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Abstract

The purpose of this study was to investigate the community participation in
primary school curriculum implementation by examining the school's initiatives
and commitments, the level of community participation in school management
and fulfilling infrastructure; In addition to these, it was aimed at identifying
factors that influence community participation, and to come out with solutions.
The method used in this study was a mixed method approach and data were
collected through questionnaires, interviews and document sources. Data
through questionnaires were collected from teachers and students, and the
interview data were collected from the principals, PTA members and parents in

the school, that is Megabit 18 Elementary School.

The findings indicated that community participation in primary school
curriculum implementation in Megabit 18 Elementary school is bounded by
money contribution for building construction and PTA members participation in
monitoring financial resources distribution effectively. But the participation of
parents in school-parent relations, parent-teacher cooperation, and parents
involvement in the children's education in School is unsatisfactory. Parents
support their children in education privately at home. The low parent
involvement in primary school curriculum implementation was found to be due
to lack of adequate training from the side of principals, lack of training and

awareness of the teachers and parents.

]

To enhance community pariicipation in primary school -curriculum
‘implementation, the school has to take part the new education reform program,
‘that is community participation in school improvement program and general

f educational leadership, management and organization improvement program.

VII



CHAPTER ONE
1. INTRODUCTION

1.1 Background of the Study

From primitive cultures, the family was the most important social setting for
educating the children in the skills of survival rules and regulations of the
society in which they live and the value by which their society functions, Frost,

(1966), in Barbour and Barbour (1997).

Furthermore, Aggrawal (1996), stated that the role of the home in the past was
a center of moral and religious education, provision of vocation guidance and

provision of social training.

In the modern times too, the role of the family and community in educating the
child~is accepted as vital. It is stated that family is the child's entire
environment. It is the family which is still of.the fundamental agencies of
education. Further more, the 1948 Universal Declaration of Human Rights,
article 26, subarticle 3 also noted that parents are responsible for what type of
education should their children learn (Ministry of Justice; 2004: 7).

Therefore, it is global issue that the community in general and the parents in

particular should play their role in educating the child.

: (Community participation in the schools indicates activities which are
concerned with the determination of school policies and programs (Bloomberg,
1971). It requires équality between the full-time school staff and local residents:
!(both parents and non—pafents) and the development of more central roles, *

functions and effective communication between school and community.

The early history of the public school reveals the existence of a number of
conditions which promoted limited rather than - widespread community
. participation as distinguished from public interest” in the operation of the
schools, Cremin (1951), in Bloomberg (1971). I..r.l'_the late eighteenth century,

there was little tendency to promote a town-meeting approach to the affairs of




school with respect (o matters of personnel, curriculum and instruction. In the
early 19' century, more control was vested in district school committees. In the
1940's through the 1960s, the tax payers were organized to have power and
organizations such as Parent Teacher Associations (PTA), religious
organizations and certain professioﬁais, have been able to exert influence for

community participation in school affairs (Bloomberg, 1971: 338-339).

By the late 1960s certain cities in the United States of America (Bosten, New
Orlans) had active planning groups, developing various kinds of
decentralization participation programs that participate the minority group
citizens. In addition to these certain parochial schools, school supported and
controlled by a church, transformed into public schools and parents

involvement projects have been programmed.

During the 1970's the issue of community participation become increasingly
politicized and research findings ascertained that community participation in
schools makes education problem-solving, representatives of the community
can mediate between the professionals and the community and improve the

student's achievements. (P. 340).

Therefore, community participation is accompanied with the decentralization of
responsibilities and executive powers. There has to be delegation of decision-
making responsibilities and power to the school level. Thus decentralization

and community participation are complementary and inseparable.

During the Imperial period, the level of participation of the local community was
in meeting education expenditure for buildings and equipments of the primary

schools.

During the Derge period, it was declared that the power of controlling the
school to be under the school parents' committee. Proclamations issued and
directives given to form school parents' committee to involve the community in

school programs by proclamation No. 103 of 1976. The responsibilities and

vy
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power of the school parent's committee and that of director of the school was

specified by order No. 260/1984.

After the downfall of the Derg regime, the Transitional Government of Ethiopia
(TGE), issued a new Education and Training Policy (ETP) and Education Sector
Strategy in 1994. In the policy, it is stated that "the educational management
will be democratic leadership by boards or committee consisting members from
the community." (TGE 1994: 30). Based on the policy and strategy the Ministry
of Education (MOE) also developed a guideline for organization of education

management, community participation and educational finance, (MOE, 2002).

Thus, this study will focus on the involvement of the community in general and

parents in particular in the implementation of primary school curriculum.

In Ethiopia there was no community participation in decision-making
concerning the education programs until 1976. Because the administration was
monotary and the educational administration system was over centralized in

ministerial level (Tekeste, 1990).

Because the work of education can only achieve its goals if it is performed
collaboratively with the society, it needs the cooperative endeavor of the school,

the staff, the parents.and the community.

1.7, Statement of the Problem

® According to the ministry of education (MOE), the provision of access to

primary education for all school age children and provision for the many over
age-children is not achievable by the government without the community
participation. To achieve the goal stated above (primary education for all), the
communi{y participation in school leadership and management, contribution of
money, labor and local materials for classroom construction and parent, school

and community partnership is indispensable (MOE, 2005).

Based on the ETP and Education Sector Strategy (TGE, 1994) the MOE
designed guideline for the implementation strategy, that is education

organization management, community participation and finance. In the




guideline, the way the community participates in the managemecnt of thq
school, supervision of the children academic performance, and monitoring the

discipline of students and staff is specified. (MOE, February 2002, August
2002).

(® Furthermore, the MOE, in its five year plan (ESDP III), described that the
community would contribute money, labor and local materials, and through its
representatives, the PTAs, it is expected to be involved in the day to day
management of schools. And one of the programs of the ESDP III is to
implement "School Improvement program." According to the ESDP III, the major
focus areas of school improvement program are: school leadership and
management, parent and community partnership, student-centered learning,

v professional development and collaboration, and quality instructional
programs, (MOE 200S5). To improve the quality of education and the student's
achievement, the community participation is a vital component during

curriculum implementation.

Therefore, it is necessary to investigate the extent t,v:;:) which parents and the

community played their role in the implementation of primary school
curriculum. It is attempted in this study to assess the community participation
in primary school curriculum implementation at Aksum town, the case of
Megabit 18 elementary school in teaching learning process, school management
in addition to fulfilling infrastructures. Thus, the objectives of this study

¢ include.

1. To assess the school's initiatives and activities in participating ‘the

community in the primary school curriculum Implementation:
1.1 Parent Teacher Association's (PTA's) leadership role, level of decision.

1.2 Cooperating the community to support the school in the provision of

educational expenditure

1.3 Parent's involvement in the teaching - learning process.
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To investigate community participation in school management and in
fulfilling infrastructure and parents involvement in their children’s

education in school and at home.

To examine the commitment and awareness of teachers to participate

parents supervise their children in school.

To identify factors that influence community participation in primary school

curriculum implementation.

To achieve these objectives, the following basic questions are identified to be

answered by the study.

1. How are the school’s efforts in participating the community in general
and parents in particular in primary school curriculum implementation

in Megabit 18 primary school?

2. To what extent does community participation practiced in the curriculum

implementation in megabit 18 primary school?

3. Do the teachers and principals in the school have commitment and
awareness to participate the community in the curriculum

implementation?

4. What factors influence community participation in primary school

curriculum implementation?

1.3 Significance of the Study

The researcher's opinion is that the study will have the following significance. It

may help to:

1. Provide information on the community in the implementation of prirnary

school curriculum to the wereda.

2. Identify and suggest the direction of community participation in the

implementation of primary school curriculum.
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3. It may also serve as a starting point for rescarch to be conducted on

community participation in the implementation of primary school’s

curriculum.
1.4 Delimitation of the Study

The scope of this study is delimited to the community participation in the
implementation of primary school curriculum (school management, provision of
educational expenditures, supervision to their children on the academic
achievement), the case of megabit 18 elementary school. The conclusion is then

based on the community and parent participation in the implementation of

primary school curriculum.
1.5 Definition of Key Terms
In this study

Community = refers to the people who have children in the school

Community participation=active involvement of the community in school

activities in different forms.

Implementation = refers to the actual use of the planned curriculum into

practice
Primafy school = in this context primary school is Grade 1-8
Primary school curriculum = refers to the curriculum designed for grade 1-8

Partnership= refers to a relationship in which two or more people or
organizations work together as partners. In this study

partnership indicates the collaborative effort between the séHool

and the community members. ; L2

Involvement= refers to parent participation level in children's learning as

supporting and active participation in school work.
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CHAPTER TWO

REVIEW OF THE RELATED LITERATURE

In this chapter it is attempted to review related literature with due focus on the
basic questions raised and the objectives of the study. Among the points raised
are the concept of communily participation in the implementation of primary
school curriculum, the role of the community in the implementation, the
strategies that the school can follow to participate the community and
impediments to community participation in the implementation of primary

school curriculum.
2.£ The Concept of Community Participation in the
Implementation of Primary School Curriculum

2.{.1 Community Participation

Community participation in the schools indicate activities of the community
other than the full time staff in the school management, planning and
evaluation process. It refers to the determination of school policies and
programs of non-school people in collaboration with the school administrators.
Community participation in the education system is the partnership of home,
school and community members to support a child's education process.
Regarding this Olsen, (1954:427), stated that community participation is the
constructive involvement of people other than adults involved .as students and

- §

part time employecs. in school policy program planning and evaluation.

It is the positive relationships between the full time school staff and local
residents to improve the students' achievement. The community participates in
the school program, through curriculum planning, financial support, voluntary
labor and as tutors. In order to participate the community, the school has to
build two way flow of communications in which residents both initiate and

receive significant messages concerning school polices and practices.
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The communily may participale in education program through its
representative committee, such as Parent-Teachers Association (PTA), kebele
Education and Training Board (KETB), woreda [Education and Training Board
(WETB), school improvement committee, school board committee or school
committee. The committees or associations may play a role in leadership and
management and as a mediator of the school and community. The community
members can also participate directly in the school program decisions and
evaluations during the parent teacher conferences. The community members
may also participate through voluntary labor, financial support, as tutors, and
in field trips or as partnership of the school and teachers. Halyday in Bagin
(2001) defines school community relation as a systematic function on all levels
of a school system, established as a program to improve and maintain optimal
levels of student achievements to build public support. Therefore the target of

community participation in a school system is to foster student achievement.

Thus community participation is the coalition of the school and the community
members in improving the quality of education. It is working together with the

community for the improvements of the educational program.

2.1.2 Rationale for Community Participation in Curriculum

Implementation

Community participation in the education system is accomplished with the

decentralized education management. Deccentralization of the education

management and community fiarticipation are inseparable entities. Régéfding
the necessity of the community participation in the school pi‘ogram, Dodd
(2002:4-6) stated that "Parents are both teachers of their children and
mediators of the school. They have the right and obligation to make sure that

children are well served by the schools they attend”.

Ayalew, (1991), also noted that the school has much closer and intimate
relation to more frequent interaction with the community. The parents have

greater concern with the ways the school is training their children. Therefore

s
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the community participation in the school program is indispensable. The strong
community involvement brings important benelits; that is additional resources,
political support, opportunities for innovation and professional development
and increase student achievement. Emphasizing this Bagin (2001:12), noted
that community involvement in the school program enable the people, to raise
questions, obtain information, express ideas, consider proposal and take

positions on critical issues.

The target of the community participation is then to develop a sense of
ownership in the people on the education management or school program.

Community participation in the curriculum implementation is so important.

i) It enables to avoid conflicts with the education bureaucracy on the tasks

done in isolation.

ii) It decreases the burden of state to furnish resources such as staff
equipments, buildings and educational furniture and is used to achieve

more with less.

iif) It helps to develop a wider curriculum than would be possible if they

acted alone.

iv) It encourages to collaborate through financial and other incentives (Tett,
2003).

The importance of community participation in the education system is also
described by John Dewey. He noted that education is recognized as ti’}g' mirror
of society and educational institution as society in mihiature, Aggréwal. (1996).
He also stated that education proceeds by the participation of the individual in

the social consciousness of the race.

Hence the community considers the school as its property and participation in
all the educational activities enhances the students' achievement, girls

enrollment and ascertains education equality, quality and access.
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2.4.83 Curriculum Implementation

Curriculum implementation is the process of practicing the new developed
curriculum. It is a process of putting the planned curriculum in to effect.
Regarding this Drebassa, (2004:235), defined as "the term curriculum
implementation refers to the actual use of a curriculum'. So curriculum
implementation is making use of the curriculum materials in the whole
education system. Further more Ornstein and Hupkins, (2004), stated that
curriculum implementation is a collaborative and emotional effect. Peer support
is vital if implementation is to be successful. The implementation needs

planning, communication, co-operation and support
a) Planning

The basic requirements for the implementation should be planned. Planning is
an activity of setting mechanisms for the implementation. In the plan of
curriculum implementation the role of the different parties (teachers,
supervisor's principals, education offices, students, parents and community) is
described. No curriculum is effectively implemented without planning of the

conditions required.
b) Communication

Communication is a process of making people to be' informed about the

curriculum. This can be done through seminars, workshops and panel

discussions. Letters, articles, bulletins or speeches can be wused for

communication.
c) Cooperation

Cooperation is an interaction between people, who are engaged in the
implementation. The cooperation of community, education officials, supervisor

and students with teachers affects the whole process.

10
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d) Support

Support is the technical support, material and financial supply have impacts
on the implementation of a curriculum. This can be creating awareness,

presence of instructional materials, human resources and materials resources.

Thus community participation in the implementation of primary school
curriculum is the involvement of the community in planning of the
implementation strategy of the school program. It is also supporting the
implementation process by participating in leadership, teaching- learning
process through teacher-parent partnership, financial and voluntary labor
support. The community also participates in the process through cooperation
with the school administration (teachers and principals) in the school activities

and this develops the students’ achievement.

2.2 The role of the Community in the Management of a

Decentralized Education system

In the management of a decentralized education system to the school level, the
community,can participate in leadership, resource mobilization and pedagogical
functions (AED/BESO, 2006).

A) Leadership: in a decentralized education system, the community
participates in decision making, planning, monitoring and evaluating the
activities of the school program. The leadership role of the community is
accomplished by the committees or associations, such as thé (KETB), school

improvement gommittee (SIC) or school advisory committee (SAC).
! i ~

In the Ethiopian context, it is the PTA, which is now functional at the school
level. PTA is a voluntary organization whose membership consists of
e

teachers in the school, parents, students and the school principal. The
purpose of this association is promoting the child and youth welfare in the
home, school and community (Bagin, 2001: 132). The PTA which represents
the needs and desires of the community leads the school. According to the
MOE (2002), some of the functions of the PTA are:

11
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B)

1. Approving the yearly plan developed by the school principal
2. Publicly sanctions the school yearly budget
3. Monitoring the performances of the school

4. Evaluating the achievements ol the performances with regard to the

plan

5. It serves the role of disciplining students and solving immediate and

urgent problems within the school.

According to AED/BESO (2006), the community, through its association can
play the role of support and management of teachers, students, managing
text books, resources and finances, improving the curriculum and managing

the school calendar.

Resource Mobilization: the PTA or KETB can play roles in generating
resources. The committees can mobilize the community to contribute
money, labor, building classrooms and schools. The contribution may be in
money, local material or labour. The resources are then mobilized for
purchasing basic equipments and materials, hiring contract teachers and
building classrooms and schools. The committees can also identify problems
or issues for which the resources are required, resources requiréments for
the school and identify the possible sources of resources for the school. They
can also control resources, monitoring progresses, evaluate achievements

and report the feedback to contributors. A, 3

According to MOE (2005), communities are now funding new school
buildings, and building teachers' house in rural areas. Furthermore, Schmitt
and Tracy (1996) described that increasing the involvement; of the
community in the schools has resulted the support for schools by dollar and

by way of commitment.

C) Pedagogical functions: the Community can also participate in pedagogical

functions such as curriculum development, encouraging girls to go to

12
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school, running non-formal education initiatives, sponsoring co-curricular
activities, organizing ficld trips and visits to support classroom lectures.

Regarding curriculum planning, Bagin (2001: 131) described the following.

