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ABSTRACT 

The aim of this study was to explore the practices and challenges of teaching listening in the! 
peacekeeping English project under the Ministry of National defense. The purpose was to 
explore the approach adopted in teaching listening and what problems were encountered by 
the teachers while teaching it. To this end, English language teachers and students were 
selected using purposive sampling technique. To identifY what listening practices did the 
teachers use and what teaching materialslsupport~ did they use to teach listening, the 
researcher used a ·questionnaire. A questionnaire was also administered to the students to 
gather data about their teachers ' teaching practices. Observation was one of the main 
instruments to collect data about practices of teaching listening. For the sake of cross­
checking if there is a match or not between what the teachers have mentioned in the 

. questionnaire and what they actually did in the classroom and for detailed information; an 
observation was used Finally, in order to complement the data ji-om the questionnaire, and 
to get in-depth information about the problems related to teaching listening, a semi­
structured type of interview was used. A mixed research approach was employed in the study 
in order to collect and analyse the data. The data through the interview was analysed 
qualitatively whereas the data through questionnaire and observation were analysed 
quantitatively. Results of the study showed that the teachers' practices of teaching listening 
were as most literatures suggest it should be. They were seen applying the three stages with 
different activities. The teachers pointed out that they face difficulty only from the side of the 
students as their students did not have enough exposure to listening skills. Finally, possible 
recommendations were drawn. 
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CHAPTE ONE: INTRODUCTION 

1.1 Background ofthe Study 

As Engl ish language is a medium of instruction at high school and tertiary level (higher 

institutions) in Ethiopia, its role is so important in the educational system in different aspects. 

Nowadays it is obvious that English is used in education, commerce, politics and international 

relations, etc. that its role is of immense value. Because it has a great position in educational 

activity of the country, most of the school activities are definitely related to English language. 

This implies that it has a paramount importance not only in students' academic achievement but 

also in their after school life . 

Since English language is so important, students need to communicate effectively using the 

language. Communication is a key issue in the delivery of message and it is a bridge that joins a 

speaker and a listener. In conununication, though it is poss ible to say speaking is the mainstream, 

it can never ignore listening because comprehension is the basis for communication. Oprandy 

(1994) in l-Iaregu (2008) points out that "communication is the key to language development; it is 

a rich unfolding interplay of meanings among people". 

It is obvious that there are three paliicipants that playa significant role to make communication. 

They are the speaker, the listener, and the language. Unless there is a clear understanding 

between the speaker and the listener, it' s impossible to say there is communication. Therefore, to 

have communication, there must be a language and that language must be comprehensible. As 

mentioned earli er, the basis fo r communicat ion is comprehension and listening is the key device , 

to comprehend. As far as most of human' s activity is concerned, it is related to gap filli ng and it 

is vcry heal th y to say that listening plays a great role in everyone's day to day act ivity. Compared 

to the other language skills, li stening is by far the most frequently used skill. In relation to tl1is, 

Morley (1991) in Muluken (2008) states that "we li sten two times as much as we speak, four 

times as much as we read and five times as much as we write". So, listening, as a skill, is not only 

important in social life but also in classroom. Rost (1994: 141-142), points out, "listening is vital 

in the language classroom because it provides input for the learner. Without understanding input 

at the right level, any learning simply cannot begin. Listening is thus fundamental to speaking." 
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It is believed that li stening is a way or a means which helps people gain a large pO!lion of their 

education, information, and understanding of the world and of social affairs. HLUl'lan 's daily life 

activities in the real world like listening to the media, conversation, meetings, lectures, 

telephoning, watching films. are highly dominated by listening. All these things imply that 

listening is frequent , dominant, and demanding language skill in every day activity and needs to 

be given a due attention. 

Though li stening is of such paramount use in human's daily activity, it was not given enough 

attention in language teaching. But recentl y, different language teaching methods have identitied 

and proven the importance of li stening skill that they give a considerable amount of attention to 

it. So it is incorporated in the language teach ing/learning materials and is being taught. This study 

al so tried to explore how li stening is approached. 

1.2 Statement of the Problem 

In a foreign language teaching and learning environment, just like in Ethiopia where English is 

the medium of instruction, the li stening abilities of learners can highly influence their 

performance not only in academic issues but also in their professional career. This implies that 

the learners Heed to have good practice of listening in order to understand what is said . Of course 

listening in a foreign language context is very difficult and challenging. Teaching listening skills 

is one of the most difficult tasks for any ESLIEFL teacher. This is because successful listening 

skills are acq uired over time and with lots of practice. It's frustrating for students because there 

are no rul es as in grammar teaching. Speaki ng and writing also have very specific exercises that 

can lead to improved sk ill s. Thi s is not to say that there are no ways of improving listening sk ills. 

though they are jiflicult to quantify (Howatt and Dahn 1974, online). For this reason, listening 

needs a considerable effort of both the teacher and learner. 

Some scholars believe that one of th.e largest inhibitors for students is often mental block. While 

li sten ing, a student suddenly decides that he or she doesn't understand what is being said. At this 

point, many students just tune out or get caught up in an internal dialogue trying to translate a 

specific word. Some students convince themselves that they are not able to understand spoken 

Engli sh wel l and create problems for themselves (Howatt and Dakin 1974, online). 

2 
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A lot is said about how to teach listening and its difficulties in the first and second language 

teaching environment. The researcher tried to look at different works conducted in the area. 

There are some local studies on listening skills that have been carried out by some former TEFL 

students. For instance, Haregewoin 's (2003), Hiwot (2006), Kebede (2007), and Haregu (2008) 

conducted a research on rel"ated topic and they indicated that the students had problems in 

listening skills. Almost all of the previous works found out that there were problems related to 

course books, teachers and teaching materials like plasma TV. They also concluded that the 

students' listening abilities were not at the right level expected of them. All the teachers did not 

have appropriate teaching materials. They tried to investigate the practices of teaching listening 

but this study tried to take the challenges into account in line with the teaching practices. 

Though there are some studies on teaching li stening in some Ethiopian high schools, it seems that 

the problem was not touched in the context of Peacekeeping English Project. The researcher tried 

to see research works related to listening in the project but could not find previous works and is , 
going to see the practices of teaching listening and the challenges encountered by the teachers. 

Peacekeeping students are those who learn English for the sake of peace support operations. As 

the problem of listening is commo'n to most of Ethiopian learners, it is completely true [or 

mil itary personnel who learn English for peacekeeping purpose. Reports from the UN to the 

EMOND expressed in meetings revealed that the listening abilities of these learners are not 

developed to the extent it is expected of them. They face a great difficulty in understanding or 

listening to the materials that are used during li stening lessons. 

[n the peacekeeping Ehglish project, there is needs analys is which takes place at the beginning 

and the middle of the course. The students are giv,en a questionnaire to fill that focuses on the 

difficu lty they have. The course is given intensively and in rounds i.e . each round takes place for 

two and half months (2.5 months). The students are divided into three levels according to their 

performance. Level three students are of high standard and level one students are 

elementary/beginners. When the students fill the questionnaire, its aim is to find out the students' 

main problems or what do they really need, most students almost in every round revealed that 

they had a great problem in listening. As a teacher, the researcher is interested in finding out if 

these students' listening problems are related to the teaching approaches practiced there. 
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The context where the prevIOus studies were conducted did not have appropriate teaching 

listening materials according to the previous studies. However, the context where this study was 

conducted has a lot of teaching materials. In view of thi s, the question why do the students at the 

PEP find it difficult to listen effectively? is the other driving point to conduct the study. 
, 

Therefore, the pu'rpose of the study is to investigate the practices how the teachers teach listening 

comprehension and the challenges they face when they teach listening. 

1.3 Objective of the Study 

1.3.1 General Objective 

The main aim of the study is to investigate the practices and challenges of teaching listening 

comprehension in peacekeeping English project in Addis Ababa and Oebre Zeit centres. 

1.3.2 Specific Objectives 

The specific objectives of the study are: 

.:. To explore how listening is approached/taught. 

.:. To examine the problems that the teachers face when they teach li stening comprehension. 

1.4 Research Questions 

The study tried 10 answer these questions. 

How is listening taught/approached? 

2 What problems do the teachers face when they teach listening comprehension? 
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1.5 Significances of the Study 

The study may have lots of significances from different points of views. This may create a clear 

insight towards its practice from the point of view of some language teachers who want to 

practice it. As there are no listening materials produced by native speakers in the curriculum of 

Ethiopia, it may help course designers to think about incorporating native produced listening 

teaching materials. Finally, it may serve as stepping stone for those who want to conduct detailed 

study. 

1.6 Scope of the Study 

The study will focus only on some practices of teaching listening and major challenges of 

teaching it. If the study had tried to make all the oentres under the Project its sample, it would 

have been more valid but due to time constraint it could not. 

1. 7 Limitations of the Study 

In conducting this study, the mam limitation faced by the researcher includes the following 

points. Due to time constraint it was impossible to see all of the centres in the Project. If all the 

centres were the focus of the study it would be possible to generalize the findings in the project. 

As it is only limited to two centres, the conclusion may warrant caution until further studies 

confirm the problem in all centres is the sam 
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CHAPTER TWO: A REVIEW OF RELATED LITERATURE 

2.1 Introduction 

In this chapter, materials that are very important to support the practice and challenges are 

incorporated. To get supportive ideas, lots of literatures have been read. They are of paramount 

importance. 

2.2 Historical Background of Listening 

It is obvious that listening had been a forgotten palt of language teaching. There were different 
"­

reasons fo r thi s. One of the main arguments used to identify the ignorance of listening from the 

curriculum in the past was that listening cou ld not be taught. It was claimed that people could 

on ly be offered practice which might help them apply their already developed listening skills to 

the language being taught (Underwood, 1989). 

But wit h the emergence of the oral approaches (s ituational and audio lingual), li stening was 

perceived as aural recognition of linguis tics structures. Hence, exercises were designed with the 

aim of enabling students to identify and discriminate these structures (Rost, 1990). But later it 

made a jump from a mere discrimination of distinctive sounds to comprehending recorded 

dialogues and reading aloud texts otlen played or read repeated ly (Brown, 1987 in Rost) . But 

they Elil ed to inc lude these in the sy llabus design. In the late 1960' s, scholars of America like 

.l ames Asher, the founder of the Total Physical Respo nse, came up with the bclic.fthat "'read iness 

to talk is some how bio logica ll y determined by 'the rate at which understanding of spoken 

language has been acC]ui red (Rost. 1990). 

Following thi s. severa l of Asher's colleagues developed listen ing based language learning 

methods in the 1970·s . Tn the 1980 's, listening was paid attent ion and was used as a critical 

element to design language learning sy llabuses. For instance, Krashen and Terrell (1983) 

formulated an approach and E llis (1985) gave recommendation for language acquisition based on 

this principle (Rost, 1990). 
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Recently, one can confidently speak tllat a lot is said about commwlicative language teaching 

approach and thi s approach highly encourages communication more than any aspect of language. 

This shiH ii'om form to function and finally to communication paved the way to focusing on 

li stening. 

2.3 Definitions of Listening 

As people see things d ifferently, many scholars gave their definition to listening. Some of their 

definitions wi ll be presented like the following: Galvin and Terrell (200 1 :110) define listening as 

"an acti ve process that includes receiving, interpreting. evaluating and responding to a message. 

It lakes elfort and concentration". 

Rust (2002) in Vandergri ft (2005: 1-2) also defi nes listening as: A process of receivi ng what the 

speaker actually says (receptive ori entation): negotiating meaning with the speaker and 

respond ing (co llaborative orientation) ; and creating meaning through involvement, interpretation 

and empathy (transfonna tive ori entation). 

Listening is the ability to identify and understand what others are saymg. This involves 

understanding a speaker' s accent or pronunciation, his grammar and his vocabulary, and grasping 

his meaning (Howatt and Dakin, 1974, online). 

As the re are no rul es as in grammar, learn ing li stening skill becomes complex. This is not to say 

that there are no ways of impi'oving listening ski ll s. Teachers need to cncomage their students so 

that successful li stening skill s are acquired over ti me and with practice. Thereto re, the key to 

helpi ng students iniprove their li stening skills is to convince them that not understanding is quite 

normnl. This is more of an attitude adjustment than any th ing else, and it is lor some students to 

accep t than others (Fey ten, 1991 online). 

Listening invo lves ' listening and understanding what we hear at the same time' . So, two 

concurrent actions are demanded to take place in this process. Besides, according to Mechea1 

Rost (1991), listening comprises some component skills which are: 

• discriminating between sounds, 
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• recogniz ing words, 

• identifying grammatical groupings of words, 

• identifying expressions and sets of utterances that act to create meaning, 

• connecting lingui stic cues to non-linguistic and p~ralinguistic cues, 

• using background knowledge to predict and later to confirm meaning and recalling important 

words and ideas. 

