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bgtract

I nvestigating Writing Needs of Undergraduate Economics Students with reference to
Samara University

Tarekegn Tesema
Addis Ababa, May 2013

The main objective of this research is investigatiEnglish writing needs of economics
students with reference to Samara University. Ia study, an attempt was made to evaluate
whether the current writing course the students taking meets their academic and
occupational needs. To this effect, data were ctdbk through 5-point likert scale
questionnaire from students, subject area instmgcemd economics graduates and through
interview from English instructors, business fagullean, bank manager and bureau of
finance and economic development head. Besideswiae gathered through evaluation of
course materials English instructors are using ffeong writing course to the students.

In the analysis, writing activities the learnepgpected to perform in their academic studies
and in their occupation were identified and priéd. Then, it was found that the writing
activities are important in learners’ academic aoccupational settings. On the other hand,
it was identified that the students have positiitéuale towards taking the current English
writing course and prefer specific writing courdeat is relevant to business particularly to
economics. However, the findings revealed that ghelents face almost high or some
difficulties in performing the writing activitie®\s a result, it was pointed out that there is
clear gap between the students’ writing needs and thating competence. What is more,
it was discovered that the gap appeared betweensthéents’ writing needs and their
writing competence is due to the students lacletpeected writing abilities to carry out the
writing activities. This is because the currenitimg course the students are being offered
does not equip them with specific writing abilitiéghus, it was found that the writing
course, Basic Writing Skills Course, is not adeglyatmeeting their academic and
occupational needs.

Based on the findings, it was recommended thaalaydl designers should prepare specific
writing course for economics students considerimgrtacademic and occupational needs,
which were identified in this study. In additiomn$ara University curriculum revisers and
English instructors should evaluate the currentting course and make an adjustment in
which the students will be provided with specifiting course.

vii



Chapter One: Introduction
1.1. Background of the Study

The ability to communicate in writing is very impant skill for students’ academic success
and for their future career. In supporting thispilioson (2003) states that English used in
academic skills such as writing essay, writing gesient and project work are vital to
students’ success in a college or University. Conng the ability to write particularly in
business, Maican (2010) suggests that business aoaroation is very crucial particularly in
the fast growing world of business nowadays. Wiithie field of business communication,
business writing holds a paramount role becausedtkey part of daily activities in most
business and records texts formally for future rexfee. In addition, Admas and keene
(2000) strengthen that with the overture of freeneenic policy in Ethiopia, the business
sector is making a significant use of English fomenunication. These have enhanced
academic demand for English writing as studentsestio perform successfully in their

discipline and professional contexts.

However, whether all students in all fields of sésdtake the same writing course while they
need English writing for different purposes is thig question to be raised. It is believed
that students from different field of specializatioeed different writing course as they need
the writing course for different purposes. Thusfeohg them specific English writing
courses that help them in their real life situatisrvery important. If they do not take
specific English writing courses which help them floeir practical purpose, it is obvious
that they encounter writing difficulty in their admmic studies and in their future career.
Lau (2003) confirms that if students lack fundanaéskills, especially in writing, they face
difficulty to cope with their normal course workbha Likewise, John, Gross, Nord and
Johnson (1986) cited in MCEWen (2003) note thabmtiouing problem facing business
graduates is their limited written communicationlipbbecause of their unawareness of the
kind of writing done in the workplace. And a pooritimg skill weakens the effectiveness of
a given message and creates a poor image of a ogngpanstitution and the writer-they

both come across as ignorant. Consequently, thing/course students take has to center



on their current and future needs so that they @bfeerform effectively writing activities in

their studies and in their future occupation.

1.2. Statement of the Problem

Traditionally, English language was taught for magegrs being focused on language form
and rules whereby accuracy was much expected feanmérs. Since this mode of teaching
language did not help students use the languaged&bmpurpose, attention has been shifted
from teaching language forms and rules to commtineEdanguage teaching in which real
life situations are created for students so thay thse the language for communicative
purpose. The emergence of communicative approacbyding to Widdowson (1978), gave
birth to English for specific purpose in which Esbllanguage needed for certain group of
learners is quite different from other group ofrte&as as the context in which the language
used is different. The scholar pointed out that meguage we speak and write varies
considerably, and in the number of different wdg®n one context to another. If language
varies from one situation of use to another, tleesfit should be possible to determine the
features of the learners’ courses. Variation oflish language based on context in which
the language is used shows learners in differexitl fof studies need different English
language for different purposes. Concerning Higchinson and Waters (1987) says “Tell
me what you need English for and | will tell yoetBnglish that you need”. This indicates
that the kind of English language course a pasdicgtoup of students need depends on the
purpose for which the language is required. In t@amldi Richards (2001) supports that
students in different field of study have differéabhguage needs and what they are taught

should be restricted to what they need.

In the same manner, the writing course necessaryaiticular group of students should be
different from the others; for instance, Englishting course given to business students has
to be different from that of medical learners if want the English course meet the students’
specific needs. Giving students specific Englishtimg course that depends on their
specific need will prepare them to perform effeelyvthe tasks prescribed by their field of
study or work situation. Considering their specifeeds and interest in designing the course

also encourages them to take part actively inghening process.



However,in higher institutions in our country, most studeimcluding business learners are
given common writing course (basic writing skillsuese) that is used to develop general
writing skill. This means the students are nonhge2quipped with specific English writing

abilities that help them to perform specific wrgiractivities in their study areas and

workplaces. If so, students may face difficultynriting in their target situations.

Therefore, conducting research on analysis of lssistudents’ writing needs is mandatory
so that the writing course will be designed in aywameets the learnerspecific needs.
With this regard, certain local researches have lseaducted, for instance, Abebe Tilahun
(2010) conducted research on the writing needsusiness management students in relation
to sophomore English course offered at Dilla Ursitgrin focus. Additionally, Abebe
Alemu (2011) conducted research on the writing seddusiness students (public financial
management, and tax and custom administrationtrabfitan Civil Service College. Both
researchers have come to common finding, thathis, existing English writing course
doesn’t meet the writing needs of the learnersthair academic studies and in their

occupational setting.

There are also other researches which have beeatuciad at tertiary level. These are:
developing criteria for designing an appropriateglish course for accounting students at
Nekemte Africa Beza college by Beyene Wako (20@Bsessment of the relevance of
business English course at commercial college afi®\dbaba to the needs of employing
organization by Solomon Mogas (2010); analyzinglihgcourse needs of nursing students
on selected governmental nursing school by Ephéregema (2004); An Analysis of the
English Language Needs of Students of Theologyh viReference to Some Selected
Evangelical Colleges, by Tilahun Bekele (2003);edsining English course needs of
agriculture students at mekele University by Feasebadi (2004); Determining the English
Language Needs of Law Students at Mekelle Uniyelsyt Molla (2006); investigating of
English language needs of medical students attsedlgwivate college in Addis Ababa by
Kebere Malla (2012); analyzing English languagedseef fine art students at Mekele
teachers college by Habtamu Desta (2003); commiivécéanguage needs of commerce

students at saint mary’'s college by Fitsum Abat@0®. All findings of the above



researches reveal that there is a clear gab betatgeent English course and the learners’
English language needs.

However, the researcher has not come across stadglucted on writing needs of
economics students so far in Ethiopian context. Whgng types and the context in which
these writing types are used in economics are rdifftefrom other business fields. In
advocating this, Simpson (2011) explains that ewdsgipline has its own repertoire of
typical writing types, which are unlikely to be dsby members of other disciplinary or
professional communities. This is because eachipliise has its own typical ways of
constructing, interpreting and using the writingpdg. In consequence, the researcher
initiated to investigate the writing needs of thedents. The researcher has given focus to
writing because it is widely used in business inegal and in economics in particular. And
at the same time, the researcher has experienaédttidents face difficulty in writing. In
supporting this, white (1981) cited in Nunan (198&jtes that learning to write fluently and
expressively is the most problematic of the maditissfor all language users whether the
language is first, second or foreign language. Oh¢he reasons students face writing
problem specifically in their studies and in theacupation may be because they are not
equipped with specific writing abilities that helggem to write effectively in the target
situation. Analyzing the writing needs of the leamntherefore helps to design appropriate
writing course that meet their specific needs s the learners perform effectively writing

activities they are given in their studies andhieitt occupation.

1.3. Objective of the Study

The main purpose of the study is to investigate wWréing needs of undergraduate

economics students of Samara University in focustevspecifically, the study is to:

+ examine whether the existing English writing coursédresses the learners’
academic and future writing needs.

+ identify the attitudes of the learners towards nigkithe current English writing
course.



4 identify the specific writing activities the leamseperform in their academic and
occupational settings.

4 find out writing difficulties the students face performing writing activities in their
academic and occupational setting.

+ discover the gap between the learners’ currentiimgiriting competence and their
writing needs.

4 suggest possible solutions that fill the gap betw#es learners’ current writing
competence and their writing needs

1.4. Significance of the Study

Firstly, since there is no specific syllabus destyparticularly for economics students, it
will be hoped that syllabus designers and curricutievelopers will use the study to design
appropriate English writing course that help tharders in their academic studies and in
their future career. Secondly, it will help reséens for further study on the area in detail.
Thirdly, it will assist instructors to be aware Bhglish for specific purposes and the

students’ writing needs and then help them accghglin

1.5. Scope of the Study

This study was confined to investigating writingeds of economics students of Samara
University because dealing with all departmentsthef University will take tremendous
amount of time and resources. It dealt with thetimgi needs of the learners both in

academic and occupational settings.

1.6. Limitations of the study

Firstly, in identifying the students’ writing diffulties, information that is more reliable is
obtained if students’ samples of writing are anatlyzbut it is difficult to find samples of
writing for all writing activities identified in t& study. Secondly, it would be more
appropriate if other economics graduates from giffe organizations were included as
sources of data. However, there are no other arzghons to host economics graduates in
Samara. Thus, the study was limited to graduategimgin bank and in Bureau of finance

and economic development.



Chapter Two: Review of related literature

In the process of conducting research, reviewitejed literature is the very significant part
that serves as a base and guideline for a stugydwding conceptual theory and research
works related to an intended study. The purposewéwing related literature is thus to put
theoretical framework that helps as a guide fortadys and to discuss the previous
investigations’ findings in order to show gap betwehe past researches and the present
one. Accordingly, under this chapter theoreticapext of ESP including English for
business purpose (EBP), English language learregry and ESP, needs and needs
analysis, approaches to needs analysis, theorétgas on course material evaluation and

previous studies on needs analysis will have besusised in broader sense.

2.1. English for Specific Purpose

ESP was essentially a material and teaching-ledemewt. It has been influenced by the
development and changes in applied linguisticstEamglish language teaching (ELT) and in
turn, it has brought influence on ELT. It was, &xample, very influential in showing how
communicative language curriculum could be turnatb ieither a functional-notional

syllabus or a task-based syllabus. Here, the reasbimd English for specific purposes
emergence was to make language course more relevdaarners’ needs to help them

communicate effectively in a target situation (OaydEvans and St John, 1998).

2.1.1. Definition of ESP

Giving acceptable and universal definition of E&# been a great problem because what is
specific and appropriate in one part of the worlaymot work in other parts. Even today,
there is a big on-going debate as to how to spedifst exactly ESP constitutes (Robison,
1991; Strevens, 1977; Belcher, 2006; Dudley-Evait&John, 1998; and Anthony, 1997
cited in Brunton, 2009). Thus, it is difficulty produce a worldwide applicable definition of
ESP.

However, different scholars have given definitidrtreeir own. For example, Hutchison and

Waters (1987) define ESP is an approach to langtesgshing in which all decisions as to



content and method are based on learner's reasotedming. ESP course design is
therefore based on the question “why do the learmeed to learn a foreign language?”
This indicates that identifying language needseflearner is the foundation in ESP course

design.

To Munby (1978), ESP courses are courses in whieh dyllabus and materials are
determined by the prior analysis of the learnemmunicative needs rather than by
predetermined goals set by an institution or expdiis implies that learners are the center

in ESP course design.

Robison (1991) on her part defined ESP in termrtérga and characteristics in order to
understand it instead of giving direct definitiofhe first criteria for ESP is that it is goal
oriented, which means students study English becdlisy need English for study or
occupational purpose not because of they are steteén English language. The second one
is that an ESP course is based on need analysish witends to specify what exactly
students have to do using English. In the samentakesre are two characteristics of ESP,
which the scholar used to define it. Firstly, thesespecific period when the course
objectives should be specified and put into practgecondly, students on ESP course are
likely to be adults who are in tertiary educatiexperienced members of the workforce or
already studied EGP (English for general purpokesome years rather than children.

Streven (1988) also defines ESP in terms of absokharacteristics and variable
characteristics. The absolute characteristics cseprof language teaching that it is
designed to meet specified needs of the learnkateckin content to particular disciplines or
occupation; centered on the language appropriatease disciplines or occupations; and
designed in contrast with General English. Onater hand, the variable characteristics of
ESP may be restricted to the language skills ttemed (for example reading only); and

may not be taught according to any pre-ordainedhoaktiogy.

All of the definitions given have their own weakadhough they have validity. According
to Hutchison and Waters’ definition, it is not aleeghere ESP courses end and EGP courses

begin because many non-specialist ESP instrucee£$P approach in that their syllabi are



based on analysis of learners’ needs and theirspeoialist persons’ knowledge of English
for real communication. In addition, Streven’s défon that refers to content in the second
absolute characteristic may confirm many teachemgression that ESP is always and
necessarily related to subject content. Moreoves, Robison’s mention of ‘homogenous

class’ as a characteristics of ESP may lead tedhee conclusion (Antony, 1997).

Dudley-Evans and St John (1998) on the other hdied a modified definition of ESP in
term of absolute and variable characteristics byisieg other scholars’ definitions
(especially of Streven, 1977). It is believed thi@s division of ESP into absolute and
variable characteristics is very helpful in resotyiarguments about what is and is not ESP.

These definitions are given below.
1. Absolute characteristics
4+ ESP is designed to meet specific needs of thedearn
4+ ESP makes use of the underlying methodology anddtieties of the
discipline it serves;
4+ ESP is centred on the language (grammar, lexisstezy skills, discourse
and genres appropriate to these activities.
2. Variable characteristics
# ESP may be related to or designed for specifiaglises;
4 ESP may use, in specific teaching situations, ferdiht methodology from
that of general English;

# ESP is likely to be designed for adult learnershezi at a tertiary level

institution or in a professional work situationctiuld, however, be used for

learners at secondary school level;



# ESP is generally designed for intermediate or adedustudents.

# Most ESP courses assume basic knowledge of thedaegsystem, but it can

be used with beginners.

In the above definition, Dudley-Evans and St Jobh®98) try to point out the following

important ideas. Firstly, they explain that ESPcle#ag does not necessarily have to be
related to content but it should always reflect tmelerlying concepts and activities of the
broad disciplines. Moreover, Dudley-Evans and $nJdaim that ESP should make use of
a methodology that differs from that used in GehBrapose English teaching. This means
the methodology in ESP should refer to the natdr¢he interaction between the ESP
teacher and the learners since the teacher sonsetimeomes more like a language
consultant enjoying equal status with the learneh® have their own expertise in the

subject matter.

Most essentially, Dudley-Evans and St John (19@8gve that language should be included
as a defining feature of ESP. While the specifiedds arising from needs analysis relate to
activities that students need to carryout in thal morld (rather than language), a key
assumption of ESP is that these activities geneaaatk depend on registers, genres and

associated language that students need to mam@palatder to carry out the activities.

2.1.2. Emergence of ESP

Different scholars have put different reasons foesgence of English for specific purpose.
To begin with, Hutchinson and Waters (1987) sugtest there were three reasons for the
emergence of English for specific purpose. The fuas the demand for a brave new world,
and this comprises of two historical forces thaypd an important role to ESP occurrence.
First, at the end of the Second World War, thers tigh expansion of scientific, technical
and economic activity on international scale, farieus reasons, most notably the economic
power of the United States in the post-war world #re role of international language fell
to English. As a result, people highly needed legriEnglish language to be familiarized
with the new technology and commerce. Second, ithexisis of the early 1970s resulted in

massive flowing of Western money and expertise th® oil producing countries. During



that moment, the limitations of money and time teda need for cost-effective course with

clearly defined goals.

The other reason that had tremendous impact oartteegence of ESP was the occurrence
of major change in the field of linguistics. Traditally, the aim of linguistics had been to
describe the rules of English usages. However, laguage studies was shifted away
attention from describing formal features of langgiasage to discovering the way in which
language is actually used in real communicationd@ivson, (1978). One finding of the
studies was that language we use varies from doatisin of use to another. If language
varies from one situation of use to another, ittdthdoe possible to determine the features of
specific situation and then use these featurestsssa for learners’ course design. English
required by students in certain field of study cotiierefore be identified by analyzing the

linguistic characteristics of their specialist aoéatudy or work.

The third point that contributed for the growth BEP was the new development in
educational psychology that considers the learaadcstheir attitude to learning (Rodgers,
1969 cited in Hutchison and Waters, 1987). As ¢olders, rather than simply focus on the
method of language delivery, more attention wasmiw the ways in which learners acquire
language and the differences in the ways langua@equired. Learners were expected to
employ different learning strategies, use differskills, enter with different learning

experience, and are motivated by different needs iaterests. This led to a focus on
learners' need and designing specific courses tterbmeet individual needs. To this day,

the catchword in ESL is learner-centered or legruentered.

Munby (1978) also puts three main reasons for #padrgrowth of ESP programs. One of
the most significant reasons was the spread ofelnighd further education that resulted in
increasing demand for English language by scietusents who needed to gain knowledge
of science and technology. The second reason wadteration in the status of English

from medium to subject in some countries, whichpgexl standards of English for a better
course demand. The third one was the attractispézially made courses in English that
will enable learners to do their job or pursue tlstudies rather than the irrelevant general

English course.
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Dudley-Evans and St John (1998) try to summariz¢ tiee study of language for specific
purpose (ESP) has had a long history going batdkedRoman and Greek Empires. Since
the 1960s, ESP has become a vital and innovatiwgtgavithin the teaching of English as
a foreign or a second language movement. Thenatigiowering of the ESP movement
resulted from general developments in world econantite 1950s and 1960s. This was the
time when there came into being the growth of sl@eand technology, the increased use of
English as the international language of scieneehriology and business, the increased
economic power of certain oil rich countries ane thcreased number of international

students studying in the United Kingdom, Unitedi&af America and Australia.

The overall outcome of ESP development mention alw&s to put pressure on language
teaching professionals to design specific Englisbirges that meet the learners’ needs.
Strevens, (1988) claims that the rationale forrteed of ESP may partly be due to the fact
that ESP, as compared to English for General Pargg&P), is time and cost effective,
relevant to the learners, successful in faciligtearning and related to content (that is in its
themes and topics) to particular disciplines, oatigms and activities. In advocating this
idea, Nunan (1998) comments that adult learners Ieast when the content is relevant to
their experiences or present concerns and theihgpqrocess is relevant to their life
experiences. And if English course, according tocHmson and Waters (1987), is based on
the learners’ need and interest, it would help owprtheir motivation and thereby make

English learning better and faster.

