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Abstract

The general objective of this study was to investigate the practice of teaching writing and its
effects on students’ writing performance: the case of Ediget Chora Secondary and Preparatory
School.
A mixed method approach was used to collect qualitative and quantitative data involving
classroom observation, FGD, testing, and document analysis. The participants of the study were
grade 12 English language teachers and students of Ediget Chora Secondary and Preparatory.
So from a total of 289 students in 6 sections, 143 students who were learning in 3 sections were
selected through simple random sampling. Regarding teachers, there were 17 teachers. From
these teachers, 6 teachers who were teaching in grade 12 were randomly selected for data
source. The findings showed that the writing skills were not practiced in the way students could
write a whole piece of communication, and could develop information, ideas and arguments to a
particular reader or group of readers. Writing was practiced at word and sentence level. Most of
the time, controlled and guided writing were practiced to teach grammar and vocabulary. Thus,
based on the findings, the following recommendations were forwarded:

> Engtl)ishklanguage teachers should teach their students according to the contents of the

textbook.

> English language teachers should train their students on giving written feedback to their
peers until they understand that giving and receiving written feedback is one way of
learning.

> Preparatory English language teachers should teach their learners how to write legible
hand writing, and getting them to practice different paragraphs and essays in the
classroom and at home.

» Concerned bodies should play their own roles to enhance the students” writing
proficiency. These bodies can be the primary and secondary school English language
teachers and subject area teachers.






CHAPTER ONE
INTRODUCTION
1.1Background of the Study

English is a common language among nations and it is a language of politics, science, and
commerce (Mekuria, 2006:1) and (MoE, 2009:15). English is learned in Ethiopia starting from
grade one up to preparatory schools and it serves as a medium of instruction in secondary and
tertiary education. This shows that English language is given more emphasis in Ethiopia.

Each language skill has its own advantage in language learning, but writing skill has a role
beyond that. For instance, Andrea and Cynthia (2014:4) claim that a good writing affects hiring
and promotion. Researchers such as Naila (2006: xii), Don (2007: ix), and Eman (2014:13) state

that students’ success in their academics greatly depends on the writing skills.

Therefore, to be successful in their academics, learners need to practice writing in English, and

they should get the necessary support from English language teachers to improve their writing
skills.



1.2 Statement of the Problem

Even though writing skills are crucial for success at high schools and colleges, the writing
proficiency of Ethiopian students at secondary and preparatory schools seems low. Writing in
English is a common problem among high school and preparatory students. From the
researcher’s experience as an English language teacher at secondary and preparatory schools, the
writing performance of many students is low. The researcher observed that many students

showed some difficulties in their writing skills.

Researchers such as Alamirew (2005), Molla (2009), Desalegn (2011), Habtamu (2011), and
Ebabu (2013), conducted research on this area, and they found different results for students’ poor
writing performances. For example, Molla (2009:56-57) found that the major causes why
English major students at Abbiyi Addi College of Teacher Education had poor performance in
writing skills were lack of practice the writing skills since lower grades, shortage of time given
to students’ writing, teachers’ focus on grammar and mechanics than on content and organization
of ideas when giving feedback, and less help from English language teachers. Ebabu (2013:233-
234) also found that the causes for students' poor writing abilities were shortage of time,
inappropriate use of methodology by English language teachers, and psychological factors
(students believed that writing was the most difficult skill compared to the other skills).
Alamirew (2005:215 -220) also found that teachers simply used lecture method to teach the
writing skills. Concerning teachers’ feedback, Alamirew ( 2005:ibid) observed that students were
made to read aloud in front of the class to what they had written, because teachers did not have
time to correct students’ errors because of large class. He also found that the writing tasks

presented in the textbooks for grades 9-12 were few and were put at the end of each unit.

The above researchers tried to shed light and uncover students’ writing problems in English,
however many students in preparatory schools still show poor performance in EFL writing. So
this study was conducted in preparatory school to investigate the practice of teaching writing and
its effect on students’ writing performance. Even though Alamirew (2005) and Habtamu (2011)
conducted their studies in preparatory schools, this study was different from their studies. For
example, Alamirew (2005) conducted his research on perception of writing, writing instruction,
and students’ writing performance whereas this present study was conducted on teaching practice

and its effects on students’ writing performance.
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Here, Alamirew (2005) did not study he practice of teaching writing where as the present
researcher investigated the practice of teaching writing skill and its effect on students’ writing

performance.

Regarding Habtamu (2011), he conducted his research on ELT teachers’ beliefs of writing
skills and their classroom practices. Here, the researcher did not see students’ writing
performance. Therefore, this present study was conducted to bridge these gaps: teaching

practice and its effects on students’ writing performance.

1.3 Objectives of the Study
1.3.1 General Objective

The general objective of this study was to investigate the practice of teaching writing and its
effect on students’ writing performance: the case of Ediget Chora Secondary and Preparatory
School.

1.3.2 Specific Objectives
More specifically, this study intended to:

» explore the practice of writing in the EFL classrooms.
» find out the effects of teachers’ practice on students’ writing performance.
» examine if the English textbook gave the necessary emphasis to the writing skills.
» identify the major problems preparatory school students faced in their attempt to write
in English.
1.4 Scope of the Study

Due to time constraints, the scope of the study was bound to investigate the practice of teaching
writing and its effect on students’ writing performance: the case of three grade 12 classrooms at
Ediget Chora Secondary and Preparatory School. Grade 12 students were chosen, because they
were expected to have better writing performance than other sudents who were learning in high
schools and preparatory schools. That means, grade 12 students need a good command in writing

to be successful in higher institutions after they join to universities.



1.5 Significance of the Study

Since this research investigated the practice of teaching writing and its effect on students’ writing
performance, the findings of this study are hoped to be useful for English language teachers,
students, and syllabus and curriculum designers. First, this study gives pedagogical advantage for
the English language teachers, because this research suggests teachers how to teach their
students. Second, as this study identified the major problems preparatory school students faced in
their attempt to write in English, students might be able to take measures based on the research
findings so as to improve their writing skills. Finally, syllabus and curriculum designers can get

insight regarding how writing skills are practiced in preparatory schools.
1.6 Limitations of the Study

The researcher encountered some constraints during the course of conducting this study. First,
some of the informants were not willing to take part, especially in the teachers’ FGD. As a result,
the researcher spent lots of time to convince some teachers.

Second, the researcher did not include some invaluable research findings in this study because

they were shifted in to a new library and kept in a store until the completion of this study.
1.7. Thesis Organization

The thesis is organized in to five chapters: the first chapter gives background information about
writing. It also justifies the need for the study, presents the objectives of the study, significance
of the study, scope of the study, and limitation of the study. The second chapter presents review
of related literature about writing. It also presents about some local research findings on EFL
writing. The third chapter deals with research design and methodology. In this chapter, research
design, research setting, sample size and sampling techniques, data gathering instruments, data
gathering procedures, data analysis techniques are specified. The fourth chapter discuses
research findings and discussion. Under this chapter, data obtained from four data gathering
instruments i.e. classroom observation, FGD, textbook evaluation and test have been analyzed
and discussed. Finally, the fifth chapter presents summary, conclusions and recommendations. In

this chapter, the need for this study, objectives of the study, research methodology, findings and



conclusions have been summarized, based on the findings conclusions have been drawn, and

finally recommendations have been forwarded based on the findings.

CHAPTER TWO
REVIEW OF RELATED LITERATURE

Introduction

Under this chapter, the following points are reviewed: What is writing? The Evolution and
Process of writing, the Nature, Reasons and Writing Conventions, Integrating all the Four skills,
Approaches to Teaching Writing, Techniques to Teaching Writing, Techniques in Planning the
Class to Teach the Writing Skill, Testing and Marking Students’ Writing in EFL Classrooms,
Giving Feedback on Students’ Writing, Competencies in EFL Writing and International and
Local Research Findings on EFL/ESL Writing.

2.1What is Writing?

Writing is a process of communication with others in which a writer sends his/her ideas and
thoughts in written forms to readers (Maria, 2018:23). For Ebabu (2013:14).Writing is coherent
arrangement of words, sentences and paragraphs, structured according to a system of rules. It
includes a number of sub-skills such as grammar, spelling, editing, text organization, and
punctuation (Eman, 2014:14).

Writing is not something an innate that comes naturally, rather it can be learned and be improved
through a lot of hard work and practice (Ali, 2017:63).

According to Carol (2000:6), there are two basic elements to any piece of writing. One is
content: what the writer has to say. The other is form: the way the content or message is
presented. Therefore, both content and form are inseparable in getting your message across
through writing.



According to Hyland (2003b) cited in (Zheng, 2016:142), ESL/EFL writing is simultaneously a
cognitive, social, and intercultural activity. It requires knowledge of the content that the writer is
to address, knowledge of the English language that is required for the construction of the text,
knowledge of the process that concerns how to construct the text, and knowledge of the genre
that the target belongs to.

2.2. Purpose of Writing

Writing as the other language skills has its own purposes. Traditionally, the purpose of writing is
to engage students with grammar, vocabulary and comprehension exercises as a means of
activating students’ skills in these areas rather than developing the composition skills
(Solomon,2001:10-11) cited in (Ur, 1996). However, Pincas (1982) cited in Habtamu (2011:11)
claims that the purpose of writing must be widened to go beyond the artificial and unrealistic
type of traditional teaching to more genuine practical and relevant kind of writing. Several
researchers on composition studies have come up with several purposes for learning the writing
skills. However, these could fall into two broad categories: general and pedagogical purposes.
2.2.1 General Purposes of Writing

Hughey (1983) cited in Solomon (2001: 11) suggests the following general purposes of writing:
* Writing is used as a medium of communication

» Writing can bring forward what we have kept deep in our hearts but could not verbalize

» Writing is a means of shaping and organizing the multitude of our thoughts

» Writing helps us to judge our thoughts

» Writing is a means of certainly mirroring the self

2.2.2. Specific Purposes

Byrne (1988) and White (1989) cited in Solomon (2001: ibid) suggest the following specific
pedagogical purposes:

* writing enables us to provide for different learning styles and needs

» written work serves to provide the learners with tangible feedback on what the students have
learned.

« writing provides variety in classroom activities, serving as a break from oral work.

« writing has an advantage in occupational and academic purposes
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* writing is one means of testing
* writing requires thought, discipline and concentration and, hence, enables students to act

accordingly.

The purpose of teaching writing skills in a foreign language is to get students acquire the
abilities and skills they need to produce different kinds of written texts similar to those educated
people who are expected to be able to write in their own language (Ur, 2008:162). However,
most of the time, classroom writing is designed to foster language learning. This kind of writing
IS practiced at sentence level to practice new structures, vocabulary, or to remember new items of
the language (Hedge, 1988:7). Ur (2008:162) explains how writing skill is taught in foreign

classrooms as follows:

Writing is widely used with in foreign language courses as a convenient
means for engaging with aspects of language other than the writing itself.
For example: learners write down new vocabulary; copy out grammar
rules; write out answers to reading or listening comprehension questions;
do written tests. In these examples, writing is simply used either as a
means of getting the students to attend to and practice a particular
language point, or even more frequently as a convenient method of testing
it, providing information as to how well something has been learned in a

form which the teacher can then check his or her lecture.

This shows that most of the time, writing in a foreign language is used to teach the aspects of
language, not the writing itself. So according to Ur, EFL writing is used as a means to teach the
other elements of language such as grammar, vocabulary, and specific answers after reading or
listening certain texts. Therefore, no wonder that many EFL students write poorly. Hedge,
(1988:8) explains that teaching writing at sentence level does not help students to write a whole
piece of communication, to link and develop information, ideas, and arguments for a particular
reader or group of readers. Harmer (2007: 330) also has similar ideas about writing. He calls
writing at sentence level, “Writing-for-learning”, and this does not help students to generate
ideas of their own. Harmer gives the following example for ‘writing-for-learning’, “Write three

sentences using ‘going to’ future.”



Harmer suggests teachers to engage their students to write stories/narratives beyond getting them

‘write-for- learning’ for language practice.

One cannot write a text without following some conventions of writing. As other conventions of
peoples’ issues, writing has also its own conventions. According to Harmer (2006:225-226),
writing has a number of conventions such as hand writing, spelling, layout and punctuation

which separate it from speaking.

Sometimes it is too difficult for students to use the writing conventions correctly as ESL/EFL
learners. For example, concerning hand writing, Harmer (2006:225) points out that learners
whose native language orthography is very different from English face some difficulties in
forming English letters unless they get a special training. For spelling, Harmer (2006:226) notes
that incorrect spelling adversely affects the reader’s judgment to the writer as a lack of education

or carelessness.

Therefore, as much as possible, ESL/EFL writers should use the writing conventions as Ur
(2008:163) recommends writers to pay attention on writing conventions such as neat hand
writing, correct spelling and punctuation, acceptable grammar and careful selection of
vocabulary.

So in general, some of the writing conventions ESL/EFL writers need to be careful when
writing are hand writing, spelling, punctuation, layout and grammar.

2.3 Writing in the Mother Tongue versus the ESL contexts

Research revealed that there are more of similarities than differences in L; and L, contexts
though there are certain distinctions that have to be drawn while dealing with teaching to write
in the first and in the second language contexts. Research findings by Zamel (1982) cited in
Solomon (2001: 13) indicated that linguistic competence has not been found to be as important
as competence in the composing process in order to write proficiently in English. She also
discovered that the writing process of her 1, subjects were similar to those of the subjects
described in L, studies. Thus, it was concluded that L; process-oriented instruction may also be
of expressiveness in their Ly writing could easily learn to express themselves in the written

medium of L, context.



2.4. The Process of Writing

According to Shughnessy (1977) cited in Hedge (1988:21), writing is a messy process that leads
to clarity. The process of writing contains a number of stages. It includes a serious of steps from
brain storming, multiple drafts development, revising, editing the final draft and peers’ and
teacher’s feedback (Hedge, 1988:32).

The process of composition is not a linear one, moving from planning, writing the first draft,
revising, and editing. It is a recursive activity in which the writer moves backwards and forwards

between drafting and editing, with stages of re-planning in between (Hedge, 1988: ibid).

Zemach (2005:3) clearly presented the stages of the writing process classifying them in to six
steps including what to do in each step. These stages of writing are presented as follows:

Pre-writing

Step One: Choose a topic. Before you write, your teacher gives you a specific assignment or
some ideas of what to write about. If not, choose your topic yourself.

Step Two: Gather ideas. When you have a topic, think about what you will write about the topic.

Step Three: Organize. Decide which of the ideas you want to use and where you want to use
them. Choose which idea to talk first, which to talk about next, and which to talk last.

Drafting

Step Four: Write. Write your paragraph or essay from start to finish. Use your notes about your

ideas and organization.

