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ABSTRACT 

The rol e of Civics and Ethical Education in the Development of Students' 

Behavior: The case of Kokebe Tsibiha Secondary and Preparatory School 

Birhanu libril 

Addis Ababa University, 2012 

The main objective of this research was to investigate the role of CEE in the development of 

Students' behavior at Kokebe Tsibah secondary and preparatory school. To realize thi s purpose, 

case study method was implemented. Data were gathered from the school vice principal, 8 

teachers, two education experts and two parents. Sixteen students were participated in focus 

group discussion (FGD). CEE textbooks for Grade 9 and 12 and other documents were also 

reviewed in order to see the place of Ethical and mora l issues in the textbooks. Other school 

documents li ke attendance sheets, exam records and other activities of the school and the 

students were also viewed. Classroom observation was also conducted so as to understand the 

extent to which CEE teachers and others give room for ethical issues during their instruction. 

Moreover, students' conduct inside and outside the classroom was observed formally and 

informally. The participants for the interview and FGD were selected purposely based on their 

willingness, responsibi lity, and cooperation, competitiveness (maturity and assertiveness for 

students). On the other hand, the new textbooks of CEE for upper secondary and preparatory 

education have not incorporated that much variety of ethical issues even though core moral 

values li ke respect, truthfulness, loyalty, responsibi lity seem hardly addressed by the textbooks 

of CEE. The coordination of parents and school administration is poor. The influence of external 

environment and fami ly'S socio-economic background of the students found to be the great 

cha ll enge for the cultivation of the students' ethica l behavior. On the basis of thi s findings 

awareness creation and ski ll development trai ning fo r teachers should be given. Improving 

school-parent relationships, invo lving stakeholders like the media, the NGOs, well known 

elderl y people for the teach ing of good behavior have to be practiced in creating ethical school 

environment and the surroundings. And finall y forward ing fo r fUliher stud y on the issue was 

recommended. 
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CHAPTER 1: INTRODUCTION 

1.1. Background of the Study 

Education is increas ingly acknowledged as the best means of combati ng di verse societal 

problems. It is also widely accredited as pre eminent in fostering fundamental behaviors 

and skill s of citi zens essential for the well -being of societies . Nevertheless, many 

societi es today remained overwhelmed with numerous societal challenges, such as 

corruption, deterioration of ethical behaviors, lack of moral qualities, lack of good 

governance, negligence for the common good and the like (FOR E, MOE,2002a; 

Shanna,2006; Taneja, 1990). These societal problems, accordi ng to many scholars, 

emanate from societal failure to incorporate and put emphasis on the necessary 

citizenship value in thei r education system (Ibid). It is in cognizant of this situation that 

many nations nowa day's embark on rethinking on the mission of their schooling. 

Hence, the creation of good citi zenship, citizens who are well infonned, mindful of the 

common good, committed to democrati c values and principles autonomous respectful and 

participant (Cotton, 1996) has become the prime concern of education system of many 

countri es (Margaret, \ 998). For instance, the present prime minister of UK David 

Cameroon said on the briefing given to the media that hi s government wi ll give more 

attention to education that focus on the social values of hi s country in order to protect any 

vio lence to the nation proactively (SSC, August 16, 20 11). The desire of nations to 

cultivate good citizens through fonna l schooling has resulted in the revitali zation of 

global interest for citi zenship (civic) education in the I 990s. The establishment of 

democratic states in different parts of the world , the emergence of multi cultural societies, 

threats of telTori sts and other extremists are some of the factors that contributed to the 

renewed interest of citi zenship education (Osler & Starkey, 2004). The above 

'researchers' work, pointed out the following six key contextual factors which have 

considerabl y helped for the growth in citi zenship education over the past decade. These 

are global inj usti ce and inequality, global ization and migration, concern about civic and 

poli tical engagement, youth deficit, the end of cold war and the anti-democratic and raci st 

movements (Osler & Starkey, 2005:4- 10). It can be added global wanni ng and climate 



change and drug trafficking as the growing additional factors for the need of the subject 

matter presently. That is why the 1990s was considered as the decade of citizenship 

education (Allehone, 2005; Davis Gregory &Ri ley, 1999). It was starting fro m thi s time 

that citizenship education embraces a central pos ition in the school curricul um of many 

countri es. 

Likewise, the last decades have seen a rapidly growing awareness and interest in the 

teaching of ethics . Some of the major facto rs that initi ate interest in the teaching of 

ethical education, according to UNESCO (2003), include: rapid changes in scientific 

output, increased cross cultural contacts, and weakeni ng of national boundaries due to 

expansion of internet, satellite TV and other media. Decl ine of upholders of ethical 

trad itions (the famil y, religious institutions, neighbors and other close social groups) 

detenn ination of the envirorunent and creation of a very new ethical situation through bio 

technology have also contributed a great deal for the revival of interest in ethics/moral 

education (Ibid). 

[n Ethiopia, the beginning of 1990s was a formati ve period for civic & ethical education. 

This was due to the major socio-po li tical developments that took place in the country 

(Girma, 2006; Akalewold, 2005a). [n May 199 1, the pro- social ist mi litary dictatorship 

was overthrown by anned political group Ethiopian People's Revolutionary Democratic 

Front (EPRDF). Mean whi le, this political group, established a transitional government 

under the guid ing principle of the transitional period the charter. This charter, accord ing 

to many observers, was unique in the country's political hi story for its stipulation of 

numerous democratic ideas. It was in line with charter that the education and train ing 

policy (ETP) of the country was promulgated in 1994 (Solomon, 2008; TGE, 1994). The 

promulgation of thi s policy could be considered as a milestone for the renamed interest of 

civic and ethical education in Ethiopia. The policy unambiguously designated the 

transitional government's desi re & dedication for the provision of civic education in its 

modern essence. [n the mean time, the institute fo r cUITiculum development & research 

([CDR), a government affair for curriculum development in Ethiopia proposed CIVIC 

education' to be included in curri culum of the country (Akalewold, 2005a). 
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Although much attention is gIven & lucid curriculum policy is fonnulated for the 

CUlTiculum of civic & ethical education, many concerned bodies including the 

government, complain that the subject has not properly implemented in schools as it was 

expected to be (MOE, 2006; MOE, 2007; Ginna, 2006; Juneidi , 2006; Allehone, 2005). 

For instance in commenting the weak points of the CUlTent curriculum of civic & ethical 

education, Merone (2006:251) pointed out that: 

.... The present cUlTiculum was not sufficiently planned, and, different 

contextual aspects were being sub summed, while greatest numbers of 

issues were entirely copied from western elements of education In 

general. The present goverrunent in this regard needs to be able to 

balance the forces of internal as well as external demand. 

From the above literatures civics and ethical education of the CUlTent 

implementation has its strong and weak sides. 
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1.2. Statement of the Problem 

In view of building democracy and faci litating the development of the country the 

Transitional Government has introduced the new educational and training policy 

(ETP,1994). T he goals of the educational policy appear too enshri ned in democratic 

values, such as equality libet1y, justice, truth and respect for human rights (Seyoum, 

1996). Seyoum fu rther argues that the government's stance to embrace democracy is the 

order of the day. Since Ethiopia is mul ti- cultural and multi- national country, the issue is 

not onl y the order of the day rather it is the question of death and survi val for the country 

(MOl, 2002). In order to realize Imateriali ze the intended educational goals, the MOE 

has developed civic education as a separate school subject for all grade levels (MOE: 

200 I) . The government believes that the previous moral educati on of the emperor and 

political education of the military regime, did not reflect the needs and interest of the 

public. 

C ivic education has got attention by the government because it plays key role to build 

democracy and enhance prosperity (MOE, 2005 ; 2006). Civic education in a democratic 

society aims at producing informed, competent and responsible ci ti zens by equipping 

them with civic knowledge, civic skill s and civic dispositions so that they can effecti vely 

participate in the politi cal, social and economic affai rs of their society (Branson, 1988 in 

Bennan 1997). MOE in Dawit (2006: 26) argues that serious ethical problems that have 

been aggravated these days in people are mainly due to improper cu ltivati on of citizens 

during their schooling. The mi nistry extends that educational institutions have not been 

ab le to produce young people, who can recognize thei r country's prob lem, their own 

citi zenship responsibility and desirab le code of conduct? 

Similarl y, Fenat, in Aschale ,2009: 43 pointed out altruism, integrity, cooperation spirit, 

etc seems to decline when compared to the past. Fekade 2003: 15 has suggested similar 

problems. He noted that the Ethiopian young people are in moral cris is. There have been 

poor manner of ta lking, dress ing, di srespect of elders, lack of di scipli ne, etc. It is also 

common to experience in day to day activity of many people in our country concerning 
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the unethical conduct of children and youth . Many elderly people today feel that the 

young people become unfit to the li ves of the traditional people (Ibid) . 

It seems, therefore, apparent that although civic and ethical education has been 

in troduced to Ethiopian schools, no improvement has been observed on conduct of 

students as it was intended. Thus one can be aware that thi s issue needs further 

investigation. This study, therefore, intended to investigate the ethical /moral behavior of 

secondary school of Kokebe Tsibiha and their understanding of ri ghts and duties. This 

study differs from other researches which were conducted by (Meron, 2006; Girma, 2006 

and Fekade, 2003) in that it focused on recently developed textbooks . Accordingly, the 

following questions were rai sed. 

I . How does civic and ethical education influence (positively/negatively) students' 

ethical /moral conduct? 

2. What is the understanding of the principal, the teacher, students, parents and 

educational experts concerning the role of civics and ethical education in 

understanding their (students') ri ghts and responsibilities? 

3. What are the major ethi cal/moral problems of students? 

4. What are the challenges among st.udents knnwing nf their rights and duties? 

5 



1.3 . Objective of the Study 

The general objective of this study is to assess the impact of Civics and Ethical Education 

in creating awareness of students' rights and duties and their moral development. 

The following are the specific objectives of the study: 

1. To know the understanding of principals, teachers, students, the education expert 

and parents concerning cultivating behavior of students and creating awareness of 
their rights and duties. 

2. To explore the major ethical problems among students in understanding of duties 

and rights. 

3. To analyze the major challenges that hinders the development of ethical behavior 

of students. 

4. To assess the behavior of students as it put tn the objective of the subject 
curriculum. 

1.4. Significance of the Study 

This stud y attempts to investigate the status of the ethical/moral conduct of secondary 

and preparatory school students and their awareness of duties and rights. So the 

significance of the study is to: 

1. Create awareness about the current status of students' ethical behavior and 

knowing of their rights and duties among educators and other concerned bodies. 

2. Inform teachers, parents and the community that they should be coordinated to 

reali ze the goal of CEE. 

3. Evaluate the students' ethical behavior. 

4. Initiate others who want to study the problem further. 
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1.5. Scope of the Study 

This study was intended to explore the role of civic and ethical education on behavioral 

development of students at Kokebe Tsibiha secondary and preparatory School in Addis 

Ababa. The research wo uld have been more comprehensive if the graduates of higher 

education had been included in the stud y. However, this study focused only on those 

students who are currentl y attending their lesson. Therefore, the researcher focused only 

on understanding the rights and responsibilities and moral development of students. This 

research also tri ed to evaluate students behavior related to their rel ationship with their 

teachers other school bodies, and their dedication to their lesson. The stud y tri ed to 

investigate whether the students' behavior is ethical and act based on their ri ghts and 

responsibility given in their Civics and Ethical Education textbook. 

1.6. Limitation of the Study 

As thi s study focuses on the investigation of the impact process of civic and ethical 

education curriculum, the researcher was intended to interview the school principal but 

the school did not have principal at that time and replaced by vice principal. So, the 

researcher found the necessary inputs from the vice principal. Moreover, the researcher 

planned to interview four parents who have close relationship to the school. 

Unfortunately, he has two of them for giving infonnation. The other parents were not 

available for the interview because of their personal business. And again the researcher 

was planned to observe 4 classrooms. But he could not go beyond 2 classroom 

observations. 
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CHAPTER 2: REVIEW OF RELATED LITRATURE 

2.1. The Historical Background of Civic & Ethical Education 

The word 'civic ' is derived from the Latin word ' civis' that means 'a citizen' . Another 

Latin word 'civitas' means city-state. Both these words may have given birth to the social 

science known as 'civics'. As an ancient hi story of Rome & Greece confinn, the two 

great states governed various affaires with the help of the rules founded by the then 

citi zens of the time. They had their own small city-states known as 'civitas'. After wards 

the word 'civics' & 'civitas' came to be seen in Engl ish language & the words such as 

citizen & city came in to being (Kassaye, 2001, Assegdew,2005, Alamirew,2005). 

According to Merone (2006), the history of civics dates back to the earliest theories of 

citi zenship in ancient time and civics as a discipline deals with, day-to-day affairs of the 

state & its citi zen done after the time of the renaissance. 

This definition of civics lays more streams on social life of citizens. [n the context of 

social relationship, it is clear that there are many duties to be perfornled & 

correspondingly many sites to be respected. Therefore, accord ing to the above definition 

it is mainly with these senses of the relation that civics is conceived. In modern times 

with the whole world becoming a single unit, the need for world fraternity has 

enonnously increased & so civics has assumed greater importance in the field of study. 

In the words of Gold cited in Merone (2006), civics is the study of institution , habits, 

sprits, activities & sentiments which provide an individual responsibil ity irrespective of 

gender, with a moral force to play hislher duties & to enjoy a sense of belongingness 

with an organization. In words of Shah(2002), civics is that branch of human knowledge 

which deals with rights and duties of man li ving as a member Igroup of people politically 

organized. Some thinkers consider civics as a science while others consider it as only an 

art. Due to civics is a science, wh ich implies a systemized body of knowledge Istudy of 

knowledge that deals with citizenship study and as well as art whose practical application 

of knowledge needs certain ski ll s. Keeping this is lin view we find that civics is both an 

art & a science. 

8 



The main concern of Civics and Ethics Education is to search the value & principle of 

democracy & civic competence. Branson (1998), describe that civic competence is the 

capacity to participate effectively with political & social affairs of the society. Where 

as,civic responsibility is the commitment to fulfill the obligation of citizensh ip tasks. 

Schools may be said to have fu lfilled their central & chief mission when they only 

succeed to transmit to the growing generation the political, social & economic values of 

the society & their community, & there by produce citizens capable of playing a positive 

ro le in their community large(MOE, 2002). 

Therefore, basically civics is a study of government and areas of administering public 

trust, or theory of governance as applied pub li c institutions with respect to their relations 

to the public. It is usuall y considered as a branch of applied ethics and is certainly a part 

of politics. This is any given political or moral tradition, civics, refers to education in the 

ob ligations and rights of citizens, which is enshrined under that tradition (Merone, 2006, 

.343). 

2.1.1. The Historical Development of Civics & Ethics 

The Greece city state of Athens is said to be the first to organize civic education. Civic 

education has similar development to that of democracy. Accordingly civics education is 

ancient Athenian time considered to be a political engagement. In ancient Greek, to be a 

citizen means to be politician. It involves direct and active participation in the public 

affairs of Greece city - states. Through times, thi s enabled to develop modern civic 

education (Junedi , 2005). 

