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Abstract 

The objective of this study was to e:(plore the/actors affecting stl/dents; learning of English speaking skills 

with particlliar reference [0 grade nine Ginchi Secandmy and preparatOlY School a/ west ShoG Zone, and 

thereby (a forward recommendations/or the improvement althe problems. To this end, a descriptive survey of 

quantitolive and qualitative data analysis method \Vas ell/ployed. The subjects q( the Sfll C(Y included 100 

SlUe/ems and 5 teachers 0/ the target school. They were selected 1Ising stratiJied, purposive and simple 

randolll sall/pling techniques. 

The clala were gathered through questionnaires, interview and classroom observcllion. The quesliunnaires 

were lIs~d 10 explore the currenl students ' partiCipation level and leachers ', s fllciel1ls '. classroom and 

inslruclional material relllled constraints, wilh respect 10 Ihe learning of English speaking skil!::i. 711e 

il1lerview and classroom ob~ervation supplemented the data obtained through Ihe questionnaires. Statistical 

tools sllch as numbers and percentages were lIsed to analyze the collecled dala. 

1''l7e resull of lhe sludy revealed thai the curren/ level ofslUdems ' participalion in English speaking class of 

the larget grade is 1mI', due 10 Ihe fact that classes were mostly leacher dominated. A ccording~)', it was/ollnd 

that majorily of students were supposed 10 listen 10 their teachers' talks rather than actively involved in 

various classroom speaking activities. Besides, the main faCIal'S influencing the learning oj English speaking 

skills in Ihe target grade level were found 10 he (he problems related 10 teachers, sludems, classroom and 

instructional materials. The finding indicated /he exis/ence of problems rela/cd to reachers, s llch as beliefs 

abolll language teaching, leaching melhodology, inability fa provide classroom oral activilies, teachers ' 

proficiency, their testing system, way of error cor/'eclion anc/failure to lise teaching aids in speaking classes. 

The finding also revealed Ihe problem relllled 10 sille/ems, like beliefs abolli language learning, lack of 

conjidence, poor speaking background, jrequel1f lise of mother longue. lack q/vvc(lbulcu)" lack ajpractice 

and low participation. The stuc0' also indicated the problem related with classroom and instrllctional 

materials /ike large number of students in a class, unsuitability of seating arrangements for pair and group 

work one/ lack of access to teaching aids. 

Finally, on the basis of the findings, it was recommended that in order 10 improve students ' participation. 

above all, slue/ents have to praclice spepking in the target language by parlicipGling actively in pair or group 

and individual activities in {he classroom. To this end, leachers also alight to play prominent role. That is.' 

they should use modern melhodologies which give 1'00111 jor students ' aClive participmion. On (he olher hand, 

to promote students' learning of English speaking skills, both English teachers and sflldents have to play Iheir 

appropriate roles il1 doing against problems that hindered s flIdents' learning of English speaking skills. 

Besides, the concerned bodies need 10 deal with the problelll of large class size and instrllctionalmaterials 

related/actors to alleviate the problem. 

XI 



CHAPTER ONE: INTRODUCTION 

1.1 Background of the Study 

The goal of teaching a language in general and speaking in particular is to get students 

become communicatively competent. In other words, learners in a language class do not 

only learn to make grammatically correct sentences but also to develop the ability to use the 

language they learn for various communication purposes (Harmer, 1991 ; Nunan, 1988; 

Bygate, 1987). 

In relation to thi s second language ability can be developed through uSll1g the target 

language for communication. This communicative use is not only the goal but also a means 

of learning a fo reign language (Little wood, 198 1). 

Byrne in particular is very much concerned about developing oral fluency, which is the 

goal of teaching the productive skill of speaking in a language class. Oral fluency is defined 

as "the ability to express oneself intelligibly," (Byrne, 1986:9). If learners achieve this 

abi li ty, they can express themselves in utterances that are relevant, eesily understandable 

and with an acceptable level of accuracy. 

However, developing oral skills in learners is not an easy task fo r many English teachers, 

particularly for those teaching English as forei gn language. Some of-the problems in 

developing oral skill are: lack of motivation and encouragement, lack of environmental 

support, lack of facilities, use of inappropriate methodology, insuffic ient time for learning 

and difficulties in finding life like situations to motivate the students to communicate in the 

foreign language (Deport, 1997). 

According to Chaney (1998:13) speaking is the process of building and sharing meaning 

through the use of verbal and non verbal symbols. He also states that it is a crucial part of 

second .Ianguage learning and teaching. Despite its importance for many years teaching 

speaking has been undervalued and English language teachers have continue(; to teach 

speaking just as a repetition of drill s or memorization of dialogues. However, today's world 

requires that the goal of teaching speaking should improve students' communicative skills 

I 
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because, onl y in that way students can express themselves and learn how to fo llow the 

social and cultural rules appropriate in each communicative circumstance. 

In our country Ethiopia, Engli sh has been used as the medium of instruction 111 all 

secondary schools, co lleges and universities . It has al so been the medium for scientific 

researches, international business, diplomatic relations and transfer of information. Since it 

gives such a wide service, the effort to improve its teaching and learning has been given 

much attention from time to time. The present Ethiopian educational policy has mainly 

given strong focus to the improvement of the teaching and learning process of Engli sh in 

general and for speaking skill s in particular. 

Recently, particularly, since the design of the new education and training policy in 1994, 

due attention has been given to changing the text books and introducing methods that bring 

the learners to the center of learning. In 1996, the ministry of education published series of 

text books entitled Engli sh for Ethiopia to be used in all schools in the county. These tex t 

books differ greatly in content and approach from the prev ious ,text books (i ts 

predecessors), For example, in the English for Ethiopian series fo r grade 9 and 10, language 

skills that were excluded from the previous text books, speaking and writing have been 

given the max imum teaching emphasis. (See Table I below) 

Table 1: Periods Allotted to Skills in the New Syllab uses ([CDR, 200 I) 

Periods allotted to grade 9 Periods allotted to grade 10 
Skills syllabus (number of periods syllabus(number of periods in 

in a year) a year) 

a. Reading 39' 37 
b. vocabulary 29 28 
C. grammar 31 33 .-
d. speaking 47 47 
e. listening 29 30 
f. writing 41 ' 4 1 
Total 216 periods 2 16 periods 

As it is depicted from the above Table, speaking and writing which had been excluded frol~ 
the old text books, are allotted the maximum periods 47 and 41 , in both syllabuses. 

2 



Grammar which had been at the center of language learning for many years in the country, 

is given the fourth position, while vocabulary is given the least. Especia ll y the speaking 

ski ll has been given the maximum teaching emphasis. Besides thi s, a variety of act ivities 

that are believed to give learners opportuniti es to practice speaking in classrooms are also 

suggested in the text book. Moreover, apart from the communicative activities specifically 

designed fo r teaching speaking, pair or group activities that provide practice in speaking 

have been suggested. This all implies that to what extent an approach that brings learners to 

the centre of learning Engli sh language in general and speaking ski lls in particular has been 

inn'oduced in the English for Ethiopian series of the new syllabuses. 

On the other hand, it has been reported on several wo rkshops and seminars that English 

teachers have been given exposure or orientation to the communicative way of teaching 

Engli sh language tlu-ough long or short term trainings so that they can bring change in the 

quality of language teaching (Alemu, 2004). Never the less, experience shows that such 

effort, exposure and orientation haven ' t borne fruit as expected. Consequently, high school 

students, in particular, are noted to have great difficulties in expressing themse lves and for 

their poor speaking Skills. Thus, this problem in Engli sh is still a problem that needs to be 

well addressed. 

1.2 Statement of the Problem 

Education is communicated to the learner t1u'ough English in most parts of the world. 

According to MOE (2002), English has played a prominent role in the field of education. 

Thus, English is not only one of a world language, but it is also taught in Ethiopia at all 

schools and higher institutions. It is a medium of instruction in high schools to higher 

learn ing institutions. In addition, it is also used for practical purposes of communication. It 

serves as the language of education, science and teclmology and as a necessary link with 

the out side world. Thus, students who are at different leve ls of education are requl ired to 

use productive skill such as speaking and witting effective ly in order to meet the above 

goa ls. 

Despi te such broad coverage allotted to Engli sh language as a subject and medium of 

instruction in the curriculum, the students' proficiency in the language is no t adequate 
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enough to meet the demands of their classroom. Especially, most of the learners at primary 

and high school levels have problems with the spoken English. Concerning this, MOE 

(Ibid) also says that it is a widely held belief that the status of English is low in Ethiopian 

schools at all levels. Although the problem is common for all language ski lls, the problem 

of the speaking skill is remarkable. 

Concerning the issue, different local researchers state that there are factors that have caused 

the above mentioned problems. For example, sisay (1999) states that teachers focused more 

on accuracy work and thus, did not balance accuracy and fluency work in classroom 

interactions. He further explains that organizing group with in crass has not become 

practical by the majority of the teachers. Moreover, Tamene (2000), states that teachers do 

not encourage students to use creatively the target language. 

Similarly, Mesfin (1988) as cited in Sisay (1999) looked at the problem relating it with the 

nature and design of the syllabus. According to this finding, the sy llabus designed at high 

school level focus mainly on grammatical items of the language. On the other hand, 

Mendida's findings (2001) looked of the problem relating it with large class size. 

Besides the above mentioned findings and the different studies done on simi lar issues, my 

teaching experience in government of high school for one year also convinced me that 

students speaking skills is not adequate enough to meet the demands of their classroom and 

the problem needs to be studied further. Thus, this research , in this study also tri~s to study 

the factors that affect the learning of English language speaking skill s at grade 9 leve ls. 

1.3 Objectives of the Study 

1.3.1 General Objective 

The main objective of the study was to a~sst;ss ~rob!ems that affect the learning of Engli sh 

speaking skills in the study site proposed. 

1.3.2 Specific Objectives 

Patiicularly, the study attempted to exp lore : 

» The current level of students' participation in Engli sh speaking classes . 
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~ Teachers ' related factors that affect the learning of Engl ish language speaking skills at 

selected secondary schoo l. 

~ Students' re lated factors that affect the learning of Engli sh language speakin li, skills at 

se lected secondary schools. 

~ Classroom related facto rs that affect the learni ng of English language speaking skill s at 

selected secondary schoo l. 

~ Instructional material related factors that affect the learn ing of English language 

speaking skills at se lected secondary schoo l. 

1.4 Research Questions 

1.4.1 General Research Question 

Generally, this research was intended to answer: 

~ What are the factors that affect the learning of English speaking skills in the study 

site? 

1.4.2 Specific Research Questions 

More specifica lly, this study was intended to answer the following questions. 

~ What is the current level of students' participation in speaking English class? 

~ What are the teachers' related facto rs that affect the learning of English Speaking 

ski lls at the se lected school? 

~ What are the students' related factors that affect the learning of English speaking 

skill s at the selected school? 

~ What are the class room related factors that affect the learning of English speaking 

skills of the selected school? 

~ What are the instructional material related factors that affect the learning of English 

speaking ski ll s of the selected school? 

1.5 Significance of the Study 

Since English is a language serving as a med ium of instruction at high school and higher 

institutions level, both students and teachers use it for practica l purpose. Nevertheless. there 

are different problems which hinder the teachi ng and learning of English speaking skills. 

On the bas is of thi s assumption, an attempt is made to explore some major problems that 
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affect the learning of English speaking skills of grade nine students in thi s study. rhus, thi s 

study could have the following contribution to the concerned beneficiaries. 

~ It contributes its share in solving the educational problems regarding Engli sh 

speaking skills. [n other words, the finding of the study may be used to make usefu l 

practi ca l contribution in anticipating the poss ible ways of allev iating the existing 

main problems with the learning of Engli sh speaking sk ill s. 

>- It provides further information to the teacher and students in order to cope with the 

problems that affect students' learning of Engli sh speaking skill s. 

~ [t may create ways of up-grading the teaching and learning of spoken Engli sh skills. 

~ The fi nding can contributes for further study in the area. 

1.6 Scope of the Study 

[n studying speaking skills, many complex things need to be considered and inves ti gated 

but this paper does not claim a task of such nature. This study attempted to explore fact 

about the factors that affect students learning of English language speaking skill s with 

parti cular reference to grade 9 Ginchi secondary school of west shoa zone, oromia reg ion. It 

is confined only to thi s. 

1.7 Limitation of the Study 

The researcher strongly agrees that the inclusion of a large part of general secondary 

schools (grade 9) and population size in the study could help to get more relevant and 

broader information. However, because of time, financia l and other resource materi al 

constraints the researcher could not be able to conduct the stud y in large areas ana in -depth. 

Besides, even if the researcher adapted the questionnaire from other sources. he did not 

make pilot testing the Oromiffa version. 

------
1.8 Operational Definitions of Terms 

Factors: a cause or determiner that underlines and influences performance (Good 

1973:233). 

Speaking: refers to verbal interaction of the students to communica te with their teachers 

and/or with the ir c lass mates. 
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Role: refers to the part that learners and teachers are expected to play in carrying out 

learning tasks as well as the soc ial and interpersonal relationship between the participants 

(Nunan, 1989: 79). 

1.9 Organization of the Study 

This paper consists of fi ve chapters. The first chapter is the introduction under which the 

background, statement of the problem, objective of the study , research questions, 

significance of the study, scope of the study, limitation of the study, operational de finiti ons 

and organization of the study are presented. The second chapter is the rev iew of related 

li teratu re which provides the reader with information related to the teachi ng or learning of 

Engli sh speaking skills and the facto rs thdt affect it. The th ird chapter dea ls with research 

design and methodology such as the research sett ing, sources of data, data co llection 

instruments, and data analysis procedures. The fOUlth chapter comes with di scuss ion and 

analys is. In this chapter data collected through questiOImaires, interv iew and classroom 

observation are analyzed and discussed. The fifth and the last chapter present the fi ndings, 

conclusions and recommendations. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

2.1 Introduction 

The main concern and objective of language teaching is to enable the students to develop 

their abi lity to use the language for variety of communication purposes. Students should, 

therefore, be taught the fo ur major language skill s, namely listening, speaking, reading and 

writing. Particularly, teaching the speaking skill is vitall y important because it is the skill 

which engages learners to participate in the process of oral communication (Harmer, 1991 ; 

Nunan, 1998; and Bygate, 1986). 

However, the traditional way of teaching English languages concentrated on making 

students aware of the aspects of the target language. That is making them aware of the 

aspects of the language such as the phonological and morphological features of the 

vocabularies of the language. This resulted in teaching learners with no practi ce in the 

encoding and using the language for communication purposes. As a result, language was 

usuall y taught in a written fo rm until recently. However, the written code has not been 

fo und to be of great use for oral communication purposes intended to be met. In relation to 

thi s point, Rivers (1987: 187) writes, "it is 100 elaborate and cumbersome. It is al so too 

intellectuall y demanding for informal communication. It is less redundant than the spoken 
~ 

code". Thus, the teachers' unwill ingness to change their methodology together with the 

nature of the written code made the emphasis to conti nue on language as product and the 

written code to acqu ire a certain prestige as the standard which the spoken code should be 

evaluated (Rivers, 1987: 189). 

Ri vers (1987) argues that teachers mention the nature of the speaking skill as one of the 

reasons for them to be unwilling to change the pattern of their instruction, preferring to 

concentrate on the written code and di scussing the content of forei gn language texts. That is 

the speaking skill is taken as more demanding than the other skills. 

In recent years, however, the increase requirement of the language at all levels has brought 

a need for a new approach wh ich enables the students learn how the language system is 

used fo r communication purposes. As a result, Engli sh teaching has been intended to 
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provide learners with the ability to use the language to convey information assoc iated with 

their studies (Brumfit and Johnson, 1970). 

2.2 The Concept of Teaching Spoken English 

According to Nunan (2003) speaking is a very important part of second language learning, 

because the ability to communicate in a second language clearly and efficiently contributes 

to the success of the learner in school and later in life. The scholars add that it is essential 

that teachers pay great attention to teaching speaking, rather than leading students to pure 

memorization. 

The scholars consolidate the above idea by indicating ' how' and 'why' speaking must be 

taught. According to Chaney (1998) 

Speaking is the process of building and sharing meaning through the use 
of verbal and non-verbal symbols in a variety of contexls. Despite ils 
imporlance for many years teaching speaking has been under valued and 
English language leachers have continued to leach speaking jusl as 
repetition of drills or memorizalion of dialogues. 

This definition also strengthens the idea of the above educators indicating that speaking is 

very important, undervalued and taught in the way it could not be developed. Sti ll another 

educator stresses that speaking as a skill is not the oral production of written language but it 

involves learners' mastery of a wide range of sub skills which added together consti tute an 

over all competence in the spoken language (McDonough, 2003). 

As we can anal yze from the above definition, oral production of drills (written language) 

can not be considered the teaching of speaking because it requires learner's mastery of 

language in di ffe rent contexts (settings). Thus it seems to mean that a teacher must 

understand the meaning and methods of teaching speaking a head of time. Although 

speaking has not been given due attention, today's world requi res that the goal of teaching 

speaking should improve students' communicative skills. This is because onl y in that 

students can express themselves and learn how to follow the social, cultural ruks 

appropriate in each communicative circumstance. 
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This discussion also elaborates the above idea. It stresses that the learner must be involved 

in the teaching learning of speaking by the means of communicat ive approach which is 

participatory method of teaching language. 

According to Nunan (2003), Brown, (1994) and Harmer (1984) teaching speaking is to 

teach ESL learners to ; produce the Engli sh speech sound patterns and rhythm of second 

languages, select appropriate words according to the appropriate social settings, audience 

situation and subject matter, organize and use their thought in meaningful and social 

sequence and use the language quickly and confidently with few un natural pauses 

(fluency). 

2.3 Different Views about Teaching Speaking 

Researchers have different views about speaking. Conventionally, written language was 

given higher prestige than spoken language (Wilkins, 1972). In relation to thi s view, the 

respect given to an educated person was based on the knowledge to understand the written 

language. However, a study on speaking has provided evidence that academic talk can be 

taken as the heart of teaching-learning experience (F lorez, 1999). It has been confirmed that 

talk is a major means by which learners explore the relationship between what they already 

know and the new lesson which they meet. 

According to Richards and Rodgers (1986), speech was considered to be the basis of 

language. Of all the four language ski ll s, speaking seems to be important as it is one of the 

most frequent means of interaction in the teaching and learning process and it is suggested 

that people who know about a certain language are referred to 'speakers' of that language 

(Ur, 1996). As Florez (1999), speaking can help students to express themselves to negotiate 

relationships, to define their thoughts and to be a ware of their world. Oral practice is the 

natural part of language skill , which may help the learners to develop the ability to 

understand and resp~l'ld quickly (Lewis and Hill , 1985). These researchers have confi rmed 

that oral practice wi ll be enhanced when the teachers given opportunities for their students 

to practice speaking through communicative activities. As to Brown (1994) and Florez 

(1999), speaking is an interactive process, which involves producing, receiving, and 
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processlI1g the information to construct meamng 111 the context of teaching-learning 

environment. 

Compared to the teaching of the other skill s, speaking is more demanding on the teaching 

activi ties of the teacher than the effort other skill s need (Ri vers, 1981, Brown and Yule, 

J 983) . These researchers have pointed out that teaching speaking is a difficult task fo r the 

teacher to help hi s/her students. The main reason for their assertion is that a speaker of a 

language should listen to the partner with the intention of understanding each other with in 

the target language. 

In hi s view, speaking is considered to be as a natural part of skill in which language 

partners are involved as speakers and listeners on an issue of discussion. In line with this, 

the ability to speak fluently needs not only one way process of the language and its 

knowledge, but also the ability to process information and spontaneous reaction to what is 

spoken (Harmer, 2002) . 

2.4 Goals of Teaching Speaking 

Different writers have defined the goal of teaching in diffe rent ways, but they have a 

consensus with respect to its general essence. For example, Nunan (1989) has defined goal 

as a general intention behind any given learn ing task. In hi s view, goals can be re lated to 

communicative out comes or may directly describe teacher or learner behavior in the 

teaching learning process. 

Regarding this view, Nunan (1998) emphasized that the communicative language 

curriculum in relation to goal is considered to be useful to establi sh and maintain 

interpersonal relations. Tlu'ough these relations, exchange of information, ideas , opinions, 

attitudes and feelings can be possible. This explanation implies that most communicative 

activities seem to be goal derived and the language partners need to be clear about the goa l 

of their communication. 

