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Abstract 

Thi s study was conducted t o assess English oral 

performanc e of Bahir - Dar Teachers ' College students. 

To do so, twenty - .e lt ght s tudents (out of 100) were 

s ystema tically se l ected from the depa rtment of Physics, 

Mathematics a nd Chemistry. 

To assess the stu1ents' oral performance, two communioative 

tasks (picture' . ased story - telling and picture description) 

were prepared. 

General orientation was first given to the stu_cen'os in 

or Ller to get them f amiliarize d with th e t es t conditions. 

Moreover, model oral production exercises were given to them. 

The ora l production t es t s wer e given to the students on 

two different days . Their ora l performances were then 

tape - r ecorded and transcribed · As the aim of the s~udy 

was to assess the students' communicative performance, r equired ~ 

informat i on bits of the two test - tasks were identified 

and listed . 

The s tudents ' per fo rmanc e was determined in t erms of the 

positive number o f points of r equired - informa tion - bits 

encoded. 

The study showed tha t th e stUdents ' communica tive 

performance Was below the minimum exp ec t ed aver age (50%). 

On th e basis o f this finding, it was r ecommended that the , 

s tudents nGo d int ens iv e or a l pro duction exe rci ses. Moreover. 

it was r ecommended tha t stUdents ' oral performanc e s hould be 

assessed a t di ·ff.er ent intervals in order to ch eck the s tudents' 

weaknesses and s treng.tbes so that tea chers could devise ways 

and means to up gra de th e students~ctTanicative performance. 



CHAPTER ONE 

1. Introduction 

1.1. Statement of the problem 

English has played an importa nt role in the field 

of education. The official policy r egarding the teaching 

of English in Ethiopia is tha t it should be t aught as a 

subject beginning from the thired grade of the elementary 

schools with its transter as a medium of instruction 

s t arting from grade seven through college. English is 

used for practical purposes of communication. It serves 

a8 the language of instruction, science a nd t echnology , and 

as a necessary l ink wi th the outside world. 

School education is es oentially enabl ing students to 

comprehend their subjects, a nd to make th em discuss in 

speech or writing their comprehension and expression is 

what l~nguage t eac hers in general a r e s triving to accomplish 

in educ a tiona l institutions. As a cons equenc e , students ar e 

expect ed to communicate the ir ideas as 8ccura t ely as 

possible using language orally and in wri ting. 

Helping students to ecpress thems elves orally is 

important; and to do so students should be provided with 

discussion topic s to help them initiate t s lk with their 

pe ers i n small groups or pairs . Th e opportunity to t alk 

on various topic s would enable students to express themselves 

snd thereby explore and evaluate compl ex concepts. 

Tea ch er training colleges should tra in s tudents to 

develop the ir ora l production skil l s . This because as 

teachers th ey need these skills to mee t various demands 

entailed by situations in or outside of the classroom. 
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Oral production skill is not, however, given due 

r egard in the service courses, that is, Fr eshma n English 

101-A a nd Freshman English 101-B. Yet th ~re is a cla im in 

both t ex tbooks tha t th eir aim is not only to review and 

revise th e bas i c rules of English Structure a nd usage but 

to extend th e students act ive and pas s ive comma nd o f th e 

l angua ge . (Conroy 1985:1) 

As it i s stated earlier , English is used for practical 

purpos0s of communication, but emphasis is given t o the 

rea ding and writing skills in both t extbooks . Very r ecently, 

however , a list erning component, has been ad ded to help 

students improvG the ir list ening abilities. The productive 

skill of speaking i s ha rdly emphas ized . Th e ne gl ec t of this 

impor t ant skil l may be due t o the assumption th 9t: (1) Students 

will gr adually devel op the skill of speaking if they Are tcmght 

hon to r ead and Vlrite, (2) ac quis ition of th e structura l 

rul es and l ex ical items of English will only enabl e 

s tudents t o express th eir ideas or a lly, (3) speaking is 

" s uperf icial , facil e and glib because it is improvised 

and trans i ent." (Bygate 1987 :vii), (4) teac hin g and aSC0SS­

mcnt ma ter i a l s a r e not available in th e market, (5) speaking 

cannot be as sessed a s easily as r eadin g a nd writing. 

Speaking i s , however , a skill tha t must be developed 

along with th e other skills. Oth er wi se , s tudent s would be 

handic apped in the ir career. Rega rding thi s point Chater 

(1984 : 81) sta t es that "those who cannot speak with clarity, 
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articulat eness ~nd confidence a r e a t a disa dvanta ge in 

almo s t ev ery aspect of th eir personBl, socia l and working 

livcs .o 

Teache r s , in particular, ne ed the skill of s peaking 

since most of their working lives is connected with 

delivering l ectures , involving in academic discussions, 

e tc. 

Investiga tions ha ve been c arri ~ d out to promot e the 

dev elopment of ora l pro duction skill . Thes e studies have 

r esult e d in the a va ilability of t eaching a nd as s essing 

ma r ct ials. Th e works of G. Brown and G.Yule (1983 ), 

Donn Byr e (1986), Nic Underhill (1987 ), Byga t e (1987), and 

others ha ve contribut ed a gr ea t deal to the t eaching and 

asses s ing of ornl production skill. 

It is thus of pa ramount importa nc e tha t ma t eria l 

designers design English t extbooks in order to help and 

train our students t o be eff ec tive communicators in the 

oral mode. 

Purpos e of th e Study 

Every year s tudents join institutions of higher l earninG 

to be tra ined in various fi e lds of speciali za tions. Those 

who join Bahir-Da r Teach ~rs' College nr e tra ined to b e 

t eacher s i n junior s econdary schools. Yet, th er e i s a 

ai desprea d compla int tha t the tra inees gr ~ not ab l e to 

express th ems el ves or a lly. So the purpose o f this s tudy 
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is to assess the speaking ability of Second " ear ~a tural 

Scionce diploma students of Bahir - Dar Teac hers' College 

and al so to as ::ess incidentally the claim of Freshman 

En~lish t extbooks . 

tmportanco of th e Study 

The study, apart from assessing th ~ students' English 

ora l performanc e l is important in that it: 

( 1 ) Complements the study conduct ed on 

the Listening Ability of Natural Science 

Students of Bahir - Dar Teachers' College 

in 1989 . 

(2) gives feedback to the College abo ut the 

students' English oral performanc e ability. 

(3) may e lso be a source of informat i on for 

further study in th e a r ea o f spoken production 

abili ty. 

Scop e of th e Study 

The scop e of this study is only t o assess the s tudents 

English oral performance in light of their ability to enco de 

the t nt a l inf~rmation - bit s cont~ined in the story - t e lling 

and picture description tasks. It does not, however, 

include paralinguistic features nor emphaf"~ -,e t ',. c stndE'n ts 

language accuroy. 
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8hap t Gr Two 

2. Revi e w of Re l a t ed Lit er a ture 

2.1. The Skill of Speakin£ 

Languaga is primarily utiliz ed as a menns of communication. I 
t 

Ora l communication involv es two skills: speaking skill and liste ning I 

skill. Requarding this, Donn Byrne (1986:8) has this to say: 

"The nature of communication is a tWO-W9Y proces L between th e 

speaker and listene r and entails th e skill of spo2king and the 

rec ept ive skill of under standing." 

Speaking as a skill is thus a means of communicating effectively 

the inform'a tion the speaker wants to impart to the list ener. In 

connection with this Brown and Yul (1983:10-13) gri~c: "Spoken 

l a ngu,3ge is message oriented ••• primarily r ecoipient designed, that 

is, c a refully produced so tha t the listener can understand it, taking 

account of the listener 's state of knowledge." This me a ns that the 

speaker , in order to convey his message to the listener, needs to 

condider his listener and the subject of discourse has to be 

purposful. Ha rmer (1983:41) elaborating this point writes: "The 

nature of communication i s the need of the speaker to say something 

which has a purpose by selecting language items from his l anguage 

store. i1 

What one can understand from Harmer's statement is that the speaker 

does not speak for the snke of speaking, but wants to fill an 

information gap that exists between the speaker and the listener. 

This concept of information gap can be illustrated with the following 

sample conversation made between speaker 'A' (a man waiting for a bus) 

with B ( another man) at th e same place: 

A Excuse me , could you tell me th e bus number 

that go e s to sidist Kilo? 

;£ Certainly, it i s bus numb er 31. 
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In the above short conversation, speaker 'A' wants to know the bus 

number that goes to Sidist Kilo. In this case 'A ' has not ~t information 

that B has (bus nI.mber) . Here we observe that there is an information gap 

between speaker 'A' and speaker 'B ' . 'A's conversation is therefore designed 
to close that gap which indeed i s purposeful. 

David Harris (1969 :82) emphasizes that the fundamental concern 

regarding a l earner's skill in speakinR a second language is "his ability 

to communicate informally on everyday subjects with sufficient ease and 

fluency to hold the attention of his listener . " 

What , then , is required of the l earner t o communicate informally? 
Certainly he needs language, that enables him to communicate. Speaking is , 

therefore, one rrode of langu~ that functions as a medium of communication 
between the speaker and listener. 

The ability t o speak involves t\\D things: the ability to manipulate 

the various linguistic fonns of the lang:ua.r-e systan and the correct application 
or use of the lanp:uage systan in life s ituations. Concernine this Littlwood 
has the following to say: 

The rrost efficient speaker of a foreign language is 

not always the person who is best at manipulating its 

structures. It is often the person who is lIDst skilled 

at processing the complete situation involving himself 

and the listener, taking account of what knowledge is 

already shared bet\~n than '-- and selecting 

lan~ itans which will communicate his message 

effectively. 

(Littlwood, 1981:4) 
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The ability of the learner to speak a second lanpuage with ease 

and fluency is therefore a mark of good ccmnunicator. The language learner 

should upgrade his speaking ability for it has several advantages. Robert 

Lado (1961:239) notes: 

The ability t o speak a foreign language is without 

doubt the mst hif.hly prized language skill, and 

ri~htly so, because he who can speak a language 

can also understand it with r elative ease -----. 

Al so, the ability t o speak a language will greatly 

expedit e and facilitate learnin~ to write it . 

Lado's idea suggests t hat language l earners should be able t o 

speak a second language because the skill of speakinr; paves the way to the 
other language skills . This in turn sur:v,ests that integrated lanp:uage 

teachin1'. ought to be carried out at various l evels so that learners can be 

made to cope with their acadanic requiranents. 

Colle[,e students in particular who are trained to be teachers at 

various grade levels should speak the En~lish lanp,uage well because in 

Ethiopia it is the lan~ of instruction fran vrade Seven through college. 

2.2 Spoken Langua.7e Production Problems 

and the ir Devices. 

As it is indicated in section 2.1, learners need oral production 

skill to communicate their message to the listener. Oral production skill 

as pointed out by Brown and Yule (1983: 10) has ' transactional' and 

'interactional' functions (Refer section 2.4 ) . These language functions, 

however, "involve the ability t o use languap:e in order t o satisfy particular 

danands." (Bygate 1987:7). Accordinf, t o Bygat e (Ibid: p.7) there are at 

least two danands which can affect the nature of the use of these language 
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functions. neXt are the danands: "The first of these is related to the 

internal conditions of speech; the fact that speech takes place under the 

pressure of t:iJre . These we shall call processing conditions. A second 

kind involves the d:iJrension of interpersonal interaction in conversation. 

These we might call reciprocity conditions." 

What, then, are the effects of these conditions on speech? We 

shall consider each of them below. 

2.2.2 Reciprocity Condition 

Reciprocity condition refers to "the relation between the speaker 
and listener in the process of speech" (Byr,ate 1987: 8). This is to say that 
the speaker should consider his listener when he tries to communicate a 

message ; and this, of course , needs "patience and i.rmgination". (Ibid., 12) 
In other words , the speaker OUl",ht to take into account the listener's 

position (e.g friend, boss etc), formal and informal situations. In these 

circumstances, the speaker should decide what languar;e to use to camunicate 
his messruY,8 fran t:iJre to t:iJre, because the language the speaker uses with a 
friend is different fran the lan~e he uses with a boss. By changing the 
language use according to circumstances, the speaker makes easier his task 

of communication. 

2.2.2 Processing Condition 

When a speaker wants to speak to scmeone, he needs to process 

ideas. And this processing condition requires t:iJre . When t:iJre is short, 

it affects oral performance of the speaker because 'spontaneous speech on 

informal occasions' occurres more often than not on the spur of the moment 

(Crystal and Davy 1975, By<.;ate, 1987 ). Hence t:iJre pressure affects a 

speakers choice of v.ords, phrases , organization of sentences etc. 
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This happens because "oral lan~e allows limited time for deciding what 

to say, deci ding how to say it. and decidiru:( that the speaker's rm.in 

intentions are being r ealized." CByr;ate 1987: 14). In this situation, the 

speaker uses 'facilitation' and 'compensation' devices for the difficulties 
he faces. ( Ibid., 14) . We shall di scuss each of these devi ces briefly below. 

2.2.2. 1 Facilitation devices 

When the speaker is faced with time constraints, his plan of spoken 
language production and delivery of mess~e is strained. In other words, 

' spontaneous spoken language' is produced in "spurts" sometimes called 

"idea units." (Tannen (ed) 1382:37 ) . 'Spurts' or 'idea units' are thus 

produced by the use of 'facilitation devices'. Bygate (Ibid., 15) lists 

four main ways in which speakers can facilitate production of 'spurts' or 

'idea units' : 

a) S:illlpIHyinF, structures 

b) Ellipsis 

c) Formulaic expr essions 

d) Fillers and hesitation devices. 

(a) Simplification of structure 

Speakers tand to simplify structures because of time constraints. 

When the time is short , the construction of spoken language beca:res rrore 

casual and as a result sentences or 'idea units ' are fragmented . This 

characterstic feature as (Crystal and Davy 1975:87 , Jeffrey and Peterson 

1980: 389) note r ep.ulary l ead t o "loosely co-ordinated construction, 

incanpleteness, unp,ramnaticality , and many other linguistic errors." But 

these errors as observed by Jeffrey and Peterson (Ibid., 389) "rena:i.n e ither 

unnoticed or tolerated because they don't detract from the clarity of the 
roossage • • , 
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Fragrrented spoken language, ther ef or e, shows "the stringing t ogether 

of 'idea units' without connectives. " (Tannen 1982: 37, I3ygate 1987:15) . 

The f ollowing extract illustrat es the point : 

And my roan was small ..• • • It was like .•... 

nine by twelve sanething It seeood spacious 

at the tiIre. 

(Fran Tannen Ibid .• 37) 

In addition , Tannen (Ibid., 37) and By~te (Ibid. , 15) note that 

'idea units' or 'spurts' of spoken l~e are frequently introduced with 

coordinating conjunctions, the m st carm:m of which is 'and' . An example 

f or this would be: 

A - nd it's . . • • very well . . . equipped • •.. 

you know the kitchen... . . and and it has got 

a di shwasher . and it has got . .. uh - all kinds 

of ..• you know ... mixers and ... uh pl ates . 

(Fran Tannen Ibid ., 37) 

As it can be observed fran the above two extracts, spoken language 

is 'less-dense ' and 'spread-out' (Bygate 19B7: 18) . 

Brown and Yule (1981: 26) s ee this characterstic typical of native 

speakers. They further arque that "if native s peakers typically produce 

short phrase-sized chunks, it seems perverse t o demand that f or e i gn learners 

should be expected t o produce complete sentences." 

Brown and Yule 'S suggestion i s not an exception t o our students 

who are fore il';ll lanr;uaee l earners of English . Ther ef or e our students 

.should not be expect ed to produce spoken language which is dense and 

unfragmented. 
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( b) Ellipsis 

When the time for producing canplete sentences is short, speakers 

tend to anit certain elellEnts of a. sentence that cIo not create potential 

ambiguities of a messa,,:e, because the meaning of the Dart of the sentence 

anitecl is obvious fran the situation or verbal context. (Crystal and Davy 

1975:104 ) . For exampl e, the answer for the question, 'what is the colour 

of the book? ' could simply be 'brown' , 'blue' etc, instead of 'the colour of 

the book is • brown' or ' blue' l:>c-"Callse it does not create meanin~ anY)iguity 

for the context t ells us that' 'brown ' or ' blue' is referred to "the book". 

Hence , it would be no wonder i f our students leave out certain 

e lellEnts of a sentence when t hey are faced with time constraints. What, 

of course , should be r ealizecl is that t he students oUf ht not anit e lellEnts 

that cause communication breakdown. 

(c) Formulaic expressions 

This tool i s also used t o f acilitate the producti on of spoken 

language. As Bygate (1987: 17) points out, "fornulaic expressions consist 

of set expressions, not just idians, but also phrases which have mre nonnal 

meanings but which just go tOf ether." To illustrate the point , the examples 

of Michael Wallace cited in Bygate (Ibid ., 17) are r,iven below: 

1. I cIon't believe a word of it . 

2. Who does he think he is ? 

3 . It is very nice t o meet you 

4. I thoup~ you would never ask. 

The above exam;Jles show that the speaker uses these set 

expressions as they ar e. He should not bother much about the choice or 

arrangment of the words in each expression. The use of formulaic expressions 

not only help the speaker to facilitate his spoken language but also determines 
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the ability to convey his message. With regard to this, Fillnore (1979) 

as quoted in Tannen (1987 :5 ) wrote that "a large portion of a person's 

ability t o get alonr; in a language consists in the mastery of fonrulaic 

atterances . " 

(d) Time creating devices 

Time creating devices such as 'fillers' (well, you see, you know), 

'hesitation pauses' (enn, er, m, rrm), r epetition of v.o rds and phrases etc ., 

tend to give speakers more time to formulate what they '\\QuId say next. This 

is because the-devices, as noted by (CryEta l and Davy, 1975:98, Coulthard 

1977 : 57 , Byeate 1987: 18 ) are time creating devices. Regardinp; these time 

creating devices, ur (1984: 7) also notes : "Just as they enable the speaker 

to work out and express what he really means as he ~s along, so they help 

the listener to f ol low him by providinr, abundance of extra information and 

time to think . " 

2.2.2.2 Compensation for difficulties 

As indicatec earlier in section 2.2.2, time pressure affects 

'spontaneous spoken lanf1Uw,e .' As a r esult , the speaker uses facilitation 

devices (discussed under 2. 2. 2.1), and compensat i on devices in order to 

overcome the difficulties of oral production. Because planninff time is 

short, speakers frequently need to change or r efonnulate what t hey have 

already said to make their message clear . What happens in this Situation , 

according to Bygate (1987:13) is : "the speaker substitutes a noun or an 

adjective for another , or repeats a noun f7,I'0up, adjective or adverb with 

additional elements in order to alte r some aspect of what he or she has 

said. 'I 

'Ib illustrate the above point, Bygate (Ibid., 19) gave the 

following example of a description of a pict ure : 
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This picture and this picture I t hink I have 

er C ••• • ) in an airport or a place like that 

- erm - there are - oh six peopl e - seven may 

be - one is runninR out - the one of the rooms 

with a handbag - another one i s -erm drinkinv, 

- coffee I think - probably ( . . • ) and there is 

a l ady - there is a lady passinr by •••• 

In this "picture" description , the speaker has r epeated the phrase 

"there is a lady" with the addit i on of an el El'!lent "passinG by" in order t o 

make the description of the lady cl earer . In addition, he has substituted 

the adj ective "six" for another adj ective "seven" t o r efomrulate his meaninf! . 

