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Abstract 

The purpose of this stu dy was to investigate the c hallenges of the 

implementation of Compe tency-Ba sed Training (CBT) in so m e selected Add is 

Aba ba City Administra tion TVET colleges : En toto and Mesrak TVET colleges in 

the fields of Textile a nd Garment, Automotive, Hotel a nd touri s m , Electrica l 

Elec tronics and Drafting a nd Surveying. In thi s s tudy, the basic quest ion s were 

formulated and Descripti ve survey method was e mployed to assess th e cu rrent: 

condition and overall pe rformance of Competency- Based Tra inin g (C BT). The 

sample population included 14 Acade mic s tu ff members (Dean , TVET c hief 

expert a nd supe rvisor of the industries) 58 trainers a nd 188 train ees. Th e data 

collecting instruments in cluded ques tionn a ires which con s ist of c lose-e nd ed 

questions a nd open-ended, semi structured interview ques tion s, document 

ana ly sis and observa tion. The d a ta was a n a lyzed using Desc ripti ve s tati s ti cal 

method. The statistical tool s used inc lud e; frequency, percentage a nd mean 

value. The study revealed that th e understandin g, readiness and com mi tment 

o of trainers, trainees a nd Academic stuffs as well as the co nce rn ed bodies of th e 

industries were low in implementing the program. Workshop mate rial, tool s 

and equipment were ina dequate in th ese co llcges . Th e inLcgration of sc hool 

based a nd work place learn ing is a t low leve l. In a ddition to thi s, th e 

assessments of the performan ce of students were not based on th e required 

occupa tiona l standard a nd unit of competency, e specially In work placc 

learning . Moreover, there was lack of coope rat ive training o n difficult unit of 

competences with in occupa t ional standa rds. Based on the major findin gs 

recommenda tion s were made . 

) 
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CHAJ'lTR ONE 

l. l3ackgl"oulHI of the study 

Technical and Voca ti ollal Ed uca ti on and '"rainin g (! VFT) pli!.' ~ \ il~iI role in preparing lhe 

current and future lahor l()rces lililt cO llld enh ance eco nom ic and socia l (!c\C IOpnH:n t or a 

count!') . il bccoll1c ~ imperat ive that the de\Tlopmcllt and c.\ptl ll ~ i iJll or Tcchlli c ~1I i ll HI 

Vocational Education as continu ing education. both \\ ithill Hild outside the Jonnal ed ucation 

~)SICIll. \\ il11 either pub li c or pri\ ale fu nding. and \\ ithin tht..: rn.II 11C\\Urk. ur lil'clllll g lc(!rning. 

should be it pri orili zed obieel i,," o l"all cduealiollal siraleg ies (UNESCO" 11_0.2(10) 

l3 al t: Il1Cln et a!. (2012) slated thaI T VET pia) s important roles lur instan ce. in IXO\ iclillg the 

skill se ts requ ired b) en terpri ses and across national econom ies: supportin g pnth\\ (I)~ into 

clllpl o:'IllCllt tor )Ot lll g people: ~tre n gth en il1 g mobi lil : bc\\\een oCl..: upatinn :-. t{)r c.\pcricllcl'i.l 

\\orkers: and support ing thc developlllent o r !lC\\ skill s and (iss iSling \\ orkers to be prl:pared 

to clwngc or progress in thcir occ upations/ca ree rs.. 

l'ulllpl'tel1ce-based lr:lining i~ c I11p!HI ~ iLCd in TV I~T prognlln\ .Thi s approac h in TV!'T '<C ll 

a~ pn nicularly cfkctivc in clu~ i ng the gap bt...:l\\ccn rV LT l)I'o\i~ion all d ClllpID:Jl1Clll 

requiremelll :'. I-Io \\ c \ c l' il is \ it <ll ill \ocatiolllli educat ional pract ice in I11HIl: cOl Intric ~. 

vario us TVET co ll eges/ in stitution arc attra cted b: thi s appruach. Making people COlll lJL:te ll l 

has a more positi ve , and al so a more practi call: relevant. T VF r teachers al so feel (ilUL 

l1L'c<luse o f' ils practica l n:Il~\ancl'. cDlllpcteJlcc-based educalion C:Hl tlwli\alc "tutkllh (tl 

f'inish th e ir sc hoo l much Illore than tradit iona l ed ucation can. t'vlon:over. Ihrough thei r d irect 

contact s with \\'o rk orgalliDlIio ll S, TV[T inslitutcs noti ce ill1tll ed iatel) 110\\ modcm 

companies ' occupations and j obs arc changing and encouraging sc hools to deliver graduatc~ 

II ilh bro~d sk ill s in add il ion 10 spcei lie k IH) II ledge (H iClllans ci a I. 20(5). 

Praha lacl and Hame l. (1900) noted that Competcnce :-') s t er ll ~ "\luld Hddrc~ .... til e prllllli:-.c ul' 

n:'llderi llg learnin g proL:csses [jilL! ou tcomes that ;Ire measurable anc! 1ll ;lIl<1gcablc throughuut 

Ihe life span , On a re lated nute. the COllce pt 01' cOlllpetencc can casily he link ee! In the 

per [l) ,.,llancc approach n['learning and educatiull llJalk popular h: idc:\S l1l1 C(lrl' CO lllrh: tc IlCic,", 

0[' orga ni zati o ns. 

/\ecurciing 10 (MOE 20(8)" -I cchnieal and Vocalional EdllC<lli()1l ami I",-aining (I"V I' T) is Ihc" 

three cducat ional sllb-~c(\~lI'<"; (gellend L:'duc;niul l. 1 VL 1 :IIHI higher ctiul':l1i()n) thai til l' 
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go\crnrnent or Fthiopia has gi\C'll high :lItelltioll. II'-. prillwJ": gO;! I i" In erCill\.:' cOlllpelC'll t allLl 

sc ll'"- rel iant citizens to contribllte 10 tile ectlilO llli c alld soci:tI de\ elopmcnt oj" thl." CQ Lllllr.\ . I ' ili~ 

is assumed to improve the l ivelihoods or all Ethiopi(lIls b: reduc ing po vel"l). The 0\ C'mll goal 

o f the national TVET strateg) is to cre,l1e a COll lpetCJlI. Illoti vated . adaptable ,lI ld inJlQ\(lli\C' 

workforce in Ethiopia. This cOll tribute s 10 povert: redu cti on ,Inc! s()c i,d and cctHlolllic 

developlllent throu gh 1~lcilit<lIitlg dt'millld dri\t'll. high ljll<llil: \C'chnicli ;Iml \OGltioual 

education and training, rele vant to all sectors ort he economy. ,II alllcvcls Clnd 10 (III pcopk in 

need o r skills develop",ent . 

Ho\\cvcr. TVFT has tle ll1 oll, .. ;tr:l\cd "ignilicallt C'.\P: IIl ~ iOIl ill tile 1': ll1iopiall l ~ d\Jci.lti\ln seLl or 

over the last decade. Tl1c rcl Ol"lll llHltk in ~008 el1\ i:,agcd that it \\ollid tran sltHill 1 VI ·. I 

deliver) from input -ori ented to an outcomc ha~ed onc (ivlo E. 20 I 0). rile rcsult:--. oh tained 

ane l" rel o l"ln the deve lopill eill or II'ami:: works la r TVET and tile Corthcoming rYE"]" Leaders 

and Tra iners QLlalificat ions: the completion 01· 250 occup'lIi onal standards and 211 

assessment too ls: Ihe prov ision or tra ining oj" trainers: the S\(in oj" co-ope rati\ e <Ind in 

company training: the c reati on 01'<:1 " c lea]" s:slelll lo r lecllllo log: capahilitt<.: s· (lCCIIIllUllilion 

and tran srer": and "'tile icknlili cali oll . de\<.:loprnen l and In·1Il ::.l"e r or IXO dClllalldcd 

techno logies to lIsers olltlic hasis or valuc chain anal ) si::.. 

Tile TV[T S)StClll \\il l CV lllillue to se rve (1::.;1 pUlen t ial instrumellt ror tccll nolog: Iran:-.kr. 

through th e dcvclup lllClll o r occupa ti onal :-.1;lIHlards. accl"cdit;lIioll uJ" C0Jl1PCIC 1IUl:". 

occupational a::-.~e S~ lllenl and accrcdit,ltioll. c~t,lhli~hllle lit (lnd till.' ~tn':Jlgthell ill ':: loll" tllc 

curriculum de\t.~lo plll C Jlt .... \~telll. TVI r ill sti tllti ull~ \\ ill ~e l"\ c ,IS the centers or tcchno lug., 

accumu lation lo r MSEs. Ri goroll~ and regular llloililorillg ;\lld t'\Hlllatinll \\ill be carried oul 

amongst TVET instiluti ons; both govern ment (Inti private moni torin g \\ ill enab le them to 

ensure the mini mulll leve ls or competency (MoFED. 20 I 0). Despitc tilc,e "chievelllenb and 

the govern ment' s com mitmen t and efforts, several challenges (\\':l i t Ihe Sllb-sL:cto r. 

Training provider::. 111<.1) l~l CC Illall: probklll~ 011 their road 10 c rcate Cll lllPC1Cili trainL'c:-,. I'hi:-. 

11la) be becau se or their limited lIJldcr s talldiJlg ~ 011 th e ou tCOIllCS cJllt! predclillL'd stambnb' un 

\\ hat trLlinces call do. Nevert heless. thi s cli n Ix: m . .:euillplishcc! h: using actual trainin g 

equiplllcnt (iVl ilchilH.:s). r"laterjab. rcal \\ork placc and CU lllPCtclit trilillt'rs thai contrihll tl' tll 

accomplish th ei r actll.iI j ub rcquireillt..'llb ( 1=!C' /'(I\\llrk. ~() IO ). Illerc llJn.:'. it i" ralio lla l III ~ILld: 

the challenges o r Ille illlpicmelll cllion o r Compe tenc: Ra sed rr;linillg prngr;111l (( 'nT) ill 

se lected ~l VI :T colleges in ,\ddi s Ababa Cit\ Adlllinist rati un . 
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1.1. Sta tement ur th e problem 

Technical and Vocat ional Ed ucation alld I raining (I V J-:T) ~:stclll:-' pb: a \ ilal role ill [ill' 

SOC I{)-CCOIlOIllIC dt'\clupm CIlI o r a 11'lIiOIl. 1)111:' 10 tllL'il" \ ihl"<1111 na\llrt' . Il1l'.' arc cUlllillllOll:-.l: 

subject to the lorees which drive changes ill the school s. indusl!": and -;ocic\: . I he 

opportunities and challenges o !' TVET are unique due 10 Ihe l1eed ~ or th e Ch.:lll g ing cconorll) 

and local cO lllll1unit y. The concern toda) is 11 0 \ so Illllch a bo llt th e va ilic and importance nf 

TVET blll 110\\ to ensu re i1 $ relevance . re ~ pOnSi\l'llt'::. :-. and vCl ILI c in all iIlCn.':ilsingl: glui1;11 

econom) (lilll. 2007). 

The govcnlm<.:l1t o r Ethi op ia considers TVI :T ,1S one or lhe con.: ck vcloplllcnl .... lralcg il: ... 

through \\hi eh 10 l:lchievc .'::>oci;1I {Ind ecull omic propcnie " lo r ib cili/cn :--. ( 'urn:1111.'. i1 i~ 

caring oul all illlcn~i\e e.\p:lll~iull <lml re:-.lrtlCILlrillg \\urk" ill 111L: ,,(C lur ill onkr IU hUP~1 h\llil 

qualil\ al1ci cl1rOlmel1 1 in TVET sec tor. I-he ('ompeleI1C\ I~" secl I rainill g ('m ) eINI1'CS II"" 

the rVET sYSW tll in Ethi op ia i~ belle I' plcH.:ed 10 serve th e sk ill needs oj' t,;tllplu.'er" {jill! the 

labour Illarkel (MOl':. 200gb). l3ul implcmcillillg Ihe pl'OposccI COlllpelenC\ !lased I railling 

(C I3T) t,ICCS so rne problclll s. 

for instance, acco rding 10 Caroline (20 13) . COT is an e.\pl: ll sivc ro rm oj' educaliull ,-llld 

training becall se of il <; emphasis on eqllipmeni. \\cll cC]uippeci labonilOrics :llld Plher 

teaching rind leaming malerials luI' training. All Ihese cUllle \\ illl hll ge co:--1 illljlliullil.lll~ 

e~pcciall.' \\hen tilL: Ill!lllber u J' traince.,> il1crL'a"c ~ 11l:lkillg il a Ch:llkllgc dUL' to hlldgdar.' 

constraints o r (,VET Inslilulions. 

There i~ also the is~ue mentiuned Ihat there i~ ,t challenge uf I;lcil it ;ttiull. Sinc( C ill i ~ 

learner~cc ntrcd, slllall class sit:es are prclCrreci 10 enable eITeCli\ ( u ~c or en'!' I:H.: ilillllioli 

techniqucs. Tile ideal CI3T c!as~ size i ~ bC\\\CCll I () -20 lemJlcr~ (NurtPIl. 1()~ 7). ClIrrc lllh ill 

InOS I or the inst ituliollS tile c lass size is Illorc than the average stlldellis. Therc is no dou bt that 

for effec t ive program delivery, Illore l ~lCililClto rs \\ it'h relevanllrailling 10 ckli\ cr C ITI \\ ill he 

required. Thi s \\il l have hllge financial implications for the inslitutions. 

Beside to thi s. \\ orkplace C,\ I)Crience or icilrlling ill th e ern progrilill i~ ill lponcilli () rlile 

training. becau se it affords IIle train ee the ch<lll cC 10 pul into pr,lclice in a reill \\ork 

sillJ(lli on \\ h<ll hel slle \Ven.:: IClu ght in order to displa) his/her UllllpCtCI1CC~. IlJcfL' i ... 1I 

gap in Ihe impleillentation of the OCclIplltinnal st;'llld:Jrds ( th ,lI dcflil c cO lllpct(llc ie ~ illlli \\h ic ll 

describe good \\o rk practice) ,lilt! t\ill ioll:d ( kc upclliollClI St,IIHi:mb ('()')), in L'\)JllPilll.' 
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trainin g /indu strie ~ . In additillil to tlli ~ the llul11ber~ o r limited illdll ~ t rie ~ ;IIT :11"(1 cha llellgi,.· .... pI' 

C13
r

l in \\ orkin g place learning, 

In the contrary. compdcnc.' based training S )~[Clll is the currellt i :-'~tJl' !{x tile fl:l li on (I f 

Ethiopia [0 be implemented practi call) , From the student researcher persn llal c'\lx.: ricllcc :l ~ a 

teacher. il is ob~ervcd that there [Ire SOllie g,-lpS in th e impll':lllcllt cnioll o ft H I prpgr: l lll. 111 t1 .... 

to contribute hi s part in fultillin g these gaps, th is slud) research is done, 

[vlore specifi cally, the study is intended to ,ltl swcr the follo\\ ing ba ~ i c qllcs ti o ll ~ 

The m(l.j or question 11 0\\ cO lllpetcnc.' based training progralll i ~ illlp!cllH':: llt cc! ill CP IIIl L'C l i( 11l 

\\ ith the occupat ional sta ndards/ TVET curriculum ·' 

I, \~/ hal are the ullderstanding alld readiness o r trajncc~ , Ir(lillcrs. prill c ip<lh. 1 VFT 

counsell or anel coorciin ators to implemcnt C13 1- program ·) 

2. Are the trainin g materials, kanling resource and inrr{l ~ II"II C IIII'l.:< :In: ;lgal ll ."t In tile 

raei1it) st(lndard s? 

.3 , 11 0\\ does the training proccss lillk thL: schoo l b(lscd Icilrllillg (lnd th e \\ urk plCll' l ' 

-1. 

learning based un the occupational standard s? 

What are the methods employeel to assess occupational st""el,,,.el s and lInit o r 

cOlllpetellcy standard s? 

1.2 . Ohjcctins of the S tudv 

1. 2. I. (;cncm/OhjccliI 'c 

The gcIll: raI o~iecti ve or thi s stud) i ~ 10 invcsti gatc the c ltalle1lgc ... thilt ;t!"Il:l' t the 

illlplementation o r Colllpete llcy l3ased Trainillg program in se lected 1 ~ \l I ·,-1 College ... ill A ddis 

I\h:lba Cit.' I-\dlllilli strati oll. 

1. 2.2. Spccific Ohjcclives 

The fo ll o\l ing are the spec ifiC objectives orthe stud 

• T o assess the stilte or avnibbilil.', cumpetence and re {ldille ~:-. or i lldu ... tri e:-. , C I l\e r p r i"l'~, 

inst ituti ons to prov ide CBT progralll cl"leclivel., integrated \\ itlt I \ T T c ()llc g~ 

• To assess the CBT program all o \\ each trainees ha ve the OPPOrillllil.' to ( Ie\ c lnp (lnd 

e\aluated on the compe tencies achieved. 
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• T o assess the financ ial. mater ial s an d human 1 ~lC tu r s that :lch ersc ly alli:.'ch till.': I"V I: I 

co lleges ill Ihe il1lplcl1lclll8lioll or e l3l. 

• T o assess th e integrati oll o f schoo l ba sed (lnd \\ ork ba ;-;ell leamill g el)!lCl'rIl lll g th e 

occlipalional standards und I1l1il o f' compctenc:. 

• To assess th e methods \\hi ch Cillplo)cd 10 l' \aILl:lt t.' th e per! tXIll: IIlCL' o f :-Oi lidelll\ h: l,ed 011 

th e occupati u llal ~tand , IITI and Llilit o l" co illpetenc: 

1.3. S ignificance of th e S tud y 

\~/ j th properl y impl emenred and well organized standard s or benchillarl\ :-> . ( ' 13 I prllgr: lIll 11<1 :-0 

the poten l iallo produce intellectual capitallhat is COlllpct ent interlll :-> o i"\\h:ltlhe il 1( llI "; lr: or 

emplo: er needs_ According 10 I-lan-i s et al. ( 1<)l)5) C I3 '1 progr:ll ll o j" prupcrJ : i lll pkilleni ed 

provide Ii ICiung learll i ng. hal ist ic and integrated pedagogy. \\ ha lL: person cic\ c loplll cJl I. Illll It j 

skillin g. fl e:\ibilit) and to train ees having bett er skill s and beller "bi lil ) to ill tL'grat( into thL' 

\\ orlel class work fo rce. In l ight o r thi s j"(lCt. it i ~ cssentiill to conduct ,I :-o\1l(h to ilkillih 

challenges art cc ling the implementati on C131 prngralll in I V 1--, I a .... Ip il ll prU\ l' tilL' ljll,lIil: l lj" 

TVET in general and the practi ce o rCI-3T program in parti cular. 

f\ ccordin gl) _ the stud) has th e !()ll o \\ in g cO l1lributiu ll s: 

• 13: re vealing CI3T program implelllcntalion ill T V E'"!'_ the :-o tlld.' 111<1) help 

governm ent. T VE r allthorities and other ~lakch L) lder' to g l\ C a ClllllprL'hc ll ~ i\ t: 

info rmation ho\\ th e program \\ ork s and ho\\ the) ean enha JlL'C thei r ;lPlit udc 

conccrncd TV ET to r appropriate ' ICrl 0 11. 

• Tile stud: 1113: cOlltriblllL' to T VFT Co lleges SO IIl( good L'\ j1c ri cllcL' 11H)dc u f' 

deli ve r) parti cular! ) rel(lling 10 the cOlldili () n ~ o r its implemcntation. 

• The stud) may al so pro vide a solution 10 the r- V ET eol !egL' pruble lll ll lHkr thi ~ 

Slud) . 

• rile stud) pro\ides li se I'll I inl i.H"llWliu l1 \\lli cl! G ill ~C l"\l.' ,IS:I ~priJl~ hl);lrd Illl" rUrl he l" 
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1.-1, De limi tation of the S tud\' 

Thi s Slud) is delimiled 10 SO llle sdee led pllblie "I Vlc'l cullcge "I' ,\t!di , ,\I1,d"l Cil\ 

Adminis trati on because the CI3T progratll is illlplL:lllcntcd more or ill the public I VI: r" 

College. III Add i ~ /\baba . then: ;IIT :.-,j.\ gO\t' rnlll c lll I V I~ I colkgl: .... clIrrcll l l; ul"krill g 

traini ng in dij'lCn.:n! lil:lds or slUdics <1\ colkge level:-.. Th is s tud: \\as (klilllil!..:d to 0111: t\\U 

public T VETcol lcgcs ill f\dclis Abnbo Ci l, Acilllilli sirali llil ,The s,"nplc cllllcgc' mc Me'nak 

po ly tech nic co llege and I Illnln pol; technic college . The rea~nlls Ii.u" ">l'kclillg lhc~c 1\\0 

TVET co lleges \\ere due [0 the i r belll..'!" c.\pcricJlcc:-, ill ol'kring Ir,lillillg <lllli CdllC~l!iotl,d 

programs at co llege level. Furthermore. presentl) in Eth iopirl. a Ilumber or I VI I prllgr,lI11 il l 

dilTeren t levels arc o ffered. wh ich lead to d iffe rent cc rli!-i c(Jt c levels \\ hich range:'> from Ie\ cl I 

to level V . From thi s middle level technica l and voca ti onal cd uc;1tion tl"Zlinill g progr;II11'-,. k..\ 1...'1 

III Cllldlcvc ll V trainee :.. \\cre selec ted. Beciluse thc'-,e Ic\cls of"trailH':l''-, 11:t\c '-,l:t~ed InllgLf ill 

the co llege and l he) call pro\ ide th e Ilecessar) inlOl"llla ti on heller 111 ;111 lraillcc:'> ;11 the lo\\cr 

leve ls. 111 addition to thi s. the stud) \\a s focu sed 0 11 fi\e lield ~ \\Ilich arc tllllllllH)li\c 

technolog). electrical electron ics. te.\tilc (illd ganll L'llts serving <111(.1 drart illg alld hotel alld 

tourisill. l3ec(lli sc the se lie Ids u flrai nillgs hmc 10 II-';C dilTcrclit tei.l ehillg l ·l]lIiplll L' lll. tlilh.:rl.'111 

in stru cti ona l materi als and loob in tlh.: ir \\ork~llllp'-, alld ill CUll1pall~ Ir'lillill~ ur cPllpc rat i\c 

traini ng. 

1.5, Lilllitatioll urthe S tlld) ' 

In undertakin g thi s ~lud: . tile re::-.ean . .: her CJlclHlIlIen:d the I(Jllu\\ ing lilllitatillll":-

.:. Lack of adequate literature in th e area ofC I·3T S.\stCIll . 

• :. Financ ial and lime constraint s we re also till' Ill ' l.ior lilllitatioll:-- o!·tl lc "tlld: . 

• :. Fe\\ o r tile respOllde ll b \\ ere l1 0 t eonpcrat i\ e ellough til l'oillrihlliing then.: 1I01lc"t 

OP ll11 011 
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The concept or I-echnical (lnd Voci:ll ion,d Lducatioll :llld I-raining ([ 'VI : r) pi a: .... \ it,ll rule i,l 

preparin g the curren t and J'UIUI\; labour I'o rces IIHll could enhance cC()lloJllic and ~ociill 

development o r a CO lilltl'). li enee. 111<111) innova ti ons Hnd re fo rill s ;m.,: heing illlnldu(cd ill the 

TVET s-, stem in Eth iopia, The maj or Lll1pll<lsi~ is to\\ards illlplclllClllillg a Clllllpc lL lll": .' hased 

trainin g system or 1l1Hrk c t~o ri e ll ted TVET s\ stem. \\ hic ll responds to the deillil llcl It) ,. 

compet iti ve skill s o r Ihe Illodern sec to r <1.'\ \\ c ll :1:-. In the needs 01' the -,ulItll <llld 

underpri v ileged groups. Thi s stud: considered va ri ous vnr iahles \\ Ilicll h ,l ve :111 illlpaC\ 0 11 the 

implementation ol·C I3T in TV[ I colleges. I hc,c "re. rVET college illl"'" ,lruelll,.e. \ Iode ,II· 

Deliver). Stucient s perl e,.,nance. QUHlilied tcacller, J\cleqU:II L: ..,upL:l'"isur ...; I rai ll ing 

coordimilor. V OcClli o llal cO llnse ll o r. Occlipalion.l1 s\[l1ldarcl s 11l~ c urriclillllll guide.., and 

('ompan) training enterpri se which ar~ clo~l:h assoc ialcd \\ 1111 lh~ illlplcmclllaliull nr 

COlllpctenC) based trainin g program 10 ( t\,:,ltc "kill rull. CLl IllPC\CIlI. technical and licCJl,cd 

middle leve l prolC ss io!l(lls. as illustrated illlhc above ligurc I. 

1.7. O r ga niza tion of the Stmh· 

The resea rc h th es is is org~ll1i /cd il110 live Ch'lplLT~. The [irsl chilJ)lc r i:-. illll"l)dLlClilHl lilal 

con:-.i sb or background o r th e rc~ca rch. ~ ta lcJllCn l of Ihe prohlem. ol1.IC(li\(: PI' thl' .... llld:. 

signili ci:1I1 ce. delimitatioll. <lnd ck lilliti ull o !" Icrlll;-, Ll sed ill the stud:. rile .... ccPlld chaplL r 

lo<.: used on lil cr'Jilire re v ie\\ : th e third Cil;ljllCr is dealin g \\ illl th e re~c;\rch Illclhodulng). I ilL' 

lounil chapter co \ ers [he presenlalion. 111 li:JI~ ' i :-. ur Ille clal;l ;Ind il1!crprcl;ltioll ()I" Ille lindings 

and the lasl chapter i::-. abolfl " Ll1ll11lilr~. co I h.': I U::. iUIl::' :111<1 n..'cOtlllllL·nd.ttidlb ui"iltt.' "(lJd~ . 

1.8. 0pl' r at ional Definiti on of Tcrllls 

Co mpetence: is the pos iti on and appl ication 0 1" kno\\ ledge. ::-1-. ill ;11lt! :ltlitllde III person 

activit ic:s to th e standa rd e.\ l)Cc ted in the \\ork pbu.: (l~mHvan ,Ind Mc(ilfirc. ~()()()) 

C ompetence-baser! a ssess m e nt (C Ut\): is gathering and judgi ng ur c\ idcncc ill o l"tk r Itl 

dec ide II hether a perso ll has achieved a siancia rci (level OrCllll1pctcIlCI). (Woll: I ')<):; .p.l ) 

C OtllpclclIl:e s tandard : is Illade up ol"units oi"coillpelencc. \\hich arc th clllst.'he'l made up \) 1" 

clements o f cOlllpetence. toge ther \\ itll perIOl"ll1:1tlCC crileri ,!. :lrr:tllgL' or \ :Iri'lhk ..... :1t1d 1111 

c\ id e ll ce gui ck . An indll st r~ -de l c rlllill ed ::.peei licati oll (11" pCr l(l rill dllCC \\hich "l't-- lH I\ the 

skill s. kn o\\ led ge ami altitucks required 10 operate 1 • .'l"kCli\ch III elllpl\l~l11e ll!. 

(Gol1C1 i/ l-iageriOlil'e l. 1<)')0. p.:») 
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Co mpcl C lI c~ r - B a sc d Trailling : is a \\'a) of approach ing (\ocat ioll:l l) tra ini ng Ilial placc~ 

primal') emphasis on what H persOIl ca ll do as (l result or Ille trai ll i ng (the OUI CU lllC) . alld ~l:-' 

slich represents a shift awa), fro l11 [111 emphasis 0 11 th e proce ss in'll h cd ill th e tr:lillill g (the 

inputs), It is conce rned \\ ilh traini ng 10 indusl!'; specilic stalldartl;-. r:l111cr than :111 illdi\ idllill '3 

achievement reb ti ve to olhers in the group. (karim. 20 I I.p 2112--1 ) 

CO lllpCI C II C~I - Base d Edu ca tioll : i ~ a concept o f Iccl1l1ic:1I alld \nc:uiPIl,1I L'dlll'; 11ioll :l ilt! 

training. whose co ntent is heavil; ori ented tow,lrds the requ ircIlll::n\S or the il.::lI"lH.:r" .... ,'lIlltrc 

\\o rk placc that allo\\s (I 101"l1lal edUGli ion <l lld Ir:linillg prngr:l lll 10 he dcli\crcd ill it Illod ular 

and indi vidllrl li zcd IC(lrning re lnl ed compelence (C kmcnt. 2003 

Q ualit y assurall ce: i ~ s .' s tCI1l ~ allt l proceclllrc ~ clc ~ i g ll cd and implemented h.' ~1f1 org(llli/_~lli\)11 

(0 Cilsun..: (ilal i( ~ prodll c i::- ,lIld sc rvi cl'~ ,Ire or :1 cO lhis telll ~1~ II Hlllrd :tnd ,l rL' heing 

co illilluous ly improved. (Mo l': . 1008) 

O utcome Based Trainin g: is an approach 10 education in \\ lIicll dec isions abou! lilL: 

cl irri culllill (Ire driven b\ lit e end 01'1111: COllrses or lhe ex i1 Icilrning lH lt C(l I\l C.' tl1 :1lthc ,Iu(knh 

should di spl ' I\ . (E lm me ei. eLi" 13 cIlered ""d Il wt'''"( 190·1) 

O Cl..:llpa ti onal standard: a stan dard del-ined b) expe rt s o f Ille \\odd ll f \\ork indi cating tilL' 

competences 11 H.11 a pcr~o n must possess 10 be ab le to pertorlll li p III the L: ,\pec!l'd It'\d lI1l d be 

procluCiive illlhc IImld "film!;. Mol-: (1010) 

Techni cal and \ 'uca ti ull;) 1 EdllC.l tioll a nd Tra ini ng (T\ ' ET): il lr;linillg prU~r~1I11 PI\1 \ ided 

b) tra ining in s tituli on \\ illl a \ iL:\\ tn acquiring or upgradin g hi s Ill.:r tcciJlli cal :lIld \ oc(l lillll:1I 

skill s (FGN. March 1. 1004 . No . .1c)UOO~ :2:i:i3). 
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CHAPTE R TWO 

2 . Review o f Re la ted L it e rature 

2. 1. T he con cept of TVET 

TVET is conce rned with the acquisition of" kncm ledge and skill s Ill l' tile \\ol'ld or \\OJ'I,.. 

Throughout the course or hi sl o r~. \ariOllS h .. :l"IllS 11m !..: heen u:-;ed l u lk~crihc ClclllCllh \11' the 

tickl that are 110 \\ conce ived as cOlll pri si ng TVI~T. rhe~c incluck: (OmpCICIlC) based training 

(CI3T) .Appren l iccship Train ing. Vocalio llal Educalioll. Techni cal I :duca lillil. I ecilniGiI 

Vocalional EcllIcalioll (TV E). Occupalional Eclucalioll (OE). Vocal ion,,1 I;dllealioll "!lei 

Train ing (VET). Proie<:;s iollal and VOc(ltion~lI 1--.dIIUl l io ll (PVF), (' "recl' :llld I ('('11 11 i(';11 

I·.duealioll (CIT). Worklorce hluemion (WE). \l nrkplaee EdliulIinll (\1" 1. ). ele. Sc\eral 0)· 

these term s are cOl11l11onl) lI sed ill speci fic geographic meas. 

The second lnlcmational congress on Technical :lIld Vocatiun;1I held in Scutll in 1()<)C) 

eleeiekd lilal the best :1I1cl rnost c01ll pre h l'll~i\l~' tCrill to u.'::>c i:-. r\:chllical ~IIHI Voc;ltiollal 

I-:ducaliollal EclllCaiioll ilild T,."illill g (TVET) ( l3"gcll :tlld I-l iehul. "00": 16). I hi, i, rellcelClI 

ill the Ilame or lhe UNESCO-UNEVOC Illlernm iollal Cellier in 1301111 . (;ernulI1\. \\hiel\ '"'' 

established in 2000 as a direc t result or rccolllillendiltions r ising frolll Ihe ~CUtl' cOl1gn:"i:-' ill 

1999. lienee. T VFT is all edll ca ti oll . training alld !Laming 11el i\ il~ leading Itl till.: ilequi:-.iliull 

of knuwledge. ullderstlllldin g alld skill .:::: \\ hieh '-Ire rc!C\<Jnl ItH- ell1plo~ l!lelll (lj" ..;elf­

elllplo) meni. TVET SCl'\es hen: <b ,111 o\ cra rching IeI'm to descrihe nil kind" PI' rOl"ln,iI. nOIl­

fo rmal and info rmal trainin g and learning provided h) or in ilil dilli..-relll iJl~litlltioll~. 

pro\ icll:rs and leilrlling LocHtions. 

Originall). the direct preparation fo r \\urk \\([~ tile main goal o f I~ V[,I. ,lilt! [hi .... rl:lll,lill:-' 

prominent in Illan: devclopillg Il<:1ti ons. Ilo\\l:\ lT \\ ilh the technological rC\Ollltioll .... ,ulCl 

ill110\ at ions i ll sc ience and techno log:. during Ihe 201h centur). IlC\\ dOl11aill.'::> ()f klli.l\\ kdge 

and new di sc ipline Iwve become importan t ilt ('III levels ofcducalion ,1Il el train ing. FlInhn. the 

IIp\\ard di lTe relllimioll o f TVET fro", lirsl 10 secolld levcl ill \(1 lilell 10 Ille Ihird Ic \cl or 

eeluccl.l ion has been an illl portant developmellt of the 20111 cc l l lllr~ · alld SCh the ..... la ~c I(x the 

~Ist CCI11tl l). The currcilt foclls is increasingl) upon preparing kllo\\ll:dgc \\(\llcr .... 10 l1h:el 

the challenges posed du ring the trall si t ion (rom Ihe industrial agc to the in fllrllWI iOIl tlt!t:. \\ illl 

the concomitant po:-, t- industrial hUIn~11l rl':::,ourCl' rcquiremcnts :IIHI lill' ch:lnging \\orlll 01· 

\\ ork. Technical ri nd vocational edllcation ~e r\e :-. difkrellt PtJrpo~l' (~Illi tli. I <)()<): 2()2). 
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2.2 .l. C losi ng Ihe illlpl e lll c llt a li on gap 

Implementing 1lL:\\ curriculuill il110 practice i~ Ile\er cas:_ T.'pic,III:. th ere i~ ,I g,]P hCl\\CCII 

intcmkd (lilt! impklllCIlIL:tI clirriculuJll. ( ' Io::-.illg Ihi .... illlplclllcrll~lljl\l l g;lp n.:qllirc .... Il1il[ [\\1I 

essential aspec ts u" curricultllll change an: gi\cll apprupriate illlport;IIlCC ,lilt! illJprcc iillioll. 

These 1\\0 aspeclS (lrc /lSill
e
\.!, C/IfIII,t..!,(' kll(JlI'/ed:.!,(' ill ('l/Irl(,I1//(111 illllJ/c-IIWl//atioll ,lilt! ,,('leC/fIl,!!.. 

(fpproprim(! iJllplellleJ//afiollllleJllOds 10 IIelp /(~(lc;'ers (111£1 sc/uw/s t(J c//(IJI,!.!.(' (1 -" l.'xpcctcd. I he 

hi slor.' 01- curri culum relorm ami attempts 10 introduce 1lL'\\ 'lI'prpaCllc'-, ill tt:ilChitlg ;I rl' 

replete \\ ilh good icie,ls that lai! to ge t impleillented or thai (Ire :-'l!Ccc:-.~rlll ill PilL' cOllle\! hUI 

not in another one. 1\ missing in greLlielll ill 1110St caseS is ill sul"!i cicilt <lpprCCirllilHl ;tlld usc l ll ' 

\\ hat i ~ ca lled ("JIlII/,!!.e kll{)\r/e(~!.!,e. Change kno\\ ledge in cduealioll IlIC all~ Illllkr::'l;tlldil1~ 

insight about the process or cu rri cululll cllangc ami tile ke: dri H:r" Illat Illakl' Illr "llCce""rul 

curriculul1l implclllenl:lli on inl O pri lcticc:. Till' pl"l": ~CIKe or change kllO\\ ledge dlll.:'" IHlt 

guarantee impleillentation $ucces::,. btlt its absence ensures 1~lilun: (S;llllhcrg. 10()(»). I'hen,: arl' 

seve ral \\£\)$ or conceplllali/ing \\hal dri\es successl'ul curr iculum eh;l llgl'. Ille It)llu\\illg 

seven principles are ol"tcn used in rile process ori lll plelllcni ing il nc\\ curriculum (~cl' I ·ullan. 

200:'i: Ilargre8vf' '' and Fi nk. 2(0)) . 

1 . . \ !ok illg se lise (~r 11 '11.1' 0 I !(! 1I ' curriclI! filii is !I('ees.\"( ":1·. Til is I·: pic.lIl: rc Il:r::, In ..; 11 0\\ il l g hI. l\\ 

curriculuill change is cOll nectc:d \0 tile (l\e rall politic,iI ecollolll: ,lIld social illlt! CUllhlJllie 

de\'elop llleni. The moral pu rpose or C1ti1llgC is l ilt..: kc.\ lilclor III huildillt'- ;1 COlll lllitlll CllI 10 

rai~ing Ihc ClUCllit,\ and clo:-.ing lhe gap in sludell t achic\Cllh.:nl. 

2, l 'wlers/OI/{!ing, !lw c/UII/,!!.C' pr()('I'ss. 1IIIpl clllellting a IIL\\ c l1rri cl1lulll rcqllirc' ch ;lngL':--' 1..111 

111(111) fron ts. Understanding the cOlnp!c.\it: and illtcl'!l(l1 clYllillllie::-. ur cll<lllgc pnlcc;-..~ i:--. 

CO llditi olHiI tor the :--'lIsliIi nilbl c implclllclllalioll orclirriclIllllll rcitll'lll". II i, Orlt'll dirticll il :lIld 

i"rustrating 10 du beClilSl' it requircs Icildcr~ In ... top ;}lHllilillk ahllill tile ;I~pcc h n i"rl'l i ll"lll 111<11 

the: \\ ould not rather do Di llen\ ise. 

], ('{{!}(Icily-hlli/dill,!!,. (",lpacil: is Dill' or Illc kl'.' cunditions It)!' slIL·ec::, ... ful impklllCllliltioll ur 

cllrriclllu lll refo r lll s, Ho\\ .... ~vcr. it is nricn tile Illis~ing link C\ CIl \\ hCIl I!h..:re i, ;1 cn lhl'Il ... U ... or 

the need lor cha nge. Capacil: -huildillg ill\ohe ... policies. "Irall'gic,. rC~\.lllrLC S ilild olllt'r 

actions that rtre (liming rlt illcrcasing the collect i\ e po\\er ol'pcopk. 
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LI. Del'e!ojJill,1!, c,,!/Ilres (~rle{/"";Il,1!.. Successful curr icululll change ill\'()hcs icarnillg dllrin~ 

implementation. A powerful I"n clor or ciw nge is learning frolll one' s pCl:r:::.. csp...:(i:!lI~ 111ll .... C 

\\ho arc fllrth er (l long ill implemcnting 11(:\\ cu rr iculum. T he pril1c ipks o r iL': lrll il1g 1'1'0111 "'::lcll 

ot he r in cl ude (a) dc\cloping prolessiollal learning COlllllllllliti cs al the Inci ll. ':-'CIHHl l and 

community leve l. and (b) learning from other schools and teachers . 

5. Den~/()I';llg (,l1lll1re.\ (~/ {,I'lI/lfntioll. ('ulturcs or cvalu atiu ll Inllsl hL: CIIlhLddcli ill the 

c ullllrc ~ or leclrning. COIl[l'lllpO r'II'~ clwngc s lra l cgic~ imohc "\riItCgiLS 111;11 afl' bheJlcd 

' Assessment Icx Learning' Ih :1I incorpor,]\cs (a ) (olkclillg dalil 1'1'0111 " ludent learning. 

(b) J)i~~ggregaling data to r Il H .. U·C spec ifiC ull clcrsLanciil lg. (c) prepar ing ;Iel ioll pJ<lIl~ h;I'-.cd O il 

the dala menti oned above. and (d) cO llllllunica ting st uden ts' pcrll1l'manCl: 10 parell l ~. 

6. Develop ing leadershi p lor change. Guod lei.l{krsh ip is olle or the kc.\ UHltlitil)lh IiII' 

SliCces::.!'ul curriculuill change. I ,ca der~hip. to be proclUCl i\e alld ~1I ... 1;l ill;lbk Illtl .... t .... prc;H.! 

throughout th c sc hoo l. Success ful IlliJlldging i ~ no\ abollt OIH.::'S () \\1l ~LJCCC~::-. bu\ helping 

ot hcrs to be sliccess fui. Educat ion lea der" more than an: olhers, necd 10 1IIllkr~I;llld t!1I. .. · .... c 

ingred ients nrsllcces~ rtll cll<1ngc. 

7. ( 'Iili::ill:!. /h" id,,{/.\' Ih(ll (I/rc{uh' l'.\'i.\/ ill ,"choo/s. Schoo ls ;lI'I.: i'llil u!' gnud i(k~\ .... ,thUlIl ho\\ 

to illlpro\'e Icaching nnd help pli pi b Icarll. Man.\ cu rri cu lulll rct l)l'lll~ igllorL' Ihi .... rc;dil :, 

Recognition of the hidden cap;1cit ic<:.; of sc hools and Icache r ..... Ihc idellliliC<lliul1 PI' IhL· .... L· 

passi\c potelltial s an d then lilCilit,lIillg [hc L'.\ch~lIlge nt' good idca .... <llld pr;H .. ':lic~ .... th;1l \\Ill'h 

ha\(: becn the mi ss ing lillk in SO llH: 0 1' Ih~ educa ti on systelll s Ihilt ;ire lUlla: perrurtllillg \\cll 

(Aho, Pi lkiincn ,Sah lberg, 2006) , 

2.2.2. Th e I\c~ ' pl ayers in Cilrri l' 1I111 III illlp lc lll cnt:lti o ll 

IJeuple in volvcd in cllrriculllill illlpielllcllt:lIiOIl Cilll includc studCllb. t~ ; I L hcr~ . illhll in i .... tnl lor .... . 

cunsultants. stale employee. ll!li vc rsil ) proksso r~. p<lrent5. polilil'al unicials intL'I'c:::,lcd ill 

ed ucat ion dcpendillg ontheil' ~ki ll s : such peupk 111(1: pia:' clit'terelll role" ill dirlC:n.:nl lilllL'~ in 

lhe change process (101111,111 199-1) 

2,2.3 .Faci l it ating and lilliit i ng rac tor s 1'0 1' ill l pk ll l l' ll t ;'llioli 

A llhough Ihere arc a 10\ 01' intli\ idu,11 <Ind olh.:n cO lltradictor) rc;-..earch rc:::,ulb in dit'krelll 

ililplelllcntntioll localiti es. tllere is SO llh~ COIl\ ergcllce 01' rc sci:lt'ch 111ll!illg~ ;d)\)Ul kl'\ 1:\(101'''''. 