The goal of a lesson provides the teacher or the learners with a sense of di rection ancl brings 

the aim of the activity down to earth by connecting them to tangible aspects of the 
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curriculum with in the given context and can be stated as more narrowly defined statements 

to show the expected behavioral change of the learners (Byrne 1987). 

For the purpose of this research, goals, which are related to motivation as proposed by 

Harmer (2002) is considered. He has pointed out that goals can be long and short term in 

their application. Long term goals refer to the mastery of English and to be successful in 

pass ing an exam at the end of the year. Short term goals are related to the learn ing of new 

language items with in a short period of time may be for a week. So, in accordance with 

Harmer's view, short term goals are closer to the students' day to day reali ty and easier to 

focus on the end of the week than the end of the year. If teachers help students in the 

achievement of short term-goals, they wi ll be motivated in their learning. Language 

learning, therefore, needs goal oriented effort of the teacher, which may enable the students 

to know the purpose of their learning and consequently, students can be motivated. It is 

wide ly believed that motivated learners are more likely to be encouraged for imp{'oving 

their oral proficiency with in the shortest possible time compared to those learners who are 

not motivated. 

2.5 Approaches to Teaching Speaking 

Students learn to speak by speaking (Rivers 1981). However, the teaching of oral language 

skill s was traditionally considered most difficu lt; because in the past, written language was 

given more attention than speaking. Besides, speaking a language is different for foreign 

language learners because effecti ve oral communication requires the ab ili ty to use the 

language appropri ately in social interactions (Shumin 1997). Most scholars, fo r example 

Brown and Yule (1983) and Rivers (198 1) be lieve that spoken language production, 

learning to talk in the foreign language, fo r the teacher to help students wit" practical 

problems and the teaching of the speaking ski ll is more demanding. Bygate ( 1987) also 

considers that one of the main problems in fore ign language teaching is to make lea rners be 

able to use the language. Regardless of these problems of teaching speaking ski ll s, recent 

studies suggest that teachers can help students in developing their speaking skill s. Firstly, 

Engli sh teacher should know that speaking is an interactive process requiring much eff0l1 

and practice on the part of the learners. Supporting this view, Kli ppel (1983:5) says, 

"Learning is more effective if the learners are actively invo lved in the process." secondly, 
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English teachers need to know how to select and design appropriate and authentic language 

learning materials and activities in consonance with the age, group, interest level , and 

language of the learners. 

As teachers face some problems in motivating learners to speak in the target language, the 

activities in the classroom should be aimed at maximizing individual language use. In other 

words, to he lp students achieve some kind of communicative ski ll in the fore ign language, 

real communicative situations have to be created (Kli ppel 1984). It is generall y agreed that 

small-group interaction allows more talk for each of the students and greater variety of talk. 

It should be known that taking short turns are generall y easier than long turns. The teacher 

should support and develop the student 'S·· ability to use language communicatively over a 

range of situations (Brown and Yule 1983). 

2.6 Activities to Promote Speaking 

To improve and develop the speaking ability of students and to make them use the speech 

pattern of the language they learn, activities must be selected care fu ll y. Besides thi s, 

students shou ld be encouraged to go under intensive oral exercises that are basically 

designed for communication purposes. Such activities give students both confidence and 

moti vation for oral practice. This is true not only for classroom exercises but also for use of 

the language out side classroom (Bygate 1987). 

Regard ing speaking activities in language classroom, Gower, Phi lli ps and Walters 

(1993: 1 02) illustrate the reason why speaking activities are designed as fo llows: 

Communicalive tasks are designed so thai students have a reason or a 
pwpose for speaking; they are bridging an information or opinion gap; 
they are asking for giving real information or finding out about the 
opinions of Iheir fellow students. Not only are Ihese activities mOlivaling 
in the classroom, bUI they offer a challenge which mirrors real life 
interactions. 

Gower, Phillips and Walters continu ing their di scuss ion on speaking acti vity elaborating 

how it should be implemented as fo llows: 

Speaking acti vities need to be very carefu lly structured at first, espec ia ll y at lower leve ls, so 

that the students have few demands on them. It is o ften diffi cult for students to come up 
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with ideas at the same time as having to cope with the language. They need some thing to 

speak about, such as picture, or purpose like performing a role play from the context of a 

reading text. As they become used to doing controlled and gu ided activities students 

become surer of themselves and more adventurous so that free activities can be attempted 

(ibid). 

Heaton ( 1990: 11 ) also adds that students must be given reason for speak ing the language as 

they make use of it in exchanging information such reasons come, from how will acti vities 

are selected and designed. 

2.6.1 Kinds of Speaking Activities 

Different scholars suggest many communicative activities that can help learners use the 

language in communication. Among these, some of the most widely used ones are 

discussed below. 

2.6.1.1 Free Language Activities 

Free language acti vities are activities in which there is less control on the part of the teacher 

i.e., to let the students work and do any activities on their own freely in the classroom . This 

approach gives all the students an opportunity to talk whi le working out the acti vi ties. 

Inforl1?ation gap activity is one of a good example of such a type of activity. Byrne 

( 1987: I 06) describes them as "activities in which students are given different bits of 

information," he continues," by sharing these bits of in formation a learner can complete a 

task." It is ingredient in much real life communication is integrated with class room 

activities. 

During such acti vi ties, the students have a chance in what to say. The teacher should avoid 

unnecessary correction and does not intervene in pa ir or group work. Of course, he may do 

to give feed back or to make gentle correction oblique ly rather than di rectly, so that the 

learners perceive their mistakes fo r themselves. In relation to thi s, Byrne (1997:7) says, 

"students must be allowed to fee l free, other wise they won' t say, which is the purpose of 

the fluency work ." Activities such as sequencing a series of pictures and j umbled sentences 

fa ll in to thi s category. 
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2.6.1.2 Dialogues 

Dialogues refer to conversation held by two people of different opinions. It is a way of 

presenting some things with relevant samples of spoken language. Dialogue seems to be 

best suited for practicing spoken language for a number of reasons. Some of the reasons are 

listed and stated by Byrne ( 1987) as follows: 

a. They present the spoken language directly in situation in which it is most commonl y 

used. 

b. They permit and encourage practices in the language. 

c. They create active participation in the lesson. 

2.6.1.3 Discussions 

Discussion are perhaps the most natural and effective ways for learners to practice taking 

freely. Discussions with comprehensive inputs provide opportunity fo r students to activate 

the language knowledge they have acquired. 

Discussion can be used by organizing and assigning pair work and small group work in the 

class. Group work seems to be extremely attractive and advantageous ideas than others fo r 

a number of reasons. In relation to this Harmer (\ 983 :207) says :" it increascs the amount 

of students talking time and gives opportunities fo r the students to use the language and to 

communicate with each other." 

It can greatly increase the amount of active speaking and listening in the classroom . The 

moy<: students can assist each other, the more independent and self reli ant they are and 

priorities are given on developing students confidence in speaking at all (Widdowson, 

1990). 

2.6.1.4 Games 

Games are fo rm of play governed by certain rul es or conventions. Games are play activi ti es 

which entertai n and at the same time teach the use of spoken language teaching. 

Although games are appropriate and usefu l to any age, items for forei gn language learners 

must be se lected and graded. There is not a clear cut demarcation between communicative 
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games and other language gems. But there is some how some difference between native 

and foreign , child and ad ult games. 

Lee (1979) also says that games are enj oyable. By enjoyable he means games decrease 

Borden and make learners ready to listen to language lessons. 

In addition games must be meaningful, and above all the classroom si tuation and 

organization must suit them. Games can be used to provide learners wi th opportunities to 

use language rather then simply practice it. 

According to Bygate (1987:78) tasks such as "describe and arrange, describe and draw, find 

the differences, complete it, ask the right questions, who am I, questing games am) the like 

are instances of communicative game tasks. 

2.6.1.5 Sim ulation 

Simulation has been defined as an activity where the learners discuss a problem with in a 

defined setting (Byrne, 1987: 12S).S imulation is parallel and structural set situations 

performed in class and reflecting real life (Dongill, 1987:20). In other words, they are 

actual and free language norms or conventions of real life. In the classroom, si mul ations 

have a number of advantages for teaching the spoken language. Some of the merits 

according to Dongill, are the following: 

a. Simulations are most important for motivation. 

b. Simulations are helpfu l for students to get to know one another. 

c. Simulations help students to get rid of their shyness and simulation provide teachers 

with opportunities to know their students to monitor assess or appreciate. 

2.6.1.6 Role Plays 

Role plays are drama like class room activities in which students interact either as them 

selves in imaginary situations or as other people in imaginary situations (Byrne, 1987: 115) 

Role plays help students to develop their speaking ability when one takes the ro le he/she is 

go ing to play. Besides he/she will have the confidence to speak in front of an aud ience. 
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In order for role plays to be fully effective, the traditional classroom patterns must be 

changed and the new approach should be practiced in the classroom properl y. Students 

must be free to play the role as they see them property. In other words the teachers contro l 

in roles plays acti vities is very limited. According to Dongil , the main benefit of a rol e play, 

is that it enables a flow of language which ni ght otherwise be different or impossible to be 

produced. Such activities help to recreate the language used in diffe rent situations and 

allow students to practice for and proactive the language they probably use out side the 

classroom. 

2.7 The Concept of 'Role' and the Role of the Teacher and Student 

2.7.1 The Concept of Role 

What is role? The concise oxford dictionary (1980) as cited in Wright (1987 :3) defines role 

as, "an actor's part in playa function that a person or thing typically has or expected to do." 

According to Richards and lock hart (1995:97) a role can be defined as "the part taken by a 

participant in act net of conID1Unication." Widdowson (1990: 182) explains ro le that "it can 

be defined , generall y, as a part people play in the perfo rmance of social life." 

Based in the abo ve definitions and explanations a role can be taken as a duty, 

responsibili ty, nmction or part that some body can perform or is expected to perform in a 

particular position or activity. All role behavior may lead to conflict if roles do not 

interrelate. In thi s sense, Argyle (1969:200) as quoted in Wright (1987) says, "The people 

must agree on the role-relations between them-if one is a student the other must be a 

teacher. 

Hence the fo llowing di scusses some of the teachers and students roles that promote the 

target language with ultimate aim of developing the oral skill of students. 

2.7.1.1 The Teache."s' Role 

In order for the teacher to explore better possibilities for hi s own teaching from 

communicative approach he/she is expected to adopt varied appropriate roles for managing 

vari ety of classroom activities. For example, while planning accession, the teacher should 
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be able to act in accordance with what objectives each activity does entail. Accuracy and 

fluency activities fo r example determine two distinct teacher' s roles. According to 

Harmmer (J 991) in some activities that require more of the teacher ' s activity like accurate 

production, the teacher should be able to act as controller-where as in communicative tasks 

that demand learner's group or pair interaction, the teacher should art as faci litator by not 

intervening frequently. She/he should instead al low students more opportunity to use the 

language at their di sposal. In other words, the teacher should be clear of his tasks where he 

must not act as contro ller in both cases. 

To this effect, the teacher should always be committed in terms of securing such as 

interactive classroom by way of acting less dominantly. To thi s effect, (Rivers, 1987:9) 

says "teacher directed and dominated classrooms can not by their nature be interacti ve 

classrooms, and this is what language teachers need to learn. Interaction can be two way, 

tlu'ee way, or four ways bnt never one way." 

Thus, giving the learners a different role (such as greater initiative 111 the classroom) 

requires the teacher to adopt a different role. To this end, a cording to Breen and Candlin 

(1980) as cited in Nunan (1989:87), the teacher has three main roles in the communicative 

classroom. The first is to act as a "facilitator" of the communicative process" the second is 

to act as "participant" and the third is to ati as "observer and learner" (ibid). In general 
-

terms, according to Larsen-Freeman (1986), Little wood (1981 ) ; Harmer (1991) in 

conullunicative oriented classroom, the teacher should act as 'counselor ', faci litator', 

organizer, participant, prompter, resource etc instead of being an actor of the stage. 

In general, it can be seen that in oral communicative class room the teacher in r>lost cases 

possess the role offaci litator rather than controller. 

2.7.1.2 The Role of Learners 

Teachers are not the only factor for the success of speech training in particul ar and 

education in general. Students are also primari ly concerned with the achievement of their 

success. Bygate ( 1987: 14) feels " ". part of the success or failures of foreign language 

learning can be attributed to the way learners perceive the use ofianguage." 
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In an attempt to acqu ire the use and usage of language students have to be cooperative in 

accomplishing different tasks or activities, show favo rable interest and attitude towards 

their subjects and to talk in the target language. Thus, in the communicative language 

teaching the learner is believed to take up such an acti ve role which may ultimately help to 

grow learners' independence from the teacher. 

o The learners' role in acquiring a new language can be assessed by considering the 

following learner' s role suggested by Richards and Rodgers (1986). These are 

o The degree of control learners have over the context of learning. 

o The patterns of learner groupings adopted; 

o The degree to which learners influence the learning of others and the views of the 

learners as processor, performer, initiator, problem solver (p.23) 

Similarly, with in the above context writers like Breen and Candling (1980) cited in 

Richards and Rodger (1986) have defined possible roles that meet the demands of CL T in 

the fo llowing ways: 

The role of the learners as negotiators-between the self, the learning 
process, and the objecls of learning emerges ji-om interacts with Ihe role of 
joinl negotiator wilh in Ihe group and with in class room procedures and 
aClivities which the group undertakes. The implication for the learners is 
thai he should contribute as much as he gains, and Ihere by learn in an 
independenl way (/980.110). 

In general, Nunan (1989) also depicts a summary of a wide variety of learner roles, which 

are possible in the conu11llI1 icative classroom. These are: 

The learner is an interact orland negotiator who is capable of giving as well as taking 

The learner is invo lved in a process of persona growth 

Learners must take responsibility for their own learning developing autonomy and skills in 

learning and how to learn. (Nunan, 1989:80) 

2.8 Factors that Affect Students' Leaming of English Speaking Skill 

The factors that affect students' learning of English speaking skill may be many 111 

num bers. But for the sake of this paper, the study wi ll investigate some of the factors which 

are supposed to answer the basic questions in the study. These are; teacher related factors, 

student related, classroom and instructional materials related factors. 
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In an attempt to acquire the use and usage of language students have to be cooperative in 

accomplishing di fferent tasks or acti vities, show favorable interest and attitude towards 

their subjects and to ta lk in the target language. Thus, in the communicati ve language 

teaching the learner is be lieved to take up such an active role which may ultimately help to 

grow learners' independence from the teacher. 

• The learners' ro le in acquiring a new language can be assessed by consideri ng the 

fo llowing learner's ro le suggested by Richards and Rodgers (1986). These are 

• The degree of control learners have over the contex t of learning. 

• The patterns of learner groupings adopted; 

• The degree to which learners influence the learning of others and the views of the 

learners as processor, performer, initiator, problem solver (p.23) 

Similarly, with in the above context writers like Breen and Candling (1980) cited in 

Richards and Rodger (1 986) have defined possible roles that meet the demands of CL T in 

the following ways: 

The role of the learners as negotialors-between the self," the learning 
process, and the objects of learning emerges pom interacts with the role of 
jo int negotiator with in the group and with in class room procedures and 
activities which the group undertakes. The implication ./or Ihe learners is 
that he should contribute as much as he gains, and there by learn in an 
independent way (J 980: 11 0). 

In general, Nunan (1989) also depicts a summary of a wide variety of learner ro les, which 

are possible in the communicative classroom. These are: 

The learner is an interact orland negotiator who is capable of giving as well as taking 

The learner is invo lved in a process of persona growth 

Learners must take responsibility for their own learning developing autonomy and skill s in 

learning and how to learn . (Nunan, 1989:80) 

2.8 Factors that Affect Students' Learning of English Speaking Skill 

The facto rs that affect students' learning of Engli sh speaking skill may be many III 

numbers. But for the sake of thi s paper, the study will investigate some of the factors which 

are supposed to answer the basic questions in the study. These are; teacher related factors, 

student related , classroom and instructional materials related factors. 

19 

I 
j 



2.8.1 Teachers ' Related Factors 

Teachers have an important ro le to play in the success or fai lu re of learners in acqu iring the 
target language some of teacher related variables which hinder students' learning of English 
speaki ng sk ills are as fo llows. 

2.8.1.1 Teacher's' Educational Background 

The basis for teachers' beliefs abo ut teaching and learning a language is the educational and 
professional experi ences. Freeman (1992) says that teachers' beliefs about a language may 
be based on their training, their teaching experi ences, or may go back to thei r own 
experi ences as language learner. Thus, teachers ' educational beliefs and attitudes are one of 
the most potential factors that direct their preferences for certain language learning 
activities. Borg (1999) also writes that teachers ' language education, train ing background 
as teachers influence their beliefs and classroom activities. Farrell (1999) as cited in Fisseha 
(2006) observes that for most English teachers, in Singapore, post experiences of learning 
English have made them uneasy with making their choices of teaching grammar method. 
One of his teachers writes like this: 

My past experiences have preconditioned me to choose deduclive melhod 
as my usual teaching strategy. I guess I am predisposed 10 choosing Ihis 
method because of various reasons: it is easier 10 lesl, and can gel 
immediate feedback (p.8) . 

It is possible to draw a conclusion that such philosophy of teaching grammar is also 
prevailed in most Ethiopian English language teachers. This tendency of teaching Engli sh 
grammar will also lead to teacher dominated or teacher fronted classroom activities than 
students-centered activities, wh ich require learners to use skill s knowledge by relating to 
thei r own ideas, needs feeling and experiences. Besides, the above ideas, althoug', teachers 
teach the way they were taught, it is also true that teacher teach the way they learned best in 
schoo ls. One stud y in Ethiopian context held by Girma Gezahegne (2006) indicated that 
teachers' classroom practices deviated f{·om the communicati ve approach !-Ie observed that 
there were mi smatch between what teachers expressed and what they actuall y did in thei r 
classroom practices. Most teachers conducted their lesson in a teacher fronted way. 

20 

, 
~, 



2.8.1.2 Teachers' Beliefs about Language Learning/Teaching 

Research shows that individual teachers bring to second language teaching different beli efs 

and assumptions about what constitutes effective teaching. Brindley (1984:95) notes that 

when learners and teachers meet for the first time, they bring with them different 

expectations concerning not only the learning process in general but also concerning what 

wi ll be learned in a particular course and how it will be learned. 

Research suggests that teachers' classroom practices can be determined by their basic 

beliefs and attitudes about the learning process (Doukas, 1996). In a similar vein, Richards 

(1990) emphasizes the need to examine beliefs along side practice. He explains it as 

follows . 

... Jaching activities are justified according to the objectives Ihe teacher 

has set out 10 accomplish and the content he or she has sel to leach. They 

also relate 10 the philosophy of Ihe program, 10 Ihe view of language and 

language learning that the program embodies, and the roles of teachers 

and learners and instructional materials in the program. Since Ihe 

assumptions underlying lnethodology are not necessary shared by 

leachers, administralors and learners, it is usefiil exercise for all whom 

are involved in language programme to clarify their assumptions ... and. .. 

Examine alliludes, beliefs and practices. 

It is possible to draw from this discussion of literatures that it is important to di stingui sh 

theories of beliefs, i.e. beliefs teachers purport to espouse, from theories in use i.e . actions 

indicating teachers ' beliefs are practiced. Stud ies of se lf styled communicative teachers, for 

example, have shown that they may no more create conditions for genuine communicati ve 

in their classroom that(;i the other teacher (Nunan, 1987). 

As a result of their education and training and the characteri stics of the society in which 

they were brought up, many teachers believe in the authori tarian role of the teachers with 

the student as a passive recipient. In the Ethiopian context, Abdulkadir Ali ( 1983) in hi s 

finding indicated that the English classes are teacher dominated. That is, the students do not 

have a chance to use the language in different si tuations. English is taught just like other 

subjects where the learners have to li sten to what ever the teacher says. In such a case, the 

introduction of a learner centered will be indi rect confl ict with teachers' attitudes and 

beliefs that hold about language learning. Thus, teachers' beliefs towards language teaching 
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and learning are indispensable elements for the implementat ion of communicative 

activities. 

2.8.1.3 Teachers' Proficiency 

Language plays a great role in determining the effecti veness and efficiency of teaching and 

learning process, i.e. it is a key either to facilitate or hinder the quality of education. In 

other expression there should be effective communication between the students and the 

teacher in order to enhance the teaching and learning activity due to effective 

communication is determined by the language ability of the teacher and the learners 

(Wakitavi and Vender, 1997:258). According to Demuwz (2000:4), effective teachers do 

not onl y know their subjects, but also have good command of the language and 

comm unicate their knowledge to students effectively. 