In sum, t he devices discussed thus-far hel p the speaker t o over­

cane the problEm of "sflOntaneous speech" pr oduction that sprin!?S focm time 

constraints . In other words, these devices hel p the speaker to "reduce 

memory l oad, just as they hel p t o lip;hten t he planninp: load" CByp;ate 1987:19). 

OJllep-e students , in ;:Jarticular , who are trained t o be t eachers in 

junior and senior secondary schools of Ethio)"lia, thus, should be taur.:ht the 

English lan~e in such a \vay that the trainees could effectively t each 

various subjects with ease and fluency . This is because as teachers they 

are required to ~ive answers t o questions r aised by students. In doin~ so , 

teachers are expected t o ll1~~e l engthy discussions usinv the spoken lan~e. 

When spoken lanf3Lk'lge is used , because it is more of ten done under the pressure 

of time, trainees our,ht t o be exposEQ to t he various devices in order t o help 

them exercise the t ools . 

2.3 nral Communication Strat eei es 

So far t he discussion has been about oral product i on problems that 

are rel at ed to time constraints and reci proci ty condition. An attempt has 
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also been done t o examine the various techniques speakers use to overcame 

the problems. 

Now we will l ook at communication strateGies that help speakers to 

express their meaning when they have not "ot required vocabulary or 

structure of the target language . 

Oammunication stratef i es, according to Corder (1981:103) are : 

"Systanatic techniques EmPl oyed by a speaker t o express his meaning when 

faced with some difficulty. Difficulty in this ctefinition is taken to r efer 
to the speaker's inadequate carmand of the lanf"1.l3.fe used in the interaction . " 

The various discussions of cormrunication strategies, according to 

Rod Ellis (1984:39-44 ) also hold that they are "conscious and problan­

oriented". Speakers use the various ccmmnication strate[ti.es to ccmpensate 
for their lack of required target lan~ resource to encode a message. 

Various studies of cormrunication strategies have been conducted. 

The study done by Rod Ellis (1984) indicated that all language users 

(L1 and L2) enploy strateGies t o express their meaning. However, the use 

of cornnunication strategi es i s llDr e or l ess readily perceived when the 

speaker is not a native speaker (Corde r 1981:1(3) . The rationale for this, 

according t o Conder (p.104), Ellis (1984: 39-44 ), is that the non-native 

speaker lacks linguistic resource when he sanetimes wishes t o express a 

message-

Studies have also been conducted to investigate the frame works for 
the analysis of communicative strategies. Faerch and Kasper (1980) in Bygate 
(1987:39) has forwarded the following list f or the analysis of communicative 

strategi es. 
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A) Achievement Strater,ies 

1. Guessing stratefries 

2. Paraphrase stratep:ies 

3. Co-operate strater:ies 

B) Reduction Stratep.:ies 

1 . Avoidance ... 

Both 'achi evement strategies' and 'reduction strategies' are used 

by a speaker 'Wnen he anticipates a problan of expression (Bygate 1987 :41). 

When a speaker Employs 'achievement strategy', he attenpts to Jmke use of 

substitution technique to express his meaning. This happens because speakers 

lack required linguistic resource. Re~ding this Bygate (Ibid •• 42) states: 

'achievement strategy' is an attEmpt to 

compensate for l earners language gap by 

improvisinl; a substitute . This involves 

attempting to find a \v.lY of conveying his 

message often by i'Uess work, intuition, 

, feel' , an expressi on he thinks he rEmO!llbers 

or various kinds of analogy. 

Haastrup and Phillipson's (1983) exrunole as quoted in Bygat e (p.43) 

illustrates the point clearly. 

I came down from twenty degrees-er I don't 

know now you say twe it was twenty degrees 

hot you know. 

In this example, the speaker has used the expression 'twenty degrees 

hot' instead of 'twenty above zero or ' plus twenty'. The expressi on the 

speaker used has thus fulfilled his communicative purpose, tho~gh the 

expression is not of the native speakers' choice. (Bygate . r.43). 
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Learner s a lso us e r eduction stra t egi es when they f ail to 

communicat e their message succesful ly using th e target languct(l; (3 ~ 

Vhen l earners us e 'reduction s tra t egies ', Byga t e (p , 42) ctr gues . 

"the y manage onl y a partial so l ution and so f a il to communicnte all 

of the intended message . Or el se , they may find no sol ution at all." 

~hat happens in thi s situation , acco r ding to Bygate (p,43) i s the 

'learner s ' r educ e their message so as ei th er to bring it within the 

s cope of the i r knowl edge or e l se to aba ndon tha t message and go on 

to some thing they can manage . 

Let us no w briefly :,V .~ a t the various forms of communicat ion 

s tra t egi es cD.tegor i zed under the :1,wo major strategi es discus,jod above, 

2.3.1, !chievement strat egies 

2.3.1.1.~< · ssing Str~~ies. 

LangUD.ge learner s use guess ing strategi es that include 

borrowing , coining of words to expand their target l anguage reso ';lrc e 

so tha t th ey c an express thei r int ended messa ge (Byga t e 1987:44J 

Corder 1981:103) , In doing so however, Corder (p.105) ~otes that 

learner s make "guessing of a more or less informe d kind, thnt ;ta , 

an a t tempt to use the r ules of th e target l anguage structtITe as 

f :lr as th e l earner s ' int erlanguage allows. " 

can be illustr :l t ed as f ollows: 

a) •• • drinker for drunkard 

Cor de r ' s vi ew point 

b) '" dr inkman for drunkard 

c) 0 _ 0 musicman for music director 

( from Kuma r avadivel 1988:312) 

In these examples, we obs erv e th'lt the l earner i s well awar e 

of the technique o f wa r d form,, ~ i on by adding s uffix t o words of the 

targe t language Engl ish . 
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2 . : . 1.2. Pnr aphrase 

Ins t e~ d o f guessin g s tra t eg i e s l earne r s use pa r aphr use s tra t egi es, 

tha t is, a pproxima tion, circumlocution e t c ., to expres s th ei r meoning. 

Kumaravgdivelu (1988 :309) hold th e vi e w tha t "the ability t o use 

pa r ophra s e ~s part of ev" ry sp eaker's s emantic dompe t enc e :,nd enables 

him/h er when the nee d aris es to expr ess complex meanings b y employing 

appropriate stra t egy." Ho wever, Rod Ellis (1984:40) in his artic l e 

entitl ed ' Communic a tion str~ t egi es and th e Evalu2tion of Communicative 

Performance', point es out tha t "there ar e qua ntita tive a nd quolitative 

differenc es be tw een na tive a nd non-na tive sp eakers.' 

This is that: 

non-native speakers us e communication s tra t egi es 

mor e fr equently tha n nativ e spe ak ers. L2 

l earners also differ f~om native speakers 

in t erms of the kinds of communication str2 t egies us ed 

Na tive spea ker !' e mploy mor e ' achi evement 

stra t egi es' such a s pa r aphrase a nd f ewer 

r eduction stra t egi es s uch a s avoidance. 

Elli s (Ibid., 40) 

2.3 .1. 3. Co-oper a tive Strate gies 

Co-opera tive strategi es help L2 speakers to s e ek help from th eir 

int erlocutors when they a re faced with som e prob l em of expre s s i on . They 

do this bec <J. use "communication is a co-operative ent erprise . if 

(Corder 1981:103). Wh a t happ e ns in this situation , ac co ~~in8 to 

Bygat e (1987:4-5-46), is that "L2 speakers ask for a wor9- , by asking 

for a transla tion of their mother tongue word, by physicall y indicating 

the obj ect tha t th ey mea n, or by miming ." 
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2 . 3 .2. Reduction Strategie s 

2 . 3 . 2 .1. Topic avo idance 

At one e " t r eme o f ' r e ducti on strategies ' we h a v e t op i c avoida nc e . 

This s tra t egy t ok es place when the l earne r simply does not talk 

a bo ut conc epts for thich th e vocabula ry or o th e r meaning structure 

is not known, (Tarone ( 1980) in Corder 1981: 1 05). A l ess extreme 

form of 'reduction strAtegy ' is ' message a bandonment.' Th i s occur e s 

when lea rners begin to t alk a b o ut a c onc ep t but stops in mind utt e r a nc e 

dUB to l ack of mea ning s tructur e . (Ta ron e (1980) in Corder: 1 05) . 

fA less acute ' a nd th e ' least a cut e ' forms of r e duction stra tegi es ' 

a re ' semantic avoidance ' a nd 'message r eduction ,' r espectively 

(Corder, 1 05) n ' Seman tic a voidance ' i s "'s a ying somethinG s liGhtly 

different from wh a t one int e n de d but still broa dly r e l evant to 

the topic o f discourse" (p.15), a nd ' message reduction' strategy is 

" s a yin g less or l ess pr ecisely wha t on e intended t o say . " ( p .15). 

2 .4 Tenching a nd Tes ting th e Pr oductive Skill of Speoking 

2.4.1. Teaching th e Productive Skill o f Speakin~ 

Ora l production skill isone o f th e most important s kills . Till 

r ecently, h owaver , littl e attention has b een give n t o it in t erms o f 

tea ching me thodolo gy a nd practica l application. Reg~r din~ this Bygate 

(1987 :vii) sta t e s : 

Ora l producti on skill is und e rva lued b e c a us e 

p eopl e may think tha t we a lmos t a ll sp eak, nnd 

so take it so much f o r gr ant e d. This r e l ative 

ne gl ect may p e rhaps a l so be due to the f a ct tha t 

speaking is tra nsi ent and impr ov i sed , a nd can 

therefo r e b e vi ewed as facile, sup erfici a l, or 51ib . 
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Lanp,uage t eachers have also emohasized the t eaching of readinff and 

writing skills as opposed t o the Or al-aural skills . According to Rivers 

(1968: 25(; ), "lanpuage t eachers believe that if they t each the ir students how 

to read and write well and to understand the 8:!'amner, they will learn to speak 

it quickly enou!7)l when t hey are in a situation where the speakine: of the 

language is important f or than." This type of r easoninr , Riverse (Ibid, 250) 

argues, seems to neglect some pectaco~ical implications t o the t eachinF of 

speaking skill . In fact this r easoning stands counter to the widely held 

belief that the skill of reading and writing draw upon the knowledge of oral 

production skill. Rivers (Ibid. 251) states : 

S~Jdents who have been taught all throu~ their 

s tudy of lan~ t o understand and s peak it will 

not only profit in the area but will usually 

develor into much more fluent reaclers and writers 

The above extract SUVl'ests the idea of intef'Tated languave t eaching 

in the classroan. Language teachinr: in the classroan should cater for the 

danand of overall lanr.:uage skills of the l earners. 

LanfUape teaching in the classroan should also be interesting and 

motivating . (Valette, 1973 :407-424) If otherwise, learners will lose the 

interest of lanruage l earning . In favour of this idea authorities such as 

Rivers (1969), Drown and Yule (1983) and others Sllg£Bst that early exposure 

of learners to the aural-oral skills increases learners' interest in and 

enthusiasm f or language l earning. The rationale for this, according t o Rivers 

(1969: 252), is that "these skills are fundamental to some of the most 

interestinf! and exciting activities in the langual'"e classroan." She further 

emphasizes that "lessons may be dull without the aural-oral skills . " 

(Ibid ., 252) 
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The min goal of teachinf, the productive skill of speakinG is 

"Oral fluence." (Donn Byrne, 1986:10). He defines 'oral fluency' as, 

"the ability to exoress ones elf intellip;ibly, reasonably accurately and 

with out too Imlch hesitation." (Ibid., 10) 

The concept of intelli/:?"ibility has been connected with the 

discrimination of sounds such as the sound of "i" in "leave" and "live". 

However, apart from the discrimination of sounds, intelli~ibility includes 

the nnstery of other language areas, i. e. vramnar and vocabulary (Ibid., 11 ) . 

Thus , if the learner has adequate knowledp:e of (Tamnar and vocabulary at 

his disposal, he is capable of camrunicatinp: his messaP:e effectively and 

with out too Imlch hesitation . 

Traditionally, the structural approach has been widely used to 

teach oral production skill of speaking using rrodel dialogues, pattern 

practice etc., exercises. (Roger Scott in Johnson and Morrow 0981:70) 

Later, however, it was f elt that these oral production skill 

activities did not solve the problem of l earning to speak effectively 

(Ibid. ,70) In teachin~ these oral production activities, the classroom 

teacher monitors the learning process. However, accordinp; to stern (1981 :426 ), 

gone are the days \Vhen the teacher was the unquestioned director of all 

activities at all times and a class following the teacher'S directions in a 

uniform way. Today teachers are advised to cultivate !OC>re flexible classroom 

organizations and not to view themselves exclusively in the role of classroom 

instructions. 

The learner should be trained in such a way that be would be able 

to transfer his second lan~ knowledge in some novel situations creatively. 

As Wilkins (1975 :76) paintes out, "If all lanr,uage produced in the classroom 

is determined by the teacher, we are protectinf, the l earner from the additional 

burdon of havinf: to make his own choice." Wilkins adds: 
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As with everything else be will only learn 

what falls within his experience. If all the 

language production is controlled from 

outside, he will hardly be canpetent to control 

his own languae:e production. He will not be 

able to transfer his knowledge from a lanp;uage 

learning situation to a languap.e usin~ situation. 

(Ibid., 76) 

The concern of the structural anproach to language teaching is the 

production of accurate sentences that are isolated from each other. For 

instance, learners are ta~~t how to ask questions, and how to answer 

questions etc. However, Sagar (1969:216) argues that "we do not study mrds 

and gramnatical forms in isolation. Uu1~ should be studied only in the 

context of r eal situation . " In addition Roger Scott in ,Tohnson and M:Jssow 

(1981:7C: ) rEminds us "not to confuse plenty of student talk with l earning to 

communicate. Plenty of student talk devoid of communicative intert is 

meaninf,less. " 

The communicative approach, on the otherhand, gives priority to the 

content of communication than its fOnTI . Elaboratin~ this point Widdowson 

(1972) in Howatt (1984:30.2) notes; 

The crnm.micative approch to language 

teachinr, ori~inates in the theory that treats 

language as communication . Knowledge of how 

sentences are structured and what they signify 

as linp;uistic units does not result in knowledge 

of how sentences are put to use in communication. 
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Effective communication as it is indicated in section 2.1 is 'the 
ability of manipulatinr lan~age structures and processing the communicative 
situation in order to sel ect lanP,Ua~e items which will communicate ones 
message effectively.' This is because in normal situations, linguistic 
performance involves the simultaneous manifestation of the language system 
as usage and its realization as use . " (Widdowson, 19711 :3 ). 

'fuI:J canplementary l evel s of traininp- should, therefore, be v.iven to 
learners in order t o help them improve their oral production skill of speaking. 
These , according t o Byrne (1986 : 11) , are: 

a) practice in the manipulation of the fixed 

elements of the language (phonological and 

grarmatical patterns, together with vocabulary), 

b) f)pportunities for the expression of personal 

meanilU! . 

Aecording to Byrne (Ibid. ,In), the relative importance in terns 

of emphasis we rive t o each of these l evels of trainin~ is diagramatically 
represented below: 

Elementary Advanced 

Focus 
~ :>, Focus 

<l 

~ rn on ... on 
~ 5 

accuracy ~ fluency 

Her e what is pointed out is that learners' re<jUire IIDre of language 
forns or usaees and l ess fluency activities at the elementary l evel . IVhen 
it is f elt by the t eacher that learners ' have accumulated and internalized 
adequate language forns at the el ementary l evel, the teacher provides the 
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learner with opportunities to make him speak freely. This rrove could improve 
the oral fluency of the l earner . 

The t eaching of speaking as a camrunicative skill takes three star,es. 
These stages, according t o Scott in Johnson and Morrow (1981), Harmer (1983 ), 
Byrne (1986, are : presentation stage, practice stap,e and transfer stage. 

At the presentat i on s t age, the above authorities say, the classroom, 
teacher selects lan,guap;e items that correspond with the level and demand of 
the learners. The teacher further explains the objective of the lesson so 
that l earners' can really understand its function with regard to daily 
communicative activities. 

At the practice stage, l earners need a lot of training in the 
manipulation of language forms. And at the transfer stage , l earners are 
given adequate opportunities to expr ess themselves in the targate language . 
For exampl e, l earners can be viven free-expression exercises such as 
simulation , role-play, problem solving situations, etc. 

