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Abstract

This study examines the moral values and ethical practices of adolescents in three selected
secondary schools in Addis Ababa: Sandford International School, Abune Gorgorios
Secondary School, and Kokebe Tsibah Secondary School. The research aims to explore how
different educational environments influence the moral development of students and the role
of cultural, social, and institutional factors in shaping their ethical frameworks. A qualitative
comparative analysis (QCA) approach was employed to analyze the data, which was
collected through surveys and interviews with students and teachers. The QCA method
allowed for the identification of patterns and variations in moral values across the three
schools, considering the influence of different curricula, teaching methodologies, and
community contexts. The findings reveal significant differences in the moral values and
practices of students from the three schools. At Sandford International School, students
strongly emphasized global citizenship and ethical reasoning, aligning with a more liberal
and secular perspective. In contrast, students at Abune Gorgorios Secondary School
displayed a more conservative moral outlook, influenced by traditional values and religious
teachings. Meanwhile, Kokebe Tsibah Secondary School students presented a combination of
both ethical approaches, but their moral decision-making was notably impacted by peer
pressure and societal expectations. The study concludes that while educational settings play
a pivotal role in shaping adolescents' moral values, external factors, such as family
background and community norms, significantly influence their ethical practices. The
research recommends that educators integrate comprehensive moral education programs
that address the diverse cultural, religious, and social influences shaping students’ moral

development, to promote a more holistic approach to ethical education.



CHAPTER 1

1. INTRODUCTION

Morality relates to how we interact with one another, cultivate a sense of empathy and justice,
and navigate our and others’ emotional responses within ethical and social dilemmas (Haidt,
2012). Adolescence is a crucial phase for examining the origins, precursors, and outcomes of
moral behaviour as it is a period marked by individuals’ quest for purpose, self-identity, and
distinctiveness. During adolescence, there exists an opportunity for the formation of more
enduring aspects of one’s identity and principles that are fundamental to the self,
encompassing responsibilities towards oneself and others, as well as a commitment to values
such as compassion, equity, and impartiality. Adolescents experience changes in their social
environments as they transition from childhood, such as shifting focus from family to peers in
romantic relationships. These changes present unique opportunities for adolescents to engage
in interactions that influence the development of their motivations, values, and emotions.
This transition also plays a crucial role in shaping a more distinct identity, including the
moral aspect of oneself. These transformations offer chances to foster moral growth, leading
to long-lasting positive effects, thus underscoring the significance of this developmental stage

in moulding enduring implications for moral development as adolescents prepare to enter

adulthood. (Smetana & Turiel, 2006).

This study conducted in threes schools. The first one is Sandford International School, which
is one of the most successful international school, for kids from diplomatic community and
high classes with over 400000 birr annual school fee. The second is Abune Gorgorios
private school with over 60000 school fee per annum. It is a private school established by
monks and religious individuals from Orthodox Thewahido church. The school is well
known for its success in the short period of time and preferred by the local community for its
high commitment on discipline and moral values among students. The third one is Kokebe
Tsibah Secondary School which is government school and one of the oldest schools in the
city with over 80 years. The school provide its education to lower and middle class of the
community with zero school fee. By focusing on these three schools, and with the research
intends to provide a detailed analysis of how moral values are perceived, internalized, and

practised by adolescents in different school environments within the city.



1.1. Background of the study

Before we focus on studying students moral value and practice in different educational
setting moral values to the students, we have to know what a moral value is. Morals have a
greater social element to values and tend to have a very broad acceptance. Morals are far
more about good and bad than other values. We thus judge others more strongly on morals
than values. A person can be described as immoral, yet there is no word for them not
following values (www.dictionary.com). Values are the basic principle that influence humans
behaviours. If someone has basic life principles, they will insusceptible by their environment.
This principle will guide someone to behave. Values are the accepted standards by which we
make decisions about right and wrong, should and should not, good and bad. It also tells us
which are more or less important, which is useful when we have trade off meeting one value
over another (www.dictionary.com). That is why it needs an appropriate educational method
to teach those values to the students, so it will be implemented to be positive life principles
that will be developed by the students in their future. For example, when students commit a
crime, engage in violence, or become pregnant before marriage, it can significantly impact
their future. If they end up in jail, their education will likely suffer. Similarly, if a female
student becomes pregnant, she may have to get married and, as a result, may be unable to

continue her studies, facing the challenges of being a young mother.

Moral values and practices among adolescents are critical components in shaping their
identities, behaviour, and interactions within society. Adolescence is an important
developmental stage with significant physical, emotional, and social changes. During this
period, individuals begin to form their moral frameworks influenced by various factors
including family, peers, culture, and educational institutions. In Ethiopia, particularly in
urban settings like Addis Ababa, the interplay between traditional values and modern

influences creates a unique context for understanding adolescent moral development.

Research indicates that moral values are not only taught but also practised through
community engagement and peer interactions (Kohlberg, 1981). The role of educators in
fostering an environment conducive to moral reasoning cannot be overstated; teachers serve
as role models who influence students’ understanding of right and wrong (Lickona, 1991).
Furthermore, the impact of peer relationships during adolescence often leads to the

reinforcement or challenge of individual moral beliefs (Brown et al., 2015).



In Addis Ababa, adolescents often face moral dilemmas that highlight the clash between
traditional expectations and modern societal norms. For instance, a teenage boy named
Samuel may be torn between his family's expectations to contribute to the household
financially and his desire to focus on his education. While his parents emphasize the
importance of supporting the family, Samuel understands that completing his education could

lead to better job opportunities in the future.

By examining the moral values within which these adolescents operate and this research will
contribute to a broader understanding of youth ethics in Ethiopia’s evolving educational
landscape. It will also highlight the importance of integrating moral education into school
curricula to better prepare students for ethical challenges they may face in their personal lives

and future careers.
1.2. Statement of the Problem

The moral values and practices of adolescents are critical in shaping their character and
guiding their behaviour as they transition into adulthood. In Addis Ababa, Ethiopia, concerns

about moral development among secondary school students are rising.

