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Abstract 

The purpose of this study was to investigate the community participation in 

primary school curriculum implementation by examining the school's initiatives 

and commilm nts, the level of community participation in school management 

and fulfilling infrastructure; In addition to these, it was aimed at identifying 

factors thal in!lucnce community participation, and Lo come out with solutions. 

The mcthod uscd in this study was a mixed method approach and data were 

collected through questionnaires, intervicws and document sources. Data 

through questionnaires were collected from teachers and students , and the 

interview data were collected from the principals, PTA members and parents in 

the school, that is Megabit 18 Elementary School. 

The findings indicated that community participation in primary school 

curriculum implementation in Megabit 18 Elementary school is bounded by 

money contribution for building construction and PTA members participation in 

monitoring financial resources distribution effectively. But the participation of 

parents in school-parent relations, parent-teacher cooperation, and parents 

involvement in the children's education in School is unsatisfactory. Parents 

support their children in education privately at home. The low parent 

involvement in primary school curriculum implementation was found to be due 

to lack of adequate training from the side of pri\lcipals, lack of training and 

awareness of lhe teachers and parents. 
, 

To enhance community participation in primary school curriculum 

implementation, the school has to take part the new education !I.-eform program, 

-that is community participation in school improvement program and general 

t educational leadership ,' management and organization improvement program. 
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CHAPTER ONE 

1. INTRODUCTION 

1.1 Background of the Study 

From primitive cultures, the family was the most important social setting for 

educating the children in the skills of survival rules and regulations of the 

society in which they live and the value by which their society functions, Frost, 

(1966), in Barbour and Barbour (1997). 

Furthermore, Aggrawal (1996), stated that the role of the home in the past was 

a center of moral and religious education, provision of vocation guidance and 

provision of social training. 

In the modern times too, the role of the family and community in educating the 

child'" is accepted as vital. It is stated that family is the child's entire 

environment. It is the family which is . still of. the fundamental agencies of 

education. Further more, the 1948 Universal Declaration of Human Rights, 

article 26, subarticle 3 also noted that parents , are responsible for what type of 

education should their children learn (Ministry of Justice; 2004: 7). 

Therefore, it is global issue that the community in general and the parents in 

particular should play their role in educating the child. 

/ Community participation in the schools indicates activities which are 

concerned with the determination of school poli~les and programs (Bloomberg, 

1971). It requires equality between the full-time ~chool staff and local residents 

(both parents and non-parents) and the development of more central roles, )~ 
t 

functions anq. effective communication between school and community. 

The early history of the public school reveals ' the existence (of a number of 

conditions which promoted limited rather tl?-an widespread corrimunity 

participation as distinguished from public interest in the operation of the . , .. ' 

schools, Cremin (1951), in Bloomberg (1971). Ip the late eighteenth century; . . . 

there was little tendency to promote a town-m.~e~ng approach to the affairs of 

1 



s hool wilh respect lo mallcn:; or personnel. curriculum and in s truction. In lhc 

carly 191h 'cnlu ry, morc conlrol was vcsled in dislrict school comm it lces. In the 

1940' lhrough lhc 1960s. lh tax payers wcrc organized lo have powcr and 

organizations such as Parenl Teacher Associations (PTA), ~eJigious 

organizations a nd ertain profe~sionals. have been able to exerl influence for 

communily parlicip?-lion in school affairs (Bloomberg. 1971: 338-339). 

By the lalc 19 Os ccrtain cities in the United Slatcs or /\mcriea (Bosten, New 

Orlans) had active planning groups, developing various kinds of 

decentralization parlicipation programs that participalc lhc minority group 

citizens. In addition to lhese certain parochial schools, school supported and 

controlled by a church, transformed into public schools and parents 

involvement proj ects have been programmed. 

During lhc 1970's the issuc of community participation become increasingly 

politicized and rescarch findings ascertained thal communily parlicipation in 

schools makes cducation problem-solving. rcpresentatives or the community 

can mediatc bclween the professionals and the community and improve the 

student's achievements. (P. ~40). 

Therefore. community participation is accompanied with the decentralization of 

responsibilities and executive powers. There has to ~e delegation of decision­

making responsibilities and power to the school level. Thus decentralization 

and communily participation are complementary and inseparable. 

During the Imperial period, the level of participation of the local community was 

in meeting education expenditure for buildings and ~quipments of the primary 

schools. 

During the Derge period, il was declared that the power of controlling the 

school to be under the school parents' committee. Proclamations issued and 

directives given to form school parents' committee to involve lhe community in 

school programs by proclamation No. 103 of 1976. The responsibilities and 
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pow r of the school parcnl's commi llcc a nd t.ha l of dircclor of lhe s hool was 

s pc ificdbyord rNo.260/1984. 

Aftcr thc downfall of lhc Derg rcgime, lhe Trans itional Governmenl of Ethiopia 

creE), issued a new Education and Tra ining Policy (ETP) and Education Sector 

Slrategy in 1994. In the policy, il is s la led lhat "lhe educational management 

will be democratic leadership by boards or commiUee consisting members from 

lhe communily." (TGE 1994: 30). Based on the policy and stratcgy thc Ministry 

of Education (MOE) also dcveloped a guid clinc for organizalion of education 

management, community parlicipation and cducational finance, (MOE, 2002). 

Thus, lhis studY ,will focus on the involvemenl of the communily in general and 

parents in particular in the implementalion of primary school curriculum. 

In Ethiopia there was no communily participation in decision-making 

conccrning thc education programs, unlil 1976. Because the administration was 

monotary and the educational administration system was over centralized in 

ministerial level (Tekeste, 1990). 

Because the work of educalion can only achieve its goals if it is performed 

collaboratively with the sociely, it needs the cooperative endeavor of the school, 

the staff, the parents .and the community. 

1.:1. Statement of the Problem 

b According to the ministry of education (MOE), the provision of access to 

primary education for all school age childr~n and provision for the many over 

age - children is not achievable by the government 'without the community 

participation. To achieve the goal stated above (primary education for all), the 
, 

community participation in school leadership and management, contribution of 

money, l~bor and local materials for classroom construction and parent, school 

and communily partnership is indispensable (MOE, 2005). ,; 

Based on lhe ETP and Education Sector Strategy (TGE, 1994) the MOE 

designed guideline for the implementation strategy, that is education 

organization management, community participation and finance. In the 

3 
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guideline, the way the community participates In the managemcn t of t h( 

. school, supervision of the chi ldrcn academic performance , and monitoring th< 

discipline of students and staff is specified. (MOE, February 2002, I\ugus~ - -

, 

2002). 

tW Furthermore, the MOE, in its five year plan (ESDP III), described that the 

community would contribute money, labor and local materials, and Lhrough its 
I 

representatives, the PTAs, it is expected to be involved in the day Lo day 

management of schools. And one of the programs of the ESDP III is to 

implement "School Improvement program." According to the ESDP III, the major 

focus areas of school improvement program are: school leaders hip and 

management, parent and community partnership, student-centered learning, 

professional development and collaboration, and quality instructional 

programs, (MOE 2005) . To improve the quality of education and the student's 

achievement, the community participation is a vital component during 

curriculum implementation. 

Therefore, it is necessary to investigate the extent ~ which parents and the 

community played their role in the implementation of primary school 

curriculum. It is attempted in this study to assess the community participation 

in primary school curriculum implementation at Aksum town, the ease of 

Megabit 18 elementary school in teaching learning process, school management 

in addition to fulfilling infrastructures. Thus, the objectives of this study 

include. 

l. To assess the school's initiatives and activities in participating "the 

community inJlfe primary school curriculum Implementation: . 

'. 1.1 Parent Teacher Association's (PTA's) leadership role, level of decision. 

r 

1.2 Cooperating the community to support the school in the provision of 

educational expenditure 

l.3 Parent's involvement in the teaching - learning process. 

4 
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2. To investigate community participation In school management and in 

fulfilling infrastructure and parents involvement in their children's 

education in school and at horne. 

3. To examine the commitment and awareness of teachers to participaLe 

parents supervise their children in school. 

4. To identify factors that influence community participation in primary school 

curriculum implementation . 

To achieve these objectives, the following basie questions are identified to be 

answered by the study. 

1. How are the school's efforts in participating the community in general 

and parents in particular in primary school curriculum implementation 

in Megabit 18 primary school? 

2. To what extent does community participation practiced in the curriculum 

implementation in megabit 18 primary school? 

3. Do the teachers and principals in the school have commitment and 

awareness to participate the community In the curriculum 

implementation? 

4. What factors influence community participation in pnmary school 

curriculum implementation? 

1.3 Significance of the Study 

The researcher's opinion is that the study will have the following significance. It 

may help to: 

1. Provide information on the community in the implementation of primary 
I 

school curriculum to the wereda. 

2. Identify and suggest the direction of community participation In the 

implementation of primary school curriculum . 

5 
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'3. It may also serve as a starting point for r sca rch to bc conductcd on 

community participation in the implemenlalion of primary school's 

urriculum. 

1.4 Delimitation of the Study 

The scope of this study is delimited to the community participation in the 

implementalion of primary school curriculum (school management, provision of 

educational expenditures, supervision to their children on the academic 

achievement), the case of megabit 18 elementary school. The conclusion is lhen 

bascd on lhe community and parent participation in the implemcntalion of 

primary school curriculum. 

1.5 Definition of Key Terms 

In this study 

Community = refers to the people who have children in the school 

Community participation=active involvement of the community In school 

activities in different forms. 

Implementation = refers to the actual use of the planned curriculum into 

practice 

Primary school = in this context primary school is Grade 1-8 

Primary school curriculum = refers to the curriculum designed for grade 1-8 

Partnership= refers to a relationship in which two or more people or 
, 
organizations work together as partners. In this study 

partnership indicates the collaborative effort between the scHool 

and the community members. 

Involvement= refers to parent participation level in children's learning as 

supporting and active participation in school work. 

6 
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CHAPTER TWO 

REVIEW OF THE RELATED LITERATURE 

In this chapt r it is attcmpted to review related literature with due focus on the 

basic questions raised and the obj cLivcs of thc study. /\rnong the points raised 

are the conccpt of ommunily partiCipation in the implementation of primary 

school curriculum, thc role of the community in the implementation , the 

strategies that the school can follow to participate the community and 

impediments to community participation in the implementation of primary 

school curriculum. 

2 .J, The Concept of Community Participation in the 

Implementation of Primary School Curriculum 

2.L.l Community Participation 

Community participation in the schools indicate activities of the community 

other than the full timc staff in the school management, plannin cr and 

evaluation process. It refers to the determination of school poliCies and 

programs of non-school people in collaboration with the school administrators. 

Community participation in the education system is the partnership of home, 

school and community members to support a child's education process . 

Regarding this Olsen, (1954:427), stated that community participation is the 

constructive involvement of people other than adults involved as students and 
J 

part time employeys, in school policy program planning and evaluation. ' 
I' t' 

It is the positive relationships between the full time school staff and local 

residents to improve the students' achievement. The c/?mmunity partiCipates in 

the school program, through curriculum planning, financial support, voluntary 

labor and as tutors. In order to partiCipate the community, the school has to 

build two way flow of communications in which residents both initiate and 

receive significant messages concerning school polices and practices. 

7 
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The communily m'lY parlicipalc in edu ca tion program through its 

rcp r 's nt'lt ivc commill c, such as Parcnt-Tcachers Associalion (PTA), kebele 

Edu 'a t ion a nd Training Board (KETB), worcda [~d u ca li o l1 a nd Tra ining Board 

(WETS), chool improvcmenl commillce, school board commillec or school 

commillec. The committees or associations may play a rolc in leadership and 

managc l11 nt and as a mcdiator of thc school and communily. The community 

mcmbcr can also parlicipate directly in the s chool program decisions and 

evalu a lions during the parcnt teacher conferences. Thc community members 

may a ls o parlicipate through voluntary labor, financial support, as tutors, and 

in fi c ld trips or as partnership of the school and teachers. Halyday in Bagin 

(2001) defines school community relation as a systematic function on all levels 

of a school system, established as a program to improve and maintain optimal 

level of student achievcments to build public support. Therefore the target of 

community participation in a school system is to foster student achievement. 

Thus community participalion is the coalition of the school and the community 

members in improving the quality of education. It is working togcther 'with the 
» 

communily for the improvements of the educational program. 

2.1..2 Rationale for Community Participation in Curriculum 

Implementation 

Community participation in the education system is accomplished with the 

decentralized education management. Dccentralization of the education 
(' '\ .. ",\ 

management and community participation are inseparable entities. Regarding I '" 

I 

the necessity of the community participation in the school program, Dodd 

(2002:4-6) stated that "Parents a~e both teachers of the'ir children and 

mediators of the school. Thcy have the right and obligation to make sure that 

childrcn are well served by thc schools thcy attend". 

Ayalew, (1991), also noted that the school has much closer and intimate 

relation to more frequcnt intcraction with the community. The parents have 

greater concern with the ways the school is training their children. Therefore 

8 
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lh ommunily parlicipalion in lhc school proCfram is indispensable. The slrong 

'ommunity involvcment brings important ben '/'ils; lhat is additional resources. 

politi 'al supporl. opporlunities for innovalion a nd professional development 

a nd increase sludent achievcmenl. I~mphasizing lhis Bagin (2001: 12), noted 

lhat communily involvemcnl in lhc school program enable lhe people. to raise 

que tions. obtain information, express ideas, consider proposal and take 

po ilions on critical issues. 

The targel of the communily participation is lhen to develop a sense of 

ownership in the people on the education management or school program. 

Community parlicipation in the curriculum implementation is so important. 

i) It enables to avoid conflicts with the education bureaucracy on the tasks 

done in isolation. 

ii) It decreases the burden of state to furnish resources such as staff 

equipments. buildings and educational furniture and is used to achieve 

more with less. 

iii) It hclps to develop a wider curriculum than would be possible if they 

acted alonc. 

iv) It encourages to collaborate through financial and other incentives (Tett. 

2003). 

The importance of community participation in the education system is also 

described by John Dewey. He noted lhat education is recognized as th~ mirror 

of s ociety ~nd educational institution as society in miniature, ,f\ggrawal. (1996) . 

He also stated that education proceeds by lhe participation of the individual in 
, 

the social consciousness of the race. 

Hence the community considers the school as its property and participation in 

all the educational activities enhances the students' achievement. girls 

enrollment and ascertains cducation equality, quality and access. 

9 



2.1..3 Curriculum Implementation 

Curriculum impl m nlalion is lhc pro ess of practicing lhc new developed 

urriculum. Il is a pro 'ss of putting the planncd curriculum in lo effect. 

Regarding this Dr bassa, (2004:235), defincd as "lhe term curriculum 

implemenlation refer lo the aclual use of a curriculum". So curriculum 

implemenlalion is making usc of the curriculum malerials in the whole 

education system. f'urlher more Ornslein and Hupkins, (2004), slalcd that 

curriculum implemenlalion is a collaborative and emotional effect. Peer support 

is vital if implementation is to be successful. The implementation needs 

planning, communication, co-operation and support 

a) Planning 

The basic requirements for the implementation should be planned. Planning is 

an activity of setting mechanisms for the implementation. In the plan of 

curriculum implementation the role of the different parties (teachers, 

supervisor's principals, education offices, students, parents and community) is 

desCribed. No curriculum is effectively implemented without planning of the 

conditions required. 

b) Communication 

Communication is a process of making people to be informed about the 

curriculum. This can be done through seminars, workshops and panel 

discussions. Letters, articles, bulletins or speeches . can be used for 

communication. . 

c) Cooperation 

Cooperation is an interaction between people, who are engaged in the 

implementation. The cooperation of community, education offiCials, supervisor 

and students with teachers affects the whole process. 

10 



d) Support 

Supporl is lhe technical supporl. malerial and financial supply have impacts 

on the implemcnlation of a curriculum. This can be creating awareness, 

presencc of instructional malerials, human resources and malerials resources. 

Thus communily participation in lhe implcmcnlalion of primary school 

cuniculum is the involvemenl of lhe communily in planning of the 

implementation strategy of the school program. II is also supporting the 

implementation process by participating in leadership , teaching- learning 

process through teacher-parent partnership . financial and voluntary labor 

support. The community also partiCipates in the process through cooperation 

with the school administration (teachers and principals) in the school activities 

and this develops the students' achievement. 

2.:1 The role of the Community in the Management of a 

Decentralized Education system 

Tn lhe managemcnt of a decenlralized education syslem to the school level, the 

communityo\can partiCipate in leadership, resource mobilization and pedagogical 

functions (AED/BESO, 2006). 

A) Leadership: in a decentralized education system, the communi'ty 

participates in decision making, planning, monitoring and evaluating the 

activities of the school program. The leadership role of the community is 

accomplished by the committees or aSSOCiations, such 'as the (KETB), school 

improvement committee (SIC) or school advisory committee (SAC). 
I 

In the Ethiopian context, it is the PTA, which is now functional at the school 

level. ~ is a volunta,ry organization whose membership consists 6f 
teachers in the school, parents, students and the school principal. The 

purpose of lhis association is promoting lhe child and youth welfare in the 

home, school and community (Bagin, 2001: 132). The PTA which represents 

the needs and desires of lhe communily leads the school. According to the 
/ 

MOE (2002), some of the functions of the PTA are: 

11 
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1. Approving Lhc ycarly plan devcloped by Lhc school principal 

2. Publicly sanctions Lh shoal ycarly budgct 

3. Monitoring the performan cs of Lhe school 

4. Evaluating the achievcmenLs or Lhe performances with regard to the 

plan 

5. It servcs the role of disciplining students and solving immediate and 

urgent problems within thc school. 

According to AED/BESO (2006). thc community, through its association can 

play the role of support and management of teachers, students, managing 

text books, resources and finances, improving the curriculum and managing 

the school calendar. 

B) Resource Mobilization: Lhe lyrA or KETB can play roles in generating 

resourccs. The committecs can mobilize the community to contribute 

money, labor, building classrooms and schools. The contribution may be in 

money, local material or labour. The resources are then mobilized for 

purchasing basic equipments and materials, hiring contract teachers and 

building classrooms and schools. The committees can also identify problems 

or issues for which the resourccs are required, resources requirements for 

the school and identify the possible sources of resources for the school. They 

can also control resources, monitoring progresses, evaluate achievements 

an? re~ort the feedback to contributors. t. t· 

According to MOE (2005), communities are now funding neW school 

buildings, and building teachers' house in rural areas. Furthermore, Schmitt 

and Tracy (1996) described that incrcasing the involvemenli of the 

community in the schools has resulted thc support for schools by dollar and 

by way of commitment. 