According to Alamrew (2005) cited in Junedi(2006) those social revolutions, which took 

place in, western countries like Britain (1688), America (1776) & other French revo lution 

of (I 789) contributed a lot for the growth of modem civic education ,revolutions 

subsequently emerged with modem democratic concepts &, therefore, paved the way for 

advanced civic education in Europe & the work. 

FUlihenTIore, ethical thought also began in ancient Greece. The pioneer of thi s idea was 

said to be Socrates around the 5th B.C. who carry out their old ethical thoughts purified & 
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scholars and thinkers attempted to establish ethical code based on rationalism. And in the 

development of the subject matter, Greece has played indispensable role by its great 

philosophers. 

2.1.2. The Role of Civic & Ethical Education 

The major role of civic & ethical education is to produce 'good citizen'. A good citizen, 

as explained by Akalewold (2005), is a citi zen who understands properly the problem of 

their country, understand the citi zenry obligation to make personal contribution equipped 

with good ethical & democratic culture. In shaping citizens to the best of this purpose 

MOE (2002; 52) discloses that it is the obligation of any goverrunent to acquaint hi s 

citizens with good civic & ethical val ues. There is no govemment in the world without 

the intention of shaping citizens according to its constitutions. Among additional 

missions of Civic and Ethical Education specified by MOE (2002 a;iii) , cited in 

Akalewold (2005), were to create capacity that helps them understand govenunent 

priorities, the nature of the law, political and economic plans of their community and 

intemational political directions. He continues by saying that, students should learn about 

the contributions, democratic system building, citizen rights and obligations. In general, 

they have to strengthen their participation of social values, knowledge & ski lls which to 

be cultivated through various 

Good citizen, in liberal view, is one who has adopted cel1ain rules & standards of public 

behavior that are useful in provid ing for the orderly accommodation of pri vate interest in 

the public realm (Bahistoni 1985, Wade 1997;6). As it can be clearly understood, the 

focus of liberal democratic view is to maintain the interest is insured. 

On the other hand , according to Dawit (2006; 19). In pal1icipatory democracy, it is 

believed that society has a common bond & mutual interest in which both collecti ve & 

individual rights are fulfilled. It involves the creati on of obligatory demands, social sense 

of interdependent & recognition of political responsibility. 

In general , the most important aim of teaching civics is to produce ideal citizens i.e. to 

inculcate in students mind all the qualities of an ideal citi zen who: -
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believes in equality of opportunity fo r all people 

respects values & defends basic human rights 

respects law and its various agencies 

understands democratic principles 

put general welfare above individual interest 

exercises hi s right of vote freely 

accept his civic responsibility and discharges them to the best of his/her 

capacity 

reali zes the necessary connection of education and democracy 

assumes a personal responsibility for the wise use of natural resources 

understands cultures and ways of life other than his /her own 

supports all efforts to prevent war ,but is always ready to defend his!her mother 

country against tyranny & aggression 

cultivates qualities of character & personality that requires a high value III 

his/her character 

recognizes taxes as payment & pays them promptly 

Is responsible family member & assures his !her full responsibility for 

maintaining civic standards of his/her neighborhoods and community (MOl, 

2002). 

In relation to thi s, it is ev ident that democratic citizen should have the understanding and 

the intellectual integrity to identity truth from fa lse hood, facts from propaganda, to reject 

the dangerous appeal of fanaticism and prejudice. S/he must develop a scientific attitude 

of mind of think objectively and base her!his conclusion on tested data . She/ he should 

have an open mind receptive to new ideas and not confined within one prison wall of out 

modeled costumes traditions and beliefs. she/he neither reject the old because it is old nor 

accept the new because it is new , but shall dispassionately examine both and 

courageously reject whatever covers the faces of justice and progress. 

This means that Civics and Ethical Education can play major and indispensable role in 

shaping students in particular manner. It shapes them in acceptable in social nonn. 
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2.1.3. The Rational for Civic and Ethics Education 

The rational of providing Civic and Ethical education at all grade level in general and in 

secondary school in particular is to maintain their civic knowledge, skill and change their 

civic attitude and behavior. This mission of Civic and Ethical Education is the comer 

stone to make citizens politically active and participative in all aspects of their social life. 

For civic education, to fulfill its societal mission, among others, it must include civic 

knowledge, civic ski ll , and civic virtue. Civic knowledge comprises concepts, principles, 

procedures, etc, based on how the society is organized and functions. Civic skills refer to 

the ability that citizens require to put the theory, in to action being as active member of 

the community. However, civic virtue refers to the character, di sposition, commitment 

and attitude that citizens possess which is essential to CatTY out their civic responsibility 

(MOE, 2002; 26). 

According to Branson (1998), a good civic education enables students to enjoy their 

rights and freedom, makes them to respect the freedom of others, enables them 

consciously discharge their duty and responsibility, respect the rule of law, and try to 

so lve the problem of the society. 

Consequently, the acquisition of civic knowledge and civic skills can not alone be helpful 

in practice, if the appropriate attitudes are not developed. Therefore ,civic education 

should help students to develop suitable behavior and attitude, personal and public 

characters that matter the willingness of citizens to act in public affairs(Dawit 2006: 26). 

Civics knowledge taught and developed in schools affirms both changes in behavior and 

attitude, (like or dislike) of the subject and the lesson. Subsequently, student's attitude 

toward various subjects and to the teacher and the school is primarily very impOliant in 

the learning situation (Traverse 1963, Beaumont 1949). To sum up, teaching civics and 

eth ical education would help for those who are law makers or policy makers in molding 

of their citi zens. 
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2.2. Ethics Education in Ethiopia 

Ethiopia as a country of great history, culture and diverse people, there are a great deal of 

Ethiopian distinction. Values, for instance, hospitality, respect truth fullness , obedience, 

moderation reli gion, forgiveness, finnness etc are among the Ethiopian values (Habtamu 

(1994). When somebody specifica ll y considers the case of Ethiopia, s/he could come 

across some sources that indicate the 'attempt' to introduce civics and ethical education 

type in the country before 1990s. For example, during the Imperial regime, the subject 

with the name moral education was given forma ll y in Ethiopian schools. The purpose of 

that subject was to shape the character of students in line with the Orthodox Christian 

faith to instill obedience and sense of sub service in the younger generation so that they 

could remain docile to the prevailing political, social and economic order (Ginn a, 2006; 

MOE, 2006). This nature of moral education prevailed in the country right up to the 

demise of the monarchy in 1974. 

The government that ousted the monarchy through coup d'etat was a military dictatorship 

in line with the sociali st political philosophy. This government soon declared Marxism­

Leninism as its official ideology and education in the country was towards the inculcation 

of this ideology (Woube, 2005; Ayele, 2002; Seyoum, 1996). As cited in Seyoum (1996) 

the then ruling party, the workers party of Ethiopia (WPE) had declared the aim of 

education in the country as follows. 

The aim of socialist education is to mould citizens who have an all-rounded personality 

by including the entire society with sociali st ideology thus anning them with the required 

knowledge for socialist construction (WPE, cited in Seyoum, 1996: 19). For thi s purpose, 

a sort of civics education called political education was designed and launched in the 

school curriculum of the country (Akalewold, 2005a; Woube, 2005). Given that the 

govel1lment was a totalitari an and a single party rule system, it has no place for the 

teaching of the various democratic ideals and essentials citizenship values. Due to the 

anti- democratic nature of the military govel1lment, one may perhaps not expected that 

political education of that period was helpful in enabling students understanding and 

exercise their rights and responsibilities. Instead, it was used by the govel1lment as a 
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weapon in its effort to indoctrinate the sociali st ideology in the minds of the students and 

to intensify its anti-feudal, anti-imperialist and ant-capitalist struggle (Gimna, 2006; 

Merone, 2006; Akalewold , 200Sa). Soon the subject becomes di shonored for its devotion 

to the ideology of the then ruling party and consequently lost its relevance in later years 

of the 1980s (Akalewolde, 200Sa). 

Regardless of these efforts to teach Civic and Eth ical Education as one integral part of 

Ethiopi an school cun; culum before the I 990s, many believe that the subjects taught 

during the reign of emperor and the Oerge were not considered as civic education. Tn th is 

regard, Merone has the following to say; "Both the imperial period 's moral education & 

the Oergue's political education can' t be taken, as civic education fo r both of them did 

not fundamenta ll y deal with the right, freedoms & duties of Ethiopi an citizens (Merone, 

2006: 251) ". 

Forgiveness witness our hospital ity patriotisms as an Ethiopian values can be proved 

when we go back and see the history of our fore father our grandfather fought for the 

independence of our country against outsiders many timed a maintenance the freedom of 

our country this and other value of areas have been transmitted through traditional needs. 

These needs out values al ike other countries pan down from one generation to the next. 

2.2.1. Modern Education and Social Values 

It is well known that education is a means to promise development involves economic, 

social and politi cal progress (Vi li eges - Reimer 1997). In recognition of thi s educators 

strongly suggest that education system of a country should focus on the economic social 

and religious context of that particular country education is a social agent. The young 

people for the actual life of the society (May 1971) in th is case the school community is 

expected to transmit and improve the culture of the society. 

However, in the case of Ethiopian, the relevance of a modem education to its people has 

been often claimed by (Ayele, 1996, Seyoum 1996; Tekeste 1998) the Ethiopia education 

and training policy lacked originall y. Especiall y the curriculum was that of the westerners 

or Americans, during especial regime of sociali st countri es during the military 
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With related to thi s, the curriculum of civic education was designed by the ICOR and 

introduced to the schools in 1995. In the primary level, it was given in integration with 

other subjects (environmental science for grades 1-4 & social studies for grades 5-8) & in 

secondary schools as independent subject with the name of civic education (Ginna, 2006; 

Akalewold , 2005a). In 1995, the FORE constitution was promulgated ending the 

transitional government & its charter. This constitution introduced the major democratic 

ideas & principles to the country by giving due consideration for citizenship rights , about 

one-thi rd of this constitution was devoted for fundamental rights & freedoms of citizens 

(FORE, 1995).This development could be considered as a further stride for the teaching 

of civics education in Ethiopia. 

In 2002, after few years of implementation of Civic Education in the country, the 

government publicized numerous national policies & strategies to the public. One of 

those policy documents was the Ethiopian federal democratic republic capacity building 

strategy and program, which dealt with the status of civic education in the country. In the 

document, the goverrunent uncovered that the new civic education cUlTiculum introduced 

throughout the country was not properly executed due to different plans. Nevertheless, it 

obviously showed the government 's desire to further consolidate the teaching of the 

subject (MOl, 2002). Add itional government policy document that aimed at clarifying the 

what, why & how aspects of civic education were also put in effect (MOE, 2004; MOE, 

2006; MOE, 2007). 

Through these documents, the government introduced some reform in the curriculum of 

civic education. One of the refonns was that the responsibility of designing the 

curricu lum of the subject was transferred from the ICOR to the department of civic & 

ethical education of Ministry of Education (MOE). Soon thi s department revised the 

previous curriculum & in 2003 new text books were introduced to all grade levels 

simultaneously. The name of the subject was also changed into civic & ethical education 

(CEE). Besides, the subject became independent subject from grades 5- 12. It was also to 

be given in all higher learning institutions at least as common course (Ibid). Currently, 

civic and ethical education is one of the topical issues in the education system of the 

country. It is also a statutory subject in all education institution of the country. 
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Asserted by MOE (2006), the new education policy wi ll be instrumental to build 

democracy and to promote the development the nation. It is the strong belief of the 

government that the current policy is effective and efficient to boost the development of 

the country. In addition to changing the school curricula, Civics and Ethical education 

has been introduced as a separate school subject in all grade levels with the vision of 

facilitating democracy in the country. 

The purpose of thi s subject is to develop good moral character and civic competence in 

producing citizens who knows, exercises hi s/her rights, responsibilities and participate in 

political , economic and social affairs of their country (MOE, 2006). The following 

objectives have been stipulated accord ingly. 

• To inculcate democracy and good governance in the minds of the youth so 

that they will actively participate politically, economically and socially. 

• To bring up citizens with good social values and be responsible for 

political, social and economical capabi li ties effectively and efficiently. 

• To grow up citizens who are critical and scientific and seeks and stands 

for truth and to have good knowledge about hannful practices and giving 

decision knowledgeably. 

To reali ze these objectives Civics and Ethical education has been founded on the basis of 

selected values. These values are democracy, rule of law, equality, Justice, patriotism, 

responsibility, industriousness, self - reliance, saving, active community pat1icipation and 

pursuit of wisdom . 

According to MOE (2007) to effective reali zation of producing good citizens, Civics and 

Ethical education is not the only school subject which is responsible in shaping the 

manner of students but also there are other subjects that can contribute a lot. However the 

government seems more confident on this subject matter as a primary tool. That is why 

the core place is given to the subject by Government officials and democratic institutions. 

The curricula have been revised many times. Had it been effective one could have seen 

the expected outcome confidently? This means our students and graduates would have 

demonstrated the desired behavior. 
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However, some local researchers revealed that the Eth iopian education has not ach ieved 

its goals. Seleshi (200 I) in Hai lemariam (2007) assessed of a number of such studies 

made in the development of education in Ethiopia and confirmed that the Ethi opian 

education has fai led to satisfy the aspiration of its people. Similarl y, education sector 

strategy (1994) in Hai lemari am (2007) pointed out that the curriculum hardly prepares 

students for productive involvement in the society. 

Fentahun (2007) in Aschale (2009) has also pointed that altrui sm, integrity, cooperation 

spirit seem to be declined in Ethiopian students. In the same manner Bekele (200 I) 

Fakade (2003) Ethiopian yo uths have been influenced by western media. Hence they lose 

their own moral value some other local studies were also conducted concerning the 

implementation of Civic and Ethical education in our country. They disclosed that there 

has been poor implementation of the subject (Ginna, 2006; Dawit 2006; MOE, 2006). 

According to MOE (2006) the major reason for the poor implementation of the subject 

were attributed to lack of trained teachers, the negative attitude of the teachers of the 

subject, shOitage of reference materials, lack of attention given by the concerned bodies. 

Eyayu (2007) attempted to investigate the inclusion of core social values in grade 10 

civics and ethi cal education curriculum. He found that the social values have been 

inadequately incorporated in the curriculum. Fekade (2003) has ushered similar finding. 

To generalize, Civics and Eth ical education is the best method to transfer the core social 

issues and values of our society. 
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Below are the list of the vision, mission , duties and rights, ethical principles, values of the 

school, life sk ill s and ground ru les. 

Vision Statement of the school 

"By 2020 creating efficient and international competent school system and having good 

citizens who are active in building of democracy and good governance who have all 

rounded personality." 

Since the school has such kind of ambitious vision it is helpful for the students to be well 

informed about their rights and obligation and to be disciplined citizen. 

