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ABSTRACT 

The purpose o/Ihe presel1l slUdy was to invesligate the altitude a/students and leachers 

toward teaching practicum and to identifj, the out comes and problems encountered 

during the illlplell7entolion process a/the program. 

To this ellecl, Dilla University students and teachers were selected as a source of 

data, 165 sludents and -10 teachers were selected '/;'om eight departments of Education 

/acult)l by using stratified sampling method Questionnaires were used as data collection 

methoc/s' in both groups o/in/ormants. ANOVA, Simple correlation, chi-square, multiple 

regression and descriptive slalislics were used/or analyz ing dahl. 

Ihe result 0/ the study indicaled that both teachers and students have insignificant 

positive attitude toward teaching practicum. Students and teachers also showed similar 

allilude ./or those F,ctors ,,,hich have relation with course related factors, Teachers 

showed insigni/icanlncgative attilude toward Logistics and Organization related factors 

where as. slllden/s shu wed ;nsignf/iconl negalive alli/ude (award student and leacher 

related/aclors. 

Based on the/indings. cone/usions were drawn and recommendations were made. 
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CHAPTER ONE 

Introduction 

The goal of' educat ion as a who le is to assist the indi vidual to achi eve se lf-actuali zati on. 

As Mas low ( 197 1) put it th e goal or ed ucati on is to help the pe rson to become the best 

that he is ablc to become. Such an objective can never be attained through teachin g by 

g ivin g knowl edge. Bes ides. kn owledge givi ng doesn ' t meet the facilitation of learnin g 

and chan ge. I-Ience, Sc ience ed ucation is in the process or shiftin g from the mastery or a 

large bod y or f~l c tu a l info rmation to cmp hasis o n th e deve lopment of reaso nin g skill s and 

the solving or pract ical problems. 

T he tcach er edu cation system in Eth iopia has bcen critici zed as be in g hi ghl y theoretical 

and unreali stic to th e realiti es or th e c lassroom (MOE,2002:9).Teacher educato rs have 

becn dese ri bcd as out of to uc h with c lass room rca lities .In its obj ecti ves ,contents and 

assoc iated pedagogical practi ces .the teacher ed ucation c urricula in Ethiopi a lack 

coherence and coordinati on w ith the c urri cula or schoo ls that it is supposed to serve 

(MO L , I 994:4). lt has been noted that thc syste m has fa il ed to producc teac hers that are 

competent to f,dfill their proressio na l ob li gations and to cope with the unfoldin g 

challenges or th e teac h ing profess ion (MOE, 2003) . In additi on to these, a stud y 

conducted by the TESO task force has ident ified th e mi smatch betwee n teacher education 

and school ed ucation and lack ora meaningl'ullinkage between T E l and school s as so me 

or the major problems of the prcvious teachcr edu ca tion progra m in Ethiopia (MOE, 

2003: 10-11). 

13 y considerin g thesc, th c Trans itional Governm ent o r Ethiopia (TGE, 1994) has designed 

an educat ion and trainin g poli cy that is a imed at producing teachers who are 

academica lly we ll qua lifi ed . profess iona ll y sk ill ed. all itudinally and ethi ca ll y commi tted 

to th e ir proiCss ion in order to prod uce teachers who can con fiden ti a ll y promote active 

learn ing and the de velopment or prob lem so lvin g sk ills. T hi s Edu cational pol icy is 

intended to follow tripartite pattern that in volves acqu is ition of subj ect matter knowledge. 



methodology 01' teac hin g and learning and the acquisit ion of practical experi ence of class 

room teachin g throu gh a supervised apprenticesh ip to profess ional teach ers in school s 

(MOE,2003), 

Among th e chan ges that took place after th e implementation of th e new education and 

trainin g Po li cy, th e introducti on of teaching practi cum is one of them, Teaching 

I'racticum is thc cx pc ri c ncc of teaching in a real school /class room e nvironment and the 

renection and di scussio n based on the attained experience ( Dilla Un ivers ity, 2005) . 

Praeticu m g ives the practical down-to-earth advice that is needed to deal with day- to-day 

problems ( Brown and N ac ino- Brown, 1990), Stressing the importance of practicum , 

(Free man 1990) agucs that it is during th e practicum that trainees are encou raged to 

dc ve lop. pract ice and refinc thcir co mpetence as teachers. Various authors have provided 

a rat iona le for th e praeti cum expe ri cnce. For examp le, Su nd and Trowb rid ge cited in 

Brown and Nac ino-13rown ( 1990) stated that: 

The prac/ice leaching experience is assigned to 

Smoo/h Ihe (r{{nSilion/rollllhe role f?/sflrdenllo thaI ofteacher. 

