

that achievement as an independent variable could show the 

degree of intensity on expectation formation with our 

t,eache n:.; . 

In addition to the above man ipulated independent 

variables , two teache r cha racteristics were also considered 

as independent v8z'iables. 

3.2.2.5 Teacher region = A 

Three Levels 

3.2.2.6 Teacher Sex = B 

Two levels. 

al= Gojjam 

a2= Wellega 

a3= Tigray 

bl= Male 

b2= Female. 
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Many TE studies are criticized. f o r they investigate one 

or two va riables in isolation. Designs that include more 

variables are recommended to get tang ible results (Braun. 

1976; Babad. etal. 1982). 

3 . 3 Instrumentation 

Information to be presented to the sampl e teachers we re 

prepared i n t h e f ol low ing ways. 

3 . 3 . 1 Physical Attrac tiveness 

F' 11!.> t .ographs of st.ud e nt s were used as stimuli for physical 

attrac tiveness . 

Af t.er observing d i fferent schoo ls in Addis Abeba. one 

schoo l (Tsehai Chora El ementa r y Sc hoo l). was chosen. This 

schoo l was selected because the type o f s tudents in the 

school seem to be very c o mmon . 1 ike those f ound in many 

Ethi o pian schools . Fo r example. students in s ome non -

g o ve rnme nt schoo ls look to be well dressed . bette r fed. and 

well g r oo med. This could be observed by just l ooking at the 

physi ca l features o f t he c hildren . ~t is a rare pheno menon 

in our s oc iety. Pho t og raphs taken fro m such pupil s may no t 

appear a common r eality. Furthermo r e. the soc i a l class o f 

the student . that is not included as an independent variable 

in this study . may in t ervene during t e ache r ratings. Bu t . 

the s t ud~ll t e o f T e ~hai Ch0!'a Sc hoo l wear ve r y common c l othing 

• 
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and have common appearances. The school was also chosen f o r 

its proximity t o the dwelling of the researcher. 

After securing the permission of the school offic ials and 

the consent of students, around 100 fifth grade students were 

chosen randomly from five sections. 

photographer was hired. The students'. 

A professional 

P.'hotographs were 

taken. The photographs provided the frontal view of each 

child-from head to waist. The students were info rmed not t o 

smile so as to make some unifo rmity. 

wi th smiling faces were discarded. 

Pictures of students 

The rest serious 

l ooking faces were presented for rating. 

Fifth grade students were selected for the same reasons 

as Adams and LaVoie (1972) gave. "Facial features have 

stabilized by the fifth grade. Yet, fifth graders are no t so 

mature appearing that lower elementary teachers would 

questi o n this when attached to a progress report" ( P.77 ). 

Six graduate students and three secondary school teachers 

we re asked to rate the photographs on a five-po int 

at tracti veness scale. 5~ very a ttracti ve, 1 ~least attractive . 

The ratings were done independently. Each time the order of 

presenting the pictures to each rater was shuffled randomly. 

Similar procedures were used by mo s t of attractiveness 

studies (eg. Cl ifford & Walster , 1973; Zah r, 1985) . The 

pho t og r aph rat e rs were s e l e c t e d o n th e basis o f 
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ethnicity, three from each ethnic group, so as to minimize 

cultural biases infavour of one ethnic group. 

Table 2. Number of Judges who parti c ipated in the rating of 

photographs. 

No of Position Et.hnicity Sex Qualifi- Place of 
Judges cation Work 

" Grad.St Amhara M B.A Min. of Edu. "-

" Oromo M "-
" Tigr ian M "-
1 Teacher Amhara F Diploma 
1 Oromo F 
1 Tigrian F 

Those pict.ures that had avera.ge score of 5 and those 

pictures with average score of 2 were taken and were labeled 

attractive and less attractive respectively. There were a 

total o f 5 pictl1res (3 boys, 2 girls). with average score of 

5 and 7 pictures (3 boys, 4 girls ) wile got average rating o f 

2. One Photo from each category ( Attr~ctive boy, attractive 

girl, less attractive boy, less attract ive girl), was chosen 

randomly. Thus, a total of four different pictures was used 

for the study (Appendix III) 

The selected photos were duplicated in several copies and 

were attached to the upper left corner o f the page containing 

t.he description o f a hypothetical child (Appendix IX ). 

Thus, the photographs were expected to serve as stimuli 

to the sample teachers about the students ' level o f 
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Marten ik ( 198 1 ), have said, " , the use of photog raphs along 

with consE{Sus r atings have been the most valid and reliable 

means of determining level of att ractiveness in s oc ial 

psychological research", (P, 199), 

3.3.2 . Student Kthnicity. 

In the US and Israel where mos t of TE studies were 

carried out, the terms ethnicity and race are used 

interchangeably. For e xample. it wou ld be sufficient to 

present the photograph of the student. Its r8.ce would 

immediately be clear most o f the time. But) in our case, the 

photograph carlDot ~ell ~he ethnic orig in o f the individual. 

Thus, another technique was designed for this study . 

The t rue objective of the study should not be known to 

the sampl e tea(;he:t~s. I f we direcl;ly present the ethnic 

o rigin of a student in question) teachers - r at ings might no t 

reflect their true expectations, What is called "The 

Repression of Affec t Hypothesis " (See, Taylor, 1979), could 

be at work, Therefore , f~uch an information can be better 

presented by indirect clues. 

Lists o f students - narnes ( One section f rom each region) 

were secured fr o m three teachers. There were a tota l of 193 

names and were assigned numbers. Using a tabl e of Random 

numbers) the names were ehllffled and were rewritten in their 
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the names by ethnicity on a f our point nominal scale, Amhara, 

Oromo , Tigrian, and Other. The name identification was do ne 

independently. The three graduate students were from the 

three ethnic groups. 

Those names that were unanimously agreed upon by the 

three identifyers were retained. The selected Amhara names 

were presented to the Amhara identifyer, the Oromo names t o 

the Oromo graduate student, and Tigrian names were given to 

the Tigrian graduate identifyer. They "ere instructed t.o 

chOOSE: ten names (5 male, 5 female), f rom each group of names 

on the following bases. 

a. The flame should not be ass ()ciated wit.h either 

negative or positive connotations and 6~e reotype6, 

b. The name should specifically indicate the Bex. 

C . The name should be as C O trJrtF) fl ·:tS pos::; ible ( ie. it. 

should not be rare name), 

This was done becaUSE: ou r interest in names here was 

s i mply to indicate the ethnic ity of the student. The 

intention was that the na t ure and type of the name should no t 

bias sample teache rs as much as possitle. 

A total of 30 names (5 names in 6 groups) were chosen for 

final se lect ion. Fo r the six groups {3 (ethnicity ) x 

( sex)}, six names were c hosen r~ndomly. One name was 

selected out of 5 names . (Appendix IV ) . 
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To reinforce the c lue about the ethnicity of the 

hypothetical students, birth places were also indicated-Debre 

Markos f o r Amhara Names, Nekempte for Oromo names, and 

Mekelle for Tigrian names . 

The ~thnic names and birth places were systematic ally 

distributed to the photographes. ( Fo r example, one 

attractive and the less attractive male pic tures will have 

identical male Oromo name. The att r act ive and the less 

attractive female pictures will hav e identical female Or o mo 

name. The four combinations will have identica l birth place­

Nekempte . Thi s procedure was repeated for the other ethni c 

names. ) 

IIp to now we have 12 combinations - 2 (att ractiveness ) 

x 2(sex) x 3(ethnicity). 

3.3.3 Student Gender 

The sex of the student to be evaluated was already to be 

kno wn fr o m the ph o t og raph and the name of the individual. 

3.3.4 Student Previous Achievement 

After studying this year ' s first semester marks o f fifth 

grade students from three sections in one elementary school 

from Addis Ababa (Tsehai Chora), it was found that most o f 

the marks of high achiever's rallged between 80%-85%) and most 
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of the l o wer marks ranged between 40%-49%. Therefore. for 

this st.udy. it was decided that t.he marks bet.ween 80%-85% 

would show high achievement and those bet.ween 40%-49% would 

indicate low achievement. 

