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Abslracl 

'/17e purpose of' Ihis sludy was 10 invesligole Ihe elJeclivenes.1 of' lulOrial program ill 
distance educalion al the tertiary level with reference 10 Alpho and Adll7os[}n;versity 
Colleges. The populalions of Ihis sludy included odmillislralors. luloriol coordillalors, 
lulor.l· and studenls. In Ihis sludy a total of 266 participants were laken as a sample. I'roll1 
Ihl,\' sort/pIe 50 of them were lutors, 200 were sf/fdents Oriel the rest were odll1inistra/or.\ 
alld tutorial program coordinators. For a beller lfl1ders!anding (~r the S;1/'/01;011 {/ mixed 
reseorth approach wox employed. Questiof/llOireinler view, FGD,observa! iOJlOlu/ dOClftlU' lI1 
onoly.';;s were lfsed as rHeans q{ datu col/ecliot!. Frequency, percellliles, s/al/dort! 
deviation, !nean value and {-fest were used for analyzing the quontitative data Ivhile the 
quolilalive data were !hemalicully organized.calegorized and exorn.;Jled to understand 
Ihe emerg ing pal/ems of responses. The jindings oj'lhe siudy re veal Ihal Ihe lulorial 
services provided by tutors were devoted largely to lutor's verbal explanal;rm qj' 
descriplive lacls. The cu.rren.1 praclice oj'dislance edu.COlioll offering illsliluliolls o/./(/{'e­
to face {uloriaLs are provided on volun!(/I~y bases. Studenls' survey responses ShOl\ leel 
dissati.~/(:l(.: lion with Ihe il111ex ible nolure of Ihe resources, insqlllcieJlI ocodemic slfjJporl 
provided and a preference for guJded learning aelivities and partieipotioJl ill discllssioll. 
fl was fOlfnd wilh safl:~faclion Ihal learners have positive ollilude tmvards tutoria f Oll £! 

distonce education in generol. Furthermore, J;'om the responses of Ihe h{/ors/studeJlts 
Ihere is eviden.ce Ihal confirms sludems are benejited}i-om/ace 1O}(ICe lutorial. The slu"v 
indicated that Ihe absence or shortage of the !nodules during sludenls' registration wos 
serious problem Ihal negatively affects sludenls'peljormance,causes delays in gradualion 
ond .'III/dents' allendonce and participation in lutorial sessions. The .findings also re l'Nti 
Ihol vis//o/ aids we re not employed in Ihe tutorial session fn. addition to this the s filt ly 
disclosed lhot no electronic medio was employed to jcu;ililole the sllfdellt .wpporl sl'rI' i( e. 
'flU! absence q/ practical exercise and demollstraliull Ivas foulld 10 be tl/(~ de/eCIS o/" 
Ill/orio! session. Finally, basedoll the .lindillgs and conclusiolls reCOlrtJIIClldu!iollS 1\ 'en.J 

1/10de 10 uddress the problem under sludy. 



UNIT 1: INTRODUCTION 

1.1 Background of The Stud y 

Both deve loping and developed co unt ries arc us ing di stance ed ucat ion ex tensively ti) r 

va riolls pu rposes. Ilowever, because of the inercased demand for tra ined and edu cated 

ma npower by vari ous sectors in develop ing co untries, the need to run distance educatioll 

was w idc ly real ized. Me hrotra,Hollister and McGahey ( in Ze ncbe, 2005:79) argue that 

there arc severa l facto rs apart fj'01l1 advancement in comm ull icati ons technology that 

contributed to the expansion and development 0 I' d istance educat ion. 

Deve lopmcn t of new methods that can dra mat ica lly impro vc the existing educat ion 

system has to bc devised . In efforts to mceti ng the new and chang ing dcmands or 

cd ucation and tra in ing, opcn and distance lea rnin g may be see n as an approach thai is at 

leas t comp limentary and under certain c ircumstance and approp riate su bst itute fi)r the 

contract mct hods tliat s till duminate most ed ucat ion systcms (UN t'SCO , 2002). 

Incqua lit y, inaccess ibilit y, irre levance and low qu a li ty are thc prob lems that arc I ~tccd by 

thc I,thiop ian cducat io n system. To a ll eviate the prcvai ling prob lems; the country has 

been under tak ing many innovati ve progra ms and projects. Thc ncw cd ucat ion and 

tra ining policy do cument is one of the major initi at ives th e government has tak cn t,) 

alleviate some or the major educat iona l pro blems, maintain qu alit y, and update the 

educat io n syste m of the co untry (MOE, 1994). The Prime object ive 0[' the cxpans io n o r 

highcr cdueatio n institutions is to trans fo rm the country's vast huma n resources into an 

cduca ted and tra ined work fo rce by for mal, non- fi)1' mal and throu gh di:;tancc cdl lcat l()lI. 

Distance Lc1ucat io n in Ethiopian is not a new phenol11enoll. Current ly , ti!cre ar .. 

governmenta l and pri vate institutions prov id ing d istan ce educatioll. In addit ion to 
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domestic prov idcrs, International Educat ional Institutions arc also providing distancc 

cducation programs. l lence, thc locuscs of thi s study arc Alpha and Acllnass Uni vcrsity 

College. 

A lpha College o f Di stance Studi es (ACDS) was establi shed by a committed 

Ethiop ian in 198 1 G.e. AC DS has successfull y carri ed o ut degree , diploma and 

eerti li cate progra ms fo r 25 yea rs th rough d istance mode of de livery for w hich it has 

deve loped a great dea l o f popula ri ty and pos iti ve image among the pub li c in general 

and sta keholders in parti cul a r. Its success has been refl ected in the large student 

enrolment and qua lity educational servi ces offered throug h its 17 branches and 90 

re presentat ive o ffi ces spread throug ho ut Ethi opi a. In addi t ion, ACDS has launched 

its program s for d istances lea rners rcs iding abroad espec ia ll y in the M idd le hlst and 

neighboring East, Centra l and Sou thern Afri can coun tries 

Admas Coll ege commenced it s operation on October 11 , 1998 (J.e. W ith a nam c 

" Admas 8us im:ss Training Center". The cente r started de li vcrln g tra ining services in 

certai n ta ilor made S ix-mon th duration (short-term ) programs. By undertaking decp 

object ive assessments of further tra ining needs and m aking preparation in tcrms of" 

the required matcrials as we ll as human resources, the center was upgraded to a 

co ll ege levc l as o f April 9, 1999G.e. With the obj cctive o f" expanding its quality 

serv Ice to the country, the CO llege ope ned SIX camp uses. The col lege's Distance 

Education Center has establi shed more than 3 1 coord ina ti on offices in the reg ion s 

and sub-c ities respecti ve ly . The co llege of fers both distanec and on campus 

educat ion, in a num ber o f program s whi ch arc offered in number of leve ls: 

celii Jicate , d ipl om a a nd degree both In d istance and on campus edu cation. Adl11 <1s 

has also started many e-Learning programs to deve lop the Ethi opian highcr 

cducat ional sys tem. Recently the co ll ege will be upgraded to a un ivers it y co ll ege <I :1lI 
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is stren gthen ing its ab ili ty of rendering tra ining and educat ion se rvices with its fu ll y 

accredited disciplines by the Mini stry of Educati on, Education Bureaus, and 

Educati on Depaltments of Regions and Sub-c ities . 

Distance education institut ions approach learning support system for students different ly, 

dependin g upon the characterist ics of their distance students, the avai lab ility of 

technology, the capacity of the institutions, and the learning cultures and styles of 

students. Learning support for distance students can be provided in face-to-face mode and 

mediated mode, such as through printed material, telephone, audio/video, radio, television 

and computer. The forms of learning support services to distance students can be 

categorized academic and non-academic support. Genera lly, academic support is 

provided to facilitate the deve lopment of cognitive, knowledge and learning ski lls aspects 

of the course. The non-academic support is provided to help the deve lopment of students' 

affective areas, advising and the administrative ass istance to fac ilitate the students' 

learning process (TOJDE, 2007). 

Student support service is the most important factor for the successful learn ing in distance 

education. This e lement of distance learning is a large and important co mponent of 

instruction, and must be co nsidered as one of the ingredients in plann ing the techno logy 

mixture. 

Obanya, Shabini and Okekuko lo ( 1999, in Teshome, 2001 ) indicated that tutorials and 

support services are important in answering the many needs students may have in 

distance education. Effect ive distance learn ing programs depend upon the good learning 

materials, effective student support and effic ient logistics. Study materia ls must be 

d istributed in a timely fas hion, feed back on student performance should be 

communicated without delay in order to sustain student motivation and guide learning. 
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Academic services for distance education include tutorial servIces and study group 

activ ities. Face-to-face tutorial is a kind of learning support invo lving face-to-face 

sess ions between a tutor and students. Mediated tutorial is kind of tutorial support 

involving the use of media, such as rad io, televis ion, telephone, internet or written. Face­

to- face tutorials are organized by the institutions'. Distance students are encouraged to 

act ively participate in study group activities, which can be initiated by the students 

themselves. These study group activities are supported and facilitated by the inst itutions ', 

such as through the provision of study location in tutoria l centers, network ing with local 

institutions, and provision of qualified tutors and supervisors. 

The student benefits from having a course developed for him and also from 

interaction w ith hi s tutors and other representatives of a supporting organ ization . 

The relat ionship between the supporting organization and the student is described as 

a guid ed didactic conversation. Guided didactic conve rsation is a critical approach to 

non-print media and the provision of face-to-face sess ions as components of a 

system and a concentration on assignment marking and its im portance (Keegan, 

1996).on the other hand, (SewaI1, 1988), states that the class tutorial in the distance 

education does have an important, if restricted part to play in the teaching system. Its 

original intenti on was th at it should be remedial and supportive in nature . The main 

role of the tutor here is not to develop new themes and ideas, but to ensure that 

students understand the ideas and arrangements in the course units and broad casts, 

and to remedy students' academic weaknesses. 

As it is clearly ind icated in Balakrishna , (1995), whe n a di stance - teaching 

in stitutions set up a net work of stud y ce nters, it has to decide on what criteria to 

locate. A major consideration wi ll be the proportion of learners that can attend. The 

instituti ons will look for away to enab le as many learners as poss ible to attend, 
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insofar as thi s is desirable. It is not easy to prov ide most lea rn ers with easy access to 

study center.Moreover, it is always impossible to set up study centers that are easily 

access ible for all learners for those students who cannot attend, or who can attend 

very frequentl y, it is necessary to think of alternatives, such as te lephone contact or 

audio-tapes through the post. 

Fliltherm ore, It would be inequitable to equip urban centers which attract many 

learners better than rural centers which attract only a few ,and di stance-teaching 

institutions gene ra lly try to make sure th at all learne rs have access to equ al resources 

by providing similar facilities in all study centers. 

1.2 Statement of The Problem 

Distance learners come from a heterogeneous back ground in term s of age, 

experience, socio-cultural, educational and occupational background s, sustaini ng 

their motivation to continue with courses till completion is a crucial issue. In this 

regard, the di stance instituti on through its student support service depalt ment have 

an impoltant role to play in prov iding for and facili ta ting the two way common 

interactio n with staff and stud ents. Other factors like personal, in stituti onal and 

instructional do affect learners' adjustment with studies in varying degree. 

Student SUppOlt service is the most important factor for successful di stan ce learning. 

There are common service needs for all learners but the basic types o f student 

SUppOlt services are tutorial and counseling. Therefore, distance learning systems 

need a net work o f tuto ria l or study centers. In many di stance -teaching uni versiti es, 

the tutoria l centers are mainly located in th e premises o f the loca l co lleges. They 

need to be access ible and with in reason able di stance to learners. It is al so important 

that the centers have to be equipped with library, laboratory, aud io -visuals, student 
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handbook s, and office and classroom equ ipmcnt. St udi cs indi cate only a few of thc 

above a rc provided in the tutorial centers Raghunath (J 994, in I.encbc, 200S). 

Carcfull y prepared course mate rial s are se lf-contain ed and can prov ide thc utmost 

guidance to learners to pursue their education. Howeve r, thi s docs not prec lude the 

signi fi cance of tuto ri a l support and cou nse ling to learn ers. Distancc education 

systcm set up tutori a l centers and employs tutors to assi st students in the ir learnin g. 

What matters to the institution is to find out the extent to w hi ch learners arc sa ti s fi ed 

with the support providcd. The qua lity of the instructiona l materia ls that arc used by 

the di stance teaching ins titutions is found to affect the achi evement and pers istcnce. 

In rel at ion to this, Sewart (J 981) reported how the i3 riti sh Open Uni ve rsity 

suecess fi.i1l y improved the completi on rate of students by increas in g the qualit y o f 

teach ing materials. 

Distance Education lnst itutions need to have clearly statcd c ri teria for the se lect ion 

uf Tuturs , cuurse deve lopers and counse lors. In relation to thi s, (Rumble, 1992) 

stated that , the crite ri a for appointing tutors and counse lors arc di ffercnt. Th e !(lI"IllCr 

be ing se lec ted on the bas is of the ir subject expertise , the latter for their human 

relatio ns skil ls. A ll w ill need to have an inte rest in and commitment to di stance 

learners and , in lll any cases, adult studen ts. Appropriate sc lection procedures need to 

be de vised. 

Ev idence on the effeetivcness of study centers is contradictory. SOlllC studies 

indicate that stud y gTOUpS are an important e lement in maintaining st udent 

moti vat ion and preventin g dropouts, parti cul arl y in Korea , i. atin Am eri ca and 

Africa. Othe r s tudies indi cate that Stlld y cente rs set up to provide access to med ia or 

tutoria l he lp can be problematic, and can have low attcndanee duc to the di stanc,: 

between students' homes and the centers, tutors' in effecti ve ness or st udent apathy. 
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In addit ion, access can be difficult due to scheduling or overcrowd ing (Teshome, 

200 I). 

There are some stud ies conducted in Ethiopia on distance education but they fa iled 

to adequately investigate the effectiveness of tutorial in distance ed ucati on. 

As it is indicated in Tesfaye(2002),the majo r prob lems whi ch have significant 

impact on the success of distance learner at th e secondary level are: the di sparity 

between the needs of distance learners and the provision of tutori al services; The 

sty le of the presentation and delays in the distribution of the se l f learning materi a ls 

(modules); Inefficient organization and ad mini stration ; Absence of standard criteria 

to recruit tutors and course developers ' ; sh0l1age of trained tutors in distance 

ed ucation and inadequate facilities. Thus, the primary purpose of this study is to 

address the above mentioned problems at the tertiary level. 

With thi s general frame work, the study has attempted to provide answers to the 

fO llowing basic questions. 

I . To what extent are the student supp0l1 systems available and sufficient? 

2. To what extent are learners satisfied in tutors supp0l1 method and preparedness? 

3. What is the extent of the benefits that stud ents get from attending the tutorial 

program? 

4. What are the problems related to administration of the two way interacti on 

between the stud ents and the co lleges and between the tutors and the learners? 

5. What mechanisms were used to evaluate the success of tutorial program? 
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1.3 Objective of The Study 

Literature in di stance education shows that the quality and the effectiveness of 

tutorial service is significantl y affected by low educational inputs, lack of ski lled 

manpower, inadequate facilities, the capacity of the organization and adm ini stration. 

Due to this fact, this study set its main objectives as to investigate the effectiveness 

of the tutorial practices/activities in di stance education with reference to Alpha and 

Admas University College. With this in view the study will attempt to examine the 

tutorial effectiveness by considering the following spec ific objectives. This study 

was designed to: 

1. find out if there is an attempt to maximize student supp0l1 servIces 

specifically tutorials. 

2. exam ine the nature and the adequacy of the tutorial sess ion. 

3. examine the usefulness of the tutori al sess ion. 

4. identifY the problems encountered in conducting the program. 

5. exam ine the evaluation mechanism for the effective functioning of tutors. 

1.4 Significance of The Study 

Distance education can be an effective and cost effective means of providing 

education on a large sca le. In order to meet thi s organizational objective efficient 

and effect ive system to provide quali ty service for its clients must be insta lled . 

This study is believed to contribute to the overa ll improvement of the organizational 

structure of the distance offering institutions in the area of quality instructional 

material development, face to face tutorials and counseling supp0l1, and raising 

student ' s participation. 
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Therefore, the researcher hopes that th e study will have the under mentioned 

significant purposes. 

I . Co llege officials, tutors, and coord inators will have better knowledge of the 

major problems that hinder the quality and the effectiveness o f running the 

tutori al program. 

2. The findings of the study wou ld enable di stance education management gai n 

valuable in formation on the actual practice of tutoring so as to take corrective 

actions. 

3. The findings of the study wo uld contribute to the existing body of knowledge 

with regard to the nature of tutori al service in di stance education. 

4. The results of the study cou ld provide valuable info rmation fo r further 

investigatio n to researchers in the field . 

1.5 Delimitation of The Study 

Currently, distance Education is offered in some governmental , private and 

International instituti ons in first degree and post gradu ate level. But thi s study is 

delimited to private institutions, especially in Alpha Co llege of Distance Studi es 

(ACDS) and Admas University Coll ege. The focus of the study is delimited to first 

degree leve l. Furthe rmore, in order to get a clear picture of the practice of tutoring 

third year stud ents were invo lved in the study with the assumption that th ey have 

better experience than others. The study foc used on six (three from each co llege) 

selected tutorial centers because of the large number of student 's population. 
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Although there are di ffere nt types of tutorial services, this stud y focused on ly on the 

face-to-face tutorial program. 

The study tries to assess the lea rner's profile, extent of learner' s satisfaction in 

tutor 's SUppOit methods, extent of learner tutor preparedness, learner's attendance at 

the tutorial centers, content adequacy and style of presentation of th e course 

material s, distribution of course materials, tutors method of supp0l1, and the 

mechani sms used to evaluate student' s progress and the success of th e program. 