C) Pedagogical functions: the Community can also participate in pedagogical 

functions such as curriculum development, encouraging girls to go to 
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school, running non-Conn',1 educaLion initialives, sponsoring co-curricu la r 

activilies, organizing fi eld lrips and visits to support classroom lectures . 

Regarding curri ulum plannin rr , Bagin (2001: 131) described the following. 

Work connected with lhe s tudy and improvement of curriculum at all 

levels aJJords rich opportunities Jor parent partiCipation. Parents can 

talee adive and construcLive role in helping the school deJines the 

purpose of education, the objectives Jor specific JieLds, and course oj 

study. They have served eJJectively on faculty committees connected 

with the adequacy oj the curriculum, revision offerings, and 

introduction of changes that could not be attempted without their 

support. 

Particularly parents or guardians can support their children's schooling by 
~ 

attending school funclions and responding school obligations. They can 

partiCipate in a variety of ways, ranging from reading to children at home and 

assisting in the classroom, to sitting on advisory councils at school. The 

involvement of parents in schools enhances the children's attainment in school 

and their children grow up to be more successful in life. According to Cotton 

(2001), parents can partiCipate in telephone and written home school 

communication, in serving as classroom volunteers, homework assistance or 

tutors and parent-teacher conferences. 

The community can also participate in extra curricular activities and the 

parents enjoy with children and adolescents. Regarding this Bagin (2001) noted 

that parents are willing to assist pupils and teaahers in designing simple 1 

costumes for dramatiC produclions and lending a hand in blllilding stages , 

scenery. 

Parents have the responsibility of nurturing their children and building their 

career. According to Aggrawal (1996: 116- 117) the role of families that can 

perform for the children are: 
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1. Proper physical devclopm nt by providing good food, healthy 

surroundings and rcst. 

2. Proper moral environmcnt by bcing good cxamplcs before the younger 

on s . 

3. Opportunities for participation in houschold responsibilities. 

4. Development of intellectual , aesthetics and practical interests of the 

child by trying to find out the interests of the children and take the 

necessary steps. 

5. Understanding the child's nature by considcring a child to be an adult in 

miniature. 

6. Opportunities for self-expression by providing newspapers, magazines 

and books 

7. Realizing of the limilation of the school. 

In general, the community can play its role in the school management through 

its representatives, the PTA, those in return can mobilize the community to 

support the school in fulfilling the infrastructures and parents of the students 

can play their role in participating in their children's education in school and at 
home. 

2. ~_ Strategies that the School can Follow for Effective. 

Community Participation '; • ,", I ~ i'l; .. l t. · l ' ~ . •• , ) . 

As mentioned earlier, in a decentralized education system, the 'community. 

should be involved in the management process . This includes planning, 

organizing, executing, monitoring and evaluation process of the schools' 

program. Thus the school has to organize structures that serve as a bridge , 

between the school and the communily. Thcse can be committees or 

associations such as PTA, school improvement committce and school advisory 

commiltee. Rcgarding thc rolc of school in participating the community, the US 

Department of Education (1997), described the following. 
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Successfu I s hools have family and comll1U nily parlncrship lhal: 

a) Include adminislrale leadersh ip and support for family school­

community partnership 

b) Provide well -designed. goal oriented and culturally responsive activities 

developed by teachers. parenls and olher stakeholders 

c) Are geared to the diverse nceds of families and their children 

d) Fostcr varied and imaginalivc forms of two-way communication between 

home and school 

e) Build on strengths within the family. lhe school and the community 

f) Recognize that not all parents have experienced affirming and respectful 

relationships with schools and educators 

Therefore, the school has to parlicipalc the community in planning and 

leadership of the school program through the committees or association elected 

from the community. In addition to this the school has to have planned 

communication mechanisms which enable parents and community to assist 

teacher and administrators in the school and parenting children. It has to play 

the role of establishing Parent-Teacher Cooperation and has to make the school 

a center of community scrvice. 

A) Management 

The school has to promote conducive environment ' for the community 

participation in the school activities. This is by organizing the structures 

mentioned above and promoting a scnse of ownership on the communi~ and 

working together with the representative committees and the people in 

planning, decision making and leadership. This is then achieved by facilitating 

the poinls staled in sec lion 2.2 (The role of lhe community in the management 

of a decentralized education system) . 
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B) Communication 

The school must arrange communication plans for lhe school-community 

relations/ partnerships. Mcaningful communication is essential to building and 

mainlaining healthy partncrships. 

Communication between Lhc school and community has the purpose of 

promoting a positive and challenging school climate in which student 

achievement and staff producliviLy are fostered. It also encourages maximum 

involvement of parents, at home and in school, in their children's educational 

development. It is also used Lo make citizens in cooperative learning practices, . 

partnerships to make full use of learning resources in the community and to 

build public knowledge of the purposes and successes of the school system, 

leading to support (Bagin 2001). 

Communication with the community can be through meetings, parent-teacher 

conferences or printed maLerials such as report cared, newsletters or bulletin, 

letters to parents and/ or through internet. 

Methods of securing the school parent partnersh}p ~s .qe~~ri~~~ by Aggrawal 

(1996) are; good treatment to parents, personal contact with parents and school 

reports (casual letters and progress reports). 

Progress reports include diagnosis of the pupils difficulties and suggestions 

given for improvement, aims of the school and th~ attendance of the students . 
. . 

I~ ~s ~lso stated that the partnership is secur~~,. thrpugh meeting with the 

parents of the children of a particular class and participation by the parents in , . 
school programs through fund-raising. skill and suggestion. Bomr visiting by 

teachers, educational conferences and parent-teacher conferences are also 

other methods o(securing the school parent partnership. 

C) Community Service ../ 

The school has to design programs to participate the school community in 

community activities. These can be extracurricular activities, adult education 
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and communily life . IL has lo serv the communily in adull cducalion through 

lhe leachers and pupils . J\nd the cxlracurricular aclivitics should be performed 

by the studenls and lcachers in collaboralion with parenls. Thc communiLy life 

may include lraffi c hazards, sewage disposal, clean streets. Through the 

activilies menlioned above the school becomes a center of community service 

(Bagin, 2001 , Aggrawal 1996). 

Therefore, the chool has to have school regulations and gUidelines for 

communicalion, communiLy services and parent teacher cooperalion's. 

D) Establishing Parent-Teacher Cooperation 

The relationship between the home and the school is consolidaled through the 

parent-teacher cooperation. In order to bring the result we want in schools, 

there has to be harmonious working together among parents and teachers. 
! 

According to Aggrawal (1996), the home determines the quality and direction of 

the child than lhc school. The teacher's work is fulfilled or destroyed by the 

operation at homc for good or ill. Because the child spends only one-fourth part 

of the day in school, the parent-teacher cooperation is then a determining 

factor for the better achievement of the child in school. From the point of view 

of teachers, the need of parent-teacher cooperation is to understand the child 

by getting information from parents and for getting help in the regular 

attendance of the child and in supervision of homework of the child. Teachers 

also need the parent-teacher cooperation to provide the child necessary 

equipments, for getling help in guiding the child as to the school laws and for 

securing funds and gifts for the school. 

Parents also need the parent-teacher cooperation, because they ' need 

information about the progress of their children and information concerning 

problem situations before they become scrious. They also want to know how 

they could supplement the efforts of the school in promoting the progress of 

their children. In Molnar's Study (2006). about parents and teachers' view of 

parent involvement in school governance, parents and teachers in the study feel 
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'lroncrly lhal parenl volunleers musl be qua lifi ed for whalcvcr roles Lhey 

assum ' . In Emana (2006) study, par nls involved in communicaling with 

leachers on acadcmic progrcss of thc ch ild r I . Dixon's research (1992), cited in 

Molnar (2006)' noted LhaL the barrier lo more parenL involvement is not parent 

apaLhy buL lack of support from educaLors. Thus the teacher should conduct 

inLerventions in parent-teachcr cooperation. Hence Lhe teacher should: 

i) show considerable patience and lad in dealing wilh parents. 

ii) allow the parents Lo Lalk volunLarily. 

iii) make a thorough study of the child 's problem and discuss these with 

parents. 

iv) not let the parent have the idea that the teacher is prejudiced against 

his child and 

v) offcr suggestions to Lhe parenls in a polite and convincing way 

I (Aggrawal. 1996: 119). 

2.4- Factors that Influence the Community Participation 

in the Education System 

There are numerous obstacles to parent involvement in the education sy~tem. 

These can be due to lack of training, lack of interest and lack of time. 

2.4.1 Lack of Training I i 

Inadequate training of principals and teachers can be on~ of the barriers of 

parent involvement in school activities. Many teachers feel that they have been 

hired only to teach and not to cany out parent involvement responsibilities 

(Bagin, 2001:67). This fecling might be raised due to lack of training. filld 

awareness. Teachers Lhat are awared abouL the advantage of parents' 

involvement in the student achievcment might not ignore the parent 

involvemenLs activities. 
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The probl m of th onsclYlliv oullook, of the teachers' fear lhal th 

involvements woulcrtcad lo inlcrfcrcncc can bc solved through training. Ther 

is also a problcm rrom lhe s idc of parenls; indiffercnce to the school work , lheir 

suspicious nature regarding lhc molivcs or school authorities. Aggrawal, (1996) . 

These problems can be solv d lhrough training. 

The Rowley's study (1998) in lhc Soulh Ethiopia, concerning school commiltce 

described that the school commitlcc members considered themselves not 

qualified to make decisions about education content and had no training and 

lhus had no guide ror their aclivitics. 

Lack of training from the sides of school principals creates problems in 

communicating with the communily member. Communication problems arise, 

when the honest of the message is questionable, the language and cultural gap 

is large and this promotes to misunderstanding between the parties (AED / 

BESO ,2006). 

Holliday in Bagin (2001), ciescribed lhat educators communicale poorly; 

because they havc liltle communication experiences almost no meaningful 

communications training. 

Thus, training the .principals and teachers on how to participate parents in the 

school program activities is compulsory. In addltion to this, the parents should 

also be trained by the principals how to participate in the school management 

in their children's e<ducation in school and at home. 

2.4.2 Lack of Intere'st 

Lack of interest arises from different perspectives. Teachers and administrators 

fear the self-interest and confidential issues that parent may bring to meetings 

with them, (MaInor, 2006). Further more teachers protect parent involvement 

due to their unwillingness to face hostile parents, fear of railure, fear of 

crilicism, (Aggrawal, 1996). Thcre is also unwillingness from the side of parents 

due to their feeling powcrlcss when they communicate with educators. 

Emphasizing this MaInor (2006), described that educators, for a multitude 
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r 'asons . a r relucta nt to share their power with pa r nts . In general the absence 

of clca r rol s for teachcrs, principals and parents in adcqua tc support to the 

pa rent ' ma kes them disinterested in parent involvcmcnt in s chool activities. 

In thc tra ining module of (AED/BESQ , 2006). s itua tions that influence 

community pa rticipation is described as: 

a) Lack of good govcrnance. 

b) Lack of experience of accountability and school rcgulations. 

c) Social and cultural obstacles 

d) Elitist attitude from the side of educators 

e) Lack of conducive school environment for marginalized social groups. 

Therefore, thc level of community participation can be improved by reducing 

the barriers that could make teachers and principals disinterested in parents' 

involvemen t in school activities and this can b e done through training. 

2.·~3 Lack of time from the side of Teachers and Parents 

Lack of time may also be an obstacle to the teachers in meeting the parents and 

the parents may have shortage of time to viSit the school due to busy life styles 

and other personal problem. In Butler's study (1992), in Molnar (2006) it was 

found that teachers have little time available for meetings due to the rigid 

structure of school days and parents may have jobs and other commitments to 

schedule around. In addition to the rigid structure of school days, te£chers may 

have families and do not have the flexibility to m et at the parents convenience 

Thus lack of time and conflict in work schedule are obstacles to parent 

involvement in children's educations. 
i • 

, 
Rowley's study (1998). in the SNNPR about school committee supports the 

above conclusions. It stats that the participation of school committee (members 

elected from the community) is not often attended; calls for meetings often 

conflicts with the farming schedule. Therefore, busy life from the side of parents 

to contact teachers and rigid structures of school days from the side of teachers 

are obstacles for parent involvement in school activities. 
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Thus, Lo enhan e communiLy parli ipaUon, the school has lo creale conducive 

environment. These may b lh xislcnce of enabling political, legal and policy 

environment, highest level of ommilmcnt establishing good governance and 

decentralization process, and balan ed link between community capacity and 

expccted level of participalion . 

2.5 Some Models Of Involvement Program 

2 . .5.~ The Home-School Partnership Model (HSPM) 

This model recognizes the nced to cnlist parents in the learning enterprise. The 

involvement of parents must be active, realistic and supportive. The objectives 

of this model are:-

1) To establish realistic and positivc attitudes toward a home-school 

partnership on thc part of parents and children 

2) To make the school selting relevant to the home-situation and to the 

children 

3) To encourage maximum utilization of parents as resource persons. 

4) To facilitate self-improvement and self-realization on the part of 

children and parents. 

To gain the support of the community in home-school partnership 

: . The principal elements of the HSPM "are a parent aid program- on adult 

education program and a cultural and extra curricular ptogram. The parent aid 

program involves home teachers and parent interviewersl recruited from among 

the parents of. Follow Through children. 

The adult education component of the HSPM offers parents special tutorial 

services and individualized training at basic literacy elementary school level of 

attainment 

The other basic component of the HSPM is the cultural and extra curricular 

program. The focus of the cultural and extra curricular program is on activities 
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in which par nls and children can participalc logclh r . This includcs subjects 

su h as musi . arl. dan ing and home making, (Johnson . 1995). 

2.5.:;... Corner's School Development Program 

This program consisls of three mechanisms, lhrce operations and three 

guidclin s . The three m chanisms are: - governa~ce mechanism, (school 

plannin cf and Management Team), which in turn conlains development and 

implemcnl of the plan, staff development based in the plan and assessment and 

modification. The second mechanism is a mental Health Team that addresses 

developments and behavioral needs of students. 

The third mechanism is the parent program, which focuses initially on 

supporting the comprehensive school plan. In the nexl level parents participate 

in day-lo-day classroom and school activities and through this participation the 

school becomes a part of a community. At the third level of parent program, 

parents derive a sense of pride and satisfaction from seeing their children 

perform. Students experience approval and appreciation from their parents and 

the staff during the activities (comer, 1991) 

2.5.3 Epstein's model of parent involvement 

Epstein (1992) cited in Christenson (2003), described six strategies of parent 

involvement in schools. These are:-

a) Parenting - this refers to the responsibilities of families for their children's . 
health and safety, parenting and child rearing skills at each age' level and 

position home conditions for learning at each grade level. This is through 

organizing a cumulative, educations and psychologically sound series of 

workshops on child and adolescent development, with pertinent information 

or families at each grade level. 

b). Communicating- refer to the responsibilities of schools for communications 

[rom school-to-home about school programs and children's progress in 

forms and words, all families can understand, and for options for home-to­

school communications. This is through establishing a structure, a routine 
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c) 

for dis ussing with parcnts test scor s. report ard grades, student behavior 

and other print method of communicatioll abou t school programs. 

Volunteering- refers to those who ass is t teachers, administrators and 

children in classrooms, parent rooms, or other areas of the school; to those 

who assist at home and to those who come to school to support students' 

performances and events. This is by establishing an effevtive volunteer 

program including the recruitment of families, training, matching volunteers 

to teacher and school needs. 

d). Learning at home- refers to parent-initiated, child- initiated, or teacher-

initiated ideas to monitor, discuss or assist children at home on learning 

activities that are coordinated with children's class work. This is by helping 

teachers understand homework poliCies, how to monitor homework and 

ways of discuses school work in subject. 

e). Decision Making - refers to parent participation in decisions in PTA, advisory 

councils, school improvement committees or groups at the school or 

independent advocacy groups. This is by establishing a structure and 

process for successful school site management teams, committees and other 

decision making to include families. 

f). Collaborating with the community- refers to school actions and programs 

that provide or coordinate student and family access to community and 

support service. Also collaboration with business, Culture organizations and 

other groups to improve school programs for children, services for families to 

support their child rearing and guidance of children as students and ·t 

improve the effectiveness of the other types of involvement. This is by 

establishing a structure and process for business-school or community­

school partnerships. Drawing on community resources to enrich school 

programs, students' experiences and family interactions with their children 

in the community is important. 

Thus, parents have the responsibility of nurturing their children and to 

partiCipate in decision making in the school program through their 
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representativcs, th chools have to create lWo way communications (School-lo­

home and home-to- hool ommunication) and have to eslablish volunleer 

programs. 

24 Community Participation in the Education System in 

the Ethiopian Context 

2.6.1 During the Imperial Period 

Up to 1974, the edu ational administration was over centralized to the 

ministerial level. Regarding this Luluseged (1969) stated that the MOE had 

followed a stratified line relationship with a highly centralized administration. 

Due to this reason, schools far from Addis Ababa were not supported by the 

Ministry. The farther the distance from Addis Ababa, the worse was the school 

program. He also added that parents participated only when money 

contribu tion for extra classroom building was needed (pp. 130-115). 

Report of the Education sector Review (1972), also stated that responsibilities 

and functional aspects of education were heavily centralized at the ministerial 

level (p. vi-2). Supporting to this Wondafrash (2001) stated that the MOE was 

responsible for evcry education program and there was no room to consider 

local conditions of the different parts of Ethiopia. Tekeste (1990), added to this 

that the education sector functioned without curriculum, gUideline, relevant 

text books, and by more centralized administration. Due to this nature of the 

education system in the imperial period, the curriculum was ' alien to the 

culture of the country. 

I 

Therefore, in the Imperial period there was no education policy which directs 

for the community participation. Hence there was no participation in the 

education activities and decision. 

2.6.2 The Dergue Period 

After the downfall of the imperial regime, the provisional military 

Administration council (Derg). issucd proclamation No. 103 of 1976. It was 

24 



, 

('nliLled as proclamalion to provide for lh' adminislralion and control of 

schools by the p ople". It was issued to make the schools under the direct 

administralion and control of the people and slales that lhe school should have 

ils own inlernal administration in accordance with the detailed directives 

issued by lhe minis1.ry. And the school committee supervises and controls the 

' chool managemcnt. 

ThiS proclamation was amended and replaced by the proclamation No. 260 of 

1984. It was enlitled as "I\. proclamation to provide for strengthening of the 

management and adminislration of schools." This was declared to establish the 

"Government School Committee". The composition of the committee is from 

peasant association, urban dwellers association, teachers and students and the 

director is vice chairman. 

