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ABSTRACT 

The purpose of this study is primarily to find out the gap bet\;een 

the actual r eading abili ty and whut is expected of the Bahir Dar Teachers' 

College freshman s tudents in their subj ect area t ext books. Its 

secondary purpose is to investigate whether a significant difference 

exists between and among the groups of t he sampl e population due to some 

variables . 

In order to accomplish this goal , eleven degree and sevent een 

diploma English students, sixteen degree and thirty-four diploma 

Geography students totalling seventy- eight werc taken as it sample 

population r epresenting the social science fres hman students. 

Six passages from English for New Ethiopia series were taken for 

both department students and three passages related t o their fie ld 

of studies for each department st udents were cposen based on t he 

instructions r ecommended by Fry; s (1968) formu l a (graph). Cloze and 

comprehension tests were se t and administered to the sample population 

and the necessa~y statistical data were obtained us ing a computer. 

Bes ides, cloze and comprehension error ana lyses of the s tudent ,' 

responses were done. ~~il e the result of tho cloze analys i s indicat es 

tha t the students l ack an adequate knowledge of the English grammar 

and sufficent vocabulary stock, t he analysis of the comprehension 

ques tion r esponses show that they ar e deficient in t he higher 

comprehension skills. 

Apart from the cloze and comprehension tests, a questionnaire 

was administered to see whether di fferences exi s t between the groups 

due to the variabl es s t ated in the questionnaire. The r esult, 



however , indicates no 5i~nificant differenc<: amon" t he rrouns exc'Opt for 

two cases. 

In peneral , the result of t~e study reveals that the ~ctual r eading 

abili ty of the two dep:lrtl'HJnt students enables theP1 t o read t ext books 

of grade four dHf iculty levels with tl'.€ h€lp of it teacher. This 

implies that the students' r eadinr ability is far l'elo\'l the expected 

standard and the problem is acute. 

The researcher hopes tha t the concerned autho~ities s~ould do 

somethinp. in order t o solve the nroblcm. 
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CHJ\P7FR I 

INTRODUCTION 

1.1 THE STATEHFNT ("IF THE PROBLEM 

English is the medium of instruction at the secondary and terti~ry 

levels in all Ethio;:lian school s. This means that studptns need to dove l ap 

Engli sh l anguage skills in or der to cone \'lith the difficulties they ~'ace 

in their academic lives, esneciall v r eRarding reacin!!, because r eading 

proficiency is the royal road to knowledge . It is essent ial to succes s 

in all aClldemic subjects. There 'Ire no aC:',deroic sul-iects that do not 

involve r eading. Read ing , t!lCrcfor e, constitutes much of the students' 

Nork at college. They,for eX3JlIp le, r e'ln to do assirnments, to pass tests 

and examin'lt ions , to write tnr m pllpers for senir.ars :md to "Iri te theses 

for the fulfilment of t heir studiC's. Efficient readin!! is, there"ore, 

an instrument wi thout which success in coll8i?'" ~·tudies is no t feasibl e. 

Eut the question which often arises is "How far are the freshman students 

in Addi s Ababa Univer sity (A. A. U) and other col l epes equinned with reading 

ski ll s in order to face the demand put on them throufh t heir subject srea 

t est books?" 

Quite a lot of university lecturers complain that t he linpuistic 

abilities of the Freshman students in gener'll and their rcadi.n!! abilities 

in particul ar ar e disturbing l y l ow. It i.s not (lif"icul t to see that 

many freshman s tudents are not ab l e to cope wit!" t heir academi c 

requirements . 

Since reading profici ency is vi t!il for 'lcadel'1ic success o.nd since 

the reading pr oficiency of Fres~~an students appear to be low, it is 

essential to investignte the problem and to sUPf""st ways of solving it. 

The purpose of this study is, therefore , to try to answer the following 

quest ions : 



1. Do the Bnhir Dar Teachers I rollCfC* ( llDTr) FrE'shmfln Students 

understand their text rooks ? 

2. To what extent do they differ among the~selvos ? 

3 . If there is poor readin~ ability, what arc the causes of their 

weaknesses in readinf! ahlitv ? 

1.2 The Importance of the study 

Reading proficiency is vi tal in students ' academic life. n,,,rofore, 

students must be proficient in r eading . Failure in thi s .,i11 ohviously 

resul t in poor acadenic s tandard s. The c'mses of the nroblern therefore 

need to be studied and solutions found . Such a study is of great il~pcrtance 

in this regard and in designinp: syllabuses, in alerting teachers, librarinns) 

t eacher training institutes and other peou le concerned. 

1.3 Limit::ltion o. the study 

The use of a criterion set for ne.tivc sI' Gakcrs of English (see Tablo 

II review of literature) in the absence 0-" ~ criterion "or L2 speaKers 

when determining students ' reading ability and the employment of t eacher 

made tests can have some effects on th" r esul.ts . However, the 

r esearcher believes that this c'mnot brin". n si pni fic ::mt change on the 

resul ts . 

1.4 Defini tion of terrns 

Acceptable word I!ethod: onc of the techDiques of scorinj' clozc tests 

where all sem?ntically ,md syntactical!. y correct answers ar c 

accepted as correct. 

Exact word method: A sYstem of correctinr cloth tests wher e only th') 

restor3.iion of n word used by the author in accepted. .:\5 corr ':!ct. 

* Bahir Dar teachers; colle~e is onc of the r.ol 1cj'es under the 

Addis Ababa University 
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Subject ' refers t o the samnle nopulation 

Readability : Comnrehens ibility 

Reading The abil ity t o extract infoI111'ltion from a i' iven text 

as efficientl y as ~ossible 

1 . 5 Abbr evations and symbo l s 

1.5.1 Abbr evations 

n = number of observations 

r = coeff i ci ent of correlati cl' 

C.N = Code Number 

I\ .A. U = Addis Ababa University 

BOTC = Bahir Dar Teachers' CoHere 

MCQ = lrultip l e choice question 

S.D = Standard diviation. 

1.5 .2 Symbol s 

sUfl'J1lation sign 

Xl = mean of cloze 

X2 = mean of com~rehehensicn 

Ll = First LanRuare 

L2 "- ~econd Langwlf'8 

nl = nun-ter of overvation for cloze 

'" -: " 11 ccnnrehsion 

t = t-value ca lcul ated 



CHAPTER II 

REVIEW OF RELATEI' LITE!lATURE 

In this chapter , a brief theoretical overview of the availahle works on 

reading, readahility formulae, readabil ity graphs, cloze, and comnrehension 

questions is presented. 

2. 1 ~!orl~ on Re~dinE 

The scientific s tudy of reading: began by scholars i n Europe in the 

middle of the nineteenth century (Smith,l96S) and spread to the other parts 

of the world , especially to the United States of America . The stress at that 

time was then on oral readin~. Oral reading dominated the school curriculum 

up to the 1960's partly because it was supported bv the lin.vuistic th00ries 

of Bloomfield and Fries which r.dvoca.t~d that " Lanpuage was sFeech, not 

writing; a language was a set 0" hahits a (sandra. Si lbestrein, 1987). The 

development of reading ability ' was thought to be mechanical, i . e . , once 

the students have mastered the oral speech , they will have also mastered 

readine because writing \Vas thoup.ht to be speech written down. 

In tile 60's and 70's, hOHever, as for0il!n s tudents started coming into 

the United States, it was proved that t'le theory could no more solve the 

problem of advanced foreign students I, ho needed an efficient reading skill 

in order to cope with the deman:l put upon thea in their subject area text 

books. This and the new insight gR.i.ned f rom psycholopy and lin~uistics 

(termed psycholinguistics) r.!ade the shift of i:'Jportance to silent r e'lding 

(fror.! oral reading) . Except for the special !,ur)'oses it serves on its 0\v11 

(for school teachers, radio broadcasters, etc.), oral readinp: is no more given 

the place it used to occupy. 
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Much of the work done today belongs to the sphere of silent reading . 

In respect to this topic, Broughton at al (1980) write" It is a common 

experience that the greatest amount of reading that is done in the world 

is silent reading" and because of the important role it plays in contast 

with oral reading it has come to mean what these writers further state 

"silent reading is perhaps the nearest approach t o the essence of reading." 

TI1US the concept of reading under silent reading is see not as 

something mechanical but as an active pr ocess in which 

the reader is actively engaged in striving to 

reconstruct the author's message. He or she particip3.tes 

in an internal dialogue in which hypotheses are 

formed, predications made, doubts expr0ssed, 

uncertainities subsquently clarrified, new 

inf~rmation grafted on to old, old views modified 

by new etc. (William Ray, 1986). 

r econgnizing that reading is a process, Mar ison D. Jenkinson (1978) 

classifies reading into three stages, namely, constructing, interpreting, 

and evaluating meanin~. Each of the three stages have their respective 

skills that an efficient reader has to develop in order to be successful in 

what he reads. 

The most important skill~ needed to construct, interprete, and 

evaluate meaning are listed by John Munby in Gre llet (1981) ; Ellis R. and 

B. Tomilson (1986) " Ways of Teaching" by Jenkinson in Champman John L. 

and Pam Czeriewska (1978). 

Elis R. and B Tomilson (1986) for example li s t the skills as follows: 

1. Understanding 

a. The skill of understandir.g the meaning of lexical items, i.e., 

denotat ive and connotative meaninl's 
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b. Understanding grammatical meanings (structural meanings): 

1) basic sentence structure of statements and questions. 

ii) concepts of reason, result , contrast and condition etc., 

as signalled by subordinators and coordinators . 

iii) connectors like' on the other hand , ' 'moreover .' 

iv) structural devices which enable t o refer back to some previously 

mentioned items (e. g . the pronoun ff
). 

2. Reasoning skills 

Understanding the reasoning, sequence of lc>gic that unite sentences 

in order to deduce additional meaning f rom what is stated in the t ext; 
~ 

they are vital in guessing the meaning of the te~t as a whole . 

3. Selection skills. 

Selection skills enable the reader t o perce ive the internal org2.ni zation 

of a text (i . 3, tho introduction, devdopment and conclusion i n the 

t ext, or distinguishing between what i s '1 main point, a subsidar y 

point and example . 

4. Evaluating skills 

Cons idering the idea and information of the writer critically and to be 

able to relate this to one ' s own experience. 1be reader must also 

agree or disagr ee with the writer 's opinions. Evaluating skill s ~150 

include evaluating the wrIter's language: Considering whether the 

vocabulary, structure, and style is appropriate to the purpose. 

Besides defining reading as an active process, some writers quoting 

Goodman (1970) define it as a psycholingustic guessing game (Celce-Murcia , 

1970). 1be implication of this as inter preted by Silbestrein (1987) is 
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1. Reading is an active process in which the reader forms preliminary 

expectations about the material and then selects the fewest most 

productive cues necessary to confirm or r eject those expectations. 

This is a sampling process in which the reader employs his knowledge 

of vocabulary , syntax , discourse, and the world. 

2. Reading must be viewed as a two-fold phenomenon involving process 

(comprehending) and product (comprehension). 

3. Reading involves an interaction between thought and language. The 

reader brings to the task a formidabl e array of information and ideas, 

at titudes , and be liefs . This knowl edge coupled with the ability t o 

make linguistic predictions determine the expectation the reader will 

develop while reading. 

Thus , summarizing, what reading is, VlO can only say that reading is the 

sharing of experience between the writer and the reader (Nuttal , 1982). 

This sharing of experience presupposes that the reader and the writer 

share the same language abilities as well as field of experience, i.e., 

intellectual knowledge, attitudes , beliefs, etc. Unless these 

preconditions are fulfilled the result is no doubt failure in 

understanding as it is mostly the case 11i th FL students. In addition, 

E1is R. and B Tomlison (1986) give other reasons for failure in 

r eading. These are: 

1. Lack of familiarity with certain ty.p0S of I;ri ting. 

2. Misreading the written words (e.g. the complaints were not 

satisfied for complainants) 

3. Giving wrong meaning to lexical items in a text (e.g. same and 

similar) 
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4. Misunderstanding structural meaning ( 0.p . modif"ying str uctures , 

subordinate and coordinate, sentence adjencts - function of words 

like "possibly"', "almost" , etc. , s llipsis , llnauhora, and cataphora­

r eferine back or fon,ard . 

5, Inability t o appr eciate the or ganization of a text. 

6 . Inability to relate ideas t o the text, j. e , whether ideas functir)J1 

additional y, contrasting or as a reason. 

7. Lack of fami liarity with cultul·al context of the text. 

8. Inability t o grasp the intellectua l context of the text: In thi s 

regard both Ellis Rand B. Tomlison (1~86) and Sil~estrein (1987) 

have similar vim,s . Silbestrein writes, " Wi thout requisite 

technical knoIYled['e it is impossible to comnrehend even simplified 

texts in a field completely different from one' s own . " 

9. Inability to appreciate indir~ct meaninr (irvny,satire , f"i gurat~ve 

language that enable to say one thing but t o ,mnly something 

different , 
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2. 2 Works on Readability 

2.2.1 Readability Formulae 

Works on r eadabil ity started in 1924 by Washbrune and his associates 

who were making an experiment to rate the level of children's liter ature 

(Hildreth: 1985). This work later developed into the first readability 

formula known as the Washbrune-Vogel formula. After several revis ions 

and alterations, (the original work included a number of different w8rds 

per one thousand word passage, number of preposi tions in the same passage, 

and number of simple sentences in seventy five sample sentences) . TI,e 

formula was later made to include only three elements- (1) nlli~ber of different 

words (2) number of different uncommon words and (3) number of simple 

sentences (Gilliland: 1975). 

Since this pioneering effort, many other experts have devised formul ae 

based on two common factors (a) vocabulary load which is used to predict 

the number of infrequent words, the number of difficult and polysyllabic 

words (e.g. words with affixes) most of th"m making use of standard word 

frequency lis t such as Thorandike Teachers' Word Book or Word list 

derived from them. 

Concerning the number of readability formulae , Gilliland mentions 

as many as thirty-one referring to Klare (1963) . In this study, however, 

only those that are in accordance with what Gilliland mentioned 

above will be discussed, for the writes" not all of them (i.e. 31 form'.!lae) 

have been tested and ·validated systematically and not all have been 

accepted as genuine formulae." 

The ones pr esented below, therefore, ar e those presented by 

Gilliland (1975 ) and others (Ryo : 1982, L.J. Champman and Pam Czerniewska : 

1978) in the light of the above mentioned criteria according to th8 dates 

of their publications: 
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1. Morris and Halverson's (1938) Idea Analysis Technique. 

This formula is based on the se lection of a sample text, key ~lords 

and phrases which convey ideas reflected as content words . These ideas 

are then divided into four c l ass ificat ions : 

Classification I : the simpl es t word l abe l ~ learned early in life common 

to all members of a given culture. 

Classification II : words l earned early in l ife, but are simple l ocalisms 

used by gr oups within the population . 

Classification III: Words referring t o concr e t e ideas, e. g . persons ' and 

place names. 

Classification IV : abstract words referr in G to qualities , states of mind 

and other refer ents which lack the ability of concrete word labl es. 

The authers f ormulated a wide number of rules for analysing t ext s 

by this method, though little information is pr ovided on criteria , va lidi ty 

or applicability. These theoretical short comings, together with problems 

of time consuming administration and basic accessibility have resulted 

in the formul a being little uscd . 

2. Flesh (1948) 

I. Reading Ease Formula. 

The formul a is based on the systematic se l ection of one hundrad wore 

samples from a t ext and determining t he number of words per sentence which 

are represented by WL (word l ength) and SL (sent ence length) respective l y 

in the formul a given below: 

Reading Ease 206.835-0 . 846WL - 1. 01551 SL which would have t o be 

att a ined in order to read the passage. 



II. Human Inter est Formula. This for ClulA. is based on the fo lloNing 

instructions : 

Systematica ll y select one hundr ed word ~amr l es . 

Count the number of personal vords per 101) \"OYc\s ( nN) in t he f ormula. 

Count the num·ber of nersona l sC'ntor:c '? s c'er 10.0 sentences (ps) in t he 

f ormula 

Calculate t he equation: 

Human int 8r'3st ;: 3.635 nw - 0 .3 14 rs 

3. Dale and Chall (1948) 

Instruc t i ons : 

~e l ect 100 wor d s~,",ples t"ro lJgh'1ut tho text (ov0ry t enth n'lgo for b0oks). 

Co",pute the average sccntence lenr:th in ,;ord, (X2) ' 

Com~utc the perc enta~e of w0rds outside Dale l i s t of 

3,000 (Xi or Da l e score). 

Calculate the equation : 

Xc SO = 1579 ' : 1 + 0 . 0496 X2 + 3 , 6365 

",here XcSO is the rcadinp; grade score of ,!!upil who an .. -wer ed cn.8 half 

of a series of test quest .;ions (C) correctly. 

4 Rebert Gunning (1 9S2) ' The cop Jndex ' 

Instructions : 

Se l ect smnp l es of 100 words sYsto?:naticall y. 

DetE'r mine the avera~e sentenc e len}'th: numbey 01' \'lords divided by the 

number of word s divided by the nUClber of sen t ences. 

Determine the average of hard wnrds by c0untinp. the nurohey 0f three 

or more syll abl es (with some exceu t ions). (lbtR i n. the ' For. Index ' 

by totalling these two factors and l1u l t ipIyinr le y four . The 'rog 

Index ' gIves the readinv level required f or under standing tP.c m1tt "rip',l . 



- 12 

s. Spache (1953) [as quoted by G.R. Klare in L. John Chapman and Pan 

Czerniewska (1978) 1 

Grade level = 0.141 Xl + 0.086 X2 + 0.839 

where Xl = average sentence length in "lords 

XO = number of Nords outside the Dale list of 769 words. 
"" 

6) Mc Laugl.l: n (1969) SMOG Grading 

This formula as presented by Ryme (J. 982) is based on the follol<ing 

instructions : 

1. Count ten consecutive sentences near the bevinning of a book , 

ten near the middle and ten near the end. 

2. In the 30 selected sentences, count every word which is three or 

more syllables long. 

3. Estimate the square root of the number of nolysyllabic word s thus 

counted. 

4. Add three to the approximate square root. 

5. The resulting fj g .lre corresponds to an American school grade level. 

Each of the founders of the above formulae confidentially claim that 

his formula can be appHed to any samnle to r ender the exast readability 

level of that text . Some readers, however, do not completely avree with 

the assertions for they say that as much as one cannot dney the imnortance 

of the formulae as to give him an approximate estiMation of the grade l evel 

that he assesses, hll cannot also deny that they are not free of any 

shortcomings. The 5hortcomings make the use of the formulae ei tiler 

undesirable or affect the result adversely. Gilliland (1975) and Rye 

(1982) for example, peint out several of the shortcominrs as follows: 

- Excessive ~wrk time and difficuJ. ties I)f computations ; 

- The effect of variation on sample ; 

- Oversimplification caused by the general use of word and sen e ce 

measure; 
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_ reliability caused by the assumptions that short words are easily 

readable than long words without taking into consideration the 

familiarity of the word and the concept that the word conveys 

(e.g. grandmother vs ran) 

- The impossibility of bringing reader's background knowledge and 

motivation into the context; 

- The impossibility of applying very many of the formulae into the l ower 

level of reading ability; 

- The wrong assumption that the rel ationship between word diffi culty 

and sentence length will rise at every stage to cope with the reading 

difficulty at those stages. 

Inconsistency that may arise due t o time (being outdated) ; 

- place of Publication (e . g. American and British word list differ) 

- The setting of different criter ia for setting grade levels 

and making correlations; 

- The l ack of consistency between t he formulae in estimating grade 

levels (e. g. The Dale-Chall and McLaughlin under estimate texts 

while the Gunning formula is over es timating them). 

Though numerous are the inconsistencies as listed above, this , however , 

does not mean that the formulae have t o be completely given up once and 

for all. What Gilliland (1975) and Rye (1982) intend to remind us is that 

the results obtained are rather approximations than exact and this could 

be corrected by certain existing norms or teachers' experience. 

With this in mind, it is always possible t o make use of anyone of 

the formulae for the purpose one intends t o achieve. 

In the case of the study in this paper t oo , reference has been made 

to studies that have made use of one or the other of these formulae. In 

his study of the reading ability of the HSIU Freshman students James 
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A. Lee (1967) applied Flesch formulG and the Davis Test and found that 

the students were made t o read texts which varied from grade 12 - 16 while 

their actual reading ability level varied from grade 4 - 11. As a final 

conclusion , he stated that the students were forced to r ead what was above 

their ability which resulted in the students ' beine frus trated. Similarly, 

Tsegaye Woldeyesus (1982) conducted a research on the AAU Geography and 

Chemistry Freshman students of that year investigating their reading 

abilities using the 'Fog Index ' and the doze test. The result of his 

study showed the 'Fog Index' of the text b00ks to be 11.5 and 14.2 

respectively. As a conclusion, he stated that the geography students could 

not understand their text books without diagnostic instructions while 

the chemistry students could only do this if they got assistance from 

their instructors. 

Lastly, Tibebe Alemayehu (1987) used the ;Fog Index: and the cloze 

test in his investigation of the proficiency level of the 12th grade students 

of government and mission schoo l s in Addis Ababa and concluded that the 

mission school students were more proficient than that of government 

school students. 

2.2 .2 Works on graphs and readability charts 

Apart from the readability formulae discussed above there are also a 

few readability tables and graphs which can be used for the same purpose. 

The three commonly used readability graphs in this respect as. presented by 

Gilliland (1975) and Fry;s (1968) r eadability graph, Mc Laughlin's (1986) 

readability table and Mugford's (1969) r eadability chart. 

Of these three, Fry's readability graph is the one which is going t o 

be employed in this study and is therefore , worth discussing 



- 15 " 

"Although the grade level designations are for America", Fry (1968) says, 

"this readability graph was first developed for use in Uganda." Although 

this readability chart is by no means free from the shortcomings related 

to a ll readability formulae discussed ear l i er, it is preferred to al l 

of them for the advantage it has when compared t o all the others. 

The following discussion reveals the advanta~cs : 

(I) The results are related to a set of previously prepared tables and 

requires Ii ttle or no calculation. The follo>iing is what Fry (1968) writes 

in connection with this: 

As much as I admire the many works of Edgar 

Dale and J eanine Chall , I confess that I find 

their readability formulae loaded with fussy 

rules, a tedious vocabulary and decimal 

figures carried to the fourth place , a. bi t overly 

precise, when it only yields some scores such as 9-10 grades. 

Besides its simplicity , one can al so say that it is economical with respe 

to space and money. This is what Fry has to say: "The Dale - Chall fo rmula 

takes about eighteen printed page s whil e t he readability graph takes about 

one and one hal f . " 

Referring t o some other formulae, like for example, the SP~ in terms 

of the cost required, he writes thus , "The SRA formula i s r elatively s i mp l e , 

but it requires a plaStic gadget costing' severalJ doll&rs and h&s only 

four difficylty designations." 

