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ABSTRACT 
This study was designed 10 examine t} . 

~ 1e practice, contriblltion of instructional leadership in 
enhancing student results and its cJ 1/ . 

10 enges 111 government primwy schools of woreda 12 
Nefas silk subcity. Thus, the fundamel t lb ' . 

1 a 0 Ijectlves of the study were to, identify the current 
instructional leadership practices fi d · I' . 

. ,l/1 out t 1e extent to which the instructional leaders/up 

I?ractices effectiveness in the schools t d . ·'b } J ... 
. , 0 eSCll e t 1e c 10lIenges faced whtfe lI11plementll1g 

Ihe leadershi,],) J')ractices and to obsel'\lO tJ1e -t t t J ' } } ' . I I I J. . '" ex en 0 w 1/C 1 t 1e II1structlOna eae; ers up 

J?I·rlctices have contributed 0/1 l'111,/')I'OV ' ·t I .' I' . . , "' . II1g.s uc,ents ear/1/l1g outcome. A descnptlve survey 

design was used in the study. The subjects of the study were the teachers, principals, vice 

principals, department heads and cluster supervisors. Quantitative method was used to 

collect data from both respondents and was guided by three research qllestions; such as, how 

is the instructional leadership practiced in the primwy schools? To what extent do the 

instructional leadership practices contributed to enhance students' peljormance/academic 

results? JiVhat are the mCU'or challenges faced in the implementation of effective leadership 

practices? Data were collected by means of questionnaires and document analysis. 

Accordingly, the data obtained through questionnaires were analyzed by using mean values 

and standard deviations and the data collected through the open ended questions were 

described and analyzed. Simple random sampling technique was used to select the woreda 

lInder study. Availability sampling techniques were employed to select the principals, cluster 

sllpervisors and department heads. Stratt/ied random sampling techniques were used to select 

teachers based on their rank beginner, proper/main and lead. The total population of 

teachers' was 160 and ha(lwas taken as a sarnple and the total pop Illation of leaders , was-l8 

and all were taken as a sample. The major findings of the stU(01 indicated that practices of 

leaders and challenges faced while implementing the instructional leadership have impact on 

students ' learning outcome. The lack offinance and additional tasks given by woreda offices 

were among the problems hindering the principals' to condllct appropriately the 

instructional leadership activities. As a result, school leaders were advised to condllct selJ: 

assessment and prioritized the problems related to the instJ"/lctionalleoc/ership practices 

Keywords: PRACTfCE. CONTRIDUTJON. CHALLENGES. LEADERSHIP, INSTRUCTfONAL 

LEADERSHIP. 



CHAPTER ONE 

1. Introduction 

This chapter deals with the background f t'l d 
o le stu y ,statement of the problem, basic research 

questions ,significance of the study obiectives of til t d d' d I' .. d 
' J e s u y an Its e Imitations an 

limitations as well as definition of ke)' tenllS and tile' . t' f I d 
< OJgal1lza Ion 0 " t1e stu y. 

1.1 Background of the study 

According to Tedla, B.A (2012), the need of instructional leadership practice was recognized 

as early as the late ofl970s, yet it was not well defined. As Ballinger cited in Mitchell ,( 2005) 

it was stated that the term instructional leadership has consistently changed from conceptual 

and practical scholars. From the above mentioned ideas, researchers and scholars 

acknowledge that there is no single clear definition of instructional leadership or specific 

guidelines as to what a principal or an instructional leader does in school. This term lacks 

clear definition and consistency in its concept has resulted in part of the problem. 

South worth(2002),despite leadership involving a diverse number of activities and processes 

and although it is differentiated in its character, instructional leadership is focusing on 

making the schools successful. However, the roles of school principals as instructional leader 

and the implication for quality of teaching and learning have not yet been clearly established; 

a problem has emerged that needs further study. I-Ience, it is essential to explore the practices, 

the challenaes and the extent to which it contributes to better students ' results of principal as 
~ 

instructional leader in primary school since primary school is the base for secondary and 

tertiary levels. 

Instructional leadership is often defined as a mix of lot of tasks, such as the supervision 

classroom instruction. staff development, and curriculum development (Smith and Andre. 

1989). Recent authors and researchers, however, refJ'amed the conceptual framework of 

instructional leadership into five dimensions based on Krug(1992),he classified them as 

defining the school mission, managing curriculum and instruction, supervising instruction, 

monitoring student progress and promoting instruction climate. 

A d· GI' k (198-) 11C adds b)' includin o the five primary tasks of instructional Ccor ll1g to Ic ' man ). ' , :=> 

I, " ' t t ~ · '11 'I 'S "roul) dL'\,cIOIJl1lcnt. stall de"elopmcnt. curriculum IeJckr 'hip Ct ," llJ'(~C t JS. IstClncL' 0 L,\C L , . t; 

I " ' thi ' I'a,iak (I <)8C
) ). he s tated ;-,lll11e \)1' the dC\ 'L' luplllcnt. and ,1cti ll ll rL'Sl',\I\:h, III ,Il Ulti (llJ to ;-, 



functions should be a part of instructio I I . 
na eadershlp a similar list of tasks as mentioned 

Previously, but also included planning 0 0 '. , ... • • 

, rb atllZll1g, facdltatll1g change, and motlvatll1g staff. 
Instructional leadership practices playa" I. . 

vita !Ole 111 the overall school system and can bases 
for better achievement of students ' ad' 

ca emlc performance. According to Christie (2010), 
r-Iadley and Ward (2008), and Hallinoer (70 II) . . 

b - II1structlOnalleadership practices are linked to 
school improvement/ perf0l111anCe and tl t I . " . 

la some sc 100ls tlmve under II1structlOnal leadership 

Practices whilst others struoole When Ik b . ' " . 
, bb . we ta a out educatIOnal leadership practices, It IS 

obvious that we need to mention abollt t'll .' . I' 'b" . . , e pll11Clpa s contn utlon 111 the teachmg learl11ng 

process in order to improve students' achievement. 

Day and Sammons (2009) described that school leaders should carry the leadership activities 

through practicing their knowledge and the required skills to influence followers to achieve 

common goals. Therefore, school principals are expected to work towards achieving the 

school goals. Therefore, school leadership practice is one of the most complex process that 

help to influence people to achieve the stated objective. 

It is believed that effective leadership practices of school leaders play an important role in 

mak.ing school effective. In relation to the tasks expected from the school leaders for effective 

instructional leadership. Different authors and researchers have developed different 

conceptual frameworks based on the characteristics of effective schools and effective 

principals. According to Bush (2008) it was emphasized that the quality of school principal's 

leadership role can have a positive effect on improving student's achievement and as a result 

to make school effective. 

To be an effective leader, school principals need to have knowledge and the required skills of 

more than one leadership theory to serve the teachers and students effectively and efficiently. 

Snyder (1983 :32) stated ... conceptualized instructional leadership in terms of planning, staff 

and program development and evaluation activities using such organizational properties, 

however may not entirely capture the normative dimension of school social organization 

without which the instructional leadership tasks of leaders could not influence the quality of 

instruction as well as student achievement... 

d 1 · ' ltial for iml)rovin!2. quality education. The Effective instructional lea ers lip IS esse I ~ 

'd 'f-' f ' .' ,[. Ictl'onal leadershil) in schools and raising the performance of I entl Icatlon 0 ' Improving Ins Il " ~ 

b I I d 1 ,' 11 'est 011 the actual I)erfonners in the ed ucation system otl teac lers an stue ents \VI I 
. . .' '. I ' SUI)CITi sors and parents. IIlcludlllg head le(lehers. nSSISlnll1 prillClpe! s. .' 
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According to Daresh (2002) effective instr . . . 
. . , uClional leader must actively promotes different 

activIties to make the schools effective bf: '1' , " . . . 
Y aCI Itatll1g the teachll1g and learnll1g processes 111 

his/her school. The key to instructional I d . I' . . " " . 
ea els 11p IS m the pnnclpal definll10 his/her role 111 

•. . 0 

terms of recogl1lzmg II1structional prior'!" . 'I . 
lIes lat 1er than by servll1g as a school manager. The 

well-defined instructional leader is the I . 
one w 10 makes II1structional practices conducive to 

enable teachers and students benefit frol11 it. 

An instructional leader is involved in th 'd" .. . 
e COOl lI1atlon of staff development, recelvll1g I!1put 

firol11 all stakeholders in plannino and' I I . ff . 
' '" c mp ementlI1g sta ' development progral11mlI1g. The 

well-defined instructional leader supervises and evaluates all staff members by collaborating 

with them to set instructional goals and objectives and by meeting with them to check their 

progress. I-fe/she facilitates instruction by supporting teachers who have new ideas and by 

making instruction a priority in terms of time. The role of an instructional does not limit on 

teachers effectiveness it also focuses on handling student problems by assisting teachers with 

stlldent discipline, enforcing attendance policies in order to increase instructional time, and 

by interacting with students daily. 

From the aforementioned ideas, one can conclude that the duty of principal is the pivotal 

point within the school system as a whole. Among the roles and responsibilities helping 

teachers to master the teaching situation and enhancing student achievement can be stated as 

major ones. The principal ' s duties should also focus on making frequent observations of 

classroom instruction, providing clear communication to staff of expectations relative to the 

instructional program, involving teachers in decision making regarding instructional program, 

actively participating in roles like planning and evaluating the instructional program, and 

demonstratino hi oh eXIJectations for the effective instructional program. 
'" '" 

Tn Ethiopia context, although an attempt has been made to make the educational 

administration system professional , still a lot remain to be done, particularly in the area of 

training and professionalizing principals. Regarding the effectiveness of principal in 

leadership (MOE.2005 : 11-12) argues that principals failed to play their roles as instructional 

leaders. 

Etl ' . I b k' to ·al·ds achievin o EFA Education for all goals through a number - 110pla 1as een wor ' lng w, '" -

f I· . . .. I ?00-/6 a third ESOP set taroets and strategies for a 5 year period o po ICY Il1Itlatlves. n _ ) < '" 

. . . I't 1d relevance in education .• vith an emphasis on primary a 11111 n g to access. eq u Il y. qua I y at , 

I '. I I' · I ,r t 1 'S " rea' (I ansoncn ct aI.2005). Th.:: go\'crnlllent ()r ('(lICatlon III rural ane eI S3C\dn3~l , ,,' ' 

L' I' , ' I I ' I' 1 ' I) hellS ' lI1d \\'lll'k to iJlcr~' <l sc 'I\.:ecss III ~' dlie,lliOildl 
: llI\)PIH has 'I~r~'cd h~'S ll cs 01 l~'1 1 1 11:::~ \ l " 
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opportunities, achieve universal primary education goals by 20 IS and improve the quality of 

education at primary level. 

However, the access of education was improved through the implementation of the policy, 

the quality of education was not improved well (MOE, 2005).The quality educa tion at school 

level is one of the priorities that requires due attention and has been given unlimited 

involvement by the higher officials. 

Concerning school leadership, principals have been selected from subject teachers. Thi s 

indicates that principals were not recognized as professionals, unstable school leadership, and 

workload on other duties on principals given by woreda and sub city education office can be 

an obstacle on the appropriate functi on of instructi onal leadership practices by school leaders. 

This study focuses on identify ing the practices, the extent to which those practices 

contributed to better students results and challenges of the instructional leadership practices 

of (Department heads, principal s, and cluster supervisors) in selected primary school s of 

Nefas silk sub city by analyzing sampled data in all the government schools of the woreda. 

1.2 Statement of the problem 

The aim of tbis study was to identi fy practices and chall enges of instructional leadership in 

Nefas silk sub city govenU11ental primary schools. Primary education is the base for 

secondary and tertiary education sector. I f the primary base is not we ll built and strenghtened , 

it will create problems on the other levels. The consequences created by the foundati on can 

also enlarge to nationwide on producing competitive and competent citizens .. Besides that 

citizens have the ri ght o f gelling appropriate and quality education starting fr0111 the age of 

six. It is we ll understood that if students have achieved strong base in the primary education , 

they will add more knowledge instead of starting from scrac th .vhile enterring in the 

secondary section. 

As the primary education is the foundation for secondary and tertiary education due attention 

should be given to thi s sector .Therefore, it is ev ident that there is a need for furth er 

in vesti gati on of the instructi onal leadership practices 0(' school leaders of primary 

government schoo ls and what challenges ex ist that impac t their effec ti veness . 

It is relevant because it examines principals, teachers' . supervi sors and department heads 

observa ti ons of leadership practi ces and chall enges. Bes ides that. the study is also rclevant 

beca ll s~ it Sll ppn rt s th.: imple menta ti on or (Schoo l improve ment program) revealing the fOllr 

d Ol1ln in~: Te.H: hing k'clrlling. C<1IHillCi, c' envirollnlL'l1 l. SC llll(11 iccl(k rship and C() lllllllll1il ~ 
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the plan of ESOP IV (2010/2011-2014/2015) is an improvement in student achievement 

through a consistent focus on the enha . f . ' , 
. ncement 0 the teachll1g and learnll1g process and the 

transformation of the school into a motivational alld I 'Id .c' dl I' , 
( C 11 -men y earn111g environment. 

It is necessary therefore to shift atte t' . I" , . n Ion to qua Ity concerns 111 general and to those II1putS 
and processes which translate more d', tl ' . ' " 

( 11 ec y II1to llnproved student learnll1g and which help 
cllan o e the school into a ael1uI'Ile lea ' ' , , , 

( to 0 (Inll1g enVllOnl11ent (such as: qualtty-focused school 

supervision, internal school leadership, increased student participation, school-community 

partnerships),The General Education Quality Improvement Package (GEQIP), which was 

launched a few years ago, has started this process, 

In order to achieve the goal of education and better learning outcome, the school principals 

are expected to work on implementing the curriculum, developing the staff, coordinating and 

working with the community toward school improvement and creating conducive teaching 

and learning envirol11llent in the school. 

The importance of teaching and learning process does not rely only on teachers but also on 

school leaders to achieve the con11llon school objectify set by the school. The objective of 

school improvement program is to achieve better learning outcome after practicing and 

exercising elements on teaching learning domain, create conducive environment domain, 

school leadership and community participation, 

According to Workineh (20] 2), school management and organization were not given due 

attention in education pol icy formulation , education practice and academic research in 

Ethiopia, Instead policy documents tend to focu s mainly on access and equity, Therefore, a 

lot should be done on school leadership if\Vanted to achieve better students result. 

According to research, instructional leadership is adding the new image to the work of the 

principals, Instructional leadership is a kind of leadership that is based on the concept of 

supporting teachers, giving them the opportunity to learn and encouraging them to meet and 

handle the different needs of students, The role of the principal as an instructional leader 

should be considered as someone who engages in instructional process as observing teachers 

in classrooms and working with them to improve teaching and \earning, 

The role of principals as instructional leadership is still in the state of transition from 

d ' " I' t 0 'e of' instructional tasks related activities, democratic and a I11l11lstratlve emp laSlS 0 m I ' 

, , I .d I' eM 'I' a 1:1 Printy 1001) The pressure of ulobali zation and social participatory ea ers lip I al ~ s ( I ~ ,, ' - - ' ~ 

, , , ,", I · I'l l e lh " Ind in the instructi onal aCli\ 'itics slich as selling cxpcctati on IS d lrL'ctJJ1g pllnClj1d S " t: , 

, ' , '" 1 I ' \"till (J lill" lcachers' Ixri'OJ'l11<1IlcL' , go," :>, k a,lill g ; ,:adl.'i1l1C pru:,: r ;lI 11 s, C:-;<Iilll illl1", .11 l L • '" 



According to Lashway (2003) tile role f . . I" . f' . I , 0 pnnclpa IS rapidly changmgrom simp y 

ouraging teachers' efforts to lead' t I enc mg eac lers to produce tangible results. Presently, there 

is an abundance of research that supports the notion that leadership is one of the most 

important factors for better improvement of student's results. 

To summarize the above mentioned ideas on the role of the principal , the traditional way of 

school leadership process and responsibilities cannot help the students to achieve quality 

education. A school leaders ' role is not simply limited to accomplish administrative tasks, 

budgeting and so forth rather to lead and getting highly involved in the teaching and learning 

process to accomplish the school goal by improving students' achievement. 

This paper focuses with the identification of practices, the contribution of the practices and 

challenges of the schools instructional practices that can commonly appear as major problems 

of the learning environment. It investigated when and how the instructional leadership 

provides support for teachers and how adequately has been conducted to enhance students 

learning achievement. 

Based on these, the study was expected to give answers to the following basic question: 

• How is the instructional leadership practiced in primary schools? 

• To what extent do the instructional leadership practices contribute to enhance 

• 

students' performance / Academic results? 

What are the major challenges faced in the implementation of effective leadership 

practices? 

1.3 General Objective 
The general objective of this study was to identify instructional leadership practices and 

challenges in the government Primary Schools of woreda 12 Nefas Silk Lafto Sub City and to 

examine the extent to which the practices have contributed to better students results ' . 

1.4 Specific Objectives 
. I . )ecific objectives are needed to be 

In order to fulfill the above mentlol1ed broae a \111 , some Sl . 

addressed. Therefore, the research will address the following points: 
. . I I I' 11'1\) practices in the schools 

• To identify the current \I1struCtlona eae el s ' 

• 

• 

• 

. I' I the instructional leadership practices erfectiveness 
To find out the extent to W11C 1 

in the schools. 
. _I ,] -] , illl]l kIllCllliIH! th~ leadership praclice~, 

To describe the e h :1 Ikll~ ~::; tacee \\ 1 1 L -

., 1 he i n SI ruel i t)mtl k<llkrsh i P 1l\'.lC I iCt''; h~ i\ e 
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1.5 Significance of the study 

The relevance of this study focuses on .' . l' " 
Pll\1clpa s, supervisors ruld teachers ' observations of 

leadership practices and challenges and estimates the extent to which measures can be used to 

Predict the levels of student achievement It I'S . t ' . IlTIpOrant because it helps principals and 

supervisors to recognize and identify the best practices that could help teachers in their 

classroom instructions. 

The instructional leadership practice is intended to create opportunity for teacher' s 

professional knowledge and skill development and thereby resulting in the advancement of 

student learning. Hence this study is intended to identify the basic role of instructional 

leaders' practices in Lafto Sub City, "Woreda twelve" government primary schools and the 

extent to which their activities have made changes or not in the student's results. 

The findings of this study will help primary school principals, teachers and other bodies in 

the woreda to get some inputs about the practices and to overcome the challenges of 

instructional leadership applied on teachers ' cognitive effect and as a result better student 

learning outcomes. This paper is intended to identify the basic role of instructional leader's 

inNefa Silk Lafto kifle ketema primary govenWlent schools thus it has greater importance to 

enhance the instructional leadership performance. Teachers and supervisors will be able to 

identify how the practices and challenges of their instructional leadership role can affect and 

be improved by delivering appropriate observations and evaluation for the progress of 

instruction. 

Moreover, thi s study has greater importance to enhance the instructional leadership 

performance and can be used at schools level for efficient delivery of educational policy 

issues. Teachers, supervisors and principals will be able to realize how they are practicing 

their instructional leadership activities and the extent to which the challenges can have an 

impact on the improvement of learning process. Thereby, the researcher believes that leaders 

should develop positive attitude and utilize the necessary model of instructional leadership. 

It is believed that the school administration stafr will attempt to utilize their skills and 

. I' I' . t · t' al problems by I)rovidino the necessary facilities, allocation of potenlla s III so Vll1g illS I lIC lon, b 

'. I I . ' ell\II'I'onment ll1eetinos and workshops lor instructional II1strucllonal resources. ane eal I1l11g . b 

purpose at the school level for the success of educational goals. 
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1.5 Significance of the study 

The relevance of this study focllses ." I" . ' on plll1Clpa s, supervisors' and teachers' observatIOns of 

leadership practices and challenges and estimates the extent to which measures can be used to 

IJI'edict the levels of studellt acll' t I . . " . levemen. t IS Important because It helps pnnclpals and 

supervisors to recognize and identify the best practices that could help teachers in their 

classroom instructions. 

The instructional leadershi p practice IS intended to create opportunity for teacher's 

professional knowledge and skill development and thereby resulting in the advancement of 

student learning. Hence this stlldy is intended to identify the basic role of instructional 

leaders ' practices in Lafto Sub City, " Woreda twelve" government primary schools and the 

extent to which their activities have made changes or not in the student's results. 

The findings of this study will help primary school principals, teachers and other bodies in 

the woreda to get some inputs about the practices and to overcome the challenges of 

instructional leadership applied on teachers ' cognitive effect and as a result better student 

learning outcomes, This paper is intended to identify the basic role of instructional leader' s 

inNefa Silk Lafto kifle ketema primary government schools thus it has greater importance to 

enhance the instructional leadership performance, Teachers and supervisors will be able to 

identify how the practices and challenges of their instructional leadership role can affect and 

be improved by delivering appropriate observations and evaluation for the progress of 

instruction, 

Moreover. this study has greater importance to enhance the instructional leadership 

performance and can be used at schools level for efficient delivery of educational policy 

issues. Teachers, supervisors and principals will be able to realize how they are practicing 

their instructional leadership activities and the extent to which the challenges can have an 

impact on the improvement of learning process, Thereby. the researcher believes that leaders 

should develop positive altitude and utili ze the necessary model of instructional leadership. 

It is believed that the school administration staff will attempt to utilize their skills and 

potentials in solving instructional problems by providing the necessary facilities , allocation of 

instructional resources. and learning environment. meetings and workshops for instructional 

purpose at the schoo l level for the success of educati onal goals. 

II i ~ also helie\ L'Ll Ih~1 1. Ihl' etilh.: :ilio\1 o"'ic i:l h ,1\ higlll' r !L\'el C() IlSilkr IhL' \~dll,' S ,111(\ ill1p<lCI 
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and take the necessary measures su I ~ ·1·· . c 1 as lacl Itatll1g contll1uous follow up to develop the 
capacity of the pupils ' . The study fillld· b . . . . II1gs can e used to Improve the I\1structlOnalleadershlp 

Practice of primary schools for tile· . . . . Improvement students learnll1g outcome and It can help 

other researchers to conduct detailed researches on its aspects or challenges in another region. 

1.6 Delimitations/ Scope of the study 

Although educational leadership at school level encompasses many issues, this study focuses 

on instructional leadership practices of the primary school leaders. That is this study is 

particularly delimited to principals' and school leaders ' instructional leadership roles and 

factors related to organizational characteristics, role diversity and professional norm because 

it is believed that instructional leadership practices effects are related to these elements. 

The study was carried out in Nefas Silk Lafto KilleKetema government primary schools. 

Even though, the need of studying the practices and challenges of instructional leadership in 

all schools is essential , to make it manageable the study was bounded only to assess the 

conditions of government primary schools of woreda twelve. Total numbers of primary 

government schools in the Woreda twelve are three, and the schools are assembled in one 

cluster and included in the study. It would have been more preferable if the study embraces 

some other Woredas, and even privately owned schools to make the finding more complete. 

r-Io'Never, only these schools were used to be sources of data to find out relevant information. 

1.7 Limitation of the study 

Guidelines of roles, duties and responsibilities of principals (instructional leaders) were 

difficult to identify as there were no written documents. As a result the researcher depended 

on the responses given by respondents. I-lard documents specify ing their tasks been there, 

more could be found into. As a result the scope and depth of the information were limited . On 

the other hand, participants responses to the survey questions in an honest and unbiased 

manner were impossible to control. 

1.8 Operational Definitions of terms 

Primary Education: is a grade level ('i·om 1-8 sub-divided in to sections of basiclIirst cycle 

primary (1-4) and general/second cycle primary (5-8) education vvhere eligible age group is 

from 7-14 (TGE. 1994:16). 

G S h I P ·· a ·\1 SCllools which are under linancial and administrative control overnmcnt c 00 s: 11m, , " . 

or the Mini stry oj" Nati onal and Regional I:ducation. 
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Instructional leadership: Refers to rol b I . . 
e e laVlOr (or practIces) of school principals in 

defining the school goals, managino ... . .. 
e CUll Iculum and InstructIOn, supervlsll1g II1structlOn, 

monitoring student progress and pro r 0" I . .. 
mo ll1e SC 1001 leanung, mOl1ltonng student progress and 

evaluating teachers (hug,1992,p.56). 

Instructional leadership Effectiveness: frequency of principal 's engagement in the role 

behavior (or practices) used to I fi represent t le . Ive instructional leadership dimensions 
(Hallinger and murphy, 1987:98). 

Challenges to Instructional Leaduship: situational and/or behaviour factors that have 

been identified as serving to inhibit principals ' instructional leadership performance 

(Malishan, 1990). 

School leaders: principals, vice principals, department heads and cluster supervisors of 

primary schools. 

1.9 Organization of the Study 

The study comprises five chapters. The fi rst chapter is the introductory part which includes 

the background information of the study, statement of the problem, objectives of the study, 

significance, delimitations and limitations of the study. 

'The second chapter presents literature review relevant to the area of the instructional 

leadership; the concept of leadership, models of instructional leadership, different approaches 

of effective instructional leadership, models of instructional leadership practices of different 

countries. the Ethiopian education policy framework and at last the Ethiopian school 

improvement package and their connection with the students learning outcome. 

The third chapter deals with the research design and methodology employed in the study, 

Analysis and interpretation of the research findings are presented in the fourth chapter. And 

finally , summaries, conclusions and recommendations are presented in chapter five. 



CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

This chapter deals with a brief overvie f I d . 
w 0 ea erslup and instructional leadership practices 

and strategies needed for implementi a °f~ 0" 

n", elective practices to enhance students' results. 
Moreover, the Ethiopian education polic)1 s I I' 

, C 100 Improvement program and instructional 
leadership practices of other countries were included. 

2.1 Concept of leadership 

Leadership can be termed as the ttl' grea °es revo utlonary force, capable of producing a 

completely new orientation through followers and complete personal devotion to leaders they 

perceived as endowed with almost magical supernatural , superhuman qualities and powers 

(Weber,1990). 

The concept of leadership has been modified through time as there is a range of variety of 

definitions on leadership. The literature review states that leadership concept has been 

changing in time, and it used to be considered as a personal quality, but it is now understood 

that leadership has much more than trait quality since it is a phenomenon which involves the 

followers and leaders. 

According to Burns,this assumption stating this initial focus on physical and personality 

traits that distinguished non-leaders from leaders portended a research that maintained that 

only variances exist between followers and leaders (Burns, 2003). 

However, in recent years the concept of leadership has been changed from personal trait to a 

process of influencing upon others. In this regard, Stogdill (1950) defined leadership as the 

process or act of influencing the activities of an organized group in its efforts toward goal 

setting and goal achievement. In parallel to this, leadership can be defined as 

the interpersonal influence exercised in a situation, and directed through the communication 

process, toward the attainment of a speci fied goal or goals (Stogdill , Tannenbaum, Weschler 

and Massarik ,1961). 

Leadership is defined by many authors Terry (1996) defined it as the activity of influencing 

other people to strive \-villingly for group goals. This definition explains that the knowledge, 

values. structure. and skills are necessary functions for a principal as a leader to inspire all 

members of the school cOllllllunity to work together toward the goal o("an excellent education 

lor all stucients. 

JO 



Some scholars added on the above defin' . . 
Itlon a new pomt on leadership concept emphasizing 

on group or follower based. Accordi 0 '. . 
n", to Kotter(l988) 1l1structlOnai leadershIp can be 

defined as the process of movino a gr . 
'" oup or groups 111 some directions through mostly non-

coercive means. In regard to this Bass (1990) d fi 
e l11ed leadership as an interaction between two 

or more structuring or restructurino of tl . . . . 
'" le SItuatIon and the perceptIons and expectatIons of 

members. 

Leadership occurs when one Oroul) 111ell b· d'fi I " . '" 1 el 1110 r -Ies t le motIvatIon or competencIes of 

others in the group. Several other authors also stressed follower ' s contribution and roles in 

the leadership process. Although most contemporary thinkers defined leadership process was 

mainly the influence of the leader upon followers , others anticipated and added the 

importance of the context in parallel with the leader and followers. Javidan,et al (2010), and 

Kellerman (2014) are some of the authors that have recently insisted in the influence of the 

context in the leadership process. As Kellerman explained that the importance of the leader, 

as has been done for centuries, but states that the followers are as important as the leader, as 

was suggested by Bass(l990) and most interestingly the context as an equally important 

component of the leadership process. 

From the aforementioned ideas, concepts of leadership varied and modified during time by 

different scholars. Leadership is an evolving concept, and defined as: the process of 

interactive process that occurs in a given context with an involvement of followers accepting 

to have someone as their leaders to achieve common goals. This definition seems to fit and 

relate to the modern concept of leadership that emphasizes the leader, the follovvers and the 

context altogether playa very important role in the leadership process. 

2.2 Historical background of instructional leadership 

The historical context of instructional leadership includes the emergence of this concept in 

the educational field , and ho\·" it has impacted on the changing role of the principal from 

being a manager and school administrator, to being an instructional leader and ultimately 

sharing this role with all educators in a school. Mitchell and Castle (2005) contend that the 

concept of instructional leadership emerged during the 1970s as a factor to improve school 

I"f' t' . 'tl ) ' al'ecl around the same time. Lashway (2004) indicates that in e ec lVeness. an Issue WI 1 api ec ( 

-I 1980' - I I I -'I ' p bec 'lllle th~' dominant paradigm for . chool leaders aner tIe SII1 -truetlon<1 eac els ll . , -
. I I 'h h;ld l)rillcil)<1l s \\h,) lllaillt;liIlL'd a high 1( )Ll ! ~ r('scmch('rs IlI11iccd th' lt ('i'i'~:c t l\ (' :'c H)() S lISlI<lJ _ 
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The conception of instructional leadersh' . 
Ip which was held in the 1970s changed during the 

first half of the 1990s when the notio f I 
n 0 sc 1001-based management and facilitative 

leadershjp emerged. Due to the growtl f . 
1 0 standards-based accountability systems in the 

education systems of the world inclt d' 0 S I ... . . . 
, I 111", out 1 Afllca, II1structlOnal leadership has now 

tlrged back to the top of ti,e I d I' s ea ers lip agenda (Lashway, 2004).Phillips (2009) views 
instructional leadership by school leade ' I" . 

, IS as a re atlvely Il1novatlve concept that emerged in 
the 1980s. which called for a shift in em I . 1': . " • • . p laSls 110m pnnclpals as managers or admll1lstrators 

to instructional or academic leaders. While a sizeable number of scholars and researchers in 

the school leadership field have el',pl,as' d tl' . f . . . ,Ize Ie Importance 0 II1structIonal leadershIp on 

learner performance in the matriculation examination, Phill ips (ibid.) argues that instructional 

leadership is seldom used or practiced. 

Among the reasons cited for the lack of instructional leadership or emphasis thereon, are the 

lack of in-depth training of principals for their role as instructional leaders lack of time to , 

execute instructional activities, increased paper work, and the community ' s expectation that 

the principal's role is that of a manager (Flath, 1989:20; Fullan, 1991 :44). 

2.3 Defining and conceptualizing Instructional leadership 

According to Leithwood (1994) Instructional leadership is a combination of behaviors that 

was designed to affect classroom instruction Instructional leadership is defined by De 

Bevoise (1984) as those actions that are taken by a school leader or allocated to others that 

facilitate student learning. Calabrese (1991) defines instructional leadership as promoting the 

school"s mission, establishing parameters and goals for the school 's instruclional program. 

This shows that there is no single definition of instructional leadership. According to 

Calabrese (199 I) defines that there are several indicators that can be used to identify 

instructional leaders within schools. The indicators include: visibility, problem solving, and 

community avvareness, support of staff, vision communication. and use of school resources. 

teacher in-service school schedule and promoting a positive school climate. , 
Krug (1992) defined instructional leadership as the process of involving the strategic 

application of k.nowledge to solve content related problems and to achieve the purposes of 

schooling through others. This is to explain that with the help of the principal 011 all issues of 

t I · I I' ·" S I() 'lcl,I'C\IC' Olle comlllOIl school ~oal. siudents leamin!.! cac lIng anc camlll!.!. proc,-,s < - ~ 

-1-1 I ' . . I' . . 111' 1·1' ;11Illl..:nCe IhL' ir kamin!.! and IhL'ir rl' I,l lion:,hips \\ ilh uutl'PIll":S. 1": III 0 rL' '-'<lllCI;-, ,)cl!~ L, . -
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teachers on the core business of teachina d I .' . . 
b an eall1lng context, the greater their lI1f1uence on 

stlldent outcomes will be. (Robinson; Hohepa and Lloyd, 2009). 

In this regard. Smith and Andrews (1989) h ' 
, emp aSlzed the need of implementing principal 's 

instructional leadership will result to improve the qlal't f I IT' I' f 
1 1 Y 0 SC 100. 0 Improve qua Ity 0 

schools the govemment needs to impro tl c· . . . , ve le proiessJOnal practice of school prIncipals by 

ullderstandin o the meaning of instrllct'IO II d I' . 1 
b na ea ers liP, develop some programs deslgnateu to 

select and educate the principals assl'st s h I I' .. ' . . . , , c 00 e IStllCtS to develop the prIncipal's selection 

process, implement superintendence to monitor the principals' performances. 