The duties of the government school committce are: supervising the school 

program activities and utilization of subsidy, consulting and assisting the 

school management, coordinating the school and the community and reporting 

to the local represen1.ative of the ministry whenever the director fails to perform 
~ 

his duty. Thus, the government school committee's focus was on controlling 

and monitoring the school management and on disciplinary cases. 

Regarding the teaching-learning process, that is visiting the classroom by 

parents, visiting the home of the pupil by teachers or parent -teacher 

cooperation, there was no clearly defined school policy. 

2. ~.3 The Federal Democratic Republic Ethiopia Period 

In 1994, new Education and Training Policy was developed anti made public. 

The policy incorporated the educational organization and management which 

states that educational management would be decentralized to create the 

necessary conditions to improve the relevance, quality, accessibility and equity 

of education and training. It also states that educational administration would 

be democratic leadership by boards or committees, consisting of members from 

the community. teachers and students (TGE, 1994). 
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Ba cd on lhe poli y impl m nlalion slral gy was issucd in September, 1994, 

which slates cdu alional organization and adminislration should be 

r slruclurcd in ac ordan with lhe devolu tion of power from lhe central 

governmenl thal was bccn implcm nlcd. Furlhcrmorc, il describes lhat schools 

would b slrongly linked wilh thc community. The managemcnt of each school 

would be democratized and run wilh the participation of the communily. 

The Minislry of Education has a lso publishcd a gU idelinc of Educational 

Managcmcnl Organization ommunily participation and Finance, in 2002 to 

implemcnl the policy. In lhis gUidcline, lhe composition of lhe WETB, KETB 

and PT'/\ is defined. In addition lo lhis lhc responsibilities and duties of the 

boards, associalions, education offiCials, teachers, and the community is 

specified. 

Furthermore, the MOE developed a manual for the school improvement 

program in which thc role of principals, supervisors, studenls, parenls and the 

community is delailed. In addition lo lhis, the school parenl and community 

partnership is described (MOE, 2006). In 2007 a frame work of school 

Improvemenl program is issued and in thIS framework, the standards, 

characteristics and indicalors for the community participation is staled (MOE; 

2007) . This sludy stresses on lhe implementation of the community 

participation incorporatcd in lhe guidelincs and manuals issued by the FDRE. 
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CHAPTER THREE 

3. Method of Study 

3.1 Methods and Design of the Study 

Since the main objective of this study was to assess the current practices of 

community participation in the implementation of primary school curriculum, 

by investigating the activities in megabit 18 Elementary school at Axum town, a 

mixed method was used in this study. Regarding this Cresw~ll (2003) described 

that, a mixed method is one in which the researcher tends to base knowledge 

claims on pragmatic grounds. The data collection also involves gathering both 

numeric information as well as text information so that the final data 

represents both quantitative and qualitative information. 

'. 
To collect the data from informants a mixed method case study design was ,. 

employed. According to Stake (1994), case study is used when the researcher 

explores in depth a program, an event, an activity, a process or one or more 

individuals. The case(s) are bounded by time and activity and researchers 

collect detailed information usmg a variety of data collection procedures. 

Denscombe (2003), also added to this that case study is characterized by 

multiple sources rather than one research method. 

Thus the researcher used a mixed method approach and a case study design to 

collect and present the data because curriculum implementation needs 

infrastructure; trained man power, financial, material and curriculum materials 

supporc and cooperation between the different parties. 

3.2 Background of the Research Setting and the ,-

InIormants 

3.2.1 Research Setting 

The research setting is found in Tigray region at Axum town kehele 04; it is 

called megabit 18 Elementary school. The school is one of the 10 elementary 
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schools in the town. The docume n l in th e school shows tha t the school was 

constructed by a non-governmcnt we lfa re orga niza tion known as Tigray 

Development Association (TDA) in 1994. The organ ization h a d buill lwo blocks 

and each block h a s four classes. The school started educalion wilh seven 

classrooms and one office room. Now the school has 28 classrooms, 4 offiec 

rooms, 1 pedagogical center, 1 library and one latrine for girls and boys in each 

side. In the school, there are 42 teach ers from which 24 are certificate and 18 

diploma. There are 1844 students [rom grade 1 to 8, two, principal and vicc 

principal, one secretary, one storekeeper and two guards. 

r 3.2.2 Selection of Research Setting 

There are 10 government elementary schools in Axum town. From these 6 arc 

complete elementary school, (1 -8) and 4 of them are first cycle elementary 

schools (1 -4) . The reason that megabit 18 Elementary school was selected is 

that it had the highest community participation in fulfilling infrastructure by 

contributing money, labor and local materials compared to the other 

elementary schools (woreda report, 2005/6) . The target of the study is then 

whether or not this participation is supported by other activities of lh c 

community members and parents, that is parents' involvement in their 

children's education and the school management. 

3.2.3 Selection of Informants 

The sources of data were the principals, PTA members, teachers, students, of 

the school, parents, and documents in the sehooJ. 

~r Principals 

The principal and Vice principal of the school were selected I purposively for 

interview of this study. Because principals are the school managers, assumed 

to be the source of information for most of the activities regarding community 

pa rticipation in curriculum implementation in the school. 
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b) PTA members 

The PTA of the school has s'ven members . Among them, one is thc direclor a nd 

two of them are teachers . I' or this study, two elected from the community were 

selecled by simple random technique. That is the name of the four ITA 

members elected from the 'ommunily was written in a slip for each member. 

Then two slips were drawn from a box randomly. 

c) Teachers 

The teachers were selected by simple random techniques. The name of the 

teachers was written first and the roll number of each teacher in the list was 

written in a separate slip and placed in a box. From the box 20 slips were 

drawn at random and the name of teachers which corresponds to the roll 

numbers selected were copied from the list. 

d) Students 

In the school there were 20 sections from grade 5-8 and 900 students. The 

selection of students from grade 5-8 was purposive because grade 5-8 students 

are mature enough both age wise and academic wise to fill a questionnaire. 

The name of sludents of each section of the grade level was written according to 

their rank order of 2006/7 academic calendar [rom tJhe roster of the school. 

Then the students were classified as higher, medium and lower with respect to 

their academic achievement from the rank. Finally in each section 2 student 

,. from the higher level 2 students from the medium level and 1 student from the 

lower level were selected randomly. Thus, a total of 100 students were selected 

from the grade levels mentioned above. 

e) Parents 

Parents were selected purposively. This was done to make the number of 

population manageable. The instrument for parents was interview. For this 10 

parents were selected, 6 male and 4 female. Regarding their education status, 3 

of them were illiterate and 7 of them literate; from grade 8 to diploma level. 
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With respcct to occupational status of th literatc par nts, 4 arc civil scrvants 

and 3 of th m ar engaged in private works. 

f) Documents 

Documents in the school concerning community participation were selectcd as 

source of data. These were the files, minutes of meting during decisions, 

conferences of parent teacher and plans, reports and official letters. 

Table 1 : Sample populations selected from the school and the community 

Informants Population Number of Informants 
- ._- ---

Principals and vice principal 2 2 

PTA members selected from 

the community 4 2 

Teachers 42 20 

Students from grade 5-8 900 100 

Parents 700 10 

3.3 Instruments of Data Collection 

In this study questionnaire, interview and document sources were used as 

instruments of data collection. 

a) Questionnaires: This was employed to the teachers and students. The 

questionnaires distributed to teachers were composed of open-ended and 

close-ended items but that of students were close-ended items. The 

questionnaire was prepared in English and translated r into Tigrigna to 

overcome language barrier. Both English and Tigraigna v,ersions of the 

questionnaires were given to two post graduate students whose first 

degree is Amharic with Tigrigna minor for their expertise comments. 

Besides to this the Tigrigna language version was given to education 

experts in Axum town education office for their expertise comments. Due 

to the comments from post graduate students and education officials, fcw 

modifications were made on the questionnaires. 
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b) Interview Guides: This was employcd lo the principa ls, lyrA members 

and pa rcnls. Thi ' ilcm was also prcpared in English a nd Lransla ted to 

Tigrigna for Lhc samc purpose mentioned in Lhc qu s tionna ire . After 

commenLed by Lhc poslgraduale students and education expcrts in the 

lown, the inte rvicw gUidc was modified and employed . 

.. c) Document Analysis: This was also prepared and modified in the same 

way as was donc in the questionnaire and interview gUide. IL was used to 

collect lhe document sources of community participation by preparing 

check lists. 
~ 

3.4 Produ~er of Data Gathering 

After the selection of respondents was completed, the students and teachers 

were called by the principal. Then orientation how to fill the questionnaire was 

given by the researcher to the teachers and students. Then the principal, two 

unit leaders and the rescarcher distributed the questionnaire to the teachers 

and the students selccLcd. As soon as the respondents completed filling their 

response to the questionnaire, the questionnaires were collected and 100% of 

the questionnaires distributed were returned. 

( Data gathering from documents was conducted by the researcher himself. 

Using checklists, he listed the data from document sources of lhe school. 

The third types of data were that collected by interview. The principals, PTA 

members and the parenls were interviewcd face-to-face by the researcher and 

the response was recorded in aUdiotape. Then, the recorded data were 

transcribed. 

Data collection by inlerview, document analysis and questionnaire was lasted 

from 29/2/2008-27/3/2008. That is recording the data from documents, 

dislributing and collecting Lhe questionnaire, and interviewing and transcribing 

data from interviewees. 
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~.5 Data Analysis ~trategy 

The data gathered by the questionnaires were lal,lied in to frequency and the 

percentage of each frequency and the mean value of each item was calculated, 

and then categorized and tabulated. 

The dala collected from documents were noted in the field, followed by 

presentation and analysis thc data for lhemes and issues. 

Data obtained using interviews were presenled by narrating the response of the 

informants. In the narrating process indents are used to show the quotation 

from participants. Regarding this, Creswell (2003). described that the 

qualitative narrative is written using indents or other special formatting of the 

manuscript to call attention to quotations from participants. 

The sequence of presentation and analysis was the data obtained using 

questionnaires was presented, analyzed and interpreted. Data obtained from 

open-ended questionnaires, interviews and documents were , organized and 

presented, were used as supportive to the responses collected from 
. 

questionnaires. Hence, the analysis and interpretation was made in relation to 

the basic questi'ons of the study. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

This section of the rcporl cl ea ls wHh the presentation, analysis ancl 

interprclation of the data gathe red ! hrou gh questionnaires, interview and 

document sources. 

It is d ivided into four parts. Th c firsl parL deals with the characteristics of 

respondents. The second part dea ls with the data presentation and analysis 

with respect to the sch ool's efforts to participate th e commu n ity in school 

management, school parent rclations and parent teacher cooperation . The third 

part is about thc parental involvement in thcir children's edu cation both at 

home and in school , and the community participation in fu lfilli ng the 

infrastructure. The fourth par focuses on the factors affecting community 

participation in education. 

Data from informants are presented in tables and analyzed. The data collected 

through questionnaires is analyzed using per~entages and mean valu e. Data 

collected from opcn-ended questionnaires, interviews and documents were 

organized and presented and were uscd to supplement the data gathered from 

questionnaires. 
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4.1 Characteristics of Respondents 

Table 2: Students by sex, age and grade level 

Grade Level 

No Characteristics Grade 5 Grade 6 Grade 7 Grade 8 Sum 

N % N 0(0 N % N 0/0 total 

I. Sex i. Male 10 -40 14 56 9 36 12 48 45 , 

ii. Female 15 60 i1 44 16 64 13 52 55 

Total 25 100 25 100 25 100 25 100 

II. Age in years 

i. 11-12 20 80 18 72 - - - - 38 

ii. 13-15 4 16 4 16 21 84 19 76 48 

iii. 16-18 1 4 3 12 4 16 6 24 14 

Total 25 25 25 25 100 

Table 2 indicates that from the student respondents, 45 percent are males. The 

difference between the number of males and number of females in the sample is 

due to chance and the chi-square test shows that the difference is insignificant. 

In the same table the age distribution in the sample shows, 38% of the student 

respondents are in 11-12 years old, 48% in 13-15 years old, 14%.of them 16- 18 

years old. = 
. 

According to the Ethiopian school age designation, the age of enrolling a child 

in grade one is 7 years old. Then the child completes grade eight at 14 years 

old. Therefore, the table shows that, in grade 5, 20 percent of the student · 

respondents are over age to that grade level, in grade 6, 16 percent, in grade 7, 

16 percent, and grade 8, 24 percent are over aged to the grade where they are. 

Thus most of the students were at the right age in the school. 
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Table 3 : SLudenL pa renls' edu ca Liona l s La lu s 

Grade Level 

I. Educational Level of Grade 5 Grade 6 Grade 7 Grade 8 Sum 
student respondents N 0/0 N % N % N 0/0 total 
parents --

i. Illi lerale 
a. falhers 2 8 4 16 3 12 2 8 11 
b . mOlhers 10 40 5 20 8 32 7 28 30 

ii . li lera te to gr ad e 4 
a. falh e rs 6 24 4 16 3 12 5 20 18 
b. molh e rs 3 12 5 20 6 24 3 12 17 

iii. Grade 5-8 
a. fa lhe rs 7 28 10 40 4 16 3 12 24 
b. mo lhe rs 8 32 6 24 2 8 4 16 20 

iv. Grade 9- 12 
a. falhers 3 12 - 0 3 12 4 16 10 
b . m o lhers - 0 5 20 2 8 2 8 9 

v. Dip lom a 
a . fa lhe l-s 7 28 2 8 10 4 0 3 12 22 
b. m olh e rs 3 12 3 12 5 20 8 3 19 

vi. BA/BSe 
a. fathers - 0 5 20 2 8 8 32 15 
b. moth e rs 1 4 1 4 2 8 1 4 5 

Total 

a. fath ers 25 100 25 100 25 100 25 100 100 
b . m olhe rs 25 100 25 100 25 100 25 100 100 

Table 3 shows the educational status and occupational status of the student 

responden ts ' parents. As can be seen from the table, 30 percent of mothers of 

th e s tudent respondenLs and 11 percenL of the fathers were illiterate. The 

differe nce of th e percentage of illiteracy of mothers and faLhers is due to the 

gender dispa riLy in education in the earlier times. Regarding the gender 

dispariLy in education , Yelfign (2002), described Lhat the girls that had chance 

to go to school , a t the beginning of modem education were, the daughters of the 

nobili ty. In Lhe later Limes , although Lhe chance to participate in modem 

educalion was offiCially Lo boLh boys and girls, the enrollment of girls was lower 

up to 1993 /94 compared Lo Lhe boys due Lo in school and ouL of school factors, 
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Furthermore, Table 3 show t.h ~H Lhe number of mothers that are qua lified Lo 

the degree level is 5 where a s Lhe number of fathers is 15. This indica t.es th a L 

the gender disparity shows a wider gap at the higher level than at th e lowe r 

level. 

Table 4: Teachers Responden ts by sex, Age, Qualification, years of 

Service and period allotment 

Characters 
. Population 

N 0/0 

1. sex a. male 15 75 

b . Female 5 25 

II. Age a. 35 - 40 3 15 

b. 41 - 45 11 55 

c. 46 - 50 6 3 

III. Years of service 

a. 10 - 20 1 5 

b. 21 - 30 18 90 

c. 30 and over 1 5 

Iv. Qualification 

a. TTl 12 60 

b. Diploma 8 40 

VI, Period Allotment 

a. 12 - 20 1 5 

b. 21 -25 3 11'5 

c. 26 -35 14 70 

d. 31 -35 2 10 

20 100 

Table 4: Shows the characteristics of teacher respondents. As far as the years 

of service is concerned only 1 teacher is below 21 years of service and 90 

percent of them are between 21 to 30 year's service. 
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Table 4 also shows the period allotment per week of the teachers. Except one 

teacher that is the coo.rdinator of the pedagogical center whose load was 12 

periods per week, the other teachers load was between 21 and 35. 70 percent 

of the teachers had work lead of 26 - 30 period s per week. 

The reasen that some teachers ceuld teach 35 perieds per week was that the 

school works for grade 5-8 the whole day that is two. shifts. The schedule was 

grade 1-4 were one shift but grade 5 -8 were the whole day. In the merning 

grade 5-8 work from 8:00 am to 11 :00 am and in the afternoon they work from 

2:30 pm to. 4:45 pm. 

In additien to teaching four of the teacher respendents were department heads 

one of them was ceerdinater ef the pedagogical center and the others werk as 

ceordinater of extra curricular clubs and two were unit leaders. 

In additien to. the students and teachers; one director and one vice director, t:\ve 

PTA members and ten parents were interviewed. During the discussion, these 

interviewees are coded as fellows: 

The director is coded as D 1 and the vice directer as D2. The PTA members are 

coded as PTA]., and PTA2. And the parents are ceded as PI, P2, P3 up to. PI0. 

Regarding the 3>ex of interviewee informants, the directers and PTA member are 

all males. From the parents 6 are male and 4 females. As far as the educational 

status is cencerned, the directors the PTA members and two ef the parents are 

diploma helders, five ef the parents are 12th complete and three ef the parents 

are illiterate. 

4.2 The School's Efforts IPractices in Participating the 

Community I Parents 

In this part the school's practices in organizing cemmittees which incerperate 

the community members, the efforts done by the scheol to. involve the 

community in the activities of the schoel pregram, practices attempted to. 
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develop sch ool-p a rent re lations and efforts a ttempted to create parcn l-lcachcr 

cooperation a re presen ted a nd analyzed. 

4.2.1 The School's Practices in Involving the 

Community in the School Management 

In the Guide line fOf organization of education managemen t communily 

participation and educa tion finance one of the duties of the principa ls is to 

organize the school 's committees such as PTA, curriculum committee, lraining 

committee, advisory committee and extra curricular committees (110E, 2002: 

33: 35). Besides to this it is stated that, ~ to encourage principa ls have to 

participate the PTA in planning annual program, and annual budget ~ 

school. This is because the school and the community have to work in 

collaboration to enhance the children's achievement and to upgrade the quality 

of education. Regarding to the need of collaboration of the school and the 

- community, Aggrawal (1985), described that the school should provide 

situations in which the students may be gradually led to unders tand the 

relationship in community, country, and in the world at large. 

With regard to the school's efforts in involving the c-ommunity in.thefl school · ,., " 

management and curriculum implementation, table 5 presents the responses of 

teachers on the extent, the school organizes committees, conducts parent­

teacher conference and the schools' performar;tce in management and ~ 

curriculum implementation is discussed at the conference. Each of the items 

was designed in the form of four rating scales consi~ting , of very. r.arely ; rar.elY;j 1 ' 

occasionally and frequently and were given values l, 2, 3 and 4 l respectively. 

The average value was obtained by dividing the sum of the value Of the rating 

scales (1 + 2 + 3 + 4=10) by the number of rating $cales that is 4. Thus, ~he 

average value is 2.5. 

