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Abstract

The main purpose of this study was to undertake an assessment of
the main chall.nges principals face in secondary schools of west
Shoa zone and to identify the strengths and weakness and then to
provide iecommendations to identify major problems. In
conducting this study, a descriptive survey method was used in
order to obtain information concerning the current challenges that
school principals faced in secondary schools of West Shoa zone.
Randomly selected government schools (N=8) were included in this
study. In order to select the respondent simple random and
purposive techniques were employed. A closed and an open ended
questionnaires were prepared and administered to a sample of 8
principals, 16 Woreda Educational officer and 182 teachers were
involved in the study to provide primary information. A total of
206 questionnaires were filled in and returned. Results of were
analyzed by using percentage, mean and weighted mean. The
result of this study indicates the principals were incompetent on
currying out their educational leadership responsibilities
effectively. The major problems to principals in providing effective
and efficient educational leadership responsibilities were found to
be lack of required qualification and training on educational
leadership, lack of adequate resources and shortage of time due to
workload, Generally, the quality of educational leadership in the
sample area was poor. Thus, fo alleviate the above problems
recommendations were forwarded. These were providing of
training, motivating and encourayging principals and allocating
necessary resources adeguately cnd involving schesl communities
in different school affatrs, so as to bring quality education in the

sehool,
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Chapter One

Introduction
This chapter contains the background of the study, statements of the
problem, significance of the study, delimitation of the study, limitations of
the study, research design and methodology, definition of key terms and

organization of the study.

1.1 Background of the Study
Education is now recognized to be key instruments for overall
development of any country. It is a means of change and development.
According to Locked and Verspoor (1991:33) “Education is a
cornerstone of economics and social development ... It improves the
productive capacity of societies and their political, economic and

scientific institutions”.

Education is highly expected to contribute much for overall national

development, especially in the Ethiopian context. %‘}}e Ethiopian

Education and Training Policy of 1994 states “education enables
individuals and societies to make all rounded participation in the
development process by acquiring knowledge, ability, skills and

attitudes”.

Leadership was identified as one of the key components of ‘good
schools” by HMI who stated that, without exception, the most
important single factor in the success of these schools is the quality of

the leadership of the head (David Hapkins, 2005:55).

A school is a complex social system. It has subunits in which a wide

e e R A . 3 PO SN, 2 vd DO eyt e ey
range of activities tales place tc seek a specific goal Mathur and

Sayecd,2003:149).The mesin perticipants in the school system are
f e e
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Marshal(2004:7-8)states that the school administrators deal with
increasingly diverse students , parents and population, and there has
been very little systematic and formal taught in the area of race
,gender ethnicity social classes and other area of differences

throughout the entire educational administrations and curriculum.

However, in implementing educational strategies and in bringing

changes in the educational systems, school principals face many

challenges. According to Morphet, et al, (1982:295) principals in

secondary schools face many problems due to their position. Their
position is vulnerable to many types of role conflicts. They are under
pressure from their superior to meet the goals of the organization on
the one hand and from the teachers to meet their personal needs on

the other side.

Moreover, schools are formal organizations and are staffed
predominantly by professionals. This has implication for the nature of
management in educational organization, because professionals seeck
a measure of control over their working environment. In professional
organization, then there is an authority of expertise which many came
in to conflict with professional authorities. The presence of significant
members of professionals in organization leads to uncertain.
Principals are responsible for the quality of teaching process in their
school and yet authorities over teachers are uncertain in respect of
professionals’ matters. This is because professional staff claim zone of
autonomy based on their specialists expertise (Bush, 1986:43).
Additionally, schools have a complex students’ society. Their needs
Lzre varied and may came to school with different background and

many problems that will make learning difficult. Some are hungry,
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some need decent clothing, some have been abused at home
physically or psychologically and others have physical or mental
disability that make learr ng difficult (Ubben and Hughes 12'/7:139)

/

N

The idea that heads and other school leaders make a difference is now

widely accepted by researchers, policy makers and practitioners a like.

It is argued that the most important single factor in the success of

school is quality of leadership of the head (DES cited in Hopkins,
2003:55). Concerning this, Millet as cited in law and Glover (2000:15)
state that the quality of leadership makes the difference between the

success and failure of the school.

An attempt has been made to make the educational management
system professional and decentralization in Ethiopian case. But a lot
of things remain to be done in the arvea of training and
professionalizing principal ship to play success role in educational

leadership (MOE, 1994 E.C. 1-2).

1.2 Statement of the Problem

The essential role of leadership in any organization is pointed out by

‘Chandan (1987:214-215) that if there is a single factor that

differentiates between successful and unsuccessful organizations, it
could be taken as dynamic and effective 188(161"8}11}').5 The major cause
of failures for organizations including educational organizations would
be ineffective leadership. Particularly, the kind and quality of
educational leadership provided at the school level is crucial as
schools are the place where educstional programs are implemented.
Based her study McEwan(2003:11-14)has concluded that lack of skills

and training, teachers coopevation, vision and good will and shurtage
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of time are common impediments to educational leadership

effectiveness.

According to Musaazi(1988:5)inadequate leadership at the school
level is the one adversely affects the progress of education, because
success in any educational instituticvi: depends significantly on
effective and sound leadership. Additionally, principal personality,

vision, extent of commitment human relation e.t.c can serve as

constraint to hamper the exercise of leadership. Strengthen the above
idea ,Gorton(1983:264)state that if the principals does not poéseS the
appropriate personal qualities needed ,the absence of these
characteristics can be self constrain in carrying out leadership

responsibilities properly.

Secondary school principals, in Ethiopia, are expected to be trained
in educational leadership for the activities such as planning,
supervision, research work, professional development, provision of
instructional materials and evaluation to achieve the objectives of

education and training policy (MOE, 2001).

Therefore, the main purpose of this study is to identify the challenge
the secondary school principals face and hinder them from
accomplishing their role of instructional leadership at the school level

in West Shawa zone of Oromiya region.
Thus, the study attempts to answer the following basic questions,

1. How do principals, teachers and WEOs view the source of

challenges on their leadership role?

n2

. What are the causes and nature of challenges on leadership role

in secendary schools?

2]
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3. What are the main concerns of principals in their educational

leadership responsibilities?

1.3 Objectives of the Study
The general objective of this study was to assess the challenges on
educational leadership in same selected government schools in West

Shawa zone of Oromiya region.

The specific objectives of this study were to:

1. Assess the extent to which secondary school principal are
effectively and efficiently perform their educational leadership
responsibilities.

. Explore nature of challenges on cducations leaders in sccondary

N

school.
3. Find the main concerns to overcome challenges in secondary

schools.

1.4 Significance of the Study
The study is designed to assess challenges on the role of educational
leadership in some selected government secondary school in West
Shawa zone of Oromia region. The study is expected to have the

following importance:

1. To create awareness in educational leaders to overcome
challenges timely.

~y

2. To identify major challenges and list them so that responsibie

bodies would take rneceszarv measures i accoraance with the

resource capacity.




3. It may initiate others for further study.

1.5 Delimitation of the Study
The study is delimited to the government secondary schools of the sample
arcas in West Shawa zone of Oromiya region. Although educational
leadership at school level encompasses many issues, this study focuses on
instructional leadership functions of the principals. Although there are
niany elements in educational leadership, the study is particularly delimited
to the challenges related to role of the principals in educational leadership

role.

1.6 Limitations of the study
This study has the following major difficulties that the researcher

faced during the study.

1. The woreda educational officers were busy because of field to get

them easily

ha

. Financial problem is one of major problem, that is a crucial to
made effective study
3. Time constraints was another difficult faced while conducting
the study.
Due to these problems the researcher faced difficulty to summit the

study on time.

1.7 Definition of Key Terms
1. Educational Leadership:- refers to the principals” influences on school
community to section and eu:cé:rnplie:hing ccducational
objectives focusing or learning. pedagogy, and curriculum

(Dimnock, 2000:251).




i

Instructional Leadership:- Resers to the principals’ influences mainly
on the behaviors of teachers as them engage in growth of

students (Muirphy and Lovise, 1999:47).

. Leading:- Describes dynamic efforts, such as translating into action a

vision for organization and crealing change (Urbber and

Hughes, 1997:2).

. Principals:- The ahmi refers to the administrative head and professional

leader in change of secondary schools (Good: 1973:436).

. Secondary School:- The second educational level from 9-12 subdivided

in to two Cycles (1st cycle) 9-10, second cycle 11-12 (MoE,
1994).

HB




1.8 Organization of Report
This thesis is organized in to five chapters. The first chapter deals
with introduction which encompasses background of the study,
statements of the problem, objective of the study, delimitation of the
study, significance of the study and definition of key terms. The
second chapters deal with the review of the related literature. Then

the third chapter discusses the research design and methodology.

The fourth chapter contains the presentation, analysis, and
interpretation of the data. Finally the fifth chapter provides summary,

conclusion and recommendations based on the findings.




Chapter Two
Review of Related Literature

In this chapter literatures related to the problem under study were
attempted. Different theories on the issue of leadership, types of
leadership style and challenges of leadership were reviewed to get
detail idea ielated to the definition of leadership and major functions

and challenges of principals are also included.
2.1 Leadership Definitions

Researchers usually define leadership according to their individual
perspectives and the aspect of the Phenomenan of most interest (o
them. After comprehensive review of the leadership literature, Stogdil
(1974:259) conclude that “ there are a most as many definitions of

leadership as there are persons have attempted to define the concept.”

Confirming the above idea Bennis and Nanus (in Lunenburg and
Ornstein, 1991:118), point out that they reviewed more than
thousand studies and come with more than three hundred and ffty
different definition of leadership without common understanding as to

what differentiate leaders from non- leaders.

The scurce of confusion in describing Leadership is the role of leaders
and the behavior of person in this role and the evaluation of ihe
person in the role and difference in views in the source of powet such
as, Legitimate, reward, coercive, expert and referent power {(Lunenburg
and Ornstein, 1991:121, and Peretomeode, 1991:160). Among Which
expert power, particularly ability and knowiedge of a leader to analyue

and implement tasks as a resvit of education, tratning and expericno

(% 3 5
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is very important on leading all the complexities of modern school

organization.

Same comprehensive definitions of leadership around which many
researchers establish common areas of understanding are: Leadership
as the influe:cing of the actions behaviors, beliefs and goals of one
actor in a social system by another actor with the willing cooperation
of the actor being influences. Similarly, kootz and, Neiherich
(1988:437) define leadership as “the art or process of influencing
people so that they will strive willingly and enthusiastically towards
the achievements of group goals. Thus, the principals should assert
their view objectives and interests while respecting the views and
needs of others (Lunenburg and Ornstein, 1991:120). in general most
definitions of leadership reflects the assumption that it involves a
process wherebyv intentional influence is exerted by one person over
the other people to guide, structure, and facilitate activities and

relationship in a group or organization.
2.2 An overview of Leadership Theories

Leadership has great value in human society. Many studies have been
conducted concerning leaders and leadership so far. Trait theory is
one of the extensively studied theories of leadership. In this theory, it
was believed that leadership was a result of personality traits or
characteristics that a leader possessed but not the followers. Thus,
the focus of this thinking was not on what the leader does but on
what the leader was like {Chandan 1995, Plunkett and Attner 1989,
Landers and Myers in Ayalew, 2000). In the trait theory, “leaders are
boir, not made” (Chandan, 1995; Plunkett and Attner 1989). Hence

most of the studies in this view were devoted to the wlentification of




traits or qualities of leaders on the assumption that people could be
divided into leaders and followers (Landers and Myers in Ayalew,

2000).

However, other studies concluded that lots of research on
personalities of leaders has failed to identify any consistent patterns of
behaviors of leaders (Lunenburg, 1991). According to Koontz (as cited
in Ayalew, 2000:4), studies on the trait approach failed because of the

following:
1. Leaders do not always have the same characteristics.

2. Leaders do mnot particularly indicate how much of each

personality trait a leader should possess.
3. Uniform traits cannot be identified for a leader.

Hence, the assumption that “leaders are born not made” is largely
incorrect as far as research findings are concerned. They do not prove
true for all leaders. The main limitation of this theory seems that no
leader could have all the traits and it is not possible for individual
leaders to meet the demands of their own context. The trait theory
also ignores group behavior and the environment in which the group

behavior happens.