In genera l. effect ive li ste ning occurs when the message sent by the speaker is the same message 

decoded by the li stener. In othe r words. bei ng communicatively competent in a second language 

111USt. of course. inc lude the abi li ty to comprehend oral input. Consequently, second or foreign 

language listeners need 10 activel y choose, use and continually evaluate the elTectiveness of their 

li stening abilit y in order to successfully construct mean ing from second or foreign language and 

in J1UI (C",Tier. 2003), 

As McDonough and Shaw (J 993) and Rost (1991) 'explain, a li stener as a processor of language 

has to go through three processes lIsing three types of skills : 

a. Processing sound/ Perception skill s : As the complete perception doesn' t emerge from only the 

source of sound, li steners segment the stream of sound and detect word boundaries, contracted 

forms, vocabulary, sentence and clause boundaries, stress on longer words and effect on the rest 

of the words, the significance of intonation and other language-related features, changes in pitch, 

tone and speed of delivery, word order pattern , grammatica l word classes, key words, basic 

syntactic patterns. cohes ive devices etc. 

b. Process ing meaning/ Analys is skills: It 's a very important stage in the sense, as researches 

show, that syntax is lost to memory within a ve ry short time whereas meaning is retained for 

much longer. Ri chards ( 1985: 191) says that, '/1WI110lY works wilh proposilions, nol with 

sentences '. While li sten ing, listeners categorize the received speech into meaningful sections, 

identify redundant materia l, keep hold of chunks of the sentences, think ahead and use language 

data to anticipate what a speaker may be going to say, accumulate information in the memory by 

organizing them and avoid too much immediate detail. 

c. Process ing knowledge and context! Synthesis skill s : Here, 'context' refers to physical setting, 

the number of listener and speakers, their roles and their relationship to each other while 

' lingui stic knowledge' refers to their knowledge of the target language brought to the li stening 
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experience. Every context has its individual frame of reference, social attitude and topics. So, 

members of a particular culture have particular rules of spoken behavior and particular topic 

which instigate particular understanding. Listening is thought as 'interplay ' between language 

and brain which requires the "activation of contextual information and previous knowledge" 

where listeners guess, organize and confirm meaning from the context. 

However, none of these micro-skills is either used or effective in isolation or is called listening. 

Successful listening refers to 'the integration of these component skills' and listening is nothing 

but the ' coordination of the component skills' . 

Most of the above points imply that there is a means of processing and if there is processing, it is 

an active process. Listening can never be pass ive since there is understanding, interpreting, 

evaluat ing etc. It is this logic that differs listening from hearing. The following comparison shows 

the di stinction between the two. 

Hearing VS Listening 

Listening is a skill in a sense that it's a related but distinct process than hearing which involves 

merely perceiving sOllnd in a passive way while listening occupies an active and immediate 

analysis of the streams of sounds . 

• Hearing is passive imd occurs even whi le we sleep 

• Listening is active and invo lves hearing, paying attention, and understanding (ABAX online) 

In strengthen ing how much li sten ing is active, Nadig (2006: 125, onl ine) states "In active 

listening we are genuinely interested in understanding what the other person is thinking. fee ling, 

wanti ng or what the message means. and we are active in checking out our understanding before 

we respond with our own new message." 
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2.4 Importance of Listening 

Since most o f human's activ ity is related to gap filling, it is very natural and hea lthy to say that 

li stening plays a great rol e in everyone's day to day activity. Compared to the four language 

skil ls, listening is by far the most frequent ly used skill. In relation to thi s, Morley (1991) in , 
Muluken (2008: (6) states that "we listen two times as much as we speak, four times as much as 

me read and fi ve times as much we write" . 

So, listening, as a skill , is assuming more and more weight in SL or FL classrooms than ever 

befo re. Rost (1994: 141-142), points out, " li stening is vital in the language classroom because it 

provides input for the learner. Without understanding input at the right level, any learning simply 

cannot begin, Listening is thus fundamental to speaking." 

It is believed that li stening is a way or a means which helps people gain a large portion of' thei r 

education. inlc.>rmation, understanding or the world and of human affairs etc. Human 's daily li fe 

activities in the real world like listening to the media, conversation, meetings, lectures, 

telephoning, watching fil ms, are dominated by l istening. 

Mulliken (2008) cit ing Nadi g (2006) writes that speaking effect ively is half of the 

communication process requi red for interpersonal effectiveness and listen ing to others' talk is the 

other ha lf. These simple mathematics shows that Nadig wants to emphasize how crucial and basic 

listen ing skil l is. 

To Stllll lip. li stening skill is a \'en' dc'nw nding and the mos t im ro rtant sk ill fClr communication, 

enterta inment . acade mic achievement. pro lessional career and so also forth. Therefllre, it is 

unquestionable that students need to improve their li stening ab ility. 

2.5 Approaches toTeaching Listening 

[n order to teach Engli sh effectively. an EFL teacher must subscribe to one or more of the current 

approaches to teaching English as a fo reign language and incorporate its language learning 

strategies and lechniques into each of his or her lessons. Though there is no one correct approach, 

most teachers usually find themselves more comfortable using one or the other of the current 
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language teaching approaches. It is obvious that one cannot teach listening without integrating it 

with at least one of the basic language skills. So in the following piece of work we are going to 

see how listening is approached or taught. 

2.5.1 Listening in Traditional Language Teaching Approaches 

2.5.1.1 Aural Approaches to Language Teaching 

Views of listening in language education have varied with historical development in linguistic 

analysis and learner language (inter-language) analysis. In spite of widespread interest in direct 

methods of teaching language dating back nearly a hundred years, listening had not received 

systematic attention in language learning syllabuses until much later. With the advent of oral' 

approaches (especially Fries, 1945, 1961), li stening was viewed as a problem of aural recognition 
, 

of linguistic structures. Exerci ses to develop listening abi lity consisted of various types of 

identification and discrimination , with verbatim reproduction (dictation) a typical rest of aural 

recognition (Rost, 1990). 

As Brown (1987) in Rost (1990) points out, later variations of aural recognition exercises 

included recorded situational dialogues and read aloud written texts- often played or perforn1ed 

repeatedly- followed by comprehension questions on context. What makes these exercises 

variations of the more clearly structure-based activities of the aural approach, as Brown notes, is 

that especially the spoken text was being made as similar as possible to a written text, where the 

learner can, if necessary have repeated access to the text. However, we can observe that, in terms 

of syll abus design, both the audio-lingual and the situational approaches emphas ized learner , 

identification of ianguage 'products,' and that the role of these products in the syllabus (Nunan, 

1989 as cited in Ros! 1990). 

2.5.1.2 Listening-based Language .Learning 

Though it is possible to say there was an integration of listening in aural approach, it was not 

sufficient that it paved the way to the emergence of another approach what is known as listening­

based language learning. Given apparent casual relationship between intake of spoken language 

and language acquisition (that is, understanding language appears to be a necessary condition for 
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2.5.2. Communicative Language Teaching 

When the time went on the belief of ignoring the previous language teaching method began to be 

replaced by another method with something new, important, different, and recent. 

Listening comprehension has long been regarded as an essential element of language proficiency 

as a communication and a language learning skill. Findings of recent research (e.g. Dunkel, 1991 

and Feyten, 1991) have demonstrated the significant role of linguistic input in language learning 

and proposed the primacy oflistening comprehension in instructional methods. 

The development of this aural ski ll , especially, in a foreign language context, demands a 

considerable effort. Regarding this view, Brown and Yule (1 983:55) say that the ability to 

understand the spoken form offore ign language may not be acquired naturally, rather it should be 

taught. Other scholars, such as (Ur, 1984; Rixon, 1986; Anderson and Lynch 1988; Underwood, 

1989; Rost, 1990 and White, 1987) al so stress the need for effective teaching of listening, and 

have provided different teaching approaches and procedures. 

The objective of teaching listening comprehension in language classes is basically to help 

students function effecti ve ly in real-life li stening situations, e.g. lectures, radio and TV news, 

meetings, telephone conversations, etc. (Underwood, 1989; Ur, 1984). Thus conventional 
, 

listening lessons 'in which teachers read aloud or tapes are played, comprehension questions are 

attempted by the students and feed-back is given in the form of ' right' answers may not be 

helpful to improve the effectiveness of students' learning. Accord ing to Sheerin (1987) and 

Holmes (200 1) such techniques are testing techniques, but not teaching techniques. Besides, " ... 

very little of the discourse we hea r in real -life is read aloud and we do not normally respond by 

answering comprehension quest ions" (Ur 1996: 107). So, such lessons cannot address the 

students' shortcoming as li steners. Using only contrived textbook listening exercises also may 

not help students much to improve thei r listening skill s. This is because "the language students 

. li sten to in the classroom is different from the discourse they hear in real-life" (Porter and 

Roberts I98 l:34). The classroom language is usually formal and academic in its nature. Students 

thus may perforf\l well in the listening classes, but 'can barely transfer their skills to the outside 

world. 
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Sheerin ( 1987: 126) explains that effective teaching of li stening involves "procedures such as 

provision of adequate preparation, adequate support and appropriate tasks together with positive 

feedback error analysis and remed ial actions." She further discusses that language teachers can 

present listening lessons effectively when they make adequate pre-teaching preparation, I.e. 

studying the text, identifYing and adjusting the level of difficulty of the li stening tasks. 

In addition, the use of visua l support in the form of pictures, graphs, diagrams, maps, etc. can 

help learners by supplying cultural information and,enabling them to predict more accurately. As 

part of a listening task, visuals enable to focus learners' attention on the important part of the 

message and tra in them to listen for specific information (Ur, 1984; Sheerin, 1987; Underwood, 

1989). 

Accord ing to Sheerin (1987) and Rost (1990), tasks and provision of positive feed-back are also 

of paramount use for listening to be taught effectively. 

In general , effecti ve teaching of li stening entirely lies on important things like a properl y graded 

sy llabus. adequate preparation of the teacher, provision of visual and written supports, provision 

of positive feed-back and appropriate tasks. In relation to this, Rost (1990) tries to summarize 

these elements of effective teaching of li stening as follows : 

I. Careful selection of input sources (appropriately authentic, interesting, varied and 

challenging). 

2. Creative design of tasks (well-constructed, with opportunities for the learners to activate 

their own knowledge and experience and to monitor what they are doing). 

3. Ass istance to help learners enact effective li stening strategies. 

4. In tegration of listening with other learning purposes (with appropriate links to speaking, 

reading and wri ting). 

Overlapping with interest in listening-based learning, though following a different hi storical route 

(Via a Council of Europe), and communicative language teaching (CLT) provided a newly 

emphasized role for li stening ski lls in language learning. The large scale development (but by no 

means world-wide adoption) of communicative language syllabuses during the 1970s encouraged 
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teachers and learners to work with spoken language as a functional mode of communication. As 

communicative uses of spoken language began to receive emphasis, li stening exercises were 

judged as va luable to the extent that they simulated the ' real-life' listening conditions that actual 

users of a language operated within (Ur, 1984; Underwood, 1988). 

One outgrowth of thi s reali zation was that li stening texts for classroom use were often lifted 

Jdirectly from 'authentic' L1-use situations. Listening in language classes were expected to use 

,.Jlanguage selectively to perfornl tasks which focused on meaning for the most part, rather than on 

form. The notion that listening inputs needed to model language that the learners were to acquire , 
was abandoned. Authentic language gained acceptability in CLT circles as useful data for 

classroom work. Tasks which allowed learners access to authentic language samples, even if 

those tasks were highly constrained, were considered to provide the best listening exercise 

(Rixon, 1981). 

2.5.2.1 L istening Stl'ategics 

Listening strategies are techniques or acti viti es that contribute directl y to the comprehension and 

recall of listening input. Listening strategies can be classifi ed by how the listener processes the 

input. 

Top-down strategies are listener based; the listener taps into background knowledge of the topic, 

the situation or context, the type of text, and the language. This background kriowledge activates 

a set of expectations that help the listener to interpret what is heard and anticipate what will come 

nex t. Top-down strategies include 

if li stening for the main idea 

if . predicting 

if drawing inferences 

if summanzlllg 

Bottom-up strategies are text based; the li stener relies on the language in the message, that is, the 

combination of sounds, words, and grammar that creates meaning. 

Bottom-up strategies include 

if listening for specific detail s 

if recognizing cognates 
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./ recognizing word-order patterns 

Strategic li steners also use meta-cognitive strategies to plan, monitor, and evaluate their li stening. 

• They plan by deciding which li stening strategies will serve best in a particular situation. 

• They monitor their comprehension and the effectiveness of the selected strategies. 

• They evaluate by determining whether they have achieved their listening comprehension 

goals and whether the combination of listening strategies selected was an effective one 

(ABAX online). 

2.5.2.2 Listening Tasks in CL T 

Earl ier, we tried to sec the importance, types etc. of listeni ng and we have seen that li stening is of 

paramount usage in people's every day acti vity. So, it is wOl1h consideri ng what type of tasks 

should we (teachers) use in order for our students to he lp them improve their listening abi lity. 

Writers like Rost (1990) try to classify tasks into three: onli ne, retrospective, and prospective 

tas ks. 

a) On-line tasks: these are activities ca rried out whi le students are learning to a text. Note 

taking and completing a table are good examples of such an acti vity. These tasks 

require listening and do ing the tasks simultaneo usly. 

b) Ret rospective tasks : such tasks require responses fo rm ulated after li stening to text. 