Busturkmen (2010) also tries to put why ESP coussesild be more effective than general
ESL courses. First, since ESP courses cater t@stsidnterests and needs, they are more
likely to produce high levels of motivation, andid¢nts will be more interested in topics
and texts related to their work or study areastuflents are more motivated, then learning is
more likely to occur. Second, ESP courses are meffieient because they have more
limited objectives than general ESL courses. Lithisand highly specified objectives are

more likely to be achievable.

In general, according to the above sources, Enfiisbpecific purpose came to existence in

attempt to equip learners with specific Englishglaamge competence needed to perform
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activities in a particular field of study or occtijpa. This is because it was believed that
general English could not satisfy the specific seefdlearners or employers since it has no
limited and specific objective as in the case oPE®/hat the learners do with the language
was the main concern before offering them Englisbrge. This indicates that learners’
language needs should be taken into account ifirfteplace. Considering learners’ needs
motivates and then makes them value their leaninthat they actively participate in the

teaching-learning process.

2.1.3. ESP versus EGP

It may be difficult to make straightforward disttion between ESP and EGP. Barnard and
Zemach (2003) cited in Busturkmen (2010) statesrtiaking a boundary between ESP and
EGP is not always clear. Where do we place, formpte, a course designed for a certain
businessperson who is to assume a post abroae metlr future? If the learner’s language
proficiency level is poor, the course the learneed might be general communicative
English skills that may help him/her for his/heilgaommunication. Most people would
possibly agree that the course should be class#gedESP, simply because the aims are
clearly defined, and the learner's needs are ifledti However, ESP should not be
regarded as a separate part in ELT, but simplyraa éwith unclear boundaries) whose

courses are usually more focused in their aimsnagke use of a narrower range of topics.

However, Bustukmen (2010) argues that ESP cowsesarrower in focus than general
ELT courses because they center on analysis afdesimeeds. This implies that ESP views
learners in terms of their work or study demandEaglish and that ESP courses focus on
work or study related needs, not persamegds or interests. That means every learner may
have his/her own personal need or interest fomlegr English language writing while
educational or work related needs require him artbewrite different writing other than
their personal need or interest. ESP is therefooeisd on kind of language students are
expected to use to carry out activities in theidss or at their workplaces, not individual

needs or interests.
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Moreover, what distinguishes ESP from general Bhgk the awareness of the need not the
existence of the need. If the learners, sponsadsteachers know why the learners need
English, that awareness will influence what contentacceptable as reasonable in the
language course and, on positive side, what paientn be exploited (Hutchison and
Waters (1987). ESP differs from EGP in the senaettie words and sentences used and the
subject matter discussed in ESP are all relevaatgarticular field or discipline. There is
no such particular situation targeted in generaglege learning, but rather emphasis of
applications in general situations. Dudley-Evand St John (1998) support that “the main
concern of ESP has always been, and remain, widdshanalysis, text analysis, and
preparing learners to communicate effectively ie thsks prescribed by their studies or

work situation”.

Furthermore, Munby (1978) points out that while EiSRusually specified by the prior
analysis of learners' communicative needs, EGP efned usually on the basis of
predetermined goals set by an institution or e¥péefhis means the emphasis given to

learners needs in ESP usually exceeds that of EGP.

According to some of the above sources, puttingeareut distinction between ESP and
EGP is not possible; however, the other source®wared very convincing points that
differentiate ESP from EGP. Firstly, ESP differsnfr EGP in that it is concerned with why
learners need English language. This indicates H&® is largely concerned with the
language use for practical purpose in specific ystod workplace context, and so, it is
narrower than EGP. Secondly, ESP course desigrersenin students’ communicative
needs, not on the predetermined goals alreadyypekperts, which means students’ needs

are at the center of the language courses desigess.

2.1.4. Classification of ESP

ESP is traditionally divided into two main cate@sri English for Academic Purposes (EAP)
that help learners to pursue their academic stuahesEnglish for Occupational Purposes
(EOP) that help them to function in their workplagelutchison and Waters 1987; Robison,
1991; and munby, 1978). The growth of English as thading language for the
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dissemination of academic knowledge has transforitied educational experiences of

countless students by helping them gain neces&ély ® understand their disciplines and

to be successfully in their learning. The respoo¢he language teaching profession to
these demands has been the development over marg/gfea new field in the teaching of

English as a Second/ Foreign Language in univessdind other academic settings (Hamp-
Lyons and Hyland (2002).

To begin with, EAP is defined as teaching Englismmunicative skills required for study
purpose in educational setting (Jordan, 1997 amdidytEvans and St John, 1998). Hamp-
Lyons and Hyland (2002) also states that EnglishAftademic Purposes refers to language
research and instruction that focuses on commuwecaieeds and practices of particular
groups in academic contexts. It means groundingrucson on understanding of the
cognitive, social and linguistic demands for acaidedusciplines. This takes practitioners
beyond preparing learners for study in English &vedoping new kinds of literacy:
equipping students with the communicative skillgptoticipate in particular academic and

cultural contexts.

When we come to the branches of EAP, Coffey (1%8dfes two major approaches have
emerged in area English for academic purposes: amyoore English course and subject-
specific course. The former refers to English fengral academic purpose (EGAP) that
focuses on study skills. The latter, however, eterEnglish for specific academic purpose
(ESAP) that emphasizes on examining the languaagerks of individual discipline. Thus,

it is teaching of the language that are relateddémand for a particular discipline or

department, which includes the language structuregabulary particular skill needed for the

discipline and appropriate to academic convention.

English for Occupational Purposes (EOP) focusetherlanguage abilities that a particular
job requires (Dudley-Evans and St John, 1998). TaxlBand Hernadez (2009) EOP is
teaching English that prepare learners for a pdargob. This is providing students with

opportunities to transfer and experience the appdin of skills and concepts learned in
educational setting to real world situations. Theppse is thus to help students develop

skills, attitudes and concepts that can be traabferto the real world of work. According to
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Busturkmen (2010), EOP is also divided as English General Occupational Purposes
(EGOP) and English for Specific Occupational Pugso$ESOP). English for Specific
Occupational purposes is further divided as EndltisiBusiness Purpose (EBP), English for
Medical Purpose (EMP), English for Legal PurposeREand so on.

In the area of ESP, English for Business Purposerged at the time when English use as
international business language increased becatismassive expansion of business
throughout the world. At the beginning, ESP worksvelominated by English for science
and technology, however, in the 1990s, the largest of growth became Business English.
Within ESP, the largest published materials are tiat of Business English. The growth of
English for Business Purposes has coincided wighdévelopment of economy in many
countries around the globe (Dudley-Evans and St,Jb998).

In the fast growing business nowadays, Busines$igfnigas also become very important in
helping people develop business communication sskilat make them communicate in
business situations. In supporting this, JohnsmhMorrow (1981) suggest that English for
Business Purposes is a course that provides stiddtit the practical language skills
needed to communicate effectively in business s, Kushal (2009) and Walker (2010)
verify that in business world, nothing can be aebiewithout effectively communicating
with employers, employees, clients, suppliers andstamers. Within business
communication, the ability to communicate in writins the most important skill that
business studenthould possess. This is because business learoaslat of writing in
their study and do more at their workplaces (Sak,0). For instanceMacian (2010)
point out that writing activities business professils are expected to write include
commercial correspondence (the exchange of lettetsusiness dealing with) enquiries,
offers, orders, delivery, acknowledgements, paymeotnplaints, credit, applications and
insurance. They also write other genres of textgchviare produced to provide business
information or records such as reports, proposaismos, minutes, CVs, contracts,

agreements, and recommendations.
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2.1.5. Language learning theory and ESP

English for specific purpose focuses on specificmmewnicative needs and practices of
social groups, and it is aimed at preparing studémtstudy or work effectively in target
environment. It has consistently been at the agitidge of both theory development and
innovative practices in applied linguistics, makirg significant contribution to our
understanding of varied ways language is used iticplar communities (Hyland, 2007).
To Dudley-Evans and St. John (1998), the emergehcemmunicative language teaching
was associated with the development of Englishuagg courses specifically targeted at
preparing students to work in different professiofise development of these courses later
led to the appearance of ESP in which focus has fgaen to language use in a specific
situation. This shows that language-learning thaeorSP is to help learners develop their

communicative competence in a particular situation.

In ESP, as to Hyland (2007), therefore, studentsexiposed to specific situations where
they need to use English in order to perform certativities. Therefore, situations that
reflect the target environment are created usisf ta disciplinary based contents so that
the learners use the language to carry out theites, and in doing so, they develop their
specific communicative skills that assist them t attivities in the target settings. In
supporting this, Rodgers and Richards (2001) cldnat “activities in which language is
used for carrying out meaningful tasks promoterieay”’. Basturkmen (2006) also suggests
that ESP makes extensive use of task-based andntdrased approaches. In task-based
approach, for instance, students are provided tagks that reflect the kind of work the ESP
learners will do in the target discourse commufiagsks that they will undertake in their
workplaces or academic environment). These tasksléarners use language meaningfully
and that through struggling to use the languageotoplete the tasks, they acquire the

language.

In content-based approach to instruction to B&sten (2006), students are presented with
disciplinary based texts, and target languagedwed as the vehicle through which subject
matter content is learnt. Here, teaching activiaes specific to the subject matter being

taught and are geared to stimulate students td @ learn using the language. It also
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involves the integration of language skills, foamyple, writing for example follows on from
listening and reading, and students are often redquio synthesize facts and ideas from
multiple sources as preparation for writing. Thecgass of this approach in ESP is reported
by Parkinson (2000) cited in Basturkmen (2006)f tha the learners are able to build on
their previous knowledge, are exposed to conteixeluses of language, and are able to
prepare for the eventual uses to which the langwegéld be put. The above sources
indicates that language teaching in ESP is preddntspecific contexts in which learners
able to manipulate language that help them to stdyvork effectively in the target

environment.

Other theory of language learning in ESP to Basterk (2006) is that learning arises from
and through social interaction. Learning is seeffirassocial and then, second individual.
For example, learners may face a task s/he is en@blcomplete with his/her present
knowledge and skills. During this time, s/he wooksthe task in collaboration with a more
knowledge or skillful individual. Through this cabloration, students acquire the concept

needed to do the task. Later, the learner will &blork independently on similar tasks.

2.2. Needs

Different scholars have tried to explain needs thase their own perspectives. Let us see
some of the definitions. Hutchinson and Water8{)3lefine needs by dividing them into
two basic parts. These are target needs and Iganeieds. Target needs are knowledge and
abilities students need to perform the requirede@f competence in the target situation
(needs that target situation demands). These gehiaéave viewed target needs in terms of
necessities, lacks and wants. Necessities refevhiat learner has to know in order to
function effectively in the target situation. Lackefer to the gabs between what learner
knows already and what the target situation netaesi Wants concerns with the learner’s
views and attitude towards taking a course. Therskdasic division of needs is learning
needs that refer to what the learner needs to iperifo order to learn. It focuses on how the
target needs can be achieved. Thus, Accordingutchison and Waters, both target needs

and learning needs are important grounds for calgsggn.
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Brindley (1989) cited in Robison (1991) defines dse@s objective needs and subjective
needs. Objective needs refer to needs that areedefiom information about learners, their
use of language in real-life situation, their catréanguage proficiency and language
difficulties they face in communication. Subjectiveeds, on the other hand, refers to needs
derived from information about affective and cogmitfactors like personality, confidence,
attitudes, learners’ wants and expectations wigane to the learning of English and their
individual cognitive styles and learning strategiésd Robison points out that mostly,
objective needs are perceived by the teachersujective needs are perceived by learners.
However, many ESP students have a clear underastaiodisome of their objective needs
though they may not notice, for example, the neededvelop self-confidence, which the
teacher can see it easily. This tells us that itnigortant to collect data from both teachers
and students while assessing particular learneexis

Robison (1991) also tries to define needs in fivigeent ways. Firstly, needs are the
students’ study or job requirements. Secondly, sesm@ what the user institution or the
society at large consider as necessary to be lfamtthe language course. Thirdly, needs
are what learners have to do to acquire the larguagurthly, needs are what the learners
would like to learn from a language course. Lasieds are what learners do not know or

cannot do in English.

According to Dudley-Evans and St John (1998) netzdss, what Busturkmen (2010) calls
the destination of the students’ journey, are régdras objective needs since both refer to
needs that target situation demands. And they ubgdive needs instead of ‘wants’ in
order to refer to attitude and perception learrfeage towards taking an English course.
Hutchison and Waters (1987); Jordan (1997) on therchand consider ‘lacks’ (what the
students do not know or cannot do in English) gealve needs or present deficiency.
Definition given by Robison (1991) in the first asécond points can be considered as
objective needs because they are needs that sitgation demand from the learners and
the rest definitions given in third and fourth psimare learning needs. And Learning needs
are subjective needs since every individual studhast his/her own needs and interest in

case of way of learning language. Therefore, basedhe above definitions given by
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different scholars, it is possible to categorized®into two major groups as objective needs
and subjective needs. This study is thus attenapigdentify objective needs and subjective
needs.

2.3. Needs analysis

In foreign and second language teaching, one ofrakwconsequences is the increasing
importance of careful studies of learner needs peeeequisite for effective course design
(Long, 2005). Long goes on saying no medical irgeton would be prescribed before a
thorough diagnosis of a patient, so no languagehteg program should be designed
without a thorough needs analysis. Every languagese should consider a course for
specific purposes, varying only (and consideratiybe sure) in the precision with which

learner needs can be specified in minute detdihéncase of occupationally, academically,
or vocationally-oriented programs for most adulibis implies that analyzing students’

specific needs is the foundation for ESP coursegdes

Different scholars defined need analysis in diffiéngays. Brown (1995) defines that needs
analysis is “the systematic collection and analgséiall subjective and objective information
necessary to define and validate defensible cuamepurposes that satisfy the language
learning requirements of students within the contéxparticular institutions that influence
the learning and teaching situation” (p. 36).

For Busturkmen(2010) and Dudley-Evans and St John, (1998), newlysis is the
identification of skills, texts, linguistic formspmmunicative practices a particular group of
students need to function effectively in their gifioe of study, professionals or workplace
to determine and refine the content of ESP couBsesturkmen goes on saying needs
analysis is also the identification of difficultiesd standard situations through observation
of participants functioning in a target situatiamntining with interviews and questionnaire.
Chambers (1980) also describes that need analysss tbh be concerned with the
establishment of communicative needs and theiizagain, resulting from an analysis of the
communication in the target situation.
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2.3.1. The Purpose of need analysis

To Richards (2001), the first step in conductiregds analysis is to decide exactly the
purpose or purposes of the studhus the scholar identifies different purposes of need
analysis in language teaching. Firstly, needsyamafind out language skills learners need
in order to perform a particular activity in worlagkes or studies. Secondly, it identifies the
learners’ current language proficiency and probkkey experience in real situations in

order to find a gap between what the studentslaesta do and what they need to be able to
do. This helps to determine which students fronr@u are most in need of training in

particular language skill. Thirdly, it helps to denine if an existing course adequately
addresses the needs of potential students. Fouithiglps to determine the attitude of the

students towards learning English language.

2.3.2. The users of need analysis

A need analysis may be conducted for the followdiféerent users as to Richards (2001).
The first users of needs analysis are curriculuseldpers who may use the information to
evaluate the adequacy of existing syllabus, cuuimayand material. Teachers and students
who use the curriculum for teaching-learning precare also the users of needs analysis.
The other users of needs analysis are staffs @arngrinstitution who are interested in
knowing what the expected level will be of studesntsl what problem they face. Likewise,
writers who prepare new textbooks are the usereefls analysis. The scholar goes on to
say that with small-scale needs analysis suchaathried out by a single teacher on his or
her class, the audience might consist of the teaabtber teachers, and the program
coordinators. In cases of large-scale needs asalysre will be multiple audiences for the
results of needs analysis. Determining the likaldiances is therefore an important first
step in planning a needs analysis in order to enthat the information the audiences need
is obtained from result of the study and that teeds analysis will have an impact it is

designed to have.
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2.3.3. Target population in needs analysis

The very nature of need analysis starts with adaouwho is the target population and what
are the needs of the population, not on what tbgram does. Here, target population refers
to the people about whom information will be colést In language program, target
population will be learners, but other can be inedl based on whether they can provide
information useful in meeting the purpose of thedseanalysis (Richards, 2001). Learners
are indeed able to provide useful and valid infdramaabout their present and future needs.
Nevertheless, better and more readily informati@y fme available from language teachers
who have prior experience with learners in the paog graduates of the program or field
concerned, who have employed in the occupationmaich the perspective learners are
preparing, subject-area specialists, employers,dawdments such as course materials and
job descriptions (long, 2005).

According to Robison (1991), target population, vene the source of information for needs
analysis, are potential students, specialist acadelapartment, the language teaching
institution (teachers and administrators), pastiestts who graduated in the field concerned
and others who are or will be concerned with sttglespecific job or study situation. To
Richterich and Chancerel (1987) quoted in Hutchisod Waters (1987), the target
population used as sources of information are &xarthemselves, the language teaching

establishment, and the host institution (the learp&aces of work).

In needs analysis conducted on writing problem®eniered by foreign students enrolled in
American Universities, information was obtainednfireamples of students writing, test data
on students’ performance, reports by teachers pisalyproblems students face, opinion of
experts, information from students through intewi@nd questionnaires, analysis of
textbooks used in teaching writing and relatedditigre (Richards, 2001).

2.3.4. Approaches to needs analysis

The focus of ESP on purpose for which students adadguage prompted the development
of approaches to needs analysis. These approachdselpful to analyze language that

particular learners’ needs. Among various approsicliee most common ones are target
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situation analysis, present situation analysisinieg centered approach, strategy analysis,
means analysis and language audits (Dudley-Evah&adohn, 1998; Jordan, 1997). In the
words of Jordan (1997), in certain exhaustive nesaalysis, each approach makes a
paramount contribution. However, needs analystsishfirst decide which approaches they
follow before embarking on the actual task sincalidg with all approaches seems

impossible. Thus, this study primarily focuses amgét situation analysis (TSA) and present
situation analysis (PSA).

2.3.4.1. Target situation analysis

Chambers (1980) defines target situation analysisia the process of identifying the target
situation in which the learners will use the langgidhey are learning and then carrying out
a rigorous analysis of the linguistic features ladttsituation before designing ESP course.
Robison,1991 ; Hutchison and waters, 1987) alsmeéfSA as “' the type of needs that is
determined by the demands of a target situationabglyzing what learner or expert
communicator has to know in order to function effetly in a given situation”. Robison
goes on saying it is analysis that focuses on thdegats’ needs at the end of a language
course. Target situation analysis, according to Bu978), involves determining the
types of situation in which learners will be usiBgglish, the task or activities they perform
in the target language and their existing langusigis or abilities with regard to what
situation demands. Thus, the target needs andttirgel performance are established by
investigating the target situation, and needs a&malg central to ESP, indeed the necessary
starting point in material or course design.