Thus another way of viewing leadership, behavioral theory, is to

F &

compare the behaviors of effective and ineffective leaders to
differentiate successful leaders from unsuccessful ones. In the
behavioral theory, the attention of researchers is on the actions of the
leaders rather than on leaders’ personal traits. In other words, the
focus has shifted from trying to determine what effective leaders do

(Plunkett and Attner, 1998; Lunenburg, 1991).

o
i




Then studies were conducted by many scholars in order to identify
leader behaviors that were important for the attainment of group and
organizational goals. (Lunenburg, 1991) Ubben and Hughes, 1997)
and two major behavior categories of leaders were identified:
Consideraticn and initiating structure. Consideration refers to the
extent to which a leader acts in a warm supporting way and shows
concern for subordinates, and initiating structure refers to the extent
to which leaders define and structure their own roles and the roles of
subordinates to ward the attainment of the organization goals (Ubben

and Hughes, 1997).

The importance of this approach is that the two dimensions of
leadership behavior are real and observable and account for a great
proposition of actual leader behavior that they provide a frame work

for solving problems in school organizations (Lunebnburg, 1991:134).

Still different scholars like House, Hersey and Blanchard (as cited in
Ubben and Hughes, 1997) and others seem to challenge the idea that
leadership measuring high on the two dimensions to be effective in all
situations. This view led to the contingency theory that leadership
behavior is dependent on the situation which is now getling
acceptance by contemporary researchers and school administrators.

The contingency approaches that leadership cannot be explained by a

single factor.

In general end Fiedlers conclusion from a large number of researches
is therefore “one could not simply speak of effective and ineffective
leadership practices, but only of effective and ineffective practices in

one situation or another” (Ubben and Hughes, 1997.5).

o
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Many researches have been supportive of the theory for questioning
that there is one best way to lead. Particularly this theory is important
to school leaders and students in providing the direction to bettc

understanding of leadership (Ubben and Hughes, 1997.7].
2.3 Leadership Style

Different leadership studies have been conducted to investigate
effective behaviors of leaders in different time and have hade their own
Style. For instance, Kurt Lewin (1939) states that leadership style is
the manner and approach of pi‘oviding direction, implementing plan,
and peoples, and lead a group of researches to identify different styles
of leadership. This early study has been very influential and
established different mature leadership styles: Charismatic,
Tre-:x_lslermationgl, Transactional and laissez-fair (free reign) (Us Arm;

Hond boock, 1973, Bush and other, 1980: 258, Monahan and Hengest,
1982: 253 and Rober C. Ginnet, 2007: 405,423).

2.3.1 Charismatic Leadership Style

Charismatic leadership is often associated with extraordinary high
level of follower motivation, yet this leadership uses emotion as a fuel
to drive the followers’ height ended motivational level. One distinct
characteristic these leaders all share is charisma. Therefore,

* charismatic leaders are passionate, driven individuals who are able to
point a compelling vision of the future (Rober C. Ginnet, 2007: 405).

As to Jay Conger on Ginnate, 2007:412, charismatic lenders are
meaning makers. They pick and choose from the rough materials of
reality and construct pictures of great possibilities. Their persuasion
then is of the subtlest kind, for they interpret reality to offer us images
of the future thet ave irresistible. Generally, Charismatic leaders
perceive fundamental discrepancies between the way things are and

they wey things can be. Charismatic leaders are not conveying a




vision and form strong emotional bonds with followers, but they do so
in order to get their own needs met (i.c to met the leader’s needs)
(Rober C. Ginnet, 2007: 4095).

2.3.2 Transformational Leadership Style

Transforiational leadership serves to change the status quo by
appealing to followers’ values and their sense of higher purpose.
Transformation lepders articulate the problems in the current system
and have a compelling vision of what a new society or organization
could be( Hughes,Rechard L.2007 :408).

According to Burns, in (...2007:408), transformational leader is
ultimately a moral exercise in that it serves to raise the standard of
human conduct. This implies that Transformational leadership might
be the answer to the question "o the change advocated by the leader
advance or hinder the development of the origin or society?"

Transformational leaders are also adapt at reframing issues; they
point out how the problems or issues facing followers can be resolved
if they fulfill the leaders vision of the future. These leaders also teach
followers how to become leaders in their own right and incite them to
play active in the change movement. It is noted that all
transformational leaders are Mc, but not all charismatic
leaders are transformational. Because, Transformational leaders are
able to articulate a compelling vision of the future and form strong
emotional attachments with followers. However, this vigion and
relation are aligned with followers’ value systems and help them get
their needs met (Hughes,Rechard L.2007 :409).

Thus Transformational leaders are possessing good vision rhetorical
and impression management skills, and they use these skills to
develop strong emotional bonds with followers. Transformaticnal
leaders are believed to be more successful at driving organizational
change because of followers’ heightened emotional levels and their
wilﬁﬁéness to work toward the accomplishment of the leader’s vision {
Antonakis and House , 2004:423 }.
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2.3.3 Transactional Leadership Style

This leadership occurred when leaders and followers were in some
type of exchange relationship in order to give needs met; the exchange
could be economical, political, or psychological in nature.
Transactional leaders do not possess strong emotional bonds with
followers or inspire followers to do more then followers thought they
could . Transactional leaders were believed to motivate followers by
setting goals and promising rewards for desired performance .As to
Bass (1988} in (Rober C. Ginnet, 2007: 423) state that Transactional
leaders could have positive effects on follower satisfaction and
performance levels, but they stated that this behavior were often
under utilized because of time constraints, a lack of leader skills, and
disbelief among leaders that reward could boost performance. Bas
(1097:226) stated that Transactional leader ship only perpetuate the
status quo; a leader’s use off rewards does not results in long term
change associated with transforimational leadership.

2.3.4 Laissez-fair (Free Reign} Leadership Style

These types of leadership are as the absence of transactions with their
followers. For instance, laissez- fair leaders avoid expressing their
Views or taking action on important issues, fail to make or at least
delay decisions, ignore responsibilities, provide no feedback, and allow
authority to remain dormant, It essentially is the avoidance or
‘absence of leadership, and consequently is the most passive and least
effective. For example, a principal who stays in office, engages school
and students as little as possible, shows minimal concern for the
learning and development of students or needs of the teacher, and
allow, school structures and process to continue on the same way

(Hoy, Wayne K, 2005:396)

v eiien o d Alada Tavavas ware amdd TTemetoie CEOOT 2129 wralea that leaders
iy g1te ¢ s L.Ll,llﬁ."lbcug’ and Jrnsteinn \]. 09 LJ‘.; stalke that leadsre

gave complete freedom to group and left up to subordinate to malke
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individual decision on their own. Essentially, leaders provided no
leadership. There is no strict follow up on the group member. They

allowed to do whate: cr they want to do, (Hersey et.al, 1928:123).
2.4 Educational Leadership at the School level ( j)

Administrators in educational organizations are essentially
concerned with formulating general plen and policy making. For
example, at the minister (top) level, an educational administrators are
essentially concerned with formulating general plans and policies for
education, whereas the school principal is concerned with analyzing
and interpreting the general plan and policies in accordance with the

specific saturation in his/her own school (Tefera, 2007:28).

The school effectiveness and improvement movement have become
and internal phenomena that have begun to reveal some of the key
jssues in enhancing school performance. A generation of such studies
have emphasized and reemphasized the vital importance of school
leadership in developing schools in order to ensure tnat pupils and
students gain as much as possible from their educational experiences

(Brundrett and Terrell, 2004:7)
®

As to Adosina (1990:186) the forces affecting the school system,
probably no one is more important than the school leaders who have
the responsibility for recommending change in educational activities
and facilitate learning some schools are exceptional in their
competency. They are more effective in the instruction of their
students and pupils. All the reason that differentiates them from
others may not be known. But the presence of educational leadership
could be the core causal feature (Owens, 1987:154}). Hence,

Leadership in educaticn has been considered as key factors by
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researchers in effective schools. Effective principals in school
leadership have appositive impact on school improvement. Change
and implementation, and knowledge of a leader to analyze and
implement tasks are a result of education; training and experience,
are very important in leading il the complexities of modern scl.ool

organizations (Brundrett and Others, 2003:ix).
2.5 Challenges face to the school Principal

The school principals (administrators) have long recognized that
issues of organizational effectiveness represent enduring and
fundamental challenges to their practice (Hoy, Wayne K, 2005:272).
From the above we can understand that, the responsibility of the
principal plays a key role for the achievement educational objectives
and to meet goals. But principals usually face allot of challenges are;
lack of skills, personal qualities of principals, lack of resources, lack of
acceptance, the press of diuties, shortage of time, the nature of the

school, and change.
2.5.1 Lack of Skill in leading school ,

One reason any person can improve his/her leadership effectiveness
is that part of leadership involves skills, and skill can be practiced and
developed Hoy, waynek, 2005:272). This implies in order to effective in
their educational leadership responsibilities principals need to have
Skills,{Regarding to this Clatter (1988:15) states that professional
knowicdge, skills, and attitude have great in pact on the achievement
of orgsnizational goals and objectives, and the lack of skills will create
on iminediment to the principals. As to Bennars (1994:258) school
principals are selected {rom teachers. All of ieachers have barely any

leadership experience oy prior training in the school adminisiration

i
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and management. Suddenly a head teachers finds himself in the
position of leadership which calls for a lot of commitment, dedication
and tolerance supporting the above idea Mcwan (2003: :2} states that
while many institution are restructuring their administration
programs to provide more opportunities to develop lead >rship skills in
addition to academic knowledge a gap remains between the academic

and real world.

Therefore lack of skill is a common impediment to principals in their

educational leadership responsibility.
2.5.2 Personal gualities as a Challenge to School principal

Schools really can make a difference in the achievement levels of
students, but a school is most often only as good or bad, as creative or
sterile as the person who serves as the head of that school (Ubben and
Hughes; 1997:104). The principals own personality, vision, extent of
commitment and human relation skills ¢én same to constrain
/hamper the exercise of principals. Strengthening this idea, liortor
(1983:264) stated that if the principals does not possess the
appropriate personal qualities needed, the absence of these
characteristics jean be self- constraining in carrving out us

responsibilities properly,
2.5.3 Lack of Resources as challenge to Principals \//

Rasources are the means to the end. They matter in terms of school
improvement and long-term effectiveness. In research synthesis about

practices in high- performance schools, the finding that relate to
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This implies lack of resources (Human and material resources) can be
a serious challenge to carry out his task effectively. Principals may
want t lead and the situation and expectation, of others may call for
his leadership. But it the resources necessary to implement his/her
us arc an adequate, the principals wili face a significant impede
(liorton, 1983:264)

2.5.4 The Lack of acceptance as challenge to principals

In line to this, Uorton (1983:263) states that teachers do not always
recognize the principal as the leader of the school. This is because;
they consider him /her as no having the necessary expertise regarding
the actual. Those teachers don’t accept principals as a head of the

school he/she may challenged to performance be schools takes and

activities
2.5.5 The WorkLoad as challenge to school principals ~

Regarding this Barth (in sergiovanni, 2001:13) states that the
principal is ultimately responsible for almost everything that happens
in the school and out strengthening the above idea Gorton {1983:263)
states that exercising instructional is takes time and energy over and
above that which must be spent on administering a school or school

district.
2.5.6 Shorisge of Time as a Challenge to School Principals

Principals are the whole representative of schools. They have all
responsibility for the activities and tasks in the school. Therefore, they

become busy in dealing with these respomnsibilities the whole work

days. As to Ubben and Hughes (1997:327) a schico! executive day is
characterized by one encounter after another with staff members,




students, parents, communities, politicians, and others the kind of
individuals or groups, who requests and problems demanding time of
principals. Thus, shortage of time due to variety of tasks that
principals dea! with is another biggest problem in principals work

(McEwane, 2003:! 3).
2.5.7 The Wature of the School as a Challenge to School Principals

There are many different organizations which exist to give different
services for human being. The school is not excluded among them. As
to Hunson (1996:1), unlike most other formal organization, the school
has 2 human product that give rise to unique problem of organization
and management. This is because the main participants in the school
systern are teachers, students, non teaching staffs, parents and
principals with different backgrounds and needs. The interaction of
this groups and individuals in the dynamic and complex schools
context may not always be harmonious and conflicts may be some of
the out come. Thus, the process of school governance became
-
exceedingly complex. The challenges of educational leadership become
even more complex as the school can be differentiated from other type
of institutions of the community. The school brings individuals of
different backgrounds and cultures that may hold quite different
values yet be through as to increasingly closer instructions with each

other (Demmock, 1993:96).

