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Abstract

'llie purpose of this study is to find out the actual listening

ability of the junior secondary school students in crnparison with
the listening level required of them in understandinq their subject

areas.

A governn:mt junior secondary school \OJaS selected for the study.

From this school one grade seven section was selected. Grade seven
teachers mo teach key subjects ~re recorded \vhile reachinq, '!he
recorded material served as a basis for the listening ability test.

'!he results showed that the actual lis erunq ability of the
students was below the level expected of them by their teachers.
'!hey ~ v.eak in:

a) Understanding the general inforrration,
b) Understanding instructions,

c) Transferring information, and
d) Understanding the specific functions of language.

HcM=ver,they \\Orked~ll in SOfie S?€Cific Ianouace functions,

discr:Lllinatian of sounds, and 'yes/no' '1Uestions

en the basis of the f indinqs , it was reccmnandedthat En<;flsh

and other subject teachers need training in classroom language if
English is to continue as a raedfuraof instruction. 'lhe students
also need an intensive course (L'"'lU'lErsion)before they start grade
seven with the emphasis on nore courses 'lith tzisk-based listening
usdno the sort of Lanquaoethey can expect to hear in the classroom.
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Olapter one

Introduction

1•1 '!he General Viewof the Study

Instructional language problem is a catmonfactor in rrost

devel.opinqcountries like Ethiopia. 'mellEt}1iopiannodern
Education started, English was used as a rrediumof instruction

in the elenentary schools. EleJreI1tarySchool students could

hardly understand the lessons qiven to them in English and
that was the reason whyEnglish was replaced by Antnric. Even

nowthe use of English as a rredaumof instruction from grade

seven onwards seems to be a problem.

A large arrountof research has been carried out
investigating the state of English as a rrediumof instruction

by Ethiopian and foreign experts, but not specifically about
the listening abilities of the junior secondary school students.
It is only stated in general tenas that the English possessed by
seventh and eighth grade students is inadequa.te. ~bst of the
~rks are based on opinions and hearsay with no satisfactory
statistical data or tests. Unless tests are given and conpared
wit.l'}the expected level of a skill, one cannot say howIow the

oral conprehension abilities of the students are 0 ~how<]reat

the gap is be~ their ability and the listening level required
of them. Nor can one say which particular types of listening are

~est arrongstudent.s, It is this vital \\Orkthat is lackina in

the previous findings. '!he researcher, therefore, gave tests to
find out the listening abilities of the students. The focus of
the study is on grade seven because it is a transitional period
~ere the rreditml of instruction switches fran Arrharicto English.

'!hus it requires special attention.

To achieve the objective of the research, one section from

grade seven was selected from a governrrent junior secondary
school in zone five within Addis Ababa. Teachers teaching
different key subjects in grade seven were recorded. '!he

recorded teachers' language was analysed using a modification

of Sinclair and Caulthard 's system of language analysis. 'Ihe
modifications are outline d in chapter 3. 'rhe analysis of the
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teachers' language is 'very inportant. It reveals to us the

overall level of listening ability students need to understand

their lessons and the functional aspect of the language the
students are expected to conprehend. Based on this analysis

of the language, listening ability tests v.Bregiven to the

students.

!-t:xlernELTauthorities like Littlew::>Od(1981:68), Dr

(1984: 25-27), Brawnand Yule (1983: 145), Holden (1983:17),
and others advocate that the listening exercises are effective
if they are +ask-based. '!he students should showtheir
understanding of what they hear by perfonning tasks. '!his

idea is expandedin chapter tv.o. For this reason the listeninq
ability tests ,..ere task-based. \'mere the students t,~ found
to be weak in the listeninq ability test, the researcher tried

to discover the nature of their ~ess, that is he found out
in \\hat particular functions of the language they \~e ~akest.

Qliy by first analysing the teachers' lanquage could this be
investigated. Becauseonly by doing this analyai.s do ~ know
vmat language functions students rrost, frequently need to
understand.

1.2 Staterrent of the Problem

It is observed that the four years of learning English

in the primary schools seemsto be inadequate for grade seven

students to study their subjects in English as stated by Rogers:

English beccmesthe rcediurn
of instruction in grade 7,

although after four years'
inadequate English-teaching
it is doubtful whether nost
grade seven students are

linguistically capable of
studying every subject

except Amharicin Ehglish. 1

Little has been done to investigate this idea. '!he

purposes of this study are, therefore, to find out if:
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1• grade seven students' listening abilities are the sarre as
the listening level required of them,

a gap exists,
the gap can be bridged by inproved teaching and qivirrj

intensive courses with special errphasis on task-based
listening that can help themunderstand the classroom

languaqe, and
there are particulcrr languaqe functions the students

3.

4.
are weakin.

vlith re<]ardto the study, thG following hypotheses
are made:

1• '!here is no S'ignificant df.ff'erence between the listening
abilities of the seventh grade students and the listening
level required of them in understanding their subject
areas.

G • 'Ihere is a slight difference vwhichcould be bz.idqed by
better teaching rethods and intensive course on listening

to the classroom languaqe.

3. '!he gap is so wide that it can never be satisfactorily
bridged and wi.Ll, always create a learning block.

1.3 Innortance of the Study

As Stoddart put it "Themain reason \4tly students

therefore learn English in school is so that they can use it
as a rrodfumof instruction". 2 Enqlish is taught as a
subject, in the elerrentary schools beginning from grade three

up to grade six. As m:mtionedearlier it becomesa rrediurnof
instruction in the junior secondary schools.

It has been suggested by language experts that there

are English language transition problems.

L"1 Ethiopia, English language
transition problems have been
reccx;nized and are being

<)I'appledwi.th by carpetent

language experts. But lack

of funds and present efforts
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to discover a nore satisfactory

solution suggest that a resolution
of present difficulties is still

sore wayoff. 3

'!he researcher feels that this study will care up with

SOOE inportant contributions. It will give at least sone clues

about the present state of the listening abilities of the
students. If it is famd oot that there is a gap betw;en the
actual and the expected listening abilities I the listening the
students are \<A3akin will be indicated so that concerned

educators and curriculum planners will be able to see if

English is serving or can serve its purpose as nediumof
instruction. If the latter is the case the study will indicate
the areas of listening and types of activity that can best
inprove the listening abilities of students \'bo follow an
English Iredium education.

'!his study nay suggest scree inportant points MUchcan
00 of vital ircportance in makinga decision aboot the

nedi.umof instruction in the future. It I1Byalso point to
ways in \oh1chthe listening abilities can be inproved. Besides,
it can serve as a sr-ring-board for interested researchers \oho

want to study the listening abilities of students at any level.

1.4 Limitations of the study

'!he researcher coold not find very manyappropriate

references on listening. Besides, there are no previoos
relevant research on the listening abilitiP.s of students at

any level in Ethiopia that can give screeenlightenment '-:.0

the researcher.

1.5 '!he Scope of the Study

'!he listening skill enxnpasses varioos language
elemmts such as recognition of similar - sounding \«)rdsI

intonation I stress, ete. '!his study is restr1cted to the
students' listening abilities in understanding the general
idea or the gist of the lessons they are taught in carparison

with the listening abilities expected of them. 'll1.e tests will
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be cax::emed with the use of the l.an<Juage in camunication

and not with the specific deccxling skills at the phonemic

level.

1 .6 Plan of the Study

The plan of t~e study is designed as follows:

1• In chapter tw::>,the rreaning of listening, the strateqies

involved in efficient listening for study purposes, the
types of the test that can be used, and sooe \o4Orkson
the English levels of the junior secondary school
students and other levels in Ethiopia are discussed.

2. The nethodology is discussed in chapter three.

3. In chapter :rwr" the results of the classroan observations
and the analysis of t:..'I-te c1as~ l.anqua.geare discllssed.

In the light of these the tests set are described and
justified.

4. In chapter f1w, the results of ~ ~~ are ~

5. Finally, conclusion, SUrrm3ry of findings, and
reconm:mdations are given in chapter six.

Footnotes

1John Rogers, "The Teaching of English in Ethiopia",
Journal of Ethiopian Education, vol. 1 No. 1 (June 1967),

p. 41.

2Jolm StOO.dart, "The Use and Study of English in Ethiopian

Schools: A Peport for the Ministry of Education"
(day 1986), p, 6 (Mineo).

3M:tdsenHarold Stanley, "Cq>ingwith English Language

Transition Problems at Secondary and University levels"
(HSIU,1970), p. 1 (Mlmeo).



2. I€lated Literature Review

In this chapter \\Orks on listening ...michare pertinent

to the study are briefly ootlined.

2. 1 t'hrks on Li.st.ening in General

In EL'l' \\Orkshopin May1987 in Addis AbebaUniversit.y,
Hicks stated in a denonstration of listening skills that

listening used to be called the forgotten
skill because ...mile a lot ofcourse books
\\OUldgive practice in speaking, reading
and writing few such books gave any
enphasis on learning to listen, and little
theoretical \\Orkwas done on howpeople
learn to listen and understand. '!his has
changed a great deal over the last few years.
Nowany course book in Fl1rope will irx::lude
a numberof listening exercises, listening
is tested in nost examsand we knownore
about howstudents listen. 1

It is quite true th"'lt this inportant skill area has been
descrilied by manyas "the Cinderella of the language arts."

In connection with this, Brownin her article "'I\venty-five
years of teaching listening ccnprehension", reoor+s that twenty-

five years ago listening conprehension was not really given due
attention in the mainstream of English Languageteachmg. '!he
enphasis was mainly on reading and writing the foreign language.
During the late '50s and the '6.Js listening cooprebension began

to be paid a little attention. It was assunec1that the main
prookemin listening to a foreign language was in identifying
the SOlU1dsthat nade up the \\Ords. '!he listening exercises

given at that tirre ware mainly of segnental dis=rimination.
~ver, manycourses comingon the market during the '80s
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have quite abandonedthe notion of practising the discrimina-

tion of segmants in isolated contexts or of listening to

~rd-shapes, or intonation patterns in isolation. 2

Listening is a very irrportant and indispensable language

skill that has to be develope<lin English language teaching.
Especially in classes mere English is a rrediumof instruction,

it becones a necessity for students to be able to listen adequ-
ately in order to understand lectures. Unless they understand

the lectures they cannot take downnotes and learn successfully.
'!hus, listening is the basis for the other language skills.

With regard to the inportance of listening in understand-
ing lectures Brown (1977) states what she has observed foreign

students \'be go to Britain for longer periods follow advanced

courses. !-Enyof these students are shocked to find themselves
unable to understand English spoken by native speakers. '!hey

face a lot of prablans in understanding lectures in their coor--

ses. In manycases the students spend at least a tenn before
they are able to understand their lectures. "It seemsquite

clear that such students wouldbenefit from being taught how
to understand spoken English before they arrive". 3

t'hile explaining the irrp:>rtanceof listening, Hicks

rightly puts it that "listening is arguably the rrost inportant
of the foor skills. It is the rreans to learning other skills
••• Q1cea student has learnt to carprehend a language then he
has the tools to inprove his other skills. ,,4

'!he process of listening involves a carplex interaction

of physiological, neurological, and psychological factors.

Howwe listen and understand is stated by Alan Maleyas

follows:
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Very little is knownabalt the process
of listening. ~ know\\hat goes in
and \\hat COIreSout, but \..e can only
sunnise mat happens inside the head Of2 .
the listener. ••• It seems clear that
\\hat is significant in an Incominq
messaqe is somahowfiltered out, and the
rest is ignored. Likewise enough of
the massaqe nust be held in the short-
term nEIYDrYstore so that anticipation
abalt Wat is to fo110\>Imaytake place.
Andthat this goes along with a capacity
to interpret the Iressage, not sirrp1y to
understand its surface Ireaning. lmt
is said (lexis, grannar, etc.) has its
neantnq m:x:1u1atedby a whole series of
factors, such as who said it, where it
was said, to whomand in what circum-
stances. Usinq these clues we derive
Wat is Ireant.5

'!hus the process of decoding is diagrannatical1y shown

as follows:

Input

1
IEcognition/

selection of
significant
items

(phonoloqacal,'
(syntactical
( .
(lexJ.Ca1 levels

Iaxxiing Process

Raw Data
(Significant

noise insigni

ficant noise
gestures,

facial expres
sions, etc.)

Interpreta-

tion of

Discourse
taking

account of

age/sex/ac-
t topic/ ~ ...J

capacity tting r01
lexical status atti
syntactt'-QA.J•..•..•da/deqree
rhetorical f shared

ow1edge,
tc.---

Adapted fran Alan Maleyp in Second Selection; FromM:dern English Teacher.

ed. S. Ib1den Publ. lDngman1983: 17.
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In the decoding process there are three levels:
a) Recognition/Selection of significant items. '!his process

operates on different levels, that is, at phonological,
5y 1tactical and lexical levels-we recognise sounds, words, etc.

~ do not listen to the chain of speech indiscriminately. l'e
engag6:din a process of selection. ~ select sounds and words,
grouping them into Ireani.ngfulunits and ~~ select the inform-
ation that is relevant to our parti..cular purpose in listening.

b) 91ort-terrn IrErrOrY capacity is the type of IlEIIDry~ use
men ~ need to rerrEITEbersorrething for a lilnited tine only

(Rixon, 1986: 34). 'Ihe information we have selected is then
stored in our ~rt-term IOOtrOry. NewLnformatdonmayrreke us
re-interpret what .~ have already heard, or: what ~ already
lax:M mayhelp us interpret mat is corning.

c) Carprehensi.on and interpretation of utterances or texts as

a wnole.

'!he above stated skills can be trained by providing the

students with appropriate exercises. ~velaping these skills
beoones easy men the items are contextualised.

'!he context usually helps learners dis-
tinguish similar-sounding w::>rdswhen
they form part of a whole utterance.
For exarrple, even for students whocould
not in t.~eir ownspeech differentiate
/1:/ fran /I!, 'I ~t to I iia by sheep'
v.ouldbe an unusual Irrterpretatdon of 6
the utterance 'I \~t to India by ship!'

As regards the third listening skill Hicks reports that

"Conprehensionand interpretation of utterances or texts as

a \\bole is the rrost efficient approach as it trains listen-
ing in terms of understanding the mole rather than just the

sumof the parts." 7 Alan Maley is also of the sane opinion
and points out that it is rrore profitable to work fran the whole
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to its parts rather than the reverse. '!be learner should be
encouraged to believe that if he understands the Yklole,he

8does not need to understand all the parts.

Students should be able to do scmath.inqas a result of
their listening 0 '!he aim of training listening skills is to

produce appropriate behaviour, not sinply to ans~ questiDns

correctly. Listening should be used for doing. It is not a
passive skill. For exarrple, L. Gartside reports that li~
is essentially an active and purposeful, process in Yklichthe

listener participates and makesa positive contribution. '!hus

the speaker can observe if effective listening is taking place

from the reaction or feedback he gets from his listener. 9

With regard to the active nature of listening Littlew::xXI.

writes:

'!be active nature of listening meansthat,
no less than in sreaking, the learner must
be rrotivated by a cornr:umicative?urp0se.
'Ibis purpose detennines to a large extent
Yklatrrearunqshe rrust listen for and which
parts of the spoken text are IlDSt.i.nportant
to him. For example, there nay be part.s
Yklerehe does not need to understand every
detail but only to listen for the general
gist. 10

It is true that ~he listener is actively engaged in list-
ening, interpreting, and reacting and does not passi vely absorb
things. language should be used in classroom practice for
ccmm.micativepurposes such as greeting, requesting and giving

information, giving conmmds, and the like (Brurnfit/Johnson,
1979:2) 11
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Students shoul.dbe trained not only in the listening

skills but also in the listening strategies. Listening skills

are rrechanical such as discriminating and recognising sounds,

w::>rds,and syntactic patterns whereas listening strategies

are not machanical. 'lhe strategies need deeper planning and
thinking. Be it a training of listening skill or strategy,
"it is inportant to look at any task before listening to the
text so that the pupils knowwhythey are listening and what
they are listening for" 12 (Hicks: while dem::mstratinglisten-

ing skills). Listening strategies are extrerrely inp::>rtant

for students. Listening becDrreseffective whenstudents are
trained according to the various listening str:ltegies. Sone
of t.~e main listening strategies need m:mtianing.

In connection with listening with purpose M:::lX:Iwelland
Stevens (1982:2) state that v.henwe listen in real life, weare

normally listening with a purpose. re want to find out sate

particular piece of information. Unless the listener knowsWhy

he has to listen, he nay not be actively engaged in listening.
In relation to this Ur has the followinq to say:

Rarely if ever do \-le listen to something
without sorre idea of what we are going to
hear ••• If we listen to the news, it is
fran a desire to knowwhat is happerunq
in the warld, and we shall expect to hear
about certain subjects of current interest
in a certain kind of language. If we are
listening to a lecture, we usually know
rooghly what the subject is going to be,
and either need to learn about it or are
interested in it for its ownsake.13

Students IIUlStbe given a reason for listening, that is, they
should knowv.hyand for what they are listening. It should

be authentic, sorrBthingthey find in real life situation.

\'hen the students knowwhythey are listening and the scene for
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listening is set for them, they find it easy to understand.

Understanding the setting or context and using the context

to Interpret; what is heard is a very vital listening strategy.
If students are given a listening text, they need to knowthe

setting. In a classroom situation, a context nust be set, so
that students guess what maybe said. Even if they donIt know

the language they can understand from the context and situation
what kind of language event is going on. For exarrple, howold
the. people speaking are, whether they seemhappy /sad/ angry,

etc., ~ere the event is taking place, what the purpose of the

event is.

Clarifying the im.J<)rtanceof context in foreign language
te~ Brownhas the following to say:

"Perhaps the rost significant shift in
the approach to the teaching of listening
corrprehensioncare in the late ' 70s. It
becarre increasingly clear that in offer-
ing students ~rds, or sentences in isola-
tion, to understand, ~ ~re acb.lally provi-
ding themwith a very difficult task. wa
~e asking them to understand language out
of context - a task that native speakers
often have difficulty with (particularly
mere they are asked to ascrdbe "rreantnq"
to intonation patterns in sentences out of
context) .14

Alongwith a context, bringing onet s ownprevious know-
ledge to a text is a very ilTportant listening strategy 0

Here, pre-listening discussion is necessary in order to pre-

pare sb.ldents for the topic of listening. '!he teacher suggests
and asks what they knowabout the topic. I:eveloping further

the relevance of context and previous knowledge,Brownreports
that not only the foreign language but also the rrother tongue
is learned in context. In understanding a foreign language \\le

bring to bear those very sane experiences of context in the
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nother tongue. "'!he rrore ~ know, in tenns of experience,
about the situation, the nore readily ~ will understand the
language used in it." 15

In relation to this Brawnin her article "'l\o.1enty-five

years of teaching listening ccrrprehension", gives us a gocx1
exanpf,o, If wa are very kncMledgeableabout notor car engines

and sorreonespeaks to us about rrotor c 'n engines in a language

that W3 donIt know, wa will be in a better position to under-
stand him than a person \'ho knowsthe language but is not know-

ledgeable about rrotor car engines. 'lhis is true, because

context and previ?Us kno;.-lledge')lay great roles in real life
speech ccrcm.mication•.

If students knowT,,7hy they listen to a certain text and the
soone about; listening is set, they can easily pick out the gist

of the infarrration.

understanding the central idea or pick:L.Igout the relevant
information is one of the listening strategies that students
need to deve.lop, With respect; to this, Rixon (1986) reports
that students should be taught gist listening as a first stage
to give them the frane work and IIEkesure that they are not
entirely misunderstanding the situation in the text. "At the
beginning of their listening training students mayneed heavy
guidance as to what is the relevant infonration.,,16 Unless

students are trained howto get the central idea of any text,

it beccmasdifficult for them to follow Lectures and take notes.
Understanding the gist, that is understanding the central idea
is of fundarrental :ilrp'Jrtance.

Alongwith this there is the listening strategy of ignoring

unknownor irrelevant words or details. tmile students are
trained to understand the central idea, they are also trained

to reject or ignore the unknownor irrelevant words. With
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regard to this Ur (1984) states II.. • effective listening is

aided by the ability of the listener to iqnore or ' skim' unim-
portant items" .17 If students are trained to sieve what is
irrportant fran vmat is not, then learning not only of the English

language but also learning of other subjects beoores easier.

HarnEr (1983) is also of the sane opinion and reports;

'!he skill of getting the general picture, then
is concerned with rapidly assigning the nain
potnts of a text and not paying attention to
irrelevance or detail .•• '!he ability to discard
redtmdant, irrelevant or over detailed infonna-
tion men reading or listening is a vital one." 18

Oncethe students are trained to get the general infonnation
out: of a given listening text, they can be trained to predict
and infer msaninqs fran what they have heard. Training students
to achieve the ability to predict is inportant for it nakes
amprehension easier. students find it easy to understand a
certain text even whensingle WJrdsare not heard 0 Hicks

denonstrated that syntactic knCMledge,knavledge of the content,

and rreaning of vmat has been said and one's ownprevious knowle-

dge and mq;;erienceof the topic offer the students great help
in predicting.