In the interpretation to indicate whether the mean shows very rarely, 

occasionally or frequently, the result obtained is interpreted as follows: 
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Bas d on the slatistical computalion rules of rounding numbers, if the mean 

falls between 1 and 1.45 can be rounaed to 1 and Scores very rarely, between 

1.5 and 2.45 can be rounded to 2 and Scores rarely, 2.5 and 3.45 can be 

rounded to 3 and scores occasionally and 3 .5 and above can be rounded to 4 
and scores frequently, Mangal (2002). 

Furthennore if the mean Score corresponds to I, 2, 3 and 4 , the participation is 

interpreted as v ry low, low, medium and high respectively. 
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Table 5 : Teacher Respondents' perception on schools efforts in participating the community In school 

management and teaching-learning process. 

Responses 
No practice Very Rare ly Occasionally Frequently Mean Chi-

rarely value sguare 

1 The school organizes PTA, 81<;1 0 2 2 16 

teachers association, Girls club and (0%) (10%) (10%) (80%) 

students council. 3.7 32.8 

2 The school conducts a formal 0 1 2 17 

conference with parents at least twice 

a year (0%) (5%) (10%) (85%) 3 .8 38.8 

3 Evaluation of the school management 2 2 3 13 

and curriculum implementation IS 

discussed at the parent -Teacher 

conference. (10%) (10%) (15%) (65%) 3 .35 17 .2 

Mean frequency of percentages 3.3 8 .3 11.67 76.7 (GMV) 3.62 
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In ilcm 1 of lable 5, lhc leachcr respond 'nls were askcd lo rale, lhe exlenl lhe 

school organizes structures lhal incorporale communily members and 

commitlees that facilitale lhc school communily relations, such as PTA, school 

improvement committee, teachers association, girls club and student's council. 

Accordingly the mean value of lhe respondents obtained is 3.7. This score is 

above average. Regarding the percenlage of this item, 80 percent of the 

teachers' respondents replied frequenUy, 10 percent occasionally and 10 

percent rarely. This agrees wilh thc response in open-ended questions, which 

replies that the community was managing the school through its organization, 

the PTA. 

Regarding item 2 in the table the respondents were asked to rate whether or 

not the school conducts formal conference with parents at least twice a year. 

The table then shows that 85 percent of the respondents replied, the school 

conducts conferences with parents frequently. The mean value of this item is 

also 3.8. This indicates that the mean value is above average and is near to 4, 

which corresponds to frequently. This is also supported by the responses in the 

open-ended questions. In these questions the teachers replied that parents 

approve the regulations of the school during the parent teacher conference, 

they also evaluate the performance of the schools management in that ; \ 
I 

situation. 

Item 3 is about evaluation of .the performance of the school management at the 

parent teacher conference. The mean score of the response oh the teacher 

, respondents is 3.35. This value corresponds to 3 which is occasiomilly. In . ' 

addition to the mean score, 65 percent of the teacher respondents replied that 

the issues indicated are frequently discussed during the parent-teacher 

conference. Concerning the percentage of the respondents, it shows that the 

r school management performance and the curriculum implementation is 

discussed. The mean frequency of the percentages of all items in table 5 also 

shows 76.57%. This shows that the efforts of the school done to partiCipate the 

community in school management is high. In the open-ended questions, the 
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teacher respondenls rcplicd lhal lhe school budget school cxpa ns ion a nd 

maintenance, studenls discipline a nd leaching methodologies are discussed in 

the parent teachers' conference . 

The chi-square test of each item in the Table was calculated and is significant 

at 5% level of significance. 

Regarding whether or no t lhe organizalion in the school incorporate communily 

members, formal confercnces conducled in the school and issues discu ssed in 

the parent-teachers conferences, the principals of the school, two ITA members 

and parents were interviewed and responded the following. 

Concerning the school organizations, Dl , responded that committees that 

represent the community were organized. These are the ITA, school 

improvement committee, girls club and students' council. Dl also responded 

that the members of PTA and school improvement are elected at the parent­

teacher conference. The composition of ITA according to the DIS, response are 

two teachers, four from the community and the principal that is the committee 

has seven members , (1 '1/02/2008). 

D2 also responded that . the school has organized the PTA based on the 

guidelines of 2002, the Amharic versi~m "r;/~9\1VC'} ~\oot.C ~\Y..I]~:C~'}: r ;h'(lL"'O'(l 

,t' t'\·h;':1 r1,~'l1{) OOOOt,S)1I PP. 28-29. And the school improvement program is 
, 

organized based on the manual for school improvement program, (MoE, 2006). 

Two of the PTA members elected from the community; were afso interviewed and 
I . 

responded that they participated in planning the school program and evaluate , 
the implementation of the program at the parent-teacher conference. 

The document evidence also ascertains that there are committees and each 
\ 

committee, that is the PTA school improvement corrlmittee, girls' club and 

students council, has file , regulation within the committee, and meeting 

schedule. 

Regarding formal conference that the school conducts, Dl, D2, PTA I , and PTA2. 

responded that the school conducts parent-teachers conference twice a year 
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that is at the b ginning of lhe academic year and at the end of lhe academic 

year (13/02/2008) . 

In addition to the responses from principals, and PTA members , there was a 

minute document which indicates conferences were conducted and parents 

were participated in lhe onference. 

With regard to the discussion of the school management and curriculum 

implementation at the parent teacher conference, D2 responded the following. 

At the parent.-teacher conference, issues discussed are short comings 

oj the curriculum or issues to be improved regarding the curriculum, 

problems in the education policy and limitations encountered in the 

curriculum implementation are discussed and evaluated 

(11/02/2008). 

According to the D2'S response and document sources, school management and 

curriculum implementation was discussed at the parent -teacher conference 

with the parents and teachers. Furthermore, PTAl and PTA2 responded that the 

plan of the school program activities is designed by the PTA and discussed with 

the parents and teachers at the parent-teacher conference. Similarly the 

implementation of the school plan is evaluated at the conference at the end of 

academic year. 

Dl responded that issues discussed at the parent-teacher conference are, 

evaluation of the implementation of the previous plan~ problems encountered 

during the implementation, how to fulfill the infrastructure of the school that is 

decision for money contribution and the role of parents in monitoring their 

children and supplementing educational materials to their children. 

Thus, the responses from principals and PTA members indicated that school 

management and curriculum implementation are discussed at the parent­

teacher conference. 

Though the responsibility of curriculum implementation is a reCiprocal effort of 

the community as a whole, the initiatives should begun from the principals and 
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l achers. Jacobson in i\ggrawal (1996) oncludcd lhal to provide a sound 

educational program, the school principa ls s hould show paramounl concern for 

a need of communily underslanding olher wise, his program fails to meet the 

objectives of modern philosophy of cducalion. In addition to this Aggrawal's 

conclusion on the role of principals slales lhal lhe principals and the teachers 

must explore all possibilities of connecting the school with the community. 

Furthennore, it is stated that parenls and guardians should be called to 

parents' day to lhe school to undersland the difficulties of the teachers and 

should extend help to them in improving inlclleclual caliber of their sons and 

daughters. 

4.2.2 The Schools Practices in Fostering the School­

Parent Relations 

In this section, the data gathered from teacher's which indicate, the school's 

practices, is presented and discussed below. Table 6 indicates the responses of 

teachers on the encouragement of the school administration, particularly the 

teachers to parents, to participate on their children's education in school. The 

table then shows the responses of teachers whether they use letters, provide , 
information about the curriculum implementation to parents, make visit the 

I 

home of parents, encourage parents to share their experience in the classroom . 
. . 

It also shows the schools efforts on providing parent meetings and workshops, 

on school related issues, and child development. The designation is the'same as 

in table 5. Accordingly, mean scores correspond to- l ,~,3 and 4 are interpreted 

as very rarely, rarely. occasionally and frequently and he participation are very 

low, low, medium and high in the same way. 

The percentage of the frequencies of the responses is also calculated. Henee the 

analysis is discussed based on the percentages of each rating scale as well as 

the mean values of the frequencies of lhe item. 

Item 1 of table 6 shows that lhe mean value of teacher respondents on the 

practices of lelter communication of leachers with parents; the mean value 2.6 
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indicales lhal lhe lcachcrs usc letter communication with parents occasionally. 

55 percenl or lhc leacher rcspondents that is above average rcplied that letter 

communi alion wilh parents are used occasionally . 
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Table 6: Teacher Respondents' Perception on school's efforts in fostering school-parent Relations 

Responses I 
No Practices Very Rarely Occasionally Frequently Mean Chi-

Rarely value square 
1 Teachers use letter communication with 1 11 3 5 

parents (5%) (55%) 15% (25%) 2.6 11.2 I 
I 

2 Teachers provide clear information abou t 0 8 9 3 2.75 10.8 

I the curriculum assessments, students (0%) (40%) (45%) (15%) 
I 

achievement levels and report cards I 
3 The school provides parents tneetings, 2 10 7 1 2.35 10.8 

~orkshops, and]'raining on school related (10%) (50%) (35%) (5%) I ..., 
issues I 

4 Teachers make home visit to help parents 7 · 3 10 0 2.15 1l.6 I 

--- I 
understand the school and the school to (35%) (15%) (50%) (0%) 

understarld parents I 
5 the school proyides parents opportunities 1· 4 11 4 2.90 10.8 I 

I -
to visit the school (5%) (20%) (55%) (20%) I 

I 

6 Teachers encourage parents and the 3 11 3 3 2.30 9.6 I 
community members to share their scales (15%) (55%) - (15%) (15%) 

cxperfeflec - -with 'students as part of I 

I classroom activities 

Mean frequency of percentages 11.67 39.17 35.83 13.33 2.51 

\' (GMy) 
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b Concerning Lhe level of Leaehers provide informaLion Lo parents a bout the 

curriculum as c s m nL and level of studcnLs' achievement, iLcm 2 of table 6, 

the mean valu is 2.75 . This value indicates that it is practiced 0 casionally. 

Regarding Lhe p rccntages, 15 percent of the Leachers replied tha t Lhey provide 

information Lo pa rcnLs frequently and 45 percent occaSionally. This indicates 

that, teach rs provide information abouL curriculum assessmenL and level of 

student's a hicv m nL aL a medium level. 

With regard to the level of the schools practices on providing parents meetings 

and workshops on school related issues, and child development. Item ~ of table 

6 shows that the mean value is 2.35 and this value is below average . 50 percent 

of the teachers' respondents replied that, this activity is practiced rarcly, only 5 

percent responded frequently. In addition to the mean value and percentages 

the teacher respondents in the response to open-ended questions sLated that 

the school conducts meetings with parents on school related issues at the 

beginning of the academic year and at the end of the year. 

Regarding the role of the principals and teachers on school -parent relations , 
Rever in Aggrawal (1996). described that the public relations program should be 

continuous not a fire bucket brigade for emergenCies-there is no substitutes for 

emergenCies-there is no substitute for continuity of action of connecting the 

school with the community. 
I . 

~ Item 4 of table 6 is about the level of parent's home-visit by teachers to create 

common understanding between the parents and the scbbol. The mean value of 
I .... -.. " _ .- ....... ~ 

the item is 2.15, which i near to 2. )30 it is below average. The percentage also 

indicates that no one respondent replied for frequently. 35 percent . of the 

respondents answered very rarely and 15 percent of them replied for rarely. 

Thus 50 percent of the teacher respondents replied that the level of this activity 

is below average. The practice of the school on the home-visit of teachers to 

create common unde~standing between the school and parents is low. 
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Respondents werc asked, in ilcm 5 or labl c 6 , regarding the level of the school - -- ----~ 

provides parent opportunHy to visil the school. The mean value indicates that, 

lhe school practice on this issue is occasionally. This is the highest of all 

practices of the schools practices on school-parent relations. With respect to 

the percentages, 20 percent of lhe leachers replied that, the school provides 

parent opportunities to visit the s hool frequently and 5 percent very rarely. 

This shows that the schools practice on lhe issue of item 5 is medium. 

In the last item of table 6, that is item 6, respondents were asked to rate the 

level of teachers encouragement to parents and the community members to 

share their scales of experience with studenls as part of classroom activities. In 

this item the mean value is 2.3, which corresponds to rarely. The percentage 

also shows that 15 percent of the respondents replied for very rarely and 55 

percent rarely. Thus 70 percent of the respondents replied the practice of the 

teachers with respect to this item is ~ low. 

Generally. the school's effort in upgrading the school-parent relations is at the . 

lower level in the school of study. It needs unreserved efforts to develop the 

relationships between the parents and the school, because curriculum 

implementation is a common endeavor of the different stakeholders. Among the 
I 

stakeholders, it is the school and the parents that play the vital role. 

With regard to the school parent relations, interview was also conducted with 

the d~rectoLs, PTA members and parents, and the responses are presented as 

follows. 

COI;1ceming the workshops and training to parents on school related issues, D 1 

res~onded that, orientation to and discussion with Rarents is conducted at the 

parent-teacher conference. Dl in his responses stated that the issues raised at 

the meeting are, about school improvement, education policy, and teaching­

learning process. The other occasion. the school provides orientation to parents 

on school related issues; D 1 responded that parents are oriented how they can 
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help lh ir chi ldr n in s hool and al home during the face- lo-fa e evalualion. 

Face-lo-fac' eva luation as described by 01 is: 

Face-lo-face discussion is meeting of parents, homeroom leacher 

and studenls in each classroom. The meeling is chaired by the 

homeroom leacher. Issues discussed at the meeling are pedagogical 

activilics followcd by leachers, student's altendance and discipline, 

and parenl's follow-up lo lheir children. And the schedule is al every 

three monlhs (11/02/2008). 

Regarding the communication with parents and activities, parents involved in, 

D2 responded lhat, teachers communicate with parents lhrough parents' 

signing agenda monthly. 

With respect to the school parent relations, PTA 1 and PTA 2 responded that, 

there were no volunteers of free service from parents, except that how to be 

protected from EN/AIDS and traffic accidents were given rarely. Both of the 

interviewees responded that parent's relations with schools is in fulfilling the 

infrastructures and follow-up of their children's discipline. 

Regarding communication of parents with schools, parents were also 

interviewed and PI, P2 , P3, P6, P7, P9 and PIO responded that they were called 

through message by lheir children when there is conference P4, P5 and P8 

replied that they were informed both through their children and signing agenda 

and all the parents replied that they have not partiCipated in this year .. 

(2007/08) in face-to-face evaluation. 

The responses from interviewees indicate that, there was no specific workshop 

and training of parents. All the issues regarding the school, parents, students 

and the communily are raised during the parent-teacher conference. It also 

shows that the communication was through messages of their children. As 

indicated in the responses from the respondents in the questionnaires and 

interviewees the school parent relation of the setting is not vibrant relationship, 

it is limited to evaluation of PTA's performance, fund raising to fulfill the 
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infrastructure and disciplinary cases or s tudents and teach ers . This shows that 

the principals should work mor for the school-parent relations. Many scholars 

emphasized that principals a re viewed a s key factors in the success or failure of 

school-based decision making a nd pa rent involvement. 

With regard to the importance of school-community relations, Barbour (1997), 

described that, although the primary venue for educating the child is the 

school, to accomplish the task a t hand, all communities must develop vibra nt 

partnership-uniting parents and community members with teachers in 

educating tomorrows citizens. 

4.2.3 The School's Practices in Involving Parents in 

Parent-Teacher Cooperation 

In this section, the teacher's activities on parent-teacher cooperation IS 

presented, analyzed, and discussed below. Regarding the parent-teacher 

cooperation, Krishna, in Aggrawal, described that "Close cooperation between 

the parent who is the first teacher, and the teacher who is the second parent, is 

the very foundation on which rests the fruitfulness of the training imparted in 

our institution." Aggrawal (1996: 118). Thus harmonious working together of 

parents and teachers can bring us the results we want, so Improves the 

students achievement. 
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Table ·7: Teacher Respondents Perception on parent Teacher cooperation in the school 

Responses I 

No Practices Very Rarely Occasionally Frequently Mean Chi-
\ 

Rarely value square 
1 Teachers 

, 
ask par.~nts for information 1 10 3 6 2.7 9 .2 -. 

abou t their children's goals , strengths and (5%) (50%) (15%) (30%) 
I 

talents I I 

I 
i 

2 Teachers send students work weekly or 2 10 6 2 2.4 8 .8 I 
monthly for parents review and _comment (10%) (50%) (30%) (10%) 

I 
I , 

on. 
i 

3 Parents give comments frequently on their 3 10 7 0 2 .2 11.6 , 
I 
I 
I 

children's homework performance (15%) (50%) (35% (0% ) I 
I 

4 Teachers contact parents of students 0 2 3 15 3.65 27 .6 
I 
I 
I 

having academic or behavior problems. (0%) (10%) (15%) (75%) 
I 

.. -----' 

5 Teachers provide information to parents 1 8 2 9 2 .95 9.6 

/ guardians on how to monitor and (5%) (40%) (10%) (45%) 

discuss school work at home . 
I 

6 Teachers make parents aware of the 2 12 2 4 2.6 13.6 . 
importance of reading at home, a nd ask (10% ) (60%) (10%) (20%) , 

parents to lis ten to the'i'r child read 

Mean of frequency of percentages 7, 5 43 ,33 19 .17 30 2,75 

(GMV) I 

51 

. .... ' . .. 



J 

• 

Tabl 7 shows thc r sponscs of Lca hcrs on parent-Leacher cooperation. To 

indicate thc cooperation, whclh r or nol tcachcrs ask parcnls for informalion 

about their child 's goals, and slr nglhs , send students work for parenLs 

comment on, contacl parenls of sludenls having academic or behavior 

problems and provide information lo parents on how to monitor and discuss 

school work at home, and pa r nls give comment on their child's homework 

frequently were asked to lhem. Each of the ilems are designed in a form of four 

points raling scales consisting of very rarely, rarely, occasionally and frequenUy 

with values of 1,2,3 and 4 respectively. The mean scores are interpreted as in 

section 4.2.2 above. 

In item 1, of table 7, the teacher respondents were asked whether they ask 

parents for information aboul their children's goals, strengths, and talents. The 

mean value of this item is 2.7, which is near to three. With regard to the 

percentages, 50 percent of lhe respondents replied that the practice was rarely. 

Thus the practice on item 1 is of medium. 

Concerning item 2 of table 7, the respondents were asked whether the teachers 

send students work weakly or monthly for parents review and comment on. The 

mean value of this item was 2.4, which is below average. 10 percent of the 

respondents replied very rarely and 50 percent responded rarely. Only 10 

percent of the respondents responded frequently. This shows the practices that 

teachers send students work for parents comment on is low. 

