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ABSTRACT 

The purpo se of thi s study is t o analyse wh e ther the 

Ethiopian Curri c ulum of primary schoo l i s work-oriented or 

no t. To ach i eve thi s a im, t e xtbook co nt en t analysis and 

qu e st i o nnai res have b ee n used as data co llect ion instruments. 

Four s t e ps have been f o ll owed i n ana ly s in g t he conten t 

of th e t ex tbooks . Th e first step i s concerned wi th text book 

selection. Th e second step involv es defining th e research 

prob l e ms in t e rm s o f categoriE's in relation t o the thE'sis 

bas i c qUE'st i ons. Th e th ird s t ep deals with ide n tif y in g the 

t ec hnique of mea surement or uni t o f content. The last step 

identifies th e system o f enum e rati o n. Th en . da t a obta ined 

fro m text bo o k ana lysi s and questi o nnaire are int e rpreted and 

summari zed. 

The results of the analysis sho w th a t thirty - seven 

p e rcpnt of thp co nt ents are work - rpf ere n ced. Of th ese wo rk­

fc,fer"nced paragra ph s , thirty - ti1r f'E' percent are hIlle - c o llar 

refe r enced and four per c ent are ,.- h i te - co l l ar - l'io r k-referenced, 

TIle quest t o find n llt thp students ocrupational aspirations 

has r evealed th at con t rary t o th e cnntpn t s of the t ex t books, 

their occupational aspira tion is i ncl in ed to wh ite-c o llar 

categ o ri es o f occupat i on s . 

On th e basis of the results. it is co n c luded that, in 

mos t aspects, th e present c ontent of th e Ethiopian e lementary 

sc ho o l t ex tbooks d o n o t co nt ai n a ba lan ce d pr opo rtion o f 

co ntents which r e fl ec t wo rk orientation . Th oug h the f e ..­

work - or i en t ed paragraphs re f l ected a blue-collar ca t ego r y of 

" o rk b ia s , th ey fail t o develop on s tu de nt s pos i tive att itude 

t oward s ma nual work, 

V.l! 



CHAPTER I 

INTRODUCTION 

1.1 Background to the Problem 

It is an established fact that education wh e n proper l y 

disseminated in compliance with the devel opment needs of a 

co untry , i s an effective eng in e o f developmen t and 

prosp e rit y. On th e o th e r hand, when it i s provided as manna 

without any proper heed to the genuine needs o f a co untry , it 

becomes a strong set -back to d eve l opme nt . 

Haylu (1982:76) indicat ed that ed ucation and training in 

the dev e l o ping co untri es are frequent l y of the wrong kind in 

rrlation to the needs of their eco nomies. The attitudes, 

aspirations and expectations developed by such an educational 

system art' at variance with the opportunities which these 

countries can provide. 

The above mentioned educiltinnal problem seems to be a 

co mm on phenomenon to most ,-\frican countriE's. \i orsy (1979: I ) 

has expressed the matter 3S follows: 

African educationa l sys t ems have suffered 
in the past fr om a l ack of relate dness to 
t h e nati onal as well as the individual 
needs o f thei r r espec tive populat i ons . the 
satisfaction of whi c h co nstitut es the 
obje c tiv es o f de ve l opme nt , The in ser tion 
of produ c t ive activities in e du cat i ona l 
p r ogrammes is o ne o f the mos t promising 
me asu r es "hi ch African s tat es ha"e to 
adopt to ma ke edllcati on mo r e meaningful, 
mor e re l eva n t and more r espons i"e to their 
n eeds , with in th e context of the 
respective socIa - eco nomi c and cultu ral 
env ir onment. 

Simi l a rl y, Bude (1985:20) c ritici zed th e educational 

sys t em of third world coun tri es , f or the y a r e directly taken 

from western e(lu r ~tion . He believes In that western 

education l eads to the negl ect o f l ocal arts and c rafts and 

I I 
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the rural way o f life and l eaves many young people with 

knowledge they c an not apply o r use . 

To avo id the above mentioned set -backs th r oughout the 

present century, va rious s h ort-li ved at t e mpt s were made t o 

introduce work-orient e d education in third world countr i es. 

One o f the mo re int erest i ng and bette r known was th e ce nters 

for rural education establ is hed during re ce nt years in upper 

vol ta as an al ternat i ve t o n o rmal primary ed uc ation . By 

\ 969-7 0 about 28.000 students were enrol l ed in these centers, 

which are int e nded as a repla ce ment for primary educa ti on. 

They take boys and girl s from 13 to IS years o f age and 

provide them with three yea r s' instruction. With some basic 

acad e mic education, the conte nts o f th e curriculum include : 

rural cra fts, seed se l ec ti on . ca rp e ntry. tail o ring . well­

digging, beekeeping and metal working for the boys, a nd 

agriculture, c hild-r earing, hygiene and h ome -e cono mic s for 

th e girls . In th eo ry the in struc ti on is expecte d t o qualify 

them t o t ake up f arming caree rs ('Jdegwa. I Q 73 :7 8) . 

Similarly, in Tan zania , using "Education for Self-

Ff'lian C'E''' as a mo tt o mad e thp €"1E'mE'nt3ry cur ri cl!lu m work-

o rient t'd with th e " i ew t o 

schooling co mplet e in itself 

for the lif e they will l ead 

Mbunda (1982:95) cu rri culum 

the motto were 

make sP'-t>n Ye'c.:S o f primary 

so as to prepar e th e ch ildr e n 

( Dodd. 1969:2). Acco rding to 

areas which were included to 

grouped unde r th e fol l ow ing impl e ment 

headings, 

a ) Literacy and numeracy, 

b) Intermediate te ch no l ogy as we ll as mathema tics and 

science, 

c ) Ag ri cu ltur e in c l ud in g animal h u sban d ry . 

d) Business education, 

e) Development studies including civ ics, history, 

he~ lth, sanitation, 

f) e u I t u r a I act i v i ti e s . 

, 
I 
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In Kenya, the christian Churches suppor t ed hy the 

Government, have se t up so - called "v illage polyt ec hnics" 

for training primary school l eave r s in various c rafts. The 

first of these was es tablish ed in 1966 and there were 

seve nt ee n in operation by ea rly 1971. The polytechnics have 

very mode st operating budgets and appear to rely largely on 

a volunteer teaching staff. The emphasis in the two years 

tr <l ining cou rse i s entirely on handwork. The cu rriculum 

inc ludes carpentry, masonry, tailoring, charcoal-ma king 

typing and book-keeping. Besides cloth-printing, bee­

keeping, bread-making , vehicle maintenance and meta l working. 

No attempt is made t o qualify trainees for ce rtifi cates or 

the passing of trade tests. The objective is to train people 

who will be se lf- e mpl oyed (Elkan, 1971: 208 - 210; Court, 1974 : 

227 -2 28) . 

The above schools in differen t African countr i es f a iled 

to live up to the origina l expectatio ns first. bot h the 

parents and pupi Is h<l\'e t ended to cons ider the cente rs as 

inferi or substitlltes for primary ~ducatio n and increas ingly 

pressed the Government to make them more I ike academic­

or iented pr imary schnnl •. Sec nnrl . hoys lea,in! the schools 

between 13 and 15 years o f age have roPen heen unab le t o 

obtain land for farming. Thi r d . the teachers at the ce nters 

have no t for the most part been s uffi c i entl y trained, 

particular l y in th e practical subjects of the curr iculum. 

Finally, the farms attached t o the ce nters have not been 

large enough or suffi c i e ntly well-eq u ipped to pr ov id e a real 

training gr o und f o r practical farmers (Ndegwa and John, 

1973:78). 

In Asia, Work-ori ented Cou r se was giv en i n Thailand t o 

older primary schoo l c hildr en (classes 5 and 6), betwee n th e 

age of 13 to IS, to de v elop manual skil l s, to develop 

po s itiv e attitudes t o manual activities and to develop some 

econom i cally viabl e skills . And th e result was success ful. 

Mos t ac ti v itie s wer e suitable f or cllildren in classes 5 and 

6. Th e bamboo wo rk has the advantage that th e raw mat e rial 

I I 
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i s wid ely ava il able a t l ow cost. Gardening g i ve a pr oduct 

which parent s woul d buy, thus giving an in come f o r s eeds and 

fertilizers . Cem ent-paying s l abs and wire coat-hangers are 

tw o pr odu c ts that ar e saleable. A prob l em here is that the 

wo rk childr e n do may put ad ult s out of wo rk . And ca rp entry 

is a prob l em topic as it is diffi cult to develop designs that 

c hi ldr en can wo rk wi th but whi c h give sa l eab l e products 

(C r el lin , 19& 4: 1- 5 ) . 

The conditi on o f Ethi opian curriculum also r e flects the 

ge nerali zati on g i ve n about third world c ount ri es. 

Acc ording ly, th e ma np owe r d ev el opm en t plann e rs like Ginzberg 

and assoc i ates (1967: 114) advised that Ethiopia shou ld seek 

to pr o fi t fr om t he e r r o r s co mmi tt ed by o th e r deve l oping 

nati o n s which di d no t consid e r t he cur r i c u l um in r ela ti on t o 

occ upati on. So , if Et h i opia i s t o ~· ' ... id the f rus tr a ti on 

whi c h r es ults fr om the unr eali zable occ upati onal aspi r a ti on 

0 f t he oncoming ge nt' ra ti ons, i t must seek t o relate th e 

cu rri c u l a ru nre dir pc tly t o t h p npPd s nf agri cu ltu r e and t he 

a·~ti\·iti e s ('lo5f! Y related t n agr ic ultu r e . Th e y fu rt he r 

re ma" I" rj that ", hene'.'er po ss i!)lp th e c urr i c ulum sho ul d be 

i"f ',l s ed ~'ith i l l us tr a t i on s a nd a pp li ca t i ons t " l oc al 

agri c ultur e a nrl t hp en" i r onm e nt o f r ural l i fe . 

Diff e r ent s t lld i es were ca rri ed Ollt at diff e r e nt times on 

Ethiopian edu cation. The Imperial Ethiopian Government has 

studied the Edu ca ti onal s e ctor o f th e country . The 

"Edu c at i on sect o r Re v ie"" l aunch ed in oc tober 19 71 and 

co mpleted in 1972 wa s ca rried out ~i t h assistan c e pr ov ided by 

Intern a ti onal De\' e lo pmt' nt Agen c y (lD A) . and World Ba nk. The 

ma j or work of the r evi e w was d nne b y lq Tas k f o r c e s and 

" o rking Gr oup s whnse fTI t' mbe r s hi p t o t a l l ed 8 5, o f whom some 60 

we r e Ethi opi ans ( I LO. 197 6 : 63) . 

On t he l ast draft . th F' Edu ca t ional St'c to r Revi e w s t ud y 

g r oup r ~co mm e n ded tha t t he c urri c ulum in gr ades 1 th r ough 4 

s hould be c hanged \' e r y subs t an ti al l y t o p r ov i de "minimum 

f o rm a ti on edu ca ti on" wh i c h would emph as i ze e nvir o nm ental and 
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wo rk-oripntE'd programmes as well as development o f basic 

lit e r acy (MOE, 1972:IV-l). 

The Socia l ist Government o f Ethi op ia, in its tur n, passed 

a r eso lution in 1983 c alling f or the identifi ca tion of the 

cause of the de c line In the quality o f education. The 

Socialis t Government noted that steps s hould be taken without 

delay to implement th e programme for expansi o n of technical 

and \' oc ational e du cation in line with thE' man p ower demands 

of the co untry. Eight years of poly technical E'ducation was 

decided to be exper im ented (Tekeste, 1990 : 18). Soon after 

the passing o f th e r E's o l u tion, the Ministry of Educat ion 

initiated a project kn own as "The Evaluation Research on the 

General Education System of Ethiopia - ERGESE" (Tekeste, 

1990: 18) . 

This pr ojec t made a broad nation-wide survey and made it 

clear that ther e wer e s eve ral fa cto rs that a ff ec t e d the 

cll13l ity of e du cat i on. nu t o f th e many re co mmendations 

suggested ther e was nn E' "hich emphasised the need for the 

objec tivE's t o refle c t the re lati o nships of learning t o work 

( \I OE . ]Q86:26) . 

Th e "ERGE SE" r epo rt n o ted als o t ha t E' i ghty - three per cen t 

of the schoo l s had n o) access t o agricu lt u ral plots, thus 

turning th e main ob jectives that is . edu c ation for 

p r oduc tion , into a pur ely the ore ti c al exercise. But, t o 

co ntinu e t o expect the rE'alizati on or the implementation of 

the objective "educati o n for producti o n " without first 

fulfilling th e mInimum rt'quirements . 

sc hool as a miracle p e rformin g 

1990:33) . 

1.2 Statement of the Problem 

amounts t o viewing th e 

inst i tuti o n (Tekeste, 

In recent years a mo r e genE'rai ewa r e nes s has grown up of 

the nee d f o r education t o b e mo r e (l ost' ly c o nnected with 

li f e . thus gi ving it more rel e \'an ce t o th e needs of 
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individuals and the r equirements o f natio nal economic and 

soc i a l deve l o pme nt. Th is co nce rn is r e fle cted in the 

intr od uct i o n o f a c l ose li n k be tw e en e du c ati o n and work in 

th e e d uca ti on a l pr oce ss. Wo rk exp e rien c e is b e li eve d t o 

b r ing t he student face to fa c e wi th r eal I if e p r ob l e ms and 

situations by developing th e stud e nt 's abilit y to link 

k no wledg e with a c ti o n, by making h i m und e r s t oo d the 

i mpor t an c e o f a jo b we ll done and by familiar i z i ng him l e arn 

wo rk a n d th e s h a rin g of r esponsi~i li t y. Further mo r e , it i s 

c ons id e r ed that a link b e tw ee n educa ti o n and wo rk f osters an 

awareness o f t he dign i t y and \'a lue o f wo rk a s a means of 

i ndivi d ua l a nd s o c i a l a c hi eve me nt . The r e a r e mo r e ov e r, 

o b v iou s advantages in all students ' regardless of social 

c l ass , acquiring pr actica l wo r king experience and s k i lls, for 

this is a way o f averting the dange r that educati o n sys t e ms 

may enc o u r age t h e development o f h o s t ile o r la r ge l y 

un f avorabl ea t t i tudes t oward s manua I wo rk and widen t h e 

social gap betw ee n th e so - called int e l le, tua l and tec hni c al 

e l it es and th e maj0rity of thp PC'!:,ulati "n (G im E' no. 1983 :1 60 ). 

The id ea of wo rk in th e con text of g e neral educ at i on i s 

nn t confi!lPo t f) th e f) rg ani::c.!il"'l:1 o~~ snr·i2.:1 y nr ecn nomically 

useful ac 'i\'iti es . It em1:>r~ '~~s .,\11 i n t ellectual, ma nua l or 

art i s t i c ac t ivity wh o sp pr od uc t i s the r esult o f th e 

stu ct e n ts ' ind i vidual or co l lec t i\' e eff n rts and is base d o n a 

co mb in a ti on o f th eo r y a nd p r ac t ice . manua l a nd i n t e ll ec tual 

s kill s (p .1 6 l ) . 

He nce . pr ov iding f u n c ti onal educa t ion t o i t. ~ou th from 

e l em e nt a ry up to the h i gh"r lE'\'e l i s a f ormidab l e t ask 

ine v itab l e t o a d e v e l o pin g co untry s u c h a s Ethi opi a . But the 

tr a d iti o na l n E' gat i ve a ttit ud" t 0 wa r ds artisanship s uch as 

carpentry, wea v ing, foundr y , tann e r y, p o ttery E'tc, ti !ted 

t h e ba l ance of educa ti on t o wa r ds aca d emi c le a r n in g whic h was 

a l so exa minati o n- orientE'd. The Review o f the Edu c a ti onal 

Sect o r laun c hpd i n 1971 d i s c l o s -=d that th E' ed\lcati o nal sys tem 

1 

i 
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was elitist. not related to life. and did not provide 

empl oyab l e s kill s . I t emphasized rote learn i ng and did no t 

link c la ss r oo m l earning wit h workin g lif e (B i r ha nu and 

assoc iat es . 1992 : 3). 

It s ee ms that th e e l ement a r y cu rri c u l um ne eds to 

e n courage th e deve l opmen t of po s itive at t i t udes t owa r ds a ny 

type of work whe t her manua l or inte ll ect ual . tha t is wh i t e ­

co ll a r o r bl ue - col l a r. There f ore. the purpose of t h is s tudy 

is t o anal yse wh e th e r th e Et h i op ian cu rri culum o f primary 

sc hoo l i s work - ori ented or no t. Mor e s pec ifi call y . th e st udy 

a tt emp t s : 

I. t o ex am inE' whe thE'r o r not t he elementary schoo l 

cur ri cu l um is i ntegrated wi t h practica l work . 

1. to identify whether the in-:linat i on of the 

~ . 

pract i ca l work elements of the e l eme nt a r y 

curriculum is towards white-collar o r blue - col l a r 

work. 

to ident i fy the future wo rk aspiration of stlldents 

<:reated as a result of th ei r educat i onal 

1 . 3 Ba s i c Qu es ti o ns 

I n order t o ac hi e ve t he a bove s t ated ob j ect i ve s the 

fo l l owin g re sea r c h ques ti ons we r e f o rmul a t ed: 

I. To what e x t e n t th e c urr icu l um has use f u l a nd prac ti ca l 

a c ti v iti es t o prepare ch ildre n t o l if e ~ 

To wh i c h cat ego r y of wo r k d oe s th e cu r r i cu lum g i v e 

emph as is from whi t e- co ll a r and blue - co ll a r 

ocrupat i on? 

1 . Wha t kind o f work ex pec tati o ns are s tud ent s dev eloping 

as a r esu l t of thei r schnnl i ng~ 

To what exte n t the Et hiop i an eleme n tary school 

curr i culum inculcate dignity o f manual -lah fJ ur up 

o n i t s stllde n ts~ 
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What kind o f att i tude do students have towards 

whit e - co l la r wo rk s? 

1.4 Importance o f th e Study 

Wh i le the nati on is ge tting invo l ved in expanding th e 

edu cati onal sy s t em i n th e hope o f produ c ing mo r e peop l e with 

grea t e r p r od uc ti ve ahi li t i es fo r th e soc i e ty. it i s perhaps 

necessa r y t o all~lyse a nd exam i ne th e cu rri c ulum in o rder to 

indi cate approp r iate futur e s tr at eg i es . Hence , t h i s study 

would c ontribute i n t h e f o l l owi ng ways : 

1 . Th e res ul t may he l p in s ugg e s ting new i deas i n primary 

sch001 educat i on in or de r t o ma ke it mor e r e l evant to 

the future l ife o f the lea r ner . 

2 . Th e resu l t may also he lp t he curriculum designe r s to 

co n s i de r t he linkages of education with work and 

empl0yment opportun i ties when planning . 

3. Finally, the study would also serve as a source fo r 

other researchers ~'ho may he ir.t e rpsted In related 

studies at a regional o r nati onal l evel. 

I. S De limit a ti on o f t he Stud y 

I t is no t 

imp l eme n t at i on 

th e 

o f 

pu rpo se o f t h i s s t udy 

the e l emen t ar y s c hoo l 

t o eva luate the 

cur r icu l um . The 

s tr e s s i s rath e r to inve s tigat e ho w mu ch th e curri c ulum i s 

wo r k- ori ente d so as s tud en t s ca n de,'elop pos iti ve a ttitud es 

to wa rd s any ty pe of wo rk . The s tud y a l s o see ks t o 

i nves t igate how the cur ri cu l um has i nf l uenced t he work 

as pir a t ion of elementary s t udents . The study is conf in ed t o 

Eas t e rn Go jj a m admini st r a ti ve zo ne . 



9 

1.6 Limitation of the Study 

Apart from the various minor problems that were 

encountered when conducting the research, the lack of studies 

on content analysis concerning our country has made this 

study to s t art a l most f OI"-m se t- atei"-!. Absence of recently 

written books, monographs and jou~nals by Ethiopians and 

foreigners in the accessible libraries has made the present 

study short of information. 

1.7 Operational Definition of Terms 

Blue-Collar Workers - Farmers, i n dustrial wor kers which 

includes skilled as well as Semi-skilled and 

unskilled workers who are engaged in manual work. 

Primary Education-Education up to such class not beyond the 

6 t h grade. 

White-Collar Wor~~ ers Clerical or p~ofessional Horkers or 

th e li ke. L-ihi te-coll ar wo,- kers sal aried 

employees engaged in ~or k not essen ti a lly manual. 

Work-oriented Curriculum - a curricu lum which pro ·-,i des 

need to whatever 

learning 

how man 

E >; per i ences a child may 

real through a continuing examination 

uses l....tork for sel f-suppot-t and 

make 

of 

h O H 

productivit y is related to a va~iEty of abilit ies. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

2.1 The Place of Work in the Education of Elementary School 

P r imar y schoo l ed~c3tion in Africa was c onstantly under 

c riticism. It was criticized f o r providing t oo superficial 

an education and for providing it t o t oo few chi ldr en; for 

being to o book i sh and unpractical . fnr producing cle rks n o t 

farmers, artisans , techni c ians and r el iable administrat i on 

a nd for utterly fai I ing to stop the drif t t o the town, the 

negative attitude t o wards agri cu lt u r e, and the loosening of 

mora l standard s ( Blaug, l Q 7.j : 7 -l ) . 

In the words of a chinese commentator, students undertook 

book l e arning only, In a \'acuum as it we r e , remaining in 

comp l ete ign o rance o f t he lives o f th e - o rkers and peasa nts. 

In addi t ion. they wer e emot iunally strange r t o th e wo rker and 

peasant masses (Gllble and Pos ter , 1977 : 97) . 

Ralph Tyler r pCQunts the story o f a rural area In 

\ebraska farmed by some 30 farlners ~hich. Kit t :n a p~ri()d uf 

~o years, due t·; i:"r:~J.~! (.·n . ''''" :1. 5 ,=,':e!!tua l ly :'armpd by tW{) 

persO lls. If th~ origInal 30 farmers ch ildren had been given 

\\ OUtd f'l r a,: : '...;;" : 

(Postlethwai t e. lQ75 : 3). 

The large majority of th e LE'ast De\"e!oped Coun tries 

population liv e in rural areas and have rural needs (66% o f 

Bangladesh's total population of 90 million and 56% of 

Ethiopians total popul at i o n of about 45 milli o n liv e in rural 

areas) . Primary education is, h o weve r. heavi l y geared to the 

acade mic n eeds of sec o ndar~ and higher educat i on . which are 

inturn, geared to the need s of the moder n sec t o r (wh i c h 

e mpl o ys no more th ar' 3% of th" p np uL-Ition), (Co lt o n, 

1963 : 13) 

Acco rding t o 1967 Tanzani ans educa ti ona l manifesto, 

Education for Self -R eliance . educatior' should pro\'ide more 

relevant t o Tanzania b y me r g ir' g the educa t ional needs and 

aspira ti ons of the i~di\id ual with those of the communi t y , 

thus, integra ting eoucation and society . primary schooling 
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was to become a complete basIc cy c le of learning, instead of 

b e ing regarded, as it used t o be, as mainly preparatory stage 

and an instrument f o r selecting the lu cky few who would go on 

to seconda ry educat i on . The school curricu lum was to be 

cha nged so as t o make the co ntent o f all subjects mo re 

relevant t o Tanzanian children, to introduce productive 

activities such as work on farms and in workshops, to relate 

th e le sso ns very c l ose ly t e, the dai 10' I ife and work of the 

pupils. and to merge the ory and practice (Hinzen and V. H 

Hundsd orfe r, 1979:7) . 

