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. Abstract

The purpose of this study was to find out whether the teaching of
speaking through the use of tasks facilitates interaction in the
classroom. To do this, goals, contents as input, activities, roles (roles
of teachers and students) and setting (condition of classroom set up

and satellite television led instruction) were the variables selected.

To achieve the aim, three different instruments were used: classroom
observation, questionnaires and interview. In addition, the

classrooms, students and teachers were used as sources of data.

Concerning the sampling techniques, all teachers who taught in grade
9 were selected using comprehensive sampling. In addition, after
listing down the name of sections handled by these teachers, 1 from
the five lists written under each teacher was selected using a lottery
system. Furthermore, 35 students were randomly selected from every
section. These randomly selected students and all the 5 teachers were
asked to fill in the questionnaires. Out of 5 teachers, 2 were randomly

selected for observation. Those observed were also interviewed.

After analyzing and discussing the data collected through the above
instruments, the results of the investigation were obtained. According
to the results, the explicitness of goals, the familiarity of contents to
the students, the potential of goals and contents in reflecting learners’
needs and interests, the authenticity, flexibility, purposefulness and
communicative (interactive) nature of activities could facilitate oral
interactions. On the other hand, insufficient information provision of -
the input data, inappropriate difficulty level of activities, ineffective
teachers in acting according to the principles of communicative

language teaching, lack of students’ initiative and willingness to

Vil



interact with each other, heavy and combined desks found in neat
rows, shortage of time given for interactio‘n and the speed of television
teacher’s speech could make oral interactions difficult in the
classroom. Based on the above findings, conclusions were drawn and

recommendations were given.
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CHAPTER I
INTRODUCTION

1.1. Statement of the Problem

Oral communication (speaking) skill is selected because until recently English
was to a large extent a means of receiving information from outside, rather
than sending out or exchanging information. From the perspective of language
development, oral lahguage (speaking) -provides a foundation for the
development of other language skills. For most students, the literacy learning
process actually begins with speaking-télking about their experiences and
talking about themselves. It is through speech that students learn to organize
their thinking and focus their ideas (Lyle, 1993). The neglect of speaking in the
classroom will destroy that foundation and severely hinder the development of
other aspects of language skills. Before achieving proficiency in reading and
writing and even after proficiency in reading and writing have been achieved -
speaking is one of the important means of learning and acquiring knowledge

(Lemke, 1989). Therefore, finding out the best way of teaching speaking skill is

crucial.

The history of language teaching has been characterized by a search for more
effective ways of teaching second or foreign languages because of the
dissatisfaction with the prevailing methodologies (Richards and Rodgers, 2001).
Therefore, new approaches and methods proliferated throughout the twentieth
century. Some achieved wide levels of acceptance and popularity at different
times but were then replaced by other methods based on newer or more
appealing ideas and theories (ibid). In addition, these different approaches and
methods of language teaching guide syllabus designers to select and organize

contents in various ways. For example, in the past, designing syllabuses was

based on syntactic elements. Concerning this, Wilkins (1976:2) justifies "In

synthetic approaches, different parts of the language are taught separately and

step by step so that acquisition is the process of gradual accumulation of parts



and this resulted in proposals to make needs analysis as an essential
component of communicative methodology (Prabhu, 1987). At the same time,
methodologists focused on the kinds of classroom activities that could be used
to implement a communicative approach, such as 'group work,' 'task work' and

'Information gap activities' (ibid).

Today CLT can be seen as describing a set of core principles about language
learning and teaching, assumptions which can be applied in different ways and
addressing different aspects of the process of teaching and learning (Richards,
n.d.). For example, some teaching proposals focus more directly on
instructional process. Due to this reason, the task-based view of language
teaching, based on the constructivist theory of learning and communicative
language teaching approach, has evolved in response to some limitations of the
traditional ppp approach, represented by the procedure of presentation,
practice and performance (Ellis, 2003; Long and Crookes 1991 in Jeon and
Hahn, 2006). Thus, it has the substantial implication that language learning is
a developmental process promoting communication and social interaction
rather than a product acquired by practicing language items and that learner§)
learn the target language more effectwely when they are naturally exposed to
meaningful task-based activities (Foster, 1999). From this, it is possible to say
that task based instruction advocates the use of spec1ally designed
instructional tasks as the basis of learning. In relation to this, Crookes and
Gass (1993) state that communicative task has ascended to a position of
prominence as organization in syllabus design. In task-based teaching,
syllabus content and instructional processes are selected with reference to
communicative tasks which learners will either actually or potentially need to
engage in outside the classroom and also with reference to theoretical and
empirical insights into these social and psycholinguistic _processes which
facilitate language acquisition (Nunan, 1991:279). This approach to 1ar1guage

teaching is characterized by the following features:

1. An emphasis on learning to communicate through interaction in
the target language.



2. The introduction of authentic texts into the learning situation.

3. The provision of opportunities for learners to focus, not only on
language, but also on the learning process itself

4. An enhancement of the learner's own personal experiences as
important contributing elements to classroom learning.

5. An attempt to link classroom language learning activation

outside the classroom.
(Nunan, 1991)

Thus, theorists and practitioners have turned their attention to the students'
ability in language .rather than knowledge about it. Concerning this idea,
Widdowson (1990:16) explains, "The first question to be raised in designing a
language course should not be 'what language do we need to teach?’ But rather

‘what do we need to teach that will stimulate learning?"

Because of the above reasons, tﬁe concept of task has received a considerable
attention from CLT (Nunan, 1989). This current innovation (i.e., the use of
task as a basic building block of pedagogy) is also influential in Ethiopian
English language instruction in that now- a- days syllabus designing and
course books development are said to follow the basic principles underlying
CLT. The change has been made with the intention of enhancing English
language learning. Likewise,Tylor (1996) as cited in Abreham and Setegn
(2005:3) says:

The course is considered as more student-oriented and
communicative than its predecessors. Every opportunity has been
taken to involve the students in meaningful and realistic
communicative activities. Many of the activities have therefore
been designed so that the students work in pairs or small groups.
In this way the amount of time that each student spends on
practicing the language is significantly increased when compared
with a situation where the teacher always initiates the
communication.

The above extract, which is taken from grade nine teacher's guide, has several
implications in the teaching of oral communication through the use of tasks in
an interactional classroom. Firstly, it has notions about how best to teach the

English language. These notions include 'student oriented’, 'communicative',

'meaningful' and realistic communicative activities.' These very crucial notions

4



suggest that the oral communicative tasks in the course book should be:
e authentic
e communicative (interactive)
e purposeful
e flexible

e student-oriented

Sécondly, the roles played by learners and teachers in carrying out the learning
tasks during oral intéraction are implicitly stated in the course book according
to the principles of task- based language learning methodology . Teachers are
expected to be consultants, catalysts, facilitators etc., and students are also
expected to communicate (interact), participate, etc., with each other in oral

interactions in pairs and groups.

Thirdly, the currently satellite television based instruction is being
implemented in Ethiopian government high schools. As the innovation is new
to the country’s formal education, its i"mplication can be seen in various
aspects. Some common instances may be the adequacy of time given, the speed

of the television teacher and clarity of voice during oral interaction.

Lastly, the classroom set up (the nature of chairs and tables) is expected to be

suitable for students in order to interact with each other in pairs and groups in

oral interaction.

Therefore, whether the goals, contents as input data and activities in the tasks;
the roles of the teachers and students and the setting (i.e., the environment, in
which every task is performed and the satellite television led instruction)
facilitate oral interaction or not need exploration. It is on this ground that the
researcher is interested to conduct a study on the classroom interactional

implication in teaching oral communication through the use of tasks-

1.2. Objective of the Study

The major objective of the study is conducted to answer the following broad

5



research question. To what extent do the new changes in these materials

enhance oral interaction in teaching speaking through the use of tasks and

what factors influence it?

The specific objectives that are derived from the above general one are

formulated based on the components of communicative tasks discussed by

Nunan. These include, "goals, inputs, activities, roles and setting" (Nunan,

1989:48). Therefore, the study is conducted more specifically in order to

answer the following questions.

1. Do the goals, the contents as input, and activities in the tasks adequately

realize oral interaction in the classroom in various aspects? These include:

the explicitness of goals and their potential in reﬂecting learners’ needs
and interests

the potential of contents as input in providing sufficient information
the familiarity of contents as input to the students

the potential of activities in meeting the needs and interests of
students 7

the appropriateness of the difficulty level of the activities to the
students

the potential of activities in helping the learners to interact
(communicate) with each other

the potential of activities in meeting the criteria of authenticity,

flexibility presentation style and purposefulness in their nature

2. Do the roles of teachers and students acknowledge the principles and

theories of communicative language teaching in general and task based

language teaching in particular implied in the course book?

3. Do the mode of interaction (the uses of pair work and group work), the

classroom setup (the nature of tables and chairs) and the satellite television

led instruction (clarity of television teacher’s voice, the adequacy of time

given for interaction and the speed of television teacher’s speech) facilitate

oral interaction?



1.3. Significance of the Study

This study tries to fill the gap that was not seen by others either by grade level
or by research perspéctive. For example, Sisay (1999) studied on “Classroom
Interaction and Its Inﬂuencé on the Development of Students’ Speaking Skill in
English at Grade 11 Level in Government Schools” mainly focuses on the
method of teaching, classroom interpersonal relations and affective elements.
The other researcher, Abdulkadir (1983) studied on “Student-Teacher
Interaction at Grade 12 Level” mainly focuses on the teachers’ behavior.
Furthermore, Gemechu (1998) studied on “The Effectiveness of Teaching Oral
Fluency in Grade 9” mainly focuses on the adequacy and integrity of oral
activities and the teachers’ roles in adapting supplementary oral fluency
activities to enhance the learners’ proficiency level. On the other hand, Lilay
(1992) studied on “Teaching Spoken English to a Grade Nine Class: An
approach” which focuses on the preparation of alternative teaching materials

and finding out the difficulties encountered by the students in learning spoken

English.

However, this study differs basically in the variables selected where these were
not mentioned by other researchers in the way the researcher tried to look at
them and the study will give possibility to investigate the classroom
interactional implications in teaching oral communication (speaking) through
the use of tasks under the variables mentioned in the objectives of the
research. Therefore, this study is hoped to be significant in the following

respects:

1. It would have an immediate relevance to English language teachers,
especially of high schools, to evaluate their current practices in relation
to handling and managing oral communicative activities.

2. It would possibly give some important advice (recommendatioﬁs) that
may help high school English teachers to make some adjustments in
implementing oral communicative activities in the classroom.

3. It would also give feedback to the concerned bodies to see for course



materials and programs that can well facilitate real communication in

the classroom.
4. It would help the students to improve their performance of English and
' the way they learn oral interaction in the classroom.
S. The study would help as reference material for those who are interested
in this area (on the issue of organization and implementation of oral

communicative tasks in foreign language teaching classroom contexts).

1.4. Limitations of the Study

Resource and time constraints have enormously affected the method and
outcome of the study. The other challenge was the problem of broadcast time
table of the satellite television program. In addition, a lesson was made to run
only in one channel with few time alternatives.This forced the researcher to
observe two classrooms only once. Last but not least, the television led
instruction was given to the preparatory classes in most high schools of East
Gojjam. Due to this reason, the study is conducted only in Amanuel High
School, East Gojjam [grade 9 in focus). Although the study is far from
conclusive, it is believe.d that the investigation will help to gain some insights
into the manner of classroom interactional implication in teaching speaking

through the use of tasks.
1.5. Definition of Terms

Interaction is “the students’ facility in using a language when their attention
is focused on conveying and receiving authentic message that is message that
contains information of interest to the speaker and listener in a situation of

importance to both (Rivers, 1987:4).

Oral communicative tasks-this is a general term in which aspects of goals,

input (contents), activities, roles and setting in connection to oral interaction

are analyzed (Nunan, 1989).



2.2. The Notion of 'Task' as Solving a Communicative Problem

If we quote exactly the definition of ‘task’ from the main proponents who have
definitely influenced this approach, we can discover some common key
elements in all the definitions. This may indicate that there are some unique
characteristics in all tasks which can be used in Task-based language
teaching. Within much discussion and -‘interpretations as the definition of

tasks, Long (1985:59) as cited in Nunan (1989:5) suggests that a task is:

a piece of work undertaken for oneself or for others, freely or for
some reward. Thus, examples of task include painting a fence,
dressing a child, filling out a form, buying a pair of shoes, making
an airline reservation, borrowing a library book, taking a driving
test, typing a letter, weighing a patient, sorting letters, taking a
hotel reservation, writing a cheque, finding a street destination
and helping someone across a road. In other words, by 'task' is
meant the hundred and one things people do in everyday life, at
work, at play, and in between.