As regards prediction Rixon (1986) points out:

A useful exercise is to ask students to
predict the kind of thing they expect; a
particular speaker to say next, because
it trains them not to passively accept
everything they hear. 19

Students should also be trai...'1edhowto arrive at an infer-

ence, that is, they need to take h~ or nore pieces of informa-
tion that they have understood from the words of a text, and
ooni:>inethem to reach a conclusion not actually given in so
nany words in the text (Rixon 1986: 92). '!his idea is stated
in the words of Hicks as follows:
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Students IWStlearn to understand what is
iIrplied by a speaker as well as the factual
neaning of the \~rds. 'Ihis is cormonto
reading strategies. H~ver, unlike read-
ing they will have clues from the intonation ~~
facial gestures, tone, etc. of the speakers•.•.u

In connection with this M:~ll and Stevens (1962) :>oint out

that people can infer a lot of things that are not direcUy s"\id
by the speakers , 'Ihings that are inferred by the speakers can

be, for ~le, their age, sex, :oolationships to each other -
about mere they are, what they are talking about;and hawthey
feel about it. Students can predict vtlat ccma.snext and use

predictions to then infer rean~s of unknownwords, difficult

sections, etc.

In training the listening skills and strategies, the s'bldents
should be exposed to authentic texts, because t.llis has becorrean

.i.nportant notion in rrodern language teaching. Brownt in her
article "Twenty-five years of teaching listening carcprehension",

reports:

OVerthe Last, ten years there has developed
a newwidely held view t.l-tatit is important
that teachers should provide students witl .
"authentic" exanples of language to study.
It seemsclear that one aspect of authenti-
city resiUes in natural, spontaneous speech
mich has normal irregularities, hesitations,
and sirrplifications - so that students are
trained to listen for cues that will be
present in normal,speech and not just in that
particular brand of speech spoken only to
foreigners.21

Indeed, if students are trained only in the classroan language,
they face a problem\..nenthey find it used in pract.ical, life

outside the classroan. Not only in teaching English but also
in teaching other subjects such as science, geography, and

maths should students be provided ,dth authentic exarrples of

languageand rraterials like plants, insects, rocks, rivers, ete.
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Authentic objects that cannot; be brought to classrooms could
be shownthrough films or other neans. rtIbwel1 and Stevens
(1982) stress the point that graded or sinplified material
for listenL"lg practice does not help students to cope with

English as they will neet it in real life. In fact, it may

even hinder them by creating a false sense of ability and
confidence •

'!he traditional approach of listening showssignificant
differences from what has been discussed so far. '!his approach

is briefly outlined according to Rixon's ideas (1986) as follows:
It was believed that if students ~re tauqht to cope t-lith the
separate elenents of the language - sounds, words, and struc-
tures - they vnlid put these together for themselves and becane
proficient in the language as a mole. In listening, effort
was concentrated at the 100~r levels - recognising sound system.
'!he student was asked to distinguish be~ similar - sound--

ing words like 'pat' and 'pet.", 'Ihese minimal pair exercises
~ f.elt to be inp::>rtant for listening and for the inproverrent

of pronunciation. Mostexercises on t.he sense of what was said
concerned the neaninq of single isolated sentences. Anattenpt

was not madeto help students understand the global massage of

an extended piece of spoken English or to infer or conclude
SC>IIethingfrom what they had heard.

'!his parts - to - mole approach to teaching listening is
unsatisfactory if used in an excrerre form, Concentrating too

nuch on single words said out of context has little value. The
sane is true with sentences. "It is not enough for exanple,
far a student to understand the superfdc.tal, maaningof a sentence

like, 'I didn't go hone last night'. In different contexts it
ca.1l.drrean different things. ,,22
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Fecent approaches to teaching listening take full account

of the importance of context and tend to adapt W:latmight be

called a rrore mole - to - parts approach. '!he listener is
trained to try to fit everything he hears into a context.

Whereverpossible the other language skills are integrated
with listening. Listening and speaking are the two skills that
rrost;co-occur. 'Ihe addition of other skills depends on our
purpose of listening 0 Pointing out the integration of skills

Rixon (1986) claims:

In real life, eventhough listening nay
be a major activity in a particular situa-
tion, the listener is usually expected to
perfonn rrore than one language skill si.rrul-
taneously. Taking part in a conversation
is an obvious case 0 Here, people need both
to speak and to listen •.• Another exarrple
is listening to a talk or lecture i f W:lich

. often requires the taking of notes.23

As stated above; in real life, we ITBkeuse of integrated

language skills according to our needs, However,in a class-
roomsituation, we mayisolate listening skill from the other
skills. For exanple, students ma.yface problems in reading and
writing men they answer questions in a listening ability test.
'!hus, to avoid such a problem, as muchas possible, \-,18 try to

get rid of the use of these skills, especially at lower grades.

l€ferring to the isolation of language skills Heaton (1975)
reports:

Although the auditory skills are closely
linked to the oral skills in normal,speech
situations it is frequently desirable to
separate the two skills for teaching and
testing ability muchbeyondthe range of
speaking ability if the practice material
is not dependent oDspoken responses or
written exercises.24
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2.2 Listening Ability Test

A listening ability test is given to students in order to
knowhowrruchthey can understand of what they hear. In

diso.lssing listening ability Valette points out;

Because of the increased enphasis today
on direct oorrmmication in the foreign
language, the skill of listening has beccne
the object of growing attention. Since the
majority of the newlanguage programs first
introduce listening and speaking the need
for classroen listening tests has arisen.
<nee the l!stening skill is considered a
course objective, it becoItes necessary to
assess student achievenent in that area
••• Ihe objective of a listening test is to
evaluate the student Is carcprehension025

As stated above, at present, listening has becorrethe

object of grCMingattention. As a result the teaching and test-

ing Irethods of listening have changed. Traditional and modern

tests on listening canprehension can be outlined as follows:

'IllGtraditional listening - tests ~ constructed around

printed options or questions to be answered in writing. Serle
years ago it was assurred that the main problem in listening

to a foreign languaqe was in identifying the sounds that made

up the w::>rds. For this reason, exercises produced at this
tiIrE consisted rrainly of segnent discri.r.1i.nationexercise.

'1he typical exercises consisted of listening to a clearly pro-
nounced triple of three w::>rds,two of \.michwere identical and
the third of mich produced a phonarniccontrast, as in fin,

thin, fin or not, not, naught. 'Illis is the sane as that on

page 16, but here one of the similar - sounding w::>rdsis rep-
eated ~i ,e. not, not) 0 Similar discrimination exercises ~e
constructed to distinguish different word stress in triples

./ ". /

like convict, convict, convict 0 '!he student was required to

state mich word soundeddifferent fran the other two. To
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the discrimination exercises the intonation of a sentence
was added.26

'Ihe student had a problem in decoding the sounds of the

foreign language: the segnents, the wor.d stress, the intona-
tion of sentences. It was realized that students should not
only be exposed to IDrds or sequences pronouncedin isolation,
they should also be exposed to continuous texts. Apassage

was read aloud, \'here students \\ere required to listen to the
tape, a sentence at a t.ine, and to write downthe series of
English words and sentence that they heard.

A later variant on the standard dictation exercise was

to construct a 'situationalised' conversational dialogue bet-
ween~ people ,.mere the actors playing the parts of the con-
versationalists v.ouldread their parts slowly and clearly,
carefully pronouncing all their consonants. Students would

then answer questions about; the content of the text they had
just heard. 'Ihey had to answar factual questions about the
content of the text they had heard. 'Ihey had to construct
new (written) sentences, showthe neaning of a IDrd they had
heard in the text, and so on.27

In traditional listening tests, students \\ere asked to

give written anssers , 'Ihe students' abilities in reading and
writing Y.erenot considered. Brownand Yule have the follow-
ing to say about the tradi-tional listening tests 1

'Ihe traditional type of reaction required
is for the student to write answers to sone
questions on what he has listened to. If
the student produces a set of acceptable
anseers , it is assurredthat this is evidence
of his ability to understand spoken English.
~ should note that it is also sorre indicat-
ion of his ability to understand written
English and to conveyhis intended neaning
in acceptable written English.28
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Since the traditional tests are not constructed around

tasks, the wayof assessing a student's listening ability is

unreliable. Brownand Yule have the following argumant for
this;

In this type of assessnent procedure I if
the student; gives an answer which is cons-
idered 'wrong', it is scored as a failure
in listening ccnprehensfon, Interpreting
a wrong score in this way Ls a fairly unre-
liable procedure. '!here can .bevarious
factors for the 'wrongness' of the answer
such as failure to understand the written
question or failure to convey intended
rreaning in the written answer0 Alterna-
tively, it mayalso arise fran lack of
attention to somespecific detail in the
material listened to or fran poor rrennry
for detai1.29

'!he language skills of reading and writing are greatly
involved in the traditional listening tests. 'Ibus it is very

difficult to find out what the cause of an error is whenasse-
ssing the listening ccrrprehension. It can .be a problem of
reading or writing or a failure of the student to understand.

the task he is asked to perform.

Nor can ,~ knowfor sure what the basis of
the error is, since Y.e have no access to
the processes vtlich brought it about. 'Ibis
last point is in fact the prirrary reason why
~ have such great difficulty producing a
dependable rrethod of assessing listening

R9c03I1isingthe drawbacksof the traditional assessnent
procedure, manyteachers have tried to develop better listen-

ing exercises I that is, they have noved awayfrom the written

question - and - answer fo:rma.tand produced devices which are
less dependent on the understanding and production of the
written language. Written w:>rkis kept to a minim..nn.Single-
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word headings for columns in a grid, single""'\VOrdor short-phrase
labels for parts of a diagram, etc. can be used as written

~rs. '!hus the notion of failure to understand in a listen-
ing exercise of this type can be nore confidently treated as

deriving fran the listening activity (and not from reading or

writing). ~, it does not rman that there are no problema
in assessing listening catprehension now,

MJdernlistening tests are task-oriented and lead to sate

form of activity. As regards this idea Ur points out;

As a general rule, listening exercises are
nost effective if they are constructed round
a task. '!hat is to say, the students are
required to do sonething in response to what
they hear that will denonstrate their under-
standing. EKaIll?lesof such tasks are: express-
ing agreerrent or disagreezrent, taking notes I

marking a picture or diagram according to
instructions I answaring questions. 31

'!he task should be such that it can be understocxiby the

students, otherwise it can be a cause of failure in the test.
If the skills of reading and writing of the students are deve-
Lopedas the audiolingual skills, questions - and - ~s that
require reading and writing can be added to the task - based

exercises. If ~ want to concentrate on aural catprehension
itself, it is best to base the task on easily grasped visual

naterial like pictures, diagrams, grids, maps, and quick sinple

responses such as physical novemant, ticking - off, on:! - word
32anssera, H~ver, ~ should note that the advantage of task

based listening is not first to eliminate other skills. Even

nore inportant than this is the fact that the tasks reflect a

genuine response, that is, provide an authentic pw:pose\\hich
reflects what students really have to do as a result of listen-
ing in real life. 'iliis maansthat it provides a carm.micative
purpose as indicated on page 10. '!he desired goal is genuine
use of language.
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2.3 ~rks on Listening in Ethiopian Junior Secondary

School Students

It was stated in the elerrentary curriculum of 1947/8 that

the rrediumsof instruction ware Amharicfor grades one and tw:>,

and English fran grade three to grade six. In 1963/4 a new
elenentary curriculum appeared. 'Ihe chief notable change was
that Arcahricbecarcea madiumof instruction from grade one to
six and English was taught as a subject starting from grade
three and as a rrediumof instruction from grade seven onwards.
It has been observed that there has always been a language
problem men students started studying all the subjects in
English. 33

Fesearchers have written about the problem of language in
education in Ethiopia. HoVoBver,very little has been done on

listening as a language skill. Sorreof the scholars' ~rks in

relation to the study can be revieW2d.

In his article "~-mynot abandonEnglish teaching in the

e.lenerrtary school?" John Rogers stated that the four years of
teaching English as a subject from grade three - six are supposed

to produce students capable of understanding lessons given in
English. HO\\Bver,at the December1968rreeting of the English
teachers in Addis Ababa.,b~ experLenced seventh grade English
teachers reported that grade seven students W2reincapable of

reading textbooks in English officially recommendedfor grade
seven or of understanding their teachers. 34 It should be noted

that this is based on hearsay because no proof based on experi-

rrental study is given.

John Stoddart in his report for the Ministry of Education
about "'!he use and study of English in Ethiopian Schools" writes
that the inadequate knowledgeof English of the vast rrajority
of students at all levels in the secondary school does not

enable them to learn other subjects through it. Because of
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their poor English, the students are neither able to understand
\\hat they hear from their teachers nor read their text:l:xnks,

let alone participate actively through their 0Nl1 speaking and

writing.

stoddart continues to point out what he has observed in

classroom situations;

As a result of the inability of students to
function through English, the quality of
teaching and learning in schools has been
adversely affected. At best it means that
mare rote learning often prevails, with no
critical and creative participation of
students, and little enough of even s:i.nple
carprehension by them of \..matthey are being
told.35

vmat Stoddart reports is not based on scientific research,
rather it is collected fran hearinq and reading the opinions

of others and fran his CMI1 observations during visits to schools.

In the \~rkshop of the "Basic and Significant Problems of
English language 'leaching" of 1981 in Addis Ababa, the partici-

pants point out that rrost of the Ethiopian teachers use the
vernacular instead of English as a rrediumof instruction in

junior and senior secondary schools. Sc:>n\:! teachers do so
because, they find out that students cannot understand and follow

them if English is used. Others do so because, they themselves
have no confideoce in their corrrnandof English. 36

'llie participants of the WJrkshopof the "Ba.sic and Significant
Problems of English language 'leaching" of 1981 in Addis Ababa
(Gernachu,Tsehay, W:Juhibe, and others), report the above statenenta

on opinion and hear say basis with no evidence that supports their
argunent against the weakness of the students and teachers.



- 24 -

'lb shoe the English inefficienC'j of students at a confer-
ence on "Languageand Education" at the Addis AbabaUniversity

in 1980, Takele stated that the first and second year

students have failed to write one sinple English sentence corr-
ectly. '!his statenent might have SOrrE truth, yet it is not

supported by statistically quantified evidence.

Tsegaye Sharum in a Seminaron "language and Education" at
the Addis AbabaUniversity in 1980, claims that students in the
junior and senior secondary schools are unable to study through

the English rredfum, As a result of this there are student
failure and dropouts. Silnilarly the survey undertaken by O=!ndir

Da'1SaIID (1981) revealed that there are problems with English,
that is, the students cannot understand their teachers whenthey
teach them in English.

r'bst of the findings about the English language understand-
ing of the junior secondary school students are based on hearsay,

opinions, and sinple observations. Unless scientifically supp-
orted proof is offered any hearsay cannot,be considered a qood
research. Onecannot;get full info:rrration about the listening

abilities of the students from these findings.

Hawaver, in thf.s study, the listening ability tests will
be based nainly on the listening strategies discussed previously.
'!he tests are airred at checking whether the students

- understand the general "idea of the lessons they are
taught,

- are able to transfer infornation,
- understand details, etc.

'!he tests are not like the traditional ones which trost.Iy
depend on writing but they are task-based. 1vbreover,they do not

refer only to classrcom language but also to the real life lang-
uage outside the classroom.
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CHAPTER 'lHREE

ltEthodDlogy

3.1 School

'll1ere are five schools zones in .AddisAbaba. In these

five zones there are 41 gov. schools that have grade seven and

eight students. of these, 4 are junior secondary schools
\'bile 37 are elerrentary and junior secondary schools. 'Ihe
following table shows the types of school and grade 7 student
population in each zone.

Type of School Nunber of Students

ZOnes 1-8 7 & 8 M F Total

1 7 1 2834 2894 5728
2 7 - 1804 1951 3755
3 10 1 2134 2311 4445
4 10 - 2277 2247 4524
5 3 2 1367 1564 2931

. Ibtal I 37 4 .10416 10967 21383
Table 1. 'J:Ypesof Schools and Numberof grade 7 students

in gov. J.S.S. in Addis Ababa.

'!he grade seven students in each of the 37 elerrentary and

junior secondary schools belong to these schools, respectively.
~ver, the grade 7 students in the 4 junior secondary schools
care fran other elerrentary schools whenthey are prorroted to

grade seven. 'Ihus, as rrentioned in the introduction a govern-
rrent; junior secondary school was selected for the study from

zone five.
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~ of School Number of, StudentsType

Naneof School 1-8 7 & 8 M F 'Ibtal
Arbegnoch y/ 502 634 1136
Belay zeleke V 159 155 314
Ethiopia TikdemNo. 2 / 178 195 373
Kelerre~k)rk ,/ 288 311 599
M9dhaneAlern -/ 240 269 509
'Ibtal 3 2 1367 1564 2931

Table 2. co«, Junior SecondarySchools in Zonefive in
Addis Ababa

'!he nane of the school is ArbegnochSchool. '!he reason ~y
this school was selected is that the grade seven students
assigned there cane fran a variety of different primary schools.

3.2 Subjects

'fue grade seven students \\Bre all in their first year at

this school. 'fue fact that the students cane fran different

schools minimises the bias that the school is either ~ or
streng .aadernically. '!he sanple is thus a fairly representative

of the grade seven student population in zone five.

'1ben\.lIIlberof the grade seven students in this school is

1136• '!here are 16 sections and the nUIIterof students in each

section is be~ 70 and 80. In nost of the sections the num-

ber of girls is greater than that of boys. The sections
were randomly assigned. Out of the 16 sections 72 students

were systematically selected. The variables used as the

basis for the selection of the students were their previous
schools while they were in grade six, their marks in the
Ministry exam, age, and sex. A fair distribution of these
variables was ensured. All the information about the
variables was gathered from the grade six Ministry exam

certificates as can be seen from the following table.
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S.N. Sex Age Grade 6 Ministry Name of School
Exam Results in Grade 6

1 M 11 94 Kechene Debre Salam·

2 M 13 96 "
3 M 10 99 "
4 F 15 89 "
5 F 13 83 "

6 M 13 87 "
7 M 14 72 "
8 M 12 70 "
9 F 13 75 "

1a M 12 68 "
11 F 12 64 "

12 M 17 60 "
13 F 12 59 "
14 F 14 58 "
15 M 13 57 "
16 F 16 52 "

17 M 13 47 OJ

18 M 14 37 "
19 F 12 29 "
20 F 14 89 Timhirt Bilichita
21 M 17 96 "

22 M 11 85 "

23 F 13 91 II

24 M 13 70 "

25 M 11 77 "

26 M 12 74 II

27 F 15 74 "
28 F 11 66 II

29 F 12 60 "
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Grade 6 Ministry Name of School
S.N. Sex Age Exam Result in Grade 6
30 M 12 50 Tirnhirt Bilichita
31 F 13 52 "
32 M 14 43 "
33 F 12 37 "
34 M 13 45 "
35 M 11 87 Sululta
36 N 15 100 "
37 F 14 70 "
38 M 13 77 "
39 F 14 78 "
40 F 14 66 II

41 M 19 64 "
42 M 14 65 "
43 F 14 59 "
44 M 14 59 "
45 F 16 57 "
46 M 21 47 "
47 F 14 37 "
48 F 12 96 Medhane Alem
49 F 12 74 "
50 M 12 77 "
51 M 1-1 69 "
52 M 13 44 "
53 M 11 44 "
54 F 12 57 Belay Zeleke
55 F 13 58 "
56 F 14 45 "
57 M 13 23 "
58 M 12 96 Yeye Gulelie
59 F 14 77 "
60 F 14 72 "
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Grade 6 Ministry Name of SchoolS.N. Sex Age Exam REsult in Grade 6

61 M 11 62 Yeye Gulelie
62 M 13 58 "
63 F 13 58 "
64 F 14 48 "
65 F 12 33 "
66 F 14 93 Kelemework
67 F 12 78 "
63 M 13 61 "
69 M 25 54 "
70 F 17 58 "
71 F 14 37 "

Table 3., Variables for the selection of the sample.

Their health condition was also taken into account. There
were no students with hearing defects.

3.3 Recording Grade Seven Teachers

It was felt necessary to know the language level the
students were expected to understand. Unless the language
level is known, it would be very difficult to judge the
listening ability of the students. Students were expected
to understand the levels and type of language used by the
teachers. This means that the level of structure, range
of functions and the vocabulary of the teachers' language
were expected to be according to the students' level of
understanding. Since this was the case then, grade seven
teachers were recorded while they were teaching. The
students were then to be tested against the language levels
they were expected to understand, i.e. the recorded teachers'
language. Th~t is why the test is based on the teachers'
language.
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The test is mostly set around the recorded subject areas
to ensure similarity of language functions. Most of the tea-
chers in Arbegnoch school are diploma holders from Kotebe
Teachers' College (according to the statements of the school
assistant director and the unit leader). They have more than
six years of teaching experience. The greade seven teachers
who were recorded were trained in their respective subjects.

The teachers recorded were briefed about the objectives
of the study and were requested to be recorded for one period
(40 mins.) each while teaching. They were very cooperative.
Those who were recorded were Maths, geography, and science
teachers.

To avoid the diversion of the students' attention during
the actual observations and recording, the researcher visited
the classes at other times pretending that he was observing
and recording. At this time the students were told about the
aims of the study and that they should not worry about the
presence of the researcher and that they should proceed with
their lessons as normal. By the time the actual recording
was made, the students no longer worried about the researcher's
presence. The class atmosphere was normal.

