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Abstract 

The purpose of this study was to find out the factors that affect the development of 

students' speaking skill in classroom interaction. To do this, Methods of Teaching, 

Interpersonal Relations and Affective Elements were the variables selected . 

To obtain the aim , three different instruments i.e. classroom observation, 

questionnaires and interview methods were used. 

Three different Grade 11 sections from different schools were observed. Grade 11 

English teachers in those schools were asked to give their opinion for the questionnaires. 

The English teachers of the observed sections and 5 students from each observed section 

were interviewed. 

The resu lts of the study show: 

Teachers did not balance accuracy and fluency work in classroom interaction. 

They focused more on accuracy work. 

Two teachers were more direct than indirect in their influence in the 

classroom. One was found more indirect. 

71.67% and 71 .1 % of the classroom talk was done by two teachers whereas 

one teacher did 48.33% of the talk. 

Organising group work has not become practical by the majority of the 

teachers yet. 

There was an awareness by both teachers and students that lack of 

preparation from the teacher's side can lead to unfavourable teacher-student 

relation. 

Asking few students only has been found discouraging for the majority. 

66.67% of the students who were interviewed responded that they have been 

deprived of getting the opportunity to exercise oral activities in English in their 

school years up to now. 



What the three interviewed teachers believe about speaking activities 

theoretically and what is seen in the two classrooms practically was 

contrad icting . 

The teacher who graduated recently has relatively shown a better 

communicative approach which helped students to use the language in oral 

activities. 

Based on the findings conclusions have been reached and recommendations are 

given to minimize the problem and develop students' skill that requires to communicate orally. 



CHAPTER ONE 

INTRODUCTION 

This chapter presents the research issue, the objectives of the research , the 

importance of the study, limitations of the study , and definition of terms . 

1.1. The Research Issue 

My long teaching experience in government schools and the different studies 

done on similar issue have convinced rne that second.ary school students' oral 

communication problem in English is still a problem that needs to be studied further. 

As can be seen from related studies, there can be many factors that influence 

the development of students' speaking skill . Studies which are done outside Ethiopia 

and in Ethiopia indicate problems related to the spoken language in different 

aspects. 

From the studies outside Ethiopia for instance, Wilkins (1972:5) associates 

the problem with the traditional approach stating that "Traditionally, in the description 

of language a rnuch higher status was accorded to the written than to the spoken." 

Widdowson (1981 :49) says "students ... with the experience of six or more years of 

instruction in English in the secondary schools, have considerable difficulty in coping 

with language in its normal communication use." 

At home the problem of Ethiopian students with regard to speaking skill in 

English is studied by different researchers . Taddelle (1990:34) raised the problem 

saying that 



Teachers, education officials and employers ... frequently point out 
that students generally have various ... difficulties and their 
comprehension of Spoken English is inadequate. Extremely ... very 
low speaking ability is also a problem which is frequently 
mentioned as being characteristics of the proficiency of quite a lot 
of students . 

Other studies particularly related to secondary schools are also conducted . 

Among these for example, Abdulkadir (1983), studied student-teacher interaction 

in English classes at Grade 12 level. His thesis basically sought to find out the kind 

of frequency of verbal and non-verbal behaviour. His findings show that most of the 

talk was done by teachers and nearly all teachers were direct than indirect in their 

influence. Another study by Tsigeweini (1987) focused on why secondary school 

students lack confidence to speak in English both inside and outside the classroom. 

Her findings show that relationship among students is discouraging and because of 

this students are not courageous to speak English in and outside class room. Mesfin 

(1988) also looked at the major problems that restrain students from using English 

in speech emphasising the problem related to grammatical items that were taught 

at Grade 11 level. According to his findings many teachers and learners obviously 

focus on the structural aspect, and this he says is due to the textbooks which are 

highly concentrated on the grammatical aspect. 

In Ethiopia , English has a major role in Education. It is taught as a subject 

from grade one up to the second year of tertiary education. It is also a medium of 

instruction starting from grade seven. Even though schools in the country have such 

a programme as a whole , there are problems in using the language for oral 

communication . 
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We can see this problem in relation to senior secondary school particularly to 

that of Grade 11 . 

After learning the subject starting from elementary school and after using it as 

a medium of instruction from grade seven, students in senior secondary school are 

expected among other things , to ask and answer questions, to give suggestions and 

discuss with their friends in the classroom, at their level. Since Grade 11 is the third 

year in senior secondary level (according to the present 9-12) secondary school 

education classification in Ethiopia) and one year before completing secondary 

education, at this level one expects practical activities like the ones mentioned 

above. 

If there are not such practices at senior secondary level, then this problem will 

be reflected at the next higher level. As mentioned by Mekonnen (1984:2) for 

instance, it is observed that 'constructing a single correct sentence ... in speech ... is 

a real ordeal for most freshmen. ' 

And from my teaching experience in freshman classes , what Mekonnen 

mentioned regarding speaking is still a problem for most freshman students. Except 

those who have had a better background either in special private schools or at home, 

most freshman students tell that they had no such an opportunity at school. 

On the other hand teachers who teach at senior secondary level are assumed 

as trained professionals who are expected among other things to show their students 

friendly approach, to create a conducive atmosphere in the classroom and to adopt 

suitable method of teaching . The question is then, Have we really found both our 

students and teachers as we have expected them? 

3 
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The problem can be attributed to the traditional approach and other specific 

reasons related to the method and technique of teaching the spoken language, the 

classroom interpersonal relations and affective elements. 

Therefore feeling that the problem is not addressed well in relation to 

classroom interaction, this researcher is interested in investigating the factors that 

influence the development of students' speaking skill under certain variables . 

1.2. The Objectives of the Research 

The main objective of this study is to find out how classroom interaction 

influences the development of students' speaking skill at senior secondary level 

particularly at Grade 11 level. 

Thus the study tries to find out the problems under the variables: Method of 

Teaching, Classroom Interpersonal Relations and Affective Elements which are 

indicated as some of the major factors by different studies. 

After the findings and analysis, the study attempts to come up with 

recommendations based on the conclusions of the findings which I hope can help 

minimize the problem . Along with pointing out problems this study has also the 

objective to recommend strong points from the findings to be used and strengthened 

by others . 
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1.3. Importance of the study 

This study tries to fill the gap that was not seen by others either by grade level 

or by research perspective. For example, Abdulkadir (1983) studied student-teacher 

interaction at Grade 12 level mainly the teacher's behaviour. Mesfin (1988) studied 

Grade 11 and his central point was to look at "The major problems that restrain 

students from using English in speech". 

But this study differs basically in the variables selected where these were not 

mentioned by other researchers in the way I tried to look at them and the study will 

give the possibility to investigate the factors that influence the development of 

students speaking skill under the variables mentioned in the objectives of the 

research . 

Since the contribution of this study is hoped to have effect not only on the 

specific grade level focused on the study, but also both on the lower and the higher 

levels, I feel it has importance in minimizing the problem and in suggesting solutions 

for the development of students' speaking skill in English if recommendations are 

likely to be implemented . 

1.4. Limitations of the study 

This study is limited to three senior secondary schools because of time and 

financial constraints. The sample study is also limited to three Grade 11 sections 

taking one section from each school where the teachers were wi lling to be video 

recorded . 
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1.5. Definition of Terms 

Classroom Interaction is the patterns of verbal and nonverbal 

communication and the types of social relationships which occur within classrooms 

(Richards and Platt 1992:52). 

Interaction Analysis is any of several procedures for measuring and 

describing the behaviour of students and teachers in classrooms. 

a) in order to describe what happens during a lesson b) to evaluate teaching 

c) to study the relationship between teaching and learning .... (Richards and Platt 

1992: 185). 

In interaction analysis, classroom behaviour is observed and the different 

types of student and teacher activity are classified using a classification scheme 

(Ibid) . 

High school or senior secondary school refers to the schools which have 

the level of grade 9-12 according to the present classification of Ethiopian education. 

But both terms mean the same thing (World Education Encyclopaedia 1988). 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

Under this chapter the variables which this research work tries to study will be 

discussed by looking at the different views of some researchers whose studies are 

related to the problem. 

2.1 . The general approach to the teaching of the speaking skill 

Traditionally, the written language had the primacy than the spoken. 

Regarding this Wilkins (1972) says 'Grammars have always been grammars of the 

written language." 

Citing the Bullock Report (1975) , and the Munn and Dunning Reports in 

Scotland (1977) Brown and Anderson (1984) state that in these reports , it is 

suggested that the spoken language be both explicitly taught and assessed . 

There can be different reasons why the written language has been given the 

attention than the spoken language. One of the reasons as mentioned by Rivers 

(1981) Brown and Yule (1983) is, spoken language production, learning to talk in the 

foreign language, is often considered to be one of the most difficult aspects of 

language for the teacher to help students with practical problemsand the teaching 

of the speaking skill is more demanding. 

This approach could not continue as it is . Wilkins (1972:9) tells us the 

contribution of linguistics in redefining the goals that has led to the increase in the 

teaching of spoken language. 
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The teaching of the speaking skill should be considered as one of the valid 

goals and should be implemented in the classroom. The question is Are there 

people who actually believe that language teaching does not only mean teaching the 

written language but it is also teaching the spoken language? According to Wilkins 

(1972) the literary culture which says Grammars have usually been Grammars of the 

written language is widely held by both the more and the less educated . 

Rivers (1989) suggests that 'we must not feel that interaction is some how 

wasting time where there is so much to learn'. She further suggests : 

Unless this adventurous spirit is given time to establish itself as a 
constant attitude, most of what is learned will be stored unused, and 
we will produce learned individuals who are inhibited and fearful in 
situations requiring language use... when utterances are not 
generated to attain communicative goals, they can hardly be 
rewarded by the attainment of such goals, and language learning is 
deprived of its true meaning (Rivers1989:48-49). 

2.2 What is Classroom Interaction? 

2.2.1 Definition 

Different researchers have defined classroom interaction in different ways; but 

their central idea remains the same. 

Richards and Platt (1992) define classroom interaction as the patterns of 

verbal and non-verbal communication and the types of social relationships which 

occur within classrooms. In addition to this, these authors define classroom 

interaction in relation to interaction analysis by saying that it is any of several 

procedures for measuring and describing the behaviour of students and teachers in 

classrooms. They further state that ' In interaction analysis , classroom behaviour is 

observed and the different types of student and teacher activity are classified, using 

a classification scheme' (p.185). 
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Flanders (1970: 1) describes 'Teaching behavior, by its nature exists in a 

context of social interaction . The acts of teaching lead to reciprocal contacts 

between the teacher and the pupils, and the interchange itself is ca lled teaching .' 

In relation to th isMalamah- Thomas (1987:VII ) states: 'whatever pedagogic 

approach is taken , it is the interaction of the classroom, the assumption and 

assignment of different kinds of participant role , which mediates between teaching 

and learning.' 

2.2.2. Different views about classroom interaction analysis 

Flanders' (1970) categories of description for classroom verbal behavior is the 

basis of interaction analysis tradition . Malamah - Thomas (1987) expresses th is 

tradition as 'categories of description which is meant to look at classroom language 

to see what it can reveal about teaching and learn ing processes' . In this process 

according to Malamah -Thomas, use of language is highly observable , where as 

learning is not. 

I 

Flanders elaborates the purpose of the nature of his category system. He 

says that the major feature of his category lies in the analysis of initiative and 

response which is a characteristic of interaction between two or more individuals. 

(For detail description of each category see appendix 0 -1) 

Malamah-Thomas (1987) states the many hundreds of classroom observation 

instruments that exist and says that all of them are essentially adaptations, 

extensions , or simplifications of Flanders ' original categories.' 
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As mentioned above Flanders' Interaction Analysis category system was 

adapted or extended by those who are interested in doing classroom research. For 

instance Moskowitz's (1971) FLINT (Foreign Language Interaction), took Flanders' 

original categories, but with several adaptations and additions to make them more 

relevant to practice in the language classroom.A good example of the FLINT 

extension cited by Malamah-Thomas is that of Flanders' two pupil talk categories 

Response and Initiation . (For detail see Appendix 0 -2) 

Different studies about classroom interaction have taken place. Legutke and 

Thomas (1991) tell us that in the 1970, Black and Butzkam (1977a, 1977b) 

conducted an extensive study of classroom interaction in early high school language 

learn ing in West Germany, which the findings led to distinguish between language 

related and information-related interaction. 

Black and Butzkam propose that, in the interest of developing communicative 

competence, the area of information-related interaction should be extended. This 

exactly indicates the point this study focuses on. 

Allwright (1988) mentions different perspectives on classroom interaction 

which were labelled as the first alternatives to Flanders ; The 'Bellack 

perspective(1966); The 'Barness perspective' (1969) and The 'Conversational 

analysis perspective.' 

Although different perspectives on classroom interaction are mentioned , 

Flanders' adapted version (by Moskowitz 1971) view is found appropriate for this 

research objective . 
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2.2 .. 3. Different activities for classroom interaction 

As Lier (1988) states one of the most important assumptions about interaction 

is that it presupposes participation, personal involvement, and the taking of initiative 

in some way. 

There are different activities in the classroom that take place during 

interaction. These activities can be categorized under two areas, accuracy and 

fluency. Lewis and Hill (1985) give clear pictures of different practices of accuracy 

and fluency: 'Teachers should make clear to their students that in a practice which 

concentrated on accuracy all important mistakes will be corrected .' Moreover they 

say that 'accuracy practices are essentially classroom activities which play the 

emphasis on language learning' (p.36) . 

As stated by Lewis and Hill in fluency practices teachers must not correct 

every mistake, and indeed must positively encourage students to use all means at 

their disposal to get their message across. There is a tendency for teachers to 

believe beginners require only accuracy practices and more advanced students only 

fluency practices. They say this is not true and the best language teaching , offers 

both kinds of practice at all levels. 

Regarding this Byrne (1987: 12) mentions the division of time between 

accuracy and fluency work, saying that at an elementary level one will probably want 

to spend more time on accuracy work, in order to build up the learners' knowledge 

of grammar and vocabulary as quickly as possible. In this case, the classwork focus 

will be more on accuracy work than fluency work. At an intermediate or advanced 

level , Byrne says the teacher will be able to spend much more time on fluency work 

than accuracy work. 
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In the practice of classroom interaction there are two approaches described 

by Byrne (1987:8). These are: 

A 

Whole class 

Teacher controlled 

Accuracy activities 

B 

Pairs and groups 

Learner directed 

Fluency activities 

In Byrne's view 'these key points do not always go together in this way, to 

form a kind of approach to teaching ; and advises that one can use pair work for 

accuracy activities .' 

On the whole, according to Byrne, teachers often favour one approach or the 

other in their classwork. Callahan and Clark (1988) also share the same view. But 

Byrne (1987) says 'there should be a balanced approach .' and this can take place 

as Byrne suggests, through a combination of classwork , pair work and group work. 

There are many different activities for classroom interaction that help develop 

students' speaking skil l. For example Callahan and Clark mention the following list 

as participatory activities : 

Discussion 

Panels 

Symposia 

Debates 

Round tables 

Forums Role playing 

Committees Simulation 

Small groups Brainstorming 

Sociodrama Fishbowl 

Buzz sessions Jury trial 

(Callahan and Clark 1988:2 10) 
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For a brief understanding Byrne (1987) puts summary of activities under 

accuracy and fluency by showing a model of classroom interaction as follows 

Table 2.1: Summary of Classroom Activities as Presented by Byrne (1987:106) 

TEACHER CONTROLLED 

WHOLE CLASS ACTIVITIES 

A a. Drills C. Conversation F 
Games Simulation 

C Controlled conversation Games L 
Listening Story-teUing 

C Listening U 

U 
B. Exercises D. Discussion E 

Controlled conversation Games 

R 
Role play Role play 

N 
Games Project work 

A 
Questionnaires Listening 

C Listening 

C Pair work <- Group work y 

y 

LEARNER DIRECTED 

The familiarity of these activities according to Callahan and Clark and Byrne 

as well , depends on the level , task or interest of each class. 

2.3. The Variables of Classroom Interaction that Influence the 

Development of Students' Speaking Skill 

There can be different variables, but for the main purpose of this study the 

following are the major ones which are focused on. 

2.3.1. Method of teaching 

Different researchers in the field of teaching in general , language teaching in 

particular, argue that the teacher's skill-full teaching method plays a great role in 
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creating a suitable classroom climate, For example Allwright (1988) says 'In a foreign 

language class , inh ibition and fear of participation may be experience unless the 

teacher is highly skilful and sensitive to his own teaching behaviours.' 

This idea is supported by Rivers: 

Teacher-directed and dominated classrooms cannot, by their 
nature, be interactive classrooms, & this is what language 
teachers need to learn. Interaction can be two-way, three way, or 
four-way, but never one way (Rivers 1987:9) 

These general ideas lead us to some of the variables of classroom Interaction 

that influence the development of the speaking skill under method of teaching . 

2.3.1.1. Presentation of the Lesson 

How does the teacher present the lesson? Does he take much of the talk 

share? How does he behave when he teaches? These and other re lated ideas can 

be mentioned briefly. 

Allwright and Bailey (1994) state a good teacher. ' ... Being a good classroom 

teacher is-being alive to what goes on in the classroom , alive to the problems of 

sorting out what matters, moment by moment, from what does not. ' (Allwright and 

Bialey 1994:XVI Preface) . 

This implies a teacher should always be alive in what goes on in the 

classroom and adjust his teaching accordingly in presenting the lesson. As Rivers 

(1987:6) says 'teachers should not be looking for the one best method for teaching 

languages (or helping students learn languages),' but rather she advises to look at 

the most appropriate approach, in a particular case. 
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Discussing the ultimate goal of language learning , Widdowson (1978) states 

that ' it will be generally acknowledged that the ultimate aim in language learn ing is 

to acquire communicative competence.' 

If we want classroom interaction develop students' speaking skill, in 

presenting the lesson as indicated by Howe, oracy should be seen not as instead 

of other activities, but as one of the number of ways of helping pupils to make and 

communicate meaning. To do this Howe (1994), Tudor (1996) suggest that teachers 

will need to be flexible to allow talk for individual , pair, small-group and whole class 

activities . This flexibility as to these researchers , would be both to plan for such 

activities and adapt what they are doing when the occasion arises. 

The aim of presenting the lesson in a flexible way has to be clear that it is not 

to create perfect English speakers. But as Harmer (1983) expresses, it is to use the 

tool of the English language to communicate .' 

Of course at an early stage of the learning process, as stated by Harmer, 

students will have only a limited amount of English at their command . It is at th is 

point Harmer emphasises that 'It will be the job of the teacher to make sure that 

students can communicate with this limited amount of English .' 

Holliday (1994: 161) argues that achieving an appropriate methodology 

depends on learning what happens between people in the classroom. This has 

similarity with what Harmer says also: 

The teacher needs to know and recognize different teaching 
techniques & stages. He needs to know the difference between 
accurate reproduction and communicative activities so that he does 
not, for example act as a controller in both cases (Harmer 1983:223). 
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Designing communicative tasks will help students to get the opportunity to 

participate and then develop their speaking skill. It would be appropriate to conclude 

this section by citing what Legutke and Thomas describe about communicative tasks: 

'First and foremost , communicative tasks are under the control and initiative of the 

teacher who selects them, sets the aims of the activity, states them , and moderates 

their effects and outcomes'(Legutike & Thomas 1991 :54). 

2.3.1.2. Classroom Organisation 

In order to facilitate the development of students' speaking skill classroom 

interaction activities have to be run under effective classroom organisation . 

Harmer (1983) , discussing the importance of classroom management states 

that 'the well-prepared teacher will have good classroom management skills.' As to 

Harmer this kind of teacher will have the ability to adopt a number of different roles, 

and will also have the ability to use different student groupings, which will enable him 

to maintain good discipline (p .233) . 

Different researchers teach that the effective way to make students use the 

language is to organise them in groups. Among these are for example (Broughton 

and Brumfit 1980 Harmer 1983; Rivers 1987; 'Challahan and Clark 1988 and Nunan 

and Lumb 1996) .. 

Philips who first proposed the concept participation structure (1972) as quoted 

by Lier (1988: 168) demonstrated a good example how organising students in group 

motivates participation. 
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Although it is repeatedly said that in classroom organisation , organising group 

work is effective for a free participation, there are different views regarding the 

number and composition of group members. 

Byrne (1987:75) says 'There is no magic number for groups, but four to eight 

students in each is a good general guide. 

Harmer (1983) has similar view with Byrne but he says this is not always the 

case and a lot depends on the activity being performed . 

According to Legutke and Thomas (1991) researchers agree in general that 

the composition of the small group has a decisive impact on its effectiveness as a 

framework for learning. But these authors say that only Nuhn (1982) and Neuman­

Zockler (1980) comment on this issue in greater detail by revealing their criteria for 

grouping . Both Nuhn and Neuman-Zockier accept the heterogenous group deriving 

from careful analysis of the teacher. 

Regarding group formation Callahan and Clark (1988) state the following: 

Under most circumstances, the results of group work will be more 
productive if students can participate in groups of their own 
selection. However there will be times when you will wish to 
assign students on the basis of some criterion . A student's self 
selection over many months may not have included a certain kind 
of group process of project. 

(Callahan and Clark 1988:225) 

For the purpose of this study the interest is whether the teacher uses group 

work or not and to see how he organises. 
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2.3.1.3. Error Treatment 

In the teahing and learning process it is expected that errors can occur. One 

can learn from his mistake and improve his knowledge. But as expressed by 

Littlewood (1984), 'Errors have traditionally been regarded as signs of failure on the 

part of both the teacher and the learner. Because of this , making errors has led to 

a sense of demoralisation'. Now, however, as Littlewood further states 'we realise 

more clearly that they represent the normal stages in the development of 

communicative skills' (1984:95). 

Nunan and Lamb (1996:68) strengthen this idea indicating that 'more recently, 

the view has emerged that making mistakes is a healthy part of the learning process.' 

Correcting a student before giving him enough time makes a student lack an 

opportunity to correct himself and the teacher's intervene would undermine the 

communicative purpose. Regarding this point common view is shared by (Rivers 

1978, 1981 ' Harmer 1983 and Lier 1988). 

That means during real interaction in the classroom the teacher has to accept 

all kinds of opinion, and be tolerant of errors the student makes while attempting to 

communicate . 

2.3.1.4. Teacher authority Versus learner autonomy 

When we mention teacher authority versus learner autonomy it directly or 

indirectly can be related to the teacher and learner roles . Nunan and Lamb (1996) 

show this implication as follows: 

The roles which teachers and learners choose to adapt, or have 
forced upon them by institutional constraints, curricular exigencies, 
or classroom material and tasks, will have a critical beating on 
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classroom atmosphere, patterns of interaction , and ultimately student 
learning (134) . 

Different authors can use the term 'autonomy' in different interpretations. For 

example , Holec (quoted by Tudor) (1996) describes this term as 'it refers to various 

forms of independent or self directed learning involving limited teacher intervention, 

generally outside a traditional classroom setting .' Holec says also 'In a qualitative 

sense, autonomy relates to notions of awareness of learning goals, participation in 

decision making, and personal assumption of responsibility' (1996: 17 -1 8). 

Since this study focuses on the development of students' speaking skill the 

first meaning will be the concern. Thus when we say learner autonomy, in Tudor's 

expression , it is 'for helping learners to interact with their language study in self-

directive manner.' 

