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Abstract

This study is aimed at exploring students’ views about Spoken English
activities offered at Ethiopian Civil Service College (ECSC), the purpose of which
is to see if there is a mismatch between the activities and the assumption held by
the students regarding why they learn the language and how and what they expect

to learn.

In an effort to investigate the students’ views, their attitudes towards the
activities as well as their expectations and beliefs are examined. This is done
through questionnaire and interview prepared for the students. Classroom
observation is also made to see the reactions of the students to the activities as well
as their performances and the efforts they show to do the activities. In an attempt
to examine the students’ perceptions of the activites from different directions, the
Spoken English instructors are asked of their observations about the attitude and

performance of the students.

Although there is found to be some extent of disparity in how the students
expect to learn the subject and what the activities entail, the finding of the study
shows the students’ difficulties as having emanated mainly from other areas rather
than the supposed mismatch. Thus, the students’ problems with the vocabulary and
grammar of the language and also their lack of experience with speaking and
listening practices are found to be the predominant obstacles for the students not to

avail themselves of the activities.

In view of this, suggestion is made for the inclusion of the use of vocabulary
and structure of the language which are necessary for the students to express their
ideas in relation to the various topics. Practice of the speaking and listening skills
with added time is also recommended as being helpful for the students to make a

better use of the activities.
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Chapter 1

Introduction

1.1 Statement of the problem

As most local studies done on the various aspects of the teaching of the
English language, this study also starts from the recognition of the role of the
English language in our country and the importance of making the language
accessible for use to those who need it. Thus, besides being the medium of
instruction starting from junior high schools, English language is used in Ethiopia

for the purpose of international communication.

Although this status of the English language necessitates the teaching of the
language in our country, most researchers again have not failed to mention the
problems involved in the teaching-learning process and the subsequent failure of
students to make use of the language after having learned the language for over ten
years. Mekonen (1984), for instance, expresses the severity of the situation by
indicating the difficulty, on the part of some AAU Freshman students, to construct
even a single sentence both in speech and writing. In recognition of this problem,
attempt 1s made, as seen by the various researches done so far, to try to study the
problem from different directions and find ways to minimize the effect of the

problem.

Likewise, the researcher's decision to study students' views about Spoken
English activities offered at ECSC is based on the observation that even though
most of the students complete the course with passing grades, there does not seem
to be improvement on the part of the students after taking the course. This is
evidenced by the students' difficulties to express their ideas in English although the
objective of the course is to help students overcome the fear of expressing thoughts

in English and also to develop their speaking and listening skills.



The researcher believes that one way of approaching this problem is
studying the students' views about the activities to see if there is a mismatch
between the activities and what students think about learning Spoken English.
Students can have beliefs and expectations in language learning and there can also
be a mismatch between the students' expectations and what 1s being done in the
classroom (Ellis, 1994; Wenden in Tudor, 1999; Horwitz in Wenden and Rubin,
1987). The effect of such mismatch on language learning is explained by Horwitz
(in Wenden and Rubin, 1987: 19) as: 'When language classes fail to meet students’
expectation, students can lose confidence in instructional approach and their

ultimate achievement can be limited'.

It has also been indicated by different writers that it is adults who mostly
hold beliefs about language learning owing to their past learning experiences which
1s well established in their systems. This is, shown by Tarone and Yule (1989),
Horwitz (in wenden and Rubin 1987), Nunan (1988), Ellis (1994) whose ideas are
reflected in what Tarone and Yule write saying, ‘... some adult learners have quite
powerful pfeconceptions about the form a language learning experience should
take” (P.9). Since most of the students under consideration in this study are adults
and they are expected to have learnt English in traditional ways, there is a
possibility for a difference to be there between the students’ expectations and the
new learning experience involved in the learning of Spoken English. This can
increase the possibility of the existence of mismatch between learners' expectations

and the activities.

Therefore, in studying the students' views in connection with the activities of

Spoken English, the researcher attempts to see the students'":

e objectives in learning Spoken English.
¢ beliefs and expectations about learning Spoken English.

e reactions to the activities involved.



e preferences with regard to some aspects of the activities.
e difficulties in doing the activities and the causes of these

difficulties.

In relation to oral activities, Bygate (1995) suggests the importance of these
points in finding out what students think about the activities. Likewise, by making
an assessment of the points listed above, the researcher hopes to get a fair view of
the students with regard to the Spoken English activities to see if there is a
mismatch between the students’ expectations in learning Spoken English and what

the activities entail.

1.2 Importance of the study

The study of learners' views with regard to why they learn a language and
how and what they expect to learn is recognized as being important in bringing an
improvement in the teaching - learning process. Getting learners' opinions, for
instance, helps the teacher to understand his/her students' feelings regarding the
lesson so as to determine what steps to follow before starting teaching. Hailom
(1993) shows the necessity of such step in teaching by saying that it creates a
'meeting of mind' between the teacher and the students. We also find a similar
point made by Tarone and Yule (1989) which says that knowing learners' views and

needs helps to create in the learners positive feelings.

The consideration of learners' views is also important in the preparation of
teaching materials, for a material which does not take into account the needs of
students can be of little or no use to the students (Rivers, 1981) . A study done on
the views of AAU Freshman students by Teshome (1995) also proves the
importance of taking into account students' views and preferences by teachers and
those who prepare teaching materials. Studies done on attitudes of students towards

learning the English language can also be taken as a move towards the



acknowledgment of learners' opinions for the improvement of the teaching-learning
process. The study of the attitude of 11th grade students by Medhanie (1986), for
instance, proves to him the necessity of studying not only the attitude of students
but also what causes these attitudes for the effectiveness of the teaching - learning

process.

Although this study bears similarity with these and other studies done on
students’ views, attitudes, perception and the like, the context in which it operates
is different in that no research has so far been done on the views of Ethiopian Civil
Service Collage students with regard to Spoken English activities. Nevertheless,
the researcher is of the hope that the finding of the study will add to what has
already been found regarding the importance of learners' opinions in language

learning,

At large, in view of the observation so far made of the significance of
learners' views in the teaching-learning process, the finding of this study can

possibly be helpful in the following ways:

e in creating awareness on the part of teachers about the possibility of
students having preconceived ideas about learning language and the

effect of this on their learning,

e 1n the preparation of teaching materials and devising activities which

take into account learners' needs.

e as the subjects of this study are mostly adults, the finding of the study
can possibly help to see the preferences of adult learners. The
possibility of such learners being different from other age groups in
their learning behaviour is shown by writers like Strzalka (1998:39): ...

adult learners differ from other age groups in respect to their learning



experience, memory type, motivation and most of all in respect to their

needs and expectation'.

1.3 Limitation of the study

Although there can be other factors which affect learners' performances and
achievements in learning a language, this study focuses on learners' views
particularly their beliefs and attitudes. This is due to time constraint to treat other

factors at a reasonable depth.

There is also limitation which arises from views being not observable. The
techniques that are used to investigate the students’ views can have drawbacks in
that there is a possibility for the students’ responses and their reactions to the

activities not to reflect their true feelings about the activities.

The subjects of the study, as mentioned earlier, are Civil Service College
students. From the three faculties of Business and Economics, Municipal
Engineering and Law, the samples are taken from the students of Business and
Economics and Municipal Engineering. Although the Law students also take the
course Spoken English, there is a slight difference in the course content prepared
for them and the researcher excludes these students for the difference this might

cause in the students' views.



Chapter II

Review of Related Literature

2.1 Introduction

In the three major divisions of this chapter, attempt is made to review
literature on the major concerns of the study. Thus, in the first part is presented the
effects of students’ views on language learning. This is made mainly by observing
students’ beliefs and the consequent attitude they show towards language learning,
In the second part, attempt is made to see what constitutes Spoken English activities
by looking into the nature of speaking and listening activities in the two
subdivisions of this part. The last section which deals with the nature of adult
language learners is included in an attempt to see the subjects of this study against
the characteristic nature of adult language learners which researchers have so far

managed to learn about.
2.2 On the effects of belief and attitude on language learning

It has been noted that learners’ beliefs about language learning and their
consequent attitudes determine their approaches in learning the language. For
instance, this is indicated by Hailom (1993) who observes the two as being
determining factors in the learning and teaching process. In a similar account of this
by Williams and Burden (1997), learners are understood as having percieved values
about particular activities and that their performances are influenced by the value

that they give to the activities.

The greater the value that individuals attach to the
accomplishment of or involvement in an activity, the

more highly motivated they will be both to engage in it



initially, and later to put sustained effort into

succeeding in the activity (P.125).

It may be reasonable to assume that the values that learners attach to
language learning activities emanate from the beliefs they hold about language
learning, the possibility of which is shown by different writers. Ellis (1994:477),
for instance, presents Hosenfeld’s views on this who says that ‘... students form
mini theories of L2 learning’. In addition to this, Ellis presents Horwitz’s findings
which show that the majority of the students surveyed hold the belief that people
are born with special aptitude for learning foreign language and that the best way to
learn English is to spend most of their time memorizing vocabulary and grammar

rules.

Learners’ beliefs about language learning is shown by some writers as
having control over the way they learn the language. Tudor (1996:50) presents

<

Wenden’s view on this: ... learners’ beliefs about language learning constitute a
sort of inner logic which directs, consciously or unconsciously, what they do to
promote their own learning’ Horwitz (in Wenden and Rubin, 1987:120) also

<

indicates this effect as: “...what students think about language learning can affect
how they go about doing it’ and exemplifies this by saying, a student who believes
that one must never say anything in English until it can be said correctly will

probably avoid speaking most of the time.

The result of this, as shown by different writers is that learners show
resistance to the kind of learning experiences which are not in line with their
beliefs. Wenden (in Tudor 1996:50) thus writes to this effect saying, ‘Sooner or
later, a teaching method which is based on assumptions about language learning
which differ from those held by learners is likely to encounter resistance and
discontent’. In an agreement to this, Horwitz (in Wenden and Rubin 1987:19) says

that ‘Teachers are likely to find instances of studentes’ concern or dissatisfaction



whenever 1nstructional activities are inconsistent with students’ preconceived
beliefs about language learning’. Horwitz explains this as having a negative effect
on the students’ achievements: ‘When language classes fail to meet student
expectation, students can lose confidence in the instructional approach and their

ultimate achievement can be limited’ (P.119).

Some writers feel it necessary to consider the cause of students’” beliefs for
its significance in finding solution to the problem arising from the mismatch

between instructional activities and students’ beliefs or expectations.

Accordingly, one of the factors responsible for determining learners’ beliefs
about language learning is believed to be the learners’ past experience of language
learning. Ellis (1994:479) describes the findings of Little, Singleton and Silver on
this: ‘past experience, both of education in general and of language learning in
particular, played a major role in shaping attitudes to language learning’. Tarone

and Yule (1989) further describe this point as follows:

. many learners are used to an educational setting in
which teachers overtly control the activities of the group in
a relatively formal manner, emphasize the memorization of
grammatical rules and vocabulary, often via mechanical
procedures such as reptetion and rote learning, administer
frequent achievement tests, and generally require their
Students to maintain a passive and subordinate role. If
students from such a background are thrust into a much
more informal setting in which the teacher assumes a less
authoritarian role, expects interactive group work among
students, does not encourage memorization or administer
achievement tests, and generally act as if students should

be responsible for their own learning, then they may feel



that their teacher doesn’t know how to do the job

properly... (P.9).

Such attitude, according to Tarone and Yule, affects the students’ ability to

derive any benefit from the learning experience.

Personality and cognitive style are also put forward to explain learners’
beliefs about language learning by Ellis (1994) taking into account the suggestion
by Abraham and Venn’s model. A similar account of this point is given by Wenden
(1991) who writes that learners’ beliefs are influenced by other beliefs they hold

about themselves.

When on the basis of their understanding of language
aptitude (person knowledge) learners decide they have no
ability to learn a language, this will contribute to a general
belief that they cannot learn a language successfully and,
certainly, never without a teacher. Or if learners believe
that certain personality types cannot successfully learn a
language and if they believe they are that type of person,
again, this will influence their attitudes towards their role

and capability as language learners (P.54).

Some writers have also come up with suggestions of how to deal with this

problem which in most cases creates a rift between the learner and the teacher.

Accordingly, teachers are advised to find out their students’ opinions and
attitudes about language learning. Wenden (in Tudor, 1996:50-51) says that this
‘helps to understand how the students’ beliefs influence their approach to learning
in terms of both their individual learning strategies and their likely reactions to

different teaching methodologies’. Similarly, Hailom (1993) makes a distinction



between ‘good’ and ‘poor’ teachers depending on the effort they show to

understand their students.

...'good’ teachers are noted for being sensitive to students’
requirements. The meeting of minds between the teacher and
Students can, thus, be realized. On the other hand, the ‘poor’ or
ineffective teacher does not bother to understand his/her
student. He/She will be concerned with by course coverage

(P.32).

It is possible, according to some writers, to change learners’ erroneous
beliefs. One way of doing this, as suggested by Wenden (1991:130), is exposing
learners to new and convincing information which helps them to examine their own
beliefs and revise or change them completely. In doing so, Wenden (in Tudor,
1996) underlines the necessity of the students’ understanding of how their language

learning can be influenced by the belief they unconsciously hold.

It is ...important that the students themselves be given
opportunities to think about their learning process, so that
they can become aware of their own beliefs and how these

beliefs can influence what they do to learn (P.52).

The discussion made so far of students’ beliefs and attitudes, their effects on
language learning, their causes and the possible solutions show that studying
learners’ views about language learning is a worthwhile effort which could
minimize their problems in learning a language. As Ellis (1994: 479) writes, ‘The
study of learners’ opinions about language learning constitutes an important area of
inquiry, as it is reasonable to assume that their “philosophy” dictates their approach

to learning and choice of specific learning strategies’.