Mission statement of the school 

'Providing Equity and Quality education for the society by considering the situation of 

the city, keeping International standard technology supported education in suitable 

programs by participating and coordinating the community and other education 

stakeholders in school work. " As the researcher observed the school, t is trying to 

achieve its mission . 

Values of the School 

>- Giving priority for quality of education 

>- Creating a student built in good ethics 

>- Appreciating creativity and problem so lving with research and experiment 

:.- Solvi ng the problem with wisdom, belief and commitment 

>- Transparency 

>- Accountability 

>- Readiness for change 

>- Working for excellence 

>- Teamwork 

>- Making the school as model 
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Having such va lues it will help for the school community for their behavioral 

development. 

Students ' Rights 

• Learni ng, aski ng and knowing 

• Using the school facilities 

• Knowing the rules and regulations the school 

• Participating in co-curricular activities 

• Asking to be respected their democratic ri ghts 

• Getting permiss ion from their school teacher when there is problem and beyond 

their level 

• Getting receipt when there is any sort of payment, etc 

Responsibility and Duties of Students 

A lot of responsibilities di splayed on the manual of the school which is found on the wall 

of the principal's office. There are also students' rul es and regulations on the notice 

board . 

To mention the major ones 

.:. Attending thei r lesson properly and no need of absenteeism without tangib le 

evidence 

.:. Working their homework, assignment, and other related exercise which are given 

by their teachers 

.:. Accepting the support, counseling and support services which are given by the 

school staffs 

.:. Not quarrellings with any member of the school compound 

.:. Working for mutual security and development 

.:. No drinking, chewing of chat, uS1l1g drugs, stealing cheating during exam, 

abducting or rape of female, etc 
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2.3. Civic Education as a Ways of Cultivating Good Citizens in Other 
Countries 

Various scholars have written descriptions of policies and practices for citi zenship 

education in their particular country for edited volumes Recent case studies describe 

curricular refonns in post-conflict societies (Freedman, Weinstein, Murphy and Longman, 

2008; Niens and Chastenay, 2008). The varied case studies describing the intended and 

implemented curriculum are important for understanding similarities and differences in 

civic education across countries. Here under it will now focus on some of the specific 

studi es that used samples from a single country that can represent from different 

directions of our world. 

2.3.1. The United States America 

The diversity of cultures, economies, and political systems within the western hemisphere 

is reflected in the differing traditions of civic education and research on the topic. Much 

of the research has been reviewed elsewhere (Ehman, 1980; Hahn, 2008). Other scholars 

who used data from other nationally representative samples similarly found that students 

who received deliberate instruction in civics or government had higher levels of civic 

knowledge than their peers who lacked such instruction (Hart, Donnelly, Youniss and 

Atkins, 2007; Torney-Purta and Wilkenfeld, 2009). Evaluations of a number of specially 

designed civic education programmes also revealed that deliberate instruction was 

associated with increased civic knowledge ( Hahn, 2008). Importantly, civic knowledge 

was associated wi th students' antici pation of voting and actual voting eight years after 

completing high school (Hart et a1.2007; Torney-Purta et a!. 200 I). Much of the research 

from the United States has focused on the relationship between students ' experiences of 

democratic participation in school and the development of participatory civic-political 

attitudes. Scholars who used large nationally representative samples and those who 

conducted studies in a few schools came to the same conclusion: students who reported 

that they were encouraged to discuss controversial public issues in an open classroom 

enviromnent (where they felt comfortable expressing their views) were more likely to 

have higher levels of civic knowledge, political effi cacy, political interest, sense of civic 
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duty, and expectations of voting as adults than peers without such experiences (Elunan 

1980; Hahn, 1998; Niemi and Junn, 1998; Tomey- Purta et al. 2001). Evaluators of 

issues-centred curriculum projects also found that students who explored and discussed 

issues reported increased political interest and efficacy; they also fo llowed the news, 

di scussed politics with family and friends, and reported increased desire to participate in 

civic life (Hahn, 2008). Other researchers found that students who experienced 

interactive di scussion-based civic education had the highest scores on a measure of 

twenty-first century competencies, including economic knowledge, skill in interpreting 

media, and posi tive attitudes toward di verse groups (Tomey-Purta and Wilkenfeld, 

2009). 

In the United States other researchers focused on the importance of students' 

participation in extra-curricular activities and 'service leaming' programmes, whereby 

students provide service in the local community. Researchers found that extra-curricular 

activities and service learning were associated with civic knowledge, voting, and 

volunteering into adulthood (Baldi et al. 2001; Hart et al. 2007). In a recent longitudinal 

study, researchers found that when students experienced a combination of 'civic 

opportunities' (classroom instruction, service leaming, and extra-curricular activities), 

they increased in civic commitments, concem for local issues, and expectations of future 

involvement (Kahne and Sporte, 2008). Unfortunately, however, researchers find that 

such opportunities are not equally available to all students. Students from low-income, 

minority, and immigrant families tend to have fewer civic opportunities than students 

from middle class, majority culture families (Conover and Searing, 2000; Kahne and 

Middaugh, 2008; Rubin, 2007). Following a related line of inquiry, some scholars have 

been exploring specific meanings of citizenship in particular cu lturall y embedded 

locations. For example, in one case study the researcher explored how young people from 

a Native American background negotiated their cultural, national , and global identities as 

citizens (Whitman, 2007). 

Taken together, studies conducted in the United States that used large nationally 

representative samples identified factors associated with student knowledge and attitudes. 

In recent years, researchers are complementing such work with case studies that reveal 
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the importance of paliicular socio-cultural contexts in understanding civic education and 

political socialization. 

2.3.2. China 

In recent years there have been numerous conferences drawing together civic education 

researchers in As ia and the Pacific. This cross-regional dialogue is reflected in a series of 

books that examine similarities and differences in concepts, cUlTiculum, and pedagogy 

for civic education (Grossman et al. 2008; Kennedy, Lee and Grossman, 20 10; Lee et al. 

2004). Several of the countries in the region teach courses in civic and moral education as 

well as courses in social studies, which includes history, geography, and civics. Across 

the region there is also a widespread interest in ' national education' to promote social 

cohesion and attachment to the nation (Grossman et al. 2008). Fairbrother (2008) is one 

of the few researchers who used cross-sectional data over time to test theory. Using 

theories of the state and political socialization he focused on the concepts 'hegemony' 

and 'resistance'. He surveyed and interviewed purposefully selected samples of 

university youth in Hong Kong and Mainland China to assess the effects of the states' 

messages about nationalism. He found that in both societies student attitudes reflected 

dominant messages, although some students showed signs of resistance through their 

skepticism and curiosity. Other researchers have conducted small-scale case studies in 

Chinese societies. For example, in Hong Kong, Leung and Yuen (2009) described one 

school' s effolis to promote participatory citizenship and student empowennenl. 

In Taiwan, researchers used a quasi-experimental approach to study the effects of an 

issues centred approach on students ' civic attitudes (Liao, Liu and Doong, 1998). The 

Taiwanese students, like their counterparts in other simi lar studies in other regions, 

exhibited enhanced civic participation attitudes, concern about social/pol itical issues, 

reasoned thinking, and perspective-taking abi lities. In Singapore, researchers Ho and 

Alviar-Martin (2009) explored how teachers think about di versity in a multicultural 

society. They found that their sample of teachers used essentialized racial categories that 

reflected societal discourse and state policies, rather than multidimensional and pluralist 

conceptions of multiculturalism promoted by scholars and teacher educators. 
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2.3. 3. African Countries 

A growing number of researchers have been reporting studies of civic teaching and 

learning in Africa in recent years. In Africa, researchers have studied the effects of new 

civic education projects. They have also explored teachers' and students ' perspectives of 

concepts like 'democracy' and 'citizenship'. 

In South Afi'ica, Finkel and Ernst (2005) conducted an evaluation of a civic education 

project developed by 'Street Law South Africa'. The study is similar to evaluations of 

new curricula in other regions where international NGOs, partnered with local NGOs, 

develop curriculum material s and train teachers in student-centred, issues-centred 

pedagogy. University students were trained to teach a new cUITiculum, 'Democracy for 

All ' (DFA), to students in grades II and 12 across the country. The researchers compared 

interview data from students who had the programme, students who had standard civic 

education fi'om regular teachers, and students who had no exposure to a civic education 

course. The researchers found that exposure to civic education, either through DFA or a 

traditional course, had strong effects on student civic/political knowledge. Importantly, 

moving from no exposure, to monthly exposure, to weekly civics instruction, and finally 

to daily instruction led to progressively increased levels of knowledge (Finkel and Emst, 

2005). In another study Kubow (2007) studied selected South African and Kenyan 

teachers' beliefs about democracy. The teachers defined democracy in tenns of equality, 

particularly gender equality, and fi'eedom of thought and speech as experienced in homes, 

schools, and communities. Kubow concluded that the teachers' beliefs were infonned by 

both global/westem rights-based discourses and locallindigenous values of compassion, 

communalism, and concem for the interests of community. Similarly, other researchers 

found (through interviews and digital photography) that Ghanaian students defined 

concepts like citizenship, democracy, tolerance, patriotism, and rights and responsibilities 

in tenns of Ghanaian law and history (Groth, 2006; Levstik and Groth, 2005). In Ghana 

and Rwanda, researchers also explored how history instruction can contribute to a sense 

of who 'we' are as a nation that transcends ethnic divi sions (Freedman et al. 2008; 

Levstik and Groth, 2005) . 
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CHAPTER 3: RESEARCH METHODS 

In th is Study, qualitative research was used to study the problem at hand. Qualitative 

research is a means for exploring and understanding the meaning individuals or groups 

ascribe to a social human problem. Likewise, Flick (2004) stated that qualitative research 

claims to describe life worlds from the inside, from the point of view of people who 

participate. Qualitative research can be employed when the concern is with people 

because researcher to study in depth and detail (Patton: 1990). It is an approach that the 

researcher learn at first hand explore about social world they are investigating by means 

of involvements and participation is world through a focus up on with individual actors 

say and do. 

Qualitative method focuses on the depth of information rather than generalization the 

whole population. Qualitative methods produce a wealth of detailed information about a 

much smaller of people and case (Patton: 1990). 

Qualitative research is done in naturalistic setting and interpret phenomenon in tenns of 

meaning people brings to them . This method focuses on process, qualities and meaning 

that cannot be experimentally measured or frequency (Oenzim Lincon, 1999 in Creswell , 

2007). Owing to this latitude the researcher selected this approach to investigate the 

ethical conduct of kokebe Tsibah School students. 

So, the main reason for selection of this method IS that it helps the researcher to 

investigate the impact of Civics and Ethical Education on students overall understanding 

of their rights, responsibilities and their moral development. 
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3.1. Research Design 

There are different strategies of qualitative research. Among which case study is one way 

of study method. Case study is a strategy of inquiry in which the event, activity, process 

one or more individual (Cresswell 2009) is studied. Qualitative case study is an intensive 

and holi stic description of a program a person process of implementation (Solomon 

2004). The author further explained that a researcher can study few people Icases 

intensively and qualitatively arrive at generalization as that of those who studied many 

people cases are bounded by time of activity and researcher collect detailed information 

using variety of data collection procedures over a sustained period of time (State, 1995 in 

Creswell , 2009) 

In thi s study, the researcher has chosen the case study design in order to generate detailed 

information about the character of students. This is because it would enable me to have 

an in depth insight of the problem at hand and thus the study was bounded to a single 

school. 

3.2. Data Sources and Sampling Procedure 

In qualitative research, sampling is not that much in focus on a balanced case and 

explores it intensively and holi sticall y. Sampling in this case is purposive. as stated by 

Patton (1990s). ~Purposeful sampling select~ infonnation that is rich case for in depth 
. . -

stud y. So, in order to conduct this stud y, the researcher purposefully selected Kokebe 
. --

Tsibah secondary and preparatory school in Yeka sub cit?' of Addis Ababa city 

Government. This ~chool was selected because it is 'Iocated at the center of the city and it 

is oldest school. Moreover, the researcher's personal experience with di fferent schools 

during hi s work exposure, the researcher was able to decide to study this situation further. 

In order to get rich infonnation, the researcher met with the school vice principals and 

discussed the issue and the researcher was able to get the wi llingness of the pri ncipals to 

undertake the study at the secondary schoo l. . The researcher selected, school vIce 

principal , 8 teachers, 16 students, 2 education experts of the sub-city and city 

admi nistration bureau of Education and 2 parents to be the research participation. It is 
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tried to be more inclusive in selecting teachers. Among these two CIVIC and ethical 

educations, and I Amharic, 2 biology and, I geography, 2 physics teachers are selected. 

Two of the teachers were females. The criteri a fo r selection of teachers are their 

wi llingness and responsibility in the school. Students were selected form grade 9 to 12, 4 

trom each grade by selecting them according to their academic performance and self 

expression. The students were selected based on the recommendation of the teacher due 

to thei r assertiveness and willingness in order to represent all students accord ingly. 

Parents were selected among those parents li sted the school and thei r attachment with the 

school in related to their Parent Teacher and Students Association (PTSA). Within one 

month duration in the researcher's observation due to their willingness and their 

participation in the school teaching- learning process. 

3.3. Data Gathering Techniques 

Data gathering in qualitative research is multi- stage. There is no one and final techniques 

to gather the data rather varieties of techniques are used. For this particul ar study 

In terview, Observation, Focus Group Discussion (FGD) and document analysis were 

used. Each techniques and procedure is di scussed below. 

3.3.1. Interview 

In qualitative research, Interview is a major instrument of data gathering (Creswell , 

2009). It is used to collect li ve from the data the interview was used conducted in face-to­

face encounter (between the researcher and the infolmant) and in a place where 

convenient for the interviewees. The interview was conducted in Amharic because of its 

suitability to the study population, questions were constructed not as an end by 
• themselves rather they were developed in a marUler under investi gation . The vIce 

principal, the teachers, the education experts and the parents were interviewed. The 

interview of the eight teachers and vice principal lasted for about 40-50 minutes. The 

interview with these key infonnants was done intennittently at different times; whereas, 

the interview with experts was done on pre -arranged program. 
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The researcher interviewed the two experts at different times for about 35-40 minutes for 

each participant .Those parents were interviewed at different times for 30-40 minutes . 

The responses of all infonnants were recorded using audio tape based on their comment. 

The interview was conducted in the fonn of friendly dialogue especially with teachers 

" and principals. This friendly dialogue (conversation) enabled the informants felt free, 

relaxed and confident. Since it was conducted on friendly basis, the researcher and the 

infonnants used flexible program. They were not ri gid to complete the dialogue based on 

predetennined time and place. The researcher felt necessary to elicit the required data. 

Finally, the aud io taped data were transcribed by the researcher. 

3.3.2. Observation 

Participant observation IS a major means of data gathering instrument in case stud y 

(Merriam, 1998). Participant observer should li ve close to the individuals sfhe is 

investigating trying to blend in and taking part in their daily activities (Le Comple and 

Preissle: 1993). According to Wamahilu and Karugu (1995) the researcher's sense organs 

are the key instruments to collect data in the case of participant observation. 