Berwick (1989) cited in Richards (2001) holds saniview that target situation analysis
concerns with the nature and effect of target laggucommunications in particular situation
(in content area classrooms or in workplaces). dtatasks the learners will have to carry
out in English in their educational or occupatiosatting are identified. Once the target
tasks have identified their linguistic charactécstand demands for the tasks are determined
as a basis for language course design. The undgrhgason for target needs analysis is
therefore identifying elements of students' tafgeglish situations and using them as the

basis of ESP instruction, proving students withgpecific language they need to succeed in
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their courses and future careers (Johns, 1991 oit&knesch, 1996 ; busturkmen, 2010).
This means tasks or activities the target situadiemands are identified and then the kind of
language used to carry out the tasks in that pdaticituation is defined so that the learners
will be equipped with necessary language skilleriger to function effectively in that given

situation.

Thus, target situation analysis (TSA) related aonmunication needs rather than learning
needs; and it involves mainly objective data: idgimg the contexts of language use,
observing the language events in these contextscaliecting and analyzing target genres
(Dudley-Evans and St. John, 1998hus, target situation analysis involves registeysis,

discourse analysis and genre analysis.

Register is the name given to a variety of langusg®rding to its use in different situation
(widddowson, 1978). This means the concept of teganalysis is based on the belief that
English in one field of study constitutes a sperggjister that is different from other field of
study (Richards 2001). Thus, register analysis istudhe language of fields such as
economics, accounting, management, journalism, atenpand the like for their distinctive
patterns of occurrence of vocabulary, verb patiefiorens, noun phrases and tense usage.
Accordingly, register analysis is defined as analys which the grammatical and lexical
features of a particular field are analyzed andwized with the aim of making the contents
of the course more relevant to learners’ needs I@tEvans and St John, 1998; and
Tomlinson, 2003). Hence, Swales (1988) states that its primary geabiidentify the
grammatical and lexical features occurring morguently in specific English course than

in general English.

ESP/EST courses in the 1960 have depended on ittreapialysis of the register or of the
language form and vocabularies that were more &eqjin the discipline. Such analysis
focused on language use at word and sentence ldeglever, in order to identify the
linguistic structure of longer samples of text pesch, different and new (discourse or
rhetoric) approach to language analysis came tstenge (Richards 2001; Dudley-Evans
and St John, 1998).
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Discourse analysis refers to the evaluation ofgl@ge use by members of speech
community beyond a sentence or an utterance. lerotords, it is concerned with
describing language and its form at text or spdecél that is perceived to be longer than
sentence. To Richards (2001: 31) “conversatiomagaphs, letters, and the like can be
examples of the language at which discourse amsadysdies language”. Discourse analysis
is different from register analysis in that it gde=syond looking at grammar and words at
sentence level. It attempts to study both langdaga and language functions (Harmer,
2001; Brown, 2007). Thus, to Brown and Yale (1988course analysis is the analysis of
language in use rather than a mere descriptiomngtistic forms without considering the
purpose and function of they are meant to serve.

Since the central concern of ESP is to enable éearcommunicate effectively in specific
study or work related setting, description of spksi discourse that deals with the
communication and the language use in the spédiiid is the core building block of ESP
course design (John and Dudley-Evans, 1991). The atwvantage of discourse analysis is
therefore to reduce difficulties learners face $ing the target language for communication
by helping them identify the typical patterns okusecause the more students are able to
identify typical patterns of use, the better thalilities to write, speak, read and listen
become improved (Harmer, 2001). West (1998:5-Ginda

One might distinguish two kinds of abilities that Bnglish course at this

level should aim at to developing. The first idlisbto recognize how

sentence are used in the performance of facts ofrramication and the

ability to understand the rhetorical functioning t#fnguage in use. The
second is the ability to recognize and manipulat formal devices used to
combine sentences to create continuous passag®s#.pNe might say that
the first has to do with rhetorical coherence datiurse and the second with
the grammatical cohesion of text.

Bruce (2008) also states that in discourse arglysiguistic features like grammar,
vocabulary and their functions used in a particdiacipline are identified. Thus, teaching
students in a particular field of study the linguiknowledge with pragmatic knowledge
and conventionalized forms of communication hekp ldarners write extended prose that is
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both accurate and appropriate. This helps lea®rslop discourse competence, which has

always been included as an essential componeminofncinicative competence.

Target situation analysis also involves genre amlyGenre is a term for grouping texts
together, representing how writers typically usgglaage to respond to recurring situations.
Genres are characterized by their communicativeqaas and their patterns of structures,
styles, contents and intended audience (Swales &@8@ in Dudley Evans and St John

(1998). West (1998) states that genre analysislaudurse analysis are similar in that they
both deal with text instead of sentence or uttezaiteir difference is discourse analysis
involves the study of cohesive links between ser@sror the structure of texts, but genre
analysis emphasizes on the regularities of one farlfanguage structure that distinguishes
one text from another. To Robison (1991) therenaaay genre types in different discipline.

These are business letters, expositions, academnites and brochures of various types.
Specially, in academic context there are often fypes of genre: narrative, descriptive,

expository, and argumentative.

The advantage of genre analysis is to help courseldper in designing appropriate course
for a particular discipline. In course design, tfirkey genres used in specific discourse
community are identified and then language desonpas well as context in which the

language is used in that discourse community ivigea. In this case, learners able to
understand what they read/listen and produce their written and spoken language in a
better way. Students who are trained about the mayevarious genres are better
communicators than those who are not (Harmer, 2B0%turkmen, 2006). Shortly, swales

(1990) states that genre analysis in ESP is usedetttify the genres used in the target

situation and to offer description of languageh® $econd or foreign language learners.

2.3.4.2. Present situation analysis

Present situation analysis concerns where the deaare and refers to information about
learners’ current proficiencies and ambitions. Ehae: what they do and do not know and
can and cannot do in relation to the target situatiemands (their strength and weakness);

what they want at the beginning of a course; tkills and perceptions; their previous
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experience; their familiarity with specialist suifjeand what they know of its demands and
genres. Essentially, it refers to needs that enstildents to learn and pursue their language
goals as the course progress and to know the esgsr{Robison, 1991; Dudley-Evans and
St. John, 1998; Busturkmen, 2010). As to Robis®11and Hutchison and Waters, 1998)
the source information can be why the learnersalimg the course, the students’ current
language ability, their resources (financial andhtecal), their view towards language
teaching and learning, the host institution’s (plat work) attitude toward learning English

and using it.

In explaining the relation between target situataoalysis and present situation analysis,
(West, 1997) states that in analyzing studentgjliEn language needs, information is

sought to identify the gap between what studentsvkand can do at present time and what
they need ideally to be able to do in the targetasion. The information yielded is used to

design a language course bridging the gap betweenwo points. Robison (1991:9-10)

also puts the following.

First, the precise language skills needed to caomt specific jobs are
determined, thereby establishing a target profiiéamguage skills as part of
a job description and facilitating in selection mérsonnel for new positions.
In order to draw up this profile the analyst mustdf out what tasks or
activities people perform in their job... Next, a fdeoof a present ability

needs to be established, showing the extent tchwiresent ability match up
to their job requirement. ... Finally, the assessarstrdetermine how much
language training is needed (in terms of time aadilities required) to

bridge the gap between the learners’ present abpitofile and the target
profile.

The above idea indicates thatfits¢ step in needs analysis is to identify patacuasks
or activities learners perform in target situat{eh their workplaces or in their study) and
then find out language skills needed in order toycaut these tasks or activities. Next, the
students’ present language proficiency is analyiredrder to see whether their present
language ability helps them perform the tasks tividies that they are expected to do in
the target situation. This helps to find out tlzg dpetween the learners’ current language

ability and the ability that the target situatioengands. Lastly, language training needed is
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determined in order to bridge the gap so that daenlers able to perform jobs that the

target situation requires.

Dudley-Evans and St John (1998) summarize thajuiage needs analysis incorporates
leaners’ background, their current language prexficy, their reason for taking the course,
their teaching and learning preferences, the stmgthey need to communicate in, and the
genres most often employed in them. This shows tiesd analysis embraces both
consideration of the present situation starting n@htbée students are and looking at what
they can do now, and of the target situation, theuire roles and the linguistics skills and
knowledge they need to perform those rolBserefore, to Johngl991) the rationale for
needs analysis is to identify elements of studeatget English situations and use them as
the basis of ESP instruction, provide students wiith specific language they need to
succeed in their courses and future careers. Assualty this study considers both present

situation analysis and target situation analysis.

To recapitulate the above sources about needysamah general, Dudley-Evans and St
John (1998) cited in Busturkmen (2010) claim the turrent concept of needs analysis
assessment in ESP requires determining the follpwaints. The first points that have to be
determined are professional and personal informaabout the learners. Professional
information about the learners refers to tasksamstiyities they are or will be using English

for in target situation (target situation analyaig objective needs). This is the identification
of tasks and activities students are expected toy caut in the target situation so that

language and skill necessary to carry out thoskstasd activities are determined. And
personal information about learners refers to factbat may affect the way they learn
language such as previous learning experienceyrallinformation, reason for attending a
course and expectation of it, attitude towardsneay English (wants, means and subjective

needs).

In addition, English language information aboutriess has to be determined. This is
finding out the learners’ current language proficke (present situation analysis). In
analyzing of the learners’ present language pmficy in accordance to the ability that

target situation demands, a gab may appears betiheestudents’ present language ability
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and the ability that target situation demands dmsl gap is referred as learners’ lacks or
deficiency. Brindley (1989) cited in Robinson (19@alls this as ‘what the students do not
know or cannot do in English’. Therefore, needslysis also seeks to identify the learners’
language deficiency, which helps to find ways iniclihlearners’ language ability can be

improved.

In order to bridge the gap between the learnerg’eat ability and the ability needed by
target situation, it is vital to find out the larage and skills the learners need and how they
are used through analyzing linguistics, discownsé genre used in that target situation (
identifying how to communicate in English in thegit situation). This is concerned with
what learners need to do to acquire the languagkHaitchison and Waters (1998) states it
as how students learn to do what they do with dnguage. In addition, what learners need
from a course is another necessary point to berrdeted in needs analysis. A language
course should provide learners with tasks thaécethe real world ones so that the language
and skills they manipulate to carry out the taskslassroom are transferred to their real life
situations. Thus, whether the language course anéwt learners’ language needs is

determined in needs analysis.

There are some points that should be understoatecaing needs analysis. In ESP learners’
needs are described in terms of performance, ghat terms of what learners will able to do
with the language at the end of a course of sthigyce, the goal of ESP is to prepare the
learners to carry out a specific tasks or set skda Since students of ESP are usually
studying to perform specific tasks to Robison ()9#%ie measure of the success of students
learning English for a particular purpose is whetlieey can perform convincingly
particular tasks in English (through speaking oiting). This indicates that particular tasks
students carry out using English in target situatmd difficulties they face in doing the

tasks should be identified.

However, ESP course is often not long enough tercall the learners’ needs; therefore, we
need information that will help us select and ptioe both at the needs analysis stage and
when we meet the learners or the sources of infiemé&Dudley- Evans and St John 1998).

In the work of Richards (2001), it is indicated ttia carrying out needs analysis, a large
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number of potential needs may be identified, beaséhneeds will have to be prioritized

because not all of them may be practical to addreadanguage program.

In addition, we have to make a distinction betwémrguage needs and course needs of
learners (Dudley-Evans and St John, 1998; Jord@®7)1 Language needs of learners are
concerned with the reason for learning English lagg, and it attempts to answer the
question ‘what do leaners need English for?’). Boyrse needs of leaners tries to answer
the question ‘what do learners need from the cQuirs®ther words, this refers to what kind

language course students’ should be provided wittihat their language needs can be met.
Since the aforementioned points are important edaenalysis for evaluation and design a

language program, they were considered in thisystud

2.4. Course material evaluation

In ESP classroom, course materials like textboddsg @ crucial role in meeting the learners’
needs, increasing their motivations, facilitatihgit learning and recalling the information.
The main purpose of ESP is to prepare learnertutty ©r work effectively in their target
environment. In order to put this into practicet@$iutchison and Waters (1987), there has
to be course material to provide contents that gu@&@hchers and leaners through various
activities to maximize learning. Therefore, evaloatof course materials is an important in
needs analysis to see if the materials are preparédte way they meet learners’ language
needs. To begin with the definition, Hutchison aWhters view evaluation of course
materials as an interactive process involving ajestive and objective analysis of the
materials and the extent to which they match witldents needs in a given context. To
Tomlinson material evaluation is a matter of judgithe fitness of the material for a
particular purpose. It would involve assessing hedfective and useful the material is in
actual use by a specific group students or howce¥ke the material has been in promoting

learning.

As LittleJohn (1998) cited in Tomlinson (2003), ce& material analysis should take place
after the analysis of target situation of use ideorto determine the appropriateness of the

material to the target situation of use. Thus, Tinsdn believes that learning material has to
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help learners connect the learning experiencearctassroom to their own life outside the
course. Nunan (1989) also claim that tasks (writagks for instance) students perform in
their educational setting help the learners devekils they need to carry out real-world
communicative tasks beyond the classroom. Mored®esturkmen (2010) claims that in
developing a course that will focus on written commication for particular learners,
materials and contents in the course will needetddsed on the writing situations students
are expected to face currently and in the futu@nerally, evaluation of course material is
to examine how well a given material matches thedseof a language program and how

effectively and efficiently it can realize the otijiwes of the program.

In course material analysis, to Tomlinson (1998}, weed to examine the implication that
use of the material may have for classroom work #mg come to whether or not the
methodology and content of the material is appederfor a particular language-teaching
context. Thus, we consider the areas such as diitie anaterial, how the tasks, language
and content in the material are selected and seqdeand the nature and focus of the
content in the material. Olshtain and Celce-Mu(21200) add that tasks used in the material
should be analyzed because tasks are viewed asyafwaringing the real world into

classroom to give students opportunity for languksgening. Thus, the tasks need to be
prepared in the form of problem-solving activitiésr classroom work constituting

approximation of the target tasks and gradualldileglearners towards the target tasks.

In connection to this, Cunningsworth (1995) progoseme criteria that are used as a
checklist to evaluate a course book. Firstly, isarning activities should mirror the
learners’ present and future realistic situatiomuigh task based and skill based activities.
This indicates that activities should be preparegarticular context in which leaners make
use of English language to perform that particaldivities. The language they use to carry
out these activities helps them do jobs in theid&s or at their workplaces. If students for
instance will write report, summary and the likethe target situation, the course book
should help leaners to write report or summaryhet particular situation. Thus, it equips
students with specific English language abilitytthelps them carry out effectively specific

activities in English at their work places or irithacademic studies.

30



Secondly, evaluating whether the material consitter relation between teacher and
students, and encourages collaborative approacé. sénse of collaboration in ESP as
indicated by Robinson (1991), Dudley-Evans and&@in (1996) and Strevens (1988) is that
learners and teachers have to work collaborativbly:students are believed to have more
knowledge in their subject areas while the teachan expert in the language. Thus, in an
ESP context, the students are believed to be c&esgrinput providers (content area), in

general, collaborative trainees.

Thirdly, evaluating whether the material contaipeaal language related to the subject
area. Every discipline has its own special lingaistructure, vocabulary and the like.
Hence, a course book prepared for a particulaigdise has to contain special language that
is related to that specific discipline. Fifthly,edking whether the learning activities in the
course have objectives, and the objectives arafgpigcterms of content and performance.

This helps learners to know what they are expetttedhieve at the end of the activities.

Lastly, evaluating whether the material is suffitig flexible to meet the constraint found in
ESP work, for example having modular structureaf-sequential units. This indicates that
the units in materials should not be sequencetiéenmay certain unit is prerequisite for the

others so that learners cannot learn the othes without attending the prerequisite one.

2.5. Previous research conducted on needs analysis

The purpose of discussing related previous studiés see the available researches outputs
and compare them with the present study in ordeindacate the gap between the past
researches and the present one. There are somesstadried out on business fields at

tertiary level in Ethiopia. These are discussetbbews.

First, Abebe (2011) assessed the writing needsusfnbss students at Ethiopian Civil
Service College. The researcher employed questienaad semi-structured interview to
collect data from third year business studentsjestilarea instructors, English instructors
and former graduates from the institution in conedrfield. Course materials analysis was
also used as source of information for the studythle analysis, writing activities the

learners were expected to do in their academicoandpational setting were identified and
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difficulties they encounter in carrying out the iaities were also prioritized. Then, the
output of the study shows that the existing writcogirse did not meet the learners’ needs.
Thus, it was recommended that appropriate writimgrge that meets the learners’ needs has

to be designed.

Second, Beyene (2007) studied on developing aiten designing an appropriate English
course for accounting students at Nekemte AfricamaBCollege. The researcher collected
data from second year regular and extension acicmutgarners, subject area instructors,
English instructors and accounting clerks usingstjaenaire, structured interview and
observation. The result of the findings indicatedt tthe students and accounting clerks were
facing difficulties in productive skills than rede skills in their academic study and at
their workplaces respectively. Since it was fouhdttthe existing English course was
irrelevant to the students’ subject area study fatule occupation in its content, activities
and objectives, the researcher set criteria foigdesy an appropriate English course for the

leaners.

Third, Solomon (2001) investigated the relevancebo$iness English course at Addis
Ababa commercial college to the needs of emplogiggnization. The researcher collected
data from graduates of the institution who are waykat Commercial Bank of Ethiopia in
various capacities such as Foreign Exchange Oficarach Managers, Selection heads and
Supervisors through questionnaire and semi-stredtunterview. Document study was also
another data collection instrument used. After ysialof the data, the findings show that the
language proficiency of the graduates did not adtiy meet the job requirement, which
indicates that Business English Course the studemé taking did not prepare them to
communicate effectively in the target situationfu3, it was concluded that appropriate

Business English Course that fits the leaners’ ssbduld be designed.

Fourth, Abebe (2010) studied the writing needsusiness management students in relation
to sophomore English course offered at Dilla Ursugr The researcher collected data from
business management students, instructors andajesdusing questionnaire, interview and
document analysis. The findings of the studiesaéss/ that there was clear gap between

English writing course that the students were gland their writing needs. Therefore, it
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was concluded that since the English writing cowdgkenot address the learners’ writing
needs in their study and occupational environmappropriate writing course has to be

designed.

Fifth, Fitsum (2005)made investigation on communicative language neédsommerce
students at Saint Mary’s College using questiompastructured interview and document
analysis to gather information from extension stusi@f accounting, market management
and secretarial science and office management m@stductors who were offering major
courses to the learners. When the data collected amalyzed, the result shows that the
learners had serious problem in using English &ir tacademic study. This was because the
language activities in the course did not prepheeléarners to communicate effectively in
the language. Thus, it was concluded that the Emglourse students were being offered

should be revised.

