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AbstraCt 

Reading is one of the key skills in language learning. Extensive reading 
approach to teaching reading has remarkable impact in EFL context especially 
where English serves as a medium of instruction. In Ethiopia, despite this 
reality, extensive reading receives the least attention in the teaching learning 
process and research arena. Hence, research on this aspect will have practical 
significance. The purpose of this research was to investigate the perception 
students and teachers held about extensive reading and its practice in 
Medhanialem Preparatory school. To put this in to effect, both quantitative and 
qualitative approaches were employed. The findings revealed that the view 
reflected by the students on the relevance is not inclusive of all the potential 
benefits that would motivate them to engage in it with enthusiasm. Teachers are 
aware of the benefits of extensive reading. Yet, they view its possible 
implementation as difficult in the present situation of student's background and 
school system. The study also reveals' that albeit the presence of some 
opportunities, the least emphasis is given for extensive reading approach and the 
practice is almost nonexistent. The contributive factors that are perceived by 
teachers and students as influencing the implementation of extensive reading in 
the school context are related mainly with lack of motivation and appropriate 
reading materials. The place of extensive reading in the syllabus, the study also 
shows, is simply a mere indication of its significance by s tating as a relevant 
objective of the preparatory program which might imply that much is left for the 
class room teachers to design their own mechanisms to achieve this objective. 
The practice of extensive reading could be realized if English department take the 
initiative to exploit available opportunities to coordinate all parties and create a 
reading community in the school. 
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Chapter One 

1.1 Background of the Study 

Reading is one of the effective m ean s of extending command of la nguage: so, it 

has considerable pla ce in la n gu age learning programs. It determines learners ' 

su ccess in academic s tudies a nd persona l developme~t. It a lso enha n ces 

learner s ' la nguage proficiency. N utta l (1 996), s ta tes "reading, if effectively 

implemented, can lend itself to t he development of other la n gu age skills. " 

Most impor tan tly, in a n educational setting wh ere a foreign la ngu age serves as 

a m edium of instruction , as it is the ca se in Ethiopia, the role of reading skill is 

s ignificant in the s tudents' academic career. This is becau se the students a re 

daily involved in tasks tha t require reading a nd compreh ending large a m ount 

of m aterials written in En gl ish . As a resul t, e ffective reading becomes olle of the 

determina n ts of studen ts ' success. As Donou gh and Christopher (2003), point 

out, "reading is the most important foreign language skill, particularly in cases 

,,·here students have to read English material for their own specialist subject. " 

Consistent with this, teaching reading receives due attention 1I1 language 

learning and teaching programs. In ESL/EFL con text, Extensive reading to 

teach ing reading is a reputable approach in la nguage courses of such 

situations . Day and Bamford( 1998), for instan ce su ggested that exte!]sive 

reading should be a n integral part of reading in s truc tion in the second 
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language class room for not only it helps students to read but a lso for it leads 

them to enjoy reading. 

In line with this, the Ethiopian language education has given due emphasis for 

Extensive reading approach. This could. be seen from the inclusion of extensive 

reading passages in the syllabus and text books as of grade seven levels. 

Specific to preparatory programs it is stated in the syllabus objectives that 

students will be able to read a variety of texts for information and pleasure . 

Extensive reading as an instructional approach extends varied opportunities 

for the learners to develop their reading s kills and other aspects of language 

performance. Bell (1 998), Oay(1998), and Alan(2006) say that extensive reading 

can motivate learners to read. Also, it can consolidate previously learned 

language . However, despite the widely accepted view of the potential benefits of 

exte nsive reading a pproach, the prac tice tends to focus on features of intensive 

reading. As Bell (ibid) states: 

Much classroom reading work has traditionally focused on the 

exploitation of shorts texts, either for presenting lexical and 

grammatical points or for providing students with limited practice in 

various reading skills and strategies. However, a la rge number of 

students in the EFL/ ESL world require reading for academic 

purposes, and therefore need training in study skills and strategies 

for reading longer texts and books. (Bell 1998) 

This reveals that the practice in teaching reading has been associated 

with the teaching of reading in terms of its component skills or other 
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language aspects. It a lso implies that extensive reading practice h as an 

impact for success in academic aspect. Research on reading implies, if 

our goal is to make our students good readers, our classroom practice 

should enable them be motivated to read extensively Byrne (1998). 

Reading is though t to be crucia l skill in EFL learning process and extensive 

reading is a very u seful strategy. However, very few teachers imp lement it on a 

regular basis for the process of introducing Extensive Reading[ER] is 

con s idered complicated and time consuming. Nelly (2007). 

As I reflect on my observation and expen ence, [as a student in secondary 

school and university, as a teacher in secondary and tertiary level education] I 

strongly felt that lack of due attention to extensive reading is prevalent in the 

teaching and learning practices of our context too. The situation of the 

students' poor reading performance in preparatory schools and Higher 

In s titutes of Ethiopia could be the manifestation of the very fac t that the 

students a re n ot well acqu a inted with extensive reading practice . 

The discu ssions in the above paragraphs as a whole reveal that in the context 

where a fo reign language serves as a medium of in struction, extensive reading 

approach to the teaching and learning of second language is of paramount 

importance. The practices in the classroom a nd school are liable for h elping the 

students deve lop the skill of reading . Due to this, a study to look into 

perceptions and prac tices of extensive rea ding will have practical implications 

to examine gaps and identify areas of intervention that eventually lead to 

promote students reading skills . 
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1.2 Statement of the problem 

The rationale presented in the background section s h ows that extensive 

reading has a lot to offer for language learners. It is considered as essential 

skill mos t relevant to the learners' academic success. Hence , due emphasis 

should be placed in language teaching programs. 

Pa rticularly, a t higher levels of learning, the abili ty to read extensively is a 

necess ity m a inly for reasons that a t these levels students are expected to read 

different types of materia ls for academic and nonacademic reasons. The 

purpose of academic reading is the understanding of texts written in a variety 

of types and forms. Ruddell (1999) states " .. . . at each grade level, students are 

expected to become better readers and to read increasingly different texts" 

However , when most students come to college and universities, their a bility to 

read seem to be ina dequate. For instance my personal experience of teaching in 

preparatOlY and private colleges reveals this problem. Local researches for 

instance Sileshi (2007), Megnesha (2003) a lso reveal that the students' reading 

skill is very low or below the leve l that is required of them . It is undeniable fac t 

that such problem ha mpers students' success in education and put th e qua lity 

of education in question . So, the inspiration fo r th is study partly comes from 

the recognition of this problem. 

The problems could ema nate from gaps in classroom practice of teaching 

reading. Our instructional a pproach to the teaching of read in g in most cases is 

dominated by reading approach where s tu dents are provided with sma ll books 

for a sem ester with reading texts of few pages . Ex tensive reading a pproach 
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that leads them to be fluent and independent readers is an aspect tha t h as been 

given little attention or totally neglected. 

Althou gh the problem is pressing, local studies conducted to scrutinize teaching of 

read ing [almost a ll I referred) focuses on Intensive Reading. Only Wuba lem Abebe's 

(2004) study was an a ttempt to study the teaching of Extensive reading for the 

purpose of reinforcing productive s kill s in South Gondar Seconda ry Schools. The 

present study, however attempts to assess p~rceptions a nd prac tices of extensive 

reading in Addis Abeba . It differs from Wubalem's s tu dy both in focus and context. 

In light of the above points the researcher believes that it would be ind ispensible to 

assess the perception and practices of exten sive reading to promote students 

reading skill. SpeCifically, the research seeks to examine the issue with reference to 

the fvllowing research questions: 

1. How do teOlche rs and students perceive the releva nce and practice of 

(''\' ~ e''sl'\· \·, rr. ,. ....J ~ l-iO? ,-~.~ ~ . , \~O I.I I '0 " 

1 . J:)'les t il<:: t;yib~)us nn d lexr book cOr!iribute for teachi ng f_xtensiv<; 

3 . \\! nat 0 p p Ol tuni ties and pr:-~ctices 8vail8ble for cxter.s :.v'~ Reeding 

in the school? 

4 . What factors impede extensive reading prac tice? 

1.3 0bj{;ctives of the study 

The s tud~.1 ma in ly intended to 8SSCSS exten sive reading P(JI..:cption and nrac:.:ice . . . 

lls specific objecLives are : 

1 To examine teachers' and students' percep tion a bou t the relevance and 

practice of extensive reading. 
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2. To assess if the syllabus and textbook contribute for teaching extensive 

reading approach? 

3. To explore the practice and opportunities provided for extensive reading in 

the and schoo!. 

4 . To 'identify factors that impede extensive reading practice . 

1.4 Significance of the study 

The research will give insight related with promoting the exten sive reading 

practices a nd materials. Besides: 

• It helps teachers to see the perceptions they and their students held about 

extensive reading. 

• Through revealing the gaps in the practices, it gives insights for teachers to 

improve the implementation of extensive reading approach. 

• It increases the awareness of teacher s , the school and other concerned 

bodies of what should be done to promote extensive reading practices. 

• It could a lso prompt other research ers for further study. 

1.5 Scope of the study 

There could be a number of aspects that could affect the extensive reading 

practice for the development of reading skills. This study is, however, confined 

to the assessment of perceptions of teach ers and students a nd practices 111 

preparatory-l program in "MEDAHNYALEM PREPARATORY SCHOOL". 

1.5. Limitation of the Study 

The research was first in tended to take large number of student participants 

which represents the population from all sections of prep-I program in the 

school. However, the data collection period could not m atch with the students' 

regular academic calendar. Thus, there are sections of prep-I classes which are 

not represented in the study. 

6iP age 



, ~ 

I 

I 
L 

Chapter Two 

Review of Related Literature 

This chapter reviews literature which is related to the study. It briefly 

illustrates theories and research findings that rela te to extensive reading 

a pproach . 

2.1 The concept of reading 

Reading is a n interactive process tha t goes on between the reader and the text, 

resulting in comprehension. Nunan (1989) defines reading as a process of 

decoding written symbols, working from sm a ller units (individua l letters) to 

la rger ones (word, clau se, and sentence) in order to arrive a t a m eaning. 