3.4 Analysing the Recorded Texts

In speech Communication language shows various functions.
As regards the use of language Halliday States:

We use language to approve and dis-
approvej to express belief, opinion,
doubt; to include in the social group,
or exclude from it; to ask and answer;
to espress personal feelings; to
achieve intimacy; to greet, chat up,
take leave of; in all these and many
other ways.1
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The recorded material was ana lysed mainly in order to
find out the lev~l of the teachers' language and which parti-
cular functions they used. The researcher adopted the Sincl-
air and Coulthard's system of analysis for the texts with some
modifications.

3.4.1 Sinclair and Coulthard's System of Analysis

Sinclair and Coulthard analysed their texts by
dividing the texts on a rank system of lessons, transactions,
exchanges, moves, and acts.

Lesson

~
Transaction

J
Exchange

J ;:
Move ---------~Opening Answering Follow-up

J
f,: --=----==-=-~-----_:r,......'-=. ---~,_,-, -~----'

Act --l Check Elicitation React Evaluate Nomination
Starter Directive Reply Comment Clue Bid

Marker Informative Loop Conclusion

- - - - - - - - - - e~fOrn;ing ~ Directing

____ t'

Lesson
xr? f," i

Eliciting
i

Free Bound

Elicit, Inform (Re ',"nitiate, Repeat,
Listing ,

Figure 1:- Discourse Ranks (Sinclair & Couthard's)

According to Sinclair and Coulthard's analysis the ranks
are defined as follows:

The lesson is the highest unit of classroom discourse consistin~
of one or more transactions (Sinclair & Coulthard 1975:23).
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The Transaction is a unit of classroom discourse above the
exchange. Exchange combine to form transactions. It is
related to a change in topic and marked by a boundary exchange
(Sincl~ir & Coulthard, p. 22).
An Exchange is one or more utterances (utterance = everything
said by one speaker before another began to speak - Sinclair
and Coulthard, p. 21).
The move is the smallest free unit although it has a structure
in terms of acts (S & C, p. 23).
The Act is the unit at the lowest rank of discourse (S & C, p. 27)

...·rheir system of analysis followed an accepted structured
rank-system. This means that the unit above is formed by one
or more units of the rank below it except the last rank, act.
However, there must be at least one impossible combination of
the units. For example, in the structure of a sentence the
accepted order is:

subject - verb - object. But we cannot have object-subject-
verb. In the same way in an "elicit exchange" there can be the
"opening move" which is the question followed by 'answering'
and'follow-up' moves, but not "follow-up - Answering-opening'.

The classroom discourse ranks of Sinclair and Coulthard
and the researcher's can be compared;
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.,. .
Open~ng
t

Answering
:;;y

Follow-up
'1

Researcher'sSinclair & Coulthard's

• •••• t F'"
4 "Bound

(Re-Initiate,
Repeat, Listing
" II'; a,I', I

Lesson - No change

Tr~saction- No change

~Exchange__
---1:-.., ---1

~. \lI
Free Bound
Inform,Direct,

Lesson

JTransaction

~Exchange
tV

Free
(Inform, Direct,
Elicit, Check)
,... .'" ., rll ••••• r'iIOve t

(Re-Initiate,
Re-Elicit)

I
Elicit, Check)

Move fMove
-I, iOpening

\1/Act/functions
I

Fig. 2:- Comparison of Discourse Ranks.

As we can see from the above table, there are no modific-
ations at the levels of lesson and tr~nsaction. The trans-
action types are not analysed. In an exchange the researcher
has put 'Re-Elicit' instead of 'Repeat' for the sake of simpli-
fication and rephrasing. Modifications are made also at the
level of moves and acts. It is only the 'opening' move that is
taken into account in the researcher's analysis. The reason
is that the 'answering' move is mainly concerned with the
students' language which is not required in the analysis. The
'follow-up' move is also treated as an 'opening' move to avoid
the confusion between 'comment' and 'inform'.
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3.4.~ A Comparison of Analysis at the Level of Acts.

Sinclair & Coulthard's Researcher's
Act Act/Function

Elicitation Elicitation - No change
Directive Directive - - No chanqe
Check Check - No chanqe
Conclusion Conclusion - NO chanqe
Reply Reply - No change
Loop, marker, starter Omitted as they are concernec

silent stress with structure
Conunent included under inform

- because of the confusion
between comment and inform
Inform sutdivided into:

definition
purpose

Inform process
& contrast

Conunent cause
description
Illustration
example
sununary

Table 4 A Comparison between Act and Function.
As can be seen from the above table, modifications are

made in comment and inform. Sinclair and Coulthard discussed
the structure moves in terms of acts, which are linguistic.
However, in this study the concern is with the function of the
language rather than purely the linguistic structure because
what is needed is to check the students' understanding of the
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language functions. In the researcher's analysis the
inform act has been subdivided into:

definition

Illustration

Contrast

Summary

Description

Process

Cause
Purpose

Example

:- An explanation or statement of
what a word or phrase means

:- Making clear or easily understood by
using teaching aids, making comparison,
etc. (i.e. non-linguistic)

:- A comparison is made so as to find out
differences

:- that presents the substance or general
idea in brief form

:- describing properties, visual character-
istics, etc. of something

:- description of a continuing development
involving many changes

:- that which produces an effect of result
:- function, i.e. use for which something

is employed
:- fact, thing, etc. which represents a

general rule.

The above stated terms are used in order to clearly see
the functional nature of the teachers' language. It must be
clear for the students what the teachers ~ean. For example,
teachers may define, describe, illustrate, contrast, summarize,
etc. It is expected on the part of the students, that they
understand these points, i.e., that the teachers are defining.
describing, contrasting, etc. These findings helped the re-
searcher decide what to test. Part of the test is aimed at
checking if students understand these language functions.
This is the main reason why some alterations were made from
that of Sinclair and Coulthard.

The layout of the texts can be seen from appendix 1.
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The major points in the analysis of the texts are:

a) The page is divided into 3 columns: column 1 exchanges,
column 2 acts/functions and column 3 texts.

b) Transaction boundaries are marked by a double line, ex-
change boundaries by a single line.

c) Non-verbal reactions of discourse acts are represented
by NV.

d) No Response to an elicitation is represented by NR.
e) In general, exchanges are ~nitiated by teachers; when a

student does make an opening move, this is shown by pre-
fixing the exchange label with P. Thus, a pupil--
initiated eliciting exchange would be labelled P. elicit.

3.5 Listening Ability Test
The functions of the utterances of the teachers' language

should be known. The utterances can be statements, questions,
commands, and responses. Moreover, it should be known whether
the statements and questions show definitions, processes,
causes, descriptions, illustrations, etc.

The recorded language of the teachers is expected to be
understood by the students. The analysis of this language
helps us to decide what we should include in the listening
ability test for the students. As much as possible, the test
items are made to reflect the functions of the utterances in
the teachers' language. The teachers' language helps us to
judge the level of the students' ability of listening and the
types of listening required in understanding their subjects
through the English medium. Therefore, it serves as a basis
of the listening ability test. The test consists of four parts,
namely, science, maths, geography, and general questions for
listening ability in English. The first three parts are based
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on the content of the subject areas (science, maths, and
geography). They show us how far students can understand their
subjects. The fourth part is a general one which helps us to
know if they can understand general ideas such as discrimination
of sounds, questions, statements, and instructions.

The instructions in the test are given in Amharic. The
main reason why this was done is to make sure that the students
understand what they are supposed to do when they are asked.
In relation to clarity and understanding of instructions U1er-
hill has the following to say:

Clear instructions are crucial, otherwise
you will test familiarity with the test
procedure not language ability. ---
Where low-level learners with a common
mother tongue are involved, the instruc-
tions should be in their ~wn language
(Underhill, 1987: 40-41).

Students may not answer the questions if they do not
understand what they should do. This does not mean that ins-
tructions are not part and parcel of the test. There are
also questions on instructions to check if the students can
follow or understand instructions.

The test was administered in Arbegnoch school January 30,
1988. All the instructions were explained to the students in
Amharic before the test started to ensure that everything was
clear. Words expected to be difficult like "errupt", "volcanic
activity", "zebra-crossing", etc. were made clear. The ques-
tions were each given twice orally to the students and they had
to give the correct answers. In one of the questions where
students were asked to draw, they were told that simple lines
would be anough. To help the students understand the tracin~
of a route on a map, an example similar to that of the test was



- 40 -

given to them in Amharic. The dialogue about tracing a route
on a map in the test was made between the researcher and the
students' geography teacher. To avoid the problem of memory,
the test was given after every lesson of the respective subject.
The duration of the test was 2 hours and 15 minutes including
the time spent on the explanation of the instructions.

3.6 The Hypothesis Testing
The Chi-square test (x2) is used to test the Null (Ha) and

Alternative (Ha) Hypotheses in this study:

Ho: There is no significant difference betwen the actual
listening ability of the seventh grade students and
the expected listening ability level required of them
in their subject areas.

Ha: Ho is not true.

Footnotes

1M.A.K. Halliday, Ex lorations in the Functions of Lan ua e,
London 1973 , p. 44.

2Nic Underhill, Testing Spoken Language: A Handbook of
Oral Testing Techniques, (Cambridge 1987),
pp. 40-41.



CHAPTER FOUR

This chapter will discuss the results of the classroom
observations and the analysis of the classroom language.

4.1 Results of the Classroom Observations

4. 1 • 1 Complexity of Language

From the researcher's observation, the teachers' language
appeared to be very difficult. The teachers used long sentences
and complicated structures. Some examples from each subject
can be cited. In geography we find long sentences and diffi-
cult structures such as:

1. "Because of internal force, when magma comes out at the
surface of the earth, it changes its name into lava."
This sentence has two subordinate clauses: the one is

clause of result and the other is adverbial clause of time.
Such kind of complex structures seem to be very difficult
for grade seven.

2. liThe snail in the water will die and the shell of snails
will collect in the ocean, or in the lake or in the sea,
for many thousands of years." This long sentence could be
expressed in short simple sentencesv otherwise students
may not understand the meaning.

It is observed in rnaths also that there are confusing
sentences and cumbersome structures which aggravate the com-
plexity of the language. Here are some examples:

1. "You remember from 4.3 that a fraction is said to be in
its simplest form or lowest term if the numerator and the
denominator of those fractions given are all in simplest
form. " This sentence is not only long but extremely comp t=-:

It has two subordinate clauses: One noun and one conditional.
The noun clause has a passive construction.
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2. "You make, you can give as many equivalent rational
numbers as possible for any given rational numbers whether
it is a positive rational number or a negative rational
number." Such a long sentence seems to be very complex.
It has one subordinate conditional clause. Moreover, the
teacher used difficult expressions such as "the former
--- the latter", "a.s---as", "whether---or not", "if---",
"going to", "make use of", etc. The researcher would not
expect students to understand such expressions.
In science also there is the same problem.

"h"'henthe birds and insects come to the flower, they will
take pollen grains with their feets and with their wings and
transfer it to the stigma, transfer it to the stigma with
wings and legs, and then they will fall it on the stigma. I!

This is a compound complex sentence. It has two subordinate
adverbial clauses of time. It is very doubtful whether the
students understand it.

The long sentences and complicated structures used by the
teachers may bring about problems for the students in under-
standing the language and the content. Such kind of language
may cause a barrier for the students to unders~and their sub-
jects. However, the use of teaching aids (pictures, drawings,
and real objects like stones and flowers) rather than the
language seems to have helped students to have some ideas
about what the teachers were saying. For example, in science
the teacher taught the students the names of the different
parts of a flower by showing them a real flower and a picture.
He asked them questions like "what do you call this part?"
The students were trying to answer the questions, although not
satisfactorily.
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4.1.2 Accuracy of Language

It is observed that the teachers' language is not accurate.
There are serious errors worth noting. The most frequent ones
are the misuse of tenses and mistakes in subject-verb agreement.
Some examples can be cited from each subject.

Nature of
Mistake Geography Science
Tense
and
Verb
Form

1. Because it
crush easily

2. Rock, sand,
mud will
erroded

3. This big tree
will fell
down

Maths
The L.C.M. or
the L.C.D.
show the same
thing

1. I will ask
you questions
from what we
have to studi""':'

2. When the birds
and insects CO""

to the flower,
they will take
pollen grains--

Subject-
Verb
Agreement

1. Igneous
rocks is
fire or heat

2. Sedim.entary
rocks has
layers

1. Take one
of the
denominator

2. You simply
add the
numerator

3. They have
a different
denominator

1. They have three
things which
invites---

2. On their mouth
there is---

Table -S Errors in the teachers' language.

The weaknesses of the teachers in expressing themselves
accurately can have a great impact on the students' under stan
ing of the language. Language not clearly expressed cannot be
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a good medium of instruction. If it is not clearly expressed
it cannot be clearly understood. Moreover, the researcher
suspects that the students learn broken English. Once they
learn errors it would be difficult for the students to unlearn
them.

4.1.3 Methodology Applied and Puoil Participation

From the classrooom observation, the researcher could
see that the teachers' methodology was mainly chalk and talk.
This means that the teachers were talking and writing on the
blackboard. However, there were some drawings and real objects
like flowers and stones for demonstration. The students were
not encouraged to ask questions and giv.J suggestions. In fact
the geography teacher allowed the students to ask questions.
But the questions appeared to function only as checks.

Students were not engaged in any sort of class activity in
any of the subjects. They were passive listeners. They were
only asked to answer questions orally. The teaching-learning
process was teacher-centred. Students were not told to do any
tasks. Learning by doing was totally ignored. For example, in
maths, the students could have been asked to work out certain

. h dd .t . ft' I b 1 +2 = 3 .exerc~ses suc as a ~ ~on 0 ra ~ona num ers ~ 4 4 I

1 + 3 = i, by going to the o l.ackboa rd , The geography teacher
555
brought to the class different types of rocks. He showed these
stones to the class while he was teaching. But he did not give
the students the chance to touch and see clearly these stones
so that they could differentiate which is which. He should
also ask them if they had seen or known these types of stones
before.

In the science lesson, both the teacher and the students
had flowers. The teacher made use of flowers while explaining
the parts of a flower. However, after his explanation, he
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didn't ask the students to show him the various parts of the
flower. The students were not asked to do anything. Task-
based activity was forgotten. Students could have information
about what they knew of the flowers, for example, about their
colours, kinds, scent, importance, etc.

Students' participation in the teaching-learning process
in all the subjects was absolutely absent. Another problem
observed is that the teachers do not teach through the English
medium but mostly through Amharic. Here, however, as can be
seen from the recorded material, the teachers used the English
language as is expected by the policy of the Ministry of
Education. Another teacher was recorded while teaching and
he mostly used P~aric. This recording was discarded because
it was difficult for the researcher to analyse the language.

-The large number of students in a class is also a problem.
There are fr·'.)m7:,)-80 students in a class. It is very
difficult to teach English effectively to such a large class.
However, listening can be taught to a larqe class.

4.2 Results of Analysis of the Language

~.2.1 Breakdown into Exchanges
There can be various dimensions from which one can look at

the teaching-learning process. However,_the main levels
observed in the analysis of the teachers' language during the
teacher/pupil interaction in the classroom are exchanges and
functions. The major types of exchanges that could be seen
within the stages of the lesson were: inform, elicit, direct,
check, and boundary.

These exchanges are statistically stated in each subject
as follows:
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TYPE~ OF EXCHA.~S
Elicit
& Re-

~ Inform Elicit Direct Boundary Check Tota
Subject No. % No. % No % No % No i. No %
Oeog raphy 30 22.9 70 53.4 5 3.8 3 2.3 23 17.6 131 100

U) Maths 21 32.8 28 43.8 3 4.7 3 4.7 9 .14 64 "

Ii SClence 13 22.8 28 49.1 5 8.8 5 8.8 6 10.5 57 ••

Total 64 25.4 126 50 13 5.2 11 44 38 . 15 252 "

Table 6. Frequencies of the types of Exchange.

'!here are a sufficient numberof informs and elicits in
each subject. However, they are all teachers' Informs and
elicits devoid of pupils' participation. Although the nurrber
of the elicits is greater than that of the informs in all the

subjects I the tine of the informs is far greater. '!he follow-
ing table shows the approxinate tirre taken by each type of ex-
change in each subject.

EXCHANGESIN 'IERMS OF TIME

Elicit
&

Subject Inform Re-Elicit Direct Check Total
~aphy. 26 mins 6 mins 1 mins 2 mins 35 mins

Maths 24 II 5 " 1 II 1 " 31 "
Science 22 " 10 " 1 " 1 " 34 "
'IDI'AL 1. 12hrs 21 " 3 " 4 " 1.40hrs

Table 7 Exchanges in terms of Tine.

'!he tine taken by each type of exchange in each subject

was calculated as follows: '!he researcher listened to every
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inform in a lesson from the recorded material and the t:i.ne

taken to finish every inform was marked, Finally, the minutes

and seconds taken by all the informs in that lesson \Ere added.

'!he sane rrethod was applied to all the other types of exchanges
in each subject.

'!he duratien of t:i.ne for each subject is 40 minutes. How-

ever, as ,~ can see from the above table, the nun:berof minutes

in each subject is less than 40 because the P-Elicits, P-Replies,
I

and sileoce are not accounted.

'Ihree types of questions can be seen in the analysis of

the teachers' language. M:>stof the questions are wh-questiens.
'!he numberand nature of questions are stated in this table.

2
'lYPES OF ELICITS

I Rising
Wh-QJestio~ Auxiliary Verbs Intonation 'lbtal

Subjects No % No % No % No %

Geography 24 64.9 8 21.6 5 13.5 37 11)0
Maths 5 33.3 7 46.7 3 20 15 "

. Science 12 100 - - - - 1:! "

TOTAL ·11 64.1 15 23.4 8 12.5 64 "

Table 8. Types & numberof Elicits.

'Vb-QIestions were set in the listening ability test-test
items part III in science and part III in geography. Q.lestions
that require yes or no answers ~ also given in the test.

Part I in each subject is en yes or no questions.

4.2.2 BreakdCMIlinto Functions within Inform EXchanges

It is previously stated in chapter 3 page 36 table 4 that

the •infonn' is subdivided into various functions. '!he teachers'
language has all these functions.
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Functions within Inform-Exchanges

SUbject Cefi- ~ Cause pur- Prc.-:o: Con- Ces- Con- p:llu- Sum-......•••.••,'
nit- ple pose cess tra- cri- clu- Istra- nary
ion st ption sion ~ion......

Geography 8 3 16 8 3 5 4 5 1 1
CIl

~ Maths 7 5 - - - - - 2 10 -

~

SCience 3 - 3 2 3 1 9 3 2 1

Total 18 8 19 10 6 6 13 10 13 1

-
Table 9. Numberof functions.

'!his table &"lCMS functions within inform exchanges. The
nature of the information the teachers taught their students is
reflected in these functions. Whatis required is to check if

the students understand, for exanple, definitions, causes,

processes, descriptions, etc. '1hese points are the basis for
the test. As \\B can see the nurrberof definitions and causes
is greater than that of the other functions. All the above

language functions appear in geography and very rare in maths.
M:)stof the functions in Haths are illustrations.

4.3 Cescription and Justification of the Test

'IDemain objectives of the test are to find out if the
students can understand the language needed for:

(a) the recessary details of what they are taught in·'their
subject areas. For exanple, the students maybe expected

to understand sene definitions like that of 'fertilization',
'least cormonnulltiple', 'atrrosphere', etc. For this reason,
SOliE questions on definitions are set in the test, for
exanple, Part II test item 3 in science, Part IV test items

3 and 4 in Haths, Part IV test item 1 in geography.
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(b) various directs are given to them in teaching-learning

activities. For example, in the recorded material we
find some directs like "Look, how igneous rocks are",
"Have your flowers ready", "Please, try to answer the
questions", etc. Thus, to check if students understand
directs, questions are set in the test. For example,
there are test item V in Maths, and test item II in general
questions for listening.

(c) the general information of what they are taught. Most of
the time teachers expect their students first to understand
the general idea of what they teach, and second if necessary,
they may be required to study specific or detailed inform-
ation. In relation to this, general questions about pollin-
ation and fertilization and the life cycle of a housefly
through drawing were set in the test, test items part V-4
in science and part VII in the qeneral questions for listen-
ing.

(d) what questions, statements, and instructions are. If they
understand these, they know what they are supposed to do.
As stated previously, there are many informs, elicits, and
directs in the teachers 'language. Questions are set in
the test to check if students understand and can different-
iate questions, statements, and instructions. The test
items are parts V and VI in the general questions for
listening.

(e) for the transfer of information. Students are expected to
be able to transfer the information or knowledge they have
got. There are questi~ns in the test based on students'
ability to use and transfer information. The test items
are: parts III, V, and VI in geography; part V in mathsj
parts III and VII in science; parts I, II, VII & VIII in
general questions for Lf.st.en Lnc:

The above points can be represented diagrammatically as
follows:
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stJBJE:TS
Geooral

'Listening Geoqraphy Ma.ths 8cience Olestians
,strategies '!est Item '!est Item Test Item Test Item

Transfer of III, V V III, VII I, II, VII,
Infonnation VI VIII

Understanding IV-1 IV-3,4 11-3
a detail
Understanding V-4 VII
a general
Infonnation

Understanding

Olestians,

nstaterrents, &

Instructions 'f 11, V, VI"
'.1,

'j

Table 10. Test Ltems in Understanding listening strategies

'!he informs form the greatest part of the teachers' language.
As previously stated, there are various functions within these
inform exchanges. So it becones necessary to check if the students
understand these functions. '!he test items based on these can be
shownas follows:
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SUl3JECI'S

F\mctiCllS Geography M3.ths &::ience

Test Item % 'lest Item % Test Item %

I:efinition IV-1,2 8 IV-3,4 10 1-3
1-3 5.8

I - 2 [\7-3,

Cause III - 5 p,
IV - 5 n2 - 5.8

Process IV-3 4 - ~

Purpose II - 2,3 12
III- 3

Contrast II .- 5 4 - IV 14.3

Illustration - V 10 -
1 - 4

I:escription - - 1II-4 22.9
IV

EKarrple II - 4 12 - -
V

Table 11. Functions & Test Items in %.