For thi s study, the researcher made classroom and outside classroom or field observation. 

The researcher observed two Civics and Ethical Education teachers twice . One grade 9 

and another grade 12 for two different lesson. The key points observed inside the 

classroom were mainly related to the extent teachers give emphasis for ethical issues. 

During their instruction, teachers' conduct to model ethical character the nature of 

teacher-student interaction , students' interaction among themselves and the students' 

motivation and commitment to their learning. 

The field observation lasted for more than a month and it was the researcher's everyday 

activity. The researcher infonn ally observed the behavior of students for more than a 

month during his stay in the school compound. The researcher did not use structured 

format for the field observation. So that the researcher could see the entire behavior of the 

students outside the classroom, i.e. the students conduct in the playground, punctuality, 

discipline, their relation with the teachers and the entire staff and among themselves, 

teachers' model behavior, and the school commitment to promote students' ethical 
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conduct. The researcher found checklist to be important to the study since there was no 

structured fonnat, i.e. check li st or rating scale the researcher used narrative description 

of the observed phenomena. 

3.3.3. Focus Group Discussions (FGD) 

Focus Group Discussions (FGD) was used to obtain infonnation from the students. 

Sixteen Students were selected purposely from grade 9 to grade 12, four students from 

each grade to represent each grade levels from different perspectives as much as possible. 

The researcher prepared semi-structured questions and posed for the group discussion. 

The researcher led the discussion and strived to investigate the views and ideas of each 

discussant by probing them. The Focus Group Discussion focused on the conduct of the 

students, teachers effOlt to foster ethical conduct of the support of parent to the school 

and how did Civic and Ethical Education promote students' ethical conduct and allowing 

them to exercise their rights and responsibilities properly. 

3.3.4. Document Analysis: 

In order to triangulate the data collected from different sources, the researcher reviewed 

students ' text book of Civic and Ethical education and teacher's guide, school attendance, 

disciplinary records, the rules and regulations of the school. 

3.4. Data Analysis 

According to Creswell 2009 qualitative data analysis is conducted concurrently with 

gathering data, making interpretation and writing reports . The author fmther added at 

case study involves a detailed description of the setting / individuals followed by analysis 

of the data for themes or issues. The data gathered by interviews were first transcribed. 

The researcher attempted to read all the data bit by bit .Continuously till the researcher 

could get the meaning of those varieties of data collected by different techniques. After a 

thorough reading of data the researcher attempted to develop categories or codes and 

reducing the voluminous data into manageable sets of themes. Using direct quotations 

and narrative descriptions each theme was analyzed. 
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CHAPTER 4: PRESENTATION AND DISCUSSION OF DATA 

In this section, the researcher tried to analyze the data obtained from the participants. He 

also interprets it based on the analysis he made. The researcher attempted to collocate hi s 

own interpretation with the participants' response. The researcher's personal comments 

are accompanied by literatures related to the issues. Coded names are used in the report to 

maintain the ethics of the research; i.e . to protect the rights of the infonnants. 

4.1. The Research Setting 

Kokebe Tsibiha School is one of the secondary and preparatory schools in Addis Ababa. 

The school is located in Yeka Sub city administration. The school was established in 

1931. The school is owned by the government. These are 14 building blocks consisting of 

63 class rooms, library rooms, administration office laboratory room, and pedagogical 

center. There is one toilet block both for males and females students but it has different 

rooms for each sex, the school has definite sport field. Electricity tap, water and 

telephone services are fulfilled to the school. There are 63 Classes each consisting of 50 

to 57 students. The school is general secondary and preparatory school (grade 9-12) and 

it has no Shift systems. There are a total of3553 students (1499 boys and 2054 girl s) and 

166 teachers (of which 119 male and 47 female). 

The school has language, science, social , mathematics, Civics and Ethical Education and 

other departments. Each department has its head. There are also many co-culTiculum 

activities. For instance, Civic and Ethical class, mini media club, charity club, language 

club, anti-AIDS, Red Cross club, and sport class club. Each club has coordinators and 

members from both teachers and students. 

The school has displayed its vision, mission, ethical principles, organization values, rules 

and regulation, rights and duties and students teachers and other reflecting quality 

education package. 
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4.2. Preparation of Participants to the Importance of CEE 

Cultivation of children is always the concern of every society since the earliest time 

(Wynee: 1992). Iheoma (1995) also stated that children should be educated to developed 

moral values since values can't be gained inherently or innately. 

Accordingly, in this study the researcher attempted to scrutinize the concern and 

perception of teachers, parents, education experts and students toward ethical conduct 

and· character education. The researcher strived to investigate whether students' 

perception is pro or against ethical education. One of the participant teachers (Non CEE 

teacher) Mr. Z has the following to say: "The need of character education for our children 

is paramount if we need to have children who are well mannered and disciplined. This 

type of education should be given equal emphasis as that of other academic learning". 

Another Participant, Mr. Y, a teacher, on his part reported: 

More than anything else our children should be cultivated in order to have good 

character. Unless the government gives due emphasis to thi s aspect of education, 

the end result will not be good whatever knowledgeable and skillful they are, if 

they do not have ethical conduct they will not be useful members of our society. 

From the above excerpt, it is obvious that the participants are in favor of the need for 

character education. Both gave due emphasize for the significance of ethical education. 

Similarly Mrs. X (teacher participant) believed that students need to be educated to 

develop good character by saying: 

It is through ethics education that our children can be good. During the 

past times, i.e. at the time of Atse Haile Silasie moral education was given 

in schools. And parents also thought their children to be good children. 

That is why children of that time were more disciplined than today. 

Similarly, today the total school education and the home envirorunent 

must give emphasize for promoting students ethical conduct. The 
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government also needs to work hard through different mass media to 

address ethical issues. 

Similarly the education expert underlined the significance of ethical education by 

analyzing his own rational and the emphasis of the government. 

In order to produce good citizens who will be competent, responsible and 

honest, educating chi ldren/students to develop good conduct has no 

substitute. Thus why the government has given due attention for ethical 

aspects of education has given mainly CEE. 

Another expert also reflected similar views: "At this time, we have to give attention to 

cultivate the characters of our students. Currently the government has given due attention 

to ethical aspects of education and thi s effort wi ll continue in a more effective way". 

There is little doubt that the ideas above all depicted that ethical education should be the 

concern of every individual. It is implied that this aspect of education enables our 

students to develop the desired behavior. This investigation matches with many educators 

such as Ryan and Lickona 1992, in Lhoeme 1995, May 1972, 1988 . Therefore, it is 

possible to say that the participants of this study are in favor of ethical education. From 

the palticipants responses we can understand that ethical education is important to 

produce good citizen. 

The difference li es that, should be responsible for promoting students' ethical conduct. In 

view of this CEE teacher Mr. B said: 

Parents should be primarily responsible to cultivate their ch ildren's ethica l 

conduct. Besides, the govenunent through media and other areas should 

transmit moral issues. It is the primary responsibility of the goverrunent to 

prevent those media which negatively influence student's character. Today 

in our city those social ill s like chat and movies are prevalent throughout 

this city, from the center to the periphery; many students have become the 

victim of this phenomenon. 
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The idea of Mr. B is unanimously shared by other teachers who do not teach CEE. Here, 

one can imagine that the majority of the teacher even thought they are aware of the need 

for character education, excludes themselves from the domain of moral educator. This 

means they do not involve in the moral education of the students and they shift the border 

to others. This in tum implies that the majority of the teachers have no comprehensive 

understanding for ethical education because of knowing only the significances of ethical 

education does not have any help for character education. 

On the other hand CEE teacher and the experts seem to have better awareness about 

ethical education. For e.g. 

Mr. A CEE teacher said : "With regard to Cultivating students' behavior, school and the 

government co-operate each other. No single body !institution can be successful to 

accomplish character education if there is no joint effort". 

The education expert in the same manner underlined that our teachers in the school, 

parents and the government are responsible to foster good characters of students. He 

criticized: 

School teacher, either knowingly lunknowingl y, have abandoned the 

responsibility of character education. All school teachers and the whole 

school community need to be committed to successfu ll y foster the ethical 

character of students. The government is highly committed to have 

citizens who have good character. 

The data obtained from parents is put like this, and Parents believe that their children 

should be ethically oriented, but they are not well aware of their responsibility. One 

mother, Mrs. M, said : 

\ 

Our children should be polite, respectful , di sciplined .... The school 

education must do this. The students do not regard our advice, comment 

and help. The school has enough time to help students. But parents have 

only limited time to meet their children, i.e. morning and evening. We 

believed that the school has both the capacity and adeq uate time to shape 
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the character of students if they work hard. We parents donot have any 

influence on our children because they do not respect our advice and help. 

From the above statement made by the mother we can cl earl y understand that parents do 

not feel themselves responsible to cultivate their children. 

As can be seen, despite their desire to have ethical ly oriented children, parents expect the 

school to do thi s huge responsibility without their support. But different literatures 

pointed out that the support of parents to the school has decisive role to foster the 

behavior of the students. 

As noted by Ryan and lickona (1992) due to the decline of parents support to the school 

and their influence at home cUlTent oral decline has become a great threat to the world. 

May (1 97 1) also argued that when the work of the school become opposite to what 

parents do, it wi ll be impossible to promote character development. Parents have the 

pri~~y obligation to teach their chi ldren the basic norms of the social living (Starratt, 

19?4) . 

. The data from Focus Group Discussion (students) is mi xed-up . When they were asked 

( whether ethi cal conduct is necessary or not, they undoubtedly agreed that good character 

\s essential for human beings. But what is good character seems debatable and unclear to 

them . 

Mr. J One of the discussant explained the following 

Ethics is necessary for human beings. If someone has good character, he 

will be loved by everyone. We like students who are cleaver academicall y 

and all of us need to be cleaver like them. CEE is a good subject for 

students because it encourages us to know our ri ghts and practice it. 

Furthermore, it helps us to learn about the consti tuent and good 

govel1lance. 

From the above statement one can in fer that, good character means knowing one's rights, 

the constitution, good govel1lance, love of country. Al though the description of good 
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character is not complete, rights and love of country are key concepts for good character. 

However, the students do not practice them except uttering the words in rote memory. 

Their understanding for good character is not comprehensive. They do not agree wi th 

what teachers and principals claim. Although they seemed appreciating good character, 

they patlicularly seem to have different understanding from teachers and parents. When 

they were asked whether the students conduct is ethical or not, the students almost 

assured their conduct is not as such bad. For example Mrs. S who is a student patlicipant 

said " I think these kinds of people are undemocratic and conservative." As teachers and 

parents complained, (this will be discussed below in detail). The students' character is 

undesirable. There is a gap between adults and the youth concerning good character. 

Therefore, the students affinnative answer for good character cannot tell us what they 

need ethical education. 

During the di scussion the participants did not mention such big ethical problem of 

students. The students mention cheating, whispering while teachers teach, self-conflict, 

late coming, absenteeism as the major ethical problem of students. The students did not 

mention such big ethical problems such as disrespect, disobedience, in'esponsiveness 

which were confinned by other adult participants. 

The data revealed that all patli cipants are in favor of ethical education. For them, shaping 

of character should be given attention in order to produce good citizens. However, there 

is almost consensus among teachers, parents and the expetls concerning the responsibility 

of cultivating students ' ethical conduct. For CEE teacher and the education experts, the 

responsibility should be for all school teachers, the parents and the government. They 

believe that cul ti vation of the students' ethical conduct cannot be realized by the simple 

effort of CEE teachers. Non-CEE teacher appeared pushing the responsibility of ethical 

education to the famil y and the government and other stakeholders. They excluded 

themselves from the domain of moral educator. On the other hand the students' 

perception for good character seemed superficial. Their perception of ethical conduct 

concerned only on their knowledge of one's right constitution and good governance. That 

means the true meaning of good character which is at the heart of affective domain is 
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beyond their perception. Therefore, it is possible to say that the students do not have a 

true understand ing of ethical conduct and this can lead them to behave unethically. As 

Lickona (1992) stated good character means knowing the good, loving the good and 

acting the good. For students to do the good, they have to know the good first. 

4.3. CEE Vs Students Behavior 

In view of fostering democracy and good governance civic education was introduced as 

one but key subject in the new education system (MOE, 2006). Accordingly, special 

attention has been given to thi s subject. This subject has been given from grade 1-12, for 

elementary grade (grade 1-4) civic issues were integrated in to Science, but from grade 5-

12, it was given as separate subject. As noted by MOE 2005; 2006, the new civic 

education is different from thi s kind of education which was provided during the imperial 

and the military periods whose purpose was to secure and benefit the then mling bodies. 

On the contrary, the ministry beli eves that the new civic education aims at producing 

good citizens who are politicall y, economicall y and socially active and responsible. In 

thi s case, it is indicated thi s subject, unlike the previous periods is not for the benefi t of 

the ruling party but it is equally essenti al for each individual as well as the people in 

general. 

The purpose of thi s subject is to develop good moral character and civic competence 

(MOE, 2007). The ministry stipulated the followi ng objectives 

To bring up citizens in democratic culture and good governance tn order to 

actively participate politi call y, economicall y and sociall y. 

To produce good citi zens who are respons ible and competent. 

Bring up citi zens who different iate hannful practice from useful ones, who seek 

and stand for truth critical and scienti fic outlook. 

However, some literature revealed that though civic education had been implemented in 

Ethiopian school since 1994, the desired objectives have not been reali zed (MOE, 2006, 

Sileshi 200 1 in Hailemariam, 2003). The government attributed the failure to poor 
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implementation of the subject due to attitudinal problems of teachers, lack of knowledge 

and skill of teachers. Although the government did not clearly admit the weakness of the 

curri cu lum of civic education the subject was revised and coined as CEE in 2004. The 

new CEE curricu lum has been based on I I core social values. As mentioned in the 

previous chapters these values include building democracy, rul e of law equally, justice, 

patriotism responsibility, industri ousness, self reli ance, active community participation, 

saving and pursuit of wisdom. One of the rational for changing civic education in to CEE 

was to incorporate ethical issues because of the alarming increase of ethical problems 

among profess ional and government high rank of officials (Akalewold, 2005). 

In thi s study, the dominant ethical problems related to school as emphasized by 

parti cipants are classi fi ed and described separately as fol lows. Since, it is difficult to deal 

with every problem. The researcher gave emphasis for the major ones which are 

experienced by the parti cipant. Therefore, the researcher presented the major ethical 

problems of students as follows. 

4.3.1 . Rights Vs Responsibility 

As noted by Johnson (1992), we, human beings, live in a social world . And multiple 

needs and desires. So, these are real but confli cting and that introduced a problem of 

obligation and cause for ethical thinking. He went on to explain that we are 

interdependent and therefore mutually responsible to one another. Human beings are both 

physica ll y and morally interdependent. 

To be human means to be able to act in the real world . Unless we give ourselves to 

understanding and honoring our mutual claims and accepting our interdependent, none of 

us shall be able to attain the humanity we individually seek (Johnson, 1992). This implies 

that social li fe needs mutual respons ibil ity. As an individual we should be responsible for 

ourselves, our famil y, our neighbors and our people in general. 