The ma m purpose of reading is to get the m essage from the writer. In 

connection to this , Nutta l (1982) , Ur (1996) say that we read because we want 

to get something from the writing: facts, ideas, enjoyment. 

Reading theories have had their shifts and trans itions . As Byrne (1 998) states 

the traditional view is where by readers are passive recipients of information in 

the text. Meaning resides in th e text a nd the reader has to reproduce meaning. 

The cognitive based views of reading compreh ension emphasize the interactive 

na ture of reading and the con structive natu re of comprehension. The meta-

cognitive view relates to the control readers execute on their ability to 

understand a text. 
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The views reflected in the three reading theories have implications in our class 

room practices which range from the selection of reading materials and 

activities to the strategies employed by teachers in teaching reading. 

The development of reading skill , as schola rs like Hedge (1983), Harmer (2007) 

state, is essential and could be enhanced through intensive reading approach 

and extensive reading approach to teaching and reading. 

2.2 Defining Extensive Reading . 

Extens ive reading, which is rela ted to pleasure reading, has received a great 

deal of interest. Professionals of the field have provided us with vanous 

definitions of extensive reading. Bamford and Day (1997) write , " ... to read 

extensively means to read widely and in quantity." They ta ke the definition one 

s tep higher by adding "Extensive reading ... is gen erally a ssociated with reading 

large amounts with the aim of getting a n overa ll understanding of the materiaL 

Readers are more concerned with the mea ning of the text than the meaning of 

indiv idual words or sentences ." 

Hitosugi , as cited in Alan (2009) has defined extensive reading as an approach 

where "students read la rge quantities of books a nd other m a terials that are 

well within their linguis tic competence . Students select which books they are 

interested in reading, a nd read at their own speed ." 

Day, Harsch & One (2 004) have a lso provided us with a nother description of 

extended reading. They write, "In extensil'e read ing , English la nguage learners 

read la rge qua n tities of easy m ateria l in English . They rea d for informa tion and 

enjoyment, with the primary goal of achieving a general, overall understanding 

of the reading m a teria L" 
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The views reflected in the three reading theories have implications in our class 

room practices which range from the selection of reading materials and 

activities to the strategies employed by teachers in teaching reading. 

The development of rea ding skill , as scholars like Hedge (1 983), Ha rmer (2007) 

s tate , is essential and could be enhanced through intensive reading approach 

a nd exten s ive reading approach to teaching and reading. 

2.2 Defining Extensive Reading . 

Extensive reading, which is related to pleasure reading, has received a great 

deal of interest. Professionals of the field h ave provided u s with van ous 

definitions of extensive reading . Bamford and Day (1 997) write , " ... to read 

extensively m ean s to read widely and in quantity." They ta ke the definition one 

step high er by adding "Extensive reading ... is generally associated with reading 

large amounts with the a im of getting a n overall understanding of the material. 

Readers are more concerned with the meaning of the text than the m eaning of 

individual words or sentences ." 

Hitosugi, as cited in Alan (2009) h as defined extensive read ing as an approach 

where "students read la rge quantities of books and other m aterials that a re 

well within their linguistic competence. Students select which books they are 

interested in reading, and read at their own speed ." 

Day, Harsch & One (2004) have a lso provided us with another description of 

extended reading. They write, "In extensive reading, English langu age learners 

read large quantities of easy m a teria l in Engli sh . They read for information and 

enj oym ent, with the primary goal of achieving a genera l, overall understanding 

of the reading materia l." 
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These definitions imply that extensive reading is additional rea ding outside the 

restricted area of textbooks either for personal enjoyment or to satisfy one's 

curiosity towards a topic or an issue . Any type of reading is considered 

exten sive Reading as long as the reading task adds to the rea der's knowledge 

a nd increases his/ her reading a bility and skill. 

2.3 Extensive Reading Verses Intensive Reading 

Exten sive reading a nd intensive reading approaches h ave their own typical 

features. Intensive Rea ding is a process whereby students rea d materials which 

is usually a bove their linguistic level. Bruton (2002) st~tes the material usually 

contain s a large number of unknown vocabulary items and grammatical forms . 
that are difficult for, or unknown to , the learner. The purpose is u sually to 

have learners explicitly study n ew vocabulary and use a host of reading skills 

such as skimming, scanning, a nd guessing m eaning from context. This 

characterizes intensive reading as having comprehension and la n guage- focused 

tasks completed communally by the whole class . 

Brown (2007) similarly states that in tensive reading is usually "a classroom-

oriented activ ity in wh ich students focus on the linguistic or semantic details of 

a passage. Inten s ive reading calls studen ts' attention to grammatical forms, 

discourse markers, and other surface structure details for the purpose of 

understanding li te ral meaning" . Another similar but useful description is given 

·by Bamford and Day (1 997), who state that intensive reading "often refers to 

the careful reading of s h orter, more difficult foreign language texts with the 
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goal of complete and detailed understanding is also associated with the 

teaching of reading in terms of its component skills .". 

In contrast to this Extensive reading involves the reading of a la rge quantity of 

m ateria l which is within the lea rners' linguistic or comprehension level. "For 

extensive reading to be possible and for it to have the desired results, texts 

must be well within the learn er s' reading competence in the foreign language." 

(Day and Bamford, 2002) Accordingly, it is importa nt that learners read 

regularly and cover a large quantity of materia l. However, it is not necessary for 

the reader to understa nd each word in the text, as the purpose is to 

compreh end the overall message and gain a general understanding of the text. 

In fact, Bamford and Day (1997) refer to these points when they sta te that 

extensive reading is "generally associated with reading la rge amounts with the 

aim of getting an overall understanding of the material. Readers a re more 

concerned with the meaning of the text than the m eaning of individual words. 

A graphic depiction of the differences between intensive and extensive reading 

presented by Roberta Welchi as cited in Day and Bamford(1998) well 

summarizes the distinctive features of the two approaches of reading. 

Extensive [READING Intensive -1-- - ._-------

General 
understanding and IPURPOSE Language study 
enjoyment ! , 

I 
Easy (grided readers) -[LEVEL ,Often difficult material 

, 
I 

A lot :AMOUNT Not much 
r - - - -- ---- -_. --- ---- --I 

Fast and fluently IS PEED Slow J - ._-------

Introducing Extensive reading "by Roberta Welch[ source: Day and Bamford:1997] 
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Thus, the dis tinction discu ssed by the schola rs in general shows tha t Inten s ive 

reading often refers to the careful reading of shorter, more difficult foreign 

language texts with the goal of complete a nd detailed understanding. Intensive 

reading is a lso associated with the teaching of reading in terms of its 

component skills . Extensive reading, in contrast, is gen era lly associated with 

reading la rge amounts with the a im of getting an overall understanding of the 

material. Readers are m ore con cerned with the m eaning of the text than the 

meaning of individual words or sentences . 

2.4 Principles and Benefits of Extensive Reading 

In this Section , two salient issues of Extensive Reading - its Basic Principles 

and benefits are discu ssed. 

2.4.1 Basic Principles of Extensive Reading 

As extensive reading is distinct in features from intensive readin g approach, it 

involves specific principles related to its teaching in a language learning 

setting . This idea is best discussed by Day and Bamford, (2002).They set out 

ten points which provide a set of clear principles that will serve as a guide for 

teachers interested in including a n extensive reading aspect within their own 

teaching contexts. 

Firstly, the reading materia l should be easy. An additional point highlighted is 

that a wide range of material covering a variety of topics should made available 

to learners . In addition, they state that the m ateria ls s h ould ideally include not 

only fiction and non-fiction books, but a lso texts such as newspapers and 

magazmes. 
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Another important principle highlighted by Day and Bamford (ibid) is that the 

material or text should be of high interest and therefore, ideally chosen by the 
~ . 

student who is to read it. They go on to say that "it is also important that 

learners feel free, or are even encouraged to stop reading a text if they find it 

too difficult or of low interest to them" . Therefore, the fact that the material 

should be interesting to the reader can be seen as a feature of key importance. 

A number of authors including Day and Bamford (2002) and Renandya and 

Jacobs (as cited in Richards 1998) mention that for extensive reading to be 

most beneficial to learners, they must read large amounts, and do so regularly . 

This will be much more likely to happen if the students are given the choice as 

to what they read in order for them to select topics, authors and genres of 

books that are interesting to them. 

Another key feature is that exten s ive reading is usually not followed by 

comprehen s ion questions or explicit exerc ises or tests . The process of reading 

for pleasure and gain ing a general understanding is seen as paramount. Here, 

the fear is that if students a re tested on what they have read it will no longer be 

seen as a pleasurable activity, which of course would be fatal to any extensive 

reading program. However, there are a large number of follow-up activities that 

learners can complete. 

A further point raised by Day and Bamford (2002) is that of reading speed. It is 

expected that reading speed in extensive reading should be "faster than slower" 

~ The goal is to increase reading speed and reading fluency which are closely 
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related to enjoyment and understanding. Due to the lower level of the materials 

and the fact that speed, general understanding, fluency and enjoyment are key. 

it is suggested that readers u se dictiona ries as little as possible, if a t a ll. 

Furukawa (2006) refers to this point by stating that "excessive use of dictionaries 

puts too much stress on s tudents and hinders them from leaning English." 

Another principle supplied by Day a nd Bamford (2002) is that extensive 

reading sh ould be individual a nd s ilent. Learners should read s ilently and a t 

their own pace, whether this be on their own, at a time a nd place of their 

choice or wi thin a classroom setting . This process allows learners to "discover 

that reading is a persona l interaction with the text, and a n experience that they 

have res ponsibility for." The last two principles relates to the teachers position. 

The teacher should guide the students and clea rly introduce the benefits of 

extensive reading to them. Additionally, the teacher should act as a role model 

for the s tudents . 

2.4.2 Benefits of Extensive Reading 

There a re numerous perceived benefi ts of exten sive reading which will prove 

u seful to teach ers when jus tifying the need for a n extensive rea ding progra m . 