In the classroom interaction as pointed by Flanders (1970) how the teacher 

uses his authority influences a pupil's independence and his feelings about trying to 

become more independent. Comeau (1987) says that 'The instructor-to-student 

relationship , unlike the student-to student one, is based on superior knowledge and 

authority' . 

Teacher authority versus learner autonomy, as one of the problems that is 

likely to appear in the classroom and which may affect interaction , is also discussed 

by Widdowson as follows: 

The dual functioning of the classroom encounter has a bearing on 
two related issues which are permanent in present debate in our 
profession. One of this is teacher authority. The other is learner 
autonomy. It is important to realize that the exercise of authority in 
interaction is different from the exercise of authority in transaction. 

(1990: 187 -8) 
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As to Widdowson, ' In interaction, the teacher as a 'professor' claims a 

superior and dominant position by virtue of a role which has been socially ascribed 

to him or her.' He further expresses that the teacher as enseignent exercises 

authority in transaction by virtue of the achieved role of expert.' 

As oppose to teacher's authority, Widdowson argues that learner autonomy 

has its interactional and transactional aspects . ' In the transaction of language, 

learner autonomy is really only exercised within the limits set by teacher authority; 

therefore it is necessarily restricted ' and in the interactional autonomy that needs a 

careful handling he mentions group work as an example. 

According to his study and evaluation , there are obvious dangers in allowing 

groups to exercise a genuine interactional autonomy, but argues on the other hand 

that 'This should not be taken as a recommendation that all interactional autonomy 

should be suppressed, but only that it should be subject to careful consideration ' 

(P .188). 

Learner autonomy in group-oriented activity is also viewed by authors like 

Legute and Thomas (1991) . Accord ing to these authors 'teacher guidance and 

learner autonomy are two inseparable components of a task-based language 

classroom ' But they express also that ' ... Indeed , the communicative classroom is by 

nature a group-oriented entity in that it focuses on how individuals can express 

themselves. '(1991 :246). 

2.3.2. Classroom Interpersonal Relations 

In describing a classroom picture , Widdowson (1990) says that 'The 
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classroom should not just be perceived as physical surroundings on ly; but also 

conceived as social space.' He calls the nature of teacher and learner role the 

sociology of the classroom , 

Broughton and Brumfit (1980:22) discussing the nature of social interaction 

taking place in the classroom ask the following questions; 'what is the general 

atmosphere of the class? What is the relationship between the pupils and the 

teacher? Between pupil and pupil? Is the interaction teacher dominated?' These 

questions help us know the nature of social interaction taking place in the 

classroom, 

2.3.2.1. Teacher-Student Relation 

What a teacher does in a classroom has an influence on his relation with the 

students, Since the study is about secondary school teaching, it would be 

appropriate to mention what Clark and Starr (1967) wrote about Teacher personality 

and classroom Atmosphere' in secondary school. They say that the personality of 

the teacher does much to create the atmosphere of the class , In their expression, 

'Teachers who rub pupils the wrong way, who don't like adolescents, who are 

inconsiderate, unhappy, and lack sense of humour are likely to have disturbances 

in their classes' (1967:79), 

On the other side the teacher who can create a feeling of rapport with his 

pupils, these authors say, usually has little difficulty, 

Rivers (1981 ,1989) comments that 'For natural use of any authenticity, the 

old, time honoured authority structure of teacher and student relations has to be 

broken down, and a relation of acceptance and equality established for which many 
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teachers are not emotionally ready'. She emphasises that 'There must exist a 

relationship of acceptance and equality between student and teacher and between 

student and student if any genuine interaction is to take place.' She says 'Trust and 

confidence are the key words' (1981 :52). 

What Rivers emphasises 'Trust and confidence' is also given a significant 

place by Clark and Starr. (1967). They express that 'since secondary school pupils 

are not children, although their actions will sometimes be child like, the teacher has 

to show them that he has confidence in them. They further state that 'The teacher 

should also try to make the classroom a friendly place by his actions, rather than by 

his words' (1967:81). 

In order to help students during fluency work in classroom interaction 

8yrne(1987) suggests how a teacher must behave with his students : 

You can interact with the students, ... talk to the students ... listen and 
respond to their ideas. You can tell them jokes and stories, and get 
them to do the same .... on these occasions you mustn't behave like 
a teacher-otherwise the students won't want to talk to you or to talk 
to one another while you are there (1987:54). 

2.3.2.2. Student-Student relation 

The interpersonal relation in the classroom is not only teacher-student 

relation . As described by Comeau (1987) there are two major types of classroom 

interaction student-to-student and instructor-to-student and further states that; 

'Student-to-student interaction is based on peer relationships; and this allows the 

maximum degree of communication.' 

Malamah-Thomas (1987) has the same view indicating when and in what 

condition people communicate easily. As she suggests 'when people have little in 
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common with each other. they communicate only with difficulty.' Students can then 

communicate with less or no difficulty when they have good intimacy among 

themselves.' From Malamah-Thomas' idea it can be understood that the relation 

within the students themselves can be a factor that may influence interaction in the 

classroom . 

2.3.2.3. Discipline 

There is a particularly difficult problem in teacher-pupil relations at secondary 

school . This problem as to Clark and Starr(1967) is, the pupils who 

develop a crush on the teacher. They advice that 'It is needless to say the teacher 

should avoid emotional involvement with any pupil .' 

Adolescents as described by Harmer (1983) 'are perhaps the most exciting 

students to teach , but they can also present the teacher with more problems than 

any other group' (p.7) .ln Harmer's words adolescents are often brittle. According to 

him 'The teacher should never forget that adolescent needs to be seen in a good 

light by his peers' (Ibid) . Similarly Clark and Starr(1967:76) also say that any threat 

to a pupil's security may lead to undesirable behaviour. 

Nunan and Lamb (1996) in their discussion about dealing with behaviour 

problems state that the first thing that needs to be said on the matter of student 

behaviour is that prevention is better than cure . . 

Harmer (1983) sees three possible reasons for discipline problems: the 

teacher, the students and the institution. According to Harmer among the three 

reasons that he mentions, the behaviour and attitude of the teacher is perhaps the 

single most important factor in a classroom , and this can have a major effect on 
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discipline. Therefore Harmer suggests that teachers should not probably do the 

following if they want to avoid problems: 1.Not to go to class unprepared , 2. Not to 

issue threats and 3.Not to give boring classes(1983:210-11) These points help 

teachers to ease discipline problems. If discipline problems are avoided, the 

classroom climate can be suitable for interaction. From the different views, 

mentioned above Harmer's suggestion, are more appropriate points for this study. 

2,3.3. Affective Elements 

Factors that affect classroom interaction and influence the development of 

students' speaking skill have to be taken into consideration for a better learning 

outcome. 

Stern (1983) says that affective and personality factors have received much 

less attention. But he stresses that 'any language teacher-and for that matter, any 

learner-can testify that language learning involves strong positive and negative 

emotions'( 1983:375). 

Understanding the problem of affective elements, Rivers (1989) expresses 

that 'sensitive teachers have always recognized the very important role tension , 

anxiety, and emotion play in communicating in a second language' (1989:22). 

Rivers further states, 'unless students feel at ease with their teacher and their 

fellow students, and relaxed within themselves, they withdraw from expressing what 

they really think in an other language as they would in their own'(lbid). 
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2.3.3 .1. Environmental Factors 

Environmental factors, be it at home or at school have direct or ind irect 

influences on learning . This is true of classroom interaction in influencing the 

development of students' speaking skill. As Malamah-Thomas (1987) expresses let 

alone the nearest environmental area, even 'a country's climatic and economic 

status has an important effect on what goes on in the individual classroom .' 

Describing the influence of environmental factors Stern (1983) states: 

... the home influences motivation and there by indirectly affects 
achievement; 'Children with parents in higher status occupations 
receive greater parental support when they approach new learning 
experiences than do those with parents in lower status occupations.' 
This pattern of results is accentuated as students proceed through 
the educational system (1983:270) . 

Allwright and Bailey (1994: 180) quoting Hines (1967) state three possible 

sources of emotional information which result in different roles that an individual may 

take , two of them being the 'parent'-those memories, rules and values learned in 

one's childhood and associated with authority figures ; and the 'child'-the memories 

and feelings associated with childhood dependency; in which these environmental 

factors can influence the classroom interaction . 

2.3.3.2. Emotional Factors 

Emotional factors like motivation , attitude and anxiety have influence on 

classroom interaction where this influence can also be reflected in developing 

students' speaking skill. Since attitude and motivation directly or indirectly relate to 

each other it has been tried here to see them together. 
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2.3.3.2.1. Motivation and Attitude 

Harmer (1983) describes motivation as some kind of intemal drive that 

encourages somebody to pursue a course of action. According to Harmer motivation 

is of two types extrinsic motivation, which is concerned with factors outside the 

classroorn, and intrinsic rnotivation which is concerned with what takes place in the 

classroom. 

Nunan and Lamb (1996:209) stating the high correlation of most studies 

report between motivation and achievement tell us that this correlation is taken as 

evidence that a highly motivated student will do well in school. But they argue that 

the relation may be in the opposite direction from that which is commonly assumed. 

As mentioned by Nunan and Lamb,(1996) Gardner and Lambert (1972) state 

that there are two types of motivation, instrumental and integrative motivation. 

It seems that Gardner and Lambert have reached a conclusion that 

integratively motivated learners wi ll do better than instrumentally motivated learners. 

Littlewood (1984:53) argues the primacy motive for learning a language is that it 

provides a means of communication . He further states 'A person is ... most likely to 

be drawn towards learning a second language if he perceives a clear communicative 

need for it' (Ibid). 

Nunan and Lamb(1996) say 'Attitudes toward the target language will also 

be coloured by the environment in which the learning takes place. Citing an 

important example they further discuss 'Foreign language teachers working in high 

schools often complain about the difficulty of motivating their students because the 

students have no immed iate need to use the language' (1996:216). Thus Nunan and 
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Lamb conclude that negative attitudes develop because the students see the subject 

as irrelevant. 

With regard to the teaching method of communicative efficiency, motivation 

plays a great role. This fact is stated by Harmer (1983) as follows: 

.... And the fact that communicative value is being taught does not 
necessarily make the methodology communicative if there is an 
emphasis on controlled accuracy work... The method by which 
students are taught must have some effect on their motivation. If 
they find it deadly boring they will probably become de-motivated 
whereas if they have confidence in the method they will find it 
motivating (1983:5). 

Adding to what has been discussed so far Allwright and Bailey (1994) also 

show that motivation matters in the classrooms. As to them the most motivated 

learners are likely to be the most receptive ones, at least as long as the teaching 

meets their needs. From the objective of this study, how students are motivated in 

the classroom will be the main focus as indicated by Harmer (1983) and by Allwright 

and Bailey (1994). 

2.3.3.2.2. Anxiety 

The term anxiety itself may not create a good feeling when one comes across 

it. People may associate it with things that have negative effects. Allwright and 

Bailey (1994:172) understanding this say that ' .. . despite the unpleasant association 

we may have with it, it is not necessarily a bad thing in itself They put the different 
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types of anxiety that researchers have distinguished by labelling them as 'debilitating 

anxiety' which gets in the way, facilitating anxiety' which actually helps people do 

better than they might other wise. Debilitating anxiety they describe, 'can create a 

state of fear .. .. being reluctant to participate in classroom activities'(lbid). 

In relation to this, Allwright and Bailey state that 'as one might expect, the 

more anxious learners are, the less likely they are to do well at speech kills .' 

Moreover as one factor of anxiety in the classroom they comment that the teaching 

method itself may lead to learner anxiety. Supporting this Tudor (1996) says 'It is 

generally accepted that certain aspects of language learning can generate 

anxiety.'Quoting Scovel, Tudor writes that 'Anxiety is one of the more complex and 

elusive affective variables in L2 learning' (1996: 1 06) .Gardner quoted by Rivers 

(1989: 1 09) speaks of anxiety in the language class as one of the hindrances to 

motivation and achievement. 

Up to a point, says Scovel quoted by Spolsky (1989: 113-114) 'an anxious 

learner tries harder; beyond this level , anxiety prevents performance.' This idea is 

also confirmed by Littlewood (1984) expressing that 'If anxiety rises above a certain 

level, it is an obstacle to the learning process.' 
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Littlewood describing the typical language classroom states that 'learners are 

often asked to perform in a state of ignorance and dependence which may engender 

feelings of helpless.' He further comments this .. .'Most of them do not possess the 

linguistic tools to express their own individuality. In any case, there is usually little 

opportunity for this since the interaction is dominated by the teacher' (1984:58) . In 

relation to this Allwright and Bailey say 'If a learner is particularly shy or anxious, 

teachers may have to work towards a generally more relaxed atmosphere before 

they can expect the learner to be willing to speak in public' (1994:20) . 
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CHAPTER THREE 

METHODOLOGY 

In this chapter the research instruments and how they were administered, the 

sources of the data and how they were selected and the procedures followed to 

collect the data will be shown. 

3.1. General Procedure 

The following were the procedures followed : 

3.1.1. Selection of instruments 

3.1.2. Conducting a pilot study 

3.1.3. Evaluation of the instruments 

3.1.4. Conducting a survey of the main study 

Using the instruments classroom observation , questionnaires and interview, 

a.pilot study was conducted. The piloting helped to improve some of the questions 

set for this purpose. This improvement has facilitated to conduct a survey of the 

main study. 
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Using these three instruments (i.e. classroom observation, questionnaires and 

interview) was important: 

a) They wi ll give the researcher a better picture by supporting each 

Other b) A result may be obtained in one method in which it may be 

lacked in another. 

3.2. Data Collection 

In order to facilitate the data collection , schools were selected based on the 

willingness of the school administration and the teachers. 

From the government schools I contacted, three teachers form the following 

schools were willing to be video recorded . 

The Schools are: 

1. Ethiopia Tikdem Senior Secondary School 

2. Higher-12 comprehensive secondary school 

3. Tikur Anbessa Senior Secondary School 

From the statistics of Region 14 Education Bureau, it is discovered that there 

are 25 senior secondary schools. From th is total number these schools cover 12%. 
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In order to see how their experience in relation to current knowledge of 

teaching methodology can influence classroom interaction in their respective classes 

the classes observed were selected on the basis of the teachers ' year of university 

graduation. 

3.3 Subjects 

The subjects were 204 students and 10 teachers. There was less number 

of students than mentioned above when questionnaire was administered. 

The distribution for each school and is as follows: 

Table 3.1:- Number of students who were sources of the data 

No 
Name of the Number of Sections Number of Number of Inter· Remark 

school Sections observed students during Students during viewees 

observation question·naire 

1 Ethiopia 7 ll -F 75 68 5 

Tikdem 

2 Higher-12 12 11 -06 52 45 5 The 

students in 

this section 

are all girls 

3 Tikur 7 11-07 77 73 5 

Anbessa 
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Table 3.2- Number of teachers who were sources of the data 

No 

1 

2 

3 

Name of the Number of Sections 

school Grade 11 Observed 

teachers 

Ethiopia Tikdem 4 11-F 

Higher-1 2 3 11-06 

Tikur Anbessa 3 11-07 

3.4. Instruments 
"­

Classroom Observation 

Teachers Inter· Year of Remarks 

Observed viewees University 

gradual·ion 

1 1 1992 

1 1 1997 

1 1 1982 Only 1 year 

leltlor 

pension 

A two-round visit was done to each class to be observed before the final 

observation to create familiarity with the students and the teacher in each class. 

The observation was video and audio recorded in the actual teaching-Ieaming 

process and was analysed based on the FLINT (Foreign Languages and Interaction) 

Classification scheme which is adapted from FIAC (Flanders interaction Analysis) by 

Moskowitz (1971) . 
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There are different matrices to ana lyse classroom interaction. Nevertheless, 

as Flanders (1970:77) expressed .. .'anyQ.F(e method of tabulation will not be equally 

appropriate to all problems. 

I found Table 2-2 Tallying Hash Marks by categories from Flanders (1970:38) 

(see Appendix D-3) and the categories from Moskowitz's (1971 ) FLint system which 

is adapted form FIAC (Flanders interaction Analysis) (see Appendix D-2) appropriate 

models that suit my purpose. Whenever I felt it is appropriate, I have tried to show 

the teacher-student and student-student interaction with a different figure which I 

hope can give a clear picture of the classroom interaction. The average time for 

coding every classroom event was three seconds. 

Questionnaires 

Two sets of questionnaires 1 for students and 1 for teachers were designed 

in terms of the nature of the research . 

The set of questionnaire designed for students was written in Amharic in order 

to avoid communication barriers. The teachers ' questionnaire was written in English 

The language used in both cases was plain . 
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Since the purpose of constructing questionnaire is to translate the objectives 

of investigation, care has been taken as much as possible in designing the 

questionnaires. 

Lesson gained from the pilot study has helped to select the type of 

questionnaire to be administered. Based on the indications of the result of the pilot 

study, the Likert scale has been found a motivating technique for measuring the 

respondents' reactions to the main study. 

The questionnaires were administered to all Grade 11 English teachers and 

to students in the observed sections in the schools where the research took place. 

But as mentioned in 3.3. the number of students in each class was less than the 

number of students in the observation time. 

Interview 

In order to give the interviewees a degree of power and control over the 

course of the interview, and to give the interviewer a great deal of flexibility as stated 

by Nunan (1992), semi-structured interview type has been preferred in designing the 
.--

questions. There were 3 questions for students and 5 questions for teachers . 

The teachers selected for the interview were those who were observed, 

because the interview would give the researcher the chance to raise questions from 

the classroom observation. 
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In selecting students' interviewees from each selected section that was 

observed, a ranking system or in Moser and Kalton 's (1971) term hierarchy of 

sampling was used. Roughly high, average and low category was used to select 

students for this purpose. Thus representatives from each section were as follows: 

From the section of 45 students 

High ranks 

Average ranks 

Low ranks 

1 - 10 = 2 students 

13 - 33 = 2 students 

34 - 45 = -.1 student 

5 students were representatives of this 

section. 

From the section of 68 students 

High ranks 

Average ranks 

Low ranks 

1 - 10 = 2 students 

24 - 44 = 2 students 

45 - 68 = 1 student 

5 students were the representatives 

of this section 
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From the section of 73 students 

High ranks 

Average ranks 

Low ranks 

1 - 10 = 2 students 

27 - 47 = 2 students 

48- 73 = 1 student 

5 students were the representatives 

of this section 

The reason for using the rank ing system is to have a fair distribution of 

representation. But within the category of the ranked groups, anyone from the 

members who raised their hands was selected randomly. 

The interview with the students was held in Amharic. 

In general to collect the data for this study 

9 statements for teachers' questionnaire 

9 statements for students' questionnaire 

3 questions (Semi-structured) for students' interview 

5 questions (Semi-structured) for teachers' interview 

20 interaction categories for classroom observation were used to 

elicit responses and reactions from students and teachers. 
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Note :- For a better sequential comparison in the analysis, codes are given to 

the schools or classes that were studied as follows: 

School A or Class A means Tikur Anbessa 

School B or class B means Higher - 12 

School C or class C means Ethiopia Tikdem. 
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CHAPTER FOUR 

FINDINGS AND DISCUSSIONS 

In this Chapter, the data under each variable and the discussions of the 

findings will be presented. 

4.1. Method of Teaching 

Grade 11 teachers from three high schools were asked to give their reactions 

to statements 6 and 7 in the questionnaire that were designed to investigate different 

interaction approaches. 

Statement 6 - Teaching the whole class together is a better approach for 

classroom interaction because it helps to teach grammar, vocabulary and 

pronunciation and also to correct students' errors. 

Statement 7 - Organising a class in pairs or in groups for speaking activities 

is impossible because it is not convenient. 

The responses are shown in the following tables. 

Table 4.1: Whether classroom organisation is teacher fronted or student-

centered approach during interaction for School A. 

Strongly Agree Have no Idea Disagree Strongly 
Agree Disagree Total Number 

Statement of 
Number of Number of Number of Number of Number of Respondents 

Respondents Respondents Respondents Respondents Respondents 

6 2 1 3 

7 2 1 3 
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As it can be observed from the table it seems that for both statements two 

teachers prefer a whole class approach better than organising pair and group work 

and only one teacher seems to prefer the pair and group work approach . 

Table 4.2: Whether the classroom organization is teacher fronted or student-centred 

approach during interaction for School B. 

Strongly Agree Have no Disagree Strong ly 
Agree idea Disagree Total number 

Statement of 
Number of Number of Number of Number of Number of respondents 

respondents respondents respondents respondents respondents 

6 3 3 

7 1 2 3 

The figures in table two seem to suggest that all the 3 respondents disagree 

with the whole class approach. If we lump both the disagree and the strongly 

disagree together none of them seem to be in favour of the teacher fronted 

approach. 

Table 4.3: Whether the classroom organisation is teacher fronted or student-centred 

approach during interaction for School C 

Strong ly Agree Have no Disagree Strongly 
Statement Agree idea Disagree Total number 

of 
Number of Number of Number of Number of Number of respondents 

respondents respondents respondents respondents respondents 

6 2 2 4 

7 1 1 2 4 

Here the result suggests, except 1 teacher, the remaining 3 disagree with the 

whole class approach. 
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When we take the overall total response of the teachers in all the three 

schools the results are as follows : 

Table 4.4: Whether the Classroom Organization is Teacher Fronted Or Student-

centred Approach During Interaction for Schools A, Band C. 

Strongly Agree Have no idea Disagree Strongly 
Agree Disagree Total number 

Statement of 
Number of Number of Number of Number of Number of respondents 

respondents respondents respondents respondents respondents 

6 2 6 2 10 

7 3 3 4 10 

Table 4.4 shows that the majority of the respondents do not prefer the whole 

class approach. 

In relation to this, in the interview 3 Grade 11 teachers were asked about the 

language activities they use to help students use English orally in the classroom (see 

question number 2 in Appendix B-1). 

1 teacher from school A said there is no practical activity that enables the 

students to get the opportunity to speak in the classroom. Another teacher from 

school B said debating, story tell ing and group discussions are used. The remaining 

teacher from school C said story telling, reporting about the weekends and ro le plays 

are employed. 

On the other hand, five students were interviewed from each school to 

confirm how they practise speaking activities in Eng lish in the classroom. 
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Out of the 15 respondents 9 of them said by question and answer, 1 said by 

talking to each other and to the teacher, and the rest 5, all of them from the same 

school (School C) said through conversation and drama. These responses seem 

to suggest that classroom activities are dominated by the teacher where students are 

restricted to questions and answers only. 

To strengthen this evidence it was felt appropriate to mention what a student 

in one of the three schools suggested when he was interviewed. In the interview one 

of the questions was 'Why do you fear to speak in English in the classroom? And 

another question was 'In your opinion , what are the students' problems to speak in 

English in the classroom?' So as mentioned above one of the respondents gave the 

same answer for both questions which is related to the interaction approach. 

According to the student the main reason is lack of balance of teaching i.e . both 

grammar and conversation should be practised. If a student does not get the chance 

of practising conversation and learns grammar only, he wi ll fear to speak infront of 

the class'. (see Appendix. 8-4-3 answer for question number 2). 

Practical activities in three different sections from three different schools were 

observed. Regarding interaction activities the following data were gathered which 

will help us to know whether the class was mostly teacher controlled or learner­

centered . 
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Table 4.5: Classroom Interaction Analysis for Class A Based on the Flint System. 