1.6 Limitation of The Study 

The absence of adequate research conducted on distance educat ion program, in 

Ethiop ia restr icted the research to rely on the few avai lable few materia ls repeatedl y 

as sources of the study. 

In conducting this study, finan cial constraints and shOitage of time du e to full time 

employment of the researcher had impact on the possib ility of obse rvi ng those 

distant centers. Another cha ll enge that the researcher of this study faced is 

unwillingness of some private college to provide data as a result the researcher is 

forced to change one of hi s subj ects of study. These situations may affect the 

re liab ility of the results of the findin g to some extent. 

1. 7 Organization of the study 

Th is stud y is comprised of five chapters. The first chapter includes back ground of 

the study, statement of the problem, significance, limitation , delimitat ion as we ll as 

definitions of terms. The second chapter dea ls with the review of re lated literature. 

The third chapter embraces research methodology and procedures. The fOUlth 

chapter is presentation and analysis of the findin gs. Finally, summary, conclusions 

and recommendations are presented in the last chapter. 

10 



1.8 Operational Definition of Basic Terms 

Tutorial Effectiveness: in this study effectiveness of tutorial refers to what extent 

distance learners are benefited or satisfied from the program. In other words it 

describes the success of distance education offering institutes in conducting the 

program. 

• Contiguous: Is learning environment In which communication IS personal 

and face-to-face 

• Non-contiguous: is learning environment in which communication may be 

personal and face-to-face for limited periods of time, but it is largely written , 

mechanical, electronic or some other means of communicating at a distance. 

• Tutor: A person whose main role in distance education is to facilitate 

learning, by suppolting and guiding in different ways, by di scussing problems 

generally and individually, and by providing the necessary resources. 
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CHAPTER 2: REVIEW OF LITERATURE 

2.1 Theoretical Foundations of Learning Support System In Distance 
Education. 

The design, development and provision of learning support system for distance students is 

based on the foundation and theories of distance education, i.e., theories of autonomous 

and independent study, theories 0 f interaction and communication, and the theory of 

industrialization (Sewart, Keegan & Ho lmberg, 1988). These three class ical theo ries of 

distance education have been wide ly referred to during the past few decades, and until 

today they remain relevant as underlying principles of distance education practice, and 

these have been further supported and strengthened by more recent theories (Anderson, 

Garriso n, Gibson, and Sammons, as cited in TOJDE,2007). Theo ries of autonomy and 

independence lay the basic foundation of distance education practice. Independent study 

is an effOJt to organize instruction so that greater fi'eedom in learning is poss ible for 

learners. It enables learners to carry out learning tasks and respons ibilities on the ir own 

pacing and patterns, prov ide learners with 0ppOJtunities to continue learning in their own 

environments, and develop learners the capacity to carry on se lf-directed learning. 

Independent learning and teaching can be co nsidered as an educational system in which 

the learner is autonomous and separated ITom the teacher by space and time, so that 

communication is mediated (Moore, 1973). In distance education, learner and teacher are 

connected by a variety of co mmunication techniques through media. Distance is defin ed 

as "a tilllction of individualization and dialogue", rather than measured in terms of 

phys ical proximity. Distance education co mprises the elements o f le ar~er independence, 

interaction between learner and instructor, and certain characteristics of co urse design 

(Moore,as c ited in Holomberg, 1967). More recent wo rks on se lf-directed learning and on 
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learners and learning also support these theories. Fro m the theories of interaction and 

communication, distance education is viewed as a natural means of instruction, invo Iving 

two -way co mmunication between the teacher and the student, if they are at a d istance 

from each other (Ho lmberg, 1989). 

Moore (in Rosenblatt, 1999) classified distance education programs as autonomous 

(learner-centered) or non-autonomou s (teacher-determined) according to the followin g 

criteria: autonomy in setting the objectives ; autonomy in methods of stud y; autonomy 

in eva lu at ion. Some suggest that distance educat ion does not perhaps need teachers at 

all. Carried to the ultimate, student autonomy would entail the end of teaching in distance 

ed ucation. For students with complete responsibi lity for their course, there is no need for 

teachers beyond preparation of study material. However, most scho lars and practitioners 

believe that teachers have a firm and central role in distance ed ucation, and particularly in 

the frame work of fully fledged distance teaching universities. Ev idently, Tutors in 

distance teaching univers ities need a variety o f talents and abil ities. 

Daniel & Marquis (1979 as cited in TOJDE2007) draw attention to keep the balance 

between interaction and independence in distance learning, believing that all learning 

invo Ives interaction, that is, activit ies where the student is in two-way contact with 

another person involving reactions and responses which are specific to the two party's 

requests. Interaction inc ludes activities such as counseling, tutoring and contacting 

students; teaching over interactive te lecommunication; bringing students together into 

discuss ion groups; and engaging in residential gatherings. Independence comprises 

activities such as studying written material; watching or listening to broadcasts; wr it ing 

essays and assignments; working alone on a co mputer; writing essays and assignments; 

and co nducting experiments, surveys and project work at home. More recent works on 

modes of interaction, on teaching and learn ing also suppo rt these theories. 
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Accord ing to (Peters as cited in IGNOU 1995) d istance educat ion refers to the industr ia l 

management sty le for its operations. He uses concepts and princip les derived from the 

theories of industrial production to interpret distance educat ion phenomenon, although the 

comparison is pure ly heuristic . He presents comparative interpretation of industrial 

production and distance teaching in terms of the fo llowing eleme nts: rationalization, 

divisio n of labour, mechanization, assembly line, mass production, preparatory work, 

change, object ification, concentration, and centra lization. From the point of view of 

industria l theory, d istance education is seen as a rat ional ized method of provid in g 

knowledge wh ich, as a result of applying industria l principles and the extensive use of 

techno logy, a llows a large number of students to participate in univers ity study 

simultaneously, regard less or theil' place of res idence and occupation. 

Distance ed ucation includes both real and mediated communicatio n processes, and the 

purpose of the two-way communication is to motivate and faci litate students in learning 

and to provide feedback (Ho lmberg, 1981). Education is hased on communicat ion 

between teacher and student, and on peer group interaction, and as a method of guided 

didactic conversation, distance education a ims at learning and the conversatio n fac ilitates 

learning. 

The separation of the teacher and learner and the general characteristics of distance 

education necess itate the prov ision of an effect ive learning support system for learners. 

Distance education inst itutio ns emp loy a var iety methods of learning support system, 

such as resident ial co urses, regional courses, face-to-face tutoria ls, guided study groups, 

med iated tutorials, co mputer mediated conununications, internet, and web-based services, 

depending on the availability of resources and the students ' needs, and the inst itution's 

capacities. D istance education institutions are confronted with li mitations in the use of 

many for ms of learn ing SUppO lt for students. 
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In this regard a study conducted in Indonesia shows that, interactive teaching and 

learning process using new technology remains a major challenge, because of the poor 

quality of information and communication technology infrastructure. Learning SUppOlt 

services should then be developed using these theoretical foundations. There are two 

different approaches to student learning support in distance education. One approach 

relies on non-contiguous communication, i.e. , communication by media, such as written, 

recorded, broadcasted, and online communication. The other approach includes face-to­

face direct as well as mediated contacts. Another form of student support is tru'ough 

counseling and general student SUppOlt to facilitate students' learning process (Sewart, 

Keegan & Holmberg, 1988). 

Moore ' (1983 , as cited in IGNOU 1995) introduced the expressIon 'Transactional 

distance ' which defines the nature and degree of separation of teacher and learner in 

educational process. The transactional distance is a function of two variables called 

'dialogue' and 'Structure' . Dialogue describes the extent to which, in any educationa 1 

program, learner and educator are able to respond to each other. This is determined by the 

content or subject matter which is studied, by the educational philosophy of the educator, 

by the personalities of educator and learner, and by environmental factors, the most 

important of which is the medium of communication. For instance, an educational 

program in which communication between educator and the independent learner is by 

radio or television permits no dialogue. On the other hand, Structure is a measure of an 

educational program 's responsiveness to learners ' individual needs. It expresses the 

extent to which educational objectives, teaching strategies, and evaluation methods are 

prepared for, or can be adapted to, the objectives, strategies, and evaluation methods of 

the learner. In a highly structured educational program, the objectives and the methods to 

be used are determined for the learner, and are inflexible. In a linear, non- branching 

15 



programmed text, for examp le, there is less opportunity for variation, according to the 

needs of a particular individual, than there is in those correspondence courses which 

permit a wide range of alternative responses by the tutor to individual students' questions 

and assignment submiss ions. 

Moore discusses three types of interaction essential in distance ed ucat ion: 

• Learner- instructor interaction: interaction that provides motivation, feedback, and 

dialog between the teacher and student. 

• Learner-content interaction: method by which students obtain intellectua l 

information from the material. 

Learner-Learner interaction: exchange of information, ideas and dialog that occurs 

between students about the course. 

Distance education depends to a great on educational technology. As a means of open 

learning, the functioning of distance education depends on better utilization of 

instructional strategies. Tn other words, distance education banks on production of quality 

learn ing material, use of wide range of med ia emphasiz ing varieties of learning 

opportunities, and properly organized face to face contact programs leading to gro up 

interaction among learners themselves and with the instructors. Keeping in view these 

aspects of the instructional system, research is being conducted on two main areas of 

instructions i) management of instructional processes and ii) evo lving suitable 

instructional methods and med ia inputs. These aspects will be exp lained in so me detail 

as follows. 

Educational med ia are similar in their effectiveness, but differ in the ways they can 

readily be di stributed. This makes it poss ible to move away from the fixed staffing 

rati os necessary to face- to- face study, there by chang ing the role of the teacher 
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and making poss ible a reduction in costs. It is then possible to reach aud ience 

diffe rent from th e traditional ones, through distance teaching, and to do so at a 

reasonable cost. The equivalence of th e media however, presents us w ith problems 

of choice, best reso lved by a multi-media approach which all ows for feedback and 

encourages active learning. In working out the approach to be used , the organi zation 

of any face-to-face element is of key importance and leads us to cons ider how to 

use distance teachin g to ensure dialogue-something whi ch is faci litated if a concern 

with new audience and a new rel ation between education and the community lead to 

the use of groups as a bas is for adu lt learnin g (Perraton as c ited in IGNOU I 995). 

Studies on the potentia l values of different methods and the employing so und theoretica l 

models can help academic decision makers to choose appropriate means of 

instruction. Studies on evo lving multimed ia packages fo r spec ific subjects, definite 

instructional objectives and heterogeneous learner groups (students with different 

edllcat io,," I and socia economic hack ground) are pal1iculariy necessary to make the 

system effective. Bes ides, availability of recourses, time and feas ibility are to be kept in 

mind while conso lidating media inputs. How to facilitate fl ex ible teaching - learning 

environments in which learner' s participation in the instructional processes co uld be 

enhanced is a major concern in distance education. With the emergence of new forms 

of ed ucational technology, it is necessary that distance education keeps pace with them. 

Obvious ly, there is ample sco pe fo r studies in these areas to broaden the distance 

education base, so that the demands of education can be met. 

Research on these aspects in Ind ia foclls on the effectiveness of different methods and 

media in experimental situat ions, studying the existing processes of instructional and 

evaluation programs in distance education institutions, the usefulness of d iffe rent 

co mponents of instruct ional activities, evaluat ion system and participants' react ion to the 
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functioning of instructional system. It is noted that major instructional activities of 

distance education have been restricted to print materials and occas ional interaction 

between tutor and students through ass ignments and perso nal co ntact programs. In a few 

cases, instructional activities have been carried out through electronic media like radio, 

television, audio cassettes, video cassettes and computer programs. 

2.2 Student Support Service 

[n early times, the concern of distance education was confined to coordination, the course 

development and delivery methods. However, in recent years, there has been a growing 

impOltance of face-to-face contact in distance education, and therefore many distance 

education institutions are growing for quality student supports services to link the gap that 

has been created by separation of learner and teacher. The advancement of 

telecommunication technologies i.e. the innovation of print, telephone, teleconference, 

audio, video, broad casting, and computer by the use of one or a number of media make 

inter personal communication of distance education to be replaced by mechanical or 

electronic communication. As a result, distance learners benefit from dialogue with the 

institution that provides the learning materials, the students wi ll not be just recipient of it 

(keegan, 1995: 21-34). 

According to Kaye and Rumble (1982) the administration of distance education is 

classified in to two. These are: co urse development and Student support services. The 

student support subsystem comprises the planning, crystallizing, and recording of the 

teaching in mechanical or electronic form and the student support sub-system comprises 

the activities by the institution to focus on the students home or institutiona l center near 

the students home that will provide private and individualized presentation of the pre·re­

corded co urse content. Together with simulation of teacher and peer group clarificat ions 
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that normally acco mpany the prese ntation of co urses in ora l, group-based educationa l 

provision is required. These two characteristics differentiate distance form o f 

administration from other fo rms of educational administration. 

Syste ms and procedures fo r learning support system focus on meet ing the needs o f 

distance students liv ing in diverse conditions and different circumstances. The aim o f 

syste matic learning support in distance educat ion is to fac ilitate qua lity student learn ing 

process suited to students ' learning needs and flexibility, and ensure that students proceed 

the ir learning activities through access to various means of learning support. 

Dista nce education institutions approach learning support system fo r students differently, 

depending upon the characteristics of the ir d istance students, the avai lability of 

technology, the capac ity of the institutions, and the learning cultures and styles o f 

students. Learning support for distance students can be provided in face- to-face mode and 

mediated mode, such as through printed materia l, telephone, audio/video, radio, televisio n 

and computer. The fo rms of learning SUppOit services to d istance students can be 

catego rized academic and non-academic support. Generally, academic support is 

provided to facilitate the deve lopment of cognitive, knowledge and learning skills aspects 

of the course. The non-academic support is prov ided to help the deve lopment of students' 

affective areas, advising and the administrat ive ass istance to fac ilitate the students' 

learning process. 

Student SUppOit services have proved to be most significant in expla ining the success rate 

of students at distance teaching univers ities. Support systems are essentia l for all students, 

but most palticularly for students fi'om underprivileged back grounds. Since distance 

teaching univers ities dea l effectively with large number of students ITom wide ly differing 

back ground, it is indispensible to rein fo rce teaching and learn ing by effici ent delivery 

and support (Millis,a nd Tait, as c ited in Rosenblit 1999). 
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The techno logy infrastructure reports only one dimension of networked learning 

environments. Equa lly impOltant, if not more impOltant, is the human infrastructure that 

prov ides support services to the learners. The support services organization has a role like 

the customer serv ices operation in a bus iness enterprise. It provides admin istrative 

directions, emphat ic listening, mora l SUppOlt, and connict reso lution services. Many 

learners today are still not comfortable with computer techno logy and will require so me 

type of coaching to build up their confidence. By providing compre hens ive SUppOlt 

services to the learners, the educational providers wi ll increase the learners' personal 

comfort zone to concentrate more on the subject and less on the techno logy. Learners 

expect the instructions they receive for course registration, course access, and evaluation 

to be accurate, effic ient, and trouble hee. I f they have trouble accessing or using the 

network, they expect someone to be available to help them Thomas (1997). 

According to (Gael, 200 I) student support services in distance education system are of 

greater significance than other models of higher education since the students in thi s 

system suffer h om many limitations and problems. Some of these are: 

I. Lack of phys ical proximity resulting in lack of confidence and thus the need of 

constant support and guidance hom the faculty 

2. Lack of adequate inhastructure-extra books, good library and fellow students 

3. Lack ofguidance from any source and fear of exam ination 

Distance Education system is never so mething apart hom students and the ir needs. Rather 

it is the means by which these needs are met and the distance education system which 

thinks of its existence as something apart from the students will fai l to recognize 

significant problems of the students and the Distance Educationa l system will not be in a 

position to deliver the goods). 
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Distance education students encounter problems and live with all sorts of anxieties. Very 

few of them can study effectively on their own. Distance educations, therefore, needs 

qualified personnel to counsel. They need the chance to discuss what they don' t 

understand and often what they think they do understand with people who know about the 

subject. Such a help, whether it is face-to face or at a distance, is the basis of tutoring and 

counseling services. They relate not only to academic problems, but also to personal 

study difficulties; they also consist on encouragement and reso urce. They should begin 

before the student enrolls, continue throughout the course, and include ass istance in 

finding ways to follow up and apply what have been learned. 

Academic services for distance education include tutorial services and study group 

activities. Distance education offering institutions tutorial services include face-ta-face 

and mediated tutorials. The mediated tutorials include written, online, radio and televised 

tutorials. Face-to-face tutorial is a kind of learning support involving face-to-face sess ions 

between a tutor and students. Mediated tutorial is kind of tutorial support involving the 

use of media, such as radio, television, telephone, internet or written. Academic services 

for distance students manage tutorial services for distance students .The different 

characteristics and needs of distance students have implications on the type of tutorial 

modes that they prefer. 

Counseling is usually provided by correspondence and in so me cases over the telephone 

and through occasional face-to-face sessions. Proper advice must be based on knowledge 

of students and on their expectations. The tutor has to respond not only to student's 

questions that refer to the subject matter but also to questions on the distance teaching 

system in general, for example dispatch, complaints and enrollment problems. 

Therefore, tutors need knowledge of the institution they are working for. Student services 

may include I) advice and he lp in respect to choosing what to study, which invo lves the 
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service of pre application enquires and course choice guide line; 2) tu ition; and 3) the 

counse lor may help them on health, psycho logical, mater ia l etc. problems that re late to 

their study and strictly to their personal life. For instance, he may advise students with 

disabilities on how to use equipment and aid 4) Career and nlfther study. 

This again may require the comb ined expertise of profess ional career adv isors and 

education guidance. Depending on the guiding philosophy, the pedagog ical method, the 

size, and other features of the intuitions; the app roach that can be appl ied by distance 

education students may vary. Strategic options for planning and organization of distance 

educat ion students service can be delivery at home versus in some local center; distant 

versus face-to-face ; genera lized versus individualized; leve l of student interaction; and 

Synclu·onous versus async hronous delivery. 