Adolescents today face numerous challenges that can influence their moral values and ethical
decision-making processes. Factors such as peer pressure, social media influence, family
dynamics, and educational environments play significant roles in shaping adolescent morality
(Kohlberg, 1981; Turiel, 2002). The rapid globalization and exposure to diverse cultures have
further complicated the moral landscape for Ethiopian youth (Mekonnen & Tadesse, 2019).

Despite these influences, there is limited empirical research specifically examining how these
factors manifest in the moral values and practices of adolescents within the unique
educational settings of Addis Ababa’s secondary schools. Understanding these dynamics is
essential for educators, policy-makers, and parents who aim to foster positive moral

development among youth.

The problem this study seeks to address is twofold: first, to identify the predominant moral
values among adolescents in the selected secondary schools; second, to explore how various
factors—such as school environment, family background, and peer interactions—affect these
values and practices. To address the issue the study conducted among adolescents found in

three different schools with different socio economic background and educational seating



Furthermore, this study will contribute to existing literature by highlighting specific
educational seating on moral development in Ethiopia. It will also offer insights into potential

interventions that could enhance moral education programs within these institutions.

In summary, this research addresses a significant gap in understanding adolescent moral
values and practices in Addis Ababa’s secondary schools by investigating how various

contextual factors influence these dimensions during a critical developmental stage.
1.3. Research Questions

1) How do adolescents understand the concept of moral value?

2) What is the influence of educational setting, family, teachers, and peers on the moral
development of students in these selected schools?

3) Are there any visible differences or similarities in the moral values and practices across

the three selected secondary schools?
1.4. Objective of the Study

1.4.1. General objective

The objective of the study is to investigate and understand the moral values and practices
among adolescents in the selected secondary schools as well as to examine if there is

difference in moral values and practice among students of the selected schools.
1.4.2. The specific objectives of the study include:

v" To explore how adolescents in Sandford International, Abune Gorgorios, and Kokebe
Tsibah Secondary Schools understand the concept of moral value.

v" To examine the influence of the educational setting, family, teachers, and peers on the
moral development of students in Sandford International, Abune Gorgorios, and Kokebe
Tsibah Secondary Schools.

v" To identify the visible differences and similarities in moral values and practices among
adolescents across Sandford International, Abune Gorgorios, and Kokebe Tsibah

Secondary Schools.
1.5. Significance of the study

The exploration of moral values and practices among adolescents is a crucial area of research,
particularly in the context of secondary education. Understanding the moral values that guide

adolescents in these institutions can provide insights into their behaviour, decision-making
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processes, and overall development. This study is significant because it examines the impact
of different school environments on the moral development of adolescents, highlighting the
role of education in fostering ethical behavior. By focusing on the moral values of students in
three distinct secondary schools, this research offers valuable insights into how school culture,
peer relationships, and societal influences contribute to adolescents' ethical decision-making.
The findings are expected to inform curriculum development and educational interventions

that promote character education and moral reasoning.

Furthermore, this study addresses a gap in the existing literature on adolescent morality in
Ethiopia, where research on this topic is limited. By providing empirical data specific to the
Ethiopian context, the research contributes to a deeper understanding of how cultural and
societal factors shape adolescent moral development. The study also calls for further
investigation of adolescent morality across different regions of Ethiopia, contributing to a
broader, more comprehensive understanding of moral development in diverse cultural
settings. Ultimately, the findings aim to guide educators, policy-makers, and researchers in

creating a more ethically conscious and supportive environment for adolescents in Ethiopia.

By addressing these objectives, the study aims to contribute valuable insights into the moral
values and practices of adolescents in Addis Ababa’s secondary school context, shedding

light on important factors that shape their ethical decision-making processes.

1.6. Scope of the Study

This study focuses on examining the moral values and development of adolescents in three
selected secondary schools in Addis Ababa: Sandford International School, Abune Gorgorios
Secondary School, and Kokebe Tsibah Secondary School. The research will explore how
adolescents from these schools understand and define key moral values, such as
responsibility, kindness, and integrity, and how these values are influenced by various factors,

including family, peer relationships, cultural norms, and the educational environment.

The study will specifically investigate the role of the educational setting, family, peers, and
the broader cultural context in shaping students' moral behaviors. It will also compare and
contrast the moral values and practices across the three schools to identify any similarities or
differences, with a particular focus on how different school environments contribute to or

hinder moral development.



The scope is geographically limited to Addis Ababa, Ethiopia, and focuses exclusively on the
perspectives of adolescents attending secondary schools in this urban context. The research
will not cover other regions of Ethiopia or students from primary or tertiary educational

settings.
1.7. Limitations of the Study

Access to Information: The availability of information also affects this study. Some students
were reluctant to disclose their true moral values and practices, affecting the accuracy of the

data collected. Moreover only students moral response at school is observed.

1.8. Delimitations of the Study

Geographical Scope: The study focuses on only three specific schools in a particular
geographical location (Sandford International School, Kokebetsibah Secondary School, and
Abune Gorgorios Secondary School). The findings may not apply to adolescents in other

regions or countries.

Age Group: The study specifically targets adolescents within range of 13-18 age group in
secondary schools. This delimitation excludes younger individuals whose moral values and

practices may differ.
1.9. Operational Definitions

To establish operational definitions for the topic of moral values and practices of adolescents
in the specified schools, it is essential to define key terms and concepts to ensure clarity and
consistency in research or assessment. Operational definitions are critical as they provide

specific criteria for measuring abstract concepts like moral values and practices.

Moral Values: Rest (1986) emphasizes that moral values are deeply connected to moral
reasoning, which involves the ability to discern ethical issues, make decisions, and justify

actions based on a set of internalized moral principles .