As it is stated earlier, the aim of t eaching spoken production is to 
enabl e learners to express themselves "intelligi bly , r easonably accurately 
and with out too llRlch hesitation" in the target lan(';Uage . If this is the aim, 
what should be a course in spoken En?lish production pr erar e a student to do? 
In answer to this question, Brown and Yule have the f ollowing t o say: 

The intention is , often, that the student 
should be able to 'express himself' in the 
target languap.e, to cope with basic interactive 
skills like exchanging weetings, and thanks 
and a1)01ogi es and t o expr ess his 'needs ' -
r equest information, services ect. -- However , 
the syllabus which results from taking seriously 



- 24 -

an expression like 'ena!:Jlinl?; the speaker to 

express himself' must surely go beyond short 

turns and consider what it would mean for a 

speaker to be responsible for the structure of 

lonp.; turns. 

(Grown and Yule, 1983:27-28) 

This is to mean that beginners are taught appropriate language 

itans to take part in simple conversations. Learners are encouraged to 

respond to certain st:iJrulus. For instance, if the learner is tBl.lp')lt how to 

agree to cooperate (as in 'can you get me a chalk, pl ease? the learner is 

just t~~t how to use short turns such as: 

Yes, of course 

Yes, I will 

to help him develop confidence in takinp: part in simple conversations. But 

this short interactive skill alone may not enable the learner to engage 

himself in longer conversations. Thus l earners are taught 'long turns' or 

transactional skills in order to make them participate in an extended 

conversations. This is to mean that l earners should be taught 'transactional 

language '. (Brown & Yule, 1983 : 33) . 

According t o Brown and Yule (1983: 33), "transactional lan~e , 

language used for the transferring of infonnation, can be taught in the 

context of a specific"transactional tasks". Tasks such as instructing 

saneone t o do something, describing somethin~ to saneone, story - telling 

etc., help the l earner to use transactional lanRUage to transfer infonnation. 

Grown and Yule ~st that learners are capable of performin~ the 

various tasks of speaking in a foreign language in a conditior whwbenmt!he 
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learner i s under 'least camrunicative stress . ' They have cater:orized the 

conditions which r elate to communicative stress as foll ows: 

1. features of the context. 

i) The listener - it is easier for the speaker if the 

listener is one of his oeers or 'junior', it is easi er 

for him to tallc to the lis t ener than to many . 

ii) The situation: it is easi er for the speaker if he is 

speakinp: in a familiar, private environment. 

2. State of knowled[:'e of the listener: 

i) The lanp,uap'8 - it is hel pful for the speaker if the 

listener knows as much of the t arret language as the 

speaker does. 

ii) The infonnation - it is helpful for the speaker if he 

has information which the listener, for some reason, 

needs. This puts the sneaker finnily in control of the 

infonnation and motivates him t o communicate that 

information. 

3. Type of task : 

i) Status of knowledge - i t is hel pful f or the speaker if 

the information he has control of is of a familiar sort 

that he understands it t horollf')1ly. It is helpful if he 

is familiar with the foreign langua?e vocabulary which is 

essential to the compl etion of the task . 

ii) Structure of the task - it is helpful to the speaker 

if the information in the task provides its own structure 

so that the langu;J.ge is externally supported by the 

rea_uiranents of the task. For example , it is easier for 
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any speaker to rrive an account of a series of 

events than it is t o provide an arguerrent f or why 

those events occurer in that order . 

It is thus worthwhile for lan~ t eachers to consider seriously 

the above categories in order t o facilitate l earners' progress of learnin~ 

spoken lan~ape. It i s also easi er for lanr.uage teachers to follow the 

progress of learners, and devise ways and means t o encour~e them develop 

their speaking ability. 

2.4 . 2 Testin~ the Productive Skill of Sneaking 

If oral pr oduction skill is considered to be a course objective, 

serious attention should be given t o its t estinv. 

The traditional approach t o the assessnent of oral production 

skill anphasized on discret e point tests ; that is sound descrimination, 

structural patterns, word forms. ( 0ller : 1987, 42 ) . These type of tests 

accordinp: t o Oller (1987) , Brown and Yule (Hl84 are surface-oriented tests. 

The assumption of lanpua.ge teacher&' r evardinp: these type of 

tests \vas that knowlectre of the elerrents of a l anguage is equivalent to the 

total knowl~e of the languar,e . (M:>rrow in Brumfit and Johnson (1978:148 ). 
However, Morrow argues that : Knowled~e of the e lements of a language counts 

f or nothinp: unless the user uses lanr.;uave elerrents in a new and appropriate 
ways t o meet t he linr,uistic demands of the situation in which he wishes to 

use the lanp:uage. 

In support of the above i dea, Robinson (19S7: 152) wrote : "discrete­

point tests are non-particir atinf"" t ests." This is t o mean that the tests do 

not allow the learner t o use languap-e freely to express his own meaning. 

This is that the tests are not ''meaniru:-oriented'' ( r:ller 1987:43) tests, but 

are geared to measure how much the l earner knows ao'Jout t he l anpuage system. 



- 27 -

Jakobovits in Carrol (1989:93 ) in discussing the inadequency of the 

discrete-point approach to lallf!\l8.lZe testinn- points out that ''Perfonnance on 

these lanfllagB tests and the ability to make use of the lanp:ww,e for 

camrunicative purposes are not necessarily related," indicating that the 

former is not a r-ood measure of the latter . 

Many language teachers have also realized that 'surface-oriented ' 

tests could not really meet learners' over all languare nroficiency. 

learners could, of course , do well on the separate lan~ item tests , but 

may fail t o communicate their message in the target language . 

It is undeniable fact that these type of tests could be used for 

diagnostic ,purposes to measure the relative strenpthes and weaknesses of 

the learner in the tarp.;et language . After havinr: observed the learners' 

failures in learning the second languap.e, teacherb could devise ways and 

means to set their objectives to remedy failures. Regardinl! the traditional 

approach to the evaluation of oral production skill, Alderson (1985:71) 

states: 

The traditional approach advocated the inIoodiate 

correction of an error by interruptin~ the learner . 

The language teacher then supplies the correct 

version and the learner has t o produce it correctly. 

This form of evaluation stressed the criterion for 

success in lan~ perfonnance in formal cottectness 

hut not in camrunicative effectiveness . 

This accuracy based aDproach is , however, de-enr>hasized by the 

m:x!ern approach to language teaching and testing. "Making mistakes is now 

considered to be a necessary part of the lanf\1.l3.ll:e of the learner... his 

interlanf'UagEl." (sclinker (1972) in Revel (1979:8). This is to mean that 

errors camri.tted are considered "as positive aids to learning." (Norrish 1983:6) 



- 28 -

On the otherhand, current approaches to the assessment of 

communicative effectiveness ~ives priority to l earners ability to use langua?e 
for varied purposes in diverse situations. The t ests that are given to 

learners to assess their oral production skill should focus on how much the 

learner organizes language for the purpose of expr ession. Hence, "Whatever 
the lanp,uage task we give to the learner, the main p:oal for assessing pupils' 
competence in speakinf, is the communicative effectiveness of what they have 

said." (Maclure in Neil Mercer, 1988:3 ' 1) ; and camunicative effectiveness is 
a feature of transactional lanf!ll3.f(8 teachinr (Brown and Yule, 1983: 10')3) • 

This is because transactional lan~e teaching focuses on the "accuracy of 
infonmtion transnission." (Ibid., 51' ) . 

Brown and Yule noted that assessment of spoken production should be 
founded on task-based aDproach. Accordinr: to them (Ibid., 114), "task-'Jased 
approach requires the speaker's account of any task to be effective so that 

the listener can understand the infonnation correctly." Elaboratinr 

task-based approach they wr Le: 

The task-based approach is ideally designed to 

assess communicative effectiveness because it 

provides a limited arrount of infonnation , a 

listener who needs to have the infonnation 

communicated to h:im, and a tape - recorder which 

the teacher can use when he canes to assir,n a 

grade t o the students perfonnance. 

(Ibid., 112) 
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What Brown and Yule suggest in the above extract is that assessnent 
of spoken prcxluction r equires a set of task types and an existance of an 
infonnation gap between what the listener knows. 

The task-based approach helps the assessor to predetermine speech 
tasks for all students' in a ~up and t o e licit the required type of speech. 
It also helps him to be sure that he has comparable speech fran all students' . 
Brown and Yule (Ibid, 1'18-9) in their own wrds say: 

The practical requir€lllent which is met by 
a task-based approach to the ass€lllent of 
spoken production is that ther e should be 

sane constancy of elicitat i on inrut . That 
is every student is asked to do the sarre thinr. 

The ta...c,k-based approach has sane underlying principles that should 
be considered. The f ollowinr- are the prinCiples : 

a) elicit Speech which has a puroose 

Brown and Yule (Ibid, 117) sugvest that it is better and IIDtivating 
for speakers to have a listener who needs to know scxnething which the speaker 
knows . The presence of the listener does not only make the speech of the 
speaker purposeful but also hel ps the speaker t o have an inrnediate feedback 
on his speech perfonnance. (Ibid, 118) . They have further A.dded that : 

If the student has a purpose in speakinr., he 
immediately finds himself in a situation in 
which what he says and how he says it have 
sipnificance. In such a situation it counts 
whether he uses the language effectively and 
accuractely, or not . 

(Ibid. , 117-8) 
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b) elicit extended chunks of speech 

This principle treats situation in which the speaker has to produce 

extended chunks of speech. On the one hand, it r>rovides the examiner with 
an apportunity to assess what the student can do when he has the floor and 

is in charf'e of camn.mication. On the other, it enables the speaker to be 
in charge of the speech situation and responsible for effective camn.mication 
takinr: place. That is, because the speaker is not expected to nroduce short 
answers to questions or tests nrepared by som8 examiner, but is expected to 
produce extended discourse (Ibid., 118) 

c) elicit structured or oI'f!lUlized sneech 

When Brown and Yule (Ibid , 1Ul) sup:gest that the speaker should 

produce extended chunks of speech, it does not mean that the speaker produce 

any lengthy speech that does not meet the requirements of effective 

camn.mication. Thll.t is, a speaker may produce endless stream of talk quite 

readily. However, such kind of talk, accordinj:'" to Brown and Yule (Ibid., 119) 
is "ramblinp., incoherent, and not particularly effective in camn.mication 

tenns." What is actually expected is that, the speaker produces speech which 
is effectively organized so that the listener does not .:10 a lot of oork trying 
to follow what is being said. (Ibid, 119) 

Brown and Yule argue that producinrr organized speech is not an 

easy task. So they have sugv,ested that the speaker should be guided by 

sane external structure of a r:iven task that supports hi.m in orp,anizing the 
snaken message. (Ibid . , 119) . In other \\Qrds, a speaker produces 'rumblinp; ' , 

'unstructured' niece of lanl.'Uaf':e t o a question such as what do you think 

about nucleur power?, because the task does not provide salient external 

structure t o the speaker t o base his response (Ibid ., 119) . A student \\QuId 

better be able to orranize and present a coherent answer to a speech if 

provided with a speech task that has structured external support. 
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d) control of the input 

Cbntrollin~ the input is determininR the speech task beforehand. 

This does not, however, mean that the speaker be informed of what specific 

topic he will talk on. Yet, the speaker could be informed alxJut the general 

form of the task, i.e., whether the task is description, opinion givinf etc. 
This is done in order to prevent the speaker fran preparin!7, a written 

reference material for his speech task. What is expected of the speaker is 
thus his ability to produce extended chunks of spoken English spontaneously 
(Ibid., 120). 

e) quantify the notion of communicative effectiveness 

The task-based approach provides a basic scoring procedure for 

d. 't.'lrmininv how lmlch 'required information' was effectively camunicated. 

The score achieved by the student on a particular task is expressed in 

terms of the positive number of points of required information which were 

expressed. The level of precision required by the t eacher or institution, 

in the description or narration produced by the student can be set as a 

number of points to be gained. (Ibid •• 121) 

The task types that could be utilized for the assessment of 

oral production are summarized below: 

1. Static relationships 

(i) Describing an object or photopraph 

(U) Instructin~ saooone to draw a diagram 

(iii) Instructin~ someone how to assemble of 

piece of equipment. 

(iv) Describing / instructing how a number 

of objects are to be arranged. 
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(v) Giving route directions 

2. Dynamic relationships 

(i) Story - tellinp 

(ii) Givinr: an eye witness account 

3. Abstract relationships 

(i) Opinion - expressing 

(ii) Justifyinr a course of action 

(Ibid .• 109 ) 
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CHAPTER THREE 

3. Me tho dology a nd procedures 

3. 1. Rationale for Selecting Naturnl Sciance 

Student s of the College . 

The a i m of the st udy i s to assess the s tudents' 

spoken English production ability . To do so, Natural 

Sc i en ce students, i.e., Physics, Mathematics and 

Chemi str y s tudents of Bahir - Dar Teachers ' College wer e 

systemat ic ally selectod . Th e rationale for sel ec ting 

natura l science students of the college is easiness of 

data collection and acq uisition of t eaching s t a ff assis-

tance to carry out th e s t udy. 

The targe~ population of the study is shown in 

table 1 

Departmel'~ ~ . No. of Stu dents To t a l 
i I M I F 

I 
r 

36 t Chemistry 

! 
35 

I 
1 

I Ph;tsi'i.s 31 1 i 32 
t t I Maths I 31 • 1 

I 
32 

I 1 I Total 97 3 100 

Table 1 • Nat ura l Sc i ence Departments and their corr esponding 

number. 



3 . 2 . Sampling the Students 

Out o f th o t otal 100 s tudent s of the three de part-

ments , 32 s tudent s were sys t ematically se l ec t ed . Accor ding-

l y 12 , 10 . aUQ 10 student s were s e l ec t ed from Chemistry , 

Physics , and Maths , r espect ivel y . In addition, the 
s t s ampl ed students ,1 year sec ond semester cumulative 

G.P. A., Sex , age , ESLCE G. P. A. a nd administrative re gi ons 

they ha ve come f rom wer e coll ected a s a backgr ound 

informn t i on. 

Th i s infrom.:t tion is shown in t able 2. 

Chemi s try 

,-- , 
i 

, ESLCE 1st Year 
t Student s Adm. Sex , 

2nd Semester ! • Code No. MI Agel r eslu t 
i r egi on F , 

Cum . G.P . A. i ! 

1 N 17 2.8 2 . 22 Gondar 
I 

2 = 18 2.8 I 2.65 Tigray 

I 3 = 18 2.6 2 . 84 Bal e I • I Si damo 1+ = . 20 2 . 8 ! 2 . 35 , 
I I 

18 2 . 8 ! I 5 = 
, 

2 . 03 , Gamu- Gofa i I 
f L 6 = 18 2 . 8 , 2 .1 9 ' We llega , 

7 = 17 2.8 l.80 I Assab 

8 = 19 2.8 2.73 Wo llo 

9 = 18 2 . 8 ::, 41 Gondar 
I I , 

1Q = • 19 2.8 2 . 76 , Sidamo , 
~ , 

I 11 = ! 20 I 2 . 8 3 . 03 I Wellega , 
• I 

L 
, 

12 ; 18 
, 

2.,8 3 . 08 ',ve llega = , 
! I 

Table 2. Background informa tion of Chemistry Stu dents. 
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PH Pysic es :-

! --·-1 Student I , , ESLCE 1st Yea r 
Administrc .. t Sex !Age 2nd Sem. Code No .r M!F Resul t G. P . A. tive r egion I , 

----1 
, 

MI ! 18 2 . 8 Shoa \ 
1 

I 1.75 

2 , 
21 2.8 2 . 22 Gondar 

~ . 

3 - i 18 2.8 3 . 75 Shoa 
4 =; 20 2 .8 2 . 36 Shoa 

• 
2 . 8 5 = ! 20 2 .1 7 Eritrea ! 

6 t 
18 2 . 8 2.53 Shoa = 1 

I 

7 = 1 17 2.8 2 . 67 Gojjam 
8 = 16 2 . 8 , 

A. A. 
9 

r 
18 2 . 8 3 . 06 Wollo 

=i 
[ J 2.8 2 . 89 Harr eri gi G , L 10 17 

1 I 

Tabl e 3· Bacground info r r., tion Pys i cs student s . 
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i1athematics :-

1 [ I ESLCE I Administra'~ ! Students I ! Age 
1st Year 

I Sex ! ' 1 r t Sem. 0 
, 

Code No. , M IF • I Result: tiv e re gion I , G.P.A . 
I , 
I , 
• 1 H 21 , 2 . 8 2.7 Gomu-Goffa i = 18 2 . 8 2 2 .5 A.A 

3 = 17 2 . 8 2 . 11 A.A 

4 = 17 2.8 2 .36 Gondar 

5 = 18 2 . 8 1. 89 Tigr a y 

6 = 18 2.8 2 .14 Wellega 

7 = 18 2 . 8 2 . 83 A. A 

8 ~ 18 2 . 8 2 . 36 Shoa 

9 = 18 2.8 2. 17 Shoa 

10 = 18 2 .8 2.13 A.A 

TQbl e 4. Bac'":ground infromation o f Ma ths students. 

3 . 3 . Procedur e f or r ecor din g 

To assess whe ther or not th e s tu de nt s a re abl e t o express 

th ei r i deas orally , the f ollowing t asks wer a pr epared for them. 

1) picture 1escripti on task 

2) picture- based story-t elling t a sk 

An d t o con duc t the r ecor ding , r es ources tha t were us ed 

arc : 



- 37 -

a ) People. 

In or de r to c::>.rry out th e recording programme , six 

instructors of the college were r equested t o offer their 

help. First they were brieferl. about th e a im of the study, 

the type of tasks prepa red for the spoken English production 

toot , the amoung of time alloted for the tasks, and the 

selected recording plac es. hccordingly, each instructor 

t ook the r esponsibility to monitor the r ecording programme. 