Instructional leadership has been conceptualized in many different ways by various scholars 

and researchers. Mullan (2007:23) refers to curriculum leadership and conceptualizes it as 

"the jurisdiction of the principal who, as the head of the organization, must be a master 

generalist, one who knows curriculum management and the change processes for the whole 

school". Tn the school effectiveness literature there is a distinction between instructional 

leadership and administrative leadership; although Hallinger and Heck (1996) argue that the 

concepts of instruction and leadership cannot be separated. It is appropriate to analyze this 

construct by separating the two terms apart, namely instruction and leadership, in order to 

gain a better understanding of what each of the two concepts implies. 

Instruction, according to Calitz, cited by Kruger (1995:43), concerns itself with" the selection 

and arrangement of learning content, setting goals and objectives, the unfolding of 

knowledge, the transfer of skills and attitudes, and the provision of feedback to pupils in 

terms of their learning achievements". Laska (1984:9) viewed "instruction as referring to 

formal education which occurs in a school or comparably structured setting". It comprises 

those elements of an instructional activity that represent the delivery system for the curricular 

content. 

L d I · d' a t·o Yllkl (?OO?) is the ])i"ocess of influencing others to understand and ea ers 11 p, accor 111", - -, 

b I t d t be dOlle and how to do it effectively and facilitating individual and agree a out Wla nee so' ~ 

collective efforts to accomplish common objectives. From this definition and concept of 

I d I · . C' II I t tl e'e must be one I)erson who guides the power and ability to ea ersllp. It 10 ows tla I I ~ 

. 11 I I' I' 't 'IS the school leader. Eowuonwu (2000) sees leadership as 
111 uence ot lers, ane 111 t liS case I b 

I . I t' I to see thin os ancl work for the benefit of the company and t le moral and Intellectua poten la '" 
. OO~) I' tl er Inncl clelincs knclership as a social innllcncc process Its cmployces.Acle (2 .J. on t k 0 1 , . 

. , ['0 11 )1' "lll)ll l',li n 'llL's \\ itlHlllt r()rcill~ ill an elTon to in \\hieh the lentiL-r s[ ri \ e ~ the 1,; l fI IClP;1 I (.' ,.. -



· ach organizational goals. Successfi I I d . . 
Ie u ea els need to back up any authonty and power 

vested in them with personal attributes and social skills (Asonibare, 1996). 

I-Iopkins (200 I) stated that instructional Ie d . I· fi .. .. 
c a el s llpocuses on creatlllg learnlllg opportUl1ltles 

for both learners and teachers. This definition puts the development of both teachers and 

learners at the same time, and further proposes that developmental programs for educators 

should be put in place. Weller (1999:36) adds more dimensions into the ddinition by 

referring to instructional leadership as "'the high visibility and involvement of the principal in 

every phase of the school program. " 

Mullan (2007: 18) indicates that "curriculum leaders and curriculum leadership refer to active 

participation in moving schools forward to provide a learning program that is vigorous and 

relevant in preparing learners for a successful future, and that demonstrates results over 

time". Curriculum leaders, according to Glalthorn (2000: 18), "rise above routine tasks, with 

the ultimate goal of maximizing student learning by providing quality in terms of learning 

content". This view reiterates the question of whether principals are supposed to manage and 

lead, or to lead and manage schools. Drawing on the definitions of leadership, routine has no 

place in leadership. Leadership calls for initiative, creativity and innovation on the part of the 

leader. 

2.4 Models of instructional leadership 

An early attempt to provide a clear framework of instructional leadership \.vas represented in 

the work of Hallinger and Murphy (Hallinger et a1.1983; I-Iallinger and Murphy 1985; 

Murphy et al. 1983). According to tthem instructional leadership involves; defining the 

schools mission , managi ng the instruction program, and at last developing a positive school 

learning climate 
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PIMRS conceptual framework (Hallingerl983 ; I-Iallinger and Murphy 1985 , p, 22 1) 

2.5 Instructionalleade.'ship and supervision 

This section of the study is concerned with explaining instructional leadership and 

supervision as two related concepts that have been developed di fferentl y by education leaders 

to achj eve the same purpose of influencing teacher behavior to ensure improved teaching and 

learning for better learner performance, Superv ision (instructional supervi sion) has been 

ass igned va ri ous definiti ons by di fferent scholars at di fferent times, Glickman, Gordon ancl 

Ross-Gordon (200 I) noti ced the concept of supervision as identical to instructi onal 

leadership fo r the improvement of instruction, Drawing on thi s view, instructional leadership 

can be viewed as a functi on and process rather than a role or position, 

This implies that educators throughout the school system, from the top to the bottom of the 

oroanizati on can enoaae in the function and l)I'ocess of supervision, [n co ncert with this view 
b , :;:, 0 

and the fac t that many studi es have emphas ized and iso lated principals as instructional 

leaders. Gli ckman el 01. (200 1: I 0) argue that "what is crucial is not the person's titl e. but 

rather his or her responsibilities". Thi s is based on the assumpti on that typi ca l supervisors are 

principals, assistant principals. instructi onal lead teachers, department heads. master teachers 

and teachers, 
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superVISion, like instructional leadersh' , 
, , IP, IS related directly to helping teachers with 

'nstruction, and 111dlrectly to instructing I' , 
I em ners, It IS not the act of instructing learners but 
'ather the actions that enable teachers t' ,', , 
I 0 ImplOve 1I1structlOn for learners, This approach to 
supervision led to decisions beino made tl b ' 

b on le aSls of what the supervisor or inspector had 
observed and the situation being remedied by inte' I' d' I ' I' I I , I a 18, ISP aCl1lg or rep aC111g t le teac leI'. 

Tllis could be viewed as neoative sllpe " , _I ' , 
b rVISlon 111 t le sense that the chsplaced teacher IS not 

professionally developed tlu-ough the intervention of the supervisor. It is also untypical of the 

perceived influence that characterizes leadership, 

During the period leading to and including 1936, the practice of supervision changed, with 

emphasis being placed on the function of aiding the teacher in terms of the improvement of 

instruction (Burke el aI. , 2005:9), In line with the new emphasis on supervision, Burke and 

Krey (2005) define supervision as instructional leadership that relates perspectives to 

behavior, focuses on purpose, contributes to and supports organizational actions, coordinates 

interactions, provides for improvement and maintenance of the instructional program, and 

assesses goal achievement. This definition is based on the following specific point of view: 

Personal perspectives influence behavioral choices; definition, identification, 

and participation are essential to the understanding and acceptance of 

purposes; superVISIOn is both a contributory and a supportive action; human 

interactions need to be facilitated and coordinated; improvements and 

maintenance accomplishments are based on analysis and appraisal ; and 

determination of goal development, progress, and achievement is essential to a 

productive enterprise (Burke &Krey, 2005:2 I), 

2.6 Krug's Dimensions of Effective Instructional Leadership 

instructional leadership involves the strategic application of k.nowledge to solve context 

specific problems and to achieve the purposes of schooling through others, Although the 

bl I h ' t' t' al leaders are numerous and the contexts in which instructional pro ems t lat face Ins I uc Ion , 

I d d' K ' (199/) Ilas Illacle the moument that instructional leadership can ea ers operate Iverse, lug -" 0 

b 'II d 'b d' te'llS of five broad dimensions: defining a mission: managing e essenlla y escn e In ' II 
, ' d SUIJporting teaching; monitoring student 

curriculum and instruction: supervIsIng an 

progress; and promoting an instructional climate, 

Defining a Mission 
, ' I ' 10 explicitly ['J'(l111C school S \ 'S ICIll and 

The lirst ro le or SLipICriJltcncknLS 311L1 pJ'lJlclpa S IS ,_ 

- I I II' '1I"ICt or .:;chon} tllilt hns 11l1l 11I1'" cOJl sldcr,'lI 
} I I . -SI )Jl ,\ SC lOO ( s· ' seloa gonl s, purpo<:cs, cliH JllI S , l , - . 
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hoW it will go about the process of' d . e ucatlon 
successfuJly engaging in that process. 

has no criteria for judging whether it IS 

Managing CUlTiculum and Instruction 

Effective leaders provide information that t . 
. eachels need to plan their classes effectively and 

they actively support curriculum underst d' 
. . . an mg. Although they usually do not teach, 

supenntendents and prIncipals need to be ' "f "I . 
aWaIe 0 t le specIal needs of each instructional 

area. Without a broad knowledge superintendellt"S d . . I 
' an pnnclpa s cannot provide the 

resources teachers and staff need to carr)' out their '. fl" I mission e :eclIve y. 
Supervising and Supporting Teachers 

Although mandates and traditional hierarchical strllct· I II' d 
UI es lave llsua y asslgne principals 

and superintendents a narrow, evaluative role with respect (0 teachers, the effective 

instructional leader is more broadly oriented to staff development. That is, the effective 

instructional leader is proactive rather than retrospective regarding teachers and focused on 

what can be, not what was. Superintendents and principals focusing on supervising and 

supporting teachers spend time encouraging them to try their best and they coach and counsel 

teachers in a supportive manner. 

Monitoring Student Progress 

The school district ' s primary product is a population of graduates who have the technical and 

life skills they need to cope in an increasingly competitive world. Good instructional leaders 

need to be aware of the variety of ways in which student progress can and should be assessed. 

Even more importantly, instructional leaders need to use assessment results in ways that help 

teachers and students improve and that help parents understand where and why improvement 

is needed . Instructional leaders regularly review performance data with teachers and use this 

information to aauae l)I"oaress toward educational goals. They provide teachers with timely 
bob "-' 

access to student assessment information. 

Promoting an Inst.-uctional Climate 

Those who survive for very long in leadership positions soon learn that their pnmmy 

objective is to motivate people to do what needs to be done. When the atmosphere of the 

school district or school is one that makes learning exciting, when teachers and students are 

botll ( d f' tl . acll'le,'elllents and when there is a shared sense of purpose, it is suppor e or lelr < . " • 

difficult nOI to learn. particularl y in the critical first years of school when lifelong attitudes 

to I I · (' . r. 1·I'c 'II' ,"C inSlrllCliu llallcadcrs creMe tlwt ;)tmosphcrc. W3rc CC uCnllon are ,Ortlllng. L L . , 



2.7 Effective Instructional Leade h" p " 
rs Ip rachces 

Leadership practices refer to all those act" d 
. Ions an tasks that the principal undertakes at school 

in order to promote teachl11g and learnin J k' 
. g. e 1I1S (2006) proposes that ' leadership practices' 

have a dual approach sll1ce practices of lead , hi 
'. ers p should not only focus on physical practices 

i.e. a means of dOll1g thl110s practices I . 
I:> , a so 1I1c1ude understanding. This understanding 

requires leaders to have 'knowledoe of .' ' . 
I:> plactIces and I11qlllry' within institutions. I·Jere 

leadership practices also include the art of kI . _ I 
( 10Wl11g lOW to undertake tasks. In this study 

leadership practices is understood as the activitie b t-I' I SOl 111 t leory and practice that the 
principal undertakes to ensure teaching and learning. 

Effective instructional leadership breeds f'" t' I " e lec Ive sc 100ls which, 111 turn, produce successful 

learners. It is important at this point to briefly indicate the characteristics of effective schools, 

as this will assist in providing a broader scope of what instructional leaders do to make 

schools effective. 

2.8 Organization of effective school leadership and administration in 

Ethiopia 

The school leadership and administration shall give special attention to the following core 

points and ensure their implementation (SIP, 201l).The major points that enable school 

leadership effective are; Creating a favorable school environment where students can learn in a 

stable condition and gain high satisfaction whereby effectuating the learning-teaching activity, 

guiding teachers and staff to positive school vision so that students would be able to acquire the 

future bright hope and develop their potential , effective use (control) of school resources 10 

enhance the performance of schools, proper administration (control) of school teachers and 

staff to achieve results in line with the goal set by the school , undertaking of appropriate 

measures in the recruitment, hiring and assignment of teachers and staff .developing the 

professional development of all teachers and staff, identifying the training needs of the 

manaoement and the school community. taking part in management and other training 
;:, 

programs, increasing the full participation of the leadership organs and the school community 

in the process of the school improvement ancl developing the participation of parents, the 

community and NGOs for the success of school improvement. 

2.9 Instructional Leadership in different countries 

'1'1' .. · I I ' ' " , rinslrllcli o llal k,'lckrship (11,) in li\'e c1iITcrL' nt cOllntries. lis secti on t' \P ores t lC pi [lctiLL 0 ' 
" " , (l : tI1I' )1) 1"1 '\lxl S(llith i\rriC<I). Olle LlII'IlpC<ln COlilltn (tilL' 

11<1111L'i\' : 1\\ 0 AlnCHIl COlilltllL'S " L " • 
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Uilited Kingdom) and at last the Un'lted S 0 tates of A . '. merIca. The discussion of the practice of 
rL in these countnes provides an overview of the 0 " • • 

' . standmd leqlllrements for appoll1tment as a 
principal, the plOcedures followed in tI . 

le reCfllltment of individuals for appointment as 
principals, and the general functions of the .' . I' 

pnnclpa 111 each country. 
UNITED STATES OF AMERlCA (USA) 

Hallinger (2005) regards instructional lead . I . . 
o els lip as one lastll1g legacy of the effective schools 

movement, which has been inteorated int -tl b . .. . 
::0 0 le voca ulary of educational admll1lstratlon. He 

further indicates that the olobal emphas' s b' . . 
b I on accounta !Illy sll1ce the turn of the 21 st century 

seems to have re-i onited interest in inst · to' I I d ' . . . 
::0 I uc lona ea ershlp. TIllS suggests that Il1structlOnal 

leadership is a 20th century construct tllat lb ' " las egun to enJOY more promll1ence 111 the 21 st 
century. 

The practice of instructional leadership in the USA was highly conservative, conceived as a 

role carried out by the principal with little reference made to teachers, department heads, or 

even to assistant principals as instructional leaders (Hallinger,2005). There was little 

discussion of instructional leadership as a distributed characteristic or function to be shared. 

During the 1980s, policymakers in the USA realized that principals in instructionally 

effective schools exercised strong instructional leadership and this prompted them to 

encourage all principals to assume this role in order to make their schools more effective. 

Instructional leaders in the USA led with a combination of charisma and expertise. According 

to Hallinger (2005:4), these were hands on principals, hip deep in curriculum and instruction, 

not afraid of working directly with teachers on the improvement of teaching and learning. 

UNITED KINGDOM (UK) 

In the United Kingdom, according to Tjeldvoll, Wales and Welle-Strand (2005), the concepts 

of leadership and management were changed and rechanged in the 1990s. McBeath (2003) 

argues that leadership is a term which creates ambiguities and has a range of interpretations 

that mean different assumptions. Leadership has been exalted above management. thereby 

creating a gap bet\.veen leadership and management, and in the process management is seen 

as a more limited concept and lOO closely associated with management. 

A d· II k' (700 I) . nstructional leadershi p is an approach that emphasizes the ceoI' II1g to - op ' I ns _ , I ' 0 

b I · f I I a e in activities directly affecting the growth of students. e laVlors 0 0 teac leI'S as t ley eng, g , 

-rl r •. . I I I' I' l ~e(Ol s to be on two kev sk ill clusters. namel y. strategies le lOCUS 01' II1 structlOna eac el s lip I co J 

. I lile conditions lhal Slipport im plementalion. ill lor clreet i \'(' tC <1(, hi ng ,ll1d k arn Ing. ;1l1( 

p;l ni~'lIla r sl,tlY dC\' ~'lllPJll~'111 <lllcl pLlll ll i llg. 



SOUTH AFRICA 

Hoadley, Christie, Jacklin and Wa'd (2007 
. 1) conducted a study 111 some South African 

secondary schools with the primary pur f' . 
pose 0 gall1ll1g an understanding of the issue of 

(Trowing prominence in policy and research d' . . 
'" ISCUSslons as to how school management might 
contribute to improved student achieven t 

1en outcomes. The study demonstrated that most 

leadership studies in South Africa indicat tl . " . (e lat most of their pnnclpals have not received 

adequate instructional leadership trainino Bush and Od . (2006)' I' . f I 
",. III 0 , 111 t lelr review 0 researc 1 

1 leadership and manaaement aroue tllat t fl' 
01 "" '" (mos 0 t le research conducted on leadership were 

not rich, and necessitates the need for a theory of leadership relevant to the South African 

context. 

Hoadleyet al. (2007) indicated that princil)als do not have k.nowledoe to Illanaoe the 
'" '" 

curriculum in schools in South Africa. They further argue that while there is growing 

consensus in South African research that school princi pals playa crucial role in creating the 

conditions for improved instruction, what is less understood is how they contribute towards 

this cause. l-Iallinger and I-leck (1998) contend that the principal ' s influence on schooling 

outcomes is in shaping the direction of the school, the setting of visions, missions and goals. 

This implies that principals need to create conditions of possibility for teaching and learning 

and establish a form of organizational containment which enables teaching and learning and 

sets a climate of expectations. 

ETHIOPIA 

The school leadership and administration play an important role in the coordinating and 

managing phases due to its vitality for the improvement of student result in schools. The 

school 's leadership needs to provide leadership along the direction toward the realization of 

the vision thereby drawing clean vision and developing implementation procedures in 

collaboration with school cOIllIllunity. Realization of the vision requires student centered and 

teacher focused continuous improvement. Leadership and administration calls for shared 

responsibility (Sip framework 2011). 
. I d the following: Director and Deputy Director, The leadership and administration IllC u e ~ 

. ' . . (d' from teachers. students, parents and the local 
school leadership committees lavvn . 

. . d Ff" Is of education outside of the school.Principalship 
cOl1lmulllty) and profeSSIOnals an 0 ICla . ' 
. ..' I d .. t 'alive I)ositions in the success of school plans With 
III schools is one of the Influenl1a a I11I11I S Ie 

I j• .' ci )'11 ship. nuthoritics gi ve thL'ir own arglll11l..'nl. 
respect to the hi storic ," backgrolll1( n pl1l1 I, ' 

. I' . .' 1" the formulaliol1 oj ' 111..'\\ -.:dUI..·n liol1 :l1ld 
S<.:huul im pl'll\ 'CI11-':111 progr:1 1l1 ill 1-.1 li Up l<L ::, 11 \..1.. 

I)' I1n,k dii'k r,'11 1 , 'dllL':;li,'I1:;\ 1 ,' I ~oj Ill ' 
Tr:lini n:, I) \ )! i..:~ (1 ')').\ J. Llhi ')I,i; .!! '; ,. , ' r: l:1 l1..·11 1 .,,~ • 
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Similarly, Ethiopian has been found iln 1- . 
P ementl110 the I I 

]" . f 'I to new y aunched school improvement 
Prooram. t IS one 0 t le components O'ftl G 

o le eneral Ed t' Q . , uca Ion uahty Improvement Program 
(MOE,2007). 

The current school improvement prooran fl. 
• to' 1 I amework was developed based on the result of 

the review of the best practices of the scho I 
. 0 s all over the country, related literatures and 

positi ve expenence obtained from its p'l t . . . 
. . I 0 PlOglam IInplemented in 2006 (MOE, 2007). The 

main objective of the program is to maximi d . 
, ze stu ents learl11ng outcomes by improving the 

conditions might have impact on it. As it w . ' . 
as mentioned befOI e, the program focuses on four 

major domains of the school namely improvino the t I' d I' . . 
o eac ll11g an earnll1g, creatll1g condUCive 

learnino environment, improvino- school Ie d . I . I ' . . 
o b a eIS l1p anc enhancll1g commul11ty participation 

in school affairs. The basic objectives of tIle scllo01 C' 
J perlormances in the manual are 

congruent with dimensions of instructional leadership (MOE, 2007). 

The Ethiopian education and training policy (1994; p.29-30) states that educational 

management should be democratic, professional , coordinated efficient and effective. In 

addition, the management of teachers and other educational personnel will be organized 

based on professional principle. 

2.10 Ethiopian Education policy Framework 

During the period of implementation ofESDP III , the overall goal of the education sector was 

to achieve the MDGs and meet the objective of National Development Plan through 

supplying qualified trained work force with the necessary quantity and quality at all levels" 

(as mentioned in the PAS DEP document). The speci fic objectives of ESOP III were to: 

Increase access to and participation in education and training and ensure equity, Ensure 

education and training quality and relevance, lower education inefficiency, Prevent 

HIV / AIDS, Increase the participation of stakeholders. (MOE, 20 I 0) 

Under ESOP Ifl , Ethiopia made significant progress in education. Access at all levels of the 

education system increased at a rapid rate in line with a sharp increase in the number of 

teachers, schools and institutions, There were important improvements in the availability of 

trained teachers and some other inputs which are indi spensable /01' a high quality education 

S\!st TI . " f tl cl'sac:i\!allta oed and del)rived Q.roups and of the emerging regions " em. le situation 0 ' le I ( ( '0 ' ~ 

ad d 'dl I tl avera"e and as a result. disparities became less sharp. thou!!h , vance more rapl y t lan le ( - '= ( ., ~ 

(I . f I -I ' t )o li c\' documc:nts were devcloped and a comprehensivc ley remain 0 concern, I11pOI <1 11 I -
. • 1'Il' l1c h. ti \\ '(lJ'cdn education ()nicc~ cllld C( ) 111111l1llil i~' :-: 

qU<ti ilY illlpr()\ ' ~'I1k'1l1 pwgrwll II ,I~ (. l . 



(MOE, 2010) 

have strengthened their involvement In 
education pI . annl11g, management and delivery. 

The focus of education policies under ESOP IV' . . . . . 
. . ' Will shift towards Priority programs which 

address: Quality and mternal efticiellc . . 
y. ensunno stude t I' d . 

b n comp etlOn an Achievement 
equity in access: reaching the maroinalized d . ' 

. • b an ul1leached, Adult Education (with specific 
attention to FunctIOnal Adult Literacy) St· 0 I . 

, lenbllen the focus on sCiences and TVET . , 
Improv1l1g management capacities. ESOPIV fi .' .' . . 

OCuses on PllOllty programs which help realize 
Ihese improvements. These proorams are '0 . d 

"" ol""anlze parlly by sub-sector (general education, 
TVET and higher education) and partly b .... . '" 

Y PllOllty Ihemes (quality, equity and Improved 
manaoement).This paper focuses on the fi· t .' . . 

I:> IS pllonty under general educatIOn program slated 

by ESOP IV programs which is related to quality educatl'oll a d I' k d t I lid I' , n III ' e 0 sc 100 ea ers lip 
packages. 

The first sub sector under general education focused by the Ethiopian education policy is on 

improving quality education. This package is split into two, firstly , it focuses on improving 

quality on early childhood care and education and secondly, it works on quality primary and 

secondary education. Among the foclls of ESOP IV this thesis will deal on issues related to 

strengthening school leaders, teachers and the school improvement program. 

Quality of P,oimary and Secondary education (including ABE) 

The objectives and strategies for the quality improvement of general education during the 

forthcoming years have been clearly spelled out by the MOE in the General Education 

Quality Improvement Package (GEQIP). The package is composed of a number of 

components and subcomponents which are complementary to each other and form part of an 

integrated school effectiveness model. The presentation hereafter is structured around several 

components of the package, namely, the development of teachers and leaders, Curriculum, 

textbooks and assessment, planning of school improvement and of resource use by schools, 

Ihe use of Information and Communications Technology (lCT), (MOE,20 I 0) 

Strenothenino teachers and leaders development 
b b 

Capacity development of school staff will focus on two groups: practicing and prospective 

scI I 1 d d t· . 0 alld prOSI)ective teachers The important role of school leaders 
100 ea ers an prac 1C1Il"" ' ' 

. I" . 11 known To allow Ihem 10 plav their role more effectively. 
111 qua Ity Improvement IS we· ~ 

II ' d d I ' . '~Ii(icalions while leachers aspiring [0 become principals lere IS a nee to upgra e [lell qUe , 

.'11' ' . .' SI 'I' ' 1·1 Irainin" l)ro!2r'II11S. lIch as i'ort' ~cen under L!\ fVIP. and 
\\ 1 receive spccwl Iraliling. 1l) 11- UI , ::; -

.~ 



support by school supervisors to aspirino .' . 
b Pllllcipals are some of the strategies that can be 

used. 

To strengthen teacher effectiveness activities '11 I 
' WI re ate to both pre-service tralllll1g and 

in-service training. For pre-service traininos I . 
b , se ectlOn of academically qualified, motivated 

and ethically fit teacher candidates satisfyino 0 d &. . . 
b ben er regIOnal eqUity will be strongly 

observed. Moreover, sequential modality of t· '. ( lall1l11g add on modality) will be provided to 

secondary school subject special ist teacher candidates.(MOE,20 10) 

Several activities will be undertaken to'\ I ellllance t le capacity and relevance of pre-service 

training centers, with special focus on science, mathematics and English teaching. All 

II Of teacher educaf '11 -. . d' co eges Ion WI tiall1 can Idates based on the revised curriculum and the 

training standard while the existing practiculll approach will also be strengthened for 

pre-service candidates of primary schools. (MOE,20 I 0) 

Moreover, the higher diploma program IHDP will be strengthened for teacher educators. 

Similar activities will support the improvement of in-service trainino while work will be 
b ' 

undertaken on the career structure and implementation of licensing and re-licensing of 

teachers. With regard to sustaining continuous professional development, all schools will 

implement a school and need based CPD program (specific to content and subject matter 

methodology), while all teachers at all levels will be required to fully implement active 

learning and continuous assessment. Needs assessment and skill gaps for mother tongue 

teachers will be conducted as well. 

To add additional resources for strengthening teacher effectiveness, teachers and leaders will 

be given more support for the utilization of the School cluster resource centers (SCRCs). The 

resource centers will also be strengthened. Special attention will also be given to increasing 

the share of women among teachers . In emerging regions, more teachers will be recruited 

from among the population in these areas. (MOE,20 I 0) 

2.11 School improvement Program 

F 
- t - . d . llprovement it is probably necessary that school staff 

'or schools to expenence sus allle II . 

. . _. t ke l'eSIJOnsibilit), for their own improvement. But for 
and their surround\llo communItIeS a 

b 

I
. . lent actions they need to be supported by the experts 

schools to be able to take suc 1 I mpl oven ( 
_. - I tl 'v need (0 receive some basic funds_ (SIP 2011) 

and supervisors in the admInIstration all( le J 
_ • • _ . _ 

'11 I' s will therefore consIst 01 the 10110\\ IIlU_ I-Irst". 
The tratcgics on \\-hich ESOP IV \\' 1 oe ll. - . 

. , _. , -I '-.cl1uol i1l1PW\C1l1e:lll pl'lIl \\-ill be: pr,-p,lrcll 
guidelin,'s <lilt! ill~trU1l1Cl1t s 0 11 111)\\ t\) jJlCjJdlC , --

I 
_I lr - h -111,1 "Cui\11 1 ~" hll r,-:Il :1 ! ~- \ \ , ' :\j1,-r\ :i \\ i l l h L' : I~I!II '" 

:ind ,j i :--! r ibllk, j 1< ) :--c lll ll l h _ 11 L':"ll \ \l ", , -



SO that they can give the necessary sup po "t t 
, k I ld . I 0 schools and communities. Training will also be 

extended to sta e 10 elS at the school Ie I' . , ve 111 partlc I '. 
• • ' c u ar prIncIpals, teachers and members of 

Parents' aSSOCIatIOns and school manaoe 
'" ment committees. As a result, school leadership and 

management and competency of teachers at III I . . 
a eve s wIll be llnproved. (SIP 201 )) 

For schools to be able to implement their· , o' . . 
SlIate",lc plans, most wIll need to receIve some 

financial resources. Under GEQIP therefore " I . " . .. 
, , a sc 1001 gl ants program llas started whIch wIll 

be an integral part of ESDP IV. The disb ' . . 
ursement of school grants wIll be accompal1led by a 

Public information campaign about the I)urpose a I fl' 
c ne use 0 sc 1001 grants to be deeltcated to 

education quality improvement activities like teacl11' 1 " d . & I lb' I gats, sCIence mat 1 a oratorIes, 
libraries established in line with the revised curriculul11 ad" f leT t T . . , en provIsIon 0 ' , ec. rallllng 

will be organized for school staff and for staff in regional and woreda offices in some basic 

fmancial management and in the use of the school grant. (SIP 20) I) 

Continuous assessment accompanied with action research, strengthening co-curricular 

activities and school-parent-community relations as well as scaling up best practices in SIP 

will also be strategies of maximizing student achievement in ESDP IV. 

Definition of School Improvement Program 

School Improvement is a current and important concept focusing on the review of the overall 

status of schools in terms of different school domains and conduct self-evaluation to improve 

the educational inputs and process whereby enabling students to score excellent results. 

The main focus of School Improvement lies on student learning and the learning outcome. To 

this effect, schools should primarily identify their weakness and strength and prioritize each 

school domain and set goals; similarly, it is a continuous process vvherein all members of the 

school community and other stakeholders contribute for the student learning and 

improvement of their results. The school domains are grouped into four having different 

elements within each group. The relationship between these essentials influencing the student 

learning and learning outcomes is presented as follows:( SIP 2011) 

Objectives of the School Imp,'ovemcnt Program 

' 111 Ie' the following objectives: The School Improvement Program WI 1a\ ~ J 

A. To increase significantly the learning acceptance, results and discipline of 

st uclenl s: 
" , ) \ 'L,.," l,CIIll"L' ,lllti democ rat ic pr:lctlcc ill schools (lccOlllllabl:- lIn ,1 

H, To cn sur ... ' !; llod 

' I I ,', ',r it s Idti , J"::d<..' Sl lcce:-;s : 1\::'jXiJ b ' ,,) 



C. To build the school leadership d 
an adl11inistraf 

enabling schools to hay b' c Ion on decentralization whereby 
c e loader ad '. . . . I11l1llstrative autonon 

The EthiOpian School lmprovelnent P' 1y. [OOral1 I . I <:> 1 W lie 1 was revised . . 
12 elements, 29 standards and 1 )-0' . on compnses four doma1l1s, 

I11dlcators' II f I , a 0 t 1em taroetil a . .' . d 
learnino outcome under aener I d .' . <:> 1", on Improv111g stu ents 

'" <:> a e ucatlOn sub-sector. 

Source. School domains and elements (SIP, 2011) 

1earning & Teaching Favorable LearninO" C d" b on Ihon and Envil'onment 

• Act of teaching • School facility 

• Learning & evaluation • Empowerment of students 

• Curricul um • Support for students 

l Student Outcome l 
School Leadership Community Participation 

• Strategic vision • Cooperation with parents 

• Leadership behavior • Community Participation 

• School management • Promoting education 

2.12 Summary of literature 

The literature part focused on the overall instructional leadership stated by different experts. 

The first part dealt on the nature of leadership concept, under these part different writers gave 

their definitions based on their observation .The concept of leadership has changed through 

time. Earlier, it used to be considered as a personal quality. The Great man theory defined 

leadership as exceptional persons or heroes that use their own intelligence, wisdom and 

political skill. The modern leadership concept changed its direction frol11 being considered as 

a personal trait to a process of influencing others 'vvithout forcing them. The process of 

leadership focuses on influencing others to get the job done involving all members of the 

organization towards achieving common goals. In order to exercise the leadership activity. 

there must be leaders. subordinates & the context. 

The second part deal s \\'ith models of" leadership .rvl oclel s of kadership dilrcr Crom one 10 

'1 1')\ l tll ' )' -1'1 ' '1\ I 's" 11" 11 1s"lcli o IWI '1 11t1 n;1I1 s ll)j")1l;llidIWI I1H)l kls pI ' k<llkr~ hil ) ' 
, ~, 1\.: r..: ; Ir~' \\\ U 111<1.1 \) 1 , .... . , , .. ' ' 

'111' I' .' . 1 I· ' ·'1 ' 111' 11 " ";111"'>\)rdi'1" '1 ": S l li1 I : ]~k c() lllpk li l111 <1I:d ~ i\' i n ~ r~· \\:,r .. ·" 
, (1) nil'r Ii ' cll~(''' (' 11 . , ' : llt CI " ,]"" " ::- . . " , - -
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for well performed tasks and punishments fo .' . . . 
r under pi actlced activities. And the later focuses 

on transforming people and organizations. 
It associated with vision; setting directions; 

restructuring and realigning the organization. 

The next discussion focused on explaining the instructional leadership definition. As seen 

from the literature, a lot has been said abo t '. . u lIlstructlOnal leadership. Instructional leadership 
has been defined usino different terms b t II 'C' . . . 

to U a 10cuSlllg on the contnbutlon to make on 

students lem·nino. ft has been eXI)lailled tl tid . . . . . 
to c la ea el s compnslllg a senes of behavIOrs, such as 

defining the school goals, supporting the staff ,vision communication, use of school resources 

and give training to teachers, being visionary and promoting positive school climate are 

functions listed that can have positive impacts on students learning outcomes. The next point 

deals with different models of instructional leadership. 

