
The Nexus between Teacher Education Institutes and Cluster Schools in Tigray 

Region : Practice, Impact, and Implications for the Quest for Quality Education 

A Thesis Submitted to the School of Graduate Studies of Addis Ababa 

University in a partial fulfillment of the requirements for the Degree of 
o 

Master of Arts in Educational Research and Development. 

By 

GIHiwot Kesete Mahray 

February 2011 

Q Addis Ababa 

, 
u 



o 

A C/(JlOlvledgments 

The quality of this study was greatly enhanced by critical comments, insightfid suggestions, 

tilllelyfeedback accu/llulated FOIll Iny advisor Derebssa Dufera (Prof). I am profoundly in debt 

fo r his rigorous endeavors ill guiding slCirtingFonl the very out sets oflhe research design up to 

the end of the research report. 

I also thanks especially, all research particljx/I1ts of Abbiyi Addi College of Teacher Education 

o alld AdmvC/ College of Teacher Education deans, cluster office coordinators, college instruclors, 

the school teachers, cluster supervisors, school principals, Woreda Education Heads, who led 

col/aborations at providing pertaining and detail data to pursue the purpose of the study. J 

would also like to thank Tes}il Teka, G/Hiwot Abay for helping me distributing and collecting the 

instruillent. J am also glad to consider the efforts of Nassiredin Seid, G/Her Tadess, and Yohans 

A regm'vi fur providing me constructive comments in the translated Tigrigna instrwnents. it is my 

pleasure to thank Kolleb college of Teacher Education, Administrators and teachers for 

coopemtil/g me in cOl/ducting pretest the questionnaire. My special Ihanks also go to Addis 

Ababa University and vice president far Research & Dean of the School Graduates Studies office 

forflnallcial supports and available internet services. 

o 

o 

b 

Filially, I also would like to extend my sincere thanks to my mother letenicheal, G., my brothers 

Mebrahitom and Tesfahiwot K., Angosoll1, E., Sara, H., Tadege, Y, Tilahun, H., Abrah, T and 

ali Illy Fiendsior their II'l0rcd encouragements and valuable supports throughout the work. 



o 

o 

o 

TABLE OF CONTENTS 

Page 

Acknowledgements. . . ... . . ...... .. •• ... • .. .... ..... . --------1 

Table of Conten ts ..... ...... .. ..... . . ....... .. ..... . . ...... ... .......... .. ..... . ..... .... .. . .. . . . ----- - - II 

List of Tables .......... . . . ... .......... ........ .... .. .. .. ..... " .•. •. ... ------ V I 

Acro nyms ... . ... ... . .. ...... . .. .. . .............. ... .. .. . ... . ... ... ... .... ----- V II 

Abstract.. .. .... .... ... . . ......... . . . . .. . ... ...... ........ .. .... .......... ............ . ..... ... . .............. ... . .. .. .... .. . . ... ---- -Vlll 

CHAPTER ONE 

I. In trod uc ti on -------------------------------------------------------------------------------------------------- 1 

1.1 Background oCthe Study ----------------------------------------------------------------------------- - 1 

1.2 Statement of the Study --------------------------------------------------------------------------------- 5 

1.3 Basic q uestions of the Stud y -------------------------------------------------------------------------- 7 

1.4 Objective of the Study --------------------------------------------------------------------------------- 8 

I .5 S ign i tl cance of the Stud y ---------------------------------------------------_-------------------------- 8 

I .6 Del i mi ta ti on 0 f th e S tudy ------------------------------------------------------------------------------ 9 

I .7 Operationa I Defi n i tions ------------------------------------------------------------------------------- 9 

I .8 Li mi tation of the S tudy ------------------------------------------------------------------------------- 10 

1.9 Conceptual and Theoretical framework ------------------------------------------------------------ 10 

I . I 0 Organ iza ti on of the Study ---------------------------------------------------------------------------12 

o CHAPTER TWO 

2. Rev iews of the Related Literature ..................... ...... ...... ... ............ .... .. ................... .. .......... ------13 

2. 1 Teacher Educat ion : Shortcomings, Chal lenges and the Need for Reform .... .... . . . ------13 

2.2. The Partnership between Teacher Education lnsti tutions and Schools ..... ... .... ..... .... ------1 7 

ji 

o 



o 

o 

o 

o 

o 

2.2.1. Histori cal Back Ground .................. ........................ .. .. .... ..................... .... .. .... ------17 

2.2.2 University/school partnership - Concepts and definition, and dimensions------------18 

2.2.3. The need and conditions for partnership .............................................. .... ...... ------19 

2.3 Partnership Act iviti es Potential Benefits & Impact ....................................... .. .. ........ .. ------2 1 

2.3.1 Teacher Continuous Professional Development ........... .. ......... .. . . .. .. .... .. .. .. ------23 

2.3.2. Working together/collegia lity learning environment .... ... ..................... .. .... ... ------25 

2.4. Challenges and ways of making successfu l Teacher Education Institutes/School 

Partnership ........ .... .. .... .. .... ... ..... .. ...... ................................................................... .. ... . ------27 

2.4.1 Chal lenges, pi tfall of wo rking the partnership ..................... ......................... . ------27 

2.4.2. Ways of enhanci ng effective and successful partnership ...... . ..................... .... ------29 

2.5. Teacher Education Institutes and Clustering school in Ethiopia: a glimpse -----------------31 

2.6. Model s of Partnersh i p -------------------------------------------------------------------------------33 

2.7. Experience of Partnership in Education: Lesson to be Learned--------------------------------34 

2.8. Rellection on Partnership ... ........ ............................................ ...... ............ ... ... ... . ------38 

CHAPT.l3:R THREE 

3. R esea rc h M eth ado logy -----------------------------------------------------------------------------------41 

3. I Desi gn of the Study------------------------------------------------------------------------------------41 

3.2 Samples and Sampl i ng -------------------------------------------------------------------------------41 

3.3 Da ta ga theri ng I nstrumen ts --------------------------------------------------------------------------42 

3.4 Statistical Tools and Data Analysis Techn ique .... ... .... ............................. ................. ------43 

3 .5 Data gathering instruments and procedures ........... .......... .. . ...... ... ------43 

iii 



o 

o 

o 

3.6 Schemati ca ll y representation orthe design of the study .... .......................... ... .......... ------45 

CHAPTER FOUR 

4. Presen ta t ion a nd A na I ys i s 0 f da t a --------------------------------------------------------------------------- 46 

4. I Quanti tati ve Data Presentati on and Ana I ysis ------------------------------------------------------4 7 

4.1. I. Status Eva luati on of the Schoo l/Col lege Li nks -----------------------------------------------47 

4. I .2 The Impact 0 f the Pa rtnersh i p --------------------------------------------------------------------52 

4. 1.3 . Attitude and Perception of Teachers towards the Partnership ------------------------------58 

4. 1.4. The Areas and Natu re of Train ing and Support in the School/Co ll ege Links ---------61 

4.1 .5. Prob lems and Challenges encounteri ng on the TE ls - cluster school linkage ------------64 

4.2 Qua I ita ti ve Data Ana l ys i s-----------------------------------------------------------------------------65 

4.2.1. The Nature of the Partnership and its Activiti es ---------------------------------------------65 

4.2.2. Benefi ts and Strengths 0 f the Partnershi p ----------------------------------------------------70 

4.2.3. Chall enges and wea kness 0 f the linkage --------- ---------------------------------------------79 

4.2.4. Ways of Improving and Strengthening the Partnership-------------------------------------85 

CI-IA PT1!:R FIVE 

5. Di scuss ion and Interpretation of Data ------------------------------------------------------------------93 

5. 1 Status Accompli shment Eva luati on of the linkage------------------------------------------------93 

o 5.2. The impact of the school/college partnershi p ----------------------------------------------------95 

5.3. Alti tude and perception 0 f teachers towards the partnership _______ _________ ______ _____ ______ 100 

5.4. Challenges and probl ems, pi tfa ll s and opportun ities of the partnership -------------------- 10 1 

5.5 . Ways of nurturing and sustai n the partnership ------------------------------------------ 105 

iv 

D 



() 

o 

o 

o 

o 

CHA PTER SIX 

6. SUllllllary, Concl usio ns and Recollllllendations ----------------------------------------------------- 108 

6.1 Summary .................................... . . ................... .... .................. .. .. .. ............. ---- 108 

6.2 Conclus ions ................................... ...... .......... ... ..... .............. ............ .......... .. .... ...... .. .. ---- 11 2 

6.3 Recolllmendations ........ .. .... .. ... ... ........ ... ................................ ........... ............. .... .... .. .... ---- 114 

Considerations for Fu ture Research Agendas --------------------------------------------------- 117 

REFERENCES 

Appendixes 

Appendix I (the complete instruments of the study (Engli sh vers ion) 

Appendix 2 (Tigrigna vers ion of questionnaire filled by the schoo l teachers ', 

Appendix 3 (checkli st for class room observation) 

Append ix 4 (c luster schools teachers' action research presented in c luster research co nfere nce 

Appendix 5 (clustering of sc hools Memorandum of Agreement) 

v 



o 

LIST OF TABLES 

Page 

Table I: Back ground information -------------------------------------------------------------------------46 

Tab le 2a: Status of the school /college links accompli slUllents in relation to planning ------------48 

Tab le 2b: Status of th e school /co ll ege links accomp li shments in relation to its implementation 

o 
process ------------------------------------------------------------------------------------------------49 

Table 2c: Status of the schoo l /college links accomp li shments in relation to monitoring and 

eva lua ti 0 n ---------------------------------------------------------------------------------------------5 0 

Tab le3a: The impact of the partnership in relat ions with teaching classroom practice-------------53 

Table 3b.The impact of partnership in relation with continuous professional development ------55 

Table 3c.The impact of partnership on creating sense of co ll aborati on and co ll egiality learning 
en vi ro n men t --------------- ---- - - -------------------------------------------- --------- ----------------5 6 

Tab le 4: SUlllmary one way ANOYA for the impact of partnersh ip by years teaching experi ence 

of sc h 00 I teac hers ----------------- ----------------------------------------- --------- ----------------5 7 

o 
Tab le Sa: awareness and understanding of tcachers on the partnership ----- -------------------------58 

Tab le 5b : Attitude and perception ofteachers towa rds their partnership involvement-------------59 

Table 5c : Attitude and perception of teachers towards the outcomes !benefits ofpartnersh ip----60 

Table6: One way ANOY A summary table for attitude and perception towards partnership by the 

co liege in structors' department -------------------------------------------------------------------61 

Table7: The nature of training and support provision in the schoollcol lege links ------------------62 
o 

Tab le8 : Cha llenges of the schoo IIco li ege partnersh i p ---------------------------------------------------64 

vi 

o 



o 

o 

o 

o 

o 

Fig.1 C lustering schoo l with in TEl model --------------------------------------------------------------- 11 

Fi g.2. Spectrul11 of uni versi ty-schoo l coll aboration ----------------------------------------------------------------34 

Fig3:' Schematic representation of des ign of the study: mixed approach/ des ign -------------------45 

Figu re 4, Bargrap cJipicting statu s of linkage with respect the p lan ni ng ,implementat ion,and 

l110n i tori ng and eva luati on level s ---------------------------------------------------------------5 1 

vi i 



o 

o 

o 

o 

o 

AACTE­

ACTE­

BESO-

C PO-

CRC-

c rE-

GEQIP -

1-101'-

IHE-

MoE-

NET P-

REB -

SII'-

TOP-

TESO-

TEls-

TTI-

Acronyms 

Abbiyi Addi Col lege of Teacher Education 

Adwa College of Teachers Education 

Basic Education Strategies Objective 

Continuous Profess iona l Development 

Cluster Resource Center 

College of Teacher Education 

General Educational Quality Improvement Program 

Higher Diploma Programme 

Inst itution of Higher Education 

Ministry of Education 

New Education and Training Policy 

Regional Education Bureau 

School Improvement Program 

Teacher Professiona l Development 

Teachers Education system overhaul 

Teacher Education Institutions 

Teacher Training lnst itutioll 

viii 

j 



o 

o 

o 

o 

o 

ABSTRACT 

The study was suited in cluster school-Teacher Education Institutes relationship in Tigray 

Region which aims 10 investigate the stat liS accomplishment, practice and challenges, ill/pacl 

along the contours of teacher's class room practice, continuous professional development, and 

sense of collegiality learning envirollment with the intention of engendering the ways/means for 

slIswinabie partnership. Towards achieving this pllIpose, the study employed better combination 

of qualitative and quantitative - mixed research. Consequently, the study involved participants 

sllch as deans of the colleges, cluster unit coordinators of the college, schoolteachers, college 

inslmclors, cluster supervisors, school directors, woreda education heads and group of council 

SlI/denlS of the schools; using mixed sall1pling techniques. Corollary, data was collected through 

!jllestionnaire, in-depth interview, classroom observations, and document analysis as enriching 

and triangulating daw for the study. FollolVing this, quantitative (descriptive and inferential 

slIltislics) and qualilCltive(themcuic analysis and interpretation) sub report, mixed data analysis 

findings reveal thai the partnership status vitality includes most descriptions of goals and 

benefils at planning stage, however challenging implementation process and loosely monitoring 

(Ind evaluOlion system. The trainings and materials support provision the colleges render 10 the 

schools on the one hand, and \,vl'lllt all these supports the schools receive on the other hand, was 

considered as mainstay wilh the partnership's practice towards meeting its pUiposes. In e./Ject, 

TEls/cluster school partnership o./Jers tremendous opportunities in establishing model classes 

and pedagogical reS()lfrre center in Ihe schools was unprecedented. Further to this, increasing 

repertoire pedagogical knowledge and skills, initiating conducting actioll research as tool for 

professional development were emerged to accrue Fom TEIs/ciuster school partners/1lp. 

J-!owever, IlIOSt of these partners fllj) impacts found at the infancy stage with little desired 

'lric/dedown impacts' of the potential advantages of partnership. On the top of this, the 

TEls/cluster schools partnership embedded Ihe dearth of documentation and comprehensive 

impaci research, loosely monitoring and evaluation system, lack of budget, time constraints, lack 

oIdelinea/ed responsibilities and involvelllent of s{({keholders, lack of o/ganizational supports as 

lIIultilIIdes challenges which increases Ihe pressure for enduring positive outcollles of the 

plII·tnel'Ship in more lIIeaningfi" and sllstainable manners. There was an apparent absence of 

evidence that unde/pins TElslcluster schools were immersed in the authentic collaborative 

({{nlosphere, hitherto, (/S 10 securing con/msting reCiprocal opportunities in the quest for qualily 

of eriucation improvement. Through the education partnership lenses, the research findings 

encoumged crilical [re}thinking of school/TE/s partnersllljJ to emulate its potentially enduring 

illlpacis and for reaching developlllents for the quest quality of education improvelllents. To this 

end, context based strategies and plausible recollllllendations call for unceasing concerns and 

robust collaborative e./Jorts of stakeholders perhaps an imperative to nurture and sustain the 

jillure direc/ion partnership. 

Keywords: TEJs/e/lI sler schools parillersliip, teach er professiollal de velop/ll el/I, collegiality 

lea riling 
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CHAPTER ONE 

1.1. Background of the Study 

Ed ucation is the most important and dec isive fac tor fo r overa ll society deve lopment. The fact 

that society demands are inc reasi ngly growing comp lex ; how can education system as a whole be 

responsive for meeting those needs? In thi s study, however rais ing such questions is not an 

attempt to gai n one best or exhausti ve so lution rather insight the felt need to introduce reform in 

so do ing. Complement ing to this, Bezzina (2008) asserts that society has developed itse lf into a 

complex system of orga ni zations and interactions, therefore the demands on schools and 

school ing has become greater. The need for Professional teachers grew with it. Moreover, 

Darli ng-H ammond and Bransfo rd (2005) claim that schoo ls must change to meet the demands of 

rapidly changing demographics, the globalizat ion of the economy, as well as the technological 

and cu ltural changes that are happening around us. There is al so much agreement that the teacher 

is the key figure in any changes that are needed. 

Undeniab ly. thus, teacher and school change IS worldwide concern. However, left 

perpctuating questions: How can make those changes systematic and bring coherence to nation 's 

education systemry How should be the nat ion 's of teacher educat ion and schoo l reconstructed and 

structured to achieve th is aim ? Treating such issues have rema ined critical agenda of education 

reformers and researchers. They pursue far-reaching reform agenda of teacher professiona li sm, 

schoo l refo rm and revita lize the world of teacher education as ca lling for change, however, 

accom panying challenges to do beller, and to make difference. 

Ex isti ng literature have weight ing evidence on what teachers know and do is one of the most 

important influences on what students learn. This asserted the importance of teaching and 

teachers' knowledge is criti cal in improving student 's achievement. The lifeblood of student 

learning and success ful schoo ls emanates from the qua lity of the teacher and teaching. To thi s 

end . good quality of teachers and teaching is proffering a useful link to increase quality of basic 

educati on (Amare et a I. , 2006 ; Darling-Hammond, 1994; Leu, 2004; Raundenbush, 1993; Tan et 

al.. 20 I 0). In return , good quality of teacher and teaching depends on the nature of teacher 

ed ucat ion system. Thus. teacher education is the core of any educational system. 
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A body of compe lling research, however, is demonstrating perennia l crit ic ism fo r teacher 

education system for its ineffectiveness both at process and products/outcomes. Largely, these 

cri t ic isms embrace: the gap between ed ucation schoo ls and the wor ld of practi ce , the split 

between theo ry and practi ce, perpetu atin g the transmi ssion model of teaching as tell ing, lack of 

common visio n ac ross the programme; uneven quality of c linical placements and supervision, a 

fragmented curriculu m with inconsistent fac ulty parti c ipati on , lack coll aborati on among fac ulty 

members in a teacher-ed ucati on program (Brandy, 2006; Darlin g-Hammond et a I. , 20 I 0; The 

Ho lmes Gro up. 1990; Korthagen, 2001 ; Lev ine, 2006; Russe ll et a I. , 2001 ; Sea ly et a I. , 1997; 

Smedl ey, 200 I; Tatto, 1996; Zeichner, 2005) . 

For a ll of these reasons, th e trad iti onal teacher educati on programs are large ly ill equipped to 

prepare current and fut ure teachers for these new rea lities. Teacher education programs suffer 

incapabil ity of produci ng better quantity and qu ality of profess ional teachers for bring ing 

mean ingful student learn ing and changed expectati on fo r schoo ls. Accordingly, teacher edu cati on 

exerts little s ign ifi cant influence on teachers and the improvement o f ed ucati on, and that 

trad itio nal approaches to teacher edu cati on do not fun ction we ll. For too long, in sti tutions of 

higher edu cati on have operated in iso lat ion from fie lds they sought to in fl uence. Elaborating such 

iss ues , European Commiss ion docum ent rev iew (2007) draws th e diffi culti es that the 

re lat ionshi ps between TE ls an d schools have often encountered among other things: 

The contributio n that a TEls can make to a school ' s program me of continuous 

profess io na l deve lopment (CPO) fo r its staff, th e contribution that student teachers can 

make to school deve lopment, o r th e contributi ons that schoo l staff can make to Teqcher 

Edu cation have not a lways been recogni zed, leadin g to wasted o pportunities. (para. 2) 

Th is desc ri pti o n ass ists one to deduce th at compo nents w ithin teacher education system had 
---' 

not been regarded as large r schema of th e program where fragmentati on and lac k of co ll aborati on 

has impeded teacher profess ional deve lopment, schoo l improvement effo rt, and quality teaching 

and I ~arnin g process . 

Add ressing th ese se ri ous shortcomings and as panacea for success ful teacher ed ucation 

refor m and teacher change, ed ucation reform ers pursue pressing concern on changing the nature 

o f ro les of educators and institu tions in ed ucation arena and forg ing coll aborative cultura l 
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env ironments . This denotes reth inkin g, reconceptualizi ng, reconstructing and restructuring the 

wo rld of teacher education for overall and better improvement of the program. At this key 

juncture, The Hol mes Group (1990) and Good lad ' s ( 1994) program for educational renewal 

initiates the establishment of framework that links schools and universiti es in a co ll aborative 

process for innovation . Co ll aborations between schools and institutions of higher education 

considers as part of larger movement across the nation to restructure and revitali ze teacher 

ed ucation . Above all, these institutions share common ground, one is input for the other, and the 

outputs of one is in turn an input to the other, i.e. the two inst itutions (schools and higher 

education) influence each other, and have mutual concern and agenda at shared journey of 

education. At thi s point , Good lad (as cited in , Walkington, 2007) succinctly holds that : 

For schoo ls to get better, they must have better teachers, among other things. To prepare 

Better teachers universiti es must have access to schools using the best practice. To 

have the best pract ices, schools need access to new ideas and knowledge . This means that 

uni versities ha ve a stake in school im provement just as schools have a stake in the 

education of teachers. (p.2 84) 

Iinportantl y, it has become apparent that the improvement of educat ion is a shared 

responsibi lity of all stakeholders (Karen, Grace, Diane, & Carol, 200 I). Moreover, thi s tends to 

imply parity ro les of the institutions in achieving the tasks which calls for wo rking closely 

together for better improvement in the wo rld of teacher education. Education quality 

improvement experiences purported the potential benefits of collaborative practices. Partnership 

has enhanced what either the schools or university cou ld have achieved independently at shared 

journey of education. Stakeholder's Co ll aborati on is, therefore, an imperative for quality of 

education improvement. 

On the top of thi s, array of research advocate the partnership between K-12school and 

co ll ege/uni versity as primary vehicle to : improve the learning of K-12 students (Kn ight et aI. , 

2000: Teital. 1997); enhance pre-se rvice and in-service teacher development (Brand y, 2006; 

Borthwick et aI. , 2003; Bullough & Kauchak, 1997; Day, 1997; Essex, 2001 ; Mi ll er, 200 1; sea ley 

et al .. 1997; Ze ich ner, 2005); change the structure of schools and teacher education programs ( 

break ing down iso lation and hierarchical relationship) (Litt le, 1993; EI-Amin et aI. , 1999), 

develop amalgamate of theory, research , and practice and promote increased professional 
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rel evance for uni ve rsity and schoo ls (Brandy, 2006; Darling-Hammond, 1994; Merit & Campbell , 

1999; Rusell , 2006; Sachs, 1997; Stephens & Boldt, 2004; Teite l, 2003 ; Zeichner, 2005). Hence, 

school- higher education partnerships offering, which Goodlad (1994) ca ll, 's imultaneous 

renewal'- better change of the climate of both schools and un ivers ities I.e. pos iti ve effect on both 

stafTs of the in stitutions. 

Collaborati ve partnersh ips between schoo l-h igher education institutions are often suggested 

for educational reform , despite va rious researches work point out the pitfall and constraints of 

such relationship. Fonning and susta ining partnership and then working together remain difficult 

and exigent. Despite the propagation and national supports, partnership remain weak and often 

ineffectual (Bull ough & Kauchak , 1997; Darling-Hammond, 2006; Smedley, 200 I). For example, 

cu ltural differences between the institutions, hegemonic organi zat ional structures, time constraint, 

leadership comm itment, financial and resource constraints (Brand y, 2006; Clark, 1999; Magolda, 

200 I; peel et al., 2002; Smedley, 200 I; Stephens & Boldt, 2004) are a few of the predicament 

among others to build successful partnersh ips. 

The education of teachers in Ethiopia has not been eschewed of the earli er di scussed criti cism 

for the trad it ional teache r education system. To th is effect, mounting efforts for qua li ty teacher 

education has been demanded. Accord ingly, Ministry of Educat ion has urged new initiative the 

estab lishment of Teacher Education System Overhau l (TESO), for the overa ll aim of improv ing 

qual ity ed ucation, teacher learning and development. In doing so, it encourages close links 

between all educat ional institutions and the community. 

In concomitance with thi s, in Ethiopia BESO project has launched school clustering program 

since 1995 to promote and sustain quality in ed ucation. This school clustering program places 

TE ls as major agent to bring abou t change in the qua lity of education. The New Education and 

Training Policy (1994) designed for TEls instituted a number of measures, amongst them is 

enhancing school s-TE ls lin kage, which was to improve the teaching-learning process in schools 

and TE ls themse lves as they are training teache r for these schools. Thi s is because schools as 

organization incorporate a number of socio-cultura l activi ti es to support the student learning 

process. Karen et al. (200 I) contend that consideration provided to the systemic nature of the 

organization is vital for making success ful reform efforts. Thoughtfu ll y, they insight that schools 

ought to be understood as institutions composed of interlocking parts and attention should be 
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given to the in tersecti on of the parts as we ll as to the nature of each separate part. Therefore, thi s 

necessitates the ap proach, teacher ed ucation climate with a culture of co llaborati on that avo ids 

isolat ion and enhances teachers' profess ional pract ice (litt le, 1993 ; Sandholtz & Dadlez, 2000). In 

due course, nurtur ing and susta in ing the cu lture of school/ institution of higher educati on 

pa rtnerships is fundamen tall y essentia l in the eye of quality education improvement. Do the 

TE ls/school partnership has enabli ng to bring va luab le relevance to the deve lopment of teacher 

profess iona li sm, ra ising the qua lity of teaching and learning, and promoting co llegiality lea rning 

environ ment? Putting thi s into considerat ion , the study takes a critica l look at practice and impact, 

and challenges of the nexus between the teacher education institutes and pr imary cluster schools 

with the intention of seeking the support effo rts on ground and implications for the better 

enhancement of the partnership. Th us, TEls-school partnerships could yie ld/emulate its potent ial 

benefits and outcomes in the journey the quest for qual ity of education. 

1.2. Statement of the Problem 

ETP seeks that teacher education institutes to link the ir act ivities wi th these schools to 

promote and susta in quali ty of ed ucation. Thus, TEls are expected to strengthen these schools 

through in-se rvice cont inuous professional development part icularly on instructiona l leader shi p 

qualit ies that wil l be used in the class room and facilitating co-curricular activities. To this end, the 

MoE (2005, p.54) also capitalizes that "cluster based local in -service trai ning wou ld be 

strengthened as thi s has st rong in fluence on improving the quali ty of learning". TESO fi na l 

docu ment revea led that schoo l clusters implant main act ivities such as research (action research), 

curriculum development, teachers ' professional development, teaching resources, and supervision 

built-in monitoring (MoE, 2003). Cognizant of thi s si tuation , the MoE endorsed the val ue on 

Teacher Education Institutions (TEls) work ing closely together with cluster school which appears 

in shared responsibil ity and jo int endeavors- partnership. 

In Broader view, increasingly the role of TEls is not simply to train future teachers but 

suppo rts the community and soc iety at large. Through cluster, for instance, co ll ege of teacher 

education co ll aborates wi th surround ing elementary schools particularly at pre- se rvice and in­

serv ice teacher train in g which cou ld in turn rai ses profess ional development of teachers and 

quality o r teachi ng and learning process. 
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Pertaining to thi s fact , clustering activities are rema ined as integral to the teachers' education 

institutes strategic and annua l action plans. To firml y establish and strengthen the college 's 

cluster program it was recognizes that members of staff was required to work exclusively up on 

thi s in thi s initiati ve. To put it differently, the TEl s have established cluster unit which basically 

organizes variou s acti vities. training, wo rkshops and support provis ion to the cluster schools. 

Among man y acti vities that TEls training and support provision includes various and related 

issues for the teaching staffs in the cluster schools such as act ive learning, continuous assessment, 

c lassroom management, action research, production and use of teachin g aids, lesson preparation, 

library and laboratory organizati on etc. The TEl s also provides financial and material support. 

Consequentl y, th is intended to facilitate the professional development of teachers there by 

contributes to the improvement of teaching-learning process. 

The partnership between TEl s and cluster schools could , therefore, be viewed as relevance to 

promote and sustain the quality in educat ion in general, and enhance the teachers' classroom 

room practice in particu lar. In line with thi s, one can rai se different questions probably among 

them: Does thi s linkage bring the benefits as it is desired? Do the outcomes are in harmony wi th 

the already establi shed goal s? 

Research conducted on Orom ia regional state by Tes faye Gudeta (2007) indicates that the 

interaction among teacher training co ll eges and cluster schoo ls was low on the continuous 

profess ional deve lopments issues like co ll egial re lationship , induction program, profess ional 

support. organizing subject matter assoc iat ion, and organ izing teacher's network. Akin to :his, in 

Ti gray region , Yosuf Hagos (2006) stressed the linkage had been challenged by many problems 

mainl y in implementation , coordination' and supervis ion. Albeit, he stressed that the cluster based 

training and support had helped to enhance the linkage between the college and the schools in 

faci litating teachers' practice and the way they think , and competitions among the schools. 

Research literature concerning the impact of collaborative pannership is quite limited in some 

respect (Bullough & Kauchak, 1997; Teitel , 2001). There are rare any credible evidence 

documented the impacts of partnerships (Teitel ,200 I), and typically of elementary school 

partnerships, most of the evidence is rather anecdotal or based on little data marshaled to direct 

program deve lopment efforts (Bullough & Kauchak , 1997). 
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Similarl y, Tesfaye G. (2007) and Yosuf H. (2006) studies appear too early to assess real 

impact of th e schoo l/TEl s link practice . At thi s point, Teital ( 1997) traced difference on hi s five­

yea rs fo llow up study, and observed "as partnership matures, they are more li kel y to want voice 

their conce rn and likely to fe lt frustrated if they have been unable to influence or improve 

matters"(p.330) . Pe rhaps, considering such time maturity (to see some changes or challenges of 

pa rtnership) and large ly extending and addi ng other the vital variables, this stud y suited to 

address the ex isti ng gap on the re lationship between col leges and schoo ls leverage to enrich 

learning abou t the nature of partnership. Supporting this, Sealey et al. ( 1997) argues that "much 

remains to be learned about the nature of partnership in school contexts, abo ut the respective ro les 

of the partners, and the condition s which lead to the most effecti ve and productive" (p .81). 

Does TEls and c luster schoo l partnershi p exert concomitant impact on teachers learning and 

professional develo pment or subsequent class room in struct ion? Here, there is a paucity of 

research on impact and cha llenges pro fess ional partnership between TE ls and school which ca ll s 

further resea rch. Conseq uent ly, the stud y was in tended to investi gate the im pact and pract ice of 

the nex us between TEls and cluster schools with particular references the Tigray region. The 

study also sought important implications for better and effect ive working partnershi p program in 

the quest for qua li ty of education improvements. 

1.3. Basic Questions of the Study 

More spec ifi ca ll y, the study add ressed itse lf answeri ng the foll owing basic questions: 

I. To what extent do TE ls and cluster schools partnership estab li shment so fa r accomplished 

their purposes? 

2. I-I ow we ll TEl s/cluster schools pa rtnership has pert inent trick ledown impacts on teach ing 

classroom practi ce. teache rs' continuous profess ional development, and sense of 

co llaboration and co ll egia li ty learning environment? 

3 What are the perceptions and atti tudes of teachers towards the partnershi p between TEl s 

and cluster schoo ls? 

4. What are /we re the practices and problems, pitfa ll s and potentia ls of the partnership 

between TE ls and cluster schools? 

5. What could/should be done to engender the enduring nature of working partnership of the 

TEl s - cluster schools? 
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1.4. Objective of the Study 

In general, the stud y was set out to investigate the existing TEls/school partnershi p's tangible 

contr ibution s/ im pact of on the actu al classroom practice, teacher continuous professional 

deve lopment and co ll eg ia li ty learning environment of these li nked school s. More specifically, the 

pape r seeks to: 

i. assess the status accomplishments of the school-TEls partnership 

ii . in vesti gate the TE ls-c1uster schools partnership trick ledown effects on the 

practice, professio nal deve lopment and collegiality environment 

classroom 

ii i. ex plore the perception and attitude of teachers towards the inter-links between TEls and 

cluster schools 

iv. look the nature of tra ining and support provision in the linkage 

v. examine the chall enges and opportun ities of the nexus between TEls and cluster schools 

vi. look forwarding feas ible recommendation to mitigating those challenges and problems for 

pursuing bette r future direction of the partnershi p. 

1.5. Significa nce of the Study 

Thi s stud y was ex pected to benefit stakeholders at different levels as it is uncovering the 

prevai ling practi ce and rea li stic contribution of the partnership between the TEls and cluster 

schoo ls. Moreove r, the study was casting li ght on the strengths and weaknesses of school/TEls 

link program . To thi s effect, it encourages means of cul tivati ng and promoting changing 

ed ucat ional landscape schoo l-TE ls partnerships as potentiall y powerfu l vehicles for facilitating 

teacher professional ism. advancing quality teaching learn ing, collegiality environments. 

Particularly . the signi fi cance of study was to: 

i. insight conce rn ed bodies. including policy makers, reg ional education bureau, Wereda 

ed ucation offi ce, teacher training colleges, cluster and satellite school s, about the worthwhil e 

contribut ions, chall enges, problems and way of sustain ing of the partnership . 

i i. enab le the stake holders to seek thoughtfull y approach in to bringing and organizing their 

co ll ective effo rts so as to enhance efficient and effective partnership program . This mig:lt also 
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helped to create fe rtil e ground fo r facilitating and susta ining the effects of the li nking schools 

with T[ ls in long term impacl. 

iv. deepen and extend the ex isting knowledge and experience about the school/TEls partnership 

which in turn fill ing the gaps and fos tering common understanding. 

v. stimulate stakeholders/partners rich learn ing about the nature and significant opportuniti es of 

partnershi p. and ho w to des ign and structure the partnership for its potential benefits in the 

quest fo r qual ity of education improvement. 

V I. The implications and the findings mi ght pave the way for others to take further 

investi gation s. 

1.6. Delimitation of the Study 

Thi s stud y was under taken to investi gate the practice and impact of the nexus between the 

TE ls and cl uster school s wi th part icular reference Tigray region in 2003 . In doing so, the study 

was del im ited to address the vari ables such as the status of the accom plishment (planning, 

imp lementati on. and moni toring and eval uat ion), benefit s with respect to (actua l classroom 

teaching practi ce. teacher continuous profess ional development and co ll eg iality learning 

environment) . attitude and perception of teachers, chall enges and opportunit ies of the linkage, and 

ways or promoting the lin kage from part icipants' perspecti ves. The stud y did not include 

pract icum experi ence of linkage nor schools experiences not yet linked with the co ll eges, 

however. Issues related with linkages' effic iency, eq ui ty and equali ty were beyond the scope of 

this st udy. 