We are also expected to be responsible for maintaining and improving our culture. As 

articu lated in the policy document, one of the aims of our education policy is to bring up 

citizens who can take care of and utili ze resources wisel y (TGE: 1994). To bui ld 
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democracy and foster the development of a country, citi zens have to be responsible to 

their profession, occupation to their promise etc. 

Lickona (1992) contended that ifchi ldren are helped to take rea l responsibility, they wi ll 

develop the sense of responsibility properly. For instance, Li ckona suggested the more 

children take care of young children, do chores, so on, the moral trusts was their behavior 

in other situation . He further explained that chi ldren become responsible by having 

responsibi lity. They learn to care by perfonning caring actions . Such responsibility can 

start early (Lickona, 1992). 

As the future of the nation depends on the behavior of the children and young people, the 

new generation is always expected to shoulder the responsibility expected of him/her. 

Needless to say, our school chi ldren are expected to be responsible citizens who are 

palti cipants, productive, well info nned, and competent. 

This goal is expected to be best achieved by CEE. The data obtained revea led that 

students in this school are not responsible fo r what they are expected to be. The teacher 

participants again confirmed that their students are not good at shouldering responsibility. 

For instance Mr. Z who has served for long periods rcpolted. 

I have worked as a teacher for about 6 years. All my experIences are 

related to teaching. I worked in remotest areas as well as in cities like 

Addis. For me the situation is changing fro m good to bad, the students 

today do not want to do anything for the school and for teachers. 

Mr. Z Added 

The new education system was envisaged to talk our backwardness and poverty 

so as to facil itation our prosperity. Neveltheless, the outcomes, i.e the students, I 

think are not reli able. If we observe the products of the education statting fro m 

the lower level up to the higher level graduate, they are selfish, ilTesponsible, un 

helpful etc. when I come to our students, they are reall y selfi sh. They always run 

to protect their rights without caring out their responsibili ty. They are very seri ous 

for pieces of their ri ghts. But they are negligent for their responsibi lity. 
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As can be seen fro m the above idea, students are strong enough to defend thei r rights and 

they do not compromise their rights. They are sensi ti ve to defend it whatever it is. 

Nevertheless, it is also indicated that these students do not need to carry out their 

responsibility which is inseparable ITom their rights . This is indeed impossib le. If an 

individual desires to protect hi s/her right without carrying out the expected responsibility, 

the individual is reall y selfi sh. 

Another participant, Mr. B on the other hand said; "Indeed our students are not 

responsible for themselves as well as for the society. They have developed the 'me first'. 

They are careless even for their leaming, they lack interest to leaming". 

Extending hi s idea, Mr. B discussed 

Something that is done carelessly but easily becomes difficult to change 

with max imum effort at first the students was oriented wrongly. Toward 

the beginning of the implementation of the new education policy, the 

government over emphasized on the ri ghts of students. In order to blame 

the old system (as usual) much appreciation was given for the new system 

which is democratic ami. In addition it was over emphasized that both the 

teacher and the students do have equal ri ghts, neither of them can be 

dominant. It is these concepts which created confusion in the latter. They 

split their rights from responsibility and maintain their ri ghts only. 

This teacher has forwarded his view of the wrong conception of the students about their 

rights and responsibilities. This misconception is not the idea of thi s teacher only, other 

teacher also shared it. Commonl y, mistakes can be made at the beginning stage unless 

care should be taken. Considering the situation from a single dimension, unexpected 

result can be attained. 

The student participant also seems to agree with the above idea. One student participant 

said" the rights given to the students are very much exaggerated. The above statement 

imply that the students may not understand of their ri ghts as it is put in the text book. In 

the first place they do not understand equality of human beings. In a democratic system 
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every individual has equal rights. In spite of unclear understanding for rights, from the 

students view we can understand the rights given to student's causes confusion to the 

students to can'y out their responsibility. 

From the students' idea, it is implied that the students are aware of their rights on their 

own way. This seems a big confusion about their ri ghts and responsibility. In fact, this 

selfish attitude is a major problem of the young people throughout the world today. As 

noted by May (1971), youth of today are more concemed with their individual desires 

than their responsibil ities to society. Ex tending this idea May argued that gratification of 

one's own desires to the detennent of the social goods is a basic problems in a 

consideration of moral value criticizing this selfish notion lindividualism. Vevins in May 

(1971) argued that in an area demanding cooperation and social mindedness, the concept 

of individual ism must be open to question. 

The data also confirmed that students are not responsible for their own learning. Mrs . X, 

one of the participants (teacher) described the situation as: 

The students consider the subject CEE as easy. In accordance to the 

system or the policy, 1 try to employ continuous assessment as much as 

possible; 1 usually put this in my lesson plan. But when, 1 gave such 

different tasks, they are always complaini ng, they attribute different 

reasons all of which are irrelevant. 

She added: "Even after reaching agreement, the students come to school without 

completing the task Inot attempting at all. Only small number of students can be fou,nd 

done the task accordingly". 

From her statement, it is possible to say that Mrs. X is bored of the students' carelessness 

to do their own task. As a teacher this is annoying. Firstly, she was expected to employ 

continuous assessment which is acknowledged by the education policy. Besides, her 

belief is that students must engage in different tasks in order to give them an opportunity 

to learn by themselves. Such discrepancy may be a challenge to her profession. 
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It is a common experience for teachers to complain about this kind of students' behavior. 

From the top management of the school there is pressure on teachers to teach effectively, 

in order to improve the quality of education. On the ground, the school setting is 

challenging from the students who lack interest and readiness to leam; practically the 

leamers can be successful if he/she has interest and motivation to learn. [n fact, why do 

the learners lose interest and motivation to leam needs to be studied further because there 

may be other different external factors that can affect the motivation of students. 

One senior teacher, Mr. A rightly put his comment as, 

In our time of student, teachers were very much satisfied by the characters 

of students then, in the classroom the students were very eager to attend 

class lesson. When we were given any task we accepted with pleasure. It 

was very rare to find a student who came to class without completing the 

task. But today this has become impossible, our students do not want to 

leam, to do task, to study, to attend attentively. The government always 

blames us for worsening the situation. Let Creator know this, we are 

working hard without being acknowledged. What can we do if the students 

are not ready to learn? 

This well experienced teacher 1S very much dissati sfied in the character of current 

students as compared to the past. Students of the past time were motivated and hard 

working comparing to today' s one. The teachers comment is not different from his 

colleague Mrs. X. In both statements the students' lack of responsibility to their learning 

is clearly underlined. Hence, it is safe to say that the students have become irresponsible 

for themselves. One parent told to the researcher with related this issue who was 

disappointed by her irresponsible son and said the following; 

My son asks me for breakfast or lunch as if he would go to school. After 

having hi s meal he leaves the home. He come back when it was time to 

leave the school. By considering that he spent the time learning as his 

classmates, [ welcome him excitingly. [ usually worry about meal and 

wear. As I am such a poor woman I worked day and night in order to 
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enable my son successfu l in hi s learning. My hope disappeared when I 

heard that my son goes to school rarely. The home room teacher 

confinned me my son is one of the hopeless and careless students. 

The son was cheating his poor mother while her expectation was the successfu l 

accompli shment of hi s learning. The boy ignored both the mother and the school. 

The mother told to the researcher that her son was grade I I. He is not as such matured 

enough to understand hi s mother suffering. Probably this boy might have learned 

something bad like chat, watching movies or something that can enable him to earn small 

money. For thi s kind of students schooling is meaningless. It is not surprising to see some 

students were take off their unifonn and put in their bags immediately after leaving 

school. These students do not want to be identified as student because their friend may be 

those youngsters who are delinquent. 

During his stay in the school, the researcher usually could see students leaving the school 

by intelTupting the class when the guard is absent at the gate. If the guard saw them and 

order them to retum back, they would probably ignore him. There are no fixed time 

students to leave the school. The researcher could see students leave the school starting 

from the 2nd period. One of the teacher participants had the following to say about the 

students' ilTesponsiveness to their leaming "One day I found 8 students in chat house 

during class time. As heard, female students went together with the males to serve the 

chewers by making coffee and to chew with them". From the teacher 's idea we can raise 

a question how did he see these 8 students when they are doing that? He is a teacher and 

expected to be at hi s work during work time. The researcher asked him this question and 

the participant teacher told that he did not go there to chew chat but he was told by his 

relative nearb y. 

The students' responsiveness can be also refl ected by thi s commitment to protect the 

school properties from destruction . It is clear that the students have a ri ght to utili ze 

school properties but wisely. From the li sts of the rights of the students it was stated that 

the students has a light to use school furniture and equipments. 
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These properties need to be handled properly, because the school can ' t purchase them 

easily once they are damaged. Nevertheless, the data depicted that the students did not 

take care for school properties. As explained by the principal the students damage many 

things. He went on to explain that plasma TV, desks, doors are usually broken. They do 

not keep their class room clean. 

Mr. Z on the other hand explained that the students dislike work. When he gave them 

tasks they would usually show their reluctance to do assignment, project work, even 

home work. He further argued that the students attempt to study and score good result is 

poor. As can be seen from the above ideas the students are not active both inside and 

outside the classroom. Mr. B stated clearly that students come and sit in the classroom 

without their interest, but it is for the pressure of their parents that they come to school. 

Here, we can imagine that with no doubt the physical presence of the students is nothing 

if their mind and heart are not present at the same time. The day dreaming clearly shows 

they lose interest. Mrs. F (teacher participant) also expressed her complain by describing 

what she usually encountered in the classroom. When she was teaching, some students 

were usually smiling, becoming restless without any attention for the lesson. Her attempt 

to so lve the problem by discussing with them could not bring any change. She expressed 

her frustration by saying "I can do nothing more than this, it is up to them " . 

The Vice principal's idea strengthens what have been said by other teachers. The students 

are that the students do not attentively attend to learn, they do not do tasks either in the 

classroom or home. "Teachers, usually come to my office and repoli the problem." The 

V/principals added that since the majority of them do not study during the exam time, 

they become active to cheat. 

Contrary to what has been said by others, Mrs R had a different view. She said "we 

should not blame students. They are not always trouble makers" . She suggested that if 

they go dedicated teachers they could do better. Implicit to her idea is a criticism of 

teachers for lack of dedication to help learners do better. In fact, this argument is 

logically sound. However, her colleagues and the vice principals' idea do not go in line 

with her view points. 

44 



Mr. D forwarded another idea which revealed the students problem. 

When I give them home work assignment, they come without doing it. It 

is not a matter of easy!difficult task. At first they come to class without 

doing the home work. I attempted to punish them for every single period, 

but it was joyful for them to leave the class. Once they left the classroom, 

they left the school and did not retum; gradually I realized this was not a 

good solution. I finall y decide not to punish them by letting them outside. 

The researcher's observation of the classroom goes in line with what the majority of the 

teachers committed. While he was observing the instruction of the teachers , the 

researcher could see many students felt exhausted (unmotivated) , somewhere whispering, 

some were learning on their neighbors' body and some other day dreaming. The 

researcher was able to judge that the teachers are bored of such mal practices because 

they welcome every behavior as it comes. 

Mr. Y sharing all what his colleagues committed! blamed the system for the weakness of 

the students. He asserted "the government does not want any students to drop out or to 

detail. The motto is zero drops out and zero detained rate" the students know that whether 

they attend the class or not, whether they study or not, etc. They are sure that they will 

not be either suspended or detained. Therefore, the researcher think, this may be one a 

major reasons for the failure of students to learn. 

As it is indicated from the above idea there is a mis-understanding between the policy 

and the actual practice. There is usual blame between the teacher and the government 

concerning policy issues and actual enforcement. Generally, beyond the reason, the data 

shared that students' interest and commitment to learn is poor. And this in tum results in 

failure to achieve the desired goals and these will create the generation gap. 
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4.3.2 . Respect for People and Rules 

Lickona (1992) argued that respect is the core of morality and parents should teach thi s 

va lue to their children. He went on to explain that respect is a two way street - respect is 

reciprocal "Do unto other as you would them do unto you." 

Habtamu (1994) confirmed that respect is Ethiopian traditional distinct value. However, 

this core value is missed as a result of the influence of western culture western oriented 

education (Ayele, 1996; Fekade, 2003). Today in our country elderly people to others 

express their concern for the fact that today's children and youth lack this core value. 

As discussed above the new CEE focuses on the I I selected values. Nevertheless, respect 

as a core value of both grades 9 and 12 issues related to respect are hard ly visible as 

di scussed in section (4. 1). It seems that the morality of respect has been ignored . The 

morality of respect has decisive role for social relationship. As Lickona (1992) pointed 

out there should be mutual respect between children and parents students and teachers the 

manager and the subordinates, or the relationship between individuals in their ordinary 

encounter is essential for mutual benefit and understanding. 

One teacher palticipant, Mr. A said; 

In our culture and religion everyone of us is expected to be respectful to 

other. Respect to elders, teachers, parents, Guests, etc are typical 

Ethiopian values. However, today thi s value seems to be forgotten . When 

we see our students, they are no more respectful to their teachers . They 

consider their teachers as their peers. They have no politeness when they 

approach their teacher. 

Another participant Mr. Z also reported; 

Our students are no more respectful. They are selfi sh. They can offend you 

unless you are wise how to approach them. They do not bother whether 

their action affects your fee ling or not, their languages is bad (vulgar) they 

have no patient to listen to you, they are only good talkative. 
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From both palticipants' viewpoints, it seems that the students ' rate to respect thei r teacher 

is poor. Students lack the values of considering others feelings. They are concentrating on 

their own feelings onl y. They ignore others feelings. One can clearly see here that in such 

as a si tuati on the students can lose a lot of ad vantages. Because of their poor approach to 

their students, teachers may not be interested and motivated to help their students. 

As noted by Omoegun (2009) the most important ski ll for a child is how to relate to other 

people. Especiall y, for a student; social interacti on plays a significant role on the social as 

well as academic life. The students ' interaction in their teachers and class mates has no 

substitute for academic success (Wynee, 1992). 

Mrs. L who has been teaching for more than 8 years expressed her di ssatisfaction by the 

bad behavior of the students with deep frustration; ''Teachers were highly respected by 

their students during the past. Teachers were very pleased by the behavior of their 

students and they were very helpful and sympathetic to their students economically, 

socially and psychologically". 

Extending her idea students' behavior in the past she said: 

The students were very happy to be intimate with their teachers. When the 

teacher asked or orders students fo r help, it was great pleasure for the 

students. [n the classroom teacher's idea was considered as noble by the 

students. This kind of situation was a source of sati sfacti on for the 

teachers. 

Mrs. F explained the present situation as follows 

Today the students do not respect the teachers' idea when teachers order the 

students to do so, when they ad vise and help them, they do not accept with full 

healt . You can find students who are joking against their teachers and giving 

nicknames for their teachers. It seems, for me, the students do not need the 

support of the teacher since they may think that they know everyth ing for 

themselves. 
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Mrs. T, a parent participant also reflected the ch ildren's lack of respect even for their 

parents . 