Work connected with the study and improvement of curriculum at all
levels affords rich opportunities for parent participation. Parents can
take active and constructive role in helping the school defines the
purpose of education, the objectives for specific fields, and course of
study. They have served effectively on faculty committees connected
with the adequacy of the -curriculum, revision offerings, and
introduction of changes that could not be attempted without their

support.

Particularly parents or guardians can support their children's schooling by
attending school functions and responding school obligations.'/’l‘hey can
participate in a variety of ways, ranging from reading to children at home and
assisting in the classroom, to sitting on advisory councils at school. The
involvement of parents in schools enhances the children's attainment in school
and their children grow up to be more successful in life. According to Cotton
(2001), parents can participate in telephone and written home school
communication, in serving as classroom volunteers, homework assistance or

tutors and parent-teacher conferences.
~

The community can also participate in extra curricular activities and the

’f)arents enjoy with children and adolescents. Regé;rding this Bagin (2001) noted

that parents are willing to assist pupils and teachers in designing simple:
costumes for dramatic productions and lending a hand in building stages :

scenery.

Parents have the responsibility of nurturing their children and building their
career. According to Aggrawal (1996: 116-117) the role of families that can

perform for the children are:
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a,

I.. Proper physical development by providing good food, healthy

surroundings and rest.

2. Proper moral environment by being good cxamples before the younger

ones.
3. Opportunities for participation in houschold responsibilities.

4. Development of intellectual, aesthetics and practical interests of the
child by trying to find out the interests of the children and take the

necessary steps.

5. Understanding the child's nature by considering a child to be an adult in

miniature.

6. Opportunities for self-expression by providing newspapers, magazines

and books
7. Realizing of the limitation of the school.

In general, the community can play its role in the school management through
its representatives, the PTA, those in return can mobilize the community to
support the school in fulfilling the infrastructures and parents of the students
can play their role in participating in their children’s education in school and at

home.

2.3 Strategies that the School can Follow for Effective .-

Community Participation Cowvn@hity {4

As mentioned earlier, in a decentralized education system, the 'cbrnmunity-- :
should be involved in the l:hanagement process. This includes planning,
organizing, executing, monitoring and evaluation process of the schools'
program. Thus the school has to organize structures that serve as a bridge
between the school and the community. These can be committees or
associations such as PTA, school improvement committee and school advisory
committee. Regarding the role of school in participating the community, the US
Department of Education (1997), described the following,.

14



Successful schools have family and community partnership that:

a) Include administrate leadership and support for family school-

communily partnership

b) Provide well-designed, goal oriented and culturally responsive activities

developed by teachers, parents and other stakeholders
¢) Are geared to the diverse nceds of families and their children

d) Foster varied and imaginative forms of two-way communication between

home and school
e) Build on strengths within the family, the school and the community

f) Recognize that not all parents have experienced affirming and respectful

relationships with schools and educators

Therefore, the school has to participate the community in planning and
leadership of the school program through the committees or association elected
from the community. In addition to this the school has to have planned
communication mechanisms which enable parents and community to assist
teacher and administrators in the school and parenting children. It has to play
the role of establishing Parent-Teacher Cooperation and has to make the school

a center of community service.
A) Management

The school has to promote conducive environment' for the community
participation in the school activities. This is by organizing the structures
mentioned above and promoting a sense of ownership on the community and
working together with the representative committees and the people in
planning, decision making and leadership. This is then achieved by facilitating
the points stéted in section 2.2 (The role of the community in the management

of a decentralized education system).
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B) Communication

The school must arrange communication plans for the school-community
relations/ partnerships. Meaningful communication is essential to building and

maintaining healthy partnerships.

Communication between the school and community has the purpose of
promoting a positive and challenging school climate in which student
achievement and staff productivity are fostered. It also encourages maximum
involvement of parents, at home and in school, in their children's educational
development. It is also used to make citizens in cooperative learning practices, -
partnerships to make full use of learning resources in the community and to
build public knowledge of the purposes and successes of the school system,

leading to support (Bagin 2001).

Communication with the community can be through meetings, parent-teacher
conferences or printed materials such as report cared, newsletters or bulletin,

letters to parents and/ or through internet.

Methods of securing the school parent partnership as described by Aggrawal
(1996) are; good treatment to parents, personal contact with parents and school

reports (casual letters and progress reports).

Progress reports‘include diagnosis of the pupils difficulties and suggestions
given for improvement, aims of the school and the attendance of the students.
It 1s also stated that the partnership is secured through meeting with the
parents of the children of a particular class and part1c1patlon by the parents in
school programs through fund-raising, skill and suggestion. Home visiting by
teachers, educational conferences and parent-teacher conferences are also

other methods of securing the school parent partnership.
C) Community Service _

The school has to design programs to participate the school community in

community activities. These can be extracurricular activities, adult education

16



e

and community life. It has to serve the community in adult education through
the teachers and pupils. And the extracurricular activities should be performed
by the students and teachers in collaboration with parents. The community life
may include traffic hazards, sewage disposal, clean streets. Through the
activities mentioned above the school becomes a center of community service

(Bagin, 2001, Aggrawal 1996).

Therefore, the school has to have school regulations and guidelines for

communication, community services and parent teacher cooperation'’s.
D) Establishing Parent-Teacher Cooperation

The relationship between the home and the school is consolidated through the
parent-teacher cooperation. In order to bring the result we want in schools,
there has to be harmonious working together among parents and teachers.
Acéording to Aggrawal (1996), the home determines the quality and direction of
the child than the school. The teacher's work is fulfilled or destroyed by the
operation at home for good or ill. Because the child spends only one-fourth part
of the day in school, the parent-teacher cooperation is then a determining
factor for the better achievement of the child in school. From the point of view
of teachers, the need of parent-teacher cooperation is to understand the child
by getting information from parents and for getting help in the regular
attendance of the child and in supervision of homework of the child. Teachers
also need the parent-teacher cooperation to provide the child necessary
equipments, for getting help in guiding the child as to the school laws and for

securing funds and gifts for the school. : ¢

Parents also need the parent-teacher cooperation, because they-' need
infonnation about the progress of their children and ini’ormation concerning
problem situations before they become serious. They also want to know how
they could supplement the efforts of the school in promoting the progress of
their children. In Molnar's Study (2006), about parents and teachers’ view of

parent involvement in school governance, parents and teachers in the study feel
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strongly that parent voluntecers must be qualified for whatever roles they
assume. In Emana (2006) study, parents involved in communicating with
teachers on academic progress of the children. Dixon's research (1992), cited in
Molnar (2006), noted that the barrier to more parent involvement is not parent
apathy but lack of support from educators. Thus the teacher should conduct

interventions in parent-teacher cooperation. Hence the teacher should:
i)  show considerable patience and tact in dealing with parents,
ii) allow the parents to talk voluntarily,

iiij make a thorough study of the child’'s problem and discuss these with

parents,

iv)] not let the parent have the idea that the teacher is prejudiced against
his child and

v) offer suggestions to the parents in a polite and convincing way

/ (Aggrawal, 1996: 119).
2.4 Factors that Influence the Community Participation

in the Education System

i

There are numerous obstacles to parent involvement in the education system.

These can be due to lack of training, lack of interest and lack of time.

2.4.1 Lack of Training A
Inadequate training of principals and teachers can be ong of the barrier$ of
parent involvement in school activities. Many teachers feel that they have been
hired only to teach and not to carry out parent involvement responsibilities
(Bagin, 2001:67). This feeling might be raised due to lack of training and
awarenéess. Teachers that are awared about the advantage of parents'
involvement in the student achievement might not ignore the parent

involvements activities.
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The problem of the conscrvative outlook, of the teachers’ fear that the
involvements would fead to interference can be solved through training. There
is also a problem [rom U;(: side of parents; indifference to the school work, their
suspicious nature regarding the motives of school authorities. Aggrawal, (1996).

These problems can be solved through training.

The Rowley's study (1998) in the South Ethiopia, concerning school committee
described that the school committee members considered themselves not
qualified to make decisions about education content and had no training and

thus had no guide for their activities.

Lack of training from the sides of school principals creates problems in
communicating with the comfnunity member. Communication problems arise,
when the honest of the message is questionable, the language and cultural gap
is large and this promotes to misunderstanding between the parties (AED/
BESO ,2006).

Holliday in Bagin (2001), described that educators communicate poorly;
because they have little communication experiences almost no meaningful

communications training.

Thus, training the principals and teachers on how to participate parents in the
school program activities is compulsory. In addition to this, the parents should

also be trained by the principals how to participate in the schéol management

“in their children’s education in school and at home.

3.4.2 Lack of Interest _ sy A O

Lack of interest arises from different perspectives. Teachers and administrators
fear the self-interest and confidential issues that parent may bring to meetings

with them, (Malnor, 2006). Further more teachers protect parent involvement

due to their unwillingness to face hostile parents, fear of failure, fear of

criticism, (Aggrawal, 1996). There is also unwillingness from the side of parents
due to their feeling powerless when they communicate with educators.

Emphasizing this Malnor (2006), described that educators, for a multitude
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reasons, are reluctant to share their power with parents. In general the absence
of clear roles for teachers, principals and parents in adequate support to the

parents’ makes them disinterested in parent involvement in school activities.

In the training module of (AED/BESO, 2006), situations that influence

community participation is described as:

a) Lack of good governance.

b) Lack of experience of accountability and school regulations.

¢) Social and cultural obstacles

d) Elitist attitude from the side of educators

e) Lack of conducive school environment for marginalized social groups.
Therefore, the level of community participation can be improved by reducing
the barriers that could make teachers and principals disinterested in parents’

involvement in school activities and this can be done through training.
2.4.3 Lack of time from the side of Teachers and Parents

Lack of time may also be an obstacle to the teachers in meeting the parents and
the parents may have shortage of time to visit the school due to busy life styles
and other personal problem. In Butler's study (1992), in Molnar (2006) it was
found that teachers have little time available for meetings due to the rigid
structure of school days and parents may have jobs and other commitments to

schedule around. In additioﬁ to the rigid structure of school days, teachers may

“have families and do not have the flexibility to meet at the parents convenience

Thus lack of time and conflict in work schedule are obstacles to parent

involvement in children's educations.

Rowley's study (1998), in the SNNPR about school committee supports the
above conclusions. It stats that the participation of school committee (members
elected from the community) is not often attended; calls for meetings often
conflicts with the farming schedule. Therefore, busy life from the side of parents
to contact teachers and rigid structures of school days from the side of teachers

are obstacles for parent involvement in school activities.
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Thus, to enhance community participation, the school has to create conducive
environment. These may be the existence of enabling political, legal and policy
environment, highest level of commitment establishing good governance and
decentralization process, and balanced link between community capacity and

expected level of participation.

2.5 Some Models Of Involvement Program

2.5.4 The Home-School Partnership Model (HSPM)

This model recognizes the need to enlist parents in the learning enterprise. The
involvement of parents must be active, realistic and supportive. The objectives

of this model are:-

1) To establish realistic and positive attitudes toward a home-school

partnership on the part of parents and children

2) To make the school setting relevant to the home-situation and to the

children
3) To encourage maximum utilization of parents as resource persons.
4) To facilitate self-improvement and self-realization on the part of
children and parents.
To gain the support of the community in home-school partnership

The principal elements of the HSPM "are a parent aid program on adult
education program and a cultural and extra curric¢ular program. The parent aid
program involves home teachers and parent interviewers' recruited from among

the parents of. Follow Through children.

The adult education component of the HSPM offers parents special tutorial
services and individualized training at basic literacy elementary school level of

attainment

The other basic component of the HSPM is the cultural and extra curricular

program. The focus of the cultural and extra curricular program is on activities
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in which parents and children can participate together. This includes subjects

such as music, art, dancing and home making, (Johnson, 1995).
2.5.2. Comer's School Development Program

This program consists of three mechanisms, three operations and three
guidelines. The three mechanisms arc:- governance mechanism, (school
planning and Management Team), which in turn contains development and
implement of the plan, staff development based in the plan and assessment and
modilication. The second mechanism is a mental Health Team that addresses

developments and behavioral needs of students.

The third mechanism is the parent program, which focuses initially on
supporting the comprehensive school plan. In the next level parents participate
in day-to-day classroom and school activities and through this participation the
school becomes a part of a community. At the third level of parent program,
parents derive a sense of pride and satisfaction from seeing their children
perform. Students experience approval and appreciation from their parents and

the staff during the activities (comer, 1991)
2.5.3 Epstein's model of parent involvement

Epstein (1992) cited in Christenson (2003), described six strategies of parent

involvement in schools. These are:-

a) Parenting - this refers to the responsibilities of families for their children's
health and safety, parenting and child rearing skills at each age' level and
position home cbnditions for learning at each grade level. This is through
organizing a cumulative, educations and psychologically sound series of
workshops on child and adolescent development, with pertinent information
or families at each grade level.

b). Communicating- refer to the responsibilities of schools for communications
from school-to-home about school programs and children's progress in
forms and words, all families can understand, and for options for home-to-

school communications. This is through establishing a structure, a routine
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c)

d).

e).

for discussing with parents test scores, report card grades, student behavior
and other print method of communication about school programs.
Volunteering- refers to those who assist teachers, administrators and
children in classrooms, parent rooms, or other areas of the school; to those
who assist at home and to those who come to school to support students'
performances and events. This is by establishing an effevtive volunteer
program including the recruitment of [amilies, training, matching volunteers
to teacher and school needs.
Learning at home- refers to parent-initiated, child- initiated, or teacher-
initiated ideas to monitor, discuss or assist children at home on learning
activities that are coordinated with children's class work . This is by helping
teachers understand homework policies, how to monitor homework and
ways of discuses school work in subject.
Decision Making - refers to parent participation in decisions in PTA, advisory
councils, school improvement committeecs or groups at the school or
independent advocacy groups. This is by establishing a structure and
process for successful school site management teams, committees and other

decision making to include families.

. Collaborating with the community- refers to school actiohs and programs

that provide or coordinate student and family access to community and
support service. Also collaboration with business, Culture organizations and
other groups to improve school programs for ‘¢hildren, services for families to
support their child rearing and guidance of children as students and it
improve the effectiveness of the other types of involvement. This is by
establishing a structure and process for business-school ior community-
school partnerships. Drawing on community resources to enrich school
programs, students' experiences and family interactions with their children

in the community is important.

Thus, parents have the responsibility of nurturing their children and to

participate in decision making in the school program through their

23




")

representatives, the schools have to create two way communications (School-to-
home and home-to-school communication) and have to establish volunteer

programs.

2.§ Community Participation in the Education System in

the Ethiopian Context
2.6.1 During the Imperial Period

Up to 1974, the educational administration was over centralized to the
ministerial level. Regarding this Luluseged (1969) stated that the MOE had
followed a stratified line relationship with a highly centralized administration.
Due to this reason, schools far from Addis Ababa were not supported by the
Ministry. The farther the distance from Addis Ababa, the worse was the school
program. He also added that parents participated only when money

contribution for extra classroom building was needed (pp. 130-115).

Report of the Education sector Review (1972), also stated that responsibilities
and functional aspects of education were heavily centralized at the ministerial
level (p. vi-2). Supporting to this Wondafrash (2001) stated that the MOE was
responsible for every education program and there was no room to consider
local conditions of the different parts of Ethiopia. Tekeste (1990), added to this
that the education sector functioned without curriculum, guideline, relevant
text books, and by more centralized administration. Due to this nature of the
education system in the imperial period, the curriculum was jalien to the

culture of the country.

" Therefore, in the Imperial period there was no education policy which directs

for the‘c'ommunity participation. Hence there was no participation in the

education activities and decision.
2.5.2 The Dergue Period

After the downfall of the imperial regime, the provisional military

Administration council (Derg), issued proclamation No. 103 of 1976. It was
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entitled as "a proclamation to provide for the administration and control of
schools by the people". It was issued to make the schools under the direct
administration and control of the people and states that the school should have
its own internal administration in accordance with the detailed directives
issued by the ministry. And the school committee supervises and controls the

school management.

This proclamation was amended and replaced by the proclamation No. 260 of
1984. It was entitled as "A proclamation to provide for strengthening of the
management and administration of schools." This was declared to establish the
"Government School Committee”". The composition of the committee is from
peasant association, urban dwellers association, teachers and students and the

director is vice chairman.

