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ABSTRACT 

The main purpose of this study was to examine and investigate the management 
of distance education teacher training program at degree level in private colleges 
in Oromia Regional state and eventually to provide alternative recommendations 
against the identified problems. 

To this purpose, descriptive survey method was e mployed to investigate what the 
actual management of distance education in the region looked like. Accordingly 
the research study sample was selected from 11 tutorial centers which involved 
300 trainees, 15 coordinators, 30 tutors, 2 deans 1 from each college, 1 officer, 2 
experts from OEB and 2 senior experts from Higher Education Qualify Agency 
(HERQA) altogether 352 respondents. Data analysis were made by using 
statistical tools such as percentage, t-test, spear's manS rank order correlation 
coefficient test and one-way ANOVA to identify whether there were differences or· 
agreements in the view of the respondents. 

The study findings indicated miss-match between the needs and distribution of 
course materials, lack of commitment of coordinators and administrative staff, 
ineffective face-to-face program, lack of counseling, and lack of effective 
evaluation and control mechanisms. Thus, the result in general indicated 
problems related to managerial incapacity. 

Finally, in order to alleviate these problems, timely distribution course materials 
proportionate to the number of trainees, strengthening the fact-to -face program 
according to the needs of the trainees fulfilling facilities, developing experience of 
other countries on the use of alternative medias were recommended to address 
the problem understudy. 
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CHAPTER ONE 

THE PROBLEM AND ITS APPROACH 

1.1. Background of the Study 

Education is mainly concerned with the liberation of man from ignorance and 

poverty (Ghash and Zachriah, 1987). Thus, education is the core of the society's 

existence and its well being. It plays a considerable role in the transforma tion 

and development of the Society. In line with this, (Phillips, 1976:312, and 

Manjulinka, 1996: 171), agree that education is a basic tool to bring about 

economic development, social welfare and political equality. According to Stoops 

and others, (1 981: 89), the aim of Education is to provide better services and 

educate students . Hence, the Education system can not achieve its maximum 

possible result unless it is properly managed and well equipped with the 

necessary materials and human resources. 

Despite the great importance placed on education, the most predominantly 

used educational system, the conventional (face to face) system, has failed to 

respond to the ever expanding demand for education. Hence, recently, there is 

a great demand for a a lternative approach to any type of learning and training 

other than the highly developed and aged conventional system of delivering 

education and training by large number of people who cannot get access to it 

due to high world population growth, increase in educational requirements for 

a lmost all jobs and the increase in the complexity of a ll aspects of living and so 

on . (Holmberg, 1986:2; Bishop, 1989: 154). 

Thus, the possible mechanism to respond to this need is the implementation of 

distance education program. Therefore, according to UNESCO (2002: 18), 

distance education developed in response to the increasing demand for 

education to provide education for all citizens at a ll levels. Although distance 

education and its definition have caused some confusion over time, it can be 
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seen as a formal instruction in which a majority of the teaching occurs while 

education and learner are at distance from one another. Distance education is 

carried out by an organization that develops edu cational media to unite 

teacher, the learner and provides appropriate evaluation of the learning. In 

doing so, two-way communication missing in other forms of non-conventional 

adult lea rning is provided, (Verdun and Clark; 1991: 19) In support to this 

(Manjulinkas & Reddy 1996:3) states that DE as a system is highly dependent 

today upon the printed material or instructional, supplemented partly by the 

electronic media, radio, television and computer, in addition to limited face -to­

face contact sessions, (Manjulikas & Reddy , 1996:3). 

Dis tance education , as an educa tional system of learning undoubtedly is a 

relatively recent phenomenon in the world. Apa rt from the multi -media learning 

advantages, it possesses its orientation and objectives ~re geared towards the 

acceleration of professional and educational growth and development of those 

who could otherwise have had opportunity of improving their educational level 

through attendance at formal education program. This is not necessarily 

because they do not possess the ability, qualification a nd talent, but due to 

many economic factors . As a result, distance teaching which arose form the 

n eed to provide schooling to students in remote and sparsely populated area 

started in 1840 (Holmberg in Keegan, 1996:123 ). 

Distance education is characterized by the separation of the teacher and 

learner or trainer a nd a trainee in place and in time, in contrast to conventional 

education or training approaches. It contains two basic e}ements . 

1. The physical separation of teacher a nd learner 

2. The changed role of the teacher, who may meet the students only for 

selected tasks such as counseling, giving tutorials or solving students' 

problems. 
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At its early stage, it was dominated and characterized by the prOVISIOn of 

printed material , which was distributed through the post. Due to the current 

developing technologies and application of information technologies, the 

distance education providers have been urged to use these technologies, in the 

provision of their programs since the past two decades. However , different 

media have different strengths. Rarely can one medium provide everything a 

lea rner needs in a learning program of any duration. The other thing is that a 

medium that suits to some lea rners may fa il to others while some opt lea rning 

by reading others may choose to learn by working together and so on. Hence , if , 
several medium are combined then, there will be more chance that all will get 

at least some of their preferred m edium. Regarding this Row-tree (2000: 103) 

shares his experience saying. 

I know an open University economics teacher who made a 
point of saying what he wanted to say in his printed work 
book, then saying it again in sound on the radio, pictures or 
television. This is not to mean that all student need them all, 
but using all three helps ensure that every one gets her/ his 
own best way. 

In relation to this, Sahle Mariam (2004:2) noted that on the basis of the kind of 

technology used in distance education can be said to have passed through 

three generations namely the print based dista nce education, which used to be 

delivered to the learners via the postal system, the use of broadcast media for 

the distribution of the course curriculum and the coming into existence of 

computers and their application in the delivery of instructional materials 

respectively. Moreover, distance university education has been adapted in the 

context of recent development information and communication technology in 

order tha t adult workers who missed their opportunity to study in college can 

gain a new opportunity to acquire college degrees by learning the contents on 

web-site even while they continue to be employed . Also it is possible for adult 

workers to adapt themselves quickly to the cha nging environment by receiving 

re-education through the web a nd other alternative means, particularly in the 

knowledge based society in which knowledge becomes outdated very quickly. In 
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light of this , distance education at different level of teaching-learning strategies 

took deep - roots in 1930, and got further recognition in the 1960's. According 

to Manjulinka and Reddy, (1996:167) the year 1969 marked the beginning of 

n ew era with the founding of the British Open University, which started degree 

offering distance teaching universities with full-fledged degree programs, 

sophisticated courses new media and systematic approaches of evolution 

cropped up in various parts of the world. The concept of distance education has 

recently received a significant impetu s from two almost contradicting 

directions. According to Smith and Delahaye (1987), the first is the drive for 

cost-effectiveness in economically hard times, which results in trainers finding 

it more difficult to arrange for trainees not to be released from their jobs, and to 

justify high travel and accommodation costs . The second impetus is the 

comparative availability of hi-tech (and high cost) media, which effectively 

reduce the tyranny of distance. Micro computers, computer networks and 

teleconferencing are the most common of these. 

Experiences of both developed and developing countries such as India, China, 

Papua New Guinea, Costa Rica, Sudan, South Africa, Indonesia, Tanzania, 

Kenya, Zimbabwe, Thailand, and Pakistan indicate that distance learning 

program may respond to the growing need of large groups of their beneficiaries 

since 1970's and 1980's (Manjulinda.1996). 

In Ethiopian context, distance education appeared In the form of 

correspondence education in 1967 in private institutions such as British 

Tutorial College (BTC) , International Correspondence Schools (ICS), and Trans 

World College (ITC), (Mitku 2004:4). In relation to this, Wossenu (1999:6) 

emphasized that due to lack of awareness, the role distance education plays in 

improving social and economic activities and upgrading teachers professional 

competence is found to be at an infant level compared to the long experience 

the country had in this respect. 
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Currently, the government of Ethiopia seems to be much concerned in glvmg 

high priority to education with the assumption that literate labor force is 

needed. As a result, within teacher's education, distance education is used as 

one approach for upgrading teachers from certificate level to diploma and from 

diploma level to degree, both at distance and in summer face to face programs 

This is a means of capacity building which enables many teachers to get 

necessary qualification to teach at the required level (MOE 2003:3). 

Obviously, it can be said that distance education is a possible means of 

responding to the demand of those who do not have access to the conventional 

system of learning and training. Furthermore, as it is indicated in the 

Education Sector Program 1 (1999-2002), the government planned to introduce 

the training of teachers through distance education as it is cost effective. 

Regarding this the document states the following:-

Teacher training through distance education will be 
introduced as cost effective strategy and to give teachers in 
remote schools especially women who have difficulty to 
depart from families in having opportunities for professional 
growth ESDPI (1999:8-9). 

Similarly, the investment policy of the country has encouraged private 

individuals to invest in education sector and hence, not only the government 

but also some private colleges which are the focus of this research paper have 

begun to provide education on the basis to improve and reach wider range of 

the learner particularly teachers. 

1.2. Statement of the Problem 

Nowadays, distance education is seen as an effective and efficient system to 

meet an ever increasing demand for education in both developed and 

developing countries. Thus, many developing countries have developed distance 

education programs into their education system and are able to solve their 

constraints on education Manjulinka (1996). Particularly, in countries like 
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Ethiopia, that has no or fewer resources, distance education is an appropriate 

tool to cope with the challenges of the traditional conventional education 

system face. The provision of distance education can meet its objectives only 

when there is proper planning, preparation and usage of relevant material. It 

also needs the presence of strong co-ordination among students, facilities, 

facilitators and technologies. Above all the existence of effective, efficient and 

accountable management with the required qualification of the program is more 

important to treat students as customers, providing them a learner centered 

experience to meet their various needs and expectations . The issues connected 

with leadership a nd the management of staff involved in key a reas like the 

development of materials, support services for student learning, the 

interference between the academic and operational and administration areas 

have to ensure integrated decision-making and so on . J;s a whole, the overall 

management of distance education institutions needs to be stronger and more 

rationally oriented than in convectional educational institutions. 

However, distance mode of delivery seems to have some practical factors 

a ffecting the proper implementation of the program. Some scholars claim that 

the problems facing distance education shoUld be investigated from different 

angles and get solutions in order to be successful. They pointed out that the 

practice of distance learning indicated a lot of inputs that a re demanded in 

order to implement and minimize the claim which is raised against the 

program. It is from this point of view that (Keegan, 1996: 186-188), said the 

issue of the quantity and quality achieved, the status of learning achieved and 

the recognition of the graduates of distance learning need due attention in 

realizing distance learning. 

Moreover, the success of such type of program largely depends on effective 

organization and management system. In relation to this (Wossenu and 

Befekadu, 1999:26), pointed that the presence of effective communication and 

personnel, particularly the academic staff is dominant for the success or failure 
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of distance education . Furthermore, Bishop (1989:60) and Manjulinka (1996:4) 

noted that the success of distance education system depends on the way it is 

organized and managed . Managerial activities include planning organizing 

decision making, leading and controlling. Hence, managers engage in these 

activities are expected to combine huma n , financial, physical a nd information 

resources efficiently and effectively to work towards achieving the goals of the 

organization. 

Currently, distance education in the country in general and in Oromia Regional 

Government, especially in the private Colleges in particular, is facing various 

problems. Of course, it is unquestionable that distance education system can 

help and bring education to the doorsteps of large and varied cliental who can 

not benefit from the conventional system of education. Due to this, the overall 

management of distance education institution needs to be stronger and more 

rationally oriented than in the conventional educational institutions. However, 

there are several problems facing the successful implementation of distance 

education in the private colleges of Oromia Regional Government. 

According to information obtained from Oromia Education Bureau, the most 

sounding problems observed in the region include-

~ Absence of pa rticular responsible / accountable/ department / section/ 

for distance learning in the regional education bureau, 

~ Problems concerned with registration and preparation of courses to be 

offered 

~ Problems related to material production, distribution and administration 

~ Issues related to the mismatch between trainees and tutorial classrooms. 

~ Issues related to the inefficiency of coordinators, provision of trainees 

support and 

~ Technological literacy and problems related to program evaluation, 

accreditation and lack of feedback. 
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Based on the existing Ethiopian regional administrative division Oromia is the 

biggest region in terms of area, population as well as number of trainees. 

Hence, the expansion and development of DE program in the region could bring 

about a significant socio economic boost to the whole nation . In view of these 

facts the researcher was initiated to carry out systematic investigation on these 

and other related management problems. 

Management of distance education is the function which deals with the 

designing production and delivery of courses to distance learner. According to 

Graville (1992: 1), when managerial function s prevail resources are wasted, 

opportunities are lost, institutions grow weaker, morale falls and at the end 

institutions go under. Thus, management is a crucial function of any 

program/ project which highly affects policy implementation (Magnon, 1999: 2 -

109). 

The management of distance education involves the general function of 

management. In distance education system, planning, orgamzmg and 

controlling the development, production, distribution of distance education 

materials and use of various forms of media are significant tasks that managers 

face. Therefore, to get all advantages placed on it, effective management is 

unquestionable. According to (Shermerhorn, 1996:3), true managerial success, 

however, involves both performance in resource utilization and effectiveness. 

Hence, success in distance education requires a capability to recognize 

problems and opportunities, make good decisions, and take appropriate 

decision through the basic management function. Implementation of any 

program can be affected by vanous problems. However, inadequate 

management capacity is one that severely affects the program. 

Absence of accountability to the program is seen as a crucial problem. The 

success of the implementation is affected negatively due to leniency of follow up 

of the management in the private distance colleges . Registration of distance 
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edu cation is ongoing and non-stop. Thus, there is no proper documentation of 

trainees. This in turn affects th e distribution of modules and feedback of 

assignmen ts and even delay of exam papers, which finally results in delay of 

completion . Furthermore, th e ins truction a l (delivery) of the course was a ffected 

negative ly from various factors such as lack of proper training for tutors, 

shortage of tutorial classes, teaching beyond the level ' of qualifica tion of the 

tutors and tutoring subject which is irrelevant from field of qua lification, in 

availability of teaching m a terials, inconsistence in tutoria l schedules are the 

problem s . 

Technological literacy including computer li teracy is also another area of 

problem observed in the private dista n ce educa tion progra m. Computer training 

is one of the parts of the courses. The target popUlation will require training in 

the use of the tools and so will the providers. Instructors will n eed focused 

training in order to make effective u se of the technologies involved. Moreover, 

progra m evalua tion and accredita tion care must be taken to en sure that 

distance education progra ms are as well developed as their in-house 

counterparts. Mechanisms need to be developed for faculty evaluation of 

progra ms origina ting at their institutions. There need to be standards for 

course evaluation and program accreditation . Successful program need, to be 

reeva luated before implem enting them in a different cultural environment in 

this increasing globa l village (Mugridge, 1991) . 

Hence , it is the existen ce of these and other related problems which could be 

raised during the course of discussion which instigated the researcher to assess 

and investigate th e management of distance education in Ormia Regiona l 

Government private Colleges . 
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1.3. Objective of the Study 

The present study was designed mainly to investigate Issues related to the 

management of degree level teacher training in DE private colleges of Oromia 

Regional state and to suggest policy implementation that may lead to the 

improvement of distance education management m the regIOn under 

discussion. In light of the above grand objectives, the study had attempted to 

achieve the following specific objectives . 

1. To investigate the extent to which the planning and implementation of 

Private Distance Education in Oromia regional state is properly 

executed. 

2. To explore the major problems existing in private Distance Education 

Colleges/Universities m (planning, orgamzmg supervIsmg and 

controlling) the program. 

3. To examine the Management of the production, distribution and 

utilization DE materials . 

4. To investigate the control mechanisms utilized in DE programs in 

order to check the progress it brings in this area 

In order to meet the stated objectives above, the study was guided by the 

following basic questions: 

1. How is Distance Education in Private Colleges m Oromia Regional state 

planned, implemented and managed? 

2. Do private Distance Education Offering College and Universities in the 

region staffed with sufficient and competent human resources that are 

committed to run the management of the program successfully? 

3. What are the major organizational problems m planning and 

management of distance education in private colleges in the region? 
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1.4. Significance of the Study 

Even th ou gh training of teacher s through distance program is widely used in 

many countries, it is relatively at its infant stage in Ethiopia .. There is no 

adequate research work done locally pa rticularly related to degree level teacher 

training. However, the limited research done on teach er education by distance 

shows that it can be as effective as conventional teacher education in providing 

qualified teachers. There appea r to be few differences between teachers trained 

at a dis tance and these trained in conventional colleges after a few years of 

teaching in schools distance education can be more cost effec tive way of 

training teach ers if properly designed (Robinson, April 1998). 

Open and distance learning can be best m anaged as a system in order to 

en sure effective use of various huma n, technological and organizational 

elemen ts. Thus, basing itself on the above notion, the study is believed to have 

the following contributions . 

1. The result of the study would h elp educational 'planners and decision 

m akers to give policy attention for success of distance education. It may 

create awareness among policy makers, planners, professional a nd other 

con cerned bodies what distance education plays in improving the quality 

of teachers tra ining. 

2. Its findings may pin-point the m ajor problems in distan ce learning in the 

region so that the concerned bodies can utilize the finding to alleviate the 

problem s . In other words the study m ay help OEB officials to recognize 

the managerial problems DE colleges encountered during implementation 

and make all the n ecessary a rrangements before h and. 

3. The s tudy may also help private distance teacher education colleges to 

examine th eir experiences in order to correct their previou s errors and 

m ay a pply to their future career of s imilar progra m s . 

4. The findings of the study m ay pave the way for private distance education 

colleges to share experience and learn their m erits and demerits from 
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each other so as to provide alternative solution ,to th e problem of the 

management of distance education fro teach ers in particular and the 

management of distance education in genera l for the country. 

5. The study would generate awareness among concerned people about the 

major drawbacks and problems encountered in the management process 

of distance education and enable them to make the necessary 

implementation, improvement and promotion of effective management 

approach . 

6 . The study may initiate researchers to develop aspirations to conduct 

further and detailed studies on the topic and to that effect too, it may 

serve as source of reviewed literature. 

1.5. Delimitations of the Study 

Among several private distance education colleges in Oromia regional state, the 

scope of the study was delimited to two private colleges, Alpha and St. Mary's 

University Colleges that are a lready accredited to provide distance Teachers 

Training program in the Region . While selecting sample private distance 

education colleges, the number of trainees and geographical area diversity and 

time were considered. 

, 
The study is also delimited only to Teacher Training private Colleges because 

until recently, there h as been a limited amount of research on the use of 

distance education for teacher training as a whole and training at degree level 

in particular. Even though the study is delimited to these colleges, it is believed 

that the result will give some insight about the t rend in the whole region. 

Alpha and St. Merry are pre-accredited to provide distance education to the 

trainees at degree level. The sample is taken from the three colleges offering 

distance education at this level in the region. Most statistical literatures 
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indicate, sample size of 30 percent to represent the population reasonably. 

Moreover, to make the study manageable with the financial capacity of the 

researcher the sample is limi ted only to the above two colleges. 

1.6. Limitations of the Study 

Long process has been taken by the private Di s tance Education colleges in the , 

head office in giving fina l decision on letter of coopera tion to different tutorial 

centers for data collection. This h as created the time pressure in gathering data 

and organizing the study as planned. Had it not been for these problems, more 

details might have been included in the study. Absence of adequate research 

works on the topic in the Ethiopian context restricted the researcher to rely on 

using the a lready available few m aterials repeatedly as sources of the study. 

Moreover, the study is limited to Oromia regional state due to time and 

financial constraints. 

1.7. Research Design and Methodology 

1.7.1. Method 

The m ethod designed for this resea rch is descriptive survey method . This is 

intended to assess, investigate the actu a l status of m anagerial practices and 

problems that distance education in private colleges of Oromia regional areas 

face . The descriptive method is appropriate to obtain informa tion about the 

current status of distance education In the regIOn and to suggest 

recommendations for the problems identified. 

1.7.2. Sources of Data 

Two sources of data, primary and secondary sources wen:: used in this study. 
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1.7.2.1 Primary Sources 

In primary sources, data were gathered from the training colleges, universities 

decision makers, trainees, tutorial coordinators, Oromia Education Bureau and 

Federal Ministry of education to develop appropriate data gathering instrument. 

Ministry of Education and Oromia Education Bureau were selected because of 

their decisive strategic position in policy formulation, giving accreditation, 

conducting supervis ion and determining levels of training . 

The colleges were selected because of their direct involvement and 

accountability for the training. Similarly, th e trainees and tutorial coordinator s 

were fully selected as they are the beneficiaries of the program. 

1.7.2.2 Secondary Sources 

Annual educational statistics, abstract, relevant documents which constitute 

regulations, guidelines, directions, and plan for implementation, student 

records and other documents were u sed to some extent. 

1.7.3. Sample Population and Sa mpling Techniques 

According to the data obtained from the MOE and Oromia Education Bureau 

there are about 1500 trainees enrolled in two Distance Teachers Training 

program at degree level in private colleges of Oromia regional state in 1999E.C. 

However, it is difficult to know the exact number of trainees, since registration 

is continuous throughout the year and there is new entry and drop-outs from 

m onth to month. 

Ta ble 1.1 provides the number of students enrolled in the private distance 

colleges with their sample size and respective tutorial coordination centers in 

th e region. 
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Table 1.1 Number of students and tutorial coordination centers 

Name of sample No to Sample Size Coordination 
Colleges Students Centers in Oromia 

Alpha University 300 60 15 
College 
St. Merry 1200 240 23 
University College 

The study population involves two private distance education training colleges 

Alpha and St. Merry's University colleges. The colleges were selected by the use 

of availa ble sampling method as they a re th e only Private Distance Education 

Colleges which provide Teachers training at Degree level in Oromia Regional 

State . Purposive sampling method was also largely employed to determine th e 

sample size. Accordingly 11 tutorial center s were selected among the existing 

38 based on the number of trainees they serve to represent the data. Then, 

from each selected tutorial centers 20% a ltogether 300 distance students were 

randomly selected from the 11 tutorial centers. 

All coordinators of the selected tutorial centers and 4 coordinators from the 

head office, 30 tutors were also included in the sample by using availability 

sampling method. The study also included 2 Deans one from each college. In 

addition to these, 2 senior experts from HERQA 1 official and 2 senior experts 

from Oromia Education Bureau, altogether 352 study populations were taken 

as samples of this particular study. 

1.7.4. Data Gathering Techniques 

Three types of data gathering instruments such as questionnaires, interview 

and documentary analysis were employed. Questionnaires were used to obtain 

information and opinions from such larger population. Altogether, five sets of 

questionnaires consisting of close-ended and some open ended question items 

were develop to the subjects of the research. 
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All the questionnaires were prepared in English with the ground that the 

respondent students are degree level trainees and the other respondent are 

well- educated personalities and capable of giving the required information. 

Structured interview was prepared for HERQA (Higher Edu cation Relevance 

Quality Agen cy) to strengthen th e information gathered through questionnaires. 

The instruments were selected because the researcher believes that they are 

appropriate to collect information for th e study. 

Pilot Testing 

Pilot testing was conducted with trainees, tutors, coordinators and exper ts that 

were n ot included in the study . After da ta were gathered, relia bility test was 

conclu ded using estima tion of split half m ethod. The Spearman -Brown formula 

was a pplied in calculating th e correlation between th e two halves to the full and 

so as to determine reliability using s plit halves . This was calculated by doubling 

the two- halves to the full number of items thus, giving estimated reliability. As 

a result the reliabili ty estimate for trainee's pilot test was 0.98. 

Reliabili ty estimation made with tutors, coordinators and experts was a lso 

calculated in similar way and the results obtained were 0 .73, 0.69 and 0.89 

respectively. Statistical literatures indicate th a t, the more the result of 

relia bility is closer to 1, it is relia ble and a 0 .6 test a nd above is gen erally 

accepted as relia ble. However, the variation seen among the four groups was 

due to the number of items used in calculation. More items were used in 

calculation for trainees tha n the other three. In general, the tes t inditated the 

set of questionnaires were reliable. Accordingly, expert's comments were 

considered and modifications were m ade in the questionnaires. 

1.7.5. Procedures of the Study 

The questionnaires were distributed to private distance trainees' understudy at 

the time of face-to-face session through tutorial centre coordinators. The 
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questionnaires to coordinators, Ministry of Education Officials, Oromia 

Education Bureau Officia ls and experts including the interview document 

analysis were conducted by the researcher. 

1.7.6. Methods of Data Analysis 

Data analysis involved content analysis of documents, response through 

questionnaires and interviews . Information gathered was analyzed through 

frequency counts, percentages, the t-test ANOVA and the Spear man's Rank 

order Correlation Coefficient. 

1.8. Operational Definitions of Key Terms 

Management of Distan ce Education: - is that function which mainly deals with 

the designing, production and delivery of courses to distance learners . In this 

research it refers to the function which deals with planning, organizing, 

staffing, evaluating and controlling system of Distance Education in Oromia 

regional state at degree level. 

Distance Education: - refers to the teaching and learning situations in which 

the instructor and the learners are geographically separ ated, and therefore, rely 

on electronic devices and print materials for instructional delivery Portway and 

Lane (1994). In this study, it refers to private colleges' / Universities/ which 

runs degree level training at distant study through instruction condu cted by 

u sing course modules, assignments for submission , course outlines, correction 

and examination in Oromia regional state . 

Delivery system: - is an approach which Distance Education Department follow 

to provide their programs. 

Center Coordinator: - r efers to persons IS the institution assigned at each 

study centers so that they could coordinate and facilitate the 

delivery of th e program. 
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Distance Trainees: - any trainee registered in private distance Education 

College for degree level teacher training program. 

Study Center: - refers to offices the institutions established to carry out their 

programs. 

Tutor-related issues: - are Issues that have a bearing to recruitment, 

selection, and assignment, composition, supervision, and control of 

tutors of the distance education system m the private 

colleges/Universities/ in Oromia regional state. 

Tutors: - those who are selected by Tutorial coordinators of Distance education in 

Oromia regional state to assist distance learners by giving the face- to­

face tutorial classes; and also evaluate learner's assignments . 

Tutorial: - In this research it refers to a process of providing face-to-face 

teaching assistance to distance education learners by a tutor in 

specific subject area. 

Tutorial Center: - a center wherein the distance learner would periodically 

gather to receive tutorial assistance from the tutors on the subject 

mater of the courses they are taking (Sahilemariam, 2004: 10). In 

this research, it refers to a centre located in Oromia regional state 

arranged by private distance education colleges to conduct tutorial 

sessions and distribute course materials. 

1.9. Organization of the Study 

This study is organized into four chapters. The first chapter deals with the 

background, statement of the problem, objectives of the study, significance of 

the study, delimitation of the study, limitation of the study, research design, 

definition of key terms and organization of the study. In the second chapter the 

review of related literature was presented while chapter three consists of data 

analysis, presentation and interpretation of the findings. Summary of findings, 

conclusion and recommendations are presented in the fourth chapter. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

This chapter is d edicated to the Review of Related Literature on different 

aspects of Distance Education. It deals with a theoretical background of the 

concept of distance education , the evolution, contribution and ch a llenges of 

distance education with regard to Global a nd Ethiopia context and much part 

of th e chapter gives emphasis to the management of Dis tances Edu cation I S 

particular to degree level teacher Tra ining program in private colleges . 

2.1 . Definition of Distance Education 

Several authorities h ave attempted to provide a variety of d efinitions to distance 

edu cation at various times. However, Keegan (1996: 34) categorized the 

d efinitions given up to 1980 as remote and those after 1980s as recent 

definitions . Thus, in (1962), the director of German DE Dohmen defined it "as 

self study in which teaching activities are provided through media at a 

distance ." 

Another authority Moore (1 973) defined DE "as the family of instructional methods 

in which the teaching behaviors are executed apart from learning behaviors 

through print, electronic, mechanical or other devices. Other authorities, 

Wedemyer (1 981 ) and Garrisons (1 989) h a d conceptualized distance teaching in 

terms of its key elements such as teacher students communication medium, and 

content. Moreover, Holmberg (1977: 9) noted that the term distance education 

covers the various forms of study a t all levels which are not under the continuous, 

immediate supervision of tutors present with their students in lecture rooms." On 

the other hand, Verdiun and Clark, (1 991:6) de scribed it as "evolutionary changes 

both in its conception and practice". However, the u se of one commonly agreed 

upon term to represent this form of education has been confounded by 

alternatively using a term which distance edu cation is not open education 

(Holmberg, 1989). A term which has failed to describe adequately the current 
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conception of distance education that basically involves recent interactive 

communication technologies correspondence education. 

African editors such as Obanya Shabani and Okebukola, (1996 ) have also 

defined distance education as "form of study where students are not in-direct 

physical contact with their teachers" (UNESCO, 1996). However, according to 

the classification made by Keegan (1993), Garrisons and Shale (1987) are 

among the Scholars who have attempted to provide modern definition of DE. 

They recognized the separation between teacher and learner, and emphasized 

and recognized two-way communication which is possible through technology. 

Still oth er scholars Portway and Lane supported Garrison and Shale and under 

lined th e role of telecommunication technology to make the transfer of the 

knowledge through dista nce education a reality. 

Mc. Aleese (1985), in the Internationa l Encyclopedia of Education, Volume III 

page 1432, states that distance education simply and some what broadly 

defined DE as "education which either does not imply the physical presence of 

the teacher appointed to dispense it in the place where it replaced, ur in which 

the teacher is present only on occasion for selected tasks. " According to 

(Wossenu and Befekadu, 1999: 16), Distance education is a form of edu cation 

program in which most of the instruction takes place in a situa tion where the 

teacher and the learners are at a distance from one another, and some form of 

technology used to facilitate communication and to bridge information gap. 

Most experts in the field agree that dista nce education is a system of education 

offered by some one who is removed in space and time from the learner. The 

use of different media, other than printed material, is an essential part of 

distance education. Though the teacher and the learner are separated, a nd the 

learner is often an individual who learns in his own place and at his own pace, 

the distance education system envIsages some sort of a· two-way 

communication. Advancements in satellite communication technology and the 
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expanslOn m the financial sector have made DE possible. In this instance , 

teleconferencing, electronic networking and others are all used. (Marew, 

2002: 19). 

Furthermore , Verlaccihi, (1993), in Keegan, 1993) asserts that distance 

education presupposes the existence of a school that is an organization whose 

explicit purpose is to teach to a public who wants to learn. Thus, the terms 

"distance education "or" distance learning" h ave been applied interchangeably 

by many different researchers to a great variety of programs, providers, 

audiences, and media. Its hallmarks are the separation of teacher and learner 

m space and/time (Perraton, 1988), the volitional control of learning by the 

student rather than the distant instructor (Jonassen, 1992), and 

noncontiguous communication between student and teacher mediated by print 

or some form of technology (Keegan, 1989: Garrison and Shale, 1987). 