Revising




Step Five: Revise structure and content. Check what you have written. Read your writing silently
to yourself or aloud perhaps to a friend. Look for places where you can add more information,
and check to see if you have any unnecessary information. Ask a friend to exchange texts with
you. Your classmate reads your text, and you read his or hers. Getting a reader’s opinion is a
good way to know if your writing is clear and effective. Learning to give opinions about other
people’s writing helps you to improve your own. You may want to go on to step six now and
revise the structure and content of your text before you proofread it.

Re-writing

Step six:

Revise structure and content. Use your ideas from step five to re-write your text. Make
improvements to the structure and content. You might need to explain something more clearly,
or add more details. You may even need to change your organization so that your text is more
logical. Together step five and six can be called editing.

Proofread. Read your text again. This time, check over spelling and grammar and think about the
words you have chosen to use.

Make final corrections. Check that you have corrected the errors you discovered in steps five and
six and make any other changes you want to make. Now your text is finished.

Borrowed from Zemach (2005:3)

The writing process has been given an emphasis in teaching writing. For example, Ur (2008:168)
suggests learners to write down their ideas, and not to worry much about spelling and grammar

at the first of their draft, because there is time for revising and editing.

However, most EFL students in Ethiopia are not observed to follow the writing process during
writing in English. For example, Tagesse (2009: 45-46) discusses about how reluctant students

skip the process of writing as follows:

...they tend to seek short cut completions of the task. They begin drafting, sometimes even
their final drafts, before collecting necessary information, making outlines, and planning
their work properly. They jump other necessary steps like editing and revising their work for

different aspects of grammar, vocabulary, mechanics et cetera.

From this, one can understand that some students do not want to follow the stages

of the writing process when writing in English.
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2.5The Nature and Conventions of Writing

In its nature, writing is different from the other skills. It is a complex task with a number of
stages going on at the same time, and some writers know how to write successful pieces of
writing (Hedge, 1988:19).

According to Aragon and et al (2013:6), from the four language skills, writing is the most
difficult skill to attain. One could not master it overnight. Desalegn (2011:8) in his part also

states that writing is the most challenging skill to acquire at once.

Language scholars agree that a good writing is not acquired naturally. For example, Coker and
Lewis (2008:233) cited in Mohammad (2016:129) concluded as follows:

Research in to the cognitive process of expert writers has clearly demonstrated that effective
and skilled writing is neither a natural consequence of language developmental nor an
organic unfolding of natural developmental process. Writing is a complicated activity that is

dependent on a rich assortment of cognitive processes and on the social context of the writer.

Though the above idea implies that writing ability is improved through learning, some English
language teachers do not know how to improve students’ writing. According to King (2000:2),
teachers do not realize how to help their students, who write poor texts with illegible hand
writing, poorly constructed and misspelled sentences. Aragon and et al (2013:7) recommend

students what to take in to account when writing as follows:

Although some of the strategies teachers use encourage their students to be creative and
organized, but that is not enough. Students must take in to account many aspects at the time
of writing such as vocabulary, mechanics, grammar, organization, and content, and not only
one of these items because to create adequate compositions, students must take in to account
every single detail. The problem is that they do not care about the kind of essays they are
creating and they do not follow the correct steps that will provide all the sources for their
compositions. They just care about the grade they will receive at the end of a homework or

assignment.

This shows that writing needs consciousness of every aspect of the language such as

vocabulary, mechanics, grammar, organization, and content.
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The composition writer Miles J. (1975) cited in Aragon and et al (2013:710) expresses

the position that teaching writing is responsibility of each subject teacher. He says:

We know that good writing, like good thinking cannot be taught once and for all. It is not
a simple skill like swimming; indeed even a swimmer can be coached to get better and
better. Thinking is one of the most complex abilities, and writing is an evidence of it. So
students need help with writing at many stags from third grade to eighth grade, to tenth to
high school, to college and beyond and from subject to subject. Whenever a new stage of
thought and a new subject matter comes along, the accumulated abilities of the students
need conscious thoroughgoing adapting to the new material and maturity.

This shows that subject teachers also have a responsibility in improving students’ writing.
2.6. Integrating all the Four Skills

According to Haregewain (2008:68) and Meron (2015:14) integrating all the four language skills
has a great deal of advantages because it helps students to practice the language skills
simultaneously. Haregewain stresses that if writing is integrated with reading, speaking, and
listening, it becomes part of communication. Raimes (1983:68) has also similar belief in
integrating skills. She said that if students use all the language skills simultaneously, the
language learning classes come as close as possible to real life communicative situations.

Following is a discussion how writing is integrated with reading, speaking and listening:

2.6.1. Reading and writing
Integration of reading and writing skills has a great impact on the development of writing
abilities, particularly in the L, writing (Solomon,2001:17). Researchers such as Hughey et al
(1983) and Murcia (1993) cited in Solomon (2001:17) believe that writing is improved through
writing and reading. To this effect, reading lessons provide adequate input in stylistic choices,
grammatical features, methods of development and the like (Kroll, 1991) cited in Solomon, ibid).
According to Horwitz (1986) cited in Solomon, ibid), reading can be integrated in higher level
writing classes for it helps students in academic writings that require skills such as paraphrasing,

summarizing, interpreting and analyzing concepts.
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Thus, integrating reading into the writing lessons will ease the burden students face when

composing.

2.6.2. Speaking and writing
According to Solomon (2001:16), there are many instances where speaking and writing are
found integrated in language learning. Brainstorming and interview sessions are typical ones. In
a brainstorming session, for instance, one of the interlocutors speaks while the other(s) write(s)
whatever essential to them for later reference. In an interview session, the interviewee(s)
speak(s) while the interviewer(s) write (s) certain remarks. Surprisingly, listening is also
naturally integrated with speaking in order for communication to  occur.
2.6.3 Listening and writing
According to Kroll (1991) cited in Solomon (2001:17), the most usual instances where listening
and writing are found integrated are in dicto-comp, a combination of dictation and composition
and note taking. This is a technique of teaching guided composition. Using this technique, a
passage is read aloud at a normal speed. Key vocabulary items are to be written on the
blackboard and students are supposed to write the text from memory using the vocabulary items
Note taking is also another useful and common instance where listening and writing are
integrated. In lectures, conferences and interviews students need these skills and, hence, they

should be given chances to practice and develop them in their classrooms.
2.7 Approaches to Teaching Writing

According to Zohreh (2012:107), there are different approaches and techniques for teaching

writing in English as a second or foreign language.

Raimes (1983:6) suggests that writers should deal with the following language items when

writing:
SYNTAX: CONTENT:
sentence structure, relevance, clarity,
sentence boundarigs, originality, logic, etc.

stylistic choices, etc.

THE WRITER’S

«— PROCESS: getting ideas,
getting started, drafting,

revising etc.

GRAMMAR:

rules for verbs,
agreement, articles,
pronouns

Clear fluent and
effective

communication
of ideas




~

MECHANICS: / \A
hand-writing,spelling UDIENCE:

unctuation
P the reader/s

ORGANIZATION: WORD CHOICE: PURPOSE: the

. reason for writin
paragraphs, topic and vocabulary, idiom, and .
support, cohesionand tone
unitv

Figure 1: Language items used for writing

2.7.1. The Product Approach
According to Mesfin (2013:43), the foundation of the product approach is the behavioral

psychology and the structural linguistics. The product approach of writing focuses on the
finished product of the written text rather than the process of writing (Molla, 2009:7). According
to Hedge (1988:8), some lists of language skills that learners should aware of in the product
approach to writing are getting the grammar right, having a range of vocabulary, punctuating
meaningfully, using the conventions of layout correctly, using correct spelling, and using a range

of sentence structures.

According to this approach, learners are expected to imitate a model text so as to understand the
patterns of the language Mesfin (2013:43), and Haregewain (2008:59). Since the purpose of the
product approach is habit formation (Mesfin, 2013: ibid), tasks that are prepared for writing are
designed in such a way that students can copy or manipulate the model tasks prepared by the

teacher.

There are certain steps to teach the product approach. According to Richard (1990) and Rivers
(1996) cited in (Mesfin (2013:43), the common steps in teaching the product approach are the
following:

14



Firstly, the teacher reads model texts, and highlights features of the genre (a formal letter, story
and so on). Secondly, students practice the highlighted genre in isolation. Then, students

organize ideas. Finally, learners produce a written text based on the model text they practiced.
2.7.2. The Process Approach

According to Muncie (2002:180) and Allen (2003) cited in Haregewain (2008:59), the process
approach is considered as the best authentic approach to teach writing at all grade levels, and it
focuses on the process of writing, starting from generating ideas to the end product. As Hedge
(1988:57), the main advantage of the process approach is to help students gain greater control
over the cognitive strategies involved during composing. So the implication of the process
approach is to assist students who have difficulty writing in English as a second or foreign

language.

Raimes (1983:12) suggests two important things for English language teachers who apply the
process approach in the classroom: giving time for students and feedback on the content of what

learners write in their draft.

2.7.3 The Genre Approach

The conception of this approach is the idea that writing is not individualized activity.
According to (Eman, 2014 : 20), the writing prosses is not abstract, internal and cognitive,
rather it is socially situated activity. So the genre approach views writing as a tool that achieves
social purposes in a particular context (Hyland, 2007) cited in (Eman,2014 : ibid).
According to Flowerdew (1993) cited in Solomon (2001:34), genre approach is an alternative
writing pedagogy that has put forward the idea that writing is differently structured depending
on the purpose and audience. Genre approach is considered to be the extension of the product
approach for it regards writing as primarily linguistic knowledge such as grammar and text
structure (Martin, 1993), Badger & White ( 2000) cited in Solomon (2001:ibid).

In the classroom where genre approach is employed, students would be provided with examples

or texts; the teacher would explain the different features. In contrast to the process approach, the

teacher has a greater input at the beginning of a lesson. Later, students would research and draft a

similar piece of writing in the chosen genre. Students are evaluated on the basis of their

capabilities to reproduce the different genres.
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2.8 Types of Writing Tasks
According Atkins et al (1996), Pincas(1982), and Raimes(1093) cited in Zerihun (2009 : 14), writing
activities can be divided in to three levels of writing as controlled writing, guided writing, and free
writing.
2.8.1 Controlled-Writing
According to Atkins et al (1996), Pincas(1982) cited in Zerihun (2009 : 15), controlled writing tasks
are the most common exeercices types emphasized in most EFL classrooms. In controlled writing,
there students are not allowed to write their own ideas , because the teacher has complete control over
what the students are writing. such wrting activities involve, copying sentences from substitution table,

or filling in blank spaces where students are requird to supply probabily only one possible answer.
2.8.2 Guided-Writing

In this types of writing, students have some opportunity to add their own ideas, but there are some
hints or guidances by the teacher. In guided-writing, students are given more freedom in the selection
of lexical items and structural patterns for their written exercises (Rivers, 1981:302) cited in Zerihun
(2009: 15). Examples of guided writing activities include notes from listening, notes from parallel
passages, dialogue composition, question to answers, charts, tables and diagrams, and such activitisare
believed to be the basis for teaching paragraphs(Atkins et al (1996) citted in Zerihun (2009 : ibid).
2.8.3 Free-Writing

In free writing, students are supposed to produce their own written texts using their own iddeas from
give topics or from their own ones. Here, students are free to write what comes in to their mind using
their own chice of word and structure (Zerihun,2009: 16). In free writing activities, the teacher does
not provide any guidance in terms of language or content, and some examples of free writing activities
include writing a letter and writing a short story Zerihun (2009 : ibid),

Generally, as students develop in their grade levels and academic peerformances, they are to be
provided with fewer controlled writing tasks, and they are supposed to get more freedom of expression

while trying their ideas come across (Zerihun,2009 : ibid).
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2.9 Techniques in Planning the Class to Teach the Writing Skill

Raimes (1983:12) observed from her experience that the different techniques found in textbooks
and training courses nowadays can be confusing. Therefore, she recommends English language
teachers to examine the techniques whether they fit to their classes, students’ level of

understanding and the approach that underlies their own curriculum and their own teaching.

So, English language teachers can ask some questions to help them decide how to teach the

writing skill in the classroom (Raimes, 1983: ibid). These are:
1. How can I find enough topics?

ESL teachers face with some difficulties in selecting a good topic for students to write (Raimes,
1983:14). They look for good topics in textbooks; it is a waste of time. One useful source is the
students themselves and their interests (Raimes, 1983: ibid). According to her, the basic thing
what English language teachers should consider is not which assignment they can develop so that
their students can explore the subject as fully as possible, but making their students engage in

varieties of exercises from a single topic. She says the following:

A reading passage, a controlled composition, a sentence combining exercise, a scrambled
sentences to organize in to a paragraph, a dictation, role-playing activities, a passage to
copy, a letter to write, a form to fill out, or a graph to interpret, all of these can emerge from
the same topic instead of one being about space travel and another about John and Mary's

picnic.
2. How can I help to make the subject matter meaningful?

According to Raimes (1983:16), to make the subject matter interesting, tasks should be designed

in a meaningful manner to both the writer and the reader.
Raimes (1983, ibid) gives the following example:

Instead of saying, ‘Change the verbs in the following passage to the past tense’ is better to
say The passage below contains a description of the daily activities of a man who is being
watched by the police. You are a detective who observed the suspect yesterday. Write an

account for your boss of what the suspect did’ would be more meaningful.
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3.

Who will read what my students write?

According to Raimes (1983:17-18), students write for one of the following readers:

>

>
4.

To one student in the class, exchanging a draft with the writer and commenting on the
draft he/she reads.

A group of students in the class, reading a draft or listening to it read aloud and
commenting on it.

A real outside audience: for example, a letter to a student travel organization, a class
magazine of student writing samples displayed on a bulletin board, a letter to a pen pal et
cetera.

An imaginary outside audience: with this type of reader, students engage in a simulation
game, a role-playing activity in writing. They pretend to be in a specific situation, they
write for a specific reader. For example, as a landscape architect, a student writes a
description for the City Council of how he/she will design the New City Park. In most
cases, the real reader will of course be the students or the teacher. As readers, they too,
can role-play and respond to the piece of writing as the member of the City Council.

The student himself/herself: writing poems, a few notes, or drafts for himself/herself.

How are the students going to work together in the classroom?

After the English language teacher has decided the topics, purpose, audience, and some

integrated language activities, he/she should decide how the students are going to work. Students

can practice the writing skill in group, in pair or individually. Regarding group work, Raimes

(1983:18) states important points as follows:

Group work in the classroom has been shown to be valuable for native speakers who are

learning to write. Inexperienced writers are less fearful when their peers read and comment

on what they write; they like to see what their peers produce and they welcome the

unthreatening exchanging of ideas that happens in a small group.

(Raimes, 1983:18-19) adds, “For second language learners who need more time and opportunity

to practice using the language with others, group work is especially beneficial.”

5.

How much time should I give to my students for their writing?
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Time is an important element in the writing process and an element that distinguishes writing
from speaking. This is because students need time when they write their work from brain
storming to proof reading (Raimes, 1983:21). Teachers should allot enough time for students to
write messy notes, to scribble ideas, to tear up what they have written and to start again (Raimes,
1983: ibid).

