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ABSTRACT

The aim of this study was to explore the practices and challenges of teaching listening in the'
peacekeeping English project undzr the Ministry of National defense. The purpose was to
explore the approach adopted in teaching listening and what problems were encountered by
the teachers while teaching it. To this end, English language teachers and students were
selected using purposive sampling technique. To identify what listening practices did the
teachers use and what teaching materials/supports, did they use to teach listening, the
researcher used a questionnaire. A questionnaire was also administered to the students to
gather data about their teachers’ teaching practices. Observation was one of the main
instruments to collect data about practices of teaching listening. For the sake of cross-
checking if there is a match or not between what the teachers have mentioned in the

" questionnaire and what they actually did in the classroom and for detailed information; an
observation was used. Finally, in order to complement the data from the questionnaire, and
to get in-depth information about the problems related to teaching listening, a semi-
structured type of interview was used. A mixed research approach was employed in the study
in order to collect and analyse the data. The data through the interview was analysed
qualitatively whereas the data through questionnaire and observation were analysed
quantitatively. Results of the study showed that the teachers’ practices of teaching listening
were as most literatures suggest it should be. They were seen applying the three stages with
different activities. The teachers pointed out that they face difficulty only from the side of the
students as their students did not have enough exposure to listening skills. Finally, possible
recommendations were drawn.

viii



CHAPTE ONE: INTRODUCTION

1.1 Backgroﬁnd of the Study

As English language is a medium of instruction at high school and tertiary level (higher
institutions) in Ethiopia, its role is so important in the educational system in different aspects.
Nowadays it is obvious that English is used in education, commerce, politics and international
relations, etc. that its role is of immense value. Because it has a great position in educational
activity of the country, most of the school activities are definitely related to English language.
This implies that it has a paramount importance not only in students’ academic achievement but

also in their after school life.

Since English language is so important, students need to communicate effectively using the
language. Communication is a key issue in the deli\'fery of message and it is a bridge that joins a
speaker and a listener. In communication, though it is possible to say speaking is the mainstream,
it can never ignore listening because comprehension is the basis for communication. Oprandy
(1994) in Haregu (2008) points out that “communication is the key to language development; it is

a rich unfolding interplay of meanings among people”.

It is obvious that there are three participants that play a significant role to make communication.
They are the speaker, the listener, and the language. Unless there is a clear understanding
between the speaker and the listener, it’s impossible to say there is communication. Therefore, to
have communication, there must be a language and that language must be comprehensible. As
mentioned earlier, the basis for communication is cpmprehension and listening is the key device
to comprehend. As far as most of human’s activity is concerned, it is related to gap filling and it
is very healthy to say that listening plays a great role in everyone’s day to day activity. Compared
to the other language skills, listening is by far the most frequently used skill. In relation to this,
Morley (1991) in Muluken (2008) states that “we listen two times as much as we speak, four
times as muéh as we read and five times as much as we write”. So, listening, as a skill, is not only
important in social life but also in classroom. Rost (1994: 141-142), points out, “listening is vital
in the language classroom because it provides input for the learner. Without understanding input

at the right level, any learning simply cannot begin. Listening is thus fundamental to speaking.”
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It is believed that listening is a way or a means which helps people gain a large portion of their
education, info_rmation, and understanding of the world and of social affairs. Human’s daily life
activities in the real world like listening to the media, conversation, meetings, lectures,
telephoning, watching films, are highly dominated by listening. All these things imply that
listening is frequent. dominant, and demanding language skill in every day activity and needs to

be given a due attention.

Though listening is of such paramount use in human’s daily activity, it was not given enough
attention in language teaching. But recently. different language teaching methods have identified
and proven the importance of listening skill that they give a considerable amount of attention to
it. So it is incorporated in the language teaching/learning materials and is being taught. This study

also tried to explore how listening is approached.

1.2 Statement of the Problem

In a foreign language teaching and learning environment, just like in Ethiopia where English is
the medium of instruction, the listening abilities of learners can highly influence their
performance not only in academic issues but also in their professional career. This implies that
the learners need to have good practice of listening in order to understand what is said. Of course
listening in a foreign language context is very difficult and challenging. Teaching listening skills
is one of the most difficult tasks for any ESL/EFL teacher. This is because successful listening
skills are acquired over time and with lots of practice. It's frustrating for students because there
are no rules as in grammar teaching. Speaking and writing also have very specific exercises that
can lead to improved skills. This is not to say that there are no ways of improving listening skills.
though they are difficult to quantify (Howatt and Dakin 1974, online). For this reason, listening

necds a considerable effort of both the teacher and learner.

Some scholars believe that one of the largest inhibitors for students is often mental block. While
listening, a student suddenly decides that he or she doesn't understand what is being said. At this
point, many students just tune out or get caught up in an internal dialogue trying to translate a
specific word. Some students convince themselves that they are not able to understand spoken

English well and create problems for themselves (Howatt and Dakin 1974, online).
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A lot is said about how to teach listening and its difficulties in the first and second language
teaching environment. The researcher tried to look at different works conducted in the area.
There are some local studies on listening skills that have been carried out by some former TEFL
students. For instance, Haregewoin’s (2003), Hiwot (2006), Kebede (2007), and Haregu (2008)
conducted a research on related topic and they indicated that the students had problems in
listening skills. Almost all of the previous works found out that there were problems related to
course books, teachers and teaching materials like plasma TV. They also concluded that the
students’ listening abilities were not at the right level expected of them. All the teachers did not
have appropriate teaching materials. They tried to investigate the practices of teaching listening

but this study tried to take the challenges into account in line with the teaching practices.

Though there are some studies on teaching listening in some Ethiopian high schools, it seems that
the problem was not touched in the context of Peacekeeping English Project. The researcher tried
to see research works related to listening in the project but could not find previous works and is

going to see the practices of teaching listening and the challenges encountered by the teachers.

Peacekeeping students are those who learn English for the sake of peace support operations. As
the problem of listening is common to most of Ethiopian lcarners, it is completely true for
military personnel who learn English for peacekeeping purpose. Reports from the UN to the
EMOND expressed in meetings revealed that the listening abilities of these learners are not
developed to the extent it is expected of them. They face a great difficulty in understanding or

listening to the materials that are used during listening lessons.

In the peacekeeping Ehglish project, there is needs analysis which takes place at the beginning
and the middle qf the course. The students are given a questionnaire to fill that focuses on the
difficulty they have. The course is given intensively and in rounds i.e. each round takes place for
two and half months (2.5 months). The students are divided into three levels according to their
performance. Level three students are of high standard and level one students are
elementary/beginners. When the students fill the questionnaire, its aim is to find out the students’
main problems or what do they really need, most students almost in every round revealed that
they had a great problem in listening. As a teacher, the researcher is interested in finding out if

these students’ listening problems are related to the teaching approaches practiced there.

3



The context where the previous studies were conducted did not have appropriate teaching
listening materials according to the previous studies. However, the context where this study was
conducted has a lot of teaching materials. In view of this, the question why do the students at the
PEP find it difficult to listen effectively? is the other driving point to conduct the study.
Therefore, the purpose of the study isto investigate.the practices how the teachers teach listening

comprehension and the challenges they face when they teach listening.

13 Objective of the Study
1.3.1 General Objective

The main aim of the study is to investigate the practices and challenges of teaching listening

comprchension.in peac_ekeeping English project in Addis Ababa and Debre Zeit centres.
1.3.2 Specific Objectives
The specific obj e‘ctix.fes of the study are:
%+ To explore how listening is approached/taught.
% To examine the problems that the teachers face when they teach listening comprehension.
1.4 Research Questions
The study tried to answer these questions.

1 Howis 'listening taught/approached?

2 What problems do the teachers face when they teach listening comprehension?



1.5 Significances of the Study

The study may have lots of significances from different points of views. This may create a clear
insight towards its practice from the point of view of some language teachers who want to
practice it. As there are no listening materials produced by native speakers in the curriculum of
Ethiopia, it may help course designers to think about incorporating native produced listening
teaching materials. Finally, it may serve as stepping stone for those who want to conduct detailed

study.
1.6 Scope of the Study

The study will focus only on some practices of teaching listening and major challenges of
teaching it. If the study had tried to make all the oentres under the Project its sample, it would

have been more valid but due to time constraint it could not.
1.7 Limitations of the Study

In conducting this study, the main limitation faced by the researcher includes the following
points. Due to time constraint it was impossible to see all of the centres in the Project. If all the
centres were the focus of the study it would be possible to generalize the findings in the project.
As it is only limited to two centres, the conclusion may warrant caution until further studies

confirm the problem in all centres is the sam



CHAPTER TWO: A REVIEW OF RELATED LITERATURE

2.1 Introduction

In this chapter, materials that are very important to support the practice and challenges are
incorporated. To get supportive ideas, lots of literatures have been read. They are of paramount

importance.

2.2 Historical Background of Listening

[t is obvious that listening had been a forgotten part of language teaching. There were diffe;z:nt
reasons for this. One of the main arguments used to identify the ignorance of listening from the
curriculum in the past was that listening could not be taught. It was claimed that people could
only be offered practice which might help them apply their already developed listening skills to

the language being taught (Underwood, 1989).

But with the emergence of the oral approaches (situational and audio lingual), listening was
perceived as aural recognition of linguistics structures. Hence, exercises were designed with the
aim of enabling students to identify and discriminate these structures (Rost, 1990). But later it
made a jump from a mere discrimination of distinctive sounds to comprehending recorded
dialogues and reading aloud texts often played or read repeatedly (Brown, 1987 in Rost). But
they failed to include these in the syllabus design. In the late 1960°s, scholars of America like
James Asher, the founder of the Total Physical Response, came up with the belief that “readiness
to talk is some how biologically determined by ‘the rate at which understanding of spoken

language has been acquired (Rost. 1990).

Following this, several of Asher’s colleagues developed listening based language learning
methods in the 1970°s. In the 1980’s, listening was paid attention and was used as a critical
element to design language learning syllabuses. For instance, Krashen and Terrell (1983)
formulated an approach and Ellis (1985) gave recommendation for language acquisition based on

this principle (Rost, 1990).



Recently, one can confidently speak that a lot is said about communicative language teaching
approach and this approach highly encourages communication more than any aspect of language.
This shift from form to function and finally to communication paved the way to focusing on

listening.
2.3 Definitions of Listening

As people see things differently, many scholars gave their definition to listening. Some of their
definitions will be presented like the following: Galvin and Terrell (2001:110) define listening as
“an active process that includes receiving, interpreting. evaluating and responding to a message.

[t takes elTort and concentration™.

Rost (2002) in Vandergrift (2005:1-2) also defines listening as: A process of receiving what the
speaker actually, says (receptive orientation): negotiating meaning with the speaker and
responding (collaborative orientation): and creating meaning through involvement, interpretation

and empathy (transformative orientation).

Listening is the ability to identify and understand what others are saying. This involves
understanding a speaker’s accent or pronunciation, his grammar and his vocabulary, and grasping

his meaning (Howatt and Dakin, 1974, online).

As there are no rules as in grammar, learning listening skill becomes complex. This is not to say
that there are no ways of improving listening skills. Teachers need to encourage their students so
that successful listening skills are acquired over time and with practice. Therefore, the key to
helping students improve their listening skills is to convince them that not understanding is quite
normal. This is more of an attitude adjustment than any thing else, and it is for some students to

accept than others (Feyten. 1991 online).

Listening involves ‘listening and understanding what we hear at the same time’. So, two
concurrent actions are demanded to take place in this process. Besides, according to Mecheal
Rost (1991), listening comprises some component skills which are:

« discriminating between sounds,



* recognizing words,

« identifying grammatical groupings of words,

« identifying expressions and sets of utterances that act to create meaning,

* connecting ling‘uiétic cues to non-linguistic and pa'ralinguistic cues,

« using background knowledge to predict and later to confirm meaning and recalling important

words and ideas.