"Both common se nse observation and copious research evidence bear out the 

ma ny benefi ts which com e from exten sive reading" Wa ring (2006).Ma ny 

reasons are a ttributed to the ben efits of exten sive reading .For instance, Elley 

(199 1) consider the attributes of success to five factors : extensive input of 

meaningfu l print, inciden tal learning, the integration of oral a nd written 
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activity, focus on meaning rather than form and high intrinsic motiva tion. Key 

benefits to lea rners of extensive reading as discussed by different scholars a re 

presented below 

• Extensive reading can provide 'comprehensible input' 

Reading is the most readily available form of comprehens ible input, especia lly 

in places where there is h a rdly a ny contact with the target language . Krashen 

(1 982) as cited in Day a nd Bamfored( 1997) argues that exten sive reading wi ll 

lead to language acquisition, provided that certa in preconditions are met. 

These include adequate exposure to the language, interesting m ateria l, and a 

relaxed, tension-free learning environment. The only reliable way to learn a 

language is throu gh m assive and repeated exposure to it in context: precisely 

what ER provides. Alan (2009) 

• It can enhance learners' general language competence 

The benefits of ER extend beyond reading. There is 'a spread of effect from 

reading competence to other language skills - writing, speaking and control 

over syntax.' (Elley 1991 ) . The quality of exposure to language that learners 

receive is seen as important to their potentia l to acquire new forms from the 

input. The same phenomenon is noted by Day and Bamford (1998) So reading 

abundantly seems to benefit a ll langu age skills, not just reading. 
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• It helps develop general world knowledge. 

Many, if not most, students have a rather limited experience and knowledge of 

the world they inhabit both cognitively and affectively. Extensive reading opens 

windows on the world seen through different eyes. This educational function of 

Extensive reading has not been emphasized enough. (Alan 2009) 

• It extends vocabulary growth and grammatical knowledge. 

Extensive reading allows for multiple encounters with words and phrases m 

context. Regarding increasing learners' vocabulary repertoire and expand their 

gra mmatical knowledge. Ibsen (1990) states that since students will be reading 

fast and much, "they will be able to absorb n ew vocabulary and idioms, a nd 

new grammatical structures will more or less unconsciously become part of 

their Linguistic competence" . In addition, Nation (1997) indicates that extensive 

reading has been shown to be su ccessful in reinforcing, confirming and 

deepening knowledge of vocabulary and expressIOns and developing 

understanding of when and how to use words by reading them in context. 

• It can lead to improvement in writing 

There is a well-established link between read ing and writing: the more we read, 

the better we write. Bell( 1998) states that a number of studies appear to 

show the pos itive effect of reading on subjects' writing skills, indicating that 

students who a re prolific readers in their pre-college years become better 

writers when they enter college . He fur th er states that these results support 

the case for a n input-based, acquisition-oriented reading program based on 
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extensive rea ding as an effective means of fostering improvements in students 

writing. 

• It creates and sustains motivation to read more. 

As students read successfully in the foreign la nguage, so they are encouraged 

to read more. Reading material selected for extensive reading programs tha t 

a ddress students' need s, tastes a nd interests motivate them to read the books 

a nd advance the reading ha bit, Bell (1998). 

• It helps to build confidence with extended texts 

Much classroom reading work has traditionally focused on the exploitation of 

s horts texts, either for presenting lexical a nd grammatical points or for 

providing students with limited practice in various reading skills and 

s trategies. However, a large number of students in the EFL/ESL world require 

reading longer texts and books for academic purposes, Kembo (1 993)as cited in 

Bell( 1998) points to the value of extensive reading in developing students 

confidence a nd ability in facing these longer texts. 

The benefits of extensive reading are numerous a nd widespread. By reading a 

large amount and rich variety of materials that are within their linguis tic 

ability, learners are being exposed to significant quantities of input. The points 

above could be summarized as the benefits of extensive reading is not only 

enhancing vocabulary and reading ability, but also fluency in a number of 

a reas including writing and possibly speaking . Through the volume of langu age 

covered, learners are offered a great deal of repetition and consolidation of 
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language which many authors see as key to improving voca bulary retention 

and fluency. 

Waring (2006 ) approaches the subj ect from a different perspective when he 

poses the question of what happens if students don't do extensive reading. In 

his a r ticle h e concludes that if students do not do extensive reading, but are 

only asked to decode texts through intensive reading activities, they will be 

una ble to gain practice in skimming over the text and, therefore, will not be 

a ble to move up to the 'ideas' or general understanding level. It is these kinds 

of reading skills; reading quickly and unders ta nding general meaning that 

users of a foreign language are most likely need in daily life , whether it is study 

or work. 

2.5 Materials and setting For Extensive Reading 

One of the key features of extensive reading approach is that students a re free 

to choose what, when, how, and where to read . These elements are linked to 

Materials and setting for extensive reading. As Day and Bamford ( 1998)and 

Alan(2009) state such aspect is a "powerful tool for teachers concerned with 

building a nd maintaining a positive attitude toward second la nguage reading 

among the students" They a lso claim that exten sive reading approach has the 

potential to influence students motivation due to aspects it involve in materia ls 

and readin g environment. 
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Newspapers a rticles tend to be short and reader s can quickly get sense of the 

accomplishment from finishing them. Also the variety of content in them 

provides some excellent reading practice . Magazine articles a re often longer 

than those of n ewspa pe r. Unlike newspaper, they u su a lly focus on one topic. 

As the result a variety of magazines m ay be necessary to appeal to the differen t 

mem bers of second la n guage reading class. In the category of Popular litera ture 

and simp le literature Bamford & Day (ibid) states that carefully selected fiction 

and non-fiction books can be linguistically accessible to intermedia te and 

advanced level learner s if the books are short and stra ightforward in content 

and language . Young adult literature which is mainly fiction written for young 

adults, can be practically suitable for extensive reading, as the books are short 

and have straightforward p lots . The content is u sually familia r , particula rly in 

the common thriller and sli ce-of teenage life stories. In addition , translations, 

children 's books, comics, learners' own stories could be beneficial types and 

sources of materials for extensive reading. 

Extensive reading approach assumes that students should be able to read in 

and out of the class. Obvious ly, classroom, home and the library could be 

where the practice could be employed. B8.mford & Day (1 998) emphasizf: the 

establishment of library for extensive reading materials. They suggested school 

l library or classroom library as possible a lternatives to place the progra m . In 

any case, making a budget, determining the s tudents ' reading levels and 

, 
L 

discovering students' interest should be among primary considera tions. 
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Materials should be placed in a way it ba lances security and access. Bamford 

& Day (Ibid) state " ... overly restricting access to the materia ls makes it hard for 

students to browse and select reading materials that interests them- a key 

aspect of a n extensive reading program." Besides setting up a checkout system 

and displaying the materia ls as attractively as possible makes the extensive 

reading library a motivating environment. 

2.6 Implementing Extensive Reading 

2.6.1 Curricular issues 

How extensive reading might be included in a variety of second language 

classrooms, courses and programs has been the concern in this sub section. 

Four ways to include extens ive reading into the second la nguage curriculum is 

forwarded by Day and Bumford (1998) 

• As a separate stand-alone course: This involves basica lly what the 

establishing of a ny other course does; a teacher, a syllabus, classroom 

materia ls ... 

• As part of an existing reading course: it involves building into an existing 

course certain amount of exten sive reading [ e.g reading certain number 

of books per week or per sem ester, both in class a nd for home work).In 

addition to in-class reading, time is set-aside in the reading class for 

extensive reading related activities such as stu dent oral book repor ts. 

• As a nuncredit addition to an existing reading course: Students are 

encouraged to read according to their interest and for their o,vn 

enjoyment. It is option a l assignment a nd not a forma l pa rt of the course. 
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• As an extracurricular activity: optional extensive reading can also take the 

form of a n extracurricula r reading club, not connected to the required 

courses in the curriculum. Such an exten s ive reading club can be open 

to a nyone in the language progra m regardless of the level and all can be 

encouraged to join. 

2.6.2 Classroom practices 

Extensive reading progra m implementation requires a con sideration of aspects 

that h as to be reflected in the classroom practice a nd in m anaging the 

program. 

Some of the recurring issues in scholar discussion includes maximize Learner 

Involvemen t . Bell (1998) recommends h aving students take an active role in 

the setting up and administration related to these a reas as it will give students 

a sen se of involvement and ownership . The oth er iss ues is Lhe Reader Interv iew 

Bell (ibid) states that regula r conferencing, between teach ers and students, 

plays an important role in motivating students and a llows for effective 

monitoring o f individual progress. It also provides opportunities for the teacher 

to show in te rest in what students are reading, and enables him /her to 

encourage them to read more and act as a reading role mode l. 

In order to run an extensive reading progra m successfully, effective monitoring 

is required both to administer the resources efficien t ly and to trace students' 

developin g reading h abi ts a nd interests . Bell (1 998) states that a card file 

system could be u sed to record titles and the dates the books were borrowed 

and returned. Input from the monitoring process helps u s to record students' 
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progress, maintain and update an inventory of titles, and locate and select new 

titles for the class library. It, therefore, serves both the individual needs of the 

reader and the logistical task of managing the reading resources. 

fl 
Maintaining the entertainment is also salient issues in implementing extensive 

I ' 
reading. It is perhaps the most important aspect of the program to be 

emphasized. This could be realized, as Bell (1998) suggests by making use of 

multimedia sources to promote the books (e.g. video, audio, CD ROM, film , 

etc.) . They should also exploit the power of anecdote by telling the students 

about interesting titles, taking them out to see plays based on books, exploiting 

posters, leaflets, library resources, a nd even inviting visiting speakers to give a 

talk in class on a book they have read recently. 

In these ways, teachers can maintain student motivation to read a nd secure 

their full engagement in the enjoyment the progra m provides . Besides, various 

classroom activities can further exten s ive reading a nd h elp students begin to 

see reading as a valuable, exciting, pleasurable and worthwhile ac tivity. Day 

and Bumford (1 998) offer suggestions on Susta ined Silent Reading (SSR) and 

teachers read aloud and various follow-up activities to promote extensive 

reading. 