Nunan (1989) states that the above extract is a non-pedagogical definition in
that it describes sorts of things individuals do with language outside the
classroom, and is the sort of characterization which might be offered by a
learner if asked why he/she is learning the language. This defining
characterization of task content is that it uses activities that the learners have
‘to do for non-instructional purposes outside of the classroom as opportunities

for language learning.

In giving a more pedagogically oriented definition, Richards, Platt and Weber
(1985:289) suggest that a task is” any activity or action which is carried out as
a result of processing or understanding language (i.e. as a response). For
example, drawing a map while listening to a tape, listening to an instruction

and performing a command, or may be referred to as tasks.”

The value of tasks, according to the authors, is that they provide a purpose for

the activity which goes beyond the practice of language for its own sake.

10



Breen (1987:23) as cited in Nunan (1989:23) defines that a taskr is:

. any structured language learning behavior endeavor which has
a particular objective, appropriate content, a specified working
procedure, and a range of outcomes for those who undertake the
task. Task is therefore assumed to refer to a range of work plans
which have the overall purpose of facilitating language learning-
from the simple and brief exercise type, to more complex and
lengthy activities such as group problem-solving or simulations
and decision making.

This quotation suggests that tasks can be conceptualized in terms of the
curricular goals they are intended to servé, the input data which forms the
point of departure for the task, and the activities or procedures which the
learners undertake in the completion of the task and outcome:(Nunan, 1991).
Nunan (1989: 11) also defines the communicative task as, "a piece of classroom
work which involves learners in comprehending, manipulating, producing, or
interacting in the language while their attention is principally focused on

meaning rather than form."

Nunan in the above extract defines tasks with instructional purposes, different
from tasks that imitate the genuine world of communication, which he calls

'pedagogic tasks'.

Having a short glance at the above quotes, one can find a highlighted and fixed
slogan as using tasks for communicative purposes. Obviously, there are
varieties of tasks, but all of them have one common feature and that is every
task is on solving a communicative problem connected with the real world
problems of students who may encounter everyday. This is evident in the
examples provided. For example, Long mentions "filling out a form", "making
an airline reservation", "taking a driving test", etc. Richards, et al. refer to
"drawing a map", "listening to instructions" and "carrying out a command”.
Breen talks about "problem solving" and "decision making". ‘Nunan mentions

n n

"comprehending", "manipulating”, "producing” or "interacting" in the language.

11



2.3. The Importance of Task-based Instruction (TBI) and
Language Learning Tasks

The task-based approach to language tegatching and learning has evolved in
response to a better understating of the way oral communication is learnt. In
relation to this idea, CJ."IO (2000) points out that TBI is one of the best teaching
methodologies for the lcor-nmunicative language teaching. In addressing the
question in communication, TBI method promotes all three dimensions of
communication such as 'expression’, 'ihterpretation' and 'negotiation of
meaning' (ibid). In addition, TBI to language teaching comprises materials for
which the target language is used as a means (0 an end. In this regard,
Crookes and Gass (1993) justify that task-based materials focus mainly on
communication function of the language. Therefore, a task is more than doing

an activity (doing something) in the context of classroom language teaching

(Wright, 1987).

According to Foster (1999:69), the core element in TBI is giving learners tasks
to transact, rather than items to learn. This in turn provides an environment

which best promotes the natural language learning process (ibid).

As the aim of language instruction is to enable learners to be efficient in
communication (Harmer, 1991) explains that learners should be provided with
the opportunity to actively use the language that they know in meaningful task
of their interest (McDonough and Shaw, 1993). This, according to Howatt
(1984) encourages the 'strong’ version of the communicative approach in which
the classroom interactions through various kinds of tasks enable learners to
engage in authentic acts of communication. This directly-reﬂects the learning
principle underlying the TBI which justifies that learners will learn a language
best if they engage in tasks that have interactional authehticity, i.e.. require
them to use language in ways that closely resemble how language is used

naturally outside the classroom (Ministry of Education, 2006).

12



Despite of the fact that TBI is used in so many different ways, one consensus is
that communicative task focuses on a learner's ability to communicate in the
target language. On this issue, Nunan (1989) points out that language learning
tasks give learners many opportunities to interact in the target language,
allows learners to incorporate authentic texts into learning, and lets learners
use their own insight. In addition learners are able to connect what they have
learned in the classroom with outside world. Moreover, Candlin and Murphy
(1987) state that presenting language in the task form forces learners to take
risks which is important in developing communicative skills. In addition,
'Negotiated meaning' tasks promote conversational adjustments and

interactional modification (Long in Ministry of Education, 2006).

Focusing on the importance of language learning tasks, (Akbarnetaj, n.d.)
justifies that in task based instruction, the tasks are central to the learning
activity. It is based on the belief that students can learn more effectively when
their minds are focused on the task rather than on the language they are
using. Learning to speak and to understand a language automatically in a vast
variety of situations requires iﬁtensive exposure to language and unlimited

interaction with language users.

Nunan (1989) also argues that language learning tasks help learners to learn
by themselves by doing activities of psycholinguistic importance (pedagogic
tasks) and enable them to evaluate their own progress in learning. This in turn
would help learners build up confidence leading them to become autonomous.
Furthermore, Mekasha (2005: 21) says that research has shown that
meaningful learning tasks, among other things, would create variety, interest

and motivation in learning.



2.4. Task Based Language Teaching Methodology in an

Interactive Classroom Context

In order to implement the principles underlying the various perspectives on
task based learning in a classroom context, scholars have proposed different
models for task-based instruction. Although there may be several effective
frameworks for creating a task based learning lesson, a rather comprehensive
one is suggested by Willis (1996) as cited in Encyclopedia Wikipedia (2007).
Willis (1996) as cited in Klapper (2003) envisages a ' task cycle' consisting of
three broad phases: (1) "pre-task", (2) "task", and (3) "language focus".

In the 'pre-task phase', the teacher explores the topic with the class, highlights
useful words and phrases and helps learners prepare for the task. Learners
may hear a recording of others doing a similar task (but not so similar to act as

a model for exact copying).

The 'task cycle' is divided into three parts. First in 'task', learners perform the
task in pairs or small groups. The teacher monitors from a distance but doesn't
intervene to correct errors. The key thing is learners’ focus on meaning in this .
phase, use of language to exchange meanings for a real purpose, employing
whatever language they choose or are capable of. In 'planning', learners
prepare to report to the whole class orally, how they performed the task, what
they decided or discovered, how they resolved the problem. The teacher's role is
to circulate and help learners polish their language. In 'Report’, some groups
present their reports to the class-. Here, the teacher may provide written or oral

feedback as appropriate, and the students observing may do the same.

The 'Language Focus' phase consists of two parts. In 'Analysis', the focus
returns to the teacher who reviews what happened in the task, in regards to
language. It may include language forms that the students were- using,
problems that students had and perhaps forms that need to be covered more or
were not used enough. During 'practice’, the teacher practices new words,

phrases or patterns that occur in the data analyzed. This idea is not that
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students will gain immediate command of these features but that by noticing

them, they will recognize them when they meet them again in the other texts.

Given the contemporéry development, task based teaching and analysis of Lo
classroom extracts-one might have expected that there would be a plethora of
studies demonstrating the advantages of task-based interaction by means of
‘analysis of transcripts of the interaction, and producing concrete evidence that
the theoretical benefits are delivered in practice in the classroom. However,
(Seedhouse, 1999) explains that there is lack of evidence in the form of a lesson
transcript to conform those benefits which are claimed for tasks about studies
of task based teaching. Expressing the puzzling omission of studies which aim
to demonstrate a holistic analysis of interaction, Seedhouse worked from a
database of published and unpublished transcripts of approximately 330 L2
lessons or fragments of lessons from 14 different countries. The data base
includes many extracts from task-based lessons, as well as a small number of

whole lessons involving task-based interaction.

2.5. Oral Interact_ion in the Classr:oom

Vygotsky (1978) as cited in Smith (1999) claims that all human learning,
including language learning, is attained through interaction with other people.
Coming to specifically to the classroom situations, this scholar points out that
learners will benefit most from social interaction when the tasks they are
engaged in cannot be accomplished alone, but instead, must be achieved
collaboratively. Concerning to this point, (Panitz, n.d.) explains,” Cooperation
enhances student satisfaction with the learning experience by actively involving
students in designing and completing class procedures. Effective teams or
groups assume ownership of a process and its results when individuals are

encouraged to work together toward a common goal.”

Communication cannot also be effective without interaction. Malmah-Thomas

15



(1987:10) points out "Interaction is mon‘: than action followed by reaction.
Interaction means acting reciprocally, acting upon each other. There is a
constant pattern of mutual influence and adjustment." From this extract, it is
possible to say that interaction is a two way process. Therefore, in situations
where there is no interaction, but only action and reaction, there can be no
communication. In addition, oral interaction skills involve various decisions in
the minds of the speaker. Concerning this, Bygate (1987:6) points out,
"Interaction skills involve making decisions about communication, such as,
what to say, how to say it, and whether to develop it in accordance with one's

situations, while maintaining the desired relation with others."

Emphasizing on the role and nature of interaction, Lier (1988) also says that
language development is a thread that runs through the éocial interaction
learners engage in at times visible, at times not. Therefore one expects at least
part of the time in the classroom to be taken up by purposeful interaction that

involves working with the target language (ibid).

Brown and Yule (1983) distinguish two kinds of conversational interactions.
These are the transactional function, which is primarily concerned with the
transfer of information, and the interactional function, in which the primary
purpose of speech is the maintenance of social relationship. These scholars
further point out that within the spoken code of communication the interactional
function of language is more useful than transactional ones in developing
students' skills. Concerning the teaching of spoken language, Howarth (2006)
suggests that using longer transactional turns and an awareness-raising

approach should be the focus of teachers in the class.

Unlike written communication, oral interaction can be affected by at least two
demands, namely processing conditions and reciprocity conditions (Bygate,
1987). This scholar further explains that processing conditions of speech
entails the fact that speech takes place under time pressure i.e. time constraint
in the case of short turn interaction patterns whereas reciprocity condition of

oral interaction refers to the relation between the interactants in the process of
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speaking. Although interaction seems so desirable and sensible in theory, we
all know that actually promoting and increasing it can be an uphill strategy.
According to Howarth (2006), some of the reasons are: "student-resistance,
self—cohsciousness, large classes, mixed abilities, lack of motivation and
insufficient language". On the other hand; some studies have also shown that
even in a classroom where there is a communicative orien’_ted instruction,
teachers fail to create opportunities for genuine interaction (Kumaravadivelu,
1993 in Seedhouse, 1996). In relation to this issue, Seedhouse (1996:17) says,
“Most teachers produce interaction which features examples of the IRF (teacher
initiation-learner response-teacher follow-up) and display questions; these are
typical of traditional classroom interaction but rarely occur in genuine or

natural communication.”

However, it is the area of communication interaction in particular which has
nourished the approach to the teaching of speaking skills in a communicative
way (McDonough and Shaw, 1993). An increase in student interaction, can be
promoted by teaching process lahguage, pre-teaching task language, providing
support, giving preparation time, providing supportive atmosphere, varying the
interaction and repeating tasks, having different levels of task and providing a

reason to interact (Howarth ,2006).
2.6. Components of Oral Communicative Tasks

Candlin and Murphy (1987) assert that tasks can be effectively organized based
on systematic components including goals, input, setting, activities, roles and
feedback. Candlin (1987) as cited in Nunan (1989:47) also suggests that the‘
tasks should contain input, roles, settingé, actions, monitoring and feedback.
And still others such as Shavelson and Stern (1987) as cited in Nunan
(1989:47) who are concerned with general educational planning suggest that
task design should take into account the following elements: content,
materials, activities, goals, students and social community. Furthermore,
Wright (1987) suggests that tasks need minimally to contain just two elements.

These are input data which may be provided by materials, teachers or learners
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Speaking is a desire and purpose-driven, in other words we
genuinely want to communicate something to achieve a particular
end. This may involve expressing ideas and opinions, expressing a
wish or a desire to do something;' negotiating and/or solving a
particular problem; or establishing and maintaining social
relationships and friendship. '

It will be clear from this extract that we need not only knowledge of the target
language but also to be able to the use of language, namely speaking skills to
achieve these speaking purposes. Therefore, good task-essentially goal-
oriented, requires group or pair to achieve an objective that is usually
expressed by an observable result, which is attainable only by interaction
between participants. Brindley (1984) as cited in Nunan (1989:.60) also states
that goals which reflect the communicative needs of the learners have greater
face validity than those in which the goals were either unstated, inexplicit, or
which did not reflect learners' goals. Whatever activity the students are
involved in, if it is genuinely communicative and if it is really promoting
language use, the students should have a desire to communicate, therefore
they should be using language in some way to achieve an objective, and this
objective (or purpose) should be the most important part of the communication
(ibid). Therefore, without clearly articulated sets of goal statements, there is a

risk that task-based teaching programs will lack coherence (Widdowson, 1978).