As its definition varies, different terms such as independent study, home study, 

correspondence study, individual study, autonomous study and other terms 

have been used equally to express the term distance education. The term 

distance education has a number of various meanings in different parts of the 

world. According to Wossenu and Befekadu (1999:16-19), it is known as 

correspondence education or Open University in the UK, External studies in 

Australia, Education a Distance in Spain. Moreover, they noted that other 

terminology such as University without walls, Extramural studies, 

Experimental learning, off-campus Education, Extended campus, and the 

American External. 

Degree or University Extension, etc are some of the terms used by institutions 

conduction distance education in different countries. Still other such as 

"telematic teaching" by Moore (1975) and distance study by Delling (1976) are 

originally used to reflect the view of different authorities. 
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Although the controversy over the proper terminology does not totally disappear 

in growing number of recent literature in the area, among the terms given 

above, distance education IS the most widely and consistently used term 

(UNESCO, 1998). 

After having made a comprehensive reVIew and analysis of the numerous 

existing definitions 0 distance education, Keegan (1990:40) came up with the 

following definition of Distance education. 

• a form of education characterized by the quasi-permanent separation of 

the teacher and learner; the influence of an educational organization, the 

use of technical media, the provision of two-way communication and the 

quasi-permanent absence of the learning group throughout the length of 

the learning process. 

Thus, whether the definitions provided so far share some characteristics in 

common or not the history of DE shows that there are a number of different 

definitions provided by several authorities and writers in the area over time. 

2.2. The Evolution of Distance Education 

Informal distance teaching is believed to have begun when people first started to 

exchange written letters and gave instructions to other person(s). Even though 

some writers like (Holmberg 1986) say that it began 150 years ago, the exact period 

when organized distance education started is still doubtable. 

Gough (1980: 24) relates the history and evaluation of distance education based on 

three reasons. The first of these is access: to allow students who would otherwise 

be denied educational opportunities t gain access to courses. The second is 

equivalence and integrity; students taught at a distance should receive an 

equivalent qualification with the same integrity as those earned through the 

conventional mode. The third IS excellence: quest for excellence in quality of 

learning materials, teaching, support services, academic and administrative 
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systems or professional development staff. He argues that as the resolution of 

these issues continue to dominate the theory and practice of distance and open 

learning. Many countries in the world, especially those developing, become 

increasingly attracted to this form of education. Added to these, the roles of 

increasing political support from governments, the availability of new methods of 

communication as well as the flexibility of distance education in terms of place, 

pace, age and time are pressing forces to the expansion and development of 

distance education (Teshome, 4-5). 

According to (Manjulinka 1996:165), a number of publicly and privately funded 

Colleges offering correspondence education have grown and developed across 

Europe and the USA in the turn of the nineteenth century. Further, (Nania, 1999 

and Manjulinka, 1996; 166), noted that in the early 1900s, Universities and Private 

schools were offering correspondence courses to elementary, secondary, higher 

education and vocationally oriented learners (Rohfeld, 1990; Wiesner, 1983) 

expressed that much of the development and growth of distance education in 

England and Europe was in response to "demands from workers and women" 

where as in Sweden and USA, it was a result of the need to reach students living in 

isolated places. On this issue, (Manjulinka, 1996: 165) further noted that this was 

more dramatically experienced in countries with scattered population spread over 

large areas. 

However, the form and structure of early correspondence bi3-sed distance education 

has changed with the advent of new technologies. The technologies have reduced 

the turn around time as well as improved interactivity. Thus, audio and video 

resources such as films, cassette tape, and television slowly replaced the original 

correspondence course formats and in the middle of the 20th century, instructional 

radio and television became popular. Hence, (Willis, 1993: 53 and Fleeischman, 

1998: 162) asserted that the Open University of UK was established in 1969) 

combining distance education programs using print and non-print resources. 

However, "print has always been the dominant medium in distance education and 

will continue to be the most used of delivery in the foreseeable future" (Verdun and 
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Clark 1991:81, Holmberg 1994:50 - 154: Marew, 2002 :21). In relation to this 

Perry, (1984: 83-106) noted that among institutions surveyed by him 100% in 

Africa, 93% in Asia, and 72% in Latin America employed correspondence and print 

materials in their programs. This further asserts that prints are dominant. 

2.3. Distance Education in Ethiopia 

The initiation of distance education in Ethiopia goes back to 1967 when the 

Ministry of Education collaborated with Addis Ababa University to establish a 

correspondence study unit under the Extension division of the University. 

According to the main target of the unit was to develop senior secondary 

correspondence course for adults working in various ministries, factories and 

military organizations in general and teachers in particular. 

The extension division of Addis Ababa University led the program until 1976 

and transferred it to the ministry of Education under the Department of Adult 

and Continuing Education, and later to the Educational media Agency (EMA). 

This was partly because of the absence of administrative structure and 

qualified personnel in the University to specifically run the program. However, 

m two years time after the Ministry took the responsibility to run, the progra m 

has shifted its attention to secondary education and achieved a lot in this 

direction too (EMA, 2003:2). According to documentary sources obtained from 

MOE, 1985; 1999) , the needs for distance education in Ethiopia are addressed 

from six perspectives namely: 

• Expanding access of secondary education. 

• Improving the flexibility of education with working conditions. 

• Improving the competence of teachers in primary education 

• Improving student learning 

• Reducing educational costs and 

• Capacity building in the education a nd civil service sectors. 
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Regarding this (Tsion and Nekatibeb, 2004:124) further also noted that the 

need for instigation of distance education in Ethiopia was related to the above 

points while, Amare (2000: 128), highlights that the inception of distance 

learning program in the country is at its youngest age (immature) and getting 

more acceptances in the country's Educational system. 

2.4. The Rational for Teaching in a Distance 

Today, distance education is being used extensively by both developing and 

developed countries for various purposes. Particularly, there is a greater need 

for DE program in developing countries like our to expand educational 

opportunities for a larger portion of the population. Thus, (Manjulinka and 

Reddy, 1996) consistently, forwarded generally there rational for establishing 

distance education in developing countries. 

The first rationale is the need in developing countries for trained manpower to 

carry out their social and economic activities, and the opportunities for 

education m the traditional system of training are limited. Thus, a 

complementary approach to the traditional system of training manpower should 

be the focus of attention in order to alleviate the problem (UNESCO, 1998). 

The second rationa l is the marked increase in cost-effectiveness through 

distance education, particularly in capital expenditure. This is largely for 

offering a massive educational program for widely dispersed population. It is 

quite cost-effective than the conventional system. 

The third rationale is addressing the high need for the vast majority of working 

adults who essentially need formal training for their professional advancement 

while at the same time maintain their career opportunity. Moreover, Kahunga 

(1981), asserted, the fact the average educational level of women working adults 

is by far below their counter parts, distance education potentially offers special 
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educational opportunity for a greater population of women candidates than 

male candidates . 

2.5. Contributions and Challenges of Distance Education 

Distance education is claimed to have a number of contributions by making 

possi b le the provision of effective, less costly and flexible education for a large 

number of people living in remote and distant villages who would compensate 

their missed opportunity of face to face program in a traditiona l classroom, 

through the use of radio and television by reaching more beneficiaries 

(students)without a ny school building; by barrios of distance and time by 

providing superior quality instruction through radio or television program 

(Bishop, 1989: 160: Dodds and Ediringha, 2000:97) . According to (Manjulinka, 

1996:4), DE has also a great advantage for groups of people who for 

geographical, economic or social reasons are unable or unwilling to make use of 

conventional provision of education. 

Among other things, a particular contribution of distance education is that it 

makes teachers' preparation and professional development programs accessible 

to indigenous peoples and others in the remote, rural :;rreas that do not have 

convenient access to higher education institutions and where there is often 

shortage of well-prepared the teachers and other educational professionals . 

To this effect several authorities such as asserted that DE 75 developed and 

used in China to train unqualified primary and secondary school teach ers and 

for m anpower development; in Turkey to open opportunity for those who had 

not been able to be admitted to a University by the Ministry of Education and 

for training primary school teachers: in Africa to train unqualified primary 

school teachers needed for universa l primary education, and to offer secondary 

education for rural community education and development programs and 

school equivalency programs at primary and secondary levels, and in Latin 
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America for post secondary teach er education . These a uthorities further noted 

tha t DE is also u sed in coun tries like the USA. Sweden, Australia and New 

Zealand in response to various edu cation a l problems. 

Althou gh , DE plays a significant role in the economic development of countries 

by contribu ting to the overall educational development, literature s hows th at 

distance education programs faced several ch a llen ges and problems as a whole 

and even more serious for developing cou ntries than developed ones in 

pa rticula r. 

According to (Keegan, 2002: 12) administra tive problems, funding constraints 

and infrastructura l limitations a re the serious challen ges faced by developing 

countries especially Sub-Saharan Africa. The administrative system or 

structure necessary to undertake education programs are highly 

underdeveloped or non-existence, lack of resource in the region which forced 

them to rely on donor funding for the existence as well as financial crisis which 

m ay proba bly arise form the mismanagement of resources and infrastructure 

limitations such as poor posta l s ervice to support communica tion of 

geographically dispersed students, to use the facilities of telecommunications 

such as internet use are the most sounding challenges face by distance 

edu cation system in th e region. 

Furthermore, DE is m ost commonly criticized for unproper handling of 

classroom discussions, dealing with individual n eeds, difficulties a nd questions 

clear up misunderstandings and supervising practical cl~ssroom sessions . Due 

to these and other problems, m any schola rs tend to undermine the qua lity of 

distance education. But, a study by Sadiman (1994: 9 7) in Indonesia has 

indicated th a t there is no significant difference between th e academic 

achievem ent of Distance Education gradu a tes and regula r school graduates 

whereas, as forwarded by (Teshome and Tilson 2001:50) the availa ble eviden ce 

indicates th at distan ce post gradua te and interactive radio ins truction 
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programs In Ethiopia are academically effective. However, the later needs 

further research investiga tion in the area. 

2.5.1. Factors that Affect the Performance of Distance 

Students 

Different n ations a nd countries make use of distance education for different or 

similar purposes. According to UNESCO (2000), report in Africa: Kenya and 

Ta nzania , La tin America: Uruguay and Argen tin a, in Europe , Britain, Fra nce, 

a nd Spain a nd in Asia: India, Malaysia, and Pakista n h ave used dista nce 

education for different purposes. From this point of view, one can easily 

understand that currently dista nce education has gained substantial support 

from governments and educational organizations because of the role it played 

in satisfyin g th e growing n eed s of education alon gside with the regular face-to­

face education a l program. 

However, a fter h aving reviewed many research works on distance students, 

Holmberg, (1 989 :187) concluded that older, mature and better qualified enrolls 

have better chance of su cceeding in distance education. Meanwhile, Mclntosh , 

Woodley and Morrison (1 989 :54-55) supported the findings of Holmberg by 

noting that older a nd better qualified students and students a lready familiar 

with intellectual work of some kind a re rela ted to higher rate of completion and 

better achievement. This shows that there are positive correlation between the 

levels of previous education and -8Qth the persistence a nd achievemen t of 

distance students. 

Furthermore , (Bent and Bugbee, 1993:37) identified three m ajor determinant 

factors for su ccessful learning in distance education such as previous 

completion of college degree; willingness to initiate calls to tutors/ counselors 

for assista nce a nd possessing a more serious a ttitude toward the courses . S till 

(Anderson , 1994: 26) confirmed a somewha t s imilar finding that those students 
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who have pos-secondary education goals and expectation of higher grades are 

successful. Yet Holm (1988:14) asserted that the proximity of students' 

residence, previous post secondary education and length of professiona l 

expenence are correlated with the performance of distance learners. On the 
'---' 

other hand, another researcher, Bertels revea led that the agreement between 

personal interest and course or degree structure is a , decisive factor in the 

determination of student's persistence and performance in distance education. 

Several authorities identified various factors which determine distant learners ' 

performances . This include:-

o Lower educational attainment:- most distance education institutions do 

not require student's previous educational attainment. However, Kirkup, 

(1988) noted that some level of student's academic proficiency have 

proved to be essential to pursue their distance education program. 

o Lack of study skills:- according to (Anderson and Schlosser, 1994), 

students ' lack of study skills as a result of poor time management and 

procrastination of the distance students are important factor related to 

their academic failure in distance education programs. Related to this, 

Mandi-Filer (1985) revealed that women distance students in the Dutch 

Open University generally reported greater problem in lacking the 

necessary study skills and study habit for successfully pursuing their 

education in the various distance programs. 

@ Lower academic motivation:- (Bertels, 1983: 59; Chacon Dugue, 1987 : 

103; and Holmberg, 1989: 68), confirmed student motiva tion to be one of 

the most decisive factors in determining academic performance in 

distance education program. Further more, (Oudshroun, 1986: 101; 

Kirkup 1988: 19) suggested in their resea rch repoh that women distance 

students lower academic motivation indicates the existence of wide gap 

between the daily life of most married women and the mental 

requirement of academic study as important reason for women's lower 

academic motivation in distance courses . 
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o Problem due to learning style:- according to a study revealed by Bertels 

(1983), the character of most students who fail in distance education 

programs are students who suffer from learning in isolation . Similarly, 

students' autonomy particularly student's ability to work independently 

are reported to be crucial for success in distance education. With this 

background, Kirkup (1984) argued that the fact that women are said to 

learn better through group interpersonal exploration, their success rate is 

lower in distance institution which lack group-based intervention. 

o Institutional variables :- There are various institutional variables within a 

distance teaching institution which influence the academic performance 

of its students. These are:-

2.5.2. The Program and Course Objectives 

Several researchers asserted that the relevance and appropriateness of the 

distance education program and course objectives for either the personal 

development or career advancement or both of the distant students is an 

essential factor for motivating learners for greater participation and 

performance (Holmberg, 1989: 101; Keegan, 1990: 76) . 

Accordingly, vanous researchers reported both the difficulty level of the 

distance education progra m and course objectives and their attainability 

possesses major academic predicament for students unless they are set based 

on a preliminary study of the needs, experiences and problems of the target 

students as well as the general circumstances which the study is designed to 

take p lace. 

The distance education objectives must involve more concrete and meaningful 

for the life of most learners (women) such as promoting their professional 

competence as well as their level of qualification enhancing their employment 

prospects and opening up their employment opportunities in the labor market if 

the program is meant to attract large number of trainees for better academic 
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result . In his research findings (Oudshroun 's, 1986: 51) reveled that the 

capacity of the program & course objectives to boost women's self esteem and 

underdeveloped social is an important factor that influence the performance of 

women in distance education courses. 

2.5.3. Instructional Materials 

The quality of the instructional materials that are used by the distance teaching 

institution is found to affect the students achievement and persistence. In 

relation to this, Sewart (1983: 23) reported how the British Open University 

successfully improved the completion rate of students by increasing the quality 

of teaching materials. Added to this, McNabb (1994) and Millbank (1994) 

expressed that self-instructional materials and interactive communication 

technologies in the instructional design and process are crucial factors for 

promoting student learning through increased interactivity. Yet, another 

researcher Willis (d 1992) asserted that the effectiveness in the design of the 

instructional materials in incorporating a system of successive feedback and 

reinforcement as the learner progressively responds to each learning tasks and 

self-assessment exercise is a very important valuable for motivating distance 

students for better learning. There should a lso be a match between production 

capacities of course materials and the demand. 

The organization of lessons in successIve self-contained units (modules) 

promoted students satisfaction with the course largely for it a llows them to 

study each unit according to their self adjusted a nd best suited flexible time. 

Another equally important factor which affects the performance of distance 

education learners according to is the difficulty with the language the material 

(modules) is prepared which h ave causes major learning problem for most 

learners, whose mother tongue is different from the language of the institution. 

Further more, the attempts that have been made to make the difficulty level of 

the contents appropriate to the world of work is worth while 
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2.5.4. The Student Support System 

Successful distance education program requires effective student support 

system. A number of research evidences by confirmed that the quality of the 

learner's support in the sUb-system in distance education program is a critical 

factor that determines students' success in the program. Moreover, another 

researcher (Willis 1992) noted three major elements of student- support that 

have direct influence on determining retention and achievement of distance 

students namely:-

~ Giving adequate advice to enquire and applicants before they embark on 

a course which helps students to ensure not to start a course which is 

less appropriate and relevant to their needs and expectations. 

~ The provision of rapid, appropriate and effective advice and help to 

students increases their performances. 

~ The distance education learner's support SUb-system that creates an 

atmosphere that is supportive and encourages continuing, membership 

of the learning group has found to reduce student's failure . 

Yet, other scholars underlined that the adequate provIsIOn of the learning 

materials, the timeliness of the feedback for examination and assignments and 

projects, the efficiency of postal and telephone services, the effective use of 

technological media mainly computers for instructional purpose and students' 

access to the learning resources such as the center, library and computers are 

the major factors (variables) that affect student's learning performance (Sewart, 

1993, Egan, etal 1994; Threlkeld and Brozoska, 1994). Meanwhile, Keegan and 

Rumble (1982:235) identified the capacity of the student-support SUb-system to 

provide shared experience and/or "socialization" as essential intervention to 

improve student's retention and academic performance. The authors argue that 

lack of "shared-experience"; "inter-subjectivity" in the teaching learning process 

of distance education is one major limitation of this form of education which all 

distance teaching institution must introduce a mechanism of compensation 

such missing elements in their student-support. 
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2.5.5. Situational Variables 

Holmberg (1 989), Keegan (1990), confirmed the fact that th e majority of distant 

students in most countries are working adults . Hence, scholars in this field 

have tried to improve the success and retention rate of distant s tudents 

through developing a program that reasonably responds to the various 

situations that commonly affect the academic performance of distant students 

who a re working adults. Accordingly, these authors listed the following three 

sources of situational working barriers for distant students who are working 

adults. 

a ) The fami ly of the adult distant students:- in relation to this (Holmberg, 

1989: 87) found that the family responsibilities and other fami ly-related 

problems of the distant students were some of the most common reasons 

for lower academic performance and eventual dropout of several distant 

students. 

Regarding this, Manjulinka and Reddy (1 996) especially noted that in several 

distance education institutions found in India the complaints of women 

students about their family responsibilities are reported to be serious . In 

relation to this, Jenkins (1989) added that in most developing countries, the 

problem of women distance students due to their family responsibilities is 

largely coupled with their lack of encouragement and negative attitude from 

spouse to their education and social commitments . 

b) The working life of the adult students:- According to Phythian and 

Clements (1 982: 72), adult students often complain that their studies 

are disrupted by their work. They further noted that student' work 

related issues sometimes become major casual factors for poor academic 

performance in many distance education program. According to them 

involvement in work duties in out of work time and being physically and 

mentally exhau sted to study due to excessive work load are the two 

common work related s ituations. 

33 



c) Personal s ituation s that put adults in senous life difficulties: - financial 

constraints and health reasons were common persona l s ituations that 

have been observed to a ffect the adult distant students. 

However , some researchers went further in examl111ng the impact of the 

incidents that happen to occur in the course of interaction between the distant 

students and their distance teaching institution up on the performa nce of the 

students. These researchers underlined situations which include 

discouragem ent due to excessive study load and lower performance m 

assignment; disagreement with tutors when th e distance instruction fai ls to 

m eet the students' previously h eld expectation s. Regarding this, Manjulinka 

and Reddy (1 996), especially noted that in several distance education 

institutions found in India, the compla ints of women student a bout their family 

responsibilities are reported to be serious. In relation to this, (Jenkins, 1989) 

added that in most developing countries, the proble~ of women distance 

student due to their family responsibilities is largely coupled with their lack of 

encouragement and negative attitude from spouse to their education and socia l 

commitments . 

2.6. Management of Distance Education 

Ma n agem ent is a distinct process consis ting of planning, orgalllzm g, staffing, 

leading, controlling and evaluating. "To manage is to forecast a nd plan, to 

orgalllze, to command, to coordinate and to control." (Henry Fayol). 

Management deals with the achievement of something specific, expressed as an 

objective or goal. The principles and techniques of management are universa l in 

character, that is, they a re equally applicable in the fields of business, 

government, military and edu cation. However, the m ain responsibility of 

management for distance learning institutions IS designing and delivering 

courses for dista n ce learner. Rumble (1 992) s tated that planning, organizing 

and controlling of the development, produc tion, distribution and u se of various 
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forms of media is a significant part of the task facing administrators in distance 

learning. Thus, successful projects and program such as distance learning 

require appropriate management procedures and technically qualified 

manpower. Regarding this (Rondinelli, 1993:76) writes, that administrative 

a rrangements , implementing agencies, potential leadership, resource I. e. 

commitment and grass root management, an implementation plan that outlined 

responsibilities for actions, monitoring and evaluation techniques and logistic 

support are very essential to have successful project implementation. 

(Day: 1994) stressed that managing project is the responsibility of ensuring that 

all activit ies on all parts are accomplished or got done in proper sequence and 

on time whereas any delay encountered in the path will lengthen the entire 

project a nd most likely increase costs. 

Still other authorities emphasized the importance of availability of competent 

staff for project management. Regarding this issue, Shermerhorn s tates that 

staffing the jobs with people who have the responsibilities n eeded to perform at 

the highest possible levels of achievement is an inescapable responsibility of a ll 

managers. In line with this, committed to employ training and establishing 

communication are also essential in order to cope up with rapid environmental 

and technological changes. Hence, management of any project /institution/ will 

be easier if: 

~ The project objectives are clearly set out and get the minister's full support. 

~ It is consistent with national education policy 

~ It is financially supported by the national budget 

~ The project is simple and well suited to the management capacities of 

national staff and if its aspects have been prepared in detail. (Magnen 

1991:110) . 

Magenen further noted three common problems such as execution delays . 

Shortage of budget allocation and inefficient project managements and 
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challenges frequently faced by most projects which need competent and 

experienced managers to a lleviate the problems en countered. A manager is not 

there to do everything for oth ers . He/Sh e is the first indicator , a coacher, a 

developer, a director, a n organizer, decision maker/ taker/, a team builder , a 

consultant and a leader. Managers are th ere, so that activities a re performed 

and responsibilities discha rged . 

Thus, distance education m a nagers should work hard to address the learners 

need to survive. They mus t be well equipped with basic m a n agerial skills . This 

is to mean managers require leadership qua lity, which will en a ble them to 

a rouse people's enthusiasm to work hard and direct their efforts to fulfill plans 

and accomplish objectives (Shem erhorn, 1996:5). 

On the other h and UNESCO (1992 :35) stated that ma n agement vanes 

according to situa tion, nature and objectives it is aiming to attain. This implies 

that management has slightly adopted roles in different social groups and 

institutions, a n d serves specific ends or purpose in education, business and 

other sectors . Thus, the m anagement of distance education require, further 

adaptation from th e very n ature of characteristics of its program, target groups, 

objectives etc . 

In gen eral, effective management is cen tra l to a ll good education practice: 

however, it is vital for dista nce education because the activities involved in 

developing and teaching distance education programs differ in key respects 

from conventional education (Rumble, J-in World Bank, 1992:27). 

2.6.1. Planning of Distance Education 

Planning is a n in tellectual activity. According to J ames Lundy "Planning means 

the determination of what is to be done, how and where it is so be done, who is 

to do it and h ow results are to be evaluated." 
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Planning is the process of thinking before doing. ,It is the process of 

determination of a course of action to achieve the desired results. It leads to the 

determination of obj ectives and laying down the sequence of action s to 

accomplis h the objectives. Planning is importa nt because if things are planned 

in a dva n ce, decisions are not taken h aphazardly on hit or miss basis resulting 

into wastage of human and m ateria l resources . An organization without 

planning operates a imlessly and this is why it has been rightly said that 

planning today avoids crisis tomorrow. 

According to (Shemerhom, 1996: 11) , Planning is an inescapable manageria l 

function (responsibility) which involves looking ahead, m akin g plans and th en 

helping people to accomplish the actions n eeded . 

Regarding pla nning in education writes: 

"Planning in education involves defining objectives, selecting 
appropriate methods, identifying the most appropriate 
materials, facilities and equipment necessary to implement the 
plan, identifying appropriate roles that individuals and 
ins tituiion play in execution of the plan, and finally ways of 
evaluation the outcomes against original objectives. " 

Planning is a systematic process for achieving the goals of the organization. It is 

to prepare th e organization fo r th e future. i.e . to decide what is to take place in 

the future. On the other hand, (Agrawal and Kundian, (1 993) states that 

planning is a conscious effort to direct human en ergy for the purpose of 

securing a rationally desirable end which envisages what is t happen and how 

that is to h a ppen. 

One of the key issues in planning dista n ce education is how to design a nd 

develop courses so that they reach a la rge and varied number of students, allow 

for the experience and knowledge h eld by students, utilize most effectively the 

van ous instructional media, provide flexibility to help meet the needs and 

interest of learners, a nd provide a high -qu ality learning experience, (Wosenu 

and Befekadu, 1999:26) Furthermore, without exception, effective distance 
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educa tion programs begin with careful pla nning and a focused understanding 

of course requirements and studen t n eed s. Effective distance education 

programs further rely on the consis tent and integrated efforts of students, 

facul ty, facilita tors, support staff and administrators. 

According to (Magnen, 1991 :20), proj ect approach to educational planning is 

claimed to h ave several advantages which includes: - offering governments a 

way of implementing policies tha t is simultaneously, ration al, flexible and 

adaptable to changing situations. However , shortage of qualified planners and 

managers in the a rea is a m ajor problem facing many developing countries. On 

this issu e (Agrawal: 1993; Little and Mirrlees, 1996:83), asserted that proj ect 

planning or any other type of planning requires qualification of goals and 

resources for the fulfillment of targets; and capable administrative personnel. 

Other authorities noted tha t good planning should be flexible, respon sive and 

learning that a llows adjustment in the course of project progress. 

However, severa l a uthorities, (Bishop, 1989: 170 and Magnen, 1991: 17), 

indicated that plans fail due to various reasons such as lack of realism in 

setting objectives, lack of link between national policy and measures aimed at 

bringing a bout the desired changes and lack of administrative capacities. 

Although , good planning is essential, it does not guarantee success, rather it 

facilitates success. 

According to Encyclopedia of Education (1994 : 1559) th ere are three essential 

educationa l functions in distance education. These are: 

>- Developing and producing programs and course i.e . designing. 

Developing, production and distribution of progra!I}s and courses . 

>- Advising and guiding students i.e . admission of s tudents, allocation of 

students to courses a nd counseling, the assessment of students and 

certifica tion and 

>- Resources (information, finance , staff and equipment). 
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2.6.1.1. Course Design and Development 

In relation to this, (Rumble : 1992) , states course development as the process by 

which individuals or teams of specialists decode academic ideas into a simple 

course, ready for handover to the production. On his part points out that the 

process of course development requires careful planning of the course designers 

and that the designed course should be approved by the concerned authorities 

before it is sent to the production unit. Furthermore, noted that course 

development teams should include subject matters experts, audio and video 

production staff, curriculum developers , instructors, instructional designers, a 

course manager, tutors, writers and editors. 

Bates (2000:68) supported this notion by saying "when courses are developed 

in the team approach with the right intervention of the administration, 

resources are used efficiently and individual teams contribute appropriate skills 

and knowledge to the project." On the other hand, stressed the benefits of 

developing courses in the team approach by saying there would be chances of 

learning from one's Colleges and the chan ce for acquisition of insights into ones 

skills, approaches and philosophies in respect to teaching and learning. 

However, according to Sparks (in Rumble, 1992), developing courses for 

distance education is a relatively time consuming Sahilemariam: 2004:36), 

suggested that teaching learners how to learn should be an important 

consideration for cour se designers. Course development for DE implies the 

preparation of print and non print materials plus the production of a total 

learning experience for the distance student that will parallel all the facilities 

that are characteristic of on campus education including additional homework, 

laboratory practices, and library research period, and a ll the activities of face to 

face study. Course development is a highly skilled area of expertise and should 

be treated as such to ensure quality control of the program (Verduin and Clark: 

1999: 177). Added to this, Naidu further suggested that the course materials 

must be designed in such a way that they can provide a substitute of the 

dialogue for all the things used in class . 
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2.6.1.2. Material Production and Distribution 

(Rumble, 1992), States that course production is the sum total of the technical 

expertise of people who are skilled in print, broadcast audio-visual , and 

computer assisted learning. Hence, actual proj ection and distribution of course 

materials are the most important one once the materials h ave been developed . 

In the production of course materials, the managers of distance education need 

to check balance (match) between the capacity to produce and demand . Added 

to this, they need to ensure that academics meet the production schedule and 

make effort in scheduling production. 

Hence, the development of learning materials and media is particularly critical 

in distance education and could be approached by a team with a good degree of 

sophistication. Material distribution includes the dispatch of print materials, 

audio and video cassette and other supplementary materia ls. Print still being 

the most important component of the system. Regarding this further explains 

that the effectiveness of dista nce education mos tly depends on the effectiveness 

of material distribution. The distribution of materials should take in to account 

cost effectiveness a nd convenient methods. This authority further states that 

the materials should be sent either directly to student's residence or indirectly 

to their tutorial centre from where they can collect. 

Another equally important thing that distance education systems should 

approach the choice of media with decisions to be made on the quantity of 

education to be achieved, the quality of student learning to be achieved, the 

status of the system and costs. The type of median to be chosen depends on the 

information to be delivered th at media is to be chosen to carry the content of 

course and media chosen to present the course to th e student, asserts that 

print is usually chosen for content and other media such as telephone, 
, 

electronic mail, computer or video conferencing for delivery. (Mitku, 2004:34) . 
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2.6.2. Organizing and Delivery Structure of Distance 

Education 

Several authorities (Dodds and Endirngha, 2000: 89) and others agree that 

organization is the process of defining tasks, allocation resources and arranging 

coordinated work activities to implement plans. Organizing is arranging the 

necessary resource to carry out the plan. In this we try to create a structure 

and establish the relation ship of a llocating resources. A sound management is 

based on proper organizational structure which is concerned with determining 

responsibility and assigning of authority to different superiors and establishing 

proper inter relationship among them for achieving the desired objective. It is 

form this point of view that it has been rightly pointed out that an organization 

is not an end by itself; it is a means towards end that is the accomplishment of 

instructions goals . 