10



Such information can also be pertinent to the issue raised in this study. Due
to their past experiences of language learning and their expectations from the
language classes, there is a possibility for the students to be discontent with some
of the activities as most of these activities are expected to be different from the
ones the students are familiar with. The mismatch between what students think
about learning the language and the classroom activities, then, can possibly affect

their achievements.

2.3 On the nature of Spoken English

Spoken English involves the practices of speaking and listening as the act of
speaking is usually accompanied by listening in communication. Byrne (1986:8)
writes, ‘Oral communication is a two-way process between speaker and listener
(listeners) and involves the productive skill of speaking and the receptive skill of
understanding...”. The close tie between speaking and listening is also shown by
Shumin (1997:9): ‘... speaking is closely related or interwoven with listening,

which is the basic mechanism through which the rules of language are internalized’.

Some writers indicate that there is a tendency to lay more emphasis on
speaking than on listening skill and show that listening cannot, however, be left to
take care of itself. ‘..poor understanding inhibit the ability to speak’ (Byrne
1986:8). This view is supported by Shumin (1997:9) who says, ‘If one cannot

understand what is said, one is certainly unable to respond’.

Moreover, the role of listening to the development of oral competence is
shown as observed by the following statement made by Shumin (1997:9): *...there
is little doubt that listening plays an extremely important role in the development of

speaking abilities. Speaking feeds on listening which precedes it’.

11



Brown and Yule (1983) see the function of Spoken language as being
‘interactional’ and ‘transactional’. The interactional function has to do mainly with
maintaining social relationship and the transactional function is primarily
concerned with conveying information and ideas rather than being nice to the
listener as is the case of interactional function. This is further explained by Brown

and Yule as follows:

primarily interactional language is listener- oriented,
whereas primarily transactional language is primarily message-
oriented. Primarily transactional spoken language is frequently
concerned to get things done in the real world - so a boss
dictates a letter ... a patient discusses her symptoms with a

doctor, a teacher explains an English construction to a class ...

(p.13).

It has also been indicated by these writers the necessity for foreign learners
of English to be able to express their transactional needs. However, speaking of
what a course in Spoken English should enable students to do, Brown and Yule see
the importance of both functions and state this as: ... the student should be able to
“express himself” in the target language to cope with basic interactive skill like
exchanging greetings and thanks and apologies, and express his needs - request

information services etc.” (P. 27).

Similarly, having indicated the focus of many teaching materials as being on
helping students with transactional language, Rixon (1991) writes of the necessity

for students to know features of interactional language as well.
In the remaining part of this section, attempt is made to see an overview of

what different writers presented on the nature of speaking and listening activities to

meet such objectives as the ones mentioned above.

12



2.3.1 On the nature of speaking activities

Different writers express their views about the targets of learning speaking
skill. Some are more inclined to the attainment of accurate speech as Hammerly
(1991:54) who writes that ‘..an early emphasis on fluency-with communicative
competence in mind - results in a major and apparently permanent loss of accuracy,

making the attainment of a high level of SL competence impossible... .

On the other hand, there are others who take the attainment of fluency and
reasonable accuracy as being a more suitable target to actualize. Byrne (1986: 9),
for instance, says that the main goal in teaching the productive skill of speaking 1s
oral fluency and he describes this as: ‘...the ability to express oneself intelligibly,
reasonably and without too much hesitation’. A similar view is reflected in what

Pattison (1989) writes about the success of students in learning speaking,

... Their success in the world outside the school will be decided by
their ability to understand and to make themselves understood, to
express their own meanings, rather than by their ability to
produce fault-free sentences which may not reflect what they

realy want to say...( p. 17).

Activities which can help students attain this goal are suggested. For
example, Byrne (1986) writes that a speaking activity follows two steps. In the first
step, the students imitate a model where, practice in the manipulation of the fixed
elements of the language (phonological and grammatical patterns, together with
vocabulary) is made; and in the second step the students use the language freely as
in expressing their ideas. Byrne indicates that these two processes should be going
on all the time side by side, although the proportion of controlled speech to free

speech will change as the course progresses.

13



Similarly, Rivers (1981) observes the importance of imitation of a model in
developing a fluent speech, and also recommends the practice of speaking where
students get the opportunity to express their own ideas. In support of the idea of
providing learners with the opportunity of expressing themselves, Haozhang
(1997:33) writes saying, ‘The language learning experience must involve the
expression of the learners opinions and thoughts as she negotiates interactively with

other classmates and with the teacher’.

Unlike the writers who recommend free talk for speech training, Brown et.
al. (1984) are of the opinion that a more meaningful activity for speaking involves a
task of graded levels of difficulty where students are given the opportunity to
demonstrate and to improve their communication skills. Here, a student’s
performance on a known level of difficulty is assessed to diagnose his difficulties.
In this way, the student is helped with his difficulties and performs similar tasks, or
passes to the next level of difficulty if the performance proves to be successful.
Brown and others take this to be most appropriate and effective as opposed to the

free talk where it is difficult to see the progress made by the student.

That different materials can be made use of to facilitate the development of
speaking skill is also shown. Shumin (1997) mentions the use of aural, visual and
reading materials in this aspect. He says that aural materials such as news reports
on the radio can be used as background or as input for interaction, while
audiovisual materials such as appropriate films, videotapes can meet the need for
exposure to many kinds of scenes, situations etc. The importance of listening to
spoken form of the language in enhancing speaking competence is also shown by
Haozhang (1997:33) who writes that °... students must have sufficient
comprehensible language input most often through language tapes...”. Speaking of
how reading materials can be manipulated, Shumin says appropriate reading

materials structured with comprehension questions can lead to creative production
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in speech. In addition, oral reports or summaries can be produced from articles in

newspapers or from some well-designed books.

It has also been shown that for speaking activities to be effective, they need
to be able to motivate the students’ interests. This is indicated by Byrne(1986:99)
who writes, ‘...the extent of the learners involvement and enjoyment in an activity

is a good guide to its learning effectiveness...”.

Ur (1995:5) holds the view that even though the topic is a determining factor
for the effectiveness of the activity, more important is not, however, what to talk
about but why you need to talk about it. Ur explains this saying that students need a
reason to speak more than they need something to speak about and the fact that the

topic is stimulating will make the whole discussion more interesting,

Some writers also say that the activities should be appropriate to the level of
students. That is, they should not be too difficult or too easy. This is again shown
by Ur (1995 :15) who writes that ‘... the task must be hard enough to demand an
effort on the part of the group members, but easy enough for it to be clear that

success 1s within their grasp’.

The same applies to the subject matter in that where it is far removed from
students” own lives, they may find difficulties in understanding and manipulating it

and a too-close to home subject matter may be boring to them. (Ur, 1995).

Regarding task organization, group work is seen as being advantageous from
the point of view of maximizing student talking and providing natural situation for
speaking (Haycraft, 1995). Ur (1995:7) adds one more advantage to this saying *...
students who are shy of saying something in front of the class or to the teacher
often find it much easier to express themselves in front of a small group of their

peers ... .



Role- play is also the other form of communicative practice recommended in
speaking practice. Ur(1995) indicates that as role-play exercises are usually based
on real-life situations, this gives the students the opportunity to practice the kind of

language they need outside the classroom.

2.3.1.1 On the treatment of error in speaking practice

Even though there seems to be a general agreement for not correcting each
and every mistake that students make, some people are still inclined to not
correcting mistakes while others see obvious necessity to provide students with
corrections. The argument that the former group hold is, correcting mistakes
inhibits students from making an attempt to speak: ‘Being interrupted and corrected
makes the students hesitant and insecure in their speech when they should realy be

prastising communication...” (Klippel, 1991:8).

According to this group of people, errors which do not affect
comprehensibility should be ignored. Pattison (1989:18) thus writes that correction
1s necessary only for ‘errors of content or anything else which makes the message
hard to follow’. There is also Klippel (1991) who holds the view that students
should be encouraged to overcome their difficulties by finding alternative ways of

expressing what they want to say.

Such leniency in error treatment is not, however, favored by other people.
Their justification lies in what, for instance, Hammerly (1991:60) says: ‘... students
do not learn to do something well by receiving broad and indiscriminate praise for
communication that is linguistically inaccurate...”. Ur (1995) also shows that

students benefit more if they get corrections than when they do not.

...a Student often knows he may be saying something wrong,

or may simply not know how to say it at all, and will learn,

16



more from being given the appropriate form or item at a
moment when he needs it to express himself than he will from
being forced to paraphrase ... Withholding such help often
hampers the discussion and discourages students more than

giving it (P.21).

A more or less moderate view of error treatment which seeks to maintain
balance between accuracy and fluency is presented by Got EBiowska (1990) who
suggests that teachers should explain to their students the importance of not
correcting students’ mistakes in fluency work and how the students will benefit
from not being corrected all the time. Got EBiowska quotes Finoechaio and
Brumfit to show that widely occurring errors should, however, be corrected in

specific sessions, for even fluency work will face problem without this.

2.3.1.2 On the importance of pronunciation

Time has shown that native-like pronunciation is not only very difficult to
attain but also not desirable (Brown and Yule, 1983). Kenworthy (1987:13) also
forwards a similar idea by saying that ‘... very few teachers today would claim that
a pronunciation that is indistingushable from that of a native speaker is not
necessary or even desirable for their learners’. He adds that, intelligibility or being
understood by a listener or listeners is now widely taken to be a reasonable goal in

teaching pronunciation.

Care 1s, however, needed in situations where intelligibility is the main focus
in teaching pronunciation. This is shown by Boda (1991 :28) who observes that too
much tolerance especially in ‘non-mother tongue’ environment has a greater effect

on intelligibility.
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Regarding the teaching of pronunciation, different views are reflected.
There is, for instance, the view which considers the teaching of the sound system in
isolation. ‘If students are taught to produce sounds and sound sequences in the
desired way from the beginning of the program and are given appropriate correction

and feedback they will gradually produce them ...” (Hammerly, 1991 :17).

The widely-held view of teaching pronunciation, however, overrules this as
instanced by what Kenworthy (1987:113) says: ‘... it is impossible to restrict
pronunciation work to particular lessons or slots. Whenever a new word is met in a
text, learners will ask how it is pronounced ...". Instead of teaching aspects of
pronunciation in isolation, Kenworthy suggests the technique of integration. He
describes the opportunities of integrating the teaching of pronunciation with the

teaching of other aspects of the language as follows:

... When a learner says something and the teacher and/or class
members don’t understand, the intended word has to be
discovered and its correct pronunciation presented; when learners
are listening to taped material and misinterpret a speaker’s
intentions because they have missed some features of stress or

intonation, the teacher must draw their attention to it (P. 113).

The other opportunity for teaching pronunciation arises in the teaching of
vocabulary. Kenworthy (1987: 114) writes, ‘... no matter what type of work is
being done at the level of vocabulary, it presents the teacher with opportunities for

work on the pronunciation of the words ...".
Strevens (1978:86) notes the necessity of taking into account learners’ age

and the degree of sophistication as language learners in teaching pronunciation:

‘The most effective teaching approach takes account of the individual learner and
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of his learning ability in relation to his age and to his degree of sophistications as a

language learner’.

2.3.2 On the nature of listening activities

Earlier, it is indicated that there are two purposes for students to learn
listening in connection with learning spoken English. While the first purpose has to
do with improving the understanding of the spoken word, the second purpose is to

provide a model of the spoken language for imitation (Rixon, 1991).

In connection with these purposes, Rixon sees the listening lesson in terms
of giving the students two types of listening experiences- extensive and intensive.
In extensive listening, the students simply listen as in for pleasure and the language
level 1s within the reach of the students. In intensive listening, the students pay
attention to content and language. Extensive listening serves the purpose of keeping
the motivation and interest of the students while at the same time giving them extra
contact with the spoken form of the language. Intensive listening, on the other hand,
gives students the benefit to develop listening skills and knowledge of the language
guided by exercises. An intensive listening can be conducted through three phases.

Rixon describes what goes on in the three phases as follows:

Pre-listening - preparing the students to achieve the most
from the passage.

While - listening -  challenging and guiding them to handle the
information and messages in the passage

Follow - up - reflection on the language of the passage
(sound, grammar and vocabulary)

(Rixon, 1991: 64)
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In a similar account of what the teaching of listening involves, Richards
(1989) mentions two possibilities namely the manipulation of the language input
that the learner hears and the manipulation of the tasks. This is further described by
Richards as:

We can either manipulate the input that is, the language the
learner hears, controlling for selected features such as
grammatical complexity, topic, and rate of delivery, or we can
manipulate the tasks we set for the learner. Manipulation of
either (or both) is directed towards developing particular micro

skills (P. 202).

The necessity to expose students to different listening experiences is also
indicated by Underwood (1993) who writes that this can be achieved by using
different listening texts which include stories, conversations, descriptive talk etc. as

spoken by native or foreign speakers in formal or informal situations.

The effectiveness of a listening activity is also shown to lie in its being
purposeful. Littlewood (1983), Brown and Yule (1992) indicate that this is
achieved not only by asking students to answer questions on what they listen, but
also when the information the learners obtain serve as a basis for discussion, oral

reports or writing,

It is also noted by some writers that listening exercises should take after real
life listening where people do not need to comprehend everything they listen to.
This is explained by Brown (1993:147) as : “...in normal life we do not process
discourse as though all of it were equally interesting or equally worthy of being
remembered...”. It follows from this that the aim of listening activity should not be
for students to achieve comprehension of everything said. ‘... the aim of listening

exercise should be for the student to arrive successfully at a reasonable
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interpretation, and not process every word, and not to try to work out all that is
involved ... since that is, in principle an impossible task’ (Brown and Yule,

1992:57).