This implies that through practice, students can make their writing more interesting, organized

and accurate, but to do this they need enough time.
6. What should I do about errors?

Concerning errors, Raimes (1983:22) recommends English language teaches o use some of the

general strategies mentioned bellow:

> See errors as friends and not as enemies to be conquered; they tell you a great deal about
your students and their learning processes, for in errors we can see evidence of the
learning process at work.

» Use errors in students’ writing to plan ahead about what the students need to work on
next and the trouble they face with.

» Give your students time and opportunity to correct errors before you do.

> Let the students identify and correct all the other errors later.

2.10  Testing Students’ Writing in EFL Classrooms

Assessing the writing skill is part of the teaching and learning (Haregewain, 2008:75) and MoE
(2009: X).

According to Weir (1990) cited in Haregewain, (2008:76), there are two approaches for testing
writing. These are: the direct testing of writing and the indirect testing of writing. The direct
testing of writing includes essay tests, controlled writing, guided writing, free writing, and
summary. In the other hand, the indirect testing of writing includes certain activities of students
such as editing a text containing a number of errors of grammar, spelling, and punctuations, re-

writing a passage by making all the necessary corrections.
2.11 Marking Students’ Writing
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Concerning marking, Heaton (1991) cited in Haregewain (2008:76-77) suggested three major
marking methods. These are: error count method, the analytical method, and the impression or
multiple marking methods. Error count method is simply counting up the number of student
errors but it ignores different categories of errors and content. The analytical method depends on
a marking guideline which has been carefully prepared by the examiner or group of examiners.
According to Haregewain (2008:77), this method is useful for making class progress test. In this
method, it is possible to be flexible in the divisions (such as grammar, vocabulary, spelling,
content et cetera) and the weight given to them. The impression method (multiple marking) is
valuable for marking a large number of compositions. In this method, two or three markers score

each paper and then marks are averaged out to reveal the student’s score.
2.12  Giving Feedback on Students’ Writing

During those behaviorists in the 1950s and 1960s, errors were seen as something to be prevented
through intensive practice and modeling, but these days, errors are considered as signs of
learning (Hedge, 1988:15).

Ur (2008:170), suggests which language items to be corrected as follows:

When a student submits a piece of original writing, the most important thing about it is,
arguably, its content: whether the ideas or events that are written about are significant
and interesting. Then there is the organization and presentation: whether the ideas are
arranged in a way that is easy to follow and pleasing to read. Finally, there is the question
of language forms: whether the grammar, vocabulary, spelling and punctuation are of an

acceptable standard of accuracy.

According to Ur’s explanation, a piece of student’s original writing should be corrected focusing

on content, organization and language forms such as grammar, punctuation and spelling.

However, some English language teachers do not give feedback on content and organization.
They tend to focus basically on language forms when giving feedback, and the reasons according
to (Ur, 2008: ibid) are:

» Mistakes in spelling or grammar catch the eye and seem to demand to be corrected; they

are very difficult to ignore them.
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» Students also want their language mistakes to be corrected.
» Language mistakes are far more easily and quickly diagnosed and corrected than content
and organization.
Concerning correcting written work in large classes, it may be difficult to correct for each
student’s work, because it is time-consuming. In this circumstance (Ur, 2008: 171) and Raimes
(1983: 151) recommend the following solutions for English language teachers when giving

written feedback in large classes:

% Teachers might correct only mistakes that actually affect meaning that lead to
misunderstanding or confusion on the part of the reader. Actually, correcting too much
mistakes can be discouraging students (Ur, 2008: ibid).

¢ Let students correct and edit to each other’s writing.

The problem is that some students may feel uncomfortable correcting, or being corrected by their
peers, and for this problem, Ur (2008:172) has a solution. Teachers should make their students
work together on their first drafts and giving each other feedback on content, language and

organization. They then rewrite it and give the final version to the teacher.

Regarding student feedback, Dawit (2003:40-41) found a surprising result by training students to
receive written feedback from their peers. He asked them two questions to find out their
perceptions or positions towards their peers’ feedback. Before the training, they were not
interested in the comments they received from their peers. Their reasons were the comments they
received were not clear and more general. However, after they get trained, the students were
asked the same questions, and their responses were the opposite. They witnessed that they liked

the comments given by their friends.

From this, one can understand that training students on peer feedback changes students’
perception.

Temesgen (2008) also conducted an experimental research on peer feedback. He found that peer
feedback enhanced students’ writing performance specifically mechanics, grammar, and spelling.
However, the students under study could not able to comment on content, organization,

coherence, and vocabulary (Temesgen, 2008:56-57).
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Although Temesgen (2008: ibid), reported that students seemed not to give feedback on content,
organization, coherence, and vocabulary, the researcher of this present study believes that if
students get intensive training on how to give feedback on content, organization, coherence, and
vocabulary to a friend, they can do it.

2.13  Local Research Findings on EFL/ESL Writing

Research findings conducted locally in EFL writing are surveyed here as follows:

Alamirew (2005:215-220) found that teachers made their students to read aloud in front of the

class to what they had written instead of giving appropriate feedbacks for their learners.

Molla (2009:56-57) found that the major causes why English major students at Abbiyi Addi
College of Teacher Education had poor performance in writing skills were lack of practice
writing since lower grades, shortage of time given to students’ writing, teachers’ focus on
grammar and mechanics than on content and organization of ideas while giving feedback, and

less help from language teachers.

Ebabu (2013:233-234) also found that the causes for students' poor writing abilities were

shortage of time, and inappropriate use of methodology by teachers.

Teshome (2007: 65) also found that the teaching and learning of the writing skill at Asella
College of Teachers’ Education was not effective, because they were teaching the skill at the

surface level.

Mesfin (2013:235) found that the major causes not to fully implement the process approach in
basic writing classes successfully at Hawassa University were lack of sufficient time, students’
lack of writing experience at secondary school level, large class size, instructors’ attitudinal
difference, lack of discussion forums for instructors about writing, scarcity of sufficient materials

in the library, and students’ cultural influence.

Habtamu (2011:41-42) also found that some of the mismatches between teachers’ beliefs and
their classroom practices were lack of adequate time and material, the wash back effect of the
national examination, the influence of the traditional approach to writing instruction, and

students’ lack of interest.
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Simachew (2012:175) found that because of the wash back of the exam, both teachers and
students focused on form-related language aspects mainly on grammar, vocabulary, and

technical aspects of speaking and writing skills.

So to conclude, the common findings of the above local researchers were found to be the failure
to implement the process approach in the classroom, lack of sufficient time, students’ lack of
writing experience in the lower grades, inappropriate methodology of teachers to teach the

writing skill, and students’ lack of interest.

Thus, the present study was hoped to come with its own findings and contributions by
investigating the practice of teaching writing and its effect on students’ writing performance: the

case of Ediget Chora Secondary and Preparatory School.
SUMMARY

In summary, EFL writing is the most difficult and complex task, but the most demanding skill.
Writing needs continuous practice that one could not master it overnight. Language scholars

agree that a good writing is not acquired naturally.

Therefore, to make students successful in their EFL writing, English language teachers should do
their best to improve students’ writing skills. Teachers should use different writing approaches
and techniques to boost learners’ writing performances. In case of students, students should
make continuous effort to develop their writing skill. They should practice writing continuously
in the EFL classroom as well as at home. Regarding the textbook, the EFL textbook should be
prepared the way students can practice the writing skill at paragraph and essay level. Writing
tasks in the textbook should be practiced following the stages of the writing process.
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

This chapter discusses the research setting, research design, sample size and sampling
techniques, data gathering instruments, data gathering procedures, data analysis techniques, and

data organization.

3.1. Research Design

According to Fraenkel &Wallen (1990:557) a mixed method approach includes both qualitative
and quantitative methods in a single study. The use of both methods provides a more complete
understanding of research problems than does the use of either approach alone (ibid). One of the
reasons why researchers use mixed method approach is when the researcher has both qualitative
and quantitative data (CresWell, 2002:537).

Therefore, the researcher used a mixed method approach to analyze data qualitatively and

quantitatively.
3.2. The Research Setting

This research was conducted at Ediget Chora Secondary and Preparatory School. It is found at
Yeka Sub-City in Addis Ababa. The school was selected as the research setting because it is a
new government school that did not get an attention of other researchers. The school started
teaching preparatory students last year (2010 E.C). This phenomenon attracted the researcher to

conduct the study in that school.

3.3. Sample Size and Sampling Techniques
There were 289 students, 122 males and 167 females in grade 12 in 6 sections. However, since
the total number of the students was not manageable for the researcher, 3 sections were selected
through simple random sampling technique. As a result, 143 students, 58 males and 85 females

were participants of the study.
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Regarding teachers, there were 17 English language teachers, 13 males and 4 females. From
these teachers, 6 males were teaching in grade 12. Therefore, all the 6 teachers who were

teaching in grade 12 were selected through purposive sampling technique.
3.4. Data Gathering Instruments

The researcher used four data gathering instruments to conduct this study. These data gathering
instruments were: classroom observation, FGD, test, and document analysis. These data

gathering instruments were employed as follows:

3.4.1. Classroom Observation
Classroom observation was employed as the main data gathering tool to collect data in the actual
teaching and learning of the writing skills. According to Dana (2011:160), there are two common
ways of gathering data through observation: participant observation and unobtrusive observation.
Participant observation is an observation that a researcher interacts with participants and become
part of their community. Conversely, in unobtrusive observation, the researcher does not interact
with participants but rather simply records their behavior. Therefore, the researcher used
unobtrusive observation to collect data from observation. Accordingly, the researcher observed 3
English language teachers out of 6 teachers who were teaching in grade 12. Each teacher was
observed 6 times for 42 minutes a lesson. The researcher adapted 6 items out of 31 items from an
observation checklist of Andrea and Cynthia (2014:45-50) to collect data, because these items

had direct linkage with objectives of this study.
3.4.2. Focus Group Discussion

According to Uwe (2009:195), focus group discussion is an interview with small group of

people, basically from 6 to 8 people discussing on limited number of questions.

The main advantage of FDGs is that they are low cost and rich in data, because in their nature,
FGDs stimulate respondents (Uwe, 2009:198).

Therefore, the researcher used FGD to gather information from teachers and students.

All the 6 English language teachers, who were teaching in grade 12, were selected through

purposive sampling for FGD. Unfortunately, only 4 of them made the FGD, because 2 of the
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teachers were absent during the FGD. The teachers made FGD on 4 different questions in

English.

Regarding students’ FGD, 6 students were selected through quota and systemic random sampling
for FGD. Accordingly, two students were selected from each section, and they made FGD on
four different questions in Amharic, because the researcher suspected that some students might
not discuss in English actively. The role of the researcher during the teachers’ FGD and

students” FGD was facilitating the discussions.
3.4.3. Test

The purpose of this data gathering instrument was mainly to identify the kinds of mistakes
students commit during writing in English. Accordingly, from a total of 143 students in three
sections, 39 students, 15 males and 24 females were selected through quota and systematic
random sampling. As a result, 13 students were selected from each section regardless of sex for

essay writing test.

Regarding, marking, Heaton (1991) cited in Haregewain (2008:76-77) suggested three main
marking methods. These are: error count method, the analytical method, and the impression or
multiple marking methods. Error count method involves counting the numbers of errors students
make, it ignores other probems such as problem in content and organization. The analytical
method is employed for glass progress, and it depends on a marking guidelines which have been
carefully prepared by the examiner or groupof examiners. In this type of marking, there is always
flexibility in assessissing language items such as grammar, vocabulary, content and organization.
The impression method (multiple marking) is valuable for marking a large number of
compositions, and in this method, two or three markers are recommended to score each paper
and then marks are averaged out to report the student’s score (ibid). Therefore, the researcher
used impression method (multiple marking) to mark the students’ written essays. Then, the

researcher himself and two English language teachers rated the students’ essays.

3.4.4. Textbook Evaluation
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Besides the above data gathering instruments, the researcher evaluated the English language
textbook of grade 12 if it gave the necessary emphasis to the writing skills. In doing so, the

researcher adapted a checklist with 4 criteria proposed by Cunningsworth (1995:84).
3.5. Data Gathering Procedures

Data were gathered in the following ways: first, the researcher thoroughly analyzed all the 12
chapters of the student’s textbook of grade 12. Then, after conducting classroom observation, the
researcher made FGDs with the selected teachers and students. Conducting classroom
observation before teachers’ and students’ FGD enabled the researcher to prepare questions for
FGD which were not observed during the observation sessions. Finally, the researcher employed

essay writing test.
3.6. Data Analysis Techniques

The collected data were analyzed qualitatively and quantitatively. Here, the data gathered
through observation, teachers’ FGD, students’ FGD and document analysis were analyzed and
described qualitatively through discussions whereas the data obtained through test were analyzed
quantitatively by using central tendencies such as mean score and percentage followed by

discussions.

27



28



CHAPTER FOUR
RESULTS AND DISCUSSION
4.1 RESULTS

This chapter deals with analyzing and discussing data obtained from the classroom observation,

teachers’ and students’ FGDs, scores of students’ test and textbook evaluation.

4.1.1 Results of Classroom Observation

The data obtained from classroom observation are analyzed as follows:

As shown in appendix A, T; taught 3 controlled-writing, 1 guided-writing, and 2 free-writing
tasks. T, taught 3 guided writing and 3 free-writing whereas T3 taught 2 controlled-writing, 3
guided-writing, and 1 free-writing. Totally, the types of writing taught by the 3 teachers were 5
controlled-writing, 7 guided-writing and 6 free-writing tasks. Therefore, from 18 observation
sessions in 3 sections, free writing was practiced only 6 times. In the remaining 12 sessions,
writing was practiced either as controlled-writing or guided-writing at word and sentence level.
The controlled and guided-writing were aimed at teaching the aspects of language such as

grammar and vocabulary.

Harmer (2007:330) views writing at sentence level, “writing-for-learning.” Ur (2008:162) in her
part also confirms that EFL teachers teach the aspects of language rather than the writing itself.
According to her, EFL learners write down new vocabulary, copy out grammar rules, complete

answers to reading or listening comprehension questions.

The students did not follow the stage of the writing process when they were practicing the
writing skill though the textbook informed students to follow the stages of the writing process,
and students in the FGD confirmed that they did not use the stages of writing process when

attempting writing in English.

From the writing tasks practiced during the observation sessions, only one writing task was
integrated with reading by T, After the students thoroughly read a passage about a “Fair Trade,”
they were told to write a business letter to the Manager Director in London to persuade him/her
to participate in a Fair Trade scheme for the purchase of sesame seeds.
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According to Haregewain (2008:68) and Meron (2015:14) integrating all the four language skills
is very important, because it helps students to practice the language skills simultaneously.
Raimes (1983:68) also claims that learning a language comes to real life communicative
situations possible when all the four language skills are integrated in the language classrooms.
However, the data obtained from classroom observation revealed that the observed English
language teachers at Ediget Chora Secondary and Preparatory School did not integrate the
writing skills with the other language skills (except 1 writing task which was integrated with
reading), and this finding was similar to previous finding of Alemayehu (2008:46). He found

that teachers rarely integrated the four language skills in the classroom.