< 

l 
• Sustained Silent Readillg(SSR) 

In Sustained Silent Reading students and teacher read silently read books or 

I other m a terial of their choice . Everyone in the room I S reading something 

r differen t. Here glV1l1g students valuable time 111 which to read IS one of the 
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things that teachers can do to demonstrate the value of reading and to 

establish a reading community. 

• Teachers Read aloud 

Reading aloud can be an initial strategy in promoting extensive reading. Robin 

(1997) as cited in Day and Brumfit (1998) states "reading aloud fit well with the 

oral tradition of the student's culture."It can be a way of introducing students 

to genres, authors, a nd worthwhile books that they may not initially be 

attracted to. The procedure is tha t teachers read aloud to the students while 

the students follow along s ilently their own copies of the text. Teachers can 

also u se a udio recordings of appropria te materials. 

• Follow-up Activities 

In extensive reading the consideration of post rea ding activities comes due to 

different reasons .As Day and Brumfit (1998) state "well-chosen ones can turn 

individua l solitary act in to a community event, allow students to support and 

motivates one another, and they allow teachers to guide and council students," 

Further, they suggest that answering questions , writing summaries, writin g 

reaction reports, giving oral reports are possible forms of follow-up activities . 

Thcl'e a re a lso other activities which have student- student interaction as their 

fGcu s . These activities as Day and Brumfit (ibid) mention include, in-book 

L opinion forms where students write their reactions to the book, a reading fair 

in which students indiviLlually or in groups put on a poster Quotati:.Jns, 

illustrations or photocopies of a books front or back page ... etc 
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2.6.3 Teachers' role in Extensive reading 

Extensive Reading helps teachers to be better informed, both about their 

profession and the world. It also helps them to enhance their own English 

proficiency. As Alan (2009) states, the research on la nguage learner reading 

shows how extensive reading feeds into improvements in a ll areas of language 

competence. If this is true for learners, how much more true is for teachers. 

Regula r wide reading can add zest and pleasure to our own u se of the 

language. 

A successful and effective exten sive reading program la rgely depends on the 

role teachers take part in. In addition to the creation of activities, the teacher 

encourages and assists the students with their reading which they undertake 

during and /or after class. Alan (ibid) describes that the teacher should be 

enthusiastic about reading, be frequent reader themselves und a lso should try 

to read the materials their students are reading either before or a fter their 

students Teachers who read widely are models for their students. These 

teachers are more likely to have students who read too. The teacher should act 

a s a role model for the students. In addition, teachers should be involved m 

glvmg ongomg class guidance. As an important aspect for the success of 

extensive reading, it should not end with the initia l orientation of students to 

extensive reading. Day and Bamford (1 998) 

This shows that the teachers primary concern to promote extensive readin g 

should include; introducing the benefits of extensive reading, guiding the 
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students through the m e thodology and practices related to extens ive reading, 

expla ining its differences from other forms of reading and other related issu es . 

Students can greatly vary in the ir reactions to exten sive readin g: thus 

individual counseling becom e essential apart from what is s tated a bove as a 

general strategy. As Day and Ba mford (1998) suggest it could be done 

informa lly through the teach er's written or spoken response to th e s tudent's 

book repor ts. It can also be done formally by setting aside time for the teacher 

to m eet briefly with each s tudent individua lly on a rotating basis. 

2.6.4 Factors that affect the Implementation of ER 

Many researchers a nd teach er s who support extensive reading ask themselves 

why extensive reading is not being readily adopted by la nguage education 

institutions. Wilkinson (2002) and Day and Bamford (1 998) state that various 

reasons have been mentioned for the lack of attention given for extensive 

reading. Cost and the work required to set up the program and the difficulty of 

finding time in an already crowded curriculum are among the concerns. They 

suggest that starting small and letting the positive results justify the 

expenditure of additional time and energy in expanding the program. 

The other concern relates to the different role of the teacher. Extensive reading 

can be a problem for teachers used to traditional roles . In extensive reading, 

teachers do not impart knowledge . Davis (1 995) cited in Day and Bamford 

(1998) has pointed out that "teachers like to teach; they like to fell they are 

doing something. Redefining teacher's roles and responsibilities take some to 

getting u sed to" 
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The nature of material used in exten sive reading may be controversial. 

Teachers, administrators and parents may fear the u se of such light reading as 

magazines, newspapers and comics lacking literary merit. 

Day and Bamford (1998 ) a lso point out the belief that reading should be 

delayed until students have solid ability to speak and understand the second 

language is still held by some teachers and this may be part of the explanation 

for extensive reading low profile, 

Confusion between extensive reading and class readers may have led to · less 

attention for extensive reading , David (1991) cited in Day and Bamford (1998) 

suggests that a program of class readers [in which each student reads the 

same book at the same time in class] may appear to be a way of avoiding the 

drawbacks of an extensive reading approach, They can supplement and 

support extensive reading but can not replace t he self-selected, individua lized 

extensive reading as a m eans of developing reading fluency and positive 

attitude 

Davis (1995), reviewing some of the problems associated with extensive reading 

concludes, Teachers and educational planners first have to become convinced 

of the enormous boost such a program can give to their pupils' command of 

language in order to fe ll it a worthwhile committing the resources required , 

Davis (1995) cited in Day and Bamford (1 998) 

The discussions implies that the most effective way to address the perceived 

problems associated with extensive reading may therefore be simply to 

introduce and let exten s ive reading prove itself. 
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Chapter Three 

Research Design and. Methodology 

This chapter presents, the research methods, the study participants, 

instruments of data gathering, and procedures of data collection and analysis 

that were u sed in the research. The research employed both quantitative and 

qualitative method. The quantitative approach is used for its potentia l to 

provide with a lot of informa tion. The qualita tive aspect is employed in two 

ways. One is that to complement the Cjuantitative data and the other is to 

address issues ra ised in answering some of the research questions which could 

be possible only through qualitative approach. 

3.1 The subjects 

The research was conducted in Medhania lem Preparatory School in Addis 

Ababa. Accordin g to the information obta ined from the English depa rtment, 

nine teache rs were assigned to teach in Preparatory I classes . When the data 

was collected , only seven of them voluntarily ava iled themselves . Thus , a ll 

these teachers were taken as the subject of the study. 

Regarding the students, agam there were about seventy-four students who 

volunteered to pr>rticipate in the research. They were taken from both streams_ 

natura l and socia l science, as the subject for the study. 
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Table -1 Demographic information of the participants 

Teachers % Stude nts % 

Sex Male 7 100 49 66 

Female - 25 44 

Total 7 100 74 100 

Stream Natural science 45 60.8 

Social science 29 39.2 

Qualification BA/BED 7 100 

MA and above - -

Exp- Tota l service < 2 years - -

. 3- 5 years 1 14.2 

>5 years 6 85.8 

Exp- In prep program < 2 years 1 14.2 

3 - 5 years 2 28.5 

>5 years 4 57 . 1 

As the demographic inform ation in the above table presents, seven tea~rs 

and seventy-four students participated in the study. All teacher participants\ 

are males. Their general teaching experience is above five years. Specific to 

teaching in preparatory classes, 57% of them have taught for more than four 

years and only one participant has experience which is less than 2 years. 
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Among all the seventy-four student pa rticipants 66% are ma les and only 44% 

are females. In terms of streams, 60.8 % are from natural science stream and 

39.2 % from social science. 

3.2 Sampling Design 

The school, Medhanialem Preparatory, was selected as the research site on the 

bases of its familia rity to the resea rcher and easy access to data for the 

researcher .In addition, the researcher· was certain that no research on 

extensive reading has been conducted in the school. 

Concerning the teachers and students selection, covenant sampling method 

was employed. Since the da ta collection period could not match with the 

regula r school schedule of the 2003 E.C academic year, only students and 

teachers who were willing to participate in the research were included as a 

researc h subjects . 

The sources of da ta for th e research are Englis h teach ers who teach in 

prepara tory class and their students. Besides, Documents such as text book, 

teachers guide, and syllabu s a nd library resources will a lso be used as a 

sources of the data. 

3 .3 Data collection Instrument 

To obta in adequate in formation for the study the data was collected through 

questionn a ire, interview a nd document analysis. These instruments were 

preferred based on the research questions· the study attempts to a n swer. 
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• Questionnaire 

The main instrument u sed in this study is questionnaire. It was prepared to 

get information from the main respondents of the research- teachers and 

students. The theoretical background of the study and the researcher's 

personal experience were used as the base line to prepare the questions. 

Demographic information about the respondents was a lso collected through 

this . The questionnaire was piloted and some amendments were made based 

on the feedback received prior to the actual distribution. 

• Semi- structured Interview 

Semi-structured interview was a lso the other data collection instrument. It 

was u sed to get the extra informa tion from 'teachers, the students and school 

library contact person. As Hancok (1998) 'expla ins such an interview involves a 

series of open end ed questions and provides opportunities for both the 

interviewer and the in terviewee to discuss some topics in more detail. The 

purpose of the in terview was to obtain exhaustive information on the practice 

as well as 'opportunities provided and factors that impede related with 

exten sive reading. From the study subjects, five teachers, nine students a nd 

two librarians participated in the in terview, 

• Document analysis 
) 

Documents are important sources of data in many areas of investigation. In 

this study, it was u sed to see the relevance of the syllabus, textbooks , and 

other materials u sed in classroom and school to promote extensive reading for 

the development of students reading skills , 
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3.4 Procedures of Data Collection and Analyses 

The necessary data for the research were collected and analyzed in the following 

procedures. The subjects were grouped into two based on their streams. Then, 

brief orientation was given about what is meant by extensive reading and about 

the purpose of the research. Besides, the researcher availed himself to clarify 

any possible inquiry the students might raise . 

After all the necessary data were collected from the resea rch subjects, the data 

generated from the questionna ire were tallied and frequency and percentage 

were calculated. In addition, information obtained from the interview were 

integrated into the quantitative results . The data from documents were a lso 

examined and presented qua lita tive ly along with other data in some sections 

a nd distinct section in others. 

3.5 Ethics 

Ethical issu es have becom e increasingly important in research involving 

human beings. During my research, therefore, the following points were taken 

into consideration. 

• Keeping the participants identities anonymous and their views 

confidential 

• Informing the participants about the overall purpose of the research and 

its main features . 