That is, each ins tructior brought th o test-takers t o the 

recording places in time! and \Vas also monitoring whether 

or not th e students were followin g the r ecording instructions 

given by th e writ er o f this thes is. 

b) Time 

The time allo t ed for each or al production t es t was 

10 minut es . That i s, five , md.nutes f or studyin g th e picture 

and f ive minute s for r eco rding. The wr iter dec i ded t o 

assign 5 minut os for studying each picture because he 

felt that the t es t - t akers would fe el a t ease in 

expressing their edeas or ally. He , however, di d no t 

give them mor e than fiv e minut es for r ecording because he 

felt tha t eac h task co ul d be r ecorded in fiv e minut es after 

the students had studi ed eac h picture f or fiv e minutes. 
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c) Locati.9E:. 

Thre e quiet class r ooms were ca refully selected f or 

the recording . e las.'; r ooms were selected f or this task 

bec aus e it was f elt that th e t est-takers would be again 

at ease to record since class rooms a re familiar environ­

ments t o the stUdents. In aduition, becaus e the recording 

wns done a fter regular classes were over , th e environment 

wns" qui e t and s tudents were not int errupt ed :-:om the train 

of thoughts and flow of speech in r ecording. 

3.3.1 Recor ding Conditions 

3.3.1.1. Orientation Programm e 

The writer dec i ded t o giv e general ori en t a tion to the 

test - t akers in order t o f amiliariz e them with the t est 

conditions ( recording conditions). The f ollowing points 

were stressed during the orientation. 

a) It W08 explainad t o th e testees tha t 

the aim of th e test wa s to assess their 

speaking ability and to f orward suggestions that 

wo uld possibl; promot e the t eaching and assessment 

of spoken English production in institutions of 

hi gher learnin g; 

b) They Vlere made aware that th e f orms o f the or",l 

t ~sks (tests) prepa r ed f or th em wer e picture 

description and picture-based story - telling; 
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0) It was outlined tha t th ey would be assigned 

to recording rooms according to th eir subj ect 

specializat ions· In a ddition, the y wer e told 

tha t r ecor ding woul d be don e on a one - at - ~ __ time 

basis; 

d) They were a dvis ed to be as na tura l a s possible . 

That i s , the ir s ound should be a udibl e and 

their speed of r ecording should be at a normal 

r a t e of speaking ; 

e ) The y wer e introduc ed to th e instructors who 

we r e sel ec te d to carry ou t the r ecordings in the 

vario us rooms · Th e t estees we r e a l s o told that 

th e s peci f ic e t ask of eac h instructor was to help 

them r ecor d their t asks prop erly, but not to 

judge t he ir ora l production performa nc e . This 

was done to minimize the occurrence of shyne es, 

fe a r and ot he r anxiti es whil e they a re r ecorded. 

f) The t est ees wer e inform ed tha t e~ch t a sk would 

take 10 minut es (five minutes f or studying the 

picture and 5 minut cl s for r ecording ) ; 

g ) The y wer e toN not to pr epa r e short notes while 

studying the pictures. This wa s done in order 

to make the m t a lk without having pr epa r ed 

notes; 
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h) They Here told that stop - watches would 
be use d to regul ate the time taken by each 
speaker in studying and recording; 

i) And, final ly, they we r e made aware that the 
results of their oral performanc e would not 
count t'o rl"iRrds their general academic perfor­
mance in the coll ege . 

3.3. 1.2. Recording of the first t ask (story­

tnlling task), 

Recording of the story - telling task took pl ace on 
Nov. 26/1989 . Sample students of the Department of 
Physi cs, Chemistry and Mathematics were sent, as arranged, 
to three different class rooms that were equally equipped 
with the necessary recording faci lities . That is, t a pe 
recorders and microphones were appropriately placed on 
a t able . In a.ddit ion, t wo instructors were ass igned to 
each recording classroom. On e f or monitoring r ecording 
conditions in each room , and the other for keeping the 
rest o f the students to wai t for the ir r ecording turns 
a littl e away from the r ecording places. 

Then the fi~st speaker in each r ecording room was 
c alled on a nd was given the picture story to study for 
5 minutes. After the five minutes wore over, he was 
informe d by the instructor to r ecord th e story for the 
next 5 minut es using t~ : ;~:~ure in hand as a reference. 
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l·ieanwhile the second speaker was given th e same picture 
to s tudy for 5 minutes. Then the moment the first speaker 
finished his recording, the second speaker took his ~l~cc 
to record in turn. Thus the r ec ording of the sample 
students in each r ecording room proceeded in this manner 
from the first through to th e last speaker. Finally, 
testees were thank ed for their willingness to come for 
the recording. 

3.3.1.3. ~ecording of the second task 

(Description task~. 

Recording of th e second task took pla-e on January, 
7, 1939. And similar recording proc edur es were followed 
as in the first task. 

Story - t ell ing and picture description tasks were 
thus given (Se e Appendix A and B) to the sampled students to 
assess the ir spoken English production abilities. The 
students oral production performance was tape - recorded. 
~en the recorded speech of th e students was transcribed 
in order fo find out to what extent they can express 
themselves in spolcen English production, and to quantify 
the s tudents ability to transf er the tota l information -
bits contained in the two pic tur e tasks. To do so, the 
writer has used Brown and Yul e 's technique of assessment. 
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assessing spoken English production. 

Ther e has been a r equirement tha t students be ass esse d 

on their command of gr a mmar , voc a bul ary, pronunciation , and 

f luency of sp eech sepa r a t ely. Brown a nd Yul e (1983 :103 ), 

however , SUgg6S t th~ t th e t each er s hould co ntinue t o 

assess these fCQ tures , not in isola tion, but as part of 

his assessment of th e s tUdents ab ility t o communicat e 

effect ively in the spoken mode . 

Brown and Yule (~., 103) point out tha t one of ~he 

a ims of most Englis h t eachers is t o enab l e their students 

communic a t e info rma tion effec tively in spoken En glish 

To assess communic a tiv e ef f ec tiveness , Br own and 

Yule ha ve suggeste d task - based approach. This a pproach 

i s used to assess s tudents' ability t o pr oduc e s peec h of 

the r equired task us ing spoken English. (See Ch. 2) 

Acco rding t o Bro wn an d Yul e (Ibid. , 114) , assessment 

of spok en produc ti on has t wo prQc tica l r equir ements. 

These a r e : 

1) a set of t ask types, and 

2 ) an i mfo rma tion g~p be tween wha t the speaker knows 

and what th e lis t ener knows . 

Given the above e l ements, t h e 'require d - informa tion _ 

ba s ed ' scor ing te chnique is us ed t o quantify how much the 

students have succeede d in the ir spoken English production. 
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3. 3 . 2 .1. Required - info rm~t i on - based 

~coring t echnigue . 

Accordins to Brown a nd Yul e (Ibid. ,: 114) , ' requi red ­

information - bnsed ' scor in g t echnique i s used for measurinG 

the students ' success in using the t ar ge t language t o 

communicate in format i on effectively to th e list ener. 

Br own and Yul e (Ibid., 114) emphasi ze t hat the 

r equi red informat i on o f a giv en t :>.sk i s not th e same t h ing 

as a r equi red vocabul a ry. Tha t is, t he speaker i s allowed 

to use wha t l a nguage he has to communicate th e r equired 

i nformation - bits. 

The r equired information of n pic tur e dGsc ription 

'oc<sk tha t cont a ins var i ed objects is , for example, the 

i dent ifica tion of th e sepa r a t e components, their properties, 

and the r elat ionships be twe en th e components. In the c ~se 

of pi c tur e - based story - t elling t ask, the required 

i nformation i s the ident ification of event s , char a cters 

i nvolv ed in tho sto ry, referential explicitness e tc., and 

t elling a detail e d and coherent s tory . 

The voc "bul~.ry us ed in bo th t asks shoul d be a ny 

descriptive or narra tive expr essions tha t adr~uately serve 

the speaker to communicat e th e r equ i red - informa tion -" 

bits . (Ibid ., 115 0 132) 

To quantify the students success of effective communicat ion 

i n s uch kind of tasks , Br own and Yul e (Ibid. ,: 114) say that 
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the teacher should check th e t ask materia ls input a nd 
list the el e ments which th e speaker should tra nst e r to 
the lis t en e r. 

The scor e achieved by the student on a p a rticular 
t ask is expressed in t erms of th e pos itive number of 
point of r equired informa tion which were expressed. 
(~., 121) 

Thus in line with th e above technique of assessment, 
the writer gave p ictur e - bas e d s tory - t e lling a nd 
desc ription t asks t o the sampled s tudents of Bahir 
Dar Teachers' College to assess their spoken English 
production abilit i es; and to quantify their abilities 
the e l ement s or req uired t ask m3 teria l input o f both 
tasks were listed. 

3. 3.3. Ration~l e fo r th e t ~sks of the spoken 

English production t es ts. 

As indic ated above the t asks selected for the 
s tudents' spoken En glish p roduction t es ts are : picture -
based story - telling 3n d description tasks. Th e s e tasks 
aere selected from among the other task typ es s uggested 
by Brown a nd Yul e ( see ch. 2) f or th e follo win g r easo ns: 

a) The test t asks a r e less abstract for th e 

testees because th ey are f a miliar t yp es a n d 
easy to understand th e required details or 

requir ed - informa tio n - bits. 
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b) The t asks , acc or ding t o th e writ er a r e closely 

r el a t ed to th eir daily student life. 

3.3.4. TQsk types and scoring proc edure. 

Task typ e one: St ory - telling 

a ) No, terial Series of pictures of an 

event is given to th e speaker . 

b) Task: The speaker should giv e a clear 

and complete ac co unt of the story. 

c) Requirement: The speaker should communicate 

the followi ng required - infonma tion - bits: 

1) p eople watching the race 

i) who th ey are 

ii) what the y do 

2 ) p eopl e participa ting in th e event 

i) Wha t the event is 

ii) who th ey are 

~ ) man starting the rac e 

i; who he is 

ii) what he is holding 

iii) wha t he does with 

iv) wha t happ e ns when 

v) how it happens 

it 

he 

vi) wha t happens t o th e 

vii) what happens t o th e 

viii) how he feels 

fir es 

bird 

things he is holding. 
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Scoring proc edure 

The score achieved by a student is expressed interms 

of pos itive numbor o f po int s as presented below. 

Scoring matrix of the Story - t elling task 

requi red - information - bits 

1) People watching r ace 

a ) who they ar e 

b) what they do 

2) People pa r t i c ipa ting 

in th e event 

a) what the av ent i s 

b) who they are 

3) Man starting the r ace 

a ) who he is 

b) what he i s holding 

0) what he does with it 

d) wha t happens when he fires 

e) how it happens to the bird 

' pr eferr ed forms ' 

spec tators / crowd. 

r.ni.ting fo r th e start 

of the race (see picture 1) 

s houting and waving 

hands to give support. 

(see picture 2 ) 

l aughing (see picture 3) 

race 

runners / athl etes 

s t arter 

starting pistol 

fir e 

shoot / kill/hit 

acc i dent ally / 

without meaning to 
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f) what happens to 

the b i rd 

g) what happens to the 

thing h e is holding 

h) how h e fee ls 

fal l /drop / hit 

fall/drop / l e t go 

surpri s e d / a maz e d 

astonished 

(From Ell is 1984, ELT journa l) 

Task tyPe _two: description 

a) ma t eria l: speakers were g ive n ident ical pictures. 

b) Task: a speaker is r equir ed to describe the p i cture 

as aoc uria t el y as possible. 

0) Requirements : (1) a speaker shoul d identify and 

distinguish th e obj ects in th e picture (2) a speaker 

shoul d desc rib e the position of th e ob,ects in 

r e l a tion to each other . (3) a speak e r is requir ed 

to g i ve more spec ific properti es a nd r e lationships 

between e l ements. 

(Brown a n d Yule 1983 : 124) 

Scor ing pro edure 

The Score achi e v e d by a s t udent i s expr essed in t e rms of 

the posit i v e n umbe r of po ints of r equir e d - informa tion - bits 

wh i ch a r e present ed below . Th e job of sco~ing of th e two 

tasks (story - t e lling a nd picture desc ription) was done by 

t wo English instruc tors of Bahir Dar Tecachc rs ' College. 
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Scoring matrix of the picture description task 

Features 

object ( 1 ) 

property (1) 

relationship (1-2) 

object (2) 

property (2) 

relc.tionship (2-3) 

o:Oj ect (3) 

relat ionship ( 3- 4) 

object (4 ) 

relationship (4-5) 

object (5) 

property (5) 

ob j ect ( 6 ) 

relationship (5 - 6) 

object (7) 

property (7 ) 

rele. tionship (6-1 ) , 

object (8) 

(6 - 2) 

reguired information bits 

ruler 

thin, light - colored, 

::J asured in ~ff.~:Je6 (right -

ha nd side) and in centimetr es 

a nd millimet ers (left hand side) 

on top of, lying over 

ruler 

thick, measured in inches 

(left side) a nd centimet ers 

and mil limet r es (right side) 

next to, a t the right of 

rubb er 

under, down from, 

pape r~ clip 

to th e ri gh t of , aext to 

pen 

wi th a t op , big 

ke y 

on top of 

pencil 

black 

between, in the middle of 

pencil 
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Fea tures 
Required information bits 

property (8) 
whit e 

relationship (8-2) to the l eft of 
object (9) 

pen 
property (9) black 
r el at ionship (9- 8 ) top left of 
object (1 0 ) 

key 
r e lationship (10- 9 ) lying under 
obj ect (11) 

sharpner 
r elationship (11-9 · 8) above, on top of 

(adapted from Brown & Yule 1984) 
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Chap t er Four 

4. ~lysis and discussion of th e students ' communic at~ 
,gerformance on th e two t est tasks. 

In this chapter, ana lysis of th e r esults of the tests 
for the use of communication strat e gi es will be pres ent ed . 
This then will be followed by an assessment of the stUdents' 
overall communicative performanc e on the two t est tasks. 

This analysis i s based on the sampl e size of 28 s tudentG 
(not 32 as initially planned). Four students could not i: ake 
the t ests for r easons of withdrawal and illness. 

4.1. Analysis of the use of strategies 

in th e story - t elling t es t. 

In order to assess the students' communic a tive performance, 
it would be n ecessary to investigate the s tuden ts' abilities 
in usin g the va rious strategi es to encode the r equired - infor" 
ma tion - bit s of the story. To do so, the required - infor­
mation bit s were i den tifi ed by anticipa ting wha t informa tion 
bits should b e included in a good account of the story. 

4.'.1. Analysis of th e uS e of achi evem ent 

strategies in the story - t e lling test. 
This sect ion examin es th e students' use of achievement 

strategies by considering the students' choic e of forms for 
encoding each informa tion - bit. Tabl es 5, 6, 7 show the 
type or choic e of forms us ed by students of the department of 
Phys ics, Maths, a nd Ch em i stry, r esp ectively . 
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When th" total numb er of students who used preferred 

forms or achievement stra t e gi es (see Table 5 , 6 , 7) is 

eicpress ed in t erms of perc entage, we c an ge t ageneral picture 

of th e students' choic e of forms for encodin g informa tion _ 

bits of th e story . 

Total 
No. 0 f Students 

Dept. who u se d pref" 

1 Phy. 

i Ma ths 

I Chem., 

i Tetall 
L- . 

f er r e d forms 

19 

19 

21 

-
51 

, 
I I Tota l 
, 

1 in % 

15 

15 

20 

I 
! 
i 16% 
, 

, To t a l No. i 

No . of Stud . who I Tot.:tl. 

used achieve-

I 
No. 

ment strategy in % 

28 22 

42 32 

31 I 
30 

, I 
27% , 101 1 i , 

Table 8: Student perc enta ge who us ed preferr ed forms 

and achi evement s t r a gegi es. 

As Table 8 shows , 16% of the students used preferred 

forms of L:l.l1gu3. ge , while 27% of them emp l oye d achievement 

s trat egi es. Thi s analysis indi ca t es tha t majority of the 

s tudents used achievement stra t egies beca us e they l a ck 

a dequate target l anguage resource. 
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4 .1.2. Analys i s of th e use of avoidance 

s trat egy on th e story - telling 

This analys i s deals with the student s ' use of avoidance 

s trat egy by considering which information - bits they choDe 

t o include on the story - t elling test. For thi s ana l ysis 

a s tudent W';' , acc,-edit ed with commun i ca ting information - b i ts 

irrespective of wheth er th e ;" : ~fe rrred form was used. Tab le 9 

shows number of students (Physics and Maths out of ten each, 

and Ch emistr~ out of e i ght) who enc oded each information - b i t . 

(see Tabl e 5 , 6 , 7 for details) 

;-----------------~--_.--------~_
.--------------r_--~--,_--~~

 

-I' 'Ii Ii 314 i 51 : I I I 

11 i 2 !U 6 ,17j 8 .
9

\10 11 12 

t----+-! -l----'-i : I ! --, '-, "1--+-I--l--+--+---i-f------I 

Physics II, 7 0 : v , 7 8, 71 5\ 5, 2 1 2 3 1 47 
I Iii: 

Total 

bi t numb er 

Information 13 

Maths ! 8 I 0 11 i 7 , 919 i 8\ 81 3 : 2 0 2 2 59 

r----'-----l-II --t-' -t-l-~II---II---,--;i-+i -';--f--r--1--!-- -l --,-,--

Ch emistry 8 1 1 1 , 6 I 7 ',', 7 ! 7 , 4 1 0 I 0 I 8 2,' 52 
, j;,;, 1 

'--______ -'----'_-'---'---'-_'---'--'---'-__ -'-_-'-_-'-- -'----'1 __ , • • _ 

Table 9 Number of students who encoded each information - bit 

on the stor y - t elling t es t. 

When the total numb er of student s (Table 9) who enco ded 

each information - bit is expressed in t erms of perc entage , 

we can obtain a picture of th e students ' use of avoi dance 

s tra tegy on the s tory - t elling test . 
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; 
, 

Total No. of Stud. I (out of 130 Physics 
!aCh and Math, and out of 

Dept. 
104 Chemis try) 

in % 
who 

encoded each 

information - bit 

of the story. 

Phy. 47 36 

l1aths 59 45 

Chern. 52 50 

Total ; 158 43% 

Table 10: Percentage of students who encoded each 

informa tion bit on th e story - t elling 

task. 