..I< Categories Total Tallies Percentage 
2 
Q; 

.£: 

" ell 
4. Asks questions 12 11 .32 ~ 

8. Student response specific 28 26.41 
..I< 

]i 
8a Students response choral 1 0.94 

C 
OJ 
"0 

9.Students response open-ended 0 0 ::l 

iii initiated 

As table 4.5 indicates, most of the activities were done in question and 

answer between the teacher and the student. From 28 tallies under student's 

response specific, 20 of them were used student-to-student, but it is not open-ended 

or initiated. It is a reading aloud (reading a dialogue) which is controlled by the 

teacher. No initiated talk has been observed in this classroom. 

Table 4.6: Classroom Interaction Analysis for Class B 

..I< Categories Total Tallies Percentage ]i 
~ 

OJ 4. Asks questions 11 1 23.97 .£: 

" ell 

~ 

'" 
8. Student response specific 55 11 .88 

]j 
8a Students response choral 45 9.72 

C 
Q) 
"0 9. Students response open-ended! initiated 0 0 :J 

iiJ 

The figures in table 4.6 show that there were a lot of question and answer 

activities which were very short as seen in the classroom. From the overall tallied 

classroom interaction activities (see Appendix c-2) students share were only 21 .58%. 
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Of this 21.58% there was no student response open-ended or initiated. This 

suggests the interaction was dominated by the teacher. 

To compare and contrast students ' open-ended or initiated responses with 

classes A and B table 4.7 shows us the result of the classroom interaction analys is 

in Class C 

Table 4.7. Classroom interaction analysis for Class C 

"" Categories Total Tallies Percentage 2l 
~ 

OJ 
4. Asks questions 98 18.14 .I:: 

" '" ~ 
-'" 8. Student response specific 8 1.48 
~ 
C 8a. Students response choral 10 1.85 OJ 
'0 
:::l 

i'i5 9. Students response open-endedl 189 35 
initiated 

The interaction in Class C shows that there were students' initiated responses 

were not seen in classes A and B. From the total tally of the classroom interaction 

in this class this takes 35%. Another different thing in Class C is that from 189 

tallies of students' open-ended and initiated responses 67 tallies were student - to 

- student interaction which means 12.40% of the total tallies in Class C classroom 

interaction. Compared with the other two classes this suggests there was a better 

conducive atmosphere for classroom interaction. There were only 8 specific and 10 

choral responses in this class. 

The general picture of the three different classes regarding asking questions 

and students responses is given in table 4.8. 
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Of this 21.58% there was no student response open-ended or initiated. This 

suggests the interaction was dominated by the teacher. 

To compare and contrast students' open-ended or initiated responses with 

classes A and B table 4.7 shows us the result of the classroom interaction analysis 

in Class C 

Table 4.7. Classroom interaction analysis for Class C 

"" Categories Total Tallies Percentage ]i 
~ 

Q) 

4. Asks questions 98 18.14 L: 
() 

'" ~ 
"" 8. Student response specific 8 1.48 ]i 
C 8a. Students response choral 10 1.85 Q) 
"0 
:::J 

Ui 9. Students response open-ended! 189 35 
initiated 

The interaction in Class C shows that there were students' initiated responses 

were not seen in classes A and B. From the total tally of the classroom interaction 

in this class this takes 35%. Another different thing in Class C is that from 189 

tallies of students' open-ended and initiated responses 67 tallies were student - to 

- student interaction which means 12.40% of the total tallies in Class C classroom 

interaction. Compared with the other two classes this suggests there was a better 

conducive atmosphere for classroom interaction. There were only 8 specific and 10 

choral responses in this class. 

The general picture of the three different classes regarding asking questions 

and students responses is given in table 4.8. 
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Table 4.8: Classroom Interaction Analysis for Classes AJB/C. 

-'" Categories Total Tallies Percentage l'i 
~ 
Ql 4. Asks questions 221 19.92 .c 
u 

'" ~ 
-'" 

8. Student response specific 91 820 
l'i 
'" c 8a. Students response choral 56 5.04 
Ql 
"0 9. Students response open-ended! initiated 189 7.04 ~ 

U5 

As can be observed from table 4.8, except category 9 which was the 

exercise of one class as mentioned in table 4.7, the rest of the students' responses 

in the other two classes were mainly teacher controlled with no single student-open­

ended and initiated responses. 

From the classroom observations that were done in Classes ABC (see 

Appendix C-1, C-2, C-3)) the students in Class C were able to use open-ended and 

initiated responses and to participate freely. This was because of the activities that 

helped students to get the opportunity to speak (there was language game and role 

play) and the teacher's non-authoritarian approach which was based on motivating 

his students. 

The responses to student questionnaire based on statement 6 are indicated 

in table 4 .9. 
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Statement 6 I like an English teacher who encourages me to speak in English in the 

classroom, better than the teacher who most of the time gives me grammal' exercises. 

Table 4.9: Students' Reactions to the Kind of Interaction Approach 

Answer No of % 
Respondents Total 

No of 
Strongly Agree 112 60.22 Respondents 

Agree 47 25.27 
186 

Have No Idea 7 3.76 

Disagree 15 806 

Strongly Disagree 5 2.69 

By adding the strong ly agree and the agree columns the figures in table 4.9 

show 85.49% preferred to have speaking activities in the classroom whereas 

10.75% preferred the grammar exercise and the remaining 3.76% said have no idea. 

From the data it seems the majority of the students are interested to get 

opportunities for speaking activities rather than spending most of the classroom 

lesson by doing grammar exercises only. This suggests that learner-centered 

activities seem more acceptable than teacher controlled activities in classroom 

interaction. 

As discussed in the literature review (see Chapter Two 2.3.1.2.) group work 

enables the students to produce fluency activities and effective group formation 

contributes to a successful interaction among the students. 

With regard to the way how teachers form groups, the responses are shown 

in table 4.10 as follows: 
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Statement 8. Forming groups for speaking activities by mixing clever and weak students 

is a better way than forming randomly or weak students in one group and clever students in 

another group. 

Table 4.10: How teachers form groups for speaking activities in relation to 

statement 8 above. 

School A SchoolS School C 
Answers Number of Number of Number of 

Respondents Respondents Respondents 

Strong ly Ag ree 1 1 3 

Agree 1 1 -

Have No Idea - - 1 

Disagree 1 1 -. 
Strongly Disagree - -

Out of the 10 respondents , 5 of them have strongly agreed, 2 of them have 

agreed, 2 disagreed and 1 had no idea. This result reflects that many teachers 

believe that heterogenous group formation is a better way of engaging students in 

speaking activities. 

; 

Students were also asked to give their opinions In relation to group 

participation . 
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Statment 8: I participate more in group discussions with my classmates than 

in answering the teacher;s question. 

The fo llowing figures show the responses of the classes ABC. 

Figure 4.1: Participation of Students in group discussions based on the idea 

of statement 8 for Class A N=73 
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Figure 4.2: Participation of students in group discussions based on the idea 

of statement 8 for Class B. N=45 
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Figure 4.3: Participation of students in group discussions based on 
the idea of statement 8 for Class C. N= 68 
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When the three classes are compared, the majority of students responded 

either strongly agree or agree. For example, from Class 'A' 57.54% of the 

respondents have said strongly agree and agree; 84.44% of the respondents from 

Class 'B' have said strongly agree and agree and 76.47% of the respondents from 

Class 'C' have said strongly agree and agree. 

From the overall result of statement 8, students want to discuss with their 

classmates better than answering the teacher's question. The classroom 

observations that I did in schools ABC have shown me that students are free when 

they talk with their friends than with their teachers. (see Appendix 0-4 Category 9) 

For Example, in Class 'C' where students were given a better opportunity to 

interact with their fellow students, they had better chance to speak without fear 

focusing only on the activity they were doing. In Class 'B' as mentioned above, the 

teacher replied that group work is one of his methods in using oral activities, but the 

students responses to the interview indicated they participate only in question and 

answer. 

On the other hand, the teacher in class 'A' though he suggested different 

activities for oral ideas in the classroom, (see Appendix B-3-1) he has confessed that 

there is no any practical activity done so far in his class. But as it can be seen from 

figure 4.1 , 42 respondents have said strongly agree and agree which is 57.54% of 

the total respondents in the class . In my opinion this may have two implications: 

1. It reflects their interest. 

2. It may show the activities they had before the present class. 
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Error treatment is an integrated part of a teaching method and it can 

influence classroom interaction . In relation to this, teachers were asked to give their 

reactions. 

Statement 4 : Even if students make errors, it is not good to interrupt 

while they are speaking in English. 

The teachers' responses can be seen in the following table. 

Table 4.11: Teachers' views about error treatment 

Schools Strongly Agree Agree Have No Idea Disagree Strongly Disagree 

Numbero! Numbero! Numbero! Numbero! Numbero! 
Respondents Respondents Respondents Respondents Respondents 

A 1 1 - - 1 

B 3 - - - -

C 2 2 - - -

Total 6 3 - - 1 

In replying to statement 4, out of the 10 respondents 6 have said strongly 

agree, 3 agree and 1 strongly disagree. By lumping together strongly agree and 

agree, it can be observed that 9 out of the ten respondents believe students should 

not be interrupted even if they make errors while they speak in English. 1 

respondent said he strongly disagrees. This response came from School A where 

there was no any opportunity for oral activities from the observed class, though I am 

not sure whether or not the teacher who was observed said this. 

To study students feeling regarding error treatment they were asked to give 

their opinions. 

Statement 7 : Even if I make errors, interrupting me while I am speaking in English 

discourages me. 

Students reactions are given in the following pie chart. 
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Figure 4.4t Students' Views about error treatment 
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The results in figure 4.4 show that 63.98% of the respondents strongly agree 

and agree. These results imply that careful error treatment helps students to get a 

better opportunity to finish their speech and to develop their speaking skill. 

In the interview held with students regarding the reason why they fear to 

speak in English in the classroom, 8 students attributed their reasons to the fear of 

making mistakes. Citing examples, some of these students said that they were 

stopped by their teacher and also interrupted by their friends' laugh because of the 

mistakes they did while speaking in English in the classroom. 

The results obtained from figure 4.4 and from the interview indicate that there 

are possibilities for students to participate in oral activities if they are not interrupted 

while speaking in English even if they make mistakes. 

To find out whether or not teachers believe in engaging students in fluency 

activities the following statement was given in the questionnaire. 
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Table 4.12: Teachers ' belief about fluency activities 

Strongly Agree Have on Strongly 
Agree Idea Disagree Disagree 

Statement 
Schools Schools Schools Schools Schools 

No. oj No. oj No. oj No. oj No. oj I 
Respondents Respondell ts Respondents Respondents Respondellts 

A B C A B C A B C A B C A B C I 9. Focusing on fluency 
activities is expected from - - - - 1 - - - - 1 1 2 2 1 2 
colleges and universities not 
from schoots 

Table 4.12 shows 1 respondent said ag ree, 4 respondents said disagree and 

5 said strong ly disagree. It seems the teachers are aware of the need for fluency 

activities in schools. Although the teachers' responses show 9 out of 10 respondents 

agree that there should be a focus on fluency activities in schools, their responses 

seem contradictory to what have been practically observed in the classrooms. From 

the three different sections observed, it was only in one section that fluency activities 

were tried to be employed. (see also Appendix 0-4 category 9). On the other hand, 

since all the 10 respondents were not observed it may not be possible to conclude 

as contrad ictory responses to all of them. 

The problem is the difference between what some teachers believe 

theoretically, and what is practica lly observed in the classroom. This coincides with 

what Wilkins (1972) says; about the trad itional attitudes in which "Traditionally in the 

language description a much higher status was accorded to the written than to the 

spoken." As to Wilkins, these attitudes still exist and 'They are perpetuated by much 

school teaching and they are widely held by both the more and the less educated. ' 

(P.5) 

53 



4.2. Interpersonal Relations 

To discover how interpersonal re lations influence the development of 

students ' speaking skill in classroom interaction the following statements were given 

to teachers to show their reactions . 

Table 4.13: About friendly approach and humorous character of the teacher 

Strongly Agree Havon Strongly 
Agree Idea Disagree Disagree 

Schools Schools 
Statement 

Schools Schools Schools 

No. of No. of No. of No. of No. of 
Respondents Respondents Respondents Respondents Respondents 

A B C A B C A B C A B C A B C 
1. A friendly relation with 

2 2 3 1 1 1 students faci litates - - - - - - - - -
communicative activities in 
the classroom. 

2. A humorous teacher can 2 2 3 1 1 1 - - - - - - - - -
help students participation in 
the classroom. 

The results in table 4.13 indicate that being friendly and humorous facilitates 

communication in the classroom. 

To confirm this, further students were also asked to give their reactions on the 

same ideas. (see Appendix A-2 statement 3) . Out of the 186 respondents from the 

three different classes, 52 .15% of them said strongly agree, 29.57% agree, 8.60% 

have no idea, 6.45 % disagree and 3.23% strongly disagree. When the results of 

strongly agree and agree are lumped together it will be 81 .72% which shows the 

highest number of respondents accept the ideas stated in statement 3 of the 

students' questionnaire. In the classroom observation from the three different classes 

there was an attempt of humour in Class C. 
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When we compare the three classes regarding category 2a (see Appendix 

D-4 category 2a) Class C students had a relaxing atmosphere in their classroom 

where the teacher's friendly approach and creating joke had its contribution. 

In relation to teacher's approach, teachers were also interviewed about 

teacher's authority versus learner's autonomy (see Appendix 8-1 question number 

3. And Appendix 8-3-1, 8-3-2, 8-3-3 for detail answers) 

In their reactions to question number 3 all the three interviewees believed that 

if the teacher does not approach his students, they will be inhibited from 

participation and that they have to be given an opportunity to do everything by the 

guide of their teacher in order to improve their language. Moreover one of the 

interviewees said the teacher must not consider himself as a man who knows 

everything and has to leave most of the activities to his students. 

From the interviewees responses it seems that they are criticizing the 

traditional approach which asserts the teacher's authority only. 

But the practical observation reflected from the three teachers, the two were 

observed showing authoritarian approach (see Appendix D-4 category 6) . 

80th teachers and students were also asked to give their opinions whether 

the teacher's preparation can influence the teacher-student relation in relation to 

disciplinary cases. The responses show the following results. 
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Table 4.14: - Teacher's preparation and its influence on teacher- student relation. 

T e a c h e r s 

Statement 
Strongly Agree Have No Disagree Strongly Total 

Agree Idea Disagree Number of 
Respondents 

Number of Number of Number of Number of Number of 
Respondents Respondents Respondents Respondents Respondents 

3. One of the 10 
major problems 7 1 - 1 1 
affecting teacher-
student relation in 
the classroom is 
the teacher's lack 
of preparation 

S T U D E N T 5 

Statement Number of Number of Number of Number of Number of Totat 
Respondents Respondents Respondents Respondents Respondents Numberof 

Respondent 
s 

9. If Ihe teacher is not 
prepared well, 
students may feel 137 34 5 1 9 186 
bored and pay no 
attention to thelesson 
and th is may create 
discipline problem in 
the classroom 

The results in table 4.14 show both the respondents believe that lack of 

preparation can cause discipline problems which may lead to poor teacher-student 

relation. From these results, it can be inferred that the more the teacher gets 

prepared, the more acceptance he will have among his students. 

4.3. Affective Elements 

As mentioned in chapter two, in classroom interaction, it is believed that 

motivation helps students participate actively. To investigate the view of teachers 

and students, statements related to the idea of encouraging students were included 

in the questionnaires. 
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Statement 5 " It is always good to give a chance to those students who raise 

their hands to answer questions in order to encourage them. 

Table 4.15: How teachers feel about the opportunities of student's participation 

Teachers' Responses Answers Number of Respondents 

School A- Strongly Ag ree 0 

Agree 2 

Have no idea 0 

Disagree 1 

Strongly Disagree 0 

SchoolB- Strongly Agree 0 

Agree 1 

Have no idea 1 

Disagree 1 

Strongly Disagree 0 

Schoole- Strongly Agree 1 

Agree 1 

Have no idea 0 

Disagree 2 

Strongly Disagree 0 

The responses added together are put in the following figure . 
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Figure 4.5: How Teachers Feel About the Opportunities of Student's 
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As the results in figures 4.5 indicate there are 5 teachers who favoured 

strongly agree and agree, 1 said have no idea and 4 said disagree. According to 

these results still a considerable number of the respondents believe that only those 

who raise their hands have to get the opportunity to participate, It can also be 

observed there are teachers who do not agree with this view and a teacher who has 

no idea, 

These results indicate the teachers ' views , The following statements will help 

us see what students feel in rea l classroom situation, 
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Table4.16: How students feel about opportunities in classroom participation 

Strongly Agree Ag ree Have No Idea Disagree StronglyDisagree 
Statements 

Respon % Respo % Respon % Respondents % Respondents % 
dents odents dents 

1. Whenever 157 84.41 25 13.44 4 2.15 . . . 
the teacher 
encourages 
me, J would 
like to 
participate 
actively 

5 . If a teacher 96 51.61 46 24.73 7 3.77 21 11 .29 16 8.60 
always asks 
few students 
only, then I 
feel as if I am 
not competent 
and cannot be 
motivated to 
participate 

For statement 1 except 4, almost all the respondents said strongly agree and 

agree. As can be seen from the table in responding to statement 5, from the total 

respondents the majority of them have said strong ly agree. 8y lumping strongly 

agree and agree together (the responses to statement 5.) in order to compare and 

contrast with those of the teachers' responses, 76.34% of the students' respondents 

said that they feel as if they were in competent and are not motivated to participate 

if the teacher always asks few students only. But we have seen in figure 4.5 the 

teachers' responses that 5 out of 10 respondents have the interest to ask only those 

who raise their hands. 

In relation to this in the practical classroom observation (see Append ix D-4 

category 2). 

In classroom A- 3.77% 

In classroom 8-1 .51 % 

59 



In classroom C- 9.07% of the total interaction in the classroom shows the teachers ' 

behaviour of praising or encouraging students. 

The classroom event which shows praising or encouraging had two different 

approaches. The two teachers' praising or encouraging behaviour was limited to 

those students who raised their hands and in most cases the opportunity was given 

only for such students. The other teacher's praising or encouraging behaviour was 

addressing those who raised their hands as well as initiating others. 

For a clearer picture of the classroom event it might be helpful to look at the 

following classroom interaction in each class. (see figures 4.6 -4.9 and the 

description under each figure on the following pages). 
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Figure 4.8: Teacher-student interaction i~ Class C 
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Figure 4.9: S tudert-student 
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In this class there was student-student interaction i~ wh i ch stude~ ts 

were able to discuss with their friends using the role play activity 

as a bridge . To tally in the teacher-student a~d student - stud e~t 

interaction in this class 28 students have nartic i pated. This is 

37.3Y% of the 75 students. 
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Students were also asked to respond regarding environmental factors. 

Statement 4- The way I grew up has a major effect on my relation with my 

teacher because I was not allowed to talk in front of elderly 

people. 

Table 4.17: The reactions of students based on statement 4 above. 

Class Answers Number of Respondents 

Class A Strongly Agree 8 

Agree 16 

Have no idea 21 

Disagree 10 

Strongly Disagree 18 

Class B Strongly Agree 17 

Agree 12 

Have no idea 6 

Disagree 6 

Strongly Disagree 4 

Class C Strongly Agree 21 

Agree 15 

Have no idea 14 

Disagree 9 

Strongly Disagree 9 

The general data in the three classes reveal that from the 186 respondents 

46 said strongly agree 

43 " agree 

41 " have no idea 

25 " disagree 

31 " strongly disagree 

Lumping the responses that go together shows the following results: 
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47.85% said strongly agree and agree 

30 .1 1 % said disagree and strongly disagree 

22.04 % said have no idea 

The overall result suggests that the upbringing of the majority of the 

respondents still has the effect on their classroom participation which may lead 

students to be shy, afraid or anxious. This confirms Flanders' idea 'The attitudes 

of most pupils are greatly influenced by earlier experiences with parents , ... and so 

on' (1970:379) . 

From the interview held with students, for question number 3 which asks their 

opinion about students problems to speak in English in the classroom , 2 students 

expressed that it can be because of the culture in the society as well as their 

upbringing at home in the family. 

One of the teachers also gave his opinion in relation to this idea mentioning 

shyness as one of the factors that inhibits students from participation in discussions 

during English lessons. This strengthens what has been found from the students' 

questionnaire and Flanders' idea mentioned above. 

4.4. The general picture of the classroom interaction 

The three different classes from different schools have three different pictures 

of classroom interaction. Whether the interaction was teacher dominated or student­

centered it can be seen in tables 4.18-4.21 
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Table 4.18 Class A: The general picture of the classroom interaction 

based on the Flint System 

Categories Total Percentage Overall 
Tallies Total in % 

1 1 0.94 

Indirect 2 4 3.77 

Influence 21.68% 
2a 0 0 

3 1 0.94 
Teacher 
Talk 3a 5 4.71 

4 12 11 .32 

Direct 5 13 12.26 
Influence 

5a 0 0 

6 36 33.96 49.99% 

6a 0 0 

7 0 0 

7a 4 3.77 

Student 8 28 26.42 27.36% 

Ta lk 8a 1 0.94 

9 0 0 

In Class A the teacher was observed influencing the students more di rectly 

than ind irectly. In addition , from the tota l talk in the class 71 .67 % was done by the 

teacher which shows the interaction was dominated by him. 

67 



Table 4.19. Class B: The General picture of the classroom interaction 

based on the Flint system 

Categories Total Tallies Percentage Overall Total in % 

1 0 0 

Indirect 2 7 1.51 

Influence 2a 0 0 
29.37% 

3 3 0.65 
Teacher 
Talk 3a 15 3.24 

4 111 23.97 

Direct 5 102 22.03 

Influence 
5a 0 0 

6 112 24.19 
47.73% 

6a 0 0 

7 0 0 

7a 15 1.51 

Student 8 55 11 .88 21.6% 
Talk 

8a 45 9.72 

9 0 0 

Even though there are percentage differences in Class B when compared with 

Class A, the teacher was more direct than indirect like the teacher in Class A, and 

from all the classroom talk the teacher covered 77.1 %. 
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Table 4.20. Class C: The General Picture of the Classroom Interaction 

Based on the Flint System 

Categories Total Tallies Percentage Overall Tota l in % 

1 6 1.11 

Indirect 2 49 9.07 

Influence 2a 6 1.11 31 .29% 

3 4 0.74 
Teacher 
Talk 3a 6 1.11 

4 98 18.15 

Direct 5 29 5.37 
Influence 

5a 1 0.19 

6 59 10.92 17.04% 

6a 0 0 

7 1 0.19 

7a 2 0.37 

Student 8 8 1.48 38.33% 
Talk 

8a 10 1.85 

9 189 35 

A different picture is perceived here. The teacher's influence was more 

indirect than di rect. The total percentage of the teacher's ta lk was 48.33%. 

Compared with the other two classes , this one seems students had more 

opportun ities to ta lk. Other percentages are indicated in the silence and confusion 

categories. 