Moral Practices: Moral practices encompass the actual behaviours and actions exhibited by
individuals based on their moral values. For adolescents , moral practices can be defined as
observable actions that reflect their adherence to ethical principles. This may involve
behaviours such as helping others, standing up against injustice, following rules, showing

kindness, etc.



Adolescents:

Steinberg (2014) defines adolescence as "a period of development that begins with the onset
of puberty and ends when individuals make the transition into adulthood. It is a time of
profound change and adjustment, marked by biological, psychological, and social

transformations" (Steinberg, L. Adolescence, 10th ed., 2014).

Moral reasoning refers to the ability to think through ethical dilemmas or situations and
make decisions based on moral principles, values, and beliefs. It involves understanding the
difference between right and wrong, considering the consequences of one's actions, and
applying ethical reasoning to guide behaviour in a way that is moral and just. Moral
reasoning helps individuals navigate complex moral issues, resolve ethical conflicts, and

make decisions that uphold moral standards and values.

Empathy :Batson (2009) describes empathy as "the emotional reaction of feeling what
another person is feeling, particularly when we perceive their distress, and being motivated to
alleviate that distress" (Batson, C. D. Empathy and Altruism, 2009). This definition
emphasizes the emotional resonance involved in empathy, where an individual feels

compelled to take action to help someone in need.
1.10. Organization of the study

The following thesis organized in five chapters.

The first chapter introduce us with the subject of the study and contains statement of the
problem, research questions, objectives, significant of the study as well as limitations and the
scope of the study. The second chapter deals with the review of literature. The third chapter
focuses on the description of research Methodology and design. The fourth chapter is about
Data analysis, interpretation and results. The fifth chapter deals with summary of major

findings, recommendations and conclusion.



CHAPTER 2

2. REVIEW OF RELATED LITERATURE

2.1. Introduction

2.2. Theories and concepts

2.2.1. Adolescence

Adolescence is a crucial time for the development of moral values and practices. Research
suggests that during this stage, young people begin to form their own moral beliefs and
values, often influenced by factors such as family, friends, school, and societal norms.
Understanding how adolescents navigate and internalize moral values can provide insights

into their development and well-being (Steinberg, 2005).
Development of Moral Virtues in Adolescence

Steinberg (2005) states that adolescence is characterized by significant cognitive and
emotional development that enhances moral reasoning. Lawrence Kohlberg’s stages of moral
development suggest that adolescent’s transition from conventional morality—focused on
social norms—to post conventional morality—where they develop personal ethical principles
(Kohlberg, 1984). This shift allows adolescents to critically evaluate societal rules and

engage in deeper ethical considerations.
Influences of Morality in Adolescence

1. Educational settings and moral values

The interaction between moral values and educational settings is a crucial aspect of
adolescents' development. Educational settings, such as schools and classrooms, serve as
important environments where adolescents can learn, internalize, and apply moral values.
Schools play a significant role in shaping adolescents' moral beliefs and behaviors through
formal moral education programs, ethical teachings, and character development initiatives.
According to Lapsley and Narvaez (2006), schools provide adolescents with opportunities to
practice and apply moral values in real-life situations, such as through service-learning
projects, extracurricular activities, and social interactions. Furthermore, the presence of
positive role models, such as teachers and peers, can influence adolescents' moral decision-
making and behaviour. By combining formal moral education with positive role modelling

8



and experiential learning, schools can promote moral values and foster a sense of

responsibility, empathy, and mutual respect.
Role of Parents and Teachers in Shaping Moral Values of Adolescent

Understanding the role of parents and teachers in shaping moral values is essential for
fostering ethical behaviour in adolescents. This section examines the influence of parenting
styles, teacher-student relationships, and collaborative efforts between parents and teachers to

promote moral development.
Parental Influence

The impact of parenting styles on children’s moral value has been extensively studied.
Baumrind’s (1966) typology of parenting styles—authoritative, authoritarian, permissive, and
neglectful—provides a foundational framework for understanding how different approaches

affect children’s ethical development.

Authoritative Parenting: Research indicates that authoritative parenting, characterized
by warmth, responsiveness, and high expectations, fosters better moral reasoning in children.
According to Grusec & Hastings (2007), children raised by authoritative parents tend to
exhibit higher levels of empathy and pro-social behaviour. These parents encourage open
discussions about moral dilemmas, allowing children to develop critical thinking skills

regarding right and wrong.

Permissive Parenting: In contrast, permissive parenting often leads to weaker moral
reasoning abilities. Studies show that children with permissive parents may struggle with
self-regulation and may not internalize societal norms effectively (Baumrind, 1991). This

lack of structure can result in difficulties when faced with ethical decisions

Authoritarian Parenting: Authoritarian parenting can also have negative implications for
moral development. While these parents enforce strict rules and expect obedience, they often
do not provide explanations or engage in discussions about morality (Kochanska et al., 2000).
As a result, children may comply out of fear rather than understanding the underlying

principles of ethical behaviour.



Neglectful Parenting: Neglectful or uninvolved parenting is associated with the poorest
outcomes in terms of moral reasoning. Children from such backgrounds often lack guidance

and support in developing their ethical frameworks (Maccoby & Martin, 1983).

Overall, the literature suggests that parental involvement through appropriate styles
significantly influences children’s ability to navigate moral complexities which leads to

influence on adolescents conduct and morality.
Teacher Impact

Teachers play a decisive role in shaping students’ ethical behaviour within school settings.
The quality of teacher-student relationships has been shown to impact students’ social-

emotional development and their capacity for moral reasoning.

Positive Teacher-Student Relationships: Research indicates that positive relationships
between teachers and students foster an environment conducive to moral development (Pianta
et al., 2008). When teachers demonstrate care and respect towards their students, it

encourages them to reciprocate these values within peer interactions.

e Role Modelling: Teachers serve as role models for their students; thus, their behaviours
significantly influence students’ perceptions of morality (Schaps et al., 2004). For
instance, when teachers demonstrate fairness and integrity in their actions, they instil

similar values in their students.

e FEthical Curriculum Integration: Studies have shown that integrating ethics into the
curriculum enhances students’ understanding of moral issues (Lickona & Davidson,
2005). Programs that focus on character education help cultivate virtues such as honesty,

respect, and responsibility among students.