Nyerere believed in that every primary school should 

teach agricu l tu r e, every pupil should learn new methods of 

planting, weeding, harvesting and the storing of c rops. 

PupilS shou ld be made fam:liar with different s o ils and 

seeds, they should be taugh: that they may be able t o make as 

much profit in agriculture as they could In an urban salaried 

position and that agricultural produ c ti n n serves the national 

i n terest (Heyneman . iQ71:' ~ Primary education sh ould be 

d t:'sign e d as teI~minal f' d u "' ? ~ : n r. . 3 5 E-'(: ·.I:_- ~~ :':" !l of and f o r the 

1 '~ al r ommunity, The pr i :r. ~ ry c u rri ,:u;u m should be geared 

t o ward th t:' n in,,=ty pef C'f' r. · . . and st~1IJ lc :T!ak~ r p , \ ··~" t'ful . 

produc t i \- t> , --. : i ::ed f:- it: : 7~l S ou t (' 1' t! :c- i:~ ajority instead of 

the minority (p.7J ) . 

Ac co rding to Morrison ( 1976 : 269 -27 0) in 1968 al l primary , 

secondary, and tea c her t~aining institutes embarked of 

farming and other "self -reliance" ac tivities and a new 

agricultural biased science sy ll abus was inco rporated in the 

primary school cu rricul um . .~nd an e~:plicitly socialist 

programme of "p ,) ii:, ,'al eC:lca tion" replaced "c i v ics" at all 

levels of educati o nal sys:-~ms . But.. shortage o f suitable 

textbooks, materials and ~ ~::ipment h~\' e r e tarded the process 

of curriculum revision. There was lack of detailed kn owl e dge 

about sl)i ls, climate , et c . t0gdhE'f with a sho rt age of farm 

implemental machinery. ~ ~ ~e largely r e sponsible for th e 

original decision t o I,:!:it the ,c o p e of agricultural 

instruction and farming in the schools in 1967 (p . 27 9) . 
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According to Mmari (1979:216). one of the most difficult 

problems fa c ing in linking sc ho o l with wo rk in Tanzania was 

in getting th e pupil s par en t s and th e soc i e ty to accept th e 

need for change. Pe ople want t o kn ow wh e ther this kind of 

thing is d one anywher e else in th e wor ld. 

in tr y ing t o link school with wo rk li es 

Th e seco nd pro bl em 

in the shortage of 

teAche r s wi t h th e req ui r ed pract i ca l sk ill s . The problem of 

la c k of skilled t eache r s is complica t ed further by the fact 

tha t th ere i s a great demand fo r people w itl~ s uc h skil l s 

els ewhere in government parastatal organizations. Th e third 

prob l em rev o l ves around th e sys t em u f examinati ons. 

ad equate atte ntio n is paid t o ass essing att itude 

per f o rmance in ma nu a l work , pupils will put the ir 

ef forts in men t al work (p . 21?) 

Until 

and 

best 

I n Cu ban educat i onal system to link sc hoo l with wo rk th e 

school garden programmes are designed f o r primary schoo l s. 

Th e bas i c ob jecti\" es o f th e scho·)l ga rden s in the Cuba n 

con text art"' t o estalll ish abiding wf'l r k h,-~bi ts. f c' s~e r" wo rk er 

3,w? r enes " and prn\"ide at all t:m-=s a 5uit~h:~ nlF'ans of 

intrndu r illg a pol~tech nica l app r oach at this leve l of 

t:o d U I: a t i 0 n . S :) t h,3 t t 11 t' r u P i 1 has t ~ :-:" n P j ' ~~ '. 1.1 ~ '. ~ : y t I) de\" e l or 

an inquiring mind and :sain a d eepe r kn owledge o f nature. 

"~n o th er obj ec ti\"e whi ch sh ould no t be o\"er l ooked - is to 

teach th e pup i ls t o eat and e n joy a good selectio n of fr es h 

\"ege t ables, whi c h th ey th emsel ves have he lped t o grow and 

ha rvest (Moral u and associates , 1979:223). The schoo l garden 

i s c l as sifi e d as "pr oduc ti ve garden" In the case o f th e 

boardin g and se mi - boa r ding s c hools . and a "produc tiv e plot" 

in the case o f day schoo l s . The size o f th e productive 

ga rd ens and plot s ar e pr opor t i ona t e to enr o llment numbers at 

each scho01 . for examp l e, a se mi - board i ng sc ho o l wi th 500 o r 

mo r e pup i I s wi II cu I t ivate 26 he c tares . . ~pa rt fr om th e above 

ca teg ori es of school ga rd ens , th e r e a r e t he s o- ca ll ed 

"co llective ga r dens" which are o rganiz ed ma inly in th e 

pro\"i r.c ia l capit a ls . There are genuine h0 r ticultu r e s c hemes 

o r "be l ts", admini stered and managed by the \lin i st ry o f' 

Agric ultu re. They are worked by pup il s fr om grades 4,5 and 
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6 fr o m the l oc al schoo l s . In 1976/77 school year, over 

160,000 pr imary school pupi I s worked on the gardens programme 

and 514 vege ta ble ga r dens cultivated (p.224). 

Maximum criticism has been directed ag ainst the linking 

of work with education in the elementary school espec ially 

the e mphasis given t o agri c ulture and other manual work in 

t he level . . -In emp irical argument would insist that it is no t 

the school cu rri culum whi c h turns c hil d r e n away from manual 

labo r, n o r is it which "orients" the chi ld toward town and 

theref Qre "causes" urban migrati on- sch oo l leavers are to be 

viewed as economically rati onal beings. The y are realisti c 

in that non - farm inco me, r ega rdless of its scarcity, is 

super i o r t o earn ing s from traditiona l a gri cu lture . A survey 

in Tanzania in<ii('ilted that non-f arm i:'c ~ me was as mu c h as 

56.6 percent above th e average income fr om the agricultural 

SE'cto r (Hunter, 196 8 :75). 

Elr::::01e-ntar y school lea\".:ors ell' not ';I,-io;;;h to avo i d manual 

13h (l !~ ::<.5 !p.UI·h 21." t hp y \\ i :-;.1-: to maximi: .:> r;:" .::l rl omic 0pp o r tl.ln i ty 

(G ill espie . \966 :2 9) . t he Inter-Afr; ~ an Labou r I nst i tute 

s.~lb~ t a nti atE'd t h i~ npini r.l!1 that. th (' :~~ f o r ha1t' a cen tur~ 

comm e n tat o rs blamed t ha t 'iige ria n 5ch o<:': lea vers have refused 

t o wo rk with t hei r hands with the rea son th a t these sc hool 

leaver s have lacked mo r al i ty, the un ':e rlying ca us e is not 

this. Rather, the school l eave rs mak e thei r strongest bid 

f o r th e c lass of job with the mns t appealing net advantages, 

o f which mo ney in co me 

ingredients . Thus. as 

and 

t o 

it s regu la rity are 

Int er - .H ,; , an Lahour 

principal 

In stitute 

Symposium . s c hool leavers do work with their hands but they 

preferred t o work in the t o wns than t hoonun try-side due to 

the r el atively impr ove d l i"ing cond iti . ~ and be tter payment . 

If paid a compa ra ble sa lary and if ~ssu red o f an income 

~qu ivalent t o no n - agricultural employ".'~nt. school leavers 

wi 11 n'adi 10' asse nt t o 1wcom ing farm e r s . Eenyan standa rd VII 

pupils wh o had perception of in co mes fr ~ m modern farms , f or 



14 

"xamplp. most frequent Iy 1 istt'd 3 c a~h crop fa rm e r as the 

bl"st job In the cnuntry \q ,pn asked which job they 

themse I ves preferred cas h c ror farmer WilS more frequent ly 

men ti o ned than nur se, d ,'c t o r. enpnee r or p o litician (KafL 

10 67 :.1 03) similar , <' suits were nb tain ecl In Skumulancl . 

Tanzania , when :~ g ri c l! I ttl r a I w r) rk~r r <'l nk ed a h ead of 

pol icema n. ca rpenter ilnd shopkeeper (CESO. 1967: 16). 

Thilt pup i I s wi 11 he p"rslJaded t o ret u r n to agri cu l ture 

by a curriculum e mphasi z ing the dignity of labor is strong l y 

doubted. In reality, work with a hoe is hard, unrewarding 

and horing. th e st udent can n o t be blamed for finding les s 

stultify in g work. Those wh o speak most about the dignity in 

(,f tt'p t h (l S f;' l eas t 3ccus t omed t o i t 

T'·"~<el.lr ( 10 6]: 1 ~ ) comments on thi s wh en 

hoc' 53y5 th a t I 

S,:,hpl') 1 c:;:hnuld :!nt f->'-"' ~-" ~'l tlJrn thE' 
C;: ~ l.:( :"='Il·. t,".-k j,r' t d: ·.: ·,: ·.~.~ ':1.2 1 i- ' . 
This is ~tupiJ f nr it \J;o ul d nt'\'er wo rk. 
T ~~prp J 5 

t~~.:.rpi~. 

2.b·) ut it 
!.'t> 'f-' I t> \\ h 

t t·..o. :;"\ rn:a! 
i 5 i t 

. " I . 

! :-1."1 l ~ '~"" :," ·.!~ll~~n t k no w 
nnt stran~e that th E' 

: t '. n I.! r .'\1"'; " ~ . ' -" --' I ': -.... f. ..' ~ ' " 1.' '.\ ~~ '. - .... 

the mCl s t u!ld1.i::lt : c'd l.l ~ "111 ... "'t::· ~" t~le :: 
d'"'! 1~1_'t lR h r,~:-:- . . . 

t n r instance. Dr. lhukum (1 91,10 : 7) dearly ex plained the 

'\i£ e ria:1 and Ghanian (' ases reg ard ing th e issue that 

intr oduc ing an agricul tural c urriculum would hal t r u ral-urban 

migr?ti o !l . . \s to him. e\'en th ou gh c.gri cu lt u re was introduced 

a<; a s\lbj PC t In t h~ school cprti fi c at e examination of 

\ ig e ~i a , ()nly very feR c~!ld idat~s ente r ed f nr this part i cula r 

su bj ec t after eight ypars. Similarly . where rural scie nce 

v,q<::: ~ ql!~ h~ 5 E" rinuc: 1:- : ~-. r'h~na . n nl~: ~"b nu t t\\" -l 0ercent 0f th e 

5ch(10 1 l~a\'ers w e r ~ \' nlt!rltary t u ~ h o() se farmirlS as a caree r, 

In slim. 9.gricultu:- :;t! educa ti on . wh i ch 1S (lI.1t of joint 

with t ht" ecnno mic and sncial trpncis of th -:. ... arf'~. h _3 c... ne ver 

been able to count~r t ~e motivation t oward see king salaried 
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e mpl oyment where it IS local H~nce, an emp iri cal V1eW 1S 

that pupils concen trat e upon tlwir aca(\pm i c subjpcts fr om a 

rpal istic knowledgp o f the economic r e turns 1n achieving 

pd ucati o nal cprtific-ates . Kn o wledg e for its o wn sake, or for 

th .. "akp of the state, is unr;>31ist i c demand fr om people wh o 

are very p oor . 

The ancient schism bet w ~e n thinking man and wo rking 

C'on tinuE's t o be r eflected in !h e attitudes nf many e du ca t ors 

today t o wa rd work-oriented education . Many academicians 

choose to portray the academi c st udi es as servi Ie . These 

academicians regard the traditi o nal academic studies as 

peculiar l y cu lt ural, where as they deny the cultura l 

~1(>ss ibi lities of wo rk- o rient E'd E'duca tion and t:1e world of 

For Exa mpl e . both 

~·5senti.?lism and T'er ~ nnialism shares the sar!H: r- nsitiOfl that 

th e curricu l um mu s t bE' center?d on intellectua l ~raining and 

~h~t 1.: .'-' path to intell~ c ~ uat !" \\ t:" r is t o b e f r !~ncl ')nly in 

,-\l:ho ugh th'o' essE'n ' i~list . u n lik E' 

perp'flnlal i 5t 

~ tljd: e " at 

th e lowest. pri o rity l E>\'els in the cu rri cu~u:n . 81.1 t Dewey 

( 1916 : 12 ) attacked the separ~.t i " n ne t" ee n th Ought and acti'J" 

a nd between thinking and d oi ng . 

Pragmatist epistemol o gy underlies id eas 5hi c h hold that 

learning should be dir ect ly relevant t o the a c tive interests 

and concerns which pup il s ha\'~ - () r will fa ce - in t!~e ir o ut-of 

school lif e : in th eir pri\'ate l ive s and in their future r o l es 

AS workers and cit i zens . 

o f broad hu ma n 

aest heti c abilities . 

Pragmatists stres5 t hp imp o rtan ce 

And 

includi ng 

pragma t ism 

p 5y cil umot o r and 

v aried 

justificatir)n f o r wor k- o :-i ente d edura ti on a nd f o r 

voca ti ona liz a tion. On th e n ll ~ hand , it implie s that problems 

o f fiflcling and pr ep a ring far an occ upati on should be 

addressed by the school . si milarly. the uses that pupils 
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may have f o r uSing t oo ls and pra ct ical tE'chniquE's in th e ir 

privatE' lifp shou l d be in ~ luded, But t he re is also support 

f o r the aesthetic s i de of prac t ical subjects, and a gE'ne r a l 

emphasis o n a prac t ical approach in the t eaching o f a ny 

subject (Lallglo and lilli s , 1986 :J ) 

Suppo rt f o r pr ac ti c al s ubj ec t is f ound in the Soc ialist 

'· '.lI1" ert o f p o l y te c hn i cal " dura t i on "'hie h is ro o t ed in Vlarxist 

epist e mol og y , They believe in that man learns by acting o n 

natural phen omena, transf o rming them while experie n c in g is 

al so th e cr i t er i o n of t rut h . Therefore. c urr iculum s hould 

seek t o i n t eg r ate "thellry" and "p r act ice" . bul . wili 1s t 

p r ag ma ti s m str e s ses t he va lu e of "e xperience" "nd "activity" 

more generally. ~I arxism holds up th e edu c a ti',' e ,'alue of 

pr"ductive work in parL cu lar. "Education with prnductilln" 

is an i dea which ha..:; bet"r! a r pcu r rlng t hem!::"' in ~ocial i 5 t 

rhetoric- and rolicy ( I.auglo, !q,~t:5) 

Populi'm. which IS :.1.:~nthE"r ilj':"';.. . . r~rer<;, t ,", :P '\:P tnt'nts or 

'" f' ~:: t i 'n p n t 5 '- hat C t:" 1 ':::' h r ~ '. u 1: h ~ {~: ~ ~ . l r ~ 1. n.j g ,~ - (! ~ ens po 0 f 

(l rd~; ja ry re()p!~ and th~i r !)nlit : C31 and ~C (1n''T!~e rights . 

... ... ':, :~ :".'t'!' ' .. !,r~· '~'\ r.l··'·t 

~. " - • ,- • <;" : • j ,~ I" . 1. ~ : • 

In tl l i s rp,ard \yerere and \1 an "."P wi th -

In th e populist trad i tion , 

anarchist phi l CJso phers (p . 6). 

th e importan c~ of wnrk as a 

r~liance and civ i c - " i r t ue . 

as are 19 century European 

Pn pulism typically ce l ebratE'S 

s ou r ce of mo ral fi be r, se l f ­

Pr r:>duc tive physical w<)rk i s b y 

tIl is pt'r'pE'c~i\·p edura tinn n l I nth a tit oj e" ,-, I n p 5 va l u e d 

pers o na l qualiti e s . Po pulism may b e' s kepti cRI o f f ormal 

scho0 lin,s (In thp gr oUn0(;; th a t it undu ly dic:; t an('pc: the young 

fr um th ei r cultu r al 0r1g1n~ . (I r t\e(,3l:~€' '('fv'l l r e moves a 

person from "real l i fe " s i tuati c'ns inwhi ch true charac t er is 

f o rmed. P(l Plll ist ic\ pas ~a\~~ 

ant i- in t el l ectual ism-wh e· ther 

l1<;;ually bepfl. 

\1 i d - Ii ~ s t E' r n 

i Ilvcl} .. :<:>d t r) support 

'n \1 ",_,'5 Cu ltural 

Re\'oillti o n (p ,7) within school . pnpllli s t "alues ran l e nd 

+ 
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support t o the t each ing of the c1"si~n and t ools o f f olk 

c rafts . _\rguably, the teaching of W(l0,:! W'Hk and te~t i Ie c raft 

in the Scandina\'ian primary schools de\-eloped historically as 

1!1 exprt'ssioJl o f s uch sen time nt< _ EO'Jcat i o!! f L'r self -

reliance in Tanzania is une examp l e :- .r' t.,:"j in a ':(I !TIbina t inn 

of social ist and popul ist i deas (p.b ) . 

The impli c ation o f pragmatism. f 0 1y t ec hni ca l education 

and populism see m to overlap c on s 'd e~c.biy , thuugh nume r o us 

co ndi tions 

discussed 

co nstrain their 

above matters as 

implem enta tion . The ideas 

l o ng - 5tanding educational 

just ifi c ati ons for different puli cie s disc usse d . ct seems 

that, tl,~ art" idea s v,-hi ch ar ~ q .::tu·~:i::F'd by po liti ca l and 

economic c ir cu mstarlc~s . Any way. ri i.r-: ·~ ':iy o r i!ldire r:tly thp 

U~l" or in c ulcat ing 1.1[1 ~~udents p ()~i~i·:·.· : l~~itude ~ ,-, wa:-ds w() !-k 

i s reflected in most o f them. th 0ug " , '-' Q1 P hc\-p t 2 Ken th e 

primary se!lon1 3S t ernl in ai ( cnmpletp) . 

2.2 Featur es of a Wo rk-ori e nted Curri c ulum 

t oP" sO':otc:_' ,-.- . • ••. .:= . , r 

aieji ti {) Il t ll l ) ei:l~ t 11(1 expe Ilc:.j"'-:-, ~: \\,' ::; :~t. ,:'r~ ~'5< • .... .Ji ~f' ,:. 

predominantly agricul t u ral s. ()(' i f? :i~~: seconci . - . i gnores 

their languag e , religion, tradi tl!)r15 a:-,:d cus t () IT!:" in the 

broadest s~nse , their c ulturE' Simm o ns. 

l Q 80 : 157; SE'varatnam, 198 8 : 132) 

P,'stlethwaite a l'd Kin g ( 1975:2 . '.! ~_Jerstar:d ~-'_' r:, - :;r i e!l t ed 

cu rri cu l um a s a curr i cu lum with a !e~~ral practi c2~ tendency 

,,'h i e h helps t c' train the hand, as I'C cl: as cO eduC'tt t~e mind. 

As \la nzrH (1979 :32 9) indi c ated . e 2 a li tar i a n \' a I u e s . 

di gnit y 0 f ph y siral l abou r and the r ~cD! ~ iti0n o f the Ko rth 

of e a c h human being irrespecti\- e 'J f hi, "'cupation can be 

taught in scho o ls (Inly t o t ~ le ~:\t ~n t ~I'· : r.., ty i '_sel :' t ;i':,~ t rl 

live by th ese values and r esp e c t id ea ls by roncrete acti o n ~ 

and b ehav l n r. 
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A confere n ce of African ~ini sters of Education held in 

Lagcls. ~igeria, 1976 clearly shuwed the impo rta n t role whi ch 

the work- o riented cu rriculum played in pri'l1ary school lev e ls. 

They agreed that r e f o rm at primary school l eve l to make the 

curriculum wo rk- or i en t ed was t ,) be g0\'erned by th e following 

three principles: 

linking a school and th e communi ty. 

2. th e linking o f s c ho ol and working life, 

3, ke(' pin~ and st r pr!gth..;-nin~ thp . .'t.fric3!"1 cultu re . 

According to- Mlns)C CL979:141L work - o riented education 

which encom passes socially useful produc'ive wo ck. co mprises 

th r ee e l ements: 

1. th e means. whi'~h is mt'ar::~~!~u! :1anual '·I. q rk. 
, 

tht~ r esu 1 t. whi ell is a c;)m!!~oc: : :; o r ser'."j c-e, 

3 . the end purpose . which IS US? t o the pupil or 

C O!!lmU!l i " :. 

-\s t" PS '\f'har-,p'_~ll'-'S ,,![;I......,:!~ : ) ; .... !;.. ... ~ng th<.:- ''''I.lrriculum 

~ (1 work (IT v()r·~ti()n(1!IZ,'1til""~: Rt 1 n 

r:urricu:'Jm" , "combining edl..!:::-:ti(~:: ""-ith pr,)d .. ll' t ion" o r 

" intr oduci ng man ual labrlu r " . 

.-\ ('co rding t o Postlethwaite (l q 7 5: 1-2 ) ruralizing th e 

c urri culum exists in perhaps thr ee forms : r e\' ising the 

ex i s ting cur r iculum s o that Fo rm ,~ . eve rything In the 

cu r ricu l um is ' omeho w "'5 c'c iat ", j wi t', w'ork on the school farm 

and wh a t might l(l o sdy be called atricu ltura l science (or 

rural crafts) - t o c i te and eX'Im ple. th e Ta nzanian " education 

r o r sel [-rei ian ce" , the f\ '>llyan ',i i 

ce nterccdn e s5 of th", India n whi ch was hr wa rd ed by Gandhi. 

Form B places moderate emphasis on t his and the Cuba n schools 

ga rden programmes designed f nr l'rimary -('hools can be c it ed 

as an exa mple , Form C concpn trat e s (lC) r eadi ng. writing. 

a rithm e ti c , some social s t udies ( ",hi er, in c lud es nutrit ion 

and health educati0n) a nd so me g ene ral pra c ti ca l wo rk. 



!s 

.~s toCrellin ( IQS4:1-3), ~'0 rk-()r;"ntE' ,j primarYE'ducation 

t o b~ giv e n t o oldpr pr imary sch " o I " hi !dren between the age 

o f 13-15, in Thailand in c ludes th t' f o llo«;ng sUbjects : 

(a) Gardening and f nnd preser\'e tinn, 

(b) Carpentry . 

(e) Sewing and the care and r ~pa ir o f c l o thing. 

(d) Pou ltry raising, 

( e) Yletal work. 

(f) ~echan i cal work, 

iK) Brick and cement work, 

(h) Boys hair dressing. 

(i) Gi rls hair dressing. 

(j) Ele c trical work. 

(k) Bamboo ~ or k. 

( I ) E 1 e e t r 'J n i c s , 

fnr t he f' hi ! drt'r: , T::..:. rlit"f:c .. ::pc :~'pre ~.-ra. o f t!1-" c· ra.tical 

C(lr1 l.: epts than n !' ;n3.nu~l.l ~:< . ll<... c(~mmpn t was 

pr1rl.i(~:ll2\rly 31'P11f>d ~ II t he Fle["~rlc(: .. r> ! e (' t r (1 n i c: c; and 

! 1 ~ ! :,-I!' . 5 ('I : 
Initial a:ld nrt'ratl:1g ('OS ',S. r'\ : r-E~:5 -- ': "r in~ :!~_ I '~: ,, 1' the 

i nitia l C('st of t ')'lls and e(;l.1:~~m~.> ~ ! ·_ bl-, ~ for tr3i! schools 

or! 1y. It is e:<t r ~mt"' ly imp o r~ ~~ ~ 1: ,'1 : ..... .. (.}:: ~ a systt:':!l ~ha t can 

make tool s and equipment aVili la tdl" I n il 'l schooh. The cost 

o f raw-materials will bl' a pr oble m '.' \'e!, 3t the trial stage 

(Crel lin. 1984 :3). 