In general. effective listening occurs when the message sent by the speaker is the same message
decoded by the listener. In other words. being communicatively competent in a second language
must. of course. include the ability to comprehend oral input. Consequently, second or foreign
language listeners need to actively choose, use and continually evaluate the effectiveness of their
listening ability in order to successfully construct meaning from second or foreign language and

input (Carrier. 2003).

As McDonough and Shaw (1993) and Rost (1991) explain, a listener as a processor of language
has to go through three processes using three types of skills:

a. Processing sound/ Perception skills: As the complete perception doesn’t emerge from only the
source of sound, listeners segment the stream of sound and detect word boundaries, contracted
forms, vocabulary, sentence and clause boundaries, stress on longer words and effect on the rest
of the words, the significance of intonation and other language-related features, changes in pitch,
tone and speed of delivery, word order pattern, grammatical word classes, key words, basic
syntactic patterns. cohesive devices etc.

b. Processing meaning/ Analysis skills: It’s a very important stage in the sense, as researches
show, that syntax is lost to memory within a very short time whereas meaning is retained for
much longer. Richards (1985:191) says that, ‘memory works with propositions, not with
sentences'. While listening, listeners categorize the received speech into meaningful sections,
identify redundant material, keep hold of chunks of the sentences, think ahead and use language
data to anticipate what a speaker may be going to say, accumulate information in the memory by
organizing them and avoid too much immediate detail.

c. Processing knowledge and context/ Synthesis skills: Here, ‘context’ refers to physical setting,
the number of listener and speakers, their roles and their relationship to each other while

‘linguistic knowledge” refers to their knowledge of the target language brought to the listening



experience. Every context has its individual frame of reference, social attitude and topics. So,
members of a particular culture have particular rules of spoken behavior and particular topic
which instigate particular understanding. Listening is thought as ‘interplay’ between language
and brain which requires the “activation of contextual information and previous knowledge”
where listeners guess, organize and confirm meaning from the context.

However, none of these micro-skills is either used or effective in isolation or is called listening.
Successful listening refers to ‘the integration of these component skills’ and listening is nothing

but the ‘coordination of the component skills’.

Most of the above points imply that there is a means of processing and if there is processing, it is
an active process. Listening can never be passive since there is understanding, interpreting,
evaluating etc. It is this logic that differs listening from hearing. The following comparison shows

the distinction between the two.

Hearing VS Listening

Listening is a skill in a sense that it’s a related but distinct process than hearing which involves
merely perceiving sound in a passive way while listening occupies an active and immediate
analysis of the streams of sounds.
« Hearing is passive and occurs even while we sleep
« Listening is active and involves hearing, paying attention, and understanding (ABAX online)

In strengthening how much listening is active, Nadig (2006:125. online) states “In active
listening we are genuinely interested in understanding what the other person is thinking, feeling,
wanting or what the message means. and we are active in checking out our understanding before

we respond with our own new message.”



2.4 Importance of Listening

Since most of human’s activity is related to gap filling, it is very natural and healthy to say that
listening plays a great role in everyone’s day to day activity. Compared to the four language
skills. listening is by far the most frequently usecll skill. In relation to this, Morley (1991) in
Muluken (2008:16) states that “we listen two times as much as we speak, four times as much as

me read and f{ive times as much we write™.

So, listening, as a skill, is assuming more and more weight in SL or FL classrooms than ever
before. Rost (1994: 141-142), points out, “listening is vital in the language classroom because it
provides input for the learner. Without understanding input at the right level, any learning simply
cannot begin. Listening is thus fundamental to speaking.”

It is believed that listening is a way or a means which helps people gain a large portion of their
education. information, understanding of the world and of human atfairs etc. Human's daily life
activities in the real world like listening to the media, conversation, meetings, lectures,

telephoning, watching films, are dominated by listening.

Muluken (2008) citing Nadig (2006) writes that speaking effectively is half of the
communication process required for interpersonal effectiveness and listening to others’ talk is the
other half. These simple mathematics shows that Nadig wants to emphasize how crucial and basic

listening skill is.

To sum up. listening skill is a very demanding and the most important skill for communication,
entertainment. academic achievemeni. professional carcer and so also forth. Therefore, it is
unquestionable that students need to improve their listening ability.

2.5 Approaches to Teaching Listening .

In order to teach English effectively. an EFL teacher must subscribe to one or more of the current
approaches to teaching English as a foreign language and incorporate its language learning
strategies and techniques into each of his or her lessons. Though there is no one correct approach,

most teachers usually find themselves more comfortable using one or the other of the current

10



language teaching approaches. It is obvious that one cannot teach listening without integrating it
with at least one of the basic language skills. So in the following piece of work we are going to

see how listening is approached or taught. '

2.5.1 Listening in Traditional Language Teaching Approaches
2.5.1.1 Aural Approaches to Language Teaching

Views of listening in language education have varied with historical development in linguistic
analysis and learner language (inter-language) analysis. In spite of widespread interest in direct
methods of teaching language dating back nearly a hundred years, listening had not received
systematic attention in language learning syllabuses until much later. With the advent of oral
approaches (especially Fries, 1945, 1961), listening was viewed as a problem of aural recognition
of linguistic structures. Exercises to develop list‘ening ability consisted of various types of
identification and discrimination, with verbatim reproduction (dictation) a typical rest of aural

recognition (Rost, 1990).

As Brown (1987) in Rost (1990) points out, later variations of aural recognition exercises
included recorded situational dialogues and read aloud written texts- often played or performed
repeatedly- followed by comprehension questions on context. What makes these exercises
variations of the more clearly structure-based activities of the aural approach, as Brown notes, is
that especially the spoken text was being made as similar as possible to a written text, where the
learner can, if necessary have repeated access to the text. However, we can observe that, in terms
of syllabus design, both the audio-lingual and thf: situational approaches emphasized learner
identification of language ‘products,” and that the role of these products in the syllabus (Nunan,

1989 as cited in Rost 1990).
2.5.1.2 Listening-based Language Learning

Though it is possible to say there was an integration of listening in aural approach, it was not
sufficient that it paved the way to the emergence of another approach what is known as listening-
based language learning. Given apparent casual relationship between intake of spoken language

and language acquisition (that is, understanding language appears to be a necessary condition for

11



2.5.2. Communicative Language Teaching

When the time went on the belief of ignoring the previous language teaching method began to be

replaced by another method with something new, important, different, and recent.

Listening comprehension has long been regarded as an essential element of language proficiency
as a communication and a language learning skill. Findings of recent research (e.g. Dunkel, 1991
and Feyten, 1991) have demonstrated the significant role of linguistic input in language learning

and proposed the primacy of listening comprehension in instructional methods.

The development of this aural skill, especially, in a foreign language context, demands a
considerable effort. Regarding this view, Brown and Yule (1983:55) say that the ability to
understand the spoken form of foreign language may not be acquired naturally, rather it should be
taught. Other scholars, such as (Ur, 1984; Rixon, 1986; Anderson and Lynch 1988; Underwood,
1989, Rost, 1990 and White, 1987) also stress the need for effective teaching of listening, and

have provided different teaching approaches and procedures.

The objective of teaching listening comprehension in language classes is basically to help
students function effectively in real-life listening situations, e.g. lectures, radio and TV news,
meetings, telephone conversations, etc. (Underwood, 1989; Ur, 1984). Thus conventional
listening lessons in which teachers read aloud or talpes are played, comprehension questions are
attempted by the students and feed-back is given in the form of ‘right’ answers may not be
helpful to improve the effectiveness of students’ learning. According to Sheerin (1987) and
Holmes (2001) such techniques are testing techniques, but not teaching techniques. Besides, “...
very little of the discourse we hear in real-life is read aloud and we do not normally respond by
answering comprehension questions” (Ur 1996:107). So, such lessons cannot address the
students’ shortcoming as listeners. Using only contrived textbook listening exercises also may
not help students much to improve their listening skills. This is because “the language students
 listen to in the classroom is different from the discourse they hear in real-life” (Porter and
Roberts1981:34). The classroom language is usually formal and academic in its nature. Students
thus may perform well in the listening classes, but'can barely transfer their skills to the outside

world.
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Sheerin (1987:126) explains that effective teaching of listening involves “procedures such as
provision of adequate preparation, adequate support and appropriate tasks together with positive
feedback error analysis and remedial actions.” She further discusses that language teachers can
present listening lessons effectively when they make adequate pre-teaching preparation, i.e.

studying the text, identifying and adjusting the level of difficulty of the listening tasks.

In addition, the use of visual support in the form of pictures, graphs, diagrams, maps, etc. can
help learners by supplying cultural information and enabling them to predict more accurately. As
part of a listeninlg task, visuals enable to focus learners’ attention on the important part of the
message and train them to listen for specific information (Ur, 1984; Sheerin, 1987; Underwood,

1989).

According to Sheerin (1987) and Rost (1990), tasks and provision of positive feed-back are also

of paramount use for listening to be taught effectively.

In general, effective teaching of listening entirely lies on important things like a properly graded
syllabus, adequate preparation of the teacher, provision of visual and written supports, provision
of positive feed-back and appropriate tasks. In relation to this, Rost (1990) tries to summarize

these elements of effective teaching of listening as follows:

1. Careful selection of input sources (appropriately authentic, interesting, varied and

challenging).

8]

Creative design of tasks (well-constructed, with opportunities for the learners to activate

their own knowledge and experience and to monitor what they are doing).

Assistance to help learners enact effective listening strategies.

Lo

- 4. Integration of listening with other learning purposes (with appropriate links to speaking,

reading and writing).

Overlapping with interest in listening-based learning, though following a different historical route
(Via a Council of Europe), and communicative language teaching (CLT) provided a newly
emphasized role for listening skills in language learning. The large scale development (but by no

means world-wide adoption) of communicative language syllabuses during the 1970s encouraged
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teachers and learners to work with spoken language as a functional mode of communication. As
communicative uses of spoken language began to receive emphasis, listening exercises were
judged as valuable to the extent that they simulated the ‘real-life’ listening conditions that actual

users of a language operated within (Ur, 1984; Underwood, 1988).

One outgrowth of this realization was that listening texts for classroom use were often lifted
Jdirectly from ‘authentic’ L1-use situations. Listening in language classes were expected to use
~ language selectively to perform tasks which focused on meaning for the most part, rather than on

form. The notion that listening inputs needed to moldel language that the learners were to acquire

was abandoned. Authentic language gained acceptability in CLT circles as useful data for
classroom work. Tasks which allowed learners access to authentic language samples, even if
those tasks were highly constrained, were considered to provide the best listening exercise

(Rixon, 1981).

2.5.2.1 Listening Strategies

Listening strategies are techniques or activities that contribute directly to the comprehension and
recall of listening input. Listening strategies can be classified by how the listener processes the
_ input.

Top-down strategles are listener based; the listener taps into background knowledge of the topic,
the situation or context, the type of text, and the language This background kriowledge activates
a set of expectations that help the listener to interpret what is heard and anticipate what will come
next. Top-down strategies include

v" listening for the main idea

v' predicting

v" drawing inferences

v summarizing
Bottom-up strategies are text based; the listener relies on the language in the message, that is, the
combination of sounds, words, and grammar that creates meaning,.
Bottom-up strategies include

V" listening for specific details -

v' recognizing cognates
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v' recognizing word-order patterns
Strategic listeners also use meta-cognitive strategies to plan, monitor, and evaluate their listening.
e They plan by deciding which listening strategies will serve best in a particular situation.
e They monitor their comprehension and the effectiveness of the selected strategies.
e They evaluate by determining whether they have achieved their listening comprehension
goals and whether the combination of listening strategies selected was an effective one

(ABAX online).