1.7 Operational Definitions 

A Cluster is a group of schools geograp hically linked, that wo rk together to share experi ence, 

resources and training to create opportuniti es for continuous profess ional deve lopment. 

Partners hip-though it is difficu lt and comp lex concept, it essentia ll y denotes working 

together towards shared goa ls with shared commitment and responsibility for the 's imu ltaneous 

renewal' of the IHE/K- 12 schools. In thi s case, it includes the rel ationship between CTE/K-8 

cluste r school experiences. 
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1.8. Limitation of the Study 

The study was not held a systematic companson of the experience between schools 

partnerships and school s which were not under the partnership. Above all , previous assessment 

impact of these schoo ls experi ence before the commencement of the lin kage was not considered 

methodologically dul y. Due to this methodological flaw, it was chal lenging to see the gen uine 

practice and impact of the linkage (weakness and strengthens of the program). Hence, the issues 

discussed we re difficult to merely attribute to the co ll ege-school links. 

1.9. Conceptual and Theoretical Framework 

A bu rgeon ing literature research strongly advocate partnership between K-1 2 and tHE is 

uni versal promising veh icle in fundamentally altering, the roots of teaching and learning in both 

sets of institutions simultaneously, and indeed, to remain these institutions very powerful. It has 

been touted as innovation for teacher education reform entire ly (Darling-Hammond ; 1994; 

Goodlad, 1994; The Holmes group, 1990; Teite l, 1999). Thus, school- un ivers ity partnerships 

holds potenti al for teacher education across the professional life span (Darling-Hammond, 1994; 

Teitel. 2003: Ze ichner. 2005), and strengthening thi s relat ionsh ip is imperative strategy to 

improve education . 

The support for the well-being and professional development of teachers is crucial to the 

ed ucational. economic and socia l we ll-bei ng of all countri es, and the single most important 

challenge faci ng school s and university departments of education today(Day, 1997). 

Im pl icitly or exp li cit ly, productive teacher professional development is integrally lin ked to 

insti tutes higher ed ucat ion-school partnerships strong goa ls (Bines & Welton, 1995; Bullough & 

Kauchak, 1997; Day, 1997; Little, 993; Miller, 200 1; Karen et aI. , 2001). To thi s end , 

profess ional development through school/university coll aboration can be adverse ly affected by 

the conditions of that exist in the participating inst itutions (peters, 2002). Complementing to thi s, 

teacher ed ucato rs have to work co ll aboratively with school colleagues for the dual purposes of 

rec iprocal profess ional development and im proved educat ion for students. Ulti mately, Schoo l­

university co llaboration. therefore. has fundamental nexus with teachers' professional 

deve lopment. Thi s holds the same true; TEl /school cluster model in Ethiopia supports Teacher 

Educati on Institutions forging close li nks with school cluster main activities: research (action 
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research), curriculum development, teachers' profess ional development, teaching resources, and 

supervi sion bu ilt-in monitoring. 

F'g", ' I. CI"~ ",,,I w'" '" Tel? )L,.--------' 
CRC 

,-_C_R_C __ ~ __ -----, 

D 
T achers' professional development, research 

Curriculum velopment 

TEl 

'--.-------......-JSupervision bui lt- in mon itoring 

Satellite school 

D D 
/ 

D 

Source :MoE (TESO fi nal , 2003) 

Less crudely. the model supports for the reciprocal profess ional opportunities it offers for 

bo th the schools and teacher education institutes. Perhaps, this intends bound up with the 

impro ve ment of learning opportunit ies for teachers and teacher educators. This providing a 

rationale for schoo l/teacher education institution partnership focu s on professional development 

and learning connects with the shared concern of the quest for educational quality improvements. 
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Consequentl y, what happens to teachers, future teachers, and uni versity facu lty and how 

schools, uni ve rsities, and institu tions change as the resu lt of their collaboration (Knight et ai. , 

2000) on these issues, inqu iry provides insights . To thi s end, an insight abo ut the crit ical features 

that may promote or impede the successful co llaboration process has to depend on research. Thus, 

an effecti ve partnership must have the capacity to assess progress and redirect efforts based on 

assessment data (Dyson, 1999). Ak in to thi s, Essex (200 I) compels that there must be a 

mechani sm to gauge the degree of progress and to determine if outcomes are consistent with the 

goals of the partnership . Without thi s analys is, there is little meaning for the pa rtnership . 

The li fe of partnership and its many facets shou ld rely on research. Therefore, studyi ng of 

the impac t of profess ional partnership is most so lid ly establi shed in theory and sound research 

evidence; and it appea rs germane. Such understand ing of the status and progress of the 

partnership in volves that identifying failures of the past whi lst tak ing corrections for 

susta i n i n g the partnersh i p fo r the fu ture . 

On thi s substan tiate frame wo rk, the stud y set out to in vesti gate cluster school-teacher 

education instit utes relationship practice, impacts along with (teacher'S class room practice, 

continuous profess ional deve lopment, and sense of collegiality learn ing environment) , 

chall enges, and means of promoting and sustaining successful partnership. 

1.1 0 Organization of the Study 

The stud y is organ ized under six chapters. These comprise introduction , rev iews of the related 

literature. research Methodology, presentation and ana lys is of data , di scuss ion and interpretation 

of data. and summary. conclusions and recommendations subsequen tly. 
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CHAPTER TWO 

2. Reviews of the Related Literature 

In thi s part of the study, an attempt was made to persuasively di scuss, analyzed, reflect on 

pertinent concepts, theories, various experi ence, and research findings of co ll aborat ive 

pa rtne rship as underpi nnings the relevancy and understand ing the deta il s of the issue under taken. 

Corollary to thi s, school/college university partnership: hi sto ry, concepts, potential benefits, 

challenges and elements fo r success ful partnership, models, and overview experiences of 

partnership were treated . Further to thi s, world teacher education system, and Ethiopian teacher 

education institutes and c luster school experience were hi gh li ghted . Last but not least, reflection 

and lesson to be learnt about partnership we re communicated. 

2.1 Teacher Education: Shortcomings, Challenges and the Need for Reform 

Teacher education refers to formally organized attempts to provide more knowledge, skill s, 

and dispositions to prospective and experi enced teachers. These attempts are usually part of a 

number of strategies to improve the overa ll quality of education in a given country's cducation 

system (Tatto. 1997). Consequently, there are many diverse views ahout the quality of teacher 

education and what to do about it. Hoban (2005) argues that quality teacher education program 

needs to be gu ided by coherent conceptua l frame work with interlinked elements: conceptual 

lin ks, social -cultural links, personal links, and theory-pract ice links. Moreover, he claims the 

existence of one best teacher education design wo uld be nonsensical. Hence, it makes sensible 

critiques that there are con fli ct ing and competing beliefs on issues as prod ucing a greater number 

of hi gh qual ity teac hers with the skill s and knowledge necessary to increase student learning in 

measurab le ways. 

As institution. teache r education is central source of an overwhelm ing proportion of 

profess ional teachers who are prepared educating teachers to meet the needs of: learners, society, 

changed expectations for schools and quality of educat ion (Lev ine, 2006). Thi s why, teacher 

educat ion is considered the core of an y educational system. Quality teacher education IS, 

therefore, indi spensible for Quality teachers. 



o 

o 

o 

o 

14 

There is growing recogn ition that teacher quality is critical in preparing the next generation 
of stude illS. At thi s point, Tan et a l. (2010. p. 488) report made four key assertions: 

First. that teachers' work need to be recogni zed as complex and demanding and that the 
profession comm it to a redefined professionali sm that wi ll enable teachers to better meet 
instructional and profess ional challenges. 

Second , the idea of a redefined professionalism stems in itia ll y from the need for an 
educat ion system to be innovati ve in attracting high quality and representative applicants 
and in constantly improving the design and delivery of initial teacher education 
program mes. 

Third, thi s in itial teacher ed ucation component has to be further supported by a widened 
framework for teacher induction adopted to bui ld upon foundati onal skill s and that di verse 
opportuniti es are created for more relevant , powerfu l and teacher-owned profess ional 
deve lopment. 

Finall y. in order for teaching professionals to meet new cha ll enges well , new partnerships 
which gove rnm elll can help resource, facilitate and , where appropriate, initiate are 
req ui red. 

Thinking about teacher education for a new era, one can have these perplexing questions: 
When and where should teachers be educated? Who should educate teachers? And what 
education is most effecti ve in prepar ing teachers? In di scuss ing these questions and issues, Levine 
(2006) claimed that educators and policy makers d isagree fundamenta ll y about how to 
accomp li sh them and these differences undermine successful teacher education reform. Hence, 
teacher education programs are large ly ill equipped to prepare current and future teachers for 
these new rea lities. 

How can be teacher ed ucation improved? In what ways should the school and tcacher 
educat ion insti tutes take their relations? What mechanisms (structure and des ign) do exist to 
achieve success ful world teacher education? What model /approach need to develop to advocate 
teaching and learning today. and li nk theory and practice? How should quality profess ionals be 
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produced and retai ned? Together, these pe rh aps lead teacher education system to more central 

places or seeki ng to come up with solut ions at large refo rms. 

However, a co ll ect ion of studies have depicted that teacher education suffers perennial 

problems and chal lenges which demands press ing conce rn in redes igning the program. Lev ine 

(2006) criti cized teacher educati on programs removed from both practice and practitioners­

speci fi ca ll y, that "academic and clinical instruction are separate and disconnected" and that the 

grad uates of teacher ed ucat ion programs are not well-prepared fo r the classroom. 

Adjacent to thi s, Darling-Hammond et al. (20 10) included lack of common vision across the 

programme; uneven qua lity of clinical placements and supervision ; a fragmented curri culum with 

inconsisten t fac ulty parti cipation and inadequate attention to practi ca l concerns like classroom 

management. tec hnology use, and li teracy development; limited use of effecti ve pedagogical 

stratpgies and modelling in courses; littl e articulation between courses and clin ica l work; and little 

connect ion between theory and practice 

Teacher-ed ucatio n programs conti nue to be criti cized for ignoring the voices and needs of 

teacher candi dates, prov id ing and promot ing an unreal istic view of teaching, perpetuating the 

transmi ss ion model of teaching as te lling, the gap between theo ry and practice, and gaps among 

racu lty members in a teacher-education program (Cochran-Smith , 2001 ; Korthagen, 200 1 Russe ll 

et al., 200 1). 

The Holmes Group (1990), a coalition of deans of graduate schools of education, issued a 

report entitl ed Tomorrow 's Schools of Education. It critici zed the gap between education schools 

and the wo rld of practi ce, the spl it between theory and practice, the mi x of excellent and shodd y 

teac her educat ion programs, top research professors who spent little time with practitioners and 

he ld schools and teacher educat ion in di sda in , instruction in outmoded conceptions of teaching 

and lea rning. and poor student fi eld placements. 

For al l of these inadequac ies, the traditi onal teacher education programs are now unable to 

prod uce the quantity and quality of teachers to children need . Noticeably, teacher education has 

olien in the past been a very pe ripheral acti vity fo r schools. In other words, insti tutions of higher 

education have operated in iso lation from fie ld they sought to influence. As the result of thi s, 

teacher education program have been remai ned too theoretica l and too fa r re moved from school 

, 
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practice (Brand y, 2006; Seal y et aI., 1997) and therefo re not achieving the appropr iate integration 

between theory and practice. Th us, teacher education has little significant influence on teachers 

and the improvement of education , and that tradi ti onal approaches to teacher education do not 

function we ll. This led to claim that (McNeil , 2004; Tatto, 1997) made convent ional teacher 

ed ucat ion in general has been shown in many cases to have li ttle impact on teacher learn ing or 

subsequent c lassroom in struction. Cogni zant of thi s, Little ( 1993) claimed, "whether broad ly 

conceived or mo re closely focused. these partnerships fo r the comp lex educati on reform considers 

a reexamination of tradit ionall y pri vil eged pos ition of uni versi ty in re lation to schoo ls and 

symmetri es in relat ions between professors and school teachers" (p.137). 

No twi thstanding, the call fo r teacher education reform and the improvement of teach ing and 

lea rning in elementary and secondary school has been chall enged since these levels of reform are 

not seen as complementary pieces of the same large intel lectual and practical puzzle (Russel , 

2006). Thus, th is 'separate entities (separatists)' and role (Brandy, 2006; Fu rl ong et aI. , 20 10) and 

isolat ion preclude improving quality of teacher education. This tradi ti onal perspectives leaves 

room no for taking advan tage of the poss ibilities of linking experti se and resource (Walkington, 

2007). which hampers genuinc co ll aborative endeavors and its potentia l benefits for all who share 

a common ed ucational journey. Accordingly, Walkington (2007) suggested a holi stic partnership , 

ra ther than a piecemeal or fragmented approach, encourages people to ident ify with common 

goal s. 

Deep unde rstanding of such trad itiona l mode l/perspect ive, consequently, educati on reformers 

have been st ri ved to reth ink and reconceptuali ze teacher ed ucati on in the way that the program is 

put in to fu ndamenta l refo rm and renewal. A range of literature on reform in teacher education 

suggests that coherence among program elements and collaborative environments are key features 

of success fu l refo rms. To th is end , Good lad's (1994, p.l ) argues that "both the structure and the 

content of teacher education programs need to be reconceptuali zed and refo rmed, adding that 

teac her ed uca ti on and sc hool renewal Illust occ ur s imultaneously and in col laboration". The 

Ho lmes Group ( 1990) also insists that ' inst itutions preparing educators should either adopt 

refo rms that link the ir educat ional contribut ions closely with school ing . .. or surrender their 

franc hi se ' (p.71). 
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The primary mechani sm for accomplishing thi s wider teacher educational reform climate is 

partnerships. The schoo ls and hi gher institutions (colleges and universities) partnerships are a 

crucia l lin k to strengthen teache r education reform. To thi s effect, Robust University-school 

pa rtnerships and collaboration have been the most freq uently recommended approaches to 

educational reform (Brandy, 2006; Clark, 1996; Goodlad, 1994; the Holmes Group 1990; Te ital , 

1997). 

2.2. T he partnership between Teacher Education Institutions and Schools: an Overview 

2.2.1. Historical Back Ground 

Partnership in education is not rea ll y new concept. Partnerships between schools and 

universities throughout the world have ex isted for over 100 years. Throughout the time, there has 

been a long hi story invo lvi ng the changing nature of educat ional collaboration and relationships 

between schools and universities (Dallmer, 2004; Peel et aI., 2002). Throughout the 1990s, there 

has been an increas ing emphas is in North America, Europe and Austral ia for univers ities to work 

collaborati vely with schools, and thi s trend is likely to accelerate the demands for more efficient 

school ing. Furthermore, there is a growing recognition that universities are able to provide the 

professional expertise that schools require (Brandy, 2005). Tradit ional mode l, the uni versity­

dominated pre-service teacher ed ucation mode l is being increasingly challenged for its lack of 

effecti ve ness. At thi s traditional model , schools as basic unit of change and the contribution it 

cOuld prov ide was not recognized full y. Hence, genuine collaborative partnership activities and 

roles between and among the institutions were not strong. 

Until th e 1990s. the on ly significant expression of partnership invo lved a loose form of de 

facto relationship under which schoo ls assi sted teacher educators in implementing the practicum 

component of teacher ed ucation program s (Brandy, 2006). The parad igm is now changing to 

consider schools and their inputs and outputs as influent ial predetenniners of the university-based 

teacher education provision ing programmes. Thi s tends to imply parity ro les of the institutions in 

achiev ing the tasks wh ich ca ll s for working close ly together for better improvement in the world 

of teacher education. 

In the last decade in Australia, as in the USA and UK, there has been mounting efforts on 

schools and education faculties of uni versiti es collaborating in both the education of prospective 
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teachers and the ongoi ng profess ional development of pract icing teachers. Particularl y over the 

last two decades, a multi tude of reports have become ava ilable describing uni versity-school 

partnerships and thei r ro le in the im provement of schools and teacher education (Brandy, 2006; 

Clark, 1999; Da ll mer, 2004; Godlad, 1994; The Holmes group, 1990; Russe l, 2006; Te ital , 1997, 

to mention few). Today , col laborati ve partnership between schools and inst itutions of higher 

ed ucation is ub iq uitous program. 

2.2.2 University/school Partnership - Concepts and Definition, and Dimensions 

Taken I itera ll y, partne rshi p denotes a relat ionshi p between two or more people or 

organi zations that are in volved in or share the same act ivity. In education arena, the use of the 

wo rd 'partnersh ip' is co mmonl y used to describe the work connections between schools and 

universities. This descri bes what is currentl y happening with profess ional experience programs. 

The nature and comp lex ity of pa rtnership in education pu t the concept ambiguous in which 

de iiniti ons are not normally evident in the literature, common characteristi cs are apparent in the 

desc ri ption s and di scuss ions (Wa lkington, 2007). Si mil arl y, he observes that partnershi ps focu s 

on the exchange of knowledgc, shared learn ing and capacity-building, and a sense of professional 

communi ty is deve loped. Co ll aborat ive practice is essentia l fo r effectiveness and explicitly 

address ing the ro les and respo nsibilities of parti cipants underpins the achievement of mutually 

beneficial outcomes. More effi cientl y uti lizing the experti se and experience ava il able 

characterizes improved outcomes and profess ional relationshi ps. 

'Partnershi p' ventures types of School- uni ve rsity arrangements In that the intent of the 

pa rties is to wo rk close ly together, over time toward a common goal - sharing resources, 

responsib il it ies, prob lems and agree ing to integrate in se lected areas of their programmes. More 

spec ifically. the ir ul timate goa ls are to institutionalize the partnership in thei r respect ive settings, 

create an inter-in st itu tional stru cture that will permit change and improvement to occur at both 

Icve ls. and stri ve toward a new seamless system of educati on (Catell i et a I. , 2000). Furthermore, 

they mai nta in that in an authentic partnership, schoo l and uni vers ity do act as equal partners. The 

pa rt ners agree at the outset to work side by side on prese lected matters pertaining to schooling 

and teacher ed ucat ion - often shari ng physical resources, monies, personne l and ad ministrati ve 

decisions either immed iately or in late r phases of their partnership relationship. 
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The most comprehensive defin ition of partnership appears in Sirtonik and Good lad (1988): 

A schoo l-uni ve rsit y pa rtnership represents a planned effort to establish a forma l, mutuall y 

beneficial. in ter institutional relations hi p character ized by sufficient commitment to the 

effecti ve ful fi IIment of overlapp in g function to warrant the inevitable loss of some present 

control and authority on the part of institution current ly claiming dominant interest. (pp. 

25 -26) 

The definition tends to include var iables that operate within partnership context: formal 

planning and communication , institutional arrangement and commitments for mu tual benefits . 

The two institutions fo rm 'symbiotic' relationship (Good lad , 1994) an arrangement where two 

equal part ies work together in order to satisfy their mutual se lf in terests. Simi larly, Coble and 

Williams (as c ited in Cho rzempa et aI. , 20 10) put a university-school partnersh ip is "( I) a 

thoughtfull y created , (2) va lue-added and mutually beneficial relat ionsh ip, (3) between 

consenting organi zations. (4) that is nurtured over time, and (5) leads to measurab le results" 

(pJ 06). 

Collectively. the aforementioned di scussion implies that partnershi p in education is abo ut 

breaking isolations between and among different institutions and underpins wo rking together 

towards the shared goa ls with clearly defined duti es and responsibil ities of all partners 

accompanying shared perspect ive and comm itment. Hence, TE ls needs to work in close 

partnership wi th schools on shared sense of purpose in the teacher education and tra ining 

programmes: to prod uce good future teachers and to help develop professionally competent 

teachers already in the service. 

2.2.3. The Need and Conditions for Partnership 

Faculty o f education in hi gher inst itut ions viewed by many teachers in schools as an ·ivory 

tower' with a v iew of teaching di sconnected from everyday rea li ty of schools. Just as teachers' 

educators may criti cize teachers in schools for not adopting new, perhaps research-based, 

approachcs. so teacher ed ucators lo r living in dream wo rl d that fail s to recognize the diversity of 

st udents in today 's school s and comp lexity (Darling-Hammond, 1994). In trad itional 

perspecti ves. the worlds of wo rk for academics in higher in stitut ions (uni versiti es and colleges) 

anci teachers in schools remain relati ve ly separate and different (Grund y et aI. , 200 I), Where there 



o 

o 

o 

b 

o 

20 

is oft~n a lack of understand ing or misunderstanding of educator roles- by academics of teachers 

and vice versa. Cr iti cisms that teachers' needs and practices are not ful ly understood by many in 

uni versities and the wide r community are prevalent . Academics' way of work and roles do not 

appea r to be we ll understood by teache rs (Walki ngton , 2007). 

The need for changin g trad itional perspecti ve and add ress in g renewal, Wa lkington (2007) 

states that: 

A renewed approach must focus upon uni vers iti es and schoo ls working as partners in 

professional learning, moti vated by the potential for mutual benefits by all participants. It 

is not merely the implementat ion of different processes; it requires a rethinking of what 

exists and a consideration of what might be. Nevertheless, changing trad itional practices is 

a diffi cult task; changing how people think about pract ices takes deliberation and 

commitment. (p.282) 

Find ing ways to bridge the gap between theory and pract ice, breaking the hierarchical 

relations diverge from trad ition are im portant motivat ion fo r creating schoo l/uni versity 

partnership innovation . As a result , Walkington (2007) emphas is that school/uni versity leads to 

deve lop clearer co mmunication, understanding and shared purpose, will in turn positively 

influence the partic ipati on in and commitment to professional exper ience programs. A focu s on 

the totality or School- uni ve rsity rel atio nships recognizes that the profess ional learning of all 

teachers- present and future- is a priority. 

Sirotnik and Good lad (as c ited in Schulz & I-Iall , 2004) identified three conditions for estab li shing 

co ll aborative partnershi p. These were: 

i. moderate degree of dissimilarity should exist between the partners. These diss imilar ities 

between partners' phi losophies need not be massaged or cloaked in order to susta in coll aborati ve 

elTorts. In a truly effect ive collaborati ve relationship, (Schul z & 1-1 a I I, 2004) contend 

di ss imilari ties between partners can in fac t fue l the kind of intel lectual di scourse that interrupts 

traditiona l thinking and fosters the development of the teacher as knower, thinkers and 

researchers. 

ii. the potential fo r mUlll a l sat isfacti on of se lf in terests; 
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iii . Suffi cient selflessness on the pari of each partner to assure sati sfaction of self-interests by all 

(a symbiot ic relat ionship ). 

Ice man-Sands and Goodwi n (as cited in Walkington, 2007) believes that: 

Unive rsity- school partnerships evolved to address criticisms of both traditional teacher 

educatio n programs and the K- 12 school system itse lf. Allegations about the lack of 

currency. the rift between theory and practice, and the lack of rel evance are ab le to be 

addressed in the shared responsibility that is establi shed in partnerships. (p.2S3) 

Generall y speak ing. the critici sms in traditional teacher education , therefore, are promising 

fo undati on for partnership . 

2.3. The Partnership Activities Potential Benefits & Impacts 

Partnership has been regarded as the conditions necessa ry for significant reform in education . 

Though there are rare any credible evidence documented the impacts of partnershi ps 

(Te ital, 200 I) with emphasis more assessment and research in the area is needed, however, a body 

of growing I iteralU re strongly supports impact of partnership in improving learn ing of prospective 

and ex perienced teachers at K-1 2 leve ls, teacher educators, and k-12 students are. Therefore, the 

part nershi p environment that potenti all y creates mutualism benefits among the teachers' 

educato rs, in -service teachers, and pre-service are discussed under. 

i. For teacher educators 

partnerships can enhance the learning of teacher educato rs by increasing the relevance of their 

teaching and research. with the potential to bridge the gap between the respecti ve cultures of 

schools and uni versities in a fashion that enhances co llegiality and faculty-teachers' partnerships 

for the sake of overa ll school effecti veness between the respective cultures of school and 

uni versity (Bra nd y, 2006; Sachs, 1997). 

Moreove r, Chorzempa et al. (20 10) research experience shows that the work inside the 

uni versity- school parlllersh ips: 

i. contin ue to provide teacher educators with the reality of the fi e ld, 

ii. more effecti ve ly building a bridge over the gap between theory and practice 
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iii . leading toward a deeper reflective learning environment as uni versity fac ulty advisors 

freed up for coach ing and supervising during a lesson conducted by the pre-service 

teache rs, 

iv. Leads scholarship opportunities in collaboration with in -service teachers on publi cations 

and presen tations. 

i i. For of classroom tcacher 

From the pe rspecti ves of teachers, co ll aboration with HEls offers increas ing opportunities to 

keep abreast of innovation. knowledge development and research acti vities through professional 

deve lopme nt ,suppo rt from teacher educators and through student-teachers' deve lopment and the 

well-estab lished emphasis on schools as learning communities makes the creation of both 

partnership and other learning networks propitious(Brand y, 2006; European commission, 2007). 

Lieberman (2000) endorsing the val ue of networks, argues that 

"by provid ing avenues for members to dea l with rea) problems, to work 

co ll abo rati ve ly and to communicate more effectivel y with a diverse population, 

networks are uniquely suited to th~ de velopment of learning communities" (p.226). 

Schoo l-uni ve rs ity partnerships can help with teacher retention and rev italizes veteran teachers 

by dec reasing the ir isolation and enhance teacher practice (Sandholtz & Dadlez, 2000). 

iii . For the pre-service teacher 

Russel (2006) contended that practicu m experience as the most va luable of pre-service teacher 

ed ucat ion programmes where school and uni versity must coll aborate to prov ide practicum 

placement for those lea rn ing to teach. Thus. Partnership opens opportuniti es of field experience 

and classroom expe ri ence of pre service teachers mi ght be changing to adopt and model best 

practice approach to instruction . 

Pre-service teacher program all ows prospect ive teachers to vis it a school with experienced 

teacher and/or uni versity/co llege facu lty members and discuss, before and after, hi s or her 

pa ,·ticular lesson (Teita l, 200 I) . From thi s 'triad ic relat ionship ' , thus, pre-service teachers 

themselves learn to host rou nds as part of the co ll abo rat ive effort to help them to deve lop as 

renective practi ti oners and supporti ve coll eagues (Teital, 2001 ). Liai son between School-

J 
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unive rsity leads soc iali zation process (Darling-H ammond , 1994; Zeichner, 2005), integration of 

children with disabilities (Dyson, 1999). 

EI- Amin et al. ( 1999) posit that through partnership the pre-service teachers are especially 

aware of the con textual nature of their instruction in the on-site general methods course because 

they ha ve "hands-on" experi ences with students and teachers th roughout the school as we ll as the 

opportunity to refl ect on and di scuss these interactions. Pre-service teachers revise their 

profess iona l deve lopment plans before and after student teaching. As the result, they ga in a 

cleare r. mo re informed and reasoned "rea l wo rld " v iew of the operation of an elementary school. 

In nutshell , Smed ley (200 1) notes that cohesive school- univers ity networks benefit all 

stakeholders and enhance the relationship between theory and practice through increased 

exper ience of current practice and methodologies that are currentl y success fu l in schools. Robust 

uni ve rsity/schoo l pa rtnership potenti ally vita l to pract ice the rea l- li fe acti vity goi ng on in schools; 

help to bridge the gap and avo id the theory practice di chotomy by providing a common and 

shared framework for unifying the student and teacher experi ence. conseq uentl y, Teitel ( 1997) 

contends that teachers lea rn from co ll ege fac ulty, co ll ege faculty learn from teachers, teacher 

candidates learn from both , and everyone, including the K- 12students, benefit s 

The partnershi p-wide aim is to provide educators increased opportunities to study and engage 

In refl ection on issues and questions of genuine personal and professional importance and to 

support the ir co ll ecti ve effo rts at 'S imul taneous renewal' (Good lad , 1994): understand that both 

sides of the relationship P- 12 schoo ls and IH Es- get better at the ir req ui site tasks in ways that 

further their mutual interests. 

2.3.1 Teacher continuous professional development 

Schools have been received scant attention as place fo r teachers learnin g. This hampers 

teachers' exchange of profess ional issues for the ir profess ional deve lopment and growth. Grund y 

et 31. (200 I) argued that the separation of the working wo rld of teachers and academics, which is 

a central I'eat ure of such profess ional development, militates agai nst the deve lopment of 

profess ional partnersh ip. So there needs to be explicit di scourse about differences in attempts to 

establish common grou nd : partnership. Professional Partnership, indeed, is the ma in avenue for 
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teachers learning and professional development. In other words, the school/uni versity partnership 

directl y or indirectl y considers teachers profess ional deve lopmen t as its crucial elements. 

The significance of profess ional developmen t in improving the quality of education is 

acknowledged in many ed ucationa l contexts. To thi s effect, educat ional researchers and reformers 

have introduced new conceptions and pract ices of teacher learning, the organ izational conditions 

that must be developed to support and sustain teacher learning over time. These new vehicles for 

profess ional development include: reform networks, teacher research groups, co llaborative, 

schoo l/univers ity pa rtnerships, act ion research projects, profess ional development school s and 

profess ional communities in schools (Darling-Hammond, 1998; Darling-Hammond & Mc 

Laughli n, 1995; Lieberman, 2000; Little, 1993). Furthermore, teachers consistentl y r.eport that 

they experience much more powerful learn ing when they partic ipate in these professional 

deve lopment opportunities. Particularly, Darling-Hammond (1998) asserted that these vehicles 

typicall y provide opportuni ties for learni ng that are : 

i. Connected to teachers' work with their students, 

ii. Linked to subjec t matter and to concrete tasks of teaching, 

iii. Organized arou nd problem-solving, 

iv. Informed by research, and sustained over time by ongoing conversations and coaching. 

Th is encourage to held view that the professional development of teachers offers adequate 

opportunities for teachers to change and improve their practice. 

Refo rmers' call for fundamental change in teaching and learning require teachers' 

profess ional deve lopment. Continuous profess ional development (CPD) is one of the best and 

most effecti ve ways of ac hiev ing teacher development. In experiencing an era of refo rm, teachers 

need be provided with opportunities to share what they know and are capab le of ach iev ing; 

di scu ss what they want to learn as profess ionals; and be given the chance to connect new concepts 

and strateg ies to their own unique contexts (Darling-Hammond & McLaughlin, 1995). In 

conjunction with thi s, Putnam and Borko ( 1997) di scuss principles and be liefs of new 

opportu nit ies ft)r teacher profess ional development including: 
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i. Teachers shou ld be treated as acti ve learn ers who construct thei r own understand in g. 

ii. Teachers shoul d be empowered and treated as profess ionals. 

III. Teacher ed ucat ion mu st be situated in classroom pract ice. 

IV. Teacher educators should treat teachers as they expect teachers to treat students. 

Guskey (2003) also ident ifies the need for Contin uo us Professional Development (CDP) to 

en hance teachers' conte nt and pedagogica l knowledge; provide adequate time and resources; 

promote co ll eg ial and co llaborati ve profess ional exchange among teachers; give the chance to 

teachers to evaluate their CPD experience; and include site-related in-service training. 

Des imone et al. (2002) longitudinal stud y indicated that profess ional development effect is 

more effect ive in changing teachers' c lassroom practice when a set of higher order instructional or 

alternat ive assessment methods, provide constructi ve interact ion, encourages co llect ive 

partic ipa tion of teachers and offer more acti ve learn ing opportun ities such as rev iewing student 

work or obtain ing feedback on teaching; and coherence, for example, lin ki ng to other acti vities or 

huilrling on teachers' previous knowledge. 

Consequen tl y, the partnership wo uld have an essential impact for deepening teachers' content 

knowledge and de ve lop ing their teachi ng practices. As a result, partnershi p towards classroom 

practice and profess ional deve lopment could be a cornerstone of system ic reform efforts des igned 

to increase teachers' capacity to prov ide quality education. To thi s effect , partnership serves as 

promi sing avenue 1'0 1' th e quest fo r quality of educat ion. 

2.3.2. Workin g together for co llegiality learning environment 

The va lue of co ll eg ial ity is we ll estab li shed for supporting reform . For example, Liberman 

(2000) argues the interaction and collaboration among teachers increased as ways of add ing 

important soc ial elements to profess ional deve lopment and combats the isolation of teaching. 

Simila rl y. Szabo ( 1996) warned, if the culture of the schoo l is one in which thinking and action 

are isola ted. fragmented. react ive, and ru le-bo und, there is little opportunity for members of the 

school community to bu ild understandi ng and commitment to new purpose and thus to use new 

st ructures in intent full and powerful ways. Of course, these tendencies imply the need for a new 
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culture of teaching that wo uld encourage re fl ection, experimentation, ongoing learning, 

uncertaint y. and col leg iali ty (Nelson & Hammerman, 1996). However, mak ing these changes 

permanent pan school life is daun ting challenge. 

Teachers trul y enjoy working together with co lleagues, although many find it difficult to 

emerge li'om the ir trad it io nal isolation. In re lati on to th ink ing, recu lturing and restructur ing of 

schoo ls and teaching. Ne lson and Ham merman (1996) contend that the necess ity of breaking 

hierarcha l relationship and develop ing working close ly together and shared understanding 

Im portantl y. thi s endorsed co llegiality environment is vita l to avo id individua lism and advancing 

co ll aborative profess ional and school culture. 

Col legia li ty is defined as the estab li shm ent of profess ional relationship fo r the purpose of 

service and accommodation of professional relationship through mutua l exchange of percept ions 

and expertise. For partnership to have a significant impact on part icipants, trust needed to bu ild 

amo ng members over considerab le length of time (Iewison & Holliday , 1997). Ongoing 

col laboration with co ll eagues has been shown to essentia l component of sustained teacher growth 

(Darl ing-H ammond & McLaughli n, 1995) potenti al to raise levels of teacher commitment to 

cont inui ng growth by meeting the criti cal needs (Iewison & Ho lliday, 1997). 

Co llaboration and work ing in groups remains the central goals with workin g partnershi p 

agendas. Smith (2004) traces that working toward a common goa l appeared to enhance pre- and 

in-service teacher co ll egia li ty. In the same way, working close ly together could break down 

tradit ional barriers between pre- and in-se rvice teacher education , and enhanced co ll eg ial 

interact ion among experi enced teachers. 