Hrtee ling implemenlation processes (FII IIH n, 199-1. p,2~-l0). 
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A. Ch aract erist ics of the innovation itself 

It is not surprising that the hi gher a pcrceived Ileed Ii.Jr the so iliti oll~ tile illllO\<ltiull propo~l'\ 

is, the beller the clwnces for implementation are. Usuall) . 11 gelH..:r:iI li..:clillg of Ill.:ed or thl' 

expression of need b) some pol iti cal bod.' or h; 'l(.:ack lllia is Ilot CIH.lllgh. r~l1her ihi~ l1el'd 

must be pereciH;d h.' thl' cOI1"til licneie::-. directl.' ill\ohcd ill Ihe impkllh":lli<1tinn. II ti ll hl\\ .... 

that can.: f:ul e.\1II11ill<1tioll of \\ helher or 110t Ihe cll11llge ~ address priurit.' Ilced" 1:1.\:-' illlp{)[·t;llll 

grounct\\ork before and during the product ion pha se of ;1 curri culum: ami Ih111 frcqul'llt 

cO llllllunica ti on and open disc li ssion of the curricululll's merit It)r copi ng \\ ilh kit IIL'cd IlHl..,1 

maintain al1d cle\ e lop an a\\(lrcness o r thi s topic during thl' illlpicillelliatioll prlll·c ........ ( l · lIllan 

199,,). p.2840). 

I-[o\\evc r. there 3re three complications \\illl strilightfc) r\\;Jrdl; :l(ldres~illg Ill'c{b (l ·lIlian 

1994. p.28·10): Fi rst. n need lor Ihe So lulions o lTer-eei b} " cu rri eululli 11lt"1 Illli .iu ' l be 'c,"C 

among man) o thers'. A mong the "overl oaded illlpro\ cmen t agend:, ...... o f ! LHI; t~ ' ....... cilnn l" llil'rl' 

is o l·ten competition bl'l\\CCn \ariolls il1110\,lIion proposals \\liich k:;,d nOI In no cr ilical J1l;I .., .... 

of improvement. "Develop ing a v ision" could be used as (Ill ill strtJlllCli1 to prioriti7L: lllllt..H1g :1 

set of des irables . Secondl; and espcci,dl) in the L:a~L: of comple.\ C!l :lIlgl':C- . hll ih j11\.'ci"c IILcd, 

and so lut ions onered b.' the curr icu lulll an..: nul clea r froll! IIH.: hcgillnillg. Tilinih. 11I.:cd 

illtcraCI ~ \\ illl other t:lc lor ~ . 

Another c ruc ial 1~ l c l o r is llic innov,lIion's c/orin ' UhOlf1 ::!,fu t/s fI}/(IIIWlIJI\ . ( 'u rri cul llill n:: .... l'a rch 

unearthed c.\amplcs of ed uC:lIiOllal inllo\atioll"'; "hen: pr:1Clili uner:-. \\Cfe nul de:lr :,hutJl \\h:ll 

the) \\ere e.-..:pec led 10 do differentl.' \\hal change JIleallt for them in practice .. \\ lLa"t ill 

inilial implementation pll<l se ~ teachers reli ::, h e()n crcte ne~s alltl l<lligibilil). I·hc\ c.\ lx :ct 111<11 

teaching strateg ics are clearl) desc r ibed and material is \\ell -thought 01'. The pruj1lbnl sholl id 

be c lear about ways o f do ing. but not \00 lint..:a r and restri c ting in thc ..,cllse Ihat .i Ll\! Pili.: \\~l~ 

or doing is advocated and no alternatives arc p()ss iblc. This Ilced fl.)]' chlril\ !ltJ~ heell 

interpreted (I S e.'\pre::-.siOll or a tl:elillg oj' roll: alilhiguit; ill a :-.ituCllioll of 1IIleL'r1,lilll\ prmllll'l'd 

b.' the ne\\ chalkngt..: s or the innova ti on on one sick and b.' Ihe p:lrtl) Ineking l'l'lllpctclll.:ie:"> 

on the teachers' pan. It WHS al so f(HlIlel that a lllo re l1e\ihlc ilppro.lch Illil.' he appropri:ltL' ill 

later phases o f impleill en tati on \\hellte~chcr~ h:l\ e ..; tren gthcllcd thei r !'celill g n fcnlllpetclh.:L' 

\\ ith respect tu th e illllll\;llioll (Uit gnt ami Stcpli:lli. I ()X~). 

A third ! ~ I cto r is (,o/IJP/I 'xi'.\' \\!lich rcjkct ~ till' ;ll llUUllt o f lIe\\ \ ki!I~. :J!tcrl'd belieh L1lld 

ditTtrenl material s etc. required h.' :11l inl1o\ 1lt i('Ill. 

1·1 
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ou t. but Ihc) rna~ no t nwk e muc h o f~, dirlcrellce . COlllpk.\ c hanges prllJlli~c III :ICC(llllpJi,h 

more. but IlK\ a lso demand Ill o re erlon . alld f:l ilure tak es a u rCi.llcr loll. rile :lI h\\CI' seC lll " \0 

~ 
-

be to break COlllp!t:.\ c llilngc.;; int {) cOmpOJlellt...; and illlplcl l H":1l1 Ihclll ill , \ di, j,ihk ;tIlt! (Il' 

inc remental man ne r." ( ICull an 199-1. 1'.2841: Th oillas 1994.1'.1852). 

A fourth f-~l c to r lies in the (perce i ved) quo/if." (I17(/IJrflCli('(fIi(I" o J" lll e inll n \ ~llinn propll,al. 

Aga in. il is not (ani.' ) Ille qua l i!: <I panel o r curri cullllll dl:\clnpcrs \\(lu ld :lIlrihll!C III till...' 

curricu luill propos;)!. [nil the qualil.' :-IS i1 is pcrcci\cd h: the fck\:J 1l1 :lc10r .... ,upplI 'cd In 

implement the curr iculuill. One might distin gu ish sc\craJ aspcc b P I' qualil > ill Ihi " n,::-,pCl"\. 

Firstl ) (but 11 0 t al\\ays fo remost). th ere is c()Jlcepll/l" 1f1l1";I.'· nO\\ ing 11'0111 pl;!lI ~ ibilit~ ;!lHI 

coherence 0 1" the conceptual c leillents elllplo.\ed. T herT is/iH'lI/lIf fir ('Olll/IIIII/;n/li\'( ' {I"I/Ii,,' 

coming I:rom th e language. graphi ca l and :-.oc i(ll dcsign o f th e pre:--.elll: lli oll or the iJ1I111\;tti l lll 

berore and dur ing the illlpkmclwllion process, An d there i:-. IJI '{/C/;c(ll (//' lo'!!';'I;£' (1lIlIli(I ' 

stelllming from the availabil i ty or material s and oth er re sources, stich a~, 1'0 1' l'\ l!lllpk, lime 

lo r development work or th e consultati on o f ex ternal cxperts, / \ $ Ill ost illIH";l ti l.lJl 'H l d l\.'~'1 

'urgent and ambiti oll s needs', it happens that "dec isions Clre rrcquc n t l ~ Ill;llll.' \\ ilhotlt I Il l ' 

tall ow- lip or preparati on tim e necessary 10 genera te adequate Inalcria l-.;" ( I' lIllan I l)l)-L 

p. 28~ I ) 

II IlluSI he stressed th at "qllalil~" \\ illl respect to impknlel1l<ltiull p{)in lS !D tile pc reeplioll:--' PI' 

the dil'/crcnt st<lkcholder~: Thll s. (Ill csscnli ;.Jl fcat ure o r q llalil~ is (,{) llIer/ll(d ,'I/;I(//1ilil.l' It 11;1" 

becn frequentl; dCllloll stralL:d tllat illlport ed prog r(!rn ~ r(Jre l ~ \\01'1\ elllr:lll) \\cll ill ;!II CO llll' .\I :-. 

(c.g, II1I bcnnan and f\/I il es. 1 9~-1 ). Inn()V<lli on proposals Illust Iii 10 ;l\(l ilahle l'tlmb. ~peeilil' 

siudeni charac teri sti cs. the CUllltll11nilies' langtra gc p:1I lernS, lcaellcr::, ' ;lhililic:--.. !J< ll \:nh' 

e .\I)l~cta t io n s , cliltul'nl va ili es and Illllch Illore (ThoIll HS 19 ()~1. p,18 5~) , 

"Qual il,\" al so Ill eans 111;1\ a c llrri clI llllll ca n pnss th e leSl o r Ihe 1)/'{/Clic(JIi(I ' (' l llic ujlc'(J('/lt'n' 

( Doy le and Po nder. 1977- 1978): Tea c hers apprec ia te these id eas. propos"l , o r t""chin g 

melhods w hieh have pro ve n 10 "\\ ork " in prac ti ce or \\ hieh IJrOllli sc b) tl\l.,.: ir ;lppc:tnHlel' PI' 

pracli ca lit y 10 do so. Tll ose proposal s arc cO ll sidered as 'p rnclieal' \\Il ich "; ldd rL''I.'' 'Ialienl 

needs, thai lit \\ ell \\ ilh the teache r's situat ion. th at ,liT foc li sed and 111:11 inc lude l'O llcrelC 

Ilo \\ -IO-do-pussibililies. 'P ra c tica l' docs nOI n ccess;;l ril~ ' mean 'e" s~ hu t it tI()C~ Illcnn th e 

prese nce of ne xt steps" (F lilian 199,1. 1' .28" I ) . 
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B. Local characteristics 

A second se l 01' lilclors loc li ses on IOCc1 1 decision processes alld local clHlraCIl.'ri .... lic~ or thl.' 

implementation: I~· irs l. there is IIIC I'ey..iww/ mlll/ill/stl'Ulioll (('.,!.!,. sclloul (/isl,.iclj I hI...' allillilk 

of reg iona l administrators. inspectors (lil cilile like l o \\ard s Ihe lueal illlllll.'lllc!l[;lti(11l pn)(l.'~"" i:-.. 

c~se lliial irchange is meant to be sc.; ri ous. \Vi thou! support orl'cgiol1al ;I<.ltl1illi sl r i ll {) r~ chilngc 

m(l) happen \\ ith ind ividual tcachers or single sc hoo ls but it \\ ill most like l: rCllwill i .... ol:lIcd 

in some innovCtti ve pockets \\ ithoul affecting the broader 5)$ICI 11 . .IL1SI 'moral ;-,upport' - ill the 

sense oC be ing given good \\orels \\itholll ,Ill) concrete irnpkllll.'Il I:lliull ro llp\\-Ihrollgll - \\ill 

not be cll ougll. "Teachers and other:::. kn o\\ cnough no t 10 18ke changl' :-.cril.lu~l: utlk,~ locil 

admin istrators demonstrate 1/II'(JIf,V.h m : lio)ls thElt they should," ( 1 -~ lIllatl, I ()9-1. p. 2:\-1 2) 

There ha\e been too mall) educntio lllli i1lnovations \\ itlJollt (Ir/(,lllf(l/c'/()//(JIr-lhrolf,!,!..h. 11\ .... 01111..' 

rt'g i on~ thcr~ is :1 1/;,\"1(11:\· (~r I/e.!.!,olil'l' e.\"j)('ric'I1(,('.\ \\ i[h pre.:\ jOlh illlpkllll.'tl l:lliull :l1lL'llll'h 

\\Ili cll in it sel !, i ~ lin !;I\ () ur<lhlc cOtl dition i(JI" Ch:1I1 gl' ~ itl ct' S:";[l.'lll Ilh..'lllhl:l"\ 111:1\ hll\l' hllilt 

up a cyn ic or apatheti c atlilUcle to\V' In..l s change, Loud (lcllllini:-.lr:ltur:-. Illll S! .... 11\1\\ ...,peci !ic 

forms of OClll 'e s lfjJporl inc l ud ing endur ing (not.Just initial ) support 1'01' schuol 1ll :lnClgl' lll cll [ 

and tenc lle rs (e ,g, through o ffers 0 1" proce ss coaching. cxpert c() l hlllt~ltioJl. dl'lllunsl r,l tiull .... (I I' 

exc ursio ll s to altcrrulti\c practi ces, ill-sen ic~ Ir:lill ing etc.). Ihruligh reaJ i:-.lic timl' plilll"" ;IIHI 

resoun.:ing. alld through an adeqllate inlo l"l11(\li ol1 system aholll [he iIlIlO\;J [ illll :llld ib 

implementat ion (Flil ian 1983. p,-192), And Ihe) must clelllOll sl ralc {/('Iil"(' kl/(}II-j('(~!.!.(, lIlltl 

{JIu /ers/(fI/( lillp. both or [he allcmptcd change (JIll! Ihe p roccs~e .... or pur ling il ill io r\..':lIi[: ill 

order to prov ide cond uci\-e l..'und iti ons !iJ r lhe illlpicllll'lllClliull. 

AnOlher 1 ~l c t o r s arc COIII/II lll/ily c/wr(fCleri.\lic,\ (as \\ell a~ ch:l r:"H.:lcri:o.tic .... nrlhe 'schou l board' 

\\ here it has some in llllencc 0 11 th e 1ll:II1<1gcmc lll or thl' schoo l). I \'l'll \\ here Cnllllllllilitie .... :1I"t.' 

"not directl y in vo lved in illlplclllClltalio ll Ihl'\ CiJIl hecoille :h.: li \;lll'd (l~ililh l el'l"t;Jin 

innovalions" (Fulltll } It)c)-I. p.2X-L?) il" Ih l' pbnniJlg :l 1HI illl picllll'llt:llillil pr(h':l'~:-' duc~ Ih)[ 

atte nd to th e po l it ica l undercurren ts in the sc hool 's surruunding COll llllUll il:. On tllC n tlH.:r 

h'lnci. the inc lusion o f non-profess ional. sllch :1S parents and tile public. (I t ic:lq in ...,c ltin g:-. 

\\he re eOlll ll lUnil) Illembcrs arc used to illllucnce edll( . .:a ti ollaJ practicl' - CUI 1I11eO\lT 

ob.iec lioll s anc! helps [ 0 ilCCOllll11 I.HJatc to . ...;peci ti c circlIlll:o.lallce:-. (:-'l'l' lIHlIll:l .... I ()I)·I. p.1 X:':'), 

Then. pa rents 1ll(J: bc "olle or I Ill:: I}lOs t po\\l::rI"1I1 Il'\en:lgcs 10 bClter imrdl'lll ..... II1:lIi oll" ( I-u ll;lll 

199-1. p.~8~:?) if the: arc acti ve ly included in thc illlph..:IllC!l t'lli on \ lralL.:g: through :111 

adequate inJo rm ll ti on $:stelll or rea li sti c o rk r~ 10 pa rti c ipate in f...:c: ph,lSc .... nr de\l'lllplll~llI 

and illlplr.:lllelll:ltinll. 
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l:ina]l) _ COllleX /llol slnhilit.\ ' 11l8keS (I clifll:n.:m:e. It is Illllc h easil:r 10 slIccc .... "rtlll: illh ,Iilel' ;111 

illlp1clllCll181ion \\ illlil) C! stahlL: e m ir0I1I11(;111. " Iv l arkcd soc ial ch: Itl l;C lI~tI;dl: <.Ii .... ,.I1!"' '''' rclimll 

proj l:us lila1 (lrc <I lrcad) Ull th e \\{\.' " (Tholn,, ;., I L)(n . p.1 R5]) . 

C. Organization al characteris tics 

C1. Actors 

A nother cruc ial Iflc l o r lor impleillentatio n is the cha ractc ri sti cs o j" till' l)rgilllil<llioll (c .g. lile 

school) which is the ven ue lor illlpJellle ll18ti o il. and. in particular. th e rok or i!lL' !lUll IU,':.!,i'Il/i' III. 

i.c . in the case 0 1- a schoo l: Ihe princ ipal and the school management t elt Ill. I'll e 1"1.: j ;-. hro;ld 

reseCl rch ev idence that principals. Ilead persons rlnd schoo l llla n ngc lllclll l l!cllllS C; 1I1I lO\ change 

schuols .jll st on thei r 0\\ 11. bllt lilat Ihe: rlre tilL' .... ingle must inlluenti,d group or pcrson:-. lu 

make change processes j ~liL "The principal is the 1ll 0~ t likel: person 10 be in ;1 po~i lioJl lu 

shape the organiza.- ion(l l cond itions necessar: Itlr success sitch (I ... Ihe cle\"c!oplllc ilt o r ... ilared 

goa ls. co lla borati ve \\orf... S l rllC l llre ~ ,mel c lilll;Jtes. (lnd procedllrc~ It)!" lllullituring rC"'lIh~." 

(Fullan 1<)9 ~1. p.28-12) Ch~lIlge processes arc illilecd of the 1ll~11l;lgclllel1l" '-'L li \e 'lIppnn ;lJHI 

parti c ipalion not lH:ccssaril: as curri culuill (.\perts. but ;b initiators. a .... 'change k(ldcr~' 

(Fu llanl 98J p. -192) . 

Thll s. th e sc huol leaders' /e ,·e/ {~r ("O/l/ll/i/IIWII/ is a c rllci;JI l"call1re: " -IIIC degn.:e to \\ hich 

peop le arc cO lllllliltcd In ;1 rc!llJ"tll is rcfh.:cted ill till' time and cilerg: tlle\ de\ll\e Iu it... 

implelllentatio ll alla in the e.\lenl In \\ hich the: rClllHin l"riilhrlll 10 IIlei r rnk ill Ilh: 1;lce ll f 

oppos ition and opera t iolla l diilic ili t ics. " (Thomas 19<)-1. p.IS52). C01l1 1llil111C111 is import ll lll;1I 

all leve ls o f an educa l ional hierarch: hut p(ln icil larl) among thc personlll'l al Ihl' lOp. ,0 c.g. 

among ~c hoo l prin c ipal ~ or top admil1i s lr;1I0r~ oJ"dislricb or lllilli;"'lL'r:-. ul"elillc;!lil1ll. I Ill'.' ;lrl' 

in 11l L: pos iti on 10 give rC~OllrCe~ and illlpU~l' buth rC\\(lnb and 1Jl'llaliic,. ;I1HI Ihl': pn)\ ide 

\\e ll -obse rved images for 110\\ se rioll sl.\ tile illllo\llt ion is 10 be I<1kl'll. 

Fi re stone ill1d Corhell (19SR) hi1 \,c idcntilied lour lewlersllljl ./illl('lillw \\ hich 1"cililillC 

educ;'1\ io n,11 chall ge : ()h/(lillill,!!. 1"("O!fI"("('\· (c .g. I() r C(j ilipill enl. , upplie'. Irilin ing. l·k'ric:d 

~u ppo rt ;1Ilt! I'ret: tillle) ,\'hie/dill,!!. IIII' /)I·(!ieC/ j iv/II (1/I/side ill/C'/./l'I"<'IlC<' (e.g. di~rtlptinll or 

teachers' working tim e. n..:so lving problem s: pl"Otccti ng rrom att<1ck s b) OPPOI1C llIS <llld I·rom 

man\ competing dema nds) Encolfl"fI,!!.il1g s/((/r 1Ilf.!III/WI".\' :tnd furn ishing rccngnilinn l·rul11 

peers. e.\pert s (lild slIpen iso rs .-Idflll/ill,!!. x/fIIlt/un/ 0IN/"U/ill,\.!, !)I·u{"('dlln" to lhe 11L'ed, oj" thl' 

project at an carl,: stage ill the relllnll prucc~s ant!. a:-. I iuhcJ"ln,11l ;llld j"li les (I ()X ~ l ) 'lIgge .... led. 

stabilise (lnd codil) Ihe n(:'\\ pract ices in school hOllse.' operating rules. IT\ i'l'd clirri clib. 
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trainin g prognllrls. ev;]lu:ltion procedures and 1"01lt ine l"ulllling ( 1110111;\ .... I ()l) .. -L p. 1 X)-I). III 

other \\ortl s. ti le earlier even in the 'project pha se' o r illlplcllH;nlali llll til l..' clirri culu!ll i:-. 

parlially built int o the l"O utine operations orthe school. the better . 

III n;alit). hcadper~oll ::' rrcquClltl) do nut pl;l.' ;111 al..·li\c ruk ill il1l11klllciltalioll Ihli :11\\;1\.., 

because th e) do not like the innovation it se lf but ..,OIlH.:t iIllC:-- bl.."\.':;ll1~I...' thc\ lind it dil'lictllt It) 

transfo rm thei r lraditiolla l. lll ore pa ss ive ro le (:I t lea~t in the .... cllpol s.'slI...'m:-- 01" (il..'1"llWIl 

speaking count ries) into a ne\\ and more active role as 'Iilc ilitat nr PI" change'. I-hu .... . sOllle 

illlplementation program s prov ide spec ili c o rfcrs I()r pri1lcipills :llld "c llllol 11li1l1;lgl'IIlCIlI. l'.g. 

specilic \\orkshops or opti onal cO<:lC hing. Thcse are to help Ihelll Ir:lI1 slll1"lll .llld Ill,lilllain :1 

conducive role among implelllentation processes \\hi ch rreqlll:ntl .~ dll not p<l ~:-' \\ itlwil t :--O llll': 

connict ane! pressure on the leacler's rol e (A ltri chter allli Posch. 1<)<)<) ). 

rene/w/"\", their conllllitlllC1l1 :lnd ;](litLldcs. Clll llP L' lclll:C". ;IIH.l in tl:r:lclinn pill 1L"nl" 111: lkc up 

another cruc ial group o r l i l Clo r ~ lo r ill1plc ll1ellt:1lioll. L~oth indi\ idu:d ;llld cIJlkgial :i"j1l.'l"h a 1"1..' 

important. Tea<.:her~ an.:: a constant l'ac tor in tlie educa ti on s., .... tCI11 :lIld 1llliS Iitl\c;1 kl..'~ rule ror 

c lassroom in novation (1Iavcloc k. 1970) . I r th e.' arc not mot i\ aled tn cng; tgc \\ illi all 

innova ti on. th en nothing \\ ill happen. In the Cie rm(lll di ~c ll ss inn. II ;lveJock's I'o..;;ilioll 11<1 '-; hCL'1l 

cr itic ised in binding curri culum dcvelopmcnt In the "\\cake st dClllC ll! oi' til l' l' ll<1ill" ("cc 

Haller 198 ~ . 527) . ! lo\\ ev<.: r. thi s ill\ o lvcs . in 111\ v ic\\. o\ crstatillg Ilmelnck'" mglllllL'lll ill 

th e \\(1) lhat teac hers ha ve to accL'pt./id~1" the innovation at (Ill) tillle or th e illlplemellt ation 

process. Certainl ). thi s cannot be e:\pcued. Cert ainl). e\cr) rea l i ll n uv~l1iun \\ill il1\ohc 

some aspects \Vh ich are ne\\ l()l" teachers and \\ hich \\ ill enCtlllnh,.:r ~u llle .... cept ieal rC;lct inll. 

Such disc repancies bet\\cen c laim s o r the innovation (lnd acccptililce or le, lC hers 111<1.' hc 

important starting point s fo r further deve lopmcn t. llo\\cvc r. th e rclHti oll " l1ip hC!\\l'Cll 

"irritation" (p rovided tllroLi gh th e challengillg c1elllelll s 01" th c curriclilulll :lI1d il~ 

implelllentation) and ",Kcept;lllCe" IllU SI be in ~ uch a halarlcc Ih~ll participant-.. :11"1..' l'l"l"parcd tn 

cmbark alld continuc \\ ith thc irnplcrnent:lIioll procc::,s . 

CurriculLirn rescn rch sho\\ s that it i:, poss ible to dcal cOllstrltCli\ ~I .\ \\ ilh .., L1 clI di..,LTcp,1I1l·il..·.., in 

irnpiclllcntation processes. but it al so sllm\ :, that it i .... easier ill " itualiotb o r 1:lce~IP-t:h:I..' ­

contact and th,)1. ag;lin. it is lllllch Illore dil"licult tn gcneralise re:-,lt!ts u r lhu:--e !;ICl'-lo-I:\Cl' 

negotiations to (I bro(lder group o l-'u se rs ( J lal le r. 1()S3 . p. 5~7) . 

Porlicil)(lliOI1 ill derisioJl-Jll(lkill,1}.." Traditi onall: ed uca ti onal inIlO\;ll ioll ha:::'lclldcd \(1 I"nllo\\ :1 

top-den\ n piluern. Ho\\e\er. it was frequclltJ : sllo \\ 11 th at inc luding loca l pcr:::';llllilci li.):-.tcr .... 
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tn ore e lfec tive illlplementa tion. "Ea rl ) parti c ipation inc reases t c, l clle r~' \\ illinglll.'ss III 

continue 11(;\\ prac ti ces CI n e I' til e illil1al incenti ves has bee n \ \ i1I1 <.1r:l\ \ I1. Fngnging !C; 1Cl1lT .... ill 

their plan ni ng process also hdps 10 equip thelll \\il ll skill s req u ired b ~ the i ll llln<l l iO Il and 

enhances the like lihood thaI the n: fo nn ,\ ill be adapted 10 10(;,11 c i n:lI Jll ~I; 1I1 CCS. " ( r IHl ll lil .... 

199,1. p.I S55) Thll s . o ne 0 1'111<.: mott ues o f urgani sali onal developme nt has bee n ta ke n up "I ,u 

b: implementat io n pru. iclb. i.c. III Illa ke pcr:--O ll .... a rkClcd b\ Ch;1I1gC 10 pL'r-,ull" ill\llhcd ill 

challge (c .g. Rcilllllallll ·I {OI hlll c ie,. alld Mili H11. 1999. p.6S). 

Certainl). th e illt/;I'idlffl/ l e({('/w r 's compe tenc ies and al t itudes to \\ <l rd" Cha \lgc ihe lr ,lllli 

to \\ard s th e spec iti c innovat io ll illt c ilded arc importalll li lClors cO lltrihll! ing to th c q ll, lI it: il lHI 

direc ti on or lil t c i1'lll ge process . SO lli e scll(lo /s . hO\\i.:ve r. 11~1\ l: !ll urL ch,lllge-() r iLl lILd lCilehLl":-' 

0 11 th eir stafT Ih{lll o lhers. Thi s is no t on I) due to rec ruitm ent h tl t also iI\ ~choul qUillit: 

research has shown an eflee t or spec ifi c schoo l cullUrcs (e.g. Pu,.l;c\ and Smi th Il)') I : hler 

and A ltr ichter ~005) . 

Change itno h es Ille dc\ cl OplllL tl t o r IlC\\ prm: t iccs <l ll d hL· l icl ..... i.c. it ill\ uh L', I('U!"I/III,!.!.. 

\Vhere these Il l'\\ practi ccs and heliefs are 11 0 1 tri v ial \\C Illust lI ~S UII1 C lilat these p ri.lc e s~c:-. 

eXlelld o \'el" /i lJle alld th at th ey are./j ·olfgill n·il hkelill,I.!..'· o l'being dc-skil led. IIDt kIHl \\ ill g \\ IWI 

to do. Iclckill g instrum ent s. cO lllpLtcllc ics. and resources. etc . Sil lce i1 IS :111 iIl IIO \ ,lIi o l1 t hl~ 

learning p roce ~s \\ ill n..:kr Iu pr<lc ti Cl:S ~l lrcad: c .... ta hl i:-. hcl l. i.c. it \\ i ll il1\ohl· /"(,-/I '( II ·lIillg . 

Th Li s. the process of tcd, in g li p all innO\ (J li oll 111:1: ab o he dcsc ri bl:d in tcrm .... of" a learning 

process 0 1' indi viduals. grou ps. and organi zat ions. and a<.: tuall ) illlp lLmc ll tation pro.it'c h 0111: 

C(ln pro fit 1·I·o rn wh at rvlHnd l ( in this vo lume) has c.\. plained as (J constr lJc t i\ ist \ ·ie\\ pf" 

lea rning. 

As alluded 10 abovc. teachers see m to Ilm l' choJigill,v.. i ll /el"es/., dllriJl,1!.. dil/en'lII ,J!w.\{'.\ II/ 

i llll)/eJIIC!l7Iol ioll . Inilialh. concrete proposal and lI o ll-pa ternali sti c ~ tlP pO rl ~eC J1\ to he 

important in order to COlJlltenlc t th L: I·cclin gs 0 1" bein g dc-skilled (md o r tim e pt"l' :-'S lIrc \\ hi ch 

nre cO llnected \\ ilh the illll (HHlio ll challenge. !. (\I er. a m ort' cO!ll pn:hcnsi \ l' Vl l' \\ on tli l' 

substanli ve and Illdhod icnl illlp! icn tioll s of tile ill llO\ ;I l ion p ro pO~dl hCCOlllC .... JlP .... sihlL . '\ll 

\\o nder if the illlpJcmelltali o ll ~ p roces~ 15 ~L:e n :1\ (l "d) nam ic p rocc~::-. of appropria tillg 

curricular conccpls" ( liHgcn alld Stephan 1 <JS:; . p.50S). 

Indi v idual te:lChers' Ie,lrnillg is sllc iall: si l ll, lI ed i ll 11 net\\ url... 0 1" cll- tl:,IClicr .... . tll,Itl<lgcr ..... 

admini strat ors. ~l1d o th er re!e \ ,1I1I pa rti c ipant s. II \\ i l l be easier if it is ~it ll a t t:t l i ll ,I 1/C'/lI ·urk 

l rhich is /wlh .\:rllljJolheli(· owl c()lI/jJelen ! \\ illl respl'c t In the changes :hpircd .... incl· il \\ ill hl' 
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poss ible to co llegiall ) ri ll in individual's gaps o r mot i v<1 ti on ;1I1d L[u,llilic;)linn. "Nc\\ 

mean ings. beha viollrs. sk i li s. and bcl iefs depend sign i li cH llll.\ 011 \\ hel hcr tcilcller.... me 

working as iso lated indi v iduals or (lrc e.xch(l11 g in ,g. ideas. stJPPOrl. :Ind po..:.;itive kcling:-. :Ihnu! 

th eir \\ ork. The quali!.' o r \\ orki ng rel ati onships among teachers i~ strongl.' n .. .'liIlcd 10 

illlplementation. ('o llegi:llil y. open C0 l11tl11llli ca lioll. tru st. support. :llld help. learning 011 till" 

j ob. getting result s .. and j o b sa ti s l~l c ti o ll and lllor:-lI e are close I) il1lerrehHed. " ([-"tlilan 1l)() ~1. 

28L1 3) Thus. some researchers eq ual sll ccess ful implementation w ith succeed ing ill buildillg 

lip a 'C/JII/Ill/lfli'.,· (~j" /earners' \\ ith respect to the innovat ion. Sm:h II 'COI11l1llll1it." 111\ c~h ill 

difl"ereJl t occas ions nnd in struments o r co llaboratin g. sharing. tlild S.' Illhl...' .... il.illg indi\ ' id llal 

kn owledge and research in oreler 10 make full li se or th e e.\perti se \\ hich is 'distrihukd' \\ it l1in 

Ihc relc va lll cO llll11u ll il ), allci oUlsicie 0 1' il (Rcilll11allll-Rolhl11eicr alld Malldl 19()(). PI' .. ,06 alld 

3 10: Al lr ich!er 2005). 

Lave [lilel \~/e l1 gc r (1991) have in sisted that learning - b) virtul' or it s soc i:1I si t u<lll'dllcs~ - ,11 ..... 0 

in volves developing a spee d'i c i(/elllil.' · in and !"is (/ "is the respecti ve 'comlllllnil)'. Silllila rl.'. 

10 implement an inllovation lll eanS lor the practiti oners ill\olvcd ill a long-1CI"IJ"l COlllllli tlll l.'l1 t 

to practice th e innovation and to give il some l'clltral it ) in their il ll<lge or tile prok ......... ion <l ilt! 

the organi zati on. Thus. illlplel11cntiltioll \\ ill he connec ted \\ itll some pres .... lIn ..... to //"{III.\/(1I'1II 

IJI"(dessiollo/ it/elllil.I'. £I nc! it will on l) be considered S tl Ccl's~rlll if tltis tr<llh turlll;lliull i~ Ilot 

.j ust all individual one bu t is accompanied h." o ther indi v idual ;..,' (i .e. Illelllhcr .... or the 

organi/:1ti on to be tralls/ormed ur or lhe 'COIllIllUllil.' of learning') l ik L'\\ i ..... e lr~l!l ..... llH"lll;l1ioll . ur 

to put it in ot her words: some by SO me transformati on 0 1'" (\\ha( i .... III COlill t ;IS) the re ..... pccti\c 

COllllllllnity of""praclicc. 

Certainl), inno\ations nCCl.:ssit<l te :lIso other nOIl-profess iolla! particip:lllb' iL' ;!rnillg. 111 till' 

case 01' curri cular innova ti ons il is obv ious thai Sff/{/(!IIIS' r,,/en/III C(}III/JI'If!IICie.\ (1I1d (lfliffll/t'\ 

are an i1l1por1Cll1t hlCtor ill illlplementation. trtll e inlln\(lli\e propos<ll is uncle;'l!". ;lg:lin:-.tlll l';r 

perceived needs. over- or under-demanding ciC. il 111(1) lose st udent:-.' :lcti\e p:lrticip:lIinn ( .... l·l· 

Ihc e\nlllp le ill IJc)\" le nne! POllcie,.. 1977- I 'J7R). A lso j,,.nilors. cle ri cal qat"!" nnel o,Ii('/" 

purliei/hllJlS ma) be affected b) th e inIlOV<ltinll. and ill 11 pos iti on In 'lct i\ el.' .... Ll pport or hltlC~ 

implelllClllal iOIl. 
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('2. Ol'gtllliu l ti{)IIt1l c lttll'tl c/crislics 

CUII'polilJih(v a/rlIe g.ollls (~/'he inl1ovation (fl/(I its illlp/t!IIWII/O/i()1I \\ilh the ~tralL'g i c IUllg­

IeI'm goals of the organizat ion into which the illllQ\(lti on is 10 be illlpicillentcd is crucial. lOll 

(Sonnlag el ill. 1998. p.J~ I: loulcr ami Sioanc. 1<)<)8. p.J2:i). The '<'IllC hllith Irue I,,,' 

situational charac tcri st ics: ()r,'S(flli::ati()lwl strIlC/llres. ills/rlll/WII/'\ Ollt! !)J·O('t'\·.\('.\ arc 

important lactors for illl plemen tation. An innovatioll usuall ) aims ,II directl.\ 1I':I1lsIlnlllillg 

some organiLati onal struct ures and proccs~e::. (e.g. Ile\\ matcrial 1(1r collahorali\c !Laming) 

ane! in the process 01' doing so. also ind irec tl.' puts pressure 011 other nrg<l ni/atinnal "'lrllctllre<..; 

and processes (e.g. teachers' \\ork organi za tiun. tillle labling. d eci~iun Illilking pl'llcL·dlln.· ..... ). 

The .\l 's/elJl (~/;II('C:!n1;I'(!S ond tlIe ('(freer I)(IIIC!I'J/s valid ill the orgnlli/Llli on tn he challgcd Illll...;1 

be re- th ought in order to be ill conson an ce \\itll the innovation (Sonntag et lit. l()()~. p.3 ~1~). 

For curricular innov(lIions the structure or Ihe ('.riSlin,'r!. CIII'r;(,1I11I1/1 0/1(1 (/,\',\'('s.\/JIelll/J/,o('('dlll'(,.\ 

are particularl y releVClllt: A ttempting to change teaching and learning st: Ie~ \\ hile ..,.' Ibbi '-Ind 

assessments rema in una lte red \\ ill most likel) run into di f ficliities (Reinlnalln-R(lIhllleier alld 

Mandl 1999. p.294). 

Thus. illlpl('!IllClltatiull Illust \\urk to\\Hr(b:1 lit bct\\cell thc nt/III/'(' or I If(' (}1'.!.!.tllli: (//;/J1I lIlId 

hOlh fIle ('/I//Ilre (~r the ;lIl/o\'(/liOIl prOI)().Wt/ 0/1(1 il.\ i1JfIJlellwllt(/t;o/l 1)I·un'.\.\. IlIh':ll~i\ ' c 

co llabora ti on. co llegial rcllec tioll alld sharing o r individual kncl\\ kdgc are !i..:allln.:.., \\ hiLh III 

some extent. rU Il counte r to the ('"I//Ire (~r fr{/(I;/;o/lol schools (, It Ie;\ ..... t ill (iCI'I11,lll ..... pcilking 

countries) \\hich m<l: e.g. characterill:d b: a frame o f mind ca lled ":llIIOIl0111.\-p;lril.'-pallo..:'rn" 

b) Lortie ( 1975). This patten1 is cllrlracte ri zed h) t\\O rLile s \\ hicl1 ;Irc con~jdcrcd cr\lci~ll I'llI' 

smooth interaction betwec n teachers: First. no growll-up person should intcr!i..:rc in :1 teaL'lll..:r\ 

classroom ("autonoll1) "}. Secondly. all teachers arc to be trented cqu;I1I). r\.:g;lrdk~~ or tlleir 

actual competenc ies. energ) in vested. and qualities di sp la)ed. It has heell sho\\ II that Ile\\ 

challenges. such as school development or quajit) evaluation. tend 10 interICrL' \\ illl l!Jc ~c 

rul es since thcy lI suall) opt for morJ..! coordina tion and sharpcning profiles ortilc orgHllill1 ti n l1 

(\\ hich inter feres \\ illl autollolll:). J\nd they are in need or deleg<lliun i-lilel dil'lcrcllli;!1 1;lkill ~ 

lip or developmen t ro les. nne! or evaluation \\hich is Ilccess,lry le)r r;l l ion;III.\ .... 1L'crillg 11Hlrc 

autonomoliS org;lIliL(-lti oll~ (\\ llich illlerlC rc~ \\ itll "pilril.\ ": Al trichtcr. ~OOO). tll:l recent ~llId\ 

in vocationa l upper secondar: ~CllOOls \\1:: f()lInd that the n.:lati\L' \\eighl ul·le:lchcr.., \\lIn 

disca rd "autonomy" and "parit.\" as guiding pr illcipks I-l)r co llegial lik ill schonl ..... i ..... I..kci..,i\l' 

It)r successfu l ellsagcmen l in school de,clopmenl ( I-der 'Illel I\liri chlcr 211(2). 
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The cull/lI'e (~r/c!(I/·lIill,1!. \ <llid ill lin organi sat ion is particularl; illlpnrllJlll bL:c(HI-.,c it dlle.., Iwl 

0 111) rerer ill th e ca:::-c lll' clIrricullllll illlplclllCllI:l!iull - 10 ceillrill (I,Hl[l'111 :!-.pcCh or the 

innova ti on. but al so 10 conditi ons or learning during th e process or illlplclllCIli:lliull. l 'sillg 

\\leinen' s dcl~llili on. we see the organ iza ti onal cullUre o ( leftl"llill g a~ th e tOlalil~ or Il)l"lllS or 

lea rnin g (JilL! styles orteaching which ,I re typical '-or (111 organi si lli oll ill a givel! lime illCludill g 

the ftnthropologicill. ps~ch()logica L soc ietal <llld educa ti onal o ri cnti lli oll Oil \\ Ilich thL~ iliT 

ba sed ( \,Veinen. 1997. p.I :2). 11 is considered conduc ive rur illlplclllClll;lliull it' ic;lrnillg i:-. 

a\\arded (I high pro f-ite in the goa ls. v isioll. re sources. (lnd in Slfulllt:nh ur elll ufgall il.'l1iull 

(Sonntag ef (fl . 1998. pp. 3~1 !ln ) ir,herc arc I-aruill s lo r learn ing and inl tlrlll<l ti llil C.\Ch;lIlgC ill 

the regular operfl ti on or the organ isation (c.g. the cases in \~/ illk e 10<) ). pp.)Xll: M in gt: r ~. 

1998) irthcre are con clu ci\(.; ill1age:-. o r learning con tinllousl) reprc~cIlIl'd in till...' org;lIli:-.atil11l 

by management and other partici paill s: i.c. tilat the competent Icarncr is \alllcd. lllltjust thL' 

rull expert w ho is right ill an) case ( I{c inilwilil-Rothill c icr alld fVlandl 10()(). p . .1(7). II 1( )llll\\'" 

Ihat innova tion also in vo lves or ncccss itntes all innovat ion o r schoo l a~ ;111 organil.alillll. I. L'. :1 

process OrSYSlem change ornr,l.!, flfli::flfioJl(fIIl'(lrllillp .. (Euler and Sioanc 199X. p.3~()). 

Organ iza ti onal learning IS as has been t'requentl y described (AltricilterL-'1 (//. 19c)X) IlUt a 

stmightla rward process because it deals with tran sforming st rll C\IIlTS \\hich h;I\C hccll ;lI1d 

are cont inuousl: partiall) se lf-produce d and reinl ()rced b: tile cH;tors in the org(1I1il; lli u ll 10 he 

changed (Giddens 1()8X). COllscql1c1l 11:. \\1.: \\ill c.\pcCl SU lllC 'rL"siSi<1nn:' in th c (our ... c nl"t!h.: 

implementation process and adverse reac ti on to innQv1ltion docs 11 0\ ah\( l)~ ,l im :1t Ihl..? 

characteri sti cs o rthe inno\Cltion it sc lrbut sOlllet illl es at tllc prcsslirc to tr:1nSI~lrlll Ulll'\ \\;1~ ur 

working and relatin g to co lleagues in schools. 

D. Government and other agencies 

Priorities to r educalion whiell arise frolll political fo rce s. lobh) ill g 01" int crc~t g rnllp~ alld 

public conce rn s channel resources and gratil i calion. "put prCSSllrl.: 0 11 loc~lI districl:-. 