2.5.2.2 Listening Tasks in CLT

Earlier. we tried to see the importance, types ete. of listening and we have seen that listening is of
paramount usage in people’s every day activity. So. it is worth considering what type of tasks
should we (teachers) use in order for our students to help them improve their listening ability.
Writers like Rost (1990) try to classify tasks into three:; online, retrospective, and prospective

tasks.

a) On-line tasks: these are activities carried out while students are learning to a text. Note
taking and completing a table are good examples of such an activity. These tasks

require listening and doing the tasks simultaneously.

1

b) Retrospective tasks: such tasks require responses formulated after listening to text.

Summarizing is a very good example for this.

¢) Prospective tasks: these tasks demand learners to give their prediction on a given topic

(context) prior to listening to the text.

All of the tasks mentioned above are very important if and only if they are used in the right time,
with the right level of learners. The other demanding and most important issue to be raised here is
the setting learners are found. As to the nature of questions in the tasks, they can either be closed
(objective) or open (subjective) (Rost. 1990) or they may range from no response to long
response questions (Ur, 1996). The choice is determined by the purpose of listening and level of

students. A detail of tasks will be discussed in the following section.
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Here is a comprehensive list of listening tasks by Atkins et al (1995) and Colorado University

(2008, online) as cited in Muluken (2008:26). Listen and:
e enjoy (joke, story)
e tick (things, people, dates...on a list)
o match (text with pictures)
e act (jumping, closing the door)
e draw (picFu:es from instructions)
e follow (directions)
e choose (True/False, Multiple Choice Questions)
e answer (comprehension questions)
o complete/fill (a chart, a table, a diagram, list blanks)
e correct ( what is incorrect)
e react (debate in favor of/against a motion)
e discuss (to solve a problem) .
e write (note, dictation, summary)
o recall (recall story. modeling)
e continue a story text (written/spoken)

The choice of tasks depends on the purpose of listening, time and material available, level and
interest of students and teachers, culture and nature and content of the texts/input (Underwood,

1989).
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2.6 Types of Listening

There are different classifications of listening according to different scholars: Anderson and

Lynch (1988). for example, divide listening into two.

1. Reciprocal listening: which provides opportunity to interact and negotiate meaning.

2. Non-reciprocal listening: in which information is transferred (gained) from one source.
Richards (1985) also groups writing into two.

I. Conversational: listening to casual speech. :

2. Academic: listening to lectures. presentations etc in academic context.

Rost groups listening as: global. selective. intensive, and interactive listening (Rost, 1990).

2.7 Listening Stages

In teaching listening, a teacher needs to break things or tasks into parts in order not to load a great
burden on the students. Things with clear stages and aims are much easier to perform and
appropriate to understand. Candlin (1987). in Rost (1990) states that tasks need to contain six
clements, namely; input, setting and roles. procedures, outcomes, monitoring and feedback.
These elements suggest what a listening lesson should consist of. Many scholars believe that
cood listening lessons go beyond the task itself and recommend that a listening lesson needs to
have three main stages: pre-listening (preparation stage), while-listening (a stage at which
students are made focus their attention on the text) and post-listening (a stage at which students

show their reaction to the text and the lesson is integrated with other skills).

Most writers such as (Rost; 1990, Underwood; 1989, Ur; 1984,) believe that listening should be
taught in stages. Teaching listening requires a bit more on the part of the teacher than that of the
learners. The format may be like the following:

a. Pre-listening Stage: Some activities before listening may serve as preparation or warm-up for
listening in several ways. These function as ‘reference’ and ‘framework’ by giving prior

knowledge of listening activities.
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b. While-Listening Stage: activities in this stagé must follow the learners’ specific needs,

instructional goal, listening purposes and learners’ proficiency level. While listening activities

directly relate to the text and listeners are asked to do these during or immediately after listening.

¢. Post/After-listening Stage: post listening activities can be used to check comprehension,

valuate listening skill, use of listening strategies and use the knowledge gained to other contexts.

So these are called listening exercises at all and defined as ‘follow-up works’.

Table 1: Summary of listening purposes and teacher’s activities in each stage

Stage

Purpose

Teacher’s activity

Pre-listening

To warm up/motivate

To establish background knowledge

To provide a listening purpose
To get students prepare

Introducing the topic

Asking few questions related to the
topic/letting them discuss

Asking the students to predict what they
are going to listen to

Teaching key words in context
Checking if students are relaxed

Setting a task and letting them read
Giving clear instruction on how to
perform the task

While-listening

To get the students manage a task
by understanding the text

Reading or playing the text according to
the students’ level

Observing and guiding the students
Allowing them time to try their best
Making them aware that they can
interrupt and ask.

Post-listening

To check understanding

‘To share and reflect information

To relate experience to a text

To integrate the lesson with other
skills

To make analysis of

language forms

Letting the students discuss and reflect
their answers

Giving feedback

Providing a related task

Checking the students’ work

Teaching some language items in the
listening text

(Anderson and Lynch, 1988; Harmer, 2008; Rost, 1990; Underwood, 1989; Ur, 1984)
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2.8 Challenges of Teaching Listening Skills

Despite its obvious importance to language learning, the listening skill was for a long time
relegated to a marginal place in foreign language curricula. With the advent of communicative
language teaching and the focus on proficiency, the learning and teaching of listening started to
receive more attention. However. listening is not yet fully integrated into the curriculum and

needs to be given more prime time in class and homework.

Teaching listening skills is one of the most difficult tasks for any ESL teacher. This is because
successful listening skills are acquired over time and with lots of practice. It's frustrating for
students because there are no rules as in grammar teaching. Speaking and writing also have very
sspecific exercises that can lead to improved skills. This is not to say that there are not ways of

improving listening skills; however they are difficult to quantify (ABAX, Online).

One ol the largest inhibitors for students is often mental block. While listening, a student
suddenly decides that he or she doesn't understand what is being said. At this point, many
students just tune out or get caught up in an internal dialogue trying to translate a specific word.
Some students convince themselves that they are not able to understand spoken English well and
create problems for themselves (ABAX, Online). It is better to see difficulties of listening from

different angles.

2.8.1 Difficulties of Teaching Listening from Teachers point of View

As far as teaching listening is concerned the difficulty needs to be seen from different points of
views. One of them which is worth seeing is from the teachers’ points of view. While teaching
listening, a teacher may face a problem that may result from the level of difficulty of activities.

That is:
(a) The selection of less/more difficult texts
(b) The setting of less/more difficult tasks

(¢) Giving less/more support to the students (Underwood, 1989: 33).
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Underwood (1989) further extended the difficulties of teaching listening may arise from a

number of points. She lists the following things as sources difficulties of teaching listening.

4+ The timé available

4+ The material available

4 The ability of the class

4+ The interests of the class
4+ He interests of the teacher
4+ The place in which the work is being carried out

4+ The nature and content of the listening text itself.

Sheerin (1987: 136) also explains that difficulty in the teaching of listening involves “failures in
provision of adequate preparation, adequate support and appropriate tasks, together with

positive feedback, error analysis and remedial action”.

Others like Dana Ferris and Tracy Tagg (1996) state that

A challenge for the teacher in the listening classroom is to give learners some degree
'of control over the content of the lesson, and to personalize content so learners are
able to bring something of them selves to the task. There are numerous ways in which
listening can be personalized. For example, it is possible to increase learner
involvements by providing extension tasks which take the listening material as a point
of departure, but which lead learners into providing part of the content themselves.
For example, students might listen (o someone describing his or her work, and then
create a set of questions for interviewing the person Dana Ferris and Tracy Tagg
(1996: 296-320).

There are many problems existing in the way of teachers who teach listening. What matters here

is whether the teacher teaches traditionally or in a modern way.

Dana Ferris et.al state that there are problems in traditional teaching of English listening
comprehension and students’ listening performance. For one thing, a typical pattern of listening
comprehension class is that the teacher starts the lesson by introducing some background

knowledge and explaining some difficult words and expressions in relation to the listening texts.
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Then the teacher plays the tape again and again and asks students to do the comprehension
exercises. Sometimes, the teacher plays the tape sentence by sentence for several times in order

for students to finish their filling in the blanks exercises Dana Ferris and Tracy Tagg (1996).
2.8.2 Difficulties of Teaching Listening from the Students Point of View

Rost (1994:141-142), points out, “listening is vital in the language classroom because it provides
input for the learner. Without understanding input at the right level, any learning simply cannot
begin. Listening is thus fundamental to speaking.” Though listening is important and input
providing device, the listening competence of students in the EFL environment is weak. When
they meet English speakers outside the classroom, they may often find themselves unable to

understand the real speech.

o |

This incompetence is attributable to the following 3 major problems that can be identified in

teaching of listening according to ABAX (2004. Online).

1. Inadequate listening input

{\J

Absence of listener strategy-strategy

Low learner motivation

(O8]

Many learners of English encounter more difficulties in listening and speaking than in reading
and writing. One of the contributing factors is that much empbhasis is laid on the written text in
the teaching syllabus. The effect is that young learners start learning the written form of the
language with little regard to its aural-oral aspect. When listening to natural, unscripted speech,
students are exposed to loose, flowing lexis. On tlle other hand., when reading, they are expose
to dense, structured texts. Many teachers fail to hmhlloht this difference to the students and
subsequently the teaching and learning of listening and speaking skills can only achieve minimal
results (Dana Ferris and Tracy Tagg; 1996, Rost; 1994, Underwood; 1989).

Even when the aural-oral aspect is deal t with, the symbiotic relationship between listening and
speaking practices is often overlooked. In many real-life situations, listening is reciprocal. The
listener has the opportunity to indicate understanding or non understanding, and to intervene

when clarification is needed during communication (Anderson & Lynch, 1988).
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For learners. listening presents a challenge for a variety of reasons, among which are the

following.

Listening involves multiple modes: Listening involves the interpersonal  and
interpretive modes of communication. It requires the listener to assume either a
participative role in face-to-face conversations, or a non-participative role in
listening to other people speaks or present.

Listening involves all varieties of language: In addition to listening to lectures and
presentations in academic and formal settings, learners have also to paritake or listen
to exchanges that involve various levels of colloguialism.

Listening involves "altered" and "reduced" language forms: In addition to dealing
with the vocabulary and structures of the language, listeners have to learn to
comprehend reduced forms of the language (Feyten, 1991:198 online).
Besides. there are three major reasons that L2 listeners give for not understanding as pointed out
by Dana Ferris and Tracy Tagg (1996). They are speed of speaking, phonology and interpretation
problems. o '
There are potential problems in learning to listen as Underwood (1989:16-19) points out. These
include:
lack of control over the speed at which the speakers speak, not being able to get
things repeated, the listeners limited vocabulary, failure to recognize ‘signals’,
problems of interpretation, inability to concentrate, and established learning

habits. ~

2.8.3 Difficulties of Teaching Listening Relatedqeaching Materials/Supports

Because native speakers are scarce in the EFL environment, students have to rely totally on
textbook for L2 input. The listening materials contained in the textbook, however, have failed to
provide the students with authentic language input. The dialogues and passages are scripted ones,
read slowly, clearly, with unnatural or monotonous intonation. Some are originally written
materials to be read, not listened to.

If the goal of EFL teaching is really to develop the communicative abilities of learners so that

they will be able to meet the language demand in their future career, we must expose students to
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the kind of speech they will actually encounter in real life, not refined or distorted speech
(Anderson & Lynch, 1988, Rost, 1994; Underwood, 1989; Ur, 1984).

So such lessons cannot address the students’ shortcomings as listeners. Using only contrived
textbook listening exercises also may not help students much to improve their listening skills.
This is because “the language students listen to in'the classroom is different from the discourse

they hear in real life” (Porter and Roberts 1981:34 as cited in Dana Ferris et.al 1990).