The general picture of the classroom interaction in the three classes is shown 

in table 4.21. 
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Table 4.21: The general picture of the classroom interaction in classes ABC 

Categories Total Tallies Percent Overall Total in % 

1 7 0.63 

Indirect 2 60 5.41 

Influence 29.57% 
2a 6 0.54 

3 8 0.72 
Teacher . 
Talk 3a 26 2.34 

4 221 19.93 

Direct 5 144 12.98 
Influence 

5a 1 0.09 

6 207 18.67 33% 

6a 0 0 

7 1 0.09 

7a 13 1.17 

Student 8 91 8.21 30.3% 
Talk 

8a 56 5.05 

9 189 17.04 

In the three classes taken together the direct influence of the teachers was 

more than the indirect influence. The teachers' talk was 62.57%, whereas the 30.3% 

was left for students. Other percentages are indicated in the si lence and confusion 

categories. (see Appendix 0·4) 

What was observed in Classes A and B confirms Flanders' statement ' ... it is 

true that teachers talk more than all the pupils combined, from kindergarten to 

graduate school, .. .' (Flanders 1970:13). 
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On the other hand Flanders foresaw the recent trend of research results: 

The recent trend of research results , i.e . the shifting of classroom 
interaction toward more consideration of pupi l ideas, more pupil 
initiation and more flexible behaviour on the part of the teacher wi ll 
have positive attitude toward the teacher, ... and the subject 
(Flanders 1970: 14). 

What Flanders said above was seen relatively in Class C where the teacher 

was more indirect than direct in his influence in which the class was free for students' 

opinion. The following extract from the transcribed data can be an example. 

T... Very good. That is nice. 

What else do we have? 

You have I think to ask. 

Yes 

S l - Let me ask yourself. 

T - Myself! 

S l - Yes. 

T - You are welcome 

Sl - I assume you don't know me 

T - Okay. 

S l - I don 't know you . 

T - 'I don't know you '. Good . I assume that? 

T - Okay. 

Sl - I am finding a hair dressing. 

T - Aha. 
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8 1 - Or I am finding a beauty salon 

T - Aha. 

8 1 - 80, I am going to ask you . 

T - you are going to ask me. 

8 1 - Yes. 

T - To tell you which one is the best in Addis? 

8 1 - Yes. 

T - You are welcome. 

8 1 - It is not the best in Addis . 

T - Uhm. 

8 1 - It is the best in your environment 

T - Aha. Okay. Okay 

8 1 - Because I am found in the environment 

T - Uhm - Uhm. 

8 1 - Excuse me. 

T - Yes 

8 1 - Will you tell me the best beauty salon in your environment? 

T - Certainly! Certainly! 

I can tell you . 

Now, take a bus number 3, and then when you arrive at Mexico, you 

can find one of the best beauty salon there. 

8 1 - Thank you very much. 

T - You are welcome. 

(Now another student came in by his own initiation) 

82 - But there is one th ing you know. 

T - Yes, what is that? 
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S2 - He has not a lady or woman . 

T - O! He is not. You mean he is not a lady. 

S2 - Yes. How can he ask this question? 

T - Hair dressing? 

S2 - Ya! It is better to say - May be they asked lady or woman is better. 

T - Well, it doesn't matter. If he wants that area , that salon for his 

sister? 

S2 - But your sister - his sister 

T - His sister a ha -

S2 - It says he ask seems like this, it is better. 

T - You mean she has to find herself? 

S2 - Ya 

T - What is the problem if you help your sister; mother, your friends, 

girl friends? What is the problem? 

S2 - You can help 

T - Yes. 

S2 - But. 

T - Ya . 

S2 - That is better more than th is. 

T - I see. Do you agree Hailemariam? 

S1 - I understand his opinion . 

T Aha . 

S1 - Boys ask the girls . 

T - Do you agree with that idea? 

S2 - No! No l I don't want to compare two peoples you know! 

S1 - I mean, boys cannot go to beauty salon. 
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T - Ya. 

S1 - F or that not the place they can get what they need. 

T - Ya. That is what you say. 

S1 - Yes. But if I want to know the place that they to my sisters . 

T - Your sisters 

S1 - I can go to the place and ask the price and the best of the beauty 

salon . 

S2 - Okay. I understand. Thank you. 

T - Now you agree? 

S2 - eh - ya . Ya. That is it. 

This transcription shows that the teacher in Class C considered pupi ls' ideas, 

inspite of the mistakes the pupils made he was tolerant and invited more pupil 

initiation and showed more flexible behaviour on his part as oppose to teachers 

observed in Classes A and B. It was this teacher who graduated 1997 Le. two years 

ago and who had also speaking activities in his lesson plan. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

It may be difficult to find out all the problems related to the activities of 

classroom interaction within such limited research work. But by limiting the scope 

of the study it can be possible to look at some of the variables. In this study what 

has been tried so far is to look at classroom interaction and its influence on the 

development of students speaking skill where the variables mainly are Method of 

Teaching , Interpersonal Relations and The Affective Elements. To summarise the 

findings the following can be mentioned. 

5.1. Summary 

5.1. Method of Teaching 

It has been perceived from the data that the teachers ' way of presentation 

and responses to the questionnaire show contradictory results . Most teachers do 

not agree with the whole class approach but in the classroom it was practically 

observed that 2 of them followed teacher control whole class approach whereas 1 

followed both whole classand student-centered approach. The effective method In 

this respect is to follow the balanced approach. 

In using different language activities it was found that most of the activities 

were short questions and answers in which students were not able to get 

opportunities to speak freely. It was only in one section that students were able to 

practice fluency activities using language game practices and role play where they 

had better opportunities to speak by their own initiation. Since it gave them a better 

chance, students' interest to participate in group work with their peers was also found 

high. But this was practised only in one section. 
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It was discovered from the findings that error treatment should be handled 

carefully and corrected systematically without interrupting students during fluency 

activities. This was found out to be both teachers' and students' belief. 

5.1.2. Interpersonal Relations 

From the findings, it was confirmed that teacher-student friendly relation and 

a humorous teacher can facilitate communication in the classroom. This has been 

observed from the highest percentage of both teachers and students responses. 

And it was this kind of approach in one of the sections, which resulted in a better 

teacher-student and student-student interaction along with other activities . 

This friendly relation was also re lated to teacher's authority versus learner's 

autonomy When the teacher's approach was authoritarian in the interaction, students 

were not able to talk freely, but when the teacher's approach was not authoritarian , 

students were free to talk. 

Another point that was considered as one of the major obstacles for teacher­

student relation was the teacher's way of lesson preparation. It was found from the 

data that lack of well preparation from the teacher's side may create poor student 

discipline which can result in poor teacher-student relation . 

5.1.3. Affective Elements 

Encouraging always those students who raise their hands and neglecting 

those who do not, has been discovered that the belief of 5 teachers from the 10 

respondents. This kind of inclination was seen in the classroom observation where 

the 2 teachers kept on asking only the students who raised their hands whereas the 

other teacher tried to motivate those who did not as well. With regard to the 
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students' feeling on the same idea, 76.34% of the respondents did not accept the 

teachers ' belief which tries to give attention only for those who raise their hands. 

It was also found from the responses that many students are sti ll affected by 

environmental factors. The way they were brought up has left a negative effect on 

their behaviour when they want to participate in the classroom. 

5.2. Conclusions 

From the findings we can conclude the following: 

5.2.1. Teachers' unbalanced approach between accuracy and 

fluency work can affect classroom interaction and this has its 

influence on the development of students' speaking skill. 

Thus giving emphasis only to grammar exercises focusing 

always on accuracy work and teacher controlled method, 

inhibit students from developing their speaking skill. 

5.2.2. Only short question and answer activities did not enable 

students to speak freely. Therefore not organising students in 

groups and not designing different tasks when appropriate, has 

been observed as a problem for students participation , and the 

reverse has been found true . 

5.2.2. Not interrupting for correction of error while speaking and 

handling it carefully by being tolerant was found encouraging 

for students to speak freely. 
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5.2.4. It is the belief of both the majority of students and teachers to 

create a friendly teacher student-relation and to use humour 

whenever appropriate in order to make the classroom 

interaction lively and to avoid tension . 

5.2.5. It is accepted by both teachers and students that lack of 

preparation from the teacher's side can cause discipline 

problems. 

5.2.6. The teacher's relation only with few clever or active students 

can on the contrary discourage those shy and weak students . 

This problem has been indicated strongly by students who 

responded to the questionnaire. 

5.2.7. From the practical teaching-learning process, it was understood 

that the teacher's indirect influence helps students to participate 

more than the direct influence. 

5.2.8. The teacher who graduated recently has relatively shown a 

better communicative approach which helped students to 

participate actively. 

5.3. Recommendations 

From the problems discussed and the conclusions reached , I recommend the 

following ideas which I hope can help develop students' speaking skill during 

classroom interaction. 

5.3.1. Teachers must not limit themselves to short question and 

answer activities. 
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5.3.2. It is good to balance both accuracy and fluency work. Focusing 

only on accuracy work deprives students the chance to develop 

their speaking skill. 

5.3.3. It is advantageous to organise students in to different groups 

based on a given task . 

This will give them a better opportunity to participate with their 

fellow friends compared to that of a limited and very rare 

chance in the whole class. 

5.3.4. To be well prepared before class helps a teacher to create a 

good relation with students and avoids discipline problem too. 

5.3.5. It is not advisable to interrupt students when they are practising 

fluency work; correction can take place systematically after they 

finish either individually with the student or with the whole class. 

5.3.6. Designing different activities based on the students level helps 

develop the speaking skill. 

5.3.7. It is good to be aware that a friendly approach and being a 

humorous teacher playa great role in easing tension so that 

students will be encouraged to participate in a relaxed 

atmosphere. 

5.3 .8. When asking question in the class , it is advisable to initiate 

those who are shy and weak as well by asking their opinions 

even if they do not raise their hands. This will make them feel 

that they are members of the class. 
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5.3.9. It is very essential to organise workshops and seminars for 

teachers in order to refresh their knowledge with recent 

teaching method development. 
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Dear Teacher 

Appendix A Questionnaires 

Appendix A-1 

Teachers' Questionnaire 

Questionnaire 

This Questionnaire is designed to conduct research on classroom Interaction and Its 

influence on the Development. Of students' Speaking Skill in English at Grade 11 level. Your 

genuine responses to the questions will help the researcher to obtain the necessary 

information. This will contribute to the improvement of the teaching-learning process. Please 

give it your full attention. 

There is no need for you to write your name on the questionnaire. 

Thank you very much. 
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For each of the following statements, please decide Q) <D <D 
~ 

whether you STRONGLY AG REE, AGREE, HAVE NO a <D a <D 
« ..... ..... ~. 

OJ Zm OJ -. 
IDEA, DISAGREE, or STRONGLY DISAGREE. Indicate 0>' 

> « .m C1J cO> 
0.. >u o· 

your answers by putting" _" under the appropriate column m- en ,0 
c I U)O a 0 on the right side ~ 

U5 

1. A friend ly relation with students facilitates 

communicative activities in the classroom. 

2. A humorous teacher can help Students' participation 

in the Classroom . 

3. One of the major problems affecting teacher student 

relation in the classroom is the teacher's lack of 

? reparation. 

4. Even if they make errors, it is not good to interrupt 

students whi le they are speaking in English. 

5 . It is always good to give a chance to those students 

who raise their hands to answer questions in order to 

encourage them. 

6. Teaching the whole class together is a better 

approach for classroom interaction because it helps 

to teach grammar, vocabulary and pronunciation and 

also to correct students' errors. 

7. Organising a class in pairs or in groups for speaking 

activities is impossible because it is not convenient. 

8. Forming groups for speaking activities by mixing 

clever and weak students is a better way than forming 

randomly or weak students in one group and clever 

students in another group . 

9. Focusing on fluency activities is expected from 

colleges and universities not from schools. 
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Dear Students 

Appendix A-2 

Students' Questionnaire Translation of the Amharic 

Version 

Questionnaire 

This questionnaire is designed to conduct research on classroom Interaction and Its influence 

on the Development of students speaking skill in English at Grade 11 level. Your genuine 

responses to the questions will help the researcher to obtain the necessary information. This 

will contribute to the improvement of the teaching-learning process. Please give it your full 

attention. 

There is no need for you to write your name on the questionnaire. 

Thank you very much. 
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For each of the following statements, please decide OJ OJ OJ Q) 
~ Q) OJ 

whether you STRONGLY AGREE, AGREE, HAVE 
OJ ~ 0 '- ,.. 

<t: (» z . OJ me 
>. « ~~ m cO> 

NO IDEA, DISAGREE, or STRONGLY DISAGREE. C> >" o· .- <JJ " " c: 006 
0 I 

Indicate your answers by putting " _" under the ~ 0 
iii 

appropriate column on the right side 

1. Whenever the teacher encourages me, I 

would like to participate actively. 

2. A friendly relation with my teacher helps me 

to speak in English without fear. 

3. A humorous teacher can help students to 

participate in the classroom . 

4. The way I grew up has a major effect on my 

relation with my teacher because I was not 

allowed to talk in front of elderly people. 

5. If a teacher always asks few students only, 

then I feel as if I am not competent and 

cannot be motivated to participate. 

6. I like an English teacher who encourages me 

to speak in English in the classroom, better 

than the teacher who most of the time gives 

me grammar exercises. 

7. Even if I make errors, interrupting me wh ile I 

am speaking in English discourages me. 

8. I participate more in group discussions with 

my classmates than in answering the 

teacher's questions. 

9. If the teacher is not prepared well, students 

may feel bored and pay no attention to the 

lesson and this may create discipline 

problem in the classroom. 

( 

87 



~ . , 

.. , 

• 
... , 

Append/)\. Ih2- 3-

Siuden:l-s> ~()e~t{Oflfla. (if'e 
in.A mh nx'l'c V'e¥-s 1'0 I'l 

: " , 

eu lID m£1' . nllD<l'j 6 J hi;(i (!).n'i' ,l'r'\(!)., - qI\C n nc n<;" q(]l)O\( 

~ , . ' 1'\.21 , 
- j 0Ij fJ t'l'l ? 1, "'i- It () to\ 6 5'1' q II '1 i\J-i r; " ' 1' 1,1 ~IC 1''''' .t hQ.l t,.. , P~. ~ 

! , 

" . 

(j 0<'. (!)., , tG II <;" n 11 1;" 11 fi: t\ l2 <'.;.; '1' <;" t r'1 orr f'.<'. 1 HHJ I! \ (!). ; . : 

, I . .. 

(\'1' JtJ'F qll<;", t l1C-ir '1'<'.t QtMnt ' iIti(il1 '1'<;" i>:li"'L.5'tl 'LQ1TJo " 

nm- "dl~1\ l.(!)., aoD ; 111'1..1'1') B<'. '1'Pt\:: eI.J9" (\ ao "lC /Jjn~? . . . 
. " 1 . " . . 

. '(~ ao~1'i(\ M t'l'l'lr JQC Jt\:: . :(; 1+ . 1'tr<'. til ')f9"tnJll-t _tM 

(J {]l;rne'l' tie "ot;T..-, aof)fi: ,.,-rr,(1\ 1. ,..-efM\.': . 
, , . 

. -. -' 

~\dl~'" ....... '...... 

'C' ,. ---
~ " / 

-~ 
I .. 

"* I .. ' 
! t~ . " 

J 1 ' 

lll" 

i 

88 



= = 

- .-

I h I{IJ n;J'f (}0't Y(j (l 'f 1\ 71 J 1 '11 '\'t(D. n m. 9" 5.. 
. 71 ~~I\~ , 13 
71 n 01; Oij 1\ ~; 1'\ Yr']{l ~I\ ') $";fI h n'~ 0\ 9' ill £ 91. ::, ::, 'C 0 5.. 

'" ~'C 'C 0- g- ;s...g-

' " 
n !j: &9" " ,.fI '.I n·"'J Oij 9" ~M (]).1 h(j)() lli n)/) I1DCI eo- tf· tf g- illg-

nlJl nan L 'I' h (]). ()lmL'l1 nC / (]n H,) nhil 
eg- g- c;:: c tD-C 

, C C c- o:;; C G 

t/ ~h'\ ht flat,\I',t: :i A:. A:. "- A:. A:. 

~ t() an L (J). / '0 n Otj Q-L 1 "- _.-
1 I1D y'U ? nflne.t;tl 'fl'l'C nl '1't , 1\ I1D r'] t!j: " 

nLCI JI\~: : 

2 h(]': Y"U (. J[ ~JQZ:- c, ·e It 111- I t'5l\ !j:[ 

Yt nn l1'(L}-j1;" 711 Q.c;":'lC £L'I1;"CI: . ... .. 

,3, ' '1'CI 0 'i 'P t OD Y."li C fOtj 6 )''F n,!"; fi: CI (]).n'l' , . . ' . 
; 

h1 VJ t1 £L 'ICI :.i. _______ .. . 

4 . fin t'lQ 1 hav 9'1J C. JC f] ,,\,,,\ "i 11-lt i\£ 
!,;".. · · hfi:t1;" · t6nr:;" M())- 9' Ii 1 J -/09" htM () CPT 

. , ' . 

. . ,. 6.t .an C; l.C fI £ L. '1',(M ')9' Inc: : 

5 an 9' IJ ? LHILH, 'l'it ~6'PT1 , f l J ~Oll.m e 'l' 
'. 

htJI n \. {l'fl n1'lCltJllr nl\OVlOt:l 1\ on r'] tf> 
'. 

fi:6 it 0lJ Q ~t fI(\Tt\9': : 

6 {l f+(f).1 lJi. ~() 'Pn (J). / Grammar · tat "0' Q. J 
'F1 fI H (])'t C h"'L()rr,"J ~n 11M;;'" a<: 9' li [ 

ec, 'l' n hlj: (\ (]).n'l' 'n~11M1;" n1Q-C;lC ~1lIi.. 

~nL ttY\ at' 9"1J C J...!!J.I\ n (j) '11\ ~ . . 
7 nu tt {l(]? n11).1 nn 11i\.'Ht,"' n9"C;l[nt 

1--. l1J'l't tJH'1'~"i tn<i- n 1 Q. '1'[ 'I' £QC li';'"tI : : . 

8 ~on9'U? 1 'l'J't nananl\ n h 9' r'] tL II· £CI'l' 

hlifi:CI JQ~'F JC n~01 (]).£et l1J'l't 

nnl\ m LJ.UchQ NALJ. " ~ 
9 an 9" IJ ? 1\ aq n fO'I C n Q lfi 11 tl tH J .( ; ~ 6 )''F 

MI\ 1'C; n t9"\) [ -F t Ir<'. t M rr- f1I\OI;£'Ftr 

nllfi:(\ (]).n 'I' ~n I n[~t 'F1C i\.lm[ , 
£'FI'\(\ : : ! ! i ; 

'---'--

89 



Appendix 8- Interview 

Appendix 8-1. Teachers' Interview Questions Interview 

1. From your experience, what are the factors that inhibit students from 

participating in discussions during English lesson? 

2. What activities do you use to help students use Engl ish orally In the 

classroom? 

3. Though not all teachers, some may be seen as authoritarians in the eyes of 

students; does this have any influence on students' participation in the 

classes taught by such teachers? 

4. How do you motivate your students in order to get them participate in the 

classroom? 

5. What do you suggest in order to make students participate actively in English 

classes? 
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Appe ndix B-2 . 

Students' Interview Questions Translation of the Amharic Version Interview 

1. How do you practise speaking activities in English in the classroom. 

2. Why do you fear to speak in English in the classroom? 

3. In your opinion , what are students' problems to speak in English in the 

classroom? 
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Appendix B-3 
Teachers ' Interview Responses 

Appendix B- 3.1 

Tikur Anbessa Teacher's Interview Responses. 

Tikur Anbessa Teacher's Interview 

Ato Mamo, first of all I would like to thank you for your cooperation for this interview. 

1. My firsl question will be, from your experience what are the factors that inhibit students 

from participating in discussions during English lesson? 

-Well , most of the time students spend their English lesson by listening and again they use 

translation method, and again they simply involve themselves by reading and again writing . 

In addition to that they use what-their vernacular. In addition to that they are not using their 

textbook and all these are the hindrance for the students. Well , the textbook itself is not up 

to date, and again it is not according to the standard of the students. 

2. The second question is-What activities do you use to help students use English orally 

in the classroom? 

-In the class - Well , this will be in the form of a dialogue by giving them. Which is 

related to their own situation , then they can make-they prepare a dialogue and again 

they can speak in the classroom may be by-group-by group work and so on. This will 

be like short drama form. This is what I suggest that can help students to improve 

their oral work . 

-They are using this in the classroom ... 

-Well, not all of them but those who are interested again they may try to apply this in extra-

curricular activities like English drama club and so on . Although there is no debating in our 

school that may help students at least to improve their English language. This is the idea. 

3. Though not all teachers, some may be seen as authoritarians in the eyes of students. 

Does this have any influence on students participation in the classes taught by such 

teachers in your opinion? 

-Well, according to my opinion the relation is-no-the approach itself is still we are 

using leacher centred-so, again as seen we teachers are divided in to three. One­

democrats, lezefaires and again authoritarian. Well , if we give students an 

opportunity let's say, to do everything by the guide of their teacher I think that will be 

a better way for the students at least to improve their second language. 
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4. How do you motivate you students in order to get them participate in the classroom? 

-In the classroom? Wel l, this may vary from topic to topic. Well, if I take let's if I am 

teaching reading passage, at least you know, I may ask my own students what they 

know about the background of that topic . This will be in the form of question and 

again answer. And again I may try-to use students especially as example to introduce 

some topic like may be grammar, may be ... well , you know .... at least you know if I 

want to motivate my students the topic should be let's say related to their own 

situation. This will be one way. 

' Familiar to their culture. 

-Yes, familiar to their culture, this is one of motivating students. 

5. My last question wi ll be what do you suggest in order to make students participate 

actively in English classes? 

- In English classes-Good. 

One - as I said the presentation of each lesson must be student centred . This will be 

one. And again most of the period must be used by students and again different kinds 

of activities they should be engaged th is is to the student. Suppose let's say if it is 

reading-well , after reading you may ask students to brief let's say the main idea of that 

topic. This wi ll be one. And again secondly in oral form well , they should involve 

themselves in all the period . That will be my own idea. And again the teacher should 

spend only ten minutes; the rest should be left to the students. And again wel l, in this 

case a lot of material must be prepared . And this should be provided from ... I don't 

know from ... the concerned person. That is the idea and again we ll these days the 

textbooks that we are using ... they are not up to date and again it is not prepared with 

the relations of the teacher and again the student and again ... well, you know again 

they prepare this text as they wish that is the question. And again they don't need, 

they don't ask any feedback from us ... That is the idea. And again I think those who 

are preparing these textbooks they are living in their own island. That is the question 

and again may be in the long run- if they prepare ... if they ask ... let's say if they make 

a good relationship with the concerned one the learner again the teacher-well , this 

may help specially the learners to use thei r textbooks properly. 

Ya-because they can get the chance to deal with that kind of material wh ich can fulfill 

their need . 

-Exactly! Exactlyl That is my own suggestion. 

Ato Mamo thank you very much. 
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Appendix B-3-2 

Higher -12 Teacher's interview responses Teacher's Interview 

Teacher Tesfaye first of all I would like to thank you for your cooperation for this interview. 

1. My first question is from your experience. What are the factors that inhibit students 

from participating in discussions during English lesson? 

Um the factors that inhibit students from speaking in English in class , the most 

important point is inefficiency they are inefficient in their English. So, the shortage of 

vocabularies as well , and you see, they have no base at all. When they just reach 

this section, I mean grade 11 they don't have any foundation in English language so, 

because of that they are humiliated and they are inefficient. That is the only reason 

so for I have discovered. 