According to Rumble ( 1992:66), the management of tutors and co unse lors is one of the 

most impoltant areas because they influence the success of the system, indeed. However, 

the management dependence on a number of key co nsiderations. These are: 

• the status of tutor and counse lor; part-time or full time 

• location of tutor and counse lor; campus based or off- campus 

• involvement in co urse deve lopment 

• Assumed role; wou Id the two roles be co mbined or separated? 

Distance education system shou ld provide a separate service for tutors for at least the 

fo llow ing reasons: 

• Tutors may lack the knowledge, co mpetence and ski lls to deal with a ll the 

questions and co ncerns of enquires and applicants 
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• Co unse ling nlay involve playing advocacy ro le on behalf ofthe students, which is 

beyond the reach of the responsibility ofa tutor. 

The co unse lo r may be the first contact for reso lut ion of appea ls against unsatisfactory or 

un fa ir performance of tutors . It is an accepted fact that ad ult learners have certain psycho­

soc ia l needs, which may not be met academ ica lly, but are neverthe less impOltant to 

co ns ider when planning a learning experience, some of these are need for kindness; need 

fo r recognition; need fo r new experiences ; and need for exercis ing leadership, dec is io n 

mak ing and respons ibility. It is therefore, through the identification of learner 

characterist ics that program organization can establish, the learning need of the target 

group of any g iven program, content and methodo logy to be used. 

Severa l students identified a need to know more about what is expected of them in a 

distance co urse. Prospective students need to know that a distance co urse requires se lf­

d isc ipline, se lf-mot ivation, the abil ity to work independently, and perseverance. 

In formation concerning interaction in the distance course should a lso be provided. Most 

students surveyed indicated a preference to be able interrupt the instruct ion in order to ask 

a qu estion but did not know that this techniqu e was appropriate or permitted Thomas 

(1997). 

A critical reflect ion on d istance educat ion practices clearly revea ls the need for the 

students to regard student support services as an integrated part of distance education 

rather than as a margina l or supplementary one. Only then will the students effective ly 

utilize the student support services offered by the open univers ities. In order to make the 

student SUppOlt services rea lly effective and efficient, it is necessary to give a good deal 

of thought to the qua lity of the services offered by the student support services. There fore, 

syste ms for measuring the services have to be set up at the distance universities on a 

prio rity basis. 
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2.3 Process of Tutorial Service 

Tutoria l is the most important aspect of a Distance Education system to bring together 

students and faculty face-to-face. A we ll organized tutorial has tremendous potential ities 

for a distance learner. After attend ing tutoria l, he/she feels secure, comfortable, and 

motivated to learn and mo ve ahead. Interaction between students and the instructor is a 

v ital component of any educational program. But it takes ul11que character istics in 

distance education. Tutoring refers to a process through wh ich a student rece Ives 

additional ass istance with his course work or remedial instruction from e ither a trained 

student o r professionals (Holmberg, 2000: 106). 

The management of face-to-face tutorials, includ ing planning, recruitment of tutors and 

students, organiz ing and eva luat ion are under the responsibility of tutoria l service 

department and tutorial coordinators. As part of quality assurance to standardize tutoria l 

serv ices, a manual of conducting Face-to-Face Tutoria l has to be published as guidel ine 

and this manual has been eva luated, revised and improved continuous ly based on 

feedback trom students and tutors. Social ization of tutorial service provision has been 

done using a variety of methods, such as sending memorandum to Regional Offices, 

poster, announcement through radio network, and sending leafiet direct ly to students. 

Bes ides, d issemination of information abo ut tutorial is also g iven during the New Student 

Or ientation Program, in study gro up activities. In this regard the exper ience of countries 

like Indones ia shows that, cond ucting face-to-face tutorials in Regio na l Office involves 

the fo llowing steps. The first step is the ident ificatio n of courses for face-to-face tutoria ls. 

For the Primary Teacher Training Program, this step is re latively simple because the 

courses for tutorials have been set up in the curricu lum. The fina l dec ision about the 

actua l courses with tutorials is based on the number of students registered for 
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participation m the courses with tutorials. The seco nd step is the tutor recruitment 

process. 

In conventional system of education, learning is greatly influenced by the dynamic 

interaction process that goes on between a teacher and his/ her students. In distance 

education system such face to face interaction is almost absent. Infi'astructure, class room 

and laboratory facilities, availability of qualified teachers are the main criteria for the 

selection of a tutorial centre. Academic qualification and experiences are taken under 

consideration for selection of a tutor. Besides delivering lecture, they evaluate 

assignments called tutor marked assignments prepared and supplied by the institutions. 

The tutorial classes are conducted as per academic calendar for respective program 

prepared and supplied by the university college. Although, tutorial centers are at different 

places in the country, tutorial class begin and end according to the uniform schedule. 

There IS a tutorial centre coord inator for each tutorial centre. The coordinators are 

responsible for monitoring the whole academic process throughout the semester and 

conduct examination. Indeed, learners depend upon the tutorial services. Performance of 

the tutorial centre is therefore very important to evaluate because it has impacts on the 

learners ' performance. 

Tutors Qualification, Experience and Tutor's Duty 

The tutor's qualification, training especially training in distance learning and experience 

play an important role in the learning process. Tutor 's involvement in tutorial service 

activities apart from usual teaching shows their interest in distance education and distance 

learners. An efficient tutor is one who prepares lessons according to a precise plan and in 

a well-structured manner. Tutor should prepare assignments, evaluate and arrange special 

test for eva luating learners ' performance. Also they should communicate results to the 

learner in time. The extent to which tutors are not engaged in tutorial centre related 
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activities after tutorial hours is a poor indication of tutor commitment to their learners, 

tutorial services and their profession. 

Baath( in Keegan 1995, p.92) clearly indicated that there is evidence to show that 

distance learners need special help with the start of their studies and that they need 

help in particular to promote their study motivation. He sees the role of the tutor 

going well beyond that of correcting errors and assessing students' progress. This is 

the role of the distance tutor: he/she can have important pedagogical functions not 

only that of correcting errors and assessing students' papers. He may playa principal 

part in the linking of learning materials to learning-by trying to relate the learning 

material to each students' previous reinforcement patterns, to his previous 

knowledge and cognitive structure, to his previous comprehension of the basic 

concepts and principles of the curriculum or by concentrating on the task 0 f 

establishing a good personal relationship with the learner. 

A study conducted by Stevenson and Sander (1998) indicated that there is a difference 

between how students expect to be taught and how they would like, and not like, to be 

taught. In addition to this the findings of the study shows that tutor who has tutoring 

responsibilities and wishes to respond to their student expectations may benefit from 

applying the Expectations Led Planned Organization model (ELPO) to their tutoring. 

According to this model the tutor considers how the course might be structured and then 

accesses the student expectations of good tutoring. 

Studies indicated that the value of having knowledge of individual learners is very 

important for optimizing the learning of individual students in conventional class rooms 

as it has been reported in a number of places (Marland 1997).On the other hand, advocates 

of distance learning agreed that , the link between teaching effectiveness and knowledge 

of students apply to distance teaching. This is because knowledge of the individual 
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students allows us to individualize or pal1icularize provis io ns for eac h learner and so 

enha nce oPP0l1unities for learning. Moreover, such know ledge eve ntually can sharpen 

perceptio ns about the strengths and weaknesses inherent in the distance educat ion 

mater ia ls a nd use the po int to ways of improv ing them. 

Some examples of the way in which detained knowledge of individual distance students 

can be used to good effect. 

.:. Knowledge of a student 's work context (many distance students are in full time 

employment) may prov ide ins ights in to the reasons for learning prob le ms and 

orientation to study and provide a bas is for cho ice of exa mples or termino logy by 

the distance tutor in dialogue with the learner. 

.:. Knowledge of a students study e nvironment co uld influe nce the distance tutor ' s 

advice about resources to use, reaction to late submiss ion ofwork and suggestions 

a bout ga ining access to support . 

• :. Knowledge o fa student's conception of learning may be reflected in the nature o f 

feedback provided on ass ignment wo rk, negotiations w ith the learner about goals 

and techniques in project work for assessme nt and advice. 

The tutor interrogates his/her tutorial pla n to see if it can be modified to acco mmodate 

speci fic student expectations or prefere nces and whether he/she can adjust activit ies that 

students suggest are dis li ked or not he lpfu l to their learning. The amended teaching plan 

is circulated to students exp laining w hy the act iv ities have been se lected. Evaluation of 

the tuto ring plan can be ga ined from traditional post event or post co urse evaluation. 

Constructive Effects of Learning Support Services on Student Learning Success 

Effective learning support system has constructive effects on student learn ing success in 

d istance education. Effective learning suppo rt enhances student learning. Learning takes 
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place in various format and modes. Students are motivated to learn through peer 

interaction, working on assignments, and interacting with tutors and peers. Distance 

students are wel l informed about the variety of learning support system from which they 

can choose to suit their needs and circumstance (Zulkabir & Thaib, as cited in TOJDE, 

2007) . 

Motivating students to learn: Distance students are provided with diverse learning 

opportunities and activities in order to motivate them to learn. They are encouraged to 

actively engage themselves in various learning opportunities through study groups, 

tutorial sessions conducted in the face-to-face mode and the distance mode. The learning 

materials are designed systematically to encourage independent learning through clear 

objectives, description of concept and examples, use of cases, self-assessment exercises, 

formative and summative evaluation. The learning SUppOlt system is designed to motivate 

students' learning in various ways using various modes and means. Students deve lop the 

motivation and willingness to learn (Dannayanti,as cited in TOJDE,200?). 

Encouraging learning interaction: The sharing of learning experiences 111 distance 

education takes place through various forms of learning interaction, social interaction, 

learner-tutor interaction, peer interaction and learner-content interaction). The provision 

of various learning support services facilitates constructive student learning interaction 

that eventually develops students' knowledge and abilities through distance education 

(Karnedi, as cited in TOJDE, 2007). 

Providing varied learning strategies: Distance students develop a variety of learning 

experiences through the use of a variety of learning strategies, styles and media (Julaeha, 

as cited in Zuhairi 2007). They are exposed to different kinds of learning support system 

provided by the institution. Distance students learn in group, on individual bases, through 

scheduled learning activities, and on autonomous learning basis. Effect ive learning 
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SUppOlt system should direct students on how to study the learning materials, how to 

answer se lf-assessment questions, how to work on assignments, and how to go through 

the tough requirements of distance learning successfully. 

Promoting independent learning: Distance ed ucation is based on learner self-direct ion 

and independent learning, conducted in group as we ll as on individual basis. An 

important task for the institution is to ensure that the following learning require ments take 

place. The institution shou ld effectively motivate students to learn, direct tu tors to 

deve lop ass ignments, deve lop learning activities for students to fo llow up tutorials and 

group interaction, and des ign the learning materials in such a way that enhances 

independent learning (Harsasi, 2002). Distance education deve lops constructive learning 

culture through learner self-d irection and independent learning habits. 

2-4 Course Development and Distribution 

Cou rse development for distance education impl ies the preparation of print and non­

print materials plus the production of a total learning experience for the di stance 

stud ent that wi ll para llel all the facilities that are characteristics of on-campus 

education, including add itional homework, laboratory practices, and library research 

periods and all the activities of face-to-face stud y. 

In principle, course development should fo ll ow the stages of course planning, 

preparation, and tryout fo r their usability and improvement activities. Accordin g to 

(Raghunath, inZenebe 2005), it must follow a systems approach starting with 

identification of needs, then setting objectives to the curriculum, go for preparing the 

mate ri a ls and finall y evaluate their usab ility or effectiveness. 

To be able to develop its own course materi al ,a distance education institution must 

have an o rganization for educational ed itorial work .The deve lopment of course 
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material s requires an estab li shment that is a combi nation ofa resea rch institute and a 

publisher's editorial office, providing facilities for course developers to work with 

various media ,in some cases including radio and TV and, as a rule ,arrangements 

for recording. 

The internal organization for course development can thus be limited to an editorial 

body with educational, subject-based and technical expeltise that enables it to 

develop courses and to control and adm ini ster co-operation with external 

organ izations. Distance-study institutions may decide to go beyond these limitat ions, 

for instance by creating their own research units and organizing teaching faculties of 

their own. At th e tertiary level it may be important for di stance study institutions to 

do thi s to ensure recognition as real universiti es equaling traditi onal uni versities in 

prestige. 

Design of instruction to be delivered to distant learners is probably the most significant 

determinant oflearning outcomes. Well-dcs igned and developed instructional experiences 

are required in order for distance instruction to be successfu l. 

Any subject material that is presented as learn ing material, is organ ized by the author in a 

special way so as to ease the learning .In distance education this organization is o ften 

carried finther than what we find in a regular text book. Distance education school 

people sometimes talk about a "built-in-teacher", and what they mean is that the 

learning material is not on ly presented with a logically clear organization, but also that 

the student 's way through the course is pointed out and all necessary gu idance given 

h is/her way through the course. 

Over-structured materials may enhance passive learning, though all distance teaching 

universities devote much thought to the interactive dimensions in their texts. Thus, the 
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limitat ions inherent to d istance learning techno log ies served as catalysts for the 

development of orig inal methods in instruct ional des ign to increase interactive learn ing 

(Parer, Moore&Kearse ly, as cited in Zuhiri 2007).Holmberg (1986) fo r exam ple, 

deve loped the not ion of guided didactic conversation in se lf- study texts. The princip le 

underlying this concept is that s imulated interactio n, through the presentation of subject­

matter in pre-produced courses, shou ld replace part of the interaction of a regular face-to­

face meeting, by forc ing students to co nsider different views, approaches and so lutions 

and ge nerally interact with the course content. Course writers should then converse with 

students through special techniques inserted in the written d iscourse. 

[n pract ice, distance teac hing di ffers from s imply publishing and distributing books III 

three ways (lGNO U, 1995): that is in its use of a variety of different media, III its 

structure, and in its system for feedbac k. 

I. The need to use a number of different media has led in turn to a concern with 

structu re in distance teaching. In wr iting a book, an author can dodge questions of 

structures or can se lect the structure that he find s inte llectua lly most rewarding. If, on 

the other hand, the object ive is to produce a package of materials that will teach 

effective ly, then we are forc ed in to thinking abo ut the structure of the co ntent and the 

structure of the media-the way in which the different media wi ll relate to each other. 

The criterion then becomes educational effectiveness: the best co urse is the one that 

teaches most effective ly. 

2. Material offered to a student 111 the absence of a teacher needs to be structured in 

such a way that it encourages the student in to learning act ivities that go beyond 

passive ly reading or listening o r watching. The deve lopment of an appropriate 

structure makes effective distance teaching poss ible; it also sharpens the distinct ion 

between it and the regular production of books or broadcast programs. 
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3. Good distance teaching also depends on a system of feed back. No matter how 

carefu lly educationa l materia ls are prepared, they will not meet the needs or answer 

the problems of all the students for whom they are intended. A system of feedback 

enables students who have pro blems with the pre-prepared materia l to rece ive so me 

help ; it also enables the producers of distance teaching materials to assess how far 

they have been successful in what they were trying to achieve. Feed back is 

necessary both fo r learners who cannot otherwise overcome their learning difficulties 

and for teachers who cannot otherwise see how effective their teaching has bee n. 

Tuto rs invo lvement in course developm ent: just as course developers should 

und ertake some tuto rin g, so it makes sense to in vo lve a few tutors in deve loping new 

course. This brings practical experience of teachin g a co urse in to the co urse 

deve lopm ent process . Ho wever, m ost tutors will not be involved m developin g 

co urses. Co urse deve lopers th erefo re need to deve lop briefi ng and train ing materia ls 

and sess ions to orientate tutors to the und erl y ing rati onale for the co urse, and th e 

pedagogic strategy it is planned to use. They will also need guid ance on markin g 

ass ign me nts and examinati ons, including bench mark scri pts. Much of thi s can be 

done through a tutor 's course manua l. 

The effect iveness of co urse materials can undoubtedly be enhanced by constructive 

thinking forwards to the kinds of he lp and interaction learners are likely to need. On the 

other hand, the e ffectiveness of the re lationship between materia ls producers and 

fac ilitators feeds through to the effectiveness of learning and thus to the qua lity of the 

course as experienced. 

For the d istribut ion of co urse materia ls a very spec ial organization is necessary. However, 

as print is a technica lly s imple medium, the need for effective manage ment systems to 

deve lop and deliver pr inted texts is often underestimated(world Bank, 1992:33 as cited in 
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Tesfaye 2002).Delays in sending texts to student and failure to deliver texts to all students 

on the course were a recurrent problem in a number of inst itutions. The dissemination of 

materials and the submission of assignment by students to tutors are fo r the most pan by 

post. However, postal services are somewhat uneven. According to Holomberg, 

(1989: 138), course units and other learning materials for distribution to students are 

hand led in practice in three bas ica lly different ways. 

2.5 The Effectiveness of Tutorial (Face-To -Face) Program 

Research on the field of distance education indicated that distance learn ing can be 

considered as effective as face-to-face learning. According to the stud ies that were 

comp iled (Russe ll , as c ited in Sander 1998), there is no s ignificant difference between 

distance learn ing and traditional classroom learning. As a matter of fact , it is very clear 

that instruction de livered to distant learners is effective and that learn ing outcomes can be 

successfu lly attained when offered to students at a distance (Hanson, & Anglin, as cited in 

Michael 2002) . 

(Perraton, in IGNOU, 1995) deve loped a theoretica l structure whic h effectively 

di splays the argu ment in favor of distance education. Hi s argum ent starts with the 

hypothes is that different media are s imilar in their effect iveness for teaching. This is 

based on the results of comparative studies of the use of print, rad io, film , television , 

and li ve teachers. 