Authentic materials give students a true representation of natural, spontaneous speech with all
their imperfections (hesitations, false starts, mistakes, fast flow, interruptions, etc.), which will
prepare them better for real life linguistic demand outside the classroom. Authentic materials also

have higher relevance and transferability (Underwood 1989).

A text is authentic if “it was produced in response to real life communicative needs” (Forman,

1986 cited in Underwood, 1989).

2.8.4 Difficulties of Teaching Listening Due to Students’ Attitude

The other difficulty in teaching listening is the students” attitude towards it. The positive attitude
the students have the easier it will be. Negative attitude actually may result largely from two
points: the low interest level of the routinized listening activities and the lack of confidence

(Dana Ferris et.al 1990).
2.8.4.1 The Low Interest Level of the Routinized Listening Activities

Researchers suggest that positive affect is necessary for SLA (Krashen, 1981). A high affective
[ilter prevents language input from being used and processed. With the success, teachers make

the listening lesson interesting enough to grip students’ attention.

2.8.4.2 Lack of Confidence

The lack of confidence in listening competence is quite common among EFL major students,
largely due to their misunderstandings about the listening processes, including these widely held
beliefs: one needs to catch every word of the utterance in order to understand what the speaker

means; the spoken languages the same as the written language; comprehension relies entirely on
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one’s linguistic knowledge; 100 % understanding is the goal of listening comprehension, etc.

(Dana Ferris et.al 1990).

Krashen (1981) points out performers with self-confidence and a good self-image tend to do
better in second language acquisition and low anxiety appears to be conductive to second

language acquisition, whether measured as personal or classroom anxiety.
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CHAPTERTHREE: METHODOLOGY

3.1 The Setting

The study was conducted in Peacekeeping English Project (PEP) in Addis Ababa and Debre Zeit
Centres at Resource Management College and Air Force. Peacekeeping project is a recently
established program which is run by The Ministry of National Defense of Ethiopia in
collaboration with the British Council on behalf of the British Government. The purpose of the
project is to help Ethiopian soldiers to improve their language. It offers lots of materials such as
plenty of books some with and some with out CDs, software to facilitate computer assisted
learning, listening CDs, DVDs of songs, movies, etc. to achieve the objectives. There are six
centers that have the same program throughout the country. Among the centers, one of them and
perhaps the most effective one is found in Addis Ababa in Resource Management College and

the other is in Debre Zeit.
3.2 Subjects of the Study

The study focused on language teachers and learners of two of the centers under the Ethiopian
Ministry of National Defense (EMOND) i.e. learners of Resource Management College in Addis
Ababa and Air Force in Debre Zeit. There are language training centres with a name
Peacekeeping English Project (PEP). In the centres, there are military personnel who are being
trained to be deployed in different parts of African war fragile areas for peace support operations.
PEP is a full time English Language Training program and the course is given in three levels.
That is level 1, (elementary) 2 (pre-intermediate), and 3(intermediate). All learners of each level

at each centre were studied.
3.3 Sampling Technique
3.3.1 Selection of the Centres

The researcher used purposive sampling method to select the centers. There are six centers in the
country that offer peacekeeping English. Among these centers, Addis Ababa and Debre Zeit are

selected intentionally because of their proximity, especially for the sake of classroom observation

26



in order to obtain appropriate data. Besides, the Addis centre is the first established and more

organized than the others, it is therefore assumed that accurate information can be obtained from

the centre. , \
3.3.2 Selection of the Teachers and the Students

There are 14 English teachers in the centres. 8 of them are found in Addis Ababa and the
remaining 6 are in Debre Zeit. The researcher involved all of these in the study. All learners of
the centres are also included in the study. This was done because the number of the learners is
manageable. There are 40 students in Addis centre and 34 students in Debre Zeit centre. As there

were 12-20 students per class (level), it was possible to study all of the subjects.

3 .4 Data Collection Tools

In this study, three instruments of data collection are used: they are; questionnaires, interview,

and classroom observation.

3.4.1 Questionnaire

A questionnaire with close ended questions is used to collect data from teachers and students. To
identify what listening practices did the teachers use and what problems did they have in teaching
listening. the researcher used a questionnaire. The questionnaire was designed based on different
literatures. The teachers’ questionnaire had 28 items. The first three items were designed to find
out the perception of teachers towards teaching listening materials/supports. The second and the
large part of it focused on teaching listening practices with three sections i.e. teaching practices in
pre-. while-, and post-listening. For this part. a five Likert type of rating scale which ranged from
“always™ to ‘never’ was used. The students™ questionnaire with the same content and sections was
also used to generate data from them in order to check if there was a mismatch between their and
the teachers™ responses. It was prepared both in Amharic and English as there are students of
different levels. Level 3 students filled a questionnaire in English whereas level 1 and 2 students’

questionnaire was translated into Amharic. The students” questionnaire had 23 items.
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3.4.2 Interview

In order to complement the data from the questionnaire, and to get in-depth information about the
problems related to teaching listening, a semi-structured interview is used. Three teachers from
each centre (totally six) are interviewed so as to find out the challenges which they encountered
while teaching listening. In addition the interview was needed for further information about their
practices of teaching listening. After the teachers were interviewed, their response was
transcribed and  its first part (about practice) was analysed with the questioner and the
observation. The second part of which focused on challenges of teaching listening was

interpreted alone.

3.4.3 Observation

Observation is one of the main instruments to collect data about practices of teaching listening.
For the sake of cross-checking if there is a match between what the teachers have said and what
they actually did in the classroom and for detailed information, an observation was used. An
observation checklist which was adapted from Haregewoin 2003, having 23 items was prepared
in advance and was used in the actual sessions of teaching listening. A non-participatory (Lynch
1995) type of observation was used. As the researcher thought that more observation would help
have a genuine source, 6 teachers who showed consent to be observed were seen 4 times each. It
took a total of five weeks three weeks in Debre Zeit and two weeks in Addis. The observation

took place from February 14 up to March 19.

3.5 Study Design

This study is a non-experimental one which basically aimed at exploring the practices and
challenges of teaching listening comprehension. Therefore, the researcher did not make any
experiment rather tried to explore how listening was practiced and what challenges were there to
teach it. Both qualitative and quantitative research approaches have been used. Since qualitative
research is “oriented towards analyzing concrete cases in their temporal and local particularity

and starting from people’s expressions and activities in their local context” (Flick, 2000:13), the
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study also focused on the practices of the teachers’ teaching listening and the challenges they
faced. The qualitative was used to gain data through interview and the quantitative was used to

gain data through questionnaire and observation.
3.6 Data Collection Procedures

All the necessary data were collected in steps. There was observation, which had a great
importance to gain crucial information about the real classroom practices. So it was made first by
selecting six teachers who showed their consent to be observed. A questionnaire was
administered to’ both the teachers and the learners after the observation. The learners’
questionnaire had both Amharic and English versions. Finally, an interview was 11ade with some

randomly selected teachers.
3.7 Methods of Data Analysis

Having collected the data, the collected data was organized and tallied. After organizing the data,
it was analyzed accordingly. As there were qualitative and quantitative data, the qualitative one
was narrated/expressed through words and sentences where as the quantitative data was analyzed
statistically using percentages and frequencies. After the analysis and interpretation of the data,

conclusions were made and possible recommendations were drawn based on the findings.
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CHAPTER FOUR: DATA ANALYSIS AND INTERPRETATION

This part of the work deals with the presentation, analysis and interpretation of the data. The

gained data from different data collection tools has been presented, analyzed and interpreted.

Table 4.1: summary of use of supports

No. Responses
Items Ne %
1 How useful have you found the teachers’ book to teach listening?
Very useful 13 93
Useful 1 7
Less useful 0 -
Not useful 0 .
E Do you use supporting materials to make the listening activities easier?
Yes 14 100
No 0 B
3 Which of the following supports do usually L{SG?
Audio recording 14 100
Video recording 10 71
Pictures 4 2
Drawings B "
Maps 2 14
Others 1 7
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4.1 The Use of Supports

According to the data in the above table, all of the teachers revealed that the teachers’ book was
very important to teach listening. Actually most of them used it to refer/check the answers of the

comprehension questions and to follow-up the listening scripts.

The other point was about the use of supports which is of immense value in teaching listening.
Supports like audio, video, maps etc. are very important to comprehend the listening text.
Concerning the use of supports all of the teachers were in favor of using it. The most dominant
and frequently used ones are audio and video recording. 100% of the subjects used audio whereas
71 % of them used video recording. In relation to the use of supports, 1 teacher replied he uses
scripts. As the baoks have listening scripts in the appendix part, he uses them as supports so as to

simplify the listening.

The teachers’ interview showed that all of the teachers use supports as they didn’t have any
problem concerning input. They informed that they are provided with all the necessary listening
materials like audio CDs, audio-visuals, listening scripts, movies, songs, software in the self

access centre etc. Concerning this T ‘A’ said,

It may be an experience for others because we do not have any problem
concerning inpul. We can use CDs and live TV programs, software programs
where the students can listen even by themselves without the guidance of their
teachers.

How do you use live TV programs to teach listening? was raised. They reported that they set

questions first and let the students listen to news. Most of the questions are general.

L usually do this” said one of the teachers. “The most frequent activities that I use
are finding for the topics of the news and what was said in each topic just in
general. I can show you some of the questions if you wish”, said T'E".

The other teacheri.e. T “‘C’, who seems fan of songs, pointed out that;

My students should not always learn things that are serious but they should listen
with enjoyment. There are some songs with their lyrics that I set gap filling
questions and I let them listen to the song just to listen with a purpose and relax.

An exiting type of experience was explained by one of the teachers who expressed these

materials are important to make listening communicative. He (T ‘B”) started “I utilize the

31



software in the self access to their maximum potential”. He informed that there is a lot of
language software in the self access centre.
Using the software, I practice jigsaw listening. I make the students to listen to the
part of the listening. The first student on the first PC listens to the first part of the
listening, the second student on the second PC listens to the second part of the
listening and the third student on the third PC listens to the last part of the
listening text. Finally, I tell them to be in one group and discuss what they have

listened about and they construct one complete story. So this is more than
communicative.

Of the respondents who were asked about the use of supports, T *F” indicated that using supports
shouldn’t only be limited to the classroom and the self access centre. As the students pass most of
their time outside the classroom, “I always advise them to watch news on television especially

BBC and Aljazeera so as to improve their listening $kills™.
He added that movies and songs have a very significant importance to improve listening.

To sum up the first part of the questionnaire, most of the teachers have a very positive outlook
towards the use of supports in general and they seemed that they used the supports to teach
listening. It is worth doing to teach listening with supports. Especially audio and video are of
paramount importance as they can expose the learners to native like expressions of ideas and

pronunciation.

4.2. Teaching Practices in a Listening Session

As far as teaching listening is concerned, it is impossible to ignore the stages of it .So listening is
a stage /phase full skill that the stages should be used /applied appropriately. Each stage has its
own purpose. The activity/task that may be used in the pre-listening activity may not be used in

while- or post-listening stage.

4.2.1 Teaching Practice in a Pre-listening Stage

As mentioned earlier, a task/an activity here is probably different from activities/tasks in the other
stages. Pre-listening stage is a stage in which the teacher tries to raise interest and motivation. It

is also the phase of readiness to get engaged on a certain type of task.
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There were 9 items in teachers and students questionnaires that were prepared to identify what do
teacher do in the’ pfe-listening stage. The following table shows the responses of both teachers and

students.

As it was mentioned in the methodology part, there were six interviewees. They were coded like the

following to identify what each interviewee said.

T ‘A’ = Teacher A
T ‘B’ = Teacher B
T *C’= Teacher C

T ‘D’= Teacher D
T ‘E’ = Teacher E

T °F* = Teacher F
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Table 4.2 Teachers’ and student’s responses on pre-listening practices/activities.