Sandholtz and Dadlez (2000) ga in Profess ional Deve lopment School expenence with 

co ll eg ial. co ll aborative ex perience created a positive atmosphere and wo rk environment; which , 

in turn . increased teachers' willingness to take risks and to keep at least one teacher from 

res ignin g the teach ing profess ion altogether. On the other hand, Marlow and_Nass-Fukai (2000) 

true co lleg iality involves ongo ing professional interaction from a position of trust; it is a meeting 

of equa ls where each colleague is re spected fo r hi s or her own unique contribution to the whole. 

They stressed that bu ilding strong relationships and va lidation of co lleagues as equals are 

important elements in creat ing true co ll eg iality environment. Concurrent ly, these structures bring 
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teachers together regu larl y in establ ished groups to meaningful exchanges and share ideas, 

ex peri ences, and sometimes to s imply vis it with each other whi le breaking down the wal l of 

indi vid ual schools encourages close commun ities and foster strong teacher to teacher profess ional 

support. 

Teacher collaboration generally is regarded as a positi ve condi tion for teacher learning. 

Teac hers report col laboration with co lleagues as a powerful learning environment while 

collaborat in g. teac hers can exchange ideas or experiences, deve lop and discuss new materials, get 

!eedback from co lleagues, con tinuing learn ing, re fl ection on practice, give each other moral 

support, and counter iso late teachers from each other and from uni versity faculty (Johnston et aI. , 

1996. Mei rin k et aI. , 20 I 0). Akin to thi s, Beatti e ( 1997) expla ined the need for teachers to work in 

more col laborative and collegia l ways comprise: to be re flecti ve about their practices and to be 

capab le of making their knowledge exp licit , to be engaged in action research and in sharing their 

understandi ngs and insigh ts with co ll eagues, to be knowledgeable about best practices and to be 

agents of change who work systemat ica ll y to improve the contexts in which they work. 

In Educat ional realm, work in more co llaborati ve and collegia l ways are essent iall y promotes 

learning environments for indi vidual , group as we ll included bene tits at institutiona l level. Putting 

together. these importance and contri bution of co llegia lity and co ll aboration of teachers are linked 

with agenda of working partnership and underpin educational reform to take place. Thus, 

success ful part nership have the potenitial to develop authentic colligia l relationships. 

2.4. Challenges and ways of ma ki ng Successful Teacher Education Institu tes/School 

Partnership 

2.4.1 Challenges, pitfa ll of wor king the pa r tnershi p 

Para ll e l to its potenti al outcomes, worki ng partnership also incorporates a number of 

constraints and d ifficulti es. Ravi d and Handler (200 I) insist effecti ve school/un iversity 

partnership is sti ll re lati ve ly uncommon and not without problem. The complexity nature of 

partnership inc reases the difficulty and cont inuing challenge. For tho,e d ifficu lties, for instance 

Little ( 1993) holds importantl y that : 
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School -university collaborations exh ibit someth ing of a rocky hi story. School-university 

collaborat ions as instruments of reform , and si tes for profess ional development, they have 

had diJ'licu lty over comi ng lo ng standing asymmetries in status, power, and resources. As 

partne rshi ps have evolved, they have moved toward greater pari ty in obl igations, 

opportunities, and reward s. (P.136) 

Furt hermore , Mil ler and O'shea (1996) added that partnership ' s early success in bringing people 

together and in breaking down the hierarchical re lationship between the uni versity was 

signili calll; it was also problemat ic. However, as Mill er (2001) argues: ' A school/uni versity 

pa rtnership is a precarious organi zati on. Bri dging two cultures, it remains marginal to each. This 

marginalization , tho ugh diffic ul t to ma nage, is essential for surviva l' (p. 116). To thi s effect, 

working unive rsity-schoo l partnershi p at the inter section of two cultures with differing aims and 

va lues put the deve lopment of pa rtnership is often di ffi cult. Thus, the process of developing a 

partnership shoul d beg in with the partners estab li shing mutual goa ls (Dyson, 1999). 

Smith (as c ited in Brand y, 2002) wa rn s against school - ulii versity partnerships be ing regard ed 

as a panacea. ind icati ng that partnershi ps a lone shoul d not de lude teacher educators into beli eving 

that the crit icisms of teacher education have been addressed. Notwithstanding the creation of 

successful programmes, many argue that co llaborati ve arrangeme.1ts between schools and 

un iversities, in sp ite of notional support from both sectors, remain weak and often ineffectual 

(Bullough & Kauchak, 1997). 

In principle, both schools and universities endorse the idea of co ll aborat ion. however, the 

organiza ti onal cultural di ffe rences between the school and uni versity often results in stra ined 

relations and cha ll enges in ma in ta ining and facilitating co ll aborati ve pal1nerships arrangements 

between the two institutions (Teite l, 2003a; Allen et aI. , 20 I 0). Concomitantl y, the mistrust 

between schools and un ive rs iti es has made it diffi cult fo r partnershi p part ic ipants to find mutuall y 

beneficia l relat ionships. 

Working inside of the pa rtnership is, indeed, not smooth . Cultural differences between the 

insti tu ti ons. hegemonic organi zat ional structures, time constrain t, leadershi p commitment, 

linanc ial and reso urce constraints (Brand y, 2006; Clark, 1999; Mago lda, 200 I; peel et aI. , 2002 ; 
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Smedley. 200 I: Stephens & Boldt, 2004) are seri ous impediments among others to bui ld 

successful partnerships. 

2.4.2. Ways of en hancing effective and sll ccessfu l partnership 

In order to survi ve. the partnership needed to find answers to the questions about 

accommodati ng di ve rsity, promoting the school refo rm as well as indi vi du al development, and 

maintaining the o ld norms of reflection and exchange while estab li shing new norms for 

appli cation and action. In addi ti on, the partnership needed to look its expectations and ro les for 

the different stakeholders' in volvement. In bri ef, however, Ravid and Hand ler (200 1) remind us 

that estab li shing and maintai nin g effecti ve partnership requires effect ive process: we know why 

we need to work together; and we need to know how to work together. Here are the di scuss ions 

on some fund amen tal conditions fo r successful collaboration. 

i. Funding considerations. To begin and mai ntain a Professional partnership between schoo ls 

and uni versi ti es must secure adequate funding to support and coexist the paltnership (Abdal­

Haqq . 1998; peel et ai , 2002: Teitel , 1999; Thorki ldsen & Stein , 1996). Rice (2000) mentions the 

PDSs acqu ired initial fundi ng through (a) wri ting federa l grants, (b) app lying to the state for 

money. (c) partnering wi th private businesses for fun ds, or (d) us ing local resources to support the 

partnersh i p. I·lence. in stitutional col labo rati ve partnersh i ps req ui re cons iderable fund ing and 

coul d start with suffic ient government support and resources. 

ii. Mutual trust and goals, and equality, and communication. There is a need to build 

' mulLIal respect ... trust and a sense of being va lued ' for all partners, so that relat ionships can 

develop as the partnership itse lf evo lves (Smed ley, 200 I, p. 195). Sharing common 

understand ings and va lues is important, as is acknowledgi ng and respecting differences in 

pe rspec ti ves enr ich the partnership; therefore, differences are va lued. Communicat ion is a key to 

th is and as partnerships become more complex it is necessary to develop workable structures to 

ensure it takes place. In the same vein, Walkington (2007) d iscuses that effect ive schoo l­

uni ve rs ity partnership seeks extended and mut ual benefit s in vo lves indiv iduals-the ir philosophies, 

ex periences and profess ional communication and commitment. It is about the achievement of 

bo th indi vidual and group goa ls. In line with thi s, EI-Am in et al ( 1999) added that premise of 

equalit y precludes hierarchical rel ationships and enables collaboration based on trust and mutual 
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respec t. Hence. be ing eq ual in status and having mutual goals fac ilitate conditions fo r successful 

col labo ration. According to Essex (200 I), mutual respect is a cornerstone for effecti ve 

co llaboration with a genuine view that all partners bring value to the partnership . Partners must 

recogn ize and respect the unique contrib ut ions that each brings to the partnership . Fol lowing th is, 

ac tu al involvement in each partner's work enviro nment can be very revea li ng and contribute to a 

rea l understanding of th e issues, challenges, and obstacles faced by each partner. Therefo re, 

effective and lJngo ing d ialogue abou t issues related to the program, establi shment of trust, mutual 

respect and understand ing are cru cial e lements to the success of the partnership. 

iii. Developin g clear purpose and function . Partnership is not estab li shed for its own sake 

rat her wo rking to wards fu lfi lli ng its expectations and roles. In thi s line, Clark (1999) points out a 

partnership that has as its purpose the creation of a partnership rather than the accomplishment of 

some ult imate goa l is inev itably doomed to early fa ilure. Continuous, critical examination of the 

reasons for a partnership is the on ly prevention fo r thi s possib le malady. Hence, hav ing the same 

clear unde rstanding of the co ll abo ration's pu rpose and funct ion among participants early 

l~lCi I itaLes success of pa rtnership . 

iv. Commitment. Walkington (2007) argues that com mitment to a partnership -requires the 

structural/operati onal support to make it work. Ti me and resources must be incorporated in earl y 

planning. Without them . parti cipants become frustrated at hav in g to manage 'on top of everything 

else' and mo ti vation wanes. Lack of suffi cient commitment to operat ional support sign ifies a lack 

of value fo r those who are working hard in the partnership . Thus, high quality of collaborat ive 

invo lving genuine mutual support, guidance and understand ing for all participants comes at 

considerable cost on both time and energy (S med ley & vanRooy, 1996). 

v. Capable and strong Leadership. Leaders are required in various roles in higher education 

and the schools to complete ly support partnership. Concom itant with thi s, the development and 

operat ion of effect ive school-uni versity partnerships attributed to leadership ab ility (Brandy, 

2006; Bullough & Ka uchak, 1997; Clark, 1999; Essex, 200 I; pee l et a I. , 2002) to see through fad s 

and simpli sti c so lu tions. take initiatives, cons ide rable cred ibil ity with in school and university 

communiti es. and comm itmen t. stability and visionary leadership. Moreover, the leaders need to 

clearl y. authen ti ca ll y. and consistently communicate miss ion, vision , a sense of what the 
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organization can and must be about appears to be essential to mai ntaining school/university 

partnership . 

To sum up. es tabli shing clear common goa ls, developing mutual trust and respect, open 

communi cation. shared responsibility and com mitment by all stake holders, leadershi p ab ili ty , 

and prov iding adequate resources are among some of the vital elements in establish ing effective 

partnership . To th is end . it might be clear establi shing, mainta ining and sustain ing effecti ve 

partnership is ne ither easy nor straightforwa rd rather it is the cumulati ve of complex and 

intertwined ekments. The appearance of interrelated nature of the elements rai ses the need for 

continuing and authen ti c effort s (from individual, group, and institut ions), joint dec isions and 

engagement of a ll key playe rs in every step of the way of partnership. Of course, the 

understanding about the critical e lements that could associate with making success fu l partnership, 

perhaps greatly fac ili tate the deli very and running of the program in the more effective manner. 

2.5. Teacher Education Institutes and Clustering school in Ethiopia: a glimpse 

With introduction of modern education in Ethiop ia, relevancy of the education and curriculum 

was fail ed to be responsive to the contemporary and future needs soc iety and nation at large. At 

thi s po int, NET P (1994) also charted that 

To date. it is known that our country's education is en tangled with complex problems 

of re levance, quality. access ibi lity and equity. The object ives of education do not take 

cognizance orthe society'S needs and do not adequately ind icate future direct ion (p.6). 

ESD PII (2002) report concu rs with issues of eq uity, access ibility, and quality legac ies had 

becn prevalent in the teacher educat ion system of the country. Notwi thstand ing, the act ion plan of 

ESDP (2005) poin ted ou t the key chall enges and emphasis related to teacher education in 

Ethiopia are full adoption of the program (TESO) for increas ing the qual ity of pre-service and in ­

serv ice teacher tra inin g by regional ed ucation bureaus and teacher education institutes. MoE 

(2002) has been di sclosed the criticisms teacher educat ion for its limitations recruiting, weakness 

in ba lancing academic knowledge and professio nal skill s, unequal opportunities for candidates 

from di sadvantaged com munities and females, and lack of harmony/congruence between the 

tra ining curriculum and curriculum of primary and secondary. Thi s gaps between theory and 

practice together with low cu lture of research practice (Derebssa Dufera, 2004), prevaler,ce of 
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tradit ional methodo logies and assessment among the others surrounded the complex challenges to 

quali ty of educati on. 

Coll ec tivel y. these draws criti cisms addressed in the traditional teacher education also fit 

Ethiop ian educati on system. It is at this crit ical juncture, therefore teacher education institutes and 

K- 12 schools pa rtnership pertains as natu ra l vehicle to teacher education reform . Is not to make 

sensible that pro fess ional pa rtnersh ip absol utely necessary? 

Ine vitab ly. Ministry of Education has been in vested tremendous efforts as improv ing 

education quality with important focus on teacher and teaching quality. Among the six 

pillars/packages o f quality educatio n. teachers professional deve lopment SUppO l1 the professional 

development opportunit ies fo r teachers wi th over a ll aim of im proving educat ion which in return 

support the prov ision of qua li ty ed ucation to the students. In concomitance with thi s, in Ethiopia 

SESO project has launched school clustering program (s ince 1995) with general objective "to 

im prove the quality of teaching and learning in Ethiopian school s by a means of low cost 

professiona l deve lopment through cluster model" MoE (2003, p.1 06). Clustering school is the 

most impo rtant mechanism to improve the quali ty of educat ion via the pro fessional deve lopment 

of teachers. schoo l heads and supervisors; effecti ve use of materi al and fi nanc ial resources and 

experience shar in g among the clustered school members; and of course al l these in vo lvement. 

Teac her Ed ucation In stitu tio ns (TEls) and cluster school have forge vital inter links which 

boost close worki ng relationship atmosphere. Thus, TEls/cluster school relationship has evident 

ex p~ ri ence in pre-service and in-service teacher education as the whole of teacher education 

system Maekelech Gidey (2002) insights th at these twin factors of qua li ty of pre-service and in­

serVice teacher ed ucat ion program provides the basis of teachers professional capacity 

(perfo rma nce and competence), and their general moral and dedication, growing out of the 

imm edi ate conditions of their wo rk , in turn , ult imately will shape the successful learning pupil s. 

In do ing so. among the many other possibil ities, the mode l draws the relationship between 

CET and cluster schools with their respecti ve school satellites. Less crudely, the model (see fi g l , 

p.1 I) dep icts that co llege of teacher education should wo rk in conjunction with cluster schools 

and thei r sate llite schools for reciprocal professional deve lopment opportunities to create 

improved pract ice. It was at these vita l educational issues that TEls needs to co llaborate wi th 
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schools clusters embedding in the major activit ies such as research (action research), curriculu m 

deve lopment (to be loca li ze it), teachers' profess ional deve lopment, teaching resources 

(producing and sharing teaching materia ls from local ly avai lab le), and supervision built-in 

moni toring. Hence. thi s model puts TE ls at center to facilitate critical contri bution and implying 

wo rking together close ly with schoo ls in shared responsibili ty and joint endeavors- partnership in 

order to improve quality of education which in return support the provision of quali ty education 

to the students. 

2.6 . Models of Partnership 

There is no one best model fi ts across all condi tions, rather European commission; lifelong 

lea rning (2007) addresses the ex istences of wide vari ety of partnershi p models depending on the 

local and national structure tradit ions, focus of partnershi p fin ancial arrangement and the like. 

Howeve r. for th is di scuss ion Furlong et al. ( 1996) and Chorzempa et al. (20 I 0) mode ls in 

partnership wo ul d be briefed subsequentl y. 

Furl ong et al. ( 1996) ident itied three di fferent kinds of relationships evolving fro m highe r 

ed uca tio n-schoo l init ial teacher ed ucation partnershi ps in Great Brita in : 

i. Collaborati ve relat ionships are characterized by a dialect ical di alogue between higher 

ed ucati on faculty and school faculty and ad mini strators leadin g to a mutuall y agreed upon agenda 

lor teacher education; 

ii. Higher educat ion insti tu tion- led partnerships are top-down , primari ly driven by the 

hi gher education insti tu ti on which ut ili ze the schools as resources fo r setting up student learn ing 

oppo rt uniti es It is indeed led by those in the HEI, though sometimes with the help of a sma ll 

group 01' teac hers ac ting as consultants; 

ii i. Separati st pa rt nershi ps in vo lves the key feature where schoo l and HE are seen as 

havin g separate and comp lementary responsibilities but where there is no systematic attempt to 

bring thcse two dimensions into dialogue. 

Chorzempa et al . (20 I 0) have fo und uni versity- schoo l partnerships mode ls ranging from 

"sim ple ep isod ic transactions" to "complex on-go ing partnershi ps" 
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Univers ity-School Collaboration 

(' in'uit Rid er Approach university-school pal'tnership profess ional 
concept Development school ( PDS) 

model 
fi eld experiences in partner resource-exchange S i III U Itaneous-renewal 

Schools. min imal contact cooperation Mutual ism, collaboration 

• 
Simple. Epi sodi c Sustai ned, Com lex 

Fig .2 Spect rum of un iversity-school co ll aborat ion , Source: (Chorzempa et a I. , 20 I 0, fi gure I), 

A spectrum of thi s univers ity-schoo l partnerships wide- At the other end of the spectrum (i.e., 

s imple. epi sod ic) is the traditi onal campus-based model of training pre service teachers with fie ld 

ex periences in preschoo l, e lementary, and secondary schoo ls . Thi s type of arrangement usuall y 

entail s what ca ll ed the "circuit rider approac h" in whi ch the uni versity superviso r trave ls to 

d irferent partn er schoo ls to infrequentl y supervise student teachers, often with minimal contact 

w ith the school or c lassroom . In the middle of th e spectrum is the university-schoo! partnership 

colleepl. whic h is an arrange ment based o n an exchange o f resources. The "complex on-goi ng 

partne rship" model of th e pa rtn ership spectrum: a professional developmem schoo! (POS) or PDS 

co!lahowtive is th e most commonly advocated type of partnership as basi s of s imultaneous­

renewal. mutualism. and co ll abo ratio n (C horze mpa et a I. , 20 I 0). 

2. 7. Experience of Partnership in Education: Lesson to be learned 

i. Professional development school (POS), United Sta tes of A merica 

In 1986, in Tomorrow 's Teachers: A Report of the Holmes Group recommended the creation 

o r someth ing th ey ca ll ed professiona l development schools (PDS), which the Holmes Group 

( 1990) suggest that POSs wou ld yie ld " In essence, a new instituti on ... a school for the 

de ve lopment o r no vice profess ionals, for conti nuin g deve lopment o f experienced professiona ls, 

and lo r th e research and deve lopment of teach ing profess ion" (P . I). 

Abdal -Haqq ( 1998) sho ws that Professional Development Schoo ls (POSs) basi s on 

co llaborative re latio nships between partners - facu lty staff and schoo l staff. It is a school in wh ich 

• 
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not only student-teachers are educated , but also a place where fac ulty and schoo l staff can 

collaborate on research and development. 

These professional development schoo ls are innovative types of schoo l-co ll ege/uni versity 

partnerships represent a commitment to bring about the "si multaneous renewal " of teacher 

educat ion programs and schools- restructuring schools for improved student learn ing and 

rev italiz ing the preparat ion and profess ional deve lopment of experienced educators at the same 

time. These partnershi ps blur the boundaries that have trad itionally ex isted between pre-service, 

and in-service teacher education and connect teacher education to school reform. (Darling­

Hammond, 1994; Te ital, 1999; Zeichner, 2005). 

Abdal -H aqq (1998 ) desc ribes PDSs mission inc luding: (a) maximizing student achievement 

and well-being, (b) initial preparation of teachers and other school-based educators, (c) 

professional development of teachers and other school-based educators, and (d) applied inquiry 

des igned to improve and support student and educator development. By the same token , Teitel , 

(2003) in found that, amon g th is array of descriptive defi ni tions of PDSs, "there is strong 

convergence around fo ur goals: improvement of student learning, the preparation of educators, 

the profess ional de ve lopment of educators, and research and inquiry into im proving practice"(p. 

6) 

The goal of un ive rsity educators and K- 12 teachers working towa rd common ends in 

Professional Development Schoo ls has rarely been reached. For example, Sm ith (2004) traces 

ex planations 1'0 1' fai ling to fulfill the PDS prom ise included : lack of focus on professional 

development leadership and policy, fragile collaborative rel ationships, lack of resources, and 

sched ul ing and organ izational problems. In addit ion, some professors, viewing themselves as 

research scholars. fo ll owed their own agendas in schools rather than serving the needs of K-12 

teachers. Simil arl y. some teachers fai led to overcome their attitudes of mistrust toward uni vers ity 

ed ucators. 
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ii. T he UK Experience 

Partnerships between un ive rsiti es and schoo ls have been mandated by the UK government 

since 1992. as has th e need for un ivers ities to pay for them. Producti ve, less fo rmal partnershi ps 

fl ourished in the UK for many years before thi s partnership legislation was introduced. More 

recentl y. a wider ra nge of partnerships has deve loped as employment-based trai ning and 

altern ative program mes have been promoted 10 help allev iate teacher supply prob lems (Schu lz & 

Hall. 2004) 

Government in England req uired higher ed ucation institu tions (HEI) to enter into formal 

pa rtn ershi p arrangements with schools fo r the initial training of teachers. There was an 

ex pec tation that these partnerships woul d exercise a joint responsibility for the planning and 

management of courses and the selection, trai ning and assessment of students (Edwards & 

Mutton. 2007). Such model of partnership has been desc ribed as ' complementary partnershi p' 

(Furl ong et al .. 2000) re fl ecting the view that an Higher Educatio n Inst itutions wo uld take 

responsibil ity for the organizati on of the overall programme and assume a separate but 

com fJl ementary ro le to that of the school. Furlong and co ll eagues then introduced the notion of 

HEI-Ied pa rtne rship as perhaps an empiricall y more accurate way of describing the further 

deve lopment of complementa ry mode ls of partnershi p in England moving towards the late- I 990s. 

In HEI-Ied pa rtnership. the HEI now made sustained efforts to prov ide overall leadership for both 

the HEI-del ivc red and the schoo l-deli vered elements of programmes, tak ing clear responsibility 

1'01' overall plan ning and de finin g of ap proaches to school placement learn ing and assessment 

(Furlong et a l .. 2000. p. 117). 

iii. Innovative links project, Australia 

Australia, has been launched a formal school-university links in the 1990s included the 

Innovati ve Links project and more recently in the estab li shme.nt of formal partnership 

arrangements between schoo ls and uni vers iti es. Apart from school support of uni vers ity teacher 

education practi cum ini ti ati ves, perhaps the most enduring partnership express ion in Australi a 

since the mid 1990s has been the Innovati ve Links Project in iti ated by the National Schools 

Ne twork. The In novative Lin ks project grew out of the National Schools Network and establi shed 

a new reciproca l re lationshi p between pract ice and research, between un iversity academics and 
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teachers in schools. 'The Innovative Links project represents fo rmal and explicit partnerships 

between school s and uni vers ities which are seen as central to renewal and development of teacher 

profess ionalism. This project focused on shared research , in which teacher inquiry provided 

teachers wi th a criti cal ori entation to their pract ice, and demonstrated that they could conduct 

research in their school s that led to meaningful change and enhanced teacher profess ionali sm' 

(Sachs. 1997. p. 271). In thi s way, the Innovat ive Lin ks Project , like similar projects in the United 

Stales. endo rsed school re newal. The overall aim of the Innovative Links Project was ' to provide 

profess iona l deve lopment opportunities for teachers working in partnership with "academic 

associates" fro m the uni versity sector' (Nati onal Teaching and Learning Consortium (as ci ted in 

peters. 2002). 

Thi s experience of partnership has been presented with the intention trac ing va luable 

experience regarding th e working profess ional partnership in educat ion across the wo rld . 

Nowadays, not onl y these mentioned experiences ex ist. In actual fact, school/hi gher education 

partnersh ip is prevai I ing phenomena. Taki ng consideration of these exper iences, one can have 

powerful lesson that to what ex tent that partnersh ip have gained solin attention from concerned 

bod ies. an exerc ise to go far from traditional structure ami rules of the institution, traditional 

practicum placement to enter and extend the horizon/territory of genu ine co llaborative 

environment for innovati on. The limitat ions and wea knesses of the tradit ional teacher education 

system olTers legiti mate bas is for the pa rtnership innovation- des igned as institutional 

arrangement in deve loping stronge r lin ks between schools and institution of higher educatic'll . 

Through the partnership. as mass ive movements in advanc ing teacher profess ional 

deve lopment, promoting quality of teaching learning, fac ilitating school improvements program, 

integrat ing theory practice. im prov ing curri culum , deve loping research and collaborat ive inquiry 

as to create beller educators/educati onal change, and insti tut ional renewal (K-1 2 schools, 

colle ~es and universities). Coll ec tive ly, partnershi p leads to treat teachers, students, communities; 

at large society needs at best. 

Thi s wo uld have also great releva nce for our teacher ed ucation and schools. Not onl y 

avo iding fro m cri ticisms of our teacher education system, but also largely to secure teacher 

change and connect teacher educat ion school reform , partnershi p is pi votal dec isive. This time is 
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al so the quest for quality assurance where different education qua lity improvement packages are 

put into prac ti ce in these educati on instilUtions. Higher ed ucat ion institutions as it have been 

dec lared to include mam tasks such as teaching learning process, research practice, and 

community se rvice. Does not the quality improvement endeavors encourages collaborati ve 

pract ices and working together close ly? Is there any reason to think tha educational improvement 

we all wish to see can occur without significant partnership and sharing of our educational 

journey? Are the set goals for the respective institutions reall y different and to keep ' top-down 

view'? Therefore, How and what we are working on the side of collaborative partnersh ip? 

We des perate ly need adequate and better schools, better teacher education and better 

educato rs. We need transforming teaching, school , and teacher education in renewal , 

develo pment of teacher profess ionalism , the preparation and retention of better educators, 

improvement of studelll lea rning, collegiality environment, and research and inqu iry culture into 

improvi ng prac ti ce, which could primary partnership carry us fo rward- higher education/school 

pa rtnershi p. 

Genera ll y. lit erature and experi ence lend support to deepcr knowledge of partnership , 

however. le ft wi th open question about how to make fUl1her and bette r work ing partnership? 

What conditions and elements need to culti vate and sustai ning a~thentic partnership? How 

efficient and effecti ve partnerships are? Is partnership making orthodoxy contribution to all 

partic ipants in relation its intent io ns and aspirations? What could be done to exploit potential 

benefi ts of these wo rk ing partnerships opti mall y? And how can thi s be reali stic in more context 

wise? Much needed to be known about partnership in education. Therefore, partnership areas call 

lor fu rther research. 

2.S. Retlection all Partnership 

Pa rt ne rship between hi gher educat ion and schools has been remained a wide and long 

standing area of research. The literature on the area with respect the signifi cance, out comes, 

successful character istics. chall enges and ways of promoting partnership appears adequate and 

frequent coverage. Putting the vari ous literalLtre and expe ri ence together, com municates that 

partnership is crucial and helpful in educational reform and renewal. However, it is not an easy 

task. Partnership is both demand ing and challengi ng. The hallmark of partnership experience 
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Icnds to sho w posit ive effects (improv ing teaching and learn ing quality) yet with emphasis on the 

const ra i n t and i mped i ment (Ieadersh i p, organ izat i onal cu ltu re difference, ti me, structural change, 

commitmcn t. linancial allocation and like); a ll of wh ich converges importantly on seeking fru itful 

means of nurturing and sustaining successful partnership . 

NETP has not only adm itted that education system is entangled with va rious problems but 

also envisaged mechanisms in which different quality education improvement packages are put 

into practi ce to all eviate those problems and promote overall education system . Realization of thi s 

qual ity education potentia ll y pursues teacher education institutes and schools to co ll aborate and 

wo rk tightly in wa lki ng the shared jou rney of education. Cultivating and sustaining such culture, 

of course, demands meaningful invo lvement and participation of all pal1ners. In doing so, 

partnership could play pivotal ro le in im provement of methods for teaching and learning, 

teachers' profess ional deve lopment, developing true collegiality, and extending knowledge and 

practi ce through reflecti on and research. 

Basica ll y, students at higher in stitution le ve ls (college and university) passes through its 

previous leve ls and are preparing for the transit ion to work and participation in an ever-changing 

the context of profession. In thi s line, the relevancy of the wo rld ed ucation to world of work and 

strong alignment of theory and practice is ex tremely essential. Moreover, this assumes teacher 

preparation programs are li kely to be inapprop ri ate if teacher educator is not in touch with rea lity 

o r schoo ls and c lass room . To thi s effect, thi s calls for close proxim ity between university-based 

and school-based teacher educators. Thi s concern encourages forging between university-school 

in the continuum of teacher education from pre-service preparation through induct ion and initial 

to continu in g profess ional development. In other wo rd s, teacher education institutions have to 

respond a call for the development of new partnerships with schoo ls that include attention to both 

the pre-serv ice and in-service education of teachers including the induction of beginning teachers. 

To this end , in te rl ock in g nature educati on system perhaps provides message on the va lue of 

joi nt effort s or K-1 2 and hi gher institution for enhancing lea rning, teaching and research practice 

at both institut ions. Hence. co llaborated efforts tend to enable the faculty groups (at all 

instituti ons) do a bet ter job together than either cou ld accomp li sh alone, and both become better 

educators. Th is remembered us the aged sayin g '.I1:C 1l,.l'f1C 1\1"'" .l'(JC ', literally means ' putting 

spider webs together cou ld capture a lion'. Better improvements on education quality seek rather 
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joint responsibil ity andjoi lll effo rts; and thi s makes difference. Co ll aborat ive partnership between 

schoo ls and HEl s are necessary vehic le in the process of educating and retain ing better quality 

teachers. 

Wide readi ng of literatu re and experience of partners hi p taught us, holi stic educat ional 

reform climate includ ing school improvement effo rts, changi ng teacher educat ion system, 

tcach~rs learni ng and profess ional deve lopment, students learn ing qual ity, meeting the 

commun it y demand at large has embedded in the firm establishmelll of partnership in education, 

K-12 and inst itut ions of hi gher educat ion. 

Hence, I use the term nexus-creating connection of learn ing and experi ence between and 

among teachers at a ll levels jointly share the jou rn ey of quality educat ion. The partnershi p 

between TEls-school seeks powerful nexus with teachers learn ing and profess ional deve lopment 

and co ll eg ia li ty. It opens opportunit ies to break apart iso lat ion , notions of expert and to support 

each other as worki ng and learn ing together fo r improving practi ce and educat ing teachers. Thus, 

nex us between TEls-school provides promi sing a venue for productive environment enab li ng 

ongo ing and reciproca l professional developmen t and learn ing for a ll part icipants. Romantic view 

of and understandi ng of school changes and teacher educat ion reform warns, ultimately, 

panncrship in education is lhe gulden rope lhal should nol be cui as simple lhread. Rather, 

unceasing conce rn and commi tment of all stakeholders/partners feeds as the rope become at time 

large and strong. Consequent ly, pan nership se rves as ci tadel wa ll fo r the quest qua li ty of 

educa tion. 
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CHAPTER THREE 

3. RESEARCH METHODOLOGY 

3.1 Research Design 

In order to adeq uately address the bas ic questions and purpose of the study, it was better to 

usc the combina ti on of quant itati ve and qualitati ve approach as the mixed des ign (Creswell, 2009; 

Joh nson & Chri stensen. 20 I 0) enab les to collect both facts and loca l perspecti ve. This leads to 

su rvey exp lanati ons and in te rpretati ve meaning fo r understanding of the issue /problem in better 

way than either o r the app roaches coul d achieve independentl y. Thus, des ign of the study wo ul d 

have a po tenti a l to dep ict the rea l picture of the issue and samples as they are. 

3.2. Samples and Samplin g 

The mai n data source fo r the study were Deans of CTEs, co ll eges' c luster unit coordinators 

and members. schoo l d ireclOrs. cl uster school supervisors, woreda educat ion heads, co llege 

instructors and schoo l teachers, and Council students. These are the pr imary stakeholders and 

frequentl y inc luded in the planning and implementation of the partnershiR, consequentl y, they 

co ul d generate supporting data abo ut the nature of partnership in relation to the purpose of the 

st ud y. Though students are not directly invo lved in the planning and imp lementation of 

partnership. they are the ulti mate benefi cia ries of the partnershi p. 

The t\\·o co ll ege of teac hers' education made pr imarily their links with surrounding 

elementary school. he nce CTE/ K-8schools partners hi p. AACTE-school links have got total 62 

schoo ls with 12 cluster centers located on fi ve wo redas. Similarl y, ACTE-schoo llinks ex tends to 

six woredas incl ud ing 118 school s where 22 of them were servi ng' as cluster centers of thei r 

respecti ve sate llite schools. Under the two sister co ll eges/school li nk together compri sed total of 

18 72 + 934 (2806) school teachers, and 62+70 ( 132) academic staff of the AACTE and ACTE 

respect ive ly. For these, 308 (33.3%) schoo l teachers and 58 (44%) academics we re parti cipating 

in the study through simple random sam pli ng. 

The parti cipants of the study were selected using random and no n random sampling 

techniques. The two TEls in Tigray Reg ion, Abbiyi Addi Co ll ege of Teacher Education 
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(AACTE) and Adawa college of Teacher Education (ACT E), and cluster coordinating office and 

members we re included using avai lability sampl in g. 

To thi s end , 32 ( 18%) school s from tota l 180 cluster school s and satellite schools of the two 

TEls-school links were addressed randoml y, of which , the co ll ege instructors were deploying in 

the outreach practicum program. Moreover, three school directors and three cluster supervisors on 

the base access ibility; and two woreda educati on offices (namely kola Temeben and Geter Adwa 

Woreda teacher development and school leadership experts) were selected purposefu ll y. The 

resea rcher was al so undertaking three class room teaching observat ions from different schoo ls. 

3.3 Data gathering Instruments 

The prim ary data sources for thi s stud y we re instruments such as questionnaire, in-depth 

interview (unstructured ). and observation. Secondary data sources were al so fo und from 

doc uments related to the program. 