B

2.5.8 Chapge as Challenge to the School Principals

Change is the only absolute in our world. This change may appear
due to different situation from different angles. Thus, changes take
place in political, techrology and institutional aveas. The most goneral
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changed or is going to change. The organization consequently has
little choice but to change as well (Griffin 1990:391). School
organization is not exceptional. Hence change has become almost
away of life in education today (Cotsakos, 2004:27). Therefore, to
bring about the desired change; there must be cooperation and

involvement of school community together with the school principals,

the leader and change agent.

However, some staff members react oppositely (negatively) to change
considering it as some thing that threatens their position making their

tasks more complex and demanding (Glatter and other 1988:101), and
Cotsakos, 2004:27).

2.6 Historical Background of Principalship | 7 )

In this part, the papers attempt to define the concept of principal,

principalship and its historical development in brief in its world and

Ethiopian context.
2.6.1 Princigaiship in World Context

To have a clear and precise meaning, it is important to define a term.
Thus, the principals, as a root word for prinicpalship, are defined in

the dictionaries of education as follows:

A principal is “the administrative head and professional leader of ... a
high school” (Geod, 1973:436), the principal is used in the United
States of America which was originally derived irom the phrase”

Principal in USA (Monshan and Hensgst, 1982:293). In Ethiopia, the

term “director” has been used to designate the same incumbent until

the advent of the Derg Reggime., After that the equivelent term
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school the responsibility of whom being directing influencing and
controlling the teaching learning process under his charge through,
mainly, teachers; and is accountable for implementation of the

education and training policy.

The development of principal ship is firmly attached with the history
of the principal in the Unite States of America. In the early history of
American schooling, there were no principals like that of today. School
administration was not differentiated from teaching implying that

every thing was done by the teacher (Murhy, 1995:13).

According to Monahan and Hengust and Murphy, (Ibid) as cites grew,
schools increased in number and size and the number and complexity
of educational tasks also increased which required secured assistance
that a specially designated person assumed responsibility for them.
This person named as “principal teacher” continued to function in the

clagsroom but also served as the controlling head of the school (Ibid).

Especially the adjectival connotation of principal was lost towards the
end of 19th century as the end for more direction become evident. The
principal teacher became more involved in making operational
decisions exercising control over daily management matters including
guiding the work of teaching in each school (Monahan and Hengust,
1982:293). Therefore, the preconditions for creation of principalship
were the expansion of education as a result of the growth of cities and

the freeing of principal teachers from teaching.

Regarding the criteria for principal ship, for example, Robore in Mok
(2002:39) Amharic version, indicates that onrincipal ship in America is
based on qualification level and on special training in educabionsal

leadership. Another example is a Kenyan experience, Principal ship in

[
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Kenya is obtained mainly based on the quality of work performance,
advanced educational standard, at least three years of teaching
experience, training in directorial ins_ection and good personality and

social standing (Ibid.).
2.6.2 Principal ship in Ethiopian Context

Principalship in Ethiopia is strongly connected with the introduction

of modern education in the country.

According to MoE (2002), it is stated that prior to 1926, expatriate
principals were assigned in elementary and secondary schools of
different provinces of Ethiopia during the 1930’s and 1940’s.
Predominantly, Indians posted to principalship, although the criteria
were not at all clear, may be for their educational standards and
experience in leadership. After the restoration of independence in
1941 education was given high priority which resulted in opening of
schools in different parts of the country. As there were not enough
educated Ethiopians to teach and run the schools, most of the
teachers and headmasters in the schools were from foreign countries
such as the UK, USA, Canada, Sweden, Egypt and India (ICDR,
1999:11).

From the second half of 1940 until 1976, documents prove that
Ethiopian principals were assigned in elementary schools with out a
contest; only by observing their knowledge and teaching expericnce. In
1961/2, a one year course in supervision and administration was

started at Addis Ababa University. This continued until 1976. Still

LS Al g

some periodical letter writtern before the year 1960 (Mok, 2002] reveal

that Ethiopians who were graduated with B.A/ESc degree in any field

were assigned as principals in secondary schocls by senior oificials ot
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the MOE. The major selection requirements were educational

standard, service years and work experience.

However, during the first few years of 1960’s it were recognized that
those graduated with B.A degree in Management and Pedagogy were
assigned in secoﬂdary schools. On the other hand, scale promotion
advertisements that had been issued from 1973-1976 show those
secondary school principals were those who held theif first degree,
preferably, in educational management field and those who had at
least worked for a limited time as a unit leader or department head,
dean or teachers. Then, it is started in a job description of the Mok
issued in 1989 that secondary school principals should have a first
degree in school administration and supervision including a sufficieit
work experience that shows an attention to consider principaiship as

a profession.

Practices over the last decade, particularly since 1993 until very
recently, principals were to be assigned through direct election by
teachers from among themselves. Later on WEOs used to appoint
teachers as principals. However, in all case, there were no clear

selection criteria.

In reviewing some literatures regarding the source of principaiship, a
few points can be raised. Adesina (1990:192) states the importance of
profession, for principals by saying that where as experience in
classroom teaching can facilitate school management. Managers of
school as professionals require a separate training program &s
success in the classroom does not automatically attract success in
schiool managernent. Against the wdew that advocates teaching ss a

source of principalship, Sergiovanni (as cited in Ubben and Hughes,

o




1997:121) emphasis the importance of profession to deserve
principalship and to have conceptual knowledge of education such as
to diagnose =ducational problems and to effectively carryout
educational supervision activities. Principals, Sergiovanni adds, need
to be profess’onals in order to evaluate educational program. The
National Association of Secondary School Principals (NASSP) (as cited
in Ubben and Hughes, 1997:9) reveals that principals professional
competence enables them to successfully plan and organize work, to
work with and lead others, to analyze problems and make decisions,
to communicate orally and in writing, to perceive the needs and
concerns of others and to with stand and perform under varieties of
pressures. Thus, whether or not lack of professional competence is a

problem of secondary school principals to their educational leadership

is attempted in this study.

These times, however, there is a change in direction that principals
are considered professionals MoE (2002). That means although a
strong belief has existed, for the last few years, in Ethiopia that the
source of princiaplship is teaching, this view has been reviewed and

now principalship, seems to be recognized as a profession by itsell.

The preceding reviews of principalship indicate that the principal,
though there has been a change in different times and place, is
expected in many cases to be an educational expert and a :»31‘:331"3::1.' in
educational management so as to perform the responsibility entrusted

to him/her.

A research recently conducted in England, by Fidler (Mok, 2002:38),
g 2 ‘\ 4 3

Amharic versiori, indicates at the assun
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teaching learning process where as principalship is another position

requiring another profession.
2.7. The Responsibility of School Principals

Subject leaders (Principals) of the school have consequently always
played in a major role in determining the success of the school as a
whole. In this sense subjcct leaders have long been accountable to
l'i;ad.s,' parents, and pupils but the accountability we as essentially

private and internal to the institution (Brundrett M. 2004:30).

According to Sergio Vanni (2001:13), school administrate performs a
number of tasks and responsibilities in order to improve teaching-
Learning process. The leadership functions of chief administrative
officer in the school and as an educational leader. In on other wards,

the principal is accountable to overall school operation.

In Ethiopian context, aboui 30 main activities and responsibilities of
principals are identified, which are instructionally as well as

leadership and management aspects.
2.7.1 The administrative role of the school principals

It has argued that the importance of principal to the school

improvernent is no longer in doubt.

Policy makers, academic administrators and practitioners have come
to accept its centrality to the process of reform and
improvement(Brundrett M. 2004:30). Therefore school Souls and
objectives represent the desired outcomes of education in schools.

These desired outcomes of a school could not achieve in the absence

of successful organization and management of the school resources.




The general aim if educational administration is to ensure that school
systems function properly, that is according to preconceived purposes
and plans cf action (liamage, 2006:160). Therc ore administrators are
needed to convert a variety of resources (Human and material
resources) in to an effective enterprise capable of achieving the
systems’ mission. Each aspects of provision in effective educational
organizations were core staffing, equipment materials or specialist to

expertise is deployed in order to facilitate learning and educational

achievement (low and Derek, 2000:207).

Therefore, school administrators are the a(wn
traW(Moronet and others, 1982:350, and Ciurage,

2006:160). Thus the school principals as an administrator must play

a pivotal role in obtaining the necessary resources, and allocating

them properly in a right way at right position in a right time.

-As Melaku (2002:244), the essential sob of school management 18
effective and efficient organization and management of school

resource. So that school objectives are successfully achieved.

A large number of studies have given good idea of what school
administrators do in the school. For instance, Gorton (1983:47-49),

identify the following task areas of school administrators.

a) Staff personnel
b) School finance Management
¢} Pupil personne!

d) School plan managernen

it




A) Staff Personnel

As to Melaku (2002:272), the quality of goals and objectives of school

system depends on:-
s The quality of teaching and non-teaching personnel in the school

o The extent to which productive human relationships are existent

among people in this school and

o The extent to which teaching and non teaching personnel are
helped to develop their competence and encouraged to contribute

more and better towards school goal achievement.

In the school system the overall goals of the personnel
administration is to recruit adequate and qualified staff
development and maintaining the staff so that they would be able
to and willing to render effective and efficient educational services
to students (Adesine, 1990-98). Therefore, having right people on

right position is fundamental criteria for school success Melaku
2010,

B ) Financial management

Financial resources refers to the cash available to obtain real

resources (Burtonru 2004:170)

The ability of leader (School principal) to make available and effectively
manage financial resources will have a direct impact ont the quality of
Jearning leaning processes. There is a responsibility to convert
financial resources in to effective mix and balance of educational
resources capable of delivering a cuariculum in line with national and

organizational ohjectives. Tt follows subject leaders must accept these

W




management responsibilities and equipped with appropriate financial
acumen and skills to successfully perform their duties (Burton. N.
2004:169).

As to Melaku (2010} financial managements are means to an end. The
school of today among other things can be considered as a business
enterprise. Besides to the provision of instructional and supervisory
leadership, the school principal also holds the responsibility if
managing financial resources of his or her school. Finance plays a
vital role for the active functioning of the school program. It is one of
the most important resources which through a process and budgeting
is changed in to necessary school resouices including teaching and
non-teaching staffs, building and facilitating learning resources and
other goods and services (Melaku- 2002 :246). Hence, Finance has a
greater important in education and the school principal is expected to
possess capacity that enable him/her to raise funds from different
and diverse school community which enable his/her school to give

proper services to its students.
C) Students personnel

Evidences from a large number of research studies have suggesied
that on of the key issues in improving educational  provision is the
quality leader ship that is pr ovided to staff and students (Burdett M.

2004:1%). There are also many different kinds of students who attend

the school. The major object: use of educational is to help each of

these students to achieve his or her maximum potentials. However

this is only possible where there is expected discipline in the scho
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conducive school environment as a whole. Then, student discipline is

one of the task areas of school principals (Sergiouvanni, 2001:3).

As Malkaku (2002:315), state that it is the responsibility of school
administrators to reduce the number and severity of siudent’s
misbehavior problems. Conforming this idea, Ubben and Hugges
(1997:126) state that the school principal of school has a special
responsibility to lead the staff in developing school policies to control
is ot the only. In reality, the school is not the only person who holds

responsibility regarding the mishehavior of the students.

D) School Plan Management

Planning is the process of establishing goals and a suijtable course of
action for achieving goals. Plans give the organization its objectives
and set up the best procedures for teaching them. All successful
organization develops plans and implements it (Gamage, 2006:138).
Plens guide the organization to wards the achievement of objectives
and goals but with out plan it is as a man on the junction who is

confused to take the right way.

This shows that planning serves as a base for other school functions.
Hence, plenning is a crucial instrument of the principals for it lies
ground for his/her other activities. Therefore, principals must be

acquaint him/her self with planning concepts (Adesina, 1990:9).

As to Gamage (2006:138), planning is the responsibility and the
mission of the school leader to select the appropriate path for his/her
school ag the school amunity is likely to look up on to i

school as the school commumnity is likely to look up on to whe
prineipals for guidance. Principels heve many plans to malke in the

school,




As to MolE (2000:4), principal is expected to prepare annual detailed
educational plan by making it relevant to the learning needs of the
students and the envi. onment to gather with parents and the school
community with adequate budget to implement it, and MoE (2000:4)
states that the principals expected to continuously follow up the

implementation of the school plan.
2.7.2 Principals as Instructional Leadership

Instructional leadership is the core activity of school principal that is
divert at promoting student learning, growth and development. It to
cases on creating a high performance learning communities ( Gorton,
1983:266). Owens (1987:158), states that educational leadership
attempts at diagnosing and sollising pedagogical and curricular
problems and assisting teachers to solve problems in the teaching
learning process. The main activities of principals regarding to this

are:

- Curriculum development

- Staff development

- Supervision

- (Goal clarification

- Evaluation and
Research

Curriculum Development: Curriculum is the base for in education
on which the teaching learning process is planned and implemenied
(Adesina, 1990:160). Curriculum development is the reviewing and
eduation of curriculurn at regular time intervals to improve wnd

develop it.