(2) Fry's comparison of his f ormul a with Dale - Chall, Flesch's and Botal'f 

readability formul ae pr oduced correl ations of 0.94, 0.96, and 0.78 

respectively (Gilliland , 19 75 ) \~h ich pr oves its high reliability. Fry 

(1968) also believes that his r eadabil ity gr aph has a satisfactory 

validity. In fact , it is believed that the question of validity i n genera. 
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is a very difficult matter with all readabili ty formulae for he says that 

1) in the absence of rigorous standard it is not possible to determine, 

for example, "what fourth grade difficulty is as opposed t o fifth grade 

one." He therefore concludes, "the agreement between publishers and 

educators seems to be loose which is based a little on experience and 

perhaps a little on the test data as to what grade level desi~aticns mean 

(Fry: 1968)." (2) That no two tests issued at different times render the 

same result i.e. grade level (e . g.1957) California and 1965 Standford 

reading tests). Fry says, "in general newer tests are more difficult 

or in other words, a ninth grade student today reads better than a ninth 

grade student of former years." (Fry. 1968). 

The question of validity seems to be a dilemma ; nevertheless, Fry 

does not leave it unresolved. He suggests a partial way out of it by 

recommending the use of relative ranking which means that one has to use 

the formula and another comprehension test on several reading passages 

and see if the formula ranks the passage in the same order as that 

of the reading comprehension test taken by groups of students. Or the 

other alternative according to Fry is comparing one formula with another 

by rank order correlation and see if the formula consistently ranks some 

books hard and others essay. This is exact ly what Fry did with his formula 

before he fully confirmed its validities as indicated in Table I . 
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TABLE I: FRY'S FORMULA (1968) COMPARED WITH OTHER FORMULAE 

Dale- Student 
Book Title Fry SRA Botle Chall Flesch Comprehension 

Light in Forest 2.5 2.5 1.0 1.5 2.5 1.5 

Mice and Hen 2.5 2.5 1.0 3.5 2.5 1.5 

The Pearl 2.5 2.5 2.5 1.5 2.5 3.0 

Shane 2.5 2.5 2.5 3.5 2.5 4.0 

Death be out Proud 6.5 7.0 7.0 6.0 6.0 5.0 

Moon is Dawn 5.0 3.5 4.5 6.0 6.0 6.0 

To kill a Mocking Bird 6.5 5.5 4.5 6.0 6.0 7.0 

Tale of Two cities 8.0 9.0 9.0 10.0 9.0 8.9 

Silas Marner 9.5 9.0 10.0 8.5 8.0 9.0 

Act One 9.5 9.0 7.0 8.5 10. 0 10.0 

Table I from Fry (1986) 

2.3 Works on Cloze Procedure and Cloze Error Analysis 

2.3 .1 Works on Cloze Procedure 

The title c10ze was originallY derived f rom the description of certain 

aspects of perception given by Gestalt pychol orists who say that the human 

mind has the tendency to complete patterns or sequences. James Rye (1982) 

rejects this belief on the ground that "although extremely popular as a 

theoretical model , such a view fails to t ake account of the cognitive 

nature of the cloze task." James Rye (1982) thus describes the cloze 

procedure as a conscious activity requiring a different kind of sampling 

and matching." (Ibid.) 

Wade and Dehirst (1983) in their reviel~ of the cloze procedure as a 

testing device write : 

The cloze procedure measures the ability of a reader 

to use a variety of contextual interrelation ships in completing 

any particular blank. It deals not only with specific 
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Wade and Dehirst thus have a strong confidence in the power of the 

cloze procedure to go beyond the print and measure a pupil's understanding 

of words, facts, and relationships. Gilliland (1975), too, put the same 

idea in a different way when he writes : "A response to a cloze test 

reflects the total language abilities of the reader in particular the way 

in which the reader can respond to cues using his combined primary and 

intermediate and higher reading skillS." 

Based on this Gilliland (1975) defines the cloze procedure as the 

best technique to measure readability for it not only appears to reflect 

readability but also on the ground that the performance of the reader i s 

measured on the sample of the test to be read. 

Regarding what is r equired of a testee in a cloze test and what actually 

is the test , Hubbard, Peter et al (1985) write, " it is a test based on a 

th passage from which every n word has been deleted ... for the reader to 

fill in . " Or in a slightly different manner Rye (1982) writes quoting the 

Bullock report (O.C.S , 1975) : "the use of a piece of writing in l~hich certain 

words have been deleted and the pupil has to make maximum possible use of 

context clues available in predicting the missing words." In filling the 

missing words the testee is required to do three things (Donald Moyle in 

Reading, 1978) : (1) Sel ect a word according to grammatical rules. (2) 

Select a word with the correct meaning (3) Choose a word which fits best 

with the language patterns and vocabulary employed by the author. 

Besides the strength of the cloze test mentioned above, there are 

also other qualities which make it preferable to all other type of tests 

in measuring readability. J. Rye (1982) for example, lists the following 

six points in this respect: 
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(1) ease of construction which avoids many of the difficulties 

associat ed with setting questions (e .g. ambiguify); 

(2) fixing attention on a wide sample of the passage; 

(3) avoiding biasedness which is inevitable in other forms of questiens 

(i.e . favouring certain parts of the text and disregarding others) ; 

(4) the provocation of though and requirement of inferences when deleting 

parts at regular intervals; 

(5) its requirement of wide abilities such as recognition of words , its 

use of semantics and at times stylistic informat ion to infer and 

predict , the drawing of meaning from outside the context of the 

immediate sentence , skimming to recapitulate on what has been read, 

scanning in search of unspecified information that may help the 

prediction; 

(6) the possibility of the cloze t est to supply a context from the 

question so as to enable the reader to use that context to discover 

meaning unlike other reading t ests which consists of isolated words 

or sentences that appear s lightly artificial without the context. 

John Oller referring to these qualities mentioned above as an 

advantage over the other forms concludes that these qualiti.es enabl e 

the cloze procedure to have "internal consistency, readability, 

validity" besides the other qualities mentioned earlier ; 

Concerning the test ;s validity as well, Gilliland (1975) appreciates 

the cloze procedure, for both the reader and the text are assessed 

simultaneously when the cloze t est is applied without the need for 

different criteria to assess them. This he believes to have given the 

cloze test a greater face validity. 

Besides what has been said about the test's validity there are a lso 

other evidences from other sources based on the correlations obtained by 



- 20 -

different people at different times. These are what Rye (1982) reports : 

Rankin (1959) reports Jenkinson to have obtained a correlation of 

0.82 between the scores of the latter's cloze tests and multiple chaise 

tests on the same material. Jenkinson again found correlations of 0. 78 

and 0.73 between scores on his cloze test and standard scores on two 

standardized reading tests. Rankin (1969) correlated his own work with 

that of Culhane's and obtained an average of 0.68 between their cloze 

• tests and multiple choice tests on the same five passages administered 

far over 100 students. 

The highest correlation was found by Bormuth (1968 a and b). With 

the help of the tests he constructed, he measured the comprehension of 

vocabulary, explicitly stated facts , sequences of events, causal 

relationships, main ideas and the author's motive in nine passages, whose 

scores were later compared with that of primary children on cloze tests 

of the same passages, where a validity coefficient ranging from 0.73 to 

0.84 was obtained. 

After the discussion of the essence of the cloze procedure thus far, 

the next question that comes to mind is how to interpret the scores of 

the cloze tests on particular passages. Rye (1982) in this respect mentions 

certain criteria set by Bormuth (1967) and (1968a) and Rankin et al (1969). 

This criterion was obtained as a result of a study involving the scores 

of 300 pupils on multipl e choice questions set on a passage and their 

scores on cloze test on the same passages as shovm in Table II 
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T!, BLE II: CRITERIA TO DETEP.MINE STUDENTS' ACHIEVEHENT RY LEVEL 

Item 

Comprehension 

Cloze Test 

Frustration 
level 

o - 74 

o - 39 

Instruction 
level 

7S - 8~ 

40 - S0 

Independent 
level 

<)0 - 10f) 

60 - 100 

As discussed in Rye (1982), if a child scores 90-100 , ,'tnd 60-100 in 

a comprehension and c10ze test respectively, he is a t the independent 

level and he ~lill be able to understand the l anguare well enough to be 

abl e to cope with the l angua~e on his own, 

If a child scores 75_°9, 40-59 on compr ehension and cloze test , ho 

however , he is at the instructioml leve l and he ,;ill he able to cope Id t h 

the language to some extent but will need assistance from an adult i f he 

were to be able to understand the passage f ully. 

Lastly, if a child is 0-74 and 0-39 for the comprehension ~nd cloze 

test respectively, he is at the frustration l evel . The l anguage will be 

too difficult for him to cope I, ith, even if an adult were available to 

help him. 

When dealing wi th the ahove criterion in determing those levels , 

however , certain points which ~r e be li eved to affect the cloze scores 

that in turn det ermine the level s need to be considered. These ~re scoring 

method and the deletion rate of the cloze t est. with r egard to the 

scoring method of a cloze test, Theo Van El s e t a l (1984) p.ive three 

current methods as f ollows: 

i) The exact word method I,hich only counts those I<ords as correct 

I'hich occured in the origina l t ext . 

ii) The acceptable word method which counts ev ery wore which is 

appropriate in context ~·s correct (synonym scorinl!), 
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iii) Clozentrapy (produced by Darnell (1968 ) which uses native 

speakers' responses as the norm) 

Comparison of (i) and (ii) usually resulted in controversies as ~'hich 

one of the two methods to favour . This can be best illustrated in what 

Charles Alderson (1 979) says when he writes , "The research to date is 

cont radict ory, but tends to recommend t he exact word scoring procedure 

because it correlates hiehly I~ith the other procedures used (Stubbs 

and Tucker, 1978; Oller, Atai and Irvine, 1974)" 

As reported in Rye (1982) , Mobley (1980) had found out synonym 

scoring to have produced high scores though she concluded that they 

lead to subjective judgement replacing objective testing. 

As can be concluded from the discussion of the comparisons above, the 

exact word method appears to be recommended fo r the sake of objectivity. 

As to the clozentrapy method, its use seems to have been discouraged due 

to the existence of a lot of variations in the language proficiency Of 
native speakers. It is because of this that Alderson (1979) referred 

to it as "misleading." 

Coming back to the distance between th t! deleted words which affects 

the result of the students' achievement either postively or negative l y, 

Van Els et al (1984) mention two methods of deleting Iwrds. These are : 

1) the fixed ratio method in which every nth word in a passage is deleted 

2) the variable r atio method selected on the basis of certain characteris tics 

(e .g. only content words or function words to be deleted). 

"Unless a test is intended to measure specific aspect , " say Van Els 

et al (1984) ," the f ixed ratio method seems preferable." 
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Apart from the presence of variablity affecting the cloze score , 

differences can be noticed in the particular method selected, too. As 

differences exist in the variable ratio method, for instance, between 

content words and function words in detennining the difficulty level 

of a passage, differences can also exist to a certain degree in the exact 

word method in applying the fifth, the seventh , or the tenth deletion 

method, especially when young children are involved as Moyle (1978) discusses 

referring to what Smith and Dechant (1961) had pointed out saying 

that a passage cannot be understood by young children if more than one 

word in ten cannot be read. 

Regarding adult or advanced readers, however, J.C. Alderson (1979) 

points out that providing more than ten t o twelve words of context has no 

effect on the predictability of deletion though providing less than five 

words does. He, therefore, states that the general tendency is to use a 

deletion rate of five. Preferring the fixed ratio method he also warns 

against the change in frequency because he believes that this may result 

in unexpectedly more difficult test. In concluding the preference of the 

fixed ratio method of scoring in general and the exact word method in 

particular, Rye (1982) writes: 

What ever the advantages and disadvantages of 

synonym scoring, the facts remain that in 

developing their criteria for judging cloze 

score, Bormuth , Rankin, and Culhane used 

the exact word scoring. If teachers wish to use 

their criteria it would be unscientific not to follow 

their recommended method. 

In general, when evaluating levels of testees against the above 

mentioned check points in cloze test, however , Rye (1982) warns us against 

too much absolutism or being too much ambitious. He says that the figures 

of 40 percent and 60 percent are only approximate attempts to conviniently 
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combine the fruits of different studies. Bormuth (1968a) produced figures 

of 44 percent correct for the instructional level and 57 percent for the 

independent Rankin et al (1968) produced figures of 41 percent correct and 

61 percent correct respectively. 

Rye (1982) has also the following to say about comprehension "One 

also needs to remember that the levels of comprehension to which these 

percentage scores have been linked have themselves been arbitrarily 

selected." 

He, therefore, summarizes the topic by suggesting that one should not 

be too confident to say that the text is difficult and be eliminated because 

a child for example, scored 39 percent in the cloze test. It is better to 

say that the problem is acute and teachers be alert against the problem. 

2.3.2 Cloze Error Analysis 

The purpose of giving a cloze or a comprehension test, in the first 

place, is to know the degree of difficulty that they face in understanding 

the text. This by itself, however, cannot be the end. The end must be 

in accordance with what Rye (1982) writes. 

It is one thing to know that a child has a 

reading problem and can only score a 

certain low mark on a reading test : it is an 

entirely different matter to know what is wrong 

with the child's reading ability and to be able 

to help that child overcome specific problems. 

In the light of this, Rye (1982) suggests a relatively simple four-

category system for examining cloze errors as presented below. 

Type I Errors 

These comprise of all errors which are semantically acceptable. 

Besides making sense in the context of the whole passage and fit into 

the syntax of the sentence , in the majority of cases, they can also be 
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synonyms or words which do not significantly alter the sense of the main 

meaning. 

The following examples given by Rye illustrate this idea further. 

(1) He didn't look (seem) seriously injured (2) Can you imagine what the 

sergeant would say (do) when he read my report. 

These errors help (one) to provide information about the child's use of 

context. 

Type II Errors 

Errors classified under this category are errors which are syntactically· 

appropriate, but semantically not. These errors are usually of the same 

class as the original word and acceptable in terms of tense, person, case 

and number. Examples provided to illustrate them are as fOllows: 

1. I wasn't sure if ~ (you) could see or hear me. 

2. Take him to the nearest (largest) zoo. 

But there are sometimes exceptions to such a rule. 

Example, 

He didn ; t lo~k (looked) ..... 

Here the incorrect verb form has been used. 

Type II I Errors 

Errors which can be classified under this rule are those which are 

semantically acceptable but syntactically unacceptable. They will 

probably be words from the same root as the missing word or have a 

similar meaning to it, and yet will be inappropriate in terms of tense, 

person, case and number. They may also be similar in meaning but belong 

to a completely different word class. The following are examples given 

by the author to elaborate them. 



1. The man had fallen (fell) into the rut. 

2. He did~ 't l00k (looked, seems) seriously injured. 

Type IV Errors 

In this caregory come responses which are totally unacceptable, either 

semantically or syntactically. 

Examples: 

1. Green peas were (he) now racing round his jntestines. 

2. It's not that (was) wanted. 

After discussing the errors made by students it is also necessary 

to interpret them because it is only after doing this that we can look for 

the remedies. So the first question that comes to mind is what does 

each of these errors imply? 

Rye (1982 : 80-81) has answered it for us. 

Regarding ~I erros, Rye reports that if a child makes such mistakes, 

it means that although he has understood the passage on one level, and is 

familiar with the synactical patterns of the passage, he has failed to 

make the r:'r~is" linguistic match with the language of the writer. 

Regarding this he presents three reasons. 

1. If the passage has a high prouortion of uncommon words, these errors 

may either reflect the child's limited vocabulary, or the child's 

preference for common words. 

2. If the child has a sophisticated vocabulary he or she May be failing 

to appreciate information about the tone of the passage. 

3. These errors may reFr~sent the child's failure to use the clues 

available to deduce precise meaning. The right class of word is 

chosen and enough of the meaning is understood to enable the child 

to reject totally inappropriate words, but not sufficient is 

understood to produce the exact word. 
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Type II erors. 

A comparatively high proportion of these would suggest that the 

children have a good appreciation of syntax, but that they are not 

understanding what they are reading. They can sense when a word from the 

wrong class has been produced in some cases, or when the wrong morpholofY 

has been used. However, they are probably focussing much attention on 

the linpuistic segment in question and ipnorinr the sense of the sentence 

and passage as a whole. They may be reading too fast. They ~ay be too 

used to ' barking at print' without understandinf. meaninp. If a high 

number of Type II errors is acco~panied by a low numher of Type I ap~ 

Type III errors one could assume that the child needs to learn more about 

infering meaning from exsisting information. 

Type III errors 

Errors in this catepory represent tWL different problems. A child 

may suggest a word of the correct class and yet he inaccurate in the 

precise form of the word . Quite common failures with verbs are the 

suggestion of a word in the wronp sense, or in a form \~hich does not agree 

with number of the subject. On a more serious level a child may be able 

to understand the gist of what the writer is trying to say and yet fail 

to channel that understanding into the appropriate syntactic pattern of 

the context. 

Type IV errors 

The errors r0present the most serious kind of failure because the 

children '·~ 3 not using either of the two main sources of helo available 

to them. 

2.4 Comprehension Questions 

Comprehension questions can be set to assess the reader's canacity 

to make use of the skills req~i=ed to develp in him and to determine his 
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level of reading ability. Y. Lukmani (1982) and Christine Nutta1 (1985) 

classify comprehension questions into the following six categories: 

Questions of literal comprehension , i.e. question whose answers are 

directly and exp1icity available in the text. 

Questions involving reorganization or reinterpretation or questions 

which require the student to obtain literal information from various parts 

of the text and put them together or questions which require the student 

to reinterpret information . Such questions are valuable in that they 

make the students consider the text as a whole rather than thinking of 

each sentence on its own. 

Questions of inference or questions that oblige the student to read 

between the lines' to consider what is implied but not explicity stated. 

Such questions in Nuttal's words are "considerablly more difficult than 

either of the former type because they require the student to understand 

the text well enough to work out its implications. 

Questions of evaluation or questions that involve the reader in making 

a considered judgement about the text in t erms of what the writer is trying 

to do, and how far he has achieved it. What the reader is asked to do 

with this type of question may be to judge, for instance, the writer's 

honesty or bias , the force of the writer's argument, or the effectiveness 

of his narrative power. Such type of questions as Nuttal says are "the 

most sophisticated of all." They ask the reader not merely to respond, 

but also to 'analyse his response and discover the objective reasons for 

it' as well as 'measuring it against the pr esumed intention of the writer.' 

Examples of such type given by Nuttal are questions of literary appreciation. 
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Questions that call for personal response or questions which depend 

much on the reader and least on the writer. In answering such questions , 

the reader is not asked to assess the techniques by means of which the 

writer influences him, but simnly to rec~rd his reaction to the content 

of the text. As Nuttal points out," This may vary from I'm convinced or 

I'm not interested to I'm moved or I'm horrified. Or it may include 

such questions as "what is your opinion about X or "What does it contribute 

to ... ?" 

Questions concerned ~Ii th hO\~ the writer says "hat he means. 

The first, fourth, and fifth types of questions are questions which 

ask what the writer says and how the reader re~on6s to what he has read. 

But the other questions (i.e the second , t hird, and the sixth) are 

questions which ask how the writer says and what he says. Such questions 

are helpful in indicating how much of a text the reader understands. 

The ski~ls involved in order to understand a text as listed by franco~se 

Grellet (1981) are the following: 

- identifying relation in a sentence. 

(e.g. subject verb); 

- the skill of recognizing anaphoric and cataphoric references 

(pronoun references) ; 

- the skill to use cohesive devices ; 

- the skill to distinguish main ideas from supporting details; 

the skill to recognize the functional value of propositions 

(explaining, defining, classifying , etc.); 

understanding or identifyinl! key sentences in paragraphs in order 

to be able to summarize the main idea of the passage; 
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As much as one has to know the type of questions that he is going 

to include in the question papers, he also needs to know the form of the 

questions that he is going to set. Widdowson (1981) reg-ardinr, this 

classifies comprehension questions into four catepories as indicated 

below. 

1. Wh- questions 

2. Polar or yes/no questions 

3. Truth Assessment or true/false 

4. Multiple choice (~lCQ) 

Since the form of question that is going to be emnloyed in this 

paper is the MCQ, a few words will be said about it.Wilpa M.Rivers 

says "Reading comprehension, and reading comprehension alone is mor e 

validlf tested by selection of the correct answer from multinle choice 

i terns in the foreign 1 anguage on a reading passar,e." 

As much as the MCQ's are advantageous in that they do not involve 

the composing skill which creates unnecessary trouble for the testee, 

MCQ's have also one problem. As mentioned by \"idiowson (1981), this 

problem arises as a result of the fact that MCQ's have distractors which 

put the focuss of attention 0'1 the comprehendinr, skill 11hich means that 

the testee is required not only to comprehend the passage but also the 

fine distinctions which in fact have nothing to do with the understanding 

of the passage. If, for example, he misunderstands the sentences , the 

differnce between them appears to be very slight and discriminating puts 

a considrable demands on his comprehension skill. The way out seems to 

make the correct alternative . obvious so that they (the distractors) 

aptly named could be discounted. But this again puts us in a difficult 

situation because in that case the alternative serves no purpose. 
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Although it seems quite impossible to get rid of the problem completely, 

the best way to come out of this problem, is therefore to follow what 

Wilga Rivers (1970) 

suggests:- to include elements which cause hesitation from the reading 

passage. 

to put the answer in such a way that it is obvious for the student 

who has really understood the reading passage. 

In this way, the students who have understood the passage will 

choose the best answer without hesitation while only those who did not 

understand it are misled or fail to make di s tinctions between the distractors. 



CHAPTER III 

METiiODOLOGY AND PROCEDURE 

3.1 Methodology 

In order to asses5the gap between the students' level of B~plish reading 

proficiency and their ability to read their subject area text books,two 

types of tests , namely, cloze and comprehension were conducted and 

administered to the sample population. 

In addition to these tests, a questionnaire was also prepared and 

adminstered in order to see if there would be (a statistically significant) 

difference in reading ability among groups of the sample population which 

consisted of students with different reading backprounds, such as family, 

schooling (government or mission), location , ~ethodologies applied by 

teachers, students ' reading habits, etc. 

Statistical information such as mean (X), standard deviation (s) , 

regression (r) , etc., needed for the analysis of the study were computed 

with the help of a computEr. 

3.2 Procedure 

3.2.1 Procedure for the selection of the sample population 

The subjacts of the study are freshman degree and diploma students 

enrolled in the B3hir Dar Teachers' College (BDTe) social science 

departments during the 1987/88 academic year. The total number of 

freshman students enrolled in the college during this academic year is 

298, of which sixty-seven are degree students majoring in Pedagogical 

science and minoring in one of the four subjects (see Table III) · 
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The sample selected for the study consists of twenty- degree 

students (eleven of them minoring in Baglisn and sixteen minoring in 

geography) and fifty diploma students majoring in English and ~eography. 

(sixteen majoring in Enplish and thiry-four majoring in ~eopraphy). For 

the detail see Table III. 