This mother explained; 

I usually attempted to advise my son to study, to find good friends, and to 

help the fam il y when he has spare time, but none of my effort become 

fruitful. He was not ready to listen and consider my help. He does not give 

any value for my advice now, [ abandoned everything. The students today 

are difficult for parents . 

From the above statements, it is implied that the boy neglected hi s mother's advice and 

support. And this situation frustrated the mother to help her son. Parents are responsible 

for cu ltivating their children characters (Lickona 1992). However, as indicated above the 

boy become against the mother's help which implies that the boy disrespected hi s mother. 

The idea of the experts seemed somewhat different from the teachers and the parents. 

One of expel1 put his idea as follows. 

We can imagine the behavior of the students if there is no CEE in the 

schools. Teachers usually complain that students are getting worse and 

worse. They bitterly blame the students for their rude and immoral act. But 

[ think the behavior of the students is not that much bad as complain of the 

teachers to our understanding (as government representative) the students 

are not as such trouble makers. Of course, there are some students who are 

disobedient, undisciplined, and selfish; however these students do not 

represent the majority of students. 

He further stated; "And [ think it is the habit of our teacher to exaggerate mmor 

problems. Teachers want the students to be subservient instead of assertive and confident 

this is their major weakness ". 

The data obtained fro m Focus Group Discussion (FGD) revealed that teachers do not feel 

comfort when students boldly confront them to defend their rights . As Eden uttered , "I do 
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not surrender for anybody. Teachers expect us to be meek as they were during their 

time." 

As can be seen the students and the experts are against the claim of teachers and parents. 

Opposite to the expectation of the teachers, the expert by reflecting his owns belief and 

the government. Assumption concluded that teachers complain because of the wrong 

expectation that teacher hold for students' behavior. Implicit to the expert's idea we can 

see that teachers do not want the students to be challenging to defend their right. The 

students' idea exactly matches with the experts. This implies that there is a gap between 

teachers and experts, (the government). From his interview the researcher was able to 

understand the experts reflected their idea on behalf of the governrnent, not their own 

personal idea. The majority of their ideas were similar to the rhetoric uttered by 

government bodies at educational discourses. During his observation what the researcher 

observed inside and outside the class room did not agree with what the experts argued. 

Definitely, teachers are frustrated by the behavior of the students. The argument of the 

students can also imply that they have developed a rigid notion of defending ones, right. 

In this kind of situation it is not difficult to imagine that the students can abuse the 

teachers while they attempt to question any issue in order to defend their rights. This 

situation demands the government and teachers to rethink their differences and narrow 

the gap. Respect for legitimate authority is a decisive morality that ever one should 

develop. 

As May (1983) stated schools must go much greater parents to stress the idea that 

students must listen to learn respect authority on all levels. The authority of rules and 

regulations in school, authority of the laws, the authority of adult figures, etc.The author 

further explained that the best way to teach students that they must learn to have respect 

for authority is to make it clear to young people that violation of the rules and 

disobedience of authority figures will not be tolerated. As discussed in section (4.1) the 

school itself and at the city council level. The duties and obligation of the students as well 

as the teachers have been displayed on the notice board and walls of the office. 
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In this study, one of the major problems teachers stressed is that students disregard rules 

and regulations of the school. Both teachers and the vice principal confinned that 

students are disobedient to the authority of the school but the Vice principal said that the 

school is taking some sort of measurement for those students who are not obedient to the 

rules and regulations of the school. 

For instance, Mr. Y said: 

They need no help and at the same time they do make many mistakes. It is 

the usual business of the school to give advice and communicate important 

lessons to our students during the flag ceremony. Besides every teacher 

spends considerable time to advice hislher class students. This effort is 

misinterpreted by some students and complained that too much time is 

spent for advice. 

Extended his idea, Mr. Y explained what his friend experienced; 

One day my friend was teaching as usual, one girl was misbehaving, 

si tting idle, she was whispering with her neighbor who was attending the 

lesson attentively. Being upset by her bad practice, he seats her outside 

and warned her not to attend his class again unless she brought her parent. 

When he entered class the next day he saw the girl sitting as usual. He 

become too angry, shouted at her 'get out' it is my right to learn, that 

angry teacher could not do anything. He reported to the office. 'W11en he 

told me the situation, he was getting out of his control he strongly 

condemned his fate to be a teacher. 

When we see the decision of the girl, it is clear that she violated the authority of the 

teacher. "Respect the advice and order of the teacher" is one of the duties of the students 

which are displayed on the walls of the principal office. But from the girl's decision, we 

can see that the girl attempted to defend her right for doing wrong. This indicates, as 

discussed above, because of the sel fish notion of the students, they do not want to carry 

not their responsibility but only defending their right. 
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One day while the researcher was sitti ng and talking wi th some teachers the bell was rung 

fo r break ti me. All the students rushed out, some students went to the gate of the school 

when the school guard stood up there. The students' intention was to go outside the 

school. The guard told them to return but one student 17/ 18 years old insisted on to go 

out and threatened the guard. Finall y, they started boxing. 

After a whil e, few honest teachers attempted to stop the fight. Following the fi ght no 

measure was taken against the boy. The researcher was very much surpri sed by two 

things. One how this small boy attempted to fi ght the adu lt guard, second why were 

teachers not surprised by such a scene? 

Teachers were not that much surprised because such phenomenon is common for them. 

One male teacher said since the guard was physicall y weak the students are out afraid of 

him instead they attempt to fi ght with hi m. 

There is little doubt to understand how student are di sobedient. The rule of the school 

does not allow di sobedient. The rule of the school does not allow students to go outside 

the school during the break time. This is because if they once go out, they will not return 

back. 

From the idea of the women (teacher) and what the students did it can be impl ied that the 

students do not respect rules, rather it seems that they are governed by physical fo rce. 

The researcher was al so able to observe the disobedience of the students. Students 

entered class after the break time after spendi ng 15/20 extra minutes. As the teachers told 

me the I st period after the break time is usuall y spent without lesson. The students come 

out from class during the break time earl y if possible starting from the 2nd peri od; 

students can go outside the school if the guard is not at the gate. One day the guard was at 

the opposite side of the gate, one female and two male students come near the gate the 

guard saw them and shouted to return but they run outside. The guard could not do 

anything. As di scussed above thi s situation becomes obstacle for teachers to employ the 

continuous assessment. This implies that the students do not respect the order of the 

teachers. 
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As Mrs. X said : " I usuall y give students taskslhomeworkl but the students come without 

do ing it. The students will be happy if they are punished to stay out for not doing the 

homework". 

From what have been described, it is possible to say that students are not obtained to 

teachers, parents, and the school guards. They violated the advice, orders, and rules. As 

Levine in Bennen (1997), described studen ts know less, cares less. The author further 

explained that students have developed personalized and non- participatory notion. They 

emphasize on protecting one's self interest, col lective interest and the common good are 

missed. 

From the views of the students themselves, it seems that the students have developed thi s 

personali zed notion. The data from Focus Group Discussion (FGD) indicated that they 

would accept the advice of teachers and other old people if and only if the advice seems 

sound to them. They further explained that they would not be submissive for any advice. 

For them to accept anything given from elders is fool ishness. Moreover, they argued that 

what and how someone advices them matters them. They went on to say good way and if 

the advice is important to them they will accept with advice and make it their own. As 

implied by the above ideas, the students seem to be rational to accept the advice of other 

people. Indeed the rational choice is necessary and should be appreciated. However, there 

may be a problem of making this rational. Choice, in one cause the students' maturity 

stage may not allow them to decide what if wrong fright (Lickona, 1992) 

In addition, as Omoegun (2009) noted due to the exposure to western media and e-net 

working the children and youth are confused to develop their own value system. The 

Author further explained that due to the uncertainty created by the exposure of the media. 

The youth today are unable to understand what the society expects of them. 

To sum up, the students disrespect teacher, other staffs and parents. They also do not 

obey rules and regulations of the school compound. They are more influenced by 

globalization. They could not understand the negative effect of it. They take it as is. This 

issue needs much c1ari fication by the concerned body. 
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4.4 Cooperation and Support to Improve Ethical Conduct 

Character development is a social and not an individual task because being human is a 

social not an individual phenomenon (Johnson: 1992), He went on to explain that we 

human beings are interdependent and therefore mutually responsible to one another. 

As discussed above elsewhere moral decline is prevalent both in developed and 

developing countries, It is in response to their moral crisis that a renewed interest for 

moral education becomes the focus of the world today (Rya and Lickona: 1992), 

Different countries have different programs for this kind of education, Some countries 

since France and Germany have separate or single subject program where as other like 

Dutch has holistic approach for moral /ethical education (Lender and Veugleler 2006), 

Ethiopia is one of such countries which have a separate subject program i,e, CEE, 

Whatever the program is the purpose is for the character (behavior) fonnation of students 

such that are good citizens developing all rounded personality, Either holistic/separate 

subject program of character education a coordinated efforts of school staff, Parents or 

the community as a whole is needed for effective realization of the goal. As 

Lickona(J 992) argued it impossible to leave character (behavior) education for a single 

subject, single teacher /single group, 

Accordingly, in his study an attempt was made to investigate the cooperation and support 

for effective character development of students, The data pointed out that parental or 

community involvement, teacher concern and dedication to moral instruction, 

administrative commitments to be weak to foster moral development. Each stake holders 

should treat the issue by coordinating and integrating their effort based on the data 

obtained from pmiicipants, 

4.4.1. Commitment and Cooperation of Teachers to Cultivate 

Students Behavioral Development. 

Education is value loaded, Every teacher of different subject can't be value neutral. When 

the teachers select, contents, materials , methods etc s/he is transmitting values (Veugeler, 
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200 I). May (1971) also contend that moral education can be best accomplished through 

and integrated approach-it should be cross curricula. 

Indeed, based on the nature of the subject, all subjects may not have simil ar potential to 

affect moral development. For instance, values may be better fostered by social science 

or literature than some other subjects (Lickona: 1993) . However, it does not mean that 

some subject should be neutral of moral education should be coordinated both 

horizontally (across academics in the same grade level) and verti call y (across different 

grade levels) (started: I 992).Teachers are constantl y engaged in the shaping and molding 

of young people" character simply through enforcing the rules and norms of every day 

school li fe. 

The data revealed that other subject teachers have no contribution for moral education. It 

was found that CEE teachers are also making effort to foster the character of students, 

although their effort is not as expected. 

The education expert explained the situation by saying "other subj ect teachers consider 

CEE teachers are the guardian of character development. They consider them as party 

member of EPRDF, they show di slike to CEE, even they regard CEE club with doubt he 

added. 

Other subj ect teachers consider teaching their own subject matter as the onl y 

responsibility. This is probl em for the school of course; we do not believe that they have 

no awareness about their full responsibility. 

Mrs. X, the CEE teachers said: 

When we see the view of other subject teachers, they suspect that we are 

the members of the ruling party and they think we get special benefit. 

Even for di sciplinary problems that can occur outside the classroom, they 

prefer to be neutral, looking at students doing quiet wrong, they keep 

silent, this is because they think that it is not their responsibility, and when 

she asks the teacher to help to regulate students who violate the law of the 
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school he said to her I don't care about them even they can violet the 

constitution because you give them such things. 

There is a littl e doubt that ethical education is left for CEE teachers only. It seems that 

other subject teacher do not feel responsible to foster character development. Both the 

expert and Mr. X's statements indicated that teachers have no good attitude to CEE as the 

propaganda for ruling party. Of course, this problem was disclosed by the government 

(the Ministry) 6 years ago. Thi s wrong perception of teachers to the subject CEE was 

attributed for the failure of reaching the described objectives (MOE: 2006).The data 

obtained from other subject teachers also seem to be congruent in the above participant. 

M r. Y for e. g. reported 

I am a physics teacher, and my responsibility is primari ly to teach my 

subject. CEE teachers are also responsible to teach their subject even 

though they have no good teacher (graduated by the subject) for the 

subject CEE. Therefore, they must teach it. Even if it is my interest to 

teach eth ics, how can I do it? My subject does not allow me. The very 

nature of the subject physics is not related to ethics. 

He added that; 

Students also do not expect me either for it is the responsibility of 

Civics and Ethical education teacher. For e.g. If I raise one ethical 

issue in the classroom and deal with it, the students will observe 

me with support of the ruling pal1y, they may consider it as 

wastage of time or they may regard me as a party member or 

conservative. 

As implied from the response of the physics teacher their teacher does not contribute to 

the character development of students. His assumption, "I'm a physics teacher onl y" is 

clearly stated. Implicit to this idea he can understand that he does have no understanding 

about eth ics education. Moreover, his rational "the students not expect me to teacher 

either" is quite wrong. Let alone physics every Subject is not value neutral. Science has a 
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direct effect on the ecology, the natural and human worl d (May: 1968). Kenan (2009) in 

the same manner contended that the global cri sis such as climate change, deforestation, 

the spread of HIV etc are due to fa ilure of education to focus on ethical aspects of 

education. 

In addition to that the teacher's rational that the students do not expect hi slher to teach 

ethics also revea ls that the teacher seems losing hi s Iher as a teacher. Obviously by the 

virtue of his knowledge and experi ence the teacher is laisser-fa ire. This is tum, implies 

that the teacher is laisser-faire. The data from the FGD confimled that the support of the 

subject teacher to moral development is insignificant. They further said that teachers do 

not attempt to help students whether they face probl em. The researcher's observation too, 

confinned that the other subject teacher prefer neutral position for moral education. 

Although this is particularly impossible, the teachers; deliberately effort to keep students 

develop moral understanding is very weak. 

Thus, without the involvement of teachers for moral development of students, the effo l1 

ofCEE alone will not be effecti ve (May: 1968). Therefore, the absence of teacher (other 

subject) corporation for character development is one great challenge in spite of other 

efforts. 

4.4.2. Management of School Governance and Students' Behavior 

Administration is a key vari ab le in school effectiveness and there is no reason to believe 

it is less important to the effectiveness of moral education. Not onl y do teachers need the 

school it appropriate understanding and skill s for moral education, but also they must feel 

encouraged and rewarded for their efforts (Ryan and Lickona, 1997). Extending their idea 

they also arrested that if we expect young people to develop moral attitudes and 

behaviors, we are responsible for mak ing certain that school itself demonstrates moral 

principles. 

Beane and Lipka (1986) in Likona ( 1992) stated that the moral ethos of the school is most 

powerfull y reveled in its insti tutional features, which also comprise much of the hidden 

curri cu lum. These authors added that the conception of moral ethos in the school as a just 
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community. In such a school, justice guided by intelligent reasoning serves as a unifying 

theme for day to day life school governance, interpersonal relationships and conflict 

resolutions are guided by moral principles. One of the means by which the school can 

establish just community/moral community in the school is by making rules and 

implementing rules. Because of their premise schools have their own rules and these rules 

are expected to be enforced finnly in the school. 