Three main school subjects-English. Mat.hemat i cs. and 

Science were chosen as indicators of achievement. . These 

subject areas were preferred to others. because it was 

assumed t.hat they are commonly given in all the regions of 

t.he country . Two s e ts o f marks were needed for our purpose. 

Using the random table of numbers . f our numbers between 80 

and 85 were c hosen. Thus. t.he high a c hievers ' marks became 

a s f o llows : 8 2% f o r Ha ths, 85% f o r Sc ienc e . 8 4% f o r English . 

and 83 % t.o be the semes t.er ' s a ve r a g e sco re o f the student. 

Us ing s imil a r proc e dure , f o ur numbe rs betwe en 40 and 49 we re 

c ho s en - 45% f o r Math s, 43% f o r 5cienc e , 48% f o r English and 

46% f o r t he s tudent ' s seme ster a verage. 

hoped would indicate low achievement. 

Thes e s co r e s wer e 

These two groups of achievement information were 

systematical lY written to t.he right. of the photographs. 

Twelve st.udents will ge t. th e high ma rks a n d th e r est 12 wi l l 

be considered as low achievers . Thus. we had a total of 24 

combinat.ions 2(level of at.trac t i veness) X 2 ( s ex ) X 

3(et.hnicity ) X 2(achievement ) . 
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On a sheet o f paper, the photographs were attached to the 

upper left corner of t h e papers. To the right o f each 

photograph, the name, sex, birth place , and the marks were 

written in c lear and visible ways (Appendix IX). 

This was how the experimental manipulatio n was carried 

out. 

3.3.5 Preparation of " Neutral" Information. 

,After varying the independen t va riables into different 

combinations, the next p r ob lem was to give additional 

info rmation abou t t he hypothet i cal students to be evaluated. 

It was reasoned that simply presenting the photo, name, sex, 

and marks of a chi ld wou ld not look so natural to th e sample 

t eac h ers and they might not be willing to give t heir 

pred ictions. Thus, it seemed necessary to include s o me other 

" Neutral " info rmat ion about s ome behavio rs of the 

hypothetical children . By " Neutra l " , it was meant that the 

informa t i o ns to be supplied should not severely bias teachers 

eith~r infavour or agains t the student to be evaluated. 

To accomplish this task, an open ended quest ionnaire 

(a ppendix VIII), was prepared. The items demanded teachers 

to list the most common behaviors o f students they encounter 

inside and ou tside the c lassroom. These inc lude : 
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Subjects most commonly liked and disliked by many 

children. 

Clubs that many students participate. ,~ 

Games that many children play 

Hobbies that are most frequen ted 

Common classroom misbehaviors 

Common relationships ins ide the family, 

friends, and with teachers. 

Common illnesses, and the like. 

with 

The questionnaire was distributed to fourteen elementary 

schoo l teachers working in Addis Ababa, that have 

acquaintances with the researcher. These teachers were 

c hosen because, as the items needed serious observation on 

the part o f the respondents, it was thought di ff icul t t o 

distribute the questi o nnaire to a rando mly c ho sen s c hool and 

t.o rando mly c hoo sel1 teac hers. I t was feared 1;hat Sl)on 

teachers might. not have t.he time and interest. to fill out the 

questionnaire. 

Th e 14 t.eachers were instructed to obse rve their students 

c arefully and fill the questionnaire accordingly. After 

several weeks, the responses were collected and tallied. The 

most. frequent responses were organized into four paragraphs 

a nd were written under the topic .. Some other behaviors " by 

t he r esearcher. The pa r agraphs we re written in a descriPt ive 

manner. The paragraphs we r e presented to t. wo psychology 
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graduate students for content evaluation. The final version 

of the paragraphs were taken as add i tional " Neutral " 

information to the independent variables manipulation. 

Th i s additional informat i on was written and photocopie~ 

be l o w t h e p ho t ogr a phs of each chi l d, on t h e same page 

(Appendix VI) . 

Even if the paragraphs are not as "neutral" as expected, 

even if they help to bias subjects abo ut the student to be 

evaluated, their effect may not contribute to the t otal 

variation since the same identical paragraphs were written 

f o r each of the 24 students . 

The only purpose of t.he paragraphs was to impress the 

subjects that the students they evalllate were real students. 

3 . 3.6 P repa ra t i on of Es say Ma t e rial . 

In orde r to augmen t t h e samp le teachers', perception about 

th e students they evaluate, a paragraph allegedly written by 

the student was also p r ovided. The inclusion of the essay 

paragraph was thought to help teachers in two ways . 

1 . Looking at an e xample of a st.lldent·s work would add 

t.eachers · info rmat.i on about the student to be evaluat.ed. 
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2. Teachers we re as ked to grade the essay out o f 10. This 

could show their present academic expectations and 

biases a bout the ch ild. This cou ld also help us 

understand if they were influenced by the manipulated 

variables. 

After thoroughly observ ing the fifth grade textbooks, the 

topic "LIGHT" was chosen from the S cience ' text as the heading 

for the essay. This topic was believed to be offered in all 

the regions of our coun try. 

With the help of their teacher, around 40 fifth grade 

students in Addis Ababa (Atse Noad School), were gathered in 

a c lassroom, and we re told to wr i t.e a sho r t essay on the 

topic " light " . Ea ch student was offe r ed a half page sheet of 

paper and was instructed that t he length of the essay should 

be between 5-10 lines. They were also told to compl ete the 

essay in 30 minutes. It was briefed t o the students that the 

purpose was to see how much each student had studied and had 

nothing t o do with their marks. 

The answer sheets were co llec ted and three elementary 

school teachers were asked to ra te the essays out of ten. 

The rating was done independently. All the essays that were 

given equal grades by the three raters were selected. There 

were six o f them. The one that was mo r e readable, and that 

had shorter lines was simply taken. 
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Thi s finally selected essay was photocopied in seve r al 

copies. A cepy of the essay was attached to each of the 

pages containing informati ons ( i .e. photo, n a me , sex , birth 

place, marks, and the "Ne u t ral " information) about the 

hypothet i ca l students. It was glued ~t the bottom part o f 

each page und e r the sub-he ading "The essay the student 

wrote ,from science 5 t h " (Appendix IX). 

Thu s we had a total of 24 different pages that would be 

presented to the sample teache r s for evaluation. One page 

contains a picture o f a boy o r of a girl, o f high o r low 

at.tra ct.ive nes5, with one of the six e thnic names, whose 

semester marks a re either high 0' 1' low . In addition, all the 

pages centain identical four paragraph descriptio ns about 

some other behaviors of child re n. Id etltical essay was also 

attached at the botte m of each page. 

3.3 . 7 Preparatien for the Introductory Part. 

Unlike seme other nations that provide teach e rs with 

cumu lat i ve folder informat.ion o r student progress reports 

with photegraphs attac hed, the common practice in e ur coun try 

where t eachers get recorded info rmation about their students 

are the "Repe rt ca rds " and "Mas te l' Sheets " . Providing 

in f e rmation abollt students as it is done in this study could 

be a st r ange experience to our teachers. Thus, it was 
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deci ded to give some kind o f des c ription as an introduc tion 

t o the sample teac hers . • 

On a separate page, the purpose of the study, the theo ry 

beh ind the study, description about the construction of the 

student repo rt , and a polite demand for cooperation were 

written in six paragraphs. 

The introductio n goes, as f o llo ws (Appendix VI . 

The main purpose o f t he study is to 
see how teachers, after s tudy ing s o me 
information about their students, can 
evaluate the students future prospect . 
Some philosophers say that t e ache rs , afte r 
looking at the physical features o f a 
student, observing his conduct , and his 
marks , and after evaluating other 

behavio r s, can correctly predict on the 
students· future acade mic performance . 

Othe r s do not agree with the above 
assertion, To p r o ve this, we have 
prepared the f ollowing i nfo rma tion 
about a 5th grade s t udent. His name, sex , 
photo , 1" t semester marks, so me other 
behav iors , and an essay wr i t ten by the 
student appear in the foll owing page. 

Please, read the dtlscrip t i on about the 
stude nt and give us your op inion on the 
opinion-sheet. 

The introduction page was photo c opied in several copies 

and was attached infron t of each page containing the 

pho t ographs and essays. 