Althe same lillie, Ihe practice leaching assignmenl will give 

the fruining instililliun an Oppurtunity t() evaluate the sit/den/s 

leaching Copabiliry (p.3). 

1)lac in g th e practicum at th e center of the program enab les students to develop th e va lu es , 

attributes, e thi cs and abiliti es essential to the teachin g profess ion (Distance modul e, 

2004:6). Brow n and N acino- Brown ( 1990) discu ssed different reasons fo r importance of 

tcachin g practice , s uch as I) to ga in confid ence, ii) to put theories into practice, iii) to 

Icarn the skill s and a tt itudes of a competent and e ffective teacher, iv) to learn about 

children in a real life, v) to improve knowled ge of subj eet matte r, v i) to gain benefit from 

co nstru cti ve critici sm, Vi) to se l f evaluate and to di scover stren gths and weakness, and, 

vi ii ) (ell" the teacher train ing inst itute, to eva lu ate it se lf. 

As it has becn scen fi'om the above paragraphs, practieum has v ital role for achievement 

of educational goal s and objecti ves in the country. Therefore, practicum has been given 

1110re we ight in bachelo r of cducation degree program , w hich cons ists of 25 credit hours 

unde r fi ve practicul11 co urses previous ly, and 13 cred it hours and three courses recentl y. 

Each praet icu l11 has its own requ irements, c red it hours and duration of school practi ce 
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co mpl et ion , objective an d assessme nt methods. 

Even thou gh man y scho lars, literatures and scientifi c evidences have supported the 

addition of practicum into the Ethi opia Ed ucation and trai nin g po li cy , researches on the 

field sho wed that there are problems in the impl ementati on of the po lici es into practice. 

These researches showed that th ere are prob lems in the im plementat ion o f the policy into 

practice . A mon g thc studi cs condu cted in this field the fo llowin g are so me of them ; 

Wou bc (2006) Conducted research on th e effici ency of the newl y deve loped teacher 

cd ucation curriculum and its Imp lementation: The case of fo ur fa culti es of educati on 

(l3ah irDar, .iimma. A lemaya Univers ities and co ll ege o f Educat ion , AAU). The findin g 

indi cated that, although th e program has some positive elements, the weight given for 

practicum is too much and for academ ic subjects (content) is littl e w hi ch has a 

rcpercussion in produc ing qua lifi ed teach ers. Furthermore, the program is negativel y 

afrected by factors such as large number of stu dents, th e avai labili ty of school s as we ll as 

the absence or in adequacy of logist ics for practicum, redundancy of practicum courses , 

and lack of systemati c assessme nt mechanisms I'-o r the perform ance of th e tra inees 111 

practicuill. 

Kedir (2006) Conducted research on the co ntradi ctions, cha ll enges, and chaos in Eth iopia 

teacher ed ucation. The finding of th e research particular ly toward practicum indicated 

that s ignifi cant number of teach e r educators have not had suffi c ient acquai ntance with the 

conten t and form of th e pract icu m. Moreover, th e result indicated that practicum is 

'infamous ' in Un iversit ies for 'eating up ' resou rces and test ing the managerial 

' confide nce' of Unive rs ity leadersh ip. 

The study w hich has been co ndu cted presentl y have so man y thin gs in co mm on w ith the 

prev ious studies except it g ives muc h foc us on the att itude of teachers and stud ents 

toward practicum , and th e place where the study has been condu cted. 

Attitude is thc term that is comm onl y used in every da y lang uages in academi c and non­

academic settings on differcnt issues. Attitudes are cen tral to th e education process both 
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as ends and as means. and under pin most areas of educational concern (Fox, 1993: 100; 

Anderson, 1994: 380). 

Despi te the number of definitions and the ways they are expressed, attitudes have three 

interrelated components: cogniti ve, affecti ve and behavioral components (Breck ler, as 

Cited in Morgan, 1986: 606; Edwa rds, 1999:671; Dandapani, 200 1:4 76). The cogn iti ve 

component contains knowledge, beliefs , information and inferences made about the 

attitudc object (Davis & Ostrom, 1984:98). The affective component consists of the 

positive or negati ve feelings or emotions about the object of one 's attitude. Attitude 

al ways arouses one ' s feeling and emotions. Fina ll y, the behavior Component 

encompasses intensions to act and actions one initiates with regard to the attitude object. 