Regarding item 3 of table 7, the teacher respondents were asked on · parents 

comment on their children's homework performanj::e. The mean score of. this 

item is 2.10, which is near to rarely. And 15 percentt of the respondents replied 

for very ~arely, and 50 percent replied for rarely. No one responded for 

frequently. Thus the praclice on parents give comments on their children's 

home work performance is low. The practice of teachers in item 2 was also low. 

So is the case with parents. Because for what is not sent to be commented on, 

parents can't give comment. 
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Ilem 4 of lab l 7 is abou l teachers conlact parents of sLudenls having academic 

or behavior problem s . 75 percenl of the respond nls replicd that teachers 

conlacl par nls frequenUy. The mean valuc is also 3.65. Thus the practices of 

teachers conla ct parents of sludents having academic or behavior problems is 

found as high. This indicates that teachers contacl pa rents of students. only 

when behavior or academic problems are encountered on lhe students. 

In item 5 of table 7. respondents were asked to rate lhe level of teachers provide 

information lo pa rents on how to monitor and discuss school work at home. 

The mean value of the frequency of respondents obta ined on this item is 2.95. 

which is n ear to 3. The rating scale 3 indicates occa sionally with regard to the 

percen tages. 40 percent of the respondents replied rarely and 55 percent 

replied for frequently. Thus the practice on item 5 is m edium. 

This effort must be developed because the need for uni ted effort on the parents 

and teachers develop the child mentally. physically. morally and socially. 

In the la s t .item 6 of table 7. respondents were requested to rate the level of 

teach ers mak e parents aware of the importance of reading at home. The mean 

value of th e frequencies of the respondents is then 2.6. concerning the 

percentage of the responses. 60 percent of the respondents . responded rarely 

and 20 percent frequently. Thus the practice of teachers make parents aware of 

the importance of reading at home is medium. 

-In general, in this section. the level. the school has created conducive 

environment for the parent-teacher co6peration is medium and the school 
, I ' 

stressed on contacting parents of students having ' behavior or academic 

problems. The continuous relation between parents and teachers regarding the 

issues of all students whose individual problem is not identified is medium and 

with regard to the homework of students. the collaborative work between 

teachers and parents is low. 

~ Findings in Molnar's (2006) research, regarding parents involvement in their 

child's education indicaled lhat parents have a responsibility to keep informed. 
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ask questions, attend workshops , and borrow resources in order lo make sound 

decisions about lheir child and the school. Bagin (2001), adds lo this 

perception by stating lhat parenls are able to comprehend from analysis of test 

results, school records, behavior reporls, and class work how much progress 

their children have made and how much more they could make with help at 

home. Furthermore, Molnar slaled in his findings that some teachers feel 

threatened or endangered while olhers feel enhanced by parent involvement. 

Regarding the perception on parent-teacher cooperation, principals, and 

parents were interviewed and gave similar responses. Concerning the teacher­

parent relations, D 1 and D2 responded that the task of parent-teacher relation 

was incorporated in the school plan and the teachers are supplied with 

stationary for this purpose. Finally the teachers' performance is evaluated at 

the end of each semester. 

\-1 Concerning the parent-teacher cooperation's, parents interviewees were asked 

how they eontact with their children's teachers and whether or not they visit 

their children in the classroom while learning. Regarding these issues, PI, P2, 

P3, P4, P5, P7, pg and PlO responded that they do not visit their child in the 

classroom while learning. Only P6 responded that he was going to the school 

compound without invitation from the school with regard to the way parents 

contact their child's teacher all the parents responded that they contact their 

ehild's teacher at the parent-teacher conference, or when their child is 

identified that hel she has academic problem or disCiplinary problem, and 

invited by the teacher to discuss abou t the child's problem. In addition to these 

occasions, PI responded that she has being contacting her child's teacher, 

when fund raising was asked by the school and P7 replied that he contacted his 

child's teacher informally outside the school. 

..... Thus, the responses of the principals and parents show that, parents visit the 

school at the conference and parents contact their children's teacher when their 

child is encountered academic problems or behavior problems. Parents do not 

discuss the day-to-day activities with their child's teacher. With these schools 
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performa n ces , regarding the parent-teacher relations of the school, it can not 

enable pa rents and teachers help the student before probl ems become serious. 

lr Regarding to the parent-teacher relations, 8agin, (2001), described that, good 

community relations start when parents and teachers come to know one 

another and to take about what they do for young people. Through these 

conversations, parents soon learn to know the school, to understand what 

teachers are trying for children, and to appreciate instructional conditions and 

problems. Therefore, the schools practices on parent-teacher cooperation are 

not at the situation that parents could get information about their child's 

progress and cannot supplement the efforts of the school in promoting the 

progress of their child. / 

4.3 Community Participation in school management and 

fulfilling infrastructures, and parental involvement in their 

children's' education in school and at home 

In this part of the report, community participation in school management and 

fulfilling infrastructures, and parents involvement in the children's education in 

school and at home are presented and analyzed. 

4.3.i Community Participation in School Management 

and in Fulfilling Infrastructures 

Regarding the community participation in school management, Table 8 

presents the responses of teachers on the level PTA participates in school 

management, planning and in the activities of the school program, monitoring 

the financial resource, mobilize the community to contribute money (for 

building, solving disciplinary problems might be caused by students and 

contribution of money by the community members. The designation of the 

rating scales and the interpretation is the same as in section 4.2.3. 

In item 1 of table 8, teachers respondents were requested to rate the level of 

PTA participates in the school management, planning annual program and in 
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lhe schools program activities . The mean value of ilem 1 in lhe lable lhal is 

3.15 shows lhat lhe lev I of parli ipalion of PTA corresponds lo occasionally; 

with respect to the percentage, 60 percent of the teacher's respondents replied 

that the PTA participates frequently. Thus, the participation of PTA in school 

management can be labeled as medium. 

In item 2 of table 8, the mean value of the frequencies on the participation of 

PTA in monitoring effectivc dislribution of financial resources for different 

school program activities is 3.60. Regarding the percentage of the rating scales 

in this item, 80 percent of the respondents have replied for frequently. This 

shows that PTA members participation in monitoring finance resources and 

effective distribution is high. This also indicates that item 2 of table 8 is the 

highest perfonned activity next lo item 5 by the PTA. 
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Table ~: Teacher Respondents' perception on community Participation in School management and in fulfilling 

infrastructure 

Responses 
No Practices Very Rarely Occasionally Frequently Mean I Chi-

. Rarely value square 
1 The participation of PTA In school 3 3 2 12 3.15 13.20 

management, 'planning annual program (15%) (15%) (10%) (60%) 
. 

and in the activities of the school program . 

2 The participation 'of PTA in monitoring 1 2 1 16 

effective distribution of financial resources (5%) (10%) (5%) (80%) 3.60 

I 
32.40 

for different sc~ool program activities 

3 The school's PTA mobilizes the community . 1 · 2 2 15 

to contribute money for building (15%) (50%) (35% (0% ) 3.55 26.80 

classroom and to hclp ir.. labor In 

construction 

4 the participation of PTA In solving 4 3 2 11 

disciplinary problems that might be (20%) (15%) (10%) (55%) 3.05 10.00 

caused by students 

5 The community members participation by 0 1 4 15 

providing mpney, and in labor to fulfill the (0%) (5%) (20%) (75%) 3.70 28.40 

infrastructure --
Mean frequen'Cy of perccntages 11 19 16 54 3.41 

, 
(GMV) 
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In tab I 8, itcm 3 is about P1i\" performance in mobilizing the community to 

contribute money for building lass rooms. The mean value of the respondents ' 

frequencies of the rating s alc is 3.55. This value is near to 4, which is 

frequently preformed. Thus the response of the respondents shows that the PTA 

of the school mobilizes the community for money contribution frequently. The 

percentage also indicates lhal 75 percent of the respondents replied for 

frequently. 

Item 4 of table 8, indicalcs the mean value of respondents on PTA's 

participation in solvin'g disciplinary problems caused by students is 3.05. This 

value is nearly the same as occasionally in the rating scales. This shows that 

the performance of the PTA on lhis issue is not frequent. The percentage also 

indicates that 20 percent of the respondents replied for very rarely and 55 

percent for frequently. 

With regard to community participation in providing money and helping in 

labor to fulfill the infrastructure, item 5 of table 8, shows that the mean value 

is 3.7 and 75 percent of the respondents replied for frequently. This indicates 

that the highest performed activity in community participation stated in table 8 

is contribution in money and labor. 

The chi-square test for each item in Table 8 was calculated to be significant at 5 

percent of level of significance. This indicates that the observed frequencies on 

which the interpretation of the data in table 8 is made is not a result of chance 

factor.' 

The response from the open-ended questionnaires also ascertains the above 

finding. The respondents replied to the open-ended questions by stating as: the 
I 

community in general and parents in particular were participating in building 

classrooms, office and fence of the school by contributing money, manage the 

school through their representative, the PTA, providing educational inputs such 

as desks and monitoring the problems caused by students. Thus community 
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parLi ipa Lion with respeeL to th items in table 8 is gencrally more than 

occasiona lly bu t not frequently. 

The rcsponses obtained from the principals. PTA membcrs and parents also 

supportcd th finding from quesLionnaires. R garding the community 

parLicipa Lion in school management and fulfilling infrastructures. DI and D2 

respondcd that the community participated in school managcment through its 

represcntaLive . the PTA of the school. Concernin d thc Pl.'A's parLicipation D I 

respond d that: 

The PTA, plans the school program together with the principal, 

monitors the financial distribution, monitors and solves 

disciplinary problems caused by the students and mobilizes the 

community for money contribution to fulfill the infrastructure of 

the school. 

D2 also responded that most of the school buildings are constructed through 

the efforts of the PTA. D2 also added that it is the PTA in the school which 

colleeLed money by mobilizing the community for building construction. 

r PTA I and PTA 2 were also interviewed, regarding their participation in school 

management. Both of them responded that they planned the school program 

together with the school administration. Then the planned program is described 

to the parents and teachers du~ng the conference. Finally, the plan is designed 

by incorporating the suggestions at the conference at the end of fiscal year. 'J :1 

They also responded that how parents monitor their children in the school and 

at home is discussed at the conference. 

With regard to the parents' participation, PI, P2, P3, P4, P5 and P8 responded 

that they participated in money contribution and participating in the 

conferences, where, school management. curriculum and students discipline is 

evaluated. P6, P7, pg and PIO responded that they participate in the school, in 

parent -teacher conference. 
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As far as the documenl sour c is oncerned, there were documenls lhal 

indicale the PTA participalion in s hool management. There were files and 

minules that show, thal lh PTA dc ided to purchase slationary and desks. In 

the minute of the PTA, number of participants and name of participants in the 

meeting and lhe subslance in which decision is made is specified. The pOints 

raiscd al the conference is also lranscribed in the minute. 

The documenl in the school also shows lhat lhe community has contributed 

130,000 birr from 2003-2007. And in labor during construction of the 

buildings, the community members contributed 20,000 birr within the years 

stated above. Totally 150,000 birr was conlributed by the community members 

to fulfill infrastructures. 

- Thus, responses from intervicwees' shows that the school was managed by the 

PTA, and the PTA, under its leadership constructed buildings to fulfill 

infrastructures using subsidiary budget funded by the government and by the 

money contributed from the communily. 

Concerning the community participation in education, the Guideline For 

Organization of Education Management, Community Participation and 

Education Finance (M~E, 200~), described that the community should be 

involved in planning and approving lhe annual budget of the school, conduct 

education related researches enhancing education quality, fostering female 

student enrolment, curriculum development and evaluation, supporting the 

school finanCially and in labor, monitoring the finance and solving disciplinary 

problems in the school. 

Accordingly, the results obtained from table 8 on community participation in 

general and PTA participation in particular in school management and fulfilling 

infrastructures, the PTA participation in planning annual program of the school 

and in solving disciplinary problems of the school is found to be medium. But 

the PTA's partiCipation in monitoring effective distribution of finance resources, 
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and mobilizing lhe community to contribute money, a nd the community 

participalion by providing money and in labor found to be high . 

To indicate the strong relationship between the school and the community, 

John Dewey in Aggrawal (1996), described that schools should be a miniature 

community. There should be a living traffic with the outside worlds. 

4.3.~Parents' Involvement in their Children's 
~ 

Education in School. 

In this section, it is attempted to assess parents' involvement in their children's 

education in school. 

The data was collected from students. Each of the items was designed in a form 

of four points rating scales consisting of very rarely, rarely, occasionally and 

frequently and was given values 1, 2, 3 and 4 respectively. The mean values are 

interpreted as in "4.3 . 1" above. Since the student respondents are hundred, the 

percentage of each rating scale of the items is equal to the number of 

frequencies in that rating scale. Chi-square test was calculated to check 

whether the responses diverge significantly from the distribution to be expected 

by chance or not. 
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Table 9: Student Respondents' Perception on Parents Involvement in their children's Education in School 

. Responses 1 
No . Practices Very Rarely Occasionally Frequently Mean Chi· I 

I 

Rarelv value square 
1 Parents know whether their children 3 7 29 61 3.48 84.80 

really go and what they do in school 
I 

2/ Parents participate in parent -teacher 11 14 29 46 3.10 30.96 I 
I 

conference - I 

3 Parents contact with their child's teacher 9 33 42 16 2.65 27.60 ; 
I 

concerning h~/her academic progress , 

and achievement ! 

4 Parents visit their children in the 27 20 41 12 2.38 
I 

18.16 I 

, 
classroom while they are learning 

, 
I , 

5 Family participates in special events and 15 24 35 26 2.72 i 8 .08 

co-curricular activities giving service to 
! 

the school 
I 

6 Parents raise money for school program ' 5 15 19 61 - 3.36 73.28 I 
I 

(b Parents advise their c~ildren to show good 2 2 3 93 3.87 246.64 i 
~ I 

discipline in school I 

8 Parents respond to and participate in 8 18 32 42 3.08 27 .04 , 

school program actlvities 
I 

/ 
-"M~ frequency of percentages 10 16.63 28.75 44.62 3.08 , 

'\ %~\ ~o ~. -
v,., '1- ~ . 

, .'r..;';;::-= 
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In L ble 9. the mcan valucs of lhc rcsponscs of sludenLs on their parents 

onlacL lhcir lcachers concerning lheir academic progress and achievement, 

item 3, is 2.65. This indicales lhat the practice is occasionally. The mean value 

on Lheir par nls visit them in the classroom while Lhey are learning, item 4, 

that is 2.38 is low. In Item 4, 27 percent of the sludents' respondents replied 

for very rarely. This shows lhat, parents visitation in the classroom, where his 

child learns and parents contact wilh leacher concerning the child's academic 

progress werc not part of the school activities. 

The mean valuc of item 1 in table 9 which is aboul parents follow up to their 

children in the school is 3.48. With respect to the percentage 61 percent of the 

students' respondents replied for frequently. In this case, the parents' 

performance is high. 

The mean value of item 2 and item 8 in table 9 are 3.10 and 3.08 respectively 
, 

are nearly the same. Thus, : the parents' participation in parent-teachers , 

conference and in schoo,!, program activities is medium and corresponds to 

occasionally. 

In item 5 of table 9, respondents were asked to rate the family participation in 

special events and co-curriculum activities in the school. The mean value of the 

frequencies of lhe responses was found to be 2.72. This value corresponds to 

occasionally and 15 percent of the student respondents replied for very rarely. 

Thus, the participation of parents in co-curricular activitics is at the lower level 

of medium. 'j 

Item 6 of table 9, shows that the mean value of the frequencies of responses is 

3.36 and 61 percent of the student responded to frequently. This inc;:licates that 

the level on parenls raise money for school program is medium. 

According to ESDP-UI, the community is supposed to contribute labor, local 

materials and cash, based on its own capacity for the construction of schools, 

(MoE, 2005: 62). 
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Regarding ilem 5 the responses rrom open-ended questions, indicate that 

health education and traffic education wcre givcn by the community members. 

Thus, there are many extra curricular aclivilies, where the community 

members do not partiCipate in. 

With regard to the advice given to studcnls by parenls to show good discipline 

in school, item 7 of table 9, the mean value is 3.87. This value is near to 4, 

which correspond to frequently. And 93 pcrcenl of the students' respondents 

replied for frequently. This shows thal parents advise their children to show 

good discipline all the time and the parents' participation is high with respect to 

this issue. 

The calculated chi-square for each ilem in table 9 is significant at 5 percent 

level of significance and this shows that the observed frequency in table 9 is not 

a result of chance factors. 

Regarding the parents involvement in school in their children's education, data 

was also collected from principals, PTA members and parents through 

interview. Concerning this issue, the principals (D 1 and D2) responded that: 

parents raise money to the school, enroll students, evaluate the curriculum at 

the conference and follow-up their children with respect to discipline. 

Interview about parents' involvement in education was also conducted with 

PTAI and PTA2, and they responded that it is through the support by money 

and labor . of the parents, that the school upgraded from grade four to grade 
• < I .,;; 

eight. 

" Parents' interviewees were asked whether or not they know their child's activity 
I 

in the school. Regarding this, P3, P4 and P8 responded that they follow what 

their children do by going to the school compound and ask teachers. P2 and P5 

responded that they follow their children's activities in the school by assessing 

the homework; he/she does in the exercise book. P6, P9 and PIO responded 

that they know what their children do in the school by asking their children 
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th mselves. P l a nd P7 responded that lhey go to s hool only when they are 

called du to rVlin acadcmic or behavior problems o[ thcir child. 

With rcgard Lo parents visiL their children in the classroom all the parent 

interviewees rcsponded Lhat they do nol. 

Concerning moncy raising [or school program, all interviewecs responded that 

parents raise money [or school program. 

Data gathered [rom document sources indicated that the parents participated 

in parent-teachcr conference bul there was no document source regarding 

visitation by parenls in the classroom. There was not also document source for 

parents parlicipation in co-curricular activities and services as parcnt tutors. 

In general the rcsponses obtained from table 9 on parental involvement in their 

children's education in school shows that the involvement in follow up and 

advising to their children to show good discipline, and raising money for school 

program was high. However, parents involvement in contact with their 

children's teacher, visit their children in school and participation in 

extracurricular acLivities is low. Thus, by retaining the high level of their 

involvement, parenls have to contact their child's teacher and discuss with 

about the students' achievement, behavior or academic problems, in order to 

give remedy to the problems and to encourage on the strong sides . 

Regarding the importance of parent-teacher relations, Bagin (2001), deSCribed 

that teachers gain a direct understanding of difficulties experienced by parents, 

particularized experiences of children, and influences that have been 

determinants of their behavior. It is also stated that school visit can be very 

helpful to the teachers in communicating with parents of low socio economic 
• I 

status. 