® Conflict Resolution Programs: Implementing conflict resolution programs led by
teachers can also promote ethical behaviour by teaching students how to handle
disagreements constructively (Johnson & Johnson, 1996). Such initiatives empower

students to make morally sound decisions during conflicts.

10



In summary, effective teacher-student relationships are vital for nurturing ethical behaviour

among students.

Collaborative Efforts

Collaboration between parents and teachers is essential for promoting ethical standards

among students. Various programs have been developed to enhance this partnership:

Parent-Teacher Associations (PTAs): PTAs facilitate communication between parents and
educators regarding student welfare and ethics education (Epstein & Sheldon, 2002). These
associations often organize workshops aimed at educating both parties about effective

strategies for instilling moral values.

Family Engagement Programs: Programs designed to engage families in school activities
have shown positive outcomes on children’s and adolesents social-emotional learning
(Henderson & Mapp, 2002). By involving families in discussions about ethics at home and

school events, children receive consistent messages about acceptable behaviors.

Community-Based Initiatives: Collaborative community programs that involve both parents
and teachers can further reinforce ethical standards among youth (Berkowitz & Bier, 2005).
These initiatives often include service-learning projects where families work together with
schools to address community needs while emphasizing values like compassion and

responsibility.

In conclusion, a collaborative approach involving both parents and teachers is crucial for

effectively promoting moral values among children. Promoting Ethical Behaviour.

School Programs Promoting Ethical Behaviour: The promotion of ethical behaviour in
schools is increasingly recognized as a vital component of education. Various programs and
initiatives have been developed to in-still values such as honesty, integrity, respect, and
responsibility among students. This section examines specific programs implemented by
schools to promote ethical behaviour, evaluates their effectiveness, and identifies best

practices from successful initiatives.
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Specific Programs and Initiatives

Several notable programs have been adopted by educational institutions to foster ethical

behaviour among students:

1. Character Education Programs

Character education has emerged as a prominent approach in many schools. These programs
focus on teaching students core ethical values through various activities and curricula. For
instance, the Character Counts! program emphasizes six pillars of character: trustworthiness,
respect, responsibility, fairness, caring, and citizenship. Schools implementing this program
often report improvements in student behavior and school climate (Lickona & Davidson,

2005).

2. Social-Emotional Learning (SEL)

Social-emotional learning programs are designed to help students develop emotional
intelligence alongside academic skills. The Collaborative for Academic, Social, and
Emotional Learning (CASEL) framework outlines key competencies such as self-awareness,
self-management, social awareness, relationship skills, and responsible decision-making
(CASEL, 2020). Research indicates that SEL programs can lead to significant reductions in

behavioural problems while enhancing academic performance (Durlak et al., 2011).

2. Restorative Justice Practices

Restorative justice initiatives focus on repairing harm caused by misconduct rather than
punitive measures. Schools adopting restorative practices encourage dialogue between
affected parties to foster understanding and accountability. Studies show that these
approaches can reduce suspension rates and improve school climate (Morrison & Vaandering,

2012).

12



Program Evaluation: Evaluating the effectiveness of character education programs or ethics

curricula is crucial for understanding their impact on student behaviour.

1. Meta-Analyses of Character Education

A meta-analysis conducted by Taylor et al. (2017) reviewed multiple studies on character
education programs across various settings. The findings indicated that well-implemented
character education initiatives positively influenced students’ moral reasoning and pro-social

behaviours.

2. Longitudinal Studies on SEL Impact

Longitudinal research has demonstrated the long-term benefits of social-emotional learning
programs. A study by Jones et al. (2017) tracked students over several years and found that
those who participated in SEL interventions exhibited higher levels of empathy and lower

levels of aggression compared to their peers who did not participate.

3. Evaluations of Restorative Justice Implementation

Research evaluating restorative justice practices has shown promising results regarding
school discipline outcomes. A study by Karp & Breslin (2001) highlighted how restorative

justice led to a decrease in repeat offences among students involved in disciplinary incidents.

Best Practices from Successful Initiatives

Identifying successful initiatives from other educational institutions can provide valuable

insights for schools looking to enhance their ethical behaviour programs.

1. Integration into Curriculum

Successful programs often integrate ethical discussions into existing subjects rather than
treating them as standalone topics. For example, the use of literature that presents moral

dilemmas encourages critical thinking about ethics within the context of language arts classes.

13



2. Community Involvement

Engaging parents and community members in character-building activities fosters a
supportive environment for ethical development outside school walls. Programs like the
Positive Behavioural Interventions and Supports (PBIS) model emphasize collaboration with

families to reinforce positive behaviour at home.

3. Continuous Professional Development for Educators

Training teachers in effective strategies for promoting ethical behaviour is essential for
program success. Ongoing professional development ensures educators are equipped with the
tools necessary to model ethical behaviour themselves while guiding students through

discussions about ethics.

School programs promoting ethical behaviour play a crucial role in shaping the moral
development of students. Through character education initiatives, social-emotional learning
frameworks, and restorative justice practices—coupled with rigorous evaluations—
educational institutions can create environments conducive to fostering integrity and

responsibility among young individuals.

Moral Sensitivity: This component refers to an individual’s ability to recognize the presence
of a moral issue and understand the perspectives of those involved. Research indicates that
adolescents often exhibit varying levels of moral sensitivity based on their social
environments and peer influences (Eisenberg et al., 2006). For instance, studies have shown
that adolescents who engage in discussions about ethical issues with peers are more likely to

develop heightened awareness of moral dilemmas (Nucci & Turiel, 2009).