To summarize, all the researches have common fisdithat is, English language needs of
different groups of learners (in both academic aocupational setting) were not addressed
by the English course offered to them. This implikat all human, material, time and

financial resources are wasted on English coursas do not help learners to develop

specific language skills they need in their acadesnid occupational setting. Therefore, the
findings tell us that the learners have to be mlediwith specific English courses that help
them develop specific language skills they needtheir academic and occupational

environment. However, all the investigations conddon business so far were concerned
with accounting, business management, secretariahce and marketing students. The
researcher has not come across study conducteahgndge needs of economics students.
And majority of the past studies focused on the tanguage skills. Therefore, the present
study is different from the past in that it invgsties English language writing needs of

economics students.
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Chapter Three: Research Methodology

3.1. Research Design

During assessing English writing needs of econorsiaslents at Samara University, both
quantitative and qualitative data were gathered.th® quantitative data questionnaire and
for the qualitative one interview and course mateainalysis were used. Quantitative data
were used as main data for the study because isuffimformation was expected to be
found through questionnaire. Qualitative data wesed to back up data gained from the
quantitative one. Concerning this, Patton (199@dcin Densten and Gray (1998)ggests
that where significant responses obtained througintitative methods, it is often helpful to
support the responses through in-depth study wgiadjtative methods to give substance to

the areas of focus.

3.2. Sampling

In this study, sampling was used since dealing waithmembers of data source needs
tremendous amount of time and resource. Accordjrighyn 31 universities in Ethiopia, the
researcher intentionally selected Samara Univetsigg purposive sampling technique for
the study. The researcher selected this Univeb@tause no research has beenducted
on English language needs of students at theutistit so far. This helps instructors aware
of ESP and the learners’ language needs so thatstigport the leaners accordingly. Most
significantly, it was believed that there woulddm®peration from the university during data
collection as the researcher knows the staffs miqudar and the University community in
general. Moreover, the existing Commercial bank Buogdeau of finance and economic

development of Afar Region found at Samara werertalsing purposive sampling.

Concerning sources of data, Robison (1991) sugdkatsthe sources of information in
needs analysis are potential learners, specia@teanic department, the language-teaching
institution ( teachers and administrators), indixts who are or will be concerned with
students’ specific job or study situation and pstsidents who graduated in certain field

under investigation. Based on this, subjects ofstiidy were economic students of Samara
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University, Subject area instructors, faculty de&dbusiness, English instructors, economics

graduates, bank manager and Bureau of financeambmic development head.

Concerning students, there are three groups nafinslyyear, second year and third year
students. The researcher left out first year stigdéelieving that important information
would not be obtained from them since they hadsmotessfully taken basic writing skills
course at the time of data collection. Second &ird year students who were selected for
the study might not have the same understandingtdbe need of English writing skills for
their academic studies and their future occupatibmerefore, in order to identify the
students, stratified random sampling was used giwach year group a chance to be
included in the sample so that each group haswts r@presentative. Then, using simple
random sampling method, the target students wesstifted for each group. Accordingly,
out of the total 152 students, 76 students werectesd for the study, which is 50% of the
entire population. This was done by selecting ramgo50% from each group of the
students using lottery method. That means, 48 stadeut of 96 second year and 28

students out of 56 third year were selected.

Regarding instructors, the existing 13 subject amstuctors were selected to gather data
through questionnaire, and 5 English instructor® wiere offering basic English writing
course to economics students were selected usimgpgive sampling technique for an
interview. The business faculty dean was also geduin the study to gather data through
interview. This is because the instructors andféoelty dean know the learners’ writing
difficulty, their writing proficiency and their wiing needs in order to give information
about the students. Pertaining to economics gtadutne existing 7 employees, 4 working
in Samara commercial bank and 3 working in headcefbf Bureau of finance and
economic development found at regional level weaskem to gather data through
questionnaire. What is more, the Commercial bankagear and Bureau of finance and

economic development head were selected in oodeslkect data through interview.
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3.3. Data collection Instruments

For the investigation of English writing needstloé students, different data gathering tools
were used. Using different methods to addregsrdift areas of the study and at the same
time triangulating approaches to data collectiooll¢cting information from several
sources) is believed to be vital for researchermgbtain a more reliable and comprehensive
data (Richards, 2001). Accordingly, Molle and Pr§a008) cited in Basturkmen (2010)
identify that questionnaire, interview and obsensatare the main sources used in need
analysis. ToDudley-Evans and St John (1998), instruments useteeds analysis include
guestionnaire, detailed interview, observation, lysis of course texts, discussion and

assessment.
Based on the above scholars’ idea, the researskdrthe following data gathering tools.

3.3.1. Questionnaire

The researcher used questionnaire as the mairgd#taring instrument. This was because
Richards (2001) suggests that questionnaires arebthe most common instruments used
with large numbers of subjects and used to elddrmation about many different kinds of
issues like language use, communication difficaltipreferred learning style, classroom
activities, attitudes and beliefs. Thus, it is hkehat questionnaires were used to seek
information for present situation analysis and éargituation analysis. The researcher
employed questionnaire as main data tools sincernaad large data were obtained through
it.

The questionnaires include close-ended questi@tisatere constructed in likert scales. The
questionnaires were used to collect data from siisdesubject area instructors and
economics graduates. They were prepared in a 5-fikert scale adapted from Abebe
(2010) and Beyene (2007).

3.3.1.1. Questionnaire for students

The Questionnaire was administered to the seléesludents. The questionnaire contains

the students’ current general writing proficienbyw often they perform certain writing
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activities in their academic study and future cgreeiting difficulties they encounter in
their academic study and future career, theirualtittowards taking English writing course

and their preference type of writing course.

3.3.1.2. Questionnaire for instructors

These questionnaires were administered to the ifiehtl3 economics instructors, which
were filled out and returned in two days time. TWas because the researcher believed that
necessary information would not be obtained asuogirs might be busy and bored to fill it
in short period. The questionnaires include thelestts’ general writing abilities, writing
difficulty the students face in their academic stutbw often they perform writing activities

in their academic study and in their future career.

3.3.1.3. Questionnaire for economics Graduates

These questionnaires were administered to 7 greslaad returned in two days time as they
might be busy to fill the questionnaire in shortipe. The questionnaires include how often
they perform certain writing activities in theiugies and in their career, writing difficulty
they face in their studies and in their occupatithreir attitude towards taking English

writing course and their preference type of writoayrse.

3.3.2. Interview

Richards (2001) suggests that interview allows ausntke more in-depth exploration of
issues as compared to questionnaire though itlisfeasible for small group®enscombe
(2007) states that semi-structured interview aléoeertain degree of flexibility in exploring
a wide range of issues that may arise during ireerv It helps interviewer reflect to
information given and seek clarification when reqdi It also partly allows the respondent
to talk freely. This indicates semi-structure intew help the interviewer to guide the
respondents in the way focused data can be obtdigegiving them partial freedom to
express their opinion.And this interview was adapted from Habtamu (20a8) Abebe
(2010).
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Accordingly, semi-structured interview was usedgtiher data from English instructors
who were offering basic writing course to econonstigdents, business faculty dean, bank
manager and bureau of finance and economics dewelaphead. The interview was used to
identify writing activities students carry out iheir studies and occupational settings,
whether the writing activities in current writingpurse is related to writing activities the
learners perform in their field of studies, therfeas’ view towards taking the current
writing course and English writing difficulty theuslents face in their academic studies and
in their career. In addition, it was used to finthether the current writing course is
appropriate for their academic studies and forrthéure career, and if not, what English
writing course should be designed for the learners.

3.3.3. Course Material evaluation

In order to consolidate data obtained through dgomsaire and interview, course materials
were evaluated. To do so, reference books and béiohglish instructors commonly use in
offering English writing course were identified. @ data were collected based on course
material evaluation checklist adapted from Cunniggth, 1995. Here, the researcher
attempted to identify whether the writing activetim the materials help the students develop
their specific English writing competence to caoyt writing activities in their academic
studies and in their future occupation.

3.4. Data Collection Procedures

First, the researcher gave clear explanation atheubbjective of the study for the selected
students in the class. Then, they filled the goestire under the supervision of the
researcher. Next, the instructors and economiadugtas were given questionnaire to fill it
out in two days time. This was because they mightbhsy and bored to fill out the

questionnaire in a short period. Therefore, theassher believed that giving them enough
time would help them take time and fill the questiaire attentively. After that, interview

was conducted with English instructors, businesslfg dean, bank manager and Bureau of
finance and economic development head. Lastly, déaut the course material were

gathered using course material evaluation checkliste researcher used questionnaire first
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because it was the main data gathering tool whie others tools were used for
triangulation, and this helped the researcher tmate the data and thereby increase the

credibility of the data interpretation.

3.5. Methods of Data Analysis

Data obtained from different sources were analymethg quantitative and qualitative
methods separately. In the analysis of quantitatata, descriptive statistics (mean, standard
deviation, analysis of variance and 95% confidemterval for mean) were used. Mean
gives the average value of all responses givenntdtean of questionnaire. The 95%
confidence interval (Cl) for mean is used to intBcthe probability that the confidence
interval captures the true mean value. Analysisasfance (ANOVA) test was used to test
significant difference among responses given byugsoof respondents. If there is
significant difference, that means, P-value is kbss 0.05, the values became bold. Here,
both ANOVA test and 95% CI for mean help to compamd contrast the responses of the

groups and to show level of each group agreemeanassue.

The qualitative data collected through semi-stnettuinterview and course material
analysis were analyzed and presented in paragrdpiesn, the overall findings obtained

were cross-checked to come to the conclusions.
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Chapter Four: Results of the Study

In this chapter, analysis of data gathered frordestts, instructors, faculty dean, graduates,
bank managers, bureau of finance and economic alaweint head and course materials
through questionnaires, interview and course naterevaluation are presented and

discussed.

4.1. Quantitative data analysis

In this section, analysis of data obtained throggkstionnaires was presented. Since the
questionnaires contain questions that were aimegatitering information about present
situation and target situation of economics leanéne analysis can be categorized as

present situation analysis and target situatiotyarsa

4.1.1. Present situation analysis

Questions in present situation analysis are divid¢al four parts. These are background
information about the learners, their general wgtabilities, their writing difficulties, their
attitude towards taking the current English writinogurse and their preference type of
writing course. Concerning students’ general wgtabilities, questions were provided to
students and subject area instructors, and quesabout the students’ specific writing
difficulties were provided to students, instructargl graduates. In the case of the students’
writing difficulties, students, instructors and duates were required to rate how much
students face difficulty in performing writing adties they are expected to do in their
academic studies and future career. Questions attitide towards taking the current
writing course and preferred type of writing couvgere provided to students and graduates.

Then, similar data obtained from different sounsese analyzed and discussed together.

4.1.1.1. Background information about learners

Under this section, the learners were requiredve gpformation regarding their education
level (whether they are first, second or third ystadents) and their writing abilities before
they joined university. These helps us to infer thke the leaners had an exposure to

English writing course to make judgment in respogdio questions in the questionnaires
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and to find out writing abilities they had brougdlt English writing class, which might
contribute for the learning of writing course thegve taken. And summary of the responses
is presented in the following table.

Table 1. Background information about the students

Year Learners’ writing ability beforetering university
First | Second Third Total V. good Good Average Poor V. poor Total
F| % | F % F % F % FI| % F % F % F % - % A %

48 | 63.2| 28| 36.4 76 100 4 5.3 11 145 B5 461 |2316| 2| 2.6 | 76| 100

As indicated in the above table, the respondent® wealy second and third year learners. The
second year learners account 63.2% while the thachers account 36.8% of the total respondents.
This indicates that the learners have an exposutteet current English writing course to respond to
questions in the questionnaires since at this leve} have successfully taken the writing course.
Pertaining the learners’ academic level in writedore joining university, majority of them (46.1%)
were average followed by 31.6% of them were poér5% of them were good, 5.3% and 2.6% of
them were very good and very poor respectively.is Buggests that most of the students had
average writing abilities when they entered unigrsvhich might have an impact on their English

writing learning given in the university.
4.1.1.2. Students’ general writing abilities

Table 2: The students' writing abilities in terni®ther language skills

Language skill | Respondent | N Mean | Standar P-value 95% CI olthe mear
deviation difference

Speaking Students 76 3.11 0.89¢ 0.00 0.5&-1.3¢
Instructors 13 2.1t 0.55¢

Listening Students 76 | 4.0¢ 0.96¢ 0.0C 0.7¢-1.9:
Instructors 13 2.6¢ 0.947

Reading Student 76 | 4.4Z 0.86¢ 0.00 0.6C-1.62
Instructor: 13 3.31 0.751]

Writing Student 76 2.92 0.891 0.00 0.42-1.27
Instructor: 13 2.07 0.641
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Grammai Student 76 3.01 0.95¢ 0.006 0.25-1.3¢
Instructor: 13 2.27 0.72¢

Vocabulary Student 76 2.9¢ 0.95¢ 0.008 0.2¢-1.31
Instructors 13 2.27 0.72¢

Keys* significant difference at 0.05,@?gbability value, Cl= Confident interval

As it can be seen from the above table, studetes their speaking, writing, grammar and
vocabulary skills as average and nearly averagaentiney represented mean values 3.11,
2.92 3.01, and 2.99 respectively. They also rabedr fistening skill (mean value is 4.05)
and reading skill (mean value 4.42) as good. Howethe instructors rated the students’
speaking skill 2.15, writing skill 2.07, gramnaR3 and vocabulary 2.23, which shows the
students are poor in the skills. And they rated stuglents’ listening and reading skills as

average or nearly average where the mean valuegséend 3.31 respectively.

In conclusion, the instructors’ responses pointistbat the students are poor in productive
skills (speaking and writing) including micro-skillgrammar and vocabulary) as compared
to receptive skills (listening and reading). Anctc@ding to students’ responses, they are
average in productive skills including micro-skils compared to receptive skills. From the
productive skills, as to the responses of both esitsd and instructors, the highest mean
values were given to writing skill, which indicatdgat writing skill is the most difficulty
language skill students ever face. On the othed hdnough the students and the instructors
responded differently, the instructors’ respongesnaore credible since they are in a better
position to judge students’ language abilities asdgor poor. Therefore, it can be said the
students are poor in their general writing ab#itidnalysis of data obtained from English

instructors through interview supports that thelstus’ writing abilities are poor.

4.1.1.3. Students’ writing difficulties in their aademic studies and in their future
career

Busturkmen (2010) claims that identification of dalage difficulties students face in the
target situation is an important part in needsmmsilbecause Chamber (1980) suggests that
needs analysis is concerned with the establishmémtommunicative needs and their
realization. Identification of students’ languag#iculties (writing difficulties in particular

focus) helps us to identify the students’ currentimg competence.
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To this end, in this section of the questionnasteidents, instructors and graduates were
required to rate to what extent the students fadéng difficulty in performing writing
activities in their educational and occupationaliemnment. Under these questions are lists
of writing activities students are expected to ddheir academic studies and future career.
They are presented 5-point likert scale wherebtabds for “very high difficulty”, 4 stands
for “high difficulty”, 3 stands for “some diffialty”, 2 stands for “little difficulty” and 1
stands for “no difficulty”. Then, the analysis ¢ifie data was summarized in the following
tables.

Table 3: English writing difficulties in their acahic studies

Writing activities Resp.| N Mean 95% CI for mean P-value

Summary Ste 76 | 3.0¢ 2.77-3.3(C 0.14:

Inste | 13 | 3.4¢ 3.12-4.2¢

Grad: |7 3.0C 2.4€-3.5¢

All 96 | 3.1: 2.86-3.3¢

Taking note from lectu Sts 76 | 3.0 2.84-3.2¢ 0.30¢
Insts | 13 | 3.3¢ 2.92-3.8¢

Grads | 7 2.8¢ 2.51-3.21

All 96 | 3.07 2.9(-3.2¢

Making note from bool Sts 76 | 2.3¢ 2.14-2.65 0.60:

Insts | 13 | 2.4¢ 2.15-2.7¢

grad: |7 2.0C 1.24-2.7¢
All 96 | 2.3¢ 2.1€-2.5¢

Argumentative essay | Sts 76 | 3.6¢ 3.4¢-3.8¢ 0.001
economic issues

Insts | 13 | 4.4¢€ | 4.15-4.7¢
grads |7 4.1 3.5C-4.7¢
All 96 | 3.8¢ 3.6€-4.0C

Proposal: Sts 76 | 3.7¢ 3.52-3.9¢ 0.256

Inste | 13 | 4.1¢f 3.74-4.57

Grads | 7 3.57 2.84-4.2¢
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All 96 | 3.7¢ 3.5¢-3.9¢

Senior esse Sts 76 | 3.9¢ 3.74-4.1¢ 0.042
Insts | 13 | 4.5¢ 4.22-4.8F

Grads | 7 4.1 3.5C-4.7¢

All 96 | 4.0c 3.871-4.1¢

Term pape Sts 76 | 3.1: 2.92-3.3¢ 0.02¢
Insts | 13 | 3.77 3.41-4.1¢

Grads | 7 3.71 3.0z-4.41
All 96 | 3.2¢ 3.07-3.44

Reports on practical wo Sts 76 | 3.1Z 2.81-3.4(C 0.013
Insts | 13 | 4.1¢ 3.67-4.6:
Grads | 7 3.7t 3.0z-4.41

All 96 | 3.2¢ 3.0&-3.5¢

keys* = significant difference at 0.05, Prolpability value, Cl= Confidential interval, Ststudents,

Insts=instructors, Grads= graduates

As it clearly shown in the table, the mean scoreemiby instructors in rating how much
economics students encounter difficulty to writaieseessay was 4.54, which indicates that
the students face nearly very high difficulty initing senior essay in their studies as the
score is close to 5. Besides, graduates and dtuidd@ached high mean scores to the issue.
The graduates mean value is 4.14 and the studeeth value is 3.93, which is very near to
4. This shows us the students face high difficuitwriting senior essay in their educational
setting. In addition, the ANOVA test proves thatrhis significant difference between the

responses given by the three groups of respondents.

According to the data given in the table, the sdcamting activity the students encounter
difficulty in their academic studies is writing amgentative essay on economic issues. In
rating this writing activity, both instructors agdaduates respectively represented the mean
values of 4.46 and 4.14. This indicates that thelesits face high difficulty in writing

argumentative essay on economic issues in theideac@ studies. However, students
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attached the mean value of 3.69, which implies thay face nearly high difficulty in
writing argumentative essay. Moreover, the ANOVAttexhibits that there is significant

difference between the responses given by the grolifhe respondents.

On the other hand, the data in the table verify tha third high writing difficulty students
encounter in their educational areas is propostingr Students, instructors and graduates
the mean scores in order as 3.74, 4.15 and 3.5¢.nfdan scores of the three groups of
respondents are similar. Thus, the students fagle dr nearly high difficulty in writing
proposal. The ANOVA test also confirms that thex@d significant difference between the

responses given by the groups.