Both knowledge and feeling urge an individual to act Dandapani (2001: 476), the 

ind ividual may attempt to aid or protect the object if hi s Iher attitude is positive, 

conve rse ly helshe may move to destro y or injure it if hi s Iher attitude is negative. 

Hence, the central aim of thi s study is to in vestigate students' and teachers' attitude 

to wa rd practicum in Dilla Uni versity on the basis of the objective designed. 

1.2. Statement of the problem 

Ethiopia after the downfall of Derg reg ime has started to implement New Ed ucation and 

Training Po li cy. Among the changes in the new ed ucation policy, the introduction of 

Practicul11 is one of them (MOE, 2003). Even though there was teach ing practice in the 

prev ious education and traini ng policy, it onl y had 2 credit hours and took onl y one 

month unlike practicum . 

Therel()re, it is obvious lor the stakeholders to have a di rrerent attitude about the new 

changes. An indi vid ual response cou ld be influenced either posit ive ly or negati vely by 

hislher altitude. attitudes are desc ript ions of how peop le feel and behave (Mehrens and 

Lehman. 1984 :238). Ed ucational psychologists intended an attitude to be the most 

important issue in thc teaching- learn in g process, student- teacher relation and policy 

studi es. 

In order to in vest igate the attainl11ent or goa ls and object ives of practicul11 , it is important 
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to conduct resea rch on the issue. Previously, Wo ube (2006) and Kedir (2006) had 

cond ucted research on the topics related to practicum and came with the conclusion 

wh ich says. practicum havc probl ems toward its imp lementation . The stud y, whi ch has 

been conducted now. has also the objective of' in vesti gatin g the att itude of teachers and 

students 01' Dilla Uni ve rsity to ward teach ing praeticum on the basi s of the fo ll owing 

resea rch questions. 

Basic Research Question 

A) What alt itude do teachers and students have toward teaching praetieu m? 

Il) Arc th ere an y signill cancc difference and s imil arity between the att itudes of 

teachers and students toward teachin g practicLlI11 ? 

C) What are the lactors that affect the im plementation of pract ieum in Dilla 

Un i vers i t y? 

D) Whatmeasurcs shou ld be required to change the att itude o f teachers and students? 

1.3. Objectives of the study 

1.3.1. General Objective 
The general obj ecti ve o f th is research is to investi gate the attitude of teachers and 

students toward teachin g pract ieum in Di ll a Unive rsi ty. 

1.3.2. Specific Objectives 
Based on th e general objective of the study, the fo ll owing are the spec illc objectives of 

this resea rch. 

A) In vesti gation of teacher 's and student 's altitude to ward teaching practicu m. 

B) In vestigation of whether or not th ere is significant difTerence and similarity in 

altitude between teache rs and students. 

C) Description of those factors that a ffect the implementati on of practicum. 

D) Recommendat ion ol' possi ble in tervention strategies fa r the observed prob lems 

in the impl ementation process of' teaching practicum. 
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104. Significance of the study 

This st ud y is intcnded to provide feasible evidcnee on the attitude of teachers and 

students toward teaching Practicum. As it is already kno wn, practicum is a recent 

phcnomenon in Ethiopia education Curri cu lum (MOE, 2003). 

There fore thi s stud y may: 

• Prov ide the concc rned bodies espec iall y in the education sector with essenti al and 

cmpirica l informat ion concerning the attitude o f students and teachers toward 

practieum, so thcy can take measures to enhance its e fllci ency and practica l 

educational prob lcms, ifany. 

• Be va luable to serve as base for those who are to make further research on the 

topic in the fut ure. 

].5. Limitations of the study 

This study is limi ted to Specifi c sample subjects in Dilla Un iversi ty. Non-graduate 

studen ts and admi ni strat ion Staff of the University \·vas not included ill the study due to 

lack of adequatc time and fi nanc ial constrai nts. The genera li zation of the result will be 

restricted to the students ' and teachers' of Dill a Univers ity Faculty of Ed ucatio n only. 