From 18 writing instructions in 3 sections, written feedback was given 5 times and oral feedback
was given 13 times. All the oral and written feedback were given only by the English language

teachers.

All the teachers did not give written feedback for each stage of writing, rather they gave written
feedback on the product of students’ writing, and the kind of feedback they gave focused on
spelling, grammar and punctuation. Teachers were underling, circling and putting (X) marks for
every student’s errors. This kind of written feedback according to Ur (2008:171) can discourage

students.

The oral feedback was provided after the students read aloud to the whole class, and this way of
giving feedback was similar to previous finding of Alamirew (2005:215-220). According to him,
students were made to read aloud in front of the class what they had written. The present

researcher also noticed the same thing in the classrooms he had observed.

Students were not encouraged to give written feedback on their friends’ written texts. This was
also crosschecked through teachers’ FGD that teachers considered their learners as incapable to

give written feedback to their friends.

Generally, the classroom observation showed that most of the time, teachers were teaching the
writing skills at word and sentence level to teach grammar and vocabulary. Teachers did not
encourage their students to follow the stages of writing. The classroom observation also revealed
that self-correction and peer correction were not practiced during the teaching of writing. Almost

the writing skill was not integrated with the other skills as well.
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4.1.2 Results of Teachers’ FGD

The data obtained from teachers’ FGD are analyzed and discussed below:
Discussion question 1 was about the main problems preparatory school students especially grade
12 faced in their attempt to write in English.

The teachers discussed different causes for students’ problems in writing.

For example, T3 said the following:
Well, I think writing is the most difficult skill, especially when students try to write in
English. They miss spelling, because in English, some letters are written, but they are not
pronounced. So when they write, they always make mistakes. The other and the main
problem is that students do not have base in writing in lower grades. They have not practiced

writing. So such kinds of problems may affect students’ writing skills.

Concerning complexity of the English language, Harmer (2006:225) explains that learners whose
mother tongue writing system is very different from English have trouble with writing in

English.

Therefore, according to T3 the main problems preparatory school students faced in writing were

lack of practice writing in the lower grades and the nature of the English language by itself.
T, also discussed the following points as main problems for students” writing in English:

In my view, the central problems that students face in writing are: students have poor
background in writing. At elementary level, the students are not provided with writing
skills...they have not developed the experience to write in English. The other point is that
most of our students are too poor in vocabulary. This in turn, hinders them not to generate
ideas which enable them to write. Teachers themselves are not very interested in writing, and
the local environment itself contributes or it does not help students to develop their writing,
because most teachers do not provide their learners with interesting writing topics. This also

hinders students not to write in English.

So according to T4 the main causes preparatory school students faced in their attempt to write in
English might be poor background in writing, shortage of vocabulary, little help from teachers,

and the learning environment.
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In general, the teachers discussed the following points as main reasons why most of students

were poor in writing:

Poor background of students in writing.

Students’ lack of interest and confidence to write in English.

The students were not good readers.

The students did not practice the writing skill in the lower grades.
The nature of the language by itself is difficult.

Large class size.

Fear of making mistakes.

YV V. V V V V V V

Lack of time to practice the writing skill in the classroom.

» Teachers were not interested to teach the writing skill.
So in short, some of the main problems preparatory school students especially grade 12 faced in
writing might be: poor background in writing, lack of interest and lack confidence, lack of
reading, lack of practice from the lower grades, the nature of the English language, large class
size, fear of making mistakes, shortage of time, and little or no interest of teachers to teach the

writing skill.

These findings were similar to previous findings of Mesfin (2013:235), Ebabu (2003:233), and
Molla (2009:55-56). For example, Molla (2009:55-56) found that the major causes of writing
problems of students at Abbiyi Addi College of Teacher Education were students’ lack of
practice writing from the lower grades, inadequate time given to students during writing, less

help from English language teachers, and inappropriate ways of giving feedback.

Discussion question 2 was about some of the main reasons why free-writing was not frequently

practiced in the EFL classrooms in grade 12.

The teachers raised the following points as some of the main reasons why free-writing was not

frequently practiced as follows:

> Large class size.
> The failure of the curriculum.
> Time constraints.

» Students had not exposure to free-writing.
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> lllegible hand writing.

For instance, T, discussed some of the reasons why students did not practice free-writing as

follows:
I think this is in connection with the Ethiopian curriculum itself. The curriculum does not
enable learners to practice free-writing. It is designed based on controlled and guided-
writing. Teachers themselves developed their writing skills through controlled-writing and
guide-writing. They themselves learned in the same way. They had not exposure to free-
writing when they were students. The other problem is in connection with time. Teachers
most often get prepared on controlled-writing and guided-writing, and they themselves are
not willing to check students’ writing. This may be because of the reason that teachers
themselves could have lack of confidence how to check students’ writing. The culture of
writing itself is not included in the Ethiopian curriculum, too. The other point is the number
of the learners. It is very difficult to provide each student with various topics to write and
check what they have written freely. So the number of students maters. These are some of the

reasons why students do not write in English.

So according to T,, some of the reasons why teachers did not teach free-writing frequently might
be shortage of time and large class. However, the problem of the curriculum he discussed is
contradicted by the finding obtained from document analysis, because the textbook gave the

necessary emphasis to free-writing.

T, also discussed that free-writing needed some effort. However, teachers were forced to do
some paper work in the school. According to him, the situation, the environment, and the

curriculum were not encouraging to teach the free-writing at school.

According to T4, the English language teacher seemed to have some burden to practice free-
writing in EFL classrooms beyond the shortage of time discussed by T».

In general, some of the main reasons why teachers did not teach the free-writing as much as
possible were large class size, time constraints, students’ lack of exposure to free-writing, and

illegible hand writing of students.

In discussion question 3, teachers were asked if students would give written feedback to their

peers.
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All the teachers discussed the following points why students did not give written feedback to

their peers:

» Students could not give effective feedback, because all of them were at the same level of

language proficiency.

» Being critic was not students’ culture. As a result, students were not in the position to

give feedback to their friends.

» Students were not interested in learning the writing skill at all, let alone to check their

peers’ writing.

» Students had poor background in writing. As a result, they could not check their friends’

writing.

» Students could not notice the entire mistakes when checking their friends’ writing due to

limited knowledge of the language.
For example, Ty and T, discussed the following points respectively:
T

In my case, writing is the most difficult skill. So it is not even easy to the teacher to
teach the writing skill. It is very challenging. So if you simply let your students
check their friends’ work, I think it will not be effective. They all are in the same
level, so they all make the same mistake. Are the students capable to see their
friends’ mistakes? I don’t think so. I do not make my students to give written

feedback to their peers.
To:

I think this is in connection with poor background of the students. Students
themselves are not good at writing. So they do not want to check their friends’” work,
and the other is being a critic is not their culture. For example, if you criticize your
friend seriously, may be your friend may develop hostility, considering your
criticism negatively. So students are not confident enough to criticize, and | think the
main problem is poor back ground of the students, and as you know English is not
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their mother tongue. So checking their friends’ work is difficult. The other is the
students are not interested in learning itself. They are learning reluctantly. These are

some of the problems.

From the above discussions, one can surely understand that the students did not give
written feedback to each other. As T, discussed, though students might feel
uncomfortable because of the written feedback they receive from their friends.
However, this problem can be solved by training students on peer feedback, because
according to Temesgen (2008:56-57), peer feedback improves students’ writing

performance.

Local research finding conducted by Dawit (2003:40-41) also confirms that training
students on peer feedback changes students’ attitude on receiving a comment from a
friend positively.

So in general, it is better to make students give feedback in writing by giving them special
training than to consider them as if they were incapable to give written feedback to each other.

Discussion question 4 was about the solutions for students’ problems in writing.

The teachers discussed different solutions for students’ problems in writing. T, for example

discussed some points based on his own experience as follows:

....The Ethiopian curriculum is mostly prepared the way that only guided-writing
and controlled-writing are provided, and the teachers themselves learned in the
same curriculum. So teachers themselves are not interested in providing the
learners with free-writing tasks that is why our students get confused when writing.
For example, three years ago, | went to the class and randomly, | distributed
various topics more than 50 topics to my students, and just I told them to write what
they know on the respected topics. From more than 50 students, I remember only 5
students could write what they know freely on those topics given. From this, you
can conclude that there is no practice or habit of free-writing system. So the
curriculum should include free writing. Much focus should be given to free-writing,

and students should be helped to be rich in vocabulary.

In general, teachers forwarded the following solutions for students’ problems in writing:
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Students should be confident enough when writing.
Students should be good readers.

Students should write continuously.

The class size should be limited.

The curriculum should give emphasis for writing.
Teachers should provide learners with interesting topics.

Teachers should help students to be rich in vocabulary.

vV V V V V V V V

Writing should be given in the Entrance Examination.

4.1.3 Results of Students’ FGD

The data obtained from students’ FGD are analyzed and discussed below:

Discussion guestion 1 was about the extent to which students used the stages of writing (pre-
writing, drafting, revising, and editing).

All the students discussed that they did not use the stages of the writing process when they write
in English language.

For example S; and d S, discussed the following points respectively:
S1:

I do not use such things because, | am preparing for the matriculation examination of grade
12. These days, our teacher teaches us matric centered topics such as grammar. In my
opinion, we should have learned the writing process in the elementary classes. So this is
why our writing skill is low in this level.

S2:

As my friend mentioned, we should have learned the stages of the writing process at
elementary school, and we should have practiced them when we were there. At this time,
however, learning the stages of the writing process is meaningless, because we are already
grade 12 students who should study grammar and different dialogues in order to pass our
Entrance Examinations. Following the stages of the writing process to practice the writing
skills these days does not play any significance in our future life.

From these discussions, it can be concluded that students did not use the stages of the writing

process when writing in English language. This was also crosschecked during the classroom
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observation that students did not follow the stages of the writing process when practicing the
writing tasks. This implies that English language teachers did not encourage their students to

follow the stages of writing.

Discussion question 2 was about the support English language teachers gave to their
students to practice different writing exercises in their textbooks.

All the students discussed that although there were different writing tasks in the textbook, their

teachers did not teach them the writing tasks. S, for example discussed the following points:

Well, the textbook has different writing exercises, but our teachers do not make us
practice these exercises though | do not know why. When we were practicing them in the
elementary classes, | think we had good grades. However, these days, our teachers are not
helping us. As a result, | believe that our grades are not good. Therefore, teachers should
help us practice these exercises to improve our grades.

The document analysis revealed that the textbook had different writing tasks that could improve
students’ writing skill; however, based on the students’ FGD, the effort made by teachers to
improve students’ writing was low. This was also crosschecked during the classroom observation
that most of the writing instructions were practiced at word and sentence level to teach grammar
and vocabulary. As a result, one can conclude that most of the time, the writing skills were not
practiced in the EFL classrooms to the extent in which students could communicate with their

readers in writing.

Discussion question 3 was about the reasons why some preparatory school students did not write

in English.

The students discussed different reasons for students’ problems in writing. For example, S;

discussed the following:

I think the problem that hinders students from writing in English is because we did not
practice the writing skill from the lower grades. In other words, teachers did not teach the
writing skill. So the main problem is that teachers did not teach the writing skill properly in
the lower grades, or as it was discussed on number 2, even though the textbook incorporates

varieties writing tasks that can improve our writing skill, teachers teach some of these topics,
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or they skip all the writing tasks. So this in turn affects students’ writing skill. First we do not
practice the writing skill, because English is our second language. As a result, we do not
write in English language, we only write in Amharic. So in order to write in English, we have

to learn it properly. This is the reason why we do not write in English.

S, also discussed the following points as main reasons why some students did not generate ideas

of their own in writing:

Well, the main problem that hinders students from writing in English is shortage of
vocabulary. Even in Amharic, if we do not know more words, we cannot write a sentence, let
alone a paragraph. Therefore, the main reason that students do not write in English is lack

of words. The second reason is students do not have an interest to write in English at all.

Based on S; and Sa, the reasons for students’ writing problems were less support from

English language teachers and shortage of vocabulary.

In general, the main causes for students’ problems in writing discussed by the students

were the following:

» Lack of practice the writing skills from the lower grades.
The frequent instruction of teachers only on grammar.
Little or no help from English language teachers.
Negligence of the writing skills by government schools.

Shortage of vocabulary.

YV V. V VYV V

Lack of interest to write in English language.

» Lack of exercising the writing skills at preparatory school level.
To summarize, based on students’ FGD, the reasons why some students had poor writing in
English language were shortage of vocabulary, the teachers’ way of teaching, negligence of the
writing skills by government schools, and lack of interest.
Discussion question 4 was about the solutions for students’ problems in writing.

The students discussed on different points. For example, Tg discussed the following:

I think the solutions for students’ problems in writing are: students, parents, and

teachers. First, students should have an interest in order to write in English, they should
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also know the grammar of the language (the parts of speech). Second, parents should
support their children. Finally, teachers should help their students to participate actively
in the classroom. They should help them to write paragraphs and essays in English in the

classroom.

In general, some of the solutions forwarded by the students for problems of students in

writing were:

» Government schools should teach the writing skills like the private schools.
» Students should have an interest to write in English language.
» Students should practice the writing skills in English starting from the lower grades.

» Students should improve their vocabulary.

4.1.4 Results of Students’ Essay writing Test

The data obtained from students’ essay writing test are analyzed and discussed as follows:

Before the students took the test, the researcher told them to finish their essays in 40 minutes and
to follow the stages of writing (pre-writing, drafting, revising, and proof-reading). As shown in
appendix B, the students’ essays were rated in terms of 5 criteria. These criteria were content,

punctuation, grammar, capitalization, and spelling. Each criterion had 4 marks.

The researcher photocopied the students’ essays in two copies and gave them to two English
language teachers who had master’s degree in TEFL for rating based on the 5 criteria. Then, the
researcher himself, and these two English language teachers rated the students’ essays out of 20
per cent. Finally, the researcher changed the scores of the students to 100 per cent. Accordingly,
the average scores of the students in content, punctuation, grammar, capitalization, and spelling
were 28, 40.25, 42, 36.75, and 36.25 per cent respectively, and the mean score was 36.78 per

cent (which was below average).

Though the Teacher’s Guide (2011:131) clearly stated that every student of grade 12 was
expected to follow the stages of writing, and to explain, inform, and argue using language that
communicates the intended message, the students wrote haphazard texts with full of errors on

spelling, vocabulary, grammar, organization, and content.
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This shows that the writing performance of the students was low, and this finding was similar to
previous results of researchers such as Molla (2009:56-57), Alamirew (2005: 215), Desalegn
(2011:88), and Ebabu (2013:233). All these researchers found that students had poor
performance in writing. This study also revealed that the preparatory students of grade 12 under

study were poor in writing.