[tems Responses |
Always Usually | Someti | Rarely | Never Total
B mes ] |
N [% [N (% [N [% [N [% [N [% [N |[% *I
Introducing the listening text and activity (ies) briefly. IR 18 57 |4 |29 |- - - - 2 14 |14 | 100 |
SR |25 |34 (38 |51 [8 |11 |1 1 |2 [3 |74 |100
Setting purpose for each listening activity. IR |6 |43 |3 |36 1|3 |21 |- - - - 14 | 100
SR |25 [34 |31 |42 |16 |22 |1 1 1 1 |74 | 100
Making the instructions clear. TR [12 [86 [2 |14 |- - - - - - 14 | 100
SR |31 |42 |28 |3 15 [20 |- - - . 74 | 100
Drawing the students’ attention to the text’s title, subtitles or | TR | 6 3 8 57 |- - - - - - 14 | 100
other visual support around the text. SR [27 |36 [29 |39 |14 |20 |4 |5 |- - 74 | 100 |
Drawing the attention of the students to some key lexical | TR |4 |29 |8 |57 |2 |14 |- - - - 14 | 100 i
items used in the text. i SR [117|15 |28 |38 {30 (41 [4 |5 |1 |1 |74 |100
Making the students read through comprehension questions | TR | 14 | 100 | - - - - - - - - 14 100 |
before listening. SR |50 |68 |24 [ |- |« . |- [« 1= [ |78 [106
Telling the students to copy the questions, tables and note | TR |4 (29 |- |- |6 |43 |2 |14 |2 |14 |14 | 100
outlines. SR |2 [3 |4 |5 |43 |58 |20 [27 |5 |7 |74 |100 |
Engaging the students in pair/group discussion on pre- | TR |4 |29 |- - 43 |1 7 (3 |21 |14 |1CO |
llstemng questions. SR 20 |27 23 | 31 25 133 |6 g 2 = 74 | 100
Advising the students how to use different listening and | TR |8 |57 {4 |29 |2 14 |- - - - 14 | 100 i
note-taking techniques. SR |16 |22 |22 [30 [29 |39 |7 19 |- |- |74 |100 .

Key: TR=Teacher respondents.  SR=Student respondents.
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As indicated in table 2, the teachers" responses to item 1 revealed that almost all i.e. 12 (86%) of
them properly introduced listening lessons and activities always or usually where as the rest 14%
practiced it never. Concerning this exactly the same response (86%) was given by the students
which proved the teachers’ responses. 11% of the students replied that the teachers properly
introduced the listening lessons some times and rarely. Only 3% of them reported their teachers
never introduced the lessons. The data from the classroom observation show that 50% of the
observed teachers introduced listening lessons always or usually and 33% of them were seen
practicing it sometimes but the remaining 17% ga\:’e introduction to the lesson rarely. As far as
item 1 is concerned it is encouraging that most of the teachers introduced their students are going

to listen about which is worth doing.

Item 2 was used to find out if teachers set purpose for each listening activity. As can be seen from
table 2, most (79%) of the teachers set a purpose always or usually and the remaining 21% of
them said they did this practice sometimes. Concerning this point, 25 (34 %) and 31 (42 %) of the
students revealed that their teachers set purposes always or usually and told them the purposes.

16 students also said that their teachers did this sometimes.

However, the actual classroom observation revealed that sometimes, rarely and never had equal
share concerning this item that is 67% of the teachers were seen doing it sometimes or rarely and

33% did it never.

In responding to item 3, all of the teachers indicated that they carried out the practice always or
usually. When responding to the item, a very large number (80 %) of students informed that their
teachers always or usually made the instructions clear. Others i.e. 20% of the students pointed out
their teachers did the practice sometimes. Besides, the classroom observation definitely assured
that all of the teachers made the instruction clear always. As students should be clear with what

they are going to do, clear instructions have significant roles.

[tem 4 was about drawing the attention of the students to the text’s title, sub-titles or other
support. Regarding this item too, 100 % of the teachers indicated that they practiced it always or
usually. The students’ reaction to this point implies: there is a little gap. 75 % of them indicated
their teachers did so always or usually. The rest 25 % claimed that it was practiced sometimes or

rarely by their teachers.
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Although all of the teachers responded like this, the classroom observation checked that there is a
slight difference. A significant number (67 %) of teachers were seen doing this always or usually

and 33 % of them were seen practicing it sometimes.

As to the teachers’ response in interview, they explained that they drew their students’ attention

especially to the texts’ topic.

“I always encourage my students to guess what they are going to listen about having looked at

)

the topic”, said T *C’. Others completely agree with this idea that they let the students focus on

the texts’ title/topic.

Moving on to item 5, it was tried to see if teachers drew the students’ attention to some key
lexical items used in the listening text. Responding to this, almost all of the teachers are in favour
of the practice. i.e. 86 % of them drew their students’ attention to some key lexical items used in
the text always or usually. Insignificant number (14 %) of the teachers stated that they drew the
student’s attention to keywords sometimes. Reacting to the same item 39 (53 %) of the students
responded that their teachers drew their attention to explaining some key words always or
usually. 34 (45 %) students reported the practice happened sometimes or rarely. Only 1 student
said it was practiced never. The classroom observation also revealed that most (80 %) of the
teachers tried to drew their students’ attention to some key lexical items always or usually and

others were seen practicing so sometimes.

Moreover, the teachers’ interview showed that most of the teachers did this very frequently. Here,
T “A” said that:

[ encourage my students to guess the word as much as possible but if they are
unable to guess the meaning of the word. [ finally tell them.

In responding to item 6, there is a type of uniformity among the responses from teachers,
students, and the’ observation. 100 % of the teachers informed that they made the students read
comprehension questions before listening to the text always. All of the students also agreed with
their teachers in the idea and their teachers practiced it always or usually. The interview also
found out that all of the teachers let the students read through comprehension questions. They did

so because it raised interest and in order to familiarize the students with the questions.
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In addition, all of the teachers were seen making the students read through comprehension

questions before listening to the text always.

As table 2 shows. the teachers’ response to item 7 indicated that 29 % of them told the students to
copy the questions, tables, and note outlines always. 57 % of the teachers replied that they did the
practice sometimes, or rarely while the rest 14 % practiced it never. However, the result from the
classroom obser\‘ration showed that only 33 % of the teachers did so rarely. Surprisingly, most

(67%) of them ignored this practice.

An information from interview found out that they didn’t practice it because it was unnecessary
to tell them to do so since the books already have incorporated such things and the students are
allowed to use only pencils so as to erase them later. They expected this is waste of time to let the

students write all the questions and outlines.

The purpose of item 8 was to identify whether the teachers engage the students in pair or group
discussion on pre-listening questions and the obtained data implies that 39 % of the teachers told
that they engaged the students in pair/group discussion always. Half of them answered by saying

they practiced it sometimes or rarely and 21 % replied they did this practice never.

In relation to answering this item, many (45 %) of the students said their teachers did this always
or usually. 51 % of them indicated that this was practiced sometimes or rarely by their teachers. 4
% disclosed that their teachers were not able to engage them in pair/group discussion on pre-
listening questions. The interview showed that it is an activity to be practiced always for a

number of reasons. T ‘B’ stated that “/ use this for the sake of brainstorming activity”.

The other data source/classroom observation revealed that almost all of the teachers did this

practice always or usually. 17 % of the teachers were seen practicing it sometimes.

The last item in the pre-listening stage focused on advising the students how to use different
listening and note-taking techniques. In response to 'this, a great proportion of teachers forwarded
that they advised their students how to use different listening and note-taking techniques always
or usually. Only 14 % of them did this sometimes. When the students replied the same item, they
revealed their teachers didn’t apply the practice as frequently as they (teachers) said i.e. 52 % of

them said it was practiced always or usually. 48 % of the students responded their teachers
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advised them how to use different listening techniques or rarely. The actual classroom
observation found out there is a difference among their response and what they actually did as 77
% of the teachers advised the students to use various listening and note-taking techniques

sometimes or rarely. 33 % of the teachers were practicing it never.

Generally, the teachers were treating most of the pre-listening activities well and it seemed they
practiced them fairly. It could be said that keep it up but try to concern those areas with less

emphasis.
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Table 4.3: Teachers’ and Students’ responses on while-listening activities

Ne [tems Frequency Total Z
Always | Usually | Sometimes | Rarely Never i
N [% [N [% [N [% [N |% [N][% [N %
Use different techniques to simplify some listening texts | TR - - - - 4 |29 |8 |57 (2 [14 |14 | 100 |
10 | e.g. dividing the text into smaller pieces? SR F/ 3 26 |38 |25 |34 (19 |25 |2 |3 74 | 100 :
TR |8 |57 |2 |14 |4 29 |- |- |- |- |14 |100 |
11 | Making the students listen for the general idea of the text. SR 10 |13 |35 |47 |26 36 (3 |4 |- |- 74 100 !
12 | Making the students listen for detailed information given in | TR 8 57 |2 14 |4 29 |- - - |- 14 | 100 |
the text. SR 7 19 [33 |45 |28 38 (4 |5 |2 |3 |74 [100 i
13 | Making the students deduce meanings of new words from | TR 3 21 |5 36 |6 43 | - - - |- 14 | 100 !
context. SR 11 |15 |31 |42 |29 39 |1 1 2 13 |74 |100 7
14 | Engaging. the students in some listen and follow-up | TR 10 |71 (4 |29 |- - - - - |- 14 | 100
activities, such as completing tables, diagrams, summary [ QR 11 115 141 155 [19 26 |3 £ . o 74 1100 |
outlines. I
15 | Making the students take notes to write summaries and | TR 2 14 |5 36 |3 21 |4 |29 |- |- 14 | 100 ;
reports later. SR 5 |7 |I7 |23 |29 39 123 |31 |- |- 74 | 100

Key: TR=Teacher respondents.

SR=Student respondents.
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4.2.2. Teaching Practices in While-listening Stage

This is a stage in which the students are engaged on multiple activities like listening and doing
some exercises. Having been introduced with the topic, it is the time of implementing the actual

listening.

Here. questions that may help find out what teachers and students do while listening to a certain

text were given emphasis. There were 6 items related to this stage.

Responding to itgm 10, 4 (29 %), 8 (57 %), and 2 (14 %) claimed that the teachers used this
technique sometimes, rarely, and never. The students’ responses imply that 28 of them stated
their teachers did so always or usually. More than half i.e. 59 % of them responded that their
teachers sometimes and practiced this rarely. The rest 2 students disclosed that their teachers used
such a technique to simplify the listening text never. In the classroom observation only one
teacher was seen trying to do so rarely. In one observation session he did it. The rest 23 observed

lessons did not show such a thing.

As can be seen from table 3. item 11 aimed at finding out if the teachers made the students listen
for the general idea of the text. In reply to the item, 10 (81 %) of them reported they did the
practice always or usually. The rest 4 (19 %) pointed out that they did so sometimes. According
to the students’ report, the teachers didn’t practice this exactly as they (the teachers) believed
though there is no as such significant gap. More than half (60 %) of the students revealed that
their teachers made the students listen for general idea of the text while 40 % of them expressed it

is practiced sometimes.

Item 12 was responded like the following. Most (57% & 14%) of teachers claimed that they
made the students listen for detailed information in the text always or usually. The remaining 4
(29 %) teachers practiced this sometimes. When the students were asked the same item 57 % of
them said their teachers always or usually did the practice. A significant number of students

replied that the teachers made them listen for detailed information sometimes or rarely.

As far as vocabulary while listening is concerned. there was an item i.e. 13 that tried to identify
whether the teachers made the students guess meanings of new words from the context.