It can be observed from Table 10 that 43% of the 

students of the three departments encoded eac h information 

bit of the storYl and th e r emaining 57% avoided each 

information - bit . 

As ther e is no reason to suspect tha t the students 

were unable to perceive th e relevant featur es in the 

picture (See Appendix E), it could be assumed that the 

majority of students (57%) avoided substantially more inform3tion -

bits of the story. This analysis sugg~sts that the students 

avoided the information - bits not because the time given for 

studying the picture and recording of the story was short 

(see Table 11) but may be due to th e students ' 13ck of t ar get 

language resource. 
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Student : Time Physics Maths Chemistry r 
Code No. Allowed J 

! 
I 

I 
1 10 2 I 30" 3 ' l' 35" I 

I 2 " 1 ' 30" 2' 1'15" I I 
I 3 " 5 ' 2 ' 1 '15" 

I , 
I 

4 I 
" 30" 2' 1 '30" I 

5 .. 45" l ' was ill 

6 l' 1 ' 2 '1 0" 

7 " l ' 1 ' 2 '1 0" 

8 " 50n l' 1 ' 

9 2 ' 2 ' 30" was ill 

10 1 ' 30" l' 1'10" 

Table 11 Tim e used by each student on ov er age is 1 '7". 

4. 2 . Analysis of the us c of stra~egies 

on picture description t es t. 

As was done in the analysis of th e use of stra t egicG 

in th e story - t el ling task, the r equired - information - bits 

of the picture description t ask wel'.c identifi e d a nd listed 

to ge ther with th eir properties a nd r elationships. Informattion 

bits a n d th oir f eatures a r e given below. 



Fea tur e s 

1 obj ect (1) 

2 property(1) 

3 rela tionship (1 ·· ; ~) 

4 ob Ject(2) 

5 propcrty(2) 

6 :,_"e l a tionship (2-3) 

7 abject( 3 ) 

8 relationship (3-4) 

9 object (4) 

10 r elationship (4-5) 

11 object (5) 

12 property (5) 

13 object (6 ) 

14 relationship (5 -6 ) 

15 object (7) 

16 prop erty (7) 

- 58 .• 

17 "" l a tion (7--1) ,(7-2; 

18 object (8) 

19 property (8) 

20 r e l ationship ( 8-7) 

Information - bits 

rul er 

thin, light - co lour ed, 

measured in inches (right si de) 

a nd millimetr es a nd centimetres 

(left side) 

on top of, lying' 

ruler 

thick, measur ed in inches (left 

side) and c entimetres Dnd millim­

metr es (right side) 

nex t to, at the right of 

rubber 

under, down L ·..,m 

paper - clip 

to the ri ght of, next to 

pen 

with a top big 

k ( 

on top of 

pencil 

black 

between, in th e middle of 

pe1:~il 

white 

l ef t of 



21 

22 

23 

24 

25 

26 

27 
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Features Informn tion - bits 

ob j ect (9) pen 

property (9) black 

rela tionship (9-8) top l ef t of 

object ( 1 0) key 

r e l a tionship (10-9) lying under 

object ( 11 ) sharpner 

relationship (11-9,11-8) on top of , lying over 

4.2 .1. Anaiysis of the use of avoidance 

strategy on the picture description 

te§t. 

This ana lysis dc::tls with the students' use of avoidanc e 

strategy by considering which information bits th ey opted to 

include in the picture description task. Table 12 shows 

number of students (out of ten Physics a nd Maths each , and Chemi stry 

out o f eight) who encoded each information - bit in the pi cture 

description t est . (see Appendix D for details). 



- 60 -

Table 12 No. of students (Physics Dnd Ma ths out of ten 

each ; Dnd Chemistry ' ou t of e i gh t) who encoded 

c~ch information - bit of the picture 

!' ... 

Chemistry ! No. Information - bits :Physics l Maths : 
I . 

--~I 
1 ruler 1v 10 7 -
2 thin, light - col oured , 

measured in inches (right 
5 3 0 

s ide ) a.nd millmetr e and 

centimetre(left side) 

over 1 ___ L-___ 
." "j 

IJ ruler .... , 
10 __ . _ _ L _____ . 

5 thick, measured in inches 

(left side) ,md c en ti;metres 4 4 0 

an.d .. millimet'reo (right side) 

6 .nex t to t the ri ht of v 0 0 

7 rubb er 5 4 

8 under down from u 0 0 
. - -~ .. -.. - _. 

- 'olip 4 0 0 

10 to the ri ht of nex t to 0 0 . 0 

11 6 
T-- --.. -

en __ .2-_ _ 
12 with :;, .t op bi~ 0 ! 0 0 

13 key 7 3 I 6 

I· 
.~- -~ - --

14 t o of 1 0 
, 

0 on -+ - -.. ... -~ ~.. ~ ......... 
1 encil 9 

, 
9 

I 
7 

16 black 1 6 0 ---- -----
17 between, in the middle of 3 3 Lf - --
18 encil 10 5 6 ... -_. -----
19 whit e 1 2 2 --.. . .---

20 l e ft of 0 0 0 

21 en 4 2 2 

22 black 2 4 2 

2 t on l ef t of 2 0 0 

24 Key 7 7 6 

2 1 inL under 0 0 0 , -
26 ohnrEner 6 1 1 

27 on t OE .0 f , l ying ov er 0 0 0 r_ ... _ . _._. __ . 

Totol 98 79 --2.7 
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When the t o t al number of s tudents who encoded each 

information - bit is expressed in terms o f percentage , uc c ~n 

ge t n picture of the students who avo i d~d inforamtion - bits 

of the pictUi'" . Table 13 shows percentnge of students rlho 

encoded ench info r mation - bit of the picture . 

To t nl No . 

0' ""''"'] (out of 270 Physcis 
No . of Students 

and Ma t hs each , and 
who enco de d 

Department out o f 216 Ch emistry )! in % 
who enc oded each 

info rmation -bit 

of th e picture 

Phys i cs 98 36 

Mnths I 79 29 I 
Chemistry ! 57 

21 
I 

---L , 

• 
, 

Total 
I 

j 234 31 

Tabl e 13: P erc entage of students who enco de d ench 

informa tion - bit of th e picture . 

It cen be observed from Tabl e 13 tha t 31% of the 

students encoded each inform"ti on - bi t of th e picture , while 

the r emai n i ng 69% avoided . 

As there is no r eeson t o s usp ec t t hat t he student~ of 

each depnrtment were unab l e t o perc e ive t he r el evant features 

of th e picture (see Appendix F) , it coul d b e assumed thnt 

they avo ided men ti oning th e informntion - bits when describ i ng 

the picture • . Henc e this analysis sugges ts tha t the students 

(69%) avoi ded ment i oning the info r mation - bits not bec~use t he y 
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h a d t ime constra int (se o t ab l e 13) , no ~ l a cked t a sk porfor~'nce 

o r i entation b ut may b e due t o the ir l a ck of a de qua t e t~r Gct 

l anguage resourc e to en code the information-bits. 

lStudents To t a l time giv enl 

, 
I 

Ti me us ed by : _J 
" .' Code i 

for s tudy in g and ;j I Chemistr 

~ No. 
r ecording I Physcis' Maths 

i. 
1 

T'35" l' 20" 

I 
10 2 ' 30" 

2 " 2 ' 1 ' 15" 2 '1 5" 

3 " 1 ' 30" 1 ' 15" 20" 

4 " 2 ' 30" j 1 ' 40" 2 ' 40" 
• 

5 " 1 ' 40" I 1 ' was ill 
I 
j 

6 " 3 ' 30" 
I 

1 ' 20" 3 '1 0" l 
! 

i 7 " 1 ' 2 ' 10" 2 ' 25" 

i 8 " 2 ' 15" 1 ' 30" 2 ' 15" 

j ill 1 

! 9 " 2 ' 10" 50" was 
! 

I 10 " 2 ' 1 '1 0" 3 ' 

; 

Time us ed on average is 1' 19". 

Tabl e 14: Time us e d by th e students ( in minut es a nd 

seco nds ) t o desc rib e th e picture. 



- 63 -

4.2.2 . Analysis o f th e use of a chi e v ement 

strategies on the picture descript ion 

task. 

In s ection 4. 2. 1., it was found out tha t 31% of the 

students encoded ~ach informati on - bit of th e picture . 

HoweVdr , some students did no t use appropri:3te words, 

wh e n r e f Grring t o Ilpaper - clip" and"rubb er'.~ Inst ead , they 

use d v"ri ous a chi e v ement strategies . The .fo llowing are the 

str~tegies used by th e students. 

1. \"lord - coinage or guess in g s tra t egy 

-''Paper holder"(speaker 2, Physics) 

2. appr oxima ti on str"tegy 

11 If 

- cl ipper (speak~r 3, Physics) 

- "sharper;! (speaker 4, Physics) 

3 . circumlocution 

-"arcbb ing mat erial which is us e d t o rub 

th e pencil ." (speake r 8 , Maths . ) 

As the ab~ve samp l e a chi e vement strategi es show , 

the guessed or coined word - ' paper - holder ' may 

comp e nsate f or the student ' s lack of r e quir e d voca bula ry ' paper -

c lip '. In addition , the approxima t ed words ' clippe r ' and 

'sha rper' may a lso comp ensate for the students ' l ack of the 

r equired voca bula ry ' pep e r - c lip ' a nd ' sha rpne r ' , r espect ive l y . 

Here , as Kumaravadivelu observed in his a rticle ent i tled 

"?ommunic ","I; ion strategi es a nd psychological processes UnltCr-

lying l exical simplifica tion ," we can a lso obs erve th~t the 

sturlents arc Vlell avmre of th e technique of word fo rmr:tioll by 
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a dding suffix GS t o word · of th e Engli s h l a ngu:oge . 

Though t he student s us e o f a chi eveme nt s trageGi es i s 

n positiv e ~spec t of th ei r ora l communi cation ab ilities , their 

use is, however, in di ca tive of t hG Gx i stenc e o f a gap in their 

English l anGu.::gG knoVil edee . 

Let us have now a lo ok a t ho w th e students orgnni zec1 

their ideCts a nd lan E;u·~ee t o des cribe a nd narra t e: the picture 

t nska. 
Story - telling 

a ) . SpGaker 7 , Chemis try 

ther e ar e s o many people in th 0 s t adium + 

they a r e l ooking the s por t sman + sportsmans 

nr c a tle t es -> b~ th of th Gm ar e i n th e hurry 

to run + the ref ere e says them t o r endy ++ 

the context a rc t o r un qui.kly nnd t o 

win to ge t th e prize + th ey are in g 

rea dy + th e peop l es a r e l ooking who 

win th e per son who ge t th e pri ze - they 

are thinking + so i n t he second pl ace the 

r eferE e said th em t o go that i s bulle t i s 

pounder e d - boundered a nd th ey are runni ng + 

the y a r e runnin E; in hurry + only numb er one 

nnd numb er thr ee and one unknown only 

l eg s een are win th e priz es a nd t~ey the 

p eopl e s a r e l or kin E; them l aughing + a nd some 

of them a r e crying a nd some 0: th em a r G ++ 

tha t is why they [1 r e sad + beca us e o f some of 

the contexts a r e t hei r f amilies or br others or 

fri ends th ey not win the y a r e sad + some of 

t hem a r e very happy b eca use some of them the i r 

fr i ends or brother s or colleagues which me:ons 

+ a nd get the pri ze due to thi s th ey ar e 

hnppy ++ and th e thir ed pl ace the r e f ere 

i t s:->ows h i s gun and paper + becaus e hG l ook 

somG One i s l ay outsi de ma y ma ke kneel down + 

he i s down + th e r efer ee mean very sad srown his 

gun 3nd th e pap ers + peopl es a r e more o f them 

and th e winners ge t s th e pri ze + so th e r e f er Ge sni d 

the l as t onG + ~n d he is kneel down t o go a nd 

t o t Rk e a medicine + he may ge t a heAd acho + 

somethi ng fo r him + but the r e f er ee conclude 

tha t he is th e winn er + may be but he i s down + 

knee l down now + s o due t o thi s reason the 

r efer ee i s sad + and th e peop l e a r e some 3r e 
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h~ppy + some a r e s ad + th e ' oontexts are the 
W1nners ge t th e prize + and that no t win 
the prize th e at10t es not win and ah + 
not ge t the priz e . 

(Time used 2'10") 

The above speaker t ook two minutes and t en scconAs to 

r ecor d th e story (see Tabl e 11 on paGe 58 within this time 

he mentioned many things that ar8 incoherent , and wha t he 

sai d has little subst ~nce. His spoken language command is 

also poor not becaus e he fac~c time constraint t o U8 0 Grq 

Gr ammatically correct sent enc es and appropriat e vocabul~ry 

but because he is weak in manipulating the various lin~uistic 

fo rms of EnSlish. As the r esult o f this, his account of th e 

story is incomplete because he !!voi ded substantial a mount of 

information - bits. We can a lso observe from his account of 

the story the>t a ctua l a nd real happeninGS of the story pre 

no t r epo :-;-·';ou. Yhat is poo rly r eport ed is his i mpressions of 

the story. As Kane and Leor,a rd (1959:287) I'Irque: "objective 

desc ription of events or obj ects is to attempt t o r eport 

accurat e l y the appea ranc e of e vents as they ar e , in depeneent 

of th e ob s erver's perception or f ee l ing,1I 

In sumj t he speaker's spoken language is quite l enethy when 

compared 1'1:. th th e oth er speakers . Howev er, his l cn[. thy talk 

i s "ra mbling and lln ,e~rud, nr ed" (Brown and Yule 1983: 1 03 ) not 

because the t ccsk C:,v : , t o el~c Jt the s tudents spoken l an C"U::tGe 

::tbil i ties <li d no t prov j,de "sa lien t extern" l structure" (rbi,l., 

103) but becaus0 he do .. s not have a W,0d spoken l anGuaGe 

command of Engl; sh , " \,\ ,; ,, '~ '- n ~ntr o 1. e> f th e story - t ellinc t::tsk. 
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b) Speaker 6, Physics 

Wh en + whe n th e bull e t i s s hoo t ed + 
the runners start t o run + ~nd + 
th er e a r e ++ a ft er running is 
start ed - start ed s ome run + 
one of the runn ers i s f dlt + as th e 
r esult - th e ++ as th e r esult the 
+ the peoples become ah + the 
pe oples is ah ++ the peoples bark -
bark ++ thi s is ah ++ (1minut e) 

This s peaker f a iled t o e ncode substancial amount of 

required - informa ti on - bits of th e story. He attempt~a to s a y 

somethine a bout the story but avo i ded it. For insta nc e , his 

attempt to desoribe the event a ft er the start of the r GCC fell 

short. This ha s happ ened not because h e h"d nothir;tc to S Cly 

with the time he had t o r ecor d the story (5 minut es), nor ao es 

it m'oiIl tha t he exhaust e d all wha t he should s a y in the time 

h e us ed ( one minut e ) t o r ecord the story. He abandoned lots of 

informa tion - bits due to l a ck o f "meaning structure" 

(Tarone in Pit Corder 1981:105). 

The use of hesitation devi ec es such as ~ah' and repetit i on 

of words and ?hras Ds, as used by the sp eaker, are devi ccs that 

facilitate th e pro duction o f spontaneous spoken langua~e 

(see s ection 2.2.2.1). However, the spenker used thes e devices 

not bec a us e th e spe ech test was a s such sponta neous tha t enta ile d 

him to s earch f or more time in oraer t o p l an, or eanize ana 

deliver his messae;e but bec ,'1use his spoken langua ge production 

abili ty i s l ac kin ::, :'.~ t arcet l e. ngua ee r es ourc e t o encode the 

tota l information - bits. 

I 
1 
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c) Spenker 8, Ma themat ic s 

at th e firs t page + I un ders t a n d from 
the ++ a n d th e fir s t f i gur e th~ t 

m0ans I udnerstnnd th e r e f e r ee + 
a h I th i nk + for the ++ to wist l e 
the runner + a t the first f i gur e 
the r efer ee give f o r the + runner 
to star t a n d sec on d + h e a h + 
e ive a h + h e s hoot th e pistol a n d 
+ on th e + the sky + that means 
I t hink + on the sky h e seens + on 
th e sky h e kick o r sho o ts the 
bird + a n d the bird c a me on 
his h ead + the n h e f e lls his 
pisto l + a nd what is on his ha nd. 

(one minute) 

As cnn be observed in th e above s p oken t ex t, the 

speaker started t o s a y some thin g Abou t the stor y but fai l ed 

short in mi d - uttera nc e . In other words , his r epeated 

a tt empt s t o narr~ te th e story en ded up in r epeatinG words and 

phrases followed by long pauses tha t impede communicc:t i on· . 

And thi s i s in di cat iv e o f th e student's l ac k o f l a n guage 

command·. 

Picture description 

d) ,( Speak er 6 , Physics) 

The r e are t wo pencil s + a n d two rul e rs + 
two k e ye + on e spheric a l s e t a nd on e sha rper + 
a n d a k e is + th e ah + the pen - the l on Ger 
pen is betwee n th e ossing r e ulers + 
a n d th e short er on e + th e l eft o f the dark 
ruler + th e key is a bov e + a n d the a h + 
above th e two rulers and ah + a n d on e 
kcy i s be l ow a n d on e k e y is bel ow a n d 
t he sha rpe r i s be l ow ++ 

<. I minut e: a n d 20 seconds ) 

In the above desc ripti on the speaker me n t i oned so me 

ob j ec t s of t h e picture. However , h e f:,li l ed t o descr i be their 

r e l a tionshi ps and p:::-"per ti es clear l y. In addition, h e made 

a wrong reference of objecte.. For exampl e , he wrongly named 

the object found between th e two crossing rulers as Ipen~. 
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Wha t is morc, th e student ' s ungr ammatic a l a nd incomplete 

sent ences , inappropria t e usc of words a nd incompl e t e 

i deas contr i but ed to th e student ' s l ack of communicat i ve 

ab ility. 