(sometimes to the point o r J1lFlnclates) and al so prov ide variolls incentives Il)r chi lngin g. in tile 

desired direct ion." (FlIl l<lll . 100-1. p.~8~n) Its instllJllll.:nt s arc legisla ti on. rcgion;1I guidc lil1C' :-'. 

incc ll!i\ es. sponsored proj ects etc. Flilian (ibid.) is c riti c~ll 0 1" gOVCI"llJ1lCllt a gl: ll cic~ \\hich HII 

too o ften "have been preoccupied \\ itb p()lic~ and progr,lI11 <Icinpti on. and 11;1\ L' \ <I :-'II~ 

underestimated the problems alld processes o r i1llplcmClliatioll . rllc po li c~ ll1ilkcr 'lllti tilL: 

local practitioner inhabit dinerent \\orld~. each sick ignorant or the s ul~ i l'C1i\c \\urld or tile 

oth er. " 
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[n l ~ ! c t. the fJll(t/il.l ' (~/ r e/(l/ioJ/.\/lIj JS /Wflrl'C'1I ('('nll'(I/ (llId loco/ flr{()n i ~ :1 kc: i\~LlC or 

implementati on. Howeve r, ,111 too o llen it has CO Ill e' "in th e form 0" episndi c e\enh ra ther 

thall processes: [o r c.\Cl lllple, submi ss ion o f requests li.) r mOllc) . intcl'lnillCIl I prngre:-.~ rcpllrh 

on \\hell is being cl one . ex te rnal eva luati oll s. all illll Otlll lill g 10 pclpL'r \\ork . r,Hill'!" than pcopk 

\l ork." ( Fullan. 1994. p. 284 3) 

Through resO llrce slIf1florl and 'roillill,':.!. (Li."ltgen and Stephan. I SHU. p.SI 0) cxtcl'Il:11 ~lgC I1 Cil.':-' 

can promote curri cululll implementat ion. ", through resource support. Sl1IlHiardi/;niull. ,!lId 

c lose r mon ito ring. st ate departmen ts or education have SOlllclilllCS dirl'ul: iJllltJL' llccd 

implementation of specific objecti ves. especia l! : \\hcll local CLlll(l il ioll~ \\cre 1 ~l\orah k. 

l\IIostl). ho \\ eve r. lack o r role c larily . Clmb igui t: abolll cspcct:ltiolls. ah:--cllcc or n.: g lll~lr 

interpe rsonal communicati on. am biva lence bel \\een alilhori ty alld :,upport rok:-- or c.\ tL'flw l 

8genc. ies. and So luli ons th at do Ilul \\ork ha ve combincd to frtl stnllc illl pkIllClll ' ]lillll." (!-'Llllall. 

1994. 1'.2843). 

2.3. T he concept of' C olllpel cnce and C ompclcncy Based Edllca tion 

2.3.1. /lisloricli l Bllcli[;rtillllli o(eNCT 

Com petence-based educati on and trainin g (C I3 LT) can be trJccd b:1Ck to tllC educa ti on or 

primary and vocati onal (' eachers in th e USA ill th e 19705 . Ilonr ieHl'llillg ill \ OGltioll:lI 

educati on program s was Ille rea son to r appl: ing Ile \\ prillclplc~ 10 IC:ll'hcr c:dllCilliu ll. 

Teac hing should be ba sed 011 the ro le req ui n':lllellts and slJlldflrd" or thc hcllil\ inllr or 

efTec tive teachers. The l\Iat ional Cen tre lo r Resc:lrc ll in Voca lin ll,1I !--duc(1tion ill ()hio SI:lle 

Uni versil) start ed research o n "perl o r lllancc- ba secl vocati olla l iC:lcllcr cdllcal io ll·· ill I ()(){>. 

O ver a pe ri od o r len years 100 ped·o nnancc-ba seci Ill od ul es ["or \oca l ion:ll educ;I t ion "cre 

developed. \l h ieh \l c re supplemenled b) modli les It) r adlill <I nti special etille,"ion. In 1977. 

some 23 stales had implemented perl llnnallcc- ba sed \"()cati onal tC~lchcr cdllc~lt i o t1 illld ill Ihe 

IMe 1980s the concept shaped lllallY prog raill s o r voc(1 l ional edllc, lt ion <llld tr<linillg (TV ET). 

Despite skeplic ism rrom th e ver) beg inning. CB ET gr(ld u(111: ei ll crccl l ile coni C.\1 or V I:. rill 

th e U K. A ll stralia and l\Iew Zea land . Several olher cO llnlrie :-. (lIT curn:l1ll) COp: in~ Ille 

cO nccpl orC BET b.\ re- in venling or rei l)rtnill g Iheir VET S:~IClll~ . i\ !:111: IliJPc ~ liL' 0 11 C IH I 

respec ti ve1:· beca use it is all " () lItco l11 e- ba ~ed npproach" and i:-; :-'L·CIl ;l~ ;1 "!ll:l.inr dri\cr. 

incenti ve and Ill o ti valor o r leHrIling·· \\ here th e ro le or illtli\ idll~ !." i:-. r;llcd IliglH.:r 111;111 tiwi ll r 

leaehers. governmenl or oth er sl<lkohold,rs ( l< clIlin g.2002. p. 15). T herel ',re. CI \l c I h<l' hUll> 

0' --' 
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(pat!l\\ays alld opportllnitie ~ luI' karn in g). ('.Jllscqucnt l:-. ( ' nl ~' 1 j[ .... clr llIil:- he lk ... crihcd a ... 

"lrflining It 'llieli is fJel:/i)J'/lI{//I (,(, - (///{/ s/(I//(/orr/s h(lsed ({wI re/(l/ed to rl'o/i,uC' \fork/llo('( } 

I"'{felices. If isji)(: lIsed Oil who/ learners C(/II do I'm/wI' ,hol/ Oil fhe CO/fI',H'.\" Ih(T I/({ I 't' dUl/c" 

This defill i ti oll (ANTA . 1998. p.I O: Misko. 1999. p.3) places Ihe I()ells olT ll l: I ()Il OLil eume, 

IllcaslIrt.:d agail1~1 illllll slr., " [' lIlclard :-. r:lI ller than on l,;Ollr ... c .... ha::-.cd nil ill .... l iIUl iull:t1 

arrangemen ts (c la sses in schools. e.g .. or a ppre l1t i ccs hip~) \\ h(;rc ilHlividual achic\ Llllcn t ~ ;II'C 

norma II) va lued against olhers .Outcome ori entati on places cmphcls is 0 11 11 C \\ 1()I"Ill::-' or 

(lssessment. "Recognition" or '"Accred itntion or Pri or Lea rning" (RJ>L/A PL). 1ll :lilll., through 

\Vork ex perience . is anoth cr csscnticl1 too l to ensure th e rele va nce ~l llci transkrahilit : nf..:;k i ll ..:.; 

and kn owledge as wel l ilS t0 lead peop le back int o Icarning. 

COlllpetence-based curri cula consist of \\ -ork place ori ented Clnd pc rl cmllanct.' -b:ISL'd module .... 

o r unit s 0 1' compe tence that C(ln be accumu lated to .1 voc,lt ion<ll qUCllili cal ion . I)cli\ c r: or 

CBFT C(l il he des igned intii\ idu:-lIh h\ lc :l!"IH:~r" . te~l c ll e r ~ and Ir:lill l 'l" ":';. \\ hi ch ,1IItH\ " .... ('11'­

paced mode inckpcmkn t li'o lll cOll rsc~. Il o\\e\'er. :J l1l odul a r :md self-paced app roac h 10 

curricula ane! deliver) is n otll ece~s(lry . although it is vc r: compatihle \\ itll (' 13["1. 

2.3.2. Crlll/pc/cJI(:!' 

Competenc) c all be dclincd as the cl:lpacil ) 10 choose ,HId ulili/l' all intcgr:ltcd COlllhi lwt iUIl 

or kno\\ ledge. skill s and attitudes \\ ith tile goal to do a t:1sk. 1":'1 10\\ ledge. skills <llld <llt it LH .. k ::-. 

se rve to reali ze th e standard to perroI'm j ob- rela ted tasks lila l I: pili proks .... i()n. Sc\cr,,1 

authors o lfer competence ddinitioll s. For cxaillple. Garavilll (t ll d McG lI i r~ (2()()O) dclinc 

competence as all aClion .. hchm inr <llld ou icoille <-l person ~ lllll!ld h~ ahle 10 demUthlr;}lc. !"h i" 

delinitioll constitules \\hat a person can do. Compctenc: lIlight also he \ ic\\ cd frum tllc 

possess ion o f ce rtain altribu tes such as kno\\ ledge, skill s. and attitudes. 

Kridle r et al (1997) vic\\ competenc) as Ihe ahilil: 10 CllOOSC ,lll d Li se til L' attrihute .... 

~u ggeslin g thai competence is tilC capahil it~ to ChOlhi.: a sct or a\ ;li l;lhk hcll;}\ iur ;l lld I i) 

l!.'\ccutc suita ble skill s to mee l certain goa ls. The cO lllprChCllSi\ c dLllllilioll c()\cr ing ,11 1 

"roremelllioll ed is o l"iCred b., Mulder (200 1):··Colllpcle llce is Ihe "bilil' 01·" persoll or "" 

organ iza ti on to reach spec ific ach ievements. Perso llal compe tence compri sc : illtcgrail .. :d 

perform ance ori el1!cd capabi lili es .. \\ hich consist of cluste rs o f kll o\\ ledge ~ lruC l ur(' .... ilnd ,Ii\\) 

cognitive. inlcrac.ti vc .. allecli ve all \\here necessal") psyc homotor c(l p' lbili lic~. ;Illd 'ltlitudc;.. 

and va lues. which arc condi tional lo r carr~ ing out task s. s;o lving proh1c lll;" :tlld Il llll"C 

genera II) .. elTcC l ivel) fUllct ioning H ce rtain prolCss ion .. organi zat ion. pusilion or rnlc ·" 
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!<oll\\ enhovc l1 (2003) suggests th at the e.\ccLltion or ulsks irl\ohes a COgllili\~ p rlH':C:-'~ 

compri sing the utili zFlti oll 01-- kll o\\ ledge. sk ill s and nllitudes: pe rson; " char'lcteriq ic"i or 

pro lCss ional. and th e meta-cogniti on. The kll o\\ ledge. skil ls. ~ lIl it lrd es :1I1d pe rsunal 

charac teri sti cs should be presenl ill rea li ;. i ll g the task sillce Ihese clelllC'llh rclkcI Ihe 

deliberat e acti ons. 

l(oLl\l enhovcn 000:» a lso ho lds Ihal lhe k'H)\\ ledge. , kill , and al li ludes sh0u ld he L"ed in on 

i ll tegra leci lll anil cr although th e.' mi ghl be L1 sed i ll \(lr: ill g degrees. depl: llding {lll IIll: t a~k In 

be perfo rm cd. Aschroll ( 1994) adds Ihm Ihe menial process in g 0 1' pe rr" rm iug la,l" require , 

cogniti ve monit or ing which is called meta-cognition. 

C'o lnpetcllcc can bc broken do\\ -n illto t\\ O I.' pes. the co re compe tenc.' and til L' gC lh.: ric 

cOlllpetency ( !< ouwcnhoven. 2003) . Tir e 10 1"l11 er relates to the set o f ilpprnpri ill e eO lllpctc llC ic .... 

required to reali l..e a ke) pro i"ess iolwl .iob at (l satisli lctol".' leve l. Thc lau e!" is H ~~nCi :l kd \\ il ll 

·Iite sk il ls· including self-concept. va lues anci personality trail S. 

2.-1 . COllec pl of Co mp ele ll '" nasl'ci Training (enT ) in T VET 

COlllpetency ba sed training (C I3T) place ::; eillplrasis 011 wlrat ([ person can do int ire \\ori-.: p l(1CL' 

as a result or completing a progr;lll1l11e or training. The emphasis ill ('13 I· is 0 11 "performing" 

ratlr er thall just "know ing". A cO lnpet ~ ll c y-ba sed lrailling s) stelll in clLld e~ l11 0re tlr:lIl .iust 

trai ning courses re lated to j ob pelfo l"lmlllcc. It id C lltilIL' ~ th e Ic \d o i' co ll1 pe tcnce I"L'ql l in . ..: li It II 

different leve ls o f perform ance within a given \\ ol"k fUllcti on. Progress \\ illl ill ~I CI~T 

programme is not based on lime. A n im port ant Chcll"ilcteri sti c o f CST is Iha1 it i:-. IlKll::-.cd Iw l 

onl) 011 th e actual jobs that are n..:quired in th e \\ orkp lacc. bu t al so tir e :Ibilil ) tll tr;llh li:.' r HIllI 

appl ) skill s. know ledge and altitlldes to nc\ \ situati ons and cll virOlllll cnt s ( I'a ril il. 20 II. 

pp.23-24 ). 

C BET is all approach 10 TVET. in "hich , kill , . kn o" leci ge an ti <l llil ude, "rc ,peci lietl '" 

order to de tine. steer alld help 10 achieve compe tence standard s. 1 1l0~ 11) \\ ithi n :I k ind II!" 

nati onal qua lific:11i ons J"ralll c \\ ork. Compet e nce (e .g. in the Ilriti sh ClHlIC\t) or COlllPClt::IlL".' 

(e .g. in the A ustralian con text ) CHn bc lInderstood as ··the spec iil c;:l1ioll o r knu\\ ledge ;1I1d ski ll 

and the app lication o l"that kno\\ ledge and skill to the standard orpLrl"o rr ll; lI lCL e.\.pected ill th\.' 

workplace'·. A wa y of approachillg (vocali onal ) tl" (lini ng that places prilll <rr.' e mpha:--.i ~ nil 

Whell a persoll can clo as a result o r training (the out-come). and as Sti ch re pr~ :-.e l1t s a .... hili 

a\\ay from an emphas is on the process in vo lved ill Iraining ( t1rL inpul s) . It i:--. C{) llcLl"lled \\ itlr 
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trai ning to industr: specilic standa rd s rather than an individual·:-- achievemellt rcl;lli\\.~ tn 

others in th e group". 

2.4, J, CIIlI raeterist ic.,· (~r COlllpctell l.:I'-Buscd '1'1'(1 ill illg Pro,!: Fa illS 

Acco ,.ding 10 (Ka,.illl. 20 II. p.25: \V .I.1. FOV5Ie,.. 1990 : Dc lk e,.. 1<)90: 'lilel Nmilln. I ')S7) ke\ 

characteristics arc s, lIllllllariLed belo\\: 

.:. COll1petenc ies are C(l I"i,;t"lIl ly se lected . 

• :. Supportin g theor) is integraled \\ illl ski ll practice. Esscllli:ti kllo\\ ledge i~ IC:l rned to 

SUppOri Ihe perlo ,.ll1ance orsk ill s . 

• :. Content of train ing are specificall y related to the skill s and abilities required to do a 

job. 

.:. Detailed training material s arc keyed to the competencies 10 be nchic\ cd and :lrc 

designed to support th e acquisition oCk nowledge and skill s . 

• :. Methods or inst ruction involve master) learni ng, the prem ise tl1:l1 all pan icip;lIlt:-. c;ln 

master th e required knowledge or ski ll. prov ided slJfli cient time wld llppropri,l1l' 

training methods arc u:-.ed. 

.:. Participant s!?i knowledge and skills are assessed a ~ the) enh.:r Ihe pr(\gr~II11111c ,lIld 

th ose w ith s,lIisl-~lct o r) kno\\ ledge <lnd skill s may b) pa ss tr<l ining or cnl1lpctcllCic .". 

2.4.2. COl1lpete llce SI(llItfurds 

Competence standards arc the co re feature or a competence-based cu rri culum. :-.ince Ih~) an: 

an important inst rum ent I-a r identifying training needs. speeil) ing c' lI·eer palh:-- ,IIId rccruiting 

personnel (Goncz i/ llagcrlO li vc,.. 19<)0. p. 35). COl11pclcnce sland,mls ",'" be eillel;ur ized inl(l 

lh ree I) pes. nailltl) indusl!") slandards. cross-illli llstr: st <lndanb ;lIld cll lcrpri'l' :--I<l IH .. bnl .... 

(Harri s el al.. 1995. p. 105). Ineiusll)' sianda,.ds ,.el(: ,.lo unil S o l'co lllpclcnce Illal a,.e required 

in a ran ge or \\ orkplaces \\ i lhill a ce riCl ill industr:. Cross-industr: stalldHrd~ ~ll<Irl." CI.)IllIll(ln 

units 0 1" competence Jnd nrc integrated in to indu str:' standa rds. [ llIcrpr i_ .... c .... 1;l1ldard:-. :Irc 

developed and implemented at the level o r IHI ind ividllal com pall: ~Ild arc. usuall:. ;1 

spec ifica lion o f illduslr: slanda rd s as additional units are added, rqJlaced Dr 11HH.lilied. 

Al though. Ihe Ile.\ iblc de\eloplllcni of Sian dar ci s alille en lerp,.i "e Ie\cl i, il11l10,.I,,,1I III acld,.e" 

ind ividual needs. national cons istenc) and acceptance or compctenccs acrus:-- illllllSlric~ or 

even nat ion-\V ide Ill ust be preserved. Therefore. author ized inst ilLit ions ,lpprU\ c thc ~c 

enterpri se standards before the) are endorsed . 
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2.4.3. COl1lpeteJlce hosed ASSeSSJllefl f 

\\l ith th e shift frolll proccsses lO OUlcomes asseSSIllt.:l1t has to be ret hough I and n.:-ddilll.:d :1''' il 

is indi spensable for lhe ve rifi C<ltion and valorization of c011lpetcnccs . \\ '0 11' ( I ()() ) . p. I) 

defines assessment ill CBL:.T program ~ as Jo llo\\ s: 

"Competence-based assessment is iJ Jell'lll o f asseSSlllellt Ih(lt is deri ved rrorn th e ~pec ill c, l1i il ll 

of a set of outcomes: that so c lend: states both the o utCOllll.:~ . gener:lI and ~ p l'ci lic. Ih;lt 

assessors. studcnt s and interested third parties c(ln (til make re(l so ll(lbl) oh,i ec ti\c .judgrlH.:nh 

\\ itb respec t to st udcnt achievemcnt or Il lHl-achicvC lllcllt o r these O lltCOIl1l'~: <lnd Ih;!! cenific\ 

student progress 0 11 th e basis of demonst rat ed achie vemcnt or these Olil come:-. Asscssments 

are not tied to time served in ronna l Cd ucclli onat sCtlings ." 

It is the outCOIllCS clild not the learning processes or courses \\ !li ch are as ..... csscd. OIIi CUllh':S 

have to be c learl y identi l-i ab lc as slIch in ordcr 10 il S~ lIre tranSpClrent ;.lnc! rcliahle <l:...seS~IIlClll 

procedures. Outcomes arc the "real side-- o f" a competence standard :md according to 111C 

CBET philosoph) it is essent ial to cond uct assessment stricti) in (lccordallc(: \\ illl Ille:...e 

standard s irrespective o f the learning process or the c irc llillstances invohed. I-IO\\C\L'I". i1 ;lIso 

means an intli\ ielual decides \\ Ili ch clemellt or L'ulllpctencc should he ;I~:-.c .... ~cd and till: 

assessor then only mcasures th e demonstrated perJorlllance ill line \\ itll tile rt.·k\ant c riteria. 

Ever: single c riteri on IllUSt be fu l l: met bc!ore thc ,ISSCSS(l r C,1I1 judge Ihe 11L'ri {)[· lllllIl CC ;1:-. 

competent. Olhen\ ise the assessmellt III li st be repeated. Graded asse~:...r ll ellt i:... nol 

encountered ill competence-based asscSSmelll. ( \Vo IL 19()). pp. ~ 1 ).slated thaI Compch.:: nLc­

based assessment is cond ucted 011 demand and under conditions \\ hieh should COl llC (I S cluse 

as poss ible lO real workplace s. Competence based Ir(lining asscss rll ent does not requ irc a peer 

group to measure an indi vidual' s acllicvclllcnl against ol tH:r>.;. I.e. 1101"111 rcll:rl'llc L'lI 

assessment. as i l is crit eri on reicrcllcc d .i.c. <1C hic\ clll cnts arc Ill casu red ;lgaill s[ the re .... pcc li\l.' 

competence st(!nclClrcl. 

Acco rdin g to ( 13ecvcrs. 1 (93) factors undcrmining elTcc ti\ c implemelltatioll ( ·I·r! :In 

irnportant assllmption underpinning compelenc: -h<.l ~cd training i:... tha i (0111PCIClh':: "t:IIHl<!nl" 

can be cstclbli shed Ihrough an~l:si..; or \\or\... ca rri ed p ul ill bll Si llcs,,; ;llld illdll>.;lr." ;llld tllllt 

there will he agreeillent about t lle ~c st1"1rl ciards . In E1 CI il has becn ;111 e.\ccptiol1all." dinicilit 

process!O esta bli sh nationa l competent." standards ill !llall) indLl ~ lric s . 
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Funher. Ihe I'le l thnl so many Icachers in Com lo rd 's siudies (10%. I ()')7) pereeil ed " I"ek " I' 

agreement in standa rds. \\ ith these teac hers al l ha vin g e.\ \cl1 sivl: industr ia l l:.'pcriL'llcl...' . kiHb 

to the conc lusion thai th ere is [I Illa.io r problem \\ ilh the concept o j' i:lg rccd. illdll :-. lr~ -ha:-.cd 

competency standard s le I' th e lollowing reasons. In reality . ill indll sl r:.lhcre arc three d istill c! 

leve ls o f slandards inmosl li e Ids of spccializalion: Ih e lirsl is csse nli,lIl) Ihe cheap 'lild harell 

5ufnc ienL th e second in vo l ves H middle level o fe.\ ccllcncc. and [ilL' third the lIcltl.\c n r \Cl'.' 

superior .iob in vo lving hi gh level cralt sl1l<lIl sh ip. It depend s UpOIl the c irc lllll ~ t:lIlC C"" :md 11K 

business organi sati on as 10 wh ich slalldards witl be prekrred at en1) Olle lime, 

The introduc t ion or en terpri se barga ining has further eroded :111.' (l s:-; llmplion i.)j" Unill'll"lll 

standard s. Now it has become poss ihle lo r an enterpri se Jgreclll cnl 10 c~ l <lhl i ~h qllilc uniqlle 

se ts 0 1" competenc.' s\,lnd:lrd " lo r \\ orkcr" \\ ithin Ihe indi vidu,i1 c llIcrllri'-;l'. irn .. :"lll'Cii\t' o r 

Industrial Tra ining Adv isor.' lJoim..1 o r n<-Ili o lla l standard s ([\\ 'er &!\hkt l. I <JC) ()). 

However. The va ri et) o f industri al standard s stand s [IS a prob lelll qu it e distinCi frolll IIll: lilCI 

thc nc\\cr ve rsion o r competellc)-based l r(lining i.lcl\ ocal cd b.' I !,l ger and (l llllC /i (l()(n) 

inc ludes ho li stic assesS lllent. ami cogniti\c and .-dfcctivc :1::, \\ l' ll ;1"'; pcrI"QI"I1l:11 1Cl' L"lclllcnh. 

Such departu res from Ille o lder beh(lv ioura l s[(lndard s n~s llit ill statem ent s or Cll lllpctellc.' 

standard s o f grcater generalit.'. and thu s concomitanl prob lt ill s w i th int t:rprC i<lli o ll <lnd 

establi shing re li abi lit y and va lidit.' in assessment ( I',\\ er & ;\ bk tl. ll)<)(J). 1·lIrthlT. il i" 

possible th ai the Ile\\er cO l"lce ptLlCll iz1 lti on o r cO lllpeH.:nc."-b;l sed I r:l ining ;.-J(l\ anccd 1'1.' Ilager 

anel Goncz i l 19(3) \\"as se ri o ll sl.' and gri evous I) nil\\ cd I"rom Ill l' Ollt:-.l'1. l" l ure rl'(Cllil.' I lager 

(1995) has admitted th ai compet enc.\ standard s (l!"I.~ conce rned \\itll stlll1 lll :lIi\l' ;hSC'.'>~ l11 l' Jlt 

that is measuring th e effecliveness o j" overall tnutll11 g. StJllllllati \i.: H~~("~llll' lll all d 

competency-based training stand;-lI"C.i s thu s represent tIH.: end prod ut:t and tin nul n.:lkct the 

comple.\ processes o f lea ming \\ hich Icad to th is desi rable end stat..; of tr ~l in ing (Com ll>rli . 

1993 . 1999) . Ihar is, iss ues 0 1' fo rillati ve assessmenl (I-lage r. 1995) . 

Formati ve assessment. w hich in vo l ves ,111 assessill ent of kil rnill g pri or In ~lllll lll i lli\ c 

assessment. provi des v i tnl leedback necessm) l"e)l" illlp ro \ Clll t:llI in til e Illllg~ kill Ci ll"llill g 

process . Ii is al so appa rent tll at thL competenc) -hasccl tr:tin ing model nch :lIKed 1'1.' llager :Ind 

Gonczi lacks (I subsUlIlt ial ba sis prov ided b) resenrch and theon frolll sk il l Ic'lt'lling. and 

cognition and deve lopment of c\pcnisc ,Irca s (CorntOrd . 1993: Sl\.:\cnsoll. Il)l)_1. I()l):'j. 

Il enec. because o f lack or a suhstant i ve base Il)l" tl)rrn;:Hi\c aSSCS~IllCJl1. it GtlltHlt 1'11"(\\ idl' all.' 

substantial guidance lo r tllo::,c \\110 llced to de\clop curri cula u \ er ;! Ilumher ul "t' lgl'':> ul 

deve lopmen t o f learni ng in \\ hale\ cr ::,pccial ist licld. Nor ca ll it pnl\ ide guidallcl' flU· lcachcr" 
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as the) ass ist student s \\ ilh lCedhack through the development oj' \;trioll"'; skill~ ;It \<11'.' ill g 

leve ls o r e"pe ni se (Comlo,.d. I ()'J7). The absence or gu idance ill cu,.,.icull"" [iel c lOpl ncllt and 

Implementation in the Hage r-Gonez i model aimosl guarantees C{lLlll iCrpnHiIlCli \( diversi l: 

and confusion (CornIaI'd . 1999). In addit ion. because the newer cnmpclctlc.' -hased training 

paradigm. which Gonezi and Il ager have introduced. lack s clear cOtlCcplll<diDllion ~)r 

forillative skill stages and learni ng processes. it cannot eITecli\l.:I; " [I I'P 1:1111 the earlier. 

inappropriat e. behavioral competency-based training paradigm (CornlClrd. I ()()7). 

Sll1i th ,mel Keating (1997) suggested 1113 \ Problclll <;; ill illlpil:IllCn!<lIioll ,liT certai ni: <.:a ll :-.:lI I:­

related to the findin gs and the lack o f c..: ITcctivencss orCOlllpe t enc~ - b;lsed training. I 10\\ l'\C!" it 

\\ould be (1 mista ke to see errors in implementation or f~lLllt~ cOlllhin,llioll:-' or dirlcn':llI 

strategi es as large ly re spons ible Ie I' the outcollles. \\ itll IIH:st" lHllcoml-:-' heing l:lrgl'l.' 

rect i liable by introdllction of cI i ITe re nt combin"t ions. 

The conceptual confusion that surrounds compCICIlC) based training ;nnnng. teachcr'i :tnd 

bus iness and industry perso nn cl. as identi~ecl bc Fit zGerald (I,),)~). I.iclhur) (I,),)~) dllli 

Roux-Sal emb ien et al. (19%) among othe rs. is cleml) a major stulllb lin t' hl ocK . I'hc !>Iet tl1"l 

there appears nO general agreelllcnt on th e nature or CO lllpetcllc."-b;lSCd lrllillillg or the 

c lemen ts which need to bc impkmen ted to achievc ~ lI CCCSS \\ oll id ;IPPC;II' to indic;tle tl1at \\( 

are dealing \\ itll a broad. general concept that cannOI be easil) or adcqu:llcl.' dclincd cllough 

to operati onalize. In an) casc o in terms o f FO)Sler's ( 1997(1) proppsi tion :-. oftllc po:-.sihle nced 

10 ma intain quality control if there is inenecti ve illlplementati on. 'i uch :1 prnpn...,;t! It) r ljll:llil.' 

contro l i~ almost certainl) illlposs ible since there ;Ippcar:-. no agn:ullclll po:-.:-.ibk un \\ hal il i ..... 

that has to be quality contro ll ed. 

2 .5. Ins titulion l3uiJdin g for Outco m e-Rased TVET Oc li Hry 

Prev iously_ TVET delivery <.lid 110t conside r the u")lllpclcnce requiremellts or the li"lhllr l1larket 

as it should be in occupational standards:. thus. it l ~lil cd to appropriatcl) ;lddrL:ss 111L: C\eI'­

changing demands of tile labor market. Building an Outcome-based TVET dcli\cr.' :-.~:-.1L:1ll i .... 

therefore the centre piece orthe TVI::T relo rtn that , trilc s lor enl"'nced qllalitl and reiclanec 

of TVET. An Outcome-based TVET S) Stc::lll design \\ ill abo makc it casier tll rccugni/e till' 

\\ ide ran ge orllo l1-10rm<11 trainill g al1d in formal learning sc hemes 11v11ilablc. u[lclling ;lcce~:-.11.l 

neg lected tmge t (MOE. 2008:25). 

Training for hi gh qua l it) skills require appropriate cqu ipment. tools. adequiltl.: :-'lI ppl .' nl 

training matc:ria b (lntl practice b.' the le:lI"Ilcr:-. (I'vlidlutn _ I ()93:21 0-2 1 )). \\ drill IJ;lIlk Ull the 
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ot her has confirm ed thai inadequate suppl : or equipment: VtT) Ilpol" basic ~q llil ltllL:lll lac" PI' 

laboratol") an d tll alerials \\ill Illake clTec li\c teaching impossihk (,,, 'urld Hililk. ll)ln:I .1() ~ 

140) . Other requiremen ts inc lude relevan t test books and trainin g manua ls ;llld lILialilied 

instruclors \\ i ll experi ence ill en terpri ses. ''''ell qualified instructors \\ illl \\ ill i..'.'\pcriellcl' III 

enl erpri ses . Well qualil·i ed insl ructors wi lh inciuSlr), ba scci and wc ll eq uip \\ml"hop' II' 

TVET are very important in preparing the training t()\\arcls sc lr- eJllp l o:1ll~tll. 

The questi ort of instituti onal lacilities arc an im portant issues ill T V ET progr<llll~ . olicn. 

access to j obs th at training prov ides depends 011 the nat ure and (]uali t) of training ;lnd jllh 

per fOrlll<l IlCe of gradu ates depends 011 the ri ght kind s 01' sk ills acquired (j\.:tachl:\\. 

2005 :27). Meetin g th e entire costs of fUllctioll;]1 \\ork sl1ops [\Ild prO\ iding lip tu d;IlL' l~aL'llillg 

materi al s one or the releva nt measures to maintain qllalit y or tra ining. Vocational and 

technical usuall y have hi gh deve lop ill ent and recurren l COSI ( tVli dlclon. t')0} :2 10-21'i). Ih: 

more highly advanced the Icchnolog) tau ght. the mOre expclls i\ c till' needed CljUipl l lcnt (i lld 

1l18terial s \\ill lI suall ) be the extrc lll el: hi gh cost 01' fil c iliti es 111(1kc5 it dil"licult to eil-..il: 

sccure the latest lechno log) (Wori ciBan k. 1903: 130-1<10). 

On th e oth er hand. NOri on ( 1999:240) conlained lhal goverJllll enl decisions abclul TVI:T "re 

o ften sta tcd in terms or quan ti ty rather thnn qual it: . Si mply rcplaci ng prognlms I..H' changing 

siL.e \\ill have consi derable impact 011 th e hrc8 dtil ;lIld depth ul'scI'\ iccs (qUillit:) 111'1)\ i..;ioll ill 

an environll1clH where th ere is ll10re toc(l1 constituency lor the qu;]lit: or pl nce~ tl1; 111 quali t,\: 

it is o lten troublesoll1e to r institut ions to enhance the quali ty o fp rograills. 

T'lking into account th e i:lbo\e di sc uss ion in ord er to prov ides qtlalit: cdllcrl ti lHl I'ur !~ V I ', 

trail1c~ s that prepares It1l" \\<1g~ cillplo: I11Cl1t a~ \\ell a~ joh crea ti on. Thc I ' liliopian rVI · 

strategy stipulat ed detailed st(lndards rcg<lrd in g cs tabl ishment ,md tmining l'(juip lllC IIl 

enumera tcd as. TVET insti1ll1 ions \\ i l l hnvc sui wblc, LibraI') and \\orkshops. a clas:-- rUOIll on 

ave rage accommodat"es 25 trainees lo r eac h spcc iali zi lti oll, rooms It) r strong traillill g lind I"n\\ 

mfllerinl s \\ ilh rega rd to training material s. the strat cg: sti pu lates thilt th ere \\ ill Ix: .... lIn l ci~1l1 

hand too ls. machincs and difl"erent eq uipment anclill aterial s in cO lll o l"lnil ), w ith the Ilumber u r 

trainees in each fields. bas ic and essentia l llleLlSll rement equipllleni and roll: 1lli11e ria l~ for 

traini ng appropri ate teac hing aid anci otbers. whi ch arC essential lor tr,linillg in each 

inslitution (MOE. 2008: ~0 -5 1 ). 
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2 .6. Vocati ollal C ounsc ll o r In TVET in st itute 

The vocational counse llor' s .iob in at T VET Co llege is to \\ork \\ ;111 traini ng c{lordi ll :l[lIr" 

and enterpri se/ com pan ies 10 illl pic ment the coupc rati\ c Iraill i ll g prog r:lln. I IlL' Cl.HlIhcllo r 

needs to be trained fa r perfo rmi ng thi s role and a$~ i S I Cd durin g the im p lc llh':l1talil)11 pruccs5. of 

cooperati ve trai n ing progra1ll. T hese sluffs a1 TVET ins tituti ons :m,:: il1 :.-. 1ruI1H:n l ,-1I in 

fac ilitating apprenticeship and preparin g youth lor apprenli ceshi p trainin g (MOI:. 2t10S). Iii, 

also "oca l po int in organiz ing se W- cm pl oyment SlJpp0ri lo r TV [ T gmd u:t te:-.. 

2.7. Wo rksite Me nto r Identification and T rainin g 

As one o f' the rCCj uirem Cl1lS o r workpl ace lea rnin g. employers ~lrc c.\pcc led 10 a~s l gJl a 

supervisor and/or all in -company trainer lor beill g ~I coordinator 10 folk) \\-l!p ;l! ld "lIPPO!' t 

trainer in rcal \\ ork environ ment. I .a rge cOl1lpa nie~ Inight have II " lI pcn i~lH' l~lI ' trailling and 

eciucated trainers fo r in-COlllpall) training as wc ll. Sma ll com panies might have c.\pc ri clll:ed 

work ers/ employecs working as in structors (MOl: . 2002 : II ). 

In these cOlllpani c~, the supervisor is responsibk f(Jr the l)\L:rall pla nning. rnlln\\-lIp and 

ev,lIuCltio J1 o r in -company Irainin g, Compmecl \\ illl th ese trai!l e r~ It) r ill CU l llP, 1I 1~ train ing 

responsi ble to trnin and guide the trainees at the \\orkplacc . ' ] he \\orkpl<lcc train ing I~ 

assum ing increa sing ly criti cal pos ition in the prov ision o r trainin g npPorllllliti c::-.. I'relllh III 

both devc loped and deve loping countries suggest that th is shi li \I i ll bccolllC clhhrincd ~, " 

central c lement in skill fo rm ati on po li c iL:s ill the Ill'a r 1'111 II re. ;1:-. 11101\; in i ti;ltiH;" ::-.cck tll 

achieve the tw in goa ls or making tra ining an attn-H,:ti\c undertaking for L'J1lplu)crs <l nt! o f 

ensuring th at trainin g is rc lcv<lnt and uscfullo r workers (llatTi s. :2000 :36). 

The quali ty o r wo rk - bCl sed learning is heav il ) dependen t 011 "Ill) pro\ ide:.. the training 

(Bailc) and Me rr i tl. 1993). \\ 'ork bascd learning must h~ carerull; pla ll ll L'd :IIHI11Hllli IOfL'd 

by people who understand both the \\ o rk se lling ;md \\ llilt is to he ka rn cd i t' it i:-. goillg to 110t 

only expose students to the \\ orkplflce Bnd gi,-c them (I n opport tJnit) (lcqu ire ~PLL ili c 

proccclur~1 sk il ls but ~ I so ~c hic ve Dl"03c1 cr goals (SlrU Il. 19')73). lliorbi lcs Ill cl1 lm, ,,,, i,1 ill 

cogniti ve . personal and pro less iona l de\c lopment or stu dcn ts. I'IHlugh ~cquell ci ll g learning 

opportuniti es and mak ing connec ti ons between wlHlt is lL:a rned al sc hoo l and tilL \\u rk ~i t L: . 

worksite mentors students' abi lit ) to become independent thinkers <llld \\orker" ( I.\ancie\\ 

and Ro,i ewski.1999). \·Vork site Ill cllt ors must ensure th eir \\ ork sitc 11 ; !\ I..' Cdl lGHiu ll ;lI \ ;!lll ~ 

(Bailey. el. A I. 2000) 
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\\ 'orkpl acc ment orin g has beell ide ntili ed as important aspect p I' \\ork-h;l::;cd Icaming. I~: 

establi shing relationships with c(lring and CO lllpe tc lli ad ults wi th \\ 11 0 ell) 1)1"0\ ide L:llloliollal 

support and I '~lc ilit ale skill development. less experi enced youth <lrc mon: li ke l: to hridge the 

gap between schoo l anci \\o rk. As ill olher endeavours. \\orkplacc rncllluring require .... 

planning. training. moni torin g ancl {I sst'ss ing 10 CIi SLIn.: Ihal incli, idllab he ing Illcillored \\ i ll 

ochie ve success ful o utco mes (Ilr,)\\. 200 I ). 

2 .8. Mc morandum of Ag rec mcn t !3etwecn indu s trics, En tcrprise an d TVFT 

Institutions 

The cooperatin g panllcrs ( industries /clllcrprise/ TV I:::.T inSlillJlion) in the coopl'rati\ L training 

should estab li sh a memoranduill or agreement (MoA) 10 identil ) the occlJpatiulls ill "hieh 

they \\(lnt to cooperat e, In princ iple. the participati on \\ ill be vo lullI Clr il: illHI he promoting 

program o r Illutual benefits, incentives and in Illutllal respect. Thr..: 111 r..:1110r<lmllllll agrr..:clllcnt 

content inc ludes nature and objcc ti \c of the coopr..:rat in:: traini ng progr<llll. or..:Ltlp~ltil)n;lI <lrca 

and act i vity fur \\ hicl! cooperati ve train ing is 10 prov ided. du rati on ill hOllr (~I<lrl '-lilt! cild. 

theory and practice) and perk>rlllan Ce monitoring and eva Illati on s)steill. Cooperati ve trainill ); 

program is a "' ;11 - \\ in situ,ltioll becausc it is a partlH.~rship bet\\een eI 1tcrpr isc /c0 I11P<lII:. tl lc 

TVET col lage Clnc! trainees k)r Ill llllla l advan ta ge. Since the illtcre ~ t or illdu"tn and I \,1 I 

collage are cO l11plilllellwry. 1he) c('dl lu I' partnership and increase i:1\\;IITIIC:-':-' uf th eir 

interdepende nce (pe ter. 198 7:34). 

2.9. TVET li nd practice based lea rnin g 

2.9. 1 I lltegratio /l (~r CU Il I'.\'e Jtlor/i t/l/{lltI()r/i pIt/ell learnillg 

Prac ti ce ba sed lea rnin g in vocational edllcati on and tr[lining is one o r the illlpnr[<lnt iS~lIes [() 

deli ve r th e in tegrati on o f COu rse work and \\ ork place learning. Accordillg In 1-3 1\)\\ell.l! 

(2003) practi ce based learn ing is tile cngagement or student le':lrI1i ng ilc ti\ <l t L~ thruugh til l' 

col labor[lli on wi th terti ar., instit ut ioll. industl) pi11'1 1lCr and \\ork pill ce kilrnillg include:--

industT) ba sed placement. \\ork based learning program s integra ted \\ i tll the formal 

curri culum at a ce rtificClte level. ,"Vorkplace lea rnin g is ll1uhil~1cc [ cd and i" util ized in 

o rgani za ti ons in a va r iel) o f \\ (I)S rlllel is an essential compOnenl lo r cl'lcclivc elllplo:lllcll[-

based trainin g. ll istoricall y \\ hen TV I: T prognl 1ll11l CS ha ve been deli ve red til e lkli\cr; 11:1:-­

predoillinarely rel ied on Lec turer direc ted instructi on . however over n:cen\ tilllc~ tllere ha:-. 

been an increased focus for trainees to acqui re practi ca l voca ti onal sk ills ill Ihc \\OIlp lace ;1'., 

pre-employment program Illes h;]\c lacked the ncCCSSa r) pracli cal IWlHb un ~J...ill:-. ill 

') .'-



D 

o 

preparation lor el11p loYl11ent in the \\ orkplace. With the introduct ion or I V I I cour,e ., III 

va r ioll s d isc ip lines and levels bei ng o nc rcd b) teniar\ pro\ iders ;1:.-- allcrI1;lli\l:-, to 

apprenticeship trainin g. indll s!r) pl:lCellH::nb alld \\ ork c.\.pcricllcc hme heen intrudm:cd illlO 

eerlai n courses to provide lo r a co llaborati ve learn illg t:.'\periencc du ring cnurse dcli\ cl": _ 

Voca ti onal ed ucation and training courses arc designed to prepare people 1i.1r til e \\orkplacc. 

10 c.' lend the ir skill s wh ile al wo rk and prov ide Co r positi ve chan ge so 1ila\ the: ;!rl' ilb k 10 

\\ ork in IlC\\ or simil ar OCCLqxlli o ll s. 

2.9. 2. IVorltp/ace learllillg 

(Co ll ill. 2002). Stated that Research into th e literature by various authors h,,; hrollglll "bl'UI 

an IIlcreaslIlg awa reness by stakeholders i .c. employers. cmplo: ces. tertiar) ed llcato r.:. alld 

trainees thal workp lace Learning has become (Ill important aspeci of 'inlt.lI'm;lI· at the 

workplace Learni ng. Pre vious studies indica te tlwt Learning \\ork is tile most comlllon \\;)) 

o f" Learni ng, For employees and b) I'm c.\cceds Learni ng in I lJr III a I settin gs olthidc the 

\vo rkplace . 

Research into ho\\ people learn sho\\ lilat Illos t Learning related pro lic iell cic" ;1I'C IL:mlll.:d 

outside the lo rm al class room. alld Grccnagel and Lag<l.\ (:~OO~) ~ lI ggcs t til ;ll \\ herc th e 

Learn ing occurs cllld ho\\ it' s used i::. c lose l) '-Issociated 10 110\\ :ldLlII ~ Icnrll. \\orkI1ial.·C 

Learning h:1'; heen irlclHificd inlhe literature as an accepted (lnd eJ"icctivc 1(11"1l) ol"t r'l ining ,lnd 

dinering po ints or vie\\ from sc \cral rescarcl1cr~ ha\e beel} ;lc~Il11\\lcdgcd (I ~ i l kll 20(J1. 