2. What activities do you use to help students use English orally in the classroom? 

-Well, there are so many activities of course. Among those activities for example I 

use debating, debating and just telling stories, I will give them titles, and they just 

prepare themselves on that title and try to speak. The other is they choose their own 

title and then speak-what they know that means-any story. Sometimes, I just divide 

them in groups and then let them talk in English, that means I just divide the class into 

groups and I let them free to discuss. So, these are the methods so far I am using . 

3. Alright-Though not all teachers, some may be seen as authoritarians in the eyes of 

students. Does this have any influence on students' participation in the classes 

taught by such teachers? 

-yes! A teacher should not be an authoritative. Even a teacher simply should be a 

guide-he has to be a guide. Everything should be done by students. If a teacher is 

showy or authoritative and students will be humiliated that even if they know some 

English at least to express their ideas, they will not do. They expect that "0 ", He is 

better than me!" I don't want to speak or I don't want to express my idea. They will 

be blocked or they will be prevented form speaking because of the teacher's 

authoritative. So, the teacher's authoritative should be cancelled a teacher should be 

friendly there, he has to encourage his students at least to say something to express 

their ideas than being an authoritative. This is my idea . 

4. How do you motivate your student in order to get them participate in the class? 

-Well , I just-first of alii just brainwash that means I just try to prepare them to be free 

first of all-to be free whether they have made errors or not I just tell them not to be 

afraid of speaking. Basically a language student should feel free at least to improve 

his English. So I just tell them that and let them be free, when they speak and then. 
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I motivate them, sometimes I just tell them stories that are motivating, specially I just 

tell them orators who are speaking in English, and sometimes I tell them to watch T.C. 

when people are speaking in English to listen to radio and also programs in T.V. such 

like that. So, I motivate them in such a way. 

5. What do you suggest in order to make students participate activity in English classes? 

-my suggestion? Well , first of all a teacher should be friendly with his students and 

then at least I encourage ... a teacher should encourage his students to read, speak-to 

listen to radios , televisions , and follow some programs that are held in English , and 

so wherever they go, not only in the class, while they are walking along the road with 

their friends , they have to speak in English and when they are at home even they 

have to speak in English, at least they have to give time to speak in English with their 

colleagues and with their brothers, sisters at home and also while they are travelling 

by taxi , by bus, they have to at least practise to speak in English. Even I am just 

telling them in comparison with government school and private schools. That students 

speak in English even when they are travelling by taxi, still they speak in English. So 

they try to improve their English. 
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Appendix 8-3.3 

Ethiopia Tikdem Teacher's Interview Responses 

Ethiopia Tikdem Teacher's Interview 

Teacher Tesfaye first of all I would like to thank you for being cooperative for this interview. 

1. My first question wi ll be from your experience, what are the factors that inhibit students 

from participating in discussions during English lessons? 

-Well , thank you-a-there are various factors of course and some of them are some 

students are very shy to speak infront of their friends, their colleagues, and if student 

is shy, he cannot express his idea in English. I think that is one problem. 

And the other problem is the knowledge a student has. If for instance a student has 

less knowledge of English well , he cannot express himself you know. So, and the 

third one may be, I am not quite sure about this maybe the approach of the teacher 

himself some teachers do not know how to manage their students in the classroom . 

2. What activities do you use to help students use English orally in the classroom? 

-Well , it is divided in to two parts. 

During the first semester, we had a weekend report. And every student tells what he 

had during the weekend time during Saturday and Sunday. And the other was telling 

his life story. Now, at this time we have got different activities like for instance drama, 

shopping , a ... I try to divide students in different groups, then the groups will prepare 

what they want to prepare and they participate, in the classroom they present it and 

other students in the classroom participate, for instance they can ask questions, 

different questions and every child ren in the classroom participate. 

You mean-when you say drama and shopping that means students are doing the 

activities of a role play. 

-Yes role play 

3. Though not all teachers, some may be seen as authoritarians in the eyes of students. 

Does this have any influence on students participation in the classes taught by such 

teachers? 

-Well , I think so. Ya . This is not good in general, A ... student must be free to express 

himself and to express his environment whatever it is, in English. Then the teacher 

has to know how to approach. He must not be you know-he must not consider himself 

as a man who knows everything. And he has to leave most of the activities to his 
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students. So I think students must be treated properly in the classroom in order to 

master the language. 

4. How do you motivate your students in order to get them participate in the classroom? 

-Well , most of the time, I always study my students before I start teaching them . And if they 

are dizzy I have to change my way of teaching. Sometimes I tell jokes sometimes I tell them 

stories. Very short stories. Which may take ten or five minutes. And some times I make them 

laugh by asking them to stand and sit and whatever it is. So when I see when I observe that 

my students are free-are not dizzy, then I start teaching . So that is the way I use. 

• You are flexible according to the situation . 

• Yes! According to the -Yes-to condition. You know if you study the life history of our 

students, they are from different areas, from different families so you have to study that and 

you have to approach them properly, you know-other wise they cannot learn properly. 

5. What do you suggest in order to make students participate activily in English classes 

in general. .. from your experience 

-Well , the best way is to encourage or assess students according to their need-alright, so, if 

students are encouraged then they can use it. They can learn it and the teacher must be very 

active. And he has to present it according to the standard of the students. As I told you 

before, English is not our mother's tounge. So, we have to take care and lesson plan is very 

important, different form and methodology is also very important. 

A teacher must know how to present his subject matter, and this may help students to learn 

the language better. The teacher must be ready always. He has to study first the lesson and 

he has to initiate or assess his students so that they can learn easily without any problem. 

'Sorry for interrupting you here ... you said that a teacher has to prepare a good lesson plan­

you said like that, so-do you mean that he has also to include what-he has to teach in the 

classroom that means like speaking skill for example what we are concerned about... 

-Yes! The new textbook consists of the four skills ... and speech is one. Unless and otherwise 

a student does not practice or is not encouraged to practice this speech program, then he 

cannot use it you know-outside the school compound . So, I include of course in my lesson 

plan , the speech program. We have got oral speech once a week. This is included in my 

lesson plan. The teacher must be prepared. You know and not only for one period , even he 

has to divide the forty minutes in to ten, five , or fifteen minutes according to the subject matter 

he presents to his students. And speech is of course very important. Whenever students 

are encouraged to speak or to use the language in public, they can improve it. They can use 

in their future life so-yes I encourage my students and I include it in my lesson plan . I use it. 

• Alright. Do you have any suggestion? 
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-Well , I don't have. I think it is all we have discussed I think A .. what I want to say is briefly­

the way every teacher presents his subject matter. I mean the lesson plan ... seems different 

from one teacher to another. Even here in our school. Well , there are various reasons why 

we do that , some are well trained , some are not and the way we present the subject matter 

in the classroom may bring some problem. 

'When you say some are trained or you mean ... there are some teachers who are not trained 

or you mean in the trend of the modern approach of language teaching . What do you mean? 

• Yes. That is what I want to say you now. There are teachers for instance who were trained 

before twenty or twenty five years back. There are other teachers who are trained in recent 

time. So the way these two groups, three or four groups present the subject matter in the 

classroom differs from one to another. 

• I understand. Thank you very much . 

- You are well come sir. 
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Ail· .,"&-11· f."":'·A:: nY'Il.,.>;,m. f.t:iI 1-·11· '/''''II./J}. hll .. p n :\ ~ 1100<,"'11: "C~H'9" 

~,"'O t: OJ.. 9":: IIIIOJ.. '/'7~fI n:l':: 
},'}'f!l :r. "I r!:f 'I' OJ.. 9"'}~') 'I"OJ.. ,)oJ'II1i? aJ"!l :r'"Ir!:fF) 9"')~:') 'I'f/J}. ').)'lIo'! 
),."lI-.'f1J).. h'}·I .... U )'/J}. ,nil, ' /' '''It. h'}-)-'} II.A )' ,/."'I{' lIoo<'"7C 11..1',9" "'III')' i/J}· 
!l1l"'l.il'I:n·)· f.·I'/" "'}f.' (la •• (l.'o'7(: ""&-II-') f"'l.lIlI~· Illri ],11· ],V:II/J}· J' ' /· · YI. '1"1-·11, 
f.aJ~:I'A "'III ') ' ilJ)..:: 1. <," 1I.1I-'f·9" 'f.'}(~'f. II.'O~· f.'f·~II · :: 

hilt.)' 'f"Ir!'f' 9"' }J?") 'I'fOJ..? II . 'O~· "'f'~11- 1I111i nUIIS1i aJ· Il'r J'II' I,ll' ],i(l·') 
lI:)·wa.t)',.w, 'r~ iaJ, 9"11'»)"/:9" " 'L im· ou~:C:h· "'IaJ,"laJ ·:: 
J'/J} ... I.",)' "'III')' ilJ)..:: .. C Y·), 1,~'f1J).. nit.)' 9"IOf-)' ~J'.r,7~· J'.),·~II·:: 

9"'}9".'f··IC fll9" i/J} · f9" ,)·J'·/J}·? /J}J'·1l 'f.-g.') lIoo'i71: 9'''} .P:·) i/J} · .... ],·}Y ... . :f'''11: ,,·'rl-·A 
"f.f.II9" h'}Y.? ]'h'i'A /J}·!l'r lIu"r,"/(; It",}'!; ,In,;9''(: 119""/11. ],hr,: A /J} ·Il'r lIu"'i'U: 
"·A 7.11. ·)-.I~r,:I.Il1i? ·)·'f·J'II1i? 
"AJ? .. C9" 
9"11,}N, 9",}J~:') iOJ..? 
h~ hn 
], '~ "'}-f' Il? 
],i. ],'}-).') f.oullll>;'A IIUA f.oullll'iA:: nv·nt..,. ... :r--> aJ·!l ' r MA·/· lIouY. flIH '''''I''' ],n.·). 
IJ)..Il 'r9" h '}"II\.·,,>;' nfL'/' lIlI f"'lS'IC "II 1.1-·11· *·)*aJ.') ... . f: 7'PA no·)"/II:">"/J}··) *,):J: fl ;l' 
f.'I. im.:: 
),m, >,11· 7A7-:)'A ),m. n/J-II~' n.ouf.fI. 1,·}f.>;'aJ. '''~.'re iaJ. :: n,hl.'re},'faJ. f"'l.t.~. 
'/·"'I{'9''f· "II, n'/·m'rc-,,'f1J).. f"'l.~.~' Inri ], ')1):) '/·ill ·'· 110" ', '/(: n,/··YI.9' :f· b. ·)' ],n.:kf/J}· 
/J}·il 'P9" f "'I f. C; 7~ ' f' "'I t. 9''f' ~,II· :: 

n''''I.'r(~ M'A nM'I,p,~,?,./JI, "'IlI')'U i/JI·? 
"il+.P,f.,'J'I'aJ. iaJ.:: >oJ'. ,,').P,'H'.9" "n },(1+P,Y. :J'I'/JI· ') "f') fll.+(HI +f)o'~ 1I.'~t: .r·:r·~A:: 
n"'r.n"'lt.9" f"'l.i.Il·)·t. l ," ~,.P'· h.1i·) ',1.11·119" u o ·lI· nuo ·lI· '1,,·<j'C9" "n '''''",/I./J}. q".; .) . 
.. ~-H' n.Il"} II ,/·"'/{./J}· ,,~ri'}Il'/;l'.. fll i/J} · f"'l.Il",1J).. MH' "'/1. 9''f' 9" .I'·,)'n f'f ·",/1.9':f- ·) :f·"IC 
~,f.,/·m. n'/' II)'f uu,}7J': fl.J"}1l l'",/.I'~h.·} ],VtJ'f.C7· 1t ·)·9"UC:·)· /J}·'r· ],Vl.:J'("J.'f/J} · ',/J} . 
no ~ " il-/' )' f .)-:: 

lOi 



I. 

Appedix B-4-2 Higher -12 
Students' Response for lnteniew 

in Amharic 
h",'/'>;' 12 f'/·"'I<'.?,l· ?IIoum.e.+ 

fuu .~: ou(..rw. 1'.r</:\'. 1.'i"ll\:Jg: : f, .fo"C,·1C Ohtt:A W·Il'r i')"I11."II" 
)'i.e.-'/- ·)·II"'Iou-,\H·U-? 

~,il'/'''''<'.ID-' h.,,"'I<'.W· 
Ohtt:A ID-Il'r 1.1"111.1I>;'·} i\O"C,'1C f'l"·}II"'Io" .p. aJ. hC Il OC"l··i 
Oov~_71C'> o+t.6.'l" 1'."1'1" ~,Il '/·"'I('W. f"'lJlmTi rru· /"tr 
Oou/"6-:":: 

• 0),) °111:1'>;' M+~,.'J16-'fU· ~W· f'l" ·)·tJ'~' ·)-? 

• ~,:p 01.1"111.1'>;' hf+D1C} 0'l"/"6-')' 
),1i 1. ' iO} 11."11>;' llou'>1C Oov .l;ovt.Y ~,il-I''''I('w, OOD .l;OV t.Y Ail+"" (.ID- htt:",>;, f t·(l · f If'~ 'r I..) 
"'IY:i. "1 MO,)' ~u'l" +"'I('w, 0"'lS1CO')' (l'l:'" O"'l. ...... ;t-tl -) M.} 'l"'i'l" ~1C 1.·i ... !'·lY'/w· 
"'I1\'/"/"II1A "'"0:" 1.'> htt:A w·Il ' r .'-:"1'1" ~'i·n!'.· ',1C i'u \m'} OO}<;"f OO"tn >,'}!'.' "'!'-
00'/,,6- ·)' OOD~,.'J1C ),1°}l\.lIN·Ti A 'I ... ·or. 1.'ii,,,,"'}:: 

),~ >,iO}l\.l'>;' /loo'>1C o 'l"'H A 0 ·)' 1.tI. M·/·"'I('.p,Vl'l" U' ~ +"'1(,9'),· htt:A w-il'r Ooot. ... p,·)·'i' 
>, M ' "'I(.n··} '/" 1. 1°}1\. 1'>;' 0"'l..P1l+9n t.·i 111. 9"'}'l" >,0)." <i'1:'i' fl.""-1-'/" ~",,:,. ), ,; .PfD- OA 'l" !'.. 
·H 9" ... n ·u· 1.,}"Il\.l'>;' 1..PII·} ),}!,.'j ~ID. f9"·i t.P,p,ID. htt: A W-il'r 

2. nI,,. A (lI·Il'r 1.1"11\.11>;' i\O"'i'1C ·)·'.(,,1'II1i 0 

"u<jO t· ,)· .... e.U'.} + "'It.?'·,f· ~U··i >,·i ... ·}!'.· :I'", .} Il ·} ...... ·)· 1'l.I,1:·W} ),·i.PS1"! II ·}:: MU.U >, ,)-/.,,'1(, 
y."I~" 1.·} ... ·i6.6- 111 ...... ",· 1.·}"'A.,·""·)··i ll"~ .e.i. P''i'A:: OIU 9"h'}!'-1- G:CH'i M(lI°} .'-: 1 
!':,. (. +.} ),iaJll-'\II'i "'111+ ~W.:: 

)'iOIIl.1g' *'a 0'l" ·}~1,.'JCO"'· 1.tI. htt:A (lI-il'r ·Ot/·W··i 11. >,Vn.l': l.tI. f·f·i\9" )'. ,n * 9'Fi 
M All" , A·i"".} "'1)'·", II'}:: 

• MH.U 11 ')-<,"1(. "''i'f h+6.(.'l" "'111'1' ',ID·:: 
• >,A t..6- 9" ·O"".},/" hA6.6-'l" 11"'''')'9" hAt.t·9" 11"'111')' ·,W.: : 

• >,i'tll ·)·'.(.!'lIn aJ!'-1l h·l·'.('9" ? I1t. t·1i 119" ')? 
,)~ /..(,. m·1JD },V,'} MFl'ttt }, ~}Jj 'i.<': 1ft, }\~: .... fou': ou l.Y ~ i ~':i" i ],'"Ie",' jUl. ),'}o/t\"II'i', 

>,}'f-A !!" :: ),'1 OU.!' (l'l+ 09"')0"AIl0 ')' M ·L .. A')""·)· ) H' '''I'l'i:: 

1,' ','IC ' f''''I('9'~i .e.Il:l'I\· MI+"'I(.(lI·'l" P. "I'/" >,j{ y'.p •• f] {" c,''l'''} ),N, II." .p.·n .I''-·'·'''A o MII.U 
I"~. Id,··i ),{..6-/lU-:: >,,}P,'}.<'. on O;l' )d\ ' "O('."':/·:~ 'IA"1: I,A6.tr'l":: 

• J, T f:l'l ? 
)" . i,)OIIl.W;' OhG:A aJ·IlT OY"""AIlO ')'C,' Oou'i"IC ),t.tr ( , . 'l"t'-i.p ·/:9" ·f,. OY" ';·I<:O .} (I"A(l ··i 
OY"""AIlO ')'9" U'~ 1t1. 09"'i'1Crl-)- 1'L '/'°'It.9' ,," .e.Il 'hfl ~ A f"'lll')''i' 11·/·,\,, ·)·I\·Y" .e. "Iq" 0.4' 
),C'1 OC'WW' f'"I..e1i":.('rm· :~ g.o"IlIl"A:: 
),C,. hll·/·"'It.'l" .'-:"Iq" yw. 1\"'101.:/';1--)· .pw.>, ·l-tt:';' )'i 'III .. ",' ;:'i;n·u· ' ) 1\'''1.1:0r: .e·t. )::f-:\A 
0"'111 :,. .f.,," Il~, '> A:: 

),',. I,A'.6-~o:: 'I''>W- 'f/,";/·W. ,,1\'\ >,A{._t·9":: \''''IA6.'''·O ·~· :/" !l 'iY :" .e."lq" n .M: f"1. 11 ",.). 
\'"'I .f W.<j,·)· 'i''I'ID-:: fl..fW-<~ on >,g·Il'/:Y":: >,Il-I·"'I('W· .'-:°1 '1' I'i.'-:··; .4'", ·). 09" '\'\ .)- 0 ') ' (l'l ')- nj·. 
)'i .r. H.U > .. e."1i OC'!' r"'lll ')' ··f· ~· '-/· 11 "'"W . nil.!' r 'f"'" ~A , .I,· ), :f·~I\U·: : "I'} ' f' "'1(, (/) . O .I)~· . 
\''''I.114'w. f"'l.fID,~. ~aJ. >,·ii'.: r"'l. Yw.~. on >,!'-IlH ":: 

3 ),',. !l)S'H' >,Il,,.Yn· .),.ou(..,., .). fI),C,"H ' >,il-I'r-)' ""IP(. ·c, .j''''I('9''.f' Oh"'A w·Il'r 01.·i"}I1 .. "" 
)'i ·r,.!'.'j' ·I"· f'''l.J'.'-:C.:J~:w . 'pc,' 9':,; :'. O}(~ ·." 9" 'iy"'i 'i''I'(lI. ·Ii','f u · .-'·Il'lH·U·? ll>, 'H ·rn:ovc 



hli ],',. '/",9'1' f-°/r!'f' 'i'l'(1). ·or r!!"1!!"1·(1). nCIl 0(:11 ou1~'7j!!,, <; fACIl OCIl ou(;::h} i(1)·:: 
9"h'}J""9" I. V ;· IIS1C h·}p'··} 0 (': '''''' (1)· h.!!" 1l'i1£: .r.r.:>H·';'c. !l"'M·j· J' 1I(1)'f ],),(1)</'(1). 
~SIC 1,~ 'i·C. 9":: OIW !!"h·}.P')' i(1)·:: 

1.<; 1,H'1l Ol.·;:r: 1,Il-/'J'f'l- OU'I't. .} "''''1/'9'''1' Oh<i:C. mNr ]'}P,.f.r, ,~. 'P'i 'P'; 'r·o/(~""I'm. 
9"'}~"i <;fm. 'flftli ;t-1lI1..Pftli ? 
.P(1). 1.1. 'l.P.:;: r h·}j.'."·'i1t.'f·(1)· ',(1). 

• I.·HIl? r"'1\r i(J)· (1) .e.1l -f-ou'l'l .e. ·/')·fl hftli? 
h'b :" . Oh"' C. (1)·Il'r h'}Olft:II~' ~: ')~: ft.P'·flC r"'l~Hlm .• ,."'1(,9'+ !l·O',·)· OJ' h' }Y • .)- ·,m .... 
), ('·'If(1)· ') .P.II'''I 1,~'C111J- g .. vr(,.ft·:: )'.U!!" h'b I.u··) ),}Olft: '''' ·n"·IC I',j' C.-l-.r.CIl ·,m.O )S 
)'·U'} i1C 0"19" 0;1' 0·t-.u."'It.(1) · 6t:"'F"~')' (1)·Il'r J'ftm· r, Y. iW.:: ), <; ~t i(1)· rl'. 1,1I-I,.pr+:: 

• .P·t rl'}p,· 1·"IC ',(1). 'flftli ')'19"," ftli ? 

• >,9' 
• .p·t (,.1)' ,Oil, ·.r-n·:J·fw· 'i ],'}p'.I'p,·n.;· Y°/P,A .,.IIt,. )'..f,C"lft· "'1/\). ',(/).? 

• fA. hIl1'!r 'l- h),ill' 1,.e.ft!l.,9" !!,,'}J':'} i(1)· 1·"'I('9"r·'} )'}"1ft.1'';' ~oo <;IC r '''I. M,ol t. (1) . 
f"'lJ"n-m') W.·} p-(,. 0'l·1111C. 1,J'·",.;·!!" 1,)'.1Pt..9" ],C"'I·)·9" O"'l.II ' r o·)- 111. 1 .. e.Cou·9" ),'; ... 
!I.·UTi!!" 

• m,', "19"'} A') "P'd l').~· AS'le l'}.f: f"'l.li<i:')C,· .P(I). )',A· ]")P'~ .. t i(l)·:: ],}.r."'1.oull~ 'i:: 

• 1,HIl? 
,Pm. OJ' + "'It.(I) . 0"'lS1CO')' M ·l· ..,."'1/.(1). o "'IS 11:0:,· M)' )'.119' 1\:: I.'))',. 1I.'l'l :'· y.olq" 
I"/-'l'l-f-m.'} ~"'It.!!" h'}P,!?·'f·c. 0'" clm"!!!,, cl1~!!" 0;1' l'i!I.I!.U 1l ~ ·t-<;1t. 'r· r"'l~+ ],):,. '} Mft 

),'jILl)"'} ), ou~: (\U. :: 

),OIILC .1',Il'Pc. 'i 



Appendix B-4-3 
Ethiopia Tikdem Students' 

Interview Responses in Amharic 
h.H ·*·! -HY.9" f1·"'1('9':r· ?lIuvm!?-~' 

I. fau'f:au(.,P 'P.P1:1' f"'l.Il~/lJ · O),-j"]II: II;;' aur,?C m,«:&1 /lJ·Il ' P "if.,l · ~/lJ. f9" ')·II"'1au.lH,? 
h1,i-/' 'O'f:9"C 

1,11,""'1(./lJ. "},,]P, .u v ·II -1· '1.e~ ·) · f"'1Il-1 ''''1C IIY.?')·· 1,11,:;: "'1-g'/lJ. !1" 1,11"' '''1(, 1'}'!'."'1·"m.:: 
1'j.l;· Il'I:hll -} 0·11· .:JC \' -" ,PJ'H (\.Il ·j 
IIAm . P."]'!" &.(\. PIl1·"'1(.m· flA \"'711 " ""((.." HY. "M·l· 011«:&1 m·1l 1,"'VP'C 1"jri C(\'-~'~"'· 'j 
I, ' j .I': ')~ ;i?C J' f!. C,:J&I:: 

• l\ G~.6P.·C !1'"H1CA.?jt. .. :,·,} ),C,. mrr·'·'} (U, 'j"}t\: u;;:: ~\ 6t:}.f>f!'C f.:&-·'"HP',,. (,r, (Llt'· :,.,..' 'A'U·(::"f mrr"l", 
(1.~'&I 1'}.I':'i',.:J']C 1,1l-t-"'1(.m . 'l.<:t,.,(.{.') l ,jn]fI.l'" ,''''1'H&lIl+ :!,'I, 'j,J'.)· ffl9":: 

• 1,v.'j 1l"''']'!C m'«:&1 /lJ'(I ' P I,.PJ'.LT·,·V·.)- .PfI/lJ· .eY,'i~- ~m . ? 