The organization of DE requires careful design SInce it is characterized by the 

separation of teachers and learner (s) . Organizing in DE involves the necessary 

preparations of implementing distance education plan the leader of the program 

must decode the job to be performed and then determine who reports to whom 

in the organization with jobs divided, it is important for some individuals to be 

in charge of coordination the efforts of the members of the organization, and 

those people must be identified and the relation among them clearly defined 

(Chandon 1999; 297-320). Accordingly to organize the program, it should be 

structured free of bureaucratic hurdles. Normal monitoring of the operation 

from within and without should be provided at least on'ce during the program 

life time. Program review should be conducted either to continue or to 

terminate (http;/www.compag com/training 988 html). 

Successful distance education programs reqUIre effective organization and 

administration. The organizational plans must be set followed by an 

administrative structure to carry out the day to day activities. Further more, 
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effective communication through out the designed process IS the major 

determinate to achieve successful distance education. According to 

(Manjulinka, 1996; 49) the success of distance education heavily depends on 

the way it is organized. 

Thus, Organization includes the identification of tasks to be accomplished, the 

agencies and the persons involved in the accomplishment of the tasks and the 

communications channel that should exist and who does what aspect of the 

system. Rumble (1992: 15) in any organization j institution / there are huma n 

beings and tasks to be performed. Hence, bringing this into coordination IS 

organizing. Thus, the task of a ny manger in leading any institution includes . 

• Analyzing tasks - in this case he/ she divides the job in to work 

assignment that can be completed by one person. 

• Dividing tasks in to common groups which consists of workers who can 

effectively accomplish the work i. e . creation of departments. 

• Selecting and appointing leaders of each group -Since leadership plays 

an important role, the manager of any institution should have 

appropriate people to h ead the departments. 

To revIew organizational objectives and assign priority to each objectives. 

Objectives set for an institution are not equally important and hence, there 

should be priority. 

In relation to this Ayalew (1991 :2) defined organization as relative permanent 

social entity characterized by goal oriented behavior, specialization and 

structure . Organizational structure is of great importance not only in specifying 

the relationship or work activities but a lso in defining authority relations hips. 

If organizations are to meet student n eeds; they have to fit the objective reality 

of the given environment for example, as organization grows, however, and the 
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number of staff and the volume of work increases, it becomes impossible for 

every one to be involved in all activates. Job get done more quickly and more 

effec tively if th e work is clearly divided between groups of staff members whose 

functions and skills are closely related to each other. i.e . the growth of 

departments. The pattern of departments should, nearly as possible, follow the 

pattern of functions the institution h as to carry. This is why Ayalew (1991: 1) 

noted the need to have effective managements in organization if educational 

intuitions a re to meet student needs, parent and employee expectations. Thus, 

maintaining flexibility in implementing DE program n eeds high management 

skill, knowledge, effort a nd a pplication of managem en t by objectives (MBO). 

The organization a l pattern of a distance education program should be based on 

the philosophica l position of the institution or agency delivering it. This position 

determines who will be receiving the education, how it will be presented, how 

much will be p resented, and the purpose of such a n edu cationa l effort. Rumble 

su ggests that there a re three potential models for organizin g distan ce 

education . 

• Institution centered:- This is sometimes called the industrial model or 

organized to deliver basic instruction in a straight forward m anner to 

large numbers of adults with little if any in put by learners. In this model 

personal communication is a lmost nonexistent, and limi ted guidance is 

available to many s tudents. 

• Student centered: - This model , a llows for more individualization of 

learning experiences or it allows adult learners greater input, control, and 

feedback opportunities in the process (Rumble, 1986:30). 

• Society centered:- It is actually a form of community education where 

by the dis tance edu cator goes in to the field to help people with adult 

n eeds and bringing solutions to problems confronting adults in their 

every day living. 
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It may also be transaction centered, offering a balance between the institution 

instructor's and the adult student's definition and control of the learning 

experiences. Or it may be a combination of the above . 

2 .6 .2.2 Delivery of Distance Education 

A variety of modes and systems can be u sed to deliver distance education . 

Nettleton (1999) summarizes that the following are used for delivering distance 

education; print, radio broad cast, television, non- broad cast. Audio - visuals 

face to- face tutorials and student support services and advanced technology 

including computers and telecommunication. 

2.6.2.2.1. Print 

Print remains to be the basics of a large majority of dista n ce programs. Courses 

ware leaflets, text books, written assignments a nd tests provide the foundation 

for learning in a lmost a ll cases, while the new technologies su ch as radio , audio 

cassettes, and scattered instan ces, television are usually applied as an addition 

in varying mixtures a long with face to face tutoring and group learning 

sessions . In 1984, Perry, made a survey of di ffe rent institutions and asserted 

that 100% in Africa, 93% in Asia, and 72% in Latin America employed 

correspondence and print materials in their programs however, s h ortage of 

knowledgeable specialists in writing differen t subj ects is the short coming. Print 

is currently affected by n ew technologies . 

2.6.2.2.2. Radio Broadcasting 

Due to its low cost and wide availability, radio took the second important place 

next to print in the delivery of distance education . As Parry's 1984 survey 

sh ows th e heaviest reliance on radio in Africa where 75% in Asia 36% and in 

Latin America 24% of the institutions surveyed used radio. Radios advantage 

include easy access, relatively low cost , immediate availability, and the 

poss ibili ty of changing content quickly if n ecessary (Perraton, 1982). Parraton 
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also pointed and draw backs of radio such as difficulty of concentration In 

listening, pronunciation problems and the like. 

2.6.2.2.3. Television 

Television is a video medium with great potential in distance delivery mode. It is 

used both in distance and conventional education. Regarding this the survey 

made by Perry (1984) shows that in Africa 17% of the institution replied that 

they used television, and 17% used video, in Asia 19% u sed television and 14% 

used video, where as in Australia none of the institution surveyed used 

television, but 42% used radio. 

2.6.2.2.4. Non-Broadcast AV Aids 

Nettleton (1991) refers to Bates (1992) to note that the use of broadcast media 

for distance education appears to be decreasing while the use of non-broadcast 

audio - visual media seems to be on the increasing. Perris survey (1984) found 

that 42% of Latin America institutions ones employs distribution of audio 

cassettes. 

2.6.2.2.5. Face-to-Face Tutorials and Student Support 

African authors Obanya, Shabani and Okebukola (1999) indicate that tutorials 

and support services are important in answering the many needs students may 

have in distance education . In this case they refer to such needs as searching 

their intuitions, lectures and counseling, courses and subject selection, 

instructional guidance a nd co-operation with other students for peer-group 

tutoring or for tutorial through technology such as conferencing or video 

conferencing. 

2.6.2.2.6. Computers 

Computers, particularly, the Internet IS much useful for exchange of 

information between the learner and the teacher for counseling, tutoring, 

providing of up-dated references as well as for controlling and evaluating the 
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work of learners in distance education. However. Most observers consider 

computers as being more realistically applied to problems of internal 

administration for distance learning in developing countries, rather than to be 

leaning process. 

2.6.2.2.7. Telephone 

Although the telephone has been available since 1876, its use for distance 

education is relatively recent (Veduin and Clark, 1991: 61) Just as 

correspondence study is a delivery method that may carry modes of 

communication such as audio cassette, or printed written and visual materials, 

distance education Via telephone wire or channel may involve signals enabling 

one-way communication visually by electronic black board or by audio through 

single or multi telephone conversations and by computer. Perry (1984) surveyed 

304 intuitions offering 468 programs at a distance in over eighty na tions and 

found the telephone was used at all educationa l levels but was employed more 

in developed regions such as Europe and North America with 29% and 43% 

rate respectively where as only 5% of Asian programs and no African programs 

used it. Accordingly, Rumble and Harry (1982) found that s ix of the nine DTUS 

they surveyed used telephone tuition. The three universities that do not use the 

telephone are located in three developing nations-Venezuela, Pakistan and the 

peoples Republic of China. 

2.7. Administration of Distance Education 

A major concern for effective distance education is who manages controls or 

administers the program and in what kind of institution the program in located. 

The administration SUb-system has several key personnel concerns for effective 

operation. As in a ny conventional education unit, the dista nce education unit 

must contain a clearly defined faculty or faculties, counselors and tutors etc. 
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Effective administration of distance teaching programs also involves record 

keeping. Equipment acquisition and maintenance, support personnel, and 

printing, storing and mailing of materials. If regional or loca l centers or both are 

part of the distance edu cation concept their coordination with the central 

activities is critical, Counseling services, discussion groups, additional learning 

resources, information services and supportive services and direct tutorial 

assistance when required must be available to the participating students. All 

these services and activities must be consonant with and supportive of the 

central institutional philosophy and goals and must be closely coordinated with 

the total mission of distance education program (Verdvin and Clark, 1991: 177). 

In most cases, adult's desire some direct contact and interaction assistance and 

feedback from not only faculty but a lso other students. Local or regional 

centers can provide these important human interactions . 

Counseling learners at a distance is another important administrative concern, 

especially if local or regional centers are not available. ' Regarding counseling, 

adult learners at a distance research is fairly sparse. The use of media to advice 

distance students is quite extensive, but that the counseling rarely goes beyond 

advising. Moreover, (Rowntree, 2000: 83) asserts that dista nce learners badly 

need support in these areas because they are denied of the choices of picking 

up cues from other learners or from the advantage of frequent face-to-face 

contact with the teacher. According to (Woolfe, 1987), written correspondence 

both one-way and two-way is a highly traditional form of counseling that is, 

nevertheless, non traditional. The telephone has been used for academic 

counseling at the OUUK (Thornton and Mitchell , 1978), and is used as a great 

deal at other distance education institutions as well, because it makes possible 

fast and effective communication. Paulet notes that many counselors lack 

effective tutoring and counseling by telephone which necessitates highly 

developed communication skills. Other authorities (Woolfe, 1987) suggest the 

use of audio cassettes, again one-way and two-way which can provide a kind of 
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cross between telephone and written communication. They may be mailed back 

a nd forth , serving the same purpose as writing in , but providing more cues to 

the counselor, or they may be reached by telephone or by learner wishing to 

obtain information without personal contact. Finally, other authorities 

suggested computer based contact for counseling services. In support to this, 

Holmberg (1955) states that computer can serve the purpose of provident 

counseling services . Counseling by the administrator, teacher, tutor or a 

counselor is necessary and should encourage one-to-one relationship with the 

students . Thus, administering and coordinating an effective distance education 

program is not an easy task and requires considerable planning, support, and 

interaction. The distance educa tion program should not be relegated to a 

second-class position in the participating institution. It must have authority, 

autonomy, and cooperation with other units. It must have adequate personal, 

faculty and other staff and it must have a sound founding base to carry on its 

mission (Verdun and Clark, 1991: 176-179). 

2.7.1. Communication 

Communication is another important consideration in the organization and 

administration of distance education. Garrison (1989) , states, education IS a 

collaborative experience that depends on communication . Communication is 

also important in conveying other information in addition to instructional 

information to external students and between the administration, faculty, and 

staff of the distance education program. It is by definition, the giving and 

receiving of meaning, and at the concrete level it is actually the mutual 

exchange of idea , needs, perceptions, options, facts, and other items of interest. 

To be effective, communication should flow multidirectional (to all people 

concerned) and should be two-way in nature. In distance education most 

messages are transmitted verbally in written or spoken form, but nonverbal 

message can come in to play a lso. 
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2.7.2. Staff Development 

Sta ffing involves the determina tion of m a n -power requirements of the 

institution a nd providing it with adequ ate competent people at a ll levels. Thus, 

man power planning, procurement (i.e. selection and p lacement, training and 

development, a ppraisal and remuneration of workers) are included in staffing. 

Hence, it is the duty of every manager to perform this function. Staff 

development in distance education is a continual process of addressing faculty 

concerns. Distance education requires teams of people performing differen t 

tasks working at different levels to accomplish edu cationa l goals in common. In 

order to m eet its goal, distance education, requires personnel who a re 

specialists in the area. Hence, training of staff, tutors course writers' m edia 

program & distance education unit and adm inistrates who are working in 

distance teaching institution is unques tionable (EMA, 2002). Moreover, staff 

training becomes most successful when it is reinforced by refresher courses, 

seminars, workshops and experience sh a ring with other local 0 r globa l 

distance education institution. In support to this (EMA, 2001) noted that 

activates that a re done with out training m ay result . in wastage of limited 

resources, and the out com e would also be inefficiept. Even though staff 

development notion is based on the assumption that the more the institution 

has better technical skill staff, the more their performance (Job 

accomplishment) would be, however , technical skill development a lone will not 

make an institution successful. Individua ls should be h elped to improve not 

only their technical skills but a lso their ability to work cooperatively and 

productively with each other for the good of the organization (World Bank: 

1992). In other words this is to mea n tha t tra ining by itself may not only be 

enough for the success of the progra m but the trained m a n power need to be 

m anaged wisely and effectively . Thus, policy makers should be aware of that 

distance education requires strong managem ent which is capable to influence, 

guide and direct the program to satisfy the needs and interests of its clients 

(learner). 
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According to the report of world Bank, in EMA: 2002 the management of 

distance education and policy makers are expected to seek means of 

minimizing shortage of staff by avoiding turn-over of experienced staff, 

reviewing procedures to fill vacant posts, providing staff development programs 

including on job training. 

2.7.3. Keeping Student Records 

(Friedman , 1981: 152-175) states that distance education system must 

maintain student records, Of course, distance education systems start keeping 

record of their student from the first day of their registration Student records 

involve details of registered students, fees collected, student grades (marks), 

course texts, tutorial centers and classes, attendance of face-to-face seSSlOns 

and assignment done and returned by students with rriark obtained. Student 

records are very important in distance learning because they provide us with all 

information about the student which can help the distance education managers 

provide mailing material to the correct address, asking for fee payments, 

informing student about local tutorial arrangement etc. Hence, according to 

(World Bank 1992:29) well-maintained and easily accessible records are vital 

source of information for managing programs effectively and analyzing 

institutional effectiveness by student cohorts, drop out rates, and examination 

results. In developed countries records are kep t properly in use of computers, 

however, the experience of six-African countries of which one is our country 

Ethiopia, revealed that records are not systematically kept and done manually 

because net-work is not well developed (World Bank report in EMA:2002). 

2.8. Leadership in Distance Education 

Leadership exists in any type of organization. Whenever and in whatever 

situation if someone tries to influence the behavior of another individual or 

group, there is a leadership. Hence, leadership is the process of influencing 

others to accomplish certain given objectives or activities by giving direction or 
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motivation . Success or failure of an organization is dependent upon the ability 

of its leadership. According to the Encyclopedia of social sciences, "Leadership 

refers to the relation between an individual and a group aroun d some common 

interest and behaving in a manner directed or determined by him (the leader)." 

The personal conduct and behavior of a leader can direct others to achieve 

organizational goals. The main responsibility of a leader is to get work done 

effectively by the followers. The followers can not work hard and effectively 

without leadership. 

Day (1994 : 7), proposed that empowenng people with certain authority to 

enable them to make job related decisions IS important. Hence, a leader III 

general , and a leader in distance education in particular have to take a ll 

initiatives to lead the institutions' activities and he/ she should not expect 

others to induce him/her to take initiatives, since he/ she is a representative of 

an organization who represents the purpose of the organization to workers and 

outsiders. 

One of the essential components of leadership is a beliefin people. In this case, 

recognizing the unique qualities of others help to value the people's talent and 

capacity and allow them to contribute their best in an important issue. 

However, the majority accepts that a good leadership quality requires defining 

and establishing a sense of mission, accepting of leadership as responsibility 

rather than ranks, setting goals, priorities and standards keeping them all 

clear, visible and maintaining them. 

According to a book entitled "Principles of Management" pp 302-313, the leader 

is the captain of a team who can not succeed without team work. Thus, 

encouragement is necessary to build up team work. Furthermore, there is a 

standard for some set of work. Some workers perform their work within a 

standard time and properly. The leader can give rewards to those who have 
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completed the work as per the standard and can punish the worker who does 

not complete the work as per requirements of the job. Moreover, 

communication is necessary to every organization and nothing will succeed 

without effective communication. An effective communication system conveys 

the authority and responsibility to each individual so that he/ she may come to 

know what is to do and what not. Hence, the leader should arrange for an 

effective communication system in an organization. Therefore, in distance 

education leadership refers to motivating people who are taking part in basic 

functions of distance education such as course development, production and 

distribution and student support services too effectively and efficiently achieve 

the objectives . 

2.9. Controlling and Evaluation in Distance Education 

Controlling is a basic managerial function which implies measurement and 

correction of performance of subordinates to ensure that the predetermined 

objectives are accomplished. The main object of control is to bring to light 

variations between the standards set and the performance and then to take 

ncccssary steps to prevent the occurrence of variations in future . George R. 

Terry, defined controlling as "determining what is being accomplished that is , 

evaluating the performance and, if necessary applying corrective measures so 

that the performance takes place according to plans.: ACyording to Henry Fayol, 

"control consists in verifying whether everything occurs in conformity. with the 

p lans adopted, the instructions issued and the principles establish ed . 

Furthermore, Shermerhorn (1996:6) defines it as "controlling is the process of 

measuring work performance, comparing result with objectives and taking 

corrective ac tions as needed." (Cicco and Janse, 1985:4) suggested that control 

is the function of a manager to guide work behaviors towards the proper 

direction in the light of organizational goals. According to (Shermerhorn, 

1996: 116), there are four steps in control process. These are: 

Establishing standards 

Measuring actual performance 
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Appraising performance (comparing actual performance with standards and 

Taking corrective actions. 

Thus, control is the last function of management. Controlling in educational 

context explained as a systematic process by which managers assure the 

educational or training program is reaching its objectives and carrying out the 

associated plans in an effective and efficient manner (Higgins, 1991 :568). To 

this end, any program can be controlled on the basis of four ways : feedback 

(out put) control, feed forward (input) control, process (throughput) control and 

behavior control (Jackson et al. 1986:300). 

Distance education as an institution that involves various people and functions 

in its system, requires effective controlling effective controlling is more complex 

in distance education than conventional educational system. Thus, according to 

Shermerhorn (1996: 106) the common management failure is unwillingness of 

or inability to specifically measure the performance accomplishments of people 

at work. Therefore, without appropriate coordination and control, organizations 

become fragmented, fractionated and ineffective . Organizations and people need 

each other: organizations need the idea, energy, a nd talent that people provide, 

while people need the careers, salaries and work opportunities that 

organizations provide. 

Controlling is an on going activity which is universal to every organization. Its 

emphasis is always on how to use people, resources a nd technology to the 

maximum of its advantage. According to Day (1994:8) controlling should clearly 

identify who the people are, what their responsibilities are, what the program 

is, the budget and any other pertinent details. He further noted that control 

needs to be flexible, rather not adhering to plan which has failed. 

Furthermore, Magnen (1991: 102) noted that monitoring must be an integral 

part of controlling. Monitoring is a system of continuous information gathering 
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for the use of project manager. Although monitoring is key concept under 

controlling, however, project monitoring has not a lways been effective due to its 

complexity, lack of manager's motivation and oth er related problems. 

Evalua tion is a process of judgm ent or a pplying values in a given situation. It is 

the m eans used by educators in judging the worth or values of something or 

the lack of it. Evaluation takes on a ddi tional meaning in dista n ce education . 

Distan ce education tends to assume that distance education reduces certa in 

barrios to learning, provides from more learner centered instruction, is more 

convenient and meets the needs of adults more effectively than conventional 

education . However, how do edu cators know if these assumptions a re valid or if 

certain goals are being met without assessment? Thorpe (1 988 : 64) su ggests 

severa l importa nt reasons for evalua tion in dis tance education. With little face­

to-face instruction, it is difficult for education to gather information about 

learners, their needs, and their wishes and desires as in conventional 

educationa l program. Educators should be responsive to learners need s and 

they can not know these needs with out some formal assessment. Thorpe a lso 

suggest th at evaluation is n eeded because distance education is still at an 

embryonic, innovative stage, with considerable development activities taking 

place . Hence consistent evidence through regular evaluation can provide for a 

more structured process and prevent random activity. 

Good evaluation will assist the manager s of distance edu cators in · thinking 

about wha t they are trying to do and achieve as they implement programs and 

activities. Continued development in distance education is essentia l, and 

evalua tion can reveal what is effective and what is not. Just as business and 

industry evaluate their products, dis ta n ce education must do the sam e to see if 

their 'customers' a re satisfied and what more can be done. Evaluation lead s not 

only to development of courses, programs a nd materia ls but a lso to the 

development of professional staff (Verdium & Clark, 1994: 184). 
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Thorpe a lso says that evaluation can provide information needed by external 

bodies such as legislative bodies, funding agen cies, business, colleges and other 

clients who want to know if dista nce education accomplishes what it se ts out to 

do . Evidence of the effectiveness of distance education can further enha n ce a 

dis tance education program that is being implemented. Progra m evaluation, 

therefore, is a critical aspect of the administration of distance education . If this 

alternative form of education is to continue to grow and meet the needs of adult 

learners, educators must h ave evidence as to its effectiveness. Program 

evaluation can move distance education from a trial-and -error effort to one 

with more sophistication. 

In the distance education process, feed back IS essential by educators to 

determine if students are progressing toward educational goals. Feedback 

enhances and encourages the dialogue/ support concept so vital in distance 

education, (Garrison 1989). Although opportunities for feedback by the receiver 

are important in assuring effectiveness in the communication process, often 

feedback does not occur unless it is specifically requested. Thus, to realize 

these potential advantages, promoting marking and reply is expected from the 

side of the teacher (Rumble, 1992) . On his part (Rowntreey, 2000: 81 ) 

underlined that the most challenges feed back on the regular assignments the 

learners send them and if not this would lead to student drop-outs. 

Administration of tutors and counselors is a nother most important area since it 

has an influencing role in the success or failure of the system. In distance 

educational institutions it is possible to have both full time or part-time tutors 

and counselors, It is easier to manage full time workers than part-time tutors 

where as it is difficult tom manages and control part-tim~rs work. However , it is 

difficult to get individuals who are volunteer to work on permanent basis since 

tutoring and counseling is a tiring job (Rumble, 1992) . 
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Rumble furth er continued in his a rgument and asserted that the location of 

tutors and counselors could be either in campus or else where based on the 

size of the system. This m ean s it is a ppropriate and possible to recruit and 

a ppoint local tutors and counselors with a ll its manageria l problems with large 

systems . Still (Rumble, 1992) note that the selection of tutors m ay largely be 

based on the subject matter expertise as teacher or instructors of various 

capacities where as the selection of counselor is based mainly on the human 

rela tion skill. However, in both cases it need s to assess whether or not they 

have interest in distance education . 

2.10. Cost Effectiveness of Distance Education 

The research study conducted by (Taylor, 1983 : Neilsori et a l: 199 1; Peratton, 

1993) broadly show that the cost of training teachers by distance edu cation can 

be lower, ranging from about one third to two thirds of the costs of conventional 

programs . Even larger cost savings have been claimed, particularly if costs 

borne by students are taken into account. In relation to this , Bishop (1989:1 68) 

noted that DE in many cases costs less tha n traditional method of instruction 

when it is a case of a country waiting to distribute its best teaching over a wide 

area to many millions or people, and then distance teaching can save money. 

However, in making comparisons between conventional, and distance education 

programs it n eeds to be remembered that the comparative cost advantage of 

distance education is, In part, reflection of the relatively high cost of 

conventional approach to teacher education (Perraton, 1993: 388) . For 

instance, in Japan, as (Keegan, 1991: 168) indicated secondary schooling by 

corresponding and broadcasts can be offered a t lower (ha lfj cost than regular 

school instruction with fewer teachers but as effective as traditional education. 

However, not a ll distance education programs cost less than their conventional 

equivalents. The potential cost savings in teacher education through dista nce 

education a re often not realized for three reasons : th e small scale of the 
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programs (Guthrie , 1985: Perraton, 1993); it's u sed for one cycle projects (for 

example, the MITEP course in Uganda, a pilog project for 900 primary teach ers, 

cost s lightly more per graduate than the college equiva lent (Robinson, e t a l 

1995) and the design features of the programme: cost also need to be linked to 

effectiveness. According to (World Bank 1990), in many developing countries, 

there are few ways to reallocate resource for greater cost effectiven ess. The u se 

of DE for training teach er s is one of them. If well designed and properly 

m a n aged, some projects h ave demonstra ted tha t more teachers can be trained 

to accepta ble standards at lower cost by this m eans . However, further research 

is n eeded in order to identify which kind of d istance education programs a re 

cost effective for which kind of training and target groups . (MOE, 1999: 193-

1995) Furthermore, supervised study centers in Malawi, Zambia and Zimbabwe 

asserted that the system can work and be less costly per student enrolled than 

the conventiona l a lternative (Perraton , 1992) . 

2.10.1. Budgeting in Distance Education 

According to (Rumble 1997:7) a budget is statements of th e money planned to 

have desired obj ectives. A budget is a qualitative expression for a specific period 

of a proposal plan of a n organization. It can be expressed in terms of money or 

qua ntity or both . Most commonly budgets are expressed in monetary terms. It 

has time coverage. It is one of the most popular devices used for planning and 

controlling institutions . Pla n ning implies, deciding what should be done and 

how it should be done, which control implies assuring that the desired results 

a re obtained. Thus , budge t as a planning device provides a deta iled plan of 

action for attainment of the education a l institutions, objectives and goals. The 

budget is a powerful in the planning process. 

As noted by Rumble in (1 992 :80) budgets have several purposes:- they m ay 

serve as realistic estimates of as to what the organization may achieve in fisca l 

period; they m ay serve as yardstick against which performance will be 

measured, they may serve as targets towards the achievement of which 
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organizational efforts will be directed. Hence, distance education institutions , 

like other educational or business institutions, need to budget and exercise 

financial control. 

Moreover , as m entioned in Foroja lla (1993), a budget is truly operational 

characteristics, both physical and financial of any given program. The budget 

constitutes the principal instrument with which authorities of an education 

system at all levels express their priorities in terms of plan objectives and 

overall policies . It controls the implementation of the plan through the 

programming of its costs and ensuring the annual appropriation of funds 

needed . Thus, as asserted in (Knight 1993:128), a budget is a management tool 

for planning, implementing and evaluating, which is a plan for allocating 

expenditure of resources to achieve objectives of education where as (Nebiyu, 

2000: 156) noted that budget control is a systematized effort to keep 

management informed whether the plan has been achieved or not. 

2.11. The Training of Teachers through Distance Education 

Teaching as any profession requires professionals in order to provide quality 

education. Hence, teachers need to posses three types of knowledge:- General, 

Special and professional and it is this last type of knowledge that makes any 

person professional (Nigussie, 2002). (Alemagehu, 1998: and Azeb, 1986) also 

indicated that knowledge of subject matter and mastery of professional 

knowledge are determinant for effective teaching. Generally, all these research 

findings imply the importance of professiona l knowledge for teacher to be 

effective. Teacher education is an important area where distance education has 

been used t provides pre-service teacher preparation, upgrading of academic 

qualification and in-service professional developments in countries such as 

Chile , Mongolia, China, India, South Africa, Burkina Faso, Nigeria etc . In light 

of this, (Robinson et. AI, 2001:28-29) noted that the use of open and distance 

learning for teacher education is a crucial strategy when expansion or quality 
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improvement is needed in the public education system. UNESCO a lso further 

asserted that distance education. Plays and important role in this decade in 

addressing the growing of shortage of teachers, educational administrators and 

professionals. 

2.11.1. Lessons Drawn From Experience 

At present, almost a ll universities teaching at a distance in different countries 

have teacher, education as a major component of their program. For instance, 

in Beirut, the UNRWA Institution of Education used correspondence courses for 

in-service teacher training. In the USA, the University of Wisconsin designed a 

correspondence course in Mathematics to help teachers to adopt the new 

method of teaching Mathematics in 1961 . In Sweden, the University of Lund, in 

India the University of Delhi, and in Australia the University of England started 

training teachers by correspondence teaching in the 1960s and 1970s 

(Wossenu and Befekadu, 1999 :29). Similarly after 1963, the Kenyan MOE was 

forced to employ not only under qualified teachers but also unqualified teachers 

to respond to shortage of teachers at primary and secondary level. However, 

during 1969-1973 with the help of USAID , over 19000 teachers had completed 

their upgrading courses through radio , correspondence and residential study 

and were awarded certificates (Wossenu and Befekadu, 1999: 22-23). 

According to (UNESCO, 2001: 23) report, distance education plays a paramount 

role in teacher education in South Africa, where more than a third of its 

primary and secondary school teachers were involved in distance education in 

1995. In this case, the program began as in service ones but later diversified to 

include a pre-service target group, too in response to government policy. 

Moreover, Indonesia can also be cited as another example in making use of 

distance education for training teachers. 

Thus, distance education became successful in developing countries such as 

India, Indonesia, Tanzania, Zimbabwe etc . For instance, (World Bank, 1980; 
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Wort and Mechalel, 1998: 44; Dodds and Ediringha, 2000: 94-95), asserted 

that distance education in Tanzania was designed is response to the critical 

s hortage of teachers with low costs than traditional response program where as 

Zimbabwe doubled its gross enrolment rates by making effective use of distance 

education and en abled to m ake its country one to the top two countries of the 

world which were above the m edian rates of enrolment in the whole region. 

According to Robinson (1998:4), Distance education h as been used successfully 

for tra ining of teach ers in over hundred countries in both industria lized and 

less developed countries . Thousands of teachers have gained qualifications, 

new knowledge and skills through distance education. Most of th ese teachers 

would ha ve remained unqualified with out the distance education option. 

In Francophone Africa, over three quarters of a ll distance edu cation courses a re 

for teachers. In Anglophone Africa, about half a re . In Latin America, two-thirds 

of a ll post secondary dis tance education institutions h ave provided courses for 

teachers. China provided courses for teachers on a m assive scale through a 

combination of television a nd regional colleges. 

Distance education can meet variety of teach er development needs. 

a . Initia l teacher training for new entra nts to teaching (in Ta nzania 

and the UK). 

b. Initial teacher training for experienced but unqua lified teachers (in 

Uganda, Brazil and Nepal). 

c. Upgrading teacher's gen era l level of qua lification to m eet n ew 

standards (in Nigeria and Hong Kong). 

d. Upgrading teachers in pa rticular subject a reas (for example, in 

science teaching in Guyana) or re-training teachers for n ew 

subjects (for example, converting teachers of other sCience 

subjects to become physics teachers in the UK) or III English 

language teaching (China). 
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e. Providing higher qualification for individual career development (in 

Kenya, Colombia, Pakistan and Australia) . 

f. Emergency programs to train teachers rapidly for th e introduct ion 

of Universal primary education (as in Tanzania and Zimbabwe) 

g. Disseminating information about a new curriculum and new 

teaching approaches (in Mongolia and Pakistan). 