Boud and Garri ck 1999. Brown 2001. Co llin 2002. I-Iarri s. Silll l1l" and 130ne 200.'). I here I"" 

,l1 so been genera l agreement amongst stakeho lders that \\orkplace Le<l rnin g h ; l ~ tic \ eloped 

and improved emplo)ee ' s skil ls and vocational kno\\ ledge Illrougll po-.; iti\ c \\011plw.:e 

trai ni ng. Various, authors have clcfinl.: cl \\ orkplace Learning in n Illllllhl.:r o r \\:t~~ '!lld I~ Ulld 

and Garri ck ( 1999.1'.2) stated lhatthere Cilnnot be.iu st Olle cielillili on ... ··Ill ;lll.' perspecliles 

are needed not anI) because or lhe diversit) or work (lnd the dincrcnce~ which c.\ist C\l.·ll 

wi thin a single organiza ti on but beca use len l"lling in the \\ ork pl;!ce so l11ultil:l cetL't! ... TilL' 

Aus trali nn Nati onal Train ing. Authorit ) (ANTA. 2002) d c fin e~ \\orkpl:Jcl' leaming ;I" or 

training undertaken in the workplace. usuall) 0 11 the ,iob. inci liding. on-t he-j ob IClin ing undcr 

norl11a l operati onal condit ions. and Oil -site train ing. \\I1ich is cond ucted :1\\<1) frlHll the \\ork 

process (e,g. learn ing centre), 

Sk ill Nc \\ Zcaland (2001 ) cielilles \\mkplilce icarn ing as the Il)rlll,d aeqllisil ionor,f.; ill , :Illd 

knowledge in the workpl ace . T wo possib iliti es or lcarni ng rna) nCClir (1t the \\orkpl:lcL:. lir sl l~ 
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(ilc learnin g Illa) be ei th er 'C lllplo:cr ba~l'd ', \\lli.,.:n: the le;lrlll,:r i" <Ill ClIlplll:eL' \\\lrkill~ Jild learning Clllheir place o['\\ork . or second I: i{ Illa: bc '\\ork ba~ed', \\he re "iOllleOlle \\110 i :-. nOl an emplo)cc o l' the com pall ) is th erc lor the purpose o r \\ork e:\pcricnce or \\01'1", h<l\cd lea rning Til e lo nnali zali oll of kno\\ ledge and sk ill s ill tile \\orkplacc are obtained 1I11'lHlgh aSSC"ismenl and the ach ie\ ClllClli ora n;tti ~)IU I ljualill(:ltioll. 
\\ 'orkplace learning llHl) be supported b: add itional educa lion and lraining CHI ;1 rL'gular or "ccas iolla l bas is (Ski ll Nc" Zea lalld. 20(1). l1ill ell (2001) ,"'l;"C\ II\'il "orkpl<lcc <le li,ilic, arc :, lrllC!ll\'cc! b: hi ~ l or i c;11. cultural <md siluation,d 1:'JClors and [11l':-'l' 1:lclor" inl1uclll'C I IlL' ~ind :-lIlci qu;lIit.\ or ktl\'lling tllal occllr:-- through \\urk. He critiqtll.:" t.';IrliLT ;I""Il1llpli{"h regarding \\orkplacc learnin g and in particular dell:rrlli nes th ilt b: dcscribing \\u rkpl al'(' learning en v ironments anc! e:\pcrienccs as 'in J()rtll<ll" is inCOrTCC I. I Ie ,talc .... Ilw I In "(kscribing workplaces as 'Inlormil]' learning cllVironlllt:l1 (S i~ Ilcg;lIi\c. inaCCt1r:ltL' ;ll1d iJI­loctlscd and il does little to assist th~ dnderswndillg about \\or"pl<lcL''' ,h !c;ml illb! ellvi '-Ollll1eIllS" (l3il lell. 2001. 1'1 -3). 111111' vie" to r ei"kc li,e p,-aelicc based !camill:,! IOocc",­the lea rning that occ lirs in th e \\ o rkplace is an cssential compolll,:r ll or the l~mllal Icarnill b! process aile! has to be full) integrated \\ itll the vocational education CO\lr:--e~, I IlL' l'\pcr it.:I1CI.,:" gailled Clt the \\orkplncc callilo t be replicated c rkcli\t.:I~ ()uhidc tile \\orkplaL'l' :llld add" e n onnOll~ \alue 10 the ach ieve ment ora \'alid q,.lalilica ti oll. 

2.9.3, Co-oper(f!i!'£! educ(ftioN 

Acco rdin g to i\.tIoE(2006 ).Co-operati \ e eli llca lioll j" i.l procc"" of karnill!;! thill i" tl:--I.:d t~\ illlcgr;lIc IhL' (ollient or 11 coursl' \\ ilh producliH: \\01'1", c\pCriclh.:C" ill a liL'ld r",:I;lIcd I~\ tilL' learners' academi c. personal alld career guab. II ha:-. bet:n cl'kct j \c ill Pl\l\ iding cln:--t.'r relatioll ships bel\\'een Icrtiar) institutions and industry b) inlegrali ng Ihe curricululll ill[d <I mea ningflll process or learning Ihrough producti ve \\ ork eXplTicJlcc: - "'ludcllh g; !i n tilL' opportunit ) to combine their acadcmic kllo\\ ledge \\ ilh th e pr:l ctic:II :--kill" Ill'CL''''';lr: 1(1 secure future \\ork prospects, Several c.\l:lmplcs or \\o rk b(l ~l'd learni ng progr:ulllllt.:"> Ila\l' been idcntiliec! ill the lil<.:ratllre. and llllllH..: rous institutions pr\:du1llin; llcl: ill IIIL' hib!hcr t ducatioll seClOr havc ulilized co- operative ed llCllli oll prngr;11ll1lH.':~ l''\!l'!hi\ ch ~!:-- thc prekrred cho ice ora ll integrated learn ing and practical e.\periellcl·. 
Co-operali\t: educa ti on prognul1!lles arc <1150 beillg dcli\ert.:d ill lilt: I VI · I "L'c\()r ,h ill! aiterncHi\c opti on to COllrse~ Ihal do not incilldt: <l \\o rk ba~cd COIIlPOIlCIlI. CtI-\I]1LT;lIi\\,' 
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required 10 arrClllge a \\ o rk place ment \\ illl all cmpk\\cr \\here (Ill ;lgrL'cli per-IPt! or 1illlL' i ... 

spent a1 the \\ orkplace. A silldc]li \\ ill llonllClll y he required to <:IlTilll gc 11 Ic:lrllill~ conlr;! .. : l 

\\ i1h the aca dem ic supervisor tuge ther \\ itb Ihe \\ ork basL:d s llpc:rvi~o r prior 10 :-.pcnd ill g 1111.:ir 

lime in indu s tr). The work ex pe ri ence component call be completed al o ngsi de tile :lcadcllli c 

requ ireme nts prior to graduation \\hether b) sllIcI:in g rull lime ur part tillle. j'l lL'learning 

contract' willllorillall y be Ll sed as pari of the asseSSIlll:1l1 rcquirelllt'll\ s. 

According to I lodges &Cooll)L~ ar. (1998). There (\1"('; va riati o ll s 10 tile \\ork c\pt't"it..'IlCL' 

co mponellt "he re student s 11111.' be required to ;l tt l: lld lllultiple \\ork pl;]CClllCllb (J \L'I" (t .... l· 1 

period o r lime and gai n nonspecific c.\periencc or Ihl:I\': Illil: be ;\ portion or Ihe prugr<lllllllC 

Ihal occurs al Ihe \\orkplacc Ihal is carried out as prl..~i~ct h:1 scd CO llrsc Ilnder I ilL' SUpCI"\ i ... iOI1 

o ran industry superv iso r (lml an ilcm.lt'lllic superviso r, 111(111 ::.tr) pl;I C Cllli.:: llt ~ !t,I\C hn·llll .... cd a:-. 

(J llernali ve mcth ods or learning uptions with lertiar: edllca li ull pro\ ider ... ItH ' ... olll e lillle 

linking education programlllcs to a rcal \\ ork ell\ ironment. ,Ind gCIH . .:ra l l: tllc 1\\0 1l1:tll i 

objectives of industry placcments ei ther prov idL for student s 10 gail! h:ltllb Oil \\llrk 

cxperien ce . or lor sludcnts 10 earn aca dclllic credil ~ \\ ilhil1 fill il c<ldc llli c progr:lllll11L' 

2.9.4. COIIIPCICIILY / !sscSSIIICI1I Oil III()/'/i pl(fcC l eflrllil1.!!. 

Accordin g to Rocgiers(200-J), Ihe Illajoril: or th e Cd UC(1 lion:iI s.\ ::.ICllh ha\ e :t~rccd hI 

integrate the Cl>lllpetenc: based approach \\ itl1il1 their clI]'ri cti b to n.,:~pl\lld lu hllth the 

economic and soc ial needs. I~ hal deterilline s (\ tcrn,lr: rclalionship hc l\\ eell ;1 puhlic tilrgel or 

"actor", kno\\lcdgc nlld a skill. I)ro fcss ionnl CO lll pctCIlCC consist:-. or cogni li\ l·. illtcgrati\c. 

relatioll(J1. afTcclive/ llloral, and habits a /" Ihe mille! cliIllCIlSioll~. II i:-- de\L:I \lp lllCll l ;1 1 <!lll i 

conte.\I-dcpendcnl. Competcncies are deillollstrable ek Jll ~ n ts or ClHllPOIlCllh 1..11' pCrllH"Jll:!llCC 

(k no\\kdge. skill :-- . <lHilUdes and 111<:ir intcgraliun) Ihallllakc lip CUIllPL: ICI 1CC, 

Grant, ct al ( 1979) state s that competence-based assessment is :1 1'0 1'111 or H:-.~e:-.~l1lenl thaI is 

derived froll1 a spccific(l!ioll o f a sct o f outcomes: Illal so c learl y stat es h{l th lhe i1 l1ILOJlh': :-'­

general and spec ific-Ihat assessors, student s and illt crcsled third p;lrlil· ... CIIl ,III !llilkL' 

re(l sonabl: objecli\c judgmcllIs \\ illl respec t to SllJdcllt ,lchie\ClllCIl I or IHH1-(lch iL'\Cllll'lll PI' 

these outcomes: andlhat certili es student progress 0 11 the basis OrdelllOlhlratcd ~lChie\cIllClll 

o f these o ut CO ll1es. 

In addition. Ra vell. e1 al (200 I ) ') Iale~ Ihat thl' pn,lc\icc o f" compl' tcll l·e-ha:-.cd :1..., ... C ...... llh:llt 

ellcapsulates the ftlllO\\ ill g lCa tu!"es: Ihe cmphil ... i ... 0 11 utIiCUllll.'::': "pccilieall:. I1lLdlipk 

outcomes, each diSlincli ve and scpn ralc l.\ cons idered and the belief that Ilh,:"'c lltl l l'IlIllC .... call 
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and should be spec ified 10 tile po int \\ here the: arc clenl' ami lrilll SpnrCli1 I\~sc .... snrs. i1SSCssc~. 

and third parti es should be able 10 lIl1ders\rll1c1 wlla! is being ;l sscssc cI and ,,11;11 Slllll.l ld be 

achieved. T he decoupling o f assessment from l);lnicular in stiltlti()n ~ or knrning prpgr; lIlllnC\ . 

\\lith thi s increnscd emphasis on stude]ll lLaming oulClllllCS. l Jni\cr'iilics !llll'( IH.:cc ........ aril: 

tllrn th eir atten ti on to the arti culati on and direct assessment of compelc llci<::s. ,1Ill! 11 01 rei: 

mere ly on th e accrual of hOllrs as a prox) for compete nce . Till: passage of lillle . ill (ll1d of 

it se lC cloes not produce pro less iollal competence. Instead. cOllqx:lt'llce is ;l\.:hil..' \ cd 11.' 

engaged parti c ipation in struct ured cduc(l [i onal llCli \ i l ic:s :lIld close!: SlJ pen i .... ed e.\,pl.:.'I"iCI1CI.:.':-' 

thClt. in rClCt. do OCC UI" over limc. That is. c01llpetcnce is ~ produci or bUill il1lention;11 

educa ti onal interventions and a suflic ient pn ssage o f time to all o \\ !"or de\e!0pIllCIlI. 

Black. & \V illiHIll ( 1998). S\(lte lhClt I() rmati ve l'vil1 uflli oll s assess CO lllpeterlCc ;ll ld pru\ idl' on­

go ing eorrect i\c. dc\c1opmcl1tall.:- inllH"llled Il:cdhacK t~) the indi\ idu,Ji to rll,,1I.:.'r gro\\th. 

SUllllllali ve eva luati ons measure outcomes al th e end-point oj" n l.icveloplllell t;!1 proce:-,~ It)r 

purposes o j" progression and ga te keep ing. Placemen t lea rnin g should in el.1 rpor1llc bo th 

lo rlllati ve and slllllm8ti vc assessmcnt. 

Formative Assessment 

The concept of the fo rmati ve assessment was lirst introdu ced U.I Scr ilell. iVl ill 1%7. tile ll 

enhanced by 131 00 111. in 197 1. Accurdillg to Sca llon. fo rmati ve assessment lilkes ,11"0\.:;11 

place in an) lea rning process. \\hose role. i::-. nol to ce rtili cate . hil I Iu pro\ ide :1 ,cllOla:-.l ie 

clClll oc rali snli on, \\ hich has been i1ltrod uced since the 1060· :-. . higillightillg ;1 cOllcern Ill]" 

assessment as a process o r col1til1ual vc rifica ti ol1to gu ide the teaching ,lil t! learn ing de illarchc. 

Acco rdin g to Endri Lz i. et al (2008). th e obJective o f rc n cc ti o ll ~ is to engage k:;l!"llcr~ lind 

increase their interest to make a progrcss in additi on to acc lIratel.'- Illeasll r ing tll l.:.'lli. Ik .... idc~. il 

ill\ olveS a trial ill regard to a standard and thc challenge i ~ not.ill~t l:.\.;]ctiltllk ;Ind llh.icC li\il .'- . 

bUI an invitation to adhere to one"s learning il 1ld encouragement to share th e outCOlllC WO. 

The formati ve assessment" involves a cyc le composed o r three levels: 

I ) O/)servol;oll." th e ro le o r thi s stn ge IS to construct a rea l it.\ or IC;lrning. COIHiilitlll". 

modaliti es Clnd their re ::-' lIlb. Accurdin g 10 Pe rrello ll d"(~005) . the obscl"\;]tiull i~ 1~)I·lll ;]ti \e 

when il is used 10 guide anci improve Icaming rega rdl ess 0 1" l"allkillg. certil) ill g or "electing 

the leamer. It is rather to expose the sta le 0 1" k l1 o\\ ledge and skill s. in s l c~ld of con li ning 

him se lf to be 0 11 a scale and compare it to oth er learners. 
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2) IJ1IerveJllioJl : il se pa rates the symptoms to address the sOll rce~ ur [lit: tliI 'licLiltic ..... II 

invo lves analysing Illelacoglliti ve k11o\\ledge 1ilal i ~ \cr) 111:5Iel'io1l5 ,1'-> :-1;IICd h.' 1)l'rn':IHllHL 

Indeed. he belie ves that assess ing competency b) on ly ohservin g Ihe !c;lrlll.:r.-::. 1\:;1\.:11 limits 

ve ry qu ickl y. especia ll y ill a traini ng exercise : sa) "you can do beitel''' doc::.. Ilot help lll l' 

lea rn er to clo it be tter. To be usefu l. the obse rve r Illu s t iclcnlil~~. iso la h..' mel ll ,1i 1 'lInCli{)ll ~ or 

spec itic act io ns and idenli l) Il ll.:i !' \\cakncsses . 

3) Regllia/ion: Alia!. (1989) Slales Ihal Ihe conccpl or regulal ion has been devclupcd III 

descr ibe the mechani sms th at prov ide guidance. contro l and lil e ad.iLl Silll Clli o r l'uglli l i\c 

act iv it ies. emoti onal and soc ia l as we l l as t-heir relationship \\itll a Icarner. I~ ndrilli. (;t "I 

(~OOS) stales tha t th e regulating 0 1' k :l rnin g process in vohc:-. all upcralillll-., nl" thc 

Ill c tacogni t ive learning and interact ions \\ itll the environment th<1t inlltlcllcc lL:arning proces~ 

in Ihe sense ora ci eli neci obieci 

Summ at ive Ass ess ment 

SUllllllative asseSS lllent is 1:1 r0l'l1 1al prucc:-.:-. and i:-. u:-.ed to scc il" h:~1I"Ill'r:-. lla\L' acquired thl' 

skill s. kn owledge and altitudes thaI the practice learning se t Oll t to provicil:. Tile goa l is to 

mcasu rc th e leve l 01' success or pro fi c ienc) that has been ob tain ed at the end uf thc knmi ng 

pract ice. Bl ack . el al ( 1989) , as cilecl by Brook han . (2001) . e-,p laining " "l1l11 al il c 

a SSC'$$Il1C ilI" v ia analogy. states. "\~/ hen the cook la ste~ the soup. th:lt ~ rlll"lll:lti\l' Cl-.,-.,I..·-.,:-. tn('nt: 

\\ hen the customer tastes the soup. tha t" s stllllmati ve assessment". 

SUl1lll1ati ve assessment in practice prov ides studcnts \\ itll opportlill iti e...; 10 dCIlH)lhlratc IIH:i r 

achievement of the enduring learning addressed during thc pbcelllent period. It i:-. lI ~ed ill 

cO lllbination w i th data 1'1'0111 ro rlll.lIi ve aSSCSSIlll'll t tu : desc ribe \\Illli :-.t udelrh klli.l\\. C, 1I1 du 

airel value : evaluate student gro \\ th relati ve to thc purpose 01· til e activit.' 0 1" progrn llllll c: 

eva luate stud elll growth relati ve to the curriculuill expec ta t ions <Inc! the 1)1"0\ inci al standn1"<.b. 

SUIlllllCllive assess illent in practice lea rn ing ce rtifi ca tes lea rn ers \\h icll help thclll bui ld "e ll" .. 

contidence. The sk i ll s (lcqui red arc vali(bled ce rtil~\ illg tlrat th e !cal"lle l" Iril"'; :rchic\l'd till.' 

performa nce required. SUllllllati vc eV(l lw1! ions nrc used 10 cktcl"Illine ir studen t:-. ha\c 

maslered Ihe spec i fi c compelenc ies set. 

2.1 0. T he Elhi op i)ln T VET r{cfol'lIl i nt o O lll eoll1 e [lased A pproa ch 

A t present Eth iop ian T VET system IS undergoing rlllllhlrncnt.d chang.e III II:-. 

lcaching-Iearning approach wh ich cnhances th e goa l llr povert.' redllctiun st r:lleg.'. According 

10 MOE (2008) 1'VE1' or Ihe CO'"111'1 's re-ol'g8 nizcd inlO an ""le0I11e hn,cd ",ICIll . I-his 

.17 



o 

o 

G 

o 

c 

rt:rorlll is intended to ensure competence's needed ill the labour Illark(\ ;Jlld it beG!!llC 11K' lil1:l1 

benchmark or teaching. training alld learning. 

The purpose or this re!<Jrtl1 is 10 tllake I'VI· I ,cn c as important Innis j{lr lile ulll lliric, 

povcrt) red uction stratcg) b) diflcl"Clll illtcl'I1:1liol1<l1 rllnd pro\ idLT.;; . !\s (j I / (:2()()()) Ilo ted the 

TVET S)s tCIll rero rm oCtile COUlllr) i~ (lhk In dc\clop ,I co herenl :Illd nllnprclll'lhi\\ .. : 1\ '1 

s:slem tllat (l ll o\\s Ethiopia to train tile III idd IL' h:\cl \\ol"kl'orc..: ;mel it hOu:-.l .... Ihe L'PlI lltl'.' "' 

economic gro\\th and cOll1pe tili ve!les~ ill glohal llli:lrkcts. Thcrcrnrc. lil!.; j ". lilil1pi;1I1 I VI 

Sirale g) rellect s best int el'11H ti o llal pnlctices rcgilrdi ng guvc nHllllc. 1lli:lllilgClllCIlI. lkli\cl"; ,lIlL! 

financi ng. Thi s reforlll also ensures l ~l ir rates o j" funding. standard-ba seci qU<llil.' :l ...... lIrwlcc 

Clilcilranspareni accountabilit) lllechaniSlll s (lnd used for all) kind or training pHl\ itkd h.' :In.' 

kind o r providers. Li ke\\ ise. th e Ethiopian TVET Qualilictltiolls FralllC\\ork addrl'''''l.'''' 

illlportance or n relol"ln from e.\pwHled upportllllit: point or \ ie". 

MOE (2010) clescribes Ihat all oli tcollle-bascd rV[T s'stCIll create> ,1:", 1,>1' the I"ir 

recogn ition or thc \\ ide 1"(11lge o f Il)l"]naJ. llUll -llll"lllal and in 1"0 1'111 a I traillill~ ;]Ild iL';lrning 

e.\isting in the coulltr). Thll s. bllilding (111 llllh,":lIl11e-ha:>cd TVFT s.' :--lel11 i ... till' cl'lllrl' 11icCl' \) 1' 

til e TVET reform . For thi s ITilson, the Ilwill tl1rll:--1 or the :--tralcg: relic s 011 :111 Plltl'Pllll' -h:hl'd 

<;."5 t<::Ill, dedicated and tru stin g coopcnHion (ll1lnllg stilke h o lder~. lienee. il Opl.'Il' accc ...... tn 

Cjualilications for previousl) neglected t(lrgel groups (lild increase Ch~IIlCL'S 01',111 ncclIplItion;1i 

ca reer rllld creates opti ons lor further edlicati~)Il and tra ining. 

III general. tile reform is e.\peclL:d III rL'lkcl all il1lpnrtant illlprC)\elllelli rl.'gilnl ill '=' Pll\L'rt) 

ITcilictioll. To thi s end . i t ensures achie\ cment of its intended go,lls and tllus. it i ... ;lpprppriatl' 

to address the deve lopment needs oj' the E.thiopian L'COIHllll: . 

2,10.1. TIIET Curriculu/JI /)f.!I'e/()jJlIIl'1I1 ill 1:',hi()jJifl 

'1 VLT arc illlportant components ol'tllc L'ducati~)Ili.l1 ~:SILI1l ill 1·.tlliopi<:1. :\cl'ordill g to \\ 'll uIK' 

I<'H:,sa)c (2013:175) thc TVI::' I $ ) ~\c11l ill I·. thi opin il1lmense pruhlclll~ :-ouch ;h l'lck nt" 

adequate fac ilities, qualilied traillL'r~ .poor g()\el"llilIlCe structure clC, .. hut till' gn\L'I"llIl1CIl! 

introduce important rerorm~ :1lkr thL' mlnptillll ol'lilc ll:lIional I" V I-: r ~Ir<llcg: of ~O()2 and till' 

(" V ieT proclaillation 01- 200-1.ill tile proc lalliation No.Re~"lati()IlI')<)~1I11 1\ '1 1-\ 

establi shmen t adopted march 25.10 1l,thcdlll ics orille agenc.' COllllccted \\illl the curriculull1 

de\e lopmenl and research I'oc uses on lile developlllellt standard s and occlipa ti oll:d ... t:lmbrd ... 

(Jnd legislative frallle\\ o rk. qun lificati on I'ralllc \\ork and occlipatiull;iI ,t:IIHlmd ;]IHI 
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cnhancement or the illlplelllClltiliioll o r outcoille bn scd T VFT tll rou gll act ioll rc"carcll ,llld 

I'unher sluciies. 

I lo \\c\cr there {Ire threc k\ -el~ or training program {Ire cnvisagLd in order lu :tclliC\L' [ilL' 

purpose o f TVET in ELhiopia Lhe progr'"11 5 are I ) Lhe bas ic T VI ·. I progralll \\ Irid prOl ide, 

training for schoo l !c\ crs \\ itll the appropriatc agc frolll grade -I 10 ?I" 2) .luilior lc\cI I VI · I 

de .... igncd to aCCOIll11H)(.ialc prilll(lr~ educ;)tion COtllpielcS or gradeX :llier tilL' natiollal 

c.'\<:llll inalioll. The duration is 6 IllOllth s Lip to I ~ear depended 011 thL' nature nr 11lL' arca 10 

studies. 3) The mediulll le\(~ 1 TVFT program pro\ides training OPPOrlll n il ic...; for "ILltknh 

which comple te grad 10_ 

According 10 MOE (200X) th e lIaLiolial I VI' I SLr'ILeg: LhaL \\a , 'ld tlpLed in 2(10ll I" lire MUI , 

could be taken as a signifi cant erion, 11 sec lll S tllaltlli s strat egy Ila~ I: li d the IlHllld:lIion Il) r the 

adopli on o ril le recent proc lwllati un uI'TV[T, In thi s s iral eg~ . \Lr~ lI "e I'u I poillt" \\itll rcga rd 

to cu rri culum deve lopment and r~scarc h [Ire indicntcd. The I'r:lI11c\\ork adnplL'd ill thi " 

strateg: elllpiJasi/es all outcome h(l~ed approach .lIld comj1CtL'III.:ic::> b~ cPIl"i(krillg thc 

modern TVET s:stelll in li se \\ orlel\\ ide, COlllpetellces ill llali ol1:l1 \ICClIP:llioll.ll "lal1ll:Jnl~ ill\.' 

determi ned by individuals \\ ho arc kllo\\ Iedgeahk (lild c.\pcricllcct! ill tilL' \\o r lel n r \\I.H"k 

(i'vIOE. 2008. P.21). The rc:sponsib ilit: o r estahlishing OCCllpiltinJl:d \t:!lld:lnl" 1'L'"h nn tilL' 

Fcder~ll I V E"l Hgl'nc: (p.--I2 ). I V I· I pro\ idt:~ ;lrc C\pcc lcd III dL'\c1\lp tl"-'ir I,l\\ 1\ \,:lIrl"il.:lIl:1 

ba sed 0 11 the national occupational ') t:lIldard ~ (p . 17). li s mode or th .. :l i\cn I~lllo\\ .... i1 modular 

(Jpproach, Furthermore a stnllcg .. ' regardin g 11l011ilOring <lntl C\:lIIl:lI ioll or I \ ' 1 I \\:b 

; pec itied. 

2.JO.2. Th e I:"'liopitfll l' VI:' l' QU(flificatiol1s Fl'wl1ell'or/, t111ti .- lcc/"(,tliltlf iOIl 

TVET has a ciirect conseq uence 0 11 I"lIIH.lament:lI polilica l. ecolloillie ilnd sucial dc\clilj1mCIlI. 

T herclorc. TVET tran sfo rmation is d~ n(]lllic Iha! nceds elTon s to lind suil :lhk cuncL'pl ,lilt! 

approach ho\\ 10 best standardi ze the TVFT Iraille r' ~ pro lCss ioll:ll dc\eJoplllL'Il t. l-ru1ll thi:"'> 

point or \ ie\\, it is vc r; illlpun:lll1 Ih:ll qu:tlil: 01' I'V I::" T is Siglli liGllltl.\ lkpL'lllh lHI tilL' 

qualification (Illd 1ll0tiV(lliOtl o r thl:.' te:lc iling staIr cOlllh ined \\ itll ll ll11. . .: r ~ laIHI:trd" . I·hu:"'>. tilL' 

general agreeill ellt \\ orld\\ide ill relnti o tlt o Irain~r' ~ developillent rL'kl·:::' tn Ihe crc :1lHlll Ui':111 

inLcrnalional1l benchll1arkecl (MO l: 20 10). lienee, Lire prillCip,,1 IIIIleli<"1 01' ~ 101 i, In 

~ trcllgthell 11l1l1llal tru st hCI \\l.'L'1l Ille dirkrelll "1;I"clH)lde r~, !t :lI"n cllIillL'l1 tn 1:1cilit,ltL' thc 

trall s l-e r, tran sparency and recognitioll o r qualiiic,lliolls based 011 Ir;linillg outClllllL''' \\ hich :l fL' 

assessed and certilied by respecli\ e national I: acc redileel cO lllpetenl h()dit' ~, 
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The NTQr rationalizes al l TVET illto a single Iwtiollal1) rccoglliLcd llUidil"IGniull ;111<-1 (k lillc \ 

the difTerent occupat ional qllal ifi ca ti on le\ c:ls 10 he <:1\\ardecl (J1ll1 descrihes lhe SCllpC ;lllli 

compos ition o J" these qualilic<llions and the degree or rcsponsihilil: :1 tlu.lIil"lcd PL'i""l)Jl (;111 

assume inlhe \\orkpla ce (MOl". 2010). Ill lhis regard. NTQE is resplll"ihic In sellhe <\\erall 

frame 1'0 1' th e ou tco me-based TVFT S)~ tclll or the COll llt!"). J\lld it tiL'<.;crihl" li\l' 

C] uCll ilica liolls levels \\ ilh clinercnl descr iptor. I~ hlt:-- . Ihe Elili opi;lll I VF 1 ()u;!lilic~lIioll" 

FrclIllC\\ork is based 0 11 the 1'0110\\ ing ;lSSlllllplinlh: 

.:. 1\11 C]ual i fi cm ioll s \\ill be descr ibcclll ~il1g nne single sel o rdc~criplor;-.. \\hich "ill ht: 

sub.jeci to di scuss ions \\ itll sli.lkcholckrs. bl'c<llISI..' thl:se dc::lcriptor .... \\ ill h~' lJ .... ~,d ill thl..' 

cd uca ti on ancltmining systcillas \\ellas ill the \\ orld ot'\\OrK . 

• :. One sill gle SCI urlc\cl;-, \\ill illust rat l'all qUill i licatitllls. 

.:. All qualifications and sllb-qlla lilicatiollS \\ ill be described and l1~ses~ed ill terms of 

lea rning outcomes. regardl ess or th e vell ue \\ here or the \\;1\ ill \\ hil·h thl..'\ \\CIT 

acq uired . 

• :. /\11 quali!i cHt iolls can. in pr inciple. he urgani/.ed in units ror \\Ilieh i.1 el'rt:lin alllolillt 

o r ICilrning 11111 e can be HSSUIlH.::cI (tlld cPITesponcling credits ~11 a ~pcciliL'd lInit I('\ el 

can be granted. Furtilerm ore. unit s can he packaged to heCl)lllC " full occupation:tl 

quali l'i cation and a re aligned to til e qualilici.lIions hil..'J"(lrcil .' \\ itll IhL hL'lp or nlk~ :llld 

descriptors . 

• :. Qualiliciltioll fralllc\\ orks (Inc! outcollH:-hnsnl st(ltldnrds pn.nide 111l' !(HllHlillioll 1t)]";1 

learner -centred trainin g systelll. Th is ope ll s up op ti ons I'o r illlli\ idll(\l~ :lIlti . ill doing 

so, assign them responsibilit: lor organ izi ng their respective l'ducation ;ltld c~m:cr 

path. 

The Ethi opia l1 TVET reg isl ralion and <leered ilalioll <lIsa depellds 011 tile t'\ 101 . !-cll' lhi, 

reason. mini stT), o r edllcation Ila s prepared clOclllllcnts on til e proce~~ o r n . .:gi~triltiOIl (IIlll 

accred itation. Acc redi tation o j" prog ram il1vol\'c~ hoth a statu s 1111(1 11 prllCI..':-'~. r\~ It .... 1;llu". i1 

prov ides publ ic nOlill ca ti on I llat 1:1 progral1l ~ pru\ idel" Jl1Cel~ stand;lrd ~ ur qU<llit~ .... Lt !tJl'lh h~ 

acc red iting agenc). As a process. NTQ F rellects the lact that ill aehie\ illg recognition b: the 

acc reci iting agency . the prog ratll is COI11t1lill ed 10 ~elr-~t\ll l : nllc! c\\crnal rl~\ in\ ill .... l ·cking !lol 

onl) to meet standarci s bU I [0 continuous!: seek \\8: 5 in \\hi ch to l'nhance the lJlt;llit~ ur 

TV ET progral11 prO\ idell b) dirkrcll l pro\ ider:-.. Selr-:l\\arenc...,~ C; ltl hl' COIH!llctl'Li lhnlllb'-h 

silll ple questionnaire \\h iell is lillcd ou t b: the people in oreler to ;I~:-'l'::'~ the ~\ .... [CIl1 . ! hi .... 
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assessment i:-; essenli,!! \0 mak e til L' trainees 10 th ink abu ut IhC lllSL' h L'~. tll l' it' itllCl"l':-. h . the ir 

\'a ilies and aspirat ions in a S)::>l e rn<l l ic alld 1()C uscd \\a y alld T VET ill stilllt i{) !l " 11l1l :-.t Ill' 

consider all necessary physicallaeilili es like librar\. \\ ork shops. and like olher, ( \1 01 .20111) 

TVET instituti ons !lIU SI be consider all necessar: ph)s ical 1 ~I C jlitiL' s like libral·~ . \\()rk"hnp"' , 

and like olhers (M oE. 20 I 0). 

2.10. 3. UnderstaJldillg the Ethi()piul/ ()cC II/)(lliOlWI Stonr/ort! 

Learning out comes to r required occ upati ullal competence::. ; It'l.' !() t'm ulalcd in 1C1'I1l.., nr 

kn o\\ ledge. skill s and ;lIliwde (KS f\ ). I knce. i ll on.kr w dc li ll c CO lll PC iL' IICL' alld IC,lnlillg 

o llt co me requ ireillents. it is important 10 deve lop ;1 consistent ;ll1d cohl..: rc 11 I tLTtll ill Olug: (11' 

competcnCl:s. I\ cco rd ing to [VloE C~O I 0) . occupati onal standard (kri llc::, thc l·OIl I]1cIClll·C .... 

required 1'0 1' e ficc li\e perfo rm allce in th ~ \\ orkpJ acc and desc ribes the \\oll [h ;1I i~ pcrl l )J"lll cd 

and expressed as outcomes. Pr(l clicall:. il I'oc uscs on \\ orkplHcc ae ti\ il.' ra ther th ;1I1 1r;li ll ll1); 

or personal attri butes through emphasis 011 OLit comes and on th e applicati on \.11' " I-..ill ~ ,111(.1 

kn o\\ ledge. nOlj usl 011 spec ificati on. Thi s means it is concerned \\ ith \\ Ilatlirc person is ahle 

to do and (lI sa wit h thc abilit: 10 do tlli s in a ran ge o f conte.\t s. The cl OC lI1 llC1l1 I11US( hL' 

understandable 10 employees. employers. superviso rs. workers. CCll llj1 t.: tt.:l lCC ;b .... e ~ .... ll r .... . 

learners and trainers. 

Similarl y. thL: Eth iopian TV I~T stratcg: rvl 0 1-: OOOR ) delin c~ OCc upi.1tional ~ 1 ;!lH.la n l <1 .... 111 1..' 

cO lnpetcnces that i.l person Illust possess 10 be ah le to perfo rlll all d he prodllcti \l' in lhc \\ url d 

01"\\01' 1-... II inc ludes th~ entire range 0 1' I< S/\ l1 eccs~;rr: 10 perfo rlll a ~pccil ic .ioh. I Ill' cnlllcll\'. 

,Ire I'OC LI S 011 CO ll1petellces rcquil'L'd 11.' til e l)l,":C lI j)<lti oIWI liekb 10 rdlcu n:;tI.inh rathe r th ;1I 1 

prescribed requircmcnt s or an occupati on. Thus. it keeps pace \\ itll c h ; ln g(: ~ 111 tcc lino log: 

and j ob requirements. 

l1ased on particular \\ ork f"ullctioll that l i.1C lI se~ on \\ hal peop le ;11"(; l:.\IKctcd to pc rl"orlll 

(duties <lnd ta sks) . a unit o j" competence is 11lt.:" ~ lIr; l b lc and achievahle il l 1(: 1"111 :-- PI" lHI [et) ll1 l· .... . 

Thi s unit o fcompctcll ce is part o l" occ up<lIio l1 and cOl1 sists o ra se ril' " o l'uni ts nr l·O lllj1\,." lc llce .... . 

It lila: be ncc llll1uhlteci over tilli e to achieve thc i"1I11 qualili ca t ion. II C[ill ;!l so hn.:;r k dn\\n in tn 

elemenb o f competellce. \\ !lich must be stated ve l': precisely ill order to i l\ (l id ;1tllhi g llil~. 

The: inc lu(1L: perl ()rtllal"1 cc crileria tu incli C:lIC tile ~ 1;lIldilrd to \\ hi( h Ille Oli tCOlllC de .... cr ilk,d 

has to be clelllOl1 stral ed. It inc ludes a ran ge 01" statc lllCllt s desc ri be til e COllle\\'. ; I!l d \ :rrialil1lh 

(n er \\ hich the clement 0 1" compctence Sllilll aj)pl~. 
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There for. Occupati onal standards ca ll be checked lo r CO lillXlti bilil\ \I ith th e p,", t ic ipatioll 0 1' 

Ihe indusl!,) and \ c ri ll ed to be i ll conlo rlllil.' \\ il ll the Ilat ional \ i .... i(ll l ,,(cu rdin g 10 appropriate 

internati onall y recognized occ upational standards. T heil. it shall be appro\ cd a~ the [l{ll iunal 

occupa ti onal stalldal'd by th e Icderal TV ET agency, A nd l'edera l TV J-:T agclle.' pre'CI'ihe the 

procedures to be lo llowed l'o r standal'd selling and publ ishing thelll (Mo l' , 200~ ), 

T he nati onal Clua lilica ti oll fI'3Il1 C\\ork is then. based 0 11 prcdc lc rinill L'd uccup;iliotl:tl "[;!lHlard ...,, 

\~/ h e n all OCC lIp(ll ional standard is dcli ncd b: the rcspccl ive in dus!r). it is al so a s~ i g lled 10 a 

ce rtain level in the N~I~QF. Assess ment lo\\ ard s the qual ifica ti uJl ;11 that 1c\l.:1 j" done 

accordin g to the learning outcomes. duties clnd ta sks specified ill the occupa ti oll, !! :-. t'lIldartb 

(MOE. 20 10), 

I 10\\ ever. as in dicated in tile nat iona l TV I~T strat eg., occupational ~ t : lIldard s d...:, Lloplllc'nt 

illust be based on the needs o l'l abour market analysis, It sc rves <l~ :111 illSlrlJlllClll 10 idenlil\ 

th e needs fo r IleW occupa ti ons as \\ e ll as indicming til e need lu r rc\ isiPIl ,1m] ;lchq)I: lliull or 
e.\isting nationa l standards once techno logica l o r l:cuncnnic dl: \...:]OplllL'llb lwill).! ahOlll 

changes to the qualifi cation needs. Fo r th is rea SOIl, the labour market al1:-1I) ~is can b...: 

conducted through loca l labour market assessmen ts. Thi s can he c;-lrri ccl oul 11, th e TVFT 

insti tu ti ons but. reg iona l laboll r m arket could be assessed h~ regilJIl:d I VL. I ;Igencic :--. 

1'0 11 0 \\ ing the economic corri dors or the reg ion. During aSse\Slllellh n:-lI ion:d economic 

deve lopment strcHeg ies sho liid be referred. 

There fo re, reg ional and local TVET need to check i f' Iheir Irllinillg pro\ i~illil Illai lll ~ targcb 

lo\\ el' le ve l occ upatioll s ba sed 0 11 thi s inJ{)I'lllatioll ( Mo l: . 20 I 0), III ~c lleral. tire I.tlriopi" " 

occ upalioll ('iI s tancl ~1rcl (FOS) is de ve loped \\ itlltllc direct pa rli cip;llinn pI" lhc ilHIII\ln rcl:l1cd 

to the occ upation and ultimate standard , Tlws, accred i l{llion pr()cc~:--. \\ ill he hn'-,cd 0 11 it. '10 

this ell e! EOS is a co rn er stOlle and plays a \cr,' imponalli rule It)!" I ilL' cu rri culul11 

deve lopment" and assessment in the TVET Sys tCll l oflhe cO lllllr~. 
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CHAPTI~ R TI-I RE E 

3. Research Design and Methodology 

Method pu rsued. sam pli ng procedures rollo\\ed. source oj" tint;!. Si LC or II I L' ' illllpk: . d;lI;1 

co l lec ti on 100 ls and data flilalys is orlhc resea rch an: presented ulllll:r thi s chapter. 

3.1. Rcsea rch Method 

Th e Illain purpose of thi s st lldy was to assess rile cha llenges thai al'l cc llilc impk'llH':lll illi on PI' 

COlllpetency Based Train ing (C BT). There lo re. th c desc rip ti ve survey Illethod '"'' cillpioled. 

T he reason \Vhy the student IT sc(l rcher se lec ted the descr ipti ve survc: Ill ct llod \\~l~ 111<11. it 

he lps to desc ri be and illte rpretthe ac tual eve nts th at exist now and cx isted in the I':l st :lllllt l"'t 

have innucnces 0 11 the present. and also there by i1 Iril' :-' to make th l.' Ill'ce~sa r: 

reco lllillenda ti ons lo r acl.iu sIlll elli ( iksl and Kahil . I c)c)l·n . rVIOreCHL'1' .10 gel thL' gClh.:ral piL'iLlrL' 

o r the issue under in vesti gat ion i'vI i \ed resea rch me thods ",h tI ~i.:tI. The central premise u r 

employ ing thi s des ign \Vas th at .joi nt! y using both qualitative <ll1 d qU(lll li ta t i\e design 

approac hes prov ides a bett er understand ing of the research prohkm s thall either resc~ lrcl! 

approac h alone. T ile lll ethod W (I $ pa rt icul arl ) illi po rtant I"or lil t: slud., sil lcc il i~ illil:llded lu 

make detai l descripti on and ana lysis o e thc strategies and practices o rt he implemcnta ti on o r 

competency based tra in ing (C ST) in TV ET prog raill s. 

3.2. Source of l):1ta 

The data "cre co llected from pr i llJar) as \\ell as sl:condar) source:--. In order In ge l lir~tllillill 

inlorl11(1ti ol1 . primary data we re co l lected from respondents. T hese arc 

T ra iners of th e respec ti ve governm en t T VET colleges 

Dean or thc TVET co llege> 

Training coo rdina to r 

T VET co unse llor 

I ncl uslry/en (crpri se superv isor 

Trainees oCthe sa mpled TVET Co ll eges and 

• Addi s Ababa C it) Ad milli strati ve TVET Agcnc). 

~1 3 
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Furtherm ore. secondary sources inc luding u f'fi cial po li c.' and SII"l lq;.' dI.1ClIl llClli,-. guidcl ilh:". 

journa ls. web pages and o 1IH': 1" r eSO lirce cl OC UI1 U.~ lll rCIC\{II11 10 I lle ~ l lld.' "CI"e ll:-'l"d [\.1 ~lIPP()rl 

the data. 