Questionnaire: Thi s comprised open ended and five-point scale type. The School teachers 

and college instructors scored a ll items of the questionna ire on five-point sca le a (exampll!, I = 

strongl y di sagree to 5 = strongl y agree). In add ition to this, the open ended was targeted to enable 

participants' views and experiences of the program rather context based . Quest ionnaire was 

introduced with large number of thi s part icipant, and was helping to capture data about exi sti ng 

situati on with respect to opinion, attitude and experience about perceived benefits of the linkage, 

and prob lems which in turn reveal the strength of teachers ' views about program influences. 

In-dep th interview: It was unstructured . Deans of the co ll eges, cluster office of the colleges 

(con sists 01" three coordinator and members), school directors, c luster supervisors, woreda 

educa ti on o rJi e ials. group of students' council of the schools were interviewed using a protocol 

designed to gai n insight about the ongoing program including a range of issues related to 

intluenced teachers' think ing and pract ice. teacher professional deve lopment and co ll eg iali ty, and 

share ex perience about program strength , weakness, opportunities, constra ints, and achievement. 

o ervation: was mainl y held with the participants' classroom teaching. The c1a~sroom 

observati on brought data generall y how teachers and students interact during the lesson. In doing 

so. s pec il~ c students learning activities and teacher delivery of lesson strategies were observed. 
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The intention of observation was to enter the classroom environments where participants li ved out 

stance towards teaching in order to develop understand ing of the ir experiences. The chec kl ist for 

observat ion was adopted from HDP (2004). Furthermore, necessary doc ument analys is such as 

minutes. wo rk plan and act ivi ties, and action plan were assessed. 

Coll ectivel y, these in struments intended to gather adequate quantitat ive data and support ive 

rich qualitati ve data. Moreover, the use of mU ltiple instruments and from diffe rent participants, 

and settings (Cohen & Manion, 1994; Denzin & Linco ln , 2000) served as the means of 

triangulating and enriching findin gs. 

3.4. Statistica l Tools and Data Analysis Technique 

The data gathered using questionnaire, was analyzed quantitatively through techniques such 

as desc riptive and inferent ial sta ti stics using SPSS ve rsion 17.0. This helped to display descriptive 

status of linkage eval uat ion. impact. practi ce and prob lems, the nature of the training and support 

provision of the linkage between TEls and c luste r schools. Moreover, for detecti ng the stati stical 

signifi cant differences infere nti al stati sti cs such as {-test of partic ipant' s linkage eva luation and 

gender diffe rence on the impact of partners; and ANOYA for attitude of teachers among 

depart ments towards pa rtnershi p and teaching experience across impact of partnership was 

employed. On the other hand , qualitative data collected thorough interview and observat ion were 

coded. categorized. ana lyzed, and wi th the reduction of data (Cohen & Man ion, 1994; Denzin & 

Linco ln . 2000) i.e. thematic analys is was produced to support the understanding of the issue 

under the in vestigation. 

3.5. Data Gathe ring Instruments and Procedures 

The instruments were designed in the way that together they could show rel evancy to the 

prob lem at hand. In doi ng so, the instrument was targeted on pertinent varifl bles of nexus between 

TE ls and cluster school s such as the practi ce of status evaluati on (p lanning, implementation, and 

monitoring and eva luation), the nature of train ing and support provisions, trickled down 

effec ts/benefit s (classroom teachi ng practi ce, teacher profess ional development, and collegiality 

learni ng env iron ment ). challenges and opportun ities, attitude and perception of parti cipants and 

ways of promoti ng the linkage . The instruments was first prepared in English and then translated 

in to the local language of the part ic ipant 's stud y site. This was a imed at faci litating the co llection 
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of da ta during the ac tual sLUdy. Moreover, for sui tabi I ity of the im plementation of the instruments 

in the COl1lexl. feedback and critical comments fro m experts were addressed. Lastly, the 

instrument was pilot tested for the reliability and va lid ity of the instruments. Instruments which 

was prepared in English to held with college instructors, was pilot tested at kottebe college of 

Teacher Ed uca ti on hav ing with re liabi li ty cronbach alpha a= 0.7 1, while the translated Tigrigna 

instrume nl was conducted at Abbyi Addi e lementary school ind icating a=O.77. Items with low 

corre lation for example, 'The TE l-school partnerships are li mited ' , was di scarded and omitted 

li'om further analysis. Moreover, the wording of a few items was revisceJ. 

Quest ionn ai re fo r schoo l teachers were distributed and collected by co ll ege instructors (my 

col leagues), while they were visit ing the student teachers at practi cum program, commonly 

known ou treach project. At this occasion, co llege instructors, the student teacher, school teacher, 

men tors. and school principa ls are mel. They communicate, observe and share how teaching 

lea rning process is goi ng on. Others data fi eld were collected by the researcher over three weeks. 

Generall y. data collect ion and stay at the fie ld was accom panying co ll aborat ion from all 

participal1ls. Allempts we re made to clearl y info rm the partic ipants ' about the purpose of the 

stud y. contidentiality . benefits and kind ly req uest to co ll aborate on their own wi lli ngness 

completely in Ihe study. Th is lime. the ethica l considerati on of the research was upheld . 

Last ly. quan titative data were tabulated , counted, cleaned and fo ll owin g data entry into SPSS 

stat istics 17.0 for fu rther ana lys is, while quali tative data we re categor ized and resul ted in the 

emergence of themes. The detail s of presentation and analysis of data treated under the next 

chapter. 
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CHAPTER FOUR 

4. Presentation and Analysis of Data 

This chap ter deals wi th data presentation and analysis essent iall y consists of the sub-reports of 

qua nt itative and quali ta ti ve data thorough ly, 

Table 1: Background information 

SlUe! ~ Sex Depart ment HDP Teach ing Frequency/p 
participants freq uency/percentage experience ercentage 

(in years) 

School Male= 197(64%) Se lfcontained = 55(17.9%) 1-5 129(4 1.9%) 
teachers 

Female- III (36%) Langll age- 70(22 ,7%) 6-1 ° 130(42.2%) 

Total-308 Social science - 47( 15.3%) I 1-15 16(5.2%) 

Natu ral science - 53( 17.2%) 

MBC =63(20,5%) > 16 33( I 0,7%) 

Aesthetic - 20(6,5%) 

College A 11 of them were Education - 17(29.3%) Al ready certified- 50 1-5 20 (34.5%) 
Lnstructors Males=58 (86,2%) 

Language - 12(20,7%) 

Social Science - 15(25,9%) Currently Enrolled- 6- 10 19(32,8%) 
6( 1 0,5%) 

Natllral sc ience - 12(20.7%) 
MBC - 2(3.4%) Not yet Taken- 1 1-15 6( I 0.3%) 

2(3.4%) 
> 16 13(22.4%) 

As the above tab le of background info rmation di sp lays, the research part icipants were 

conststing of teachers from institutions, schoo ls and co ll eges, Moreover, these two groups of 

partic ipants embrace the correspo ndin g detai ls of departments, work experience in for mat ion 

which latter were taken in to fu rther analys is when it was fo und appropriate, These school teachers 

compri se more than half males (64%) and 36% of females, Fortunately, they were from primary 

fi rst cycle (grades 1-4, se lf contained) and secondary primary cycle (grades from S-8) including 

all departments: se lf-conta ined ( 17 ,9%), language (22 ,7%), soci al sc ience (I S.3%), natural 

science ( 17.2%), Mathematics and Bas ic Civ ic (MBC) (20,S%), and aesthetics (6,S%), Further to 

this, the work experience were categorized under fo ur groups showing I-S. 6-1 0, II -IS , and 

above 16 years were 4 1,9%,42,2%. S,2%. and 10,7% respectively , 
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Their co ll eagues, co ll ege instructors were also from different departments having different 

work of experiences. The co ll ege instructors were extracted from the departments of education 

(29.3%). language (20.7%), soc ial science (25.9%), natural sc ience (20.7%), and MBC (3.4%). 

Similarl y, their teaching work experience dom inantly fa ll in the categories of 1-5 and 6-1 0 with 

34.5% and 32 .8% respecti ve ly. The remain ing percent were covered by work experiences of 11-

15( 10.3%). and above 16(22.4%). Regarding their hi gher diploma program teachers' 

involvement. majority of the participants (86.2%) had already taken the program; currently 10.5% 

orthe col lege instructors participants are enroll ed where as 3.4% did not take the program, yet. 

Generall y. it was under such situation of diversified work of experience, various departments, 

relati ve ly large number of part icipants from different schools and the two colleges ' partnership 

that quantitati ve data of the questionnai re were co ll ected. Similarl y, the qualitative data were 

co ll ected fi'o m pa rt ic ipant those were under various pos itions and experiences partnershi p 

namely: deans of the colleges, cluster offi ce of the co ll eges, schoo l pri ncip les, woreda education 

heads and c luster supervisors. Collectively, it was such quant itati ve and quali tati ve data that thi s 

stud y presented and anal yzed thoroughl y. 

4.1 Q uantitati ve Data Presentation and Ana lysis 

4.1.1. The Stu tus Eva luation of School/college Links 

Schoo l/uni versity partnership as to engender educational change, it ca ll s fo r shared 

deci sion makin g in plann ing, implementation, and evaluation by part icipants at all levels (Burton 

& Gerber, 2007). Accordi ngl y, th is was geared to wards assess ing the nature of teacher co ll eges 

and cluster school li nkage works along the essential elements of planning, im plementation, and 

monito ri ng and eval uation of the partnership which in retu rn assi st understand the status of the 

teachcr-school relationship accomp li shment in accordance with the purpose that the linkage 

establ ished. For conveni ence, the large table was broken down in to Tab les 2a, b& c of the sub 

sca les of plann ing, impl ementati on, and monitoring and eva luation and fo llowing their respective 

anal ys is we re treated. 
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Table 2a: Status of the school/college links accomplishments in relation to planning 

SIp Rating Scores Descriptive 
stati stics 

Item s 
SA A Un DA SDA x S, 
F (%j F (%j F (%j F (%) F(%) 

Phll1l1ing 3.4 .S 

The TEl -school par1nership is ST 23(7.5%) 150(48.7%) 37(30.2% 93( 12.0%) 5( 1.6%) 3.3 1 

responsibly organized . 
C1 5(8 .6%) 32(55.2%) 7( 12. 1%) 11 ( 19 .0%) 3(5 .2%) 3 .4 1.1 

The linkage encourages large ST 9(2 .9%) 105(3 4.1%) 5 1(16.6% ) 68(22.1 %) 75(24.4% 2.6 1.1 
number or teachers' 

C1 4(6 .9%) 4(6 .9%) 8(13 .8%) 39(67.2%) 3(5 .2%) 2.4 1. 1 
involvement . 
Th e TE l -school partnership ST 65(21.1% 122(3 9 .6%) 61(19.8%) 52( 16 .9%) 8(2.6%) 3.7 1.1 
involves the slake ho lde rs CI 4(6.9%) 19(32. 8%) 13(22.4%) 18(3 1.0%) 4(6 .9%) 3.4 0 .9 
aC li vel~ . 
Th e TEl-school relat ionship ST 76(24.7%) 124(403%) 67(2 1.8%) 36( 11.7%) 5( 1.6%) 3.7 1 
has estab li shed clear goals and CI 6( 103%) 25(43.1%) 18(31.0%) 4(6.9%) 5(8.6%) 33 1. 1 
benefi ts. 
The TEl -school iden tifi es ST 79(25.6%) 116(37.7%) 70(22.7% ) 37(12.0%) 6 ( 1.9%) 3.7 3.7 

tasks to be performed in 
CI 9( 15.5%) 26(44. 8%) 17(29.3%) 3(5.2%) 3(5.2%) 3.6 0 .9 

advance. 

SIp-study part icipant s. ST - refers sc hool Teachers (n-308), CI - refers Co ll ege Instructors (n- 58), 

F=freque ncy. SA=St rangly Ag ree, A=Agree, Un= Undecided, DA = Disagrec , SOA=St rongly Disagree, x 

mean of rllting scores, S = St:Hldard deviation of rating scores , 

i. Planning. Overa ll , the stud y partic ipants had held much agreement about the nature of 

planning in the linkage with mean above average (3.4) and with less variability. Specifically, the 

TEl-schoo l linkage in identi fyi ng tasks to be performed in ad vance (63.3% and 60.3%), with 

establi shing clear goals and benefits (65% and 53.4%) of the schoo l teachers and college 

instructors we re in the agreement range respect ively. Moreover, the responsibility of linkage 

orga ni zation was felt by 3.3 mean agreements of school teachers fo ll owed by 3.4 college 

instructors which were above the expected average. Schoolteachers tend to agreement continuum 

option with mean3. 6 (60.7%) on the TE l-school partnership that it in vo lves the stake holders 

ac ti ve ly whereas co ll ege instructors lean to undec ided (middle position). However, both school 

teachers and co ll ege in structors came together at di sagreement leve l (mean 2.6 and 2.4 

respec ti ve ly) with the issue that the I inkage encourages large number of teachers ' in vo lvement at 

it s pl ann ing. 
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Tablc2b: Status of the school/college links accomplishments in rela tion to its 

implementation process 

Items Sip SA A Un DA SDA X S, 
F(%) F(%) F(%) F(%) F (%) 

impknH: I1I:1linu 3.0 .6 

Muhip lier efrec ts Idisseminations 5T 35(114%) 89(28.9% ) 45 ( 14.6%) 80(26.0%) 59( 19.2%) 2.9 1.3 
wit hin th e linkage are low.* 

CI 7(12.1 %) 17(29 .3%) 14(24.1 %) 10( 17.2%) 10(17.2%) 3.0 1.3 

The linkage is conducted and 5T 23(7.5%) 80(26.0%) 46(14 .9%) 147(47.7%) 12(3 .9%) 2.8 1. 1 
prac ti ced on pal1icipalory and 
reflective manner. CI 6( I 0.3%) 18(31.0%) 8( 13 .8%) 26(44 .8%) - 3. 1 1. 1 
The TE l-school links ru ns its 5T 93(30.2%) 114(37.0%) 55( 17 .9%) 37(1 2.0%) 9(2 .9%) 3.7 1.0 
ac tivities acco rding 10 the CI 6( I 0.3%) 6( I 0.3%) 2 1(36.2%) 23(39.7%) 2(3 4 %) 2.8 1.0 
program. 
Our linkage is unmanageable to 5T 22(7. 1 %) 68(22. 1 %) 66(214%) 10 I (32.8%) 51( 16.6%) 2.7 1.2 

exercises its pnu:tical benefits. * 
CI 8( 13.8%) 12(20.7%) I O( 17 .2%) 23(39.7%) 5(8.6%) 2.9 1.2 

The l ink age emphasis much on 5T 34 1.2 
mat eri als and facilities provision 65(2 1.1 % ) 97(31.5%) 64(20 .8%) 68(22. 1%) 14(4.5%) 
than in-built capac ities and soc ial (I 11( 19 .0% ) 16(27.6%) 13(224%) 15(25 .9%) 3(5.2%) 3.3 1.2 
ele m ents. 

Stp=stlldy participan ts, ST = rerers sc hool Teachers (11=308), CI = refers College Instructors (n=58), 

F= jj·equency. SA=Strongly Agree , A=Agrec, Un= Undecided, DA= Disa gl'ce , S DA=Strongly Disagree, * 

Items marked with asterisk represents reve rsed wording 

ii. Implementlltion. From the Table2b, the response of schoo l teachers' agreement on the 

item mUltip lying effec ts with the li nkage showed mean of 2.9 whi ch were sli ghtl y lower than the 

ave r?ge mean and with high vari abi lity, however. At this issue, the co ll ege in structors' response 

confined to agree (41.4%) and di sagree (24. 1%), of course the average score for thi s item re main 

undec ided. This might indicate the multipli cations effects within the linkage, yet fo und 

di fficu lti es in reachi ng rea l practices. In attempt to fi nd out the parti cipants agreement levels on 

the item 'The TE l-schoo l li nks runs its acti vities according the program', school teachers and 

co ll ege instructors rated it diffe rent ly which school teachers score (mean 3.7) was higher than that 

of college instructors (mean 2.8). Similar ly, school teachers with mean 2.7 and col lege instructors 

2.9 mean score hold di sagreement abo ut the manageability of the linkage to exercise its practi ca l 

be:lefit s. In other words. the parti cipants make agreement on that the linkage was too 

unmanageab le to exercises its practical benefi ts. On the other hand, the schoo l teachers score 

52.6 % agreement (SA +A) against 26% (SDA+DS) on the li nkage puts much emphasis on 
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material s and facilit ies provision than in -built capacities and soc ial elements. Moreover, college 
instructors' response favors agreement 46.6% over 31.1 % disagreements on the same item. How 
was the linkage conducted and practiced ? Here, regarding the parti c ipatory and reflecti ve nature 
01" the linkage the schoo l teacher tend to respond with less agreement 2.8 mean score on the 
agreement where much lied on disagree and strong ly disagree anchored(S I.6%). In similar trend , 
the col lege instructors' response confirmed less agreement on that the linkage was conducted in 
panicipatory and reilective manner. 

Table 2c: Status of the school/college links accomplishments in relation to Monitoring and 
Evaluation 

Items Stp SA A Un DA SDA X S, F (%) F (%) F (%) F (% ) F (%) 

Monitor in g and eval ulltion 2.8 .5 
The TEl-schoo l partnership ST 11(3.6%) 80 (26.0%) 61( t9 .8% ) 123(39.9%) 33 ( 10 .7% ) 2. 7 I I maintains close cOllll11un ication 
and contact. C I 4(6.9% ) 9(15.5 % ) II ( t9 .0% ) 30(51.7%) 4(6.9%) 2.6 1.1 
The TE l-sc hool Link 's M onitor ST 35( 11.4% ) 89(28 .9%) 45( 14.6% ) 80(26.0%) 59( 19.2%) 2.8 J.3 and cormol system is loosely 

CI 7( 12.1 %) 17(29.3%) 14(24. 1%) 10(17.2%) 10( 17.2% ) 2.7 t.2 st r uc tu red . * 
Th e TE l-sc hoo! partnership ST 33 (10 .7% ) 11 1(36.0% 42(13.6% ) 70(22.7%) 52 ( 16 .9%) 3.0 1.3 I ~c k s continuit y and C I 4(6 .9%) 20( 34.5% ) 10( 17.2% 12(20 .7%) 12(20.7% ) 2.8 J.3 sustainability. * 
The T El-schoo l re lat ionship is ST 16(5.2%) 74(24.0%) 5 1 (16.6%) 105 (34. 1 %) 62(20.1%) 2.6 J.3 ve l) strong. CI 2( 3.4%) 8( 13.8% ) 16(27.6% ) 27(46.6%) 5(8.6%) 2.5 .9 The TEl-sc hoo l linkage ST 20(6 .5% ) 75(24.4%) 71(23 . 1% ) 105( 34.1 %) 37( 12.0 %) 2.7 I. t addresses illlillcdimc re illedies 
when ever probl ems ari se. CI 7(12 .1% ) 9( 15 .5%) 5(8 .6%) 27(46 .6% ) I O( 17.2% ) 2.5 J.3 
The errecti veness o r linkage's ST 10(3.2% ) 57( 18.2%) 86(27.9%) 102(3 3 .1 %) 53( 17.2%) 2.6 1.1 accompli shment in relat ion to 
li S predetermined C I 4(6 .9%) 15(25.9% ) 9(15.5 %) 28(48 .3%) 2(3 .4%) 2.8 1.1 purpose is we ll done . 

Stp=study partici pants, ST = re fe rs school Teachers (n=3 08), C I ~ reft rs College Instructors (n~58), 
F=frequ ency, SA =Strollgly Agree, A=Agrcc, Un=U ndecided, DA= Disagree ,SDA=Strongly Disagree, 
Items marked with asterisk have reversed wording 

• 

iii. Monitoring a nd Evaluation. Unlike the planning and implementation, research 
parti c ipants held much di sagreement about the mon itoring and evaluation of the linkage status 
with the respect ra ised issues (grand mean 2.7 and 2.8 fo r school teache rs and col lege 
instructo rs respecti ve ly). 
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Participants 0(' the study had shown di sagreement with the most of the statements of 

monitoring and evaluation as the percentage of total responses. For instances, school teachers' 

and college inst ru ctors' agreement scored mean 2.7 and 2.6 respectively on the linkage that it 

maintains close communicat ion and contact. Similarl y, the TEl -school linkage in addressing 

immediate remedies when ever problems arise was rated with low agreement (Mean of 2.5 and 

2.7. co ll ege instructors and schoo l teachers subseq uentl y). Extend ing thi s, both groups of the 

stud y. schoo l teachers and college instructors di sagree (Mean is equal to 2.6 and 2. 8 respectively) 

with thc effectiveness of lin kage ' s accomplishment in relat ion to its predeterm ined purpose. Thus, 

the linkage ava il gaps in do ing better achievements of its purposes. 

Furthermore, the participants had stro ng agreement (mean 2.7 and 2.8) with the negati vely 

stated item li nkage' s Mon itor and control system is loose ly structured , which in return support the 

ex iste nce of loose ly mon ito r and control system withi n the structure ofTE ls Ischools partnership . 

In con ncct ion thi s, the TE l-school partnershi p continuity and sustainability was less agreed 

(mean; 2. 8) co ll ege instructors where as school teachers fo und somewhat di ffi cult to dec ide. Does 

the ex isti ng TE l-school relationshi p found very strong? Study part icipants response to thi s 

questi on lean towards to the disagreement anchor, school teachers (mean; 2.5) and co llege 

instructors (meaIF2.6). To thi s end , the data might imply current ly the TEl-school re lationship is 

not strong. 

Fi gu re 4. Bar Waph depictinK status ol linkage with respect to planning ,implementation,and 

l11()niloring and evaluation levels 

o oo-'-----"-~~~~~~ planning IrrplelTl9ntation 
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The above bargraph shows the ta ller the bar with hi gher mean agreement eva luation of the 

study parti cipants towards the linkage status.Thi s might imply, therefore, the partnership tends to 

decl ine its accompli shiment to im plementat ion with lower monito ring and evaluat ion system.At 

thi s po int pe rh aps the status of the linkage includes most interesting ideas in its plann ing, however 

with serious chal lenges at it subsequent levels: implementation, and monitoring and eva luat ion 

as pects.Thi s ho lds that partnershi p recognizes goa ls and benefits as well task to be performed in 

advance tho ugh with little do ubt in encouraging teachers in volvement; often implementation 

process with less emphasi s on the soc ial elements and in buil t capacity of staffs . Besides, the 

predcteminc goal s accompl ishment effecti veness did endorse loosley system and structure of 

monitoring and eva luation act ivities. 

Ilowever. the research literature has sup ported the importance of strong monitoring and 

cvlaution or partnership foll owing plan ning and im plementation which resu lts in ident ifi cation 

success and fa ilures as enhac ing the effectivenes of the partnership (Clark, 1999; Essex, 2001 ). 

For detecti ng the significance of mean difference between the school teachers (x =3. 1, 

S, =.24. n=308) and co ll ege instru ctors ( x =2.9, S, =.23, n=58) towards their eva luation of the 

status of the linkage I-test was run . An independent I-test result showed the difference between 

the two groups in eva lua ti on of the status of the lin kage was significant (/=2.99, df=364, p<0.05, 

two ta iled ). Hence. it was fo und school teachers see the linkage status better than their co lleagues' 

co ll ege instructors. In the context of partnership, however, palticipants need to hold sim ilar 

understandi ng about nature of partnership. Probab ly, the existing gap may be due to the complex 

nature or the part nershi p accompanied by limited commun ication and contact with in it. 

4.1.2 The Impact of TEl-school partnership 

The impact 01" partnership has been extensive ly attempted to dea l with wider educat ional 

rea lm in cl udi ng teachin g lea rn ing practice, teacher continuous profess ional development and 

collegiali ty lea rning (fo r further deta ils, see chapte r two). 

Partnershi p enable that teachers need improve their instruction , become more refl ecti ve 

lea rn ers engage in profess iona l development growth, and develop collegial ity and interact ion, and 

change their practi ces (Buliough & Kauchak, 1997; Clark , 1996). Schuo l- uni versity partnerships 

have the potential to bridge the theory- pract ice gap; they al so open opportuni ties for the sharing 
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or knowledge and skill s between sites and simu ltaneously renew the settings that are part of the 

pa rtnershi p (Stephens & Boldt, 2004). 

Con sequentl y, the under presented tables (Table3a,b&c) comprISes those potentiall y 

perceived outcomes orthe partnership in relation with the teacher class roo m pract ice, continuous 

teacher' s profi:!ss ional development and learning, and sense of collaborat ion and co ll egiality 

learning environment. These items embraced in the respective categories are regarded as neither 

exhausti ve nor mutuall y exclusive rather together they exhibit how we ll the partnership wo rks so 

rar on these issues. For convenience , the large table was broken down into the sublevels and 

foll owing their respective analys is. 

Table3a: The Impact of the Partnership in relations to Teaching Classroom Practice 

Items VH H M L VL x 
S F (%) F (%) F (%) F (%) F(%) x 

TE l -school l in ks on improving teachers ' 118 107 53 21 9 4.0 1.0 
com petency 38.3% 34.7% 17.2% 6.8% 2.9% 

TE l- sc hool link' s contribution on the 41 90 149 24 4 3.5 .9 
improvemellt of teacher 's methods orthe leachi ng 13.3% 29. 1% 48.4% 7.8% 1.3% 

1'EI-.:.choo l link cncourflgcs teachers 83 II I 72 36 6 3.7 1.0 
implementat ion of con tinuo us assessment 26.9% 36.0% 23 .4% 11.7% 1.9% 
TE l-school link fac ilitation of developing 75 105 7 1 47 10 3.6 1.1 
practica l lesson plan instructional 24.4% 34.1% 23.1% 15.3% 3.2% 
TEl-schoo l li nk increases teachers' skil ls of class 55 120 81 40 12 3.5 1.0 
rOO Pl managem ent 17 .9% 39.0% 26.3% 13.0% 3.9% 

TE l-school li nk fosters teachers li se of available 102 105 65 cO 6 3.8 1.0 
leaching material s and resources 33.1% 34.1% 21. 1% 9.7% 1.9% 

TE l -school link 's help ing teachers to deepen 27 78 96 103 4 

pedagogical knowledge and skill s. 8.8% 25.3% 31.2% 33.4% 1.3% 3. 1 1.0 

TEl-sc hool link improves quality teaching and 9 7 1 92 107 29 
studen ts' learning 2.9% 23.1% 29.9% 34 .7% 9.4% 2.8 I 
TEl-school link influence the way how we think II 66 105 97 29 
and practice in our teaching-learning process. 3.6% 21.4% 34.1 % 31.5% 9.4% 

2.8 I 

Teachi ng class room practice 3.5 .8 

N. B. This quest io nn ai re pan was fi lled onl y by School Teachers (n=308). VH=very hi gh, 
II =hi gh, M=meci ium. L= low, VL=ve ry low F=frequency 

i. Teaching Class room practice. From the above Table3a, one could see that the subscale 

or teaching class roo m practi ce is relati vely with higher rating score mean (3.5 ). School teachers 

had asserted that their partnership with TE ls exerted relati ve ly high influence with their repertoire 
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of knowledge and skill s of classroom pract ice return imbue the competency of teachers teaching 

lea rnin g process. 

Schoo l teacher has obtained the impact of the pa rtnersh ip on improv ing their competency was 

high by 73% (Very high + High) to 9.7 % (low plus ve ry low). Moreover, teacher' s use of 

avai lab Ie teaching materia ls and resources and encouragement of continuous assessment was with 

mean 3.8 and 3.7above the average mean of the sub scale. 

Though lower than 3.7 mean of the sub scale, the schoo l teachers had rated with mean 3.6 and 

3.5 on the contribu tion that li nkage has made in developi ng practical instructional lesson plan and 

increasing teachers' skill s of class room management, respective ly. TE!-school link's contribution 

on the im provement of teacher's methods of the teach ing was taken the moderate one by 48.4%of 

the parti c ipants. Desp ite these moderate improvements that they trace positively, what partnership 

plays to wards changing the way of their thinking and practice, and improving quality teaching 

and students· lea rning was low (rated mean=2.8). Poss ibly thi s mirror takes us closer looking 

with the ex isting gap that partnersh ip impacts hitherto rem ains making real connect ion to 

tcachers teaching and students learnin g. 

T iel-school lin ks influence, thercfore, in relation with deepening the packages of teachers' 

knowledge and sk ill teaching (c lass room management, instructional planning, use of teaching 

m3tcrialslresources, employ ing of teaching methods and continuous assessments) and the 

competency of teachers has got moderate improvement through the partnership. Collectively, thi s 

could show that the partnershi p is attempting towards faci li tating teachers' day to day class room 

activit ies. yet considers strengthening it for making difference in changin g teachers' way of 

thinking and practice of their teaching classroom practi ce which in turn promotes the quality of 

teaching and students' learn ing. 
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Table 3b.The Impact of Partnership with relation to Continuous Professional Development 

Items VH H M L VL 
F(%) F (%) F(%) F(%) F(%) 

TEI·school li nk 's results in in itiati ng teachers lOS 102 61 40 
in doing action research, 34, 1% 33.1% 19 .8% 13% -
TE I·school link enhances teacher professional 47 63 100 84 14 
dialogue. 15.3% 20.5% 32.5% 27.3% 4.5% 

TEl-schoo l link develop sense ofempowerin g. 71 49 71 110 7 
23. 1% 15.9% 23. 1% 35.7% 2.3% 

TE l-schoo l partnership acquai nts teachers ' 38 65 108 90 7 
innovation and changes in the profession. 12.3% 21.[% 35. [% 29.2% 2.3% 

TE l-school pa rtnershi p cons iders teachers 21 45 66 93 83 
learning ill the work place. 6.8% 14 .6% 2 1.4% 30.2% 26.9% 

TEl-schoo l lin ks and its enhancement for 72 115 82 33 6 
teache rs fu rther professional developm ent. 23 .4% 37.3% 26.6% 10.7% 1.9% 

TEl-schoo l lin k role towards to en hance 7 110 33 91 67 
teachers ' practi ce and refiection . 2.3% 35.7% 10.7% 29.5% 21.8% 

The lin kage provides wider teachers learning 7 104 40 7, 84 
opportunities 2.3% 33.8% 13% 23.7% 27.3% 

TE IMsc hool col laboration creates a greater 5 70 85 97 51 
degree of fi exibility in our work. 1.6% 22.7% 27.6% 3 1.5% 16.6% 

Teachers continuous professional development 

N. B. TIllS queslJonnalre part was filled onl y by School Teachers (n-308). 
high.H=high.M=med ium . L=low, VL=very low F=frequency 

x SX 

3.9 I 

3. 1 1.1 

3.2 1.2 

3. 1 I 

2.4 1.2 

3.7 I 

2.7 1.2 

2.6 1.3 

2.6 1.0 

3.t 0.4 

VH- very 

ii. Teacher continuous professional development. Regard ing continuous profess ional 

deve lopm ent beneli ts. school teac hers had rated that there is nearly moderate influence of the 

partncrship with less va riability. On the top of this, overwhelming number or the school teachers 

(abou t 87%) report that linkage has played a great rol e in initiating and conducting action 

research. In re lati on to thi s, the partnership results towards to the facilitation of continuous 

profess ional development programs was rated high with mean 3.7 . Further to thi s, in an attempt to 

express the range of the partnersh ip perce ived benefits; schoo l teachers rated that teacher 

professional dia logue, sense of pro fess ional empowerment, and the acquaint ing of innovation and 

changes in the profess ion, nearl y equa ll y at moderate level. Notwithstand ing, the participants 

raling scores on the role of the partnership in enhancing their practice and re fl ection (mean=2.7), 

and in creati ng wider lea rnin g opportunities (mean=2.6) were rated low. 
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Converse ly, TE l-school co ll aboration towards creat ing degree of nex ibili ty for teachers in 

their wo rk was rated low wi th mean 2.6 which were lower than the grand mean. Ak in to this, 

most of the school teachers (with mean score 2.4 lower than the moderate one) was not 

cons idering the impact of partnershi p on their own learning wh ile in the work place. The under 

study partnersh ip ass umes, thus, less of the potential worki ng on the issue of teacher professional 

development to open teachers learning opportunities, and to ensure nexib ility of the works in the 

dynamic nature of the teaching profession. 

Ta ble 3c.T he Impact of Partnership on creating sense of Collaboration and Collegiali ty 
E Learni ng < nVlronm ent 

It ems VH H M L VL x S, 
F(%) F (%) F (%) F (%) F (%) 

The TEls-schoo l part nersh ips enjoying IJ 39 76 lOt 79 2.4 1.1 
working wit h wider range of profess ional s 4.2% 12.7% 24.7% 32 .8% 25.6% 

The TEl-schoo l link results in adding va lue 10 5 39 67 119 78 2.3 I 
the efforts o ne o lher/groups in the area. 1.6% 12.7% 21.8% 38.6% 25.3% 

The TEl-school links have been secured II 40 67 105 85 2.3 1. 1 
Illutual benefits for everyone in working 3.6% 13% 2 1.8% 34.1% 27.6% 
together more closely 
The linkage allows for conversation and 9 46 64 109 80 2.5 3 
discussion between and am ong lhe partners on 
their profess ionalmaner. 

2.9% 14.9% 20.8% 3) .4% 26% 

Th~ linkage' s provi sion of opportuniti es to g 44 77 102 77 2.3 I 
es tab lish co llegi ality cultures. 

2.6% 14 .3% 25% 33. 1% 25% 

The link age's encouragement of pat1ners in 9 59 82 87 71 2.5 1.1 
working jointl y to so lve problems/doi ng 

2.9% 19.2% 26.6% 28.2% 23. 1% 
research 0 11 classroom issues. 
The TEl-school partnerships' ability In 9 61 66 107 65 2.5 1.1 
helping partners to develop trust 
recognition. 

and 2.9% 19.8% 21.4% 34.7% 21. 1% 

The TE l -school partnership role in developing II 51 66 92 88 2.4 1.2 
learning network Icollllllunities. 3.6% 16.6% 2 1.4% 29.9% 28.6% 

TEl-sch oo l links develops sharin g exemplary 9 49 57 118 75 2J 1. 1 
model prac ti ce.: and healthy competit ions 2.9% 15.9% 18.5% 38.3% 24.4% 
between and am ong schools and their 
teachers . 