Limited research so far made on teacher distance education shows that . 

• :. It can be as effective as conventional teacher education in providing a 

means of producing qua lified teachers, 

.:. There appear to be few differences between teachers trained at a 

distance and those trained in conventional colleges after a few years of 

teaching in schools; 

.:. Distance education can be a more cost effective way of training teachers 

if appropriately designed . 

• :. Some parts of the teacher training projects are more difficult to manage 

at a distance and need local agents or access to sophisticated two-way 

communication technologies (World Bank, 1998; 4-8). 

As a whole, expenence so far shows that distance education program can 

provide relevant courses on a large scale than conventional programs and over 

wide geographical areas. In countries with very different infrastructures, DE 

can be a n effective mode of learning for rural and urban teachers alike it has 

been most effective for up-grading teachers in academic subjects and for 

disseminating information about new curricle including showing new practices 

in action through media such as video, Success is a lso related to the academic 

entry level of teachers. There is some evidence that it is more successful with 

secondary school completers of the program may be a factor in this, but in 

general, the lower the academic level of distance education students, the more 

face t face support they need (Robinson; 1998; 15). 
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CHAPTER THREE 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

This ch a pter deals with the presentation, analysis and interpretation of the 

data that is presented as follows. 

3 .1 Ch aracteristics of the population. 

3 .2 Tra inees Recruitment Criteria 

3 .3 Eva luation of Course Ma terials 

3.4 Factors Affecting Dista nce Ra te of Performance . 

3 .5 Planning of Dista nce Education in Private Colleges . 

3 .6 Staffing in Private Distance Education Colleges and 

3.7 Problem s which Affect the Proper Execution of Teacher Training at a 

Distance. 

3.1. Characteristics of the Populatio n 

All trainees registered to train for teaching at degree level In Oromia regiona l 

state in two private dista n ce education colleges, Alpha and St Mary's university 

colleges were the population of the study . As earlier m entioned in ch a pter one 

questionnaire, interview and documentary analysis were the major data 

collecting instruments u sed in this study. The questionnaire was distributed to 

320 distance trainees, 11 sample tutorial center coordinators and 4 tutoria l 

center coordinators a t the head office, 2 college dean s, 1 officia l and 2 senior 

experts from OEB. Moreover, semi structured interview was conducted with two 

senior experts from High er Education Relevance Quality Agency (HERQA). Out 

of this distribution, 300 (93 .7 percent) from the trainees, 100 percent from 

MOE, 100 percen t from the coordinators, 100 percent from the tutors, the 

college deans, officials and experts from OEB were fully filled and returned. 

About 60 percent (192) questionnaires were distributed to dis tance trainees, 

100 percent to centre coordina tors a t the head office; all the questionn a ires by 

college deans, officials and experts from OEB as well as the semi-structured 
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interview with experts from HERQA were administered by the researcher while 

the rest were administered through tutorial centre coordinators. 

Semi-Structured interview and document analysis were conducted to make the 

data gathered more reliable. Particula rly the documents were analyzed to cross 

ch eck the information for th e m a nagement of DE in private colleges in the 

region under discussion. However, since the number of respondents of college 

deans and officia ls from OEB was very small no percentages were calculated 

and presented in a table- Instead they are presented in statement form . 

63 



Personal Characteristics of Resl'ondents 
Table 1: Frequency and Percentage Distribution of Respondents 

with Re!lards to Back!lround Characterstics 
Officials 

Coordinator and 
Trainees s Tutors Deans Experts Remark 

No. Catagories Respondents f % f % f % f f 
2 

Male 219 73 15 100 9 97 2 3 
~ 
~ Female 81 27 0 0 1 3 0 0 (I) 

3 
1 Total 300 100 15 100 0 100 2 3 

16-20 0 0 0 0 0 0 0 1 

21-25 42 14 1 7 2 7 0 0 

26-30 3D 10 4 27 8 27 0 0 

~ 31-35 86 29 2 13 4 13 0 0 
'" ... 

36-40 89 3D 2 13 4 13 0 1 

41-45 51 17 0 0 7 23 0 1 

Over45 2 1 6 40 5 17 2 1 
3 

2 Total 300 100 15 100 0 100 2 4 

1 5 45 15 2 13 9 3D 0 0 

6 10 21 7 5 33 2 7 0 0 

.~ ~ 
11 15 45 15 2 13 2 7 0 0 

~ ~ 16 20 72 24 0 0 3 10 0 0 ~ ~ 
(1)>- 1 

21 25 66 22 6 40 2 40 0 1 

Over 25 51 17 0 0 2 7 2 2 
3 

3 Total 300 100 15 100 0 100 2 3 

TIl 45 15 0 0 0 0 0 0 

Diploma 141 47 0 0 4 13 0 0 
-'0 Diploma in 
~ c Teaching 114 38 6 40 0 0 0 0 c " 
~ e 1 
~ '" B.A.lB.SC. 0 0 5 33 7 57 0 2 u"" 
" U '0 ~ waJ M.A.lM.SC. 0 0 4 27 9 30 2 1 

PhD 0 0 0 0 0 0 0 0 
3 

4 Total 300 100 15 100 0 100 2 3 

Employed 211 96 
Un employe 

;: d 8 4 
~ ~ , 
E " Male Total 219 100 >. -o ~ --c.(I) Employed 69 95 E w Unemploye 

d 4 5 

5 Female Total 73 100 
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3.1.1. Respondents by Sex 

As indicated in table 1 regarding sex, the overwhelming majority of all s tudents 219 

(73 percent) of the trainees , 15 (100 percent) of the tutorial centre co-coordinators , 29 ( 

96.7 percent ) of the tu tors 2 (100percent) of the private college deans and 3 (100% 

percent) of the officials from OEB were males while small portions of the trainees, 8 1 

(27percent), and very insignificant number 1(3.3%) of the tutors and none of the 

college deans and officials were female. Even though the current government policy 

encourages female students learning through designing Affirmative Action to empower 

them women this figu re shows that there is gender imbalance. In addition to this as 

indicted in the literature, part of it asserts that in most developing countries the 

women; distance students had faced serious problems due to their family 

respon sibilities, lack of encouragement and negative a ttitude from spou se to their 

education and social commitments. 

Figure 1: Title Age Dist ribution 
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3.1.2. Respondents by Age 

As to age of distance students the great majority of them that is 28.9 percent, 

29.6 percent and 17 percent respectively all together 75.3 percent ware 

concentrated m the group between 31-45. The findings of this study 

corresponds with what Holmberg (1998-187) conduced, that is older, mature 

and better qualified enrollees have better chance of succeeding in distance 

education. 

Regarding age of other respondents 6 (40%) of the tutorial center coordinators 

and 100 percent of the college deans, 33.3% of the officials and experts were 

about 45 years. This implies that mature individuals were posted to places 

which need more responsibilities and decision making issues. On the other 

hand, 10(33.4percent) of the tutors were between 26-30 years where as small 

number of the respondents 7(23.3 percent) were between 41-45 years old . The 

above figure , 1 indicates this. 

3.1.3. Work Experience of Respondents 

Any type of work needs experienced personnel in order to achieve its goals. 

Particularly teaching profession, which plays a significant role in molding 

human mind highly, needs experienced individuals. This is why it is rightly 

said, "Experience is the Best Teacher". The availability of experienced and 

qualified trainers and trainees is one amongst the many factors, which 

contribute to the effectiveness of trained and qualified manpower. It is from this 

point of view that respondents were asked to indicate their experience and 

educational background. Thus, Table 2* below indicates the overall picture of 

respondents . 

Concerning work expenence of distance trainees about 138 respondents 

(46percent) had been working for 16-25 Years . This shows that servIce years 

should have been given due attention for selection of the trainees. Similarly 
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abou t 40 percent of th e tutorial centre coordinators and tutors had 2 1-25 years 

service . This may a lso imply that considerable emphasis has been given to 

service for the recruitment of tutorial centre coordinators a nd tutors. Also 

officials from OEB and college d eans had long working experience which 

extended from 16-25 years. 
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~ 100 
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3.1.4. Educational Background of Respondents 
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Regarding the educational level of distance trainees 141 (47percent) and 114 

(38percent) of them were qualified in diploma and in diploma in teaching 

respectively before they h ad joined the current degree level teacher training where 

as 15% were qualified at certificate level. This reveals also that qualification in 

diploma was given due attention alongside with service year in order to join degree 
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level training. The Interview made with HERQA experts also corresponds with this 

find ing because qualification in diploma is one of the criteria helped to join degree 

level DE training. 

Figure 2 also indicates that 4 percent of the tutorial centers coordinators were 

diploma holders while 33.3% and 26 .7% were B.A and MA/ MSC holders, 

respectively . Coordinating Distance education is a difficult task since trainees are 

dispersed over wider geographical area and hence need individuals who h ave the 

required academic competence to do the job of organizing the tutorial centers and 

coordination that takes place in the centers. Moreover, it is contrary to the 1994 

education and training p olicy which requires a minimum of m aster 's degree to 

train at degree level. However , the existence of individuals with diploma 

qualification as tutorial center coordinators implies shortage of qualified personnel 

in different centers of the region. On the other hand, 53.3% and 26.7 percent of the 

tutors were with BA/BSC and master's degree respectively where as 13.3 percent 

with Diploma. This figure shows also inconsisten cy with the standard of OEB, 

which requires more of MA degree to teach at degree level. 

Fig 3 : Employment Status of Male Trainees 

Percentage 

100 

80 

60 

40 

20 

Employed 
Un Employed 

Employment status of Male 
Trainees 

68 



Fig 4 : Employment Status of Female Trainees 
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3.1.5. Employment Status of Trainees 
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As one can see from the above graphs p ages 75 and 76 respectively the employmen t 

status of the trainees indicates that 96.27 percent of the ma1e respondents and 94 .53 

percent of the fema1e respondents were gainfully employed respectively while only 3.73 

percent of th e ma1e trainees and 5.47 percent of the fema1e trainees were unemployed. 

All the respondents were practitioners training as teach ers. This revea1s that the great 

majority of the respondents were teachers who were qua1ified a t diploma level and 

joined the DE colleges to up- grade themselves to degree level. However , not a greater 

portion of m a1e trainees (99.5 percent) was employed wh en compared to fema1e 

trainees (94 .53 percent). 

3.2. Trainees Recruitment Criteria 

One of the most important areas, which n eeds care in preparing teach ers, is selecting 

potentia1 individua1s wh o fit to the right place. This is why government has set 

standards that vary with the kind of schooling for which the training is designed. 

Various selection approach es such as aptitude test, interview, or a combina tion of 

criteria both were used. Sometimes additional criteria such as service years in 
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teaching, national examination results as well as previou s college results were also 

considered in the selection of trainees. However, even though the documentary 

analysis entails that the MOE has set criteria to join private distance edu cation, which 

is identical with the regular program, to cross check whether or not the private DE 

colleges were properly implementing the criteria, respondents were asked the following 

questions and th eir answers are tabula ted as follows. 

Table 2: Frequency and Perce ntage Distribution of Availability of Recruitment 

Criteria for Trainees 

Traine es 
Crite ria 

f % 

3.2.1 Criterion for recruitment to join the 
Institution 

- Criteria was available 288 96 
- Criteria was not available 12 4 

Total 300 100 
3.2.2 Recruitment criterion open to eve ry 

potential body 
- Open to a ll 273 91 
- Not open to a ll 27 9 

Total 300 100 
3.2.3 Criterion used for the recruitment of new 

entrants 
- Previou s teaching experience 60 20 
- ESLCE / EGSECE RESULT 108 36 
- Recommendation letter 27 9 
- High school transcript 18 6 
- Result of college transcript 84 28 
- Entrance examination 3 1 

Total 

As can be seen from ta ble 2, 288(96 percent) a nd 2 7 3 (9 1percent) of th e 

trainees respective ly asser ted th at there was a recruitmen t crite ria which 

inclu de every potentia l body to get training in th e private distance education 

colleges wh ere as insignificant num ber of th e t ra inees responded that ESLCE/ 

EGSECE results a nd resul ts of college transcript were u sed for the recru itment 

of new entran ts to the colleges . Still 20% of the respondents asserted th at 

pervIOu s teaching experience was a lso taken in to con sideration. This implies 

th at th e criteria were in favor of u pgra ding teach ers wh o were previou sly 
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trained at diploma level a nd to train those who wanted to join the teaching 

profess ion. This finding was reinforced by the responses given by college deans, 

officials from MOE, experts from Higher Education Relevance Qua lity Agency 

(HERQA) and documentary analysis made at the two distance colleges. Thus, 

private distance education colleges follow an established standard or principle 

to recruit its trainees which is similar to the regular or face to face program. 

The presence of criteria would help to recruit right candidate to right places . 

Hence, any effective teacher education system has to recognize and analyze the 

characteristics and motivations that trainees bring to the profession when they 

enter a training program. 

3.2.1. Factors Which Attracted Dist ance Students towards 

Teaching Profession 

There are several factors, which attract trainees to joi'n teaching profession. 

Some of these include interest in teaching itself; desire to serve the nation, the 

opportunity it provides for further education, and others. Furthermore, the 

growing demand of the society towards education resulted in steady increase in 

the number of teachers from time to time. 

According to UNESCO, by 1990, one out of every 71 adults in the world aged 

from 15 to 64 was a teacher in formal education. This number was one out of 

80 in developing countries . Between 1970 and 1988, the total number of 

teachers employed in formal education increased from 25.5 to 44 .1 m illion, 

nearly 1 percent of the world's total population (UNESCO, 1991; 35-37) . This 

shows that teachers form a larger occupational group ' as compared to other 

professionals due to increasing demand for education from the society. Thus, it 

is from this point of view that the t rainees are requested to give their 

perceptions regarding factors, which attracted them to join the teaching 

profession. Accordingly their responses were organized and presented in Table 

3 below. 
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Table 3: Rank Order Distribution of Respondents With Regard to Factors Which 

Attracted Distance Trainees to Join Teaching profession 

Factors Trainees 
r % Rank 

1 Interest in teaching 105 35 1 
2 Ease in getting job 72 24 2 
3 Teaching is simple when 0 0 8 

compared to other jobs 
4 It prepares a way for further 60 2 0 3 

education 
5 Desire to serve a nation 6 2 6 
6 Using teaching as a stepping 

stone to other professions 21 7 5 
7 The pay is attractive than other 

professions 0 0 8 
8 Training in distance is simple 

when compared to regular 3 1 7 
training 

9 To lead better life 33 11 4 
Total 300 100 

As can be seen from the Table 3 above interest in teaching, ease in getting job 

and teachings prepared a way for furlher educalion and were ranked first, 

second and third, respectively. As to the first statement many of the 

respondents witnessed that they wanted to be teachers. On the other hand, a 

s ignificant number of trainees indicated that they joined .the profession because 

there was no other option available to get job. However, shockingly, none of the 

respondents indicated that they were attracted by the pay when compared to 

other professions. This implies that teachers are under paid when compared to 

other professions. Among many factors the pay is one, which creates lower job 

satisfaction. This in turn will result in low quality of education. The overall 

product (result) would be unable to train and produce qualified and ethically 

enriched teachers with professional commitment. As a whole, the implication 

could be related to realities of love of teaching and difficulties in getting job if 

they studied other courses. 
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3.3. Evaluation of Course Materials 

One of the m ajor important factors to implement training effectively is to ensure 

that the training centers have easy access to adequate supply of course 

materials. However, the availa bility of teaching materials alone does not bring 

the expected outcome and does not have significant impact on students 

learning unless the content and the langu age which are used in preparing the 

course materials fit to the standards of the target groups. Hence, the teaching 

materials are expected to match to the needs of the trainees. 

In view of this , three items were prepared in such to determine the perception 

of respondents about the course materials. 

Table 4: Frequencies and Percentage Distribution of Respondents with 
Regard to Difficulty Level of Course Materials 

Difficulty Level of Course Materials Trainees 
f % 

1 Difficulty level of the contents of the course 
materials , 

- Difficult 45 15 
- Reasonably difficult 144 48 
- Not difficult 99 33 
- Not response 12 4 

2 Difficulty level of the language in which the 
materia l is prepared 

- Difficult 33 11 
- Reasonably difficult 87 29 

- Not difficult 180 60 
3 . Receiving the necessary self-instructional 

materials 
- Before starting the course 66 22 

- Immediately after starting the course. 87 29 
- In the middle of the course 27 9 
- When the situation is convenient to the 21 7 

DE colleges / Universities / 
- Closer to the end of the semester 12 4 
- No fixed time 60 20 
- Some times the materials are not 

available 27 9 
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3.3.1 Evaluating the Difficulty Level of Course Materials 

In Table 4 , item 1 was evaluated as reasonably difficult by 48 percent of the 

respondents and not difficult by 33 percent of the respondents respectively where 

as 60 percent and 29 percent of the respondents of item "2" evaluated that the 

language in which the course materials were prepared was not difficult and 

reasonably difficult respectively. From this it is convenient to conclude that the 

course materials were prepared by experts in the field and hence fit to the 

standards (levels) of the trainees. This is in agreement to what Prasad (1992) d and 

Kohl (1993) asserted that the difficulty with the language in which the materials 

are prepared caused major learning problem fo r most learners whose mother 

tongue is different from the language of the instruction. Regarding item "3", 29 

percent and 22 percent of the respondents asserted that they received the course 

materials immediately after they started the course and before they started the 

course, respectively while 20 percent of the respondents witnessed that there was 

no fixed time for receiving the materials. This reveals that more or less trainees got 

materials on time. 

3.3.2. Proper Treatmentfrom Supportive Staff to Study 

Centers 

Successful distance education program reqUlres effective student support 

system such as the provision of rapid, appropriate and effective advice and help 

to increase their performance. 
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Table 5: Frequencies and Percentage Distribution of Respondents with Regard 

to Proper Treatment from the Supportive Staff to Study Centers 

No 
Proper treatment to study centers Respondents 

f % 
I Support from study centre 

Always 108 36 
Sometimes 156 52 
Never 36 12 

Total 300 100 

2 Time of getting grade report 
In time 129 43 
Not in time 168 56 
No response 3 1 

Total 300 100 

Table 5, item "1" shows that 36 percent of the respondents were always 

properly treated by the supportive staff while the majority of the respondents 

52, percent, witnessed that they only get proper treatment sometimes. This 

implies shortage of m anpower to provide service a lways . Regarding getting 

grade report on time, 43 percent of the respondents asserted that they get 

grade report on time while 56 percent assured that they did not get their grade 

reports on time. 

This implies poor academic and administrative performance, which affects 

effective learning. 

Although supportive staffs at study centre were supposed to be a lways ready to 

give service timely, the response in both cases implies that they could not 

provide adequate treatment. This could be either due to lack of human, 

material and fina ncial resources or due to lack of commitment from the 

supportive staff Manjulinka and Reddy (1996) and others confirmed that the 

quality of the lea rner's support in the sub-system in DE program is critical 

factor. The study above implies the existence of weak and inadequate support 

system in private distance edu cation colleges in the region under study. 
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3.3.3. Management of Face to face Contact Session in Private 

Distance Education 

Face - to - face tutorials were one of the major student supports serVIces 

arranged by DE institutions/ Universities to mitigate the academic problems the 

students face due to learning in isolation or because of complete separation 

from the tutors. It is due to this that respondents were made to give their 

perceptions on the face-to-face tutorial program conducted in their DE colleges. 

The table below reveals this . 
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Table 6: Perception of Respondents towards face-to face program 

Face to Face Sessions Respondents 
f % 

I Participation in the face tutorial program 
- Always 96 32 
- Sometimes 120 40 
- Never 84 28 

Total 300 100 
2 Reasons for not participating 

- The time is not convenient to my work condition 40 47.6 
- For dista nce of the tutorial centre from the tutoria l 

centre from the locality 41 48.8 
- Failure to cover cost of transportation 2 2.4 , 
- Absence of ftxed schedule for tutoria l session 0 0 
- The program is not attractive and time wasting I 1.2 

3 Time a llotted to tu tor ial session 
- Sufficient 132 44 
- Not sufficient 165 55 
- Sufficient to some extent 3 I 

4 Dista nce of the tutoria l centre from residence 
- Less than Ikm 72 24 
- 1-5 Kms 48 16 
- 6-10Kms 15 5 
- 11 - 15 Kms 12 4 
- 16-20 Kms 9 3 
- Over 20Km s 144 48 

5 Convenience of Di s tance to tu torial center 
- Convenie nce 107 35.3 
- Not con venience 193 64.7 

6 Decision of tutoria l centre 
- The learners 6 2 
- Distance college (Univers ities ) 

, 
222 74 

- Distance learners & administrators 51 17 
- I don't know 21 7 

7 Availability of tutorial rooms to accommodate the face trainees 
- Always availa ble 
- Some times availa ble 180 60 
- Never available 90 30 
- No response 27 9 

3 I 
8 Flexibility of the program to students Learning Pace 

- Flexible 240 80 
- Not flexi ble 60 20 

Total 300 100 
9 Suitability the program to students Lea rning Pace 

- Always Suita ble 138 46 
- Sometimes s uitable 144 48 

- Never suitable 18 6 

Ta ble 6 of above indicates tha t the private dis tance colleges h ad arranged for 

face- to-face contact sessIOns. However, j 32percentj of the respondents 
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responded th at they had pa rticipa ted in the face-to-face sesSIOn a lways where 

as the / 40percent/ and / 28percent/ of the respondents witnessed th at they 

had pa rticipated in the face-to-face tutoria l progra m som etimes and never 

respectively. As is evident in the same table, items 2, /48.8 percent/ of the 

responden ts and / 47.6 percent/ judged that they were unable to participate in 

the program due to fa r distance of the tutorial centre from the locality and 

inconvenient time to their work conditions respectively. This implies th a t 

significant number of trainees was not benefited from the face-to-face program 

and has drawback on students' effective learning. 

As to table 6, Item 3 the time a llotted to tutorial session was n ot sufficient to 

meet their learning objectives . The data from college dean s, officials from OEB, 

the tutorial centre coordin ators a nd tutors reinforced the existen ce of this 

problem. Furthermore, /55percen t/ of the respondents asserted that the time 

allotted for tutorial session was not enough to meet their learning objectives. 

Similarly the data from tutorial center coordinators were a lso in agreement with 

this and recommended that the face-to-face tutorial session should be 

conducted three Limes in a semester. Contrary to this (44 percent) of th e 

trainees and one out of four of the tutorial centre coordinators a t the head office 

witnessed that the time a llotted was sufficient to m eet the trainees learning 

objectives. Regarding this issue as information gathered from the trainees, 

tutors and some tutorial centre coordinator s during the data collection time, 

a lmost a ll of them asserted tha t the face to face program was cla imed not well 

organized and even some trainees claimed to take final examination without 

h aving (getting) any face to face contact. 

As it is m a rkedly shown in table 6, the tutorial cen t re was not convenient to 

/64 .7 percent/ of the trainees becau se of its fa r distance . 48 percent of the 

tra inees judged that the distance of the tutoria l centre was over 20kms from 

their residence where as 24 percent witnessed th at the distance was 1-5 kms. 

Moreover, a n overwhelming majority / 74 percent/ and 17 percent of the 
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respondents asserted that the tutorial centre was decided (selected) by the 

Distance colleges universities and Distance learners and administrators 

respectively. However, 60 percent of the respondents asserted that there were 

enough tutorial rooms a lways to accommodate the face-to-face distance 

learners where as 30 percent of the respondents asserted that they were 

available sometimes. This implies shortage of classrooms were often observed to 

provide effective face-to-face program Still 9 percent the respondents judged 

that there were no available tutorial rooms to accommodate distance learners 

during the face-to-face tutorial sessions . 

On the other hand, 80 percent and 46 percent of the respondents witnessed 

that the academic program was flexible to address their needs and problems 

and allowed them a lways to learn at their own pace respectively. However, 20 

percent of the respondents asserted that the program was not flexible to 

address their needs where as 48 percent assured that the academic program 

sometimes a llow them to learn at their own pace. 

Tutorial face-to-face and suppurL services a re important in responding to many 

students needs such as searching their intuitions, lectures counseling courses 

and subject selecting instructional courses and instructional guidance. 

Learners usually get the chance to meet their tutors in a limited time. This 

strengthens their relations with the institutions; more over it has pedagogical 

advantage . This time, trainees discuss the problem they face while they were 

reading a lone, to do practical laboratory works, and problems related to 

managing the system and finally seek demonstrations. Furthermore, the face­

to-face tutorial program also helps to complete given course in time and to 

provide support especia lly for slow learners (Tesfaye in EMA (2002)). In this 

case tutors may play decisive role with their skills and knowledge to properly 

manage their learners. African author Obanya, Shabani and Okebukola (1999) 

also asserted that tutorial and supportive services are important in answering , 

the many needs students may have in distance education. As a whole the 
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management of tutorial face-to-face sessions were found to be ineffective in the 

two private DE colleges due to lack of thorough plan for face-to-face sessions , 

which does not help effective learning. This implies that the educational 

experience would be inadequate without face-to -face session . Recently most 

literature recommended the growing importance of face-to face contact in 

distance education as to link the gap that has been created by separation of 

learners and teachers. 

3.3.4. Computer Training 

Purchasing and maintaining appropriate equipment, and training teachers 

(tutors) a nd faci li tating to use it effectively with other factors are the necessary 

conditions for effective distance education program. 

Computer assisted learning as paramount role in current distance education 

training. It also supported functions such as testing, prescribing, record 

keeping, scheduling, Monitoring and time resource management computer 

facilities self paced individualized learning (Majulinika 1996: 231 ). 

Respondents were also enquired whether or not the course designed for 

training incorporates basic computer training and their responses were 

tabulated as shown in table 7 below 
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Table 7:- Availability of Computer and Problems associated to it 

Trainees 
No Provision of computers for trainees f % 

3.12 Existence of computer training 
- Existing 228 76 
- Not Existing 66 22 
- No response 6 2 

3. 13 Availability of computers to offer the course 
- Available 24 10.5 
- No available 200 87.7 
- No response 4 1.8 

3.14 Methods (Ways) of getting computer training 
- From private computer training Institutions 86 43 
- Learn only the theory part 104 52 
- Based on the module prepared for the course 6 3 
- Use personal computer 2 1 
- No response 2 I 

3.15 Availability of qualified tutors 
- Available 198 66 
- Not available 102 34 

Total 300 100 

Table7 above depicted that the overwhelming majority of the respondents, /76 

commas/ & percent emphasized that there was basic computer training in the 

course, /20 percent/ said that there was no computer training in the course. 

This may reveal that the private distance colleges did not inform or distribute 

course offering lists and the trainees were unable to know what courses they 

should take or not throughout their stay in the colleges. However, both the 

interview made with HERQA experts as well as documentary analysis correlate 

with the majority of the respondents. Regarding the commas presence of 

computers to facilitate (run on) the training program, were a high majority, 200 

(87 .7 percent) of the respondents indicated that there were not enough 

computers used for training where as 24 (10.5) percent of respondents asserted 

the presence of computers. In relation to this, the respondents were asked to 

respond to how they could get computer training, and more than half 104 (52 

percent) of them responded that they learned only the theory part, while 86 (43 

percent) of the respondents noted that they got training from private institution. 

The interview with HERQA experts reinforced this truth. To conclude it is 

undeniable fact that even though basic computer training was designed, 
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adequate training h ad not yet been done in this fie ld due to shortage of 

computer and to som e extent even qualified ma npower in this field. This implies 

that the private d istance education collages either did n ot realize the 

importance of computer training or undermined its effect. This implies negative 

impact on learning. It shows that colleges offering dis tance education were 

una ble to establish an arrangement where by learner would be able to access 

learning resource and experiences required to successfully complete th e 

program. It also implies that the private distance education colleges plan what 

they are unable to implement. 

3.3.5 Management of Tutor Related Issues 

In order to get competent and experienced tutors fo r proper implem entation of 

the program the recruitment should be done openly without basing itself on 

nepotism or friendship . If this is done appropriately th e possibility to lose 

competent tutors wi ll be minimum. Regarding this fact table 8 and 9 presents 

the perception of res pondents, the way a nd the process in which the 

recruitment of tutors has been accomplished. 

Table 8: One-sample T-test Result Showing Criteria for Tutor Selection 

Std. t- p-
Items Mean Dev. n value value 

1. The presence of clear cut criteria for 
selection of tu tors 4 .53 0 .516 15 11.50 0.000' 

2 . Open criteria used to involve potential 
tutors 4.27 0.594 15 8.26 0.000' 

3. selection of Tutors considered 
qualification 4.40 1.056 15 5. 14 0.000* 

5. Experience in teaching was taken into 
consideration 4.40 0.828 15 6.55 0.000' 

6. Tutors selection based on low pay 2.64 1.277 15 1.05 0.31 5 
8. Payment of tutors for every extra work 

they perform 4 .13 0.7463 15 5 .91 0.000' 

* Significant at 0.05 level of significance 
Level of agreement < 2:00 Low 2:00-3:00 Moderate above 3:00 High 
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As can be seen from the table 8, items 2, 3, 5 and 8, indicate high agreement of 

respondents with the mean value ranging between 4:00-5:00. All the items are 

significantly different from in fact significant m ean the moderate test value 

2:00-3 :00. Therefore, the respondents highly agreed that there was clear cut, 

open recruitment criteria which considered qualification, and experience in 

teaching for the selection of tutors. Furthermore, the respondents witnessed 

that tutors were paid for every work they preformed. As to item 6, it was not 

significantly d ifferent [rom moderate test value score 2 :00-3:00. This shows 

that the respondent moderately agree that tutors low pay was also considered 

for tutors' selection. This implies that the private distance education colleges 

have made sufficient efforts to use rational and justifiable criteria in the 

selection of tutors . 

In connection to tutor related issues, two groups of respondents distance 

trainees and tutorial center coordinators were asked to give response to the 

following two questions . 