CHAPTER FIVE

Emoirical Findin~s

The test results as shown in terms of the raw scores
are given in the appendix. The raw data show that the highest
mark is 85.5 and the lowest is 37.25 with the rancre beinq
18.25. When the raw data are put in a form of frequency
distribution, we get the result in table 1~·.

Grades No. of Students--
35.5 1').5 ...;

flO.5 - 45.5 11
40.5 - 5J.5 -.,.--L..L,

50.5 - 55.5 18
55.5 - 6J.5 '1

60.5 .~65,5 3
65.5 - 7v.5 II

7~)• 5 - 75.5 -1
v

"'5.5 - 8a.5 3
80.5 - 85.5 1

Table 12:- Frequency on Grades of Students

The mean and standard deviation were estimated to be
52.85 and 9.66 respectively. This gave a coefficient of
variation of 18%. This means that there is no big variation
between the scores of the students.

5.1 Empirical Findings Related to Overall,Listeninq Ability

An attempt was made to verify whether the scores are
')

normally distributed. p~~ test showed that the distribution
is not normal but skewed towards the lower scores (see
figure 3).
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FIGURE 3 Observed and expected frequencies on marks.



Thus the statistical computations made strongly show
that the actual listening ability of the students is very low
when compared with the expected listening level in understanding
their subject areas.

~
It is established if the calculated value of x~ is less

than the table value at a certain level of signficance, the
relation is considered to be a good one which means that the
difference between the observed and the expected frequencies
comes from the fluctuations of sampling.1 In this case the Null
Hypothesis (Ho) is accepted and the Alternative Hypothesis (Ha)
is rejected; and the reverse if the x2 calculated is greater

~
than the x' tabulated.

The statistical computations depicted that the
calculated value of x2 which is 16.82 exceeds the table value
11.07. The difference between the observed and the expected
frequencies is significant. Thus, the Null Hypothesis which
states that there is no significant difference between the
actual listening abilities of the students and the listening
level expected of them in understanding their subject areas is
rejected and the Alternative Hypothesis which states that there
is significant difference between the observed and the expected
listening abilities of the students is maintained. This shows
that the sample is not drawn from a normally distributed
population like the expected one. This can be clearly seen or
verified by the difference in the histogram in figure 3.

If we arbitrarily take the x 50 as a point of reference
50.7 of the students have got above average while 49.3 have
got below average. However, when the actual mean 52.85 of the
raw scores of the listening ability test is taken into account
40.8% have got above average and 59.2% below average. One can
observe that the listening ability of the students is unsatis-
factory. If we compare the actual X (52.85) and the arbitrarily
chosen X (50), there is the difference of 9.9%. The result
still shows skewness towards the lower scores.
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5.2 Empirical Findings Related to Broad Functions

5.2.1 General Information

The students are weak in understanding general
information. The average result in the test items, that is
part V test item 4 in science and Part VII in general
questions, is 31.7%. This is very low when compared to the
overall average of the test (52.85). This shows us that they
do not understand the general ideas of the lessons they are
taught.

5.2.2 Instructions, Questions, and Statements

Understanding instructions is a very vital part of
the classroom language. Students are expected to understand
instructions given to them in teaching-learning process.
Halliday claims that children know instructions very well.

----the child is well aware that
language is also a means whereby
others exercise control over him

,. The child applies this awareness,
in his own attempts to control his
peers and siblings; and this in
turn provides the basis for an
essential component in his range
of linguistic skills, the language of
rules and instructions. --- he
learns as time goes on to give
ordered sequences of instructions,
and then progresses to the further
stage where he can convert sets
of instructions into rules 2

However, the students were found to be very weak in
understanding instructions. They did not work well in the
test item part VI in the general questions for listening
related to instructions. The average result in the
instructions is 31.9%. When this is compared to the overall



'"' •...
average results 52.85, it is very ICM.

Qlestions Staterrents Instructions
'lest Items in

General Olestions V VI VI

Average of
Iesults 56.3% 53.1% 31.9%

Table 13 Average Results of Q,lestions, StaterrEnts &

Instructions

Students are expected to knowthe difference bebRen
questions and staterrents. Otherwise they cannot understand

~t goes on in the classroom. 'lhis is madeclear in Halliday's
WJrds.

'!he young child is very ~ll aware
on howto use language to learn
and maybe quite conscious of

this aspect of language before
he reaches school, nany chi.Ldren

already control a ITEtalanguagefor
+-~ h.".,r; C!i-;" ~'''''''i-;_onof language,

iat; a 'question'
is, what 'knowing'

rrean, and they can

ngs without difficulty. 3

O'l
LIJ
i5:l.-

O'l Ul >.-.- w (f,j
Z .- Il:LIJ ~ LIJ1: 5 ~:Ja. ~ z
1: Il: ::::>

8 ~ o ~
Vl 0 ~ ~~o LIJ 0

'M :t III
::r:: ~ ...I -e. 0 O'l0:: :x: 0. .- :x: s
I-l ~ (J 0
Cl Ul -e

0 ~.- .-

n order to check whether they could
,

rxm stateITEnts. 'lhe resul ts sh~d
iate questions from staterrents as can
he results are above average men
verage (5~ .85) e

-<; uestdons 'Yes/NoI C).lestions
Average R;sult Test Item Average

JesuIt
13.8% I 68%

- I 58%

17.18% I 69.2%
15.49% 65.1 %

m-& 'Yes/No' Q.lestions
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Although the students could differentiate questions from
statements, they could not answer the test items on questions
(test items part III in geography and science). These are the
Wh-questions. The average result is 15.-19%. It is extremely
low especially when compared to the overall average of the test.
This could be either the inability to transfer information or
the oroblem of content. But they worked well in the questions

. ~ .

that required 'Yes or No' answers. The average result 65.1%

was well above the overall average of the test. The researcher
is concerned with the functional not grammatical questions.

5.3 Empirical Findings Related to Transfer of Information

Speech is normally a t1.<10-waysystem of communication.
The roles may be rE.s-.ars'ed.That is, the speaker becomes the
listener, and the listener becomes the speaker. After listening
effectively, the listener gives an appropriate response which
could be verbal or non-verbal. This output is the transferring
of information. lVhen we apply this to the teaching-learning
process in a classroom situation, the students are expected to
listen to what the teachers teach them in their subject areas.
They are also expected to be able to transfer the information
or knowledge they have got. In relation to this Littlewood
states:

Learners must now extract relevant
information from the text in order to
transfer it to some other form, such
as a table chart or diagram.
This structures and motivates
the ~.._~tening acti vity --- learners
should be asked to formulate the
important content in their own words,
in the form of notes or as a summary,
Alternatively, learners may be required
to evaluate the information contained in
the spoken text, which may thus serve as
a stimulus for written argument or group
discussion.4

Information can be conveyed in spoken and written
language. But it can also be conveyed in maps, drawings,
tables, etc. In the case of this study, the students are not
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required to write a series of answers to transfer infonnat.ion

rot are required to convey it mainly in a non-linguistic way
such as maps, drawings, grids, etc.

It is inportant to knowhowfar the students are able

to transfer the infonnation of mat they have learned. '!his
is an inportant aspect of the study. 'lhe average result of

the test items on the transfer of information is 28.6%. '!his
is extrercely low \ohm carpared to the overall average of the

test (52.85). 'lhis neans that little or no transfer of
infonnation is being achieved. '!he questions in the test that
required transfer of infonration are:

a) giving answers to questions,
b) matching drawings with statenents,
c) showinga rational nunoer on a numberline,
d) drawing a tree, a bus-stop. and a zebra-crossing,
e) tracing a route on a map, and
f) fill in grids

'!he table below showsthe average result of each test

item on the transfer of information.

Test Items

I II III IV V VI VII VIII
Geography Ave. of Results 13.8% 28.2% 44% ,

Maths " " If 33.1%
Science II " " 17.2% 34%
General
QIestion " " " 6.6% 40.8% 52.1% 16.2%,

Table 15 Average results in transfer of Information

'!he inability to transfer infonnation is very crucial to learning.
Students, for exarrple, cannot develop their skills of note takinq mile
listening, makinga picture or diagram according to give.l'linstructions,

and answering questions.

3.4 Enpirical Findings Related to Specific LanguageFunctions

Children understand the various functions of language. 'lhey know
that they can express any nessage through language. In relation to the



specific functions Halliday points out

The child is aware that he can convey
a message in language, a message
which has specific reference to
the processes, persons, objects,
abstractions, qualities, states
and relations of the real world
around him.5

Thus the students are expected to understand the

specific functions of the teachers' language. In the

analysis of the classroom language, there were different

functions within the inform exchanges. Based on these
functions there were questions in the test as can be seen
from the table in chapter IV page 51. The students
worked poorly in these functions: causes and effects,
purposes, illustrations, and examples. The following table

shows the results.

,

Functions within Inform E~changes
Definition Cause Process Purpose Contrast Illu- Desc- Example

stra ript-
tion ion

/Average 51.3% 39.8% 57.5% 27.5% 52.3% 33.8% .53.6% 31. 7%

Results

Table 16 AverageResults in Functions

As a whole, the listening ability of the students is
unsatisfactory • H~ver, they shoeed average results in sate
of the functions like definitions as can be seen fran the above table.
'!his is so only whenwecorcparethe results to an arbitrarily chosen
average of 50. But if these results are carpared to the overall
average of the test mich is 52.85, they are belowaverage in aJ.m:>st
all the functions.

If the students are weakin: transferring infonuation,

tmderstanding instructions and functions like causes and effects,
they cannot understand \..nat is taught to themand they will be

forced to rcenorize. M::Donouqhclarifies the point as foIIO\~:

W1ena listener has not
understocx1the meaninq of a
group of \~rds, the natural
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strategy is to hold the sounds
or the words verbatim in his
short-term memory. If there is
too much to go into the short-
term memory it will be put
under a lot of strain and the
listener will start to feel lost
and may panic. Panic, of coursei
makes matters worse.6

Such a situation aggravates the problem in teaching
and learning. The fact that they could understand definitions
and were weak in those test items based on transfer ,::.f inform-
ation reveals that they memorize things they learn without
understanding or being able to do anything with them.

Finally, the points so far discussed can be summarized.
The test reuslts verified that the listening abilities of the
students are below average. Their weakness can be stated as
follows:
a) they do not understand general ideas of the lessons they

are taught,
b) they do not understand instructions,
c) they are not able to transfer information,
d) they do not understand the specific language

functions of cause, purpose, illustration, and
example, and

e) they memorize their lessons but without understanding.
However, they worked well in some specific language

functions like definition, process, contrast, and description.
They have also worked well in the 'yes/no' questions and in
the discrimination of sounds. The average result in the
discrimination of sounds was 75.1% which is very high when
compared to the overall average of the test (52.85).
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Footnotes

1C•R• Kothari, Research Methodology: ~ethods and Techniques
(New Delhi, 1985), p , 317.

2M.A.K. Halliday, Explorations in the Functions of Language
(London, 1973), pp. 12-13.

3Ib i d , , P • 15 •

4William Littlewood, Communicative Language Teaching:
An Introduction (London, 1981), pp.73-74.

5Halliday, p. 16.

6Steven McDonough, "Psychology and Language Learning",
quoted in Shelagh Rixon, Developing
Listening Skills (Londun, 1986), pp. 34.35.



CHAPTER SIX

Conclusion, Summary of Findings, and Recommendations

6.1 Conclusion
Although this research may have its own limitations due

to the inadequacy of materials, certain conclusion can be drawn
from the findings. As can be seen in appendix IIIb table 19,
the results have revealed that the listening ability of the
students is below the expected listening level required of
them in understanding their subject areas. l'1eexpect the
students to understand the classroom language spoken by the
teachers. This is the expected listening level of the students.

The results have depicted that the students are weak
in transferring information (chapter V page 57 table 15) and in
understanding instructions and functions like purposes and
causes and effects (chapter V page 55 table 13 and page 58 table
16, repsectively). They are aLso weak in understanding the
general information. However, the students could understand
some functions like definitions. The fact that they worked
bet. er in definitions suggests that they memorize their lessons
without understanding.

As far as teachers' methodology is concerned, the
researcher could find out from the- classroom observations

and the recorded material that the teaching-learning process
is teacher-centred. Teacher-talk predominates overall the
class activities. There are no pupils - elicits or informs
in the recorded material except in one subject where there are
5 P - elicits.

The teachers' language is unsatisfactory and seems to
be a problem to the students because it is complex and full of
errors (chapter IV).

6.2 Summary of Findings
The main points of the findings can be summarized as

follows:
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6.2.1 There is significant difference between the listening
abilities of the junior secondary school students and
the listening level expected of them in understanding
their subject areas.

6.2.2 The actual listeninq ability of the students is below
the expected listening ability level.

6.2.3 The results showed that the students are especially
weak in:

6.2.3.1 transferring information,

6.2.3.2 understanding instructions,
6.2.3.3 understanding functions of purposes,

causes and effects, examples, and
6.2.3.4 understanding general information.

6.2.4 The listening ability of the students is independent
of sex and age

6.2.5 The teachers' language has various mistakes. It is full
of long sentences and complicated structures as can be 2

seen in chapter IV page 13.

6.2.6 The students seem to memor Lze things vlithout unde rstiandLno

because their work on definitions which depends on memoriz-
ation was good. However, their work on questions that
need some reasoning, for example, like that of cause and
effect, transfer of information, etc. was poor.

6.3 Recommendations

Based on the findings the following points are recommended.

6.3.1 The teachers' classroom language is very complex and full
of errors. It adds complication to the existing language
problem of the students. It is necessary then that the
junior secondary school teachers improve their English
classroom language. Further training should be given
both to the English teachers and other subject teachers
with special emphasis on classroom language and simplifi-
cation.
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6.3.2 The teachers methodology needs improvement. The teachers
have to use more visual presentation. As much as
possible they should allot their time so as to qive time
for students to actively participate in the teaching-
learning process.

6.3.3 The policy of teaching through the English medium in:
the junior secondary school should either be changed
and be substituted by Amharic or it should be enforced
with appropriate training and remedial teaching.

6.3.4 The researcher would like to give the following sU9gQstion~
to bridge the gap between the observed and the expected :
listening abilities.

6.3.4.1 English and other subject teachers should be
trained in classroom language (see 6.3.1).

6.3.1.2 With more emphasis on listening, students should
be given an intensive course (immersion) in English
for sometime before they start grade seven.

6.3.4.3 More courses on task-based listening skill with
special emphasis on the activities that help
students to:

1. transfer information,
11. understand general information,

iii. understand instructions, and
iv. understand functions of purposes,

examples, causes and effects, etc. should be
prepared.
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Appendix 1 Transcription and Analysis