I 
• Informing the pa r ticipants that the information from them will be u sed 

only when there is a full consent. , 
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Chapter. Four 

Results and Discussion 

n The purpose of this research was to investigate perceptions and practice of 

, 
extensive reading in Medhanialem prepa ratory School. Its specific concerns 

were to see the teachers' and students' perception about its relevan ce, the 

actual practice, factors that influence the implementation in their context, 

and the place of extens ive reading in the syllabus. This chapter will then 

present and elaborate on the findings and discu ss these issues taking the 

research questions. 

4 . 1 Perception about the benefits, relevance and likelihood of 

extensive reading implementation 

( , 
In this section the stude n ts' a nd teachers' perception about the benefits and 

the possibility of implementation of extensive reading in their teaching and 

learning context is analyzed. Naturally the perception studen ts or teachers 

have about a certain activity or approach determines its acceptance and 

applicabili ty in the teaching and learning process. As Day and Bamford 

(1998) implied the motivation students and teachers h ave is key for the 

realization of a progra m that a ttempts to promote extensive reading 

programs. Hence , a n a lysis of this view is part of the focus of this research . 

I 
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4.1.1 Perception about the Relevance of Extensive reading 

Table-2 Students' and teachers' perception about the benefits of extensive 

reading 

n 
i ; 

No statements : 'j Strongly Disagree Undecide r"c Agree Strongly 
;. , - ~'r; Disagree l· d II Agree 

F 0/0 .- F %, F % F % F % 

1 Extensive Reading T 2 28,5 5 

helps to be su ccessful 
71.5 

SS 43 58,1 10 13,5 2 1 28,3 
academically 

2 Extensive Reading T 
' . 

2 28,5 5 71.5 

helps to build 

confidence with large SS 1 1.3 43 58,1 30 40 .5 

texts 

3 Extensive Reading T 7 100 

helps to general 

language development 
SS 3 4 42 56,7 29 39.1 

---
4 Extensive Reading T 7 100 

helps to develop 

vocabulary SS 3 4 42 56,7 29 39, 1 

5 Extensive Reading T 3 42.8 4 57 ,1 

helps to develop 

grammar SS 15 20,2 32 43,2 12 16 15 20 

6 Extensive Reading T 3 42,8 4 57 

helps to improve 

writing Skill 
SS 21 28,3 26 35,1 12 16,2 15 20.2 

, 
L As can be seen in the above table, six items are listed with statements that 

I 
show the benefits of extensive reading, For the first two items, all the 

teachers agreed that extensive reading helps their students to be successful 

.. academically and also builds confidence with larger texts [71.5% Strongly 
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Agree and 28.5 % Agree].The third and fourth item were on the benefit of 

extensive reading to genera l la nguage improvement and specific vocabulary 

development. All the teachers [100%] strongly agree with these statements. 

The last two items were related to the benefits of exten s ive reading to 

enhance grammar knowledge and to develop their writing skill. The teachers 

responded in a s imilar way for both items [57. 2 % agreed and 42.8 % said 

they were not sure]. 

The students were a lso given s imilar items to indicate their view on the 

benefits of extensive reading. Accordingly, more than 95 % stated that it 

helps to general language developmerit and vocabulary extension. While 

only 36 % which is less than half of the total student respondents agreed 

that it helps with writing skill improvement and enha nce gramma r 

knowledge . 43.2% were not certain and 20.2% of them stated tha t it does 

not help. On the oth er hand, a lmos t all of them [98.6 % Js ta ted that they 

believe exten s ive reading h e lps to build confidence with the la rge texts . Its 

benefit rela ted to helping students to be academica lly su ccessful received 

the 28 .3 % of stu dents' agreemen t a n d 67 .5 % of their d isagreem en t. 

To supplement this quanti tative info rmation , some items were included in 

the inte rview both for teach ers a n d stu dents . Th e teacher s expla in th at 

exten sive reading IS be n e fi cial for the s tudents ' gen eral la nguage 

development. Thus , two of the teachers [it might be becau se the interview is 

held immedia tely a fter they have filled the questionna ire , and reca lling 
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wha t they ha ve indicated there ], expla in tha t they h ave reserva tion s on its 

direct benefit for grammar and writing skill development considering their 

students background. They stated that these have to be taught explicitly 

with high inten sity. The other point m entioned a lmos t by a ll the teachers is 

that, extensive rea ding is especially relevant for students in preparatory 

progra m. The reason they stated is tha t the s tudents are prepa ring 

them selves for univer sity education where they are required to read texts 

which a re va ried and large. This perceived benefit is simila r with what is 

stated in the syllabus a s a genera l objective of the preparatory level 

education. It s tates "One of the m a in purposes of the second cycle of 

seconda ry education (Grades 11 a nd 12) is to cater for the academic needs 

of those stu den ts wh o intend to proceed to ter tiary education. " (MOE, ICDR 

2005) 

Some teachers a lso mention ed that if they a re accu s tomed to exten sive 

reading practice, they will easily develop a good reading habit which in tu rn 

keeps them away from spending in p laces wh ere they could learn nothing 

but bad habits and delinquent behavior. While the students explain the 

relevance of extensive reading in .terms of language development: and 

expanding their general knowledge . They consider the benefit associated 

'\'i th the way 111 which they gain information about different issues of the 

world . 
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4.1.2. Perception about likelihood of implementation 

The other aspect that is explored in relation to perception is teachers' view 

about the possible implementation of extensive reading approach in the 

current teaching learning s ituation. The responses from the questionnaire 

and interview is presented and discussed as follows 

Table-3 Teachers' perception about the likelihood of implementing extensive 

reading approach in the current teaching environment 

sta tements , T Stron gly Disagree Undecided Agree Strongly 

i. ~; 
Disagree agree 

F % F .% F % F % F % 

Implementing Extensive 2 28.5 . 5 7 1.5 

Read ing is imposs ible 

Implementing Extensive I 14 .5 6 85 .5 

Reading is poss ible but 

difficult 

For implementation extensive 7 100 

reading shoul d. be integrated to 

the curri cu lu m 

For im plementation, Extensive 2 28.5 5 71.5 

Read ing can be included as 

extracurricul ar activiry 

For implementation ,Extensive 7 100 

Reading can be treated as PaJ1 of 

the English course (sy llabus and 

text) 

It should not be priori ry in class 2 28 .5 5 71.5 

room pract ice 
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The six items in the second section of teacher's questionna ire were devised 

to elicit information about their view on the possibility and ways of 

improving extensive reading. 

Item first and second were intended to find out if they view extensive 

reading implementa tion as impossible or possible but difficult in their 

context. All [100 %] disagreed with the sta tement that it is impossible to 

implement. On the contrary, they a ll agreed [6 Strongly Agree and 1 Agree] 

a s it is possible but difficult in their context. 

Regarding the possible ways of including extensive reading in the teaching 

and learning p rocess, a s ca n be seen in item three , a ll [100%] expressed 

tha t exten sive reading s hould n ecessarily be integra ted to the curriculum 

for implementa tion . Their perception about the possibility of including it as 

extracurricula r ac tivity is a lso revealed in item number four. 71.5 % 

expressed the ir agreem ent for the view that exten s ive reading can be 

. -promoted as extracurricular activity and 28.5 % d isagreed with this view. 

However, all [100%] agreed with the notion that extensive reading could be 

treated as part of the existing English su bject/ m ateria l. Th e last item was 

intended to see th e teachers ' view about the p riority exten s ive reading 

should get in their classroom pract ice . For this, the majority [71.5 %] agreed 

as it s hou ld not be a p riority and only 28.5 % d isagree i. e . they perceive 

exten sive reading as an activity that should get priority in their classroom 

practice . 
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In an interview held, the teachers noted that an attempt to include extensive 

reading as extracurricular will be impractical for it is extra burden and there 

would be few or no teachers willing to stay in the school and coordinate 

after their forma l working hours ended because they may have personal 

commitments to do at that time. Hence, we could associate the reason for 

their disagreement with the possibility of h aving extensive reading as 

extracurricular activity 

4.2. The Practice of Extensive reading and Opportunities 

available 

The practice of extens ive reading approach reqUires a different role of the 

teache r from what they a re used to in inten s ive reading or other language 

teaching aspect. Materials and facilities, are a lso another concern for proper 

implementation. This section analyzes if teachers and students are engaged 

in diffe rent activities that the approach demands. It a lso discusses avai lable 

opportunities in terms of material and facilities. 

4.2.1. Teachers' Responses on Class room practice 

The existing literature [For instance Day and Bamford 1998] , makes clear 

that there are a number of activities a teacher should consider in extensive 

reading approach. One of the objectives of this study was therefore, to find 

out \\'hether these ac tivities are practiced in their classroom .Table-4 

presents teach er s responses on how often they practiced the activities to 

.. promote extensive reading approach. 

, , 
L 
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Table 4 Activities to promote extensive reading [Teachers' Responses] 

,," 

'~t 

'~.~ 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 

15 

'?; .., 0 .4~ .~ Almost rarely somet ime Almost -

"'. -
. '~~, ' Never 

s 
i Jllways Statements 

:-~ -@ '-.. 
F % F % F % F % 

I orient students the benefit and techniques of 6 85.7 I 14.3 
extensive reading 

I advise the students to have a hab it of reading 2 28 .5 5 7 1.5 

I Invite visit ing speaker to ta lk in class on books 7 100 

I .... ~. 