Students can, therfore, be trained to listen selectively by giving them a pre-
specified task which does not necessitate the understanding of the whole thing said.
Brown (1993:148) thus writes, ‘... all that matters is that, in context of the task,
they have been able to construct enough of a reasonable interpretation to make a

decent effort at completing the task successfully’.

Purposefulness of listening tasks is also shown in its being realistic where
students can relate what they are doing in the lesson to things that happen in real
life (Underwood, 1993). Instances of such tasks, as indicated by Haycraft (1995:78)
include listening to radio broadcasts and lectures: ‘... part of learning a language is
acquiring the ability to listen to the radio broadcasts which are valuable for useful,
everyday specializations such as technical, economic or literary discussions’. With
regard to lectures, Haycraft writes that listening to lectures can also be helpful in a
realistic way if it can be made to train students in listening, memorizing,

summarizing, asking or answering questions and in note taking,

Removing the idea of testing from listening activities is shown to be
important in teaching listening, According to Underwood (1993), this can be
achieved by giving the students problem solving activities where students work
towards the successful achievement of the activity. Similarly, Richards (1989)
identifies two types of listening activities and describes them saying the first types
of activities assume a set of skills is already acquired and simply provide
opportunities for the learner to practise them. In the second case, the activities
assume that the skills are not known and try to help the learner acquire them.
While the former are more of testing the latter tend to be teaching. Richards shows

the importance of pre-listening activities in rendering a listening activity more of
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teaching than testing by saying, ‘The amount of preparation the learner 1s given
before a listening task is often important in giving a teaching rather than a testing

focus to an activity. Pre-listening activities generally have this purpose’” (P. 203).

Concerning the use of video for listening work, Underwood (1993) points
out that the visual clues not only contribute to the immediate act of comprehension,
but also help the students to build up the kind of knowledge of context which is
important for successful listening. However as there is a possibility to understand
the message simply by watching, it is necessary to provide tasks which draw on

both listening and watching,

And, although authentic materials are taken to be suitable in preparing
students for real-life listening, reservations to its effectiveness especially with
students of lower levels is expressed by some writers. This is instanced by what

Rixon (1991) writes about her views on authentic materials:

...authentic materials can be very valuable, but authenticity is
not an absolute virtue in the teaching world. The clearer focus
and shorter length of many non-authentic materials can make

them much more suitable for many teaching purposes... (P.

15).

The view held by Richards (1989) with regard to the use of authentic
materials for listening bears similarity with what Rixon says in that he too agrees
with the difficulty it could cause to the learners by saying, ‘... much authentic
discourse may be too disfluent or difficult to understand without contextual support
-..” (P. 203). His idea about the necessity for listening materials to aim for relative
authenticity also approximates the idea forwarded by Rixon regarding the

suitability of non-authentic materials for teaching purpose.
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Group and pair works are also recognized to be helpful in listening activities.
Underwood (1993) writes that discussion of different persons’ perception of what
was heard is a useful aid to improve listening skills. It also helps to remove some

of the feelings of isolation and anxiety.

With regard to problems that students face in learning listening, it has been
indicated that one of the problems arises from the tendency to try to understand
everything heard (Underwood,1993;Ur, 1997). This, however, affects the students
negatively. As Ur (1997:15) shows, ‘A foreign- language learner who tries to
understand every single word that is said to him will be handicapped...”. Ur says
that this is because the student is not taking advantage of a natural rest, nor is he

sorting out the significant content from the insignificant one.

The other problem lies in keeping up with the speed of the speakers.
Underwood (1993) attributes this to the fact that the students are so busy working
out the meaning of one part of what they hear that they miss the next part. In
connection with this, Underwood mentions limited knowledge of vocabulary as
being the cause for students to stop and think about the meaning of the word and
thus miss the next part of the speech. This is shown as being evident mostly with
students who have learnt English in a method which is more concerned with
accuracy rather than fluency. That students need to get over such approach to
listening is shown by Underwood (1993:18) who writes that ... students need to
develop the skill of keeping up with the speaker even if this means letting parts
which they have failed to sort out pass...’.

Rixon (1991) also writes pronunciation as being the most obvious source of

difficulty and that it cannot be ignored. There are, however, different suggestions

on how this aspect of the language need be treated (see section 2.3.1.2).
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At large, with these and other problems that could arise in learning listening,
it 1s necessary to help students understand what listening entails and how they
should approach it. ‘It is worth spending a little time explaining the process of
listening to your students (in their own language if necessary) and talking to them

about how they listen in their native language’ (Underwood 1993:22).

As shown in the introduction part of this chapter, one of the purposes of
reviewing the literature on the nature of Spoken English activities is to see these

vis-8-vis the Spoken English activities offered at Ethiopian Civil Service College.

The researcher is able to see that most of the activities offered to the
students bear similarity with the ones suggested in section 2.3.1 and 2.3.2. For
instance, the speaking practice which is mostly based on free talk is recommended
as being important in imporivng learners fluency in speech although there are other
people who give more importance to activities of graded levels of difficulties as
shown in section 2.3.1. With regard to correction of errors in speaking, the general
comments that most instructors give after presentation find support from some
writers who believe that correction should be done on a limited scale. There are

again others who see the importance of specific help as the situation permits.

Concerning the listening practice, problem solving activities are suggested as
being the best to develop purposeful listening. Although the listening activities the
students practise consist of questions and answers, these are not, however, problem
solving in the same sense as the description of problem solving activities show. The
contents (topics) of the material used in the activities have also similarity to the

ones suggested by the writers which include, for instance, news and lecture.
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This being the overview of the nature of Spoken English activities, it now
remains to see what the students think about the activities. As has already been
indicated, for a material or activities to be useful to students, the value of the
activities as well as the way by which this value is realized should be recognized by

the students.

2.4 On the nature of adult language learners

It has been noted by some writers that adulthood has different phases
(Erikson quoted by Butterworth and Harris, 1994; Dacey and Travers, 1991,
Feldman, 1994). Butterworth and Harris quote Erikson to identify the three phases
of adulthood which are: young adulthood, maturity and old age. There seems to be,
however, variation in notion of the demarcation of age within these three phases.
Feldman (1994), for instance, writes early adulthood as starting from around age 20
and lasting until about 40 to 45. He shows the age range for middle adulthood to be
from 40 or 45 to around 65. Dacey and Travers (1991), on the other hand, place
young adulthood in the age range of 19 to 34 while the age range for middle
adulthood, according to them, is approximately 35 to 64.

Although there is a commonly-held view that language is best learnt at a
younger age, there have been indications that adults are not also at a disadvantage.
In fact, maturity is taken to be an advantage in certain aspects. Stern (1983:363)
presents Ausbel's view on this: ‘...greater cognitive maturity and greater learning

experience on the part of the older language learners are assets...’.

It appears that adults have their own approaches to language learning and
these have to be looked into in order to organize language education which can be
of help to them. Shumin (1997) describes the usefulness of such investigations in

the teaching of spoken language as follows:
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.. in order to provide guidance in developing competent speakers
of English, instructors of EFL should keep these questions in
mind: what affects adult EFL learners’ oral communication? What
are the components underlying speaking effectiveness? And how

can adult EFL learners speaking abilities be improved?... (P.8).

Thus, apart from other factors which distinguish adults from children or
young learners, we find the affective factors which play a great role especially in
the learning of the spoken language. These factors include motivation, self-
confidence, anxiety, attitude, self-esteem and the like (Kamala, 1992; Shumin,
1997; Smith in Sidwell, 1984).

In relation to motivation, Kamala (1992: 47) writes that unlike children who
can easily be engaged in a learning activity by external motivation, adults need
strong internal motivation. In Kamala's own words ‘...motivation is a prerequisite of
every action undertaken by a grown-up’. This may explain adults’ preference of
materials which are related to real life to the ones which deal with imaginary
events. In connection with such preference of adults, Smith (in Sidwell, 1984:14)
writes that ‘...students need to recognize that the material they are learning is
relevant to their needs, and both related to real life and realistic in its demands...
Too much learning about imagined events and people, or too little language

acquisition, may frustrate ...”.

Anxiety is also shown to be more intense with adults than with children.

This, according to Smith, arises from a worry that they may not be able to cope.
... Despite their greater age, experience and sophistication, adults

may be more reluctant than children to commit themselves in

speech. They may have doubts about their capacity to learn.
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Consequently they may be anxious about losing face or looking

silly if they make a mistake in speech... (P.§).

This calls for the teacher to create an appropriate teaching-learning
environment that prevents embarrassment and encourage the students’ active
participation (Kamala, 1992). In relation to this, Smith (in Sidewell 1984:8) also
shows the importance of fostering self-image which he writes as: ‘Teachers can
help to foster the self-image by praise for success in learning, and by recognition

whenever possible of existing knowledge and experience ... .

With regard to error correction, most adults are grouped under the category
of students who need correction for their errors. In fact, they go further than this
and demand explanations. In relation to this, Kamala (1992:48) writes that ‘... with
adults it is not enough to say “This is not correct”; they want us to tell them why
they are wrong...”. The need to avoid criticism in correcting mistakes is also shown
by Kamala and Smith alike whose ideas are represented by what Kamala (1992:48)
says as: ‘“We must... do our best to sugar coat the bitter pill or criticism which can

be terribly unpleasant’.

It is shown earlier in this section that maturity has its own advantage in
certain aspects of a second language learning. Some writers indicate that this does
not, however, include the pronunciation aspect and write the aging process as
affecting the ability to pronounce the target language fluently with native like
pronunciation (Scarcella and Oxford quoted by Shumin, 1997). The difficulties
faced by adult students in this regard is described by Shumin (1997) as follows:

Even if they can utter words and sentences with perfect
pronunciation, problems with prosodic features such as intonation,
stress, and other phonological nuances still cause misunderstanding

or lead to communciation breakdown... (P.9).
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Different from this is the view presented by Strevens (1978:86) who says
that °... people who learn a second or foreign language can learn good
pronunciation, at any age’. He explains that there are both advantages and
disadvantages of maturity in connection with the ability to the learning of
pronunciation and describes the disadvantages to be reduced auditory
discrimination, inferior self-monitoring (paying more attention to what we say and
less to the phonetic detail), reduced power of mimicry and increased shyness. On
the other hand, the adults’ ability to know how to learn, their possession of
deliberate concentration plus their ability to follow detailed instruction and to
intellectualize their learning are of great advantage to them to learn pronunciation.
Strevens says that these capacities have to be taken into account in devising
methods to teach pronunciation to adults and shows the appropriate method for
adults in comparison to the method suitable for young learners as: °...young
learners will learn best through mimicry with speech training games for interest and
for special points of difficulty, ... Linguistically-sophisticated adults can profit more
easily from phonetics, particularly from the deliberate use of drills and exercises in

practical ear training,..” (P.86).

In connection with listening practices, Strzalka (1997:41) notes that adult
learners are not comfortable with aural recorded texts which she explains as: ‘They
complain about the quality of the recording and frown at any background noises.
What irritates them most is “the impossible speed” at which the people in the

recording speak’.

It has also been shown that adults show inhibition with role-plays as practice
for speaking (Strzalka, 1998; Kamala, 1992; Cook. 1991). This dispostion which is
believed to have arised from the self-conscious nature of adults is described by

Kamala (1992;47) as: ‘The play component of foreign - language teaching is ...
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inappropriate with adults, who may not feel at ease and therefore unwilling to take

part in role-play or other game-like exercise; lest they seem ridiculous’.

Apart from the characteristic features of adult language learners mentioned
thus far, it is shown that adults bring certain expectations to the class with them as
a result of their past learning experiences (Smith in Sidwell, 1984). There are
indications as shown in section 2.2, that these expectations have impact on how
they react to the new learning experiences. It is then, necessary to discuss with the
students on the kinds of methods and their success before starting the lesson. That
adults are capable of such negotiations is shown by Smith who writes, ‘...adults are
much more able than children to indulge with their teacher in purposeful dialogue

about the lesson’ (P. 6).

Adults are, at largé, noted to be demanding foreign language learners
(Strzalka, 1998) and the conditions through which they learn best is summed up as
follows: ‘... Adults learn best when they do not have to rely on memorizing, but can
learn through activity at their own pace with material that seems relevant to their

daily lives and use their own experience...” (Rogers quoted by Smith, 1984:14).

The fact that most of the students in this study are adults makes the
consideration of the points in this section important. It helps to see the subjects
against the various characteristic nature of adult learners, for there is a possibility
that the reactions and opinions they have of the Spoken English activities can be
traced back to these characteristics which they are said to possess by virtue of their

maturity.
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Chapter 111

Methodology

3.1 Sample description

As has already been mentioned, the study takes as its subjects first year
students of Ethiopian Civil Service College. This is an institution recently
established with the aim of educating civil servants coming from the different
regions of the country. Most of the students joining this college, therefore, have
some years of work experience and enough to be categorized under mature learners.
The students joining this college are expected to complete secondary school
education and to pass the college’s entrance exam. Apart from completing
secondary school education, some of the students have also college or university

diploma.

The samples are taken from the faculties of Business and Economics and
Municipal Engineering. From a total of about four handred students, a sample of
hundred students are taken. While taking twenty-five students each from
Economics and Municipal Engineering sections, a total of fifty are taken from
Accounting for the reason that the number of Accounting students are about twice

the number of Economics and Municipal Engineering students.
3.2 Course description
The students take three English courses in the first and second year of their

tenure in the college. While the Freshman College English and Spoken English are

given in the first year, the students take Sophomore English during the second year.

The Spoken English course, in which the researcher is interested to work on,

1s a one-semester and a one-credit hour course with two contact hours a week. The



objective of the course is described to be helping students to overcome the fear of
expressing thoughts in English and also to develop learners' fluency and accuracy
in listening and speaking in English. This is hoped to help students meet their

academic and real-life communication demands.