The literature showed that there is a link between instructional leadership and supervision. As 

Glickman (200 I) stated that supervision and instructional leadership are two related concepts 

both focusing to achieve the same purpose of influencing teacher behavior to ensure 

improved teaching and learning for better learner performance .Supervision is a concept 

which promotes improved of instruction and instructional leadership is also a function that 

facilitate the environment for learners involving learners and teachers in its process. 

Then the review focuses on dimensions of effective Instructional leadership practices 

Krug(1992) demonstrated five steps to follow; I )Oefining a mission 2) Managing curriculum 

and instruction 3)Supervising and supporting teaching 4) Monitoring student progress and 5) 

promoting an instructional climate. Next to krugs ' dimension the paper has reviewed on 

effective school leadership and administration in Ethiopia. Around ten activities are listed to 

be performed by school leaders focusing on facilitating and effectuating the environment for 

the teaching learning. 

F II . tl . I I' stat'1110 effective school leadership the literature revealed different '0 oWlllg le gllle e Ines to " . . , 

I I f d"f'C' t·· l'I'e USf\ UK South Africa and Ethiopia. Then Ethiopia's moe e so ' I cerenl coun lies I,, " . , , 
'. . ' I I Etl ' 'a1 Education IJolic)' framework (ESOP IV) lllstructlOnal leadership practlces ane tle 110pic I ~ , 

has strived to work more on quality and internal eniciency of student completion and 

a I · -1"1 ESOP IV IJacl 'a (le is divided into two and focuses on priori(y on improving , c llevemenl. 1e .... "" '" . 
"I I ' ('01 and sec()ndl v on ensurill!! qualitv prilllan' and quality on early child carc a lll C( lIea I I <. .' - J • 

seculldar)' edlll'~'li\)n" 

- r 
.. 0 



The last issue whjch was included in the literature was on the school improvement program 

stated by Ministry of Education of Ethiopia. The program comprises four major domains all 

focusing on student learning and the learning outcome. The domains are; learning and 

teaching, favorable learning condition and environment, school leadership and community 

rticipation. Under each domain, there are elements and performances indicators which pa 

'de schools to identify their weakness and strength to start working by giving priority. gUl 



CHAPTER THREE 

3. Research Design and Methodology 

This chapter deals with the research desi n . . g , Soulce of data, sample of population, sampling 

techniques, data gathenng instruments and the dat I ' . . a ana YSlS methods WIll be discussed. 

3.1Research design 

The research design employed for this study is a descriptive survey design. The descriptive 

Survey desirrn enables to secure infornlat'o -I •. .. . . 
to I n as t le eXlstll1g sItuation. DescrIptive research 

desion is selected in order to s)rnthesl'ze e .' -- . , to mel gll1g patterns and trends of lllstructlOnal 

leadership practices and challenges on selected three primary government schools. According 

to (Ezeani 1998) the purpose of descriptive surveys is to collect detailed and factual 

infOfmation that describes an existing phenomenon. Survey research provides a quantitative 

Of numeric description of trends, attitudes or opinions of a population by studying a sample of 

that population. 

3.2 Sources of data 

For the purpose of this study the data gathered from different respondent's sources that may 

have adequate exposure to the instructional leadership of primary schools in woreda twelve. 

Accordingly, the primary sources include: primary school teachers, principals, vice 

principals, department heads and cluster supervisors. 

On top of this, to substantiate the data obtained from primary sources, documents such as past 

three years grade eight examination results, first semester results, annual strategic plan and 

procedures \,."ere reviewed and used as secondary sources of data. 

The research employed both primary and secondary data sources. 

3.3 Sampling and sampling techniques 

In Nefas silk lafto sub city there are 13 vvoredas. with a total of 21 pnmary government 

I I 1 11 
~ d ~"6 I d . t alll It wo uld be impracti cal and unmanageable to include all 

sc 100 s , .) an .).) ea el s e< . 

t
-I I I I" h b 'ty in the studv the refore. it was necessary to determine 
le sc 100 popu atlOn ll1 t e su CI J • 

d
'd . fbi' I Is that could serve as representati ves sample to generalize 

an I entl y the num er a sc 100 ' 

I 
_.' '1'1 ·, f· -. \\-(lrc(h Iwelvc was taken rrom Lal'lo sub cilY as a 

11C fll1dll1l!s 0 1 the stud y- lele ole. ' 
_ ~. . _. 1_ '" I' ·l1n iqu('. -I her(' ~ll\: Il1r,'(' J1rim~lry sc ilopb in I\PI-L',i'l 
sCll11pk u ::, lng ~ 1!11pk r ; ll IJll!11 :-d lllj1 11,= ,c . 

1
') ., . , ,I Th' ~ cil'H ) I' ~ n: lillC ,lrL': 1) Tclwtk':>o l 'nlll .lry SL-l!,,\)\. :::J 
_ ;lIld ;1 11 \\c:-,' IllL-l udcd III til ,' ~ ', l,~ - , . . 
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Lafto primary school and 3) Megab·t 28 . _ 
I pnmary school. In rehadiso primary school there 

were 40 teachers ranging from beoi . tid 
o Imel 0 ea , 11 department heads, 4 principals and 

supervisor. And in Lafto primary scl10 I tl· 6 . 
01ele were 2 teachers rang1l1 0 from beninner to 

b b 

lead, 11 depaItment heads, 4 principals and 1 supervisor. And at last, in Megabit 28 there 

were 58 teachers ranoina from beo· . tid 11 . . 
b b olllnel 0 ea , department heads,4 prll1clpals and 

supervisor. The teachers groups were divided into three, the first is begilUler teachers' group, 

the second represents the main /proper teachers and the last one is lead teachers. The sample 

population from teachers' side is 80 which is 50% of the total population that represents 160 

teachers of the three schools. 

This paper studied on the identification of the practices, contribution and challenges of 

instructional leadership. This study includes probability sampling techniques and includes all 

the principals, supervisors and department heads. Stratified random sampling was applied to 

include the beginner teachers, main teachers and the lead teachers. The stratified random 

sampling technique gives an equal chance of being selected for every member of population 

concerning the teachers . The total population of teachers represents J 60 and among the 

overall number 80 were included in the study. Regarding, the sampling techniques used to 

select the number of respondents concerning the leadership group the researcher used 

availability sampling techniques where all 48 (principals, supervisors and all department 

beads) were included the study. The sample was taken from all government primary schools 

in the woreda by considering the homogeneity of the work title of teachers and leadership 

team. Respondents teachers ' were grouped into three: beginners, proper and lead teachers, 

hence stratified simple random sampling technique were used. 

In Tehadiso primary school the total population of teachers is 40, the researcher took 50% 

which is 20 teachers . Among the sample representing teachers in Tehadiso School 4 are 

beoinner 10 are main and 6 are lead teachers. The total number of teachers that are found in o , 

Lano primary school is 62 . Half of the total population which is 31 teachers is involved in 

this paper. Among the 31 teachers.8 are beginners.14 teachers and the other 9 are lead 

teachers. And Megabit 28 primary school has 58 teachers in total. About 50% of the total 

teachers which is 29 were included in the study. Among the 29 teachers, 7 are beginner. 12 

are tcachers and 10 are Icae! teachers. 



data from the three classified groups and which enables the data to be unbiased. 

Questionnaire were distributed to 80 population and all filled and returned the questionnaire. 

The leadership team comprised the department heads, the main and vice principals and the 

supervisors from the three schools. Ln Lafto primary school, there were I I department heads, 

4 principals and one supervisor. Tehadiso School has 11 department heads, 4 principals and I 

supervisor. And Megabit 28 School has also 11 department heads, 4 principals and 1 

supervisor. The researcher took 100% of sample [rom leaders' category which is 48. 

To summarize the above number concerning the leadership team all the 48 respondents from 

a total number of 48 leaders were given the questionnaire. Among the 48 total population 

only 33 have filled and returned the data thus the researcher used ava ilability sampling 

technique to include avai lable respondents. 

Table 3.1: Distribution of Teachers respondents in the three prinulIJI schools (by rallk) 

Participants Population Sample % of sample population 

Beginner teachers 38 19 50% 

Main teachers 72 36 50% 

Lead teachers 50 y 
-) 50% 

Total 160 80 50% 

In table 3. 1 it has been shown that half population from each category were taken as a 

sample. As b f d t \"Ias 80 out of 160 total indicated above, the total num er o ' respon en s 

populations. The stratified random sampling 

selected for every member of the population. 

was to consider an equal chance of being 

Table 3.2: Distribution of leadership group respondents in th e three schools 

Participants I Population Sample % or population 

Principals f? 12 100% -- availabil ity 
., 100% -- availabi lity ., 
.l Cluster supervisors .l 

.,., 100%-- availabi lity .,., 

.l.l Department heads .l.l 

100% -- avai lab ility 
1

48 48 Total - ----_._--l. _____ --- -- ---



In table 3.2 it has been shown that 1000 
Yo of the population from principals and supervisors 

and above 50% frol11 department heads . I . 
were 1I1C uded 111 the data. Regarding the leaders, 

availability sampling was used to invol II I " 
ve a t le pnnclpals, supervisors and department 

heads. 

3.4 Instruments of data collection 

In this study, questionnaires and fou' d d . , I open en e questions were employed as tools for data 

collection instruments. The researcher believed that the combination of different i'nstruments 

were useful to obtain adequate 1'11(:"0 ' t' (:". ' . 
11 I ma Ion 101 assessl11g the practices and challenges of 

instructional leadership of the three primary schools. The questionnaires and the open ended 

questions were developed based on the manual received from the schools in relation to SIP. 

3.5 Questionnaire 

The questionnaire with open ended and close ended were desi oned to collect data from the 
b 

two groups (school leaders and teachers).The questionnaire was used for data collection 

because it offered considerable advantages while conducting the study. It constitutes both 

closed and open ended questions. Moreover, the questionnaire can be very detailed , help to 

cover many subject or issues and can be easily and quickly analyzed once field data 

gathering work completed. 

Both question type and statements are taken from the school's strategic plan manual. The 

manual was developed based on the school improvement program package given by the 

Ministry of Education. (Gay. 1992) claims that questionnaires give respondents freedom to 

express their vie'vvs or opinion and also make suggestions. In addition, it helps the 

respondents to choose one option from the given scales that best aligns with their views. The 

questionnaires were constructed by the researcher to access the required information from 

teachers and leadership bodies on the basis of theoretical ground about practices and 

challenges that school s encountered while implementing the leadership aspect of school 

Improvement program. 

Questionnaire comprised both open ended and closed ended .A set of questionnaire with 5-

roint Likert Scale ,.vas employed to identify the practice and chal lenges or instructional 

leadership in the woreda. The cmcgories or the first set of questi onnaire rclated to practices 

\\l'rl' :; f1ninl. The first rating :,c,lk is :; Ill!' .. pr(lcticc (l imo:-; t ,i1\V(1Ys" which \\'as rcprCSt' l1tl'<! 

b~ "Ah\H~S": -l \\ ~l S lil!' l"reqllL'l1 t pr'lcticL' ~ \\hich \\'as rcprL'se l1ted by" i-'rcL[lIL' l1tiy":3 \\ lh ii'l" 

, ' 

.J ,I 



the items performed occasionally "s t' , 
ome Il11es ';2 was for the school performing the task 

rarely "Rarely"; and 1 is "Never". 

The researcher developed some pel'S I' fi. ' " . 
ona 111 OlmatlOn questIons 111 part I, and 111 part II there 

are 73 closed type questiOlmaire tllat d I I . I' . . . 
, ea s on teac ll11g earnll1g, learl1lng evaluatIon, teachlllg 

process, conducive learning environment, empowerment of students, student support, school 

leadership, leadership behavior and community participation. Four open ended questions 

were also included to Support the findings on challenges to instructional leadership practices. 

In developing the question, in the case of close ended item the most popular scale item which 

is likert scale were widely used in the questionnaire. This approach was preferred for the 

reason that the likert scale can provide more flexibility to the respondents and affords greater 

accuracy 111 recording their views on a given subject (Wilkinson and 

Birmingham,2003).Accordingly ,a set of questionnaire was used for school leaders and 

teachers. Based on the feedback obtained from pilot tests three major content were modified 

and added 10 more questions to identify the third research question on challenges. Four open 

ended questions were also added to support the challenges in relation to the four domains of 

school improvement program. 

3.6 Pilot test 

It is recognized that pilot testing will give first chance to the researcher to comment on 

sustainability and clarity of the questionnaire. Accordingly, the designed questionnaire were 

piloted at one of the government school Ginbot 20 primary school found in Nefas silk sub 

city, which was not included in the sample schools. A total of 25 randomly selected 

respondents were partici paled in the process of the pilot study( 12 school leaders and 13 

teachers).The reliability test was estimated and the test result was 0.945 for school leaders 

and 0.823 for teachers. Although the test is reliable in both cases it appears that the teachers 

result is slightly less compared to the school leaders. As a result , some basic changes and 

arranoements were made. The sequence of questions were corrected and some vague and 
b 

lono sentences were restated in short forms. 
'" 

3.7 Document analysis 

C . I d t tl e I'esearcher consulted orade eiQht leaving examination results or oncerlllng tle ocumen. 1 ( b ~ 

f I 1)('ls t tlll'ce \'e'a l·s.. The st uden!' s fi rst semester results were a I so the three schools 0 t le . 

I I '111 ll l'llcr [(1 ~Icldr('ss olle oj' the rcsc'nrc h questi on. Thl.' recorded :lIld i nL ludell ill t lC sl LI, Y 



results were from grade one to eioht f d . 
o 0 stu ents sconng above 50%.Other documents like 

annual plan of year 20 I O.E.C of each school . ' I 
wele a so consulted. 

3.8Data analysis 

Questionnaires were distributed for 80 tid 48 eac lers an leaders in order to address the two 
I'esearch questions and first tel'lll stllde t . . n exam leports and the past three years grade eight 

results addressed the research question related to contribution of instructional leadership 

practices. The responses obtained from the questionnaire items was analyzed using the 

Statistical Package for the Social Sciences in short known as SPSS, which is a computer 

program that can calculate many of descriptive statistics (frequency, mean, percentage, 

standard deviation). The data collected through questionnaires were tabulated and analyzed 

by using percent, mean, and standard deviation. The percentage was used to interpret the 

characteristics of the respondents. Mean and standard deviations were used for organizing 

and summarizing sets of numerical data collected by Likert type scales in the questionnaires. 

To this end, descriptions were made based on the results of the tables. The results that were 

obtained from the open ended questions of the principals were all stated, analyzed and 

elaborated . The document of students first semester scores were used for the purpose of 

strengthening the analysis made on the questiolmaires. 

3.9 Ethical consideration 

Efforts were made to make the research process professional and ethical. To this end , the 

researcher has tried to clearly in form to the respondents about the purpose of the study i.e. , 

lhat is purely for academic. The researcher introduced its purpose in the illlroduclion part of 

the questiOimaire to the respondents and has been confirmed that subjects, confidentiality will 

be protected. The researcher also did not personalize any of the response of the respondents 

during data presentations, analysis and interpretation. Furthermore, all the materials used for 

this research have been duly acknowledged . 



CHAPTER FOUR 

4. DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

This study examined primary government schools of Woreda 12 of Nefas Silk sub city 
: . Is ' supervisors de t . I 

pl1l1Clpa , , PaJ ment leads and teachers practices and challenges and the 

extent to which the instructional leadership pract'l'c s ( 'b t d' .1' d ' 
( e con n u e 111 elulanc111g stu ents 

results. This chapter is organized into two general parts. The first section will report the 

demographics of the sample population used in the 

study. The second section of this chapter is separated into three sub-sections that examine and 

correspond with the research questions. 

The second section begins with reporting the instructional leadership practices. And the third 

part will present documented data related to student's first semester results of the three 

schools and past years grade eight examination reports . 

This study used a descriptive survey research design. Data were collected via a questionnaire 

and consisted of tlu'ee parts. The first part of the survey asked seven demographic questions 

that requested information on sex, age, highest degree earned, number of years as a teacher 

and tota l years of service The second section comprises of the?3 questions that were 

presented in likert choice scale of five categories with response items that ranged from "1 = I 

never do this task" to "5= I do this task always."And the last part of the questionnaire 

includes four open-ended questions to be completed. 

Table 4: Likert scale, coding, & Interpretation Scale 

Coding & interpretation scale Mean Interpretation 

Coding 

Never I 1.00-1.49 Never perform this task 

Rarely 2 1.50-2.49 Perform thi s task rarely 

Sometimes 
.., 2.50-3.49 Perform/Practice this task sometimes 
.J 

Frequently 4 3.50-4.49 Perform this task frequent ly 

1\ 1\\'ay ::- ) -I. 50-5.()() l)crl ()I"1ll Ihi s w~ k a l ll'ay~ 
_ .J 

I 1 



4.1 Respondents' characteristics 

Table 4.1: Sex, age, educational b k 
< ac ' <1ro d 

I:> un and years of service 

Respondents 

N 80 N 33 
No Description 

Teachers 
r--- Principals 

Percenta<1e 
I:> Frequency 

Frequency 

1 Sex Male 35 43.8% 19 
Female 45 56.3% 14 
Total 80 100.0% "" .).) 

2 Age 25 and below 12 15 .0% -----
26-35 years -j 

)- 65 .0% 22 

36-45years 7 8.8% 6 

46 and above 9 11.2% 5 

Total 80 100.0% "" .).) 

3 Educational Diploma "" 41.3% .) .) 12 

Background BA/BSc 47 58.8% 21 

Total 80 100.0% "" .) .) 

4 Tota l years 5 and below IS 18 .8% 5 

of service 6-10 years 29 36.3% 9 

11-1 5 years 19 23 .8% 10 

16-20 years 6 7.5% " .) 

21 and above I I 13 .8% 6 

Total 80 100.0% " .., 
.).) 

. -
Percentage 

57.6% 

42.4% 

100.0% 

------

66.7% 

18.2% 

15. 1% 

100.0% 

36.4% 

63 .6% 

100.0% 

15 .2% 

27.3% 

30.3% 

9.1% 

18.2% 

100.0% 

As shown on tabl e 4.1 ,the sex o f respondents indica tes tha t 56.3% of teachers \-vere females 

and 43.8% were males. Thi s shows that females teachers represent more than half or the total 

teachers. Female teachers are more frequent in primary schools. Males are occupying more 

the leadership category than females. In SnIne item, out of the total respondents of principals 

57.6% were male. Thi s sho\\"s that males are occ upying more leadership positi on (han 

i'l'I1l~l Ie S \\-hi ch IC1l1ales rcprc:c ll t -r2.-+ 'Yo" !\ ('co rdin g 10 the da ta. k Jl1 :l ies pa rti cipal ion in th L' 

k';lli.: rship role is k ss:ls (,OJlll1nrcd I,' Jll :lk s. 

.r 
.). 



Reaarding the age distribution 65% of te I 
I:> ac 1ers were bet ?6"' ~ o ween - -j5. b% were 25 years and 

below, 11.2 Yo were 46 and above and 8 80/ • • 
. /0 wele betwee "'645 . . . . n j - years. The pnnclpal's age 

oroup fr0111 wIth the range between 26-35 ea 
I:> y rs and represents 66.7% ,18.2% were between 

36-45 years and J 5. J % were 46 years and ab' . . ove. Tlus can be explall1ed that from the total 

nLlmber of teacher which is 80 , 52 teachers . b . "'. ale etween 26-j5 , tl1lS shows that teacbers are 

becoming teachers after completion their te "t· · I . I !al Y ec ucatlon and from the total population of 

P
rincipals which is 33 , 22 are also betwee 26"'5 . . . . n -j years .ThiS ll1dlcates that prll1cipals are 

occupying the position after certain experience in other related fields. 

concerning educational background of respondents, the data of the teacher' s revealed that 

most of teachers about (58.8%) are bachelor degree holders which represent more tban half 

41.2% were diploma holder. On the principals ' side tbe data stated that majority of principals 

(63.6%) are bachelor degree holders, 36.4% are diploma holders . According to MOE (1996) 

it is indicated that primary teachers should hold diploma from gradel-4 and from 5-8 degree, 

and principals and supervisors should hold first degree. 

Respondents indicated the number of years they have served on their work, teachers who 

have experience between 6-10 are 36.3% ,23 .8% are between 11-15 years,18.8% are 5 years 

and below,13 .8% are 21 years and above,7.5% have worked between 16-20 years. In the 

same item, principal's experience data shows that 30.0% are between 11-15 years,27.3% are 

between 6-10 years, 18.2% are 21 and above years and 15.2% have 5 years and above .This 

can be explained that from 100% of total respondents 36.3% which is the majority of 

teachers have experience between 6-10 years which stated that they are already familiar with 

the teaching profession. The leadership team who has total experience between 11-15 years 

are 30.0% of the total population which shows that principals have worked more than a 

decade on school administration and teaching area and that they are well experienced . 



Table 4.2: Characteristics of respolldents b . 
Y occupatloll alld rallk 

~ 

Teachers 

Description 
School 

Description leaders 
Frequency Percent 

Frequency Percent 
Beginner 19 23.8% Principals " .) 9.1% 

Vice principals 9 27.3% 

Proper 36 45 .0% Department heads 18 54.5% 

Lead y 31.3% Supervisor -) 
" 9.1 .) 

Total 80 100.0% Tota l "., 100.0 .).) 

Concerning their work title of teachers, there are 19 beginners, 36 proper and 25 lead with a 

total of 80 teachers involved in the data. The biggest data were find from the proper teacher 's 

category. On the same item, there were 3 main principals, one from each school, 9 vice 

principals, tlu'ee vice per school and 18 department heads totally from the three schools and at 

last the three cluster supervisors were also involved in the sample. From the above table, we 

can see that all leadership team have participated and majority number of department heads 

have completed the data out of tota l number of 48 leaders the questionnaires were distributed 

to all and 33 filled and returned the data and on ly 15 respondents did not responded. 

Table 4.3: Prillcipals lVork experience ill teachillg 

Principals 

Frequency Percent 

5 years and below 5 15 .2% 

6-10 years II 33 .3% 

I I-I 5 years 9 27.3% 

15 years and above 8 24.2% 

Total 
.,,, 100.0% .).) 

. 5 ,.'e<l r. ~l11d bellm' is 15 .2%. from 6- 10 years is 
The principar s \\'ork experience ranging 

- . . 'md ' lbO\ 'L' is "l -L2 'X •. i'vlajor ilv or princi l':li ' ~ 
33.~ 'X •. fro m II-I:' YL':l r ::i i ~ 27 .:1%.1 ::-- : C:11:> , ( . - . -

" -, 
•. ' I 



'ence in teaching is between 6-10 ye I . I . . " 
expen ars w llC 1 means that pnnclpals have expenence 111 
teaching before reaching on the principal ship position. 

The purpose of this study was to investigate the practices and challenges of instructional 

leadership of tlu'ee primary government schools and to see the extent to which the practices 

contributed to better learner' s performance. Each research question and corresponding 

analysis are reported in this section. Particil)ants in the study were asked to indicate how 

often they performed the tasks mentioned in the survey. The 63 questions were presented 

using a Likert-type scale ranging from , .I never do this task, to I do this task always. And the 

other 10questions were presented the level of agreement of the respondents from I strongly 
disagree to r agree. 

4.2. Instructional leadership practices 

Teachillg and teaming domain 

Teachers and school leaders were asked the extent to which school principals practice 

instructiona ea ers IIp WI 1 11 ~ I I d I · 'tl respect to tile C"our' domains: Teaching learning, conducive 

learning environment, school leadership and community participation. 

Table 4 4' illstructionatteadership practices i11 teachi11g-teami11g c011text 

Respondents 

No ltems Teachers School leaders 

N "" N=80 ..l..l 

Mean Sid Mean Std 

I Provide support and respect of 3.89 0.941 4.30 0.728 

especially female students 

2 Enhance student centered teaching 3.88 0.933 4.58 0.614 

methods 

continuous assessment .., 
Conduct ..l on 3.90 0.821 4.42 0.614 

stude 

4 Identify students need use of suitable 3.62 0.86) 4.21 0.650 

teaching methods 



I adership practice concerning this item I e las met the ooal TI . . .. '" . lere IS no problem to point out 
because both teachels and pnnclpals mea I 

. . n are c ose. The standard deviation of teachers is 
0.941 and of pnnclpals are 0.728 .The t I . ' 

eac lers responses as well as the principals 

emphasized on providing SUpport and respect o·f 11 . d a stu ents. 
The second item asked participants on the e t . . 

x ent to which they enhance student centered 
teaching methods in their schools. The Score ind·lc t "88 f . . a es.). rOm teachers' Side and 4.58 from 
rincipals. These two mean explain that tl· ·t·· . fi. p liS I em IS Lequently performed. Based on both 

sponses it has been shown that they a· . . re , Ie USll1g student centered teachll10 methods to 
'" 

enhance students. The standard deviation of teachers is 0 9"" d f . . I· 0614 . .).) an 0 pnnclpa s IS. . 

Respondents were asked on the extent to which they conduct continuous assessment to 

students; data showed that the mean of teachers is 3.90 and of principals is 4.42.The two 

numbers shows that this item is performed frequently and there is no such problem on its 

practice. This is to say that the teacher's as well as the principals are frequently following and 

assessing their students' progress. 

The last item concerning the learning-teaching context stated that the extent to which they 

identify students' needs tlu-ough the use of appropriate teaching methods. Data revealed that 

Teacher' s mean is 3.62 and of principal ' s is 4.2l.This can be explained that they use suitable 

and appropriate teaching methods and tools frequently based on their student's needs. The 

standard deviation of teachers is 0.862 and the principal is 0.650.Teachers as well as 

principals agree on using appropriate and suitable teaching materials. 

The majority of responses indicate that school principals engage frequently in leading the 

teaching learning process by providing support to female students, enhancing student­

centered teaching, conducting continuous assessment and by identifying student'S needs. 



Table 4.5: Leamillg alld Evaluatioll 

No Items I-
Respondents 

Teachers 
Leaders 

N=80 N=33 

Mean Std Mean Std 

1 Prepare anJlual strategic plan 4.07 0.952 4.42 0.751 

2 Work on improving students 3.89 0.981 4.58 0.561 
results 

" Conduct research .J on school 3. 14 0.910 3.52 1.064 
improvement 

4 Evaluate term plan and objectives 3.33 0.911 4.12 0.960 
of school 

5 Contribute to the improvement of 3.69 0.949 4.52 0.566 

students results 

The first item of learning and evaluation item asked the principals and teachers the extent to 

which they prepare annua l strategic plan based on the previous results .The data found on this 

question showed the teachers mean as 4.07and the principals as 4.42.This number explained 

that the practice of instructional leadership on preparing annual strategic plan is frequent ly 

performed by the schools. Thus the instructional leaders are practicing we ll this item based 

on the data. The standard deviation is 0.952 and 0.751 . 

Item 2 focused on the extent to which they work on improving students results and found that 

the teachers scored 3.89 'vvhereas the principals is 4.58.The findings of this data fel l on two 

different coding scale .Based on the cod ing scale, it has been shown that the mean of the 

teachers indicated that the item is performed frequently and the leaders mean revealed that it 

is performed always. Teachers responded that the leaders frequently worked on improving 

their student' s results and principals stated that they do this activity always. 

TIle tl . d . d I I .' 0 e\faluation caleno ry asked the teachers and principals the 1Ir Item lin er t le eal nln e - , , e 

ext t I
· I I It · "al'ell all inl(Hll1in!.! parent s and the cOlllmun itv towards , en to \\ llC 1 lley cone lIC le.C, ~ , 

'k ' .' '1'1 ·' ht 'l SllO\\L'd tlwt tile IL'Hcllers" mean i ~ :;.1-1 ~lIlll ti lL: 
\\LlI IIlg un sch,ll)1 Ill1 p r O\ L' lllc'll t. 11: (. , . 

1-1 " tl'i " i t,;111 i ~ Ilr~l cti,xd ;;(llllL· li I11 ' · ~ ::nd ' ;,-: 
k\ad~\ rs is : . 5~. :\ t.: \.: llr\.:i !1 ~ i ll 111L' IC:H.:i1c r :' L. t~ . I. 



· i als score projected that it is performed fl. 
pn

l1C 
P equently. Here it can be stated that there is a 

d'CI'erence between the two group responses The sta d 'd I '. . 
lIlt • n at (eVIatlon IS 0.910 and 1.064. 

I own in item 4 of Table 7 the calculated n f . " 
As s 1 lean 0 teacher IS ".33 and principals is 4.12 on 

'tent to which they evaluate quarterly t· I '. . 
the ex elm p an and objectives to Improve the overall 

school work. This can explain that, the teachers result showed that this item is practiced 

sometimes whereas the principals said that it is done frequently. There is a gap between the 

tWO responses on the instructional leadership practice concerning evaluating the term plan 
and objectives. 

As indicated in item 5, respondents were asked to rate the extent to which they contribute to 

the improvement of student ' s results as one of instructional leadership activity, and the mean 

of teacher showed that 3.69 and the principals is 4.52.This can be explained that based on the 

teachers score this item is performed frequently and the principals data revealed that it is 

always practiced. 

Among the five items, the majority of responses indicate that school principals engaged 

frequently and even always in preparing annual plan, improving students results and 

contributing to the improvement of students results. And on the other hand they involve 

sometimes on conducting research and evaluating term plan of the school. 

Table 4 6' Teac/,illo process t:> 

Respondents 

No Items Teachers Leaders 

N=80 N=33 

Mean Std Mean Std 

I Revise the curriculum instruments, 3.43 0.938 3.67 1.?9l 

student's books .... 

2 Assess the student' s textbooks nature 3.44 0.9 12 3.94 0.864 

and free from discrim ination .... 
4.36 1.0?5 3.94 0.998 ~ Distribute fair ly textbooks to students " 

1.078 4.27 1.180 their text 3.66 4 Inform students to use 

books properl y. 

[,1 



'owtl1 and needs of students. As depict d' . 
gl e In Item I the t I 

. ipal ' s is 3.67.This can be el b . . , eaClers mean showed 3.43 and the 
pnnc a 01 ated as the tea I .' . ,c leI s stated that tl ." I . 

. • 0 textbooks with the nee If . ' le plll1Clpa s ale 
revIsiI1" c s 0 students occasi II 

. . eW frequently teach , d . ona y. But the principals are stating that 
they levI el s an students ' text bo . 

. . .. ' oks. Accordll1g to teachers responses 
tlll'S Item IS perfO! med sometimes and th ' . e pnnclpal ' . . .. . s lI1slsted on reVIS1l10 the curriculum 
instruments frequently. The standani deviation' 0 9" 8 b IS . j and 1.291. 
Question number two of the third variable asked .' . PllIlclpals and teachers the extent to which 
(hey assess textbooks appropriateness, partici at . ' . .. . . P OIy nattlle and free from cliscnmlIlatlon and 
consistent with local context. Data showed that tl f . " . . , le mean 0 teachers IS j.44 and pnnclpals 

'e 3 94.Here again, from teachers perspect' 't . C' • al . Ive I IS perlormed occaSionally which means that 

rincipals assess sometimes student' s books' 'd . . .. P III 01 er to lt1volve students to participate and 

avoid discrimination related issues and include local COlltext TI . . I I d d , . le pnnclpa Slave respon e 

differently by saying that they frequently evaluate students text books nature. 

The third item asked respondents the extent to which they distribute textbooks fairly to 

students. The data on table 7 give indication that the mean of teachers is 3.94 and the 

principals is 4.36.Based on the two responses this item is performed frequently by leaders. 

Students are receiving textbooks fairly .The standard deviation is 0.998 and 1.025. 

The last item asked to find out the extent to which they inform students on the use of their 

text books properly. The calculated mean is 3.66 of teachers and 4.27 of principals. Thus this 

can explain that principals inform their students fi'equently on the appropriateness of using 

their text books. The standard deviation of teachers' is 1.078 and of principals ' 1.180. 

Amon n the total four items listed under teaching process, data showed that leaders were 
" 

highly involved especially items like distributing textbooks to students and informing 

students to use their textbooks and the remaining other items were not interpreted the same 

. . I . ed that they frequently revise curriculum 
from the two respondents because pnnclpa sagle , 
. d ltd t' textbooks nature free fr0111 discrimination and teachers 
It1slruments an assess t le s Ll en s ' 

rated less as somet i mes performed. 



COJlducive leamillg ellvironment I . 
lOl11aUl 

Table 4.7: StudelltjoclIsed practice 
,--

No Items Respondents 

Teachers Leaders 

-
N=o80 N=o33 

Mean Std Mean Std 

I Create favorab le classroom 3.85 0.982 4.27 0.977 
contexts .. . 

2 Inform students about personal 3.68 0.854 4.27 0.674 
hygiene 

~ Encourage students ) by giving 3.5 1 0.941 3.76 1.091 
tutorial class. 