Summariz ing is a very good example for this. 

c) r'rospcctive tasks: these tasks dema nd learners to give the ir prediction on a given topic 

(context) prior to listening to the text. 

All of the tasks menlion~d above are very important if and only if they are used in the right time, 

with the right level ol'learners. The other demanding and most important issue to be raised here is 

the setting learners are found. As to the natu re of ques ti ons in the tasks, they can either be closed 

(objcctive) or open (subject ive) (Rost. ] (90) or they may range from no response to long 

response questions (U r, 19(6). The cho ice is dete l'l\l ined by the purpose of listening and level of 

studcnts. A deta il of tas ks wil] be disc ussed in the fo llowing section. 
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Here is a comprehensive list of li sten ing tasks by Atkins et al (1995) and Colorado University 

(2008, online) as cited in Muluken (2008:26). Listen and: 

• enjoy Uoke, story) 

• tick (things, people, dates ... on a list) 

• match (text with pictures) 

• act Uumping, closing the door) 

• draw (pictures from instructions) 

• fo llow (directions) 

• choose (True/False, Multiple Choice Questions) 

• answer (comprehens ion questions) 

• complete/fill (a chart, a table, a diagram, list blanks) 

• correct ( what is incorrect) 

• react (debate in favor of/against a motion) 

• discuss (to solve a problem) 

• write (note, dictation, summary) 

• recall (recall story, modeling) 

• continue a story text (written/spoken) 

The choice of tasks depends on the purpose of listening, time and material available, level and 

interest of students and teachers, cul ture and nature and content of the textslinput (Underwood, 

1989). 
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2.6 Typcs of Listcning 

Therc arc differe nt c lassifications or li sten ing acco rding to di fferent scho lars: Anderson and 

Lynch (1988). for example, di vide li stening into two. 

1. Reciprocal li stening: which provides opportunity to interact and negotiate meaning. 

2. Non-reciprocal listening: in which infc)rmation is transferred (gained) from one source. 

Ri cha rds ( 1985) al so groups wri ting into two. 

I. Conversational: listening to casual speech. 

~. ;\ cademic: li stening to lectu res . presentations etc in academic context. 

Rost groups li stening as: global. se lective. intensive , and interactive li stening (Rost, 1990). 

2.7 Listening Stages 

In teach ing li steni ng, a tcacher needs to break things or tasks into pa rts in order not to load a great 

burdcn on the students. 'fhi ngs wi th c lear stages and aims are much eas ier to perform and 

appropriate to understand. Candl in ( 1987). in Rost (1990) states that tasks need to contain six 

elements, namely; input, setting and ro les. procedures, outcomes. monitoring and feedback. 

The&e elements snggest what a listening lesson should consist of. Many scholars believe that 

good li stening lessons go beyond the (ask it self" and recommend that a li stening lesson needs to 

have three mai n stages : pre-li stening (preparation stage), while- listening (a stage at which 

students are made ('(JC US their att ention on the tex t) and post-listening (a stage at which students 

show the ir reaction to the tex t and the lesson is integrated with other skill s) . 

Most wri ters such as (Rost; 1990, Underwood; 1989, Ur; 1984,) believe that li stening should be 

taught in stages. Teaching li stening requi res a bit more on the part of the teacher than that of the 

learners. The forma t may be like the fo llowing: 

a. Pre-lis/euiug Stage: Some acti vities before li ste ning may serve as preparation or warm-up for 

listening in several ways. These function as 'reference ' and 'framework' by giving prior 

knowledge of li stening activities. 
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b. While-Listellillg Stage: activities 111 this stage must follow the learners' specific needs, 

instructional goal, li stening purposes and learners' proficiency level. While li stening activities 

directly relate to the text and listeners are asked to do these during or immediately after listening. 

c. PostlAfter-listellillg Stage: post li stening activities can be used to check comprehension, 

valuate li stening skill , use of li stening strategies and use the knowledge gained to other contexts. 

So these are called listening exercises at all and defined as 'follow-up works'. 

Table 1: Summary of listening purposes and teacher's activities in each stage 

St3"e Purpose Teacher's activity 
Pre-li stening To warm up/motivate Introducing the topic 

.To establish background knowlt;dge Asking few questions related to the 
To provide a listening purpose topic/letting them discuss 
To get students prepare Asking the students to predict what they 

are going to li sten to 
Teaching key words in context 
Checking if students are relaxed 
Setting a task and letting them read 
Giving clear instruction on how to 
perform the task 

While-li stening To get the students manage a task Reading or playing the text according to 
by understanding the text the students' level 

Observing and guiding the students 
Allowing them time to try their best 
Making them aware that they can 
interrupt and ask. 

Post-listening To check understanding Letting the students discuss and reflect 
To share and reflect informatioI1' their answers 
To relate experience to a text Giving feedback 
To integrate the lesson with other Providing a related task 
ski ll s Checking the students' work 
To make ana lys is of Teaching some language items in the 
language forms I istening text 

(Anderson and Lynch, 1988; Harmer, 2008; Rost, 1990; Underwood, 1989; Ur, 1984) 
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2.8 Challenges of Teaching Listening Skills 

Desp ite its obvious importance to language learning. the li stening skill was for a long time 

relegated to a margina l place in loreign language curricula. With the advent of communicative 

language teaching and the I'ocus on profic iency. the lea rning and teaching of li stening started to 

receive more attention. However. listening is not yet fully integrated into the curriculum and 

needs to be given more prime time in class and homework. 

Teachi ng li stening ski lls is one o f the most difficul t 18sks for any ESL teacher. This is because 

successful listening skill s are acqu ircd over time and with lots of practice. It's thlstTating for 

stucients because there are no ru les as in grammar teaching. Speaking and writing also have very 

sspecific exercises that can lead to improved ski ll s. Th is is not to say that there are not ways of 

improv ing listening skill s; however they are diffi cu l't to quantify (ABAX, Online) . 

Onc 01' tlte largest inhibito rs for students is olkn mental block. While listening, a student 

suddenly decides that he or she doesn't understand what is being said. At this point. many 

st udents just tune out or get caught up in an internal dialogue trying to translate a specifi c word. 

Some students convi nce themselves that they are not able to understand spoken English well and 

create problems ftlr themselves (ABAX, Onli ne). It is better to see difficult ies of listen ing fro m 

different angles. 

2.8.1 Difficulties of Teaching Listening from Teachel's point of View 

As fa r as teaching li stening is concerned the difti cctl ty needs to be seen from diffe rent po ints of 

views. One o f them which is wo rth see ing is from the teachers' points of view. While teaching 

listen ing, a teacher may face a problem that may res ult fro m the level of di ffic ul ty of activities. 

That is: 

(a) The selection of less/more difficult texts 

(b) The setting ofless/more difficult tasks 

(cl Giving less/more support to the students (Underwood, 1989; 33 ). 
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Underwood (1989) further extended the difficulties of teaching listening may arise from a 

number of points. She li sts the following things as sources difficulties of teaching li stening. 

-.I- The time avai lable 

.,,- The material avai lable 

"- The ability of the class 

"- The interests of the class 

"- He interests of the teacher 

I- The place in which the work is being carried out 

I- The nature and content of the li stening text itself. 

Sheerin (1987: 136) also explains that difficulty in the teaching of listening invo lves "failures in 

provision of adequate preparation. adequate support and appropriate tasks, together with 

positivefeedback, error analysis and remedial action n. 

Others like Dana Ferris and Tracy Tagg (1996) state that 

A challenge for the teacher in the listening classroom is to give learners some degree 
'of control over the content of the lesson, and to personalize content so learners are 
able 10 bring something of them selves to the task. There are numerous ways in which 
listening can be personalized. For example, it is possible to increase learner 
involvements by providing extension tasks 1,.hich take the listening material as a point 
of departure, but 1"hich lead leamers into providing part of the content themselves. 
For example, students might listen to somco,ne describing his or her work, and then 
create a set of questions for intervie11'ing the person Dana Ferris and Tracy Tagg 
(1996: 296-320). 

There are many problems exist ing in the way of teachers who teach li stening. What matters here 

is whether the teacher teaches tradi tionall y or in a modern way. 

Dana Ferris et. al state that th~e are problems in traditional teaching of English listening , 
comprehension and students' li stening performance. For one thing, a typical pattern of li stening 

comprehension class is that the teacher starts the lesson by introducing some background 

knowledge and explain ing some diffi cult words and expressions in relation to the li stening texts. 
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Then the teacher plays the tape aga ll1 and agall1 and asks students to do the comprehension 

exercises. Sometimes, the teacher plays the tape sentence by sentence for several times in order 

for students to fini sh their filling in the blanks exercises Dana Ferris and Tracy Tagg (1996) . 

2.8.2 Difficult,ies of Teaching Listening from the Students Point of View 

Rost (1994: 141-142), points out, "listening is vital in the language classroom because it provides 

input f or the learner. Without understanding input at the right level, any learning simply cannot 

begin Listening is thus jimdamental 10 speaking." Though listening is important and input 

providing device, the listening competence of students in the EFL environment is weak. When 

they meet Engli sh speakers outside the classroom, they may o ften find themselves unable to 

understand the rea l speech. 

This incompetence is attributable to the following 3 major problems that can be identified 111 

teaching ofli sten.ing according to ABAX (2004. Onlinc). 

I . Inadequate li sten ing input 

2. Absence of listener strategy-strategy 

3. Low learner motivation 

Many learners of English encounter more difficulties in li stening and speaking than in reading 

and wri ting. One of the contri buting factors is that much emphasis is laid on the written text in 

the teaching sy llabus. The effect is that young learners start learning the wri tten form of the 

language with little regard to its aural-oral aspect. When li stening to natural , unscripted speech, 

students are exposed to loose, fi owi!lg lex is. On the other hand, when read ing, they are exposed 

to dense, structured texts. Many teachers fail to highlight thi s di fference to tl:e students and 

subsequentl y the teaching and learning of li stening and speaking skills can onl y achieve minimal 

results (Dana Ferris and Tracy Tagg; 1996, Rost; 1994, Underwood; 1989). 

Even when the aural-ora l aspect is deal t with, the symbiotic relationship between listening and 

speaking practices is often overlooked. In many real-life situations, listening is reciprocal. The 

listener has (he opportunity to indicate understandi ng or non understanding, and (0 intervene 

when clarifi cation is needed during communication (Anderson & Lynch, 1988). 
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For karners. listening presents a challenge for a variety of reasons, among which are the 

following. 

Listening il1volres multiple IIIOJes: Li.\"lcning involves (he interpersonal and 
iJltelpretive modes of communicatioll. il requires the listener to assume either a 
participative role in .filce-Io~fa('e cOl1versations. or a non-participalive role in 
listening 10 other people speaks or presenl. 

Lislening invoh'es all varieties o{language: fn addition to listening 10 lectures and 
presentations in academic andtiJrmal sellings, learners have also to partake or listen 
10 exchonges that involve various levels o(colloquialism. 

Lislening involves "altered" and "reduced" language Jorms: in addilion to dealing 
IFitl! the vllcahularv and structures olt/le language, listeners hal'e to learn to 
c()l/1prchellll reduced(i)rms olthe language (Fey ten, 1991: 198 onl ine). 

Besides. there are three major reasons that L2 listeners give for not understanding as pointed out 

by Dana Ferris and Tracy Tagg ( 1996). They are speed of speaking, phonology and interpretation 

problems. 

There are potential problems in learning to li sten as Underwood (1989: 16-19) points out. These 

include: 

lack 0/ control over the 5peed at which the speakers speak, not being able to get 

things repeated, the listeners limited vocabulOlY, failure to recognize 'signals', 

problems of interpretation, inability to concentrate, and established learning 

habits. 

2.8.3 Difficulties of Teaching Listening Relate(i~eaching Materials/Supports 

\ 

Because native speakers are scarce in the EFL environment, students have to rely totally on 

textbook for L2 input. The listen ing materials conta ined in the textbook, however, have failed to 

provide the students with authentic language input. The dialogues and passages are scripted ones, 

read slowly. clearly. with unnatural or monotonous intonation. Some are originally written 

materi als to be read , not li stened to. 

If the goal of EFL teaching is really to develop the communicative abi lities of learners so that 

they will be able to meet the language demand in their future career, we must expose students to 
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the kind of speech they will actually encounter in real life, not refined or distorted speech 

(Anderson & Lynch, 1988, Rost, 1994; Underwood, 1989; Ur, 1984). 

So such lessons cannot address the students' shortcomings as listeners. Using only contrived 

textbook listening exercises also may not help students much to improve their listening skills. 

This is because '.' tlie language studenls listen 10 in 'the classroom is difJerenl Fom the discourse 

Ihey hear in real life" (Porter and Roberts 1981 :34 as cited in Dana Ferris et.al 1990). 

Authentic materials give students a true representation of natural, spontaneous speech with all 

their imperfections (hesitations, false starts, mistakes, fast flow, interruptions, etc.), which will 

prepare them better for rea l life linguistic demand outside the classroom. Authentic materials also 

have higher relevance and transferability (Underwood 1989). 