Goals generally refer to the sorts of things which learners want to do with the

language outside the classroom.

2.6.2. Input

"Input” is the other component of communicative tasks which refers to the data
that form the point of departure for the task (Nunan, 1989). Input data also
refers to verbal or non-verbal materials, which task participants have to deal
with when performing a task. While verbal materials may be spoken or written

language, non-verbal materials include pictures, photos, diagrams, charts,

maps, etc. Actually, input data can be derived from a wide range of sources in
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a real world context. For instance, Hover (1986) as cited in Nunan (1989:53)
provides a long list illustrating all kinds of written sources which exist around
us, and Brosnan, Brown and Hood (1984) as cited in Jean and Hahn (2006)
point out the richness and variety of texts that learners will need to face in real
life situations. For verbal materials, Brown and Yule (1983) indicate that all,
other things being equal, dialogue texts containing descriptions are easier than
instructions, which are easier than stories to comprehend and manipulate than

non-dialogue texts, which include arguments or abstract concepts.

Proponents of authentic materials point out that classroom texts and dialogues
do not adequately prepare learners for coping with the language they hear in
the real world outside the classroom and thus they argue that learners should
get opportunities for engaging in the real world texts in class (Nunan, 1989).
Therefore, the input data, which task participants are supposed to comprehend
and manipulate in communicative process, should reflect the learners' needs

and interests, thereby positively encouraging the use of the target language.

2.6.3. Activities

2.6.3.1. Issues and Considerations in Relation to Activities

"Activities" specify what learners will actually do with the input which forms
the point of departure for the learning task (Nunan, 1989]. It is through
balanced communicative activities that language is entertained in the
classroom to enhance communicative skills of the learners. To this end,

Harmer (1991:42) says:

A balanced activity approach sees the job of the teacher as that of
ensuring that students get a variety of activities which foster
acquisition and which foster communication will tend to
predominant over (but not by any means exclude) controlled
language presentation and practice output. It 1s on this basis that
we affect our balance.

On the nature of activities, Richards and Rodgers (2001) point out that
language that is meaningful to the learner supports the learning process. These

scholars further discuss that learning activities are selected according to how
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well they engage the learner in meaningful and authentic language use rather
than mechanical practice of language patterns. In support of this idea, Hyland
(1993) suggests effective interactive activities should be manipulative,
meaningful and communicative, involving learners in using English for a

variety of purposes. In addition, it is argued that communicative activities are

to this idea, Harmer (1991:50-51) states, “Communicative activities are those
exhibit the characteristics at the communicative end of our continuum.
Students are somehow involved in activities that give them both the desire to

communicate and a purpose which involves them in varied use of language.

Regarding to communicative activities in'relation to a non-English speaking
setting, Nunan (1989:28) says, "For learners who are studying English in a
non-English  speaking setting, it is very important to experience real

communicative situation in which they are taken seriously."

Discussing the contributions of communicative activities, Littlewood (1981:17)

has stated the following:

1. They provide 'whole-task practice'. In foreign language learning, our
means of providing learners with whole-task practice in the classroom is
through various kinds of communicative activity, structured in order to
suit learners' level of ability.

2. They improve motivation. The students' motivation to learn is more
likely to be sustained if they can see how their classroom learning is
related to their objective and helps them to achieve it with increasing
success.

3. They allow natural learning. Language learning takes place inside_ the
learner and as teachers know their frequent frustration, many aspects of

it are beyond their pedagogical controlled.

4. They can create a context which supports learning. Communicative

activity provides opportunities for positive personal relationships to
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develop among learners and between learners and teacher.

Stern (1992:180) explains further arguments in favor of communicative

activities:

a. Communicative activities offer opportunity to develop coping
techniques that are needed when the learner is on his own in
the natural language environment. Such coping techniques
require regular exposure to real-life language situations.
b. Communicative activities give the learner opportunity to develop
a personal relationship with the target community through
direct contact with individual speakers and thus to experience
and define his status as a 'foreigner' vis-a-vis the new language,
its culture and community.
While talking about the communicative activities which are believed to
encourage subconscious learning of speaking, Stern (1992) discusses that
since in the acts of communication the learner's attention is mainly on the
meaning of the message and not on the code, whatever learning occurs during
such language use must be largely subconscious. In this regard, language
acquisition according to Krashen is the unconscious incorporation of the target
language system through its use in communication (Richards and Rodgers,
2001). Therefore, to achieve this, task must be designed in such away that
when students are assigned to solve them, they can't help repeating the
unpredictable language items so many times that they acquire the target

language unconsciously (Akbarnetaj, n.d). While discussing the reasons for

silence in classroom communicative activities, Lawtie (2004) justifies:

A completely different reason for student silence may simply be
that class activities are boring or are pitched at the wrong level.
Very often our interesting communicative speaking activities are
not quite as interesting or as communicative as we think they are
and all the students are really required to do is answer 'yes' or '
no', which they do quickly and then just sit in silence or worse
talking noisily in their Lo. '

The above extract suggests that a carefully selected activity potentially arouses
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more interest, more talk, more participation, more motivation and enjoyment.
Furthermore, focusing on the importance of visual supports that can give the

student to have a continuous communication, (Akbarnetaj, n.d.) points out:

. it might seem much better, and more logical and profitable to
- present activities visually such as diagrams, pictures, drawings,
sketches, etc. The effort is to make a suitable atmosphere in which
the learners use the target language to communicate with each
other. We know, on the other hand, that talking in a vacuum is
much harder for EFL/ESL learners than talking about something
visible or teachable.

On the issue of easiness and difficulty of the activity, Akbarnetaj also justifies
that activities should not be very difficult, because difficult activities require
swift and high level of mental processing to communicative meaning.... On the
other hand, they shouldn't be so easy, much easier than the students' ability in
using the target language, because the students will get bored and, infact, the
activity will not lead to any extension of their ability in using language. In
addition, variety in itself would provoke learner's interest to activities. To this
end, Harmer (1991:42) says, “by presenting students with a variety of
activities, we can ensure their continuing interest and involvement in the
language program. Classes which continuously have the same activities are not

likely to sustain interest.”

2.6.3.2. Ways of Characterizing Activities

Three things characterize learning task activities: These are activity
authenticity, the kinds of skills they promote and their focus either on fluency

or accuracy (Nunan, 1989).

Authenticity of activities lies in the fact that the activities in the task should
rehearse the real world (Mckasha, 2005). A task can have an activity reacting
to a given letter by writing; as such an activity is also very common in our day-
to-day life (ibid). Nunan, however, doubts if all authentic inputs can be

correlated with authentic task activities in the classroom.



Task activities may also be divided into two as to whether they promote skill
getting or skill using (Rivers and Temperley, 1978 in Nunan, 1989). Activities
that enhance learners' knowledge of the language by focusing their attention to
the perception of phonological and grammatical forms and thus by abstracting
these to the extent of production fall undet the skill getting activities. However,
activities that would help learners interact in the real world of communication

by expressing themselves come under the skill using category (Nunan, 1989).

Activities also vary as to whether they focus on accuracy or fluency aspects of
learners' language. Brumfit's quotation best illustrates the distinction between
accuracy and fluency. He justifies "language display for evaluation tended to
lead to a concern for accuracy, monitoring, reference rules, possibly explicit
knowledge, problem solving are evidence of skill getting. In contrast to this,
however, language use requires fluency, expression rules, and reliance on

implicit knowledge, and automatic performance (Brumfit, 1984:51).
2.6.3.3. Types of Task-oriented Activities

One of the greatest challenges that have faced CLT have been to find some way
of linking attention to linguistic form with the communication of meaning.
Littlewood's (1981) transition from the 'pre-communicative’ (Structural and
quasi-communicative activities) to the 'communicative' (functional and social
interaction) was influential in suggesting the methodological way forwarded the
classic lesson structure of presentation-practice-production (ppp) (Klapper,
n.d.). Therefore, the traditional language practice activities are meant to
'display' command of structures or other linguistic elements taught previously
and often to reproduce other people's meanings (e.g. "Describe these pictures
using the following phrases'). On the othér hand, in task-based learning they
have to use their linguistic resources to complete the task; only later do they

pay attention to language form (Willis, 1996b in Klapper, n.d.).

In task-based learning, the task- oriented activities should center on involving
learners in 'authentic communication' and in 'real communication' (Stern,

1992:177). Task-oriented activities should also involve 'reflective thinking'. In



such activities, a problem is solved, a question is answered, a conflict is
resolved, a rule is formed or a principle is exemplified (Taruin and Al-Arishi,

1991).

There are a number of task-oriented activities that encourage communicative
processes in the classroom, namely: information sharing, negotiation of
meaning and interaction (Richards and Rodgers, 2001). In the literature on
TBLT, several attempts have been made to group tasks into categories. For
example, it is believed that the notion of 'gap' between speakers can be used to
provide a reason for communication. To this end, (Rees, n.d.) points out that
gap may be taken to mean difference. If there are two students, A and B, and if
A has some information which B does not have, and possibly vice-versa, then
there is a difference or gap between the two students. A task which requires B
to find out information that A has (i.e. a task which closes the gap will provide

a reason for communication).

Taking the above idea into account, Prabhu (1987:46-47) identified three
principal gap activity types in the Bangalore project to promote learners oral

communicative proficiency. These are:

1. Information gap activity, which involves the transfer of given
information from one person to another. One example is pair work in
which each member of the pair has a part of the fotal information (for
example an incomplete picture) and attempts to convey it verbally to the
other.

2. Reasoning gap activity, which involves deriving some new information
from the given information through the process of inference, deduction,
practical reasoning or a perception of relationships or patterns. One
example 1s working out a teacher’s time table on the basis of given class
time tables. |

3. Opinion gap activity, which invelves identifying and articulating a
personal preference, feeling or attitude in response to a given situation.

One example is story completion; another is taking part in the
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discussion of social issue.

Researchers working on TBI have developed various ways of classifying task. To

this end, (Jacobs and Navas, n.d.) forward.the following classification of tasks:

L

Open Vs closed. It refers whether learners believe there is one right
answer or many possible answers. Concerning this issue, Long (1990) as
cited in Jacobs and Navas (n.d.) points out that negotiation of meaning is
seen as important because it increases the comprehensibility of the
language which others comprehend. On the other hand, others, such as
de Bono (1973) as cited in Jacobs and Navas (n.d.) argue that open tasks
foster development of thinking skills and creativity.

Planned Vs unplanned. It refers whether an activity provides time for
learners to plan the language they will speak or write. In relation to this,
Long (1990) as cited in Jacobs and Navas (n.d.) suggests that providing
opportunities to plan can increase the quantity and. quality of the
language learners generate.

One-way Vs two-way tasks. It refers whether the task involves a one-
way exchange of information or a two-way exchange. Long (1980) as cited
in Celce-Murcia (1991) justifies that two-way tasks (in which all students
in a group discussion had unique information to contribute) simulated
significantly more modified interactions than one way tasks (that is, in
which one member of the group possessed all the relevant information.
Convergent Vs divergent. It refers whether the students achieve a
common goal or several different goals. To this end, Duff (1986) as cited
in Celce-Murcia (1991) found that convergent problem-solving tasks
prompted significant interactional and discourse differences with more

and shorter turns than divergent debating task.

Willis (1991) as cited in Richards and Rodgers (2001:234) has also adapted the

views of many professionals and has proposed six types of task as the basis for

TBI:

1. Listing tasks: it entails pair or class brain storming, or fact finding. For
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example, students might have to make up a list of things they would
pack if they were going on a beach vacation.

2. Sorting and ordering: it can involve sequencing, ranking in order of
priority or cost and classifying. For example, students work in pairs and
make up a list of the most important characteristics of an ideal vacation.

3. Comparing: this can involve the process of matching, finding similarities
or finding differences.

4. Problem solving: it includes short puzzles, including logic problems or
riddles, real-life problems such as those typically found on problem
pages in magazines, or longer case studies such as those used in
business simulations. For example, students read a letter to an advice
columnist and suggest a solution to the writer's problems.