3.3. Sa m pi c Sizc and Sam p lin g Tcc hniqu cs 

The re (lrC' s i.\. Gove rnill ent TVET CoJlege~ ill Add is I\hab;] Ci l,' /\ dlll ini .... lr:llillil. Out p r lllc,-\..' 

trainin g co lleges. 1\\'0 o l" th el11 (J3.3(%) \\ ere selected It)!" lil e slud .' lJ:-.illg plIrpo .... j\l' ~<l!llplillg 

th e reasons la r se lec tin g th ese \\\ 0 T V ET co lleges \\ ~ rl' due In 1Ili.::;r bellct" C.\PI. .. T IClh':C.., 111 

o ffering trai ning and cdllcati on:d program s al co llege leve l. rhis incl ll(h.:s: hllO\O I \I F"1 

Co ll ege and fvlescrak 'I'VE'!' Co llege, The sa mpled co lleges h:t d ninc dCparilllcllh " i[1l :ill 

occ upati o ll;:)] areas or tra ining. f\lll ong th esc 5(55 .6(X)) (il:parimci ll s \\ ith dinl:rellt :-.11\:;1I1h 

Electri ca l Electronic. Dralting and Surve) ing. Te.\ ti k: (l nd Gal"l llen t. Ali tolllot i \ c. ! IUle l :1I 11! 

Hos pita lity. \\ crc being in c luded on th e bas is o f sam pling. IJ lI rpos i\ c ~a l llpl i llg. iccllll iq ll l" 

we re cmployed to in co rporat e these occ upati onal arC(h. The rd~m:. Idcnti ll c:llinn or t\:k:\ill1[ 

sa mple ~ iLe " as done ill accord Cl ll ct' \\ itll Cia .' <lnd I\iri:-'; In r::!OO~) <I, guide lille. Jile b;I ... IL· 

rul c be hind Ga) and Ai ri san guide lillC is to deterill ille appropr iate numher nJ"p;lnicipanh i.I:-. 

a sa mp le size the guide line contain in general. i r thc populati on is la rge the \Ill:tli percelltage 

needed to get a represe ntati ve sam ple. \\hi th is hclpl"lI l to handle the datil e;l:-.il.' . tIlC I\.:J"llrl.' . 

th e guide lill t: indic Hes. il"tll c popu latioll ~a!tlp l l' , j/c i:-. ~lI \H llHI :'.00 (:'.()Oll) :-.hllllitl hI..: ,;itllpkd 

I'rolll th e total population, and il ' th e popul a[i on ,a lll ple s il.c is :! rou nd I :iOO(]O"o) silo ul d he 

sa illpl ed, T he total population o i" [he s[uch " as 76<) (sec Ta ble] and1) "Il ich "ere bel"ecn 

500 and 1500. Thcrerorc, i[ is app ro pri ate [ 0 take 10°!.) of" tile tOi al popula[i"l1. I Ile ["",I 

Illimbers ortra ill er~ \\ hich trai n the :-.clcc lcd dcparllllCll[ \\l:re ~2~ ~ I llll)Jlg the'L' (1 7 (3()Ou) \\L'I"L' 

taken (I S sa III pie popul c.ui ol1 in L' <Ich slrCH Ill i ll to ~t ratll il l. /\ Ill Ulq; thL'~e . ()7 Ill,Iill allLl 

supporti ve trainers l-J2 from Eno\o TV ET Co ll cg~ ami 2) I"ro lll rvle~e r:lk T V I: I culkgc \\crc 

considered 0 11 the basi s 01" quota saillpling to sc t proporti ollate to sih:. ril l.' other gruup, (11' 

re spondents \\ ere traillecs o rti1 c 20 11 - 20 1-1 acadc lll ic ~C;!I·. T he [ot:1I Illl lllhcr, urlr;,illeL' .... in 

th e sampled strealllS \\ Cre 76fJ . Qut o r thc:-.t: ~11 (~O()/O) \\t:I"e taken ~ I ~ ~alllpk popuia [ iul I in 

eac h stream into st ratum. f\ ccord ing to I .eede.' ;Il1d El li s (lfJSeJ). to ~ccurc prnponj()n~d 

representati ves or the sampled institlltions. proporti oll al strati lied SillllpJillg i, appropriate. 

Beca use the popula[ion strat a a ppeared in dille rel li proporii ons (sec Tahle 1-]). I" pick lip 

th e nUlll be r or responde nt s und er each strattlllL sim ple rand olll ~a lll plil ' g \ \ d~ lI~cd . 
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Table 1: Description o f population of Trainees and Trainers by Field of Train ing 

-- - -
No. Na me of Field ofTrailling 

~ "0 '/ 
~ ~ ~ ~ ~ 

~, 
~ 

TVET Co ll eges "" ~ ~ ~ -"- co -
/, 

~ ~l "-
~ 

"- " "0 

o 
c - ,. - - , 

" / , ::: if) - /, - J) 

- '/ , ~ 

~ " -::: 

~ ~oloTVET Textile alld Garmen t 106 '0 
,)- 1,1{) X 

co! leges 
--

Survey ing and 91 27 

Draning 

'102 
-

A utomoti ve 31 

Technology 

Electri ca l Electronics 11 2 3l ] 

- --
Hotel jVl;tll<lgC lll Clli 10J 31 

and Tourisill 

Total 51 ,1 155 1-10 
- r- i~ 

Q l 
J 

--- - '--
2 Mesorak TVET Text i Ie alld Gar1llent ,17 I-I 

co ll ege 

Survey ing <me! 11 2 3·1 

o Draft ing 
- --

AU lolliolivc 21 6 

Technolog) 
f---- - I Electri ca l I::kctronic~ 37 10 

I -- -
Hotel Management 3)) 12 

and Tou ri sm 
-

TOlal 155 76 83 2:" 8 

G rand 2 5 769 ~31 00' 
-_.) 67 16 

o I TOlal I I 

o 

45 
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3.4. Data C oll ection In s! rUlll en ts and Procell II res 

1.4.1. ill s /n/lll ell/sior Data Col/celio 11 

To obtain ad equate, valid and reliabl e info rillati on ljLJ(:::stiolln;lirc ami sC llli Sll"lIl'lured 

interv iew were used. In addition. observati on check li slS (lnd dOCLllllClli ;1I1;1I::-.is \\L'n.: 

employed. In rega rd to dOclIIlH.:nt 8llalysis. hO\\e\ cr. d inerenl bpnk..., .. ioLln1<lI.;; <lIHI \\L'I)-P~lgl':-' 

were rdcrrecl so as to ap,:lrl from the other dOC lIlll ent s o r the COlllPC:il'Il C: IL I'>cd I r;lilling 

system ill rhe colleges. 

Depending 0 11 th e types 0 1-' questionnaire items. open-ended and ciost.>c lldcd \\ ere Llsed ill the 

questiollnaires. The student resea rche r L1 sed the C]Llcsti0I11l(lirc In collcCl illrorlll;lli oll 1'1'(\111 

trainers. trainees. and acadeilli c starr. Bes ides thi s. sCllli structured ill1cn ie\\ \\" .... l·llllllu.'cd III 

acquire qualitative data 0 11 va ri oll s component s or the training program to cOlllp lelllent (lild 

obtain releva m data which was not handled b.) th e questionnaire. The inter\ ic\\c'L':-' incilided 

el3T deputy dean. Departm ent heads or the se lected training Ii led a i' rV11 co llege" . 

ind ustri es supervi sor and ORT co re process unit 01" f\ddis Ah;thil Lit: ;Jdlllilli~tr;lti\L' 1' \,1..: I 

agenC) . 

3.4.2. Pi/II! Tes! 

Furtherill ore. to ill crease Ihe \illidit\ urthe re~carch. lbta collt:etillil louis \\L'I"l' piloll.'d al tile 

Selalll Dav id Roshie TV ET Co llege. Acco rdin gl.'. necessar.' cllangL's (lilci IlHld illGlliolb 

were Illade in l ine with the "ind ings ol'the pil ot les!. SOllle 01" til L' upe ll-l 'lHkd l]lIL"st i()lls \\LTC 

convened in to c lose -ended. In short. th e I-inding or tht: pilot test \\as e.\pcclcd to a .... _ .... i-::-.I till.' 

researcher to inco rporate (l 10 1 of iteill s inlhe observ.l1iOIl chec k list. 

A pilot tesl \\(lS Conduc led belOIT the di stributi on or th e l]lIeslionnairc to tile ~(\Illpkd 

population of the study . Thi s is because pil ot test ing is cons idered vc r.' essl'nlial illlli IP 

evaluate whether the questionnaires \\ ere appropriate or not to gCJlL"rclle ildequillL" inllmllillioll 

and to make the neecssar: mod ifi C<llion. Thll s. Ihe drill'! instrLllllClllS " ere triL'd out ill :::'111<'111 

scale study [0 tes l and i lllprove th e in struill ent ill Se la1llDa\ idcr~l)sll ii T VE·I Cnlkgc. It \\il-" 

loca tecl in Addis Aba ba (not incl uded in the s,ullple colleges). 
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The questionnaires \\ere tested 011 :2:0 trainees. 5 trainers (lnd 3 (lC<ldClllic sl<llr The pilul I('S I 

helped the student researcher [0 iclentil) ambiguities. mi slincierstalidin gs alld spt: lling crru r~ . 

To this end. some modificat ions "cre made. Tht: rcliabilil: S[ ;lIiSlic;-. leSI \\il :'-' pl.'i"lormct! 

lISlI1g Cronbachi' s alpa Anal ys is wh ich is C1ppropr iate whcn the quest ions dc;:d on Liken 

sca le. To inlerpret Ihc OUIPUI Ihe rul e o f Georgc anel JVl aller, (2003) '"'' Il)llolled: 

>0.9 (Exce llenl ). >0.8 (Gooel) . > 0.7(App licab le). >0.6(1'00r). <O.5 (unacceplahlc ). 

Therefore. th e Cronbach's Alpha value o r' responsc by Irainces. lrainers ami academic 51,,1'1', 

become 0.919. 0.8 14 anci 0.81-1. respeCli vel). II hich arc al l more Ih,") BO% ancillHl, reliable. 

3. S. Procedllre o r Data Co ll ect ion 

The researcher distr ibulcd Ihe quC"stionnaires to the..: respondell \. .... LIn er tht: SlUt!: ob.iL'et i\ e~ i:-. 

clear and create good eillpath) so ;IS to get the requin.: inl ol"lllali ull. rhe galll..:rillg oj" 1111.: 

responses was also conducted h) Ihe n..:sca rcher. III these proccsse~ of di;-.lril1Lllillll allli 

co llect ion, the obser\ation check list anc! the docllment Hllal:sis \\cre attempted. I hc 

interview. however. \\as conducted \\ ilh the conce rned oflici:1ls and c.\ lx:rt s ancr makillg 

proper arrangement and schedule. The se tasks \\ere also conducted hy th e re~ci:l rc h cr. 

3.6. Methods of Data A llal ys is 

T he data were analyzed and in lerpreted both qualital i ve i v and qU'lntil<lliwl). The dal" 

analysis process involved conlem ana lys is 01' docu menls: responscs 10 DOlh c lose-ended and 

open-cnded questi ons. jnt ervie\\~ ane! observation ::. . The 1"(1\\ d:lIil collt:ctcd I'rulll Ill".' lield \\;I ~ 

orga nized and sys\(":Il1 Clti ca ll y rrallleci with tabl es (lccording to the silllilarilics or issues thai 

were rai sed in the questi ollnaire. The Cjuantitalive data anal) sis 1I11(1 in lerprLl:l1i on \\ el\.' 

ca rri ed ou l" by lIsing sta ti call) measurements l1 (llnely: rreqllenc:. percentage. :tlld \\eighkd 

mean and also the stud.\ consists of ljualitHti ve rcscil rcil. I)(l ~cd \In sl,: llli strll etlll \:d inlcn ic\\ 

made wilh respollcknt s 10 gr,lsp Ihe bel iefs. perception. Llnclerst,lIlciing ;1I1(! ide,1 ol·p<lrtici p:llll ;-. 

th at leads \0 an hOl1es\ repre se ntation of the data. Therc tor the d:II:1 ob wincd throtlgh 
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interview. obse rvation. open ended questions and doclIlllent J"C\i~\\ \\cre ;wah/ell 

quali tat ive ly through descriptive narration lor the purpose ol'trianglilation Finall:, hased Ull 

the daw analysis, interpreta tions were made to certain conclusions. ;\:-. ;1 lin;!! point. 011 thl.." 

basis orthe concl usions \\ere made. and poss ible so lut ions \\ere recommended. 

CIIAPTE R FOUR 

4. P resenta t ion and Analysis of' fh e Dafa 

This chapter of the stud y cons ists 01' IIVO pans. The Ilrsl pml deals II ilh II, e r,"ponticnl,' 

backgrounds. while the second pan deals \\ ilh presentation. anal:'sis and interprL'lalioll urlhe 

data co llected through questionnaires. intervic\\ and observation. 130th primal": and 

seeondal") sources \\ere utili zed to analyze the basic research qllestinn:-. ra i:-'L:d ill chapte r onc. 

As stated in chapter three o f study. questioners \\ere distributed to ~31 It)r IraincL:~ (lnd 67 It)r 

trainers. Frolll total questionnaires which distr ibuted to the trainecs alH.llrll il lL:r~. I X:=;PW.OxuliJ) 

and 58(86.56%) respecti ve ly ha ve been rClurned and analyzed. The d"w oblaincd through 

interview w ith deans. department heads and OBT processor in Addi s /\bnha I vel agt.:llc: 

were analyzed Clua litative ly along with the quantitati ve oll es. Ivloreover. relevant inl()I"Ini-Hiun 

obtailled from docllment Slucl) \\as also incorporated in Ihi s chapllT 1 ~,I~l:d 0 11 Ill~ lblc 

ga th ered Ihrough all instruments the la l lowing resu lts \\cre found. 

4. 1. Bael,g round Informat ion about th e I~cs pond cn t s 

III order to maximize diversi!) that enables the researcher 10 obtain 1:1 III pie lind rcliahk 

inlurlnat ion, three ca tegories or respondcnts \\c re imolved in 1IH.: :o.t lld: \\ Ilich i .... tllc kc\ 

illlp lcillenters of th e competency based trainin g. Tile lirst group \\i.lS IrainL:c~. rile ::-.ccond 

category illcludes teachers/ !r(liners and the th ird \\ere co llege academic st:Jlf(lkplI!.' Dl:<Jll. 

voca ti onal counse lor. Training coordi nator. and Depnrtmenl heads). illdustries :'- lIpcr\ iso r allll 

OJ3T e.'pen o l-T V ET Age ne). 

The distribution or respondents of the trainees in relation to their age. se.\ . .'car leve l and 

dilferent li e ld s o flrainin g is indica ted in Ihe lable beloll. 

-18 
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Table 3: C haracteristics orthe Respondent 's (T rain ees) 

- _ -c 
Na me 01 I ,eve l Agr 
TVET 
co ll eoes Level · 3 Level - ·1 

.- E " ~ ::( 

"- " "-

~I F T ~I F T < 16 16-25 26-~5 ']h J L'\tilL ~llld .17 

( hl l"llll • .'tli 

Enlow 25 2R 63 n 19 11 t)X (, 
j 

SUl'\c.\illg 5 1 

I'VEI :lIld I )rani'lg 

colleges 

Mi.!scrak 25 11 ·17 IS 16 3-1 7(, ; , \ lJlnlllllli \ ..: " 
TVE"I J Cd1l1111og~ 

---
J I (IlL' I " 
\ lan :lgL'1l1Cnl 

,lIld I ollri~1l1 

Isil ---- - -- -
'101;,] NO 611 1111 ·11 :15 75 . 17·1 11 I' kl.:lric,ti 31 

-- f 
j ",l cl.:lnlJlic" 

% 5-1.5 1-15.-1 11111 I 51.()(, I£d, 100 'J! _'i .I),1 

-~ 

I 1l1:d IX';; 

As shown in Tab le 3. Ihe lota lnun,be l" ol·responclenl s lias 185 . Aboul 10-1 (5(,.21%) lIere 

li'o lll En tolo TVET college. 8 1 (43.78%) of thelll we re frolll Mcsora!; TV ET college and I 10 

(59.45%) of Ihel11 were level 3 IIhile 75(40 .5-1%) lIere leve l -I. As can he ,cen 1·1"ll1ll Ihe 

pa ttern o f Ihe distr ibution all the lablc above. from bOlh TVET college, Ihe lllllllbcrs 0 1· bel 

4 trainees we re less th an level 3 Irn inces. Concern ing the gender, 1-rol11 11ll: luwl n:spolldCIlI:-. 

84 (45.40%) oflhem IVere female s whil e. 101 (54.59%) ol" lhe respondenls IIcre Illales. I he 

data we re co llec ted from both mali..: nnc! Icma lc respondents as the: \\ere randum" ,eiecil'd 

in proportion to the population. 

Regarding I"eld 0 1' trai ning. OUI o f Ihe 10lal respondcnls 37 (20%). 51 (27.)(,'"oj . 12( 17.2<)'10 ). 

35( 18. 91%). and 3 1 (16.75%) specia li zed on Texlil c &. Ga,.,nen!. Survc1illg alllll)r,lIiillg. 

Au tomot ive Tcchnolog) . HOlel 1ll(lIl:1gcmeni and TOll ri slll :ultl Electrical ckl·lrnni(~. 

respecti vely. As the above table indica tes. five departments wi th dinercnt training ri cld~ mc 

oftered by both TVET colleges wilh clele rent depar/ll1cn l 

49 

~ 

" - ~-I 0-

20 

I "27.5 () 

17.~() 

I X.I) I 

I (!.7:' 

100 
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Table 4: T r a ill e rs, De pa rllll e lli Ilcads, C o uJl se lo r a lld Progr:l III Coordinators hv So . 

age 

~. Sex Age of ~ ' ca rs 
l{espo lld clIl s Tol;li 

~l F T 20-30 3 I -~ (J >~II 

--
I r -14 1'1 58 34 18 6 5X 

~X , 75.9 2~. 100 58.6 31 30.1 1110 

2 F 
, 

4 12 J J 

~ x ) 66 .7 " , 100 ~ - 7:' 100 .).) . .) -) 

-
Tolal No. 47 15 62 34 19 9 62 

~ " 75 .8 24 . 19 100 54.83 30.61 I -I :'1 1110 
-

As sllown in Table 4. Ollt oi'the total responde nt s. ~7(73 . 6%) lIel'e lIIale and 15 (2 -1.19%) 

were fe male. In term s o f age structu re. alit or the total rcsptlnticllts 3-1 (5SJj~'1)) \\ere ill 

between 20 and 30 )eal's or age. 19(30.61%) lIel'C in beillcen 11 and -10 \C'II', () ra~e '"ld 

9( 14.51 0/0) we re above 40 ) cars of age. TherC'fore. 53 (S5 . ..JWYo) or tC:lcllc r" tra ill i..'I". 

counse lor and program coord inator thai "ere bclo\\ -10 can he C:llLgor i/cd LInder middle age 

group. 

Ta bl e s: ~dllca 1i ona l Q ll alificahon ofTVET Tr:lil1cr~ alld Ac ad e lll ic s taft\/ De pa rtllll'llt 

Ilcads, COll ll se lo r a nd Prog ram coo rdillators 
- ,-

Le vel o r L::cl u l.:a lion 

IVIMM Sc ,,,,d TO[ :II 
Respo nd en t BA Oil Ilolll:1 

:100\ l' 

I 
F ~ Y-". F iY,. F I '1., 

T ra i li ed r eac h crs 2 3.-1 ."'is 
, 

6).~:' 18 100 
-- - - - -

Acadcmic s taffs 4 28.:'7 10 7 1.~ 2 - J 100 

As can be seen ill Tab le .5 . regarding to the qlla lili c,nion or tt.:;lclling stelll ~(3.-I°o) \\I. . .'I"C 

11HlS l ers· ckgrec. 38 (65.2.50/0) lirs! degree and 18(31 0/0) \\ ere diplorliCl. Out ul· tilL lOla! 

acadeill ic stal l's. 4 (28 .57%) had Illasters' degree and 10 (66.7%) had tirsl degree. llell ee. 

based on the data given and schoo l observati on done. diplom;r Ic\cl [rairH:: r~ Ilt.:cd l"lInhlT 

ed ucation to upgr(ldc their level Orcdllca tioll. 
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Table 6: Fie lds of Speei;]lizalioll or TV I~T Traill c rs ;]lId Ac ad elllic slalls' ilcpa rllll cill 

IIcads C Olln selo r and Prog ram C oorciinalors 

~ ----
No. Tra i nersn'eacllers Academic stafTs 

rr ~-.- - - --
Fie lds % Fields F 

I . ~- "~.ji-
-- --

I Textile and Garmellt .> f\lall;lgelllclli or , 
- 1 I.~X 

Vocational Educa tion 
- --

2 Manu facturing II 18.96 Guidance and " I · I. ~X 

Technology Counsell i Ilg 

r-:;- - -
IJ" 

~ - -
J Drarti ng (lnd survey ing "0.68 Elect ronics " 1-1. "8 

Technology 
--

4 A utoill oti ve 8 13 .79 Manufacturing 'I 

technology Techllology 

5 Hotel Management and 14 24.13 AulolllOiive 2 I · I. ~S 

Tourism Tecilllolog) 

--- ---- - -
6 HOlel jviallagernenl 2 

- - -
and Tourism 

-_. - -
Tota l 1,1 I -

100 

As Ihe above Table (6) shOll 13 (22.41%) or l rainers spec iali7ecl in lesliie' :lllli g,IrInenl 

lIlanliiac lli ring, and rhe remaining. II ( 18 .%%). 12 (20.6B%) . 8( 13. 79%). I -I (2-1.13°,). lIere 

spec ialized in rn anllt·actllri ng technology. draning and Su rvey in g. automot ive \(;chnolng: and 

hotel manage ment and touri slll s respect ive ly. On the ot her hanet it C(l n he observed frolll the 

same Tab le tha i acadcmic staff 2( 14 .28%) specia li zed in M anagellleni 01' Vue;lIil)n;" 

ed ucation. and 2 ( 14.28%) specia li zed in Psychology. 2( 14.220;;,) spcciillizecl in eleelrunie, 

4(2 8.57) spec iali zed in manu fac turing anel 2( 14.28%) spec iali zed in Ii olci man;l!;e lllcn l and 

touri slll s. Furtherm ore. an e ffo rt was al so ma de 10 ge l th e ge neral impress ion of the \\ork 

ex peri ellce o f th e cO llce rn ecl pe rsonllel. Hence. Ihe lo llow ing Jeeclbilck "ilS oblained. 

Tab le 7 : Years or Se rvice ill T rai n in g, lVlfIlI agclll c ll I" a nd Ad lll in is lr a ti \' c Pos itioll 

- -
YC;lr~ (If:-'lT\ icc 10[:11 

" I 1 "" 
:,x 111(1 

Rd:1tt:d 
No 01..:10\\ 5 5-10 [ 1- 1 :1 /\ bll\ L: 15 

po~iLion -; ( -F % % I· 'Yo I' " 

IJ - -
I rairll'r 36 6~.1 15 25.') 7 1 ~.I 

reachers 

2 Academic - - 7 50 5 35.5 2 I 

starr 
- - -

:I- 11111 
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Rcga rding to yea rs o f service in training 15 (25.9%) of trainers and 7 (:;0%) ol·tht academic 

staffs had te ll and less th an len yea rs or exper iences ill their col leges rc~pcc ti \cl:. SC\Cll 

(12.1 %) o f th e tra in e rs and 5(35.5%) of th c academic s tafrs had cleven and Ie" than lilktn 

years o f ex peri e nce respec ti ve ly. The res t 36 (62. 1%) o r trainers had belo\\ lilt le"r, 01· 

ex pe ri e nce and 2( 14.28%) academi c stalTs had above Ii lieen ) cars or c.\peritncc in their 

co l leges. To SUIll up the rnaj oril) 01' th e respolldcll lS bulh Ir;lim:r ;tlld aCill!clllic .... I,dr h;ld 

sufficient \Vo rk experience. Beside to Ihese. the senior sian's train...:d alld sha re their 

e:<peri ence fo r those having less exper ience. 

4.2 . T hc U n de r s tandin g, \,yillingncss and Rc,J(liness or key aelors III the 

Imple m entation of Com p e t ency l3asecl Trainin g . 

THu le 8: Trainees Und ersta nding, \V illin gncss :111(1 RC;l(lincss in the IlI1pleIlH.! ntatioli of 

COllipetenc)' 13;15c(l Trainin g frolll Ir:lin ccs' pers pect ives 

Strongl y di sagree I. di sagree 2. IIlldecided- 3. agree ~I strongl: agnx: 5 
---

NO 1 telll 

I Trainees have enough 
ori entation abo Lit the overnll 
TVET strateg ies allei CBT 

1.1-
SxstCI1l --
orientation is given about 
Ill(lr~ e l demand occupation 

1 .2 orientation is given about 
OCCup8l ional standards of 
each fie lds 0 occupat ion 

1.3 orientati on is g iven abou t 
CST de li very system 

I .-1 There are hlc~ of adequa te 
orientati on from the 
concerned body about the 
relevant trainine ouicielint: 

2 Adequate orientation is 
givell for the trainees 011 the 
leg,11 and ethical 
respons ibilit\ 

3 Trnillees .. m.': rt:ad) to 
aCCiuire TVET competenc) 
lleccssar~ to COlllpk lC the 
objective of their training 
pro(lralll 

I-I 
Opportllnil; i~ gi\"::11 10 
traincl;s 10 choose field of 
study on the bases of their 

-- - -
Sc<:li..:: vvith val Li":: 

Rt:SPOllclc llt - ---
I 2 3 -I 

F 13 89 6 )1 

-
% 6.9 -17.3 ' , 

J .• 27. 

~ - - 9) I· I' II ~ -- - M ._-
~-

00 50.) 5.') ~') .' 
F 15 108 19 36 

% 8 57.4 10.1 19. 
--

F 24 97 I-I 41 
- - -;;-- --cc;- r-::- . -

% 12.8 ) 1.6_ ~ - 21.( 
~~ 

F 33 78 I~ -16 
s 

~ -- -
"0 17.6 41.) 6.9 :'-1 5 

--
F 36 57 18 6' .' 

-
On 19.1 30.3 9.6 33 .. 

F :'-1 ~ f-;J6~ '7 1.1 :. 

"0 12.8 51.1 3.7 

I " 
--' . 

I· 50 116 :. 1~ 

I 
- .- .-

"0 26.6 61.7 1.1 6.-1 ---

52 

1:". -1 

J_lllCilil 

:.n 

1·1 ::!.S 1 
7.·1 
10 

5.3 

12 
6.-1 

2.)6 

2.67 

1 ~ 2 .~ 

9.6 

I-I :'.66 
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illl l.:! rest - -- - - - -

:i Trainees ha ve adequate F 
inronnatioll abollt CBT 

% 
assessm ent llle thod 

-
6 I tra ve l far 10 reach to th e F 

industry where I gel training % 

1-,--.£!"ogralll 
7 I ha ve gui dance and F 

counsell or whom 1 consu ll 
industry training % 

8 Most o rill e lime trainees are F 
assigned 0 11 the ri ght work 
position during [reli1ling in % 

industri es --- -- -- -- -

, -
21 - ~ 

.-
'0 .,-

11.2 42 .6 17.0 
------
12 54 14 

6.4 28 .4 7.4 

40 11 9 20 

2 1.3 63.3 10.6 

54 90 II 

28 .7 4 7.9 5 .9 

L 

·n 
11.( 

87 
- -
46 .. , '-1-1.2 

6 .1 ') I:' 
--

' 0 .l . _ 

28 

-
1·1. 

1.6 
1-·­

) 

o '2. 7 

Regarding the appropriateness. adequacy and c lar ity 01" the ori entat ioll . respondents \\ere 

asked to indicate the exten t of pre- trai ning enro l lll1ent ori entati ons. As it is illustrated tabk: S. 

item I. the majority respondcllls 89 (47.3%) 0 1' trainces "ere Ilo t I'ull , or ienled about tbe 

overa ll TVET strategies and competency based deli ve ry system. Tili s SilO'" thai """l\ 
respondents agree w ith the orientati on program is not enough . 

As it is illustrated in th e same tab le. regell'd ing itcm 1. 2.3. and LI. responden ts 95 (5 0.YYo) . 

I 08 (57.~%) . 97 (5 1. 6%). and 78 (~1.5) . respec li ve h inciiealcd Illal Ille c\lenh of Ihe 

orientati on or overa ll TVET strnt cg ics and Outco llle-Based training b) stem. Ill:!rk et demand. 

occupational standards. 0 11 compctency ba sed training deli ve ry. the re qltirL'nh:n t ~ in thc 

relevan t training guidelines \\ cre not given adequatel). Th is sho\\s til at !lli-Itl: n::::.poncknts 

agree \\ itlltile ex istence 0 1' partial orientati on. From these re sults. \\c can clearl: umkrslnl1d 

trainees have lack 0 1' understanding about the COlllpetcncy 11ascd Tr;!ining prog r<!1ll and 

delivery system. According to fullan (200-1). persons who implelnen l Illc curriurl uill. need 10 

understand the characteri stics orthe package and know tile purpose o l't hc innov; lIion clenrl:. 

In the second ilem. the maj or il\ ' o f Ihe Irainees 120 (63.9%) di sagree "i lll Ihc 1:lel Ih"l 

trainees arc read y to acqllire techn ical and vocational competence Ilcccssar: to (ulllpk tc 1h(' 

o ~i ectives of th eir tra ining progra m. Thi s impl ies that th ere is lack 0 1' rC{ldillC S ~ or the 

trainees. Similar l) 166 (88 .3%) of res pOll dents were not given th e opportunit: so a::. to choose 

a field or sludv on Ille basis or th eir in lCreSI. This implies Iha! IllOSI or Ihe Iminee> lo>e Iheir 

interest and readiness in lea rnin g. Regard ing to item 5. ma.iori t: or trai nee, 101()~.xuoJ 

disagree \\ ith the availability or adequate inlo rllHlti oll about the CU!l! PCleIl C: 13 ;lscd Training 

assessment methods being given to th em. Regarding to item 5. m o~t or the rc5-pO!H.le llb l OS 

(57 .5%) agree on the place where the) live is f'elr (l\\H) Ir'om th e indust ri es \\Ilerc the tr;linill g 
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is be ing given. T his has cost implica t ion \\ here the trainees 1llC1: n01 he interested for the 

Irai ning. II can al so be seen From lile Table 8. Ihe rn ajori l) or lile I'esponcienls 1:19 (8-1.6°/0) 

disagree on th e f~lCt that there are guidall ce and cuullse ll or \\ hUIll Ihe) cun:-,ull rur illdu:-.lriL' ..... 

traini ng and schoo l based lea rnill g. Th is im pl ies that w ithout til C Cllllsulimi o ll <l nd guidallce. 

th e trainee may no\ be prepared fo r the new envirollment in a nc\\ illdustr: \\ hieb 111(1) result 

loss o f self"-confidence and 111 0 tivali o ll for the tr(l ining. Similarl: a~ C(ln be seen from I~l\blc X 

or ilem 8, th e majorily or Ihe respolldelll 1,1-1 (76.6%) dis"grec on lile :I"i gnnll'nl Dr lile 

trainees 0 11 th e righ t work position du ring industries trai ning. 

In general. in the case or curricular innovat ions il is obvious th.lI student< rCle\il11t 

competencies and att itudes are an important I ~l c t o r in implementa ti on. Ir th e inllovlI ti ve 

proposal is unc lear. againsl their pcrcci\cd needs. 0\(:1' or llllder.c!emalldillg ele. il Illa\ IlhL' 

siudents' acti ve pal"ti c ipali on (Do) le and Poncicr. 19 77- 1 97 ~ ) . li enee. iClillie Irai nee, In he 

moti vated. creative and competelH enough. it is (Ill essenCe to assign Ihelll Oil liL' ld 01' Slud) of 

their intere st and also on the ri ght work pos it ion during their training in indll :-I ri e:-.. 

Table 9: Trai nees Und e rs tandin g, ,,,/illin g ncss alld I~cadill cs s in til l' IlIlpll.:lIl Cflt ;' ltiOIl of 

CO lllpete nc~1 Based Traillin g prog ram fr OIlJ T ra in crs ' <l lld :\ratlc lili r s tatTs ' 

o ffi cers perspcc li vcs 

Strongly d isagree = I. di sagree = 2. undec ic1 cd= 3. agree = 4 strongl : (Igree ) 

No It em R espon (.knl~ Se .. dt.: \\ jth V;t\lIt.: - I Sldli :-li c-. 
~ -

I I , " I 3 ' I \ I ,,: ~II 

I ~ cT~J'-a"'in-e-e-s~h~~\e 'Ir'lino..::r:- ~' I H! , I 1 .1 1 19 2 T 

enough orientation 0/" - S () 9 ~9 . ") 2 H I 1 I ! 
nbout the U\ enlll I-'-A-e-a"'''-e'-l1c;e-'-- -I---~ - - 7 -~ I ~:""--'~--- ; I ~, 

TVET S trnlcgy and St~lr __ !, __ _ ---' 
Cl3 r S)s tclll lit) , 500 7 1 1) 7 7 1 

~.1 Enough oril:n l ~lI~ i;:- TrainLT~ - 1 T" N :; II ! 2 I 

gi\cn<t buulllwrkcl 1-.---c---c--_+1c-",:.,,_ 5.2 _67 .2 l~~ .-t~J.~ ~ . I _ . 
deilland lleeulxllioll I\ t;ildcmic F 10 1 ') 1 

,; .0 0 

~ -J 
" " 7 1.-1 7.1 I -I. :l 7 1-1' 
I· 15 3 IS , 2.7X -

Starr 

1.2 Eno ugh o ri entation is l-raincrs 
O{ ) 60.3 5.2 3 1.0 ~A I gi\ ell abollt 

occupmional Acadell1 ic 

SlnlY 

F 9 I 3 I I " .71 

st<llldard or 0..::,1(.::11 licld 

of llccupmion 

i~ Enough uricnt~lti~j ;:­
g i' en abou t en I' 
deli, cr) S ~ Slo..::lll 1\ cade III ic 

Sial'!" 
-;-;-----;---;-- -- --_. - -
1 here arc lack or Trajner~ 

mkquatc Oril:lllali()Il 

I'ruill the tOl1ccrIlL'd 

bod~ about the 

requirelllenl urlile 

Atadclllic 

Slalr 

Un 

I· 
~ -

U u 

I' -
"" -
I· 

,"--~ 

" 
I 

, 

I (,-I. :; 
-LI - -
7-1. I 
') 

-
(,-1.3 

- -
I 
1.7 

" 
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2 Trainees arc n;;ld~ to I"r:lim:r:-. 
acquin; TVE I 
cOl11pCL l:nC~ A c<l dl'1llic 
necessar) to Starr 
complete till.' 
(l l ~il.:cti\l: 01" 1 111.: i I" 
II':1ining progr:Hll -- --

3 OpportlilliL) is gl\ ell ' I 'railll!r s 

l Lrai ncl.!s to chuose 

lield o r SlUdy 0 11 the "endemic 
bases or their intc rl,;st Staff 

4 Trrtinccs 11<1\ c Tnlilll.:rs 
adequate ill forll1 ,l1 iOI1 

--
aboll t CI3T Academic 
asseSSlllent 111Cll1od Sta ll 

5 Most urlhe lime Traim:rs 
trainces nrc assi gned 
on Illc right work I\c<lciL:mic 
posi tion du ri ng S\:,IT 
inLiustr) training 

-- -- 1.1-';-- 7.1'7 ~(, "0 .. , 
F ·I() (, ·1 -
'X 79.:' 10 .1_ 6,9 
~ -- -

F 10 I 2 

" , 71.·1 7.1 1·1. :' 
-- - - r-25 F ~ I 

% 53 ..1 · -n.l 
F 13 · · 

-- 1-- 92.9- --~ 
% 
r 5 1 2 5 
'Yo X7.CJ 3.-1 :-;.6 --
F 13 · 

-
%) lJ2.9 · · 

r ·1·1 ,I I II --- - ~ 'Yo 7(1.9 17.2 
F 10 - ·1 

-
" [ 71..1 T 2X .1> " · 

I 
2 

1 1 .• 1 

I 

I 
7 

2 
3 
I 

7 

K-I 
I~I 

I ,-
I · 
I · 

I 
I 

7. 
· 

-

, 

2.3 I 2. -15 

1 '1.57 

2.')7 2.5\) 

2.2 1 

2.'2 I 2. 17 

2. 1-1 

l 
2.-11 2.3 5 

I 2.57 

As can be see n from Table 9. th e item which is required 10 rate regarding trainccs oriclltation 

abollt the overall TV ET strategi es and Competency 13asecl T rainin g Systl:l l1. respond L' rlt s \\ cre 

asked to indicate the e.\!cnt of pre-train ing enro llment orientati ons. !\ccord ingl). a ~ intiiC:lteci 

Table 9. il el11 I. tlte maj ority 0 1' responcients 33 (5 6.9%) or trainers ancl 7 (50.()'V,,) acaclemic 

staff agree on train ees having enough orientation (Ibollt tile overall TV [T :-> lra!l:giL'S and 

Competency Based Training system. T he result indicates that \\ e call clea rl: II nde rstand 

train ees have lack or understanding about the Competency Based Tr'lining progralll and 

delivery system. 

In connecti on to that. descripti ve stati sti c made on data Tab le 9. in item I. re\ t:<l b Ihat the 

ave rage mean were 2.91 which is less than th e c.xpecIL'd mean (3 .00). Thi s indi cates thaI 

enough orientation s \\ ere not g iven for th e traill ~cs 0 11 th e overall I V ET :..trall."gi cs <llld 

Competenc), Based Training. 

As it is ill ustrated in thc samc tab le regard ing item 1.1. 1.2, 1.3 alld I .-I. the o f Ill<l.jorit: o r 

trainers. 42 (72. 4%). 35(60.3%). 43 (74.1 %), 42(72 .4 %). re spcclivel y. di sagreed Oil llie 

adequacy o r the give n o ri enla ti oll on market demand. occ upat ional standards. ( 'o lllpclenc: 

Based T raining delivery and the requi rements 111 the releva llt traini ng guide lines. 

respeclively . Similarl ). 9(64.3%). 9 (64. 3%). 10 (7 1.1 %) . anci II (7~ .6 . %) 0 1' Academic slllih. 

respec tively. di sagreed 0 11 th e same item s. Al so the descripti ve stat isti cs (average mean) ~.)2. 
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2.74. and 2.27. which are less than th e e.\pected mean. made on the se itenlS I. I. 1.2 Hnd 1.3. 

respecti ve ly, and [he average mean (3.63) 0 1' item t.4 which is abo\c [he c.\pcc\cd 1111.':(111 . ,1I~n 

revea ls th e inadequacy o f the ove rall o rientation give n. 

The data on Table 9 in item 2. 3, ' I. and 5 reve ls that 2.34 Hnd 2.5 7. 2.9 7 "n<l 2.2 1. 2.21 and 

2.14. 2.4 1 and 2.57. of' trainers and academic swlT n:speclivel y . Thi s itlllllie :-; 1h(\[ the 1111..:;111 

arc less than th e expected Illean (3). 

Regarding item 2 of table 9) the results indicate that th e ma,joril ), ol ' the respondent di:,ngn.:cd 

with trainees ' read iness to acquire technical and vocat ioll(tl competence 1H .. :CCS~(lr: 10 

com plete the objecti ves a I' their training program. 130111 re spondCIlIS' rC~lIll "htH\Cc! Ihal 

trainees ha ve lack or \\ork read iness. 

Simila rly, concern ing itern 3 o f table 9. the rna,j oril) or the n.:spondenlS 31 (:\ :;. ~I'}'o) lrainer 

and 13 (92.9%) academic staffs di sagreed 0 11 train ees being gi ven an oppurtUIlII: ~u a~ tu 

choose a fi eld 01' stud) Oil the basi s or their illtercst. Si lllil"rI). the de,eriptilc ,t:lIi,t i,' , 

indicates that the average mean vCllu e (2.45) is le ss than the expected meall (3 .00 ) which 

impli es that Illost or th e trainees lose their interest and readin ess ill learning. Rcgardin g itcm 

4. majority or trainers and academic stalT disagree on adequate ill]()r1n;ltioll being gi \en rnr 

trainees about th e competency hased trainin g assessmcnt 1l1cthod ~ . 

Silllilarly as can be seen ]-I'om Table 9 or itelll 5. Illajorit y o f the; respondent cli:-.agn.:c on tilL' 

ass ignment oCthe trainces on the ri ght work position du rin g indll stri es trilining. 

III general. concerning competency ba sed curri cu lar illlpl clllClltH lioll. /\\\;IlT1H':S~ alld hasic 

knowledge about the rraining program . l<now1edge and lllHlerstandill g or Ihel)ric~ iUIL! 

practice s required in ncw curri cululll, skill s development 1'01' disc rete behm iUlIr:-.. pal1crn ~ and 

strategies. changing beliefs aboll t lea rnin g. and ncaclc llli c COllt l' 1l1 arc illl[1Unilllt clclllcnh in 

the implemell tmi oll o f cOlllpetc llC) based cllrricu lum. 
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T abl e 10: Tnlincrs and Acad e lllic StatTs orti cc rs Und erS la ndin g, Rt'adin css .I ntl 

' ''' illin g ncss' ill th e I.lllpl Clll c n tati o Jl o f Co lllp ete ll cy Based T r ai ni ng p rog n lll i 

S trong ly cli sag rcl: 1. d isag ree ~. und ec ided 3. agr~e -I strong!: i1gn:~ ~ 

SI:1li \ li (\ No ItCill Respondents ~Cl~ \\itll Value 
~ 

I 2 .> -I 5 :Vlean J\ \ cr;I~L 
mean 

0 17 :!. 15 
~~- ~ r ~~-. - --

I [rnincrs h,l\e I miners 5 _ -1·1 .> (, 
._- ~-

enough ori elltation % X.6 75.0 5.2 I () . .1 
about tile en I" J\crllklllic l' I, I 0 I -I 

program Stall - - -~- -- -
\}" tn.l) 7.1 

:! .-15 1.5X 2 TVET co l leges TnliEler~ F - ~ 2 12 
- .~~ 

provide trai nin g lor % 75.9 3.4 20.7 

Inlillcrs ,-:l nd J\clideillic F - ') - 5 2.71 
Academ ic sta lT about S[,i1'i' I X 

~ 

C I3T " - ().I. J ".\5.7 
---

"2.9 7 ~. :'C 2. I -I raining i\ gi\ en I r;li lIer\ I· .10 2X 

" 
-

about thL: ij\crall " 51 .7 -If: ; 
--

TVET strateg) and {\eadclllic F 9 5 2.7 1 
C13T progr;lnl slarr 

0/. 
-- ~-

-=7 
" - ().I.:1 -,). 