It is related to teaching learning process which involves look back to
what teacher have been taught, teaching, what students are learning,
how it is organized and with what success. Therefore it is the
responsibility of the principal to provide the leadership the
undertaking of these activities for the school effectiveness and for

teaching learning process (Ubben and Hugges, 1997:163).

Staff Development:- is continuous professional development in order
to promote teachers professions expertise through involving teachers
in problem solving activity (Dimmock, 1993:154). Therefore, the
principal should be fairly a head of the teachers whom he/she as to

help by example, by atainding seminars, workshops, conference etc

(Shukna, 1983:78).

Supervision:- is a core function of educational leaders. It plays a key
role in the improvement of learning through the monitoring and
improvements of instruction. Principals have responsibility to help
teachers to improve their practice and to help them accountable for
meeting commitments to teaching and learning (Sergiovanni,

2001:257).

Goal Clarification:- Well advertised goals for schools and class rooms
are absolutely essential. Schools that aspire to high performance
results for the nature of the goals that are established and the nature
of the goal setting process (Ubben and Hughes, 1997:24) Hence,
principals expected to make clear general and specific objectives of the
instructional process in order for the teachers and students to have

appropriate expectation, for achieving objectives and meeting goals

1

,DECALIEE LEallery alit sllilitlite asa Ut Lric OO 0Ly \.,ﬂ.!.‘a_-L\.,‘_L'.J.kJLJ,;;Ll,

program it they get its value, ant importance (Gamagam, 2006:115).




Evaluation:- there is a common understanding that evaluation is the
process of delimiting to what extent the educational objectives are
actually being rea ned or instructional improvement (Leggette,
1981:28). Evaluation to principals as instructional leadership is used
to assess whether instructional goals have been achieved or not.
Hence, the objectives of evaluation are to the benefit of teachers by
rewarding and promoting for their needs and by motivating and
encouraging on their weak side. Principal is the key person to pass

decision on important educational issues of the school.

Research: - is singularly important one that deserves to be given
priority (Moon et al, 2000:200). The necessary precondition must be
fulfilled by school principals for the undertaking of research in the
schools by teachers. According to Dimmock (2000:253), School
principals should motivate teachers to recognize research to solve
school problems and on effective teaching and learning because
school effectiveness and improvement will be difficult with out
research. Generally, principals are expected to mobilize teachers to
study and reflect on their practice so that research serves the

professionalization of teachers on research.

As to Dame Abera and Habtamu Kebu(2005:79-80)principals
expected to arrange and facilitate the necessary condition for the

teachers to engage in research work in that:
-create a conductive working environment for the practitioner.
-organize and conduct awareness in training and workshop.

address the issue of action research in school program.

1
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Strengthen the above idea, Dimmock (2000:253), encourages school
leaders in that principals should motivate teachers to recognize
research on effective teaching and learning, because school

effectiveness and improvement will be difficult without research.

Therefore, principals are expected to mobilize teachers to study and
reflect on their practice so that research serves in developing
knowledge and confidence, and validate their knowledge. Thus they

should be seen as models in the teaching and learning process.




Chapter Three

Researcl Design and Methodology
Under this chapter the study was attempted to identify design of the
study, source of lata, sample population and samnling technique,
data collection instrument, procedure of data collection, and method

of data analysis.

3.1 Design of the Study
The intension of the research was to assess the current existing
situation of challenges at educational leadership roles in the schools
of shoa zone. Thus, the researcher were used a descriptive survey
method to reveal the current status of challenges of secondary school
principals in their leadership responsibilities in west shawa zone. This
method is noted by Seyoum and Ayalew (1989:16-17) who state that
while historical studies recount past events, descriptive survey

method pictures the current situation.

3.2 Source of Data

The sources of data for this study were

-

. Becondary school principals/vice principals.
9. Wereda education office (WEQs) heads and experts, and

3. Secondary school teachers.

[ A

3.8 Sample Population and Sampling Techniques

3
]

£

The sample for this study was 8 Government secondary schools which

sccount for 23.52% of the total schoole in the zone. The achools were
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Gindabaret secondary and preparatory school, Jaji secondary and
preparatory school, Gudar secondary and preparatory school, Shino
secondar’ school. In West Shawa zone there are 24 woredas and 34
secondary schools. Thus, 8 principals from total of 34 principals, 16 worede
education officers from total of 68(head and vice only) and 182 teachers from
" the total of 642 teachers in 8 schools were taken as a sample. In order to
manage the study, woredas were selected randomly by simple random
sampling techniques and seccndary schools in woredas were selected using
purposive sampling techniques. Woreda educational officers and school
principals were taken all by available sampling techniques due to their
position. Secondary school teachers were selected randomly by simple
random sampling techniques, but propertional to the number of teachers in
each school. In general, total of 8 weredas (33.33%), 8 schools (23.52%) of the
total schools and 182(33.5%) of secoendary school teachers were taken from

west shawa zone

The sample populations of selected schools were shown in Table bellow.
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3.4 Data Collection Instrument
For the purpose of conducting this study, the researcher developed
questivnnaires to obtain descriptive iniormation on current school
principals’ leadership situations and their effectiveness. Questionnaire
was a: ministered with the aim of gatheri 1g information of primary data
from school principals, WEOs and secondary school teachers. The item of
questionnaire were closed and vpen ended, because questionnaire are
due to the fact that it is less expensive, produce a quick result, filled at
the respondent’s convenience, promiise a wider converge of data etc.
Thus, results can be dependable and reliable, Since the samples are from
three groups,,' three types of data from the teachers, principals and
Woreda Education Office/head and experts developed, and the

researcher also used interview methods of data collection for the purpose

of galhering depin mformation of data to the study.

3.8 Procedure of [lata Collection
Pilot test was made on two schools and waredas. Totals 16 respondants;

10 teachers {6 teachers from each waredas), 2 principals and 4 WEGs

which arc not included in the real study. Regarding to their educational
background,100%(2) were degree holder and all principals are male, no
female principals were assigned in the position of leadership. Schools were
Midakegn secondary and preparatory school and Jaldu secondary and
prepaeratory school, which were not included in the real study. Based on
this pilot test some improvement was made quality and items of the
questionnaires and the questionnaires hiave been distributed to the

respondents,
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3.6 Method of Data Analysis
First the collected data were gathered, checked, numbered and arranged
according to their characteristics. Next they were classified and fa..ed in
the respective schools and groups. Following that, the data of each group
were arranged and organized i table and problem areas. Data obtained
from open ended questions were also used for interpretation the problem
areas under consideration and for suggesiion, and Finally the organized
data were anaiyzed and interpreted nsing {frequency, percentage, mean

and weighted reean quantitatively. Interviews are analyzed by descriptive

mettind. The responses were gatherad uvsing five rating scales of strongly
agree {SA), agiee (A), undecided (D} Disagrae (DA) and strongly disagree

(30). The weighted mean achieved from data analysis were inierpreted as

(0.05-1.49)= SD,1.5-2.49=L, 2.5-3.49= Undecided, 3.5 -4,49=A, and

A
L




Chapter Four

Presentation. Analysis and Interpretation of Data

Thie chapter deals with presentation, analysis and interpretation of data

collected from the respondents through questionnaires and interview.

The chapter presents the characteristics of the sample population
involved in the study and then deals with the analysis and interpretation
of data. The necessary data for the assessment was obtained from

principals, Teachers and woreda education officers of the sample area.

A set of questioner was prepared and then distributed to the three
groups of respondents that consisted of 8 principal’s 182 teachers and
16 woreda educational officers. All the questionnaires were returned and
used. The responses were gathered using five rating scales of strongly
agree (SA), agree (A), undecided (D) Disagree (DA) and strongly disagree
(SO). The weighted mean achieved from data analysis were interpreted as
(0.05-1.49)= 8D,1.5-2.49=L, n.5-3.49= Undecided, 3.5 -4.49=A, and
4. 5strongly agree. There fore the presentation and interpretation of the

characteristic of data is as follows.




4.1 Demographics of Respondants

Demographic characteristics of the respondents were seen in the table below.

Takle:2 characterization of the respondent

I No Characteristic Respondents ]
Principals Teachers WEOs Total
No % No % No % | No %
1 Sex 8 10% 173 95.05 15 93.75 196 | 95.15
Male
Female - s 9 4.95% 1 6.25 10 4.85
2 | Age - - 27 14.83 |- . 27 | 13.10 |
25 yrs a below
26-39 2 25% 133 Fdil 4 25.% 139 | 67.48
36-45 5 62.5 12 6.59 e 56.25 |26 12.62 |
li 46-55 1 12.5 7 ‘3.84 3 18.75 11 5.34
| 56 and above | - - 3 1.64% - 3 1.46 |
3 Educational - - - @ - - N
gualification |
MA/M.Sc/MEd E
B.A/BSc/B.Ed |8 100% 167 91.75 13 81.25 183 {91.26
Depl12+2) - " 18 |8.25 < 18 | 874 |
lf others o - - o . " B -
L

Source: West Shoua zone Educational Department




As can be seen in table-2, Item- 1 all (100%) principals were males. As
‘ndicated in the same table, 4.95 %( 8) were females from the total of 182
teachers and 95% were male in secondary schools teachers. This implies
the number of female teachers is not proportional with male teachers.
Accordingly, 25% of WEOs were in the age 26 to 35 and 25% of
principals in the age 26 to 35. This indicates there is a tendency to

relate WEQOs with more experience and age.

As noted in table-2, 100% of the principals, 91.75% of teachers and
81.25% of WEQOs were Degree holders and the remains (none of the
principals), 8.25% of teachers and 18.75 % of WEOs were Diploma
holders. Regarding to teaching experience 27% of principals and 73.1%
of teachers has to 25-35 years of teaching experience. This may show
that the number of experienced teachers were very small in secondary
school. Again 73% of principals, 56.22% of WEOs and 25% of teachers
have teaching experience of 6-10 years. From this resecna,hm may
conclude that principals were former teachers who assumed for the
principals position. In line with the above idea, Law and Derek (2000:14)
state that educational managers can be trained to be more effective
leaders largely on the basis of competence assessments and skill

development.
4.2 Principals Role in Work Plan of the school

Principals of the schools have always played major role in determining the
success of the school as a whole. In this sense leaders have long been

accountable to lead all process in the school. See the following table.
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As can be seen in the table-3, item -1 portrays principals’ role in
planning school works by which quality education is achieved iu
accordionn with rganizational goals. Accordingly, principals rephed
disagree (mean=2,37). Again teachers and WEOs also reported disagree
(mean=2.02 and 2.37) respectively. ltem -2, same table, portray
principals’ role in making educational plans of school relevant to their
students =abilittes and environmental conditions. Herce, Principals
responded disagree (mean =2.37). Teachers and WEOs also replied
disagree (mean =1.53and 2.31) respectively, The weighted mean of
respondents also indicated that principals were lowly rated in planning
work based on students’ abilities and school environmental condition,

disagree (mean weighted=2.07).

In the same table, item -3 reveal principals endeavor for planning
educational programs in a way that enhance learning opportunities
and problem solving capacities of students’ in the school. Principals
reported disagree (mean =2.3), where as teachers and WEOs replied
disagree (mean = 1.83and2.25) respectively. The weighted mean of
espondents indicated that principals lowly rated in making educational
plans in a way that enhance learning opportunities and problem solving

capacities of students , disagree (mean weighted=2.3).

No can -:ieny that school Planning is crucial to enhance quality of
education, because plans guide the organization towards the

achievement of objectives and goals.

Ttem — 4, in the same table, portrays whether or not principels were

making the plan detailed and have implementing strategies ol

ECUCRTIONngs, DUrograny, HACuol G ub L VIIG mals reportad Qledgrcs ean
By O J 1k i Hi \

W s G gy e T i~ 2l XTI e gmnaal i Atoaor fi & es et A St

=3.37), where as teachers and WEOs repliad disagree moan =as.m akis




2.25) respectively. The weighted mean of the respondents indicated that
principals lowly rated, disagree (weighted mean =2.22) in making the
plan detailed and having implementing strategies of education. !

programs.