4 Reduce the number of students 3.56 0.939 4.33 0.777 
who are coming late. 

5 Work on civical and ethical 3.43 1.100 4.18 0.950 

education related to student 

behavior. 

6 Create good rlships among students 3.52 1.136 4.45 0.666 

and teachers. 

7 Give advice and support to 3.70 0.892 4.42 0.708 

misbehaving students. 

Item I of table 4.7 asked respondents on the extent to which it creates favorable and inspiring 

classroom contexts to enhance students learning motivation and the calculated mean is 3.85 

of teachers and 4.27 of principals. Based on the coding sca le, both mean were interpreted as 

the item is performed freq uent ly. This is to say that principals are creating favo rable and 

inspiring classroom frequentl y .The standard deviation of teachers ' is 0.982 and or principals' 

is 0.977. 

As shown In item 2 the mea n of teachers is 3.68 and of principals is 4.27 on in (ll'll1 ing 

Sllllknts'II'( t I I ' CI'l()ol h""ienc Th is it ~ 1l1 is perl'orlllt'ci frequenti \' as ~C l'n 1'''111ll . , ,)U persona (l nl S . = . ' . 



b th principals and teachers. Student . 
o s are Informed"'. 

h I I . TI llequently abo t I . re of sc 00 lyglene. le standard d . . u ceanness and takll10 
ca eVlatlOn of teach . . b 

As depicted on table 4.7 item 3 asked '. els IS 0.854 and of principals is 0.674. 
pnnclpals and tea h 

courage female students by giving t t . I 'c ers on the extent to which they 
en u Of tal class and the . ., 
rincipal 's is 3.76.This explains that th" mean of teachers IS J.51 and of 

p e item IS frequently 'f, . . 
Co leaders and principals view L d. . pel ofmed by pnnclpals as seen 
JfOm . ea el s give due att' 
. . . . entton to female students frequently by 

gi Ving additIOnal classes. The standal'd d . o' 

, eVlatton of t I·' . eac leiS IS 0.941and of pnncipals IS 
1.09 J. 

Item 4 of table 4.7 asked respondents on the extel ttl' 
. lOW llCh they reduce the number of 

students who are commg late to school. The d, t I 
a a s lowed that the mean of teachers is 3.56 

and the principal is 4.33. This item is frequentl . ' d 
Y plactlce as seen from both respondents. 

students are aware of not coming to school late by scI I I d . T . . 
100 ea el s. he standard deVIation of 

teachers is 0.939 and of principals is 0.777. 

The fifth item of Table 4.7 asked leaders and teachers the exte ttl' I tl k 
' 11 a w llC 1 °ley war on 

civical and ethical education related to student 's behaviors. The calculated mean of teachers 

is 3.43 and of principals is 4.18.Based on the teacher's response this item is performed 

occasionally and principal's answer shows that the item is practiced frequently. The standard 

deviation of teachers is 1.1 00 and of principals is 0.950. 

Item 6 asked the respondents on the extent to which they create good relationships among 

students and teachers and the calculated teachers mean revealed 3.52 and of principals are 

4.45 .This can be explained from both respondents that the item is performed frequently. This 

is to show that principal ' s works tovvards creating good relationships among students and 

teachers mostly. 

Item 7 asked the respondents on the extent to which they give advice and support to 

misbehaving students; the mean of teachers showed 3.70 and principals is 4.42.This can be 

explained that the item is performed frequently from both participants. The standard 

deviation is 3.70 of teachers and is 4.42 of principals. 

A c. d d' e leal'nin<T environment the subscale was on student . s seen JrOI11 the data un er con UCIV 'e ' 

C • I 01 t Imost all responses indicate that school principals locllsed practice .It can be s lown t la a ' 
. . I' /. environment by creating favorable classrooms. 

were highly engaged on creating cone UCI\ e .. 
• 0 • •• o ' u students by giving tutOrial class. redUCing the 
I11formll1Q students about hvglene. enCOlII (1",111", 

- . ~ I . , t' ,,"ood rlships 81ll(\ng studcnt s [l nd tC:lchcrs 
Ilumher of students coming late to schoo. CICd In= = 

J . '. . l ·h·I\·ill" :; tudcnts. 
Qn ;;1\ 1I1g. ~I(h ICe and support III 111 1:-')L' = 



Table 4.8: Empowerment of students 

Respondents 

Teachers Leaders 
No Items 

N==80 N==33 

Mean Std Mean Std 

Facilitate to work with students 3.80 0.786 4.06 0.933 
I representatives .. . . 

2 Give awareness about cheati ng on 3.68 1.003 4.55 0.617 
examination. 

~ Encourage ) students to actively 3.54 1.018 4.24 0.792 
participate in extracurricular. 

4 Teach on how to use the school 3.55 1.066 4.42 0.751 

materials 

5 Target on improving students results. 3.64 1.094 4.70 0.467 

6 Encourage students to use libraries 3.4 1 0.977 4. 15 0.906 

and laboratories . .. 

Item I of table 4.8 asked respondents the extent to which they fac i I itate to work with students 

representatives to solve problems in teaching learning process. The mean or teachers showed 

3.80 and the principals was 4.06 .This finding showed that this item is frequently performed 

by the leaders. The standard deviation of teacher is 0.786 and of principals ' is 0.933 . 

As depicted in item 2 the mean value of teachers is 3.68 and of principal ' s is 4.55.This can be 

explained that from the teachers perspectives the ex tent to which principals give awareness 

about cheating is frequen tl y performed and the principals score shows that it is always 

practiced. There is a difference between the two responses on this item. The standard 

deviation of teachers is 1.003 and of principa ls is 0.6 17. 

As revealed in item 3, respondents were rated the ex tent to which they encourage students to 

act in:ly participate in e:-: tra curricular act ivi tie . The ca lculated mean or teachers is 3.54 and 

lll ' prinl"ipal ~ \\,'S -1.:2-t.Thi :; il ell1 i:-. IrL' lj l1cnll: perJ()J"I1ICd :I S seen i'rolll the t\\·o rL· sp() ll lknl~. 



principals initiate and encourage students to ." . 
... f' pal tlclpate 111 extra curricular activities. The 

t
andard devlatlOn 0 teachers IS 1.018 and ·f . : . 

s . < 0 pnnclpals IS 0.792. 
Item 4 asked respondents the extent to which th _ _ 

ey teach on the appropriate use of school 
laterials and the calculated mean of teachers i .., -S " . . 

n '" s .).) and of pnnclpals IS 4A2.The finchng 
indicates that tl1l5 Item IS frequently performed by leaders. 

A depicted in item 5, principals and teacher . k s s ate as ed to rate the extent to which they target 

on improving students' results and the mean of teachers indicate 3.64 and of principals was 

4 70 Based on the teachers ' reslJonse the 'lte' .f' . . 
• . . 111 IS pellormed frequently and from the pnnclpals 

. "it is practiced always . This showed tllat t-I . . I'f-f' Vle\", Jele IS (I lerence between the two responses as 

seen from the data. The standard deviation of teachers is l.094 and of principals is 00467. 

The last item on empowerment of students, respondents were asked the extent to which they 

encourage students to use libraries and laboratories the calculated mean of teachers is 3 AI 

and of principals is 4.1S.The finding explained that from teachers score the item is performed 

occasionally whereas the principals' number showed that it is practiced frequently . Principals 

aareed that they frequently encourage and initiate students to use libraries and laboratories. 
o 

The standard deviation of teachers is 0.977 and of principals is 0.906. 

Based on the data revealing on the second subscale under conducive learning environment 

domain empowering students were rated high and showed that the majority of responses 

demonstrated that leaders engaged frequently on all items listed above. School leaders were 

highly involved on empo\vering students by facilitating to work with students representatives, 

encouraging students to actively participate, targeting on improving students results and 

encouraging students to lise libraries and laboratories. 



Table 4.9: Studell! SUpport 

No Items Respondents 

Teachers Leaders 

N=80 N=33 

Mean Std Mean Std 

I Identify students who need special SUpport 3.65 0.956 4.15 0.870 

2 Facilitate and equip with materials the 3.31 1.051 3.91 1.071 
physical education department and organize 

competition 

" Identify J students who are gifted and 3.37 1.084 4.09 0.980 
talented and organize competition 

4 Strive to reduce the number of students 3.36 1.034 4.21 1.083 

who fail on grade eight exam 

5 Incorporate differentiation teaching 3.51 0.981 4.30 0.918 

methods in classroom 

The first item on identifying students 'vvho needs special education principals and teachers 

were asked to rate and the calculated mean is 3.65 of teachers and 4.15 of principals. Both 

teachers and principals scores arc interpreted as the item is frequently performed .Based on 

the data, principals were giving support to students who needs special needs. 

As depicted on Table 4.9 item 2 asked respondents on the extent to which they equ ip and 

facil itate the physical education Department and the mean of teachers is 3.31 and of 

principals is 3.91.According to teachers data principals involvement on physical education 

department is less than other items in the same table. 

Item 3 stated that the exten t to whi ch they identify students who are gifted and organ Ize 

school based competition. The finding showed that teachers and principal ' s data are not the 

same. The teachers mean is 3.37 and of principals is 4.09. As seen from teachers' findings 

principals' perform this task so metimes and 1'1'0\11 principals' data it is practiced frequentl y. 

d7 



The fourth task of table 4.9 asked respondents on the extent to which they strive to reduce the 

number of students who fail on grade eight exams. The score showed that teacher's mean is 

3.36 and of principal is 4.21.The mean indicated that there is a gap between the two scores as 

seen on the table. The item is performed sometimes based on the teacher's data and is 

practiced frequent ly based on principal ' s aspect. 

The fiftil and last item of the above table revealed data on the extent to which they try to 

incorporate differentiation teaching methods .The teachers mean showed 3.51 and principals 

was 4 .30.80th teachers and principals scores showed that the item is performed freq uently. 

According to the above data, the majority of responses indicate that principals were not 

supporting students frequent ly because from the total five items three were rated sometimes. 

School leaders were not giving due attention to, facil itate and equip with materials the 

physical education department, identify students who are gifted and talented and organize 

competition and strive to reduce the number of students who fa il on grade eight exam. 

School leadership domaill 

Table 4.10: School's attelltioll 

No Items 
Respondents 

Teachers 

N=80 
Leaders 

Mean 

1 C learl y set goals and expected outcomes in respect of 3.87 

actua l outcomes 

2 

1 
J 

4 

5 

Moni tor if the sc hool" s plan is well conducted 

Control the implementation of the school's plan and 

objectives 

Inform teachers and school community about the 

school"s organizationa l values .... 

Set tools to clearly communicate the schoo l" s overall 

strategic plan 

3.80 

3.76 

3.60 

3.56 

6 Impl ement the sc hool ' s goa ls and plan 3.68 

N=33 

Std Mean Std 

0.753 4.24 0.708 

0.906 3.94 0.827 

0.860 4.15 0.755 

0.821 3.97 0.951 

1.017 4.30 0.847 

0.965 4.74 0.797 

0.860 4.06 0.704 

1.001 3.94 1.079 

3.36 
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Under Table 4.10 nine items were II'st d d e an rated b " . . d ' ' Y pnnclpals and teachers. As depicted in 
Item 1, lespon ellts were asked the t 

. '. . ex ent to which they clearly set goals and expected 
outcomes 111 1 espect of actual 1l11proven . lent outcomes and the scores of teacher is 3.87 and of 
principals IS 4.24 and interpreted as the . . Item IS performed frequently by leaders. School 
leaders clearly set goals and expected outc ' . . . omes llllespect of actual Improvement outcomes. 
Item 2 asked participants on the ext t t h' " en 0 w Ich they 1110111tor If the school ' s plan is well 

conducted and the calculated mean of teachel'S I'S ' .80 alld 
J of principals is 3.94.Both 

respondents mean is the same and is interlJreted . . ' f· . . as It IS lequently performed by pnnclpals. 

As explained on item 3 teachers and p.' . I k . 11l1Clpa s were as ' ed the extent to whIch they control 

the implementation of the school ' s plan and ob,iectl','es TI I ltd f t I . J • le ca cu a e mean oeac leI'S IS 

3.76 and of principals are 4.15. Both respondents' data revealed that the item is performed 

frequently. 

The next item rated respondents on the extent to which they inform teachers and school 

community about the school ' s organizational values, internal rules and procedures and the 

mean of teachers is 3.60 and of principals is 3.97.Based on the two data the item is practiced 

frequently by principals. 

As portrayed in itemS the teachers mean is 3.56 and principals is 4.30. This can be interpreted 

as the task is frequently practiced from both respondents view. School leaders are clearly 

communicating the school ' s overall strategic plan most of the time. The standard deviation of 

teachers is 1.017 and of principals is 0.847 . 

As figured out in item 6, the calculated mean of teachers ' is 3.68 and of principals is 4.24.The 

item is performed frequently by principals as seen from the findings. 

As expressed in item 7 respondents were asked the extent to which they evaluate and analyze 

the SIP and the calculated mean of teachers is 3.36 and of principals ' is 4.06 .As seen fr0111 

teachers ' mean the item is practiced sometimes and principals ' explained that they frequently 

evaluate and analyze Sip. 

A I 
'b I ' ' . 8 .' c' )als and teachers \-"ere rated on the extent to which they report 

S c escl'l ec 111 Item , pI In II' ' 

I
. '. I TI e score of teachers is 3.31 and of principals is 3.94. The 

t le SIP ImplementatIon leSll ts. 1 

. I teachers' mean indicate that the item is performed 
respondents mean are not t le same. , 

.' . d I l't is l)I'acliced frequently . 
occasionally and pnnclpals agree 11a I . , 

. ' _ bl 4 10 'eSIJoncients were asked anci the ca lculated mean of' 
As demonstrated on Item 9 of 1 a e. I 

, . . I' . '. 47 Goth respondent s mean r,lil 1I1l(kr thl' samc 
teachers was 3.59 and 0 1 pnnclpa s \\a5 -to -' 

. th 'I S "Cl'll rrUlll both da\'l. I)rincip;li s ur!..! ani Lc 
interl'rL'tatioll .ThL' task is p('r ro l'l!l~'d IrcqllL'1l . , . . -

. ( 
., I 
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frequently students into (1 to 5) grouping to enable and reinforce their learning outcome. The 

standard deviation of teachers is 1.122 and of principals is 0.663. 

Almost all of the responses indicated that school leaders engaged frequently in the school 

leadership domain. They were involved frequently in leading the school by setting goals and 

expected outcomes, monitoring if the school's plan IS well conducted, controling the 

implementation of the school's plan and objectives, informing teachers and school 

community about the school ' s, setting tools to clearly communicate the school's overall 

strategic plan and implementing the school's goals. On the other hand, evaluating and 

analyzing the sip, reporting the sip implementation and organizing student's groupings (I to 

5) mechanisms to enable and reinforce learning are the items occasionally performed by 

leaders. o 

Table 4.11.Leadership behavior 

i No Items 
Respondents 

Teachers 
N=80 

Principals 
N=33 

2 

, 
J 

Communicate the SIP plan to students, parents, teachers and staff. 

Participate students, teachers 

.parents in developing its plan 

I In vo lve stakeholders in the decision of the plan . 

4 ! Facilitate teachers mentoring and coaching system by engagi ng 

1 experienced teachers in support of beginner tea~hers. 
5 

6 

7 

8 

Allocate materials to support the learning teaching process. 

Create healthy relations with the schoo l personnel and 

stakeholders while implementing the SIP. 

Facilitate active participation of parent teacher association (PTA). 

I 
~chool teachers ~n~.ell1ployees ... 
1)1 the schoo l actiVItIes. 
. I ' I 'lin o outcome Use the schools ' budget to improve stue ents eall '" . 

Mean Std Mean 

3.63 0.960 4.00 

3.63 0.862 4.06 

3.29 0.970 4.18 

3.46 0.993 4.?1 

3.58 0.925 4.15 

3.49 1.006 4.36 

3.46 0.885 4.15 

3,55 1.030 4.12 

Std 

1.090 

0.747 

0.846 

0.696 

0.972 

0.699 

0.939 

0.927 

4.03 1.075 Observe if the cluster resource center conlri butes to the 3.58 

1\ 9 ; "'pmv'm'"t 0 f the leam;" g lea,h;" g pmcess. .. I. 00 I 4.3 0 O. 77., ~ '-1 

II ~1~O~~I~n~IO~r~nl~th~e~s~c~'h~O~O~I'~· S~b~)O~a~l~s.~I~"l~d~e' s~al~le~l~p~ro~c~e~e~ll~lr~es~' ilo~th~e~s~t~ad(f~·~~TtJ3~.6~~S--tCG~~-r~~--ro~ ---l 
'd j '11111llal 1 35 ') 0.992 4.1 R I' O,(U) " 

0.868 

. I I' n monlh III I -(erlll anl. ( . -II Oruanize seminars stakeho eel so. ! __ " i 
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As indicated on table 4.11 , respondent . 
s wele asked the e ,t t I . 

. Ian to students pare t . I x en to w llCh they communicate the 
SiP P , , . n s, teac lers and staff Th 

. . I . 400 TI . e calculated mean of teachers is 3.63 and 
of pnnclpa s IS . . le data will be . t 

In erpreted as the item is frequently performed from 
both responses. The leadership team commun' . 

lcate the SIp plan to students and others. 
Jtem 2 of table 4.11 rated respondents I 

. on t le extent to which they participate students, 
teachers, parents and other staff in develo in ' . . ' 

p g ItS strategic plan for the school and the mean 
indicated 3.63 for teachers and 4.06 for rinci I .. . . . " 

P pa s. This IS Il1tel preted as the task IS practiced 
frequently seen from two respondents. The stalld 'd d '. 0 • 

, aI eVIatlon of teachers IS 0.862 and of 
principals is 0.747. 

The next item asked respondents the extent to whicll tile)' '1llvol to k I Id . I d .. ve s a 'e 10 ers 111 t le eClslon 
making of the strategic plan.The data revealed that the 111ea . ~ 29 d f . . I . (n IS.:>. an 0 pnnclpa s IS 

4.IS.The teachers mean can be interpreted as the item is performed occasionally and 

according to principals it is analyzed as the task is practiced frequently. The standard 

deviation of teachers is 0.90 and of principals is 0.846. 

As described on task 4 of table 4.11 asked teachers and principals the extent to which they 

facilitate teachers mentoring and coaching system by engaging experienced teachers in 

support of beginner teachers. The data found demonstrate that the teachers' mean is 3.46 and 

of principals' is 4.21. The teacher's number showed that the leaders facilitate conditions for 

teachers to learn from one another occasionally .Whereas the principal 's data indicate that 

they frequently perform this activity by engaging experienced teachers with less experienced 

ones. The standard deviation is 0.993 of teachers and of principals is 0.696. 

As registered on item 5 respondents 'vvere asked the extent to which they allocate materials to 

support the learning teaching process. The calculated mean of teachers is 3.58 and of teachers 

is 4.15 and this indicates that the task is practiced frequently as seen fr0111 both participants 

.Leaders allocate materials to support the teaching learning process frequently to facilitate the 

I . I ' ess Tile stallclard deviation of teachers is 0.925 and of principals is teac 1111g earnll1g proc. « 

0.972. 

Question number 6 asked principals and teachers the extent to which they create healthy 

I
· . h I I a ld stakeholders while implementing sip. The calculated re atlons With the sc 00 personne (I 

, . .., 9 d f .' c'lpals is 436 This can be interpreted as the task is 
mean oJ teachers IS.:>.4 an 0 pi In , . ' 

. . . I .' ··s side and I)rac ticed fi'eq ucntl y from principals sides. 
performed sometimes seen frol11 !cac 1\::1 

I j . l)t crC Cl tc he::dtll\" relCl ti olls with the sc hoo l all the 
Teachers tholluht that schoo l kac .;rs (() I ( c. \' . 

. -.. . ". . II . I ')rinc il1<ll:; agr,:,,'d Ihat they ere,,\(· healthy r.:I~lli, \n~ 
tlllle. the, eI,) tlll:-; actl, 'II' ,lCca~ IOIl\l ~ ,1m I 

. . .' I' . " ,1' 'r', i, I (,1)(, ~llhl ,11' p r illl ' iI 1 ~!l s i ~ (;()l){) . 
'I . ., ' . ,,1, . ' ll>l I 11i\·11 \' h .. d \.- I l.. . . 
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Item 70f table 4.11 examined . 
• . 1 espondents the extent' .. 

P
artiCipatIOn of parent, teacher as '. to which they facilitate active 

,SOClatlon I \ , sc 100 teachers a d I 
representatives in the overall sci I .... n emp oyees and student 

100 aChvlhes. The data sho · . 
and the principals ' is 4.15 and 'Il b . wed that teachers mean IS 3.46 

. WI e lI1terpreted as the task is a .C· 

f 01
11 teachers find111 0 and l't I' • . p<-t lormed sometimes seen 

r b s practIced fre I .. , quent y seen from princi aI ' . TI . d 
d 'atiOn of teachers ' IS 088- d . . . p s view. le stan ard 

eVI . ) an ofpnnclpals ' is 0.939. 

As projected on item 8 principals and t I eac lers were ask I tl . , . . . ( ec le extent to which they use the 
school s budget to Improve student' s Ie . . , . " al\1ll1g outcome. The finding indicates that the 

teachers mean IS J.SS and the principals ' is 412B I . . . . ot 1 I espondents agreed that the task IS 

frequently performed .The standard deviation ft I . ' " . ., . . . 0 eaClelS IS 1.0.)0 and ofpnnclpals IS 0.927. 

The next Item exhibited the teachers mean as "-8 d I . . . . , .).) an t le pnnclpals as 4.03.This indicates 

ea elS. 1ll1clpals work and observe the contribution that the task is practiced frequently by I d . P" . 

of the cluster resource center to the improvement of the I . ' t I' eaIJ1lng eac 11l1g process. 

Item 10 asked participants the extent to which they inform the school ' s goals, rules and 

procedures to the staff. The mean of teachers is 3.60 and of principals ' is 4.30.Both findings 

stated that the item is performed frequently by school leaders. The standard deviation of 

teachers is 1.00 I and of principals 0770. 

Item II of Leadership behavior domain was designed to determine the extent to which they 

organize seminars with stakeholders on month, mid-term and annual basis concerning school 

improvement. The calculated mean of teachers is 3.55 and of principals is 4.18 .This indicates 

that the task is performed frequently by leaders seen from both respondents. 

The last item of this domain asked participants the extent to which they increase the [ull 

participation of the leadership team and the school community in the process of the school 

improvement program. The findings of teachers stated the mean as 3.46 and the principals' is 

4.12. Based on the teacher' s data this task is performed occasionally by leaders and according 

to principals it is practiced frequently. Leaders agreed that they frequently increase the full 

participation of the leadership team and the school community in the process. The standard 

deviation of teachers is 0.967 and of principals is 0.857. 

B d I b d I de 
'Sll 'IP bellavior there were twelve items li sted and rated. The 

ase on t le a ove ata on ea I ( 
. . \. . tl t sello01 leaders en oaoed fi'equentl y in leading the school 

majori ty responses mc Icate la ( '" b 

. . I > • I)lan I)articipating parents. students and teachers in 
leadership by COml1111nlcatll1g t le SiP t ( . ( -

dewl oping. it pl an. all ocating material s to SlippOr! the teaching learning process. lIsing Ih( 

. _ I ' t . I "lrnin!.!. obs(r\·ing. the cllnlriblltidn or the cllls\c:r 
SC h llO I" S budgel ILl Ii1lPW\ c' " IU( L n ~ L< -, I . !L~lrllill~ ,1Ihl \1\ \'I" ~~lni/llig ~ \'.:J11iJl~ I : · "" \\ j;l, 

I
. I· 11 'Ill \) \ 1 ,·~ IC· llng -
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stakeho lders. The school were not' I 
'. lI1vo ved freq uent ly but only sometimes in managing the 

school by II1volvll1g stakeholders in the d " .. . .. . . 
. eCISlon of the plan, fac Ii ltat1I1g teachers mentonng 

and coach1\1g system, creating health r I' . 
" . y e atlOns with the school personnels and stakeholders 

and by fac lhtatll1g active participation of . . 
parent teacher associatIOn . 

Community participatio n domain 

Tablc 4.12: working with pa l'cnts 

Respondents 
No Items 

Teachers Leaders 

N=80 N=33 

Mean Std Mean Std 

0 

1 Facilitate continuous meetings with parents and 3.55 0.926 3.97 0.883 

teachers 

2 Encourage parents to assist to different seminars 3.28 1.102 4.21 0.857 

~ Validate the school ' s alU1Ual plan and improvement 3.52 0.856 4.09 0.805 J 

package 

4 Invite NGO ' s to contribute to the success of school 3. 13 1.036 3.64 1.141 

improvement 

5 Inform students ' resu lts every semester to 3.62 1.162 4.42 0.867 

parents/ca re takers 

6 I Gather parent's feedback on their chi ldren results 3.60 1.001 4.27 0.719 

7 Strengthen strong rlships with parents, woreda office 3.28 0.927 3.91 0.947 

and NGO ' s .... 

8 Promote fund raising activities to support the school 3.09 0.983 3.79 0.992 

9 Initiate NGO's to support the school to achieve better 3.03 0.993 3.61 1.029 

results. 

10 Promote the school ' s current activities by preparing 2.91 1. 138 3.27 1.306 

Oyers 

schooldays to show the activitics of 
~ ~ ~ 1. 100 3.82 1.185 II Organize open J.JJ 

l_ ; the school I 
i 

_ _ ___ 4 
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As shown in item of table 4.12 on the extent to which the -~ .. . . . 
with parents and teachers and the cal 1 y aCllItate contll1uous meetll1gs 

. cu ated mean of teache' . ., ~ ~ . .. . 
397. Concernmg the continuous" rs IS oJ.)) and of the pnnclpals IS 
. meetll1gs It has been shown tl t .' . 

contact with parents .The standard dev" la pllnclpals have frequent 
Wllon of teachers is 0 9?6 and f . . . 

The next item described the t _ . . - c 0 pnnclpals IS 0.883 . 
ex ent to which the . . y encourage parents to assist to different 

seminars called by the school The find' f . '. . . ' . II1g 0 - teachers is 3.28 and of principais is 4.21 and 
thiS can be mterpleted as the Item is performed . occasionally seen from teachers mean and 

performed frequently from principals ' aspects. 

As demonstrated on item 3 of Table 4.12 res d· .. - . . _ , ' pon ents wei elated the extent to which they 

valIdate the school s annual plan and impro . t k . vemen pac age With parents. The data of 

teachers revealed that the mean corresponded to ., 52 d -I .. . oJ. an t le pnnclpals mean IS 4.09. Both 

IS perlOI me requently by leaders. respondents number can be interpreted as the item' .1'. d -f 

c ·v Ins. le s an ar evratlon Principals meet frequently and validate the school ' s plall \"I'tll pa'e t Tl t d d d .. 

of teachers is 0.856 and of principals ' is 0.805. 

As described on item 4, participants were questioned the extent to which they invite NGO's 

to contribute to the success of school improvement implementation. The calculated mean of 

teachers is 3.13 and of principals is 3.64.The finding implies that according to the teachers 

the task is performed occasionally and it is practiced frequently based on principals. The 

standard deviation of teachers 1.036 and of principals is 1.141 

Item number 5 asked respondents on the extent to which they inform students results every 

semester to parents/care takers .The mean of teachers is 3.62 and of principals is 4.42 and 

will be analyzed as the item is practiced frequently seen from both numbers. 

The next item of the community participation domain, principals and teachers were rated on 

the extent to which they gather parent's feedback on their children results .The finding 

indicates that the mean of teachers is 3.60 and of principals is 4.27. According to both 

respondents this task is performed frequently. The standard deviation of teachers is 1.001 and 

of principals is 0.719. 

A d 
. d . 7 t" )allts were asked the extent to which they strengthen strong 

s eplcte on Item par ICI! ( ' ~ 
./ I ' . I I f'r. e and NGO's for the improvement of student learning 
I s lipS will parents, woree a 0 IIC , 

f I 
.., ?8 and of l)rincipals are 3.91. Based on the teachers 

olltcome. The mean o · teac lers IS .J.- ( 
. . .' . I' _ k" occasionally performed and rrom principals view lhe 

response It IS II1dlcated that tllS tas IS ' 

item is I"requcntly pr8cticcd. 

C ' .J 4 



As interpreted on item 8 of Table 4 P t . - , eachers and princi al 
they promote fund raising activities t p s were asked the extent to which 

o support the school fi . 
teachers is 3.09 and of principals is -. ll1anclally. The calculated mean of 

J.79.Based on the tea II' · ' . 
letimes by leaders whereas tl ." c lers t liS task IS practIced 

son le pllnclpal ' s data rev I .. . ' ea ed that It IS practiced frequently. 
Item 9 of table 4.12 asked respondents th' . e extent to WhlCll tl .. . . . . . ley ll1Itlate NGO's to support the 
school to achieve better results. The mean of t I . . , . ' . . eaClelS IS 3.03 and of principal ' s is 3.6l.From 
teachers pelspecttve, the task IS performed . . . occaSionally whereas the principals ' stated that 

the item IS frequently practiced. 

As visualized on item I 0 participants were ask d t·1 . . . e le extent to which they promote the 

b . e ca cu ate mean of teachers IS 2.9\ and of school 's current acltvlttes by preparina flyers TIl I I d . 

( IS pel 01 mec sometimes. The standard 
P
rincipals' is 3.27.Both findings indicated that the task' 'J" I . 

.J . 11l1Clpa s ( 0 not ll1VO ve In ot 1er deviation of teachers ' is 1.138 and of principals' is 1 "06 p.' . I' I . I . I 

activities that SUppOlt the school. 

The last item on community participation domain , rated respondents the extent to which they 

organize open school day to explain and show the overall school activities. The results 

demonstrated that the mean of teachers is 3.33 and of principals' is 3.82. Based on teachers ' 

the task is performed occasionally and from principals' view the item is performed 

frequently. The standard deviation of teachers is 1.1 00 and of principals is 1.185. 

The community participation presented eleven items to be rated. More than half of the items 

indicated that the school leaders engaged only sometimes in leading the community 

participation in the school by encouraging parents to assist to seminars ,inviting ngo's, 

strengthening strong rlships with parents ,promoting fund raising activities, initiating ngo ' s 

promoting the school ' s current activities, organizing open school days. On the other hand, 

leaders were frequently engaged on activities by facilitating continuous meetings, validating 

the school ' s annual plan and improvement and informing students ' results every semester to 

parents. 

:is 

, I , 



4.3 Challenges of instr uctiona l I d ' , ea ershlp practIces 

0 

What are the cha llenges th at aff t th ' 
ec e mstmctionalleadership practices in the school? 

Table 4,13: C/wllen!!es fiaced 1'/1 I' /'l'p ! • 
~ el11elltlll Q SIP 

..-
Respondents 

No Teachers Leaders 
Items 

N=80 N=33 

Mean Std Mean Std 

I School principals focus more on 3.6 1 1.000 3.64 1. 14 1 

administrative tasks than teachino 
t:> 

2 There IS lack of budget for supporting 3.25 1.025 3.52 1.253 

teachers 

, Lack of finance for conducting training to 3.44 0.992 3.52 J 0.939 

support and guide teachers. 

4 Lack of train ing for principals that enhance 3.23 0.993 3.00 1.06 1 

leadershi p ski ll s . 

5 Teachers do not master the subject matter to 2.93 1.199 2 .64 1.270 

teach 

6 Teachers are not interested 1\1 the 2.89 1.253 2.9 1 1. 156 

instructional supervis ion process. 

7 Teachers do not use weJl additional resources 2.67 1.156 2.70 1. 185 

to improve the ir teaching sk ill s. 

8 Lack of menta l read iness of teachers to 2.89 1.1 14 2.76 1.275 

accept feedback and apply it for future c lass 

9 Teachers are not capab le of hand ling a 2.7 1 1.234 2.58 1.347 

classroom 

10 Teachers are not we ll motivated to improve 2.69 1.228 2.58 1.226 

students learning 

Lewl of agreC'1Il (' II t : 1 . ()n - l .-19=~ t 1'0 n i!.I~ ' d i~ ; 1 grec; 1.50-2.4 () = d bagrct' ; 2.30-3.-1 <) = \I nd el' i(kd :35 0-

S6 



4.49==agree; and 4.50-5.00=sh·ongly agree. 

Under table 4.13 , a list of ten items related t . h I 
c 0 major c a lenges faced while implementing leadership 

Practices are listed. Principal sand teachers were rated tl . I If' 
lelr eve 0 agreement on the Issues ,The 

researcher analyzed the responses of teach d" I . 
c ers an pnnclpa s USll1g mean and standard deviation and 

present the data. 

As depicted on item I of challenaes table . d . 
b respon ents were asked the extent to which whether the 

school principals focus more on administrative tasks than teaching and learning activities. The teachers 

mean is 3.61 , this implies that teachers agreed that leaders do not focus on the teaching learning tasks 

instead they concentrate on administrative roles . Principals mean is 3.64 and implies that they agreed 

that they concentrate more on administrative tasks than teaching learning process. Thus, the above 

results explain that from both respondents the principals attention were not on the learning. 