Thus, the ·· Ma ter ial" Contained these tw.) pages . 
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Maximum effort was done to make the mater ial as short and 

concise as poss ible in o r der to make it handy for sample 

teachers to read, and answe r Jhe questi o ns wi thin a short 

period of time. 

3.3.8 Preparation of Opinion Sheet. 

The teacher opinion sheet was developed to measure the 

effect o f the f ou r experimental variables on the expectation 

of t eachers toward t he hypothetical students they r ead about. 

The opinion sheet inclLlded three evaluative items, two of 

whi c h were analysed for this study. The two i terns were 

designed to asses teachers' a) present expectations of the 

hypothet i cal s tudents. This was achieved by simply 

asking teachers to mark the studen t's essay out of ten. bl 

fut.ul'e academic expect ,~tions. Th ie, was assessed by the 

questi cJn: " On the basis o f t.he info r mation that you got about 

the student, wha t will be the probability, do you th ink , that 

this student will pass grades 5 and 6 and will c ontinue his 

studies further? " (Appendix VII) , The question was f o llowed 

wi th five alternatives ranging fro m " I think the student 

will get very great marks and has bright futu r e," indicat ing 

high expectation, t o " I fear that the student seems poor 

a chiever and may not pass " . indic ating low future a cade mic 

expectation , 
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Only the above two questions were presented f o r several 

reasons. 

1. Several researchers have used similar questions to asses 

TE (eg. Clifford & Walster. 1973; Adam & Cohn. 1976; 

Mertins. 1976 . . ) 

2. As described earlier. for the sake of brevity. all the 

information concerning one student were supplied on a 

single page. It was believed then. that to present more 

questions concerning more detailed characteristics of 

the students in quest.ion could be meaningless. (For 

example. it would have beell impractical to ask questions 

such as . "What mark will the student get. in maths 

during the second semester ? " or ··Rat.e the child ' s 

parents ' interest in his education."). 

3. The questi ons should be clear. simple and handy enough 

to be answered by the subjects in a short period of time 

(at. most one class ·period). so as not spoil the 

procedure . 

The opinion sheet also contains three items that ask 

teachers t.o provide some pe rsonal info rmation. The years o f 

t.eaching experience and the sex of the respondent were 

directly asked. To identify the ethnicity of the respondent. 

an indirect way was used. The question was stated like the 

following: 
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"List the languages that yo u speak by the o r de r o f 

fluenc y . " 

1. 

2. 

3. 

4. 

(Mother tongue ) 

and this had worked effec tive ly . 

3.4 Administration 

By presenting an of fi cial letter of cooperation written 

from t he psychology department to the education offices of 

the t .hre e r egions , f o rmal l e tt.er s of coope ra tion to t .he 

selected schools were secured by the researcher. 

Except for the :3tudent ,=,ssay, the material ~ae t. r an!31at~d 

into Gr o mic and Tigrigna by lang uage expe r ts and ade~uate 

number o f copies were prepared. However, aft.er discu ssing 

wi t h edllcation experts and schoo l di rec to rs of Ti g l'ay and 

Wellega, it was made obvious that the respo ndents could read, 

wr i te, and speak th e Amharic language . TilllS , during the 

a d min istrati o n o f the study tool, t he Amhari c versio n was 

used in al l the reg i o ns. If any r espondent complained that 

he / she could not unde rs tan d the Amhari c version, t he 

t r ans l ated ma te rials were provided as aids. But, this 

occu rred in ve r y few occasions. 
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During the administration of the evaluation materials and 

opin ion sheets, the one and main thing that should be guarded 

against was that, respondents should not look at the other 

respondent ' s materials, As is obvious now, most of the 

information supplied in the materials are identical except 

for the systematic va riat ion of the four manipulated 

variables, Thus, if a teacher had access to the materials . 

provided to the other teacher, the responses could not be 

done independently, Othe r unkn o wn factors might intervene in 

the results, 

To achieve the above precaution, two possibilities were 

identi fied, 

1 , To gather the selected s ample te a che rs in their lounges 

during break time, and administer the materials and 

opinion sheets simultaneously, This method was largely 

abandoned because, most of the schools lounges did not 

have enough chai r s for as much as 24 pers ons, In 

addition, there appeared to be possibility of the 

r espondents to l ook over the other teachers' materials, 

Teacher lounges were thus used only whe n the number of 

sub jects was very small, 

2. To administer the materials (tool) when the teachers 

were in classrooms at any given period, This method was 

largely chosen and was used t,hroughollt the se leeted 

5chools, SInce there was no possibility of one 
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respondent to look at or discuss with another subject 

about the materials. 

The procedure followed in the administration was as 

follows: 

1. The 24 materials (each material conta ins two pages- the 

introductory part. and the information about the 

hypothetical student.). were coded with numbers from 1-

24. Twenty four opinion sheets would be taken and coded 

from 1-24. (Fo r example. code No. 1 was assigned to 

attractive. boy. Amhara. high achiever; code No. 16 was 

assigned to less attractive. girl. Oromo. less 

achiever) . 

2. Wi th the agreement of the s choo l directo r (o r vice 

director). the evaluation materials and opinion sheets 

with identical coding were randomly distributed to all 

the available teachers at the beginning of any given 

period. This was done when the teachers were inside 

their r espective classrooms. Sho rt descl'iptions were 

given to every sample teacher. To make the process move 

faster one or two assistants were ass igned. 
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3. If the number of classrooms were very few, the materials 

were randomly distributed to the remaining teachers 

selected randomly. These teachers were requested to sit 

in the staff lounges, read the materials, and fill out 

the opinion sheets as fast as possible and 

independently . 

4. All the subjects were told to complete the opinion 

sheets and return the materials with in the same period . 

5. The average duration to complete the task was between 

10- 20 minutes. 

6. Before the class period ended, the evaluation materials 

and opin i on sheets were collected. 

7. After the materials were collected , the sex and 

ethnicity of the respondent were tallied in their 

appropriate cel ls. The op inion sheets that depicted the 

ethnic origin of the respondent other than the major 

ethnic group of the region were discarded . Each of the 

24 materials should be evaluated by four male and four 

female subjects in every region . The proces s continued 

till the desired numbers were got. 

8. If the school had larger staff, the process was repeated 

on the other shift. 
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3.5 Data Analysis 

Two six factor fixed model analyses of variances (ANOVA) 

was carried out for the two dependent variables separately. 

A) Teacher rating o f essays. 3(teacher region) X 

2(teacher sex) X 3(student ethnicity) X 2(sex) X 

2(achievement) X 2(leve l o f attractiveness). 

B) Teacher future a cademic expectations. 3 (teacher 

region) X 2(teacher sex) X 3(students ethnicity) X 

2(sex) X 2(achievement ) X 2(Att r activeness). 

The vario us main effects and interaction effects at 

different levels were analysed. 

The tec hnique of AN OVA was preferred t o others, sinc e our 

intere st wa t: t. o l ook int.o differencee. be twe en the va ri o us 

groupe , Analysis of variance is also said to be robust in 

that. the results are li ttle affect.ed by a violation of o ne o r 

more assumptions (Hays, 19 3 1 ). 



CHAPTER IV 

4. Results and Discussion 

4.1 Results. 

Table 3: Heans and standard Deviation of the Independent 
• 

variables with Respect to the Dependent 

variables. 

Variable Level Y Z 

Mean SD Mean SD 
A a1 6.70 2.36 3.66 1. 07 

a2 7.03 2.22 3.62 0 . 98 
a3 6.96 2.30 3.52 0.88 

B b1 6 . 91 2.29 3.47 1. 11 
b2 6.88 2.30 3.73 0.92 

t' .' c1 6.71 2.4 0 3.58 0.93 
c 2 7,06 2.33 3 . 62 1. 21 
c 3 6,92 2 .15 3 . 60 1. 01 

D d1 7 .34 2 . 1 (I 3 . 64 1. 02 
d2 6.46 2. 5 1 3.57 0.93 

E e1 8.27 2.32 4.01 0 . 98 
e2 5 . 52 2. 41 3. 19 0.83 

F f1 6 . 97 2 . 05 3.64 1. 02 
f2 6.83 2.36 3.56 1. 01 

Total 6,899 2.31 3.60 0 .94 

Where A= Teacher Regi o n 

: I a1= Gojjam 

a2= Wollega 

a3= Tigray 

B= Teacher Sex 

bl= Male 

b 2= Fe ma l e 
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c= Student Name ( Ethnic ity) 

c 1= Lamesginew and Alemnesh (Amhara) 

c2= Wakjira and Ayantu (Oromo) 

c3= Habtom and Brikti (Tigraian). 