Kokebe Tsibha secondary and preparatory school in like any other schools has its own 

rules and regulations. Some of the rules have been made at the top level (city 

administration Bureau of education) and other rules are established by the school itself. 

As the expert said "schools have the right to make their own rules based on their school 

context by the participation of the staffs, students, parents and other concerned 

bodies/stake holders". Likewise kokebe Tsibeha secondary and preparatory school has 

made its own rules. The school vice principal explained that the rules which passed down 

from the city administration and prepared at the school level are communicated to the 

students by the beginning of every academic year and also displayed to the students on 

the notice board. 

The vice principal further explained the rules and regulations are usually posted the 

school compound in order to help the students learn the rules gradually. The researcher 

has also confinned what the vice principal said by my observation to the students. There 

are ground rules in each class room, the rules and regulations, duties and responsibilities 

of teachers and students have been posted on the notice board as well as on the wall of 

the principals ' office and told by mini media. These attempts, of course, should be 

appreciated. 

Nevertheless, it was found that the consistency and commitment of the administrative 

organ to enforce the rules finnl y is weak. The data showed that the rules are not 

implemented strictly. The commitment is to make rules but not for enforcing or 

implementation. 

Mr. Z described the situation as, 
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What is spoken and what is practiced are always different. The school has 

variety of interesting rules and regulations every year new rules remain on 

paper, they are paper tigers. If you look at the notice board and the walls 

of the office and the classrooms, you can appreciate such rules, but they 

are not enforced it doesn't mean nothing. It seems that the rules are posted 

for the sake of posting/displaying. 

Mr. G also argued, 

The school administration body is not that much strong enough to enforce 

rules, to encourage and motivate different co-curricular activities. For e.g. 

absenteeism, violence, disrespect teacher and the school community are 

among the good rules but these problems commonly appear. The schools 

do not take as such good measures against these students who make 

practice. If a student leaves the class for more than a month, a week, slhe 

will not be suspended. 

From the above two excerpts we can understand that the commitment of the school 

administration to enforce rules is very weak. It seems that the effort is to make and 

display rules. 

However, having good rules cannot guarantee for fostering good behavior. As argued by 

May (1968) the school should be strong enough to enforce rules by continuous follow up 

so that the students behavior can be influenced. 

On top of the school community needs to be model to demonstrate good behavior for the 

students. For e.g. Teachers and others are expected to be obedient to rules and regulation 

by their actions as well as their words. Besides, they should be cooperative to the school 

administration by enforcing laws/rules. 

Mr. F specifically pointed out that the rule regarding absenteeism is nominal. It is 

obvious their home room teachers take attendance every day and there are many 

absentees for long period of time. Surprisingly, either the home room teachers infonn to 

the school but the school administration does not take any measure against their 
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problems. Why does the teacher take the attendance every day has to ask here? In fact, 

there is one misunderstanding on the part of teachers . 

As Mr. A told to the researcher the govemment does not want to have any drop out in 

every class. He added that of the students abandon /di scontinuous his/her class by hi slher 

self or if the school suspends any students this will not be supported by the govemment. 

Both the teacher and the school will be blamed, may be punished for thi s fai lure. 

This implies that because of the fear of the blame for students drop out, either the 

teachers/the school prefers to be reluctant to take any action against the absentees or other 

misbehaved students. The data from the FGD also revealed that the rules of the school are 

not enforced effectively. They commented that the school is laisser-faire to manage 

disciplinary problems. They believed that wise management needed to correctional 

practices; here their idea clearly indicated that corporal punishment should not be by any 

means altemative to mange problems. 

Co-cUlTicul ar activities are other tools which behaviors are shaped. Different curricular 

activities help leams develop good character as a result of real life experience. Because of 

their great contribution to the whole development of the leamer, schools develop 

di fferent co-curricular activities or clubs. 

Similarl y, in Kokebe Tsibeha School there about 22 clubs to mention some; sport club, 

know your country club, charity club, anti Aids club, ethics club, mi ni media club, 

science and technology club, women club are among the many ones. As can be seen their 

clubs have direct relations to behaviors or ethical issues. Nevertheless, the infonnation 

obtained from interview, FGD and observation in directed that there clubs are less 

functional. The teachers and the student participants confirmed that the school 

administration does not encourage and reward the club to be effective, for instance Mr. B 

commented. "There are more than 20 clubs in our school, every September club members 

are registered and submi tted to the office of the principal , thi s is the end of the game". 

Mr. G also reported 
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I th ink that clubs are launched because we have to do this ,Our bosses 

need the report (these number of any clubs launched), Most of us know 

only the names of 3 or 4 clubs; others are heard when they are reported, 

But not seen what they were doi ng, 

The response of the expert seemed simil ar to what teachers and students argued, 

It is clear/obvious that the perfonnance of our school leaders is not yet as 

we expect. There are committed principals and also less committed ones, 

Especiall y, in most schools co curricular activities are perfonned poorly, 

Even though all schools have fonn ed different clubs, based on our 

evidence most of them are not effectively functioning, The governments 

believes to co-curri cular activities have key roles to promote students 

ethics, But the practice is for the teachers, The govenunents cannot go to 

school and pal1icipate in the actual. Of course, it is the responsibility of 

the government to develop programs, establi sh rules a fo llow up the 

practice, 

Obviously, the above response indicates that the clubs 111 thi s school are no more 

functiona l rather it is nominal. 

Like that of the rules and regulations of the school functions of the club do not go beyond 

paper work, Here it is safe to generalize that the school is always at paper work, but poor 

at actual practice, probably thi s trend may be reflected in any function of the school. 

4.4.3. The Role of Parents and Community 

Parents must invo lve in their children's learn ing of morality (Starratt: 1995), He fu l1her 

argues that not to teach children the core ethi cal values are gave moral failu re, It is 

obvious that the involvement of parents and the community helps the school to be 

effective to attain the intended objectives be it knowledge, skill or value. 

The participants of the study confinned to the researcher the invo lvement of parents and 

the community is insignificant for instance Mr. Z said: "Parents are very distant from the 
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school. They are not voluntary to come to the school and to communicate with teachers 

about their children some time when they are called the majority of them do not come 

accordingl y". 

The vice principal express hi s idea emotionally as follows: 

The parents are careless for their children. Once they send their ch ildren to 

school ; they do not think that their support is needed for their children do. 

They need the schools to do everything which is impossible. What is 

supporting is that they blame the school for not cultivating students but 

there is a sign of improvement. 

The teacher and the vice principal both underlined the neglect of parents to be involved in 

their students learn ing. Fonn their idea it seems that the parents shift the whole burden to 

the school. Thi s may be either due to lack of awareness or frustration. As pointed 

elsewhere parents expressed their dissatisfaction about their children's disobedience and 

disrespect for them. There may make them to shift the burden to the school. 

The students' idea also goes in line with what the teacher and principal complained. 

Students said that their parents are not vo luntary to come to school even when they are 

told by their chi ldren. As to the students their parents less invo lvement is because of lack 

of awareness about the significance of their support for the character· fonnation of 

students. 

Mrs. H one of the students parti cipant said "Many parents considered coming to the 

school as a waste of time" from the vice principal' s idea the researcher could understand 

that the school program at the beginning of the semester and every two months to meet in 

parents. The vice principal said that this program is very important for parents and 

teachers to di scuss issues related to students. For such a regular program only a small 

number of parents come accordingly, the vice principal argued. 

As the vice principal discussed , the willingness of parents to meet the teachers and their 

chi ldren the regular school program is also weak. If these parents do not come to the 

school because of the call from the school, it is difficult to say parents can come to school 
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without being called. Thus it is possible to generalize that the involvement of parents in 

this school is negligible. 

Mr. C a parent's participant reflected his examples and suggestion concerning his link 

with the school. 

It is my second time to come to school. I come on September when the 

school was opened. I came on that time because my daughter forced me to 

go because the school administration passed strong order for every student 

to take their parents. Only 20-30 parents were present at that time the 

school demands us to frequently visit them but we are very busy on our 

daily business issue. I think the school was sent a message for about 600 

parents and guardians. 

Not only parental involvement is needed but also the involvement of other people is also 

essential to effectively promote students ethical behavior. Accordingly, this school 

attempts to get the help of other individual. The information found from the vice 

principal and CEE teachers revealed that the school has good partnership with the police 

office, the court and the sub-city administration. 

It has been known that the traffic police teach the students about traffic rules and 

regulations, the police office teach about crime, violence, drugs, etc. The same lesson is 

given by the court men but almost the students did not change it in to practice. 

This effOtt of the school undoubtedly should be appreciated; however, the school cannot 

escape from critiques. From what the school has done one can clearly understand that the 

school gave emphasize for legal rules and laws only. Of course, it is very important for 

the students to know the rules and laws. But knowing rules cannot be guarantee for good 

behavior. It is better for the school to have partners with other individuals or groups such 

as professionals like health officers, psychologists, well respected persons, elders, etc. 
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4.5. Challenges to Development of Ethical Behavior 

4.5.1. Socio - Economic Status of Family 

As indicated above, parental support and encouragement have pro found influence on the 

overall development of children . The parti cipants of the study underlined poor famil y 

back ground as the major obstacle fo r pro moting ethical behavior of students. The school 

vice principal 

Mr. Q, has the fo llowing to say, 

Those students of the poor family do not give priority to thei r education. 

These students of the poor famil y do not get parental /famil y support; they 

are influenced by their peers who have unethical behavior. When we see 

students who are misbehaved almost all of them ei ther without parents or 

economicall y poor parents. 

Mr. Y also suggested ; 

Children from the poor famili es have a lot of burdens from their home. In 

the fi rst pl ace, these kinds of parents do not encourage thei r children. 

FUl1henn ore, students of their ki nd are engaged in acti vities li ke sell ing of 

small business areas to earn thei r own money so as to help themselves. In 

addition, they are easil y exposed to undesirable behavior. 

Mr. A has commented parents of today as 

In the past, the chi ld of someone was the child of every parent. Everybody 

cased fo r any child . Today every parent cases for hi s/her child on ly. Most 

parents have become selfi sh to their children onl y. Moreover, they fo rce 

their children to fi nd fi'iends of thei r kind ; that means if the parents are 

tich they need their children to have friends from the ri ch family. As a 

resu lt, these kinds of ch ildren can have a better chance of getting friends 

who have good behavior. On the contrary; children from the poor famil ies 
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may be exposed to bad behavior because of peer influence and lack of 

model at home. But some time the reverse happening like students from 

rich family are using drugs, chats, alcohols etc, but the students from poor 

family are more of religious. 

The idea of Mr. A tell s us that parents today have become selfish . They are no more 

concerned for any child except their own. From this argument we can imagine that the 

tradi tional value of casing from people especially for children have lost /i'om parents. 

This is really a great threat for anyone. Sympathy is one the most essential values for 

human beings. We, Ethiopians, have been known for their core social value. Let alone for 

our children we have been acknowledged for our hospitality for foreigners. It is also 

implied that when children are not encouraged and modeled to develop good behavior, 

they are likely to be exposed for bad behavior. There is great access for these children to 

start smoking, chewing chat, early sex, using alcohol and drugs etc. 

Habtamu 1994; Reddy 2006 pointed out that hers socio - economic and political factors 

influence the value orientation of individuals. 

One education expert explained the impact of family back ground as follows, 

It is clear that children of poor family back ground are exposed to various 

challenges. They are easily vulnerable to unethical behaviors because of 

peer influence. Since they cannot get parental support they may go the 

wrong way. Moreover, the financial shortage pushes them to find other 

alternative. For this kind of students case should be given by the school 

and teachers unless teachers are committed to help these students they are 

easily exposed to different problems. On the other hand children of high 

class family are cun-ently using the leT in the wrong way and they are 

exposed to other bad ethical activities. 

As discussed above if children do not get parental help at home they are more likel y to 

learn bad behaviors. Here the role of the teacher is more crucial than other time. The 

teacher is expected to give especial counseling and guidance for them, encouraging them. 
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Of course, the support of the teacher is always needed for the healthy development of the 

students' behavior. However, these kinds of children need more attention than others. 

To sum up, if children do not get good parental support in the home and in the school , 

their academic as well as ethical development can be influenced negatively. Especially, at 

early stage of starting ado lescence children needs guidance, counseling and 

encouragement to direct their way because human beings learns ethical behavior or good 

conduct from the environment where he/she interacts (Bannars 1993, Iheoma 1995). 

Most importantly economic factors can greatly influence children' s behavior. In one case, 

if there is fin ancial shortage forced to search for another alternative to get money instead 

of giving attention to their education. This in tum can lead them to be exposed to such 

bad habits as their children are not yet mature to resist such challenges, that is why the 

present EPRDF lead government give more attention to eradicate absolute poverty from 

the shoulder of the people of the country. 

4.5.2. The Influence of External Environment 

In an attempt to do an effective job in educating youngsters, moral values, schools nccd a 

great deal of support outside of the school (May: 1971). Moreover the outside of the 

school environment or local environment can be conductive for moral development. 

Because the behavior of students can't be influenced not only by the school, but also by 

their peers, neighbors, families , the society as a whole. 

This study attempted to investigate the impact of the local environment (the school 

surroundings) on the ethical development of the students. 

Interview questions were passed to teachers and experts . The participants witnessed, the 

external environment has a great impact on the behavioral development of students. They 

expressed their deep concern on the negative impact of the external environment on 

students' character development. According to them unless this situation is resolved, the 

effo rt of the school cannot be effective as expected. 

For e.g. Mrs. X Said: 
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Our students are exposed to different challenges. In the classroom we teach them 

about good behavior, pro socia l behavior. However, in the real environment they 

have exposures to chi ldren, youngsters of adults who demonstrated bad behavior 

undesirable behavior. Even adul ts are not good models, they are corrupted, 

smokers, drunkard, drug users, etc. 

Mr. Y on hi s part also argued: 

In our city, there is alarming increase of 'chat' houses, movies or videos even in 

the schoo l compound, sexual abuse, drug users; our students are easily attracted 

by their social evils. In thi s city some ten or twenty years ago,' Chat' house were 

rare to be found in our city A.A. Girls and women were dressing, especially girls 

wear bare. This is reall y unfortunate for our students and the next generation 

because our students are being losing their values and identities. Our students 

watch movies which are reall y against our culture and value. If we see in every 

comer of the city we can find such mini shops which sell and hire bad fi lms, and 

other things, their numbers are increasing from time to time, this shows they are 

demanded . 

The above data eli cit that the ex ternal environment affects the behavior of the students 

veril y. As indicated cl earl y thi s sociall y undesirable behavior like drug usage, videos, 

alcoho l, bad dressing, etc are provided in the city very rapid ly and thi s unfortunately 

affect the behavior of students. This investigation goes in line with Sulivan (I 992). The 

author pointed out that today due to advancement of Infonnation communication 

technology. The youth of the world are greatly affected by social ill s; and thi s result in 

excess ive materiali sm 

Mrs. F' s idea also strength and what have been explained by her colleagues. 