,~ccordi n£ t o Ylanda ( !g 6"' :'o" - 6 J ) . '::,,::dhi has tri ed to 

integrat e '!1i1Ilual labour '-"!ll~d 'c r af :- ~ducati')n" with 

<.;chooli.ng in ,=lem ~Il t~ry !~ " ~l t'~s.-:-d : r ~ the f·) ll o wing 

principles , 

I. Chi lriren sh 'luld be erJuca, ~d th" "t'g ", s"me sui tabl e t'orm 

o f producti\'e work " . This typ " "f educat i on "as 

co ns i dered to bE' psych o l ogicall, ad",,:;tageous bec~use it 

would relieve " the child from the tY~3nny of purely 



aC'lIdt'mi rand theorel i ca I instruction. A balanced 

arpn'ach to the "il1tellectual and practical elements of 

experience" would educate the body and tre mind in co ­

ordination . 

2 . The c raft 0 1' producti"e work chose n should be ri ch in 

3, 

educative pnssibi liti es . It sh ould find natural points 

correlati n~ wit h important human activ ities and 

i l1terests and should extend i!ltG th e whole content of 

the schoo l c urri cu lum . 

Ideal c itizenship. Thi 5 sche!ne ; s des i gned tn produce 

wo rk ers who wi 11 l ook up on all kinds of use f u l work as 

honorahl~. The h ope wa s t I,a c the scheme should 

jn('uJe~_tt; dp<;.;irqhle attit'Jcle~ ,~ th E" st udents. These 

attitudes in cill ded a Keen sen:-,,:; of pt"rsonal worth 

dignity! anel efficiency ar,d a desire for self-

i rnpr ~· · ~r;,.:.p' t 1 ;, 

C/.lmmUn ! 1). . 

'S t~ ! f - 5 u r r n r 1. i !: ~ '-1. c;; P pet . This 'ch eme IS dpsigrwd t n 

.. ,.J " p ~ "\ . - , ' ~ r ,'" h' "". "'~\<:;; t~,·, ~ 1-; 

~rt' th t- mn~t ~sse ntial 

;' rogramml? thE> primary 

But, maximum criticism has been dir",cted against Gandhi's 

c raft - centeredness o f elementary education. The suspic i on 

that Gandhian c raft f'c.iucatinn in s e'~o nd-class educa ti on 

emana tes not only [r o r;} the midd le - (, !3s5 ;ntE'llectual but also 

from the craftsman himself O! o rsy . 1979 :141 ) . 

. -\ccorC!ing t o ,hnda ( 19 69 : 6b) . s r,cne " f th' criticisms 

which have been directed against c raft eclu"~,'_; ,,:, n f Gandhi 

ar(' the foll owing: 
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(a) Educat i on thr0ugh c r i\ft is n"thing but chi ld l abou r as 

thr o u gh c r a f t i s no t h in g bu t ch i ld labou r a s thr o ugh hi s 

hard-w o rk. we a r e going t o pa~ o ff th e t e a c her. 

(b) Working on a c raft for somet imes or s<) me huu r s in a da y 

may ex ll a ust c ll il d r e n . Th e y may n,) [ a b l e [ 0 co n c entrate 

o n t he ir st ud i es in th e c la ss l a t e r wh e n they assemble 

f o r t he pur pose . 

( c ) By taking o f c raft and by making it a centre of all 

edu cati o n, a r e we not g o inL ba c k t o the " c ow-dung " age? 

Ar e we no t pu t t ing th e clnc k bac k wh e n t h i s is an at omic 

age and a ce n tury of rapid industrialization? 

(·t) Intr r.lciuct i(l!! "I f c raft wi I ~ make eC:'.lcat ion all the mo r e 

costly . 

.' ". \ F d ' 1 " q t i (\ :-: t·, .~ . :.: g : \\' (, :- 1.: :1 r: 5- P t ~, : ' ~ f' 'j! t ! 1 i n t ~ ! ! 1 ~ p n t 

1.nrl hril1:i:'.:"'~ '~h: ldr':n . 

.1') -\f!rJ:tl .... r ;'1' · \ . ~ ·!:l ~ , "r'1f~ 

t~lPtn the importance 

,1' l'!y~ic·:tl 1:".1)0Ur 

~ j . ~ {' !11 1 ! 1 t c., . 

. :' '."'(1 Cf?ft5. ~~r:'~':! ~'...:te '\nd 'pinnint" "'inti 

wpa \'1 ng . Q ' 1- '.:~' sea r ~ S L! i t, ?~.\ ! '-! t') r r L! rat <:; c h n 0 ! S 0 r 

f or t !l ose l'l co nge sted 

l oca l i ti es !)r in b ig c iti es . ~ fo r s ,.[, 0 0 1 S IV h i c h are 

f o u nd in Bombay whe r e ch i ldr en ha\'e no t e\'e n se e n real 

cow s or bu f faloes . 

(g) !\ttit ud .. s "r pa r e nt s t o wa r d s bas i c ",duca ti o n i s no t 

-\ !"'I~ i~'~!~t ::<~ ! ' r:<:;. c. " ! lll;~~ t (l <:;r~hnnl t (~ Ipa r n 

sumF' t tiinE ~ :l.d wbt:' !! (In hi s r ,:,~u:-n 1'r('01 s,r:hcl(' l. t he r:-h i 1d 

t ", l ls his paren t s '- ha t h E' di d this much di gg ing and that 

much spinn:nE. !he parent l S flab~;E' r ga~ted , 



C(1n trary t o the ab')\'~ c riti c i s m Si!"u1l3 (1975: 19) stressed 

that. in t he primar y s c h oo l which hrings rura l life into th e 

clas sroom, the im portanct' of the hot' wi II bt' st r es s ed a nd 

simpl" too l s cou ld be c~ mons t rated. t he a d va nt ages of 

impr llved seeds, of simpl;> o x plo ugh' and of simp l e met h ods of 

ani mal h usbandr y can be stressed . The p r ope r t i es of 

ferti li zers c a n b e exp l a i ned in th e sc ien ce c l asses . Th e 

po s s i b iliti es o f pr o p er gr a zing practi c es a nd of t e rr ac in g 

and soi l conservati()n methods ca n be taught . Pupils will 

l e arn t o und e r s tand what the y a r e doing and wh y and will b e 

able t o a nalyse and failur e a nd co nsid e r possibilities for 

grea t e r imp r ove men t . 

.'I bare catalogue of the 

al r eady found their way intn 

r,eld l S at hand . Ther~ is 

wood . leather. cloth, :, ·nns. 

list o f activ it ies which have 

~:::h(~()l,=, i :: dica t es wh3t a ri ('~~ 

w(' rk wi til paper. card board . 

c lay and sand. and the metals, 

:).ith d :1rj V·.:i'ttl Oll t t (lols . pi ,- '<'">SSf'~ ~":!lr10ypd ~. rt: folding. 

-:'Jt t in,g . pirking . me a <:; t~ ri ng . m;--l·~in~ . r?ttf'rn-m akir.~ , heatin~ 

~:-1d (,(lrding . and th e' u;lI:> r ·? ti-l :. ~ ·hCl.':".?~- ,,: ,:, :-: s ti w' \) f ~l!ch t o!ll~ 

1<;;; t hE' hammer . .::;a\\', fil e ':--' :':'. ! -)I. : ~d l)(r r::x('ursions, gdrcie ning, 

" (1 (l k i r: ~ . .., - ~,' - ~. : :' 

~1.nd d r aw ing. i n ad di t i·)!) : 1'1 -'~U!! ·.l ..'>"" \-::"!"l'::'ty 0 ; l'iA.Y~ an ~: 

games designate some n f t he models .) 1' occ upatil)n s:. The 

probleD of the ~ducat 0 ~ IS ~ 0 enga g e pupils in these 

ac ti v i ti es in s u c h ways o f gaining manual s ki I I and tec hni cal 

ef fici t' n cy wi th immed i ate sat i sfaction f o u nd i n the wo rk, 

tngether with p r epara t i on ~ o r l a t e r usefulness (De wey , 

19 .14: 196) 

.~s has bee n po i nted out abo\,<,' . diffe r ent educa t o r s 

~:-\ prE' ~ S t' rj t h f:" f u t 1I r t> I ) f w ,~, r k - r:, r i E' n 1. ,..:: o. .. j II cat j r) n I l ~ c! i ff e r e n t 

wa y s : I' t'ople li k e \yr p. :- e a:-~d P c:s t~l-:-thwait~ "ee i t 35 

ru r alised ed u c at io n which has ag ri cultura l bias : pe 0p le like 

Gandhi put it as c rA.ft - cent r eci educat i o n th o ugh it i s 

cr it icized ; t he other lik~ Dp"l,'ey C)eE'S it as eXpf' r-le nCes wi t h 

d iff erent prac ti ces i n c lud in g differ e nt !a m e~ . Penple li k e 

S ifllna, crell in . Manzor and f'art i cipiln t s of a conference of 
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_~frican 'v1inisters of Education held in 1976, Lilgns, see it as 

e ducation f o r linkin g a school and th e cfl mmunity and for 

linking sch ,-, ol and wo rking life. Any way most o f th em 

support the in t egra t i on of theo r y wi th practi ce and t he 

incul"ating o f pusiti\'e attitudes towards w'Jrk. 

2,3 Formation of Stud e nts ' Attitud es as a Re sult of 

Sc hoo ling, 

An a t titude i s a poin t of v i ew , an idea or a belie f whi c h 

as an e mot i o nal content of t e n exp r essed a s a p r e j u di ce o r 
~ ~ ~ - -~~ ~~ ~~ ~~ ~~ -- -- --

b i as . Research clearly indica t es that attitudes can be 

change d t hr ough i n st r uct i on in th e sc h oo ls and that man y 

att i tudes are more easi Iy changed In th e e lem enta ry years 

th~1n later. Helping bo ys '1nd ~i.rI5 ci':> ','pl np who l esome 

attitudes t o ward wo rk l~ one way In wh i ch th7' ele mentary 

school can be of real ser\'ice 1 0 tile indi,-idual and s oc iety, 

F·:- .' r~ I e sat tit l! d t' S t (, \1.,.' ? r:! , I,.' n r k :~ 8. n ~ e f r u rr; cI i s ~ u :-. t t -.' .-, 1 a t ion. 

h3P P)' in t~1f'ir v"urk, }·: t tt~~, ,...'l~.~ml:'·l·t·"";;· :· ~ ~~,·~-~~-· r c ~~n rjl,) mu('!~ 

The frequently ~ls,?rJ t-:-rm,1.ttitucie t r1\'<Qr :::! w ' rk. f 0 f 

learner sllch as wi 11 i n gness to : 

(I) start wo rk pr(lmplly 

( 2) work with o the r s, 

(3) take g oo d care of pu b li c property . o r. 

(-1) work wi th er~thusiasm GOld \-i g l,u r (Eden. 1973 : 1-1 9) . 

Eden furtller expresses that social sc i ent i sts c laim that 

9.ttitude lea r ning OCC'llr ~ 

abfJu t wh en an indi ,-i dual 

thr ()ll gh i clent ifi c:1t i (l!: \\"hi r:h comes 

is ahll? to f ee 1 symr~1 t :-~y f o r n ther ' s 

Ch i ldren usually iden t i fy pI i gh t and sha r e his ernr)t i on s . 

wit! 1 ad u 1 t 5 1) fo' ,~ .;:.. 1 I C; P t nt hem th e ad u 1 t -;. .-,:. ~ ~1 e ! oj e?t 1 l' i g u res 

and models. A child's mod el may be his parerlts. teachers and 

pl?t" r s ; 

relat e s 

at schonl his 

to h i m when he 

immed i a t f: mr:1eje I IS hi s t ':'3cne r wh n 

I e arns to read , 'fhe characters he 
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,- pads about may becnme his mo d els: he imitate" the models and 

introjects their va lu es . Tea c lling mat e rials, t extboo ks and 

library books including fi c ti o ns and b iographies must b~ 

ca refully chose n t o serve as sour ces o f exemp l a ry mod els. 

.~\ \ i tudes are n o t acqu ire d thr ou gh mem o ri zation and 

ve rbali za ti o n, but tll r ou gll p r ac ti c a . the school sh o uld 

arrange for op portuni ties, and e\'ery c lass l esson should 

of f e r these pra c t i ce op portuni ti es ( Herbe r a:ld Wi 11 iam, 1961 : 

3 ~~- 3 75 ) . 

As the above views indicate, children can be helped t o 

J:nd prstand that it is des irabl", for ')n ~ t o I< () [K . -

On the need f or th e cle\'€'!o rm en t l1 :~ pos iti ve 

desirable) 2.tti tu de t o wards school. 

(19 7 3 : 1~3) has thi s t o say : 

Be r2U"1?' ou r pr:,o nnmi ,.' rl?r.~ plare pxigent 
d '",' ':" "::1 !1 (\ S !) nth e tl.':'\ ~ i () :. '" '::'~: ," .. . '! 1 , r h: ~ 11 
11:"\ r! man power and 'k i!! ~')I: ! -::.'l-"Il!!". W"P do 
n " L 0-' X r: pet Ol ! r ;- r 1 ~r -=: ~- :: '" ~1'" Ii.... t I I 

('o:: t ribut~ kn(lwl~dg~ 3r!,~ "~:::ls :"p::jJirr.rj 

f ,-·:- dit- f'I.'~ 1J~r:> in th ~ p!"'",:'C'::ss I.d' ~'t'()nom i c 
': !' ... 'i" :' ,.., :~ :r -'. ! i 1\ L. \: e \' .-. :- ~~ .. : ...:.::; ". 'I! I f'r: rl~ ",! :-~. 

.',. I""~I ""t r: r'l' ''- ' ! : - --: 
d.r._~ c, .... \ p.;,') i. ... ql<)!:l l) f' ')'.-:1.: - :.:-' .... ~"'. :~ l- I \.\' rk 
fl ;c~ (If th"" na t. in:. t l:'" :''':''~·.;rlE "! I! i t.s 
(' t: i 1 d r en . d uri rl g t t-. c> i~' f :- : l~ ct t ! \. P Y f''?' r" . 
fpt'lifl~~ f) f c1r'\"(lticIC ?! !~: :·'\·~", lt \.· . 

(o r 

Eden 

Nyert'rf'> as c it t'd in H('ynemHl ~:q 71 : SS) r ema rk e d that both 

the society and th e type of eclu r Rtion of f"red initiated 

sc ho nl ,-hi I d r en tn expec t wag" emplo y!"pnt in the offices . 

~ (I . th e e d u (' a t ion r r 0 \ . id e cl wa 5 n (' t :- e I a : edt (1 t h ~ t ask 5 w h i (' h 

11<1\'e t n b e dOlle in til e d!;'\'ei ()ping ""rid. 

It. :s ~':ident th at \yr p r ~ .. ·.'s·_l"'-~ that ,,'.':1,",) I~a':e r " 

exhibit unr e alistic occu pat~ o n al expectations whi ch are 

r f? lati\' E' l y ?rr'.! rat p rpflec ti o :-. o f th~ type (I f ('ciucat i o n they 

are giv l? n. 

1 
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According to \;lorsy (I Q79 : 310) and \lanzoor (1979: 329) , 

egalitarian values, dignity "f rhysical labo ur a nd the 

recogni ti o n o f th e wo rth o f eac h hu man be i ng ir r espe cti ve of 

h is occ upati o n ca n be t au ght i n sch0nls on l y t o t h e e xt e nt 

sncie t y itse l f . trit's to li"~ by these "alues and r espec t 

t hese i deals b y conc r e t e actIons and behaviours . As l ong as 

snciety's r e wa rd a n d incpntiv p systems d e moll s tr a t e it s 

unmi s taka b l e pr e f e r e n ce fo r a c'le r k o r a teac h e rs by all owing 

him a ten tim es la r ge r inC'om~ (and t he s,,,-; ql sta t us and 

re co gn! tion that g o wi th it ) t h an th a t o f a we ave r o r f arm e r. 

Co ntr a r y t o the aba\'(' "ie ws , ILO (1986 : 53) no t ed that 

p r oducin g s tudent s thr ou gh 

oril:"lltat i on, t h e kinds 

an 

of 

ex c essi v el y 

attitudes 

academi c 

a nct job 

pxr~ctati()rlS! encouraging r~lr~~ - ur ba n mig~atiorl particularly 

of edu c ated Y0uth are r-:-5 1.l1 ~,:"d f:-nm g (l,oer nnll:"L1t fH) l icy III 

education . 

problems II !" :\fl~ican COllnt:-:t"5 .-1~ : 1 t"~ - r .. , . , to ha ttIe agairlst 

C\iseasp. Ignorance . pO'"t:rty .?:,,:ci illit~:-acy are attitudinal 

'1.:~·l "\ .... \ i~-~".tint~,:>.l 

.-\C(,r) l-ding t o K in~' (li) ~(l ::.?,!). tt~n ~:-~hlem ill tf lP pno r er 

cnuntries has q ft t~n been hr-w ~ I) 1 0 \.\ ':!' ":"hp aSj:'i ra tions o f 

pu pil s and ma k e 31~co r d better IV it h the wo rk 

poss i b ili t i es o f th e ru r al (and u r ban) a r eas . 

For mos t people in Afrira formal educat i on ends wi t h t he 

l.errnin-=ttiol1 of the rrimJ.:"~ SChOC.L cy: l l'" . Fr o m its ea r ly 

the school in Africa has been ma i nly , an ave nue 

t u \\-hitl::' - colla r jobs. Th (l:-:~ W: 11) j':s t 3':'c:'Jired the ski l ls Df 

r e ading and wri t ing f (;unci '~-hi~e - coll3. :- ;chs ~wai t ing them . 

Tlli<; formed t h e pa t tern expectations and al l who we nt t o 

Sl..~h o(.l set their eyps nn wt i ~ E' - C(\1 1ar ]nbs. 

had only primary srh 00 1 odu ca ti Qf, <:oJu 1d t he i r 

expectations f or white - C'l,!lar iobs fulfilled because the ro l e 

of ill i teracy were generally as high as yO perce n t or ove r. 



But tne situation IS now changlng many African countries have 

rapidly expanded primary education during the last decade and 

hav e turned out many school leaves (BLtsia, 1964:38) 

Primary school 0::1 y as the means whereby 

secut-e entrance to secondary school which gave access 

to 

to 

oppot-tuni ti es ~ There was evidence however 

of a real ambiva]ence in pa...-ents' attitudes here: on the one 

hand parent s wanted a pure l y academic curriculum to maximize 

the chance of their c hildren 's sel e ction to secondary school. 

In the e v ent o f -n-an-sel -ect-i-orr , - howev-er -,- par-ents Id.ould _ have 

the inclusion of some practical knowledge about 

trade thereb y ma k ing it l ess likel y that the 

y outh wo~ld hav e to return t o subsistence farmIng (Colclough, 

In view of society's self-adopted attitude. man, in o rder 

to social 1I2.S -tou r: d to 

some other oc c upa~ion , 

o f 

senSE, 

does It i mpl y that 

gr- eater 
___ 1 

r t::'.:'I":' sati sfaction conc erned . The 

satisfacti0n t o the person concerned~ The satisf action might 

be no mo~e than a gratificati o n of false prIde , and an uneasy 

contentment b ased on smugness and warped values. Even more 

de:TfCo r- al i zing is the tendency, e ,'! cept dUF" i ng ti mes of d ire 

national stress , for t ha t "~asy" jot., to be r ~garded as the 

desi ;--ab l e one (l<el1y, 1958:32). 

e ·.Ien bef ore they to school seem to be 

strengthened throughou t elementary school years by learning a 

new way of life , turning youth away f rom the r-ural economy. 

Though i t seems that there were d if ferences between urb an and 

rural families , in general, school was considered by parents 

to be an investment that would e~entually yiel d some profit. 



Thi, seems to imply a wish f o r their ch i Idr en t o go to t')Wn 

wh e r e tile best pr o fits lay. 

"- study o f as p irations was ca r ried out by Ru th F r i cke 

( 197!) Her int e n!i r)n "as to dis ,: c'\'e r ho w futu r e plans of 

t he you th o f li beria compared " i t h th os e of t he y outh of 

w"stern Germany . <;n p uspd a free c0mpnsi t ion tilt ed "fu t ur e 

prospec t s of my I if e " in whi ch pu p i I s f r om t he f ift h t o the 

t"'"l fth years o f 5(,1',<),) ) In ele\'en schn o ls l ')ca ted in tw o 

countries parti c ipat e d. Alt oge th e r 10 60 out o f 1086 p up ils 

too-k part in the e.s~ay . Th e r e wer e 303 girls and 757 b oy s . 

\los t of the elementary pu pi ls we re anxious t o f in i s h 

spcondary srhon l . The 1060 pup il s na me d 6 5 p rof e ssi o n s o f 

l!1terpst to them. ')::ly .li, ( a bou t .1.5 percent) ho ped t c' farm 

if: tl:e f u t urE' and t h o:> !!Jrrt-=r o f '.!"l "":' ~'ho aspired t o t each in g 

as a ca r e er was e\'er~ I~SS, ~t)s t middle - l e\'p I t ec hnic al joh~ 

did not attract any pupil «()hu cl~e , !n3 :I Ob) . 

a rguIHt'Ilt . , . ".' . C3USt"' (or a 

'lilt r 1 bu t ory c ad S:--

, ".' ,"' '. r'1. t ,:' . , 
. 1'-' >' :':. " .. , 'cl : 

t hE' ~ as-r: r1. t ions b eyund their 

mark"t. HE' n (,~ e . S .' ~ . 'I 1 ~ are .:::- f" ' ~ 1 Y res f.' (. n :. i b 1 e f (, r t he 

gr owth of uncmploy~en!. The first piece of ev i dence llsua l ly 

cited i s t he f ac t tha t mos t of t he unemp l oyed are unskilled 

(Corson, 1991 : 21 4 ) . 

,\ ,- co r din g t I.' ~: t'l 1 y (I 9 58 : .I I) ! he s c h CJ n I s y s t ems tw L1 I d 

dt'\'el o p pc' siti\'e a!tit :Jdp toward ,;ny work . uspful t o the 

, 
, J f e ard the 

, 
I 
i 
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~-ole of curriculum as an instrument for-

dev-eloping attitude man y writers E x pressed their- views. 

Accord ing to White ( 1 975 :41 ), Skepticism o v er t he means of 

attair:lng social goals through the schools stems from a 

the curr iculum. Ellf2Y (1'~'64!325) also noted 

that, for any significant impact it is necessary for teachers 

to be conscIously committed to the curricular goals. vJi thout 

consistent teacher attitudes, curricular effects are minimal . 