As the data indicated in the table, writing report practical work the fourth writing
difficulty students face in their academic settirits mean values are 3.12, 4.15 and 3.75, by
students, instructors and graduates respectivety.oringly, the students face high or
nearly high difficulty in writing report on pracatwork as to responses given by instructors
and graduates. But the students’ response revéals they face some difficulty in
performing the writing activity. In supporting thishe ANOVA test shows there is

significant difference between the responses gbyetine groups.

Among the rest writing activities, as shown in tiable, writing term paper is the fifth

writing difficulty the students face in their acade environment. The three groups of
respondents gave mean values as students (3.%8)dtors (3.77) and graduates (3.71).
According to mean values given by instructors aratigates, the students nearly face high
difficulties in carrying out the writing activityNevertheless, the students’ mean value
reveals that they face some difficulty in performthe writing activity. What is more, the P

value of ANOVA test portrays that there is sigrafi¢ difference between the responses

offered by the three groups of respondents.

Writing summary is also another writing difficultije students encounter in their academic
studies as data illustrate in the table. Its meanes are respectively 3.04, 3.46 and 3.00, by
students, instructors and graduates. The resparfissk groups of respondents are similar.

From this, we can infer that the students encouwstsre difficulty in performing the writing
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activity in their educational setting. Thus, thigtimg activity takes the sixth position among
the given writing activities in which students eannter difficulty in their academic studies.
As the P value of ANOVA test displays, there is significant difference between the

responses given by the three groups of respondents.

In addition, the data in the table confirm thatinaknote from lecture is the seventh writing
difficulty students encounter in their educatiomaivironment. In rating how much the
students face difficulty to take note from lectyrége three groups of respondents offered
almost similar mean scores, that is, students J3i08tructors (3.38) and graduates (2.86).
Here, the students encounter some difficulty iningknote from lecture as it can be
understood from the responses offered by studewtsnatructors, and they nearly encounter
some difficulty in taking the note as to the resgmffered by graduates since the mean
score is very near to 3. The P value of ANOVA tdbrocates that there is no significance

difference between the mean scores offered byhitee tgroups of respondents.

Lastly, Students rarely face difficulty in makingta from books since the responses given
by students (2.39), instructors (2.46) and gradué2e00) were similar. Furthermore, the P
value of ANOVA test confirms that there is no sfgrant difference among the responses

given by the groups.

The aggregate mean scores given in the tabledoh writing activity also supports the

findings discussed above. With this respect, théngractivities can be arranged in order

starting from high difficulty writing activity toare difficulty one. These are senior essay
(4.03), argumentative essay on economic issue8)(3xoposal (3.78), report on practical

work (3.29), term paper (3.26), summary (3.13)ingkote from lecture (3.07) and making

note from books (2.38).

In general, as the findings indicates, the sigaiice difference appeared among the three
groups of respondents was because of the instaugtre high mean values in rating how
much the students face difficulty in performing thieen writing activities in their academic
studies. This might signify that instructors aréetter position to decide to what extent the

students face difficulty in carrying out the givewniting activities than the students or
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graduates think they face difficulties. Moreovdthaugh the writing activities, as discussed
in the previous section, are important in the stisleacademic studies, the above findings
depicts that the students encounter high or sorffeuly in performing almost all the
writing activities. This implies that the studentsirrent writing abilities in performing the
writing activities in their academic studies amnast poor (low) or average. This is because
high writing difficulty implies that the studentseapoor in writing competence and some
writing difficulty indicates that the students amgerage. The interview conducted with

business faculty dean also proves that the studantent writing abilities are poor.

Table 4: The students' English writing difficultiestheir future career

Writing activities Mean | Siandard deviatio
Business repc 4.2¢ 0.75¢
Argumentativi texi on economic issu 3.517 0.53¢
Agenda 2.2t 0.48¢
Business lette 3.71 0.48¢
Memorandum (mema 2.71 0.75¢
Minutes in meeting 4,14 0.69(
Advertisemer (of marketing or jok 3.0C 0.817
project proposi 4.0C 0.571
project researc 4.4z 0.53¢
Survey studie 3.8¢ | 0.89¢
Notice 2.57 0.53¢
Recommendation letters ( on feasibility of a giveroject 3.8¢ 0. 89¢
Business plai 3.517 0.97¢
Job application lett: 2.43 0.97¢
Curriculumvitae 2.2¢ 0.951]
Motivation lette 3.4z 0. 53¢
Policy documer 3.29 |0.95]

As illustrated in the above table, the studentoenter high difficulty in writing business

report, minutes in meetings, project proposal arajept research. Their mean values are
4.29, 4.14, 4.00 and 4.42 respectively. With redgardriting argumentative text, business
letter, recommendation letter, survey studies andiness plan, the respondent offered

similar mean values since they are near to 4. Taespresented in order as 3.57, 3.71, 3.86,
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3.86 and 3.57. This describes that the studenesriaarly high difficulty in performing the

writing activities in their workplaces.

Concerning writing advertisement, motivation letéerd policy document, the respondents
attached similar mean values respectively as 3012 and 3.29. From this data, it can be
understood that the students face some difficultyvriting the writing activities in their

occupations.

In responding to the rest writing activities, tlespondents offered mean scores for agenda
(2.25), memorandum (2.71), notice (2.57), job aggpion letter (2.43) and curriculum vitae
(2.29). The mean scores given by the respondentating how much the students face
writing difficulties to write memorandum and notieee almost similar because both mean
values are close to 3. And the mean values giveragenda, job application letter and
curriculum vitae are also similar as they near tolRus, it can be generalized that the
students face nearly some or rare difficulty intiwg the given writing activities in their

workplaces.

Briefly, from the above findings, it can be conaddthat the students face high or some
difficulty in performing almost all the writing detties in their professional areas. This tells
us that the graduates’ current writing competemcedrforming writing activities in their
workplaces is low or average. In supporting th@nmercial bank manager and bureau of
finance and economic development head were askeatéahe graduates’ current writing

abilities. The finding indicates that the graduatesrent writing abilities are average.

4.1.1.4. Students’ attitude towards English writingcourse

Investigating students’ attitude towards their teag is important because Patel and Vyas
(2009) state that most of the time, students éadldhieve their goal of learning language due
to lack motivation, and one of the most significtadtors having influence on motivation is

the students’ attitude towards language learning.

To this effect, in this study, attempt was madeadentify the students’ attitude towards

taking the current writing course. In order to imalthis, students and graduates were
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required to rate how much they agree to statenabust the writing course the students are
taking. There were six statements. Three statemefitsct positive and the rest three

statements negative attitude. The statements wesemted in 5-point likert scale where 5
represented “strongly agree” 4 represented “"&jr8 represented “moderately agree” 2

represented “disagree” and 1 represented “sthprdisagree.” Then, their responses are
summarized in the table below.

Table 5: The students' attitude towards takingctireent writing course

Statements Resp. N Mean StandardP- 95% CI of the
deviation | value | mean
difference

Taking the current English writing course|i$ts 76 | 4.13 0.854 0.029 | -1.37-0.07
important for academic studies and future
occupation. Grads | 7 4.86 0.378
Taking the current English writing course|ists 76 | 1.97 0.986 0.29%5 -0-21L29
waste of time. Grads | 7 1.57 0.535
Taking the current English writing course|ists 76 | 4.25 0.974 0.6683 -0.93.58
interesting. Grads | 7 4.43 0. 787
Taking the current writing course hasts 76 | 1.71 0.512 0.038 | 0.02—0.83
nothing to do with academic studies and
future career. Grads 7 1.29 0.487
The current English writing course helps msts 76 | 4.12 0.993 0.425 -1.3®.17
to develop my writing ability. Grads | 7 4.43 0.786
The current English writing course does ndts 76 | 2.17 0.914 0.198 -0.24.16
help me to develop my writing ability.

Grads | 7 1.71 0.488

Keys* significance difference at 0.05, Rambility value, Cl= confident interval

As indicated in the table above, in the first steat, the respondents were requested to rate
how much they agree whether the current writingrseuis helpful for academic studies and
future career. Concerning this, graduates offerey iigh mean value of 4.86, which is
near to 5. Students on their part offered high medue of 4.13. Thus, it can be said that
graduates strongly agree and students agree &idtement. The P-value also indicates that
there is significant difference between the respsrmgven by the two groups of respondents.
In addition, 95% CI of the mean difference suppthis idea. Even though both respondents
responded differently to the statement, they beli¢lvat the current writing course is
important for the students’ academic studies ahaéucareer.
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In the second statement, the respondents werereelqoi rate how much they agree whether
taking the current writing course is waste of tirRertaining this negative statement, the
mean value of students is 1. 97 and the mean wdlgeaduates is 1.57. Thus, both students
and graduates disagree to the statement becaudeiofmean values are near to 2. In
addition, P-value shows that there is no signifiadifference between the responses given
by the groups. From this result, it can be infertieat the respondents do not believe that

taking the current writing course is waste of time.

In rating how much the respondents agree whethengathe current writing course is
interesting, both students and graduates show #gggement. Graduates gave mean value
of 4.43, and the students gave mean value is &i28e both mean values are near to 4, it
can be said that both respondents agree to thelidsapporting this, P-value signifies that
there is no significant different between the resm@s given by the groups. This tells us that

the students have interest in taking the currertingrcourse.

The respondents were also asked whether the cwwréimtg course has nothing to do with
academic studies and future career. Regardingstatement, both students and graduates
show their disagreement. The students disagrdeeasmean score is 1.71, which is close to
2 and the graduates strongly disagree to the staieas their mean score is close to 1, that
is, 1.29. The P-value also proves that there isifstgnt difference between the responses
given by the groups. This shows that the studeatsdd accept the statement that says the

current writing course has nothing to do with acadestudies and future career.

Regarding if the current writing course helps tegpondents develop their writing abilities,
the students’ mean score is 4.12 and graduatesi seae is 4.43. Here, the mean score of
both students and graduates are close to 4. Tlpkesnthat both of the groups agree to the
statement. Moreover, P-value denotes that themoisignificant difference between the
responses. From this, we can understand thatttiients believe that the writing course

help them develop their writing abilities.

On the contrary, the respondents were asked toh@ate much they agree whether the

current writing course does not help them develagr twriting abilities. With this respect,
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students gave mean score of 2.17 and graduatesngzase score of 1.71, which is close to
2. In this case, both respondents disagree tot#tensent. And the P-value shows that there
is no significant difference between the responsbis means the students do not accept the

idea that the current writing course does not Hedm develop their writing abilities.

To generalize, the findings indicate that both etid and graduates show their agreement to
all positive statements and show their disagreenteatl negative statements. This tells us
that the students have positive attitude towarlmgathe current writing course. Besides,
English instructors were asked if the students haterest of taking the current writing
course, and the findings indicate that the studeat® positive attitude towards taking the
course. Students’ positive attitude towards takwagfing is important because Brown
(2007) states that students who have positiveid#itowards learning language are better in
attaining language proficiency than those who haegative attitude. This is due to
negative attitude leads to decreased motivationtlaisdeads to low interaction in language

learning, and students with low interaction are ldsely to attain proficiency.

4.1.1.5. Students’ preference type of English wiitg course

In this section, students and graduates were dskede how much they agree to statements
that attempted to identify students’ wants regagdmthe type English writing course. The
statements were presented in 5-point liket scaléhabthe students rate their agreement.
Here, 5 represented “strongly agree” 4 represgntegree” 3 represented “moderately
agree” 2 represented “disagree” and 1 represgfistrongly disagree.” Hereunder in the

table is the data presented in summarized way.

Table 6: Preferred type of English writing course

Statement Resp | N | Mean| Standarc | P- 95% CI of the
deviation | value | mean
difference

| prefer specific English writing course {| Sts 76 | 4.2¢ | 0.88¢ 0.94¢ | -0.72—0.67
business purposes. Grads | 7 | 4.2¢ | 0.95]

| prefer general English writing course ‘| Sts 76 | 2.4z | 0.99] 0.98¢ | -0.80—0.8¢
general purposes. Grads | 7 | 2.4z | 0.78¢

| prefer combination of specific and gene| Sts 76 | 4.4% | 0.82¢ 0.482| -0.87—0.4z
English writing course. Grads | 7 1457 |0.787
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Keys* significance difference at 0.05, P=probapilialue, Cl= confident interval

As depicted in the above table, students and gtedweere required to rate how much they
agree whether they prefer specific English writingurse for business purposes. In
responding to this question, both students andugtad gave high mean scores, that is, 4.26
and 4.29 respectively. This implies that both stisl@nd graduates agree that they prefer
specific English writing course for business pugmsThe ANOVA test also reveals that

there is no significance difference between thpaeses.

Concerning whether the respondents prefer genemglidh writing course for general
purposes, both students and graduates gave smglan scores. The students’ mean score is
2.42 and the graduates’ mean score is 2.43. Asnbhienean scores are close to 2, it can be
said that the respondents disagree to the ideaAN@VA test also reveals that there is no

significance difference between the responses.

In the last statement, the respondents were askeatd to how much they agree whether
they prefer the combination of specific an gendfalglish writing course. Here, the

responses show that students agree and the gradiatiegly agree to the statement. This is
because the mean score of students is 4.43, whidiose to 4, and the mean score of
graduates is 4.57, which is near to 5. HoweveralBevindicates that there is no significant
different between the responses given by the tvooigs of respondents. The 95% CI for
mean difference also supports that there is nafgignt difference between the responses

given to all statements.

In general, as the findings indicates, the highasin score has been attached to the
statement that the students prefer the combinatiaspecific and general English writing
course. From this, it can be noted that the stsdersint specific writing course that is
relevant to business particularly to economics. Téspondents also attached high mean
score to statement that they prefer specific Ehghisiting course for business purposes.
This supports that the students want specific mgitourse. Moreover, English instructors,
business faculty dean, bank manager and bureanasfce and economic development head

were asked what kind of English writing course stidae designed for economics students
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in order to bridge the gap between the studentisingrneeds and their writing competence.
The findings show that specific English writing ce@ that addresses the leaners’ needs in

their academic and future career has to be desigmnedem.

4.1.2. Target situation analysis

Assessment language needs of learners, accordingrg (2005), is prerequisite for
effective course design. The scholar strengtheasal no medical intervention would be
prescribed without a thorough diagnosis of a pétien language program is designed

without a thorough analysis of students’ languageds.

In this section, therefore, questions were aimegh#tering information concerning English
writing needs of the students. The questions werneéntify how often the students carry
out a given writing activities in their academiadies and future career. They were provided
to students, subject area instructors and graduble®, the respondents were presented
with writing activities that the students are expedo do in their academic and professional
environments. The items in the questions were gaam 5 likert scale where 5 represented
“very often”, 4 represented “often”, 3 represteu “sometimes”, 2 represented “rarely”
and 1 represented “never”. Then, the respondemt® required to rate as very often, often,

sometimes, rarely and never.
4.1.2.1. Students’ writing needs in their academistudies and in their future career

Regarding students’ English writing needs in thagademic environment, students,
instructors and graduates were asked how ofterstindents carry out the given writing
activities in their academic and occupational aréashe following tables are summary of

the responses.

Table 7: The students' English writing needs inrtaeademic studies

Writing activities Resp. | N Mean| 95% Cl for meanP-value

Summary Sts 76 3.25 2.98-3.50 0.672
Insts 13 3.00 2.22-3.78
Grads | 7 3.43 2.70-4.16
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All 96 3.23 3.00-3.45
Taking note from lecture  Sts 76 4.17 3.99-4.35 70.6
Insts 13 4.31 3.61-4.69
Grads 7 4.00 3.47-4.53
All 96 4.18 4.03-4.33
Making note from books| Sts 76 4.00 3.81-4.19 0.871
Insts 13 4.08 3.33-4.21
grads 7 4.14 3.50-4.78
All 96 4.02 3.86-4.18
Argumentative essay onSts 76 3.16 2.86-3.46 0.875
economic issues Insts | 13 | 331 | 251410
grads 7 3.00 2.08-3.92
All 96 3.17 2.93-3.43
Proposals Sts 76 3.12 2.97-3.24 0.462
Insts 13 3.23 2.96-3.49
Grads 7 3.29 2.83-3.74
All 96 3.14 2.03-3.25
Senior essay Sts 76 3.08 | 2.96-3.19 0.785
Insts 13 3.00 | 2.40-2.98
Grads 7 3.14 | 2.79-3.49
All 96 3.07 2.98-3.17
Term paper Sts 76 3.52 | 3.37-3.68 0.120
Insts 13 3.46 3.15-3.78
Grads 7 3.00 2.46-3.53
All 96 3.47 3.34-3.61
Reports on practicgl Sts 76 241 2.14-2.78 0.418
work Insts | 13 | 215 | 156-2.75
Grads 7 2.86 2.22-3.49
All 96 2.40 2.18-2.64

keys = significant difference at 0.05, P= probabilitglwe, Cl=

Insts=instructors, Grads= graduates
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As it is seen from the table, students, instructord graduates represented mean values to
summary writing as 3.25, 3.00 and 3.43 respectivdlyis implies that the students

sometimes write summary in their academic studies.

Concerning note taking from lecture and note makiom books, all the respondents’ mean

values are high. In the case of note taking frootule, students, instructors and graduates
gave mean values 4.17, 4.31 and 4.00 in ordertimgraow often the students carry out the

writing activities in their academic studies. O thther hand, they gave mean values for
note making from books respectively as 4.00, 488 414. This shows that the students

often take note from lecture and make note fronkboo

In responding to how often the learners write argotative essay on economic issues in
their academic studies, the three groups of thgoredents attached similar mean values as
3.16, 3.31 and 3.00 respectively. This points duwt tthe learners sometimes write

argumentative essay on economic issues in thalrestu

From the data above, it can be observed that stsidestructors and graduates respectively
calculated the mean values for proposal writinghie learners’ academic studies as 3.12,
3.23 and 3.29. Thus, according to the responsesnaot from the respondents, the learners

sometimes write proposals in their educationalregtt

Next, the data in the table appears to reveal shatents, instructors and graduates gave
mean values of 3.08, 3.00 and 3.14, in order, timgehow often the learners write senior
essay in their academic studies. This denotedlipattudents sometimes write senior essay.
Moreover, from the data indicated in the tabledstis, instructors and graduates presented
the mean values in order as 3.52, 3.46 and 3.0@téohow often the learners write term
papers in their academic studies. Therefore, acoprid students’ response, the learners
nearly often write term papers in their academidigts since their mean value is close to 4.
Nevertheless, the instructors’ and graduates’ mesg® shows that the learners sometimes
write term paper.
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In rating how often the students write reports eacpcal work, students, instructors and
graduates offered mean values of 2.41, 2.15 ar@ir2spectively. The responses of students
and instructors show that the students rarely weport, and as to graduates responses the

students nearly sometimes write report on practicaks in their academic studies.

Totally, as indicated in P values of the ANOVA tetdtere is no significant difference
among groups of the respondents in giving meanegato show how often the students
perform the given writing activities in their acadie studies. This might be because of the
respondents have nearly similar awareness aboulviiie@g activities the students do in

their academic studies.