The duties of the government school committee are: supervising the school
program activities and utilization of subsidy, consulting and assisting the
school management, coordinating the school and the community and reporting
to the local representative of the ministry whenever the director fails to perform
his duty. Thus, the government school committee's focus was on cohtr:)lling

and monitoring the school management and on disciplinary cases.

Regarding the teaching-learning process, that is visiting the classroom by
parents, visiting the home of the pupil by teachers or parent -teacher

cooperation, there was no clearly defined school policy.
2.6.3 The Federal Democratic Republic Ethiopia Period -

In 1994, new Education and Training Policy was developed and made public.
The policy incorporated the educational organization and management which
states that educational management would be decentralized to create the
necessary conditions to improve the relevance, quality, accessibility and equity
of education and training. It also states that educational administration would
be democratic leadership by boards or committees, consisting of members from

the community, teachers and students (TGE, 1994).
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Based on the policy implementation strategy was issued in September, 1994,
which states educational organization and administration should be
restructured in accordance with the devolution of power from the central
government that was been implemented. Furthermore, it describes that schools
would be strongly linked with the community. The management of each school

would be democratized and run with the participation of the community.

The Ministry of Education has also published a guideline of Educational
Management Organization, community participation and Finance, in 2002 to
implement the policy. In this guideline, the composition of the WETB, KETB
and PTA is defined. In addition to this the responsibilities and duties of the
boards, associations, education officials, teachers, and the community is

specified.

Furthermore, the MOE developed a manual for the school improvement
program in which the role of principals, supervisors, students, parents and the
community is detailed. In addition to this, the school parent and community
partnership is described (MOE, 2006_5). In 2007 a frame work of school
Improvement program is issued and in tl’E framework, the standards,
characteristics and indicators for the community participation is stated (MOE;
2007). This study stresses on the implementation of the community

participation incorporated in the guidelines and manuals issued by the FDRE.
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CHAPTER THREE

3. Method of Study

3.1 Methods and Design of the Study

Since the main objective of this study was to assess the current practices of
community participation in the implementation of primary school curriculum,
by investigating the activities in megabit 18 Elementary school at Axum town, a
mixed method was used in this study. Regarding this Creswell (2003) described
that, a mixed method is one in which the researcher tends to base knowledge
claims on pragmatic grounds. The data collection also involves gathering both
numeric information as well as text information so that the final data

represents both quantitative and qualitative information.

To co;lec;; the data from informants a mixed method case study design was

~ employed. According to Stake (1994), case study is used when the researcher

explores in depth a program, an event, an activity, a process or one or more
individuals. The case(s) are bounded by time and activity and researchers
collect detailed information using a variety of data collection procedures.
Denscombe (2003), also added to this that case study is characterized by

multiple sources rather than one research method.

Thus the researcher used a mixed method approach and a case study design to
collect and present the data because curriculum implementation needs

infrastructure, trained man power, financial, material and curriculum materials

~'support and cooperation between the different parties.

3.2 Background of the Research Setting and the

Informants

3.2.1 Research Setting

The research setting is found in Tigray region at Axum town kebele 04; it is

called megabit 18 Elementary school. The school is one of the 10 elementary
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schools in the town. The document in the school shows that the school was
constructed by a non-government welfare organization known as Tigray
Development Association (TDA) in 1994. The organization had built two blocks
and each block has four classes. The school started education with seven
classrooms and one office room. Now the school has 28 classrooms, 4 office
rooms, 1 pedagogical center, 1 library and one latrine for girls and boys in each
side. In the school, there are 42 teachers from which 24 are certificate and 18
diploma. There are 1844 students from grade 1 to 8, two, principal and vice

principal, one secretary, one storekeeper and two guards.
{  3.2.2 Selection of Research Setting

There are 10 government elementary schools in Axum town. From these 6 are
complete elementary school, (1-8) and 4 of them are first cycle elementary
schools (1-4). The reason that megabit 18 Elementary school was selected is
that it had the highest community participation in fulfilling infrastructure by
contributing money, labor and local materials compared to the other
elementary schools (woreda report, 2005/6). The target of the study is then
whether or not this participation is supported by other activities of the
community members and parents, that is parents' involvement in their

children's education and the school management.
3.2.3 Selection of Informants

The sources of data were the principals, PTA members, teachers, students, of

_the school, parents, and documents in the school.

5

a) Principals
The principal and vice principal of the school were selected;purposively for
interview of this study. Because principals are the school managers, assumed
to be the source of information for most of the activities regarding community

participation in curriculum implementation in the school.
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b) PTA members

The PTA of the school has seven members. Among them, one is the director and
two of them are teachers. For this study, two elected from the community were
selected by simple random technique. That is the name of the four PTA
members elected from the community was written in a slip for each member.

Then two slips were drawn from a box randomly.
c) Teachers

The teachers were selected by simple random techniques. The name of the
teachers was written first and the roll number of each teacher in the list was
written in a separate slip and placed in a box. From the box 20 slips were
drawn at random and the name of teachers which corresponds to the roll

numbers selected were copied from the list.
d) Students

In the school there were 20 sections from grade 5-8 and 900 students. The
selection of students from grade 5-8 was purposive because grade 5-8 students

are mature enough both age wise and academic wise to fill a questionnaire.

The name of students of each section of the grade level was written according to
their rank order of 2006/7 academic calendar from the roster of the school.
Then the students were classified as higher, medium and lower with respect to
their academic achievement from the rank. Finally in each section 2 student
from the higher level 2 students from the medium level and 1 student from the
lower level were selected randomly. Thus, a total of 100.students were selected

from the grade levels mentioned above. 1
e) Parents

Parents were selected purposively. This was done to make the number of
population manageable. The instrument for parents was interview. For this 10
parents were selected, 6 male and 4 female. Regarding their education status, 3

of them were illiterate and 7 of them literate; from grade 8 to diploma level.
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With respect to occupational status of the literate parcents, 4 are civil servants

and 3 of them are engaged in private works.
f) Documents

Documents in the school concerning community participation were selected as
source of data. These were the files, minutes of meeting during decisions,

conferences of parent teacher and plans, reports and official letters.

Table 1: Sample populations selected from the school and the community

Informants Population Number of Informants

Pril;l-c‘ipAéls and vice principal 2 : -+

PTA members selected from

the community 4 2

Teachers 42 20
Students from grade 5-8 900 100
Parents 700 10

3.3 Instruments of Data Collection

In this study questionnaire, interview and document sources were used as

instruments of data collection.

a) Questionnaires: This was employed to the teachers and students. The
questionnaires distributed to teachers were composed of open-ended and
close-ended items but that of students were close-ended items. The
questionnaire was prepared in English and translatedinto Tigrigna to
overcome language barrier. Both English and Tigraigna versions of the
questionnaires were given to two "post graduate students whose first
~degree is Amharic with Tigrigna minor for their expertise comments.
Besides to this the Tigrigna language version was given to education
experts in Axum town education office for their expertise comments. Due
to the comments from post graduate students and education officials, few

modifications were made on the questionnaires.
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b) Interview Guides: This was employed to the principals, "l'A members
and parents. This item was also prepared in English and translated to
Tigrigna for the same purpose mentioned in the questionnaire. After
commented by the postgraduate students and education experts in the

town, the interview guide was modified and employed.

., ¢) Document Analysis: This was also prepared and modified in the same
way as was done in the questionnaire and interview guide. It was used to
collect the document sources of community participation by preparing

check lists.
ce
3.4 Produder of Data Gathering

After the selection of respondents was completed, the students and teachers
were called by the principal. Then orientation how to fill the questionnaire was
given by the researcher to the teachers and students. Then the principal, two
unit leaders and the rescarcher distributed the questionnaire to the teachers
and the students selected. As soon as the respondents completed filling their
response to the questionnaire, the questionnaires were collected and 100% of

the questionnaires distributed were returned.

Data gathering from documents was conducted by the researcher himself.

Using checklists, he listed the data from document sources of the school.

The third types of data were that collected by interview. The principals, PTA
members and the parents were interviewed face-to-face by the researcher and
the response was recorded in audiotape. Then, the recorded data  were

transcribed.

Data collection by interview, document analysis and questionnaire was lasted
from 29/2/2008-27/3/2008. That is recording the data from documents,
distributing and collecting the questionnaire, and interviewing and transcribing

data from interviewees. L . ;
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3.5 Data Analysis Strategy

The data gathered by the questionnaires were tallied in to frequency and the
percentage of each frequency and the mean value of each item was calculated,

and then categorized and tabulated.

The data collected from documents were noted in the field, followed by

presentation and analysis the data for themes and issues.

Data obtained using interviews were presented by narrating the response of the
informants. In the narrating process indents are used to show the quotation
from participants. Regarding this, Créswell (2003), described that the
qualitative narrative is written using indents or other special formatting of the

manuscript to call attention to quotations from participants.

The sequence of presentation and analysis was the data obtained using
questionnaires was presented, analyzed and interpreted. Data obtained from
open-ended questionnaires, interviews and documents were organized and
presented, were wused as supportive to the responses collected fr'om
questionnaires. Hence, the analysis and interpretation was made in relation to

the basic questions of the study.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND INTERPRETATION

This section of the report decals with the presentation, analysis and

interpretation of the data gathered through questionnaires, interview and
document sources.

It is divided into four parts. The first part deals with the characteristics of
respondents. The second part deals with the data presentation and analysis
with respect to the school's efforts to participate the community in school
management, school parent relations and parent teacher cooperation. The third
part is about the parental involvement in their children's education both at
home and in school, and the community participation in fulfilling the

infrastructure. The fourth par focuses on the factors affecting community
participation in education.

Data from informants are presented in tables and analyzed. The data collected
through questionnaires is analyzed using percentages and mean value. Data
collected from open-ended questionnaires, interviews and documents were

organized and presented and were used to supplement the data gathered from

questionnaires.
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4.1 Characteristics of Respondents

Table 2: Students by sex, age and grade level

Grade Level

No | Characteristics Grade 5 | Grade 6 | Grade 7 | Grade 8 Sum

N % N % N % N % total

i Sex i. Male 10 [40 | 14 | 56 | 9 | 36 | 12 | 48 45
ii. Female 15 160 | 11 144/} 16 | 64 | 13.}1 52 55
Total 25 [ 100| 25 | 100| 25 | 100 | 25 100

II. Age in years

1. 11-12 20 | 80| 18| .72 - - - - 38
ii. 13-15 4 16 | 4 16, {21 1 8487191 76 48
ii. 16-18 g 4 3 12 | 4 16 6 24 14
Total 25 235 25 25 100

Table 2 indicates that from the student respondents, 45 percent are males. The
difference between the number of males and number of females in the sample is

due to chance and the chi-square test shows that the difference is insignificant.

In the same table the age distribution in the sample shows, 38% of the student
respondents are in 11-12 years old, 48% in 13-15 years old, 14%.of them 16-18

years old. =

Accordihg to the Ethiopian school age designation, the age of enrolling a child
in grade one is 7 years old. Then the child completes grade eight at 14 years
old. Therefore, the table shows that, in grade 5, 20 percent of the student:
.respondents are over age to that grade level, in grade 6, 16 percent, in grade 7,
16 percent, and grade 8, 24 percent are over aged to the grade where they are.

Thus most of the students were at the right age in the school.
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Table 3: Student parents' educational status

P Grade Level
I. Educational Level of | Grade 5 | Grade 6 | Grade 7 | Grade 8 Sum
student respondents | iy | o | N | % | N % N % total
parents TR P

i. llliterate
a. fathers 2 8 4 S 2okl 8 11
b. mothers 10. 40 |5 2013158 S2sndy 28 1:80

ii. literate to grade 4
a. fathers 6 24 |4 16 23 P25 20 18
b. mothers 5 25015 20416 24 |3 12 17

iii. Grade 5-8
a. fathers i 28 |10 |40 |4 LGRS D2re 24
b. mothers 8 32 116 24 | 2 8 4 16 | 20

iv. Grade 9-12
a. fathers 5 el 0 3 12 14 16 110
b. mothers - 0 5 20 12 8 2 8 9

v. Diploma
a. fathers 7 2812 8 10 740 2|3 12122
b. mothers 3 E2. 188 12155 20558 3 19

vi. BA/BSC
a. fathers - 0 5 2012 8 8 32015
b. mothers 1 4 1 4 2 8 1 4 5

Total
a. fathers 25 [01007:25 L0025 L0025 s FADHE] 00
b. mothers 25 | 100125 | 100125 | 100:|-25 | 100|100

~ Table 3 shows the educational status and occupational status of the student

respondents' parents. As can be seen from the table, 30 percent of mothers of
the student respondents and 11 percent of the fathers were illiterate. The
difference of the percentage of illiteracy of mothers and fathers is due to the
gender disparity in education in the earlier times. Regarding the gender
disparity in education, Yelfign (2002), described that the girls that had chance
to go to school, at the beginning of modern education were, the daughters of the
nobility. In the later times, although the chance to participate in modern
education was officially to both boys and girls, the enrollment of girls was lower

up to 1993/94 compared to the boys due to in school and out of school factors,
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Furthermore, Table 3 shows that the number of mothers that are qualified to
the degree level is S where as the number of fathers is 15. This indicates that
the gender disparity shows a wider gap at the higher level than at the lower

level.
Table 4: Teachers Respondents by sex, Age, Qualification, years of

Service and period allotment

Ohiacti ;opulation%
I. sex a.male RS = 75
b. Female RS 25
II. Age a.35-40 SRR 15
b. 41 - 45 11 55
c. 46 - 50 Rpagt o 3
III. Years of service
a.10- 20 1 5
b. 21 - 30 g 90
c. 30 and over 1 5
Iv. Qualification .
a. TTI gx S50 60
b. Diploma 8 40 ;
VI, Period Allotn;ent i
: a. 12920 1 5 '
i b. 21 25 B 5
c. 26 -35 14 70
d. 31 -35 2 10
’ 20 100

Table 4: Shows the characteristics of teacher respondents. As far as the years
“ of service is concerned only 1 teacher is below 21 years of service and 90

percent of them are between 21 to 30 year's service.
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Table 4 also shows the period allotment per week of the teachers. Except one
teacher that is the coordinator of the pedagogical center whose load was 12
periods per week, the other teachers load was between 21 and 35. 70 percent

of the teachers had work load of 26 - 30 periods per week.

The reason that some teachers could teach 35 periods per week was that the
school works for grade 5-8 the whole day that is two shifts. The schedule was
grade 1-4 were one shift but grade 5-8 were the whole day. In the morning

grade 5-8 work from 8:00 am to 11:00 am and in the afternoon they work from

2:30 pm to 4:45 pm.

In addition to teaching four of the teacher respondents were department heads
one of them was coordinator of the pedagogical center and the others work as

coordinator of extra curricular clubs and two were unit leaders.

In addition to the students and teachers; one director and one vice director, two
PTA members and ten parents were interviewed. During the discussion, these

interviewees are coded as follows:

The director is coded as D1 and the vice director as D2. The PTA members are
coded as PTA1l, and PTA2. And the parents are coded as P1, P2, P3 up to P10.
Regarding the sex of interviewee informants, the directors and PTA member are
all males. From the parents 6 are male and 4 females. As far as the educational
status is concerned, the directors the PTA members and two of the parents are
diploma holders, five of the parents are 12th complete and th;ée of the parents

are illiterate.

4.2 The School's Efforts /Practices in Participating the

Community/ Parents

In this part the school's practices in organizing committees which incorporate
the community members, the efforts done by the school to involve the

community in the activities of the school program, practices attempted to
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develop school-parent relations and efforts attempted to create parcnt-tcacher

cooperation are presented and analyzed.

4.2.1 The School's Practices in Involving the

Community in the School Management

In the Guide line for organization of education management community
participation and education finance one of the duties of the principals is to
organize the school's committees such as PTA, curriculum committee, training
committee, advisory committee and extra curricular committees (MOE, 2002:
33: 35). Besides to this it is stated that, the’ to encourage principals have to
participate the PTA in planning annual program, and annual budget of the.
school. This is because the school and the community have to work in
collaboration to enhance the children's achievement and to upgrade the quality
of education. Regarding to the need of collaboration of the school and the
community, Aggrawal (1985), described that the school should provide
situations in which the students may be gradually led to understand the

relationship in community, country, and in the world at large.