I am very pessimist for the future of our students. We are not helping 

them. The government seems unconcerned for the grave challenge that 

faces us in the future. While our students are going to the worst way, 

nobody is committed to help them take the right way. We expect them to 

66 



) 

be good but we expose them to the ocean of life crisis. We adu lts are also 

not good models for them. 

Extending her di scussion she argued, 

The government must be concerned for the problems of students and 

youth. The teaching-learning process cannot bring the required change 

unless the outside surrounding supports it. I think, more than what they 

learn in the classroom the students are greatly influenced by the external 

event. The increasing of chat houses and movies affect the behavior of 

students greatly. The government should not see passively these problems. 

On the other hand the data of FGD (students) indicated somewhat unclear stance. They 

explained that drinks alcohols, chats, videos, etc are as pervasive as in every corner of the 

city. However, they underestimate the negative impact of these phenomena on their 

behavior development. They suggested that if parents are strong enough to manage their 

children, the possib le problems can be very minimal. 

It is not surpri sing to hear from students such idea that these new circumstances may not 

have immediate negative impact on their behavior. In one case, they assume that their 

behavior is not as bad as the society expects. Second, their awareness on the impact of the 

circumstance may be low. 

Teachers have also strongly recommended that unless good measure is taken to prevent 

this aggressive growth of social evils (drug use, alcohol, video film, chat etc) the attempts 

of the school to foster good character of students cannot be realized. 

For students' better development of good behavior, the social realities should not be 

opposite to that of school realities. Generally speaking, the incompatible social 

environment (outside school environment) with the school is a big obstacle for the 

development of students' behavior as students because youth can be easily attracted by 

what they encounter. 
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Chapter 5: Summary, Conclusion and Recommendations 

[n this chapter, the researcher presented the summary, conclusion and recommendation of 

the findings. 

5.1. Summary and Conclusion 

The main objective of this stud y was to investigate the role of CEE on the behavioral 

development of students at Kokebe Tsibaha secondary and preparatory school in Addis 

Ababa. Qualitati ve case study was employed to undertake the study. The major data 

gathering tools were interview, focus group di scussion and observation. Document 

analysis was also used. The data were gathered from the vice principal, teachers, 

students, student 's parents and education experts. The data obtained were categorized and 

anal yzed. 

Despite the fact that CEE has been give as a separate subject in upper secondary schools, 

the behavior of some students in Kokebe Tsibiha secondary and preparatory school was 

unethical. Teachers seemed to be desperate and arc pessimist about students' behavior. 

Teachers and students haven't developed close relationship for mutual understanding of 

problems among themselves. This is a tendency of the students to over protect their rights 

without respecting the cOlmnon goods of the society and neglecting their responsibilities. 

The rules and regulations of the school are violated by the students. The students do not 

take care for school properties. They damage books, chairs and other school properties. 

[n general, they are not committed to their leaming. 

Moreover, the nann of respect for teachers is almost ignored by the students. We can 

mention some successful previous Ethiopian students whole heartedl y acknowledging 

their teachers for their decisive role. They contributed to pave their way which they are 

enjoying it. It is also possible to get some age old teachers who are very excited to tell 

their previous experience with their students as it was very interesting. 
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Even though teachers of Kokebe Tsibha bitterly complained, that respect is completely 

lost in students. It was found that some students ignored the advice and order of teachers. 

Indeed thi s core morality is also hardly incorporated in the cuniculum of the new CEE. 

Nevertheless, the researcher doesn' t believe that thi s lack of place in the formal 

curriculum is the major reason for students' failure to develop respect for teachers. His 

reason for this is that even if the core value such as responsibility, industriousness, 

pursuit for wisdom, rule of law etc have been emphasized in the cUITiculum. 

Paradoxically the students still have not developed such values. Because the focus of 

CEE is more on civics issues not on eth ical issues. The students lack sense of 

responsibility and they disregard rules, they are not committed to work hard. The 

motivation and dedication of students to their learning is poor. They are reluctant to do 

class activities and other tasks. 

Some teachers demand students to develop ethical behavior. They criticize the students 

for their unethical behavior. However, except CEE teaches other subject teacher are not 

aware of their responsibility to promote the ethics of students. Some teachers were al so 

found respecting ethical issues. It was clearly observed that some teachers who teach 

other subject did not feel respunsible for focusing on ethical issues. They assumed 

themselves only responsible for their own assigned subjects. This is really forgetting 

one's own professional responsibility. Professionally as well as morally teachers are 

responsible for helping their students develop ethical behavior. It is true that cultivating 

students behavior could not be reali zed by the effort of a simple group/single subject 

rather it can be effectivel y reali zed when the entire school teachers feel responsible and 

work accordingl y. 

CEE teachers are primarily responsible to promote students ethical conduct. Although 

these teachers seemed aware of their role in this regard, but some of them lack the 

required skills to promote ethical issues . Their instructional strategy was not such 

appropriate to promote ethical aspects of education. They used only those methods which 

are used commonly by other subject teachers. Since ethical issues cannot be promoted by 

mere transfer of information, these teachers are expected to go beyond technical 
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transmission of infonnation and bring the ethical value to the ground. As a result, 

students can learn the practical aspect of the subject. 

Various opportuni ties should be provided for the learners to involve in ethical decisions 

and reflections. It should be related to the students' real life experience. CEE teachers in 

thi s school completely depend on the text book only. Even though little effort was made 

by them to use additional instructional materials, the competence and commitment of 

their teaching was inadequate. 

The involvement of parents in promoting their chi ldren's behavior is poor. There is no 

closer relationship between the school and parents. Some parents are not responsible and 

closely work with the school so as to promote the students ethical conduct. These parents 

completely left their responsibility of shaping the students behavior to the school. The 

study revealed that it is because of lack of awareness that parents left ethical education to 

the school only. Though the school has variety of extracurricul ar activities such as the 

rules, ethical principles, life ski ll s, duties and responsibilities (see section 4.1), the 

commitment of the school to enforce some of them seems weak. Most of the rules are 

violated by the students. Similarly, the activities of clubs are nominal. Even though there 

are some clubs which can help students get real opportunity to promote their conduct, 

they are not as such practical so that students learn fi·om them. 

This clearly shows that the school administration is not committed to help students 

develop ethical behaviors. Besides the classroom learning, students can learn good lesson 

outside the classroom when they get a chance to involve in different clubs which are 

effectively functioning. Moreover, the implementation of rules and regulations of the 

school enable students practice and exercise obedience to rules. 

There is no confusion among students concerning ethical behavior. The students do not 

agree with what the teachers, vice principal and parents claiming students' behavior as 

unethical. The understanding of students and adu lts (teachers and parents) on perceiving 

shldents' behavior seems different each other. Students justify that it is the order of the 

day to prevent one ' s rights, to express idea and thought freely. Indeed in a democratic 

system individual rights and freedom are at the center of education and other walks of 
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life. It is un palatable to expect today's students to behave as fanner Ethiopian students 

who had been cultivated to be docile citizens who had been cultivated to be docile 

because today the objective of our education is too produce citizens who are actively and 

responsibly participate in al l national affairs and having all rounded personality. 

However, defending rights cannot be at the expense of di srespecting the common goods 

i. e. the norms, traditions, rules and values of the society. Ignoring responsibility causes a 

great crisis. Whi le we claim our rights we are also responsible for others. This means 

rights and responsibility are inspirable if we are citizens who respect the common values 

of people. 

It can be understood that some students are in a state of confusion to recognize individual 

rights and social standards. We are always li ving in the society and our life depends on 

the society. Every individual is expected to be committed to the common goods of the 

society. If the individual focuses only on his/her right the individual becomes alien to the 

society. The government and teachers blame each other for the uneth ical behavior of 

students. The govenun ent blames teachers for their weakness to carry out thei r 

responsibility i.e. lack of commi tment out cultivate students. On contrary, teachers blame 

the government for its policy and for its earl y wrong politicization of the subject matter 

by giving exaggerated emphasis on the rights of the individual. According to the 

assumption of teachers, the sense of individualism (commitment only to individual 

interest) that has become the domi nant value fo r students today is mainl y due to the 

govern ment's commitment to give much emphasis fo r students' right without paying 

attention for their social responsibility. 

Many people including teachers have critici zed CEE for its unbalanced emphasis for 

social and political values. It was argued that the government is more communicated to 

pol itica l values rather than social ones. The ground for the dissatisfaction of teachers 

seemed this one. 

Indeed, as indicated above, the students have learned defending their rights but they have 

ignored their responsibility and the social values such as respect for teachers, elder, etc. 

This may be as teacher said that much emphasis might be given for defending rights. [n 
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fact, it is difficult to conclude that this change is the influence of CEE because this 

progress may be the overall effect of the education system and other external factors. It is 

because the behavioral change of the learner is not only the single effect of the school 

education but it is an aggregate result of the whole socio - economic and political 

movements. 

Today the education system is quite different from the previous one which was non 

democratic. The overall system encourages students to practice their rights in the 

teaching - learning process. But CEE as a subject is expected to produce all rounded 

citizens. As seen above some students in Kokebe Tsibiha are committed to their rights 

only but not for their duties and responsibilities. So, there is a gap what teachers and 

parents claim and what the students have developed. This may lead to generation gap of 

promoting our own values. 

5.2. Recommendations 

Recently, the government of Ethiopia seems committed to build ethical citizens. The 

change of civic education to CEE, the establishment of Anti - Corruptions and ethical 

commission at Federal level, certain ethical discourses through the government media are 

case points. The government also believes that schools are ideal places to promote 

students ethical conduct and to produce good and visionary citizens. It is also logical and 

practical that the home and the surrounding environment can influence the behavior of 

students greatly as their life is not confined to the school. From this study the following 

can be implied. 

Promoting students ethical behavior can be reali zed when the entire school teachers, the 

principals, the parents and the local community are concerned and committed to work for 

ethical values. 

Especially, the entire school, teachers are primarily responsible for cultivating the 

conduct of students. As discussed many times above, any teacher cannot transfer value 

neutral lesson. Implicitly or explicitly, the teachers convey ethical massage to the 

students by hislher examples /1l10dels, selection of materials, his/her decision , the 
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behavior that shefhe demonstrates, etc. Teachers are also professionall y responsible for 

helping thei r students develop ethical behavior. It is therefore, necessary for all school 

teachers to be aware of their roles to influence the students' moral behavior. 

Teachers should be aware of their roles as they are teachers of behavior for their students. 

Sub-city education office should give tracing for teachers to rai se their awareness and 

build their capacity to teach ethical issues to students. 

CEE teachers should be assigned based on their competence and behavior. As CEE 

teachers are primari ly responsible for teaching ethics, they have to be committed to 

ethical issues by being models for ethical behavior. 

The school needs to strength its relation with PSTA (Parent, Students, and Teacher 

Association) and the school principals should raise awareness of parents conceming thei r 

role to promote the conduct of their children. And the school management should also 

give great attention to the new structure of one to fi ve in students' academic and ethical 

cooperation each other. And it should be on the interest and full cooperation of other 

stakeholders. 

Ethical Education is an ongoing process and needs a joint effort of the school and the 

surrounding community. To effectively realize moral development of students, there 

should be a need for the school to invite well - respected and elderly people from the 

local community. The school needs to have its mechanism and program for such issues. 

The school should create an ethical school environment. The school community should 

respect the rules and regulations of the school firmly. Teachers have to be model s for 

their students by modeling the good behavior and enforcing the rules of the school. 

The school should be committed to effective functioning of different clubs. Students 

should be encouraged and motivated to actively partici pate in clubs so that they can get 

real experi ence to leam ethics. That means students experience responsibility, caring, 

respecting and the like and it should be improved by actively participating in the school 

clubs. CEE teachers and the school principal should give emphasis for effective 

functioning of school clubs. 
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Instead of blaming each other, the teachers and the government (sub-city education 

office) should develop a cul ture of dialogue concerning the conduct of students and 

di scuss the problems whi ch affect students' behavior. Each of them needs to admit their 

weakness and be committed to help students develop ethical behavior. The government 

should be responsible for preventing those factors that affect students' moral behavior; 

especially the prevalence of chewing chat, using drugs and videos needs the intervention 

of the government. Mechanisms should be sought in order to prevent the ever increasing 

of being delinquent in the city, particularl y around the school. And the government 

should evaluate it the continuously. The media can play in promoting CEE as a means of 

cultivating students as ethical behavior by not givi ng more emphasize celebrities who are 

misbehaving because today the media are calling themselves as the forth state and they 

can influence the students accordingl y. 

To sum up, further research on this issue has to be conducted by concerned bodies to 

clearly point out the reason for the failure of CEE to promote the behavior of student in 

understanding of their ri ghts and responsibility and for the development of all rounded 

personality. 
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Guidelines for the Research Participants 

i. Focus Group Discussion for Students 

I. What is your beli ef about the subject of CEE? How do understand it? 

2. What do you feel about the students' moral/ethical behavior today? 

3. How do feel about the role ofCEE to cultivate students' moral/ethi cal behavior? 

4. How do you evaluate the commitments of the school administration and the 

individual teachers to nurture students' ethical behavior? 

5. How do you evaluate the suppoli of parents to school concerning students' 

ethical/moral development? 

6. What are the major ethical Imoral problems of students in yo ur school? 

7. What should be done to alleviate such probl em? Who are the stake holders? 
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ii. Interview Guidelines for the Principal, Teacher and the Expert 

I .. How do you understand ethical behavior? 

2. How do you evaluate the ethical conduct of students today? 

3. How do you evaluate the role ofCEE on shaping the behavior of students? 

4. Do you think that cultivating students' character is necessary? Why? Who should 

be responsible to cultivate the students' character? 

5. How do you evaluate the school administration and governance \11 sharing 

students ' character? 

6. To what extent parents help the school concerning the students' ethical conduct? 

7. Do you think that different subject other than CEE teachers give emphasize for 

ethi cal issues in their instructions well as outside the class room? 

8. What are the major ethi cal problems of students? 

9. What are the mai n factors that hinder character development of students? 

10. What should be done to all eviate such prob lem? Who are the stake ho lders? 
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iii. Observation Guideline for the researcher 

~ Teaching methods used by the teachers 

~ Students activity during teaching- learning process 

~ Students sitting arrangements 

~ Students activity outside the classroom in the school compound 

during schooling time 

~ The role of the school in awareness creation to the school community 

about rules and regulations ofthe school and its implementation 

~ Activities of co-curricular in the school 

~ Parents role in teaching-learning process 
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iv. Interview Guideline for Parents 

I. How do you feel about the character of students today? 

2. Does schooling have helped students develop ethical character? Why? 

3. To what ex tent do you help your children to develop eth ical character? How? 

4. Who should be pri mari ly responsible to culti vate the students' ethical conduct? 

5. How do you evaluate CEE in molding of students behavior? 

6. What are the major ethical problems of students today? 

7. What are the major factors that students character development? 

8. What do yo u suggest concerning promoting students ethical conduct? 

9. What should be done to alleviate such problem? Who are the stake holders? 
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