4.1.5 Results of the Textbook Evaluation

The data obtained from the student textbook are analyzed and discussed below:

The student textbook of grade 12 had 12 units in which each unit was subdivided into seven

sections: introduction, speaking, listening, reading, grammar, vocabulary and writing.

To evaluate the textbook, the researcher adapted textbook evaluating criteria from
Cunningsworth (1995:84) (see appendix H).

The first criterion was, “Does the English textbook give the necessary emphasis to the writing
skills?’

The textbook comprised controlled-writing, guided-writing and free-writing. As shown in
Appendix10, free-writing had been given almost equal emphasis in the textbook as the other
language skills, because the textbook incorporated 28 tasks for writing, 38 tasks for speaking, 31
tasks for reading, and 23 tasks for listening.

Indeed, the textbook gave almost equal emphasis to the four skills. Students could practice the
free-writing activities 2 or 3 times per unit, and this was a good opportunity for students to

communicate their ideas through writing with their readers.

According to the Teacher’s Guide (2011:131), every student of grade 12 was expected to write an
argumentative essay, an application letter, a report, etc. In short, every student of grade 12 was
expected to write and present a 500 word report on a given topic for a specific audience
including suggestions/recommendations. So the textbook incorporated writing tasks that could
enable them communicate with their readers in writing. This finding was different from
Alamirew (2005:215 -220). He found that the writing tasks presented in the textbooks for grades
9-12 were few and were put at the end of each unit. However, this study revealed that the writing
tasks were almost as equal as the other skills, and they were found at the beginning, in the
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middle, and at the end of each unit. The reason why this finding was different from Alamirew
(2005) might be the effort made by local researchers to evaluate textbooks and suggest

reccommendations accordingly.

The second criterion was “Are learners encouraged to follow the stages of the process writing?”
When students were asked to write an essay, the textbook always encouraged learners to follow
the stages of the writing process. For example, writing tasks on pages 15, 20, 40, 70-71,112 and
192 reminded learners to follow the stages of the writing process. Therefore, learners were
encouraged to follow the stages of the process writing. However, the classroom observation
revealed that teachers did not encourage their students to follow the stages of the writing process.

The third criterion was “Are learners encouraged to review and edit their peers’ work?”

The textbook strongly encouraged learners to review and edit their peers’ work carefully. It
informed them to ask someone else to read their essays critically. For instance, written tasks on

pages 15, 40, and 212 ordered learners to give their written tasks to their peers for reviewing.
Finally, the fourth criterion was “Is readership identified for writing activities?”’

The textbook identified readership for writing activities. For example, on page 144, 200, 231,
and 264, readership was clearly identified. For instance, on page 144 of the textbook, students
were encouraged to write a business letter to the Managing Director in London to persuade

him/her to participate in a Fair Trade Scheme for the purchase of sesame seeds in Ethiopia.

In general, the textbook gave an emphasis to the writing skill almost as equal as the other skills,
it encouraged learners to follow the stages of the writing process, it encouraged learners to
review and edit their’ peers work and it specified readership of students’ writing. However, the
practice of teaching the writing skills in the classroom is contradicted by the findings obtained

from analysis of the textbook.
4.2 DISCUSSION

From 18 observation sessions in 3 sections, free writing was practiced only 6 times. In the
remaining 12 sessions, writing was practiced either as controlled-writing or guided-writing at

word and sentence level. This indicated that teachers were more concerned with controlled and
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guided writing rather than the free-writing. Teachers made their students practice the writing
skills at word and sentence level. Students also confirmed during the FGD that their English

language teachers did not let them exercise the whitening tasks at paragraph and essay level.

The classroom observation also showed that the students did not follow the stage of the writing
process when practicing the 6 free-writing tasks though the textbook informed students to follow
the stages of the writing process during writing and students in the FGD declared that they did

not use the stages of writing process when attempting writing in English.

From 18 writing instructions in 3 sections, teachers gave written feedback 5 times and oral
feedback 13 times.

All the teachers did not give written feedback for each stage of writing, rather they gave written
feedback on the product of students’ writing, and the kind of feedback they gave focused on
spelling, grammar and punctuation. Teachers were underling, circling and putting (X) marks for
every student’s errors. This kind of written feedback according to Ur (2008:171) can discourage

students.

Students were not encouraged to give written feedback on their friends’ written texts. This was
also crosschecked through teachers’ FGD that teachers considered their learners as incapable to
give written feedback to their friends.

The teachers and students in the FGDs discussed that some of the main problems preparatory
school students especially grade 12 faced in writing were poor background in writing, lack of
interest and lack confidence, lack of reading, lack of practice from the lower grades, the nature of
the English language, large class size, fear of making mistakes, shortage of time, and little or no
interest of teachers to teach the writing skill. These findings were similar to previous findings of
Mesfin (2013:235), Ebabu (2003:233), and Molla (2009:55-56).

The textbook evaluation revealed that the textbook had different writing tasks that could improve
students’ writing skill; however, based on the students’ FGD, the effort made by teachers to
improve students’ writing was low. This was also crosschecked during the classroom observation
that most of the writing instructions were practiced at word and sentence level as mentioned

above to teach grammar and vocabulary
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The test results revealed that the average scores of the students in content, punctuation, grammar,
capitalization, and spelling were 28, 40.25, 42, 36.75, and 36.25 per cent respectively, and the
mean score was 36.78 per cent (which was below average). This indicated that the teaching
practice of the writing skills in the classroom did not enable students improve their writing
performance, and this finding was similar to previous results of researchers such as Molla
(2009:56-57), Alamirew (2005: 215), Desalegn (2011:88), and Ebabu (2013:233). All these
researchers found that students had poor performance in writing.

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1. SUMMARY

This study was conducted to investigate the practice of teaching writing and its effect on

students’ writing performance: the case of Ediget Chora Secondary and Preparatory School.
The purposes of this study were to:
» explore the practice of writing in the EFL classrooms.

» find out the effects of teachers’ practice on students’ writing performance.
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» examine if the English textbook gave the necessary emphasis to the writing skills.
» identify the major problems preparatory school students faced in their attempt to write

in English.

The researcher used a mixed method approach to conduct this study, and data were analyzed
qualitatively and quantitatively.

From 289 students, 122 males and 167 females in grade 12 in 6 sections, 3 sections were
selected. As a result, 143 students, 58 males and 85 females were chosen through simple random
sampling technique, and from 17 English language teachers, 13 males and 4 females, 6 males
were teaching in grade 12, and this 6 teachers were selected through purposive sampling
technique.

The researcher used classroom observation, FGD, test, and textbook evaluation to collect data.
Here, the data gathered through observation, teachers’ and students’ FGD, and textbook
evaluation were analyzed qualitatively whereas the data obtained through test were analyzed

quantitatively.
The major findings of this study were:

» though the textbook gave more emphasis almost as equal as the other language skills
and encouraged learners to practice writing at paragraph and essay level, English
language teachers frequently taught the writing skill at word and sentence level. As a
result, the classroom practice of the writing skill contradicted by the content of the
textbook.

» the test results also revealed that the mean score of the students in essay writing was
below average. This may be caused mainly because of inappropriate teaching of the
writing skill though there might exist other contributions for students’ low performance
in writing.

5.2. CONCLUSIONS

Based on the data analysis, the following conclusions have been made:

44



» most of the time, teachers taught the writing skill at word and sentence level, as result,

this did not help students to write paragraphs and essays of their own in English.

» teachers did not encourage peer correction and self-correction when teaching the writing
skill. So one can conclude that the practice of teaching the writing skill was dominantly

teacher-centered.

> the inappropriate way of teaching the writing skill might be one of the causes for

students’ low performance in writing.

> the textbook gave more emphasis to the writing skill almost as equal as the other
language skills. So one can conclude that the curriculum cannot be a cause for students’

low performance in writing.

5.3 RECOMMENDATIONS

Based on the findings, the following recommendations have been forwarded:

» Most of the time, teachers were teaching the writing skills at word and sentence level.
Since this way of teaching does not help students to write a whole piece of
communication, to develop information, ideas and arguments to a particular reader or
group of readers (Hedge, 1988:7), English language teachers should teach their students
according to the contents of the textbook.

» English language teachers should train their students on giving written feedback to their
peers until they understand that giving and receiving written feedback is one way of

learning.
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> Preparatory English language teachers should teach their learners how to write legible
hand writing, and getting them to practice different paragraphs and essays in the

classroom and at home.

» Since the test results showed that the students committed serious mistakes such as
content, punctuation, grammar, capitalization, and spelling, concerned bodies should play
their own roles to enhance the students’ writing proficiency. These bodies can be the
primary and secondary school English language teachers and subject area teachers,
because according to the composition writer Miles J. (1975) cited in Aragon (2013:710),
subject teachers have a responsibility in improving students’ writing.
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APPENDICES

Appendix A

Approach): Canadian Center of Science and Education

Writing activities taught by three teachers

Types of writing taught by three teachers

Teachers | Day, Day, Day; Day, Days Days
writing an | Alectureon | A Parts of a | Writing Parts
essay the united | summary | formal business letter
. nations _ letter - of an application
T (free- writing) (quided-| o trolled- | (free-Writing) | Jetter (controlled-
1 (controlled- | writing) writing) writing )
writing)
Writing A good | Sentence | Predicting Identifying Writing an essay
spontaneously | leader (free | level the ending | nonsense words .
- writing) writing ) (guided writing) | (free-writing)
(free-writing) (quided- | (guided-
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writing) | writing)
Tz
Timed writing | Making I wish | completing | Completing the | Dictation  about
sentences I... a CV |ending of a | malaria
(free-writing) | from table (Guided- paragraph (controlled-
_ (controll | writing) (guided- writing)
Ts (guided- ed- writing)
writing) writing)
Appendix B
Scores of students in essay writing
Essay | Raters | Content | Punctuation | Grammar | Capitalizat | Spelling | Total |From
No. | code 4% 4% 4% ion 4% 4% 20%  |100%
M; 1 1 2 1 1 6 30
1 001 M, 1 1 3 1 2 8 40
Ms 1 2 2 1 2 8 40
Av. 1 1.33 2.33 1 1.66 7.32 36.6
M, 1 1 3 2 1 8 40
2 002 M, 1 1 2 2 2 8 40
Ms 1 1 2 2 2 8 40
Av. 1 1 2.33 2 1.66 8 40
M; 1 1 1 2 1 6 30
3 003 M, 1 1 1 2 2 7 35
Ms 1 2 1 1 2 7 35
Av. 1 1.33 1 1.66 1.66 6.66 33.3
M; 1 1 2 2 1 7 35
4 004 M, 1 1 1 1 2 6 30
Ms 1 1 2 1 2 7 35
Av. 1 1 1.66 1.33 1.66 6.66 33.3
M; 1 1 1 1 1 5 25
5 005 M, 1 2 1 1 2 7 35
Ms 1 1 1 1 2 6 30

52




30
25
25
40

30
30
50
45

41.65
25
30
30

28.3
25
25
25
25
30
30
40

33.3
30
30
40

33.3
40

50
50

46.65
30
30
35

31.66
60
55
60

58.33
25
25
40

30
40

45

50
45

45

10

8.33

5.66

6.66

6.66

10
10

9.33

6.33
12
11
12

11.66

10

1.66

1.33

1.66

1.33

1.66

2.33

1.33

1.66

1.66

1.33

1.33

1.33

1.66

2.33

1.33

1.33

2.33

1.66

1.33

2.66

2.33

1.33

1.33

1.66

1.33

1.33

1.33

2.66

1.33

1.33

1.33

Av.

W

M,

M

Av.

A

M,

M

Av.

M,

M,

M

Av.

M,

M,

M

Av

\'

M,

\E

Av.

M,

M,

\E

Av.

A

M,

M

Av.

A

M

M

Av.

A

M,

\E

Av.

M,

M,

M

Av.

A

M,

M

Av.

A

006

007

008

009

010

011

012

013

014

015

016

017

10

11

12

13

14

15

16

53



[92] o Lo Lo
™ @ ™ © © ™
OO LOoOILIOIOIO (O (a2} DO MOICIC|I0LVIVIVILVILVILN O(VIOIDIOI(I(LD OO0 |IOIOO0|0|V|ILIOIO (O
SIOIFTIN MO MMM | (ap] ANMISI|INDINNNOOINIDOCIOIMIM [ SIMIMNOIOIOINM MMM MIMIMOMIT|ISIMOINM™M [N
(o]
© © © ™ ™ ©
o © Q||| ||| |m Q|| |m @ ©
O[O |O[~|O[O|© |00 (o] OINMNOO || ||| |||~ |0 ||| AW [OO|O(O|IN(O©|O|00 (0|~ |O|O (O
© (e} (o] o™ o™ (a2}
© © © @ @ @
ANN|N ||| ||| |N — AN N|AHA[MOMNN[MNNN|H | [A || NN MAN || [ || || || |N|N | ||| [
O o™ o™ (o] O ™ ©
AN|N | ||| N | [ | | — A|A N[N NMONMOMINNA|A |AdA|d[MW MMM d|d [dA[Ad|N|[H|dA|dA|d|N|[N|Hd ||| [
O o™ o™ © © © o™
© ™« ™« © © © @
© [92] [{o] O © © ™ ™ © (o]
| N[ || |N | N | [N «— A NN MM MMM NMNNN I NANMMNN| AN [« ||| N[N | [N|eA || NN [
™ o™ (o]
™ @ ©
e || | [ [ | | [ — Al || A [N N/ N[N[ANMIN|A[N[N|—AMN || N | [ || [ e e | [ [ | [ [ [ [
ol o S| o o o > o | o > S o ol S| o o of S| d of o S| o | o S o o of S| o o o s o o o S| o o ol S| o o o | >
2 S| |Z2|Z2|IZ|<|Z |22 (< [ZZ|1Z|<|Z2|ZZ|<|Z2|ZIZ<|Z2|Z |Z|<|Z2Z2|1Z2|<|Z2|Z2 |1Z2|<|Z2|1Z2|1Z2|<|Z2Z2Z2|<|2|Z2|1Z2 |<
00} (2] o — N ™ < Lo © N~ o]
— — [aN] AN (N} (N} AN AN AN AN AN
o o o o o o o o o o o
N~ e} (2] o — N ™ < Lo © N~ [e0]
— — — N N N N N N N N N

54



25
25
30

26.65

45

40

45

43.33
25
35
35

33.3
35
30
40

35
25
25
35

28.3
30
45

40

38.33
25
25
25
25
40
30
35

35
30
30
40

33.3
25
35

30
30
30
25
30

5.33

8.66

6.66

5.66

7.66

6.66

1.33

1.66

1.33

1.33

1.33

1.66

2.66

1.33

1.33

1.33

1.33

1.33

1.66

1.66

1.66

1.66

1.33

1.66

1.66

1.33

1.33

1.66

1.66

1.33

A

M,

M

Av.