The activities used to realize these objectives include listening and speaking
practices. The listening practices involve listening to audio cassettes in the language
laboratory and answering questions based on the listening text. There is also a
session for watching video lesson which serves as a visual aid for the listening
practice. The speaking session involves group discussion and individual

presentation which usually come at post listening stage.

3.3 Collection of data

Collection of data is made chiefly through a questionnaire prepared for the
students. Students’ interview, classroom observation and instructors’ questionnaire
are also used in an effort to see the research issues from different directions and to

obtain a relatively reliable information.

The questions in the students’ questionnaire and interview are prepared in
Ambaric and in Englsih. Most of the students filled in the Amharic version of the
questionnaire. This is for the purpose of making it easier for the students to
respond to the questions. The English version of the questionnaire is filled by those
students who preferred it to the Amharic one. With most students, the interview is

also conducted in Amharic.

In the students’ questionnaire which contains twenty-six items, attempt is
made to elicit information concerning the attitude of students towards the Spoken
English activities and also their opinions about learning Spoken English. As the

activities contain speaking and listening sessions, the two sections in the
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questionnaire are devoted to questions pertaining to speaking and listening
activities. Questions based on the preferences of adult students in relation to

learning Spoken English are also included.

Even though there are other techniques such as the open-ended or semi
open-ended formats of questionnaires which are recommended for studies which
seek to elicit opinions of respondents, the researcher mainly makes use of the Likert
Scale for the reason that this technique is known to be equally good and easier to
use. Alreck and Settle (1985) write the following about Likert Scale and its

advantage over open-end question:

This is a form of opinion or attitude measurement: An
unstructured or “Open-ended” question might be used for
this purpose, but that type of question has many problems
associated with analysis and interpretation ... Likert scaling
is very popular with researchers because of the power and

simplicity of the format (P. 133 - 134).

Therefore, in the face of the relatively large number of items in the students’
questionnaire, the researcher mainly makes use of the Likert technique for its
easiness for the students to provide answers and for the subsequent analysis of the

data.

The researcher intended to take for the interview a quarter of the sample of
the students who filled the questionnaire. However, two students did not show up
as per the schedule, and the interview is conducted with the rest twenty three

students.

The classroom observation, which makes up to seven hours of video

recording, 1s made in an attempt to see the students’ reactions to the activities and
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their performances. The recording is made when the students are engaged in the
various aspects of the Spoken English activities--listening in the English language
laboratory, watching video lessons, discussing in groups and pairs and making

individual presentations.

Through the instructors’ questionnaire, the Spoken English instructors are
asked about their observations of the reactions and performances of the students.
The questionnaire is filled by the five Spoken English instructors. This does not,

however, include the researcher who has also taught the course.

3.4 Procedure

The students’ questionnaire is administered first, followed by the
administration of the students’ interview and the instructors’ questionnaire.
Questions in the interview and the instructors’ questionnaire are set based mainly
on the responses made by the students in the questionnaire prepared for them. This
1s done for the purpose of cross checking where there seems to be a conflict in the

responses given by the students.

The researcher hopes that the use of these four methods will increase the
reliability of the data obtained which in turn helps to understand the problem and to

find appropriate solution.



Chapter IV

Findings and Discussion

4.1 Introduction

As indicated in the preceding chapter, the researcher has made use of
different methods to gather data regarding the students’ views about Spoken
English activities. These methods include stduents’ questionnaire, students’
interview, classroom observation and teachers’ questionnaire. It is also mentioned
that while the students’ questionnaire is the chief method used to collect the data,

the other methods are used in support of this method.

In this part, attempt is made to analyse the data thus obtained. This is done
mostly by analyzing the students’ responses made in the questionnaire in
connection with the data obtained in the interview, classroom observation and the

teachers’ questionnaire as the issues raised in all of these are similar to each other.

All of the responses are attached as appendices, and in the discussion are
presented some of these responses whose inclusion in the discussion is felt by the

researcher as being important.
4.2 General views of students about the Spoken English activities

In this part are treated the items in the first part of the students’
questionnaire which deal with the students’ views about the activities in general.

The responses to some of these items are seen in relation to other items outside this

part in order to see the commulative effects of the issues raised by the items.
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Accordingly, item 1 and its five sub-divisions try to see the attitude of the
students towards the activities in the various sections of the course. From the
students’ response, as shown in Table 1.1, it is possible to see that most of the
students seem to have positive attitude towards all of the activities although there
seems to be a tendency to like one more than the other. Thus, the most favoured
activity appears to be the video lesson which gets support from 97% of the subjects.
The students seem to enjoy almost equally the group and whole class discussion
next to the video lesson as seen by the figures 89% and 88% respectively. The less

favored activities seem to be listening to the audio-cassette and the individual

presentation as evidenced by the respective figures of 79% and 77%.

Table 1.1
Assessment of students' opinions with regard to the kind of activity they favour
most
S Agree | Neutral | Disagree St.rongly Total
Items Agree Disagree
% % % % % %
Listening to audio cassette 24 55 8 9 4 100
Watching video lesson 54 43 - 2 1 100
Pair and group discussion 46 43 5 6 - 100
Individual presentation 33.7 43.9 7.1 12.2 3.1 100
Whole -Class discussion 42 46 6 4 2 100

These findings seem to match the responses of the instructors where most of
them have shown their agreement of the positive attitude of the students towards
the Spoken English activities as shown by their responses to item 1 in the
instructors’ questionnaire. Their responses to item 6 also shows the video lesson as
being most appealing to the students while some of them seem to see listening to

the audio tapes and the individual presentations as being less and least appealing

respectively. (see Appendix 3, section 3.2 ),

The students’ preference of the video to the audio tape for listening purpose

1s also shown by the students’ responses to item 6 in part II where 98% of the
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subjects are found to be in favour of the video tape with 55.1% going for the audio

cassette (see Table 1.2 below).

Table 1.2
Assessment of students' opinions with regard to the listening material they
favour most

Ttems SK;:f:y Agree | Neutral | Disagree ls)tirs(:glfelzye Total
% % % % % %
Audio cassette 11.2 43.9 8.2 30.6 6.1 100
Video cassette 72 26 1 - 1 100

Such attraction to the video lesson can possibly be due to the reason that
watching the video lesson has the effect of relieving the students of the tensions
they face in listening to the audio cassette where the only means of getting the
message is the sound which at times can be obstructed owing to the clarity of the
recording, background noises, the speed of the speakers etc. The video recording
can in such cases provide students visual clues which help them to build the

context they need to understand the message (Underwood, 1993).

In item 2 which examines the difficulty level of the activities, a relatively
more number of students (68%) seem to have found the listening tasks difficult (see
Table 1.3). This is supported by the comments the students made in response to
items 7 and 8 of the interview. Examples of such remarks include: ‘listening to
native speakers makes me hate the course’, ‘especially, the listening part is
difficult’ etc. (see Appendix 2, section 2.2). Although watching the video lesson is
the most favoured activity, as shown by the responses of the students in item 1, the
students seem to find it difficult next to listening to the audio tape. This can
possibly be taken as a further proof that the students have difficulties with listening
as the video tasks also draw on listening. Even though individual presentation is the
least favoured activity, here it is not rated by the students as being the most

difficult.
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Table 1.3
The difficulty of the different activities as perceived by the students

Strongly Agree | Neutral | Disagree St.rongly Total
Items __Agree Disagree
% % % % % %

Listening to the audio 37 31 ) 17 10 100
cassettes and answering
questions
Watching the video lesson 18 40 i 28 7 100
and answering questions
Exchanging opinions and 18 36 6 30 7 100
expressing views in pairs
or group discussions
Individual presentations 231 33.7 53 253 12.6 100

Item 3 tries to examine the students’ reasons for their difficulties to do the
activities. Accordingly, most of them (84%) seem to believe that it is because they
do not have the experience of speaking or listening in the language (see Table 1.4).
This seems to find support in the comments made by some of the students in
response to item 9 in this part where they write that they do not have such learning
experience or their language background is poor (see Appendix 1, section 1.2.1).
Also shown in Table 1.4 is that the reason which says there is incompatibility
between the difficulty level of the activities and the level of the students is
supported by 64.7% of the subjects. A small number of students seem to go for the
reason that the activities are not interesting which further shows the positive
attitude of most of the students towards the activities, and still smaller number of

students seem to think the reason as being that they are not good language learners.
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Table 1.5
Assessment of the students' opinions with regard to the topics which interest

them most
Strongly Agree | Neutral | Disagree St.rongly Total
Items Agree Disagree
% % % % % %
Introduction to 41 3317 53 17.9 Al 100
Pronunciation
Formal and Informal 52 43 2 3 - 100
Introduction
Following Instruction 47 47 3 1 2 100
Following Direction 59 38 1 1 1 100
Expressing Likes and 59.6 354 2 3 - 100
Dislikes
Why I Changed Jobs 283 455 15.1 10.1 1 100
Unusual Millionaire 29.6 41.8 1313 13.3 2 100
Cultural Experience 38.7 48 4 8.6 32 1.1 100
News Report 242 293 17.2 16.2 13.1 100
Listening to Lecture 30.5 42.1 12.6 9.5 53 100

The negative reaction of most of the students to the ‘News Report’ can
possibly be explained by their difficulties to listen to the news, for the task in this
part involves listening to BBC news to which most students complained as being
difficult to understand. This is shown by their responses to items 7 and 8 of the

interview (see Appendix 2, section 2.2).

Here, we might count on what Rixon (1991) and Richards (1989) say
regarding the unsuitability of authentic materials for teaching purpose because of
the many difficulties the students can possibly face due to the various aspects of

authentic speech with which they are unable to cope.

In item 5, the students are asked about the possibility of putting into practice
the kinds of language they learnt under the topics specified in item 4. Except in the
situation of listening to lecture, most of the students do not seem to have much use

of the language outside the classroom (see Table 1.6 below).
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Table 1.6
Students' responses on the possbility of the use of the language outside the

Spoken English class
Very | migh | Fair | Low | Y7 | Total
Items High Low
% % % % % %
Exchanging greetings with people in 17 11 34 15 23 100
formal and in informal situations
Following and giving instructions 10.1 1520|318 NN 252 18.2 100
Following and giving directions 16.2 ISE1N 2 1520 2N 303 100
Exchanging opinions with people | 19.2 141 | 263 | 162 | 242 100
and expressing views
Listening to TV or radio news 21 16 25 18 20 100
Listening to lectures and taking 20 34 27 9 10 100
notes

In response to item 4 of the interview, most of the students have said that the
transactional use of the language is more relevant to their needs than the
interactional one (see Appendix 2, section 2.2). All of them have, however, said
that it is good to learn the language though the chances to use them outside the

classroom is less.

The instructors’ responses to similar question in item 3 in the instructors'
questionnaire show that most of them think that the transactional use of the
language is more relevant to the students’ needs than the interactional one.
Moreover, the students’ need of the transactional use of the language is shown by
their responses to item 7 and 8 in the interview. This is exemplified by what some
students remarked saying that they want to learn how to make speech in seminar or
other meetings or how to explain things in relation to their works (see Appendix 2,

section 2.2).

Item 6 tries to see the expectations of students with regard to their
achievements in taking the course. As shown in Table 1.7, even though 61% of the
students expect to attain a high level of proficiency, the expectation of the

overwhelming majority (93%) seem to be in line with the objective of the course
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which is to improve the speaking and listening ability and not to seek native like
proficiency. Otherwise, unrealistic demands on the part of students could possibly
lead to disappointment and failure to draw the benefit specified under the objective

of the course.

Table 1.7
Assessment of the benefits the students expect to get from the course

Items Stronsly Agree | Neutral | Disagree St‘rongly Total
Agree Disagree
% % % % % %
To overcome all your 258 36.1 11.3 19.6 7.2 100
listening and speaking
difficulties
To improve your 495 43.5 3 3 1 100
listening and speaking
skills to a certain extent

The students are asked in item 7 about the improvements they made after
taking the course. Even though there does not seem to be a great difference between
the number of students who say that their improvement is little + very little and
much + very much as is shown by the respective figures of 37% and 30% in Table
1.8, we can see that the percentage of students who say their improvement is little +
very little is greater than those who say their improvement is much + very much or
fair. Also shown in response to item 8 in part II of the questionnaire which asks the
students about the changes or improvement in their listening skill, a greater number
of students again seem to be of the opinion that their improvement is little + very
little. With regard to the speaking skill which is dealt by item 10 in part III, the
greater number of students rated their improvement as fair with the next great
number going to those who say their improvement is little + very little and the least

goes to those who say much + very much (see Table 1.8 below).
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Table 1.8
Students’ perceptions of their improvements in

general and in listening and speaking skills in particular

Items Very much | Much | Fair | Little | Very Little | Total
% % % % % %
General 9 21 33 19 18 100
Listening skill 6.1 225 | 337 | 21.4 16.3 100
Speaking skill 8 23 37 16 16 100

From these responses, it is possible to deduce that most of the students do
not believe that the changes made in their speaking and listening skills is
satisfactory. This observation finds support in the students’ responses to item 2 in
the interview where most of the interviewees rated their improvements in their
speaking and listening skills as unsatisfactory. Again item 6.2 in the interview finds
less number of students who believe that the activities are capable of improving the

speaking and listening abilities of the students (see Appendix 2, section 2.2).

Even though the responses of most of the instructors to a similar question in
item 8 shows undecidedness, their responses to items 9,10, and 11 indirectly show
that they have doubts of the students making satisfactory changes. This is
particularly more evident in their responses to item 10 where most of the instructors
responded negatively to the question -- ‘Do you think that the course is successful

in bringing the desired result?” (see appendix 3, section 3.2).