Thus it could be a ssume d tha t the speaker fail ed 

to enc o~e the tota l informa tion bit s no t because the time 

given (10 minut es) was short or he exhausted wha t he shoul d 

s ey within th e time h e us ed (one minute an d twenty s econ ~s) 

but because of his inability to descr i be th e pic ture as 

accura t ely as possibl e due to lack of adeGua t e t arget l anguage 

r esourc e . 

on the left side + t , re i s a key + over the key 
therei is a penci l + unde r th e key in the pencil 
there is qnoth er penci l + abov e the key + there i s a 
box + the! 'j are t wo rulers lying one abov e the 
other + between the t wo r>,l ers - there is 
a pencil + the pencil is us ed to dr9w pictur es 
t a nd th e ru2,esrs a r e us ed to measur e th e distance 
o f the pictu! 's or th e size of the p i ctures in 
general + on t '1e ri ght side o f the t wo rulers + 
tllGI'e i s a broke n ke y + unde r the broken ke y 
+ there is a test tube + the test tube used to 
t est whe the r a c~emical - what kin d of chemic al 
is present in a laboratory ex perim ent + a nd betnesn 
the test tube a~d the upper rul er + t here i o - there 
is a t es t tub e - above the t es t t ube there is a 
beaker - like so Je thin r: +++ 

The above spea ker ha, 1 re l Rtively speaking , a be';;ter 

command of EnGlish. Ho weve " hi s kno wl edge of l anGuage ,has 

not helped him to enco de ini . -ma tion - bits as accura te l y as 

possible . In oth erwer ds, he ·'ai l ed to mee t the r equirements of 

the p i c tur e description t ask. He W'1S asked t o i dentify ['.nd 

stat e th e propert ies ap~ r elpoionsh i ps of the various objec ts of 
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the picture. 2~ , however, faile d to do his job. Instead , 

he mentione d non - exist ent obj ects such as 'test tube l 

a nd ' beaker l and sta t ed th eir functions. His inability 

to encode obj ectively th e information - bits of the picture 

i s failur e to fill the informa tioh gap that exi sts between 

him a nd a liut en er. 

The analysis of the ab ove spoken texts r evenl tha t the 

students are not only poor in the ir English l angua ge command 

but also l ack ora l practice in such kin1 of communic a tion 

tasks. This sugcests tha t th e students need tra ining in the 

or"l mode. 

4.3. :'lnnlysis of th e students ' communicative 

performance on the two t asks (picture 

description and picture - based story-

tellin~) 0 

In thi s section the students communicative performnnce 

on the two tasks will be comp er ed a nd "nalized. This then will 

be followed by th e assessment of the students' over"ll 

communic a tive performance (results of the two t a sks combined) 

to see whether the students ar e ab l e to effectivel y communicB,te ideas 

or(llly. It l'S ,',,,- ', t ' h tha t the ,. . .. . no lne; er e students communicative 

performanc e is assessed in t erms of r equired - informa tion -

bits encoded. 

Summary of the array of scores (Appendix C .and D) of the 

students ' communic a tiv e pe r[vrmAn~ p on th e wo t asks together 

with their average scores is given in Table 15. 
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Table 15: Raw Scores of the students' communicative 
performanc e on the two t es t tasks. 

Stu. Story - tellinll: Pic ture de cr< ~ .. ". Code "l:icore out 01" 13 
"" 'Z-core out or " 27 51> 'l'otal No. information-bits information_bit ; in% , . - .. 

1 9 69 9 ~3 1v2 
2 i 7 54 6 ~2 76 I 

3 
! 6 46 6 22 68 1 

4 5 38 5 19 57 
5 - - - - - I 6 9 64 5 19 83 
7 4 31 6 22 53 I • 8 7 54 9 331 87 I 

, , 
9 I - - - - I -

j 10 5 3n 8 '30 68 , 
I 1 

1 
9 69 6 22 91 I 

2 7 54 8 30 84 l 
3 5 3C, " 9 33 71 I 4 4 31 1u 37 69 
5 I 5 38 12 44 82 
6 I 3 23 8 30 53 
7 1 2 15 13 48 63 ! 
8 

, 
38 8 30 68 , 5 1 

9 , 
5 38 13 48

1 
86 

1 4 31 10 68 I 10 i 37
1 1 I 2 15 9 33 48 

2 7 54 ? 33 87 
3 9 b~ 7 26 95 ! 

; 
4 

i 6 46 6 22 68 1 
\ 5 3 23 5 19 42 , , I 
1 6 6 46 5 19 ' 65 • 

7 9 69 12 44 11i3 
8 7 54 7 26 80 
9 6 46 12 44 90 

10 6 46 8 31.1 76 
28 

jMean 44 31 

-AveraGe 
in% 

.51 

38 
l 34 

I 29 

-
42 
27 . 

! 

44 I , 
i - , 
l 34- , 
1 46 I 

42 I 

36 I 
I 35 

41 ~ 
I 

27 \ 

I 
32 ! 

I 

34 I , 
I 

43 I 34 
1 24 

44 
48 
34 I 

I 21 I , 
33 , , 
57 I 

! 40 
I 

If5 

i 38 

37 
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4.3.1, A Comparison of the students' 

Communicative per formanc e 

on the 1!No tasks. 

In order to compar e the student s ' communicative 

pe rformanc e on th e two t asks, numb er of encoded informat ion 

bits for each s tudent (out of 13 and 27 , story - t ellinG ~d 

description, r espectiv el y) wer e counted, and converte d to 

percenta[,e forms . Tabl e 15 on page 7~ shows summary of rn\"l 

scores (Appendix C and D) of the students.) 

Frequency distribution of th e students' scores is 

Given in Tnble 16. 

~ 

Student No. of Students 
-~ Sco re 

Story - telling picture desc ription 

o - 16 2 -
17 - 32 5 16 

33 - 48 11 12 

49 - 64 6 -
\ 

65 - 80 4 - I I 
, 
! 28 28 I 

Table 16 ; Frequenc y distribut '- of the students! 

scores on the two t asks. 

The mean r esults of th e stunents' communic e. tive 

perform~nce on story - t ell ins and description t a sks \"Ie~e 

found to be 44 and 31, r espec tively; As these mean results 
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show, the students' communicative performa nc e is better on 

the story - telling than picture description. However, 

both communic ative performance results a r e below the minimum 

expect ed average (50%). Besides, as the Histogram iii. Fit;ure 1 

beloYl shows, 82% of th e samp' " students got results below 

the minimum expect ed avera ge (50%) on the story - t elling 

task, while all sample students (100%) got r esults belovl 

the minimum expected average (50%) on picture description 

task. This difference of p erformanc e may be due to easiness 

of task type. ':rhe follo wing Historgram shows a comparison 

of the students communicative performance on the two tasks. 

c===J Test 1. - Story - telling 

16 1 
I 771 ! "' ..... 

f!f 
// 
~ .. ' , 

.-

~ Test 2. - picture 
~ description 

It 

10 

'if 

6 

w, 
\ 

1. ~i \ ' I 

! L. -1 
(7-/6 II · 3 (;,... 

Figur 1 : A 
35- % ¥9-6~ 6$- )0 
Comparison of th e s tudents' communic:ltive 

performance on th e two tasks. 
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4.3.2. An a$sessment of th e students~ 

overall communicative perfor-

mance. 

This sec tion examines the students ' overall 

communicative performance in light of th eir average 

scores of their performance on the two tasks. 

Frequen9:y distribution of the students average 

scores on the two tasks shown in Table 15, p. 70 is 

given b~lo'C. 

Score Student No. 

. 1/" 

20 - 25 2 

25 - 30 3 

30 - 35 7 

35 - 40 5 

40 - 45 7 

45 - 50 2 

50 - 55 1 

55 & Qbove 1 

Table 17: Frequency distribution of the students 

average scores on th e two tasks. 

The mean result of the students' overall communicative per f ormanc e 

was found to be 38 . This r esult is, however, below the minumum 

expected average (50%). Besides , as th e Histogram given below shows, 

the vast major ity (93%) of th e students go t r esults below the 

minimum expcct0d average (50%). This shows that the students ' 

communicat ive performance is not as expected. 
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161 

11J, I , 
I I 1.2 

I 
I 

HJ I I I I 
r, ! I 
6 I 

I 
1+ ! 
'2" I 

I I ! ~" , " 

20 - 25 "36 - 5 ' 51' - "65 

Figure 2: Histoeram of the students' Qommunicativ e 

performance results. 
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Chapter Five 

5 . Conclusions and Recommendations 
- .. --

Spoken Language requir es learners to manipulate the 

various linguistic forms of language and to use them appropria te_ 

ly for communicatiQn.In addition, beause spontaneous s poken 

l anguage is done on the spur of the moment, it requires l earners 

to ha ve a goo d grasp of th e various deric es in order to facilitate 

their spoken production problems. (See Ch. 2, Section 2 . 2) . 

;'lha t is more, spoken language entails learners to use various 

achievement strategies when th ey have not got r equired vocabulary 

or structure of the t a rget language . 

This study attempted to aSsess English Oral Performance of 

Diploma Students of Bahir - Dar Teachers' College . To carry out 

the stUdy, two oral performance tasks (picture description a nd 

s tory - telling ) were given to the 28 sample student s . Their 

oral performances wer e then tape - r ecorded, transcribed , and 

analyzed to determine their oral communication abilities. To do 

s o, Brown and Yule's me thod of assessment was used. In line 

with the method, th e students' oral performances were quantified 

in t erms of the positive numb er of r equired - information - bits 

If transferr ed. 

5.1. Conclusions 

5.1.1. The analysis of th e stUdents' English ora l performance 

t es ts r evealed tha t: 

a) 57% and 69% (see Table 10 and 13) of the students 

avoided substantially more informa tion - bits of 
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th e story - telling a nd picture description t asks, 

respectively. Thi s has happene d not because the 

or:" l p ervorm:::mce t ask mat erials we Y'e difficult to 

p erceive , not WaS the time given for studying 

a nd recording shorr (se e Tabl e 11 and 14), but may 

be due to the students lack of targer l a nguage 

resource to encode the requir ed information -bbits. 

b) 27% of the students us ed various achi evement stra t egi os 

( Table 8) to encode d information - bits. However. the 

students ' use ov communicat ion strategies indica t es 

tha t t~eir English ora l performa nc e is not still 

f luent, situat ionally appropriate a nd economical. 

5.1.2 . The analysis of the students' spoken t ex t s r evea l e d that 

the students' ideas and use of l anguage is fra gment ed 

and incoh"rent. In addition , the students made 

all sor t s of hes ita tions such as r epea ting of entire 

ideas statef earli er, followed by long paus es that 

impede communication. 

5.1.3. The compar ed mean r esult s of the students' English 

ora l performance in the story - t elling a nd picture 

description t a sks were found to be 44 and 31, r espectively. 

These mean results indica t e tha t th e students' Joral 

performa nc e i s b", tt ar on story - t olling than picture 

description. Howev er, both mean results a r e belo w the 

minimum expec t ed average (50%). This further indica t es 

tha t th e students ha ve l a nguage defici ency to 

communicat e th eir ideas orally. 
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5.1.4. The me~n result of the students ' overall 

English oral performance (the two tasks 

combined) was found to be 31 which again is 

f~r below the minimum expected average (50%). 

In addition, as figure 2 show, 93% of the 

students got results below 50%. 

5.1.5. The result of this study correlates with the 

result of Seim e Kebede's study on the listening 

abilities of students of Bahir - Dar Teacher~ 

College. In otherwords, both studies found 

out th~t diploma students of the college are 

below the minimum expected ~verage (50%) in the 

oral nnd aural skills. 

5.2. Recommendations; 

The findings of this study show that the students' 

English oral performance is below th e minimum expected 

l evel . This suggests that the teacher trainees need 

to have a good command of the spoken language in 

order to carry 'ut their tea ching responsibilities 

effectively. Otherwise, th e t eacher tra inees may be 

inefficient in their work. This in turn, may seriously 

affect students academic performance. 

Thus to improve th e trainees spoken performance 

the following rocommenda tions are made. 
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5.2.1. In addition to the existing Freshma n English 

cou~s~, intensive Spoken English exercises 

s hould be giv en to the trainees. This is because, 

if traine es lack the nec essa ry spoken l anguage 

command in the t a r ge t l angua ge , they may t end 

to us e l a ngua ges other tha n English. And t h i c conflicts 

with the t esting proc e dures b eca use all s chool ex umin­

a tions ar e a dminist er ed in English .both a t the 

na tional a nd po s t - el ementa ry school l evel s . 

5.2.2. As s poken i s mor e sponta neous tha n planned, tra inees 

shoul d make i mpromptu s peec h prac tice in order to 

develop their i nt er a ctiona l and transaction~l 

skills. 

English ora l performa nc e a ssessments should be 

c urri ed out a t dif f er ent interva ls in order to 

see the students pro gress and comma nd of the 

or"l skill. 
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Sneaker one 

Appendix A. Transcrir'tion of the recorded 

stOry telling test 

Key Pauses are r epr esented by : 

+ ~ a short pause 

++ ~ a l onf pause 

:nritted portions are r eprestend by: ••• 

unclear ;")arts are represented by (?) 

1) Chemistry students 

I am ~ing to explain the picture + in the first section + it look + ah 

the picture is arace of runninrr + there are one t= three four five six 

atlets on the court + and there is + an arbiter who where - who is well 

dressed person + and the arbiter is goin(" to fire the pistol here + and 

there are also observers who are r eady t o watch the race ++ in the second 

section the arbiter is + he has just has automatically fired the pistol and 

the atlets are runnin~ + t= of the atlets are acs - acceleratin~ here + 

number one and number three are accelerating + of course number one is leading 

++ and in the here the + observers are moralizinr them + same of them are 

shouting and some of them are waving their hands just to moralize the atlets 

++ in the third section + in the third section I think I don know what is 

wron~ with the arbiter + just he has dropped down the pistol and also he has 

dropned down the papers on which he has written the record and the + the 

observers they are laup:hinf! at him. 

Speaker t= 

ah from the firure ah + what we can understand is that + first of all + 

ahh this is ah a r ace and the r acers are sit in positions + and there eh 

the r iferie was made his puns + and he was + and ah t he ref eri e makes his 
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guns and + the racers are sittinr; in positions ah + and at the last the 

results who scores the + the results of the racers + I think there is a 

bird on his - on his heads + and as a result he afraids and - and he 

discards the papers what he scores + and all the + also his guns + and the 

spectators are also + explain their hapDiness + ah ah about the race + and 

I thinks + ah also there is some who are thinks due to accidents and the 

result of the race was also + ah as you can see fran the figures was it 

is completeds ++ and the spectators also explains their happiness ++ that is 

the whol e what I thinl{ 

Sneaker three 

This picture shows that ++ in the first place on the first figure there 

the race + the racers are ++ ready to run ++ when the wistle is shooted + 

and as the first + as the second place + number one and nunlJer 2 becares 

+ they becare to compare each other and number one becares the winner + but 

the person who is infront of them ++ in front of them + becares fri,mtened 

because of + the bird is ++ is on the head and he dropped his wistle and 

paper ++ but + in the stadium the persons are + the participants are some 

of than laughinf.! some of than becanes happy + then the race was canpleted 

§Peaker four 

Let me start the + to toll to tell the idea of this picture + first of all 

in picture number one + there are so many people as well as the runners or 

the candidates are on their seats + meaning they are ready + to start 

runninp, ++ and also there is a judge carrying a [.!Un as well as I think + 

an his another hand he is carryinf' a piece of paper ++ next on picture 

number two + the runners are on their way or they are runninll very fast + 

and the judge carry ap:ain his = as well as a piece of paper ++ next + 

the peo!)les some of than are laufThinv, sane of them are their face l ooks like 
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I don I t know the reason + they are + are looks like cloudy dark + and sane 
of than clamp their hands + and sane of than clamp their hands + and finally 
+ in the picture number three + sane of the peoples are again laughing and 
sane of than are sad + and ah the judge there is sanething on his head + 
I think + the + on his head and suddenly the bird arrived + as I think and 
unconsciously he dropped his gun - as well as his piece of paper + therefore 
the idea of this picture is the falls ++ 

Speaker six 

as I understood fran the picture + this is a certain stadium in which + a 
race is conducted + the race is especially belongs to athletics + and 
which is a part of athletics known as running + there are six computors in 
the race + and there is a man charf"€d to conduct + there is which holds a 
pistol upwards + as the man shoots the pistol + the computatives started 
running ++ on the way of running + there are tw.J canpeters who are tryinp: 
their bests + finally the race is finished by one of the two and the rest 
are rEmaining behind + the man which holds the pistol when he shoots the pis 
the with the pistol + the pistol + he hit fortunately a bird which was flying 
over the air and the bird fell on his heads + the man suddenlly dropped his 
pistol + and piece of paper + as this tinE + the spectators were cIampinI?: 
their hands to p;ive sensations and lIDrals toward their fellows. 

Speaker seven 

there are so many people in the stadium + they are looking the sportSimn 
+ sportsmans are atlets + both of than are in the burry to run + the 
referee says than to ready ++ the contexts are to run quickly and to win 
to get the prize + they are in a ready + the peoples are looking who wiT' 
the person who get the prize - they are thinking + so in the second place 
the referee said than to go that is bullet is poundered - boundered and 
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they are running + they are running in hurry + only number one and number 

three and one unknown only lei>; seen are win the prizes and they the peoples 

are looking thEm laue-ping and sane of thEm are crying and sane of thEm are 

crying and sane of thEm are sad + that is why they are sad because of sane 

of the contexts are their families or br others or friends they not win they 

are sad + sane of thEm are very happy because sare of thEm their friends or 

brothers or colleaeues which means + and ~et the prize due to this they are 

happy ++ and the third olace the referee it srows his gun and paper + beccause 

he look sane one is may outside and may make kneel down + he is down the 

referee mean very sad srown his gun and the papers + peoples are IIDre of thEm 

and the winners F,ets the prize + so the referee said the last one + and he is 

kneel down to po and to take a medicine he may p;et a head ah + le~ - ache 

sanething for him + but the referee conclude that he is the winner may be but 

he is down + kneel down now + SO due to this reason the referee is sad + and 

the peopl e are sane are happy + sane are sad + the contexts are the winners 

get the prize and that not win the prize the atlets not win + and ah not 

get the prize. 