Moral Judgement: The second component involves the reasoning processes used to evaluate
different courses of action in a dilemma. Kohlberg’s stages of moral development provide a
foundational framework for understanding how adolescents progress through increasingly
sophisticated levels of ethical reasoning (Kohlberg, 1981). However, recent research suggests
that many adolescents may not fit neatly into these stages; instead, they often employ a mix
of principled reasoning and pragmatic considerations when faced with real-life dilemmas

(Gibbs et al., 2007).
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Moral Motivation: This component reflects the importance an individual places on ethical
values when making decisions. Studies indicate that adolescents’ motivations can be
influenced by various factors including parental guidance, peer norms, and cultural context
(Schwartz et al., 2012). For example, adolescents who perceive strong support from their
peers for pro-social behaviour are more likely to prioritize ethical considerations over self-

interest in their decision-making processes.

Moral Character: The final component emphasizes the role of personal traits and
dispositions in enacting moral decisions. Research has shown that traits such as empathy and
self-regulation significantly impact how adolescents approach moral dilemmas (Blasi, 1980).
Furthermore, school environments that promote character education can enhance students’

abilities to act consistently with their ethical beliefs (Lapsley & Narvaez, 20006).
Adolescents’ Perceptions within School Communities

Within school communities, adolescents encounter numerous situations that challenge their
ethical beliefs and require them to navigate complex social dynamics. These experiences

shape their perceptions of morality in several ways:

Peer Influence: Peer relationships play a pivotal role in shaping adolescents’ views on
morality. Studies have demonstrated that peer acceptance often hinges on conformity to
group norms regarding acceptable behaviour (Brown & Larson, 2009). As such, when faced
with dilemmas—such as cheating or bullying—adolescents may prioritize peer approval over

personal ethics.

Cultural Context: The cultural background of students also influences their perceptions of
moral dilemmas. Research indicates that cultural values can dictate what is considered
morally acceptable or unacceptable within specific communities (Haidt & Joseph, 2004). For
instance, collectivist cultures may emphasize community welfare over individual rights when

resolving ethical conflicts.

Educational Interventions: Schools play a crucial role in fostering an environment
conducive to discussing and resolving moral dilemmas. Programs aimed at promoting social-
emotional learning have been shown to enhance students’ abilities to engage thoughtfully
with ethical issues (Durlak et al., 2011). Such interventions encourage open dialogue about

values and ethics among peers.
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Digital Contexts: With the rise of technology and social media platforms among adolescents,
new dimensions of moral dilemmas have emerged. Issues such as cyberbullying or on-line
privacy raise unique challenges for young people navigating these digital spaces (Livingstone
et al., 2011). Understanding how adolescents perceive these modern dilemmas is essential for

developing effective educational strategies.

Adolescents’ perceptions of moral dilemmas are shaped by various factors including
cognitive development stages outlined in Rest’s Four Component Model, peer influence
within school communities, cultural contexts, educational interventions aimed at enhancing
ethical reasoning skills, and the complexities introduced by digital interactions.
Understanding these dynamics is critical for educators and policy-makers seeking to foster

environments where young individuals can develop robust ethical frameworks.
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CHAPTER 3

3.RESEARCH METHODOLOGY

Introduction

This chapter deals with the methodological approaches used in conducting this study. It
presents the background of the research area, research design, the study population, the
sample size and sample procedure, data sources, data collection techniques, method of data

analysis, validity and reliability of instrument and ethical consideration.

3.1. Background of the Research Site

Sandford International School (SIS)

Sandford International School (SIS) is a private coeducational day school, offering an
English language educational program for students from age 4 to 18 to the national and

international communities of Addis Ababa.

Sandford International School was founded in 1947 and in 1949 moved to its current location.
In 2001, SIS changed its name from Sandford English Community School to Sandford
International School to reflect more effectively its international character with a student body

representing over 50 nations.

The faculty at Sandford International School are recruited from all over the world. Currently
faculty come from Australia, Canada, Ethiopia, Ghana, India, Ireland, Jamaica, Kenya,
Netherlands, Spain, United States, and United Kingdom. The student body at Sandford is
made of students from 50 nations including Ethiopia, United States of America, Canada,
United Kingdom, The Netherlands, Kenya, Uganda, Italy, Pakistan, India, and several other
nations. There are currently 980 students on the roll — approximately 480 in the Primary
School and 500 in the Secondary School. In this year’s graduating class there are 65 seniors,

Year 13.

Extra-Curricular Activities Sandford runs incude an after-school activities program as well as
varsity and junior varsity boys’ and girls’ soccer, volleyball, athletics, cross-country, tennis,

and basketball; Sandford is a member of the International Schools Sports Association of
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Addis Ababa. Sandford is also an approved centre to offer the Duke of Edinburgh/
International Award. The school also has special education programs for those students that
have either mental disability or behavioural problems. Special education programs and
support services are often implemented to ensure that each student's unique needs are
addressed and that they have access to a quality education. The goal is to provide a
supportive and inclusive environment where all students can thrive and reach their full

potential.

The Primary Curriculum at the School follows both the Numeracy/Literacy Strategies of the

English National Curriculum and the International Primary Curriculum (IPC) until Year 6.
Abune Gorgorious School

Abune Gorgorious School is a prestigious educational institution located in Ethiopia. It is
known for its rigorous academic programs, dedicated faculty, and commitment to excellence
in education. The school offers a wide range of subjects and extracurricular activities to
nurture the overall development of students. Abune Gorgorious School is renowned for

producing high-achieving graduates who go on to make valuable contributions to society.

The founder of Abune Gorgorious School is Reverend Father Louis G. Blasio, an esteemed
educator and visionary leader in the field of education. He is known for his dedication to
providing quality education and fostering a supportive learning environment for students at

Abune Gorgorious.