of the Recorded Material

Exchanges

Appendix 1a - Maths

Functions/Acts Text
All right

Boundary
Frame

Focus

====== ..•..-_.-==========

Inform

Inform

Introductory
information

Example

Now, we are going to learn a new
topic, a new lesson, that is, 'Ad-
dition of Rational Numbers, Addition

~~~=~~~!~~~l=~Y~~~§~===============c
you have already studied addition
of rational numbers or fractions
in primary school. There, you, of-
course, learned how to add fract-
ions with the same denominator.
It is very simple and easy to add
rational numbers or fractions with
the same denominator or having a
common denominator
Take one of the denominator of the
given fraction as a denominator of
the sum. Then you simply add the

1 2numerator, for example'--3-+~.
These two fractions or rational
numbers, they have common denomin-
ator.

Elicit El
What is their common question?

(NR ~ ,
Re-Elicit El Who can answer this question?

(NR ~)

Inform

_1_+~, they have a common deno-
3 3minator 3. Then you simply add

Illustration the numerator, that means 1 and 2;
(Process) 1 + 2 = 3

Elicit



Exchanges Functions/Acts

- 7 1 -

Text
?----

Re-Elicit P-Reply
evaluate

Yes
1

31. 3'" means 1.

Inform
Example

definition

If the numerator and denominator,
suppose we have-}- and j, we are
going to add the fractions. They
have a cornmon denominator 3.
Then you add the numerators 1 + 2
is euqal to 3 and 3 is always 1
2 4 ... '3 72 means 1, 4 means 1, 7 means 1.

Inform Conclusion

This is a simple way of adding
rational numbers with the same or
with cornmon denominator.

Inform definition
We saw on the number line that ;
is one of the seven equal parts
of the unit intervals ._1_ means

7
1 is numerator.

Check

Ch
Class Rep.
T-evaluate

Right ?
Yes.
1 is numerator.

?-----
Elicit

El
Class Rep.
T-evaluate

7 is
denominator.
denominator, yes.

Inform

definition

The denominator tells us, it tells
us that-+- is one of the seven
equal pair parts of the unit inter
valse The denominator always
tells us into how many segments
or into how many parts we can
divide, we can divide a given



Exchanqes

- "- /.:. -

Function/Acts Text

Elicit

El

P-Rep

rational number. The numerator
always tells us how to count, how
to call it in other words.
Suppose now that we want to add
two positive fractions, you know
positive numbers.

,

-i- is it a positive rational
nu~ber or a negative rational
number?
A positive rational number

Direct

d

P-Rep
evaluate

Speak louder~
Positive rational number
Good. Very good. It is a positive
rational number.

Elicit

EI.

If we take another rational
number (teacher writes t on the
blackboard), is it a positive
rational number or a negative
rational number?

(NR ~)

Re-Elicit
El
P-Reply

Yes ?-----
(Inaudible)

Direct
d

P-Reply

T-evaluate

Speak louder
Positive rational number and
negative rational number.
No, no, no.

Re-Elicit

El

P-Reply
T-evaluate

I mean this rational number (by
pointing to what is written on
the blackboard)?
Negative rational number
Negative rational numbers,
negative rational numbers very
qood.
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Exchanges

Example

Functions/Acts Text

Inform
iIllustration

Suppose now that we want to add
two positive fractions such as
2 + 4 that have different deno-
"3 5
minators. The denominators are
different. There is no any
cornmon factor. There is no any
cornmon factor betwen the deno-
minators 3 and 5. They have a
different denominator. In such
cases, we can do this problem
easily if we make use of equiva-
lent fractions, if we make
equivalent fractions. I think
and I hope that you know how to
form equivalent fractions or
equivalent rational numbers.

?Now, for J you can make as man~
rational numbers, as many
equivalent rational numbers as
possible. Simply you can multiply
the numerator and denominator
with the same number.

El
Elicit

NOw, can you give me an equivalent
rational number for t?

(NR ~ )
can you?

Re-Elicit El. (NR ~)
Check .Ch All right (NR ~)-----------;--------------------~------~----~--~--------------------.d I think the topic,

Re-Initiat~
P,:,Reply

(Direct) T-evaluate

the lesson is
new, yes, yes.

Corne on, come on. Go ahead. Try it
Not equivalent.
No, no, no. You did not under-
stand my question. YQU see, you
did not understand my question.
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Re-Elicit

El. I say can you give me another
equivalent rational number, an-

?other equivalent fraction for j?
(NR ~ )

Inform

Example

Illustration

definition

Let me give you an example. Now,
you multiply both the numerator
and the denominator by the same
counting or natural number, by
the same countinq or natural
number. You multiply the numerator
and denominator with the same
counting or natural number. For

1 . 1 t 2X 2exam? e, equ1va en 3X 2 'we
multi?ly both the numerator and
denominator by 2. Then you get
4 • 2 and 1 are called equivalent
6' 3 6"
fractions, equivalent, they are
the same, they are the same.

Elicit

E1. Can you give me another equivalent
fraction, another equivalent
fraction? (NR ~ ) .

Re-Elicit Teacher
P-Rep.
T

Yes ?

6
9'
( ." I

Over 9

6
9'

Inform
Illustration

N It' 1 .t 1 3 6ow you mu 1p y 1 • 3 x3 = 9'
6 4 2 11' 1 t9' 6" ' 3' are a equ1va en
rational or equivalent fractions.
When you simplify i that means
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Text

you simplify rooaninghaving the

sinplest fonn, they have a ccmron

factor 2.

Check

Ch

Class Rep.
Ri9ht?
Yes.

Infonn
Illustration

4 and 6 have a cammonfactor 2.
'Iherefore, men you cancel it
with 2 (~ 2) you have 2 here and'6 I ') 2
then you have 3 here (J 3) 3'

Elicit

El
Class Rep.

T-evaluate

~VhatCOIreS then?
2
3
The sane as the rational nurrber

2
3

Elicit

El. 6and 9' ' is it in the sinplest
form? (NR y; )

El.

Re-Elicit . Class Rep.

Is it in t.l-tesLtplest fonn?

Yes No.

Re-Elicit El. Is it simplified? (NR 0 )

Inform

Illustration
No, it is not sinplified. It is
not in the sirrplest form, vmen

?
yOJ simplify it, it becomesl'
. ~ 2 :::by three 2, by three 3.
5f 3 2

Youget the sarre fraction 3'
Again you got here 1which are
equivalent to the forrrer fraction

2 .
3

Check

Ch

Class Rep.
evaluate

Right?

Yes.

Yes.
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Text

Infonn

Illustration

Youmake, you can give as many
equivalent rational numbers as

~ssible for any given rational
nurrbers whether it is a positive
rational numberor a negative
rational number. You siITply

rrultiply the ntlITerator and the
denominator with the sane count-

ing nurroer or natural nunber.

Check

ell

Class Rep

evaluate

Right?

Yes.
Gocx1, very oood,

Now."Boundar y . FraIT\3

Inform definition

definition

EKanple

'TheL.C.M. or the L.C.D.
'!he L.C.H. or the L.C.D. showthe
sarre thing. 'Ihey showthe sane
thing.
L.C.11. rreans the least Comron

niitiple; L.C.D. rreans least
CormonIXmominator.

'Ihc L.C.M. of the denominator of
a set of fraction is called the
least Comronr:encminator, the L.

C.D. of the set of fractions.
'!hus, the L.C.D. of the fractions

7 3, 5 is 60.
G ' To 12

Elicit
El.

HOVI did ~ find, howdid ~ find
this dencminator or this L.C.M.?

(NR 0 )
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Inform

Check

definition

In addirrj fractions it is custom-
ary to give the answar in sirrpl-
est form. Yourerrerober fran 4.3

(in the students v text book) a

fraction is said to be in its
sinplest form or IOr12stterm if
the nurrerator and the denaninator

of those fractions given are all
in simplest form.

Nc1.'l lets take sorre exanples:

3 ,3 is a fraction.
9" 9
Right?

Yes.
3 is a fraction.
9

Elicit

Ch.

Class Rep.
evaluate

EI ~~t kind of fraction?

(NR 0 )

Re-Elicit
EI Is it a positive rational number

or a negative rational number?

(NR 0 )
EI
P-Reply

Re-Elicit evaluate

Yes ?

Positive rational number.

It is a positive rational nurroer,

Elicit

EI 3 ; is it written in simplest farm?
9

(NF. ~ )

Infonn Illustration

NO, it is not written in simplest
form. Youcan sirrplify it rmre
3

(9) they have a camon factor

3• 3 and 9 have a comron
factor, 3 as a CQ~n factor.
'Iherefore, men you sirrplify it,

it recorres~. This is the
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S~lest form. ~ is the sirrplest form
of '9 e

. El

El
Class-Rep.

Re-Elicit evaluate

Illustration
Inform

Check

Ch

Class Rep.

evaluate

Inform

Tal . 12 . ;t' . 1 t of ?ce agam 24 ' as o, an sarrp es rorm.
(NR 0 ).

Is it in simplest form?
No.

No, very qood,

It is not in s:inplest form. They

have a cormonfactor, i. as a com-

non factor, 4 as a ccmron factor,
3 as a ccmron factor, 12 as a

12ccmron factor. Therefore 24 when
written in sirrplest form it be-

1
cares 2'

Fight ?

Yes.
By 12 one, by 12 two <'t 1 )112

Ofcaurse, you start with the
smallest number, with the smallest

comron factor 2.

<11. 6
H 12

) = 6
1212 by 2 = 6

:4 by 2 = 12
01

Class Rep
Right?

Yes.
El

Elicit
Class Rep

Again <~2) 6 by 2 = 3
17 by 2 = ?
-1 --- 6: ·1 -- ~ -- 6 -

El
Class Rep

Fe-Elicit· evaluate

Yes ?

6

6
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cause

,~1 1
Now by 3 one, by 3 b..o (J2) - '2

There are 2 fhree ' s in six. 'IhE.r3
are :,;;three's in 60 There are 3

three r s in 9. Yousee, SC>ItB nurn-

bars have a cormonfactor. It is

only then and then that you can
sinplify it. otherwise, if the
fractions have no factors, you

cannot give it in simplest form.
Youcannot si.Jtplify it. You just
leave it as it is. Simply be-

cause they don't have a comron
factor.

El
Elicit

Take for exanple 1~ • Can you
airml.Lfv it? (NR (3 ).

El
Class Rep

Re-Elicit evaluate

I Is there any ccmron factor?
No.

No, no cormnnfactor.

Inform Conclusion

Check Class Rep
evaluate

'Iherefore, ~ write it 3. It
can no IIDrebe sirrplifilt

Right?

Yes.
Now, qood, Very qood ,

Bow!U.Ly Frarre O.K.

InfoIn Conclusion

Now, I hope addition of rational
numbers is at least clear to you.

I hope you under-stand Ire. Now,
\ole are going to do sorre exercises
from the book.
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Inform

Boundary

Intrroductiory

infornation

FranE

Our topic is 'Flo\vers'

Flo.vers, in flCf~rs \\'"2 can get
seeds. Seeds are produced in

floY.Brs. ~'bhave seen that the

rroverrentof seeds and fruits.
ve have seen different kinds of
seeds.

Focus

let us study t..'1ecolourful part

of a fl:JY.Br

Inform

description 'Ihis is a picture' of colourful
flovp..Ic 'Ihe petals are t..he

col.ourful. part of the flO\\Br.

Direct

Inform

d

description

Please, take out your flower,
and see the part.s , take aut.

(NV}

('Ihe teacher and the students have
flolvers in their hands)

'Ibis is the petal. The petal is

the colourful part of a. flo~r.
It has a scent, it has scent.

Direct d Sm::!llit. It has scent. It has

scent.
(NV)

Check

ch
class Rep
T-evaluate

Is it not?

Yesv

Yes, it has a scent, O.K. scent

Iriform

description

(functIon)

purpose

!bre is a sepal., Here is a sepal.

A sepal has green colour. SJrre

flmters they have different
colours. 'Ibe sepal covers the
pcta l , 'lhe sepal covers the petal.

It protects the petal. It protects

the netal.
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Text

Inform

Inform

description

definition

description

cause

'lhis OI'lC is thG stanon. The
starren has biD parts 0 'Ihe

upper one is the anther 0 In
th~ anther there are pollen
grains. In the anther there
are ool.Lenqrains

Here is the fenrile nart of a

flower. The upper one is the

st.iqrra and the seed case is
called ovary. '!he seed case
is called the ovary, Here,

there is a nectar, nectar.
Nectar has ~t taste.

Nect8r has ~t taste 0 Srrall

animals like it. 'iliey like it
because it is a food, it is food.

Check O.K.?ch

Inform

purpose

Here is a pedicle. Pedicle ho.lds

the flOl~. It holds the fl~r.
'iliis is the pedicle. Now let

us see the P1rts )f each erIYI
flower or each rrale aDdfc~le

parts

Check O.K. ?

Inform

ch

description

description

'Ihe male part - the lo"veIstarren
is called the f'LLarrent., 'Ihe

upper one is t.he arrther, en the
anther, there are pol.Lengrains.

Pollen gr'lins have yellow colour.
'ilia colour is yeLlow, Here is the
female part of a flOl,oTer.The

upper one is the st.Lorra , look

the stigma. 'Ihe upper one is
the stigrra. It hC-B sticky
surface , '!he style is the

neck part; of the st.irnm, 'ilie



I
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style is the reck cart; of the
st.Iqma, Ovary, oJarY is th3 seed

case, the seed case. In the

definition ovary thcr<3are ovules. In the

ovary there are ovules. Ovules

are unripe seeds. 'Iheyare
unripe seeds.

Frane NO~N

Boundary Focus I will ask you somequestions
from vm.at\-JIG have to studied.

Direct d Lookthis flo\~r, the real flower,
Elicit El ~-matdo you call this part?

(l\lR)

El W1atdo you call this oart.?

P- Ieply Petal

Re-Elicit T-evaluate Petal, verv good.

d Canyou scent the petals? Can
you srml.L it?

class &.--p Yes.
Direct evaluate Yes, you can SITBllit, because it

has pleasant SIrell.
check ch O..K.?

El vmat do you call the green part;

that covers the petals?
Elicit (NR)

El 'Ihe green part that; covers the
petals?

Re-Elicit P-Reply Spal

Ag'ain, aqain, it is riqht but
it is not correctly said.

Ie- InitiatE P-Ieply 8081

Again, it is correct, but you
didn't pronounce it correctly.

. p-Rep sepal,s

Re-InitiatE T-evaluate Yesf it is sepals. Sepals cover

the petals.

- 82 _.
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Text

O.K.?Check ch

Elicit El W1atdo you get on the anther?
(NR)

Ie-Elicit
El
P-I€plv

'full ITE
(Inaudible)

Ie-initiatE P-Ieplv

Again, u.gail1

Yellow, ye.l.Lowcolour

Re-Elicit

El

P-Ieply
evaluate

I didn't ask you the colour.

tmnt do you call, what do you call

it?
PollGn grain
Yes, it is pollen grain. On the
anther we can find pollen qrains.

Elicit El

vmat colour is pcl.Ien grain?

(NR)

E1
P-Pcp1y

Ie-Elicit T-eva1uate

VlBt colour is pol.Lengrain?

Yellow

Yellow. It has yellow colour,
very good

Frane
Boundary Let us study howpollination is

going on

Inform

Process

cause

A ripe pollen is carried by small
animals such as birds, insects.

A ripe pollen falls on the stigma
with the help of small animals

such as birds, insects. Since the
petals have, petals, have

scent, scent, they have scent,
the petals have scent, good STIEl1.
Also they are attractive. They
are attractive. Also they have a
nectar. Theyhave three things v.hich

invites small andmal.sbecause they

have gcod scont , they have gcx:x:l colour

they have a nectar. Birds can see it

from th~ distance because the patals
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IVlVeattractive colour.

Inform

Inform

description

Furpose

Illustration

description

Precess

'Ihe insects have special part.s

on their rrouth, On their rrouth,
there is a trunk, a long trunk
to suck, to suck the nectar, to
suck fhe nectar at the base of

the flo~. The nectar is at
the base of the flower.
I will showthe picture of

proboscis. 'Ihis is a proboscis.
It is the rrouth of insects.

Whenit is rolled, it is like
this. Hhenit is stretched it
is like this. It is a long tzunk ,

\'I111enthey coree to the flov.er, they

will stretch t.'1eproboscis at

the base of the flol·p.I to get
the nectar. ~Jhenthe birds and

insect care to the flower, they

will take pollen <)rains with

their feets, and with their wings

and transfer it to the stigma
with wings and legs and then
they will fall it on the stigma.
'!he stigma has rough or sticky

surface to receive the pollen
grain. Now, after it has received
it passes through the style and
reaches to the ovules in the ovary.

'lhe union of pollen and ovules in
the ovary is called fertilization.

It is called fertilization - the
union of ~ different cells.

definition

Frame O.K.?---------~~~~--------------~~~~----------------------------------------------
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Boundry Focus I \'\ull ask vau sorre questions
Direct d Please, try to iIDSVJerthe

questions

'i'hat do you call the rrouth of

Elicit El insects used to suck the nectar?
(NR)

El ~ret do you call the rrouth of
insects used to suck the nectar?

Re-Elicit P-P.eply &;e

El The n..ane of the mxrth?
P-Reply Proboscd.s

Re-Elicit evaluate Proboscis, very q..JOdr proboscis

El ~mat do you call t.~e mouth of
birds from the past knowledge?

(NR)

El Whcl.tdo vou call the rrouth of
birds?

Re-Elicit R-ReD Nect;rr

El 'Ihe rrouth of birds?
P-Reply Beak

Elicit T-evalu.cl:te Beak, yes. It is called beak.
Check Ch OClKo?

.

In which, part; of the Insect.s

Elicit El pollen grains are carried?
(NR)

El In \¥hich part; of the insect.s

pollen grains are carried?
Fe-Elicit (NR)

El Tell rre
P-Reply Lags

Re-Elicit evaluate thel8qs
Ah -_._._--?

P-Reply vlings
Re-Elicit evaluate Yes, the winqs , Very good.
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Infonn Purpose

'!he legs and the wings are used to
curry the pollen grains, in
colourful flo~s, in colourful

flo~r3.

Boundry
O.K.

Focus Now,Let.'s see the parts of dull

flowers - the rK~ts of dull flowers

Infonn
description
of qualities

contrast

CUll flO\,-.Brsare not attractive.

'Ihey do not have attracti VB petals.
They do not, have scent, scent.

'Ihey do not have nectar 0 Dull
flowers r dull flo\<Tersare not
colourful. 'll1eydo not have
colourful petals. It is not

like this (the teacher shews the
students an actual, flO\..eI"). It

is n~t attractive
Elicit They do not have "What?El

class reply
T-evaluate

Nectar
Nect.1.rr

'lbey do not have scent;I are not
attractive

Infonn

cause

conclusion

process

Pollination is not going by
insects or small anirra.Ls, Since

they are dull they are not
attracting insects because they
do not have attractive petals.

'lbey do not have scent. '!hey do
not have nectar ,
So SInc1.1l ani.nals such as insects

and birds will not core to dull
flov.Brs. 'Ihey are pol.Linated
sorretirres by themselves. 'Theydo
not need insects to pollinate

their pol.Ien grain. 'Ihey are wind

pollllk~ted or self-pollinated.
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Conclusion SQsmal.Lerurm.Ls are not Ll1vited.

'Ihey do not call srrall anirml.s ,

Frane O.K.
Boundry Focus I will ask you what I said. I

will ask you \.mA.tI said.
Now, dull flO\'1ers are not

El inviting &~ll a~imals whynot?

Elicit (NR)

El ~~ not they are inviting snall
Fe-Elicit P-Feply attractive

Are they attractive?
Re-InitiatE P-Reply No.

evaluate No, they arc not.
Elicit El Nhat else?

(NR)

El v-Jhatel.se?

Re-Elicit (NR)

,El They co net, have ?
P'-1\3ply ·Nectar

Re-Elicit T-evaluate Yes, fhov do not: have nectar.
El TfJhatabout the other one?
P-Feply 'Ih.ey<1.; not attract

Elicit T-eWlluate 'lhey are not colourful. They are
not colourful.

El 'lhey are \'lh.:.1.t?

Elicit Class Rep · D..lll flowers

El 'Ihey are ?

Class Pep full flo~rs
Re-Elicit evaluate · Very good.

Doun<i!"l.l Conclusion It is enough for today. \':12 have
finished our lesson.
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~p3ndix 1C - G30graphy

Inform

Text

Introductory
Informat.Lon

Rocks
'Thetypes of R.c'"'..cks

We have three types of rocks

1 0 igneous rocks
.;...sedimsrcary rocks
3. mrtarrorohf,c rocks

Boundary
Frarre O.K.
Fccus tet.s see iqneous rocks first

Inform

D:!fini'tion

Cause

Process

Igneous neans fire or heat. Iqneous
rocks is fire or heat.
lets see the three part.s of the

earth 0 '!he three parts of the
em:th:

1. the crust of the earth
;.: 0 In'IDt12,the middle of the earth

3. the centre of the earth, the

core.
'Ihese are the three parts of the
earth. Fromthe three parts of

the earth: the mantle is very hot.

Because of the high pressure of heat
al.L the rocks in the mmtle will