Di ffere nt comparative studies have been carried out on different media in their 

effectiveness fo r teach ing a nd the general conc lus ions fr0111 them are that it is factors 

such as the pedagogica l quality and clarity of presentation , the re levance of the 

content, and the motivation and interest of the lea rners, which are the significant 

var iables, rather than the particular medium of instruction. In these regard, the face-
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to-face teacher's or tutor 's role becomes that of a facilitator of lea rning rather than a 

transmitter of information, and the group becomes a key forum for debate, 

di sc ussion, and feedback . 

A question that is under debate is to what extent face-to-face sess ions shou ld be 

used for the purpose o f securing cognitive learning by di scuss ion and application of 

the knowledge acquired to themes brought up in direct contact w ith tutors and fellow 

students .One schoo l of thinking finds face-to -face sessions essential , another find s 

them unnecessary and even, in some cases, harmful. No conclusive proof has been 

estab li shed either to prove the necessity of face-to-face elements or to reject them as 

conventional embelli shments. However, in cases where courses com pletion wi thin a 

pre-determined period of time is a target, students using supplementary face-to-face 

sessions have often been found to be palticularly successful (Holomberg, 1981). 

It is clear fi'om the research literature that distance education works. Why it works and 

how it works is impOl1ant. However, the rulluwing conclusions about instruct ion 

delivered to distant learners are directly related to effectiveness. 

• Training in effective instructional strategies is critical for teachers of distant learners. 

• Distance education courses should be carefully designed and developed before 

instruction begins. 

• Visualization of ideas and concepts IS cr itica l when designing instruction to be 

delivered to distant learners 

• Adequate support systems must be in place to provide the distant learner with access 

to resources and services. 

• Interaction between the instructor and students and amo ng students must be poss ible 

and encouraged. 
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• Assessment should be designed to relate to the spec ific learning outco mes of the 

instructional experiences. 

On the other hand, (Garrels, as cited in Gibbs 1976) describes five critical e lements for 

success fu l teaching at a distance: 

I. Instructor enthusiasm. This requires animat ion and comfort in fi'ont of the camera, or 

with the techno logy utilized. Facu lty support and interest are critica l to the success of 

distance learning endeavors. 

2. Organ izat ion. Teaching materia ls must be prepared in advance; tim ing, variation, and 

smooth transitions must be planned. Instructors should allocate from 3 to 5 hours of 

preparation for each hour of distance instruction. Great attention to detail is required 

long before the actual classroom activity occurs (summers,as cited in Stevenso n 

1998). 

3. Strong commitment to student interaction. Whatever the modality used to teach at a 

distance, the instructor mllst encourage and faci litate ongoing co mmunication 

between the students and the instructor. 

4. Famil iarity with the technology used in the class format. Faculty deve lopment is 

important before beginning any distance act ivities, and instructors should be tra ined in 

video use, computer use, or other forms of instructio nal technology used. 

5. Cr itical support perso nnel. Production staff, graphic des igners, and technica l staff 

members will help the instructiona l setting produce successful teaching at a distance. 

Furthermore, (St. Pierre, as c ited in Mielke, 1997) expla ined that Students in distance 

education sett ings perform as we ll or better on ass ignments, c lass activities, and exams 

when co mpared to campus-based students. Nevertheless, students mu st maintain 

persistence and a c lear foc us to succeed in a distance learning situation. Se lf-d irection, a 

passion for learning, and strong indiv idual responsibil ity are important influences on 
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achievement. There are indications that d istance education wo rks best fo r more mature, 

motivated, we ll-o rganized, and a lready accomplished learners (Rinta la, as cited in Zuhir i 

2007). 

Distance education dictates changes in behavior for both the tutor and the learner. The 

successful student deve lops pers istence and skills in se lf-directing work. The successful 

distance education tutor becomes conversant with new techno logy and deve lops new 

instructiona l styles, moving from creating instruction to managing resources and students 

and disseminating views (Strain, as cited in Mielke 1997). On the other hand, 

adm inistrative and fac ulty support for distance education are cr itica l to the success of this 

instructiona l method. Admin istrators should take note that the imp lementation of a 

distance ed ucation program may allow access to a greater nu mber of students. However, 

the time and work assoc iated with teaching at a distance exceeds the normal requirements 

of campus-based instruct ion (Mielke, 1997). Therefore, distance education can be as 

effective as any other category of instruction. Learning occurs and knowledge is reta ined. 

Students repOlt that they have learned and they fee l their distance learning exper iences 

are as successful as more tradit iona l educat ion. The keys to successfu l distance education 

are in the design, development and delivery of instruction, and are not related to 

geography or time. 

Learners come to the tutoria l center to so lve their co urse related problems, get necessary 

information and acquir ing knowledge. Indeed, tuto rial services play an important role for 

obtaining knowledge in-depth. The quality of education depends on what goes on in the 

tutorial centers and class room. Therefore, face to face interaction is significant. 

Conditions and infrastructure of the tutorial centre, tutor's qualification, experience and 

train ing in distance learning, teaching style and strategies are of importance in the process 

of acquiring education through distance mode of delivery. 
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The success o f the tutorial depends upon micro-planning so that the benefit s can be 

optimized. In line with this, the student support service and tutorial coordinators have to 

consider the fo llowing questions while they prepare a tutorial program. What should 

involve in planning tutorial programs? How to go about it? What constraints may be kept 

in mind? 

Regarding improving learning output and outcome studies indicated that effective 

learning support improves learning output and outcome, in terms of improved grades, 

graduat ion rate, mastery o f learning materials, improved skills and competencies 

(Wardani, as c ited in Zuhairi 2007). Graduates o f distance education institutions have 

survived the tough academic training that has required independent and autonomous 

learning process. So the graduates can develop themse lves to become independent 

professionals and effe ctive fac ilitators in any learning organizat ion. 

2_6 Evaluatiun of Tutorial Program 

Evaluation of d istance education is necessary 1,.om the view po int of justi fy ing internal as 

we ll as external validity of the system. Since distance education is a soc iety sponsored 

institution and aims at maximum invo lvement of people belong ing to different cross 

sections of society, everybody would raise questions and seek answers with regard to the 

e ffi ciency and e ffectiveness o f the system from one ang le o r the other. 

The criteria fo r evaluation may differ depending on the context of study. For instance, 

while social responsiveness of distance education can be cons idered as criteria for 

eva luation, the instructional co mparability of distance education system w ith regu lar 

co urses in terms of its products can be another criterion. some may be interested in 

studying the effectiveness of the distance education instructiona l system with re ference to 
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the achievement of different objectives meant for specific courses; in other cases, the 

eva luation criteria may be fixed wit h differential levels of long term impacts of distance 

education on its products, and match them with man power requirements at a given lime 

and cost effectiveness. If the system does not achieve success in a specific case, it may be 

wOl1hwhile to raise questions abo ut its limitat ions on the spec ific concerned. 

Eva luation is ultimately justified as a basis for decision making for distance educat ion 

program. About the best means of attaining the ends of distance education, both the 

object ives and the processes however may differ from the intent. The poss ible dec isions 

required in each of these areas are include the fo llowing. 

Decisions may have to be made regarding intended ends. They may require 

c lassificat ion . Some may be unach ievab le within exist ing co nstraints; others more 

realistic and equally des irab le may have to be found. In this area, the concern with 

the determination of needs and with the general nature and objectives of a 

program desiglleu tu 1TI~t!llhuse neeus. 

Decisions may have to be made regarding intended means. Processes may be 

ineffect ive or req uire clarification or refinement. 

Better prepared tutors and revised materials may be needed. Costs may be too 

high. Tn this area we are concerned with appraising attainments, judg ing 

satisfaction, and estab lishing continuin g quality- control arrangements. 

Decisions may have to be made regard ing actual means. The processes used may 

differ from or co nflict with those intended because of consc ious adjustments and 

improvements or a regress ion to habitual or infers or practices. More refinement 

and more co ntro l may be requ ired. Following a lternations and adjustments (Lee, 

as c ited in Thomas, E. 1997). 
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With regard to management of instructional processes, it is crucial to have quality control 

on the production and improvement of learning packages, appropriate integration of wo rk 

by subject 's spec ialists and experts on communication tec hno logy and scheduling o f 

production and dispatch of materials. Management of two way co mmunication between 

learners and the instructors/inst itutions through ass ignment-responses, study center 

activities and perso na l contact programs is cruc ial for effect ive instructional processes in 

distance education. Moreover, synchronization o f mass systems like radio and TV which 

remain mostly outside the purview of distance education institutions, w ith distance 

education is another challenge for the manage ment of d istance educat ion. Evolving 

suitable alternat ive mechanisms of management for the instructional system and 

studying their effectiveness is one of the major concerns 0 f research on education. 

Students are increasingly bein g asked to make judgments on the qu ality of learning 

experience prov ided in the traditional univers ity setting tlU'ough co urse evaluation 

questionnaires. Qua lity assurance is sweeping into distance education systems too . But 

we suggest that satisfaction with distance tutoring received will be directly linked to the 

expectations those students had of tutoring when they "s igned on". Since the tutor rarely 

accesses student expectations of tutoring, they run the risk of be ing judged as ineffective 

tutors against the students' hidden expectations. 

It seems illogical to have students judge a tutor's performance on criteria that are hidden 

from the tutor. If the tutor were given the student expectations be fore the co urse begins 

he/she wo uld have the opportunity to consider how to meet justified suggest ions or in 

cases where particular student expectations are ulU'ealistic, explain and manage the 

expectations to realist ic leve ls. In e ither eve nt the tutor is able to work with, and respond 

to, the students' expectations. Consequently, judgment by students of how we ll the tutor 
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Eva luation questions typically center on the completion of a spec ific act ivity and often 

are answered yes or no. questions such as the following are often asked: 

i) Was the appropriate number of class sess ions held? 

ii) How many copies of program materials were produced, and how many were 

distributed? Accountability information is collected from program ad ministrative 

records and staff. 

The effectiveness component of the eva luation process attempts to place so me value on 

the program' s activities . Effect iveness questions often focus on participant attitudes and 

knowledge. Obviously, grades, achievement tests and attitude inventories are measure of 

effect iveness. Often raters are asked to review course materials and course presentations 

to determine their effectiveness and student course evaluations can be used to co llect 

reactions from distant education participants. Examples of questions to determine 

effectiveness include: 

I) Were the students satisfied with their distance education course? 

2) Did the students learn what they were supposed to learn? 

3) Did the teachers fee l adequately prepared to teach distance learners? 

During the impact phase of eva luation, questions focus on identifying the changes that 

resulted from the program activities, and they are tied to the stated outcomes of the 

program. What structures, policies, or events in the organization or environme nt he lped or 

hindered the program in accomplishing its goals? is one of the questio ns in the 

organizationa l context phase of the evaluation. The Unanticipated Co nsequences 

component of the AEIOU approach identifies unexpected changes that occurred as a 

result of the program. 
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Briefanalysis of the nature of the discipline, the a ims of the course and some of the bas ic 

pedagogic principle that apply at the introductory level suggests a number o f cr ite ria for 

eva luation of distance co urses. These are: 

I. The criterion of appropriateness: - the co urse is appropriate to the student body for 

which it is intended; there preparedness for study, exceptions, a ims and interest. 

2. The criterion of engagement : - the breadth and depth o f treatment of the subject­

matter, and the level of discourse, are manageable; that students in trust are 

susta ined . This ra ises the question whether students do infect find to courses they 

study interest ing, pleasurable and cha llenging. 

3. The criterion of performance: - teaching of the central processes and concepts of 

disc ipline enables students to study successfully at the leve l concerned. 

Co ntro lling is the process of measuring work performance, compar ing result with 

objectives and taking corrective actions as needed. Controlling involves the process of 

mon ito ring performance and taking actions to ensure desired result. Distance education as 

an institution that involves various functions in its system, requires effective controlling 

mechanisms. Controlling in distance education may be more complex than conve ntiona l 

system for it hardly allows immediate supervis ion. However, the co mmon management 

fa ilure is unwillingness or inability to specifically measure the performance 

accomplishments of peo ple at work. Controlling fi'om distance ed ucatio n point of view 

shou ld clearly identify who the students are, what the ir academ ic behavior is, what 

distance education program is? (Shermer horn, as cited in Moore 1996 ). 
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UNIT 3: RESEARCH METHODOLOGY AND DESIGN 

This st ud y was a imed at in vest igating the effectiveness of tutorial program in 

distance education at th e tertiary leve l. The study was cond ucted with reference to 

Alpha and Admas Univers ity Co lleges. These institutions provide differe nl courses 

in Ce ltificate, Diploma and Degree programs through di stance educat ion. 

3.1 Design 

A mixed research design is employed for this research work with the intent of addressing 

the issue in question. This method was se lected with the hope that it w ill help answer the 

basic quest ion of the study as desi red by the researcher via producing a pertinenl data. 

In this type of design qua litative and quantitative data are used for supporting and 

va lidating each other. Responses from the questionna ires, interview, focus group 

discussio n and experiences trom class room observation and document ana lysis are 

analyzed and interpreted in a complementary manner with relat ion to conceptual 

frameworks and empirical ev idences in the nature of tutorial in distance education. 

Major variables of the study 

Independent variables like educational leve ls, social class ( income level, educationa l 

attainment), gender, age gro up, engage ment (teacher or student); academ ic stream and 

place of origin (rural! urban) cou ld have been co ns idered all in at once, however to make 

the study manageable and to use ava ilab le literature within the reach of the researcher, 

only gender and occ upation (teacher or student) are taken as the independent variab le of 

the study. On the other hand, this study has taken exlent of learner's satisfaction in tutors 

SUppOlt method, extent of learners -tutors preparedness, learners ' attendance at the 

tutorial ce nters, co ntent adequacy of the course materials, and sty le of presentation of the 

materials, tutors methods of supports or presentat ion as the dependent var iab les. 
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3.2 Participants 

The populations for this study were made of administrators. tutorial coordinators, 

tutors and distance education students (3'dyearJ have been taken as a target group 

using availability sampling techniques. Third year students were selected with the 

assumption that they have reach experience in distance education as compared to 

others. 

Due to the fact that registration schedule in distance education is continuous , it is 

difficult to know the exact number of students who are expected to complete in a 

given academic year.Based on the information obtained fi·om the concerned body in 

the colleges understudy in addition to the main campus located in Addis Ababa the 

researcher prefers Adama and A/Hawasa as the main site due to large population of 

the students. 

Sampling Technique 

According to the information obtained from the former Higher Education Relevance 

and Quality Agency (HERQA) but currently known as Education and Training 

Quality Assurance Agency (ETQAA), there are about 13 private distance education 

offering institutions. In this study the researcher selected the two colleges under 

study purposefully. 

The selected two institutions conduct distance education program throughout the 

country. In addition to tutorial centers in the matn campus the researcher selected 

purposefully only two tutorial centers from each college which are outside the 

capital. These two tutorial centers were selected due to their large population of 

students. For this study availability of sampling procedure were used because it is 

not possible to collect data from all palticipants at the same time at the given specific 
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area. Therefore, the resea rcher decided to collect the data while the distance learners 

are working o n exam ination or attending face - to-face tutorial program. 

The total sample size of thi s study was 266.That is 200 students, 10 academ ic staff, 

50 tutors which are avai lable at the se lected tutori al centers from both coll eges and 6 

tutorial co-coordinators. 

During the selection of 10 students (excluded fi'om the sample size) who participated in 

the focus group discuss ion the help of tutorial coord inator at Hawasa campus of Alpha 

University College was very great especially in locating students who could give good 

in formation. This is to mean in the se lection of students he attempt to have students that 

are fi'om different places far /i'om the tutoria l centers. And this made it possible to have 

respondents that were /i'om d ifferent backgrounds. In the discussion two female and eight 

male students were se lected with availability sampling technique. Similarly, 5(2 fi'o m 

Alpha, 3 from Admas at Hawasa campus) vo lunteers male tutors, were selected 

purposefully with the help of the tutorial coord inators for interv iew. Furthermore,6 

vo lunteers' students were se lected purposefiilly with the assumpt ion that they could 

prov ide valuable information with the he lp of the tutorial coord inators /i'OJll the main and 

Adama campus of Admas University College for interview. 

3.3 Instruments 

In order to co llect qualitative and quantitat ive data, from the primary sources, different 

instruments were developed, commented, pilot tested and were employed for gathering 

informat ion. To this end questionnaire, observation, interview, and focus group 

d iscuss ion have bee n used as an instrument for data collection. Furthermore, from the 

docume nt ana lysis pertinent info rmation about the se lection criteria of tutors and tutoria l 

45 



centers were gathered. The statements below g ive a detailed description of instruments 

and the way the data were gathered. 

For gathering qu antitative data, the ma in so urces of in fo rm ation were distance 

learners and tutors. Survey questi onnaires we re distributed to 200 students and 50 

tutors. A structured questionnaire is constructed separately for the learners and tutors of 

the co lleges under study. The questionna ire has three separate parts in accordance with 

the objective and significance of the study. Part one of the questionnaire conta ined 

personal information about the respondents. 

Part two contained close-ended questions (1 8 items) for students and 12 items fo r tutors. 

Both groups of the items were constructed on a fi ve-point adopted Likert-type rat in g 

sca le. The attitude sca le is fo llowed by fi ve responses such as 5(Strongly agree) = SA, 

4(Agree) = A, 3(Undec ided) = U, 2(Disagree) = D, and I(Strongly disagree) = SD. The 

c losed type questions give a max imum o ffive alternatives to the respondents to se lect one 

o r more according to her/his feeling of the learners and tuto rs abo ut tht tUlorial. 

Finally, in the third part of the questionna ire open ended items were included that thought 

to give more freedom fo r the respondents to write his/her fee ling about the tutoria l 

program. 