A child ' s attitudes stem form numerous sources . Parents, 

peet-~-, massff,edia, t!"'"-a dTtion, F'eFsoA-ality" relLgion,_ and many 

othet-- factors play determinlng ,..-oles. A child spends 

relativEly little time In a school class room. Th e depth of 

the classroom impact ~ill depend upon hOv<J consisten t it IS 

of the general society and the attitudes 

of ~he school children as to why tney are In school. If, for 

example, pa~ents send their children to school to 1 earn the 

modern wo~ld well enough 

erepi~/ment~ it WIll ta~'e conside~ably 

cor:-, i ::ce the CrH 1 d o-i the -/cd ue of agricul tU r-al 

~;a.s a boy , I the 
conve ~- sat.. i on I had he 
~emind ed me t hat 

ha~-d SD 

respons ibilities . . -
n:::' 

it wa.s lFTlpor-tant that I 
as to cop e WIth the 

th a t were waitIng for me . 
utmost to 

find each penny for my school fees, but, in 
r et ur-n , 
Tees of 
ar-:d 301 so 

he e xpected me 
any 
to look 

_r.l... ___ L.- : __ 
~"r' ___ t::'r Il jll l 

the school 
might have 

In h i s older-
days . It was made clear , beyond any doubt , 
thal I was being sent to schoo l on a purely 
~~mffiErcial basis . His e ).pen~lture on my 
school fees was merely a n invEstment whicn 
was expected t o produce s~bstantial 

~-e~ul ts . 



What is taught has relatively little to do with the 

success o r fai lure o f a particular school system (Fos t e r , 

19 6 4: 6 1) . Ch ildr en ar e motivated to schoo l by social forces 

ou t s id e I)f the sc h oo l. and wi 11 continue to be influenc€'d b:' 

those s c me sl)cial for ces while In attendance. It is 

unrealistic to assume also that societal attitudes outside 

the sch00 1 ca n be a lt ered quick l y , as the Tanzanian wish t o 

do, gIven a la c k of co mmuni ca ti on te c hnology o r a lack o f 

willingness t o use the former sov i et f o rce methods ( Heynema n, 

1971:82-83) . 

African chi ldr en simpl y do not at t end school t o l e arn to 

be good farmers o r t o establish their links with their 

cu ltura l or polit i cal heritag e in a sl)cialization proc€'ss. 

',Ihether agricul ture I)r rural \'ocati on" l biases are introduced 

will not influence their basic o rientation to acquire enough 

training to prl)vide an income, security and personal 

satisfacti o n. which, at the prest':': time, continues for 

economir r e asons to he salari ed emp l o yment and not 

agriculture. Soc ietal attitudes are SImply not dictatable 

from til" '.'ap ital. and empirically. a :titudes are foulld to be 

w.ore inf~u':"~~ t' ecl b\" profit m3:<lm:Z2.:: rJ ~ ~ than by Sp()n t~1rH" f\lJ5 

desires for self - sacrifice 

still th e econom i c - social 

sc hools should not easily 

facts (Heynema n, 19 71 : 83) . 

t o the na':i n r. . Be c ause profit is 

r ule of s oci alist Tan zania , the 

alter atti t udes a wa y from lif e 

Hence , t he asp irati on of th e people f o r soc ial and 

economic bette rm en t seems not on ly the result of educa ti o n, 

which seen as a means t o betterment, bll t rather the r esul t of 

the con trast so patently visible betwee n the ma te ri a l and 

cu ltural lim itati ons of rural 

of urban 1 i fl" . The re fo r e , 

1 if I" and the appare ll t richness 

on the developmen t of posi ti ve 

attitude towards wor k In th e elementary schoo l not on ly th e 

sc h ool cu rri culum but t he societal at ti tude, th e att it udes of 

the tea cile r. th e peer groups, and others I ike mass media seem 

to play great rol e . It seems that also asp irati ons exist in g 

even before pupils enter school a r e str pn g then e d throughou t 

+ 



What is taught ha s r elatively little to do with the 

success o r fa i lure of a particular school syste m (Fos t er, 

1964 : 61 ) . Ch il d r en are mot i va t ed t o sc hoo l by socia l fo r ces 

out s ide 0 f the school , and will c0 ntinu e to be influ enced b:" 

those s ome s0cial forces wh i l e in atte nd ance . It is 

unr ea li s ti c t o as s um e al so t ha t soc i e tal attitud es outsid e 

t he sch001 can be al t e r e d quickly. 3S the Tanzanian wish t o 

do, given a lack of communica t ion t ec hnol ogy or a la c k of 

wi lli ngn ess to use the former s ov iet f or ce methods (Heyneman, 

19 71 : 82 - 83). 

Afri ca n chi l dren si mp l y do not attend schoo l t o l ear n t o 

be good farmers o r t o es t ab lish th eir l inks with th e ir 

cu lt ura l or political he ritag e in a socia li za ti on process. 

\\hether c.gri c uI ture or r ura I "nca ti ona I biases are introd uced 

wil I not i nfl uen ce their basic o ri entat ion t o ac quir e enough 

training to provide an income, secu rity and pe rsonal 

satisfac:i c}!l . which , at the prese:: t• !ime, continues for 

economic reasons t o he salaried employme nt and not 

agricultur~ . Societa l attitudes are Simply not dictatable 

frnm th~ C'Rp ital. and empirically. a~ti : ude5 are found to bE' 

more- illf:u':"':: ~' ed b," p r ofit m3~·:lm~Z2.:~ ') :~ thc.n by spont::!f1f' n US 

deSires !' o r se lf-sacrifice t o the nc.tl(lr.. Be cause profi t is 

st il l t he econo mi c-s oc ia l r u l ", of SOCialis t Tan zan i a . the 

sc hools sh ou ld no t eas ily alte r a :t i t udes a way from life 

facts (Heyne ma n, 19 7 1 : 83). 

Hen ce , the a s pirati on o f t he people f o r so c ia l and 

econom i c bet terment seems not onl y the result of educat i on. 

which se en as a means to bett e rment. bll t rather the result of 

the cont ra st so pat ently visible betwE'en the material and 

cultu r al limi ta t ions of rural life and the appa rent richness 

o f urban l i fe. The r efo r e, on the developmen t of posi ti ve 

at titud e towards work in th e ele mentary school not only th e 

school cu rri c ulum bu t the societal attitude . the a ttit ud es of 

th e tea cher . the peer groups, and o t hers like ma ss media seem 

t o play great r o l e. It seems that also asp i rat i ons exist i ng 

even bef ore pupils enter school are strpngthened throughout 



th e Soc-hu o l yeqr~ h: l~':.:irnil1~ ::t n ~-' w \~";\y (I f tife. thl~c.. turning 

the ~('hl)l)! !P3\' /:'r5 aW::l.~ frnrn "ul)'1<..:1~:,nC'e ecotlf)my 

2.4 S.Q.Ql~---H.iI~ic Fact s About th e Natur e of th e Ethiopi an 

Curr ie u lu f.!h 

Fu r m,1 r~' 

exper iment ing with 3 system ,,1' m() (~pr!1 E'ducati on pa ttern~ d 

aft er wh.:tt 1 5 3 c ccptvd 11! the \\',:s: ~ 3S a g ll()<=! "" ... !ucati oL 

sequence for c hi Jdren , a system based on the "mastery" of the 

thre e - R's -(Maaza, 1958: 139) . 

In t h f> f' 35 t, m 2:: y r l) r to i £ [1 .. - r 5 i :~ t t' res t '? d ! n [ t h ;'-1 r i 1.:-'. 

I?" ~ l l1 f ';'1. 1. i ' r! il a \. f" 1) f' ':" ~"'\ P U Z 2.' 1 E'd 1 \ " . 1 p :' q ':' t t h 3. t t r: ~:> r ~ \\' ass i 

T I' ..:. r ~~ 

'_::, .! _: :" <.. I -t:, ' , I, _ : h 1: ::- i. !-; i I': .': : . , , .. ,. ~ .... . ' ' " - , .. " . ' ; 

: , 

" .. ,:: 

Fthif~I'i:1 th3t ! ,'\ " , 
w11 1 ch J u::- t np'''3.n~ 

"Du wh a t \\'e h;->,\- ', dor. e . and \.\ ~ 1. ~)t' w::! 1 i~ i: h yUl! 

terrific dif fi cu ltiE' s accumulated . 

It ir.. c lair.H·cI by r o rt·ig n cri ti c~ '.:, ~~ t as agri .:u ltur p -:., ! ~\,.~ 

an i mal hust.3ndry are 1h e m~:ll!\ h2.ses u t' tl:,::, E!hinpi3!~ t:' C 11rl O Jn:, . 

th e s e s h () U 1 d h,:::, stu cI i t-' rI 1 n th e t' 1 ~ m~' ri ~ a r y 5 l' h ;v} : s f C ( J!TI t h t? 

<., "1 ; 1" " ::: - . ~ . , 

for Teacher Tf, i ni n~ ( Pankhur5 t . 1 ll :; 0 : 1 .! 6 ) . In;'::i c t . th,., 

Teache r Traini:~~ sch oo l at Har~ r d~\'(, tl>li much attenti o n t o 

thes e subjec ts ill th E' ~e.::lr 1')5 6 - 57 f:iJt in t q :::& t he :\ ~ '!e ri ('nr~ 

inSll'u rtnr wh o unde rt o ok thi ~ t Pi1.C~:~ : l~ b:.is h.e~l. di ': t' rtF" i t·., 

th E' :,t ill mo r E' u rg ent "(' xtE'rlsion s.:.r\'j ':'p" amonE th e f.:trrn e rs. 
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Acco rdin g to Lul segge d (1969 : 159), despite the need fo r 

agri c ultural, mechani c al and 

Eth i opi an educati o na l system 

t ec hnol o gic a l training , 

is bia s ed t oward the 

th e oreti cal . Academic a c hi e vement rec e ives mu c h emp has is . 

Pr omo ti on fr om o n e grad e t o th e next high e r, requires 

rigo rou s testing of stud e nts in e v e r y a c ademi c s ub ject th ey 

a r e t a kin g . For an Ethiopi a n student to derive e n joyme nt 

from his s ubj ec ts i s r a re . His study i s no t d ir ec t e d toward 

the useful ap p li c ati o n of kn owl edge, but merel y to me mo ri ze 

by rote so that he ca n pass examin a ti ons and thus be ass ur ed 

of the next higher step ( p . 160) . 

The development of primary e du c ation in Ethiopia has 

se veral c haracteristi c f e atur e s . Immediat e ly after the 

libe r ati o n t he need for personnel t o wo rk in t he c i v il 

serv i ce made it n ecessary fo r a 11 sch oo l s t o g i \'1" c o urses in 

b a s i c e du ca ti o n . Th ese co ur ses we r e s hort and dirt m, t 

strictly adhere t o regular g~ a d e b y grad e pr omo ti on . Mn st o f 

th e students who we re sele c t ed f o r se co nda r y e duc ation a t 

that t i me ,. did n o t c ompl e te mo re than a ~'p w y e a rs o f p rim a ry 

ed u ca t i ()n. However, b ec a us e th e y ;..Je re matured a nd eage r 

studp tH < . they f o ll n we d t h~ sP"'J I\ d ~:,y pr0g r a::"!1~ . wh i ch it 

i t se lf was c onsid e red t o b e pr e parat o ry wo r k f o r furth e r 

s tud yah r oad . Th e cu rri c ul a a nd t e xt - bo o k s used in Et hio p ia n 

s c h oo ls we re no t s tandardized a n d th e y r ef l e c t e d th e ir 

f o r e ign o ri g in (Tadesse, 1964: 8 ) . 

Maaza ( 1966 : 20) has re c ommended that the pr i ma ry s c h oo l 

c urri cu lum, r oo t e d i n the land, coul d be s o de s ig n ed as to 

enc o u r ag e c hi ld r e n t o li ve I n an a t mo s ph e r e co nducive t o 

ch an ;;e . 

Acco rding t o Girma ( 196 4: 9 7 ), a la r ge num b e r o f th e 

s c h o ol s e s tablish e d in th e f o rti es and lat e r in the fifti e s 

we r e acade mi c sc h oo l s, and lit t l e emp hasis was g i ve n t o wo rk­

or i en t ed educa ti o n. Thi s r e fl ec t s t h e nati on a l a ttitude of 

Ethi op i ans t owa rd man ua l l abo r a n d s ki l l e d wo rk. 
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Lord (P . 340) further reported t he following: 

Th e re i s a b e li ef s tr e t c hin g bac k t o th e 
days of S h e b a that manua l la bo ur e r s in 
g e n e r al . and ir o n a nd mE' tal wo rk e r s In 
pa r t i cu l ar can t u r n themselves to hye nas 
a t n i ght . 

('ontE'mp t t o wa rd manual wo r k is . o f course. nn t pecu li a r 

t o E t h i o p i a but i s t ypi c a l o f a n y soc i ety t ha t thr i ves o n 

s la ve l a bou r (G irm a , 196 4: 10 2 ) . Thus the Greeks had t he same 

op i n i on o f l a b o ur ers . P l at o s p eaks of the m a s " th ose wh o se 

na t u r al t al e nts we r e d e-f ec tive from th e first, and whose 

sou l s have s i nce b E'en g ri evously ma rr ed and e nE' rva ted b y 

th e ir l i f e o f d r u d g e r y as the i r bodi es have b ee n dis - f i gur e d 

by t he i r c r a ft s an d t radE's (Rusk, 19S ~: 2). so also did 

P l ato's famous stud E'nt. Aristotle, wh o though that "\0 man 

can practice ~irtue wh n i . li~ing the lif~ of a mechani c o r 

labourE'r "(Livenstein, 1963:131). Th e :\me r ica n southerner 

lik f' '.\"isp tr pa : pr! th'" 11bnl.lrpr l:k eo :q : " ::'.thc::n'P.f::' hpq~t . B.nc 

shunn<"d wi th utmost di s tast" ( \Iqnc!e I . ! Q~~ : 3F.) In Eth-inpia 

such a contempt h1s persi"'"d t ·· t his j;'.l " . . -. 
"hi ldr en . wi th the r esu l t th a t such tr °..::(·s as plum"in! and 

196 1 : 102 - 103) . 

p r ob l em in the Eth i op i an educati"" IS the absencE' o f 

carE'ful l y wo rk E' d - ou t educational poil : I e s . l'ncritical 

accep t ancE' as we ll as r e j ec t ion of r ecommend ati ons f o r warded 

b y f o r e i g n ad viso r s in additi on t o th e inadequac y o f s uit ab l e 

tex t boo k s an d o th e r t ea c h in g ma t e r ials have ag gra va t e d th e 

problem . 

Ga tt eg n o ( 1958 :14 0) rema rk ed that co ntr a r y t o 

conven ti o nal t h i n kin g . Ethiopia 's pro ble m is no t t hat nf a 

slo w d eve l op i ng co untr y but t h a t of a fe-sl cie\'elnp i ng nat i on " 

Too f as t f o r anyone t o kr;o w tha I: t o d o at an y mo me nt ; wh a t 

to put i nt o p l ans , so that t hey (Ethiopians) a r e no l ohsolete 

hefore them come i nto e):istenre; what t o conce i ve as an 

answe r to s o many cha l lenges" . The tendency under such 

rircumstan c es is to become ton much concerned with on l y the 
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E'xterna l as p ects of development such as increasing the number 

of schoo ls, th e training of mo r e t e a chers, the production of 

mo r e materials o r the imp o rti on o f th e ach iev ements of the 

west in eve r larger qua nti ti es . Overburdened a nd t oo mu ch 

engrossed in such engagements, th ere is the t ende ncy to 

ove rl oo k th e c ru c ia l problem a t hand, t hat of fi tting th e n ew 

E' du cat i o n int o the cu I tural pa tt e rn of the country. As a 

resul t o f this negl i gence, the schools beco me pla ces where 

e ntir ely no ve l values are transmitted and a lien t as te s a r e 

dev e l oped in th e young. Thus, th e modern schools in Ethiopia 

be co me breeding places o f discontent (Girma, 1964:121-122). 

The Ethiopian cur r iculum frequentl y fosters un r ea list ic 

E'xpecta tions b oth ln terms o f the avai labi I i t y o f furthe r 

schooling and in vocational oppo rtunit ies for the educated . 

The schools today teach subjec ts in bo t h the rur a l and urban 

areas as though everyone will be admitted into the 

llni\'ersity. As a 

learners and sl ow 

educational a r ena. 

result all students. rich and poor . fast 

lea rn ers alike c ompe te in the same 

less th an tw o percent o f those wh o en ter 

first grade manage tc' get into the uni \'ersity ( ~OE. 1968:6 -

0 ) . 

Western cur r iculum in Ethiopia . since 

the ear ly tw e nti e th century , k ept intact 

its incep t i o n in 

the attitude that 

those who labour with th eir hands are i nfe r io r . This lack o f 

balance in the education system played a pa rt in cut ting th e 

c hil d of f fr om his env ironm ent by influenc in g him to give 

much atten tio n to int e ll ec t ual wo rk than manual o r 

ag ri cul tural labour (Tadesse, 1974 : 86 ; Hayallu, 1982:39). 

As ind i ca t ed above, th e educati o n system seems g i ve rl se 

to a r evo luti on o f rising aspiration and job expecta ti ons 

among studen ts and their parents. I n this r evo l ut i on o f 

rising aspirations f o r jobs. the expectations in Ethiopia 

see med far t oo high and. therefore. not consisten t with the 

job oppor t unities available in ou r country . 
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2.5 Methodological Consideration of Content Analysis. 

What is Co ntent Analysis? 

J an is (1949:55) defined content analysis as any technique 

(a) for th e c la ssif i cat i on of communicat i on conte nt, (b) 

which relies solely upon the judgements (wh ich theoretically. 

may range fr om perceptual discrimina ti o ~ ~ I G sheer guesses) 

o f an '~3:~. t o r group of analysts as to which commun i ca ti on 

content s fall int o which ca tego r ies, (c) on the basis o f 

e-xplicitl y formulated rules, (d) prnvided that the analyst's 

judgements are regarded as the report of scien tifi c observer. 

According to Paisely as cited in Holsti (1969:3) content 

analysis is a phase of information processing in which 

c ommunication conten t is transformed. through objective and 

sys t ema tic application of categorization rules, into data 

that can be summarized and compare d. 

Berlson (1952 :1 6) also defined cn ntent analysis as a 

research technique for th e objective , systematic, and 

dp<';(T i pt i on or the r.'.::!n i : e st cu ntent of 

communications . 

Thus . in simple terms, content analysis is the systematic 

and quantitative c lassification of the contents of recorded 

or written materials . This can be done based on the 

categories whi c h are clearly formulat ed and well adapted to 

the problem and whi ch reflects the investigator's res earch 

question . 

Despite their diversity, def initi ons of content analysis 

reveal a b r oad agreem en t on the requirements of objectivity, 

sys t em. and generality. Ho lsti (1969:3) cons iders th e 

meaninp of these r e qui rements. As t o him objectiv i to' 

s tipUlates that each step in the research process must be 

carried out on the basis of exp li c itly f o rmulated rule s and 

procedures. Even the simplest and most mechanical forms of 



2.5 Methodological Consideration of Content Analysis. 

What is Content Analysis' 

Janis (1949 :55) defined co ntent analysis as any te ch niqu e 

(a) for th e classification of communication con tent, (b) 

which relies solely upon the j udgements (which theoreti ca ll y. 

may range from perceptual discriminati on~ \ ~ sheer guesses) 

o f an ~~3 :~ . t or group of analysts as to whi ch commun i ca ti on 

contents fall int o which catego ries, (c) on th e basis of 

explicitly formulated rules, (d) provided that the analyst's 

judgements are regarded as the report of scient if ic observer. 

According to Paisely as cited in Ho lsti (1969:3) con tent 

analysis IS a phase of information processing in which 

co mmunication content is transformed. through objective and 

systematic application of catego rization rules, into data 

that CRn be summarized and compared. 

Berlson ( 1952 :1& ) also dE'finE'd c,'n t en t analysis as a 

research te chnique for thE' obj ective, systematic, 

d f'~(' ri f'tion (J : the 1~3. n i fes t cu ntent 

communications . 

and 

of 

Thus . in simple terms, content analysis is the systematic 

and quantitative class ifi cation of the conte nts of r ecorded 

or written materials. This can be done based on the 

categories which a r e clear l y formulated and well adapted to 

the problem and which refl ec ts the inves tigator's r esearch 

question. 

Despi te their diversi ty, defini t ions of conten t analysis 

r eveal a broad agreement on the requir ements of objectivity, 

system. and generality. Holsti (1969:3) considers th e 

meanings of these r equirement s . As to him ob je ct ivity 

stipulates that each step in the r esea r ch process must be 

carried out on the basis of exp li c itly formulated rul es and 

procedures. Even the simplest and most me chanical forms of 
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i nvest i gator to use 

a bout hi s data. 

hi s 

What 

How is cate gory A t o be 

con t ent a na l y si s r eq ui re t he 

jud ge ment In ma kin g dec i s i ons 

c at egories are to be used? 

distinguished from category B? What c riteria are to be used 

(w o rd, t he me , s t o r y , and th e 

category rather than another? 

coded and the findings ar e 

to d ec i de th a t a co n te n t uni t 

like) should be pla c ed in one 

Onc e the d oc um e n t ha s b ee n 

s ummari z ed , what was th e reas oning that led to one inference 

rath e r than alt e rnati ve one s? obj ec ti v ity implies that th e s e 

and othe r decisions are guided by an explicit set of rules 

that minimize - al though probably never qui te el iminate - the 

po ssibility that t he findings r ef l ec t the analy s t's 

s ubjective predispositi on rather than the content of the 

doc um e nt s und e r a nal ysis . Thus, one t es t o f ob j ec ti v ity is: 

ran o t her ana l ysts, follo wing i denti cal procedu r es wi th the 

s am e data , ar ri vp a t si mi lar co nclusion' 

Systematic means that the inclusinn and exclusion of 

co ntent or categories IS d one accordins to co ns i s t ently 

a1':'1 :?d r ules . This r equ iremen t clearly eli mi nates a nalyses 

in which only materials sllppo r ting the invest i gato r 's 

hy po theses ar p ad'lli tt~d a< e'·iden " ~ . !~ qls0 impl ip< that 

catego r ies a r e defined in a manner whi c h permit s th em to be 

used acco rdi ng t o co nsiste n t l y applied r ules (p.4 ) . 

Gen e rality, requir es that th e findings must have 

t heo reti c al r e l eva nce . Purely d e s c riptiv e inf ormation ab out 

c ontent, unr e lated to o th e r attributes o f doc uments or to th e 

cha r ac t e ri s ti c s o f th e s e nder o r r ec i p i e nt o f th e messag e , is 

o f littl e valu e (p.S ). 

The r eq uir eme nt s 0f objec ti v i ty . system a nd ge ner a lit y 

s e em no t uniqu e t o con t en t an a l ys i s , being 

conditi o n s f o r a ll sc i en tifi c i nq uir y. Thu s , 

t erm s, co n te nt an al ysis I S the app li ca t io n o f 

me th od s to d oc um entar y evide nce . 

ne c es s a ry 

in ge nera I 

s c i entifi c 



37 

Different writer s f o rwarded mo re or less s imilar s teps 

(procedures) to perform co ntent analysis. Acc o rding t o Lewy 

(1977: 182) to perform c o ntent analysis one first needs to 

define a serIes of relevant categories : ~. factual 

information, explanat o ry sentences, a nd o pen question. 

Second, one has to determine the unit of analysis: it may be 

a specific learning acti\·ity. a paragraph, a sentence, or 

even a single word. 