With regard to the school's efforts in involving the community in the school: -
management and curriculum implementation, table 5 presents the responses of
teachers on the extent, the school organizes committees, conducts parent-
teacher conference and the schools' performance in management and

curriculum implementation is discussed at the conference. Each of the items

was designed in the form of four rating scales consisting of very rarely; rarely, .. .

occasionally and frequently and were given values 1, 2, 3 and 4, respectively.
The average value was obtained by dividing the sum of the value of the rating
scales (1 + 2 + 3 + 4=10) by the number of rating scales that is 4. Thus, the

average value is 2.5.

In the interpretation to indicate whether the mean shows very rarely,

occasionally or frequently, the result obtained is interpreted as follows:
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Based on the statistical computation rule

s of rounding numbers, if the mean

falls between 1 and 1.45 can be rounded to 1 and scores ve

ry rarely, between
1.5 and 2.45 can be rounded to 2 and scores rarely, 2.5 and 3.45 can be

rounded to 3 and scores occasionally and 3.5 and above

can be rounded to 4
and scores frcquently, Mangal (2002).

Furthermore if the mean score corresponds to 1, 2, 3 and 4, the participation is

interpreted as very low, low, medium and high respectively.
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Table 5: Teacher Respondents’ perception on schools efforts in participating the community in school

management and teaching-learning process.

_ Responses
No practice Very Rarely | Occasionally | Frequently Mean Chi-
rarely value square
1 The school organizes PTA, SIC, 0 2 ) 16
teachers association, Girls club and (0%) (10%) (10%) (80%)
students council. 37 32.8
2 |The school conducts a formal 0 1 2 17
conference with parents at least twice
B oAl (0%) (5%) (10%) (85%) 3.8 38.8
3 Evaluation of the school management 2 2 3 13
and curriculum implementation 1is
discussed at the parent -Teacher .
conference. (10%) (10%) (15%) (65%) 3.35 172 |
Mean frequency of percentages 3.3 8.3 11.67 76.7 (GMV) 3.62
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In item 1 of table 5, the teacher respondents were asked to rate, the extent the
school organizes structures thal incorporate communily members and
committees that facilitate the school community relations, such as PTA, school
improvement committee, teachers association, girls club and student's council.
Accordingly the mean value of the respondents obtained is 3.7. This score is
above average. Regarding the percentage of this item, 80 percent of the
teachers' respondents replied frequently, 10 percent occasionally and 10
percent rarely. This agrees with the response in open-ended questions, which
replies that the community was managing the school through its organization,

the PTA.

Regarding item 2 in the table the respondents were asked to rate whether or
not the school conducts formal conference with parents at least twice a year.
The table then shows that 85 percent of the respondents replied, the school
conducts conferences with parents frequently. The mean value of this item is
also 3.8. This indicates that the mean value is above average and is near to 4,
which corresponds to frequently. This is also supported by the responses in the
open-ended questions. In these questions the teachers replied that parents
approve the regulations of the school during the parent teacher conference,
they also evaluate the performance of the schools management in that

situation.

Item 3 is about evaluation of the performance of the school management at the

parent teacher conference. The mean score of the response of:the teacher

‘respondents is 3.35. This value corresponds to 3 which is occasionally. In
‘addition to the mean score, 65 percent of the teacher respondents replied that

‘the issues indicated are frequently discussed during the parent-teacher

conference. Concerning the percentage of the respondents, it shows that the
school management performance and the curriculum implementation is
discussed. The mean frequency of the percentages of all items in table 5 also
shows 76.57%. This shows that the efforts of the school done to participate the

community in school management is high. In the open-ended questions, the
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teacher respondents replied that the school budget, school expansion and
maintenance, students discipline and teaching methodologies are discussed in

the parent teachers' conference.

The chi-square test of each item in the Table was calculated and is significant

at 5% level of significance.

Regarding whether or not the organization in the school incorporate community
members, formal conferences conducted in the school and issues discussed in
the parent-teachers conferences, the principals of the school, two PTA members

and parents were interviewed and responded the following.

Concerning the school organizations, D), responded that committees that
represent the community were organized. These are the PTA, school
improvement committee, girls club and students’ council. D; also responded
that the members of PTA and school improvement are elected at the parent-
teacher conference. The composition of PTA according to the D;s, response are
two teachers, four from the community and the principal that is the committee

has seven members, (11/02/2008).

D2 also responded that the school has organized the PTA based on - the
guidelines of 2002, the Amharic version "¢19°VCT havd-C hLLEETE ChNLAOA
TAT6T P4.£5FN avaol ' PP. 28-29. And the school improvement program is

organized based on the manual for school improvement prog}am, (MoE, 2006).

Two of the"}g’I‘A members elected from the community were also interviewed and
responded that they participated in plarining the school prografn and evaluate

\j

the implementation of the program at the parent-teacher conference.

The document evidence also ascertains that there are committees and each
committee, that is the PTA school improvement committee, girls' club and
students council, has file, regulation within the committee, and meeting

schedule.

Regarding formal conference that the school conducts, D, D2, PTA1, and PTAs,

responded that the school conducts parent-teachers conference twice a year
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that is at the beginning of the academic year and at the end of the academic
year (13/02/2008).

In addition to the responses from principals, and PTA members, there was a
minute document which indicates conferences were conducted and parents

were participated in the conference.

With regard to the discussion of the school management and curriculum

implementation at the parent teacher conference, D2 responded the following.

At the parent-teacher conference, issues discussed are short comings
of the cwrriculum or issues to be improved regarding the curriculum,
problems in the education policy and limitations encountered in the
curriculum  implementation are discussed and  evaluated
(11/02/2008).

According to the D2's response and document sources, school management and
curriculum implementation was discussed at the parent -teacher conference
with the parents and teachers. Furthermore, PTA); and PTA2 responded that the
plan of the school program activities is designed by the PTA and discussed with -
the parents and teachers at the parent-teacher conference. Similarly the
implementation of the school plan is evaluated at the conference at.the end of

academic year.

D; responded that issues discussed at the parent-teacher conference are,
evaldétion of the implementation of the previous plam problems encountered
during the implementation, how to fulfill the infrastructure of the school that is
decision ”for money contribution and the role of parents in monitoring their

children and supplementing educational materials to their children.

Thus, the responses from principals and PTA members indicated that school
management and curriculum implementation are discussed at the parent-

teacher conference.

Though the responsibility of curriculum implementation is a reciprocal effort of
the community as a whole, the initiatives should begun from the principals and
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teachers. Jacobson in Aggrawal (1996) concluded that to provide a sound
educational program, the school principals should show paramount concern for
a need of community understanding other wise, his program fails to meet the
objectives of modern philosophy of education. In addition to this Aggrawal's
conclusion on the role of principals states that the principals and the teachers
must explore all possibilities of connecting the school with the community.
Furthermore, it is stated that parents and guardians should be called to
parents' day to the school to‘u'nderstand the difficulties of the teachers and
should extend help to them in improving intellectual caliber of their sons and

daughters.

4.2.2 The Schools Practices in Fostering the School-

Parent Relations

In this section, the data gathered from teacher's which indicate, the school's
practices, is presented and discussed below. Table 6 indicates the responses of
teachers on the encouragement of the school administration, particularly the
teachers to parents, to participate on their children's education in school. The
table then shows the responses of teachers whether they use letters, provide
inforr;'lation about the curriculum implementation to parents, maké’ visit the
home of parents, encourage parents to share their experience in the classroom.
It also shows the schools efforts on providin'g.parent meetings and workshops,
on school related issues, and child development. The designation is the same as
in table 5. Accordingly, mean scores correspond to 1,2,3 and 4 are interpreted
as very rarely, rarely, occasionally and frequently and he participation are very

low, low, medium and high in the same way.

The percentage of the frequencies of the responses is also calculated. Hence the
analysis is discussed based on the percentages of each rating scale as well as

the mean values of the frequencies of the item.

Item 1 of table 6 shows that the mean value of teacher respondents on the

practices of letter communication of teachers with parents; the mean value 2.6
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indicates that the (eachers use letter communication with parents occasionally.

‘55 percent of the tcacher respondents that is above average replied that letter
~ communication with parents are used occasionally.



Table 6: Teacher Respondents’ Perception on school's

cfforts in fostering school-parent Relations

Responses |
No Practices Very Rarely Occasionally | Frequently Mean Chi- |
Rarely value square
1 Teachers use letter communication with L. 11 3 5 '
parents (5%) (55%) 15% (25%) 2.6 11.2
2 Teachers provide clear information about 0 8 9 3 2.75 10.8 i
the curriculum assessments, students (0%) (40%) (45%) (15%) '
achievement levels and report cards JI
3 The school provides parents meetings, o 10 £ 1 2.35 10.8 |
workshops, andmining:')n school related (10%) (50%) (35%) (5%) :
issues ]
‘_1’_ Teachers make home visit to help parents 7+ 3 10 0 2.15 11,6 %
understand the school and the school to (35%) (15%) (50%) (0%) |
understand parents

S the school proyvides parents opportunities 1 4 11 4 2.90 10.8 |
to visit the school (5%) (20%) (55%) (20%) |
6 Teachers encourage parents and the 3 11 3 3 2.30 9.6 i
community members to share their scales (15%) (55%) (15%) (15%) ‘
experienec --with - *'students as part of g
classroom activities |

Mean frequency of percentages 1167 39.17 35.83 1368 2:51

g (GMY)
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* Concerning the level of teachers provide information to parents about the

curriculum assessments and level of students' achievement, item 2 of table 6,
the mean value is 2.75. This value indicates that it is practiced occasionally.
Regarding the percentages, 15 percent of the teachers replied that they provide
information to parents frequently and 45 percent occasionally. This indicates
that, teachers provide information about curriculum assessment and level of

student's achievement at a medium level.

With regard to the level of the schools practices on providing parents meetings
and workshops on school related issues, and child development. Item 3 of table
6 shows that the mean value is 2.35 and this value is below average. 50 percent
of the teachers' respondents replied that, this activity is practiced rarely, only 5
percent responded frequently. In addition to the mean value and percentages
the teacher respondents in the response to open-ended questions stated that
the school conducts meetings with parents on school related issues at the

beginning of the academic year and at the end of the year.

Regarding the role of the principals and teachers on school.-parent relations
Rever in Aggrawal (1996), described that the public relations program should be
continuous not a fire bucket brigade for emergencies-there is no substitutes for
emergencies-there is no substitute for continuity of action of connecting the

school with the community.

Item 4 of table 6 is about the levell of parent's home-visit by teachers to create
common understanding between the parents and the school. The mean value of
the 1tem is 2.15, which 1§ near to 2. So it is below average The percentage also
indicates that no one respondent replied for frequently. 35 percent.of the
respondents answered very rarely and 15 percent of them replied for rarely.
Thus 50 percent of the teacher respondents replied that the level of this activity
is‘below average. The practice of the school on the home-visit of teachers to

create common understanding between the school and parents is low.
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Respondents were asked, in item 5 of table 6, regarding the level of the school
pro;ig(;s parent opportunity to visit the school. The mean value indicates that,
the school practice on this issue is occasionally. This is the highest of all
practices of the schools practices on school-parent relations. With respect to
the percentages, 20 percent of the teachers replied that, the school provides
parent opportunities to visit the school frequently and 5 percent very rarely.

This shows that the schools practice on the issue of item 5 is medium.

In the last item of table 6, that is item 6, respondents were asked to rate the
level of teachers encouragement to parents and the community members to
share their scales of experience with students as part of classroom activities. In
this item the mean value is 2.3, which corresponds to rarely. The percentage
also shows that 15 percent of the respondents replied for very rarely and 55
percent rarely. Thus 70 percent of the respondents replied the practice of the

teachers with respect to this item is very low.

Generally, the school's effort in upgrading the school-parent relations is at the -
lower level in the school of study. It needs unreserved efforts to develop the
relationships between the parents and the school, because curriculum
implementation is a common endeavor of the different stakeholders. Among the

stakeholders, it is the school and the parents that play the vital role.

With regard to the school parent relations, interview was also conducted with
the directors, PTA members and parents, and the responses are presented as

follows.

Concerning the workshops and training to parents on school related issues, D1
resgbnded that, orientation to and discussion with parents is conducted at the
pafent-teacher conference. D1 in his responses stated that the issues raised at
the meeting are, about school improvement, education policy, and teaching-
learning process. The other occasion, the school provides orientation to parents

on school related issues; D1 responded that parents are oriented how they can
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help their children in school and at home during the lace-to-face evaluation.

Face-to-face evaluation as described by D1 is:

Face-to-face discussion is meeting of parents, homeroom teacher
and students in each classroom. The meeting is chaired by the
homeroom teacher. Issues discussed at the meeting are pedagogical
activities followed by teachers, student's attendance and discipline,
and parent's follow-up to their children. And the schedule is at every

three months (11/02/2008).

Regarding the communication with parents and activities, parents involved in,
D2 responded that, teachers communicate with parents through parents'

signing agenda monthly.

With respect to the school parent relations, PTA 1 and PTA 2 responded that,
there were no volunteers of free service from parents, except that how to be
protected from HIV/AIDS and traffic accidents were given rarely. Both of the
interviewees responded that parent's relations with schools is in fulfilling the

infrastructures and follow-up of their children's discipline.

Regarding communication of parents with schools, parents were also
interviewed and P1, P2, P3, P6, P7, P9 and P10 responded that they were called
through message by their children when there is conference P4, P5 and P8

replied that they were informed both through their children and signing agenda

and all the parents replied that they have not participated in this year ...

(2007 /08) in face-to-face evaluation.

The responses from interviewees indicate that, there was no specific workshop
and training of parents. All the issues regarding the school, parents, students
and the community are raised during the parent-teacher conference. It also
shows that the communication was through messages of their children. As
indicated in the responses from the respondents in the questionnaires and
interviewees the school parent relation of the setting is not vibrant relationship,

it is limited to evaluation of PTA's performance, fund raising to fulfill the
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infrastructure and disciplinary cases of students and teachers. This shows that
the principals should work more for the school-parent relations. Many scholars
emphasized that principals are viewed as key factors in the success or failure of

school-based decision making and parent involvement.

With regard to the importance of school-community relations, Barbour (1997),
described that, although the primary venue for educating the child is the
school, to accomplish the task at hand, all communities must develop vibrant
partnership-uniting parents and community members with teachers in

educating tomorrows citizens.

4.2.3 The School's Practices in Involving Parents in

Parent-Teacher Cooperation

In this section, the teacher's activities on parent-teacher cooperation is
presented, analyzed, and discussed below. Regarding the parent-teacher
cooperation, Krishna, in Aggrawal, described that "Close cooperation between
the parent who is the first teacher, and the teacher who is the second parent, is
the very foundation on which rests the fruitfulness of the training imparted in
our institution.”" Aggrawal (1996:118). Thus harmonious working together of
parents and teachers can bring us the results we want, so improves the

students achievement.
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Table 7: Teacher Respondents Perception on parent Teacher cooperation in the school

Responses
No Practices Very Rarely Occasionally | Frequently Mean Chi-
Rarely value square
1 | Teachers ‘ask parents for information 1 10 3 6 T 9.2
about their childreh's goals, strengths and (5%) (50%) (15%) (30%) f
talents i
2 | Teachers send students work weekly or 2 10 6 2 2.4 i 8.8
monthly for parents review and comment (10%) (50%) (30%) (10%)
e ‘ |
3 | Parents give comments frequently on their 3 10 7 0 2.2 11:6
children's homework performance (15%) (50% ) (35% (0%)
4 | Teachers contact parents of students 0 2 3 15 3.65 27.6
having academic or behavior problems. (0%) (10%) (15%) (75%)
S5 | Teachers provide information to parents 1 8 2 9 2.95 9.6
/guardians on how to monitor and (5%) (40%) (10%) (45%)
discuss school work at home.
6 | Teachers make parents aware of the 2 12 2 - 2.6 13.6
importance of reading at home, and ask | (10%) (60%) (10%) (20%)
parents to listen to their child read
Mean of frequency of percentages 7l 43.33 19.17 30 2.75
' (GMV) I
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Table 7 shows the responses of teachers on parent-teacher cooperation. To

indicate the cooperation, whether or not teachers ask parents for information
about their child's goals, and strengths, send students work for parents
comment on, contact parents of students having academic or behavior
problems and provide information to parents on how to monitor and discuss
school work at home, and parents give comment on their child's homework
frequently were asked to them. Each of the items are designed in a form of four
points rating scales consisting ol very rarely, rarely, occasionally and frequently
with values of 1,2,3 and 4 respectively. The mean scores are interpreted as in

section 4.2.2 above.