For qu alitative study, the researcher made obse rvation at the se lected centers fo r 

availability and adequacy of the required educational faciliti es, Interview was 

co ndu cted w ith the administrative staff, tutori al coo rdinators, and tutors in pl annin g 

and manageme nt of acade mi c, educational fac ility iss ues, the problem encountered 

and the eva luation mec hanism of runnin g tuto ri a l se rvice. In ord er to trian gul ate the 

data interviews we re m ade with di stance learn ers. From the doc um ent analys is th e 

cri teria how tutors are rec ru ited to deli ver tutoria l sessio ns, how quality instruct ional 
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materials are prepared and distributed timely, Issues related w ith training wi ll be 

assessed. 

Questionnaires 

To cover larger data source questionnaires were developed for tutors and students. For 

both groups items were constructed for the variables and presented in a five point scale 

and open ended forms. The preparation and construction of items were done by reviewing 

the literature on concepts of student SUppOlt service in general and tutorial services in 

particular. The researcher developed all items with a five point Likelt scale forms 

together with some open ended items. Items were constructed in English language for 

both tutors and students. Then it was commented by the advisor of the research and was 

presented to a colleague who has graduated fi·om the dep3ltment of Measurement and 

Eva luation at a post graduate level. The comments given enabled the researcher to revise 

questions that are not focused to the research questions. As a result some items were 

dropped and some were added and some were improvt;c1. 

The questionnaire for assess ing tutors ' opinion had 12 sca led items and 3 open ended 

items, while the questionnaire for assess ing students ' opinion had 18 scaled items 

together with 15 open ended items. The response sets for the scaled items were Strongly 

Agree, Agree, Disagree Undecided and Strongly Disagree. This five point scale was 

selected because this will help in making respondents give a d irectional response. 

Interview 

This method was used by the researcher with the assumption that the method enables to 

gather in-depth data that substantiate the data obta ined fi·om other methods. 
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Observation 

This method of data co llectio n was employed for tutors while they were tutoring. It was 

done with the purpose of grasp ing the actual class room practices of tutors. Observation 

check list was deve loped to enable the researcher have ins ight in to points to be focused. 

In this process the researcher co nducted the observation by taking a non participant 

observer's role. 

The observation was conducted in the main campuses of the inst itut ions under study. 

With the co nsent of the tutors the researcher observed five different classes (2 

observat ions from Alpha, 3 observations fi·om Admas). Alpha University Co llege uses the 

main campus where as Admas uses Abyot Ermija primary and secondary school located 

in Olompya. 

Focus G rou p Discussion 

The intention of the focus group discussion was to triangulate or have perfect information 

regarding the expectation of students from attending the tutorial sessio ns and the role of 

tutors. The focus group discussion was formulated with 4 semi structured questions. 

These items were used in order to explore different views for facilitating the discussion so 

that the participants can revolve around the theme of the study. 

Document analysis 

This method of data collection were used for the purpose of checking the availability of 

written documents which sho w the criteria for the selections of Tutors, the eva luation 

mechanism of the performance of tutors and issues related with training. 
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3.4 Procedures 

On informed co nsent of the co lleges und er study the above mentioned ways of data 

co llect ion were employed. All the participants of the study were informed by tutoria l 

coo rdinators and partly by the researcher about the purpose of the study before the 

questionnaires were distributed. FUlthermo re, during the administration of the 

questionnaire clarifications were given on so me points which were not clear for students. 

After administration of the questionnaires 97% from Admas and 93 % from A lpha 

return rate was secured fro m students and 100% return rate was secured from tutors of 

both Univers ity Co lleges. 

Pilot Study 

After the preparation of the instruments on variables of the study, tryout was done on the 

items to get validity and reliability informat ion. The preparation and testing the relevance 

and consistency of the items were done by consulting pertinent bodies that have 

knowledge and experience in test ing and measurement. 

The test tryout was co nducted in Alpha University Co llege. From this institution 7 tutors 

and 19 students (exc luded from the sample size) were se lected as participants from 

students who were ava ilable for their problem through ava ilab ility sampling procedures. 

For ascertaining the re liab ility and consistency of the questionna ires, the software 

Statistical Package for Socia l Science (SPSS) version 16 was used. In the process it was 

found that the items re liabil ity needs to be improved by dropping so me items. As the 

resu lt so me items were dropped from both tutors and students. Fina lly, the items for 

measuring the op inions of tutors and students gave the Cronbach reliabi lity leve l 0.78 and 

0.79 respectively. 
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The table below shows the distribution of the final version of the questionnaires for 

the se lected sites. 

Table I: List of distributions of the quest ionnaires 

Center Students Tutors 

Addis Ababa 100(SO for each coll ege) 30(1S for each co llege) 

Adama SO(2S for each college) 10 (Sfor each co llege) 

Hawasa SO(2S for each college) 10 (Sfor each college) 

Total 200 SO 

3.5 Methods of Data Analysis 

Before commencing the data analysis the questionnaires were checked fo r response 

accuracy. And it was found that almost a ll of tutors ' re sponses were good to be 

included where as some of the responses of students (S questionnai res from each 

college) were nut fill ed pruperly as the resu lt they were rejected. After the 

questionnaires were returned from the respondents, the process of encodin g was 

carried out using the Statistical Package for Social Sc ience (SPSS) vers ion 16. The 

data collected through closed-end ed questions were organized coded, and presented. 

Then the data obtained through di fferent methods of data collect ion we re organ ized, 

categorized and interpreted. For th is purpose different statistical too ls were used to 

anal yze the data. These statist ical tools were used to quantity, and describe similarities 

and difference between d ifferent groups of respondents. T- Test was used to ana lyze the 

significance of differences between the responses of the two colleges. 

Concl usion/summary was drawn based on the discussion which is expected to 

answer to the basic questions and fina lly feas ible recommendations were forwarded. 
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CHAPTER 4: PRESENTATION, ANALYSIS AND 
DISCUSSION OF DATA 

The objective of this sect ion is to present, ana lyze and discuss the data that is rece ived 

through the instruments. Based on se lf report of the respondents, their background 

information and responses on the itemed scales, opens ended items, the foc us group 

d iscuss ion, interview, document ana lysis and facts from the observation co nducted are 

discussed. The presentat ion and d iscuss ion are organized and presented in such a way that 

the demographic info rmation is discussed first fo llowed by the responses to the scaled 

items coupled w ith responses fro m the open ended questions , interview, and foc us group 

discuss ion, document analys is as we ll as themes from the observation undertaken. 

4.1. Demographic Information 

In this study tutors and students fi'om two private higher institutions who engaged in 

offering distance Education throughout the co untry are taken as a sample and their 

demograph ic characterist ic is presented in tables and discussed down here. The 

presentation will discuss tutors' background fLfst fo llowed by the students'. 
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4.1.1. Tutors' Background Information 

Table 2: Gender of Tutors 

Gender 

Name of the University College Female Male Total 

Alpha 3 22 25 

% of Total 6.0 44 50 

Admas 5 20 25 

% of Total 10 40 50 

Total Count 8 42 50 

% of Total 16 84 100 

From Table 2 it can be observed that the total number oftutors taken as a sample was 50 

and the number of tutors is seen to be equa l from both institutes. As a result 25(50%) of 

the samp les are taken from Alpha University co llege, from wh ich 22 are male and 3 are 

female. From Admas University Co llege 5 female and 20 male tutors are taken as a 

sample and they constitute 50% of the total sample. 

Table 3: Qualification of Tutors 

Qualification 

Name of the University College BNBSC MNMsc Total 

Alpha 15 10 25 

% of Total 30 20 50 

Admas 19 6 25 

% of Total 38 12 50 

Total Count 34 16 50 

% of Total 68 32 100 
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The educat ional leve l and year of service of tutors and the management were among the 

most important areas of focus in distance ed ucation, because they influence the success 

of the system. 

The data in table 3 show that, the total number of tutors, 34(68%) were first degree 

ho lders. And 16(32%) of the tota l number were second degree ho lders. Unfortunate ly, 

there were no PhD holders in the sample . 

Table 4: Experience of tutors 

Institutions Years of experience 

1-5 % 6- 10 % Above 10 % Total % 

Admas 5 20 8 32 12 48 25 50 

Alpha 4 16 10 40 II 44 25 50 

Total 9 18 18 36 23 46 50 100 

In genera l, it is indicated in the table above that tutors have an experience that ranges 

fi·om one up to above ten years. Fro m this range of exper ience, from the total number of 

tutors 9( 18%) have an exper ience of teaching fro m one to five years and 18(36 %) of 

them have an experience fiom six to ten years while 23 (46% ) se lf repOlted that they have 

above ten years of teaching experience. 

Table 5: Tutors field of specialization 

Name of the University Co llege Fie ld of specia lizat ion 

Ed ucation % Other % Total % 

Admas 8 16 17 34 25 50 

Alpha 9 18 16 32 25 50 

Total 17 34 33 66 50 100 
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Regarding the discipline they have taken as a major program of specialization 17(34%) 

have self reported that they have graduated majoring in Education. On the other hand, 

33(66%) have replied that they have graduated majoring in programs other than 

Education. 

4.1.2. Students' Background Information 

Table 6: Gender of Students 

Gender Total 

Name of the University College Female Male 

Alpha 26 62 88 

% of Total 14.4 34.4 48.9 

Admas 28 64 92 

% of Total 15.6 35.6 51.1 

Count 54 126 180 

% of Total 30 70 100 

As shown in table 6, from the total of 88 students from a lpha, 26(14.4%) were females , 

62(34.4) were male. On the other hand, among the tota l samp le students liOin Admas, 

28(15.6%) were female students and 64(35.6%) were ma le students. 

Table 7: Edncational Backgronnd ofStndents 

Name of the University College Qualification 

BNBSC Diploma Total 

Alpha 10 78 88 

% of Total 5.5 43.3 48 .9 

Admas 14 78 92 

% of Total 7.7 43 .3 51.1 

Count 24 156 180 

% of Total 13.3 86.6 100 

54 



As it can be seen from the table 7, fi·om the total number of students, 156 (43.3%) from 

each were Diploma holders and 10(5.5%) fi·om Alpha, 14(7.7%) hom Admas were 

degree ho Iders. 

There is no limitation as regards educationa l back grounds and qualifications to attend 

distance education. The social and economic back grounds of the students are diverse, 

hom the low, middle to high income groups of the society. These unique characteristics 

have implications on the 0ppoltunities and constraints for participation in tutorial 

program. In this regard, an interview with tutorial coordinators and tutors revealed that 

the academic back ground of the students was not up to standard as a result students lack 

motivation and showed little effort and achievement. 

Table 8: frequency and percentage distribution of respondents with field of 

specialization 

I nst itutio ns Field of male % Female % Total 

study 

Alpha Accounting 15 17 13 14.7 28 

Management 20 22.7 8 9.0 28 

Economics 10 11.4 4 4.5 14 

Law 17 19.3 1 1.1 18 

Total 62 70.5 26 29.3 88 

Admas Accounting 28 30.4 20 21.7 48 

Management 20 21.4 3 3.3 23 

Economics 8 8.7 1 1.1 9 

Law 8 8.7 4 4.3 12 

Total 64 69.2 28 30.4 92 
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From Table 8 it can be observed that, field of specialization of the sample students were 

mixed. This diversified field of study is important to entertain different or similar 

perspective from the point of view of students. 

4.2. Presentation, Analysis and Discussion of Data on the variables ofthe 
Study. 

The objective of this section of the paper is to present the analysis and discussion of the 

data obtained tlu-ough the five methods of data collection; questionnaire, interview, 

document analysis, FGD and observation. The analysis and discussion is organized in 

such a way that the information gathered from tutors is presented and discussed first 

fo llowed by students. The discussion is presented based on the data gathered fi'om the 

field together with scho larly views and empirical experiences from different sources. All 

discussions are expected to show the attempt made to answer the basic question of the 

research in relation to the variables of the study. 

Table 9: Tutors' ratiug of quality of iufrastructure aud class room facilities 

InJi"astructure and classroom of tutorial center facilities are Tota 

Name of the 
quite suitable for teaching. I 

University College S t. disagree Disagree Undecided Agree St. Agree 

Alpha a 2 3 9 II 25 

% of Total a 4 6 18 22 50 

Admas I I 3 9 II 25 

% of Total 2 2 6 18 22 50 

Total Count I 3 6 18 22 50 

% of Tota l 2 6 12 36 44 100 

Among the total of the respondents, the majority22 (22 %from each) strongly agree with 

this statement. Some of the respondents, 18(18 % from each) agreed. But 6 (6% frol11 

each) were undecided. However, 3(4% frOI11 Alpha, 2 % from Admas) that disagreed, 

I (2% from Admas) strongly disagree with this statement. 
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The majority of the tuto rs' responses in the table 9 ind icate that tutorial center fac ilit ies 

were adequate and convenient. Contrary to this, the minority of the respondents 

responded that tutorial centers were not co nvenient. In addition to this, in response to the 

open ended quest ions so me of the tutors indicated that tutor ial center lack faci lities for the 

courses which requires training and demonstration. 

In general, as it is indicated in Goe l (200 1) distance education inst itut ions is never 

something apart ITom students and their needs; rather it is the means by which these needs 

are met. Therefore, distance offer ing institutions are expected to fi ll the gap so as to 

optimize the benefits oftheir students 

Table 10: Tutors' rating of the training policy adopted by the college 

There is spec ific training po licy adopted by the co llege for Tota l 

improving teach ing sk ills 

Name of the St.d isagree Disagree Undec ided Agree St.Agree 

Univers ity Co llege 

Alpha 5 2 9 6 3 25 

% ofTo!al 10 4 18 12 6 50 

Admas 4 0 6 I I 4 25 

% of Total 8 .0 12 22 8 50 

Total Count 9 2 15 17 7 50 

% of Tota l 18 4 30 34 14 100 

The data in table 10 show that from the total number of the respondents, 7(6% fi·om 

Alpha, 8% ITo m Admas) strongly agree with this statement, 17(12 % from Alpha, 22% 

ITom Admas) agreed, 15( 18% from Alpha, 12% from Admas) undec ided, 2(4%) of the 

respondents from Alpha d isagreed but none were disagreed ITom Admas. However, 9( 10 

% fi·om Alpha, 8% from Admas) strongly disagree with th is statement. 
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Distance education system requIres a variety of academic and non- academic staff 

involved to run the program adequately and effectively. The training program designed 

for the specific groups can serve several purposes. It can update their knowledge and 

skills to play their role up to the standard. It can also increase their motivation and 

commitment. 

Table 11: Tutors' rating on receiving training 

Training has been given in a specific area based on Total 

Name of the 
the training policy of the college 

University College St.disagree Undecided Agree St.Agree 

Alpha 0 5 10 10 25 

% of Total .0 10 20 20 50 

Admas 2 4 7 12 25 

% of Total 4 8 14 24 50 

Total count 2 9 17 22 50 

% of Total 4 18 34 44 100 

The data in table Ilshow that, from the total number of respondents 22(20% from Alpha, 

24% from Admas) strongly agree with this statement, 17(20% fi·om Alpha, 14% fi·om 

Admas) agreed. furthermore, 9 (lO%fromAlpha, 8% fi·om Admas) were undecided.2 (4%) 

fi·om Admas strongly disagree but there were no response that strongly disagree with this 

statement from Alpha. However, there were no responses that disagreed from both 

colleges. 

In this regard, from the responses of tutors in the open ended question it is indicated that 

the majority of the total respondents didn 't receive formal training in distance education. 

Similarly, interview with tutors confirm that there is lack of training. The researcher 

asked one of the tutors whether he received training in distance education. He replied that, 
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"No, but he believed the majority of the tutors and many students apparently do not 

understand the concept of distance education and still use the traditional methods of 

teaching and study. " 

An interview with another tutor revea led that tra in ing in distance educat ion is very 

important. When asked about the importance of know ing student's back ground and 

tra ining in distance education he sa id that "Knowing about the educational back grounds 

of students and an awareness of distance education can help tutors to be effective in 

classroom presentation and discussion in every direction or every issue. I don't have any 

training or awareness on this issue but I just always tried to build common understanding 

as a way of avoiding an imbalanced educational process. But it would have been belle!" if 

I was more trained on the issue ". 

In general, distance education institutions should provide a separate service fo r tuto rs fo r 

at least the reaso n that they may lack the know ledge, competence and skill to deal with a ll 

the questions and co ncerns of distance education. 

Table 12: T utors' rating on readiness for tutorial 

Tutors are well prepared before lecture Tota l 
Name of the Un iversity 

Co llege Undecided Agree St. Agree 

Alpha 0 5 20 25 

% of Total .0 10 40 50 

Admas 2 6 17 25 

% of Total 4 12 34 50 

Total Count 2 I I 37 50 

% of Total 4 22 74 100 
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As it can be seen in table 12, from the total number of respondents, 37(40% fi'om Alpha, 

(34%) 11"om Admas strongly agree. I I (10% from Alpha, and ( 12%) from Admas agreed 

with this statement, and 2(4%) were undec ided. There were no responses that disagreed 

and strongly disagree with this statement from Admas. 

In this regard, respo nses of student 's survey and interview of students sUPPolt ed that the 

majority of the tutors came to the tutoria l center being we ll prepared. Furthermore, the 

persona l observation of the researcher at the tutoria l center co nfirms that tutors were we ll 

organized while they present the lesson. 

Table 13: Tutors' rating on attitudes towards distance learning 

Name of the 
Tutors have positive attitude towards distance learning Tota l 

Univers ity 

Co llege St.disagree Disagree Undec ided Agree St.Agree 

Alpha I 0 I 8 IS 25 

% of Total 2 .0 2 16 30 50 

Admas 0 I I 10 13 25 

% of Total .0 2 2 20 26 50 

Total Count I I 2 18 28 50 

% of Tota l 2 2 4 36 56 100 

From tablel3 it can be observed that, 28 (30%from Alpha, 26%I1-om Admas) of the tota l 

respondents strongly agree.18 ( 16% from Alpha, 20% from Admas) agreed with this 

statement. But 2 (2% from each institute) were undecided. And I (2%) of the total 

respondents strongly disagree. However, there were only I (2%) of the respondents that 

disagreed from Ad mas and no response that disagreed from Alpha. 