Jtern- 5, in the same table, portrays whether or not principals were
allocated sufficient budget for the implement of the educational plans
(e.g, for departments, academic committee. Hence, principals disagree
(mean =1.87). More over, teachers and WEOs also replied disagree
(mean= 1.73 and 1.75) respectively. The weighted mean of respondents
rated principals disagree (mean weighted=1.8) in allocating sufficient

budget for the implementation of the educational plans.

Item -6 portray whether or not principals were making the educational
plan flexible. Hence principals reported disagree (mean =2.12), where as
teachers and WEOs replied disagree (mean =1.99 and 1.87) respectively.
The weighted mean of the respondent indicated principals lowly rated,
disagree (mean weighted=1.99) for making flexible the educational plans.
As to( MOE, 1994) it is the responsibility of principals to make flexible

plans in the School in order to achieve organizational goal.

4.3 principals’ goal clarification

Clear and well advertised goals for schools and class rooms are
absolutely essential. Schools that aspire to high performance results for
the nature of the goals that are established and the nature of the goal
setting process (Ubben and Hughes, 1997:24)Hence the goal clarification
of principals in the school is very important to organize the school. This

discussed bellow based on the table 4.
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As described in table-4, item-1 portrays whether or not principals were
making clear goals and objectives of education to the teachers. Regarding
to this principals reported disagree (mean=2.12), Where as teachers and
principals reported disagree (mean=1.63 and 1.81) respectively. The
weizhted mean of the respondents lowly rated principals, disagree (mean

weighted =1.85) in making clear goals and objectives of education to

teachers.

As described in the same table, item-2 portrays whether or not principals
were making clear goals and objectives of education to the students.
Regarding to this principals reported disagree (mean=2.37), Where as
teachers and principals reported disagree (mean= 1.61 and 1.87)
respectively. The weighted mean of the respondents lowly rated
principals, disagree (mean weighted =1.95) in making clear goals and

objectives of education to the students.

As shown in the same table, Item-3 principals replied disagree (mean=
2.25) , where as teachers and WEOs reported disagree (mean=1.59 and
2.18) respectively. The weighted mean of the respondents indicates
disagree (weighted mean=2.01) in making clear goals and objectives of

education in reference to school to teachers.

In line with goal clarification Ubben and Hughes, 1997:24) stats that
principals expected to make clear general and specific objectives of the
instructional process in order for teaches and students have appropriate

expectation for achieving objectives and meeting goals.

= 7'




As shown in the same table, Item-4 principals replied disagree
(mean=1.87), where as teachers and WEOs reported disagree (mean=1.82
and 2.0) respectively. The weighted mean of the respondents indicates
disagree (weighted mean=1.89) in creating clear understanding in

teachers about educational programs of their school.
4.4 Supervisory Activities of the Principals

Core activities of principals in the school are supervision. Supervision
plays a key role in the improvement of learning through the monitoring
and improvements of instruction. Principals have responsibility to help
teachers to improve their practice and to help them accountable for
meeting commitments to teaching and learning (Sergiovanni, 2001:257).

Activities of principals in the school discussed bellow based on table-5

S48 -
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As can be seen in table the -5- item 1 describes whether or not principals were
frequently observing class room to ensure that class room instruction is alien
with school goals. Prir cipals reported disagree in observing class room
frequently (mean = 2.12).Moreover teachers and WEO s also reported that
principals were low in visiting class room frequently to ensure class room
instruction with school goals , disagree (mean=1.63 and 2.18) respectively. The
weighted mean of the respondent’ also indicate that they disagree (weighted

mean=1.98) that principals were visiting class room frequently.

As indicated in item 2, In the same table, principals rated disagree (mean=
2.25) in encouraging team class room observation. But teachers and WEO
replied disagree (mean= 2.06 and 2.06) respectively. The weighted mean of the
respondent also ascertained that principals were lowly rated in observing class
" room for teachers’ professional development, disagree (weighted mean = 2.12).
Trom this one infer that principals were not encouraging team class room

ahservation.

In the same table, item-3 portrays whether or not principals arrange
seminars with teachers to share experience after class room observation.
Principals replied disagree (2.25), where as teachers and WEOs reported
disagree (mean=1.97 and 2.12) respectively. The weighted mean of the
respondents indicated disagree (weighted mean=2.11). But principals have
the responsibilities to encourage in-built supervision within schools and to
arrange seminars with teachers to share experience after supervision (MOE,
1994 E.t.c:34)

-B0-




In the same table, item-4 portrays whether or not principals enhance
teaching-learning method via supervisory support. Principals replied disagree
(2.25), where as teachers and WEOs reported disagree (mean=1.76 and 2.44)
respectively. The weighted mean of the respondents indicated disagree

(weighted mean=2.15).

But principals have the responsibilities to encourage in-built supervision
within schools and to arrange seminars with teachers to share experience after

supervision (MOE, 1994 E.t.c:34)
4.5 Status of Principals follows up activities

The principals’ in follow up activities in West shoa zone discussed bellow based

on the table-6

o
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As indicatea on table-6, item-1 deals with whether or not
principals assured teachers’ lesson plan preparation is well done.
Concerning this principals reported disagree (mean= 2.37).
Moreover, teachers and WEOs replied that principals were
disagr.e (mean =1.94 and 1.94 respectively, in assuring teachers’
lesson plan preparation is well done .The weighted mean of the
respondent also indicate that principals were lowly rated, disagree
(mean weighted =2.08) in assuring teachers’ lesson plan

preparation is well done.

As can be seen in item-2, principals reported disagree
(mean=2.37) in ensuring whether the teaching-learning process is
being done as scheduled, where as teachers and WEOs reported
disagree (mean=1.49 and 1.88) respectively. The weighted mean
of the respondents lowly rated principals in ensuring whether the
teaching -learning process is being done as scheduled (weighted
mean=1.91). From this one can conclude principals used lesson

plan only to assure whether or not teachers filled the format and

for reporting.

As indicated in table-6, item-3 portrays whether or not principals
made clear rules and regulations of the school for students and
teachers. Concerning this principals replied disagree
(mean=2.14) where as teachers and WEOs reported disagree
(mean 1.47 and 1.5) respectively, in making clear rules and
regulation of the school for students and teachers. The weighted
mean indicated disagree (mean weighted =1.7) in that principals
lowly rated. This may show that students and teachers do not

have clear understanding about rules and regulations of the

8T




school. This also implies there some students and teachers who

violate the rules and regulations of the school.

As indicated in table _'_6, item -4 describes whether or not
principals were taking measures against those teachers or
students who violate the rules and regulations of the school.
Concerning this, principals replied disagree (mean= 2.4), where
as teachers and WEOs reported disagree (mean =1.66 and 2.06)
respectively, in taking measures against those teachers or
students who violate the rules and regulations of the school .
The weighted mean of the respondents disagree (weighted mean
=1.94) in that principals were taking measures against those
teachers or students who violated the rules and regulations.
From this the researcher can infer there is no continuous follow
up activities in the schools that is the responsibility of the

principal.
4.6 Status of principals’ on research work

Research is important that priority to be given(Moon et al,
2000:200). The necessary precondition must be fulfilled by school
principals for the undertaking of research in the schools by
teachers, and principals are expected to mobilize teachers fo
study and reflect on their practice so that research serves
teachers on their profession. The activities of principals on
research work in West shoa zone discussed here under based on

the table-7.

-54-




lmml

[ =dS ‘Z =vVa ‘e =an y =V ‘¢ =ys :suds] A2y
m =
162 | - - |szig| €1 |sgo| 1 |Sel| © - - SOEM A,
S0'T LE% | STl I 0% 14 ST 4 Scl 1 - - sredIoulid
-£TBLIoYE WL
9%'1 T'C 1% S0'S6 | SLT GL'T G = = = - SIGUIBI], HI0M OIBIEDI S3PIAGI] +
sg'g | ST9 I SL 4! STl 4 = - ST'9 1 "STWAYCIC SIIIIPBIR
[S1USPMIS PUR UConnsul
SOEM saoidwr 03 serdeopoyle
uononnsui sacidut
zeT LeT | sl T 0s 14 ST (4 Szl i - = stediouLig 01 £3150[OPOT[FOW YoLeusal pue
YoTessel Jo aouelICd il A} Uo
€81 P&l 8T LS'8L | €vl 11 4 S9'1 £ £¢ 9 SIDYDEI], SI0GOTa) UI SSOUSILME SAIBRID | € |
1€°C [ L8 1 = - S'¢9 1. ST°9 I SQEM
L0 LET ST [ S'LE € Sgl 1 S¢ < - = stedound "S§900. _
-Fuoes; Yl UC
€S'T [ ¥ £¢6 | 891 T'1 [ S9°1 B SLT S SIOUOBI], | 3DNPU0D O SIPHLES 83 N4
€67 | S4°81 € S.°89 11 S'gl 4 - = = - SQEM
g8'1 | §7C | SC 4 0§ 4 - £ ST Z = : stedouli] 1 _
sursjqoid (et |
i 09 it L8 6S1 9'9 4! e i = = sI9YoeBa], DA]OS 03 SIIBISHI © |
I
Wi W % "ON % oN | % | oN| % | ON | % | ON _
as. va an VS sjuopuodsay SWa1] "ON
sosuodsoy .

HICM [OILOSdI spedrourzd jo wonydirdsa( 4~ SI9BL



As depicted in the table-7, item-1 portrays whether or not principals
conducted researches to solve instructional problems. Accordingly, principals
replied disagree (mean= 2.25) for conducting researches to solve instructional
problems in the school. More, over, teachers and WEOs reported strongly
disagree and disagree (mean =1.46 and 1.93) respectively. The weighted mean

of the respondents indicated principals were rated disagree (mean= 1.88).

Ttem-2 implies whether or not principals were encouraging teachers to conduct
researches on the teaching -learning processes. Concerning this principals
‘replied  disagree (mean=2.37) in encouraging research work. Moreover,
teachers and WEOs reported disagree (mean= 1.53 and 2.31) respectively. The
weighted mean of the respondents implies principals rated disagree (mean

weighted =2.07) in encouraging teachers to conduct researches on the teaching

~learning process.

Accordingly, Item-3 portrays whether of not principals created awareness in
teachers the importance of research. Principals replied disagree (mean=2.37)
Moreover, teachers and WEOQs reported disagree (mean = 1.83 and 2.25)
respectively .The weighted mean of the respondent rated principals disagree
(weighted mean= 2.32) for creating awareness teachers the importance of
research. Generally from the above one can infer teaching -learning processes
was not supported by research work and teachers also did not have awareness

on the research work to solve instructional problems.

In the same table, item 4 portrays whether of not principals provided
researcher work materials. Principals replied disagree (mean= 2.37).Moreover,
teachers and WEOs reported disagree (mean = 1.46 and 2.31) respectively .The
weighted mean of the respondent rated principals disagree (weighted

mean=2.04) respectively for providing research work materials.




4.7 Staff Development role of Principals

Staff Development is continuous professional development in order to promote
teachers professions expertise through involving teachers in problem solving
activity. Therefore, the principal should be fairly a head of the teachers whom
he/she as to nelp by example, by attaining seminars, workshops and
conference .Then the current principals’ status on staff development in West

shoa zone discussed bellow based on the table.8.
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As indicated in table-8, item-1 portrays principals’ role in developing
mechanism by which competent teachers share their experience with
colleagues. Accordingly, principals replied disagree (mean= 2.37). More over,
teachers and WEOs reported disagree the same (mean= 2.19 and 2.06)
respectively. The weighted mean of the respondents regarding principals’ role
in staff development and in developing mechanism by which competent
teachers share their experience with colleague also indicated that principals

were lowly rated , disagree (weighted mean =2.21 ).

Ttems-2, same table, portrays principals’ role of providing short term training
by preparing academic seminar and academic work shop to teachers. Hence,
principals responded disagree (mean =2.25). Moreover, teachers and WEOs
also replied disagree (mean=1.99and 2.19) respectively. The weighted mean of

the respondents (weighted mean=2.14).

ltem- 3 and 4 reveal principals endeavor for staff development by reading
current educational publications and encouraging teachers to do it and
motivating teachers to attend teachers’ peritoneal development program. Hence
principals reported disagree (mean=2.12and 2.0) respectively, were as teachers
and WEOs replied disagree (mean=1.58, 1.9, 2.19 and 1.94) respectively. The
weighted mean of respondents also indicated that the role of principals for
staff development were lowly rated in reading current educational
publications and in encouraging teachers to do it and in encouraging
teachers to attend professional development program, disagree ( weighted

mean =1.96 and 1.9) respectively.