However, the problem of proficiency in language of instruction at secondary schools is not 

only the problem of students but al so it is the problem of teachers too . Some teachers are 

not proficient enough in the Engli sh language. Thus, because 0/ the medium of instruction 

has a great effect on the quality of education, teachers have to be trained very well in 

medium of instructi on (English in the Ethiopia Case). According to Wakitavi ar,d Vender 

( 1997:258), some teachers are not proficient enough in the English language and one 

wonders how they can help students who strLlggle to learn. In addition, Callahan et al 

(1988 :54) suggested that, teachers are likely to be tempted to talk too much. To do so, they 

need to have good command of the language of instruction. 

Generally, lack of language proficiency of teacher is among the major impediments to 

student' s educational progress in secondary schools of the country in general and study area 

in particular. 

2.8.1.4 Inability to Balance Classroom Oral Activities in line with Real Life 

Communication Needs 

It would seem that in some EFL classes, students practice the target language for the 

purpose of learning about the language. Put another way, they are made to lea rn the 

language for the sake of its knowledge, in the expense of real communicati ve purposes. 
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Consequently, the students get fewer chances to practice how to communicate their own 

ideas or intentions appropriately in the real life situations. Supporting thi s idea Hedge 

(200~:44-45) has stated this point as fo llows: 

To be able to use the target language effectively in the real wo rl d, students need plenty of 

opportunity to practice language in situations that encourage them to communicate the ir 

needs, ideas and opinions. 

Where possible, language practice should resemble real life communication with genuine 

exchange of information and opinions 

In view of this, Byrne (1986:2) has pointed out: 

... A II the same no real learning should be assumed to have taken place 

unlil Ihe students are able to use the language for themselves, and unless 

opportunities are available for them 10 do this in and out side the 

classroom; provision must be made as part of the lesson. 

Accordingly, students ought to be provided with enough oral interaction work that can 

eas ily help them to use English appropriately in the actual li fe si tuation. Thus, the basic 

message is that classroom oral interactions should be integral unit of the real life 

communication. It ought to be provided in such a way as to motivate the students to be able 

to use English insider as well as out side the class in varied li fe situations. 

2.8.1.5 Teaching Methodology 

The methods by which students are taught have some effect on their learning. The 

traditional approaches to language teaching were primarily depending on the structure of 

the language. It didn 't consider the functions of language fo r communication purpose. The 

goals of learners in such instruction are often to pass an examination rather than to use the 

language fo r daily conuTIunicatiol1 . In explaining this, Atkins et aI. , (1995: 150) states that, 

The traditional approach implies a teacher dominated class where a 

"say this bl1t don 'I say that " kind of instruction dominatrs. One of the 

responsibilities for the leacher is therefore believed to be correct sludents ' 

errors and provide explanation of correct grammar rules and word 

meanings. The tasks of the students are seen to be to receive knowledge 

transmitted by the teacher, memorize and reproduce. It is inevitable that 

in such situation many students with feel-reluctanl to participate because 

of fear of making mistakes and being laughed at by peers. " 
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From the information stated above, it seems that most of the teachers in secondary schools 

are sa id to use the trad itional method of language teaching. This in turn becomes one of the 

factors that contributed to the fa ilu re of students in using the language for communication. 

With regard to the methods of language teaching in the past, Atkins et al. (1995:203) 

further indicate that, "One experience in Ethiopia, shows that an exclusively grammar 

based approach to teaching does not guarantee that students develop high leve ls of accuracy 

and lingui stic knowledge. In fact, it is often very difficult to determine what such learners 

know about the target language, as the classroom emphasis on accuracy usuall y results in 

student who are inhibited and will not take chances in using their knowledge for 

comm unication. 

2.8.1.6 Enor Treatment 

[n the teaching and learning process, it is expected that errors can occur. However, one can 

learn from his mistakes and improve hi s knowledge. 

But as expressed by Little wood (1984), 'Errors have traditionally been regarded as signs of 

fa ilure on the part of both the teacher and the learner. Because of this, making errors has led 

to a sense of demoralization. Now, however, as little wood further states are realize more 

clearly that they represent the normal stages in the development of communicative skills' 

( 1984:95). 

Researchers have shown that teachers should develop positive attitude to learners' error by 

accepting their opinions in the classroom participation and encourage them to learn from 

their errors other than creating an interruption due to correction (Byrne, 1987). Language 

learners should not be directly corrected if they make mistakes during practice and 

correction should be systematic, indirect and fr iendly at all levels of speaking practices so 

that they will develop interest and confidence. 

The way, in which teachers correct their students, when they do fluency activity wi ll have a 

significant effect on how well they perform at the time of correction, and in their future 

(Harmer, 2002). As to Harmer's view, tolerance of errors in fluency activity wi ll be greater 

than it is during controlled sessions. 
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2.8.1. 7 Teachers' Language Testing System 

Teaching language and testing language can not be viewed in iso lation. They are the two 

components of the whole teaching and learning process. In support of th is idea, Heaton 

(J 988) notes " It is virtually imposs ible to work in either field with out constantly concerned 

the other." Likewise, venkatswaran (1995), states that students and teachers ga in much 

information from tests. 

F or teachers, tests offer lots of information. Good tests help teachers in that they answer an 

important question. "Have I been effective in my teaching?" This quest ion leads the 

teacher to diagnose his or her efforts made to teaching as well as help to answer questions 

below whose answers contribute much to the effectiveness of teaching-learning process. 

Are my lessons on the right level? 

Am I teaching some skills effectively? 

What areas do we need to work on? 

Which area needs reviewing? etc. 

Madson (J 983) also states that tests back up students in learning language. I-Ie puts his 

ideas as fo llows: 

A properly made English test can help create positive attitudes towards 
instruction by giving students a sense of accomplishment a feeling that the 
teachers evaluation of them matches to what he has taught them ... test 
also help students learn the language by requiring them to study hard, 
emphasizing course objectives and sho,ving them where they need to 
improve. 

In a more comprehensive manner, Institute for Curri culum Development and Research 

(ICDR) (J 999) describes benefits of testing to teaching as follows: 

- Improve learni ng and instruction 

- Help motivate learners to learn more as they discover the ir progress. 

- Identify learning difficulties that give learners opportunities to show the progress 

toward obj ectives and 

- Help teachers to determine the effectiveness of their teaching aids, methods, 

techniques and learning materi als; 
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oral interaction. This helps those students who may have difficu lty in speaking to practice 

how the active students manage their oral perfo rmance and share their experience. 

On a similar point, Byrne (1986:79) states: 

It is some times argued that lazy students wil/take the advantage (Jlgroup 
work to be even lazier. This may sometimes happen. However, as studems 
usually get more deeply involved in group activities than in regular class 
work. Laziness is no/ likely /0 increase. 

In relation to grouping students for oral interaction activities, the size of the class has a big 

effect. Byrne (1986) remarks that organizing a classroom to suit speaking activities will 

influence the interaction and the success of the activity enormously. Thus, a good 

arrangement is needed for students to speak in pa irs and groups and to make the interact ion 

easy for the patticipants to communicate. Moreover, they say that teachers of large classes 

often have limited resources such as shortage of materials and text books. 

As the class s ize increases, students face any of the following problems as ex pla ined by 

Smith (196 1:59). These are lack of opportunity to di scussion, inability to support 

independent study and oral communications with in the classroom from pupi l to teachers 

are min imized. 

2.8.4 Instructional Materials Related Factors 

Instructional material s are the device with instructional content or function that use for 

teaching purposes. These include; books, textbooks, supplementary reading materials, 

audio visual and other sensory material s, scripts for radio, or television instruction, 

instruction sheet, and package sets of mate rial s for construction or manipulation. However, 

in thi s thesis, only, the text book wi ll be examined in terms of contents and access ibility. 

2.8.4.1 Shortage of Text Books 

Text book play a very crucial role in the ream of language teaching and learning, and are 

considered one.(}f the important factor in the second/foreign language classroom (A ll 

Wri ght, 1999). It is psychologically essential for students since many students working 

with a text book feel secure and have a sense of progress atld achievement. It sen 'es as the 

basis of the content of the lessons, the balance of skills taught, and the kinds of language 

tasks students actively use. Thus tex t book provides ready-:nade tex t and learning tasks 

which are likely to be of an appropriately level for most of the class (Ur, 1996). 
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It is also viewed by All Wri ght ( 1999 :25) as it is a resource book fo r ideas and acti vities 

rather than as instructional material. He also states that it is an effecti ve resource for sel f­

directed learn ing and presentation of material, a resource of ideas and activities, a reference 

source for students, a sy ll abus where they refl ect predetermined learning objectives, and 

support fo r less experienced teachers who want to get ideas on how to plan and teach lesson 

as well as formats that teachers can use. 

Hence in the process of language teaching, teachers mostly depend on the text books 

designed for this pm1icular purpose. However, the effectiveness of the teaching learning 

process can be determined by the contents of the text books prepared at diffe rent grade 

level. According to Brumfit ( 1984: 11 4) , " language-teaching classrooms, especiall y in 

foreign language situations, are not designed to make it easy for teachers to operate with an 

emphasis on use rather than usage; and the tradi tional emphasis of many educat ional 

system will draw teachers toward a more or less meaningless manipulation for the linguistic 

code, heavi ly dependent on the text books which happen to be provided. I-ience, assuring its 

accessibili ty to students is indispensable. 

2.8.4.2 Lack of Access to other Instructional Materials 

A wide variety of materi als have been used to support communicative approaches to 

language teaching. The advocators of communicative language teaching view materials as a 

way of influencing the quality of classroom interaction and language use. Accord ing to 

Larsen Freeman ( 1986: 135-136), " .. . adherents of the communicative approach advocate 

the use of authentic language materials. The use of authentic materials with the lower level 

class is to use real ia that do not contain a lot of language, but about which a lot of 

di scussion could be generated. 

Effective teaching is made practical when there is a wide use of instructional materials. The 

avai lability of different kinds of instructional materi als facilitates the teaching learni ng 

process. Each instructional material has it own contribution to make a change in the 

learners' behavior. 

Further more, teaching children with the help of audio visual aids results in effecti ve 

teaching, because it provides excellent opportunities for increasing their acquisi tion of 

language. In supporting thi s idea, candlin (198 1 :53) indicate that, " if the purpose of Engli sh 
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teaching is to enable the language learner to understand communication in all its modes as a 

way of priming hi s own utterances, it is not longer sufficient only to reproduce written texts 

in a course book. We have to bring in audio-visual means of communication so that the 

entire learner's interpretative and expressive ab ilities can be developed." 

The objectives of using various instructional materials are to create teaching learning 

atmosphere in the class. This can be achieved to a certain extents, if the instructional 

materials are properly selected to meet the specific objectives of a given lesso ll. In 

supporting thi s, Nunan (1988:98) demonstrate that, 

... a range of materials which can be exploited in a variely of ways is more 
usefitl Ihan a comprehensive package, as the focus will be on assessing 
learners to do in class what they will need 10 be able to do out side, Ihe 
materials should reflect the out side world. In other words, they should have 
a degree of authenticity. This authenlicity should relate to Ihe texl sources as 
well as Ihe students activities and lasks. The materials should also foster 
independenl learning by raising the consciousness of Ihe learners and 
making them aware of the learning process. 

In general, teachers should have select instructional materials on the basis of learners' 

interests, background knowledge and experiences. Materials of this type have great 'role of 

promoting communicative language lise in general and speaking skill s in particular. 
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CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY 

3.1 Research Method 

In order to have clear concept of the problems (the problems that affect students to learn 

speaking skills) the descriptive method of study was employed because it appears suitable 

for refining the research tools such as questionnaires, obse rvat ions and interviews. The 

relevance of this method for such purpose has been confirmed by authorities such as Koul 

(1988:405) and Best (1977:1 16- 11 7). Moreover, the stud y focused on describing, 

recording, analyzing and interpreting the problems that prevai l in the school under question 

in relation to factors that affect the learning of English speaking sk ill s. 

3.2 The Research Setting 

The target populations for this study are grade nine students and their respective teachers of 

Ginchi secondary and preparatory school. This school was chosen purposefully because it 

has been the researcher's place of work and hence, he could get the cooperation of the 

respondents to carry out the research. The other important reason for choosing this school 

was that the researcher was familiar with thi s problem under investigation while he had 

been teaching Engli sh in the school for one year and thi s made the research some what 

appealing to the researcher. 

Bes ides thi s, grade nine level students were chosen because they begin to learn all subjects 

in Engl ish at this level, and they are required to communicate effectively in English with 

the teachers of other subjects and their class mates. Thus, it is the level where most of the 

learners experience difficulties in learning. The level is also a spring board where they are 

exercising English for higher learning. I studied spoken English because Engli sh was my 

major area of specialization during my undergraduate study, and 1 was also aware of the 
• problems as I have professional experiences on the area. Thus, the skill s I acquired enabled 

me to see the problems and factors that cause them in learning Engli sh at the level. I then 

used different inquires to see the problem from different angles. Moreover, I could secure 

adequate cooperation from school directors and teachers because of my familiarity with 

them during my service in the schoo l. 
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3.3 Sources of Data and Sampling Procedures 

3.3.1 The Classroom 

The classrooms were taken as one of the sources of data. It was here that where 

obse rvations were made to see what really happened in the classroom. In order to se lect 

them, the li st o f classrooms occupied by each teacher was selected using the lone,y system. 

Us ing this sampling procedure ten class rooms out of twenty were taken. 

3.3.2 Teachers 

Teachers are one of the most important elements in the teaching and learning process. 

Through their experience they have gathered useful information that can be channeled to 

useful practice. Therefore, teachers were considered to be rich sources of data. With thi s in 

mind , the researcher used the purpos ive sampling techniques to choose the teacher 

respondents. Hence, al l (the fi ve) Engli sh teachers who were involved in teachir.g English 

language in grade nine were taken. 

3.3.3 Students 

Students were also taken as source of data as to furni sh important information pertaining to 

the problem at hand. In G inchi preparatory and secondary schuul , there are a total number 

of 1609 students. Each students are di stributed a cross 20 sections for the academic ycar 

2003 E.C. There is an average of 80 students in each section. Thus, out of the enti re 

sections ten sample sections were taken by using simple random sampling tecl.niqucs 10 

conduct the stud y. In order to determine the size of students from each of the ten sect ions, 

agaJl1 random sampling techniq ue was used. Consequently, ten students were randomly 

taken from each sample sections. Hence, out of the total number of 1609 students, 100 

students were taken as representative of the target study. The sampl e size of the population 

of th is study was taken to be small because of the following factors. Firstl y, the popujation -- .... 
is homogeneous, i.e if the target population is homogeneous then it is likely that the sample 

can be smail (Sarantakos, 2005), a,!ld the availability of time. 

3.4 Instruments for Data Collection 

To elicit the necessary data !'i'om the sample population, the researcher employed thrce 

instruments; questiolmaire, interv iew and classroom observation. 
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3.4.1 Questionnaire 

A questionnaire was one of the main data gathering instruments for thi s stud y. Two sets of 

questionnaire items were designed for both teachers and students, with five scales ranging 

fi'OI11 'strongly agree' to 'strongly disagree' in the questionnaires. The two questionnaires 

were the same on content with the exception of minor differences in wording. The items in 

the questionnaires were all closed ended. This was done mainly because the researcher felt 

that it would be easy to co llect and summarize the data. The 

adapted from Alemu(2004 :289-292).Besides care has been 

questiOlulaires have been 

----------
taken in designing the 

questionnaires so that the items will fit in to the objectives of the st'Jd y. 

3.4.1.1 Teachers' Questionnaire 

As stated earlier, the items in the teachers' questionnaire were closed ended. The 

questionnaires were distributed to all five Engli sh teachers at the target grade level. The 

distribution of the questionnaire was done onl y by the researcher himself. Then all of the 

teachers fill ed in the questionnaires and returned them. 

3.4.1.2 Students' Questionnaire 

The items in the students' questionnaires were al so closed ended for the purposes 

mentioned in the teachers' questiolmaire. These questionnaires were des igned in Engli sh 

and trans lated in to Afan Oromo language for ease of understanding. This is because the 

research was carried out in the Oromia region where students might prefer the Oromo 

language at the target level. The questiolmaire was finally di stributed to a total of 100 

students from the total populations. 

3.4.2 Intel'view 

Interview, as the data co llection instrument, enables to gather in depth information, free or 

fl exible responses that would not be easy to obtain by other tools; (Selinger and Shohamy, 

1989). Thus, the interview questions for thi s study were prepared in such a way that they 

substantiate data that would be obtained through questionnaire. As a resu lt. structured 

interview was prepared so that the same types of questions could be presented in the same 

order and manner to every interviewee. It was conducted immediately after the classroom 

observation and questionnaire IS over. This was done intentionall y in order to avo id the 
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research was carried out in the Oromia region where students might prefer the Oromo 

language at the target level. The questionnaire was fina lly distributed to a tota l of 100 

---students from the total populations. 

3.4.2 Interview 

Interview, as the data co llection instrument, enables to gather in depth information. free or 

fl exible responses that wou ld not be easy to obtain by other tools; (Selinger and Shohamy, 

1989). Thus, the interview questions for this study were prepared in such a way that they 

substantiate data that wo uld be obtained through questiOlmaire. As a result, structured 

interview was prepared so that the same types of questions could be presented in the same 

order and manner to every interviewee. It was conducted immediately after the classroo m 

observation and questiolUlaire is over. This was done intentionally in order to avo id the , . 
inconvenience of being observed after interview. The interv iew questions were carefully 

designed to meet the main objectives of the study and note has been serious ly taken while 

interviewing. 

3.4.2.1 Teachers Interview 

From the total of five grade nine English teachers who teach 111 the target school. all of 

them were invo lved in the interview. Accordingly, structured interview .items were , 
prepared and conducted with the teachers in the target school. 

3.4.2.2 Interview for Students 

Ten interview items were des igned to interview students ofthe target school. From the total 

sample stl1dents, seven students were selected randomly. Structured intervi ew items were 

prepared and conducted in Afan Oromo so that students would be free to express their idea 

with out misunderstandings. Finally, the resu lts hom the interview was transcribed, 

discussed and put forwarded for the reader in Engli sh version at the appendix part of this 
-.~~ 

paper. The reason why it was translated to Engli sh versign is in order that anyone can read - . ------------
and understand it. 

----------
3.4.3 Classroom Obse.-vatioll 

The other central instrument of data co llection is the classroom observation. [t describes 

what really happening in the class room during instruction. It also helped to see the actual 
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classroom teachers and students role. In other words, appropriate ro le implementation in 

speaking classroom ought to be better seen through direct observation as roles usually 

manifest in the actual teachers and learner interaction during diffe rent oral com11iunicat ion 

acti vities . This was mainly because the researcher believes that what the parti cipants self 

report about their role perception may not always be what they actua ll y do in the classroom 

condition . Thus, direct observation helped to generate observat ional data in addit ion to the 

attitudina l data to be acqu ired through the other instruments i.e. , the questi onnaire and the 

interview. 

Therefore, fo r this study, an observati on scheme in the fo rm of checkli st was used. The 

checklist contained four parts. The first part examined the effectiveness of ac~i v i t i es in 

fac ilitating oral speaking, and the second part was fo r classroom teachers' ro le, while the 

third part justified the role of the students and the fo urth part examined the condition of the 

classroom set up. The observation checklist was adapted from Nunan (1989 : 135-137). It is 

designed to examine communicati ve language tasks/not specific fo r ora l language. Thus, 

the researcher has taken only the items which have direct relevance with the study. 

After thi s, the researcher of this paper adapted them into a table form. Besides, these items 

were rated using a tick (,I') mark under ' Yes' , 'No ' and ' undecided' categories during 

speaking skill lesso n. The tota l number of tick marks ( ,I' ) given to the observed teachers 

was used to analyze and interpret the data. Generally, a ll of grade nine Engli sh teacher of 

the target school were observed twice while they are teaching the speaking lesson. 

3.5 Data Collection Procedures 

In order to conduct the stud y, the following procedure of data co llection was followed . 

Above all , the researcher establi shed a rapport with the directors, unit leaders and teachers 

of the respective sections to facilitate the research acti vities. The necessary iniormat ion 

about the number of students in each section and the arrangement of time was done in 

collaboration with the school administrators (directors) and English teachers . 