Co lleg ia l it )' Icarning en vi ronm ent 2.4 0.9 
-- " N. B. 11115 questionna ire part was filled only by School Teachers (n-J08). VH- very high, 

H=high , M=medi um , L=low, VL=very low F=freq uency 

iii. Collaboration a nd co lleg ia li ty lea rning environment. In variab ly, School teachers had 

scored the co ll eg ia li ty learning environment related issues in the partnership was low with scored 

mean To all these items participants rating scores had showed nearly eq ual mean (2.4) and less 

va riabi I ity with the IOtal of the category mean and measure of dispersion . Simply, the comparison 
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thi s category mean the other two categories was very low. Data from the above table 3c 

cons ide rably reinforced that the sign of co ll abo ration and co ll eg iality envi ronment of genuine 

partnershi p were large ly remai n unconnected in the stud y area. To thi s end, the scores showed 

the sum of low and ve ry low is high on every item. This data, consequently urge reconsidering the 

ex isting working relationships between TEl s and schools towards the way of establishing genuine 

cul ture of partnersh i p. 

Around 58% and 62% of the parti cipants voiced towards low range on the TEls-school 

pa rtnership it offe red working with wider range of profess ionals, and in developing sharing 

exempl ary model practi ce respecti ve ly. To thi s effect, the teacher training institutions and 

sc hoo ls partnershi p had re vea led less culture of working together in securing mutual benefits 

(mean=2 .3) for everyone accompanying the little opened room to partners to develop trust and 

recogni tion (mean=2 .5). Does the pa rtnershi p create common grounds fo r conversation and 

disc uss ion between and among the partners on thei r profess ional matter? Here, quantitati ve data 

(mean=2.5) speaks the ha rdly existence of such act ivities inside the partnership works. On the top 

of this. the es tab li shments of lea rning communities network/ networking and work ing jointly to 

solve problems th ro ugh co llaborative inquiry was not encouraging flurry experiences 111 

partnership environments (mean =2.4& 2.5). By the same token, the TEl-school link resu lts 111 

adding va lue to the effo rts one other/groups in the area had found waiting fo r becoming strong 

and high. 

Partnership expects benefits to all participants. In the case of thi s study ANO VA and I-test 

was em ployed to test the significant di fferent among the school teachers teaching experience and 

sex wise on the im pact partnersh ip respective ly. 

Table 4: Summary of one way ANOYA for the impact of partnership by years of teaching 

experience of school teachers 

Source of va riation Sum of Squares df Mean Square F Sig. 

Between Groups 0.06 3 0.02 
0.2 16 0.846 

Wi thin Groups 30.25 304 0.10 

Total 30.31 307 
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The above ANOYA Tab le 4, displays that there is no significant difference in the impact of 

the partnership among schoo lteachers 'years of teach ing experience (FIl .J04)=.33, P=0.846). 

Similarly. an independen t/-test result of the mean differences in the impact of the partnership 

between mal e (X =3.02. S, =0.33, n= 197), and female (x =2.9, S, =0.28, n= lll) shows that there 

is no stati stical sign ificant difference (/=0.37, df=306, p=0.713, two tailed). 

Reasonabl y. one can deduce that the impact of the college/school partnersh ip IS, therefore, 

remain essentia ll y the same to all teachers 'years of experience and gender in relations the raised 

benefits . 

4.1.3. Attitude and perception of teachers towards the partnership 

The understanding, current involvement and perception of benefits of the college teachers 

towards the partnership were relatively captured. In line with thi s, how that partnership is working 

wi th their professional deve lopment was looked. The assumption was that perceptions and 

altitude towards the partnership is close ly linked with the likelihood of the energy and time that 

partners could devote inside wo rk orthe partnership . Plausibly. thi s effect would acid making the 

partnership successful . 

Table Sa: Awareness and understanding of Teachers on the Partnership 

I teills SA A Un DA SDA 
S,. 

F (%) F(%) F (%) F(%) F(%) X 

I alll well informed and aware about the purpose and needs to 8 22 8 5 15 2.9 1.3 
have partn ership with school s. 13.8 37.9 13 .8 8.6 25 .9 

Teachers recogn ize involvi ng in cluster act ivities of the 14 30 9 5 - 3.9 I 
co ll eges as Oll e o f integral part of my work and 

24. 1 5 1. 8 15 .5 8.6 
res ponsibi lities o f the professio n . 

-

There is no clear informat ion on what and how the teachers 4 II 8 25 10 2.6 1.2 

should engage in TEl s - school c luster. * 6.9 19 13 .8 43. 1 17. 2 

I have adeq uate informatio n about the function and efforts 2 2 1 13 13 9 2.8 1.2 
taken in the CIU 'i ler program . 3.4 36 .2 22.4 22.4 15.5 

The co ll ege bri efings for teachers about the nature, progress I II 5 3 1 10 2.4 I 
and evaluation o f its clusler program more formall y. J.7 19 8.6 53.4 17.2 

N:B tillS questIOnnaire wa s only filled by college Ills tructors(n-58), * Items marked With asterisk represent 

reversed wording 
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i. Awareness and understanding. From Table 5a above, one can see that co llege 

instructors ' awareness about the purpose and needs to have partne rshi p with schools was rated 

low but with high va riab ili ty. Unsurpris ingly, however, teachers assume involving in cl uste r 

ac tivit ies 01' the colleges as one of integral pan of their work and responsib ili ti es of the profession 

(mean=J.9). 

What is go ing with the nature of partnershi p includ ing progress and eva luat ion of the program 

did not bri efed at lengt hy with teachers, their disagreement rating (mean=2 .4) shows accord ingly. 

Similarl y. college teachers we re not clear with what and how they sho uld engage in TEls -school 

cl uster. Differe ntl y speakin g, the adeq uacy info rmat ion about the function and eff0l1s taken in the 

cluster program was low (mean=2.8). 

Table Sb: Attitude and Perception of Teachers towards their Partnership Involvement 

Items SA A Un DA SDA 
F(%) F(%) F(%) F(% ) F(%) 

X S, 

I feel my depa l1l11 entifield of study lacks demands and - - 7 27 24 1.7 0.7 

re levancy 0 11 the tra ining that colleges give to the cluster. * - - 12. 1 46 .6 4 1.4 

Clu ster activities of the college are Il)ainly performe d 16 22 6 12 2 3.7 1.2 
through its t: lu ster coord inators members. 27.6 37.9 10.3 20.7 3.4 

The engagement of co llege teachers in ,offe ring training to 7 7 15 16 13 2.6 IJ 
cluster school tcctchcrs is low. * 12.1 12 . 1 25.9 27.6 22 .4 

Th e col lege lacks effective organ ization of engaging 6 8 14 20 10 2.7 1.2 

teachers in the chiSler prograllls.* 10 J 13. 8 24 .1 34.5 17.2 

I have read iness to part ic ipate in TE ls-schoo l linkage. 3 1 14 5 6 2 4. 1 1.1 

53.4 24.1 8.6 10 .3 3.4 

I am happy 10 gel involved myse lf in cluster activities of 35 12 5 4 2 4.3 1.1 
the coll ege to cluster schools. 60. 3 20.7 8.6 6.9 3.4 

i\': B this qucs lionnaire w.lS only filled by college instructors(n=58), * Item s marked with lI sterisk have 

reve rsed wordin g 

ii. Involvement. Teachers view strongly their department de mands and relevancy on the 

tra ini ng that co ll eges give to the cluster in vo lve in the partnership (on reversed item score 

mean= I.7). However, co ll ege instructors get much agreement among themselves (mean=J .9) on 

the issue that cl uster activ ities of the co lleges are ma inl y performed through its cluster 

coord ina tors members. Concomitantl y, the engagement of co ll ege teachers in offer ing trai ning to 

cluster school teachers is low, the reversed rati ng scores (mean=2.6) portrays accordingly. 

Pertainin g to thi s. mean score of 2.7 on the organizational effect iveness might indicate that the 
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co ll eges lack effective orga ni zational means of engag ing teachers in the cluster programs. 

Fortunatel y. co ll ege instructors tend to show high readiness (mean=4.1 ) and seem happy 

(mean=4.3) to join TEls-schoo llinkage activities. 

Based on thi s ground . it was ab le to deduce that though the co ll eges' provision of training was 

diffic ult to say it was low. but overwhelming number of teachers engagement in the acti viti es of 

linkage were low. Accordingly. the linkage's involvement relative ly enjoys a few teachers. 

Bes ides. data ex pose the orga ni zational effecti ve ness of the co ll eges to increasingly ensure the 

wide teachers ' part ic ipation was not qu ite immense. Opportu nely, teachers' commitment In 

wo rking the partnership agenda was traced positive ly with high happiness and read iness. 

Table Sc: Attitude and Perception of Teachers towards the Outcomes/benefits Partnership 

It em s SA A Un DA SDA X 

F (%) F (%) F (%) F(%) F(%) S, 

Tile TE l-school pal1nersh ip allows uncovering the reality 7 9 6 27 9 2 .6 1.3 
sc hool class room practi ce which in turn infl uences my 12. 1 15.5 10.3 46.6 15.5 
teach i ng practice . 
Tne c luster activities of the co llege encourages learn ing 13 17 14 10 4 3.4 1.2 
opportunities th rough shari ng experience. 22.4 29.3 24. 1 17 .2 6.9 
Teachers put va lue on the co ntribution of TE l to cluster 8 27 14 8 I 3.5 0.9 
sc hool. 13.8 46.6 24.1 13.8 1.7 

Teachers' engagement in cl uster act ivities insights further 9 7 17 22 3 2.9 1.2 
research to undertaken. 15.5 12.1 29 .3 37.9 5.2 

The TE l-school pannership has fo ste red the coll egial ity 3 7 t8 22 8 2.6 I 
environm en t. 5.2 12.1 31 37.9 13.8 

The TEl -school pan!le rship has strengthened teachers' 18 IS 14 9 2 3.6 1.2 
professional deve lopment , 3 1 25.9 24.1 15.5 3.4 

1 cons ider the in volvement 111 (he TE ls-school linkages 2 I I 29 8 8 2.8 0.9 
mutual benefits 3.4 19 50 13.8 13.8 
The TEl-school par1n ership has contributed on improved I I 20 20 5 2 3 .6 1.1 

teacher class rOO I11 practice. 19 34.5 34.5 8.6 3.4 

The TEl-school coll aboration strives·to break the trad itional 6 8 16 25 3 2.8 1. 1 
practice and rela tionship between the institutions (co ll eges 
and schools), 

10 3 13.8 27.6 43 . 1 5.2 

N:B th is questlOnnalJ·e was on ly filled by college Jnslru ctors(n- 58) 

iii. Outcomes/ben efits. Most of college teachers' partic ipants (60.4%) put va lue on the 

cont ribu tion of TE l to c luster schoo l. Specifically, they were rat ing the benefits of linkage in 

strengthening continuous professional developme nt and teacher classroom practice, on agreement 

ra nge wi th mean higher than 3.6 and 3.4 respectively. On contrary, the cluster acti vit ies of the 

college encourages lea rni ng opportun iti es through sharing experr ence (mean=3.4). 
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Notwi thstanding, the college instructors were not dar ing for dec ision about mutual benefi ts of the 

pa rtners hi p. To this end, over 62% of college instructors showed disagreement with the perce ived 

outcomes TE l-schoo l partners hi p changing thei r teaching practice th rough the connection of the 

real ity or the school practi ce. Like their school teacher co ll eagues, co ll ege instructors assel1ed 

that the co ll ege/schoo l partnership is not strong (weak) in developing co ll eg iality learning 

environmen t. The mutual benefits on the side of TEls-school linkages (mutual ism) were 

entertainin g diffi culti es. In connection with thi s, teachers' engagement in cluster activities as an 

opport uni ty for further research to undertaken was rated with lower mean of 2.9. In essence, the 

school/co ll ege partnership strugg les to change the prevailing tradit ional relations as to refl ectin g 

gen uine co ll aborat ion settings were much disagreed and undec ided. 

Table6: One way ANOYA summary hlble for attitude and perception towards 

partnership by the college instructors ' department 

Sou rce of' va ri ation 

Sum of Squares df Mean Square F 

Between Groups .20 3 .06 .91 

Within Gro ups 3.91 54 .7 

Total 4. 11 57 

Sig. 

.442 

N: B The M Be department ( n=2) was co ll apsed into natural science department fo r thi s analysis. 

Hence, the groups of department we re four (education, language, soc ial sc ience, and natural 

science and mathemati cs) . 

The above tabl e enables one to conclude that there is no sufficient ev idence to support the 

stati stica l s ignificant diffe rence exists between the departments on attitude and perception 

towards the partnershi p at any reasonable confidence in terva l. 

4.1.4. The areas and nature of training and support provision in the school/college links 

In order that teachers shoul d become both subject and objects of the government TESO 

re lorms. TEls c luste r un its ensures that al l train ing is partic ipatory, active and encourage personal 

reflection. To this end . the MoE (2005, p.54) also capi ta li zes that "cl uster based local in -se rvice 

trai ning wo ul d be strengthened as thi s has st rong influence on improving the quali ty of leaming". 
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Accordingly, an attempt towards understanding the areas and nature of the training and support 

provision oCthe linkage's and its tangib le contributions was considered. 

Table?: The nature of training and support IH'OV ISIOII III tIe sc 100l/college links 
N Itelll SIPa Rating scores Descriptive 

stati sti cs " 

2 

J 

Rdcv<lncy of [lie contents of 
training and support provision 

x s Vcry Helpful M edi um Less Not 
helpfu l F(%) F(%) help ful helpru l 
F(%) F(%) F(%) 

ST 137(44 .5% 106(34.4 45 (14 .6% 19(6.2% 1(.3% 4.2.9 
CI 23(39.7% 21(36.2% 11 ( 19.0% 2(3 .4% 1( 1.7% 4. 1 .9 

The imporlance and practical ST 11 (3.6%) 47( 15.3%) 12!1(40.3 122(39.6 4(1.3 2.8.8 

x 

CO llI ri but ions of the TE I I rain ing f--:,,,---+-O:==:---+...,.,=:-::-:::-:-+::7:-:-:--:--+-O:=-:-:--I-:-:c-:::--+-::-::---+-;:----1 
a"cisli pporiS CI 3(5.2%) 10( 17.2%) 24(4 1.4 20(34.5 1( 1.7 2.9 .9 

I"hL! process of facilitation an d ST 96(31.2%) 98(3 1.8% 90(29.2% 22(7. 1% 2(.6% 3.9 1.0 
prescn lat ion of t ra i 11 i ng and f--:,,,---+-O:=-;;-.=--+-:;:;==:;--+===;-~==--I~~-;;;--+-:;-:;---+-;:----1 
sllppon CI 13(22.4%) 22(37.9% 18(31.0% 3(5.2% 2(3 .4% 3.7 .9 

r low do yo u see [he con tinu ity and Very high High Medium Low Very low 
S U SI a i 11 a b iIi 1 Y 0 r schoo I Ii 11 k age? f--:,S"T:-+"3"0('"9-c. 7"'0/,"".)-+-:7'"'9'::(2:-:5'"".6"0/,,,",),--11-::-99::-("3""2 ."71 ""%"")+"9""0(:::2"9-;:2,,%,",)-1--'-:1 O:-:(';'} ."2'::CY,"'") --+-:3'"".'-1 --+-:1---1 

CI 5(8.6%) 11(19.0%) 24 (4 1.4%) 16(27 .6%) 2(3.4%) 3 I 

Teachers' progress o f ST 34(11.0%) 9 1(29.5%) 120(39.0% 55( 17.9% 8(2.6%) 3.3 1. 0 

im plemcll ta tioli and i Ilcorporat ion f--:,:;--+-O:-;::-=:---+-:-::=;-;c;::-:-+===,.,-~=-;-::=-I~~=-+-::-::---+-;:-::---I 
or demen ts of the training and CI 2(3.4%) 16(27.6%) 17(29.3%) 2 1(36.2%) 2(3.4%) 2.9 0.9 

support in classroom practice 

The conten ts of tra ining and ST 77(25.0%) 97(31.5% 102(33 .1 % 27(8 .8%) 5( 1.6%) 3.7 I 
Sli PPOrl in address ing time I i ncss f-;:;---I--;-===--t-;c;;=:-.;:;--+===;-I--;==:---j~_::_;;=-t-::-;---t-:----1 
anclcu rrent isslle C1 10(17.2%) 20(34.5% 20(34 .5% 5(8 .6%) 3(5.2%) 3.5 I 

7 Tile cx tcm Ihal the training and 
support prov ision consider schoo! 
<lilt! tcacher 's intcrest 

Very suf!icient Medium less 
sufficient 

Not at nIl 
suflicient 

The tra ining and support 
provisions arc dominamly general 

ST 
CI 

66 (21 .4% 
9( 15.5%) 

Strongly 

9 1 (29.5%) 114 (37.0% 

19(32 .8%) 17(29.3% 

Agree Undccided 

25 ( 8.1 % 

11 (19.0% 

Disagree 

12( 39%) 
2(3.4%) 

Strongly 
disagree 

3.6 
3.4 1.1 

Aoree 
Ilot st ream/subject bascd. roS"'l.-+==--t------j:----+----+-----t-:;-;-t-;-;--j 

3"' 30( 2 (20 '9' 3.4 1. 1 44(14 . ,,) I 42. % 62 .1 Yo) 55( 17. Yo) 17(5.5%) 
CI 3.4 1:1 

l) The result of the tra ining and 
support or the linkage in justifying 
the tillle and ctlo r! be ing put in is 

ST 

CI 

11 (19 .0%) 23(39.7% 9(15 .5 %) 13(22.4%) 2(3.4%) 
Very satis factory Neutra l Less Not 
satisfactory sati sfactory sa ti sfac lo r 

y 2.9 
2 1(6.8%) 56(18.2%) 129(4 1.9% 95(30.8%) 7(2.3%) 

4(6.9%) 20(34 .5%) 13(22.4%) 2 1 (36.2%) 3.1 

St pa - study pn rtlclpants, ST - school tcnchcrs (n- 308),C I- co llegc mstructors(n- 58) 

0.9 

Both group partic ipants of the study had identified the feature of the training and support 

provision was helpfu l wit h high relevancy of the contents (mean=4.2 and 4. 1), and good process 

or fac ilitati on and presentat ion (mean=3.9 and3.?). Similarly, the contents of training and support 

prov ision In add ressi ng timeliness and current issue, and its attempt to include the interest of 

school teachers we re rated re lati vely high ,which was supported by mean scores 3.7 and 3.6 of 



o 

o 

o 

o 

o 

63 

the schoo l teachers. and mean scores of 3.5 and 3.4 the college instructors. This was found above 

the average mean. To this end, at the school lin kage sustainabi lity, however, school teacher and 

college instructors took the middle posit ion. 

College instructors had different ly rated the issue of progress of implementation and 

incorpora ti on of elements of the training and support in classroom practice below the average 

mean. while the schoo l teachers assisted its has been connected with their class room activit ies 

(mean=3 .3). Moreover. the TE l training and wo rkshops im portance and practical contributions 

lVere lean tOlVards med ium wi th much on less helpful range than helpful by both group teachers. 

Speci tica ll y. both groups had similar neutra l fee lings on the sati sfaction rating of the time and 

e rro rt comparing wi th trai ning results. 

From the above table, it was able to understand that the landscape of trai ning exerc ises to 

meeting school and teachers existing s ituations was above medium (mean3.5). It was also 

cond'Jcted and faci litated thro ugh considerations of teachers' needs and experi ences. Hence, the 

traini ng was de livered relat ive ly suffic ielll in re lation the school based rea li ties. However, there is 

much doubt that such trai nings were bringing practical contribut ions on teachers' day to day 

ac tivi ti es where the integration of training resu lt with long term impact sought less progress. The 

tra ining and support provisions were dominant ly general and less stream/subject based one. 

Largely. the trai nings were assoc iated with genera l methodo logies active learning, cont inuous 

assessment. instruct iona l planning, class room management, the use of instructional materials, 

conduc ting acti on research . Moreover, English language improvement and gender issues were 

part of these trainings. Together, these short term workshop train ing were actual the mainstay and 

ways of sharin g experience and learn ing under the linkage between the two institutions. 

Crucia ll y. the wo rk shop trainin gs nature deemed less likely of teachers' li fe long lea rning as 

to im pact change in teachers' thinking and their classroom pract ice. This was what the 

participants directl y mentioned and implied responses in open ended of the questionnaire. Thi s 

may perhaps message forcefu Ily that current partnershi p goes beyond of th is workshop means of 

teacher learn ing and profess ional development. 
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4.1.5. Problems and challenges encountering on the TEls - cluster school linkage 

Growing body of research has asserted creating successful co ll aborative partnership 

encompasses d iffi cult ies whil st partnerships wi thout problems are uncommon. Following this, 

resea rch participants were asked to identify li'om the following cha ll enges that the interlink 

syste m be tween the TEl s and the cluster school faced seriously. 

TableS: C hallenges of the school/college partnership 

Challenges ST Ra n k CI Rank 

(fl'c ) (frc ) 

Lac k of teacher commi tment 124 I I 19 10 

lack of organ izational support 179 4 36 3 

Tim e constrain t 180 3 31 5 

Lack of budget 198 1 32 4 

Lack of incen ti ves and recognit ion 149 7 22 9 

Lack oferrective com l11u nicat ion 178 5 38 2 

Shortage of man power and resources 147 8 15 11 

Lack of Iran spa rta lion and access ibil ity 163 6 26 6 

Teacher's wo rk load 137 9 24 7 

Lack of Teachers ' atti tude and interest 128 10 23 8 

lack of fol low up and evaluation 191 2 44 1 

ST - sc hool teachers. C I- co ll ege Instructors , fre- frequency 

The rating ranks of the two judges', who are co ll ege instructors and their co ll eagues 

school leachers. towards the problems exist in the partnership was very significantly consistent 

and shows hi gh relation s (spearman 's rh o rank order co rrelation , (r)=O.80,N= I I ,P=O.O I ,two 

tailed) . 

The school/co ll ege links were, therefore, surrounding different problems among them lack of: 

fo ll ow up and eva luation , effective communicati on, organizational support, time constraint, and 

inadequacy of budget were serious and pervasive predicaments which remai ned substantial 

challenges for rea l iz illg the purposes of partnershi p. 
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4.2. Qualitative Data Ana lys is 

Data gathered th rough instruments such as in-depth interview (deans of the co ll eges, schoo l 

di rectors. cluster supervisors, and woreda educat ion heads, cluster coordinators and members, and 

group or cou nci I students at schools), documents (action plan and acti vities of clustering 

program), class room observation, and open ended questions of the questionnaire (school teachers 

and co ll ege instructors) were part of this qualitati ve data anal ysi s. Fo ll owing this, categori es and 

the emergence of themes with qualitat ive interpretat ions presented under. 

4.2 .1 . The nature of the partnership and its activ ities 

4.2.2. Benefits and strengths of the partnership 

4.2.3. Challenges and weakness of the linkage 

4.4.4. Ways of improv ing and strengthening the partnership 

-1 .2.1. The nature of th e partnership a nd its activities 

Although written goa ls. miss ion, and vision of the co ll ege- school linkage had appeared less 

exp li citl y, the program purpose mainly focuses facilitating the overall quality improvement of 

pr imary education. In doing so, building and strengthening linkage of the program tend to include 

inclusive co ll abo rations: prov ision of school based in-service training and supports, Experience 

sharing program, pre-se rvice teacher educat ion (Practicum program), and Supervision act ivities. 

Dean s of the co ll eges explained these purposes. 

As the co ll eges are sources of future teachers for the schools, we [co lleges] also provide 

continuous and a ll rounded methodological and acade mic supports to surrounding schools. 

Thus. to acquaint school teachers wi th the dynam ism of curri cu lu m and with in novations 

inc luding the important aspect of quality of teachers in service teacher profess ional 

development programs, the co lleges work together with the schoo ls in the direc ti on of 

national ed ucati onal po l icy. 

They emphasis. in addition, speci fi c acti vit ies that cO ll eges deploy through the fund obta ined 

from BESO, GEQIP : 
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the college del i ver school based workshop train in g ,superVISion works ,and provide 

support material s such as teaching and learning materi als (sc ience kit, laboratory too ls, 

refe rence books. black boards etc ), faci lities eq uipment (stationeries, computers, printers 

dupli cators. chai rs, typewri ters) ai med at strengthening pedagogical resources, li brary, 

labora tori es of the schoo ls. Co ll ecti vely, these were fo rging in-buil t capacity of the staff 

and their profess ional deve lopment where by encourag ing day-today classroom act ivities 

and pract ice, and school improvement program. Having equal sharing of the material s 

support, it bas is on the wo reda leve l. 

Att hi s point. the cluster coo rd inato rs added the objective of the office is : 

Providing profess ional deve lopment supports, and sharing resources and experiences to 

bu il d capaci ty fo r the newly dep loyed teache rs, veteran teachers, superv isors, and school 

direc tors as we ll mentors. It also includes student teachers' placement for thei r fi eld 

experi ences. Overa ll , it [cluster program activiti es] sees working with surrounding 

school s toge ther for improving teach ing and learn ing process. 

Inline the schoo l linkage prugram, schoo l directors, woreda education office, and cluster 

supervisors ' ho ld sim ilarly that the linkage foc uses in train ing and support prov ision whi ch in turn 

l'acili tates professional development act ivi ties of cluster schools and sate lli te schools. 

'·nil A III 'j l7DAno'Y. ~d; Cn,(]'j::our relationship [college and school] IS through 

tra in ing and to the extent material and resources support pJ'l)vision . Above all , school 

teachers are invo lved in continuous profess ional development at the ir school and 

respecti ve clusters. Here[during invo lvement in CPD] while the teacher needs extending 

and deep understanding profess ional issues and matters, together co ll eges intervene 

th rough organizing va rious trainings in responding those teachers needs. 

Ac hieving its purposes the linkage convened cluster office of the co ll eges, school directors, 

\\o reda ed ucat ion head s, and cluster supervisors conducted panel discuss ion called the 

consultat ive workshop where planning, implementation and eva luat ion of the cl uster of the school 

program s activi ti es were held . Fo ll owing thi s, clusteri ng of schoo ls memorandum of agreement 

was introduced in advance. The memorandum of agreement ac knowledges that: 
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all parties involved in the implementation of cl ustering activ it ies (the primary schoo l 

teachers and schoo l director. representing the partner school , Woreda Education Heads, 

and col leges) need to work together and communicate openly to create a successful 

partnership. It sets out the minimum standards fo r which each party is accountable and 

expects all parties to give constructive feedback to other parties if these standards are not 

be ing mel. 

This declaration might commun icate an attempt that partners' commitment to produce 

effec ti ve school linkages where need assessments of school teachers were initially analyzed and 

addressed with in the respective woredas. Hence, training tended to reflect school's realities and 

teacher needs. In add ition, Woreda educat ion heads, cluster superv isors, school directors, and 

c luster coord inators together espoused that: 

'(l(,\rIl'i (t.";j. {l.AIl {l.elll'.I~:·>':: Trainings are not delivered simply rather, teachers 

we re made to identi fy their needs area accompanying classroom supervi sion experience. 

Latte r. it was seen at cluster level then training needs were prioritized in order of the 

importance and relevancy as addressing di ve rsi ty. Through thi s need assessment, schools 

informed colleges working area jo intl y. 

Dean s also fi rmly insisted the importance of need assessment , ' if the trainin g we provide had 

not been congruent with what the schools and teachers need, then it would have generate into 

mcan i ngless e lTo rts' 

Howeve r. the teachers need across school s and woredas for the program staff training and 

deve lopment remained persistent and intensive, yet slight ly various and challenging i.e. 

monotonous. Basicall y, the c luster based trainings and workshops comprises active learning 

strateg ies, cont inuous assessment and eva luation , classroom management, action research, li brary, 

labo ratory and pedagogica l organ izat ion , gender issues and English language improvements, use 

of teaching and learning materia ls. quste r offices also notes that teachers tu rn over in remote 

rural areas adds di fficul ty in partnership . After all , the training might not put into practice to look 

its elrect. and to have redundant training. Address ing the shortcomings of these trainings' long 

term im pacts . cl uster supervisor en trenched that the partnership should not remain exclusively on 

slIch lra in ings. 
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Trainings had been prov ided continuously even in volving teachers directly. okay, it acted 

as in vigo rating experi ences. Albeit, it evaporates shortl y before the teachers made 

reOecti ve pract ice. It lacks long run impact as desire it wou ld have been in the qua lity of 

education. There we re redundancies of trainings. How long it shou ld be continued? Or 

else. what could be done then afte r if it is ceased in case? While I th in k such questions, I 

saw our relationship needs modification . 

The clu ster school s/col leges partnership works jointly on knowing the schools status 

according var ious parameters among them acti ve learning, continuous assessment, establi shment 

of model class rooms. class room env ironment. These we re part of the school based tra ining 

,vorkshop. Parti cu larl y, thi s was practiced at AACTE. Related document showed that by 

consul tation with supervisor then school rankings was established: beginni ng, good, we ll 

orga ni zed or exce ll ent. Perhaps th is was good practice as it helped to know the school 's 

weak ness. strengthens, and initiates further improvement efforts to be undertaken. At thi s point, 

cluster supervisors noted th at college and supervi so rs collaborate on developing criteria for 

supervisi ng our e lementary schools wh ich enable to identify where the school located with 

respect 10 these criteria , pyramid was produced as indication for its level. Supporting thi s, school 

d irecto rs interv iewed response asserted that : 

11-/'(l06 !l(,,;h ' /: ,/'!l(,(h9°Y9n ~d: 'HI,e 'I1C::The great thing, encouraging efforts 

had been took place; as the co ll ege had involved in superviso ry school activiti es. This 

provided means of identifying the ex isting problems with construct ive feedback which 

served as input in a ll ev iating those problems. Thi s would lead ad vancing teaching and 

learn i ng process. 

School cl ustering program via the partnership have got some modification in its delivery of 

schoo l based workshop trainings believing the previously practiced shortcomings. This traces the 

cascade model in which a fe w school teachers participate in the provis:on school based workshop 

trai nings. The partici pants then we re expected to take role of multiplying effects wh ile they return 

later to schools. It was readil y appears that such trainings was regarded as va luable for sharing 

experi ence and lea rning in the partnership . Thought within the changing the previous mode 

delivery. Deans' response confirmed that : 
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We were forced to change our delivery mode, since it was very tiresome having 

repetitions. hurriedness, lack of effi cient time. There were also times where simply we 

provide train ing fo r its own sake, th in ki ng that the school teachers had a lready got such 

trai ning on their CPD packages. This year, we introduced some changes including 

extendi ng the session [stayi ng at least two days], increase incentives to participants, 

deve lop concern to sol id ify the program, ' trai ning for trainers' [cascadel model. 

At lengthy. cluster unit offi ce members on the ir part added to: 

I: arl ier the trai nings were conducted where large numbers of school teacher attended. To 

date. few selected teachers were attending cen tra lly organi zed workshop sess ion with the 

intent ion these teachers wo uld tra ining aga in the ir colleagues in their respect ive schools. 

School s took the respons ibility of se lecting teachers on basis that those individuals cou ld 

'acti vely anended ' the tra in ings , consequentl y, di sseminate it success fu ll y. Hence, they 

[the selected teachers] made multiplying effects. 

Deans of the co ll eges and cluster unit coordinators regarding the in vo lvement of college 

instructors assured that the co llege instructors have picture about what the clustering activiti es 

looks li ke. Addi tiona ll y, they informed that co ll ege staff gets all preparations for tra ini ng 

fo ll owing the need assessment of school teachers. Parti cularl y, they described that: 

After the need assessment is ana lyzed , it was made to not ify to col lege instructors through 

the respec tive head de partments. Large ly, notice is posted for the areas where schools ' call 

for trainings. Accordingly, teachers make necessarily preparations on the area they 

selec ted. These needs to include clea r objectives/pu rposes, manual for the trainings are 

prepared in the mother tong of the expected participants. 

Further to thi s. dean of the co llege informed that co ll ege introduces a system for getting the 

academics' in volvement in the partnership . 

Cluster program ac ti viti es have been included as one components of teacher appraisal 

system . We are working within th is direction . But it had got cha ll enge in accepting as 

dut ies by the teachers. {1.etlCa,'} H.ell'd! /1,11 J!:t'btc; m~{I, Tt.e'/':: MC;h 1fli?,b\ 

oAI-?" -I' IIC1'(h, 1,0" ·11'i.e fJ6I'l"?" (I:>i'i,-I:'i'i mo,}??" Y,:O'f ?utlt.,), I',t'.'o ,:: we 
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have deve loped enabling system which requires teachers also to take their own initiative 

lor these endeavors. 

From both respon ses one can understand that attempts were introd uced to get teachers of the 

col lege in the partnership . Moreover, initiatives to participate in the partnership program were 

encouraged and considered the teachers to exclusive ly work on it. At the same time, thi s catches 

another question: do the co lleges have co ll aborative dialogue and forum for trust building 

campaigns needed as ra is ing the initiatives of teachers? Here, data uttered the awareness and 

parti c ipati on of col lege teachers in the partnership was not quite institutionali zed. Open ended 

questionnaire responses provide a thoughtful refl ection about understandings, part icipat ions, 

initiati ons, and communi cati ons of partnership issues were most likely tenuous and superfi cial at 

instit uti onal leve ls. Dom inance of particu lar individualls in the trainings was appearing. This 

could bring the competit ion spirit rather co ll aboration in the agenda of working together for the 

partnership goa ls . 

.t.2.2, The Benefits and strengths of the partnership 

In treatin g the issue of benefits and strengths of the partnership , the participants held not quite 

different understandings and pe rspecti ves. To th is end , the most frequent ly reecho ideas across 

the parti cipants we re 'our relationship is good' but ' there are still gaps in practices '. Overtly 

or covertl y, these ideas greatl y imply that the CTE/K-8 schools partnership has admitted 

contributions and at the same time persuas ively the program required criti cal rethinking in order 

to better and effective contribut ion in filling the existing gap in ground . Data densely concentrate 

the benefit s of partnership were particularl y 'on starting stage/evolving nature' along with 

tcacher class room practice and students learning, teacher contin uous profess ional development. 

As the view with respect mUllIality benefi ts of partnership, to some extent the deans' response 

offered tha t: 

In the past 4/5 yea rs the partnership program has attempted a lot of better movements in 

improving the teaching and learning process of surrounding elementary schools partners. 