ID21t. 'Ihe rml.t.inq rocks are called

magna. The rragma is forced to carre
out at the surface of the earth.
Because of internal force, when

maqma COI1l3S out at the surface of
the earth, it changes its narre
into lava. The air that covers
the earth ,J.S a blanket is called
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~Gre 0 T.'henthe lava 1"l:...~ts

the surroundirrr ctrrospnere I it.

cools ':::.0',!I1 and lJecor-es solid "'•.Jhen

charrr d .intr: solid it is hardened 0

The hardened rock is called Lqneous
rocks.

Direct d

'!his is i<jneous rocks g class 0 Look ,

hhat Icrneous rocks looks. (t-W)

OK?Check Ch

Inform

definition

cause

contrast

Yourust, knov.Jthree qo:ri c!xR.l'11ples

of Lqneous rocks ~
1. gr:mito -:. basalt 3. fertile
soil. tJou lets see one by one.
IJrcmite is a kind of Lqneous rocks I

is a kind of i0TlGOUS rocks,
\mich is good for ~n:.1..kin0building

stones. vnv ~'Je U52 qI"?.!1itcfor build-
inq stone? Because it is very
strong and Ionql.ast.Ino,

Look t.l1is lir:Gstone-scdirrEntc-rr;'

rocks, but Look ir:meousrocks r this
is very serene and Iono l.asting
'Ih~~"LISe of qrani.te is 10 it stziys for
Loner ti.re, Lorrr-Last.Lnc::. is strong,
'mat 1s \.Jhy \<Ie use rtrani.te for build-

LTlCJ store, '.""~use for bui.Ldancr,
Elicit El
Fe-Elicit El

El
Class Peply

Re·-Elicit evalu.:ite

Check Ch

Youkno....r building p class? (NR~ )
Youknowbui.Idinc?

(NR p )
Hhat is Duildin'}?

(building)
(building). Very oood0
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Cleck Ch

Youknowroad;>class?
(NR 0 )

Inform
Cause

Conclusion

why? (NR 0 )
ve crush

'!he surface of the road,
Because it crush easily.
basalt, basalt easily.

So vie use for buildinq or \~ use
for road, the surface of the road.

Cleek O.K.?Ch

Elicit El
Nowf no. 3, ~ertile soil.

~~at is the use of fertile soil?
(JR ~ )

Ie-Elicit El
1~ use fertile soil for --?

(NR ~ )

Re-Elicit El

It is qood f,")rwhat ?

(f'.I"'R 0 )

Inform

Cause

Conclusion

It is go~ for a~iculture, for
agriculture. So these are the
three qood exanples for Icmeous

rocks.
1. grani.te useful for building-

stone, because it is very
strong and long-lasting.

2. ~'€use this basalt p a kind of
igneous rocks for rnakfnqthe

surface of the road.
3. Fertile sof.l 0

Fertile soil we use for what?
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Purpose For agriculture. Now;this is what

Inform Conclusion \~ call ign2-Jusrocks 0

01 Clearp class?
Check Class ReD Yes.

Beforo "t'iB go to sedirrerrtary rocks,

Elicit El do you have questions i class?

~hy ~ call igneous rocks fire or
P-Elicit El heat?

Is there anybody \<IDO will answer
T-·Elicit El this question?

(NR 0)
let TIE showyou this little tag.
'Ihe terrr:erature in the rrent.Ie is

Cause very hot. Because of great heat
and pressure the rocks are changed

fr~m solid to liquid called magma,
Inform 'This liquid cones out to the surface

of the earth. It is called lava.
Process 'This :rrcets with the surrounding

atrrosphere. It is cooled and
hardened. 'llie hardened rock is

called igneous. 'lhat is \vhy~.vecall

igneous fire or heat.
O1eck 01 O.K.?

T-El El Is there any other question?
(NR 0 )

Yes ?-
Fe-Elicit· El (NR ~ )

El lhhat is the difference bet\o.Ben
P-Elicit evaluate granite and basalt?

Oh, this is beautiful, class.
vTnatis the di.fferenoe betW3en

'f--Elicit F.J. oranite 3I1dbasalt?

I (NR 0)
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~\hoHill answer this question ?

Fe-Elicit El. ?-'RL"'P Granite is V2r.'! st.ronq and long
Last.Inq ,

evaluate very qcod,
c16f...inition' Granite is a kind of igneous

rocks mich is used for building
Inform stone. \\hy? (NR 0 ) Because it

Cause is very strong and long lasting I

but basalt is used for what?

(NR 0 ) For TIEkingthe surface
Inform Purpose of the road, the surface of the

road. \'~y? (NR 0 \ Because it1
cause crush easily, it crush easily.

Check Ch O.K.?
'l'-Elic it El Is there fu~yother question?

El. \\ha.t is the use of fertile soil?
P-Elicit Evaluate Ch, very cood,

Nhat is the use of fertile soil?
'l'-Elic it E1. (NR 0 ) But I bId vou , class.

t.m.o will answer this question?
Re-Elicit E1 (NR l- )

\.-Jh.owillanswer this question?
R8-Elicit El (NR 0 )

lb-Elicit El Yes -- ? (NR 0 )

Fe-Elicit El It is gcxx:l for what ? (NR 0 )

Purpose For agriculture. Agriculture is
the backbone of the country.

Inform Right? (tom ~ ) of any country.
hJricul ture is the backbone of

Cause any countzy. 'Ihat is whyfertile

soil is qocod for agriculture.
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Nithout fertile soil we don't gee

agriculture. N) agriculture. So

fertile soil is iTIir.X)rtc-mt..
P-Rep What is agriculture in .Arrharic?

T-Elicit El. ne if - agriculture
evaluate neif ne if - agriculture- very good.

Is ti1ere any other question? ~~e
T-Elicit El last question.

Can W2 get igneous reeks in

Ethiopia?

evaluate Very good, very qcod, 'Ihis is
P-Elicit El. very qood auestion

El. Can v.e get igneous rocks in

Ethiopia?
T-Elicit P-Reply Yes; the central part of Ethiopia.

Very good, clap your hands t class
Direct d (NV)

description of 'lhe central pert of the country

Physical feature is covered by igneous rocks.
Inform Cause Why is that? (NR 0 ) our country

is nourrtatnous, \'13 get these
Process rrountatns from vol.can.i,

Ch. Clear, class?
Check Class Rep yes.

Frane O.K.
Now, that is enough. Lets go to

Bout .~ry Focus the second topic.--.
'Ihe second topic is what is
sedirrantary reeks 0 S2dirrentary

Inform definition reeks, class, rreans laid down
laid down. Laid downrreans in
Amharic ~tl;'" Grjlit ~ffi.: :

laid down Grjlit ~ tt;" Grjlit HIJ.
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Exchanqes Functions/l£:ts 'fuxt

th,'\7,. sedirentary rocks are different
from other reeks because it has
layers.
I.D'.Jk;class, it has layers. Sedi-

Direct d mmtary rocks has layers.
Ho\vdo we gat these layers?

Elicit El. (NR 0
IDok class. Wind; rain, river -
you Y..nO\" these three.

Elicit El. wind, what is wind?
(NR 1;

~mtis wind?

P-Reply ~4. n Hind.
Re-Elicit evaluate ~4. n wind.

Youknowr'ain and river. lets
Check Ch look rocks , sand, and mud.

Probably you donIt knowmud.

Elicit El. mud..... ? (NR 'f; )

Ie-Elicit El. 1\h .~ ? (NR 1; )

Mudis "t"j'
definition you knowrock; sand; and mud; 2nd

you rust knowalso ocean, se"'l,
lake. I want to shay you what

Inform layers rreans, vmat layers msans,
class.

Cause Lookbecause of wind, rain, rivers-

rock, sand, and mid will erroded

from the surface of the earth.
Elicit El. ~mere ? (NR ~ )

Ie-Elicit El 'Ib ---? (!\"R ~ )
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Exchanges Functions/Acts 'Iext

Ocean, sea, l~es-class-again wind,

Cause rain, river-these three errode these
Inform r. ~/-LV nIJD./r r. smn (wash.inqawayall

these) rocks, sand, mud 'n °mn n ~f-LU 1.-
~lC'f 'nsmrr (washing away these) •

El 'Ihey will bring them v.'here? (NR ~ )

Elicit T-Reol.y mCCean, sea, lakes-class.

Youknowthis word, class, ink?s .

Elicit El (NR 0 )
Ie-Elicit El ~~t is ink ? (NR 0 )s .

El Ah ?
Fe-Elicit P-Reply ao ()ao 1" (sink)

Evaluate ao ()ao 1" (sink) . Now,wind, rain,

=nd rivers wi.Ll, errode rncks, sand,
rnudto ocean, sea and Lakes,
W:lichsink first rock r sand, mud?

Elicit El. (NR 0 )
El ll'llich sinks first?

Class Rep Reeks.
Re-Elicit Evaluate Rxks
Elicit El Why? (NR ;0 )

Ie-Elicit El Why,Class? (NR ~ )

Ie-Elicit El ~'illynot sand? (NR ~ )

I€-El ic it El \'hy not nud? (NR 0 )
Ie-Elicit El ~ily rocks sink first? (NR ~ )

1\9012- ~(J) (vhy is that) Rocks
f'~-Elicit El ao"f!ao6 S ~aq,n 90m (J) (sink first)?

(NR ~ )
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I

Ie-Elicit El vJhy?
. P-J€p • (Inaudible)

loop \'hat?
P-Rep 'Ihey have h&'1.VY~<l2ight

evaluate Very heavy, very heavv,
El Wlich one is heavy rocks, sand or

mud? (NR 0 )
T-Rep Rocks are heavy. 'Ihat is vlhy

Elicit they sink first.
Elicit El v-hich one sinks second? (NR 0 )
Ie-Elicit El. second, mid or sand ? (NF.0 )

El. W1ich sinks second?
P-Rep Sand

evaluate sand, sand, because it is the
Re-Elicit Cause second heavier e the second heavier.

El Thirdr ',vhich sinks third?

Elicit T-Iep mud.
01. Right?

Check Class Ren Yes.
So they will sink 000 by one and

for m:mythousand years r for many
Inform Conclusion thousand years, these rocks becorre

hardened
And the new rock is called what ?

Elicit El (NR 0 )
hlhc1.tcan v.B say this rock na'll?

Fe.-Elicit El (NR 0 )
El Ah - ?

Ie-Elicit P-Iep SedinEntarv
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Exchanqes Functions/Acts Text

Sedim::mta.ryrocks 0 N~ call tru.s

rock, the new rock is cal.Led

Inform C::l.use sediIrantary reeks 0 Now, my
sediIrentary rocks are different

from other rocks is because it has

lavers. 'Ihis is layers.
El Vhat is layers now?
P-Reply QLE'

Elicit Evaluate QL".l1i me9D fl7): QL".l1i me9D fl7)

(layers) .
Direct d look, class - this sandstone

If you see sedirrentary rocks I all
Inform description sedirrerrtary rocks has layers,

layers.
01 Cle:rr, class?

O1eck Class rep yes.
Check Ch O.K.?

NO'iv, lets see 0 M)st of the

Inform description scdirrencary rocks has a fine, a
fine lookinq p a fine looking rocks,

a fine lOJking rc~ks.

El Nhy ? (NR 0 )

Elicit T-Rep l?ecause it is always washed by
Water

El !-t)st of the sedirrerrtary reeks

Elicit T-Rep you get where?
In oceen, sea, and Lakes,

C~nclusion So, manyof the sedirrEntary rocks

looks very fine. It looks very
srrooth, very beautiful f because

cause it is always washed by the river r

Inform by the river.



Exchanges F\mctions/Acts Text

Ch Clear, class?
Cheek Class Re-:') yes.
Cleek Ch O.K.?

lets see. 'Ihe good example of
sedirrentary rocks are:

Infonn Example 1 • Coal ~6 sandstone 3. liIrestone

4. ;:>ot3.sn. Tnese four are very
irrportant.

We don't have cool here 0

Elicit El. Coal, what is coal in Amharic, class?
(NR ~ )

Re-Elicit El. Coal? (NR 0 )

El Ah ?
Re-Elicit P-Reply hr'1t1 - Coal

hr'1t1 But different frorn fhe hr'1t1
\oJe use in our houses. The hr'1t1

Inform Contrast ~~ use in our houses is charcoal,
class, j s charcoal., But this one,

cool, is called ~(J.llf', hn!\

Elicit El What is the use of cool, now?

- (NR 1- )

Re-Elicit El 'Ihe use of this coal is \.m.at?

(NR ~ )

1 • ~euse for burninq, ~ use for
burning.

Inform Purpose 2. V€use for !,>Clinti..ng, ..•....pam •..mg,

~ use for paint.inc 0

3. hb use for medicine.-
Cl Clear, cIaas?"

Cleek Class ReD Yes 0

*
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Elicit r::l HoVJdo W~ qet rhf.s coal? (~"'P 0 )

Look page 17 on your textl::x:>oks.

d Look your books page 17, class.
Direct Please, oaqe 17 - one, seven

once coal was a plant or a tree, a

big tree. 1his big tree will fell
Inform Process downand wi.Ll, buried in the earth.

After manythousand of years, this
is changed into coal, into coal,

into coal.

vhat is the source of the coal?

El (NR0 )
Elicit T-Rep It is a biq tree 9 a big tree.

Ch Clear, class?

Check Class-Reo VGS.
'1 sandstone, sandstone - This is,,-.

sanostone, class. This is sand-

cause stone. Youcan crush it, look,
Info:rm easily. Sandstone p you can crush

it easily. Erm, and use sorret.irre

used for, for roada , Youcan use

purpose for roads and for sand, sand. You
knowsand. I told you before, sand

'fie use for sand.
01 clear, class?

Check Class'~Rep vcs ,

Check Ch O.K.?

No\l1, the 3rd, Lirrectonef Limestone.
Inform Illustration This is limestone; class. This is

Ltmestone,

"ho can give Ire good exarrple

Elicit El I for limestone, class? (NR '" )



-1·~,)..

Exchanges Functions/1Icts 'IP-xt

Give exarrple for Limestone, Yes - ?

Pe~'Elicit El (NR /: )

El Ah ?
R3-Elicit a-ReDly Chalk

Chalk. This is not white chalk.
Inform Contrast 'Ihis is chalk.

The other for painting house.

Elicit El Howdo we get limestone? (Y-."R '/J )

Youknow'the snail 'l'l.Q. 1\ ffi.rT)

Elicit El (Snail)? (NR 0 )
The snail in the water wi.Ll,die
and the shell of snails ~illl collect

Process in the ocean, or in the Lake or in
Inform the sea, for manythousands of years

'lhe shell ' ill chanqe into Limestone,

Elicit El Do you know,,.matshell is? (NF. 0 )

'l'l.Q. 1\ rT) (snail) ~O!J.c;"!.. ffi. (shell
Inform d,gfinition is the outer cover of the snail)

~(j. 'T' C J09. '(l). lin12stonc (liIre-

stone is the collection of shells) .

Ch Clear, class?
Check Class-Rep. vcs.
Check Ch O.K.?

Elicit El Nowwhat is the use of lirrestone?
(NR '/J )

1 • For chalk
Inform purpose ..., For painting houses, for paint-r••

inq wal.Ls,
01 Clear, class?

Check Class Reo yes.
*
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Notf, the last potash - W1at is
Elicit El potash? (l'ffi lJ )

T-Reply It is salt, class, salt
Elicit El IX> you know Salt? (NR 0 )

All the food that ~ eat will not
be ~t unless \\'8 put salt.

Re-Elicit El Wlat is salt, class? (NR o )
Fe-Elicit El What is salt? (NR 0 )

El Ah ?----
Re-Elicit P-Pi3p cum.

Conclude m m. So Potash is used for CUm.
Infonn purpose (Salt) rlhe other is for qypsum ,

contrast qypsm I!(l
Direct d Look , this is gypSUI11 (NV)

I!(l Q(l {')1C (trinC {'):g. n.ri nC t7lh.9D
n.t nao rth Q. ?9D t m <p!\ A-n t

Elicit El (cypsum, rrypS1..UU ,- that you vJrap

around YOUL leg or ann l..me!1 it is
hroken) is what?

class R~ gypsum

evaluate gypsum Q (l It is sedinentarv
rocks.

Frane 't\Tow,
Boundary Focus Lets see

1 • Eecli.nDntaryrocks rreans laid
definition davID

Infonn (Inform to ,") Sedinentary rocks is different•...
surcrnarize) from other rocks because it has

layers,
Cause 3. By reans of wind, rain, river ---

rocks, sand, mid will sink down
inCCean, Sea, lake. First
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Inform Example

Text
Rock, sccon:" sand , third mud,
The n8W rock is called sedi-
mentary r0cks.
A. G00~ examole for sedirreltary

rocks is:
a) coal b) limestone c) sand-

stone
d) 'Jotash.

Check O.K.?Ch
Elicit El. Do you h3.ve any question?

P-Elicit El.

T-Reply
descripti:)n

contrast

\ve rret sedimentary rocks in
Ethiopia
~e get sedimentary rocks in
Ethio;.>i::l;
- in r·'iurrerand Dire Dawa , We
qet rn~ny sejimentary rocks in
Muqer Riv0r anc Hararqe Region,
and others we ~et in Dallol
Re<],ic'n,very famous in Salt
gypsum. We jet sedimentary
rocks in the Red Sea canst and
in Ogaden areas, in Onaden Rreas
Don't mix up class. Iqneous
rocks we rret in the central ?art
of the country, in the central
part of the country. But sedi-
mentary rocks, we get on the
Red Scaco~st, in the North in
some part Jf Eritrea anc. in
00aden area, in Ogaden area in
the east. This is the end.



- 1 J -

AppendixII - Listening Ability Test

~istening Ability Test for Grade Se~~
(fused on th(~recorded marer'Lal. science)

Part I If your answer is Iyes i put a tick ,/' f belovJ' yes I

and if it is 'no I put a tick t./ 1 beIow "no",

1 e Has a sepal a green colour?
2. Is the seed case called a nectar?
3. Are ovules unripe seeds?

4. Is the surface of the stigrra sticky?
5. Is the mxrth of an insect called a beak?

Part II If the stat.enent is 'true i put a tick (t/' t and if

the stzrtenent, is Ifalse' put a cross ( X ) 0

1 0 The rrouth of an insect is a proboscis 0

.2 • Dull fl~s are wind pol.Ltnatod,

3. 'Ihe union of two different cells is pollination.
4. 'Ihere are t'MJt.ypes of floVk!rs:bright and dull.
S. Insects suck the ovary.

Part III Give the correct answer.

1. ~Vhatdo \'vB call the male part, of a fl~~r?

2. vlnat is the colour of a pollen grain?

3. vlneredo insects find the n2ct1r?

4. Howmanytypes of pollination are there?
5. TtJhatpart of a f Iowar has a pl.easant;SJ.1Ell?

Part IV Fill in the grid by putting a tick (../ I in one of

the columnsto showyour answer.
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Bright FIC\'.l;;rs 1).1.11 Flov.ers

1 • are not attractive
') have nectarc...

3. are wind oollinated

4. have colourful pecal.s

5. are insect pol.Linated

Part V Choose the correct ensvzir and out; a tick t ,,/ # be low

the given letters A, B, C, D.

1• TIleupper part of a »Lst.LLis

A) struLen B} stigma C) ovule

2. The has a sticky surface.
A) stigma B) nectar C} sepal

3. is a part of a s~tmen.

D}anther

D} filcurent

A) stigma B) anther C) st'le D) ovary
4. 'Ibday \<.B learned about

A) plants D) roes C) probosc.i.s D) ferti-

lisation
& pol.Linat.ion

Part VI Hrite a tic'k. t V', for true and a cross ( X ) for
false staterrents about th.~ drawing.

A. 'lhe drawinq shows the rrale part of a flo'Mrr.
B. 'Ihe drawing shows the f8ITB.lepart of a flower.
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C. Number 1 is the pistil.
0) Number 2 is the peta 1 .
E) Number 3 is the po 1 Ien grains.

Pa rt VII Match the letters A, B, C , o ~ E , F , G • with the names
of the pa rt s of a flower .

Pa rt I

1. sepa "'
2 . stigma
3. anther
4. ova ry
5 . petal
6. style
7 . fllament

Listening Ability Test Grade Seven
(Based on the recorded materlal: Maths)

If you ran swe r is' yes I put a tic k I vI below lye s I

and if i t is "n o ' put the tick I v I below "n o ".

1 •

2 •

1 2Is 6 the C0mmon denomi ator of t + b ?
Does the numerator tell us into how many something is
divided?
Are ~ and ~ equivalent rationa1 numbers?
Is the sum of l + ~ equals to 27
Are rational numbers a t wa ys po s i t t ve ?

3.

4.
5.

Pa rt I I If the statement is true pu t a tick i V'I and if it
1 S false put a cross I X 1

1. 3 is not a rational number.-7
2- 3 is rational number.7 a

2 . 13 . The simplest form of If 1S "Z
2 14. - + - have a common denominator.
3 2
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?
5. 5 can be changed into sinplest form

Part III Fill in the grid by puttin~ a tick
t.he co.lurms to shay your answer ,

t ~t in one of

Positi'Je rational number NL~ative rational n~~r

1• 2
5

2. 1
'6

3. 7--
12

Part IV Choose the correct answer' and put a tick f ,I J J:elCM

the given letters A. B. C. D.

1• 7 .7" ~s
3 .'4 as A) a positive rational number.

B) a mqative" "

A) 1 b) -1 C) 7
)....

3. L.e.H. means
A. Little Counting Mllltiple

B. least CoraronMultiple
C. LO\vCormon}-'Easurerrent
D. least Count.inq Multiple

4. L.C.D. IIEa11S

A. least Counting D2norninator
B. least CormonDivision
C. Least CormonDenominator

D. Little ComronD2nominator

5. L.C.:M. & L.C.D. are
A. the &1l'CB B) different

Part V Showthe rational nurroer J. on the number linez

,
-3 •

·-2
• •

-1 1 2 3



Listening Ability Test for Grade ~ven
(Basedon the recorded IlB.terial : Geography)

Part I If your answer is 'yes i put a tick tv' J below 'yes'

and if it is 'no' put a tick IJJ be.low'no' 0

1" Is the outer part of the earth called crust?

~ 0 Are igneous rocks formedl)y volcanic acti vity?

3. Is granite a kind of plant?
4. Arc iqneous rocks very strong?
5. Can ';..,e f ind igneous rocks in Ethiopia?

Part II If the staterrent is ' true I put a tick t '" t and if
it is 'false' put a cross ( X )

1. 'Jhere are three kinds of rocks 0

20 salt qives a good taste to our food.

3. Hecannot US2: granite for building.
·1• Sandstone is an exarrp.leof igneous rock 0

5. Coal,is not the sarre as charcoal.,

Part, III Give the correct; answer

10 I\mt do v~ call the air that, covers the earth as a
blanket?

2. ~\1hereis Dal.Lol,region?

30 l'illat is th8' use of fertile soil?
.'1? \"hich is stronger granite or li.In2stone?

5. v1ha.tmakesthe volcano errupt?

Part IV Choosethe correct answer and put a tick f./ f
relow the given letters A, B, C, D.

1• Igneous rreans
A) mid B) fire c) plant D) insect
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2. Crust is the
A) c e n tr-a l pa rt of the ea rth
B) middie pa rt of the ea rth
C) outer pa rt of the ea rth
D} iava

3 • Coai was once a
A) stone
B j s na i1
C} tree
D) sa 1 t

4. Most of the sedimentary rocks look