W

M,

M

Av.

M,

M,

M

Av.

M,

M,

M

Av.

M,

M,

M

Av.

M,

M,

M

Av.

M,

M

M

Av.

M,

M,

M

Av.

M,

M

M

Av.

A

M,

M

Av.

M,

M,

M

029

030

031

032

033

034

035

036

037

038

039

29

30

31

32

33

34

35

36

37

38

39

55



| | Av. 1 1 1.33 1 1 5.66  [28.33

TAM1 1.15 1.43 1.69 1.41 1.2 6.89 [34.45

TAM2 1.12 1.58 1.61 1.41 151 7.25 [36.28

TAM3 1.1 1.82 1.76 1.61 1.64 7.94  [39.61

TA3Ms 1.12 1.61 1.68 1.47 1.45 7.33  [36.78
Appendix C

Teachers’ FGD (audio-recorded)

1.

What are the main problems preparatory school students especially grade 12 face in their
attempt to write in English?

What are the main reasons that free-writing was not frequently practiced in the EFL
classrooms in grade 12?

Do students give written feedback to their peers?

What do you think are the solutions for students’ problems in writing?

Appendix D

Students’ FGD in Amharic (audio recorded)

1.

OATINHT 9°F64-0T 1H P0U-G PLI° -Fhtd TINFI® PLav aviq (pre-writing), “IC+P
(drafting) A5 @vhan (Revising) 9°7 A +ntaatu-?

AT OHU0F 0125 hed PATINHE aPXhd P0G DAY 710404 PTALE PorRq
aopFPFy WTTPA: a0FPYLTU~ RILUT aPAPEPT (A0 A7LFATIa08. I°7 PUN LUMTPA?
OATINHT 7% 0&AFO 700 AGAPO- PTALe bU-6T7 P& ATV +T16PT v mh@- 977
LavATAA?
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4. +9PF OATINHT 272 (AFO- a0 AFAPD: PFALR U7 PG ATLF14 aoetim- 9o
LaANTFOA?

Appendix E

Translation of students’ FGD questions in to English

1. Do you follow the stages of the writing process (pre-writing, drafting, and revising) when you
write in English?

2. There are varieties of writing tasks in your textbooks. So does your teacher help you to
practice these tasks to improve your writing skill?

3. What do you think are the causes that some students do not write in English by generating ideas of their
own?

4. What do you think are the causes that hinder students not write in English by generating ideas

of their own?

Appendix F
Writing essay test
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
COLLEGE OF HUMANITIES LANGUAGES,
JOURNALISM AND COMMUNICATION
DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE

Dear student, the objective of this essay writing is to evaluate the ability of students writing in
English. The essay you write will be used only to research purpose. So there is no need to write

your name.

A few decades ago, many families had half of a dozen children or more. Nowadays, more and
more families are choosing to have only one or two children. Are smaller children better than
larger ones? Why or why not? Write an essay on this issue. Your essay should have an
introduction, two or three body paragraphs, and a conclusion.
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Use the stages of writing (pre-writing, drafting, revising, and proof-reading) to write your essay.

You will complete your work in 40 minutes.

Thank you!

Appendix G
Checklist for evaluating the textbook

1. Does the English textbook give the necessary emphasis to the writing skills?
2. Are learners encouraged to follow the stages of the process writing?

3. Are learners encouraged to review and edit their peers’ work?

4. |Is readership identified for writing activities?

Adapted from Cunningsworth (1995:84)

Appendix H

Transcription of teachers’ FGD in to written text

1. What are the main problems preparatory school students, especially grade 12 face in their

attempt to write in English?

T1: Thank you dear. Let me say something about problems of writing in preparatory school,
especially in grade 12. There are different factors in the classroom. Size of the class which means
the teacher and student ratio is very difficult to manage. Since writing needs a massive effort, it
must be minimized. So the classroom size is one factor to me. Another thing is lack of ideas
which means having a good idea is very important to teach writing. Otherwise it is difficult. If
the topic of the idea is boring, the students cannot write. Another fear of making errors Yeah,
students are, you know they fear making errors, especially, grammatically, spelling and the like.
Ok? The mechanics part; another thing is lack of confidence. Yeah, students don’t have
confidence as well the preparation of the teacher matters. These are some of the factors or

hindrances to write in the classroom. As well time by itself is another determinant factor in the
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classroom. These and the likes are factors that grade 12 students able to write in the classroom.

Having feedback is also very important, but the teachers do not give feedback.

T,: Ok, yeah as to me, the problem that grade 12 students face while learning writing, the
primary problem is many of our students are not good readers. You know, the four skills are
highly related. So they are not good readers. So this causes problem in writing, so because our
students are not good readers, they are unable to write properly. So while they read, they can
improve spelling, punctuation, vocabulary, they can increase their lexical vocabulary knowledge
because our students are poor in their reading skill they are facing problems in writing, and the
other problem is their former teachers the teachers they taught them at elementary school and
high school because they fail to take action early they have serious problem of writing. So the
main problem is I think lack of good reading habits actually, not only students but also we
teachers are not a good reader. So encouraging our students to be good readers | think this can
help them to be good in writing.

Ts: Well, | think writing is the most difficult skill, especially when students try to write in
English. They miss spelling, because in English, some letters are written, but they are not
pronounced. So when they are writing, they make always a mistake. The other and the main
problem is that students do not have base in writing in lower grades. They have not practiced

writing. So such kinds of problems may affect students’ writing skills.

T4 In my view, the central problems that students face in writing are: students have poor
background in writing. At elementary level, the students are not provided with writing skills so if
possible to say, the students are too poor to write from grade 1 to grade 12 they have not
developed the experience to write in English. The other point is that most of our students are too
poor in vocabulary. They are not rich in vocabulary. This in turn, hinders them not to generate
ideas which enable them to write, am...to improve their writing skill, and teachers themselves
are not very interested in writing. This may also hinders students not to write well, and the local
environment itself contributes or it does not help students to develop their writing because most
of teachers do not provide their learners with interesting writing topics. This also hinders

students not to write in English.
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2. What is the reason that some teachers do not teach the free-writing as much as possible?

T1: Ok, thank you. To say something about this, controlled and guided is given by many teachers
because it is easier when we see free-writing follows some steps to teach ok? It needs time (it
takes time as | said early, because to give feedback to each stage of writing, you need time.
Unless the number of students in a class is minimized, it is difficult to teach the free-writing.
Therefore, controlled writing and guided writing gave time. So we teach most of the time, guided

and controlled writing, but we also teach the free-writing to some extent to our students.

T,: | think this is in connection with the Ethiopian curriculum itself. The curriculum does not
enable learners practice the free-writing. It is designed based on controlled and guided writing.
Teachers themselves developed their writing skills through controlled and guided writing. They
themselves learned in the same way. They had not exposure to free-writing when they were
students. The other problem is in connection with time. Teachers most often get prepared on
controlled-writing and guided-writing, and they themselves are not willing just to check to what
students write freely. This may be because of the reason that teachers themselves could have lack
of confidence how to check students’ writing. The culture of writing itself is not included in the
Ethiopian curriculum, too. The other point is the number of the learners. It is very difficult to
provide each student with various topics to write and check what they have written freely. So the

number of students maters. These are some of the reasons why students do not write in English.

Ts: OK. | think, free writing is best in order to improve students writing skill, but teachers do not
use such kinds of activities, because I think the first one is number of students can affect to check
what students written. It needs time. One teacher can teach more than 200 students. We cannot
check the whole students’ writing line by line. This one is the first reason. The second reason is |
think, the students hand writing is not readable. In order to read the whole to what they have
written is bulky. For that matter teachers cannot give free-writing.

T4: Yeah, as it is mentioned by my colleagues, free writing is needs some effort. Teachers should
make some effort to choose the appropriate topic. In addition to this, we are expected to do some
paper works in the school. The curriculum, the system, the situation, the environment are not
encouraging to teach the free writing at school, not only to free writing but also other methods

of teaching.
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3. Do you encourage students to give written feedback to their peers?

T1: In my case, writing is the most difficult skill. So it is not even easy to the teacher to teach the
writing skill. It is very challenging. So if you simply let your students check their friends’ work, I
think it will not going to be effective. They all are in the same level so they all make the same
mistake. Are the students capable to see their friends’ mistakes? I don’t think so. I don’t make

them to do so.

T,: | think this is in connection with poor back ground of the students. Students themselves are
not good at writing. So they do not want to check their friends’ work and the other is being a
critic is not their culture. For example, if you criticize your friend seriously, may be your friend
may develop hostility, considering your criticism negatively. So students are not confident
enough to criticize and | think the main problem is poor back ground of the students, and as you
know English is not their mother tongue. So checking their friends’ work is difficult. The other is
the students are not interested in learning itself. They are learning reluctantly. These are some of

the problems.

Ts: Even though the idea is very marvelous, as my friends said earlier, the students are not

interested enough and may have poor background as well.

T4: Checking writing skill I think needs time and patient. The students must check everything
what their friends have written. A mistake in writing can change the meaning. So when students’
check their friends’ writing they may jump as it is (the mistake). So it is not advisable that
students check their friends writing. If possible, the teacher himself or herself should check what
the students write. This is best than allowing students to check their friends” work.

4. What do you think are the solutions for students’ problems in writing?

T,: to have a good writing system in the classroom, as well students to improve their writing, it
is advisable that students should be confident enough while writing and we should advise them
to read more and we should provide them with good topics to write. Otherwise, they will not
have ideas to write. Therefore, to be effective or productive, students should be interested
enough. In general, the number of students should be minimized, and students should practice

writing in context.
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T,: to avid this problem, the curriculum itself should be prepared the way hat help learners to be
better in writing, and to do so at each level , the curriculum must provide the learners with
various tasks, especially from the elementary level so that students can develop better
understanding in writing and the number of students should be limited because as the number of
students increases, it is very difficult for teachers to check the work or the tasks of students
properly, and as you know the hand writing of students is not readable or illegible. Most of
students are not good in writing. So teachers cannot check students’ writing properly. So students
should be provided with good writing skills, and the number of students should be limited and
basically the curriculum should be prepared the way that motivates or helps students to be better
in writing. Teachers must provide learners with interesting topics for example these days, most
of the students are very interested in global football, music, and some other interesting social
issues so that teachers select interesting topics from the local environment and must provide
students so that they may get motivated and the other point is the so called guided-writing and
controlled-writing should be limited and free-writing should be focused and teachers must help
learners to be better in vocabulary. Students are expected to be rich in vocabulary starting from
elementary level so as to develop the habit of writing. These are some of the points.

Facilitator: You raised some interesting ideas about eliminating the controlled-writing or guided-

writing. Is that from the textbook or the curriculum?

T,: Yes, the curriculum. The Ethiopian curriculum is mostly prepared the way that only guided-
writing and controlled-writing are provided, and the teachers themselves learned in the same
curriculum. So teachers themselves are not interested in providing the learners free-writing tasks
that is why our students get confused when writing. For example, three years ago, | went to the
class and randomly I distributed various topics more than 50 topics to my students, and just I told
them to write what they know on the respected topics. From more than 50 students: | remember;
only 5 students could write what they know freely on those topics given. From this, you can
conclude that there is no practice or habit of free writing system. So the curriculum should be
prepared the way it enable or help learners develop their writing. Much focus should be given to

free-writing, and students should be helped to be rich in vocabulary. So these are the points.
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Ts: the solution must be | think the first one, if it is possible the number of students should be
minimized. The second one much time must be given for students to write and the other thing is

“Practice makes perfect”. So always students must be given free writing tasks to practice.

T4 | do agree with the solutions of my friends, but to strengthen, the classroom size must be
limited. Number of students should be minimized in order to carefully check their work on their
grammar, spelling, punctuation everything. The other thing is the textbook is not compatible to
work in writing. The way the textbook designed it has to give emphasis to writing. In addition to
this, in order to be a good writer, someone must be a good reader. So students should be good
readers. In addition to that in order to be sticky with the textbook, teachers should provide with

different topics that widen students thinking.

Ty (Left idea): The load of teachers must be considered. Another very important point is that
writing should be given as an exam in the Entrance examination. Otherwise the students are not
interested. Therefore, it must be given in the national exam, as you know; the wash back effect

affects students writing.

Appendix |

Transcription of students’ FGD

0% HNGPA 50 ANAAUT:: (A% ANO RLACHTE OATINHE £7% 0 TEFL e990+Ca +994 Th:: Ave
PIPNC-D+ PIPGRLLA TGTG JPCI°C 1032 AS PHY ORLT GATT 19IPT OAFIAHE 09§ hudet? avoiC
TNHIIC (rFarANt ATLLLA TG IPCIPC avls AGPANNA 1@< IFAMFT FPAT AATIIAHT TIPUCT
@) TG NEAT AMTPOA NAND- (9AS T (e RILTOLR (VHUFE Am@PAU-:: 4,985 AAPSTU-
APAGEPAU-:: PIFAMT a0l ATGTG IPCI°C OF PTLD-0 OWATLPT (TLATLPrT SPHA:: 1807,
ATPACIG AU~

1. OA7IAHT O°Te¢0F 1H Pou-e PLI° +htd TINFI® PLav av9q (Pre-writing), “iC+d
(Drafting) A6 avhan (Revising) A7t AdtoI14 9T~ 9°7 PUA PHTNA?