~~-

~ .90 ~ .X(J 

~. 7 1 

2.2 Tnlining b gi\ Cil ' [·railler\ l' ' 0 26 -;. .' -
about nWrkl:1 

~Ieillic " 55.2 -I ·U; 
del1land occupatioll 

_. 
I· 'i 5 - ~-- ~- -

"2 .05 1.0() 
Swlf 

f--:)c; "" 6· 1. .~ .15.7 
~- ~ -

_ .. ) ' j raining i\ gi\ cn -I raillcrs I· X ·15 - -I 

1.7 
~ .I -I 

about occllpa li lHlal n{, 13.8 77'(, - ~ 
~t~llldard and unit or ACi ltiemie F - IJ I 

l:OlllpetcIlC) o l" cach Slal'i' 

2.5 -; "2 .-1-1 
liled or occllpa~ 'Yo - 92.2 - 7 .1 

~.-I - - ---
l"raini ng. is gi\ en Traillers I .' - -II ., II 

- ~- ---
abolll en I l kli\cr) "" - 711. 7 5.2 1-1. I 

-
05 ) .slelll A cademi c F II I 2 2 . .l (1 

~ .. 'i'\ ~ . n 

1.7 

5larr 
"" n.!> 7.1 1-1.:1 

~- -- - ~incr~ 
- -

2.5 Tr:lin ing is gh ell F -=-- ¥) .> X 

~ 
~~-

ilboll t Leaching " - 7') .:1 5.2 I J.X 

metllouolog~ in Ihe AC<ldcmic F - (, I 7 J .07 

2.5 J 2.5X 

rele\ ant training sl"n' ~ 

guide lim: 
Un ·11.9 7.1 50.() 

- f-:::- ---
J Academic stal"ls Traillers I· - - e2' .> 1·1 

11m c knowlcdge :l1ld <% 711 .7 5.2 rut - -
read iness 10 pLi t in 10 Ae;ldcmie I.' - ~ I -I 2JI-1 

~lClion CI3"1 slarr 
" 0 - Cl·I .J 7 . 1 1~U \ _. ----

~.M' 2.-10 -I reaching staffs ha\ c Trainers I· ~ :\1 -1_ 19 
~- -- ~1); proper ill l"orillat iun " 6.9 .I .-I 6.9 

in order to fulfil their {\ Cildc1l1ic I.' I II I I "2 . 1·1 
-

role and Ihc) .\re Storr " " 7 .1 7X.(1 7.1 7 . 1 

1.90 1.09 
\\ illitl£ 10 i.Ipp l ~ 

F ~ 
5 . j caching stalTs hold Trainers III :15 -I , 

-~ - -

appropriate industr) "0 27.6 60J ().9 .5 .2 
and tl\ lCher Ae; ldcmie F I III I 2 2.19 

l]lIal iliclI iOtl Slid"!" --;;--- -
" 7.1 ~ 7.1 2X.(1 
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Regardin g item! or Table 10. the res ult s indicate that the Ina,jaril) or the responde nt s ~19 

(84.5 % ) or lraine rs and 13 (92 .9%) o r academi c slalTdi sagree \I ilil lrainc r a",1 acadc mie s llIlY 

ha vin g enough info rmation about the Competency 13ased Training prog ram. rll is implies that 

th ere are unclear abou t goals and complexity o f the program. One 01' cru cial 1 ~I C l l) r 111al arlecb 

th e implementati on of competency ba sed curriculuill s is Ihe innovat ion's Cl'll"il : . Trilin l: r~ ami 

academic staffs we re not c lea r abo ut what Ih ey were e.'..:peclect In do cl iffCrclll l) \\ hal l' h~l!1 g c 

mean l forlhem in prac li ce (Uilgerl and Sleph an. 1983) . 

S imil a rly 0 11 sa me tabl e il em 2 .1, 2.2, 2.3, 2 .4 and 2 .5, Ih e maj or- il ) ol'l ra ine rs -1-1(7:' .9%) . '>0 

(5 1.6%) . 52(91.4% ). ' II (70 .7%). and ·16 (79 . .>0;.,) . res pee lil eh. disagreed 011 Ihe adcqll;lIc 

training being g iven on overall TV ET strat eg ies and Compete llc: l3 :hed T ra ining. market 

dell1and. occupational slandards. on competency basee! training deli ve r) anclthe req uire ll1 e nt ~ 

in the re levant training guide lines. The response o r the majorit ), oj ' (lcadclll ic s l ~ tTC) ( 6-L 3°t( , ). 

9(64.3%). 11(78.6%) 11(78.6% ). and 6(42 .9% ). rcs pec ti vc l) . Oil Ih e S; lIn c ilems ,, 1;'0 Slll)\lS 

adequate training were nOI being gi ven. From th ese results we ean e lear! ~ undcrsUIlld tra ill e r~ 

and academic stalT have Kn ow ledge gap ill the i1llplementation o r Compdcnce Based 

T rai ni ng program and most o f them have lack ofllnderstandin g abolilihe Competenc) 13nsed 

Training program and deli very system. 

Accord ing to Fullan (2005) and /-I nrgreaves and Fink (2005) . capac!l : hui ld ing is nne o rlhe 

ke) conditi ons lo r success ful implementation o j'curricululll rerorm s. \\h ieh in vo lves po licies. 

strateg ies. resources and orher acti ons that arc aiming at increas ing the co llective po\\ er ur 

people, Howeve r. it is oHen the mi ss ing l ink even when th ere is a conSl'IlSUS or the need I{)I' 

chan ge. 

However, the interview made wit-h th e deans of bot h sampled co lleges. sharing th e same idea. 

on the above issue and said lhal "Illost o r the tr(liners (Ire well tr(lined ill wo rk shop (lnd 

parti cipated 0 11 var ious seminars aboul I'he Compctency Bascd Tr<lining. In ;lddition, Ih c~ 

\\ ere tra ined wi th in -service training program but mos t o r Ihe In-liners· ill\cre ~ t <lIld 

w illingness is not good enough [-o r the required achievement'", 

Silllil Rrly . il e m 3 o r sam e \ab le above . Ih e Ill a jo ril ) o rlrnin e rs 4 1 (70.7%) and acadc mi c s lalh 

9 (64.3%) di sagreed onlhe academic stalTs hnv illg kllo\\ ledge ~ lI1 d readi ness to PUI inlo ilu ion 

Competency Based Training program. T his result indicat es th ai tllere i ~ tile 1..110\\ k dge gap 

and lack or readiness observed in 111 0st ol" lrainers and acade mic swfr. Regard ing I h i ~ po in!. 
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the cleall s sa id that" 11 0t a ll teachers are go ing to become acti vel) ill\ohed in rCllH"lll or 

chan ge . There are Few teachers who were not moti vated enough" , 

Regardi ng, item 8. table 10. th e majorit ) 01' res pondcnt s. 35(60.3%) oi' tr"iners 'lild 

12(80.3%) of academic siaffd isagreccl on leach ing staffha ving proper ill 1(11"111(11 iUI1 in order 10 

fullil th e ir roles and th e ir willingncss to appl y. T hi s resu lt sholl , th at th ere 'liT 

cOllllllunicati on gap from the requi red body and trainers. Similarl) . as C~ 1I1 be seen from 111::111 

9. thc majority o r the responden ts. 5 1 (87.9'%) Iraincrs and II (7X.~'y',) ae<ldelilic stu IT, 

di sagreed on leachin g stan: holding ap prop ri ate industry a lld leache r Llual ilical ioll. Thi~ 

implies th at most o f trainers and academic s tall need 10 experience s killi rain in g \\ork shop. 

Tab le 11: Indus tri es U lld C I's t :l lldin ~, H.c;Hlin css and \Vi llin g n es~! in nil' IllIpl l' lll e lltatioll ur 

Co mpetency Based Trainin g progra m 

Strongl) disagree = I. di sagr~~ = 1. lIlidecided= 3. agree - ~I stl"Ollg l; <1grt.'e :' 

No I [em r( cspollcicllt Sca le wi th v<, llIe ---r51:i1i 
I 2 3 "I 5 Illca 

I Industri es are Trai Ilees F 49 94 10 29 6 c.09 
well info rmed % 26.1 50 5.3 I ~ ." I :; .::! 
about the CST trainers F 3 51 " 'I - , C.O') 

-
de li very system % 5.2 87.9 - 6.9 - ,-

Academic F I II I I - j c 1·1 
staff rcyo ~- ~ 

7. 1 78.6 .2:..1...._ 7.1 -
~- -

:2 Industries are Trai nees F 3LI 122 18 to .t 3.0:; 
wi llingness to % I X.I 6'1.9 9.6 5.3 ., 11 

2 .:'9 

accepts I ra i nce~ Trainers F 5 37 - 16 2."t7 
for the practice of r-n 6 - r-- -, 

"" 8.6 63.8 
CST program 

~- 1--~~- , -
Acadelll ic F I 10 ., - ::! . ~ () 

f-.;-
sta fr % 7.4 7 1. ·1 7. 1 1·13 -

~ - -
.> Training is given Trainees F 18 56 28 75 II 2.5 :; 

~ '29.8 ~ 

for industri es 9.6 14.9 39.9 ~.9 

2.20 

supervi sor abou t Trai ners I' 16 39 c I - ~79 
-

the overa ll 'r VET % 27 .6 67.2 3A 1. 7 -
strategi es and 

~~ 

Acaclemic I' " 12 - ., - 2. ::! <) 
CST delivery staff 

-- - -
rtI.3 I % - 85.7 - -

system 
-f---

4 Industri es and T rai nees I' 2S 9 1 18 43 8 2.1 :; 2.08 
companies have 

f-:c_ . ~ - % 14 .9 <18."1 9.6 22.9 ~1.3 

I 2.0 ' - I' - -
knowledge orille 1 1';11 Jlers I' 35 <I 6 -' -

i Illplelllel1lal ion 0- - ~9 - '10.3 -0 22.-1 60.3 
-;--; all the C OT Academic I' I 12 _ I - 2.07 

during ...,--- - - , 
staff , 7.<1 "18..t - 7..t -

wo rk places 
learn ing 

- ~ 
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Regarding item 1 or table 11. the majori!) or n;;spOlldLlllS. 1 ~3(76(~u) lr;lillCL~. :)~I{ (n.I(}I)) 

trainers and 12(85.70/0) acade mic starr di sagreed conce rnin g industrie s heing \\ell inlorlncci 

about the Com petency Based Tra in ing program deli ve ry system. Thi s implies [hal I11U51 

industri es have lack of understandin g or the program and the re arc kn o\\ ledge g<lpS ill Ihe 

implementation o f Competence Based T rainin g system. The avera ge Illc<lll va luc (2. 10) ;tl,o 

indica tes thai it is less Ihan the expectedl11ean value (3.00). 

Simi larl). regard in g ite lll2 of same table, the majori ty of th e trainees. trainers and academic 

staff di sagreed that most ind ustries are wi lling 10 accept trainees to realize Compe tenc., 

Ba sed Training program. Thi s impl ies t'hat as long <I S industries are not \\ illing to accept 

train ees Cor wo rk place lea rn ing. it is dillicult to implement the progrurll . I3 c~idL to tl1i~ onL 0 1" 

th e challenges that hinders Compel·enc)' Based T rain ing program is. imitlSl ric::.- lInderstandin g 

and willingness. Accordi ng [ 0 Smith and Keating (1997). in implemCnInlion of C OT. Ihere 

are conceptual confusions that su rrou nd CBT among teachers and i lH.lu stric ~ pcr,,;oll ncl. 

As shown in tabl e II. til e Illa.jor it )' 0 1·' the respondents concern ing ilem3. disagreed O il 

knowledge or the implementati on o f CBT that Industries and com panies have during \\urk 

places lea rnin ghraining, Thi s re sult indica tes fhat 111 0S1 industries personncl arc n01 1 ~ lll1ili i!r 

\\ ith the implementati on a i' Competcncy Ba secl Curri culuill . Rega rdin g 111i ~ ])Oilil. it i:-. 

important th at industri es should understand ti le Competency 13ased Curr iculuill de li ve r~ 

sys tem Clnc! a\Va re of the requirement 01' the Competency Based Training progralll and 

facilities where students wil l ha ve th e opportunit ) 10 ha ve hal lds on exposu re to i ndlls tr~ 

standard s. in order to clTectivel~ implement the program . 

Regardin g to thi s issue an intervie\\ \\as lnade \\ith Deans ortlle sampled col lege.':> ~a id Ihal 

"The knowledge o r the implementat ion of C BT tllat Industr ies and cOlllpanic:-- h;nc during 

work places learn ingit rainin g very 10\\. Thi s is clu e to the 1 ~I Cl that tll e~ are lIot read) to 

implem(! nt the program (l nd lack 01' proper tn·lining given lo r til e indll s tri c~ ill ;Illdition 10 Ihis 

poor co llaborati ve and emoti onal eITort of the industri es for coope n:Hi vc tra ining". 
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4.3. T he Training Infra s trllcture and F'lc ilili cs 

Tnb lc 12: Trainin g 'I:ll c rial s, I.earning Ih'sIIII ITC :1 11<1 IlIl'ras lrll eturl' :111<1 F:Il: ilil i l'~ 

Strongly disagree ::;;:; 1. di sagree = 2. undecided= 3. agree -4 ~lrol1gl~ agree :' 
----

No Item Respondents Sca le with va lue 

I 2 3 

- -

I Supply of leaching Traill~cs r' 33 105_ 2 1 
-

and lc(lrning % 17.6 5-'.9 11 .2 -- - -
mate rials are on T ra iners F II 41 5 
time anclthe % 19 70.7 8.6 

- -
material are lip to Academ ic r - 13 
clate (mel relevan t siaff % - 92.9 ----

2 Industries arrange Trainees I' 30 129 9 
and pro vi de the 00 16.0 68.9 ,j.8 
facilities ~lIld Trainers F 13 '0 J. -
super visions to % ~2.4 55.2 -
instrucl1rainces in Academic F - 13 -

- -
th e t["(l ining plan. slolT % - 92.9 -

-
3 There are adequate Trai nees F 27 98 19 

material s and 0 0 l-l.-I 52. 1 j lOI 
eq uipillent ava ilable Trainers F 2 32 " -
in the ill s tillltioll. %J 3.i l - - 7 6.9 

- -- --- ))._-

Academic F I 8 
slalT % 7. 1 57. 1 -

4 There a re sufficie nt Trainees F II -19 17 
- --

learning rooms and '0 .5 .9 e6 .1 6.4 - ~ --
work shop 1'0111 in Tr,lincrs F 2 8 3 --
Ille TV loT co llege. " , 3.LI 13.8. 5.2 

Academ ic F 6 -

slatT 
% 42~ - - --

5 The access ibility of Trainees I' 29 90 18 - -_. 
computers. library "0 15A . 17~_ ~ -
and books ill the T rainers F 7 37 0 

college is ve ry hi gh. " 12. I 63.8 3.-1 
Acadelllic F - 6 -

s tatT c-
% ·12.9 -

- -
6 There are necessa ry Trainees r 18 125 9 - --

materials a nd 0/, 10 66.5 4.7& 
mac hin e ri cs for Trainers r 15 33 3 
training process and 

- .f-"- -
% 25 .9 56.9 5.2 

practi ce wh ich is Acadelll ic F - 6~ -
well matched with s tarr 

--- -
% '12.9 

the course. -- -- ----
7 Most of mate ri als Trai nees I' II ,19 12 

-
and 11l:lchincries arc "0 5.9 26. 1 6.-l 
Ollt of li se and Trai ilers I' e 8 -' 
daillaged. '0 3.-1 13.8 5.2 

. --

ACCldemic F 2 6 

I slalT 
-

°0 1-1.3 -12.9 -
----
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7.1 
I -
1.7 
I 
7.1 

-
1'1 
7.·1 

-

I ~ 3 -
22.~1 

. 

I 

...7J _ 
33 
17.6 
20 
34 .:' 
5 
35.7 
105 
55.9 
-I:' -
77.-' 
7 

-'0 
39 
~07 _ 

12 
20.7 
7 
~ 

50 
cO 
10.6 
7 
12.1 
7 --
-'0 

105 
)),9 

-15 
78.(, -
6 
.12.9 

-

-' 

-
1-' 
gO 

--=---

-
I> 
' 0 ,1 . _ 

-

-

-

II 
:' ,I) 

-
-
-
-
II 
:' .9 

-
I 

7.1 
Ie 
(1. I 
-
-
I 

7.1 
16 
X.5 

- -
I 
-

7.1 

II 
:\.9 

-
-
-

s t;ltist ics 
lllean j\\cr 

1.9:1 

III c:t 11 

2.27 

2. I-I 

2 6Sf-2 6X 

2.7'2 

2.6-1 

1.;··'7 
I ,2 

[ 277 

I 2.~2 
I -, 

3.21 

2.03 

2. 71 
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-- -
8 There are Traillees F '1 J_ 

appropri ate gu ide % 17.0 
l illc occupationa l Trainers F 22 - - --standard and unit of "" 37.9 -- - - -
co mpetency for AC(lcklllic F -
C8T training. slarr 

- --or. 
') The work i ng Traillt:es F 1:-

) 

env irOnrTICI11 in the % S 
college is conduci ve Trainers F 8 
for teaching % 13.8 
learning process. Academic F --- - -

stafr % -
10 There are suffi cient Trainees F 39 --

material s in the % 20 .7 
CST training 

----
I' 

--
Trainers I 

alTering o. 1.7 
orgrill izalions. -- --

A C(I(i!.;1lIic F -
slalT "0 -

--
89 19 
1.17. 3 10.1 -
18 6 

i--:' a 0 31 .0 
3 

-- -
lA -

51 1·1 
27.1 7.-1 
12 " 20 .7 6.8 
3 --- -
21. '1 
79 12 
~ 

'12 6. 4 -- -
35 I 
60.3 1. 7 
9 -

64.3 -

I ~IQ , 
21.2 
12 
20 .6 
II 

7S'(, 
~-

4-1. 7 
20 -f-

~Ll 

12.8 
1·1 
2-1.1 
I 

28.6 
17 
HI 

~5_ 
7 
50.0 
41 
21 .8 e 

- -
2 1 
36.2 
5 
,- 7-
J). -- --

1
2 .. 18 

-, 
'2.13 

~.57 

'2.1'2 

3 .~ 7 3.-17 

3 . 3~1 

3.7\) 

~.~() '2 .:\-1 

'2.1'2 

2.71 

To produce cO lllpeten t grad uates o f' TVET. c lass rOOI11. workshops. !l1aclJincric~ and learn ing 

Illaterials are some o rthe necessary input s to run program. \~/ ith o ll l the se inpllt s. the e.\pectcd 

ach ievemelll w i II nOI be success ful. 

Concerning suffi c ien t supply or teaching and lea rnin g material s (sec item I or tclble I ~) 011 

lime aile! th e material s bei ng li p to date, relev(lllt and s ufl~ c i cnt. T he Ill<l.io ril ~ or rl'spoJl(lcnl~. 

138 (73.5%) trainccs. 52 (89.7%) Irainers and 13 (92.0%) academic slnlf lIere ratcd dis " !o' ree 

that there \\e re no suffic ient suppl) or tcach ing learning materials on tillle. I·hi .... illlplic~ th llt 

th ere are shortages or materi als that affect the teaching learning process. 

In li gh t of thi s fact. through reSOllrce SlIjJjJOJ"/ (lJl(1 frO;I/;IIy. (Ll"il gcrl and Stephan. 108~. 

p.510). e.\tcrIllll agencll:!s can promote curriculum impleillentation. through re...,o lll"Cc 

support. sta ndardization. and closer monitoring. state department:-. or educa tiun llel\C 

sometimes d irec tly influenced implelllentMion or spec i lic ob.jec ti ves. especiall.' II hell lucal 

conditions \Ve re favourable. However. lack or rol e cl,nity. (linbigllil.' aboLJ t c .\pectation~. 

absence of regular interperso1181 c011lm unication. ambivalence bCl\\ 'ecn llut il n ril) and sllpport 

roles of ex ternal agenc ies. and so lutions that ci a not \\ork ha ve combinl!d 10 rrll ~ tratL: 

implemel1 tali ol1" (Fullal1. 1994 ). 

The effect iveness o r implementation req uires permanent actioll. IllLllllil1 coopera ti on oj" 

siakehoiders. E.\alllpies 01' Illutual support in schools 0 '- bc tll een sehe)ols (lr rC !o' ions should 

cove r Ihe nd\\ orking. constant communica tioll. joint actions. cOllkrcllce...,. ell'. In ordl.: r III 
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obta in success ful implemen tation. the atmosphere or Slipport is l1ecl;s Sar~. lis ellanl CIL:rislic~ 

are: Illu tual con ndence and open com ll1unication bc.:lwcen aClors in school .... i.lIld Olll ur 

schoo ls, resolving problems, engagement o rmosl members orlhc.: school starr. The principals 

have a key role in such processes. They shou ld be: we l l acquain led \\ ilh projecleci changes 

and holi stic implementation process. \\ illing to be in vo lved in the proccs~ of changes lind 

prepared 1'01' it. and capable to put into practice variOus management (lnd dL:cisioll-lllaking 

strategies in order to respond to teachers' needs. 

Regard ing 10 thi s issue an interview was made w it h a seni or c.\pc r! or Rcgiun<d TVLT 

experts where th e response are as roll ows .. th e sllppl y 01" leaching alld lL:arning material s 

short age is a se r ies problem the co llege face s. This is due to th e laCI Ihal lf1e~ ;In,~ c.\pen:-.i\l: 

malerial s that fhey need adequate financial su pport and the purchasi ng s~stel11 is nOI nn time. 

Deans or the sampled co lleges al so said thai·· in add ili on 10 lack 01· adequale runci Ihere is 

poor co ll aborati ve and emolional efro rt 01· all Ihe Slake holders Icn Ihe malerials In be 

supplied on time·· . 

Regarding ilem 2 of Table 12. Ihe ",ajoril\ or Ihe respondenl S. 1:'9 (8-1.9%) lrainces. :'2 

(89.70/0) trainers and 13 (92 .90/0) academic stall di sagreed on indust ri es' ;l1Tll!lgelllcnl alld 

prov ision of the required t~lci lit:i cs. inst ruct ing the range of \\ork IInel 5-1 1jx:r vi~inJl or IhL: 

Ir~lil1ees as spec if"i ed in the train in g plan . This implies thai most or imlu:-;lriL: ::> dn 1101 ha\L: 

budget for work place learning of trainees and th ere is coo rdinati on problelll alld shortage or 

profess ional man power that is trained related to the training progralll. Regarding 10 this 

issue. interviews made with producti on managers o r industries \\ hith ar~ ill\ohed ill 

Cooperati ve Tra ining program shared the above ideas. In addition. IIll: inlcl'vic\\ revealed Ilwt 

over load of trai nees in few of these industri es made the implementation or COT progralll 

d i fticu ll. 

The ex tent of adequate mater ials and equipmenl ava il abi lil"Y ill Ihe ill~ti l llti()ll. cUllceming 

item 3 of'Tab le 12, the Illajorit) rc:-;polldL: nIS 125 (6G.5 fyo) tr'linL'cs. 3-1 (5X'()oo) 11';litll:l'~ and () 

(64 .24%) academic staff disagreed. The stali sti u il data result as \\ell ~ho\\~ 111:11 the il\CragL: 

mean va lue (2.68) is less Ihan Ihe expec led rnean value (J.O). Thi s illll'lic, Ihal Ihe adequac\ 

orroo ls and equ iprncnl in work shop roorn is inadeq uale. 

\Vith regard to training IlHlIeri<lls. tvl iddklon (1903) noted Ihal. in;ltkquale ~llppl~ uf 

equipll1en t. lack of workshops, Hnd out dated equ ipment \\ill Ill:lI.,:~ ~fTccti\~ training 

impossible. Bo ld ly, in CST system. appropriate training matcri,lis are essential ,l~ p~r each 
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unit of' competence to enab le trainees in achieving predetermined standard. Like\\ is...: 

Hell w ing (2006). suggested th at th e degree o r successl'ul illlplemelltatillil oi" competcllcc 

based tra ining depends. on the Olle hand on Ihe f~lCil ili e s and eq uipment of the: inst itution. and 

on the ot her the learn ing ma teri als lha t arc provided. 

Regard ing item 4 of Tab le 12. th e majority respondents. II G (61.8%) train ees. -15 (77.58%) 

trainers and 8 (57. 10/0) (I cacleilli c stalTs disagreed that there is surli c icnt learn ing and 

work shop room s ill TVET Co lleges. Ave rage IlH.:an vallie (3.35) al so rc\cill s thi::... as i1 i:-. 

greate r tha n the ex pecteclillcan val ue (3.0). 

The majori ty respondents. I 19 (63.3%) trainees and 43(75. 8%) trainers regardi ll g itelll :' "I' 

Table 12. disagreed on adcquacy 01' the computer access. l ibrary and hook:, in the college. 

However, the ma.i ority or I I (78 .60/0) academi c staffs agreed 0 11 enough (lC CCSS I' CO lllput er::" 

libraries and book s. T he average mean val ue (2.77). on the other hallci. IIh ich i, less lilall the 

ex pected mean va lue, shows that th ere is inadequate book. li brary ane! access 0 1" computer 

w ith the il11pli cat ion o r insufiicient supply or lac ilit y 1'01' the T VET co lleges. 

As shown in table 12 . the majority o i'the respondent 14:; (76,48%) trainee, ,,,,,1 -18(g 2.W"') 

trainers. regarding item 6. d isagreed on the avnilabilil) or Ill:CC~S(lr~ m<lteriCll s (lnd 

machineri es for tra ining process and practice \\hi ch are \\cI I IllCltc llcc! "illl th e g i\en course 

o f competency but' the Ill aj or i ty of acaclcill ic Si n Irs 8 (57. 10/0) <'greed wi t h 1 he regard i ng isslie . 

A lso. w hen the sta ti s ti ca l data result see n. th e average mean value is less than the c\peclcd 

mea n va lue. Thi s implies lil al material s and Ill<.lcilincr ics necessary lor Ir;JillillS IJrOI.:I.:::":-' (lilt! 

practice whi ch are not we ll matched with th e gIven course of COlllpetcnc:. rhi s n:sull 

indica tes th at th ere is the shortage of materi al s. 

During the observation . th e student researcher. as \\ell. observed 111 ,"11 tllL'JT \\ crc ill 

suffici ency of trai ning too ls and equi pment. Illorcove r. some re spolldents ill thcir J\':~Pll Jl ~L'~ to 

th e open ended questi ons have stal ed lilal th ey Iwrd ly get the requirecl Jllalerial s. lonls (lnd 

equ ipment as per unit of COIl1petence o f occupa tional standarcllo r praclical training. 

As shown in item 7 o f Table 12. the m3,j o,-it\ "I' the ,-espondents 116(Cd ",,) 11'<lillee, <In<l -I:' 

(78.5) trai ners agreed while the majority o facadL'Jll ic starr 10 (57.20;';)) disagreed OJllhl' ,HIt ur 

use and clamageclmale rial s and machineri es in th e T VET co lleges. T he stilli sti cClI dal<l l\:sul l 

showecl that the ave rage mean val ue (3 . 19) \\ hich is greater than till: c.\peeled Illean (3.00 ). 

This ind icates that some o fill aterials and machineri es " ere damaged and Ilccd 10 be repairL'll. 
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Therefo re. 1'1'0 111 th e respondents percentagt: results it is poss ib le III sa) th;ll. th e a\ililahl.\ u[' 

materia ls were less ancl damaged that it may affec t th e teachi ng kaning process. Also. ['rolll 

th e observation of the student researche r. some of the materials arc damaged that thc) art: IlOt 

giv ing service at al l. An interview was also made w ith a senior expert or reg ional TVI:::T 

experts. T hey said that technical groups \\ere eSlabl ished to work jo int I: \\ ith thL' colleges to 

so lve such prob lems. Besides to Ihis. Ihe cle~n of bOlh sampled co llcge, saiel Ihal "il II<" 

difficult 10 so lve this issues becau se of lack o f adeq uate fund. hUlllan resource 10 repa ir Ihe 

req ui red damaged mater ials Hnd eq uipment 011 time. They also added that thi ~ p'lrticipa nt'~ 

cooperati veness and pa ss ionatc efrorts is vcr) poor." 

\Vi th regardin g to item 8 in the sa ill e Table, the Illajorit: or respondent s 121 (()~I..) ~l %) traincc.') 

and 40(69.10/0) trainers di sagreed on the availab ilit y o f approprirl te guide lines stich a~ 

occupational standard and unit of competency for CBT in Iheir collcge II hile I I (78.6%) o f 

the 10lal academ ic staffs agrced on Ihi s issue. The slati sticfd data result sho\\..., 111(l t the (lVerilge 

mean va lue is less than the expected mean (3.00). Thu s. based on Ihc re slili s. il can be s:lid 

that there no sufficient and appropriate guidelines to r CBT. On Ihe olher I"'n<l . 1'1"0111 opcn 

ended quesl ions. the Ill~jority of the re spondents said Ihal some 01' lile gLiideline lor 

occupat ional standard s and unit of competency are not \\ell arranged sequcnt i;lIl: that Ihl': 

are unclear for the trainers to li se . 

In tab le 12 item 9, th e responde1l ts \\c re asked irthe workin g envi rollll1(:lll s at th(: co llege i~ 

conducive fo r the leaching learning process. \\ ork plClce anc! c.''IJe riencc OPPOri lJllilics and 

Illajorit) or thCIll. lOS (57.5%) trainees. 34 ('is.6%) Iminers and I I (7S.(\" ~,) "grec II ilh Ihi, 

issues and the average mean val lie (3.4 7) is greater than th e expected Illeall (3.00). Thi~ 

implies that the work envi ronment is conducive for teaching learning process and there is <I ll 

opportu ni ty to illlp lement CBT. 

Simi larly. item 10 of rhe same lable shows thai the maj or ity 01' rc spOn(icnl S II ~ (6:'. 7%) 

trainees. 36 (6 1. 30/0) trai ners and 9 (64 .30/0) d isagrl:ed 011 the a vail~hilil: 01' ~ unlcil'llt 

material s in CBT training offeri ng organ izations. T he aver<lge mean va lul' C:~ .) -I Jcs~ than the 

expec ted value) also shows there is lack of teaching materials in CIJT of'lCring organiL3t ions. 

Accord ing ro responses 10 thc open ended questions o f somc Irainee re spondcnt>. Ih",' I"mlll 

gel the required mater ials. loo ls and equipment as pCI' unit or COlllpClcncc llr llCCIJpn tiollal 

standard for practical tra ining. The student researche r was also able 10 oh:-.ervc thi s in k\\ 

number o f the industries but there are al so n~w industri es with good enough tr;lining tl)o ls ;lilt! 

equiP lllent. 
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In general training fa r high quali l ) skill s require appropri ate equip lll l: 1l 1. luo ls. adequ~l l c 

supply of Iraining matcri als and pracli ce b) Ibe leamers (Mielloln . 1'l'l3:210-2 1:i). I-I'orld 

Ban k 011 the other has confirmed thai inadeq uate suppl y of c:qu iplll cni: \C": poor ba~i c 

equipment lack o f"' laboratory and material s w ill make enccli ve Ic.; achillg illlpnss ibk ( \.Vo rld 

Bank, 1993: I 30-140). Other requirements inc lude relevanl le~1 buoks ' 1I1e1 lraining Il1al1l"'" 

and qual i fied insl ructors w ill e~ pe ri en ce in cnlerpri ses. We ll qUlllilleei instruclors \\ ilb \\ ill 

experi ence in enterpri ses . \~l c ll qualified instructors w ith ill cllJ:-'lr~ hilse<i alld \\ ell (;qllip 

workshops in T VETa re very illlponant in prep(l rin g the tr(li ning lo\\arcls se ir-cmplo:rneill. 

4.4. T he Teac h ing lea rnin g fl' -occss in th e int eg rat ion of sch oo l ha sed alld norl .. pla ce 

I c~ 1"11 i ng 

Trib le 13 : T h e Tnlining P rocess L in l.: ill g til e Sc hoo l lJa scd Lea rnin g ;Ind II H' \ Vo rl.: Plan' 

L en rili ng 

Strong ly disagree = I. disagree = 2. unclec icl ccl= 3. Clgrcc -I strong l) agree :' 
--0--'-- - -

No hem Respondenl:' Sc,llc \\ ilh \ ,d ue 
--~---

"'Iilli"lie", 

123 -I 111 e;lI 1 \ \ LT~I~ 

l' llle;1Il 

- '""I' -- -- - -
I J\pproprialc Tr<1i llccs <12 9J 26 27 - 2 .1 8 2.:=; I 

in formation is roz- - -- -- -
given tor trainees 00 ' -19.3 1:l.S 1-1.-1 __ . • 1 

- - -- . -- - I-. -
<1bOllt the training Traincr I' 3 1 ' I 0' --, 2.K() 
during \\ ork place - ---
training 'Yu 5J.-1 ().9 )l>.7 

-;- -
ACi.ldclllic F I ') - -I 2 . ~ 

Sill rr -- -
%, 7. 1 (,.1.3 2X.(l --

2 '"[ rainees pro\ iued -,'nlinccs I- 51 X9 1(, ~X -I 1.~~ 5 :)0 
oecup:Hional -,- - -
stalld<1rds and lIlli! iyu 27. 1 -17 .3 X.5 1·1.9 --or cOlllpctcne~ Tr,1illcr F 3-1 -I 20 

2. 1 
U(, --j 

guide lillc in . 

sd lUol and \l'ork OX 5~J) 6.9 3-1. 5 
~det1lic --:"- ---

places learning F - II .' 2.43 
stu tf 

% 7X .6 2 1.-1 ---. en- --
3 COlli inuous and Trainees r 36 9<1 19 I 2.t ~ 2.:l'l 

detailed I'eedback 
is gi \ en 10 lrainel..!s 

~raille-;:-
iYo I '). I 50 ~IA 10.1 ( 

- -
on their prugn.!ss I- 2 .17 I IX 

' .-1 
2 .6 

during sc huol -- - ---
ba~cu IC:lrn ing % 3.4 ()J.X 1.7 3 I .n -- ~ 

AClldcmic I' - II - 3 2.4 :l 
stull - -- -- - - -

% n~u) 2 1.-1 
-I Trainces ha\ l' Trainees r 45 ')7 21 25 - 2 .7() 2.36 

sunieielll 
inforIllation be lilre I "" I 23 .lJ 5 1.() 

-. 11. 2 1.\ ,; 
-

stilni ng Ill'\\ I r<l iner I· II 3(, II 2 . 1'.1 
occllpalional J r;;--j - -

" I') ()2. 1 I') -- -- -- -
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-- -
stand'Jn.ls <lnd unit f\ catil..:mic 

, I· 2 III - - 2 . 14 
or CUIll petcnee i 11 Sill rr --
schoo l %, Id .3 71.·12 1,1. 21\ 

-
5 Trainees assigned rr;lincc :-. I· SJ X5 :!X 19 3 2 .8 2.42 

0 11 the right \\01'1\ 

pusition during in ·Yo 21:L' -15.2 1-1 .9 III. I 
COlllpa ll) train ing "I"rai ne!" F 15 37 2 ·1 

1. 11 

1.91 I 
-- --

% 25.9 63.8 3.'1 ().9 -.--- - --- -
!\caciClllic F 10 - ·1 2.57 
SHdl --

II{. 7 1.·1 2X.(1 
-- --

6 The tc'H.:: hing -I r:linccs I· 32 6·' 21 :"1 ::!n 2.5 1 2.37 

learning process 
~ -- --

al lo\\ s each " 17.0 ~H.() 11 .1 ' 7. I 10.6 

kamers LO hit \ c the T]"nincr F 1~ 25 2 1J 2 . 17 

opportunil) 10 -
dt.:\dop and 1% 3 1.0 -13.1 3.-1 21.:1 _ 
l;:\ ;du,lled 011 thc {\C;lLklllic F 10 2 2 

t:()!llpelcncics stlJll --
w.:: hic,;\cd "0 71.·1 1·1. 3 I ·I. ~ 

1
2 .4 3 

--l 

--
7 TVI ·:T colkgcs "rrainccs F 17 Xil 2 1 39 II 2 .:l4 2 .39 

illlcgrnting thc - --- --
C(ll11pdenC) bast.::d " 19.7 -1::! .6 I 1.2 20. 7 '" - ------- .-\. ') 

training (CHT) Trainer F 12 JO ·1 10 2 . 13 

Prognlill in to the 
ll';lilll.:es over ,111 

- - % 20.G~ 5 1 .72 6.8 17.1·1 --- -- -
cducat iOIl<l1 and Academic F X 1 ·1 2 .7 1 

training program sturr .. .--
% 57 .1 1-1. 3 21{,(1 

~-
--_. -- - -

8 rllel'!..! '-liT 1 nllllt,;cs 1'- 19 lJ5 :16 2t\ 2.46 3 .2 
1llt.:111oranduI'l101· ._- ------ -

agrct,; lllcnl ht,;l\\ eel1 1I{, 15.L1 50.) 19. 1 1·1.9 
-- -- -

i llllu ~lriL'~ :lIld 11 .lil1L'1 I I , g ·1 ·1 

colli.:gL's ~1 1 7 ~.6 13.X 75.') 

Academic I . 3 I Iii 
stu 1'1' - - - --

3 .M 

1 3 .50 

I 
" " 11.4 7. 1 7 1.·1 

9 Traint,;rs lISL'd Traint,;t,;s F 2lJ lJ5 :16 2/-; 

\ ' lril:l~ or ll:aching -- --
1ll1.:1hoti" alld " " 15·1 50. ) I ~ .I 1·1.') 

r--- -- ,. --
tca t.: hi ng aide" rrail1er I· 5 39 II 13 

I 
2.46 2.90 

2 .8<) 

-- -
U/o g.6? 67.2 -1 18.96 22.-1 ! --

A cadem ic I· - 1 I II 3 .64 

SILIrr 
" 0 1·1.3 7. 1 78.(, 

-- -- - -- -- -

As indicated in Table 13. ilcml. tlndlile majori l) or l ilc rcsponcicIlI5 13:' (7 1.6°,,) Iraincc,. :ll 

(5 3.4%) lrai ners· and I 0 (7 1.4%) academic slaffs o iTi ce rs disagree 011 Il,e appropriale 

informat ion being gIven "01' trainees about ti lt.: training during \\ork plac~ learning. This 

implies that l il t:: Irainees w i l l n01 he read) 1'0 1' all open alld illlill cd ial ~ COlllllltillicalio ll <l ilt! 

coopera tion" ilh all the workers in the industri es "here the training is being gi\ Cil. 
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Regarding Tab le 13. itel11 2. the majority responde nt s. 140 (74 .4%) trainees. 3" (:i8.G°;', ) 

trainers and 11 (78 .60/0) acadclll ic slarr disagrcL: 011 trnin ecs bei ng g i\l:ll nccupali olHlI 

standards and unit ofcompetcncy gu ide line in school and work place iL:arning. These rc s llJt ~ 

indi cate tha i the re are lack o f Info r illation and prepara tion on the Sl ruClun: of the curricululll 

and its ro le in overall leaching process al school and work plnce lellrn i ll g. On the olher hal1(1. 

trainees' poor understa nding o f the educat ional process and lemning process make thelll 10 

perfo rm ta sks inappropri ately al thei r \Vork place in th e fra111cv,rork o r a ce rtain occupation. 

Si l11ilarl y. Table 13. ite l11 3. the majority of respo nde nt s. 130 (69. 1%) train ees. 39(67.-1% ) 

trainers and 11(78.6%) academic sta lT agree on lack o f continues an d (\ct;li led Icedback 

being given lor trainees on their progress during school based k :u·nill g. Th is itllplie~ 

thcltwithoul (lilY feedback, il is dil'licult for train ees 10 recognize th eir \\caknes:-. ane! sl renglh 

during the leaching learning possess. Therefore. th e req uired achievement in cO lllpetenc) \\ ill 

not be obtained. As a resul t. monitor ing. coach ing and supporting or lrain cc~. continllolls l). in 

school and work place learning leads train ees to success in achie\ illg th e reLJuin.:d 

com petenc y. 

I(egarding item 4. in the same Table. the majority o r respondents ILI2 (7).)(~;;!} tra inees. ~1 7 

(81.1.9%) trainers and 12 (85.7%) Clcacie ll1ic starr disagree on trainees ha ving sulTicient 

info rmat ion before starting ne\\ occu pat ional standards and unit or competence ill .... clwol. 

Th is irnpli es that tra inees without enough intol'lnationmay not make th eill schl.:s 1~l llliliar \\i l ll 

relevant lea rn ing materials or 0 11 aims and outcomes 01' new occLipal iom!! standards. 

Regarding Tablc 13. item 5. majority of'the responclent. 138 (73. ~I O/o) tnlillec~. )2 (:\9.7°0) 

trainers and 10 (71.40/0) academic stall disagree on trainees ass igll lll t:l lt 011 Ihe righl \\01'1... 

position during in company training. Th is impl ies that trainees are not assigllt:d in the ri ght 

pos ition du ring work place learni ng. Hence. tnlinccs Illa y not acquire lill; IlCCL'SSRr) \\ork 

experi ence 

As shown in the same table item G. respondent \\ere asked if tile te:lclling karning proct::-.:-. 

allows each learners to have the opportullit) to deve lop and evalua te on the cOlllpetell cic~ 

ach ieved. The l11ai ority of rhe res ponden!. 96 (51 %) trai nees. 43 (74.1 %) trainers and 10 

(7 1.40/0) academ ic staff di sagree. T his implies thnt there are problem s in leach ing learning 

process. Co nce rnin g thi s I'lct Fielcl and Drvsidale (1991) pos it tlwt tire learnill!,! prllces, 01' 

CBC is use ind iv iduali zcd materials ncx ible learning time and conlinlled kedback to tht: 

studellis. 



o 

With regard to item 7 ill the same table. respondents were "s"ed ir TV I·. I co lleges arc 

integrating the Competency Ba sed Training (C BT) Program ill 10 the lrll ill cL:~ u\er all 

educational and training programs cll1c1 the m3.iority a l"the respondents. ! 17 {()::.3 %
) trainee s. 