As demonstrated on item 2 of the above table, participants were rated if there is lack of budget for 

supporting teachers .The calculated mean of teachers is 3.25 and this indicates that teacher do not 

decide on this item .And on the other hand, the principal 's mean is 3.52.The principal's data stated that 

(hey agree that that there is lack of budget for supporting teachers such as duplicating documents and 

use of internet. 

Item 3 asked respondents if there is lack of finance for conducting training to SUppOit and guide 

teachers. The calculated mean of teachers is 3.44 and this can be explained that teachers do not have 

opinion on this activity. And the principals mean is 3.52 and this can be elaborated as leaders agree that 

there is lack of finance to conduct training to support teachers. Teachers die! not decide whether there is 

lack of money to support them whereas principals agreed that there is not enough money. 

As interpreted on item 4 of tabl e 4.13 , participants were asked if there is lack of training for principals 

that enhance their leadership skills. The mean of teachers is 3.23 and of principals is 3.00.Based on the 

rating scale both respondents data fallon undecided. This implies that they do not know if principal are 

competent or not , and if they need training or not. 

As indicated on item 5, respondents were asked if teachers do not master the subject matter to teach. 

The teachers mean is 2.93 and of principals is 2.64.Here again both respondents did not decide on 

whether teachers are competent teac hing the subject mailer. Teachers as well as principals are not 

confident on the teacher's skills. 

As demonstrated on item 6. participants were rated if teachers are not interested in the instructional 

. . - _ . I I I f (. cl1el's 'IS ') R9 and of I)rincil)al s is 2.91and SupervISion process. fhe f II1dlngs SlOW twt t le mean 0 ea _.l < 

Ih is il1lplic'5' th~l1 rrom hOlh respondents C~lnnol dc-c ick if leachers nrc inll'rcSled or not in the ~l IjK' I'\"isi(\n 

pnh:e~:-;. Tllc'~ C.l ldl()1 dc'cide ('i) tilL' intcrL' ~ 1 (II' iL'~lci1ers ol1 ti1i s t~\Sk . 

\" I .. l \ \ 1\.· ... : ,I I 
'" - ..... . ~ ,~. I . !, I '_ I , . 1 ..... :--; I'! , ... \... I 
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resources to improve their teachino sk'lI TI I I . ... 
<:> I s. le ca cu ated mean of teachers IS 2.67 and of pnnclpals IS 

2.70.As seen from both respondents ' data, they do not decide whether teachers use or do not use 

additional and other teaching resources to improve their teaching skills. 

IteJ11 8 of the challenges table, participants were rated if there is lack of mental readiness of teachers to 

accept feedback and apply it for fllltll'e I . . 
, I C ass room I11structlon. Both respondents findings indicated that 

they cannot decide if teachers are reaciy or not to accept feedback and use it for next classes. 

Item 9 of the above table asked teachers and principals if teachers are not capable of handling a 

classroom. The mean of teachers is 2.71 and of principals is 2.58.This can be explained as seen from 

both findings participants do not decide whether teachers are capable or not handling a classrooJ11. 

They do not know for sure if teachers are competent or not of taking a classroom. 

The last item of the above table asked participants if teachers are not well motivated and dedicated to 

work on improving students learning outcome. The calculated mean of teachers ' is 2.69 and of 

principal' is 2.58 and this implies that both respondents are not sure about teacher's motivation and 

dedication on improving students learning outcome. 

Open elided questions of research question 2 

In order to support the questionnaires listed above on challenges faced of instructional leadership 

practices, the researcher administered 4 open ended questions and distributed to 33 principals group 

member. Their data were presented and grouped based on their responses. 

What other challenges do you face in I"elation to the following domains? 

a) Teaching and learning: In order to make the findings manageable, the researcher classified the 

responses of the principals into three major sections. The first section comprises challenges related to 

teachers. then the next pal1 is in relation to students and at last the challenge focuses on the school 

environment and others. 

In relation to teachers : there are challenges related to lack of motivation of teachers, lack of 

teachers' commitment to achieve school goals, lack of school plan. low salary, lack of readiness of 

teachers to use teaching aids , lack of readiness of teachers to help students .vho needs special needs 

education and absenteeism of teachers. 

In relation to students : there were lack of interest of students on their learning, problem of handling 

misbehaving students, parents life standard being low, students not studying and revising well their 

lessons. 

In relation to the school enviJ"onmcnl and other: there are challenges related to low responsibil ity of 

the gO\"CrIllllent on student ::: . thL' teaching k~lrI1illg process not being ~tudent centered alld ClilSSI"Il(llll 

ell\ ir\\ ll l11 c ll i not heing appnlp rialc. 



the first one is student related and the second part focuses on environmental issues: 

'
-here are challenges related to st d - t . 

u en s lesponses such as students' parents/care takers financial 

problems, having large number of students in class, students who are misbehaving and lack of 

awareness about the school work. 

There al'e also challenges related to school environment and some of them are listed below. 

There were shortage of budget and when allocated there is problem of managing the budget, lack of 

water as a result there is problem of hygiene. There were also problems related to electricity in all 

classrooms, places for students to eat food , lack of special need classroom and the school compound 

not being conducive to students to play at break time. 

c) School leadership: there are challenges under leadership like shortage of time to conduct meetings, 

lack of finance for conducting training to support and guide teachers, principals focusing more on 

administrative tasks than teaclling learning activities, lack of readiness of teachers, additional tasks 

were given from woreda offices and kel1eketema ,lack of cluster resources, school leaders not 

performing well their duties and teachers having wrong attitude toward school leadership. 

d) Community pal,ticipation :there are some challenges listed under this domain. Low participation 

of parents in the school, Jack of community awareness, lack of community participation, lack of 

knowledge for reading and writing on mother tongue, parents do not have vision on their children 

futurity , parents not involving on their children need from school , principals not facilitating close 

r/ships with parents, parents are not willing to come to school and discuss about their children 

performance ,lack of readiness of parents to accept comments on their children and low economic 

background of students ' parents can be stated among major challenges listed under coml1lunity 

participation. 

The next section will discllss research question 3.The question will be analyzed and presented by 

consultino documented data of students results of first semester and past 3 years grade eight leaving 
'" 

examination. 



4.4.Contribution of instructional I d . 
c ea ershlp practices to the improvement of 

students performance 
Table 4.14: First semester results of Meoabit 28 .. 

b pllll1ary school of year 2010 E C 
Grade I ~ 

" "- .) 4 5 6 7 8 
Plan set by the school to 100% 100% 100% 100% 100% 100% 100% 100% 
score 50% and above 

No of students who took 152 143 139 131 184 173 232 322 
the exam 

No of students who 120 126 138 126 163 170 181 240 
scored 50% and above 

Total no in % 78.9% 88.1% 99.2% 96.1% 88.5% 98 .2% 78% 74.5% 

As seen flOm the above table showll1g students results of semester I of MegabIt 28 primary school, the 

researcher have presented and analyzed the students' scores in relation to the annual strategic plan set 

by the school. 

As demonstrated on the above table, the school set 100% as its school's plan for year 20 I OE.C for 

students who needed to score 50% and above. In other words the school targeted that all students will 

get at least 50% and at most more than that. In grade 1 ,according to the data listed above there are 152 

students who sat on the exam, and among the total number of students 120 students scored 50% and 

above which is 78.9% and 32 students are below 50%.Thus,it can be concluded that the school did not 

meet its ' target in grade one. 

The next grade 2 showed that there are 143 students who sat on the exam and 126 students scored 50% 

and above which 88.1 % and 17 students scored below 50%.1t can be deducted that they did not meet 

their target in grade two. 

As explained in grade 3,there are 139 students who sat on the exam and among those students 138 

scored 50% and above which is 99.2% and only one student scored below 50%.As a result it can be 

said that the school mel its ' plan on grade 3. 

As interpreted in grade 4,there are 131 who took the examination and among those students 126 scored 

50% and above which signifies that it is 96.1 % of the total students and only 5 students .vho scored 

less than 50%.The school has almost met its target in grade four. 

As indicated on the scores of grade 5 students. it has been shown that there are 184 sllldents who have 

rc'[!i stc red l'or the c:\al11 alld 163 scored 50% ~lIld above which is 88.5% allcl 21 students are less than 

~ O " ;' l. Thi" C1l1 he' e:\Jlbined that the ~ehl) () 1 11; 1<; not met its' g(d ill thi s gra(iL:. 

111 ~ r :1 (lc ().lhere' [Ire 17-:' "lUciL'llh \\'hn S;it nil the' (', :1111 ,Ind 170 !' tude l1! s scnre~d 5 ()'Yr, ,1I1t! ;dXlVe' III!ieh i ~ 



98.2% from the total grade 6 students, it can be said that the school has met its' plan in grade six. 

The data in grade 7 showed that there are 232 students who sat on the exam and among those who took 

the test, 181 scored SO% and above which is 78% and SI students scored less than 50%. The number of 

students who are less than SO% represents almost Y.t of all grade 7 students. Thus, the school has not 

achieved its ' target on grade 7. 

As revealed in grade 8 results, there are 322 students who took the exam and among them 240 scored 

50% and above which is 74.S% of total grade 8 students and 82 students are less than 50%.I-lere again 

almost Y.t of students scored below SO%.The school has not met its goal in grade 8. 

The/ol/owillg tables showed the grade eight examillatiOIl results/roIl12007-2009E.C 

Table 4.15: Grade eight leavillg examillatioll results o/year 2007 E.C 

Megabit Less 30%- 41%- 51%- 61% 71%- 81%- 91%and 

primary than 30% 40% 50% 60% - 80% 90% above 

school 70% 

Wof S3 71 S3 77 30 ')~ 
-) 12 4 

students 

Fail/pass Fail Pass Pass Pass Pass Pass Pass Pass 

Table 4 16 Grade eiaM leaving examination results of year 2008 E.C 
~ 

Megabit Less 30%- 41%- SI%- 61%- 71% 81%- 91% and 

primary than 30% 40% SO% 60% 70% - 90% above 

school 80% 

Wof 31 28 37 54 41 ') I 8 4 

students 

Fail/pass Fail Pass Pass Pass Pass Pass Pass Pass 

Table 4.17. G I . It I 'avilla er:alllillatioll results ofjlear 2009 E.C rm e elg 1 e ~ -
Megabit Less 30%- 41%- 51 % 61% 71 %- 81%- 91% and 

pri mary than 30% 40% 50% - - 80% 90% above 

school 60% 70% 

N° or IS5 43 14 14 14 8 6 I 

stlldents -- -----

l"a i \ [p .. 
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98.2% fro m the total grade 6 students , it can be said that the school has met its' plan in grade six. 

The data in grade 7 showed that there are 232 students who sat on the exam and among those who took 

the test, 181 scored 50% and above which is 78% and 51 students scored less than 50%. The number of 

students wi10 are less than 50% represents almost Yt of all grade 7 students. Thus, the school has not 

achieved its ' target on grade 7. 

As revealed in grade 8 results, there are 322 students who took the exam and among them 240 scored 

50% and above which is 74.5% of total grade 8 students and 82 students are less than 50%.Here again 

almost 114 of students scored below 50%.The schoo l has not met its goal in grade 8. 

Tlte following tables showed the grade eight examination results jrom2007-2009E. C 

Table 4.15: Grade eight leaving examination results of year 2007 E.C 

Megabit Less 30%- 4 1%- 51%- 61% 71%- 81%- 91% and 

primary than 30% 40% 50% 60% - 80% 90% above 

school 70% 

N° of 53 71 53 77 30 25 12 4 

students 

Fail/pass Fail Pass Pass Pass Pass Pass Pass Pass 

Table 4 16. Grade eight leaving examination results of year 2008 E.C 

Menabit b Less 30%- 41 %- 5 1%- 61%- 71% 81%- 9 1% and 

primary than 30% 40% 50% 60% 70% - 90% above 

schoo l 80% 

N° of 3 1 28 37 54 41 21 8 4 

students 

Fai l/pass Fail Pass Pass Pass Pass Pass Pass Pass 

T 1I 4 17 Grade eiaht leavinG emlllination results afyear 2009 E.C {/ ~ e b " b 

Megabit Less 30%- 41 %- 51 % 61% 71 %- 8 1%- 91% and 

primary than 30% 40% 50% - - 80% 90% above 

schoo l 60% 70% 

J 14 14 14 8 6 1 N° or 155 43 

students 
I 

Pa ~s Pass I) a~~ I I):ISS p(l~~ 17" i I/pass I I I F;I i I t :1-': S J I) a~~ 
L. __ __ -- - -- J - -- '------ --- -~-- -- ----- -



According to the above table of the grad '01 ' . 
, eel", 1t exanllnatlOn results data of year 2007.E. , there are 53 

t Idents who failed SCQl'ino less than "'0°/ 71 
5 l '" j / 0, students scored between 30-40% 53 students earned , 

between 41-50%,77 students scored from 51-60%,30 students scored between 61-70%,25 students 

scored between 71-80%,12 students earned between 81-90% and 4 students scored 91 % and above. 

TIllIS it can be seen that the oap betweeI1 tl t d . I . 
, to 1e s u ents w 10 earned the least grade and the maXImum 

grade are important because there are a lot of students who fai led than students earning high grade.53 

students scored the least mark and only 4 scored the most. 

As revealed on table 4 .16 the students results of grade eight examination of year 2008 of Megabit 

primary school has been stated. There are 31 students who scored less than 30%,28 students scored 

between 30-40%,37students scored between 41-50%,54 students scored between 51-60%,41 students 

scored between 61-70%,21 students scored bet ween 71-80%,8 students scored between 81-90% and at 

last 4 students earned 91 % and above. According to the stated data, it can be seen again that a lot of 

students scored the least grade and only 4 students earned the maximum grade. 

As demonstrated on table 3 of year 2009 of grade eight examination results, there are 155 students who 

failed scoring less than 30%, 43 students scored between 30-40%, 14 students scored between 41-50%, 

14 students scored between 51-60%, 14 students scored between 61-70%, 8 students scored between 

71-80%,6 students scored between 81-90% and at last 1 student scored 91 % and above. 

As seen from the above findings, it can be explained that majority of students 155 failed and earned the 

least grade and only I student scored the maximum grade above 91 %. 

The next tables will explain the first semester examination results of Lafto primary school and the past 

three years grade eight results. Documents were analyzed on students results of year 20 I 0 first 

semester results and past three years grade eight examination reports given by the school. 

Table 4.18. First semester results 0/ Lajto prim([l)' school a/year 20 I 0 E.C 

Grade 1 2 
., 4 5 6 7 8 j 

Plan set by the school 100% 100% 100% 100% 100% 100% 100% 100% 

to score 50% and 

above 
168 190 1 I 1 98 124 1-') 154 

No of students who 1 1 1 )-

took the exam 

No of students who 101 107 98 123 150 153 157 184 

scored 50% and above 

Total no in % 90.9% 96.4% 100% 99.1% 98.6% 99.3% 93.4% 96.8% 

I 

J 
! 

I 

-



The above table explained the number of students who took the first semester exam and scored more 

than 50% in lafto primary school for the year 2010 E.C. In grade 1, there are III students who took the 

exam and among those 101 students have scored 50% and more which .is 90.9% and 10 students scored 

less . Thus, .it can be said that the school ' s plan is close to be achieved. 

The finding in grade 2 stated that there are III students who sat on the exam and 107 scored 50% and 

more which represents 96.4% and 4 scored less than 50%.The school has almost met its goal. 

In grade 3, there are 98 total students and all of them scored 50% and above. The school has achieved 

its plan to 100% in grade 3.And in grade 4, there are 124 students and 123 students scored 50% and 

more which is 99.1 % and onl y I student who scored less than 50%.It can be said that like in grade 3, 

the school has also achi eved its' goa l. 

As shown in grade 5, there are 152 total students and among those 150 achieved 50% and above which 

is 98.6% and only 2 students had scored less than 50%.The 

school has met its ' goal in grade 5. 

In grade 6, there are 154 students and almost all 153 students scored 50% and above which is 99.3% 

of the total students who took the eva luation and only one student scored less than the others. The 

school has met its ' goal in grade six too . 

The number of students who sat on the exam in grade 7 are 168 and among those 157 sCOl'ed 50% and 

more which is 93.4% and I 1 students scored less than 50%.This can be explained that the school is 

working well toward achieving its goa l. In grade eight there are 190 students and among those 184 

scored 50% and more which is 96 .8% fro m all grade eight students. The school is working towards 

ac hiev ing its goa l. 

Grade eight leaving certi ficate exam ination results of Lafto primary schoo l of three past years . 

Table 4.19: Grade eight results year of 2007 E.C 

Lano primary Less 30%- 41% 51% 61% 71% 81% 91% 

school than 40% - - - - - and 

30% 50% 60% 70% 80% 90% above 

N° of students )-I -? 37 40 43 17 12 7 3 

Fail /pass Fail pass pass pass pass pass pass pass 



rable. 4.20: Grade eight results of year 2008 E C 

r: f . La to pnmary Less 30%- 41% 51% 61% 71% 81% 91% 

\ 

i 
i 
I 

school than 40% - - - - - and 

30% 50% 60% 70% 80% 90% above 

N°of students 44 34 31 32 17 35 20 13 

Fail/pass Fail pass pass pass pass pass pass pass 

Table 4.21: Grade eight results of year 2009 E.C 

Laf10 primary Less 30%- 41% 51% 61% 71% 81% 91% 

school than 40% and 

30% 50% 60% 70% 80% 90% above 

N°of students 65 42 35 34 24 9 5 2 

Fail/pass Fail pass pass pass pass pass pass pass 

As shown in table 4.19, the researcher has analyzed the grade eight leaving examination results of 

tlu-ee consecutive years .In 2007 , it has been recorded that 52 students scored 30% and less which can 

be i11terpreted that they failed ,37 students scored between 30%-40%,40students scored 41 %-50%,43 

students scored 51 %-60%, 17 students scored 61 %-70%,12 students scored 71 %-80%,7 students scored 

81 %-90% and 3 students scored 91 % and above. Based on the data 52 students failed the orade eioht , 00 

leaving examination. 
As interpreted in table 4.20 , it has been seen that from grade eight leaving examination results of 2008 

E.C . that students who scored 30% and less are 44, from 30%-40% are 34,frol11 41 %-50% are 31 ,from 

51 %-60% are 32, from 61 % -70% are 17 ,from71 %-80% are 35 , from81 %-90% are20 and 91 %and 

above are 13.According to the data , the results have shown slight improvement but the number of 

students who failed are still remarkable. 
As explained In table 4.2 1, it has been demonstrated that a lot of students fa il on grade eight 

examination, 65 students scored less than 30%,42 students sCQl'ed between 30%-40%,35 students 

sCOl'ed between 4 1-50%,34 students scored between 51-60%,24 students scored between 61 %-70%.9 

students scored between 71-80%. 5 students scored between 8 1-90% and 2 students sCQI'ed 91 % and 

above. Based on the data.65 students repeated grade eight because they did not succeed the grade eight 

examination. Thus it ean be expla ined that a remarkable number or students are repeating classes. 

The: r.:sults 0(' thre~ past yClrs oj' grade eight kaving ~xa\l1iml\il)n o(' laf"tl) prinwry school ,, ·~'r.: li~ll'd 
<Ibove:. Students " .ere c1a~sili~d In terms 0(' pl'rcei1l<1ge that they scored ('rol11 ka~t t(1 11ll):': \' rnl'Sc' 



students' records will be used to sup t· I ' ". pOI lesearc 1 questIon.) whIch stated about the extent to which the 

school leadership practices contribute to the improvement of student results. 

The next tables presented the student's' It f fi lesu s a Irst semester from grade one to eight and past three 

years grade eight fi nal examination results. 

Table 4.22. First semester results of Te/uuliso primm)' scllool 

Grade 1 2 " 4 5 6 .) 7 8 

Plan set by the school to 100 100% 100% 100% 100 100 100 100% 

score 50% and above % % % % 

No of students who took 130 125 106 135 143 162 184 234 

the exam 

No of students who 107 113 83 127 123 149 167 187 

scored 50% and above 

Total no in % 82.3 90.4 78.3 94.7% 86% 92% 91% 80% 

% % % 

The above table explained the number of students who took the first semester exam and scored more 

than 50% in Tehadiso primary school for the year 20 10 E.C.ln grade I, there are 130 students who took 

the exam and among those 107 students have scored 50% and more which are 82.3% and 23 students 

scored less than the score. Thus, it can be said that the school has not achieved its plan in grade I. 

Th~ data in grade 2 stated that there are 125 students who sat on the exam and 113 scored 50% and 

more which represents 90.4% of total grade two students. It can be said that the school is vvorking 

toward achieving its plan. 

In orade 3 there are 106 total students 83 students scored 50% and above which demonstrated 78.3% 
to , 

of success and 23 students scored less than 50%.According to the schools'plan,23 students scored less 

than 50%.The school has not met its plan. 

And in grade 4, there are 135 students and 127 students scored 50% and more which is 94.7% and 8 

students scored less than 50%.It can be stated thaI. the school is stri ving towards its pre-determined 

objective. 
As shown in grade 5, there are 143 tota l students and among those 123 ach ieved 50% and above which 

is 86% and 20 students have scored less than 50%.The number of students who scored less than the 

pr~-c1eterl11 in ed plan is significant and it can be interpreted that the school is far fro m its plan. 

In grade 6. there arc 162 stucknts and ,limo<;t ,lil 149 st udents scored 5 o ()tC, nnd aho\c' \\·hic:h is <J] 'Y( , ur 

I 
. I I'" d " '0' '(II ' -s The school is dos~ tll il<: ' "();Ii in 

tlC tnt:li studen ts \\'ho tOl)k th.:: c\'nluat lon alll _1 stu ents sc IL V, _ . . . ' .. ::-
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orade six, o 

The number of students who sat on the exam in grade 7 is 184 and among those 167 scored 50% and 

more which is 91 % and 17 students scored less than 50%, This can be explained that the school is 

working towards achieving its goal. 

In grade 8 there are 234 students who sat on the first semester exam and 187 students scored 50% and 

more whit:h is 80% .47 students scored less than 50% and represents 20% of total grade eight students, 

Thus, this shows that the school did not achieve its goa l and is far from its pre-determined objective, 

Table 4.23. Grade eight results ojyear 2007 E.C. 

Tehadiso Less 30%- 41%- 51% 61% 71%- 81% 91% 

pnmary than 30% 40% 50% - - 80% - and 

school 60% 70% 90% above 

N° of 7 15 15 26 42 37 7 16 

students 

Fail/pass fail Pass Pass Pass Pass Pass Pass Pass 

Table 4.24. Grade eigflt results ojyear 2008 E.C 

Tehadiso Less 30%- 41% 51%- 61% 71%- 81% 91% 

primary than 40% - 60% - 80% - and 

school 30% 50% 70% 90% above 

N° of 12 15 17 27 27 22 19 I I 

students 

Fail/pass Fail Pass Pass Pass Pass Pass Pass Pass 

Table 4 25. Grade eight results ojyear 2009 E.C 

Tehadiso Less 30% 41%- 51%- 61% 71% 80%- 91% and 

than 50% 60% - - 90% above pnmary -

school 30% 40% 70% 80% 

N° of 10 I 1 20 38 27 46 18 6 

students 

Pass Pass Pass Pass Pass Pass Pass 
Fail/Pass Fail . 

, ' n:sult s or y<::ar 20071':,(, th.:rL' \\"rL' 7 
\ I, I l 'e t'11)1 ' -t Ii oj' "1"lde .:i~ht L':.; flllllllatIOIl , CCorc In!.! 10 IlL' " 10 \ • t: , -, = ' - , " _ 

- I I, ",I:,IL',I, I:' ~ 11 !d': llh :-cClI 'c'd hd\\\,:c'll ,,(l __ !( l " ,I.' 
1 ' ,,"" " \\ l1 i c h I11L';:I1 ~ 1 :cy , ,1 1I (knl ;o; \\ 11\\ :-c ,) I'L'd ,.> :- 11 1:1 1: 
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students scored between 41-50%, 26 students scored between 51-60%,42 students scored between 61-

70%,37 students are between 71-80%,7 students scored between 81-90% and at last 16 students scored 

91 % and above. 

As demonstrated on table 4.24 of grade eight examination results of year 2008 E.C there are 12 

students who scored less than 30%, IS students scored between 30%-40%, 17 students scored between 

41-50%,27 students are bet\veen 51-60%,27 students scored between 61-70%,22 students are between 

71-80%, 19 students are between 81-90% and I I students scored 91 % and above. 

As shown on table 4.25 of grade eight results of year 2009 E.C there are 10 students who failed their 

examination scoring less than 30%, II students are between 30-40%, 20 students are between 41-

50%,38 students are between 51-60%,27 students scored from 61-70%,46 students are between 71-

80%,18 students scored between 81-90% and 6 students scored 91 % and above. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Summary 

The purpose of this study was to gain ideas on the functions of instructional leadership practices of 

three primary government schools principals, department heads and supervisors and the challenges 

they faced while implementing their practices and at last the extent to which their instructional 

leadership practices contributed to the improvement of student's results. 

The data collected were used to answer the following three research questions: 

I. What are the instructional leadership practices in your schools? 

2. What are the challenges that affect the effectiveness of your instructional leadership practice in your 

school? 

3. To what extent do the instructional leadership practices contribute to the improvement of student's 

performance? 

As explained in chapter 3, this study used a descriptive survey research design to answer the t"vo 

research questions and reviewing documented data to answer the third research question. The 

participants were administered through survey on instructional leadership practices and challenges. The 

survey consisted of three parts: Part 1- Demographic information, Part Jf- questions related to 

instructional leadership practices, and Part IJ[- close ended and open ended questions related to 

challenges of instructional practices. 

The data received from the questionnaire were entered into SPSS (Statistical Package for the Social 

Sciences) and analyzed by using descriptive statistics (frequency, percentage, mean and standard 

deviation 

The findin os related to aoe varies between teachers and principals. There are a lot of female teachers 
'" :::> 

and less male teachers. And the other category showed that males are predominantly occupying the 

leadership group than females.56.3% of teachers ,vere females and 43.8% were males ,the number 

indicates that their number is close but still females dominate the teachers group. Males represented 

57.6% of principal's team and 42.4% were females which showed that females are less in the principal 

ship position. 

The respondents' age is pr-:dOll1inatcl y aboVl:' 25 year~ \\'hich c-,plains that are already maturcd p-:oplc. 

Th-: dat a r":pllrtl'd in thi s stud: indicukd thaI Il'; l Chc'l"~ \\ h0 ;11'-: b-:l\\,-:en 2()-35 rqm:sellts (l5'!" \Ii" lk 

t()[al \L' <lc hl' rs and il t the ~ all1-: tllllC prilll:i!"d s \\ /1(' ml' hct\\'-:cll 26-~S rcprc~-:Ilt 00.7% 01' till: l!lld l 



I'espondents from leaders Orollp III both o· 't b'd . fi d 1 . 
1:>' ",IOUPS, I can e I entl Ie t lat wIth the same age group there 

is the same percentage representing it. Majority number of teachers and principals are above 26 .This 

shows that they were recruited after earning their first degree. 

Principals and teachers eaming the highest degree was the third question given to complete the first 

part. Among the three categories of the teachers group, 58.8% earned their first degree, 41.2% have 

diploma and none obtained a master's degree.63.6%of principals group earned their bachelor's and 

36.4% have diploma. There are still people from leaders group belonging to diploma level and a 

majority number of teachers who have obtained their first degree. According to (Moe, 1996) a primary 

principal should earn a first degree ,most of them have already first degree. 

Teachers and principals have significant experience because they have at least worked for a decade on 

the actual job. The highest percentage on this data related to teachers showed 23.8% have experience 

between 1 1-15 years in teaching profession and 30% of principals' group has experience between 11-

15 years in school settings. This shows that almost one third of respondents from each group are 

already familiar with their profess ion. 

Primary school principals and supervisors In the three schools have significant expenence with 

delivery of instruction . One third (33.3%) of the principals in this st11dy taught at least six to ten years 

before becoming principals. Principals enter the profession after having taught between 6-10 years. 

The school leaders have experience of instructional kno'vvledge and are mature to become principals. 

One third of the principals group has experience in teaching more than five years and other principal 

have also been teachers before reaching the leaders team. This can be explained that principals can 

easily understand any classroom situation , teachers teaching style and students performance because 

they have gone through both profession. 

S.I.! Practices of instructional leadership 

Teaching Learning Domain 

a. The data suggested that principals frequently provide support and respect, enhance student centered 

teaching, conduct assessment of students' progress and identify student's needs through the use of 

teachin g aids. The majority of responses indicated that school principals engage fi'equently in leading 

~ b IJI'0\I'ICI'111 1_', sllpport to female students. enhancing student-centered the teaching learning process Y _ 
. Ib '1 t'f linostudent'sneeds teaching. conducting contll1uoUS assessment all( y It en I) '" . 

b. !\11l0~l~ the li ve items. the mai orit y or response: indicat~d that school principal s engaged rrequently 

- I 1,1 (' 111. 1" ll IJro \'ing :-;tutk'nls' rc~ulls and contrihuting to tilL' ;1l1d C\ L'n "I\\'ays in preparing <lnJl ua , -

I . I I ,'11\(11\·' ','(llll,·timcs (\11 cllllcilictill ' __ ' 
, . I I' I l ,11 IIIL' ot lL'J' IWIl(. t h:,\ -,' -""1' 1',)\ L'illL'llt \,1 ~ t l1l ell!:> rL':-; U ts, : \11(, 



research and evaluating term plan of the school. 

c. Among the total four items listed under teaching process, data showed that leaders were highly 

involved especially items like distributing textbooks to students and informing students to use their 

textbooks and the remaining other items were not interpreted tl1e sa 11e ~ tl t d I lrom 1e wo respon ents 

because principals agreed that they frequently revise curriculum instruments and assess the student's 

textbooks nature free from discrimination and teachers rated less as sometimes performed. 

Conducive learning environment domain 

a. As seen from the data under conducive learning environment, the items were on student focused 

practice .It can be shown that almost all responses indicate that school principals were highly engaged 

on creating conducive envirolU11ent by creating favorable classrooms, informing students about 

hygiene, encouraging students by giving tutorial class, reducing the number of students coming late to 

school , creating good rlships among students and teachers and giving advice and support to 

misbehaving students. 

b. Based on the data reveal ing on the second subscale under conducive learning environment domain 

empowering students were rated hi gh and showed that the majority of responses demonstrated that 

leaders engaged frequently on all items listed above. School leaders were highly involved on 

empowering students by facilitating to work with students representatives, encouraging students to 

actively participate, targeting on improving students' results and encouraging students to use libraries 

and laboratories. 

c. According to the above data, the majority of responses indicate that principals were not supporting 

students frequently because from the total five items three were rated sometimes. School leaders were 

not giving due attention to , facilitate and equip with materials the physical education department, 

identify students who are gifted and talented and organize competition and strive to reduce the number 

of students who fail on grade eight exam. 

Schoollcadcl'ship domain 

a. Almost all of the responses indicated that school leaders engaged frequently in the school leadership 

domain. They were involved frequently in leading the school by setting goals ilnd expected outcomes, 

monitoring if the school ' s plan is well conducted. controlling the implementation of the school's plan 

and objectives. informing teachers and school community about the school's, selling tools to clearly 

communicate the school"s overall strategic plan and implementing the school's goals. On the other 

Il<Ind . evaluating and anal yzing the sip. reponing the sip implementation and organizing student's 

groupings ( Ito 5) mec hani sms to enahle and reinforce learning <Ire the items (lCCaSillmllly pcrl'o l'l~1Cd hy 

\c '1(ic rs . 
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majority responses indicate that school I d . d . ea el s engage frequently 111 leading the school leadership by 

coml11unicating the sip plan, participating I)arents, stlldellts ~ and teachers in developing its plan, 
allocating materials to support the teacl' 0 I .' . 

1111", eall1l1lg process, uSlllg the school's budget to improve 
students' learnino observino the cont·'b t' . f I I . "', '" II U lOll 0 t le c lister resource center to the Improvement of 

teachino learnino and b)1 oroanizing se . . . I . k I . '" '" "" I11l11al S Wit 1 sta 'e lolders. The school were not II1volved 

frequently but only sometimes in managing the school by involving stakeholders in the decision of the 

plan, facilitating teachers mentoring and coaching system, creating healthy relations with the school 

personnel ' s and stakeholders and by facilitating active participation of parent teacher association. 

Community pa,-ticipation domain 

a. The community participation presented eleven items to be rated. More than half of the items 

indicated that the school leaders engaged only sometimes in leading the community participation in the 

school by encouraging parents to assist to seminars, inviting ngo 's, strengthening strong r/ships with 

parents, promoting fund raising activities, initiating ngo 's, promoting the school's current activities, 

J organizing open schooldays. On the other hand, leaders were frequently engaged on activities by 

facilitating continuous meetings, validating the school's annual plan and improvement and informing 

students ' results every semester to parents. 