D= Student Sex 

d1= Boy 

d2= Girl 

E= Student Ac hi e vement 

el= High Achiever 

e2= Lo w Achiever 

F= Student Attract iveness 

f1= Attractive 

Less Attractive 

Table 3 indicates that high achieve rs and boys have 

the h i ghest mean scores (8.27 and 7.34 respectively), whereas 

l o w achieve rs and girls r ece i ved the l owest mean marks (5 .52 

and 6 . 46 r espectively), on the teachers ' rating of the essay . 

On the other hand, high achievers were rated highest ( Mean= 

4.01 ) , and low achievers were rated lowest ( Mean=3. 19), when 

it comes to teache rs ' fut u re expectat i on ratings. 

4 , 1.1 Teac hers' Ratings of Student Essay. 

Inorder to see whether o r not there ar~ signi ficant 

differenc es between the levels of each factor, one-way 

analysis of variance was carried out . This was done because, 
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if we directly performed the six-factor analysis of variance, 

a large number of F tests (6 3 ) we re to be carried ou t and the 

probability of Type I Error might have been quite large at 

one or more of the test.s ( Hays, 19 8 1). Thus, for our 

purpose , inorder t.o answer the basic questions, separate one-

way analyses of variances were computed, and the six-factor 

ANOYA was latter ca lculat.ed . 

Table 4: 

Source 

Bet.ween 
Within 

Total 

Summary Table of One -way ANOYA:Teachers ' Rating 

of st.udent. Essay by Teacher Region. 

df 55 N" -' F p 

" 11.5343 5.7 622 c. 1.0945 > . 05 
573 30 16 . 63E,4 E, . 2646 

575 3028.1597 

est W2= 0.0003 4 

The result indicated in table 4 suggests that the re 

is no sign ificant differe nce {F (2/573 , 0.05) 3 . 00 }, 

bet.ween the teachers of the three regions (Gojj am, Wollega, 

Tigray ) , when s coring student essay . The proport ion of 

variance accounted for by teache r r egion is ve r y small (0 .34 

percent) . 

table 5: 

Source 

Between 
Within 

Total 

Summary Table of One-Way ANOYA:Teache rs ' r atings 

of Student Essay by teacher Sex . 

df 53 NS F p 

1 0 .1 097 0 .1 097 0.0208 >0,05 
574 3028.0E, E).27E~3 

575 3028. 1597 

est 101 2 = 000 43 
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Similarly, as shown in Table 5, teachers were found 

to show no significant difference {F(1 /5 74,0.05) = 3.84} by 

their sex when rating an essay allegedly written by a fifth 

grade student. Teac her sex didn "t contribute to the variance 

in the student grades 

Table 6: 

Source 

Between 
Within 

Total 

Summary Table of One-Way ANOYA:Teachers' Rating 

of Essay by Student Names . 

df 55 MS F p 

2 11.3363 5.9184 1.1243 > .05 
573 3016.3229 5.2641 

[,7 5 3023.1597 

est W2= 0.00043 

The results of table 6 show that there was no 

significant difference {F ( 2 / 573 .. 05 ) = 3.00} , by student name 

( ethnicity). when teachers rated the essay. The proportion 

of vQriQ)'l'caccounted for by students' ethnic o rigin was also 

minimal (0.043 perc ent). 

Table 7: Summary Table of One-Way ANaYA: Essay Ratings by 

Source 

Between 
Within 

To tal 

Student Sex . 

df 55 MS 

1 112.0069 112.0069 
574 2196 , lf,23 5 . 0304 

575 3028. 1597 

est W2= .0 35 

F p 

22.0469*** <.05 
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Table 9: Summary Table of One-Way ANOVA . Essay Ratings 

by Student Attractiveness. 

Source df 55 MS F P 

Between 1 3.0625 3 . 0625 .581 >.05 
Within 574 3025 . 0972 5.2702 

Total 575 3028.1597 

est W2= 0 

Student physical attractiveness, as presented to 

teachers by photographs, was not found to bring significant 

difference {F ( 1/ 174, .05)= 3.8 4}, in the ratings of the essay 
~ 

(table 9). The proportion of variance accounted for by the 

level of students att ractiveness was negligible. 

When the six factors with their different levels were 

combined and a six-way ANOVA was carried out 63 main and 

int e raction effects were fo und. The deta il ed s i x-fact.o r 

summa ry ,~NOVA is pre5en t ed in Appendix I. This is d one 

solely f o r the sake of b revit.y. Table 10 only shows the main 

effects and significant. in t.e ractions. 
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The regions where the sample teachers are found and 

the reported names (e thnicity) of the students were found to 

interact significantly {F(4 / 432) = 32.09. Pc.001}. Samp le 

teachers from Gojjam rated the essays allegedly written by 

lamesginew and Alemnesh ( Mean= 5.797), less than Wakj ira and 

Ayantu (Mean= 7.203),and Habtom and Brikti (Mean= 7.109). On 

the other hand, subjects from Wollega and Tigray rated the 

essay of all the groups in a somewhat similar manner. 

Teachers from Wollega rated the essays of Lamesginew and 

Alemriesh (Mean = 7.093), Wakjira and Ayantu ( Mean= 7.094), 

and Habtom and Brikti (Mean= 6.906), showing no big mean 

difference. Similarly teachers from Tigray gave average 

marks of 7.25.6.891. and 6.75, to Lamesginew and Alemnesh, 

Wakjira and Ayantu , and Habtom and Brikti respectively. This 

interaction can be shown by the following figure. 

Figure 1. 

Interaction of the Two Factors of Teacher Region, ana 

Student Ethnicity (Names). 

c. 

;-a1= Goj jarr, 
A j a2= Wollega 

~ a3= Tigray 

~c1= Lamesginew and 
C . Alernnesh 

c2= Wakjira and 
Ayantu 

c3= Haeto m and 
Brikti 
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The sex and the physical attractiveness of the Students were 

also found to interact significantly {F (1/432)= 1 . 40, 

PC.01). Wh en we l ook at the mean scores of the four groups 

cells (d1 f1, d1 f2, d2 fl, d2 f2)' we find that the 

attractive boy has received the highest mean score (Mean= 

1 .6 25) and the attractive girl has got the lowest mean score 

( Mean = 6.591). 

Figure 2: Interaction of Two-Factor of st.udent Sex and 

Physica l attractiveness. 

( , . 
D -d1= boy 

<'~ - d2= girl 

'-.. , F ,. fl= attractive 
I 
! f2= less attractive 
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4.1.2 Teacher future Expectations 

Summary Table of One-Way ANOYA. TE rating, by 

Teac her Region. 

df 

2 
573 

575 

ss 
1.9306 

562 . 22 91 

564.1597 

est W2 = 0 

MS 

.9653 

. 9812 

F 

.9838 

p 

>. 05 

The result, as shown in Ta bl e 11 , points out that 

there was no a significant difference (F ( 2/ 573), . 05)=3.8 4 ), 

by teacher region when it comes to predicting the 

h ypothetica l students ' future academi c success, The 

propo r tion of variance accounted fo r by teacher region is 

also neglig i ble, 

Table 12: Summary Table of One -Way ANaYA, TE Ratings by 

Teache r Sex, 

Source df S5 MS F P 

Between 1 10,0297 10 , 0297 10,389 3 < ,05 
Within 574 554,13 ,9654 

Total 575 564,1597 

ee.t W2= 0, 0 16 

Th e l' e6 ul t in Table 12 6 uggeet e that, when sample 

teachere Rere asked to rate their future .~cademic 

e xr ..-: :: ~ . ' 



_~"""":..........:L. -A«"~_ ........ .,:. .,.. itrC·.~b·6i'!'"==6it- ..... . ~~~_-... ~. __ ......... a_·Iii· _b_?S_~' , ..... "'·..,#""'" ... k ( ........ '"""·~_d:t .. • .. __ .. ·H .. - ...... '""'" __ ._,. 