A text is authentic if "it was produced in response to real life communicative needs" (Forman, 

1986 ci ted in Underwood, 1989). 

2.8.4 Difficulties of Teaching Listening Due to Students' Attitude 

The other difficulty in teaching li stening is the students' attitude towards it. The positive attitude 

the students have the easier it will be. Negative atti tude actually may result largely from two 

points: the low interest level of the routinized li stening activities and the lack of confidence 

(Dana Ferris et.al 1990). 

2.8.4.1 The Low Interest Level of the Routinized Listening Activities 

Researchers suggest that positive affect is necessary fo r SLA (Krashen, 1981 ). A high affective 

rilter prevents language input from being used and processed. With the success, teachers make 

the listening lesson interesting enough to grip students' attention. 

2.8.4.2 Lack of Confidence 

The lack of confidence in listening competence is quite common among EFL major students, 

largely due to their misunderstandings about the li stening processes, including these widely held 

beliefs: one needs to catch every word of the utterance in order to understand what the speaker 

means; the spoken languages the same as the written language; comprehension relies entirely on 
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one's linguistic knowledge; 100 % understanding is the goal of listening comprehension, etc. 

(Dana Ferris et.al 1990). 

Krashen ( 198 1) points out performers with self-confidence and a good self-image tend to do 

better in second language acquisition and low anxiety appears to be conductive to second 

language acquisition, whether measured as personal or classroom anxiety . , 
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CHAPTERTHREE:METHODOLOGY 

3.1 The Setting 

The study was conducted in Peacekeeping English Project (PEP) in Addis Ababa and Debre Zeit 

Centres at Resource Management College and Air Force. Peacekeeping project is a recently 

established program which is run by The Ministry of National Defense of Ethiopia in 

collaboration with the British Council on behalf of the British Government. The purpose of the 

project is to help Ethiopian soldiers to improve their language. It offers lots of materials such as 

plenty of books some with and some with out CDs, software to facilitate computer assisted 

learning, li stening CDs, DVDs of songs, movies, etc. to achieve the objectives. There are six 

centers that have the same program throughout the country. Among the centers, one of them and 

perhaps the most effective one is found in Addis Ababa in Resource Management College and 

the other is in Debre Zeit. 

3.2 Subjects of the Study 

The study focused on language teachers and learners of two of the centers under the Ethiopian 

Ministry of National Defense (EMOND) i.e. learners of Resource Management College in Addis 

Ababa and Air Force in Debre Zeit. There are language training centres with a name 

Peacekeeping English Project (PEP). In the centres, there are military personnel who are being 

trained to be deployed in different parts of African war fragile areas for peace support operations . 

PEP is a full time English Language Training program and the course is given in three levels. 

That is level I, (elementary) 2 (pre-intermediate), and 3 (intermediate). All learners of each level 

at each centre were studied. 

3.3 Sampling Technique 

3.3.1 Selection of the Centres 

The researcher used purposive sampling method to select the centers. There are six centers in the 

country that offer peacekeeping English. Among these centers, Addis Ababa and Debre Zeit are 

se lected intentionally because of their proximity, especially for the sake of classroom observation 
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in order to obtain appropriate data. Besides, the Addis centre is the first established and more 

organized than the others, it is therefore assumed that accurate information can be obtained from 

the centre. 

3.3.2 Selection of the Teachers and the Students 

There are 14 English teachers in the centres . 8 of them are found in Addis Ababa and the 

remaining 6 are in Debre Zeit. The researcher involved all of these in the study. All learners of 

the centres are also included in the study. This was done because the number of the learners is 

manageable. There are 40 students in Addis centre and 34 students in Debre Zeit centre. As there 

were 12-20 students per class (level), it was possible to study all of the subjects. 

3 .4 Data Collection Tools 

In this stud\', three iJlstru ments o r data coll ec tio n are used: they are; questionna ires, interview, 

and classroom obse rvatio n. 

3.4. 1 Q uestionnail'c 

A questiorulaire with close ended questions is used to collect data from teachers and students. To 

ide lli ify what li ste ning prac tices d id the teachers use and what prob lems d id they have in teaching 

listening. thl: resea rcher used a questionna ire. The questiOlmaire was designed based on different 

literatures. The teachers ' questionnaire had 28 items. 'rhe first three items \vcre designed to find 

out the perception of teaclwrs towa rds teaching listening material s/supports. 'r he second and the 

la rge part or it focuseci on tcawing listening practice,s with three sect ions i. e. teaching practices in 

pre-. while-, and pos t- listening. For th is pan, a five Likert type of rating scale which ranged from 

'always ' to 'never' was used . The studen ts ' quest ionna ire with the same content anci sections was 

also used to generate data il'om them. in order to check ii'there was a mismatch between their and 

the teachers ' responses . It was prepared both in Amharic and English as there are students of 

different levels. Level 3 stucients filled a questiotmaire in English whereas levell and 2 students' 

questionnaire was translated into Amharic. T he students ' questionnaire had 23 items. 
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3.4.2 Interview 

In order to complement the data from the questionnaire, and to get in-depth information about the 

problems related to teaching listening, a semi-structured interview is used. Three teachers from 

each centre (totally six) are interviewed so as to find out the challenges which they encountered 

while teaching li stening. In addition the interview was needed for further information about their 

practices of teaching listening. After the teachers were interviewed, their response was 

transcribed and. its first part (about practice) was analysed with the questioner and the 

observation. The second part of which focused on challenges of teaching listening was 

interpreted alone. 

3.4.3 Observation 

Observation is one of the main instruments to collect data about practices of teaching listening. 

For the sake of cross-checking if there is a match between what the teachers have said and what 

they actually did in the classroom and for detail ed information, an observation was used. An 

observation checkl ist which was adapted from Haregewoin 2003 , having 23 items was prepared 

in advance and was used in the actua l sessions of teaching listening. A non-participatory (Lynch 

1995) type of observation was used. As the researcher thought that more observation would help 

have a genuine source, 6 teachers who showed consent to be observed were seen 4 times each. It 

took a total of five weeks three \\'eeks in Oebre Zeit and two weeks in Addis. The observation 

took place from February 14 up to March 19. 

3.5 Study Design 

This study is a non-experimental one which basically aimed at exploring the practices ancI 

cha ll enges of teaching listening comprehension. Therefore, the researcher did not make any 

experiment rather tri ed to explore how li stening was practiced ancI what challenges were there to 

teach it. Both qualitative and quantitative research approaches have been used. Since qualitative 

research is "oriented towards analyzing concrete cases in their temporal and local particularity 

and starting from people's express ions and activities in their local context" (Flick, 2000:13), the 
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study also focused on the practices of the teachers' teaching li stening and the challenges they 

faced. The qualitative was used to ga in data through interview and the quantitative was used to 

gain data through questionnaire and observation. 

3.6 Data Collection Procedures 

Al l the necessary data were collected in steps. There was observation, which had a great 

importance to gain crucial in fo rmation about the real classroom practices. So it was made first by 

selecting six teachers who showed their consent to be observed. A questionnaire was 
, . 

administered to· both the teachers and the learners after the observatIon. The learners' 

questi onnaire had both Amharic and Engli sh versions. Finally, an interview was I;lade with some 

randomly selected teachers. 

3.7 Methods of Data Analysis 

I-laving co llected the data, the co llected data was organized and tall ied. After organizing the data, 

it was analyzed accord ingly. As there were qualitative and quantitative data, the qualitative one 

was narrated/expressed through words and sentences where as the quantitative data was analyzed 

stati stica lly using percentages and frequencies. After the analysis and interpretation of the data, 

conclusions were made and possible recommendations were drawn based on the findings. 
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CHAPTER FOUR: DATA ANALYSIS AND INTERPRETATION 

This part of the work deals with the presentation, analysis and interpretation of the data. The 

gained data from diffe rent data collection tools has been presented, analyzed and interpreted. 

Table 4.1: summary of use of supports 

No. Responses 
r 

Items .N'2 % 

I How useful have you found the teachers' book to teach li stening? 
, 

Very useful 13 93 

Useful I 7 

Less useful 0 -

Not useful 0 -

2 Do you lise suppOIiing materi als to make the listening activ ities easier? 

Yes 14 100 

No 0 -
, 

Which of the fo llowing supports do usually use? J , 
Audio recording 14 100 

Video recording 10 71 

Pictures 4 29 

Dra'wings - -

Maps 2 14 

Others 1 7 
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4.1 The Use of Supports 

According to the data in the above table, all of the teachers revealed that the teachers' book was 

very important to teach listening. Actually most of them used it to refer/check the answers of the 

comprehension questions and to follow-up the I istening scripts. 

The other point was about the use of supports which is of immense value in teaching listening. 

Supports li ke audio, video, maps etc. are very important to comprehend the listening text. 

Concerning the use of supports all of the teachers were in favor of using it. The most dominant 

and frequently used ones are aud io and video recording. 100% of the subjects used audio whereas 

71 % of them used video recording. In relation to the use of supports, I teacher replied he uses 

scripts. As the books have li stening scripts in the ap'pendix part, he uses them as supports so as to 

simplify the listening. 

The teachers ' interv iew showed that all of the teachers use supports as they didn't have any 

problem concerning input. They informed that they are provided with all the necessary listening 

materials like audio CDs, audio-v isuals, li stening scripts, movies, songs, software in the self 

access centre etc. Concerning this T 'A' said , 

II may be an experience fur others because we do not have any problem 
concerning inpul. We can use CDs and live TV programs, software programs 
where the students can listen even by themselves without the guidance of their 
teachers. 

How do you use live TV programs to teach li sten,ing? was raised. They reported that they set 

questions first and let the students listen to news. Most of the questions are general. 

I usually do Ihis " said one of I he teachers. ''The most ji'equenl activities t/:(1t [ use 
are jinding for the topics of the news and whal was said in each topic just in 
general. I con show you SOnle of/he quesrions if you wish", said T'E'. 

The other teacher i.e. T 'C', who seems fan of songs, pointed out that; 

My studenls should not always learn things that are serious but they should listen 
with enjoyment. There are some songs with their lyrics that 1 set gap filling 
queslions and flet them listen to the song just to listen with a purpose and relax. 

An exiting type of experi ence was explained by one of the teachers who expressed these 

materials are important to make li stening communicative. He (T 'B ') started "[ utilize the 
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sojiware in the ~elf access to their maximum potential ". He informed that there is a lot of 

language software in the self access centre. 

Using the software, 1 practice jigsaw listening. 1 make the students to listen to the 
part of the listening. The first student on the first PC listens to the first part of the 
listening, the second student on the second PC listens to the second part of the 
listening and the third student on the third PC listens to the last part of the 
listening tex/. Finally, I tell them to be in one group and discuss what they have 
listened about and they construct one complete story. So this is more than 
communicative. 

Of the respondents who were asked about the use of supports, T 'F' indicated that using supP011S 

shouldn't onl y be limited to the classroom and the self access centre. As the students pass most of 

their time outside the classroom, "I always advise them to watch news on television especially 

BBC and Aljazeeraso as to improve their listening skills ". 

He added that movies and songs have a very sign ificant imp0!1ance to improve li stening. 

To sum up the first part of the questionnaire, most of the teachers have a very positive outlook 

towards the use of supports in general and they seemed that they used the supports to teach 

listening. It is worth doing to teach li stening with supports. Especially audio and video are of 

paramount importance as they can expose the learners to native li ke ex press ions of ideas and 

pronunciation . 

4.2. Teaching Practices in a Listening Session 

As far as teachin~ listening is concerned, it is impossible to ignore the stages of it .So listening is 

a stage /phase full sk ill that the stages should be used /appl ied appropriately. Each stage has its 

own purpose. The act ivity/task that may be used in the pre-listening activity may not be used in 

\\'hile- or post-li stening stage. 

4.2 .1 Teaching Practice in a Pre-listening Stage 

As mentioned earli er, a task/an activity here is probably different from activities/tasks in the other 

stages. Pre- li stening stage is a stage in which the teacher tries to raise interest and motivation. It 

is also the phase of readiness to get engaged on a certain type of task. 
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There were 9 items in teachers and students questionnaires that were prepared to identify what do 
, 

teacher do in the' pre-listening stage. The fo llowing table shows the responses of both teachers and 

students. 

As it was mentioned in the methodology part, there were six interviewees. They were coded like the 

fo llowing to identify what each interviewee said. 

T 'A' = Teacher A 

T ' 8' = Teacher 8 

T 'C'= Teacher C 

T ' D'= Teacher D 

T ' E' = Teacher E 

T 'F' = Teacher F 
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Table 4.2 Teachers ' and student's responses on pre-listening practices/activities. 

