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Abstract 

Several investigations have studied related to children with 
disabili ties. No research related to the area of learning 
difficulties or mathematics difficulties has been done 
particularly in Ethiopia. The development of self-concept has 
a great impact in tile area of mathematics difficulties. 
Creating awareness and providing valuable information related 
to the self-concept qf children with mathematics difficulties 
was the main objective of the study. The study investigated 
the difference in self-concept of children wi th and wi thout 
mathematics difficulties based on the response of CFSEI-2. 
Twenty grade five children were chosell in each group 
depending on the criteria of children with and without 
mathematics learning difficul ties. Statistical methods such 
as Pearson r chi square and t-tests were used to analyze the 
data. In accord with previous research, children with 
mathematics difficulties were found to hold lower opinions of 
their mathematics abilities than children without mathematics 
difficulties. Also, children with mathematics difficulties 
held less favorable perception of their academic abilities. 
However children with and without mathematics difficulties 
did not differ in ratings of general self-concept. These 
results indicate that children with mathematics difficulties 
maintain general positive self-evaluations, despite their 
recognition of limitations in some areas . 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the study 

The difficulties faced by young people on the rocky road to adulthood and the 

impediments placed in their way by the world around them is harrowing and disturbing 

to hear. On the other hand, it is enlightening and inspiring to hear the positive potential 

inherent within all children and the ways in which this can be and has been brought out 

through the work of selfless, caring and responsible adults. 

Education is the main way to build up the future of the child and the society (United 

Nations, 1994). Formal education is becoming accessible to increasing the number of 

children . But school attendance does not necessarily mean that effective learning is 

taking place or the education that schools provide is relevant to the needs of their 

students. Education has not always been seen as a right of the child, especially for 

children with disabilities (Uniteu Nation, 1992). 

According to smith (2003), it is essential to provide the necessary treatment using the ~ 

proper approach and material which fits the particular child, the disorder and its 

severity. Traditional instruction is not always sensitive to individual differences in 

learning rates and styles. Although individuals differ in strengths, weaknesses and 
















































































































