To eli cit adequate information fro m the subjects of the study. first, the purpose and 

importance of the research was explained to the subjects of the study briefly. Then, the 
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observation had been made first in order to avo id the occurrence of some artificial 

behaviors and acts which can be exhib ited by teachers and students after they got 

information from questionnaires. The observation was made when the actua l teac hi ng 

learning process of speaking lesson was going on. 

Secondl y, the questionnaires prepared for the students and teachers were administered 

fo llowing the observation of speaking skill lesson . After that, these questionnaires were 

collected in the same session. 

Finally, the interview was made at the end after identifying possible issues that were not 

well addressed through the questionnaires and observation. 

3.6 Data Analysis and [nterpretations 

To analyze the responses of the subjects of the study, the descri ptive quanti tative and 

qualitat ive data analysis method were used. Bes ides this, data interpretation of students ' 

questionna ire was worked out using percentages. Since the target of the stud) was to 

describe the existing problems. the researcher perceived that percentage was an appropr iate 

statis tica l procedure. However, data interpretation of teachers' questi onnaire was worked 

out s imply by writing in numbers . Thus, to accomp li sh this, first, the responses of the 

teachers and students were organized, tab ulated in to numerical data and analyzed 

quantitatively. Then, the resu lts of the interv iew and the c lassroom observation we re 

analyzed qualitatively and qUantitative lY~ They ar;;;ainl y used to tr iangulate 

the results of the students' responses to the questionnaires at different levels. 
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CHAPTER FOUR: DATA ANALYSIS AND DISCUSSION 

4.1 Introduction 

As stated in the preceding chapter, the main objecti ve of this study is to explore fac tors 

affecting the learning of English speaking sk ill s. In order to achieve this objective, the 

specific research questions mentioned earlier need to be answered. 

In order to answer those questions, the researcher used both quantitative and qualitati ve 

methodology. In thi s chapter, the data were organized, as well as the results and discuss ions 

were presented. The process of data collection, questionnaires, interview and classroom 

observation interacts with the process of data interpretation and analysis. 

Therefore, data obtained from questionnaire, interview and observation were presented and 

di scussed in an integrated manner. Discussion of the findings of both groups of respondents 

was dealt with in a separate section for the sake of convenience. Accordingly the teachers' 

responses to the items in questionnaires and interviews were analyzed against findings 

obtained from the classroom observation first, and then the data collected from the students 

were treated in a similar manner. Moreover, teachers' response are compared and 

contrasted agai nst the students' response. 

4.2 Data from the Teachers Questionnaire 

4.2.1 Background of the Teachers 

Background information of the subj ects of a given study is important. It helps to reveal the 

present status of individuals or groups which direct the researcher to reach on the right 

findings. Hence, part one of teachers' questionnaire was designed to gather data on 

teachers' background. The teachers were asked to provide data about their personal 

background and professional experience. 
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Table 2: Descriptions of Background Illforlllatioll of Teachers 

No. Items Number of responses in figures 
l. Sex 

a. male 0 

J 

b. Female 2 
Total 5 

2. Grade they teach 
a. 9 5 
b. 9- 10 -
c. 9-12 -
Total 5 

, 
Number of students in a class J . 

a.40-49 - rJ 
b. 50-59 - ;W 
c.60-69 I 

d.70-79 2 
e.80-89 3 
f. 90 and above -
Total 5 

4. Academic qualifications 
a. diploma -

b. Degree 5 
c.MA ~ ~ -
Total 5 

5. Work experience in year 
a. 1-5 4 
b. 6-10 -
c. II-1 5 -

d. 16 and above I 
Total 5 

As indicated in Table 2 above, 3 of the teachers who were involved in thi s study were male, 

while 2 of them were female. This clearly shows that the majority of the Engli sh language 

teachers in the target grade level were men. 

As regards to grade they teach, all of the teachers revealed that they teach at one grade 

level. 

Concerning the number of students in a class, as indicated in the Table above, the minimum 

number of students in a class is 70 - 79 whi le the maximum number is 80-89. This clearl y 

shows that the over crowdedness classes in the target secondary school. Data from class 
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room observation also support what teachers report in the above table . There were more 

than 75 students in all the classes observed. 

With respect to qualification, all of the teachers have BA degree holders i.e. they have the 

qualification to teach English in secondary school level. 

With regard to teachers ' work experience, the data in the above Table might suggest that 

the majority of the teachers have not rich experience in teaching. However, from the given 

data in the Table, it is also poss ible to conclude that the majori ty of the teachers had been to 

teachers train ing co lleges and universities after 1996- the year in which the teache r training 

materials tlwt are currently in use in co ll eges and uni versities were published, and co ll eges, 

and universities started training English teacher according to the insights gained from CLT 

theories. This implies that almost all of the teachers have received training in CL T in the 

pre service tra ining that would enable them to teach the target grade level as needed. 

4.2.2 Analysis of Teachers Responses on ~tudents' Related Factors 

To discover the factors that affect students learning of Engli sh speaking skill s an attempt 

was made. For example, item9. 1.1-9. 1.9 of the questionnaire is about the factors related to 

students. Accordingly,. the teachers were asked whether they agree or disagree with the 

facto rs described. Thus, their responses were as shown in the table below. 

4.2.2.1 Lack of Confidence 

A study by Fisseha (2006), has pointed out that if students have developed poor perception 

of their oral ability, they wi ll tend to restrain their speech. Stated diffe rently, when students 

lack self confidence in their onil production skills, they are less likely to speak out or 

express their ideas or feelings in front of others. Hence, to investigate whether the learners 

have confidence to speak freely in the class, the following statement related to the idea 

were included in the questionnaire. 
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Item 

9. 1.1 

Item 

9.1.1 

9.1.2 

9.1.3 

Table 3: Teachers' Responses 011 Studellts' COllfidellce 

Statement Response category 

Strongly Agree Uncertain Disagree Strongly Towl 

noree disagree 

Learners have not the 2 2 I - - 5 
confidence to speak 
fi'eel y In the class as 
they afraid of making 
mistakes and criticisms 
of friends 

As indicated in Table 3, fo ur of the teachers responded positively to item 9. 1.1. That is they 

ind icated that students have not the confidence to speak free ly in the class as they afraid of 

making mistakes and critici sm of friends. The respondents duri ng the interview also 

confirmed that the learners lack the confidence to speak free ly in English du ring speakin g 

activities. They said that thi s is happened due to they afraid of making mistakes and 

criticisms of friends. The class room observation proved a similar result. That is some of 

the students simply shaking and stumbling whil e speaking. T hi s seems that they lack 

confidence because they afraid of making mistakes (see Appendix E-2). 

4.2.2.2 Students' Beliefs about Language Learning 

As mentioned in chapter tw~ of thi s paper, one of the factors that affect students ' learning 

of Engli sh speaking ski ll s is related to their beliefs about language learning. Thus, to 

investi gate the teachers' view about students ' beliefs about language learn ing the follo wing 

statements related to the idea were included in the questionnaire. 

Table 4: Teachers' Respollses 0 11 Studellts Beliefs about Language teaming 
._---_ ... -

Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
aoree disaaree 

Learners prefer to learn 0 2 I - - 5 J 

grammar a nd vocabul ary than 
doing speaking 
Learners prefer teacher - 3 - 2 - 5 
explanation th an do in g the 
activities by themse lves 

---
Students do not thin k that I 2 2 - - ) 

they learn Engl ish when they 
work in pai rs or " roups 
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The information in Table 4 above depicted that most of the teachers responded positively to 

items 9. 1.2, 9.1. 3 and 9. 1.4. That is, all of them rep lied that learners prefer to learn 

grammar and vocabulary than speaking, where as the majority of them indicated that 

learners prefer teacher explanation than doing the activities by themselves. Besides, the 

majority of them also showed that students do not think that they learn English when they 

work in pairs or groups. This shows that to what extent students beliefs about language 

learning is also contrad icted with how one can learn Engli sh language speak ing skill s 

mentioned in the literature review of thi s paper (p.28). 

Similarl y, majori ty of the respondents during the interview also mentioned that students 

prefer teacher explanation than doing different oral activities in pairs or groups to develop ' 

their speaking sk ill s (see Appendix C-I ). It was also observed that most of the students 

gave special attention to teachers' explanation and fo llows him acti vely. But, they prefer 

sil ence when the teacher asks them even short oral questions (see Appendix E-2). 

Thus, it can be inferred that students' beliefs about language learn ing made them reserved 

from invo lving themselves in speaking activities. 

4.2.2.3 Lack of Participation 

Accord ing to Ur (1996:20) participation is the characteristics of successful speaking. 

However, students hesitate to participate in speaking acti vities. This can also limit their 

speaking performance. Thus, to investigate whether the students li ke to palticipate or not 

the fo llowing statement related to the idea were included in the questiorUlaire. 

Table 5: Teachers' Respol1ses 011 Students' participation 

Item Statement Response category 
Strongly Agree Uncertain Disagree Strongly TOlal 
agree disaoree 

9. 1.5 Students do not li ke to - 0 I I - 5 ~ 

participate 111 speaking 
activities (e.g. 
presentati on, gro up or 
pai r work) in class 

As it can be seen in Table 5 above, the teachers responded positively to item 9.1. 5. That is, 

most of the teachers in the questionnaire confirmed that students hesitate to participate in 
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speaking acti vities li ke presentation, group or pair wo rk in the class . Acco rding to the 

respondents ' explanation during the interview, it seemed that students become reluctant to 

participate s ince most of them have not such experience in preceding grade levels. It was 

also observed that learners hardly took the initiative to start doing the group tasks provided 

to them in the classes. Most of them preferred to li sten to teachers' talk than participate (see 

Appendix E-2). 

This shows that learners seem to have once the perception that these acti vities have no 

relevance to their real life. However, thi s has a direct impact on their development of 

speaking skill s. 

4.2.2.4 Poor Speaking Background 

If students lac k previous speaking experience, they may not dare to speak Engli sh in fron t 

of their peers (By gate, 1987). Consequently, students' speaking skill is limited . Therefore. 

the following table deals with whether the students have poor speaking background or not. 

Table 6: Teachers' Responses on Students ' Speakillg Background 

Item Statement Response catcgolj 
Strongly Agree Uncerta in Disagree Strongly I Q[al 
aoree disaoree 

9.1.6 Students have poor 2 3 - - - 5 
speaking background 

As mentioned above one of the determinant factor that influences students' ability of 

English speaking skills is related to their poor background speaking practice. Thus, as the 

result in Table 6 shows, all of the respondents highly approved the existence of the 

problems. That is, students were not will ing to talk freel y in the class as they were not 

accustomed to speaking in the preceding classes. 

The respondents during the interview also confirmed that the learners' past learning 

experiences influenced their participation during oral interaction activities. They said that 

those students who were shy and afraid to speak told their lack of experiences to speak in 

front of others in lower grades. 
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4.2.2.5 Mother Tongue use 

[n doing speaking activities, students feel less exposed if they are speaking in their own 

language. So, in order to prove whether the students use their mother tongue in various 

activ ities, the following statement related to the idea were included in the questionnaire. 

Table 7: Teachers' Respol/se 011 Studellts' Mother Tougue Use 

[ tem Statement Response category 
Strongly Agree Uncerta in Disagree Strongly Total 
agree disagree 

9. 1.7 Students use their mother I 3 I - - 5 
tongue language when 
they r"asked to do 
activities 111 pall's or 
groups in English classes 

As Table 7 shows, the idea of students' mother tongue use while doing pair or group 

activities received the majority's agreement. Besides, almost all of the subj ects in the 

interview said that when the students did pair and group tasks their participation wo uld be 

less if they tried to speak in English. Thus, the majority of the students reverted to their 

mother tongue to express themselves. In addition, as the respondents indicated students felt 

at ease when teachers let them interact in their mother tongue. 

This was confirmed by the classroom observation in that although the students statted 

doing the speaking activities in English, they were observed to use their mother tongue 

after a wh ile. Thus, it seems that the students' preference in using their mother tongue in 

doing speaking activities takes their practice time to speak in English. This has also 

problems in the deve lopment of students ' speaking skill s. 

4.2.2.6 Shortage of Vocabulary 

Students fee l extreme anxiety or become tongue tied when they face shortage of words in 

unexpected situation. This may discourage their attempts to speak more, and enforce them 

to lose confidence in their speech, and become suddenl y silent in the middle of a classroom 

discussion. In regard to this, in the following item, teachers were asked to report whether 

the students have problems in thi s respect. 
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Table 8: Teachers' Respollses 011 Students' Vocabulwy 

Item Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
agree disaoree 

9.1.8 Students do not have 2 2 1 - - 5 
adequate vocabulary 
(words) to express their 
ideas or opinions in 

I English 

As is evidenced in Table 8 above, all of the respondents responded positi vely to item 9.1.8. 

Thus, it wou ld appear sound to say that the interesting result as far as thi s study concerned 

is that all the respondents indicated the prevalence of thi s inhibiting factor even though the 

degree of its prevalence varies from students to student. In this respect, if students confront 

such problem frequently, they may fai l to be; or make their speech uncomfortable to li sten 

to and eventually become speech less, which can crate break down in communication. 

Correspondingl y, the interview result reflects that some students tend to prefer silence, or 

be unwilling or reluctant to present their group's discussion. As far as the result of the 

interview is concerned, when they are forced to speak, they start speaking, but soon end 

with fragments of unrelated ideas or shift the target language to their L 1: or become si lent 

with out convey their ideas or opinions. In addition to this, the classroom observation result 

also approved thi s. Students were observed while they were speaking with fragments of 

unrelated words (see Appendix E-2). 

4.2.2.7 Lack of Practice 

Students learn to speak by speaking (Rivers, 1981). Supporting this view, kl ippel (1983:5) 

says, learning is more effective if the learners are actively involved in the process. Thus, to 

check whether the students practice speaking in and out side the class the followi ng 

statement related to the idea was included in the questionnaire. 
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Item 

Table 9: Teachers' Response on Students' Practices of Speaking 
-~ 

Statement Response category 

Strongly Agree Uncerta in Disagree 

agree 

9. 1.9 Learners do not like 1 3 - I 

practicing speaking in 

English in and out side of 

the class 

Strongly Total 

disagree 

- 5 

The data in the Table 9 above revea ls that, the majority of the teacher respondents 

responded positively to item 9.1.9. That is, they depicted that students do not like practicing 

speaking in English in and out side of the class. Most of the respondents confi rmed this 

idea during the interview. According to the respondents' explanation, it seemed that 

students become reluctant to participate since most of them thought that speaking in 

English is difficult to them. Besides, the classroom observation also approved this. It was 

observed that majority of the students lI sed their mother tongue in the English class (see 

Appendix E-2). 

4.2.3 Analysis of Teachers' Perception on Teaches' Related FactOl' 

4.2.3.1 Lack of Training 

The success of educational process highl y depends on the ab ility of teachers. It is obvio lls 

that improved learning can not be achieved through instructional methods wilb oUl the 

professional quality of the teacher. Hence in order to have competent and ski llful teachers 

who can handle and practice communicative language teaching effectively, teachers should 

be trained /taught in the same way. Accord ingly, in the following table, teachers were asked 

to report if they had received any sort of train ing in CL T. 
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Table 10: Teachers' perception on their Training 

Item Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
agree disao ree 

9.2. 1 I have not been - - - I 4 5 

Item 

adequately trai ned in 
communicati ve 
language teaching to 
help students as needed 

As illustrated in Table 10, for item 9.2.1, all of the respondents responded negati ve ly. That 

is. teachers have been adequately trained in communicative language teaching. So they can 

help students as needed. Besides this, it was indicated in the table 6 of teachers' work 

experience, majority of the teachers teaching at a given grade leve l had been to teachers 

training co lleges and uni versities after 1996- the years in which co lleges and universities 

started training Engli sh teacher according to the insights gained from CL T theori ~s. Hence, 

thi s implies that almost all of the teachers have received training in CL T in the pre-service 

training that would enable them to teach the target grade level as needed. 

4.2.3.2 Teachers' Beliefs about Language Teaching 

When learners and teacher meet for the first time, they bring with them diffe rent 

expectations concerning not only the learning process in general but also concerning what 

wi ll be learned in a particular course and how it will be learned (Brindley 1984:95). I-Ie also 

added that teachers' beliefs and attitude towards language teaching and learning are 

indispensable elements for the implementation of communicative activities . Accordingly in 

the fo llowing table, teachers were asked to report about their bel iefs about language 

teaching. 

Table 11: Teachers' Perception on their Beliefs about Language Teaching 

Statement Response category 
Strongly Agree Ullceltain Disagree Strongly Total 
ao ree disao ree 

9.2.2 I often give emphasis to ~ 2 3 - - - 5 
teach language forms an 
structure than speaking 

9.2.3 I often prefe r to expla in and I " - I - 5 J 

demonstrate than creating 
condition fo r the students --
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As the information in Table II showed, most of the teachers responded positively to each 

items (i.e. items 9.2.2 and 9.2.3) . That is. all of the teachers give emphasis to teach 

language form and structure (grammar) than speaking. The majority of the teachers during 

the interview also approved thi s idea. Accord ingly, they explai ned that the amount of time 

given and the number of students in the class as well as students' beliefs about language 

learn ing did not enable them to implement the above mentioned ides as needed (see 

Appendix C- I). In addition to this, the classroom observation a lso confirmed with the 

above mentioned ideas. That means, the teachers simply gave explanation in the class on 

the given speaking lesson (See Appendix E- I). 

4.2.3.3 Teaching Methodology 

As repeatedly mentioned in different parts of this paper, one of the determinant facto rs that 

affect students' learning of Engli sh speaking skills is related to the teacher's method of 

teaching. Thus in the following section , teachers were asked to report what kind of teaching 

method they prefer. 

Table 12: Teachers' Perception on their Teaching Methodology 

Item Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
aoree disao ree 

9.2.4 I often prefer teacher I 2 - 2 - 5 
fronted way of teaching 
than student centered 

The information in Table 12 above depicted that majority of the respondents responded 

positively to items 9.2.4. That is, they indicated that they often prefer teacher fronted 

method of teaching than student centered. For the 'why' question rai sed from the 

researcher. During the interview, the respondents explai ned that it is the easiest way of 

presenting lessons to students and it is also a means to fi nish the textbook on time. 

Moreover, the respondents explained that there was res istance from students to stl1dent 

centered method of teaching. However, two of the respondents disagree with the idea of 

teacher-fronted method of teaching in the questionnaire and interview; the classroom 

observation disproved their confi rmation related to their method of teaching. They were 

observed during classroom observation whi le they simply gave explanation in the class on 

the daily lesson (see Appendix E-I). 
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4.2.3.4 Inability of Teachers to Balance Classroom Oral Activities in line with Real 

Communication Needs 

To be able to use the target language effectively in the rea l world, students need plenty of 

opportunity to practice the language in situations that encourage them to communicate their 

needs, ideas and opinions (Hedge, 200:44-45). In view of thi s, Byrne ( 1986:2) noted that no 

real learning should be assumed to have taken place until the students are able to use the 

language for themselves, and unless opportunities are available fo r them to do thi s in and 

out side the classroom. In line to this, in the following Table teachers were asked to report 

whether they provide students with the opportunity to practice speaking. 

Table 13: Teachers' Perception whether they give Opportunity to practice Speaking 

Item Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
aoree disao ree 

9.2.5 I do not provide students - - I 2 2 5 
with the opportunity to 
practice speaking in pairs 
and groups 

As illustrated in Table 13 , for item 9.2 .5, all of the teachers replied that they provide 

students with the opportunity to practice speaking 111 paIrs and groups. During the 

interview, the respondents also add that they provided students with the opportun ity to 

practice speaking in pairs and groups in spite of its inadequacy. According to the 

respondents, the reason for the inadequacy of pair and group work was due to large number 

of students in a class and shortage of time to let each and every individual to practice in 

pa irs and groups. 

On the other hand, the classroom observation also disclosed thi s idea. Accordingly, the 

class room oral acti vities are not that much adequate to improve students' speaking skil ls. 

On the who le, it was recognized that however most of the teachers attempted to perform 

some appropriate ro les like organizing students in pair and groups for practici ng speaking, 

they never do it adequate ly. 
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4.2.3.5 Teachers' Proficiency 

One of the determinant factors that influence students' abi li ty to learn Engli sh speaking 

skill is related to teacher proficiency of the target language. In relation to thi s, in tab le 18 , 

teachers were asked to report if they have a good English language profic iency to help 

students as needed. 