In item 1, of table 7, the teacher respondents were asked whether they ask
parents for information about their children's goals, strengths, and talents. The
mean value of this item is 2.7, which is near to three. With regard to the
percentages, 50 percent of the respéndents replied that the practice was rarely.

Thus the practice on item 1 is of medium.

Concerning item 2 of table 7, the respondents were asked whether the teachers
send students work weakly or monthly for parents review and comment on. The
mean value of this item was 2.4, which is below average. 10 percent of the
respondents replied very rarely and 50 percent responded rarely. Only 10
percent of the respondents responded frequently. This shows the practices that

teachers send students work for parents comment on is low.

Regarding item 3 of table 7, the teacher respondents were asked on:parents |

comment on their children's homework performance. The mean score of. this
item is 2.10, which is near to rarely. And 15 percent,of the respondents réplied
for very rarely, and 50 percent replied for rarely. No one responded for
frequently. Thus the practice on parents give comments on their children's
home work performance is low. The practice of teachers in item 2 was also low.
So is the case with parents. Because for what is not sent to be commented on,

parents can't give comment.
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[tem 4 of table 7 is aboult teachers contact parents ol students having academic
or behavior problems. 75 percent of the respondents replied that teachers
contact parents frequently. The mean value is also 3.65. Thus the practices of
teachers contact parents of students having academic or behavior problems is
found as high. This indicates that teachers contact parents of students, only

when behavior or academic problems are encountered on the students.

In item 5 of table 7, respondents were asked to rate the level of teachers provide
information to parents on how to monitor and discuss school work at home.
The mean value of the frequency of respondents obtained on this item is 2.95,
which is near to 3. The rating scale 3 indicates occasionally with regard to the
percentages, 40 percent of the respondents replied rarely and 55 percent

replied for frequently. Thus the practice on item 5 is medium.

This effort must be developed because the need for united effort on the parents

and teachers develop the child mentally, physically, morally and socially.

In the last item 6 of table 7, respondents were requested to rate the level of
teachers make parents aware of the importance of reading at home. The mean
value of the frequencies of the respondents is then 2.6, concerning the
percentage of the responses, 60 percent of the respondents, responded rarely
and 20 percent frequently. Thus the practice of teachers make parents aware of

the importance of reading at home is medium.

—In general, in this section, the level, the school has created conducive
environment for the parent-teacher cdéperation is medium and the school
stressed on contact;ing parents of students having behavior or academic
problems. The continuous relation between parents and teachers regarding the
issues of all students whose individual problem is not identified is medium and
with regard to the homework of students, the collaborative work between

teachers and parents is low.

« Findings in Molnar's (2006) research, regarding parents involvement in their

child's education indicated that parents have a responsibility to keep informed,
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ask questions, attend workshops, and borrow resources in order to make sound
decisions about their child and the school. Bagin (2001), adds to this
perception by stating that parents are able to comprehend from analysis of test
results, school records, behavior reports, and class work how much progress
their children have made and how much more they could make with help at
home. Furthermore, Molnar stated in his findings that some teachers feel

threatened or endangered while others feel enhanced by parent involvement.

Regarding the perception on parent-teacher cooperation, principals, and
parents were interviewed and gave similar responses. Concerning the teacher-
parent relations, D1 and D2 responded that the task of parent-teacher relation
was incorporated in the school plan and the teachers are supplied with
stationary for this purpose. Finally the teachers' performance is evaluated at

the end of each semester.

Concerning the parent-teacher cooperation’s, parents interviewees were asked
how they contact with their children's teachers and whether or not they visit
their children in the classroom while learning. Regarding these issues, P1, P2,
P3, P4, P5, P7, P9 and P10 responded that they do not visit their child in the
classroom while learning. Only P6 responded that he was going to the school
compound without invitation from the school with regard to the way parents
contact their child's teacher all the parents responded that they contact their
child's teacher at the parent-teacher conference, or 'when their child is
identified that he/she has academic problem or disciplinary problem, and
invited by the teacher to discuss about the child's problem. In addition to these
occasions, P1 responded that she has being contacting her child's teacher,
when fund raising was asked by the school and P7 replied that he contacted his

child's teacher informally outside the school.

~Thus, the responses of the principals and parents show that, parents visit the

school at the conference and parents contact their children's teacher when their
child is encountered academic problems or behavior problems. Parents do not

discuss the day-to-day activities with their child's teacher. With these schools




performances, regarding the parent-teacher relations of the school, it can not

enable parents and teachers help the student before problems become serious.

Regarding to the parent-teacher relations, Bagin, (2001), described that, good
community relations start when parents and teachers come to know one
another and to take about what they do for young people. Through these
conversations, parents soon learn to know the school, to understand what
teachers are trying for children, and to appreciate instructional conditions and
problems. Therefore, the schools practices on parent-teacher cooperation are
not at the situation that parents could get information about their child's
progress and cannot supplement the efforts of the school in promoting the

progress of their child. ~

4.3 Community Participation in school management and
fulfilling infrastructures, and parental involvement in their

children's' education in school and at home

In this part of the report, community participation in school management and
fulfilling infrastructures, and parents involvement in the children's education in

school and at home are presented and analyzed.

4.3.1 Community Participation in School Management

-

and in Fulfilling Infrastructures

Regarding the community participation in school management, Table 8
presents the responses of teachers on the level PTA participates in school
management, planning and in the activities of the school program, monitoring
the financial resource, mobilize the community to contribute money ‘for
building, solving disciplinary problems might be caused by students and
contribution of money by the community members. The designation of the

rating scales and the interpretation is the same as in section 4.2.3.

In item 1 of table 8, teachers respondents were requested to rate the level of

PTA participates in the school management, planning annual program and in
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the schools program activitics. The mean value of item 1 in the table that is
3.15 shows that the level of participation of PTA corresponds to occasionally;
with respect to the percentage, 60 percent of the teacher's respondents replied
that the PTA participates frequently. Thus, the participation of PTA in school

management can be labeled as medium.

In item 2 of table 8, the mean value of the frequencies on the participation of
PTA in monitoring effective distribution of financial resources for different
school program activities is 3.60. Regarding the percentage of the rating scales
in this item, 80 percent of the respondents have replied for frequently. This
shows that PTA members participation in monitoring finance resources and
effective distribution is high. This also indicates that item 2 of table 8 is the

highest performed activity next to item 5 by the PTA.
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Table 8: Teacher Respondents' perception on community Participation in School management and in fulfilling

infrastructure
_ Responses
No Practices Very Rarely | Occasionally | Frequently Mean " Chi-
Rarely value __square
1 | The participation of PTA in school 3 3 2 12 315 551820
management, A'pl‘arming annuai prog:ram (15%) (15%) (10%) (60%) |
and in the activities of the school program
2 | The participation of PTA in monitoring 1 2 1 16
effective distribution of financial resources (5%) (10%) (5%) (80%) 3.60 32.40
for different school program activities
3 | The school's PTA mobilizes the community 1 2 2 15
to contribute money for building| (15%) (50% ) (35% (0% ) 3.55 26.80
classroom and to help in labor in
construction |
4 |the participation of PTA in solving 4 3 2 11 '
disciplinary problems that might be (20%) (15%) (10%) (55%) 3.05 10.00
caused by students
S | The community members participation by 0 1 - 35 :
providing money, and in labor to fulfill the (0%) (5%) (20%) (75%) 3.70 | 28 .40
infrastructure
Mean frequency of percentages 11 19 16 54 3.41
: (GMV)
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In table 8, item 3 is about PTA's performance in mobilizing the community to
contribute money for building classrooms. The mean value of the respondents’
frequencies of the rating scales is 3.55. This value is near to 4, which is
frequently preformed. Thus the response of the respondents shows that the PTA
of the school mobilizes the community for money contribution frequently. The
percentage also indicates that 75 percent of the respondents replied for

frequently.

Item 4 of table 8, indicates the mean value of respondents on PTA's
participation in solving disciplinary problems caused by students is 3.05. This
value is nearly the same as occasionally in the rating scales. This shows that
the performance of the PTA on this issue is not frequent. The percentage also
indicates that 20 percent of the respondents replied for very rarely and 55

percent for frequently.

With regard to community participation in providing money and helping in
labor to fulfill the infrastructure, item 5 of table 8, shows that the mean value
is 3.7 and 75 percent of the respondents replied for frequently. This indicates
that the highest performed activity in community participation stated in table 8

is contribution in money and labor.

The chi-square test for each item in Table 8 was calculated to be significant at 5
percent of level of significance. This indicates that the observed frequencies on

which the interpretation of the data in table 8 is made is not a result of chance

factor.

The response from the open;ended questi.ormaires also ascertains the above
finding. The respondents replied to the open-ended questions by stating as: the
comrﬂunity in general and pérents in particular were participating in building
classrooms, office and fence of the school by contributing money, manage the
school through their representative, the PTA, providing educational inputs such

as desks and monitoring the problems caused by students. Thus community
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participation with respect to the items in table 8 is generally more than

occasionally but not frequently.

The responses obtained from the principals, PTA members and parents also
supported the finding from questionnaires. Regarding the community
participation in school management and fulfilling infrastructures, D1 and D2
responded that the community participated in school management through its

representative, the PTA of the school. Concerning the PTA's participation D1

responded that:

The PTA, plans the school program together with the principal,
monitors the financial distribution, monitors and solves
disciplinary problems caused by the students and mobilizes the

community for money contribution to fulfill the infrastructure of

the school.

D2 also responded that most of the school buildings are constructed through
the efforts of the PTA. D2 also added that it is the PTA in the school which

collected money by mobilizing the community for building construction.

< PTA 1 and PTA 2 were also interviewed, regarding their participation in school
management. Both of them responded that they planned the school program
together with the school administration. Then the planned program is described
to the parents and teachers during the conference. Finally, the plan is designed
by incorporating the suggestions at the conference at the end of fiscal year. ’:!

They also responded that how parents monitor their children in the school and

at home is discussed at the conference.

With regard to the parents' participation, P1, P2, P3, P4, P5 and P8 responded
that they participated in money contribution and participating in the
conferences, where, school management, curriculum and students discipline is

evaluated. P6, P7, P9 and P10 responded that they participate in the school, in

parent-teacher conference.
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As far as the document source is concerned, there were documents that
indicate the PTA participation in school management. There were files and
minutes that show, that the PTA decided to purchase stationary and desks. In
the minute of the PTA, number of participants and name of participants in the
meeting and the substance in which decision is made is specified. The points

raised at the conference is also transcribed in the minute.

The document in the school also shows that the community has contributed
130,000 birr from 2003-2007. And in labor during construction of the
buildings, the community members contributed 20,000 birr within the years
stated above. Totally 150,000 birr was contributed by the community members

to fulfill infrastructures.

Thus, responses from interviewees' shows that the school was managed by the
PTA, and the PTA, under its leadership constructed buildings to fulfill
infrastructures using subsidiary budget funded by the government and by the

money contributed from the community.

Concerning the community participation in education, the Guideline For
Organization of Education Management, Community Participation and
Education Finance (M_oVE, 2002), described that the community should be
involved in planning and approving the annual budget of the school, conduct
education related researches enhancing education quality, fostering female
student enrolment, curriculum development and evaluation, supporting the
school financially and in labor, monitoring the finance and solving disciplinary

problems in the school.

Accordingly, the results obtained from table 8 on community participation in:
general and PTA participation in particular in school management and fulfilling
infrastructures, the PTA participation in planning annual program of the school
and in solving disciplinary problems of the school is found to be medium. But

the PTA's participation in monitoring effective distribution of finance resources,
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and mobilizing the community to contribute money, and the community

participation by providing money and in labor found to be high.

To indicate the strong relationship between the school and the community,
John Dewey in Aggrawal (1996), described that schools should be a miniature

community. There should be a living traffic with the outside worlds.

4’3;?‘Parents' Involvement in their Children's

Education in School.

In this section, it is attempted to assess parents' involvement in their children's

education in school.

The data was collected from students. Each of the items was designed in a form
of four points rating scales consisting of very rarely, rarely, occasionally and
frequently and was given values 1, 2, 3 and 4 respectively. The mean values are
interpreted as in "4.3.1" above. Since the student respondents are hundred, the
percentage of each rating scale of the items is equal to the number of
frequencies in that rating scale. Chi-square test was calculated to check
whether the responses diverge significantly from the distribution to be expected

by chance or not.



Table 9: Student Respondents’ Perception on Parents Involvement in their children's Education in School

7 Responses
No - Practices Very Rarely Occasionally | Frequently Mean Chi-
Rarely value square
1 | Parents know whether their children 3 i 29 61 3.48 84.80
really go and what they do in school |
2/ | Parents participate in parent -teacher Il 14 29 46 3.10 30.96 |
conference |
3 | Parents contact with their child's teacher 9 33 42 16 2.65 27.60
concerning hf‘s/her academic progress
and achievement
4 | Parents visit their children in the 27 20 41 12 2.38 18.16
classroom while they are learning
S5 | Family participates in special events and 1125, 24 35 26 2072 8.08
co-curricular activities giving service to
the school ;
6 | Parents raise money for school program - 15 19 61 3.36 73.28 ;
Q-/ Parents advise their children tc show good 2 2 3 93 3.87 246.64 1
discipline in school |
8 | Parents respond to and participate in 8 18 32 42 3.08 27.04
school program activities
frequency of percentages 10 16.63 28.75 44.62 3.08
S
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In table 9, the mean values of the responses of students on their parents
contact their teachers concerning their academic progress and achievement,
item 3, is 2.65. This indicates that the practice is occasionally. The mean value
on their parents visit them in the classroom while they are learning, item 4,
that is 2.38 is low. In Item 4, 27 percent of the students' respondents replied
for very rarely. This shows that, parents visitation in the classroom, where his
child learns and parents contact with teacher concerning the child's academic

progress were not part of the school activities.

The mean value of item 1 in table 9 which is about parents follow up to their
children in the school is 3.48. With respect to the percentage 61 percent of the
students' respondents replied for frequently. In this case, the parents'

performance is high.

The mean value of item 2 and item 8 in table 9 are 3.10 and 3.08 respectively
are nearly the same. Thus, ‘the parents' participation in parent-teachers
conference and in school program activities is medium and corresponds to

occasionally.

In item 5 of table 9, respondents were asked to rate the family participation in
special events and co-curriculum activities in the school. The mean value of the
frequencies of the responses was found to be 2.72. This value corresponds to
occasionally and 15 percent of the student respondents replied for very rarely.
Thqs, the participation of parents in co-curricular activities is at the lower level

of medium. )

Item 6 of table 9, shows that the mean value of the frequencies of responses is
3.36 and 61 percent of the student responded to frequently. This indicates that

the level on parents raise money for school program is medium.

According to ESDP-III, the community is supposed to contribute labor, local
materials and cash, based on its own capacity for the construction of schools,
(MoE, 2005: 62).
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Regarding ilem 5 the responses from open-ended questions, indicate that
health education and traffic education were given by the community members.
Thus, there are many extra curricular activities, where the community

members do not participate in.

With regard to the advice given to students by parents to show good discipline
in school, item 7 of table 9, the mean value is 3.87. This value is near to 4,
which correspond to frequently. And 93 percent of the students' respondents
replied for frequently. This shows that parents advise their children to show
good discipline all the time and the parents' participation is high with respect to

this issue.

The calculated chi-square for each item in table 9 is significant at 5 percent
level of significance and this shows that the observed frequency in table 9 is not

a result of chance factors.

Regarding the parents involvement in school in their children's education, data
was also collected from principals, PTA members and parents through
interview. Concerning this issue, the principals (D1 and D2) responded that:
parents raise money to the school, enroll students, evaluate the curriculum at

the conference and follow-up their children with respect to discipline.

Interview about parents' involvement in education was also conducted with
PTA1 and PTA2, and they responded that it is through the support by money
and labor of the parents, that the school upgraded from grade four to g'x"ade
eight.