70 

differed {F(1 / 15 4 ) = 10.39, P eO l} by their sex. Fe ma l e 

teachers showed brighte r academic expectat i on ( Mean= 3 . 73 ), 

than their male counterparts ( Mean= 3 .4 7) . The propo rtion o f 

variance accounted f o r by teacher sex is 1. 6 percent. 

Table 13: Summary Table of One-Way ANOVA. TE Ratings by 

Stud e nt Names . 

Source df S5 Me .' F P 

Between 2 .1 285 .0643 .0653 ) . 05 
Within 573 564.0312 .9843 

Tot.al 57f, ~,64. 1597 

est W2= 0 

Table 13 sho ws that teacher ratings o f future 

academi c expectations was no t significantly influenced by the 

name ( ethnicity ) o f the hypo thetical s t llden tt: 

{F(2 / 573, .(5)=3.00}. The proportion of va r ianc e accoun ted 

for by the students ' ethnic o rigin is also negligible. 

Table 14: Summary Table o f One-Way ANaYA. TE Ratings by 

St.udent Sex . 

Source df S5 MS F P 

Between 1 0.6944 0.6 9 44 0.7074 ) . 05 
Wit-I1in 574 563.4653 0 . 9816 

Total 575 564.1597 

est W2= 0 
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Similarly, the results of Table 14 assert that 

teache rs ' future academic expectationS were not influenced by 

the sex of the student . Differences by student sex were not 

significant {F ( 1/ 574, . 05)= 3.84), when subjects were asked to 

predict on the future success of hypothetical children. 

Negligible proportion of variance accounted for by student 

sex was also found. 

Table 15: 

Source 

Between 
Within 

Total 

Summary Table of One-Way ANOVA. TE Ratings by 

Student Past Achievement. 

df 5S Me -' F P 

1 96.6944 96.6944 118.7309 < . 05 
[,74 467. 46 f,3 0.8144 

5 7 5 56 4 .15 9 7 

As indic a ted in Table 15, teachers were f ound t o be 

influenced by s tuden ts · pas t achieve ment. in their 

expecta tion . When hypothetical f ifth-grade students, wit h 

high and l o w first semester marks, were presented to the 

subjects, a significant difference {F(1 / 175)= 11 8 . 73, P<. 001), 

was o bserved in their future academic expectat i on. The mean 

ra t ing f o r h i ghs ( 4. 0 1 ) was found to be higher than the mean 

rating f o r lows (3. 19 ) . The pro po rtio n o f variance accounted 

for by s t udents achievemellt was also s ubstant iall y high. 
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Table 16: Summary Table o f One -way AN OV A. TE Ratings by 

Students Attractiveness. 

Source df 5S I1S F P 

Bet.ween 1 1.0000 1 . 000 1.0192 >.0 5 
Within 574 563.1597 0 . 98 1 1 

Total 57f, [,64. 159 7 

est 1'12= .000034 

The Result of Table 16 commun i cate that there is no 

significant difference {F(1 / 57 4,0.05)= 3 .84), by the 

students ' level of physical at t ract.i veness when i t comes t o 

the rating of teachers future academic expectations. 

Looking at the six fac to rs together, a six-way ANOVA 

was ca rried out. The results are summarized in Table 17 and 

tlle detailed 6llmma ry i6 PI'e5ented ill Appendix II. 

" 
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Table 17: Su mmary Table of Six-way ANOYA. Teacher Future 

Expectatio n Ratings. 

Source 

A 
B 
C 
D 
E 
F 

57 non­
significant 
interactions 

Residiu.~l 

Total 

df 

2 
1 
2 
1 
1 
1 

432 

SS 

1. 93 
10.03 

. 13 

.69 
96.69 
1.-

396 

564 

MS F P 

0.97 1. 05 
10.03 10 . 90** <. 01 

0.07 0.08 
0 . 69 0.75 

96.69 105.10*** < . 00 1 
1. 1.09 

0.92 

As can be seen from Table 17 and Appendix II . except 

f o r the two main effects (E and E). all the rest o f the 

variables and all the interac tions were not f o und to be 

significant. at 0\.= .05 level. 

4. 2 Discuss i on 

4.2.1 Teacher Re gion (Ethnicity) and Student Name s 

(Et hnic ity) 

Despite the inconsistencies of findings in the 

I i te r atu re . as indicated in the r eview part. race o f the 

student was frequently f o und a variable in the f o rmation o f 

TE (Jensen & Rosenfield. 1974; Paulson. 1978). while the race 

of the teacher was not (Tibias. 1983) . However. the results 

of this study demonst rated that neithe r the ethnicity of the 

teacher nor t he name of the student significantly helped to 
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bias teachers in the ratings of the essay or academic 

expectat i ons, The results appear to i ndicate that our 

e l ementary school teachers seem to grade the essays o f their 

students and seem to f o rm similar academic expectations 

irrespec tive of the students ' ethnic o rigin, This finding is 

important, since i t suggests that ethnicity is not a strong 

de t e rminant of teac her perceptio ns o f students present and 

futu r e abilities, 

In the West , the more teacher expectation from white~ 

children than fr om black ch ildren may be attributed to 

several reasons. Most of the black students are from the 

poorer families, and it is reasonable to think that a child 

from poor origin could not afford to join wealthier schools 

that provide better instruction, Poor inst r uction leads to 

poorer perfo rmance in nati ona l exams, This in turn leads to 

low status jobs, perpetuating the cycle, The repetition of 

this l o w academic pe r f o rmance by blacks f o r generations might 

have developed social stereotypes that blacks are 

academi c ally poo r performers. Teachers, as part of the 

society cannot be exceptions and may reflect this stereotype 

in their expectat ions and c l ass r oom behaviors , As Miller 

(1973) , suggests, when the social class of the studen t was 

made constant, ra c e was not an important facto r in TE, 

On the othe r hand, it is also reasonable to expect 

that there is a negative bias against blacks in general, It 
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was only recently that b lacks were allowed to cast ballots in 

the U.S. It used to be a common talk that the Black race is 

infer ior to the whi te race in all human acti vi ties. This 

bias could have persisted in some sections of the American 

soc iety. Thus, some Western teachers may be affected by this 

bias as Demies and Turner (1978) and Adams (1978), suggested. 

When we come to our country, though systematic 

studies on the economic status of each ethnic group could not 

be located and reviewed, it seems that the majority of the 

ethnic groups have relatively similar economic status. In 

addition, the great majority of our schools are government 

owned. Education is generally free. The distribution of 

schools seems to be fairly similar in the three regions. 

Thus, it is reasonable to expect that teachers didn ' t observe 

fro m experience that one ethnic gro up is academically better 

than the other. There seems to be very little chance for 

developing ethnic stereotypes concerning academic 

achievements. 

Unlike the White and Black races of the West, where 

there is a marked physical and psychological difference, most 

of this country' s ethnic groups have similar colo r and 

physique. In most cases, one can not tell the tribal o rigin 

of an individual by looking at him. There also seems to be 

a high rate of intermarriage and intermingling o f the soc ial 

groups. Despite Borne inconsistellt social go ssips about a 
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given ethnic g r oup, a nd despite s o me inconveniences in the 

political wo r ld, ethnic ity seems to have ve ry litt le chan ce 

of creating ethnic bias, 

Thus the finding o f this study that ethnicity didn't 

affect teacher expectancies and s t udent ma r ks, may not be 

considered as a surpr ising result, This simply may show that 

Ethio pian schoo ls are at least one minus of the prob lems of 

the western schools, 

The significant interaction found between the two 

va r iables- teacher region a nd student name, on the dependent 

variable of teacher essay rating may be seen from another 

light, Teachers f r o m Gojjam ra ted the essay supposedly 

wri tt.en by Lamesginew and Alemnesh l()wer than the othe r 

gl"OllPS of stlldents. The essay was Fresented in the Amharic 

Langllage to all the teachers. The Gojjam teachers might have 

expected the Amharic speakers (Lamesginew and Alemnesh ), to 

wri te bette r than students whose mothe r tongue is not 

Amharic , I n most cases, it is natural to expect that o ne 

should speak, write, or listen his mother tongue mo r e 

efficiently than the o ne whose fir st. lang uage is d ifferent , 

Thus, the lo we r mean rating o f Lamesginew and Alemnesh by the 

sample teachers from Gojjaru could be seen in this light , 
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4.2.2 Teacher Sex . 