5.1.2 Challenges affecting instnlctionalleadership practices 

a. Teaching learning do maim : there are challenges related to teachers such as lack of motivation of 

teachers, lack of teachers' commitment to achieve school goals, lack of school plan, low salary, lack of 

readiness of teachers to use teaching aids, lack of readiness of teachers to help students who needs 

special needs education and absenteeism of teachers. Then, respondents also mentioned maJor 

challenges related to students such as lack of interest of students on their learning, problem of 

handling misbehaving students, parents life standard being low, students not studying and revising well 

their lessons. And at last, still under teaching learning participants raised challenges related to school 

environment and other such as low responsibility of the government on students. the teaching learning 

process not being student centered and classroom environment not being appropriate. 

b. Conducive learning environment domain: under this domain (he major responses are classified into 

two. the lirst one is student related and the second part focuses on environmental issues ; 

There are challenges related to students' responses such as students' parents/care takers financial 

problems. having large number of students in class. students who are misbehaving and lack or 

awareness abo ut the school work. 

c. Schoo l kadcrship :t llL'rc arc chHlkn~es under k adnship like shortage or timc to conduct Il1l'Ctings. 

lack or finance lor conciucting training to support :lIld guili.: IUH: hcrs. principuls ruc~ l ~ ing IlHlrL' on 
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administrative tasks than teaching lean'nino activities I k of d' . . 
o , ac 0 rea mess of teachers, addItIOnal tasks 

vere given from woreda offices and k ofl k t I 
\ e e e ema, ack of cluster resources school leaders not , 
performing well their duties and teachers having wrong attitude toward school leadership. 

d Community participation: there are SOl11e cl II I' d . . 0 ••• 

. 1a enges Iste under thIS domam. Low partICIpatIOn of 

parents 111 the school, lack of community awareness, lack of community participation, lack of 

knowledge for reading and writing Oil mother tongue, parents do not have vision on their children 

futurity, parents not involving on their children need from school, principals not facilitating close 

rlships with parents, parents are not willing to come to school and discuss about their children 

performance, lack of readiness of parents to accept comments on their children and low economic 

background of students ' parents can be stated among major challenges listed under community 

participation. 

5.1.3 Contr-ibutions of instructional leadership for the students performance 

a. First semester examination: In the first school the leaders targeted to make 100% students earning 

50% and above in all levels. The school has achieved its goals in grades 3, 4 and 6 and in the remaining 

grades they students ' results are low. 

In the second school, the leaders targeted to make 100% students earning 50% and above in all levels. 

The school has achieved its goals in almost all the grades especially in grade 3, 4,5 and 6.In the third 

school, the leaders set to make 100% students earning 50% and above in all levels. The school has 

achieved its objectives in only three levels grade 4,6 and 7 but in the remaining grades the students 

results are very low. 

b. Grade ei ght examination results: In the first school , the past three years stlldent ' s results showed that 

there were 239 students who failed the national grade eight examination .In the second school , the past 

three results showed that there ,vere 161 students who failed the national grade eight examination. And 

in the third school , the past three years students ' results showed that there were 29 students who failed 

the national grade eight examinations. 

0, ~ 
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5.2 Conclusions 

The schools ' leaders' engagement in instructional leadership was found to be high in the four domains; 

Teaching learning domain, conducive learning environment school Ie d l' d 't ' a ers IIp an communi y 
participation. However, the results of the students especially the national examination was found to be 

I very low after practicing the items listed in the questionnaire. In particular the two schools data on 

(Trade eight examination there were a lot of students who failed ?"9 a 1d 161 t d tAd 
c ( _.), I S U en 's. s compare 

with the number of students who passed the examination the students who failed is highly superior. 

Thus the contribution of school leadership practices to the enhancement and improvement of students 

performance was minimal and did not show any significant change on the student progress. 

Challenges that affect the instructional leadership practices of school principals related to the four 

domains were also found out to be as major problems 

l.ln the teaching learning domain:- The principals raised teachers ' lack motivation, commitment to 

achieve the school goals and not ready to use teaching aids and help students who needs special needs 

education. On the other there are students who lack interest on their learning, who are misbehaving and 

not studying well their lessons. Another point raised as major challenges are the government not giving 

due attention to students learning, the classroom environment not being attractive to students and the 

teaching learning process not being student centered . 

2. In the conducive learning environment:- the principals mentioned challenges related to students like 

parents financial problems, large class size and misbehaving students. Regarding the school 

environment school leaders stated that there is shortage of budget and the allocated budget is not well 

utilized. Lack of electrical power, water, and place for students to eat, play at break time were among 

the major challenges raised by leaders preventing them to be effective on their instructional leadership 

practices. 

3. Under the school leadership domain :-the principals listed a number of challenges like shortage of 

time and finance to conduct training to support and guide teachers, additional tasks were also given by 

woreda offices which prevent them to exercise well on teaching learning process because they tend to 

focLls more on administrative tasks and lack of cluster center resources were mentioned. 

4. Another challenges raised focused on the community low participation. parents low participation. 

parents low economic background, parents not participating on their kids and do not have bright future 

on them. Generall y , the community does not participate well in the school life. 
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5.3 Recommendations 

Based on the summaries and conclusions the follow' 0 'bl I' , ll1b POSSI e so utIons are recommended: 

1. Recommendation I'elated to teaching learning context 

ThE' school improvement program stated that (SIP 2011) that the scl10011 d I. ' .c bl , ea ers IIp creates a (avora e 

school environment where students can learn in a stable condition and gain high satisfaction whereby 

effectuating the learning-teaching activity ]n the teachino learnino COlltext tl 'fi t c· I . b b ' , le Irs person (acll1g t le 

students are teachers and should be given due attention. School leaders should closely work with 

teachers and inform them about instructional leadership practices. The policy makers must give due 

attention while formulating the curriculum so that it tits to students needs and targeting on improving 

the education system by making primary education more of practical and concret teachino and learnino 
b b 

context. Thus,it will help students to actively learn and use their knowlegde by relating to the actual 

real life situation. 

2. Recommendation related to creating conducive learning environment 

If want to achieve better results , there will be need to have small class size to interact more actively 

and frequently with students. As a result it is recommended to build more classrooms and hire more 

teachers to minimize the class size. The woreda office officials should make frequent visit to the 

schools and organize meetings with students representatives and others to discuss about the school ' s 

positive strengthen and negative side and try to give immediate actions to solve the problems like 

shortage of water and electricity and at the same they should repOlt to the concerned bodies what needs 

to be done in the schools like building canteen for students to eat and places to play. 

3. Recommendation related to school leadership domain 

The woreda offices should give ample time for school leaders to make visit classes and give feedback 

after the visit and allocate more time to work more closely with teachers if want to see improvement on 

students results. Principals should give priority to teaching learning process then they can work on 

other duties related to administration. The government should allocate more budget for the schools to 

conduct training and guide teachers. 

4. Recommendation related to community participation domain 

Parents and the community must actively participate in the school. In order to involve parents and 

stakeholders, the schools should organize seminars at least every semester and inform what has been 

done in the school and collect ideas from parents on what needs (0 be done in the i'uture in the school. 

Parents nc:ed to follow closely their kids by following their work and closely communicating with their 

teachers. 



5. Recommendation related to teachers 

As shown in the findings , principals ' raised that teachers have wrono attitudes towards school 
to 

leadership, are not ready to accept feedback and others. The school leadership should explain about the 

kind of supervision to conduct in classes. Principals and supervisors should not put all teachers under 

the same category. The supervision should be based on needs and merits of teachers. Glickman and 

others (200 I) define developmental supervision as the "match of initial supervisory approach with the 

teacher or groups developmental levels expertise,& communicate. As the name indicates, it says initial 

which can perfectly suit for fresh graduate teachers to be grouped under developmental supervision 

And for the experienced teachers, principals should conduct differentiated supervision. The teachers 

who have gone through developmental supervision they will not have wrong attitudes about 

instructional leadership. 

7S 



References 

Ade A. (2003). Leadership and I-Iuman Re 
'. sources Mana '. 

of the InstItute of personnel Manag . ,gement 111 Nigeria. Journal 
. ement of NIgeria, Vol. 3(1):11-14.6 

Asonibare, lB . (1996). Relationship between N' .' 
Principals' personality types and th .. lgellan Se~on.dary School 

. . eu communicatIOn skills~' . J 
Sociology of EducatIOn, Vol. IV (I), pp 185-193. . 1 Igenan ournal of 

Bass, B.M. (1985) Leadership and peljormance b i d,. . 
e) On €,\pectatlOns. New York: The Free 

Press. 

Bass B.M. (1990). Stogdills Flandbook of Lerldel, o!11'j') Ne Y k F P , 'J <. .) • W or ' : ~ ree ress. 

Bass, B. M. (2008). The Bass handbook of leadershI']',)' T,'-eol'Y l·e.s·e r ll·c!1 & . I 
... . 'J . . f/ , <. " managena 

applicatIOns (4th ed.). New York, NY: Free Press. 

Blase, l & Blase, l J. (2000). Effective Instructional Leadership: Teachers' 

Perspectives on how principals promote teaching and learning in schools. Journal of 
Educational Administration, Vol. 38(2), ppl30 - 141. 

Blase, l & Blase, l (2001). Empowering teachers (2nd ed.). Thousand Oaks, CA:Corwin 
Press . 

Bryk, A.S. & Schneider, B.L. (2002) Trust in schools: a core source for improvement. New 
York: Russell Sage Foundation Publications. 

Burke, lR. &Onwuegbuzie, AJ. (2005). The validity issue. Mixed Research in the 
Schools , VoI.13(l), 48 - 63. 

Burke, P.l &Krey, R.D. (2005). Supervision: A guide to InslrlIctional Leadership 
(2nd eeL). Charles C. Thomas Publisher, Ltd. 

Burns .J .M . (1978) Leadership .New York :Hraper and Row. 

Burns C. & West M.A. (2003).lndividual ,climate,and group interaction processes as 
", .' II Grollp Research.26.I06-117. 

pred ictors of work team 1I111ovation .sma 

. P " Is in Africa' preparation. principals· 
Bush, T. &Odllro, G.K.T (2006) .. New r~n~~p:fEducation~" Administration. Vol. 44(4). 

"'vork induction, and practice . .fOUl n(' . . 

pp359 -375. 
. ~ , oement-Broadening the base. 

Bush. T (2008) Education LeadershiP and r-- dnao . 

. . 111/ Lem/ership. Vol. 36( I). pp5 - 8. 
-. 1 / '/1[1'1 r{{/IO/1 (/ . I-.dflCal1011 .\ IU/1oge /1l (!/11 I ( 11[/ . 

I · . S ~ lll 'lntic or McaningJul 1':1dcrs l1jJ . - L ( . \ 1 1'(: "1 "'7 1 iSush. T (2008) From \ ian:1gCJl1L'nt to x. . .. . . lir)1I {/iIl /l. n/l/e/'s!lIj1. l) . . ' >( - )·1'11- . 
. . ' ." ' 11[( ' 111 . . 1""/1171.\" II 

(IWllgL'? /: ilJ!C(//lIi/I .\ I(//I{ , .~( 

76 



-288. 

Carlyle, T. (2011). On heroes, hero-worsh' 
ljJ and the he" . 

I OICS In histO/y. Create Space 
Independent Publishing Platform. 

Calabrese, R. ,& Tucker-Ladd.(l991).The pril1c' I d . Ipa an asslsta t . . . . n princIpal :a mentoring 
. relatIonshIp. NASSP Bulletin, 75 ,1991. 

Christie,p. (20 I O) .Landscapes of Leadership in So tl A~' 
u 1 rica Schools. Maping the Changes. 

Educational Management Administration & L d . ea ershlp,38(6),694-711. 

Chung-Hsiung Fang,Sue-Ting Chang and Guan-Li CI - A I' . len, pp ull1g structural EquatIon 

Model to study of the relationship Model amona lead . I' . I . C • 
b el s IIp stye ,satlslactlon 

organization commitment and Performance in hospital industry, IEEE (2009). 

C. R. Kothari (2009) "Research Methodology: Methods & Techniques" (Second Revised 

Edition), New Age International Publishers, New Delhi. 

Daresh, lC, Gantner, M.W. , Dunlap, K. And Hvizdak, M. (2000). Word from "the trenches": 
Principals ' Perspectives on effective school leadership. Journal a/School 
Leadership Characteristics, January 10 (1): 69 - 83 . 

Day, C. Sammons, P. Harris, A. Hopkins, D. Leithwood, K. Gu, Q. Penlington, C. Mehta,P. 
Kington, A. (2009). The Impact of School Leadership on Pupil Outcomes, "DfES 
Interim Report "(Year I). London: Department for Children, Schools and Families. 

Debevoise, W.(1984).Synthesis of research on the principal as instructional leader. 

Educational Leadership, 15,15-20. 

D W I I 
... X I "eXLI The Mechanism of Leadership Styles Affecting Team uanxu ang, - ulJl3n LIe ane . I , 

Innovation in the PRC,IEEE (2009). 

. 1/ I' -I' ,llecliveness in organizations.Stride 
Egwuonwu, R. (2000). Leadership an(' eac el5 up ql.l' · 

Associates Ltd . Enugu. 

]' . A) roach EbbadanNigeria,Elohim 
Ezeani ,S.( I 998),A Research tvlethod: A rea IstlC 1 P . 

Publishers. 
. ' .' n(// change. Nev" York: TeacherCollege 

Fullan. M. (1991). The Nelli me(/n!l1g oj ed/lwt!O . 

Press 
. ]] .. ] .. _ ;\TI\ Mauazin-:s. Vol. 69(3). 

I' ] ] I-U ' \IOln L.1C ~1. . ~ 
" mh. 13 . (1 989) . Th-: Princip~d:1s I1S I L ' 

Ie) - 22. -+7 . -](J. 

77 

"""" 



Gay, L.R. & AlRASIAN, P. 1992. Educaf I 
c lona Research' C . 

., . . ompetencles for Analysis and 
ApplIcatIon. 01110: Merrill PI'ellt' H Ice all. 

Glatthorn, A A (1997). Differentiated Supe .' . ' . . S ." . I VISIon (2nd d) AI . fOI upel VISion and Curnculum De Ie. exandna V A- Association ve opment. , ., 

Glathorn, AA (2000). The principal as Cli' .' I 
and tested. Thousand Oaks C' A' C'O'I/~U um leader: shaping ,,,hal is taught 

, . rWIl1. 

Glickman. C.D.; Gordon, S.P. & Ross-Gordon r M (?O . . . 
Instructional Leadership' AD) I , .. . . - 01). SupervIsion and 

. e\ e opmental Approach. Allyn and Bacon. 

G. R. Terry, Principles of Management. 3rd Ed Homewood III' ' . R' I . 
G 

fi Id W D (1985 ) D I' . ' , 11101S . IC lard D. Irwl11, 1960 
reen Ie , .. a. eve 0pll1g an II1structional role for th' " 

Education and Urban Society, 18( 1),85-95. e assistant pnnclpal. 

G. Yuki , Leadership in organizations ,Englewood Cliffs ,N] :Prentice I-lall, 1994 Ibid. 

Haileselassie, W. (2001). Current expectations from educational supervision in the Ethiopian 

system. Material presented for training of trainers workshop. Addis Ababa, Ethiopia: 
Ministry of Education. 

Hallinger, P., & Murphy, J. (1987). Assessing and developing principal instructional 
leadership. Educational Leadership, 45(5),55 - 61. 

Hallinger, P. & Heck. R.B. (1995). Reassessing the principal's role in school effectiveness: A 
review of empirical research, 1980-1995. Educational Administration Quarterly, Vol. 32( I), 

pp5-44. 

Hallinger, P. & I-Ieck, R.H. (1996b). The Principal ' s role in school effectiveness: a review of 
methodological issues, 1980-1995, Tn K. Leithwood, J. Chapman, D.Corso~, p, 
I-lallinger& A Weaver-Hart (Eds.). The international Handbook ojEduea/lOnal 

Leadership and Administration, Dodrecht, Netherlands: Kluwer. 

Hallinger, P. (2005) . Instructional Leadership and the schoo,1 pr,incipal: A passin~ ? 
... tl f t r.: de away Leadershl'J' ,) and Pohey 1/1 schools, Vol. 4. ppl-_O. lancy lat re :uses 0 1 a ' c. 

Harris, A. & Lambert, L. (2003). Building leadersh ip capacity for school improvement Berkshire, 

England : Open University Press. 

. H / .d 0 (?007) Monagin(T to learn - instruc/ional 
Hoadley, U., Christie, P .. .JacklIn. H. & v' aI , . - . ", 

(' . S' onda!)} )ehools. 
leadership in South !I!nC{/n ec ' 

.. . , I london. Routledge Falmer. 
Hopkins. D. (200 I). School improvelllent/o! I eO . -

I) J (?010). Leadership and cultural 
J . II . II J P &lIanges ... ' - . ' / I 
. (1\' lclal1. ~"l. . Dorfman. P. 'vV.. O\\c.·· .. · . 1, )- /1 J1dhook (I(/.£' lIdl!J'.0711) 11e(}/ ~\' (//71 

. . i(: I' Khurana (I-,cs.. (/ . . 
COl1tL' '\ 1. In l\i . No lm:l. c· ,. 'I \ . II" ,\"Ircl Revie\\·Pr<;:ss. 

. ~, 7?) f>C),t(ln :\, ! . "I' Procl/c(! (pp. _'46-_, _ . I) · .. 

78 



1 nkins, B. (2009). What 11 Takes To Be AI. . 
e . n nsfl /.(cllOnal L , d 

ea er. Andersen Ross /Jupiler 
Images. 

luna 0.1, Transformational and transactional L d . 
'" . . . ea ershlp and th' fC' •. . 

aroupS, creativity research Journal 13 185 19- elr e lecls on creatIvity 111 
'" , , - )(2001). 

Kellerman, B. (2014). Hard times ' Leadership' A . 
Books. . 111 men ca. Stanford, CA: Stanford Business 

Kotter, J. (1988). The leadership Jaclor. Free Press, 1st Edition. 

Krua, S. (1992). Inslructionalleadership school insll"ICll'O I ,. I d 
", . • ' 0 • na 0 c olmale, ane, slu enl 

learl7lng oulcomes. Urbana, IL: National Centerf<or Sci I L I I' 
100 eae ers lip. 

Kruger, A.G. (1995a). Classroom Management. In Bardenhorst, D.C. (Ed.). School 

Management: The Task and Role oJthe leacher. Pretoria: Kagiso Publishers. 

Lashway, L. (2004). Developing Instructional Leaders. Eric Digesl. J 60 (July). Clearing 

house on Education Management. University of Oregon. 

Leithwood,K.( 1994).Leadership for School restructuring. Educational Administration 

Quarterly ,30( 4 ),pp.498-518. 

Leithwood, K. , &Jantzi , D. (2005). Transformational leadership. In B. Davies. The essenlials 

oj school leadership. Thousand Oaks, CA: SAGE Publications. 

Majid , S., & Fu, S. (2007). Information literacy education through mediated learning and Illultiple 

intell igences. Reference Services Review, 35(3), 463-486. 

" T . ' 0 I M (?003). Principal Leadership and School Performance:.. . 
Marks, H.M. &Pllnt), S. . - . I L d . I' E,olilcalional Adl7l1l11slrallOn . f' o' I d Illstl'UctIona ea els lip. -" . An IntegratIOn of Transormattona an 

Quarlerly, Vol. 39(3) 370-397. 

I f leadership in an age of 
MCBeath, .I. 92003). Leadership: Parae oxes 0 

6 I \" 'Id Convention of the International . . . I I' - 'ed at the t 1 'v 01 .' . accountablltty. Papel c e Ivel .' - J I 7003 . bJ.!.R://www.lcponI111e.OIg. 
. . I Ecitnburoh I). U Y -Confederacy of Pnnclpa s. '" ' 

. I Role of Elementary School 
Mitchell. C. & Castle, .LB . (2005). The InstructIona 

?8(~)' p409-433. I jEi/lIeu/ion. Vol. - -,. p 
Principal s. Conadion./ollr!10 I! - . 

> 1)·0 ltinO Press. AddiS Ababa. 
o 10

• 0 S Gc()r~c I II = 
1\.IOF (1 99..)) .Edu( ali o ll alld Training 1)(\ Ie) . 0 • -

7') 

"" 



'AOE. (2005). Education Sector Devel 
IV) dd' b . . opment hogr . 

Plan.A IS A aba: Ml11lstry of Education amme (ESDP-IIi) Programme Action 

MOE (201 Oa), Education Sector Develo'" P '. ,.dnent rogr 
EducatIon. alil/ne IV (ESDP IVl Addis Ab b M" f ;, a a: IIllstry o · 

MOE (1994) .Education and Training Polic S G. '. 
y. . eOlge Pnntll1g Press, Addis Ababa. 

MOE (20 II) School improvement prooram f 
'" ramework.Addis Ababa. 

Mullan, c.A. (2007). Curriculum Leadership Devel ,. . 
Opment. A GI.llde/or Aspiring 

School Leaders. Lawrence Erlbaul11 Assoc' t P bl' 
Ia es, u Ishers, Mahwah, New Jersey. 

Pajak,E. (l989).ldentification of supervisory I)roficienc' .' AI . les ploJect. exandna,V A :ASCD. 

Phillips, J.A. (2009). Manager - Administrator to instructional leader: Sh(/i in the 

role of the School Principal. Faculty of Education, University of Malaya. 

Ralph, E. G. (1998). Developing practitioners: A handbook 0/ contextual supervision. 

Stillwater, OK: New Forums Press. 

Robinson, V., Hohepa, M. & Lloyd , C. (2009) School leadership and student outcomes: 
identifying what works and why. BestEvidence Syntheses Iteration (BES). New 
Zealand: 
M inistryotEd ucati on. [onl i ne]A vai lable from : http://www.educationcounts.govt.nz}publ 
ications/series/25 15/60 169/60170 [Accessed July2013] 

Robinson, V.M..I. (2007). The impact of Leadership on Student outcomes: Making sense of 

the evidence. Research Conference 2007. 

S.D. Thomson, "Editorial: Effective Leadership", NASSr Newsletter, 27, 8. 1980. 

Smith W F and R L Andrews. (1989). Instructional Leadership : Hov~ principals mak~ a 
, . ' ., ' .. . V' A ociation for SuperviSion ans Curnculum 

difference. AlexandrIa, a. ss' 
Development. 

. . I D' tricl: A teaching quality system for 
Snyder. J. (2002). New I-Iaven UnIfied ~choo ISM S Kllal)l) r Marsh. & M. McLaughlin 

A II 01 tower ,. . . . 
excellence and equity. In . - I.'" ~ . .. ' '1 ~ 'enewa/ (pp. 94-110). New York. 
(Eds). School districts and 1/15tl/lct/Ona 

NY:Teachers College Press. 

Spencer.H. (20 13).Study of sociology. Nabu Press. 
1 . ld or(lanizalion ». Psychological 

Stogdill. R.M. (1950) . « Leaclershi~1. Ille l
l
l:bers IIp. al 0 

Rlillelill.V()I.'+7(1) .. lan 19:-0. 1- . 
'. -: C)(i I). I.('(/lh ·rshi/J (/lId orgill1i::lItillu: ,., 

T . I' . I \I .. ~~ank. I . (I 
<11l1h.'nh<l lll11 . R .. \\'c:;c hkr. I. , .. .I1l( . 

so 

q 



behavioral science approach. New York 
, MCGraw_ Hill Company. 

T dla. B.A. (2012) Instructional Leadership adS h . 
e . I' E'" n cool Cltm t . A C Schoo 111 ntena. Llteracy Inrorn1a/' a e. ase Study of Secondary 

- '.I' Ion and Co /. E I . Issues, 1, 75)-764. . mpu el cuca/lon Journal Special 

Terr)' P. (1996). The principal and instrllctionall d h ' 
, . f' ea ers Ip Paper pres t d t th I meetll1g o · the NatIOnal Council of ProD . '. en e a e annua 

eSSors Il1 EducatIOn. Corpus Christi , TX. 

Thompson, J. (1968). Organizations in action. New York: McGraw I-lili. 

TjeldvoIl, A. , Wales, C. & Welle-Strand, A. (2005). School leadership training under 

Globalisation: Comparison of the United Kingdom, the United States of America 
and Norway. Managing Global Transitions, Vol.3(l) , pp23-49. 

TrottierT.,Van Walt M. and Wang .,Examinig the nature and significance of Leadership in 
government organizations, Public Administration Review, 319-333 (2008). 

Weber, J. (1996). Leading the instructional program. ERIC Clearinghouse of Educational 
Alanagemen/. University of Oregon. 

Weber, R..J. (1987). Instructional Leadership: A Composite working Model Synthesis of the 
literature, ERIC Clearing house on Educational Management, University of Oregon. 

Weller, L.D. (1999). Quality middle school leadership: Eleven central skill areas. 

Lancaster, PA: Technomic. 

.. M k' . Ethiopian Government H' 'k' eh A (?01?) School Manaaement and DecIsion . a II1g 111 vvOI 111 , . - _. 0 

Schools. Netherlands: young Lives. 

81 

q 

..... 



• ,'"" r ' • • 

ANNEX A Q 
: Ucstionnaire to b 

c filled by teachers 

Addis Abab U . 
a nlversity 

COllcgc of Education 
Department of Educational PI . 

anmng and Manaucment 
Q . b 

uestlOnnaire to be tille'll. l' I 
'UY eac leI'S 

General Direction 

Dear respondents 

This questionnaire is designed to assess current status of instruct"lon I I d I' '. 
a ea ers IIp practices In your 

school and to investieme Some of the factors that affect the SClloolle d ' . t . II d I ' 

roles. 
~ a er s ins rUCliona ea ers lip 

The information gathered througli this questionnaire \vill be lI ~c:d b) llic rc~.::an;ile r lur ~lriel1} 
academic purpose. Your careful and honest responses determine the success of the study. 

Thus, you are kindly requested to complete the questionnaire carefully and honestly. 

The questionnaire cOl11prises Ol1e itel11 . On the itel11S which provide alternatives or scale values, 

please circle the number provided to that specific question that shows your level of agreement 

under one of the fi ve scales of measurement. 

Please read the instructions and each item in the questionnaire carefully before you give response. 

If you want to change any or your responses. l11ake sure that you have cancelled the unwanted 

ones. 

Note 

-No need of writing name 

-Each question has its OW11 instruction to follow 

Thank you in adval1ce for your kind cooperation 

q 
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Part one 

Personal information. Put a tick ('-I) < •• ' 

11\,11 kill Olle uo.\ . 

I. Name of the school.. . .. ... " . .' ..... . . 

2. Sex: Female 0 Male 0 
..... .. ..... .... 

3. Age: 25 and below 0 26-35 0 36-45 

4. Educational backgroulld 

. ..... ..... ... .. . 

o 46&above 

Diploma 0 BA/Bsc 0 MA/MSc 0 
Ifother, please specify .. . ..... .. .. ... .. . ...... . 

5. Total years of service 

o 

5& below D 6-10 0 11-15 0 16-20 0 21 & above 0 

6. Work title/ Job Classilication: a) Beginner 0 Medium 0 

b) Teacher 0 Higher teacher 0 Deputy lead teacher 0 
c) Lead teacher 0 higher lead teacher I 0 higher lead teacher 2 0 

Part two 

1. Questionnaire related to instructionalleadershill nractices 

Instruction: While reading th e statement below. Ihink about your school; and then circle Ihl' number. 

The rating scale is: 

5= Almost always, 4=' frequentl y. 3= Sometimes, 2=rarely, l=Alll1ost never 
l.Teaching and Learning 

a)Learning -teaching contcxt 
To what extcnt do the principals and 

,-----_ . - - -- _ . .. h-cqucntly somctimcs Almost 
alwnys 

.n, . " su~ervlsors .. ......... . 
5 Provide support and respect of all students 