1.6. Delimitation of the Study 
This study is concern cd with identifying students and teachers attitude toward praet icum . 

In ident ify ing the attitude, the study was limited to assessing whether the teachers' and 

the students ' att itude is in the pos iti ve or in the negat ive direction , in addit ion to showing 

where is thc pro bl em') And what measures should be taken to over come the problem? 

The subjects of the stud y were students of 2006-07 prospective grad uates and teachers 

who thought in education fac ul ty 0[' Dilla University in the same academic year. 

Funhermore. the attitude survey was confined in re lation to the various activ ities of 

teaching learn in g process. That is. the cumulati ve attitude o f the teachers' and the 

students' as a result 01' the repeated exposure to vanous experi ences of teaching 

practicU lll. 
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1. 7 - Operational Definition of Terms 

Attitude: Lea rn ed predisposi tions to respond in consistently a favorab le or unfavorab le 

man ner to a pa rticular thing or object. 

Partner School: - I"oca l hi gh schoo ls near by hi gher institutions where the pract icum 

program is im plemented. 

Partner Schoo l teachers (mentor) :- teachers who teach in high schoo ls. 

Partner School Stndents: - Students who learn in high schoo ls. 

Practieum: - is the ex peri ence of teach ing in a rea l schoo l lclass room enviro nment and 

the reflection and di scuss ion based on the atta ined experience. 

Stndent-Teachers- Students who learn in hi gher institutions to become a teacher. 

Teacher-Educator: - Teachers who supervi sed and teach student-teachers in higher 

institut ions. 

7 



CHAPTER TWO 

2. REVIEW OF RELATED LITERATURES 

Introducti on 

This secti on focuses on the di ffe rent views and th eo ri es that have rel ati on w ith the topic 

und er investi gati on. These inc lude; the pu rpose and value of practieum in hi gher 

in st itut ions. its general overv iew in Eth iopia hi gher in stituti ons and the duti es and 

respons ibil it ies of vario us stakeho ld ers. Furthe rm ore, thi s section tries to see the various 

concepts that ha ve relation with th e altitud e o f stud ents and teachers toward teaching 

practicum . 

2.1 Thc Purposc and Valuc of Practicum in Highcr Ed ucation 

Ili gher edu cation in stitution s are under in creas in g pressure to bette r prepare their 

graduates lo r the wo rld of work ; and within pro fess ional courses, th e praeti cul11 continues 

to be an important mca ns by whi ch Ihi s ex peclatio n is add ressed. lJe pendin g on the 

d isc ipl ine, the praeti cum appea rs in man y forms : as fi eld experi ence, cooperative 

ed ucation. sandwich program. inte rn ship, clerkship . c linica l pract icum , and the like (G . 

Ryan & etal. 1996:355). 

Prac ti cum Acco rdin g to (USA ID/ I3 EP, 2007) may be de fin ed as: 

Ihe praclical cOllIponel7l 0/ leachers ' professional preparation 

program Ihal requires sludenls 10 leach the suhjeci 0/ Iheir 

specioli::aliol1, integrate theories \vilh practice and involve ;'7 co­

curricular and olher aClivilies/i'om Ihe beginning up 10 Ihe end of 

Ihe Iraining program (p.6). 

In essence. the re appear to be two somewhat d iffe re nt views regarding the purpose of the 

pracl iclI ll1 w ithin a curricu lum. olle. and the more COlllmon or 't raditional' view abollt, 

the practic um in teacher edu cation madc by Price ( 1987): 

While il is cli/Jicull 10 provide a universally acceplable .sYl7lhesis 
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slalemenl of purposes, Ihere is considerable agreement Ihal the 

m(ljor purpose of Ihe praclicum is 10 link IheolJi with practice by 

providing regular slruclured and supervised opportunilies for 

sludenHeachers 10 apply and lesl knowledge, ski!!s and allilLides, 

developed largely in campus-based siudies, 10 Ihe real world o/Ihe 

school and Ihe school communily (p. j 09). 

Authors such as Price ( 1987) view the practieum as an opportunity to apply theoretical 

knowledge gai ncd in campus-based activities. 

On the other hand , Schon (1990) argues that the role of the practicum is to raise problems 

and issues which are used to trigger the investigation of related theory and knowledge . 

Schon ' s idea of a rellective practicum is radica ll y different to the definition of the 

practicum in general use in the literature, as it reverses the trad itional re lationship 

bctween th eory and practice, mak in g professional pract ice the core organizer of the 

curriculum. 