As most elementary school teachers in the united 

States a re females , teacher sex differences are not 

extensively researched and reported in TE studies. This 

would make difficult to compare the results of this study . 

On the whole, the finding o f the study suggests that 

male and fem ale teac he rs didn "t significantly differ in the 

rating of the essay. However, sample female teachers showed 

significantly higher expect.ation than the male teachers . 

Intuitively. it is lmdertood that females as mothers o f 

chi ldren may be more symphatetic to children than males. In 

a patri arical societ.y like ou rs, whe re most of the economic 

burden is loaded upon males, they could be dominant and more 

agg ress i ve towa rd child ren t h a n females. It i s common in our 

culture to see that most of the r espons ibi lity of 

dis c iplining ch ildren is left to fathers. Thus, t he seve rity 

of male teachers r ating of futu re expectation migh t have 

a ri sen fro m this background . 
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4 . 2.3 Student Sex. 

As indicated in the review part, most studies 

reported that student sex didn · t act as a source of TE in the 

d e veloped countries. This indicates that the society has 

na rro wed its concept o f sex differences and has come to 

perceive that boys and g i rls are equally good in academic 

affairs. 

But, the results of t h is study sho w that the essay 

supposedly written by ma le students was significantly rated 

higher than the same essay that was reported to be wr itten by 

girls. Several rea sons could be given for the above r esult. 

In Ethiopian tradit i ona l schools (Church schools and Koran 

schools), education was o nly gi'len to boys. The role o f 

girls was tho ught to be behind home doo rs mending the affairs 

of the family and rearing children. Education was the sale 

right of mal es . Thus, i t is thinkable to suggest that sex 

stereotypes concerning the academic potential of boys and 

g irl s cou ld have been developed in th e earlier times. If 

such stereotypes prevailed in the past, there is no reason 

why they sho uld not pers ist to th e present, affecting 

teache rs · perceptions o f academi c abilities about boys and 

girl s . This implies that our elementary school teachers 

might fav ou r boys in their academic interac tion as f ou nd in 

this study. 
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The Educational statistics Year booklets , published 

by the Mini stry of Education, consistently show that the 

number o f girl dropouts has been permanently higher t,han boy 

dropouts at every grade level, They also indicate that the 

number o f girls who repeat classes is greater than the number 

of boys repeating classes, The percentage of boys passing 

the three national exams is also reported to be muc h higher 

than the percentage of girls passing the same exams, What 

the above information tells us is that, i n reality, our 

nation's girls are less academically successful than t heir 

boy counter--parts, The sample teachers, as they are 

experienced teachers with several years of teaching service, 

can obse rve this phenomenon from experience, This may lead 

them t o think that what ever is wri t ten by a girl may no t 

deserve higher marks - thus, the finding of this s t udy, 

On the other hand, the sample teachers did n ' t give 

their future expectation on the basis o f student sex, No 

significant sex difference was observed on teachers ' 

prediction of future student successes, This finding is 

consistent wi th many studies ( Wiely & Eskilson, 1978; Mertins 

1976), This is an odd finding in cont r ad i ct i on to the reas o n I 
giVen by the above paragraphs, 

Ho wever , there is a possibility that, when teachers 

were asked t o rate an e ssay, they c ould feel and see at the 

~( ' l ' k ~f ~ he st ltdent 811d ma y be confident e llo llgh to g i ve t he ir 

I 
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responses in a sure way. But, when they were asked to 

predict on the st.udents · future success, they needed more 

' tangible " information to decide on their ra ting. the future 

is uncertain. A strong gro und is needed to predict on the 

probability of a certain event. And, in this study. 

teachers might not have cons idered sex as a sufficient 

information for their prediction of student success. 

4.2.4 Previous Achievement 

In countries where most of TE studies were carried 

out, teachers could get informa tion about the abi 1 i ty of 

st.udents f r om seve ral sources H~ sco res, standardized 

apti tude and achievement test results, student progress 

report cards, and the like. According to Williams ( 1976), TE 

re~earc h had emphasized on standardized achievement tests· 

But, in the case o f this country, the only source of 

information about student ability that teachers get is the 

marks o f a student from teacher made tests. This study used 

such kind of info rmation. The results indicate that teachers 

are strongly biased towards those students wh o were reported 

to have high marks . than students with low grades when 

sco ring the same essay. Teachers were also found to have 

higher academic expectations to high achievers than lows . 

This result is consistent with most of the studies ca rr ied 

out (Bar Tal & Saxe, 1979; Coope r,e..lo we , 1977, Adams & Cohn , 

1976,). 
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c ontinuing their education. But. it is difficult to tell 

whether the teachers were influenced by attractivene ss 

stereotypes. Lack o f attractiveness studies makes the matter 

darker . 
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CHAPTER V 

5. Summary, Conclusion, and Recommendations 

5.1 Summary. 

It was reported by several studies that teachers perceive 

abili ties and potentiali ties of their students 

differently, and these perceptions are communicated to the 

studen ts in a variety o f teacher behavio rs to produce 

differe ntial student performance outcomes . 

The purpose of this study was to see the impact o f Borne 

s tUijen t c harac t. e r is t , ics i.. at, t,1'ac 1:. i v:::.-neS8 ) sex, ach i eve men t 1 

and ethnicity ) , on t he f o rmation of t eac her expectancies a nd 

biasee. The sex an d e thnic i ty of the teacher were also 

cons i. dered 3S independent. variab l es t\..) seE- if thert2 is a 

diffel'ellce amo llg teachers when f OI"nJi ng expectatio ns . 

To ac c omplis}) this t ask, a desc I'iPTion of a hypo thetical 

student t o be presented to the sample teachers was prepared. 

The material contained a pho t ograph of a student, its n ame, 

bi r th place , first semester marks, and sex. A t otal of f o ur 

( 2 male , 2 f e mal e ) , ph o t ographs wi t h differing levels o f 

attractiveness, as rated by independent raters were se l ected. 

Six ethnic names t.hat were ident ifi e d to represen t th ree 

ethni c gl'o upe CAmhara, OI"OffiO, Tigrian) were c hose l). Two sets 

of nlark e , orle in d i c atillg }lig}) a c lli e vemellt, 311d the o ther se t 
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sexes were also inc luded. These four variables were 

systematic ally combined to prod uce 24 different c o mbina tions. 

That is, 2 4 hypothetical fif th grade students were prepared . 

These info rmati o n we re put in 2 4 pages, at the top o f each 

page. .fJ " Neutral" information was prepared using an open 

ended questionnaire. The info rmati o n c onta ine d s ome 

behavio rs abo u t studellts. Th is i nformati o n was wr itten on 

the page containing each hypothe t ical student. An essay 

ma te rial was selected fr o m fifth grade s tudents ' essays and 

the same essay was attached to the bottom part of the page 

containing information about each o f the 2 4 students. The 

essay wa s expected to show present teacher ex pectations and 

biases . 

576 teachers I-Iere randomly cho sen from three r egions 

( Go jjam, Wollesa, Tigray - 2 towns in each region ) , and each 

Bllb ject was given one o f the e va i llati o ll ma~e r ia15 f o r ra ting, 

They were asked to mark t he essay out o f 10, a nd to rate 

thei r future expectancy on a 5-point s ca le, about the student 

the y read. 

Separa te one - way analyses of variances and two six - way 

analyses of variance s were computed. Results showed that the 

sex of the student and past achievement o f the student 

brought differenc es that were statistically signific ant, on 

the teacher r atings of the essay. Two significant 

i nt e ra c t icns were a l s o observed. All o ther variab l es didn '~ 

bril1g significant diff~rel)Ces. 
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Conce rning the dependent variabl e of teache r future 

acad emi c expectancies, teacher sex and student achievement 

brought statisticallY significant d ifferenc es. 

did not. 