TABLE III 

NUMBER OF DEGREE AND DIPLOMA STUDENTS OF BDTC BY 
PROGRAMME OF sruOY 

DEGREE N.O OIPLmlA 

MAJOR-Pedagogical science 67 Social Science N.o Natural Science N. o 

MINOR-Mathematics 24 1. Amharic* 26 1. Biology 

** 

English 11 2. Engli sh 26 2 . Chemistry 

Geography 17 3 . Geogr aphy 40 3. Physics 

Amharic 15 4. Adult 

Education** 26 4. Mathematics 

* the courses are given in Amharic 

since most of the courses are practical the Amharic language is 

used as a medium. 

3.2.2 Procedure for the use of Fry's Readability p,ranh. 

30 

28 

24 

31 

As has been mentioned in the preceding chapter Fry's readapility 

graph is one of the measurements currently employed to determine the 

difficulty level of text books or any material. This readability graph has 

been selected to determine the grade levels of the c10ze and comprehension 

passages to asses~the pap between the students' actual reading ability 

and \~hat is imposed on them by their subject area text books. The 

method employed in calculating the prade levels of the passages is 

based on what was recommended by Fry (1968). The steps recommended by 

Fry in his own words, are as folows : 
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1. Select three one hundred-word passages near the beginning, the 

middle , and the end of a book 

2. Count the total number of sentences in each hundred-word passage 

(estimate the nearest tenth of a sentence). 

3. Arrange the three numbers (add them together and divide them by 3) 

4. Count the number of syllables in each hundred-word sample 

S. Average the total number of syllables, three samples. 

6. Plot on the graph the average number or sentences per 100 word and 

the average number of syllables. 

Example, given a certain book 

Sentence lenth Number of syllables 

page per 100 word per 100 word 

100 word samples 5 9 . 1 122 

89 8.5 140 

150 7.1 129 

Divided by 3 8.2 l~ 

Plotting this on the graph one finds that the book is about fi f th 

grade difficulty level (See Appendix VI , p .3l for the readability graph) 

3.2.3 Procedure for the Selection of Cloze 

and Comprehension Passages 

In selecting the passages for the c10ze and comprehension tests , the 

following procedures were used. 
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1. Six passages for cloze and comprehension tests wer e selected from 

English for New Ethiopia usint; Fry's r61ldabili ty formulae. They ~!ere 

common passages for ~oth students of the departments (see Ta~le IV te law). 

TABLE IV: 

COMMON READ ING PASSAGES BY SOURCE AND GRADES 

------ .. ---
TITLE OF TIlE PASSAGE 

1. The New Teacher 

2. Telling Time 

3. Why is the \~orld 

Hungry? 

4. Kpeping a Diary 

5. The Qtory of Money 

6. A Noble cause 

SOURCE 

E"glish for New Ethiopia, Grade 6. 

semester I 

English for New Ethiopia, Grade 7 

semester II 

Enrlish for New Ethiopia , Grade 7 

semester I 

English for New Ethiopia , r,rade 9 

semester I 

Enp.lish for NeH Ethiopia, Grade 9 

sem.,ster II 

English for New Ethiopia, Grade In 

semester 

READING DIFF­
ICULTl BY GRADES 

2 

3 

:. 

6 

7 

2. Three passages of average difficulty levels were selecte1 from 

the text books used for the co~on courses offered to second year derrree 

and diploma students of the Enp,lish and geography students 

TABLE V: 

SELECTED PASSAGES FOR ENGLISH STUDENTS BY SOURCE AND GRADES 

TITLE OF TIlE RANGE AVEIlN ;E 
PASSAGE DIFFICULTY SOUP.CE DIFFICULTY PAGE 

My Old Horne 3- 9 The short story 

(compiled Handout) 7 115 

Munira 4-16 Petals of Blood' ·by 

Nugugi 6 84 

1801 8 Wuthering heigb ts 285 

E. Bronte 
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TABLE VI; 

SELECTED PASSAGES FOR GEOGRAPHY STUDENTS BY SOURCE AND r.RADE 

Title of the I'lissage Range of Sourr.e Average pe.ge 
Difficul ty Difficulty 

l. Weather 7-l6(College) Introduction to 12 20 

climate (Handout) 

2. Labour cost 7-12 Economic geography 

by Alexander r,. 9 234 

3. Rate of conversion 7 -16(College) Geomorphology by 10 360 

of snow into ice W. spark 

3. After the selection of these nine passages, a deletion of fi"'ty blanks 

per passage at fifth deletion rate and a total of four hundred and fifty 

blanks were made for the cloze test. 

4. Fifteen multiple choice questions (11CQ) per passage and a total of one 

hundred and thirty-five questions on the nine passages were constructed. 

S. Students were instructed how to answer thf) questions with the help of 

familiar passa~es selected from their text book - Freshman English 101 A end 

were briefed about the purpose of the test. 

6. A total of five hundred and eighty-five questions (sum of 3 and 4 above) 

were administeJ'fld to the same p"pulation. 

7. After the administration of the two tests, corrections were made 

according to the following procedures ; 

i) For the cloze test, each correct response was given two points • 

ii) For the comprehension test , the total of each correct resPonse 

was divided by fi f teen and then multiplied hy one hundred in order 

to change the computation into percentage . 

• ~~e exact word method of correction is applied 



CHAPTER IV 

4. RESULTS A.ND DISCUSSION 

a.l FINDINGS OF THE CLOZE AND ca~PRFHENSI0N TES~S 

It is important for college students to read with understanding because 

all the activities that lead to success in their studies depend on it. 

In order to assess how far they are limited or successful in this respect , 

nine passages of different reading grade difficulties were selected and 

cloze and comprehension tests were constructed. The raw data of the result 

are shown in Appendix IV. 

Based on the result of this raw data of the four rrou~s of students , 

the means, the standard deviations, the t -values and correlations for each 

passage for both tests were computed using the following forwulne. 

# 

X = xi 

ni 
( 

x)2 S 
, 

(x ='y' -
n 

t = xl - x2 
c x2 ,-,xl -

r = n xl x2 - xl x2 - xl x2 

, / [ (n- x 2 - ( xl) 2) 1 (n. x2 - ( x2) 2 ) 1 

Tables VII - IX show the results of the computations. 
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The main reasons for computing these statistical data were: 

(1) to obtain the average scores for determining the students' actual 

reading ability or the level at which they are found in the light of the 

criterion discussed in the literature review (see Table II). 

(2) to get information so as to judge whether the tests are valid or 

not. This has been done by testing two things: 

(a) whether the comprehension tests scores were always higher than 

the cloze test 

(b) Whether the correlations obtained between the cloze and 

comprehension tests by researchers as mentioned in the literature 

review can also be obtained in this study. 

The results of the t-tests employed to test what is stated in 

(a) above indicates a significant difference at 0. 01 level of 

all cases except one where significant difference is indicated 

at 0.1 (see table VII). 

This implies that the comprehension scores are greater than the cloze 

scores throughout and indicates that the tests are valid 

With reference to (b) above high correlations were obtained between 

the cloze and comprehension passages up to grade four in most cases 

(see Table VII) but fall below 0.5 after these gradcs. This too implies 

that a high positive correlations (above 0.5) means a high relationship 

between the two tests. The relationship indicates that students who 

scored high on one test also did the same on the other or the vice versa . 

This positive correlation which steadily decreases as the difficulty 

levels of the passages increase (difficulty levcl being determined by 

word and sentence length as well as by more abstract concepts conveyed by 
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them at higher levels) indicate that the understanding of the student 

on both tests was related as far as the passages were comprehensible. 

As the result, became more and more incomprehensible, the students 

resorted to mere guessing rather than guessing accompained by thinking. 

the result, the relation between the two tests came to zero and sometimes 

to negative which implies that the reverse of the previous phenomenon is 

being revealed . i. e , as the difficulty of the cloze test increased, that of 

the comprehension test decreased. 

4.1.1 Cloze Error Analysis 

Apart from the statistical data discussed so far, an error analysis 

of all the nine cloze passages was done in order to find out what has 

caused such ,qeaknesses in the students' r eading ability. The results of 

the analysis are presented in Tables X - XII. 
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As can be seen froci TABLE X, for instance , eleven E~glish Degree 

students made 204 errors on grade 2 passage, i.e out of the total of 550 

questions (blanks). 

The breakdonw of the errors shows that twelve responses or 5.88 ·ccent 

were errors labelled semantically and syntactica1ly correct. That is 'e,I say, 

the responses are meaningful and structurally correct but considered wrong 

because they are not the exact \~ords of the author .1 

The sample errors collected from the students' answer paners show 

that such errors are not only the results of marking synonyms wrong but 

also include some other words which can fit in the context without 

bringing much change on the whole meaning of the nassage or any word 

that can fit in the blank because it has not been determined by context 

earlier. 

The following are examples from students ' answer sheets presented to 

illustrate the point. 

TABLE XIII: SEMANTICALLY AND SYNTACTICALLY CORRECT TYPE ERRORS BY PASSAGE 

AND QUESTION. 

Passage Q.No. Sentence 

1 4 I cannot wash my hands·· (cloth,feet,body) 

1 10 He took his tools (instruments, materials) ---
2 26 People found out (knew,thought,said,helieved) 

that it had some advantages. 

2 25 Did you know that you could te1l (meassure) 

time with water . 

• 1 the corrections are based on exact word method . 

•• The words in brackets are alternatives given for the word underlined . 

underlined. 



Table XII, continued 

Passage No.Quest. 

3 2 

3 47 
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Sentence 

For many years there have been famines 

in different parts (places,countries, 

areas) of the world. 

When farmers have used these (the) 

seeds they have produced large crops 

ThenB.rt category under which the break down of the 204 errors is 

made is under what is labelled semantically correct but syntactically 

wrong. These types of errors indicate that the students have understood 

the passage but failed to provide correct answers due to their lack of 

control over the grammar of the language . The most common mistakes 

observed are IITong tensF-, lack of subject and verb agreement, ~~ong pre-

~positions (partly because of Ll influence) , wrong use of modals, articles , 

conjunctions_adjectives and problems with transitive and intransitive 

verbs. Examples from students own responses will be given on each of 

them . 

TABLE XIV -
A SAMPLE OF SEMENTICALLY CORRECT, 
BY PASSAGE AND QUESTION. 

SYNTACTICALLY WRONG JjRF.oRS 

Type of error passage Quest. No Sentence 

TENSE 1 

2 

3 

3 

4 

7 

12 

1 

8 

16 

Ato Kebede was*(is) not a 

plumber, he was (becoJll& ) a 

teacher 

'\fhen the sun was 101" in the 

west, it was(is) time to work 

For many years these have(has 

were , had) been famines in 

different parts of the word 

There are (were) a number of 

reasons 

Everyday we write (wrote) .. . 



TABLE XIV 

Type of Error 

Agreement 

\Vrong 

Prepositions 

Wrong use 

of Modals 

Articles 

Wrong use 

of Adjectives 

Wrong use 

of Transitive 

and intransitive 

verbs 

Fail to 

dl Herenciate 

the functional 

values of 

conjuctions 

Passage 

4 

1 

1 

1 

2 

2 

2 

4 

4 

4 

3 

2 

4 

3 

* possibility for obligation 
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Ques. No 

30 

1 

29 

2 

33 

24 

1 

15 

35 

36 

41 

27 

39 

Sentence 

There is(are) plenty of room 
for choice 

There is a hole in (at, on, 

around) the pipe. 

He pushed the little children 

away, (back, off) 

He went to bed at (in,with , by) 

dark. 

The water clock could*(should) 

be used to tell time 

The animals eat~(the) lot of 

grain 

People sometimes start keeping 

a (the) diary 

But there is an (the) idea ... 
We have gone a (an) long way -
Without rain, there can not 

(no) be crops. 

The time of the day could be 

told by the amount of water left 

(filled) in the vessel. 

something interesting that has 

hap)2ened (done) durinf! the day 

since 1972, the price of fertilizer 

has increased and (but) many 

countries cannot huy as much as 

they need 
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The further break down of the 204 errors shows that 125 or 61.8 percent 

of the errors are labelled under what is semantically and syntactically 

· ~n~ (heading). 

These errors indicate that the students are not using either of the 

two main sources (semantic and syntactic clues) available to then. As 

the difficulty levels of the passages increased with increase in grades , 

the number of errors in this row also increases. Furthermore, the increase 

in the numbers of such errors with rise in grade shows that students 

are limited to simpler words in their vocabulary. 

The last breakdown of the errors shows the number of blanks or 

questions un attempted by the testess. 

4.1.2 THE COMPREHENSION TESTS 

As mentioned in the preceding chapter, one hundred and thirty-five 

mcQ's involving different skills were constructed and administered to 

the four groups of students. After the correction of the tests, all 

correct responses were tallied under their respective categories and 

the percentage computed as shown in Tabl e XIII. 
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As the result of the computation shows , the students' achievements 

on the higher skills are low. Except for reading and identifying the 

literal meanings, their ability to summarize or reorganize information 

from different paragraphs, inferring the implied meanings, evaluating 

the writer's idea, identifying the writer's technique, reading and 

reacting and transferring what has been read to a diagram is below 50. 

This implies that students have difficulties in reading. Infact it can be 

said that not much is expected of them beyond literal comprehension. 

4.2 FINDINGS BASED ON THE QUESTIONNAIRE 

Although the primary purpose of the study was to find out the gap 

between the BOTe Freshman students' actual reading ability and what is 

imposed on them by their subject area text books, it \~as also necessary 

to find out whether there were differences among the groups of the sample 

population. This was based on the assumptions that there would be differences 

in reading ability due to location, family background, students' reading 

habits etc. (see Appendix VA) 

In order to achieve this goal, a twelve-item questionnaire was 

constructed and administered to the sample population. Their responses 

to each item were grouped and the over all average score of each gr oup 

were computed and the t-test was employed t o see if there existed any 

difference between one group and its counter part/so The purpose was 

to prove the assumptions stated in the items of the questionnaire. For 

item number one, for instance, the students were grouped into three : 

Addis Ababa government, outside Addis Ababa Miss ion and outside 

Addis Ababa Government. The result of the t-test at 5% level indicates 

no significant difference (see Appendix V B) . The same is done for 

question number two and number three. While no significant difference 

was obtained for number two, it was obtained for number three at 5% level. 
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The result of item number two and three appear to be contradictory, 

though the latter was based on the former. But what can be observed from 

Appendix V B is that eleven students who said they had not got assistance 

and one student who claimed that he got assistance from his family did 

not respond and this might have accounted for the discrepancy. Item 

number four was asked to find out whether lack of uniformity existed in 

giving reading comprehension lessons in schools, the result of which could 

affect students' reading ability positively or negatively. The result of 

the t-test at 5% level indicate no significant difference. 

This implies that either the students were not genuine in their 

responses or the teachers' methodologies were not effective enough due to 

several reasons. The assumption was that anyone who has been trained 

to do something would achieve better than the one who has not been 

trained. 

Item number five was based on the assumption that the use of a current 

methodology may produce more effective results than older ones. In the 

comparison of three different strategies however, no significant 

difference at 5% level was obtained. 

The same procedure was applied for questions number seven, eight, 

nine, and eleven. The assumptions regarding these items were that 

subjects who read silently rather than loudly, who had reading assignments 

regularly, who do book reviews and who read often on their own will 

achieve better than their counter parts. But the result of the t-test 

at 5% level indicated no sifnificant difference except for item number 

eleven where a significant difference is indicated between groups who 

had reading assignments more often and those who had not. 



CHAPTER V 

CONCLUSION AND RnCOMMENDATION8 

5.1 CONCULUSION 

The works mentioned in the literature review indicate a criterion 

by which students' understandinp of any given material can be determined 

to be at one of three levels. viz, the independent, the instructiona.l 

and the frustration. The methods usee to decide at what level the 

students' reading ability can he found are the cloze and comprehension 

scores on the given material (see Tahle II) . 

In the light of this criterion, the subjects of the study are 

classified based on their results on the two tests and the result is 

shown in Table XVII. 



TABLE XVI 

RESUl·T OF THE FINDINGS BY GRADE AND :'EVliL 

? ~ssage 

p.amber 
tifficu1ty level 
of the passages 

Test 
--------------_.-

English 
Degree 

Eneli sh 
Dio1oma 

Geography 
Diploll>a 

------. . -----------------.- ------.-------------- - -- ----
Cloze 1 2 2 
Compo 2 2 3 1 2 

----_. __ ._ ._-_ . 
Cloze 2 2 3 
Comn. 3 3 3 2 3 

------ -- - -------- - ---------. 
3 4 

4 5 

- --------
5 6 

---
6 7 

---
Eng Geog 

._-
7 ~ 9 C10ze 

Compo 
-------
8 

9 

Notes , l 
2= 
3= 

7 10 Cloze 

--. Compo 
~ 
:,1 -2 Cloze. 

Compo 

<.ndependent level 
instructional level 
frustration level. 

C10ze 2 2 3 
Compo 3 3 3 

.. _-- ----
C10ze 3 3 3 
Comp o 3 3 3 

C10ze 3 3 3 
Comp o 3 3 3 --_. 
C10ze 3 3 3 
Compo 3 3 3 

Eng. Geog. Eng. Geof'. Eng. Geog . Eng. 
-.------------_._------

3 3 3 3 3 3 3 
3 3 3 3 3 3 3 

3 3 3 3 3 3 3 
3 3 3 3 3 3 3 

3 3 3 3 3 3 3 
3 3 3 3 3 3 3 

.-----.-..•. - . 
Geography 
Degree 

2 
3 

3 
3 

3 
3 

3 
3 

3 
3 

3 
3 

Geog 

3 
3 

3 
3 

3 
3 

Correlation 

' .87 , 0.59,0.64 , 0.74 

0.77,0.56,0.79,0.23 

0.58 , 0.86 , 0.6 2,0.53 

0.3,0.59,0 .44, 0.15 

0.2 , 0.49 , 0.57 , 0.58 

0.33 ,-D.14,O.40,0.26 

0.37,0.37,0.16,0.01 

-0.1 , -0.04. 0 .07 ,0.01 

O. ot,., 0 .01 , -0.01,0.49 



- 53 -

As can be seen from TABLE XVI, the English Degree students are at 

the independent level for the grade two passage on the cloze test but at 

the instruction level for the comprehension t est. For grades three and 

four, they are at the instructional level for the cloze test but frustration 

level for the comprehension. 

The English diploma students are at the instructional level on cloze 

and comprehension at grade two , instructional at grades three and four on 

the cloze test but at frustrational level on the comprehension test for 

both grades . 

The Geography diploma and degree students are at the instructional 

level on the cloze test at grade two and frustration level on cloze and 

comprehension tests for the rest of the grades. 

Based on the r esults thus obtained , the following can be concludedA 

1) The English students can read text books of fourth grade difficulty 

level with the help of a teacher 

2) The Geography students have the ability to read and understand 

text books of grade two difficulty level only with the help of 

their teachers 

As the criterion is for native speakers, expecting L2 speakers 

to read with the ease of native speaker is very difficult . However, 

it is good enough to show us the acuteness of the problem. Apart 

from this criterion, the statistical data i.e. the high correlation 

obtained between the cloze and comprehension tests suggests that 

the students of both departments can read t ext of fourth grade ' difficulty leve 
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Th e above finding i.e. th e fourth grade readin g ability 

level of students of En glish and second grade readin g ability . 

level of students of Geo graphy which is at the instructional 

level is far below what is expected of them in their subject 

area text books. 

The English students, for instance, are expected to read 

text books whose difficulty levels vary from grade 3-16 while 

the Geography students are expected to read text books whose 

difficulty levels vary from grade 7-16 (See Table V and VI). 

One can se e that there is a big gap between the students' 

actual reading ability and what is imposed on th em through their 

subject area text books as the r esult of the study has indicated. 

This big gap is caused by de fects in developing the necessary 

skills in the l ang uage . As the r es ults of the cloze analysis 

and the comprehension skills indicate (see Table XIII - XV) the 

students l ack control over the gr amm ar of the lan guage, suffici ent 

vocabulary and sufficient knowledge of th e hi gher skills thcse 

have contributed to th e ir handicap. 

Under such a circumstance, i. e. where th e students h ave 

an acute linguistic p roblem , it is not supprisin g that some 

of them are dism isse d from the university or colle ges for 

failing to cope with the academic dem ands put on them. 

Furthermore, e ven if students mana ge to finish their studies 

in colleges , it means that they only do so by resorting to 

rote memorization. Besides, it is not difficult to see that 

the standard of e ducation is low ered if the process continues 

in this manner. 
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5.2 Recommendations 

The finding of the study shows that there is a big rap between the 

students' actual reading ability and what is expected of them in their 

subject area text books. This i~rlies that the students are severoly 

'handicapped and the standard of education is affected. Under such 

conditions, it is obvious that students are not only stretched in order 

to cope up with the demand but also feel insecure. If students are 

to be freed from such feelings and the standard of education is to be 

maintained, 'a solution must be found. In other words, the gall. must be 

filled. But the question is , should the linguistic level of the text 

books be lowered in order to match the actual level of the students' 

reading ability or should the students be U1J graded in order that their 

actual reading ability matches the demand put on them? 

Lowering the difficulty levels of the text books to match the students' 

actual reading ability is not all. ideal solution because it will result 

in a lower standard of education. The following solutions are,therefore, 

recommended : -

1. Since the strength of the whole depends on the base, separate 

reading lessons must be introduc_d in the high school English 

programmes so as to start from the root of the problem. 

2. Simplified editioL works of fiction must be available in their 

libraries , and students encouraged and oriented to read them 

during their free time by their subject teachers (English). 

3. High school teachers must be given training throurh organized 

workshops from time to time and the acuteness of the problem 

made known to them. 
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4. Teachers who graduate from t he Teacher Traininr. Institutes 

must be well trained on how to teach reading as a skill and al so 

made aware of t he reading problems of students. 

5. The unviersity and the coll eges under it should introduce ~ 

reading course and the student s b() tr\Urht rcadin~ n" t as '1 "Gems 

of attaining knowledge of gralrJl1ar and vocabulary but as ~ 

means of extracting relevant information. 
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APPENDIX I A 

C L 0 Z E T EST ================== 

The following are passap,es in which every fifth words are omitted. 

Read them twice; the first time reading the ' ~hole passage so as to get the 

idea of the passage from content clues and the second time filling the 

blanks with the words you guess that the \·rritter has used in each blank . 

There is only one word required for each blank. Write each word on the 

separate answer sheet provided instead of the blanks. 

The following example will best illustrate this to you. 

Example:- The most important day 1. rember in all my 
"--;, =---'0 t h A 2. I is the one on 3. 

4. 

1--.1. my eac er, nne 

Mansfied Sullivan, carne I I me. 

Answers:- 1. I, 2. life, 3. which, ~. to 

/Freshman English 10I-A. p. 53./ 

1 / The New Teacher 

The school got a new teacher. His name was Ato Kebede. Ato Kebede 

was twenty five years old . 