Si: Al ALA AAFAMT AdPA9IGAD-:: 2127 hGA 1994 TH:thvs? QIATIO: TEE H4P PTIPCND- 11C

(vgavs PLav av9q. ML7I° Pre-writing Po1.4 1@-:: AT A74.0-9° “ICPP @e9° Drafting e°7a@-¢

Revision gah@- 1@-:: 05 context 4% @EI® A28 AR @e9 personally aos. h78HY TICT

Pa12:41 hvdet HPTE 10 R79° €7 Sud perfect ALLAI:: &V PPINT PRI T IP2L 1D+ aogPY Ly

199.0019°¢7 LH @< hu-? 2127 h@A +99217F7 SATA exam P9°I0AL QAT AdTo914PT Thed T
ALCI10- PTONST DRI° PTPNTI%T PG PSPET ULIPCTIT 4LSA AL 446 Lavmd +NAD-
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eHANT7 FTF? 102 AAHLY A7 A VAN AHY ¢ writing skill 2790 system apo9c 10407 hda

Lot @R elementary AN 10C 027N a2oIC P10 AAHY Y L28 P1HY ANAeFTr HPt+g
AT LFAD* AaP(1GAD-T5::

Sy Al AL AAFAMT AdPAGAU-T:: AB9° 0127 heA +914 T hvv? OmePha- 0AN AL 1N 2250
ATRAD* RIHY FPUCET avaiC 0104017 @RI av@-0L: 147 NCAT OALSA elementary APAT:: AG
H0GP TILL RINGAT 3 1032 AG QAT A% AF 428 PAD9P:: TN aPahéAT hIHY PLI° Ahtd
a AT g0 PPI° PAD-9° PPNILEIC WG 0127 hed TGP T NPT AT HSh Pol.mPar<y 11T “1g-avC
APLU° OHALe TICT OZ NG 10 710 PANT:: AARY 987 AAIST ADLLT URDFTT 0o Lavm@- 11(
AAAA FOUI° FCTI° LAD-GO: :

Szt NPLILL AL AAFAMT AaPAGAU-:: hag® 0127 hGA +avs 1h:: aL5YE W8T e+AL va 1« PATS:
: PPRTEERIC NAC aPOlE: ORIP LS, BI04 hIHLY P6U-G APFGTT hPLNCT ParMy LaPAATA ANHGPE
FOGPE:: M9 NINGTT U3 ATIC APAN, DRS ATIC PTALR BU-CTFT ATATIaPL 10« PINCID* AG Au-?
POU-G AT €7 PUA OCL A NP AANNT® ANHGPE +T6PF TNt -

Sa: &0 AATAMTT AGPAIGAD-:: 0127 hGA +914 TH:: 00« A1 WPAAT ABI° OTAP VAN PATII° PN PHgP
@184 1047 DAC AT 1G0T TI0E hhRE, E9°C Avk AT8AT@<:: N0k AH ATOS (AA AT T
LUTT TCPPI® AAT 1IC NAC 10+ WTE, AOG- VFA ANG PTLTFA TIC ALLAT® @I 10+:: QALY 127 hed
T4 W1LaPPy W79C WL AdeAnrk A4S £U1.mParT 11C 1@+ av(igt PANT:: FN7LHIC “14-a°C A7
eFah ogge reading APEL FAA A.ooM AATLFA AIHLY 1ICT7 10+ €nh A&CT7 W78 127 hed e9oGPm-::

Ss: AL AATAMT AP(C1SAV-:: 2127 hGA 4995 15 ALE R184HG15T WT18U ALY TICT7 appaiang:
TPI° AQGLD-I° DR, PPI° ALATIP:: PPNTLHI® hed D-OT° (LIPT NFALE NERSPA had Su-? NPT -
h&A L 9PHRC PANT WWIC A& 446 OLI° L9° “¥sh LmNPGA AG hd- AL €hd NAANT LU 11C AT
LmPavGA 1% AANNI® Az W78 ATL 1A Aavanivt TINT 10+ AaP(FISAD-::

Se: 0L OTATAMT AaPACISAD-:: 0127 heA +994 T5:: 9°7 TNt 10+ (6U-& PLI° Dt H4P hG (HY
PREA LLBTT G017 avaIC PA-NT9P:: FPNIPEI LU 9987 DRI° aomGbd AT \aPEavsP 8% @RI® N
elementary 1@-:: PRIeE AT AUt (99FHh LLF @RI (WIC hPe £4F 0127 hed ¥igh +e 7
WILAPSTT 0P (HALR “1GatENAT (0Pt WG (FALR WRACALHT NaPhc-t (HY AL 10+ P
AAAU- AP TS AU~

2. Al AaPOPISAUT: 2 QUAHT O AUt 19°1994:0F 2127 NEA PATIINHG aPRhG 2ar9e hA7 97,0804
PTALR aPAGPEPTT Arthiv:: aPIPYLA U~ RIHY aPAGPEPT (A0 A7LTATIaP8. 927 PUN LT HA?
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Si: 0807 ALA AAFAMT APACISAU-: AT MA@ 0TS TPE AL P8h4TT AL ADr AdPGIC

eTALR ¢ Writing T&hEAT? 297.04-04 eHALR ANACALAT Akt T1C U7 L7LENFILT AOHI149TT KILUY
TEEOT APLCANT® DL LA RIHE WhNCALAOT A7LTAIL hR14479° OLRI° LA A'tH
HNACALAT QAN ATOLFOGP:: PPNTIEAEI® PLI° WILHTICHT Av-T TATA AHI® ANTLONPT NPT

KH AL Fodt A&CT? o 0125 hGA +914PT WiLaPPSTT a°my WH TICT 10+ W78, practice
PIPGLLIM DRIP LAT° WL 914-av( RaPANN-T W78, Writing AL ANTTISPFTT hAGAT AQLAT:: AG
LU 11C arriFnnd AANE AAAD-::

Sy: (€09, AL AATAMTT AGPOCIGAU-:: TINT AUT aPhé-TT AL Pt HNNCALNT ATLI:: LCT°
APAT RINGFO-9° INC:: PRI Foedt AITPOFO9P:: PL9° A28Ah-F elementary A2 0270 &hn
QALLATINT NueT (BA P79° ALRCAT A QAL (H AL repetition 10« +0d &A% AT U-O+E
LA AT H LH AILHY 987 116 09°G 804D~ 127 hed A7LaPPSTT aomy O+ALR “14-ap(F7 9P 7794+
NP4 106 OH PPTANT Writing ATSNLD ATFANT A7E, hH (FF44. NF°T9° T1C AL CTIO AGPIP::

Szt €299 AdPAISAU-:: A9 (1A VAN AL PHAP VAN PATIP:: 9oN20EI° Al ATeAS15T PHAMT
KHONCALAT @RI aPpU4 AL ST ANACALAT HI® LH A2LASILT D AVt L9 F GFD- mR9° Lo
A28 LH OFTICID- AAT O+ LH, AATLPM 997, AMA FAe AL A2ETALD- 1D+ 099.L.27M-:

Sa: 0€29% AL AATAMTT ATPACIGAU-:: 19PHché« AL PO pU-&F PTLLATI PTALR dPATPEPTF Ae:: Al

aNTEPT 7 K& TG AT AHI° ARLATI® ANFTICPFT7:: 9N 70-E9° A9P7 W28UP19° 0AP elementary
AL 704 10C:: AP0 LH PN Ot 1047 NP ATPGAD-:: AH & APAT ('7aPM) T IO79° APOGT19°::
QALY @-nF-F79° OH Ah T4 ALIPANTIIC:: AHY (LLAGT AN° Té 1@< TINT 1@-:: aPAaPE (T0¢- A
T4 DMt APPPHT O3 KL L&CITA TINT 102 haP(1SAU-: :

Ss: AL 02999 AN AATAMT ATPAIGAU-:: (FPOhEFTT AL P71.PaPMm- aPATEPTT NCATI° A0
o700 PRI A ASAT elementary O9POICOF LH RGP LH U-TI° TINEIC avp\av B P
A0S 10C:: P00 PPN A0S WIS 0PPGRCANT 9PNt 0+ RIRDT ATI8RNC TNC:: AUY
€% OHY 848 127 hed LLF QUTT 11C aPAPEPET he(cT hSLAIP:: PP L°19°T AP ATPAN,
unit 1 e F@- et £99% uni 3 Ao @FAN TINT 10« LA° Ade:: AT PUTTEICOT PG PNt
L9190 QAU NHI° AG.0 T1C PAD-IP:: AGPAIGAU-::

Se: 0€09% A& ANTAMT AGPACIGAU-:: OFen14 VAN PO ALFPE NAD-FA:: PPIL1D- av94.F7

ewriting skill hvaet? 299,804 N 6U-6TF7 Ankd:: NCAT 094 AL TI°UCT DALY NGPD- NANHG O
Ptt®- TP ENA PG BNACALATT 10+ AAHLY AT A9PHLN T4 ET ASaN aPAavE PTG P+ALR
aDCFT 10 PN L-D:: AAHY T 1@+ PIPAD-::
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3. OATIAHE 72 (GOF@- VAN AGAPD PTHALE dU-ETT av9q ATLFIG +996PTF aviph@- 9°7%
LaAATNA?

Si: AT 01£09% &0 AATAMT AGPAISAUT:: AG LUTT TP P@- writing AL based A7871&LF @
M7 YKFO FaPAaL 10« PTLPID AS FIIPT NEATFO he8.e AGAPD- ORI dU-GT W80
PILLCOIF@- FoC P18 nFF EI°L@- @ '11C Practice APLLT AAATPM: 1@< ORI LA hAtTISPT
0L Foedt ALCI0 @il ALCID- (LPAR- M AG (LEATIP% ADT aval INC NP ANOAU-:: hG L
PGD- Y AD- JOUL: 10+ ANHIICPT £77 1IC Hhedt ALCID- A TINHTILF D RIC PLI° AT |TC
W2LAIND- aPichdT7 A WAACAPAT Ad-T writing P91.0904 AT L@ AZLTLATPAD- NPT AArHo14P T
AHI° LH AiH ATRTF R COhgPete @RI° HAD-T 238N AT £77 T1C T1LITF M- 00T LATII6D-I°
PTILOI° @12 RILT TIC £77 1IC Tohth ALLCTI® 9°NTLEI° (15 VIC ATINHT U-0+EF @g9® Az
ATFETT WA ooy POTENE PTLRLID: dchvdd° PTLILD ANHT D LH OATICT ORI (ALTA
ATEETY QAT A7RE £V 1IC TNk A1 07N aTIC AT AAHY £77 T1C Téhrth APl T
10+ +HOFD-I° LaPMD- N8 ANNAD~::

Syt 0809 AaP(FISAU-T:: AveT MA@ VA0 AL TINE 81771 NTLAAD- AL ATIP N&C BI°E hPI&T 10
paoa@-:: A009° 1127 heA NATICT HIPUCT O6n, ST FFPUCET MATINHG 1@+ 097104022 hG aviq:
LGN @RI° L AN AGAS P96 LGN TINE AARFAI:: PPGANT A7LHY ALTTE TIC ALmC
PrLFAD (12ATFT TFAC 10+ TINT 10 TN Fedt AAdPAm T hS ATT TFOC APT @TAN ATE,
NAbAPPHIF G TIPC NATICE @p, ot FPPUCHT avih v-A OI0E ORTIAHT 10 @+ T8 9°
TG hRIET 10+ Qo) i@- KG 0417 FOC NAPT OAHPC QUTT T1C & ASLCID ATTAC:: AG
P-ATTT Hhedt hdarhnt: :

S3 (1£:99% hav(91GAU~:: AHU AL $LI° (H AL AU-T AILTGICHT YA AL PavBavs @ 18 LTINND- hi-AT7
AGAPT hT9TGIC ORI° LAT° AN A28.57 PRLTNT PN avBavs@ 047 P Ah A& APtk AAN
9P TF AnPAL NAACXE AFTECL OGL AN A& APFT AR AAT:: 2187 10+ 09,000 (ATICT
(MA@ 1918 AT N 11¢T) FAPE! P&AYE 9710 T1C AA:: £ TINT ATIAHT PLI° AT8AD- 2850 U-ATT
£1RF7 W1 o7 AHI° AT HOT ATAM@-9° AG 0% av9§ ATAAU- hA A7 Q@+ aq TAN 17
AT NAAD- 77 aP9§ heTFATC P AG LA PANTTILPT PLI° W18AGICh-T KCREE pre-writing
RN 00k ACRCT 020 NOE aP96 A18ANT ACLS NOPh: oG ATFAAU- ALS.L N AGAE TINT 10+ AG
LU T1CT7 5L 10t avEavs @ oy At A av9G A TFANT GUTT 10+ PPAD-::

Sa: 02297, AN AATAMT AGPACISAV-:: A¥18.U AT8706% TNt NeOTF7T VAN A1876% PITO- P28t
PP PPN AT A PPNIEEIC AL AD< (ATINHG ALSt TIC ATP9e DRI° T(EO1G Aa9e 9°7
PALAIA? ATICT W77 H PAT PIIS@-P NPT AL ACET T1C DLI° T 4186 AINé- AT TAIP:: AAHY
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P15 PN PO CPAT AT AN AT LA PATT ADPT WTRTIOF FATT PATI° AT SATIP
AHY £ AFC 10+ aP9§ 07T« 1% AJPTAU-:: ATPAISAU-:

Ss, 1£:29% AaPAIGAU=:: NATIAHGT PATT ORI® LA TE104T N&-ATFT Ne-ATT VAN AGAPT hT19704
NTLLLCTT TICT A% h7918.0 ALEE h18AG1wt 00 FAYE DRIP AJPIPL AATIL L 1D+ RIPAD-:: (V9P
Lh P WATPIFE 994 N17IC AUT MEOTU TEA6E 94 P0ANE LI 10C:: 00 AN CATINHT £78
AOFTIGPT AHI° M TCA18 1910647 LHb ALt M7 Téhka ASLCA INC:: €77 116 TINHI® HE
PHIICID- ORI LA He 091D+ +arAOT AT NTMeP AT (FhhA 2977840  1LH AA TIAT 10-::
UATE 2P LUTT AP TNk 09102010 AJPIPL: 01 00CT 7 PoLIPhe MLEY® La9° h hAaf DT
0H P70 HTISPT GFO AG IHG Q1§ NAT L9° PPThEEAD (-ATF7 TG 10+ ORI L° (4O
haeaht 106 QUTT T1C 09099871 AIPIPL AATILLITT WG PSD- T11C AT AATPTC ALE % ATANT@-::
AAHY FAPF DA aP9§9° & FAN 10+ PIPAD-::

Se: ATPACIGAU-:: IPILID AH, AL U DA 910 ALAIAU-:: AIRT D NhtuaP T 848 N1-TF hGd
Paa)y@- OHALR PATICT KU N9P9§ 1@<:: ALY PATINHT ATLATT AGPAT U-ATE 848 L9 ALTE
ANt PERATT ORI AT TRL 10 HISPT 0ar9q hUACFD: 1MI° AGA 1@< MRI° \ariq: PATF M-
THAAYE HPHT 10« PPNTEEI° G APAT N°TLLNT LH N72ad £4F FTh AATLOH OL bU-& ALUT?
POt DL TALE BLNACALNT ®LAPNLT MRI® 24.L70 vt PHALe AN 446 eoLH I8Nt
QAT OHY 8L NIHY -0t a2 0wPT 9P et 04914 PATIINHG Par9§ 133 FD+ hGA 10-::

4. toUPTF ORTINHE £1% 060F0- VAN AGAPD- AR dU-CTT av9& ATUF14 avgtim- 977
LavATAA?