A) ugly C) rough
B) beautiful D)

5. The magma is cooled by the
A) air C) water
B) lava D) fire

Part V What types of rocks are the following:
A 8

granite
basalt
ferti Ie soil

coai
limestone
potash

Part VI The places where sedimentary rocks are found are
represented by the letters A, B, C, D. What are
the names of these places?

1. Muger
2. Di re Da\,/a
3 • Da 1 J 01
4. Red Sea Coast

y
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Ceneral Questions for Listening Ability

Tracing a route on a ~

Stopping samone in the street and askinq the way

Here is the Situation

Am3re:

Te\\Ddros:

Arrare:

Tewodros:

Excuse rre , Howdo you get to the Red S2a Pharmacy?

Red Sea Pharrr.acy?Ch, that, Is easy 0 Fromhere you

go directly south to the second matn street, that

is Addis Ababa Street and then you turn left.
Continue st.rafcht; along past the church at the next
cross -road turn r Icht , It I S on the left p the second
building after the post-office ,:vhichis on the

corner 0 Youcan easily find it.

O. K e 'lh::mk you ve!:'.! much.

'Ihat; i s all right.

I. Listen to the directions and mark the route to the Red
Sea Pharrmcy using arrows like this:

>

T..,1
'Ihen mark the following places on the nap using these
letters:

Post office = PO
Red Sea Pharmacy = RSP
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Part II

1. Drawa zebra-crossing }:x;b~n Red Sea School and the

cafe.
2• Drawa tree near the national bank.
3. Drawa rectangle to showa bus stop near Cinema. Asnara

on tr.c; opposite side of the cafe.

Part III Youwill listen to a short sentence containing one

of the \>;ordsreferring to th8 pictures in your answar

sheet. Choosethe WJrdyou listen to and put a tick
l,j 4 be.low the letters A, B, C.

1. He is watching. A) watching B) washinq

2. It is a sin. A) Shin B) sin C) oF"~m

3. W2 took our chai.r , A) chair E) share C) hair--
4. 'Ihis is grass. A) glass B) class C) grass

5. Showma the nouse, A) r.Duth B) rrouse C) house
6. 'Ihat is a deer. A) deer B) tear

Part IV Youwill hear :.1 sentence foll()\~d by a series of
sentences (or part of a sentence fo.l.Lowed by n. series

of phrases). Select the sentence (or phrases) that

appropriately conplem:mtsthe stem (the original

sentence or phrase) .

1. 'Ihe book is on the table.

A) It is his.
B) t-1ynrore is Paulos.

2. 'Th.e cat ate the rrouse,

C) The garden is small

A) It was hungry
B) It was madein China

C) It is a piece of meat

3.
4.

Birds can A) write B) laugh C) fly

Father knowsEnglish.
A) Father can speak English



B) Father learns English

C) Father likes English

5. Aster wants to
A) broke the windo.v

B) reads the book

C) study

Part V Youwill hear a question foll~Krl by a series of

answars , Select the rrost, appropriate ansver to the

question and put a tick t,/ 1 on the corresponding

space on your enswer sheet.

1 • Howare you? A) fast B) laughed C) fine

2. Have thev seen the filr1?

A) yesterCby B on the table C) no

3. ~hat is his ~~?
A) He is a student B) Petros C) an 0In In"'.L"1

~o ~ihendid you cone to school.?

A) 8 O!clack B) yes, sir. C) I will

Part VI You zi.Ll,hear sorre instructions and stzrtenent.s
fo.l.Lowsd by answers ,

anffiverand put a tick
space provided.

Select the MOst~propriate
t .t J below, A, s, C, on the

1. Correto schcol, at 8 0 Iclock.
A) Ok, sir B) I do C) nay be

2. Write only five sentences.

A) Nop he doesn I t C) I "viII

B) S:>nEtineS

3. M:ikesure you get your dictionary.
A) what for? C) five Birr

B) very fast

4. Class starts at 4 O'clock.
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e'J A- ')! ways .'A) I can
B) next door

5. You will have ~ test tomorrow.
A) Last week
B) My friend does
C) At what time ?

6. It i s a big city.
A) But London is bigger
B) Two books
C) In class

Part VII These four drawings are about the life cycle ot a
house fly. Which;s the correct one.

1.-----
2-
-----

3.-----
4 .-----
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Part VIII

A c D

follovling statenents is correct about; one of
the drawinqs , r>-.atchthem.

1• P. mite triangle is inside a circle. Ae

.., A black triangle is under a circle. B.<...

..., A c., cle is under a black triangle. c..•) .
4. A black triangle ::'sin a circle but D.

a white triangle is outside the circle.
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AppendL~ III Raw Scores of the Test & Statistical
Computations

IIIa Raw Scores of the 'lest

S~N. Sex Age Hat.l-J.sScience Geogra::>hy C-cneral i Total AverageQuestions
1 M 13 65 89 60 57 271 F,7.75

2 F 13 60 40 52 47 199 49.75
3 14 1~ 70 71 40 53 231 58.5
'1 H .1:~ 45 40 52 50 187 46.75
5 11 13 70 49 40 53 21?, 53
6 F 13 60 49 48 37 19-1 18.5
7 F 12 45 34 44 53 176 44
S F 1 "} 95 94 68 60 317 79.25I,:.

9 F 12 95 97 80 '70 342 85.5
10 t1 12 55 71 .') 57 /15 53.75oJ·'

11 F h r~ 50 69 36 4() 195 48.75
12 F 15 6() 54 36 63 :13 53.25
13 F 16 80 49 36 43 2.08 52
11 M 13 68 60 52 57 2/9 57.25
15 F 1<1 40 46 40 33 159 39.75
16 F 12 6fJ 51 40 43 194 48.5
17 F 17 65 6'1 68 67 26U 65
18 H 13 75 46 ,14 ;;.3 188 17
19 M 14 75 31 52 4-i 2("..'8 52
2() F 13 7a 63 48 53 234 58.5
21 M 17 6') 6U 11-1 5J ~11 53.5
22 M h1 75 91 80 n 316 79
23 t,1 ~5 55 49 36 50 19C) 47.5
24 M H3 5:) 49 4() 37 176 44
~5 F 12 50 57 48 l18 2C3 50.75
26 M 14 70 54 48 43 215 53.75
27 11 11 70 57 76 60 :263 65.75
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S.N. &3x Age 1~1aths Science ('i)ogrc

.to8 M 11 80 57 68
29 M 13 45 37 60
30 M 14 45 5'1 56
31 M 11 7;) 31 32
32. M 11 SO 71 72
33 M 11 85 54 61
34 F 11 80 60 48
35 ~1 13 60 46 zn
36 F 12 6:) 46 17

37 F 14 45 51 36
38 F 11 so c16 32
39 F 11 6,) 31 28
40 F ,.1 75 :19 41
41 M 1<'1 75 1J 10
42 II 15 75 c13 1·1

'D 14 1·1 50
., •.. 1')·~V

·14 M 11 7') ·19 56
45 F 11 55 57 32
16 F 1:.: 65 ~~1 56JI

47 F 13 65 ~~9 ·10

48 F 11 65 ,16 ,...,
J~

·19 F 14 50 57 32
50 N 13 50 49 52
51 r.1 13 65 16 48
52 F 1-1 40 51 1)

53 F 13 7'0 10 10
54 F 11 60 37 52
55 M 17 45 116 ·1,1

56 M 13 65 29 56
57 M 1'1 . 65 49 7~

General 'lbtal Averaget Q.1estions
50 255 63.75
50 192 18
50 20[3 52
B 1 76 41
53 279 69.75
60 263 65.75
53 241 60,25
117 173 43.25
10 163 40.75
37 169 12.25
47 175 43.75
30 1tl9 37.25
37 205 51.25
48 :; 3 50. -/5

n 187 17.25
13 173 43.25
C-' ~32 58.J!

50 19'1 18.5
Ii"" 218 5-1.5_~, I

53 1WI ,16.75
17 21~ 52.5
I!. 7 186 46.5
47 198 49.5
40 199 <:~9.i5
37 168 ~ r'.." •...

33 183 45.75
40 189 47.25
60 195 :18.75
.J7 19/ 19.:25
L~ ::29 57.?5

a'
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S·;·N. E'ex PtJe Mat.hs Science Geography 02neral Total AwrageOlestions

58 F 15 60 40 50 67 211 54./.5
59 F 14 60 40 3'\ 40 170 12.5\J

6J F 12 80 3"1 41 53 214 53.5
61 M 21 75 46 10 57 ?18 54.5
62 F 14 55 16 48 50 199 19.75
63 M 13 50 4'; 41 37 171 47..75
64 F 13 75 54 60 57 2,16 61.5
65 M 19 75 46 Lj:l 53 218 51.5
66 M 12 85 7·1 9" 63 31-1 78.5c:

67 F 14 70 49 r 17 198 ·19.5_L.

68 M 12 85 ·13 32 31 197 19.25
69 F P 60 37 ·18 ,17 192 48,-

70 M 1? 65 51 5"' 57 ~25 56025~,

71 F 16 65 13 48 G3 219 54.75

Table 17 R"'lW Scores of the test.
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-Appendix IIIb Statistical Cor.-putationsof the !reM (X ) r

Standard Leviation (Sm v and C'Jeffici::mt of Variation.

Yl

1 0 'Ib calculate the rrean, y~ use the formi.la X .: LX:.
i'= 1

n

~1herexi is observation
II surmation

sanple sizen II

x " rrean of t~e observation

2 e 'Ib calculate thE:! st.andard devi.at.Ion VP- use trie

following formulne:

~

. ~..~".,~.
~ L - e ,

SD = LX, '~nx

n - 1

SD = n ')

'" (xi - x )""L
i = 1

n -- 1

\~ere SDis Standard deviation

SD = j 20:1/94.63 - 71'(52.8;)2

71 - 1
= j 204794063 : 198311.7

70

= j 92.613286

SD =
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3. To calculate the Coefficient of Variationy weuse the
SDforrnula~C.Ve - -- x 1~O%
x

C.v. = 9.66 x 1S0%
52.85

Hyp?thesis TC!st

Hypothesis testing helps 11S to decide on the basis of a
sample data, mether a hypothesis about, the popul.at.Ionis

likely to be true or false.

Test of Goodnessof Fit

Froma:m:::>ngthe several tests of significance developed
')

by st.at.i.st.Icfans, Chi+square Ls _ (x") is used to test the

following Null and Alternati VG Hypothesear

a) Ho: 111esanple is drawnfrom a normal population, i.e.,
it has corre fron the expected ~~eoretic~l dis-
tribution which fo'LIows the normal,curve at 0.)5

level of significance.

b) Ha: The sample is not drawn from a norrral popul.ation ,

Le., it has not corre from the expected theoretical
distribution mich follows the normal curve at
0.05 level of siqru.f.icance,

2As a test of goodness of fit, x test enables us to see

how~ll does the assumedtheoretical distribution fit to the
observed data.
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Calculation of the &rpected Frequencies

'Values in - Prcportdon Portion of Prop8rtion Expectedu-xSeries up Z-SD of Area b ,n Area bel.ow of Area in FrequenC'lj
tc U U and x normal curve class Pxn

for x~ U Interval
40.5 - 1.33 004082 0.0918 '>00918 6.52
,15.5 - 8.76 .JoL764 0.2236 0.1318 9.36
50.5 - 0.21 0.1948 O. 405:~ 001816 E.89
55.5 0.27 0.1064 0.6064 0.2012 14.28
60.5 0.79 0.2852 0.7852 001788 12.69
65.5 1 .31 O. ·1GClC 0.9040 0.1188 8.(1,3
70.5 1.83 0.1664 0.9664 o .(l621 1.43

75.5 2.34 0.49;)1 009904 000210 1 .71
80.5 2.86 0.4979 0.9979 O.!)()75 0.53
85.5 &
above 1.!)000 0.0021 o. 15

Table 18 Ex£:ected Frequencies.
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2x = (of - Ef)2

')

'TheCalculation of x'-

••. 1.... 2, Chirurere X lS l - square
Of is observed frequency

EF is Expected frequency

2 ')

of Ef of-Ef (of - Ef) (of - Ef) '"
Ef

') 6.52 - 4.52 20.<13 3.13L.

11 9.36 1.64 2.69 0.29
"...• 12.89 9.11 82.99 6.14LoL-

18 14.29 3.71 13. "/6 0.96

7 n.69 - 5.69 32.38 2.55
3 8.13 - 1.43 19.62 2.33
4 4.43 - 8.43 r .19 (1.04
<1 2.39 1.61 2.59 1.08

2 Calculated 16.82x

')

Table 19 Calculation of XL.

-,
Table Value of x~

IEgrees of freedom (df) = numberof categories - number

of sanple characteristics (mnroer of observat ion (n) , x·' I

SD) needed to obtaan the Ef.

df = 8-3 = 5 &. Je05

'Thedecision criteria for a 5% significance level is
found from a table to be (with df = 5) = 11.07
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OVerall listening ability by sex, Fromthe test results:

x = 52.83

SEX
t.1ales Females 'lbtal

Grade

Above
11114.3Average 18 14.7 29

Below 18 21.3 24 20.7 42Average, I

I Total 36 35 71

0 E O-E (O-E)2 (0_E)2
E

18 14.7 3.3 0.89 0.741
18 21.3 -3.3 10.89 0.511
11 14.3 --3.3 10.89 0.762
24 20.7 3.3 10.89 0.526

2 2.540X calculated
2X 0.05 (1) = 3.841

Over all listening ability by age. From the test results:
X ::52.83

AGE 15 years 15 year~ Tota1Grade : I

Above 22 24.5 7 4.5 29 IAverage
i

Below 38 35.5 4 6.5 42 IAverage
Total 60 11

~'-

0 E O-E (0-E)2 (O-E)2

22 24.5 -2.5 6.25 0.255
38 35.5 2.5 6.25 0.176

7 4.5 2.5 6.25 1.389 I4 6.5 -2.5 6.25 0.962
X2 calculated 2.782
X2

0.05 (1) = 3.841
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Ap:,:endixIV

Sagele Exercises for TeachingListening Comprehension

It is relieved that listening is the rrost; Inport.ant,of

the other language skills. It is the base for the other skills
(Hicks 1987: 1). &> other skill can be .improvedunless the
listening ability of the students is irrproved. '!hus students
are required to practise listening to spokenEnglish. '!his

will help themunderstand the teachers' language0 As a result
the problem in the teaching and learning process will be facilit-

ated.

'!he researcher has recomrendedthat rrore courses on
task-based listening skill with special emphasis on the activities

that help students to: transfer inforration I understand general
information, Instzuct.tons , and functions of purposesi exanples,
causes, etc. should be prepared. It seems, therefore, inportant
to give sanple exercises for teaching listening corrprehension.
~re are sorre, 'Ihese exercises need adaptation but the tcchniques

are appropriate.

SarrpleExercises for TeachingListening Oorrprehension

Exercise Q1e
Corrparingand contrasting t~ or rrore things 0

Life in Englandand Ethiopia

Wok at the chart 0 Serreof the infornation about England
and Ethiopia has been filled in for you.

Listen and fill in the rest of the information 0

Ethiopia England
Ageat which children mist, start school 7

I'iinimmnage for leaving school 16

Earliest age for starting work

Barliest age for qetting married

Voting age 18

AC'aptedfrom Rixon 1986 :83
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EXercise Two

Tracing a route on a ~

Here is a housewife giving a girl sorreerrands to do in

to'Y.'Ilithe girl is newto the area and does not yet knowher

wayaround. 'Ihe speaker i s hone is markedE.

Here is ~~e situation

There is not manythings to do, Jessie, but you'd better
take this mapso that you don't get lost, and you can mark on
it where you have to go. \'hen you correout of the house, turn
left and go d~vn to the injunction. 'furn right, go past the

swirrmingJXX>1 and you will care to Hain street. 'lhere you turn

left and go along the street, over the bridge. en the other
side of the bridge there 1s a cross-roads '1 if you go straight

across it you will find the shopping centre on your left. Go
in there and buy the things on my list. V-henyou cone out again,

look for 'furton Road, and go along it to the end. Youwill see
a football ground ahead of you. Go in there and buy tw:::>tickets
for the match this afternoon. Fromthe football ground, turn
left towards the river, and go on until you COnE to Riverside
Road. There you turn left and then ilrarediately right again over
the bridge. Onthe other side of the bridge you Hill find a
park on your right and then a little further along there Is a
cinerra on a corner to your left. Please go in there and get
their proqramre of forthcoming films. 'Ihen you can cone hone
along School Road- go all the wayalong it until you get to
~irln Street again, which you cross, and you will find a little
path behind the swinminq-pool.rit is a short cut hcrre,

Adapted from Ur 1984 ~ 60-61
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Exercise 'Ihree

Identifying and Ordering Pictures

Students are asked to identify the pictures or corrponents
as they are referred to, either namingor numberingthem in the

order in which they \\ere mentioned.

'lhe strip shownin figure 16 could be combinedwith the

following passage.

well, this was lovely unspoilt country once - fields,
woods, hills - before the advent of man. 'lhen sore people cane

along and decided to settle here - built a srrall village, and
it stayed like that for years p unt.i.Lthere was this population
explosion in the country, tremendous arrount of fuilding, and
the place rnushroonEdinto a thriving h'JW11 overnight alrrost.

'Ihen there was tho war --------- people died or went awayand
the whole town fell into ruin ------- YOlI can ~~ the remains
over there.

Adapted from Ur 1984: 96-97



Fig. 16

Listening and making short responses

97
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SpokenEnglish 1 in Production
Trial t4a.terials (Mj.rreo)

Exercise 4

Unit 1 ExpressL~gL~<esand Dislikes

Part 1 Listening Cornpr~1ension - listen and do

Youare going to listen to a conversation tx:;~n two students

whorreet in the dormitory. 'Ihey have not rret, before. Read

t.."1e question below and then listen to the conversation in order

to answer the question.

Exercise A Question 1

vhich student do you like best, Haile or Daniel? .•••.•.•••••.••.•

t-Jtly do yOll like him oost? ... e ••••• 0 • e •• I) 0 0 • " e e CI 0 CI 0 0 • 0 ••••••••••••

Exercise B Nov] look at the table 0010\\1.

Listen to the conversation again and corrplete column 1 and 2 in fhe
table showingwhat Haile and Daniel like and dislike. Use this key.

Like = + Dislike = x Doesnot mind = 0 Doni t know:; ?

1 2 3 4

Haile Daniel You tyourpartner
Scokinq

Cigarette stroke in the room
Readinq in the dormitory

Reading in the library
Staving up late
Getting up early

Sleeping with the light on
Chat
Pop 11..lsic

Jazz
Aster Aw..)ke

Classical Music

CUiet in the dorm I
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Wlerl you are in the classroom you will need to use this table
again

a) to reconstruct the conversation be~n Haile and
Daniel

b) to conplete colurm 3 and 4

Part 2 - Practice in Speaking

Listen and repeat. Follow the instructions on the
cassette.

Tapescript for Unit 1 - Likes and Dislikes.

Announcer- ~en English Unit C!1G. Likes and dislikes.
Part 1 Listening C'Jr.'prehension(Bal.iyouFekede)

Youare goint to hear a conver'sat.Ion bf-.:!tv.Bentwo students
at MU. 'Ihey rreet in the dormitory for the first t.irre , 'Ihey

are Haile and Daniel whocane from ~·bst Africa. Youwill
hear the conversatnon twice. 'Ihe first t.irre listen to the

conversation in order to ans•.~r question 1 on your worksheet.
Le. \.mich of the b-o characters in the dialogue do you like

best. ~'1rite downyour reasons.

'Ihis is the dialcque
Dan Hi- ~J n~'s Daniel.
Ha Hi, I'm Haile.
Dan seems to Ire v.B Ire in the sane dorm.

Ha 'lliat 's right. Are you a freshman to.)?

Dan No. I'm in the second year now.

Ha I see.
Dan vell, if ~ Ire going to be dormmates, I suppose

\<.'e '11 have to get on together. I hope you learn
to do things my way. I donI t like roommates who
annoy Ire.

Ha Ch. I see. • .• \\Bll • .. er .. \-ould you like a
cignrette?

You SITDke! ?
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Ha Er ••• as a matter of fact, I do.

Dan I hate cigarettes ... YBk.esure you :'llwaysopen t..1-le

windo\vwhenyou sroke and stand near it. I cen 't

stand cigarette srroke In my room.
Ha I see. \~ll, don~t WJrry0 I I 11nuke sure I do fhat ,
Da.'1 G:.xJd.••.• I think I'd better find out a bit rrore al:xJut

you. And if there's roo IIDchI donIt like r then one
of us wi.Ll, have to nove out 0

Ha MJve out? .•• 0 but howare \~ going to find out if we

can get along or not?
Easy. All you have to cb is answer a few questions 0

For exanple I do you like reading in the dormitory

or in the library?
Ha Urn. •• I don' t mind reading in the dormitory but I

prefer the library
OJ. ~1m.0 \-ell, I hate reading in the library 0 I only go

there to look for books. I read Ln this roornr so you'll

have to keep quiet 0

Ha Ck

Da \'mt tine do you go to sleep in the eveninq?
Ha At about; 10.00 or 1')•30 • I don't like staying up late.

I'd IIDchrather get up early in th(~rrorning and read a

few pages then.
Da. Hrrmthat suits TCE. 'Ihat rreans we can have the lights

off before midnight. I detest havinq the lights on
while I' rn in bed trying to s.leeo,

Ha Yeah. So do L

Da Do you chew chat? SeeI I abhor that t"lillC). so if you do
Ha N), I don't. I don't like chat, and besides, it's

against the rules to chew chat here.

Da Yea. 'Ihat' s true •.• [b you like music?

Ha Oh, yes. I love IIDsic.
Da Whatkind of music?
Ha N3l1, I enjoy pop music end 11mvery keen on .razz ,

And I adore Aster Awoke.

IIurrph
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Ha But I-bhilTIEdAhmedis IT\Y favourf.te , l\nd I IIn also crazy

about country and western rrusic, especially DanN'illiams.
De Whatabout Classical music?

Ha Er. • '!hat IS not exactly ITI'.1 favourite kind of music.
Da Well, I love classical mis ic , I can't v;orkwi.thout,it.

So youIII have to listen to your favourite songs when
11m not 1rX)rking. And I ive a lot of WJrkto do this tenn.

Ha Ok, Fine.

Da (be rrore thing. • .. Will you have manyvisitors here?

Ha Urn.. •• A few I guess.
Da Look, I like it quiet here. So rrake sure you donIt have

rrore than t~ visitors a day. Ok.
Ha Now,wait a minute Danfe.L, '!his dorm is mine as mich as

yours. Whodo you think you are rmk.inqrules about vtlat