It was Sunday and the time was 7 o'clock in the .morning. Ato 

Kebede was near his small radio. Some one knocked at the door. Little 

Aragawi was there. Aregawi said, "Ato Kebede, please corne to the 

community tap. There is a hole 1 1 1 the pi!le and it 2 r~ 
leaking. We have no 3 I i I cannot wash my 4 and feet and I 
5 r====: wash my clothes 

Ato Kebede 1====J not a plumber. He 7 ~ I a teacher. He 

knew 8 I I to do a lot 9 1=I things. He took his lO l-.l There 

was a blow 11 I I a roll of folder 12 i I some rags . 

Ato Kebede went 13; ~ ---<I school and turned the 
. 16,-" 

14 ,r---.: round tape 

off. Then +---l{ went to the 

1
7 1-1 _-II peopl e around the tap. 

20.---, 

commun1 ty . There were a lot 

181 I saw Ato Kebede and were 19 ! 0 

This new teacher was I I good 

things. He was a 23 Ll_-,Iman 

man. He knew 21 I 1 to do a lot22c=J 
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Ato Kebede sat donw near 2 ~2:::::=J pipe and looked at the 25 /,' 11 
f ' d h 26 ' , 27 ,,----,; h ' l' t 

care ully. He WIpe t c " 1 in order t o dry it. ~ e 1 

the blow 28 r-~ He pushed the littl e children 29 ;;! Then Ato ,--"-,, --
Kebede heated the 30 :-----;'1 with the blo,", l amp. 31 1'-=<1 pine became hot. 

Then Ato Kebede31 A some solder on the 33 r-'i. The solder touched 

the 24 t J pipe and melted . Ato Kebede 3S~ the hole with the 36/, ,i , 
After some time the 37 .! !, was cold and hard. 38 " j was no hole in 

39 i pipe now. 

Ato Kebede went back 4q, I the big round tape 41 .. { turned it on. 

h 
42 -, -- hI' 43 ,--, 44 ' T ere { i no 0 e In the , I so no water came [ ---1' He turned 

h small 45 -, -- d 46 If' E b d 47 ,,--~ t e i on an water came __ : o . It. very 0 y ' __ 
-18 '-""-7 ! { \~oJJ!an l auphed and Ato Kebede 

5-0-, - - I t 
i I wen 

happy. The children clapped. 

49 ---r! All Thanked Ato Kebede 

II TELLING TIME 

The cave man , who lived many thousands of years ago, had little 

duk. 

1 - --, 2---, 
He got up with the and went to bed L I 

3~ h d d 4 '--h . ; ! was ungry an care I a out tlme. 

ne ,3d for a clook . 

He ate when 

Later, as 51 ; progressed tell in!, time 6! I more important. 
7 f 8 r---l looking at At first I guessed at the time the sun . 

9! 10---, th 11 I the high sky, it was I IVhen the sun was li e I 
sun 

12 , 13 was 1 in the west, it i ! time to work. 

The 14 r-~I step in learning to l~:r---;; time was the use16 L_f_' 
a shadow made by 17 1 sun. A strai~ht stick 18 I I driven into 

, 20 21 
the pround I ; an open plac e . At ; the shadow was the 1 __ 1 

d ' 1 t '22,---, . h . d 23 I ,. h f an It was onges L-....J In t e mornlng an ' , In tea ternoon. 

Did 
24 0 know that you could 25 , ! tiwe with water? Peopl e 

2~---;i that it had some 2l ! over 'telling time by 28, r --'1 length 
29 30 .-----1' 

of a shadow. ! : cloudy days the sun ! ! not be seen and 
31,.----, 32 33 .-----, 

L--..l was no shadow to I ! measured. The water clock 1 I be 
' ~ 5 

used to tel I ! at nig"tt and in 3 ... 1 _-JI kind of weather. 
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The 36r '-:,,-..7 water clocks Here vessels 37 C~ -7 small holes in the 

38 39 ' l' n 401._' ':'_'_-,,',1 C--:'= 7. They >,er e fill ed with 'C_:~j \~hich dripped ou t .. 

s t eady flOH. The time 41 C~=~j day could be told 42 C::,7 t he amount of 
43 44r " "" J" . d 1 . 45,_" "7 water r--- 7 in the vessel. Peopl e ",,__ lIve a oni! t we _" __ 

most of w~~~-~ere 46/ -:"'-=':"7 E:;>ypt used the hourrla ss 'l 71._,,"=:"1 tell t ime. 

The hourgl ass 48 L='' ''~:} much the water 49( ______ 3 but it uses sand 

50 L :':'=7 of water. Do you know any other ancient method of telling 

time -

(English For New Ethiopia Pupil's book Grade 7 Semester II) 

III. Why is the World HUllery ? 

Food - What to eat, wher e to I!et it and how to buy it " has always 

been a problem . For m:my years ther e 1 r " -; been famines in different 

2 t:,~-,'~ 7 of the world and 3 C _____ , _____ ::; lot of "~~~;le have 4 C~::,~/' Why has 
5 6 thi s happened 0 1 1 c :m' t a l ot of r ,'- / all over the world 

7 r=:'~j enough to eat ? There 8 L:-:":.J n numberC'f reasons. 

9/ -"'''''''''7 10 7 _,_,,_ reason is that some !. :::, ~" in some countries eat 
11 --. _, 12 13 L, __ I food than they need. C::~:'/ food is f' iven equally L~: _______ I a ll 

the peopl e , there l4 ., '~:,-:7 not be so many l5C::': .. ./ peo1"le and so few 

16 L __ :-7 who eat more than 17 r "': / need. 

But of course that1 8L'~,~ '! not the only reason. lOr:-:7 reason 

is food habits. 20 C=,--::I lot of food is 21 1~~_=7 . In some countries 

people 22C:=~'~1 meat and g ive grain 23r~_1 animals. The animals eat 

24C= ~'/ lot of grain but 25L. .. :~:} only fl littl e meat 26r ·____..7 other 

countries, only grain 27 C~::"} eaten and meat is 28 r ','----':J We must a ll 

l earn 29 L'-:,:J eat different types of 30 r---; 

The third reason is 3l/.' , :'----'.J weather . We have a1132 L~:' :' __ J of 

droul'hts. In some 33 [ :':,':1 there has been no 31 r ,::,-:_l for the last 

three 3S r::' :j without r a in there can 36 [~"-=:7 be crops . 

The fourth 3't, ____ = ~~j is the high cos t 38 C __ :~~~ / fertilizer since 

1972, the 39 L-=--~'-~.7 of fertilizer has i ncr eased 40 r-,_', .I many countries 

C1lnnot buy 41; ,~ " ~ ', 7 much as they need. 42 L~" :" ,j you heard about the 

,'3 C=7 revo lution? Since 1960 11 ,14 L,=::7 of new kinds of 45 L,:~, J 
have been given t o 4 6C~, <oj When farmers have used 47;':'=::'1 seeds 

correctly, they have 48[,~_-' , ~/ larr er crops. The production .1. 9 1-':'7 large 

crops with the 50/':-,,~:::~} of the new seeds is called-' fhe 'green revolution . 
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In the past farmers were ~ct able to grew enough food for their 

familes. Since they ~ot the new seeds, they have been '11,le t o grow 

more food than they need. But these seeds need a l ot of fartilizer 

and water and the worl d t s poor countries hav e,: very littl e money to buy 

fertilizer and to get for their crops . What is t he answer? 

IV KEEPING A DIAI1Y 

Kecpinr a diary means reo::ording >Ihat happens and what the diarist 

thinks and feels about it. People somet i mes start keeninr Ie ./ rliary. 

They try to 2/ . - '-j do"m everything that h'l.ppnns 3/ .. I the day . On 

the 4 I. I day they proudly write 5/ ,_, / pnres. On the next 5/ / 
7/ / Il/ ' I . they may write half Oai'e. And th Gn the comes to an ene! . 

9 r '-"'1 would be extremely difficu1.t lOr ' -; y.ccn up a diary of 

1] r-'. "'i' ki~d thouph some peopl e 12/ '/ it. But here i~ 13 r '. / Uea 

for a diary 14C :=::J is fairly eas t ~~' iSC~J go int. Every d(1,y we HJ(;:..:; 

d h · h 17/ .... , .-/ ' . I ' h h 18 / ' •. " ! \ . own one t lnl' - t e _ .. '_, lntcrestlllg t lElF t at as , .... (Urlng 

the day . 

There 19C~~:; always somethinlC intoresting. We 20;--. ,.:.; have 

observed something in t erestinp 21 (~~'::7 trees, or birds, or 22 /"~:~ .... ! . ~% 
may have seen 23/- -- -1 to int erest ns in 24r~7 street. Somthinr. 

interest ing may 25 r :·" - / haopened at schrJol. --;;~ 26/- ... ---; have heard 

something tha t 27, ':'~=::7 our- curiosity, or read 28 r-:=:~'l ' interesting in a 

book 29r -- / in t~;; 'ncwspapcr . There 30/,-, . ,; P l ~~;y-of room for 31;-.. _./ 
- - '--,,-. .~." -.. .. , .... __ . 

When we have learned 32 r ·----; choose betl'een what is 33/ '-- - '"j fact, 

and what is 34/ - , .. ' / fact, we ' h~~'e gone 35 ;::_-_'~7 10np way tow~~~~' l earning 

36 C~- / art oi ~~tinr. 
Not 37 r -- 1 all the way; but ,38 r--' "7 may have l earned not 39 c=~::; 

be dull. M~~;"peoPl '" 40 r··-, diarie~'-~:~ause they ar e 41 r-~) and 

amusinR to reac 41---'-1 ,; -~:~ there is another 43/ ' .. '-7 . -;;-~ou are 

learnine 44 / 7, -~i~-ing somethinj:> in yOUI' 4S r-:"-":':7-every day is a very 

46 r ---:; pra~-t~';e in expressing yourse l f. 47 r:.":-:; '~ou write you must 

48 f:':_:i in sentences and paragranhs49 f':::':-] try to describe what SO 1..=7 
happens and what thinps rea1y look l iks. 
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The important thin r a t the moment is to ge t an exercise book, 

write today's da te 'lt t he ton of the first page, anl~ below the clate the 

most interesting of today 's happening s. Viri t e for your own nleasure ancl 

don 't t ry to show wise and cl ever you are . 

V The fo llowinp passa,~e is taken from English For NeH Eth i onia Grade 9. 

Its r eading difficulty is found to be grade six accor dinp to Fry's 

r eadability fo rmul a 

The Story of Money. 

Barter , t he exchange of ,;oods for other Roods, worked ver y well 

for people whose needs were simpl e . Those people USed anything 1 L:" .:':.} 
kept them warm for 2r. _~/ They used any kind 3L ':::'j shelter, from 

tree branches 4 L ... ! animal skins , f or houses. 51.. __ .Jhad little need 

for 6;.- . / 

Barter would work fino 7 r:- ' / the rip,ht people al\<ays 8 r..~. :::; e?ch 

other. If a 9/" ' :" 1 who hac! b ~lln s anellOl ,: ' ; cloth met a man llr:: ~} 
had cloth but not 12 {' :' j everything would be all ri f'ht 13 ; '-= j exchanfze 

would be very It _:.-.1 if t he ri r ht peopl e/.. '! find each other. 

Most l61._"" } the money today is l7/. .' .- .. 1 of meta l or paner. 

18 C~ ~j people u sed to use 19 r~ ' ! kinds of thinrs ilS 20 r-' - ! One of 

t he fi rst 2t-"~ ' 1 of money was she lls. 22F : .. ') peonle who lived on 

23 r''' ' ""] shores of the Pacific 211, r~~ " 7 valued shee l s becau se they 

25/" .. ,_., ..... / h f C 26; "" .. . / d f 27/ -- " t em . or ornaments. ,attl e .... . use' or money i n ... / 

ear l y days . Early man 28 r:'_. ~j counted hIs «ea l th in 29 r:,'" / ' There 

were disadvantages in 30/. ' j animals as money. Peop l e 31 t ·:·.·."! to feed 

animals. The 32L~ . · I might get sick. They 33/~,:~· .. 1 f, r ow o ld and di ,") 

34C_~7 then the money would be 35r: ~' ,'j It was a l so difficul t 36/.:. :~J 
move cattle f r om pl ace 37 r='""j p l ace and t o c: hanpG 38 C:.· . I for other 

th ' I Ch' 39/.- . .. .. ; f M ) ' .- . . lngs. . n lna, . .. i sh - hooks "cr.:! knives / ! used as rolOney. 

In 41 C~.l !'hilippine"~~l ;nds , ric e «as 41 C~~7 as m~ney for a 42 C~~':,-'/ 
time . 

Elephant tusks , monkeys ' 14 r~~ . / and S'llt !tere used ·15 r ~ , ! money in parts 

of 4"I:,~~: . / In some places, people 47( .: .. / still pa i d in salt. 48C~~:::7 
f k ' 4~ r -- '--j· . 50/- ,--.-- .. o soap, animal s ""lns . .. . ,_ .. , iron have been used ___ .. ' / money at some 

time in some parts of the worl :! , 



- 65 -

VI A NOBLE CAUES 

Ato Tesfaye is helpinf his kebele t o rais e funds and clothes for 

war displaced persons, Eve~'y evening he visits 1 C:J and neighbours 

and asks 2r:-_:J to cOlltribute, Those who 3 C~7 poor and cannot 

give _~ / g iv<l bId clothes and 5/ . ~:~'time, On week-ends 

they 6 C __ ) on buttons, mend jackets . '7 L··:: .. _7 , and dresses, aid sort 

S,--J into manageable piles. ThO S.,1Ilt_7 Rre able to give riC-. '_.7 
give it to Ato Tesfaye , 11d enters the 2.mcunt received 12C7 
his receipt - book and issues 13 C··--:'~7 r eceipt fo r each contrihution . 

14r-::::-J is an important p?rt 151=.~J Ato Tosfaye's job, because he 
16 r--j- k' J7 ,-- -] - h k d 18 r------, h 1.____ used to 'eep1ng accurate - '_. . a.s he as wor e _.~_J t e 

Mi.nistry of Finance 19 L-~] the I nst t en years, 

20r - 7 h h f" h d 21[- --7 h __ ___ ._ . e ,as :ln1S e collecti ng, ' . _._. . r e turns to t e kebele 

22 [.=~=1 and enters the number 23 C-:_~! typo of clothes he 24 / :'-

, , h kbl ' 25r-----j·· h-' 26 ,---] h h gIven In tee e e S L . .. _,_.".' T. J.S 1.S a laTpe L-.......- t, at as two 

columns: 27 C 7' f or the kebele' s expenses ;' 28 C_:'J for contributions 

of money 29 r=:_~} clothes, When he has 30 /~::-:] ollterin), the day ' S 

contributions 31 L~_-:::7 the lodllor , he unlocks 32 L~~l kebele' 5 shed and 

33 r ----' 1 h ' -d puts 1 _______ -' c ot os 1nS1 c . 

Ato Tesfaye is 34L~_--:] to this job , "5 35 r-_~-j has been doing it 

36/----_'7- the last 37] 38 r-nine months, r--~- he used to collect L.:~-_:=j 

for famine reli ef . Besides .39 L~~~7 he has t aken a 40 L_l in 

book - keeping at the 4t~-=-'::1, so he i s quick 42 C~_J adding up 

figures, He 43 L~. _·_7 u ses his time wisely. 44 L~ __ j thinks ahead . 

f 45 ,---- ---1- ,) 6 J Be ore he L ___ ... collecting in the evenings, L__arranged 

f 4[7.- --; 48 or a kebel e ___ to pick up the clothes l ___ "1 ~: or r ,m. He t e lls 

4 9L-~~:::r driver where t o park
5

,1 j -==-.:::-ril.sb two or three of his friends 

to help carry the clothes to the car, There ar e always plenty of he lpers: 

as everyone wants t o assist the war di splaced persons, 

(PP, 15 - 16) 
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APPENDIX 1. B. 

When at long last schoo l opened, Munir a f ound t hat he could not 

possibly deal with four classes by himself. Now looking back over 

two 1/ . : ,:/ that had gone, it 2r.~.~ .-/ a miracl e that he 3r=~-=.] 
managed to carrYon scho014 r :-:: :'7 long . If he could 5 C:··:.] even one 

extra teacher 6 r:~:._ j coul d perhaps manage it. 7 L-:':-::~.! I and II could 

Be.::::l in the mornings and 9r~~=-; III and IV in 10 C~ : - / afternoons. 

11; J f'1 . 12,-- ... ; He decided to :.~-:-~ " to Ruwa- in to con .ront Mr. , augo 1. __ •• _. 

the problem . It would 13 L ·.~.-7be paod to get 14 L::~::7 from these constant 

talks 15 L=~:~7 sun and dust. If '~azigo 16 L~-'~7 not give him a 17 C:~7 
r4unira would have t o 18 L:":.~:1 the school. 

But just 1':1 L~.:~7 ho could leave for 20 C :-:-':7 to see rlaziro about 

21 u n schools p!'oblems two t hings 22 L::~~ 7 Hunira was later to 23 C.- -; 
happened i n Ilmorog_ At 24/_. · -·~_-~-; tjme howev er, they only 25 C::-j out 

of character >lith 26 L~.·.~.-.J sunny somnalence of the 27[· ... ·::7 rlmorog as he 

had 28c. ___ :} it. First came the 29/.=::.:7 officer in a government 30L~~-:-l 
a ccompained by two gun-carry ing 31 r:_ -:~I. EGfo r e t he offic er could 32 L~ .. ~7 

f h 1 d 33/ _ .. "- -j f h' . I d 34/-- '-" '7 d 11 h out 0 .. t e an rover ._ ... ' o · 1.5 arrlval ia _ . .... _._. roun : at e 

men 35 C~::~/ managed to vanish into 36 ;:-:~- J p I "ins . The officer knocked 

at 37[-_:':7 door of every house. 3B [_:.-:-'7 cnc \-, nlace he fo und 39 r :-] 
women and children. "All 4'0 L :.·_·· ) men have gone to 41 C.:'::'j cities" , 

comf,lained the women. " 4~.:.:~:_-. -] the . sun and the 43 r ... :.:··/ and tell us 

if 4 C~-:''l would stay here . " In 45 L:'_. j end the officer went 46 / . :~~/ 
47 . __ I 

Abdella ! s place and over L .. _.... drink of boer he t a lked incesantl y about 

I Imorog country. ,,48 r.: ..... -J seems to be getting 49 L .:·.1 and more depopul ated. 

Every 59.~·~:·:7 that I have come here I have been met by fewer and fewer 

mal es. But this trip breaks all records. " 

C L 0 Z E T EST IVII ======================== 

(onl y for Eng lish majors) 

The old home I remember ed "Ias not in the leas t like this. ' 1y old 

home \Vas 1 r · .. ··.-./ better. But if you 2 r'=-I me to -recall it s 31.=( 
charm or describe it s tl[. -:.~=). r had no clear SC~,"""'·./. It was all there was 

6[--::= ] it. Then I rationalized the 7 L~.~J t o myself, saying: Home 8C.:·~.7 
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always like this, and 9l / it has not improved lOC.-~.'} it is not 

11 12 1 3L.·=-.. '.7 depressing r:,~-::7 I imagine ; it is L : ! T"y mood that has __ 

because I am coming l4C::·~ .:7 to the country this lSC.=1 with no illusions, 

This l6l". _,~j I had come with l7L"-:.-:/ object of saying l8C:'::7 . 
The old house our 19 L.~~j had Jived in for 20L. ::"; many years had 

already 21 C __ ', j sold to ano';ljer family 22 C:'.:·:I was to chan!,e hands 

23 L= ~j the end of the 2·') {, ~.: ' - / ' I had to hurry 25 C~ : 1 before new 

year's day 2t.:· .· 7 say goodbye for ever 27l," ~~-1 the famil iar old 

house28 r ::." j to move my family 29 C~.-7 anothE'r nlace ",here' I 39 / 
31/- ... , / working, far from my ._, '_'. home town, 

32 33 34 __ ' __ _ 
At dawn C~~,~J t he second day I ' r-:' ~-7 the .gateway of my L .. .. _ J 

Broken stems of the 35 (' -- j on the roof. trembling 36 C · ~"'.7 the I~ind, 
made very 37 L- ::. / the reason ,"hy this 38 f=" ~~.,-l house could not avoid 

39 r -" '7 h~nd s , Severlll branche s of 40.:'::::::::7 ' clan had probahly a lready 

41 '----, , 42 -- - " 43L·."",-,.',"',."'/' r each"d / __ ___ / avlr.-Y, so 1 t W0.5 I.. . quiet . By the time _ 

the h'luse my 44{ .. :.~ .. ! WrlS al r eady Il t the 451..-' .. :") to welcoJ11e me, and 

46; .... , "' /. 'h d 47/-... " .-. "J ' __ ,_, ... elg t-year 01 nm'hel~ . Hung-erh , "nth her, 

Thoufh mother 48 C-,:' .7 she was also t rying 49!~--~,} hide a cert'iin 

needs 50 L~:'::7~adness , She tol d me to sit dOIl'l1 and r est and have some tea, 

letting, The removal wai t for the tiMe being. 

C L 0 Z E T EST IX ======================= 

l SO!- I have just returned from a visit to my land lord - the 

solitary ne ighbour that I shall be troubled with , This is c erta inly 

a \',:.~ :) c0untry 1 In all England , 2 L .. I do not r-elieve that 3l'. '.~ ' I 
could have fixed on 4/,:'-: j situation so com?letely removed 4L=:,~,} 
the stir of society 6L_.~ '1 perfect mis.'lnthropist' s Heaven: and 141' 

Hea tchliff 7L.""--) I are such a Sr"': "} pair to devide the 9L."~'/ 
between us, A capit."l lOr :~'~] I , tie little imagined hOI; 11[ .. .. '7 
heart warmed towards hiM 1 2C~:~-j I oehe1<1 his black 13L.-~·} ,~~~~raw 
so suspiciously under 14C ::::} brONS , as I rode IS l_ =_ ~' j and when his 

finl'ers 16L=7 themselves with a j oa l ous 17 r=·.~ /, still further in 

his l~.,=~ I as I announced my lCl~,~ "~ir Heatchiff? " I said, 
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20/-- - ' 7' A ... __ . _. was the answer. 

21 --1 I 22/ __ .. '_" '_"' f ~ysel4' the ""r Lockwood L .·· ." nel. tenant . sir . ,., 

honor of 23 t~~~7as soon as possih l e 74C~~'J !'1y an i val , t o <expr e s s 

25r:" ---" 26,----( . . . 271._··· .. -_·~·.· .. I· . ... . _ . ..1 hope that I have '1.. _ III cOllvlnlenC8d you bv my _ 

in soliciting the occupation 28 L:.~ .-·7 Thrushcross Granre: I he,,-rd 
29/ -.-__ , d h Yes t erday . "'_ " had ha s ome t oupht s-- ' 

"Th t. G 30/ .. --. -'f- . he .;1 /_-.-... -.... ,- . . . rusl.cross r ange __ .. _.,. my own , SIr , Wlnc lnr. . 