Table 9: One way ANOVA Indicating Trainees and Tutors Average Rating 
ReJ!ar d' £ lnJ! Tutor s Per ormance 

95% I for Anova Test Results 
Std. Mean 

Activities Mean Deviation Source SS DF MS F-
LB UB of value 

Variation 

Tutors Trainees 3.32 1.437 3.16 3.48 Between 6.606 I 6 .606 3.224 
perform Groups 
activities Tutors 4.00 1.309 3.27 4.73 Within 641.280 313 2.049 
beyond Groups 
their level of Total 3.35 1.436 3.19 3.51 Total 647.886 314 
training 
Tutors Trainees 3.78 1.303 3.63 3.93 Between .869 I .869 .501 
perform Groups 
tutorial Tutors 3.53 1.598 2 .65 4.42 Within 543.213 313 1.736 
activities in Groups 
Irrelevant Total 3.77 1.316 3.62 3.91 Total 544.083 3 14 
field of 
qua lification 

'Significant at 0.05 level of significance 

Level of agreement < 2:00 Low, - 2:00 -3:00 Moderate, 3:00-4:00 High 

83 

1'-
value 

.074 

.480 



Regarding items 1 and 2 in table 9, the Trainees and Tutors were foun d to have 

similar average response in their ratings. This is seen in the p-value > 0 .05 for both 

statemen ts . In both items th e mean values are above the moderate value 2 :00-

3:00 fo r both grou ps. The 95% CIs com pu ted a lso show that both groups rate the 

items to a higher level. Thus, the study reveals th at there were no tutors who 

performed tutorial activates beyond their levels of training and also there were no 

tutors who give tutor in irrelevant to their fields of qualification. Gen erally, face to 

face tu torials were the major student support service arranged to mitigate the 

problem s they may face because of complete separation from the teacher and to 

facilita te the learning process. 

3.4. Factors Affecting Distance Trainees Rate of Performance 

Several factor s affect Distance education trainees rate of performance. Among 

these, appropria ten ess of the program to th e course objectives lack of student 

support from the tutors and family problem and workloa ds are to be m entioned. 

However, in this section trainees identified the degree of problems affecting their 

rate of performance and rank as low, moderate a nd High. The responses obtained 

are organized in table 10. 

T bi 10 R k d a e : an or er 0 fF t ac ors Afl' t ' ec in!! D' t is ance T ralnees R t fP l' aeo er ormance 
Std, 

Factors Mean Dev. n t-value P-value Rank 

1 Low rate of educational attainment 2.00 0.634 300 0.00 1.000 5 

2. Lack of proper study skills 1.88 0 .683 300 3.04 0.003' 9 
3. Delayed course ma teria ls and 

assignments 2.30 0.782 300 6.64 0.000' 3 

4. Students learning in isolation 1.98 0.77 300 0.45 0.650 6 
5. Lock of appropriateness of the program 

and course objectives 1.92 0.804 300 1.66 0.098 7 

6. lock of support from tutors 2.40 0.75 300 9.24 0.000' 2 

7. Poor quality of in structional materials 1.92 0.748 300 1.78 0.077 7 

8. Ineffective s tudent support system 2.03 0.747 300 0.70 0.487 4 

9. Delayed Examination 1.51 0.627 300 13.61 0.000' 12 

10. Inefficiency of postal service 1.60 0 .722 300 9.59 0.000' 11 
11. Lack of cooperation from distance 

Education officials 1.86 0.665 300 3.65 0.000* 10 

12. F'amily problem and work load 2.66 0.597 300 19.36 0.000' 1 

* Significant at 0.05 level of s ignificance 
Level of p erformance value <2:00 Low 2:00-3:00 Moderate above 3:00 High 
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As indicated in table 10, the one sample t-test result identifies lack of proper 

study skills, students learning in isolation, lack of a ppropriateness of the 

program and the course objectives, poor quality of instructional materials, 

delayed examination, inefficiency of postal service and lack of cooperation from 

distan ce education officials a re factors with low level of rating va lue tha t is < 2 

and act as lower a ffecting factors on dista nce trainees ra te of performa nce. On 

the other hand, low rate of educationa l a ttainment, delayed course materials, 

lack of support from tutors, ineffective student support system, family problems 

work load a re factors with m oderate level of rating value that is 2:00 - 3:00 and 

m oderately affect distance trainees rate of performance . 

This corresponds to the literature as Faiths' 1988 noted in his research work 

done on distance students that most women students reported that family 

problems particula rly home making and child ra ring are a dditional problems 

that affect their study at a distance as compared to their men counter parts . 

Furthermore, as a lready discussed in the litera ture section (Moore, 1987, 

Ha lemberg 1989, a nd Keegan , 1990) found that the family responsibilities a nd 

other family related problem s were some common problems that result in lower 

academic performance where as other researchers further supplemen ted that 

student work related reasons sometimes become m ajor factor which causes 

poor academic performance. 

3.4.1. Course Material Preparation and Distribution 

Distance edu cation m ethods a re likely to be more effective if there is 

appropriate and effective material prepa ration and distribution. The quality of 

the instructional materials, the use of self-instruc tional materia ls and 

interactive communication technologies, the effectiveness of the instructional 

materia ls, the organization of lesson s in su ccessive self-contained units 

(modules) as well as the a ppropria tions with la n gu age the m ateria l is prepared 

a re the major things to be ta ken into consideration in the course of material 

preparation and distribution. However , to crosscheck wh eth er or not these 
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activities were performed, the distance trainees were requested to rate the 

extent to which material preparation is performed in their colleges and the 

result is presented in the following table. 

Table 11 : One-Sample t-test Result of Trainees Rating in Material Preparation 

and Distribution 

Std. 
Question Item Mean Dev. n t -value P-value 

1. The preparation of 
teaching materials by 
responsible 
department 4.04 1.054 300 17.03 0.000' 

2. The appropriateness 
of the Teaching 
materials to the 
course level 3.79 1.278 300 10.66 0.000' 

3. The preparation of 
course materials with 
enough self-
assessment 3.97 0.'782 300 21.49 0.000' 

4 . The preparation of 
course materials in 
simple language 4.48 0.581 300 44.1:3 0.000' 

5. Instructiveness of 
teaching materials 3.8 1 0.846 300 16.58 0.000" 

6. Well planned 
preparation of course 
materials 3.61 0.735 300 14.29 0.000' 

'7. The preparation of 
course materials by 
experts in the field 3.90 0.'743 300 20.98 0.000' 

• Significant at 0.05 level of significance 
Level of performance < 2 :00 Low 2:00 - 3:00 moderate the above 3:00 high 

As can be clearly noted in the Table 11 , the resulting p-values for the 

significance of the computed rating average are les than 0.05 level of 

significance . This tells that the average rating is significantly different from the 

moderate level. Also considering one-sided tes t for h igher level of ratings above 

3 taking the significance level at 0.025 levels can also be assured . As a whole, 

the trainees witnessed that the private Distance Education are performing 
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promising work in material production and distribution, As indicated in items 

4 , 5 , 6 and 7 the respondent judged that simple (easy) , language was u sed to 

prepare the course materials. Furthermore, the data gathered from officials and 

experts from OEB further reinforced that the private DE colleges subject matter 

experts, course writers and editors were involved in th e course development. 

3.4.2. Delivery System and Media Used 

Unlike the formal system where lecture is the dominant method of instruction 

in DE the teacher is substituted by printed course materials specially designed 

to enable students to get involved in the content of learning that is 

independent study, self assessment and feedback. This system liberates the 

student from the constraints of space, time and · age associated with 

conventional system permitting him/her a degree of flexibility as to the 

regularity, timing and location of his study activities . There is a minimal 

reliance on face-to -face teaching. 

So far the most important mode of delivery in distance education has been the 

printed mode. This is supplemented with highly sophisticated multi m edia in 

developed countries. In other countries media such as Radio, TV, Audio and 

Video tapes are being used to supplement the print materials. The Indira 

Gandhi Open University IGNOU can be traced as good example in using other 

complementary media in addition to the printed material. Thus, regarding 

delivery system and the media used in the sample private distance education 

college's respondents were also requested to give their general opinion on 

delivery methods and media used. The response were organized and presented 

in Table 12. 
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Table 12: One Sample t-test Result for Trainees Rating in Delivery Method 

of Course Material and Media Used 

Question Item Mean Std. Dev. n t-value P-value 
1. Print is the only media used in 
course distribution 4 .21 0.622 300 33.68 0.000* 
2. Print, Radio, television and 
video cassettes are jointly used 
for course distribution 1.33 0.47 300 61.70 0.000* 
3. Radio is the only media used in 
broad casting the course strongly 
disagree 1.29 0.453 300 65.52 0.000* 

* Significant at 0.05 level of significance 
« 2:00 low, 2:00 - 3:00 moderate, above 3:00 high) 

As can be seen in table 12, the p-values indicate significance difference of the 

average rating values from the moderate value of 3.00. The mean value for item 

1 that is print is the only m edia used in course distribution is found to be 

significantly above 3 :00 hence, high level of rating is given for item. 

Regarding item 2 of the same ta ble, that is Print, Radio, Television and Video 

cassettes are jointly used for course distribution, the m ean value is found to be 

below 2 and low level rating is given. Similarly the average rating for item 3 that 

is radio is the only media used in broadcasting the course is below 2 and the 

test result implies a low level of rating. 

The over all picture of the above table indicates that print material is the only 

media used for DE delivery method. However, a significant number of the 

respondents believed that the print material was not well edited and had 

moderately negative effect on learners performance . On the other hand , the 

respondents believed that there were no other alternative forms such as radio, 

televis ion or video cassettes to facilitate the program. Regarding this issue very 

few of the coordinators, 2 out of 15, and HERQA officials believed that Video 

cassettes were used in some centers particularly to supplement teaching of 

English language. 
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However, the use of video cassette was not effectively implem ented. This shows 

that the private distance education colleges have problems to implement what 

they h ad planned or there was a communication gap amon g the trainees, the 

tutorial center coordinators a nd HERQA officials. On the whole, it is impossible 

to say that there a re other a ltern a tive forms of delivery m ethod except the 

printed materia l (modules). Thus, the above finding s hows that distance 

learner s were not supplied with necessa ry instructiona l materia ls. The print, 

face-to-face and the m edia components were not effectively integrated and 

utilized so as to satisfy the needs of distance trainees . The potentials of each 

instructional media is not fully exploi ted in th e sample private DE colleges 

under this research study. Regarding the use of m edia, certain research 

findings show th at a combination of m edia is likely to be more effective than 

any single medium. But the m edia should be carefully ·blended and bring the 

required effect (UNESCO, 2002: 38). In relation to this, Quoting Sparkes (1 984,) 

Rumble (1992:27), asserts that the use of severa l media to transmit the same 

m a terial is essentia l in "driving n ew concepts and thought processes through 

the learners mind severa l times and in different contexts" and there by helps 

wilh effec tively learning. 

As a wh ole, the over all findings of the above show th at print was the only 

media u sed for delivery method of DE in the sample priva te colleges However, 

this is not in agreement with what (Holemberg 1994:50- 154) noted that print is 

usua lly chosen for content and other m edia such as telephone, electronic mail, 

computer or video conferencing for delivery. This generally implies that the 

private Distance Education Colleges under research study lack ba sic mode of 

delivery m ethod, which adversely n egatively affects the qua lity of learning to be 

achieved . 

3.4.3. Distribution of Course Materials 

Preparation and production of course materia ls I S not only enough to 

implement distance education plan unless the produced materia ls effectively 
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and timely reach the distance trainees. Implementation of distance education is 

resource intensive . Sufficient money and time m u st be a llocated to deliver what 

ever course material was promised. It is from this point of view that the 

respondents were asked th e following questions that are pertinent to the 

distribution of course materials from their sources to their users. The 

responses are presented in the following table. 

Table 13: Material Distribution and Problems Associated to it 

Respondents 
Always Some Never 

No Course Material Distribution time 
f % f % f % 

1 Edu cational material (media) 
used in course dis tribution 

- Print modules 300 100 - - - -
- Video cassettes - - - - 300 100 
- Radio - - - - 300 100 
- Radio and Television - - - - 300 100 
- Television - - - - 300 100 

2 Ways 111 which the m aterials 
reach the learner 

- Collected from work place - - - - 300 100 
- Collected from Distance 36 12 243 8 1 2 1 7 

collage /Universities/ 
- Mailed th rough private box - - - - 300 100 
- Collected from tutorial centre 242 80.7 58 19 .3 - -

3 Other problems in connection 12 4 29 9.7 259 86.3 
to module distribution 
- Scarcity of modules in_general 9 3 101 33 .7 190 63.3 
- Deficiency of modules on 104 3 4 .7 148 49.3 48 16 
some courses 
- No problem so far 20 20 .7 79 26.3 201 67 

4 Timely distribution of proper 141 47 159 53 - -

teachin g m aterials 

As is evident in table 13, item 1, a ll respondents, 100% asserted that print 

modules were used for course distribution. On the contI;ary to this none of the 

respondents were on the positive about the use of video cassettes, ra dio and 

television for course distribution. Regarding ways in which the materials reach 
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the learner, a ll of the respondents 100 percent noted th at they had never 

collected the course materials from work places where as the majority of the 

respondents 81 percent and 100 percent asserted respectively that they had 

never received through private box. How ever, the majority of the respondents 

80.7 percent judged that they had collected course materials always from the 

tutorial center. 

As can be seen from Table 13, respondents were asked to respond the problems 

in connection to module distribution and 86.3 percent and 63.3 percent of 

them responded that there were no problems of transportation and scarcity or 

shortage of modules in general respectively. This implies the attempt made by 

private distance education colleges to promote and facilitate student learning at 

a faster rate 

Regarding item 3, 49.3 percent responded that there were deficiencies of 

modules sometimes on some courses where as 67 percent of the respondents 

asserted that there were no problems encountered regarding module 

distribution. However, 34.7 percent and 20.7 percent of the respondents 

respectively replied that there were always deficiency of modules on some 

courses and no problem is encountered on this issue so far respectively. This 

negatively affect trainees learning as well as their chance of success that 

sometimes proper teaching materials were not being distributed where as 47 

percent of the respondents responded that always p roper teaching materials 

were being distributed on time. 

In general, the findings indicated that even though, proper teaching materials 

were distributed to the distance learners on time there were problems 

sometimes in distributing proper teaching m a terials and hence deficiency of 

modules were observed sometimes. The data collected from HERQA experts and 

college deans were also in consistent with that of the trainees. In line to this, 

there are conditions that the literature suggests to avoid deficiency of course 

materials (modules) that is the managers of distance education need to check 
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balance between the capacity to produce and demand. However , the manager s 

of private distance education under study fail to check this balance and 

deficiency of materials as observed. This implies ineffective distance education 

that happened as a result of inefficient or incapa ble management. In general, 

respondents perceived that the preparation, production and distribution of 

course materia ls in the two sample private Distance Colleges proved to be 

improperly managed and hence negatively affecting the quality and for 

improving efficiency of training. 

3.5. Planning of Distance Education in Private Colleges 

Planning is the process of thinking before doing. As clearly indicated in the 

literature it is the process of determination of a course of action to achieve the 

desired result. Successful distance edu cation programs ' rely on the consistent 

and integrated efforts of students, faculty, facilitators, support staff and 

administrators . Basing itself on this fact, four groups of respondents were 

requested to give their perceptions on the following questions . Accordingly, the 

respondents were asked to rate the items based on rating by five point Likert 

scale: -1. Very High 2. High 3. Moderate 4. Low 5 . Very Low. 
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Table 14: One way ANOVA comparing Deans and Tutors average rating regarding 

Planning of Distance Education in private Colleges 

Planning in Mean Std. 95% I for ANOVA Test Results 
private Deviation Mean 
Distance LB UB Source of SS DF MS F-
Education Varia tion value 

I.Clear Deans 4.00 .000 4.00 4.00 Between .300 I .300 1.250 
definition of the Groups 
role o f Tutors 3.60 .498 3.41 3.79 Within 7.200 30 .240 
individuals a nd Groups 
objectives of DE Total 3.63 .492 3.45 3.80 Total 7.500 31 
in private 
colleges 
2 .Identifiea tion Deans 5.00 .000 5.00 5.00 Between 3.333 1 3.333 9.375 
of the role of GroliPs 
individuals in Tutors 3.67 .606 3.44 3.89 Within 10.667 30 .356 
the colleges to Groups 
exeeu te the p lan Total 3.75 .672 3.51 3.99 Total 14.000 31 
3. Clear Deans 5.00 .000 5.00 5.00 Between 2.976 I 2.976 4.329 
statement of the Groups 
authority of Tutors 3.75 .840 3.48 4.02 With in 27.500 40 .688 
each Groups 
department Total 3.81 .862 3.54 4.08 Total 30.476 41 
4. Effective ness Deans 4.50 .707 0.00 5.00 Between 2.269 1 2.269 4.968 
of the media Groups 
selected Tutors 3.40 .675 3.15 3.65 With in 13.700 30 .457 

Groups 
Total 3.47 .71 8 3.21 3.73 Total 15.969 31 

5. Pe rrormaing Deans 5.00 .000 5.00 5.00 S e tv,/een . 133 1 .133 .405 
pre.pla n n ed Groups 
ac tivates Tutors 4.73 .583 4.52 4.95 Within 9.867 30 .329 

Groups 
Total 4.7 5 .568 4.55 4.95 Total 10.000 31 

-Significant at 0.05 level of significance 
«2;50 disapproved 2:50-3:50 modest above 3:50 highly approved) 

As can be seen from table 14, items 1,2,3,5, the objectives of dis tance education is 

defined, the role of individuals to execute the plan was identified, the authority of 

each department was clearly stated, and that the colleges pre- planned in their 

activities were highly approved by both grou'ps of respondents, the deans and 

tutors with the mean values greater than 3 .50. The result of ANOVA test indicates 

the deans and tutors average rating mean in the above four items is significantly 

different. In other words, the tutors perception regarding these four items are 

significantly different from deans perception. 
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As to item 4 of the same table , the college deans highly a pproved the effectiveness 

of media selected for delivering distance education with the mean value 4.50 where 

as the tutors rate it as modest with the mean value 3.40. There is a significance 

difference in the average rating of the two groups of respondents due to relatively 

higher level of rating by the deans compared to the tutors response. In the 

response to these items, mostly the deans tend to rate it very high where as there 

is good number of variations in the response of the tutors. 

Further more, as one can see from the table regarding items 2 that is identification 

of the role of individuals in the college to execute the plan, there is a great variation 

in the level of the mean rating between the deans and the tutors. This shows the 

existence of problems to some extent in this area . Data collected from OEB 

officials also confirms the existence of problem in the private DE colleges to execute 

the plan. Similarly, as to the effectiveness of the media used earlier, the findings 

asserted that the print module is the only used. However; interview with HERQA 

officials and the documents analyzed indicated that the colleges had planned the 

use of video cassettes and other technologies. This may imply that the private 

distance education colleges did not implement what they planned and hence 

difficult to provide quality learning to meet tl'le n eed,; and interests of the learners. 

As indica ted in the literature plans fail due to various reasons one amongst which 

is lack of administrative capacity which is reality in the sample private distance 

Education colleges. 

3.6. Staffing in Private Distance Education Colleges 

Staffing involves selection and placement of manpower, training, appraisal and 

remuneration of workers. Staffing in distance education 1S a continuous process 

which requires teams of people performing different tasks to achieve ' common 

institutional goals. Hence training of staff, tutors, course writers, media men and 

administrators should be an questionable tasks of every manager. In connection 

to these two groups of respondents the tutorial centre coordinators and tutors were 

asked and the responses obtained are organized in Table= 15 
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Table 15: One way ANOVA Comparing Coordinat ors and Tutors Average Rating 

Regarding Staff Development 

Sta ff Mea n Std . 95':;: :!o, 
Anova T.,t Results 

Deve lopme nt Deviation 
LB UB Sou .. e of SS OF MS F-value 

. wnh Coordinators 2.87 1.302 2. 15 3.59 1.344 I 1.344 .860 
a d e quate G,oups 
pe rsonnel Tutors 2.50 1.225 2.04 2.96 ~:!:~s 67.233 43 1.564 

Tota l 2 .62 1.248 2.25 3.00 Total 68.578 44 
2 . Effective ness Coordinators 1.80 .775 1.37 2.23 .011 I .011 .024 
of p e ople in G,oup s 
m an agerial Tutors 1.77 .626 1.53 2.00 Wnhln 19.767 43 .460 
position Gwups 

rotal .78 .670 .58 1.98 Total 19.778 44 
3 . Readiness of Coordinators 2.60 1.242 1.>1 3.29 8.711 I 8.711 6.134 
the managers to 

~ give appropriate Tutors 3.53 1.167 3.10 3.97 61.067 43 1.420 
decis ions G,oups 

Total 3.22 159 '.84 3.60 Tota l 69.778 44 
4 . Clearly Coordinators 2.60 1.242 1.91 3.29 1.111 I 1.111 .586 
identified tasks G, oups 
accomplis h ed for Tutors 2.93 1.437 2.40 3.47 ~:!:~ns 81.467 43 1.895 
the e xec ution of 
the Tota l 2.82 .370 2.41 3.23 rotal 82.578 44 
5. The existence Coordinators 1.67 .488 1.40 1.94 .011 I .0 11 .031 
of clear G,oups 
communication Tutors 1.70 .65 1 1.46 1.94 ~:!:~: 15.633 43 .364 
channel in the 
DE private Tota l 1.69 .596 1.51 1.87 Total 15.644 44 
collages in the 
... io~ 
6.The 1.80 .414 1.57 2.03 36 . 100 I 36.100 40 . 111 
of a ppropriatc G,oups 
administrative Tuton 3.70 1.119 3.28 4.12 

~:!:~: 
38.700 43 .900 

pro duccrs t o 
In anagc the Total 3.07 1.304 2.67 3.46 Total 74.800 44 
intuitions in a n 
orderly Ina nnCr 
7:. T.he presence 2.33 1.113 1.72 2.95 

G,oups 
2.178 I 2.178 1.335 

of clc a r 
rcgulations t o Tuton 2.80 1.349 2.30 3.30 ~:!:~: 70.133 43 1.631 
Ina nage the 
institutions rota l 2.64 .282 2.26 3.03 Tota l 72.3J 44 

:~!~~:~:; 2.47 1.187 1.81 3 . 12 
G,oups 

14.400 I 14.400 12.793 

training a nd T u ton 3.67 .994 330 4.04 Within 48.400 43 1.126 
skills of G,ouP ' 
coordinators a nd 
administrative Total 3.27 1. 195 2.91 3.63 Total 62.800 44 
staff to fulfill 
thei' t ..... 
9 . The Coordinators 1.80 .414 1.57 2.03 .178 I . 178 1.220 
cOInmitmcnt o f G,oups 
coordinators a nd Tutors 1.93 .365 1.80 2.07 Within 6.267 43 . 146 
administrative G,oups 
staff to Tota l 1.89 .383 1.77 2.00 Tota l 6.444 44 
implement 
institution 

10. The existcncc Coordinators 2. 47 .915 1.96 2.97 30 .044 I 30.044 45.277 
of good G,oups 
rcla tionship Tutors 4.20 .76 1 3.92 4.48 Within 28.533 43 .664 
be twcc n the DE G,oups 
private collegcs Tota l 3.62 1.154 3.28 3 .9" T o tal 58.578 44 

::!i::~ponsiblc 

Significant at 0.05 level of significance . 
Agreement level ;- « 2:00 Not agreed 2;00-3:00 moderately agreed; abve 3':00 highly agreed. 
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Regarding item 1, Coordinators and tutors do not have significant difference in 

their average rating. This shows that people in managerial position a re not 

effective to run the college. In item 2, they also do not h ave significant difference 

and both give low level of rating as the 95% CI as the mea n completely lies below 

th e moderate value. This slows that people in managerial position are not effective 

to run the college . In item 3, the two groups significantly differ in their mean rating 

where the coordinators show a moderate level while tutors give a high level of 

response to the statement. Both witnessed that people in managerial position a re 

ready to give appropriate decision. The Interview with HERQA experts is in 

agreement to this. In items 4 and 5, Coordinators and tutors do have similar level 

of rating to the statements. The mean value in item 4 results to a moderate level of 

response by both groups; while the average rating for item 5 is to the lower level 

that is below 2. This implies the non- existence of clear communication channel in 

the private distance edu cation colleges. Considering item 6, Coordinators average 

rating (1.80) is significantly lower while Tutors average rating (3 .70) is significantly 

higher. These two groups do have completely different rating regarding item 6. 

Coordinators and tutors do also s ignificantly differ in their average ratings in items 

8 and 10. In both cases, the average rating of Tutors is significantly higher than 

that of the coordinators. Coordinators do have moderate level to item 8 and low 

level to item 10; where Tutors have high level of response for the statements in 

item 8 and item 10. Coordinators and Tutors a re found to h ave similar level of 

response for items 7 and 9 where both of the groups are found to give low average 

rating. 

3.7. Problems Which Affect the Proper Execution of 

Teacher Training at a Distance 

Thousands of teachers have gained qualifications, new knowledge and skills 

through distance education. In many cases, it has raised teachers levels of 

qualification to be equivalent to those of college trained teachers. Where distance 

education has fai led to be of good enough quality to gain credibility, several 

problems at work can affect the proper execution of Teach er Training at a distant. 

96 



1 

2 

3 

4 

5 

6 

7 

In connection to this, sample trainees, tutorial centre coordinators, tutors, college 

deans and officia ls and experts from OEB were requested to give their p erceptions. 

The reactions are tabulated in Table 16. 

Table 16: One Way ANNOVA Average Rating Regarding With Factors which 

Affect the Proper Execution of Teacher Training at a Distance 

Factors Mean Std. 95% CI fo r ANOVA Test Results 
Deviation Mean Source of 55 DF M5 F-value 

Variation 
rainees 2.04 0 .779 1.96 - 2. 13 Bi n Groups 7.85 4 1.963 3.356 

Coordinators 1.49 0.517 1.20 - 1.78 
Tutors 1. 71 0 .531 1.51 - 1.91 Within Groups 201.763 345 0.583 

Deans 1.33 0.667 0.00 - 5.00 

Officials 2 1.732 0.00 - 5.00 Total 209.613 349 

Total 1.99 .774 1.91 - 2.07 
Trainees 2.96 0.987 2 .85 - 3.07 Bin Groups 46.206 4 11. 551 12.803 

Coordinators 1.65 0.622 1.3 1 - 1.99 

Tutors 2. 17 0.674 1.92 - 2.42 Within Groups 311.274 345 0.902 

Deans 1.63 0.685 0.00 - 5.00 
Officials 1.67 0.577 .23 - 3.10 Total 357.479 349 

Total 2.82 1.012 2 .71 - 2.92 

rainees 3.55 1.061 3.43 - 3.67 Between Groups 11.503 4 2.876 2.603 
Coordinators 3.56 0 .9 14 3.05 - 4.07 
Tutors 2.9 1 1.03 2.53 - 3.30 Wi thin Groups 381.16 345 1.105 
Deans 3.2 0.849 0.00 - 5.00 
Officials 3.2 0.917 .92 - 5.00 Total 392.663 349 
Total 3.49 1.061 3 .38 - 3.60 

Trainees 2.53 1.134 2.4 1 - 2.66 Between Groups 22 .913 4 5.728 4.95 
Coordinators 1.92 0.606 1.58 - 2.2S 

utors 1.83 0.497 1.65 - 2.02 Within Groups 399.212 345 1.157 
Deans 1.5 0.707 0.00 - 5.00 
Officials 3.5 0.935 1.18 - 5 .00 Total 422.125 349 
Total 2.45 1.1 2.33 - 2 .57 
Trainees 3.69 1.583 3.51 - 3.87 Between Grou ps 10.588 4 2.647 1.088 
Coordinators 3.01 1.378 2.25 - 3.78 
Tutors 3.76 1.418 3.23 - 4.29 Within Groups 839.531 345 2.433 
Deans 2.3 1.105 0.00 - 5.00 
Officials 3.87 1.474 .20 - 5.00 Total 850. 12 349 
Total 3 .66 1.561 3 .49 - 3 .82 

rainees 4.89 0.32 4 .85 - 4.92 Between Groups 115.892 4 28.973 186.269 
Coordinators 2.67 0.873 2.18-3.15 
Tutors 3.71 0.648 3.47 - 3.95 Within Groups 53.663 345 0.156 
Deans 2.17 0.527 0.00 - 5.00 
Officials 4 0 4.00 - 4 .00 To tal 169.554 349 
Total 4 .67 0.697 4 .60 - 4.74 

rainees 3.48 1.204 3.34 - 3.61 Between Groups 9.907 4 2.477 1.736 
Coordinators 3.06 1.096 2.45 - 3.66 
Tutors 3.32 1.1 06 2.91 - 3.73 Within Groups 492.22 345 1.427 
Deans 1.79 0.789 0.00 -5.00 
Officials 2.76 1.728 0.00 - 5.00 Total 502.127 349 
Total 3.43 1.199 3.30 - 3 .56 

Level problem <2.00 = not senous problem, 2. 00 - 3.00 Moderate problem Above 3.00 Senes 
problem 
* Significant at 0.05 level of significance 
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As to the first category of item s, problems related to registration and recruitment 

th e coordinators, Tutors and deans judged th at th ere was no serious problem 

which affected the proper execution of teacher training at a distance, with average 

m ean value far less than 2. However, the train ees and officials asserted th e 

existen ce of this problem m oderately with average mean value 2:00 -3 :00. The 

mean rating of this group do vary s ignificantly as the p-vales computed are found 

to be less than 0.05 . This shows tha t all th e respondent groups do agree in rating 

the item to the lower scale . However, the significance difference exists due to the 

degree of law less in the response. 

Regarding item 2 , that is problems rela ted to course design, the trainees and the 

tutors witnessed the existence of moderate problems rating with the average mean 

value 2 :00-3 :00 wh ere as the coordina tors, deans and officials asserted that there 

was no serious problem which affects the proper execution of the program with 

average mean value far less than the moderate value 2:00. In this case since the 

number of sample trainees and tutors a re extremely high when compared to th e 

oth er respondents there is s ignificance difference in the average rating. The test 

result tha t computes P=O.010<.005 asserts the significance differen ce in the 

average ratings among the five groups. This implies private distance education 

collages have problems in course design and preparation. 

As to item 3, problems related to trainees in the college such as limited interest in 

the subject, minimum academic achievement, problems of copying assignment and 

frequent absence from face- to face program, the four groups of respondents the 

trainees, coordinators deans and officials from OEB rated the existence of seriou s 

problem with average mean value a bove 3 .00 where as the tutors ra ted as a 

moderate existing problem. This implies that there is a serious problem rela ted to 

trainees which is obstacle to the proper execution of teach er training a t a distance. 