Item 8 seeks what the students think are responsible for not being able to
bring satisfactory improvement. As shown in Table 1.9, a greater number of the
students (63%) say that it is because the duration of the course is short. The time
factor is again given by the students in response to item 9 in this part and items 7

and 8 of the interview (see Appendix 1, section 1.2.1 and Appendix 2, section 2.2).



Most of the instructors have also indicated the shortness of the duration of the
course as being one factor. This shows that this problem is felt by the students and
the instructors alike indicating its significance. Also shown in Table 1.9 is that
there do not seem to be many students on the side of the other reasons with 23.2%,
11.1% and 21.2% saying the activities are too difficult, the activities are too easy

and the activities are not interesting respectively.

Table 1.9
Assessment of the students' reasons for their unsatisfactory improvement
Stionsly Agree | Neutral | Disagree St.rongly Total
Items Agree Disagree
% % % % % %

Lack of interest in the 3 18.2 14.1 36.4 283 100
activities
Tasks were too difficult 5 18.2 17.2 41.4 18.2 100
Tasks were too easy 2 9.1 16.2 44.4 28.3 100
Shortness of the 30 33 11 12.9 14 100
duration of the course

It 1s also possible to see from the above table that the number of students
who think the tasks are too difficult (23.2%) and too easy (11.1%) are relatively
less, though the former are greater in number than the latter. This can be taken as
an indication that most of the students did not find the activities too easy or too
difficult. This seems to be supported by the students’ response to item 6.1 in the
interview where most of the interviewees showed their agreement that the activities
can generally be said that they match the levels of most of the students. Most of
these students did not, however, fail to mention that the part which deals with
listening to the news is difficult and that the students are of different levels of the
English language knowledge. Most of the instructors also seem to be of the opinion
that generally speaking the activities suit the levels of most of the students (see
Appendix 3, section 3.2).

In response to item 9 which requires the students to give additional reasons

to the questions asked in item 8, the students have made different remarks on the
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various aspects of the course - method, content, exam etc. Some of the comments
made in response to this item are raised in the discussion at various points. The
researcher has tried to see these comments by dividing them into different
categories. Accordingly, the first category contains the comments related to the
students’ views about the course in general. In the second category are included
comments which seem to be beliefs about the students themselves as language
learners and the third category contains comments related to the exams (see

Appendix 1, section 1.2.1).

From the list of these responses, it is possible to see that there is, on the part
of some students, discontentment which arises from the way they think about
themselves, the language learning experience as well as their feelings about the
exam. The researcher has used some of these points to design the interview
questions to further examine the students’ views with regard to some aspects of the
activities. Some of the responses made in response to this item are shown below in

Table 1.10.

Table 1.10
Students’ views of the various aspects of the course Spoken English and of

themselves as language learners

Responses Frequency

The activities are more of testing 1

The activities make the students worry rather than helping them 1

The method by which the course is given is not helpful 1

The methods should take into account the nature of adult 1
learners

More time is given to listening than to speaking while the 1
problem of the students lies in speaking

The lessons are not applicable outside the classroom 1
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I consider myself as having less knowledge than others 1
I believe I cannot learn language at this age 1
The grading system makes me hate the course 1
I learn for grade 1

4.2.1 Students’ reactions and opinions about the listening activities

In this part are treated mainly the items in the second part of the
questionnaire which deal with the listening activities. Through these items attempt
is made to see the students’ reactions towards the activities including their

preferences and expectations in learning listening.

Thus the students’ responses to item 1 as seen in Table 2.1, show that most
of the students (88.8%) find the pronunciation and the speed part of the recorded
speech as causing difficulties to them when listening to the audio tapes. The
second most difficult part of the speakers’ speech appears to be vocabulary which
is supported by 74% of the students and the idea or the topic on which the speakers
speak seems to pose difficulty to less number of students as shown by the figure

41%.

Table 2.1
Areas of students' difficulties in listening

Ttems Sggrf:y Agree | Neutral | Disagree lS)tils‘:;g'(l:Z Total
% % % % % %
Speed 59.2 29.6 4.1 Sl 2 100
Pronunciation 56.1 32.7 4.1 Sl 2 100
Vocabulary 30 44 8 15 3 100
Idea/Content 14 27 14 35 10 100

That the students find the speed and the pronunciation of the speakers
difficult to understand the message is also shown by the comments they gave in

response to item 9 in the first part and items 7 and 8 of the interview. Some have,
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for instance, remarked that the people in the tape speak with fast speed for them to
understand the message and others suggested that the speed should be decreased

(see Appendix 1 section 1.2.1 and Appendix 2 section 2.2).

Underwood (1993:16) indicates many English language learners as having
the belief that they have problems with the speed of the speakers and explains this
by saying, ‘They are so busy working out the meaning of one part of what they hear
that they miss the next part or they simply ignore a whole chunk because they fail
to sort it all quickly enough’. We have also the finding of Strzalka (1997:41) which
shows the problems of pronunciation and speed in listening as being a problem
usually faced by adult language learners: ‘... what stresses them most are ..

listening to native speakers talking rapidly ...".

Whether these explanations work for these particular students can best be
shown by further investigation of the points. Nevertheless, here we have some
indications to the relevance of the points to the students in question. For instance,
the students’ urge to be able to listen to everything they hear to understand the
message, as shown by their response to item 2 in this part can be a clue to the
Justification of what Underwood said about the students missing one part while
struggling to understand the other. What Strzalka wrote concerning the speed and
pronunciation as being problems particularly to adult learners can also possibly
describe the subjects in this study as most of them fall under the category of adult

learners.

Item 2 tries to see if the students try to understand everything they listen to
or construct the message from the part they manage to listen. The fact that there is a
need on the part of foreign learners to comprehend everything they hear is indicated
by Ur (1997). Underwood (1993) also indicates this tendency as being more with

those students who have been taught their English in a way which gives more
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emphasis to accuracy rather than fluency. That such approach is inhibitive to

learning listening or to the act of listening in general is shown by both writers alike.

As shown in Table 2.2, it seems that the greater number of the students
surveyed in this study fall under the category of the learners who try to understand
everything said, for the act of rewinding the tape again and again or stopping the
tape to ask the teacher for help whenever they come across things they do not
understand is a sign that they are the type of students who think understanding

depends on understanding everything said.

Table 2.2
Strategies followed by students in listening when they come across something
they do not understand

Saonsly Agree | Neutral | Disagree St.rongly Total
Items Agree Disagree
% % % % % %

Rewinding the tape again 43 25 8 17 7 100
and again
Going on listening 7.2 20.6 11.3 39.2 21.7 100
without stopping the tape
Stopping the tape and 21 34 16 18 11 100
asking the teacher for
help

The students’ responses to item 7 in this part seem to be in support of these
findings where most of the students seem to experience the feeling of fear and
helplessness when they are unable to understand every thing they listen to (see

Table 2.3 below).
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Table 2.3
Assessment of an aspect of the students' behavior with regard to listening

Most of the

Always . Sometimes | Never | Total
Item time
% % % % %
I face the feeling of panic| 11.3 35.1 443 93 100

and hopelessness when I am
unable to listen to everything
I heard in the tape.

The students’ responses to item 3 show their preference with regard to the
kinds of the speakers in the tape. Although much difference is not seen between
the number of students who prefer native speakers and those who opt for non-native
speakers, the students who prefer the native speakers (66%) are slightly more than
the others (60.6%) (see Table 2.4 below).

Table 2.4
Students' preferences with regard to the kind of speakers in the tape
Strongly Agree | Neutral | Disagree St.rongly Total
Items Agree Disagree
% % % % % %
Native speakers 23 43 3 21 10 100
Non-native speakers 35.4 25.2 6.1 14.1 19.2 100

This finding, however, seems to contradict the students’ responses to item 1
in this part where most of the students say that their difficulties lie in the speakers’
pronunciation. The researcher’s own interpretation of this incompatibility is that
there 1s a possibility that despite their difficulties, the students enjoy the speeches
of the native speakers out of their eagerness to improve their speeches in this
direction. There can also be the possibility that the students find the non-native
speakers difficult to understand owing to the quality of the recording or other

reasons.
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87.8% of the students pay attention to the message while the percentage of the

students who also show concern to how it is said amounts to 63%.

Table 2.6
Aspects of the speech the students concentrate on while listening
= txongly Agree | Neutral | Disagree St.rongly Total
Items Agree Disagree
% % % % % %

The message 42.4 45.4 5.1 5.1 2 100
How the people 21 42 16 12 9 100
speak

This finding may have its explanation in the students’ responses to item 9 in
part III of the questionnaire where the majority of the students (85%) say their aims
of learning pronunciation is to enable themselves be understood by their listeners
or to avoid communication barrier due to incorrect pronunciation (see Table 2.7
below).

Table 2.7

Assessment of the students’ reasons in learning pronunciation

Strongly Agree | Neutral | Disagree Strongly Total
Items Agree Disagree
% % % % % %
To speak like the natives 27 29 10 24 10 100
To improve intelligibility 46 39 8 5 2 100

On the other hand, we have more than half of the students (74%) who are
interested in the lesson given on pronunciation as indicated by the students’
responses to item 4 in part . The students’ failure to pay attention to how the
people in the recording speak can possibly, then, be due to lack of awareness to
make use of such opportunities to improve their pronunciation, for even

intelligibility is hard to achieve without such effort. The importance of such effort

on the part of the learners is indicated by Kenworthy (1987) who writes that
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integrating the learning of pronunciation with the learning of the other aspects of
the language is not to be left only to the teacher, but the students also need to avail
themselves of the chances they come across for a successful change to be obtained
in this aspect. Kenworthy puts this as: ‘No matter how much teachers work
towards integration in their teaching, unless the learners themselves ... integrate
pronunciation into their learning, then little success or positive change can be

expected ... (P. 14).

4.2.2 Students’ reactions and opinions about the speaking activities

In this part are treated mainly the students’ responses to items found in part
III of the questionnaire which deal with the students’ reactions to the speaking

activities.

Item 1 deals with the students’ views about the different speaking activities
with regard to their values to improve speaking skill. Accordingly, the majority of
the students (88%) seem to be of the opinion that the pair discussion is the most
helpful, and group discussion and individual presentation are supported by 79% and
75% of the students respectively. Less number of students (63.5%) seem to take
whole class discussion as being helpful with the least number (58%) going to the

listening of the recorded speech (see Table 3.1 below).

Table 3.1
The activities students value most in terms of improving the speaking skill

Stronely Agree | Neutral | Disagree St'rongly Total
Items Agree Disagree
% % % % % %

Pair discussion 42 46 4 6 2 100
Group discussion 40 39 13 5 3 100
Individual presentation 24 49 8 11 8 100
Whole class discussion 18.7 448 18.7 14.6 32 100
Listening  to the 12 46 11 24 7 100
recorded speech
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The students’ views in this regard seem to justify what i1s said about the
advantage of group and pair work over whole class discussion. As mentioned in the
Literature Review, group work has the advantage of maximizing students’ talk and
those students who are shy of speaking to the whole class or to the teacher find it
easier to speak in small groups to their friends. The finding of the classroom
observation also seems to be in agreement with this where the students who take
part in the whole class discussion are relatively fewer as compared to the group and

pair discussion where most of the students are observed engaged in the discussion.

Here also, listening to the recorded speech ranked least which can possibly
be explained by the students’ feelings about listening which is explained earlier in
part II. There is also the possibility that the students are unaware of its value to
improve speaking skill. The significance of listening to the improvement of speech
1s, however, so much so that the findings of Anderson and Lynch (1991), for
instance, show that the speeches of those students who first experienced listening is

found to be better than those who did not.

In item 2, attempt is made to see in which of the above mentioned activities
the students find themselves free to speak. As shown in Table 3.2, there seems to
be a direct relationship between the activities the students said are helpful to
improve speaking skill and those in which they feel free to speak. Thus, pair and
group discussion again ranked first and second. Individual presentation is
supported by the least number of students as being easy. It was not taken to be the

least helpful activity, though.
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Table 3.2
The speaking activities in which the students feel free to speak

serongly Agree | Neutral | Disagree St.rongly Total
Items Agree Disagree
% % % % % %

Pair discussion 304 46.5 Il 4 3 100
Group discussion 28 52 8 8 4 100
Individual 13.2 394 172 19.2 11 100
presentation
Whole class 19 44 19 16 2 100
discussion

This may be explained by the students’ fear of making mistake and looking
foolish in public as this is more so with individual presentation than in group
discussions where the students interact freely with their friends and the feeling of
fear of making mistake is less. It is also indicated in the Literature Review that
anxiety is more intense with adult students than with younger ones which makes

them afraid of losing face or looking silly if they make a mistake in speech.

It has also been tried to see where the students’ difficulties lie in their
efforts to speak. Thus, their responses to item 3 show that most of the students
(81.6%) claimed that their difficulties lie in not knowing enough vocabulary.
Grammar and pronunciation are also considered to be problems by 75% and 72%
of the students respectively and a relatively less number of students (69%) say their

difficulties lie in lack of confidence to speak (see Table 3.3 below).

Table 3.3

Areas of difficulties of the students in speaking

Strongly Strongly
Items Agree Agree | Neutral | Disagree | Disagree | Total
% % % % % %
Pronunciation 35 35 4 18 6 100
Grammar il 44 8 14 3 100
Vocabulary 459 35.7 7.2 10.2 1 100
Confidence to speak 42 27 4 19 8 100
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This finding seems to have support from the responses of the instructors to
item 5 where most of them have shown their agreement of grammar and vocabulary
as affecting the intelligibility of the students, while less number of instructors seem
to see pronunciation as causing problem in the speeches of the students (see
Appendix 3, section 3.2). In addition, the comments made by some of the
instructors show that the students have difficulties of vocabulary and structure. It is
also possible to see from the classroom observation of the individual presentation

that the students difficulties lie mostly with vocabulary and grammar rather than

with pronunciation or confidence to speak.