5. Sharing personal experience: such task gives learners a chance for
more sustained, personal talk i.e. talk that is more typical of social
interactions, rather than being purely functional or transactional. They
include anecdotes telling, reminiscing such as childhood memories of
holidays or of critical incidents, and giving opinions on or describing

reactions to a specific issue or event:

6. Creative tasks and projects: these will normally take a longer time and
sometimes be done over a series of lessons. They may be preceded by

preparatory tasks of a listing or ordering type.

2.6.3.4. Levels of Difficulty in Communicative Activities

Stern (1992:199-201) proposes that it is important to develop criteria to assess
the difficulty of a communicative activity for learners of different degrees of

proficiency. They devise the following criteria:

a. The predictability-unpredictability dimension. Language teaching
techniques have often been criticized on the grounds that much of the
task is predictable, and new information is rarely transmitted from the
speaker to the listener.

b. Length of an utterance. Brown and Yule (1983:16) in their analysis



of conversational English, make a simple distinction between ‘short
turns' and 'long turns.' It is o‘bvious that long turns are more
demanding than short turns in comprehension as well as production.

c. Contextual support. Communicative activities which are embedded in
practical activities, for example, cooking while listening to instructions
or doing art work under verbal guidance are easier to handle than, say,
following an hours lecture on philosophy. In school settings, subject
matter drawn from history, which makes use of abstractions and relies
mainly on speech or written text, is more demanding linguistically than
art or physical education, both of which are visual and involve
movement.

d. Familiarity of content. Subject matter with which the L2 learner is
familiar is easier to handle than topics which are entirely novel.

e. Clarity and familiarity of delivery. If voices are clear they are more
manageable for the L2 learner. Familiarity with the style of delivery is
also helpful.

f Stress. Communicative activities are likely to be more difficult to engage
in for a second language learner under conditions of stress, discomfort,
fatigue, physical danger, emotional distress, or hostility than in calm

and positive formed situation.

2.6.4. Role

"Role" refers to the part that learners and teachers are expected to play in
carrying out learning tasks as well as social and interpersonal relationship

between the participants (Nunan, 1989).

In analyzing task in terms of power and control, Nunan (1989:86) writes "Drills
and the like vest power in the teacher, while communicative tasks such as role
plays, problem-solving tasks and simulations give much more control to the
learner." Therefore, the type of classroom activities proposed in CLT implied
new roles in the classroom for teachers and learners (Richards and Rodgers,

2001).



2.6.4.1. Learner Role

The development of communicative language teaching has had a dramatic
effect on the roles that learners are required to adopt (Richards and Rodgers,
2001). This is particularly true of oral interaction tasks (Nunan, 1989).
Nunan's notion in this regard points out, “In small-group interaction tasks...
learners are required to put language to a range of uses, to use language which
has been imperfectly mastered, to negotiate meaning, in short, to draw on their

own resources rather than simply repeating and absorbing language.”

Breen and Candlin (1980) as cited in Richards and Rodgers (2001:166) also

describe the learner's role within CLT in the following terms:

The role of the learner as a negotiator between the self, the
learning process and the object of learning-emerges from and
interacts with the role of joint negotiator within the group and
within the classroom procedures and activities which the group
undertakes. The implication for the learner is that he should
contribute as much as he gains, and thereby learn in an
interdependent way.

From the above extract it is possible to say that students are, above all,
communicators. They are expected to interact primarily with each other rather
than with the teacher. In support of this idea, (Richards, n.d) states that
learners now had to participate in classroom activities that were based on a
cooperative rather than individualistic approach to learning. Students had to
become comfortable with listening to their peers in group work or pair work

task, rather than relying on the teacher for a model.

2.6.4.2. Teacher Role

As students, several roles are assumed for teachers in CLT. After explaining
that learners" roles are derived from the nature of language and ways of
learning, Nunan (1989) says that in the past, i.e. traditional language
pedagogy, the role of the teacher was restricted to manager of materials. In
contrast to this, according to Richards and Rodgers (2001), in a communicative

classroom the teacher is assigned to be catalyst, consultant or guide, leaving
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the entire task to learners. On the issue of the authority, power and control
shared between the teacher and students, Nunan (1989) explains that teacher
fronted or teacher dominated classroom interaction has a debilitating effect
because teachers have forgotten or ignored the fact that in the real world

speakers shape their own conversations (Basturkmen ,1994).

Giving the learners a different role (such as greater initiative in the classroom),
réquires the teacher to adopt a different role. To this end, according to Breen
and Candlin (1980) as cited in Nunan (1989:87), the teacher has three main
roles in the communicative classroom. The first is to act as a "facilitator of the
communicative process", the second is to act as a "participant" and the third is

to act as "observer and learner" (ibid).

In general terms, according to Larsen-Freeman (1986); Littlewood (1981);
Harmer (1991) in communicative oriented classroom, the teacher should act as
'counselor', 'facilitator', 'organizer', 'participant’, 'prompter’, 'resource etc'

instead of being an actor of the stage.

2.6.5. Setting

"Setting" refers to the classroom arrangements specified or implied in the task,
(Nunan, 1989). In addition, setting also signifies the instructional setting where

pedagogical conditions are treated. In relation to the ways for learners to use

language in the classroom, (Moss, 2003) explains:

The classroom setup can hinder or enhance interaction
opportunities. If the desks are in neat rows with everyone facing
the chalk board and the teacher, learner-to-learner interactions are
more difficult to initiate. Round tables, desks arranged in small
groups, or even a semicircle of desks help make interactive task

easier.

Jean and Hahn (2006) also explain that classroom setting refers to certain
environment, in which every task is performed. In relation to classroom
arrangements, Wright (1987) suggests the different ways in which learners
might be grouped physically based on inci‘ividual, pair, small group and whole

class made. For the relationship between task participants' roles and each



setting, Alderson and Lynch (1988) as cited in Jean and Hahn (2006) advocate
the effectiveness of group work compared to that of individual work for general
pedagogic reasons (e.g., increasing the cooperation and cohesiveness among
learners), and (Celce-Murcia, 1991) mentions the positive role of group work
and pair work in promoting a linguistic environment likely to assist Lz learning.
This scholar further explains that the most effective and appropriate classroom

organization is pair work and group work.

Nunan (1989) discusses that the setting with respect to 'environment' refers to
where the learning, actually takes place. In the case of mode of learning, the
implication of teacher-directed based interaction, for example, television-

teacher directed classroom pedagogy is worth discussed as one aspect of

setting.

This review of related literature section has explored, interpreted, synthesized
and discussed what has been researched and documented in the previous
works. While reviewing the literature, the researcher is acquainted with various
approaches which can help him to look the problem from various perspectives.

In the next part, the research methodology of this paper will be discussed.



CHAPTER III
RESEARCH DESIGN AND METHODOLOGY

3.1. Design of the Study
The researcher followed a descriptive study design. The descriptive method was
employed with the intention of obtaining pertinent data. The study focused on
describing, recording, analyzing and interpreting the conditions that prevail in
the school under question in relation to classroom interactional implication in
teaching oral communication through the use of tasks. In relation to
'pedagogic’ tasks, the whole study talked and justified the realization and
implementation of oral communicative tasks, students' and teachers' roles and
setting, i.e. mode of interaction, classroom set up and satellite television led

instruction in the target grade level of English language classroom.

3.2. The Research Setting

Amanuel High School was selected because it is a typical case study. The other
important reason for choosing this school is that the researcher was familiar
with this problem while he had been teaching English, in the school, for five
years and this made the research somewhat appealing to the researcher. Thus,
if the classroom interactional implication in teaching oral communication
through the use of tasks was studied in this school, the researcher believes, it

became the best place to learn.

The researcher focused only on a government school because the satellite
television lesson is implemented only in government schools and the satellite
television based instruction was taken in the study as a potential variable
under instructional setting. Furthermore, only grade nine was chosen because
it was more convenient for the study in that oral communication interaction is
possibly given more room than in lower grades. The researcher did not .indude

grade 10 in his study because the actual class ended up early in the academic

year.



3.3. Sources of Data and Sampling Procedure

A. The Classroom
The main research question is on the classroom interacitonal implication in
teaching oral communication through the use of tasks which is, of course, an
instructional process that takes place in the classroom. Thus, the classrooms
were taken as the main source of data. It was here that where observations
were made to see what really happened in the classroom. In order to select
them, the name of classrooms occupied by each teacher was listed. After that,
one class from each teacher’s list was selected using the lottery system. Using
this sampling procedure, 5 classrooms out of 19 were taken. However, only 2

out of 5 were randomly selected for observation.

B. Teachers

Teachers are one of the most important elements in the teaching and learning
process. Through their experience they have gathered useful information that
can be channeled to useful practice. Therefore, teachers were considered to be
rich sources of data. With this in mind, the researcher used the comprehensive
sampling technique to choose the teacher respondents. Therefore, all (the five)
English teachers who were involved in teaching English language in grade nine

were taken.

C. The Students

Oral communication interaction is implemented on students. Therefore,
students are the main actors/ actress in the implementation of oral
communication interaction. Since reality is very complex and it couldn't be
fully comprehended and understood by a single mind and method, students
were taken as one source of data as to furnish important information
pertaining to the problem at hand. To select students, the researcher ﬁsed the
simple random sampling technique. Thus, 35 students from each sample
sections were selected. Out of the total number of 1,600 students, 175 were

taken as a sample, representative of the target study.
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3.4. Instruments of Data Collection

The data were collected through three instruments: questionnaire, interview

and observation.

A. Questionnaire

Questionnaire was used as the instrument for the data gathering process. The
rflajor reason why questionnaire was used in the data gathering process is to
get much information from the large number of respondents. It is also easy to
distribute and gather information, particulérly when the respondents are very
large in size. Two types of questionnaires were prepared to be filled by grade 9
English teachers and students. These were, one for students and the other for
teachers. The teachers’ questionnaire contained 27 closed- ended and 5 open -
ended items. On the other hand, the students’ questionnaire contained 21
closed- ended and two open- ended items. In order to avoid communication
barriers, the students' questionnaire was translated into Amharic (Appendix B-
1). The questionnaire for teachers had four parts. These were used to examine:
1 whether the goals, contents as input and activities in the task
adequately realize oral interaction (part- I)
2 the classroom teachers' roles and satellite television teacher's roles in
facilitating oral interaction (part-II)
3 the conditions of the classroom set up in facilitating oral interaction (part
—I1I)
4 the students' roles and the mode of interaction used in oral interaction

(part- IV)

Part one and part two of the teachers' questionnaire contained question items
which are likert-type of opinion scales ranging from 'strongly agree; to 'strongly
disagree'. Part three also contained question items which are -designed' under
three divisions of 'yes', 'no’ and 'undecided’ categories. In addition, part four

contained closed- ended question items in the form of multiple choices.



On the other hand, the questionnaire for students had two parts. These were
intended to examine:
1 whether the contents as input and activities facilitate oral interaction
(part- I)
2 the role of classroom teacher and satellite television teacher in an oral

interaction (part- II)

Part one of the students' questionnaire contained question items which are
likert-type of opinion scales ranging from 'strongly agree' to 'strongly disagree.
Furthermore, part two contained question items that are assigned under three

divisions of 'yes', 'no' and 'undecided'.

Open- ended items were added at the end of both teachers' and students'
questionnaires in order to consider unanticipated responses within these
structured questions. However, the responses obtained from these open- ended
questions were used to strengthen and substantiate the information collected
through closed- ended questions. Although these open- ended questions were
prepared for both teachers and students, only students were trying to give sets
of information in relation to activities, roles of teachers and roles of satellite

television led instruction. These sets of information are given on Appendix-E. (A

B. Observation

The other major and central instrument of data collection is the classroom
observation. It describes what was really happening in the classroom during
instruction. According to Mariam (1998), classroom observational data gives
first hand account of the situation under study and when combined with
interviewing and document analysis allows a holistic interpretation of the

phenomena being studied.

Therefore, for this study, an observation scheme in the form of checklist was
used. The checklist contained five parts. The first part examined the
effectiveness of activities in facilitating oral interaction, the second part was for

classroom teachers' role, the third part justified the role of television teacher,

(%)
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the fourth part examined students' role, and the fifth part investigated the
conditions of classroom set up. The observation checklist was adapted from
Nunan (1989:135-137). Nunan’s checklist is designed to examine
communicative language tasks (not specific to oral language (Appendix F). The
major points to be examined in the checklist are: goals, input, activities, roles
(of teachers and students) and setting. Under these major points, there are list
of minor points (39 items). The researcher did not use all the 39 items in the
checklist. Items which have direct relevance with the study were taken .Some
items which are not used to achieve the objective of this study were omitted
and replaced by others. After this, the researcher of this paper adapted them
into a table form. The table contained 21 items (Appendix D-1). Besides, these
items were rated using a tick (V) mark under Yes’, No’ and ‘Undecided’
categories during oral interaction lesson. The total number of ticks (V) given to

the observed teachers was used to analyze and interpret the data (Appendix D).