According to Rumble (1992), it is an accepted fact that adu lt learners have certain 

psycho-soc ial needs. Therefore, it is through qualified, experie nced, mot ivated and 
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enthus iastic tutors that any distance prov iding institutions can meet its objectives. Tutor's 

involvement in tutorial service act ivities apart from usual teaching shows the ir interest in 

distance education and distance learners. The extent to which tutors are not engaged in 

tutoria l centers re lated activities after tutoria l hours is a poor indicat ion of tutor 

commitment to their learners, tutorial services and their professio n. 

Table 14: Tutors ' rating on the presence of assignments 

Written form of ass ignments is given Total 

Name of the 

University College Undec ided Agree St. Agree 

Alpha 4 5 16 25 

% of Total 8 10 32 50 

Admas 2 6 17 25 

% of Total 4 12 34 50 

Total Co unt 6 II 33 50 

% of Total 12 22 66 100 

The data in table 14 show that the majority of total respondents 33 (32% from Alpha, 

34%from Admas) strongly agree with this statement. Some of the respondents, 11(10% 

fi·om Alpha, 12%from Admas) agreed. But 6(8% from Alpha, 4%from Admas) were 

undecided. However, there were no responses from both institutes that disagreed and 

strongly disagree with this statement of the questionnaires. 

From the data obtained in the document analys is and responses of interview with the 

management it is indicated that tutor marked ass ignment, project work were given to 

students. In the focus group discuss ion, the researcher asked to va lue the advantage and 

disadvantage of the tutor marked ass ignment. Acco rdingly, the majority of the students 

confu·m that they benefit while do ing the ass ignment. However, they suggested that the 
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mark allotted to the tuto r marked assignment should be minimized so as to increase 

students' participation in the tutorial. 

Table 15: Tutors' rating of the importance of course module to learners 

Co urse module g ives enough SUppOlt to learners fo r Total 

Name o f the 
acquiring knowledge 

University Co llege Disagree Undec ided Agree St. Agree 

Alpha I 0 9 15 25 

% of Total 2 0 18 30 50 

Admas 0 I 7 17 25 

% of Total 0 2 14 34 50 

Total Count I I 16 32 50 

% of Total 2 2 32 64 100 

From Table 15 it can be observed that, fro m the total number of the respondents 32(3 0% 

fro m Alpha, 34% fi·om Admas) of the respondents strongly agree where as 16( 18% fi·om 

Alpha, 14% from Admas) agreed. The minority, 1(2%) from Admas was undec ided but 

there were no undecided responses from Alpha. I (2%) of the respondents fi·om Alpha 

d isagreed and there were no response that strongly disagree from both institutes. 

In this regard, the majority of tutors' response in the open-ended question revea led that, 

the content adequacy of the modules in both institutes was prepared so as to fit for 

distance learners. 
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Table 16: Tutors' rating on the availability of a udio-video materials 

Tutorials are supported by learning module and Total 

Name of the 
audio-Video mater ials 

University College Disagree Undecided Agree St. Agree 

Alpha 2 4 14 5 25 

% of Total 4 8 28 10 50 

Admas I II 5 8 25 

% of Total 2 22 10 16 50 

Total Count 3 15 19 13 50 

% of Total 6 30 38 26.0 100 

The data in table 16 show that, from the total of the respondents 13 ( 10% from Alpha, 

16% j)-Dln Admas) strongly agree, the majority, 19(28% from Alpha, 10% from Admas) 

agreed. But 15(8% fro m Alpha, 22% fro m Admas) were undecided. The minority, 3(4% 

fro m Alpha, 2% 1T0m Admas) of the total respondents disagreed with this statement. 

However, there were no stro ng ly disagree response 1T0m both institutes. 

In this regard, an interview w ith the administrative management show that there was an 

attempt made by the institute to optimize the tutoria l service. He exp lained that "We have 

completed the preparation of audio-video materials. That would distribute to students 

lVith the assumption that students' at all tutorial centers 1V0uid have equal access of 

qualified lui aI's ". 
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Table 17: Tutors' rating on receiving course modules 

Tutors rece ive a ll of the modu les Tota l 

prepared for the co urses which they 

Name of the University offered 

Co llege Undecided Agree SI. Agree 

Alpha I 3 21 25 

% of Total 2 6 42 50 

Admas I 9 IS 25 

% of Total 2 18 30 50 

Total Count 2 12 36 50 

% of Total 4 24 72 100 

From table 17 it can be observed that, 36(42% from Alpha, 32% ITom Admas) o f the tota l 

respondents strongly agree with this item and 12(6% ITom Alpha, 18% from Admas) 

agreed. But 2(2% ITom each) were undecided. 

It is obvious that having the course material ahead of time would affect tutors 

preparedness pos itively. That is to mean, tutors may prepare themse lves so as to meet the 

interest and expectat ions of students. In this regard, interview with tutors revea led that, 

shortage of modu les is not big issue for tutors. He added that, "The problem is much 

serious wilh students; students came 10 Ihe tutorial session without any preparation due 

10 shortage of the course material n. 

In this regard, students in the FGD expressed the ir dissat isfaction abo ut the availabil ity of 

course material. Furthermore interview with tutorial coordinators confIrmed that so me of 

the students may take the fInal exam without adequate preparation. 

In genera l, availability of adequate co urse modu les is one of the factors that wo uld affect 

the effect iveness of tutoria l program. 
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Table 18: Test of significance of mean differences of tutors 

Groups N Mean St. deviation t - calcu lated df 

A lpha 25 4.3 0.5 0.5 22 

Admas 25 4.2 0.4 

*Significant at an alpha level 0.05 

*Two tailed independent t- test. 

From table 18 it can be observed that the mean difference between the two groups which 

is 0.1, from this one can understand that there is a difference which is not statistica lly 

s ignificant. In addition the value of the calcu lated independent t test for the significance 

of difference which is 0.5 at 22 degree of freedom where p<0.05 is less than the value of 

the t critical which is 2.00 and this shows that the presence ofa statistica lly insignificant 

difference. 

As it can be seen from the above table, thc grand mean of the Alpha alld Admas were 4.3 

and 4.2 respectively. There was no significance difference between the two groups of 

respondents. Furthermore, the standard deviation of Alpha was 0.5 and that of Admas was 

0.4 respectively. Scattering of responses from the grand mean were not significant. 

In general, the data from interview, document analys is and the result of test of 

significance shows that there was unanimity in the institutes with regard to the issues 

under study. 
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Table 19: Students rating of satisfaction in learning at tutorial centers 

Name of the Students enjoy learning at tutorial centers because it serves their Total 

University purpose 

Co llege St.disagree Disagree Undecided Agree SLAgree 

Alpha 9 2 6 22 49 88 

% of Total 5 1.1 3.3 12.2 27.2 48.9 

Admas 3 2 6 32 49 92 

% of Total 1.7 1.1 3.3 17.8 27.2 51.1 

Total Count 12 4 12 54 98 180 

% of Total 6.7 2.2 6.6 30 54.4 100 

The data in table 19 show that, 98 (27.2% from each) of the total respondents strongly 

agree where as 54(12.2% from Alpha, 17.8% from Admas) agreed. 12 (3.3% from each) 

were undec ided . The minority, 4(1.1 % from each) disagreed and 12 (5% from Alpha, 

1.7% from Admas) of the responses were strongly disagree. 

From the responses of students in the above table, the majority of the total respondents 

from both institutes rep lied pos itive with regard to this statement. This imp lies that they 

are benefited or satisfied from attending the tutorial. 

Table 20: Students rating for receiving the modu les 

Students received a ll the modules prepared for the semester Total 

Name of the 
on time 

University Co liege St.disagree Disagree Undecided Agree St. Agree 

Alpha II 5 18 27 27 88 

% of Total 6.1 2.8 10 15 15.0 48.9 

Admas 3 6 16 29 38 92 

% of Total 1.7 3.3 8.9 16. 1 21.1 5 1.1 

Tota l Count 14 II 34 56 65 180 

% of Total 7.8 6.1 18.9 3 1.1 36. 1 100 
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From table 20 it can be observed that, 65 (1 5% from Alpha,2 1.1 % rrom Admas) of the 

total respondents strongly agree where as 56( 15% rrom Alpha, 16% from 

Admas)agreed.34( I 0%rromAlpha,8.9%fromAdmas)were undec ided. I I (2.8% 

Alpha,3.3% rrom Admas) of the respondents disagreed and 14 (6.1% rrom Alpha, 1.7% 

from Admas) ofthe responses were strongly disagree. 

The survey result in the table above shows that the major ity of the tota l respondents' 

response was positive. However, contrary to this an interview with students and response 

to the open ended items indicate that due to shortage and delay of course materials there 

were students who were forced to delay the ir graduation. This problem is even more 

serious in some departments for instance teacher educat ion. 

[n general, the data obtained rrom students revealed that course materials were not 

distributed to the distance learners adequately. 

Table 21: Students rating on the difficulty of course module 

Name of the 
Course module are generally difficult to understand so students Total 

Univers ity 
depend on tutorial center 

Co llege S t. disagree Disagree Undec ided Agree St.Agree 

Alpha 16 9 16 23 24 88 

% of Total 8.9 5 8.9 12. 8 13.3 48.9 

Admas 10 13 19 24 26 92 

% of Tota l 5.6 7.2 10.6 13.3 14.4 51.1 

Total Count 26 22 35 47 50 180 

% of Total 14.5 12.2 19.5 26. 1 27 .7 100 

[n the table above it can be seen that, rrom the total of the respondents 50 ( 13.0% rrom 

Alpha, 14.4% fi'om Admas) of the respondents strongly agree. 47( 12.8% from Alpha, 

13.3% from Admas) agreed.35 (8.9% from Alpha , 10.6 % rrom Admas were undec ided. 
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but 22 (5% from Alpha, 7.2% from Admas) disagreed and 26 (8.9% from Alpha, 5.6% 

from Admas) strongly agree. 

In this regard, survey resu lt of tutors revea ls that the majority of the course mod ules were 

we ll prepared . The effectiveness of course materia ls can undoubted ly be enhanced by 

constructive thinking forwards to the kinds of help and interaction learners are likely to 

need (Lock Wood, 1994). 

Table 22: Students' rating on the status of tests and examinations 

Name of the Tests and examinations are lip to the standards of the stud ents Tota l 

Univers ity 
St.disagree Disagree Undec ided Agree St.Agree 

Co llege 

Alpha 9 4 I I 28 36 88 

% of Total 5 2.2 6.1 15.6 20 48.9 

Admas 6 3 17 32 34 92 

% of Total 3.3 1.7 9.4 17.8 18.9 51.1 

Total Count 15 7 28 60 70 180 

% of Total 8.3 3.9 15.5 33.4 38.9 100 

From table 22 it can be observed that, from the total of the respondents, 70 (20% from 

Alpha, 18.9% from Admas) of the respondents strongly agree. 60 (15.6% from Alpha, 

17.8% from Admas) agreed.28 (6.1 % from Alpha, 9.4% from Admas) were undec ided. 

The minority, 7(2.2% from Alpha, I. 7% fTOm Admas) disagreed and 15 (5% from Alpha, 

3.3% fi'om Admas) of the respondents strongly disagree 

In this regard student 's respo nses in the interview and FGD indicated that with except ion 

offew tests and examinations were up to the standard of the students. 
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Table 23: Students' ratiug on the availability and sufficiency of the necessary 

infrastructure 

Name of the Conditions and in frastructure, Lab, equ ipment are general ly poor Total 

University 
St.disagree Disagree Undecided Agree St.Agree 

Co llege 

Alpha 20 7 14 18 29 88 

% of Total 11. 1 3.9 7.8 10 16.1 48.9 

Admas 16 9 16 23 28 92 

% of Total 8.9 5.0 8.9 12.8 15 .6 51.1 

Total Count 36 16 30 41 57 180 

% of Total 20 8.9 16.7 22.8 31.7 100 

The data in table 23 show that, 57 ( 16. 1% from Alpha, 15.6% from Admas) of the 

respondents strongly agree . 41 (10% from Alpha, 12.8% from Admas) agreed.30 (7.8% 

from Alpha, 8.9% from Admas) were undecided.16 (3.9% from Alpha, 5% fi'om Admas) 

of the respondents disagreed. 36 (11.1 % from Alpha, 8.9% from Admas) strongly 

disagree. 

The survey responses from students and tuto rs indicated that tutorial programs depends 

up on tutors' verbal explanation. Furthermore, tutors explained that there are courses 

which require practical sess ion. And the total absence of this would have negative impact 

on the qua lity of distance education in genera l and tutoria l in particular. 

Research has indicated that, improved distance education practices have the potential to 

enhance educational outcome, especia lly when the amount and kind of learner interaction 

is increased using techno logy supported co llaborative learning. 
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Table 25: Students' rating on the importance of a well organized tutorial service 

Name of the 
The stronger tutoria l services make a possibility fo r learning in a Total 

Univers ity 
better way 

Co llege St.d isagree Disagree Undecided Agree St.Agree 

Alpha 19 2 6 23 38 88 

% of Total 10.6 1.1 3.3 12.8 2 1.1 48.9 

Admas I I 2 8 24 47 92 

% of Total 6.1 1.1 4.4 13.3 26.1 5 1. 1 

Total Count 30 4 14 47 85 180 

% of Total 16. 7 2.2 7.7 26. 1 47 .2 100 

The data in table25 show that, from the total of the respondents, 85 (21. 1% from Alpha, 

26. 1 % from Admas) strongly agree. And so me of the respo ndents 47 (12.8% from Alpha, 

13.3% from Admas) agreed. But 14 (3.3% from Alpha, 4.4% fro m Admas) were 

undecided. With regard to disagreement, the response rate was 4 (1. 1 % from each).But 30 

( 10.6% from Alpha, 6.1 % fro m Admas) of the respondents, were strongly d isagree. 

As it is indicated in Goe l (200 I), the success of the tutorial program depends on micro ­

planning so that the benefits can be optimized. What should invo lve in planning a tutoria l 

program? How to go about it? What constraints may be kept in mind ? 

The implication of this is that distance ed ucation institutions should address these 

questions to provide a we ll organized tutorial. 

In this regard, 100% of the respondents from Admas replied that they received tutorial 

service once in a semester. On the other hand, the 100%response rate is observed from 

Alpha wh ich confi rms that they rece ived twice in a se mester. In FGD, open end ed part 
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of the quest ionnaire and interview respondents ind icated that the two hour contact was 

not adequate to discuss issues other than content of the module. 

Research in this regard indicated that effects of tutoring programs on the students ca n be 

seen fiOln the point of view of st udents achievement as measured on examinat ions, 

favorability of student attitudes towards the subject matter and favorability of student 

se lf concept. 

Table 26: Students' rating on usefu lness of audio-video support 

Name of the The audio-Video support make a possibility for learn ing in a better Total 

University way 

Co llege St.disagree Disagree Undecided Agree St.Agree 

Alpha 23 5 10 18 32 88 

% of Total 12.8 2.8 5.6 10 17.8 48.9 

Admas 16 6 13 21 36 92 

% of Total 8.9 3.3 7.2 11.7 20 51.1 

Total Count 39 II 23 39 68 180 

% of Total 21.7 6.1 12.8 21.7 37.8 100 

From table 26 it can be observed that from the total ofthe respondents, 68 (17.8% from 

Alpha,20% from Admas) of the respondents strongly agree,39 ( 10% fi-o m Alpha, II. 7% 

from Admas) agreed and 23 (5.6% from Alpha,7 .2% from Admas) were undec ided. But 

II (2.8% fi'om Alpha, 3.3% from Admas) and 39 (12.8% from Alpha, 8.9% from Admas) 

of the respondents disagreed and strongly disagree respectively with this statement of the 

questionnaires. 

Students' respo nses to the open ended item indicate that audio-video SUppOlt could 

enhance their learning. With regard to t his, research has indicated that students benefited 

and learn in a better way if they were supported by technology based instruction. 
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During the FGD students suggested that their education should include more practical 

exercise and the use of multimedia training materials. But it is unfortunate, that rural 

students cannot take advantage of the wide range of multimedia learning material 

available. Therefore, the researcher of this study encourages the attempt made by the 

institutions under study that would make students ' beneficiary especially those who are 

far from the tutorial centers. 

Table 27: Students' rating on readiness before the actual tutorial session 

Name ofthe Students are well prepared before coming to the tutorial sessions Total 

University 
St.disagree Disagree Undecided Agree St.Agree 

College 

Alpha 13 13 16 29 17 88 

% of Total 7.2 7.2 8.9 16.1 9.4 48.9 

Admas 7 13 17 33 22 92 

% of Total 3.9 7.2 9.4 18.3 12.2 51. I 

Total Count 20 26 33 62 39 180 

% of Total 11.1 14.4 18.3 34.4 21.6 100 

As it can be seen m table27, 39 (9.4% from Alpha, 12.2% from Admas)of the total 

respondents were strongly agree,62( 16.1% from Alpha, 18.3% from Admas)of the 

respondents agreed with this statement.How,33 (8.9% from Alpha,9.4% fi·om 

Admas)were undecided about this statement.26(7.2% from each college)o f the 

respondents disagreed and 20( 7.2% I]-om Alpha,3.9% fi·OID Admas) of the responses 

strongly disagree. 

On the other hand, 101(56.1%) of the total respondent in the open ended item indicated 

that students attend tutorials with adequate preparation. However, contrary to this an 

interview with tutors indicated that one of the reasons for tutors to depend on ly on teacher 
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dominated lecture method is that students lack motivation. He added that "the 

expectatian of the students is to covel' the course material focus ing on specific points. 