• ]",91
:: 

• 1,H' 1l ? 
• - 'r,.1,9' I,:;' J.'}"]-"LU 1'}"]f1.1f>:' aur,'/(: "'111 " 9" 'j ~ ,:J']CIl -)' Ilh«:&1 /lJ·Il'P ~m.:: Ilh«:&1 /lJ·Il ' P 

"'111-)- 1,11,""'1(, 1,}P,'}'<:' lI,hH:··f-'} !?-(\m r,&I n'} lI,h'(.(: "''']'1&''I! 1I"'1'<:·t."] 1l9" '} ",?·n·)· 7.1t. 
I,} "] f1.1t7,' ,S P,·Il&'II'}:: I'}.<:?r, g.y. ·Ilr ... . ell'} 1,1l" ' '''1(''} ' PJ'1: lI aum\'~'9" Il~ lIaua"M Il -j&l 
j·~·n·'j I. ·jll ~ · &' ·)· I,.p .<: t."]'} aur,?? "..,},} IS P"Il ?· II·} "'1f1 ')' ~/lJ. :: 

• I,~'«:&I /lJ·Il'P l,jY.-} .,/lJ .... l,i"]II:II',' -)-r,?t~ lIu 1,11«:&1 /lJ·Il'P /lJ·II'P "I" I,}"}-"LU l,q"llt~II/J':: 

• 1,}P, -l' Il:!," j au &Ill. ~/lJ . f9"·)· ... ,U.UI . ? 

• .<'/lJ. WP.P1:r, au &I 119" Il~ m,e9" '<:"]'1" .<:·?·"'19'Fj /lJ ,e9" f!."]'I" 1,"'i. 6 P'C 1"}jiCH.Ci'~:r· 
11 9" r,/I .:J :.,: 11 -1' 7.11, 1l1f.,P ~.c, ' f &. 11 '1:11 I,'p.<: t. "]'} J. '}"] 11:11>:' au r, ']C IS P"1l ? II '} "'1f1·1· ·,UI.:: 

• I,Ci '-'}" ' Il ? 
• M" I,}"]-"L U 01.-11 ''''' /lJ. I,j "]-"LU I,~(\· 'OflUl.;r&l 1'},!'.>:' ~?C ·f&.I.,-/:11 "'1.<:.t."] V,(fI? ~?C n.Il'} 

1'},,]II.1i';' :/;'}:/;/lJ. "' Il~j'j /lJ,e9" ·'· ... llrIlV· UI ,e9" f!."]'I" V'(fI?~?C 1l.1l·} l,jp,auflJA'} aur,?C 'Ilr 
·,m.:: I ,r, l'j-"cYID.9" 1,}-"cU 1''''1.&1 1, '1'1&1 >,11:: ·f&.l1 ·tll "'l111l 1:C4.1I·)· !?-~&I:: uv109'' 1,j.l': 
(\/lJ. 'Pt.~. Il~.<:t.? 9",}9" ~?C fI.n 1,!?-:r'&l9":: 'Pt. -). h1·f!.t. ? f!. "] V·fI-9" ~?C f1.;I'/lJ. , !?-)" ~&I:: 
I,'" 1,'}P,/lJ· 9" H'}'<:·C: ~/lJ, IlflJ9" ;I' fI'}~' Il'f J.,},,]f1.1f>:''} our,?Cuvp,t,·'(C f'f:ouCh·~·:: 
I,Ci >,11-'} >,,}1- &.IlU 1l"''']'1C 1l"·bU."'1blli /J.',,;I- 1l9",} 09"'j OD&lh ~aJ- l,j,,]f1.1f>:' aD,,?C,} 

I,'b '-V·'} 1,~'<:9"CP,/lJ· I,CIl Il&.It:r·V· 1,iP,,},<:' ',?C ,,]fI'!.· f"'l.'1&1 ~?C ],fI ],6&J,6[!-C ;I'('I,:r"j 1,~'CIl· 

f"'l.&I ~?C ],11 O),~It.U M1·lt1·«:h ~aJ- "'1f1-)' ~aJ-:: 
],9' 

• h«:&1 aJ-1l'P '-U· ' j Il·r.u.'lblli ],,} ,,. ?·IlU Il" ·.u.'lblh 1,.Pf!.t."]U ffin/lJ· 9"'i.<:"} ~/lJ . ? 

• ],9' ~'A1! ~?C l'i' ~?C 1l'P.P'/6 IlUVAIl ~/lJ. ~:'j:/;:r.'j 'j A"P,l1C f9" 'HIlaJ- /J·fl1-:;' ~?C f!."]'1u 

1,m?1l. &.(\. h"'l.<j'oum/lJ, A'f.' ;iC O-}'j'/i ~?C 1,!?-f.A? Mh.CIl.·r· MhU Ilm~? "i.<:IU 
1,Y:C"]&I~ f"'1"1IPfI+ I,~IU,) ],1,6"/."I"C 1··}riCII.Ci'>:r· 09" ....... &.~· <j'1l 1l<j'1l ],f" ' 'lll ~UI. ~'&I~' 
f!. t. f "'I. Y. t. (\aJ-r,:: 

• flAaJ-') Y. "]'1" J.'}"]-"LU J.1. ~''I"hC !?-oullfl'i'A ... ],'i1- 11 It· 1lfI1-"'Ch ... 

],j 'f II? 

/,li f1\ :·'7/ .'1:~' *'} ~," j t;!1:: C7?C ':l'·t.";"":r·'} '} c)"·!j[1C r: r'= i f.::J· r.~~t\ o.f\'-P 11 !P''7~C~t:1 . A'F'r .f!..­
'Im~ tt ,! J,1. '\; ~.;.tJi!.': o' r'o 'Pi.rn .c:·i ''} 'L.li. /\:;. n~'}m .(.~ [~:I ' '1.: ... }\ '}"}I'L.U (l/,'} "'Jn. 'li:;- !1 cu(i 'lC 
Ar,P,l1C 1,H-~fI'):: I." M,ej::A /lJNP V"'MI' y'·&''''1l' 'f· 1. 'iriCI/.j'j'~:r··} o au ....... &. ,). "'1P,IlC 

).',,9" hJ.1. f-!'l\f Ult-o rfl~9":: 

• flAaJ . '- '} Y; !?-'1. IIC«: ~aJ-:: toAIl 1l9",} .V··b ;I' 
'<:'&''''1/lJ. 1131' ~/lJ, ? /lJ!?-1l M9" f 9",),"'('11 ,). ],.:JflJ"'I. "'ICi l,h<;::A /lJ,Il'P 

• ), h«:A /lJ·Il'P '- If' 'P !-I6 OD&lIl 0 "'I.y. t. "1n~· 111. h],1l1·"'1(.aJ- ;iC 'P N:al-' j Ilououlll\r, 
J. '} y.1t.11- aDAIl nau(\m~'A 9"9"'<:' I, C; Y.C,:JfI'}:: 

2 I, Ci /lJ Y. "'I.1''PfI/lJ· 'P f<f: Y. "1'1" Iln.<:· . 0 h«:A aJ-1l'P J. ,}"1 1'1. 11'i' lIuv",C '}·,(&.H-V· ? aJ!?-1l 
], ,).,(~9"? J.llt 11],,}'" AlauC Ilh«:A /lJ, Il'P J.,}"1f1.'If'i' flouU?C ~·'(&.flU? 

!?-'1. ),'}Ij'} .raJ- ",}y' 1-"'1(.al- 'lU&I II.~!?- !?-:r'~A:: 

L 0 4 
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Appendix C 
Transcription of Classroom events 

Appendix C-1. 
Tikur Anbessa Senior Secondary School Section 11-07 transcription of classroom 

events. 

School 

Grade 

Section 

Date 

Time 

Tikur Anbessa 

11 

07 

16-03-1999 

8:40-9:20 

Students shouting in the class ... 

T - entered and greeted them 

Good morning class 

SS- Goodmorning teacher 

T- sit down 

(Students sat down) 

T- Well , let's try to open our textbook on page 159. 

Well , Yesterday ... after going over ... our homework 

We were given ... let's say a dialogue based on the "Split" 

We have how many characters? How many characters in this dialogue? 

Yes, you? Ok. Who are they? 

Who are they? 

The first character? Ah ! 

S- father ... 

T - father. That is Kibru ... Then? 

S- mother. 

T- mother-Matebua and again the third one is ... 

S- daughter. 

T - daughter. 

now if you have read- if you need and see among the three which one is not 

educated? 

Which one is not educated? 

Which one is illiterate? 

107 



T- Yes ... 

S- The mother. 

T- Yes, the mother. This one is illiterate. 

T- Ok ... So-let's go then to our reading . 

This is the separation of the family, as you know. 

What are the reasons, what are the causes of the breaking of the family. 

What are some of the causes of the breaking of the family? 

You l Stand up. 

S- .... 

T- Um-causes! Causes I 

S- Misunderstanding . 

T- the misunderstanding between ... 

S- Father and mother. 

T- Between mother and again father. Shatelse 

What are some of the causes? 

What are negative factors 

He said there is misunderstanding between the two. 

Yes please. 

S- She is not educated mother. 

T- (Writing on the board) Ah . 

S- He want to divorce her. 

T - How did he treat her? 

How did he treat her? 

Please- Um 

S- He wanted to marry another. 

T - He wanted to marry another. 

So he practiced what 

S- ... 

T- Allright. W ill you please try to read the introduction paragraph one only? 

Stand up please. 

Read the title and again read the introduction. 

S- (Read ... the introduction) . 

T - thank you- so we need now three characters. Three readers . 

One-on-first we need Zertihun and again Kibru. So-who is going to act let's say like a 

daughter-and again who is going to act one lets say like Kibru. Be a father. Then we 

need from girls, be a daughter please. 
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Will you please .. open Zertihun okay? 

Stand up! Stand up ! Go ahead! 

Read it ... Q! O'father. 

S- I am going ... ? 

T- Yes, read it ... This is Zertihun. 

S- a! father! Is that what you are going to be? I am ... 

(She read as a character Zertihun) 

S- Just wait a minute ... my daughter Zertihun - you are an educated girl and listen quietly 

and understand every thing I am going to tell you. Now an ambassader especially a 

one like I am going to be who needs to have kind of wife who can meet (the official) 

performing with the official foreign governments. Your mother is not that kind of 

woman. She is not educated . (He read it like the character Kibru) 

T- Go ahead please! 

Read it . 

S- so ... 

S- So I will not be able to take ... 

T- Unless .. . 

S- Unless .. . 

T - Where is the mother? Who is going to be a mother? 

S- ... .. . 

Please! Go ahead! 

Go-ahead please! 

T- Go ahead please. Zertihun . 

S- What? 

T - What is that! What? 

S- (Zertihun) Is that true father? You want ... I will not live without mother. 

S- What ... I wou ld like get to do is. 

S- You know ... (Zertihun) 

S- .. . The important thing . When your mother and I go ... a respect. 

S- (Zertihun) ... And you don't respect her any more? She can read and write. Well 

enough to an ambassador's wife. 

S- (Kibru) - since I am going to ... and your mother is behind the ... 

S- (Zertihun) your approach ... to the divorced mother? 

S- (Kibru) Matebua! Leave! 

S- (Matebua) ... 
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s- And you ... . you speak like that Matebua. 

S- (Matebua) . But I am not. I don't want to be divorced by you. 

S- (Kibru) 

S- (Zertihun) 

S- (Kibru-) V.good go ahead. 

S- Is it very bad to say. 

You can if you want you can 

S- (Kibru) Zertihun you .... 

You are making me very angry indeed . 

S- Allright tell us who do you intend to marry? 

Who do you think could be an ambassador's wife? 

S- (Kibru.) Do we have to talk about that now? 

S- ... . 

S- ... . 

T - Thank you very much. So now lets come to our answer after. .. let's try to deduce from the 

speech of these speakers. We were given a .... From one upto number 10 and again this 

is going to be from page 163 upto page 164. So they are going to be well WH question 

so let's try to give an idea based on the three speakers of whom their own conversation . 

Question number 1-Zertihun's father said , 

'Fine what did she want to say.' 

Number 1-What is going to be the suggestion that is going to be 

for warded ... ... please. 

S- I am going ... 

T - Number 1. (Wrote on the board). 

T - Question number 2. Kibru 's 

Who is going to .... Give us the word . 

What did he want to say? What is the intention of let's say Kibru? 

Where does it work? 

What is his intention? 

Please stand up! 

S- Unless I will be able to divorce your wife. 

T- I divorce her ... (He wrote on the black board). 

T- Three-question number three-please. 

S- ... 

T - (Started writing on the black board) 

T- Zertihun! Could be asked and now who's to pay .. any more? 
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So, what will be the next reply? 

What do you understand from Kibru's answer? 

Yes, please! 

S- Things are forward but your mother is behind the time. 

T- Very good. Your mother is behind the time. What she is (He wrote on the black 

board) . 

Then .. .. Who would . 

Please. 

S- None of them are regarded as point of. 

T- Who? What is this. (wrote on the blackboard) . 

Um. 

Well , three of them are the results of the society. 

So, as you know he considered his-wife as interior and again continuing ... as interior - As 

you know perhaps make chauvinism around him that he makes his idea. He under 

estimates them. Underestimating. 

Now-finally number 6. The two ..... 

Yes. 

S- ..... 

T- Very good. (Wrote the answer on the blackboard) 

Well , for the remain-try to do-your completion let's say. Under.. review try ..... 

This will give you .. a kind of practice .... 

Conditional clause, probable, inprobable and again possible based on those 

conversations. 

This is from page 164. 

Try to do this completion based on the conversation given from 1 upto number 5. That will 

be our assignment. 

Go on the remaining section seven upto number 10. 

This will be our today's assignment. 

In addition to th is will you please try to do the following .... This will be on page 161 and 

again 162 with completion Ok? Try to their meaning from the conversation that is read 

that you have already read then try to do three exercises. 
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Comprehension question completion- and again word making as well as .. ... on 

page 161 and again 162. 

This is then the idea that you can do. Please in addition to that try to go to the essay in 

your textbook and again read and again try to answer comprehension questions and I 

thinkD. TryD. On page on page 1 upto page 5. This is a very important for you . 

I think this is the end of our lesson . 
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Appendix C -2 

Higher 12 Comprehensive S. School Section 11-06 Transcription of Classroom 

Events 

School 

Grade 

Section 

Date 

Time 

Higher 12 C.S. School. 

11 

06 

15-03-1999 

10:15-11 :00 

Special thing about the sector - All are girls 

T Ah ... The topic is Inventors and Invention . 

Well .. first of all before we move to the passage, we have to know what is 

invention and what are inve-ah .. . inventors. 

Allright now let me just put the two words:- discovery and invention . First of all 

just to make clear for you, discovery and invention. 

Well, look at the board carefully -- (wrote the meaning on the board) . ah­

discovery means to find out something without lines upon or make known-­

make known. 

Allright invention is a noun form now-- the verb form is invent--what do we 

mean by invent-to make maybe it is ... 

Something--when things are .. . for you girls .. . 

Is there anyone who wants to guess the word invent to invent something 

means .. . can you guess? to invent something mean invent--invent something 

new ... for example, different thing kinds of machines, whatever. 

S to guess .. 

T Ok invent is originate ... (wrote on the blackboard ... ) to originate. 

Ok. now, we have seen what is discovering and what is to invent. Therefore 

let's come to our title Inventors and Invention . 

Well, here .. . what are we to do is scan-we are going to scan and find out. 

Can you tell me what scan is? 

What is scanning? Anyone? 

We have seen skim and scanning . 

Do you remember? Yes 

SS Yes!! 

T Yes? so can you tell? What is scanning? 

Anyone! Please guess please ... speakout! speakout! 

S A rapid reading technique ... 

T I can't hear it, say it louder. 
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S A rapid reading technique .. 

T Allright of course, skimming and scanning are rapid reading techniques. But 

the scanning is for what purpose? Can you tell me for what purpose? 

Ah .... 

S Specific 

T Yes to find out a specific information . Yes? What is skimming--then--uh ... 

SAn .... 

T Ok. It is also a rapid technique to find out ... what? 

Ss General infromation 

T Speak up? 

Ss General informtmation ... 

T Yes. to find out general ifnormation . 

Now we are going to scan ; that means to find out specific information from unit 

6 in the passage. 

Allright-I will give you question at least to scan look at the board . How - I mean 

read the question and scan through . 

The first thing will be, how many famous inventors are metnioned 

by name? So you are going to scan . How many - please becarefu l; how many 

famous inventors Inventors are the people. I said to invent means to orginate; 

for example--machines, it could be a spinning machine, it could be any 

machine-those who are originating and finding out a new scientific discovery. 

So to invent means to orig inate. So, how many of he people, how many people 

are there in that boomk? 

So what you are going to do is, Scan through the passage and find 

out the names of the inventors, the people. 

Ok? That is the first question. 

Ok? Then find out the name of the people. Who invented what? in group in 

groups? whenever you find the names count them and raise tell us--­

comeown---in groups. How many famous inventors - or known inventors are 

mentioned in the passage? Their names-how many? It means the number -

comeown - can--- Find out count the names ---raise your hand and tell us. 

(Students started to scan-some of them trying to discuss in pairs, most of them 

trying to scan by themselves .. . _ 

T Have you understood the question? How many inventors, famous known 

inventors are there in that passage? So try to find out their names, by 

standing . Allright when you finish , we will come to our discussion . 

(Students continued scanning the teacher was rounding to check how they are 

doing .. . 
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T Allright. Why don't you at least..share ideas-ideas .. 

Yes, try to share your ideas ... 

Allright, by the way have you found their names? 

Ss Yes! 

T All of you? 

Ss Yes! 

T Allright. Who wants to tell us then? 

How many famous inventors at least tell me one. 

S Gun powder ... (in a low voice) 

T Speak upl Speak Up l 

S Gunpowder ... 

T What do you mean what does it say only gunpowder? 

S Ai. .. 

T A? 

S 

T Allright. Is there anyone? Anyother name! Any other name! Comeownli 

Ok. That is enough ! That is enough ! 

Yes 

S 

T Speak up please! Say it louder. 

S Alexander. 

T Alexander who? 

S They made electric. 

T Electric. What? Tell us from the book. Don't worry. 

S 

T Allright. Is there any? Anyone! Anyone! Anyone! 

S 

T ... Who? 

S James watt ... 

T James watt. What did he do? What did he invent? 

S Steam engine. 

T Steam engine. Is there anyone? Just have a look. Scan through the passage 

and ... 

Yes--please. 

S 

T What does ... Ok. 

S 

T His invention> 
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S Printing press. 

T Printing ... Printing press allright. Is there anyone. 

S 

T Speakup! Speakup! 

S 

T Invented b who? 

S Steam engine. 

T (By stressing the words ... ) steam engine invented by who?! the man! 

S James Watt. 

T James Watt. .Ok. It is already said. 

T Yes ... 

S 

T Ah ... 

S 

T 

S 

Ok. Frank ... 

The jet 

Is there any? 

T What 

S The jet... 

T Allright. . Is there any? 

SUm ... 

S 

T Allright. Is there any? 

T L ...... ? 

S Ahm ... 

T All-right! Now you have understood the inventors. 

That means they are people who are originating and finding out ah­

machines ... people instruments for the use of the people. 

Yes?! 

Allright. Listen to the second question. Now you are going to scan . 

The second question is which paragraph-have a look at your book-which 

paragraph discusses the important of the plough as an invention? 

Allright. I wi ll repeat. Now have a look at your paragraphs scan very quickly-ok. 

Which paragraph discusses the important of the plough? 

this one (pointing to the word that he has written on the blackboard) the plough 

it is an instrument P-I-o-u-g-h (pointing to the word written on the blackboard 

and saying each letter one by one ... ) plough .. 

Allright-which paragraph discusses the important of the plough as an 

invention? 
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S .... (Not heard) 

T Scan! where did you find this instrument in your paragraph and tell me. Which 

paragraph? 

Well, I will be back .. . Two three minutes ... 

Comeown do it ! 

... Scan! Which paragraph? Ok. 

You can count-paragraph 3, paragraph 4 

Yes? 

S Paragraph 4. 

T Paragraph 4 ... Have you got? 

S Yes. 

T Well she said paragraph 4, what about you? 

S Paragraph 3. 

T Paragraph 3-Well, can you prove that it is paragraph 4? Ok. Can you read 

where you find ... 

Speak - I mean - read aloud! Read aloud-

S The plough may seem-seem to be a very simple im-implement-Yet- Yet it is 

invention brought about a series of revolutionary change in the way people 

live ... (she read the sentence from the paragraph .. ) 

T Allright - what about you? you said paragraph 3. have you proved it? 

Let's listen to her reading - all of you. 

Ah?! 

Comeown ... 

T Ah>! Allright now is there any different idea 

You have them from paragraph 3 or paragraph 4? Different paragraphs, where 

a plough is an invention. 

Allright-Let's come to agreement. Let's come to agreement. Also I agree to 

that answer-paragraph 4. Let's have a look at paragraph 4. Let's read it 

paragraph 4. 

Allright-you just look at. Have a look at paragraph 4 and let me just read it for 

you it doesn't matter. Ok. (The teacher read paragraph 4 .. ) 

The plough might seem-might seem to be a very important 

implement instrument-yet, its invention brought about a series of revolutionary 

changes in the way people live. etc. (He finished the reading and continued 

the talk) 

She has already read it. So when we come to our question-when we come to 

our question, it says, which paragraph discusses the important of the plough as 

an invention. Our answer is paragraph ... 
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Ss 4 

T Yes?1 

Ss 4 

T Nice of you! 

Now the next question. You are going to scan the next question is three. 

Which paragraph ... still. .. which paragraph discusses the importance of 

movable-movable-movable types as an invention-movable .. The word movable 

is derived from the word move! 

You know the word move-yes? 

Ss Yes. 

T Ok. What does it mean move? for example 

S To go. 

T Ok. To go to some direction or 

A? 

S 

T Ok. To go from one place to another ... and move. so movable is the adjective 

so it says which paragraph discusses the importance of movable types as an 

invention? Can you tell us? Movable pipes. That means in any direction . 