N> one deny that in- school seminars and work shops are crucial mechanisms
to enhance the quality of education. Moreover, if competent teachers shore
their experience with colleagues it will make the schools more fruitful and
sc nded. In line with this MOE (1994 E.C:33) states that principals has tc
develop mechanism by which competent teachers share their experience with
the staff. Moreover, it is the responsibilities of principals to prepare short term
training by preparing academic seminars and work shops at school level. Thus,
tromi this one con infer that teachers’ professional development was at stand
still and in the long run it may cause them out dated and the schools
unproductive institution .On these issues Gurtie and Reed (199:346) state that
the schools systems that unable to provide opportunities for staff development

jeopardize their ability to meet organizational goals.
4.8 prevision of schools’ instructional materials

Principals’ knowledge about the instructional material resources of the school
is very important to manage school’s resourse.The knowledge about material

resources of the school discussed bellow based on the table-9.
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As described in table-9, item-1 portrays principals’ knowledge about the
instructional material resources of the school. Accordingly, principals responded
undecided (mean =2.6) on the knowledge of instructional material resources. But
Teachers and WEOs replied disagree (mean= 2.3 and 1.8) respectively, concerning
the Lnowledge of instructional material resources. The weighted mean of the
respondent rated disagree (mean =2.26) about the principals’ knowledge on
instructional material resources. This result may imply principals may not have

knowledge of the instructional material resource managements.

In the same table, Item-2 implies whether or not principals equipped laboratory
with necessary equipments. Concerning this, principals responded disagree
(mean= 2.36).Teachers and WEOs also responded disagree (mean= 1.57 and 2.25)
respectively. This implies teachers and WEOs did not agree on the principals
activities to equip laboratory materials. The weighted mean of respondents also
implied disagree (weighted mean =2.06) . Therefore, principals may be rated lowly

about their capacity to equip laboratory materials in schools.

In the same table, Item-3, implies whether or not principals equipped library
with necessary and relevant books. Concerning this, principals responded
disagree (mean=1.9).Teachers and WEOs responded disagree (mean=2.1and 2.23)
respectively. This implies teachers and WEOs did not agree on the principals
activities to equip both laboratory and library materials. The weighted mean of
respondents also implied disagree (weighted mean =2.06). Therefore, principals

may be rated lowly about their capacity to equip library materials in schools.

Item -4, same table, portrays whether or not principals were facilitating the
provision of text books and teachers guides. As shown, principals responded
disagree {(mean= 2.38).Teachers and WEQOs also reported disagree (mean= 1.73
and 1.94) respectively. The weighted mean of the respondent shown disagree
(mean weighted =2.02). This may be infers that the principals lowly rated in

facilitating the provision of textbocks and teachers guides.
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4.9 Principals’ activities in evaluating the instructional process

Principals should be evaluating the ongoing achievements of the teaching -
learning process in the school. Because Evaluation to instructional is used
to assess whether instructional goals have been achieved or not. Hence, the
objectives of evaluation arc to the benefit of teachers by rewarding and
promoting for their needs and by motivating and encouraging on their weak
sicle. Principal is the key person to pass decision on important educational

issues of the school. See the following discussion based on the table-10
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As depicted on table -10 item- 1, Portrays whether or not principals
where evaluating the ongoing achievements of the teaching -learning
process. Accordingly, principals reported strongly agree (mean =4.6),
where as teachers and WEOs replied agree (mean = 3.7and 4)
respectively. The weighted mean of the respondents also indicated that
principals were highly rated in evaluation the ongoing achievements of
teaching -learning process (weighted mean =3.8). As shown in items 2,3
and 4, principals replied medium, (mean = 3.5), concerning their usage of
evaluation results to improve the instructional process low (mean =2.13)
iz provision of private feedback to teachers on time and medium (mean
=3.63) in their capability of evaluating teachers and making their fair
judgment. However, teachers and WEOs replied low in using evaluation
results to improve instructional process (mean =2.22), in providing
private feedback to teachers on time (mean =2.17 and?2.38 )respectively
and in capability of evaluation and making fair Judgment (mean=2.23
and 2.38) respectively .The weighted mean of the respondents also
indicated that principals were lowly rated in making use of evaluation
results to improve instructional process (weighted mean 2.19) in
providing private feedback to teachers on time ( weighted mean 2.11) and
in capability of evaluation and making fair judgment (weighted mean=
2.33).In the open ended questionnaires teachers also explained their
complain that principals were not fair in evaluating them. This may
cause disagreement between teachers and principals, causing the school
unattractive place .From this we infer that principals were evaluating
teachers only for judgment and reporting. More over, principals were late
in providing private feedback fo teachers. But according to MOE (1994
E.C=38) principals have to evaluate teachers on time and should provide

private feedbacks to them accordingly.




4.10 Cause of Principals’ Problems

The responsibility of the principal plays a key role for the achievement
educational objectives and to meet goals. But principals usually face allot of
challenges. Serme these are; lack of skills, personal qualities of principals,
lack of resources, lack of acceptance, the press of duties, shortage of time,
the nature of the school, and change, lack of training, attitude of teachers
to ward principals. Some of principals’ assumed problems discussed here

under based on table-11.
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As shown in table-11, item-1 forwarded whether or not principals trained in
preparing educational plans. Concerning lack of training in preparing
educational plans, principals reported agree (mean = 4.24). Again teachers
and WEOs responded agree (mean=4.23 and 4.1) respectively, for principals
lack of training in preparing ecucational plans. The weighted mean of the
respondent rated agree (mean weighted = 4.24). This shows that principals
did not trained in preparing educational plans. Therefore the rescarcher can
he concluded that principals did not have experience of planning education
in the school .Since it has crucial role and guides the activities in the
school, principals must be acquaint themselves with the concept of
planning (Adesina, 1990:9). Same table, item-2 portrays teaches whether or
not teachers were suspicious of the attainment of the educational goals and
obiectives. Concerning this, principals replied agree (mean= 4.37) and
WOs alse reported agree (mean=4.12).but teachers reported undecided
(mean=2.51}. The weighted mean rated agree (mean weighted =3.67) that
teachers were suspicious of the attainment of the educational goals and
ob]'ec,i.ivee. Ttem- 3 in table-13 indicated that principals reported agiree
suspie:_m:r_s of #he attainment of the educational goals and objectives. The
weighted mean implies agree (mean = 3.7). Therefore, from the data the
researcher may be concluded that teachers do not attain the educational
goals and objectives. The same table, item-3 describes attitudes of teachers
towards the culture  of sharing experience among themselves. As indicated
in the table, principals and WEOs responded agrae (mean= 3.0 and 3. 9), but
teachers replied disagree (mzan=2.3) concerning the attitude of teachers
toward the culture of sharing sxperience among them. The weighted mean
of the respoadents rated undecided (nean weighted =3.9 This may be

implied that there is sharing of experience among f2ac hers in mediurm.




I the same table, item-4 describes the principals’ administrative work load
to conduct regular class room visits, research and to have advisory times for
both teachers an | students. As shown in the table, principals rated
themselves in strongly agree (mean= 4. 8). Teachers and WEOs also
reported undecided and agree (mean= 3.95 and 4.06) .The mean weighted of
the respondents rated agree (mean weight=4.06) on principals’
administrative work load to conduct regular classroom visit, research and
to have advisory time for both teachers and students . During interview
principals said” there are overcrowded numbers of the students in the
school to do those activities. There is a shortage of time due to variety of

tasks that principals deal with.”

Regarding to this, Barth (in sergiovanni 2001: 13) states that the principals

are ultimately responsible for almost every thing that happens in the school.

lem-5 in the same table, describes principals’ initiatives for professional
staff development. Concerning this principals responded disagree (mean
=2.3), and teachers and WEOs replied agree (mean =4.37 and 4.2)

respectively. The weighted mean of the respondents indicated agree (mean

{i

3.6). Therefore, from the data one can be coincided that principals’

imitative for professional staff development was weak.

Item-6, in the same table, portrays principals’ knowledge in research
methodology. Accordingly, principals reported agree (mean=4). More over,
teachers and principals also replied agree (mean= 4,2 and 4.3). The

weighted =4.2). In the open ended questions teachers also replied that

orincipels do not have knowledge in research methodology to motivate

bty mme Jam At racoarch i £l T T . B TR = ~ Tlaia
teachers in doing research in the school to solve educational problems. This
may hidicake that tsaching carning process did not suppot ted by research

ta zolve any school problems.




Chapter Five

Summary, Conclusions and Recommendations

The aim of the study was to asses the challenges that secondary school
principles face in discharging their zducational leadership responsibility. In
this chapter, a descriptive method of analysis was used. To achieve the

purpose of this study the following basic question were designed.

1. How do principals view the source of challenges on their leadership role?

0. What are the cause and nature of challenges on leadership role in
secondary schools?

3. What are the main concerns of principals in their educational leadership

responsibilities?

The study was conducted in 8 secondary schocls found in west Shoa zone
using 8 principals, 182 teachers, and 16 woreda educational officers, a total
of 206 respondents. Data was collected by the somie questionnaire from the
three groups. Both closed and open ended types of questions were used to
obtain necessary data for the analysis and the data gathered were analyzed
using frequencies of the responses, percentage, mean values and weighted

mearn. The major findings summarized as following.

a Pl



5.1

1.

&
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6.

Summary

Concerning the characteristics of the respondents, it has been found that
there were no female principals in the school, but to some extent very
minimal ratio (6 25%) in WEO, and by 4.95% in teacher at sample high
schools. This inwicates females’ participation in the school was less as

teachers, principals and in the WEOs.

. Concerning qualification, 100% of the principals of sample schools were

first degree holders and only 12.25% were trained in principalship.

. As to time constraints of principals, a great majority of all groups of

respondents replied that much of principals’ (about 87.5%) time was

consumed in an administrative activity.

. According to the responderits, a considerable number of teachers at high

schoonis were ungualified to teach at this level (weight

mean=2.52) Moreover, materials in the school were inadequately

st el e s 7 =y 3
available (weighted mean=4.2).

According to the responses of respondents, principals were lowly rated in
their role of staff development in developing mechanism by which
competent teachers share their experience with colleagues (weighted
mean=2.21}, in the short term training by preparing academic seminar
and academic workshop fweighted mean=2.14), in reading current
ﬂ'd'--"' 1, r'_’1 Rl It 1 { e eer] N t“q h a t t.' '1 I o o 1
educational publication and encouraging teachers to attend professiona
development program (weight=d mean= 1.96), and in allocating enough

Tatr v vt §onrateriad R e M
budget {weighted mean= 1.9},

According to resmonses from respondent, principals disagreed in
classrourn observation 1o ensure whether or not teachers’ lesson plan

i i B s TR RO Y, | AN .. R e A - e - &R It e
preparaticn is well done (weighted mean= 1.9), in ensuring the teaching-
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learning process is being done as scheduled, (weighted mean= 1.53), in
making clear rules and regulations of the school for teacher and students
(w2ighted mean= 1.46),in taking measures against those teachers and
students wha violate the rules and regulations of the school (weighted
i zan= 1.98),

. In the case of evaluating instructional process, principals were disagreed

(weighted mean= 2.46), in evaluation of the ongoing achievements of the
teaching-learning process and again disagree in making use of evaluation
results to improve the instruction process (weighted mean= 2.25), in
providing private feedback to teachers on time (weighted mean= 1.96),
and considering the opinions of students when evaluating the academic

plan (weighted mean= 1.56).

. According to responses of respondents, principals, in geal clarification,

not agreed (weighted mean=1.95) in making and developing schocls’
goals and objectives clearly, in making clear the school geals and
objectives to teachers and students (weighted mean= 2.15), in making
clear goals and objectives of education in reference to his scheol to
teachers (weighted mean= 1.8), and in creating a clear understanding in
his teachers of what his school is all about in educational

programs(weighted mean=1.89).

. Respondents not agreed in conducting frequent classroom observation

i

team classroom observation (weighted mean= 2.46), in arranging

seminars with teachers to shore experiences after classroom cbservation

(mean=1.2) in encouraging team classroom observation weighted

(mean=2.46) regarding instruction and students learning condition
1 1

(weighted mean= 1.99), in enhancing the leaching and lesruing methed

&}



via supervisory support (weighted mean= 2.15), in providing feedback to

i~

students after supervision (weighted mean= 2.1).