In addition to the researcher, one observer participated at a time. The assistant
was given a detailed orientation on how to use the checklist. By directly
observing what happens in the classroom using the checklist, the researcher
and the assistant checked whether what people say, do or think was reflected
in the actual condition. The sets of information collected through observation
were analyzed using description. 2 teachers out of 5 were randomly selected for
the observation. The reason for having few teachers to be observed was due to
the difficulty to get the television program so many times in a day and shortage

of time.
C. Interview.

Much of what we cannot observe for ourselves has been or is being observed by
others. Thus, the researcher used interview to fill the gaps if any. Thus,
interview is very useful instrument to understand the reasons why and how
things happen the way they are happening. In order to give the interviewees a
degree of control and power over the issue and to give the interviewer a great

deal of flexibility as stated by Nunan (1992), semi-structured interview type



was preferred in designing questions (Appendix- C)

The teachers selected for interview were those who observed because the
interview would give the researcher the chance to raise questions that he had
seen during observation. The interview was recorded in audio tape and
transcribed into a text (look Appendix C-1 and C-2). Sets of information
collected through this interview were used to crosscheck and substantiate
those taken from the questionnaire. After conducting the interview, the findings

were organized and treated in light of theirrelevance to the aim of research.

3.5. Data Collection Procedure

The data gathering instrument, the questionnaires were pilot tested and
reviewed in order to make essential correction and maintain the validity of the
instrument before the final study was conducted. This helped the researcher to
avoid errors likely to happen. The questionnaires were tried out in the sample
area (Menkorer High School) on the students and teachers who were not
included in the final research study. After this, they were revised depending on
the comments given. As a result of this, some items were rephrased and the

scquence was rearranged :

'Orientations were given to respondent teachers and students at the beginning

on the goal of the study as well as the nature of the questionnaires.

The observation had been made first in order to avoid the occurrence of some
artificial behaviors and acts which can be exhibited by teachers and students
after they got information from questionnaires. The observation was made

when the actual teaching learning process was going on.

The questionnaires’ prepared for the students and teachers were administered
following the speaking skill section. After that, these questionnaires were
collected in the same session. However, some of the respondent teachers and
students who couldn't go through all the questions at once were told to return

them at other times. Out of 175 students, only 159 returned the



questionnaires. However, all the teachers’ questionnaires were returned to the

researcher.

The interview was made at the end after identifying possible issues that were
not well addressed through the questionnaires and observation. Then, the data

was categorized according to the research variables.
3.6. Method of Data Analysis and Interpretation

After the questionnaires had been returned from respondents, the process of
tallying and tabulation were carried out. The analysis was made based on the
questionnaires and the results of observation checklist. As it was pointed out
in the instruments of data collection part, however, sets of information
collected through interview and open- ‘ended questions were utilized to
strengthen those taken from the questioﬁnaires and observation. In addition,
data interpretation of students’ questionnaire was worked out using
percentages. Since the target of the study is to describe what is being
practiced, the researcher perceived that percentage was an appropriate
statistical procedure. However, data interpretation of teachers' questionnaire
was worked out simply by writing in numbers. In addition, the data
interpretation of the observation was made using description taking the total

number of ticks into consideration.



o whether the goals, contents as input, and activities in the task
facilitate oral interaction

e the roles of teachers and students in facilitating oral interaction
as implied in the course book

e the role of television teacher in the classroom setting in
facilitating oral interaction

o the perception of teachers on the mode of interaction used Iin
oral interaction

e the conditions of classroom set up in facilitating oral interaction

4.1.1. Conditions in Relation to Goals of Activities

One of the questions teachers were asked in the questionnaire was to identify
whether the goals of oral communicative activities facilitate oral interaction or

not. The information obtained is indicated in the table below.

Table 1: Teachers’ responses on the goals of oral interactional activities

Number of Responses
Strongly | Agree Undecided | Disagree | Strongly

No Questionnaire items agree disagree
1 The goals of activities are 2 3 - -

explicit
2 The goals are relevant to the . 3 4 1

communicative needs of the -

students

The target respondents for the given items above are only teachers because the

concepts in relation to 'goal' might not be well interpreted by the students.

In item 1, the teachers were asked to reveal their perceptions on whether or not
‘the goals of oral communicative activities are explicit.” As a reaction to the
statement, out of 5 respondents, 2 strongly agreed and 3 agreed. When the
results of strongly agree and agree are lumped together, all of them assured
that the goals of activities are explicit. In relation to this, Brindly (1984) as

cited in Nunan (1989) states that without clearly articulated sets of goal
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statements, there is a risk that task-based language teaching programs will
lack coherence. Therefore, it seems that the goals of the oral communicative
activities in the course book are expressed by observable results which can be

attained by interaction between participants.

In response to whether ‘the goals are relevant to the communicative needs of
the students’ in item 2, out of 5 respondents, 4 agreed and 1 disagreed. The
majority of respondents (4 out of 5) answered that the goals of the activities are
relevant to the communicative needs of the students. Brindley (1984) as cited
in Nunan (1989) explains that the goals which reflect the communicative needs
of learners have greater face validity than those in which the goals are either
unstated, inexplicit, or which do not reflect learners' goals. Therefore, it would
be possible to say that the goals of the oral communicative activities of the

course meet the communicative needs of the students.

4.1.2. Aspects in Relation to Contents as input

One of the questions teachers were asked in the questionnaire was to identify if
the contents as input of the activities adequately realize oral interaction in the

classroom. The information obtained is indicated in the table below.

Table 2: Teachers’ responses on the contents as input of oral interactional

activities
Number of Responses
Strongly | Agree Undecided | disagree Strongly
No Questionnaire items agree disagree
1 Students are familiar to the 1 4 - - -
contents as input of
activities
2 | the contents as input have 1 3 1
sufficient information J

In item 1, Table 2 above, the teachers were asked whether or not ‘the students
are familiar to the contents as input of the activities.” Thus, 4 agreed and 1
strongly agreed on this item. When the results of agree and strongly agree are

lumped together, all respondents said that students are familiar to the
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contents of oral communicative activities. Therefore, it would be possible to say
that the contents of activities as inputs are selected on the basis that they are
closer to the students’ experiences and exposures. Students also give similar

responses to this item (Look at Table 10: item 1).

In item 2, the teachers were asked whether or not ‘the contents as input give
sufficient information to the students.” In this regard, one of them agreed, 3
disagreed and 1 strongly disagreed. By lumping disagree and strongly disagree
together, it can be indicated that the contents as inputs in the activities don't
give sufficient information. From this, it is possible to infer that contents as
input in the activities don't adequately prepare learners for coping with the oral
interaction in the classroom. A similar response is given by students (Look at

Table 10: item?2)

4.1.3. Conditions in Relation to Activities

In this section, an attempt was made to examine the potentials of oral
communicative activities in facilitating oral interaction in various aspects as

indicated in the table below.

Table 3: Teachers' responses on the activities of oral interaction

Number of Responses ___M_A%
T : . s =
No Questionnaire items 5 2 > S
= = : 29
) & 3 E on &
- - o O o = = oo
c o = = b o oo
= e =0 = e 50
L " © < o ] ol
I The activities motivate the students to speak I 4 s S
2 The activities are communicative (interactive)
- - - 1 -
| 3 The difficulty level of the activities is
appropriate to the students _ - 1 - 3 ]
4 | The activities in one way or another relate with
| the real world conditions | _ 2 3 - - -
/ 5 | The activities involve flexibility in 1 4 - - -
1 presentations - B
6 | The activities are designed in order to achieve a
particular goal. _ ) | 3 2 . -




In item 1, Table 3 above, the tcachers were asked whether or not ‘the activities
motivate - the students to speak.” Out of 5 respondents, 1 showed strong
agreement and 4 showed agreements. When the results of strongly agree and
agree are lumped together, 5 respondents said that the activities motivate the
students to speak. Therefore, this suggests that the activities selected in the

course book potentially arouse more interest, motivation and enjoyment.

In item 2, the teachers were asked to reveal their perceptions on whether or not
‘the activities are communicative (interactive).” All the teachers who took part
in the study responded as follows: 4 agreed and 1 disagreed. Therefore, the
majority of respondents (4 out of 5) justified that the oral activities are
communicative. One can infer from this data that the oral communicative

activities have potentials in arousing more talk and participation.

In statement 3, the teachers were asked whether or not ‘the difficulty level of
the activities is appropriate to the students.’ As a reaction to the statemeni'; out
of 5 respondents, 1 showed his or her agreement, 3 showed their disagreement
and 1 showed his or her strong disagreement. When the results of disagree and
strongly disagree are lumped together, 4 respondents asserted that the
difficulty level of the activities is not appropriate to the students. This data
indicates that the oral communicative activities in the course book are pitched
at the wrong level. For this reason, tasks must be designed in such away that
students can solve them. . A similar response is given by students (See Table
11: item 3). Therefore, the difficultv level of the oral communicative acrti\;il,ic’s

did not have potential in facilitating oral interaction.

In item 4, the subjects were asked whether or not ‘the oral communicative
activities in one way or another rclate with the real world life.’ Thus, 2 strongly
agreed and 3 agreed. By lumping strongly agree and agree together, all
respondents answered that the oral communicative activities in the course
book in one way or another relate with the real world life. It is worth noting
here that aspects of authenticity are considered as a potential factor affecting

interaction (Nunan, 1989). Nunan further discuses that if a given activity is
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related in one way or another to the real life of the students, it provokes their

interest so that inter_action would be active and warm.

In item 5, the teachers were asked whether or not ‘the activities have flexible
presentation.” Responding vto this item, all subjects agreed that the oral
communicative activities have flexible presentation styles, i.e., the lessons are
presented through motion pictures with a variety of alternatives. In addition,
according to the interview result (Appendix C1 and C2) indicates, models are
shown to the students on the way how to involve in pair work and group work
activities through the plasma television screen. In connection to this idea,
literature in the area tells us that the more the presentation of activities is
flexible, the better it grabs the students' attention and consequently paves the

way for 11ve1y interaction (Harmer, 199 1).

In item 6, the teachers were asked whether or not ‘the activities are designed in
order to achieve a particular goal.” As a reaction to this statement, out of 5
respondents, 2 strongly agreed and 3 agreed. When strongly agree and agree
are lumped together, all the respondents asserted that the oral activities are
designed in order to achieve a particular ‘goal. A similar response is given by
students (See Table 11). In relation to this, Jean and Hahn (2006) state that in
real life, we always have a reason for speaking and so our speaking activities

should aim to reflect this wherever possible.

4.1.4. Aspects in Relation to Roles

Learners and teachers are expected to play a role in carrying out learning tasks
in the classroom. Therefore, in this section, an attempt was made to examine
teachers’ attitude towards the roles that learners and teachers are required to
adopt in order to facilitate oral interaction. The information obtained is

indicated in the tables below.
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Table 4: Teachers' responses on their roles during oral interaction lesson

Number of Responses |
=
No Questionnaire item = E g .
2 o o 2 sgﬁ = :‘2;) !
oo | < = )] v o |
1 You introduce the topic before the television lesson to help ]
learners to prepare for the task 3 2 - - - !
2 You clarify the learning objective of the oral activities to F
make them purposeful 2 3 - - - IJ
3 You act according to the instruction given by the television !
teacher to facilitate oral interaction 3 1 - 1 _[
4 You group students with mixed abilities to facilitate oral
interaction - - - 3 2
5 You encourage students to interact freely by moving
between the desks : 2 3 - - -
6 You provide a rich environment that contains collaborative
work _ ' - - I 4 :
7 You let students to work on difficult areas at the end of the
television lesson to help them to overcome their oral
communicative problems 3 1 1 - -

In item 1, Table 4, the teachers were asked whether or not ‘they introduce the
topic before the television lesson.’ In this regard, out of the 5 respondents, 3
strongly agreed and 2 agreed. By lumping together strongly agree and agree, it
can be observed that all respondents said that teachers introduced the topic
before the television lesson to help learners to prepare for the task. This
contradicts with the students’ response (See Table 12: item 1). As the
observation result (Appendix D) and students’ response indicate, teachers
didn't introduce the fopic before the television lesson is started. In the open
ended questions, students explained that teachers usually appeared in - the
middle of the lesson in the classroom. From this data, it would be possible to
say that learners failed to take part in a preliminary activity that introduces the

topic and the situation (Richards and Rodgers, 2001).