Table 14: Teachel's' Perception on their Language proficiency 

Item Statement Response categor 
Strongly Agree Ullcelta in Disagree Strongly Total 
agree di sagree 

9.2.6 I have not a good language - - - 3 2 5 
profi ciency to help students 
as needed ill speaking class 

As mentioned above one of the determi nant factors that influences students ' abil ity to learn 

English speaking sk ill is related to teacher proficiency of the language. Thus, as the result 

shows in Table 14, all of the teacher respondents gave similar reactions to the item 9.2.6. 

All of them replied negatively to the idea that they have not a good language proficiency to 

help students as needed in speaking class. That is, they told that they have good language 

proficiency. But, this idea is quite disproved during classroom observation. The majority of 

teachers observed in the classroom did not seem to be proficient enough to help students as 

needed. For example, some of the teachers had been observed while they faced difficulty in 

giving relevant examples with clear instruction (See Appendix E-I). 

4.2.3.6 Use of Teaching Aids 

Teaching aid is an auxil iary instructional device intended to facilitate learni ng process. 

Using teaching aids lead to a more effecti ve learning, greater interest or a higher leve l of 

motivation, and in general teaching with teaching aids enables the teacher to do better hi s 

job (Richards and Rodgers, (\ 986). Thus, in the fo llowing item, teachers were asked to 

report whether they use d ifferent teaching aids in Engli sh speaking classes. 
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Item 

9.2.5 

Table 15: Teachers' Perception whether they use Teaching Aids or not 

Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
agree Disagree 

I do not use teaching aids like 4 I - - - 5 
tape reco rders, cassettes, radio 
program and other authentic 
material 111 speaking class to 
promote students speak ing ski ll s 

Itelll 

J 
Concerning item 9.2 .7, all of the teacher respondents were replie~to the idea 

that whether they use teaching aids like tape recorders, cassettes, radio program and other 

authentic material in speaking class to promote students' speaking skill s. According to 

Table 15 above, all of them rep li ed that they did not use teaching aids motioned here. The 

interviews made w ith the respondents also strengthen this idea. The y to ld that they did not 

use teaching aids because they had not the access to it (See Appendix C- I). Besides, during 

class room observation the teachers were also seen that whil e they taught speaking lesson 

with out any teaching aids (See Appendix E- I). 

4.2.3.7 Correction of Error 

Language learners should not be directly corrected if they make mistakes during practice 

and correction should be systematic, in direct and friendly at all levels of speaking practices 

so that they will develop interest and confidence. As to Harmer' s view, tolerance of errors 

in fluency activity will be greater than it is during controll ed sess ion. In relation to this, the 

following Table dea ls with how teachers correct their student 's errors during fluency 

activity. 

Table 16: Teachers' Perception of their Means of ErrOl' Correction 

Statement Response category 
Strongly Agree Uncertain Di sagree Strongly Total 
ao ree disao ree 

9.2.8 I usually co rrect Illy I 2 - 2 - 5 
students errors during 
fluency acti vity. 

Regarding item 9.2.8 , as the Table 16 indicates, the maj ority of the respondents ~greed to 

the idea that whether they usuall y correct their students ' error or not. That is, the majority 
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or three of them replied that they usuall y co rrect their students' errors duri ng fluency 

activity. The interview a lso proved a similar result in that the teachers to ld that they 

provided feed back soon to enable students to produce grammatically correct and 

meaningful sentences. A similar result was disclosed by the classroom observation (See 

Appendix E- l ). It was observed that the majority of the teacher tended to evaluate 

performances of active students only and thi s was done through giving immediate feed 

back for their performances. 

However, two of the respondents replied negatively to item 9.2 .8. The interview proved a 

similar result in that the teacher said that they did not provide feed back during fluency 

acti vities. They mentioned that the effort of speaking in Engli sh was most importantly to 

communicate than producing correct language forms. They said that they did not want to 

interrupt students while they were speaking to correct the grammati cal errors they made in 

their sentences. 

On the other hand , majority of the teachers were observed during the classroom observation 

giving corrections by interrupting and students were fo und to be reserved in speaking 

pract ices because o f fear of criti cisms from the teacher. Thus, one can infer that teachers' 

frequent intervention of error correction seemed to hinder the learners' partici pation in 

speaking. 

4.2.3.8 Teachers' Language Testing System 

Teaching and testing language cannot be viewed 111 iso lation. In supporting thi s View, 

Alemu (2004) noted that if students are not assessed for what they do in the class room, they 

did not give credit to the activities they teach. Thus, if we teach these skill s (speaking in 

thi s case) we have to give appropriate credit both in school and national exams to justify 

the teaching input. Thus, in the following Table, teachers were asked if they give oral 

presentation test for the students. 
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Table 17: Teachers' Perception on how they Evaluate Students' Langnage Performance 

Item Statement Response category 
Strongly Agree Unceltain Disagree Strongly Total 
agree disapl'ee 

9.2.9 I usually evaluate my student 's . 5 . . . 5 

Item 

9.3.1 

9.3.2 

language performance through 
objecti ve questions like mUltiple 
choices than oral presentation test. 

With regard to the idea of evaluating students ' language performance through objective 

questions like multiple choices than oral presentation test, the following results were 

obtained . As indicated in Table 17, the questionnaire result indicates that al l of the teachers 

agreed that they usually evaluate students' performance on ly through objective questions 

like multiple choice than oral presentation test. The respondents in the interview also 

ex pressed a similar idea mentioning some of the reasons not to let students to take oral 

presentation test. They said that since there are large numbers of students in a class, there is 

no enough time to evaluate each and every individual student in a class. Therefore, instead 

of oral presentation, we use reading comprehension, vocabulary, grammar questions in the 

form of multiple choices to evaluate our students' language performance (See Appendix C-

I ). 

4.2.4 Teachers Perceptions on Classroom Related Factors 

The classroom environment is the other constraint for the students learn ing of English 

speaking skills in the class. That is, a class with a large number of students is found to be 

inconvenient for teachers to help all the students in speaking activities. Thus, inline with 

thi s, in the following item teachers were asked to report if there is problem in thi s respect. 

4.2.4.1 Large Class size and Unsuitable Seating Arrangement 

Table 18: Teachers' perception 011 Classroom Related Factors 

Statement Response category 
Strongly Agree Uncertai n Disagree 
agree 

There are large number of 5 - - . 

students in a class 
Seats are not suitable for group 3 2 . -
and pair works 
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9.4.2 

With regards to item 9.3.1, as indicated in Table 18 above, all of the respondents indicated 

that they 'strongly agree ' with the item mentioned. That is, they rep lied that there are large 

numbers of students in a class. Besides they also depicted that seats are not suitable for 

group and pair works. 

Simi larly, all of the respondents during the imerview also explained that it was impossible 

fo r them to hel p students by giving different oral activities in pairs and group due to large 

class size and unsuitable seating arrangements. They told that since there are more than 75 

students in a class and were fi xed desks which are not comfortable to organize students in 

groups and pairs; they would be reserved to use teacher-fronted way of teachi ng. A similar 

result was gained from the classroom observation results. Classes were characterized by 

large num ber of students, over crowded spaces and unmovable desks (See Appendix E-2). 

4.2.5 Teachers Responses on Instructional Material Related Factors 

According to Amare (1999 :53) instructional materials related to all forms of material s with 

which students and teachers interact for the purpose of learning and teaching. They are the 

instruments with which a teacher teaches and from which students learn . Teaching without 

instructional materials boil down to teaching with out technology. Thus, the degree to 

which teacher utili ze teaching materi als has become one of the challenge in the fi~ l d ur 
education. This is because teaching materials have its own roles in the effectiveness of 

teaching learning process. Consequently, assuring its accessibility and assess ing the extent 

to which teacher utilize teaching materials during instruction becomes crucial. 

4.2.5.1 Shortage of Text books and Teaching Aids 

Table 19: Teachers ' Reflections 011 Text books am/ Teachillg Aids 

Statement Response category 
Strongty Agree Uncertain Disagree Strongly ! Total 
agree disaoree 

There IS shortage of - - - 1 4 5 
English text book It1 

school 
There IS no access to 5 - - - 5 
teach ing aids It1 the J school 
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As illustrated in Table 19, for item 9.4.1 , all of the teachers replied that there is no problem 

of English text book in the schoo l. That is, students have adequate access to English text 

books. This was also confirmed by the respondents during the interview that there is no 

shortage of Engl ish textbook in the school and the students have a I : I ratio access to text 

books. In contrary to this, all of the respondents responded negatively to item 9.4.2. As 

revealed in Table 19, all of them were indicated that there is no access to teaching aids in 

the school. During the interview, the respondents also added that they did not use teachi ng 

aids like tape recorders, rad io, television and other authentic material s such as news paper 

and magazines that . can promote students' speaking skill s. They replied that thi s is 

happened because there is no access to these materials in the school. Thus they onl y 

reserved themselves to students' English text book to develop students ' speaking ski ll s. The 

classroom observation also approved this idea (See Appendix E- l ). 

4.3 Analysis of Data from Students' Questionnaire 

4.3.1 Students' Responses on Students Related Factors 

4.3.1.1 Lack of Confidence 

As mentioned in the literature review of this paper, one of the determinant facto rs that 

influence students learning of Engl ish speaking skills is related to their confidence. In 

relation to thi s, in Table 20 below, students were asked to report if they have the confidence 

to speak freel y in the class . 

Table 20: Students' Perceptions on their Confidence 

Response category 
Statement Strongly Agree Unceltain Disagree Strongly Tota l 

agree disagree 
I have not the 30% 35% - 12% 23% 100% 
confidence to speak = 
free ly in the class as I 
afraid of making 
mistakes. -

With regard to students ' confidence, the data in the above Table shows that more than half 

of the respondents (65%) of them responded that they did not speak freely in the class as 
• 

they have not the confidence to do so. This is happened due to they afraid of making 
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mistakes. The respondents during the interview al so confirmed that they lack of confidence 

to speak freely in Engli sh because they afraid of making mistakes and crit icisms of fri ends. 

However, 35% of the respondents al so indicted for item 2. 1.1 that they ha·;e the confidence 

to do so. In spite of this, the classroom observation al so indicated that the students do not 

have the confidence to speak freely in the class. Even, during activities which involve on ly 

short answer, the students simply interrupted their speech in between. This seems that they 

lack the confidence to speak freely in the class as they afraid of making mi stakes. 

4.3.1.2 Students' Beliefs about Language Learning 

The literature in language education shows that learners, particularly adult learners, have 

explicit beli efs about L2 learning. These beliefs can influence their learning behavior and 

how learners learn the target language. In relation to thi s, in the following items students 

were asked to report their bel iefs about language learning. 

Table 21: Studellts' Reflections OIl their Beliefs abo lit Language Leart/illg 

Statement Response categorv 
Strongly Agree Uncertain Disagree Strongly Total 
agree disaoree 

2. 1.2 I prefer to learn grammar and 45% 55% - - - 100% 
vocabulary than speaking ' 

2. 1.3 [ prefer teachers expansion than 28% 35% 15% 27% - 100% 
doinG the activities myself 

As indicated in Table 21 , item 2.1.2 got the highest proportion (100%). That is, the students 

revealed that they prefer to learn grammar and vocabulary than speaking. This shows that 

the majority of the students expected the teacher to guide them in doing the activities. In 

other expressions, they needed the teachers' closer attention and support by explaining and 

giving instruction before doing the activities. This, as the interview result showed has an 

effect on the effectiveness of a given task. That is, students failed to participate in the 

acti vities that the teacher simply told to do . As the respondents explained. they need to 

learn grammar and vocabulary mainly because these are the items that appeared in the 
I 

exams. Thus, they prefer these items simply to score good points and to pass the ex, ms 

(See Append ix D-2). The classroom observations also strengthen thi s idea. The students in 

the observed sections were seen while they were attending act i ve ly the teachers' 

explanation of a given lesson. 
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Regarding item 2.1.3 , the majority of the respondents (63%) of them revealed that they 

prefer teachers ' explanations than doing the activities by themselves. The in terview results 

also clearl y show this. They told that they prefer teachers' explanation that it is the easiest 

way of understanding the subject matter of a given lesson. On the other hand, 37% of the 

respondents also repl ied negati vely to the item 2. 1.3. However, majority of the students in 

the observed secti ons were seen while they were attending actively teaches' explanation 

than doing the activities themselves (See Appendix E-2). 

Thus from thi s points, it can be inferred that students' beliefs about language learning made 

them reserved from involving themselves in speaking activities. 

4.3.1.3 Lack of Participation 

Teaching and learn ing is meaningless with out active participation of learners. In line with 

this, to promote the learning of English speaking skills, above all , students have to practice 

speaking in the target language in the class by pal1icipating act ively in pair or group and 

individual activities in and out side the class. Thus, the fo llowing Table deals with if 

students like to participate in speaking activities. 

Table 22: Students' Perception on their Participation 

Statement Response category 
Strongly Agree Uncertain Disagree Strongly TOlai 
aoree disagree 

2 .1 .4 I do not like to parti cipate 17% 26% - 34% 23% 100% 
in speaking activities (e.g. 
oral presentation, group 
wo rk, pair work etc) using 
Engli sh 

As it can be seen in Table 22 above, half of the students responded negative ly to 2. 1.4. That 

is. most of the respondents (57%) of them are against the idea of " I do not li ke to 

participate in speaking activities like oral presentation, group work, pair work etc. ) using 

Engli sh. This implies that they like to participate in speaking acti vities like oral 

presentation, group work, pair work etc . using Engli sh. However, less than half of them 

(43%) indicated that they hesitate or do not like to make participation in speaking activities 

like oral presentation, group work, pair work etc. using English. The interview result also 
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approved thi s. Accordingly, the students explained that they hes itated to participate 111 

speaking activities because, firstly, they did not have such experi ence in preceding grade 

leve ls. The other reason is that they thought that expressing themselves in Engli sh freely is 

difficult for them. Thus, most of them preferred to li sten to teachers' talk than making 

participation. The class room observation result also supports thi s idea. Students did not 

make active participation in speaking activities (See Appendix D-2). 

4.3.2.4 Poor Speaking Background 

1 f students lack previous speaking experience, they may not dare to speak English in fro nt 

of their peers (Bygate, 1987). Consequently, students' speaking skill is limited. Therefore , 

the fo llowing Table deals with whether the students have poor speaking background or not. 

Table 23: Students' Perception on their Speaking Background 

Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
agree disagree 

J have poor speaking 35% 65% - - - 100% 
background 

With regard to students ' speaking background the data in the above Table 23 shows that all 

of the respondents ( 100%) of them replied that they have poor speaking background. That 

means, they did not have the exposure to speak in English in lower classes. They also 

indicated in the interview that they were not accustomed to speaking in the proceeding 

classes because thei r lower grade teachers did not make them to practice on the speaking 

area. They also added that their past Engli sh learning experience have an effect on their 

present way of learning English speaking skill s. That is, in lower classes they learned 

Engli sh focusing on its grammar and vocabulary items. This resulted in giving less 

attention to speaking activities now days . Thus, they lacked the practice of talking freely in 

front of others (See Appendix D-2) . 

4.3.1.5 Mother Tongue use 

As mentioned in chapter two of thi s paper, one of the determinant fac tor that influence the 

leaning of English speaking ski ll s of students is related to the frequent use of mother tongue 

language in the class . Thus, in rel ation to thi s, in the following table, students were asked to 

report whether they use their mother tongue in various act ivities of speaking classes. 
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Table 24: Students' Reflection whether they use Mother Tongue 

Class 

Statement Response category 
Strongly Agree Uncertain Di sagree 
agree 

I use Illy mother tongue 7% 38% - 8% 
language, when ever I asked to 
do activ ities in pa irs or groups 
in speaking class 

Language in the 

Strongly Total 
disagree 

47% 100 
% 

As the Table 24 above shows, the majority of the respondents (55%) of them responded 

negatively to the item 2.1.6. That is, they use Engli sh when ever they asked to do activities 

in pairs or groups rather than thei r mother tongue language. On the other hand , the minority 

of the respondents (45%) of them agreed with the idea that they use their mother tongue 

language when ever they asked to do acti vities in pairs or groups in speaking class . In 

addi ti on to this, the majority of the respondents in the interv iew also expressed that they 

fel t free to express their ideas with their group members when they used their first language 

than speaking in English. The classroom observation al so proved the same result, that most 

of the students were observed to make no effort to speak in English (See Appendix E-2). 

Thus, it can he in ferred that the students' need of translating Engli sh to their mother tongue 

and use it most dominantly in doing interaction activates affects their performance to speak 

in Engli sh. 

4.3.1.6 Shortage of Vocabula ry 

The knowledge of the target language words is very essential in develop ing ones speaking 

ski ll s. Because if the students have no knowledge of words, they wi ll unable to use the 

language. In line with thi s, the students were asked to report if they have adeq uate 

vocabulary to express their opinions or ideas in Engli sh. 

Table 25 : Students' Reflection whether they have adequate vocabulary 0'· not 

Item Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
agree d isaoree 

2. 1.7 I do not have adequate 19% 69% - 12% - 100% 
vocabul ary (words) to express 
my ideas, opinions in Enoli sh 
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As it is indicated in Table 25, majority of the respondents 88% responded positively to item 

2. 1. 7. That is, they strongly indicated that they do not have adeq uate vocabu lary (words) to 

express their ideas, opinions in English. Correspondingly the interview results al so re fl ect 

that some students tend to prefer silence, or be unwi lling or reluctant to present their 

group' s di scussion. As far as the result of the interview is concerned, when they are forced 

to speak, they start speaking, but soon eAd with fragments of unre lated ideas or shi ft the 

target language to thei r Ll ; or become silent without convey their ideas or opin ions. In 

addition to thi s, the classroom observation result also approved thi s idea. The students were 

seen while they started speaking but soon end with fragments of unrelated ideas or shift the 

target language to their Ll ; or become silent with out convey ideas or opin ions. 

4.3.1. 7 Lack of' P.'actice 

A skill is learnt by practice: the teacher is merely auxiliary. The teaching and learni ng of 

language speaking skills need practice. Actual practice makes students use the language for 

their needs. In line with thi s, students were asked to report whether they practice speaking 

in Engli sh as fo llows. 

Table 26: Students' Retlection whether they Practice Speaking in and outside of the 

C lass 

Statement Response categor 
Strongl Agree Uncel1a in Disagree Strongly Total 
y agree di sagree 

I do not li ke to practice 35% 47% - 18% - 100% 
speaking in Engli sh in and out 
side of the class 

The information in Table 26 shows that the majority of the students (47%) ·Strongly 

agreed' and 35% 'agreed ' to the idea in item 2.1. 8. In sum, 82% of the respondents were 

positively responded to thi s item indicating that they do not like to practice speaki ng in 

English in and out side of the class. However, 18% of the respondents also revea led that 

they like to pract ice speaking in Engli sh in and out side of the class. 

On the other hand, the respondents during the interview also indicated that they did not 

practiced speaking in English in and out side of the class. They expressed that they had not 

environmental support and had no exposure to the language speak ing society. As a result, 
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they do not practice it so often. Besides, the classroom observation result also strongly 

supports these ideas. Less number of students than expected were seen when they rarely 

practice speaking in Engli sh in classes. 

4.3.2 Analysis of Students ' Responses on Teachers Related Factors 

4.3.2.1 Teachers Beliefs about Language Teaching 

Teachers' beliefs and attitudes towards language teaching and learn ing is one oftlle factors 

that influence students ' learning of English speaking skill s. In relation to thi s, students were 

asked to report about their teachers ' beliefs about language teaching as fo llows. 

Table 27: Students' Responses on Teachers' Beliefs about Language Teaching 

Response Category 
Statement Strongly Agree Uncertain Disagree Strongly Total 

agree disag!:ee 
My English teacher often 32% 63% 5% - - 100% 
gives emphasis to teach 
language forms and 
structures than speaking 
My Engli sh teacher often 47% 43% - 10% - 100% 
prefers to explain and 
demonstrate than creating 
conditions for the students 
to practice speaking 

As illustrated in Table 27, for items 2.2 .1 the majority (63%) of the respondents ' agree ' and 

32% of them showed that they 'strongly agree ' with the idea mentioned there. On the other 

hand, for item 2.2.2, 47% of the respondents indicated that they strongly agree with the 

item and 43% of them showed that they agree with the given idea. In sum, fo r both items 

2.2. 1 and 2.2.2 the majority of the respondents, 95% and 90% of them responded positive ly 

to the items respectively. That is, they indicated that their English teacher often gives 

emphasis to teach language forms and structure than speaking as well as they often prefer 

to explain and demonstrate than creating conditions for the students. The interview result 

from students and the classroom observation also strongly approved thi s idea . Teachers 

were seen whi Ie they explained and demonstrated language forms and structure .than 

creating conditions for the students to practice speaking (See Appendix E-l ). 
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Thus, fro m these po ints, it can be inferred that teachers' beliefs about language lea rning 

make students to be reserved from involving themselves in speaking acti vities. This has a 

direct impact on the development of their speaking skill s. 