Thus, responses obtained from interviews and document sources show that, 

parents visit their child in the classroom, participation of parents in extra 

curricular activities and the continuous parents contact with their child's 

teacher was not part of the school program. 
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4.3.3 Parents Involvement in their Children's 

Education at Home 

In this section, parents' involvement In their children's education at home is 

presented, analyzed and discussed be low . Parents may improve their children'S 

academic achievement by spending more time with their children in pursuit of 

activities such as reading with their children, checking homework every night, 

talking about school matters at home . Parents can also be involved in their 

children's education at home, by adjusting the home environment for studying 

the child, in supplementing in educational materials, praising and initiating the 

child to learn. Regarding the importance of participating parents in the 

students' homework, Bagin (2001), stated that an intelligent parent who takes 

an interest in homework knows whether or not assignments are worthwhile and 

reasonable. 

Table 10 shows, the responses of student respondents on the parent 

involvement in their education checking their homework every night, talking 

about school matters at home, monitoring them and organizing their daily 

activities, reducing workload, providing relevant educational materials and 

praising them when they get good result. 

In items 1, 9 and 10, the mean values of the frequencies of th~ students are 

3.30, 3.42 and 3.44 respectively. These values are near to 3. Thus, parents give 

comment on their children's homework, praise their children when they get 

good result and develop a schedule to their children occaslbnruly. · Regarding the 

practices of parents in guiding and monitoring their children in organizing their 

daily activities and guiding and helping their children in assignments and 

projects that require parents involvement, that is' item 4 and 7 the mean values 

are 3.45 and 3.49. This shows that, in items 4 and 7, parents involvement is 

medium. 

The practices of parents in items 2, 3, 5, 6 and 8 are high. Because the mean 

values are greater than 3.5. This shows that parents talk about educational 
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values at horn' Lo Lheir children, encourage and help Lheir children to achieve 

better, initiate their children to study hard, reduce work load at horne and 

provide their children sufficient supplementary educational materials 

frequently. WiLh regard to encouragement of parents to their children 90 

percent of the students responded for frequently. 

The chi-square test for each item in table 10 is significant at 5 percent level of 

significance. Thus, the data in table 10 is not a result of chance factor. 

The findings from the quantitative data were crosschecked through data 

obtained by interviewing parents. Accordingly, P2, P3, P4 P8 and P9 responded 

to the interview that they reduce workload to their children at home and 

interviewees, P3, P5 and PIO responded that they help their children in their 

homework at home. With regard to supplying their children in supplementary 

relevant educational materials, advising to study hard and encouraging their 

children to achieve better, all interviewed parents responded that they do. 



Table 10 : Student Respondents Perception on ParenLs InvolvemenL in their children 's EducaLion al home 

Responses -
No Practices Very Rarely Occasionally Frequently Mean \ Chi-

Ra re ly value square 

1 Parents give comment after evaluating their :'} 14 33 50 3.30 5: .7( 

children's homework 

2 Parents talk about educational values at home 3 7 13 77 3.64 ~6 . _~ 

to their children ! 
3 Parents encourage and help their child ren to 0 :1 5 <)0 :1.8:1 ~ ), __ I 

achieve better in their learning 

4 Parents guide and monitor their children in 2 9 31 58 3.45 76.~ 

organizing their daily activities 
"'-

, 

5 Parents initiate their children to study at home 5 5 12 78 3.63 ~5: . : ~ 

6 Parents reduce work load to their children at :3 q 14 74 3.59 ~ ~33 : 

home ~ 

I 
7 Families guide and help the stud~nts in their 6 S 21 I 67 3.49 : C(I ~ , 

assignment and projects that require their 

involvemeht 

8 Parents provide their children sufficient and 2 5 4 89 3.80 I 218.6': 

relevant supplementary educational materials 

9 Family praises its children when they get good 5 7 29 59 3.42 I 75. o! 

result I 
10 Parents develop to their children a schedule 8 5 22 65 3.44 

I 91 9~ 

I for studying at home. , 

cumulative percentage 3.7'Yc) 7.2% 18.4% 70.7 3.56 I 
(G V) I 
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G nerally , til' re s ponse obtained from table 10, on parents involvement in 

their children 's ed u ca tion at home is high , Therefore, though the bond between 

par nts nd th' school is limited to certain activities, the parents' involvement 

in fostering their childr n's learning at home is encouraging. Regarding this 

Castle in Aggrawal described the importance in education as "It is simply the 

home than the chool that determines the quality and direction of the child's 

life and that the teachers' work is fulfilled or destroyed, for good or ill, of tqis 

major factor of the education of any child---", Aggrawal (1996: 115-116). 

Furthermore , it is described that parent involvement in learning activity at 

home is one of the Epstein's six typology which states that teachers collaborate 

with parents in supporting children learning at home. In this activity teachers 

coordinate home and classroom learning and provide enrichment activities. It is 

also stated that a wise father is more than hundred school masters. The 

mothers face is the child's first lesson-book, (Arggrwal, 1996, Barbour, 1997). 

Cotton's (2001) research indicates that the more activity forms of parents' 

involvement produce greater achievement benefits than the more passive ones. 

Thus, parents should fulfill the basic needs to their children, and support and 

guide in their learning at home. They should supply their children educational 

underpinnings. 

4.4 Fa~ctors Affecting Community Participation in 

Schools 

Among the various factors that hinder community participation, in the school 

program cited by the informants of this study are: Poverty, lack of awareness, 

time constraint, lack of emphasis from the side of the school administration, 

lack of acceptance to the parents decision and incompatibility of work schedule 

of parents and the school. All the informants that is, the principals, teachers 

PTA members and parents stated that poverty or low economic status as one of 

the obstacles to community participation in school program activities. In this 
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section the r 'sponses of th . pril1c ip ' ti s, teachcrs, PTA m mbers and purcnls I S 

presented and described. 

4.4.1 Low economic background (poverty) 

Regarding the effect of low economic back ground on parents involvement, 

Payne (1997), cited in Molnar (2006) states that, the poor either consider 

themselves unworthy, or they arc too oppressed or too disinterested; where as 

the rich can afford private education, if they are at odds with public system. 

In this study D 1 and D2 responded that, the main obstacle of paren ts' 

involvement in education was low economic background. They described this as 

many parents are volunteer to raise money to fulfill the infrastructure, but the 

reason not to raise is poverty. Also they couldn't participate in the conference 

as expected, because most of them earn money bcing a day laborer. 

Parents in poverty can't also supply the necessities to the child's learning at 

home. Concerning this Aggrawal (1996), described that, unhygienic, living and 

overcrowded at home affects the rate of learning and the general response of 

the child. 

4.4.2 Lack of Awareness 

With regard to awareness, it refers to the empowerment of parents to be 

involved in school affairs. Lack of awareness in this .-egard is then, lack of 
I' _. 

orientation or training to the parents on how to participate in the school , 
program activities. The teacher respondents, described in the open-ended 

questions as the community does not understand tha~' the ownership of the 

school is of its own. The PTA members also responded ' that, the level of 

understanding of the community that the school is mainly the society's 

ownership is low. Thus the attempt to be involved In the school's program 

activities by arranging the personal issues is not the extent the school expects. 

Regarding the influence of lack of awareness of parents in parents' involvement 

in education, Molnar (2006), stated that inadequate parents training in the 
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va rio u s as pe :ts of education is a burrier to pa rcnls' in vo lvement in local school 

govcrna n 'c. I I also stated that thc lack of expc rli se is clearly a rcason why 

curriculum a nd instruction issues wer not addressed by parent councils. Lack 

of a wa ren ess in parents might be due to communication barriers. 

Communication barriers arise when the idea is not a ccura lely communicated to 

the community. 

Thus, parents should be trained by arrangmg workshops on parents' 

involvement in school works. The responsibility for lraining parents is then 

shoulde red on the principals. That is the principa ls together with the PTA 

should pla n a special workshop to parents regarding parents' involvement in 

school work, on the helping their children in education in school and at home. 

4.4.3 Time constraint 

Time conslraint has been stated as an obstacle to parent involvement in schoo! 

work by the principals and parents interviewees. The teachers also pointed out 

in the open-ended questions that time constraint wa s an obstacle to parents' 

involvemen t in school work. 

From the parents' interviewees two teachers and policeman interviewees 

responded that office hours in their occupation and the school schedule are at 

the same time. So they pointed out that they couldn't be involvement in school 

work due to time incompatibility. 

However, many scholars and researchers do not agree with the idea that time 

constrain is an obstacle to parent involvement in school works. They argue that 

time is available if there is an increased level of commitment place upon it. 

Convey (1989), in Molnar (2006), pointed out that time is not the real issue, it is 

the level of commitment that determines where time is spent. Molnar (2D06) 

also supported Convey's stand by stating. "If lack of time continues to restrict 

parent involvement it may be an indicator of deeper problem." Molnar described 

that issue that parents claim may be lack of awareness of the benefits of parent 

involvement in their child's education. 
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4.4.4 Lack of Emphasis from the School Administration 

Responses obtained from teacher respondents in the open-ended questions 

indicate that the school had no plan to parent involvement in parcnt-lcachcr 

relations, the way parents help their child at home in learning. The school also 

had not conducted special workshop for parents on parent-school relations. 

The teachers also indicated that the level of encouragement parents to 

participate in school affairs is low. They also cited that when parents are asked 

to raise money it should be by persuasion. 

Thus, the extent the school initiates the community to involve in school work as 

to the teachers responses and it must upgrade its efforts to participate the 

community in school works. 



CHAPTER FIVE 

Summary, Conclusions and R e commendations 

ThiS lion of the report deals wilh lhe S lmma ry of lhe major findings, 

CO l elus ions drawn based on lhe ana lys is or the dala colleclcd and 

r commendaLions 

5 .1 Summary 

Thc purpose of Lhis sLudy was lo invesLicfaLc U c communily participation in 

primary school curricu lum implemenlation in i\ks urn Lown, lhe case of/Megabit 

18 elemcnlary school. The sludy was designed wi t h thc objectivj'ts: 

1. To asses the school's practices in parLicipating the community in the 

primary school curriculum implcmentation 

1.1 PTA'S leadership role, levcl of decision . 

1.2 Coopcrating lhe communiLy lo support Lhc school in the provision 

of educational expenditure 

1.3 Parents involvement in the le~learning process . 

2. To investigate community participation In school managem en t and in 

fulfilling infrastructure, and parenLs involvemenl in their children 's 

cducation in school and at homc. 

3 . To cxaminc the commilment and awareness of tcachcrs to participate 

parents s upervise their children in school 

4. To identify factors thal influence communily participation in primary 

school curriculum implementalion . 

To achieve Lhcse objcctives. the sLudy was designcd Lo find answcrs for Lhe 

following basic qucstions. 

73 



1. Ilow ar thc sch ool's (ITorls in parlicipating thc ommuniLy in gC llc ra l 

and par nLs in p 'lrti cular in primary school curriculum impl cmenLation 

in Mcgabil 18 prinl ~lI-y school? 

2. To whal extent is 'omInunity participation practiced in lhc cu rri culum 

implemcnlation in Mcgabit 18 Primary School? 

3. Do the teachers 'md principals in the school have commilment and 

awareness to pa rticipale the community in lhc curriculum 

implemenlation? 

4 . What factors innu cncc community participation in primary school 

curriculum implcm entation? 

The data sources wcrc thc plincipal and vice principals of the school. teachers. 

students, PTA members. parents and document sources. Both probability and 

non-probability sampling was used to select the informants. The teachers and 

PTA members were selccled by simple random sampling and the students by 

systemat ic sampling, the principals and parents were selected by purposive 

sampling. The respondents wcre two principals, 20 teachers. 100 studenls. two 

PTA members and ten parents. 

Close-ended questionna ires were used for the students and opcn-ended and 

close-ended questionnaires were used for teachers. InterView was conducted 

with the principals of the school, PTA members and parents . 

. Thc data gathered from teachcrs and students was tallied in to frequencies. and 

the percentages and mean values was calculated. Data obtained from 

interviews and document sources were used to supplement thc data collected 

from questionnaires. The major findings of the study arc summarized as 

follows: 

1. The school's practiccs in involving the community in the school 

managemcnt. that is the practices of the school to participate the 

community by; 
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• Org<lnizillg reprc~cnlalive cOII1111it[('('s ;llld illvolv' in the school 

nnnag menl 'onci \ ' ling ronnal cO\llcITIl('('S with parents twice a year 

W'l found lo be high 

• Svaluating the s hool manag menl Hllcl curriculum implementation at 

lhe parenl-teacher conference was found to be medium. 

2. The schools practices in upgrading school p'lrenL rclations. 

The schools efforl in this issue was generally found to be low exeepl in some 

practi es which were medium. That is the school 's practices in; 

• Providing parenls clear information aboul the curriculum assessments, 

studenls' achievement levels and report cards, and providing parents 

opportunities lo visit lhe school were medium, but 

• Letter communication with parents. proViding parents workshops on 

school related issues, parents home visilation by teachers, and 

encouraging lo share lheir experi nce with sludenls as part of classroom 

activities were low. 

3. Thc schools practices in involving parenls in parent-leacher cooperations. 

The school's efforls in foslering parenl-leacher cooperation were found to be 

at different levels in diffcrenl activities. The efforts of the school in involving 

parenls was found lo be; 

• Low in sending sludents work for parenls comment on their children's 

homework, and crealion of awareness in parents aboul reading at home, 

• Medium in asking parents by leachers for information about their 

children's goals, strengths and talenls, and in providing information to 

parents by leaehers on how to monitor and discuss school work at home 

and 

• High in conlacling parents of s( udenls having a ademic or behavior 

problems with teachers. 
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4. Communily parLicip 'lLion in school managemenl ancl in fulfilling 

infra lruclures. 

The PTA members parli ipalion in school managemenl, planning annual 

prodram and in lile ' 1 'livilies of lhe school program, and in solving 

disciplinary problems auscd by sludenls were found to be medium. But 

participation of lyrA members in monitoring effective distribution of financial 

resources for differcnl school program aclivitics, and mobilizing the 

community to conlribul money for classroom construction were high. So 

also lhe communily members participation in money contribution \Vas found 

lo be high. 

5. Parenls involvemcnl in lheir children's education in school \Vas found at 

differenl levels of parlicipalion in the activities attempted to assess parent's 

involvement by ways of: 

• Visiting thcir children in the classroom while learning was low and 

by ways of: 

• Follow-up whallheir children do in school 

• Parlicipating in parenl-teachers conference 

• Conlacting lheir child's teacher 

• Participaling in co-curricular activities 

• Raising money for school program ancl 

• Responclin(f lo ancl participating in school program activities were 

medium. 

And parenls' involvement by ways of advising their children to show 

good discipline in school was found to be high. 

6. Parcnts' involvcmcnl in lhcir children's education al home. 
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Parents il1Vo"'('tl1cnl in lhis calcgory or activities i~ belter 111<111 the activities 

observed ill 111(' olher calegories of aeli\'ilies. Thus. p,lrcl1ts involvemenl by 

way or: 

• Giving COll1menl afl r valualing lheir children's homework, 

• Guiding and monitoring lheir children in organizing Lheir daily activities, 

cfuiding and helping lheir children in lheir assignmenls and projecls. 

• Praising their children when lhey gel good r suIt, al\d 

• Developing a schedule to lheir children for sludying al home were 

medium 

And 

• Talking to Lhcir children about educational valucs at home. 

• encouraging and helping their children lo achievc beLler in their 

educalion. 

• Initialing Lhcir children to study at home 

• Reducing workload to their children at home, and 

• Providing lheir children sufficient and relcvant supplementary 

educalional malerials wcre high . 

7. Major faclors affccting community participation in schools 

The findings from inlerviews and open-ended questionnaircs indicaLe that the 

faclors affecting community partiCipation are lack of awareness and time 

constraints. Thus. lhe major factors as responded by the teachers, principals, 

PTA members and parents were: 

i. Low cconomic background 

ii. Time constraint 

iii. Lack of awarcness 

iv. Lack of emphasis from the side of the school adminislration 

v. Lack of acceptance lo lh parenls' decis ion from the side of school 

administration 

vi. Lack of training from the side of leachers and parents 
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5.2 Conclusions 

Based on lh analysi ' tlnd nnclings or the study, the following cone lusions ar 

drawn. 

• The school's cfforts in organizing structures thal enable to participate the 

community i ' high . [3ut th effort is limited to organizing lh structures . 

There should be con tinuous rollow-up of the perfonnanc cs of the 

committees and ('valuation of the school management and curriculum 

implementation . 

• School's practiec on school-parent relations is low. Workshop is not given 

lo parents on school related issues. Letter communication of teachers 

with parenls is low. In order to upgra51e school -parent relations, there . ' - .; 

should be continuous communication with parents. 

• Parenl-leacher coopcration in the school is low. Teachers contact parents 

frequently , only when academic or behavior problems is encountered in 

the student. Identifying the student's goals, Strengths and talents of the 

students together with parents is not adequate . 

• PTA members participation in monitoring financial resources distribution 

effectively and mobilizing the community to contribute money is higb but 

lhe PTA's participation in school management. planning annual program 

and solving disciplinary is not adequate. 

• Though all of the problems of fulfilling infrastructures are not solved, 

participation of the community in money contribution is high. 

• Parents ' involvement in their children's education in school is low. It is 

limited to advising their children Lo how good discipline in s hoo1. The 

parents' involvement in school regarding their children's education 

should be alrounded participation and should be continuous. 

• The support of parents to their children's education at home is hig~. 

• Generally curriculum implemenlation is collaborative work. Thus the 

individual effort (teachers, school administration, parents) cannot 

~graQ.e lhe quality of education. 
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• It is found Lhat there are eli/fcrcnl raclors lhat hinder community 

participation in curriculum implcmcn LaLion, bUl lhese all factors can be 

improved through training anel creating awareness in lhe teachers and 

parents. 

5.3 Recommendations 

[3a cd on the findings and conclusions presented above, the following 

recommendations are suggested: 

1. Curriculum implementation needs a cooperative effort of the school 

administration, teachers, parents and the sludents. Therefore, in order to 

enhance the awareness of teachers to perform with parents 

collaboratively, Aksum Education office should design and conduct 

trainings to teachers on parent-teacher cooperation and school-parent 

relations in the school. Because, in this study it was found that teachers 

contact student's parents only when problem on the student is 

encountered. 

2. The school administration should design and arrange workshops to 

parents on how they contact the teachers of their children concerning the 

child's academic progress and on other school related issues. The parents 

also have to have understanding that the school-parent cooperation is for 

mutual benefit. It is also found in this study that the factors that limit 

parents from participation in school program activities were time 

constraint and low economic background. These problems are arose due 

to lack of awareness (Molnar, 2006). Thus the problems of time 

constraint and low economic background as obstacles to participate in 

school program may be Simplified through workshops to parents. 