I keep records of books from library/elsewhere 5 71.5 2 28.5 
for the use of extens ive read ing 

I determine students ' reading leve l and 5 71.5 2 28.5 
recommend li sts of books for students to choose 
from for extens ive reading 

I bring books to class or 6 85.7 I 14.3 

take students to library for extensive reading 

I keep track of what they read 6 85.7 I 14.3 

[ engage in readin g to setup as role model 7 100 

[ shares books/ stories I read 2 28.5 5 7 1.5 

I make stude nts share what they read for th e cla ss 5 71.5 I 14 .2 I 14.2 

I he ld di sc uss ions w ith stude nts on books 6 85 .7 I 14.3 

I asses a bout th eir readi ng prob lem a nd ass ist I 14.2 4 57.7 2 28.5 

J give home readi ng assignments as extensive 5 71.5 2 28 .5 
read ing p ract ice 

I integrate Silent Readi ng Programs in class 3 42 .8 4 57 .1 

I prepare a va riety of fo llow-up ac ti v ities fo r 6 85 .7 1 14.3 
ex"tensive read ing [ present form book they read .. ] 

-

It is impo:-tan t that s tudents should be aware of the relevan ce of exten sive 

reading. As pointed out by Day a nd Ba mford (1998) this could help them to 

be better m otivated a nd develop positive a ttitude . Item one , two and three in 

the above table, a ssess if teachers u sed different ways to help the students 
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in this aspect. Then, 85.7 % of the teach ers explain that they are rarely and 

15 % sometimes engaged in orienting the students the benefits and 

techniques of extensive reading. While 71. 5 % indicated as they almost 

always advise their students to have a h a bit of reading and 28.5% show as 

they did this sometimes. However all of them expressed as they never 

invited visiting speaker to talk in class on books as motivating strategies for 

orienting the students. 

The second group of questions [item 4-7J was related to the reading m a terial 

/book a nd facilities for the students. Their teachers' response for the first 

ques tion shows that 71.5 % ra rely keep records of books a nd other reading 

m a terials for students use and 28.5 % do this sometimes. This figure is the 

same for the next items that states if teachers determine their students' 

level Ftnd recommend lists of books to choose from. One way of promoting 

extensive reading could be bringing books to class or taking the students to 

the library for silent reading. Such activity was least practiced by the 

teachers. As their response shows except one respondent who said h e did it 

sometimes the rest which is 85 .7% expla in that they ra rely engaged in this 

activity. Also, 85 .7 % of them indicated that they have a lmost n ever t ried to 

keep track of what their students read. 

Item fOight and nine were intended to see if the teachers engaged in reading, 

held discussions about books and what they read to set up as a role m odel. 

For the former, a ll the teachers stated as they rarely read with the students 
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to set themselves as a role models . Yet, the majority [71.5%] explained .that 

they a lmost a lways s h are stories or books they persona lly read in the class 

and the rest [28.5 %] say they did it sometimes. For item ten i.e . making 

students share what they read for other students in the class, however the 

response was different. 71.5 % of them expla in tha t they make this rarely 

and only 28.5 % s tate as sometimes or ra rely do it .For the last item in this 

group six teachers which is m ore tha n 85.7 % stated as they a lmost never 

held discu ssions on books and other two teachers say they ra rely and 

sometimes do this in their class. 

Regarding specific tasks a nd follow-up activities , item 12 -15 dis plays the 

data obtained from the teachers . More tha n h a lf [57. 1 %] expla in th at they 

sometimes assess their students reading problem and assist them. Two 

teachers indicated thal lh ey did thi s a lways and one teach er said that he 

did this rarely . The task of giving proper home reading assignments as 

extensive reading approach is ra rely practiced by five teachers and two 

teachers sometimes do it. In addition, the integration of Silent Reading 

prac tice in class is as activity sometimes practiced by about 57.1 % of the 

teachers. However, it is a ra re practice for 42.8 % of them . For the item that 

states preparing a va riety of follow-up activities for extensive reading, 85% 

of the teache rs explain that they prepared it rare ly. The rest, which 

accounts for 14.2 % of the teachers say that they sometimes do it. 
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In general, regarding the classroom activities, the teachers' responses show 

tha t the practice of extensive reading approach is very low. In fact, it seems 

tha t the proper practice is almost non-existent in their context. 

"What does the tea chers' classroom engagement looks like in relation to 

priority given to Extensive reading relative to other skills?" was also a point 

raised and the teachers' response is revea led in the next table. 

Table 5- Teachers' response in terms of emphasis placed for language skills 
and sub skills in the ir Class room practice 

No Activities Rank Total 

Rank 

1 st 2nd 3 rd 4th 5th 6 th 7th 

1 Listening 1 2 4 6 

2 speaking 2 5 4 

3 Reading 6 1 2 

Intensive] 

4 Reading 1 6 7 

[Extensive] 

5 Writi ng 1 1 2 3 5 

6 Grammar 7 1 

7 I Vocabulan· 5 2 3 i . 

To see the concern glVen [or extensive reading relative to other skills , the 

teachers were asked to give ranks .As shown in the above table , it is only 

gra mmar that gets the fi r s t ra n k, Vocabulary, in tensive reading practice and 

speaking were th e second em ph asis [or five, six and two teach er s 

respectively. Whereas , exten s ive reading ge ts the last two ranks for a bout 85 Ie 
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% of the teachers it is their last choice. This shows tha t extensive rea ding 

has rece ived the least emphasis in the classroom practice and more 

n 
~ 1 emphasis is given for other skills a nd sub s kills . The total rank a lso shows , ; 

that it is the least implemented activity compared with other aspects in the 

classroom practice . 

4.2.2. Students response on classroom practice 

Regarding the practice in classroom context, the students were also asked 

questions that could s how the whole picture about the teach ers practice. 

The expected activities listed in the teach ers' res ponses [Section 4.3 .1] were 

reduced into four themes and includes in the students' questionn a ire . The 

students' respon se to them is presented in thi s sub section. 

Table -6 Students' Response on Classroom Practice 

No statements Almost 
Never Rarely Sometimes always 
F % F % F % F % 

1 The teacher orients students the benefit 51 68 .9 15 20.2 7 9.4 
and techniques of extensive reading and 
advises to ha \'e read ing hab it. 

2 The teacher recommends li sts of books to 8 10.8 62 83 .7 4 5.4 - -
choose from or takes students to library fo r 
extensive read ing 

, 
The teacher is the role model and shares 59 79.7 11 14.8 4 5.4 -' 
books/ slOries he reads or held 

I discussions with students on books 

, 14 I The teacher gi,,~ home reading I 46 62 .1 28 37.8 ; 

acs ignments as extensive reading practice, 
Sil ent Reading Programs in class and 

L 
prepare a vari ety of follow-up activities 
for extensive reading I 

.. 
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As the table shows, the first item tries to see if the students were given 

proper orientation or not. Accordingly, 20.2 % of the students indicated as 

~ the teachers did it sometimes and 68.9 % of them said they rarely did it. 

r 
! 

However, only 9.4% of the students said that their teacher a lways oriented 

them of the benefits and techniques of extensive reading. Thus, the 

response is somewhat consistent with the teachers' that is presented in the 

above sub section. Therefore, it appears that the students have not been 

provided with proper orientation on extensive reading. 

In the interview held with the students it was understood that it was only 

about reading h a bit not extensive reading techniques and its relevance that 

the teachers sometimes speak about. 

The second item was to see if the teachers recommend lists of books to 

choose from or ta ke students to library for extensive reading. Accordingly, 

more than 83 .7 % of the students indica ted that this was a rare activity and 

10.8 % of th em expressed their teachers a lmost n ever did this. 

Th e theme of the third item is if teachers set themselves as a role model 

through reading with the students , sharing books they read or holding 

discussions. Again, the m ajority [79 .7 %] of the stu dents expressed it was a 

rare pract ice in the classroom . In addition, 14 .8 % indicated as their 

teachers did this sometimes. In the in terview a lso the stu dents a lso pointed 

out that some of the teachers read stories/ informa tion from other sources 
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that are funny or interesting. Besides, two students stated that their teacher 

told the class what they read. 

The forth item is on tasks and follow-up activities given to the students as 

extensive reading practice. For this item, 62.1% of the s tudents said as 

their teachers ra rely give such activities. The rest 37.8 % s ta ted the teach ers 

sometimes gave them follow up activities. In the interview some students 

mentioned as they h e ld silent reading in class . But what they meant was of 

texts in their book presented for inten sive reading a pproach a nd no student 

claimed as they did it for extensive reading. However two students s tated as 

their teach er once or twice gave them copy of a story from news letter and 

ordered to recopy for them a nd read at home. But they s tated a s they do not 

exactly remember if the teacher again ch eck it as a seriou s assignment a nd 

give follow up activities .. 

In general , from the discussions of the findings of the study, it could be 

realized that the students' response on the practice of extensive reading is 

consistent with the teachers a nd shows that extensive reading approach is 

the most ignored practice in the school. 
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4.2.3 Opportunities Available 

The successful implementation of extensive reading approach reqUIres 

a ppropriate and varied reading m ateria ls, motivating setting and activities 

which are different from the practice customary to teaching other language 

skills . From the interview and analyzed documents there exists 

opportunities in the sch ool that facilitates extensive approach application. 

The school library has a system of organizing books in two reading ha lls 

reserved for students in socia l science and n atura l scien ce streams. It is 

well furni shed with books which are properly placed in m ore tha n hundred 

shelves . There are about one thousand and two hundred books that can be 

exploited for teaching extens ive reading approach and m a ny books which 

belong to fiction and literature categories a re shelved in both ha lls. Among 

the books in the fiction category some a re young adult litera tures with 

different titles wh ich I suppose are fit to the students in prepa ratory level. 

As Day and Bamford (1 998) states such books a re particula rly suitable for 

extensive reading as the books a re relative ly short and have straightforward 

plot. 

In the interview held with the teachers , it was learned that there is 

poss ibili t"y for the purchase of books a nd order of magazines and 

newsletters . Each year, some a mount of money is allotted for such purpose 

as part of the depa rtment activities. From the documents, I a lso understood 

that the school still purchase some n ewsletter a nd place them in the libra ry. 
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In addition the department has got a separate room where only English 

teachers u se it as a sta ff and meeting room. In the very room, as two of the 

interviewed teachers expla ined there were books that the sch ool library gave 

to the department and teachers u sed the books for classroom reading 

program. Although n o one knows the whereabouts of those books, he 

further noted as the facility is s till available . If the department is a ble to 

reestablish this system, it will lend itself as a response to a common 

question of extensive reading ma teria l organization i. e. where to place the 

m a terials for easy access for the students and the teacher s, as ra ised by 

Day and Bamfored (1998). If the m ateria ls are in the hands of the 

department, the teach er s will be encouraged to circula te in different classes. 