With regard to item 4 , problems rela ted to coordinators and tutors such as 

inefficiency and experience lacking of coordinators, incompetence of the tutors in 

the su bject and lack of prior experien ce in teaching, the trainees confirmed the 

existen ce of moderate problems where as the officials witnessed that there was 
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problem affecting the proper execution of the training with average mean value 

3.50. On the contrary, the coordinators, tutors and deans asserted that there was 

no serious problem which affects the execution of proper Training with average 

mean value blow the moderate value 2:00. These respondent groups do have lower 

level of rating to the item. The test result that computes p=O.lO < .005 witnessed 

significance differen ce is the average ratings of the five groups. With regard to item 

"5" problems related to lack of reading materia ls , standard library, well equipped 

laboratories, Mis-m atch between printed examination papers and number of 

student and unfurnished classroom for tutorial a nd exam purposes, all respondent 

groups the trainees, coordinators, tutors and officials rated as a serious problem 

affecting the training program rating with the mean value above 3, where as the 

deans rated as moderate problem with average mean value of 2.30. 

The over all picture of the respondents confirmed the existence of serious problems 

related to training facilities and infrastructures interview with HERQA experts also 

reinforced this truth. 

As to problems related to student support service that is a bsence of student 

advisory and counseling service, choice of field of study, study techniques and 

examination techniques, trainees, and tutors and officials rated the existence of 

serious problem with the m ean values above 3.00 On the other hand , coordinators 

and deans rated as problems which modera tely affect (he proper execution of 

teacher training at a distance. The result of the p-value indicates significance 

difference. However in general, the finding prevails the existence of problems on 

s tudent support service which plays a decis ive role in the execution of teacher 

training program at a distance. 

Regarding problems related to evaluation mechanisms, the trainees, tutors and 

coordinators asserted that there were serious problems which affect the proper 

execution of teacher training with average m ean rating value a bove 3.00 where as 

officials asserted the existence of the problem m oderately with average mean ra ting 

of 2 .76. However, the college deans perceived that there were no serious problems 
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which affect the proper execution of th e program with average m ean value of 1.79 . 

It would be therefore, concluded that m~ority of the respondents of the five groups 

asserted that there are serious problems related to the trainees themselves, 

facilities a nd infras tructures , problems related to s tuden t support services and 

problems related to evalua tion in the two sample colleges which affect the proper 

execution of teach er training a t a distance. 
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CHAPTER FOUR 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

The ma in purpose of this s tudy was to assess the management of Dista n ce 

edu cation in Oromia Regiona l state in private colleges at Degree level with 

particular focus on Teacher Training stream and to pin point the existing 

problems of the program and hence forth suggest alternative solutions. 

In order to achieve this purpose th e study was guided by the following three 

basic research questions . 

1. How is Distance Education m private colleges m Oromia regional state 

pla nned implemented and managed? 

2. Do priva te Distance Education offering Colleges/Universities staffed with 

sufficient and competent human resources that are committed to run the 

m a nagement of the program successfully? 

3. Wha t are the major organizationa l problems in planning and 

m a n agement of Dista n ce Education in private college in the region? 

The data were collected from sample centers using questionnaires, interviews 

and documentary a nalyses . 

Descrip tive survey method was employed a nd related lit~rature was reviewed. A 

total of 300 trainees, 15 centre coordinators, 30 tutors, 2 college Deans and 1 

official and 2 senior experts from OEB and 2 senior HERQA experts were used 

as data sources. 

The instruments were first pilot - tested on few selected trainees, tutors, 

coordinators and experts so that they cloud be reliable and valid. 

The data collected from varIOUS sources were critically a n a lyzed, interpreted 

using appropriate tools (frequency count, percentage mean and one - way 
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ANOVA. As a result of the data analysis the following major findings were 

obtained. 

4.1. Summary of the Findings 

The majority of the trainees are in the age group between 31-45 years and the 

study indicated that matured students are enrolled in distance education. 

a. As to respondents work experience about 40 percent of the tutorial centre 

coordinators, tutors and college deans in general have long work 

experiences ranging from 16-25 years. This shows that experienced 

people were given high tasks to run the management of Distance 

Education . 

b. With rega rd to their qualifications 13. 3 Percent of the sample tutor 

respondents had college diploma where as the majority of them 53 .3 

percent had BA/BSC degree . This is below the standard set by MOE to 

train at degree level. Almost all tutors were employed on part-time bases 

and were not given proper training regarding their roles and 

responsibilities . Most of them were subject specialists. 

In relation to preparation and distribution of course materials, local experts 

were engaged in preparation of course materials. The materials were prepared 

by people with adequate knowledge and fit into the academic level of the 

trainees. However, frequent delay in distribution was often observed. 

As to the proper treatment of trainees by supportive staff, proper treatment was 

not provided to trainees by the supportive staff. 56 percent of trainees claimed 

that they did not even get their grade report on time. Furthermore, the 

provision of guidance and counseling service was not adequate. All the 
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respondents of the two private DE colleges except the college deans responded 

that there was no guidance and counseling service provided to students. 

There was face-to -face tutorial session arranged by the two dista n ce edu cation 

colleges. However , the finding prevailed that the face-to-face tutorials were not 

effective due to inconvenience of the tutor ia l time to trainees work time, far 

distance of the tutoria l centre from the trainees locality and short time of 

tutorials that is only 4 hours within a semester. As a result, the distance 

stu dents did not benefi t from the face-to-face program. Furthermore, some 

trainees claimed that under the pretext of lesser number of students taking the 

course, tutorial classes were not arran ged (scheduled) for some courses. 

Although, HERQA officia ls noted that they were in agreement with the private , 

DE colleges to provide face-to-face program for every course, whatever may be 

the number of students taking the course a lthough this was not yet 

implemented by the DE offering colleges and still remained a problem. 

Regarding the media designed to deliver the cour se, according to the majority of 

student respondents 9 7 .3 percent witnessed that the media designed to deliver 

the course in the two sample colleges distance Education colleges was 

dominantly print modules in supplement with video cassettes and tape 

recorders for offering courses such as English listening skills. The tra inees 

confirmed th at the print m ateria l was appropria te but som etimes delay was 

observed to distribute them on time . 

As to identification of individua ls role in th e institution majority of the 

respondents confirmed that each tasks and activities to be accomplished by 

individu a ls in th e institution were clearly defined a nd identified, whereas, 

van ous facili ties such a s standard library, laboratory equipment, enough 

tutorial room to accommodate the face-to- face program were not sufficiently 

provided. 
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Concerning the evaluation of students through assignments and examinations 

tutors failed to read student papers critically and no timely corrections and 

comments were given . This disappointed trainees and discouraged students for 

work further. 

On the other hand the finding indicates that there were problems of copying 

assignments and examinations from one another and students lack self­

confidence in doing assignments and examinations independently. 

Moreover, the finding reveals that the finding from HERQA and OEB reveals 

that there were no efforts or attempts were made to create cooperation and 

share experience between the numerous distance education colleges in the 

country as a whole and in Oromia Regional State in particular. 

As to control mechanisms the finding indicates that no proper mechanisms 

were designed to control and evaluate the progress of the DE colleges to wards 

achieving the desired goals whereas with regards to shortage of budget, 80% of 

the coordinators, 50% of the tutors, 2 out of 2 of the deans and 2 out of 3 of the 

experts and officials from OEB witnessed that problems relating to shortage of 

budget was low. Even though 50% of the trainees judged high shortage of 

budget, the fact that 100% of the college deans and 80% of the centre 

coordinators asserted that there is no shortage of budget which affects the 

proper execution of the progra m, this seems to be more convincing since they 

are individuals who are in the top management ladder of the colleges. 
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4.2. Conclusions 

Based on the preceding findings, the following conclusions are drawn. 

• The finding indicates is delay in materia l distribution for some courses. 

From this it can be concluded that due attention was not given to timely 

distribution of course materials. 

• The finding prevails that the two sample private distance education 

colleges are well planned but, there is implementation problem due to 

lack of administrative capacity. Furthermore, the face-to-face progra m 

has suffered a lot of management problems, and significant numbers of 

trainees were unable to benefit some this program. This implies lack of 

adequate organizing and control. 

• Shortage of printed materials and complete absence of them for some 

courses were the major impediments encountered in the proper 

implementation of teacher training program in the region. This shows 

insufficient preparation of the institutions a head of time. 

• The finding shows that people in the managerial positions particularly 

the coordinators and the administrative staffs were not committed to 

implement the institutions program. This implies the existence of wider 

gap between what is planned and implemented. 

• Policy on trainees selection is generally well articulated and evidence 

based . Predominantly trainees are selected as a result of meeting 

academic requirement set by the MOE. But, some trainees joined the 

private distance education colleges after a number of years beyond school 

learning and hence, found to be academically weak. Thus, even though, 

the two private distance education colleges have made unreserved efforts 

to a lleviate the growing demand of education, in the country, based on 

the findings, it is possible to say the m a nagement of distance education 

in Oromia regional stated is found to be inefficient. 
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4.3. Recommendations 

Management of distance education is not an easy task. It is continuous process 

which needs to be strengthened through research, innovative ideas and 

committed management and leadership. Thus , in support of the findings of the 

study the following are promenaded. 

A. Distribution of Course Materials 

The findings of the study have revealed that there was delay in material 

distribution. Thus, the private distance education colleges are expected to 

assign efficient persons who should give particular emphasis to timely 

distribution of course materials because delay in course materials negatively 

affects learning quality. 

• The private distance education colleges should be able to ensure that the 

print materials are well edited, proportionate to the number of the 

trainees, with no modules in a series are missing and supplemented with 

additional self assessment exercises . 

B. Training of Personnel 

As to problems related to the training of coordinators and administrative staff 

the private distance education colleges need to provide them on job training 

and refresher courses so as to enable them to fulfill their tasks effectively. With 

regard to tutors, shortage of qualified tutors can not be alleviated overnight 

since it requires ample resources. However, in order to meet tutors educational 

qualification as to the required standard of the MOE, the private distance 

education colleges need to collaborate with higher institutions such as AAU a nd 

give them adequate and continuous training on correspondence and face-to­

face tuition and up-Ograde tutors with first degree to second degree and 

gradually replaced diploma holders with MA degree holders. Moreover, tutors 

need to be provided with adequate financial and other incentives so that they 

can be motivated to training. 
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C. Face to Face Program 

To strengthen the face to face program, avoid trainees complaint 

and frequent absenteeism, the private distance education should:-

• Arrange convenient time . 

• Discuss with the trainees and make necessary arrangement 

regarding selection of tutorial centers. 

• Set rules and regulation to minimi ze absenteeism 

• Make improvement in contact time from four hours in a semester 

which seems very short. 

• Arrange face to face contact sessions for each course so as to avoid 

trainees complaint on this issue. 

D. Learning Facilities 

The private distance education colleges need to fulfill learning facilities such as 

libra ries, laboratories, reading materials, computers ' and other necessary 

materials which a re inadequate but necessary to provide quality education. 

E . Implementation of Planned Activities 

One of the Major problems seen in private distance Education College is 

implementing activities according to the plan. The two sample private colleges 

have good plans. However, it should be supported with individuals who have 

administrative capabilities to run activities as planned. 

F. Ensuring Accountability and Transparent Management System 

To be efficient in managing higher education institutjon needs professional 

leaders. To understand trainees and tutors problems and give timely decision 

needs accountable personals. Further more , a ll the activities of the college 

should be transparent to the beneficiaries as well as to the college workers as a 

whole . 
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G. Ensuring Staff Development 

Experienced and effective personnel's should design different methods to staff 

development and promotional opportunities, which would attract, motiva te and 

retain suitable instructors in the private distance education colleges. 

H. Use of Alternative Media 

The private Distance education colleges need to have to develop experience from 

s imila r distance education offering colleges who have a long and well developed 

experience such as the IGNOU Indira Ghandi National Open University of India, 

the USA,UK and other countries in the use of Interactive Technologies such as 

computer based communication including electrons mail (E-Mail), bulleting 

board systems (BBe), Internet, telephone based audio conferencing and Video 

conferencing with 1 or 2 way Video conferencing and e-Iearning as to their 

resources capacities. 

I. Provision of Technical Assistance 

As promised in its strategy of 1994, the Government needs to give due attention 

to private distance education colleges to provide them with-necessary technical 

assistance such as providing man power training workshop, counseling, 

services organizing seminars a nd at the same time evaluate and contribute to 

the development of quality education system in the country. 
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Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational planning and 

Management 

Questionnaire to be filled by Distance Trainees 

Tile mai n objective of thi s que s t ionnaire is to collect primary d a ta for the 

s tudy o n the Man age m e nt of Distance Educa ti o n in Private Colleges in 

O romia Region a l Sta te_ 

Th e ques t ionnaire IS des ign ed to collect infor m ation a bout th e 

managemen t of D i ~ -.tance Education in priva te colleges in Orc'mia 

I<egion a l st<He for Teac h er Trai n ing at Degl-ee level. The success of th ifi 

s tudy en ti re ly depends upon you r ea rne st, genuine, s in ce re a nc timely 

responfie to eaeh question. There fore, yo u are kindly requ ested to fill the 

questionnaire ho n cs Lly a nd respon s ibly . The study IS pu rely aeaGe mi c 

cll1d hence, a ll I he in fo rm ation will be kept confidential. 

Thank you in advance . 

Ge neral Direct ion~ 

r For qu e stion items with a lte rn ative {-1!lswers, p lease put" ./" mark 

111 the box given. 

r If you cannot get any sati s fy in g choice amo n g the given 

a lte rnatives , you eCln write you r answer, on the space provided for 

optio n "if other, please spec ify." 

r No nr.r:o o f \"r-iling .you r llanle 

r G ive s hort answe rs in the s paee provided. 

r I'lease:, reply ni l Ihe qucslions. 

r Your urgent re sponse will he IVondc lTri . 



.' 

P:Ht one;- Personal Dat a 

I . Address 

Zon e ________ _ 

W o rcrl <1 _______ _ 

2. Scx 

I~ I. M a le D 2. Fem ale 

:3. Your acadcmic background before you joincd th e cu rrent D egr ec 

l('v(;1 /)I~ 

I'-:-J I. TJ'J D 2. Diplom Cl I~ ,l . DiplolllCl in Teachin g 

11. If othcr, please specify ______ . ___________ _ 

,1. N; II11C of your p r evious (form er) in s titul.i on ____________ _ 

'S r" 'lll" ~ of yOU! Distance Teachin g Tr;Jillill!!. Co llege/Univc rsity/ 

() N; llnl' of Tuto ri a l center _________ _ 

I. ~(' rvicc vcnrs ______________ _ 

(' UITCIlI fi c: c1 of Training 

K M ;lj O)' ________ _ Min or 

( , /\]"1' YCHl t'lnp Joycd? 1. Y,'s [_::::J ) N,,[ - 1 

! 11.1):111' filll'd 

Part T\IJO 

.) I \V; I :~ Il]('lt ';1 (Til('ri on for recruitment ""h(,ll '"OIl i()illCd Jll c illstillll ioJ1'? 

I . Yes 

). j II \'c1IJ r rc ' SP()Jl~-; t' 10 Q 2: 1 i s " '{ {'S " \\.IS 111, ' ]I 'C I'\ JlIIIlCnl Cl itcrion 

"IWll 10 ('\' e l'\ ' pote ntial body ') 

I I. Y"s 0 .!. No 

\VI1Wh ()f 1h(' r(dlc)\vi n g c rit cl"i;} \\ '(Tt' tls("d In:' r( T ] I li l llH'lli (If 11<'\\' 

( ' 1111;111 1S') (Response can be 1110 l"C th3J1 on e ) 

I . Prt'\ H Ii I: ~ tC;lching ('.'<pI·ric ll'·( · 

l 1 . I':~IX I ::; I:;CS~CE "'s ldl 

'I 



D 5. Results of college transcript 

D 6 . Entrance examination 

If any other, please specify _______________ _ 

2:4. Below are the list of some fac tors which attracted stuuents to join 

teacher training institutions. Indicate the circumstance that 

attracted you the most to join teacher training. Please, rank them by 

giving number, 1 up to 9, for the reasons you assumed to be the 

major cause. 

D Interest in teClching 

o Easy to get job after training 

D Teaching is simple when compared to other jobs 

D Prepares a way for further education 

D Desire to serve a nation 

o Using teaching as a stepping-stone to other professions 

o The pCly is attractive than other professions 

D Training in distance is simple when compared to regular 

training. 

C] To ICCld bctter life 

If other fClctors, please specify ____________ _ 

2:5. Is the present training program useful for your personal 

development? 

D 1. Vcry useful D 2. Some what useful D 3 . Not useful 

2:6. How do you cVCl luate the dif-fi-culty level of the contents of the 

cou rse materials? 

D I. Dif-fi-cult D 2. ReClsonably dif-fi-cultD3. Not dif-fi-cult 

2:7. How do you evaluate the dif-fi-culty level of language in which the 

material is prepared') 

D I. Dif- fi -cult D 2. Reasonably dif-fi -cultD 3. Not dif-fi-cull 

2:8. At what time do you receive the necessary self instructional 

Il1Clterials? 

3 

J 



D I . Before you start the course 

D 2. Immediately afte r you start the cou rse 

D :1. In Ilw Illiddle of the co ursC'. 

D 4. When the s ituations become convenient for the distance college 

D 5. Closer to the end of the semester 

D 6. No fixed time at al l. 

o 7. Sometimcs the materia ls are not available at all. 

If other, please specify _ ________________ _ 

2:9. Do you gel proper treatment from th e supportive staff at your study 

cen ter? 

D I. Alw,I\' s D 2 . Sometimes D 3. Never 

2: 10 . Do you. get grade report on time or wh en ever you need? 

D I . Yes D 2. No 

:l. 1·lavc you cver p'.1r1icipatcd in Ih e face- to - face -tutorial program ') 

C. __ ] I. 1\1",;1-"s 0:2. Somelimcs 03. Nevcr 

:L I . II' .vour re sponse' tn itClll ,'1 is "Never" what \vc rc the rC:J SO I1S for not 

p'lrlicipal.ing') (mo l'c than one response is possible). 

C.I I . Tlw I irnc is not convcnicnl wit.h m y work cOl1dili llil 

( 12. IC,H d lslancc of the tutor ial centre from Ihe locality 

[ -::::l1. ",,,ill"" 10 cover "osloI' Ir'IIlSpOrl<llion 

C J 4 . Abscncc of fixed schedu le for tutorial session 

L:J Ci. The programc is not aLl r;JcLivc and lime wasling 

If othn. spcci l)i please _____________ __ _ 

:l: ? . If VOllr ,lI1 S\\',-r IS "Yes" for 11ll' S,l111C <luestion is the lime ,, "oiled 10 

tUlorial SCSSiOl1 s liffi c ient 10 meC I yo ur learning olljeclivcs') 

[-:::J I . Yes D 2 . No 

:1::1 . Wh,,1 is Ill<' diSI'll1C\' of the t!llori,lI centrc from vour res idence') 

(._ I :\ . I., 's s Ih'll1 I kill [~J 13 . 1 -5 km s ['::J C ()- IOknls 

. 1 I) I I . .J I~ I() 2 Uk111 S 1_ . .1 1" () "t'[ 20 klli S 
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:1: '1 . Is the l u to ri a l ee ll l re d istCl llce conve ni en t lo you ? 

o I. Yes 02. No 

3:5. Who d ecided / selec ted/ th e tu toria l cente r? 

o I . The ieCl rn e r s 0 2. Di s ta nce co llege / Uni ve rsit ies 

o 4. I d o n 't know 03. Dista n ce learners a nd a dmini strators 

If o t h e r, pl ea se s pec ify ________________ _ 

3 :6. Do yo u h ave p roblem to s tudy in iso latio n ? 

o I . Always 02. So m etimes 03. Neve r 

3:7. If Al ways , how do you overco me thi s p roblem ? 

o I. By e m p loy in g pe rso n a l pa rt time r tuto rs 

o 2 . l3y coo pe rCl lin g with o th e r s who a re tra ining in s im ila r fIel d s. 

03. By Clsk in g Ih c h elp o f trCl ined ind iv id u a ls in s im ilar fields 

o 4. With t.he h e lp of adv iees from Guidance a nd counse lors. 

If o lher s pec ify ________________ _ 

:U). Do you cle a rly I he co nte nt o f eac h lesson o f trainin g? 

o I . Yes r== 2. No 

: \:<J. Is Ih e <.lC<lri n llic sciw(/ lI lc nex ihlc In a d dress your needs ;lIld 

pro b le ln s'? 

0 1. Ycs 02 . No 

.1: 10. Does th e <-Icadcm ie program a ll ow you to learn a l your own Jculling 

pace? 

o I . Alwavs 02. Som e li mes 0 3. Never 

:1: J J . Are l h e re en o u gh IUloria l rooms 10 ;)ccomllloci a l.c Liw f;I(T ' IO , f""e 

di s lance learn e r s') 

o 1. 1\ 1",,, \' s o Some li me s 3 . 0 Neve r 

.\: J ',~. Is Ih e re iJns ic comp'lter l ra ini ng in lh c cou rse') 

C:=J J . Yes I-:=J 2. No 

:1: J 3 . If your response 10 () Cl: J 2 is "Yes", ",'e the re en o u g h eOl1lpu l.crs 10 

offe r th e COL,,'ses') 

O J. Yes [ - I ') N - -_. () 

J 
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3: 14. 1f your answe l' is "No", then how do you get the training? 
I 

o A - From priva te computer training institutions 

o B - Icam only the theory part. 

o C - Based on the m od ule prepared for the cou rse 

o D - Use p e rsonal computer. 

o E- If other, please specify _____ ______ _ 

3: 15. Are th ere qualified tutors in this field of training? 

o 1. Yes D2.No 

4. Please, indicate if you r tutor h as the followin g qualities by marking a 

li ck (/l mark agai n st. each of the s tatements given in Lh e table. Tile 

1 

2 

num bel' indica tes 5-Strongly Agree 

2· Dis"' gn~c 1. Strongly Disagree 

l~-' .. Statements 
- - --- ---~-.-- ---- . . 

4-· Agree 
, I 
I I 

3- Undeci ded 

I I 5 
I 

The tutor knows t.he subject m a tte r ve ry we ll. 
--

Th c tutor is m ore fri endly in his teaching 

approach. 
----

3 The tutor tries to h elp slow lea rners. 
--

4 Thc t.utor encou rages more student 

pa rtici pa tion. 
- - - -

5 The tutor corrects assignments and gives 

CO lnnlcn ts on lilne. 
----

6 The tutor Lreats all learner s equally . 

7 The tuto r is suppo r tive to studen t problem s. 

4 I 3 

.. 

-- - ---

I 
-~ . - --

2 1 
I 

-_ . -

_.-

. -

... 

_ .-- . -- -

-_.-

-- -"'- ------ . _ _ .. . -- . _--_ ... 
I) The tutor marks Ica rn ers exam fa irly. 

. . ~----.- _. -- - _.- -_ ... 
9 The tu to r performs h is activ ities according to 

the rules of th e co ll ege. 
-- -- --------- .------ -~--------.-------- - _ ...... __ .. _- -

Any other please , s pccify __________________ _ 

6 
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Below are s ta tem ents th a t h ave to do with your tutors. Give your opinion on 

each of th e s ta temen ts by checking in on e of the option against them . The 

number indicates 

1- Strongly disagree 2- Disagree 3 - Undecided 4 - Agree 5- S tron gly Agree 

Statements 1 2 3 

J The tutor g ives tuto ria l services in unrelated fi eld of 

q u a lifica tion s 
-

2 The tuto r seem s to g ive tuto ri a l ac tivities beyond his level 

of q u a lificatio n 
-- -. -- --
3 As a whole, the tu tor does n ot fulfill the criteri a fo r teaching. 

4 
_. 

- ---_. 

-.--- -

-- ------ ----_ .. _-_ .. - ----- - - -- ------ -
Any other please specIfy ___________________ _ 

5. To what extent are the following factors affecting your rate of 

performance? Please, indicate only in one of the three options given 

against each of the following stateme nts . 

. - ----- - - _ .. . ---- ._------------------, ---

5 

Statements Degree of probl e m 

Low Modcra;:~- THigh · 
---- --_. _._ .. _ - -------:-----:----:--------- --- -----_ ... _-_._- _. 
Lower r a te of p rev io u s edu cation al attainme n t 

-:---::-- ----_ .. _-- .,,-;---------_.-
2 Lack of pro pe r study skills 

3 
---- ---------------+--

De layed cou r se materia ls a n d assignmen ts 

4 Stu (' en ts learnin g in isolation f lack of grou p based -st-Jdy f 
/-:--;---;:--- -_._----- ----;:-:-;-------;--- -----/ ._----- _ .... _- -­

Lack of a p prop ri atcncss of th e program and course 

objectives 

(, Lack of su pport fro m tutors 
- -------- .. _._----_._---- -_._-;--,----

7 Poor quality of in s t ru ction al m a terials 
-:--=--,-:--- _.- ----- ----- - - ------_._-------

H Ineffec tive s tudent support system 

Any oth er 

7 
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In the following table there are statements that have to do 

with the course materials - Give your opinion on each by checking 

in one of the options against them. The number indicates . 

1. Strongly disagree 

4. Agree 

2. Disagree 

5. Strongly Agree 

3. Undecided 

'~~~·~p=e=d=a=g=o-" g-··;--e--a-ll ~~h ~-~co'L-;I-::~:~a-I:-'~-am-te-e-r~-:-ls-f-i-t -t-0- tI-1e- s-t-a-n-d-a- I-'d- S- (:f--5~~:=4=:~ __ -_3-l~-

the learne rs. I 
.+.=-:-:-~------... -- .--._-- . 

2 Th e course mCiteri a ls arc up to the academic level of the 

learners. 
--- --- _.- . . .. _-----. ._------_. .. - - --

::\ . Eac h of the course materials a re prepareci by experts in 

t.h e subject. arca 
.... _-_ . . _-- ... -_._-,-_. 

'1 There ilre 8cicqurlt( · assignments exercises at the end of 

each lesson . 
----- - ._--_. 

::; The cou rse mat(Tirlis are helpful to ciistance learners 10 

learn a t t.heir own pace. 

() The COl lrsc; 111:1I<:ri,lis ilrc integr;,lcd to o ther matcrinl s 

deve loped for 1 h(' cou rse 

7 The languages in \\'hie h the material s are prepared is 1 

si mple t.o und c rsland J _ 

Any othc l' ________________________ _ 

,. 
1 
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The following statements refer to material and delivery. 

Please, indicate your opinion by putting a check mark ( ./ ) in one of 

the five options given against the suggestions. The number 

indicates 

I. Strongly di s'lgree 

4. Ag rec 

2. Disagree 

5. Strongly Agree 

3. Und ec id cd 

Prin t / moelules/ 

distribution 

----
Suggestions 

is the only medi a u sed in th e cou rse 
~ __ ~p 12 1-1 I 

I , i 

i
2 Print, raelio , telev ision , & vidco ca sse ttes a re jointly used for 

1 co u r se dis t rib u_t--:i o-,-n_ . .,----,-_ 

I 3 The cou rse distribution is highly dommated by print 

4 
I-- --,-,--,---c-.. - .. --.--.- ----- -

Radio is the only media used in broa d cas ting of the course. 
------- ----- --_._- --------------------- . 

1
5 The course is highly dominated by Rad io broadcast 

I . __ __ . _ __ __ • __ . ___ _ 

flny ot her please spccify ___________________ _ 

6. If your answer to statement "4" is Agree or strong ly agree is print 

material well edited? 

O J·Yes 02. No 

7. If your answer to Question 6 is "No" to what extent d oes it negative ly 

affect lea rners per formance? 

o I . High 02. Medium o Low 

8. If your response to statement 5 in the above table is "agree" or 

"strongly agree" was there external noise interference during the 

I'!ad io program? 

o Yes o No 

9 . If your answer to Ques tion "8" is yes, to what exten t does it a ffect the 

learning activ ities? 

o I. Great Extent 0 2. Sometimes 

03. Not affect 0 4. Undecided 

9 
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10 . I f you r response to "Question 9" is "High" docs the radio program 

n eed anten n a? 

o 1. Yes o 2.No 

1 I. How do you rate the lime allotted for pre-o r post broadcast activi t ies? 

o 1. adequately enough 02. enough 03. not e nough 

o 4. a d equa tely not e n ou gh 

12. Is there re lationship between the radio lesson a nd the curricu lum? 

01. Yes 02. No 

13. How do you evaluate the radio lesson to the standa rd of th e learners? 

o I. D ifficult 0 2. Moderate 0 3. To the standard 

o 4. Below the stan dard 

14. How do you ra te the speed of the presenter? 

o I. Very fast 0 2. Fast 03. Average 0 4. Slow 

15. Is t h ere adequate repetit io n of new ideas? 

C::::J 1. Y cs 02. No o 3. I don't know 

r Please, put a tick mark in the box to indicate your opinion 

re garding your performance evaluation. 

I . Il ow is your eva luation performance done? 

o A - Through continuous assessment 

DB - Through final exams only 

DC - Through mid - exalll~ 

OD - Only through submission of home done exercises 

DE - Through all the lll et hods mentioned above 

OF· Through submission of hOllle done exercises and final exams. 

o If nny other ____________________ _ 

2. Ir Y'"lr response to Quest ion " 1" is "f\" how do you ratr the impOrL<JI1!'C 

of continuous clss('ssInclll ? 

L-:=J I . Ven Il igh 

05. Vc ry low 

L_J' Iliglt 0 3 . Medilllll l~ ~. LOW 

3 . How lTlueh do you t.hink tha t the assignments arc sufficient to perform 

evaluation? 

o 1. Ven' high 03. Moderately high 

10 



o S. Very low 

4. Arc enough mid -exams g iven to eva luate learners performance? 

o I. Yes 0 2. No 

:,. WI,,,I I'ml)iclilS ,i1 'C CIIU)U lll<:n :cI UII s tuckili s sid" ill re latioll to 

ass ignmen ts? (more than one answer is possible) 

o I. Late submission dalcs 

02. Copyin g answers from each other 

c:=J ,1 . Getting dssign1l1cnt done by others 

C::J 4. Incomplele answers, 

[--] :1. Difficult III reading Ic<lrncrs hanchvrilin g 

l-=-~J 6 Al l 

[- - - [ !f <)th o sp"(:lf\ 

(J. A,',' tIll' ;lsslgnlrt< Ills given surricient marks (cT,'nitsr) 

j ' I . Yes j --[ 2. No 

7. Wh'.11 prohlems "rc elll:ountcred on tutors sine I-egarding assignllleilis 

j,x'"lIill,, 1 iOllSr' (Mor e than o n e response is possible) 

.J I.Unfit!)'t" gr;!Clill~ 

- _1 2 COnTe ! i O IlS <lIT not J11adc on 1111'1(' 

-l.l . L.;l \C slllHllissioll of lcnrn c rs grade 

L_ .1 Ll No sltlTi('iclll conlln('llts a rc gi\ 'cn 

_ 1 s. C~r;lCl('s ;Irt' gi\'('ll \\'ilh out perJornling crit ical read ing 10 

sllJdl'llt:--. wnlk 

j- -j l, 11''''1\<)111<' ' 

S . Arc disl,"1c:C 1':;IIII<'rs pn' inrorllwci 8 1)()UI Ihe s,-llCciulc of Ihe ,'X'"II'; 

- ) 1. Yes [ --- )2. No 

f). An' I I\(, co llege s IIXc 'c! to 111cir ('>":<JIII scht. ' dul(' ~':) 

10 , If \'()Ilr <lJ1s\vcr 1( 1 (J1H'~li()tl "~" is "No" \VIl;11 p()ssihle problclns \\T],r ' 

('IV'r)\lJl!crcd su Ll f-'? 