4.3.2.2 Teachers ' Teaching Methodology 

It is thought that teachers also make the learning of spoken English difficu lt through their 

methods which make learn ing teacher centered. Hence, the learners are hardl y exposed to 

practice. Thus, in the following section, students were asked to report what kind of methods 

their English teacher used in the speaking class. 

Table 28: Students' Reflections on Teachers' Teaching Methodology 

Statement Response category 
Strongly Agre Uncertain Disagree Strongly Tota l 
agree e disagree 

My English teacher often 22% 39% 15% 24% - 100% 
prefers teacher fronted way 
of teaching than student 
centered in speaking class. 

The information in Table 28 above, depicted that majority of the respondents (6 1 %) were 

responded positively to the item 2.2.3. That is, they indicated that teachers often preferred 

teacher fronted way of teaching than students centered. However, 39% of the respondents 

were replied negatively to the item. That is they revealed that their teachers did not often 

use teacher fronted method of teaching, which imply that they might used student centered 

way of teaching. Again, as the interview result with respecti ve students showed, majority of 

them confirmed that most of the time the teachers' talks dominated the class and that their 

duty is simply listening to their teacher explanation rather than making active participation. 

More repeatedly mentioned in the different analysis part of thi s paper, the teachers were 

also seen whi le they used teacher fronted way of teaching than interacting the students. 

4.3.2.3 Inability of Teachers to Balance Classroom Oral Activities in line with Real 

Communication Needs 

One of the important features of modern techniques of teaching speaking is that it provides 

learners with great opportunity for oral interaction (speaking) in the target language as a 

means of developing their speaking ski ll s. Thus, to investigate whether the teachers provide 
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students with the opportunity to practice speaking, the following statements related to the 

idea were included in the questionnaire. 

Table 29: Students' Responses whether their Teachers p.-ovide them the Opportunity 

to Practice Speaking 

Statement Response category 
Strongly Agree Uncertain Disagre Strongly Total 
agree e disagree 

My Engli sh teachers does not 23% 37% - 18% 22% 100% 
provide us with the opportunity 
to practice speaking in pairs 
and groups 
My English teacher does not 35% 4 1% - 15% 9% 100% 
provide us activities that 
promote our speaking skills in 
the class 

As illustrated in Table 29, for item 2.2.4, the majority of the respondents responded 

positively to the idea mentioned there. Accord ingly, 23% of the respondents showed that 

they 'strongly agree', while 37% of them revealed that they' agree'. In sum, the majority or 

60% of the respondents indicated that the ir teacher did not provide them with the 

opportunity to practice speaking in pairs and groups. However, 40% of the respondents 

indicated their teacher provide them with the opportunity to practice speaking. The 

respondents during the interview also expressed that the activities given are in rare cases 

and were too inadequate. The classroom observation also approved that the opportunities 

given to practice speaking in pairs and groups were insignificant aNod very inadequate. 

Regarding item 2.2.6, it was also observed that the majority of the respondents (76%) of 

them revea led that their English teachers did not provide them activities that promote their 

speaking skill s. This was also supported by the classroom observat ion resul ts. The students 

were not provided wi th activities like ro le play, drama, di scussion, simulation etc . that are 

assu med to promote students ' speaking skill s. 

Thus, from the above mentioned points, it can be infe rred that the absence of classroom 

oral activities is one of the factor that influence students learning of Engli sh speaking ski ll s. 
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4.3.2.4 Teachers Proficiency 

The problem of proficiency in language of instruction at secondary schools is not on ly the 

problem of students but also it is the problem of teachers too. In relation to this, students 

were asked to report on their teachers' Engli sh language proficiency. 

Table 30: Students' Reflection towards their Teachers Proficiency 

Statement Response category 
Strongly Agree Uncel1ain Disagree Strongly Total 
agree clisaoree 

My English tS not - 25% 28% 47% - 100% 
proficient enough III 

English to help me as 
needed. 

As listed above one of the determinant factors that inlluences students ' learning of English 

speaking skills is re lated to teachers' proficiency in the target language (English in this 

case) . But as the result in the above Table shows, the maj ority of the respondents (75%) of 

them responded positively to item 2.2.6. That is, they revealed that their teachers are 

proficient enough in English to help them as needed. However, thi s idea is disproved 

during classroom observation. The majority of teachers observed in the classroom did not 

seem to be proficient enough to help their students from the perspective of communicative 

language teaching. They did not initiate idea, provide students activ ities that made them to 

communicate to each other. 

4.3.2.5 Use of Teaching Aids 

In thi s section students were asked to report whether their teacher use various teaching aids 

in the class room to promote their speaking skill s. 

Table 31: Students' Reflections whether their English Teachers use Teaching Aids in 

the Class 

Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
agree disaoree 

My Engli sh teacher c10es not 63% 37% - - - 100% 
use teaching aids and 
authentic materials In the 
classroom to promote Ollr 

speaking sk i lis. 
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Concerning item 2.2.7, all of the respondents (100%) of them responded negatively to the 

idea that whether the ir teachers use teaching aids and authentic materials in the class room 

in order to promote students' speaking skills. That is, all of them revealed that their Engli sh 

teachers did not use teaching aids and authentic materials in the speaking classes. The 

interview result made with both teachers and students also approved thi s. Both of them 

expressed that teachers did not use teaching aids like tape recorder, cassettes, radio 

programs and other authentic materi als in the class room because there is no access to them 

in the school. The classroom observation, on the other hand, strongly confirmed with the 

above points. 

4.3.2.6 Error Correction 

As errors are normal and unavoidable during learning process, teachers shouldn ' t co rrect 

every mistakes of the learner. Especially, the immediate error treatment may inh ib it the 

learners' wi llingness to speak at a ll. In line to thi s, in the following item students were 

asked to report how their Engli sh teachers correct their mistake. 

Table 32: Students' Responses on the way Teachers correct their Error 

Statement Response category 
Strongly Agree Uncertain Disagree Strongly Tota l 
agree disagree 

My English teacher u~ly 43% 17% - 31% 9% 100% 
correct out errors while we 
are speaking. 

Regarding item 2.2.8, as the Table 32 above indicates, 47% and 17% of the respondents 

were 'strongly agree' and 'agree ' respectivel y. The remaining 31 % and 9% also 'di sagree' 

and 'strongly di sagree' respectively. However, the majori ty of the respondents, in sum, 

60% of them responded positively to the item 2.2.8. That is, they expressed that their 

Engli sh teachers usually correct their errors while they are speaking. As the respondents 

during the interview tried to express it, however the teacher corrected their error during 

nuency activity to made them to produce grammatically correct sentences, they explained 

that they did not need such kind of interference. They also added that thi s kind of 

interference did not enable them to participate freely. On the other hand, as it was explained 

in the preceding parts, majority of the teachers are observed during the classroom 

observation giving corrections by interrupting and students were found to be reserved in 
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speaking practices because of fear of criticism from the teacher. Thus, one can infer that 

teachers' frequent intervention of error co rrection seemed to hinder the learners' 

participation in speaking. 

4.3.2.7 Language Testing System 

As mentioned in the literature review of thi s paper, if students are not assessed ror what 

they do in the classroom, they did not give credit to the activities they were taught. Thus, ir 

we teach these ski ll s (speaking in thi s case) we have to give appropri ate credit both in 

school and national exams to justify the teaching input. Hence, in the fo llowing item, 

students were asked if their teacher assessed their language performance through oral 

presentation test. 

Table 33: Students' Responses on How Teachers Evaluate theil' Language 

Performances 

Statement Response category 
Strongly Agree Uncertain Disagree Strongly Total 
agree disagree 

My Engli sh teacher 57% 43% - - - 100% 
usually evaluate our 
language performance 
through objective 
questions like multiple 
choice than oral 
presentation test 

With regard to the idea of evaluating students' language performances through objective 

questions like multiple choice than oral presentation test, the following resul t were 

obtained. As indicated in Table 33 above, the questiotmaire result indicates that all of the 

respondent students ( 100%) of them responded positively to the item 2.2.9. That is the 

students expressed that their teachers usually evaluate their language performances through 

objective questions like multiple choice than oral presentation test. The respondents during 

the interview also expressed that their teacher did not give emphasis to oral presc'ntation 

test. As a result, they also give more emphasis to grammar. vocabulary. reading 

comprehension items as these are the items which usually appeared in exams. Thus, from 

the above points, it can be concluded that teaches ' language testing system made students 
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to focus only on linguistic competence than fluency acti vities. This has also a direct impact 

on the students ' learn ing of Engli sh speaking skills. 

4.3.3 Students Responses on Classroom Related Factors 

In the following items, students were asked to report classroom related problems with 

respect to the learning of English speaking sk ill s. 

4.3.3.1 Large class Size and Seating Arrangement 

Table 34: Students' Responses on Classroom Related Factors 

Statement Response category 
Strongly Agree Ullcertai Disagree Strongly Tota l 
3.gree n disao-ree 

There are large numbers of 39% 47% 14% - - 100% 
students in the class. 
Seats are not suitable for 29% 51% - 20 - -
group and pair works 

With regard to item 2.3 .1 and 2.3.2, the majority of the respondents responded posi tively to 

each items. That is, they indicated the existence of the problem. As it can be observed in 

Table 34, 39% of the respondents were 'strongl y agree' and 47% of them were ' agree ' with 

item 2.8.1. In sum, 86% of them revealed that the existence of large number of students in 

the class. Besides thi s, the majority of the respondents in the interview were strongly 

confirmed with the availability of the problem mentioned. On the other hand, concerning 

item 2.3.2, 29% of the respondents were ' strongly agree' and 51 % of the respondents 

showed their agreement with the problem mentioned here. In sum, 80% of the respondents 

showed that seats are not suitable for group or pair work. The classroom observalion result 

a lso strongly supports these points. It was observed that there were more than 75 students 

in a class. Because of this, seats are not suitable for group and pair works as well as for any 

communicative activities. So, students were not given with adequate interactive activities. 

Consequently, the class room dominated by only teachers' talk and students' participation 

is too low. 
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Item 

2.2. 1 

2.4.2 

4.3.4 Students Reponses on Instructional material Related Factors 

Instructional materi als have it sown ro les in the effecti veness of teaching and learning 

process. Consequently, assuring its access ibi li ty and assessing the extent to which teachet: 

utili ze teaching material s during instruction be come crucial. In line with thi s, in the 

fo llowing items, students were asked to report if there is problem in thi s respect. 

4.3.4.1 Shortage of Textbooks and Teaching Aids 

Table 35: Students' Responses on the Availability of Textbooks and Teaching Aids 

Response category 
Statement Strongly Agree Uncertain Disagree Strongly Total 

agree disagree 
There tS shortage of English - - 29% 47% 24% 100% 
text book in school 
There is no access to teaching 23% 56% 2 1% - - 100% 
aids. 

Thus, as it can observed from the above Table 35 , for item 2.4.1, 47% of the re~pondents 

were 'disagree ' , 29% of them were ' uncertain ' and 24% of them were 'strongly di sagree' 

with the item. This means that all of the respondents replied negatively to the statement. In 

other expression, all of the respondents revealed that there is no shortage of textbook in the 

school. The respondents during the interview also explained that they have a I : I ratio 

access to textbook and have no problems in this respect. However, for item 2.4.2, 56% of 

the respondents were ' agree ' 23% of them were 'strongly agree ' 2 1 % of them were 

' uncertain '. Hence, the majority of respondents, in sum, 79% of them revealed that they 

have no access to teaching aids. The interview result with the students al so show, that they 

do not use any teaching materials except the text books. During the classroom observations 

teachers were also seen that while they only employed Engli sh tex tbook to teach speaking 

lessons (See Appendix E- I). 

4.4 Comparison of Teachers and Students Responses to the Items 

In thi s section, an attempt has been made to analyze the similari ties and differences in the 

views of the teachers and students regarding their responses to the questionnaire and 

i nterv ie~s . The result of real classroom observation helped the researcher cC" 'lfinn the 

di screpancies between the responses of teachers and students questionnaire of the same 

items. For example, teachers questionnaire items 9.1.2, 9. 1.3, 9.1.6, 9. 1.8, 9. 1.9, 9.2.2, 
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9.2.3 , 9.2.4, 9.2.7, 9.2.8, 9.2.9, 9.3 .1 , 9.3.2 , 9.4.1 and 9.4.2 in parallel to students' 

questiOIUlaire 2.1.1, 2. 1. 3, 2.1.5 , 2. 1.7, 2. 1.8, 2.2. 1, 2.2.2 , 2.2.3, 2.2.7, 2.2.8, 2.2.9, 2.3. 1, 

2.3.2, 2.4. l and 2.4.2 respectively are basically the same in content except minor wording 

differences. Accord ingly, majority of both the teacher and students respondents revealed 

that they have the same standing on each items li sted above. For example, as inclicated in 

Table 3, concerning students' self confidence, majority of the teachers depicted that 

students have not the confidence to speak free ly in the class as they are afraid of making 

mistakes and criticism of fr iends. Likewise, again for similar items shown in Table 20, the 

majority of the students responded that they have not the confidence to speak freely in the 

class. Sim ilarly, the respondents strongly indicated that they have the same standing in the 

remaining items li sted above whether it was positively or negatively. 

On the other hand, teachers' questiOIUlaire items 9.1.5 , 9.1.7 and 9.2.5 in parallel to 

students' questiolUJaire 2.1.4, 2 .1.6, 2.2.4 respectively are basically the same in content 

except minor wording differences. However, these are the items where different answers 

had been given for the same questions. As revealed in Table 5, majority of the teacher 

respondents confirmed that students do not like to participate in speaki ng activities like, 

oral presentation, group or pair works in class, where as according to Table 22 of students' 

responses, majority of them responded that they li ked to pal1icipate in speaking activities 

like oral presentation group and pair works. 

Similarly, there were di screpancies between the responses of teachers and students on items 
,. 

9. 1. 7, 9.2.5 in parallel to students' questionnaire 2.1.6 and 2.2.4, respectively. That is a 

question about students' use of mother tOllgue and teachers ' provision of opportunities to 

practice speaking. Concerning, students' use of mother tongue, as indicated in Table 7, 

majority of the teachers responded that students use their mother tongue language 

whenever they asked to do activities in pairs or groups in Engli sh classes. In contrary to 

this, as revealed in Table 24, the majority of the students were against this item and the 

same is true with regard to whether the teachers provide the opportunity to practice 

speaking. Besides, there were also discrepancies between students questionnaire and 

classroom observation resu lt (See Table 13 , 1422 and 30). 

70 



CHAPTER FIVE: SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 SUMMARY 

The purpose of this study, as it was indicated in the introductory part was to assess the 

factors that affect the learning of English speak ing skills, with particular reference lO grade 

nine Ginchi secondary and preparatory school and thereby suggest alternative solutions to 

the problems. In order to achieve thi s purpose, thus, the study was aimed at seeking 

answers to the fo llowing basic questions. 

>- What is the current level of students' participation in Engli sh speaking class of the 

target schoo I? 

>- What are teachers ' related factors that affect the learning of English speaki ng skill s 

at the selected schoo l? 

>- What are students' related factors that affect the learning of English speaking skills 

at the selected school? 

>- What are the class room related factors that affect the learning of Engli sh speaking 

skill s at the selected school? 

>- What are the instructional materi als related factors that affect the learning of 

English speaking skills at the selected school? 

In order to answer these research questions and carry out the study. a descriptive method 

with quantitative and qualitati ve approach was employed. To co llect the req uired 

information different data co llecting instruments, such as questionnai res, interview and 

classroo m observation were used. These instruments were analyzed, interpreted, and 

discussed in an integrated malUler. 

The sources of the data were classroom observation, grade nll1e Engli sh teachers and 

students of Ginchi secondary and preparatory school. Among the total population of 1609 

students, 100 of them were selected by using simple random sampling techniques for the 

questionnaire. Five teachers and seven studenls of the target grade lewl were interviewed. 

Bes ides, five English teachers were observed twice while they were leaching speaking 

lesson. The study has revealed students' participation leve l in speak ing, problems related to 

teachers, students, classroom and instructional materials, with respect to the learn ing of 
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English speaking skill s. Finall y, data was analyzed using stasti cal tools such as figures and 

percentage. Then, in relation with the basic questions. the results o f the anal yzed data have 

indicated the following major fi ndings . 

5.1.1 Students ' Participation 

The fi nding of the study revealed that the current level of students' participation in English 

speaking class o f the target grade is low, due to classes are mostly teacher dominated. 

Students have been hardly confronted with the totality of language use (real 

communication) as classes were main ly teacher fronted . Thus, students are supposed to 

listen to their teachers' talk rather than acti ve ly in vo lved in various classroom speak ing 

acti vities. 

5.1.2 Teachers' Related Factors 

Some of the teachers' re lated problems that affect the lea rn ing of Engl ish speaking skill as 

revealed by the study are: 

I . The teachers' emphasis to only grammar and vocabulary items was found to be the 

main problem for students to lea rn Engli sh speaking skil l. 

2. Failure of teacher to provide students with appropriate speak ing activ ities was also 

fo und to be as one prob lem. 

3. Only teachers' exp lanation and lecture of a given linguistic code has nothing to do 

with improving students' communication skill s . Therefore, teachers' fail ure to 

modify the ir method of teaching has been found to be the other problem. 

4 . Activities which invo lve only short questions and answers" ere not ad~q uate to 

learn Engli sh speaking skills. Hence, teachers' fai lure to organi ze students in pai rs 

and groups to practi ce the language in the c lass has also been found as one problem. 

5. Lack of using di fferen t teaching a ids to make the teaching and learn ing proccss 

smooth . 

6. Failure of teachers to evaluate their students' language perfor mance through 

classroom oral presentation test also let students not to give emphasis to speaking. 

7. Teachers' frequent interference to correct students' errors while speaking. 
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5.1.3 Students' Related Factors 

The learning of Engli sh language speaking skills can al so be affected by the students. The 

study indicates some of the problems oflearning Engli sh speaking skill s related to students 

as follows. 

1. The absence of self-confidence to speak freely in the class, which comes from being 

afraid of mak ing mistakes and criticism of friends. 

2. The learners ' emphasis to learn only grammar and vocabulary than not speaking 

3. Students' hesitation to participate in different pair and group wo rk activities using 

the target language (Engli sh). 

4. Poor speaking background of students which comes from prIor educational 

background of the learners. 

5. Students' frequent use of their mother tongue language during Engli sh speaking 

classes. 

6. Lack of adequate vocabulary (words) which they can express their ideas or opinions 

with out any difficulty. 

7. Less effort of the learners to practice speaking in Engli sh in and out side of the 

class. 

5.1.4 Classroom Related Factors 

The classroom envirolU11ent was the other constraint for the students learning of English 

speaking skill s in the class. That is, a class with a large number of students was found to be 

inconvenient for teachers to help all the students in order to promote their speaking skill s. 

[n relation to thi s problem, thus, the absence of adequate classroom and the fi xed seat 

arrangement were the two classroom related problems that affect directly or indirectly 

students learning of English speaking skills in the target school. 

5.1.5 Instructional Materials Related Factors 

According to Amare (1999:53) instructional materials related to all forms of material s 

which students and teachers interact for the purpose of learn ing and teaching. They are the 

instruments with which a teacher teaches and from which students learn. Teaching, without 

instructional material s boils down to teaching without technology. The degree to which 
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teacher utilizes teaching materials has become one of the challenges in the field of 

education. In relation to thi s problem, as revealed in this study, lack of access to teaching 

aids has also been found as the other problem that affects students' learning of English 

speaking skills in the target schoo l. 

5.2 Conclusions 

The study revealed that English language speaking' classrooms is most li kely devoid of 

students' active participation in the target grade level though some investigato rs in the field 

recommend oral interaction as something good to happen in the classroom. [t was 

discovered that the classroom activities were dominated by teacher fronted (lecture) 

method. This made the learners passive recipient instead of actively involved in the 

speaking activities. 