Day a nd Bamford (ibid) mentioning the shared experience of a Japanese 

English teacher, state, such an approach is motivating for the students and 

example of the princ iple of starting small when setting up an extensive 

reading program. 

This trend together with the possibi lity of book purchase by the department 

budget can be considered as opportunity to start extensive reading program 

in a structured way. 
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4.3 Factors affecting Extensive Reading approach 

A number of factors might influence the implementation of extensive 

r reading. As discussed in the review of literature presented in chapter three, 

the factors could be teacher related, student related or materials and 

facili ties. 

4 .3.1 Teachers' Response on the factors 

In this section teachers' response on factors that affect the implementation 

of extensive reading in their context is discussed. 

Table 7 Factors affecting extensive reading approach as teachers respond 

No Poss ible Factors Strongly Disagree Undecided Agree Strongly 
Agree 

Disagree 

F % F % F % F % F % 

I Lack of male ria is in the 3 42.2 4 57.1 

school library 

2 Number of students in class 2 28 .5 4 57. 1 I 14.3 

3 The students' motivation is I 14.3 6 85.7 
low 

-l Insufficient time 2 28 .5 5 7 1.5 

5 Low language profic iency of 2 28.5 5 7 1.5 

students 

6 Pressure on teachers to I 14 .3 6 85.7 

conform and complete 
syllab les and Textbook 

I 7 Texts are culturally remote 2 28.5 4 57 .1 I 14.3 

.,. 8 Exam oriented schoo! system I 14.3 6 85.7 

9 Lack of profess iona l sk ills I 14.3 6 85.7 

~ 
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r The teachers' response presented in the a bove table shows that three factors 

appear with highest frequency. Low students' motivation, Pressure on 

r , teachers to conform to a nd complete syllables a nd Textbook, exam oriented 

school system a re considered by teach ers as the most pressing factors that 

influence exte nsive reading implementa tion .For each item, all teachers 

expressed th eir agreement as a fac tor that hinders the implementation with 

85.7% Strongly Agree and 14.3 % Agree] .Insufficient time a nd low la nguage 

proficiency of the students is a lso indicated by 71.5 % of the responden ts. 

Thus more than three fourth of the teacher regarded it as a hindering factor 

by teache rs a nd only two respondents d id not decide. Item number one 

states if lack of m aterials in the school library is a problem for the teachers. 

Accordingly, 57 .1 % of them agreed and a lmost equivalent number of 

responden ts, i.e . 42.2 % disagreed. Yet, on ly one respondent con sidered the 

tex ts are cu lturally remote and are factors. But, two teachers disagreed to 

it. The majority of the respondents, however, say it is difficult for them to 

decide. La rge number of students in the class was also regarded by 57 . 1 % 

s ligh tly more than half of the teachers as a factor. In fact, another agreed to 

it. But, 28 .2 % did not consider it as a facto r. However all teachers [1 4.3 % 

SD and 85 .7 % D] disagreed for the point that states teachers lack of 

professional skill is a factor. 

The post-questionnaire interview with teachers confirmed this. Most 

teachers stated that the major challenge is the students are not motivated to 

be wholeheartedly engage in extra reading tasks and do not have the basic 
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r language skill to interestingly read for pleasure. The majority are negligent 

even for other text book based requirements . Those who are better in their 

r performance also prefer to focus on only examination related points than 

free reading practice with their own concern. One of the teacher remarked 

that there are no enou gh appropriate materials in the school and even in 

the market to choose from for his student's level. 

4.3.2 Students' response on the factors 

In the table below five a r eas are identified and presented for the s tudents to 

express their agreement or disagreement if they are taken as a factor that 

influence extensive reading practice . 

Table -8 Students'response on possible factors that affect extensive reading 

No Statements Strongly Disagree Undecided Agree Strongly , 
Disagree 

Agree 

F % F % F % F % F 
1 % 

1 At home there is no good 53 71 14 18 .9 7 9.4 ! --
env ironment for e:-.:tens ive I 

I I reading 
I 

, 

~ I 
i ~ My parents cloes 1101 12 16 .2 21 2S .3 41 55A 
I I 

allo\\' me to read other I I than school subjects I I , 
, I ! 1311 have no free time to I 35 47 .2 39 52 .7 I I 

I 

I I read I I I 1 
I I ; I 

14 ' I call not get beoks as of 29 39 .1 45 60 .. 8 
I 

I 
I 

11i~' leve l and Interest in 

school li brary 

5 I can not borrow books 29 39.1 45 60.8 
from the li brar), 
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Concerning the ftrst item, that implies if their home environment is not 

conducive for extensive reading the majority [90.4 % j disagreed and only 9.4 

% could not decide The students' response for the second item is different 

, - from the ftrst. Considerable number of students [55.4 %j agreed, 28.3 

%were not sure and some [16.2 %j disagreed for the point that parents do 

not allow to read other than school subjects . For the item that states 

shortage of time as a factor is agreed by 52.7 % of the students and 47 % 

could not decide . The last two items on access to books as of their level and 

not being able to borrow books from the library were agreed by 60.8 % of the 

students and other 39.1 % indicated their d isagreement in a similar way. 

4.3.3 Reading Habit as a factor 

Reading habit has been raised by different scholars as one of the 

factor tha t facilitate the prom.otion of extensive reading practice. This 

sub section presents teachers' and students' response on their reading 

habit 

Table -9 Teache rs ' and students' preference leisure time activities in Rank 

Activities Ran k 

1st 2n d 3 rd 4 th 

1 TR 3 3 1 
Pla\'ing/Chatt ing wit h Friends SS 15 38 2 1 

.' 
2 Listening to Radio I mllsic or watching TR 4 3 

TV /fi lms SS 21 3 0 19 4 

3 Reading Books, Newsletter, magazine TR I 1 4 1 

SS 11 4 15 44 

6 Playing! watching football! spons TR 2 2 3 

SS 38 15 11 10 
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The teachers' a nd students ' reveled that they are occupied by vanous 

activities than reading in their leisure time .As shown in the above table , 

the number of teachers who prefer reading[ as 1st or 2nd choice] as leisure 

time activity is fa r less tha n all activities. Sport and other games are their 

prior preference . Only one teacher out of seven prefers reading as his first 

choice of leisure time activity. 

As the table shows, eleven students out of seventy-four take reading as their 

1st leisure time activity. Almost 60 % of the s tudents show tha t it is their 

last choice . The activities that students prefer most as leisure time activities 

a re watching films a nd home video and mus ic . Even the number of students 

who have a strong preference for watching films and lis tening to mus ic 

slightly exceeds those who prefer reading. 

In the interview too, the same idea was re flected both by the teachers a nd 

the students. Almost a ll male students in th e interview s tates as they are 

more obsessed by sport specially soccer issues and definitely go for it in 

their free time. One student appearing to be funny said "if I am to read at all 

it is about sport and ... . a re there sport newsletter in English". The fema les 

however mentioned that they spent their free time playing with family and 

friends. In the interview with teachers, it was found that they are occupied 

more of with social or religious affairs in th eir free t ime. 

From the respon ses, one can conclude that reading is not of the pnor 

leisure time activity both fo r the teach ers a n d the s tudents . Especially the 
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t rend with teach ers can affect extensive reading for schola rs like Nuttall 

,Bright a nd McGregor in Day and Bamford (1998) state the teacher's own 

enjoyment of books, .. and daily interest are of greatest importance . A 

teacher who does not read can hardly inspire others to do so . 

4.4 Extensive Reading in the syllabus and text books. 

The Englis h curriculum guide for Ethiopian schools is designed at federal 

level by Institute of Curriculum Studies and Research at Ministry of 

Education. The sylla bus for preparatory-I [Grade 11J from which the 

s tuden ts ' text a nd the teachers' guide used in [2010/ 11J academic year are 

prepared based on the syllabu s prepared in May 2005. 

The syllabus includes the general objectives of preparatory program, and 

grade level objectives, the students' profile with lists of selected and ordered 

language items to be taught in the grade level. 

As the document states, the general objective of the second cycle of 

secondary educa tion [p-I and IIJ is to cater for the academic needs of those 

students who intended to proceed to tertiary education. The grade leve l 

objectives a lso lists, among others, ". .. the students should be a ble to read a 

wider range of English texts for information a nd enjoyment" (page ii). Th e 

same concept is indica ted in the students' profile (page iii) as students are 

expected to gain sufficien t mastery of language skills including to read for 

information a nd e njoyment. 
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There are fourteen unites for prep I and each unit contains six sections in 

which the skills are dealt. The table below presents language skills listed in 

th e syllabus. 

Table 10 skills and period allotment in the syllabus 

Skills Total number of Rank 

Periods allotted Per [%] 

1 Reading [ intensive] 28 4th 

2 Vocabulary 14 6th 

3 Grammar [ Revision ] 29 3rd 

4 Speakin g 43 1st 

5 Listening 19 5th 

6 Writing 37 2nd 

Total 170 Periods 

As the table reveals, exten s ive reading approach is not addressed in the 

, syllabus as part of la nguage d evelopment aspect in a ny of the units. Thcre 

is n o specific period allotted for su ch practice and even for inten s ive reading 

aspect, only 16% of the total per iods is given . 

Thus, when the general objectives or the students profile is con s idered with 

the contents and p eriod allotment in the syllabus, it seems that there is 

some kind of discrepancy. The objective states that the students should be 

able to read a wider range of English texts for information and enjoyment. 

Logically, this is attained by extensive reading approach . On the contrary, 

there is no any inclusion or suggestions for possible practice of the 

, approach in the syllabus. 
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Chapter Five 

Summary, Conclusion and Recommendations 

The aim <?f the research was to investigate perception and practice of 

extensive reading in Medhanialem Prepapatory School of prep-I program. In 

order to frame the research focus, the following research questions were 

raised . 

1. How do teachers and students perceive the relevance a nd practice 

of extensive reading? 

2. Does the syllabus and text book contribute for teaching exten sive 

reading a pproach? 

3. What opportunities and practices a re available for extensive 

Reading in the school? 