An examination of the students’ belief as to when a student should start
speaking using the language is done in item 4. A greater number of the students
(56.7%) seem to disagree with the idea that it is after studying the grammar and
enough vocabulary while those who support this idea amount to 36.1% (see Table
3.4). Similarly in item 5, the overwhelming majority of the students (97%) seem to
be of the belief that the best way to improve the speaking skill is to practise
speaking the language, though the number of students who go for studying grammar
and vocabulary is not negligible amounting to 72% and 84.9% respectively as

shown in Table 3.5.

Table 3.4
Assessment of students' beliefs with regard to when a student should start
speaking using the language

Strongly Strongly
Item Agree Agree | Neutral | Disagree | Disagree | Total
% % % % % %
After mastery of 16.5 19.6 12 33 237 100

the grammar and

vocabulary
the language

of
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Table 3.5
The best method(s) of improving speaking skill as perceived by the students

SQUpEy Agree | Neutral | Disagree St.rongly Total
Items Agree Disagree
% % % % % %

Studying grammar rules 25 47 6 17 5 100
Studying the meaning of 26 58.6 5 8.1 2 100
words
Practising speaking the 798 17.2 3 - - 100
language

The Students’ view with regard to thinking the best method of improving
speaking as being studying grammar and vocabulary seems to agree with the
responses of the instructors to item 4 in the instructors questionnaire which show
that there is expectation on the part of the students to learn the language in
traditional ways. In addition, the comments of some of the instructors to item 9
show these expectations of the students as being interference to their learning (see
Appendix 3, section 3.2). This, however, seems to contradict the students’
responses in which most of them say that the best method of improving speaking
skill is practising the language. The researcher’s assumption here is that the
students might possibly be influenced by what their instructors told them about
ways of improving speaking skills without really bringing a change of attitude. It is
also possible that while accepting the idea of practising the language as being the
best method to improve speaking, they may also have felt the need to learn

grammar and vocabulary because of the problems they face in these areas.

In item 7 it was tried to examine the students’ views with regard to error
correction. A greater number of the students (78.4%) seems to be of the opinion
that a good teacher is the one who always gives correction to students (see Table
3.6). This belief of the students is also shown by their responses to items 7 and 8 in
the interview where the students express their needs of correction to the mistakes

they make. The instructors have also shown this tendency of the students which is
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shown by their responses to item 7 (see Appendix 2, section 2.2 and Appendix 3

section 3.2).
Table 3.6
Attitude of students towards error correction
Strengly Agree | Neutral | Disagree St.rongly Total
Item Agree Disagree
% % % % % %
A good teacher is a 53.6 248 6.2 82 72 100

teacher who always
shows his/her students
the correct way of

saying things.

The students’ responses to item 6 show that most of them (85.7%) refrain
from speaking (as in asking or answering questions or expressing their ideas) for
the reason that they have difficulties to express their ideas in English. Relatively
less number of students say that it is because they are afraid of making mistakes

and because that they are shy (see Table 3.7).

Table 3.7
Assessment of students' reasons as to why they refrain from speaking in the
classroom
SOSEy Agree | Neutral | Disagree St.rongly Total
Items Agree Disagree
% % % % % %
Difficulty to express 43.9 41.8 3301 6.1 5.1 100
ideas in English
Fear of making mistakes 22 25 9 31 13 100
Shyness 2222 24.2 SEl 28.3 20.2 100

Asked if the students are shy of making mistakes, all of the instructors,
however, responded positively with four of them showing strong agreement (see
Appendix 3, section 3.2). The students’ preference of group and pair discussion to
individual presentations which is indicated by the responses of the students to item
2 1n this part and also the relatively less number of students who take part in whole

class discussion than in the group or pair discussion as shown by the classroom
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observation can possibly be indirect proofs that the students have a feeling of fear

of making mistakes.

[tem 8, which seeks to examine the students’ preference of the kinds of
speaking practice, finds that most of the students (80%) choose free talking while
the percentage of students who prefer the practice of imitation amount to 68% (see
Table 3.5). This finding seems to go slightly against what is said about students
who have learnt English in traditional ways having preference for rote learning and
repetition to interactive group work (Tarone and Yule, 1989). On the other hand
such preference of the students can possibly be accounted to what 1s said about
adult language learners regarding their reluctance to engage in mechanical activities

(Kamala, 1992).

Table 3.8

The students’ preferences with regard to

Speaking practices
Strongly ; Strongly
Items S Agree | Neutral | Disagree isneree Total
% % % % % %
Imitation 21 48 13 il 7 100
Free-talking 36 G 12 7 1 100

4.2.3 Further assessment of the students’ veiws as done in the interview
In this part are treated the responses of the students in the interview. Most of
the responses are, however, raised in the discussion of the responses to the other

items in the previous sections. Here attempt is made to see the remaining part.

Accordingly, item 1 tries to see the aim of the students in learning Spoken

English. This question is asked on the basis of the students’ comments to item 9 in
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part I of the questionnaire which make the students appear that their concern lies in
passing the exam rather than improving their skills (see Appendix 1, section 1.2.1).
For a successful achievement of the course objective, however, it is necessary for
the students to have an understanding of the course objective and to move in that
line. A mismatch between the students’ aims and the objective of the course, as
explained in the Literature Review, can affect the students in achieving the desired

result.

As shown in Table 4.1, the students’ responses to item 1 shows that their
primary concern is to improve their speaking and listening skills although some of
them have also admitted that they are also concerned about passing the exam. The
responses obtained from some of the instructors to item 10, however, show that the
students do not make effort to improve their skills. This could possibly reduce the
reliability of the students’ responses, for we would expect them to show efforts to
improve their skills if their concern is totally improving the skills as they claimed.
There could, however, be other explanations for this that even though the students
are interested to improve their speaking and listening skills, they might not have
been able to show the efforts that is expected of them for different reasons. Lack of
time can be one as the students and the instructors alike have indicated this to be
the major problem.

Table 4.1
Assessment of the aim of the students in learning Spoken English

Items Frequency
To pass the exam 1
To improve the listening and speaking skills 22
Others -
Total 23

The other point that the researcher wanted to see further was if the students

think that the activities have helped them and if so in what ways. Most of the
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students seem to be of the opinion that the activities have, indeed, been of help to
them, and most of them have again expressed their improvement in terms of getting
the awarness of how to improve their skills rather than getting direct improvement

from the activities (see Table 4.2 below).

Table 4.2
Assessment of the students’ views about the benefits they get from the course

Items Frequency
Direct improvement 0
Indirect Improvement by showing the ways 20

how to improve the skills

Total 23

From the students’ response to item 9 in part I of the questionnaire, it is also
shown that some of the students seem to have the feeling that the activities are more
of testing than being practices through which the students experience the skills of
listening and speaking. What the students say about the activities being worring in
response to the same item can have the same implication. Such feelings might have
arised from the fact that all listening exercises are accompanied by questions to be

answered and the students know that the presentations are graded.

The need to consider this point arises from the usefulness of removing the
idea of testing in teaching listening or speaking, the significance of which is
described in the Literature Review in relation to learning listening, If the students
have the feeling that they are constantly being tested when the intention is to give
them practices, this can possibly have the effect of causing uneasiness which in

turn can reduce their capacity to learn.

Nevertheless, the students’ responses to item 5 of the interview as seen in

Table 4.3 shows that most of them do not seem to see the activities as being testing,
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Table 4.3

The nature of the activities as perceived by the students

Items Frequency
More of testing 4
More of practice 19
Total 23

Through items 7 and 8 which require the students what they think should be
included and what improvements they feel should be made, attempt 1s made to
further examine the students’ beliefs and expectations. From the responses, it is
possible to see such expectations of the students as the need to be given corrections,
the activities to go from simple to difficult, to get more practices especially on how
to make speeches or conduct themselves in seminars or other meetings (see
Appendix 2, section 2.2). Some of the comments made in this section are discussed

in relation to the responses to the other items.

4.3 Students’ attitudes and performances as observed by the instructors

It has already been indicated that the purpose of the instructors’
questionnaire is to see some of the issues raised in the students’ questionnaire and
interview from a different perspective - the instructors’ observation. It has also
been shown that in most cases the instructors’ responses are found to support those

of the students.
Although most of the responses made by the instructors have already been

discussed in connection with the responses to the other items, in this part are

treated the remaining which deal with the comments of the instructors.
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Most of the instructors seem to be of the opinion that there is a mismatch
between the activities and the students’ needs as shown by their response to item 9.
They have explained this as being the case that while there is a need on the part of
the students to learn the vocabulary and grammar of the language, the focus of the
Spoken English activities is the use of the language or communication. One .
instructor in addition has indicated his doubts of the activities reflecting the real

needs of the students (see Appendix 3, section 3.2).

In response to item 10, most of them have also expressed their doubts that
the course has brought the desired results. The reasons put forward for this include
-- the shortness of the duration of the course, lack of efforts on the part of the
students and inefficiency on the organization and content of the material (see

Appendix 3, section 3.2).

The comments that the instructors made in response to item 11 suggest
solution to the problem which include the necessity for the students to have
intensive practice of the skills, reorganizing the materials, placing the students in
accordance to their levels of proficiency, improving the recorded materials (see

Appendix 3, section 3.2).

As can be seen from the comments of the students so far raised and others
included in the appendix, there seems to be similarity between these comments and
the ones made by the instructors shown above. For instance, there is an agreement
on the part of most students that the change made by them after taking the course is
unsatisfactory which goes with the instructors’ expression of doubt about the
course bringing the desired result. There is also similarity in the reasons both gave
to this. Thus most of the students, as the instructors, accounted the problem to the
shortness of the duration of the course. Some students have also shown their desire
for the content of the material to go from simple to complex which seems to have

pertinence to what the instructors said about the inefficiency of the organization
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and content of the material. The remedial measures suggested by the instructors are
also reflected in the students’ responses. Thus, the students also felt the necessity of
having more practice and also saw the presence, in one class, of students with

different English language background as creating part of the problem.

Apart from increasing the reliability of the students’ response, the similarity
between the comments made by the students and the instructors show the students

understanding of the situation and the meeting of mind between the two.

4.4 Students’ reactions and performances as seen in the classroom

observation

This part deals with the findings of the observation which is made to see the
reactions of the students to the activities by way of checking their responses to the
items in the questionnaire and the interview. Thus, attempt is made to see the
students’ behaviour in the individual presentations, in group and pair discussions
and in whole class activities. They are also observed when listening to the
audiotapes in the language laboratory and when watching the video lessons in the
TV room. Attempt is made to include in the observation the sections from which
the samples are selected. A summary of these observations is presented here by

putting them into different categories.

4.4.1 Observation of the individual presentations

The observation of the individual presentation mostly involves the
presentations on ‘Following Directions’. Before making the presentations, the
students have done some tasks which involve how to ask and show directions of
places. That is, they got an input of the language used in this situation both through

the audio and the video cassettes.
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In the presentation, the students have brought with them a map of the
direction of the places they show to the class which in most cases were the places

in their own home towns.

Except some female students who looked shy and showed a feeling of
uneasiness, most of the students seemed to have done their presentations
confidently. It is also possible to see that although the students have little or no
problem of intelligibility, most of them were observed as having a problem of
vocabulary to express their ideas and their sentences also suffer from grammatical

Inaccuracy.

The observation of the individual presentations on the topic ‘News Report’
shows a different result. Here, the students were reporting the news they heard on
the radio or TV orally to the class. Unlike the presentations on the topic ‘Following
Direction’, most of the students here showed a feeling of uneasiness and seemed to

finish their speeches in just few sentences.

The teacher has later accused the students of not making enough preparation,
while some of the students claimed that it was because of the problem they have

with the language and lack of experience to speak in front of audience.

Where the students have made preparations as in the presentation of
‘Following Directions’, they did not seem to have problems of confidence to speak
in front of the class but the students seem to be devoid of this confidence in the
absence of preparation as in the second presentation. This can be an indication that
the students’ uneasiness and lack of confidence to speak originates from their fear
of making mistakes in public. A recall from the Literature Review on the nature of
adult learners shows us this as being the characteristic feature of adult learners.

Although this can also be the case with learners of other age groups, there is a



likelithood that it can be more intense with adults, for we have reasons to expect

these learners to be more self - concious than the others.
4.4.2 Observation of whole class discussions

Whole class discussion is led by the instructor who asks questions with the
students answering them. It is usually held in the pre-listening stage where there is
a discussion of the meanings of words or of the idea of the listening text. It is also

held after listening where there is a discussion of the answers.

In all of these, most students do not seem committed to answering questions.
They seem to be content with listening to the others speaking and writing the
correct answer as it comes out of the teacher’s mouth. Even though they are
observed scribbling things down in the while listening or watching, they do not
seem to have the confidence to try to tell the teacher what they have got for answers

except at times when they speak in chorus.

Again this reluctance of the students to speak can be taken as an indication
of their lack of confidence which might possibly have arised out of fear of making

mistake and concern for self-image.
4.4.3 Observation of the group and pair discussions

The students hold pair or small group discussion to discuss the brain
storming questions before listening to audio tape or watching video lessons and also

after listening or watching to discuss the answers or other extension points.

Here, most students are observed engaged in the discussion, though at times

some students are seen talking less than others. This supports the students response
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to item 2 in part III which shows that the students find it easier to speak in group

discussion than in the other situation.

This finding can also be taken as a further proof of the students’ fear of
making mistakes for this is more so in whole class discussion where the students
talk to the class or the teacher and less in group discussion where the interaction is

among the students themselves and the situation is more or less informal.

4.4.4 Observation of the activity of listening to the audio tape in the

laboratory

The observation here shows the students listening to the audio tapes through
the headphones. The students seem attentive and busy taking down notes. Their
eagerness is also shown in the discussion they hold with their friends about what

they heard in the tape.