._ .. _-.- --- -- -_.- -
NQ Items Responses 

, 

I 
i 

Always 
--:-7 

Usually Someti Rarel y Never Total I 

mes ~ N2 % N2 % N2 % N2 % N2 % N2 % 
I 
I 

1 Introducing the listening text and activity (ies) briefly. TR 8 57 4 29 - - - - 2 14 14 lOa I 

SR 25 34 ' 38 51 8 11 I I 2 3 74 lOa 
2 Setting purpose for each listening activity. TR 6 43 5 36 3 21 - - - - 14 100 

SR 25 34 31 42 16 22 I I I I 74 100 
- 14 -, 

Making the instructions clear. TR 12 86 2 - - - - - - 14 100 ~ -
SR 31 42 28 38 15 20 - - - - ~4 100 

4 Drawing the students' attention to the text's title, subtitles or TR 6 43 8 57 - - - - - - 14 100 
other visual support around the text. SR 27 36 29 39 14 20 4 5 - - 74 10Q.j 

5 Drawing the attention of the students to some key lex ical TR 4 29 8 57 2 14 - - - - 14 1100 i 
- .- '1 

items used in the text. SR I I - 15 28 38 30 41 4 5 I - 1 74 100 : 
6 Making the students read through comprehension questions TR 14 100 - - - - - - - - 14 100 i 

before listening. SR 50 68 24 32 - - - - - - 74 10(' 1 
7 Telling the students to copy the questions, tables and note TR 4 29 - - 6 43 2 14 2 14 14 IllO 

outlines. SR 2 3 4 5 43 58 20 27 5 7 74 [(ib-~ 
8 Engaging the students in pair/group discussion on pre- TR 4 29 - - 6 43 I 7 3 21 14 100 

listening questions. SR 20 ?7 ?3 31 25 33 6 8 - - 74 lOa 
9 Advising the students how to use different li stening and TR 8 57 4 29 2 14 - - - - 14 l Oa .1 

note-taking techniques. SR 16 22 22 30 29 39 7 9 - - 74 lOa . 
-

Key: TR=Teacller respolldellts. SR=Studellt respolU/ellts. 
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As indicated in table 2, the teachers' responses to item I revealed that almost all i.e. 12 (86%) of 

them properly introduced li stening lessons and activities always or usually where as the rest 14% 

practiced it never. Concerning this exactly the same response (86%) was given by the students 

which proved the teachers' responses. II % of the students replied that the teachers properly 

introduced the li stening lessons some times and rarely. Only 3% of them reported their teachers 

never introduced the lessons. The data from the classroom observation show that 50% of the 

observed teachers introduced listening lessons always or usually and 33% of them were seen 
, 

practicing it sometimes but the remaining 17% gave introduction to the lesson rarely. As far as 

item I is concerned it is encouraging that most of the teachers introduced their students are go ing 

to listen about which is worth doing. 

Item 2 was used to find out if teachers set purpose for each listening activity. As can be seen from 

table 2, most (79%) of the teachers set a purpose always or usually and the remaining 21 % of 

them said they did this practice sometimes. Concerning thi s point, 25 (34 %) and 31 (42 %) of the 

students revealed that their teachers set purposes always or usually and told them the purposes. 

16 students also said that their teachers did thi s sometimes. 

However, the actual classroom observation revealed that sometimes, rarely and never had equal 

share concerning this item that is 67% of the teachers were seen doing it sometimes or rarely and 

33% did it never. 

[n responding to item 3, all of the teachers indicated that they carried out the practice always or 

usually. When responding to the item, a very large number (80 %) of students informed that their 

teachers always or usually made the instructions clear. Others i.e . 20% of the students pointed out 

their teachers did the practice sometimes. Besides, the classroom observation definitely assured 

that all of the teachers made the instruction clear always. As students should be clear with what 

they are going to do , clear instructions have significant ro les. 

Item 4 was about drawing the attention of the students to the text's title, sub-titles or other 

support. Regarding this item too, 100 % of the teachers indicated that they practiced it always or 
, 

usually. The students' reaction to this point implies there is a little gap. 75 % of them indicated 

their teachers did so always or usually. The rest 25 % claimed that it was practiced sometimes or 

rarely by their teachers. 
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Although all of the teachers responded like this, the classroom observation checked that there is a 

sli gh t difference. A sign ificant number (67 %) of teachers were seen doing this always or usually 

and 33 % of them were seen practicing it sometimes. 

As to the teachers' response in interview, they explained that they drew their students' attention 

especially to the texts' topic . 

.. / always encourage my sludems 10 guess what they are going to listen about having looked at 

the topic ", said T ' C'. Others completel y agree with thi s idea that they let the students focus on 

the texts' title/topic . 

Moving on to item 5, it was tried to see if teachers drew the students' attention to some key 

lexical items used in the listen ing text. Responding to this, almost all of the teachers are in favour 

of the practice. i.e. 86 % of them drew their students' attention to some key lexical items used in 

the text always or usuall y. Ins ignificant number (14 %) of the teachers stated that they drew the 

student's atte ntion to keywo rds sometimes. Reacting to the same item 39 (53 %) of the students 

responded that their teachers drew their attentiOll to explaining some key words always or 

usually . 34 (45 %) students reported the practi ce happened sometimes or rarely. Only 1 student 

sa id it was practiced never. The classroom observation also revealed that most (80 %) of the 

teachers tri ed to drew their students' attention to some key lex ical items always or usually and 

others were seen practicing so sometimes. 

Moreover, the teachers' interview showed that most of the teachers did thi s very frequentl y. Here, 

T 'A ' said that; 

I encourage mysludents 10 guess Ihe word as much as possible but if they are 
unable /0 guess Ihe meaning of the \liard. ljinally tel! them. 

In responding to item 6, there is a type of uniformity among the responses from teachers, 
, 

students, and the' observation. 100 % of the teachers informed that they made the students read 

comprehension questions before listening to the text always . All of the students also agreed with 

their teachers in the idea and their teachers practiced it always or usually. The interview also 

found out that all of the teachers let the students read through comprehension questions . They did 

so because it raised interest and in order to famil iarize the students w ith the questions. 
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In addition, all of the teachers were seen making the students read through comprehension 

questi ons before li stening to the text a lways. 

As table 2 shows. the teachers ' response to item 7 indicated that 29 % of them told the students to 

copy the questions, tables, and note outlines always. 57 % of the teachers replied that they did the 

practice sometimes or rarely while the rest 14 % prflcticed it never. However, the result from the 

classroom observation showed that only 33 % of the teachers did so rarely. Surprisingly, most 

(67%) of them ignored this practice. 

An information from interview found out that they didn ' t practice it because it was unnecessary 

to tell them to do so since the books already have incorporated such things and the students are 

allowed to use only penci ls so as to erase them later. They expected this is waste of time to let the 

students wri te a ll the questions and outli nes. 

The purpose of item 8 was to identify whether the teachers engage the students in pair or group 

di scuss ion on pre-l isten ing questions and the obtained data implies that 39 % of the teachers told 

that they engaged the students in pair/group di scuss ion always. Half of them answered by saying 

they practiced it soinetimes or rarely and 2 1 % replied they did thi s practice never. 

In relation to answering thi s item, many (45 %) of the students said their teachers did this always 

or usuall y. 5 1 % of them indicated that this was practiced sometimes or rarely by their teachers. 4 

% disclosed that their teachers were not able to engage them in pair/group discussion on pre­

li stening questions. The interview showed that it is an activity to be practiced always for a 

number of reasons. T ' 8 ' stated that " J use this/or the sake a/brainstorming activity" . 

The other data source/c lassroo m observation revea led that almost a ll of the teachers did thi s 

practice always or usua lly. 17 % of the teachers were seen practicing it sometimes. 

The last item in the pre- li stening stage focused on advis ing the students how to use different 

li stening and note-taking techniques. In response to'thi s, a great proportion of teachers fo rwarded 

that they advised their students how to use different listening and note-taking techniques always 

or usuall y. Only 14 % of them did thi s sometimes. When the students replied the same item, they 

revealed their teachers didn't app ly the practice as frequently as they (teachers) said i.e. 52 % of 

them said it was practiced al ways or usuall y. 48 % of the students responded their teachers 
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advised them how to use different listening techniques or rarely. The actual classroom 

observation found out there is a difference among their response and what they actually did as 77 

% of the teachers advised the students to use various listening and note-taking techniques 

sometimes or rarely. 33 % of the teachers were practicing it never. 

Generally, the teachers were treating most of the pre-listening activities well and it seemed they 

practiced them faidy. It could be said that keep it up but try to concern those areas with less 

emphasis. 
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Table 4.3: Teachers' alld Students' respollses on while-listellillg activities 

NQ Items Frequency Total 
, 

I 
Always Usually Sometimes Rarely Never ; 

I 
NQ % NQ % NQ % NQ % NQ % NQ % 1 

I 
J 

Use different techniques to simplify some li stening texts TR - - - - 4 29 8 57 2 14 14 100 I , 
10 e.g. dividing the text into smaller pieces? SR 2 " 26 35 25 34 19 25 2 " 74 100 I ~ ~ 

I 

TR 8 57 2 14 4 29 - - - - 14 100 I 
I I Making the students listen fo r the general idea of the text. SR 10 13 35 47 26 36 " 4 - - 74 100 i ~ 

i 
12 Making the students listen fo r detailed information given in TR 8 57 2 14 4 29 - - - - 14 100 . 

J 
the text. SR 7 9 "0 45 28 38 4 5 2 3 74 100 i ~~ 

13 Making the students deduce meanings of new words from TR " 21 5 36 6 43 - - - - 14 100 ~ ~ 

context. SR II 15 31 42 29 39 I I 2 3 74 100 , 

14 Engaging_ the students 111 some listen and fo llo.w-up TR 10 71 4 29 - - - - - - 14 100 i 

activi ties, such as completing tables, diagrams, summary -
SR II 15 41 55 19 26 3 4 - - 74 100 I 

outlines. I 
I , 

15 Making the students take notes to write summaries and TR 2 14 5 36 3 21 4 29 - - 14 100 I 
I 

reports later. SR 5 7 17 23 29 39 23 31 - - 74 100 I 

Key: TR=Teacher respo11de11ts. SR=Stlldent respo11dents. 
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4.2.2. Teaching Practices in While-listening Stage 

This is a stage in which the students are engaged on multiple activities like li stening and doing 

some exercises. Having been introduced with the topic, it is the time of implementing the actual 

listening. 

Here. quest ions that may help fi nd out what teachers and students do while listening to a certain 

text were given emphasis. There were 6 items related to this stage. 

Responding to item 10, 4 (29 %), 8 (57 %), and? (14 %) claimed that the teachers used this 

technique sometimes, rarely, and never. The students' responses imply that 28 of them stated 

thei r teachers d id so always or usua ll y. More than half i.e. 59 % of them responded that their 

teachers somet imes and practiced this rarely. The rest 2 students disc losed that their teachers used 

such a technique to simpli fy the listening text never. In the classroom observation only one 

teacher was seen try ing to do so rarely. In one observation session he did it. The rest 23 observed 

lessons did not show such a thing. 

As can be seen f!"Om table 3. item 1 I aimed at finding out if the teachers made the students listen 

for the general idea of the text. In reply to the item, 10 (81 %) of them reported they did the 

practice always or usuall y. The rest 4 (19 %) pointed out that they did so sometimes. According 

to the students' report, the teachers didn't practic~ thi s exactl y as they (the teachers) believed 

though there is no as such significant gap. More than half (60 %) of the students revealed that 

their teachers made the students li sten for general idea of the text while 40 % of them expressed it 

is practiced sometimes. 

Item 12 was responded like the following. Most (57% & 14%) of teachers claimed that they 

made the students listen for detailed informati on in the text always or usually. The remai ning 4 

(29 %) teachers practiced this sometimes. When the students were asked the same item 57 % of 

them sa id their teachers always or usually did the practice. A significant number of students 

replied that the teachers made them listen for detailed information sometimes or rarely. 

As far as vocabulary while listening is concerned, there was an item i.e. 13 that tried to identify 

whether the teachers made the students guess meanings of new words from the context. 

Regard ing this. 8 (57 %) of the teachers stated that they made their students deduce the meanings 
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of new words always or usually while the other 6 (43%) teachers responded that they did so 

someti mes. The students were given a chance to react to this item and many of them revealed that 

their teachers practiced it always or usually . Whereas 40 % of the students said that their teachers 

practiced it sometimes or rarely. 2 (3 %) of the students replied that their teachers let them guess 

the meanings of new words never. During the actual classroom observation, 33 % of the teachers 

were seen doing so always but a large proportion of them made their students guess the meanings 

of new words from context sometimes. 

The other demanding issue in the whi le-listening stage is that of engaging the students in some 
, 

li sten and fo llow-up activities such as completing tables, diagrams, and summary outlines as it 

helps recognize to what ex tent the students have understood the listening text. Item 14 was set for 

this purpose. All of the teachers ind icated that they practiced it in while- listening stage always or 

usually. The students' response is not too fa r but not the same i.e. 70 % of them said that their 

teachers engaged them in such activi ties always or usually and 30 % of them expressed their 

teachers practiced thi s sometimes. The classroo m observation showed that 83 % of the teachers 

practiced it always or usually and the rest 1 ( 17 %) teacher was recognized using/applying this 

sometimes . Here, it can be sa id that there is s imi larity among teachers ' and students' response 

and the classroom observation as they/teachers were frequently engaging their students in such 

activiti es as mentioned above. 