5.2 Conclusions

The following conclusions are drawn fram the findings of the research

study:

o

. Principals did not develop mechanism for experience sharing among

teachers in staff development. Moreover, they did not provide short
term training for teachers by preparing academic seminars and

workshop.

7. Besecarch works were not taking place in secondary schools

accnrdingly because principals didn't create conducive environmernt
fov practitioner. Moreover, principals did not encourage teachers to
carryout rescarch work to solve preblem of teaching and learning

PrOCess.

. Concerning goal clarification, principals were not skilled in developing

A

schools’ geals and objeciives clearly and making them clear for

eachers and students.

In evaluating the ongoing schievement of the teaching-learning

rocess, principals were not skilled enough and they were no doing
b H =

well in using evaluation results to improve instructional process and

providing private feedback to teachers.




principles did not arrange conditions for sharing experience in order

to improve the drawback based on the results of observation.

6. In case of supervision, principals did not gave continuous supervision
snpport. Moreover, they did not arrange conditions for experience

shiaring after supervision.

7. In the case of planning, principals were not plan schools’ works based
on the ability of students and national and regional goals and

objectives of educations.

5.3 Recommendations

Depending on the results of the study and the review of related literature,

the following recommendations are forwarded:

. Educational leadership is a profession which has its own theories and

implications. Therefore, secondary school principals need to have
professional training in educational leadership, so as to have the
technical, conceptual and human skills.Therfore MOE and Oromiya
Education Bureau need to advise that focus on the principals’ profession

to meet the goal of education.

. Work load has been found impending principal effort to support teaching

learning process in their capacity and even to have time for researcihi
work. In other way round educational Bureau need to advise a clear job
description that enables them focus on the growth and development of

the students

. 1t is difficult to expect much progress in the school. Because there is

large absence of instructional materials. Thus, to see effecting school, it

is expected from government to allocate enough budgets to the school

and frora school community expected a lot to generate their income.




4. In promotion of instructional process, regular evaluation is one aspect of
instructional leaders. Moreover, using evaluation result to improve
instructional process is what makes complete aspect of principals’ role.
Principals were not using evaluation results to enhance the instructional
process. Hence principals must use evaluation result to improve

teaching-learning process rather than using it only for reporting.

Gi

. Schoeols are institutions that have their own goals and objectives. So,
selting clear goals and objectives and making them clear to all
communities and influencing communities for its achievement is the
responsibilities of principals. As discussed, principals were not effective
in these aspects hence, principals, must have skills that enable them to
set goals and objective and make them clear to school communities and

iifluence them towards the achiievement of goals and objectives.

(o)}

. Schools are organization wheore different school communities exist to
work together for the achieveincnt of goals and objectives of schools,
which is not possible for principals alone. However, principals were not
participative in involving and working with school communities in
different school affairs. Hence, principals must work together with school
communities in different school affairs by involving all stakeholders.

To sum up, further attention should be given to school leadership by all

responsible bodies and communities so as to address the challenges more

adequately and to invest for the future generation. Ethiopian ministry of
ecucation started some activities corncerning school leaderships. But it is not
enough, therefore continucus follow up is necessat

v to attain quality of

v

education in the zchool.
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Coliege of mducation
Depertment of Educaf ional Plan ning and Managemesz&.t

Dear Respondent!
The purpose of this questionnaire s to assess the major challenges of
secondary schocl principals of west shoa tone educational leadership
(teaching learning process) and  forward possible recommendations.
Tnerefore, since. your cooperation is highly valuable for the study, you are
kindly requested to give your honest and frank opinions. No need of writing
your name.

Thank you for your cooperation

{(For principals cuoly)

i, Ceneral ind mation
1. School name _

. RO . o WeErsda . e

P fe .S S

4.osen & WEBIE o iomts O Female
1 Ly Hy e

A BEE bt e T 2ars.

5. educational cmahnvaﬁ )

a) M.AL/MSC/ MBd .

b B.A /BSc/ B.Ed

dy Other (A:;‘fi;;f:cify} D

Total work experience in teaching yeAars.

i Total work experience jn principal oatye J,

£ )

&, Teaching | inad (f any) ____.

G, AL ] e earond SITIOENTS W o e et
8, goias Uil ol E-,-\..i..:.ﬁls"?[‘,’[b 0L VOLT -‘j&;.ﬁO(Q
i Pirgsbor 0L Teannnrd F e Linloma
L e [P P ) L3/ i
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. Instrw,tmn

RBelow are some instructional leadership activities of secondary school

principals. They are planning, goal clarification, supervision, follow up

u,ull'lIOl ing),

staff development, research work, evaluation and pmwolc‘-a of

instructional materials. Please show the extent to which these functions are

done injrc)ul" school by putting “v” mark in the box against the choices SA,

&,

UD, DA, SD.

W.B. 8A = strongly agree (value 5) A= agree (value 4) UD = undecided

(value 3! DA = Disagree (value 2) SD = Strongly disagree (value 1}.

| Ho Planning SA| A | UD | DA |SD
I} Prepares educational plans of his school | l
according to the national and regional ‘ 1
educational goals and targets for the 5 i
academic year L
Lo Malces educational plans of his school
relevant to his students’ abilities and
____| environmental conditions -
5 | Plans educational programs in a way that
enhance learning opportunities and
| problems silvinecapaeitiesof sfinderits | 1 b el
4 | Make the plan detailed und having
“ | implementing strategies of educational
Lplo rams ‘
15 I Allocates sufficient mr‘qa. for the
! | implementation of the e educational plans (e.g.
1 | fro departments, academic committee etc) ) -
| 6 | Makes the ec ducational plan flexible |
| 8o | " Goal Clarifica ation [SA| A | UD | DA [SD
E 1 i Makes clear the goals and ¢ shiectives of ' E
T i education to teachers e . -
En 'ii»"i;kﬁs clear the ooa‘-s and objectives of
____ | sducalion to studen . [ | i
P2 . Bpe ullr‘aﬂ r the goals and ] | |
! L ohjectives of education in reference 1o ¢ his ; . f

ooi o teaciles

s

it lxﬁ]"“"c !1‘}‘ 1 o 'lﬂ J'l\‘;
:'1 i

s l-h about in the

et | I,

i
G




L o Supervision SA| A | UD | DA |SD 1
| 1 Conducts [requent classroom observations :
| 2 | Encourages team classroom observation ]

3 Arranges seminars with teachers to share ‘|

experiences after classroom observation |
regarding instruction and student learning
conditions ‘ |
4 Enhances the teaching-learning methods via
supervisory support

B Provides feedback to students after
| supervision

6 Focuses on implementation of lesson plans

rather than the format of the plans

Follow up | SA| A | UD | DA SD

No |
1 | Assures whether teachers’ lesson plan

preparation is well done
2 Ensures whether the teaching-learning

process is being done as scheduled

3 Makes clear rules and regulations of the

] school for students and teachers

4 Takes measures against those teachers or
students who violate the rules and =)
‘ regulations of the school. _ ]

5 | Arranges make up classes for missed periods
| |beyond control |
| Ko | Research Work SA| A | UD | DA | 8D

1 Conducts researches to salve instrag honal

| problems | !

2 Encourages teachers to conduct researches

1 on the teaching-learning process. e

3 Creates awareness in teachers on the

importance of research and research
methodologies to improve instruction
methos 'Cﬁluptt,.‘“\ to 1mp1 ow instruction and

4 | Provides re -;\,Lﬂ“Cb work .; "un“f"t 3




r"w —*'E;f;&-igh—cggﬂof teachinQEﬁethodologTes with T

L L %_@gir colleagues
i, 2 l Facilitates on job training at school level by
11 | preparing ‘academic seminars and workshops |

= dentifies

BN fraining needs of teachers
} 4 ! Reads ciffr ent current educational
1
1
I

SRR RS

| publications and encourages teachers to do
o B e el e
|5 | Allocates enough budget for staff
L_m_li_r_ijwe}gpment activities
e ',.7.,.__74__"____4;_.————_'—“___
[We | Provision of instructional materials

| 1 ["The principal is knowledgeable about the

A instructional material resources

\ 5 | Equips laboratory with the necessary

|| equipments

\ 3 | Equips library by obtaining different relevant
hooks for the instructional process

ii
| s S R . .
|4 Facilitates the provision of textbooks and
| iteachersguides T LIPS N
LE“’:E?__E_,.._.,A.___ﬁ_._,___ﬁz'_:’ﬂ?:lljf’-j:i_ﬁ_i?__.ﬂ___.‘ SA[A[UD | DA |SD
R fvaluation continuously the on going t |
I 5E@iﬁﬁ‘ﬁ@ﬁhe}eé@}ﬂ%&e? rning process | L _ﬂ,__-L_.ﬂ\
5 | Desi = t0 improve the instructional ’
2 | Designs ways to improve the instructional 1 1
: | |
-

i
i\___ﬁ__' process based on t;t}g_l'esearch results ___4__%__ o pl e

3 i Takes in to consideration the opinions of ‘
m__ﬁl_itg_d@i\;@mﬂ%k%@in_g}E@ﬁgaggpjg_dzela;&,i__ | IR B —



Ifl. Instruction

Belcw are some possible problems ‘secondary school principals face in
teaching-learning process, please, show the degree of each problem putting
«/? i the given rating scale to show your agreement or d_isagreemeht. SA,
A, U, DA, SD.

N.B. 8A B strongly agree (value 5) A= agree (value 4) UD = undecidéd
{value 3) DA = Disagree (value 2) SD = Strongly disagree (value 1).

o i"—‘*'—‘”"—'—,—‘m—'——”—’ o ST
| No _M_ﬁimws’mﬁ_mj_ﬂ_d

Lack of training in preparing ecducational
lans o e
Teachers are suspicious of the attainment of |
the educational goals and objectives |

Negative attitude of teachers towards the
| culture of sharing experience among them
1 4 - | Heavy adniinistrative work load to conduct
; | regular classroom visits, research and to
|
w
i
1
|

have advisory times for both research and

’s initiative 10 ~racessional staff

elopmentisweak
ok of knowledge in researci methodology

k of qualified teachers .

~1ts

e e

\ 8 Lack of courage and comraitment of the
i

1

|

!_};J_?:i_@iraalff_‘izl__ir,ls_fwg_ie_i_qrgé.l..lf:@_gl:él_‘_s_bi:p__,
1 efficient utilization of avaiable
| instructional materials

RS |

'1 High concern for tasks and low concern for
. |prncipals - e
1, Instynction

Below are some possible probleras secondary school principals face in
teaching-learning Process, please. choose and write vour opinien.

1 Is the attitude of your colleagiies towards principal positive?

A =1 S 1
A) Yes Ll ) Wo ud
T g T, -
£ Yl Ry L I e - o L




2. in your daily activities, in which category do you think are you spend

more time?

. e o . . bRl y
A) Acadeimnic activities] B) Administrative activities L
Please write thiree major problems s€con dary school principals

[

face as instructional leaders?

Why? 1.

4 What do you think of the solutions for the above problems?

1 O PSP s s e e
B el e £ = :
3. R N VLW - _

5. If you have any opinion about the major problems of secondary school

ls in their leadership role, please list it.

principa

T S .
e —— e e e st T 7,__.._—-7._,,.____'_( R SNENBEES bt
T R R S s

Thank You,



Appendix-B
Addis Ababa University
College of Education
Department of Educational Planning and Management

Dear Respondent!

The purpo.se of this questionnaire is to assess the major challenges of
secondary school principals of west shoa tone educational 1eadership
(teaching learning process) and forward possible recommendations.
Therefore, since‘your cooperation is highly valuable for the study, you arc

© kindly requested to give your honest and frank opinions. No need of writing

your name.
Thank you for your cooperation

(For Teachers only)

1. General information

1. Schoolname ___ __ ————————
2. zZone o Wereda ___
3. gsex aMae_ boRamele . et

CY - years.

5. educational qualification ST » S SR
B M.A./M.SC/ M.Ed
.  BA /BS¢/BEd___

& Diploma (12+2) EINRE T e

d. Other (specify) __ — —————
6. Total work experience in teaching years.
7. Total work experience in principal ship years.

g Teaching load (if any) .