The aggregate mean values given by the three gmiugspondents to indicate how often

the learners write summary, notes from lecturgesiérom books, argumentative essay on
economic issues, proposals, senior essay, tererpapd reports on practical works in their
academic studies were: 3.23, 4.18, 4.02, 3.17, 304, 3.47 and 2.40. Here, it seems that
the respondents attached high value to note takorg lectures (4.18) and note making

from books (4.02). This tells us that the studefiisn take note from lectures and make note
from books. In addition, as it can be seen from #ggregate mean values, all the

respondents agreed that the students sometimes suthmary, proposals argumentative
essay on economic issues, term papers and sesgy, @d rarely write report on practical

work in their academic studies.

Generally, the analysis reveals that the studesdsl o write the given writing activities in
their academic studies though how often they perfdine writing activities varies. In
interview made with business faculty, writing attas the students perform in their
academic studies were also identified. Therefdtetha writing activities are important in

the students’ academic studies.

Table 8: The students' English writing needs inrtheure career

Writing activities Resp. N Mean 95% CI for mean P-value
Business reports Sts 76 3.88 3.67-4.09 0.027
Insts 13 | 454 | 4.22-4.85
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Grads | 7 4.29 3.83-4.74
All 96 | 4.00 | 3.82-4.18
Argumentative text Sts 76 3.41 3.14-3.67 0.64
Insts 13 | 3.38 2.99-3.78
Grads | 7 3.00 2.08-3.92
All 96 | 3.37 3.15-3.59
Agenda Sts 76| 3.47 3.19-3.76 0.781
Insts 13 | 3.23 2.79-3.67
grads 7 3.43 2.93-3.92
All 96 | 3.44 | 3.21-3.67
Business letters Sts 74 3.71 3.49-3.92 0.086
Insts 13 | 4.23 3.87-4.59
grads 7 4.14 3.79-4.49
All 96 | 3.81 3.63-3.99
Memorandum (memos) Sts 76 3.32 3.05-3.58 0.10
Insts 13 | 3.46 2.78-4.14
Grads | 7 3.57 2.84-4.29
All 96 | 3.35 | 3.13-3.58
Minutes in meeting Sts 76| 3.04 2.87-3.21 0.792
Insts 13 | 3.07 2.78-3.38
Grads | 7 2.86 2.26-3.16
All 96 | 3.03 2.89-3.18
Advertisement Sts 76| 3.16 2.91-3.40 0.036
Insts 13 3.31 2.85-3.76
Grads | 7 2.14 1.50-2.78
All 96 | 3.10 2.89-3.32
Project proposals Sts 74 3.8( 3.64-3.96 0.003
Insts 13 | 4.46 4.06-4.86
Grads | 7 4.29 3.59-4.98
All 96 | 3.93 | 3.78-4.07
Project research Sts 76 3.76 3.56-3.964
Insts 13 | 4.23 3.67-4.79 0.002
Grads | 7 457 3.59-4.98
All 96 | 3.92 3.74-4.09
Survey studies Sts 76/ 3.59 3.40-3.78
Insts 13 | 4.00 3.65-4.35 0.180
Gras 7 3.71 3.26-4.17
All 96 | 3.65 | 3.51-3.81
Notice Sts 76 | 3.42 3.23-3.62
Insts 13 | 3.15 2.67-3.64 0.082
Grads | 7 2.71 2.26-3.17
All 96 | 3.32 3.15-3.49
Recommendation letters Sts 76 3.68 3.42-3.83
Insts 13 | 431 3.79-4.82 0.035
Grads | 7 4.00 | 3.24-4.76
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All 96 | 3.75 | 3.56-3.94

Business plan Sts 76] 3.79 3.57-4.00
Insts 13 | 454 | 4.22-4.85 0.017
Grads | 7 4.14 3.50-4.78
All 96 | 3.92 | 3.73-4.10

Job application letters Sts 76 3.11 2.95-3.29
Insts 13 | 3.08 | 2.68-3.46 0.976
Grads | 7 3.14 | 2.79-3.49
All 96 | 3.11 2.97-3.19

Curriculum vitae Sts 76| 3.04 2.87-3.21 0.925

Insts 13 | 3.08 | 2.69-3.46
Grads | 7 2.86 | 2.22-3.49

All 96 | 3.03 | 2.89-3.18
Motivation letter Sts 76 2.80 2.59-3.01
Insts 13 | 2.85 2.36-3.33
Grads | 7 2.57 2.08-3.06 0.772
All 96 | 2.79 2.62-2.96
Policy document Sts 76| 3.22 2.95-3.49

Insts 13 | 3.77 | 3.02-4.52
grads 7 3.43 2.25-4.60

All 96 | 3.31 3.07-3.56

0.315

keys = significant difference at 0.05, P= probabilitglwe, Cl= Confidential interval, Sts= students,

Insts=instructors, Grads= graduates

As depicted in the table above, bostructor gave the mean value of 4.54 and graduates
gave mean values of 4.29 to business report. Trennaelue given by the instructors is
close to 5 and the mean value given by graduatetose to 4. This indicates that the
students nearly very often or often write businesggort in their future career. However,
according to students’ mean value (3.88), the stisdeearly often write business report in
their future career as the mean value is close fBthé ANOVA test also informs us that

there is significant difference between responsesngoy the three groups of respondents.

When we see the responses given by studentsudtmts and graduates to indicate how
often the students write argumentative text on enoa issues in their occupation, all of the

respondents attached similar mean values to the issorder, that is, 3.41, 3.38 and 3.00.
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This suggests that that the students sometimes angumentative texts on economic issues
in their occupations.

According to the responses of students, instructmd graduates given in the table,
economics students sometimes write agenda in fimeire career as their mean values are
3.47, 3.23 and 3.43 respectively. In addition, #AMOVA test indicates that there is no
significant difference between responses giverhbythree groups of respondents.

Regarding business letters students write in fiaéire career, students’ mean value is 3.71,
instructors’ mean value is 4.23 and graduates’ medime is 4.14. According to the mean
values of instructors and graduates, the studefttn owrite business letter in their
occupation. And since the mean values of studenttose to 4, it can be concluded as the
students nearly often write business letter inrtbecupation. Therefore, the responses given
by the three groups of respondents are almostasimilhe ANOVA test also proves that
there is no significant difference between the geoin giving mean value to indicate how
often the students write business letters in thedupation.

In case of memo writing, the three groups of resieots gave similar mean values, that is,
students (3.32), instructors (3.46) and graduade35). In supporting this, ANOVA test
shows there is no significant difference betweenrttean values the groups attached to the
issue. Thus, the students sometimes write memdsein future career. In similar manner,
the data in table indicates that the three grodipespondents attached similar mean values
to rate how often the students write minutes in tingein their occupational setting. The
mean value of students is (3.04), instructors (3208l graduates (2.86). Hence, according to
the mean values of students and instructors, itbbeaconcluded that the students sometimes
write minutes in meeting in their occupation, amtts the mean value of the graduates is
near to 3, it can be said that the students neartyetimes write minutes in their occupation.
The ANOVA test also points out that there is nonsigant difference between the

responses given.

The respondents were also asked to rate how dftestudents write advertisement in their
occupation. Accordingly, both students (3.16) anshtructors (3.31) responded that the
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students sometimes write advertisement in theuréutareer. However, graduates gave the
mean value of 2.14, which shows that the studemtdyr write advertisement in their future
career. The ANOVA test is also indicates that thersignificant difference between the

mean values given by the groups of the respondents.

As shown in the table, the mean values given bgestts, instructors and graduates to rate
how often the students write project proposal irtifuture career were respectively 3.80,
4.46 and 4.29. This implies that the students oftenearly often write project proposal
their workplaces. In addition, the ANOVA test shottst there is significant difference
between the mean values.

Concerning, how often the students write projestagch, the students’ mean value is 3.76,
which is near to 4. And the mean values of insttsctand graduates are 4.23 and 4.59
respectively. According to the students’ meamueathe students nearly often write project
research in their professional environment andnofteite the writing activity as to the

responses given by instructors. Since the mearevaligraduate is close 5, it can be said
that the students nearly very often write the wgtactivity. In addition, ANOVA test tells

us that there is significant difference between mhean values of the three groups of

respondents.

Regarding survey studies, the three groups of refgus gave similar mean values, that is,
3.59, 4.00 and 3.71 in order by students, instracod graduates respectively. As the mean
values are near to 4, it can be concluded thastidents often write survey studies in their
occupation. P-value of ANOVA test confirms thatrthes no significant difference between

the responses given by the three groups of thenegmts

When we see data shown in the table, the mean srajieen by the three groups of
respondents to indicate how often the studentewdtice in their occupation were similar.
The mean values are 3.42, 3.15 and 2.86 respsactivalcording to mean values of students
and instructors, the students sometimes write @dtictheir occupation. As to the mean

value of graduates, however, the students nearhesmes write the writing activity since
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the mean value is close to 3. P value of the ANOst also exhibits that there is no

significant difference between the responses.

In responding to how often the students write rev@mdation letter in their workplaces,
both mean values of students, instructors and gtadware 3.63, 4.31 and 4.00 respectively.
As to instructors and graduates responses, therssidften write recommendation letter
whereas the students mean value indicates thatribsany often write the writing activity.
However the ANOVA test also exhibits that there is signifitalifference between the
responses. In the case of writing business plenyespondents attached mean values of
3.79, 4.54 and.14, in order, by students, instructors and greetuaSince the mean values
of students and graduates are close to 4, it caaidethat the students often or nearly often
write business plan, and they nearly very ofterteMousiness plan according to the mean
value of instructors. Moreover, as indicated inghie of ANOVA test, there is significant

difference between the responses given by the tinmes of the respondents.

When we compare the responses given by studestsjétors and graduates concerning job
application letter, the three groups agreed thatdtudents sometimes write the writing

activities in their profession. This is because itnean values of three groups attached to
application letter were 3.04, 3.08 and 3.14 respelgt The respondents also gave mean
values for curriculum vitae in order as 3.04, 32@@ 2. 86. This indicates that the students
sometimes or nearly sometimes write curriculumevitBhe P value of the ANOVA test also

proves that there is no significant difference lestw the responses given by the groups to

indicate how often the students perform the writigtjvities in their professional areas.

When we see the responses given by students,dtwisiand graduates about how often the
students write motivation letters in their workmacthree of the groups’ mean values were
2.80, 2.85 and 2.57 respectively. From the medunesa it can be concluded that the
students nearly sometimes write motivation lettecduse the mean values are near to 3.
Besides, P value of the ANOVA test shows that theneo significant difference between

the responses.
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Regarding how often the students write policy doents in their occupation, students’
mean value is 3.22, instructors’ mean value is &iad the graduates’ mean value is 3.43.
The mean values of the students and the graduateshear to 3, which indicates that the
students sometimes write policy documents in tbheaupation. Since the instructors’ mean
value is near to 4, it can be noted that the stisdesarly often write policy documents. Yet,
the P value of the ANOVA test indicates that thisrao significant difference between the

responses given.

On the other hand, the aggregate mean values gvéuisiness report, project proposal,
project research, business plan, business ledtegmimendation letter and survey studies
were 4.00, 3.93, 3.92, 3.92, 3.81, 3.75 and 3.6pewtively. This reveals that the students
often or nearly often perform the writing activdien their professional areas. And the
aggregate mean values the respondents gave fodagem4), for memo (3.35) for notice
(3.32), for policy (3.31), for argumentative te8tZ0), for job application letter (3.11), for
advertisement (3.10), for minutes (3.03), for aulum vitae (3.03) and for motivation letter
(2.79). This implies that the students sometimesearly sometimes perform the writing
activities in their occupation. Therefore, it caa boncluded that the students often or

sometimes perform the writing activities in theocapation.

To generalize, as the P value of the ANOVA testws)athere is significant difference
between responses given by the groups of respandegarding some writing activities.
These differences were in most cases becaused#rgtuattached low values to the writing
activities. This may inform us that students ass laware of writing activities they carry out
in their professional environment than instructarel graduates. However, the findings
show us that the students frequently or nearly ueetly write business report,
recommendation letter, business letter, projegb@sal, project research, survey studies and
business plan in their occupational settings. bhtaah, they sometimes write argumentative
text, agenda, memo, minutes, advertisement, najmajcation letters, curriculum vitae and
policy document in their occupational settings.the interview made with bank manager

and Bureau of finance and economic development,meagbr writing activities the students
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perform in their occupation were identified. Theref according to the findings, it can be

concluded that the students need all the writirityiéies in their professional areas.

4.2. The qualitative data analysis

Under this section, the analysis and discussiatatd obtained through interview and

course material evaluation are presented in pgragra
4.2.1. Interview analysis

Here, the results of interview made with Englisktinctors, business faculty dean, Bank

manager and Bureau of finance and economic develophead are presented.

4.2.1.1. English instructors and business facultyeén interview data analysis

Interview was conducted with five English instrustavho were offering Basic English
writing course to economics students and businasslty dean. The questions in the
interview were targeted at searching informatioowtlihe learners and writing course they

have taken. And the responses obtained have beanaized below.

First, the five English instructors were asked ¢batents of the current writing course, and
all of them answered that the course contains seatépe, common sentence error and
sentence error correction, paragraph writing, essé#ing, job application letter writing and
curriculum vitae writing. On the other hand, theutly dean was also asked the writing
activities the learners carry out in their majous®s. Then, the respondent listed them as
taking note from lecture, argumentative essay, ngakte from book, term paper, proposal,

senior essay and report.

Second, the instructors and the faculty dean wegeeasted if the writing activities in the
current writing course are related to writing aikt®s the students perform in their field of
study. All of them responded that the writing aitids in the current writing course are not
related to writing activities the leaners perform their field of study as the course is
prepared to help learners develop their generdingrabilities. Therefore, almost all of the

activities in the course are not specifically taeng as the writing activities they carry out in
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their academic environment or in their occupatiosmaas. The result of course materials

evaluation also supports this finding.

Third, when the faculty dean was asked whethelghmers face difficulty in carrying out
writing activities in their studies and to what ext they face the difficulty, the respondent
answered that the leaners face high difficulty anrying out the writing activities in their
major courses. The respondent emphasized thatedmmers have a problem in using
appropriate vocabulary and grammar in their writifidne quantitative analysis of data
collected from economics students, subject areaucters and graduates also revels (refer
table 3) that the writing activities in which theafners encounter writing difficulty in their
studies were prioritized. According to the resdlttlee analysis, the students face high or

some difficulty in carrying out the writing actiigs.

English instructors were also asked to rate thdestis’ writing abilities. With this regard,
all of the instructors agreed that the studentsting abilities are poor. On the other hand,
the business faculty dean was asked to rate theellesa current writing abilities. Then, the
respondent said that the learners’ current wriibdities are poor. In quantitative analysis
of data collected from students, subject area unsgirs and graduates, the result also
reveals (refer to table 3) that the students’ curveriting abilities are poor or average since
they face high or some difficulty in performing tiweiting activities.

In responding to the learners’ interest towardsntakhe current writing course, four of
English instructors agreed that the students hatezest of taking the course though they
face high level of difficulty in writing becauseeth know that the course is important for
them. The rest one of the instructors respondedtiiealearners have no interest to take the
writing course. The quantitative analysis of dedthgred from students and graduates shows

(refer table 6) that the students have positivieud# towards taking the writing course.

Moreover, the instructors and the faculty dean weqgiired to answer if the current writing
course helps learners develop specific writingighib carry out writing activities in their
academic study. All of them agreed that althoughdburse assists them to develop their

general writing abilities, it does not help thenvelep specific writing abilities that support
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them carry out specific writing activities in theacademic environment since it was not

prepared considering business situations.

Lastly, the respondents were required to commerat \iAmglish writing course should be
designed to bridge the gap between the learnergémuwriting abilities and their writing
needs. All of the respondents commented that ingdew the writing course for the
learners, their target situations have to be takinaccount if we want the students develop
specific writing ability that helps them in thedat situations. Thus, specific writing course
that helps them to carry out specific writing aittés in their studies and in their

professional areas has to be designed for them.

4.2.2.2. The interview data analysis of Bank managand Bureau of Finance and

Economic Development Head

In this interview, commercial bank manager and aureof finance and economic
development head at regional level were asked rnd finformation concerning writing
activities the perspective graduates carry out diffctulties they face in carrying out the
activities. This was to see whether the currentingicourse fits the graduates’ professional

needs. Then, their responses are summarized aw$oll

In first question, the bank manager and Bureafinahce and economic development head
were required to answer the major writing actesteconomics graduates perform in their
occupation (in the bank or in the office). Therne threspondents said that the graduates
perform writing activities like minutes, memos, mess report, agenda, business letter,
business plan, project proposal, project reseasfgmmendation letter, policy document,

notice and the like.

related to writing activities the graduates perfarmtheir profession. Then, both of the
respondents answered that the writing activitiethewriting course are not related to the
writing activities the graduates perform in theiorkplaces. They added that the writing

activities that graduates learnt at university guée different from what they are doing at
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their workplaces because the writing activities gheduates perform in their workplaces are

specific; it is through experience that they gaitisto write the writing activities.

In responding to the writing difficulty the gradeatencounter in carrying out writing
activities in their occupational, the respondera&l gshat the graduates, especially at the
beginning of their career, come across high difficin carrying out the writing activities.
The quantitative analysis of data gathered frontgmées implies (see table 4) that writing
difficulty the graduates face in carrying out widi activities in their occupation were
prioritized. Thus, the result indicates that majomf the graduates face high or some

difficulty in carrying out writing activities in thir workplaces.

Besides, when the bank managers and Bureau ofcénand economic development head
were required to rate the graduates’ current wgitabilities, both respondents rated as
average. In quantitative analysis of data colledteth graduates, the result indicates (see

discussion under table 4) that the graduates’ ptegeting abilities are low or average.

Moreover, the respondents were asked whether ttientunriting course helps economics
students to develop specific writing abilities thelp them carry out writing activities in
their workplaces. All of them responded that tharse does not help them develop specific

writing ability.

Furthermore, the respondents were required to carnwieat kind of English writing course
should be designed for economics students in cidill the gap between their writing
abilities and their writing needs. All of the resplents answered that the learners should be
offered specific writing course that helps themealep specific writing ability. In designing
writing course for the learners, their workplacesting needs should be taken into
consideration. Therefore, specific writing courbatthelps them develop specific writing
abilities (which help them to carry out writing &dties in their occupational environments)

should be designed for them.
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4.2.2. Course material evaluation

Course material evaluation was carried out to sketler the materials used to offer the
course adequately meets economics learners wrigagls. Accordingly, course materials
(reference books and handout) commonly used byuictsirs to offer Basic Writing Course
were selected and analyzed using an evaluationkiifte@dapted from Cunningworth
(1995), which contains six questions (see appefix And the result of the evaluation is

presented below.