32 (72.4%) trainers and 8 (57.1 %) academic stall di sagree. TIlli s. th e struct" red Icaming 

ac ti vities should be included in the co llege program 

As showil ill the same table it em 8. the rnajoril ) a i' responden ts I ~~I (65. ()U o ) Iraillt::c ~ . --1-\ 

(75.9%) traincrs and 10 (7 1.4%) academic stalTagree on th e ava il " bilit\ o r "'CIl,,,r' ''HI,,, ,, 01' 

agreement be tween schoo l and some of industrie s. Regardin g thi s iss lie. ;111 intcrvic\\ wa s 

mmle wi th both deans of the samplcd co lleges, T hey pointed out that" (lne or the challcnges 

for cooperati ve training or work place learning is industries' li ll\\ illillgIH.:"S to ~ igJl 

memorandum of agreem ent wilh the college . This is becau se ol" their 1-:11 0 \\ ledgc gap on thi s 

iss ue but few of the industr ies are working together"". This Cooperation hct\\ecil thl' t\\ O 

l11ajor players. industries and Vocational Sc hoo ls. is based on the dual sys lem 01' vocational 

educa tion and training, hence, each pursuing a specined goa l to s ll cces$ ru ll~ accomplish the 

trainin g. From thi s. it can be deduced that a certain minimum leve l 01" cooper;ltioll bt:t\\cCIl 

learning places witl be req uired to cl1(lblc such an (lim to be achieved . 1':lrliclll:l r l 'l'I~ rell cc i~ 

made to th e way in which the pursuit of the j oi11t ailll 01' pro/Css iollal ac tion cO lllpetence 

brought about a blurring of the edges betweenlhe convent ional divisioll of fun cti ons bC I\\ecn 

companies and vocati onal schools (voca tional school= theory. L:omp:lrl~ =:- practicc) 

WALDEN ( 1996: 1999c) , 

Sil11ilarl y in th e sal11e Tabl e itcl11 9, l11aj ority of the rcspondent 12-1 (6-1.')%) Iraince" and ~ ::> 

(72,4%) trainers disagrce, whcreas. II (78,6%) academic stulTs disagree on tra iner ' , 

utili zation of va ri ety o f teaching methods and teaching aides . Similarl y the ar ithmeti c mean 

indicat es that the average mean value 2.89 is less than the expected 111 (,'ln D.OO) . Therc! '(xc. 

trainers appl y different methodo logy al low stage. E3c side to thi s. r'rol11 open ended quesl ions. 

th e Illajori ty of trainer respondents sa id that the sllpply of training ll1at crial~ Illade an illllx lct 

on the appl icat ion of different teaching methods and also tht) hard" gel tire required 

materi als. tools and equipment as pl:1" unit or competence of" occ lipati on ,iI stnllllHrd l~) r till' 

implementation orthe appropriate teaching meth odology prac ti en ll ~. 

The sttldellt researcher was al so able to observe thi s problem in Ie\\ dcparll11cl1\::-. but therc art.' 

al so few departments with good training tools emel equipment. 
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Table 14: Co III (lele ncy-Based Mode of T ra inin g 

Strongly di sagree = 1 .. di sagree = 2. undecided= 3, agree ~ strongl) (lgrcc 5 

No 

1.1 

1. 2 

-

1. 3 

1.4 

1. 5 

I I em 

Competency 
based mode of 
training 
elel i very 

Res ponde nt s 

Tn,lillces F 
% 

Seli c w ilh va lli e 
I 2 - J 

16 55 3 1 
8.5 29.3 16. 5 

85 
43. 1 2.7 5=1 ",.;0'6 

~1-~r-a~ill-e-rs----4-I~'-+~2~~~9~---+~3---+-.-I ~-' --~ 1 ~ ~~ 
j ••• -

1-: __ -;---; __ -+_0;;Yo,-+-,3:..:. -,-'I -+~1 _::.' .",5'-+..:;5.::. 2=-~ 
Acadclll ic F 2 I I I 
stalT 1% 14.2 7.1 78. 6 

1.7 
3.6-1 

--
Trainees I' 28 44 16 88 12 ". .77 

% 14.9 23 .4 8.5 46.8 (,. -1 

Demons! rat ion fu i ne-r-s---If-::-F:-l...:2O-: __ j-'1 -;0--;:--+-;5~-+I-J:;'- :-7-;:--1 -I 
(mel lec ture % 3.4 17.2 8.6 6J,g (l. () 

3.35 

Academi c 
starr 
Trainees 

I 

'-1'-. - '-2-- I II 1 .1 ·6-1 

f-;y; ---1-".-2 7. 1 78.6 __ .1 __ __ 

1 % -"'I "'1."'7+-'-3'::8"'. 3~+'1:":3'-. "'3 4-"-, "-). I 1.(, 

Laborill ory Trainers 

I' 22 72 25 66 _ " __ .. \ 2.66 

F 1 39 :3 I :') ~.:\.~ --
67 .2 :\.2 25 .') 

--- --
4 __ i-2 __ 8 
28.6 14.3 )7 .1 

work 
1---1 . Acac ellli e 

starr ----- ---- -- --_. --

Group 
di scussion 

S i III U Ial i on 
pract ices 

Computer 
basecl lcarning 

Self-paced 

Train ees 

Tr<lillCrS 

A cademic 
slaff 

Traillees 

F 15 
% 8.0 

F I 
% 1.7 

I' 
% 

89 3lJ j4 

47.3 20.7 IS. 5 

36 
62 .1 

6 

2 19 

3 5 
2 1.4 35.7 

I' 28 100 26 :r I 
% 14.9 53.2 

f-:::--,---E'-r-
T rai Ilt!rs F :2 18 :; 3LI 

13.8 I I 7 

I-'-+='---I"":'::""-+-=--- - - -
% I 3.4 3 1.0 3.4 58.6 

~delll~ F 6 :.; -- 5 
1-'-1---+=~-+~-+~~ 

staff % ·12.9 2 1.4 35.7 

I 2.-12 
5.') 

13 2.-17 
6. <) 

2 ~ . 2 S 

.).,1 

Train ccs F 25 10,,] 17 30 12 2.:'2 
-.;;- I 3. J 5 ';3 -9:-.':0--f-"1"'6---1 (,.-1 

fuilh:rs-- F 2 17- 1 _ 35 I "' .,~ 

- \ I . - 1- --8 2 - '-I 2.7 1 
I· cae ellli C ~1 _____ I--:-::,-:-_ I-=-,-::-I..2 __ _ 
slalT % 57.1 14.3 28. ,1 
T rainees F 45 7 1 1 .. 1 '-15 13 2.,18 

.--------
learning 

"'------'----

-;0 ' 3-'1- 29 3- 60.3 :~"9 1 ,' .. '< 

_ 0 0 23_.9_ 37.8 7.---1_. 23 .9 6. t
) I 
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2.833 
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1.6 Trainers F 2 
% 3.4 

Acadeilli c F 
staff % 

Practical Trai nees F 38 
1. 7 trai ni ng in % 20.2 

group and Trainers F 18 
individual in °0 31 
work shop Acadell1 ic F I 
same like on slalT % 7.1 
the job 
trnining 

-
Cooperative Tra inees F 36 

1.8 It'rlining based 
~ -

on % 19. 1 

"T ' --
competency r31l1 crs F 5 

% 8 .6 
Academic F 1 
staff % 7. 1 

17 
29.3 
8 I 
57. 1 7. 1 

81 14 
LIJ. 1 7.4 

39 --
67.:' 

5 I -
35.5 7.1 

9 4- 18 

.- -

50 9.6 --
34- 1 
58 .6 1. 7 
6 

4-2.9 --_. 

35 
60:; 
) 

35.7 

50 
26.6 
-
I 
1.7 
7 
50 

28 

14.9 

18 
3 1.0 

7 
50 

-

·1 ~;.~ g 
(, . '! 

:' .79 

5 ::! . .l 9 2.38 
2 .7 

I .7:' 

.~ .110 

I 2 2 .2 1 256 

6 ·1 I 
---1 2

.
55 

[ :. .'!:; 

Table 14. item I show rhal Ihc majo rily of respondents 90(-15.8%) trainees. ~ "1 (75.R°;',) 

trainers and 1 t (78.60/0) academic s\(dT agree on Compelency ba sed tll o(k or training deliver:. 

Th is implies 1hal there is a good chan ce of making competent sk illed mall P,)\\c r. 

Regarding I able 14 item 1.1. the majority of respondents' 100 (51.2%) Ir<lillcc:-. disagree on 

good demonstration and lec ture methods are being given to them. \\ 'herea .'.. -II (70.7(Yt.) 

trainers and 11 (78.6%) academic starr we re agreed. thi s res ul ts show atkqlli llL demonstrati on 

and discu ss ion mode of train ing de li ve rs. based on the average mean vai lic 3.15 wh ich is 

greater than the expected mean (3) showing the respondents rating \\LTC agree. Silll ila rl ). 

Table 15 it em 1.2,the ad equ ate Labo ralory wo rk majoril Y responde nt s 9,1(.1'). :i%) Irainees and 

40(68 .9%) train ers agreed whi le 8(57. 1 %) 01' academic sta ll di sag reed. I-la sed un Ihe resIll lS 

of the average mean va lue 2.88 which is less than the expected lll L: illl (.1) sll o\\ ill g th e 

respondents rating were di sagrees. \~/ i lh regardin g to thi s iSSUL: tile stll (kllt re~('arch(:r \\;1 :­

also able to observe trainers wcre not use the la boratory vc r.' \\ ell thi :- problem \\crc 

obse rved in few depa rtments. 

Rega rdin g to item 1.3 in the same table Ill Cl.iority or respondent I O ~I() ).3(Yo) trainC'es. 

37(63 .80/0) trainers and 6(41.90/0) aC(!lk mic stafT clisagrecd 0 11 group di ~Cll~'..i\lll. 1~<I~cd oll th i ... 

resu lt tile average mean value 2.~1 6 \\ hi ch is less thall the expected Jll(';'1Il (3) ~ho\\illg the 

respondents ['at i ng \\ ere disagrees. 
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Regard ing Table 14 item 1.4, Illaj ority of' the res pondent 128(68.1 %) trainees and 6(-12 .9%) 

academi c starfagreed but 36(62 .0%) tra iners di sagreed on Simulation prnctices ,s imilarh the 

average meall val li e 2.89 w hi ch is less than th e c,'\pected mean (3) sho\\ ing IhL: n':spOlldl'lll :-O 

ratin g were dis agree. Bes ide to thi s. from open ended questi ons. til l' major i!) 01" trail1~r 

respondents said that the material s we re n01e IIp- Io-dale, 11 0 te prope rl y 1'1l11 CliuJ1l:d. 

As show n in th e saille tabl e ite llll. ) Majorit y 0 1' the respondent 129168,('%) trainees anti 

8(S7. l%) academi c stair Clgreed btl t the 39(67 .20/0) train ers d is agree 011 COlllpulcr hasl:d 

lea rning and also the average mean value indicate 111aI2.89 which is k,,~ than the c.\ pec lt:d 

Ill ea n (3) showing the respondents rating \\ere dis agree. The student n:!'-l';lt"l.:hcr \\a s also 

abl e to obse rve thi s problem in fe w depa rtm ent s, 

,"Vith regardin g to item 1.6 ill the same table .M(~jorit} o r til l: respollden t II ()() 1.7°u) tra incc~ 

and 8(57 .1 %) acad emi c staff agreed but not tile maj ority o r 39(67. 2%) tr"ille rs 0 11 Se lr-paced 

lea rning sim ilarl y the average mean va lue2.88 il1dicate that \\ Il ich is kss 1h(lll tile c.\pcetcd 

mean (3) showing tile respondents rating were dis agree 

A s shown in the same tabl e item 1. 7. majorit.\ o j· the responden t I I t)((L1.Y)u) trainees. 

57(98.2%) trainers and 7(500/0) acade mi c sta ll" di sagreed on Practi ca l training in group all d 

individual in work shop same like 0 11 the job trainin g silllilarl y. th e averagc Ill ea n \alue 2 .. 1S 

indi cate tha t w hic h is less than the e." pecled mean (J) showing the respomk nt s r:l1ing \\ere 

di s agree, Similarl ) ,ill th c same Table it em 1.8, maj or it ) o r th e rcspoll tlcill 110 (69 . 1",,) 

train ees and39(67. 20/o) trainers d isagreed but 500/0 o racadeillic starr agreed 011 Cooperative 

training bused on the req uired co tnpete nC) s imilarl). thc average Ill ean \ :tllIc2 ..18 indicl ll: 

that w hich is less than th e expec ted mea n (3) showing th e respo mkn b rati ng \\ere also 

disagree. 

In ge neral. the above Tab le 14 rcs pondcnt' s result s illdicme that C I3T Illode 01' deli,'er, 

methods not appli cable adequate ly. There for. CI3T mode o r ill struCiion illl o h e l11a stel" 

lea rn ing. the prin c ipl e that all parti c ipants can master til e req ui red kll o\\ kdgc or skill \\ illl 

prov ided SliiTic ient lime and appropriate trainin g Ill cth odology are used. Carenol (20 I~) nOH:d 

that the training meth ods arc key 10 8chievcclthe required compe tenc.' hence educa t ional and 

tra ining method in C BT mo re Lerner centered than teac he r cente red the Illcthrlds CIH.:ouragc .... 

leal'l1ers actively participate in th e lea rnin g situatio ns through group. pair lind \\ ho le cla:-.:-. 

interacti on. 
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T a b le J 5 : The Trainin g Process L inkin g th e S c hool 13 a scd I.earnin g <l Jl tll lll: "Vo r l..; P hli..' l' 

Learnin g llased all th e Occllpati O Il ~iI S tandard s and unit o f co lllpc tl' nc) ' 

Strong ly di sagree = I, d isagree = 2. undec ided 3. agree = 4 stro nglv agree 5 

No Item Respondents 

I The relationships bet\\lx:n ·rraincl.:s I' 
theor), and prat:t icc in 
cOlllpetcllC) progralll highl) -
integrated HU 

-
I r~li Ill.:l'S F 

~ 

Un 

-
t\ t:<.!lk III it: F 
sta lT 
ol·licl.:l's %) 

~. Et1lplo.\ crs. ~lI pel'\ isors arc I r:linl.:cs I· 

awarc or the tasks til ey t:an 
realistically expect learners " ". 
10 pt:rfo rm in Ihe work place 
learni ng Trainers F 

--
~ u 

._- -
l \c~llil:Jnic F 
siall 
\)r! iccl's '~ ~ , 

3 Trainers and wo rk shop ·1·r:lilll.:cs F 
maste rs arc l illlliliarl~ \\ illl -
thc cquiPlllent and "" 
macilim:rics 

I 
I r:lilll.:rS I· 

'X) 

f- -
I\c<ldeillic F 
starr 
onit:l:rs % 

4 Thl;: Icaching le<1rn ing l'raincL's I· 
methods encouraging and 
moti, at ing thl.: !earners to % 

karn and at:hicvin£ the 
I'l!quin!d lea rni ng out t:ome Tr:li ners F 

in school :Jlld work pbcc -
learning U~ , 

1--- .--
l\cadclllit: F 
Sl~llr 

oj'liccrs " " 
--- --

5 Traincrs link training plan Tr;lincL's F 

-

St:ak \\ ith \ aille 
t 2 3 

-- --
46 96 12 

- - -
2"1. 5 51. I 6.·1 

- -
3 ~5 I 

5.2 60.~ 1. 7 

-

2 II 

I "I. ~ 7X.6 

2"1 6X 21 

12.8 36.2 I 1.2 

3 3g I 

---------
5.2 65.5 1. 7 

-- ---- --
2 12 -

l '- i.3 85.7 

32 M~ 2·i 

I-
}O.} ~6.2 12.X 

-
15 29 

rso- --_. 
25 .9 

- -
13 

92.9 

~O 5:-; 2 1 

16.0 30.9 1 1.2 

I:' ·1 () I 

l' 0--). 69.0 1. 7 

--
- 10 

-
7 1 . ~ 

~II lUg II 

·1 

-
2X 

1·l.l) 

1<) 

-
:;::Ui 

I 

7. 1 

()() 

:11. () 

----

T-'; 

-
(, 

\ .2 

-

--

15 -

X 

:-.ta ti~til· 

til l'.lI I \ \ CI':lg 
L'llh."11l 

1. X() 2. ·P) 

2.00 

:'.57 2. \ I 

- -

16 2.52 

- -
27,(\ 

- t---

52 (. 

~7 . 7 

I .1.2 

1·1 

2·1. I 

I , 1·\ 

7.1 

- -~ 

7' ·1 

,:19. I) 2.1 
- - . 

2 urI 

~ .. I 

·1 

J X,(l 

25 ~I 
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\\ jth the \\ ork pl:lll L- '70 1 1.3 57.<1 5,9 13.3 2. 1 

----
I l'<liIH.:rs I· I l :; X (, ~ ,03 

"" 22.-1 ()S.S 10.3 1. 7 

I-c- . ~ ---
l-\ ~adt!1ll1 <': F I (, 2.7 lJ 
Slill'" 

o rii cc l's (J:, 7. 1 50 _12.l) 

6 Program compicillentat ion 
fcc . ~ 

F l K 119 I ' ::: .3h 2. 1 , 1 ril1llt.:t:S .' IK 
is based 011 sat i sl~l l:tor~ --- - -
ach ieH:Il1Clll oi":dl l ilc " " I ·\.9 68.6 6.9 9 .6 

speci lil:d COlllpc\cncics \\ jIb 
enough time Tr:lincrs I' 13 38 6 2 .(1:) 

-~ ---
'Xl 12 A 65 .5 10.3 1.7 

f\ cadelll il,; F 2 II 2. ()() 

s[;l lr 

of1iec rs (~o 1<1.3 78 .6 7. 1 

---------

f \ S indica ted in item I o r Table IS. maiorit ), or the respondent s 132 (7:i.('01,, ) trainees. :;S 

(6 S.5%) trainers and I J (92.9%) academi c statf disagree on thc relati onships bet\\ecn them) 

and practice in competency program bei ng highly integra ted. Similarl: Ihe stat isti cal d:Ha 

resu lt showed that the integrati on between theory and practi ce is poor. as th l.' average Ill l.'(lil 

vallie (2.4 9) is less than the ex pec ted mean va lli e (3.00) . Th ese rC :-' lI lt ~ ilHlicatc Ih(ll Ihc 

lea rnin g process is not slipponed by prac ti ca l work .Therelore Foster (I 'NO) and Nonllll 

(1987) noted that one of rhe challenges schoo ls lilee with CI3T is. dlCct il eh int eg raling 

theory and pract ice and th e c riti ca l component 01" the COT program i:-. to enable Irainees tn 

in tegrate skill \\ itll practi ce. T hi s he lps th em to app ly ancl transform I...no\\ Il:clge In di l"lt:reJll 

wo rk place situ3t ions. 

Regardin g Table 15 item 2. maj orit ) 01' th e respondent s 92(40.0%) trainees. -11(70.7%) 

train ers an d 14( 100%) academic starr di sagreed o n employers. supe ni sors arc (\\\arc or lhe 

ta sks th ey can rea listi ccill y e:-..:pec r IC[lrners to perfo rm in the work p lease learn in g.Similarl: 

the statistical data result showed that the ave rage mean va lue or (2.3 I ) k S5> thall the c.\pec tcd 

mean va lue (3) .This implies that some employers and industri es slipervi ,\ors !lil\ 'e kno\\ ledge 

gap in the understandin g o f lea rne rs. 

Simi larl). Table 15 it em J. Illajoritl 0 1' th e rcsponcientlOO (56 .~ %) tr:linee,. -1-1(7:i.')0.,) 

trainers and 13(92.9%) academi c stafr disagreed onTra incrs and \\ n rk .... hop lllasttTS :l re 

familiarl y w it h the equipment ' s and machineries.The result Indicates th;lI ~{) Ill C trainers h:1Vl..' 
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sk il l gaps i n the operati on and ma nipu lat ing few equipment or 111achines. 13ut it is illlPoss ible 

to conclude from the percenta ge of the respond ent. Trainers all d Icaching stair hold 

appropr iate industri a l and qual i fi cati on and nlill i liar \\i1h C BT Tr;l illing In :11 1.: I" i; II :-.. T rairH.: t:;o, 

be confid ent and understa nd the requ ired teaching Illater ia ls 

Rega ,.d ing to item 4 i n Ihe same labl e. majmil ) 0 1' ,.espondenl B8(4().')%) I,·"inees. 5 )(')·1. 9"1., ) 

tra iners and I 0(7 1.40/0) academic stafr disngrceclon th e teaching learni ng Ill eth ods 

encouraging and moti va tin g the lea rn ers to lea rn and achievi ng the requ ired karning out 

corne ill schoo l and work p lace learning. Sil11ilari.\ , th e stati stical <I ;I \a result sho\\ed thai th e 

ave rage mean va lue 0 1-' (2 . 19) less tha n th e expected meall val ll c(3) .T h is resu ll incii cal es Ihal 

teaching learni ng process no t encourages and moti va ted studen ts. \\l i th reg:1rdill g Ihi s issuc:-. 

the teaching learn ing methods in C BT encourag ing and motivati ng the ieCl rners to le:t rn . 

ef fi c ient and tlex ible in use and access ible to all lea rn ers i ll term s o r l'lIlglt'lge. k: lrni llg 

abi l ity and phys icnl abi l it y to achi ev ing th e required learning Ollt cO l11 e. 

Regarding Tab le 15 item 5. majorit y 0 1' the respondent ILI8(78. 7cYo) tnl inL'cs. ~ 1 (87 . 9°;;1) 

trai ners and 8( I ~. I %) acadellli e st(1 IT di sagrced o llT rai ll crs l ink trailli ng plan \\ il ll thc \\ork 

p lan and (l iso th e stati sli c(l l data result sho\\cd 11 1(11 the ,I\ crage mean valuc or C~. 1 7) le ss lital l 

the expecledll1eil n va lue (3 ) .t h is ill1p l ies Ihiltrll cre is sO ll1 e cllil ll cnge in I lle app li ca lion o rill e 

tra in ing p lan . T here fo r it is im portant that ullclerstand the progra m alld thl: a ppro pri:ll c 

ph ys ical resources available. ensured that there is adeq ua te til11 e and <l ISt) pla ll appropr iatc 

methodo logies and system o l' del ive ry . 

As showJl in the same ta b le. item 6, responde nts \\ere asked progr<l11l cOlll ple lll ellt ati ull i ~ 

based on satisfac to ry ach ievemcnt o f all I Il l: specified CQ lllpetc ll c ics \\ illl ~ Il o ll gh 

l ime. Major i l ) o r Ihe ,.espondenl 157( 83.5%) I,." inees. 5 1(87.<)%) Irai nC!", " nd I:;( <) ~')(~ ,,) 

academic staff disagreed al so th e stati sti cal data res li h sho\\ed thai the ~l\eragc Illean " dlle: or 

(2. 13) less th,1I1 th e expected mea n val ue (3) .thi s im pl ies th aI progra m com pe t i ti oll i ~ not 

accomp l ished wi th parti cula r time. Rega rd ing to Ihi s iss ue an int crv ic\\ \ \; 1:-; Illack \\il ll a 

Deans o f the sam pled co lleges w here the responsc are as ta llows .. somet imes program 

competi t ion were no\ complered w i lh pa rt ic lIl fl r timc due to the Stipp ]) or tcach ing and 

learn ing materi als sho rt age , trai ners turn ove r and lack a I' th c (lvail ah i l i l : o r coopcrati\c 

tra ini ng offe ri ng organ iza ti on." T he dep(l rt mcilt s heads (l Isa sa id I lUll " in ad d iti on to Inck 0'· 
(1dequate ma teri als there is poor coope ra t ive and emoti onal erl o rt or trai ncrs lo r Ihe 

com pet iti on o rtll e CST program on ti me'·. 
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Hence CBT emphasis on what a person can do in th e \Vork place as a result or completing (l 

program of training all parti cipants can master the req uircd kno\\ ledge ur .. ,.kill. pnJ\ ided 
sufiicicnllime alld appropriate tr~1il1jn g mcthods are used. 

4.5. 'fh e E"~l lm,Ii O Il of th e Perforllla nce OI"T rain ces ill Sc hoo l :I lid "Vo rl.; place Lear nin g 

Tab le 16: T he Me thod s E lllployed to Assessed Trainccs Uased 0 11 th e Occupa tio llal S tandards 
:.JIld Unit ofCo mpe te ll cy 

Strongly di sagree = I, d isagree 2. undecided J. "grce Lj strong!) " gree ."' 
No hem Respondl.:llL:-' Scali.: \\ iLh \ :dllc I :-. t,tli..,tt 

I 2 .> ·1 5 I11C:\l1 

T ---- - I There are Trail1ee.., 1- 28 119 13 11'\ I 2.1." ~. f6t;- --traillt:es progn.:ss " 1·1.9 6.9 __ 9.6 --I dlilrLS in <':'-H.:h 01" Truinl'r I -' 17 I :'7 3.2-1 -thl' \\ o rk shops °u 5.2 ::! l) . :. 1.7 ():, .g --- -" - ---- - - I Ai..: .. ldem -' I 10 3.::! - '7 , .. ,2 - -
1 ic sLuff 'Y(J 2 1.-12 7. 1 

I' --- - - -2 Conlinues (lntl Trail1e<.: s ·12 SS 13 31 7 ::! .(1 7 
c-:;-(t> n - , (Ii..:t(li l t:d '" 00 ' -I 6.R 6.9 " 

__ .. l 

1'ct:db<.H.:k is T rainer 2 ! 
~ I · 19 .Ll -I I .XI 

f-( X9 -gi\cn to tnlilll:eS U '! I "}' 2. 7 5(I .X9 "}.. 1·1 
011 thL:ir progrl.:ss 

--- I--'~ - - -Acadl.:lll I· e '! - > ~.~X in Lill.: working ie silI!T lXJ 1·1.3 ()-1. 2~ 21.42 place 
--;- - - __ I 

3 T ill.: col!egt: I rain<.:es F 3·1 120 II IS 5 ~. 14 
evalua te thL: '1. _'~' ('3.X 5.l) 9.6 2.7 - 1 
<.:.\isti llg training 

---- f-: " 
Trainer F I "' 16 

I 
:!. ~ _1 -ii- --- -- -- -proc<.: ss . 

" 1.7 70.7 '2 7.6 
learn!11g <i - - --- -;\C:ldclll I· I -I ~. 5 
n:SOllrce~ ie stull Un 7.1 (,-I. 3 28.6 I against Lh <.: 
f;1 c ilit~ 

I standards 

'I Train<.:cs ratin g 'rraillces I' '16 79 '1 6 -15 1~-~.(1 7 
~ -relltXL the le\ cI 
r-;;"- _li~ ·12.0 !J .g ~"}..9 6.·1 i -. -oj' cOIl1peI Ct1C~ Trainer F 2 >0 I 33 .i .t ~ 
~1 

- :~ - ,- - , <1i..: hic\ cd in e<1ch 3. ·15 .> . 1.72 56.9 
lilled -

i- -I Acmh.:111 I· 2 (> - <> 2 .7 1 
I \I/o 

-- - - - -it: sLuff 1·1.3 -1'1.9 .12.9 
I 5 Industrics/cl1Lerp Trninces F 28 118 0' 12 I 7 2.'1 1 - -> - -ri se 1 ~l cilitate OJ) I ,\. 9 6'1 .0 11.2 6.·1 J.7 -, -- - --. - - -training 1~)r Trail1er F 15 "}.') I 3 I I.x (, 

trainecs to le,)I"11 % 2.5.9 (,7.2 1.7 5.1 _ j e .1I7 
based 011 Ille - - - -

;\c(lClclll I· I 12 - I 
occupational ;;:- -- --- .-ie stuff 7.'2 X5 .7 7.2 
standards rlllci 
unit of 

COIllPC!el1e\ 
- -- - -6 Trainees ,liT' Traim.:L:s F 2X 1'1 '1 19 1·1 5 I 2. 1:\ - .---a~sl:sscd during Uu 1·1. <) (,".9 10 .1 7.-1 

1 
'2 .7 - -il1du ::Olrics l ·raint..:r I· Li -1-1 I I .X I - - __ L_ L - . 
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Ir<lining based '~" n .~ 

on the AC<ld(;1ll I 2 
occupational Ie stull "" 1-1.3 
swnuards and 
ullilOr 

competenc) 

7 Trainees records Traincl:s F 19 
[Ire properl~ 1% 10. 1 
kept and rcJh:cl 1'1';\1111':1" I ·1 
there on r..:- 6.X9 
progr~ss A (.;<H..lelll I· 2 

ie stu tf r;-y~ 14.28 
8 Assl:ss lllcnt is "I'rai nees F 22 

cOlltinuolls {lnd ~-
" 11.7 

i Il corponllCS Trainer F 7 
\'nrjct~ of "" 12.1 
dini.:rclll --;- -- .. 

AC::ldclll F 2 
nCli';llcs <lilt! ie SlUff 

-
'X, 14.3 

tasks \\ ilh r~llgc 
or silualions and 
contingencies _ .. -

7),') 
--

12 
XS.7 

lJ2 
·IS.t) 

12 
I-=-cc. 

20 .6X 
2 
-

I ·L "~ 

109 --
5X .n 
28 
·IX.:l 
(, 

-12.9 

-

n-
11 .7 

22 
11.7 

1.7 -I 
- - 1- -

2-6--i9 
24.5 cl .X 

2X ·1 

:)1),7 

-~29-l 

-----

~ .():' 30.1 

~. !'N 

-t- 2.M) 

2.7 1 

_I 

As indicmcci in Tab le 16 iternl, rnajority of thc rcspondc nts bOlh 37(6:;.X'%) tra iner; and 

11(77.5%) academic s tafr agreed but I 57(83.5% )lrainecs d isagn.:ed 011 Then: mc traillces 

progress charts in each o rlhe workshops.s imilarl y. the average mcan \,liul:2.26 indicatl: that 

wh ich is less than the expected mean (3) showing the respolldellts rating \\crc £1111105\ dis 

agreed. Thereforc. during the observa ti on. [he student researcher as \\cll obscnnl Ihal in 

IllOSt o!'work shop 1'00111 there were Irainees progress i ves chan but the ch: lrI \\cre 1101 updated 

wh ich ll1 eans not tell us about the current status orthe trainees ancinOl properl) reco rded cla\ 

to day activity of the students rew of the chan were propcrly reco rd ed and clearl\ shl)\leci 

tra i Ilees progress. 

Regarding Tab le 16 item 2. Continues ,1Ilci deUlilcd I'eedhack is gi ven to trainees on their 

progress in the workin g place learning; maj ority of respondents )2( 8<J.)()%) Irainers. 

11(78 .58%) academ ic sta ll and 130(69.I 'Yo) tra inees di sag reed. Similarl\. Ihe ",crage mcan 

valuc2.86 indicate that which is less thall the c.\pectcd mean (3) sllo\\ ill g the 1'L'''lpOndellh 

rating were alillos t dis agreed . T hese results indica te that Cont inues (lml tle lailt:d leedback 

were not gi ven to trainees all their progress during \\ork ing placc learning.Concern ing thi s 

po int Hager(1995) noted that assessment is best when it is co nlinlle ~ and pro\ itling \ itill 

feedback necessa ry 1'0 1' improvcment in the long sk ill learni ng prOcl:Ss 

Simi larl y. Table 16 item 3.Th ~ co llege evaluate the e.\ isti ng training process learning 

resources against rhe f~c i lit y st(llld'lrds. ma.ior it y or respondcnts 1 ) -l (X 1.()O/o) trnilll.:c~. 

42{72 .~ '10) traine rs and 10(7 1.4%) academic slalT"ere di sagreed. Thi, re,,,11 indici that the 
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conce rned body 11 0 t eva luate the trainin g process regularl y. Hence, Sl1 CCCSS lld implementati on 
ora curri culu lll results Crom care ful plann ing and eva lua ti on .thi s processes addre~s needs and 
resource request 1'01' carry ing oul in tended ac ti on. f\ cco rdin g to ProvlIs (19()().pp .252-25:;) 
eval uation mode ls eva luating the ex isti ng training and lea rnin g resource .... against the 1 ~lC i lil: 
standard .the fa cility standards will plan what are necessary for th e deli\t:r) o f training 
programmer in terms of wo rk area. equipment needed. and phys ical spaces. The required 
standards fo r th e deve lopment' o f kill s (I nc! are derived from ind ustry req uirement s It x the 
parti cular occupation or job. Eva luate spec ili c program process inc luding Iraincl.:s and starr 
activates. functi on and communicati on. I f the processes arc in adequate make tile appropriate 
adjustment and the effect o r the wh o le prograll1 is eva luated in term s of tile ori ginal goa ls till.: 
information ga ined w ill assist dec ision makers abolll w hether th e program i ~ worth" hile and 
should be continued as modified ortcrmi natccl. 

Regarding T ab le 16 item ' I ma.iorit y 0 1' the respondent I 05( 1.'.8%) train ees. ~-I ( 75 .9%,) 
trainers and 8(57.20/0) academic stafr d isagreed Trainees ralillg rdkct th e level o f 
competency achieved in each till ed. Ihi s result s indicate lhat assessment o f each OCC lIl)(lIional 
standard is not propcrl y assed studcn t perl clI'Inance. Acco rding to Endrilli.!' (~OOS) . the 
objective o r reflection is to engage lea rn ers (lnd increa ses the ir intcn.:s t to Illi.lkc a progre~~ ill 
addition to a accuratel y measuring th em. 

Rega rdi ng to item 5 ill th e sa ille tabl e Illajorit) o l'rcspondell t 1 ~I G(57.70/o ) tr:lillce~ . )~I ()J.IOn) 

trainers and I l l (IOO% ) academic stalfdi sagreed on Industri es/enterpr ise I~ l cilit:llc tr<lin ing for 
trainees based on the occupational stanciarcis anciunit o J' cO lllpctenc). Th is ililpli e~ tila t mos t 
of industr ies not fo llow occupati onal stanclmd s and unit of competenC) .There lo r. industri es 
fac ilitators. assessors shoulcltrainedto fac ilitatc an cl assess stuclcnts. 

As shown in th e same tabl e itelll G respondcn ts \\cre asked Trainees (lrl.: i.lssc:-.scd dllrillg 
industrie s trainin g based on the occupCltional standard s anci unit or cO lllpetcIIC). Majori l: uf 
th e respondent sI 40(79.8%) train ees. 57(98.3%) trai ners ancl 1"1( 100%) 'teaclemic slalY 
disagreed. similarl y th e average ll1 ean ind icate that 2.04 less t!ian tile expec ted ll1ean3 
showing th e respondents rat ing \\ ere (l lmost dis agrced.the result .:.. indict 111 ,1\ \\orl-. pl'H.:C 
learning performance o f stu dent not assessed based on the occ upati onal stnncbrd and unit of 
competency. w ith regi\l'clin g to thi s issue Granl.Gct( 1979) Slat es th'lI eompetenee/ba,cci 
assessment is a form orassessmcnt that is derived from a spec ili c~ltio ll 0 1'" sc t o r outcolllcs. 
til al so c learl y state both the oli tco lll c/gcncr(lI and spcci!i c th ;lt as;-.cs:-.o rs .studcnt and 
industri es can all make reasonabl) objecti ve judgell1ent w ith respect to stu dcllt (l Cll ic \ ClllCllt 
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and noon achieve l11 ent o f these outco l11 e and thi s ce nil~ed studcnl progress on Ihe bas is or 

demonstrate achievement. There for \\ ork places lea rning are bellc!" structured and \ ie\\ thai 

trainees have a belter attitude towards work and th ey know what 10 expect in rea l \\ ork 

situations also th ough industri es workin g work toge th er to the success ol'thi s program 

'"\li th regarding to item 7 in the same table respondent rat e indica te aboutTrainccs record s (Irc 

proper ly kepi and reneci Ihere on progress. I-Io\\ e"er. Illajoril\ 01' Ihe respondenls lll 

(59.0%) Irainees. were disagreed although 44(31.9%) Irainers 9(6'1.3%) acacieilli c siall \\ere 

agreed. Sim ilarly rhe average mean value3 .03 is grea ter than the expected mean vai lic 

3showing the respondents rating were almost agreed. There for assessment record s re nee! al l 

areas of performance kn owledge, skill s and attitude and records speci!i ca ll y clearl: Ihe 

cOl11petencies assessed and Ihe degree of cOlllpelence achieved . 

As shown in Ihe same lab le itel11 8. majoril )' or Ihe respondenl 131 (69 .7%) Irainccs. 

35(60.4%) trainers and 8(57.2%) acadcmic slaff disagree on assessmenl is conlinuous and 

incorporates variety of different acti va tes and tasks with ran ge or situations and 

contingencies.also th e average Illeall va lue2 .26 less than the expected mean value 3 sho\\ ing 

th e respondents rat ing were almost dis agreed. This resu lt show there is some challellges in 

rhe CBT assessment or train ees. Concernin g thi s issue assessment' process measures \vhether 

a lea rner is competenl or nOI competent. Onl) 1\\ 0 poss ibly oulcome can be Ihe resull o l'lhe 

assessment pl'Ocess that is Ihey are cOl11petcnl (they can per lo ,.,11 ",hal is sialeci III Ihe 

standard) or Ihey are not yet competent. They cannOI perform ye l \\'hal is slaled In Ihe 

standard. 

With regardin g 10 Ihe above poinl Carenola (201 3) nOlccithal Ihc assessmenl process uses Ihe 

fo llowing approaches to ensure that much emphasis is placed 0 11 performance: a) obse rvati on: 

observing th e learner whi le he/she is caring out th e activ ity. b) Prod uct: looking al somet hing 

a learner has made or done c) questioning: asking the learner questi on that can be an swe red 

either verbal l) or in writin g. 
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CI-lAPTEH FIVE 

5. Summa)'Y, Conclusions and Hccollllllcndations 

T his chapter deal s vv ith the sUlllmary of th e ma.lor findin gs. conclus ions and the 

reco lllmendation s for warded based on the t-indin gs . 

5.1. Summary 

The ai m of this study was to in vest igate the im plementat ion of C() lllpelL'I1C~ 13asecl Training 

program in se lected TV ET Colleges in Addi s Ababa City administration. In ord er to achieve 

the purpose of thi s study, the Following basic questions were rai sed : 

I. What are the understand ing, readiness and cO lllmitment or ll"ainees. trainers. 

principal s. TVET counse lor and coo rdinators to illlpleill ents CBT preprogralll 

2. Are th e training lllateri [lI s. lea rning resou rce and infrast ructures ;lgclill Sl Ihe l~lCilil\ 

standards? 

J. How do the training process link w ith the schoo l based learning and the work place 

learning based 011 th e occupati ona l standard s? 

4 . \~/ hat are the methods employed to assess occupntional stilllllilrds and unit or 
COI11 petenc y sta ndards? 

The research des ign utili zed , in this study, was descriptive su rvey method. The st ud y was 

conducted using questionnaires. interviews. observation and document analysis as data 

gatherin g tools. A ll the tools were piloted and necessary changes \\ere Illack belore 

gathering the final data. Three categori es of respondents were in volved in the study. These 

were th e conce rned personnel ('rom TVET co lleges (such as Trainees. Trainers and 

Managel11ent and Acadel11ic staff officer). Industry superv isors. and Add is Ababa TVET 

agency offi cer. While, purpos ive sa illpling \Vas llsed for the se lection 01' lie Ids of the stud) . 

simple rand om sampling WaS used lor the se lecti on o f the respondent s. ThL' st ud) \\a s ca rried 

out in t\VO governm ent" TVET co ll eges in A ddis Ababa c ity Administrati on. Acco rdingl) . 3 12 

copies of questi on naire were di stributed to tile three categori es of rcspolldcnts in the tm illing 

co lleges . The anticipated nU l11ber of the questionnaire retu rned lias '-57 (81 .37%). Wit h 

regard to interv iew. the responden ts were Addis Ababa TVET clgCIlC: Training c;-;perts. 

TV ET Co lleges deputy-dean (outcome-based training) and industry superviso rs. Depcnding 

On the results of th e analys is made. the following major finciings were su millarizecllo (lI1S\\er 

th e basic questions as presented below and sUlllmarized as follows. 
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5.1.1. Traillees Unden;tallding, I'Villinglless allrl R ear/ine."s ill t/ie Implementatio" (~r 

Competellcy Based Tl'aillillg.f/·ollltraillee's perspective 

A. T he majority respondents 89 (47 .3%) of train ees were not I·ully ori en ted aboutthc overall 

TVET straleg ies and competency based delivery system. 

B. Tile majority ortlle trainees 120 (63.90/0) disagree \\ ith the 1-:1ct that train l:LS b~ing rcad) to 

acquire techn ical and vocati onal competence necessary to complete the obj ecti ves of their 

traini ng program. 

C. M ost respondents 166 (88.3%) indicated that opportunity not be ing give n lor trainees to 

choose a fi eld o f stud y on the bas is ohheir in te rest. 

D. With regard to guidance and counse llor majority o f the respondents 159 (84 .6) disagree on 

the fact that th ere are guidance and coull se llor whom they consult 1'0 1' illdustri es trainillg 

and schoo l based learnin g. 

E, Regarding to tra inees placement in workp lace learning. majority or the responden ts 1-14 

(76.6%) disagree on the ass ignment of the train ees on the right \lork pos ition dur ing 

industries train ing, 

5. 1.2. Trail1ees UIl r/erstlllulil1g, Hlillillg ll es.\" (lilt! Uelu/ill es.\" ill t/i t! IJIIIJ/e llll'III(flioll (~r CBT 

Program/i'fJ/ lI Tra illers alit! Acadelllic S/(~II,'" Perspectives 

A. The majori ty respondents 33 (56 .9%) of trainers and 7 (50 .0%) academ ic staff disagree on 

trainees having enough orient ati on aboll t the overall TV ET strategi es ;Illd COT system . 

Sil11ilarl y. the average mean were 2.91 which is less than the e.'pee ted mean (3.00). This 

ind icates that th ere were not enough orientCltioll for th e trainees 0 11 the overall TVET 

strategies and CBT program. 

B. The majority of the responden t di sagrees with trainees' readin ess 10 acquire technica l find 

voca ti onal competence necessary to complete th e oqject ive s of their trai ni ng program. 

Both responden ts resu lt showed thaI trainees have lack of work readincs,. 

C. Majorit y of respondents disagree on opportunity being given 10 trainees to choose a lil:ld 

of stud) on the basis of their interest. Thi s illlpli es that most 01· the trainees lose thei r 

interest and readine ss in learning. 
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D. The majorit y or th e respondent disagrees on th e ass ignment o f' the trainees on Ihe ri ght 

work pos ition during industries training. 