Students would not be happy whenever 1 give chance to ask questions if they have. This 

shows that they were not prepared. " 

Table 28: Students' rating on tntors ' knowledge of the subject matter 

Name of the Tutors have enough knowledge of the subject matter Total 

Univers ity 
St.disagree Disagree Undec ided Agree St.Agree 

Co llege 

Alpha 15 7 16 30 20 88 

% of Total 8.3 3.9 8.9 16.7 11.1 48.9 

Admas 10 10 22 29 21 92 

% of Total 5.6 5.6 12.2 16.1 11. 7 51. 1 

Total Co unt 25 17 38 59 4 1 180 

% of Total 13.9 9.4 21.1 32.8 22.8 100 

The data in table28 show that, from the total of the respondents, 41 ( 11.1 %from each 

institute) of the respondents were strongly agree, 59(16.7% from Alpha, 16.1 fi'o m 

Admas) of the respondents agreed and 38 (8.9% fi'om Alpha, 12.2% from Admas) were 

undecided. However, 17(3.9% from Alpha, 5.6% from Admas) of the respondents 

disagreed and 25 (8.3% from Alpha, 5.6% from Admas) were stro ngly disagree with this 

statement. 

An interview with the management regarding the se lection criteria for tutors, tutorial 

centers and course to be offered indicated that academ ic qual ification with the necessary 

fi eld of specialization was used for the se lection. Tutorials are des igned for so me 

co urses. These courses are based on the ir level of difficulty as determined fro m low 

examination sco res and the number of students enro lled in each course . Furthermore, he 

74 



sa id that, "the majority of the tutors in the main campus are COllrse developers, cOllrse 

editors and exam developers, this sitllation can have a prof ound effect on the subsequent 

academic pe'jol'mance levels of students as compared to students far from the main 

campus. Therefore much is expected from the University College to maintain uniformity 

in all tutorial centers". 

Table 29: Students' rating on methods of evaluation 

Name of the Exam inat ion and other eva luation methods are fair Total 

Univers ity 
St.disagree Disagree Undec ided Agree St.Agree 

College 

Alpha 6 5 13 35 29 88 

% of Total 3.3 2.8 7.2 19.4 16.1 48.9 

Admas 5 5 15 36 3 1 92 

% of Total 2.8 2.8 8.3 20. 17.2 51.1 

Total Co lint II 10 28 7 1 60 180 

% of Total 6.1 5.6 15.5 39.4 33.3 100 

From table 29 it can be seen that, from the total of the respondents, 60 ( 16.1 % from 

Alpha, 17.2% from Admas) of the respondents strongly agree, the majority, 71 (19.4% 

from Alpha, 20%from Admas) agreed. Some 28 (7.2% l1-om Alpha, 8.3% from Admas) 

were undecided .but 10 (2.8%rrom each) disagreed and I I (3.3% from Alpha, 2.8% from 

Admas) of the respondents were strongly disagree with this statement. 

In this regard, from response in the open ended part both tutors and students confirmed 

that the eva luation method of the distance offering institutions were fa ire. The 

assessments of the performance of students in their course were made by a ll methods 

(tutor marked assignments and fina l examinations) since all methods of eva luations 
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indicted in the study were emp loyed, it can be ascertained that students benefit from the 

evaluation methods employed. 

Interview with students revealed that with the exception of few, the majo rity of the 

examinations prepared by the institutions were in accordance with the distributed se lf 

learning materials. 

Concerning issues related to the evaluation mechanism of the performance of the tutors, 

from the document analys is in both University College revealed that there is a written 

document which serves for the se lection of tutors, course writers and Editors, eva luation 

format to be filled by students. 

Table 30: Students' rating on the quality of tutorial service 

I 

Name of the Students are happy with overall quality of the tutorial service Total 

University 
St.disagree Disagree Undecided Agree St. Agree 

Co llege 

Alpha 10 7 28 2 1 22 88 

% of Total 5.6 3.9 15.6 11.6 12.2 48.9 

Admas I I 5 25 28 23 92 

% of Total 6.1 2.8 13.9 15.6 12.8 5 1.1 

Total Count 21 12 53 49 45 180 

% of Total 11.7 6.7 29.5 27.2 25 100 

The data in table 30 show that, 45 (12.2% from Alpha, 12.8% fi·om Admas) of the total 

respondents strongly agree with this statement .49 (11.6% from Alpha, 15.6% fi·om 

Admas) agreed. But 53 ( 15.6% from Alpha, 13 .9%from Admas) were undecided. The 

minorityl2 (3.9% fi·om Alpha2.8 % from Admas) of the respondents disagreed. But 21 
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(5 .6% from Alpha, 6.1 % from Admas) of the respondents strong ly disagree w ith this 

statement. 

Research has indicated that the quality of service in d istance education is judge 1T0 m by 

the students' satis faction. The quality indicator in distance education services can be 

accessed through accessibi Iity and sat isfaction of students. 

As explained by tutorial coordinator in Hawasa campus, Student attendance and 

participat ion in tutorial sess ions vary, but the number of participating students in 

vo luntary face - to- face tutorials tended to decreases in the past. Therefore, increas ing 

the partic ipat ion rate of students in the tutorial is a challeng ing task for distance offering 

institutions. In this regard, in FGD it was suggested that the mark allotted to the tuto r 

marked ass ignment should be minimized. 

Table 31: Students' rating 011 comparing course result 

Name of the 
Students sco re better result III those tutored course than the Total 

Univers ity 
untutored 

Co llege St.d isagree Disagree Undec ided Agree St.Agree 

Alpha 17 2 II 28 30 88 

% o f Total 9.4 1.1 6. 1 15.6 16.7 48.9 

Admas 2 1 3 9 28 3 1 92 

% of Total 11. 7 1.7 5.0 15.6 17.2 51.1 

Tota l Count 38 5 20 56 61 180 

% of Total 21.1 2.8 I I. I 31.2 33.9 100 

The data in table 3 1 show that, among the total number of respondents, 6 1 ( 16.7% fro m 

A lpha, 17.2% fio m Admas) of the respondents strongly agreed w ith this statement .56( 

15.6% from each) agreed. But 20 (6. 1 % fro m Alpha, 5% fro m Admas) were undec ided. 

The minority 5 (1.1 % from Alpha, 1.7% from Admas) oflhe respondents disagreed. 38 

77 



(9.4% trom Alpha, 11 .7% tro m Admas) of the respondent strongly disagree wit h this 

stateme nt. 

The majority of the total respondents in the table above indicated that attending tutorial 

increased their academic success. Students survey result indicated that attend ing the 

tutoria l have impact on their leve l of confidence. Furthermore, an interview with 

students indicated that students were benefited from the tutoria ls. He added that "tl/torial 

sessions are very usefid because it enables students where to foc us which intern impacts 

students ' achievement in final examination. I am satisfied with what tutors actually 

provide". He further indicated that "tutorial is not offered in all the subjectsfor which I 

registered for the semester. There is also a big difference student's academic result 

between tutored and untutored courses ". 

In general, student 's constra ints to actively engage in tutorials are attr ibuted to factors 

relating to the cost of transpollation and limited access ibility of tutorial centers in the 

nearby area. However, the researcher suggests that attending tutorial should be 

compulsory. 

Table 32: Students' rating on teaching style and method 

Name of the Teaching style and method are acceptable Total 

University St.disagree Disagree Undecided Agree St.Agree 
College 

Alpha 21 3 9 31 24 88 

% of Total 11.7 1.7 5.0 17.2 13.3 48 .9 

Admas 26 2 10 32 22 92 

% of Total 14.4 l.l 5.6 17.8 12.2 51.1 

Total Count 47 5 19 63 46 180 

% of Total 26.1 2.8 10.6 35.0 25.5 100.0 
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As it can be seen in table 32, 46 (13.3% from Alpha, 12.2% from Admas) of the total 

respondents strongly agree. The majority, 63( 17.2% from Alpha, 17.8% from Admas) 

agreed. And 19 (5% from Alpha, 5.6% from Admas) were undecided about this 

statement. The minority,S (1.7% from Alpha, l. l% from Admas) of the respo ndents 

disagreed.47 (11.7% fi'om Alpha , 14.4% from Admas) were strong ly disagree with this 

statement ofthe questionnaire. 

Tn this regard the personal observation of the researcher show that , regardless of the 

subject that tutors taught and the number of students in the class the methodology used by 

the tutors in both cases was the same. This is to mean that tutors applied teacher centered 

approach. Students were not given chance to ask whether they have problem in 

connection with their study sk ills and how to use the course module. The researcher 

observed tutors were inclined or focuses on preparing students to final examination. The 

interaction of tutors and students were limited. This shows that the ro le of the tutor is 

exactly the same as teachers in the conventiona l classroom s ituation. 

In the literature part of this study mention was made about knowing the knowledge of 

students is very important to meet their expectations. FGD Respondents were offered the 

chance to testify on their tutors on how they should teach students that have different 

educational back ground. The majority of the students have declared that tutors should 

teach in ways that will facilitate the academic achievement of students. In general as the 

above responses of the students have exhibited one can understand that there are tutors 

who have problems of accommodating the expectations the students they teach. 
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Table 33: Students test for significance of difference 

Groups N Mean St. dev iation t - calcu lated df 

Alpha 88 3.6 0.24 -1.5 34 

Admas 92 3.7 0.27 

*Significant at an alpha level 0.05 

*Two tailed independent t- test. 

From table 33 it can be observed that, the mean va lues of the two gro ups are 3.6 for 

Alpha and 3.7 for Admas respectively. The mean difference between the two groups IS 

0.1 ; ITom this one can understand that there is a difference which is not statistically 

s ignificant. The t test result has an obtained value of 1. 5 whi le the t critical is 2.00at 34 

degree of freedom where p<0.05 and this assure the prese nce of a statist ica lly 

ins ignificant difference, because the calculated va lue is smaller than the t critical va lue. 

Furthermore, the standard deviation of Alpha was 0.24 and that of Admas was 0.27 

respective ly. Scattering of responses from the grand mean were not significant. 

In general, the data from interview, document analys is and the result of test of 

s ignificance shows that there was unanimity in the institutes with regard to the issues 

under study. 

4.3 Discussion 

From the total numbers of tutors the majority 42(84%) were males while 8(16%) were 

females. Here, even if the fema le respondents were indicated by small amounts opinio ns 

were drawn ITom both sexes . This difference might be caused due to several reasons. In 

this regard, much is expected ITom distance offering institutions to bridge the gap. As far 

as the tutors' fie ld of study is concerned, it is exhibited that they were fi'o m diverse 
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educat iona l background. Therefore, this enab les to eva lu ate and judge id eas from 

different perspective. 

Literature in this fi e ld revealed among the factors that describe the effectiveness of the 

ed ucat iona l institutions is the availability of experienced and qua lified teaching staff and 

management. In ge neral, this leve l of experience is necessary to give deal of thought to 

the qua lity of service offered by distance education providing inst itutions. Furt hermore, 

I;'om the document analys is in both University Co llege with reference to tutors profile 

indicated that the qualification and field of specializations of the majority of the tutors 

were up to standard . More than 75 percent of the tutors have at least co mpleted first 

degree. But they have no experience in distance educat ion 

Similarly on the part of students, the number of degree holder students shows that 

distance education provides ed ucation not only for students who have not been accepted 

to a conventional university or were not accepted in the field of the ir choice due to 

scarcity but also it is a me:ms to extend students potential in their career. 

With regard to the effic iency of tutors the majority of the total of the respondents, 

155(86%) showed that tutors were effic ient and the minority 25(14%) sa id that tutors 

were not effic ient. Distance education institutions should provide a separate service for 

tutors fo r at least the reason that they may lack the knowledge, competence and skill to 

deal with all the questions and co ncerns of distance educatio n. According to Rumble 

( 1992), it is an accepted fact that adu lt learners have certain psycho-soc ial needs. 

Therefore, it is through qualified, experienced, motivated and enthus iastic tutors that any 

distance providing institut ions can meet its objectives. In line with this, the majority of 

the tuto rs who are the subject or this study they are found to qualify the above qualities of 

good lutors. 
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on specific or limited areas, as the resu lt they missed the co ntents of the subject matter 

so that they wi ll not be competent in their work place. 

There is strong variation in the quality of tutorial center infrastructure, equipment and 

laboratory fac ility in distance learning. According to th is survey study, it is found that, 44 

percent ortutors have repolted to have a classroom for their students. But the condition of 

the c lassroom var ies from tutoria l center to tutoria l center. Contrary to this the majority of 

the tutors and students have stated their dissatisfaction regarding laboratory fac ilities, 

conducting laboratory classes. 

Interviews with the academic administrators in both institutes regarding the effort made 

by the institutions to optim ize student support service indicated that effo rts to adapt to the 

spec ific needs of distance education students are be ing made. [n this regard research has 

indicated that improved access to services is high on priority agenda, and this includes 

improved access to a variety of learning support services by distance students. Qua lity 

learning process goes hand in hand with quality learning support serv ices prov ided by the 

institution. From the tota l number of the respondents, 145(80.6%) confirmed that tutors 

and administrative staff were cooperative in so lving students problems.35 (19.4%) 

expressed that they were dissatisfied with 

administration staff. 

the services they obtained from the 

The principal purpose of the tutorial programs is to provide opportunities where by 

students rece Ive immed iate feedback on their learning progress and also on the ir 

performance in so lving the ass ignment quest ions (Ho lomberg, 1989).The results of this 

study have shown that the majority of the respond ents fee l that learners didn't rece ive 

immediate feedback on the tutor marked ass ignments. 

In distance education system where print medium is employed as the so le means of 

content de livery, students should rece ive the course module long be fore the exact date of 
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tutorial program. In re lation to this, some of the respo ndents reported that students did not 

receive so me of the modules at a ll. In general, delay in instructional materia ls negative ly 

affects student 's purpose of learning. This is to mean that delay in instructional materia ls 

would resu lt delay in graduat ion. According to the repo l1 of so me students and tutorial 

coordinators students who have been registered for three or four co urses may not take the 

courses registered due to inco mplete course materials. 

An attempt has been made in this study to assess the views of the respondents regarding 

the level of difficulty of the modules. About 53.9 percent of the respondents agreed that 

the modules were difficult to understand. The remaining 26.6 percent of the respondents 

sa id that the contents and the sty le of presentation of the module fit with the leve ls of the 

students. In this regard, in response to whether the se lf learning module makes a 

poss ibility for learning in a better way, tutors expressed that: The modules are very 

usefhl, self conta ined ,ITiend ly and are best suited to the distance mode of delivery but 

some of them were insufficiently updated so as to fit the changing curricu lum, the 

contents of so me of the modules need to be revised, examples and illustrations g iven in 

some of the modules did not reflect the ex isting situat ions and needs to be updated, 

unnecessary duplications of topics in success ive year materia ls. 

From FGD and students survey result the principal services of a tutorial program such as 

involvement of the students in enquiry based tasks and discussion, indiv idual ized 

academic support and counseling were comp letely overlooked. 

84 



I, 

CHAPTER 5: SUMMARY, CONCLUSION AND 

RECOMMENDATION 

Th is study aimed at investigating the effectiveness of tutorial in distance education at the 

tertiary level with the focus of Alpha and Admas as the subjects of the study. The fi na l 

part of this thes is dea ls with summary of the major findings, conclus ions and the 

recommendat ions which the researcher assumes to be operational are also forwarded on 

the basis of the findings. 

5.1 Summary of the major findings 

After the retrieval of the data relevant quantitative and qualitative method of analysis was used, 

and it enabled the researcher to reach at some findings that are thought to be the answers to the 

basic questions of the study. The fmdin gs of the study are listed below here. 

• 

• 

The demographic characteristics of students who participated in this study indicate 

that from the total respondents 126 were male and54 were female. As to their 

educational back gro und ITom the total of the respondents 24 were BNBSc ' 

holders. And the majority I 56 were Diploma ho lders. 

As to the demographic characteristics of tutors who participated 

In this study indicate that from the tota l respondents 42 were male and 8 were 

female. As to their educational back ground from the total of the respondents34 

were BNBSc holders. The restl6 were Second degree/MA holders. As to their 

experience from the total of the respondents, 9 have 1-5 years of experience, 18 

have 6-10 years ofexperience and 23 of them have experience of above 10 years. 

As to their field of specialization out of the total respondents 17 were graduated 

majoring education and the rest 33 were graduated other than education. 
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• Students' survey responses expressed dissatisfaction with the inflexible nature of 

the resources, insufficient academic support provided and a preference for guided 

learning activities and participation in discussion. 

• 

• 

• 

• 

From the responses of the tutors/students there is ev idence which confirm that 

students are benefited ii-om the face to face tutorial. 

Students agreed that attending the tutorial sess ions help them to understand the 

co ntents of the modules and score better result in the fina l examinations. They 

value the opportunities that the tutorial provides to communicate with tutors and 

class mates about how to study and understand the material. As the result most 

distance learners have a pos itive attitude to distance educat ion. Contrary to this, 

As the study reveals some of distance students were not beneficiaries of tutorial 

program mainly due to the se lection criteria of course to be offered which mainly 

depend on the number of students and avai lability of qualified pro fessiona ls, long 

distance of the tutorial centers from the students loca lity and the absence of 

tutorial program in some of the courses for which students registered. 

The nature of the tutorial services provided by tutors does not follow the 

fundamental principles of distance education. The tutorial programs were devoted 

large ly to tutor's verbal explanation of descriptive facts which is the typical 

feature of conventional face to face instruction 

The two hour face to face tutorial services provided by the distance offering 

institutions was not adequate or insuffic ient to cover the content of the course 

module. The majority of the students reported that they liked to go to tutoria l 

centers and they recommended for increas ing contact hours. 

It is found with satisfaction that learners have positive attitude towards tutorial 

and distance education in genera l. 
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• From the responses of the tutors and tutoria l coordinators there is ev id ence which 

confi rm that adequate training was not given to tutors that enabled them to meet 

the expectat ions of students. 