The research also showed that there is a mismatch between what EFL classroom oral 

interaction (speaking) theory claims and what is actually practiced in the classroom. As 

seen from the results, teachers put less emphasis on using the language for oral 

communication (i.e. much emphasis was given to the teaching of grammar and vocabulary 

items). This has a direct influence on the students' learning of English speaking ski ll s. 

Similarly, teachers' inability to create opportunities for learners to interact in the target 

language is due to their beliefs about language teaching and preference of teacher-centered 

methods of teaching. ' However, as mentioned in the literature, one important feature of 

modern teclmiques of teaching speaking is that it provides learners with great opportunity 

for oral interaction (speaking) in the target language as means of developing their speaking 

skill s. So, the attention given to ora l communication is not encourag ing. 

The study also identified that teachers' proficiency, their language testing system and 

teachers' interrupting students while speaking for error correction was found to be 

discouraging for the students to learn English speaking ski lls. 

The investigation, furthermore, explored th.at there is a disparity between students' beliefs 

about language learning, their classroom practice and what scholars in the field claimed 

about how one can learn speaking. As revealed in the literature, speaking is best learned by 
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speaking. Besides, the study also depicted that lack of confidence, poor speaking 

background , frequent use of mother tongue language in Engli sh speaking lesson and low 

practice of the language in and outside of the class was among the students' related factors 

that affect their learn ing of English speaking skill s. 

Moreover, a large number of students in a small classroom, fi xed seat arrangement, 

shortage of teaching materials and so fOlih were al so some of the classroom and 

instructional material related factors that affect directly or indirectly the learning of Engli sh 

speaking ski ll s. 

In sum, the failure of both teachers and students to play their appropriate ro les during 

Engli sh speaking classes, their beliefs about language teaching and learning, inadequacy of 

the number of speaking activities, psychological problems, inconvenience of classroom 

environment and lack of access to teaching material s were among the maj or problems 

encountered in the students learning of English language speaking skill s. 

5.3 Recommendations 

Finall y, based on the fi nding of the study, the researcher forwards the fo llowing 

recommendations for the improvement of students learn ing process of Engli sh speaking 

skills, in the target grade level. 

~ The study revealed that teaching and learning IS meaningless without active 

participation of learners. Thus, to improve students' paliicipation, above all , students 

have to practice speak ing in the target language in the class by participating actively in 

pair or group and individual activities. To this end, teachers al so have to play prominent 

roles. This means that they should use modern methodologies whi ch give room for 

students ' active participation. In the development of speaking skills, students should be 

given a chance to speak. Thus, they must be provided with opportuni ties to interact with 

their peers or their teachers. 

~ Efforts should be made to give learners at lower levels sufficient exposures to practi ce 

Engli sh in meaningful context in general and pair or group di scuss ion in particular to 

build good background fo r the higher level. 
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» Language teachers, as much as poss ible, should be able to create a threat- free 

envi rorunent in which students are will ing to participate in the classroom ora l 

interaction. Teachers are advised not to interfere when students make errors/mistakes 

while they are speaking. 

» Teachers are advised to include speaking test in the tests of Engli sh language at the 

target grade level to reinforce the learner towards the speaking skill s. 

» To enable the students to speak Engli sh with confidence, and avo id stage fright, fear of 

making mistakes and criticisms of classmates, it would be better to provide a whole 

class discussion or warm up talks related to the topic they are go ing to discuss a head of 

pair/group work in order to help the students receive information from others and think 

fresh. 

» To help the students enrich their knowledge, ideas and vocabulary capacities of English 

language and overcome shortage of ideas during classroom discussion, teachers have to 

expose them to different texts and stories that are full of active vocabularies. 

» Teachers should be aware of the fact that students come up with their own beliefs , 

attitudes and various background experiences (i.e. soc ial , cu ltural, life and academic 

background experiences) of language learning and with their own views of when and 

how to participate and express their feelings or opinions in the classroom inlerat: lions. 

They also have their own interests, needs and expectations that they want to be fulfilled 

in their academic life. It is, therefore, in the actual classroom phenomena that all those 

variables interact and impose actual problems on the process of language teaching and 

learning. As a result, classroom behavior requires better care and progressive evaluation 

for better performances and feedback. 

» Students are advised to make practice speaking in English both in and outside the class. 

» The problems of large class size and fixed seat arrangement need to be improved by the 

bodies concerned. The teaching materials for speaking lessons should be designed in 

such a way that they should be related to the context of the lea rners' exposures. These 

may increa'ses students' interest and efforts of invol ving in both fluency and accuracy 

developing activities and spoken English. 
"-» Finall y, the researcher wo uld like to recommend further stud y on the problem under 

the investigation. 

76 



APPENDICES 

APPENDlX-A 

Questionnaire for Teachers of English 

Dear teacher, thi s questiolUlaire is designed for purposes of research study. Its main aim is 

to study factors affecting students' learning of English language speaking ski li s in grade 9. 

The success of the study depends on your genuine responses to these questions. Please read 

carefully and respond to the questions honestly and fi·ankly. Your identity wi ll remain 

anonymous and you r cooperation will be highly appreciated 

Thank yo u for your cooperation. 

Part One 

lnstruction:- Provide Necessary Information about the Following 

I. Name of your school _ _ ____ '--_ _ _ 

2. Zone ____________ _ 

3. Sex male D female 

4. At what grade level are your teaching (please tick (,/) 

Grade 9 D Grade 10 D Grade II D Grade 12 D 

5. Total number of students in a class (average) 

6. Academic qualification 

Diploma D Degree D MA D 
7. Your field of study Major Minor 

8. Teaching experience in years 

1-5 D 6-10 D 11-15 D 16 and above D 

/ 

i 

., 
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Part two 

Instru cti on: Fo r the fac tors affecting the students' lea rni ng of English speaking skills, some 
suggestions are written as shown below. Thus, for q uestions 9. I .1.-9.4.2 indicate your 
answer by put1ing a ' tick ' ( ,I) under the alternati ves given as strongly agree, agree, 
uncertain , d isagree and stro ngly disagree. 

No 

Key 
5. Strongly agree 4. Agree 3. Uncertai n 2. D isagree I . Strongly disagree 
9 Some of the factors affecting students ' lear11lng of Engl ish speaking ski ll s 

Assumed factors 

9. I. Student re lated factors 

9.1.1. Learners have not the confidence to speak free ly in the class as they afraid of 
makin~ mistakes and crit ic ism of fr iends. 

9. I .2 . Learners orefer to learn grammar and vocabulary than speak ing 

Res ponse 
category 

5 4 3 2 I 

9. 1.3. Learners prefer teacher explanation than doing the activit ies by them selves 
~.~~~~~~~~~~~~~~~~~~~~~~~~~~~----~- -e---~~I--+-~ 

9. 1.4. Students do not think that they learn English when they work in pair or groups 
9. I .5. Students do not like to participate in speak ing activities (e.g. presentation, group or 

pair work) usin g Engl ish. 
9. 1.6 . Students have poor speaking back ground 
9. 1.7 . Srudents use their mother tongue language, when they asked to do acti vities in pairs 

(aroups) in English c lass. 
~--~~~~~~~~~------------------------~~----~--+-~---+--~-I---

9.1.8. Students do not have adequate vocabula ry (words) to express their ideas or opi nions 
in Engli sh 

~---+~~~~-------------------------------------~--~----~---~·-4--~~I -­
~J-,- Learners do not like practicing speaking in Engl ish in and outs ide orthe class. 

9.2 Teacher related fa.ctors ~ __________ _ 
92.1 I I have not been adequate ly n-a ll1ed 111 com l1l unicative language leachll1g to help 
~~=~_J~udents as needed 
J!~_~often- give emphasis to teach language fOIl11S and stluctu re than speaking 

92.3 I often prefer to exp lain and demonstlale than creating cond ition fo r the students to 
practice speaking 

9.2.4 I often prefer teacher-fronted way of teaching than student centered 
9.2.5 I do not prov ide students with the opportunity to practice speak ing in pairs and 

______ _ .£.roU1) in class as there is shortage of time 
9.2.6 I have not a good language proficiencv to helo students as needed in speak in o class 
9.2.7 

9.2.8 
9.2.9 

-1--1--

--.~-+-.. ·-f--

~9~.4~~~ln~s~tl~·u~c~ti~01~la~l~n~la~t~e~ri~a~l ~re~I,~at~e~d~f~ac~t~0~rs~ ________________________________ -4 __ 4-__ 4-_-~I-~ 
9.4.1 There is sholtage of Engli sh text book in school _ __ ____I-- _=1 
9.4.2 There is no access to teaching aids I _ _ I 

(Adapted from Alemu,2004:289-292). 



APPENDIX B 

Questionnaire for Students in English 

Dear students, 

1 am conducting a research on factors that affect students learning of Engli sh language 

speak ing skill s in grade 9. Your genuine response to the questions will help me to gather 

reliable data about the problem being investigated. Thus yo u are kind ly requested to answer 

each question carefully. 

Yo u are not required to write your name. 

Part One 

Instruction: provide necessary information about the fo llowing 

1. Write your personal information about the following _____ _ 

1. 1. Name of the school ----

1.2. Grade _~ __ _ 1.3. Sex: Male D Female D 
Part Two 

Instruction: For the facto rs affecting the students ' learn ing of Engli sh speaking skill s, some 

~uggestions are written as shown below. Thus, for questions 2 .1 .1.-2.4.2 indicate your 

answer by putting a tick (,f) under the alternati ve given as strongly agree, agree, uncertain, 

disagree and st~Ong lY disagree. 

Key: 5. Strongly agree 4. Agree 3. Uncertain 2. Disagree I . Strongly disagree 

2. Some of the factors affecting students' learni ng of Engl ish speaking ski ll s 



No Assumed factors Category of responses 
2, 1 Student related factors 5 4 3 2 I 
2, I, I I have not the confidence to speak free ly in the class as I 

afraid of making mistakes 
2,1.2 I orefer to learn grammar and vocabulary than speaking 
2,1.3 r orefer teachers explanation than doing the acti vi ties myself 
2, 1.4 [ don't like to participate 111 speaking activities (e ,g, 

oresentation, grouo work , oair work etc) using Engli sh, 
2, 1.5 I have poor speaking background 
2, 1.6 I use my mother tongue language, when ever I asked to do 

acti vities in pairs or groups in speaking class 
2, 1.7 [ do not have adequate vocabulary (words) to express my 

ideas, opinions in Engli sh 
2, 1.8 [ do not like to practice speaking in Engl ish in and out side of 

the class 
2,2, Teacher related factors 
2,2, I My English teacher often gives emphasis to tea 

ch language forms and structure than speaking 
2,2,2 My English teacher often prefers to explain and demonstrate 

than creating conditions for the students to practice speaking --
2,2,3 My English teacher often prefers teacher fro nted way of 

teaching than student centered in soeaking class 
2,2.4 My English teacher doesn' t encourage us to use the language 
, in and out side the class 
2,2,5 My Engl ish teacher does not provide us with the opportunity 

to practice speaking in pairs and groups 
2,2,6 My English teacher is not proficient enough in English to help 

me as needed 
2,2,7 My English teacher does not provide us activities that 

promote our speaking skill s in the class, 
~--

2,2,8 My English teacher does not use teaching aids and authentic 
material s in the class room to promote our speaking skill s, 

- - j--- -~ 

2,2,9 My English teacher usuall y corrects our errors while we are 
soeaking, 

2,2, 10 My English teacher usually evaluate our language 
performance through objective questions like multiple choice 
than oral oresentation test 

2,3 Class size related factors 
2,3, 1 There are large number of students in the class 
2,3,2 Seats are not suitable for grout' or Eair work --
2.4 Instructional materi al related factors 

eJ..:.LI.: I There is shortage of Engl ish text book in school 
2.4,2 , There is no access to teaching aids -, 

, 



APPENDIX B-1 

Mana Barumsa Qophaa 'ina fl sadarka LamafJaa Ginciitti GaafJannoo baraloola 

kutaa 9ffaaliin guuttamu 

Kabajamtoota Baratoota, 

Kaayyoon gaaffannoo kana adeemsa baruuf barsiiuu afaan Tngliffaa irratti rakkoolee 

barachuu dandeetti waldubbii barattoota miidhan ilaaluu yemmuu ta ' u qo ' annaan kun kan 

irratti xiyyeefatllu sadarka kutaa 9ffaa irratti . 

Kana keessatti yaadi isiin kennitan fii xaan ba ' insa qo ' annoo kanaaf, dar bees Immoo 

foo yya' insa adeemsa baruu barsiisuu dandeetti waldubbii afaan Ingliffaatiif guddaa 

gargaara. Kanaafuu gaafil ee mara of eeggatmoo fi a l11l11anummaan akka guuttaniin isiin 

gaafadha. 

Hub: Gaaffannoo irratti maqaa keeessan barreesssuun barbaachisa l11iti. 

Oeegarsa keessaniifbaayyeen isiin galateefadha! 

Kutaa Tokko 

Rakkoleen barachuu dandeetti dubachuu afaan Ingli ffaa baratoota l11iidhu danda'u 

jedhaman ii yaadaman akka asii gaditti caqafamaan ta ' u. kanaaf atis yaadota arl11aan gaditti 

tarrefamaan waliin baayyeen wa liga la, waligala, murteessu hin danda' u, wali hin ga lu fi 

baayyeen walihingalll jechuudhan mallattoo (./) fayyadal11 ii yaada kee kenni. 

5= baayyee wal iga la 

2= Walihinga lu 

4= Waligala 3= Murteessu hindanda' u 

1= Baayyee wali hingalu 



1. Rakkoolee Dandeetti Dubbachuu Ingliffa baratoota miidhu dandu'u jedhamanii 

yaadamaan 

Lakk Rakkinoota vaadaman 5 4 3 2 I 
1.1 Rakkoolee gama barataatiin mu)' ataa n 
1. 1. 1 Ani vemon Ingliffaan dubadhu ofitti amanamum ma hin qabu 
1.1.2 Ani dubbaehuu eaalatti hiika jeehootaa fi seer- Iu ugan baraehuu 

filad ha 
1.1.3 Ani yeroo baayyee gilgaalota olii koo shaaka lu irra ibsa ba rsii saan 

kiyyan fi ladha 
I.IA Gi lgaa lota dandeetti dubuehuu keessatti argaman hirmaanna 

goehuu n nalti hin tolu 
1.1 .5 Muxxannoo afaan Ingliffaatiin dubbaehuu hin qabu . 
1.1.6 Yemo hojjii nam-Iamee akkasumaas hojjii garee hojjetnu afaan 

orO I11O fayyadamlla 
1.1.7 Afaan 1I;g"li faan vaada koo ibsaehuu f ieehoota gaha hin qabu 
1.1.8 Kutaa keessatiis ta 'e alatti afaan In gl iffaan dubbaehuun Ilatti h in 

to lu 
1.2 Rakkoo lee gama barsii saan mu l'ataan 
1.2.1 Barsii saan Ingli ffaa koo dandeetti dubbaehuu barsi isuun eaala seer-

luga irratt i xivveefatu. 
1.2.2 Barsii san In gli ffaa koo yeroo baayyee haaloota nuti keessatti wa l-

dubbi i shakaluu nu hi n mii eessan 
1.2.3 Barsiisaan Ingli faa koo Sirna baruuf barsi iSlIlI baratan dijju-

ga leessa godhatee hordofu. 
1.2A Barsii saan Ingl iffaa dareetiin ta le dareen alatti akka afaan 

f---
Ingliffaan dubbatnu nu hi n ja jjabeessan. 1-

1.2.5 Barsii saan 1,;Gli ffa dandeetti dubbaehuu Ingliffaagaha hin qaba n 
1.2.6 Barsii saan In gli ffa kutaatti afaan oromoo ykn Amaariffaa 

favadamu 
1.2.7 Barsiisaan keenya gilgaalota Ingliffa dubbaehuuf nu fayyadaa n 

klltaatti nu hin kennaall 
1.2. 8 Barsii saan keenya meeshaa le degarsa barnoota dandeetti dubbii 

afaa nii foovvessa n hin fayadaman 
1.2.9 Barsii saan Ingli ffa yeroo Ingl ifaan dubbatan u dogogora keenya 

batalatti ni sirressu. 
1.2.10 Barsii saan Ingliffa keenya yeroo baayyee dandeetti Ingli ffa 

dubbaehuu keenya hi n madaa lan 
1.3 Rakkinoota gama kUlaa barnoota wa liin walqabata n 
1.3.1 Baratoota baavveetu kuta keessatt i ba rata 
1.3.2 Teessoon baratoota baayyee wa litli dhipha waan la'eef hoj ii nam-

lameefis ta ' e hoiii ga ree tiifmiia 'a miti 
IA Rakko lee gama meeshaa lee barnootaatiin mul'atan 
IA. I Hanoin ni kitaaba Ingliffa ni iira 

l-f-
1.4.2 Meeshaa leen deega rsa barnoota hi n iiran --



APPENDIX C 

Teachers'Interview Questions 

Dear teacher, the obj ecti ve of thi s interview is to find out factors that affect students' 

learning of Engl ish language speaking skill s in grade 9 level. As your information can 

enrich this research, you are kindl y requested to suggest the common factors related to the 

problem mentioned above based on your own practical experience and observations of 

some common EFL students' speaking problems. 

Thank you very much! 

I . Which skill s of English do yo u like to teach most? Why? 

2. Do you think. that you have adequate English proficiency to help yo ur students as 

needed? 

3. What types of exerci ses do you employ to improve the speaking ab ility of your 

students? 

4. Which type of instructional methods do you employ in English speaking class? Why? 

5. How do you find students' participation in the different kinds of speaking acti vities 

used in Engl ish class? 

6. What are some of the students' related factors that affect the learning of English 

speaking skill s? 

7. Wou ld yo u tell me some of teachers ' re lated factors that affect the lea rning of Engl ish 

speaking skill s? 

8. What are some of the classroom and instructional material related factors that affect the 

learning of English language speaking skill s? 

9. How would you give corrections to students when they make mistakes wh ile speaking? 

10. Do yo u give oral presentation test for yo ur students to assess their language 

proficiency? If not, why? 

I I. Do yo u use teaching aids like tape recorder, cassettes, radio, and other authentic 

materials in English speaking class? If not, why? 



APPENDIX C-l 

Summary of Teaciters , Responses in the Interview 

Q 1. Which skills of E nglish do you like to teach most? Why? 

T l . I often give emphasis to teach language forms and structure (grammar) than speaking. 

This is, first ly, because grammar is one of the sk ills which frequently appeared in exams, 

and secondly, it is the skill s which students also like to learn than other ski ll s. Thirdly, it is 

the part that can be easily presented to the students compared to other ski ll s. 

T2. Well, I li ke to teach grammar than other sk ill s because it is the item that students also 

prefer to learn more 

T3. Grammar and writing are the two important skill s J give more emphasis than other 

skills as these are the ski ll s which are very suitable to teach in the class. 

T4. I like to teach the four ski ll s interactively however I give more emphasis to grammar 

part. 

T5. I prefer to teach the grammar part because thi s is the skill which llike it most 

Q2. Do you think that you have adequate English proficiency to help your students as 

needed? 

Tl. Yes, J have. 

T2. No, J have not, because J have not that much exposure to English and J only used the 

language in the class room to communicate with the students. 

T3. Yes, of course. 

T4. Yes, J have. 

T5. Certain ly. 

Q3. What type of exercises do you employ to improve the speaking abilitv of your 

students? 

Tl. Based on the instruction in the text book, I sometimes let students to discuss in group 

and pair and even duri ng thi s, on ly clever students report the resu lt. That means, onl y few 

students participate, J can say fi ve out of seventy and eighty students who could try to 

answer the question. They often prefer in their mother tongue. 