In statement 2, the teachers were asked whether or not ‘they clarify the
learning objective of the activities to make them purposeful.” Thus, 2 strongly
agreed and 3 agreed on this item. When the results of strongly agree and agree

are lumped together, all respondents (5) assured that teachers clarified the



Table 9: Teachers’ responses on the conditions of classroom set up during

oral interaction

Number of responses

No | Questionnaire items Yes No Undecided
1 | Is it possible to organize the class for

pair and group activities? - 5 -
2 | Are there enough seating spaces for | 4 -

interaction?

3 | Are the desks and tables easily
movable to make groups? - 5 -

In item 1, Table 9, the teachers were asked if ‘it is possible to organize the class
for pair and group activities.’ In responding to this item, all teachers (5) claimed
that it is impossible to organize the class for pair work and group work. As the
observation result (Appendix D) indicates, most students sat in groups of three
through out the whole period although the television teacher ordered the
students to perform the activities with a partner. In the interview (Appendix C1
and C2) teachers also explained that it is impossible to organize the students in
pairs because of the unwillingness of students to move on to other seats.
However, during group work and pair work, students can face and talk directly
to one another, so it is much closer to the way we use language outside the

classroom (Byrene, 1987).

In item 2, the teachers were asked whether or not ‘there are enough seating
spaces for interaction in the classroom.” In this regard, the majority of
respondents (four out of five) confirmed that there are no enough seating
spaces for interaction. From this data, it is possible to infer that the classroom

1s filled with tables, chairs and large number of students.

In item 3, the teachers were asked if ‘the desks and tables are easily movable to
make groups.’ As a reaction, all of the respondents answered that the desks
and tables are not easily movable to make groups. As the interview result
(Appendix C1 and C2) indicates, chairs and tables are combined and one

combined desk may weigh up to 30k.g. However, Moss (2003) explains that



round tables, desks arranged in small groups, or even a semi- circle of desks

help make interactive task casier.

As it can be seen from the above table, the classroom set up did not have

potentials in facilitating oral interaction.

4.2. Data Analysis and Discussion Based on the Students'

Responses to the Questionnaire

This part of the students’ responses to the questionnaire is intended to

examine:

e whether the contents as imput and activities in tasks adequately realize
oral interaction | :

¢ the roles of classroom teachers in facilitating oral interaction

o the roles of the television teacher (in a classroom setting) in facilitating

oral interaction

4.2.1. Aspects in Relation to Contents as input

This section investigated the perception of students have regarding to the
nature of contents as input of activities in facilitating oral interaction. To attain
this specific objective, the subjects were required to respond 3 statements as

indicated in the following table.

“
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Table 10: Students' responses regarding to the contents as input of the

activities of oral interaction

No

Number and Percentage of Responses
Strongly Agree Undecided | Disagree | Strongly
agree disagree

No % | No % | No % | No % | No %
Questionnaire items ’

A contents as input

1 You are familiar to the 461288 60378 23| 145 171107 | 13| 8.2
contents of activities

2 | You get sufficient information
from the contents of the 15| 94| 201]12.6 121 75| 68428 | 44277
activities :

3 You are interested with the 63139.6| 37(233| 20| 126 16 10| 231143

contents of the activities

With respect to familiarity of contents, the data in item 1 above shows that
66.6% of the respondents agreed on the fact that students are familiar with the
contents of activities. The information from the above table indicates that the
majority of the students at least agreed that there is no problem of familarity
with the contents of the activities. In the literature section of this paper, it has
been pointed out that the extent of content familiarity of a given activity has
something to do with promotion of interaction. In addition, subject matter with
which the Lz learning is familiar is easier to handle than topics whic}; are

entirely novel (Stern, 1992).

With respect to getting sufficient information from contents as input in
response to item 2, the majority of respondents (70.5%) said that students did
not get sufficient information from the contents of the activity as the input. A
similar response is given by teachers (Table 2). However, in order to interact
with each other effectively, students should get sufficient information from the

content of the activity.

3

In response to whether or not ‘the contents of the activities are the students
interest’ in item 3, the majority of respondents (62.9%) agreed that students

are interested with the contents of the activities. In the literature section of this
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paper, it has been stated that the input data, which task participants are
supposed to comprehend and manipulate in the communicative process should
reflect the learners’ needs and interests, thereby possibly encouraging the use
of the target language. Therefore, it seems that since the contents of activities
are selected on the basis of learners’ interests, they can promote oral

interaction in the classroom

4.2.2. Conditions in Relation to Activities

In this section, an attempt was made to examine whether the oral
communicative activities adequately realize oral interaction or not. To attain
this specific objective, the subjects (students) were required to respond to six

statements in the following table.

Table 11: Students' response on the activities of oral interaction

Number and Percentage of Responses

Strongly Agree Undecided | Disagree Strongly
No Questionnaire items agree disagree
- No % | No % | No % | No % | No %
A Activities
1 The activities engage you to
communicate (interact) with each other 31 27.1 67| 42.1 8 50 211 132 20| 12.6
2 The activities motivate you to speak 52 | 31 46| 28.9 | 21| 132 24| 151 16 | 10.1
3 The difficulty level of the activities is 18 11.3 23| 145 27 17 52| 327} 39| 245
appropriate for you
4 The activities in one way or another 52| 32.7 67 | 42.2 14 8.8 191 11.9 7| 4.4
relates with your real life conditions
5 The activities are provided in a flexible 59| 37.1 66 | 41.5 171 107 11 6.9 6| 3.8
manner )
6 The activities are designed to achieve a 72 | 45.2 61| 384 6 3.8 11 6.9 91 5.7

particular goal |

In response to whether or not ‘the activities engage the students to interact
with each other’ in item 1, Table 11, 27.1% strongly agreed and 42.1% agreed,
5% rated undecided, 13.2% disagreed and12.6% strongly disagreed. When -
strongly agree and agree are lumped together, 69.2% of respondents agreed
that the activities in the course book engaged the students to communicate

(interact) with each other. Therefore, one can infer from this data that the oral



communicative activities have potentials in facilitating free communication n
their very nature.

In item 2, the students were asked whether or not ‘the activities motivate the
students to speak.” All the students who took part in the study responded as
follows: 32.7% showed their strong agreement, 28.9% showed agreement,
13.2% rated undecided, 15.1% disagreed and 10.1% strongly disagreed. When
the results of strongly agree and agrece are lumped together, the majority of
respondents (61.6%) asserted that the oral communicative activities motivate
the students to interact with each other. In relation to this, Howarth (2000)
states that motivation is a fundamental aspect of successful learning.
Therefore, interactional activities should lead learners to increase their level of

motivation when they participate in communication.

In response to whether or not ‘the difficulty level of the activities is appropriate’
in item 3, 11.3% strongly agreed, 14.5% agreed, 17% rated undecided, 32.7%
disagreed and 24.5% strongly disagreed. When the results of disagree and
strongly disagree arc lurﬁped together, the majority of respondents (67.2%)
claimed that the difficulty level of the activitics is not appropriate for the
students. In relation to this idea, Akbarnetaj (n.d.) states that the activities
should not be very difficult because difficult activities require swift and high

level of mental processing to communicate meaning.

In item 4, the Studénts were asked whether or not ‘the oral communiclative
activities in one way or another relate with the real life of students conditions.’
In this regard, 32.7% strongly agreed, 42.2% agreed, 8.8% rated undecided,
11.9% disagreed and 4.4% strongly disagreed. When the results of strongly
agree and agree are lumped together, the majority of respondents (74.9%)
agreed that the oral communicative activities relate with the real world life. In
relation to this, Stern (1992) points out that task oriented activities should
focus on involving learners in 'authentic and 'real’ communication. In addition,
the most motivating language to learn cnables us to talk in a realistic

condition.



In item 5, the students were asked whether or not ‘the activities are provided in
a flexible manner.’ In this regard, 37.1% showed their strong agreement, 41.5%
showed their agreement, 10.7% rated undecided, 6.9% showed their
disagreement and 3.8% showed their strong disagreement. When the results of
strongly agree and agree arc lumped together, the majority of respondents
(78.6%) responded that the activities are provided in a flexible manner. To this
end, Harmer (1991) states that by presenting students with a variety of
activities, we can ensure their continuing interest and involvement in an oral
interaction. However, classes which continuously have the same activities are

not likely to sustain interest.

In item 6, the students were asked whether or not ‘the activities are designed to
achieve a particular goal.” As a reaction to this statement, 45.2% strongly
agreed, 38.4% agreed, 3.8% rated undecided, 6.9% disagreed and 5.7%
strongly disagreed. When strongly agree and agree are lumped together, the
majority of respondents (83.6%) résponded that the oral communicative
activities are designed to achieve a partici‘llar goal. Good task-essentially goal-
oriented, requires group or pair to achieve an objective that is usually
expressed by an observable result, which is attainable only by interaction

between participates (McDonough and Shaw, 1993).

4.2.3. Aspects in Relation to Roles

This section investigated the perception that students have regarding the roles
played by their English teachers and television teacher (in classroom setting) in
facilitating oral interaction. To attain this objective, the subjects were required

to respond to nine items in Table 12 and 3 items in Table 13 respectively.



Table 12: Students' responses regarding to the roles of classroom teachers

during oral interaction

Number of responses

Yes No Undecided
No Questionnaire items No % No %o No %

Does the classroom teacher: ) BEE 2| 12| 704 12| 76

1 | introduce the oral activities before the television
lesson is stated? |

2 | clarify the learning objective of the oral 40 2521 108 67.9 1L 4.9
activities?

3 | act according to the instruction given by the 37 2331 103 | 64.8 191 11.9
television teachers?

4 | group students by mixing weak and clever 8 5 MF| 923 4|25
students? 2K

5 | encourage students to interact by moving > 55 34.6 89 56 I5] 94
between desks? :

6 | Provide a rich environment that contains 23 145| 109 | 68.5 27| 17
collaborative work

7 | diagnose problems faced by students who have
difficulty in expressing themselves? 8 51 126 793 25 | 157

8 | encourage students to sit in pairs or groups for 45 28.3 109 | 68.6 51 3.l
oral interaction? ; .

9 | let students to work on difficult areas at the end 31 19.5 116 73 12| - /5

of the lesson?

In item 1, Table 12, the students were asked whether or not ‘their English
teacher introduces the oral communicative activities.” As a reaction to this
statement, out of 159 respondents, 70.4% of them said that classroom English
teachers did not intr:)duce the oral activities before the television lesson is
started. In relation to this, (Willis,1996 in Klapper, 2003) states that in .the
‘pre-task phase' the teacher shouldr explore the topic with the class Eand

highlight useful words and phrases and help learners prepare for the task.

In item 2, the sample students were asked whether or not ‘their classroom
teacher clarifies the learning objective of the oral activities.” In this regard, out
of 159 respondents, 67.9% of them answered that teachers did not clarify the
learning objective of the oral activities. From this data, it is possible to infer

that teachers failed to provide the learners with a reason to speak. Therefore, it
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seems that teachers didn't present what will be expected of the student in the
oral activity during introduction. However, an increase in student interaction

can be promoted by providing a reason to interact (Howarth, 2006).

In item 3, the students were asked whether or not ‘their classroom teacher acts
according to the instruction given by the television teacher.” In responding to
this item, out of 159 respondents, 64.8% of them replied that teachers did not
act according to the instruction given by the television teacher. Although it
contradicts with the teachers response, a similar result is observed in the
observation checklist (Appendix D). From this data we can infer that teachers

failed to supervise the activities when they were told to do so.

In item 4, the students were intended to uncover their perception of fheir
classroom teacher’s role ‘in grouping them by mixing weak and clever
students.’ As a reaction to the statement, the majority of respondents (92.5%)
confirmed that teachers didn't group stﬁdents by mixing weak and clever
students during oral interaction. In relation to this, Byrne (1987) states that
mixed ébility groups with fast and slow students together do help one another,
because the kind of work they have to do involve cooperation and collaboration

in oral interaction.

In item 5, the students were asked whether or not ‘their teacher encourages
them to interact with each other by moving between the desks.’ In this regard,
56% of respondents kexplained that teachers didn't encourage students to
interact freely by moving between desks. In the open ended guestionnaire
(Appendix E), students stated that teachers became angry and impatient when
they were asked for help during oral interaction. From this, it is possible to
infer that students did not voice their own opinion freely. Concerning this idea,
(Kayi, n.d.) justifies that teachers should circulate around the classroom to
ensure that students are on the right track and see whether they need the

teachers' help while they work in groups or pairs.