3. The school has to give emphasis to parents' participation in the 

curriculum implementation in addition to money contribution and 

financial resource distribulion. Thus, the school has to have a special 

plan and moniLoring system for the parents' parlicipation in their 

children's cducalion. 
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4. Among the edu 'Ilion packages or 2005 tlln!. t.he minislry of' education 

has issu cI to be impl men led. the "School Improvement program" may 

enhane lhe communily IXlr(icipalioll in curricu lum implemenlation . 

Because lhis program focuses on; school leadership unci manag menlo 

school-parcnl and 'ommunily purlllcrship <111el 51 udelll.-centered learning 

(MoE. 2005). Thus. lhe school has to begin (his new program in order to 

upgrade communily participation in curriculum implemcnlation. 

5. Finally, lhe researcher suggesls further sludies on: 

• Parenls' invoh emenl in school 

• Teachers' roles in parents involvemcnl in schools and on olher 

relaled issues. 
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APPENDIX A 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION 

SCHOOL OF GRADUATE STUDIES 

Questionnaire to be filled by the teachers in the school 

Objectives of the Que stionnaire : 

The purpose of this questionnaire is to collect data on the performance of 

community participation m the pnmary school curriculum 

implementation, and to provide insight about possible future directions 

and needed improvements. Please, read each of the items carefully and 

give the response that corresponds to the situ ation in your school and 

your activities. 

Thank You for your cooperation 

1. Information about the respondents 

1. Age __________ _ 

2 . Sex -----------
3. Educational Qualification 

A. TTI _________ _ 

B. Diploma _______ _ 

C. If other Specify ____ _ 

4. Years of service in teaching _____ _ 

5. Your responsibility in the school in addition to t.eaching 

A. Unit leader ________ _ 

B. Department. head ______ _ 

C. If other specify _______ _ 

6. Period allot.ment. per week ___ _ 



, 

[I. Scoring E:xplanations 

I. Not occurring the activity does not happcn at all 

2. I~arcly: thc activiLY occurs in onl . one or two gr'lde levels/ classes 

3. oc a ionally: the activity occurs in some grade levcls / classes 

4. I'requcnUy: th activity occurs in many (all) grade levels / classes. 

live your response by encircling the number that cor responds to the 

response that closer to your perception . 

~J-----Ite- m ---
R e sponse 

~ -111 
s:: 
o .... 
VI 
111 
o 
o 

I 
I 

o 
1 2 3 4 

--.--------------------------~-r_--+_--~--_r---I 
I Your school provides parents meetings, workships and 

! !tr<linll1gs on school related issues and child development. 
I 2 3 4 

I goals, strc.:ngths and talents. 
I 2 3 4 ~

_ IYc~asl' parents for information about their children's 

3-r Y<;;-makc home visit to help par--e-n-ts---u-n-d--e-r-s-t-a-n-d-t-h-e-t---r---+----+----l 

1 2 3 

-

I I ::;chool and the school to understand parents. 
-- -i -------------------------------~--+---~---4-----

1 

4 You send studenls work wealdy or monthly for par nt~:; 

~ [(":iew <_u_1(_1_comment on . ______ -+ __ 1_-+-_2 __ 
1 
__ 3 __ 1-__ 

4_1" 
5 I You provide parents dear information about 1 he 

I 1 2 3 4 I curricululll as::;cssments, achievement levels and rcport 

I cards. 
- --- - -------- -- --- ----.----.-- --- ------11-----1----

4 

You contac parents of students huving acudcmic or 

I bclwvior problems. 
I 

1 2 3 4 

-----------1---+----1---I· 
7 I You ~sc letter communication with parents. • 

123 4 
---------- -- - - ---I -- - ---1-----1---1 

Your school provides a parent opportunities to visit ~he 

schor)1 2 3 £1 

- - - - -----1-----1----· --
9 You cncourugc parenls and the community mcmbc,s to 

'11;l'C their scales experience with studellts as par: of 2 

------ -

3 4 

,- -

I 

I 



share their scales e:h'}Jerience with students as part of 

classroom activities. 

10 You provide information to parents / guardians on h ow to 1 2 3 4 

monitor and discuss school work at home. 

11 You make parents aware of the importance of reading at 

home, and ask parents to Ii ten to their child read or read 1 2 3 4 
.. 

aloud with their child. 

12 Parent gave comments frequently on their children's 

homework performance. 1 2 3 4 . 
I---

13 Your school organizes PTA SiC, teacher's Association, 

Girl's club and students' council. 1 2 3 4 

.., 14 Your school conducts a formal conference with parents at 

least twice a year 1 2 3 4 " 
15 Evaluation of the school management and curriculum 

im plemen tation IS discussed at the parent teacher 1 2 3 4 

conference 

16 PTA members participate In school management, 

planning annual program and in the activities of school 1 2 3 4 

program 

17 Your school's PTA participate In monitoring effective 

distribution of financial resource for different school 1 2 3 4 

program activities 

18 Your schools PTA mobilizes the community to contribute 

money for building classrooms and to help in labor in 1 2 3 4 

I construction 

19 JYf.A/ participates lTI solving disciplinary problems that 

might be caused by students. 1 2 3 4 

f-
20 The community members participate in providing money 

and in labor to fulfill the infrastructure. 1 2 3 4 



III. Please, give more suggestion on the basis of the following points. 

i) orne people say that th task of education needs professional 

training and they consider the involvement of parents and 

communities in teaching-learning process as has no importance. 

What is your opinion regarding the involvement of parents and 

communities to take part in teaching-learning process? 

ii) If you think that there are practices on parents and communities 

involvement in school program, what are the major activities that 

the parents and communities are involved in? 

iii) If you think that there are limitations on the involvement of 

parents and communities in your school programs, what are the 

major factors you think limited the involvement efforts. 

iv) What do you suggest for the improvement of community 

participation in the curriculum implementation in your school? 
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APPENDIX B 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION 

SCHOOL OF GRADUATE STUDIES 

Questionnaire to Be Filled by Students about the 

Involvements of Parents in Their Learning 

Directions: 

The following items a re related to your pa rents involvement in your 

education at h om e and at school. Please read each of the items and give 

response about your parents (guardians) or families (whom you are living 

with) a bout th eir assistance in your learning by encircling the number 

that corresponds to the response closest to your perception. 

I. Information about respondents 

Age ______ Sex ______ Grade level _______ _ 

II. Educational status of respondents parents or guardians 

Please tick with sign (v"') in the box that indica tes the educational 

status of your parents or guardians and families 

Father Mother Elder brothers and 
sisters 

Illiterate D Illiterate 0 Illitera te D 
literate D litera te 0 literate 0 
Grade fourD Grade fou r D Grade four D 
Grade eight D Grade eight D Grade eight D 
Grade twelve D Grade twelve D Grade twelve D 

Diploma D Diploma D Diploma D 
-. -

Degree 0 Degree 0 Degree 0 
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I 
No 

I 
) 

I 
I 

! 2 

I 
! 3 

I 

I 
4 

t--

5 

I 
I-

6 
I 

I 7 
, 

8 

-
9 

II. Occupational status of respondents' parents or guardians, if 

literate 

i) Father a) civil servant 0 

b) private work 0 

ii) Mother a) ci il servant 0 

b) priv<.lte work 0 

iii) Give your response by encirclin g the number that corresponds to the 

response that closer to your perception . 

Response 

>. >. 
~ 

Item 
...... -~ 

~ 
ro 

I-< ~ ro (1) 0 
I-< M .-
>. ro V'I 

p::: ro 
I-< () 
~ () 

:> 0 
~ 

~ 
-<J 

~ 
Q 
;:s 
0' 
Q 
M 
~ 

-- --
1 2 3 4 ---

I Your parellts gl\'e comm(,nlS after evaluating your 
J 2 " 

~ 
homework . ,) 

Your parents talk about the educational values at home. 
1 2 3 

Your parents encourage c:lnd help you to achieve better in 

your learning. J 2 ~-~-
Your pa.rents guide and monitor you 111 orgarllzmg your i 

daily activities. 1 2 3 4 

- -- ---- ----
Your parents know whether you really go and what you do 

in the school. 1 2 3 

-- - - --f--
Your parents initiate you lO sludy at home. ] 2 3 4 

--
Your family reduces your work load at home. 1 2 3 4 

-- --- --
Your parents parlicipntc in parent -teacher conference, 

1 :j :3 j " -- -- - - -
Your parents contact willJ your tcucher concernmg your ,'~ "'", 
academic progress ~llld (lclJic\·crncnt. J :3 / ~" 4 

-- - -- - , ~ I 



I -

10 Your par<:'l1ts \'i~it you In the classroom while you are 1 2 3 4 

learning. 

1 1 Your families guides dnd help you in your assignment and 

projects that r quire their im'oJ\'em nt. 1 2 3 4 

12 Your parent provide you sufficient and relevant 

suppl mentary clllcational materials. 1 2 3 4 

13 Your parents ad\ ice you to sho\\' good discipline at school 
1 2 3 4 

14 You r family praises you whc:n YOll get good result . 
1 2 3 4 

15 Your parents respond to and participate in some school 

progranls activiti s. 1 2 3 4 

]6 Your family participal cs 111 special event and co-

Cll rricu lar clu bs gi\ ing service to lh school. 1 2 3 4 

17 Your parents raise money for school program. 1 2 3 4 

18 YOLtr parents develop to you schedule for studying at 

home. 1 2 3 4 
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APPENDIX C 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION 

SCHOOL OF GRADUATE STUDIES 

I. Interview gu ide to Principals 

1.""'Does your school have organizational structures to participate the 

community in the school activities? What are they? 

2. - What strategies do you use to participation the community m 

curriculum planning, curriculum evaluation and in leadership? 

3 . Does your school provide parents workshops and trainings on school 

related issues and developments? How? 

4.- What are the communication mechanisms of the school with parents? 

5. · .. How do you encourage the teachers to communicate with parents 

about the curriculum plans, expectations for homework, and hov. 

paren ts can help? 

6. Some people say that the task of education needs professional 

training and they consider the involvement of parents in teaching­

learning process has no importance. What do you suggest regarding 

the involvement of parent to take part in teaching-learning process? 

7. To what extent does the PTA involve in school leadership? Resource 
r 

mobilization? 

8/Iave you taken any training course on how to involve parents and 

communities in instructional process? What do you comment 

regarding training of principals on the how of the involvements of 

parents a nd com muniti es in school program? 

9 ./ What are the major activities that the parents and communities 

involved in the school program? 
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lO / Have you conducted an annual survey to identify interests, talents, 

and availability of parent volunteers, in order to match their skills, 

talents with school and classroom needs? How was it found? 

11. What factors influence the involvement of parents and communities 

in school program? 

12. If you think that there are factors, which limited involvement efforts, 

\~That do you suggest for the improvement of parent -school 

partner hip for the development of students achievement? 

II.Interviev ;Guide to PTA members 

1. You as community representative, do you participate 1n planning, 

evaluation and decision-making in the school program? How? 

2. You as community representative, do you participate in school action 

team in planning, developing strategies and activities on the 

involvement of parents and communities? How? 

3. ~hat are the issues incorporated in the school plan? 

4. -¥ou as community representative, have you made conferences with 

school and communities regarding how parents assist and monitor 

their children at home and at school such as in homework, reducing 

children'S work load, visiting children at school and provision of 

educational materials? 

5. Are there volunteers of free serV1ce gIvers from parents and 

community members as tutors or teacher aid at school? 

6. what do you comment on the ways school ,improvement committees 

planning, monitoring, evaluating and reporting process to the parents 

about the improvement of the student's achievement? 

7. \Vhat is thE' ad\ antage of parents' involveIncnt in the school's program , 
activities? 

8. What are the major activibes that the parents and communities arc 

involved in? 



9. What factor influence the involvement of parents and community in 

school program? 

10. If you think that there are factors limited the involvement efforts, 

\.vhat do you suggest for the improvement of community 

participation, particularly parent-school partnership for the 

development of student achievement? 

III. Interview guide to parents 

1. Do you know what your child (children) daily learn, the strategies 

and assessment process activities in the school? 

2. Is your home environment conducive for your child (children) to 

stud . That is in reducing work load, attending and monitoring their 

\\ ark, assisting in home works and projects and providing necessary 

materials for their learning? 

3. Do you make contacts with your child's (children's) teacher (s) to 

discuss regarding you children teacher(s) to discuss regarding your 

children school IS progress, achievement or school program 

activities? 

4. / Do you visit your child in classroom while learning? 

5 . what are the systems of communication with you that the school 

developed? 

6 . ...-What are the activities of the school program you involved in? 

7 . Have you taken orientations how to work with the school? Ho\v? 

8 . What do you think that the role of parents and communities 111 

assisting their children learning? 

• 9. \Vhat do you think to be improved on the parts of the school, 
~ 

parents and communities so that they work collaboratively on 

children's educational improvement and developm nt? 

10. If you think that there are factors that limit the involvement efforts 

from the side of parents, what do you suggest for the improvement of 
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parent-school collaboration for the development of student 

achievement? 

IV. Checklist of Documents Sources Regarding to 

Community Participation 

1. There is a school policy that incorporates community participation 

2. Based on the policy, committees are organized; 

;.. PTA 

;.. School Improvement committee 

;.. Students' Council 

;.. Women's club 

~ Teachers' Association 

3. Each committee has: 

,. Guide line 

>- Regulation 

,. Annual plan 

> Meeting Schedule 

> File 

4. Documents that show parent participation in: 

> Their children's assignment 

,. Parent teacher conference 

r Feedback on the progress report of their children 

:r Extra curricular activities 

,. Decision-making as PTA members (minutes, files, reports) 

}- Classroom visits 

).- Curriculum, planning and evaluation 

,. As tutors 

,. Field trips 



--------- -----------------------------------, 

? Workshops or orientations given to parents 

,. Money contribution for construction 

:;. Labor contribution for construction 

r Volunteer programs (classroom volunteers, parents as teacher 

aids) 

5. Communication mechanisms, 

).- Plan 

>- Meeting 

).'> Letters to parents 

r Progress reports to paren ts 

r Bulletin 

:;> Report card 

>- News letters 

r Home visiting by teachers 

6. Participation of the school for community service, 

r Teachers in adult education 

>- Students in adult education 

r Students as traffic monitors 

r School community in planting seedlings 

).- School community in Nurturing seedlings 

r School community in Sewage disposal 

r School community in Cleaning street 

7. Buildings constructed and furniture purchased by community fund 

raIsmg. 

r No of classrooms 

r No of desks 

r No of classrooms maintained 

r Latrines 



» Office 

~ Library 

~ Pedagogical centre 

>- Laboratory 

V: Checklist of observation regarding the performances 

done by community participation 

1. Number of classrooms constructed from the community funds. 

2. NUlnber of desks fulfilled by the community 

3. number of classes as 

>- office 

~ laboratory 

,.- pedagogical center 

» latrine 

4. Fences of the school compound 

5. Black boards 

6. doors 

7. Classrooms maintained 

8. chairs 

9. tables 

1 O. parents as classroom volunteers 

11. parents as tutors 
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t h·IJ ;)-1 ' ')'9uVC": OJtl-'t OJ.£, ooofl,£,'L; rl\'li m'/'fl1;:: 

OJtI.e.·'ti·9° ro.£,9U ooofl.£,1,'n·9u
'} fl.-f·o'flh·9",} 11t1919n h·IJ ;r')' ')'1"VC-f: 

}dl morn- t'\.}~ . ;p (vi') 9nAn1~ 'fl9UOA,~ n " ~l7']I\'JH; '}I\(l:: 

~(l 

H,e,,'try'l<' 0 
9\ltoA,~ 9U '}1l11 D 
4J;', htt:tL D 
sJ;', nlj:tL D 
12 n~tL 0 
~.TtI"try D 
A.."Jt D 

~p. 

H.£,-f~try'/<' 0 
9°0A,~ 9",}ll'fl D 
4.!?' n~tL D 
s·e n~tL D 
12 n~tL D 
-'t T tI~l7'] D 
-'t UJt 0 

Ol,' rh -"~ oo,}"lfl-f: 0 
C; f > OJ·t.\4: fll,·;h D 
nl,· ;h'I·~~ ool"lfl -L: 0 
C; f> OJ-Ace fll,·;" D 

Qfl.£,r >tfhCf'-r m.e ~~r 
H'£'-f~try'/L/')' D 
9"oA,~ 9U '}(1'fl D 
4g

, n~tL D 
s.!?, ntt:tL D 
12 n~tL D 
-'t T tI"try D 
-'t"lt D 



t • 

9"1\7i 

-6- -= r "'A: 11C11C oom.e~ ~ 

~ .2 ~ C\ 
~ -€ -€ C\ 
~ <ii ~ 

-€ ~ + . -E c;: 

1 2 3 4 

I (l) tV"" . h j"fJ 711 Of"'L/li 7?'" 7. qU 9l} ad', }:',U(l' 

'f"9": : 1 2 3 4 

2 aJtl.~ llIii. i'dl 711 .(liioll Cj,e '}'?"'UCi; 1'4>01]. 

,eIILO' 'f"9":: 1 2 3 4 

3 mtl .e.· 'hJfJ ·n ,}, 9" U C ~-, . fi. /'fJ 11fltlO m,OI,,'} 

'rr,."?,,, 8f,);, f' r/'ll·no:fiffJ M~ 9": : 1 2 3 4 

4 (D tI.e.· . fi.l'fJ Cj.e ~,tI,)· --I'<?lllr')·h.!ll -(l?", (D ~.e.- .e. 