[- J I , ()pl)()r!lltljl~ ' nr rnisslJ1g c>..:arns 

2, Slp)1 Ll~~(, (lr ( ' ];ISS r()()Jl1S 10 (' ;]1'1',\ ' Ill!] Ill(' cX;: lJns 

--1 1. L'I< 'k o f permissi o n frolll \\'ork pl~tcc 

I I 



o 4. S h ortage o f exam papers 

o 5. If other s pecify __________ _ 

Below are given statements about final exams. Please indicate your 

opinion by checking only in one of the five options given against 

each of the statements 
___ , ____________ ~----~---~------~---T--·- --- -OO-

Strongly Disagree Undecided Agree Strongly Statements 

disagree agree 
--- - --------,------,----1- - - --j-----+------+---+---- -
1 The exams are based on 

the course objectives 
1-- - --------- --- -------- --------1----- -1----

2 The exams cover s a ll 

po rti ons of co n ten t 
-- - ------------- ----c-----
3 The t.ime g iven for each 

----- -- - -.--- --- ---------- ---

exam seSSlOn is e nou gh I 

. - ----- .-.---. - ---------- .------1-----11------ -1---00
- •• _-

4 Th e exams <lIT carefu lly 

corrcc Led a nd su bmittcd 

5 - :~ce~~:~a~~~ are~~L-wejl-- - --- -- f-----------

i

-

6- -T- I-l -e ----i n~(gjloLo-r-s----a-r~ ------I-----l---- ---r ---

re luctan tin managing the I 
exam p rope rly I 

.- -_.-. -~- -. -- -_._- --- - --- -- ---- , -

7 Th ere were problem s of 

ehea lin g. 

8 The mi s -behaviora l ac t 

9 

eOlllmi lted during Ihe 

exam was n ot reported to 

Lh e con ce rn cd iJody. 

:~~~ e;):~-;:: :~vc o~~;~~~j' -.. 
beh a vioral aCiS. . ______ ._ _ __ . ___ ______ . ________ .... J _______ _ 

10. Any other ____ ________________ _ 

12 
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Part III prepa ra tion , production a nd Distribution of Teaching 

Mate rials 

3.1 . material pre paration 

Foll c}\ving ;' I IT S\;I\('IlH'Il\S Ih<11 il;]\ 'C 10 do \vith 111ntcri;i1 pn.' p ;lr; llioll 

JlIe;ISC give your opinion 011 each of the statements by rating the ex tent to which 

these functions arc perforrncd in your in stitution. The number indicates :· 

I . Very poor , 2. I'()or, 4. (,ood, 5. Very, good, 

No Statements 

! 'I' hc Teaching 
i 
: dcparlment in the institution 

) 

' ,'OU rs(' level , 

,I i The course 1T1;l\crin!s al'c prcpnrcci tS sim il a r way as th e , 

n:gU!;lr progJ";tlll 

' I : Tile CO\..1'S(' rn;ll('t'i;) Is ;, I'e prepared \\ ' it h sC'I f i 
;ISS('SSJ11Cn l l '.'\t'rCIS<'S 

" Tile ,'ourSc 111,lIeri;ds ,Ire plTpared in simp le language, 
- -

() There ;- I n : slJllicit'J11 ;lssigll lll C Il{ S for SUi) lllissiorl :11 111( ' 

'1 

"IHI or each 11nit or tile te;tehing tll"teri,lis, 

, Til e pn; IJ:.n;l1 1011 of C()l1rSC m;1teri; tis is well planned 

I, l':rl it ing wOI' k IS performed Iwrot'<, tC';lc hing materi;l :' 

I I ' prOf ue t lOll 
, 

II) : TI,.. pn'par;(t I<II' " I' (,(ll.lrS,' lll;ltl'I'i,lis t;lkes in to nCC()Ullt i 

Jltllllh('r of S11 ldt tlls . 

II The prCp;lI';lil<J1I is plT!orlllCri !J,' <">oPCl'iS ill the rilcd 

1 -I 
I 

I 
I 
I 

I 
I 

I , 

I I' othe r pl('" s,', specir" __________________ _ 

2 3 4 5 
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2. Material Distribution 

Below are questions pertaining to material distribution, Pleas e, show 

your agreement or disagreement by putting ('/') in the space provided in 

the Always, somctimes or Never column 
---',--------,-------------,---::----,-,------:---,---- , 

Item Always Sometimes Never 

Which of the following educational material 

(media) is uscd in course distribution? 

A- Print modules 

B- Video cassclles 

C - Radio 

D- Radio and tclcvision 

E- Television 

F- Other _____ _ 
- ,----:-------- - -- - - - - -:-:------:---:-+---+-------- '------- --

In what ways do the material s reac h the 

learner? If you h a ve s elected 'always' for 

alternative 'A ' of que s tion' I? 

A- co llected from work place 

B- Coll ected from Di stance college/University 

C- Mailed through private box 

IJ - Collecte d from the tutorial centers 

E - SpeClfy please, if a ny different way other than 

these 
j - ---=~~===--==~===--~---~--- ------ ---~ In case if you m ISS the m od ules wh a t measure do 

I yo u ta ke? 

1\ - I'''po rt to th e tutori al center coordin ator 

13- Report to th e head o ffi "' ; illlllwdi:ltely 

C- Share from fri end s nea rby 

D- Re port t o Universities /Colleges 

E- Stay until I am s upplied du rin g face- to -face 

sessIon . 

If Other", ______________ _ 
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'I I W h a t o th er problems you come across 111 

"" "l ll ec ti o ll In 11 1;1 I<:ri ,,1 (l1)()ci u lej dislr iIH.l lioll') 

/\ - Problem of t r a n sp o r La Lion 

III Scarc i ty or IIl[)d ules i ll gen cral 

' c D e fi c iency o r Ill [)d u les on so m e courses 

I : I ) , No problem i s co unt.e red on this iss u c so far, 

I Othe r s 

1 11'1 the a bove lj l lcs llun ' 1 ' -i-f yo u h ave chec ked~~~- ---­
I 
I I '; d \\'ays' for a l l ' TIl ," i vl~ C what problems could 

! "O il o bservc') 
1 ' 

/\ S hOr\ i l gc 01' 111111' o f iJro;l cica st 

Il - Spenl o r 1ll 0s 1 I illl(' roc u s ing on u nnccessary 

issu es su ch ;rs rn ll s ic 

( ' Inco n vcni "11 1 1"" )ildc;ls ling l im (' 

Oil WI'S _ ____________ ___ _ 

1-, 111 y our o pin lOll 11; 1\1 (' pro p e r LCDc hi ng 11lU I cri als 

1)I'(' n produ cC'C I ')11 lill1<") 

I II ,'our res pOll S" Illr Illl m bcr h is 'never ' w h al d o you t h ink ;I re I h e 

1" '; lso n " for (1<- 1;1\ , 11 I Il:l l lT i, li p rodu,' l ioll ;l l l d d i s lribuLioll ')(pU I ill r; ll lk 

u reier froll1 I ii , ' 111".!"r J'( ';ISO Il 10 I h e ic-;Isl re;I"O l l (1 - 1.1) 

7, 1 /\iJsCIl '''' II: ;l<,(,OIIIlW b Jc bod\' in lhe i l lS t. i l ut io n 

7,2 , S h o l'l;I ,~(' " I hllclgc l 

7,7. , l'mIJI,'I\I " "I' !II ,';IIIS OfCOl1lnllllli":IIIOI I for d i sl r iiJlllillll 

17, '1 L ;l(' k or , '''lllln:III)f'lll Oil IiiI.' pill'l of Iii,' officia l s 

17. ::> . ShO r LHlt' (II 11];;11 PO"'C ' ! i ll\'()1\'t'd i l l 11-1(' fi(,ld 

J i .h. AI 'S l ' 11 ("I' III >-~ 'Il\'(llllirq~ i l l prtH]I]Cii()11 dislri hllli o l l oj ('()ll!"S(' 

Ill (l LC r i; l l~ 

I __ ,J 7 ,7 , I)c lli :I I](,(, ' -;lll scd cl ue 10 sC;l r ch flJl'lo lI' Cos l, 

1 :> 



CJ 7 .8. Work over load of the responsible team / department/ 

CJ 7.9. Delliance caused due to in effic ie nt printing instrumen ts 

CJ 7 . 10. Dellia nce caused due to power interruption 

CJ 7.11. Problems of stationary m a teria ls 

07.1 2 . Deliberate bureaucratic delliance 

0 7.13. In efficie ncy of individua ls who engaged in this task. 

Ifother __________________ ___ 

8. From your repeatedly observa tion and experience, which of the 

following fac tors do you think co uld serious ly a ffe ct the production of 

d is tance-teaching m aterial s on appropriate time? 

I<ank them from the most seriou s factor to the least affectin g factor from 1.-6 

o 8. 1. Absen ce of proper plan ni ng 

[ ! 8.2. Lack of experti se in the a rea 

o 8 .3. Dis pers ion of trall1ees over wider geograph ical location (areas) 

[ ] 8 .4. Re luctance of respor":sible personnel 

08.5. Miss-match between the n umber of tra inees a nd materi als to 

be produced 

08.6. Inefficient rnanagement 

If other, pleasc spec ify ____________ _ 

Listed below are s ix statements related to which you a re supposed to 

respond by putti ng a check m a rk './' in the column box against the 

allernat ive of your c hoice. The nu mber in dicates:- 5 stron gly agree. 

4. Agree 3 . Disagree 2. Undecided 1. Strongly disaoree 
" '" 
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Lisleu below arc sonlC of the cducalionaJ Inatcrial production managclTICnl 

rlease , rate the "xtent to which these function s are r e rform ed in yo ur DE 

priv<lIe co lleges /Universities. The n umber indicates. 

,,_ Very Good 4. Good 3 . Fair 2. roor I . Very poor 

____ ... --~ l~ 5-. r ~J~~ -J 2 No Material Production 

1'1'lJ1ning Product ion Mate rial , 
--- . I 

. > 

, In vo lvement of Technical Expertise in produ c ti on 
I ----.-.- - •. --- ----- - - ----:-----,----

C heeklJ1g the iJalan ce beLween demand a nd th e capacity to produ ce. 

C hecking match bet \\'cen mil t erial produced and academic schedule 

I·:rrort jn sci1 <'<iI)iill g p roriu c t ion 

C os t c irce ! iVCllcss II I prod u ct.ion 

If o th er. Specifv _______________ _ 
_J 

I 
_.L 

Below D r c SL1\C!l1('llls regard in g to lllat crial distribution please, indi cate t.h e 

('xlent to \I,!hich liH'SC activities ;-l r(' prcfornlcd in y our DE Colleges . The J1U lniJcl 

indicat c s" =V.Coocl 4. Good :3. Pair 2. Poor I . Very poor 

No Mater ial Di s tribution 

l Jsc of <]pprOp rl<lll' HI lJaclcasl 01 I~;ldi{) 
- _ .. 

l)is t riiJuti o J1 of ('n()ll ~h copies of prin l In a tcrial s (nl lHl ulc sj 
. - . 

:, .'1 pprop,-i"tc number of radios me distribul ed 

]'";Iir distributioll of In; ltc rials to different tu\ori n ] cen ter s 

J\ ppropri,~ l C d l!-)lrilHltioJl of l~:-Idio 

i ) /\ppropri<l\(, dislriiJllliol1 or"iclco ca ssettes , 

('os! errect i\'(,Jl (, ss in d I stribu t ion 

<) , II ,VOI II' lTS]H)ll S (' \0 stil t Cl11CI1t 2 is poor and vel-:\' poor wha t do you 

Illink i:-. Ille ITi lso n behind -? 

c - Ncglt~,,·,I<'(, of pns ol1 s III charge of the t,d, 

I: · ,\11 li s " ,,, f!' o !'1l 1\ '0 I·: 

S I" 'I'i l\' ,I' "ti1n _____ __________ _ 
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Addis Ababa University 

School of graduate studies 

College of Education 

Department of Educational planning and Management 

1. Questionnaire to be filled by tutorial centre coordinators , 

The ma in obj ec tive o f this ques tionnaire is to collect primary data 

for the study on th e m a n agement of Dista n ce Education in pl'ivatc 

co lleges 111 ()rOlllJ:l !<cgiona l s l ;-l\.C. Th e qu estionn a ire is designed to 

survey th .. 1ll ' ''I< lg(,lllent o f dist"nce educ8 tion for teacher truinin g at 

degree leve l. Th(' Sll<"eeSS or fHi lure of the s tudy depe nds lengely on th e 

respo n se yo u giv(, to the cies ign ed ques ti o nn ai res, He nce , you arc k ind ly 

I'cq l[('stcd 10 I,,' li ()neS I '"ld 'l('(' u J'Ute w ith your a nswers to "I I it ems 

cont<lincd In the qu (,s tionn a ire, Thank you, in a d vance for taking your 

pn'(,I(lUS lime 10 fi ll this questio nnaire, 

Gen e ral directions 

• No 11c cd or \\Tiling ) I{) ur n;:ll llC 

• Fnr CJl]{,~lioJl i l C Jll S \\li th u l lc rn a tivL' OJ1:-i\\'(TS , please PUl "/" in til(' 

box ng;lir)st th e a lternati ve you have ch ose n, 

• Please, give s hort , c ic8 r und legib le answers in s pace provid ed for 

qlll'stion it ems t h;]1 requi re \'ou r opinion , 

• I I Vf) l] ('; 1111 )( )! < 111 \ ' sali s(yi ll g c hoice ;1 rnon g 111<' ()1\'('] 1 

" 
,,1",[, ll <1livcs, write \'Ollr ;-)I1 ,;\\'c r , on the s pace provided for optiol1 'ii' 

()IIH ' j, pk; l s ( ' SlllTi(v'. 

• P ]{ ';lSt' do Ilot 1 }( ~ sil;l l (' to ;IIlS\VtT <Jll l l~( ' qlles ti o llS 

• Yo ur I ll"gc' Jll I"{ ~S P(}Jl S(' \vill he apprcCi<lIl'd. 

Part 1 Personal Data 

I , Add re s s 

/.:()Il t' ________ _ 

IX 
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2. Sex 

.j. Agc 

o I. M i lle 02. Female 

0 1. 1(,20 \c ars 

04. :ll -3;; \cars 

07. OVCI' 4."i yea rs 

o 2. 2 1-2;; yea rs 03,26-30 yea rs 

o 5. 36-40 yea r s 0 6, 41 -45 year s 

I). Dislance univ('I"sil\ /col lcge / tUlorial cenlr e ______ _ 

:i . Academic qllillifi cClli on 

0 1. Cnl ifil·,lIe 

1-- ) I). MA / MSC 

h. You fi e ld of spl'Ciil li"a lion 

02. Diplorna 

r-:l 'i . I'IJJJ 

I. Majol' _______ _ 

2. Minor --,-----

7. Se rvice yC~1 r 

D I . I :) \' - el r 3 02.6 il)vca rs 

I -]3, BA /13SC 

() I her _____ _ 

0 3. 11 - 1 'i v ('ars 

1:...,] 4 . II I ) 1) vca l's 0 5 . Abo\'(' 20 yenrs 

~ ( 'II JT('nt p()SliHJt l 

I_,_J I. 'J'lI lo rr:1I , ','11"'1" u)() I'dil1 C1I() I' 1,., ..12. Tulor C'-):) . A<illli lli s lr'l l()r 

tJ. Typ(' or Yol.lJ ('ll lpl()~' rnCI11 

I -I I . hili lime [::J 2 I'ml-li mer [I :l.COl1trilCI 

I I' 01 \1e r, 1'1"iI s, ' spccil\ ' _____________________ _ 

10. Your 1l1 0 11lill\ s:liiny in Girr. 

I , J I . I,, 'ss I hilll Ci()() r==];> 'iO() 7;;0 r 13 7'i I I ()()U 

1=-___ 1,1 11)(11 12.') U [ :::JCi. 12CiI- 1750 Ob. Ail{)\'(' 17;;1 

I I. I);r 1(' I'll I('d __________________________ _ 

I 'i 



-, -, 

, I 

Pa rt II:- m a n age m e nt of Tutor Rela t e d Issue s _ 

Ikl()w are sta tements ,,-hich need your response concerning the tutors PIcHsc _ 

indicate you r decision b\' pu tling './' in one of the give n option s 
---- ---- ----- ------ - -

State m e nt Strongly Disagree Unde I Agre e Stron g ly 

! 
I i Th e re a re clear c riteria fo r 1 he select io n o f 
! 

tu tors 

The cri tcri ;..\ used \\'C IT open , to invo lve 

pO \(,r1li;d tutors . 

Se lect l Oll o f considered 

() ll .. d i fiCil\ ion 

'1' 11<' nlin i lTI tilTI qUi'lii fic<ltioll le" e1 Lls,-d 1'0':-1 
I c'q l lir(,JJH'JlI of tu tors \ \ ' ;JS I 
,\ Il ,A/ llSC 

11 , MI\ /MSC 

I 

- -I 
i 

I 

Disagree cided 

1------
I 

I 

J 

-1- -
I 

I 

l­
I 

Ag re e 

I , 1' 11101 S h'ld no CXPCl"lt ' J1(T hu\ given on job 

11:lIIJ J Jl i~ 

!:IS!";S :1!JOVC the Ie\'e! (If 'Ilt,, !" cjlli1lifi c,ltioll . I 

I. 

, lIlc\' ]:lIl' lJli s prohklll IS . 

:\ S t 'ke! TIlln r s whit -}) 111 \1) JIll' lev ('1. 

i I II olller. pil';lsc Sp tTlh 

I 

J 



CI The re ;l re tu tors who pe rform tutori;11 

1;ls l..:s III arc; l s \.vhi ch IS I r rCll'\ ';-1111 10 their 

rlel d s or qual iricat ion. 

t() II yo ur resp onse to statCJ11cnt g IS agr ee or 

s trongly agree the solution to thi s problem 

I I 

I ) 

I S: 

II I~eplace them hy peopl e with 

re Ie va Ilt qUill i ri ( ." t i () 11 

Il niv(' Ihclll fr,lining 

I~mpl ()y t u tors Oil contract bases 

I ) ( ' . I I .. I 
lI V(' t lenl S lort I(TIT] l r-allllng ! 

Slllce th ey h~I\ ' c IOllg expericilce I 

I': No m a i ler 1),,(,;11 IS" Ih ey 'lre 

k 11 011' Icdgc;'llJlc i 11 dill id II His. 

I: li n\, 0 1 her _______ _ 

T\ I lors \ ,V( T C cJ11 p l()yed 

'\ O il rlilltllll<' (PIT I1l ;l1l,'nl\ iJ;IS" 

H , OIl P ;II ' \ lilll(' h;IS( ' 

(' ()Il con trac t 1';I S(, 

I·: If ;JI1\' . pl" as,' specik _ _____ _ 

( ' ()\J Jl s ( ~l ill g 

( 0/ n J I J S( ,It J) g 

IlI'I Ic )] In . 
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17 . Whut problellls are encounle red rrom the side or the tutors') 

[ ] A - Unfair grading or student ass ignm e nts 

L.J n - IkJ;.y ill -g iving fccrllluCi< 

o C- Failu re to record student gr<ldes 

o D- Not giving clea r eo mlllents 

o E - I<cpc;llcd absenteeism 

o 1"- Disc ip linary problems 

()I hers _ ____________ _ 

-



A 

I ; 

( , 

I) 

Part Ill. Student support service 

I. Docs Ihe disl>lIlec leciucation Institution provicle Cuid;Jnec ;lJlel 

counseling services') 

D I. Yes 

2. If \,our ITsponsc 10 C) "I" is "Yes" who gives the gu ida n ce and 

counseling service? 

D A. the Administration D B. Lutor D c. counselor 

U . ifother, plc;lSC specify _________________ _ 

J. II ~ ' ()ur reSpO ll S(' I() () "J ' J is "No)) \vhat do you lhink is the reason'? 

SIHlrt;l!~t: of I)udget 

LdCk "f profession >lls 

II 's Slglli i"ic<-IJ}(T is 1111rlO)" 

It is nI)l pl;l1lned 

II ,)I! I<' I S pct' i f\' __________________ _ 

1. WIl"t ;lIe t ile Illl'tilocis ;lIl ei media used to plovide tilese sen ··le,:·) 

L~ l. Y('S [ -_ I .2 No _. A . Telephonl' 

l_---=l I. Yes [~-:. ! 2 . No 13. Computer 

r .. J l. Yes [:--1 2. No C Face - to I<';lce progr<:-llll 

r ~_'] I. Y('S r I ) No D . (:ort('s PI) 11 cI ell ('(', .J 

l I . YI'S 
, 

N() I,: 1\ ; ld in 

I . Yt'S ) N" I: TV 

1)(' IIHi, ' prlll,"'"),;') 

[~-l A - l)is(;I11<'(' "I' Ili ioli dl ('enter 

1:-.1 Ii · TIll' SI 'I1<'tilll,' is Ilot prc-illfortlwd 

Strongly 

agree 



, . 

o c - The face-to-face program is not properly managed 

o 0 - No permission from regular work time. 

o E - Absenteeism of the tutors most of the time. 

If other, please specify __________ _ 

7. Do you think that the number of face-to-face tutorial session is 

enough ? 01. Yes D 2. No 

8. If your response to Q "7" is "No" then how many times do you 

recom mend for a semester? 

D A- T hree 0 B - Four D C- Five D 0 - More than Five 

9. Are the se services organized suffic ie n tty? 

D I - Yes 0 2. No 

10. Does your DE college/university provide Library service? 

D 1. Yes 02. No 

11. If your response to Q lOis "Yes" at what time docs it give service? 

L_J A- During face -to -face session 

D 8 - On Saturdays and Sundays 

[ .::J C- during normal working days and hours 

L..-::J D- a t the time a rranged by a pe rson in charge . 

e] I ~ · al. a ny time 

12. How do studen ts get use of the library? 

D A- reading them in th e centre itself 

C] 13- Allowed to borrow to take to their homes individually 

D C - Allowed to borrow them in groups 

[= 1 I) . No clear <mel fixed regulat ion. 

Any other __ _ 

24 





I :5! Give your response by makin g a tick mar~ ( .,/ ) In one of the five 

options indicated in the table. The number indicates 
I 

5- Strongly agree 4- Agree 3- Undecided 2- disagree I -Strongly disagree , 
Statements 1 2 3 

1. The DE private colleges / Universities a re staffed with 

adequate required personnel. 

2 The personnel's in managerial position are effective In the 

management of DE. 
--_. 
3 The managers are a lways ready to glve appropriate 

rcsponse when ever decision making issues arise 

I~ 
, 

r, ll the tasks to be accomplished are clearl~ identified for 

the execution of the in sti tution s progra m. I 

.. _---
5 There IS clear communication channel showing wh o 

I 

should report to 'V.,hom In the DE private 

co lleges/ Univcrsities in the region under study 
-- - _. --_ . .. - - ._-----_._- ---_.- - -_._- . -._- ._--_. - -- - --

1
6 Then~ i ~ appropriate ndministrntivc procedurc s to m an age 

, 
the in stitution in orderly manner 

1
7

----- -_.--.-- --------- -
There a re clear regulations to manage the institution 

._- _. 
S The coordinators and the administrative staff of DE 

institutions have necessary train in g and skill s which 

enable them to fulfill their tasks effectively. , 
-------- - ---"p._ .. 1- -

19 The administrative staff of DE insti tutions h ave necessary , 
I 
i train in ~ and ski ll s wh ic h e!lables them to fulfil : their work 

I a ssign men ts effectively. 

I ---
10 The coo rdin at.o rs and ad min i s tra Ii ve staff are hiohlv 

! " . 

4 5 

I 

._.-

I 

" 
1 

. - ... 

._-

I -- I 
I 
! 

I 
1 

-T--: 
I com mitted to impJclllcntthe in stitution 's program 

. -.-- ----------.. -----_. ------~ -- ._I __ J_ !. 
11 The DE privClte col leges have good rel a tionship with the I 

Oromia Education Breau. 
-- ----- . - . 

12 There is good relation s hip between th e DE private co lleges 

a nd the Ministry of Education. 
- - -_. - -- .- ---- - ---- -

25 
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N o 

) 

I 

Iklm\' nrc f,wl()]"s ITl a tcc d 10 pl 'll1ning of Distance Education program 

I'lea se, r a tc t he ex l cnl to whic h th ese funct ions a re p erformed in your DE 

co ll cgesjUnivc r si li es j . Make <J lick mark in onc of th e ind icatcdoptions. 

Functions P e rformed 
I ----.-.-.- -------. ---. 
i T h e objec lives or DE i n priVate C olleges 

I in I h e region Ar c c learly defined. 
! -_._. ---- -
: T he ro lcs of indi v idua ls in th e co l leges 

I to exeCUl e the plan arc iden tifi ed. 
I -- -

IS I i The a Ul h or il Y or each dc partmenl 

I c learly sl alui. 

. Te Ill crii;1 SCIeCII 'd is crfective. 

I ~V(Ty ;-l Cl i"iIV 10 1)(' p erformcd b\' 

DE Co llege i s pn ' plan n ed. 

I 

i 
pri"'lI e I 

I 

, 
I 
'i 
I , 
I 

! 
I r 01 h e r , I 'Jc- ;r s(' . s pec i fv _____________________ _ _ 

p Llll') (ma rc than o n e r es p o n se is p oss ible , ) 

C J I. Shortage or qualified nl<lnagcrs . 

L J ). SIH>rI;rgc 01 11l,,{( ']'i,lI ]'( 'sou rc(' 

[-:-:--1 :l. /\I)SI ' I1 <:<' or well defin cd niles 

L_ -] ,I . 111<'1 r,('rene\' of d (Tisi()]1 rllClkcrs. 

c.:-:J " I klll;r n cc ill I ;l k ing p roper clclion on limc . ' 

[::~J I >. N('glig('l1 (, C or 11 nllh'cii:-li(' res pon sible pCrS0I11 1CI 's. 

l-:::-:J 7 . /\11 

I . I n \,<lur opinlol1. 1,011' ('uult! 11,, ' sl ' pml )lt-ms 1)(' I'l'solvc d ') (Mo r e th a n 

on e r es ponse is po ss ible ) 

[~-l !~ Ih' .d l{) ('; l1 illg ('J1o ugh 111; lilTi. d I TS () lllT ( '~. 

C. 1 (' Ih rI( ' ~i g nill g \\ '(,11 dt'i"illt 'd ru le s 

l_-J J) 13\ "I'Poilllin g crficll'nl ]Il ;lllag,:rs 



o s - l3y jo in ed errort. or the DF: acadcmic commiLlcc. 

I r o ther, p lcHse, spec i ry ___________ _ 

H. Who should you think panic ipat.c in th e plann i ng of DE p r ogram in 

Ilw pri v " t (' ('() ll q~('s/ U ni vers it ies-) (More th;1I1 on e response is poss ible) 

o 1. The Deans and conce rned experts 

02. The Administrativc starr 

03. Tile I L1tors and ad mini strat ive starr 

04. The IUlUrs ilnd tutori al centr e coord inators. 

05. Teams of Deans, e" perl s, lutorial cen ler coordi n cl\ors and \Lllars . 

OG. Allor Ih e above 

I r other , spcc ir,' pleasc, ______ _____ _ 

Pa rt IV , Eva lu a tion of DE colleges/Unive rs ities 

Eva luation of s tud e nt p e rforma n ce 

I . Is lilere <.I I1\' Illt Thd llislTI S u ,;l'd 10 cv;duCil c slude nl's progress / 

[.:=J I . 'it'S r-__ ~ 2 . No 

). If your ;mSWl:!' ror I h,: ;Jilove qLlestion is Yt's how is it done') 

o A - Through conlinuoLls assessment 

[=:J B - Through Illonlhly tc sts 

r-:-..J C- Tilroll!,h \\'('t'kl), ClssignlTlcnts 

1=:J D- TIlnlllgil mid eX,lms 

[ _-:-J I ~ Tlmll igh Fin ;,) l'X;lms 

1= ) F - ThroLlgh ,dl til e abovc Illcchani sllls. 

If ,Ill\' "Ilit'l , plt'ilst' splTir\' _____________ _ 

:~. If you)" ;lrlS\\(T I(l ilClll ) is "1,:1) pIC;lSC , indic;IH' your opillion b~; 

11 1; lrkillg;1 l ick (if) is (JI\(' or t il e roll(}\ving oplioll:-;. 



" 

No State ments 

S t uricnts are in formcd about. 

I ,'X,II11 sc h edules in ' Hlva n cc 

) are prepared by 

1'>'<l IllS fi t to the oili,..-t i\', :s of 

I Ill' COlt rse 

·1 1': >: <ll11s cover t.he wilole p o rt ­

i'"IS of the coursc 

.) I' :";II IIS foc us on sekctcel 

llJIJ)CS 

'I Tile Ill11e <J llotlcd to "'Ich 

,';-';;1111 is fa ir 

!' , '.::II l! S ;In : curre( H'd O Il lil l l!' 

1'( 'c'(1 11 ... 1('1< is g ive'I) ;}( '( '() rd illg 

1<) Ill<' pl ' lIllll.'rl s,.l lI'rlul ,. 

" 
10 S I1C)r l:1gc of CX(l111 paptT IS 

I JI)S ( 'rv~'(1 

I I '1 il,' Cc.lpc.lcitics (Ii l ' :\;1 111 

:.; 1 \ ICI('lll tlll Jniwr . 