, 
In responding to item 15,2 teachers replied they advise their students to take notes always. 36 %, 

2 1 %. and 29 % of them said that they applied th is usually, sometimes, and rarely. The students 

responded like the fo llowing. 22 (30 %) of them reported that their teachers did like thi s always 

or usually. The majority (52) of the students answered to this item by saying the teachers did so 

sometimes and rarely. The classroom observation also revealed that 86 % of the teachers adv ised 

the students take notes. The rest 2 were pract icing th is sometimes. 

4.2.3 Post-listening Practices 

This part of the questionnaire foc used on the anal ysis of post-listening activities. There were 10 

items here that were set to find out the practices. At the post li stening stage, teachers are normally 

expected to check whether the students have undersfood what they need to understand and if they 

have completed successfull y whatever whi le-li stening tasks. In other words, post-listening work 
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is useful for the teachers to identify the areas where the students failed to understand or the 

missed parts of the message and to the remedial actions. It is also a phase at which possible 

answers for comprehension questions are provided. 

Pair and group activities after li stening are also recognized as major means of integrating 

listening particularly with speaking and writing skills. 
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As to items 16 & 17, which were designed to investigate if teachers make the students compare 

and check their notes with their partner's (s ' ) and 'if the teachers engage the students in pair or , 
group discussions to compare and contrast their answers on comprehension questions, most 

(86%) of the teachers claimed that they made their students compare and check their notes with 

their partners' always whereas only 14 % of them replied they did so usually. All of the teachers 

revealed that they engaged their students in pair/group discussions to compare and contrast their 

answers on the comprehension questions always or usually. The students' response for item 16 

showed that they agreed with their teachers' i.e . most (70 %) of them said their teachers did the 

practice a lways or usually. The rest of the students i.e. 26 % and 4 % responded that their 

teachers did so sometimes or rarely respectively. The researcher' s actual classroom observation 

fo r item 17, confirmed that the teachers' response was correct. A ll of the observed teachers 

practiced it. As engaging students in pair/group work is one aspect to pave the way to 

communicative language teaching (Harmer 2008), all of them did very well to apply thi s because 

it gives the students a chance to di scuss with (a) partner(s) for mutualunderslanding. 

For item 18, which tried to find out if teachers move from group to group /pair to pair, their 

response informed that all of them did it always or usually. Among the 14 teacher, 8 of them said 

they did it always and 6 of them did it usuall y. Regarding this, the students' response high ly 

supported their teachers ' responses. 95 % of the students agreed that their teachers practiced it 

properl y a lways or usuall y and only 4 (5 %) of them claimed their teachers practiced this 

sometimes. As to the classroom observation, 100 % of the observed lessons showed that the 

teachers moved around the students so as to help/ guide their students while doing in pairs or 

group always or mually. 

In repl ying to item 19, still a very great proportion of the teachers i.e. 86 % of them stated that 

they helped and directed the students in their groups and come to consensus on the answers of 

comprehension questions always or usuall y. The remaining 2 (14 %) teachers responded that they 

did so sometimes. When the students responded to thi s item, 33 % and 62 % of them indicated 

that their teachers helped and directed them always or usually. Only 4 (5 %) students said their 

teachers did so sometimes. 
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As far as thi s item is concerned, the actual classroom observation also confirmed that the 

teachers were applying thi s in a good way. 2 (33%) and 3(50 %) of the teachers were helping and 

directing their students always and usually and one Mthe teachers was doing so sometimes. 

Item 20, do teachers ask the students to summarize the main points of their discussions? , was 

answered like the following. Small amount (14 %) of the teachers claimed that they asked their 

students to do so usually. Most (86 %) of them stated that they asked the students to summarize 

the main points of their discussion sometimes or rarely. As far as the students are concerned 

about this point, 5 (7 %) said it was practiced usually. A very large proportion (60) of them 

replied that their teachers asked them to summarize the main points of their discussion sometimes 

or rarely. The result obta ined from observation al so revealed that only 1 teacher was in favour of 

the practice usuall y. I, and half (3) of the teachers were doing so sometimes or rarely and 1 of 

them was never seen asking the students to summarize the main points of their discussion. 

As to item 2 1, 29 % of the teachers repli ed that they asked the students to report/express their 

group deci sion for whole class di scussion always. A great deal (57 %) of respondents stated that 

they practiced thi s sometimes. There were 2 (14 %) teachers who said they did so rarely. 37 

students answered to this item by revealing their teachers applied the practice always or usually. 

30. 4, and 1 of the respondents stated that the teachers did this sometimes, rarely, and never as 

their order. Moreover, the classroom observation investigated that 2 (33 %), 3 (50 %) and 1 (17 

%) of the teachers were seen asking the students to report their group decisions for whole class 

discussion sometimes. rarely and never respectively. 

Concerning item 22. 35 % of the teachers stated that they practiced it always or usually. Nearly 

the same number (36 %) of ind icated that they did so sometimes and the remaining 29 % of the , 

teachers revealed that they did the practice rarely. In relation to this, the students' response is li ke 

this. Half of the students said that their teachers let them express their individual views and 

opinions related to the listening text always or usually. A significant number (47 %) of them 

expressed that their teachers apply the practice somet imes. Few (5 %) of the respondents revealed 

their teachers did this rarely and there are 3 (4 %) students who disclosed that their teachers 

practiced it never. 
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Regarding this the teachers ' in terview revealed that they thought this is a very important part of 

the stage. T ' B' stated that; 

Depending on the type a/the listening text, I let them personalize the situation 
to their personal experiences. Since most 0/ the listening texts are about 
military issues and the students are military, they have lots 0/ military 
experiences thm Ilet Ihem telilhe class their experiences. 

Another teacher added that he let hi s students write a sort of report related to the listening text. 

Coming to the data from observation, 83 % of the teachers practiced thi s rarely which shows a 

contradiction among teachers' and students' response with the observation. There was even a 

teacher who was seen practicing this never. Here, it is plausible that there is a certain type of 

mismatch between the subjects' response and the classroom observation. 

Regarding item 23, the dominant number (71 %) of the teachers explained that they integrated 

the li stening lesson with other language ski ll s espec ially with speaking and writing always or 

usuall y. The rest. of the respondents i.e. 29 % of the replied they apply such a thing sometimes. 

The interviewed teachers indicated that they did so usuall y. "[ usually integrate the listening text 

with speaking and writing. [ know that the students have lots 0/ militwy experiences Ihal [ 

deliberately do so to internalize what they have listened", said T 'B'. Concerning this, two 

teachers informed that it was possible tom integrate the text with some language aspects such as 

pronunciation and grammar. T 'C' then explained that; 

I sometimes tly to give a .Ipecial attenlion to the grammatical issue that was used in 
the listening text and I try to teach that afier the listening. 

" I/ocus on some phonology slot like pronunciation and [ let my students practice the 
words inthe[orll1 o[drilling ". This was expressed by T 'A'. 

The researcher 'S observation for this practice confil:mcd that almost all of them (83 %) practiced 

th is always or usually. Only I of the teachers was observed practic ing thi s sometimes. It is worth 

mentioning here that integrating li stening with others is a very good way of teaching it. 

Proceeding to the next item (24), the fo llowing data was obtained through questionnaire and 

observation. As far as thi s teaching practice is concerned, the majority (86 %) of the teachers 

stated that they did it always or usuall y. The rest 2 (14 %) teachers claimed for this item that they 

gave feedback on the students work in the li stening activit ies sometimes. In response to this item, 
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56 % of the students reported that their teacher practiced this always or usually. A significant 

number of respondents i.e. 29 (39 %) revealed that their teachers practiced this sometimes. The 

remaining 4 (5 %) stated their teachers did so rarely. When we look at the data from observation, 

the following can be said depending on the source. Most of the observed teachers in their 

teaching listening practice were seen doing this always or usually. To be specific, among the 24 

observed lessons, the teachers were providing feedback in 18 (75 %) of them always or usually. 

Finally, the teachers were asked if they let their students practice the pronunciation of some 

unfamiliar wo rds. As to this item, 29 % of the teachers said that they let their students practice 

the pronunciation of unfamiliar words always. Some (36%) of them also revealed that they did it 

usually. The rest (35 %) of the teachers' response showed that they applied the practice 

sometimes or rarely. However, the classroom observation implied that only 1 (17 %) teacher was 

seen practicing this always and 2 (33 %) of them did this practice usually. 1 (17 %) and 2 (33%) 

of the teachers were observed doing so sometimes or rarely respectively. 

To sum up the data in post-listening stage, the answers to the majority of the questions/ items are 

very positive. As the teachey; were asked if they practiced the post-listening activities 

appropri ately, their responses ill1plied they did mos~ of them appropriately. As mentioned earl ier, 

this is a stage of more of understanding and this understanding should be matched with the 

students' real life experience. This in turn will let the students share ideas between or among 

them. In doing so, they can internalize the li stening text and they will have a chance to discuss. 

The researcher did not simply believe the teachers but tried to cross check using the students ' 

questionnaire and classroom observation with a structured type of observation checklist. As far 

as the post-listening activity (ies) are concerned, the students' response and the classroom 

observation proved that most of the teachers ' responses about their practices were right. In short, 

most of the teachers practiced th is stage very well. 
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4.4 Data on Challenges of Teaching Listening 

An objective was set to investigate the challenges of teaching li stening if any. The previous part 

of the analys is tri ed to focus on the practices of teaching listening and found out practices that are 

of immense value. This part wi ll try to see the analysis of some challenges that the teachers 

encountered whi le teaching listening. 

In responding to ' is teaching li stening difficult'? , almost all of the teachers reacted negatively. 

That means, as fa r as PEP is concerned teaching I istening cannot be difficult. As was mentioned 

in the first part, the project provided the teachers with all the necessary li stening teaching 

materials that teaching is taught without any serious challenges. They divided the sources of the 

problems in to three. The fi rst one is from the point of view of themselves and teaching materials. 

Regarding this T 'C' said that; 

Had f been in high school ! know that J wOllld have a great deal oj problems to 
teach because there is nothing to be used to teach listening. But here, there are 
lots o/teaching listening materials which have been produced by native speakers. 
The CDs and the soflware program are the most important ones. 

All of the teachers agree with thi s idea. Teaching lis tening with the absence of these materials is 
too difficult. T 'F' pointed out that 

Thanks 10 the EMOND and the British Government Jor fit/fill ing the necessGlY 
materials. Unless there were such materials as audio CDs and visual aids, it was 
extremely difficult to teach listening. Therefore, ! am lucky as there are various 
teaching materials. 

"H01l' on earth can listening be taught without materials like CDs "? Was the other teacher's 

question , to emphasize on the paramount importance of teaching materi als. 

Th~ other angle which the teache rs wanted to mention as difficulty was frol11 the point of view of 

the students. As to the problems of the students concerning listening, there are some problems. 

All of the teachers rai sed thi s as a sort of challenge. That is to say that the students' background 

is not as such satisfying. 

The students have difficulty in comprehending quickly, in pronunciation, speed 
etc. while listening to native speakers said T 'A "'As the students do 170t have much 
exposure to the natives, they cannot understand evelything"; added T 'E' in 
strengthening the students' background is not good. 
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T ' 0 ' pointed out about the differences in level i. e. "When the level of the students increases, the 

difficulty decreases. Level students are beller in listening than level I and 2 students ". 

The other problem related to students abo ut li stening is that of attitudinal. T 'C' made a point 
, 

about the students' attitude towards listening saying; "Their al/itude towards listening is 

negative. They feel and assume listening is difficult. Most of the time, this attitude is a big 

challenge ". 

The teachers tried to inform what problems do their students have when they teach them 

li stening. T ' B ' expressed they have a problem by rai sing hi s experience. He started saying; 

Most of the students last week were doing listening activities on the software. J 
asked them the reason and they told me that the listening texts contain different 
speakers of different countries. Therefore, the pronunciation is difficult. 

The third difficulty is of external. As said earlier, the project offers li sten ing materials including 

CO players. These CD players are funct ional only when there is power. So to the teachers, the 

th ird challenge is thi s. Un less there is power, it is difficult to teach li stening. Different teachers 

stated different methods of treating listening in such a case. 

In replying to this T 'C' expressed that, 

If it is a problem, sometimes when there is no power, I may shifl the listening into 
reading as f said there are listening scripts at the back of the book. J may ask them 
to read and answer the questions. This switching over may be a challenge because 
of external f actor i. e. absence of electric power. 

To sum up, there are no serious problems/challenges that hinder teaching listeni ng as far as the 

project is concerned according to the teachers ' responses. The most frequentl y raised problem is 

of the students. They face a great difficulty in comprehending what they have li stened to. 
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CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS 

In the previous chapter the collected data through different tools was analyzed, presented and 

interpreted. This part is go ing to deal with the possible conclusions depending on the findings and 

remedial actions to be taken to teach li stening effectively. 