Regarding this. 8 (57 %) of the teachers stated that they made their students deduce the meanings
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of new words always or usually while the other 6 (43%) teachers responded that they did so
sometimes. The students were given a chance to react to this item and many of them revealed that
their teachers practiced it always or usually. Whereas 40 % of the students said that their teachers
practiced it sometimes or rarely. 2 (3%) of the students replied that their teachers let them guess
the meanings of new words never. During the actual classroom observation, 33 % of the teachers
were seen doing so always but a large proportion of them made their students guess the meanings

of new words from context sometimes.

The other demanding issue in the while-listening stage is that of engaging the students in some
listen and follow‘-up activities such as completing |tables, diagrams, and summary outlines as it
helps recognize to what extent the students have understood the listening text. Item 14 was set for
this purpose. All of the teachers indicated that they practiced it in while-listening stage always or
usually. The students’ response is not too far but not the same i.e. 70 % of them said that their
teachers engaged them in such activities always or usually and 30 % of them expressed their
teachers practiced this sometimes. The classroom observation showed that 83 % of the teachers
practiced it always or usually and the rest 1 (17 %) teacher was recognized using/applying this
sometimes. Here, it can be said that there is similarity among teachers’ and students’ response
and the classroom observation as they/teachers were frequently engaging their students in such

activities as mentioned above.

In responding to item 15, 2 teachers replied they advise their students to take notes always. 36 %,
21 %. and 29 % of them said that they applied this usually, sometimes, and rarely. The students
responded like the following. 22 (30 %) of them reported that their teachers did like this always
or usually. The majority (52) of the students answered to this item by saying the teachers did so
sometimes and rarely. The classroom observation also revealed that 86 % of the teachers advised

the students take notes. The rest 2 were practicing this sometimes.

4.2.3 Post-listening Practices

This part of the questionnaire focused on the analysis of post-listening activities. There were 10
items here that were set to find out the practices. At the post listening stage, teachers are normally
expected to check whether the students have understood what they need to understand and if they

have completed successfully whatever while-listening tasks. In other words, post-listening work
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is useful for the teachers to identify the areas where the students failed to understand or the
missed parts of the message and to the remedial actions. It is also a phase at which possible

answers for comprehension questions are provided.

Pair and group activities after listening are also recognized as major means of integrating

listening particularly with speaking and writing skills.

42



As to items 16 & 17, which were designed to investigate if teachers make the students compare
and check their notes with their partner’s (s’) and if the teachers engage the students in pgir or
group discussions to compare and contrast their answers on comprehension questions, most
(86%) of the teachers claimed that they made their students compare and check their notes with
their partners” always whereas only 14 % of them replied they did so usually. All of the teachers
revealed that they engaged their students in pair/group discussions to compare and contrast their
answers on the comprehension questions always or usually. The students’ response for item 16
showed that they agreed with their teachers’ i.e. most (70 %) of them said their teachers did the
practice always or usually. The rest of the students i.e. 26 % and 4 % responded that their
teachers did so sometimes or rarely respectively. The researcher’s actual classroom observation
for item 17, confirmed that the teachers’ response was correct. All of the observed teachers
practiced it. As engaging students in pair/group work is one aspect to pave the way to
communicative language teaching (Harmer 2008), all of them did very well to apply this because

it gives the students a chance to discuss with (a) partner(s) for mutual understanding.

For item 18, which tried to find out if teachers move from group to group /pair to pair, their
response informed that all of them did it always or usually. Among the 14 teacher, 8 of them said
they did it always and 6 of them did it usually. Regarding this, the students’ response highly
supported their teachers’ responses. 95 % of the students agreed that their teachers practiced it
properly always or usually and only 4 (5 %) of them claimed their teachers practiced this
sometimes. As to the classroom observation, 100 % of the observed lessons showed that the
teachers moved around the students so as to help/ guide their students while doing in pairs or

group always or usually. .

[n replying to item 19, still a very great proportion of the teachers i.e. 86 % of them stated that
they helped and directed the students in their groups and come to consensus on the answers of
comprehension questions always or usually. The remaining 2 (14 %) teachers responded that they
did so sometimes. When the students responded to this item, 33 % and 62 % of them indicated
that their teachers helped and directed them always or usually. Only 4 (5 %) students said their

teachers did so sometimes.
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As far as this item is concerned, the actual classroom observation also confirmed that the
teachers were applying this in a good way. 2 (33%) and 3(50 %) of the teachers were helping and

directing their students always and usually and one of the teachers was doing so sometimes.

Item 20, do teachers ask the students to summarize the main points of their discussions? , was
answered like the following. Small amount (14 %) of the teachers claimed that they asked their
students to do so usually. Most (86 %) of them stated that they asked the students to summarize
the main points of their discussion sometimes or rarely. As far as the students are concerned
about this point, 5 (7 %) said it was practiced usually. A very large proportion (60) of them
replied that their teachers asked them to summarize the main points of their discussion sometimes
or rarely. The result obtained from observation also revealed that only 1 teacher was in favour of
the practice usually. 1, and half (3) of the teachers were doing so sometimes or rarely and 1 of

them was never seen asking the students to summarize the main points of their discussion.

1

As to item 21, 29 % of the teachers replied that they asked the students to report/express their
group decision for whole class discussion always. A great deal (57 %) of respondents stated that
they practiced this sometimes. There were 2 (14 %) teachers who said they did so rarely. 37
students answered to this item by revealing their teachers applied the practice always or usually.
30, 4, and 3 of the respondents stated that the teachers did this sometimes, rarely, and never as
their order. Moreover, the classroom observation investigated that 2 (33 %), 3 (50 %) and 1 (17
%) of the teachers were seen asking the students to report their group decisions for whole class

discussion sometimes, rarely and never respectively.

Concerning item 22, 35 % of the teachers stated that they practiced it always or usually. Nearly
the same number (36 %) of indicated that they did S0 sometimes and the remaining 29 % of the
teachers revealed that they did the practice rarely. In relation to this, the students’ response is like
this. Half of the students said that their teachers let them express their individual views and
opinions related to the listening text always or usually. A significant number (47 %) of them
expressed that their teachers apply the practice sometimes. Few (5 %) of the respondents revealed
their teachers did this rarely and there are 3 (4 %) students who disclosed that their teachers

practiced it never.
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Regarding this the teachers’ interview revealed that they thought this is a very important part of

the stage. T ‘B’ stated that;

Depending on the type of the listening text, I let them personalize the situation
to their personal experiences. Since most of the listening texts are about
military issues and the students are military, they have lots of military
experiences that I let them tell the class their experiences.

Another teacher added that he let his students write a sort of report related to the listening text.

Coming to the data from observation, 83 % of the teachers practiced this rarely which shows a
contradiction among teachers’ and students’ response with the observation. There was even a
teacher who was seen practicing this never. Here, it is plausible that there is a certain type of

mismatch between the subjects’ response and the classroom observation.

Regarding item 23, the dominant number (71 %) of the teachers explained that they integrated
the listening lesson with other language skills especially with speaking and writing always or
usually. The rest of the respondents i.e. 29 % of the replied they apply such a thing sometimes.
The interviewed teachers indicated that they did so usually. “I usually integrate the listening text
with speaking and writing. I know that the students have lots of military experiences that 1
deliberately do so to internalize what they have listened”, said T ‘B’. Concerning this, two
teachers informed that it was possible tom integrate the text with some language aspects such as

pronunciation and grammar. T ‘C’ then explained that;

[ sometimes try to give a special attention to the grammatical issue that was used in
the listening text and I try to teach that afler the listening.

“[ focus on some phonology slot like pronunciation and I let my students practice the
words in the form of drilling”. This was expressed by T ‘A’.

The researcher’s observation for this practice confirmed that almost all of them (83 %) practiced
this always or usually. Only 1 of the teachers was observed practicing this sometimes. It is worth

mentioning here that integrating listening with others is a very good way of teaching it.

Proceeding to the next item (24), the following data was obtained through questionnaire and
observation. As far as this teaching practice is concerned, the majority (86 %) of the teachers
stated that they did it always or usually. The rest 2 (14 %) teachers claimed for this item that they

gave feedback on the students work in the listening activities sometimes. In response to this item,
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56 % of the students reported that their teacher practiced this always or usually. A significant
number of respondents i.e. 29 (39 %) revealed that their teachers practiced this sometimes. The
remaining 4 (5 %) stated their teachers did so rarely. When we look at the data from observation,
the following can be said depending on the source. Most of the observed teachers in their
teaching listening practice were seen doing this always or usually. To be specific, among the 24

observed lessons, the teachers were providing feedback in 18 (75 %) of them always or usually.

Finally, the teachers were asked if they let their students practice the pronunciation of some
unfamiliar words. As to this item, 29 % of the teachers said that they let their students practice
the pronunciation of unfamiliar words always. Some (36%) of them also revealed that they did it
usually. The rest (35 %) of the teachers’ response showed that they applied the practice
sometimes or rarely. However, the classroom observation implied that only 1 (17 %) teacher was
seen practicing this always and 2 (33 %) of them did this practice usually. 1 (17 %) and 2 (33%)

of the teachers were observed doing so sometimes or rarely respectively.

To sum up the data in post-listening stage, the answers to the majority of the questions/ items are
very positive. As the teachel;s were asked if they practiced the post-listening activities
appropriately, their responses implied they did most of them appropriately. As mentioned earlier,
this is a stage of more of understanding and this understanding should be matched with the
students’ real life experience. This in turn will let the students share ideas between or among

them. In doing so, they can internalize the listening text and they will have a chance to discuss.

The researcher did not simply believe the teachers but tried to cross check using the students’
questionnaire and classroom observation with a structured type of observation checklist. As far
as the post-listening activity (ies) are concerned, the students’ response and the classroom
observation proved that most of the teachers’ responses about their practices were right. In short,

most of the teachers practiced this stage very well.
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4.4 Data on Challenges of Teaching Listening

An objective was set to investigate the challenges of teaching listening if any. The previous part
of the analysis tried to focus on the practices of teaching listening and found out practices that are
of immense value. This part will try to see the analysis of some challenges that the teachers

encountered while teaching listening.

In responding to ‘is teaching listening difficult’? , almost all of the teachers reacted negatively.
That means, as far as PEP is concerned teaching listening cannot be difficult. As was mentioned
in the first part, the project provided the teachers with all the necessary listening teaching
materials that teaching is taught without any serious challenges. They divided the sources of the
problems in to three. The first one is from the point of view of themselves and teaching materials.
Regarding this T ‘C’ said that;

Had I been in high school I know that I would have a great deal of problems to

teach because there is nothing to be used to teach listening. But here, there are

lots of teaching listening materials which have been produced by native speakers.
The CDs and the sofiware program are the most important ones.

All of the teachers agree with this idea. Teaching listening with the absence of these materials is
too difficult. T ‘I’ pointed out that

Thanks to the EMOND and the British Government for fulfilling the necessary
materials. Unless there were such materials as audio CDs and visual aids, it was
extremely difficult to teach listening. Therefore, I am lucky as there are various
teaching materials.

“How on earth can listening be taught without materials like CDs”? Was the other teacher’s

question, to emphasize on the paramount importance of teaching materials.

The other angle which the teachers wanted to mention as difficulty was from the point of view of
the students. As to the problems of the students concerning listening, there are some problems.
All of the teachers raised this as a sort of challenge. That is to say that the students’ background

is not as such satisfying. '
The students have difficulty in comprehending quickly, in pronunciation, speed
etc. while listening to native speakers said T A As the students do not have much

exposure fto the natives, they cannot understand everything”; added T ‘E’ in
strengthening the students’ background is not good.
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T *D’ pointed out about the differences in level i.e. “When the level of the students increases, the

difficulty decreases. Level students are better in listening than level 1 and 2 students”.

The other problem related to students about listening is that of attitudinal. T ‘C’ made a point
about the students’ attitude towards listening saying; “Their attitude towards li.s;tening is
negative. They feel and assume listening is difficult. Most of the time, this attitude is a big
challenge .