• 

• 

• 

The finding reveal that visua l aids were not employed to enable students be able to 

understand abstract co ncepts. In addition to this the study disc losed that no 

e lectronic media was employed to fac ilitate the student support service. The 

absence of practical exercise and demonstration was found to be the de fects of 

tutorial sess ion. Tutors and students have stated their dissatisfaction regarding 

laboratory fac ilities, co nducting laboratory classes. 

Document observat ion rev iewed by the researcher also proved that proper 

feedback was not given to students for those incorrect answers. Feedback 1T0 m 

students and tutors were used as a source of info rmat ion so as to take corrective 

measure in order to evaluate the success of the program. 

The absence or sholtage of the modules dur ing students' reg istrat ion was serious 

problem that negat ive ly affects students' performance and causes in delay in 

graduat ion, students' attendance and participation in tutorial sess ions. 

• The FGD/ interview conducted with students revea led that some of the tutorial 

services such as distribution of course materia ls, face-to face programs, 

co unse ling services have to be decentralized. By doing so, it co uld be possible to 

respo nd quick ly to students requests and speed up the two way communication 

between students and distance education institutions. Furthermore, efficiency in 

the management of services could be enhanced. 
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5.2 Conclusions 

Based on the fi ndings presumed trom the study, the fo llow ing concl usions were drawn. 

~ Distance students faced many problems, amo ng th is the major ones were, the 

delay in getting feedback for assignments and exam inat ion resuits, and the 

de lay issuing the diploma and degree. Students of conventio na l un iversities 

rece ive feedback on their assignments and examinatio ns based on the already 

established schedules of their institutions. They can easi ly contact and ask 

their teachers if there is any inconven ience 

~ The most common compla int trom students was the delays and d istr ibut ions of 

instructional materials delivery, which may be a cause fo r de lay of graduation, 

create add itiona l cost to students and the institutions. Distance education 

institutions are required devising ways so as to minimiz ing these prob lems is 

crucia l to maximize the support service. 

~ The non-availability of audio visual aids in supporting system makes students 

to fu lly depend only on print material. Furthermore, the data obtained from the 

different instruments emp loyed in th is study indicated that there is a big gap 

between the needs of the distance education students and tutors coupled wit h 

inadeq uate fac ilit ies, such as shOltage of course materials, inefficient 

technology based instruction, fac ilities fo r practical sess ions. 

~ Tutor marked assignment are not properly managed. Ass ignments are not 

properly corrected and marks are not correctly filled . Furthermore feed bac ks 

are no t g iven for those wrong answers. The absence of feedback is one of the 

major drawback/limitation of tuto r marked ass ignments. 
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~ Lack of or the absence of training for tutors in dis tance education is the cause 

for tutors to stick on lecture method which is the typical characterist ics of 

traditional Ico nventional teaching. 

~ A two hour contact is not adequate for tutors to co nvey the content of the 

subject matter and discus on matters such as how and when to study the 

course materials. 

~ The se lection criteria set by the institut ions for tutorial center and course to be 

offered may hinder students from being beneficiary of the program. 

~ The current practice of the distance offering inst itutions of face-to face 

tutorials are provided voluntary bases. 

5.3 Recommendations 

Based on the findings and conclusion, the following recommendations have been 

forwarded . 

• :. The prov is ion of learning support system is crucial to ensure student learning 

success at a distance. It is important that distance education inst itutions implement 

effective learning support system for students that suit the ir needs, characters tics, 

accessibility, ava ilability of technology and institutional capacity . 

• :. Attendance of training, workshops and conference in distance teaching is 

recommended to help tutors in developing and acquiring rich distance learning 

knowledge, teaching methodology and sk ills, which paramount for the effect ive 

teaching, Therefore the authority of the co llege and policy makers should think 

over the necessity o f tra ining in distance teaching methodology for tutors . 

• :. Active counseling shou ld be provided in addition to face to face tutorial in the 

tutorial centers with tutors charged with respons ibi lity of sensitizing, educati ng 

and enco uraging learners in deve lop ing positive attitude towards distance 
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learning. [n addition and more importantly, there shou ld be mutual cooperation 

and co llaboration among tutors and the management of the university co lleges so 

as to share common goa l. 

.:. Tutors are indispensible factors in the achievement of educational goals and 

objective. Distance learn ing tutors should deve lop and acqu ire innovation skills 

and strategies of teaching in d istance mode to obtain mea ningfiJll earning. For this 

purpose, active monitoring in the teaching process at the tutorial center is highly 

reco mmended . 

• :. Number of contact hours at tutorial centers should be increased. It is very required 

to overco me existing weakness and lack ing. It shou ld be also strengthened tutorial 

supports and develop strong infrastructure with solid laboratory environment 

.:. Students support serv ice should be framed and focused on reso lving academic 

problems as we ll as perso nal study difficulties. Therefore, much is expected from 

the institutes to design a mechanism to make tutors availab le other than the 

tutorial sess ion . 

• :. The new ed ucational techno logies have enormous poss ibilities and potential to 

serve distance learners. In this regard the current pract ice of distance ed ucation 

neglects to establish and implement the technology ass isted instruction. Thus the 

ministry of education (MOE), and Education and Training Quality Assurance 

Agency (ETQAA) should set appropriate pol icy, rules and regulations based on 

the existing s ituation of the country that compels distance offering inst itutions to 

use the techno logy based instruction . 

• :. To increase student's participation in the face to face tutorial attendance in the 

tutoria l should be compu lsory further more tutorial should be g iven in a ll the 

co urses for which students registered. 
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Appcndcxl 

Part I. Pe rsonal In fo rmation 

Thi s seclion dea ls w ilh Ihe bio data o r Ihe res ponden ts . Please , pul " x" mark in Ihe ho xes. 

I . Na me or your College IU ni vers ity 

D Alpha Univers ity Co llege Sa int Mary ' s U nivers ity Co ll ege LI _ _ -, 

I I Admas University Co llege Civil Servicc College D 

2. Scx or res ponde nts. 

M a I e c:::::::J Fe m a I e c:::::::J 

3 . Acade mic qual irieation. 

c:::::::J B AlB Sc c:::::::J phD c:::::::J Dip I 0 III a 

c:::::::JMAlMSe I r o thcr, please spec ify ___ ___ _ 
4. Ycar o f study _______ _ 

Part II. Learner's Opinion 
T his section dea ls w ith severa l fac tors wh ic h contri bute to Ihe success or race 10 race 

program. 

A) Please ra te the extent to which yo u ree l these ite ms a lTeet the success or Ihe 

use rul ness of face to race program . 

Strongly agree = 5, Agree = 4, Undec ided =3, Disagree = 2, and Strongly Di sagree = I. 
- . - - ---

NO. factors whi ch con tri bute to the effecti veness o r race-to-race tu toria l 5 ~ l 2 

I Students enjoy learn ing at tuto rial centers because it serves th e ir purpose 
.. --- -

2 St udent s received all the modules prepared for the semester on time 
, 

Course module arc generally difficult \0 understand so student!'!. depend o~;-r- - 1--, 
tutorial center 

- - ----•.. ..' 

4 Tests and examinations arc lip to the standards or the students 

! 
-_._--

5 COllditions and infrastructure, Lab, equipment arc generally poor 
- . - ---- --~ --- - I 6 The se lf~ l earnin g modu le make a poss ibil ity ror learning in a better way 

f-
- -

7 The stron ger tutorial services make a possib ility for learning in a better 

way 

8 The "udio·· Video SUppOri make a possibility for learning in a be tte r way 

9 Stlld~n l S rece ived all the modu les long before the tutorial sc ss ion ~ 
-

10 Students are well prepared before coming to the tutorial sessi ons 
... -

II Tutors have enough knowledge or the subject ma tte r 
-

12 Exa mi nation and other evaluation methods arc fair 
1 :;- - . 

-' Studellls prefer to go to tuto rial cente r than s tudy se lr- Iearnin g module at 

home 
-•. 

14 Location or tuto rial cente r impacts on lea rners (s tudents) s tudy . _. -- ---r-r-r 15 Studen ts are happy with tutor' s attendance. and cooperatio n 

16 ''''"'"'' "w 0",,, woo "'Ow,, ' ''''''' '' ,,' "" W 'w," ,,,,.," ,--"f :--
17 Students score IJetter result in those tutored ~oursc tha l~ the unh;to'l:~d-~~--- -r=.!.-.. I-
18 Teaching sty le and method are acecptab le !_ 1 

1 

". 

' I 
I 
I 

-

f--

-

: 
I -I 
I I 
I 

, , 
j 

I 

I 
! 
i 



Part JJB. Onen endcd qucstions for studcnts 
Your department 

I . What difTcrenees did you observe in your performance in understanding Ihe 

contents of lhc module after attend ing thc tutor ial? 

2. Ilow do you express the importance or the usefulness of attending the tutorial 

progra ms? 

3. Do you think that the method o f teaching or counse ling by the tutor was 

sati sfactory? If No, why? 

4. Do you think your tutors come we ll prepared and wil li ng to help you" If No. why" 

Do your tutors attend the tutoria l center on time? Yes, No 

5. How often arc face-la- face tutorial classes given per semcster? 

6. What arc the challenges that you face during face-to- face tutori al classes? 

7. Do you attend the entire face-to- face tutorial program schedu led for you? Ye s, No 

If No, why? 

8. Do you like your race-to-face tutor ial program? If your answer is 'No' explain 

your reason 

9. Ilow often do you take exam in a semester" 

10. I\re the exams prepared according to the distributed materials" yes, No 

II . Did your Icvel of confidence increased arter attending the tutoria l? Yes, No 

12. Did you find your tutors crfeetive and enthusiastic? Yes , No 

13. Did your tutors and administrati ve staff help you in so lvi ng your per",nal 

problcms?Yes, No. 

15. Picasc write any olhcr problem or sugges tion YOli lhink is important. 
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Appendix 2 

I'art I. Persona l Information 

This section deals with tb e bio data of the tutors. Put "x" mark in the boxes. 

I. Nallle of your Co llege /Univers ity 

o A lpha Univers ity Co ll ege Sa int Mary' s Uni vers ity Co ll ege 0 
c:::.::J Adillas Univers ity Co ll ege Civi l Scrv iee Co ll ege 0 

2. Sex of respondents . Male c:::.::J Femalec:::.::J 

3 . Academic qua l i [ieat ion. 

c:::.::J phD c:::.::J B!\IIl S e 

c:::.::J M N MSe lfother, please speci fy 

4. Fie ld of spec ia lization __ _ _5.Servicc year 

Par! II. Tutors Opinion 

T hi s section dea ls w ith several factors which contribu te to the success of fa ce to !>Iee 

program. 

A) Please rate the extent to whi ch you fce l the conditions stated in each itcm a fT,,," 

the success or the use fiIiness of fa ce to iilee program. 

S trongly ag ree 5, Agrce ~ 4, Undecided ~3, Disagree 2, and S trong ly Disagree 
-------------;--,---:--------:------::;:-~--

NO. I j;aetors which contribute for the effectiveness of 
! 

tutoria l 

, 

i 
I 

i 
r--~- --.--- __ ----1 

J infi-astrueturc and c lassroolll of tutorial center facilities a rc quite 

suitable fiJr teaching. 

2 Thcre is speci fic training policy adopted by thc coll ege lelr 

improv ing teaching ski ll s 

3 T I-a ini ng has been g ive n in a spec ifi c area based on the training 

po li cy o [the co llege 

I 
I 

1 

I 

----1--- ~ --

'1 __ 4 _+-~utor~ ~r~:,~~~repared bcl~ lee t~~___________ _1_ _ 1 

I 5 Tutors have pos itive attitude to wards distance lei" nill g 1 I 

" -6-rw;U;;;:;f;)~~~ I' ass ignments is g iven -- --.-~-__ -=-J~11'~~f II _ J 
7 Course Illodu le g ives enough support to learners I' OJ acqUirIng I I 

, I 
---- knowledge . ___ ~______ .1 J L ~ - i -I 

8 Tutorials arc support ed by learning module and aud io -V ideo I i I 
! I I 

I i 
-r- I 

I _ I 

l I mal ~r i a Is 

l-~_JStu~k;; t ;;- -;:;;-;;-;:i~c all the moclules before the tutori al ~~' s~~ ~s 
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10 Students receive a ll the modules prepared for the semester 

II Tutors rece ive all o f the modu les prcpared for the co urses which 

they offered 

12 Tuto rs rece ive a ll the modules long be fore the actual tutoria l 

sessIo n 

n) Qucsti ons which arc rc latedto course materia ls 

Please wri te your short and prec isc answers 

I . Do you get the course materia l (s) on time? Yes, No 

2. Il ow do you fi nd the usefu lness o f co urse materia l to di stance lea rners? 

3. What do you comment on the content o f the course materia l (s)/ modules yo u arc 

cu rrent I y using? 

4. Il ow do yo u cva luate the diffi cult ly o f the un it s interims o f languagc? 

5. Is the sty lc o[presentation orthe course materi a ls selrexp la nato ry? 

6 . Are the course mat er ia ls appropriate? 

7. Ilow do you eva luate th e unders tandab ili ty orthe course materi a ls (mod ule)" 

R. Pleasc idcntify the major weaknesses orthe modul es 

R.2 

8.3 

9 .What a re majo r pro blems observcd in re lation to arrang ing tutor ia l sess io ns? 

9. 1 

9. 3 

9.4 

9. 2 
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Appendix 3 

Intcrv icw gu idcs with Tutorial Coordinators and Acadcmic Staff 

Wou Id you te ll me: 

Yo ur instit utes or Col lege ______ _ 

Yo ur exper ience 

Yo ur fie ld o r spee iali za tion? __ 

I. Do yo u have cri teria for the selecti on of tutors, tutor ia l centers and courses to bc 

offered? 

2. What critcria arc used to se lect tutors, tutorial centers and co urses to bc offered '> 

3. Do yo u usc these crite ria in all the branch o ffices unifo rmly? 

4. What do you th ink is the ro le of a tutor? 

S. Do you have a mechan ism of evaluat ing the performance of the tuto r? 

6. What mechani sms were used to evaluat e the perfo rmance o rt he tutors? 

7. Do yo u use these criteria in a ll the branch offi ce uniforml y? 

8. Who are tutors in your inst itutions?(eourse developers, course editm\. 

exper ienced teachers) 

9. Who arc exam de velopers? ?(course deve lopers, course editors, exper icnccd 

teachers) 

10 . Docs the co ll ege prov ide training re lated to dis tance educat ion espce ia ll y abo ut 

tutoring to the tutors? 

II . What e fforts have you made to improve the qua li ty of the tutorial service '> 

12. What are the major stre ngths of your College/ Uni versity in the tutorial program? 



Appendix 4 

In tc rvicw guides with tutors 

Center name _______ Sex _ ____ _ Qualification ___ _ 
Experience as a tu tor years Subject. _ ____ _ 

I. Il ow often do yo u give face -to- face tuto ria ls? Wh ich method of tcaching do you 

prcfc r') And Why? [s there any spec ific o ri entations/ tra ining givc n to yo u about 

your ro les and respons ib il it ies? Yes, No 

2. r low do you ex press tbe importance of the train ing to provide better service? 

3. Do you th ink the time al lotted for yo ur co urse enables yo u to cover a ll important 

po int s of the modules? Yes, No 

4. What mechanism shou ld be used by thc tutors to ut ilize the t ime allott cd to meet 

thc ex pectation o f the st ude nts In yo ur opin ion , what supportive scrv ices arc 

essent ial for conducting tutoria l c lasses? 

5. What chal leng ing problems have yo u faced w hil e you arc conduct ing face-to- f' lcc 

tutoria l program? 

6. Do yo ur stud cnts have a chance to contact w ith you othe r than in fa cc-to- filcc 

tutorial classes') Yes, No 

7. In yo ur opinion, w hat meas ure the co llegc shou ld take to make lu tors ava il ab le 

other than tutor ial sess io n 

8. What do yo u suggest to improve the tulorial program? 

1 



Append ix 5 

Center name: __ _ Subj ccl_ 

Date: Total hours of observation 

Observation check list 

S. NO. Acti vities Yes No Remark 

1. The tutor is avai lab le in the tutorial 

center on t ime 

2. The tutor introduce the topic of his 

/ her presentat ion 

3. The tutor attempts to re late the pas t 

and the present of his/her lesson --
4. The tutor gives chance for t he students 

to ask quest ions and express their 

opinions 

5. The tutor tries to increase part icipat ion 

of students 

6. The tutor attem pts to so lve th e tutor 
marked ass ignments and questions in 

t he modules ----

I 7. The tutor prepares his/he r lesson 

before the actual sess ion start ed 

8. Th e tutor receives comments and 

feedback f rom the students 

9. Th e tutor effective ly manages the t ime 

fo r introduction, presen tat ion and 

stabilizat ion _ .. _--



Appendix 6 

Interview Guides with students 

Center name: 

Depart ment 

Year 

Occupat io n 

Date 0 I' interv iew 

Wo uld you te ll me you r Depa rtment _____ _ 

I . IJow do you express the method of teaching adopted by th e tutor'! 

2. 1 low usefi.d are tbe contact c lasses? 

3. I-low olien do you attend tuto rial c lass pe r semester'! 

4. To what extent d id you get ass istance or help £i·om your Tutor in writing your 

ass ignment? 

5. Ilow do you eva luate the comments g iven by yo ur Tutor for your work') 

6 Il ow do yo u evaluate the eva luat ion techniques ortbe institutions? 

7. What arc major prob lems you faced in doing your tutor marked ass ign ment (TrvJi\)" 

8. What arc the major strengths of the tutoria l program? 

9. What arc the majo r weaknesses of the tutoria l program? 

1 O. What do you suggest as a strategy to impro ve the tuto rial program'! 

__ J 
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