Speaker eight 

Here it is the race + sane where take place in a particular ++ ah stadium 

+ and ah + the + the first figure show + on the runner and the referee ready 

+ the runner ready to runner + and the referee ready to shoot the pistol + 

and the second one is show + erm after they run scme distance and + only two 

runner are rEmain + and the one who - who I can see thEm + his number 

le~ the runninp: + and the viewers ah + f ollow the race - the runninp; + 

attendedly + and they are happy with the the race + and at last I don't + 

I don't think he is well + he the referee srrnv his pistol and record paper 

+ and ++ this is what I understand from this picture 
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Speaker ten 

the runners are ready to start the game ++ they are waiting for ++ the sign 

of start ++ the referee is ready to + show the sign of start + there are a 

large numter of people + in the stadium + t o see the game ++ the eame has 

already been started + some of the peoples give moral to the runners ++ then 

the referee has been faint down he dropped the starter + and the papers 

scattered. 

Physics 

Speaker one 

they are + on + they are on the race + the place of the race + then + at 

ahh + the ah the ooople told than t o pet their proper positions and + he 

counts one up to + ••• one t 1MJ three and then fire the gun + and ah sportsmen 

start to run on their position + then accidentally as the r eferee shoot the 

bullet + it instantly hits the duck which was flyin~ on + in the sky and the 

duck falls down on his head + the spectator were who ( ? ) so aJIllSed of 

the - this accident and they forvet of the of the race + and they make jokes 

on +++ 

§peaker t1MJ 

(he cleared his throat) . Ok in fi~e one + there is a f ootball field + 

In p:ootball field + there are sportsmen + who are + ah they are waited to 

start running + there is + ahh ++ then the ahh runnin~ is started - started 

by + a kind of shoot a colt + the colt - the colt - the gun is shooted by 

the + referee - referee shoot the real gun + the gun shoot the bird + the 

bird ah wich are f lying at _he sky + then the bird - the bird fallon the 

ahh the r eferee head ++ 
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Speaker three 

here the spectators are sawinf, the runner ahh to get r eady + then + the ahh 

the race bein?,: + beinp: bevan and those run on the field its time that ahh 

one of the runners has fallen + the playing man ah ah l et his pistol ah 

alanning +++ the spectators and the peopl e found the runner ready + they 

start the race + they conclude their race + and it is this time that the 

playing man l et the pistol alarming + this time the playman l et the runner 

and the thinv. fallen + here the runners were it is said start + then the 

playman shoot his pistol and began the racers then the playman raise pistol 

to start the play +++ one lead the people who are seeinp: the playinp; the race 

+ then the racer runner start just they race and the count judge time + they 

run ah the spectators were amazed when the playman l et the pistol +++ ah 

became afraid + the spectators alarm +++ 

Sneaker four 

in the first figure they are runners + and the runners are ready to run + 

and the race + and the arbiter is ready t o start the run + in the second 

figure to watch the runners over sit the other + and so the observer + and 

the arbiter felt happy and in the 3rd ah figure + the observer and the 

arbiter fell unhappy + the runners who they had taught to win did not win 

the ah p:ame 

Sneaker five 

the Mi - the ah run (? ) this person raising and one person adjust his 

hidden ah - pistol + and observe many persons + the second number one is 

first runnine + num~r three + the number three is the second + there are 

observers + number three + the pistol is he srown down and one person + an 

ah +++ 
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Speaker six 

when + when the bullet is shout ed + the runners start t o run + and + there 

are after - after running is started - started some run + one - one of the 

runners is felt + as the result - the + as the result the + the peopl es 

become ah + the peopl es is ah ++ the peopl es bark - barker +++ this is ah +++ 

Speaker seven 

in the (? ) they shoot the runners and they started t he runninr; + the one 

runner has faint and the - the one who shot has dead + his shoot - his 

shoot and the papers + and the ++ the ah the peopl e have +++ 

Speaker eight 

here the figure shows + when - when the - the arbiter shoot his shootinp, 

++ the runners are in their running + at the of the competition + the two 

runners are speed in their competition + the one wllO - who wear + number one 

++ after than the one who wear number three + after - since it is the end of 

+ the end of competition + the arbiter ++ the arbiter ag,ain ++ he is love to 

shootinR + as this competition + the spectators + are greatly happy with the 

competition + thirdly ++ the spectar seen their seen that with out the + ah 

control of their internal motivation + they ~V t o + they Srow to the arbiter 

++ little animal t o his head + secondly the arbiter Srown - Srown his bullets 

:md ah + scorinf( + Srow his bullet and + rnanscript + it is the ++ it is the 

+++ in the spectators are without the control of their internal motivation + 

they throw to his head little animal + at that tllne + the arbiter suddenly 

throw his bullet and + paper + it is his due record the runners count 

Speaker nine 

there is a S)X>rt + t he sport is to run + the people who watching the run 

the - the competition in running and the runner and the referee hold the 
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wistle and he suggested his runners t o running + and he wistled to shot 

the wist Ie + and runners start t o run +++ the referee observe what ever he 

has in his hand + the wistle and the materials to record to the ++ the 

canpetition result + that he lost the materials who has in his hands -

because + the bird + fells on his head and finally + that was all - all the 

people and one of the runners fell down on the ground. 

Sneaker ten 

here there is a man stand on the place + on his hand + there is a r:un + 

I think the runnin? arrange themselves for running + and after the sun fired 

+ they come running + and some where here some people are running + and after 

this - some body - some + I think a man felled on the ground + and the man 

arrange himself for ah standing the man from the ground ++ I think + in my 

opinion + (? ) +++. 

2. ~~thernatics Students' 

Speaker one 

then ah everybody it is start to - to canpare of who running in the first 

figure + and the ah +++ then the ahh running is starting + the second 

paraeraph said + I see ah - it ah is ++ it is during the racing the 

canpetition of runnin!T. + and the third one is +++ during the first in the 

been which is seen in the competition at the starting + and the second one 

is + the ah during the canpetition of running the people which an IIOrals of 

the ah + of the third one is + there one body came of the manager and playing 

(? ) I think this carrying a playing in his head + isn't. 

Speaker t\\Q 

in the first picture + eh there are + ah a runners + and there is - also 

another person who ah assigned to ah + to fire the bullets + that means the-the 
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sound of the colt which ah + which ahh already + tells the sta-the sta-the 

runners to start + and in the second picture the ah + the colts are fired 

+ and the runners are to ah - run and in the - the third picture + I think 

the ah one who is assigned to fire the starting colt + the starting sound 

ah I think ah + ah it seans ah he has not + he has np practice on firing the 

colt and because of that + I think ah + ah terrorized because of the sound 

of the colt and released the papers he - he handled. 

Speaker three 

there is atletics a ready to run + all - and the watchers + in the a man in 

front of then + after they had + shoun to start running (? ) after t hey 

have runnin~ immediately + a man t old him to run + they look like unhappy 

due to on his head + fails on a bird + fails on his head + I think when he 

shoot the ['U1l + the bird ah with the - the bird ah fells on his head but he 

did not do to kill the bird + that means unexpected + or ah unexpected thill/7, 

happened - in the duration of the atletics runninv + so the man told then to 

run stop his duty or watchinp at t he atleticss + and the runners ++ the runninff 

could not be known who is the first or second or at all the atletics runners 

interrupt their running. 

Speaker four 

there is all a race + ah of running + the - runners are ready + the runners are 

r eady + and + the ah judge fired the pistol + and t hey are ready f,oinr; + the 

atlets are already UOinV + t hey finished the ah the race + and the judge + and 

the en judv.e and the en judp.:e is recordinr; + and the jud(1:0 record their rank 

ah and the peoples who are looking the race + are happy +++ 

Speaker five 

a person - a person who started to f!O to run + and a ludge will be - ah start 

by sanethinr, and the persons are run + and the judge will be afraid because 
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of the •.. is over the head + over the head ++ a person who start to run + 

and a judge will be doing sanethinrc + and the persons are running + at last 

the persons - the jucl.pes are afraid because of the hen is over the head. 

Speaker six 

what I can observe fran the ,1icture is that + there are many peoples which 

are collected in a certain field + that means it is used ah for racing + 

or there sre many + players or runners in a field + and they start to + 

there are ready to start.. . + to ccmplete the r;ame or + they are the 

canpititers + and for that a person stands or ready for ... in order to 

they start he bevan to shoot the gun and when he shoot the gun + they are 

reach in a certain distance + there there is sane person who stands far 

fran the first man and he shoots the gun when they are on the way and when 

they hear the sound of - the gun + one beccme fails and the first person 

who started than cane here + and when he saws one person fails he beccme 

very angry angry so he lost what he has fran his hands. 

Speaker seven 

there are six runners + they are ready t o run + and there is a man + who is 

ready with a gun + who he shoots the r,un - the runners start to run ++ and 

when the man shoots the gun he killed a bird 0!1 the sky + the bird fall on 

his head + and the crowd lang-hed at him + when the crowed lauv)led at him he 

dropped the paper Rlld the gun he had on his hand. 

Speaker e i ght 

at the first p:l$"e + I understand fran the + ••• and the first figure that 

means I understand the referee + ah I think + f or the +++ what is he fran 

the +++ to wistle the runner + at the first figure the referee give for the 

+ runner to start and second + he ah + give ah + he shoot the pistol and 

+ on the + the sky + that means I think + on the sky he seens + on the sky 
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he kick or shoots the bird + and the bird came on his head - then he fells 

his pistol + and what is on his hand . 

Speaker nine 

Ok . I see in picture one + ah a peopl e who wat ch the running + and I see six 

runners + who are ah ready for ccmpetition + and there is a man ++ who checks 

the ah or ah he ordered the starting of t he runner + and also on picture two 

I see the ra the man which ah who ordered the runners shoot the prstol + then 

the runners will start to run ++ on pi cture three I see + fran urn fran urn 

peoples who 'HUtch the game srows a dead bird on + on er a person who ordered 

to start a runner + then the UllUl for this sudden thing he lost his pistol. 

Speaker ten 

there are + t here ar e peoples run - who saw the atletics + there are peopl es 

who saw atletics + and there is one + there is one starter + and + starter 

started the atletics + after the at l etics started t o + t o shoot - the gun 

the runners started to run + at sane distances the runner falls dOlVll and 

the starter feels unhappy +++ thi I think ••• 



Speaker one 

- 93 -

Appendix B. Transcription of the picture 

description test. 

Chemistry Students 

there is a key + just at the top of the key + there is + a box - and on the 

key there is a black pen + just + at the bottcm - of the pen + to the right 

there is a pencil - a white pencil + and at the - at the right of the pencil 

+ and at the right side of the pencil - there is + a long ~aduated ruler + 

arid as this lonr: r-raduated large ruler - there is also + a white I!lass mirrior 

+ which is graduated in centimeters and milimeters + between these r:lass 

mirror and a the long graduated mirror there is - a pencil + this is I think. 

Speakertv.o 

the general description what I can give from the figure is that + first there 

is ah ++ on the left side ah of the ah on the left side there is a key + and 

ah on the keis there is a black objects + and below the keis + there is ah 

a pencils + and ah also above the keis there is a small objects + and it is 

not clears + in the middles ah there is ah a ruler + and in this rulers the 

there is one rulers which crosses it at an angles + and - and betweens the 

one the rulers which is founds and betweens and the ones which crosses it 

in '::letween than there is a pencils + it PJinteds upwards + and on the above­

€ll the right extrane - ah side of the ruler + there is ah a pen + and on 

the - above pen there is also a keis + and on the left extrane sides there 

is an ah object - it seans likes stones + and below the stones there is a 

small object - it is not clear + I think it is + likes ah + small object + 

and ah from the fivrre - fran the €:Emeral fipure there is - tv.o pencilS 

one is found on the l ef t sides and - ah t he other is on the right sides 
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between the two rurals and there is also on the left side there is ah a 

keis + and there is also on the down side of - the + glass ruler and the 

l onp: graduated ruler + as the upper side of the lone: p:raduated ruler and 

the glass ruler + there is - a duster + at the bott om of the duster + there 

is a chalk + and at the top of the dust er t o extreme ri~ht + there is + a 

round + bottom flask or container + t o the l eft - t o the right of this round 

bottomed container - there is a qualified pen + this is all about the picture. 

Speaker three 

ther e are two rulers + in between the two + there is pencil which is left 

of + which is l eft of + the ruler in millimeter and which is right of + the 

ruler in centimeter and to the l eft of the ruler which is in centimeter + 

ther e i s + a pen + which is besi de or near t o the ruler and above the pen 

there is a key + and on the key - there is a comb and + a~ve the key + 

there is + t here is ah ++ there is some what it seems like a bap, and on the­

on the ruler + which is a millimeter + near the + near it there is + a test 

tube and above the test tube + there i s raser which is used to rub and near 

the raser there is a key + and to above the key - ther e is + some what em + 

some thing near it + and in r,eneral + on the rir,ht side of the two rulers 

which is - one in millimeter there is raser a key and a t est tube and between 

the two + between - in between t he two - rulers there is a pencil and + on 

the l eft of the ruler which is in centimeter + there are a pen + ah a key and 

some what it is a comb + and above the key there is some \Vhat it seems a bag. 

Speaker four 

and l et me expl ain the nature and property of this picture + first there is 

a glass ruler which stands vertically + and again there is a w<X>d ruler that 

means + a ruler made up of wcod + on a glass ruler slanted + on the rip.:ht 

side of the glass ruler + there is + ther e i s + eraser on t he t op corner of 
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the ~lass ruler + and also there i s a key - and there is something on the 

key + and below the key + that rreans on the below corner of the " lass ruler 

+ there is a pen + and between the glass ruler and the \'KlOd ruler + there 

is a pen - and also above the wood ruler there is again another key + and 

there is also a duster + and + below the duster that means + on the + 

between the key + and the wood ruler + there is a piece of chalk + and also 

+ one thing I forgot is that + above the key + that rreans on the l eft of + 

the " lass ruler there is eraser + that rreans a rmterial which used to rub + 

rubbin~ ++ this is the nature of this picture and that is over . 

Speaker six 

on the left side + ther e is a key + over the key there is a pencil + under 

the key in the pencil t here is another pencil + above the key + there is 

a box + there are t\vo lurels lying one above the other + between the two 

lurels - there is a pencil + the pencil is used to draw pictures + and the 

rulers are used t o rreasure the distance of the pictures or the size of the 

pictures in ~eneral + on the ri~ht side of the two lurels + there is a 

broken key + under the broken key + there is a test tube + the test tube is 

used to t est whether a chemical - what kind of chemical is present in a 

laboratory experirrent + and between the t est tube and the upper ruler + 

there is - ther e is a t est tube + alove the t est tul~ there is a beaker like 

some thine: + 

Speaker seven 

there is so rmny pictures + in this pictures + in the first part of the 

piCture + there i s a kei (key ) + the kei under the kei there is a lock of 

kei + on the kei there is also + what I can see clearly + below it there 

is a pencil + which t his pencil is near to the + ke i below it + and the 

right side of this pencil + there is a ruler + this ruler is - I think 
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made u~ of wood + its it' s numbered by continuous numbers - their numbers 

are not c l early seen + and ah on the in t hat ruler there is also another 

ruler which is pictured clearly + and their numbers are seen clearly + it 

is numbered one upto thirteen + between the t\\O rulers + there is also 

another pencil + near the t\',Q these pencil and aoove that pencil and to the 

right of the ruler another modern + the engineers rulers + between the 

engineers ruler and first ruler + ther e is + what I think but I am not 

understood it clearly + there is a chalk rrn.y be + I am not sure for that 

+ above the chalk there is a duster + which is near to the first and pictured 

black black col ored + near the picture black colored + near t o the duster 

in the right hand side + there is another kei + this kei is + near t o the 

enr,ineer's modern ruler and the duster between them + then this picture in 

short indicates about the different particles or things which are useful 

for + engineers or students + or rmybe for carpenters + /') ;J'(a\\O) yes it is 

exactly useful f or carpenters - pencil + kei + three different types of 

rulers + duster + and like +++ 

Speaker e ight 

ok - let me start + on the ah + l eft hann em + I see + the kei (key) + under 

the pen + the pen is + black and short + which is + inserted above the key 

+ and + at the bottom + there is a pencil + this pencil is + white and short + 

then G(O to right t here is ah dark lurel which i s inserted + under the white 

and the lon~ ruler + and + when we ITO t o + right hand of this black ruler + 

there is + a pencil + the pencil is black and long + it is inserted between 

em + at the left hand black ruler and em + at the ri['",ht hand + which is 

inserted diagonally + a white and l ong ruler + and when we go t o right + and 

+ at the top of white ruler + I see ah + the pen + which is l ong and white + 

and at the - between the ah + white ruler and this whi te pen + there is + 
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an ++ an an I don't know it is + there is a snall thinp: + it is inserted 

between a white ruler and whites pen + and above + above the whites pen + 

I see + the key + which is snall + when ccmpared + that of the (? ) + 

and lastly + the top ah of + at the rip,ht hand of ah of this key + there 

is a pen + lapis (If':pis) yes + and this all what see fran this figure. 