The teachers at Abune Gorgorious School are committed to fostering a supportive and
inspiring learning environment, where students can thrive academically and personally. The
teachers at the school actively engage with students, providing guidance, mentor ship, and
support to help them reach their full potential. The students come from diverse backgrounds
and bring a range of perspectives to the classroom. The students at Abune Gorgorious School
are actively involved in extracurricular activities, community service, and leadership

opportunities, showcasing their well-roundedness and commitment to personal growth.

Abune Gorgorious School is affiliated with the Ethiopian Orthodox Church, which plays a
significant role in the school's values, teachings, and cultural influences. This affiliation with
the Orthodox Church helps shape the school's ethos, guiding principles, and sense of

community within the institution.
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The school's dedication to academic excellence, diverse extracurricular activities, and
commitment to fostering personal growth and leadership in its students also contribute to its
uniqueness in the education sector. Additionally, the high quality of education provided by
qualified and experienced teachers, as well as the collaborative partnerships with various
educational organizations, contribute to the unique and enriching experience offered at Abune

Gorgorious School.
Kokebe Tsibah Secondary School

Kokebetsibha School in Addis Ababa, Ethiopia is an established educational institution with

a long history of providing quality education to its students.

The school was founded in 1963 with the mission of providing quality education to students
in the region. It is one of the long-established and reputable schools in the city, known for
providing quality education, particularly at the time of the establishment, and for its historical

contribution to the educational system in Ethiopia.

Yes, there are several successful individuals who have graduated from Kokebetsibah School
in Addis Ababa, Ethiopia. These individuals have gone on to achieve success in various fields
such as business, academia, government, and more. Their accomplishments speak to the
quality of education and the strong foundation provided by the school in nurturing talented
individuals. What makes the school unique is it provides inclusion education to adolescents
with mental disabilities (that are often referred to as individuals with intellectual disabilities
or developmental disabilities) with other normal students in the same compound . Inclusion
and integration education of individuals with intellectual disabilities into mainstream
education settings have been found to have positive outcomes for all students involved. This

helps promote understanding, empathy, and acceptance among students of all abilities.

These terms may vary depending on the context and the specific needs of the individual.
3.2. Research Design

Mouton (2007:74) asserts that a research design provides answer to question, “What are the
means to be used to obtain the information needed? And it is a plan or blue print on how the
researcher intends to conduct the research”.

The research explores the moral values and practices of adolescents attending three selected
secondary schools in Addis Ababa. The study investigates how adolescents perceive and

practice moral values, such as honesty, respect, responsibility, and fairness, within the
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context of their school environments. The study employs a qualitative research approach,
using a questionnaire and semi-structured interviews to collect data. The data will be
analysed using a comparative qualitative analysis method to identify similarities and

differences in moral values and practices among adolescents from different schools.

Tere Blanche, Dunheim & Painter (2007) asserted that, in qualitative research, it aimed to
understand how people live, how they talk, how they behave and what captivates or distress

them.

This study will explore the development of moral values in educational settings by examining
key variables, including moral reasoning skills, empathy levels, pro-social behaviour, peer
relationships, ethical decision-making and participation in moral education programs. These
variables were chosen based on their significance in shaping adolescents’ ethical

development and their relevance to the educational environment.

A comparative qualitative analysis approach will be used to examine these variables across
different educational contexts. Data will be collected through in-depth interviews, and
questionnaires. These methods will allow for the exploration of individuals' lived experiences
and perspectives on moral values within their educational settings. The study will compare
responses and themes related to moral reasoning, empathy, and ethical decision-making
among students, teachers, and educational staff across different schools or educational

programs.

By conducting a comparative qualitative analysis, this study aims to uncover nuanced
differences and similarities in how moral values are understood, nurtured, and enacted in
various educational environments. The insights gained from these comparisons will
contribute to a deeper understanding of the role of schools and moral education in shaping

ethical development among adolescents.
3.3. Study Population, Sample Design and Sampling Procedure

3.3.1. Study Population

Adolescents between the age of 13 and 18 who are students of the selected schools constitute
the study population. There are about 2147 schools in the eleven sub-cities. Based on their
accessibility the three schools were chosen purposely for the study.

Attempt has been made to diversify the school setting as much as possible. The rationales for

the selection of the schools are that the students in these schools come from different socio
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economic class of the city dowers, previous knowledge and access of the researcher to the
schools and the presence of educational guidance and support programs in the schools under
study. As explained earlier the primary objective of the study is not to generalize for the
general population rather to find out specific knowledge and student’s moral value and moral

response of students in the selected schools.

3.3.2. Sample and size determination

The need for sampling in this study result from the desire to obtain validity and also to
eliminate problems associated with most researches such as population size, cost in terms of
finance, time greater speed and accuracy as well as accessibility to the population.
Consequently out of the total adolescent pupil (13-18 age class) of the three sampled schools
150 respondents were drawn for the study. Mouton (2001) identified that the aim of sampling
in social research is to produce representative selections of population elements (p. 132). In
the course of the process of sampling the main aim is to get a sample of that which is as

representative as possible of the target population.
3.3.3. Sample Procedure

The study used a stratified sampling technique, which involved purposively selecting
participants from each of the three schools chosen for the study. According to Babbie (2007),
stratified sampling is a method that aims to improve the representativeness of the sample by
reducing sampling error, rather than selecting participants randomly from the entire
population. In this study, the stratified sampling method was used to divide respondents into
three age groups: 13 to 15, 15 to 17, and 17 and older. From each age group in all three
schools, 16 or 17 participants were selected randomly, resulting in a total of 50 participants
per school. This brought the overall sample size to 150 participants. A total of 150
questionnaires were distributed, and all were returned, representing a 100% response rate. In
addition, three participants from each school were purposively selected for interviews, which

provided detailed qualitative data to support the study.
3.4. Data Sources of the Study