There is benefi t both o r us [the schools and colleges). This helped seeking, on one hand , 

what defic iency our teacher tra ining system has, and in favor of strengthening the 
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program. facili tates day-to-day classroom practice and profess ional development of our 

school partners, on the other hand. 

Cluster supervisors and school principals observed the benefits of the linkage enhancing 

mel1lors capac ity to empowering the men tees profess ional pract ica l experience. They contend the 

partnership creates furth er opportunities for in iti al teacher train ing and schools' professional 

practices. To th is effect , they added that : 

Having received the training and supports, School teachers made ass istance to student 

teacher/s during pract icum placement. Particul arly, they [schoolteachers] introduced the 

student teacher with school environ ment, com munities, and students. Mentors, therefore, 

follow up during their mentees practice with necessary supports provi sion of professional 

and feedback. 

Si milarl y. wo reda education heads confirmed the contribution of the linkage that it provides 

lor student teacher and school s, by saying that: 

It was not si mpl y left untold the shortage of teacher that student teachers cover in the 

schools. The practicum experi ence provided opportuniti es for better integration what they 

[prospective teachers] learn in co ll ege with school life and the class room cond itions. This 

is a good profess ional development aspect. 

Largely, the benefits of the partnership traces issues related with pedagogical knowledge and 

ski li s. and action research as the tool fo r professional development. School teachers, which they 

carri ed out research-action research, has mentioned worth y benefits of the partnership. With less 

di sc repancy. all pa rti ci pants articulated that the co ll ege/school linkage has created profound 

initiatives on conducting action research, yet in its infancy stage. The benefits have been seen in 

rc lati on to deve lop ing conce rn for so lving yo ur own problem , changing practice and 

improvement s. The school teacher participants ' response in the open ended questions has clearl y 

attempt to expose such im pacts. 

The relati onship is good towards deve loping our professional competency. For example, it 

opens good opportunities to change our methodology works [act ive learning and 

continuous assessment] and conducting action research to solve problems. Our 
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rela tionship enab les us also to get familiar with these innovations. Actually, there are 

val uable expe ri ence sharing. 

In connec ti on wi th thi s, the school directors and cluster supervisors crystallized that: 

Our teachers took different issues at school, cluster and woreda levels, and even with 

parents. to undertake their research. Greatly, this commenced profess ional development 

and practice improvement through ev idence based results. Without exaggerations, no 

teacher left withou t attempting doing act ion research. 'IIC~, (ir., "'-'l°ne' (if.', C]ot\'l'j 

In?" hrro,e, '~C!l -}-&,')- rh:: it lends us experience in how to so lve our own problems. 

Woreda educati on office also shared that action research beneiits linked with changing 

students learning and teacher teaching. 

Of course, acti on research was among the majo r elements embraced in the teachers CPO. 

Each and every teacher in ou r woreda achieves initiatives of see ing the teaching learning 

envi ronments through systematic study [action research) . This led to better students 

learning and professiona l development. What problem students face and what could be 

done with it are some of the agenda of the research . We had ever and never such 

establi shed cul tu ral practice. Reall y, it is at its infancy stage [our case). Above all , it 

developed competitions between and among schools and teachers . 

Stands in stark contrast to such benefits, cluster superv isor grasped the idea that: 

When yo u call research, what comes to your mind first is it something difficult and 

privileged for university/co ll ege [professor or doctor).This prevai ling attitude seemed 

breakin g, teacher now started solv ing the problems they faced. Such thinking and pract ice 

bare ly ex isted before. I consider thi s as good begi nning, wo nderful. It taught us that local 

prob lems cou ld be addressed by teacher themselves. 

At thi s point , the discuss ion with members of cluster office result remarked that: 

College cl uster office encouraged teachers' involvement in doing action research . It 

conducted annual cl uster action research conference, where se lected papers were 

presented and di scussed . Mostl y, the issues addressed in the study were rel ated to 
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student s. schools. gender cases. This conference served as a means of shar ing experience 

of d ifferent classroom rea lities of different schools. Lastly, the presenters awarded some 

amount of money [S OObirrJ, though not big, it could moti vate . A growing number of 

research works had noti ceably fe lt and recorded. 

However. the rea l contri butions of these action researches were seen skepticall y. Here, the 

schoo l director ev ide nced hi s suspicion as fo ll ows: 

Ac tion research as concept had not been mastered; I mean it lacks procedu ra l techniques 

sta rt ing from ident ifi cati on of problems to reporting results. It was conducted outside of 

supervisory activ ities of director/head department. However, it was presented to the staff. 

Action plans were preparing, they appear feasible; I do not know it mi ght be due to lack of 

commitment; they remained as they were written. 

In very sim ilar manner, one supervisor also admitted that : 

The conducted action researches were not in address ing the school problems. Doing action 

resea rch in co llaborative/group manner is yet relatively low. OIl'j>""'h, r',<'II] '}' cdl '/'''7I]C 

9"j'i{,Ji: 'fllhh .e";Cr- '\'.:: <j'''7I]{,-'f OIl (j(i t'H; 'fllI'Hr,,·}' ~l:li +lhn "7'} 

11.l',"'6, ·hh::You get a number of action researches in schools, but they lack breading 

practi cal and immediate sol utions just not beyond the paper va lue. 

The CTE/school partnership was promoting the establishment of model class, pedagogical 

resource and science kit as to support the teaching learning process. In desc ri bing thi s, Deans of 

the co ll eges tried ta ke crude scenari o to see the contribution of the partnership, It was compared 

that: 

We can take the conditions quality of educati on before and after the experi ence of thi s 

li nkage, A lot of train ings and supports have been offered, thus we cannot say the linkage 

do nothin g. There have been establi shment model class, pedagogica l resource and science 

kit un precedented. otwi thstand ing, thi s is not flourished in all schoo ls. 
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Was the re change as the expected? Were the changes definin g the intensity of the trai ni ng and 

support provision? Oefinitely, the changes were not comprehensive. " ~'(i ~'('\ t'lOJ·m. },t'I,, ": 

:~:. o']C':J"l· },t'I,, " we are sta rting to see some direct ions of changes, for instance, the shifts active 

learning, continuo us assessment, and professional development, the c luster superv isors, woreda 

educati on heads, and school directors together arti cul ated it. 

The li nkage has integrated importan ce of fac ilitating CPO activ ities, communication about 

d ifferent components of pac kages of quality ed ucation im provemen t. To date, almost all college 

of teacher had attended regul ar HOP, and d iffe rent staff deve lopment program held inside campus 

as their part 01' profess iona l deve lopment. Convincingly, thi s is impetus fo r co llege instructors to 

work in conjunction wit h the ir schoo l colleagues on profess ional deve lopment. Making thi s 

sharp. Oeans or the co ll eges distingui shed that: 

Such collecti ve expe ri ences derived us making comm itment that these va luable acti vi ties 

had to con nect with the cluster schools. In return , these supported school based workshops 

to be more relevant. Having receivi ng trai ni ng about the packages of quality education 

improvements [C PO, SIP , TOP, and curri culum ], the co ll eges in vo lved persuas ive ly in 

multip lying them to schoo ls. We work on strengthening CPO acti vities. 'CPO '}9D 'T"PiC 

HIC;" 7,. (j ':: 

Wi th rega rd to th is benefi t, the cluster supervisor interview data as well pro fessed that: 

As to my exper ience, I had observed [our woreda] better teacher profess ional deve lopment 

activ ities in cl uster schools partnershi p than those non partnership. I can mention, for 

example improv ing teachers ' pOl1foli o, huge effo rts we re exerted. At beg in ning, there 

we re [teachers] att itud inal problems towards CPO; and it was thought as time kill ing, anti­

teacher growth . confus ions and res istance. In fac t, there was delay of li censing profess ion. 

evertheless. the colleges interve ned [take improving acti vi ti es] with guidel ines how to 

de li ve r extensively; in our case there were better indi vidual and group portfoli o 

documentat ion bo th at induction and proper CPO. 

Lastly, woreda heads contended that there is better awareness , understanding and involvement 

of teachers' about their professional development compared wi th its starting stage. 'no-t'l·h',,"" 
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f/i .c'·fl .. ' I~ ' :: it lacks comprehensiveness ' it was not as the intensive as the trainings and supports 

were provided '. however. There were problems in moni to ring and support provision. 

The da ta concurred to support that CTE/school partnership fo und to strengthen and mot ivate 

teacher professional development. The linkage had apt professional development activities of the 

school teachers in re lation with creating better awareness and faci li tati ng p0l1folios 

documen tation. The partnership attempts to increase understanding and involvement of teachers 

in their CPD acti vit ies as considering im proving professional practice. However, these changes 

were remained incomp lete. 

The other im pact of partners hi p was traced in con nection with act ive lea rning and 

continuous assessment. However, there was weighting ev idence that active learning and 

con tinuous assessments lag behind with directi on of po li cy parad igm shi ft. School 

di rec tors' in terviews sc rutini zed that ' the trad it ionally prevai ling practice not yet 

elimi nated , Illuch of journey remaining. '~,f!, ' I" ,., ' lr li '} 1<; 'flIhh f!,1'CtS M~':: 

Cluster superviso rs in terview data al so rendered the gaps in utilize the chi ld centered 

classroom practi ce. Thei r views di stingui shed that 

Dominantl y emp loyed method s were lecture method, demonstration and quest ioning 

method where teacher control is hi gh while students' rol e is pass ive. These were what had 

been practicing. At least, through the linkage teachers broaden understandings vari eties 

ki nd active learning albe it implementation suffers intricate problems. Unlike the practice, 

at plannin g active learning read colorful and attracti ve. h'(),A flhA ~"nA'li f!,l/;c-n ~I·n 

" "?IlC '?'} ... " h'H~:'l h{;'li~,AI]f" 'PII tl f!, 9u flt-r" ~Ifl" :: I did not know why it left 

unpract ical even if the teacher was capability of doing it. Planning an nual and da il y lesson 

is attractive and considers act ive learn ing, but implementation process is weak. On the 

top of this. it was not intern alizing by supervisors [including us] , school directors and 

wo reda ed ucati on office. 

The above data importantl y imp li es , the implementation of acti ve lea rning was not matured. 

Extending th is, [teachers] lack of work ing up to potenti als (might be due to lack teachers 

commitm ent. att it ude. and fac il ities) plus lack encouragement and support from [superv iso rs, 
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schoo l directors and woreda education office] impeded practi cal implementation of active 

learning approach . 

Unl ike supervi sory response, the school director inclined to: 

'oo·(\·i, ·noo·(\), ~,.e.·'·"lnC("'f the implementation of acti ve lea rning was not full y 

addressed. However, changes were observed. Almost 80% brought improvement in 

making students to active ly involved in their lesson, sitt ing arrangement, forming groups 

[ab il ity grouping], ava il ability of teaching and learning material s in the pedagogica l 

center, informi ng students prepare in advance for coming lesson were facilitating the 

delivery of the student centered app roach. There was better improvement of [teachers] 

skill of hand ling, thinking and understanding of student learning. There were times that 

students took responsibi lity for thei r own learning when teacher were not presented in 

case. 

Furthermore. school director intervie w conceded some improvement go ing about continuous 

assessment. Elabo rating th is event. he explai ned that: 

St udents we re assessed, then ident ifying weakness and strengthen fo llowing feedback and 

strategies to improve. Teachers are offe ring different opportuniti es to demonstrate their 

progress such as indi vidual work , group work, short tests, and class and homework [not like 

exactl y the non conti nuous assessmen t]. Students resu lt and performance were analyzing 

and placing acco rd ing subject and class level [grouping ab ility]. These se rved as bench 

mark; and it was he lpfu l for further better improvement. These experiences are gained via 

various train ings that the co ll eges prov ided . 

The in-depth interview with group of students' council spoke of the ir teachers' support and 

inte rac tion. and usc of acti ve learning efforts was helpful. 

Eval uating our relationship with teachers was good, genera ll y. Here in our school , our 

teachers we re ded icated to share their knowledge and experience. " "["', tr.e. "'O,·!it.\ 

·mnt'. 9"·;H1.:); ... ·)· .e.{]tr;h i,I'.:: ~n::;"~ "H' '',;JTII :: 

[Teachers] the re were effort s to involve in student centered approaches; and students 

were supporting each other we ll . Teachers were prov id ing chall eng ing tasks, all owing 
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discuss ing and helping each other, helping deve lop confidence, encourag ing integration, 

'one to fi ve' : 'c lever students' gave ass istance to hi /her five class mates. We took extra 

learnin g time to help each other, as need teachers were also helping. 

At other angle. the stude nts' counc il did not hesitate mentioning the problems and what 

shoul d be done. In refl ec ting this, they were exp laining that: 

There were lack purpose/vision, student text books and reference, doing home work, 

acti ve partic ipat ion. and competitions outside of the schools. Moreover, students' 

pa rti cipati on in extracurr icular acti vities was not as much. Most of the clubs [except 

I-II V/AIDS, mini media] activi ti es did not go beyond regi strations of members at the 

beginning of academic year. Hav ing product ive and eth ica l learners, requiring students 

and teachers to wo rk as '~,.J':'} '} 'H'T , ' hands and gloves' , deve loping teacher-parents 

re lations. ra is in g parents responsibi lity and concern about their children learning, and need 

look after ' how is my chi ld progressing?' 

S:m ilar points were also pointed by schoo l supervisor that partnership impact on students 

learning is not complete. 

(. ' .<'"ll6\ 'l'T~.' \,'flo·'}:: "·'/U'I?J.'. 

i" }'Clti"'} ""1'''1 (..f!, ~,'fl 9°"!."Wr 

M','" 'l"I{' .r.o,'} :C>:.o'/C' ;J'l "} '} >,o"W' :: 

nfl'h~ ht\" ~,:li ·}·Ci-.!'·:: Ml MnT"'} 

n'j>H' M" :: ' iJ.'. 9"i,°'J'} fl I,..;h '1; 7C,' 

There is no rad ica l change, but start ing. You see these changes when students are 

empowered in doing much for the ir own learning, innovative, go from lower abi lity to the 

higher one. In enabling students' product ive learning, we left a lot to do within it. The 

school s you may find external we ll decorated , but lack to connect it with students' class 

room lea rnin g. The learning quali ty is not as the po licy direction desired . 

Classroom observations data testimony shared some encouraging improvements and gaps in 

practice as policy paradi gm shi ft desired. Here, the observations' qualitative results described 

unde r. 
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All teachers had entered the ir class with we ll prepared lesson dep icting essential elements: 

contents to be taught , objecti ves to achieved, teaching method, students and teachers acti vi ti es, 

assessment and eva luation. Commonl y all teachers were trying to summarize the previous lesson 

while questionin g were posed fo r purpose checking their students understandings levels. 

Following thi s. the teach ers were introducing the today lesson. After elaborating, explaining some 

issues [I'or aro undlO minutes], and then teachers were providing activit ies and tasks to be 

performed in groups accompanying instructions fo r it. In the observed all class, the students were 

sitting in arranged group meeti ng face to face . This was usual groups for the teachers. After 

di scuss ion. students were requested to present their gro up works respective ly [part icularl y on 

Engl ish and geogra phy lesson]. In the case of mathematics class observat ion, students were made 

to di splay thei r wo rks on the black board showing the necessary steps with explanat ions. Finally, 

teachers raised some genera l quest ions for the class as means of assessing students' 

understand ings and eva luating the overall lesson effecti veness. 

Convenien tl y, teachers were employing teach ing methods such as the explanations, gaped­

lecture. questioning answerin g, demonstration , presentation , group di scuss ion. Most of activiti es 

and Icarning time were directed Illuch to studellls. Dominalllly, the class mode of delivery stri ves 

to make learners partici pating classroom env ironment. Besides, the teachers were attempting to 

guide and fac ilitate the students, monitor the class and superv ise the students, provide 

encouragement and moral SUPPOlls. ' Please, participate, what abou t rest of yo u, have you got 

d ifficu lt ies? Please. ask nearby fr iends, he lp and discuss each other and I al so go round and help 

yo u. Pl ease if vo u have unclear and difficulties do not forget , we wil l deal it tomorrow.' ,,'ll·H· 

~1.\': h·9" '!il\ t,'}-h '9° h? h,n,'Ui'9" ,I';I'(? Y.'I: tl '>ll ·H ' l'll-'l'4, fJ? H,e·/,U;tdi·9" 

i,'H" / tw ,I'; "'/ OfJ,h h '>Ci,\~, tIS: ;"i'/"',;J71r/i'9° llC,"?' m.tl.'I' . This might shows how 

the teachers need to create an attract ive and cooperati ve teaching learning atmosphere which 

co ul d facilitates acti ve learni ng. Moreover, students' acti viti es were organized in the sense that 

students know what to do. It a lso appears that teacher prov ides opporl! lI1iti es for their students to 

make necessary preparation for that lesson in advance. 

The observati on data also brought some issues need improvements. Though teachers' 

knowledge confidence in the subject matter appears adequately high, they were remain ing to 

make sensib le the contents with the practical li fe of the learners. There were li tt le effoI1s to 
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commun icate the content to the essence of exi sting situat ions and relevance to da i Iy activ ities. To 

thi s end. the learners' prior knowledge and exper ience were not encouraged to connect with 

lesson. It also seemed th at the most and frequent act ive participation of the class domi nates by 

some students. At an y po int , assessments and provision of the support that considers individual 

differences was less practi ced. Moreover, stating and communicat ing the intended objectives of 

the lessons we re abandoned. The provis ions of the learn ing act ivities show less vari ety and 

cha ll enges. It means it does not go to the higher order thinking as the students show progress 

(especi all y thi s was evident in the mathematics class observat ion). Simply one can see the variety 

o r the methods that teachers were using in terms of the ava il able options of acti ve learn ing 

strategi es and diversity nature of the class; consequentl y, the vari et ies we re limited. 

l Jnlo rtunately. the teachers we re not using teaching and lea rn ing materials i.e. if has to be 

considered. the classes were not entertaining out side the text books and black board. 

Above al l, the class room observation data taught that the teachers in their lesson were less 

effective to en ter authentic use of chi ld centered methods, assessments and use of teach ing 

materi al s to help all learners for the desired learnin g. Hence, there is a gap in helping learners to 

rema in active. re fl ec ti ve, and interactive in thei r learn ing in the way of Improving quality learning 

as implementing the methodologica l parad igm shifts in the education system. 

4.2.3. Challenges and Weakness in the CTE/school partnership 

The Co ll eges of Teachers Education/cluster school partnershi p works were encountering 

d i fTerelll challenges and had weakness, which precludes from fu I fi II ing its purposes. Ali gning 

wi th thi s. the quali tati ve data un vei l the strands of these impediments: 

I. Lack 01' comprehensive research and documentati on of impact of partnership, 

II. Lim ited fl ou ri shin g co lleg iality learning environment, 

III. Lac k of delineating respo nsibility and in vo lvement of stake holders, 

IV. The defic iency of 'Training fo r tra iner' model , 

v. Lack of regular mon itoring and eva luation syste m, and 

VI. Budget/ funding constraints. 
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i, Lack of co mprehensive research and documentation of impact of partnership, The 

gathered data compe ll ed to report that the cult ure of research and documentation of the 

pa rtnership efforts and impacts was not encouragingly practiced, Under the linkage, intensive 

trainings are pl'Ovided, So what0 Did they bring effects? Is the re lationship between the co ll eges 

and the schoo ls directl y affecting the professional practices? What are the prob lems and fa ilures? 

And what measu res shou ld be taken , accordingl y, Attempt in address ing such issues through 

intensive research was not habituated , Deans of the colleges and cl uster offices members hold 

that: 

(I)'Md' .r.utti'l ODtJ'-i{j'/; 1'6\',1, '11011 M?,/l't'} ::Survey on the impact of partnersh ip is 

not deep. and impact assessment is not strong, Our weakness is one reason, and the 

other d ifliculty of differentiating the real impacts partnership fro m others effo rts of the 

school s, On base of field supervis ion , reports we have the general information that ' the 

pa rtnership impacts is good,' Whi le we ask the schoo l d irectors, woreda educati on heads 

and teachers , what does the partnership create so far? Responses indicate the partnership 

offers ' Fundamental support ' ODIIL;J''/? "''111 9°'lj.',' ·l·eIlA:: 

Compatible wi th thi s, Woreda educat ion offices claimed that: 

[+MttC'ij ~,'09"'};J' .e ~,.(i 

i'l',9'''?IlC: 0, ':;' '''1. : <J: 6\rn+ :: 

1111'" ~, .Nl r.rot'i,,·{j·/; ~, ll.e,I7l-] ~,Il\, "' .e '1'/,'!i' C? 

i,'};J'.e r'hIiS A'H',eh .e·/'C<J:"·: h<J:·H·'1 Ml.e' {~ 

Where is ou r partnershi ps status? Where shall we emphasis? Or what we need to give 

prio rity" Is that for profess ional capac ity, ethics or knowledge? What are we achieving till 

now" What are the ex isting gaps0 On such issues, we do not have the practice 

collaborative effo rts in creating common understandi ng through resea rch, 

Conspicuously. co llege in structors' reacti ons to the open ended questions substantiate that 

the present part nership assoc iates sever problems of makin g evidence based decisions and 

illl provements which in return , insight the creati on and operat ion of effect ive partnership is less 

likely to be handled in the situation of dearth research , The ir responses remarked that : 
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The pa rtnership was not founded in depth need assessment studies [research] and lack 

conti nuou s contact and feed back. Thi s makes the partnership to have limited 'depth and 

width .' It is weak. and onl y foc used on the short term trainings. On ly some faces of the 

pa rtnership appear in trai ning. The program designed for ' forma lity' and for the sake of 

report for those who supervi se both partners. It should be strive to rectify these draw 

backs. 

Simi larly. schoo l teachers' responses draw the essence for systematic investi gation to have in 

the partnershi p in order to add ress the realities of the schools. Their ideas unlocked that ' It is 

dinicult to say there very strong and concrete partnership ' . Because, that the partnership is not 

based on identifying practical problems of the schools [weakness] and systematically designs 

ways to improve it. accord ingly. 

Flom these data, it was able to deduce that partnership program was sufferi ng from 

comprehensive impact assessment research and documentation; and these practices were not 

sustained. Without systemati c research . it was be li eved to lead partnership with limited contact 

and hidden its many laces. On the top of thi s, the co ll eges/cluster schools partnership benefits 

we re heav il y rel y on supervision acti vit ies, reports wh ich they might anecdotal evidence 

anchoring the underl ying and ongoi ng nature of the partnership program . Hence, th is tends to 

hamper the consensus between and among partners with respect the program. 

ii. Limited flourishing collegiality learning environment. There was much agreement that 

collegial ity learning environment was not enhanced. However, t ~ ey were add ress ing the 

partnership' s essence in bringing thi s vital contributi on too. 

Cluster supervisors , cluste r office coordinators observed that: 

',n(h'/! fJUt'I, 9"')';h"l;J"L '/'/,fJot.\'1-j 9n 9"U'/C ,fl1/;h ~,~l1'O: : (](].m·t.\q.lj 

9"(jt: ·,"h j,9"(]C fl'1-:l'.·t'I '(] rl,fJC {1~'/'t'lanY.'}::Trul y speaking, Cultu re of co llegiality, 

helping each other, and learning from each other is not much developed . Working together 

and in group is less rather separate and indi vidual activ it ies are prevailing. Inbu ilt 

supervision. peer observati on . team plann ing were hardl y exi sts. We think we left the 

underl ying benefits of such co ll abo rati ve endeavors. 
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Further, cluster superviso r and school director scru tin ized the problems associate with atti tude 

construc t difficulties in foste ring co ll eagueship ' s re fl ect ion practice. 

Most of the ti me, co ll eagueship is not pe rce ived in its strong sides. There is fea r of 

eva luat ing and know in g each other' s capac it y. ' Let me expose my wea kness as to improve 

it. is ve ry rare ly present where as fa ult fi ndi ng behaviors is prevalent. Re flection and 

feedback provis ion practi ce is pass ive. 

The data he lped one to see that sense of co ll aboration and co ll eg iali ty environment for 

lea rni ng in the partnership is, indeed, poorl y developed. It was surrounded by lack of self 

confi dence and negative att itudes. in this case, experimenting each one own experience, opening 

up one's prac ti ce for cri tics, refl ecti on, and constructi ve feedback working together we re not 

plausible which in turn lim its for further improvements to reali ze at ind iv idual and group, and 

institut ion cases. 

iii. Lack of delineating responsibili ty and involvement of stake holders. The Partnersh ip puts 

no ex pli citl y roles, extended and coord inated structure. Moreover, the college/cluster schools 

lillks illvolve a few stakeholde rs usuall y from top. Here, both deans of the co ll ege underlined that: 

We did rarely accustomed co ll aborat ive cul ture . The partnershi p is basis on the 

'vo luntar iness ' of the co ll eges. The partnership had no fo rm al and structure chains of 

work. as well as c lear responsibili ti es. The ' top-down' structu ra l responsibili ties did not 

exist. There was no responsible organ estab li shed at reg ional state and even zonal. Thi s 

wo ul d unde rval ue essential coa lition supports in the partnershi p. 

In simi lar way, woreda education offi ce fe lt that: 

On the organi zat ional structure, our [woreda education offi ce] rel ation is not verti ca l i.e. 

colleges are directl y cal l responsibil ity to the reg ional state. Thus, our in volvement on 

bas is of' structure is not we ll demarcated. ' ~,·WI'.e f1h'!:?' ?'+ MI" i ~, .. ~'I] -fFF'1';:J' 

'i9"kJ'(I}" :: This took us not the courage to put our hand in di recting[what to do, how to 

do J the partnership instead the pa rtnership become directly between the co ll eges and 

schools. 
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C:uster unit of the co ll ege, di stingui sh that ")'~,fl{lCCj 011'19" 111'19° '~ ' :: 'our relationship is 

not tight '. We had never watched either woreda or regional state offices [both] had closely known 

'where we had reached ' or sees 'is there any change.' 

The school and co ll ege teachers also underlined that their involvement was limi ted . 

Add ressing these issues, they were writing that: 

Even if: the intentions of partnership are sign ifi cant to our profession, there are diffi culties 

in test ing the practical benefit s. Most frequentl y, the essentia l discuss ions is held by few 

ind ividuals [co ll ege offic ial s and school principals]. 

The partnership ass umed perenn ial problems of in vo lving stake holder with clearly delineated 

responsib ilities and role, especia ll y at regional state. Moreover, teachers' involvement as 

stakeho lders appears not overwhelmi ngly considered. Thus, partnership structure and 

in volvement of that stakeho lder were remained di scontinued and isolated . This mi ght also 

endanger th e sustainability of the partnership . 

iv. Deficiency of 'Training for trainer' cascade model. School superv isor understood that 

limitation inherit the cascade model which currentl y the partnership was working on . The 

responses on base of their experience and observat ion insight that : 

The di sseminat ions of the provided training we re monitored through supervision . Rea ll y, 

there was not scarcit y of documents showing who provides what [contents], who were the 

pa rti cipants. but the impacts. Multipl ying effect is not strong. },', flAme,' },.e01I'lP'·h·'} 

.},V',.I'l. ' \~ flAm'; ·//(IlM.n· q ':j,"'I, r'OM,'} "'11'1')' ,'H'.? 11-0A M"'1.')· r;h~'C:: 

i,lI. ~''''1 9"7·P,AqCI'l it9''',} nH'A::it takes the feelin gs of ' I had not got training, it 

is slhe got it'. Thi s develo ps sense of, does it mean I have not potential? This might 

deteriorate se lf con fidence. Somet imes, it was also associated with income. Considering 

the ir eq ual status, the part icipants were suspicious the multipl ying activities as it was part 

professiona l development. '9"'}(jq':j, }'1'1,,:: ' there is underestimation each other'. Sharing 

expe ri ence and learni ng is not developed. I think yo u felt it. 

School teache rs open ended response also showed that the tra in ings are not reaching equally 

to all. ni·l'1· I 1.(',0 Or), ' 1'l'}I'lI'1;:/"'P. 1I,e9"'lj,'P h'P'" lI,erl,I'101 h~::lt is disconnected, 
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fragmeJ1led. and not timel y provided (instead of at the beginning academi c, it is give at the end 

whi Ie we are busy). Whether the training of school based workshop was multiplying effecti vely or 

not, su pervision would took place. However, the overall effectiveness of the trainings would 

remain within the individual /s . This left room for losing some of essential elements of soc ial 

integrat ion and firsthand experi ence. Moreover, data led that ' training for trainer' denies 

provision of eq ual opportunities for all schoo l teachers. Consequently, it incorporated att itudinal 

problems. It is not also hard to think , therefore, the establi shed mode of delivery (cascade model) 

neither fa ci litates strong learning experience nor reflected as authentic part teacher profess ional 

development. 

v. The loosely system of regular monitoring and evaluation. Data reveal that supervis ion 

activi ti es in the partnership we re low along with lack of coordination and cont inuity. The 

supervision act ivi ti es had not been seen as contractual ob li gation . In large part, the organi zational 

interven ti ons were noted minimal, notably the co ll eges , school s, education offices at wo reda and 

regional levels ma ke no close lin ks in thi s issue. Thi s lack of intensive and supportive monitoring 

and eval uation , th us, difficult to know the real impacts in depth perhaps that seek ing better 

measures to be taken . Correspondingly, woreda ed ucation office warned that: 

f'lm'9" Ch'fl Ml" {\,A'l-j ~\f.',r,?9°,?9n'}:: 

1I,!.',9"'?9° ;J90 ''' ::f'l7'Cil,l'n f'lt-;Id ; '''-/' ,!.', 

·liar>,!.', ,!.', j'j"q: 'l"flq~ 'llflll 'tH'rA I'll'}: : 

~,'fl 9°'};rf.', ~,'H'{\,A~'I,? " .. fl ,C" 

{\,A'l-j tlf.',9°h;r(J}· ~\Il":: ('I'fl 1]f.',;:I' 

There is not ve ry strong relationship between schools and colleges. If you ask me where it 

is. we do not have evaluating our program activities together. How is that partnership 

workin g on the ground? How is it practiced? Here, there is no close following up 

ac ti vities. 

On the other hand response was heard from the woreda ed ucation offices 'co lleges having 

making regular supervis ion wo uld serve as input for the schools and woreda education '. In return , 

interv iewed res ul ts of clu ster offices coordinators and members reminded about lack of attention 

from the top bodi es fo r what actual goes in the linkage. 
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~,/lr, /l'I;hli'9"? ;"};:J ',e. 'l-'!'/l<. ~,/'I ' 1i'9"? l,./'I· !-J'/l '101'1. (lJt,v,· 110" 

l, ,e,'I',}II'Il'i'}: : It was hard to observe top bodies get into the grass root leve l [schools, 

teachers. students and c lass room practice] and see ing what effects are there , and asking 

what acti vities so fa r we[ cluster program activ ities] accomplish. 

Co ll ectively, the aforesaid data po rtrayed that instead of coming together, one see not the 

involvement of the others in monitoring and evaluation of the program. Thus, one make important 

inle renccs that the part nership did not entail close system of mon itoring and eval uation , as well as 

lac k co ll abora tive endeavors in securing the progress, impact of the partnership . Perhaps, this 

ind icates the existence of gap in the adequate communication and blurred roles among these stake 

holders. 

vi, Budget/ funding constraints, The partnership had showed lack of budgets all ocation and 

fund rais ing act ivities. 

U'/9" IJ :~:+ ~,/'I":: '1'/'1" l"A'1 tl,e.9"A ,4'q. 'UA?" '/l A "L'" '-if!. 9"IJA $!.'0'l M":: 

IJ:~:')' h ,('"',.",, on?"UC tl'l ·0l·6 i,9" {JAm'i h1' !-Jf!.,e.· ~,f!. ·Vn;'A'} : : The 

partnership 's budget was characterized by 'on-off budget' ; and it was not obtained ti mely. 

Having no budget , it is extremely difficu lt to ca ll teachers for and deliver the trainings. 

Our works in the partnership is so lely dependent on this budget. If donors had 

cease/cutoff the budget in case, the cont inuat ion of the program would jeopardized. This 

had been observed in the last two years. There shou ld be regular budgets enable 

cont in uing the program , 

Hence. the partnership did not secure regular budget or have limi ted fu nd rais ing acti vities fo r 

looking it s long running programm s. The enlargement of the act iviti es with in the program and 

their successfulness, above all the surviva l of partnership is go ing we ll together with ava ilable 

approp ri ate support resource and budget. 

.j .2 A. Ways of improvin g a nd sustaining the partnership 

What should be do ne in faci litat ing the partnership? Treat ing these issues, the participants 

reflect different view of poi nts by which the linkage wou ld strengthen. In essence, the research 

part icipants advocate the strong relationsh ip to be ex isted between schools and co lleges. 
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Endo rsing the va lu e of partnership, parti c ipants were reflecting instances. C luster supervisory and 

impli ed response of schoo l teache rs' address the fo llowing essence: 

In producin g capable and prod ucti ve learners, and improv ing quality of teaching learnin g, 

partnership has great role. '0'19" 9"'i~ ;J';" ·/' , I,flO,Clj iltl l/Ch'O ', the so lutions for 

problems are always li es in co ll aborat ions. The partnership and quality of educat ion are 

the inseparab le faces of the same coin. 

Co ll ege in structors a lso insist ' The need to have relationship in helping and sharing 

expe ri ence each other is mandatory. Our stu dents at the co ll eges are coming from th e 

schoo ls' . Education offi ces and schoo l directors s imilarl y reflected '1/9"5'.''1' ''' 7,11 Crh,q~ 

~,.e,ll'(} 0,11, ;" 'if!. ,I,flC ')'9"UC;J-'E ,/'J.l)'.), ~\tlOl''i' ' 'We [school s, co ll eges and 

educat ion offi ces) are not d istant re latives as we have a lot of ed ucational agendas in 

com mOil . 