* Parents' interviewees were asked whether or not they know their child's activity

in the school. Regarding this, P3, P4 and P8 responded that they follow what
their children do by going to the school compound and ask teachers. P2 and P5
responded that they follow their children's activities in the school by assessing
the homework: he/she does in the exercise book. P6, P9 and P10 responded
that they know what their children do in the school by asking their children
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themselves. P1 and P7 responded that they go to school only when they are

called due to certain academic or behavior problems of their child.

With regard to parents visit their children in the classroom all the parent

interviewees responded that they do not.

Concerning money raising for school program, all interviewees responded that

parents raise money for school program.

Data gathered [rom document sources indicated that the parents participated
in parent-teacher conference but there was no document source regarding
visitation by parents in the classroom. There was not also document source for

parents participation in co-curricular activities and services as parent tutors.

In general the responses obtained from table 9 on parental involvement in their
children's education in school shows that the involvement in follow up and
advising to their children to show good discipline, and raising money for school
program was high. However, parents involvement in contact with their
children's teacher, visit their children in school and participation in
extracurricular activities is low. Thus, by retaining the high level of their
involvement, parents have to contact their child's teacher and discuss with
about the students' achievement, behavior or academic problems, in order to

give remedy to the problems and to encourage on the strong sides.

Regarding the importance of parent-teacher relations, Bagin (2001), described
that te?chers gain a direct understanding of difficulties experienced by parents, . -
particularized experiences of childreﬁ; and influences that have been
deterrhinants of their behavior. It is also stated that school visit can be very
helpfuli to the teachers in communicating with parents of low socio economic

»

status.

Thus, responses obtained from interviews and document sources show that,
parents visit their child in the classroom, participation of parents in extra
curricular activities and the continuous parents contact with their child's

teacher was not part of the school program.
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4.3.3 Parents Involvement in their Children's

Education at Home

In this section, parents' involvement in their children's education at home is
presented, analyzed and discussed below. Parents may improve their children's
academic achievement by spending more time with their children in pursuit of
activities such as reading with their children, checking homework every night,
talking about school matters at home. Parents can also be involved in their
children's education at home, by adjusting the home environment for studying
the child, in supplementing in educational materials, praising and initiating the
child to learn. Regarding the importance of participating parents in the
students' homework, Bagin (2001), stated that an intelligent parent who takes

an interest in homework knows whether or not assignments are worthwhile and

reasonable.

Table 10 shows, the responses of student respondents on the parent
involvement in their education checking their homework every night, talking
about school matters at home, monitoring them and organizing their daily
activities, reducing workload, providing relevant educational materials and

praising them when they get good result.

In items 1, 9 and 10, the mean values of the frequencies of the students are
3.30, 3.42 and 3.44 respectively. These values are near to 3. Thus, parents give
comment on their children's homework, praise their children when they get
good result and develop a schedule to their children occasionally. Regarding the
practices of parents in guiding and monitoring their children in organizing their
daily activities and guiding and helping their children in assignments and
projects that require parents involvement, that is’item 4 and 7 the mean values
are 3.45 and 3.49. This shows that, in items 4 and 7, parents involvement is

medium.

The practices of parents in items 2, 3, 5, 6 and 8 are high. Because the mean

values are greater than 3.5. This shows that parents talk about educational
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values at home to their children, encourage and help their children to achieve
better, initiate their children to study hard, reduce work load at home and
provide their children sufficient supplementary educational materials
frequently. With regard to encouragement of parents to their children 90

percent of the students responded for frequently.

The chi-square test for each item in table 10 is significant at 5 percent level of

significance. Thus, the data in table 10 is not a result of chance factor.

The findings from the quantitative data were crosschecked through data
obtained by interviewing parents. Accordingly, P2, P3, P4 P8 and P9 responded
to the interview that they reduce workload to their children at home and
interviewees, P3, PS5 and P10 responded that they help their children in their
homework at home. With regard to supplying their children in supplementary
relevant educational materials, advising to study hard and encouraging their

children to achieve better, all interviewed parents responded that they do.
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Table 10: Student Respondents Perception on Parents Involvement in their children's Education at home

Responses -
No Practices Very Rarely Occasionally Frequently Mean | Chi-
Rarely value | square
1 Parents give comment after evaluating their 3 14 33 50 3.30 ) e d <
children's homework ‘
2 Parents talk about educational values at home 3 7 13 Tt 3.64 | 146.2<
to their children ?
3 Parents encourage and help their children to | 0 5 5 90 385 i 226 %
achieve better in their learning |
4 Parents guide and monitor their children in \‘\2 9 31 58 3.45 . 76.2
organizing their daily activities \\"\\_ ?
S Parents initiate their children to study at home 5 5 12 78 3.63 15112
6 Parents reduce work load to their children at 2 9 14 74 3.59 1232
home '
7 | Families guide and help the students in their 6 5 21 ; 67 t 3.49 100.08
assignment and projecté that require their
involvement |
8 | Parents provide their children sufficient and 2 S 4 89 3.80 \ 218.64
relevant supplementary educational materials
9 Family praises its children when they get good S 7 29 59 3.42 | 7584
resuit E|
3 10 | Parents develop to their children a schedule 8 5 22 65 3.44 i 91.92
; for studying at home. l
cumulative percentage 3.7% 7.2% 18.4% 70.7 3.56 l
e (GMV) |
\ AT ‘;@j
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Generally, the responses obtained from table 10, on parents involvement in
their children's education at home is high. Therefore, though the bond between
parents and the school is limited to certain activities, the parents' involvement
in fostering their children's learning at home is encouraging. Regarding this
Castle in Aggrawal described the importance in education as "It is simply the
home than the school that determines the quality and direction of the child's
life and that the teachers' work is fulfilled or destroyed, for good or ill, of this
major factor of the education of any child---", Aggrawal (1996: 115-116).
Furthermore, it is described that parent involvement in learning activity at
home is one of the Epstein's six typology which states that teachers collaborate
with parents in supporting children learning at home. In this activity teachers
coordinate home and classroom learning and provide enrichment activities. It is
also stated that a wise father is more than hundred school masters. The
mothers face is the child's first lesson-book, (Arggrwal, 1996, Barbour, 1997).
Cotton's (2001) research indicates that the more activity forms of parents'
involvement produce greater achievement benefits than the more passive ones.
Thus, parents should fulfill the basic needs to their children, and support and

guide in their learning at home. They should supply their children educational

underpinnings.
4.4 Factors Affecting Community Participation in
Schools

Among the various factors that hinder community participation, in the school
program cited by the informants of this study are: Poverty, lack of awareness,
time constraint, lack of emphasis from the side of the school administration,
lack of acceptance to the parents decision and incompatibility of work schedule
of parents and the school. All the informants that is, the principals, teachers
PTA members and parents stated that poverty or low economic status as one of

the obstacles to community participation in school program activities. In this
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section the responses of the principals, teachers, PTA members and parents is

presented and described.
4.4.1 Low economic background (poverty)

Regarding the effect of low economic back ground on parents involvement,
Payne (1997), cited in Molnar (2006) states that, the poor either consider
themselves unworthy, or they are too oppressed or too disinterested; where as

the rich can afford private education, if they are at odds with public system.

In this study D1 and D2 responded that, the main obstacle of parents'
involvement in education was low economic background. They described this as
many parents are volunteer to raise money to fulfill the infrastructure, but the
reason not to raise is poverty. Also they couldn't participate in the conference

as expected, because most of them earn money being a day laborer.

Parents in poverty can't also supply the necessities to the child's learning at
home. Concerning this Aggrawal (1996), described that, unhygienic, living and
overcrowded at home affects the rate of learning and the general response of

the child.
4.4.2 Lack of Awareness

With regard to awareness, it refers to the empowerment of parents to be
involved in school affairs. Lack of awareness ‘m this regard ig then, lack of
orientation or training to the parents on how to participétte in the school
program activities. The teacl';er respondents, described in the open-ended
questions as the community does not understand that<the ownership: of the:
school is of its own. The PTA members also responded’ that, the level of
understanding of the community that the school is mainly the society's
ownership is low. Thus the attempt to be involved in the school's program

activities by arranging the personal issues is not the extent the school expects.

Regarding the influence of lack of awareness of parents in parents' involvement

in education, Molnar (2006), stated that il:iadequate parents training in the
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various aspects of education is a barrier to parents' involvement in local school
governance. He also stated that the lack of expertise is clearly a reason why
curriculum and instruction issues were not addressed by parent councils. Lack
of awareness in parents might be due to communication barriers.

Communication barriers arise when the idea is not accurately communicated to

the community.

Thus, parents should be trained by arranging workshops on parents'
involvement in school works. The responsibility for training parents is then
shouldered on the principals. That is the principals together with the PTA
should plan a special workshop to parents regarding parents' involvement in

school work, on the helping their children in education in school and at home.
4.4.3 Time constraint

Time constraint has been stated as an obstacle to parent involvement in school
work by the principals and parents interviewees. The teachers also pointed out
in the open-ended questions that time constraint was an obstacle to parents'

involverment in school work.

From the parents' interviewees two teachers and policeman interviewees
responded that office hours in their occupation and the school schedule are at
the same time. So they pointed out that they couldn't be involvement in school

work due to time incompatibility.

However, many scholars and researchers do not agree with the idea that time
constrain is an obstacle to parent involvement in school works. They argue that
time is available if there is an increased level of commitment place upon it.
Convey (1989), in Molnar (2006), pointed out that time is not the real issue, it is
the level of commitment that determines where time is spent. Molnar (2006)
also supported IConvey‘s stand by stating. "If lack of time continues to restrict
parent involvement it may be an indicator of deeper problem." Molnar described
that issue that parents claim may be lack of awareness of the benefits of parent

involvement in their child's education.



4.4.4 Lack of Emphasis from the School Administration

Responses obtained from teacher respondents in the open-ended questions
indicate that the school had no plan to parent involvement in parent-teacher
relations, the way parents help their child at home in learning. The school also
had not conducted special workshop for parents on parent-school relations.
The teachers also indicated that the level of encouragement parents to
participate in school affairs is low. They also cited that when parents are asked

to raise money it should be by persuasion.

Thus, the extent the school initiates the community to involve in school work as

to the teachers responses and it must upgrade its efforts to participate the

community in school works.



»

"

CHAPTER FIVE

Summary, Conclusions and Recommendations

This section of the report deals with the summary of the major findings,
conclusions drawn based on the analysis of the data collected and

recommendations

5.1 Summary

N
The purpose of this study was to investigate the community participation in
primary school curriculum implementation in Aksum town, the case of Megabit

18 elementary school. The study was designed with the objectives:

1. To asses the school's practices in participating the community in the

primary school curriculum implementation
1.1 PTA'S leadership role, level of decision.

1.2 Cooperating the community to support the school in the provision

of educational expenditure
1.3 Parents involvement in the teaching-learning process.

2. To investigate community participation in school management and in
fulfilling infrastructure, and parents involvement in their children's
education in school and at home.

3. To examine the commitment and awareness of teachers to participate
parents supervise their children in school (

4. To identily factors that influence community participation in primary

school curriculum implementation.

To achieve these objectives, the study was designed to find answers for the

following basic questions.
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1. How are the school's cllorts in participating the communily in general
and parents in particular in primary school curriculum implementation

in Megabit 18 primary school?

2. To what extent is communily participation practiced in the curriculum

implementation in Megabit 18 Primary School?

3. Do the teachers and principals in the school have commitment and
awareness o participate the community in the curriculum

implementation?

4. What factors influence community participation in primary school

curriculum implementation?

The data sources were the principal and vice principals of the school, teachers,
students, PTA members, parents and document sources. Both probability and
non-probability sampling was used to select the informants. The teachers and
PTA members were selected by simple random sampling and the students by
systematic sampling, the principals and parents were selected by purposive
sampling. The respondents were two principals, 20 teachers, 100 students, two

PTA members and ten parents.

Close-ended questionnaires were used for the students and open-ended and
close-ended questionnaires were used for teachers. Interview was conducted

with the principals of the school, PTA members and parents.

. The data gathered from teachers and students was tallied in to frequencies, and

the percentages and mean values was calculated. Data obtained f{rom
interviews and document sources were used to supplement the data collected

from questionnaires. The major findings of the study are summarized as

follows:

1. The school's practices in involving the community in the school
management, that is the practices of the school to participate the

community by;
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Organizing representative  committees and  involve in  the school
management conducting formal conlerences with parents twice a year

was found to be high

Evaluating the school management and curriculum implementation at

the parent-teacher conference was found to be medium.

2. The schools practices in upgrading school-parent relations.

The schools effort in this issuc was generally found to be low except in some

practices which were medium. That is the school's practices in;

Providing parents clear information about the curriculum assessments,
students' achievement levels and report cards, and providing parents

opportunities to visit the school were medium, but

Letter communication with parents. providing parents workshops on
school related issues, parents home visitation by teachers, and
encouraging to share their experience with students as part of classroom

activities were low.

3. The schools practices in involving parents in parent-teacher cooperations.

The school's efforts in fostering parent-teacher cooperation were found to be

at différent levels in different activities. The efforts of the school in involving

parents was found to be;

Low in sending students work for parents comment on their children's

homework, and creation of awareness in parents about reading at home,

Medium in asking parents by teachers for information about their
children's goals, strengths and talents, and in providing information to
parents by teachers on how to monitor and discuss school work at home

and

High in contacting parents of students having academic or behavior

problems with teachers.
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4. Community participation in school management and in [ulfilling

infrastructures.

The PTA members participation in school management, planning annual
program and in the activities of the school program, and in solving
disciplinary problems caused by students were found to be medium. But
participation of PTA members in monitoring effective distribution of financial
resources for different school program activities, and mobilizing the
community to contribute money for classroom construction were high. So
also the community members participation in money contribution was found

to be high.

. Parents involvement in their children's education in school was found at

different levels of participation in the activities attempted to assess parent's

involvement by ways of:

e Visiting their children in the classroom while learning was low and

by ways of:
e TFollow-up what their children do in school
e Participating in parent-teachers conference
e Contacting their child's teacher
. Participating in co-curricular activities
* Raising monéy for school program and

» Responding to and participating in school program activities were

medium.

And parents' involvement by ways of advising their children to show

good discipline in school was found to be high.

6. Parents' involvement in their children's education at home.
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Parents' involvement in Lhis calegory ol activities is better than the activities

observed in the other categories of activitics. Thus. parents involvement by

ways ol:

Giving comment after evaluating their children’'s homework,

Guiding and monitoring their children in organizing their daily activities,
guiding and helping their children in their assignments and projects.
Praising their children when they get good result, and

Developing a schedule to their children for studying at home were
medium

And

Talking to their children about educational values at home.

encouraging and helping their children to achieve better in their
education,

Initiating their children to study at home

Reducing workload to their children at home, and

Providing their children sufficient and relevant supplementary

educational materials were high.

7. Major factors alfecting community participation in schools

The findings [rom interviews and open-ended questionnaires indicate that the

factors affecting community participation are lack of awareness and time

constraints. Thus, the major factors as responded by the teachers, principals,

PTA members and parents were :

ii.

iii.

iv.

V.

Low economic background

Time constraint

Lack of awareness

Lack of emphasis from the side of the school administration

Lack of acceptance to the parents' decision from the side of school

administration

Lack of training from the side of teachers and parents
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5.2 Conclusions

Based on the analysis and [indings of the study, the following conclusions are

drawn.

* The school's efforts in organizing structures that enable to participate the
community is high. But the effort is limited to organizing the structures.
There should be continuous follow-up of the performances of the
committees and cvaluation of the school management and curriculum
implementation.

e School's practice on school-parent relations is low. Workshop is not given
to parents on school related issues. Letter communication of teachers
with parents is low. In order to upgrade school-parent rclations, there
should be continuous communicatior; with parents.

e Parent-teacher cooperation in the school is low. Teachers contact parents
frequently, only when academic or behavior problems is encountered in
the student. Identifying the student's goals, Strengths and talents of the
students together with parents is not adequate.

¢ PTA members parlicipation in monitoring financial resources distribution
effectively and mobilizing the community to contribute money is high but
the PTA's participation in school management, planning annual program
and solving disciplinary is not adequate.

* Though all of the problems of fulfilling infrastructures are not solved,
participation of the community in money contribution is high.

« Parents’ involvement in their children's education in school is low. It is
limited to advising their children to show good discipline in school. The
parents’ involvement in school regarding their children's education
should be alrounded participation and should be continuous.