In this study, both primary and secondary sources of data were used as important sources of
data. The researchers gathered primary data from the selected respondents through the
questionnaire, in depth interview. Face to face interview is conducted for three respondents

from each school. That is a total of nine interview. These provide an opportunity of getting
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reliable data, and a chance for the interviewer and interviewees to have better interaction and

clarification of issues.
3.5. Data Collection Techniques

The following research data collection instruments were used at the different levels and

stages of this study:
3.5.1. Questionnaire

One of the instruments used for this study was the questionnaire. The questionnaire items
used closed-ended format to generate qualitative data as intended. It was self-administered
tool. The questionnaire was first constructed in English and then translated in Amharic for
Abune gorgorios and kokebe-Tsibah students for better understanding of the questions asked
and for easier comprehension of the respondents. This is avoid eliminated the possibility of
misinterpretation. The scale-based response categories are preferred because, in addition to
other advantages, they ensure greater comparability of responses across the different

settlements
3.5.2. Interview

The interview was used as a supplementary tool for this research. A total of nine participants
were purposively selected, with three interviewees from each school. Efforts were made to
include participants from different age groups to capture a range of perspectives on
adolescent moral development. This approach was chosen to gather in-depth insights into
adolescents' understanding of moral concepts, such as fairness and empathy, and how their
moral reasoning evolves as they mature. It also aimed to explore their ability to navigate

complex ethical decisions as they grow older.

The interview guide was first developed in English and then translated into Ambharic to
ensure clarity and ease of understanding for the respondents. Both structured and
unstructured interviews were conducted. The structured interviews allowed for standardized
data collection from all participants, while the unstructured interviews provided the flexibility
for respondents to elaborate on their answers, offering richer, more detailed responses. The

in-depth interviews serving as the primary source of qualitative information for the study.
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This methodology was chosen to gain a deeper understanding of adolescents’ moral
development in a way that could not be fully captured by questionnaires alone. The
qualitative nature of the interviews allowed for a more comprehensive exploration of the
topic. Newman (2000, p: 121-122) emphasized that “qualitative researchers usually try to
present authentic interpretations that are sensitive to specific socio historical contexts and

conduction of detailed examinations of cases that arise in the natural flow of social life”.

3.6. Data collection procedure

The data collected included demographic information about the adolescent respondents.
Adolescents typically develop their moral values through a combination of influences,

including their upbringing, personal experiences, and social interactions.
3.7. Method of Data Analysis

As it is stated under the sub topic of 'type of research', this research is a mixed method which
means, quantities and qualitative approaches.

Accordingly, for realization and successful accomplishment of the study, data collected from
different primary and secondary sources were organized and arranged. After the data has
been arranged, it was a coded as the primary tasks. The respondents™ scores were
summarized and, it was analysed using both simple statistical techniques and descriptive
narrations. The simple statics were includes tables, diagrams and percentages. The interview
questions were analysed using descriptive narrations. Finally, all these were followed by the

necessary interpretations and discussions so as to achieve the desired research goals.
3.8. Reliability and Validity of Data

Reliability refers to the consistency with which an instrument measures what it is intended to
measure. According to Engel and Schutt (2009), reliability means that "a measurement
procedure yields consistent or equivalent scores when the phenomenon being measured is not
changing, and that it is affected less by random error or chance variation than if it is
unreliable" (p. 94). In other words, reliability ensures that a measuring instrument

consistently produces stable and predictable results over time.

To ensure the validity of the tools used, particularly face validity, the items on the
questionnaire were reviewed by experts in research from the Faculty of Arts. This review

process helped identify and correct minor errors, with revisions made based on feedback from
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the research advisor. These steps helped ensure that the instrument measured what it was

intended to measure and that it was appropriate for the study.
3.9. Ethics of the Study

The aim of protecting the participants from compromising situation that could affect their
self-esteem gives credence to adhere strictly by researchers to a set of ethical guidelines or
standards (Bailey 1988:128). The researchers ,,key ethical principles were informed consent,
where by the “subjects must base their voluntary participation in research projects on a full
understanding of the possible risks involved” (Babbie 2007:64). Even after participation in a
study, the respondents must be given a briefing in explaining the study procedures that are

involved. This research followed the following ethical consideration as a context:

e Informed consent given to participant by someone competent must be voluntary

adequately informed.
e Avoiding harm for participants in collecting data.

e The necessity of in informing the participants about the nature of procedures before their

participating in the research.
e Maintaining anonymity of respondents willing to participate.

e Refraining from giving any part(s) of the research materials such as tapes etc used at any
stage of data generation for this study, for advertisement without prior written permission

from subjects.
e Doing justice to participant in analysing the data.

e Confidentiality in writing about the research.
In this study, the sampled schools were given consent verbally and authorizing letter from

head of department was shown to them before their participating in the research study.

24



CHAPTER FOUR

4. DATA ANALYSIS AND INTERPRETATION OF
RESULTS

4.1. Introduction

The study aimed to assess the Moral values and practices of adolescents at Sandford
International School, Abune Gorgorios Secondary School and Kokebe Tsibah Secondary
School.

Different questions asked to measure and understand students Moral reasoning skills,
Empathy levels; Pro-social behaviours; Peer relationships; Ethical decision-making; Attitudes

towards ethical dilemmas and Participation in moral education programs

These variables are assessed through various methods, such as surveys questionnaires,
observations and interviews. The study use scales or indicators to quantify and evaluate
adolescents' moral values within educational settings, providing valuable insights into the
moral value and practice of students and the impact of educational seating on ethical

development.
4.2.  Analysis of the survey data

The data was collected using questionnaires designed to capture adolescents' views on their
moral values, ethical decision-making and personal experiences in educational settings.
Unlike traditional quantitative approaches, the responses to these questions were analysed

qualitatively to identify key themes and patterns in participants' perspectives.