Moreover. they were suggestin g van ous ways/means as to nurtu re and sustain the 

partnerships. Large ly. th ese suggestio ns a re appear ing to consider cal ling for concerted efforts 

stakehulders and o rgani zati o nal in terventions. These ways are organi zed und er as fol lo ws: 

i. Struetu ral organizational support. Fie ld data warranted the ex istence of structural 

organ izati onal support as co rn erstone of successful partnership . Alo ng wi th thi s, Deans of the 

col leges' response asserted that: 

9"')'Mc'tC pt\,:£>:.'} ~"ON' -l-9"UC-l-'> -/''''1A·Ii.tI- A'H-l/ilty), h,t\",;J-'E 9"'>'pil]J;il 

Tn,l,I'IC;" \"ni,A M" AI1,f!. 'Ol"> 'OCI'IC:Y' '/"'-5'.1&, A'>-I'lrIiOl" >:: Colleges/schoo ls 

lin ks need to take the centralized responsibility. Responsib le o rgan particularly to thi s 

partne rship need to have at ed ucation offices of woreda and at large reg ional state as 

avenue for maki ng comprehens ive activities, of course, supporting by research evidence. 

To the same vein , c luster un it hand led 'great emphasis shou ld be given to structural 

o rga ni zation. whi ch is necessa ry ' . oo<p',1'1r'E 9"5'.'CP'Ol' ~\1J.l1'I.'V>: : ,}'O\"l. moo'l' 5'.''''1 

\'y:t.\I'· ::Further to th is. id eas conta ined in the open ended questions urge ntl y need to see the 

in vo lvement of REB as responsible organ to fac ilitate partnership wo rk thro ugh provision 

necessary resources. To thi s end , havi ng enduring partnership nature, it requi res clear structure 
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and organ izati onal supports from school , co ll eges and educati on offices, especially at reg ional 

level. 

ii. Readable planning. Plan ning, common planning was found indispensible for running 

success fu l partnership . Deans of the co ll eges argued that having readable planning key in our 

partn ershi p. 

I-lav ing discuss ion comp l'l ses all stakeholders among (school, col lege, woreda and 

reg ional state education offi ce) fac ilitates building common understanding. What to do? 

How to do') And who do what? As agenda on the partnership side is im portant. In do ing 

so, our work and partnership wo ul d remain integrated and co ll aborative. 

What shou ld be done in order to facil itate better integration between schools and colleges? for 

such open ended questi on, co ll ege instructors and school teachers direct and im plied responses 

include elements like initiations, close and continue contact, considering teachers' interest, 

rece ivin g feedbacks cons idered as key factors to create and to improve hea lthy relationship 

be tween the institutions. Hence, the estab li shments of such fertile grounds fo r di scuss ion with all 

slake holde rs essentiall y in al l ways of the partnership helps to have a ll voices of key players, 

shared goa ls wilh clea r di rections and accoun tability, which cou ld susta in the partnership over 

years. 

iii . Strengthening monitoring and eva luation . The parti cipants' views raised improving the 

supervisio n acti vit ies could lead advanci ng the partnership efforts. School directors' interview 

result afli rmed that 

The trainings are always theoretical , what is important still is how to connect it with the 

groun d. We need also the co llege teacher come to the actual classroom and make 

constructi ve supervision . Above all , we ourse lves need initiative inbuilt supervision, 

lea rning fro m one own practice, peers, reflections, and feedbacks of day to day acti vities. 

Imagi nab ly, real izing such activ ities in turn , requ ire appropriate support resources, 

strengthened monitoring mechanisms. Close to th is idea, the open ended questionna ire part 

pervas ive ly told that monitoring and eva luation has to be enhanced as to carry out meaningfu ll y 

success ful partnership. Co ll ecti ve ly, thei r responses ca ll fo r making regu lar supervisor, 
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estab li sh ing effective management and responsi ble organ to evaluate the links and seek 

improvements. stakeholde rs (REB, Wo reda education office , schools and TEls) should work 

together and assess the problems in order to faci litate the partnership . 

iv . Recognition and reward. Responses of data were also sensiti zing the provis ion of 

recognit ion as well as rewa rds important elements of solidifying working partnership efforts. Data 

insisted that the establ ishment reports that refl ect the efforts of partnership and introducing 

rewarding system could mean accept ing and encouraging activities of the program. fl&-')l 't 

9"·}:"fl,:.J;fl fUh, :P:' W}OIlC'li &7'C+ '1'1: aoC'J "N1& I'ffJ';-JiC' 'r,: : 

To thi s end . the provis ion recogn ition what has been made through partnership should be 

rai sed in di lTerent occasion such as relevant agenda of education , meetings, workshops reports, 

and media. Thi s wo uld encourages rai sin g awareness abo ut partnership program at time perhaps 

motivate to remarka ble achievements. 

v. Considering Regular Budget. The need for regular budget in runni ng the partnership 

program was mentioned frequentl y. Regarding thi s, cluster coordinators felt 'Cluster program 

acti vi ties are nut strongly assumed as main tasks [i.e. it seen as external supporti ve]. There is no 

regular budget allocated fo r cluster activiti es'. similarly, deans' interview insist the 

estab li shments of pedagogical resources, model class, library and laboratory endeavors demand 

budge t wh ich most of the time beyond the capacity of both that co ll eges and schools could afford. 

It req uires leading it s own regular budget for ru nning its activiti es. 

Thi s data implied cluster program acti vities should not regard as extra work rather part of the 

regular activities of co ll eges and schools. Therefore , considering partnership as formal part of 

teaching lea rning process. teachers' profess ional development of the schools and colleges; it ca ll 

fo r its own budget and on time. This, in turn , cont ri butes expanding and sustaining successful 

partnership. 

vi. Strengthening sharing experience program and school networking. It was believed 

that the partnership spectrum ex tends to enhancing the exchange and sharing experience between 

and a!1long schoo ls and teachers. Assuming the essence of such programs, cluster supervisors 

noted that: 
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We we re starting sharing experi ence with surroundi ng schoo l models. This was helpful 

among us to exchange valuab le experience joined with the efforts changing our schools 

learnin g env ironment. These days, thi s program is ceased, I do not know but it might be 

associated with budget. The concerned bod ies [especial ly woreda education office] need 

to take ser ious improvement measures. 

Akin to thi s. Woreda ed ucation office understood that working together could promote net 

wo rking between schools and teachers. 

We take trainin gs as key to teachers' profess ional deve lopment. Para ll el to thi s, however, 

helping and learning from each other [schools and teachers] is paramount significant. The 

venture o f partnership needs to strengthen thi s. After all , what is expected [result of 

training] to be rea lize is that so lving your problems by yourse lf. 'hAt. f:f19" 

'flfloA ·tj·9" :: 

Open ended quest ions also asserted that: 

The relationship emphasizes on the train ings and material supports. Usual ly, it is al so thi s 

that schoo ls expects from co ll eges. At least, th is wou ld refresh experience and all ev iate 

adequacy of resou rces. However, onl y training and material s support cou ld not lead to 

improvements. Integrati ng the works of diffe rent school s' and teachers' works is good for 

quality of ed ucat ion. 

Thi s insight that the relationship has to go beyo nd the ex isting practice to provide 

opportun it ies in fac ilitates the sharing experience and networking in joining the genuine 

endeavors of the partnership . 

vii . Thinking the horizon of partnership. Putting together the part icipants ' VIews, they 

urge ntl y dr ive the rethi nking of the partnerships arena in the way it has to broaden its 

im provemcnt effo rt s fo r more benefits. and more partic ipants. These points provide thoughtfu l 

suggest ion s of ex tending the partnership, and promoting exemplary model practice and 

comm i tment. 
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Parti c ipants were ra ised agreement with ex tensions partnership . Hence, the exist ing 

pal'lnershi p works need to increase in vo lvement of stakeholders to strengthen the venture of 

co ll ege/sc hool links. Poin ting out thi s, Woreda educat ion heads bel ieved that : 

')'9"UC"; (j~ ·1i·1\· h.~· ~,;I' aJ-)" r.: : (j~ oJt\P,. : unuor"Y,t, : '' ''In,lCo' : /1(\' :~' : 

(l.,H·?"UC-,; (D·U Y.')- h'HtI~'/A~,ID '<):1\ '11' ~'~-(]A'}:: 

All have stake in educat ion: parents, teachers, students, school directors, ad ministrators 

and co lleges . If it lac ks integration of these diffe rent stakes' endeavors, it will not have 

an y sign movements/awake: will not get uplr ise. As the outcomes of educat ion are parallel 

with the involvement those var ious stakeholders, changes are inconceivable if one of the 

stake's ventures is miss ing. Being as one organi zation/institution co ll aboratively, we are 

becoming input to the productive source of human power. 

Admittin g the limited horizon of the ex isting partnership whil st to pursue the essence 

broadenin g the pal'lnership. Deans of the colleges' in terview al so imagined that: 

In-se rvice h?" ",'1Ij:',.)- h?" 7' (1.1'1. 'i'I -~ ~'_AIJ 1I~?Uh;l- (D· ; 'IIC;J,h Y:;J<):lj 

>"nll-g,[>,'(]"'LfJ] IM"'P ~, 'nr,' · -)-9"UC-';/un9"Ut-'} ~,S 'Hi<):'}:: ~"n IJAh ""1,<): 

111\" ~,~Lhll'}:: h9" ~,'}6.+ h-I\"} ~"nr -I' -)'9"UC-,; ntl·~[7iCh'd'] h·,),*". 

~,I\(D '} : : 

Our partners hi p is covers only those schools where student teachers are dep loyed for the 

practicum program. The other schools [part of the region] have not treated under thi s 

pal'lnershi p. Pre-se rvice teacher education is taking place, however, in-se rvices education 

has not entered conside ring as po licy and as our responsibili ty. As the pa rtnership brought 

'meani ngful changes' non partnership cluster schools made frequent ca ll fo r partnership . 

As directi on, the intention is to inc lude all schoo ls in thi s partnership. 

Woreda education office also fo rwarded ideas for extension of partnership purposes. 

Our relationships are not only on trainings but large ly should be on the purposes. We have 

so various sectors where we should make joint effort s: [for example] fe males' affairs, 
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sports. teachers assoc iations. Though our relationship IS not direct, the needs for 

co llaborative endeavors are inevitable. 

School teachers ' responses envisioned to extend partnership towards authenti c teacher 

proiess ional de ve lopment. 

This time there is no re lations except that the co ll eges dep loy their students to the schoo ls 

for fi e ld ex peri ence. Or else after fini shing the formal tra inings period, there is no fo llow 

up and eva luation as to identify weakness and strengths of the system in the working place 

[at schools]. We are waiting to see the strong working re lationships in promoting teachers 

profess ional development. 

All together. data insight the current partnership has to go beyond the fo rmal pre-serv ice 

ed ucation . trai nings and incl usion of limited number of school s and enter an extended and new 

hori zon includin g all key stakeholders and invas ive co ll aborat ion fo r long life professional 

learni ng and to improve qual ity of ed ucation. 

School directors and c luster supe rviso rs so lic it for exemplary model and commi tment of the 

coll eges in research practi ces. 

/l(\,:q+ uo 'n/+'} "''''I taoCh 'Ii')i'i ~,t'lan:: 'O')'9"UC' /: : 'n'i ':;'0,/, : '0 'I: A (Jl ')' 

',/,"'li M:A f11'H11'I":: hll, I-j'n An, MCr/,I'I' ~,I'IP> h9ul,, 'an ,nN\'I:'/,)':: Co lleges 

need to be insp irational in research and innovation, as they [coll eges] are fou nd in better 

opportunities of ed ucat ion, capacity and knowledge. This [innovation and research] has to 

done in whole com mitment and in respons ib le ways. 

Along thi s. Cluster oflice members visuali zed that experience of having in vo lving all staffs of 

co ll eges and schoo ls in mutual supports and joint efforts, would vitally im portant to empower 

both of them. Schoo l directo rs a lso add ressed that: 

ll'n lIAl,-}- ~,'nJ"/' ')'9n UC'I : 

J!"/'C~:{i: :h 'I: ' /I.~:I'I 111'1" h/l 

1/,,.,7i M:A')' ~,I'I<;':: ~,j'.-/'(n;F9nc;I'I"} ·on·;" 
1J'lich'd' ~,n.A'li 'i':;''''I. uo9nU6-'} 9n6f]j'. : flM. 
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~"OY'I' ')'9"UCI: 9,,',1, YC} '} hJ?J\. 9"9" 'I C 9"{d, 9'''1 C 9":): 01' 9"o/flC '~'.:: 

9"')'M!<,\C'i .'l;"'I 011,,('. 'r. 110,: : 

We have better opportunit ies than other schools that don ' t have such chances of 

relation ship, partnership . We ha ve not put the benefits in practice extensively; we lag 

behind ma ki ng thi s effective. Here, we have to work 'day and night '. What is need 

through partnership is developing profess ionalism , changing the picture of schools toward 

fo rging suitable teaching learning process. Ultimatel y, it is envisioning comprehensive 

student s learning change. Our partnership is , therefore, seen in the eye of these core 

purposes. 

Open ended question response of a participant held that partnership for mutual benefits 

should start within ; and it reflects powerful message that the two institutions needs both each 

other to fill their gaps together. This view d irect ly reads as fo llows: 

I thi nk if the d irection of the link is ' two fold ' , the impact could be concrete and real to 

both. Like the schools, the co ll eges have ' loopholes' to improve through support fro m the 

school community. Hence the college should open its doors for the schools beyond its 

attempt to open the doors of the school s. 

01' course. these suggesti ons have designing so lutions and means sustaining natme of 

partnership inline the ex isting contextual problems. In relat ion the undertaking issue of the study, 

these would assume the va lue how co ll abo rati ve partnership in educat ion is determining criticall y. 

Hence, college/school s partnership shou ld stri ve broaden their horizon of interaction fo r benefits 

or all involved participants. Further, these wou ld be stimulating the current situation of the 

partnership as enduring its future . 
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CHAPTER FI VE 

5. DisclIssion and Interpretation of Data 

This part treats discuss io n of results of the ea rli er separate sub report of qual itati ve and 

quanti tative data together see ing that quantitative and qual itat ive findin gs, while considering 

Johnson and Chri stensen (2008) virtuall y compari sons and in tegration of both quantitati ve and 

qualitative data sources/analys is in the mi xed research des ign. This has been organized in relation 

to the basic questi ons as fo ll ows: 

5.1 . Status Accomplishment Evaluation of the Linkage 

Notwith standing clearl y put goa ls, the qualitati ve data give that the purpose of the 

schoo l/co ll ege is keep ing the ways of enhanc ing the teaching learn ing process of the surrounding 

pr imary schools through workin g co ll abo rat ive ly on the educational arena: prov ision of school 

based in-service tra ining and supports, experience shar ing program, pr,,-se rvice teacher education 

(Practicum program), and supervis ion activ ities. Generall y, thi s is ai med at faci litating the overall 

qu al ity improvement of education, which remains the central goals of the CTE/K-8 schools 

pa rtne rship. Moreover, this targets ma inly the partners: the school principals, student teachers, 

mentors, and school teachers, cluster supervi sor, college in structors meet together to build shared 

learn ing exper ience which in return ex pects add ing va lues in support each others on professional 

de ve lopment. 

In realiz ing th is. the colleges estab li shed cluster offi ce primarily tak ing such responsibilities 

and roles of plan ning, imp lementati on, and evaluation of the progress of the linkages for all its 

intents and purposes. This was supported by the research parti c ipants' agreement th at the linkage 

is responsib ly organized (mea n ~3.3 or 57.4%). What so fa r the linkage (co llege/schoo l links) has 

been accompl ished on these pu rposes? Regarding thi s, the quantitati ve data agree that the 

partnershi p has good practice of planning (mean~3.4), which descends its act ivities drasticall y in 

the imp lementat ion (m ean~ 3.0) , following the loose ly monitoring and evaluation system 

(mean~2.8). Important ly. the school and co ll eges teachers' responses were in sim ilar trends of 

ag reements. At thi s it can make cogent argument that the implementat ion and mo ni toring and 

eva luation activ iti es of linkage ranges from decl ine to cease afte r planning. Literatu re concerning 



o 

o 

o 

o 

94 

th is, Bull ough et al. (1999) large ly argued that in partnershi p, most remain just interesting ideas, 

Paradi se envisioned is seldom parad ise rea lized: ' reports of success tend to be of paradise 

env isioned, not gai ned ' (Good lad, 1994, p, 218), 

Tile consultat ive wo rkshops held among partners namely the primary school teachers and 

school di rector, represen ting the partner school , Woreda Education Heads, and colleges to address 

issues to be perfo rmed in the partnershi p indicat ing the accountabi lity and expectations of parties, 

thus to give feedback, Th is was acknowledged th rough in-depth interview and document of 

memorandu m of' agreement. Supplementing thi s, the quantitative data admitted the partnership 

indelll iJ'y ing the tasks to undertake in advance al igning wi th its object ives (mean=3 .5), 1 0 thi s 

end, the stakeho lde rs in vo lvement acti vity was recogni zed (mean=3,5), however, with less vo ice 

or large nu mbers of both the schoo l and co ll ege teachers, (mean=2,6), This was perce ived by the 

teachers that the lin kage as it has been conducted only wi th a few members fro m the top, Hence, 

thi s takes hesitation of the deci sion maki ng working within the partnership is re fl ect ing whether 

participatory. 

The TE l-schoo l links is runni ng its activ ities according to the program (agreement 

mean=3.25). However, th is have not the courage putti ng the effective accomplishment of the 

lin kage in associat ion the predetermined goa ls (mean=2.7). Qualitat ive data in return , ev idenced 

that th is issues where a number of weakness in the partnership was mentioned, large ly lack of 

monitoring and eva luat ion. Moreover, the contact and comm unication of the linkage between 

and among all key players was less, It did not take centrali zed responsibi lity as lacking the 

1V0reda education offi ce , with part icularl y noted lack of offi ce at regiona l level too, This was 

strcngth ening the quant itative data, where the teachers got much agreement (mean=2,6) on the 

linkage did not take immed iate sol utions to the rais ing prob lems, and which might lead to much 

doubt on its sustainabil ity. Consequently, th is questioned the ex istence of meaningfull y strong 

partnership between the TEls and school clusters in the study area region. To th is end, many 

researchers argue that co lla borat ive arrangements between schoo ls and un iversiti es, remain weak 

and orten inelTectual (B ull ough & Ka uchak, 1997 ; Darl ing-Hammond, 2006; Essex , 2000 I; 

Ze ich ner. 2005). 
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In line wi th thi s, qualitati ve sources and quantitati ve data expli citl y exposed the partnership 

inclinati ons to the trainings and material supports provision weights over the socia l interactions. 

The trainings and materi al s support provis ion the co ll eges render to the schools on the one hand, 

" hat these all schoo ls recei ve on the other hand , has importantly linked and mainstay with the 

pal:tnership 's practi ce towa rds meeting its objecti ves/purposes was mentioned most frequentl y. In 

Contrast with th is. li te rature shows for genuine and sustainable improvements of partnership, 

deve loping social relation ships are noted very important (Miller & O'shea, 1996; Bullough & 

Kauchak, 1997; Smed ly, 200 I) . 

5,2. The Impact of School/college Partnership 

Here. the integration or the qua li tative and quantitative data sought the influence of the 

partnership d imensions was relative ly covers teaching learning process yet, the horizons of 

interaction and contact was lim ited. Comparing qualitati ve data and quantitative data, the former 

importan tl y anchored some benefits of the linkage connecting with help in g schoo ls to establi sh 

model school s. pedagogical resources, and use of sc ience kits. This was large ly happened as the 

results of material and resource supports provisions of the co ll eges. Inside the work of the 

partnership, the co lleges de li ve r school based wo rkshop training, supervi sion works, and provide 

support materi al s such as teach ing and learning materi als, facilities equipment aimed at 

strengthen ing pedagogica l resources, library, labo rator ies of the schools. Col lectively, these 

intend to forge in-built capac ity of the staff and their profess ional development where by 

encourage day-today classroom act ivities and practice, and school improvement program . For all 

thi s intensions and purposes, however, it was implied the partnership were not widespread and 

comprehensive where its tangible effects were with less evol ution . 

The linkage paves the way of minimi zi ng the shortages of teachers at schools tempora ll y, 

through pre-se rvice. whil st at the same time the student teachers are gai ning practical experi ence 

of the school rea lities and profess ional knowledge. To thi s effect, the partnershi p contribution to 

men tors so as to br ing effective follow up and feedback to mentees has been ment ioned as the 

benefits of the linkage so fa r partnership is work ing with. Co ll eges al so exercise establ ishing 

criteri a together with supervisors to look the teaching lea rning envi ronments or the schools, which 

in return ass ists the school to get areas fo r improvement. 
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Quantita tive data portrayed issues re lated wi th impact of partnership such as: increasing 

teachers' competency. teaching methodology, cont inuous assessment, instructiona l plann ing, and 

action research, were relat ively got improvements (scored mean above 3.5). Not far from this, 

qua l itative data also dense ly concentrated on the impact of the partnership in relation to the 

I'undamental of teaching elements and in-serv ice professional deve lopment. Crucially, however, 

the impact of the pa rtnership characte rizes the ' embryonic stage ' where most of them are on the 

way of start ing. This time qua li tat ive data pervas ively assert the exist ing gap in doing the 

effec tive outcomes of the partnersh ip on one hand, the quantitative data has concurred to the 

moderate innuence, on the other hand. Fo llowing this, the impact of partnership has been merged 

into the class room pract ice, teachers' conti nuous professional development, and co ll eg iality 

learnin g environment. 

I. Teaching classroom practice 

The impact of partnership In re lation to the teachi ng class room practice issues, both 

quali tati ve and quantitati ve sub reports perhaps assume congruence of ev idences. Specifica ll y, 

qua nti ta tive data on issues related to the packages of teachers ' knowledge and sk ill teach ing 

(classroom management, instruc ti onal planning, use of teach ing materia lslresources, employ ing 

of tcaching methods and continuous assessments) and the competency of teachers has got relative 

improvements through the partnership . 

Concurre ntl y. the qualita ti ve data extends these wield im pacts in the repertoire of knowledge 

and sk ill s of teaching. Th is embraced some improvements on teachers' sk ill of handling and 

trea ting students, thinking and understanding of student learning accompanying skil l of the 

developing we ll structured instructiona l plans. Further to thi s, helping learns to get active 

invo lvement in the ir lesson and develop sense of helpi ng each other in groups, widening the 

understanding of variet ies of active learning strateg ies, assessing students using variety of 

techniques. ana lys is of students' results and its subsequent feedback pro vision was among the 

tremendous impacts of the pa rtnership. 

Co ll ec ti ve ly. th is could show how the partnership is working towards facilitatin g teachers ' 

day to day class room practices and schools. Conversely, data entailed these partnership 'S impact 

deemed call s for further improvements to carry out in the area. Coroll ary, there was weighting 
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evidence that acti ve lea rn ing and cont inuous assessments lag beh ind with direct ion of the po li cy 

of paradigm shift. Supporti ng thi s, qual itative data contended that the trad itionally prevai ling 

pract ice has not yet el iminated much of journey remaining in connecting to the authentic students 

learning quality. The actual class room practices were less effecti ve to enter authent ic use of ch ild 

cente red methods, assessments and use of teach in g materia ls to hel p learners for the desired 

learni ng. Hence. this is impl ying a gap in helping learners to remain active, reflecti ve, and 

interactive in their lea rning in the way of improvi ng quality learning as im plementing the 

methodological paradigm shifts in the education system. Along with this, quantitative data 

conlirmed that partnership plays towards changing the way of their thinking and practice, and 

improving quality teaching and students' learn ing was low (rated mean=2.S). However, Essex 

(200 I) considers fo rming meaningful partnerships as a key to enhancing and improving 

instruct ional effectiveness and learning outcomes for students. Unlikeiy, the current co ll ege/ K-S 

schoo ls partnership impact is less in fill ing those gaps of improvi ng instructional effect iveness as 

to enable the provision of qua li ty education to students. Perhaps this helps to understand that the 

present partnership is gearing up for altering the leaching class room practice of teachers which in 

turn promotes the quality of stud en IS' learnin g, making difference. 

ii. Con tin uous Teachers Professional development 

Regarding thi s continuous profess ional deve lopment benefits, quantitati ve data had placed the 

intluence partnership nea rl y to the moderate. The im pact of partnership on initiat ing school 

teachers in in vo lving cond ucting action research was imperat ive one. Overwhelming number of 

teache rs (87% teachers) supports thi s action research result as the tool for their profess ional 

development. In several instances, this was also captured through the qualitative data across the 

participants in similar understandings of these benefits of act ion research . In the same vein, the 

data art iculated that act ion research tend to break the traditiona ll y preva il research (research done 

as on ly by profess ional researchers) view where school teachers are start ing ident ifications of 

different professional issues/problems as to address the pro blems by themselves '1/0, ei\" 

'/"/"hC' <i f!. fJoA'l'j 0'/9" hoof!, 'l.C'fJ '}'&.-'I'rh' :: Moreover, it was reported that thi s 

movements attached wit h the ir profess iona l development and increase ev idence based practice. 

To th is end. the cluster action research conference, which is orga ni zed by the colleges, plays 

pi vo tal role in sharing valuab le exper iences and learn ing of vari ous schoo l based problems and 
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solut ions. The contents of the action research dominate issues rel ated with schoo l problems, 

classroom teaching, extracurricul ar activ iti es, parental involvement, and indeed, are great ly 

connected teaching lea rning process. Rewards provided to the se lected and presented papers also 

pe rh aps servi ng as moti vations and expanding exemplary works. To thi s end , the action research 

develops positi ve sense of com petition between schools and teachers. However, quantitative data 

(mean=2.7) su ppo rts the partnership has less fe lt resu lts in enhancing teachers' teaching pract ice 

and rellecti on. Differently speaking, this act ion research has not the nature of collaboration wi th 

other school and/or college teachers on one hand; most of them yet lack breading practical 

solu tions. on the other hand . Thi s helps making inferences that these action research va lue tend to 

exist more as an idea in papers than testable effects on grounds. Nevertheless, Cochran-smith and 

Lyt le ( 1996) have arti culated strong position that research by teache rs represents a dist incti ve way 

of know ing about teaching and learning, al tering about classroom and school pract ice; and 

powerful means of profess ional development. Action research with in partnership program, Carol 

et al (20 10) insist that action research col laborati ve inquiry as powerful vehicle of professional 

development which is important to promote change in the growth of teachers and school renewal. 

In regard to these poten ti al benefits, data indicate thi s act ion research practi ce under the linkage is 

at its' infancy stage ', however. 

The other point that the partnership im pact viewed was fac il itating the process of continuous 

professional development of the school teachers (mean=3.7). Adjacent to thi s, the qualitati ve data 

display the partnershi p interve nes to create teachers' beller attitude and understanding towards 

CI)D acti vit ies as considering it for im proving th ei r profess ional pract ice. Consequently, thi s was 

motivat ing and strengthening better documentat ion portfo li os wo rks of teachers. However, these 

changes we re remained incomplete. Here, most of the school teachers (with mean score 2.4 lower 

than the moderate one) considered the partnership has less impact on teachers learning while in 

the wo rk place. Fu rther to thi s, the role of TEl-school co llaboration towards creat ing degree of 

Ilexibi lity fo r teachers in their wo rk, and in creating wider learning opportun ities (mean=2.6) 

were rated low. I-Ience fo rth , school/co ll eges link in connection with in -service and long term 

impact fo llowing the pre-service appears limited and exploited less of the potentials of the 

perceived outcomes of the partnership . 
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Qualita tive da ta emerged that the partnershi p concern te nds to include fundamenta l educati on 

qua li ty issues where CTE serves as bridge to communicating education agenda of the country to 

schools in the direct ion of nat ional educat ion po licy. For instances, the packages of quali ty 

educat ion improvements [CPD, SIP, TDP, anq curri culum], the co ll eges work together wi th the 

schoo ls. Thu s, thi s in tends to acquaint school teachers with the dynami sm of curriculum and with 

innovations as important aspect of quality of teachers in service teacher pro fess ional development 

programs. Supp lementing thi s, quantitati ve data assured teacher profess ional dialogue, sense of 

empowerment, and the acquainting of innovation and changes in the profession, nearl y equall y at 

moderate level. 

iii. Collaboration and Collegiality learning environment 

The impac t of the Pa rt nership regarding forgi ng suitable avenue fo r co ll egial interactions and 

learn ing opportuniti es we re fo und less developed. Essentiall y, data repo rts of both the quantitative 

and qua li tative inform ed concomitantl y that the co ll eges/schools links is not strong in re fl ecting 

au thentic co lla borati on atmosphere. 

oues abou t the cul tu re of working together that appears to determine the central features of 

thc genu ine partnership such as mu tuali ty di rections, trust and recogni t;o ns, co ll aborative inquiry, 

learni ng commun it ies. and conve rsation and di scussion among partners on profess ional matters 

we;'e rated low (means around 2.4) in variabl y. In similar vein, qualitati ve data discerned the 

culture of co ll eg ial ity, helping each other, and learning from each other is not much developed. 

Wo rking together and in group is less rather separate and individual activ ities are prevailing. 

Ac ti vi ti es such as inbuilt supervision, peer observati on, team planning were hardly ex ists between 

and among schools and co ll eges. Thi s ev ide nce mi ght warrant that the existing working 

re lationshirs be tween TEls and school are not on the s ide of genu ine culture of partnership as 

securing benelit s at individual and group, and insti tution cases. 

In nutshe ll , the mi xed analys is rein forced that the impact of the partnership in the stud y area 

was in its infancy stage where the perce ived advantages of potential partnership are not 

meaningfully r ursued. Thus fa r, the pa rtnershi p impacts re main in the making real connection to 

teachers learni ng opportun ities, and class room practices, students learning, rec iproc ity directions, 

collegiali ty learning. Profess ional Partnership, indeed , as the mai n avenue for teachers learning 
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and profess ional deve lopment supported by many scholar researchers (Bi nes & Welton, 1995; 

Grund y et al.. 200 I; Walkington, 2007 ; Mi ller, 200 1; Bullough & Kauchak, 1997; peters, 2002) is 

not crucia ll y realized in the study area. Therefore, the impact TEls/ciuster school partnership 

underp ins little pertinent ' tr ick ledown impacts' on the quest for quality of teaching and learning 

process. Similarl y. Bu ll ough and Kauchak (1997) found most partnership programs remain 

evolving wo rks in progress, andjustl ike the Tietel ( 1997) litt le ' ripple' effects of partnership. 

5.3. Attitude and Perception of Teachers towards the Partnership 

Co llege instructors ' attitude towards the linkage was relatively exp lored. Co llege instructors 

were hes itat ing to decide for bei ng well informed abo ut the purpose and needs to have partnersh ip 

with school s. What is go ing with the natu re of partnership including progress and evaluation of 

the program did not bri efed at length y with teachers (ratings ' mean=2.4). Moreover, college 

teache rs were not clear with what and how they shou ld engage in TEls/school cluster partnership, 

and indeed. the adeq uacy information about the fu nct ion and effort s taken in the cluster program 

was low (mean=2.8). Notwi thstand ing, thi s importantl y insight the ex ist ing endeavors to get 

teachers as primarily persons on the partnership is getting scant attention. 

Contrasting to this, qua li tat ive data confirmed that the undergoing cluster activities 

dissem inate through different occas ions such as workshops, not ices board, part icul ar discuss ions 

wi th department heads. There have been efforts to incl ude the wo rks of partnership to be part of 

teacher 's app raisa l systems. Moreover, qualitative data told that the co llege extends system that 

encourages the invo lvement of teacher in the partnersh ip . Large ly, teachers were required to 

exc lusive ly wo rk on it. It seem supporting thi s data, teachers were not hes itat ing to ass ume 

partnershi p act ivities as their responsibilities (3.9) irrespective of their departments, yet with high 

read iness and happiness. Apparentl y, thi s implies the less res istance of teachers' attitude towards 

gelli ng their joi nt effort s in partnership which could have pos iti ve essence in future partnership. 

In the actual contex t data claimed that , however, thi s partnershi p enjoys relatively a few number 

of individuals. Correspondingly, qualitat ive data impli ed the awareness and participation of 

col lege teachers in the partnershi p was not qu ite institutionalized. To thi s effect , the colleges lack 

effective orga ni zati onal means of gett ing authent ic teachers ' in vo lvement in the side of the 

partnershi p 1.lo rks (mean=2.7). The dominance of particular individual/s in the provision of 

trainings was appea ring . This could bring the com pet it ion spirit rather collaboration in the agenda 
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or wo rk ing together for the partnership goa ls. On the one hand , teache rs' in taking their own 

ini tiati ves to engag ing in the partnership, and colleges' to effectively motivate and organi ze thi s 

on the other hand. was less nurtured. Thi s non shared strength instead over lapp ing weakness 

appears to deta in the ex isting co ll ege/schools partnership works. 

About sixty percent of col lege teachers ' participants put va lue on the contribution of TEl to 

cluster school. Specifica ll y, they rated the benefits of linkage in strengthening continuous 

profess ional developmen t and teacher classroom practice with mean higher than the average (3 .6) 

whi ch was discussed ea rli er simi larl y. Notw ithstanding, the co llege instructors were not daring 

for deci sion abou t mutual benefits of the partnershi p. Over 62% of co ll ege instructors showed 

disagreement with the perceived ou tcomes TEl-schoo l partnership in changi ng thei r teaching 

pract ice through the con nection of the real ity of the school pract ice. Like their school teacher 

colleagues, coll ege instructors asserted that the college/school pat1nership is not strong (weak) in 

developing co ll egia lity learnin g environment. The mutual benefits on the side of TEls-school 

linkages (mutuali sm) were entertaining difficu lties. In connection with th is, teachers' engagement 

in cluster acti vities as an opportunity for further research to undertaken was rated with lower 

mean of 2.9. Therefore. the bene fits uf the partnership for col lege instructors were largely left 

unrecogni zed. Concern ing the advantages that benefited of the partnership, Borthwick et al. 

(2003) results also showed that uni ve rsity benefits were large ly unreported. In essence, the 

school/coll ege partnership struggle to change the prevailing traditiona l re lations as to refl ecting 

genu ine co llaborat ion sett ings were much disagreed and left undecided . 