4. What factors impede extensive reading practice? 

The results in chapter four have been presented to respond to the four 

research questions of the study. This chapter attempts to present brief 

summary with the conclusion and possible recommendations. 

5.1 Summary and Conclusion 

Extensive reading plays s ignificant roles in language development and 

academic successes of the s tudents . The purpose of this study was to 

assess th e perception teach ers a nd students held about extensive read ing 

approach and the practice in their teaching learning context. 
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The finding on teachers' and s tudents ' perception of the relevance of 

exten sive reading shows tha t th e ben efits a re positively viewed both by 

teacher s and s tudents . The teach er s view on the releva n ce exten sive reading 

a pproach is compatible with wh a t researches in the area come up with as 

benefits of exten s ive reading. However, the view reflected by the students 

on the relevan ce is not inclusive of a ll the potentia l benefits of exten sive 

reading that would m otivate them to en gage in it with their utmost effor ts. 

Besides, the stu dents' views seem to em erge from intuition not from 

organized orienta tion or awaren ess creation program provided in the school. 

Albeit this view tha t shows their under s tanding of its relevance, exten sive 

reading could n ot be practiced in the school. The practice is fa r from 

satisfactory due to reasons partly factu a l pa r tly misperceived circumstances 

which are assumed to be hindrances. Con sidering the materia ls and 

facilities, it is difficult to say tha t the students and teachers are fully aware 

of the avai lable materials , specifically books, in the school. Although some 

are of beyond the level of the students, there are still m any wh ich could be 

used by the students. There is also option to communicate th e depar tment 

a nd buy reading materials like news letters and magazines for students u se . 

The library setting and the school compound also contribute for crea ting 

conducive environment for extensive reading. However all these has not yet 

been realized by the teachers and the students as an opportunity for setting 

extensive reading program in the school. . 
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The contributive factors that are perceived by teachers and students as 

influencing the implementation of extensive reading in the school context 

n are related mainly with motivation and available materials. The teachers' 

n motivation is an important element. Indeed, teachers are primary agents 
, 

especially In a situation where there is a need to start the program from the 

scratch . From the forgoing analysis 'and discussions it could be concluded 

that the teachers lack of initiative to extensive reading as a main reason for 

why extensive reading practice is ignored. Also, low motivation and habit of 

reading on the part of the students are liable. Factors like pressure on 

teachers to conform to sylla bi and text books and the fact that extensive 

rea ding is not linked to the syllabus and text books comply with what Alan 

(2009 ) discusses as factors that teachers worldwide mentioned being the 

reason why they do not u se cxtensive reading more often . The teachers 

perceive their students' language competence as too much far from what is 

expected from their level. This by itself cQuld discourage the teachers from 

designing extensive reading approach that they felt appropriate for the grade 

level. 

The place of extensive reading in the syllabus is simply a mere indication of 

its s ignificance by stating as a relevant objective of the preparatory program. , 
l This shows that much is left for the class room teachers to design their own 

mechanisms to achieve this objective. The literature shows extensive 

r 
reading could be put in to practice through varied ways.[Oay and Bamford 

1998]. Therefore, from what have been discussed, it could be possible to 
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conclude that extensive reading approach can be implemented in two ways 

in the context of the school: as extracurricular activity and or part of the 

n English subject linked with some sections. This has to be done in a n 
t i. 

organized way through a team in the depa rtment and school administration. 

5.3 Recommendations 

In light of the research findings; the following recommendations are 

forwarded. 

• Since extensive reading approach is relatively the least recognized 

aspect in la nguage teaching a nd is influenced by the knowledge 

students h ave abou t its releva nce, the department should organize 

programs to create awareness about the benefits, especially its link 

with their academic achievement. 

• The practice of extensive reading could be realized if there is strong 

initiative among the primary stake holders especially teachers. 

Hence, teachers' lack of initiation and the gap between their 

perception and practice should be fi lled by ongoing reflection and 

discussions in the department level. 

• II is a lso important to note that it I S only when the workload is 

lightened that teachers can engage in activities which reqUIre extra 

effort. In line with thi s , the school admin istra tion should involve in 

reconsidering load and other tasks for teach ers who are genuinely , 
involved in coord inating and facilitating exten s ive reading program. 
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• The sylla bus [text books] does not entail extensive reading in a way 

that get s attention as of other language teaching aspects. Hence, 

teachers should integrate it into the regular English instruction and 

(' the English department should implement it as extracurricula r 
o 

activity. 

. • Alan (2009) suggests if availability of materials appears as a problem 

it can be overcome by determined admins tration a nd teachers 

through contact for charities. In the con text of the sch ool, the 

departm ent should avail th e opportunity of service tha t the a lumni 

office [present in the school compound with most of the m embers are 

from diaspora, engaged only in assisting some students with materia l 

support] stretches to get assis tance for materials and s ta rtup 

exten sive reading program 

• Teachers, students and the school administration should get involved 

in starting up extensive reading program. Without such relentless 

effort, the likelihood of its implementation would be fa r from reality. 

The English department should also ta ke the initia tive to exploit 

available opportunities to coord inate a ll parties and create a reading 

community in the schooL 
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Appendix 1 
Addis Ababa Universit~, 

Graduate studies Program 

Department of foreign Language 

Questionnaire for English Teachers 

Dear Teachers, 

At present, I am conducting a research on Extensive Reading perception and practice. This 

questionnaire is designed to collect relevant data for the study. Thus, your response will have 

much contribution to the success of the research. 

You are therefore, kindly requested to read each item carefully and give your genuine responses. 
I would like to assure you that all information would be confidential and used for the research 

purpose. 

You are not need to write your name. Thank you for your lime 

Part- I. General information 

I. Qualification _ ______ _ Sex ___ _ 

2. Experience Teaching in general _ _______ _ _ 

Teaching in Preparatory classes _ ___ _ 

Pa rt - II Leisure T imc Activitics 

Which activities do yo u do most in your Free Time [Rank them from 1-6] You may add more 

activities and include in ranking. 

Act ivities Rank 

~." " " gleh "",,, g w" he."" d. 

2 I Li stening to Rad io / or watching TV/ 
--

t 3 Reacting Books, Newsletler) lll aaazill e , - -
I 
14 Playing/ \\'<Itching footba ll! sports 

5 mus ic and films 
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Part Ill. The following statem ents refer activities in extensive reading approach. Please 
show h ow frequently you practiced in your class room. Put [./ 1 mark in the box 

, ,,1 ;, \ .'~: '~ . , ,! Almost rarely sometimes Almost 

Never always 

I I orient students the benefit and techniques 
of extensive reading 

2 I adv ise the students to have a hab it of 
reading 

3 I Invite v is iti ng speaker to talk in class on 
books 

4 I keep records of books from 
library/elsewhere for the use of extens ive 
reading 

5 J determine students' reading level and 
recommend li sts of books for students to 
choose from for extensive reading 

6 I bring books to class or take students to 
li brary for extensive reading 

7 I keep track of what they read 

8 r engage in read ing to setup as role model 

9 I shares books/ stories J read 

10 [ held di scussions w ith students on books 
I 

I I I make students share what they read for I the class , 
l I --

I 12 
I asses about their reading problem and 

I ass ist 

r-3 
, 

I g. ive hume reading. assignmenls as I 
i extensive read ing pract ice 

I 
14 I integrate Silent Reading Programs in 

class 

15 I prepare a variety of fo ll ow-up activities 
for extensive reading [ present form book 
they read .. ] 

I 
I 
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Part- IV. The following stateme!l!s refer to benefits of extens ive reading Show to w hat extent you 

agree or disagree w ith the statements. Put [,(j mark in the box. 

Part-V The following statements refer to the factors that affect Extensive read ing approach. Show to what 

Strongly Disagree Undecided Agree Strongly 

Agree 
Disagree 

I Extens ive Reading helps students to be 

successful academically 

2 Extens ive Read ing helps students to 

bui ld confi dence w ith large texts 

3 Extensive Reading he lps students to 

their genera l language deve lopment 

4 Extensive Reading he lps to develop 

vocabu lary 

5 Extensive Reading helps students to 

develop grammar 

6 Extensive Reading helps students to 

improve writing Sk ill 

extent you agree or dISagree w ith the statements. Put ["l l11ark 111 the box 

Strongly Disagree Undec ided Agree Strong ly 

Disagree 
Agree 

I Lack of mate rial s in the schoo l library 

r-:,' Number of students in class 

------

3 The students' motivati on is low 

4 ~Ci ent t ime 

r 5 Low lan guage profi ciency of students 
, , 

1

6 Pressure on teachers to conform and 
comp lete syllabl es and Textbook 

7 Texts a re cu lturally remote 

8 Exam oriented schoo l system 

9 Lack of professiona l sk ill s 



r , . 

Part- VI. Rallk the listed aspects of language ill terms of emphasis P laced ill the text and your 

classroom practice. 

Activities Rallk 

1 Listening 

2 speakin g 

3 Read ing [ Intensive] 

4 Readin g [ Extensive] 

5 Writ ing 

6 Grammar 

7 Vocabulary 
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Appendix 2 

Addis Ababa University 

Graduate studies Program 

Department of foreign Language 

Questionnaire for students 

Dear students , 

At present, I am conducting a research on Extensive Reading perception and practice. This 

questionnaire is designed to collect relevant data fo r the study. Thus, your response will have 

much contribution to the success of the research. 

You are therefore, kindly requested to read each item carefu ll y and give your genuine responses. 

I would like to assure you that all information wou ld be confidential and used for the research 

purpose. 

you are not required to write your name. 

Thank yo u for your time 

Part- I. General infol'mation 

1. School _________________ _ 

2. Grade and Section _____ _ 

3. Stream [tick ./ 1 Natura l Science social Science 

4. Sex 

Part -II Leisure T ime Activities 

Which ac ti viti es do you do most in your Free Time [Rank them from 1-6] 

I I Activities Rank 

~ng!Chaning \\ith Friends . 

I 
2 Listen in g to Radio / mus ic or watc hin g TV/film s I ~ ~ 

I 

f3 Reading Books; Ne ws lener, magazine 

4 Playing! watch in g footballl spons 
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