5.2 Conclusion 

All o thers 

From the reslllts o f this study, o ne may tentatively 

concl ude the f ol l owi ng. 

1. Previous student achievement was found t o be a strong 

bissing factor for grading essays, and a etrong source 

fo r the formation of teacher academic expectations. 

? Eventhough literature indicates that stlldent ethn i city 

it' a pot",nt. t'ou rce o f teacher expectancy, this study 

revealed that both the ethnicity of the teacher and the 

ethn ic origin of the s tudent did not se rv e neither as 

biasing facto rs in grading essays no r as sources o f 

teac her expectanc ies. 

3. Female teachers seem to be more optimistic about their 

studen ts than male teache rs in thei r future 

expectancies. 

4. The physical attractiveness of students had very littl e 

effect in teache r marks. and seems to h ave negligible 

influen c e in the formation of teacher expect.ancies. 
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::> Though the sex of the st.udent may help i n bias i ng 

teachers when assigning marks t.o essays, it was not 

found t.o serve as a sou r ce of teacher futu r e academic 

expectancy fo rmation. 

5. 3 Recomme nda tions . 

1. Though apt.i tude and achievement. st.at.us determi ned by 

s t.andardized tests may show som", predict.abil i ty about 

future student success, teache r made c l ass room 

achieve ment tests have very lit.tle reliability and 

validit.y. It could become cat .,st.rophic to students, 

especially to '"low achievers", if teachers are easily 

influenced and base t.heir expectations on student 

resul t.s, such as semesters' marks, It should be the 

r esponsibility of s c hool direc tors, inspec t ors and 

te a c her t. r a in i ng progra mme s to sens itize both teachers -

o n-the -job a nd t ,e a c he rs in t ra i n ing , t ha t t hey should 

not b e bia s e d an d f o rm s t r ong e xpec tanc i e s o n suc h 

minimal info rmati o n as st.udent ma rks. 

2 . Teac hers have sho wn f avourable i nclinations toward s b o ys 

wh e n marking the essay. This could show tha t the 

tradition a l conception t.h a t assigns boys to schools and 

gi rl s at h o me sti l l pers i sts . Th e conce rned educat i on 

experts and institutions sh ou ld make teachers aware that 

g iven equal () ppo r tuni t.ie s , boy s and girls c an equ.311y 

pt ~ L'fo rm .~. L ',. he il , . 
_.... '. ' '. ~ . 
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The above recommendati o ns could be effected by including 

the subject matter of teacher expectation in TTl Syllabi, 

through workshops, seminars, discussi omo r by preparatio n of 

educational leaflets and other materials. The educational 

radio media could play significant roles in this r espec t . 

3. As a beginning study in ou r country, there are several 

questions that should be studied in the TE pheno meno n in 

the future. Here are some ques tions. 

What are othe r possible sources o f info rmation for 

the formation of TE0 

How are teacher e x pectancles commun i cated to the 

children? 

To what extent do teacher expectancies affect 

student lea rn ing? 

What kind o f teachers are susceptible t o bias ing 

information? (as temperament, au t h o ritarianism, 

etc ) . 
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APPENDEX I 

Slx-Way ANOVA Summary Table 
Teachers' Ratings of Essay 

-------------------------------------------------
Source of 
Variation df SS MS F 
-------------------------------------------------
A 2 11.52 5.76 1.65 
B 1 O. 11 O. 11 0.03 
C 2 11 . 84 5.92 1. 70 
D 1 112.01 112.01 32.09 
E 1 1089.00 1089.00 312.03 
F 1 3.06 3.06 0.88 
AxB 2 4.51 2.26 0 . 65 
AxC 4 77.29 19 . 32 5 . 53 
AxD 2 0.54 0.27 0.08 
AxE 2 3.51 1 . 76 0.51 
AxF 2 1.39 0 .69 0 .20 
BxC 2 0.06 0.03 0 .00 
BxD 1 0.69 0.69 0.20 
BxE 1 0 .56 0.56 0.16 
BxF 1 11. 11 11. 11 3.18 
CxD 2 0 .15 0.08 0 .00 
CXE 2 1.64 0 . 82 0 .23 
CxF 2 1. 89 0.95 0.27 
DxE 1 8.02 8.02 2.30 
DxF 1 25.84 25.84 7.40 
ExF 0.47 0 . 47 0 .13 
AxBxC 4 6.13 1.53 0 .25 
AxBxD 2 2.62 1 .31 0 .38 
AxBxE 2 1 . 07 0 . 54 0 .15 
AxB xF 2 0 .17 0 . 08 0.00 
AxC xD 4 9 . 56 2.39 0 . 08 
AxCxE 4 31.32 7.83 2.24 
AxCxF 4 8.78 2.19 0 . 63 
AxDxE 2 1.42 0.71 0.20 
AxDxF 2 0.85 0.43 0.12 
AxExF 2 0.16 0 . 08 0.00 
BxCxD 2 2 . 43 1 . 26 0 . 36 
BxC xE 2 0.81 0.45 0.13 
BxCxF 2 1.67 0.84 0 .24 
BxD xE 1 0.84 0.84 0 . 24 
BxDx F 1 4.67 4 . 67 1.34 
BxE xF 1 0.15 0.15 0.04 
CxDxE 2 2.00 1 . 00 0.29 
CxD xF 2 2.52 1.26 0.36 
CxE xF 2 0 .77 0 . 39 O . 11 
DxExF 1 0.64 0.64 0.58 



APPENDEX II 

Six-Way Summary ANOVA Table. 
Teachers' Future Expectation Ratings 

Source of 
Variation 

A 
B 
C 
o 
E 
F 
AxB 
AxC 
AxD 
AxE 
AxF 
BxC 
BxD 
BxE 
BxF 
CxD 
CXE 
CxF 
DxE 
DxF 
ExF 
Ax8xC 
Ax8 xD 
Ax8xE 
Ax8xF 
AxC xD 
AxCxE 
AxCxF 
AxDxE 
AxD xF 
AxExF 
8xC xD 
8xC xE 
BxC xF 
8xDxE 
8xDxF 
BxE xF 
CxDxE 
CxDxF 
CxEx F 
DxExF 

df 

2 
1 
2 
1 
1 
1 
2 
4 
2 
2 
2 
2 
1 
1 
1 
2 
2 
2 

4 

2 
2 
2 
4 
4 
4 
2 
2 
2 
2 
2 
2 
1 
1 
1 
2 
2 
2 
1 

SS 

1.93 
10.03 
0.13 
0.69 

96.69 
1.00 
0.68 
1.44 
1.26 
0.68 
0.04 
0 .42 
0 .27 
0.06 
0 . 06 
0 .02 
0 .69 
1.69 
1 . 17 
0 . 06 
0 .34 
0.78 
0 .65 
0.35 
0.51 
2.20 
1 .85 
1.73 
1.35 
0.13 
0.85 
0 .06 
1.68 
0.57 
0 .12 
0.03 
0.44 
0 .46 
0 . 00 
1 .71 
0.45 

MS 

0.97 
10.03 
0.07 
0 .69 

96.69 
1.00 
0 . 34 
0 .36 
0.63 
0.34 
0.02 
0.21 
0.27 
0 . 06 
0.06 
0 . 01 
0.35 
0 .85 
1 . 17 
0 . 06 
0.34 
0 .20 
0 .33 
0 .17 
0.26 
0 .55 
0 .46 
0 .43 
0.66 
0 . 07 
0 .43 
0 . 03 
0 .84 
0.29 
0 . 06 
0.03 
0 . 44 
0 .23 
0 . 00 
0 .86 
0 .45 

F 

1.05 
10.90 
0.08 
0.75 

105. 10 
1.09 
0 .37 
0.39 
0.68 
0.37 
0 .02 
0.23 
0.29 
0.07 
0.07 
0 .01 
0.38 
0 .92 
1.27 
0 . 0 7 
0.37 
0 .22 
0.36 
0.18 
0.28 
0 .60 
0 .50 
0.47 
0 . 72 
0.08 
0.47 
0 . 0 3 
0 .91 
0.32 
0 . 07 
0.03 
0.48 
0.25 
0.00 
0.93 
0.49 
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Source DF 55 MS F 