5.1 Conclusions 

~ Providing the teachers with appropriate teaching materials helped them a lot teach 

listening in a very organized or a better way. These materials are varied in their nature and 

graded. There are readers (books with short stories, fictions) with CDs. Here, the students 

do two things at the same time i. e. they listen to the CD and read the book so as to fo llow 

the recorded speaker. As the students can play the CD repeatedly and read what they are 

li stening to , the may not face a great problem to comprehend. Other materials like media 

in Engl ish, software in computers, movies anci songs are also of paramount importance to 

improve listening. 

r Dividing the li stening lesson helps make it easier or simpler. Since the lype of activity in 

pre- listening is not the same to the type of activity in while- and post- listening, using the 

three stages is entirely important. Most of the teachers apply these and they let their 

students do different acti vities in the three different stages. As far as the stages are 

concerned, it can be sa id that the teachers practiced them more or less effectively. They 

tri ed to rai se awareness about what the students are going to li sten in the pre-listening 

stage. The teachers also let their stucients do li sten and follow-up activit ies in the while­

li stening stage and tried to relate the listening text to the students' experience in the posl­

li stening stage in most cases. 

,- The teachers tri ed to integrate listeni ng with other language skill s and sub-skills. They 

usually integrated listening with speaking in the pre-listening, listening with note-taking 

(a sub-skill) in the whi le listening and they also integrated listening with writing, 

grammar ·arid pronunciation in the post-l istening stage. When they integrated li stening 

with others in different stages, they let the students do the activities communicatively. 
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.,. The teachers mentioned that they were advising the students to improve their listening 

skills/ability through di ffe rent ways like exposing them to native prepared materials such 

as CDs, software programs, li ve TV transmissions, movies etc. 

);. Listening can be improved if practi ced tireless ly. The experience of some teachers 

especially of teachers ' B' and '0' is a very good example. They lent a reader (a book) 

with its CO to a student and advised him to li sten to the CD and read the book at the same 

time. The student's problem was overcome through this tedmique. Both of the teachers 

and the student as well should be appreciated for their effort. It can be deduced from this 

experience that the more people practi ce, the better improvement they will have. 

);. Teaching li stening is really challenging in the absence of teaching materials/supports. The 

use of supports/teaching materials is expressed earlier and it is compulsory to have them. 

Especially in the fo reign language teach ing learning context, native produced materials 

are very important. Therefore , a teacher cannot teach listening effectively without 

teaching materials. 
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5.2 Recommendations 

On the basis of the above conclusions and the findings as well , it is worth doing to recommend 

the following points. 

~ It is a good experience that if possible, the government and any other concerned body 

could adopt the approach on what is being done in the PEP and apply that in high schools 

or uni versities in order to teach li stening effectively. 

~ The project shouldn't stop givi ng short and frequent trainings to enable the teachers 

identify the prob lematic areas of their students. As far as trainings are concerned, they are 

of paramount importance that the teachers should frequently be trained not only how to 

teach li stening but also how to overcome the students' problems. 

>- The students should be adv ised to avoid their wrong perception about listening i.e. they 

need to avoid the perception ' listening is too difficult ' as it is one of the difficulties. The 

teachers pointed out that the students ' attitude towards li stening is not good. That is to say 

they pe rceive listening as a very difll cul t skill. So, there should be an effort to bring san 

attitudinal change on the students. 

~ An in-depth research should be conducted on the area in the same context. 
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Dear Teacller, 

APPENDECES 

Appendix A: Questionnaire for Teachers 

Addis Ababa University 

Faculty of Language Studies 

Department of English 

Currently, I am conducting a study on "Practices and Challenges of Teaching Listening Skills". 

Thi s questionnaire is prepared to collect relevant information for the study. Your responses will 

contribute a lot to the success of the study. Therefore, I kindl y request you to give me your 

genUi ne responses. 

Thank you in Advance for Your Cooperation 

Part Onc: The use. of support in teaching listcning skills 

I. How usefu l have yo u fou nd the Teacher's Book to teach the listening sections? 

Very usefu l ] Useful ] 

Less useful ] Not useful 0 

2. Do you use supporting materi als to make the li stening activities easier? 

Yes =: No C 

If you use supports, which of the fol lowing do you usually use? 

Aud io reco rding 0 , Pictures 0 Maps 0 

Vi deo recording :J Drawings 0 

Others _ _ ____ ____ _________________ _ 
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How do you teach li stening in cases like there is no electric power? 

I read the text aloud [J I jump/skip it 0 

I photocopy the text/script and give to the students 0 

Others_,.-___________ ~ _______________ _ 

If you have some more comments on the use of support, please write 

here ___________________________________ _ 

Part Two C lassroom Teaching Listening Comprehension P,'actices, 

The fo llowing tab le shows the list of classroom teaching listening practices. Please put a tick 

mark C") aga inst each teaching listening pract ice. 

Key 4=Always 2=sometimes 

3=Usualiy l =Rarely O=Never 

Part 1 pre-listening teaching practices 

No Practices 4 3 2 

I I introduce the li steni ng text and acti vity/ ies briefl y. 

2 r set purpose (s) for each li stening activ ity. 

0 r make the instructions clear to the students. J 

4 I draw the attention o f the students to the text's titl e, subt itles, or other 

visual support around the text fo r predicting the content before they li sten 

to the text. 

5 I try to draw the attention of the students to some key lexical items used in 

the listening text. 

6 I make the students read through the comprehension questions before they 
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listen to the text. 

7 I tell the students to copy the questions, tables, and note outlines. 

i s I engage the students in pa ir/gro up di scussion on pre- listening questions. 
I , 

I 
I-- I 

I 
! 9 ! I advise the students how to use different listening and note-taking 
I i 

I 
, 
i techniques. , 

I 
Parr 2 while-listening, teaching practices 

I 10 II use di fferent techniques to simplify some listening texts e.g. dividing the ! i 
! , 

i i text Into smaller pieces? , 
! II J I make the students li sten fu r the general idea of the text. 

i 12 I 'make the studcnts listen for detailed info rmat ion given in the text.·---

i 13-' I make the students deduce meanings of new words from the context. 

! 14 I I engage the studcnts in some li sten and follow-up activities, such as 

i comp let ing tables. diagrams. and summary outl ines. t I I . -
~LI make the students take notes to wri te summaries and repor ts later. I 

Part 3 post-listening teaching practices 

16-'1 assign the stuc\t;nlo to-comp" re and check their notes with thc-;;- - ---j-1 
I ~__ partner' s(s') I 

17 r engage the students in pail /gro up di scussiuns to compare and contrast 

their answers on the comprehens ion questions. 
---- -

18 [ move from group to group and ensure that the students' discuss ion is in 

Engl ish. 

"19 l help and direct the student to work in their groups and come to , 

I ! conscnsus 011 the answers of comprehension ql!estions. 

120 
-

I ask the students to summarize the l1l ain points or their discussions. 

~I I ask the studen ts to report/express their group decisions for whole class 
, 

discussions. 

22 -I let the student s express their ind ividual views and opinions on the ideas 

reflected in the text, e ither supporting or opposing. 
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23 I integrate the listening lesson with writing, speaking or reading exercises 

re lated to the li stening text. 

24 I give approp ri ate feedback on the students' wo rk in the listening 
I 

act ivities. I 
25 I let the students to practice the pro nunciation of some unfamiliar words. I 

Please write some points if you would like to comment about teaching li stening. _____ _ 
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Appendix B: A Questionnaire for the Students , 

Addis Ababa University 

Faculty of Language Studies 

Department of English 

Dear Studellt, 

Currently. I am conducting a stud y on "Practi ces and Challenges of Teaching Listening Skill s" . 

This quest ionnaire is prepared to co ll ect relevant information for the study. Your responses will 

contribute a lot to the success of the study. Therefore, [ kindly request you to give me your 

genul!1e responses. 

THANK YOU IN ADVANCE! 

When you learn listening. to what extent do you think your teacher practices the following points 

when you learn listen ing lessons? Please use a tick mark C") against each statement. 

Key 4=Always 

3=Usually 

2=Someti mes 

1 =Rarel y 

o =Never 
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Part 1 Pre-listening teac/ling practices 

i No ' Practices 4 3 2 1 0 

How often does your teacher; 

I Introduce the listening text? 

2 Tell you the purpose of each listening exercise? 

3 i Make the instruction(s) clear? 
1 

i 4 ! Draw your attention to the text's titl e, subtitles, or other visual 
I 

I support(s) around the text for predicting what the text is going to I 
be about? 

5 Draw youi' attention to some key words used 111 the listening 

text? 

6 Make you read through the comprehension questions before 

listening to the text? 

7 Tell you to copy the questions, tables, and note outlines? 

8 Make yo u discuss on pre-reading questions? 

9 Advise you how to use different listening and note-taking 

techn iques? 

Part 2 While-listell ing teaching practices 
, 

10 Use different techniques to simpli ry some li stening texts e.g. 

divid ing the text into smaller pieces? 

II Make yo u listen for the general idea of the text? 

12 Make you listen for detailed information given in the text? 

13 Make you guess meanings of new words while li stening through 

the context? 

14 Engage you In some li sten and follow-up activities, such as 
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completing tables, di agrams, and note outlines? 

15 Make you take notes to wri te summaries ane! reports later? 

Part 3 post-listening teaching practices 

16 Make you compare and check your notes with your 

partner's(s' )? 

17 Engage YO ll 111 pairs/group discussion to compare your 

works/answers in the comprehension questions? 

18 Move from group to group and help the students' when they 

I i need. 

19 Direct and help yo u while you wo rk in groups and come to 

consensus on the answers of comprehension questions? 

20 Ask you tei sum marize the main points of the discussion? 

21 Give you appropriate feedback on your listening activities? 

22 Encourage you to expresslreilect your experiences/ Op l11l0n 

related to the listening text? 

23 Make you practice the pronunciation of unfamiliar words? 

Any comments you wou ld like to make on teaching-learni ng processes of listening skill s. 
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Appendix: C Observation Checklist 
, 

Addis Ababa University 

Faculty of Language Studies 

Department of English 

The practices were recorded in the category of Yes /No, as they happen in the classroom. Each 

teacher was observed four (4) times. Finally , the Yes/No categories was changed into five 

measure frequency· Always (4) Usually (3) Sometimes (2) Rarely (I) and Never (0) This , , , , 

means, if the practice happened in four of the observation days, it was always, ifit happens in 

three of the observation etc. 

Time ........ Observation day ....... 

No. Teaching"Listening Practices Yes 

I The teacher introduces the li stening text and activity/ies briefly. 

2 The teacher sets purpose (s) for each li stening activity. 

3 The teacher makes the instruction (s) clear. 

4 The teacher draws the attention of the students to the text's title, subtitles, or other 

visual support around the text for predicting the content befure they listen to the 
I 

text. 

5 The teacher draws the students' attention to some key lexical items used in the 

li stening text. 

6 The teacher makes the students read through the comprehension questions before 

they listen, to the text. , 

7 The teacher tells the students to copy the questions, tables and summary outlines. 

8 The teacher engages the students in pair/group discussions on pre-li stening 

questions. 

9 The teacher advises the students how to use various li stening and note-taking 

tec1miques. 

10 The teacher uses different tec1miques to simplify some listening texts e.g. 

dividing the text into smaller pieces? 
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1 1 The teacher encourages the students to guess the meanings of new words from the 

context. I 
112 The teacher engages the students in some li sten and follow-up activi ties, such as 

completing ta bles, diagrams, and note outline. 

13 The teacher makes the students take notes to write summary and reports later. , 
14 The teacher makes the students compare and check their notes with their 

partners' . 

15 The teacher assigns the students in pair/group discussions to compare and 

contrast their answers on the comprehension questions. 

16 The teacher moves round the students and help when they need. 

17 The teacher helps and directs the students to work in their groups and come to 

consensus on the answers of comprehension questions. 
-,- - -- - --- ._--

18 The teacher asks the students to summari ze on the main points of their discussion. 

19 The teacher asks the students to report the results of their group discussion for 

brief whole class di scussion. 

20 The teacher asks the students to express their individual views and opinions on 

the ideas refl ected in the li stening te:>;t. 

21 The teacher integrates the listening lesson to writing, speaking or reading 

exercises related to the listening text. 

22 The teacher gives appropriate feedback on the students' li stening comprehension 

activities. 

23 The teacher lets the students practice the pronunc iation of some un familiar words. 

Other teaching listening practices observed during the classroom observation. 

, 
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,I'.'/tlo·,,:)"-·).tI ? 

3. aouo"'.f'f»:r·~ "1M) .l'g.C7·,,:j'· ·). tI 7 
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I \"/ ' .<'.£'11 · MII .. :r·~ n(7U(n<"9" \" "'~fJO") COlI ~,·~J'."H · ·I ·O~ 

I J' u: 'H, '). tI ? 
, 
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')'C7''''1'I'OJ' .~ 0"" .\'..o'] • .f' ~, ·~·P,.LP'. .f'Y.c>r·).tI 

6. ,u'~fJII " ~ !J"'IP,aonf)"-II' lib.')' 'l'.Nf» ;':·~ ~d Y,,';1' 'III ' 
,f'.~C ;J 1'· ·). A ? 

I 
7. ' 1'.I',tf»:r·} ; IP'~rnL1(':r '} ; OJl I-/ ' fH' .<:..0'],,(' ~, ') J'.+711·lIrn· I 

.r.~.C>)"-·). tI ? 