5.1. 3. Train ers (flld Acrrr/eJl lic SIt~!li Understalltiing, Readiness IIlId J'Villillg Il CS.\·! ill lite 

Imp/elnell/fllion of COll1pefell L:p Based Traillillfj Prog ram 

A. The l11aj ority or the respondents 49 (84.5%) or trainers and 13(92.9%) or acackl11ic starr 

were disagree on T rai ner ha ving enough in forillat ion about th e CO lllpe tc IlC) ba sed 

tra ining progral11 (C BT). 

B. The majority of the respondent disagrees on the academic staffs having kllo\\ ledge (Ind 

readiness to pu t into action C8T. 

C. The l11 aj ority o f responc1ellls 35(60.3%) of trai ncrs and 12(80.3%) 01 ' acadel11i c staff 

disagree on teaching starr having proper information in order to "ul!]! the ir role and their 

wi ll ingness to ap ply. 

5. 1.4. Iudustries U"derstanding, Readille.~·.\· (",d 'Vil/illg lles.'" il1tll e I lIIplemel1tatioll (~r 

COlllpetellcy B{J .~·ed Traillillg Prog ralll 

A. The majori ty of respondents 143(76%) trainees. 54(93.1 %) traincrs and 12(85.7%) of 

academ ic sta ff disagree on industries be ing we ll informed about the COInpctenc) Based 

Trai lling program deli very systel11 . 

B. The majority of the trainees. trainers and academic staffs di sagrec on mOSI industri es 

willingness to accept trainees for the app licati on or CBT prograill. 

5.1. 5. Training 1I1l1teri{JI.~·, learlling resUlI rce and hdi·u.\·trflctflre lIlId FlI cilities 

A. \Vi th regard to sufficient supply of teaching and learning mater ials on time and the 

l11at erial s bei ng up to dare. relevant and suffic ient, the maj orit) oJ" respondents 138 

(73.5%) rrainees, 52(89. 7%) rrainers and 13( 92.9%) acadel11 ic stall wc re rated di sag ree. 

There was no sufficient supply of teaching lea rn ing mater ials on tim c. 

13. The l11 ajo rity of th e res pond enrs 159 (84. 9%) trainees, 52 (89. 7%) tr"ine rs and 13 (92.9%) 

academic staff disagree regarding industri es ' arrangement and prov ision or 1 ~l c ilitie s and 

supervision to instruct th e traillees as s pec il~ ed in the training plall. 
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C. The maj orilY respondents sholVed Ihal 125 (66.5%) o f Irainee>. 3-1 (:iR .(,%) o l· lrainer,. l) 

(64. 240/0) 0 [' academic stall cii sagree 0 11 Cl c!cqua te Illaterial s and equ Iplllen t ;1\(l11(ll1ilil: ill 

the institution. 

D. Regarding sunicient learning and wo rk shop rOO IllS in TVI::T Colleges. Ihe llw,ioril: 

respondenls I 16 (6 1.8%) o l' lrainees. -15 (77.58%) a/" Irai ners. R (57. 1%) 0 I' aCil delll ic sla IE, 

replied th at there were no sufficient training and \\ ork shop room in the colk:gcs. 

E. The majority respondents, 119 (63.3%) of' trainees and 3 1 (53.4%) o f Irainers di sagree 

IV ith Ihe adequale access ibilily ofcol11pulers, libral") and books bUI 11(78.6%) o l' aeadeillie 

statTs agree . Tile stati sti ca l data result. 0 11 lh~ other ballcL shows thin til t' average meall 

value 0 1' (2.76) be ing less Ihanlhe e.xpectcdill can valuc (3) . Thi s indicales Ihallhere " ere 

not adeq uate book. l ibrary and access o l' coill puler. 

F. Regarding the material and Illachineri es mos t 01' th elll art: oul 0 1' lise (lilt! dfJl11Hged. TIll.': 

maj oril y o f Ihe respondenl 11 6 (6 1 %) Iraillee, and 45 (78 .5) Iraillers agree hilI 10 (:i7.2%) 

of academ ic stall responded dis (lgree \\ illl th e regardin g issues. In addition. thl: st1lt islil:al 

data res ulL showed that til e average Ill ean va llie (3. 19) being greate r than the e.\ pected 

mean (3 .00). T hi s implies some of material s and machineries \\ ere damaged and Ileed 

repa lr111en·s . 

G. T he majority of the respondenls 12 1 (64.34%) l ra inees and 40 (6 '). 1%) disagree on Ihe 

ava ilabi lity of appropriate guide lines such as occupational stancbrd and lIn it of 

eompelency lor CI3T train ing in their co llege wh ile, II (78.6%) o f academic , Ialf agrce 

with the regardin g issue. T he stati stical data result showed 11 1<11 [he average Ill ea n va llie 

(2 .72) is less than the ex peeled mean (3 .00) " hich indicmes Ihar l illava ila bi lil; o f 

appropri ate guide lines. 

5. J.6. Th e Traillillg Process Lill/,illg the S chool lJased Learllillg alld the 11 '01'11 l'ltl ce 

Learlling Baser! 0 11 til e Occupatiullal Stalldll rds 

A. Maj ority of the respondents, 135 (7 1. 6%) trainees, 3 1 (53.'1%) IrainCl"> andl 0 (7 1.-1% ) 

academic staff disagree on appropriate information being gi ven lo r train ees aboLit the 

training during wo rk place training. 
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B . Wi th regard to continues Clnd detai led reed back being g iven 10 train ees 0 11 the ir progrcs::, 

during schoo l ba sed learning, the majority 0 1' respondents 130 (69 .1 %) trainees, 39 

(67 .4%) trainers and II (78 .6%) academic sralTcii sagree. 

C. The majori ty 0 r the respondent s. I 38 (73.4 %) tTa i nees, 52 (89.7%) tr" i ncrs a 11(1 I 0 (7 I . -I 'Yo ) 

academic staff disagree 0 11 train ees being ass igned 0 11 the ri gh t \Vork posi t ion during III 

company trainin g. 

D. The majority o l' the responcients. 124 (64 .9%) trainees and II (78.6'11,) "eademic stall 

di sagree whereas 42(72 .4 0/0) trainers agree 0 11 ve ril y or teaching mcthods and lCClc hing 

aid es being utili zed by tra iners. 

E. The majority of the respondel1ls. 132 (75.6%) trainccs, 38 (65.5%) trainers and 13 (92.9%) 

academic staff di sagree on til e relationships bel\\ Ce n th eo ry and pr,]c li cc ill cUll lpetenC) 

program being highl y integrated. Similarl y th e stati sti ca l c!al~ result sho\\cc! that the 

integration is ve ry low, as th e average means val ue (2.49) is less l"h all the ex pected mean 

value (3 .00). 

1°. With Regard to the skill ol'trainers. rnaj orit y o l' th e respondents. 100 ('('.<-1%) trdin ees. "I,) 

(75.9%) trainers and 13 (92.90/0) acadeilli c slalr disagree 011 trainers {lnd \\ od, shop 

masters being familiarl y with th e equipment and machineri es. The resu ll illdi ca tes Ihal 

some trainers have sk il l gaps in the operat ion and manipulation or some o/' the mHchiney 

G. The rnaj ority or respondents, 88 (46 .9%) train ees, 55 (94 .9%) trainers ami 10 (71 .,1%) 

academic stall di sagree 011 the teaching/ learning Ill ethods encourageillent and motivati on 

o Cthe lea rn ers to achieve the required learning out come in sc hoo l alld \\ ork place lea rnin g 

I-\. The rnajori t), or the respondents. 157 (83 .5%) train ees, 51 (87 .9%) trdincrs and 13 (92 .9%) 

academic slal-Ts disagree on program complementation is bnsed 011 s(l ti s l ~l c t O f\ 

achievement o f all the spcc il-ied competencies with enough lime. 

5.1. 7. COl1lpelell(JI- /Josed tv/ode (~l Trailling 

A. The majorit y or respondents indica te that C I3T rn ode 01' deli very rne th ods " ere not 

applicab le adequately. ThereFore , mastery learning. which is the principl e that all participants 

can master the req uired knowled ge or skill. provided suffic ien t lilll e and appropri ate training 

meth odo logy. is not be ing appli ed . 
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5.1.S. Til e ft1et/lOr!s /'.:/Ilp/oyer! to Asse,\'s Tr(fh,eeS Buxed 0/1 tile Occllpatiol1a/ '<';/a l1t!t1rt!., 

tll1d Ull ir (~l COlllpeteJl(P. 

A. The majority of the respondents. both 37 (63.8%) trainers and II (77.5%) academic starr 

agree but 157 (83.50/0) tra inees disagree on th e ava ilabilit y or train l:c<,;' progress charts ill 

each o f the \\orkshops. Similarl ). thl: avt..:rage Illl:all \(llue (2.26). \\hich i~ k~~ than till: 

expcctedmcan (3.00), indi catcs that th e rcspondents rating di s<lgree. 

13. \~' ith Regard to continues and deta iled feedback bei ng given to train ecs on their progrcs~ 

in the work ing place learning. th e majority of respondents. 52 (R 9.S<)o/c)) trainers. 11 

(78.5 8%) academ ic starrand 130 (69.1 %) train ees disagreed. 

C. The majority of respondcnts, 154 (81.9%) trainees. 42 (72 .4 %) trainers and 10 (7 1,4%) 

academi c starr disagree on th e evaluation 0 1' th e c:, isting tr~inill g process and kal"llillg 

resources against the facilit y sta ndards eva luated h) TVET Colk:gc or ClH1Ct..:l"llCd hod:. 

D. Regardin g train ees assessment during indust r) (railling ba sed 0 11 lilt: oCl:Llpational 

standards and unit ol'compctency. majority o r the respondent s. 140 (79 .8%) tminees. "7 

(98.3%) train ers and 14 ( 100%) acadcmic stalT di s"greed . 

E. The majority o r the responcien ts. 131 (69.7%) trainees. 35 (60. -1%) tr"incr, 'ill d R ("7.~%) 

academic starr disagree on assessment be ing continllo ll s (lild illcu rporati o ll o r Va riel) 01" 

act iv ities and tasks w ith ran ge ofs itualions and contingenc ies. 

S.2. Co nclu s ions 

Based on the above major lindings of the study . th e I'o llo\\ing cU ll clusi~lI1S \\cre dr(1\\Il. 

Though the ex istence of professional quality teaching stalls and acadeillic statl~ \\ere one or 

the 111 0St important requi rements for trainin g programs to get compet t:rll. sk ill I'll I I middle 

leve l tec hnic ian, majority o r the stak eho lders (trainers. train ees. HUllklllic starr unicel'. 

industri es managers) the understanding and readiness to imp1el1lcl1\ en I ill tile..: .')<.:Iccled 

TV ET colleges had lack of knowledge anci skill s dll c to the absence ol·trnini ng. \\mkshops 

and sem inars related to the program. 

\\f it'll regard to indust ri es. the study cond lH.kd th ,lt tht..: inciuslri t:s and pri,ate illstillll i u ll ~ III 

th e involvement and des ign o f a new curri culum in TVET were 10 \\. This inlluenced the 

TVET colleges to ident i fy th e emerging skill areas. des ign appropriatel:ourscs lilal \\t:re in­

line with the industry'S demands and to integrate sc hoo l based alld \\oll plCH.:l: karning. 
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Likewi se . the industry profess ionals recognized that a link bet\\een the11l and the TVI ·. I 

in st itutions were existed but onl y a Jew Ilumbers saw thi s relationship as strollg . The s llld~ 

concluded that there wa s a prevalent lack or efkctive linkages wilh thl: illdllslrics and thL: 

inst itutions in the sampled co lleges. MOI"eover. the training progralll 01' the se lected TVTI-. 

co lleges suffered ti'om incompetency or the stakeholders in implementation o fCBT impl; ing 

that trainees cou ldn't acquire the required c0111petenc~1 on the occupational standard and unih 

of compe tency. 

The other Factor that makes the implemel1la ti on ofC I1T programs dii"li cult \\a s the prov ision 

of inadequate learning in frastructure. The CBT olferi ng T VET college, \\ere ullder e.\peeted. 

there were inadequate training material s. \\ork shop layout. cquiplllcllllools alld tc('hn () l og il' ~ . 

As the slLidy revea led and concluded that CBT delivery sys!em was Ilot implell1ented as 

intended in the sample se lected colleges and the TVET col leges ha ve sllonage or acleqllnte 

training materials. tools and technologies thai were relevant 10 the cou r'>c .... updated book\ 

and jou rnal s. (I nc! workshop la: ou ts. 

Based 011 the above mentioned short cOllles (lack 01' appropriat e trainillg Illaterial s. 

knowledgeable stakeholders. inappropriate folio\\' lip in-compan y Ir;lining. lack nr lah{) r 

markel in format iOll. U!lava i labi I ity of i !lst illil iOIl tha \ SUPP0 rl S Irai Ill.:cs ill \\ orl-.: place learn i Il g. 

process or organizing the Irail1 ces 10 [lequire occ upa ti onal stalldard :-- :llld memorandum 

agreeillent to rh e orga ni zation ) th e ob.iec tives or Cl1T illiplelllentation progralll cou ld nol be 

accom p I ished. 

5.3. RecO IllTll end ati ons 

Depend ing on the above fin dings. the research olfers the 101 10\\ ing n.:comlllcndatiollS \(l 

ill1prove the imp lementation of COll1 petency Based T,.aining at sall1pled TVF-I co lleges III 

Add is Aba ba. 

I. The TVET co lleges and TVET agcnc) shou ld prov ide all appropri;ltL' training and 

inform ation about the train ing program lor atl slnke holders (trainer .." traim:cs. academic 

staff, and industrie s) . T his means that, for the el"lcct ivc implementatiun or thL' prugraill. all 

the key il11plementer 0 1' the CBT program nced to be aware of tile Illain eleillents 01' ("13"1". 

There lo r. 1-10\\ the program ope,.ates .thei,. roles and responsibilities. tile oec llpati,,,,," 

standards and unit ofcolllpetellcy and ho\\ anci \\ hell competenc ies \\ ill be asscssed. 
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2. TVET agency developing a good Capac ity building strategy so lila l the en'!" program c~n 

be imp lemented , 

3. Evaluating and laci lil .H ring the s lippl y o r adeq uate training equip ill cil i. updated 1\:Il:renCe 

mater ial, equipment and layoll t or work shop (I nc! technologies 1h;11 arc 1\:lcvant 10 Ih(' 

respective course . Th ese are illlport (1 11\ to enab le th e trainees atta in th e d c~ ir('d ski ll ofl il c 

program but it was found that th e sampled TVET col leges lack thi s requirement. 

T herefo re. conduc ting strong supervision and creating a mechanism ill \\hich Ihc:-o(' 

co l leges can foll ow C BT gui dc line may help to o l'ler Ihc Iraining orlhe re'luired 'Iuillill, 

In general. the improvement on lea rnin g infrastru cture included tile 1"01 10\\ ing concern s: 

• Incrcase in the prov ision o f ad eq uate and appropriate equipmenl 

• Strong pro lessionalleadership capacil y should cOllle w ilh Ihe deli ve r) o l'llle qual il.' ' I VET 

• Increased and more effec t ive tcacher trainin g 

• Skill s develop ll1ent Ihrough skil l fairs and con teSlS 

• Upgrade c f--ex isting TV ET infrastructure 

4. TVET COlleges SllUlild design experience sharing program \\ ilb cOlll p:1l1ics or servI ce: 

gi ving sector to so l ve the prob lems of lack o f industri es c.\per icnce or Ira i11l:rs. 

5. The T VET colleges should c rea le c lose relation ship \\ illl cooper;] ti vc training prc)\ iding 

orga ni zations. It is necessa ry to inform and moti va te organizi:ll ioll s o rtc rill g coope rati ve 

training strongl y to have the awareness or the mutual benel i ts derived 11"0111 0 11-1 he .job 

training by the establi shm ent o f' promoti on system among stakeholders. I-kllce Ihe 

facilitati on of sc illinars or \Vo rkshops at th e national ancl sub-cit) levels and using dinercnt 

broadcasts and printed media shou ld be an immillent task or T VET flgenC). co lleges and 

sub-c ity TVET bureau s, 

6. M onitorin g training process should be taken ill T VET co lleges by le; ldcr:-. and in industr il: ~ 

b) top managers. The ex ist ing tra ini llg and learning resources again :..! the lilc ilil ) sta ndard 

should be evaluated. T he f~l c i l it y standards should be plan in sLlch <! \\ n) that \\ hell Hre 

necessa ry for the delivery or th e traini ng program in term s or \\ ork ;m':i1. equipmcnt 

needed physical spaces, 
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7. TV ET co lleges should eva luate the specifi c program process includ ing tnli1lL:l2s' alit! staffs' 

act ivit ies, func ti on and cO tlll11uni cati on. I r th e processes are ill adcClu<l \c. the) Il ced to 

make the approp riate adjustm ent" anclthe e n-eel of th e who le prog ram is eval uat ed in term s 

of the ori ginal goa ls. The information ga ined wil l ass ist decision makers about \\ hether th e 

program is worth w hil e and should be con tinued as Illod i lied or terminat ed , 

8. TVET co lleges should integrate school ba sed leclllill g w ith work pl ace !ea rnin g based 0 11 

th e occupa ti onal standard. 

9. Assessment methods should be bn sed 0 11 the occupati onal stancl Clrcl and unil o l"coillpetcnc: 

which clearl y slate both th e outcome/general and spec ific thai assessors. student and 

industr ies can all make reasonab ly obj ecti ve judgement w ith respec t to student 

ach ievement and noon achievement of these outcome and ce rtif~ ed studen t progre ss on tilL: 

basis of demonstrate achievement. 

10. Vocat ional Guidance and COllnse llor should prov ide s un~ci enl ori enta t ion 1'01' th e trainees 

about TVET program and continuing counse lling se rvice should be g iven when train ees 

face personal , voca tional and soc ial problem in the ir day to day perlo rlll :lI1cc in th e TVET 

co lleges and in work place leal'lling. To improve th e counse lling se rvice . adequate Iluillber 

and pron:~ss ionall y com peten t vocMional gu idance and counse ll ors shou ld be ass igned . 

II . Suffic ient ori enta ti on aboLit the trainin g l-i elc! s should be gi ven lor lhe students be l'ure 

joining the TV ET in st ituti on by the counse ll ors andtnliners Hnd also opportu nities su (IS to 

choose 8 field of stud y on the bas is 0 1· their interest. 

12. TVET agency should be all oca ted sllftic ient budget to provide ildcqUil tc trainin g. In 

additi on to allocat ing budge t TVET Co llege ·s should be utili zed propel' I) 8nd th e process 

of purchasing train ing material s should be improved . 

13. TV ET co l leges build Good relation ships be tll een central and local aclOl" ililel ,·esou l'ce 

support and training by worki ng to gath er, share ideas. joil l t]) so lve problems and 

coopera ti ve ly create materials to support. 

14. TVET col leges should create an access to Ill onit or. eva luate and problem-cope the 

implementation o r co l11petenc) based lr<1ining lo r tile crecllion al'skill rull. kn o\\ledgeabk 

and cOl11 pelentl11iddle leve l lIorke,. . 
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15. TVET colleges should create a good workin g atmosphere and good \\orking relati unship:­

among tra iners and academ ic stairs. both groups ncecllo be \\ illing to lake tile rc sponsibili l:. 

while, Ed uca ti onal leaders should coord inate the interrelationships or l!clucational 

environmen ts and increas ing interest and exc itement for the program. In add i ti on. 

governm ent motivate train ers 1"0 assume new roles. be responsible and encourage them 10 

con sider them se lves as play wri te. producers. and actors in new " cd llC<ll iu ll:lI pia) ~". 
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Appendix- A 

Addis Ababa University 

School of Graduate studies and college of Educatio n and Behavioural 
Studies Management of Vocational Education De partment 

Qu estionnai re for Trainer 

The purpose of the questionnaire is to ga ther info rmalion on the 

implementation o f competency based t raini ng (CBT) p rogram in TVET 

Colleges in Add is Ababa City a dminis tration. Thus, yo ur ["rank and s incere 

response to the item s in the questionnaire he lps to mcel the objeclive of lhe 

study. Be sure that the information you provide wil l be kept confidential and 

used only for the academic purpose . 

I strongly be lieve that your input is very importa nt to this s t udy, he nce , I 

kindly requ ests to an swer a ll th e question s (without skipping). 

The study is meant for impartial fulfi lm ent of Ma s ters of Art Degree in 
Management of Vocation a l Education. 

General Direction: you are kindly to follow th e direction 

I. 

l. Writing your name is not required 

2 . put ,", mark wherever are a ltern atives 

3 . Write your opinion brieny for the open ended questions. 

Thank you for your cooperation! 

Background of the Respon dent 

Name of co llage _____ _ 

l. Your Specia lization: _______ _ 

2 . Level of qualification 

a nd a bove 

3 . Sex A. Male D 

A. Diploma DB. DegrccD C. MA / MLI 

B. Female D 
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, 
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4. Expe ri en ce in years A. Be low 5 0 B. 5 Lo 10 D C . llt 0 150 

D. above 15 0 

5 . Age A. 2 0 -30 0 B. 30-40 0 C . Above 40 0 

11. In thi s pa r t o f th e questione r put "--I" m a rk u n der Lhe num ber which 

indica tes the leve l of your agree me nt/ di sagree me nt. 

Please read each s tatement carefully and c hoose Lhe a n swer Lha L 

corresponds best to your opinion and put a t ick (--I) ma rk in only one s pace 

provided for each qu es tion from the given options in th e be low Lable based 

on your level of agreem e nt or di sagreem en t. Use the fo llowin g ra tin g scale to 

s how your a greem ent o r disagreement 

The options represent 

~ Put"--I' 'mark in co lumn "5"if yo u a re strongly ag l"Ce . 

~ Put "--I" m a rk in column"4 " if you a re agree . 

r. ~ Put "--I" m a rk in column "3" if you are n eutral. 

);::. Put «..,j" mark in column ({2" ir you a re disagree . 

~ Put"--I" m a rk in co lumn" I " if you a re stro ngly d isagree . 

1 = strongly disagree 2= d isagree 3= undec ided 4 = ag ree 5= s trongly 

agree 

Please put a tick (--I) mark in only on e s pa ce provided fo r each qu es tion from 

the given option s in the below ta ble based on your leve l of agreem e nt or 

disagreement. 

o 



The options represent 

c 
SITongly di sag ree = 1, disagree = 2, undec ided= 3, agree = ' I s trongly agree =5 

Measuri n g scale 

NO Questions 
1 2 3 4 5 

1 Trainees h ave e nough orientation a bout th e 

overall TVET strategies a nd competency based 

training system (CST - -----o 
1.1 Enough Orientation is given a bou t market 

demand Occupations 

1.2 Enough Orientation is given about 

occupational standard s in each fie ld of 

occu pation 
1.3 Enough Orientation is given about the 

learners on compctency based trainin g delivcl·y 

system 

o 1.4 There a re lack of a deq uate Orientatio n 

from th e conce rned body about the requirement 

of th e re levant training guide line 

2 Tra in ees are ready to acqu ire techn ical and 

vocationa l competen cy n ecessary to com p lete 

the objectives of the ir t ra ining progra m 

3 opportuniti es is given to tra inees so as to 

choose a fie ld of stu dy on th e basis of the ir 

inte rest 
4 Trainees h a ve a d equa te information a bou t the 

compete n cy based t rai ning(CST) --
o 5 Most o f the t im e t ra inees assigned on th e righ t 

work position during. industr ies Tra ining 

6 TVET Co ll ege provide trainin g for academic 

staff about the compe ten cy based p rog ram --
6. 1 Traini ng is given a bou t the overa ll TVET 

strategies and competency based tra ining 

system 
6 .2 Tra inin g is give n abou t market dcmand 

Occu pations 
6.3 Tra ining is givcn about occupati onal 

o s ta n dards in each fi e ld of occupation -
6.4 Train in g is given about competency based 

t rain in a delivery system 



, 

- -

6.5 train ing is given about teaching 

methodology requirements in the re levant 

training guidelines 

7 Academic staffs have knowledge and readiness 

to apply the CST progra m 

8 S taff has access to most of instruction a l 

delivery mate rials 

9 Teaching s taff hold a ppropriate industry a nd 

teacher qualification 

10 Teaching staff have proper information in order 

to fulfi ll their role 

11 Indu s tries are well inform ed about CST training 

12 Most industries are will ing to acce pt tra inees for 

CST trainin" 

13 Trai ning is given for industries supervisor about 

o the overall TVET strategies and com petency 

based training system(CST) 

14 Industries a nd compan ies h ave knowledge of 

the implementation of CST during work p laces 

learning training 

15 Supply of teaching and learning materials a rc 

on time, and the materials are up to date and 

relevant --- - -

16 industrie s arrange and provide the facilities 

,range of work and supervision to instTuct the 

trainee as speci fied in the tra ining plan 

17 Therc are a dequate materia ls, equipme nts are 

available in the institution 

18 There are sufficient learning and workshop 

rooms in TVET col lege -

19 The accessibility of computers, library and 

books in the college ve ry high - --
20 There are necessary materials and machineries 

for training process and practices which is well -{) 

matched with the cou rsc 

21 The materia ls and machineries most of them 

a re out o f used a n d damaged 

22 There are appropriate gu ide line such as 

occupational standard a nd unit of competency 

for CST tra ining in my col lege 

23 The working environm ents of the college IS 

conducive for t he work place and work 

experience opportunitics 

o 24 The re are sufficient material s in CST trainin g 

o ffcrin a organ iza tions 

25 There are an appropriate information g iven for 
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t rainees a bou t the training during work placc 
t ra ining 

---

26 Tra inees a re provided with occupa tion al 
s tanda rd s a nd unit of competency guide line in 
school and work places lea rning 

('. 27 Continues a nd d eta iled feedback is given to 
trainees on their progress during school an d 
work place earnina 

28 Trainees h ave su ffi c ie nt information before they 
begin studying a particular module or u nits of 
competen cy 

.~ 

29 Train ees assign ed on the right work position 
during in compa ny train in g 

-- _. -- -- - ~ 
3 0 The teaching learning process a llows each 

learner to have the opportunity to d evelop and 
'0 evalu a ted on th e compe ten cies achievcd 

31 TVET colleges integrating the CST program In 
to the trainees over a ll educational and t raini ng 
program 

32 There a re memorandum of agreement between 
industries a nd co lleges 

- - I- -
33 Trainers used ve ri ty of teaching methods and 

teaching ai des 
33. 1 Com petency based mode of train ing 

delivcry 

33.2 action Dem onstration 
-- .1----

33.3 Laboratory work 

33.4 G roup Discu ssion 

33.5 S imulation practices 

33.6 Computer based learning 

33.7 Se lf- paced learn in g 
.-

33.8 Practical tra ining 111 group and 
individu a l 111 workshop sam e like 0 11 - the-

c job 

33.9 In -company training / cooperati ve 

tra ining / based on each competen cy 
I----

34 The re lationship between t heory a nd practice in 
CST IJrogra m highly integrated - - --I-

35 Employers, supervisors are aware of the tasks 
th ey can rea li stical ly expect learners to perform 
in the work please learnin g 

36 Trainers and work s h op masters are familiarly 
with the equ ipment and machineries 

o 37 The teachi n g learning methods encouraging 
and motivating the learners to lea rn and 
achiev ing th e requ ired learning out come in I 



o 

o 

school and work place learning 
~~'-' ,-

38 Trainers link train inKplan with the work plan 

39 Program complementalion is based on 

satisfactory achievement of al l s peciried 

compete n cies with en ough time 
~-

.-. --I-
4 0 There is progress charts in each o r the 

works hops 
41 Continu es and detailed reed back is given lo 

t rainees on their progress in the work place 

42 The college evalu ate the existing training a nd 

learning re sources against the racili ty sta ndards 

43 Tra inees ra ting renect the level or compe tency 

achieved in each rilled 

44 Industries/enterprise fac ilitate train ing ror 

t rainees to lea rn based on occupational 

standa rds a nd unit or competency - ._-- ._- - - -.~ 
45 Trainees are assessed during indu stries 

training based on the OS and unit of 

compe ten cy 
46 Trainees record s are prope rly kep t and re fl ect 

there on progress 
47- Assessment is continuou s and incorporales a 

variety of dirferent activa tes a nd tasks with 

ra n ge of s iluations and co n tingencies -- ... ---

1II Please write you r opinion ro r the rollowing qu eslions! 

1. What are the m aj or proble m s / challe nges Traine!'s race in the 

impleme nta ti on or Compelency based program in TVET Colleges 

2. What could be the possible solution s to the above mentioned 

problem s? 



o 
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3 . How ind u stries inte rac t with the college during the implemen tation or 

Competen cy based tra ini ng p rogra m ? 

4. What methods you employed to assess tra inees based on th e 

occupa tion a l s tandard a nd unit or competen cy? :-
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Appendix- B 

Addis Ababa University 

School of Graduate studies and college of Education and Behavioural 

Stu d ies Man agement of Vocational Education Department 

Q ucstionnairc for T rain ees 

The purpose of the question n aire I S to gather information on the 

implementation of competency based training (CST) program in TVET 

Colleges in Add is Ababa City adm inis tration. Thus, your frank and s incere 

response to the ite m s in the questionnaire helps to mee t the obj ec tive of the 

study. Be sure that the informalion you provide will be kept conficiential and 

u sed only for the academic purpose. 

I stron gly believe that yo ur input is very importa nt to this s tudy, hencc, I 

k indly requests to answer a ll the questio ns (without skipping). 

The s tudy is m ean t for impa rti a l fulfilment of Masters o f Art Uegree in 

Managem ent of Vocational Education. 

General Direction: you are kindly to follow the ciirection 

Writing your name is not required 

Pu t ';j' mark wherever are a lternatives 

Write your opinion brieOy for the open e nded questions. 

T ha nk yo u fo r yo ur coo perat ion! 
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Background of the Respondent 

Name of collage _________ _ 

1. Your department: 

2. Level A. I OB.II O C.III 0 D. IVO E. VO 

3. Sex A. Male 0 B. Female 0 

4. Age A. below 16 0 B. 16- 210 C 2 1-260 D. Above 26 0 

I 1. In this part of the ques tioner put " ~ ,, mark und e r the number which 

indicates the leve l of your agreement / disagreemenL. 

Plea se read each statement carefully and ch oose the answer that 

corres ponds best to your opinion and put a tick (\1) ma rk in on ly on e s pace 

provided for each ques Lion from the given option s in th e be low table based 

on your leve l of a greement or di sagreeme nL. Use the fo llowin g raLing sca le to 

show your agreement or di sa greement 

The options represent 

~ Put"';" mark in column "5" if you a re strongly agree. 

~ Put ",;" mark in column"4" if yo u a re a gree . 

~ Put ",;" mark in column "3" if you a re neutra l. 

~ Put ",;" mark in colu mn "2" if yo u a re disa gree . 

~ Put"';" mark in column" l " if you a re strongly disagree. 



", 

1 = stron gly disagree 2 = disagree 3= undecided 4 = agree 5= strongly 

agree 

Measu ring sea Ie 

NO Q uestions 
1 2 3 4 5 

1 Trainees h ave en ough orien ta tion abou t the 

overa ll TVET strategies and competency based 

o training sys tem (CST) 

l.1 Enough Orienta tion is given about market 

demand Occupations 

l. 2 Enough Orien tation is given about 

occupation a l s tandard s in each ri e ld o r 

occupation 

l.3 En ough Ori e nta tion is given a bou t the 

learner s on com petency based training de live ry 

sys tem --

1.4 Th e re a re lack or a dequate Orienta t ion 

from the concerned body about t he requ irement 

of th e relevant train ing gu idel ine 

2 Adequate orientation is given ror the trainees 

on the legal and ethical responsibilities 
1-

3 Trainer are ready to acquire technical and 

vocation a l competence necessary to complete 

th e o bjectives o r the ir t ra ining program 

) 4 opportunities is given to trainees s o as to 

choose a ri e ld of study on the basis of their 

interest 

5 Trainees h ave adequate information a bout the 

compete ncy based trai nin g(CBT) 

6 I trave lled ra r to reach to the indu s try whcrc I 

ge t a tra ining 

7 I have guida n ce a nd coun selo r wh om I con s ul t 

ror indu stries training 

J 8 Most of the t im e trainees ass igned on the right 

work posi tion du ring industries Tra ini n g r---
9 Industries a re we ll inrormed about compe ten cy 



based t raining (CBT)program 

10 Most industries a re willing to accep t trainees for 

competency based train ing(CBT) 

11 Trainees acquire tech nical a nd vocational 

) 
competences necessary to complete the 

obj ectives of their traini n g program 

--------l-

12 Industries a nd companies have kn owledge of 

the implementation of competency based 

training (CBT)progra m during work places 

learning train ing 

13 indu stries a rrange a nd provide the facil ities 

,range of wo rk and supervision to instruct the 

trainee as s pecified in the tra ining plan 

14 Su pply o f teaching a nd learn in g materials are 

on time, a n d t he materials are up to date and 

relevant --

IS There a re adequate materia ls, equ ipments are 

availab le in th e insti tu tion 

16 There are sufficie n t learning and workshop 

(, room s in TVET college 

17 Th e accessibili ty of compu ters, li brary a n d 

books in the college ve ry high 
- -- --

18 There are necessary mate r ia ls and machineries 

for train ing process a nd practices whic h is wel l-

matched with th e course 

19 The m a te ria ls a nd machineries most of th em 

are 01.1 t of u sed and damaged 

20 There a re a ppropriate guide line su ch as 

) occupational standa rd and uni t of competency 

for competency based trainin g (CBT)p rogram 

in my co ll ege 

21 The wor king environmen ts of the co llege IS 

condu cive fo r th e work place an d work 

experien ce opportuniti es r----------
22 There a re suffi c ie nt mater ial s in competency 

based training (CBT) program offering 

organ izations ----

23 There a re a n a ppropri ate information given for 

tra inees a bout the training during wo rk place 

training 



24 Train ees are provided with occupational 
,-

standards a nd unit or competency gu id e lin e in 
school a nd work places learning 

25 Continues a nd detailed reed back is give n to 
trainees on their progress during schoo l a n d 
work place earning 

26 Trainees have surricent inrorma tion berore they 
begin s tudyin g a pa rticu lar module o r units or 
competen cy 

27 Tra inees assigned on the right work position 
during in compa ny trai nin g 

28 The progra m allows each learne r to h ave the 
opportunity to deve lop a nd eva luated on th e 
competencies achieved 

29 TVET colleges integrating the competen cy based 
training progra m( CST ) program in to the 
tra inee s over a ll educationa l a nd tra in ing 
program 

30 There a re memorandum or agreement betwecn 
indu stries and colleges 

I- i-- 1--- --
31 Trainers u sed ve rity or teach ing methods and 

teaching a ides 

3 1.1 Com p etency based mode or train ing 

delivery 
--- -

31.2 action Demonstration 

3 1. 3 Laboratory work 

31.4 Di scu ssion 
- f----

3 1. 5 Sim ulation ac tivities 

3 1.6 Com pu ter based learning 
1- --- ----

31.7Selr paced learning 
) 31.8 Practical trai ning 111 group and 

individu a l 111 workshop same like on- thc-
job 

3 1.9 In-com pa ny t raining /cooperativc 
training / based on each competency 

32 The rela tionsh ip betwee n theory and practice in 
competency based tra ining (CST) progra m 
highly integrated 

1--
33 Employe rs, s upervisors a re aware or thc tasks 

they can rea li s tica lly expect lea rner s to perroI'm 
in the work please learning. 

34 Trai n ers and work shop maste rs a re ram ilia ,-!y 
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36 
37 

38 

39 

<;:1 40 

41 

42 

43 

44 

45 

III , 

with the equipme n t and machineries 

The teaching learning methods en couraging 

a nd motivating the learne rs to learn and 
ach ieving the required learning out come in 
school a nd work place learning 

Traine r link train ing p la n with the work 

Program complementation is based on 
satis fac tory achievem e nt of all specified 
competen cies with enough time 

Con tin ues and detailed feedback is givcn to 
tra inees on th eir p rogress 

-
Th ere are progress c ha r ts in each of the 
workshops in the work place 

I-- --
The college evaluate th e existin g training a nd 
learnin g resources again st the fac ili ty standards 

Trainees rating reflect the leve l of competen cy 
achieved 

Industr ies/enterprise fac ilitates training for 

trainees to learn based on the occupational 
standa rds a nd uni t of competency. 

Trainees a re assessed during indu strics 

training based on the OS a nd unit of 
compete n cy 

-- -
Tra inees records a re properly kept and reflect 
there on progress 

-
Assessmen t is con tinuous and in corporates a 

variety of different activates and tasks with 
ra n ge of s ituation s a nd contingencies 

Please write you r opinion for the fo llowing qucstions l 

l.What a re t he major problems / cha ll enges tra in ees face in th e 

impleme nta tion of CST program in TV ET Colleges 

- -

--1-



-, 

<, 

l. What could be the poss ib le solu tion s to the above mentioned 
problems? 

-------

3 How industries interact with the co llege during the implementation of 
com peten cy based tra in ing (CST) progra m ? 



Appenrlix- C 

Addis Ababa University 

School of Graduate studies and college of Education a nd Behavioural 
Studies Management of Vocational Education Department 

Interview questions for TVET Coll ege Deans. 

Gener a l Info rmation _______ ______ _ 

Na m e o f collage _ _____________ ~ 

Job p ositio n: ______________ ~ 

Service year w ith the curre nt pos itio n : 

Qualification: 

I open - Ended Ques tion s 

1. Are you familiar with the CBT progra m/ what infonmllion and supports 
you have? 

2. How is the TVET tra inin g program going on in your college'? 

3 . What challenges do you have in the implementation of com pe tency based 
training program during training students in inside and outside the 
classroom? 

4. How do you solve thi s problem? 

5 . What challenges do you have in training s tudents in thc practical tra ini ng 
of the CBT? 

6 . ]-Jow do you solve this problem? 

7. ]-J ow you implementing CBT program in collaboration with CBT offering 

organizations? 

8. What prob lems did you face during the implementation process of the CBT 
program in the industries? 

9. How did you solve the problem? 

IO.Are teac her fami liar with competency - based ed u cation a nd training 
methodologies? 

II. How to Monitoring, evaluation a nd problem- coping of the CBT progra m? 

l 2.Are teachi n g s tuff prepa red fo[- the sh ift to competency based education or 
do they view the change fr0 111 a caut ion, hoslile or defensive perspective? 
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Appendix- D 

Addis Ababa University 

School of Graduate studies and college of Education Behavioural 
Management of Vocational Education Department 

Observation and document analysis checklist for competency based 
training at classroom, workshop, and laboratory 

I. General 
l. Training CO LlI-SC (bcing obsc l-vcd) _______ ___ ___ _ 

2_ No. of trai n ees in the class/works h op: 
Male Fcm a lc ___ Total _ _ _ _ 

3. Seats/trai ning a rrangement 

II. Details in classroom/workshop/ laboratory instruction: Tick 
VIVes), if the appropriate activity is observed or demonstrated 
or tick N(No), if it is not observed 

-- -
Items Y N Remark 

I. Classroom/ Workshop/ Laboratory 
-;-. . -~- -- - -

Is classroom /workshop / laboralol-y su itable in terms 
of seating, heating, lighting, availab ili ty of t ra inin g 
resources, etc? 

- --
II . The instructional process 

--- -- -- - -
Does the instructor: 

Make sure that trainees know what is expcctcd of them 
by way of prepa ration? 

---
Arrange classroom / workshop/ laboratory as per 
tra in in g requirement? 
Encourage all trainees in individual a nd group 
work in ou tcome-based trainin g? --- ---
Intervene in the trainees work appropriately to 
encou rage the progress ) to take corrective measures 
task performance 
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Ill. Th e availability and degree of su ffi ciency of t h e following l l'ai n ing equ ipments 
and m ate ria ls, 

No. Training materials a nd Sufficient In su fficient Not 
equipment available 

at all 
1 Allen wrench sets 

(standard and metric) 
2 Combination wrenches 

(3 /8 - I") 
3 5-p ieee punch a n d chisel 

set 
4 8mm ~ 22mm combination 

wrench set 
5 3 nat screwdrivers - 4", 6", 

8" 
6 4 Phillips screwdrivers - 112 . 

stubby, 112 regular, III 
regular, 113 regu lar 

7 1 1/2 lb. or heavier ball 
peen hammer 

8 Fluorescen t drop light with 
25' cord - 3 prong plug 

--9 Blow gun with ru bber tip 
and male coupler (NAPA 
90-6 18, or equivalent) 

10 Tire chuck with male 
coupler (NAPA 90-6 18, or 
equivalen t) 

11 fender cover 
12 Slip lock-type pliers (~-fi 1----

positions) 
-13 Needle nose pliers 
---14 10" vise grips 

15 12' measuring tape 
16 Set drill bits by 1/ 64 

increments to 1/ 2 " 

17 Diagonal pliers (side 
cutters) 

18 Telescoping inspec tion 
mirror 

19 Safety shoes (steel toes - no 
sneakers) 

20 Safety glasses (mirror 
items not a llowed) 

2 1 Dial ind icator and holding 
fixture 

22 3-piece pry bar set (max 
36") 

23 Roll of shop towels 
24 Magnet with extendable 

rod 
25 lh" Impact gun 
26 Soldering gun/soldering 

iron 
27 box of Nitrile disposable 



/ 
gloves 

---28 Gas ket scraper 
~ -- --

29 Razor scraper 

- ----
30 Hack saw and blades 
3 1 Small swivel oil filter 

wrench 
- ----

32 Large s\,viveJ oil rilter 
wrench 

33 25' extens ion cord 
34 Hand operated vacu um 

pump 
35 Gasket scraper 
36 1/2" drive to 3/8" drive 

(reducerl adapter 
37 Power steeri ng pulley 

installer & remover 
38 Compression gauge 

- - -
39 4.5" Grinder and grinding 

wheels 
40 Pick set 
4 1 13/16" & 5/8 spark plug 

sockets 
- -- -

42 12 -18" jumper wire (16 
QaU!Ie minimum) 

43 Hall of black electrical tape 
44 Small tu be resin solder 
45 12v test light (Power Probe 

III Dreferredl 
46 Sparkplug gaper 
47 Fuel pressure test kit 
48 INO M capable of 

measuring am perage 
- -- --

49 Combination 
striPJ)er/crilnper pliers 

50 Ignition Spark Tester 
51 Tip cleaner (torch) 
52 Welding goggles (shade 5) 

---53 Spark lighter 
54 Tire tread depth gauge 

(1132") 
55 Fi les: 1 round and 3 

square file s 
56 H igh cuff welding gloves 
57 Welder 's helmet (sha de 10 

lens) 
58 Welding kit 
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