The teachers tried to inform what problems do their students have when they teach them

listening. T ‘B’ expressed they have a problem by raising his experience. He started saying;

Most of the students last week were doing listening activities on the software. |
asked them the reason and they told me that the listening texts contain different
speakers of different countries. Therefore, the pronunciation is difficult.

The third difficulty is of external. As said earlier, the project offers listening materials including
CD players. These CD players are functional only when there is power. So to the teachers, the
third challenge is this. Unless there is power, it is difficult to teach listening. Different teachers

stated different methods of treating listening in such a case.
In replying to this T ‘C’ expressed that, '

If it is a problem, sometimes when there is no power, I may shift the listening into
reading as I said there are listening scripts at the back of the book. I may ask them
to read and answer the questions. This switching over may be a challenge because
of external factor i.e. absence of electric power.

To sum up, there are no serious problems/challenges that hinder teaching listening as far as the
project is concerned according to the teachers™ responses. The most frequently raised problem is

of the students. They face a great difficulty in comprehending what they have listened to.
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CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS

In the previous chapter the collected data through different tools was analyzed, presented and
interpreted. This part is going to deal with the possible conclusions depending on the findings and

remedial actions to be taken to teach listening effectively.
5.1 Conclusions

» Providing the teachers with appropriate teaching materials helped them a lot teach
listening in a very organized or a better way. These materials are varied in their nature and
graded. There are readers (books with short stories, fictions) with CDs. Here, the students
do two things at the same time i.e. they listen to the CD and read the book so as to follow
the recorded speaker. As the students can play the CD repeatedly and read what they are
listening to, the may not face a great problem to comprehend. Other materials like media
in English, software in computers, movies and songs are also of paramount importance to

improve listening.

~ Dividing the listening lesson helps make it easier or simpler. Since the type of activity in
pre-listening is not the same to the type of activity in while- and post-listening, using the
three stages is entirely important. Most of the teachers apply these and they let their
students do different activities in the three different stages. As far as the stages are
concerned, it can be said that the teachers practiced them more or less effectively. They
tried to raise awareness about what the students are going to listen in the pre-listening
stage. The teachers also let their students do listen and follow-up activities in the while-
listening stage and tried to relate the listening text to the students’ experience in the post-

listening stage in most cases.

~ The teachers tried to integrate listening with other language skills and sub-skills. They
usually integrated listening with speaking in the pre-listening, listening with note-taking
(a sub-skill) in the while listening and they also integrated listening with writing,
grammar ‘and pronunciation in the post-listening stage. When they integrated listening

with others in different stages, they let the students do the activities communicatively.
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The teachers mentioned that they were advising the students to improve their listening
skills/ability through different ways like exposing them to native prepared materials such

as CDs, software programs, live TV transmissions, movies etc.

Listening can be improved if practiced tirelessly. The experience of some teachers
especially of teachers ‘B’ and ‘D’ is a very good example. They lent a reader (a book)
with its CD to a student and advised him to listen to the CD and read the book at the same
time. The student’s problem was overcome through this technique. Both of the teachers
and the student as well should be appreciated for their effort. It can be deduced from this

experience that the more people practice, the better improvement they will have.

Teaching listening is really challenging in the absence of teaching materials/supports. The
use of supports/teaching materials is expressed earlier and it is compulsory to have them.
Especially in the foreign language teaching learning context, native produced materials
are very important. Therefore, a teacher cannot teach listening effectively without

teaching materials.
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5.2 Recommendations

On the basis of the above conclusions and the findings as well, it is worth doing to recommend

the following points.

-.;

A7

It is a good experience that if possible, the government and any other concerned body
could adopt the approach on what is being done in the PEP and apply that in high schools

or universities in order to teach listening effectively.

The project shouldn’t stop giving short and frequent trainings to enable the teachers
identify the problematic areas of their students. As far as trainings are concerned, they are

of paramount importance that the teachers should frequently be trained not only how to

teach listening but also how to overcome the students’ problems.

The students should be advised to avoid their wrong perception about listening i.e. they
need to avoid the perception ‘listening is too difficult’ as it is one of the difficulties. The
teachers pointed out that the students’ attitude towards listening is not good. That is to say
they perceive listening as a very difficult skill. So, there should be an effort to bring san

attitudinal change on the students.

An in-depth research should be conducted on the area in the same context.
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APPENDECES
Appendix A: Questionnaire for Teachers
Addis Ababa University
Faculty of Language Studies

Department of English

Dear Teacher,

Currently, I am conducting a study on “Practices and Challenges of Teaching Listening Skills”.
This questionnaire is prepared to collect relevant information for the study. Your responses will
contribute a lot to the success of the study. Therefore, I kindly request you to give me your

gemli ne responses.

Thank you in Advance for Your Cooperation

Part One: The use of support in teaching listening skills
1. How useful have you found the Teacher’s Book to teach the listening sections?

Very useful _] Useful ]

Less useful | Not useful ]
2. Do you use supporting materials to make the listening activities easier?
Yes No C

[f you use supports, which of the following do you usually use?

Audio recording [ ' Pictures [J Maps L[]
Video recording Drawings []
Others
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How do you teach listening in cases like there is no electric power?
[ read the text aloud | [ jump/skip it O
[ photocopy the text/script and give to the students [

Others

If you have some more comments on the use of support, please write

here

Part Two Classroom Teaching Listening Comprehension Practices.

The following table shows the list of classroom teaching listening practices. Please put a tick

mark (V) against each teaching listening practice.
Key 4=Always 2=sometimes

3=Usually 1=Rarely 0=Never

Part 1 pre-listening teaching practices

No Practices 4132

1 | Iintroduce the listening text and activity/ies briefly.

o

[ set purpose (s) for each listening activity.

[ make the instructions clear to the students.

Lo

4 I draw the attention of the students to the text’s title, subtitles, or other
visual support around the text for predicting the content before they listen

to the text.

5 | I try to draw the attention of the students to some key lexical items used in

the listening text.

6 | I make the students read through the comprehension questions before they
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listen to the text.

7 [ tell the students to copy the questions, tables, and note outlines.

' 8 I engage the students in pair/group discussion on pre-listening questions.

I advise the students how to use different listening and note-taking

| techniques.
!

Part 2 while-listening teaching practices

' 10 | I use different techniques to simplify some listening texts e.g. dividing the |

| text into smaller pieces?

| 11 | [ make the students listen for the general idea of the text.

i 12| I make the students listen for detailed information given in the text.
i .

[ 13 | I make the students deduce meanings of new words from the context.
[ . . ~ « e,

i 14 | I engage the students in some listen and follow-up activities, such as

| completing tables. diagrams. and summary outlines.

15 | I make the students take notes to write summaries and reports later.

Part 3 post-listening teaching practices

16 | T assign the students to compare and check their notes with their

partner’s(s’).

17 | I engage the students in pair/group discussions to compare and contrast

their answers on the comprehension questions.

18 | I move from group to group and ensure that the students” discussion is in

English.

19 |1 help and direct the student to work in their groups and come to

| consensus on the answers of comprehension questions.

| 20 | I ask the students to summarize the main points of their discussions.

21 | I ask the students to report/express their group decisions for whole class

discussions.

22 | I let the students express their individual views and opinions on the ideas

reflected in the text, either supporting or opposing.
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23 | I integrate ‘the listening lesson with writing, speaking or reading exercises
related to the listening text.

24 | I give appropriate feedback on the students’ work in the listening
activities.

25 | I let the students to practice the pronunciation of some unfamiliar words.

Please write some points if you would like to comment about teaching listening.
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Appendix B: A Questionnaire for the Students
Addis Ababa University
Faculty of Language Studies
Department of English
Dear Student,

Currently. I am conducting a study on “Practices and Challenges of Teaching Listening Skills”.
This questionnaire is prepared to collect relevant information for the study. Your responses will
contribute a lot to the success of the study. Therefore, I kindly request you to give me your

genuine responses.

THANK YOU IN ADVANCE!

When you learn listening. to what extent do you think your teacher practices the following points

when you learn listening lessons? Please use a tick mark (V) against each statement.
Key 4=Always
3=Usually
2=Sometimes
1=Ra1'el_\’

0 =Never
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Part 1 Pre-listening teaching practices

' No Practices
How often does your teacher;
1 Introduce the listening text?
) Tell you the purpose of each listening exercise?
3 Make the instruction(s) clear?
| 4 I Draw your attention to the text’s title, subtitles, or other visual
| l support(s) around the text for predicting what the text is going to
be about?
5 | Draw your attention to some key words used in the listening
text?
6 Make you read through the comprehension questions before
listening to the text?
7 | Tell you to copy the questions, tables, and note outlines?
8 | Make you discuss on pre-reading questions?
9 | Advise you how to use different listening and note-taking
' techniques?
L
Part 2 While-listening teaching practices
10 | Use different techniques to simplify some listening texts e.g.

dividing the text into smaller pieces?

11 | Make you listen for the general idea of the text?

12 | Make you listen for detailed information given in the text?

13 | Make you guess meanings of new words while listening through
the context?

14 | Engage you in some listen and follow-up activities, such as
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| completing tables, diagrams. and note outlines?

15 | Make you take notes to write summaries and reports later?

Part 3 post-listening teaching practices

16 | Make you compare and check your notes with your

partner’s(s’)?

17 | Engage you in pairs/group discussion to compare your

works/answers in the comprehension questions?

18 | Move from group to group and help the students’ when they

need.

19 | Direct and help vou while you work in groups and come to

consensus on the answers of comprehension questions?

20 | Ask you to summarize the main points of the discussion?

21 | Give you appropriate feedback on your listening activities?

22 | Encourage you to express/reflect your experiences/ opinion

related to the listening text?

23 | Make you practice the pronunciation of unfamiliar words?

Any comments you would like to make on teaching-learning processes of listening skills.
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Appendix: C' Observation Checklist
Addis Ababa Ijniversity
Faculty of Language Studies
Department of English

The practices were recorded in the category of Yes/No, as they happen in the classroom. Each

teacher was observed four (4) times. Finally, the Yes/No categories was changed into five

measure frequency: Always (4), Usually (3), Sometimes (2), Rarely (1), and Never (0). This

means, if the practice happened in four of the observation days, it was always, if it happens in

three of the observation etc.

Time ........ Observation day.......

No.

Teaching Listening Practices

Yes

No

The teacher introduces the listening text and activity/ies briefly.

dividing the text into smaller pieces?

2 The teacher sets purpose (s) for each listening activity.

3 The teacher makes the instruction (s) clear.

4 The teacher draws the attention of the students to the text’s title, subtitles, or other
visual support around the text for predicting the content before they listen to the
text. |

5 The teacher draws the students’ attention to some key lexical items used in the
listening text.

6 The teacher makes the students read through the comprehension questions before
they listen to the text. '

; The teacher tells the students to copy the questions, tables and summary outlines.

8 The teacher engages the students in pair/group discussions on pre-listening
questions.

9 The teacher advises the students how to use various listening and note-taking
techniques.

10 | The teacher uses different techniques to simplify some listening texts e.g.
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11 | The teacher encourages the students to guess the meanings of new words from the

context.
I '12 | The teacher engages the students in some listen and follow-up activities, such as

completing tables, diagrams, and note outline.

13 | The teacher makes the students take notes to 'write summary and reports later.

14 | The teacher makes the students compare and check their notes with their
partners’.

15 | The teacher assigns the students in pair/group discussions to compare and
contrast their answers on the comprehension questions.

16 | The teacher moves round the students and help when they need.

17 | The teacher helps and directs the students to work in their groups and come to
consensus on the answers of comprehension questions.

18 | The teacher asks the students to summarize on the main points of their discussion.

19 | The teacher asks the students to report the results of their group discussion for
brief whole class discussion.