Rarcly Almost 
never 

e~ecially female studenls _.----~--"7"""-+---:;---ir--~--I:)-I-11 
Enhance student cenlered leach i ng :; 
melhods 
Conduct appropriate crnll~~~o~~s 5 I 

~~~~~~~~ent to CheckOIlSllIciCIlIS_ _ -1' __ -'--::j-
Identify stud~m;-s n~ed s tilrou~h Ih~ use 01 ) 
appropriate and suitable leaching Illelhods _ 
and tools _ .. _ _ ___ L-----'-----

2 
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'I) Learning and Evalu;-tio;; ' - - -
Almost r,:;-----

To what extent do the prinCipa ls and 
always 

Frcquently 
Somctimcs ' ? r{:u-cly supervIsors..... ... . , Almost 

~ 1· ----Prepare anllua strategiC plan based On - never 
the previous results. 5 4 

3 
Work on improving stude~~~s 2 I 

J-Conduct researcl~ on informing parents 
5 4 
5 3 2 I and the community towards working on 4 3 2 I school improvement. 

Evaluate quarterly term -I~;~ 
I 
I 

object ives to improve the overa ll school 
5 4 3 2 I 

work. 
Contribute to the improvement 0(- 5 
students results with the preced ing 4 3 2 I 
score. 

--- - - . 
C) Teaching process Almost I Frrf(lIcntly I Somrtimr~ I R~rrl I Almost To what exentdothe principals and always 

I 

supervisors .... ? y never 

Revise the curri culum instruments.t ile 5 4 3 students text books. teachers' manua ls in 2 I 

terms of compatibility wit h the 
developmental growth and needs of 
students . 

_ . ---- .-
Assess the students text books 5 4 3 2 I 
appropriatness. participatory nature and 
free from discrimination and consistent 
with local context. 

Distribute fairly text books to students. 5 4 3 2 I 
Inform students to use their text books 5 4 3 2 I 
properly. _. 
n. Conducivclearningcnvironmcnt 

a)Student focused practice Almost Frequently I Sometimcs I Rarely I Almost I 
To what extent <.10 the principals alld al\\ ays ncvcl 

supervisors ...... ? 
Create favorab le' and inspiring c1a~sroo l11 5 " 3 2 I 

contexts to enhance student s learn ing 
motivation. 
Inform students abo ut personal and 5 4 3 2 I 

school hygiene -- .-- --- - -- -
" 3 

I 
2 I 

Encourage female st uclel;t-s by giving 5 

tutorial class. 3 - I 
Reduce the number OTsll'I (-I~ nt s \\"ho are 5 I 

i 
-

coming late to schoo l. 

t 
2 I 4 3 

Work on civica l a;ldelhi~a i ~~~~ (;tion 5 

related to student ' s behavior. . . ,-- ---f - ' --- 3 2 I 
Creategood relatio'I~Silips all1o;lg sllIdents 

II 

and teachers. - 4 3 I ~ I 

Give advice and support tn nli sbehaving 5 , 
__ L-----L- - -,-._--

students. . ._-'---- - -- - . 



'b) Empowerment of students 
Almost Frequently To what extent do the principals and 
always Sometimes Rarely Almost supervisors ... ....... ? 

""Facilitate to work with students never 

representatives in order [ 0 alleviate the 5 4 3 2 I problems faced in the teaching learning 
process. 

I Give awareness about cheating on 
5 4 examination. 

' - 3 2 I 
Encourage students to acti vely 5 4 participate in extrac u rricul~ activit ies. 3 2 I 
Teach on how to use the school 5 
materials. 4 3 2 I 
Tarl!et on improving students resulrs.-- 5 4 
Encourage students to use libraries and ----. - - --- - - - --- - 3 2 I 5 4 
laboratories to improve their thinking 3 2 I 

and creating skil!~ __ ._ 
- -- .- ---

- ._-- -
c)Student Support Almost Frequently Sometimes Rarel Almost To what extent do the pdl1cipals and always y never supervisors .... .. ? 
Identify students who needs specia l 5 4 3 2 I 
support 
Facilitate and equip with materials the 5 4 3 2 I 
physical education department and 
organize competition with di ITeren l 
schoo ls. 
Identify students who are gi ft ed and 5 4 3 2 I 
talented from the classes and organize 
school based competition . 
Strive to reduce the number of students 5 4 3 2 I 

I 

I 

who fail on grade eight exams to 0%. 

I I I 

Try to incorporate di ITerenciation 5 4 3 2 I 

teaching methods 10 address all learners. 
- - - - .- - - - _ . . 

4 



..... , .. . 

JIl.SchoollelldershiJl 

----
r;)School's attention 
To what extent do the pdncipals 

. ? and supervisors ..... 
~arly set goals and expected 
outcomes in respect of actual 
inlPrOvement outcomes. __ _ 

-Monitor if the school's plan is weil'" 
cond ucted. 

""control the implementation of the 
school's plan and o~iectiv~s: . _ 

Inform teachers and schoo I 
community about the school"s 
organizational values, internal ru les . 
and procedures. 
Set tools to clearly communicate 
the school ' s overall strategic plan. 
Implement the school's goals and 

Almost 
always 

5 

5 

5 

5 

5 

Frequently : 
SOmetimes Rarel Almost 

y never 
4 

3 2 I 

4 3 

I 
2 I 

4 3 2 I 

4 3 2 I 

I , ., 
I 

4 -3 2 I 

4 :; 2 
~1:~I'uate and ana-i)fi-~th~' s lr: -.- u ·-· I--55--I--d--·I---:;----~__:~-I----1 

I 
4 3 2 I 

4 3 2 I 

Report the SIP implementation 5 
results. 
Organize studen t' s grou pi ngs(11 tcto~5;))-I--~5--j---;;--+--~--j--::---~---1 
mechanisms to enab le and 

'--
reinforce their learning ~:It~.<?~~l~ _ _ ------ L-______ L-____ __ , I 

b) Leadership behavior Almost Frequently Sometimes Rarely Almost 
To what extent do the principals and always never 
supervisors ........ ? __ .. _ 

--:------~---~---~--~----+--------f----_4----~ 
Communicate the SIP plan to st udents 5 4 :; 2 

parents, teachers ~"ld st~~r· __ _ ._ -----:---j---_::_--I----;----j----::--I----f------j 
Participate students, teachers, parents and 5 4 3 2 I 
other staff in developing it s strategic plan 
for the schoo I. 
Involve stakeholclers in iJ; ;; 'decision of the 5 4 :; 2 

strategic Ian. . _ ________ _ ____ _ 1 ______ 1 ___ ----I·---+- ----j 
Facilitate teachers lii;-ntoring and coaching 5 4 3 2 I 
system by engaging experienced teachersin 
support of beginner teachers . 
Allocate materials to support the learning 5 4 3 2 

teaching process . _ .. u ___ • _ __ I __ -,---I--~,:;_-_j_-~')--I--ll -'1 
Create healthy reTa ti·~-;;; · ~\ · it~ l the school 5 4 ' 
personnel and stakeho lders whi le 
in~£lementing the SI r. . _ ____ -- -----I·---:5:---~---;41--I---3:;~-- I--22-1--II-l 
Facilitate active participation or parent 
teacher association (PTA). school teachers =d 
and employees and student I 'e pr~sentatives 
in the overall school acti vities. _-_ ---- .. ---- 4 - -3--- - --
Use the scho~~l)-~~Ig~i to i;;;I);'~ ve 5 ___ +_~-I 
students' learning outcome. _ 4 i ') I I 
Observe if the cluster reso lll'C~ center ~ .----1 _________ .-1 -----'1- ----' 
Contributes to the illlpro\'en~~!le - -

2 
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_._ .. __ . 

IMning teaching erocess. 0 0 -e _ _ 

-I;;fonll the school's g.oals.rules and--=---I_ 
procedures to .the staf.r. _ :, 4 

3 Organize selllJllars with stakeho lders on 2 I 
month,mid-term and annual basis ' 5 

4 
concerning school improvement. 3 2 I 

Increase the full participat ion of the 
leadership team and the school cOllllllunit 

) 
4 , 

in the process of the school improvement y 
, -, 

I 

program. - ._- . -. -
o IV)Community participation 

Working with parents Almost 
Frequently I Sometimes I Rarely To what extent do the pl"incipals and a hvays Almost I 

supervisors . ...... ...... ? neyrr' 
Facilitate continuolls meetings with parents 5 4 3 and teachers 2 I -------
Encourage parents to ass ist to difJ'erent 5 4 3 seminars called by the school 2 I 

Validate the school ' s annual plan and 5 4 3 2 I improvement package with parents. 
Invite NGO' s to contribute to the sllccess 5 4 3 2 I 
of school ime!:.~ven~~~ll il~ pl ~ melltn!i.on . ------ . -'. - - . - ._- -- -- - - -. Inform students' results every semester to 5 4 

- - r . 0 -_ .. --- - _. 
:; 2 I 

parents/care takers. .---. 
Gatherparent's feedback on their children 5 4 3 2 I 
results. -
Strenghten strong relationships with 5 4 3 2 I 
parents,woreda office and NGO's for the 
improvement of student learning o~ltcollle. 
Promote fund raising activities to suppOl1 5 4 :; 2 I 

the school f'il~~ I:ci~lI ~ o 0 0 
0 -

L Initiate NGO's to sllpport the school to 5 4 :; I 

achieve better resliits. - ._ .. - . _._- -
4 :; 2 I Promote the school"s cllrrent activities by 5 

by preparing fl yers. 
Organize open school da')00-explain nnd 5 4 :; 2 I 

show the overnll school ac~!v!ti~:>.: -• • __ 00 

6 
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2 Challenges of instnlctionalleadersh' ,, ' ,_ Ip PI.IChc~ 

What arc the challenges that affect the fr ' 
, " . e eChvencss r ' 

'nstructlOnalleadcl sill 11 practices in "ou ' I 0 the pnncipals a I ' 
I , J I sc lool? .11( supervlsol'S 

Instruction: While reading the statement b I ' ' 
I tI d' C 0\\, think abo t 

number to s lOW Ie egree 01 yOur agreemcnt o. d' u YOur school; and thcn circle the 
I Isagrceme t , n accordingly, 

The rating scale IS: 5= strongly agree 4= Ao 
, ",ree 3= Undecided 2= D' , 

disagree Isagl ee 1= strongly 

administrative tasks than teaching 3 2 1 

and learning activities, 
There is lack of budget for 
supporting teachers (duplicate 
documents, use of internet .... ) 
Lack oftinance for conducting 
training to SUpp0l1 and gui de 
teachers, 
Lack of training for principals that 
enhance their leadershi£ skill s, 
Teachers do not master the subject 

5 

5 

5 

5 

4 :; 2 1 

4 :; 2 1 

4 :; 2 1 

4 :; 2 1 
matter to teach, 
~~~~~------'--------I'-------r------~-------~----~----~ 

Teachers are not interested in the 
instructional supervi sion process, 
Teachers do not lise well add iti onal 
and other teaching resources to 
improve their teach i ng sk i li s, 
Lack of mental readiness of teachers 
to accept feedback and appl y it for 

5 

5 

5 

4 3 2 

1 

4 :; 2 

future cI ass room ills t ru.c0.()! ~: . .... _. .. _. ___ __ - -----:---+----:;----1--- -=-2 - - 1---:-
1 
---I 

Teachers are not capable of handling 5 4 :; 
a classroom (problem of classroom 
management), ', ' 
Teachers are not well n~'Oi i va t eci and :, .1 'L: LJ' 
dedicated to work 0 11 improving 
students learning outcome. . ___ _ .'-____ . .-J~ _ _ _ ...L-- - - --

7 
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ANNEX B· Qu f 
. es IOnnaiJ"e to be filled 

. by schoolleadcrs 
AddIs Ab bU' , a a nlVersity 

COllege of Rdurfltion 
Department of EdUcation I PI . 

a anUlno a d l\Jf 
. b < n lYlanaoclllcnt Questionnaire to be filled by principals VI . . b 

, pnnclpals oep'lrlm t I I 
Genera Ir I D' eclion ' , en leal sand super'visors 

Dear respondents 

This questionnaire is designed tu assess princilJal vip" .' I ' 
, 1IIICipa s, ancl department !leads and 

supervisors current status of instructional leadership practic d " . 
' es an to InVestigate Some ot the 

factors that affect your instructional leadership roles. 

The information gathered through this questionnaire will be used b th I e · I 
y e researc leI' lor stne! y 

academic purpose. Your careful anci honest responses determine the success of the study. 

Thus YOll are kindly requested to complete the questionnaire carefully anci honestly. 

In the questionnaire, two types of items are included. For items that require written answers, give 

your response in the provided spaces corresponding to the questions. For items which provide 

alternatives or scale values, please circle the number provided to that specific question that shows 

your level of agreement under one of the fi ve scales of measurements for each item. 

Please read the instructions and each item in the questionnaire carefully before you give response. 

If you want to change any of your responses. make sure that you have cancelled the unwanted 

ones. 

Note 

-No need of writing name 

-Each questi on has its own instrllction to follow. 

Thank you in adva llce fo r YUL1I' killL! cooperl1liOll 

1 



Part one 

Personal information. Put 'I tick (-V) I' . 
. ' mar, In one box . 

I. Name of the school. . . 
.. .. .. ... .. .. ... ..... ..... ... ...... .. .. .... .. ...... . 

2. Sex: FemaleO Male 0 

3. Age: 25 and below 0 26-350 
36-45 0 46& above 0 

4. Educational background 

Diploma 0 BA/BscO MA/MSc 0 
If other, please speci fy ..... .. . .. . .. . .. .... . ... . 

5. Total years of service 

5& below 0 6-10 0 11-150 16-20 0 21 & above 0 
6. Work titlelJob classilicat iOIl: Principal 0 Vice principal 0 

Supervisor 0 
Department head 0 

7. Work experience: In teaching 

a) 5 years and below 0 c) II - 15 0 
b)6-IOO d) above 15ycars 0 
Part two 

1. Questionnaire related to instructionaiieadership practices 

Instruction: While read ing the state ment below, think about your school; and then circle the number. 

The rating sca le is: 5= Almost always, 4= frequently , 3= Sometimes, 2=rarely. I =Almost never 

I.Teaching and Learning domain 

a)Lcarning -tcaching cOJltext 
To what cxtent do yo u ............... . 

Provide S~I~JOrt ancl respect 0 f all stu 
es ecial l fem ale s tuclel~ .. __ 
Enhance studcnt centered teachillg 
methods 
Conduct appropriate COllt i IlUOlIS 
assessment to chec kon stlldent s 
progress _ ___... . 

? 

clents 

- -

- -

1St: of 
. .. 

Almos! FI'cqucJltly 
always 

5 4 

-
5 4 

- --- - - _. 
5 4 

----- 1·-5 4 

somctimcs Rarely Almost I 
never 

, 
3 2 I 

3 2 I 

, 2 I .) 

3 2 I Identify student' s needs through the I 
appropriate ilnd suitabk tcacitillg lI IL·t h od ~ I 
and tools _ _J __ ~ __ ___ J __ ._~-I 

2 



Q 
..... ; .. . 

the revIOUS results. 

, ( c 5 
objectives to improve the overall school 4 

I 

3 2 I 
work. 
Contribute to the improvement of 5 
students resul ts 4 3 2 I --" . . --

C)Teachillg process 
- - . . 

'1' Almost r Frequcntly Sometimes I Rarel I Almost To what excllt do yo u .. ... '? . always l 
Revise the curric'~i~- - ' . S 4 

Y never 

instruments, thestudents' text 
3 - 2 . I 

books, teachers ' manuals in terlllS 
of compatibil ity with the 
developmental growth andlleeds 
of students. 

- . -
Assess the students text books 5 4 
appropriatness. partici patory 

3 2 I 

nature and free froll1 
discrimination and consistent 

I with local context. 
Distribute fairly text books t; ' _.- 5 1\ 3 2 I 
students. 
Inform student~-t ~ use tl~~ i 'l: 'text 5 

I 
4 3 2 I 

books DrapeI'l L - --- .. 

II. Cond IIcivc lea rll ing ell viru lIllI clI t 

a)Studcnt 
----_ . - _. 

Sometimes Rarely focllsed practice Almost Frequently Almost 

To what extent do yOIl . : . ••.. '! always nevcr 

Create favorable and i nsp i ri IIg 5 4 

~ 
2 I 

classroom contexts to enhance stlldellts 
learning motivati on . - . --- .. --
In form st~;d ~ nt s ";b~; lt 'perso llnl flllCi S ,I 2 I 

school hvgi~l1e 
Encourage female students by gi Villg 5 ·1 -' !. 1 

tutorial class. -. - -' 3 2 1 
Reduce the 1lL;I~b~r ~r~t~,(i ~ nt s wilD 5 4 

. 
are coming late to schoo l. .---- - . -.- .----- ·1 3 2 I 
Work on civi~~;T ~',~ci--;ihi~al ed'lIcation ) I 
related to st udent's behav ior. - 3 I 2 I 
Creategoo~. ~e l ations h!ps - --- . - L __ ~ _· -I _ L_ -.----- -- --- .--- . 

3 I' 
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'b) Empowerment of stl\(i~ 
, 

Almost Frequently 
Sometimes I Rarely Almost 

To what extent do you ... ? 
always 'Facilitate to work 'with stude-I;i s- -

5 4 . i' "'''' representatives in order to all ev iate the .) 2 I 
problems faced in the teaching lem'ning 
2.focess. , 

'Give awareness about cheati ng on 
5 4 examination. 3 2 I 

'Encourage sllldents to acti vel;;---' -
5 

Q!lrticipate ill extracurricul a acti vit ies. 4 3 2 I 
'reach on how to use the schoo l 5 4 3 2 materials. I 
Target on imjJrov ing stude !~ts_ r~~It~ 5 4 3 2 I Encourage students to use libraries and 5 " ~ ;> I laboratories to im prove their thin king 

I I I 
creating ski li s. 

-- --~-- . 

e)Student Support Almost Frequent! Sometimes Rarel Almost To what extent do you ...... ? always y L never 
Identify students who needs special 5 4 3 2 I 
support -----
Facilitate and equip with Ill fl tel'ifl ls the '\ 'I, ~ '1 I ) -
physical education department and 
organize competition wi th different 
schools. 
Identi fy students who are gi ned and 5 4 3 2 I 
talented from the classes and orga ni ze 
school based competition. __ . _ ___ . __ 

J-' _ 
4 3 2 I Strive to reduce the number of students ) 

who fail on oracle eight exams to 0%. = ------ ---- -_. " 
1 ~ ') , 

Try to incorporate di ITerenciat ion :-

I I I I teachino methods to address all lea rners. 
~ 

._ -_. ... -

III .SchooJJeadcrship 

r----- -- - - .-- .-
a)school's a Itcn t ion Almost Frequently Sometimes Rarel Almost 

To what CxtCll t do you . ... ? 
Clearly set goals a l~~pect~d 
outcomes in respect ofactll al 
il1!Provement outco illes. . 
Monitor if th e scho'o!-:s-I;ia ll is we ll 
conducted. . 
Control the ~ll; l e; ll e n ia ti o ll or the 
school ' s plan an d _o~.i~~ti ves . 
Inform teachers and schoo l 
community abqut the schoo l's 

always 
:; II 

I -
---~' 5 

~~= - -
5 

5 4 

- ' -

4 

-

r 

~ -

y never 
-: r '1 I 

-- ---- -
3 2 I 

.-
3 2 I 

- l- I 3 i 2 

'-_.-1 _____ - ----- - -

J 
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'"";;rganizational values, intern ai ;:-;;-I~s 
, 

and proced u res. 
Set tools to clearly CO I1l1l1un'icat";; - -

5 -the school ' s overall s trate~ ic pl an. 4 
3 Implement the schoo I' s goal sand 2 I 

5 
plan. , 4 

t-"'Evaluate and analyze the SI P. 
3 2 I 

5 
Report the SIP implementat ion 4 3 5 2 I results. 4 ~ -I , 2 I Organize student's groupings( i iUS) 5 I mechanisms to enable and " 3 
reinforce their learning outconl~:. ___ 

2 I 

----
b) Leadership behavior 

Almost 
To what extent do you ... ? always 

Frequently So III C t i III es Rarel Almost 

Communicate the SIP-pi al; to stu (leni~ -
y never , 

5 - - , 
-~ --I 

Parents, teachers and sta ff. " J 2 I 
Participate students, teachers, parents and 5 4 other staff in developing its strategic plan 3 2 I 
for the schoo I. 
Involve stakeholders in the decision of the 5 4 3 2 strategic plan. I 

Facilitate teachers mentoring and coaching 
system by engagi ng experi enced teachersi n 

5 4 3 2 I 

support of beginner teachers. I 
Allocate materi als to support the lea rning 5 4 
teaching process. 

3 2 I 

Create healthy relations with the school 5 4 3 2 I 
personnel and stakeholders while 
implementing the SI P. ------
Facilitate acti ve participati on or parent 5 4 3 2 I 
teacher association (PTA ). schoo l teachers 
and employees and student rep resenta ti ves 
in the overall schoo l acti vities. 
Use the school ' s budget to improve 5 4 3 2 I 

students' learning outcome. 
Observe if the cluster resource ce nt er 5 4 3 2 I 

contributes to the improve ment of the 
learning teaching procc:s~ . -'--- -

3 2 I 
Inform the school's goa ls.rul es allcl 5 4 

procedures to the stafr. ~ ') I 
Organize seminars with stakeho lclers on 5 , " 

, 

l11onth,mid-term and annual bas is 
concerning sc ~~<? I_ ~ I.~·s:ve~l ~e llt. . - 2 I 4 3 
Increase the full parti cipati on or the 5 

leadership team and the schoo l cO lllnlllnity 
in the process of the school improvement 

jlI'ogram. -- - .-

5 



IV)COmmunity participation 

\Vorking with parents 
Almost 

To what cxtcn t do you ............. ? always 
Frequently , Sometime:> Ran;l) AIllIu:.l ! ~acilitate continuous meetings with-

parents and teachers 
5 4 never 

3 2 I Encourage paren ts to ass ist to di fferent 5 4 seminars called by the school 3 2 I 
Validate the school ' s annual plan and 5 4 improvement package \~~£arent s. 3 2 I 
Invite NGO's to contribute to tI;~--- 5 4 successor school illlprove ill ei ll 3 2 I 
implementation. 
Inform students ' results every selllester 5 4 to parents/care takers. 3 2 I 
Gatherparent's feedback on their 5 4 3 children results. 2 I 

Strenghten strong relationshi ps with 5 4 
parents, woreda office and NGO' s for 3 2 I 

the improvemen t 0 f sllIdent lea rn i ng 
outcome. -- --- -
Promote fund raising acti viti es to 5 4 3 2 I 
support the schoo l financ iall ~'~ __ . __ _ 
Initiate NGO 's to support the schoo l to 5 4 
achieve better results. 

3 2 I 
_.-._--

Promote the school's current acti vities 5 4 3 2 I 
by by preparing fl ye rs. 
Organize open school day to ex plain 5 4 3 2 I 
and show the overall schoo l activiti es. • _ _ L... _ _ _ _ __ • -_ . - - --. 

6 
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2. Challen es of instructionallcadershi 
ractices. 

What are the challenges that affect the rr' 
? e eCliveness of ' . 

your school. )Our Instructionalle:ldcrship practice in 

Instruction: While reading the statement b I . 
. ' . e ow, think about 

number to show the degl ee of your aoreelll t. your school; and then circle th 
b en or dlsag. . e 

. . • I eement accordingly. 
The railllg scale IS: 5= strongly aoree 4= Ao . 

b b
l ee 3= U ndecid I 2- D' 

disagree e( - Isagree 1= strongly 

--- . 

Challenges of leadership 
strongly Agree Undecided Disagree Strongly agree 

practices disagree 
School principals focus more on 5 4 , 
administrative tasks than teaching J 2 1 
and learning activities. 

~- - ----
There is lack of budget for 5 4 3 2 supporting teachers (duplicate 1 

documents, use of" internet . . .. ) 
Lack of finance for conductillg - ". 5 4 3 2 1 training to SUppOI1 and guide 
teachers. 
Lack of training for principals that 5 4 3 2 I 
enhance their leadershi£ skill s. 
Teachers do not master the subject 5 4 3 2 I 
matter to teach. - ._. -

Teachers are not interested ill th e 5 ·1 3 2 1 
instructional supervision process. 
Teachers do not li se we ll additional 5 4 3 2 1 

and other teaching resources to 
improve their t~ac lli !l.g s~ ill s . - - ---- - '- ' . .. 

Lack of mental readiness or teachers 5 4 3 2 1 

to accept feedback and appl y it for 
future classroom instructi on. - -_. 2 1 
Teachers are not capable of 5 4 3 

handling a classroom (probknl 01' 

classroom manage lllent)._ . . . 
3 2 1 - 4 Teachers are not wel ll11 0tivated and 5 

dedicated to work 011 ilnpro villg 
students learning OlitcOl11 e._ .. 

7 



please . 
answ" '0 'he [ollow;". "est;ons;n o,d" '0 "".ke 'he ,",sHonn.l" - I t Trv to write 0111' answers to all numbers. COOl e e. 

h 
t other challenges do you face in relation to the following domains? 

2.1 W a 

Teaching and Leanlillg : I. 

II. 

iii. 

iv. 

... . .... .. . ........ .. . ..... .......... ............ .................. ... .. ..... ........................ . 
...... .. .. .... .... ...... . : .... .. ... ... , ... ..... ......... ... .. ......................................... . 

. .... ... .. .......... .... ...... ....... .... ....... .. .... ... .. ..... ... ... ... ........ . 

Conducive learning envirollment : 

... . ...... . . ..... ......................... . .......... . ... . .... . ... . ....... 
. . . . . . . . . . . . . . . . . . . 

.... .. ... . . . . ... . .. . .... . . . . .. .... . .... . ....... .. ...... .. .. . ... . ....... ... .... ... . ... .. 
.. . . .. . . .... . . . 

. . . .. ....... .. ....... . . .... .. . .. .... ..... ... ... ......... ..... ... .. ... . 
" ....... . ..... . ... . . . . . . . . . 

S,hooll".","lp' .. .. .... ..... ..... ....... . .. ... ......... ........ .......................................... .. .. .. ................ .. . 

•• •••• ••••• ••• • ••• •••••••• ••••• •• ••••• ••• •••• •• ••••••••••••••••••••••••••••••••••• ••••••••• •••••• •••• •••••••••• 
. . . . . . . . . . . 

~ om m :"" ty ~ ':',,' Pa>;o" • • . • . : . . 

. . .. . . .... . . . . . .. . .... . ..... ....... ... 
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Addis Ababa City Government Education Bureau 2009 E.C. (2017) 

Grade 8 Leaving Certificate Examination Results 

--..""'"" :-_ ."\ ""'~-::''-J'"''-';;,. 

.§ LJ.9 ,C ilL Nifas Silk School Code 09-01-13 

School Name Megabit 28 

School Type ReQular 

-', .. _--
. Subjects Total Raw% Pass or I 

Reg N 

;10601 
'10601 
T 06Di 

IN arne SeXIAge Blind Amh Eng Math~ Bio Phy Che S.Stu Ci v Marks Score Percentile Fail 

'359 ABDU ESHETU ABDI 
4561ABDULFETAH ASRAR NESRlJ 
,068 !ABDULKERIM MUZAE AMAN 

; 10601 
'-0'60, 

' 10-601 
' 1-0601 

Jl44 IABDULKUADIR SENBIT MOHAMED 
;165 iABEBAW YENESEW ALEME 

57911lABEL BSRAT ALEMU 
56262 lABEL ENDRIYAS DUBALE 
-7620 lABEL MELAKU FANTU :1 060 1 

i lO(.Q1 
i'i060 
'1060:: 
1106-0-

329 IA-BENEZER TEKLU GEBREMICHAEI 
'1 17 !ABENEZER YOHANS DESTA 
553 iABRAHAM GIRMA ZEWDU 

, 

.5'::0 !ABRAHAM KASSAHUN YIMER 
.. 

:1060 
11060' 
11060 
:TG6o 
11060 
:-1060 
;1060 
:106018 
~16-6-0~ 

,777IABUBEKER MOHAMMED NURE 
;874IABUBKER MIFTA SHAMEL 

1578141ABUBKER MUZMIL MHAMUD 
',)6747 IADDIS REGASA GEMEDA 

;}03S!ADDISALEiviE TEKLU ZENEBE 
'1879 IALEMNSHE HAILE SENGI 
71351AMARECH BEZUNEH AWASH 
4-S 77 IAMELE IINKUT BAYA 
')941 iANWAR WELELA BUSERE 

1 ~Q60 ' ~25 iASCHALEW KORE BHSIR 
i 1060 
:" 060-

'~)23IAsHNAFI GRMA LMAHA 
:296IASNAKU ALEMU DEBABA 

.-

20~:..rATYACHEW GETO ASEF':-, __ .. , 

M 14 N 
M 14 N 
M 15 N 
M 16 N 
M 15 N 

-
M 17 N 
M 18 N 
M 16 ,N 
M 18 N 

IM15 N 
).1" 116 N 

:M ~6 N 
~:-r;v;--: 16 ~4 

M 13 N 
M 15 N 
F "15 N 
F 15 N 
F --~ -N 

F 16 N 

I" 13 N 
M 16 N 
M 15 N - -
M 16 N 
F 16 N 
F 15 N 

28 18 17 11 19 12 10 
24 11 14 14 15 5 16 
28 12 18 10 25 20 20 
31 13 12 17 23 15 12 
26 21 12 16 24 20 13 
17 12 14 12 21 19 16 
21 10 12 ,10 27 24 16 
20 14 12 f{6' 3f- 26 ,18 
35 15 9!15 36 24 8 
25 -- ,. .. ,- r.rs'-·12T 16 36 20116 
16 21 21 19 36 ,21 19 
33 20 123 124 29 121 23 

,30 ,16 12 [26 16 125 22 
32 20 14 26 16 2S 23 
27 15 21 16 17 18 16 
19 20 17 14 19 13 20 
23 13 , 12 19 23 13 13 
30 22 9 21 19 '15 21 
33 21 23 25 24 ,21 16 
26 21 24 25 23 18 15 
24 16 24 26 19 18 16 
29 21 26 ' 27 1'7 17 16 
25 liz 20 ,20 21 13 12 
25,14 21 ,22 19 ,-,(' ~ 
19 16- 11 21 15 13 8 :'06'0 

I f060 310SiAYNALEM GIRMA TADESSE lF15 N :::e 16 8 ' 2319 15 ' 18 
Wg~~ITA'(NAL[M KEBEDE,MULE~ __ -=-=-~-l16 N_A~ J\~ ~Ab Ab Ab Ab !1060 

: 10GCi 
; ~666 

59~1..l!,-YNALEM KE!'JEA ERGA ~_'~I-'N t:3g'-'26- 23 r:,Tt:;6-'1-6114 
3?Q.2..0~~~EM MESAY GOLMAME .F-----Lfr~ ,21 '10 12 21 15 13 17 
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21 136/480 28 6 . .6 Fail , 

21 120/480 25 2.1 Fail . 
26 159/480 33 17.9 Fail 
36 159/480 33 17.9. Fail 
21 153/480 32 15.4 Fail 
34 145/480 30 10.9 Fail '. 
26 146/480 30 10.9 Fail, 
27 164/430 34 20.7 Fail 
39 181/·130 38 31.5 Pass ' 
33 182/480 3a-'3L5 Pass '1 

, 

28 181/480 38 ' 31.S Pass ) 
32 2051480 43 45A IPass ., 
37 1 Ei 4/':; eo ;38. 31.5 Pass .; 
38 194/48040 137.3 ' ,Pass" I 
29 159/480 33' 17,9 iFH 
16 138/480 29 8.6 • ,Fail , 

33 149/480 31 13.4 ' Fail 
38 175/480 36 26.3 Fail . 

!,~ 191/480 40 37 .3 Pass , 
175/480 36 Fail. 23 26.3 

34 177/480 37 28.5 Fail 
28 181/480 38 3,1.5 Pass, -
~ 139/·~8Q 29 8.6 Fail 1 23 150/480 31 13.4 Fail . 
24- 127/480 26 3.4 Fail . I -
35 ~480 36 126.3 Fail . I 
Ab 0/48b~Q -+ Absent i 

I~ ~1/480 38' 31 .5 Pass 
6.6 Faii --.J 25 134/480 28, 

1 

..04 
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S l~9: C!1i' Nifas Silk 

-

--- - -Ad(i";""" r.oa bi;j vlty Government Education Bureau- 2009 E.G. (2017) 

Grade 8 Leaving Certificate Examination Results 

School Code 09-01-13 

School Name MeQabil28 

School Type Regular 

Sub'ecls Tolal . Raw% Pass or 

~eg No. \Name Sex Age Blind Amh Eng Maths Bio Phy Che S.Stu Civ Marks Score Percentile Fail 

1060 157232 1BEEMNET GUDDSA DOWE M 16 N 26 18 15 16 12 18 11 33 149/480 31 13.4 . Fail 

1060153740 BELAY ANDUAMLAK NIMETA M 16 N 19 11 20 20 32 14 25 22 163/480 34 20,7 Fail 

1060162761 BELAYNESH SENDEKU TSAGAR F 16 N 22 12 17 15 19 13 21 30 149/480 31 13..4 Fail 

1060154516 BELETU KIFLE ABSHIR F 15 N 34 23 20 21 29 14 21 33 195/480 41- 40.12 Pass 

1060155195 BEREKET GASHAW TESSEMA M 15 N 30 24 23 21 36 46 42 39 261/480 54 70,S Pass 

1060162664 BEREKET MENGISTU ABEBE M 15 N 30 11 26 33 48 47 42 40 277/480 58 76,.1 Pass 

10601 55389 BEREKET SIRAW DENEKE M 15 N 50 44 50 52 55 54 50 45 400/480 83 98,2 . Pass 

~060154419 1 BETELEHEM GEBREYES KIDANE F 
-

15 N 28 16 18 26 29 35 22 24 198/48041 40.2 Pass ' = 
1060154128 BETELHEM ALEMAYEHU TEKLE F- 16 N 39 21 23 31 40 27 23 34 238/480 50 62.9 Pass 
1060154904 BETELHEM GEBREMARIAM KELBESA F 14 N 44 41 27 38 43 37 30 41 301/480 63 , 83-.2 Pass 
1060154031 1BETELHEM GETAHUN GUGSA F 17 t·] 36 39 11 "''l 23 24 18 31 204/480 ;43 45.4 Pass ~ £ ... 

1060153S34 ;oETELHEt·", NIGUSSIE KIBRET 
-

F 115 N 27 19 15 22 17 13 15 39 167/480 ·G;l 23.5 Fail · :, .~ . J 

1060153837 1BETELHM WENDWSN WERKU F 17 N 25 13 14 13 19 16 15 33 148/480 31 13.4· Fail 
1060 162470 BEZA GOSAYE WAMI F 15 N 25 16 15 15 24 17 9 26 147/480 31 13.4 . Fail -
1060 154613 BEZA MISGE SHIKUR F 14 . N 25 15 17 14 16 18 16 18 139/480 29 8.6 . Fail 
1060153643 BEZAWIT DEREJE SAFISA F 13 N 40 15 18 27 20 22 22 32 196/480 41 40.2 . ;Pass. 
1060155680 BILADEN AHMED EBRAHIM M 15 N 26 14 15 25 11 25 19 ' 28 163/480 34 20.7 _. TFail 

1060162567 BINYAM ASMARE ALENE M 16 N 22 23 18 25 16 24 19 24 171/480 36 26.3 Fail .-

1060154225 BIRHANU SIYUM LlBAY M 19 N 30 26 18 j29 23 28 27 ,38 219/480 46 53.·7. Pass 
1 060154710 BIRTUKAN ALEBACHEWWALE F 17 N 25 10 17 122 20 28 29 35 186/480 39 34.4 ~::: --'06'0154322 BIRTUKAN MAMO GIGAR F 14 N 30 13 20 29 25 29 28 30 204/480 43 45.4 . 
106015'5282 BIRUK BEKELE GUMERE 

.. 
17 N 23 17 27 38 ~3 40 31 34 253/480 53 68.7 . Pass M 

'1060 162858 1BIRUK EINDRIAS CHEMA M 13 N 38 34 23 43 48 41 41 37 305/480 64. 84.4 . Pass 
.1060155486 iBIRUK YILMA SHIKUR M :17 N 35 26 33 20 16 20 16 34 200/480 42 42.5 . \ 

.-
Pass . ~ 

~0.§.~~55.2~BIRUKTAWIT MISGANAW BELAY F 15 N 37 27 30 18 24 18 14 28 196/480 41 40.2 Poss 
,1060155553 BISRAT SILESHI WELDEAREGAWI M 14 N 26 18 15 21 21 22 21 29 173/480 36 26.3 • Fail .-
1060163440 BRHANU FANTAHUN CHANE M 16 N 19 10' 20 15 19 17 . 24 36 160/480 33 17.9 . Fai! 