" Ishould not 32l~':'-7any one to incovini ence 33C~:_7 , if I coul d 

hinder 3t"::'-:-1 i t. I~alk in 1. " 

35 . 36/.---The "walk 1.-::.' /" >Ias uttered wi th closed _ _ ... ..! and expr essed t he 

t he sentiment , " 3'L..~.--7 to t~e Duc c" : even 38 L.: ..... j gat e over "pich 

he 3J-~ :·.""'7manifcsted no svmpcthi zin!) movement 40 r:,.:·:·j the Hords ', 
41/ .. -- ; 42·- .. --·· and I _. _.. t hat circumst~mcc determined 1!'(; ·L __ .. _.I the invitation : 

I 43 C:~~':"/ int erest~d in a man 44 C-:-.-I seemed 11'0re exarr.er.ated ly 

d 45/ · "'-7 reserve . ... _ myself. 

lVhen he saw 4t~-:-::7 horse' s br o9.s t fair. l y pushing 47 r~:-: !barrier, 
he d id pull 48 C .~7his hand t o unchain 49 C _-:=7, a nd then sullenly 

50/---. preceded _ .. .. / up the cau sel'wy ca ll in£( a s We entered the court-

".Joseph, t ake Mr Lockwood's horse; :lnd hring some wine ." 

Here we have t he ",hole es t ab l ish..!'l cnt of eOlrestic s , I suppose," 

was the r eflection sugeested cy t his c. ompound order . 

SOURCE: (Bronte, Emuly. \'!uthering Heights 1963 : 1) 
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APPeNDI X I C 

LAB 0 U R ~ (! P P LIE S 

New England , with its early stArt i n texti l e manuFQctllre, devel oped 

a hi ghly skilled work force , But the cost ef 1/'-'=,:1 ther e toas g, l ways 

been 2r,~ -:'7 than in the piedmont . 3 C·.~:.j r ap was great in 4L~.::·:·) 
early years of this 5 r:::='.~Jbut ha s gr adually narrowed 6 C .·.·:· 1 that 

today northern wage 7 L~~:-:7 avera~e only 10 percent R {':.~='.} t hose in 

the South , 9C:'.:':J, the worker s arc less 10L-:~:"/ organized in the 

South llC::::7 are willing t o work 12L~:·~·./ hour s )lershift, More 13C .:_1 
perday , more days1 4L·~::.~/ Heek , 

The r esultine cont rast 15(.::~.71 aLour costs between New Enp lane 

16[· ... _-·.-.... 1. the South ff d 17 r · .. ·-·I· I 1 ~ h e .. ecte a 1._ . .... ,isadvantage t o t ,e lort . ern 

18 L.=="-/ ' On this score wintoss 19 C . . :7 an offichl commission :1DPointod 
20 21 ...... . 

C~.::.= 7the common He8 Ith of ""ssa chu5"tte, ' ! ...... 1 to say: 

22 , .. 23 - -
The commis sion 1.._.:.7 that ... nroL"bly the l'lajor L."-.=7 in 

, . . d ' d 24
/ --"7 1 h . caUSIng competItIve Isa vantape '" . ....... .. the comnon Hea t IS wages 

25[-::7 cost of labour . 

The26 
/-"::.' .lis of the oplm on 27 f.~') 2 reduc t i on 0" ,,,ages 

28 r-~'- ' 2" ""--' L_j the Northern mill; is . -L ...... l solution to the pr obl "m 

30L-:'~'7 i t feels t hat any 31:=-; would he fo llol.ed by 32L=~ '] 
. . 1 d' f 33 r-"'7 SImI ar re uctlon o. wage s 1.. __ .. _ the South, Unionization in 

34[":"""-75 h . d . d' 35 , '-'-7 h . . _._.. ou t ern In .ustry IS t en Ing 1........... narrow t e rap I n 
36 r ---'7 d '11 b bl 37/. - .... / l' h 38,-, .. . /. ,_ .. _ .... _ rates an I'll pro " y ...... .... t!wt t r enc In t e L ____ .• 

39 _ . ....... .. 
The commission find s that '" L_ .... ../di fferenticd. in productivity is 
4°/---.; f h . 41/---"'7 .. __ .... 0 t e t HO malor .... _ .. . causing cO"lpetitive disadvantage to 
42

/ 
..... --, '1' d . 43(- .... .. . __ . , t extl e In ustry In the ...... .. ..I, . . The com.mission fi nd s 

that 44 C:::':-.:Jindividua l work load of 4S L.:f"jNorthern worker is 

not 46r~:~':/great in many ins t ances 47 !~'--)that 0" the Southern 

48r:~~.j" , 

The commission Finds that 49 L~:·::.7 existinp I'as%chusettss laliS tend 
5CL-·_ .. /· ._.. ror event the most effect ive and economical us "' of machinary by 

rendering third shift operations difficult . 

SOURCE (Alexander. Gibson 1979, p, 233) 
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VIII C L 0 Z E T F S T 
===~============== 

( only f or gegorarhy majors) 

C O N T R 0 L : 

Weather varies from day to da y and cl imate differs from rerion 

t o region hecaus e of varia t i ons in the (lmount of weather and climate 

set for th in the previous sect i on. And the c limatic elements 1 { ~::= j 
temporally and regionally because 2 C --:J the oper at i on OF the 3 ( 1 
contr o ls. To be sure 41..:~~.~) of t he climatic element s (Solar ener gy , 

temperature, precipitation and >lind s) 5 C _::-'::-: 7funct ions as ~ climatic 

6 r:. ~:7and influences each of '1 r :=--:7 other e l ements , but there 

&r':::::-:::/o ther control s in addition . 

!l C:'~_ -Jmost fundamental contro l of ). 0 L'~~~7weather and c limate 

. llr-- "'J 1h t ' d l' 12' _ __ /1 t h . 1S , ___ . unequa ea 1ng an coo 1ng '- ._ . t 1(0 Po masp ere 1n 

different 13r -'.1 o f the oarth. \~hil e a ;::·:·.- /earth as a whol e 

l5L~~: . .J " ~ much heat to l7:.:~ :7as it gai ns +'rom 17r::-.j sun , some 

parts exper i enc e It:~.:: /net I'ain and othor; 9L . : . .! net loss . This 

unequal 20 r '---ioccur s on a wide21 r- -_- _I of g80 !:,raphic scales t he 
22 -.- -. 23 l ._ .. .1 ::lnd most importnnt of C~-_:~/b t he dj ffer entia1 between 
24 - -. .. ; 25 . -L .. __ ._ and lo\; latitudes . But C .. _. / and coolinp differences (l lso 

26 r --····--;between continents ;:lnd occurs, 27 [=_~ :·.'snow covered and snow 

28 [:.·.:.~~"7 areco, between for ests 'lIld 29 r'--~: '_ /lai. _: _ B.nd even bet ween 
30 _.... . 31 ._ _ . 

L . __ ..land their surr ounding country s i des / ._.. / heat inp and 

cc Ol ing differences, 32 L:'~~/ t he air movement (winds) t hey 33 L= ::: I 
represent the over -all general 34 C~:::::j control of wea ther and ;3!1 L=:-Z 
The more specific controls 36 r :::"-:.::-/d eriv ed f r om various geographic 
37/.- "- -, . ' i ncluded ar!!: 

a) latitude , b) distribJt ion 3e L-:'7 continents and oc eans , 

c) pressure 39 L :~~~-lwind s systems. d) ocean currents , 

3 40 C:'-:' l f ) loc" l features 

a) l atitudinal Variation s 41 r..: .~.: ·7 Sol er Radiations: 

d 1 d ff 42 ---7 of sol ar 43/ _-.-_-_ .. ---_1 Lati tu ina i .crences ;::-.: . t he "molint 

receiv ed aTe the most 44 r::::~) cl i m'ltic cont rol. In l ow 45 L :--- l the sun 

i s high 46 L~_} th e sky, t her e is 17 r~~-.-; obs t r uction by the rr tmospher e , 

48 (.~~-~~-/ 5 : " l ar r ad i a tion i s int ense 19 L:::.:·_T t he c lima t e is Warm. SO C=7 
tropical; in high l a titudes the, sun i ~ lOFer in th8 sky , tl' e solar 

radiation is wea ker , and t he c lim~t e i s col der. The zone o f maximum sol ar 

radia tion shif ts north I<.'ard dur in p- t 1le year _ t 'cer e bv nroc:ucing the sea sons. 
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C L n Z E T EST IX 
======================~== 

The rat e at which snow is converted into i cc denends to a very 

< reat extent on the temperature. This is readily observable lC~'_: ,:.I 
many winters in Bri tain . 2t:_~,: -; >Iet snow fo llOl, inp: wi th 3/=~~_7 near 

the freezing point 4C.==--7 converted to a very 51:": __ -:j mixture on the 

gr ound. 6 r:~.:..7 process concerned; i s -chat 7 L~-,':~} pr essul" e behleon 

grains inc ludes' 8C __ =1 fo llowed by freezin:; when 9 C~:~I water migrates 

into the 101=_--:J between the vrains. Dry llj::~T snO\, at low 

temperatures 1~=-.-7 converted t o ice much 13 L:-_ =--~7 slowl y, hecause the 

weight 14 C --:' l less and the t emperat ure 15 c.:: =7 , so that there i s 

16~-r h f h' :l 17L----'; - . E bl 18/------, [_~ _ _ I C ance 0 t a>!lng anr ____ _ at groun margIns . -m eton ____ 1 

King (1986) s tate that in 19L __ :7 Al ps snOI" with a 20L~:~7~ravity of 

about 0.08 21 L ' ~7 be conver ted to ice 22L:::~:7 'I specific gravity of 
23, ----7' ' 2 ' , 24L -----7' h' ' '-' 1 d h 25/---~'7 . J • ___ , _ 0.9 In 5 - '10 ____ , W lI e 1n "reen an t e -----, , nerIO'" 15 

150-200 26[~- __ ]. The rate of conversion 27 L:_'_:j icc is one of 28 L _=7 
characters tics which serve to 29~~ temperature from cold gl ac i ers. 

30 l==ran alnreciable mass of 31L=~7 ;5 nresent it will 32[~'-T 
to move outwards its 33,C_::--:; principally on its surface34L ', -.7 . Away 

f 351----7 . 36 1- ---, rom t he centers _,_~__ accUlnulatlon.-,f' icc;, usually L-._--' l ower 

d f 37/--7 . 38 r---, . gr oun the -ate ,_, ____ , the mOVln!! sheet c f 1 __ ..J. depends malnly on 

the 39 L_---:,7 maintained between the sunply 40 L-~_7 the centre of dispersa l 

41[=-:=:; the rate of' abl ation 42L ,----:./ the marginal rej!ions of 4"L:--7-
1 - . h 44( -----7 r I . 451----( . f. aCler or Ice s eet. nature 0': tIe "lacl_a l varlCS 

wi th the posi t ion 46 r~:""_7 --;~~ area concorned in 47 L _]' to the ic c; 

h 48/-- - --'7 40 r---7 s eet. ___ _ . speaking the hij!hl ands frcm - .1. _ , ___ ._ the ice i s 

d · d 50'-7 . ' 1 . "(PI 34) . 51 '---7 -lsperse .1.-___ , prlmarl y rePlans Or at e . er0510n ~ ____ ' lce 

sheet covered the whole are there may have been a reneral grinding down 

of the surface. 

S,)URCE ; (Sparks, n . N. 1972 . pp .. %0-361) 
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Anoendix II A 

I. Read the followinp: pas sap:e and answer t he questions ~hat fo llow 

only by "Titing the l etter of your correct choice on t he seTlarate 

al,swer sheet provided,. 

The school go~ a pow teacher. His nal'1e "laS Ato Kerede . Ato Kebede was 

t,<enty f ive years old . It was Sunday 'lnd the time was 7 o'c l ock in t he 

morning. At o Kebede was near hi s small radio. Some one knocked a t t he door . 

Li ttl e Ar agawi "as there. ~.regawi said, ' Ato Kebede, p l ease come to the 

community tap. Ther e is a hole in the pine and it is l eakinJ! . We have no 

wa t er I cannot wash ll'y hands and f eet and I cannot was h my clothes. 

Ato Kebede was not a rlumber. !-Ie was a teacher . He kne,. how t o do 

a lot of things. He took his to('ls . There was a blow lamp, a r oll of folder 

and SOIP e rag s. 

!Ito Kebede "ent to schoo l and turned the bjp- round t ap off. "'hen he 

went t o the c.ommunity taT' , There were a l ot of peonle arround t he tap. 

They saw At o Kebede and >'ere harmy. This new teacl'.er was a good man . He 

knew how to do a lot of thinrs . He was a useful man . 

At o Kebede sat down near the viDe and looked at the ho l e car efully. 

He wiped t he p i pe to dry it. Then he Ii t the bIOI,' l aJ1ln . Pe pushed the 

litt le children aw;::y . Then Ato Kebede heated the p i pe ,.ith the bl o" l amp. 

The pipe hecame hot. Then .~ to Kebede put some s(Ol der on the hole . 

The solder t ouched the hot p i pe and ~elted. Ato Kehede covered t he hol e 

wi th the so lder. After some tim e the solder was cold and hard. There 

was no hole in t he pi p e now. 

Ato Kebede went bad t o the big round tao and turned H on there ~Ias 

no hole in the pipe so no water came out. He turned the small tap on and 

water came out of it. Every body was happy. Tl'e chi l dren clapDed, t~€ women 

laurhed and Ato Kebede smiled. 

SOURCE: English for New Ethiooia: Pupil ' S Book r,rflde 6 . 



- 73 -

COPREHENSION I =::;============= 

The New TeacheT 

1. What was Ato Kebede's job ? 

a) teaching b) Plumbin!! 

c) Helping the community c) doin? a lot 0<' things . 

2. Where was Ato Kebede when the people sent for him ? 

a) in church b) at the school 

b) at home d) at the communities' club. 

3. The peop le were ___ ._when they saw Ate Kebede :-

a) angry b) happy 

c) nei ther an!'ry nor happy·!) disappointed. 

4 . The people's opinion about Ato Kebede was that ______ _ 

a) he was " l'ild man 

c) a wise !Tlan 

S. Ato Kebede was 

(l) a young man 

c) a man of middle a9E!. 

1~ ) a good man 

d) hand c 

b) an old man 

d) b and c 

6. Ato Kebede was at home .'hen .~.reg"wi came to call him hecause 

a) it was a holiday 

c) he had a free time 

b) it was not yet time to ?o to 

school as it was early morning 

d) he Vias not in the morning shift. 

7. Did Ato Kebede succeed in repairing the tap ? 

a) Yes, he did· b) No , he din't. 

c) not as the people expected d) is difficult to know. 

8. At o Kebede was 

a) a rraduate of a technical school. 

b) a se l f taught person 

c) a person who had had a variety of trainings in rlifferent institutions. 

c) a person who had been an employee in the "inistry of water r esource . 

9. Why were the peopl.e hanpy with. Ato Kobede? : - BeCluse -- .- -. 

a) he served them in many ways. 

c) he solved their uroblems 

b) he taurht their children 

d) all of the above. 
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h) l)ccnlE' :\'h~) '/ I:tpt to b(;; ~e r.::. hc:·s ~hcuJ.o. learn r~~ny thing!) . 

c) tz.at t0LCli f'3T trqininv i nstitutes shoEld introd'.lc0 :;jOv0ra1. c 'jursl~s 

in order to train the 'to lie teRchers' . 

d) that people should not ta.ke n .o t8achJ.nr profession unles s ':::le), are 

train r.;!d i f'. diff.tS·~'e!lt f ields . 

11. The abov e story i s 

a) a real event b) no t a r ea l event but a !'len1S 
to teo.cll scmething. 

c) a composition written by on e student 

d) a s tory "hese truth is \lnknown. 

12 . POT " 'h,~ t type of ~1e0ple dc. YOll thinK t\is story is I"l'itten ? 

a) SdlOOI children 

c) :myone 

b) rsopl e w~o lik ~, t') re".d f'.<::·~bn >lOrks . 

d) only old pennIe . 

13 . The first ~}aTa[!Taph in the nbove p('~sage is ,qn eXR111n le of Pc 

para~T:).ph. 

a) narrativ e 'c) discribt;ve 

c) nr:',;'rative and di!3criptiv~ c) E:xposi tor Y 

11.1 . ¥'hich of the fol lo~!inrr is t~c ccrrec.t .,;z'1uence accnrd.inp to the TJ1.lssa?e. 

1) Ato Kobe-:ie \,'211 t to t!'~ c0~muni t y tau. 

I S. 

~') Ato Kehedp turned t~(' hip r011nd t~.n of·r.-. 

3) Ato Kebede sat dOll' ne<lr tIl" <> i ')e and lool<.ed at th., hall') 

carefully. 

1) He wi.:oped the pipe t" dry it 

5) He Ii t the bIOI" l::tr.m. 

a) 1 , 2 , it 3 b) 3 . , 
c) 2 , 1 , 3, A d) 1 ., 

The pronoun l it! i n the sentence "It 

refer s to .. , 
a) the \l:lter 

, 
Lr ; . 2, 1 

~, (~. , 2 

is 10:lki np ll i.n tJoe ~bove pass(l.~:G 

h) the conmuni ty tal.' 

c) the tig round tap in the school comnound, 

d) both band c. 
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II. Read the fol 1o\lf in~ T'~s stlP'e and ?~n5",!er the Question s the.t fn 1 1o,",.' ------_ .. _ .. _ . ....:..:::..._----...:;------_._- - . - . "- ------- -------
by h'ritt i!\8 only the let·tcr 0.(: VOUI' <:c:rr ect cpoic e on ~: he ___ •. __ . _____ _ __ . _ _ _ ... _L...:._. __ .. • _____ . _ ______ . _ _ 

The cave man, who lived mO.ny th.ou"anri~ o? yc.o.rs ago, h"d little need 

for a clock _ H ,~ got u1J with the "un and went to l'ed at clark. Pe ate ;,!h'ln 

he "as hungry and care<:1 littl e ahout time 

La t er, as he progressed, telling time became mor e im1)ort~nt . Ai: first 

people euessed at the tine by lookin~ at the sun, j"lvm the S~ln lQas high 

in the sky, it \'/35 noon. ''''hen tho sun Wt=l. S Ie >; .; in the we..:;;t, it wa s tinc: to 

work. 

The n8xt st~~p in learninp: to t ell time w~ s the use of tl shadow :nadc 

by the sun. A s trnieht sticl( w?.s driven .i_:1 to t1~e !'"round i r. ar. () 'j1~n plac e . 

At noon the shadov: liaS t '\e shortest and it "as lonres t O"flrl. y in t'le J'lC'rning 

and l a t e in the 3, ·:=ternoon. 

Did yo u know that y!'lU could tell t i.!:'02 "'it)> wnt er ? P",onl e found (,ut 

t hat it h'ld SO'1.) advant ages over tel} j.ng ti"''' ry the lenf' th of' a shadow. In 

clou(!y days the sun could not be ~"('n And '.hore '~as no s ':adm·, to be measured. 

The water clock could be used to tt.lll ti,;,e a t niRht nnd in:my kind of 

weath:er. 

The first \~· 8.ter c locks \>lore vcsse1 3 ~.II:l. th small ho1 0~ in the b0ttom. 

Thoy were filled wit". \'ater \·!hich dr ipveG out in ~ steady flow. The time of 

the day could he to ld hy tJ:e anount 0 C w:lter left i n the vessel . 

Peop le •• ho Eved a Ionr tirlC "Eo u ~' ()d -eh", hour r-lass to tell .' l..].m~ . 

The houTplass is much 1 ike the llater c inc" bu t i t us es sand inste'ld of 

water. no you Y_'10"l any otl1er anc ient method of t e1.ling till'.c? 

/ English For New FthioDi a Pupil ' s boo I'. r.rade 7 . Sef!1ester II ,/ 
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J I . TELLING TI~F . 
=:::====~====~ ;= 

1. How could ~.nd. cnt noopl c tel time ? 

a) by looking at the sun b) by usinr their common sense. 

c) by using different time telling devices. 

d) they used no any method. 

2. What made the telling of tiMe iP]l)ortant ? 

a) the development of human need s b) T'ro~ress in developnvent 

c) change of generations d) ch~np'e of environment. 

3. Why was telling time by lookin)! at tho sun disadvantageous ? 

a) the sun was somet iMes very high in the sky . 

b) the sun could not be seen on cloudy day or at n iFht and t"ere was 
no shadow to be measured 

c) the measuring- of shadOl" was in accur ate . 

d) band c. 

4 . What was the t 'etter ste]J than the us e "f shado\·) in telliJ1f time? 

a) tellinf time by l onf:in?, at the ~un. 

b) the use of water to tell time. 

c) the use of shadow 

d) the anSW3r is not mentioned. 

5. What methods were used i n tellinr time accord ing to the above passnge ? 

a) looking "t the sun or the US \, 0f shadow . 

b) using water and shadD" 

d) using water or wRt:hes. 

c) usi.nr water or sand. 

6. What is the difference hetween \':at€'r clocks a nd the hour rlass ? 

a) water clocks us~ w~ter "·".il ,, t~c ·'.our p.lass uses sand. 

b) the amount of sand left in t h", vessel indicate the rirht tim'3 

while water left in the vessel (lid ths Eor the water l ooks 

c) there is no feasible di.ff"renc e cetween the tHO. 

d) a and b 

7. Which of the follow ing is true concerning the hour plass and the ' ,'at er 

clock ? 

a) the hour glass is the better of the two for it was the latest. 

b) though the hour gla ss is the latest 8_S l1'entioned in the nassa[;." 

both se!"ved the Dury>ose o(1ually. 

c) the use of sand is hett0r than ~ ". e usc ()f W'l tf'>r as there is a chance 

for evaporation in the latter IYhich may affect the result. 

d) nothing of the sort is said in the "fCS S8Fc. 
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8 . What can you conclude from the pass~·fe '! 

a) the latest invention seems to be the best; 

b) the difference between each method, oE t ellin[, til'le is not thr'lt 

much significant . 

c) the latest is always the best for it is the base for the former . 

d) the former is a lways the best for it is a f oundat ion on which the 

later is build. 

9. The fact that man has been inventing dif'£erent means 04' t ell inf' time 

indicates that 

a) t he more progressed man is the more t ilnc conscious r.e is. 

b) the concept of time has always been very important 

c) nothing can be done with out b8ing time conscious . 

d) all of the above. 

10. The purpose of the writer in the above passage is 

a) to convey a piece of information . 

b) to make us time conscious. 

d) a and !, 

c) to remind us to be e.lways 
programmed . 

11. From what book do you think is the above piece of IITHing t aken? 

a) a biology book 

c) history 

b) p:eof'ranhy 

d) none of the above. 

12. The above passage can be an example of : ­

a) narrative essay 

c) expository 

b) descriptive 

d) argumentative 

13. Cohesive devices like " later" in the second paragraph , and "the next" 

in the third indicate 

a) sequence of happenings 

Co J expositon 

b) chrolo£,ical order 

d) a and b. 