I should do and '.-matI shouldnit do?

Da '!here you are Haile. YouIvi: been in this roomfor less
than a minute and youIve st.ar+ed aroucdnq wi.th TIE al.ready!

I donIt think you're exactly my type "f person. (be of
us is going to have to rroveout ... and it? s not '}oing
to be me.

Nowlook at question :2. Listen to the conversation again and
complete the chart showingwhat things Haile and Daniel like and

dislike.
(REPEAT DIAIJXUE)

Exercise 5
111eSeige (ByDr. Hicks)

Lis"ceninq

111erehas been a seige in a flat in North London0 sorre
gunmanhave taken a mrrnberof prisoners hostage and are threaten-

ing to kill them if their demandsare not rret 0 '!he flat has been
surrounded by the pol.Ice , Lookat your worksheet. Listen to
the conversations and complete the exercises. Note the rrean.inqs

of these viOrds:
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'Stun bomb' = I1. type of l::xJmb by vhich explodes with

tre.'iE!ldousnoise I a flash and lots of
snoke, It doesn' t harm anyone but the
noise is such that everyone is too shocked
to do anyt..hingfor a nur:lberof seconds.

'Hostages' = People whoare hold prisoner and the people
holding them ~Nill only release them in
exchange for certain derrands.

Question 1

Listen to the conversation and complete the notes

'lhe Hostages

No. of hostages taken -----------------------------------

Namesof the hostages -------------------------------------
Approxil'rate :lges --------------------------------------

General health -------------------------------------

'lhe Terrorists

Nama
SUsan0'cassey
Yuki Ono

Janes Bentley

Nationalitv Criminal Record

a. _
b. _

Olestian 2: - carplete this plan of the flat ,..tlere the hostages

are being kept. If necessary listen to the conversation again.

Mark tile following on the plan

a. Narrethe different rccms ,

b. M:rrkthe windows.

c. Mark the TV.

d. M3rkwhere the four hostages and the three terrorists v12re

when these conversations ended.
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Door to flat from stairs..~--..
I

!

Oltside wall

Unit 7 'lhe Seige Taoescript (D~·.Hicks)

Announcer. 'lhere has been "1 seige in a f.Lat, in North London.

Scr.e gunI1El1have taken a numberof prisoners hostace and are

fhreatentnq to kill them if their demandsare not rret. 'lhe flat
has been surrounded by the police. Youwill hear the Police
Inspector t.alkdnq to his msn , First look at your we>rksheet.

Listen to the conversations and canplete the exercise one i.e.
carplcte the notes.

Vbenyou listen fmr a second tirre catplete exercises tw:>and

three. Le. canplete the pl.an of the flat on your \'Drksheet and
ccrrplete and link the suggestions and the reesons for rejectinq
these suggestions.

Before you start makesure you understand the rreanino of the v.ords

'a stun bomb' and 'hostages'.

Nowlisten:

Insp: Alright. First let's see howmich ~ know. 'lhen we
can makeour plan of acticn. ~ knewthat they are
all in the top flat on the sixth floor. 'lhere are
three terrorists and they all have long criminal

records. (he of thern,StlaanQ'Cassey is wanted for
three nurders and he's Irish, a ~ll knownIRAman.
'lhe second is Jnpa..nese,Yuki Ono. ve believe he
belongs to the red brigade. Heis already wanted
in Japan for amed robbery. He robbed a bank there

last year. A cashier was killed in that roboery.
'lhe third IS en EnglishrrEn. JanES Bentley, Public
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School, the best education and so on, but he's a well
kncwndrugs dealer and dealer in illegal arms and

explosives. t~'ve been after him for years. All

three are ruthless and \'Jill kill without hesitation.

&:> we've got to be very careful. ve also knowthat

they are arrred and probably have sate OOrnbsas ~ll

as guns. If a borrbgoes of they'll kill not only the
hostages but a lot of other people in those flats.

Whatabout the hostages? Howrnany'vethey got?

A family of four. '!he Wilsons. '!he father's about
fifty and he's got a bad heart. Not in very good
health. His ~.Ji.fe's about thirty five and they've
the tv.o children in there - a son of 15 and a daughter

of 13.

'Ihe poor kids. Tneymist, be petrified. ~ nust 'Jet

them out.

SUre. But how?

Hhat do they want? Do~~ know?

Yes. \'€ know, 0' Cassey's been shouting out of the
window. '!hey want £ 100,000 and a helicopter on the

roof. Plus a free passaqe,

Bliney. Couldnit we just attack themwi.th a stun bomb.

v€ 'd break downthe front door and charge in. Noone

IDUldget hurt 0 'Theborrbjust makesan almighty noise,
blinding flash and snoke, '!he noise of the bomband
the snoke IDUldstun them all for half a minute. In

that tine we'd have the.rnall. ve 'd be oot within a
minute. '!heyIve used those barbs against plane

highjackers. '!hey're fantastic.

Parhaps, But there are risks. For a start ~ don't

knowwhere they are in the flat. '!here's a plan of
the flat here. Lookat it. '!his is the front door.
Wecan enter that quickly enough. As you enter there's

a kitchen on the left and a toilet bathroomon the
right. NowI doubt if they're in either of those

rooms. '!heyIre too small. Then, dCMnthis corridor
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there's the sitting room. See.

'lhat •s easy then sir. '!hey're sure to be in the

sitting roam aren't they? Look , there's a 'IV in
the corner near the kitchen. 'lhey'll all be

watching that-hoping to see thernselves on Tele.

Nhy don't 'Wejust break open the door f throw one
stun barb into the sitting roc:rnand - It'll all
be over in a minute.

Ha'1gon. Yes, '>Je could do that. But look at the
map. 'lhere are two bedroomshere, both on your
right. A stun bombin the sitting room~ldn It

help if any of them are in the bedroom. As soon
as \~ broke the front door downthey Id hear us.

'lhey'd have killed at least one hostage before
you could reach either bedroom. Or set off a
bomband 'We'dall be dead. Andlook at these
steps in the corridor. You'd be bound to fall

over them.

'!hanks. fP what do you suggest? Could 'Weget
through a ,-dndow.

Possibly. 'fuere' s a windowin the kitchen plus
b.o in the dining roomand one in the large

bedroom. ve could climb up to those. Q1e mom

through each window. But they might see us

climbing up. Andanyway, ma.t happens if they're
in the small bedroom.

But surely the other rooms mist; have some venti-

lation.

'lhey do, of course. 'lhere 's a srrall skylight from
t.he roof into every roambut it's very narrow,
about six inches. I'd like to see you jumping
through that with your big stonech,

I suggest that 'Wejust accept their derrands , Give

them the noney and the plane and then catch them

later • ~ 've got their photos and everyth.inc

haven't 'We?
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If w= give them the rroneyand the helicopter they'll
be in &mth ArrErim.for breekfast. Probably with

the hostages- then \..•nat III happen. ve Id never catch

them again.

Howabout letting them have the helicopter and then

just as they are getting onto ~~eplane w= can shoot
them. v-e lve got SOl1E of the best gun:rrenaround. 'Ihey

can wait on those other rooves and pick them off.

'Ihat 's possible. But they want the helicopter oarked
just next to the exit from the roof. 'Ihey'd only have
about; five yards to run.

So. 'i.Jhatare w= to do? Nhat do you suggest.

~Vhatabout negotiating with them. CouldnIt ~ talk

to them and corre to SClI!E corcprornise.

lmat could we offer them? Either \\B let them qo or
¥.e donIt. But I think I Ive got the enswer, I suggest

that w= •••••

No\ITlisten to the conversation taking place in the flat. 'I\,,;o

of the hostages are talking.

caughter

vrnt are they going to do to us.

I donIt know.

just lie here.

But ~t are \"Ve going to do. ve can It

t~ mist, thdnk of a wayof getting help.

M:>ther Sh. Q1e of themIscorning.

Bentley So. 'Ihe police have surrounded this place. I can see
them through the ,Mdow. I warn you. If you shout,

or try and conmmicate T,lTiththem then your dead. And

if they try and to core and qet us your dead as \\Bll.
YouId better just pray that they send us up the m::mey

and the helicopter. 'Ihey've got until midnight to meet
our demands. ~ Ive got that front door so \\Bll secured
that no one will be able to blast his way in. '!he fridge
and that enonrous cupboard aqainst it. It i 11 take them
a good five minutes break that lot down. Andif they

try you'll all be dead long before they get in. NowI 'm
going to cook us all n nice neal.,
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Ea.-I ca."}\\B eat ~vith our hands tied up like rhi.s ,

Ha: Don' t worrv, Youive still got a rrouth, I I11

IJUtthe food on the floor. Youseen howa dog eats,
havenIt you.

v:€ 're not hunqry, And\'mere'S !rrf son and husband?

They're OK. 'Ibey are both nicely tied up on the
bed in the SP.'Rllbedroom, SUsanand Yuki are

looking aft.8r them. '!hey are also arranginq a

nice little bomb. A special device that; Yuki

will tie to his waist - just in case any one
tries to attack us. '!hen if Yulti falls down
he blO\,vsup- so do ~<~ all. But you'll all be

alright as long as everyone does -..hat weive
asked. Youst.ay there under the T,vindow.'Ihen
rv> - can see you.

!'hlm. Look, he hasn't tied li1'.l hands up very ~ll.

I can get free. AndI can unt.ie you.

DonIt be silly. Heill shoot you0

a~Is busy in the kitchen. Look I suqgest that

t.his is m3.t 1M; do. As soon as Ii ve untied us

I'll go to the kitchen door. Yourro to t.'I1ebedroom

door. As '!he Enqlish rran COJ'rBS out Ii 11 hit him on

the head ~'lith that whisky bottle. Youtake the
other bottle. If anyone cores out of the bedroom

hit him hard. OK. 'lhen get his gun.

No that i s too mich of a risk. 'Ihere are three of

them rerrernberand they all have guns. Even if '.ole

knock out t\\O, the third will still be there with

his gun and with the Jolm and \'Jilliam tied up in
the 'bedroom.

But if I could knock out the one in the kitchen

'Nithout any noise. '!hen we could "lait until the

others COIle out.

No. You'll get us all killed. let's just leave

it to the police. 'lhey Ire the experts at this.
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Daughter But they maynever cone

Now complete the exercises in part one of your worksheet.

Exercise 6

Invitations - (By Beliyou Fekede)

A) Listen to the dialogue and show\'Jhether each was able to

COI'l'E or not, or if he/she was unsure using the key 00low•

Key:

can go: v"
can't go: x

unsure s ?

?,1ark Reason
Elsa

Helen
Assefa

Ghenet
Haile

W/ro Tegist

B) Now listen to the dialogue again and write the reason why

each of the above people can or cannot COllB in the table.

C) Using the information you hear in the cassette fill in the

blank spares in the invitation card.

Youare invited to

a
by

on
at

at
Tel. 443231
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D) Nowlisten again and decide

a) i-ho are AlmazIs close friends?

b) \'ho she knowsquite \~ll?

c) W1.0 she doesn't YJ10W as friends

TAPEOCRIPT (Not to 00 printed for students -
only for recording)

(Invitations Asking, accepting and rejecting.

Pronunciation - WeakForms)

SpokenEnglish _.Unit 2

Int- 'nlis unit ~Yill give you practice in giving accepting
and rejecting invitations.

Part 1 Listening Ccnprehc'1.Sion.

Int look 3.t your \<vt)rksheet. t-\henyou have understood
the first exercise then listen to the telephone

conversations that follow. Stop your tape until you
have studied the worksheet., 'nlen continue.

S- Telephone ball ringing and being picked up

A Hello
B Hi, Almaz , 'Ihis is ElS<l.

A Ch, hi Elsa. Howare you?

B Fine. urn. er Alrnaz, I'm giving a party, a surprise party

for lulu Is birthday. It's on Saturday night at IrI'.l house.
Can you COllE?

A I Id love to. Whatt:i.rre?

B Around 7:00
A Shall I COllEearlier to help you prepare thinqs?
B 'lllat 'hCuld be very kind of you. Youcan help Ire decorate

the roomand lay the tables. Can you cone around 5:00 then?
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A Fine. By the way, howmanypeople are yoo inviting?

B Urn. let Ire see. Fromour class there's l\bebe and Helen,

Guenet and Haile I and Assefa, and there's our Maths
teachar, Ato Alenu and his wife, and MuluIs parents.
'Ihat makesnine people.

A 'Ihat makes tw3lve including you and rre and r1.1l.u. 'Ihat ' 11

be lovely. All right. See you on saturday about 5:O().
B See you then A.lnaz. Bye

PAUSE 10 secs approx

Int Dialogue 2

s- 'Iblephon3 bell ringing and being picked up

D Hello

B Is Assefa at hone?
D Speaking

B 'Illis is Elsa.

D 01, hi Elsa. Howare you?
B I'm fdne thanks. Can you coree to a birthday party at

myhouse?

D I'd love to. lmen is it?
B 01 saturday at seven 0'clock.

D saturday? Ch, I'm invited to another party on saturday
and I've already promised to go. I'm sorry.

B 01, ~ll. Sane other tima then.
D 'Ihanks anyway. Bye.
B GoodbyeAssefa. See you soon.

PAUSE

Int Dialogue 3
s- Telephon3 bell ringing and being picked up

C Hello
B MayI speak to l\bebe, please?
C Speaking

B <ll, hi Abebe. 'Illis is Elsa

C (h. hello Elsa. How's everything?
B Ckay. How's Helen?

C Sle 's fine thanks.
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B Wouldyou and Helen like to corre to a birthday party at

myhouse on saturday night.

D Ch, I'm sorry Elsa, but Helen and I are already invited
to another party Saturday night.

B Ch. that's too bad. Another tilTE then. ByeAbebe

c Bye.

Int Dialogue 4

s- Telephone bell ringing and being picked up

E ~llo
B Is that Guenet? 'nlis is Elsa2

E Ch. ~llo Elsa. Howare you doing.

B Fine thanks. I just called to ask if you and Haile

could c::::tre to a birthday party at myhouse on Saturday
night.

E Urn, er. I'm not sure if \\e Ive planned anything for
Saturday night. Look, Is it all right if I find

out from Haile and then call you back this evening.

B sure ,

E Bye for now.

B Bye Guenet.



- 142 -

Appendix V

Addis Ababa University

Institute of Language Studies

School of Graduate Studies
Listening Ability Test for Grade Seven

(Based on the Taped Material: Maths)

Vf"l 0 tr;" n q: tI ~aq ~ aDl' T tr. t aDaDH r;"

In;;i ht<f>L1\ffi. ~'M{) t90VCti

aD'1 flffi: - ~1Iim-q: aDtI n h OfLJnl" ') fffi. l' J ~Jf n n t <PC l'\{)Hr;- J:Pl
l' J ~ Jf ~aqpo fI r'rt·' •• ill e 90 •• X •• 90tI n t n aq Q.L '1

~ffi.:: l ;f""'j. ?\ J' ~,ss., l' J ~ lJ.fI t 1./-i J ~{) Iif .l" : :

GO tI n u .. Yes .• n LJ 1 "Yes" n 0tLI\ ffi. PC ,.

aDtlnv" No" hLJ~ "No" n OV\ ffi. PC ••

•• 9Dtlnt naqn <f>001'~

•• 90tlnt l'\nq:C::

Yes No

1 ,

2.

3.

4,

5 e

n q: tI lJ.fI t

l'\L q: t ~1? "t,ffi. ~r " h LJ ~ ••

90tI n t n Of! n <f>ool' aDtI n
• • 90tI n t ~ .'ffi.(j't ,. h LJ 1 ,. x ' •

1•

2.

3.
4.
5.
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hfi:t\ ont

n n 1m L'H' t\ tn m-t 1'.5' 11Jf t h h t\ z;" GO() n n LJ ~ (/).,JJJC •• V.. 9Ilt\ h t

n GrJ Q.L 1 GO() n: :

No Positive rational numbers Negative rational numbers
1

2

I 3
,

hfi:t\ l"Itt

t\ l' J <f: J 1i r.GrJ t~f t() l' ,t() :: t h h t\ z;" (/).1 GO() n n GO9Il L l' n A, B , C , D ,

•• 9Il()ht nGrJn ct'oD1' GO()n::

A B c D

1 .

2.

3.

4.
5 ..

-3 -2 -1 0 1 2 3
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Addis Ababa University

Institute of Language Studies

School of Graduate Studies

Listening Ability Test for Grade Seven

Based on the taped material: Science

~()otl7 nfi:tI yOtj~OD1' Tt..t ODODHz;"- /li1Qz;" ODODHz;"/

Inti ht1'LPtffi. ~rje,n t90UCt/

OD1(\ffi:- ~?ir1?fi: ODtln hOlJ.Jno:tlJfffi. 1'J~J'F nnt<t'C Ii{Hiz;"J~1

l' J ~ J'F ~GIUJo(\ (j. uv' .. (l) e 90 •• x" 90fI n t n OtjQ.L 1

~ffi.:: 0: f 1- 'Ii J 11i 1 ~ 1 l' J ~ lJ.t\ t 1.f-L J Hl ~ T ).tI : :

nfi:tI li1Q.

ODtI n u .•Yes ••h lJ ~ •• Yes ', n OV\ffi. PC •• V" 90tI n t n Otjn <t'aDl' t;'

ODtI n U •• No" h lJ ~ •• No" n attI\ffi. PC ••vi .. 90tI n t Ii n fi: C : :

Yes No

1,

2.

3 •
4.
5 ·

n fi: tI lJ.t\ t

Ii L fi: t ~1 ? "n ffi. ~t" h lJ ~ •• J., 90tI h t t;' "ffi.n t" h lJ 1 •• X ••

90tlnt naqn <t'aD1'ODtln::

1 .

2.
4.
5.
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h~t\ ant
tIlIlAc;"ffi.') aot\n II'\'

1•

2.
3 •
4.
5..
h~t\ /')tt

nn ') m L'f-f A tn m.t l' J ~;if t h hAc;" aot\ II nLJ 1ffi. fie •• .j.. 9D t\ h t

naq Q.L '1 ao t\ II : :

No. Bright Flowers Dull Flowers

1

2 I

3

4

5 I

h~t\ /')9Dllt
A 'l' J 'i;i 1i /') lllj t ~bf tn l' ;tt\:: t h h A z;"ffi.') aot\ II nao90L l' n A, B , C , D

fie q II J .. 90t\ h t naq II tfaD 'l' ao t\ II : :

A B C D

1•

2.

3.

4.
5·



·....,... - -.,. ...

---

DSOt1Mt
MOt\- ~~l~1}a 1'tt..'+ t l1C "~~~t·· nl)' ••..;•• ,,,ntc;

nt1 ~ ~ •• SfJ"'n~;~~~:3"t;1L;; .A

t ~f;'. • ---_a _
,.i J'~'( \;)~ B. _I C

o

_

,
/:ir;" oat
n n 0 At ~<Ji,,. 6. 2 r.-'F

h1-J9C 1b: :

•• 1).7f t ••

D. ----------------E. --~ ~--

"/ h.B,C.DyE,F, G, ••••

1• - -
c .. •

f 3 •
4.
5.
6.
7.
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Addis Ababa University

Institute of Language Studies

School of Graduate Studies

Listening Ability Test for Grade Seven

(Based on the taped material - Geography)

~n 0 tl;" h (j: t\ ~OIJ ~ aD 1 fA- t aD aoHt;'r
/ntl htcpL~ffi. ~~'1t6, t9DVC1'/

ao'1l\illr ~Piffi.q: aot\n hOlLJnlt\;Jfffi. 1Ji,Pf nntCP( l'I{1I-jt;';fii1

1 J 'iJf ~aqpot\ (/01' •• / o. ill £ 9D •• X •• 9Dt\ h t n OIJQ.L '1

~ill-:: l;1"1- 11 J' ~,~, 1 J i lJ.1\ l' 1.H. J ~{1ti f).t\ : :

h(j:t\ l'I'Q.

ao t\ n U 00 Yes o. h lJ ~ •0 Yes .0 n 0fJ.(\ ill- PC • 0 y'. .. 9Dt\ h t n Otjn cp

aD 1 ao t\ n U •• No' 0 h lJ ~ •• No o. nOV\ ffi. PC •• V" 9Dt\ h l' l'In q:C : :

Yes No
1•

2 •

3 ·
4.
5 ·

h q: t\ lJ.(\ t

l'IL q: t ~1? ••]')ffi. ~1''' h lJ ~ •• V'.. 9Dt\ n l' t;' "ffi.n 1''' h lJ ~ •• X ••

9Dt\h1' nOlJn crao1 aot\n::

1•

2.

4.
5.
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hEf:tl ont

thhtl~ffi.l aotln n1'

1•

2.
3 •
4.
5.

hEf:tl i'I?t

tl1'S~J1i i'I~?~T tr'l1';j:tl:: thht\~ffi.7 aotln nao9DL'i' n A.B,C,D,

"wC ., \ll ..9'1tl h t naq n ct'r1D l' ao tl n: :

A B C D

1.

2.

3 •
4.
5·

hEf:tl i'l9Dnt

~0IJ.h t fl. t 9'17 qe ~t i'It\ ofT < fffi. ?

A. B.

71lCllC i'ltl ofT jSedimentary Rocks ••••• / ~att l1-rJ fffi. (1tJT

A, B, C, D, n ao rJ tl n t) C tffi. r'lEf:L CPtl: :

A.

B.

C.
D..
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CIDi t\ rq 1}.l' n Q:j ~ ~ ~ ':) Q 1';:"", hC 4.C Ofj (1 ~\os.:,n Q fD. ::r:> '11,g. 1\ l' .Q CJl.n +1\ (J).

n ,..,t -'10 l 1'~ /')(Jl)" n t : :->-~
n!-LV n GO 1'ffi(\ n t"1C ;t,:J. r) Z \·~·;'h-:'(~.:j '7 ll) Sf ro r;r .t."~t:.t[ f ~PO
ee» s c« el-l!-1R,Nf.6.C y ~ R5P nOiflit thnl\~ (1,:tf].'1 "oot\nt::

-

.1

hH.V
~
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hq;t\ ant
n~t\n ~n~ mL~tv ~e nD~T e1~~:: hnD~~ ~~ht\ ~1+1

~Gli J~ An t ;J'fI ~J H ~~'e ~ L q; t ~1e e ~nfM M:: ~ t ~n n fI v 1

;J'fI ~Gli J rjenD t\ ~ 10 ~ lJ"', A e tV nth h A ~ 6. Q ~,we •• V ..
9Ot\ht naqn cpoo l' ~t\n::

A B C D

1•

2.
3.

4.
5.
6.

hq;fI ~?t
n~ l2'~ 6 J ~ 1 Q. ~ L q; t ~1 e CDe 90 It L '1 f ~90rIlA V:: ~1'1'P90(\(),T

~ C1Cjt (.bl> f ~e o.fI ~ ~ Otj? fo 1i ~ ~ h fI ~~ l2'~ 6 J ffi.') Ii L q; t ~1 e I It L '1I
nenfl1' ~Oti.J~~ffi.1 ~emV 9Oe~V1 n IV: I 90flht ~rje::

A B c D

1•

2.

3 •
4.
5.

hq;t\ ~90nt
l' J ~ffi.1 11 ~ ao l' h n.llt h tn m-t ~ Otj? "L" ~ fI (lf ~11h fI t h h A ~ ffi.1 ~ fI ()

n~ 90L l' n~ ()n ao n'4 m L ~t ~e ~~ fI h t :: I VI

A B c D

1 .

2.

3.

4.
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on1AQl1f,)t;' tTl+;J-j>1il t}-~jl)'l'.n--n;Vi t1'!\~ n-CI'l...~. "C«l~QlT--ADI}~o

tnn At;" -1,.') nar; 7-L l' (JD" (') / •• 'vI.. nOj~L 1 (JO "~hi
A- B-

1•

2.

3.
4. -
5.
6.

1•

c-
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nl.l:tl n9D')t

hilt io nCr,.'f Il,)~,) ntnntl ~oq,ltl?i ~tt;'ffi. C!LI.l:t ~lC ~ffi.::

11 H 9D ~ fffi.

A

A.

B .•

c.
D.

B c D
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