Speaker ten 

there are two rulers + one pen + t= keys (keis) - t= pencils one is 

colored and the other is not colored + there is one eraser ++ the rulers 

are used to make straight lines + the pen is used to right ++ the pencils 

are used for drawing pictures ++ the kei is used to lock the house + the 

eraser is used to erase the unwanted pictures ++ there is one ruler lyinr: 

- to the left of it at the top there is a sharper + at the bottom there is 

a pencil - a pen + at the middle part + there is a key + over the key a pen 

is lyinr, + to the rirht of the ruler + at the top there is + an eraser + to 

the riv~t of the eraser there is a key + at the bottom of the key there is a 

pen + there is another ruler lyin~ over the ah previous ruler + between the 

two rulers there is a col ored pencil + 

Physics Students 

Speaker one 

there is a meter and voltimeter + above the key + under the voltimeter and 

the key and the voltimeter and the animeter + key + under the key + there 

is a pencil + it has + ah + it has ah a check + volume and medium length + 

below the key and the pencil + there is another pencil + it has a large 

lenf'1;h + and a thin volume + after that there is another ruler + there is 

two ruler + one is the bottom + another is the above + between this + there 

is another pencil l onr: + it has a l ong + it has a l onR + ah + and the other + 

ah and there is another recommond for lighting + above t he ah ruler + it 
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has a sna11 volume + awl a~ve this instrument ther e is a key + it has 

sna11 volume + and snall l enrrth + i t shapes like (? ) + and it hold 

another instrument + 

Speaker t= 

here in the picture + I see ah lurel + tw::J lure l + one of than which is 

between ,::>bj ects + which is userl for ah + lininE'" + while the other one -

the bl ack one which is in 'llill:iJreter used + it can also useU for measurinp­

and for dr awin!"'" a line + strai f"ht line + and also there is + a pencil + 

of different pH + Mel the ot her i s for + for sketchment + also there is + 

a sharrner wnich is usc-d f or shru;:Ji!li3 the YJencil + lying a drawer l eft + 

ah + fran t he drawer we can erase easily the eraser + and al so on + there 

is (? ) which is USEd for dr awinF + and the other thinf7 is the + ah 

I can see fran the nicture is t he ink + ani the 'JapeI' hol der + the fastener 

+ and ther e in the picture + t her e is also two Jreys + which is of different 

++ her e on the y)icture those di fferent J~inds of tho in.1< + and nencil found 

for + dr awin? the sirle view of the dr awin[" + and the while the + of 10J DR 

is used for sketchinp + that is all what I s ee in the picture . 

Sneaker three 

there are + there are elven o~jects in the fir;ure + they 8.r e UIQ nencils 

+ one pen + two rulers + two keis + one er :1.Ser + one + 7'11 {- (j: (ap;rallh) + 

one e r aser + two keis + anel + the two are not clear + the rulers are used 

for + t o measure distance + and the cencil to IITite on an exerci se + ther e 

are two rulers + one i s over the other + and between than + there is one 

pencil + on the two the l eft of than + another + 3Ild there is + one key t o 

the l eft ,)f the ruler + and the other i s t o the rirht + the nen is t o the 

ri['!ht of + t he ah ruler + ?nd the ~a0h is al so + the er aser i s t o the 

rirnt of the ruler + the tw~ which I ::un n::>t c1e'U' is + to the left + this is 
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there were t ,,'Kl ruler + two sharper + t wo keys + tw..') pen + and t\ID pencils+ 

on the lyill,'l: on the ah chin paper + at the very near fl.h + the point is + 

there is a ShaIl18r + and fl.h + a pen + over the one key + and the number t\ID 

+ there is a ~)En + and one ruler lyinr, ah over the one ruler + and between 

they are lin;n '- ~. nen and black chalk + and there is a pen + a sha.ICJ and 

(? ) 

S;leaker five 

here there are keis + there is a kei + and a nen + and after there is an ah 

+ a shar,xmer + two rulers + and there is also + an eraser + and the eraser 

is also + ~ 1.< another pen is direct into vertical nositions + and there is 

another larve pencil + and there are others + ah the =11 pin + Ok the kei 

which is the left in the inter '!OSition is 11lack + and there is also a black 

pen on it + and there is also another eraser black + and one of the rulers 

is white + and the other is ~lack + and the larmest one is black + the small 

one is snall and .... 'hi te + and there is also eraser + black eraser + and the 

kei which is + which is ;Jtlt into tho color which is black + and the other 

thin,.,- nenr to it are white + now let us start from bottan + fran the bottan 

+ they are sna11 + the small white thin,.. is + there is =11 white pencil + 

and t o the ripht of it ... from uI' there is black pen + an'i under it there is 

+ a kei + and above than + there is eraser + and then + a white rurel is + 

nut on the ':llack lar,,-er one + and below this white ruler + tl'lere is a bi r + 

ah + pencil and too cuark + an~ pj)ove this ah + hydro let ~ there a small + 

a ]Jencil + and next to it + above it there is an eraser + and then there is 

a ke i + to the rirbt of it + and t o the left and down of it + there are 

same + pencil s + 
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Sneaker six 

there are two pencils + and t\~ rurals + two keys + one s pherical set and 

one sharper + and a keys + the ah + the pen - the lon~er ryens is between 

the two crossinr, rurels + and the shorter one + the left of the dark rural 

+ the key is + one key is above + and the + ah above the t~ rurels + and 

ah + one key is below and the sh;u-ner is below +++ 

Speaker seven 

white pen + ~rish + white rubber + white ruler + black oencil ++ dark rulr 

+ dark ,.-encil + black pen + then ink + and + and +++ sharpner + white + the 

white pen is + under the keis + there is + under + bel ow + below + below 

key there is a rubber + on the l eft of the rubber + I see a white rul£r + 

behind + on the l eft of the ruler + there is dark pencil + black pencil + 

and + after that + there is a dark lurel + which is under the white ruler + 

on the left of + on the left of the dark + the dark ruler + there are + dark 

pencil + black pen + and kei + and + and sharpner + the key is under + 

under +++ under the nencil - the 1)en + pen is used t o write some thinr, + 

the kei is used for close and o::>en the door + the ruler is + used to measure 

+ and make straipht line + the pencil are used to write + somethilU! - yes 

+ the sharpener is used t o ++ used t o make sharp + the 1)encil + 

Speaker eir:bt 

on the ah left side of the ruler + there is a key + and also there is + a 

pencil + and above + the key there is + a nencil + and aL'Ove + the key 

there is + a paper - small paper + on the ruler there is a small ruler + 

on the rir.ht side + on ++ there is a rub')in,?, material which is used t o rub 

the pencil - and besi de it there is a key also + and below the key there is 

a pen + and also there is + a pencil bel ow the smaller ruler ++ 
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there are two rulers + one white and the other bl ack + and - and the \Vhite 

overlaps the dark ruler + and ah + there are t\\D pencils + on ah the l eft 

and the rirmt hand side of the dark + the black ruler + and there are t\\D pens 

+ one is t\\D - one \Vhite and the other (lark + the dark - the bl ack pen is 

over the key + and the other + the white pen is beyond the other + and there 

is one clip + ]l<~paper cli pper + and there are + and there is ah + there is 

one sharpener + there is one ruler + on the left + and the other ruler is on 

the rir,ht side of the rulers + 

Speaker ten 

there is a key + to the l eft + there is + ?b it is eraser + bi~ black + 

there is a pencil also + t o the mid of the paper - the s,uare + there is a 

white ruler + which is lon~ ++ and also there is a clip - a clipper + 

colo - colas - ++ close it are ++ there is a ruler + black +++ there is ah 

eras + clip + below it is key +++ the pen - the pen is at over under that 

key + and there is white pencil + !)elow this black pen + to the right of the 

white pencil + there is a larpe ruler + it is a bl ack color + and over that 

is \Vhite ruler over it + there is a pencil + between + the two + black and 

white ruler + to the rip',ht of the t\\D bl<.1.Ck and white ruler + there is a 

!JulIet + bl ade + t o the + t o that + it is a key + and also there is a bill'; 

+ above the bl~ck bullet which is over lappinf on the key + there is (? ) 

Maths Students 

Speaker one 

Ok + first + ah suppuse ah + fisires + suppose + ah suppose the + figures 

+ do in the white paper + so + first you have + identify and distinction 

the objects ++ the + the first one is + the ruler + number ruler + the 
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second one is + pen and + oen + ruler + the small 1)8n +++ pen + ah the 

key is over lop of the pen + the tape r e - + the one ruler is + a.i)ove the 

other ++ with the + stone + with chalk + chalk + the + key + key + attached 

to + one + metals. 0k the 2nd one is states the + the + ah ah I sta + I 

state the ah properties of + the fi~e + the first i s + the r>encil + which 

is + the black pencil + and + the ruler + the black ruler + the + third 

is the weif',ht + ruler + which is overlap of the black ruler + and + the 

small pencil is + and + in the southern part of the rulers + and + the key 

is overlap of the black + color pen + and + the +++ tape + tape record is 

between + the weighted ruler and + the key overlapec! to the black pen + and 

+ this is ++ it is duster + it is duster and chali{ + the key is + riRht hand 

side of + t he ++ pen + right hand right hand of the pen + Ok + the direct ion 

of the fi!~\re is + the nirection of the oosition of the fipure + first + you 

ah + the + northern part of + the opigure is + it is ++ the ruler + the 

weight ruler + which is over laD of the !Jlack ruler + the + pen is between + 

the + weir-ht ruler and the black ruler + and + the ah + on the right side ++ 

the pen is + in the north + north east of + the sou + the south of the + 

black ruler + and + the + north of the pen + and + the + pen + pen over lao 

of the key + the key overlap of the 118n is + the + southern Dart of the + 

souare pa;'8r + and tape record + with + between the + weight ruler and + the 

pen overla~ of the key + which is direction + the nOl~h east and + the 

duster is + the rirlht side of the fip,ure ++ then + the chalk is between + 

the wei ghtej ruler and the pen + ru;ain the key is + the right hand side of 

the +"square naper ++ I think all of the ++ finished. 

Speaker two 

In the IIliddle of the !Xlper + there is a white biu: ruler + and also there is 

an other + black 'Jig ruler across the white bip: ruler + between ah on the + 

on the left + side and between the white ruler rmd black ruler there is a 
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black pen + there is a black nencil + in the left + on the + on the l eft 

side + and aCove the hi v, white ruler there is a white nen. en the lift 

side of the white pen + there is a small :Jlack key + on the ahh on the 

bottom of that small key + there is a small duster + on the ah black small 

duster ++ on the l eft side of that small duster and + between the white ruler 

white ruler white biD: ruler and in the Cottom all at the bottom of + the 

white pen + ther e is a small + there is a small stick ++ in the bottom + 

at the Cottom of the ':)aper the paper there is a small bl ade ah ahh black 

blade + and across that sma ah small bl ack blade there is a small black 

key + and they are at the bottom of the ah ahh bi f blade the bi v, black ruler 

++ on the l eft s i de of + the key + the key and ah ahh the key and the black 

bl ade there i s a white pencil ah a white pencil + and on the rivJ1t side of 

the ri~J1t side of the key and t he blade + there is a small + there is a 

small case + that is all . 

Speaker three 

there is nruch + there is nnny object s on the (cleared :1is throut) sp + 

there is + some objects picture on a paper + As I see + from the to;) part 

of the + ah on the top part of the paJ)8rs + ther e i s a pen + and under the 

pen there is a small kei + a little bit left side of the pen + pen + oon + 

under + under the small ke i there it seans t o me a rubber + with little 

bit above it a small + thing '#hich seans t o me + burush + or tape burush + 

bel ow + l ittle 1)81ow those objects there is a l ong ruler + which is little 

white than the + under i t + that means there is two ruler + one above + one 

+ one on each other ++ on the + above side or on the top part of the rulers 

ther e is ah under that there i s a 9i cture of pencil + that is the pencil is 

between the two rulers + the ah long one and small and white ruler with rrnny 

divisions . Under the wide ruler th8r e is apain short pen + and + little + 

smaller rubber + that is the rubber under the t he rubber i s under the + rul ers 
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++ the pen under the \vide ruler + eiv + at the + ri~ht way + at ripbt side 

of a larr-e kei and the ~rnall ah ru'Jber is at the l eft of the snall kei + 

but the pen is far litter than the ru~~r t o the kei + there is a black ++ 

thinG: on the kei + which covers the mi ddle part of the kei + all those + 

larr:e kei and wall rubber and short pencil is + 22 und ah to the bottom 

of the + wide ruler and the l onr little Ion.". a little long ruler +++ the 

lonp.: 'Jen + above the wide ruler is between the long ruler and the white 

ruler + that is the lonr ruler + lays on the + short wide lurel + just as a 

di aponal way + so the lon~ pen i s at the + ripbt part of the di agonally 

laid ruler + but the larr-e burush an'l sna11 kei are at the l eft of t he 

di agonally laicl ruler as well as the nen + with its +++ cover. 

8r:Jea.l{er four 

In this ;:Jicure + I see + sanethinr like + ruler ++ and !Jelow that fivure 

+ ah + there is a like + like ++ and in the centcr + bel ow the + above 

+ the above firure + in the + in t he center there is a ruler ++ there is 

a ruler +++ on the ri~ht of the ruler + there is a pencil + a pencil ++ a 

pencil +++ and the ruler is in the board + ah on the t abl e + O.k + ah the 

table + below the table + ahh ah + bel ow t he table + on the pround + there 

is + a small + pen + a small pencil + Imean ++ at the l eft of the ah + lik 

ah + the small ah + pencil + there is + a key like + fir,ure ++ in the key 

like fifUTe + there is + lJlack pen + black ?en ++ ~,d on the lJlac.~ + and + 

the riqht of + the left of + ah + at the l eft of + the key ah the key like 

structure + the key like ++ fipure + ther e is + ahh + black tane r eurder + 

t ape r eurcter + tape r eorder ++++ 

Sneaker five 

a rul er + lie on the bi f ruler - l)8tween the two ruler t here i s a pencil + 

and fran the rif"ht of the ruler + there is a key + above the ruler there is 
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t\\U thine;s + l:.etween the key holder - and the lyinr; on the lurel ++ the 

lurel is numbered from one up to thirteen ++ the penci l lies beuveen the 

lurel - one is ~ig the other is small ++ 

1';peaker six 

What I can ohserve from there over lop~ rmterials is that + ferst + an 

instrument + that is used for injection + and as the right of + it + there 

is + a t est tutc ++ next to that + as the + riGht side of + that + tube 

is + too kinds of + rulers are Dresent + the one is zi;;;Zaz rule + and the 

one is +++ what can + what can I 0bserve from this materials is that + there 

are + what can I o~serve from this over lapped materials is that + ferst + 

an instrument + it is used for injection + and + at the ri~t side of + 

that material is + there is one tWJe + and next to it + there are t~D types 

of inst + rulers + that are over lapped + between than + as the ah as + 

we consider it as the vertical'" of + between the vertical of than there is 

one pencil + flm\ below the over lapped Dl<U + rulers + there are + there is 

+ there are three kinds of + materials + the ferest one + from the rif"ht 

side + one pencil + and at the l eft side the pully systan + and next to it 

+ there is one radio ++ 

Speaker seven 

around the middle of the paner + there is a pen + to the l eft of this pen + 

there is an eraser + at the bottom of this eraser + there is a black key 

+ at the t op - the right t op of t his key + there is a mlite nen + and to the 

rirht bettom of this pen + there is a ruler + which is di~onally from the 

right bottom of the ~aJer to the l eft top ++ that is from the right t op of 

the paper + t o the left botton of the parer + un·:ler this ruler + there is a 

black pencil + under this ruler + there is a black pencil + under this ruler 

+ ther e is a - bl ack ruler ~hich i s horizontally t o the right rul6r + ~Jelow 
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this ruler + there is the - pen + which is at the rip.ht bottom of the 

paper + to the l eft of this pen + there is a black pen + which is at the 

middle bottom of this paner + under this ke this pen + there is a key + 

ah an sharpner ++ 

Speaker eiP',ht 

In this oicture I see that as the l eft middle there is a small key + next 

to it is + that is t o rir:ht of the it is bl ack + t o rir;ht of this ltey + 

there is + I think it is a p,un + a lare;e ,'UIl + which is white + ah at the 

middle of the r aper + there is a peice of wood + a small wood + at the + 

middl e of the paper + towards the l eft + there is a stone + and ahh ++ there 

is a large ruler + which is from + which is stray from + ah south west t o 

north east + it is white and next to it + ther e is + a black pencil which 

is at the l eft + at the right of the pru1er and the middle of the large ah 

this the rule r + and another ruler which is l aid horizontally + at the 

middl e of the paper + that is ++ and there is a 1)layer + I think + she is 

a small !1l ayer + white + at the Lottom + anr.l mi and next to the larger ruler 

+ then there is a small key + which is black + then + there is a black 

pencil + ah laid on the + horizontally on the snall key + and it is at the 

bottom of the :' aper + next to it there is a pencil + a pen + again it is 

white + it is laid between the large + ruler + which is laid horizontally + 

and the bl ack pencil + it is at the + bottom + and + right of the paper . 

Speaker nine 

Here on the picture + at the middle of the dia~gonal + there is a white + 

big ruler + and below that there is + a black ruler + and + and in the 

middle of + black ruler and white ruler + there is a black + l1encile + t o 

the left sirie ++ and t o the rilj1t side there is a white pen and a key ++ 

then bel ow the + black ruler .. there is a black Tlen + and a white pencil + 
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which is shorter + and + and below the ah black pencil + there is a key ++ 

Speaker ten 

In the picture I see + a key at the + at the bottom of the key +++ at the 

bottom of the key + there is a ++ a colour and + and to + write and at 

the bottom of the + color + there is + there is a lu + a ruler + lied 

horizontally + and at the l)Qttom of the + key + there is a + a pen + I 

rooan at the top of the + ruler there is a pen + anrt ++ at the bottom of the 

pen there is ++ there is a small thin~ + what the naroo + I don't know + 

and there is a lu ruler + lied on diar:onally + at the ripht + hand + at 

the riBht hand side of the ruler + there is a pen + and diaeonally lied + 

with a diagonally lied + laid ++ ruler + there is a ah + at the bot + at 

the bottom of the + pen there is a + ruler + lied on diagonally + crossinG 

the + an other ruler + which I called them + before + at the top + at the 

bottom of the ruler there is a ++ colour + at the ri(".ht side of the colour 

+ there is a + key ++ the key is crossed by ++ black pen + and at the side 

+ the ric,ht hand side the + black + or the ri ++ at the bottom of the + 

black pen + there is at white pen . 
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