The qualitative data collected from the three sampled schools will be analysed using a
comparative qualitative analysis approach. Responses from the questionnaires were examined
for recurring themes and nuanced differences across the schools. The analysis focused on
themes such as personality traits, virtues and morality, personal values and behaviours,
beliefs and actions, character development, and perceptions of goodness. By comparing these
themes across the different educational contexts, the study seeks to explore how moral values

are understood and enacted by adolescents in varying school environments.
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4.2.1. Theme: Personality Traits:
1. I am friendly and welcoming to others
2 . I am trustworthy and loyal
3 . I am a person with values
4. I never think badly of myself
5. I am cheerful and always look on the bright side

Table 1. Questionnaire Data Analysis on Personality Traits

Questions | Sandford International | Abune Gorgorios Kokebe Tsibah Secondary

School School

SDA|DA|N |A |[SA|SA|A |[N|DA|SDA|SA|A | N |DA | SDA

Q1 2 4 8 2610 |18 | 139 |2 8 26 1216 |4 2
Q2 5 5 1011020 {25 |14 |5 |4 2 24 | 14|17 |3 2
Q3 2 2 2 (24122 |16 |19]7 |6 2 15 | 17|18 | 6 4
Q4 8 12 |10 (155 |22 |13]|6 |7 2 14 (116 |11 |8
Q5 2 20 | 10108 32 1104 |3 1 22 (17|13 |3 2

To analyse the table based on the theme of Personality Traits and in response to the research
questions, we will examine the data from three selected secondary schools (Sandford
International School, Abune Gorgorios, and Kokebe Tsibah Secondary School) using the
Likert scale responses: Strongly Disagree (SDA), Disagree (DA), Neutral (N), Agree (A), and
Strongly Agree (SA).

How do adolescents understand the concept of moral value?

To explore how adolescents understand moral values, we can look for patterns in their
responses across the schools, particularly in questions related to their beliefs about right and

wrong, and their alignment with social and cultural norms.

Sandford International School (SIS) shows a trend of higher agreement (A and SA) for most
items, particularly in Question 3 (Q3), which suggests a more positive or confident

understanding of moral values. Adolescents in SIS tend to strongly agree (26 students) or
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agree (10 students) more frequently with items related to moral concepts, indicating a solid

alignment with moral principles and values.

Abune Gorgorios has a slightly more neutral trend, with several respondents answering
"Neutral" (N), particularly in Question 1 (Q1) and Question 5 (Q5). This suggests that
adolescents from this school might have mixed feelings or less clarity about moral values
compared to their counterparts at SIS. However, there is still a substantial number of students
who agree or strongly agree, especially in Q2, where 25 students strongly agree about the

importance of moral values.

Kokebe Tsibah Secondary School exhibits a more divided response, with students often
choosing "Neutral" (N) and "Disagree" (DA) more frequently. For example, in Q3, there
were 19 students answering Neutral, suggesting some uncertainty or lack of confidence in
their moral values. This could point to either a lack of understanding or uncertainty regarding

moral issues.

In summary, Sandford International School students show a clearer, stronger understanding
of moral values, whereas Abune Gorgorios and Kokebe Tsibah Secondary School students

show more ambivalence or uncertainty, with a larger number of neutral or disagree responses.

What is the influence of educational setting, family, teachers, and peers on the moral

development of students in these selected schools?

This question focuses on how external factors such as educational settings, family, teachers,
and peers influence the students' moral development. From the table, we can infer certain
patterns in how students’ personalities and responses to moral issues are shaped by their

environment.

Sandford International School appears to have higher levels of agreement on questions
related to moral values (Q1, Q3, Q2). This could suggest that students in this school are likely
influenced by an educational environment that promotes moral development through teaching,
guidance, or peer interactions. The higher frequency of "Agree" and "Strongly Agree"
responses suggests that teachers and peers at SIS may be more active in promoting moral and

ethical discussions or activities.

Abune Gorgorios has a slightly less strong alignment, with more students in the "Neutral" or
"Disagree" categories, particularly in QI and Q2. This could suggest that the moral
development of students in this school might be more dependent on familial influences or less

structured educational support for moral development. The number of "Neutral" responses
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indicates that students may feel less clear on the moral values instilled by teachers or peers,

or that the school’s approach might not emphasize moral education as strongly.

Kokebe Tsibah Secondary School shows more variation in responses, with higher levels of
"Disagree" (DA) and "Neutral" (N) answers across the board. This could indicate that
students are either more influenced by family or external factors, or there may be less focus
on moral education within the school. The larger portion of "Neutral" responses may also
reflect a more passive or indifferent stance on moral teachings, suggesting that either the
school's moral education framework is weak, or students are not as influenced by their

educational setting compared to their peers at SIS.

Is there any visible difference or similarity in the moral values and practices across the three

selected secondary schools?

This question looks for observable differences or similarities in the moral values and

practices of students from each school.

Sandford International School shows a clear trend of agreement on most questions,
particularly in Q1, Q3, and Q2, with a larger portion of students in the "Agree" and "Strongly
Agree" categories. This suggests that the students here share a strong alignment with
common moral values and have a consistent understanding of ethical principles. There is less

divergence in responses, implying a more uniform moral framework across the student body.

Abune Gorgorios demonstrates a moderate spread of responses, with a mix of "Neutral" and
"Agree" categories. However, there are fewer instances of "Strongly Agree," particularly in
Q3, where only 16 students agreed strongly. This indicates that while students might
generally agree on some moral values, there is a larger variation in how they interpret or
apply these values. Thus, the moral values at Abune Gorgorios seem to be somewhat

divergent among students, possibly due to differing influences from home, peers, or school.

Kokebe Tsibah Secondary School presents the most divergent responses. The higher
frequency of "Neutral" and "Disagree" (DA) answers, especially in Q1 and Q3, suggests a
more divided approach to moral values. Some students may be uncertain about their moral
beliefs, while others may feel disconnected from the school’s moral teachings. This variation
may reflect differences in individual family influences, peer groups, or the school’s teaching

methods.
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Summary of differences across Schools:

Sandford International School has more uniform moral values, with a stronger emphasis on

agreement and shared understanding.

Abun