As to Wo rthen (1987:314) in reviewing documents, co nt e nt 

analysts procedures have much to offer. Co ntent analysis 

seeks to quantify content objectively, according to 

explicitly formulated rules and mutually exclusive exhaustive 

c ategories. The content analyst co unts co ding units or units 

o f me a s urem e nt ( f o r e xampl e . wo rd s , th e ~ es , p a ragraphs ) and 

places them within the c ateg o ries . 

Ho l st i (lgA9 :94 ) fnr ~ a r ~pd t h r ee gl:p' ti nns wh i r h c a n he 

us e d a s a l e adin g 4u e sti ons . 

How i s th e re se ar c h pr ob l em de f ined interm s o f 

ca t f-'g()r i eo:.:? 

What u n it or con t e nt i - t o b e cla~s ifie d ' 

What system o f e num e rati o n will b e used? 

A cent ral problem in any research design is selecti o n and 

definition of categories. Con t en t analysis stands o r falls 

by its categ o ries. Particular stud ie s have be e n pr o du ct iv e 

to the extent that the cat e gories we re c learly formulated a nd 

well adapted t o the problem and to th e co ntent . The most 

important r equ ir ements of categories is that .... must 

ad equately r e fl E'c t the inv es tigator ' s r e sear c h question . 

This means first of all, tha t the analyst must define clearly 

the variabl e s he IS deal ing wi til (th e conceptual 

definiti o ns), and s eco ndly h e must specify the indicators 

which determine whether a given c ontent datum falls within 

the ca tegory (th e opera t i a nal def i ni t i o n). to, g oo d opera ti o na I 

definit i on satisfies two requirements: it is a valid 
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representation o f the analyist ' s c o n c ep ts . 

sufficiently pre c ise that it guides coders 

r e liable judg e me nts (p.9S). 

and 

t o 

i tis 

produ ce 

In addition to defining the ca t egories int o whi c h c on t ent 

data are t o be c lassified. the ana l ys t must d es ignate the 

un its t o be co d ed. The sing l e wo rd o r symbo l is generally 

the s mallest unit that is used in c o ntent a nalysi s research. 

For many p urpo s es the theme. a single asser tio n about some 

su bje ct. is the mos t useful unit of con tent analysis. It is 

almost indispensable in research on propaganda. values. 

a ttitud es . beliefs. and th e like . . ~ maj o r drawba c k is that 

coding themes is usua ll y time co nsuming. Another difficulty 

is that lts boundaries are not as easily i den tifi ed as th ose 

o f the w(l rd, paragraph. o r i tt"m ( p. 11 6) . 

In decid in g how to analyze his data and presen t his 

f inding s . the an a! : ' .t c h oo s e s both the u nit in terms of whi c h 

Quantificati o n ,. t o be performed. and the system o f 

" numeration he will USE' ( p. l lg ) . 

Fo x ! 19 6 9 : 6J ~) id e ntifi e d tl l r ~~ h85i~ stage s ~ f c o ntent 

analy sis : 

de c iding wh at the uni t of c ontent to be analyzed 

wi II b e , 

d eve loping the set of catego ries; and 

developing a rati onale t o guide the placement of 

respons es in c at ego ri es . 

Shapiro ( 19 80 :19-34 ) ha s f o ll owed : 

t ex t boo k selection. 

deciding what the te chn iqu es of measurement wi 11 

be. 

se l ec ti on of' catego ri es In re lati on t o th e 

analyst 's . 

Choos in g th e system o f enumerat i o n. 

Inglis (1980 : 43-51) and Powe ll (1985 :519-5 33 ) also us ed the 

sa me procedure. 
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Krippendorff (1980 :26 ) forwarded the fo l lowing bas i c 

co nce pts to use content analysis as a resear ch method. 

What data are to be co mmunicated t o the analyst? 

What is the co nte xt o f the data' 

How the ana l yst's kn owledg e partitions his reality? 

What is the target of th e con tent analysis? 

How the inferences are to be drawn from the data as 

th e basic intelle c tual task? 

What are th e c riteria t o va lid ate the ultimate 

success of the results? 

I. In any content analysis it mu s t be clear which data are 

analyzed, h ow they are defined, an d f r om whi c h 

population they are drawn. Data are made availab l e to 

the co nt ent analyst, their context IS not. Data exhibit 

their own syntax and structure are described i n terms of 

units, categories, and variables, o r coded into a 

multidimensional scheme (p . 26) . 

? In any con tent analysis. the co ntext relativc to which 

dat a are a nal yse d must be mad e explicit . Khile data a r e 

made (\\"ailable- their con text io; e"n'-trurted by th p 

content analyst to in c lude the sur r ounding cond iti ons 

(p.?6). 

3 . For any content analysis . th e analyst's interes t and 

knowledge determine t he construction o f the context 

within which inferen ces are r ealized. It is the r efore 

import ant that a co nt en t analyst has kn owl edge about the 

4. 

origin o f 

he mak es 

th e data and that he reveals th e assumptions 

about how the data and their environment 

interact ( p . 27) . 

In any content anal ysis, the aim 

inf e ren ces must be c l early stated . 

the analyst will want to know ab ou t . 

or target o f the 

The tar ge t is what 

Only if the target 

o f a conten t analysis IS unambigu ously stated can he 
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co ntent analysis IS completed 

of ev iden ce even t ua lly neede d 

validate the r es ults. 

and 

t o 

5 . In any co nt ent ana l ysis . the task i s t o make infer e nces 

from data to ce rtain aspects of their co ntext and t o 

jllstif y thes e inferences in term s o f th e kn owledge about 

the stable fa cto r s in the system of in teres t. It is by 

thi s process th a t data beco me r ecognized as symbolic or 

are r e nd e red informati ve about something of interest to 

the analyst (p. 27). 

6 . In any content a nalysis. the kind of evidence needed to 

validate its results must be specif i ed in advance or be 

sufficiently clear so a s to make validation con c eivable 

(p.28) . 

Al'cn rci i ng t n ~h? ~' i r 0 ( 10S0 : 10 - 3 1 ) . 'h c' ugh different 

wr iters on co ntent a nal~-5i5 us e d iff e r e nt wo rds their steps 

in c ontent analy. i s a re mo re or less similar. Accordingly 

this s tu dy used the co mm o n pr ncedure s fnrward ed by the above 

c omrnl ln ic'a.t i n n t h':' 'l r e t i , ~ i~::~. 

text bo ok se lecti o n ( indi cation o f . 0u rc'e o f data). 

def inin g the r('s e a r ch problems in t e rms of 

ca t ego ri es in r elation to th esis bas i c questi on. 

id en tifying the t echn ique o f mea sureme nt or unit of 

co ntent. 

identifying th e syste m of enumeration . 



CHAPTER III 

METHODS AND PROCEDURES OF THE STUDY 

3.1 Data Collection Instruments and Sampling Procedures 

Two maj o r methods were use d to co ll ec t data: textbook 

co ntent analysis and qu es ti on nair e . 

3.1.1 Content Analysis 

3.1.1.1 Sampl ing procedures 

I n order t o investigate whether th e primary school 

curriculum is work-ori en ted or not. the con tents of th e 

t ex tbo oks were analyzed using stratified sampl ing . This 

sampl in g method is used because it recognizes several 

dist i nct sub- populations within a popu lati on calle d strata. 

Each ,ampling unit belongs t o one stratum only . Random 

sampling is carr ie d out in eac h stratum separa t ely so t hat 

the r esulting sample refle cts a priori distinctions known to 

~ \ i 5 t IV it h i n th e (Eriprendorff, 1980:66) . 

Theref ore . under this inv~stiga ti on the con t e nt o f social 

studies. Agricult u re, Amharic and Science :)f Ethi opi an 

elemen tary school t e ~tb r oks we r e analysed . These 

non - ac~(l~mic sutljec ts . ihr-:2!1 it i s saie aeli'ce rately. for 

example . fr 'Jm the tw o lan guages, onl y .~mharic starts from 

first gracle. So the only ~ea n' was selecting Amha ri c. The 

foll ow ing Table shows the subjects c once rned. the grades and 

the number o f books us ecl for con tent analysis. 

\0 . 

2 

3 

4 

Subjects. Grades and Number o f 

Boo k s Used f or Co ntent Analvsis 

I Subjects Grades 

Amha ri c 1-6 

' Social Studies 4-6 

Agr i culture 1- 6 

' Science 1- 6 

Total 

\0 . of Boo ks 

(, 

3 

6 

6 

2 1 



Hence. the subjects under irl\ e stigation for the study 

were the twellty- ~ ne elementary !ex: b ooks currently in us e in 

the Ethiopian elementary scho o ls. 

The cntire pages of each '. ' 1l.lme WRS taken for analysi~. 

The reason for taking the en!: :-e pages is th at each volume 

has feN rages and found to be manageable. Every sentence o r 

:,arag raph or each page wa s eXarL!lell and evaluated in relati on 

to the thesis of the paper-·x:·.eth €' r or not work-oriented. 

Then , each illustrati o n in the enti re book, both photographs 

and drawings were exam in ed to determine wh et h e r or not they 

could be placed in occupa ti or.,.1 categ(l ry, that is, whether 

white - collar. blue - colla r , or military occupation (adopted 

from Shapiro , 19&0:27 : and \!OC. 19&9) . 

3. I . 1. '2 

~. '. ,. 1: 

Techniques of Measu rement 

. ..- -:, ."' " . : . . ~ . :.. . --•. '.-- ' : ' ... ! l .~ I 

, -

r i~0 ::tpnt t !;q ~ 

"8' called a unit ( p r>!sti . lq,:, :!!~: Krippen i o rff . 198 :52). 

Wher eas a page of vocabulary ( on language) made it necessary 

tl) designate pach word as t~~ uni t and a page of reading 

material requirpd that each paragraph be established as the 

uni t o f 1!1f?'35 1•1 ;pP.lf'nt. The mes a;:-::'E'aring In ea('h paragraph wer~ 

(,(lcteci in relRtic)f1 to thP:"' 1.h e5:s o t the paper-whether or n o t 

wo rk-oriented . As to Scheider and Dornbusch c ited in Hol s ti 

iclt'ntifying th e tr. :- nle' f ') . a para"raph I 5 a t ask 

"'hich pr o \-ed di'"ppo intingly ~imp ;:-" nsum ing ami difficult . 



43 

3.1.1.3 Categories 

Inorder t o measure th e work - o rient ed con tent o f each o f 

th" t ex t s . it wa <; necessa r y t o arrange the items a cco r d ing t o 

thp na ture of occupati ons . For this purpos~ four different 

categories were selected and ea c h it em pla ce d under one of 

the four, q '-co r din~ t o its wo rk empha~i<; . 

The text books K e r ~ examined for material that cou l d be 

classif i ed under one of the fo l lowing cate go rie s : 

Category 

Sub catego ry .-\' 

Suh c-atpg('fY .-\ . 

5'.lh r:a~f"g(lry .\ . 

~\l h (':3. t Pg( 1 ry -\ , 

Category 

" 11. ,'"_'l t f-" f ., :--:- p 

"I i ", \ .. " t .. L . . 

Sub ca teg f.' ry Fl, 

Sub category B, 

Sub cate g o ry B, 

Ca t egory C 

Category D 

A 

-

B 

-

-

-

-

-

Topi c s wi th whi te-c o llar 
occ upation . 

Pr o f e ssional . Technical a nd 
Related occup·t:~ns . 

Ad,ni~istrati\" e . Exe cllt i\"e and 
Related 0CCUp3 t i0~S. 

(lpri~al and Rplatprl nt·C'upatinns . 

T:--.:;:'iC"S WI til B:!.!f..;> - '~nl l::t:-

r) C (' II pat i f) n 5 R .... r ':: r ~ rH' t' , 

.. :.,~ ' .. ! ' !.~ Eo'-!:~: -\ t \!:~ _·~:~1r. i zed 
-:- :- (~n spo r t a~!d ('('r:lDU! ! lcation . 

Crafts and Ser\'ice (Pr im a ril y 
l'rban) . 

Craft> ~nd Service ( Not Primari ly 
u r ba n) 

Labo u r and o ther c r a fts and 
Se rvice 

Topi cs which a r e !l~ither Blue ­
co llar no t "'hi t e - enllar "neutral" 

(adopted f r om Sl~arada, 197 '1 : 159 - 163 ) . 

Th e designation (e):rI9.nation) for these ci1 t egn ri es will 

be des c ri bed bel o ~. 



Tile a"s ignment of the ulli ts (If measurement to 'Jilt' of the 

categorie; invol\'ed a judgement a; to wht'ther or not each 

unit contained any occupatio!!"] emphil5is . that is whether it 

could be given whit <, - ,'" llar emphasis, blue - collar empha;is. 

army occupa tions f"mrhasis o r "neutral". 

Examples 

(a) "Almaz wanted to be office worke r " . 

oCcltpa tion emphasis. 

Has a white collar 

(h) "A Lmaz lLaS .grea t in t ~re.s t _1 n w,"-av ing, " 

collar occupation emphasis . 

Has a blue-

( c ) " .\ 1 m a z pia y e d a s i g n i fi e ant r 0 lei nth ~ k e b 1 ~ ,-' ~ :- ~!~ : ,. 

squad." 

(d) ".\lmaz is hard worker," Is diffirult to catego rize and 

[.",~:. j ' reads. 

implir.'a l.ir-'l ,,~ ') : 'J ':' - t.' L': 1 a r 

SI"uada (1979 : 159-163) gi"es the :' (,[10 "ing summary of 

"hite - ':n l1ar and >-'[ue - coJJar nccupati0ns with the major 

occupational g r oups whi ch are taken as imp o rtant for t his 

study 



I . I 

. 2 

, 1 . 3 

1 . .I 

I. Whit e-Coll a r Occ upa ti on 

~ajor occ upatiolla l g r uu p s 

p r o f ess i onA l , Techni ca l 
a nd Re l a t ed occ upa t io rls . 

Admi nist r a ti ve . 
Execu t i,'e a nd Re l at e d 
occ upati ons 

Clf'rical Rela t ed 
Occ upati o ns 

SHIes Occupations 

Occ upati ,'na l t itles 

! Docto r 
En g ine e r 
Teac he r. Seconda ry 
Teacher, Pr imary 
Prin c i pal (Schoo l ) 
Un i ve r s it y Pr o f e s so r 
Pri est 
La wye r 

I Bus i ness mt>n 
Ba nke r 
Kebe l e Chai r man 
(Vi l l age Pr es ide n t) 

Off ice r, Rail way 
Of f i cer , Go r oce r y 
Cl e rk . Offi ce 
Postman 
Poli t ic-iar:. 

Agent . In5u!"~:lC~ 
Shopkeeper . Gr a e eYj 
Ho tel Keeper 
'A I P5m31:. T:- '~\'~ I! i i! g' 

5f'r\"1 ':.:, f'-:': '. ~t ~ ':' 

\I i 1 kr!l :". 11 . 

i 



I 2 . 

I 2 . 3 
I 

·f 

2 .5 

<, 

2 . Blue-Co llar Occupat i on 

Maj o r occ upational groups 

Agriculture labo r ers and 
othe r f a rm occupa ti o n . 

I)CC llpati o ns r e lat ed t n 
me c ha nized t ranspor t and 
communic.-:ttion. 

Crafts and services 
(P rimaril y urban) . 

Crafts and SPf\ICeS (\0 1 

primarily urban ) . 

l~1.l)q r 3nd f)~11t'r ('r':it"t:-.. 
.1:-::1 ",-:o r \" i ct"'-:; . 

I I I ' 

(lccuplltin!131 titles 

Agrirulture Lab ourer 
Ga rdener 
Ferme r 
Ga t hpr e r . H 0n~ y 
Ga th e r er , Wood 
l'ai ryman 
Hunter. 

Dr 1 \'er J Bus /:no t nr 
Dri\'er . Taxi 
\! a r: hi n i ~ t . Fit t ~ r . 

E 1 e c t ri c i an ;,\ \~~;X,lhj!'~\hW\j~\ 
, Mill hand, wo rker ' 
~ FactuTY, wOTk e r-
, PI umb er 

Carpenter 
Gold Smith 
Ma so n 

Bl ac k SOl i th 
lIe1l\'er 
P0t t er 
TaIlor. 

H:~ '. c!n113!. 
(""''''',1 miner 
p; : f_~h Digg:-;' 

'·';'·"·('11ef . J:;:. i :(':1-. 

\!i l i~a r y :Jt' ~ i~p~ 

S (1 ! d i I:' r 
P ol i ( ' ~ n ffi C'f' r 
K ebel~ Defen oy Squad 
Tr a inerl Guard 

Th e ne x t step wa s An exa min ation of every illust rati on 

(pic t ure' ) In the twenty-one t ex th no ks fro m work pf)i nt o f vi ew 

t n det e rmi ne t heir value I n r e l a ti on to the " o rk - o rient ed 

co ntent of the books . Each illustrat i on (p i ~ tur e ) was 

class ifi ed in th " samE' man ne r as t he inst :-\lcti r.n3 1 it ems. 
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3 .1. 2 Ql!es t i onna i re 

Two sets of questionnai r e, p r epa r ed in Amh a ric . one f or 

students and another '\~l~ fnr teachprs were used, Th-:­

structured questi u nnair e . t'.>!w filled by students. cont ained 

tw e lve items . It wa s u se d to co ll ec t d ata abo u t t h e ir 

opinion and attitude C()lll>::rning their f'l!ture work choice . 

The quest i onnaire f o r 

was p r epar e d t o get 

c urri c ulum wh e t he r 

the teachers . which has ele\'en items 

additional information abou t the 

i t is wo rK- urien t e d or no t . The 

Befor,> fi lIed by ':1r:lp!e teachers the questionnai r e was 

distributed trl t~enty pl~mpnta ry school teachers working i~ 

Addis Ababa . Co rl ,~e ~ rl~!lg ~~9 5t l!~e rlts' ~~es ti orlnaire, it ~a3 

pre'tested "i th f o rt y Si~:th and fiftt: g r ade s~uden '.:s frc::. 

Atse \aod El empnt~r~· SCh'11~! , The I'Lll~pose ()f the pre ! es t ~ a~ 

t (J find out whetr:E'r it \\,:::5 ullc!ersta!ld~-~)le .2nd I,l.-(Irkaole !' .. -

3. 1 .2.1 

In a c!diti o n to ~3mplf ~extb(l (\ ks of ~lement3ry s choo ls. 

sam p le teachers and stude~t~ fr om Se\"e !l A~rajas o f Easter ~ 

Gojjam admiIlistrativ rO> r <::> g lon \ .... err:: drawn . This regi on was 

se l ected i n orde r t o fa c ilitate the data collection process 

due t o the resea r ch£'r< acquaintance wi th the a r ea . In 

addi t ion to t h is , i t 

in f luence of the contt'nt of the curri culu m o n 

th e 

the 

"CCllpRtional aspira t ion o f the chi!dr~n ,,110 al'~ d ominan t l:: 

fr om :tgrarian fam! 1y and t hrl Sf" brought Uf.' III thp r pg i on wher..: 

t he trad it ional be lief that artisans like ir on and me tal 

work e rs and pott ery -'i ~- p ::;:U5PP('tt:'cl t() turn th e msel\"es t '. 

hyenas at night is Gf para~0u nt imp o rtan ce . So . East Gojja~ 

is a typi cal example r':'r th e pre\·alence nf the ab o,·e 

features. 
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Th~ multistage cluster sampling d~sign was used t o draw 

samples . III mult i stage cluster sampling design frequently 

samples a r e d r a wn u Sing one or more sampl i ng p r ocedu r es i n 

succession. The multi<tage clus ter sampling design was 

selec ted iwcause it 15 usuall:' used when it os either 

d iffi cult o r impra c t ical t o co mpil e on ex hausti ve li st o f the 

dements u,mpr ising th e targot populati o n (Bor,bies . 19 73 : 96). 

BasE'd on t his , a 1 I the seven Awrajas I n the 

Admini st r at i ve r eg i o n-B ic h ena, Dejen , Goz a l iben, ~achas inan , 

- - M0 t a-, Enes i e a-n d-Enarj-En w"!\a- -w-~re t-a-k ~n int 0 ac-collnt fo-r 

the se l ection of sa mp l es. F rom each Awraja three p rima r y 

schools - o ne from the .~ wr?ja ca ri tal and another two f rom 

the sm al l towns outside the _~wraja centre were rand omly 

se l ec t ~(l . ~hich makp a t()tal o f tw~nty- o rlp samrle schools. 

The t O ~11S ~pre chosen on the t2s is of transport facilities. 

Only three tnwns fr o m each ~wraja we re used due t o shortage 

() :' tim t' t ; 1 t 1 ''1. \' I':' 1 

wer ~ :is.te d (Ju t. but thE" p~is :-'n 5ch()ols. \\"ere ex·--:lucled sin('~ 

the: were not avail?bl e in all the t a wns . _~ll the schools. 

with relatively larger number of teachers were included in 

the study. This "as done 1 n o rder t o ha\'p better 

randomizat ion . In each school. out of the ava i lable teac h e r s 

on t he day of admin i s t ration of t he study's too l 10 - 24 

t eac' t!ers were selected rand oml y. and th e questi onna ires were 

d i stributed. Thirty - tw o percent ou t of the entire teacher 

PflP'll:-ttiCl[1 was selected as. s?J1ples. 

,,~nnc;i~ts o f 756 tea c ll>:'J's ou t 

In bri",f 

+ 'C c. c her s . 

the sampl e 
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The selection of the sample students was done as follows: 

In each t o wn. the same schools whi ch were used to select 

sampl e te ache rs were used. Three sch f)o l, from each Awraja 

were used. In e?ch SChtHll 15-5 0 "tlldents of grade five and 

Twenty-se ven percent out of the s ix were selected randomly. 

en tire fifth and ' ixt h grade student populat i on was selected 

as samples . In br ief, the sample consi sts o f 1520 students 

ou t o f 9266 fifch and sixth grade scudents . These grade 

levels were selected because they are the end of elementary 

school Besides ~ the clLect~ tb~_CJ)nJ:knl JlLilu; ~ililljkLls 

() n the ir aspirati on may be seen since they are nearly t o 

co mplete the e lem e ntar y programme. 

3. 1 .2.2 Administration o f the Questionnaire 

By presenting a let t e r of coo perat i on wri tten by the 

• h_, 

res earc her h9.~ ::- i r>rj h; s b..::.c t- t ! l g~ ' : f'.d~P7:l.dt"!~ ~ res;:, n n~:~s 

from each f"esp on ·:len t . Ta a ch ie ve th e ~},n · . · p prec8utiorl, the 

ques ti onnaires WE're admiL . stered to tea c hers v, he r: they wer e 

1n the classroo'l's 

Then, the teachers 

3t th e beginnin." o f any 1'lven peri od . 

were told to complete and return the 

questionnaires befo re th e class session ends up . 

Concerning t he s tude n' re s p o ndents, after ha\'ing the list 

[I f 5 1' and 6'h grade students fr om all the sect ions and 

<';E'lect.ing ranri "ll:!Y the r equi r '?d numb':"r. tl:'" q UE"s tiop.!1air es 

were administered with th e help of the cla ss teacher within 

a given period. In cases when the ,,"hnols had larger 

teaching s t af f and students, the same pr oceJu r e was repeat ed 

on the other shi ft . 
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3 . 2 Procedures of Data Analysis 

First. the result of an exam i nati o n of the c o ntents of 

th e s ample t ~x t h"o k s a r e p u t bo th i n 'abl ~ s. .-\ nd hase d "£1 

this. th e c ontents ar ~ an a l yze d. The in: e rpr e tati on . 

ana l ys i s and ensuing di sc us s ion. therefore. are based on the 

r esu lts ob tained. 