~

_ Total number of students 1n your school L

]

0 Numbai of tea chers 1'_"5%.;’5.;"1%%6} _ I diploma _____

1 . ___other .. .. ~__Total



IL. Instruction

Below are some instructional leadership activities of secondary school
principals. They are planning, goal clarification, supervision, foliow up
{controlling}, stafl development, cesearch work, evaluation and provision of
instructional materials. Please <how the extent to which these functions are
done in your school by putting “v” mark in the box against the choices SA,
A, UD, DA, SD. '

N.B. SA = strongly agree (value 5) A= agree (value 4) UD = undecided

{(value 3) DA = Disagree (value 2) SD = Strongly disagree (value 1}.

Prepares educational plans of his school
according to the national and regional
educational goals and targets for the
_J academic year

5| Makes educational plans of his school
! |1 relevant to his students’ abilities and
| | environmental conditions

'3 T\ Plans educational programs in a way that \
1' enhance learning opportunities and |
LH_lE@@Eﬁﬁ&ﬁ@&%ﬁ%ﬁxﬁQﬁ&ﬁqﬁif_ |
4 | Make the plan detailed and having

1 | implementing strategies of educational \
| |programs - ~
[ 5 | Allocates sufficient budget for the | }
l implementation of the educational plans (e.g. | l
| iro departments, academic commitfee el —— s Ui
"6 | Makes the educational plan flexible T
[ Noi{ " Goal Clarification______ |SALA|OD _DA |SD |
7 I'Makes clear the goals and obiectives of L \ |
% ﬁ@f”@uyjﬁﬂﬁﬁmm,wﬂﬂﬁﬂ,m_“wtﬁ1ﬁ_fyﬁg |
ll 2 clear the goals and objectives of ]1 —1 1 . \'t
- i it A I . S 2
3 Iy the goals and | ' , i |
" or in reference to his | \ ! l‘ L ‘l
| . LBCUOCIEO JHen e U — . I N RN S !
! | Creates a clear U in his | % i ‘.' l{ =i
in ' teachers of what i ool is all ab ‘ ll | | |
: ' | '

| educations

B




I SN —_— e

i Supervision .
Conducts frequent classroom observations.
Encourages team classroom observation

Sttt o

3 \ Arianges seminars with teachers to share

expriences after classroom observation
regarding instruction and student learning
conditions

|

g
ot
|

!

I

o141 IR ALY
4 | Enhances the teaching-learning methods via

| supervisory support
5 | Provides feedback to students after

supervision
Focuses on implementation of lesson plans
rather than the format of the lans

Follow up

I e SO e St R
Assures whether teachers’ lesson plan
oreparation is well done

Ensures whether the teaching-learning

rocess is being done as scheduled

L 3 Makes clear rules and regulations of the
R school for students and teachers
| 4 Takes measures against those teachers or

students who violate the rules and

| | regulations of the school. .

19 Arranges make up classes for missed periods
&ﬁz@&éggﬁ@_

e

e -
No ~___ Research Work
L] Conducts researches to solve instructional
 |problems
5 | Encourages teachers to conduct researches
|” | on the teaching-learning process.
'5 3 | Creates awareness in teachers on the

l L e B ; i
. methodologies to 1mprove instruction

l methodologies,to improve instruction and
|| students’ academic problems. ____
2 | Provides research work materials.

‘ | importance of research and research
|

!

b

l

]



SA

No _wl_r”__n __ Staff Development 0

1 | Develops a mechanism by which competent
| and motivated teachers share their
experiences of teaching methodologies with

‘. {neir colleagues

|
|

2 . | Facilitates on job training at school level by

T
|
i
|

| preparing academic seminars and workshops .

JETC R, Sy RESUE

"Reads different current educational
| publications and encourages teachers to do
SO

| 3 |Identifies training needs of teachers

| 5 ‘ Allocates enough budget for staff
. | development activities

SA

No Provision of instructional materials
1 The principal is knowledgeable about the
instructional material resources

|
!\

[
l
1
\ 2 Equips laboratory with the necessary
equipments

1 3 Equips library by obtaining different relevant
books for the instructional process

| 4 “Facilitates the provision of textbeoks and
l | teachers guides

No Evaluation

- UD

1 Evaluation continuously the on going

activities of the teaching-learning process __

2 Designs ways to improve the instructional
process based on the research results

> Takes in to consideration the opinions of
o students when evaluating the academic plan




%

III. Iastruction

Below are some possible problems secondary school principals facc in
teaching-learning process, please, show the degree nf each problem puttmg
“/” in the given rating scale to show your agreement or disagreement. SA,
A, UD, DA, SD. 23

N.B. 8A = strongly agree (value 5) A= agree (value 4) UD = undecided
(value 3) DA = Disagree (value 2) SD = Strongly disagree (value 1j.

[No Principals’ assumed problems SA| A | UD | DA SD |
|1 |Lack of training in preparing educational _ l
| | plans 1
E 2 Teachers are suspicious of the attainment of
[ the educational goals and objectives
|3 | Negative attitude of teachers towards the

culture of sharing experience among them

Heavy administrative work load to conduct T l
| regular classroom visits, research and to lt
| have advisory times for both research and : 1
'\ students - 3 ___ﬂ‘
': 5 Principal’s initiative for processional staff 5
1L | development is wealk ' L J
|6 | Lack of knowledge in research methodology | ~ I
|7 !'Lack of qualified teachers B RS
'8 Lack of courage and commitment of the , : l
! principals in instruc tional leadership St I
19 | In efficient utilizatior: . of available
i;__-,,ﬂ__ll; 1structional materials : L
{10 | High concern for tasks and low concern for k
L | principals X0 T

V. Imstruction
Below are some possible problems secondary school principals face in
teaching-iearning process, picase, choose and write your opinion.

b} Is the attitude of vour colleagues towards principal positive?

|
|
|
|
[
|
i
i
|
|




d}

in vour daily activities, in which category do you think are you spend

more time? '

A) Academic activities[_] B) Administrative activities (I

Please write three major problems secondary school principals face as

instructional leaders?

Why? 1.
i
3.

What do you think of the soluticns for the above problems?
L
2.
8-

If you have any opinion about the major problems of secondary school

principals in their leadership role, please list it.

Thank You,



Appendix C
Addis Ababa University
College of Education

Departunent of Educational Plannirig and Management
Dear Respondent! | .
The purpose of this questionnaire is to assess the major challenges of
secondary school principals of west shoa tone educational leadership
(teaching learfﬁng process) and forward possible recommendations.
Therefore, since your cooperation is highly valuable for the study, you are
kindly requested to give your honest and frank opinions. No need of Writing
your name. .

‘Thank you for your cooperation
- (For Woreda Education Officers only)

I. General information

11. School name

12. zone ‘ _ Woreda
13. sex a. Male b. Female
14. age years.

15. educational qualification
a. M.A./M.SC/ M.Ed
b. B.A. /BSc/ B.Ed

& Diploma (12-+2)

d. Other (specily) __
16. Total work experience in teaching ___years.
17. Total work experience in principal ship __ years.

18. Teaching load {if any) ____

19. Total number of students in your school _

YO

20. Number of teachers (B.A./BSc) _ diploma

T L. pther ... __Total __




II. Instruction

Below are some instructional leadership activities of secondary schoeol

principals. They are planning, goal clarification, supervision, follow up

(controlling), staff development, research work, evaluation and provision of

instructional materials. Please show the extent to which these functions are

done in your school by putting “v” mark in the box against the choices SA,
A, UD, DA, SD.

N.B. SA = strongly agree (value 5) A= agree (value 4) UD = undecided

(value 3) DA = Disagree (value 2) SD = Strongly disagree (value 1).

No Planning SA| A | UD | DA |SD
1 Prepares educational plans of his school
according to the national and regional
educational goals and targets for the
| academic year |
5 Makes educational plans of his school ! !
relevant to his students’ ahbilities and 3
|| environmental conditions b .
G Plans educational programs in a way that ; ‘j |
enhance learning opportunities and ?
problems solving capacities of students ed
4 Make the plan detailed and having
implementing strategies of educational 1
programs L
5 Allocates Suﬁlment budget for the
l implementation of the educational plans (e.g i
|| fro departments, academic committee etc) ’ . o
| 6 | Makes the educational plan flexible , | iy % me
No | Goal Clarification SA| A | UD | DA 8D
1 Makefs clear the goals and cobjectives of ‘ ' l !
| education to teachers N e 1 77777777777 L
2 Makes clear the goals and objeciives of ) : |
educaticn to studernts 3 L R e |
3 Makes clear specifically the geals and | | |
Object?ves oi cmuccdlon in reference to his / § , ' :
i t::’;-.(.". ers of vihat ]”fo scheol is MJ g | : |
" LP;'JUM-WJ nrograms of =w13_§_c:1_;<::<,.1 | !




| Ko ____ Supervision SA| A | UD | DA |&D
Conducts freg aent classroom observations |
. | Encourages :2am classroom observation = 1
Arranges sermninars with teachers to share *
experiences a ter classroom observation |
‘ regarding instruction and student learning

E conditions

Enhances the teaching-learning methods via
supervisory support

5 Provides feedback to students after
|| supervision
i; 5] Focuses on implementation of lesson plans
|"“ rather than the format of the plans ,
j Follow up SA| A UD | DA |SD
| o

Assures whether teachers’ lesson plan
preparation is well done

‘\ school for students and teachers

L3 Ensures whether the teaching-learning
| ! process is being done as scheduled i
| 3 | Makes clear rules-and regulations of the

T
i

i 4 | Takes measures against those teachers or
! ! students who violate the rules and
| regulations of the school. L -
| 5 Arranges make up classes for missed periods
| | beyond control

| __ Research Work SA[ A [ UD | DA |SD|
Conducts researches to solve instructional I
; preblems o goraihe - |
B Encourages teachers to conduct researches '

Creales awareness in teachers on the
nnportance of research and research |
{ methodologies to improve instruction l
m *hodmoq 5 to 1mprove instruction and i
3 1LJuffmJ ac ad =1nic pw)b‘ ems. .
4 rovides research work mat

|
]
1
|
on the teaching-learning process. i
]
|




students when evaluating the academic plan

No Staff Development SA UD | DA |SD
1 Develops a mechanism by which competent :
and motivated teachers share their
experiences of teaching methodologies with
their colleagues R N B
12 Facilitates on job training at schoo! level by
preparing academic seminars and workshops
3 Identifies training needs of teachers
4 | Reads different current educational
publications and encourages teachers to do
SO
5 | Allocates enough budget for staff
development activities
No Provision of instructional materials SA UD | DA | SD |
1 The principal is knowledgeable about the '
instructional material resources
£ Equips laboratory with the necessary
equipments
3 Equips library by obtaining different relevant
I books for the instructional process
o+ Facilitates the provision of textbooks and
teachers guides
[ No | Evaluation SA UD | DA |SD
1 Evaluation continuously the on going
activities of the teaching-learning process
2 Designs ways to improve the instructional
process based on the research results
5 Takes in to consideration the opinions of




III.

Below are someé pcssible problems secondary school principals face

Instroction

il

“v7 i1y the given rating scale to show your agreement or disagreement. A,

|

|

teaching-learning process, please, show the degree of each problem putiing i
5

|

!

A, Uy, DA, SD.

N.B. SA = strongly agree (value 5) A= agree (value 4) UD = undecided

(value 3) DA = Disagree (value 2) SD = Strongly disagree (value 1)

\_
SD | !

No Principals’ assumed problems SA| A | UD | DA
1 Lack of training in preparing educational ‘
plans
2 Teachers are suspicious of the attainment of
= the educational goals and objectives
5 Negative attitude of teachers towards the
- | culture of sharing experience among them -
4 Heavy administrative work load to conduct
regular classroom visits, research and to
have advisory times for buth research and
students e
5 Principal’s initiative for processional staff
development is weak |
6 i_l_/ack of knowledge in research methodology !
|7 | Lack of qualified teachers .
3 Lack of courage and commitment of the |
| principals in instructional leadership
9 In efficient utilization of available
instructional materials ) _
10 | High concern for tasks and low concern for
|| principals -
IV. Instruction

Below are some possible problems secondary school principals face in

teaching-learning process, please, choose and write your opinion.

Is the attitude of your colleagues towards principal positive?

A) Yes L] B} No [



h) in your daily activities, in which category do you think are vou sp'end
more time?
A} Academic activities['] B) Administrative activities i
i) Pl:ase write three major problems secondary sch ool principals face as
instructional leaders?
‘Nhy? P
2.
8
j) What do you think of the solutions for the above problems?
1.
2 —
5

k) If you have any opinion about the major problems of secondary school

principals in their leadership role, please list it.

Thank You,
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