First, when an attempt was made to see whethewthimg activities in materials have

objectives and the objectives are specific in teoinsontent and performance, it was found
that there are no specific objectives for the wgtactivities in the materials except general
objectives that are found at the beginning of @edt@oks. Thus, the students do not know

what they are supposed to achieve at the endesfsah.

The second question was pertaining to whether titeng activities mirror real life situation
through task based and skill based activities. Elengh there are tasks and activities in the
materials, they are not tasks or activities stuslelat in their educational and professional
environment but they are tasks or activities thelp hearners develop their general writing
skills. Interview conducted with English instrucdoalso supports this idea in that the
writing activities in the current writing courseeaidentifying sentence type and sentence
error, correcting sentence error, writing paragrapfiting essays and the like, which help
them develop only their general writing skills. @e other hand, the quantitative analysis of
data collected from students, subject area ingira@nd graduates indicates that the writing
activities students carry out in the target situati are not related to writing activities
learners do in the current writing course. In addit concerning interview conducted with
business faculty dean, bank managers and buredinasfce and economic development
head was also support this idea. Therefore, thengractivities in materials do not reflect

the students’ real life situations.

Besides, when evaluating whether or not therehedy of core specialist language related

to business situations used in the materials, & fwand that almost all, there is no special
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language ( in terms of topic or vocabulary) relatecbusiness situations in the materials

except few writing activities given in handout d4®/ instructors.

It was also evaluated if the materials equip ecaosrteaners with specific writing skills
that assist them to do writing activities in thirget situations. Since the writing activities
in materials do not reflect the writing activitiéisat the students carry out in their target
environment, it is unlikely that the materials ggthem with specific writing skills that help
them perform writing activities in their target émnments. Interview made with English
instructors, Business Faculty Dean, Bank managaisBaureau of Finance and Economic
Development Head supports this idea. Moreover gthentitative analysis of data gathered
from students, subject area instructors and ecarogriaduates prioritized English writing
needs of economics learners. Thus, the writing/iéies included in the materials are quite
different from the leaners’ writing needs as intkchin the findings. This shows that since
the materials were not prepared taking into acctiunieaners’ specific writing needs, they
do not equip the students with specific writingliskthat assist them to carry out writing

activities in their target environments.

The other attempt made was to see whether the ialateonsider the relationship between
teachers and students and if a collaborative apprsaencouraged. In the materials, it was
found that there is no indication of relationshiptieeen teachers and students and
collaborative approach treatment. Since the comaterials seem that they are not related to
the learners’ field of study, the essence of refethip between teacher and students where

they collaboratively work together does not seemxist.

Concerning the flexibility of the materials to fite constraints often found in ESP work, for

example, by having a modular structure of a norusetial units and sections, it seems that
the materials are not flexible since the units aadtiions do not have modular structure of
non-sequential self-contained. If a student fotanse misses certain section of a unit, s/he

cannot easily learn the next section as the missetibn is a prerequisite for the next one.

In general, the course materials do not seem td theelearners’ specific writing needs.

This is because the contents in the materials ar¢ariored to the learners’ field of study
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and the methodological approach to language tegdhgated in the materials does not fit
what Dudley-Evans and St. John (1998) states asnizid@ use of underlying methodology
that is different general English (the nature iatéion between ESP teacher and learners).
Consequently, the tasks and activities in the masedo not equip learners with specific
writing abilities that help them perform writing tadties in their academic studies and
future career. However, Nunan (1989) stresses tasks students perform in their
educational setting should help the learners devskdls they need to carry out real-world
communication tasks beyond the classroom.
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Chapter Five: Summary, Conclusions and Recommendains

5.1. Summary

It has been indicated that the main objective o $itudy is to investigate the writing needs
of economics students with reference to Samara ddsity. In order to achieve this
objective, data were collected from different segr¢chrough questionnaire, interview and
course materials evaluation. Then, the obtained dagre analyzed, and English writing
needs of the students and writing difficulties thage in their academic studies and in their
occupation were identified and prioritized. In dobdi, writing course materials were
evaluated to identify whether the current writirmuse adequately addresses the students’
academic and professional needs. Accordingly, tregomfindings of the study are

summarized as follows.

5.1.1. The students’ English writing needs

In attempt made to identify English writing needseconomics students, the students,
subject area instructors and graduates were pesbawith writing activities students are
expected to carry out in their academic studies ianttheir future career. Then, they are
required to rate how often the students carry dwat given writing activities in their
academic and occupational environments. Based en atijgregate mean values the
respondents attached to each writing activities, whiting activities students perform in
their academic studies were identified in ordetadsng note from lecture (4.18), making
note from books(4.02), term paper (3.47), summ&By3), argumentative essay on
economic issues (3.17), proposal (3.14), seniaaye&3.07), and reports on practical work
(2.40).

In the case of writing needs the students perforiieir occupation, the following writing
activities were also identified and prioritized. €Tkvriting activities the students perform
almost frequently in their occupation, in ordere avriting business report (4.00), writing
project proposal (3.93), writing project resear@92) and writing business plan (3.92),
writing business letter (3.81), writing recommenalatletter (3.75) and writing survey

studies (3.65). Writing activities the students sttimes perform are given in order of as
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writing agenda (3.44), writing memorandum (3.35)jtwg notice (3.32), writing policy
document (3.31), writing argumentative text on ewoit issues (3.37), writing job
application letter (3.11), writing advertisement1(®), writing curriculum vitae (3.03) and

writing minutes (3.03) and writing motivation lett@.79).

5.1.2. The students’ writing difficulties

An attempt was also made to identify writing ditfites the students encounter both in their
academic studies and in their future career. Reggsdriting difficulties students encounter
in their educational setting, students, subjeca anstructors and graduates were presented
with writing activities they are expected to caouy in their education. In the case of writing
difficulties students face in their workplaces, dyrates were presented with writing
activities that they are expected to do in theirkptaces. Then, they were asked to rate how

much they face difficulty in carrying out the wnig activities.

As indicated in the findings, therefore, the aggtegmean values given by students,
instructors and graduates shows the students fgbedifficulty in writing senior essay and
nearly high difficulty in writing argumentative egsand proposal since the mean values are
4.03, 3.83 and 3.78 respectively. In addition, thege some difficulty in writing reports,
term paper, summary, taking note from lecture aue frare difficulty in making note from
books. This is because the aggregate mean valegsspectively 3.29, 3.26, 3.13, 3.07 and
2.38. Interview conducted with business facultyrdaéso indicates that the students face

high difficulty in performing writing activities itheir educational setting.

Concerning writing difficulty the students facetimeir occupational setting, the following
writing activities were identified and prioritizézhsed on their mean values. Thus, in writing
project research (4.42), business report (4.29nhutas in meeting (4.14) and proposal
(4.00), the students face high difficulty. The snt$ face nearly high difficulty in writing
recommendation letter (3.86), survey studies (3.86kiness letter (3.71), business plan
(3.57) and argumentative text (3.57). Moreover, shedents face some or nearly some
difficulty in writing motivation letter (3.42), paly document (3.29), advertisement (3.00),
memorandum (2.71) and notice (2.57), and they fare difficulty in carrying out
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application letter (2.43), agenda (2.25) and cuhiim vitae (2.29). Interview made with
bank manager and Bureau of finance and economiel@@went head also reveals that the

graduates face high difficulty in carrying out thgting activities.

5.1.3. The students’ attitude towards taking thewrrent writing course

In identifying the students’ attitude towards takithe current writing course, both students
and graduates were presented with three positive three negative statements. The
respondents attached high mean values to positatensents and low mean values to
negative statements. This shows that the studemts positive attitude towards taking the
writing course because they believe that the vgitbourse is important to develop their
general writing abilities that directly or indiréctelps them in their academic studies and
in their occupation. Interview made with Englisistiictors also supports that the students

have interest in taking the writing course.

5.1.4. Preferred type of English writing course

In attempting to identify the preferred type of tmg course, both students and graduates
were provided with three types of English writingucses namely specific writing course,
general writing course and combination of specdicd general writing course. The
respondents attached high mean values to speacifitidh writing course and combination
of specific and general English writing course atthched low mean values to general
English writing course. Therefore, they prefer sfieevriting course in addition to general

writing course.

5.1.5. Relevance of the current writing course

An attempt was made to identify whether the currenting course adequately address the
students’ academic and occupational needs. In ¢oddentify this, the writing activities the
students are expected to do in their academicratiteir occupational areas were identified.
On the other hand, course materials English insiraccommonly use in offering the
writing course were also analyzed using evaluatioecklist. The findings indicate that the

writing activities identified in quantitative dataalysis are not related the writing activities
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in the writing course materials. The writing adi®$ in the course materials are writing
activities that help learners develop their genevating abilities whereas the writing

activities identified in the quantitative data aysa$ are specific writing activities students
perform in their academic studies and in their yptakes. The findings of analysis of data
obtained from English instructors and businesslfadean through interview supports that
the writing activities in the current writing coersre not related to writing activities the

students perform in their academic studies anddutareer.

5.1.6. Gap between students writing needs and thevriting competence

In the analysis, writing activities the students ekpected to carry out in their educational
and occupational settings were identified. In thes token, writing difficulties the students
face to carry out the writing activities were idéatl. In either academic and occupational
areas, all the writing activities are importantt liie students face almost high or some
difficulty in performing the writing activities. Tif indicates that the students have low or
average writing competence to carry out the writiwsgvities, which is interpreted as lacks,
what the students do not know or cannot do in Bhg{Hutchinson and Waters, 1987;
Robinson, 1991; Dudley-Evans and St John, 19983. Sthdents are expected to write the

writing activities successfully, but they lack tepected writing competence to do so.

5.2. Conclusions
Based on the data analysis and the summary dintthegs, the following conclusions were

drawn

The students need to carry out all the given wgitctivities in their academic studies and
future occupation. However, they face high or sdalifiéculty in performing almost all the
writing activities, which implies that the studentaurrent writing abilities are low or
average. One of the main reasons for their diffieslis that they are not being equipped
with specific writing abilities that help them tefform the specific writing activities. That
means the students lack the expected writing esilto carry out the writing activities even
though they need to do so. Thus, there is a ¢gJaprbetween the students’ writing needs

and their writing competence. This tells us thaattthe current writing course is not
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addressing the students’ academic and occupatieeals, as it does not equip them with

specific writing abilities that help them to do tamg activities in their studies and in their

occupation. Though the students lack specific ngitabilities, they have positive attitude

towards taking the current writing course, and theant specific writing course that is

relevant to business particularly to economics.

5.2. Recommendations

Based on summary of the findings and conclusiongergi above, the following

recommendations were made.

1.

In this study, writing activities the students penh in their academic studies and in their
occupation were identified. Therefore, syllabus igleers should prepare
specific English writing course that meets the stug’ academic and occupational needs
by considering these identified writing activities.

English curriculum revisers and English instructaf Samara University have to
be aware the students’ English writing needs amdr thriting difficulties. Then, they
should evaluate the current writing course and naakadjustment in which the students
will be provided with specific writing course thakeets their academic and occupational
needs.

In designing ESP course for the students, it isossfble to address all the students
writing needs. Therefore, writing activities tree more important, but in which the
students face high difficulty in writing should lgesen first priority to be included in

the course.

The findings of this study may also serve as arncatobn for other Universities in

relation with the need to prepare ESP writing ceurs
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Appendices

Appendix A
Addis Ababa University

College of Humanities, Language Studies, Journalismnd communication

Department of Foreign language and Literature

Questionnaire for economics students
Dear economics students,

This questionnaire is designed to gather infornmatio investigate the writing needs of
economics students at Samara University. The irdtion you are required to give in the
inquiry is found to be very important in order t@ke judgment whether the current writing
course you are taking meet your needs, and ifraobmmend possible solutions that help to
design appropriate writing course. Thus, you anedlki requested to respond all the
questions attentively and genuinely for the sucadsthe study. You are appreciated for

your cooperation in filling out the questionnaire.
The researcher

Thank you!

l. Instruction: Please put a tick mark (v) in the box of your choice for each item.

Your background information

1. Year: Firstl:l Secon:l Third D

2. Your writing ability before @ming University: verygood[ | God |

Average |:| poor |:| verygo |:|

. Instruction: Circle number of your choice for each item given in the table
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1. Information about your current English writing a bility in terms of other language

skills

1.1. How do you rate your current ability in thddaving English language skills?

Item Very good | Good | Average | Poor Very poor
Speaking 5 4 3 2 1
listening 5 4 3 2 1
Reading 5 4 3 2 1

Writing 5 4 3 2 1
Grammar 5 4 3 2 1
Vocabulary 5 4 3 2 1

2. Information about your writing needs in your acalemic studies

How often do you need to carry out the followimgting activities in your academic

studies?

Writing activities

Very
often

Often

Sometimes

Rarely

Never

Summary of a text you hav
read

eb

2

Taking note from lecture

Making note from book

w

N

Argumentative essay on
economic issues

Proposals

Senior essay

Term papers

Reports (on practical work

ol 9 | 9

INEIE ks

w| W w|®

| NN

S il
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3. Information about your writing needs in your future career.

How often do you think you carry out the followingiting activities in your future career?

Writing activities Very Often | Sometimes| Rarely] Never
often
Business report (report on worthiness 4 3 2 1
of a business )
Argumentative text on economic 5 4 3 2 1
issues
Agenda 5 4 3 2 1
Business letters 5 4 3 2 1
Memorandum (memos) 5 4 3 2 1
Minutes in meeting 5 4 3 2 1
Advertisements ( on marketing / job | 5 4 3 2 1
vacancy)
Project proposal 5 3 2 1
Project research 5 4 3 2 1
Survey studies 5 4 3 2 1
Notice 5 4 3 2 1
Recommendation letters (on feasibilityp 4 3 2 1
of a project)
Business Plan 5 4 3 2 1
Job application letter 5 4 3 2 1
Curriculum vitae 5 4 3 2 1
Motivation letter 5 4 3 2 1
Policy document 5 4 3 2 1

4. Writing difficulties you face in your academic sudies

How much do you face difficulties in writing to cgrout the following writing activities
in your studies?

Writing activities Very high | High Some Little No
difficulty difficulty | difficulty | difficulty difficulty

Summary of atextyou |5 4 3 2 1

have read
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Taking note from lecture| 5 4 3 2 1
Making note from book 5 4 3 2 1
Argumentative essay on | 5 4 3 2 1
economic issues
Proposals 5 4 3 2 1
Senior essay 5 4 3 2 1
Term papers 5 4 3 2 1
Reports (on practical 5 4 3 2 1
work )
5. Information about your attitude towards English writing course
5.1. Your attitude towards the current Ergligiting course
How much do you agree to the followstgtements?
Statements Strongly| Agree | Moderately | Disagree| Strongly
agree agree disagree
Taking the current English writing 5 4 3 2 1
course is important for academic
studies and future occupation.
Taking the current English writing 5 4 3 2 1
course is waste of time.
Taking the current English writing 5 4 3 2 1
course is interesting.
Taking the current writing has 5 4 3 2 1
nothing to do with academic
studies and future career.
The current English writing course5 4 3 2 1
helps me to develop my writing
ability.
The current English writing course5 4 3 2 1

does not help me to develop my

writing ability.
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5.2. Your preferred type of English writing course

How much do you agree to the following statement?

Statement Strongly| Agree Moderately | Disagree| Strongly
agree agree disagree

| prefer specific English writing| 5 4 3 2 1

course for business purposes.

| prefer general English writing| 5 4 3 2 1

course for general purposes.

| prefer combination of specific| 5 4 3 2 1

and general English writing
course.
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Appendix B

Addis Ababa University
College of Humanities, Language Studies, Journalismnd communication

Department of Foreign language and Literature

Questionnaire for subject area instructors
Dear instructors,

This questionnaire is designed to gather infornmatio investigate the writing needs of
economics students at Samara University. The irdtion you are required to give in the
inquiry is found to be very important in order t@ke judgment whether the current writing
course the learners are taking meet their needif anad, recommend possible solutions that
help to design appropriate writing course. Thug sce kindly requested to respond all the
questions attentively and genuinely for the sucadsthe study. You are appreciated for

your cooperation in filling out the questionnaire.
The researcher
Thaydu!
l. Instruction: Please put a tick mark (v") in the box of your choice for each item.

Your background information

1. Qualification: Bachelor degre Masters degree PhD

2. Year of service in the university: one yeD two yearsD three r;zeal |

four years five year

[I. Circle number of your choice for each item give in the table

86



1. Information about the students’ current Englishwriting ability in terms of other

language skills

How do you rate your students’ ability in tlidldwing English language skills?

Item Very good good Average poor Very poor
Speaking 5 4 2 1
Listening 5 4 2 1
Reading 5 4 2 1

Writing 5 4 2 1
Grammar 5 4 2 1
Vocabulary 5 4 2 1

2. Information about your students’ writing needs in their academic study

How often do your students need to carry betfollowing writing activities in

their academic study?

Writing activities Very Often | Sometimes| Rarely Never
often

Summary of a text you havyeb 4 3 2 1

read

Taking note from lecture 5 4 3 2 1

Making note from book 5 4 3 2 1

Argumentative essay on |5 4 3 2 1

economic issues

Proposals 5 4 3 2 1

Senior essay 5 4 3 2 1

Term papers 5 4 3 2 1

Reports (on practical work) 5 4 3 2 1
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3. Information about your students’ writing needs n their future career.

How often do you think your students carry outfibllowing writing activities in their

future career?

Writing activities Very Often | Sometimes| Rarely] Never
often
Business report (report on 5 4 3 2 1
worthiness of a business )
Argumentative text on economic 5 4 3 2 1
issues
Agenda 5 4 3 2 1
Business letters 5 4 3 2 1
Memorandum (memos) 5 4 3 2 1
Minutes in meeting 5 4 3 2 1
Advertisements ( marketing / job 5 4 3 2 1
vacancy)
Project proposal 5 4 3 2 1
Project research 5 4 3 2 1
Survey studies 5 4 3 2 1
Notice 5 4 3 2 1
Recommendation letters (on 5 4 3 2 1
feasibility of a given project)
Business Plan 5 4 3 2 1
Job application letter 5 4 3 2 1
Curriculum vitae 5 4 3 2 1
Motivation letter 5 4 3 2 1
Policy document 5 4 3 2 1
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4. Information about your students’ writing difficu Ity

How much do your students face difficulties in wgf to carry out the following

writing activities in their study?

Writing activities Very high High Some Little No
difficulty difficulty | difficulty | difficulty | difficulty
Summary of atextthey |5 4 3 2 1
have read
Taking note from lecture 5 4 3 2 1
Making note from book 5 4 3 2 1
Argumentative essayon |5 4 3 2 1
economic issues
Proposals 5 4 3 2 1
Senior essay 5 4 3 2 1
Term papers 5 4 3 2 1
Reports (on practical work)5 4 3 2 1
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Appendix C
Addis Ababa University

College of Humanities, Language Studies, Journalis@nd communication

Department of Foreign language and Literature

Questionnaire for economics graduates
Dear graduates,

This questionnaire is designed to gather infornmatio investigate the writing needs of
economics students at Samara University. The irdtion you are required to give in the
inquiry is found to be very important in order t@ke judgment whether the current writing
course the learners are taking meet their needif anad, recommend possible solutions that
help to design appropriate writing course. Thugj sce kindly requested to respond all the
questions attentively and genuinely for the sucadsthe study. You are appreciated for

your cooperation in filling out the questionnaire.
The researcher
Thank you!
l. Instruction: Please put a tick mark (v") in the box of your choice for each item.