20 | The teacher asks the students to express their individual views and opinions on
the ideas reflected in the listening text.

21 | The teacher integrates the listening lesson to writing, speaking or reading
exercises related to the listening text.

22 | The teacher gives appropriate feedback on the students’ listening comprehension
activities.

23 | The teacher lets the students practice the pronunciation of some unfamiliar words.

Other teaching listening practices observed during the classroom observation.
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Appendix D:
A&0 AN LLNCAL

PLYe 24P aoC-INC
@ £ILPTF TIVCT WA

PP T aomOd

O£ 1oL

NAU7 P NWA® “INhNC C2 7k “T0hi @NT 997500 F FI°UCT hdd-dNd N91TST AL
e AILYYT TS om0 hGrl heFeSRT PO eolB NM9T Ml o PHLY
aMmBP PGS 9N ATGE ANdAL PP avlBP2N7 aow NN Yo+ QALY Neom@d @-OT
el TTOT 009G 09NN FRhAT @ ANTF Ak Feeme VTS AmB Ay

ATLLLANT TNNC NPLOTLe havw IGAY-::

niLY 02T CEULNS 7 Co1%a0F 190G T hdbd-dN NPT A &ao D 19°UCT 9440851
(for teaching listening) CaF NG 734 aog®us-TU- 9°F LUN WILTLMPao-QT@- haomy
aoAh LT and? LT hrC Ohn (V) ARt ALCT::

aoqif: 4: UL (Always)
3: A&7 LIL ( usually)
2: a1 1L ( some times)
18 NMI° A6 hiG: ( Rarely)

0: Ne¢-1h (never)

| e aoMmy ao\h £ 97

PLav MYBao P PNCT

amed | 4 3 | 2 1 0

anNt214 10 9°7 PUA LI

1. oo 9 HN-7 (listening context ) O IPOET1A?

2. | PhfaI8s PO1%a0 T avhav¥ (exercise) GA9Y
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LANONTIN?

3, aoavd PO IO CLCTATLA?

4. PoYLao P 9UHNCE CONG 200 CONG AT h9*n 2C
Lo NONTF Naomad® ¢9°30-"F CON AL T 11N
CLCATLA?

5. N0 @07t C-Fhelk A8 mael, PAFd
TCT2TT O NP0 h38.L8. PLCIT LA

6. 900" he98a0NT- 1) Nl TEEPT A3 L 30
PLCOTLAN? ‘

; |

T POELDT T WIMLNCT ST O NPLele Are F1a0m: I
PREIT3NT

8. o950 9°INF o1 8aoMT-U- 04T NCON AL
NTIeG QN7 AT Tmees TP F Wil oo
N°7LL7 AT TUF L1077

9. CEALE CON8a0 T AG TINFOF AL NALTTS
AL meao. PLCITLA?

| 2L 7% ( while-listening) 70T

10. | P998a0F 93007 AYTPAN P HALE NAT 7 LmeboTn-:
A9AA, LBaoy $O18a0 T 0N L FET oohddAG
W8I M LT ,

11. | 9290077 N998a0T 9007 amPAL GHF ®L9° mPAA
VAN AP P8 PRCINT

12, | o300 AP A89°mS NN o0t LAy
0017 MCHC VANT? AL T U A28 18
L IN7?

13, | 93007 DA89°me PO TOUT U AB8.N PAT
FC1TOTFmr heetinn BT (context) aFL 119"k
£LCIN7

14 [ 9707 0998a0 R w0 ImECTE AT NOAT
ATETIAD . TIMPAL LTI AN CECIONT
LYL-9N Koo T ( post_- listening ) -1*70¢"T

16, | 9°300"F A8 NT-U- COWST U-FF >0l hiaes ¢
NN 00 1T AL 8N4 LLCINT?

17. | hao AN 0 AL P3G NN-LF A28 Tmee h9°9°y T
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AL WIS TLCW PLCINT

18. | N9 @nf NeollPOC LT U NATINTT

- WL BLAST AT Lha AT 107

19. | hg®rane eaom: TLEDTF (N-L77 wCATU- NaodNE
AL AL NTao. PLCIN7

20. | PO-LLAIT U7 b UAN NS AT TINOS

| AT mPnn LLCIONT

21. | h&I°NT- 1) aodaoB 27 (19w L ANT 24
P NaoAP POLLPT-LAT "IN, CUY Al PP TS
ACP° Lwa i A\? \

22. | h™ N NAZoo 11T YPOT AL PEATUF P24
UANG FIPRE AL 1D PLC.ON7

23. | 9N @-NT CINGG hBLN LAl AL ALY INN-

LA G T 1.7
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Appendix: D Interview for the Teachers
Addis Ababa University
Faculty of Language Studies

Department of English

1 How do you teach listening skills?
2 What listening inputs do you use to teach listening skills?
3 To what extent do you use/apply the three stages to teach listening skills?

4 Ts teaching listening skills difficult? If you say ‘Yes’, what techniques do you use to

alleviate the difficulties?

5 Do you try to integrate listening with other language skills? If so how?

THANK YOU
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Appendix F: Data gathered with classroom observation in five measure frequency

Frequency
Ne Item
Total
Always Usually Sometimes Rarely Never
‘ Ne| % | Ne| % No % Ne | % | Ne| % Ne | %

1 The teacher introduces the listening text and activity/ies
briefly. 20333 |1 167 |2 333 |1 | 167 |- |- 6 | 100

2 The teacher sets purpose (s) for each listening activity. - |- - |- 2 333 |2 |333 |2 [333 |6 (100

3 The teacher makes the instruction (s) clear. 6 |- - - - - 6 | 100

4 The teacher draws the attention of the students to the text’s - |- - - 2 333 {3 |50 11167 (6 | 100
title, subtitles, or other visual support around the text for
predicting the content before they listen to the text.

5 The teacher draws the students” attention to some key lexical |1 | 16.7 |4 |66.6 |1 16.7 |- |- - |- 6 | 100
items used in the listening text.

6 The teacher makes the students read through the 41667 |2 |333 |- - - - - |- 6 | 100
comprehension questions before they listen to the text.

2 Vi The teacher tells the students to eopy the questions, tablesand | - | - - |- - - 2 333 |4)667 16 |100

summary outlines.

8 The teacher engages the students in pair/group discussionson |2 | 333 |3 |50 | 16.7 |- |- - |- 6 | 100
pre-listening questions.

9 The teacher advises the students as to how to use various - |- - |- 1 16.7 |3 |50 21333 |6 |100
listening and note-taking techniques.

10 | The teacher uses different techniques to simplify some - |- - - - - 1 | 167 |5 |83 [6 |100
listening texts e.g. dividing the text into smaller pieces?

11 | The teacher encourages the students to guess the meanings of |2 | 333 |- |- 4 66.6 |- |- - |- 6 | 100
new words from the context.

12 | The teacher engages the students in some listen and follow-up | 4 | 66.6 | 1 16.7 |1 16.7 |- |- - |- 6 | 100
activ “es, such as completing tables, diag 'ms, and note
outline.

13 | The teacher makes the students take notes to write summary - |- - |- 4 666 |1 |16.7 |1 ]167 (6 |100
and reports later.




14 | The teacher makes the students compare and check their notes - - | 2 333 (3 |30 16.7 100
with their partners’.

15 | The teacher assigns the students in pair/group discussions to 66.7 333 = - |- 100
compare and contrast their answers on the comprehension
questions.

16 | The teacher moves round the students and help them when 833 16.7 |- - - |- - 100
they need.

17 | The teacher helps and directs the students to work in their 338.3 50 1 16.7 | - 100
groups and come to consensus on the answers of
comprehension questions. .

18 | The teacher asks the students to summarize on the main points - 16.7 |1 16.7 |3 |50 16.7 100
of their discussion.

19 | The teacher asks the students to report the results of their - - 2 333 |3 |50 16.7 100
group discussion for brief whole class discussion.

20 | The teacher asks the students to express their individual views - - - - 5 | 833 16.7 100
and opinions on the ideas reflected in the listening text.

21 | The teacher integrates the listening lesson to writing, speaking 16.7 66.6 | | 6.7 |- |- - 100
or reading exercises related to the listening text.

22 | The teacher gives appropriate feedback on the students’ 833 16.7 |- - - |- - 100°
listening comprehension activities.

23 | The teacher lets the students practice the pronunciation of 16.7 333 |2 333 |1 16.7 - 100
some unfamiliar words. - -
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Appendix G: Summary of observed listening lessons

Frequency
Ne Item To |
OL1 OL2 | OL3 OL4 Total frequency tal
Yes | No | Yes | No | Yes [No |[Yes |[No | Yes No "
o
Ne | % Ne | %
1 The teacher introduces the listening text and activity/ies 6 2 3 3 5 1 3 3 17 |71 |7 29 |24
briefly.
2 The teacher sets purpose (s) for each listening activity. 2 4 3 3 1 5 1 5 7 29 |17 |71 [24
3 The teacher makes the instruction (s) clear. 6 - 6 - O - 6 - 24 1100 |- - 24
4 The teacher draws the attention of the students to the text’s . | 5 1 1 5 - 6 1 5 7 29 |17 |71 |24
title, subtitles, or other visual support around the text for
predicting the content before they listen to the text. .
5 The teacher draws the students’ attention to some key lexical | 6 - 6 - 4 2 4 2 20 |83 |4 17 |24
items used in the listening text.
6 The teacher makes the students read through the 6 - 6 - 6 - - 1 23 |96 |1 - 24
comprehension questions before they listen to the text. 8
7 The teacher tells the students to copy the questions, tables - 6 - 6 1 5 1 5 2 8 22 |92 |24
and summary outlines.
8 The teacher engages the students in pair/group discussions on | 6 - 5 1 4 2 3 3 18 |75 |6 25 |24
pre-listening questions.
9 The teacher advises the students as to how to use various 2 4 1 5 1 5 1 5 5 21 (19 |79 |24
listening and note-taking techniques.
10 | The teacher uses different techniques to simplify some 6 - 1 5 2 4 - 6 9 37 |15 |63 |24
listening texts e.g. dividing the text into smaller pieces?
11 | The teacher makes the students listen for the general idea of | 6 - 1 5 2 4 1 5 10 (42 |14 |58 |24
the text.
12 | The teacher make~ the students listen for detailed 2 4 4 2 3 3 6 - 15 |63 |9 37 | 24
information given in the text.
13 | The teacher encourages the students to guess the meanings of | 5 1 3 3 4 2 4 2 16 [67 |38 33 | 24
new words from the context.




14

The teacher engages the students in some listen and follow-
up activities, such as completing tables, diagrams, and note
outline.

21

88

(98]

15

The teacher makes the students take notes to write summary
and reports later.

7l

24

16

The teacher makes the students compare and check their
notes with their partners’.

25

18

75

24

The teacher assigns the students in pair/group discussions to
compare and c24ontrast their answers on the comprehension
questions. )

23

96

24

18

The teacher moves round the students and ensures that the
students’ discussion is in English.

24

100

19

The teacher helps and directs the students to work in their
groups and come to consensus on the answers of
comprehension questions.

38

15

20

The teacher asks the students to summarize on the main
points of their discussion.

21

The teacher asks the students to report the results of their
group discussion for brief whole class discussion.

67

T

22

The teacher asks the students to express their individual
views and opinions on the ideas reflected in the listening text.

o
ro
s %
)
~
wh

81

24

23

The teacher integrates the listening lesson to writing,
speaking or reading exercises related to the listening text.

17

71

29

24

24

The teacher gives appropriate feedback on the students’
listening comprehension activities.

19

81

19

24

25

The teacher lets the students practice the pronunciation of
some unfamiliar words.

20

&3

17

24

KEY: OLI1= the first round observed lesson

OL3= the third round observed lesson

OL2= the second round observed lesson

OL4= the fourth round observed lesson
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