* The support of parents to their children's education at home is high.

e Generally curriculum implementation is collaborative work. Thus the
individual effort (teachers, school administration, parcflts) cannot
upgrade the quality of education.
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It is found that there are dilferent lactors that hinder community
participation in curriculum implementation, but these all factors can be
improved through training and creating awareness in the teachers and

parents.

5.3 Recommendations

Based on the findings and conclusions presented above, the following

recommendations are suggested:

&

Curriculum implementation needs a cooperative effort of the school
administration, teachers, parents and the students. Therefore, in order to
enhance the awareness of teachers to perform with parents
collaboratively, Aksum Education office should design and conduct
trainings to teachers on parent-teacher cooperation and school-parent
relations in the school. Because, in this study it was found that teachers
contact student's parents only when problem on the student is

encountered.

2. The school administration should design and arrange workshops to

parents on how they contact the teachers of their children concerning the
child's academic progress and on other school related issues. The parents
also have to have understanding that the school-parent cooperation is for
mutual benefit. It is also found in this study that the factors that limit
parents from participation in school program activities were time
constraint and low economic background. These problems are arose due
to lack of awareness (Molnar, 2006). Thus the problems of time
constraint and low economic background as obstacles to participate in

school program may be simplified through workshops to parents.

3. The school has to give emphasis to parents' participation in the

curriculum implementation in addition to money contribution and
financial resource distribution. Thus, the school has to have a special
plan and monitoring system for the parents' participation in their
children's education.
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4. Among the education packages ol 2005 that the ministry of education
has issued to be implemented, the "School Improvement program" may
enhance the communily participation in curriculum implementation.
Because this program focuses on: school leadership and management,

‘ school-parent and community partnership and student-centered learning

=5 .(MoE, 2005). Thus, the school has to begin this new program in order to

upgrade community participation in curriculum implementation.

5. Finally, the researcher suggests [urther studies on:
e e Parents' involvement in school

K e : e Teachers' roles in parents involvement in schools and on other

i s related issues.
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APPENDIX A
ADDIS ABABA UNIVERSITY
COLLEGE OF EDUCATION
SCHOOL OF GRADUATE STUDIES

Questionnaire to be filled by the teachers in the school

Objectives of the Questionnaire:

The purpose of this questionnaire is to collect data on the performance of

community participation in the primary school curriculum

implementation, and to provide insight about possible future directions |

and needed improvements. Please, read each of the items carefully and
give the response that corresponds to the situation in your school and
your activities.

Thank You for your cooperation

I. Information about the respondents

1. Age

2. Sex

3. Educational Qualification

Vo e 8|

B. Diploma

C. If other Specify

4. Years of service in teaching

5. Your responsibility in the school in addition to teaching

A. Unit leader

B. Department head

C. If other specify

6. Period allotment per week



[I. Scoring Explanations

1. Not occurring the activity does not happen at all

2. Rarely: the activity occurs in only one or two grade levels/ classes
3. occasionally: the activity occurs in some grade levels/ classes
4. Frequently: the activity occurs in many (all) grade levels /classes.

Give your response by encircling the number that corresponds to the

response that closer to your perception.

Response
>
No Item 2 Bk
[ > « o]
; 42 =] =
i o e] Q
v B 1
bl e g
9 o 13) ¢
> g
. 2s 1 2 3 4
1 | Your school provides parents meetings, workships and
e : : : 1 2 3 4
trainings on school related issues and child development. ¥
2 | You ask parents for information about their children's
: : 1 2 3 4
goals, strengths and talents.
3 | You make home visit to help parents understand the
4 1 2 3 4
school and the school to understand parents.
’ 4 | You send students work wecakly or monthly for parents
A 1 2 3 4
by review and comment on. .
5 |You provide parents clear information about the
; : . 1 2 3 4
curriculum assessments, achievement levels and report
cards.
6 ! You contact parents of students having academic or
) 1 2 ) 4 .
behavior problems.
7 | You use letter communication with parents. 3
3 : 1 2 3 4
3 8 | Your school provides a parent opportunitics to visit the
X 4
: school : e 4
ot P o
| 9 | You encourage parents and the community members to
( . : .
; share their scales experience with students as par! of . 2 3 !
classroom activities.

=,




share their scales experience with students as part of

classroom activities.

10

You provide information to parents/ guardians on how to

monitor and discuss school work at home.

11

You make parents aware of the importance of reading at
home, and ask parents to listen to their child read or read

aloud with their child.

Parent gave comments frequently on their children's

homework performance.

13

Your school organizes PTA, SiC, teacher's Association,

Girl's club and students' council.

14

Your school conducts a formal conference with parents at

least twice a year

15

Evaluation of the school management and curriculum
implementation is discussed at the parent teacher

conference

16

PTA members participate in school management,
planning annual program and in the activities of school

program

{4

Your school's PTA participate in monitoring effective
distribution of financial resource for different school

program activities

18

Your schools PTA mobilizes the community to contribute
money for building classrooms and to help in labor in

construction

19

P’I‘A/participates in solving disciplinary problems that
might be caused by students.

20

The community members participate in providing money

and in labor to fulfill the infrastructure.




-

[II. Please, give more suggestion on the basis of the following points.

1)

11i)

Some people say that the task of education needs professional
training and they consider the involvement of parents and
communities in teaching-learning process as has no importance.
What is your opinion regarding the involvement of parents and
communities to take part in teaching-learning process?

If you think that there are practices on parents and communities
involvement in school program, what are the major activities that
the parents and communities are involved in?

If you think that there are limitations on the involvement of
parents and communities in your school programs, what are the
major factors you think limited the involvement efforts.

What do you suggest for the improvement of community

participation in the curriculum implementation in your school?



APPENDIX B
ADDIS ABABA UNIVERSITY
COLLEGE OF EDUCATION
SCHOOL OF GRADUATE STUDIES
Questionnaire to Be Filled by Students about the
Involvements of Parents in Their Learning
Directions:

The following items are related to your parents involvement in your
education at home and at school. Please read each of the items and give
response about your parents (guardians) or families (whom you are living
with) about their assistance in your learning by encircling the number

that corresponds to the response closest to your perception.

I. Information about respondents

Age Sex Grade level

II. Educational status of respondents parents or guardians

Please tick with sign (v) in the box that indicates the educational

status of your parents or guardians and families

Father Mother Elder brothers and
sisters
Illiterate [_] Illiterate [ ] Illiterate [ ]
| literate [ ] literate [} literate [ ]
Grade four [_] Grade four [_] Grade four [_]
Grade eight [] Grade eight [] Grade eight []
| Grade twelve [] Grade twelve [ ] Grade twelve [ ]
. Diploma [_] Diploma [_] Diploma [ ]
i.Degrec = Degree [ | Degree [ ]




II. Occupational status of respondents' parents or guardians, if

literate
i) Father a) civil servant [_]
b) private work [_]
ii) Mother a) civil servant [_]

b) private work []
iii) Give your responsec by encircling the number that corresponds to the

response that closer to your perception.

Response
2 e
A No Item o B g e
g ) o) Q
e
s B 84 S o
$ s e
| — el S0
| A 1 2 3 4 >
' 1 | Your parents give comments after cvaluating your
9 D
homework. ! <« ; 4
2 | Your parents talk about the cducational values at home.
1 2 3 4
v 3 | Your parents encourage and help you to achieve better in
p g PY
\ your learning. 1 2 o A
4 | Your parents guide and monitor you in organizing your
daily activities. ! - 3 4
5 | Your parents know whether vou really go and what you do 5
; o 4
in the school. 1 : 3
6 | Your parents initiate you to study at home. 1 2 3 4
7 | Your family reduces your work load at home. 1 2 3
S =R
8 | Your parents participate in parent -teacher conference.
-;‘f' 9 | Your parents contact with your teacher concerning your
academic progress and achicvement.
{ - E i e R il e R S

4




10 | Your parents visit you in the classroom while you are 3 4
learning.
11 | Your families guides and help you in your assignment and
projects that require their involvement. 3 &
12 | Your parents provide you sufficient and relevant
supplementary educational materials. 3 4
13 | Your parents advice you to show good discipline at school
3 4
14 | Your family praises you when you get good result.
3 4
15 | Your parents respond to and participate in some school
programs activities. 3 4
16 | Your family participates in special events and co-
curricular clubs, giving service to the school. 3 4
17 | Your parents raise money for school program. 3 4
18 | Your parents develop to you schedule for studying at
3 4

home.
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APPENDIX C
ADDIS ABABA UNIVERSITY
COLLEGE OF EDUCATION
SCHOOL OF GRADUATE STUDIES
I. Interview guide to Principals
1.”Does your school have organizational structures to participate the

community in the school activities? What are they?

2.-What strategies do you use to participation the community in

curriculum planning, curriculum evaluation and in leadership?

3. Does your school provide parents workshops and trainings on school

related issues and developments? How?
4. What are the communication mechanisms of the school with parents?

S.-How do you encourage the teachers to communicate with parents
about the curriculum plans, expectations for homework, and how

parents can help?

6. Some people say that the task of education needs professional
training and they consider the involvement of parents in teaching-
learning process has no importance. What do you suggest regarding

the involvement of parent to take part in teaching-learning process?
7. To what extent does the PTA involve in school leadership? Resource
mobilization?

8. Have you taken any training course on how to involve parents and
communities in instructional process? What do you comment
regarding training of principals on the how of the involvements of

parents and communities in school program?

9.“What are the major activities that the parents and communities

involved in the school program?




10./Have you conducted an annual survey to identify interests, talents,

11,

12:

II.
1

and availability of parent volunteers, in order to match their skills,

talents with school and classroom needs? How was it found?

What factors influence the involvement of parents and communities
in school program?

If you think that there are factors, which limited involvement efforts,

what do you suggest for the improvement of parent -school

partnership for the development of students achievement?
Interviev  Guide to PTA members

You as community representative, do you participate in planning,

evaluation and decision-making in the school program? How?

. You as community representative, do you participate in school action

team in planning, developing strategies and activities on the

involvement of parents and communities? How?

3. What are the issues incorporated in the school plan?

4.

you as community representative, have you made conferences with
school and communities regarding how parents assist and monitor
their children at home and at school such as in homework, reducing
children's work load, visiting children at school and provision of

educational materials?
Are there volunteers of free ‘service givers from parents and

community members as tutors or teacher aid at school?

what do you comment on the ways school improvement committees
planning, monitoring, evaluating and reporting process to the parents

about the improvement of the student's achievement?

7. What is the advantage of parents' involvement in the school's program

8.

activities?
What are the major activities that the parents and communities are

involved in?




-

9. What factors influence the involvement of parents and community in

10.

III.

) 8

school program?

If you think that there are factors limited the involvement efforts,
what do you suggest for the improvement of community
participation, particularly parent-school partnership for the

development of student achievement?
Interview guide to parents

Do you know what your child (children) daily learn, the strategies

and assessment process activities in the school?

Is your home environment conducive for your child (children) to
study. That is in reducing work load, attending and monitoring their
work, assisting in home works and projects and providing necessary

materials for their learning?

Do you make contacts with your child's (children's) teacher (s) to
discuss regarding you children teacher(s) to discuss regarding your
children school is progress, achievement or school program

activities?

4. /Do you visit your child in classroom while learning?

what are the systems of communication with you that the school

developed?

~What are the activities of the school program you involved in?

Have you taken orientations how to work with the school? How?
What do you think that the role of parents and communities in
assisting their children learning?

What do you think to be improved on the parts of the school,

nt

10.

parents and communities so that they work collaboratively on

children's educational improvement and development?

If you think that there are factors that limit the involvement efforts

from the side of parents, what do you suggest for the improvement of




parent-school collaboration for the development of student

achievement?

IV. Checklist of Documents Sources Regarding to

o

Community Participation

. There is a school policy that incorporates community participation

Based on the policy, committees are organized;

>
>
>
AN

o

PTA

School Improvement committee
Students' Council

Women's club

Teachers' Association

Each committee has:

Y/

Y/

N
ok

e

Guide line
Regulation
Annual plan
Meeting Schedule
File

. Documents that show parent participation in:

Their children's assignment

Parent teacher conference

Feedback on the progress report of their children

Extra curricular activities

Decision-making as PTA members (minutes, files, reports)
Classroom visits

Curriculum, planning and evaluation

As tutors

Field trips




o

u

Workshops or orientations given to parents
Money contribution for construction
Labor contribution for construction

Volunteer programs (classroom volunteers, parents as teacher

aids)

Communication mechanisms,

\4

L

Y

Y

r

Y

Plan

Meeting

Letters to parents

Progress reports to parents
Bulletin

Report card

News letters

Home visiting by teachers

. Participation of the school for community service,

Teachers in adult education

Students in adult education

Students as traffic monitors

School community in planting seedlings
School community in Nurturing seedlings
School community in Sewage disposal

School community in Cleaning street

Buildings constructed and furniture purchased by community fund

raising.

o

- 4

r

No of classrooms
No of desks
No of classrooms maintained

Latrines




» Office
» Library
» Pedagogical centre
» Laboratory
V. Checklist of observation regarding the performances
done by community participation
1. Number of classrooms constructed from the community funds.
2. Number of desks fulfilled by the community
3. number of classes as
» office
» laboratory
» pedagogical center
» latrine
4. Fences of the school compound

Black boards

.Ul

doors
Classrooms maintained

chairs

© ® N O

tables
10. parents as classroom volunteers

11. parents as tutors




| APPENDIX D
{ PLACAA A&0 AN
| bAE NY-TIVCT
| 0t TIVCE: QUL IOLP a0l ANC
| 0t O TI°UCTE ao9°0e-F HIPAR aomPF
047 Al aoomPF

A1 Al aomOF AL AN TMNE 8998 NCh, NCAt 190Gt GO
ANLAON ANTET hWE907T avlfhd 19°RNNT FFNEG HEA, aoavh T NG
| AT 79° BT AR NAH ANI® HAGN: DT NTIPF N300 3 A
0t TIVCEI T 0O FTLITT DTTT HawAGA HAH ¢o4 N9°T0A
IUAGI° IPATT PFI°me/)::

VENRNNLTHET® NFLI T hao(h 7S

| i. hldds MO0 9°ATI @Y
. 1. 6Lov
| 2. o
| 3. RLE TIVUCT
| U. ttal [] A BTy [] . DAR ATTIAR L7006 []

' 4. Hooy QN 20°1 ao9°uCyt
5. 01N TG @A, ANH. O TIPUCE HALIYS hASY T

y U. aol-ch. LT [] A dhAd 8.7Croodt [ . WA WA [
b 6. Na0GP D¢ NEA 1L
. Ao 1N,
1. 9°99°: At 7744 9°79° h@LhY
2. AhDhAG: Al TTéA A hE MBAAT £LE NEAST BLhP::
3. ALAL U Al PP AN NN HOA- LLE NRAIT LR
4. ANTLOIUL: Al TTéA AN NHh [hede9°) 28 NGAFT BLhf::




91 HALY® N LFCNR HOAL[A HAH o4 N9THRAN 9°AKI/T CFF°m-/M

AT
=
e HCHC aome P A AR 3
- G
< . =
> 1 2 3 4
1[0 19°uCT R 90 0 UGt A
NAHao® 188,017 9°600  49MCT  IOAL.
ATAE DAMST OCHTTS PAA- AR 4 2 : :
2 | oA8 NGO S8 P90 BT PINLT NINT
WL OCHN Cchll D AP9°/07 1 2 3 4
; 3 |oas. mien o 9CUCE ACEhE 0k
‘ FICUCH: MO @AS. 7N VAL F9°h o
c GO FOHE M Lo I°IPT (visit):: ! ; 3 :
4 |S8 4UNC Néih ONR. LhI° AR
he°m-a- Al Qoo ®f Al OCh. LART-
1 2 3 4
eI°/0::
5 [Men  NCo T TIUCT  19°290F @OhT
TOMCT LTCT NCET T@AL AL Lun-/a
WY h%I°:: . : 2 t
px 6 | S hh&7Y @f QUCL 079° 9°HHALI SR,
~L TOHE DA% ChAl LINEG heTeo° I 2 3 4
7 | h@as CaN LANEN. LT da 90 9997 1 2 3 4
8 |0 TIVCHIC/T ®AS AN 0 9PUCH:
HA» 9700 LT n9°Aht: 08N L4 TCR:: 1 2 3 4
9 | mas? hAhT AT WNLANT G99
AHEAL Al NFA. FIHE hheA e40N9e7/
0-2.9°:: ; - ? 4
l‘ . 10 | 7008 aoo0 et 60 89 R0 (1 19U
" NEOP9- 25 HACHLT  havf,  h9°NH047
. N2 Uaw £em-3 g™ PPCART/NRYI:: : : : 2