T2. I made students to discuss in groups for the oral activities in their text book. I often 

encourage them, but they are not ready to practice rather they talk in either Amhari c or 

Oromo language during English lesson except few of them . They expect every thing from 



me, They do not have care for speaking, The activity requires students to talk freely but 

they do not want may be speaking does not appear in exams appear in exams or may be 

they lack the confidence to speak freel y, 

T3, I attempted students to talk in pairs and groups but students are not willing to speak 

Engli sh, It seems that they did not accustom to practice speaking at lower grades, As to me 

the students' poor proficiency is al so the other problem to carry out the oral acti vities in 

their tex t book, Thus, I usuall y di verted my teaching to explanation 

T4, It is reall y difficu lt to say that J use different acti vities to improve students speaking 

skill s, Because when I try to provide different activities that can increase students' 

participation different factors such as class size, students Engli sh learning background, 

students beliefs about language learning etc, interfere Thus, I only reserved my self to 

shortl y answered oral questions, 

T5, To me using a variety of speaking activities is unthinkable, I always prefer tcacher led 

interaction in the class , My reason to use only one type of interaction is the size of the 

class, 

It is really a problem to let students move from their chair and form groups, If J allow them 

to change their seats and go to another chair the class gets noisy and [ fail to control the 

class , Bes ides, the seats are not movable, Thus, I do not use any interaction type except 

leading the class, 

Q4, Which type of instructional methods do you employ in English speaking class? 

Why? 

Tl , Student centered method of teaching is hardly implemented in our school. Because the 

average class size is more than seventy-five, it can directly or indirectly impeded class 

room students centered as well as speaking practices, Teachers often rush to cover the 

portion allotted for the semester classroom talk, therefore teacher dominated, 

T2, I often prefer teacher fronted way of teaching than students centered because it is the 

easiest way of presenting less on to large number of students in a class, 

T3, Since, there is resistance from students to student centered method of teaching I usually 

use teacher-fronted method of teaching, 

rl 



T4. I often employ teacher-fronted way of teaching because it IS the easiest way of 

presenting a given less to students. 

T5. [ use teacher-fronted way of teaching to cover the portion allotted for the semester. 

Q5. How do you find students' participation in the different kinds of speaking 

activities used in English classes? 

Tl. Students' participation in the different kinds of speaki ng activities is too low 

T2. Students do not like to make participation in speaking classes 

T3. There is resistance from students to participative in speaking class 

T4.Studets li ke to li sten to onl y teachers tal k. Thus, they are not willing to make 

parti cipation. 

T5. Students' participation is too low. 

Q6. What are some of the students' related factors that affect the lea rning of English 

speaking skills? 

T I . I fact, there are numerous students' related factors that affect the learning of English 

speaking skill s. Among, some of them are lack of practice, resistance to class participation, 

lack of confidence to speak in front of students and low language proficiency are some of 

them 

T2. Poor background of the learners in English, use of mother tongue, lack of exposure to 

the language and their beliefs about language learning etc. 

T3. Learners preference of language learning, use of mother tongue in Engli sh classes lack 

of practice etc. 

T4 and T5: are al so repeatedly expressed the fac tors that are li sted by TI , T2 and T3 

respective ly. 

Q7. Would you tell me some of teachers' related factors that affect the learning of 

English speaking skills of students? 

Tl . Well , tradi tional method of language teaching and lack of giJUling adequate classroom 

oral activities some of them. 

T2. Teachers' be liefs about language teaching, lack of profic iency to hel p students as 

needed etc are some of them 

T 3. Teachers' method of teaching, beliefs about language teaching and error correction 

method are the major factors that affect students learning of English speaking ski lls. 



T4. Teachers method of language testing is one of the problem related with the teachers. 

That is since teachers use grammar and reading compression question, students do not give 

emphasis to speaking. 

T5. Traditional method of teaching, way of error correction, teachers bel iefs about language 

teaching with their language testing method and lack of language profi ciency to he lp 

students as need are some of the problems. 

Q8. What al'e some of the classroom and inst .. uctional mate .. ial .. elated factors that 

affect the learning of English language speaking skills of students'! 

TI. Well , since there are large numbers of students in a class, it is impossible for me to help 

students by providing different oral acti vities, to promote their speaking skill s. Besides this, 

the seating arrangements in the class are not suitab le to do so. On the other hand, there is no 

access to teaching aids except English text books. 

T2. Large class size, seating arrangements and shortage of teaching aids are some of the 

problems related with class size and instruction or material lelated problems respectively. 

T3. It is very difficult to let students to practice speaking seating in such over crowded 

seating arrangements and large class size. Besides, there is not access to teachi ilg aids to 

help the students in ordcr to promote their speaking skill. So I only use English text book. 

T4. Concerning instruction materials, of course, the students have a I : I ratio, access to text 

book. But, there are no other teaching aids. Thus, I use only English textbook to help 

students. 

T5. However, there is a I : I ratio access to Eng lish textbook, there is no access to other 

teachi ng aids. Similarly, the class is characterized by large number of students and 

uncomfortable seating arrangement. 

Q9. How would you give co .... ections to students when they make mistakes while 

speaking? 

TI. I am used to correcting students' error immediately. J believed errors should be 

corrected in the spot. Students learn from their mistakes. 

T2. From my experience, I often try to correct some of the errors ind irectly. Because 

students might be discouraged and inhibit if I correct every errors. But our students do not 

have the initiation to speak freely. 



T3 . I usuall y correct oral errors, especially that of grammar and written exercises. There is 

no enough time to practice spoken production. My attention mostl y is to teach grammar and 

vocabulary. 

T4. I give corrections to students ' mistakes immediately. This is mainly to let students to 

produce grammaticall y correct and meaningfu l sentences. 

T5. I do not give corrections to students ' mistakes frequently; I feel that the effort of 

speaking in Engli sh is most importantly to communicate than producing correct language 

forms. Thus, I do not want to correct the grammatical errors they made in the ir sentences or 

speech. 

QIO. Do you give oral presentation test for your students to assess their language 

pr'oficiency? If not, why? 

TI. No, I don' t. 

T2: No, I don't, 

T3, No, I don ' t. 

T4: No I don't. 

T5: No, r don ' t. 

For th is question, again all of them explained that they did not evaluate student 's language 

performance through oral presentation test. They expressed that they use instead grammar, 

vocabulary, and reading compress ion test in the form of mUltiple choice. This is due to, 

firstly, multiple choice exams are the easiest way administering exams to large number of 

students and that it is also so easy to scoring. 

Qll. Do you use teaching aids like tape-recorder, cassettes, radio, and other authentic 

materials in English speaking class? If not, why? 

T I. I do not use teaching aids you mentioned since I have not the access to them in school 

compound . 

T2. I do not use teaching aids because J have not the access to them. 

T3.No, I do not. 

T4. Since I have no access to them in school , I never use it. 

T5. I have never used teaching aids to help students in a class become there is no access to 

them in the school. 



APPENDIX D 

Students' Interview Questions in English 

I. Which skill s of Engli sh do you like to learn most? Why? 

2. How do you practice speaking activities in Engli sh in the Classroom? 

3. Does yo ur English teacher provide you with different acti vities that promote yo ur 

English speaking skills? 

4. How does yo ur Engli sh teacher correct your error during fluency acti vities? 

5. Does your English teacher use teaching aids like tape-recorder, cassettes, radio and 

other authentic materials to increase your speaking ability? 

6. Does your English teacher evaluate your oral performance through ora l 

presentation? 

7. How do you find your participation in the different kinds of speaking activities used 

in English classes? 

8. What are some of the student' s related factors that affect the learning of English 

speaking skill s diffi cult fo r student? 

9. Would yo u tell me some of teachers' related factors that affect the lea rni ng of 

Engli sh speaking skill s of students? 

10. What are some of the classroom and instructional material related problems that 

affect the learning of Engli sh speaking skills diffi cult for yo u. 



APPENDIX D-l 

Students' Interview Questions in Afan Oromo 

(Af-gaffii Baratootaaf) 

I.Dandeettiiwan afaani afran keessa isa kam caalatti barachuu feeta? 

2.Dandeetti dubbachu afaan Ingliffaa kee cimsuuf gilgaalota clubbi , hangam kutaa keessatti 

shaaka ltu? 

3.Dandeetti dubbachuu keessan foo yyessuufbarsii saan keessan dalagalee aclcla acldaa isiniif 

ni kennuu? 

4.Bars ii saan Ingi iffa keesssani osoo dubbacha jirtanii yemmu dogongora uumtan akkamiin 

isiin si rreessu? 

5.Barsii saan Ingi liffa keessani meeshaalee deggarsaa barnoota kutaa keesssatti III 

fayyadall1u? 

6.Barsii saan keessan dandeetti dubbii keessani ni madaalu? 

7.Hirll1aanaan ati gi lgaalota wal dubbii afaan Ingliffaa adda addaa irratti qabclll maal 

fakkata? 

8.Dandeetti afaan Ingliffaan dubbachllu guddifachllu keessatti rakkooleeen gal11a barataati n 

mlilataan maal fa 'aa dha? 

9.Dandeetti afaan Ingliffaan dubbachll barachull kee keesatti rakooleen gal11a barsi iaan si 

1l111dataan l11aal faa dha? 

IO.Dandeetti afaan Inglifaan dubbachlill barachu kessatti rakkooleen gama klltaa barnoola 

fi meeshaalee degarsa barnootatiin si mlldataan faaa dha? 



APPENDIX D-2 

Summary of students' Responses in the Interview 

Q1. Which skills of English do you like to learn most'! Why'! 

S 1. Well , J like to learn grammar and vocabulary mainly because these are the items that 

appeared in exams. 

S2 . I need to learn grammar because thi s is the ski ll which J like most. 

S3. I prefer to learn grammar because I want to master the rules. 

S4. J prefer to learn grammar and vocabulary because these are the items that I understand 

easily. 

S5.I likes to learn grammar and writing S1l1ce J want to write grammatically correct 

sentences. 

S6. I like to learn grammar became J can easily memorize rules. 

S7. J need to learn grammar because I want to speak correct sentences. 

Q2. How do you practice speaking activities in English in the classroom? 

S 1. We often practice grammar and reading comprehension exercise. Our teacher did not 

give emphasis for speaking activities. Similarly, he asks the few active learners about oral 

exercises and moves to the next activities. Both teachers and students do have less attention 

to speaking activities. For example, mostly, the speaking practice is either in Amharic or 

Afan Ormo during English lesson. 

S2.The teacher sometimes skips the speaking activities because students are not willing to 

practice speaking. Thus, I do not work to speak in English because if I make mi stakes. my 

teacher and classmates criticizes me . 

S3. Only few students would be to express themselves in English the majority are passive 

li steners. Because of this problem, out teacher did not want to provide us oral practice 

activities. 

S4. We do not have background knowledge of speaking skills in lower grade levels. So, 

students do not want to speak English. When our teacher ordered us to discuss in groups in 

English we rather exchange our views using mother tongue. 

SS. Most of the time since students need to learn grammar, we do not give emphasis to 

speaking. 

, 
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S6. Since, we are not proficient enough In oral production; we do not have care for 

speaking. 

S7. I do not like to practice speaking because J have not accustomed to practice it in lower 

grades. 

Q3. Docs your English teacher provide you with different activities that promote your 

English speaking skills? 

S I . No, he does not. 

S2. No, he never exposed as with such activities. 

S3. Our English teacher some times gives as pair and group works rather we do not know 

what we mean by role play, simulation. 

S4. No, he never provides us with such activities. 

SS. No he does not. 

S6. No, he does not. 

S7. Our Engli sh teacher does not give emphasis to speaking in general and we also do not 

like to practice it in the class. 

Q4. How does your English teacher correct your errol' during fluency activities? 

S 1. Our English teacher does not encourage as speaking in Engli sh in the class . When 

students make grammatical mistakes, he always says 'stop' And talk in your language ' , you 

can not speak correctly. Some students who used to try to speak stop when ever he says 

stop you can't. I was one of them and stopped taking since I made a grammatical mistake 

and was to ld to ' stop' by my Engli sh teacher because I fear to be cri ticized. 

S2. Our teacher often corrects oral errors as soon as students make grammatical mistakes. 

However, students keep silent during oral practice because they afraid criticism of teachers 

through oral correction. 

S3. My English teacher corrects errors at the end of the lesson. 

S4. In our class, the teacher used to correct oral errors immediately I remembered one day 

when the students tried to speak wrong grammar, the teacher stopped him. In my opinion, 

thi s is demotivating. 

SS . Our teacher gives correction to students' mistakes immediately thi s is probably to let 

students to produce grammatically correct sentences. But, the students do not like 

corrections. 



S6. Our teacher corrects oral errors, especially that of grammar and written exercises 

immediately . 

S7. Our teacher does not often correct oral errors even if mistakes were done. 

Q5. Does your English teacher use teaching aids like tape-recorded, cassettes, radio 

and other automatic materials to increase your speaking ability? 

S I. Our Engli sh teacher does not use any teaching aids except of students tex tbook. 

S2. No, he does not. 

S3. He always use grade of Engli sh text book. 

S4. As far as I am concerned [ have never seen whi le our English teacher uses teaching 

aids. 

S5. No, he does not. 

S6. No, he does not. 

S7.No, he does not. 

Q6. Does your E nglish teacher evaluate your oral performance through oral 

presentation tcst? 

S I . Our Engli sh teacher often used grammar, vocabulary and reading compression test to 

evaluate our language performance 

S2. No, as far as [ am concerned, our English teacher has never used oral presentation test 

for us. 

S3. We are accustomed to be evaluated through multiple choice form s of exams. 

S4. Whether it is progressive or summative type of test, we always asked grammar, 

vocabulary and reading compressive questions in the form of multiple choices. 

S5 . No, he does not. 

S6. No, he does not give us oral presentation test. 

S7. No he does not. 

Q7. How do you find you participation in the different kinds of speaking activities 

used in English classes? 

S I. [ think we do not enjoy speaking activities presented in our text book and given by our 

English teacher. Thus, our participation in different kinds of speaking acti vities is too low. 

S2. Since most of the time we prefer to do grammar and vocabulary practices, our 

participation in speaking activities is very low. 



S3. I do not think that we enjoy the activities we are provided by our teacher. In my 

opinion, we prefer to do the grammar and vocabulary .lessons as we expect questions to 

appear in our exams from such lessons. 

S4. It is insignificant. Most of us do not like to make participation in different class 

activities. 

S5. It is too low. 

S6. I do not like to make participation in speaking. 

S7. It is really too low because we do not like to participate when ever our teacher provide 

us activities in classes. 

Q8.What are some of the students related factors that affect the learning of English 

speaking skills difficult for students? 

S 1. There are various students' related problem that affect the learning of English speaking 

skill. Among these, one is lack of practice. By this, I mean that most of the time students do 

not like practice the language in and out side the classroom. Secondary, lack of exposure is 

also another problem. By this I mean that students have not the chance to communicate / 

with English except in classroom. 

S2. Lack of confidence to speak freely in front of the class and in relation to this lack of 

speaking practice in the previous grade level as well as the use of mother tongue in and out 

side the classroom are some of the problem. 

S3. As far as I am concerned, students' beliefs of language learning are the main problems 

that affect the learning of English speak skill. By this, I mean that, most of the times they 

prefer to learn grammar and vocabulary than speaking. Besides we only prefer teacher 

explanations than doing different oral activities in the class. 

S4. As I think, we, students are the most role players in developing our speaking skills. 

However, since most of us do not like practicing speaking in and out side of the class as 

well as do not like to participate in different oral activities using English, it is impossible to 

promote thi s skill even one step forward. 

S5. The frequent Use of mother tongue, hesitance to participate, absence of practicing the 

language and poor speaking background are some of the problems related with the students. 

S6. Students don ' t have adequate vocabulary to express their ideas opinions as needed . So, 

most of the time, they prefer silent in the classroom. 
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S7. Lack of paI1icipation, the interference of mother to ngue frequently in the Engli sh 

speaking class and sh0l1age of vocabulary to speak freely are some of the problems. 

Q9. Would you tell me some of teachers ' related factors that affect the learning of 

English speaking skills of students? 

S I. Well there are, of course, problems related with teachers' that can affect students 

learn ing of English speaking skills. These are, firstl y, most of the time, our English teacher 

gives emphas is to grammar and vocabul ary than speaking. In relation to thi s, he often 

prefers to explain and demonstrate than creating suitable conditions for the students in 

which they practice speaking. 

S2. As far as I am concerned, the way our teacher teaches speaking can be one of the causes 

for our problem in speaking area. Most of the ti me only teacher talks dominate the class 

and he did not provide us opportunities in which we practi ce speaking. 

S3.Since our teacher often used teacher fronted way of teaching, we don ' t get the chance to 

practi ce the language with our classmates in pairs and groups. 

S4. Since our teacher tests as only grammar, vocabulary anc! reading compression questions 

in the form of exams, we do not give emphasis to speaking. This is has di rect impact on our 

speaking skill s. 

S5. Our English teacher never uses teaching aids like language laboratory, radio program, 

cassette, tape-recorder etc. that can promote our speaking ski ll s. He often use textbook. 

S6. Out Engli sh teacher is not prefect enough in English to help us as needed. He did not 

create conditions in which we can highly participate and practice the language. 

S7. In my opinion, since our teacher gives emphasis to teach grammar and read ing 

comprehension items, he always use teacher fronted way of teaching. He does not organi ze 

us in groups and pairs so that we ca practice speaki ng in the class. 

QI0. What are some ofthc classroom and instructional matc"ial related problems that 

affect the learning of English speaking skills difficult for you? 

S I. Well, firstly, there are large numbers of students in a class. In relation to thi s, since 

there are more than 75 students in a class, the chance to get the opportun ity to speak in pair 

or group is very less. Besides thi s, the seating arrangement is not suitable fo r group aIld pair 

work. 
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S2. Since there are large numbers of students in a class the teacher use teacher fronted 

method of teaching. As I think this is happens, because the teacher can' t mange pair and 

group works . Thus we are not given with speaking activities. 

S3. As fa r as I am concerned, large class size, seating arrangements, and shortage of 
teach ing aids are some of the facto rs that is related with classroom and instructional 
materi al related problem. 
S4. In my opinion, the chairs in the class are not suitable to di scuss in groups because they 
are not movable. So we do not allowed to move here and there to form group, and di scuss 
wi th each other. 
SS. As I think, large class s ize is the main problem because it is not suitable to practice 

speaking in pairs and groups. It also becomes the main reason for teacher to be not 

providing us different speaking actives . Because it is difficult for them to mange the whole 

class behavior. 

S6. Large class size and shortage of teaching aids are the two influential facto rs that affect 

the learning of English speaking skills. 

S7. Large class s ize and shortage of teaching aids are the problems related with classroom 

and instructional material related factors that influence the learning of Engli sh speaking 

skills. 
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APPENDIX E 

Classroom Observation Checklist 

Jllstrllctioll: please, mark a tick (>') ill ti,e coillmll tflat correspollds the statement. 

No Li st of Activ ities Yes No Undecided 
I Activi ties 
a there are acti vities that promote speak ing 
b the acti vities are des igned to the students leve l of understandings 
c the acti vities encourage the students to interact to each other 111 

Paris/groups 
d the acti v iti es le t students to do indi vidually 
2 Assessment of activ iti es (ro les) related to teachers performance durin g 

c lassroom observation when thy teach spea king lesson 
a introduces the lesson and c larifies the learn ing obj ectives 
b arran ges students fo r ora l i nteracti on( speak i n g) e ither 111 pairs or 

groups 
c carr ies out the acti vit ies like role pl ay, games, s imu lation etc 
d aives much emphas is to gramm ar and vocabulary than oral pract ice 
e gives mu ch time fo r oral practice act ivities 
f prefers to explain and dem onstrate than providin~ activi ties 
g encourages his/her students to participati on in group or pair work 
h uses teachin g aid s like tape-recorder, cassettes and other authenti c 

materia l in the class 
I gives immed iate and direct correction 
j uses teacher fronted method of teachi ng 
k uses the target language very wcll 
, 

assessment of students overa ll behav ior duri ng the classroom 0 

observation in spea king lesson 
a have the confidence to speak free ly in the c lass 
b use thei r mother tongue in pa ir/group work 
c work in pa ir/aroup using the target language --
d make act ive parti c ipat ion in different o ral interaction acti viti es. 
e need th eir teachers explanati on than do ing the acti vities themselves 
f have low language pro fi c ienc:y 
g seem to have in adequate vocabulary -
h only attempted to an swer indi vidual short oral questions ---
I are fluent enough to express their ideas opinions in Engli sh 

J are cooperati ve in doing a given tasks in the classroom and practi ce 
speakin o in Enalish 

4 the condition ofthe classroom ._---
a there are large number of students in the class 
b there is enough space for interaction in groups or pa irs --_ ... 

l_~ the desks and tables are not easil y movab le to organi ze groups. 
, 

(Adapted from Nun an 1989; 135- 137) 
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