5.4. Challenges, Problems, Pitfalls and Opportunities 

Quant itat ive data concurred that the schoo l/co ll ege links were surrounding different seri ous 

impediments such as lack of follow up and evaluation, lack of effecti ve communicat ion, lack of 

organ izat ional support, time constraint, and inadequacy of budget in achieving its wider ai ms of 

improving educat ion quali ty. Correspondingly, qualitati ve data emerged various weakness bound 

up with the work ing pa rtnership . In rea lity, these chall enges include: 

I. The defi ciency of 'Training for trainer' model, 

I I. Lack of de lineatin g responsibility and in volvement of stake holders, 

III. Lack or regular monitor ing and eva luation system , 
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At an y po in t. these weaknesses and problems com municate that the co ll ege/cluster schools 

partnership is entanglin g which complex challenges and put increased pressure towards bu ilding 

success ful and meaningful partnershi p. In relation to thi s, research literature shows factors like 

cult ural differences, orga ni zational structures, time constraint, leadership comm itment, financial 

and resource con straints. lack of communication (Brandy, 2006 ; Bullough & Kauchak, 1997; 

Clark. 1999; Magolda. 200 I; pee l et ai. , 2002; Smedley, 200 I; Stephens & Boldt, 2004) preclude 

from building effecti ve partnership. 

i.The deficiency of 'Training for trainer' model. 

Converging results of qua litative and quantitative data support that landscape of the trainings 

and support provi sion in the lin kage has basica ll y school based nature. It undergoes with the need 

assessment ol'the timeliness and current issue of schoo ls and teachers having high relevancy of 

the contents (mean=4.2 and 4.1) , and good process of faci litation and presentation (mean=3.9 

and3 .7). Most of the wu rkshup traini ngs were associated with genera l methodologies active 

lea rning. continuous assessment , instructional plann ing, classroom management, the use of 

instructional mater ials. conducting acti on research . Moreover, Eng li sh language im provement and 

gende r issues were pa rt of these trainings. Pertaining to thi s, it acts as invigorating teachers 

expe ri ences. Beyond thi s in vigorating experience, however, there is much doubt that such 

trainings were bringing pract ical cont ribut ions on teachers' day to day activities where the 

integration of trainings result on classroom teachers and their teaching sought less progress. 

Comp lementing to thi s, qualitative data on its part uncloses that the cascade model left room 

fo r losi ng some of essent ial elements of socia l integrat ion and firsthand experience. Moreover, 

data led that ·t raining for trainer' denies provision of equal opportuni ties for all school teachers. 

Consequent ly. it incorporated attitud inal problems. This implied the de livery (cascade model) 

neither facilitates strong learning experience nor reflected as authenti c part teacher profess ional 

deve lopment. It seems for these chief reasons that in spite of its bulkiness, trainings effects in 

relation the time and effort takes 'neutral feelings on the sati sfaction ' and ' lack sustainability 

aspect' of featu res quantitati ve and qual itat ive data, correspondingly. 
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These short term school based workshop trainings were actua ll y the mainstay and ways of 

sharing experience and learning under the linkage between the two institut ions. Cruciall y, the 

trainings nature deemed less likely o f teachers' lifelong learning as to impact change in teachers' 

thinking and their classroom pract ice. Consistent with work of Hoban (2002), insi sts profess ional 

deve lopm en t activities that consist of teachers ga ther ing for brief workshops and sess ions have 

been found to make litt le di fference to schoo l or class room practice upon the participants' return 

to schools. This could be, there fore, a str ik ing indicat ion that cu rrent CTE/K-8school partnership 

lash ion seeks more professional development opportunities in the shared journey of quality 

educat ion. To th is end, abundant literature notably for examp le, Darling-Hammond and 

McLaughlin ( 1995) po licy reform assert teachers need professional development that extends 

lar beyond the one-shot workshop; they need opportunit ies to learn how to questi on, analyze, and 

change instruction to teach chal lenging con tent. 

ii. Lack delineating responsibility and involvement of stakeholders 

The partnership assumed perennial prob lems of involving stake holder with clearl y delineated 

responsibilities and roles, especially at reg ional state. Specifica lly, qual itati ve data urged the 

problem is ran ging from the absence of spec ial organs under the heading of partnership to less 

atten tion and interact ion of the reg ional and woreda ed ucation at the grass root leve ls of the 

partnership. Thus, Partnership struclllre and involvement of those stakeho lders were rema ined 

blu rred. discont inued and isola ted. This might also endanger the sustainabi lity of the partnership. 

iii. Lack of reg ular monitorin g and eV~llllation sys tem . 

Un like the preva iling provision o f trainings, mUltipl ying effects (2.9) fo llowing monitoring 

and eva luation rema ined low (mean=2.7). Supplementing th is, qualitative data confirmed that 

there \Vas lack of supervisory acti viti es and invo lvement of co ll eges and/o r schoo ls. Thu s, one 

make imponant inferences th at the partnership did not enta il close system of monitoring and 

evaluation , as we ll as lack co ll aborati ve endeavors in securing the progress and impact of the 

partnership. Perhaps, th is prec ludes adequate communica ti on among these stake holders. 
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vi. Lnck of comprehens ive r esearch and documentation of impact of partnership 

Thc practicc of co llaborative elTorts in creat ing common understanding about the partnership 

through research was less ex isting practice. Qualitative data inform ed that partnership program 

was suffering from comprehensive impact assessment research and documentation . Primarily, the 

partnership benefits were rather re ly on reports, sporadicall y su perv ision acti vit ies, which they 

might anecdotal evidences; and lacks comprehensiveness in anchoring the underl ying and 

ongoing nature of the partnership program. 

v. Bud get/ funding constraints 

More detail s. the qualitati ve sub report provides that the partnership showed lack of budget 

allocat ion and fund rai sing activities. Some of the features I ike ' on-ofr , inadequacies, not release 

on time, lack of regular budget characteri zes the budgets within the lin kage. Hence, the 

partnership d id not secure regular budget or have limited fund rai sin g acti viti es fo r looking its 

long running programs. Under such situat ion , it is not very hard to think about the future 

con tinuati on 0 1· the program. it wou ld be jeopardize. The en largement of the activities w ithin the 

program and their success fuln ess, above all the survival of partnership is going well together w ith 

available appropr iate su pport resource and budget. 

On the evidence, it appears that the TE ls/cluster schools partnership 's tangible 

contribut ions to subsequent teachers learning, teaching and students' qual ity learning, 

profcssional development and collegial ity learn ing env ironment have little trickledown impacts. 

Particu larl y speaking, mutuality character istics, co llaborati ve research, building soc ial elements, 

and invasive relat ionsh ips within the co ll ege/school partnership were some of the pitfa ll that 

stipulates working close ly for st rengthen ing it. Potentially, TESO initiatives put to have radica l 

reform of teacher education system as policy, the interlocking of nature of educat ion, the 

involvement of college and school staffs in the ir respective profess iona l development activities, 

the pre-service of teacher education , and the var ious packages of qua l ity ed ucat ion improvements 

arc compelling opportunities to the colleges and schools to support one another endeavors via 

partncrsh i p. 



o 

o 

o 

u 

105 

5.S. Ways of Nurturiug aud Sustain the Partnership 

The partic ipants of the study were reflecting di fferent view o f points in mitigating the 

problems and mean of sustain ing nature of partnership inline the ex ist ing contextual problems. 

Hcnce, college/schoo ls partnership should str ive broaden their hori zon of interact ion for benefits 

01' all in volved part icipants. Further, th ese would be stim ulating the current situation of the 

partnershi p as enduring its future. In l ine with thi s essence, Borth wick et al. (2003) asserted that 

understanding of di fferent participants' perceptions of what is required to estab lish and maintai n 

success ful schoo l-un iversity partnerships may help illum inate the process underlying success. 

Moreover, to have lasting and successful partnerships, it needs to thoroughly ground in the 

con text lor partic ipants work (Clark, 1999) . Sim ilar ly, thi s research has found powerfull y 

partic ipan ts' practi cal suggestions in strengthening the partnership program. Largely, these 

suggestions are appearing to consider cal lin g for concerted efforts o f stakeho lders and 

organizational interventi ons. These concern s come up w ith strateg ies including: 

i. Structural orga nizational support 

Field datn app lauded, the ex istence 0 1' structural organi zational support was being considered 

as cornerstone of success ful partnership. Colleges/schools lin ks need to take the centrali zed 

responsibility which is necessary for mak ing comprehensive and sustaining acti vities. Similarly, 

this urgent ly needs to see the in volvement of REB as respon sib le organ to faci litate partnership 

work th rough the provi sion of necessary resources. In effect, such clear structure and 

organiza ti onal supports from schoo ls, col leges and educati on offices, especia lly at reg ional level 

assume vitnl role in enduring partnership nature. 

ii. Readable planning 

Qualitative data in sighl hav ing good planning is a key in fac ili tating integrati on and 

co l laborative works. Common pl anning inc lud ing discuss ion comprises all stakeholders abou t 

what to do? I-low to do? And who is to do what? On the partnership side is important for running 

success/til partnership. Thi s encourages developing shared goals w ith clear di rections and 

accountability as building common understanding. 
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iii. Strengthening Monitoring and Eva luation 

The partici pants' views raised improv ing the supervision act ivities could lead advancing the 

partnership effort s. Beyond the theoret ical trainings, acti vities such as inbuilt supervis ion , 

learni ng ti'om peers' re fl ec ti on, feedback, criti cs and researching on what we are doing and how 

we are doi ng. There fore, the co llege teachers and schoo l teachers need to support each other in 

the actual classroom and make construct ive supe rvision, an d can help collaboration to occur. 

v. Recog nition and Reward 

Responses 01' data we re al so sensit izing the provision of recogniti ons and rewards as 

important e lements of so li difying wo rk ing partnership efforts. The establishment of reports that 

re ll ect the efl'orts of partnership and introd ucing rewardi ng system could mean accepting and 

encouragi ng th e program act ivities. To thi s end , the provis ion recogniti ons what were made 

thro ugh partnership should be rai sed in different occasion such as relevant age nda of education, 

meetings. workshops reports, and media. This would encourages rai si ng awareness about 

partnership program at tim e perhaps mot ivate to remarkable achievements . 

v. Considering Regular Budget 

Qual itati ve data contended cluster programs of the partnership are not strongl y ass um ed as 

main tasks [i .e. it seen as exte rnal supportive]. There is no regul ar budget all ocated for cluster 

ac ti vit ies . The establi shments of pedagog ica l resources, model schoo ls, library and laborato ry 

endeavo rs demand budget which most of the time beyond the capacity of both co lleges and 

schoo ls could affo rd. The partnership requires leading its own regular budget fo r running its 

activ it ies. 

Thi s data implied considering cluster program acti vities as the regular activities of colleges 

and schoo ls ( i. e. as fOl'm al part of teaching learning process, teachers' profess iona l development 

01' the school s and colleges); it ca ll for its own budget. This, in turn , contributes expanding and 

sustaining success ful partnership. 
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vi . Strengt hening s haring experience program and school networki ng 

II was be lieved thai the partnershi p spectru m extends to enhance the exchange and sharing of 

experience between and among col leges and schools staffs. Helpi ng and lea rning from each other 

Jschool s and teachers] is pa ramo unt significant for teachers' prof'essional development. 

There are various va luab le ex peri ences that surrounding schoo l models need to pool together 

resou rces/e fforts for chang ing schoo ls learning environmen t. This working together for mu tual 

suppor! and exchange could promote networking between schools and teachers. Hence, the 

vel1lurc of partnership needs to strengthen thi s. 

vii . T hinkin g the horizo n of partnership 

Fie ld data continue to urge fo r rethink ing the partnership arena to enhance its scope of 

ill1provell1ent efforts for more benefit s, and for all participants. Partnership need to have critical 

role in developing profess ionalisll1 , changing the picture of schoo ls toward fo rging suitable 

leaching learning process. In response to this, extend ing the partnership, opening exemplary 

ll10de l practice of research and innovation, cOll1 mitll1ent were recogni zed as vital cO ll1ponents to 

achievi ng effective partnership. 
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CHAPTER SIX 

6. Summary, Conclusions and Recommendations 

6.1. Summary 

Thi s slUd y was directed towards understand ing the nalUre and purpose, cha ll enges and impact 

of worki ng TEls/primary cluster schoo ls partnership with the intent ion of seeking context based 

ways/means in nurturing and sustaining the partnership. To this end, accentuating radical 

implication s for the practice of TE ls-schoo l partnersh ips so as to yield/emulate its potent ial 

benefi ts and ou tcomes in the journey the quest for quality of educat ion improvements was 

cons idered by the stud y. 

More specifically, the study took a close look at answering the follo wing basic questions: 

I. To what ex tent do TEl s and cluster school partnership estab li shment so far accomplished 

their pu rposes? 

2. How we ll TE ls/ciuster school partnerships have pertinent trickledown impacts on teaching 

class room practice, teachers' professional development, co llaboration and collegial ity 

learning env ironment? 

3. What are the perception s and attitudes of teachers towards the partnership between TEls 

and cl uster school? 

4. What are /we re the practices and problems, pitfall s and potentials of the partnersh ip between TEls 

and cluster schools? 

5. What could/s hould be done to engender the enduring natu re of working partnersh ip of the TEls ­

cluster schools? 

In order to adeq uately add ress the basic questions and purposes of the stud y, both facts and 

local perspec ti ves were col lected through the combination of quantitati ve and qualitat ive 

approach - 111 i.\~d research design. 

The slUd y was conducted in Tigray Region including the two College of Teachers' Education 

(AACTE and ACTE) with their surrounding elementary cluster schools linkage: CTE/K-8 cluster 

schools partnership. Together CTE-school links of the region extends over II Woredas consists 

of 180 primary cluste r schools and school satellites. The co ll eges/schoo ls linkage comprises total 

2806 school teachers and 132 col lege instructors. Following thi s, 18% of the schools, and 33% 
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and 44% or schoo l and college staffs were se lected respecti vely. Using rando m and non random 

samplin g, the main data source for the study we re Deans of CTEs, co ll eges ' cluster un it 

coordinators and members, school directors, cluster school superviso rs, woreda ed ucation heads, 

co ll ege instructors, school teachers, and Council students. Consequently, relevant primary data 

sources were co ll ected using instruments such as Questionnaire, in-depth interview (unstructured) 

and observation. Besides, documents related to the program were u3ed as the secondary data 

sources. 

Accordi ngly, the data gathered through questionnaire, was analyzed quantitatively through 

techniques such as descr ipti ve and inferential stati stics using SPSS version 17 .0. Thi s helped to 

di splay descript ive status of linkage eva luation, impact, chal lenges, the nature of the training and 

support provision of the I inkage between TEl s and schoo l cluster. On the other hand , qualitative 

data co ll ected thorough interview. observat ion and open ended questions of questionnaire were 

coded. catego rized. anal yzed , and with the reduction of data and finall y, thematic anal ys is was 

prod uced. 

Finally, the sub reports of anal ys is of the quantitative and qualitati ve data were mixed 

together look ing quan titati ve and qualitative findin gs. Thoroughl y, the mi xed data analys is 

unfolded several crucia l find ings related to extent how partnerships accomplish their purposes, 

the impact on professional deve lopment, attitude of teachers towards partnership, cha ll enges, 

opportun it ies and pit fa ll s of the partnership, and ways of enduring the partnership . Summary of 

these major research findin gs results are presented under. 

I. The stud y findin gs revea led that the status accomplishments of the school/co ll ege linkage 

we re dec lin ing in its vital act ivities to be carried out from planning to implementation, and 

monitoring and eva luation . Hence, it was implied that the partnership includes most 

interesting ideas at planning and description stage . With in the work of partnership, it was 

l(lLllld that train ings and materi al supports provisions outweigh the socia l e lements process 

and inbuilt capacity of staffs. Thi s feature spoke eloquent ly that the pa rtnership status 

accomp li shm ents of the predeterm ined goa ls are instead not meaningfull y strong and 

effective. 

I 

J 
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2. The partnership has created tremendous opportunities m establishing pedagogical 

re so urces and model classes in the schools which did not previously exist. Further to this, 

the partnership plays a great role in extending the understanding of teacher collection of 

ski ll s and knowledge such as active learn ing strateg ies, continuous assessment, and use of 

teaching resources, classroom management, and instructional planning. Perhaps, to some 

ex tent thi s was facilitating the teachers ' day to day class room activities . The linkage has 

apt continuous professional development of the teachers through creating better 

understanding and documentation portfolios. The college/school partnership particularly 

wields potent initiatives on classroom teachers to conduct action research which raise the 

concern that teachers address their problems by themselves. This was also heightened 

through the establishments of action research cl uster school conference where pool of 

experience of different schools and class room realities were drawn into learning. 

However, these impacts were associates inextricably difficulties to put into practice. Most 

of these partnership impacts on teaching classroom practice, teachers professional 

de ve lopment , and collaboration and collegiality learning found at infancy stage with little 

desired ·tr ickledown impacts' of the potential advantages of partnership. 

3. The research findings di sclosed that the current partnership nature spoke little of effective 

co llaborative at mospheres, whe re shared responsibilities of all stakeholders' were minimal 

and blurred. At large, the school teachers and academics [as true colleagues] were not yet 

immersed in the authentic work ing partnership atmosphere which largely reflected in the 

presence of s lim col laboration and collegiality learning environment, and reciprocal 

professional development opportunities. Thus , the reciprocity of partnersh ip did not 

strongl y support active, comprehensive interactions and modest opportunities just simply 

not beyond trainings and support provisions. 

4. The research findings under scared that the partnership promise in engendering a powerful 

way of effecting positive changes in schools and teacher education inst itutes was 

appearing neither pursues far reaching vision nor enacted exclusively inst itutional for its 

long term impact. Above all, the schoo l/college partnership has not moved far apart from 

breaking dow n such the prevailing traditional relations so as to reflect genuine 

co llaboration sp irits. 
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5. The research fi ndings uncovered that the dearth of documentation and comprehensive 

impact research, loose ly monitoring and evaluation system, lack of budget, lack of 

de lineated responsibi lit ies and invo lvement of stakeholders constitu te as multitudes real 

challen ges which in retu rn precl ude it fro m creati ng consensus and shared language to 

ha ve in the partnership . PUlling these together, increases the pressure for enduring positive 

outcomes or the partn ership in more meaningful and susta inab le manners. 

6. Implicitly or exp lic itl y, research findings lean to regard schoo l based workshop trainings 

we re actuall y the mainstay and ways of sharing experience and learning under the linkage 

between the two inst itutions. The natu re of tra inings and support provi sion in the linkage 

was found with high re levancy of contents and conducted with helpful fac il itation process. 

Large ly, it was del ive red in the base of school rea lit ies and teachers needs. However, the 

bul kiness of wo rkshop trainings had not close ti ed with breading pract ica l contributions to 

the classroom practice. Cruciall y, the trainings nature (cascade model), whi ch the linkage 

is worki ng, deemed less likely to impact on teachers ' life long learning, change in 

teachers' thinking and the ir practice. 

7. Thi s stud y results importantl y unfold many context based strategies for nurturing and 

susta ining the nature of the partne rship . Seeking regular budgets, structural organi zat ional 

su pport. strengthening shar ing ex per iences and networking, monitoring and evaluat ion 

system s, reward and recognit ions, developing common planning, considering a 

pa rtnership extension we re envisaged in thriving with the ex isting venture of 

schools/co lleges partnership , and indeed, takes it fo rward. 
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6.2. Conclusions 

Vast array of research on profess ional partnership has adherent ly advocated it as natural 

ve hic:e for teacher education reform as whole. In wider thinking, partnership firm ly estab li shes 

col labo rat ive atmosphere whi ch contributes bringing the K-1 2 schools and IH Es as complement 

to each another into dynam ic whole which in return promotes the nexus quality of teaching 

learn ing. profess ional de velopment. and resea rch, practice and theory integrat ion. Consequently, 

partnership is neither peripheral nor an asymptote to the quest for quality of education 

improvements. The cent ral goa ls of partnership inev itably intersects with professionalizing 

teaching. school im provemen t efforts, teachers lea rnin g and professional deve lopment, 

cu rricu lum development. and bridging the gap between theory and practice, and ultimately, 

im[lro ving students learning quality. In brief, it takes s imultaneous renewal of both school and 

uni versit y/college. It appears cognizant of such condi tio ns, MoE ca ll for TEls and schools to 

work co ll aborati ve ly on the issues of curriculum development, research, supervision built-in 

monitoring, teaching resou rces and profess ional developments. 

The teacher education institutes and cluster schools links under the study ev idenced that the 

partnership had evolv ing progress in teachers' repertoire ski lls and knowledge, and initiat ing 

conducting action re search. Inside the wo rk of partnership, TE ls has served as br idge to 

comm unicate I"undamental educat ion agenda of the country to schools. Albeit, the underl yi ng the 

man y lilces of wo rk ing partnership were limited and latent. The model which outlined in 

TEls/cluster school linkage perhaps as the reciprocal opportun it ies for both institutions was 

meage rl y conced ing its tri ckl edown effects. Particularl y speak ing, mutua lity characterist ics, 

co ll aborat ive resea rch. building soc ial e lements and learn ing commun ities and in vas ive 

relation ships lV ithin the co ll ege/schoo l partnership have found wai ting for becomi ng strong and 

high . 

These weightin g evidences. warrants to conclude that TEl-school cluster partnership ex ist 

onl y in very limited ways than potent iall y it cou ld serve as fundamentu l vehic le the quest quality 

educat ion , holistica lly. To thi s effect, the relati onship bond between the schoo l and co ll eges was 

not strong enough rather rhetoric which it yearn for the rea lity. For the most part, the present 

co ll eges/schools partnership places limited scope of instit utional efforts to bring people together 
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and break down the traditional relationship as essential threshold to an extended new territory of 

genuin e pa rtnership . 

In essence, the profess ional partnership as potent ial nexus for m:ltuality and reciprocity of 

teachers learning and profess ional development opportunities, co ll eg ial relationships, 

collaborative inquiry and research, and for creat ing better class room teaching pract ice5 and 

lea rning environments, propel to necess ities of restructuring and reculturing our partnership as 

modest program perhaps should be sought. At thi s key juncture, thi s stimulus for [re]thinking 

Tle ls/cl uster school partnership to emulate its potentially enduring impacts on the quest for 

quality or education improvements, and indeed, for making a differen ce. 
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6.3. Recommendations 

TE ls and c luster schoo ls partnership pitfalls fo und in long term impact of profess ional teacher 

learning and deve lopment. co llegiality culture , mutuality opportuniti es; seeks to create a 

re fl ec ti ve space of interruption of ways work ing and relationship where the ex isting partnerships 

need to ex tend and develop va luing and revaluing to pursue the potential s. Moreover, find ings of 

research insight important implications fo r practice towards br inging profess ional educational 

pa rtnership between teacher education institutes and schools for viable contribution on the quest 

lo r qua lity of ~ducation . Relied heav il y on the findings, thus, the follo wi ng practical and plausible 

recommendations were sought ; 

I. Focus on Research and well documentation work of partnership 

Research and documentations wo rks of partnership greatl y faci litates in order to understand 

and improve the nature partnershi p program. Moreover, it helps all pa rtners to have 

comm on/shared language addressi ng their perspecti ves, gaps and improvements of the 

partnership practice whi ch could also serves as avenue for creat ing strong and ingrained 

prolcss ional partnership. To thi s effect, research by internal , external researchers and/or both, and 

basica ll y orga ni zed bodies of composed of partners to look after the running program and 

document ing works of partnership should be establ ish and encouraged. This research and 

documentati on could offers what the program achieves and fail s with the intent ion of facilitating 

better future planning. 

2. Estab li sh ment of structura l organizational suppo rt for ownership and accountability 

Wo reda and zone, largely at REB need to have special office with explicit ly defi ned strategic 

plans, ro les, and respons ibilities and po li cies on what and how the profess ional partnership work 

facilitates essential coalition bu ilding between the institutions. Such forma l, extended and joint 

st ructu res enab le lo r the del ivery of the intended outcomes and for the ongo ing eva lu at ion of the 

part nership arrangements and for their further deve lopment. At the same time, it promotes a 

continuity partnership and complementa ry role structure with accountability and ownership . 
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These wou ld also faci litate adequate budget allocation and resources. Moreover, it important that 

school s and co ll eges need to support fund rai sing campaigns to supplement the program . 

3. Fostering authentic sense of co llabo ration and co llegia li ty learning for new professional 

development opportunities via partnership 

In mo re wider and modern sense, the partnership has to cultivate the cultures of working 

c lose ly together in promoting its ach ievements. Hence, chan ges compe ll ing the need beyond 

trainin gs workshop towards looking different opportunities for research(collaborative research), 

reflection , professiona l commun icat ion/dialogue in order to underpin teachers ' netwo rk learning, 

transfo rm ation of pract ices, re lationsh ip and expectations (ro les) for gen uine worki ng partnership . 

This effect. TE ls/school partn ership need to open up op portun ities for peer observat ion and 

lea rning, school vis it and supervision, seminars and symposium , subject area mini conferences 

presentation. acco mmodat ing fo rums, partnership research confe rence, the establi shment of 

different ge nera l and subject based profess iona l associations and teams (composed of all 

partners). 

4. Pa rtners hip as legitimate work and responsibility of teaching profess ion 

Education partnership so ught significant influence in teacher education system. Trul y 

speaki ng. professiona l partnersh ip and teaching learning are representing the two faces of the 

same coin. Pa rtnersh ip is all about teach ing, learn ing and researching co ll aborat ively for the 

renewa l of teacher education. The teacher educators ' engagement in partnership would increases 

practices for new and enri ched professional re lat ions and develoiJment among themse lves. 

Therefore, teachers need to work c lose ly togethe r w ith the schoo ls with consideration of work 

load. merit. educationa l/scholar opportuniti es, incenti ves and recognitions. Extendi ng th is, solid 

allentio ns shou ld be pa id to forma ll y recogn ize the activ ities of partnersh ip as the part of the 

regu lar wo rks of teachers. 
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5. Increasin g the involvement of teachers in the work of partnership: Communication and trust 

bui ld ing 

The invo lvement of the key stakeholders in the discuss ion of planning and development of the 

part nership is wo rth y to sustain partnership . It is, therefore, imperative that partnership activities 

are establi shed through explicit di scussion of ex pectations and collaborati ve processes. 

In essence. teac hers endeavo rs are a core for essenti al the partnership program's cont inued 

operation. To th is effect, it is substa ntia l vi tal to establ ish common ground fo rm on what and how 

the staffs get thei r joi nt effo rts. Hence, there should fo rmal orientation, communication, report of 

activiti es the pa rtnership program. Thi s all ows fo r communication, develop trust and common 

sense of purpose which in return raise commitment to implementing and promoting the 

partnersh i p. 

6. Open ing the enabl ing environment of exemplary model practice 

TE l has to make the ir instructors exemplary and modeling se lf reflecti ve pract ice and research 

wi th co ll aborating schoo l teachers so as to strengthen their professional development 

s imul taneo usly. Considering school teachers as equal partners in the agenda teacher training 

programs. colleges need to create shari ng and exchange practi ce visit and regul ar supervision to 

bu il d schoo l improvement needs between and among cluster schoo l. Pertai ning to thi s, the 

cluster ing school program. teachers netwo rkin g have the most powerful message to emerge to the 

goa ls of working partnershi p. 

Partnership future direction and priorities 

These recommendations attempt to enable TEls/School partnerships to open expanded new 

opportuniti es of teachers ' pro fess ional deve lopment, potentia l to break down iso lation and 

deve lop learning commun iti es, to define ro les and function s of stakeholders to take priority in 

instilllt ional izing genuine partnership. Thi s calls for convened and robust efforts to culti vate and 

endu ring pa rtnershi p for its long term impact. The sooner the process we begin , the sooner or later 

we wi II have good teacher educators, schools and co lleges, ultimately. To th is end , the partnership 

wo uld have powerful nexus for teacher learn ing and pro fess ional development, teaching and 

learning quality, and resea rch cul ture and co ll eg iality environment. In do ing so, TEls and cluster 

schoo ls pa rtnershi p crucia ll y offers promis ing journey for the quest quality of education in light 
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orthe desired direction of ed ucati onal poli cy of the country. To this effect, the venture of schools­

teacher educa tion institutes partnership remains serv ing as citadel wall fo r simultaneous renewal 

of schoo ls and colleges with cond ucive learning environments for learners and staffs in the quest 

for quality of education. 

Considerations for Future Research Agendas 

Consideri ng the comp lex nature of educati on partnership , yet, there is still a need for more 

and wide resea rch to be do ne in thi s pa rtnerships area. Consequentl y, the study appears 

se rendipi tous insights and direct future research. 

i. Today. the TEl s/school partnership includes some schoo ls where majority of the schools of the 

region are not in th is pr iv il ege. How this partnership is, thus, working on changi ng schools, 

111l prov lng qua li ty of educati on ent irely, and rea liz ing equity resources. Of course, there are 

intenti ons to ex pand thi s partnership experiences. Hence, learning in making our partnership 

broader and deeper (with exist ing teacher education institutions and staffs) and taking close look 

to the poten ti al cha ll enge and prospect is fund amenta ll y essentia l. 

ii. The partnership between TE ls and cluster schoo ls impacts in connect ion with the school 

improvemen t effo rts, K-1 2 students learnin g, pre-service, mento rs; clearl y more research is 

needed in this area. 

iii. How the roles and in vo lvements stakeholders and leadership qual iti es do contribute fo r 

promoting effective partnership? 

iv. The comparisons schoo l clusters settings before and after the intervention of the partnership 

and lor. no ne/cluster school partnership across d ifferent factors under the potential advantage of 

pa rtnershi p cou ld prov ide better understandings of the outcomes of the existing partnership. 

v. Comprehensive eva luation research on TE ls/schoo ls partnershi p in re lation qua lity indicators 

partnership such dec isions making process, common goa ls and benefit s, degree of institutionali ze, 

rec iproc it y opportuniti es, research partnership, the effi ciency, accounta bility of partnershi p could 

be potential conce rn of further research. 

For more general questi ons and issues of suggestions fo r future research, look at the review 

literature part of thi s study (p.43). 
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School of G raduate Studies 

Institnte of Education Research 

Pur posc: The s tud y is a imed at in vestigati ng what kin ds of im pact of pa rtn ershi p between T Els and 

c luster schools has on school teachers and college instructo rs, and what types of pract ices and prob lems, 

pitll:tlls and po tentia ls ex ist. Thus. imp licatio n fo r beller and effecti ve pract ice o f strengthening the inter­

links could be so ught. Therefo re, cons idering the in fo rmati on you provide w ill be used mere ly for thi s 

researc h purpose, yo u a re k in dly req uested to parti c ipate in filling the quest ionnaire honestl y and 

responsibl y. 

Thanks in advance for yo ur s incere 

Help and Co ll aborat io n 

Ge neral in s trn ctiou : throngh this questionnaire th e concepts Teacher Education Institute (TEI)­

school: partnership , linkage, collaboration are used inter changeably to convey the experience of 

co ll ege or teacher education and school relationship. 

Nil : TE l a bbrev iatio n s tands 1'01' Teachers Education Institute i.e. College of Teacher Education 

Back g ro und info rma t ion 

Sex : M/ F 

Years of teaching experience:D 1-5 yearsD 6- 10 yea rsD I 1-1 5yearsD above 15 

Departmen t/speci a I izati on _______ _ _ _ _ 

Ili gher Diploma Program (HD P) status:D already I am certi fiedD currentl y enro ll ed 0 not yet 
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o 

o 

o 

Part I. Status evaluation of the linkage 

Instru ction: T his ques tionnaire gea rs towa rd s assess in g the status of the TEl s-schoolnex us 

accomplishment in accordance with the purpose that the li nkage estab lished . Here under the continuum 

op ti on of the sca le corresponding to the items is presented. 

Please, put mark (-J) on the opt io n that you think it wo uld represent yo ur eva luatio n status aga inst the 

raised statement. 

The nnmbe rs in the box represents: 

Stro ngly Ag ree =5, Ag ree (Ag) =4, Un decided (UD) =3, Disagree (DA) =2, Strongly Disagree (SDA) 

= J 

No Statements Ratings 

5 4 3 2 1 

I The TEl-schoo l partnership is respons ibl y organi zed. 

2 The TEl-school partnership Mainta ins close comm unicat ion and contact. 

0 The TE l-school Link 's Mon itor and control system is loose ly stru ctured . ~ 

4 Mu ltiplier effects Idi sseminat ions within the linkage are low. 

S The TEl-school partnership lacks cont inuity and susta inab ili ty. 

6 The I inkage is Conducted and pract iced on participatory and retl ect ive 
manner. 

7 The TE l-school relationship is stron g. 

S The linkage encourages large num ber of teachers' in vo lvement. 

9 The TEl -school partne rship in vo lves the stake holders activel y. 

10 The TE l-school li nks runs its act ivities according to the program. 

II The TEl-school re lat ionsh ip has establi shed clear goals and benetits. 

12 The TEl-school linkage addresses immed iate remedies when eve r 
problems ari se 

13 The effectiveness of linkage's accomplishment in relati on to its 
predetermined purpose is we ll done. 

14 Our linkage is too unmanagea ble to exercises its practica l benefits. 

15 The li nkage emphas is much on materia ls and fac ili ties provis ion than in-
built capac iti es and soc ia l elements. 

16 The TEl-school identifies tasks to be performed in advance. 

2 



o 

o 

o 

L 

17. Generall y, how do yo u eval uate th e TEl/school partnershi p tas ks/acti viti es accompli shment? 

Please, sup pOI'! your ideas with concrete examples 

18. What do you ex perience th e most strength/positive and weak/negative s ides o f work ing with 

TEl/schoo l pa rtnership? 

Pos iti ve : 

Negat ive: _ ______ _______________ _________ _ 

Part-II. Effects and ben efits of the TEls-schoollinl<age frol11 the users' perspective 

Pl ease , put mark ( .J) on the opti on of degree of co ntribution that you think it would represent your 

schoo l- college links. 

The num bers in the box represents: 

Vcry high=5, High=4, Moderate=3, Low=2, Very low=1 

No 
Statement 

!latin s 

5 4 3 2 I 

Teaching class room practice 

I TEl-schoo l links on impl'Oving teachers' competency 

2 TE l-school lin k' s contributi on on th e improvement of teacher 's methods 
a r the leach i ng 

" TE l-school link encourages teachers implementation of continuous 0 

assessmen t 
4 TEl-schoo l link fac i I itati on of deve loping practi cal lesson plan 

i nstrucl iona I 
5 TE l-school link inc reases teache rs' skill s of class room management 

6 TE l-schoo l lin k foste rs teachers use of available teachin g materi als and 
resources 
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