14. Wh ich of the following can better sununarize the idea of the passage? 

a t 3lling time by looking at the sun ==~ measuring shadow 

.. ~-==;;::;:::; water clock 

hour glass 

b) 
Telling time by l ookinp, at the sun =J wrrtr clock =~ hourglass 

========9 measuring shadow 
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c ) 

water I 
cloc.!U 

15. which one of the followi ng is true 

a) Tell in[' t i'C.e which WI'IS of li·~tl e iroP01"t.4 , ce For t"e cav') man 

lRter hecame very i mportant when. man ~ro?rcssed. 

b) the cave man >,ad ver y littl8 use of tellinp time Rt the hegirming 

but l ater kne\O,' the ifT1:)ort.1ncc wh~n he pro .P.'r essed. 

c) Man had very Ii t tl ') need for clock in his primitive stage but 

lat er kne\,' the im!:"ortance . 

d) a & c 
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by II'ri ttin12 only the I ert er of your corr"ct choice on the sepflra te 

answer sheet provided . 

Food -- !"hat to eat, ",here to 2et it and how to huy it - : has ~lways 

been a problem. For rr.a,lY years there have been fflmines in different parts 

of the world and a bt of people have died. II"hy has this happened ? I"hy 

can't a lot of people allover the world pet enouvh to eat? There are 

a number of reasons. 

One rea son is that some neople in some countr i es eat more food than 

they nead . If food is given equally to all the peonle, there wi ll not be 

so many hungry people and so few people who "CIt more than they need. 

But of course tha.t is not the only reasor:. Another T<28.:;o n is food 

habits. A lot of food is wasted . In. s ome countri e s people eat meat and 

give grain to animals. The animals eat", Int of .~rain but )'I"oduce only a 

little meat. In other countries, only grain is eaten and mea t is wasted. 

1I'e must all learn to eat different types of food 

The third reason is bad weather. \\'e 11"ve all heard of drou!!hts. 

In some countries there has been no rain for the last three years. 

Without rain there cannot be crops. 

The fourth reason is the hi!!h cost of fertilizer since 1972, the price 

of fertilizer has increased and many countries c~nnot buy a s much as they 

need. Have you heard about the ~reen revolution? 

Since 1960 a number of nell' kines of " eeds have been given to farmer s where 

farmers have u5 c,d these ', eeds corree. 1y, the)' have prodl' ,ed larper crops. 

The production of large crops with the help of the new seed j s called 

t he green revolution. In t he 1'"st, farmers were not able to grow enough 

food for their families. Since t hey go t the new seeds, they have been 

able to grow more food than they n eed. But these seeds need a lot of 

f ertilizer and water and the world poor countries have very little money 

to buy feriilizer and to get water for their crops. ~~at is the answ,r ? 

, Peopl e in )loor countries need 1' 0 work harder and shu e their food wi th 

each other . They must F. so 1 earn from e"c', countries . They mu s t 1 earn 

better ways of growinr cro;)s . The rich cc:>untries must hel )" 'ehe Door 

c ount:ries . They ili ,:st share their f00d with othp;r COl~nD_ j i,; S and teach 

0·.::hers bel: tel~ ways of '~r owL,;; (·T'Ops . 
f. -, (JUi.:.CE : r>:":JO.ish fo"r He'f.' ,,,.ninr -i ,,· Pp-. i ) I c_ r::nr 
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WHY IS THS WORLD HUNGRY ? 

1. What has the crucial problem 0" the \'IOTl,( been so "qr ? 

a) what to ea t h) "her" tOfGt food 

c) hol'l to buy food d) all of t~s above. 

e) nene 'If the above . 

2 . I'Jhat has been the cause for the numbr,r of dea ths i.n t he "orld ? 

a) famine 

c) drought 

b) l ack of food 

<I) a and b e) a and e . 

4 . Why is the problem of food shortage solved in rich countries ? 

0.) because of hard work b) beee.use of the sharin" of food by 

people with eaeh other. 

e) because of the social revolutions 

d) because of the green revolution . e) :;1 1 of the abov~. 

S. A lot of people all over the world cannot r et enou~h food to eat ? 

a) b0cause ()f hard work 

b) due to their respective "ood habits . 

c) due to unrel iable \·.'cather 

d) because nf TIGor soil to I'r'J" t h0'l'. oj a ll cxcent d 

6. Which of the follcwinlO is not true ab0ut the rJrefm r evolution ? 

a) It produc es abandant yeild b) it r\ceds a l ot of ,.;rater 'tnc1 

c) It broke out 'tccidentally fertilizer. 

d) a great numh,r of the \Vor l d's "('Gar e) none of the ClhoV0. 

countries camot be benefit ed by it. 

7. Which of the followinf's arc soluti'lnr· f01: the world \ s shortare of food ? 

a) people in poor countries hav') not onIy to ,·'ork hard , share their 

food with each other but also l earn from each countries. 

b) The rich countries must help the poor eountri.E's, and teach others 

better ways of growing crops . 

c) The price of food must be reduced sl) that ever'- one can huy it at 

a cheap price. 

d) poor countries must form" team cf 8xnerts in order to solv(; their 

current probl ems duely. 
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The IVriter of the above passaf!,c, is o. t he c>pcnion that 

presentinq thi s piece of writinr 

IVhen 

a) Without the knoIVledre (1 f the cause te,:' sol ution cannot he ffJunc1-

b) peopl e do not knOl. the cause of t Il ' .iT food l1rot>lems. 

c) ail human problel!ls must be exoosed. 

d) a and b z) band c. 

The "Titer of the above p:lssage is 

a) bl aming the rich countries for not lwlpinr the noor countrie s . 

b) criticising the poor countries for not IVorkinp hnrd . 

c) a and b d) only ",,,,nts t o make aIVare of their 

responsibilities to hath the rich 

~tn>l poor countries. 
0) none of the above. 

10. The purpose of the abov" piece of \\Titinf' is 

a) to roven1 <!n acute human probl em. 

b) is to entertain the reader 

c) to ",ak" both the rich and poor countriG~ "IVare of their 

responsibil ities. 

d) a and c 

11. l1hich one of the following is true arnut this piece of IVr i ting ? 

a) it is be.sed on a thorough study 

b) it is a mere creation by the \-riter. 

c) partiall y agreeable 

J) a and c 

12. One day, my neighbour's goat fell into a pit and soon t o die when the 

OIVneI' , Ato Kebede saIV :i t. Soon he took out his knife, cut the gont ' s 

thr eat, skinned it and gave the m02.t to the dogs , takin~ home the 

skin though nothing w? s "TOn? IVi th the Il\ea t. What do you think h'· 

the reason according to the passage ? 

a) food preferance b) food hahit 

c) dislike of ~oats' meat d) ~J.1 of the above 

13. The sentence "But of course .. . " in pnrCllCraph 3 line 9 j s used as 

a) emphasi s 

c) C0ntrastinP.' 

14 . The phrases : 

b) transitional 

<1) all of th" above 

)j One reason" in p:1r[l.grGph I I. 

"Another l' 3USOn" in p"ragranh III. 

"The th:!'d r efl s0nl' in nararra?1h TV . 

and "the fourth" in parai'raph V. 
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a) enumerate 

c) dBscri b·3 

15 . The pronoun ' ;this" in 1 in€> 

b) exnlainE: 

d) cormur e and contras t 

ref ers t o 
~---

a) the cause of dGath by f:lmine. 

b) the exi~t",nce of death 

c) f ood problem . 

d) famine 
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TV. R::z!-d. the followinF p2.s.sa oe ~nd arswer t:\e question~j ---_._ .. ------~.-- .-. --.------.----. -

by k d .t i!!r' tr.f- l c1: 1: cr of your correct choice in thG 
~------:.-- - -.---.- - ._---------

Keeping a diary means recorrlinr: what ! .. 'lppens and what the di..ari .. st 

thinks anJ feels about it. PooDl e sometimes start keoninp- a rliary. 

They try to write drown every thine that happ~ns durin!, t 1)e dav . nn t!-.<·) 

first day they proud l y write four pares. 0'. t te next liay, tl1ey may wri te 

h<11 f :l p'lge. An': tb'll tlJ e diary com"'S to an "'nC:. 

It would be extremely difficui.t to leee-o UP n diary of that kin:] 

th"ugh some peopl c do it. But here is 'In iri.ei' for a diary that is fairl:v 

easy to keep go in!.'. Every dRY we I,rit e :l('wn one thi:w the l!'(lst intE'res ting 

thini' that has happened during the d<1Y . 

There is ab,~ys something intl'resting. !'!" may have observ ed somet;ling 

interesting about trees J or bird~, (rr ins ects . T~Te f'Il:lV have soen something 

to interest us in the street. SnTn.cthi n,r interestinE !'lay have l'.anpcnej at 

school. WE: J'!3.y have heA.rd somethinp t h!}t rl.:~u sed our curiosity ! or reEl'l 

something intBresting in a n00k or in the nel1 s!-laper . There is plenty ')f 

room for choice. 

When ~'ie have leaTned to c~oose between whr:. t is ~erely C'~ctJ and 1·.'h,1.t 

is interestinr; fact, we have gone a lonp \<I,'IY t owards learninp. the ;nt of: 

hTiting. Not of course, a ll tho l'Iay; but \\'e r.l!ly have learner! not to },e ~.ull. 

Nany people keep di!lries because they "1''' i71 t eresting and amusing to ren l 

later on ; but there" is ano t her rease'll. If you ~lre lea:rnirw Enrlish, 

wri ting something in your diary cV'Jryday is a veTY rood practice il) sXT'r(l»s-

ing yourself. When you wri t e you must \<Trite in sentences and p"ragrat'hs 

and try to describe I·fllat r e"I Iy hanpens and what things rea .~ly look like . 

The important thing at the moment i.s t,. f0 t an exorcise l'ook, write 

today 's date at the top of the !'irst pare, ar,d be l ow the date the most 

interestinp.- of today's happenings. Write for y()ur ovn pleasure and 

don I t try to sho", ho",' wise and clevlJT VGU 2.re 

SOl'~CE : Bn~Tl i s h fnr j\!C,,1 Etr.i.opi ~·t : PUl")i.l ' 5 BonY, f;rade 9. 
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IV. Read the follOl,ing passage and answer the questions that f '111o',s. 

1. What i s meant by keeping a diary? 

2. 

a) recorrlinr what happens ~ncl what the diarist f0cl s and thinks 

about it. 

b) writing everythinp. t'lat ha?pens ,-1 • .. U!'1.ng the day. 

c) writing everythill@' about any topi.c. 

d) writing only."b.Jut interestinp t opics. 

e) all of the above. 

Why do many people keep a diary ? 

a) to be familiar with the correct events. 

b) because what they '<rite may be inter estinr and amusinr. later 'In. 

c) to know about their time. 

d) a and b e) al l of the ahove 

3. What is the impor t ant thing in keening a diary? 

4 . 

a) to show hOI< wise and clever ('ne is 

b) to get an exercise hool< .. 

c) to write the day' 5 date at the tnp of t he fi rst pare :10(1 the 

happenigns at the botton. 

d) band c e) a .'mct c 

If we are a good diarist, we should "rite r!r) WTl 

a) anything I< e come across b) "nl y interestinr: facts. 

c) interesting and amusinp facts el ) who.t ever i s a fact 

e) a and d 

S. What would be the t Otlic about which we should \<ri te ? 

a) a bird 

c) what happened at school . 

6. Our writing will be dull, if ;-

b) a t.ree 

d) all of the above provided that it 

is interesting and amousing. 

e) o.nythini! that comes to mind 

a) we write every tbing that we encounter. 

b) we don ' t make a careful choic e 

c) we don't check that it is i nterestinr: and alT'ousinp,. 

d) a and t 

e) al l of the above 

7. The advantare of the practic e of keepi ,w a di ar y i s that 

a) It helps one to develop the art of '·:ritinr. . 

b) It helps develop the practice of cx:rressinr, one self. 

c) It may give one a good knowledge elf al l current events. 

d) a and be) none of the ab0ve 
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8 . Why does the writer discourage peonl e "h<' wri t e four par-es on the fi r st 

day and half a page on the s econd day ? 

a) they may get bored ann quit it s('on 

b) what is written may not be an interes ting and HlUsing fac t. 

c) they may not get enourh paper t o write (I n. 

d) a and b <» none of the above 

9 . The writer advises to write for one ' s m·m pleassure and not to S!10>' how 

wise and clever ene is when writing a <!iary because 

10. 

11. 

12 . 

a) this may dist0rt the f ac ts. b) it will not be realistic 

c) one should be modest in what he dOGs. 

d) a and b eJ band c 

Which of the followinr can best summar.i.z€ the idea of the nassage 

a) a di'!rist should write every h'ljJvening that he encounters. 

b) A diarist should write '!hout interestinr and amusin!! f'acts in a 

realistic manner. 

c) a diar i st needs to have aa exorci se l:ook I)n which he writes tho 

date at the t op, and the mest int erest inp and amusing facts at 

the bottom in a very simple languavc. 

d) band c c) 'Ill of the above 

What kind of a person 00 you think t.he ahove I~ri ter is ? 

a) an expert on the subj ect b) a school teacher 

c) a noveli s t '1 ) an essay I<ri ter. 

e) a journalist 

Do you consider the advic e given in the "cove passage as true ? 

a) Yes b) No 

c) I can't dec i de 

13 . The very first sentence in the above passar-e is 

a) a defi nition of the subject ~) an explanation 

c) an argument d) cannot be known e) a and b 

l ~ . The wor d ' it' in the second paragraph in the sentence "It would be 

extr emely" refers to 

a) keeping a diary in which peopl e write four par-es about everyday 

that happens . 

b) keeping a diary based upon careful choice . 

c) keep i nr. FI. diary b:J.sed on interesting 2nd amus ing facts. 

d) a and b 

e) band c 
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15. n " word 'but ' in the sentence "but thlire is another ... " , in 

line 20. 4th paragraph is used by the wri ter :-

a) to go from the preceding sentence to the following . 

b) to go f rom one reason to another . 

c) both a and b 

d) t o compare and contrast the i deas . 

e) all except c. 
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V. Re,:,d the fn llowjnf' pa ssf:[? . ..and_..answer the ques tions 

]:>y writing the let.ter of your correct choice in the 

,answer provided on the ~epa_~~ t& answer sheet . 

Bart er, the exchange of goods fo r o t her goods, "lOrked very well for 

people whoso ned s were s i mDl e. Those ;1eopJ.e used anything that kept them 

warm f or clothes . They used any kind of shelter , £roJ'l tree branches to 

animal skins for houses . ':'lj8Y had litt le TIee,1 for money . 

Barter wou l d work fi ne if the ri ~ht people a lways found each othor. 

I f a man who had beans and wanted cloth met a rmn who had clo th but not 

beans, everything would. ell) '111 ri{1nt. But exchange "auld he very slo,' if 

the right people didn't find each other . 

In the modern wer l d, different t 'oings are made r-v different peoDle . 

When t his happens, people must depend on money to buy the things thEY need 

but don ' t make f or themselves. 

Hos t of t he money today is made of met a] or paper. Rut peopl e used 

to use a ll kinds of thin,s as money . One of the first kinrls of moeny was 

shell s . The people who lived on the shores of the Pacific 0cean valued 

shells because they used them For ornaments. Cattle were used for money in 

the early d'lYs . Earl y man someti mes countc,,1 his weal th in cat t l e . 

Ther e were disadvantages in using anj mals as m<c ney. Peopl e had to f eed 

anima ls . The animal s mi rht i'et sick. They ,"C'u lcl grow o l d and die and t hen 

the money would be gone . It \Vas also difficul t t o move catt l e ~rom place 

to plac e and t o change t h em for other thi n¥s . 

I n china , cloth , fish-hooks and knives v!ere used as money. I n the 

Philippine Islands , rice was used as money fer a lonp t i me. 

El ephant tusks , monkeys ' tails and s~lt ,·'ere used as mo ney i n parts 

of Africa. In some places, Deople 3.Te still paid in sal t. Bars of soap, 

animal skins and iron have been used an money a t sometime in some parts of 

the world. 

SOUflCE : Engli sh for New Ethiopia ; Pupil ' s Book, r;rade 9. 



- 88 -

V Read the ~ollo"ing passa!!e and an~\Jor the (]uestior,s t hat fo llows. 

1 . For wh0m di.d t he Barter system wor ked W0J.J. ? 

2 . 

3. 

t) . 

a) for anc ient people b) £or peonle whose needs \-Jere s iml'le 

c) for t he r i "ht peop l e d) H a!1d c 

0) all of t he above 

The b:lrter sys t em worked well if only 

a) peopl e who n6eded the same t hinp. met each other. 

b) the r ight peopl e met each other. 

c) t he peopl e who needed c l oths met e'!ch other. 

d) a and c c) none 

The peopl e who lived on the Pacifi c Ocean. used shells as money because: ·· 

a) shell s wer e t he mos t beauti ful . h) shell s wer e very rare 

c) shells were used fo r ornament s . 

d) all of the above. e) nene of t he ahove . 

What wer e 

a) clot h 

c) knives 

e) all. of 

t he items used as money 

t he abovp. 

i n China ? 

b) fish-hooks 

d ) Blind b 

S. Accor din" to the Barter system, i f a man who has a cow but needs a 

mul e meets a man who has a horse, but nee05 a donkey 

a) no exshange will. t ake pa l ace b) p.vorthinr "i ll he s low 

c) both have to wait until they find the r i p-ht peonl e . 

d) all of t he ab0Ve e) all except a . 

6. What wil l happen " hen di ffer ent things are made bv di fferent people : ­

i n the modern wor l d . 

a) they had t o l ook fo r peOple who wanted t o exchanr e their i tems 

with wha t t hey had 

b) peop l e had to depend on money. 

c) no exchange will t ake pl ace 

d) changing one it em for an other may be inconvinient 

e) b and d 

7. !~hat i s t he disadvantage i n us in~ animals as ~ey ? 

a) an i mal s have t o he fed. h) an i ma l s mi ~ht ret sick or get old. 

c ) i t was difficult to move animals from pl ace t o nl ace and change 

t hem for other things . 

d) t hey might die 0) all of the ahove 
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8. Why didn't ancient peopl e need money? 

a) money is the sign of further development in human progress. 

b) people who have further progressed in their development have 

compl ex needs. 

c) ancient man did not have complex needs. 

d) b ' and c e) all of the above 

9. Why do you think peop l e us ed items for money as a means of obtaining 

what they needed ? 

a) no one coul d be self-suff icient. 

b) social life demands exchange. 

c) people have to share the product of their labour. 

d) band c 
• 

10 . !Vhat do you think the idea 

e) none of the above 

of the above pas sa~e is 

a) exchange is inevitable no one can be self-lnfficiellt. 

b) money is the latest development in the history of exchan~e. 

c) people used different means of exch:J.nge at different times. 

d) all of the above e) none of the above. 

11. What kind of a person do you think i s the a~ove writer? 

a) a historian 

c) a scientiest 

b) a research 

d) a and b e) can't be known 

12. The purpose of the above passage is 

a) to iJr.peT1: knowl edge b) to ent ertain the reader 

c) to show the importance of money 

d) band c e) all of the ahove 

13. Look at the 1st and Zl:!d par agraphs . What device has the writer 

used in order to keep them coherent (r el ated) 

a) pronoun reference b) a conjucUon 

c) an adverb d) al l of the above . 

e) none of the above. 

14. The pronoun 'this ' in the sentence when ' this happens' in the third 

paragraph, line 2 refers to : -

a) the fact that different things are made by different people 

b) things c) what peopl e make 

d) what peopl e buy e) none of them. 



, . 

IS. Read the following sentences and answer the auestion that fOllow. 

1. People had to feed animals . 

2. The animals may get sick· 

3. They grow old and die and then the money would be rone. 

4. There were disadvantages in using animals as money. 

~~ich of the above sentences can include all of them? 

a) 1 b) 3 c) 4 d) 2 e ) none 



~ ., 

VI. Read the followinr passage and answer the Questions 

by writing the letter of your correct choice ~n the 

separ~te answ~r sheet p~ovid3~. 

Ato Tesfaye is helping his kebele to raise funds and clothes for war 

displaced persons. Every evening he visits friends and neighbours and asks 

them to contribute. Those who are poor and cannot give money give oId 

clothes and their time. 0];1 week-ends they sew on buttons, mend jackets , 

shirts, and dresses , and sort these into manageable piles. Those who are 

able to give money give it to Ato Tesfaye. He enters the amount received 

in his receipt book and issues a receipt for each contrihution. Bookkeeping 

is an important part of Ato Tesfaye's job, because he is used to keeping 

accurate record s as he has worked in the ~Iinistry of Pinance for the last 

ten years. 

After he has finished collecting, he r eturns to the Kebele office and 

enters the number and type of clothes he has been given in the kebele ' s 

ledger. This is a large book that has two columns : one for the Kebele's 

expenses, another for contributions of money and clothes. When he has 

finished entering the day's contributions in the ledper. He unlocks the 

Kehele's shed and puts the clothes inside. 

Ato Tesfaye is used to this job, as he has been doinp it for the last 

nine months . And he used to collect money for famine relief. Besides this 

he has taken a course in book.keeping at the University,so he is quick 

at adding up figures. He also uses his time wisely. He thinks ahead. 

Before he starts collectinp in the 

to pick up the clothes at 9:00p.m. 

evenings , he arranges for a Kehele ' s car 

He tell s the driver where to park and 

asks two or three of his friends to help carry the clothes to the car . 

There are always plenty of helpers, as everyone wants to assjst the war 

displaced persons . 

SOURCE : English for New Ethiopia : Pupil's Book, Grane 10. 



A NOBLE CAUSE ============== 

1. In what way is Ato Tesfaye helping his Kebele ? 

2 . 

a) .. . building houses for war displaced persons. 

b) .. . organizing campaigns which is to go to the war fronts and help 

the war displaced persons. 

c) .. . raising funds and 

d) band c 

collecting clothes for war displaced 

e) all of the above 

What was the important part of Ato Tesfaye's job ? 

a) visiting people every evening. 

b) book-keeping c) collectinp money from donors 

d) a and b e) all of the ahove 

3. Where had Ato :res faye been working? 

a) Ministry of Education b) ... Ministry of Finance. 

c) Ministry of Defence. d) a and b e) all of the above 

4. How long has Ato Tesfaye been doing the job of helpi ng his Kebele ? 

a) Over ten years 

c) nine months 

e) it is not mentioned . 

b) 5 years 

d) since his election as t he 

Kobele chairman. 

S. In \~hat way do the rich people help the war displaced persons ? 

a) by giving money b) by giving their time 

c) by giving money and their time 

d) by giving old clothes e) all of the above. 

6. What has made Ato Tesf aye an effective worker? 

a) his conscientiousness b) his previous exprience 

c) the exprience gained since the l ast 9 months. 

d) his training in booLkeeping e) all of the above. 

7. What does Ato Tesfaye usually do ? 

a) He visits friends and te 11 them to contribute monev 

b) He receives what is given by peopl e and entering them in the 

Kebele 's ledger. 

c) He takes some of the contributions home . 

d) He looks in the contribution in the Kebele's shed . 

e) all except c . 