Whi Ie analysing two analysts were assigned for each 

subject area. The analysts were asked t o check their work 

f o r accurac-y and prec i s i o n . Infact. to ensure th e qual ity of 

data two subject t eachers were required t o analyse the same 

t " x t bon k simulta neously (e i g ht s u bjec t t e a c hers o f mo r e than 

tPrl ypars se r \"i r:F> . f '; ; ~h~ f ou r SL!l:'-;f:' r: ~ :lr E'as) . How€'\' e r. t rH'-

.\ft e r !h e Q>'(l r ~: ; 5 f i ni"h e d t::c i nv es t i g a t o r e xamined 

\\ a 5 n ( 1 m u C' h d; :" ~' ~ r ~ :: I.' P h' ~ " ',\ p ... i ~ t f: -:' i r Il.- n r k :1. n d i t \l. ? 5 

:- - ~ '\, ~ .... -.';- ,i ~ t . · i ' _. ~ . . . .~. 

' !:~".::~ ~ " ' -~ '-' .' . . . - . : : ~ J ", . 

co l ~a r \\"(J rk , 



CHAPTER IV 

RESULTS AND DISClISSION 

4 . I Interpretation and Analysis of Res ults 

In nrdt'r to \'al idate t "" ma ," r idea, and the basic 

'lu"stio ns of th e study , da ta ob t a in ed fr om t extbook analysis. 

and ques ti onnair e a r e pr esented in thi s chap t er . Thi s part 

o f the study IS, therefore, concerned ~ith i n t e rpr etatio n, 

analys i s of da t a. and discuss i on on th~ findings. 

4. 1. 1 Analysis of Textual Content 

Following ar e three tables in whi c h the co ntent analysis 

" I' the twenty - o ne textbo oks are s l! mmarizecl. 

4 . I . I . 1 

i f 

t I) 

1, !1.! ..... - '_~n ll a r on ly 1. r neutr al -rl-,..-. :- ~ , '; i t l o r t he f o ur 
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Tab l e I . 

Summary of Paragraphs h y Subj ec t 

\; ';": .. ,. 1 .. - , " . 

\ . \ ' . ~ . 

, ' . ' , . 
,. '. - " 

I n ttre- t-f'"X 1:-boo k:-s- 0 f the f o-u r s-tJ b j €Ld-s 5 hew n i-fl T a b·1-e I . 

th l'fe are 2,37 4 p a ragraphs, out o f whi ch thirty-s ~ \'''n r e r c ent 

", ga i n . 

",! : - ' II j 

_\ ' l ~ i~pr ! ')(,k 1.t :.q['ie 

~ :- - r · · r " r" f ' ('-. 

::;r ~ dt' ) , ~l n( 1 <:;! 'l I-'I1Cf-' (f) 

I ., " . , 

, ,. 

. .: . . 

~V l1 rt-ref f' r f'nr::p~ 

, 

I n '.gr i c u lture, a nd r e lati v ply l o w in s <' c ial st ud ies, Ta ble 

........ , .. .:.. ' ) : ~ ~;1. ' 

l S . mo rE:' tharl nit1 l-~ ty r f' rCe! l t . 

• :nl ! a r b ia sed , 



No . 

I . 

2. 

Tab l e 2 

Elementary School Curri c ulum and the 

Incorporat i on of Pra c ti ca l Work 

Teac her respondents 

.A It p r n R t i \. e s No % 

It incorporates practica l 133 17 . 59 
wo rk. 

I t doesn't in co rporate 623 82 . 41 
i 

I pra c tical work. 

+-75 6 100 
Total I 

To 3 ques ti <J11 posed t o find (lut whether or no t the 

el~mentar~' s c h clo ] c ltrri c ul tlm h~s irl c~ r:':-~Jted pr a ctir~l wo r k 

(Ti1hle 1) 

pract ical work 

pract i C~ 1 " j" t~ 

1: :-:\"(' rt"f le '~ ted . 

and eighteen 

P t' :- h,3 j.' :' ' ~ 1 t ht..':' 

1 t ::1 'i y b e 

said 

percent 

b Cl s : , 

-3rgu e c 

; . , . d O f'SIl't in corporate 

said it incorporates 

~ ;-.3 t 

'. ': :". t 

rec;,p l 1n rlt-"' :' :s wh n tE'C\ (,, : ~ ~r·· ~i.cal <;; L. '-·"'":' " .5 lik~ handicr:::tft 

'j.. ,. p ! i ,", \. " ".'. \ 1 .. • 'S ("' ~ '-,n 1 r:'!rri('ul 1_1m 

I 
! 
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4. 1 . 1 .2 Occupation 

Table 3 

T yp~s o f occ upati o ns In Four Subiects 

Inord~r o f Frequ e ncy 

Occupation Frequency 

I * Filrmer 106 

2 Tea cher 70 

• 3 Factory worker 15 
, 
I * 4 Cattle breeder 1 3 
I 
~ * 5 I Bee keeper 8-

6 Veternary Doctor 8 

• 7 Ca rp en t er 7 

S [1n," t o r 

9 Merchallt 

10 Scientist 

- I! S .1 1dier J 

t ! 2 1 

- 1:1 Guard 
. J 

("() !,I, r.' , 
--~--------------------------------------------

!:-

• 1 I) 

17 

19 

20 
, ) . _ t 

t: 22 

:$: 23 

I (\ t t t' !' Y 

Bla c K "nt; th 

c lerk 

".thletes 

Mas on 

E 1 e c t r i /' i ~ n 

-\rt i s t ( Pi ctur ...... -' 

\.B 

* RluP - I' o llar (l('C1.lp;=tt: r )f' ''. 

\11 i 1 ita r y n I,' C tJ P ,~:\ til) n s . 

3 

) 

, 



, 

5f, 

I n a ll the f our subjects" total of twenty-f ou r different 

occupations were men ti o ned whi ch r efe r t o white - collar aIld 

h l ue - co llar occu pat in n<;. Of al l thes e occupatio ns, fifteen 

were menti o ned les s than fi ve times eac h . Twelve different 

occupa t i ons were rn p:' t ; (,ned for thE' hI ue - co ll ar referenced 

wo rk and t e n we r e mpn! i oned for "'hi te - col lar ref erenc ed work. 

Of the tw e l ve hlue-c n llar occupations , seven were mentioned 

le ss than five t imes and o f t!lE' eleven white - co llar 

occupat i o ns ~ i x we r e mentioned less than fi ve times . 

The mos t frequently mentioned b l ue-co llar occupation was 

farming (f =1 06) whi c h was foll owed by factory work (f - IS), 

and cattle hreeding (f = 13). Th e less frequently mentioned 

blue - cn ll a r category indudes Gold Smith U = I), \las on (F = I) 

",:~d ~lE"(' tr iC'ian (f ::: ) . 

Tht' most f r eque!1tly menti o ned in white- cu llar c ategory 

'fIN!i,:ine (1' =:-) whi l p t he lpast frpquently mentioned is .~ rti st 

( !" = ~ ) . 

. : '; ( - :- \' i e \1.,' r, ~ -. l~' : r'" ll:-·'··· 

SUf)j eet. 

:\nhar ic 

.~gri cui t ur e 

Sr i P;1CE' 

Sor ia l 
-tudies 

Total 

Table 4 

Frequ encv (, f Differ e nt Ca tegory o f 

Oc cupa ti ons bv Suhjec t 

Frequency of Elue- Frequency 
ee liar categnry Co II ar 

'io % \j . 0 

J I 2J.S t) 40 

90 53 . &" 42 

IS 8 . 9& 20 

) 1 12 .5 7 7 

167 100 109 

of Whi te-
ca tegor,Y 

% 

~ 6 . 7 0 

38 . 53 

18.35 

6.J2 

100 
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4.1.2 Analysis of Pictorial Cont e nt 

Th e t o tal number o f pictur e s in th e textboo k s for all the 

sampl e s ubjpcts was c ount e d. Fr om ,h i s tota I number of 

pict u r es . wo rk-ori e nt ed - r e f e r e n ce pi c t urE's we r e ('x tra c ted a nd 

the number <If pictures wi th "'hi te- coll ar onl y . wi th blue­

collar and wi th neutral pictures were counted for eac h 

subje c t . Til e results ar e s ho wn in T ab l ~ :-. 

Agricul ture, Amharic and scienc e have relatively high 

f r equen c y of different occupations which are c atego ri zed 

under white-collar:42,40 and 20 respe c tively. In the 

SUbject, intended to be specif icall y work-oriented, 

.-\gri rultu r e . the fr e q uency f) f d iff e r en t 0r:<jra t io~s me nti o n ed 

= <;: t h,;, highes t b l ue - ('nll:~r = q,,: . wh it f' - r'~,!lar : l ·~ . TIlE' l eas t 

f r e q uf:' n t i n o0 th ca t t"'go ry is sef'n in 5C:C. :- C ", £" 'f hlue - cnl l a r 

and i n socia l s tudi es f o r whi te - col l ar " hic h i s fi fte e n a nd 

4.1.2 Anal vs is of Pi c t or i a l Con t e nt 

Ta hlE' 5 

:.; u rn b e r 0 f n i :' ~ . res 1) \" S ll~: " .... c t 

Nl.ill c ~r of pIctures \1 ith ~'iu e­
C'< :H ; ;:'~ ~ ~ :.,,:c 

1~:.:. ~ . 

~ , 

! 

)0 

: l ~ 

! 

B 

:r; 

, ~r < 

1 , ; 

! " .' 

--

~I 
.... 

: :; 

u ' , ''''.' ;.: -

, , . 
~ , 

\ 

! 't 

--

i ' 

.. ! ~ 't 

" , , 

n 

'00 

,'1 .,. 
00 ' 

~7~ 

, ~~ 

! O!5 

1'] 

.. 

! nr 

.-\ s s h o wn in Ta b l e 5, o f ,,:1 !9 45 I.' : c ' u r es in th e sampl e 

texth o ok s , 66 2 have wo r k ref ", r ences , (>,: t o f ~h e se twenty-

ninE' p e r c ent are blu e - crdlar r e feren c p p i,.'t !! r es , only fiv(, 
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per('Pl1t art' whit<,, - "olla r ref<"rence pictures . \1 any (s i xty - six 

pp r cen t ) o f' th e pi c t u r es a r e n eu tr a l . Th e ra t io of bl u c -

co ll a r t n whit e - co ll a r r e f e r t' nce pi c t u re by sub ject. i f 

ca lcul a t e d. wou ld s h ow higher in a ll subjec t s . Loo kin g a t 

the subjt'C l spparate l y we set' t he f <) l lo " ing rat i os . 

Subject 

.\mhari (' 

Whi i e-co llar. Blue-collar Picture Ratio 

.-\gri ell I tu re 

Sc i ence 

Soc ial stud i e s 

I 

I 

2.4 

120 

3 . 6 

2.5 

If th e rati o o f white - collar t o blue - c o l l ar referring 

to pictures in each subject is co nsid e red it is found that. 

t he ratio o f pic t u r es f avou r s b l ue - col13 f w0 r ks in a ll cas e s. 

f n rex a In pIe I :! 2 0 in A g ric u 1 turf' . 1 ; .3 , I) i!l s.~ i f:" n (":, . and ! : :?, 5 

in social st ucli es . as well as 2 .4 i n A11harir . 

4. I. 3 Responses nf S tu de nt s and Tearhpr~ 

, \ t ~! ~ .! " " t ~1 t" : " 'll J . \ 1'1'-:> !' .... e i . t \ .,' " ~! i ~ 
., ., 

wh? l hl:"r!<'> ! 1 t UT flU t "" /TIe t ~. ~ " 
, t rum , II ~ .. , . 3) 

edu('atinn . 

( j ) the ir fee l in" abou t o:h. j n" manu31 1I;o" r ":, 

Tabl e 6 

L e ~ e l o f Educa t ion S t ude ~' s " ni r e 

Respo nd en t s 

\ n . 

! . Pri m;;r y 

2. Seconda ry 

3 . Hi ghe r educat i on , Prn~essinnal 

j. Vnra ti o n a l / Tec hni cal I n ~ tit u t es 

Tota l 

\ . n 

33 

I ! 7 

.\ (II 

252 11 

% 

5 

I ) 

100 

r 

, 
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Table 7 

Tvpps o f occupations Aspired bv Elementary 

Students inorder o f Frequency 

Resp()ndents 

Alternatives No . % 

\1e dic ine 6 17 24.48 

l;ni vers i ty profess o r sh ip 5~ 3 20 . 75 

Admin i st rati on 51 I 20.28 

,-- 'I Airmansh--rp---(pi l ot) ~~ '1 . 4~4 

I 

, 

* 5 Sc i ence I 4 1 5 . 59 

* F, Business ! 0 1 .j . 0 ! 

• 7 Office- <:lergy 00 3 . 9 3 
, b Tt'aching 6:'- 2.5 

• 9 Law 51 2 .02 

! ') .-\u ' (' tll or i I (' nri\'i!l~ 1 ' 

;\ t h le't ~('s . 2:< 

• 12 RE'li~i'~':i Le3der~ hi ; "' ~ j r) . q5 

, I'; Phi l osC'ph y ! <~ 0.71 

• 15 Poli ti ca l I.eadership J.j 0.56 

16 Tec hnic 1 3 0 . 53 

17 Agriculture I I 0 .44 

18 Factory work & 0.32 

19 M~itar~ ----------------~---------+--------_4 
20 Military (official) 

21 Ca rpen t ry 

22 Artisanship 

r---=2:..:3=---t-=B::..;a::..;::.,;r b-=-=.e-=-r r_y_ __ _ ___ ~ -+' ______ _ 

11'." !.:::. h .L:.' L (.:..W:..:.a:..t:..c:::..:.:! '",In:.:a:..:,.:..\ )'--______ -'-___ . ~ I ~_ 1 

Jani tor (office - I 
cleaning) I I 

25 

* White-collar oc c upations 
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2 

3 

4 

t\o . 

2 . 

6 0 

Table 8 

Students Opinion on the use of the Existing 

Cu rri cu ilim of Agriculture 

Respondents 

Alternat i ves 

I I t is int e r est ing be cause i t i s 
r e lated t o r eal Ii f e . 

I am not taught its practical 
aspects, so i t is no tuseful 

I don't want to be a farmer, so I am 
no tinter sted . e 

, I am int erested in fa rmin g because I 
want to be a farmer. 

Total 

Tabl e 9 

'10 . , 

41 
i 
I 21 1 , 
, 

I 2217 

51 

2510 

The Feel in" of Students Wh e ther Doin" 

Fe<;ponden t 
Alt ernat i ves 

'1 0 . % 

Yes 1781 7 1 

No 738 29 

Tota l 2520 100 

% 
, 

2 

I 8 
I 

88 

2 

100 

I , 
I 

I 
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At 

Tabl e 10 

The Reasons fo r Negative Attitude Towa r ds 

Do i ng Ma nual Work 

,------,--------------- -----,- - - ---, 
Respondents 

No . I Alternatives No . J % j 

I 
I work o'lt· ' ast 73 

I 
10 I ' Those who do manua I a r '2 

I I in t he so c ie t y. , 
! 

! 2 Educated peop l e s hould be ass i gned I n 271 37 
th e o f f i ce . i 

3 __ _Th e e_d u ca t i a n--R-r e_l-'-a ce_s men for no n- 14~ 20 i 

4 

~ I , 

ma nual work. 

Naturally I dis l ike manual work . 

W , -Manual ark 1 _ for non educated 
people 

Total 

--
J 

58 8 J , 
18 9 I J<; 

738 i 100 

As shown in Table 6. more than eighty-two percent of the 

rpspnndents aspire t o educatp th emsel ves up to higher 

edu cation level , I n contrast. re l atively few students 

antirip a te to stop their pducation at seconcta ry l eve l. In 

an 0 t he r \\" (1 r d ~. Il n 1 y t w e 1 \. f:'> p~' r (' ..> : 1 t r_~ t" the res po n d f> n t s asp i r '? 

to join Vocational o r Tp chnical Institutes . Wh e n it 15 

c ompared wi th those who aspired up t o sec ondary l eve l (five 

percen t ), it is be t ter . The data In t h i s table show that 

the r e is a be li ef t ha t when t he number of years o f sc hool i ng 

in creases t he wage increases . This i s clea rl y shown in Tab l e 

7 wh e r e t h e s tud e nt s r es pond a bou t t h e occ up a tion th ey a spir e 

to jo i n . Table 7 shows that the first five occupations wh i ch 

t h e elemen t ary students aspired to join or be are me d ic i ne, 

university professorsh i p, Admin i stration (managemen t ) , 

pi l ots, and SCIence . . " relatively high percentage of the 

responden t s (2 4 . 48 pe r cent) indicated desires to become 

future medical practi ti oners while 20.75 pe r cent wished to 

become universi t y professors . Administration came third in 

the choice of occupation while pilot and science were in the 

f ourth and f ifth pos i t i on s, respec t ively . 



Teaching was preferred by 2.5 percent of the students 

while clerical work was preferred by 3.93 perce nt. No 

willingness is shown by respondents to be soldier, Military 

Of ficer, traditional handicrafts like weavery, pottery, Gold 

sOli th, Carpentry , o th ers 1 ike barberry, Jani tor, Guarding , 

etc. Therefore it ca n be said that most of the students 

aspire to join occupations which are under the category of 

white- colla r . Even the occupation whi ch is co nsidered as the 

back bone o f Ethi o pian eco nomy is aspired on ly by 11 students 

(0 .44 percent) out of the 2520 respondents. When the 

students were asked their opinion on the use of the existing 

c urriculum of Agriculture, a relatively high percentages of 

the students (eighty-eight per cent ) don't want to be farmers 

for they are n o t interest e d . Only tw o p e r ce nt o f the 

respondents are interested t o be farm-, • . and the oth er eight 

perc ent c..laimed that th ey are not t3"ght its practical 

aspects and so it is not useful. 

T"bl~ 9 shows that seve nty- one pe"ent n f the students 

belie\'I::~ i n that doing mailual work 'C;; j ~ g:-ading 3nd o!1 1y 

twpnty - !!in . ~ pf'rccn t (If thp student~ a cc epted that doing 

not t (l dp manual \\'(1 r k . ... =- .. of the 

stu den t s ( t h i r t y - s e \' e n per c e n t ) sa i ,= t hat e d u cat e d p e 0 pIe 

should he assigned i,-. tIle o ffice whi 1" '''enty 

that Ethiopian education prepares students 

p e rcent claimed 

for non-manual 

work . Eight per cent said that they naturally disliked manual 

wo rk and twenty-five percent believe that manual work is for 

non - educated people. The o ther resp on se is related with the 

cu ltur al belief of the socie t y. Thu s ten percent responded 

that those who do manual work are out cast and underm in ed by 

the so c iety. All re sponses sho w that students have developed 

neg-ative attitud e t o wards manual work. This wa s co nfirmed by 

teachers' responses .vhieh is shown in t h e f<lll , wing table. 

----< 



I , 
No . 

I I 
I 

i 2 
I 

the 

i 
i 

I 

I 
I 

(,3 

Table II 

It~: lemel]tary Sc h oo l Curricql llm al !d t he 

Attitude~_iJ~v!Uops Among Stud e nt s. 

To~ "rd s Ph, llcJ!.LJ.a bo uL 

; Resp ond en t s 

.~lternatives ! No. % 

It de ve lops am o n g s tudents SSI 72.88 
ne~t i ve attitud e t owards physica l I 

labour. 

It doesn't develop among students I 205 2 . 12 
nega tive at ti l ld,? I )w:· cd s physical I 
labour. I 

I 

Total 756 IDa 

\5 silo"n in Tahl t' 11 . m("\re than sE"'enty-t wo Pt>!"'~n t of 

r espondents C' laim<?d t ha t the elementary 

(' urri('llllUlI caused o n studen t s t o develop negative attitude 

t"w~rrls physical lah,'u r whi Ie tw o percent agreed that the 

qtti tude t nwards physical l ahour . 

Th e students' re spo n ses also i ndi ca ted that their 

e xp ec tati o n on th e benefit o f ed u c ation. 

s tud e nts' expectation fr om e du ca ti on. 

Table 12 sh ows 

I 

I 
I 
I 

I 



~ o . 

2 
r-

3 

I 4 

64 

Table 12 

The Benefit or Outcome Expected fr om 

Education by Students 

Respondents 

Alt e rn atives 

It will help in e et ting a job in v 

tilt" t own/ c it y 

It IV ill help in running a 
buS-i n e.s-s . 

It will incr ease the social 
status. 

It WI II help me In runnIng modern 
farming 

Total 

'i() . % 

1594 63 , ! 

523 21 

357 14 

, 
4 6 2 

2520 100 

As show n in Table 12 , Sixty - three percent of the 

respondents expec t to g~ t job In towns . In con tra st 

relatively few s tudents (two percent) anticipate being 

involved III modern farming on thp t'3sis of their ~ducation. 

This may be explained by th e fact th at a grea~ deal o f th e 

s tudents have de vt> l oped negative attitude towa r ds farming for 

most of the farmers in Ethiopia use backward farming systems 

the re su lt of whi ch is only for their co nsumption . Twe nty-

one per ce nt e xpe c t ed from th eir edu cation to help th em i n 

running a bus in ess whi I e fourteen perc ent believe th a t their 

ed uc ation in an y way in c reas es their social status. 

Concerning the ex pectati o n of s tud e nt s in get ting job in 

towns th e t eacher r es po ndents gave their op Ini on in th e 

following man ner. 

I 
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Table 13 

The Extent to whi c h the Cu rri c ulum 
I S Helpful to Establish Life at f owns 

Respondents 

No. ~ __ %0 

62 8. ' 0 

?9 0 138 .36 

Ou i te he 1 p f u I 

Partia l lv helpful 

It \\ill fail to help 53 .44 

Total 756 Ina 

Table 14 

The Satisfartiol1 of Tea che rs wit h the 

Pr "sent Fdu··qtion whi ch the" Teach. 

% 

Qll1 i •• s;.>tisfip l~ 1 1, S 

37. I' 

\ r" ~~' ';1 ,, ·~ti <.; : : · . __ -C.. 

Tabl e IS 

Causes flf Tp 3chers Dissat i sfaction 

~0 , Altern3~i\'es 

3 

I ThE' schu'll is detac-hed t'r o'n 
rpality. 

The schoo l educatloll does no t 
prepare students for lif e . 

lJave !l0 idea 

r",al 

\n. 

I j O 

15(1 

3S 

33' 

! ! 
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The majority (fif t y-thr ee rercent) 0f the teacher 

responcients, as shown in table 13. seem to be li eve that th e 

curriculum is not helpful f o r studer,ts t" ps t ahl i s h life in 

towns . Mo re than thi rty - eight percent said that it helps 

pa r tially wh i le e i ght percent belie ve that it helps fu ll y t o 

establish life in t owns. 

On a mo r e gene r a l level. it may be said tha t a good 

[lumber of the t eac hers unde r stood °hat t~e exis t ing 

cu rri cu lum wi II not pr epa rE' studE'nts for life in the fut u re. 