,e /1 ;:I' ", tI:fi. 'Wf() ,eoo C rh. Tl "} I'fJ "} 'f"?'" : : 1 2 3 4 

5 mtl.e: IiJfJ Cj.(l (11' T9"IJCi; Tlil{./ Y: 

~,'H' li,e ,,}h.lll·} ldl (l.~. T9"IJCt "It "};:f',e 
1--4 J 2 3 -

!lou·h'lCrh.lrh'} ,e&.t\m- 'f'-9":: 

6 mtl.e:·n)li {{.(l 711 n'hnct/o f' filM tI :ft/Ii 

"hf9":: 1 2 3 4 

7 0,,/' ()·ml./lj ll·n 711 1It1" lJO</.~ {)(,·rh ·n?"q;Cj fl 

'fft-t· o·}(t/O f'oo;r:-r·m-t\h./Il {'o?" 1 2 3 4 

8 mM?,'TLtfJ i'dl Cj.e mfl.'t l7D9"U/,."} 7-C}'h ,et'\r/'1, 

f'-9": : 1 2 3 4 

9 OJ tI.e.- TrffJ ... .e. 1,Il~lftL ?"lltl'fLl'fl"} ro-OI,, ~'h.lll,,} 

'(l'II?" t\/1''!' 9"tI t7ll9"UCh.l1l .e.t:1i(l- 'f'-?":: 1 2 3 I 4 

10 mM.':·fJ./'fJ {\,n n~t\. f,c,' "'ff<] lLCh.l1l "h C; l/ tI TL/'fJ 

?" 1.\11;:1' ,e 1·n<. f'-9" : ~ 1 2 3 4 
c 

11 (l.. hHl hjll ,t' 1'\1-r;:, I\?" {"n ItA1 ,'! .. i· of" ·fi.tfJ 

rld1n {,out·CA,'} .e,'/'(l<;.A/L/}1 M')'?u :: 1 2 3 4 
----_._-- .- ----

f 



12 OJtL~ ·fi.r" {,·a·A '} 11.~t\. '} Cj,e r~ 9U UC'L: Cja>.,t 

rq;co·t\ll.lll M~9u :: 1 2 3 4 

13 a>t1.e:llfli 1,,0 0, :,. :/' 9uUC-t: 00·;" l'l'I-9u'1CJC 

)1'I ·CM~/r. .eou·flcTL/'f) {,r.9":: 1 2 3 4 

14 O,·J·(Hlh.lll 00·0/a>·0(1.1- ], "}:/' +9u OIl./l, '{jt\ 0'fJ .), 

.e uO,TL/'f) M~-9u:: 1 2 3 4 

• 15 aJtI.~·'fi.j')·i >,·OCj ,e 0, .), :,-yuUC'L: uuC'I-'1·nl 

'/ ' '1tlt''i- ,eO'J",,'} 9ut\'{j ,euo-"} M' -9u:: 1 2 3 4 

16 O" ,·t'l-flh.l~ '}o/" :'-9uuC1: '1A;JtI",)· >,-0 90 '/-0 ~ 

>\·0 tINl'i-'} 11.~: 1\ ,etl· ~I\-,e h·~ ;J-1-'} ,e c)'/+ 

hr-?":: 
1 2 3 4 

17 aJtI .~-TLrfl ,}Cj,e 0,1' :/,?UUC'L: 00C'1- '1·nl 

ool..UOlJ.. Cjg, 7,}1I'0 (11711 ,e']·o<;. M'-9" :: 1 2 3 4 

18 OJtI .~_:'fJ.l'fl >,-0 711 Cj,e o,}q:" 00C'1-'1-0(, r_~t\a>-

A h.l~ 1\ r-9° 1 2 3 4 
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APPENDIX F 

~·dlco.t h"tfl hOC] 

tJt\)!- fl '1-'rSJ"uC"" 

0.:" :"SJ"UCt ~UL-SJU L:p uoC,! OJllC 

I. '}ChfluoSJUut--'} lI<f>LO :pft -uom.e~ 

1. O,'}' :"9"uC,}'T"9n U'OLrhHl ~dlt;,e O.'}' :"9"VC1; ,}Ff'k;r;:l' '}9°fl;:l'C;~ 

111-tlC']rh, uorl,OJ'("1' p- ~\Ilft'fD? ~,/rf-'It\r.~ 1tC1tC.'9° .eOJftO·:: 

2, rll'ilL"-Ofl },fl 9U '}'Il9" {)CC~r"-1-9°VC1:: (r OJ 91.) ;J~ Ocod--'}-9"VC'f:'} },fl 

},oo(,·C rl, '} '}~O;:l-~ ~d:Ff'c,'uo·t\"9" eIrJ,Il;:l-'} ~\ '};:I' ,e 'f-9°? 

3. O.'}' 1'9°VC,}-'f1'9" }\fl ']'~Sh}' 0.1' 1'9"VC'f;'} 9U 9"rilj'7i 0,:,- :"9°VC'}-I 

IH',~L1'1 {)t\mt;'} (DCh~T,} '}(Dt\~. ,eVfl }?? ,O'tiuo,e? 

4. O.'}- '}'9°VC1; 9°{)(Dt\"t 1/('·'f,Oft· UTJA ~,'};:I'.e ~? 

5, 009"V('·' -fllloCl ot\;rOJ. 9ng:IlCD"} "flt;,e ,e.<p9° ']'1 1/VO'fD .e.';J~ 9°{) CDt\A. 

'}'fILA.e.·~\,'} huo,e "-0("1'O'fD9"? 

6. rI,.e.r".e. O(H, t;,e 1'9°VC,t {)("rl' oo·j'lf! flt\mt; 11~tW-'~ I -fl9°1j)- ~:eIrJ >t,O 

h,e"t tp-'90 1/C -9"{) :"~'1C t;,e CDt\,~. '} rl\'OLrf'o-fl, rf-t} 1-G: Ff'q;l71l. f'Oft·' ,e'Oft-:: 

'OCD']c;'9° >t-flh,e~. tp-'~I/C-9"{)'}'9"'1C t;,e CDn"t '} rll'OLrf-o-fl,} rt}:"G: 1I9"t\h1' 

~,'};r,e &~l.,r, ~,ftfD9°? 

7. }dl ~\uot--CrI, 0."" :"9"VC1;I ~,}1i ~:"h 111l-fl,} t;,e CD.uo.rl, rf-t}+G: ~,'};r,e 

,eou{)t\? 

8. CDft,~'} d'dlL'h'Hl'} >t-fl h,eA. 9"9""/C-9"{):'-90 I/C huo,e h9°1lt};:I'9' 1iCDO~-fD 

tlC{) ~\n"f!.? CDt\"t '} r"flLrf-(j'Ol >t·0 OOC"/_ OJ'OL 0,+ +9"UC'I; hour. 

huollt}1'9· t;.e C7,0 au~v(,· 1 {)Amt; 119"/'\ h:" 7'I;r ,e L~l. 'l'. ~\ftfJ19U? 

9. CDt\~. '} dl'OLrO'O,} 1H-Orf+no?" t;.e 0.')' '}'9°VC'(; 9°C'I_ ClHlt;:l"}- -: l{>t; cpt; 

11O'/t\· 7\'i;:l-$?, 'f'9",? 

10. t;,e q::J'.e.<1 OJft~. ootp-'vt·'i .e.·t\r+: 1riClt\, ou·j''} o,,}, r}-9°VCrf; '}1te.t\r·9" 

rI,']H:/' 110eIrJeIrJo ,9°11'1- 1H-'f1r.e. o'}o,·}· 7,'}rf''1t\r-: hou.,e LQ'flh'9"? 

11. aJtl~.' (),flLrf-ofl'} i',11 auL '/-a;'OL fl,"" "'-9"VC'(: ,1i,et}1'9' 110 t\ aJ· '1'](,.} 

~,';;:I',ef'9° .e'On·? 

12. aJn~:i rh-flL"'o'fl,} ,?"o;:l'lj: 1t'?flC 'lot ,m,n';:I' lIBt\CD' "nm· lI{ln· 

~'I"'TI~/:'9n I r,,e fl."" ""9nVC":'; aJtlPl.' <1?C6f]'·)· (rf'aJ-'tr-}l 9°(j/'·(),) 19Uo(}~, 

i, '};:I' ,(" h'?flC ~,ft9) ,e,nfl'? 



II, 1>tflta-r lD,oo.m lIflO ?ta-oo(Jl~:" 

1. ,(lcr~'} c:; ,e. m{lL~f-O{l 'f'lD~I\,e h~9u1i ~9° /~, oo(Jl, I c:; ~ (1,1' ~)'~uC,t 

ooCl/_ UJ'fl/. 'fl?f9° t\1l1' >t'n 9U
')' 1\ 9" : 9°UJ~ ;J9°: 9°ro·t'\I'; hoo ~ ~tt 1' 9'? 

2. ';(l9"/O'} C:;,e U1/fl "'(O}lta~ 1l1u '}j,(;'9"h, 00(Jl'} rota~:} rh'flL"-O'fl'i '}9°fl;:J'(j: 

, ),{l 1/<>JflC I 9"')'1\9° I fl'h~·~f<ll 9";h,'}O '}~tL;:J'1' J1lT'L'l;ce 9°'}Q'o:l'fl hoo~ 

,ett'I·9·/4-,? 

L 

3, ),'fl C:;,e fl,1' ')·9"UC1.: 1't\lT'L ?11··f)1·'~ ~,,;:J'~ ("9°? 

4. '}(l9°/tt, h9"oo(Jl'; c:;g, U'11ft ro"'}lta~H' (Ota"t ,gA~9° ),'fl 7'1 llta .. O!"fh 'Jot 

hQ;,flta"9" I ']11 or- ),{l 9°fl!'·;" tr;h'?H'$V9°, tr<':.'JO·~,$V9u,c:;ro·1.: ')'9°UC'f: 

hlTlft\~\·ta"9"'} I 1f9\lt\h1' (1,,), ')'9"UC·t ~fl ;h-flLrf'o{l },'fl J17-flC' 7'fI~\, lloo~ 

,ett1'9·/ 4. ? 

5. }} 'fl rota." .. '} ;h·flL'f·O'fl, r',711,t oo9°Ut·,'} ~ta',e rh'nll 'flC:;'J '?t\;Jta"1' 

1/{)Crh· ~\ta(O-f?? 

6. 11lTlf.1; 9°9°;"y7i fl,1' 1'9"UCtI ,?'-'~;hY7i ooCl/-'?'flt fl,1' 1~9°UC1.;I (Ota~. 

,~fl;r~ 1I7-flC'~ 'flt\ lJ ;r1' h9u 9°-rl\9T1
: cf?(}oC: 79u ;J9u'} /.TC')· ~'?flC,} 

h~,(t I i, '};r ,e /.71."~ ~,taf1J9'~/ $V'}? 

7. i',-fl ,}~t.;:J" )' C:;,e fl')' ')'~UC1.: UOCl/-'?-flt '}(Ota"t 9\lfl;r~ A';;r,e mf£JTt;r 

~U'fl'? 

8. (Ott." .. '} rh{lL1'O'fl,} 1I1'tt1'9·ta"~ cPC:; cPC:; lIfllJta· '~t.;r1' A1;r~r-9°? 

9. aJtl"t, rl,-flL'f'o'fl, ),{l ,}£f't.;r1· uoCV-'?'flt fl,1' r)'~UC'L; '}'fl,ett1'4, 

lIfJt\(O'f1J9" ~7t·')' i,'};r~ 'r-9U ? 

1 O. rott~. '} d)'flL1'o'fl, ,}~fl;r~ ,}1/'?flC 'Jot 'fli',ta';:J' 1tfJ b\ (0- ~ltaro· lI{lta-/I\ 

i,,1, 'f!g,<;"9u/,O c.;.e.. (1,:" 1'9')UCt'} (Ota~.I;h{lLr"O'fl'; £r.C6f,b:/. '}9°ofl.e.. ~,,;r,e 

h'?flC IltafP ,e·flta·I\? 

III. ' lDta.ct l1tf~lfl :Pta· oo(Jl,eq; 

1. i',{l fl.,i· ';'9"UC'I: 1/'?flC ,}~t.;:J':'· h,e~. n1'1' b\' rof!.9u/.e., flfl.ota,/.: i",r,e 
h9"1/oo 1/C,} ,et.Am- .e./rflf?? 

2. (J)~9tl/'} I"fl 'JII Tnt'J'}o 9u ';j·ce lJcpum- i',ta"p.: lTlfta1' 'Jo~(C fl!'·;h~Q;C:;fl: }dl 

Or-/r h:/·:/·t\'} (/?t'Jt'JC'}: 7'10(" i,'}" 'Q)l/(l 9°;h;J111 },;PC(l')' C:;OJ,1.: 1'9°UC'L;, 

hoof,P'? 



.. 

'. 

,. 

3. 'O'1ofJ '1,e m·t'\f!,CJU/'} m·o~l.. ~~: 9"OCJta O.~~ r9"tJCt'} '}I"}' b,;:f~r ooC'I-~-flL 

O~' ~'CJUtJC~}~'} 11CJU t\hr 9"fl'1 ~ m·t'\f!,9"/.~ 1 ooCJUtJC rf' L li..(l/, ~oo fr m'/fl]f!,? 

4. m·t'\}!.CJU/'} ~1l h~ta. ','1 r"oo'lL ,euot\h',,/ ~ f!,? 

5. 0.')' '}'9"tJc-t CJUfl mta"l ,}9"C'1l-fl l1rl1l0P9" uo&:f1n. O?A~~' hl~~ 'r·CJU? 

6. '}{l9"/1 l1rf·l'\rf·9·ta"CJU ll"}'/',~~' uo.~q ~}, fl.")' r9'l tJC1; h'}~~ r·CJU? 

7. 9"flfl.·}' ~'CJUtJC,t '}9"flt'm '7Nl 11'10L t\h·CJU ,onuo ~' f!,? 

8 . . \?,q,9" Tnuo'lt;, >dl 9"m;Jl1 '1,e aJta~:} ;h·OLrf·O-fl, '1.\?' l,,:r~'r' ~-flta·/t'\? 

9. OJtaA.. : ;'l'OL"'O'(l'} 01' 1'9"tJC'tl "'OJ"lf!,CJU >,·0'1~ )',,<,>f1'9U 9"CJUmJ'7i 

--}'9"tJC,t, 9"ofJta'} TtioC(h, I ;'l,\?";'lf!,9" 11'}~~ huorl,~li· hta91CJU ~'Ota'/t'\? 

10. mta"l ,}CJUfl;:f'~ l1~OC 'lOt 11.~'t;.1' 91 ~7t--}' ~\taaJ' l1-flta·/t'\ h ,rf' Tt~c;'~/~l 

'}9"9";'1J'7i ;'l'OL~' mta~.'} fl.r}~ 1'CJUtJCi;l l\'}:J~~ h'10C ~\ta91 ~1)ta·/t'\? 

IV. '1~ m1lLrc'lll rt'\1'C;: 11CJUt\h~' '1~ f!,noo'}r ~t\~t\ ooHC11C (checklist) 

1. '1 ~ rhllLro1l rf~t'\1'C;: H~·-t·1· T fa. 0 0>1~ rCJUtJCt ~\ta":: 

2. ~ 1l 'l~ T fa. (t, ,0 CJU ~ t:n H ,,-OJ.~ 0· 11 l11:J. '1; ;:J"} 

~ lll11:J.'1; 9"CJUmJ"{j O.r r9"tJc-L; 

r '1 ~ rOlJ'IC: ~m·,{)t\ 

~ hta1l ,~<t hlfl,}r· 

>- 0lJ ;hOC oo9u tJt· 1 

3. ",,0 ;'1~ ;'1,~' bl11:J.1: 11 tJt\ m· 

r oo9"Cch. 

r '1 ~ '" n.fI 1.H. 

).- ,,-~t\ 

4. '1 R~ mtaA.. ,,·t'\1' 6: 'H1t\fJ· f!,hUOl:";:f"}' 



y }dl Cj ~ ntHl 'VPI..;J")' 

~ h9" },11t\ OJ.oo.;h aNn l/mtl'/·t\· (:1't\ '7.cU,,: 'i . .eA: &TC1') 

,. OJt\.ct >"0 h£t:t\. 9"Ah;J' 

,.. },·O 9°')''''9'''} 9"(?9" ;J9"1 tlCQ'I'-:1'9°VC'l: 

,.. £t:t\ . .e rh'711 >111 9'''/'0 

,.. O·,{' .. ')' }dl 9"il1C 

,.. lmt\,'t lI·I·mlJO '7(\'n mChi"iTl 

,.. lVl'1 oo{)Crh. 111'mO>, '7111.0 

,.. '}V'}l) 9"{)!-·;h '0'7'(.\0-)' 11-1''70L rl,'711 

,. '/1) >,']('\it\"')' l1VO· Cj~ aJl"t.ct oo9"vt·l 

5. u'lA;J")" oo&Tlo. 

~ :1 .. t\£TrL 

~ Cj.e >,Ttl1 1.H> 

,.. laJt\.'t lH·t\>,·tj .~-nAO, 

>- '}mt\A4 1I1 .. t\>, li Cj.e 9"ol1t\ &TCT 

,.. aJ·t'Jh..')' 000011'7Q ~ct: ( ) 

~ ;JHPl 

,.. oo9"vt·l },.o Cj.e mt\A. '7'1 9"t\h~ 

6. 0.')" ')-9°Vr.1: l;h·OL'I·tI.o ltufl it\;J1"t"1" 

,.. 009U vt·l },·O oo,~.o 9"rr4.~, ool/.e9"'11' 

,.. 1'tryW~' },.o oo~.o 9"11), oo·lJ .e9"",')' 

,. '1' o'-JLI C' h9u :I·!-·/"n 1·:f.IWC·L: 

,.. Cj?.1 0.:" 1'9°VC·I: cry;hflLtI·n >,,0 1..t\fL 1·11", 

,. Cj.e n..)' :1"9"VC1: try;hflLtI·O >t·n hlhl "'li~ 

,.. Cj.e 0,:1' :"9°VC1: cry;h;lLtI·O idl aJ~t hOO. o~')' 

,.. Cj /?' 0.:" 1"9°VC1: o'l;"nLtI'(l '7",~ Cj ;J .. ) .. 9°ot·.e 



,.. 0"09"ut h~fl. 

>- 11'Nn', h~t'l:rr}. 

>- i'if<r 

~ fl, :" 0;" 6. :" 

).> (l, ", '} q rfl 

;. UtJ~,ht\ 

~ t\(lt.·i~t 

V. rflr),'flL"'O-fl "'l'\r}.C;: II'hLOQO i1t..;')'{: 119U t\h r). C; ~ 9ut\h;:r (observation) 

0TI1\C11C 

1. "'-fl ;',rflL'I'o-fl rfl1H,cPM, 1H·ll',O <I1ot Q09U Ut h~t'l 

2. rflr),-flL-I'O-fl 1H'UtJfl~, <I!ot $!.,f!h 

3. <r.ot h~t'l h9" 

,.. fl.'}' othtr.:'· 

>- t\(lt-'f.t 

r UtJ~,h/'\ 

,.. i'if<r 

4. rI,fJ'C (1:" :"9"UCt 

5. (} fl. 9" 0 tl..e. 
6. UtJo,fJ· 

7. 11-"01', ao9"uth~tL;:J" }' 

8. mC;·(1C 

9. mLA,11;:J~:" 

10. ~'J C;~ 9u iI-'-9"'IC rI,111 IIU(1- aJtl~. 

11. ~'J r; ~ ~fl'~ th111 11Ofl- (JJtl~. 