" 060185265 CAPTAL NEGASI TASFOMARYAM M 14 N Ab Ab Ab Ab Ab Ab Ab Ab 0/480 0 Absent 
'1 0601 6227§l CHEMIR TEKA ALEMU M 17 N 23 13 21 19 17 13 9 32 147/480 31 13.4 . Fail 

" 
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Sub-City Nifas Silk 

. --

F\ eg No. Name 

.1060162955 CHERU ABERA BERHE 
:1060161985 DAGIM ASRAT ASFAW 
' 1060163052 DAGIM TADELE TILAHUN 
~660162082 DAGIM YESHITLA GEMECHU 
: 1 060161694 DAGMAWIT KORA AYANE 
'10601621791DANIEL AYELE ETICHA 
-, 060160530 DANIEL BIRHANU HAILU 
1060160336 DANIEL TAM RAT SEYFU -
10601 60433 DAWIT SEYFU YIMER 
-1060159851 DEJEN GEBREMARIAM ASGEDOM 
-, 0601 84586 DEJENE ABERA GELAN 
106016334 3 iOEREJE WORKU ME8RATE 

-

-~060159948 j DIRB FIKADU TESHOME 
YJ60160627 1EBISIE KUMA FITA 
1060160045 1EBRAHIM MUSEMA JEMAL 
:1060161112 1EKRAM RIDWAN TAYNI 
1060161791 EKRAM SHKUR ZELEKE 
1060162373 1ELlYAS MUHEDIN AWOL 
'1060159754 1ENATFENTA AMSALU GEREM 
T060150821 ERASA DAMENA BEDADA 
1060153546 ESKEDAR TASEWYIRGA 
1060160239 ESMAEL DEGIF MERSHA 
10601 60918 ESRAEL ASRAT DEBEBE 

Addis Ababa City Government Education Bureau 2009 E.C. (2017) 
Grade 8 Leaving Certificate Examination Results 

School Code 09-01-13 

School Name Megabit 28 

School Type_~ular 

Subjects Total Raw% Pass or 

Sex Age Blind Amh Eng Math~ Bio Phy Che S.Stu Ci v Marks Score Percentile Fail 

M 17 N 23 9 18 22 16 17 22 27 154/480 32 15.4 Fail 

M 17 N Ab Ab Ab Ab Ab Ab Ab Ab 0/480 0 Absent 

M 15 N 22 37 18 18 19 16 20 29 179/480 37 28.'5 Fail 

M 14 N 36 14 26 22 12 23 30 39 202/480 42 42'. 5 Pass 

F 14 N 37 34 30 35 20 35 19 40 250/480 52 66,7. Pass . 
M 15 N 43 24 18 23 29 17 24 39 217/480 45 ~1_0 Pass 
M 16 N 38 13 18 23 25 12 10 29 168/480 35 23.5 F:ail . 

M 14 N 33 19 20 20 19 23 22 32 188/480 39 . 3404 Pass 

M 15 N 33 21 26 40 39 35 21 34 249/480 52 66.7 Pass 
M 14 N 23 19 21 25 25 28 8 36 185/480 39 34.4 Pass 
M 17 N 39 32 26 47 45 40 15 23 267/480 56 73.9 Pass 

:M 14 N 40 35 27 48 47 43 48 37 325/480 .68 . 88.4 Pass -
F 17 N 29 20 11 26 29 29 27 29 200/480 42 42.5 " Pass 
F 14 N 43 31 23 26 31 33 24 37 248/480 52 66:7. Pass 
M 15 N 24 15 15 15 19 20 47 28 183/480 38 31.5 . Pass _. 
, F ' 15 N 41 15 11 19 27 29 21 36 199/480 41 40.2 . Pass 
F 14 N 24 16 15 13 25 30 18 22 163/480 34 20,7:· Fail 
M 14 N 26 16 15 17 21 23 18 33 169/480 35 23.5' . Fail 
F 16 N 19 18 17 17 23 26 18 28 166/480 35 23 . 5~' Fail 
M 18 N 17 13 17 25 9 15 14 22 132/480 28 6.6 ' Fail 
F 15 N 33 15 12 13 19 16 13 . 33 154/480 32 15.4 . Fail 
tv. 15 N 41 14 17 18 23 23 16 30 182/480 38 31.5. - Pass 
M 15 N 39 24 32' 35 35 34 35 41 275/480 57 75.3 .. ' Pass 

10601 61306 ETAFERAHU DRIBA HAYELMARIYAM F 14 N 38 19 30 32 32 34 31 34 250/480 52 66.7 ' Pass 
1060154807 jETANESH MEKONEN ASFAW IF 17 N 38 21 23 30 27 18 24 29 210/480 44· 48,3 .. Pass 
-10601 61888 ETHIOPIA ABEBE ASFAW F 14 N 43 . 25 32 36 35 34 36 41 282/480 59. 78~2· Pass · 
10601632461ETSEGENET TSEGAYE GUDISA F 14 N 29 8 14 19 20 14 . 16 31 151/480 31 13.4 Fail . -
1060161209 EYERUS BEDRU YIMAM F 16 N 28 11 12 14 19 12 15 37 148/480 31 13.4 Fail 
. 'O.6.Q.~1 015 [EYERUS MINDAYE ZELEKE F 15 N 25 15 15 11 16 9 21 25 137/480 29 8.6 Fail .-

y 
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Sub-@. -,-N.:.:.if,-"ac::cs..::S~il!-,-k _____ _ 

i 
I' . 
1-

(eg No. \Name 
060 184Y80 IEYERUS TEGAFAW MENDA 
1-060161597 EYERUSALEM ABEBE TEFERA 
i060160142 EYOB DAMENA BEDADA 
1060160724 EYOB LlNGERIH ADGEH 
1060167805 FAN OS ESHETU MENGESHA 
1060167029 FANUEL BEZAKULU ENGDA 
i 060 167126 !FASIL ESHETU YASIN 
10601676 11 FETLE HYLEMICAEL BONGER 
1-060167417 FIKERETE WELDEKIDAN BIRKE 
1060167223 FIKERSHLAKE GIRMA HUNDE 
1'060167708!FIKERTE DEREJE HABTE 
-i060167514iFIKERTE KIFLE DEREJE 
-' 060167902IGETANEH GIRMA TELAHUN 
'1060176341 HABTAMU GETACHEWGUANECHE 
1060178087 HABTAMU MEKONEN ERECHO 

:', 060177408 HABTAMU NIGUSE ALMAYEHU 
'10'60178184 HABT AMU TENAW GEBRE 
1060177214 HABTAMU TSEGAYE AGEZE 

'1060178572 HAIMANOT FIRWE HALIU 
;T0'60177020 HAMDIYA SNBET NESRUS 
-1'060177505 HAMID MUKTARE NGASHE 
;;'-060177602 HAMZA BEDRU NASIR 
:' 06-0168096 HANA ATEWU HUMNASA 
T060177990 HANA DAWIT METEKU 
,1(i60-1B4683 HANA GEREMEW KEBEDE 
10601783781HANA MITKU NEDA 

"1()60168193 HANA NEGASH GEZMO 
1060176632 HANA SIMUON TESFAYE 
T0601 76923 HANA TEMESELEW CHERNET 

- - --

'y 

Addis Ababa City Government Education Bureau 2009 E.C. (2017) 

Grade 8 Leaving Certificate Examination Results 

School Code 09-01-13 

School Name MeQabit 28 

School Type _ Regular 

Sub'ects Total Raw% Pass or 

Sex Age Blind Amh Eng Math~ Bio Phy Che S.Stu Ci v Marks Score Percentile Fail 

F 16 N 22 7 15 16 17 16 16 24 . 133/48 028 6.6 Fail 

F 14 N 50 26 36 19 27 20 24 39 241/48 050: 62 .9 Pass 

M 15 N 11 12 11 20 24 13 16 20 127/480 26. 3 .. 4 Fail 

M 15 N 33 30 18 21 19 17 19 32 189/480 39, 34.4 Pass 

F 16 N 22 17 24 13 19 16 20 19 150/480 31 13.4 Fail 

M 14 N 36 19 26 17 23 19 18 32 190/480 40· 37.3 - Pass 

M 15 N 27 26 20 17 23 15 24 41 193/480 40 37.3 Pass . 

F 16 N 21 17 15 25 20 19 14 25 156/480 33 17.9 r= .,-. al 
F 16 N 30 20 ;7 21 23 21 25 24 181/480 38 31.5 Pass 
F 14 N 41 24 17 23 25 25 28 37 220/480 46 . 53.7 Pass 
F 17 · N 23 . 17 15 24 17 17 20 . 28 161/480 34 20.7 Fail 
F 17 N 24 23 12 25 12 11 17 26 150/480 31 13.4 Fail 
M 16 N 25 18 14 20 15 19 33 35 179/480 37 28.5 Fail 
M 15 N 27 14 18 18 16 32 32 37 194/480 40· 37.3 Pass _ 
M 16 N 19· 14 8 14 15 15 26 14 125/480 26 3.4 iFail 
M 15 N 27 17. 21 24 15 16 15 33 168/480 35 23.5 Fail 
M 16 N 26 18 11 20 21 9 13 29 147/480 31 13,4 Fail 
M 16 N 19 17 29 17 21 15 28 39 185/480 39 · 34:4 Pass ~ 
F 15 N 23 15 29 12 20 11 17 20 147/480 31 ~3.4 Fail · 
F 15 N 23 15 17 18 5 12 17 26 133/480 2~ 6.6 Fail . 
M 16 N 29 19 21 23 23 17 13 30 175/480 36 26.3 Fail . 
M 16 N 27. 18 9 17 19 9 18 33 150/480 31 13.4 Fail 
F 16 N 14 15 12 17 15 21 15 22 131/480 27- 4.7 Fail 
F 14 N 45 40 30 28 25 32 26 32 258/480 54· 70.5 Pass ' 
F 14 N 34 32 17 22 16 14 14 31 180/480 38 31,5 Pass .-
F 15 N 35 13 9 23 11 13 13 35 152/48032 . 1 5'.4 Fail ' 
F 15 N 23 29 14 16 9 18 17 42 168/480 35 23~5 Fail · 
F 14 N 30 21 11 17 20 18 23 32 172/480 36 26.3 Fail 
F 14 N 29 . 19 15 15 17 17 16 25 1531480 32 15.4 Fail 
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Sub-City Nifas Silk 
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Addis Ababa City Government Education Bureau 2009 E.C. (2017) 

Grade 8 Leaving Certificate Examination Results 

School Code 09-01-13 

School Name Me~abit 28 

School Type Regular 

Sub'ects Total Raw% Pass or 
I 
IReg No. Name Sex Age Blind Amh Eng Maths Bio Phy Che S.Stu Ci v Marks Score Percentile Fail 

11060178669 HANA TESFAYE NEDI F 15 N 35 28 15 11 23 14 17 32 175/48 036 26.3 Fail 

;1060178281 HANA TESHOME ZERIHUN F 13 N 42 30 38 33 36 37 31 38 285/480 59 78.2 Pass 

,1060177117 HANA ZEWDE GIRMA F 15 N 41 20 23 13 23 18 17 31 186/480 39· . 34.4 Pass . ' 

11060176535 HAYAT ZEYNU NURO F 15 N 22 13 14 14 15 19 21 21 139/480 29 8.6 Fail 

11060171976 HAYMNOT HAILEMARYAM KINFE F 14 N 26 11 14 13 12 6 12 33 127/480 26 3.4 Fail . 

,1060167320 HAYMNOT MEKONEN ACHALU F 14 N 34 21 12 24 20 12 15 33 171/480 36 26,3 Fail 

1060177893 HELEN SOLOMON HAYELEMARYAM F 15 N 25 16 15 17 12 15 17 27 144/480 30 10.9 Fail 

1060177311 HENOK ALEMAYEHU BESHAH M 15 N 25 14 14 20 21 13 16 24 147/480 31 13.4 Fail 

1060177796 HENOK MITKU EJAMO M 16 N 29 . 12 14 14 12 12 19 42 154/480 32 15.4 Fail , 
1060178475 HERMELA YOSEF KIFILE F 14 N 25 12 20 20 19 14 16 25 151/480 31 13.4 Fail 
1060.176244 1HIKMA HUSEN KBRET F 14 N 33 16 9 22 20 17 15 41 173/480 36 26.3 Fail 
1060176826 iHIKMA YUSUF ADEM F 14 N 37 17 15 31 21 30 30 37 218/480 45 51.0 Pass 
1060168290 lHIRUT TAFRE GABYYO F 15 N 22 15 11 14 24 19 23 36 165/480 34 20.7 Fail · 
1 0601764381HIWOT DEJENE GEBREMICHAEL F 15 N 39 20 14 22 16 26 20 44 201/480 42 42.5 Pass 

~ 10601761471HUNDOL DEREJA BALEY M 15 N 38 17 24 27 27 27 27 35 222/480 46. 53.7 Pass 
,1060176729 HUSNIA FEDELU SIRAG F 16 N . 32 13 24 23 27 17 16 25 177/480 37 28,5 Fail . 
1060179445 KALAB DEREB TEKLU M 13 N 32 19 21 21 25 27 15 25 185/480 39 34.4 Pass 
1060178863 KALiD MEHAMMED SANI M 14 N 33 15 24 26 27 26 25 27 203/480 42 42.5 Pass 
1060180027 KALKDIAN TEKLU WOLDMICHAEL F 16 N 22 16 17 17 23 12 17 29 153/480 32 15.4 Fail. ,-

; 1 060178960 KALKIDAN AYTANEW MUCHA F 15 N 34 17 15 ' 20 15 17 22 35 175/480 36 26.3 ~~i~s-:1060179833 KALKIDAN BEKELE GEBRESELASSIE F 16 N ~C 20 26 12 17 17 19 43 194/480 40 37 .. 3 
1060180318 KALKIDAN DAMTAW NGUSE F 15 N 41 13 15 15 15 16 13 3,1 159/480 33 17.9 Fail 
1060179057 KALKIDAN NEGASH GLETU F 15 N 38 25 20 21 21 17 16 36 194/480 40 37.3 Pass 
10601£10221 KALKIDAN TARIKU ASEFA F 15 N 32 28 14 22 28 22 15 32 193/480 40 37.3 Pass . _ 

,1060179930 ,KALKIDAN YILMA ZEWDIE F 13 N 26 14 15 22 16 23 20 24 160/480 33 17.9 Fail . 
! 1060179_154 KALKIDAN ZELEKE FKADU F 15 N 40 28 12 22 9 24 10 34 179/480 37 28.5 Fail 
\1060180415 KAMIL NASIR DULA M 15 N 34 18 12 25 23 31 26 19 188/480 39 34.4 Pass 
11068179251 KEDIR HUSSIEN MUHE M 18 N 31 16 23 21 19 17 12 21 160/480 33. 17.9 Fail· 
11060180124 KIDIST ABEGAZ YEGEZU F 15 N 22 21 27 11 13 11 13 28 146/480 30 10.9 -1 :=ail '. 

'y 
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_!:?.!o!.b-City Nifas Silk 

Reg No. Name 

1060179736 1KIDIST DEREJE ESHETU 
11060 179639 KIRUBEL DEMELASH GEZAHEGN 
,1060179348 1KIRUBEL KASSAHUN DESALEGH 
i1060179542 \KOKOBE MEKONNEN DINKU 
10601 83519 LAM ROT KEBEDE DABI 

:10601 82840 MAHLET WORKU BIRRE 
1060183034 MARTA DINKU YIMAM 
10601 62743 MARTA KEBEDE YAZEW 
1060182258 MARTA TEKLU ZEBRE 
1060 182646 1MASRESHA YORDANOS KASSAYE 
.1060181094 1MEDHANIT ANDUAMELAK NEMETA 
1060 183422 MEKDES AMARE FIKRU 

.1060181482 MEKDLAWIT GIRMA AMARE 
10601 831311MEKEDES TESFAYE TSEGAW 

~1 060 182452 MERON MUIUGTA MEKONEN 
'10601 80609 MESERET DESALEGN DIRIBA 
: 1060183228 MESERET DRIBA FTALA 
;1060180997 MESERET GELAN ASEFA 
i106018 1385 MESERETTADESE GEMECHU 
i 1060182549 1MESERET YERGA GEBERE 
1060181191 MESKEREM BESIR ZEBRE 
1060180706 MESKEREM KEBEDE BEJIGA 

;'1060181676 MESKREM ADUGNA ZEWDA 
~601 8 1288 METSIHET SHIMELS KEBDE 
.106018i5?9 IMIHERET YESHITLA WOLDEYES 
11060181870 MIKIYAS BEDRU ZEYNE 
' 1060181967 MIKIYAS DEREJE EJGU 
[106018-1773 MI SIGANAWASRAT TESFAYE 
::~ ~~183325 MOGES SINTAYEHU MOSISA 

;. 

Addis Ababa City Government Education Bureau 2009 E.C. (2017) 
Grade 8 Leaving Certificate Examination Results 

School Code 09-01-13 

School Name Meqabit 28 

School Type Regular 

Subjects Total Raw% Pass or 

Sex Age Blind Amh Eng Maths Bio Phy Che S.Stu Ci v Marks Score Percentile Fail 

F 13 N 39 25 24 21 17 24 19 31 200/480 42 42.5 Pass ' 
M 17 N 24 18 20 21 20 21 19 25 168/480 35· 23.5 Fail 
M 13 N 32 21 20 19 12 20 16 36 176/480 37 28.5 t- ail: 
F 16 N 31 22 18 22 15 14 9 25 156/480 33 · 17.9 Fail -
F 15 N 41 23 15 24 20 16 17 39 195/480 41 40.2 Pass _ 
F 14 N 21 14 14 12 17 12 13 11 114/480 24 1.2 Fail -· 
F 16 N 32 15 21 15 8 19 18 32 160/480 33 17.9 Fail 
F 16 N 20 15 11 23 13 19 12 27 140/480 29 8.6 Fail 
F 16 N 27 17 9 21 15 17 13 27 146/480 30 10.9 Fail 
M 14 N 39 24 18 25 20 31 22 40 219/480 46 53.7 Pass __ 
F 14 N 44 39 21 30 27 34 23 44 262/480 55 72.3 Pass _ 
F 16 N 26 21 18 15 13 19 20 27 159/480 33 17.9· Fail . 
F 14 N 28 22 17 18 13 18 18 31 165/480 34 20.7 Fail. 
F 16 N 26 19 17 14 17 16 16 17 142/480 30 10.9 · Fail . 
F 16 N 26 23 15 15 12 15 19 25 150/480 31 · 13.4 . Fail· 
F 14 N 42 21 21 20 29 18 21 38 210/480 44 48.3' Pass ' 
F 14 N 39 22 20 24 19 22 20 41 207/480 43 45.4' Pass 
F 14 N 35 17 17 18 17 20 13 35 172/480 36 26.3 · Fail . 
F 15 N 34 13 17 15 20 10 11 36 156/480 33 17.9 ' Fail 
F 17 N 13 14 20 19 17 14 17 26 140/48029 8.6 . Fail · 
F 17 N 22 18 14 22 16 15 8 23 138/480 29 8.6 . Fail . 
F 17 N 29 21 15 22 23 17 17 27' 171/480 36 26.3 Fail ' 
F 15 N 23 19 15 17 15 15 17 26 147/480 31 13.4 . Fail 
F 15 N 28 16 15 20 29 16 13 33 170/480 35 · 23.5 ' Fail 
F 15 N 46 31 18 34 29 26 27 37 248/480 52· 66.7 Pass 
M 15 N 33 26 . fa 12 20 32 27 33 201/480 42· 42.5 Pass __ 
M 14 N 28 22 18 16 24 26 17 27 178/480 37' 28.5 Fail 
M 14 N 45 27 33 41 41 42 38 40 307/480 6.1 84.4 Pass 
M 15 N 41 26 · 32 38 19 38 21 24 239/480 50 62.9 Pass .-:- '-
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- ----, . 
i 

R eg No. iName 

660182937 MOLAW ABABE MOLE 
is-GO 182355 MULUKEN YENESEW ALEM 
050 182161 MULUKEN ZELALEM ADAMU 
060185168 MUNIRA RES HAD NESIRE 
060 180512 MUNIRA YAKOB DIN , 
060183907 NAHOM GIZACHW CHAHA 
OG-018381 0 NAOLE LEMMA SAFISA 

1060184 101 1NATINEL TEKLE ENDALE 
1-0G0 1836161NATNAEL TADELE WELDE 
10601837 13 !NATNALE ABRHLEY SEMER 
1060184004 NESREDN JEMAL HUSEN 

-
1060184489 !NIBRET TAMRAT TSIGE 
1060184392 1NURELEGN MEZGEBU TIRUNEHE 
1060175177 IRAHEL DEJEN SHIBESHI 
1060165671 RAHEL JAMBO WASSIE 
1060175274 REHIMA JEMAL YASIN 

1060159269 1RIBKA ANDARGE ESHETU 
'10'60175371 ROBA SEIFU TEKA 
~060175468 SAMRAWIT BELEGE TALEGETA 

'1'060146271 SAMRAWIT EFRIEM SHIMALES 
1060 159'560 SAMRAWIT SEMERE DERES 
1060153449 SAMUEL TEBABU SHFERAW 
1060145010 SAMUEL TESFAYE DESALEGN 
" 060 1589781sARA TAFESE GODISA 
1050145786 SARA TEFERA ARIYSILASE 

'1060175662 1SEBLEWORK SHIFERE TADDESE 
.! 060145495·!SEGENET ANTENEH MUCHE 
106014SS92 SEID WABI KEMAL 
~10601'16 174 SELAM BEKELE WELDEGEBREAL - .. --

Addis Ababa City Government Education Bureau 2009 E.C. (2017) 

Grade 8 Leaving Certificate Examination Results 

School Code 09-01-13 

School Name MeQabit 28 

School Type Rjillular 

Sub'ects Total Raw% Pass or 

Sex Age Blind Amh Eng Maths Bio Phy Che S.Stu Civ Marks Score Percentile Fail 

F 18 N 27 16 17 15 19 16 15 35 160/480 33 17.9 Fail . 

M 17 N 22 17 26 38 24 33 24 34 218/480 45 51 .0 Pass : 

M 15 N 43 28 26 31 24 17 25 38 232/480 48 58.3 Pass 

F 17 N 30 17 9 19 24 19 17 42 177/480 37 2~.5 Fail . 

F 14 N 33 23 17 ' 17 16 17 20 33 176/480 37 28.5 Fail 

M 16 N 33 22 18 13 24 16 9 29 164/480 34 20.7 'r-ail ' 

M 16 N 11 15 12 15 15 17 9 38 132/480 2(3 6:6 Fail 

M 15 N 34 22 21 25 21 16 12 40 191/480 40' 37,3 Pass, . 

M 14 N 19 20 6 20 15 13 16 27 136/480 28 6.6 Fail . 

M 15 N 28 21 18 11 21 22 9 20 150/480 31 13.4 Fail . 

M 15 N 32 19 17 23 24 24 18 36 193/480 40· 37.3 Pass 
F 116 N 28 16 20 20 20 25 19 35 183/480 38 31 .5 Pass 

-
M 14 N 39 23 27 27 27 22 38 42 245/480 51, 65,1 Pass -

,. F 16 N 27 22 21 25 23 20 14 28 180/480 38 31-.5 Pass 
F 15 N 24 15 32 46 41 27 26 25 236/480 49 69·7 Pass 

.-
-

F 15 N 39 44 35 46 44 32 39 38 3171480 66 86.5 , Pass 
F 15 N 49 25 26 22 35 37 20 47 261/480 54 70.5 Pass 
M 19 N 36 29 24 41 37 37 36 37 277/480 58., 76.7 Pass 
F 14 N 47 27 20 19 31 28 19 42 233/480 49· 60.7 Pa.ss .-= 
F 16 N 22 17 17 19 20 21 10 17 143/480 30 10'.9 Fail· 
F 14 N 42 28 18 18 29 15 10 15 175/480 36 26.3 Fail . 
M 15 N 40 28 18 19 25 14 14 33 191/480 40 37\3 Pass -
M 14 N 38 27 A • 27 28 31 28 39 2321480 48 58.3 Pass I" 

F 14 N 24 13 18 17 8 16 12 30 138/480 29 0,6 ' '~ :: ail ,--'-

F 16 N 35 16 9 16 8 14 14 29 141/480 29 8.6 ' Fail . 
F 14 N 33 22 18 24 21 15 25 32 190/480 40 37.3 Pass 
F 16 N 29 16 15 22 23 

" 
22 16 31 174/480 36 26.3' Fail 

M 14 N 30 18 ' 17 24 25 23 23 32 192/480 40 37.3 Pass - I 
F 15 N 32 22 12 17 20 13 23 31 170/480 35 23.5 Fail. 
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Sub-City Nifas Silk 

i 
\Reg No. Name 

L1060146077 SELAM GIRMA ROBI 
Wc60 145107 SELAM TESFAY ZEROU 
,1060145301 SELAMAWIT AYALEWTESFAW 
f1060159075 SEMIRA BEDRU KEDER 
' 1060175565 SEMIRA NURADIN HASEN 
'-1060158590 SENIET GIZEW GERMEW 

-..0 

Addis Ababa City Government Education Bureau 2009 E.C. (2017) 

Grade 8 Leaving Certificate Examination Results 

School Code 09-01-13 

School Name Megabit 28 

School Type Regular 

Subjects Total Raw% 
Sex Age Blind Amh Eng Math~ Bio Phy Che S.Stu Ci v Marks Score 

F 16 N 23 16 12 17 9 12 12 26 127/480 26 
M 15 N 25 15 21 21 21 12 15 37 167/480 35 
F 14 N 31 16 21 21 15 22 22 37 185/480 39 
F 17 N 40 16 24 22 21 16 19 38 196/480 41-
F 15 N 39 17 23 23 21 18 16 22 179/480 37-

Percentile 

3.4 
23.5 
34.4 
40.2 
28.5 

F 15 N 30 21 14 20 21 20 12 29 · 167/480 35 23.5 

Pass or 
Fail 

Fail . 
Fail 
Pass 
Pass .-
Fail . 
Fail . 

1060159172 SERKALEM ABTENEH TSETARGACHEW F 18 N 21 18 9 18 12 9 14 31 132/480 28 6.6 Fail , 
10601588811SHEBIRE ENGEDAYE HAYELE F 16 N 23 13 15 21 12 10 16 24 134/480 28 6.6 ' Fail · 
1060145204 SHEMSDIN HAMED NURE - , " M 17 N 21 14 15 28 16 18 21 28 161/480 34 20.7 Fail , 
10601 58687 1SHESHGE GEDAMU TEFERA F 14 N 9 20 14 13 7 15 7 23 108/480 23 0.6 Fail . 
1060145883 SHITU SHIFERAW GURMU F 16 N 26 . 17 3 20 20 13 20 33 152/480 32 15.4 Fail 
10601 449131SINKA ALEMU DBABA F 16 N 28 16 14 19 8 8 11 34 138/480 29 8,6 Fail 
1060145689 1SINTAYEHU TADDASE SHAMEANA M 

-
16 N 21 18 11 16 12 9 15 26 128/480 27 4.7 Fail . 

1 0601593661SISAY YESHEWAS YENET M ' 14 N 27 11 20 21 13 15 22 20 149/480 31 13.4 Fail . 
1060158784 SOFIYA GETNET HASEN F 15 N 26 14 18 11 8 14 14 23 128/480 27 4.7 Fail-

0 060145980 SOSNA BRUK BEKALE F 16 N 18 12 12 18 9 14 16 8 107/480 22 0.3 Fail . 
1 0601 59463 1SUMEYA MUSEMA ABEDLA F 14 N 38 17 14 21 24 9 15 37 175/480 36 26.3 Fail , 

i10601734311TADELECH FIKRE MERGA F 15 N 32 20 17 23 27 12 20 36 187/480 39 34.4 Pass ; 
11060174595 TEKALIGN TADESSE SHAMENA M 16 N 20 20 17 16 16 13 19 33 154/480 32 15.4 Fail , 
' 1060174401 TEMESGEN SHIMELES GETE M 15 N 41 17 18 15 9 14 20 2.1- 165/480 34 20,7 Fail 
h 060173528 TEREFECH AYELE ALEMU F 14 N 21 15 11 24 15 15 

. .. 00_-
'1"34/480 28 17 16 6.6 Fail 

i 1060173334 TESFA ABEBE MEKETE F 15 N 36 18 ' 17 16 19 14 12 31 163/480 34 20.7 Fail· 
1060172849 TESFA NGUSE MENJIKSO M 13 N 31 16 15 13 9 12 16 31 143/480 30 10,9 Fail ' 
1060173722 TESFANESH TEBEBU LEGESSE F 15 N 34 20 18 17 20 14 16 32 171/480 36 26.3 Fail . 

;1060173916 TESFAY TEBEBU TIMERGA M 14 N 31 18 15 17 23 24 15 31 174/480 36 '. 26.3 Fail · 
11060159657 TESFAYE GEBRMEDN AZMACH <h M 15 N 41 . 19 32 23 28 21 25 42 231/480 48· 58.3 Pass 
11060173043TESFAYE MELES AKALU M 15 N 25 18 30 18 19 15 14 34 173/480 36 26.3 Fail 
' 1060174692 TESHAGER DEMSE WERKU M 15 N 41 20 20 16 12 15 13 35 172/480 36 26.3 Fail ' 
[ 060173625 TEWABCEH TESFAYE TESMA F 16 N 26 18 14 18 15 10 17 30 148/480 31 13.4 Fail '. 
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Sub-City Nifas Silk 

I 
\Reg No. Name 

:1060174207 TEWDROS NEGASH GARI 
1060172946 TEZET A SOLOMON FUGA 
\1060173140 TIGIST ALEMAYEHU DEBELA 
\1060174304 TIGIST TECHANE HABITEMARYAM 
:1060174110 TIGZAWU ABAY GETNET 
11060173237 TSEGIREDA DEBE BE HAILE 
:1060174013 TSGEREDAHUNDUMABODOSHA 
[1 060173819 TSION BALCHA GAL TA 
\1060172752 TURKI BELACHW ARRSA 
11060174789 USMAN MUBARIK UMER 
1060184295 WERKE BELACHEW ARARSA 
1060175856 !WERKENESH DEJENE ASEFA 
1060172655 !YABSRA AKlILU DEMISSIE 

:1060172558 YABSRA GETAHUN MENGISTU 
11060172267 YARED KEBEDE TAJEBE 
1060178766 YEHULAYE WOLDEYES BELAY 

' 1060172073 YENEWORK KASAHUN KEBEDE 
' 1060172364 YEWBDAR BELACHEW ZEWDE 
11060175080 YOBDAR HAILU ABEBE 

Addis Ababa City Government Education Bureau 2009 E.C. (2017) 

Grade 8 Leaving Certificate Examination Results 

School Code 09-01-13 

School Name MeQabit 28 

School Type Regular 

Sub 'ects Total Raw% Pass or 

Sex Age Blind Amh Eng Maths Bio Phy Che S.Stu Ci v Marks Score Percentile Fail 

M 17 N 26 15 17 18 15 12 16 20 139/480 29 8.6 Fail · 

F 15 N 36 13 15 19 11 17 13 38 162/480 34 20.7 Fail . 

F 14 N 32 20 15 18 16 17 10 37 165/480 34 20.7 Fail . 

F 16 N 24 18 21 17 15 9 15 22 141/480 29 8.6 Fail -

F 17 N 29 15 23 16 12 12 13 35 155/480 32 15.4 Fail . 

F 13 N 36 . 9 12 24 17 19 15 36 168/480 35· ,L 23.5 Fail · 

F 15 N 24 16 21 19 21 13 10 17 141/480 29 8.6 Fail · 

F 15 N 30 18 17 15 16 17 18 36 167/480 35 · 23.5 , Fail -

F 15 N 42 21 20 27 17 17 21 40 205/480 43 45.4 Pass 

M 17 N 37 23 21 32 35 29 28 37 242/480 50 62.9 Pass 

F 15 N 35 27 14 39 29 27 25 40 236/480 49 60.7 Pass 

F 14 N 31 15 17 24 19 12 20 32 170/480 35 23.5 Fail · 
M 14 N 21 17 12 19 21 20 11 28 149/480 31 13.4 Fail -
F 14 N 50 44 38 45 44 37 37 39 334/480 70 90.3 Pass 
M 16 N 29 24 24 20 25 14 16 39 191/480 40 37.3 Pass 
F 16 N 24 14 18 19 13 17 12 30 147/480 31 13.4 F '1 -,-- al . 

F 16 N 22 13 23 20 11 15 17 27 148/480 31 13.4 Fail 
F 16 N 35 16 14 14 19 18 20 36 172/480 36 26.3 Fail 
F 16 N 8 5 17 23 11 13 10 20 107/480 22 0.3 Fail ' 

1060174886 YOHANNS NIGUSE WELDEGIYORGIS M 16 N 25 7 14 15 16 7 15 24 123/480 26 3.4 Fail · 
,1060176050 YOHANNS TEMESGEN KASA M 15 N 29 20 23 24 29 17 11 26 179/480 37 28.5 Fail ' 
\1062093643 YONASFELEKEGEBRA M 14 N 35 18 23 21 16 21 13 . 24 171/480 3,6 . . 26.3 Fail · 
,1060172170 YONATAN TAFESE GEBISA M 14 N 42 36 26 39 32 27 39 48 289/480 60 79.5 Pass 
:1060174983 !YORDANOS EPHREM NIGATU F 14 N' 35 21 23 25 25 33 27 37 226/480 \47 55.8 Pass -
r1060184974 1ZEHARA AREBU HDEME F 14 N . 38 10 15 24 23 20 ,32 37 199/480 41 40.2 P ,-ass . 
\1 06018507 i \ZINASH TEKEL YE ZEWGE F 18 N 23 17 15 18 12 14 16 12 127/480 26 3.4 Fail .- .-, 
. 1 
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