S 

T Which paragraph? Ok .. . Take your time-Take your time. I will give you at least 

two minutes to scan. Allright-in groups-share ideas! share ideas! 

Try to find it !. .. 

Movable pipes l ... wait... 

I gave you two minutes. 

Allright every body read now. Which paragraph? (The teacher was (most 

students raised their hands rounding) 

Simply shall I call any number? 

Ss Yes! 

T Anyroll number? 

Ss Yes! 

T Number 6. 

Who is number 6? 

Ss Absent. 

T Ok. number 10. 

Number 10! 

Ss He is absent (laughing) 

T Sorry. Fifteen-one five-

S 
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T Yes. 

S One of the most important.. 

T Which paragraph? Which paragraph? 

S Paragraph 6 

T Paragraph 6 nine. 

Ok. Read it! Read it. 

S One of the most important invention of 

T Read aloud! Read aloud! 

S One of the most important invention of all is ..... movable type of typing ... This 

was invented by John Guternberg around 1440 in ... Germany. 

T Allright is it is it the only paragraph? 

Ss Yes. 

T Is it the only? 

Ss Yes. 

T Have we all found only paragraph 6? 

Ss Yes. 

T A;;right-why not we just try it-to find it movable trypes paragraph 7? 

Please scan again paragraph 7. Have a look at paragraph 7. It is not the only 

paragraph. Paragraph 7 for example. Well the question says movable type. In 

paragraph 7 ..... 

Ok. Have you found or not? 

Allright-why not paragraph 8? 

Read it paragraph 8 paragraph 8. 

About movable types. 

(students tried to scan in pair) 

Is there any idea in paragraph 7 and 8 or not? 

S N 

T Well, there is may be it is difficult for you 

In paragraph 7 for example, Gutter Burg's invention made it possible for the 

first time to ..... more quickly and more .... separate piece of metal type on each 

letter of alphabet. .... Well, whenever this expresses the also have one or more 

works ... may be you didn't find the word movable, but the process the way how 

it works. This all indicates. 

Allright! Any way let's come to the next question-the next question.-

Who was the first person listen carefully, who was the 1 st person 

comeown tellme! try to scan and find that name ... 

Well , ... Yes .. (He saw students raising their hands, 

Ok. I will call number .. Just at random-numbers ... 
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The first person to invent steam engine. This answer will go to number 4. 

Who is number 4? 

S 

T Yes .. can you tell us-who is the first person to invent the steam engine? 

S (Showed a kind of uncertainity to answer the question . _ 

T Yes? 

S These are people. 

T This is ...... . 

Now number 8 - number 8 .. Yes .. ah ... 

S These are people .. . 

T Where did you find .. . Tell us the paragraph number the line number. 

S Paragraph 1 ... 

T Paragraph - please listen ... paragraph 2. 

S Paragraph 2. 

T Paragraph 2 Which line? 

S Line 2. 

T Line 2. (In a kind of confirmation) 

Will you please follow what she says. Paragraph 2. Line 2. 

Allright-read it. 

S These are people like John Guten Burge, James watt .... 

T Allright. Now the name of the person is ... 

Ss James. 

T James .... 

Ss Watt . 

T Yes. Allright now I go-I expect you have got idea about scanning. Still we 

haven't discussed it. 

Let's discuss ... 

I am going to write a word .. . Look at the board! 

Look at the board . 

(He wrote-categories on the blackboard)-

This word .. (Indicated to the word on the blackboard) Would you please read 

this? 

Ss Categories. 

T Categories. Say it again! 

Ss Categories! 

T What you find this ... on line-line-1 

Allright, can you please then .. .words from the passage, Now ... 

S Yes 
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T Categories ... What does theat mean? . .. From the passage. 

S 

How is it used in the passage? .. Ok. In your book line1 . What does it mean? 

Can you guess the meaning? Can you guess? ... 

T What?! Just guess! ... No-

S 

T Another guess. Another guess. 

T Guess-Yes-Please. 

S 

T .. what is there any? 

S difference. 

T Difference ... 

Allright let's have .. ah .. line 1. 

Inventions can be divided ..... . 

Ah .. can be divided into two .. . Main groups or .. ? 

Ss Categories. 

T So as you guess categories are .. 

(He stated writing on the blackboard. _ 

1. As you guess ... divisions .. you have said divisions and class ... or .... group 

This is what how it is used in this context. 

Allright... give another word ... um ... for example ... lt says: Line 17. Have a look at 

in line 17. What does this expression mean? Can you just. .. guess? can you 

guess? It says .. Lost in the mists of time. How? Why? Line 17. From the same 

pages how do you ... 

In that sentence ... can you guess what this sentence mean. Just your own 

idea. Lost in the mists of time. 

What does that mean? 

Please read it. .. at least two-three times. And just get what does it mean? 

Can you? .. lost in themists of time. Line 17. 

May be paragraph 3. Paragraph 3. 

Yes-speak up! Speakup. Just do whatever You like-the guess. 

S Short time. 

T Sort time-Lost in themists of time. 

This expression indicates what.. 

She says--time. What about you? 

S Long ago. 

T Long ago? ... Lost in the mists of time ... It is speaking about what? ... Please 

read paragraph 3 agrain 
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S 

T 

S 

T 

S 

T 

line 17 .. 

Yes .. 

Last time. 

Yes please? 

Last time .. 

Is there any? 

Short. 

Shorttime? 

Well , of course it is indicating time, but it is related to something else .... It is 

related to something else. 

It is not indicating particularly the time, but something another. what is that? 

And you just said something from paragraph 3 .. um .. ? 

Time plus something . 

What is that something? can you guess? 

Lost in the mists of time!. . 

by the way, do you know the word loosing? 

Ss Yes. 

T Yes! Yes? 

Ss Yes. 

T So this is the past when you see something lost.not found . So, lost in themists 

of time. 

this is expression . You know expression, yes? 

The way how we say something is expression. 

We have seen before. So, what does it mean? 

Well , it is not only time. 

All right, it seems a bit difficult yes? 

Ss Yes. (in alow voice) 

T So, let's read it together. 

A .. paragraph 3. 

However many important inventions, machines for example, were 

made so long ago. Many many machines I mean. (Here he repeated 

machines because the first machine he pronounced as /ms nsf the second as/ 

Well, the names of their inventors, the persons, those Who invent the 

machines .. . have been lost in time ... in the mists of time. That means. They are 

forgotten. 

Do you know the word forget? 

Ss Yes. 
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T 80, forgotten . They invented the machine, but no one knows them , no one 

remembers them , forgotten! 80, this expression is los tin the mists of time­

forgotten. 

How correct the sentence used in there. 

Allright, let's come to another word-IMPLEMENT - line 22. Please, have a look 

at line 22. Implement. What does that mean? Line 22, (He wrote on the 

blackboard) 

Ok. Give the meaning from the passage. 

Just scan, find out-write. 

Well , I have told you the place for this-line 22. Implement. What do you 

mean? 

What do you mean by that? 

8 Instrument 

T Instrument-Is there any? Implement. a-? 

8 Material. 

T Yes? 

8 Material 

T Material-aha .. 

8 Machine (in a low voice) 

T Machine 

Is there any? 

Well , all are synonyms 

Yes, instruments, they are materials, machines, tools , implements very good. 

Allright , let me just give you something another. 

Um ... well..line 29. All of you - have a look at line 29 the word specialize-the 

word specialize. (He wrote on the blackboard) 

Allright, guess the meaning from the passage how you can use from the 

passage. 

Well , this word is driven from the word special. 

You know the word special , yes everybody. 

80, specialize is driven from that word-so , guess the 

meaning of specialize, what. .does it mean? 

Have you found the word by the way? 

8s Yes. 

T On line 29 ... Have you found it? 

8s Yes. 

T Guess! What is means .. 

Yes ... 
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S Modern . 

T Speak up=modern-allright is there any? 

S Great 

T Yes? 

S Great. 

T Great? .. a .. 

S Best.. 

T Best ... Allright. 

SCan .. 

T Can .. Allright 

S 

T Very important! Specialize .. a .. 

Ss -

T 

Ss 

T 

Allright, specialize. Well you can say .. a . specialize in line 29 it means. Well 

known or skilled a .. 

Specialization is skill-skill .. . 

Specialization is skill , or at least to have well known knowledge about a certain 

thing is specializing . 

Allright, that is it. 

Now let's come to the next one. Line 42, line 42. the word stirr up, comeown­

try to find it overthere-Line 42 stirr up .. I will write it on the board. (He wrote the 

word on the blackboard) 

Allright, line 42. 

How do you understand? ... 

Allright , read and guess in your group 

Line 42. Stirr up. 

Read it understand it, and guess the meaning. What doe that mean? 

(Students tried to find the meaning? 

Allright. Have you found the word stirrup. 

Yes. 

Line 42? 

Yes. 

Allright. How do you understand it then? 

How do you understand it? 

Can you just say something about that word? 

Guess, what does it mean? Stirrup. 

Allright, do you know a horse? 

Ss Yes. 

T Do you know a horse? 
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Ss Yes. 

T Ok. Do you know a mule? 

Ss Yes. 

T Allright. People just sit on the horse back. Yes? 

Ss Yes. 

T When they sit, at least there is something they put inside their legs. 

Do you know that? 

Ss Yes. 

T They don'!. .... there is something. Do you imagine the picture. Imaginary 

picture .. when they sit on a horse back .. they put something on their foot. 

Now the shoe, beet there is another instrument. 

What is that? 

Well , shall I just show the picture and can you just guess it in English? 

Ss Yes. 

T Well, for example .. (He drew a picture of 

For example, let's say this is the people who are sitting Well , there is 

something here. They put their legs ... may be they put.. ... 

Do you know this thing? They just put inside. 

What is that thing? Can you guess it? 

Have you got the idea? 

SS Yes. 

T Have you got the idea from the picture? 

Ss Yes. 

T Yes? Ok. What is that? Stirr up in English. Canyou guess it? Well , I know .. 

Just say ... Can you guess? 

Allright let me write it in English. I mean the meaning. A stirr up meanS .. a .. a 

support (He wrote the meaning on the blackboard) a support ... that means a 

support on a rider's foot. It is clear now? 

Ss- yes 

T - Yes? 

Ss-

T - They just put it and it supports their foot 

Have you got the idea? 

Ss- Yes. 

T- All of you? 

Ss- Yes 

T- Nivel Let's go to the next word may be a 
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Bartering - line 46. Bartering (He wrote it on the blackgboard in line 46. 

What does it mean? 

Comeon - Have a look at line 46. 

Read the sentence and try to know, understand how the word is used in the 

sentence. Bartering. 

Line 46. 

Well, have you found it? 

What does it mean? 

From that idea, how is it used in the sentence? Or from its context? 

Comeown! How is it used in the sentence? 

Bartering. Wrote on the blackboard). 

In which it is exchanged one material with another material in the market. So, you 

can just have he meaning of barfeving (He wrote on the blackboard) 

Have a look at the board - a ... you can say trading trading - by exchanging-e-x-cha-n-gi-ng 

exchanging goods. This is what you have said already. 

Trading by exchanging goods. 

Allright, now line 82. All of you ... immediately you have to go there. Line 82. Exchausting! 

Exhausting. 

What does it mean? Exhausting. (He wrote on the blackboard) 

This word on line 82. 

Exhaust is the root word, exhaustive is you know the adjective of it. 

Yes? Comeown. Please share ideas! Sahre ideas! 

What does it mean? 

(The teacher was rounding and asking students what it means) 

Have you got the answer? 

Can you guess? 

Exhaust. Exhaustive. 

Any idea! Any guess! 

Allright let me just put it in a simple way. For example, if you play valleyball let's say, for 

many hors, after playing for many hours, what happens to you, or what happens to your 

body or whatever? 

So, you feel something. Yes? 

You will be exhausted. 

What is exhaustive then from my expression? 

-Yes 

S- Tired . 
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T- Very nice ! Yes, feel tired , exhaustive. 

You work for many hours, you play for many hours, exhausted, you walk for 

many hours, and then ... ? You will be so, exhaust means ... what? 

Ss- Tired . 

T- Speak up! 

Ss- Tired ... 

T - That is it. 

ss-

T-

S-

T-

S-

T-

S-

So, line 82 . Allright. 

Nows, let's ........ to the next one. Line 102 

Electronics. Electronics (He wrote the word on the 

blackboard . 

yes 

Electronics - line 102. What does the means? 

Can you guess just some other words? Some other words. 

Line one o ... one zero two ... the same thing . 

Ok. Electron ics, what does that mean? 

Everyobody knows this word . 

Always you listen to that word or hear anywhere. 

Have you found it? 

Can you guess? 

Material (in a better voice than the first one) 

Yes? ... Material. Well , is there any? 

Aha .. .. 

Power. 

Power! Comeown! Any guess, it doesn't matter. 

Come closer guess ... 

Yes? 

T - Electroni-c-s. 

S- .... industrial. 

T- Well , industrial ... all right. It there any? 

Well , let me just read for you. 

Electronics - The science concerned with electronic devices. 

Electrric devices like, wi res , bulbs, so are devices and surving with electronics. 

Which concern or which is related to any materials which are used for 

electricity. 
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Is it clear? 

Ss- Yes. 

T - Just like wires, bulbs, switches and so on. 

Ss- Yes 

T - Affright now I hope you have got some idea about the passage inventors 

and ... ? 

Ss- Inventions. 

T- Invention is the process inventors are the people. 

Yes or not?! 

Ss- yes. 

T - Affright, now next time we wiff try to have some exercises - so let me just give 

you assignment. 

Assignment on page 11 3. 

There are questions on the passage ... Yes? 

S~- Yes 

Please try to read the passage I mean the questions and do your. Aha-do as your 

assignment question number 1, question number 2 3 upto 4. Question 1 up to 4 is your 

assignment or homework for the next period. 

Understood? 

Ss- Yes. 

T- Affright 

That's aff . 
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Appendix C-3 
Ethiopia Tikdem Senior Secondary School 

Section 11-F transcription of classroom events. 

School Ethiopia Tikdem Senior Secondary School 

Grade 11 

Section F 

Date 18-3-1999 

Time 1:15-1 :55 

T- (After greeting students- he wrote about the day's lesson- oral speech 

program) 

Allright students - to day- as usual we have got two kinds of program: 

One is asking and giving information, and the other is the group program. We are 

going to see one after the other. 

Ok. Now let us see the first one. (He wrote on the blackboard same examples of 

clues or key-points which can help for asking and giving information . The 

sentences were written as follows: 

Oral Speech Program 

Asking and Giving Information 

Clues-(Key-points) 

Example 

Hair cut-barber. 

I need a hair cut. Where do I find the best barber? 

Well , you can find the best barber at Arat Kilo. 

hair dressing- beauty salon. 

Police department- criminal. 

Fire and rescue dep-smoke. 

Sanitation- a lot of trash . 

Problem-discussion . 

Best hotel-invite a friend. 

Tranfic sign-road department 

The teacher finished writing on the blackboard . 

Allright-now let's start. 

This is as I fold you before an oral speech program which we do it every week, 

once a week. 

So I will try to give you some clues or points to use or to construct your own 

sentences. 
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Yes. 

This is asking and giving information. 

What we are going to do is a student asks using these clues. 

Ok.? One student. Another student will answer. It that clear? 

T- Now look at the example given there. This is the clue hair cut barber. 

One student A-Z need a hair cut. Where do I find the best barber. 

Now B is going to answer using his own sentences. It that clear? 

Well , you can find the best barber at Arat Kilo. Or he can say whereover it is , but you 

have to know, you have to use how to ask questions and finally how to thank your friend 

for that service. Is that clear? 

Ss- Yes. 

T- Good. Who can use the clues, who can construct a sentence using this 

(pointing to the blackboard) hair dressing . 

Yes. 

S- I think this is for the lady. 

T- It doesn't matter. Ok. Yes-Yes. That is a problem 

Have you heard what he said? 

Ss- No 

T - Ok. Speak loudly Tefera. 

S- Well. 

T- Which ones do you want to use? You can choose one. 

It doesn't matter. Don't worry about this one. 

S- Ya, we can select, I can select .... 

T - One of those. 

S- One of those. 

T- Possible. Possible. Comeon. 

S- Okay-let me. 

T- You can use this no problem 

S- May I ask somebody? 

T- Ye-s. You can. One of your classmates. 

S- Ya. I need the police department. Where I do find? 

T- Good Teferra! Very good. Why do you need the police departmeol.?-_ 

S­

T­

S-

Can you tell us why you need that department? 1'r, n r 
'\ ~ 

For what purpose? Have you seen-Yes-anything wrong/? .," 

What do you want to report? , • i ~. '. 

" To inform- to inform some information about the thief Plilr~on . 

0 1 Very good. That is nice! Ok. Now you can ask anyo~et 
. '(. 

For this or another? 

130 

, 
L 

v 

/ 



T - No. no. Continue. 

S- Okay. Is there a volunteer student here? 

T- Is there a volunteer student who can answer this question? 

Who can help him? Anyone? 

It doesn't matter you can ask anyone. 

S- Okay- Kalid . 

T- Kalid- Good. 

S- Please stand up! 

T - Kalid-where is your question? 

S- Excuse me friend where is the police department? Sorry, I need a 

police department. Where is that? Can you show me? 

T- Can you tell me? 

S,- Okay. Can you tell me the way of the police department? 

S2- I think the police station is go this side and turn to the right. 

You can find it. 

S1- Okay. Thank you very much. 

S2- You are well come. 

T- Okay. That is good any way. That is good. 

Now-let's try another one. 

You can choose one of this clues. 

Yes please. 

Yes, Solomon. 

S- Excuse me ... can I. .. 

T - Speak! Loudly. 

Yes? 

S- Excuse me- please stand up. 

T- Speak loudly Solomon! 

S- I see a lot of trash in there. 

T- You saw ... what? 

S- I see .... 

T- A lot of trash. Okay. 

S- Where . .. aha .. .. 

T - Which department of you want to report? 

S- aha .. . . 

T- (Indicating the clues on the black board) 

S- To sanitation- (in a low voce) 

T- Speak loudly. 

S- .... sanitation department. 
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T- Ahm ... so ... that is right . Verygood. 

Any any other student? 

From the girls. Yes?! 

Come own! Yes! 

S 1- Excuseme- I saw a trash 

T - Don't be afraid! 

S 1- I saw a trash around the road-where can. 

T - What do you want? What do you want to ask? 

S 1- ... a trash around the road-where can I call , .. I saw. 

T - What did you see? 

S1- I saw a trash around the road . 

T- Aha! 

S1- Where can I call? 

T- You want to report? 

S1- Yes. 

T- Yes, where? Can you tell her Fitsum? 

Yes, can you help her? 

Comeown! Don't be afraid. 

What is wrong today?! 

S2- San-sanitation department. 

T - So you have to use, you have to make full sentence. 

You can report - you can report to sanitation department. Thus you have 

constructed a full sentence. 

Yes. It is not a sentence. A word is not a sentence. 

Now sitdown. 

Okay! Yes! Ashenafi! 

First forward your sentence. Your question your problem. 

S 1- My problem is. 

T- Speak loud! 

S1- My problem is regarding with best hotel. 

T- Aha ..... 

S 1- Sintayehu. 

T - Allright Sintahehu 

S1- Ok. Excuse me sintayehu, Where can I find a best hotel? 

I can find a best hotel. 

T- Yes? 

S1 - Where can I find a best hotel? 
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T - You need? 

S 1- A best hotel. 

T - You need a best. .. you need- you want to invite your friend? 

S1- Ya . 

T - Okay now. Ashenafi wants to invite his friend . 

Where can he find the best hotel in Addis Ababa? 

Sintayehu, can you help him? 

S2- Yes. 

T - Where is it? 

S2- I think one of the best hotel is in Addis NORTH HOTEL. 

T - Which one is NORTH HOTEL? 

S2- Here in street to home. 

T - Is it the best hotel in Addis Ababa? 

S2- One of .. . 

T - One of ... Okay, I accept. Okay - so ... very good. 

It is good. Allright, let me ask you. Let me do it myself. 

Look at her! 

Look at her! 

A ... Yes. She has got a problem in mathematics or in English . She want. She 

wants to discuss with the best student. Who can tell her that best student? 

Yes- who can tell her? Yes ... can you tell her? 

S- Okay. 

T - Now she wants- she has got a problem in mathematics. 

She is weak in Mathematics well , I am sorry to say that. This is simply Allright 

now she wants to discuss with her friend, with a friend . Okay-from this class. 

Do you want to tell her? 

S- Aha- How is she-how does she avoid her mathematics problem? 

T- Yes! Problem she wants to discuss she wants to study. With one of the strong 

student here in this class. Do you want to tell her who that student is a girl or a 

boy? 

S- In this class? 

T- Yes l 

S- I will tell her. 

T- Yes. 

S- I think- in this class there are so many students who are better to deal. 

T - Can you tell us one? 

S- One is ... Kalid and Mekonnen. 

T - So-tell her that Kalid is the best student. 
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S- In , this problem Kalid and Mekonnen are I think help you. 

T- That they are much better than the rest of the class. 

S- Yes. 

T - In Mathematics? 

S- Yes. 

T- So she can discuss with them. 

S- Yes. 

T- That is very good. Very good. Allright. ... 

A. .. whatelse did we have? 

Now .. This - someone saw a smoke coming from an apartment. Okay? 

Now, where does he report? 

Who can tell us? 

Someone saw a smoke coming from an apartment. Where does this man, this 

person report? 

Can you tell us? 

Yes, Biniam! 

S- He can ca ll a five brigade. 

T- Yes, he can report or he can call to fire and rescue department. 

Verygood . That is nice. 

Whatelse do we have? 

You have I think to ask. 

Yes. 

S1- Let me ask yourself. 

T - Myself?! 

S1- Yes. 

T - You are welcome. 

S1- I assume you don't know me. 

T - Okay. 

S1- I don't know you ' good I assume that? 

S1- Ya . 

T - Okay. 

S1- I am finding a hair dressing 

T1- Aha .. . 

S1- I am finding a beauty salon . 

T1- Aha .. . 

S1- So, I am going to ask you. 

T- You are going to ask me. 

S1- Yes. 
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T- To tell you wh ich one is the best in Addis? 

S1- Yes. 

T- You are welcome. 

S 1- It is not the best in Addis. 

T- Uhm ... 

S 1- It is the best in your environment. 

T- Aha, Okay-Okay. 

S 1- Because I am found as you know in the environment. 

T- Uhm-Uhm. 

S 1- Excuse me. 

T- Yes. 

S 1- Will you tell me the best beauty salon in your environment? 

T - Certainly! Certainly! 

I can tell you. 

Now, take a bus number 3 and then when you arrive at Mexico 

You can find one of the best beauty salon there. 

S1 - Thank you very much. 

T- You are welcome. 

S2- But there is one thing you know .. 

T - yes, what is that? 

S2- He has not a lady or woman. 

T- O! He is not ... you mean he is not a lady .. 

S2- Yes. How can he ask this question? 

T - Hair dressing? 

S2- Ya. It is better to say .. May be they asked lay or woman is better. 

T - Well , it doesn't matter- If he wants that area that beauty salon for his sister? 

S2- But your sister- his sister .. 

His sister .. aha .. T­

S2- It says she ask seems like this , it is better. 

T- You mean she has to find herself? 

S2- Ya. 

T - What is the problem if you help your sister, mother; 

You friends girl friends? What is the problem? 

S2- You can help. 

T- Yes. 