8. Why does Ato Tesfaye enter the contribut ion in the Kebele's ledger 

and then locks it in the shed? 



a) in order that it !!light be safe-guarded 

b) in order that it might be misusQd 

c) • ... in order not to forget who gave what. 

d) he has no any other place to nut it. 

e) all are wronf except a and b 

9. lVhat can be said about At o Tesfaye? He Is _____ _ 

a) a bad man 

c) an ambitious person 

e) a and b. 

b) a hard working person 

d) band c 

10. What the above writer wants to convey is 

a) Everyone has to work hard 

c) The need of the society should be 

d) band c 

b) Fvery one has to help peopl e 

i n need 

given priority than one' 5 o~m . 

e) al l of the abov0. 

11. Which one of the following is true accordinr to the passare ? 

12 . 

13. 

a) It is not important whether At o Tesfaye is a real nerson but t he 

i mport ant thing is what the writing teaches . 

b) We like the story because it is about a good man . 

c) Ato Tesfaye is an ideal person. 

d) all of the above e) none of the above . 

If you come acroos a war displ aced family you would prohably :-

a) try to help them b) tell them to p.-o back to where 

they came f rom 

c) critisize them for running away from the birth nlace 

d) fee l pity for them e) a and d. 

'Them' in paragraph 1, sentence 2 refers to 

a) the war displaced lJerson b) rich peonle who gi ve money 

c) poor people who give their time or old c lothes . 

d) fri ends and nei ghbours e) the Kehele peonl e . 

14 . In the sentence "Those who are poor and cannel! r ive money Rive 

old clothes and their time ." 

a) The main clause is "Those (neopl e) give old clothes and their timesH
• 

b) The relat i ve clause is "who ar e poor and can not give money" . 

c) no part of t he sentence is ei ther main clause or relative clause : -

d) a and b are the correct devisions e) there is no subject and verb. 

15. In the 3rd par aeraph, 1 i (.e 2 in the sentence "he sides this he 

has taken ... " the word' besides' i:1dicates 

a) addition b) contrast c) consess i on d) sequence e) none 



APPENDIX II B 

VII Read the following passage and answer the questions that follow by 

writing the number and the letter of your correct choice on the 

separate answer sheet nrovided. 

When at long last school opened , Munira found that he could not 

possibly deal with four classes by himself. Now lookinl! back over two 

5 years that had gone, it seemed a miracle that he had managed to carry dK 

school that long . If he could get even one extra teacher he could perhaps 

manage it. Standards I and II could meet in the mornings and standards 

III and IV in the afternoons. 

He decided to cycle to Ruwa - in to confront ~lr. Mazigo with the 

prohlem. It would also be good to get away from these constant talks 

10 about sun and dust. If ~lazigo did not give him a teacher Munira would 

have to abandon the school. 

But just before he could leave for Ruwa- in to see HazigQ about tha 

school~ problems two things which I~nira was later to remember happened 

in Ilmorog . At that time hOl"ever , they only seemed out of character with 

15 the sunny somnalence of the old Ilmorog as he hac kUBWTI it . First came 

the tax.officer in a government landrover accomna.ined by two run -carrying 

Askaris. Befere the officer could get out of the landrover word of his 

arrival had gone round,all the men somehow managed to vanish into the 

plains. The officer knocked at the door of every house. In each place 

found only women and children. I 'Al1 otll'mell have "one to your cities", 

Complained the women. "Look at the sun and the dust and tell us if you 

would stay here." In the end the officer went to Abdella[-s place and 

over a drink of beer he talked incesantly about llmorog country. "It 

seems to be getting more and Illore- depopulated. Every yMr that Lha.ve 

come here I have been met by fewe and fewer males. But this trip 

breaks a ll records." 

SOURCE, Wathianr ' o Ngugi, Petals of BloodD. 84-85 
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L How many classes leas the ': school p,oiug tr. bve ? 

a) two b) three c) four d) not mentioned 

2. What would Muira d~ ' if ~lazin~o did not give him a teacher? 

a) tell the people to cOntribute money in order: ·'to 'hire Ii teacher 

b) leave the school 

c) quarrel with ~!azin!-,o 

d) Hanage the proHem by dividing the class into two shifts. 

3. What did the men do \;hen they heard about the cominp. of the tax-

collector int0 the village ? 

a) they disappeared into the plains 

b) they decided to wellGo~e him 

c) they began co llectine money which they lat er eave him 

d) band c 

4. In the village, the tax-collectol met 

a) a few males 

c) only Abdella 

b) women and children 

d) band c 

5. What do you think was ~~azingo ? 

a) Hunira's boss 

c) the governor of the region 

b) the school district ~ffieer 

d) a and b 

6. How long do you think has Munera worked in the village ? 

a) 4 years b) .3years c) only one year 

d) not mentioned 

7. Who owned all the l and in the Ilmoroe country ? 

a) the people b) the goverJ1.l!'ent c) canitalists 

d) the land lords 

8. Why did only the males ran away to the plains when they heard of the 

coming cf the <!JUicer:? 

a) they didn ' t like to pay tax 

b) they were too poor t o pay the tax 

c) only males were asked to pay the tax 

c) a and c 
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9. The remarks of the women about cities indicate that the women were ______ _ 

a) genuine in what they sav 

b) ar.ainst the new type of life in cities in ganeral 

c) that the men really disappeared into the cities in order to 

avoid paying tax 

d) that the government's demarld always made the males abandon 

the old way of life. 

10. !Vhat type of society is revealed in the above passage? 

a) a transitional one 

c) a feudo-capitalis one 

b) a primitive one 

d) a and c 

11. The government officer in the above passage is nresented as _______ _ 

a) genuine man b) a man of self interest 

c) a man of duty d) a sympathetic one 

12. What do you think is the writer doing by presenting the above pas sage ? 

a) he is trying to create a true picture of a transitional society 

b) he is simply presenting ,n laaginAt!on 

c) he wants to write a history of his village 

d) he wants to tell his reader that the people in the countryside 

are afraid of town people . 

13. The pronoun "it in line five refers to 

a) the school b) the problem 

d) the two years that had gone 

c) Huniralfs managing 

of the school 

14. The main clause in the sentence "But just before he could leave 

for Ruwa-in to see l1azigo about the school problems h'o things 

which Mtmira was later to rember happened in Ilmorop." is 

a) which Munera was later to rember 

b) before he could leave for Ruwa·- i n to see Mazingo 

c) to see Mazingo 

IS. The subject of the main clause in question number 14 is 

a) Munira b) which c) he d) two things 
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VIII Read the following passage a?d_~sw~.J:he Cj':'.est!:o.~sthat "ol.~o~~ 

~)'_ writing the~t.!..~r.....£.f...!.~~50!!::E!.c~cho_~ce~n_.t~e_~~.~r~.te 

answer sh~et prov~d~d-,-

The old home I remembered was not in the least like this. MyoId 

home was much better. But if you asked me to recall its peculiar charm 

or describe its beauties , I !lad noclear impression. It was all there 

was to it. Then I rationalized the matter to myself , saying: Home was 

always like this , and although it has not improved still it is not depress­

ing ' as I imagine; it is only my mood that has chanved because I am 

coming back to the country this time Wit]l no illusions. 

This time I had come with the ohject of sa)~nr goodbye. The old 

house our clan had lived in for so many years had already been sold to 

another family and was to change hands before the end of the year. I 

had to hurry there befere new year's day to say goodbye forever to the 

familiar .old house and te move my family to ane ther place where I was 

werking ,. far from myoId heme tewn. 

At dawn en the secend day I reached the gateway .of my he~e. Breken 

stems of the grass on the reef , tremhling in the wind, made very clear 

the reasen why this old house could not avoid changin~ hands . Several 

branches of .our clan had probably already meved away, so it was unusal1y 

quiet. By the time I reached the heuse my mother was already at the doer 

te welcome me, and my eight-year old nephew, Hung-erh, was with her. 

Though mother was delighted ; she was also trying to hide a certain 

needs of sadness, She told me to sit dOlm and rest and have some t ea , 

letting the removal wait for the time being. 

SOURCE (1984, p. 115) 

The Short Story Mimo-graphed. 



VIII THE OLD HOME 

1. Why did the writer want to move away his family? 

a) fhe place was no more gJod. 

b) the house has become so old that it was no more fit to live in. 

c) it has been sold to a1'l:>thar family. 

d) It was no more pos!>ible for the mohter to live alone. 

2. How many days did it take the ~ITiter to arrive at his old house ? 

a) only one day b) two days 

c) half a day c) five days. 

3. The mother was trying to hide that 

a) she felt depressed to leave the old house. 

b) she did not want to go to another place. 

c) she did not want to sell the old house. 

d) she did not like to live in town. 

4. The clan lived in the old house for 

a) two years 

c) a short period of time 

S. The writer thought that the house 

a) the house became old 

c) he had decided to sell it 

b) 

d) 

had 

b) 

d) 

many years 

15 years. 

too much chang:ed for _____ . 

he had lived in a new environment 

the house had heen repaired. 

6. Which one of the fo llowing is among the reasons for sellinp: the 

old house ? 

a) the house got old. 

b) several of the clans had already left the place. 

c) the need for buying ano:he.r· house i n the town. 

d) a and b 

7. The writer says that he had come to the place (village) :-

a) in order to say goodbye to his old house. 

b) to sell the house. c) to take his family with him 

c- a and c 

8. Is the writer happy when leaving the old house for ever? 

a) Y '~ s, he is. b) No, he is not. 

c) he is neither happy nor sad. 

d) what ever feelings he may exnerience, he is convinced that the 

house had to be sold. 



9. The mother was both delighted and also felt sad ~ecause :-

a) while the Ineeting 0 .1' her son made her hanny, the departure 

made her feel sorry. 

b) though she liked her son, she did not like the departure 

from the wi d house. 

c)s~e had been sad for the clan had already left the nlace hut now 

delighted by the sight of the son . 

d) band c 

10. The writer wants to reveal in this short passage 

11. 

a) that the leaving of one's birth place makes people feel sorry. 

b) people \~ho live in a new place are dissatisfied when they come 

back to the old one. 

c) people who are used to life in the town can no more tolerate the 

old way of life. 

d) The disintegration of the old and the ~eginninr. of a new life. 

The writer of 

a) relaxing 

the above passage is presenting a story which is 

b) serious 

c) neither relaxing nor serious. 

d) some times relaxing and some times serious. 

12. The man in the story :-

a) can represent anyone who changes f rom rural to town life. 

b) can represent a man in society where rural life begins to be 

replaced by city life. 

c) cannot represent any typical person in life. 

d) a and b. 

13. The phrase ' this time' in the beginning of paragraph two is used :-

a) for emphasis b) as a transitional word to join 

the first and the second paragraph. 

c) as a contrast between what had been said before and what is 

to follow Cd) all of the above. 

14. The word 'also' in line .~ _the last paragraph is used to shO\~ that 

the mother : -

a) had other feelings apart from being delighted. 

b) was only sad c) was both sad and delighted 

d) a and c. 

15. The conjuction 'though' in line 20, last paragraph functions as 

a) contrastive device h) addinp. information 

c) as concession d) a and c. 



T~ Read the folloNing passage and answer the questions that follow by 

writing the number and the letter of your correct choice on the 

separate answer sheet provided. 

1801- I have just returned from a visit t o my landlord - the solitary 

neighbour that I shall be troubled with . This is certainly a beautiful 

country in all England , I do not believe that I could have fixed on a 

situation so completely \removed from the stir of society . A perfect 

misanthropist ' s Heaven: and Mr Heathcliff and I are such a suitabl e pair -to 

divide the desolation between us. A capital fellm,. He little imagined 

how my heart warmed towards him when I beheld his black eyes withdraw so 

suspiciously under their brows, as I r ode UJ', and when his fingelf8 

sheltered themselves , with a jealous r esolution, still further i n his 

waistcoat , as I announced my name. 

10 'Ilr Heathcliff? I said. 

A nod Nas the answer . 

'Mr Lockwood your nCN tenant , s i r . I do mys elf the honour of calling 

as soon as poss ibl e after my arrival , t o express the hope that I have not 

inconvenienced you by my perseverance in soliciting the occupation of 

Thrushcross Grange : I heard yesterday you had had some thoughts 

15 'Thrushcross Grange is my own , sir , ' he interrupted, wincing . ' I 

should not allow anyone to inconveni ence me, if I could hinder it -walk in' 

20 The 'walk in' was uttered with closed teeth, and expressed the 

sentiment, ' Go to the Deuce' : even the gate over which he leant 

manifested no sympathizing movement to the words; and I think that 

circumstance determined me to accept the invitation ; I felt interested 

in a man who seemed more exaggeratedly reserved than myself. 

25 When he saw my horse's breast f airly pushing the barrier, he did 

pullout his hand to unchain it, and then sullenly preceded me up the 

causeway, calling , as we entered the court ,. - 'Joser h, take Mr 

Lockwood ' s horse ; and hring some wine.' 

40 'Here we have the whol e establishment of domestics, I suppose,' was 

the reflection, suggested by this compound order. 'No wonder the grass 

grows up between the flags, and cattle are the only hedr,ecutters. ' 

SOURCE E. Bronte, lVutherinr. Heights , p.l 
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2. 

3. 

4 . 
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What was the name of the visitor ? 

a) Mr , Heathcliff b) Mr. Lookwood c) Thrusheros s 

d) Grange e) Jos eph 

The place mentioned in the above passa!,e is 

a) densely populated b) desol ated c) scarcely populated 

d) inhabited by no one except by Mr . Hest_eliff and his servants 

before the coming of the visitor 

e) inhabited by no one. 

The visistor come to the Dlace to be 

a) a tenant 

c) a servant 

b) the owner of the land 

d) an advisor to ~tr. Heathcliff e) a land lord 

The name of the servant mentioned in the passage is ' . ___ _ 

a) Heath cliff 

e) Michael 

b) Lockwood c) .ToseT)h d) t enant 

5. The two people are similar in that they both 

a) prefer desolation b) are land lords c) reserved 

d) a and c e) band c 

6. The vistor came to know that ~lr , Heathcliff "anted to share the 

desolation with someone because 

a) it was announced on the radio 

b) someone told him 

c) Mr. Heathcliff wrote him a letter 

d) He read it in a news paper 

e) none of the above 

7. The visitor accepted the invitation because ----
a) he wanted to study Nhat type of person Mr. Heathcliff Nas 

b) unl es s he did it, his goal may not be fulfi ll ed 

c) he thought that the man might be offended unless he did it 

d) to know more about the place 

e) none of the above 



8. Mr. Heathcliff is 

a) a friendly 

d) an odd 

- )1)' -

type of person. 

b) a frank 

e) none 

c) a cold 

9. Which one of the following can be deduced from the passare? 

a) although the two men have much in common 

it is ~bvious that the two men make good friends 

b) ,.hether the two men could make friends or not cannot be known 

c) nothing is said about their friendship in the nassage 

d) Mr. Heathcliff is the type of person who can never make any friend 

e) none 

10. What does the \<Titer want to convey in this niece of ~~iting ? 

a) It is not surprising that there are a preat deal of many anti­

social people in society to which Mr. Heathcliff can be cited as 

an example 

b) People have their own pecularities 

c) the message is not clear 

d) The \<Titer is not interested in conveying any message 

e) It is not easy to know ,.hat i s conveyed . 

11. Which one of the following is based on the passage ? 

a) We know that Mr. Heathcliff is a cold type of person because of 

the way he acts. 

b) We like Mr. Heathcliff from the way he acts. 

c) Mr. Lockwood is more likeable than Mr. Heathcliff 
d) a and .. 

e) all of the ab'we 

12. \'That type of society is revealed in this passage? 

a) feudal society b) capitalist society 

c) feudo-bourgoise society d) can't be known 
e) a an~ b ., ' 

13. What is the key sentence or summarizing sentence in the above passage? 

a) there is no any key sentence given 

b) the key sentence is not easy to locate 

c) "0 should never expect a key sentence in a narrative essay 

d) key sentences are not given most of the time in narrative Essays 

e) none 



14. What device has helped the flow of idea in the above passages? 

a) the use of direct speech 

b) the use of indirect speech 

c) the use of cohesive divices 

d) a and b 

e) all 

15. The phrase compound order refers to _____________ . 

a) the taking of the horse and bringing of Nine 

b) walking and drinking wine 

c) walking in and havine a seat 

d) having a seat and drinking wine 

e) serving the man wine and his horse hay 



Appendix II C 

VII Reading the following passage and answer the questions that follow 

by writing the number and the letter of your correct choice on the 

separate answer sheet provided. 

5 New England, with its early start in textile manufacture, developed 

a highly skilled work force. But the cost of labour there ha5 ' always 

been higher than in the uiedmont. The gap was great in the early years 

of this century but has gradually narrowed so that today No~thern wage 

rate avera?,e only 10 percent above those in the Soutb. Moreover,the workers 

are less widely organized in the South and are willing to work more 

hours per .• hfft,more shifts per day,more days per week. 

10 The resultin~ contrast in labour costs between New England and the 

South effected a competitive disadvantage to the Northern mills. ' OA 

this score witness what an official commission appointed by the common 

wealth of MassatlhuJettes ' had to say : 

IS The cow~ission finds that ... probably the major factor in causing 

competitive disadvantage i n thee common wealth is wages and cost 

of labour . 

20 The commission is of the opionion that a reduction of wages in the 

Northern mills is no solution to the problem as it feels that any 

reduction would be followed by a similar reduction of wages in the 

South. Unionization in the Southern industry is tending to narrow 

the gap in wage rates and will probably continue that trend in the 

future. The commission finds that the differential in productivity 

is one of the two ma.ior factor;causinr competitive disadvantage to 

the textile industry in the common wealth .... The commission finds 

that the individual work load of the Northern worker is not as 

great in many instances as that of the Southern worker ... 

The commission finds that the existing lIassachusetts laws tend to 

prevent the most effective and economical use of machinary by 

rendering third shift operations difficult . 

SOURCE (Alexander , Gibson. 1979 u. 234) 



i. By what percent is the averape wage rate greater in the north than 

it is in the south 

a) 5% b) 7-10% c) 10% d) 10 - 20& 

e) not mentioned 

2. Which mills were at disadvantage according to the rassage ? 

a) that of New Enpland 

b) that of Piedmont 

c) that of northern mills 

d) a and c 

e) that of the south 

3. The commission is of the opinion that the reduction of wages in the 

northern mills ______ _ 

a) can be a solution 

b) cannot be a solution to the problem mentioned 

c) can partially solve the problem 

d) can cause a revolt among the \'1orkers 

e) will result in slow down strike 

4. What was the official comMission's assumptions about unionization in 

the southern industry ? 

a) that it is tending to reduce the gap in wage rates 

b) that it will soon equalize wages in the northern and southern 

industries 

c) a and b d) all of the above 

5. What was the disadvantage with the southern workers in the above 

passage ? 

a) they were less widely organized 

b) they were less paid 

c) they were willing to work more hours 

d) all of the above 

e) none of the above 

6. According to the official commission's opinion. What are the factors 

causing competitive disadvantap,e 

b) cost a) wages 

d) workers attitude to~e~ds 

eJ a and b 

in the COIT@on wealth? 

of labours c) number of work hours 

number of work hnurs. 



7. Why is the official commission against reduction of wages? 

a) reduction wages in the northern industries is likely to be 

followed by the same measure in the south 

b) unionization in the south is t ending to reduce wage rate and 

will probably continue 

c) reduction of wages may provoke rages on the side of the workers 

d) reduction of wag es is against the ~overnment policty 

e) reduction wapes may reduce the workers buying pONer 

8. Piedmont is ---
a) in the south of England 

b) in the north 

c) i.n northern England 

d) the capital ci.ty in the south of New Enrland 

e) a to~m in England 

9. The commission's report is based on 

a) his findings through an investigation 

b) his partial support of the workers 

c) his support of the factory owners 

d) a and b c) none of the above 

10. The passage is a reflection of 

a) mostly an obj ective data 

b) merely the writer'S opinion 

c) the writer's mere creation 

d) a and c e) a and b 

11. What type of writing do you think the passage can best represent? 

a) a narrative essay b) a descriptive form of writin~ 

b) an expository one d) a and b e) none 

12. It is difficult to disagree with the writer of the passage because 

a) The presente.tion is based on sound evidence 

b) It is difficult to tin - poit any contradiction 

c) the writer is a well known authority 

d) both a and b e) a and c 

---
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13. In the first paragraph, the \,Titer is using the method of in 

developing the paragraph 

a) putting the happenings according t o their chronological order 

b) compare & contrast 

c) only comparing 0) Illustration c) none 

14. What part is the main clause in the sentence "New Enl'lano, with its 

early start in textile manufactue, developed a highly skilled work force" 

a) The whole thing is the main clause 

b) the part which is not underlained 

c) only the underlined part 

d) cannot be decided 

c) England developed \,ork force 

15. What are the subject and verb in sentence No. forteen given above ? 

a) England - start 

b) highly skilled work f orce develop 

c) New England - developed 

d) the subject is England hut it has no any verb 

e) t extile manufacture - develop 



IX Read the following passage and answer the questions that foll Ol~ by 

writing the number and the lett er of your correct choic.e on the 

separate answer sheet provided. 

5 Weather varies from day t o day and climate differs from r erion 

to region because of variations in the amounts of weather and climate 

set forth in the previous section . And the climatic elements vary 

temporally and regionally because of the oper ation of the climatic controls. 

To be sure each of the climatic elements (Solar energy , temperatu~e , 

precipitation and winds) also functions as a climatic control and 

influences each of the other elements , but there are other controls in 

addition. 

10 The most fundamental control of both weather and climate is the 

unequal heat ing and coolinr. of the atmospher e in different narts cf the 

earth. While the earth as a whol e loses as much heat to space as it 

gains from the sun, some parts experience a net pain and others a net 

loss. This unequal heatin, occurs on a wide variety of peographic 

scales the largest and most important of which is the differential between 

high and low latitudes. But heating and coo ling differences also exist 

between continents and occurs, between snow-cover ed and snow f r ee areas, 

between forests and cultivated land , and even between cities and their 

surrounding country s ides. These heating and ceo ling differences, and 

the a ir movement (winds) they induce represent the over-all general 

back-ground control of weather and climate. The more specific cont r ols 

are derived f rom various geogr aphic factors included are: 

a ) latitude, b) distribution of continents and oceans, 

c) pr essure and wind systems d) ocean currents. 

e) altitude f ) l oca l features 

a) l ati tudinal Variations i n Solar Radiat i ons :-

20 Latitudinal differences in the amount of solar energy received are 

the most basic climatic control. In low latitudes the sun is high in 

the sky, there is least obstruction by the atmosphere, the Sol ar 

r adiation is intens e and the climate is Warm and tropical; in hi gh 

latitudes the sun is l ower in the sky, the solar readiation is weaker , 

and t he climate is co lder The zone of maximum solar radiation shifts 

north ward c!uring the year, ther e by prodUCing the seasons. 