Your background information

1. Qualification: Bachelor degr Masters degre PhED

2. Work experience: One y Tears Three yee|:|

four yeaD five years
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3. Your writing ability before entering Uniity: Very good | |

averag{ |

poo[ ]

very poor[ ]

[I. Circle number of your choice for each item give in the table

1. Information about your writing needs in your previous studies

Goof ]

How often did you need to carry out the fallog writing activities in your studies?

Writing activities Very Often | Sometimes| Rarely Never
often

Summary of a text you haveb 4 3 2 1

read

Taking note from lecture 5 4 3 2 1

Making note from book 5 4 3 2 1

Argumentative essay on |5 4 3 2 1

economic issues

Proposals 5 4 3 2 1

Senior essay 5 4 3 2 1

Term papers 5 4 3 2 1

Reports (on practical work) 5 4 3 2 1

2. Information about your writing needs in yourcareer.

How often do you need to carry out the followingting activities in your career?

Writing activities Very Often | Sometimes| Rarely| Never
often

Business report (report on worthiness 5 4 3 2 1

of a business etc)

Argumentative text on economic issues 5 4 3 2 1

Agenda 5 4 3 2 1

Business letters 5 4 3 2 1

Memorandum (memos) 5 4 3 2 1

Minutes in meeting 5 4 3 2 1

Advertisements ( marketing / job 5 4 3 2 1

vacancy)

Project proposal 5 4 3 2 1

91




Project research 5 4 3 2 1
Survey studies 5 4 3 2 1
Notice 5 4 3 2 1
Recommendation letters (on feasibility 5 4 3 2 1
of a given project)

Business Plan 5 4 3 2 1
Job application letter 5 4 3 2 1
Curriculum vitae 5 4 3 2 1
Motivation letter 5 4 3 2 1
Policy document 5 4 3 2 1

4. Information about writing difficulty you face in your studies

How much did you face difficulties in writing to rcg out the following writing activities in

your studies?

Writing activities Very high | High Some Little No
difficulty difficulty | difficulty | difficulty difficulty
Summary of atextyou |5 4 3 2 1
have read
Taking note from lecture| 5 4 3 2 1
Making note from book 5 4 3 2 1
Argumentative essay on | 5 4 3 2 1
economic issues
Proposals 5 4 3 2 1
Senior essay 5 4 3 2 1
Term papers 5 4 3 2 1
Reports (on practical 5 4 3 2 1
work )
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5. Information about writing difficulty you face in your occupation.

To what extent do you face difficulties in writing carry out the following writing

activities in your career?

Writing activities Very high | High Some Little No
difficulty | difficulty | difficulty | difficulty | difficulty

Business report (reporton |5 4 3 2 1
worthiness of a business )

Argumentative text on 5 4 3 2 1
economic issues

Agenda 5 4 3 2 1
Business letters 5 4 3 2 1
Memorandum (memos) 5 4 3 2 1
Minutes in meeting 5 4 3 2 1
Advertisements ( marketing /| 5 4 3 2 1
job vacancy)

Project proposal 5 4 3 2 1
Project research 5 4 3 2 1
Survey studies 5 4 3 2 1
Notice 5 4 3 2 1
Recommendation letters (on| 5 4 3 2 1
feasibility of a given project)

Business Plan 5 4 3 2 1
Job application letter 5 4 3 2 1
Curriculum vitae 5 4 3 2 1
Motivation letter 5 4 3 2 1
Policy design 5 4 3 2 1
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6. Information about your attitude towards English writing course

6.1. Your attitude towards the current English igtcourse

How much do you agree to the followstgtements?

Statements Strongly| Agree | Moderately | Disagree| Strongly

agree agree disagree

Taking the current English writing 5 4 3 2 1

course is important.

Taking the current English writing 5 4 3 2 1

course is waste of time.

Taking the current English writing 5 4 3 2 1

course is interesting.

Taking the current writing course| 5 4 3 2 1

is boring.

The current English writing courseb 4 3 2 1

helps me to develop my writing

ability.

The current English writing course5 4 3 2 1

does not help me to develop my

writing ability.

6.2. Your preferred type of English writing course
To what extent do you agree to the following staete?

Statement Strongly| Agree undecided| Disagree| Strongly
agree disagree

| prefer specific English writing | 5 4 3 2 1

course that is relevant to business.

| prefer general English writing | 5 4 3 2 1

course that helps me for genera

writing purpose.

| prefer combination of specific | 5 4 3 2 1

and general English writing

course.
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Appendix D
Addis Ababa University

College of Humanities, Language Studies, Journalis@nd communication

Department of Foreign language and Literature

Interview for English instructors
Dear instructors,

This interview is designed to gather information ittvestigate the writing needs of
economics students at Samara University. The irdtion you are required to give in the
inquiry is found to be very important in order t@ke judgment whether the current writing
course the learners are taking meet their needif anad, recommend possible solutions that
help to design appropriate writing course. Thusyatld be very appreciable if you respond

to the interview genuinely for the success of tiel.
1. What are the contents of the current Englishingricourse?

2. Are the writing activities in the writing courselated to writing activities that the learners

perform in their field of study?

3. Do the students face writing difficulty in caimg out the writing activities? To what

extent?
4. How do you rate the students’ writing abilities?
6. How do you find the learners’ interest towarasarng the course?

7. Do you think the course helps learners devspmzific writing ability to carry out

writing activities in their academic study?

8. What kind of English writing course should beidaed to bridge the gap between the

students’ writing needs and their current writirgigy?
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Appendix E
Addis Ababa University

College of Humanities, Language Studies, Journalis@nd communication

Department of Foreign language and Literature

Interview for business faculty dean
Dear the faculty dean,

This interview is designed to gather informationreestigate the writing needs of
economics students at Samara University. The irdtion you are required to give in the
inquiry is found to be very important in order t@ake judgment whether the current writing
course the learners are taking meet their needif aod, recommend possible solutions that
help to design appropriate writing course. Thusjatild be very appreciable if you respond

to the interview genuinely for the success of tiel.
The researcher
1. What are the writing activities the studentdqren in their academic studies?

2. Do you think these writing activities are rethte writing activities in the current English

writing course?

3. Do the students encounter writing difficultydarrying out the writing activities in their

major courses? To what extent?
4. How do you rate the students’ current writingitgs?

5. Do you believe that the current writing coungdps leaners develop specific writing

abilities that help them carry out writing actieiiin educational setting?

6. What kind writing course should be designedlierlearners to bridge the gap between

theleaners’ writing needs and their current writingibs?
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Appendix F
Addis Ababa University

College of Humanities, Language Studies, Journalis@nd communication

Department of Foreign language and Literature

Interview for Bank manager and Bureau of finance and economics head
Dear manager/ head,

This interview is designed to gather informationreestigate the writing needs of
economics students at Samara University. The irdtion you are required to give in the
inquiry is found to be very important in order t@ake judgment whether the current writing
course the learners are taking meet their needif aod, recommend possible solutions that
help to design appropriate writing course. Thusjatlld be very appreciable if you respond
to the interview genuinely for the success of tiel.

The researcher
1. What are major writing activities economics graigts perform in your bank or office?

2. Do you think the writing activities are relat@dwriting activities in the current English

writing course?

3. Do the graduates encounter writing difficultycerrying out writing activities in your

bank or office? To what extent?

4. How do you rate the graduates’ current Englisitirvg ability in performing the writing

activities?

5. Do you believe that the current writing coung¢ps graduates develop specific writing

abilities that help them carry out writing actiesiin their occupational setting?

6. What kind writing course should be designedefmynomics learners to bridge the gap

between théeaners’ writing needs and their current writingiabs?
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Appendix G
Addis Ababa University

College of Humanities, Language Studies, Journalis@nd communication

Department of Foreign language and Literature

Course material evaluation checklist (adapted fromCunningsworth, 1995)

1. Are there objectives for writing activities given the materials? Are the objectives
specific in terms of content and performance sottiey fit particular learners’ language

needs?

2. Do the writing activities mirror real life sitti@ans, for example, through task based and

skill based activities?

3. Is there a body of 'core' specialist languatped to business situations used in the

materials?

4. Do the materials equip the learners with spewifiting skills that will allow them carry

out writing activities in their academic and occtipaal situations?

5. Do the materials consider the relationship betwteachers and students? If so, is a

collaborative approach encouraged?

6. Are the materials sufficiently flexible to mebe constraints often found in ESP work, for

example, by having a modular structure of non-setigleunits?
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Appendix H
Interview transcription

Transcription of interview made with English instructors

Teacher 1
Q1= what are the contents of the current Englishimgitourse?

Ans= The contents of the current writing coursesngtence and sentence type, sentence
error and correction, paragraph writing, essayimgijtcurriculum vitae and application letter

writing.

Q. =Are the writing activities in the writing courselated to writing activities the learners

perform in their field of study?

Ans=they are not specifically related to writingiaities in learners perform in their field of
study, but in few activities, it is related to stmds field of study. The writing activities in
the course help learners develop their generaingrébilities. So, it is not tailored to the

students’ field of study.

Qs =do the students face writing difficulty in camgi out the writing activities? To what

extent?

Ans= Yes, the leaners face high level of difficultywriting the activities.
Q4= How do you rate the students’ writing abilities?

Ans= the students’ writing abilities are poor.

Qs =How do you find the learners’ interest towardsrtg the course?

Ans= they like taking the writing course becaussytknow that the course is important

though they are poor in writing the activities.
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Qs = Do you think the course helps learners devsfmgzific writing ability to carry out

writing activities in their academic study?

Ans= The course helps the learners but it does@lptto develop the students’ specific

writing abilities as it is designed for generaltimg purpose.

Q; = What kind of English writing course should baigeed to bridge the gap between the
students’ writing needs and their current writirgigy?

Ans= specific writing course particular businesging courseshould be designed for them.
Teacher 2
Q1= what are the contents of the current Englishimgitourse?

Ans= The contents are sentence type, sentenceagmlazorrection, writing paragraph,

writing essay, writing curriculum vitae and job &pation letter.

Q. = Are the writing activities in the writing coursdated to writing activities the learners

perform in their field of study?

Ans= As the course was not designed based onuberss’ academic needs, the activities
are not related to the activities the studentsoperfin their field of study except in few

activities.

Qs =Do the students face writing difficulty in camg out the writing activities? To what

extent?

Ans= Yes, majority of them face high difficulty writing, and only few students wrote

fluently.
Q4= How do you rate the students’ writing abilities?
Ans= the students’ writing abilities are poor.

Qs =How do you find the learners’ interest towardsrtg the course?
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Ans= since they know that the course is importanttiem, they are interested in taking the

course.

Qs = Do you think the course helps learners devsfmgzific writing ability to carry out

writing activities in their academic study?

Ans= | personally believe that the course helpdabeners, but it does not specifically

addresses their writing needs since it was desifprageneral writing purpose.

Q; = What kind of English writing course should baigeed to bridge the gap between the

students’ writing needs and their current writirgjigy?

Ans= The writing course that specifically addregbesstudents’ writing needs should be

designed for them.
Teacher 3
Q1= what are the contents of the current Englishimgitourse?

Ans= The contents of the current writing coursesam®tence type and sentence error,
sentence error correction, paragraph writing, ess#ing, writing job related letter

(curriculum vitae and application letter writing).

Q2 = Are the writing activities in the writing coursdated to writing activities the learners
perform in their field of study?

Ans= the writing activities in the writing courseeanot related to writing activities the
learners perform in their field of study. They am specifically the same as the writing
activities the students perform in their acaderidies.

Qs =Do the students face writing difficulties in cang out the writing activities? To what

extent?
Ans= Yes, the students face very high difficultynting the writing activities.

Q4= How do you rate the students’ writing abilities?
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Ans= The students have poor writing abilities.
Qs =How do you find the learners’ interest towardsrig the course?
Ans= The students have no interest towards takiagourse.

Qs = Do you think the course helps learners devsfmgzific writing ability to carry out

writing activities in their academic study?

Ans= even though the writing course helps leardekelop their general writing abilities, it
does not help them develop specific writing al@$tto perform writing activities in their

academic studies.

Q7 = What kind of English writing course should beideed to bridge the gap between the

students’ writing needs and their current writirgjigy?

Ans= The writing course that considers the studewiting needs should be designed for
them.

Teacher 4
Q1= What are the contents of the current Englishimgitourse?

Ans= They are sentence type, common sentence semence error correction, paragraph

writing, essay writing, letter of application angriéculum vitae writing.

Q2 = Are the writing activities in the writing coursdated to writing activities the learners

perform in their field of study?

Ans= The writing activities in the writing courseeanot related the writing activities the
students perform in their field of study, but | sstimes try to relate the activities to the

learners’ field of study.

Qs =Do the students face writing difficulty in camg out the writing activities? To what

extent?
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Ans= Yes, majority of the students face high difftg in carrying out the writing activities,

but there are some students who face some diffsult

Q4= How do you rate the students’ writing abilities?

Ans= The students’ writing abilities are poor.

Qs =How do you find the learners’ interest towardsrig the course?
Ans= Majority of the students are interested inrtgkhe writing course.

Qs = Do you think the course helps learners devsfmzific writing ability to carry out
writing activities in their academic study?

Ans= The writing course helps them develop themregel writing abilities, but it does not
help to develop specific writing abilities that pelthem perform writing activities in their

field of study.

Q; = What kind of English writing course should baigeed to bridge the gap between the

students’ writing needs and their current writirgjigy?

Ans= First, the students’ academic needs has tmakyzed. Based on their needs, specific
writing course has to be designed for them.

Teacher 5
Q1= what are the contents of the current Englishimgitourse?

Ans= The contents of writing course are sentenge &nd basic sentence fault, sentence
error correction, paragraph writing, essay writiaggriculum vitae and application letter

writing.

Q2 = Are the writing activities in the writing coursdated to writing activities the learners

perform in their field of study?

Ans=They have no direct relevance to the writintivéees in the students’ field of study.

They are rather writing activities that helps te@lep general writing abilities.
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Qs =Do the students face writing difficulty in camg out the writing activities? To what

extent?
Ans= Yes, the students face high difficulty in wrg the writing activities.
Q4= How do you rate the students’ writing abilities?

Ans= Majority of the students writing abilities gveor, but there are some students whose

writing abilities are good.
Qs =How do you find the learners’ interest towardsrig the course?
Ans=The students have interest in taking the wgitiaurse.

Qs = Do you think the course helps learners devsfmzific writing ability to carry out

writing activities in their academic study?

Ans= The course has a sort of input; however, ésdwot fully helps the students to develop

their specific writing abilities.

Q7 = What kind of English writing course should beideed to bridge the gap between the

students’ writing needs and their current writirogigy?

Ans= The writing course that is relevant to thatd of study has to be designed for them.
Transcription of interview made with business facity dean

Q1 =What are the writing activities the students perfin their academic studies?

Ans= the writing activities the students write ieir studies are taking note from lecture,
making note from books, argumentative essay onauanissues, term paper, proposal,

senior essay and report

Q2 = Do you think the writing activities in the cunteEnglish writing course are related to

writing activities the students perform in theelél of study?

Ans= The writing activities in the current writimgurse are not related to writing activities

the learners perform in their field of study.
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Qs =Do the students encounter writing difficulty iarcying out the writing activities in their

major courses? To what extent?

Ans= the students face high difficulty to carry ¢l writing activities. Particularly, the

students have great problem in using appropriatalwadary and grammar in their writing.
Qs= How do you rate the students’ current writingliibs?
Ans= The leaners current writing abilities are poor

Qs= Do you believe that the current writing coursépl leaners develop specific writing

abilities that help them carry out writing actieiiin educational setting?

Ans= The course helps them develop their genelihgrrabilities, but it does not help them

develop specific writing abilities that helps theerform specific writing activities.

Q= What kind writing course should be designed li@r learners to bridge the gap between

theleaners’ writing needs and their current writingiabs?

Ans= In order to design the writing course, what students need to write in their studies
and in their occupation should be considered ifwaat our students develop specific
writing abilities. Thus, specific writing courseathhelps learners to carry out specific

writing activities should be designed for them.
Transcription of interview made with bank manager
Q: = What are major writing activities economics gratés perform in your bank?

Ans=the major writing activities the graduates parf are business letter, business plan,

memos, agenda, minutes and business reports.

Q2 =Do you think the writing activities in the curtdbnglish writing course are related to

writing activities the students perform in theiofession.?

Ans= Specifically, the writing activities are nefated to writing activities the graduates

perform in their workplaces since the course isgiesi for general writing purpose.
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Qs = Do the graduates encounter writing difficultycarrying out writing activities in your

bank? To what extent?

Ans= The graduates show high level of difficultywniting the activities especially at

beginning of their career.
Q2= How do you rate the graduates’ current Englisiing abilities?
Ans= Since they are showing improvement, theirentrwvriting abilities are average.

Qs= Do you believe that the current writing coursdpls graduates develop specific writing

abilities that help them carry out writing actiesiin their occupational setting?

Ans= Indirectly, it helps the leaners to carry the writing activities, but it does not helps

them develop specific writing abilities of the stunds.

Qe =What kind writing course should be designed fomeeoics learners to bridge the gap

between théeaners’ writing needs and their current writingigt?
Ans= The course has to be designed based on timetsaspecific writing needs.

Transcription of interview made with Bureau of finance and economic development
head

Q1 = What are major writing activities economics graésagterform in your office?

Ans= Some major writing activities the graduatedqgen in our office are business letter,
business report, project research, project proppskcy document, recommendation letter

and agenda

Q. = Do you think the writing activities in the cant English writing course are related to

writing activities the graduates perform in theiofession?

Ans= They are not related to writing activities traduates perform in their occupation.
The writing activities the graduates perform initleecupation are quite different from the

writing activities they learnt. The graduates gai@ writing abilities through experience.
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Qs = Do the graduates encounter writing difficuttyciarrying out writing activities in your

office? To what extent?

Ans= The graduates face high difficulty in carryimgt the writing activities specifically at

the beginning of their career.
Qs = How do you rate the graduates’ current Enghisiting abilities?
Ans=The graduates current writing abilities arerage.

Qs = Do you believe that the current writing coursépl graduates develop specific writing

abilities that help them carry out writing actiesiin their occupational setting?

Ans= It helps to some extent, but specificallyjaes not help them develop specific writing

abilities to carry out writing activities in thesccupation.

Qs = What kind writing course should be designedefmmnomics learners to bridge the gap

between théeaners’ writing needs and their current writingiabs?

Ans= The writing course that is tailored to therteas’ profession has to be designed for

them so that they perform the activities effectjvel
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