In item 6, the students were asked to reveal their perceptions on whether or

not ‘their classroom teacher provides a rich environment that contains
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collaborative work.” In this regard, the majority of respondents (68.5%)
answered that teachers didn't provide a rich environment that contains
collaborative work. Moss (2003) explains that teachers should create positive
relationships by encouraging learners to voice their ideas and feelings.
Therefore, teachers should reduce classroom anxiety created by new and
unfamiliar situations faced by students during oral interaction. Oral
communicative activities are likely to be more difficult to engage in for a second
language learner under conditions of stress, discomfort, fatigue, physical

danger and emotional distress (Stern, 1992).

In item 7, the students were asked whether or not ‘their classroom teacher
diagnoses problems faced by students who have difficulty in expreé&sing
themselves.” Responding to this item, 79.3% of respondents assured that
teachers failed to diagnose problems faced by students who have difficulty in
expressing themselves. In relation to this idea, Moss (2003) states that to make
interaction meaningful and effective, teachers need to know their students well.
They should know which students work well and which don't. From this data,
we can infer that teachers failed to give advice, assistance and support for
those who have a problem in oral interacgion. However, facilitating learner-to-
learner interaction by providing assistance when students request it or when

students are unable to repair communication breakdowns on their own would

be important.

-

In item 8, the students were asked whether or not ‘their classroom teacher
encourages the students to sit in pairs and groups for oral interaction.” As a
reaction to this item, the majority of respondents (68.6%) said that teachers
didn't encourage students to sit in pairs or groups for oral interaction. This
data revealed that teachers neglected group work and pair work which increase
the amount of students talking time. They didn't also give emphasis on the
opportunities they gave students really to. use Janguage to communicate each
other (Harmer, 1991). This data shows that since there is no collaborative work
among students, teachers failed to develop a higher degree of accomplishment

in oral interaction by all participants. Students cannot help with each other
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and in doing so cannot build a supportive community which raises the

performance level of each student in an oral interaction.

In item 9, the students were intended to uncover their perceptions on their
classroom teacher’s role in ‘letting them to work on difficult areas at the end of
the lesson.’ In this regard, 73% of the respondents answered that teachers
didn't let students to work on difficult areas at the end of the lesson. The open
ended questionnaire result (Appendix E) indicates that teachers went out of the
classroom as soon as the television lesson is completed rather than ask
students whether or not they have problems. Therefore, it seems that teachers
did not clear the doubts of students and clarified points which are difficult to

understand.

Table 13: Students' responses on the roles of television teacher during

oral interaction

Number of responses
No Questionnaire items Yes No Undecide
E d
No % No % No | %

Does the television teacher:

1 give you enough time to interact with | 10 6.3 143 89.9 6 | 3.8
each other? |

2 | use appropriate speed in speaking? 17 107 | 136 | 855 6 | 3.8

3 | speak clearly to vou i 035 59.7 56 35.2 g8 | 5.1

20 | 124

e
o
=
o

Total | 122 | 76.7 | 333

-

In item 1, Table 13, the students were asked whether or not ‘their television
teacher gives them enough time to interact with cach other.” As regards this,
the majority of respondents (89.9%) answered that the television teacher didn't
give enough time to the students to interact with each other. As it was observed
in the classroom, students were forced to stop their discussion and dialogue
reading before they completed (Appendix D). Howarth (2006) explains that I
reasons for interaction breaks down is that because of the learners haven't had

time to think about what they want to say and how to say it. Therefore, the
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time given for students to interact with each other is not enough. A similar

response is given in the teachers’ response (Appendix C1 and C2)

In item 2, the students were asked whether or not ‘their television teacher uses
appropriate speed in speaking.” As a reaction to this item, the majority of
respondents (85.5%) said that the television teacher didn't use appropriate
speed in speaking. A similar result is seen in the observation checklist
(Appendix D). From this data it is possibfe to infer that the television teacher
speaks fast therefore the lessons may run fast without appropriate pause and

this may create difficulty for students to follow appropriately.

In item 3, the students were asked whether or not ‘their television teacher
speaks clearly.” In this regard 76.7% of respondents assured that the television
teacher speaks clearly to the students. A similar response is given by teachers
(Table 7). To this end, Stern (1992) states that if voices are clear they are
manageable for the Ly learners. However, clarity of voice is not guarantee for
managing the television teacher’s speech because students were expecting

teachers to explain every thing during oral interaction lesson (Appendix-C2).

4.3. Data Analysis and Discussion Based on the Results of

Classroom Observation Checklist.
This part of the researcher’s and co-observer’s results of the observation
checklist (Appendix D) is intended to examine whether:
e The activities in the tasks facilitate oral interaction
v« The roles of classroom teachers in facilitating oral interaction
e The television teacher’s roles in a classroom setting in facilitating oral
’ interaction '
o The students’ roles during oral interaction

_/ * The conditions of classroom set up in facilitating oral interaction.
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4.3.5. Aspects in Relation to the Conditions of the Classroom
Set up

Since there was no enough seating space for interaction and the desks and
tables were not easily moveable, the classroom lavout couldn’t be arranged in a
different way to facilitate oral interaction (Appendix D: items 5.1, 5.2 and 5.3
respectively). As it was already stated, tables in the classroom were combined,
heavy and immovable, because of this reason, the students were sitting in neat
rows with every one facing the chalkboard. Therefore, this made learner-to-

learner interactions more difficult.
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CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1. Summary

This study has examined the classroom interactional implication in teaching
speaking through the use of tasks. In recent years, the focus on language
teaching has placed a great emphasis on changing the classroom practice from
the traditional passive form to more communicative and student-oriented form
of learning through the use of tasks so that learners can be more easily
exposed to the target language. In order to implement these communicative
and student-oriented forms of learning in teaching oral interaction (speaking),
various aspects are taken in to consideration. Therefore, this research Ilﬁaper
analyzed those aspects related to components of communicative tasks (goals,

contents as input, activities, roles (roles of teachers and learners) and setting.

As the overall findings of this study revealed, classroom interaction in teaching
speaking through the use of tasks in the target grade level and school 1s not
successfully implemented. There are a number of reasons for this. These

include:

insufficient information provision of contents as the input data.

e inappropriate difficulty level of activities to the students.

« ineffective teachers in introducing the topic, clarifying the learning
objective, acting according to the instruction given by the television
teachers, grouping students with mixed abilities, providing a rich
environment, letting students to work on difficult areas and grouping
students in pairs or groups to facilitate oral interactions. -

e heavy and combined desks found in neat rows with everyone facing to
the chalkboard.

o the speed of the television teacher and insufficient time allotment for

interaction.
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e lack of learners’ initiative and willingness to interact with each other in

groups and pairs.

However, the explicitness of goals ; the familiarity of contents to the students;
the potential of goals and input( contents) in reflecting the learners’ needs and
interests; the authenticity, flexibility, purposeful and communicative

(interactive) very nature of the activities facilitate oral interaction.

5.2. Conclusions

From the above findings, the following conclusions are drawn:

1. The goals of the oral communicative activities in the course book meet
the needs and interests of lear‘nefs. In addition, they are also explicitly
stated.

9. The contents as input are familiar to the students. They also meet the
needs and interests of students. However, they do not give sufficient
information to the students during oral interaction lesson.

3. The activities meet the criteria of flexibility, authenticity, purposefulness
and communicative (interactive) power. However, they are difficult when
they are compared to the students' level. ..

4. Most classroom teachers fail to acknowledge the principles of

communicative language teaching in general and the task-based

language teaching in particular. They do not act as facilitators, catalysts,
consultants, etE:.

5. The implementation of satellite television led instruction is not conducive
for teaching oral interaction. The television teacher doesn't give enough
time for the students to interact with each other. In addition, the speed is
too fast. This in turn discourages the students from attending the lesson
properly and accomplishing the oral tasks appropriately.

6. The combined desks that are found in neat rows with everyone facing the

chalkboard makes learner-to-learner oral interactions more difficult.
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e It is advantageous to organize stude‘nts into pairs and groups in order to
give them a better opportunity to participate in oral interactions.

e The regional bureaus, administrators of schools and the community
should do something to solve the problem of the classroom set up using
different techniques like, raising awareness of the community about the
problems and making linkage with government and non- government

donors.
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Appendix-A
Addis Ababa University
Institute of Language Studies
Department of Foreign Languages and Literature

Teachers’ Questionnaire
Dear Teacher,
This questionnaire is designed for research purpose. It has no relation with any
kind of evaluation at all. The study is aimed at investigating the classroom
practices in relation to the effectiveness of goals, contents as input, activities,
classroom teachers' and satellite television teacher's roles, classroom set up,
students' roles and mode of classroom interaction in facilitating oral
communicative interaction. Responses given sincerely and objectively

contribute a lot for the success of the study.

Thank you in advance!

The respondent's background information

Sex: Male Female

Qualification: Diploma First Degree
Master's Degree and above

Experience as English teacher (in years)




Part One

Questions Related to goals, contents as input and activities in

facilitating oral communicative interaction

Instruction: for each of the following statements, please decide whether you

Strongly agree, Agree, Undecided, disagree or Strongly disagree. Indicate

your answer by putting " mark under the appropriate column in the right

side.
Responses
Strongly | Agree | Unde | Disagree | Strongly
agree cided disagree

A. Goals ,
1 | The goals of the activities are explicit
2 | The goals are relevant to the communicative needs of

the students

B. Contents as input
3 | Students are familiar to the contents of the activities
4 | The contents as input have sufficient information

C. Activities
5 | The activities motivate the students to speak
6 | The activities are communicative (interactive)
7 | The difficulty level of the activities is appropriate to

the students
8 | The activities in one way or another relate with the

real world conditions
9 | The activities involve flexibility in presentation
10 | The activities are designed in order to achieve a

particular goal

11. If you have other reasons about the oral communicative tasks, write

them down
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Part Two
Questions Related to Classroom teachers' and Satellite
Television Teacher's Roles
Instruction: for each of the following statements, please decide whether you
Strongly agree, Agree, Undecided, disagree or Strongly disagree. Indicate
your answer by putting " mark under the appropriate column in the right

side.

Responses

No Ttems Strongl | Agree | uncertain | Disagree Strongly
v agree disagree

A. Roles of Classroom Teacher

1 You introduce the topic of before the
television lesson to help learners to prepare
for the tasks

2 | You clarify the learning objective of the
oral activities to make them purposeful

3 You act according to the instruction given
by the television teacher to facilitate oral
interaction

4 You group students with mixed abilities
together to facilitate oral interaction

5 You encourage students to interact freely
by moving between desks

6 You provide a rich environment that
contains collaborative work

7 You let students to work on difficult areas
at the end of the television lesson to help
them to overcome their oral communicative .
problems i

B. Roles of the Television Teacher in a
classroom setting

|

8 He/she gives vou enough time to perform E
your duty effectively o

9 He/she has appropriate speed of speaking |

. - ]
10 | He/she has clear voice which can be |
managed by students easily

11 | He/she gives enough time for students 1o |
interact with each other orally |

12. If you have additional ideas on your roles and the roles of television

teacher, please specify




Part Three

Questions Related to the Conditions of Classroom Set up

Instruction: Please, mark a tick (\) in the column provided in the category of

'Yes', 'No' or 'Undecided’ that corresponds the statement.

Responses

No Items Yes No Undecided
1 Is it possible to organize the class for pair and
group activities?

2 | Are there enough seating spaces for interaction
in groups? .
3 | Are the desks and tables easily movable to
make groups?

4. If you have additional idea on the conditions of classroom setup, please
specify

Part Four

Questions Related to Students' Roles and Mode of Interaction

Instruction: Read the following statements and answer by putting a tick ()

mark in the box that satisfies your choice.

A. Students' Roles .
1. What behaviors do students usually show when they engage in oral
communicative interaction? '
e They all show interest to the activity and interact willingly D
e Only few or some members in a group or pair devote more
while others are passive D
e Almost all members engage themselves in other activities rather
than work with the target activity.D
e Please specify if you have any other idea




2. What feature(s) of learners' roles is/are usually exhibited while the

students accomplish a given oral communicative activity?

o They take the initiative to engage in the activity

e They expect much from the teacher

o They are easily discouraged by the problems they face

o If you have any other idea, please write them own

B. Questions Related to Classroom Mode of Interaction
3. Which mode of interaction is more effective in promoting students' oral
proficiency in your opinion?
¢ pair work .
e group work [
¢ whole class based workl ]
¢ individual work—

e If you have any other ideas, please specify
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8. How do you evaluate you role in comparison to the television teachers'
role during oral interaction lesson? Since I don't have much opportunity
to help students during the oral interaction, 1 encourage the students to
speak in English by creating different situations. I give various activities

to the students in order to help them to interact with each other after the

television lesson.



c. authenticity? Are the oral activities related to the real conditions of
students? Although they don't use English outside the classroom,
activities are 1in one way or another related with their real life
conditions. They are taken from what students do in their L;.

d. time allotment to complete the task. Is the time enough? It is very
short. After the students start learning through the plasma
television, students don't work anything. Not only the students but
also teachers don't do any activity.