I) : ~ 11 1 )11 ;1.l ~(· orinvlgil:l1 f)J :--O t )( ' ( ' l ll' 

' ,tll ll\' i llllCS 

. \ '111,' "X'IIII sheet s 'l iT \\.,.11 

' , f ' ( 1 111'<1 

/\11\ ' (Jthe ! 

Strongly 

Disagree 

rDi;agre ~ Unde cided - Agr~e -I St~';ngly 
agree 

L 
I , 

-I , 

I , 

I 

i_ 

-I 
! 
I 
I 



J , 

) 

" , 

" 

No 

Pa rt V , Organiz ing DE prog rame 

Identiry I he cxl"nl 10 which YOLI agree to th e existence or the 

rollowi ng in th e p ri l'ate distance Ed Llcation Co l legc / Universit ies Please, 

Il ldiCi.llc olle (J f ti lt, Upll(Jl l S g l Ve]l ag,1 111 S\ c;lch or the fol lo"')llg 

slate m en ts, The Number indicates:-

Stron gly disclgree '" Disagree 3 - Undccided 4 - Agr ee 5 - Slrongly Agr ee 

Statements r-i l 2 1, 

: TIIt'r< ' is appropri;l l " !\<illlillistr,lI ivc procedu re to Ill clllage th e I 
I I I 
I Ill ': Collt:gcs/Univ('rsil\' I 

: '1 1 1 : 1:: II : : ,: :I(;:: :. i:c:: )[:~:l,:~::JPprOP l i"te regu la tions LO Iml11agc th e D,I)':r j I' 
; T IHTc arc clear ly idclllifit 'd 1<lsks 10 rUll 011 th e 1T1;lnagC111c n t I '~I' 

Ill<' ]) 1'; inluitions , 
... -

1l<:ll i;'l ncc is ortell S,'Cll II) SOIllC basic activilcs 

.1 S llIl1('li l llCSjOiJ spccil"lc;lri()1) is 11ul obscrn'd. 

" Ili\'ISiOIl or t'lsk s "nei rcspons ib iliti es overl;.!]), 

Nu ,,1(';11 ('OI IIlI IIII I]{";-il ]IH l { "1l ;1I1tll."] 

II' other s lwe il\- _ _________________ _ 

1'''llk ,)I'(ier (I ?-I I l il(' rollowillg pruhlelll ilIT;l;; or tile priV;lI,' collcg" 

I "ll l igll 11Irn " r""p''J'i c ll ccti st,dTs 

r-. .:J bll.illlilcti l'ill'"1 , '1; 11 J'( 'suun:cs 

I I <:l l n;I<!<-'I";II, ' 11 11 IlJi lI'r or sl<llT ITH'llliJCI'S 

1_ J <I ) 1...;)(' 1, ( Jf ( "ll l l ll11 1It li( ;(lliorJ hl'l\\'('('11 the [) E: p r o,t!,r,llll :Illd ()n)!l1i;, 

I':d Ill'; II ion I-l I I r(';l lI , 

1, __ 1 cl L;I< ' k "I ''1'prol'ri;lI('I\' tr" inillg 

1::'::-.1 q 111<'Ili( 'i(, 111 "I 11I1"rial s"n'iccs 

[-J g) P ! -nhl~'Jll «d pLII1I1111g <l1lc! In;lll ;q~(' l 11~'Jll 

I ___ -_l hll'ro l,I"!l1 01 l'l('ililics ,lJlrl Ill"tlTJ<JiS 

If' () I h (' r , p!<-" s" S p( '(' i 1\' ______________ _ 
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H oII' do vou ,'v,lIl,ale Ilw present allo(,8l ioll ()r m an p ower 10 your 

in t u ilio n ') 

o A- Adcqu<Jtcly a ll ocated 

D B- Show sho rtage 

o C - Not adequalely ;-lli ocated 

o D - Dilli e l, ll 10 ge l In;11l powc,' 

o E- Dillicull lo g ive res p o n se 

If ot.her plcnses , speciry _ _ __________ _ 

r To w hal , 'x tClll lI' il S Illl ' ilil ern pl made I)), 1)1;; Co ll eges 10 I""in Ihei r 

\""(H-k e r s'? 

l-:::::J A - H i g h 

L~::] 13 - Lo\\' 

[=:J C- Average 

o D- In signiricI ll l 

1'-, .:::1 E lJirriCllil If) klll )1I" 

I r 0 1 her " 1)(TiI\' 

, Il ow do YO ll 1';11, ' t ilt" ,'>;Icnl \() \\'hich f) 1 ~ supervi so r s lI'e I r;lilll'CP 

r::_J A - AI)()\'(' s;ll i "l'cll'lory 

, 

, - ] I l Sil l is l,tt'I<lry 

,---=:I c ' Ik l,)\\' s;!lis l';] , lon' 

!~-=-] 1) - Nol Ir'l illt'<I ill ,lIl 

L=J 1<: D i rrinlil I t) ,','sl'o ll cl 

I r ol lwr, p lc'lse , sp'Tih' _____________ _ 

11 1l\\' do \"H' ril l" II\(' ""I e ll l 10 \\ 'hich 1)[ co" ru inalOrs n rc Ir'lilleeP 

[ - J A - Ahove "" lisl" '\('I" I'\ ' 

r :~J 13 Sillisf;I('IIIIY 

L _I C IlI- lo\\ "ilII"f;lI lIllY 

--J I) N,>! Ir;! "lt'd ill ;!II 

'._.J I ~ - I )i lli'-llil III n'spllll d 

Ir olil , 'r "I<-il";" , SP'Tlh' ______________ _ 



Addis Ababa University l 
. I 

School of Graduate Studirs 

College of Education 

Department of Education Planning an, 

Management 

Questionnaires to be a n swered by tutors 

Th e m e. in objec ti ve of thi s que s tionna ire IS to collec t pr i 

fo r the s tudy of the Ma nagemen t of Di s ta n ce Education 

Colleges in Orom ia Regiona l state. , 

TI ~ . . . d . d II ' f l . l e ques tlonn rure IS eSlgn e to co ect In ormatIOn 
i ' . I ' 

Ma nage ment o f Dista n ce Educa tion in Pr ivate Colleges ! 

1~ e:gion [\J state for Teac h er Trainin g a t Degree level. The sue, 

study depe nd s la rge ly on th e res ponse you give to the: questior 

the re fore, kindly reqtlestcri to be hones t and ge nuine with yo ' 

to ;til items co ntained here in. 

PIe<1se, I)c ;Issured th<1t the res ponse will be Llsed in 

h ence, you arc not requi red to write your name on the questi ol 

Thank you 

Generc 1 directions 

r For th(' question ilcI11 S \vith a lternative answers, pIc. 

c h eck m a rk ""n, ;n th c box "ga in s t t ll'~ a lte rn a tive you h ;, 

:..- Please, try 10 be conc ise , brief, clear a n d legible with yOI 

to th e open ended q u estion items. 

r Please, do not hesitat c In <.ll1.cmpt 311 the que s tion s. 

r Your urgcnt re s l)onse will be apprec iated . 
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Part one :- personal Data 

1. Address = Zone ______ Woreda ___ _ 

2. Education 

3. Age ____ _ 

4. Sex ____ _ 

o 1- Diploma 02- SA/SSC/Sed 

03- MA/MSC/Med 

04- PhD 

Oth er _______________ __ 

6. DE University/College ____ _ 

7 . Pos ition ______ _ 

5. Servicc yca r ____ _ 8. Date filled ______ __ 

1. Have yeu received a s~ecial training before you were assigned as tutor? 1 
; , I 

D l. Yes 0 No . 

2. If your answer to question 'J' is yes then for how lon g did you take the 

tr~lill in g? 

O A- Short term seminar 

r=J 13- Work shop for not more t.haJl 15 clays 

r--]C- 3 lTlonlhs training 

o D - For on e year 

o E> If flny other please specify ....... ................. . 

J . Have you ever given any refresher course after your have been a s!:>igned 

;'IS a tu lor'~ 

0 1. Yes 02. No 

1 . Arc you employee! in the Distance Education In s titution :-

O A) Permanently 0 13) Part-time 0 C) On contract base 

CJD) If othe r , place specify ..................... ... ..... . . 

Ci. Arc you s;Jlisficci "'ith Ihe job? 

C JJ. Yes 02.No 

(), Jryour re sponse La question '5' is Ye s, \vhy'! 

OA) The p aymcnt is attractive 

0 13) Thc job is interesting 

OC) The managem enl is efficient 

c=JO) Th e rcwcu'ds Gn d ince ntives given a rc I110tivating 
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DE) The opportunity for further educ1 tion 

OF) The fu turity is bright for development 

DO) The management encourages its workers 

DH) If a ny other, please s pecify ... ... .. .. ... .................. ... . 

7. If your response to Q "5" is "No" , why? 

DA- Th e payment is less 

DB- Th e management is inefficient 

DC- th e re is no job s pecification 

00- The rewards and in centives given is insignificant 

DE- It doesn 't facilitate ch an ce for furth er s tudy 

If any oth er, please specify __________ _ 

Please indicate your choi ce by marking ',f' ill the box and 

space provided on task s you perform as H t~t6r. 
/ or writing in the 

- -------_._-----''--------.---:-:,-----,--:,----,---

____ . ________ ~__;_- . ..,T-a-s-k-s-------.----::-~ Always S ome times J Ne~~r 
Are you involved in the preparation of learning I 

1---
? 

_:lat_e_)~~1 1 ~. ·~-.-.. -.- _;_---------c-::_;:_-=,__----+--.-+-----___1I.--
Ir y~ur answer is ~~~vays ~re you paid !~r .l_·t_?_ ._~____ ____ __ __ 11 

:1 

'1 

Uo you dIT<JJ1gc tu torinb'~ 
- ------ --- -

Arc yo u r(' spo llsible for sCI ling assignments and 

markin g th em? 

--+-_._--- ._- --_ .. 

-- --------··--.,.------,......,.-----------1----+------· - .-.-. 
5 Do you k eep studen t records? 

6 

7 

Arc you invo lved in 
-----------1----1----- ·- - .. 

-- .------ ._ .. _---_. _._----- -----j---
I) Pl a n prepa ra t ion? I 

-- - ~I)-B-l-l~ ~c t I ; r~ p'~~~t-I_· O~I-_l ? _-_- _-_-. -~ -__ -__ - =.~-_~~~~~ .. -~-~_. _-_ -+~~~-._-. _-_- _-_ -_-_-_--- ].~ 

. 1 ~~O~l i c\' iclc, ~ 'i~(~~:~ll ) _____ . ___ . ___________ . _______ . I 
IV) Projec t d esign·) 

---- - .. ----- ... __ ._--------+-- _._----_.-
Arc you responsible to eVEI]untc 

I) The c ot ,rs(··'> 
---------_. 

II) The Sllldcllls·) 

J­
i 

_-i=II=) 'rl_~ ;_ .. _fa_c~- I o--~a_c_e_p_ro_g_r_a_m_?_-=-_-__ .-.~~==== ____ . L-~_-_·_-_._-.1--_-_-_-=-_-_ ___ L.. 

Any oth e r s pccify ______________ ___ _ 
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8. IHow do you evaluate studen t performance? 

o A- Lhrough continuous assessm en t 

o S - through mid exams 

o C- through final exams 

o D- If o ther, please specify _________ _ 

9 . How do you rate the number of assignments for submission ? 

o A- Excessive 

o S- Adequate 

OC- Scarce 

o D- Inadequate 

o E- Hi gh ly in adequate 

Other specify _______ _ 
, 

10. How significan t are the assignments in evaluating s tudents 

pe rfo nnance? 

o A- Very high 

o G- Hig h 

I~I C- Avcragc 

OD- Low 

o E - Very low 

Other, specify __________ _ 

II. 1n dealing with the assignment what are the problems you face from 

th e students? 

o 11 - Cop\' ing from each olher 

I -"1 13 - De lli<.lI1ce in s ubmission 

f=::J C- In co mplet e ne s s wilh t.he ir a n swe rs 

o D- Shabby work 

o E- C ell ing it don e by oth e rs . 

Other specify ______ _ ___ _ 

12. Il a ve you faced o ther problems than this in dealing with the 

ass ignment? 

o I. Ye s o 2.No 
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13 . If "Yes" to Q-12 please,1 state two most important ones 

1 .............. ............ .......... .... ....... .. .............................................. .. ...... .................. ... .... .... . 

2 ....... ..... ............ ..... ...... .................................................. .. .......... ... ...... ............... .... ....... . 

14. In addition to your tutor task are you involved in additional tasks 

such as counseling? 

D J. Yes D2.No 

J 5. If your answer to Q-'14' is 'No' please mention at least two major 

ways of ha ndling student's problems in this area? 

J ............. ... ................ .... .. ..... ... .................................. ....... ...... .......... ............... ..... ... ...... . 

2 . ... ..................... .................. ... .... .... ....... .... .. ..... ..... ............. ... ............. ...... ... .......... . 

J 5. Have you re pOl-t.ed thesf problem to the m a nagement of the DE i 
Coll eges? .......................... .. 1 •••••••••••••••••• ••• •••• •••• ••• •••••• •••••••••••••••••• •••• •••••••••••••••••••••••• •• ••• : •• i. 

J 6. If your a n swe r is Yes, what measures were taken by the concerned 

officia ls to resolve these problems? 

J 7. If you r res pon se "No" m ention three core reasons? 
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Questionnaires to be filled by College Deans 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Education Planning and 

Management 

The main objective of this questionnaire is to collect primary data 

for the study of th e Management of Distance Education in Private 

Colleges in Oromia Regional state . 

The questionn a ire is designed to collect information about the 

Ma n agem ent of Distance Education in Private Colleges in Oromia 

Regional state for Teacher Training at Degree level. The su ccess of the 

study depends largely on the response you give to the questions you are, 

there fore, kindly requested to be honest and genuine with your answers 

to a ll items contained here in. 

Please, be assured that the response will be used in gross and 

hence, you are not required to write your nam e on the questionnaire 

Thank you in advance 

General directions 

>- For the question items with alternative answers, please, put a 

ch eck mark «.;'" in the box against the a lternative you h ave chosen. 

,. Please, try to be concise, brief, clear a nd legible with your answers 

to the open ended question items . 

).- Please , d o not h esitate to attempt a ll the questions. 

y Your urgent response will be appreciated. 
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1 

2 

3 

. . ~ 

. ----

Part one = .personal Data 

1. Address = Zone _____ Woreda ___ _ 

2. Education D Diploma DBA/BSC/Bed 

D MA/ MSC / Med 

DPhD 
Other ___________________________ ___ 

3. Age ___ _ 7. DE University/College ____ _ 

4. Sex ________ _ 8. Date filled _______ _ 

5 . Service year ___ __ 9. Position ________ _ 

How well do the private DE Colleges sta ff perform in Planning? 

The number indicates 

5= Excellent 4= Very Good 3= Good 2= Fair 1= Poor 

-
Statements regarding staff performance in planning 5 4 

Provision of instructional materials 

Alloca tion of Finance 

Assignment of employees 
.. --- -- ~ 

4 Provision of information 
1-::---

5 Provision of pedagogical assistance 
.~~ _._ L ~ 

Any other ___________ _ 
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From your experi ence judge the extent to which the following 

orga nizational factors facilitate th e Planning of DE. The number indicates 

5- strongly Agree 4 - Agree 3- Undecided 

1- Strongly disagree 

-'-r-
No Statement 
----
1 The a bility to direct, employm ent iJ,nd evaluate the ta sks 

o f th e institution 
_. 

2 The objective goals and visions of the DE institutions 
--~- . 
3 The existence of clea rly defined orga nization a l line of 

a uthority 

4 The presen ce of sound leadership capacity. 

5- The presence of accountabili ty, transparency and timely 

decis ion making m a n agement 

6 The existence of adequate financia l recourse with its 

execution capacity . 
-- ---

7 

8 

9 
--
10 

I I 

ALLracliveness of workin g environment. 

The existence of clear and encouragin g government policy. 

Fair and genuine u se of the availa ble resource 

Timely Distribution of Educationa l materials 

Relevance of m a terials produced/ purchased to the 

program. 
_ .. -

Any other __________ _ 
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. 

2 

3 

4 

Give your opinion on each of the following statements by checking in one 

of the following options against each statement in the column. 

Statements Strongly Agree Undecided Disagree Strongly 

Agree Disagree 
- . 

The management of DE 

institution control IS 

implemented through formal 

a nd seasonal evaluation . 

There IS continuous 

supervisIOn mechanism for 

controlling and implanting DE 

progress . 
._ --- --
There IS continuous 

information flow from tutorial 

centers to facilitate effective 

control. 
.- - - --- ._--

The mechanism designed to 

control the progress of DE 

colleges IS e ffective ly 

implemented. 
-- . _. -

Evaluation. of-DE program 

1. Does your DE College / University perform program Evaluation? 

01. Yes 02. No o 3 . I don't know 

2_ If your response to the above question is "yes" who is responsible for 

this activity? (More than one response is possible). 

o 1. The mana gers of DE College / Universities . 

o 2. The administrators of DE Colleges. 

o 3 . The tutors 

o 4. Tutoria l centre coordinators 
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o 5. Students 

o 6. Administra tive staff 

o 7. By the combined effort of a ll listed a bove 

If oth er, please specify __________ _ 

3. In your opinion what to evaluate in DE program? 

o 1. The effectiveness of planning and organizing 

02. Use of Technology in Distance learning 

o 3. Class atmosphere 

04. Course content related to planning 

05. Teaching materia ls 

o 6. Capacity of administrative and teaching staff 

07. Capacity of Distan ce College / Universities to perform activities 

according to planning 

o 8. All of th e listed a bove 

If other, please, specify __________ _ 

4 . In your opinion, why is it important to evaluate DE program (more 

than one answer is possible) 

o 1. To asses overall effectiveness of the program. 

02. Can be a spring board in developing a revision plan. 

03. Can be a base line of information for designing a new plan, 

program or course . 

04. Facilitates course and content adaptation. 

o 5. All of the a bove listed 

If oth er, please specify __________ _ 

5. As a whole, wh at is the profile of participating students? 

6 . Do you think that the selection , induction, training and supervision of 

the tutors was appropriately done? ... ..... .. ....... ...... ... .. .. ............... ..... ......... ...... .. ... ...... . . 
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7. Do you think that the necessary huma n and material resources for the 

training are adequately availa ble at th e centers? 

8. According to information gathered from different angles there a re 

various problems related to the program. Have you ever tried to identify 

them? What m easu res did you take Wapproach these problems? 

9 . Do you think that there is r ight communication between you DE 

Colleges/Universities and the concerned bureau s such as OEB and 

MOE? If not/ 

a) what short of problem s did you face so far? ........................................... . 

b) what sort of alternative solutions do you suggest? 

10. Please, would you give the comments you gen erally have about 

material distribution , problems encountered a nd measures ta ken to 

alleviate these problems? 

If other, please, specify ... .. .. .. .... .. .......... ....... .. ..................... .. .......... .................... .............. . 
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Addis! Ababa University 

School ,of Graduate Studies 

College of Education 

Department of Education Planning and 

Management 

Questionnaires to be filled by officials and experts from Oromia 

Education Bureau. 

The main objcctivc of this questionnaire is to collect primary data 

for the study of th e , Man~gement of Distance Education In 

Coll eGes IJ1 OrOI11I " J~ eglOn a l ~ta te , 
I 

Private 

Th e qu es tionn a ire IS d e signed to collect information about the 

Man a gemcnt or Di sta nce Educa tion in Private College s in Oromia 

l-1 cgiomli st a t.e fO l' Teach er Tra ining a t Degree level. The success of the 

"Illd y dr;pc ll(j" l'l r ~~c i y 011 t h c res pon se you give to th e qucst io lls YclU a re , 

I he re fo re , kin dlv requcs ted to be hon est a nd genuin e with your a nswers 

to all Item s con tai ned here in, 

Plea se , be assured that the response will be used in gross and 

hen ce, you a rc not requi red to write your name on the questionnaire 

Thank you in advanL .: 

General directions 

r ;Onr lilc '1 u<:s li o n it e m s with alternative answers, please , put a 

ch eck Ill;lrk " ,/ " in th e box again s t th e a lternat ive ynu h a ve c hose n , 

/" I'l c :1 s(' , II'\' 1<> be conc ise, b rie f, clcH r ;lJ1d legible with your an s we rs 

In t 1]('01'<: 11 e nded q uesti o n it.e m s , 

r I'I <: ; IS C, d o no t hcsi1:1te t.o alle m pt all th e ques ti ons, 

r )'rll ir Ilrgclli 1'('SIX)I1Se will h(~ a p p reciated , 

Part one:- perso n al Data 

I, Add ress; Zone ______ Woreda ___ _ 

2, Sducation 0 1- Di p loma CJ 2 - SA/SSC/Bed 
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3. Agc ____ _ 

4.Se" ____ _ 

6 3- MA /MSC/Med 

04- PhD 

Other _______________ _ 

6. DE Un ive rsity/College ___ _ 

7. Position _________ _ 

5. Service year ____ _ 8. Date filled ________ _ 

1. Do you think that the private Distance education program in your 

region is properly planned? 

o l. Ye s 02. No o 3. I don't know 

2. If your response is "Yes" who participate in the planning? 

o A- Top management bodies 

08- Tutorial c~ntre coordinators 

o C- Tutors 

o D- Administrative with top-manage rs. 

o E- Top ma nagns jointly with centre coordinators. 

[::J I~ - If ()111I'1' p lc "s(' Spcc ifv 

O J, Lack 0 1 conce rn ed body, 

02. Shorl:l ge of pl"nners 

03. Unwilling to participate concerned government bodies 

0 4, Unwilling.o I"",ticipate personnel 3t grass- root level 

05. Sh o rtage of resourccs 

If othe r plcase, speci fy _____________ _ 

4, 1)0 you think that the pl;lIming includcd conccrned governm ent bodies 

"I Ihe fede""l or r egional levels? 

o 1. Ye s 02. No o 3. I don't know 

5 , If 'Yes' how do VOUI' C\':lI\l:lIC the plan ? 

o A - \Ie 1' \ ' Goo ci [ lB- Good D C- Satisfa c tory 

o 1)- 1\'''1 \\TII p l;lIlnc ri ( ]I f o ther, s pec ify _____ ___ __ _ 

6. If your respon se is 'D' what do you think could be the out co me? 
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T ile foll()\\'Illg ;11"/' s lilleille ill s perlaining If) course n cVC !opn1cnt in DE 

pri, ";tl c C()llq?,(' ~ III () r()Jnlfl 1\('giol1 <1 ! sl fltC " Please, give your opinion on each by 

c hec\..;ing ".,/" lllilr\..; III Oll e.' or t he 0Plions given again st each stalement" 

Sta teme nts 

The Dislnncc Universilies ;l llCl 

Collq!,cs parl icip,it C 111 course 

De ve lop m ent 

Thc ' "o urse IS dcs ignc ,d iJ" p;crt 

1 i l llc " ~,p("("i;disl 

:\ T hc ' ,'ourst' IS dcsigll<'ci ;en d 

C!t'\ "C" !c) pc:d iJy 1( 'Hm of 

spc.'t"I; ilisl S 

\.\/ 110 i11\'ol\1(:s 111 tht ' c ourse 

t I (' \ (.) ( Jj )Ill C III "? " 

Olle tllls\vC r I S po~ ,-; ;hk l 

c) ) i\ 1 HI 10 

1)f f)dllt" liflll sl;dT 

i) ":L ("'lrri cu l\Jlll dt'\T\npcrs 

I : (I 1 I I r " I I) ) ( " ; I ~ ..; (" ' ; 1 ) r "( I 1 \ 

r'St~;nglY 

Agre e 

I 
I· 
c 

Agree 

'i 

Undecided Di~ai~~eTSt;~nglY ! 

" 

c 

c 

I 
I 
c 

I 

! 
I 
I 

Disagre e 

J 



Co mmon questionnaire s to be answered by all respondents 

Th(' following ;nT SOJllC \lossi 1) le problems that exist III Dr:: 
Collegcs/Universilies I h',11 "freci Ihe proper execuLion of Teacher Training 

<11" lliSI ' "1I , I\C( ,,,'ding to you r p ercep Lion, to ",IWI extenl do they exist ill 

Oromia regioll,lI slille privcllc College/Universities/? Usc the following 

sc;Lics 10 Inciic<rl( ' I ill' il'vcl of Ill<' eXlSl en ce of Ill<' problellls, 

1 

2 

1 ,1 M<."lcr<ltc 2 - Lc'\\' 1- Very Loll' 

, COlnllloll (,lIl<'Slirlll11;llre I" he ;lns\\,crcr! by ;1I1 respondents, 

Problems that exist in Private 

Distance Education co ll eges and 

Universities, 

Frohlems Rcl3tcd to Rcgi~tration and 

RecTuitrncnt 

1: J Ahsf')l!'!' ( )I" fcspoJlsibl (' persoll for 

::~ /\hs(,I1(,( ' of .'lear ('11\ crilcria for 

!"(,~~Isl r;\I!(l1) 

/\11\" (Jlh(' ) 

Problems Related ( 0 cou rse des ign al d 

prcp3ralion 

! '; IJ>;11Jllllll':" f \1 II :1111('l'S . 

~):~ L:H'k of 1111t'gr; l lillll b~ :l\\'l,{,11 tile 

SI 11).I('('1 : 11)(1 pr()I('sSl ( J!l<d sluclll ' s 

:\ J I \ () 1 11 ( . I 

V-high 

I 

I 
.I , 

I 

Leve l of Existence 

," 
j 

1.< ,I : 

" 



3 - 1-pr;ble;;~-Related;'-; T~ai;;ees--i n th ';--- -

coll ege 

:1: I Limiled illicn'sl in Ihe su b ject 

3 ::2. Minimlll ll ;tC"dCITli c C1 c hievclncnl 

3 :,1 . ,Join cd I)E a llcr a number of yea rs 

l>c~lond sc hf!nl learning 

;tIlS \'T r~, Ilt ll l ! (} !le ;ltlO!i"1Cr. 

! :1: .... F n'q \ J('lll .lh~ '; l ·Jln' fro III fClCf'-lo-LH.T 

progr; lI 11 

AllY nl hl'J 

4 Pro bl e m s re lat ed to c oordin a tors and 

5 

tutors 

1: 1. iJl('ffi('icll ("\" ; Inri LIcking of expe ri ellcc 

'1:2. II1COnlp~'II·llt : t· ()f 111\ors i l l the subject 

il :1 Tll l oJ's Ilf ) 1 1J":111H'd 10 Inlill 

'~:;·1 . Li te " or pr]!)! 1'.':1)( ' l"i(,1"1("( : in (C';- lellin g 

P rob le m s related to tra ining facili t ies 

and infra s tructu res 

:) 1. ['-J " sl;lI'ld;IHi 1.11)1" ;11":', SV ]"\' H T 

:"): :; \ '() \\'('11 ('IJlllppt'(1 LillO] ;tlll! ics 

:) ·1 Mis Ill:!!' 111 )( '\\\"1 ' (' 11 ]ll"ll1\1'<l ('.'\;Ull 

qll('S li () ll~ ;ll1d 11111111)(')' or s tudent s 

:) .:1 . ll nfllrlll s])('d I'LISS r<)( H llS fllr 111 \ ori;t1 

;l J1d ( '~"111 IHll POSt's . 

6 proble m s related to st u de nt s upport 

service 

-I iJ :x 

--- -1 ·1 
I I -- -- i 

I 
I 

I 

I 

I. 



; 
6: 1. Absence of student adyisory and I r 

counseling service 
I 

6:2 . No advice was given on choice of fIeld 

of study 

6:3. No advice was given on s tu dy 

techniques 

6:4. Absence of advice on examination 

techniqu es 

Any othe r 
... _ .. _- _.-. 
7 Problems R elate d to Evaluation & 

Mechanisms 
... . ------.--~-----.-.- ---_ . . . 

7 I Absence of proper l1leehadi~m deSIgned to 

I I evaluate the progress of t1ei program ! i 
--o-f-:-:. ; 
7 :2 No penodlc report IS wntten to the 

: 
concerned body 

7:3 Lack of direct supenfision 
.. - - ---
7:4 Absence o f continuous monitoring 
-"'-' _.". 
7:5 No appropriate planning 

-.. -- -
7 :6 Lack of experienced personnel. 

- -
7.7 Shortage of budget 

I . --- - -----._----- - -_. - - .-.-- ---- -- --

Ir <lny other please specify _____________ _ 
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ADDIS ABABA UNIVERSITY 

Sch ool of Graduate Studies. 

College of Education 

Dcpul'hnent of Educational Planning and Mllnagement 

The main objective of this interview is to collect primary data for the study of 

Management of Distance Education in Private Colleges in Oromia Regional state. The 

success or failure of the study depends on the response you give. Thank you, in advance 

for your honest and reliable answers. 

Interview Guide l'or interviewing Head of DE Unit Ministry of Education 

I . Please, wou ld you tell me your official responsibility in the MOE? 

2. For how many years did you serve in this post? 

3. Could you please, tell me briefly the process your office use in giving 

praccreditation and accreditation for private distance education training colleges 

and Universi ti es? 

4. What problems and challenges did you face in this process? 

5. Is there clear cut criterian for recruitment of Distance Students? 

6. How effectively does your office conduct evaluation and monitoring in the pre 

and post accreditation process? 

7. Do you think that the DE training colleges and University in the country as a 

whole and in Oromia in particular have the capacity to run on the training 

programe which is equivalent to the face-to-face (conventional programe)? 

8. Do yo u think that they have the necessary human and material resources that 

could enable them to give effective training if not what measures do you take? 

9. In your opinion what major constraints do you think are affecting the management 

of private DE in the region under discussion? 

10. What problems or short comings do you observe on the side of the private 

distance education colleges after they get accreditation? And what measures were 

taken by your office to alleviate the short coming? 

II . Does your office involve in planning with the private DE colleges? To what 

extent was the relation between DE private colleges/Universities and your office 

as the immediate responsible body? 

12 . Please, if you have any thing else to say? 

Thank you again. 

\ 

\ 

\ 
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Name of Sample Centers Visited 

I. Adama 

2. Asebe Teferi 

, 
Assela J. 

4. Bale Robe 

5. Bedele 

6. Dembi 00110 

7. Fiche 

R. Galamiso 

9. Gihmbi 

10. Lekemete 

11. Metu 
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