8. yUlJP'OO~ ,",}fJII"} h"'I·v,uunf)"- V· lib,:" IICM· ",e 
II'!"} .\'.." 1I11·.l':·} ~, '~ .~··i·OJ.r\'s 'l'J',tf»:r'} ~,·}.'l:+aotl(l · 

II " '] .\': L "1 q: ,,'/;:/" ·)"-W} '£"1 I) I) II . ? 

9. \"'·II.r\( \ .. orJ,(~on'T' Ie' I , 0'] {);J' OJ i'i {,.r.n, {)tI '1" :r'} 
I, '},(~:')'rn" 'u" · .f'.~.C>f ·), tI ? 

I 7.11, O~ .(~un'T' ( while, listening) Y?fJc:':r 

10. ~)(T?p,un'r ,"')fJO"} II "'1:/'11 tI \" "fl J'~ {)tI ·r:·)'- ·} ,I'.rn" ,a'lII·; 
1\9"1)11, l:('~'uo" i \1 0IJ .(~onrp ?"'}fJ'O OJ.\', +n'ii 0011'l.6.tI " 
~,'~,I':;)' ,P,9"rn' " ·1f.':t:? . 

11 . ,"'}fJO"} n 01] ,(~UD 'T' \,'''fJII· .) {,rn';' iI .e ,ell + OJ,I'.9" rn""iIiI 
(}I)'II ~, ·}.'l: ·)'LP, . . f' .~.C ;J1I·7 

12. 9" ')fJO"} I,'} .~' ;:/' ,P'9"rn·" M" '}fJO' OJ' () ' I' J'fl " )-')I 
r·' ·7AO").'} 'JleIlC (}I)(l:r ') lI .e;),:r (). ~, ·}'\:· · ' L".. 

.r.~.C ;JII ·? 

13. ?"'}fJII " ~ fl;1' ,(~?U m· \,0'1,,(' ;J ' I' °:1. :)'. IF, (l,V"Ctfl ';' iI .)-
+C7·"'];l'm· ·, h ?"'}fJ ·f1 ,ell ') ' (context) I, '} .r.' :" '/9" .,: 
.r.~.C;Jfl · ? 

----- -, 
14. ?"'ill fl ', n ("I 1/ '('1all ' l' "' ·'mL' ln···) (\".I!::,.(/lltl· -: fIOfl .. ·.f ·, 

I,'i.'l:·i-'/tlo· ; GOI rn ,;' fl.I,' f»'r ', 9" I, " .r.' ;1' " :J.II . n.C;Jfl ·7 

.e.- u t. -o'l·(~ an 'r ( post - listening ) ' /"?fJe' :r 

16. 9u·}fJO··} h .V,9"{'l+ V· I' OJIP ,(~+ V")") ao}{);:/' OJi'j h;l.~. 'i' ;JC 
II "'I () ., . .f'I" )' I, '} .r.' ;:/''<\'00:, nC;JII·? 

17. hootlM;:r /I' iI.e wn.r.·" nn· .r."} i,'~ .\'. ... ,. OJ .f'\( M U 9" 'r)' 
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".e 7,'H:+,V.CIP· n.c;J(, ·? 

18. nll<r:A (1)'1'1'1' nUDII'/'mC (J) • .e ,e.;:J' :r-rF, M,T?t'I:II'" 
7,'H':;:J·Y.C7· ,e.t. ~.:r.' ),tI l .eh;:J·, /·,).l ·) . A? 

19. 11 9"',fJn· ruo£ll. 'T' ,NfD:r', nn·.r: ', u'C;:J ·:r IJ· nuoA""': 

".e 7, 'H'.+fl"'1uo· n.C;Jt'I ·? 

20. I I'm·.e,e.;:J·:r·w, <r:t.. 1I<'l ·n M, "L"~r 7, ·'.(':'MAO·'l 
7, 'H': ;:J·£Il ,9'At'I · Y.~.C ;J t'I .? 

21. ~,,,w"nn· Ii' uoAuop,fD:f-', 1l9"·)·!J,,;.n,)· 7, IL hfl 'I';J& 
\' If 'd, " nUDt'I\'-}· y(Il,('\~'I' :r 'lA 1 ' /"10 , \) LY 1/ M '/".f'I' ,r'l 
7,C9";:J' .eu>~U··'lt\? , 

22. h9"" fJn· nh!luonff-,). ":OJ· 'I 'r (li'· " ,e. \' t-<'l:r IJ '" I'''J A 
o<'l ·n'l ./",{Olle' 7,H:0·7AO· YY.C;Jt'I ·? 

23. 9"',fJn· (Il·fl ' r ~.)l/I1<.C; ), ·'!,,(tfl ;:J'" :/. 7".e ... r 7, ', .p. °'l.'/nn· 
.<'t'I"'l9"~I.··.,.· ').A ? 
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Appendix: D Interview for the Teachers 

Addis Ababa University 

Facu lty of Language Studies 

Department of English 

I How do you teach listening ski lls? 

2 What li stening inputs do you use to teach listen ing skill s? 

3 To what extent do you use/apply the three ~tages to teach li stening skills? 

4 Is teaching listening ski ll s difficult? If you say 'Yes', what techniques do you use to 

alleviate the difficulties? 

5 Do you try to integrate li stening with other language skill s? If so how? 

THANK YOU 
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Appendix F: Data gathered with classroom Obscl'vation in five measurc frequency 

Frequcncy . 

N. Item 

I 
Total 

Always Us ually Sometimes Rarcly Never 

N. % .M~ . % JV!:! % .M! % N!! % N. % 

I The teacher introduces the listening text and activity/ies 
briefly, 2 33.3 I 16.7 2 33.3 I 16.7 - - 6 100 

2 The teacher sets purpose (s) for each listenin o activity. - - - - 2 33.3 2 33.3 2 33.3 6 100 
0 The teacher makes the instruction (s) clear. 6 - - - - - 6 100 J 

4 The teacher draws the attention of the students to the text's - - - , 2 00 0 0 50 I 16.7 6 100 ,j .L) J 

title, subtitles, or.other vi sual suppOt1 around the text for 
predicting the content before they listen to the text. 

5 The teacher draws the students ' attention to some key lexical I 16.7 4 66.6 I 16.7 - - - - 6 100' 
items used in the listening text. 

6 The teacher makes the students read through the 4 66.7 2 33.3 , - , - - - 6 100 
comprehension questions before they listen to the text. 

7 The teacher tells the students to eopy the questions, tables and , - , - - - - 2 33.3 4 66.7 6 100 
summary outlines. 

8 The teacher engages the students in pair/group discussions on 2 33 .3 0 50 I 16.7 - - - - 6 100 J 

pre-listening questions. 
9 The teacher advises the students as to how to use various - - - - I 16.7 0 50 2 33.3 6 100 J 

listening and note-taking techniques. 
10 The teacher uses different techniques to simplifY some - - - - - - I 16.7 5 83.3 6 100 

listening texts e.g. dividing the text into smaller pieces? 
II The teacher encourages the students to guess the meanings of 2 33.3 - - 4 66.6 - - - - 6 100 

new words from the context. 

12 The teacher engages the students in some li sten and follow-up 4 66.6 I 16.7 I 16.7 - - - - 6 100 
activ· ··:es, such as completing tables, diag ·l ms, and note 
outline. 

13 The teacher makes the students take notes to write summary - - - - 4 66.6 I 16.7 I 16.7 6 100 
and reports later. 



14 The teacher makes the students compare and check their notes - - - - 2 " , , 
50 I 16.7 6 100 J,J .J 0 

w ith their partners'. 
IS The teacher assigns the students in pair/group discuss ions to 4 66.7 2 " , -'oJ .J - - - - - 6 100 

compare and contrast their answers on the comprehens ion 
I questions. 

16 The teacher moves round the students and help them when 5 83.3 I 16.7 - - - - - - 6 100 
they need. 

17 The teacher helps and directs the students to work in thei r 2 33.3 3 50 I 16.7 - - 6 100 
groups and come to consensus on the answers of 
comprehension quest ions. 

18 The teacher asks the students to summarize on the main points - - I 16.7 I 16.7 3 50 I 16.7 6 100 
of their discuss ion. 

I 

19 The teacher asks the students to report the results of their - - - - 2 33 .3 3 50 I 16.7 6 100 
oroup discuss ion for brief whole class discussion . 

20 The teacher asks the students to express their ind ividual views - - - - - - 5 83 .3 I 16.7 6 100 
and opinions .on the ideas reflected in the li sten ino text. 

2 1 The teacher integrates the listening lesson to writing, speaking I 16.7 4 66.6 I 16.7 - - - - 6 100 
or reading exercises related to the li steni ng text. 

22 The teacher gives appropriate feedback on the students' 5 83.3 I 16.7 - - - - - - 6 I orr 
li stening comprehension activit ies. 

23 The teacher lets the students practice the pronunciation of I 16.7 2 " , 2 " , I 16.7 - - 6 100 J .. L) .D .J 

some unfamiliar words. - - -

,~ 



Appendix G: Summary of observed listening lessons 

F .'equency 
X. Item r OL3 

To i 

OLI OL2 OL4 Total frequency ~ 

Yes No' Yes No Yes No Yes No Yes No 
X. 

X. % X. % 
I The teacher introduces the listen ing text and activity/ies 6 -

, 
3 5 I 

, 3 17 71 7 29 24 0 0 

briefly. 
2 The teacher sets purpose (s) for each listening act ivity. 2 4 3 , I 5 I 5 7 29 17 71 24 0 

3 The teacher makes the instructi on (s) clca r. 6 - 6 - () - 6 - 24 100 - - 24 
4 The teacher draws the attention of the students to the text's . 5 I I 5 - 6 I 5 7 29 17 71 24 

title, subtitles, or other visual support around the text for 
predicting the content before they listen to the text. , 

5 The teacher draws the students' attent ion to some key lexical 6 - 6 - 4 2 4 2 20 83 4 17 24 
items used in the listening text. 

6 The teacher makes the students read through the 6 - 6 - 6 - 5 I 23 96 I 4 24 I 

comprehension questions before they listen to the text. - -
24 -j 7 The teacher tells the students to copy the questions, tables - 6 - 6 I 5 I 5 2 8 22 92 

and summary outlines. 
24'-8 The teacher engages the students in pa ir/group discussions on 6 - 5 I 4 2 3 3 18 75 6 25 

pre-listening questions, 
9 The teacher advises the students as to how to use various 2 4 I 5 I 5 I 5 5 21 19 79 24 

listening and note-taking techniques. 
10 The teacher uses different techniques to si mplify some 6 - I 5 2 4 - 6 9 37 15 63 24 

listenillg texts e.g, dividing the text into smalier pieces? 
1 I The teacher makes the students li sten for the genera l idea of 6 - I 5 2 4 I 5 10 42 14 58 24 

the text. 
::-- 12 The teacher make the students listen for detailed 2 4 4 2 3 3 6 - 15 63 9 37 24 

information given in the text. 
13 The teacher encourages the students to guess the meanings of 5 1 3 , 4 2 4 2 16 67 8 33 24 0 

new words from the context. 



14 The teacher engages the students in some li sten and follow-, 5 I 6 - I 5 I 5 I 21 88 3 12 24 I 
up activities, sllch as completing tables, diagrams, and note 
outline. 

15 The teacher makes the students take notes to write summary - 6 2 4 3 4 2 2 7 29 17 71 24 
and reports later. 

16 The teacher makes the students compare and check their I 5 2 4 2 4 I 5 6 25 18 75 24 
notes with their partners' . 

17 The teacher assigns the students in pair/group discuss ions to 5 I 6 - 6 - 6 - 23 96 I 4 24 
compare and c240ntrast their answers on the comprehension 
questions. 

18 The teacher moves round the students and ensures that the 6 - 6 - 6 - 6 - 24 100 - - 24 
students' discussion is in Engli sh. 

19 The teacher helps and directs the students to work in their I 5 3 " 2 4 3 " 9 38 15 62 24 ) ) 

groups and come to consensus on the answers of 
comprehension questions. I 

20 The teac,her asks the students to summarize on the main 2 4 2 4 2 4 2 4 8 33 16 67 24 I 
points of their discussion. '"' 

21 The teacher asks the students to report the results of their I 5 2 4 4 2 I 5 8 33 16 6-( 24 I 

group discussion for brief whole class discussion. I 
22 The teacher asks the students to express thei r individual - 6 2 4 2 4 I 5 5 19 19 8 1 24' 

views and opinions on the ideas reflected in the listeningt ext. 
23 The teacher integrates tAe listening lesson to writing, 4 2- 5 I 4 2 4 2 11 71 7 29 24 

speaking or readin o exerc ises related to the listenino text. 
24 The teacher gives appropriate feedback on the students' 6 - 5 I 4 2 4 2 19 81 5 19 24 

listening comprehension activ ities. 
25 The teacher lets the students practice the pronunciation of 6 - 5 I 5 I 4 2 20 83 4 17 24 

L some unfamiliar words . 

KEY: OLI= the first round observed lesson OL2= the second round observed lesson 

OL3= the third round observed lesson OL4= the fourth round observed lesson 
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