AxBxCxD 4 2.07 0.52 0 .57 
AxBxCxE 4 1.24 0.81 0.34 
AxBxCxF 4 1. 98 0.50 0.54 
AxBxDxE 2 0.83 0.47 0 .51 
AxB xDxF 2 1. 37 0.69 0 .75 
AxBxExF 2 1. 56 0 .78 0.85 
AxCxDxE 4 1. 14 0.29 0.32 
AxCx DxF 4 2. 1 1 0.53 0.57 
AxCxExF 4 1 . 19 0.30 0.33 
AxDxExF 2 0.69 0 .35 0 . 38 
BxCxDxE 2 1 . 75 0.86 0 . 93 
BxCxDxF 2 1.46 0.73 0.79 
BxCxExF 2 1 . 1 1 0.56 0.61 
BxDxExF 1 0.32 0.32 0.35 
CxDxExF 2 1 . 91 0.96 1.04 
AxBxCxDxE 4 2.03 0.51 0.55 
AxB xCxDxF 4 2.91 0.73 0 . 79 
AxBxCxExF 4 1 . 24 0 .31 0 .34 
AxBxDxExF 2 1 . 16 0.58 0.63 
AxCxDxExF 4 2.47 0.62 0 .67 
BxCxDx ExF 2 0.18 0.09 0.10 
AxBxCxDxEXf" 4 2.18 0 .55 0 .60 
Residual 432 396 0.92 
--------------------------------------------------
Total 575 564 
-------------------- ---------------------- - -------
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The Selected Photographs 

I 

i 

I 
- Attractive 'boy Attractive Girl 

Less Attractive Boy Less Attractive Girl 
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APPENDEX IV 

The Names Used for the Hypothetical Students 

II II 1/ II 

II Students Name II Sex II Ethnicityll 

I' II II 'I I II II I 

II Lamesginew Wagaw Amsalu II Male II Amhara II 

II Alemnesh Teshome Baye II Female II Amhara \I 

II Waq j i ra Dumessa Merga II Male II Drama II 
II Ayantu Jira DIana II Female II Dromo II 
II Habtom W/Gebriel Zerai II Male II Tigrian II 
II Bn k t i T/Mariam Fissiha II Female II Tigrian II 
II II II II 
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APPENDEX V 

The Introductory Part of The Educational Material 

Dear Teacher. 

The main purpose of this study is to investigate 

how much teachers can predict and evaluate the 

performance of students after they studied some behavlor 

of the students. The result of the study will help me to 

partially fulfill the requirements for a master degree in 

Educational Psychology. 

Some phllosophers assert thet teachers by 

obse r ving at the face and physique of a student, by 

studying the student ' s conduct, b y considering previous 

achlevement, and by anal y zlng other behavlors, can 

correctly predict on the student's future academlc 

ab iIi t y. 

On the other hand, other phl losophers claim that 

teachers cannot predict on student's future performance 

in any way. 

To check this point, we have prepare~ the 

following questionnaire. In the following page, there is 

a description about the behaviors of a fifth grade 

student taken from one school in Addis Ababa. 



- - - ;... ."'--..'-- ._----_.- '-"-"' ----" ---

The student's name, se x , photograph, first semester marks 

and other behaviors are listed. An essay written by the 

student is also attached. 

Therefore, after you carefully study the report 

about the student, you are kindly requested to give us 

your opinion about the student on the opinion sheet. 

We would like to assure you that the cooperation 

you are rendering to us will not be used for any other 

purpose except for scientific research and our country's 

education growth. 

Heartly thanks for your cooperation. 

Tsehaie Jemberu. 



APPENDEX VI 

The Information Supplied About the Hypo theti ca l 

Student. 

Ii 

II 

II 

II 

II 

II 

II 

II 
II 

II 

II 

II 

II 
'l 

Name ______________________ _ 

Sex _______________________ _ 

Birth Place _______________ _ 

1st Semester ______________ _ 

Maths _________________ _ 

Science ______________ _ _ 

English _______________ _ 

Average Semeste r Mark _____ _ 

Some Beha v iors 

This student likes the subject English most, but 

has less liking to Agriculture. Particlpates in the Sport 

Cl u b, li k es running and jo k lng wi t L frlends during breaks . 

His / He r hobbles are occaslo nal goings to the cinema and 

planting flowers at home. 

Has the problem of s~tting in one place for long 

inside the classroom. When teachers ask questions,hurries 

to gi v e answers without much thinking on the problem. 

Ofcource , most o ften works on home work , but oft en forge ts 

to bring excercisebooks to class. Despite occasional 

talks wlth a student at his / her side, doesnot show 

serious disturbance when teacher is in class. 



Is obedient to parents. However, frequently 

quarrels with brothers and sisters. Fo{®groups with 

village friends. Because he / she is easily irritable, 

often goes to teachers for complaints. He / She is not that 

much careful for his / her clothing neatness. But, doesnot 

spoil them by rolling on dirt. 

Is usually willing to e xecute the orders of 

teachers. Teachers most often do not punish him/her. 

Although healthy most of the time, Stomach ache is 

his/her recurrent problem. Famil y has a verage income. 

An Essay Written by the Student. (Science 5th). 
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APPENDEX VII 

The Opinion Sheet . 

Year of Service 

Your Sex 

LanguageJyou speak 

According to fluency 

1. (mother tongue) 

2. 

3. 

4 . 
tj~ G 

1. How much points would ~ have asslgned to the essay 

written by the student out of 10 , had you corrected 

the essay ? _________ _ 

2. Based on the information you got about the student., 

what would be, do you thlnk, the chances of the 

student's passing 5th and 6th grades and pursuing 

his/her education ~urther ? 

A). I preda:(.t that the student. has extremely brIght 

academic future. 

B). I predict that the student has a good futUre and 

WIll continue his education successfully. 

C). I think that the student may pass grades 5 and 6. 

D). I am afraid on the student's futUre results. 

E). I suspect that the student is an underachiever and 

WIll not pass grade 5. 



3. Do you like to have and teach such ki nd of student in 

your class? 

A) . Yes, I like. 

S ) . No, I don't. 

e). I do not care. 
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The Open Ended QuestionnaIre 

Dear Teacher. 

The main purpose of this questionnaIre is to know 

some beha v iors ad students which they manifest Inside and 

outside the school. This questionnaire is a part of the 

stu d y that is currently beIng conducted to fulfill for 

the requirement of Masters degree. 

- For each item, please fill out the open spaces as 

much as you can. 

You may g~t some information by askIng y o u r 

students. 

We thank you for you r coo peratIon . 

1. A. Subjects most liked by many students. 

1. 1 1. iii. i v . 

B. Subjects most dislikeJ by many st u dents. 

i. ii. iii. IVa 

2 . A. Clubs that are frequented by many students. 

i . i i . iii. IVa 

B. Sport plays that many students frequent. 

1. ii. iii. IV. 

3. Games that are played by many children. 



- ._' ",._- ._.-,- --

i . i i . 1 i i . i v. 

4. Occupatlons students carry out of schools. 

i. ________ ii. ________ iii. ________ iv. ________ _ 

5. Items students carry when they come to school. 

i . i i. ___ _____ i 1 i . 1 V. 

6. Some behaviors manifested by low achievers. 

i . i i . ii10 _______ _ _ i v 0 

7 . Some behaviors manlfested by high achievers. 

i. ii. iii . -------- -------- i V . 

8. Common classroom disciplinary problemS 

i. ii. iii. iVa -------- ------- - -------- ----------

9. Common classroom probleovoutside classroom~ 

1. ii. iii. iv. 
-------- -------- -------- --------

10 . Common beh a viors of students that brlng teacher 

praise . 

i . 1 i . 1 i i . 1 v . ----------
11. Frequent sources o( student quarrels. 

i . i i . iii 
-------- ---------- -i v . 

12. Frequent student illnesses. 

i . i i . iii 
-------- ----------i v • 

13. Common occupatio ns of students' fathers. 

i . i i . iii . 
-------- ----------1 v . 
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