This shows that although the students experience difficulties with listening
as indicated in their responses to item 2 in part I, they are eager to do the work
involved. This is also shown by the students’ responses to item 1 in part I of the
questionnaire where more than half (79%) of the students’ reaction to this activity

1s positive.

4.4.5 Observation of the activity of watching the video lesson

The video lesson is usually the extension of the laboratory work where the
students watch video films on a similar topic with what they listen in the audio

tape.

The observation here shows the students watching the video after a

brainstorming discussion with the teacher. The students watch the lesson with
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interest, though they look more relaxed when they simply watch than when they
have questions at hand. The significance of this can be that there is a possibility for
the students to understand better when they feel relaxed than when they are not.
The importance of the two types of listening is not, however, to be denied. As
indicated in the Literature Review and later in the discussion, while one provides

the extra contact with the language, the other helps to develop purposeful listening,
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Chapter V

Conclusion and Recommendation

5.1 Conclusion

The researcher’s objective in conducting this research is stated to be making
an investigation of students’ views about Spoken English activities to see if there 1s
a mismatch between what students think about learning Spoken English and the
classroom activities. The necessity to do this arises from the observation that there
does not seem to be satisfactory improvement on the part of the students after
taking the course. The significance of such investigation 1s also shown to be that
getting students’ views helps to make the lesson meaningful to the students by
bridging the gap that could possibly exist between the assumption held by the
students about learning the language and the intentions of the course objective as

realized by the activities.

Attempt 1s, thus, made to make an assessment of the students’ reactions to
the different activities and of their expectations and opinions about learning spoken

English making use of multi-method approach.

In all measures, the researcher is able to find out that most of the students
have positive attitude towards learning Spoken English. They are eager to improve
their communicative skills and view most of the activities as being helpful to
achieve their ends. Although there appears to be some extent of mismatch between
the needs of the students and the course objective, it is also possible to see that the
researched problem owes its cause more to other reasons than to the supposed

mismatch.
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Thus, the students’ expectations in taking the course are found to be mostly
in line with the course objective and what it entails. Most of the students, for
instance, seem to have the objective of improving their communicative abilities
rather than expecting from the course all that is needed for effective
communication. This goes in agreement with the course objective which states that
the aim is to enable students develop their speaking and listening skills and not to
attain native like proficiency. Most of the students also seem to have accepted the
idea that the best way to achieve this end is practising the skills. This, besides being
the intentions of the activities, is what most writers recommend for an improvement
of communicative skills as shown in the Literature Review. Also, the students’
positive reactions to almost all of the topics can be an indication of their agreement

to the content of the course.

Without doubting the possibility of the students’ agreement with the what,
the how and the why of the course as shown above, the researcher prefers to see the
unanimous nature of the agreement with scepticism. Forinstance, most of the
instructors have agreed as there being a mismatch between the needs of the
students and the objective of the course which they have explained that there is a
need on the part of the students to learn grammar and vocabulary while most of the
activities entail the communicative use of the language. A closer examination of the
students’ reactions about the different activities also reveals disparity between what
the students believe about doing the activities and what ought to have been done.
This includes, for instance, the strategies the students follow in listening, their
attitudes towards making mistakes and the manner by which they need correction to

be given.

It is also possible to see that although the students seem to have no objection
to the content of the activities and how they are given, most of the students seem to
be of the opinion that the improvement that they made after taking the course is

unsatisfactory. They have attributed this to the time factor which they have said is

68



too short to draw satisfactory benefit from the activities. In addition, the students’

poor English language background plus their unfamiliarity to the new learning

experience are shown as having been obstacles for the students not to make enough

progress.

5.2. Recommendation

On the basis of the findings of the study, the researcher makes the following

recommendations hoping that these would possibly help to minimize the students’

problems and thus enable them to make a better use of the activities.

As most of the students could be new to such learning experiences as the ones
involved in the Spoken English activities, it is necessary for the students to have
some ideas about the course before starting the lesson. Therefore, the opening
session where discussion is held between the instructors and the students about
the course should be strengthened. The exchange of opinion between the
instructor and the students with regard to the objective and the method by which
this objective can be realized is useful in helping the students weigh between
their own ideas and the one introduced by the instructor. Such discussion is also
helpful to create awareness on the part of the students concerning the kind of
benefits that the activities can provide including the difficulties they may

possibly face and how to cope with their difficulties.

As the students seem to have difficulties with the structure and vocabulary of
the language and that most of them feel the need to get such lessons, it would be
advantageous if these elements are included in each unit as part of, for instance,
post-listening tasks. The necessity to include these items in a speaking course is
also shown by Bygate (1995:3): ‘... in order to be able to speak a foreign
language, it is necessary to know a certain amount of grammar and vocabulary.

Part of a language course is therefore generally devoted to this objective.’
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Regarding the treatment of error, although correction of each and every mistake
is unmanageable and also not necessary, the students can benefit more if the
general comments by the instructors at the end of the presentations are
extended. This can be done, for instance, by arranging specific sessions for
those students who need to be told of where their weaknesses lie and how they
can improve it. Also, in the face of what has been said about the self - conscious
nature of mature learners, this would be less painful than being told of their

errors in public.

In addition to the topics included in the course, it would be advantageous if
other topics are added after making an assessment of the students’ needs. The

necessity to do this is indicated by the comments that some students made.

As the students seem to have favoured group and pair discussion for practising
speaking, increasing the use of these methods can have a good effect. In
addition, it would be useful to increase the participation of the students in the
other types of activities by making the situations favourable for them. This can
be done, for instance, by avoiding direct criticism, encouraging the students by
acknowledging the efforts they make, creating a friendly atmosphere where the

students can feel free to speak, etc.

It would be advantageous if the duration of the course is increased so that the

students can draw sufficient benefits from the activities.

Lastly, in this study, attempt is made to see the learning behaviour of students
which constitute mostly adult learners. Some of what has been said about the
learning behaviour of such students is exhibited by the subjects of the study,
although there are instances where divergence is observed. For a more

understanding of the learning behaviour of mature learners, and thus to organize
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appropriate language education, the researcher suggests for further studies to be
made preferably by making comparison between mature and young learners

with respect to their approaches to language learning,
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Appendix 1

Students’ Quesionnaire and Responses

1.1 Students’ Questionnare

TO BE FILLED BY FIRST YEAR ETHIOPIAN CIVIL
SERVICE COLLEGE STUDENTS

Dear Students,

The purpose of this questionnaire is to gather information concerning
students’ opinions of the Spoken English activities for a research purpose.
The findings of this research can contribute to the improvement of the
course. Therefore, knowing that your responses will in no way affect you
or any one, you are expected to give free and honest responses without any

reservation.
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Show your responses by putting a tick (v') mark in one of the five boxes
given against each question

Example
Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree
Your reason(s) of learning the English
language is (are)
a) to speak in the language v
b) to read books written in the v
language
c) to write in the language 4
d) to pass exams v
Part One
General

Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree

1. | The activity(ies) you enjoy most in
your Spoken English class is (are)
1.1 listening to the cassettes in
the laboratory.
1.2 watching the video lessons .
1.3 the pair and the group
discussion.
1.4 speaking in front of the class
(presentation).

1.5 whole class discussion.

2. | The task(s) you find difficult to do is
(are)

2.1 listening to the cassettes in
the laboratory and answering
the questions.

2.2 watching the video lessons
and answering the questions.

2.3 exchanging opinions and
expressing your views in
group and pair discussion.

2.4 speaking in front of the class
(presentation).

3. | If you faced difficulty(ies) in doing
the above task(s), the cause(s) of
our difficulty(ies) is (are)

3.1 the incompatibility between
the difficulty level of the
tasks and the level of your
Englishlanguage knowledge.
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Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree
3.2 lack of experience in
speaking and listening using
the language.
3.3 lack of interest in the tasks.
3.4 you think you are not a good
language learner.
The topic(s) that you find
interesting is (are)
4.1 ‘Introduction to
Pronunciation’
42 ‘Formal and  Informal
Introduction’
4.3 ‘Following Instruction’
4.4 ‘Following Direction’
4.5 ‘Expressing Likes and
Dislikes’
4.6 “Why I Changed Jobs’
4.7 ‘Unusual Millionaire’
4.8 ‘Cultural Experience’
4.9 ‘News Report’
4.10 ‘Listening to Lecture’
The benefit(s) that you expect to get
from the course is (are)
5.1 to be able to listen and speak
in English with no difficulty.
52 to improve your listening
and speaking skills to a
certain extent.
Very Much Fair Little | Very Little
much

What is the possibility for you to use
the English language in the following
situations outside the Spoken English
class?

6.1 Exchanging greetings with
people under formal and
informal introduction

6.2 Following and giving
instructions

6.3 Following and giving directions

6.4 Exchanging your opinions with
people and expressing your
Views

6.5 Listening to news in the TV or
in the radio

6.6 Listening to lecture and taking
notes
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Very Much Fair Little | Very Little
much

How much do you think you have
improved by takin&ihe course?

Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree

If you think you haven’t improved
much the reason(s) for this is (are)

8.1 the tasks are not interesting to
you.

8.2 the tasks are very difficult.

8.3 the tasks are very easy.

8.4 the time given for the course
is short.

If you have other reason(s), to the question asked in No 8, write it (them) below.

Part Two

On Listening

Strongly | Agree | Neutral | Disagree | Strongly

A&ree Disagree
During listening, the part(s) of the | ’ 1
recorded speech which causes
difficulty(ies) to you is (are)

1.1 speed.

1.2 pronunciation.
1.3 vocabulary.
1.4 the idea.

When you come across something
you don’t understand in the tape,

2.1 you rewind the tape again
and again.

22 you go on listening
without stopping the tape.

2.3 you stop the tape and ask
the teacher for help.

You prefer when the people
speaking in the tape are

3.1 native speakers of English.

3.2 non-native speakers of
English.

You are able to understand the
message better when
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Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree

4.1 you listen without having to
answer questions.

42 you listen and answer
questions.

During listening, you concentrate
on

5.1 the message.

5.2 the way (how) the people
speak.

What you like most is listening to

6.1 the audio cassette.

6.2 the video cassette.

According to some studies, when some students fail to understand each and every thing they
listen, they feel frustrated and give up hope. How many times have you faced such situation?

O Every time [ Usually [0 Some times O Never

How much, do you think, the listening activities have helped you to improve your listening
skill?

O Very much O Much O Fair O Little O Very little

Part Three
On Speaking

Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree

Which practices(s) do you find
helpful to improve the speaking
skill?

1.1 Group discussion

1.2 Pair discussion

1.3 Speaking in front of the
class

1.4 Listening to the recorded
speech

1.5 Whole class discussion

You find it easier to speak

2.1 in the pair discussion.

2.2 in the group discussion.

2.3  when speaking in front of
the class.

2.4 in whole class discussion.
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Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

Your difficulty of speaking lies in

3.2 pronunciation.

3.2 grammatical rules.

3.3 vocabulary.

3.4 confidence to speak.

It is after studying the vocabulary
and grammatical rules of the
language that a student should
start speaking.

Speaking ability is best developed
by

5.1 studying the grammatical

rules of the language.

5.2 studying the meaning of
words.

5.3 practising speaking the
language.

Your reason(s) for not asking or
answering questions, or
expressing your ideas in the
classroom is (are)

6.1 it is difficult for you to
express your ideas in
English.

6.2 you are afraid of making
mistakes.

6.3 due to shyness.

A good teacher is a teacher who
always shows his/her students the
correct way of saying things when
the students make mistakes.

Which do you find interesting to
do?

8.1 Practising the language
you heard in the tape.

8.2 Exchanging opinions and
expressing your Views
based on a point or a
question.

Your objective in learning
ronunciation is (are)

9.1 to be able to speak like the
native speakers.

9.2 to enable yourself to be
understood by your
listeners.
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10.

How much, do you think, the speaking activities in Spoken English class helped you to
improve your speaking skill?

O Very much O Much O Fair O Little O Very little
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1.2 Students’ Responses to the Quetionnaire

1.2.1 Respones to items in Part 1

ltem Strongly Agree Aurce Neutral Disagree Strongly Disagrec Total
Er. Y ST Yo Ei. Yo Fr. Yo Er. Yo Fu. Y
1.1 24 24 S8 R 8 8 9 9 4 4 100 100
1 4 34 43 43 - - 2 2 | | 100 100
5] 40 40 43 43 § 5 0 6 - - 100 100
|.4 33 33.7 43 43.9 7 7.1 12 12.2 3 Sl 98 100
150 42 42 46 46 [§ 6 4 4 2 2 100 100
2.1 37 57 31 31 5 S 17 17 10 10 100 100
2.2 18 18 40 40 7 7 28 28 7 7 100 100
2:3 18 18 36 36 6 6 33 33 7 7 100 100
2.4 2 2311 32 33.7 S DS 24 253 12 12.6 95 100
3.1 28 28.3 36 36.4 9 9.1 19 19.2 7 7 99 100
1) 54 56.8 26 27.4 4 4.2 7 7.4 4 4.2 95 100
3.3 10 10 8 8 1l 11 39 39 32 32 100 100
3.4 4 4 7 7 13 13 34 34 42 42 100 100
4.1 3 41 32 38N 5 33 17 17.9 2 2.1 95 100
4.2 52 52 43 43 2 2 3 3 - - 100 100
4.3 47 47 47 47 3 3 | | 2 2 100 100
4.4 59 59 38 38 | 1 | ] 1 1 100 100
4.5 59 59.6 35 35.4 2 2 3 3 - - 99 100
4.6 28 28.3 45 45.5 I3 151 10 10.1 | | 99 100
4.7 29 29.6 41 41.8 13 13.3 13 13:3 2 2 98 100
4.8 36 387 45 48.4 8 8.6 3 3.2 | bl 93 100
49 24 24.2 29 29.3 17 17.2 16 16.2 13 13.1 99 100
4.10 29 30.5 40 421 12 12.6 9 9.5 S 3.3 95 100
s 25 25.8 35 36.1 11 113 19 19.6 7 7.2 97 100
52 49 49.5 43 43.5 3 3 3 3 | 1 99 100

Very High High Fair Low Very Low Total
6.1 17/ 17 11 11 34 34 15 15 23 23 100 100
6.2 10 10.1 15 15.2 31 353 25 252 18 18.2 99 100
6.3 16 16.2 15 15.1 21 21.2 17 17.2 30 30.3 99 100
6.4 19 19.2 14 14.1 26 26.3 16 16.2 24 24.2 99 100
6.5 21 21 16 16 25 25 18 18 20 20 100 100
6.6 20 20 34 34 27 27 9 9 10 10 100 100
7 9 9 21 21 33 RIES 19 19 18 18 100 100
8.1 2 3 18 18.2 14 14,1 36 36.4 28 28.3 99 100
8.2 S S 18 18.2 17 17.2 41 41.4 18 18.2 99 100
8.3 2 2 9 9.1 16 16.2 44 44.4 28 283 99 100
§ 4 30 30 33 33 I I 12 12.9 14 14 100 100
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Responses to item 9

Comments Related to the Students’ Views About the Course

Responses

Frequency

The time is short.