Because of th i s , more than f or t y-fou r percent o f the t e a cher 

r esponde n ts a r e no t at all sa t isf i ed UJ(th the ex ist i ng 

educa t ion which t h ey teach. Onl y eigh t een perce nt sa id the y 

a r e qui t e sa ti s fi ed a nd thirt y- seve n p e r ce nt pa rti a l ly 

satisfied . Tile majority (forty-five perce~t) o f th e 

rpspondents U,,'k as the rallse f or t hplr :Iissatis:ac ti n n th a t 

t ht" ex i st in g school pducat i on doE's. :! n t 

life wh ile f o dy - f ou r percent belie,",' 

01:" t ? "!~ ~ Ii 1" r 0 m r ea J i t Y 

pr~pa r e stu dents 

that the schr,ol 

for 

is 

Thu<,. it st'ems th ~1t w1.£'[: t he .. 'urr: l:~: l '_~~ '.\'3<" j e si~nf'd the 

el'? 01 el:ta ry schoo l t earht:.~s \\"pre ::;)t pa;~i,_'ip3.nts '-tnd inviting 

'"">:-:pt'r i '-'T! (' I;' ( ~ . , 
" . ~~ ", r ' ! 

" u r ri c L! 1 u m 5 e P!n" 1. . I h a \. -: ::; rea 1 i III j 

relatiol l tf) the al)o\"p uata . 

4 . 2 Di s c u ss io n of Findings 

The resul t s of the i nvestigati o !1 indicate tha t t he 

t e xtboo ks in use at the present time in the elemen~ar,. sc h oo l 

c lasses contai n relati \'el y \"ery lo w p-?!""ce ~ l t a~r-' (TL irty - seven 

pe r ce n t) of wo rk o r i e n ted pa r agraphs . T ~ ent,.-nnp texthoo k s 

werp in,"estigate(i hllt 3 c lnse eX3mi na ti r)r: o f th ese boo ks . in 

relation t", the imp o rtan cE' in t he f 1.:tu r ~ iife o f til e 

learners , has r evealed that they seem not to be adequate and 

helpful . 
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-:-he ('xa mi na li un of <,ach su b jpcl ,'",." tha t the sub j ec : 

w hid~ is expec t e d t o ca rry mo n' worj< - o r iente d con tent s 

Agri t'tllt u r e - has relati ve ly high blue - co llar re f eren c ed 

paragraphs , But, as Tekest e ' s (1 990 : 33) rep o rt noted , 

e i gh : y -t h r ee per ce nt o f Ethi o pian s r ~no l s ha\' e nn acc ess t c 

a g ri cul t ural pl o t s , For e xampl e, a5 'he n' p o rt of easter r. 

Goj jam Edu cat i ona l office stat isti cs sho ws, in the region out 

e) f 33b ele me nt a ry schuuls ~t!i~tl ~~CV~l~~~S~S !5 7 7 class ronms. 

th e r ~ a rt:: nnly 36 c" l:=t ss r oo ffis wl l i t_~h ser\' e f o r practi c al 

a c ti ': iti <,s like handi c r a fts , This i nd i c a tes t hat 300 schoo l s 

In the regi o n have no c lassrooms for practical activ ities: 

-rhu s t-e-a-c h e r-s-s-e em t-o b e f-o-r c ed -t-e t u rn the coo n ten t s-w h i G-h­

include practical acti v it i es into a purely theoretica l 

exe r C I se , (.~nnual Statisti c s o f Easte r n Gnj jam Educati o~ 

(l tf i '~e , 1 9 Q1/3) , 

:h oug h Ag ri cu ltur p , (th e backhone uf t he co untry ' s 

ecnr~'my\ carr i e d r e l ati\'e !: high wn:-k - r, r ientE' d pa ragr a p hs 

i.·0m~1_.:l.r f:'(! t o t he otni:'r :::'.:1mp l c::- suL.;':""·_ ~. ~ . It st't':-l1t'cl not 

51.!'-'-:~t?r.l :n dp',:e l op :~;~.;;;ii .. \f" .:1.tti t uci'-' 

~s \\!'.::~; ar~ helpfL . 

. - , .,;- ~1 f' : iCE. .~.:l': T: '<.. ', ': t h;.-> : "\ r r:1 ,.! '3 ,.!;"~,.... h~~\'" I 

i :. -' y , 

':'-" 1 1 h~ 

f' r '~l f ~ ~ 5 :. ( 1 n (l 1 occ up a t i (:'Ins. lon s e r ye ars 

sch(") l ir~ g , Th", r eSIJ t con firrp.'2'c ( 199 0 : 8 - , 

ar gl.: :11e nt , ,\ "co rdi ng t o him it c a rr :,~ ar gue d that it I S a 

wast e o f r eso ur c e t o t eac h, f o r inst anc e, ag ri c ult u re to the 

u rhan YOllth since it is known that f u ture op p o rtunities f o r 

fl.!3 ~ ': ~ " /)f t hem t i) hp(,n rIl f' f1. rrne r s ar p rni:-: i 'n2. 1, On ~ hf' ":o ntrary , 

i t 5eem;. t ha t it . ''' u ld ma k e a grE'," :l e al rO:- ;' E'nse t o l a ke 

f'd~l:,?,t i "r: int o th t"' cn1Jn ~rysid e a nd t '? ":\ch ~ g rictl ltur e t o., 

r eq'~l r e a g r e at o f r E t r.in ~: :n g ~dllc ati o n, 

c- sr;~c ia l ly f o rm a l e du ca ti o n, 

TE'kp~ t p's a r gum ent 15 SlI I' p r; rt pj l) :" th ~ r es po nse 0 1 

s t u-:c nt s eighty-ei g ht pe r rpn t dn !!' ! " a rl t t o j o i n I " 

"\ g r:C'lll ~ u r al occupa ti oIl. To gi,"e c!o;,.:-:ty to this conce pt ion. 
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Ht',lleman (1971 : &3) 

vocational hiasf:'s 

no ted that whether 

are iC1troduced will 

ag ri cu ltur e o r 

not i nflue nce 

rural 

thei r 

basic orientation t o acquire enough training 

inci)me , ~I?('u rity and p~'r~0nal satisfat'tion. 

pr ese nt t l rnf', co nt i nll e~ f o r eco n o rni c r easons 

emplo yment and no t a gri c ul ture, At th e 

t n provide an 

.'h i <:h , a t the 

t o be sa laried 

p resent time, 

~ocieta l httitucec;; ~r':' ~nund tn hp more infl uenced by profit 

maximizati 6 n than by spontanenlls desirp, for self-sarrifice 

to t h e nation , So, if assu r ed of an income equivalen t t o 

no n-ag ri cu l tural employment sc hoo l le ave r s wi ll r eadi ly 

--a s~~o be~ng fa r me r , But- ,- i t caniJe s a id th a t the 

Agri c u l tur e curri culum of t h e Ethi opi a n el eme ntary sc hoo l s 

~ h i c ll is intcndpd t o be mnre wo rk- or i en ted mi ssed its goals 

and r~0ulcl r l' t attract r.1': !" -:- C:;~lldt'n ts t o t he field. 

\\hen till? b !u e - c('! iar and whi te-collar pa ragr a phs a r e 

'""omparf'ct. ~!v" }~luf> - (,() : 1 r 
.... r \\:nrk r,::of,:;,rpf!ce r.ar3.g:-aphs a r e 

But , t"" "ugh th e 

", ~ .... ' 

t h i s r: 1 l'R r 1 y s h (: w S t hat ~~' ;.'> _' i a t 1 Y rn a n u a 1 \If tJ r k 1 S !1 () t ace p p t I? d 

loy mnst o f t!1e el<:'llle:!\a,." schoo l s tud en ts, SQ , th e con tent 

of the Ethi op ian elementary school cu rricul um seem fail to 

dp \' e l op p')s i t i\'€, att:!ud~ t (l \\ards manual wo rk, The edu ca tion 

cou ldn' t c hange some cu lt u ral i nfluen ce s outside the school 

which afr~ r !s student. 0 r ru pa tional aspiration , I n gene r a l, 

tlii s contentinn seems t , t,~ '" accord "ith Girma (196 ~: 97) , 

wh o indi ca t ed that tr '~(~i~i()nal ly , as p(>rsons e ilgaged in some 

k i nd of manual IFlr k W 3S c(l n~iclered tn ha\'e teen possessed 

This hpi i pr seems t(~ ha\-e 

per s isted to this clay, the educati on should be ab le to 

C'ha{lg~ t he,p kinds II ! re Ii ..:.f5 . 

Sixty-,ix per ce!: ! ~f the 

rela!ion with wo rk (neutral). 

sampl~ tex~ 'h('f\ k5 ha\'e no 

And this is conf irmed by the 
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nut helie"p that the ~Ipmentary cllrriculum has pra c ti ca l and 

useful activitips to prepare children for futu r e li fe . 

Studen t s o n ly aspirpd tn jo in pr o f e s s i ona l o r whit e - co l l ar 

wo r k s 5hich can be 8chie~ed th r ou~ 1 1 many years o f schoolin g. 

This con firm, Tekeste's ( 1990 : &1) argument . Ac c'; ~ding t o hi m 

a n occ up a ti o n in th e publi c se c tor is mo st o ften c onsidered 

as a compensation f o r the IIl:mber (1 1' y ea rs o f sdwel ling the 

new employep h~d invest e d . In the publi c sector, wages are 

fi xed according t o the number of yea r s u f schoo l in g 

(e vid e n ced by ce rtifi ca t es and diplomas) r a th e r than by t h e 

co mpl e xit y of-rn e - t a s-Y-t obe p e r t-a rm-eel "rn-rti-all-y--d e-s- i g ned kl 

e n c ourag e stUd e nt s to continue t h eir studi es up t o univ e r s i t y 

I",·pl. This practice p r oduced the famil i a r situatio n s o f 

pxcess i,'p c(lmpptitinn for diplomas . . ',nd there ,ppms to be in 

" "pry 'Str0t' :t qttitude i :1 [t~)i r)pi:1 ::r) ~ tn :ak t: t:-_~ w('ork place 

a~ a stage f ~) r rpnd~ring ser\-ice t (1 th~ put\l~c. 

',' I' t h '"' " ~~.j u (~.3 t i ('I r: 

. , s· , .-. -.... . 

-hnq! 

th&, 

lr'~g~!-. s~em a ~isconceptioll 

sh'l.: 1J l::'~ resClI'..o.'i. Bec ause 

: ~ tl tl l .J; ··:,, ~:i "h re!lder 
__ ,t-_ 

C • 

w 0 r k e r 5 () f t L ,;--' I ! at 1 ,'.' n . 

Though . in the textbooks occupa t ions I ik e 

ag ri cu lt u r e, tpaching . fac t o r y workln! . ca t tle b r eeding . and 

bee k t'epin~ a r e ment i oned more than o t hers. they are no t 

f avou r pd by students . Thi s see ms s o bpca u s~ the men t i one d 

ocC'upatic,ns arE> c'o ncei\'t>d as p(J 0 rly paying and l o w i n 

p r esti g e . I t might somet i mes be argued that. s i nce these 

occ llpati l)~s re nder much s~r\'icp t o t~ ~ socie t y . tl)e y })ave t o 

Bl! ', th: s f-'-~: i)1~1! lat i! ~· ·. "(~ ~~:n5 t o be 

f a r - fe t ched . I n a sense. some k i nd of se r vice is impl i ed i n 

any kind o f job whether one is a m pc1 ' ~o. l doct o r. manager . or 

uni"ers i to' professor . Therefore . it is r easonabl e t o assume 

t ha t ~ h i te - c(l11ar pr nf ps<.;i( )ns 2.:t:- ~~c t y OU I 1 ~ peop!':> not 

because of the oppo r tunities they provide to do social 

s<=- r':ice. but DP(~i'lllSe of th e ()ppo rt u~ i'_Y they ge t.. t o ea r n 

I' 
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m(llll?Y and status in thp society. FClf ~\.1mplet clerir'Al job 

"""s prp f er r ed by n i nety - n i ne rural students , Th i s being a 

white - collar joh seems t o ha,'e some prestige "alue 1n t he 

pyes nf the rur31 populati o n, B'j ! t he pr "p"r at t itude which 

shoulrl have been develol'ed (ar!d als o which should be 

d eve l o ped i n th e f utur e) is t hat any fo rm o f wo rk whi ch is o f 

r'"""?,! "o:"r\'l{~f' ~tl the ('(' f'!1:n1unity s~,)lJld h":l.\·e been worth y o f 

pstpem, all that if t he individu,l! !n;ly accomplishes h i s 

I .... prk prope rl y the society should ha\'e been rpc(lgnlz~d his 

wor th, And t o de velop s \lch kind s of a t t itude s , educat i on 

strou I d p lay s i gn if i c-ant ro-l e ,- Bu t--t he-e..xistinlL eduea t io n 

sys t e m ha s fail ed t o pla y th e a bo " e men t ioned ro le, 

Thp situation appeared grave 2S m~st o f the students a r e 

11 'I ' \\-i 11 i!1~ ~ "l 

~"ld smith , 

1 < 

1 '""" r: : _. 1 

Tht'r"::>ff)r~ .. 

seems 

, , 

potters. 

the t!,,?jl!l l:'r.?l !legativf' attitude 

tilt",d the bo,lance of education 

'- !~ '·i·~" . 

r ,..;. ~ :::; ... ~ i ~ ' . . 

On the analysis of !~i~' cnnte:-.!:-. :,f ! :-,p s.amrle t.r:>:,:tbooks 

1'arm i ng took the highes: frequency :F= I:l6), fo l loo;ed hy 

tea~hing (F=70) , The insertion of descrirtive pa r ag r aphs 1n 

the t extbooks in r elation to the men!i u ned occupa t ion should 

h~I\·p hPf'fl (trOlls-eel -'1 cf'r ~1.i~) a!!)011!!~ n::- nh~p('ti\·e in t ere5t anri 

rn-;.itivp attitude in thE' 5tudpnt'3. h'.l! C'c::l.ribu 1.ed r.nthin~ tn 

th " df,\·plnrm')n~ of th~ kind of 9.tti~lld,:, toward,:, w(lrk wh i ch 

50cipty . some important 

1 i kf:' hef' - keepi ng . :~nd 

work - or i ented 

in sr:ier:C'E' 

t r'p ics 

a 1 s () 

in Agricul t ure 

agricIl t u r al 

,"'1" ! i\'i '. ip~, clJm'"" ~! tilf' t"nci n f ';. (' ~:'f'ter wi th nn ?pf1aren~ 

('nnn~r·ti(ln witr. wha~ prl?rl?d~<; . • ~;e!:- f' f <;itinp!-it t~.:. ~nct of 

the cha p ter as 'ln irrelevant add:ti ,: 'l e,'"n fa ci li t ates 

~kil)ping ~hem 21tng~thpr hv thr :ea-her. 
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Th" soc i al studies textboo k s a r e th e textbo o k s In t h e 

s ampl p wh i c h d o n"t include mu c ll wo rk-oriented par a graphs. 

\iinety - four percent of the paragraphs ar e nor work - oriented. 

Only SIX per ce nt of the paragraphs have some work 

irc .· :inati o n. Une 0 1" t he expe c t e d o ut co me s s tated t h at the 

s tu d ent sh o uld dev e l o p positi v e attitud e t uwards all 

craftsmanship and other pr 0 fessions with the objec ti ve which 

s a ys · ·.~ppreciat e all pr o f e ssions and a CC~ l ' t t he ir imp o rtance 

i Il t hp: 1 Cill me n t n f th e mat e rial ne eds () f so ciety a t large 1
' 

(MOE. 1984:86) But the examination of the conte nt s of the 

social studies indicates that such kinds of o utcomes c an not 

be e xpected from paragraphs from which on l y less than S I X 

percent of the overal l social studies textbooks are work­

o ri e nte d . In ad d itio n t o thi s. n o s t udent a spir ed in his/h e r 

:' e I a t e d wit h 

crafts mans hi p . 

P. ::: \. i n g r) e gun wi!!: t h f- I'l r e 5 e ~1 t a t i n r. n f th e i n t r (1 due t i 0 n 

nf t h e immedia t e I? n\'i r fJnme nt-t he \"ill ag e in the fi r s t g r ade . 

~ c' ;.: t ~'f) (\ ~: ~ d t"' ~-'1. 1 wit h t u g 1 'J ~':":!. 1 s ,-, .: ~ 3 1 and 

ph:: si '.~al en\- i r o nm e nt i IV ' (J r p') ratlng HEll' f::' :) r less c (Jill pletel y 

~ ire u f tIl e :-. t U ,j ,: ' 1""1' . • I n ta b l e J 

conten t s c a rr i e d n o whi t e - c o liar wo rk. .-\ 1 I t h ~ s i :-: 1-' e r e e ! I t 

~ o r k - o r iprlte d pa r a g raphs a r ~ cate go r ized und er b l ue - co llar 

wo rk reference . The pre po nderance of unrelated neutral 

phrases and paragraph s in th e t e xt bo oks greatly red uce d the 

co n c entration of wo rk- o riented emphasis in the tabu lation . 

In Amharic and sc i e nc e t e xtb o o ks t !,e wo rK- o riente d 

paragraphs ar e relatively low; thirty - tw o p f' r c ent and thirty -

Th r\ 1,.IE !l u n5a ~i~ fa c t :) r~ 1n r e Jati o r: 

t o wo rk o r ier t a ti o n . t t~ e ~· 113\"e r ~l a ti \'e l~ tl~ tt e r r~ r ag r a p hs 

e mphasizin g wo rk, wh e n c om p ar e d with t h~ s()c ial st ud ies 

tex t br:1 (lk s , 



72. 

The s(' i ~' I1" {..' textnnoks stand alone as the single 

E'lpmentary \t' x t whE'rl:' then' h", heen an attempt for 

continu ity of trying to develop creative thinking, but the 

value nf t his focus h3S been dissipat ed and I nst due to 

rai lure to relate it more of wi th praet ieal asperts which can 

be useful for the future work-life of the students. And th e 

greatest 

paragraphs 

f1bj ~C:t i ,'f'S 

emphasis bpcnmes an entirely nelltral set 

of (s ixt y-f our 

r ~ad " :\ . .. ('qlllr~ 

percent) . 

prilc t i ,-,,! 

Though twn 

skills f o r changing 

o f 

the 

ant:' 

utilizing simple objects, phenomena and process in their 

i..mlnecLiat ~envi [anment _ nationaLly" and "!I.cquir e fundamental 

knowledge of science fr om their immediate environment for the 

present and fllture lif e inside and ou tside the sch001" (MOE, 

198 J :7-17), tl1P students opinion on th e use of science 

i.'urrir:ulum ct " ': . " -

science does not help in any way as it IS not relatpd to 1'l:'al 

I i f .~ .. " 
~t :r ;" 1 !,."...:. i U !!l .~5. 

, . ! if " . 

thfJ S t ll(~ "' !1t'3 nrlnl (l !:. The n :.' : ~ i I) r: 

'. I , ,_, 1. , . _;, . .. ..... 

Th(' data 1n r:-l'1tion t o th:-' pictures If: the s?mrle 

that. relati "pl\" high percent of th~ 

pictur es have no r elRtio n with physical work. Sixty-six 

per cen t of the pirtures are neutral. TherE' sre isolated 

instances wherf> a pi ':- ttlre has 

des'.-1' i pt i ,·e paragraph wi tll whi cr, it has a ",(lrk-ori e'1~ed 

relati onsh ip. The draxings have been coordinated with the 

neutral paragraphs and thE' nE'utr~1 pictures percentages are 

rel atively prnpnrtinna! That is, as neutr~l paragraphs havE' 

thp highe5t pE' !~ Ce;lt3~ p in the 5~1IT!!\lf' textb 0I) k~. the S?!!1 '> is 

true wittl p~rcerltage (:': the pi c tures. 
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ThE' rei it t i \'" I y 

wI! ll t> - co I I ar , In th t:' hi~h frequ~!1r:y 3C'ti\'iti p s. r~flect(>d in 

r i ( ~tllrE"~ fnr" "b,)th La tegl)f i es uf wnrk . thE':p 1 <:; :l reo 1a t i vely 

str on g bias in f::\\I'ur (I f h:'Jn-f.~fll}a!· work 2 ~ "l ~.:C times rro: .... 

pic t u r e a c l ivit i es fo r blue - collar catE'gorips o t" wo r k, 

and moti\'ation, on thE' aspir3tinn of stucit'nts as expected . 

fC)f most nf the f'u pil c;; ::i :- ~ ';;;trnr1E l:,..' ::~'. I-~(: ·. PI~ t n \\-~:ite - cQllar 

ca t ego ries of occ upat i ons as sho wn on t able 7 . 

ThE' period allotment (SeE' appE'ndix th]" ",e) shows that n,) 

attrnt i o n i.::; ~i\,pn partic~!larly tn s utlject5 which 3 r e work -

r ri en tej, Fo r p','~ In!' j p . i ~_ I.:' ;~ 1 ('::, :- 1:,.." 5 P ~: 1 :- [1 C1 t :\ g r i (' U 1 t u r t;" 

T" :1':" r! "-.j ~ f''';':-

'8e t'k . ~~'~ldr5 a:.) J.' -- r : ''':.1 S {,J n 1 :. 

!: ::' I. I' , . , ~ ,-::. ;. r ~ • '. <.. ," 

, , ~ " _.' 

T 1: i... 'I. 

. :-' :' I' ,-,:: '., n n T 1 " (; . : : ' t '\ \.I;'lrds tho:. 