4. How do you evaluate the students 'role during oral interaction. The)} are
passive. 95% of them are passive. Surprisingly, when the speaking lesson
is presented, they hate it. Their faces are not bright. Therefore, they are
not willing to communicate. They hate the lesson because they are afraid
to speak and they don't know the advantage of speaking in English. ;

. How do you organizé pairs and grorups? For example, during pracficing
and completing dialogue in expressing certainty and uncertainty, it was
observed that when two students interacted with each others, the third
student couldn't get any opportunity to communicate with c';‘fher
students in the claés. What was the difficulty to organize the students
accordingly? First, they don't have time. Secondly, thev are not interé‘$ted
with the lesson. Therefore, they are not willing to go quickly and make
groups and pairs.

. What do you say about the nature of classroom set up in facilitating oral

interaction? Here, the classroom is not suitable. One combined desk

weight at least 30 kg. To carry and circulate this kind of desk in. the
classroom 1s difficult. Therefore, tables and chairs arc not suitable to
arrange them for pair work and groups work.

. What does television led instruction contribute for oral interaction

lesson? It 1s used to teach how to pronounce words correctly. It is used

as a model. In addition, the television teachers show models to the
students the way how to perform that type of lesson. However, the model
that is shown in the plasma screen and the students’ situation in the

classroom are different. What is produced in the plasma screen cannot
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Part One

Questions Related to goals, contents as input and activities in

facilitating oral communicative interaction

Instruction: for each of the following statements, please decide whether you

Strongly agree, Agree, Undecided, disagree or Strongly disagree. Indicate

your answer by putting "y" mark under the appropriate column in the right

side.
Responses
Strongly | Agree | Unde | Disagree | Strongly
agree cided disagree

A. Goals _
1 | The goals of the activities are explicit
2 | The goals are relevant to the communicative needs of

the students

B. Contents as input
3 | Students are familiar to the contents of the activities
4 | The contents as input have sufficient information

C. Activities
5 | The activities motivate the students to speak
6 | The activities are communicative (interactive)
7 | The difficulty level of the activities is appropriate to

the students
8 | The activities in one way or another relate with the

real world conditions
9 | The activities involve flexibility in presentation
10 | The activities are designed in order to achieve a

particular goal .

11. If you have other reasons about the oral communicative tasks, write

them down
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Part Two
Questions Related to Classroom teachers' and Satellite
Television Teacher's Roles
Instruction: for each of the following statements, please decide whether you
Strongly agree, Agree, Undecided, disa;gree or Strongly disagree. Indicate
your answer by putting "J" mark under the appropriate column in the right

side.

Responses

No ftems Strongl | Agree | uncertain | Disagree | Strongly
vy agree disagree

A. Roles of Classroom Teacher

1 You introduce the topic of before the
television lesson to help learners to prepare
for the tasks

2 | You clarify the learning objective of the
oral activities to make them purposeful

3 You act according to the instruction given
by the television teacher to facilitate oral
interaction

4 You group students with mixed abilities
together to facilitate oral interaction

5 You encourage students to interact freely
by moving between desks

6 You provide a rich environment that
contains collaborative work

7 You let students to work on difficult areas
at the end of the television lesson to help
them to overcome their oral communicative
problems i

B. Roles of the Television Teacher in a
classroom setting

8 He/she gives you enough time to perform
your duty effectively )
9 He/she has appropriate speed of speaking

10 | He/she has clear voice which can be
managed by students easily

11 | He/she gives enough time for students to
interact with each other orally

12. If you have additional ideas on your roles and the roles of television

teacher, please specily




Part Three

Questions Related to the Conditions of Classroom Set up

Instruction: Please, mark a tick (V) in the column provided in the category of

'Yes', 'No' or 'Undecided' that corresponds the statement.

Responses

No Items Yes No Undecided
1 Is it possible to organize the class for pair and
group activities?

2 | Are there enough seating spaces for interaction
in groups? .
3 | Are the desks and tables easily movable to
make groups?

4. If you have additional idea on the conditions of classroom setup, please
specify

Part Four

Questions Related to Students' Roles and Mode of Interaction

Instruction: Read the following statements and answer by putting a tick (V)

mark in the box that satisfies your choice.

A. Students' Roles .

1. What behaviors do students usually show when they engage in oral

communicative imteraction?

e They all show interest to the activity and interact willingly

e Only few or some members in a group or pair devote more
while others are passive ':]

e Almost all members engage themselves in other activities rather

than work with the target activity.

e Please specify if you have any other idea
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2. What feature(s) of learners' roles is/are usually exhibited while the

students accomplish a given oral communicative activity?

e They take the initiative to engage in the activity

e They expect much from the teacher

e They are easily discouraged by the problems they face

e If you have any other idea, please write them own

B. Questions Related to Classroom Mode of Interaction |
3. Which mode of interaction is more effective in promoting students' oral
proficiency in your opinion?
e pair work []
e group work []
e whole class based workl ]
e individual work—

e If you have any other ideas, please specify




Appendix-B
Addis Ababa University
Institute of Language Studies

Department of Foreign Languages and Literature

Students’ Questionnaire

Dear Student,

This study is aimed at investigating the classroom practices in relation to the
effectiveness of contents as input, activities, classroom teachers’ and television
teacher's roles in facilitating oral interaction. Responses given objectively and

sincerely contribute a lot for the success of the study.
Thank you in advance!

The respondent’s packground information
Sex: Male Female

Age.



' Part One

Questions related contents as input and activities
Instruction: for each of the following statements, please decide whether you
Strongly agree, Agree, Undecided, disagree or Strongly disagree. Indicate

your answer by putting V' mark under the appropriate column in the right

side.
Responses '
Strongly | Agree Undeci | Disagree Strongly
agree ded disagree .

A. Contents as input
You are familiar to the contents of
| the activities

You get sufficient information from
the contents of the activities

You are interested with the contents
of the activities

B. Activities

The activity engages you to
communicate (interact) with each
other

The activities motivate you to speak

The difficultv level of the activities
is appropriate for you

The activities in one way or another
relates with your real life conditions '

The activities are provided in a
flexible manner for you _

The activities are designed to
achieve a particular goal

10. If you have other reasons, please write them down




Appendix- C1
Teachers A's Interview Responses

First of all I would like to thank you for your cooperation for this interview.

1. To start our interview, the first question is, in the past decades we taught
our students in the structural method. However, currently we are
applying task based language teaching method which is supposed to be
scientific in order to achieve the principles of communicative language
teaching. Which do you appreciate? Well, I appreciate the method that
we use to teach English at present? Do you mean task based language
teaching method? Yes, because this'gives an opportunity for students to
interact with each other. Task-based language teaching methodology in
an interactive classroom context consists of three broad phases. These
are: pre-task, task cycle and the language focus phases. Have you taken
any training/work shop on how to implement these phases in the

classroom? No, I haven't taken any training, workshop or course on how

to apply them before.

[\

clarity and potential in reflecting learners’ needs and interests? Of
course, the contents are clear in the textbook. However, since students

don't have background and habit of speaking, they don't participate in

the oral interaction.

3. What do you say about the nature of speaking lessons in the satellite

television led instruction in terms of:

a. flexibility of prcsentation?‘ In general, it is provided in a good way.
It is presented in a diagram form, dialogue form and the like. It 1s
provided in a way in which students can participate in an oral
interaction. Although the students don't have background and

habit in speaking English, the speaking lessons are presented in

various way.

b. difficulty level? What about their appropriateness of difficulty level

to the students? The difficulty level of the oral activities in the
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course book is medium. They are not too difficult and they are not
too easy. Therefore, students try their best to manipulate them

c. authenticity? Are the activities related to the real life conditions of
students? Yes, the activities in the course book are directly related
with their real life conditions. Although students don’t have the
habit of speaking English, they do it in their Li when they
communicate with people.

d. time allotment to complete the oral communicative activities. ? Is
the time enough? It is not enough. There is shortage of time to
complete the tasks. The time is completed when the students are
ready to discuss in pairs or groups.

. How do you evaluate the students' role during oral interaction? Are they
active? No, they are not active. They don't actively participate. They need
much explanation from the teacher. They can't understand the
information given to them very quickly.
. How do you organize pairs and groups? For example, during practicing
and completing dialogue in expressing certainty and uncertainty, it was
observed that when two students interacted with each other the third
student couldn't get any opportunity to communicate with other student
in the class. What was the difficulty to organize the students
accordingly? First of all there is no enough time to do that. Secondly,
students may not be volunteer to move to another seat.

. What do you s;y about the nature of classroom set up in facilitating oral

interaction? The classroom is not suitable to organize students in Pairs

and groups. Tables and chairs are not movable. They are also combined.

They are also heavy to move form place to place.

. What does television led instruction contribute for oral interaction

lesson? I think it is good because it shows samples (models) to the

students in the form of diagram, picture, and dialogue. Therefore, 1t
encourages students to participate in an oral interaction by looking at

those models in the television screen.
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8. How do you evaluate you role in comparison to the television teachers'

role during oral interaction lesson? Since I don't have much opportunity-

to help students during the oral interaction, I encourage the students to
speak in English by creating different situations. I give various activities
to the students in order to help them to interact with each other after the

television lesson.
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Appendix-C2
Teacher B's Interview Responses

First of all T would like to thank you for your cooperation for this interview.

1. To start our interview, in the past decades we taught our students in the
structural method. However, currently we are applying task based
language teaching method which is supposed to be scientific in order to
achieve the principles of communicative language teaching. Which do
you appreciate? | appreciate the task-based language teaching method. I
believe that it brings a change in teaching learning process. It can also be
used to put the principles of communicative language teaching in to
practice. Task-based language teaching methodology in an interactive
classroom context consists of three broad phases. These are: pre-task,
task-cycle and the language focused phases. Have you taken any
training/workshop/ on how to implement these phases in the

classroom? Yes, I have taken. [ learnt them in my diploma course by

dividing them into phases.

2. How do you evaluate the contents of the speaking lesson in terms of their
clarity and potentials in reflecting learners’ needs and interests? The
contents of the lesson don't reflect the needs and interests of learners.

Students would like to talk about HIV/AIDS and things that are relevant

to their age. However, the contents don't reflect this.

3. What do you say about the nature of speaking lessons in the satellite

television led interaction in terms of:’

a. flexibility of presentation? Although it doesn't have face-to-face

contact with the students, it tries to provide activities in a variety

of ways; using pictures, dialogue and the like.

b. difficulty level? What about appropriateness of difficulty level to the
students? The activities are difficult for the students because they
don't easily understand them and respond quickly. Therefore, the

difficulty level of the activities is not appropriate to the students. It

1s beyond their capacity.
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c. authenticity? Are the oral activities related to the real conditions of
students? Although they don't use English outside the classroom,
activities are in one way or another related with their real life
conditions. They are taken from what students do in their L;.

d. time allotment to complete the task. Is the time enough? It is very
short. After the students start learning through the plasma
television, students don't work anything. Not only the students but

also teachers don't do any activity.

4. How do you evaluate the students 'role during oral interaction. They are

passive. 95% of them are passive. Surprisingly, when the speaking lesson
is presented, they hate it. Their faces are not bright. Therefore, they are
not willing to communicate. They hate the lesson because they are afraid

to speak and they don't know the advantage of speaking in English. ;

. How do you organize pairs and groups? For example, during practicing

and completing dialogue in expressing certainty and uncertainty, it’_j."was
observed that when two students interacted with each others, the third
student couldn't get any opportunity to communicate with (ﬁher
students in the claés. What was the difficulty to organize the students
accordingly? First, théy don't have time. Secondly, they are not interé‘§ted
with the lesson. Therefore, they are not willing to go quickly and make

groups and pairs.

. What do you say about the nature of classroom set up in facilitating. oral

interaction? Here, the classroom is not suitable. One combined desk
weight at least 30 kg. To carry and circulate this kind of desk in the
classroom is difficult. Therefore, tables and chairs arc not suitable to

arrange them for pair work and groups work.

. What does television led instruction contribute for oral interaction

lesson? It is used to teach how to pronounce words correctly. It is used
as a model. In addition, the television teachers show models to the
students the way how to perform that type of lesson. However, the model
that is shown in the plasma screen and the students’ situation in the

classroom are different. What is produced in the plasma screen cannot
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