20

The cassettes are not clear.

Less time for practice and more time for tests.

It makes the students worry rather than helping them.

The method by which the course is given is not helpful.

QN[ | B W] =

More assignments which makes me worry whenever the
period comes.

— N NS P I e

The lessons are not applicable outside the classroom.

The activities do not go from simple to difficult.

Group work does not help students who have difficulties in
speaking, better if the time is used for other works.

10

Teaching methods should take into account the nature of adult
learners.

11

Listening to the native speakers makes me hate the course.

12

More time is given to listening than to speaking practice while
the problem of the students lies in speaking.

13

Difference in the level of the background of the students
in one class has a negative impact on those students
having poor English language background.

14

More practice and access to the use of the laboratory and
the TV room outside the class hours.

15

Writing should also be there with reading passage and
choice of answers.

16

Practising the use of the language for chairing meeting
and for other uses related to our works should be
included.

17

Correction should be given to our mistakes.
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Comments Related to the Students’ Beliefs about

Themselves as Language Learners

Responses Frequency
1 | Lack of the kind of learning experience as the one in Spoken 7
English class and poor English language background.
2 | The activitiés are too difficult and this makes me hate the 1
course.
3 | What we listen does not match our knowledge level. 1
4 | Fear of making mistake. 1
5 | I considere myself as having less ability than the others. 1
6 | I believe that I can not learn language at this age. 1
Comments Related to the Exams
Responses Frequency
The questions in the exam are more difficult than the 2

practice questions.

2 | There is a shortage of time and inaudibility of the tapes 1
during exam.

3 | Grading system makes me hate the course. 1

4 | Ilearn for grade. 1




1.2.2 Responses to items in Part 2

Item Strongly Agree Agree Neutral Disagree Strongly Disagree Total
Fr. % Fr. % Fr. % Fr. % Fr. % Fr. %
18t 58 S0 29 29.6 4 4.1 5 o1 2 2 98 100
152 55 56.1 32 32.7 4 4.1 5 5] 2 2 98 100
1.3 30 30 44 44 8 8 13 15 8 3 100 100
1.4 14 14 27 27 14 14 35 85 10 10 100 100
231 43 43 25 25 8 8 17 17 7 7 100 100
242 7 7.2 20 20.6 11 %8 38 392 21 2%/ e/ 100
2 21 21 34 34 16 16 18 18 11 11 100 100
Sl 23 23 43 43 3 3 21 21 10 10 100 100
32 35 35.4 25 2512 6 6.1 14 14.1 19 195 99 100
4.1 10 10.2 13 13.3 11 111172 39 39.8 25 25.5 98 100
4.2 40 40 48 48 4 4 S 5) S 3 100 100
5.1 42 42.4 45 45.4 5 5.1 5) St 2; 2 99 100
5.2 21 21 42 42 16 16 12 12 9 9 100 100
6.1 11 12 43 43.9 8 8.2 30 30.6 6 6.1 98 100
6.2 72 72 26 26 1 1 - = 1 1 100 100
Always Most of the Time Sometimes Never Total
Fr % Er! % Fr % Er % Fr %
7 11 1515 34 35.1 43 44.3 B L) 97 100
Very Much Much Fair Little Very Little Total
Fr. % K. % Fr. % Fr % Fr % Er %
8 6 6.1 22 22.5 33 33.7 21 21.4 16 16.3 98 100
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1.2.3 Responses to items in Part 3

Item Strongly Agree Agree Neutral Disagree Strongly Disagree Total
Fr. %o Fr. Yo Fr. %o Fr. Yo Fr. %o Fr. %o
! 42 42 46 46 4 4 6 6 2 2 100 100
192 40 40 39 39 13 13 S 5 3 3 100 100
1.3 24 24 49 49 8 8 11 11 8 8 100 100
1.4 18 18.7 43 44.8 18 18.7 14 14.6 ) 810 96 100
155 12 12 46 46 11 I 24 24 7 7 100 100
2.1 39 39.4 46 46.5 7 7.1 4 4 3 o 99 100
232 28 28 52 52 8 8 8 8 4 4 100 100
2.3 13 12 39 39.4 17 17,2 19 19.2 11 11 99 100
2.4 19 19 44 44 19 19 16 16 2 2 100 100
5 35 35 37 37 4 4 18 18 6 6 100 100
3:2 31 31 44 44 8 8 14 14 3 3 100 100
33 45 45.9 35 35.7 7 72 10 10.2 1 1 98 100
3.4 42 42 27 27 4 4 19 19 8 8 100 100
4 16 16.5 19 19.6 7 7.2 32 33 23 2317 97 100
5.1 25 25 47 47 6 6 17 17 5 5 100 100
32 26 26.3 58 58.6 5 5 8 8.1 2 2 99 100
583 79 79.8 17 17.2 3 3 - - - - 98 100
6.1 43 43.9 41 41.8 3 Sl 6 6.1 5 Sl 98 100
6.2 22 22 25 25 9 9 31 31 13 13 100 100
6.3 22 222 24 24.2 S 5.1 28 28.3 20 20.2 99 100
7 52 53.6 24 24.8 6 6.2 8 8.2 7 7.2 97 100
8.1 21 21 48 48 13 13 11 11 7 7 100 100
8.2 36 36 44 44 12 12 7 7 1 1 100 100
ekl 2l 27 29 29 10 10 24 24 10 10 100 100
92 46 46 39 39 8 8 5 S 2 2 100 100

Very Much Much Fair Little Very Little Total
8 8 23 28 37 L 37 16 16 16 16 100 100
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Appendix 2
Students’ Interview and Responses
2.1 Students’ Interview Questions

Your main concern in learning Spoken English 1s
1.1 to pass the exam
1.2 to improve your speaking and listening ability
1.3 others

Do you think there is a satisfactory improvement in your speaking and
listening skills after taking the course?

2.1 Yes

22 No

Were the activities of any help to you? If yes in what way(s)?
3.1 Inimproving your speaking and listening ability
3.2 In showing you the way by which you can develop your
listening and speaking skills
3.3 Others

Which use(s) of the Spoken English are relevant to your need(s)?
4.1 Interactional (the use of the language to maintain social
relationship)
4.2 Transactional (the use of the language to convey and receive

information and ideas)

How do you view the nature of the activities?
5.1 More of testing
5.2 More of practice

What is your general opinion of the Spoken English activities?
6.1 They match the students’ ability
6.2 They are adequate to improve the speaking and listing ability of
the students
6.3 Others

What improvements do you think should be made on the activities?

What do you suggest to be included in the course?
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Students’ Interview Questions

Ambharic Version
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2.2 Students’ Responses to the Interview

Total Number of Interviewees = 23

Responses to Items 1 - 6

Items Frequency
1.1 1
1.2 22
k3 -
2.1 5
2.2 18
3.1 3
3.2 20
4.1 16
4.2 21
31 4
5.2 19
6.1 16
6.2 10
6.3 -

Responses to items 7 and 8

Responses Frequency
1 | The presence of students with different levels of 6
background has a negative effect
2 | The activities should go from simple to complex 8
3 | The duration of the course is short 23
4 | The activities are difficult especially the listening 1
5 | The participation of the students in group work and 5
other types of activities should be increased
6 | The use of language for making speech in seminars or 8
other meetings and how to express our ideas with regard
to our studies and our works should be added.
7 | The people in the tape speak with fast speed, the speed 2
should be decreased.
8 | Feedback should be given to individual students on their 4
performance.
9 | More practices of speaking and listening should be i

given.

98




Appendix 3

Instructors’ questionnaire and Responses

3.1 Instructors’ Questionnaire

Dear Instructor,

In this questionnaire, you are required to give your opinion on the attitude
and performance of your students in Spoken English class. This is for the
purpose of a research study the objective of which is to examine the attitude and
belief of students about learning Spoken English. As the finding of this study can
help us to improve the course, your cooperation to give responses which are

based on what you objectively viewed in your classroom is very important.

Thank You
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I. Show your responses by putting a tick(v') mark against your choice

1. Your students’ attitude towards learning Spoken English is
1.1 Positive
1.2 Negative
1.3 Difficult to say

2. Speaking of the majority of the students how do you see the difficulty

level of the activities in relation to the level of the students?

2.1 The activities are above the level of the students
2.2 The activities are below the level of the students
2.3 The activities are suitable to the level of the students (not too

difficult or not too easy)

3. Which use of the language do you think is more relevant to the students’

needs?

3.1 Transactional (the use of the language to get things done or to
convey information and ideas)
3.2 Interactional (the use of the language for establishing and

maintaining social contact)

4. How often have you encountered with the expectation of students to learn

the language in traditional ways?

4.1 Always

4.2 Most of the time
4.3 Sometimes

4.4 Rarely

4.5 Never
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II. Show your responses by putting a tick (v') mark in one of the five
boxes given aginst each question

Strongly ) Strongly
Agree | Neutral | Disagree .
Agree Disagree

Which of the following affect(s)
the intelligibility of your students

most in their speech?

5.1 Pronunciation

5.2 Grammar

5.3 Vocabulary

The activities which appeal to your

students most is (are)

6.1 Listening to the audiotapes
in the laboratory

6.2 Watching the video lesson

6.3 Group discussion

6.4 Pair discussion

6.5 Whole class discussion

6.6 Individual presentation

What is your students attitude

towards making mistakes?

7.2 They expect you to correct
each and every mistake they
make.

7.2 They are shy of making

mistakes.

There is a satisfactory change in
the students’ speaking and
listening abilities after taking the

course.
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G Do you observe any mismatch between the needs of the students and the activities? If yes what?

10. Do you think that the course is successful in bringing the desired result? If not what do you

think is (are) the main problem(s)?

11.  Other Comments
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3.2 Responses to the Questionnaire

Responses to Items 1 - 4

Item Frequency
1.1 -
122 -
1.3 1

Total 5
271 1
27 -
2.3 4

Total 5
3.1 3
3.2 1

Total 4
4.1 -
4.2 3
4.3 2
4.4 -
4.5 -

Total 5

Responses to Items 6- 8

Items Sz‘ongly Agree | Neutral | Disagree St.rongly Total
gree Disagree
5.1 1 2 - . - 5
. 2 3 - - - 5
53 3 1 1 - - 5
6.1 1 3 1 - - 5
6.2 5 - - - - 5
6.3 1 4 - - - 5
6.4 1 4 - - - S
6.5 4 1 - - - 5
6.6 2 - - 3 - 5
7.1 2 1 1 1 - 5
7.2 - 1 - - - 5
8 - 1 - - 5
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Responses to Items 9-11

Responses to Item 9

Many of the students have poor English language background regarding
vocabulary and structure and the materials focus on language

use(communication).

Sometimes students want a detailed discussion of grammatical or language
items whereas the activities are meant to encourage students to put to use

whatever language they have at their disposal.

Some of the activities don’t take into consideration the students’ real needs
plus the organization of the course doesn’t seem to have a clear and easy to
follow pattern. The language learning experience of the students has also

interfered constantly in the teaching learning process.

Almost all the activities seem to be upto the interest of the students though

there are some more activities that the students need.

Difficult to say.
Responses to Item 10

It is realy very difficult to say that the offering of the course has been brought
to a successful end, because I don’t see students struggling hard to improve
their English once the offering of the course is over. Getting As and Bs may
not mean anything,

In terms of learner training (how to learn English), it could fairly be said
successful, because the students have at least observed some basic points. But
if the desired result is to teach the students “Spoken English” in the strict

sense of the term, | am afraid not.
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It is difficult to say yes. One of the reasons could be time and the students do
not have access to practise what they learn. Thus, I do not see encouraging

results and achievements by the students.

Students’ lack of effort, the materials (tasks) are not coherent enough, some

other important skills should be included (e.g vocabulary and grammar).

Raising the credit to two hours.

Responses to Item 11

English language courses should be given as foundation courses. Students
should take the English lessons before they start the content subjects. This
will give the students to practise the skills intensively. Perhaps we should also
think of placing the students into different proficiency levels and teach the

materials which suit these levels.

Aiming at enabling the students to use Spoken English in academic and real
life situations is being too ambitious. The students don’t have much exposure
to the language. Their only exposure is only through the formal education
system. So it is difficult to achieve better results.

Much of the course material should be reorganized. Quality of some of the
recorded materials have to be thought about seriously. The time should also

be considered.
No comment.

No comment.
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