. : '-: I '1. • 



CHAPTER V 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

S. I Summary 

This sud, was concern~d "it ll the examination of th e 

~xi5 ting sample elementary school textbooks, 

the inv estiga ti on was t o dis cove r wh e ther 

The purpo se of 

or not the 

t~xtbooks are work - o ri enle~ and xhether they c on:rihute 0 ~ 

not to th e future work lif e o f the studen t, There wa s also 

a c on ce rn to find ou t t he students' work expe cta ti ons 

deve l oped as a r esu lt of th e ir school ing, 

Two major instruments were used t o co ll ec t da ta: t ex tb ook 

conte nt analys i s l and ques~i l) nnairE' ''; 

!!l\ '€" stigqt p ~hethe!" the primary scho o l eurriC'ulu:T! i5 work ­

(lrip nte ci ,"r nClt. con t en t of the ! ~x t~ (lrl k5 o t" Amharlc. snC!a: 

studies, .~griclJlt\lre. 

stra tifi '"d sampling. 

and Seiencp were a rlaly sed using 

r" addi t i0n to sampl e textbooks of 

!..:> l~m:"ntar) sch(1)15, 756 53.!nr'le ~ ':":'-:I:Ilt' r5 out 1) 1' 23, ') teachers 

. " , '" S ' i Po :' " : ~. ,-

. , t -: ':l. ~ r . ". !' <;. ., •• -, :- -- , , .... 

t h ... ~ C 0 :1 t e !! t <;;: 1 ' 1" 

the que stio nnaire item s wt'r .' tabulat ed , 

To,:. f t" :- .. . t :=. . r '~ . 
n"~ : '.+-

interpret 7d ar:-:i 

ana lysed. 

ob tained, 

:\ ('corC!ingly ~ th e following maJor findi ngs \IO ~'r;:, 

Fiest, th e majority (sixty-three 

paragraph" within the twenty- one tex t books are .ith(\ut work 

referE'!l C' f7' (they a r e r.:·~: ~r':l.!) . Ple neutral par?graphs are 
" relat i vely high In all gr3de" ( ~ 5 i, 

s tudies which en co mp asses mo r e than nine t y percen t, Hence , 

IS no halanr~ hetu'P'1 work-()riented anri neutral 

parageaphs In th e texts, 
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Second , tht> attempt to idt>nlify tile work-oriented 

pa r agraphs I n the four subject t extbau k s has resulted that 

thi r' y-seven percent o f th e paragraphs 21"'> "'()f k- o rientE'd , 

(Ju t of th ese work-rE'ferenced paragraphs, thi rty-three percent 

art' "IUE' - coll ar w" rk-rt'ft'rE'n ct>d paragrap h s and only f ou r 

percE' nt ar e white-collar wo rk rE'feren ced, 

:\s regards the in('lusi e'" o f wilit e - co llar ref erenced 

wo rks, 
(3 :.J, 6: h , 

SC' lE'!1 CE" 

ther E' are 

grades) , 
"I~ rA 

(2', 3' 

no white - colla r refer e n ced warks in ,~mhar i c 

Agriculture (1 st , 2:: 3:d , 4:' grades), 

gr a des) and soc ial studies ( /b and 6th 

gradps) , And the white-c o llar r e f e r e n c ed works arE' 

relatively high in Agriculture (6 th gradE's), and science (6 th 

grade) This shows that th E're IS nn t"lance bet ween whit e 

~t!! d ~) :.: ~ - " ") ! 1 a r r f;! t' f' r p n (' f:' d p <1 r 3. ~ r c.!, h c;: • 

Thi rd, reslllts ob tai ned with regard to the frequency of 

".,f1<l.'.i:1r;C;; !!l the t extbnoks . th(' mO<;;;l. ~'rpqH"'n t1y me:1tio n ed 

\-, 1 'I'? - I: "! 1 ~:- n C (' U pa t i nn ~ \V '=' ref ;1. r min g (f = 1 (l (1) . fa c t o r y WI) r k 

( ~ ' ='~ ' '1.:1,-1 '2t t:! I:" ol",pdin,g (( = i.1;) . \\}:: . '"'" +.!1t' fn·.;;. t fr f'qlJE' nt 

mt'tltinn~d "' ~'u r'3ti(ln 5 in whi!~-('[lilay (,3. t ~g" ry :~rf' tPAch ing 

= 

betw,;;...;:, ! ~ ~ t~e t~\·o c at egc.1 ri es , 

!' (, urth, less than one -t hird o f the pi c tures In th e 

t e xtb oo ks are wo rk - oriented , Th e re a r e more th an fiv e tim es 

as many blue - co ll ar as "'hi te - colla r r efe renc ed pictur e s, 

S ixty- ~ i x p e r cent o f the pictures ar e ne utral, The r At i o of 

pictures f avo urs blup-c o l ar wo rk s ln all ('~'C~ ' r sut,jec t s , 

Fift", . ' ith reg a rd t n t'le pdu c ati unal a <pira ti o n o f 

e lementary sc h on l stlldrn t s , mo r e th an ~ igl l ty-t~ O per ce nt o f 

the rp<ponde nts aspire to study up t o higher education level , 

-',nd only t\V~lve percent of th e r espondents asp Ir E' t o join th e 

\' oc ational / Tec hnical In s titut es , 
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S i x th, the q lle st t o fi~d nu t th e stud e nts oc cupational 

as pi r Clt inns has re ve al e d th a t. c o ntrar y t o t he co ntents of 

the textbooks . their occupati,)nal aspirati,) n is inclined to 

white-collar categories of occupations . Accordingly, most of 

the s tuden ts asp ired to be medical doctors. univers ity 

rrofessnrs , administ r ators (managers) . pilots anci s c i e 'ltists . 

In c ontrast, rIo willingness is seen by th e r e spondents to be 

s o ldier. military o ffic er , ca rpenter, traditiona l 

handicrafts, like weaver, p n ·ter. go ld smith, black smith 

"tc . .~nd eightY-E'ight per c P ,,( o f the resp o ncients don' t want 

to join agriculture. 

Se\'enth , r esu lts obtai ned with regard t o occupations 

which are manual has revealed large differences among the 

stt! de nt respondents . Consequently. many (seventy - one 

per ('p n~ ) o f t!l':' 5 t udent 5 he": : f;'> \"t:' t!1 3 t d Ol r. g f:! 3 rt Ua : wQrk is 

d e gradin~. wh i If' s ome (tw;:>n ty-n ine p':' r cf'n t. ) acc t' p t e ci that 

d o ing manual work is no t de,l '-'_'1 ';_ 

.j,g .3.in, the att e mpt t o fi n d (lu t t he reas o ns why the 

.;" t l!:i ~" Il ~ S <:; did t h;'l t ct n i n ~ r;: ":. ~. . ,1 1 W l ;" !< ~ '3 ~~ .:- g r a '~ i Ii g r ~ \" e ale d 

i h rt-f' r p as n l15.. 

manua 1 w(I rk . 

st lJc!p nt sampl es belie\'e that manual Ro rk is f ')r nnn - educated 

ppnple_ Ten percent respond e d t hat th o se ~hn d~ manual work 

,Ire outcas t and undermined by the s oc iety _ 

Finally , a <:; reEards to the overall opinion on the 

ex i sting curriculum In r"'"lati t)n to th e f l.1 ture life of 

students, th e teacher resp o ndents ha\-e exhibited s lig ht 

d i f f e r ~ n('e5 . To this ~nd . relatively. m:<.ny ( fifty -t hreE' 

perce n t ) 

will rl P t 

are of 

prepRre 

the ('· p i l:ir·,c 

students 

that "t~:'" 

for life In 

F:'\:i s ti n£ (,\ irr ~ ('u1um 

t h e future", The 

rp!llalning t h i rty - eight nnd ~ ig h t r e r '"' c!"~ t ha '.- e gl\" e n their 

as "t he curriculum helps parti a lly fer life in the 

fut u re" and "It doesn't help f o r f llture lif e o f the 

stlJdents", respectively, 
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5.2 ~_onc lu sions 

Fr o m the findings it can be (,<, neluded that I n most 

aspects t h e tp x th n oks d ·' n o t cnn t a i n q hala nc pd pr o p o rtion of 

co nt en t s whi c h r ~ fl ec t wn rk- ('r i e nt at i on . l ns t ea d t h~ :-

exhibit a neutral paragr aph - bias. Though th e few work-

nrient e ci par a g r a phs !" e !~ ~ t: ... ,~ t ,,=,d 3 \...· : l,~ ... - (" lIar ('a t t"'g ' r.y 1) 1' wo rk­

b i as, they fail t 'J ril-'\"t' l () r n r! ~ t udf::->!: ts p l) siti\' e ?!. ttitud e 

t o wards manual wo rk . Th e d a ta o f the s tuden t s respons~ 

revealed tha t thpy highl y aspi r e ~hite-collar c a t egory 

oc cllpation s whi c h ne e d highly pr o fessional training . Th e 

data from the t eac hers' r e spon ses also revealed that t h e 

t ear her s ar ~ n o t ~a ti s fie d .. it b :~ e s ub je c t th e y a r e teaching 

f o r it ha s n() lJSf> f o r ':h e f l lt u r p 1 i!' .=: o f the st uden t s. 

He nce. it i s 3 "' t' ll kn c lVn f'te t that t ex t b')(lk writing i s 

3 c o mpl e x pr ncess i n .. hi c h car e f u l p l anning IS c ru c i a l f o r 

S< }C i p -P f.~ O !l ··, r~ : c ne~d5 , :!~ ~3.r:i)~1 W ? ! · :'f> __ ( !5 . F'~ • .- rjn 11 : se~m t o he 

th,)u ghtful ly c 11 nsldt:" r ed vd!P!1 h ' !<~ 1,1. !:-" r ,- bein 2 p re ;: a r e d. 1:-; 

1 i ~ h \ n f i d ''' .j S "1 S t' r ; eo:;: s e : 

r ' I r t h. 

5 . 3 Becommenq~ti~ns 

\. ;~ the nati r) nal 3 1m o f ""-:.!u(' at i --1n i n Ethiopia is t o 

cre at e a pr o du c tive g ene r a tinn 1 !l a I I fields o f 

occupations wheth e r manllal o r me nIal-t hat is n eeded f o r 

t hp f ' ~-'> l n pm en t a r:j pl·o sp er :ty o f th t:' :-:a '.i r:l l! . educ ati c :; 

has a leading r ol p t o p l ay 5 0 th e ideal o f ~ quity of any 

type n 1' \\- o rk whi rh : 5 u s e f u l t o t h e soc i e ~y sh ould r:o 
Y't-"> fl ectt> (j 1 ' , <- ' 

1. In a cnuntr: l ,k o Elhi u pi ~ . wh e re tr ilditi o'1 ~l heliefs 

whi c h u nde r mine ma nual ~ o rk 3 nd ha ndi c rafts still wide ly 

prevail, a n': ur: dp r de \ 't'" 1 o pm e n t e x i 5 I . 

eelucat i o n must s,' r ': e t o ,,,· ,) i c: : i":~ h el ie fs thet are 
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against productive work s 

inculcating the use for 

materials and textbooks , 

usetlJl fOJ[ 

manual work 

the suciety by 

thr ')u gh reading 

Til l> hilnd and mi nd 

se para t ion should 

rli\ r cE' . t:-. 7' 5cho;1 :1 n:': real life 

be avoided through the cur riculum 

whi(.~h ",h' H! ld b", r-' ito::; pl ! 'Ji~l\:: r"'>S'":-'3 ~ ':'~~ findings that 

recognizt' ,,,,ei take a full ac(' oun t o f the ove rall 

implications it will ha\'e on the m~:·. ti on~ j problems: 

And since education is thE' busjness of all. it sho uld b", 

made thr ough the involv e ment of divers<" cons tituency In 

which educators , education resea r ch 

psychologi5ts. 5nri0 1 og ~5t t~~ che rs . parents . 

gr(lUps (';-1n t~k~ part . 

workers, 

and othE'r 

Sincp n1n5t n f t ~ll-" E t h i ~l [' : ~\ n j.' r"> S p j e 1. ~ 1:-: r u :" a 1 are as, 

t ht' pduca t i l'n should inf!uence pU;Jils attitud es , 

':' c..!--, ':" I.~ i all :. t, (1 i . '~ J. 1 i ~ ... ' ".., ' .. ' ... ..> 
, ;- - . 0) f . a!~J 

pPS1~iv(> ;,"If rur 2l.1 

1 i r' ~ .. 
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MARCH 1993 . 

Qu estionnaire to be fi l l ed by Elementary School Studen t s 

NB. The foll owin g items are to be addressed to stude nts 

o f 5th and 6t~ g rad e who are attending c lass in 1993 

academic yea r. 

INTRODUCTION 

Among the many ~t: o rts t ha t are being made f or impr Gv ing 

educ ati on is th e e ff o rt t o plan and devel op curricula which 

is related t o !h~ need 0f 50riety and also to th e future life 

of the learner. In this retard . in third world coun tries 

li~>:> Fthiopia . it has l'Jr.g be,:,,!: realized ~h3 t t ht" c urricu lum 

plCln . if it is U, bee,me erf~c ti '·e . mus t incorp orate theory 

~\. t~1 I ~ : '1,:-t i C"':? 

("J lIar (\ienta I ) . 

Viewed f r om this "antage po int . this questionnaire i s 

part of a s t udy 5hich is bei ng made to pr oduce a THESIS that 

wi II c ontr i bu te t o a p r ofessional oven'iew o f "A:i A'iALYSIS OF 

THE WOR K- OR TE\TE D CHARACTER OF THE ET HI O PI A~ PRIMARY SCHOO L 

CCRR I ClTL\I . " Since the p ~' rp o se o f the 5 ~udy is to ga th e r 

per tin en : informa tion as r ega rds attitudes and op ini on s o f 

th c) se ~h o are actually en g3g ed in th e l ea r !li ng process. your 

assistance and your f:'3!1K resp onses will be much ap pr ecia t ed . 

Thank you f .) r you r coo pera t i on in .\ ch·ance. 

Please, de 'lot .~ri te your namE' . 
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I. Bra DATA 

Town 

.".wraj a 

\,;ame of School 

Sex 

Age 

Occ upation of your father 

I!. INSTRUCTION. Please. encirc le the letters of those 

item s that appear with you r choices. 

1 . To what level do you asp ir e t o educ ate yourse l f? 

(a) Pr ima r y 

3 . 

(b) Secondary 

(~) Higher educatiol' . pr o f es si ona l 

(d) Vocational/Technical Institutes 

(e) Othe r (Spec ify ) 

Ii' t, a : d " :. ) u pIa II t <.) do aft e r y ou .- " m pIe t " t he 1 e \. e 1 0 f 

educ at i fl ! . you aspi r t'd abo\',::,: 

( '\ ) ' : : : ~~ t' I\' (,l rk t' r 

(b) En:e r 1 n t.) bUS li leSS 

( c ) Enter int o farming 

(d) Ent e :- int o fa cto ry 

(e) Others (specify) 

What b e ne fit o r ou tc ome do ya u expect 

educa ti on ' 

from your 

(a) It ~ill help In ge tting a j ob in th e t own/city. 

(b) It will help In runnIng a business . 

(el It ~i ll increase the soc ial sta tus. 

(d) It will help me in running modern farming. 

(e) Others (specify) 

~ . Do you feel that it is degrading to do manual work afte r 

ha\ing an edu cation' 

(a) Yes. 

(b) 'Ja . 
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5. If you feel that it is degrading. whi ch of the fol l owing 

do you think the reason? 

6. 

(a) Th ose who do manual work a ,-e out cas t in the 

society. 

(b) Educated people should be assigned in the off i ce . 

(c) The education prepares men for non-manua l work. 

(d) ~Hturally I dislike manual work. 

(e) Manual work is for non - educated people . 

(f) Ot her (specify) 

If you are in t erested in pra c ti cal work. which one 

the fol l owi n g would yo u prefer for your area 

specia lization' 

(a) Agricultu re (d) Carpentry 

(b) Home economICS (d \lechanic 

(c) Handicrafts ( f ) Other (specify) 

of 

of 

7. In what way is th e language part o f the curriculum of 

the school going to help y ou In your day-to - day life? 

(a) It helps t o understand the en\'i ronment of the rural 

(b) 

(c) 

(d) 

(e) 

(f) 

&. What 

( I ) 

(b) 

( r ) 

(d) 

areas;. 

It encou r ages reaclin£ attle r oooks . 

It increases the ability t o think. 

It helps in writi ng letters and in the exchange of 

ideas. 

It does not help i n any way as the cur riculum i s 

no t r elated t o life situation . 

Other (speci fy) 

is your opinio n about t he science c urriculum? 

I t 1S interesting because it 1S related t o r e a l 

1 i f e . 

School science helps In the day-to-day work . 

Scllnnl science does not help In any way as it is 

not related to real lif e . 

Other (spec if:) 
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op i nion about the social stud ies 

, "' ! !( IS Int e restin g as it deals with the ories of 

social development . 

(b) It helps In understanding the society and soc i al 

s tructure. 

(c) The subject IS not su i table as there IS al most 

nothing i n it about the rural areas . 

(d) I do no t like the subject as it includes more 

things about foreign count ri ~s than my o ~n. 

(e) Ol' !'ler (s peci fy) 

10 . What 1 S your opinion abo ut the curriculum o f 

Agriculture) 

(a) It IS interesting because it IS related to real 

1 if e . 

(b) We are not taught its practical aspects so it is 

not useful. 

(e) I don' t want to bt' pt' asant . so I am n"t i:;terested . 

(d) I am interested because I want to be farmer . 

lei Other ( spt"' ir~) 

1 1 . What is your over all opinion about eXisting curric ula? 

(a) Highly sui t able and realist c . 

(b) It is entir e ly divorced fr om reality . 

(e) I t co nt a in s t oo much about urban env ir onm en t . 

(d) I t conta in s too mu c h abou t r ur a l envi ronment . 

(e) Other (specify) 
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12. Of th e jobs listed In this questi on. whi c h is the best 

one yo u are r eally aspire t o get when your schoo ling is 

over? (make ( v'") sig n ) 

________ Agricul t ure 

Teach i ng 

---

----

---

Au t olilObile Driving 

Mil itary 

Busin~ 

Sc i ence 

Medicine 

Re l igi on Leadership 

Ca rpentry 

Athl et i cs 

Art 1 san shi p 
(Weave r:-. Pott ery . 

________ Go ld SQi ttl) 

Phi losophy 

F01itica l leadership 

I:ni versi ty 
________ profess urshi" 

Barberry 
---

Law 

Watching (Guarding) 
---

Offi ce c lerky ---
Jani zrian 

Fac t ory lIy"o rk 

Postman-ship ---

. : ntT (spec! f y ) 
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ANNEX 2 

ADDIS ABABA UN IVERSITY 

SCHOOL OF GRADUATE STUD IES 

EDUCATION FACULTY 

DEPARTMENT OF CURRICULUM AND I NSTRUCTION 

MARCH. 1993 . 

Qu es tionnaire t o be fill ed by Elementary Sc hool Teachers 

INTRODUCTION 

Among th e many e ff orts tha t are be ing made for imp roving 

ed uca tion, one of the mos t significant and potentia l most f or 

reaching trends is t o r ela t e educ ati on with th e needs of 

society an,\ also with t h,' futur e life or H.e learner . In 

this regard, in the third world co untries lik e Ethiopia. it 

has long been realized that the cu rri culum plan. if it is to 

h,=,c ome effecti\-e must i: H't) rpnrat e th r:-or y wit!": ~1 :-a (' tice . And 

should dpvelop on studen t s pusiti \'e attitude t o wards any type 

of wo rk wheth e r manual o r menta; ( lI·hlt e-':ollar) . 

\"it>wt"J f'r IJn1 th:::. \"7:nL-<.£f' f_" int. tr: :s :,! .. -s :: ·I:1n~'1.ire IS 

part or " sturiy which is b~ ine J~a de t o produ:- d -:-iiESIS that 

wi 11 co ntdbute t o a pr o fession,,1 o\'en'ie w of ' .... \ .;\.;LYSIS OF 

THE WORK -ORIE~TED CHARACTER OF TH E ETHIOPIA\ PR I~AR¥ SCHOO L 

n:RRI CU LUM". Sin ce the pu rp ose o f the s t udy is t o ga th e r 

pertinent in fo rmation as r eg ards cu rrent pe r ce ptio ns. 

a ttit udes and opini on s of those wh o are a c t uall y engage d in 

th e t eac hin g pr ocess , your ass i stance and your frank 

responses will be mu ch appreciated. 

Thank you for your cooppratinn ill Advan ce . 

Please , do not write your name , 
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PART I B10 DATA 

INSTRUCTION: Please put ( ) mark in the dash in fro nt of 

those i tems that appear with choices and write 

in brief, what you think is a ppropriat e to th e 

open - ended ones . 

I . Sex (a) Mal e 

(b) Female 

2. :\ge (a) Less that 20 years 

(b) From 2 1-25 years 

(e) Fr om 26 - 30 yea rs 

(dj ::rorn 3 1-35 yea rs 

( p ) \1 (. r e t ha '1 36 years 

3. You r e:\ per i en C' e 1 n the fi el d C' t' teaching . 

(a) From 1-4 years 

( L ~ Fr ;)tn 5- S y ear~ 

( " ) Fr om 9- i 2 y ea rs 

(d) Fr om 13 - 16 years 

( e) \I o re than 1 7 yea rs 

4. Names o f subj ec ts you are teaching . 

5 . i.e\'"l o f grades you are teaching . 

6 . ~umbe r o f cla~ses you te ach . 

7 . Averag e number of students in classe s you t each . 

8. Weekly class load . 
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Please : e ncircle the letters of those 

it ems that appear In front o f your 

c hoices . 

I . Does the e l e ment ary schoo l cur ri cul um encourage s tudents 

to memorize on l y? 

2. 

(a) T t encourages studen t s to memo ri ze o nl y . 

(b) I t doesn't eIlCf)U rage to memorIze . 

Does the pre se nt school cu rri c ulum develop amo n g 

st ud ents nega ti ve attitude t o ward s physi c al labour? 

(a) I t develops amo ng s tud e nt s nega ti ve a l luae 

towa rds physical lab our. 

(b) It doesn't dev e l op among studen ts negat i ,"e att itude 

towards physical labour. 

3 . Does the presel!t eleme ntary c urriculum in c o rporate 

practical work? 

(a) It incorpo rates practi c al wo rk . 

(b) It doesn't inc,' r p o rat e ;:>r:l (' :: '-' 3! wo rk. 

1 Is the present ~ C h '-:'l : .' lJr:-::u: 'JTr. h::lpf~!! 1n d('\"e l o ping 

creati.'"e thinking a;T\ ljng s t uc :::- r:ts: 

( a ) !t ~5 hplpfu! i!": .~ : -'\ ' '''l n : ' i:.~ c :' e3~i \ ' ,:' t! i i :t king among 

studen'\.s . 

(b) It is nu t helpful In ue\"E· l ·) ;-:ng cr e ali\' " thinking 

among students . 

S . How mu c h do es the school cur ri culum help the s t ude nts 

wh o r e main III th e cou ntrysi de to g et establ ished in 

I i f e? 

(a) Quite helpful. 

(b) Partially he l pful . 

(e) It will fa il to help . 

(d) Oth e r (speci fy) 

6 . Ho w mu ch does th e schoc·l ec't.: c ati Gf. heir the s t udt' nts wh o 

will go t o towns t o get established in life? 

(a) Qui t e helpf ul . 

(b) Pa rtiall y helpful . 

(e) It wi 11 fai 1 to help. 

(d) Other (specify) 
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7. What kind of practical work (activities) might be 

included in t he schoo l curr i culum inorder to 1 i nk t he 

stude nt s' learni ng with thei r future wo r k? 

(a) To ac qua i nt s t ude n ts with t h e vil l ag e lev e l 

voca tional activities 

(b) To teac h handi c r a ft s in t he schoo l 

(c) To involve students in c reative and problem so lving 

activi t ies 

(d) To t each d iff eren t vocat ional subjects i n s c hoo l 

__ --'.(~) --.O..tlLe .. L _C-s . .l aJ..e...)~~~~~~~~~~~~~~_ 

8 . Ar e you satisfi ed with th e pr esent educa ti on wh ic h you 

teach i n th e sc hoo l in r espect of earn i ng a li ve lihood? 

(a) Quite satisfied. 

(h) Partially satisf i ed . 

(c) ~ot at all satisfied. 

(d) Others (please mention) . 

9 If ~'OU are not satisfied with th e prese~lt edccat ion you 

teacll. ~~ease mention tile cause u f )"ou r .~~~ satisfac t ion? 

(a) The SC.r!uUl J.5 ':'':~':'':' .. :2 : " ; ( '"0 ;€aiily 

(b) The school educa ti o~ does nn t prepare students fo r 

1 i !" '::' . 

(e) Have no idea. 

(d) Other (please ment i on) 

10. Does t he p r esent e l emen t ary sch ool curriculum r e lat ed t o 

t he need of t he soc i ety? 

(a) I t is re l a t e d t o t he need o f t he soc i e t y. 

(b) I t i s no t rela t ed to the need o f t he soc i e ty . 

11. Wha t steps. do you t hink, shOl:ld be t aken t o make sc hoo l 

educa ti on mor e r e l ated t o the need of the socie t y and 

t he fu t u re li fe o f s t Uden t s? 
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