Syt Al AU-79° AdU-T SF1OICSTFO- © writing system FaCTrs a0 kP T 10-:: ¢ writing ahATY
A8GEAC ORI LA n&-ATT AL AGAPT AT N1+ AL aPOLRFT7 ALPC PavertE YA L° TIqbarT
QAN @ TL@- 18 PTIAND- PO+ PLI° FICE AL ATT0T A2LTIPNLD: (FTI6PT HIL AT &TAA
NoPgYLT° HL: APT LTAN ATAU-9° (IDASI® H2L AT &FAN AIHU TICT Téhkh A18GeC
TP TF AL 10T aPEMC PFA AAVFD: hG v (WWI1TF7 TPV +RTH Qu-At 2hdAk:: P94 +&9°
AN Par IOt AERIP Az AG AUT 194 AFPUCT (LT N9PTaPAR AT LH ATFIAHS hudedFo- writing
AT AN reading AP7 eFAA perfect N91.04 £4% AL 10+ PA®-:: A% 8, Aah 15 hGd +9°4 A0~
AS (H AL PAD A7PFT hude s (9o F0E AL PAD- NNI° LALPA AT hH AL WE, 1914 @EI° 15 hGd
AT P 02T ANATTY AT 9P 099C9° 10CS eULAMTT FIPUCT ORI WtieEB.m (1M9P
oA F? A8 38AC 271.0L:C 10CT (1A AL PAD-T LT DL av v AFPETFD- (C (LERCT (9P vE Liv
TP TF 0L £77 11C Tehhh AH9.L8CT 71847 PALAIA % ANNAVT AT £O A78+6RnT14 Paven,l A
VA 04279 ANATT ATTAGA N&-AT7 VAN TIGAP A7 2TAN ORI LAT° P+ALe dU-T7 N2 hGA
OQT Tk 99847 AANT AR §C7 077 116 Tehth N1SLC1D- 04817 huded~F7 Sirtahad
N ANOAD-::
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Syt MO TaPenlA OFACTT o0& s T8 Al ANART avdat AAVFD-:: 1§ +998PT CFR@- 2§ At o169 T

35 LA +PPUCT TLLAEC:: FIPUCT TLLAEC Ak AHY IC POt AANT:: PLI° A hTSAD- FIC
P FP@< NP0t VG Ot PP Tet AlEIS TIOP LOFTISDT AOFTERCL AH TIPUCT (LT RaPPGA
®2? hU<T ATPAN, KS 0127 hGA 1994 WILPPGTT ooy AF 91,0077 Avtars A.aPLAAT £10A:: 4214
AND* 9OG9°7 A(T T10P AAFE ORI° 9P avCm TIN0F AANF:: U-ATE L9° AQtIIS@+ o0
AFTIeO ONGO39TFT PTLeD-P avPy AN 9°79N4@ HIPUCT 21T AT T A&t T140C
AT8AANT 07100 AdrETIS aPPy (AOH:: 00T AR 03P K +ISPTF @A 1P ATPTIC §ATT ATET
L1040 GAPF NAT PTILPT 11C PAT° ORI° 291N TIC PAPS GOt ANART A8 AL P10 NG 04217
FeIc 091990 1914 0TILPLENT TOII° PPNLEF PATP 1% ANNAU- ATPACISA~: :

S3t All. hb ¢, % PTINND< a0Favse AT A2LAGUt +TICPT AL avict AANF:: ATPAN

NA002 714 AL AG DEANKA OL TST A710 FIPUCE APNL LavM:: J+ APAT 17 easy (P aPAh- 94
A70A A70& 10C:: £ TINE 7 (HY L ARIPCATT 19 AAPPT U-9° 11C PaPPNA API° ANT:: AG +T14PT
hOC oot AAFD-:: AIPAN,  passage 96 AZEHY ATRHU 9§ hAl®- av9g eFAd £ AF “Int aA-
stage @e9° level Otavalrt Tt 10+ AG £o9° AvtI4PT AL av(igt AAOT:: NAOTTI4PT 7 Ph.D.
AAND- OLI° 8914 NAND- TST avol0t PANE ARAPAATIIP:: PP gOILIm- AHal4m- 97 PUA 10+ 4
PILPID-? “Nd 10 L AHY ANENT?” QAT avFet AANE TIPUCT TLLATC QANTTISPT AL avhigt

ANOT TINT 10 AGI° LT A..... TTISPT NAC aoOlk PHALR 1191808 F AL VANFD- W18, 106 T1£:4
ANOF@<:: ALY OHY hAg? Ho2PTF MAFD Al 0R9° Lo9° AR PATMDT PALE NFLA AL
MNPFO- (ATICT hor9e AP ATHSTF@« 19708 PATIINHGT £7% AL HALe TREAT NATINHT
(Lo4 L AL h& ALK (LaPm- AIPAN, LLACHT AYIN TET P4 NG NTPFDT W, 099004« Ade:: AAHY
eLacht A0 A%0 SUPTVFOGC ANNSTFD- AN AAHY P71 NG aeal+E GANFPH 10+ hAc
av(\lt: +IIGPE av P AAVTFD- 0990 VAN ANTT::

S4t 0&D9, A& AAFAMT ATPACIGAV~:: AT OFAAD: TINTI® AL 1994 VAN ASAP N+ TEO10

OEI° LA ANTT AaPOZF 3 TICT T147 LFCNF NP hIPGAU-:: PaPEavsem- $AtT TIDP TIA+FIP
PIOVTYLDY FIPUCTH Ad:: AT PRIPUCT OCET 86 NATICT +CTP Po1.0m-pm- £7% H (34 VAN hod
A AGP9§ CLLPA NC ANNAU-:: MATD: TP AN AP? STAN OLI° LA AATD- 11C AP
PI10AL TIC ATPINHT APTG14 A10kT hPATT A8t ARTG1L 10+ PPILD hPA he4410P AT QLA AdP9g:
CLEPA:: LT ALATIPaPTY PANLA:: MAD: £9° (12978 49,791 APT &TAA DRIP L9 09T -
A Al LGIC AT LTLADT TIC £A9° NI £77 116 ATPIHG PaPGC Fhe@<7 ASNCE P96 Foed-@-gP
HO- L AT NHT AATLLDP AGPIG LLAPA TINT 1D+ AAHY LUTT ATINT 10+ PLATF::

Ss All. ATPACISAU-:: h... PLI° W98 NALTE IC AI0LL LINLD- ToCE AL 1D-:: Au-T LI° av&- 4D
AL LCASA Pt 10+ : ao@ L PE K990 RILANAD- HI° LH P91 FIPVCHE (L +o14PT 10+ hE ernAT
GG WIRTLT A AGOLAT TNt T0-:: Y PINE RIS LA 04T havAnit 1@ PN HIPUCT
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AT A7PANE A7190 A& AR FIPUCT 10+ 090111 Witk NG A PHAL ALLAT® 09999441 AG i
AL WILE (LANFFD: e +AN DA ANFD-:: AG LA (148 NAe®* At L7 ATPIPL: 09984 V(79
71C A0 2aP9IC 11C ANFO- 990 10+ AAHY Atk 297 HAM@- (F 10+ ORI L19° P94 haraht ho-::
MAD- TG AWAD- &S PAD- LATT WILANAD- ATPICL: 1L 1D-:: ATPIPL ALCTT £77 T1C (A0
Pao\TIavg: OLI° LGP Lav\\ st Fhed AT aohst hrTFAAT::

Se: 197%R.LH APMPAN PUA DAL WPAPID- POU-G AAPT PATNFY PAIIE 848 AS WPAUI° +TI4PT
N-OFD- JU-GT AGAPD- PaP9G FoIC ORI LP° aP0hPT AL HGA:: AAHY 3 P ThPT L9 3 avety
POLADIN:: PhMavaD HE $PIY, 0 Phar@ RILTILNLAID- U= WILIP 914 hAC g, avalt agH
WOTTS WU APSC VLA TP AU<T (HU h&d £LF (42177 AL TID-¢at ANz PPNTOHI°
e N&FTT hdi: (HY TP AL 6T 1ICTT aohet hANT 3 oL@ Pagate:: 17 +aig
he 2F (AN 37 avgoyey:: 1914 dU-eT APIG AT aPPY AANE 0RI° HIATITE avgitY A S+ 8104
2V GATF IO POU-ET AAPT TI0P AANT:: AIHY TCHN AG ATT TI0P AAOT:: Alr? O0P1PE
TOP AANVEF:: 2° OATTI-ATI° +o94 ao1q hANVF:: 21§ QA PHALR +R9PE Ate:: PHALR LA7AMS
TRF Ak (ATLHY ARYT N AL LUTT 914 avR1§ AANFD-:: avdPYLGTI° At TCLOBN? Po1.00
TIC AA ORI LA 1k +ATE hGA OAT ATLATS FTICPT PHALR TEACEAT NGATFD- PHALE
LCAPTT ORI £9° WIHY TICTT 71841 AAVF®<:: WIHY YeLT 170 T4 4T 0% AANAY-::

Appendix J

Comparison of tasks in each skill in the textbook

Unit | Writing Speaking Reading Listening
1 -Memories (P. 15) - Role-play: Family -My family (P. 13 ) -A father’s voice (P. 3)
- A formal letter Issues (P. 11) -A childhood memory (P. | - A mother’s voice
(p .20) -A happy family life (P. 12) 16) (P. 6)
- China’s one-child
policy (P. 24)
2 -Mind map (P. 40) -Miscommunication (P.35) - Tips for -How |
-An essay (P. 40) - Game: Sorry what do you | communicating Communicate (P. 33)
-A report (P. 47) mean? (P. 46) effectively (P. 37) -Tips for
-The advantages - Communication communicating
and disadvantages of in the animal world (P. 38) | Effectively (P. 37)
communication (P. 48) - The development - What is
of communications Communication?
(P. 42) (P. 38)
-A poem (p. 49) - Intercultural
Communication (P. 48)
3 -Self-assessment - Why students - Notes on study -Successful  graduate
(P.60) drop out (p.53) Skills (p.54) speaks (P. 66)
-An essay (P.70) - Dealing with - Problem page (P. 62)
problems in Grade 12 (P. 67)
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- My future plans (P. 70)

A film review
(P. 98)

- Class survey: participation in
the arts (P.85)
- Future Predictions (P. 97)

-Building the Nation

(P. 82)

- A character

from a novel (P.87)
-Extensive reading project
(P. 93)

- The plot of a
Film (P. 95)
-A film review (P. 98)

-A good leader
(P. 111)
- A report (P. 123)

- Facts about the United
Nations (P.105)

- The MDGs (P. 115)

- The New United Nations
(p.120)

- The United Nations:
Convention on the Rights
of the Child (CRC)
(P. 105)

- The Millennium
Development
(MDGs) (P. 112)

- What is a good
governance?

(P. 117)

Goals

Lecture on the UN (P
104)

- Progress towards the
MDGs (P 113)

-A
Trade (P.132)
-Summary (P. 141)

leaflet on Fair

- A business letter (p.

-How global are we? (p. 134)
- Play Show and Tell (P. 134)
- Silent letters and

sounds and syllables (p.136)

-Coffee production (P.130)
- Multilaterals (P.137)

- Asgede’s jeans
(P. 129)

- The pros and cons
of globalization

144) - Is globalization (P. 140)

good or bad? (P. 144)
-A profile -Qualifications -poem (P.162) - Three employees
(P.161) and skills for different -ACV (P. 164) talk (P 155)
-A letter  of | jobs (P. 60) -A letter of Application | - An employer talks
application - Applying for a job (P. 163) (P.166) (P. 157)
(P. 169) - Chain interview (P. 169)

An essay (P.192)

- The development of Man (p.
176)

- Re-tell the story

of Dinkinesh and

Selam (P. 182)

- History or

Herstory? (P. 182)

- Development

and civilization (P. 187)

-Weak vowels and

weak forms (P. 189)

- Human Achievements (P.191)

- The story of life

on Earth (P.174)

- Three African
Civilizations (P. 183)
-Poem : Vultures(P 187)

Dinkinesh and
Selam (p.179)

-A report (P.200)
-An essay(P 212)

- Choosing the best

way forward (P. 198)

- Stress and

Intonation (P. 199)

- The pros and cons

of living in a rich country
(P.204)

- Ethiopia’s strengths

- Broken Britain (P.204)
- A poem (P. 209)

- Ethiopia must move
Forward (P. 198)

- Short conversations
(P. 199)
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and weaknesses (P.208)
- Preserve it or
Abolish it? (P.211)

10 -A description - The Haiti -Markos’ world (P. 237) Future threats (P. 235)
(P. 227) Earthquake (P. 227)
-A report (P.229) - Threats to our
-A formal letter | Future (P. 234)
(P.230) - The Earth
-Graffiti posters colony debate (P. 239)
(P.236) - A presentation
- Rules for a new | and a speech (P. 240)
society (P. 240)
11 -A summary (p.244) -An interview - The Ethiopian
- A dialogue (p.249) | - Talk show(P. 256) with a film star (P. 246) film industry (p. 244)
-A review of -The making of a - An interview
television show Blockbuster (P. 257) with a  film-maker
(P. 256) - A review of (P.245)
-Formal letters Titanic (P. 260)
(P. 263)
12 -Planning, Preparing, | - Planning, - Extracts from - Magazine jobs
and producing a class | preparing and magazine articles (P. 266) | (P. 269)
magazine producing a class - Magazine article (P. 267) | - The magazine
(P. 273) magazine (P. 273) production process
- Reviewing your (P. 270)
Work (P. 274)
Total | 28 38 31 23
Appendix K

Parts of a formal letter

Write the parts of the formal letter in the diagram below.




Appendix L

A paragraph with nonsense words

This paragraph contains a number of nonsense words. Identify them and replace them with real

words that fit the context.

Water is vital for life. It is two-third of our body’s schlopen and 90 per cent of its volume. When
we are ppitke it satisfied us, it kllrths our clothes when they are dirty and it modrties our crops.
Every person needs four litres of water a day for cooking and drinking and at least another
twenty litres to stay clean and healthy. However, water can carry xelops like bilharzias, malaria,
dysentery and diarrhea. The World Health Organization estimates that 80 per cent of all disease
can be attributed to poor water and weathers. As many as 50,000 people lkel every day from
diseases associated with dirty water. A further 1,500 million are awfthing from these diseases on

the same day.
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Appendix M

Control writing

Write an ending for the following activity

1. Here is the weather forecast. It is likely to be hot and sunny in the east, but

2. Nairobi is the capital and largest

3. When the world price for coffee fell by 50 per cent, farmers

4. Not only has the scheme resulted in improved maternal health but infant mortality

5. The common cold is a contagious disease which infects the

Appendix N

A business letter

Imagine that you have heard that a food processing company in the UK is using Ethiopian
sesame seeds in the manifucture of Tahini (a product similar to peanut butter but made with

sesame seeds). It is not a Fair Trade, however.

Write a letter to the Managing Director to persuade him/her to participate in a Fair Trade Scheme

for the purchase of sesame seeds.

Appendix O
Dictation

Malaria has been known to man from ancient times. Records exist from the 5" century BC of

fevers resembling malaria. Although it was not until 1898 that three Italian scientists discovered
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the disease was spread by mosquitoes, a treatment using quinine derived from the cinchona tree,
had already been in use since 1700.

Today, more drugs are available for the prevention of the disease and for its treatment, but one is
completely effective. In recent years, scientists have been trying to find a vaccine against the

disease, and some are already being tested on animals.
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