S2- But. 

T- Ya .. 

S2- That is better morethan this. 
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T- I see ... Do you agree Hailemariam? 

81- I understand his opinion. 

T- Aha ... 

81 - Boys ask the girls. 

T- Do you agree with that idea? 

82- No. No I don't want to compare two peoples you know! 

81- I mean, boys cannot go to beauty salon . 

T- Ya. 

81- For that is not the place they can get what they need. 

T1- Ya . That is what you say. 

81- Yes. But if want to know the place that they ... to my sisters. 

T1 - Your sisters. 

81- I can go to place and ask the price and the beauty salon. 

82- Okay. I understand. Thank you. 

T1- Now you agree. 

82- A ... Ya ... Ya .. that is it. 

T - Okay, Now, which one do we use for both? 

I mean for men. 

82- Barbery or hair cut. 

T - Which is cut- can you? Okay- who can construct that sentence? 

Who can construct? 

Yes?! Tewabech Yes. 

Now he has used the hair dressing , can you see a ... which one is that ... the hair 

cut can you construct a sentence using that clue? 

Yes. 

81- .... . 1 want a hair cut- so where can I find the place? 

T1- Good. Now, who do you think can help you? 80meone from your friends? 

81- May be ? will help me. 

T - I beg you parden? 

81- ? , will help me. 

T- O! Iskedar! 

81- ? 

T- ? Okay. Can you help her? 

Can you tell her where she can find the best hair cut? 

82- Where 

T- Where? 

82- Where she is living . 

T- Where. 
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S2- At Arat Kilo. 

T - Arat Kilo . 

S2- Ya. 

T1- Aha .. Okay is that- is that clear? 

S1- Ya. 

T- Allright. Very good . Now thank you very much. 

We have to stop this. We have got another program and We have to 

Okay? 

Now the second program will be presented by a group. 

jump. 

We have got different groups and the second group is going to present us what.. 

ya .. prepared . Okay. One group prepared. 

Are you ready? 

Ss- Yes. 

T - Can you come out and ? us what you prepared? 

Comeout! 

(Students come out in a group of four members .. . and stood in front of the 

students to present what they have prepared). 

T - Okay. For members comeout-comefore ward- please .. 

You can use this, (students started arranging a place for shopping) 

Quick! Quick! Quick! We don't have time .. 

O! Where is it? ... Are you in this group? 

Okay. 

Now it is about shopping . Okay? 

Now, which .. which .. . is that? Good. 

Now let us .. O! Customers and the sellers. 

Now the customer-is going to ask what he wants to buy from the sel ler, and the 

seller knows how to serve his customer. At this time this chance is not given to the 

group only, I mean the discussion or speech. You can also participate. Do you 

understand? 

You can ask how much the person , the, the, the customer bought the material 

whatever it is. It could be a bag , it could be a shoe, or whatever they have. I don't 

know what they have. 

Am I clear? 

Ss- Yes. 

T - So when he comes back you can ask him. So this is simply you are all of you can 

participate with this program, not only the group. 

It that clear? 

Ya ... 
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T1- Ready? 

Yes. 

T1- Okay, now you can continue. 

(Group leader of the role play participant) 

T-

8-

now. 

first of all thank you for giving this chance. 

8peak loud l 

80 our teacher has discussed .. and I am going to explain what we are 

We are doing shopping about everything that we have. 

doing 

When we go to in the market or something like that you can compare what we are 

doing now through dialogue you can construct a sentence in really things when 

you want to buy something . 

81- Good afternoon (Customer) 

82- Good afternoon (8eller) 

81- What can I give for you? 

81- I am looking for a jacket. 

82- What colour do you want and what size? 

81- I think, I want this- the blueblack one and the yellow. 

82-

81-

81- How much does is it? 

82- It is 350 birr. I think you are a new cusjtomer? 

81 - Yes sir. 

82- Let it 250 birr. 

81- Can I pay you in a check? 

82- Ya. You can pay. 

81- Here it is. 

82- Okay. 

Thank you very much. 

81- Okay. Thank you. 

83- Good afternoon (another shop-girl customer) 

84- Good afternoon (girl shopkeeper) 

83- Do you have a jacket please? 

84- Yes. What colour do you want? 

83- I want a ................... (not heard) 

T - .. ... . ...... ... ... ... ......... (not heard) 

83- ..................... .. ....... (not heard) 

83- How much does it cost? 
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S4- It is 150 birr. 

S5- (a friend of the jacket buyer) . It is a beautiful jacket. 

Where did you buy it? 

S3- I bought it thank you very mucy. I bought it from .... .. ....... shop. 

S5- O! I like it very much. Where is .. ...... . .... ....... .... .. ....... . shop? 

Please tell me. 

S3- It is down town ... ... ... . 

S5- Thank you very much. 

S6- Actually there are different kinds dictionaries in our shop. 

Which one do you want to buy? 

S7- I want ............... Do you have ....... . 

S6- Yes I have. Here it is. 

S7- How much it costs? How much is it costs? 

S6- 45 birr only. It is very cheap. 

S7- Yes. it is cheap in deed . .... .. Thank you. 

S6- You are welcome. 

T - Wait! Wait! Wait! Okay. Yohannes. why don't you ask him. 

Where he bought it? Why don't you partiCipate all of you, the rest of you? 

Yes-Fitsum. 

Yes-now .. a . .who can ask him? 

Will you please come this way. They want-they to ask you. 

Wait! Wait! Wait. 

Who wants to partiCipate? 

Yes? 

Who wants 

Who wants to ask you? Where you bought this dictionary? 

How much you bought it? And what it is? 

Yes. 

S8- Excuse me please. I think it looks like a nice dictionary. 

S7- Yes. 

S8- I want to buy it. Which one is the place? 

S7- You find it at the ......... . 

S8- O! I know it. By the way, how much did you buy, how much did you pay for this 

dictionary? 

S7 - It is so cheap. It is 45 birr. 

S8- O! It is very quite cheap. 

S7- Yes. 

S8- Thank you. 
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T - Very good. What about the rest of you? Yes! 

59- I have a question. 

T - Yes. Do you want to ask him? 

59- Ya. 

T - You want ...... . 

59- Ya . 

T - Will you please ...... . 

59- Excuse me friend . It is a nice jacket. Where did you buy it? How much is it? 

51- I bought it from Ashenafi's shop. And I bought it 250 dollars. 

59- Where is that? ... . This Ashenafi 's shop? 

51 - It is too far from here. You can take a bus number 18. 

59- Number 18? 

51- Yes. 

59- Thank you very much indeed. 

T - Kalid . 

52- Yes. 

T- Excuse me. You bought 250 dollars? 

You paid in dollar? 

51- No, in check. 

T - In check? 

51- Yes. 

Aha ... that is good. 

Good. Yes! Anyone who wants to buy something from the shop? 

Any customer you are welcome. 

Any customer-

8ayu ; do you want to buy something from the shop? 

We have got a very nice shop. 

510- No. 

T - You don't want? 

510- Yes. 

T - Why? 

510- I have a lot of cloth. 

T - You do have what? 

510- I have a lot of cloth. 

T - Ofcourse .. you have a lot of clothes but those are not they do have also another 

thing . 

What do you have? (He asked the shop keepers) 

51- We have bags, ... , ... , ... , ... 
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There is a lot of thing. 

T - I see now who wants sto buy a bag, a very nice bag? 

Now- Isubdink has got a very nice bag, Can you show them? 

Okay-show them! 

54- It is . 

T - Uhm. 

54- and it is also a leather it is nice. 

T - Uhm ... 

T - Who wants to buy? 

Wait- no no another. 

We want a new customer. 

Who? .. Yes-comeown. Go and buy something. 

511- Can I buy a jacket..? 

52- You can buy. 

511- How much is it? 

52- It is 300 birr. 

511- It is cheap. 

52- Ya. It is cheap. 

Here it is the jacket. 

5peak loudly. 

(laughed) ... 

511-

T -

55-

T- Allright. Anyone who wants to buy from the shop? 

Another one-another student another student. 

A new customer-a new customer. 

Yes! What's wrong? You! 

Would you please go and buy something, at least Gebremedhin .. 

512- I need a leather bag- would you .... 

54-

512- ... How much is it? 

54- It is 40 birr .. 

512- It is a nice jacket. 

54-

T - Okay. Now Gebremedhin. What did you buy Gebrenmedhin? 

What did you buy? 

512- I buy a nice jacket. 

T - You mean you bought what? 

512- I bought 200 birr. 
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T - It is a nice nice lady bag? Right? 

S12- Ya. 

S12- Yes, I like it. 

T - To whom did you buy it? 

S12- I buy .. . 

T - I bought.. . you bought - you mean you bought ... 

S12- I bought this bag in the .. . shop 

T - To whom .. . 

S12- Inthe ... 

T - I mean, is that your sister, or your girl griend , or your mother, to whom? 

Yes, Comeown l 

S12- This is ... a ... a ... 

T - Is that for yourself .. ? 

S12- No. 

T - To whom then? 

S12- That is my sister. 

T - To your sister. 

S12- Yes. 

T - Very good. I hope she will like it very much. 

I think now it is time to stop. 

S- Ya. 

T- We shall stop here. That is going to be the end of our programme. I really thank 

you very much, but this is not, well , an inviting program today, I don't know what 

happened to you. 

This was not as usual 

So, I hope we shall-a-bring some progress next time. 

And the most important point is the more you speak the language, the more you 

use the language a better you can use it. That is the-the-Iargest of the program or 

our major objective. 

Is that clear? 

Ss- Yes. 

T - So , any time, any where, please try to discuss with your friends in English. After all 

it doesn't matter whether it is wrong or correct. Through time it can be improved . 

Is that clear? 

S- Ya. 

Good, now thank you very much. That will do. 

T - It is time. 
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Append ix D C 10..55('001'11 
A-nalljs ( s 

Appet71diX D-J.. 
Flanders' Interaction Analysis Categories· (FlAC) 

Response 

Initiation 

Response 

I. Acupts fu!il/g. Accepts and cla rifies an alt itude or the 
feeling tone of a pupil in a nOllthrcato.':ning ma nner. rcclin ~s 
may be pos itive or negative. PrediCling and r('(aUing fcC! -
ings arc included. 
2. Pra is('S or m CDura,qrs . Praises or encourages pupil action 

or behavior. Jokes that release tension, but not at the ex­
pense of another individual; nqdding head, or saying "Urn 
lun?" or "go on" are included. 

3. Am'pls or USfS ideas oJ pupils. Clarifying, building, or 
developing ideas suggested by a pupil. Teacher extensions 
of pupil ideas arc included but as the teacher brings m orc 
of his own ideas imo play. shift to category-five . 

4. Asks ·questions. Asking a question about content or pro­
cedure, based on teacher ideas, with the intent Ihat a pupil 
witl answe r. 

5. ucturing. Giving factS or opinions about content or 
procedures; expressing his own ideas, giving his own ex­
planation, or citing an authority other t1lan a pupil. 

6. Giving directions. Directions, commands, or orders to 
which a pupil is expected to comply. 

7. Criticizin.q or justifying authority. Statements intended 
to change pupil behavior from nonacceptab1e. to acceptable 
pattern; bawling someone out; stating why the teacher is 
doing what he is do!ng; extreme self-reference. 

B. Pupil-talk-response. Talk by pupils in response to 
teacher. Teacher initiates the contact or solicits pupil state­
ment or structures the situation. Freedom to express cwn 
ideas is limited. Pupil Talkf-______________________ _ 

Initi ation 

Sil ence 

9. Pupil-talk-initiation. Talk by pupils which they initiate. 
Expressing own ideas; initialing a new topic; freedom to 
develop opinions and a line of thought. like asking thought­
ful questions; going beyond the existing structure. 

10. Silence or confusion. Pauses, shan periods of silence and 
periods of confusion in which communication cannot be 
understood by the obselVer. 

-There is m! sc~e Implied by these numbers. each numl>cr is classificatory; II dcsign.ltcs a panicular kind of communication cvent. To wTile these numbers down during obsen 'ation Is toenumcrale, not 10 judge a poSition on a scale. 
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Alf2 pe;(t d l)(.D - 2-
Foreign language interaction 
analysis (Flint) system 

1. DEALS WITH FEELIN'GS: In a non-threatening way. accepting, discussing. 
referring to, or communicating understanding of past, present, or future 
feelings of students. 

2. PRAISES OR ENCOURAGES: Praising. complimenting, telling s.tudents 
why what they have said or done is valued. Encouraging students to COn- . 
tinuc, trying to give them confidence. Confuming answers are correct. . 

2a. JOKES: Intentiona! joking. kidding. making puns, attempting to be 
hUmorous. providing the joking is not at anyone's expense. Unintentional 
humor is not included in this category. 

3. USES IDEAS OF STUDENTS: Clarifying. using, intcrptcting. summari.Ung 
the ideas of students. The ideas must be rephrased by the teacher but still 
recognized as being student contributions. 

3a. REPEATS STUDE.."IT RESPONSE VERBATIM: Repeating the exact words of 
students after they participate. 

4. ASKS QUESTIONS: Asking questions to which an answer is anticipated. 
Rhetorical questions are not included in this category. 

5. GIVES INFORMATION: Giving information, facts, own opinion or ideas. 
lecturing.. or asking rhetorical questions. 

Sa. CORRECTS Wrn-IOlJT RE]ECIlON: Telling students who have made a 
mistake the correct response without using words or intonations which 
communicate oiticism. 

6. GIVES DIRECTIONS: Giving directions, requests, or command,s which 
students are expected to follow. 

6a. DIRECTS P ATfERN' DRILLS; Giving statements which students are. ex. 
peded 10 repeat exactly, to make substitutions in (i.e., substitution drills). or . 
to change from one form to another (Le., transformation drills). ' . . 

7. CRITICIZES STUDENT BERA VIOR: Rejecting the behavior of students; . 
trying to change the non-acceptable behavior; conunwticating anger. dis--:' 
pleasure, annoyance, dissatisfaction with what students are doing. '1. 

7.1. CRITICIZES STUDENT RESPONSE: Telling the student his response is not 
correct or acreptablc and comm~cating by words or intonation criticism, : 
displeasure, annoyance, rejection. 

8. STUDENf RESPONSE, SPEOFIC: Responding to the teacher within a 
specific and limited range of available or previouSly shaped answers: ' 
Reading alOUd. 

Sa. STUDENT RESPONSE, CHORAL: Choral response by the total class or p~ 
of the class. 

9. STUDENf RESPONSE, OPEN·ENDED OR. SIUOENT.INITlATED: 
Responding to the teacher with students' own ideas, opinions, reactions, 

. feelings. Giving one from among many possible answers which have been 
previously shaped but from which students must now make a selection. 
Initiating the participation. 

10. SILENCE: Pauses in the interaction. Periods of quiet: during which there is 
no verbal inle!"action. 

l Oa. SILENCE·AV: Silence in the interaction during which a piece of audio-vis-- . 
ual equipment, e.g., a tape recorder, filmstrip projector, record player, etc., is 
being used to communicate. 

11 . CONFUSION, WORK"()RlENTED: More than 'one person at a time talking.. 
so L'le interaction cannot be recorded. Students calling out exdtedly, eager 
to partidpate or respond, concerned with task at hand. 

11a. CONFUSION, NON-WORK..()RJENn::D: More than one person at a time 
talking.. so the interaction cal'.not be recorded. Students out-of-order, not 
~having as the teacher wishes, not concem~ with the task at hand. 

12. LAUGHTER: Laughing, giggling by the class, individuals. and/or the teacher. 

e. USPS ENGUSH: Use of English (the native language) by the teacher or the 
students. 1lUs category is always combined with one of the 15 categories 
from 1 to 9. 

n. NONVERBAL: Nonvt:rbal gestures or facial expressions by the teacher or 
the student which communicate without the use of wO$. ThiS category is 
always combined with one of the categories of teacher or pupil behavior. 

(Moskowitz 1971:213) " 
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FlIp P rein d t' 'j. D - 2-
Foreign language interaction 
analysis (Flint) system 

1. DEAts WITH FEELINGS: In a non-threatening way. accepting, discussing. 
referring to, or communicating understanding of f"1St, present, or fuhue 
feelings of students. 

2. PRAISES OR ENCOURAGES: Praising. complimenting.. telling s_tudents 
why what they have said or done is valued. Encouraging students to con- . 
Hnue, trying to give them confidence Conftrming answers are correct. 

la. JOKES: Intentional joking. kidding, making puns. attempting to be 
humorous, providing the joking is not at anyone's expense. Unintentional 
humor is not included in this category. 

3. USES IDEAS OF STUDENTS: Clarifying. using. interpreting. summarizing 
the ideas o f students. The ideas must be rephrased by the tcacher but still 
recognized as being student contributions. 

3.1. REPEATS STUDE.'IT RESPONSE VERBATINI: Repeating the exact words of 
students after they participate. 

4. ASKS QUESTIONS: Asking questions to which an answer is anticipated. 
Rhetorical questions arc not included in this category. 

S. GIVES INFORMATION: Giving information. facts, own opinion or ideas, 
lecturing. or asking rhetorical questions. 

Sa. CORRECI'S WffHOUT REJECTION: Telling students who have made a 
mistake the correct response without using words or intonations which 
communicate criticism. 

6. GIVES DIRECfIONS: Giving directions, requests, or commands which 
students are expected to follow. 

63. DlRECfS PATfERN DRILLS: Giving statements which students are. ex. 
~'ded to n!pCat exactly, to make substitutions in (i.e., substitution drills), or 
to change from one [onn to another (I.e., transformation drills). . . 

7. CRITICIZES s rUDENT BEHAVIOR: Rejecting the behavior of students; . 
trying to change the non-acceptable behavior; communicating anger, dis-:' 
pleasure, annoyance, dissatisfaction with what students are doing. 

7a. CRITICiZES Sl1JOENT RESPONSE: Tclling the student his response is not 
correct or aCO!ptable and communicating by words or intonation criticism. : 
displeasure, annoyance, rejection. 

8. STUDENT RESPONSE, SPEaFIC: Responding to Qle teacher within a 
specific and limited range of available or previously shaped answers. 
Reading aloud. 

Sa. STUDENT RESPONSE, CHORAL: Choral response by the total class or P¥t 
of the class. 

9. STUDENT RESPONSE, OPEN-ENDED OR, snJOENT.INITlATED: 
Responding to the teacher with students' own ideas, opinions, reactions, 
feelings. Giving one from among many possible ~wers which have been 
previously shaped but from which students must now make a selection. 
Initiating the participation. 

10. SILENCE; Pauses in tho: interaction. Periods of quie: during which there is 
no verbal interaction. 

l Oa. SILENCE-A V: Silence in the interaction during which a piece of aud.io-yU. . 
ua) equipment, e.g., a tape recorder, filmstrip projector, record player, etc., is 
being used to communicate. 

11. CONFUSION, WORK-QRlENTED: More than 'one person at a time talking. 
so the interaction cannot be recorded. Students calling out excitedly, eager 
to participate or respond, concerned with task at hand. 

11a. CONFUSION, NON-WORK-ORIENTED: More than one person at a time 
talking. so the interaction Clnnot be recorded. Students out-of-order, not 
~haVillg as the tcacher w~hes, not concemc;d with the task at hand. 

12. LAUGHTER: Laughing. giggling by the da.ss, individua.ls, and/or the teacher. 

e. USES ENGUSH: Use of English (the native language) by the teacher or the 
students.. This category is always combined. with one of the IS categories 
from 1 to 9. 

n. NONVERBAL: Nonverbal gestures or fac:i.a1 expressions by the teacher or 
the student which communicate without the use of words. ThiS category is 
always combined with one of the categories of teacher or pupil behavior. 

(Moskowitz 1971:213) . '.' -! 
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Foreign Langnage Interaction Analysis (FLint )System 
Appendix D-4 

Obse.'Vation Tally Marks in the Th.'ee Schools Tikur Aubessa, Higher -12 and 
Ethiopia Til<dem G.'ade 11 Sections, 07 , 06 and F Respectively, . 

CategOlies School Tikur School Higher -12 School Ethiopia 
Aznbessa Tikdem 

TaIl Penent- Tallies Percent- Tallies Penent-

ies age a!!e a!!e 

I. Deals with feelings I 0.94 0 0 6 1.11 

2. Praises or enCQuraoes 4 3.77 7 151 49 9.07 

2a. Jokes 0 0 0 0 6 1.11 

3. Uses ideas of students I 0.94 3 0.65 4 0.74 

3a. Repeats student response 
verbatim 5 4.72 15 3.24 6 1.11 

4. Asks questions 12 11 .32 1 I I 23.97 98 18. 15 

5. Gives infonnation 13 12.26 102 220 29 5.37 
5a . Corrects without 0 0 0 0 I 0. 18 
rejection 
6. Gives direction 36 33.96 11 2 24. 19 59 10.92 
6a. Directs pattem drill s 0 0 0 0 0 0 

7. Cri ticizes student 0 0 0 0 I 0.18 
Behaivior 
7a. Criticizes student 4 3.77 7 151 2 0.37 
~onse 

8. Student response specifi c 28 26.42 55 11.88 8 1.48 
8a . Student response, choral I 0.94 45 9.72 10 1.85 
9. Student response open 
endedlinitiated 0 0 0 0 189 3S 

10. Sil ence 0 0 0 0 70 12 .96 
lOa. Silence audio visual 0 0 0 0 0 0 
II . Confusion work oriented I 0 .94 5 1.08 2 0 .37 
I I a. confusion non-work 
oriented • 0 0 0 0 0 0 
I 2. La ughter 0 0 I 0.22 0 0 
e. Uses Engli sh 0 0 0 0 0 0 
n. Nonverbal 0 0 0 0 0 0 
Oventll Total 106 100 463 100 540 100 



Appendix E-1 Data Tabulation of the Questionnaires 

Overall Total Response of Teachers in the Three Schools: Tikur Anbessa, Higher-12 and 
Ethiopia Tikdem Total Number of Respondents 10 

No Strongly % Agree % Have No % Desa % Strongly % 
Agree Idea gree Disagree 

1 7 70 3 30 

2 7 70 3 30 

3 7 70 1 10 10 1 10 

4 7 70 3 30 1 10 

5 1 10 4 40 1 10 4 40 

6 2 20 6 60 2 20 

7 3 30 3 30 4 40 

8 5 50 2 20 1 10 2 20 

9 1 10 4 40 5 50 

Overall Total Responses of Students in the Three Sections That Were Observed in Each 
School: 

Tikur Anbessa, Higher -12 and Ethiopia Tikdem. 
Total N f umber 0 Respondents 186. 

No Strongly % Agree % Have % Desa % Strongly % 
Agree No Gree Disagree 

Idea 

1 157 84.41 25 13.44 4 2.15 

2 91 48.92 55 29.56 26 13.97 14 7.52 

3 97 52. 15 55 29.57 16 8.60 12 6.45 6 3.23 

4 46 24.73 43 23.12 41 22.04 25 13.44 31 16.67 

5 96 51.61 46 24.73 7 3.77 21 11 .29 16 8.60 

6 112 60.21 47 25.26 7 3.76 15 8.06 5 2.68 

7 71 38.17 48 25.80 11 5.91 38 20.43 18 9.67 

8 72 38.70 60 32.25 15 8.06 23 12.36 16 8.60 

9 137 73 .65 34 18.27 5 2.68 1 0.53 9 4.83 
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