SOURCE : Muluneh Woldetsadik 

(Unpublished 1986 p. 20 - 21) 
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1. The climatic elements mentioned in the passare are ________ __ 

a) solar enerpy and temperature 

b) temperature and precinitation 

c) winds and solar enerry 

d) winds , solar energy, temperature and precipitation 

e) none of the above 

2. Why do the climatic elements vary temporally and reg-ionally ? 

a) because of climatic controls 

b) the unequal heating and cooling of the atmosphere 

c) because of climatic elements 

d) a and b 

e) all of the above 

3. \Vhat is the relation between each c1im'ltic elements? 

a) they influence one anothllr. 

b) the function of one element by no means affect the other 

c) their influence up one another is insillni ficant 

d) band c 

e) none of the above 

4. \Vhere do we find the maximum difference in heating on the surface of 

the earth ? 

a) on the equator and the tropics 

b) in northern and southern hemisphere 

c) between high and low latitudes 

d) on the polar regions 

e) none of the above 

S. Apart fro'. ow and high latitudes , where else do cooling differences 

exist. 

a) only between continents 

b) somet imes between snow-covered and snow free areas 

c) between contrasting areas 

d) a and h 

e) none of the above 
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6. IIIhat are the various ~eoi'rflphic factors from which the more specific. 

controls are derived? 

a) latitudes b) distribution of continents and oceans 

c) pressure, wind system and ocean currents 

d) altitude and local features 

e) all of the ahove 

7. If we have an equal amount of heating and cooling everywhere on earth, 

there will be 

a) a great variation of weather everywhere 

b) no variation between high and low latitudes 

c) a little variation between high an~ low latitudes 

d) only some variations here and there 

e) none of the above 

8. Which of the following is true according to the passage ? 

There is a coolin~ difference between ______ _ 

a) !',ddis Ababa and r1enagesha 

b) The big, forest in the Ilubabor administrative re~ion 

and the stat" farm 5 kms away 

c) The top of the Ras Dashan and the village bellOl, 

d) all of the above 

e) none of the above 

9. What is the purpose of the writer in presenting the above piece of 

writing? 

a) to impart kn~wledp,e 
b) to make us conscious against bad weather 

c) to give some ,an advice to wear sui table clothes according to the 

condition of the weather 

d) all of the above 

e) none of the above 

10 . The above piece of writing is an exampl e of ________ __ 

a) a creative writing 

b) a result of a thorCU&h study 

c) specifically a short story 

d) a and b 

e) a1l of the above 



11. What is the main idea of the above passaee ? 

a) \Yeather varies from day to day 

b) elimate differes from rep-ion t o re~'ion 

c) Weather varies from day to day ann climate differs from 

region to region 

d) a and b e) all of the above 

12. \qhat is the writer doing when he "lI"ites, "The specific controls are 

derived from various gew~raphic i"actr;rs : latitude, distribution of 

contents ... etc."in line 7.2 - 26 

a) classifying b) defining 

c) defining and illustrating 

d) presenting argument 

e) none 

13. Read the following jumbled sentences and choose the rirrht sequences 

from the given alternatives. 

1. The most fundamental control of both weather and climate is 

the unequal heatinr and cooling of the atmosuhere in different 

parts of the world . 

2. Some parts experience a net gain and others a net loss 

3. This unequal heatine occurs on a wide variety of graphic scale~ 

4. While the earth as the whole l oses as much heat to space as 

it ga.ins 

5. The largest and most important of which is the differential 

between high and low latitudes. 

a) 1, 2, 4, 3, 5 c) 1, 4, 3, 2, 5 

b) 1, 4, 2, 3, 5 d) 1, 4, 2, 5, 3 

e) 3, 1, 4 , 2, 5 

14. The word 'there by ' in the last sentence of the above passage 
indicates ____________ _ 

a) cause 

J) result 

b) effect c) cause and effect 

e) none of the above 

15. What is the main idea of the last paragraph in the above passage? 

a) the zone of maximum radiation shifts ward during the year 

b) Seasons are produced by the north Nard shift of the solar radiation 

c) The most basic climatic control are said to be latitudinal 

d) differences in the amount of solar enerpy received 

e) a and b 

f) a and c 



VIII Read the fo11oNin1' passage and answer t he questions t hat folloN by 

writing the number and tho letter of your correct choice on the 

separate anSNer sheet provided. 

5 The rate at which snow is convert"d into ice depends to a very 

gr eat extent on temperature. This is r eadi ly obs ervabl e in many 

winters in Britain. Heavy Net snow falling "ith temper ature near 

the f reezing point is converted to a very icy mixture on the ground. 

The process concerned is that the pressure bet"een r.r~in s includes 

thawin!! fo llowed by freezing when the "ater migrates into the voids 

between the grains. Dry p<:wdery snow at 10" temperatures is converted 

to ice much more slo"ly, because t he weight is l ess and the temperature 

lower , so that t her e is less chance of thawinR and refreezing at grain 

marp.:ins. Emh1eton and King (1968) state that in the Al ps sno" with a 

specific gravity of ahout 0.08 may be converted to ice with a specific 

r ravity of about 0. 9 in 25 - 40 years "hile in Greenland the correspo~dinp 

period is 150 - 200 years. The rate of convers i on to ice is one of 

the characteristics "hich serve to distinguish temperature from old 

glaciers . 

10 When an appreciable mass of ice is present it Nill start to move 

outwards its vel ocity principally on its sur face gradient . AI·laY from 

the centers of accumulation of ice, usually on l ower gr ound t he fate 

of the moving sheet of ic e depends mainly on the balance maintained 

between the supply from t he centre of dispersal and t he rate of ablation 

in the marginal regions of t he r. lacier or ice sheet. The nature of 

the glacial action varies with the position of the area concerend in 

relation t o the ice sheet. Genrally speaking the highlands from 

which the ice is dispersed are primarily ref-ions of erosion (Plate 34). 

~f the i ce sheet covered the whol e area there many have been. a general 

gdlld:l.ng. down of the surface. 

SOURCE (Spar ks, B.I';. 1972. pp. 360 - 361) 
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1. What is the rate that determines the rate at which snol"l i s covered 

into ice ? 

a) heat 
d) a and b 

b) t emperature 

e) none 

c) nressure 

2. At what point i s there a l es s chance of thawing and refreezinr. ? 

a) at 4°c b) at rain margins c) at hirher temperature 

d) all of the above e) none of the above 

3. lfuat is one of the characteristics that dis tinruishe. Hlr rdltatm s !' .lJr.l 

cold r,laciers ? 

a) the rate of conversion to ice b) velocity c) rradient 

d) specific gravity eJ none of the ahove 

4. In what way does the nature of the rr l acia l action vary ? It vari es with . '\, '\ ' 

a) the position of the area concerned in relation to the ice sheet . 

b) the ablation in the marginal region 

c) the gradi ent 

d) band c e) none of the above 

5. Dry powdery snow at lower t emper ature is converted t o ic e at a much 

more slower rate because of its 

a) weight 'being l ess 

h) temperature heinf' lower 

c) great mass 

d) all of the ahove 

e) a and b 

6. The two factors that playa role in determinin£! the rate of conversion 

of powdery snow to ice are ---
a) the amount of wei!!ht and the degree of temperature 

b) pressure and rradient 

c) region and season 

d) weight and pressure 

e) weight and temperature 
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7. The result of the migration of water into the voids hetween the gr ains 

of ice wi 11 be 

a) melting and refreezinp 

b) thawing followed by refreezing 

c) only melting 

d) a and b e) none 

8. Heavy wet snow with high temperature i s converted to ice ----
a) much rapidly b) much slowly 

c) at the normal rate d) at a much slower rate 

e) at a more quick rate. 

9. The snow and temperature ___ }n the Alps than they are in Greenllllld 

a) dry, high 

d) wet, high 

b) dry , low 

e) none of the above 

c) wet, low 

10. The above piece of writing is more probably from ____ book(s) 

a) Geography b) a history 

d) from a work of fiction e) a and c 

c) one of the natural 

sciences 

11 . The writer in the above passage wants to _____ _ 

a) convey a piece of information 

b) entertain the reader 

c) teach the importance of snow 

d) the effect of temperature on snow 

e) none of the above 

12. The main idea of the ahove passage is that 

a) temperatue determines the rate at which snow is converted into ice 

b) without snow ice cannot exist 

c) ice is formed from snow 

d) without temperature neither snow nor ice can take place 

e) none of the above 

13. In the first paragraph of the above passage, 

a) the very first sentence contains the gist (the main idea) 

b) 

c) 

d) 

e) 

the gist 

the main 

the main 

c and d 

is not explicit 

idea is not given 

i dea is implied 



1-1. 'Which' in the sentence "the high l ands f rom which 

second paragraph r efers t o 

" in line 10 
-'---

a) regions 

d) erosion 

b) high lands c) the ice 

e) none of the above 

15. ' This' in the second line, 1st paragraph refers to ________ __ 

a) heavy wet snow 

b)the de)endence of the rate of the conversion of snow into ice 

c) the dependence of the rate of the conversion of ice into snow 

d) temeperature 

e) none of the above 
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Aonendix IlIA 

I. Answer key for the COMmon cloze passar.es 

Passage 1 

I. in II. laJ'ln 2I. how 3I. the 4I. and 

2. is 12. and 22. of 32. put 42. ",as 

3. hands 13. the 23. useful 33. hole 43. pope 

4. hands 14. big 24. the 34 . hot 44. out 

5. cannot 15. he 2~. hole 35. covered 45. tap 

6. was 16. tap 26. pope ~,. solder 46. aut 

7. was 17. of 27. then 37. solder 47. was 

8. how 18. They 28. lamn 33. There ~8. the 

9. of 19. happy 29. away 39 . the 49 . smiled 

10. tools 20. a 30. pope 40 . to 50. and 

Passage 2. 

I. sun 11. noon 2I. shortest 3I. there 4I. of 

2. at 12. low 22. ear l y 32. be 42. by 

3. he 13 . was 23. late 33. could 4.,. left 

4. little 14 . rent 24. you 34 . time 44. who 

5. he 15. tell 25. tell 35. an)' 45. ago 

6. because 16. of 26. found out 36. first ~f,. from 

7. people 17. the 27 . advantages 37. with 47 . to 

B. by lB. was 2B. the 3B . bottom 48. was 

9. when 19. in 29. on 39. water 4!1. gl ass 

10. in 20. noon 30. could 40. a 50. instead 
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l'assare 3 

I. have II. more 2I. wasted 3l. tad O. as 

2. parts 12. if 22 . eat 32. he:'\rd 1~ 2 . Have 

3. a 13 . to 23 to 33. countri. es 44 . number 

4 . di.ed I ll. 1·1i 11 24. a 34 . rain 41). numher 

S. why 15 . hungry 25. produce 35 . years 45. s eed s 

6. pecpl e 16 . people 26. In 36. not 46. farmers 

7. r et 17. they 27 . is 37. reason 47. these 

8 . are 18 . is 28. wasted ;. (' of 118. produced 

9. One 19. Another 2!l. to 39. price 49. of 

10. peopl e 20. A 30 . food 40. and 50. help 

Passage 4 

l. a II. that 2l. about 3I. choice 4I. interesting 

2. Irrit e 12. do 22 . i nsects 32. to il 2. later on 

3. during 13. an 23. something 33. merely t.3. r eason 

4 . first 14. that 24. the 3il. interesting 44 . English 

5. four 15. keel' 25 . hav e 35. a 45.diary 

6. day 16 . write 26. may 36. the 46. p:ood 

7. a 17. most 27. roused 37. of course 47. when 

8 . di ary 18. happened 28. somethinz 38 . we 48 . writ e 

9. It 19 . is 29. or 39 . to 49 . and 

10. to 20. may 30. is 40 . keen sn. r eally 
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Passape 5 

I. that II. .,ho 2l. kinds 31. had 41: the 

2. clothes 12. beans 22 . The 32. animals 42. used 

3. of 13. But 23. t~e 33. would 43. IanI' 

4. to 14 . slow 24 . ncean 31. and 44. tails 

5. They 15. didn't 25 . used 35 . ,one 45 . as 

6. money 16 . of 26. were 36. to 46. Africa 

7. money 17. made 27. the 37. t o 47. are 

8. found Ie. But 28 . somethi ng 3" . them 48. bars 

9. man 1°. all 2~. cattle 39 cloth 49. and 

10. wanted 20. money 30. using 40. usinr 50. as 

Passage 6 

1. friends 11. Ee 21. he 31. in 41. nnl\'~rsity 

2. t!1 em 12. in 22. of fic e 32. the <12. at 

3. are 13. a 23. and .,3. the 4~. also 

4. money 14. Book- keer inr :',1 . has b"len 3d . used 44 . He 

5. their 15. of 25. l edger 35 . pe 45. starts 

6. SSN 16. is 26. book 36. for 46 . he 

7. shirts 17. records 27 . one 37. !wi 47 . can 

B. t~e 18. in 28. anotner 38. memory- 48. at 

9. who 19 . for 29. and 39. t'1i s 49. the 

10. money 20. After 30. finish er! 40. course 50. and 
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Appendix tIl B • 

2. " "'ze tes t answer key for the pass~r.cs from the English t ext books 

Pas sage 7 

1. years 11. cycle 21. the 31. Askaris 41. your 

2. seemed 12. with 22. which 32. get 42 . Look at 

3. had 13. a lso 23. remeber 33. word 43 . dust 

4. that 14. away 24 . that 34. !(one 44. you 

5. get 15. about 25. seeJlled 35. somehow 45. the 

6. he 16. did 26 . the 36 . the 46 . to 

7. Standards 17. t eacher 27. old 37. the 47. a 

8. meet 18. abandon 28. known 38 . In 48. I t 

9. s t andards 19 before 29. t ax 39 . only 49. more 

10 . the 20. Ruwa-in 30. Landrover 40. our 50. year 

Passage 8 

1. much 11. as 21. been 31. old ·n. moved 

2. asked 12 . only 22 . and 32 . on 42. Hnt.:sually 

3. peculiar 13. changed 23. before 33. reached 43 . I 

4. beauties 14. back 24 . year 31). hOlla 44. mo ther 

5. impression 15 . time 25. t here 35. RTass ,1 5 . door 

6. to 16. time 26. to 36. in 46 . My 

7. mat ter 17. the 27 . to . 37. clear 47. \ ... as 

8 . was 18. goodbye 28 . and 38 . old 48. delighted 

9. a lthough 19. clan 29. to .~9 . changing 49. to 

10. still 20. 30 . was 40 . our SO. of 

J 



Fas<;ap:~ 9 

1. heauti ful II. my 21 . your 3I. interrupted 41. think 

2. I ::2 when 22. c.n 32 . all 0'" 42 . t o ~ccept 

3. I :3 . i :e 23. cal 1i nf, 3.1. l" e 43. f elt 

4 . a 14 . then 24. after 34 . it 44 . 1.'Iho 

5. f rom 15. UP 25. t he 35 . in 45. than 

6 . Po 16 . shelter ed 26. not 36. :t : et ch 46. me 

7. and 17 resolution 27. pers evemmce .,7. Go 47. the 

8. suitable 18. waistcoat 23 . of 38 . t'le 43 . out 

9. desolation 19 . name 29 . you 3~. leant 49 . it 

10. fellow 20 . nod 30 . i s 4" . to SO Ele 

Ar;>endi.x l IT C 

3. Cloze t3St a::15Wer ;-ey for th0 ~' assages froJ!" the f'eopranhy text books 

Passap- c 7 

1. 1ahour 1l. and 21. had .,1. reduction 41. factors 

2. higher 1 2 . ;norc 27. fi.nri,' 12. a .;1 2. the 

3. The 1. 3. shifts 23 . f acot r 33 . in 43. conunonweal th 

,\ . the 111 . per 24 . in 3~ . thE) 44. t he 

5 . century 15 . i n 25. :md 35. to 45. the 

6. so 16 . and 26. cor::mission ~6. w:lp..e 46. as 

7. Ta.tes 17. com"etiti ve 27. that 37. continue ·n . as 

8. above 18. mills 23 . in 38. f uture .18 . >!orker 

9. Horeover 19 . what 29 . nc 30. the -19 . t ha 

10. wid el y 20. by 3 for 40. one 50. t o 
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Passage ~ 

1- vary I I. the 21- variety 31- These 41- in 

2. of 12. of 22 . largest 32. and 1\2. in 

3. climatic 13 . parts 23. which 33. induce 43. energy 

4 . each 14 . the 24. high 34. back~round 1\4. b~.sic 

5. also 15 . loses 25 . heating 35. climatic 45 . latitudes 

6 . control 16. space 26. exist 36. are 46. in 

7 . the 17. the 27 . between 37. factors 47. least 

8. are 18 . a 28. free 38. of 48. the 

9 . The 19. a 2!l. cuI ti.va ted 39. and 49. and 

10. both 20 . heatinp, 30. cities 40 . altitude 50 . and 

Passage 9 

1- in 11. powedery 2t. may 31 ice 41. and 

2. Heavy 12. is 22 . with 32. start 42 . in 

3. temperature 13. more 23 . ahont 33. velocity 1\3 . the 

4. is 14 . i s 24. years :14. p,radient 44. The 

5. icy IS. lower 25. corresponding . 35. of 45 . ac tion 

6. The 16 . less 26 . years 36. on 46 . of 

7. the 17. refr ezzing 27. to 37. of 47. relation 

8 . thflwing 18. and 28. the 38 . ice 48. Generally 

9. the 19 the 29. distinguish :19. halance -19 . which 

10. voids 20 . specific 30 . When 40. from SO . are 
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App end i x III " . 
'" 

Answer key fo r the comprehension tests . 

1. Answer key for the common passares: 

PI P2 P3 P4 PS P6 
l. a 1. a 1. 1. a 1. d 1. c 

2. c 2 . b ~ a 2. b 2. h 2. h ~. 

3 . b 3 . b 3. D 3. ·1 3. c 3. b 

4 . d 4. b 4. 3 4 . c 4. d 4 . e 

S. a S. e S. d S. d S. d S. c 

6 . a 6. d 6. c 6. e 6. b 6. 8 

7. a 7. b 7 . 8 7. d 7 . d 7 . e 

8 . b S .a 8 . a 8. d 8 . a 8. e 

9 . d 9 . a 9. d 9 . d 9. a 9. r 

10. a 10 . a 10. d 10 . b 10. c 10. c 

11. b 11. c 11. a 11 . a 11. c 11. a 

12. a 12 . a 12. h 12 . a 12. a 12. 8 

13 . c 13. d 13 . a 13. a 13. a 13. d 

14 . b 14. a 1 ~ . 11 14. 11 14 . a 14 . d 

I S. b 15. d 15. a IS. c 1·1, c IS. a 

2 . Answer k ey for the passages frem the English t ex t books : 

P7 P8 P9 

1. 3 1 1. b 

2. b 2. b 2. r 

3. 11 3. a 3. " 
4. d 1. b 4 . c 

S. c S. b S. d 

6. b 6. d 6. h 
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P7 . P ~J P.9 

7. d 7 . b 7. a 

8. b 8. d 0 u . c 

9. a J b 9. b 

10. d 10. a 1 (1 . a 

11. b 1l. b 11. e 

12. b 12. a 12. a 

13. b 13. c 13. b 

14. d !. -1 ~' c 14. e 

15. c 15. c 15. " 
3. Answer key for the passages "rom the Geogranhy t ext hooks : 

P7 P8 pg . 
_ .. ... 

l. d 1. c l. b 

2. a 2. d 2. b 

3. a 3. 10 3. a 

4 . c ,1- '1 ·1 . a 

S. c 5. d 5. e 

6. e 6. e 6. a 

7. b 7 . b 7. b 

8. 1 3 . d 8 . a 

9 . a 9. a q , d 

10. b 1 f) • " 10. a 

1l. e ll. c 1l. a 

12 . a lI.. d 12. a 

13 . 13 . b 1.'1 . r 

14 . ,I , , 
.L"r • c 1 .: ~ . b 

15. c I S. c 15. c 
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Annendix V 1\ 

C.D 

(luestionnp.ire 

Answer the folloHinp. questions by putt inp 'l. tick Mark ( ) in 

the space provided excer t when a response is reQui.red. 

1. I'!here did you att end your junior and senior h;.ph school ? 

j unior (7 1 8 ) Admini stra tive rCJ?'ion ---_._--

town cHy 

senior ___ .... _____ .. __ . 1 9- 12) town 00 ___ 00 . 00_ ... __ _ city _ _ ( 

Goul d your parents or f'uardians IYith wholTI you lived whil e attending 

hi gh school read and write Enl'lish ? 

a . yes 1- / b. no C'.-=') 

3. If t hey di d, did they kno\·' "noul'h EnRlish to heln you imnrove your 

r eadinp, ? 

a. yes 1== 1 b. no { 
• __ .. ' • .. r 

- .... f 

4. Did you have areadinu comnrehension lesson in your junior and 

senior secondary school ? 

Junior ' No r-- " / 
Senior : No 1 1 

S. If your an s~!er to question mll'11'er j is yes, wh ich 0" the fo llowin[ 

takes were performed r.y the t eac!-ter and t l1.(' student s ? 

1 - - --- /. The teacher only explained the meaninp oHhe di Hicul t 

words andthe students read t h;, tex t and then ansIVered 

the cornprGhcnsion '~uestions "-,hi cr werc lat er cl-Iecked 

by the teacher . 
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tho teacher t nurht t he menninf of the di"ficult worrls 

and then read the comnrehension pa5 saRes exnlaining 

t he ideas (in each ]1a s sa.~e ). 

The teacher ex,? l a i nf'd only 3 or four words, asked 

some ?cneral Ques t ions so as t odraw att ention tOl"ards 

the readinE'and tl~e rest ",,"s done by the students ",hos e 

answers are l a t erchecked by the teacher . 

6 . Ifyourthink that the above choices are unsati sfactorv ,ulease 

state her e how the procedure was 

7. Ifat a ll the students ,'!ere t o read the read in~ passal!es during 

their readinr- comnrehens ion lessons . did thleY read l oudly or 

si l ently ? 
a . loudly ;: .. -. 'f r. silently 

8. \'lhere you g- i ven assiglll'lents to r ead beoks ot her than your text 

hook whil e in hirh schoo l ? 

a. Yes L .. ' . ... f 1:>. No ! 

9. If the answer to no. 8 is yes, did your teacher ask you to make 

a r eview of the book ass i nned ? 

a . Yes / b . No f _. f 

10 . Do you read English l,orks 0" fiction durin~ you f r ee tiem ? 

a. Yes b . No f / 

11. If your answer to question no. 1') is yes, how oft en? 

a. once R month / - f 

c. once in two months L'_· _-:':.~ f 

t. twice a month f 

d. once i n More than 
7. months r "'" f 

12 . I f your answer to question mo. 11 is either a, b or c, can you 

nane any other ]cooks you have r ead durinr the last semester ? 

1. 

2 . 

3. -_._------
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