11 | 3048 »0 M  SL&NN F&uts  Ld9°
AP0 NARO-LIT DN AT E-mIC ; 5 5 4
GA9° P90 h9°he TG @3 Phlhg®
3 AEPI° S9O::
12 | mAG NHOO 749099 MOP LP9° 18207,
LA PP M9
S 1 2 3 4
13 |0 TIUCT T @ov.h: PPHCT 0
TUCHT a0l P TIRNC o9 UlTE L4
AT hANT A2NE hoFONT Lm-LAR:: : 4 3 4
14 | 0 TCTN9° ArlihG ANGaod hai1N
| o0 OAS, 150 0% PhLeR: 1 & = g
15 | A @1 19°99° Nldh  havdCh W1
TIPVCAET  ATONE DCAT TPV G
CNER:: ,1 o 2 4_
16 |G2 @ov.h  AOAT ANl hood-Ch O
F9°UCTE3E 9P PAI° Gaod P TATLT
TTé ST avCY-710L (5 TIUCtT
LAaT4-2-9°:: J - 3 4_
17 | S& 0 T9°VCTHT9° @.oo.h ANl G2 13HAN
SN HTEANE SL 0 TI°UCt  ooCY-ML
TPLIT HIME CALA 2OOC LAA4 LI o 2 3 4
18 | S& O TIUCTHH9° @.00.h hl2AON 07T
aodCh, W@ 1IN hPoOrT  N1TANT
| NRIHT PAGON-PT CERTIIND RO 5 2 3 |14
19 | m.oo.ih N2 HEMC S [ATAT 079°
Al P°G I h BOA4o090:: 5 o 2
20 | LGN GL oo9PUL RGN, 0190 W9PEIh
MWIMNT NTANT N9°h U L6 R J 2 3 4

. 4NBg° A.9.n9° HA®- Y7051 HCHC AHANSRINT 272706-/9
1. he AL AT §€ TI°VCH: Od-ch av-fP AAMS NEAR T N9 T €99 A

hes, PG 0 h9RIC S8 h& AT

PPy,

CAA7

,e.'ﬂﬁ‘tt




|

.h)

NOVTHTI® W 9°IUC-2°0T9C heh S8 ®ART hNetONT AT
NhHI AN W70 LhA hAPY P99

AN A0 aoCH-INGE T TIPUCT S8 MART ANEAONT AATE Ade
HOAA RFTRTI 1 PGS PGS he9° HNALIY) ALI® 41901 W30
Pg°?

A AT aoCH-MNE 0T TIPVCEE S8 LN FATE @08
HAA AP HLTIF LA “9°09 HING 66 @07 HINGL 1141
W38 L, 972

A O TIVCT TR A TG ACY T TIVCT: S8 LN A6
GO IPIREN Wi 8 NINC AdP SANA/A-?



5
\

APPENDIX E
LLOCAL AL%0 ANO
hAE O1-T9°VCt
LA TIUCtE LVL-I°CP aoCH-MC
MO0 G8 AL, AT Al T9°VCAT 0 1o7YC HI°AA aom@d::
ao\CHE ANY® OGN NP0 HCHC oom@F1 G @ALTI® AN METT
Nt FUCEE AN TPUCT TS HIMNGI® FATE  hR:: ch&h& NLHC
am@d NATIPF NN AL @ MANNKY® AN TVCT 9
MNINGLP ATH HPLA HAH 64 NI RN I°ATHh-9° Y0-::
b. O av P L8 TIVCH:
€ hydt T9uCE @AR @F avdNl-t: 9°AT @YNL::
DAL NI MLI° avdNL T T19°F MAANh-9°7 HALI® had 19°vCHTE
Al M- 8P (V) AT NIOAGE NI Tk AN

AN AR ANLA AehPT ®L hhit
He+2744 [] HeAo114 [] Heto94s/4 []
9°LoAhG 930N [ 9°0hG 9300 [ g°0hG: 9> [
4" hea, [ 4° hea. [ 4° nen, [
8 neA. [] 8¢ neA. [] 8“ neA []
12 hsA. [] 12 &, [] 12 e [
8.Ta9 [] L. Toeoq [] £.Tao7 []
8¢ [] . 8.4 [] 8726 []

L. 0A8L, @f avdN@Ad: 9°AT @10t T4 AP Hes o™ it (d-ch::

1. AN Ol s oot [
GL @At Néeh []
2. hR Oé-ch s a3t [

q,?) (D'(t\‘h hd-fh D




‘e

g. °ATi/h FVION/ T HaeAAN HMI%9° HhH €64 NF°HAN 10/0.::

°ATI
A ﬁ J
Ay HCHC aomeF q 3t : %.'\
£ £ Q
T e
| 1 2 3
1 | AL/ M 6/ 19°09°9° LhA guN-
"’-9“:: 1 2 3
2 | WAL/ AN M MO0 S8 FIPUCHt: Ty,
LNLO- P9V 1 & 5 -
3 AL/ NTVCTTR M HNAG @-OhcT
YT OhSn CAAN0NS T AR 1 2 3
4 | AL/ S8 Ao 40¢Hh/h NPOELL.
LAY LaoCh, T30S 'P9°:: 1 2 3 4
5 oA/ sN 0t UGt e/
AT/ AN 0F FPUCE AL 2 s
. 3
haovtOACdh/ch? Sé.0m- '©9°::
6 |MALTH/A AN M nteeld  PA%OATL T
he9°:: 1 2 3 4
7 A0/ AN M HAc e Nddh N9UBGH
VIt 0396 CaoF T m-Ah/n P90 1 2 3
8 | WAL/ ANl L ®MAS av9°VeT 1 0h BAT 4
pugo.. 1 2 3 4
9 | WAL/ G2 Ah8eY. AN T @0l th)nd
AN ANT 9°A ao°uCh/h B4-Tin- 'Poo:: 1 2 3 4
10 | @ALTH/T AN neA. AGTOTLCh/h ASYAT
PANS BING Pg 1 2 3 4
11 | aerannsh FATERTS A0 N 6F A
NIHT havd-Chd SIN4ANI hE9°:: I 2 3




12 | @AL'/ AT NEAT S8 T9°uCtL So-k

PECO-AN/M hR9°:: 2 3
13 | WALh/T A0 0 9PUCt: NP N9-9°0C

NICAR/E oo NCTLI N hR9:: v 3
14 | 0eanh/h oNF@-oht Wrt9Cohdh AT

CUNTL/ M W9 2 3
15 | AL/ h0Se W T9PUCTE avCH-IL

10t L0477 9°AT BUN-F A9 B 3
16 | OebOON/A I TIPVCE: DN 20T AN 9

AN ANTE NEALA GAL D17 LAT4

N9 4 2
17 | AL/ S 358 0 B9PUCTL  ooCYH-0L

a0l 070, SE TN hTH LING A9 2 3
18 | WAL/ Al M G& 079 aoCi-I104 PLAD:

A/ he9° 2 3




3
i
-

10.

I11.

1z

APPENDIX F
RLACAA: A%0 ANO
hAE Ni1-T9°VCT
Lt FIVCHE: LVL-9°LP aoCYH MG

. ICKROao°Ve-T HPLN PO -aomPF

At TVCT N9 VNLTAN ANSe W TPUCtE TTEAS S 19PN R
NAUCYd oo @l £ RAA-P? WPTYARI® HNCHEI® LDN0-::

ANZAAN AN 9°TA9° ACGT-TI°VC1E 9°99°09° ACSGT-T9°VCAT Al
hav -Gy 103G Wl TP hoo-aeg® QAT WS 00907

At FPPVCT I AN 180T N TIVCET PR Ch N FIPUCTd
HALLT AAMST OCHATT T0AL LU 22 NTooR,?

L TIPUCH: IPOMAR. NETNA 794 W p %2

avd°Yé-7 MO OAF@. 9°CADT ANSE LHI° M HUNL LI 9°0 MAS,
TRLBL W7 hoof, 1NL-1-0-P9°?

ALAL AT G TI9°VCE Né-ch oo-fP DAMS HEAP'R: N9 L7 hd)
he&. 7°9°HC-9°0T9°C S & MALT MNLAONT HATE TP ¢NAT SN
NDITI° ANh QA8 °IUC-7°0T9°NC T8 DART MNLTONT FAaT6 HIPANT
A3 Lht hAPI?

Al hovd-Ch W TI°0CET ATH 9°TRANINT 8 m.oo.ch TOTE AL
LaoIi\?

DA8.7 hAlLAO0NT Al hes& I°9°1C-9°0T9°YC hoo® h9°HAF ¢ HONS P
DN ANeR?  MART AN A ooCY-NE O T9°UCt  hoof
hoo A4 G0, Chht ao9°04-7 DAMS HI°ANT W30 LhA AAPI?

MAR.T hNLHONT HEA4A9° S8 T T9°Ct 9°CH-INEH T PS PS
HOYA w730 'P9°?

SL GPLE MAK av9°Vl AL NINT o027 W TIPUCHE THRAPY
A NAPI796 F9°0 HATTPL 079 AT TIARET hao-@ LTANh9°?

MALT ANLAANT Al aol'-104 VW T9°UCHE THeAT4 HOA® 11é-1
AT L0 LAY

MALZ. 7 hAONT  F9°03G HINGC 964 Nhag HEAD®. Ad@- HAOA
ATERRTIN: GO N TIVCTTT OALT RCA T (T®BLY IP0e-ch) 19°00L,
Wi NG ANP LAA?




AW o e gy

II. 7A0AT M.00.ch HFLN PA-oo ML P

&

!\J

th

PTG ANLTON A®hAL hPIPNSIC v aomFi S 0 T9PVCH:
aoC-1NGE ANHIPANT A 9°TA9°T 9°99° 29°F 9°m-AFF hoof, LA14-2
POCI0E S8 vHN A@hAL hIP NS0T aomt OASF WANLATONT TN
AN HINCE 9°TA9°: DbdA8, 9°m790 1 TéAT hoLEP 9°7PaPh haop,
L.A14/4.2

AN S8 0 190Gt AL HE R AL P9°?

TOINT h9PaomF SL UVHN, @1ThAL/T ®AR, 3L$9° AN M HA* Oé-ch 04
NPINAI: M 60 Al 9°0l-ch AKTH-LIT ARI0-4-PI°ISD-:  TIVCH:
hoI0AO9° 7 NPALT O VG, 9°0 NN AN HINE 7-0h haop,
LA14/4.2

Wl @A77 AL TONT  ATHE: ao9°0e77 QAL ATHT N5 DA 0T
HAC A hOm-L?

WL PPl 0 TG : 1Pl aoCY-10¢ N T9°VCHt: DAL,
WPNFE HINCT NI h9° °FA9°T ROCT 19°29°% L2°CT 9°0C7
he8.: AT dht hALPI°[ D2

Al PPEIT S8 0T TIPUCT ooCY-MMNEG TDAR. 9PN WSS mPoRS
Lu1N?

DAL.T hNLAONT HEAT4A9° PS PS HNYA- 2 Té3T WD L0902

MALT  ANLTONT AN TTLIT ooCHINE 0 TIPVCT: TAgAS-
HOAD-LI° V1T W30 'P9°?

10. ®ASL7 hLA0NT F9°036 THING 906 Nah-3 HBA®: hA®- HAA/A

ARSI T S8 O TIVCHET OALINNLAGNT RCA T 19°00L AL
n70C A0P SANAA?

III. 70A&, HE¥PLON P20 aomSF

[ 8

2.

afl (W F9PUCE HING TTPET hL& N TAT ®L9°/L7F oA ATHe,
n9°HavliCy Rh.Am- L/MEL?

DL Al M TROTO IPTP HPVD AN-LE T9AT WEL NE-hI°FSNT A
OFn AT ROOCTE MOP ATT®IN I°hINT APCOT St TICVCETD
noo 2,0-?




3. MO0 S8 M-ALI®/F ®Oh A 9°00A 0N TI°VCET  FTé AT avCYH-910L
Nt T9°0CT7 HI°AhT 9°0G L M-ALIY/LT av9°u(C 4L T.0/7T Lo fPm-[MAL?
4. MALI°T ANl NGEA, AGTav s Cavhhk/d 22

5. (Wi T9PUCH 9°0 @AR F9°CTAN HATIOLI® avd 0N, “WAFT WL 'T9°?

: 6. 09T HTATG-AI° TP oo A TI°VCHE WL P2
- 7. P00 ATIPUCHT: FICNLR 109 UL Ah9° NNao ' 2.2
8. LPI° Thoo¥s Al 9°h N GO MART MWNLTONT DL W00 LAA/A?
9. MAL.T  ANLAONT O IVCET 8L ANSEL  LPTI° IUIPAh LT
TIUCLT 00N TRAC A A& MLI® Wi P hooh@ii- hALI° SNA/A?
10. ®AS, 903G HINGC 64 NP 1141 hd@ HNAIA W3 DReT/17
1 IR EN N ®ART 0T TIPVCT WL NINC AP SAN/A?

IV. §2 LA a6 HIPAWT S8 Ahoodt €AGA aoHCHC (checklist)
3 1. € hNetan +ad6 Hat4t 7°a0 W H9°UCHt: hde:
2. afit: 7700, NP Hhmen hol 4 at

>

>

>

. )
!

»”

M.av. ch

ho9 9°9°meh 0 F9°uCt
S8 TUE oA

na L4 AP

ThNC aoI°Ve-7

3. Al Ah&h b4 HUAD-

>
>
=
r

Y

avd°(Cch,
LN,

Qoo TAY
G2 ANAa 1H,
420

4. S8 OAL TATE HIAO- Lhaoyit 31

7. 28

>

(]

£

Al G0 LPI° MHOP HUIN-L2 UL avid\,
MAS., av9°V4-7 1A
Al GL LPI° 9°ONA HINLAY® &TCA HIN-P INL avd\(-



h

F

r

Al 98 haN ¥4

N AON\ @.ov.ch ®-AT HOATA: (PA 100 4207 L7°CT)
MA&, A1l WG A, 9°AhS

hfl IO TA9°F 9°9° 99°F ACOGA-T9°VCH:

SN2 h1l AN 9°YN

0-L4 hfl 9°70C

TOASL, HA®IN 1097 OCHTT?

WY aenCh, H1T®OA TN

W 90L-ch ANTANT HAINL ATH

79 A1NAT HUN: G0 AL, ao9°V4-F

YA I avd NN,

>
>
>
>
Ve
>

r

BT,

G2 A0Aa L

10N HATARTT LNEN

TOAL, HTART §8 9°004 47°CF
@M-Oh T aoaoHIN, WCL ()

IHM

avd°Ve-7 afl S8 AL M 9°AhF

A 9°0Ct: TehNLAGN HOO DN D201

r
AN

) A

av9°é-7 hfl aofAl 9°T4h a9

1Y Al avfA 94 h a9 T

1o h9° dé-bn 1FIBCL

Se N TIPUCE CIRNLAN AN AAA. 1A

G2 M AIPVCTE “IhNLAN AN AT HRA,

Se M TIPVCH: 1RO AN @KL hoN, 04T
G0 N TIVCH: CUNLON LS I 90640




7. AL AHPOA U0 VIS HATHA G NEA, O-BM, AdechT
r aod9°V /4 hq:(\.

v

N4071 e s
> 0P
> M Ochdot
7 (LA 0
> “Thhé\
> ANGAY
Vo NRANLAON HAT6 HAdOo0 Oé-ihl: HI°AWT G 9°Ahd: (observation)
aCHC
L2l chlON NHAPOA HAYIO 64 avI°Ul NGA.
2. ANhNLTON HE2IAR €04 Lohin
3. €04 A, hy
> 0 dchdot
A4S

> “ThhA
> (9P
4. AHO-C 0t TIVCH
5. BA9° (AL
6. “190-
7. N0 av9°0enGA ST
8. ®SNC
9. MLiMIT
10. 19 G 9°0H9°NC ATH HUN- @A
11.99 G2 GA-L hTH HUN- MAS,