An alternative approach about the role of practicum appears to have found more 

acceptances is that of Bound, Keogh and Walke r (1985) who question what it is that turns 

cxperience into Icarning and enables learners to gain the maximum benefit from the 

situation s in which they found themse lves. The factor that they identify as crucial is the 

opportunity to reflect on or to exam ine ex perience in the light of the indi vidua l's current 

knowledge and understanding. Many 01' the programs examined in this review now build 

in this requirement for rcflection and crit ica l analysis. 

Scholars in the educat ion fie ld have agreed abou t the kinds of outcomes that educators 

hope to achieve through the pract icum. Daresh (1990), for example, says that it is an 

opportunity lor students to: 

• Apply knowledge and sk ills in a practica l sell ing; 

• Progressively deve lop competenc ies through part icipat ion in a range of practi cal 
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experi ences: 

• Test the ir com mitment to a ca reer; 

• Gai n ins ight into profess ional practi ce and ; 

• Eva lu ate progress a nd identify areas whe re further perso nal and profess ional 

devc lopment is nccdcd. 

On th e othe r hand, Cambrid ge Journ a l o f ed ucation (1994) s ited in Kedir & Gebre ( 1997) 

stated th at no degree or other qua lificat ions lead in g to a qualifi ed teacher status should be 

awa rded unless the stude nt has demonstratcd in the c lassroom teac hing the abi lity to 

teach cffecti ve ly and to secure c1Teetive Icarnin g and the abil ity to ma intain di sci pline 

and manage pup il s' beha v ior. Thi s ind icatcs that practic um is regarded as one of the most 

important co mponents in teacher tra inin g program s. 

Some scho lars say that the purpose o f teaching practicum is to enab le trainees get th e 

opportun iti es to see th e actual schoo l environment and appl y their subject matter 

know ledge . th e psycholog ica l as we ll as the pedagogical knowledge a nd skill s they have 

acquircd in the trainin g prog rams. T hi s purpose is re nected in the cata logue of KCTE 

(1992) as follows: 

to enable student-teachers gain practical experience in real 

school silllalions by applying Iheir pedagogical, psychological and 

mClhodological knowledge and capabililie.1 ... under Ihe guidance 0/ 

Iheir leachers. "(P. 163-4). 

Th us. as part o f the trainin g program of the Co ll ege, practicum aimed at e nablin g th e 

practi cing stude nts get a cha nce to appl y what they have acquired in the form of 

knowlcd ge, and deve loped in th e form o f skill s a nd attitudes in the actual classroom 

cll viron mCIl L. 

Price (1987) noted that publi shed ev idences indicated that student-teachers see the 

practicum as an important ccn tra l part of prc-se rvice teacher education; and in a review o f 

A ustralian research on the practi cul11 in teac hcr edu cation. Ti sher ( 198 7) co nc luded that: 
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The practiculI1 has an acknowledged central place in teacher 

educafion programs. Ti-oinees consider il the most important, 

satis/i'ing, relevant, practical, worthwhile ./eature a/their pre­

service education. They believe they gain Jiom it; they say it is the 

musl realistic feature il1 their courses: and, they want ils quantify 

and qualily increased. Teacher educators state that, ideally, the 

pract icum allows Irainees to apply, re./ine and reconstruct the 

'Iheoretical ' learning developed in method and foundation studies. 

It is also generally accepted that the practiculI1 has the potential 10 

al/ect trainees' management and other teaching skills and. for same 

supervising leachers it may well be an important and effective ./orm 

0/ in-service education (pp. 81). 

Renectin g on the overa ll va lue o l' the practiculll , and in parti cul ar the role of supervision , 

Yarrow (1992) reported that: 

Studems in pre-service courses commonly regard the practicum 

compunent as the masl impOrlClI1l par' o.llheir course. They maintain 

thcali'om the praclicwlI they gain the most usefid knowledge to assist 

them )!'hen they are working in the "real world". Employees also 

regard the practicum highly as they consider carejidly a sludent '.I' 

pel./cJrmonce in this area when recruitment is undertaken. Wilhin the 

university con/ex/ , academics vOIY ;n their perceptions as 10 the 

value of' procticum. Some consider the practicull1 to be extremely 

important and meaning/idly integrate it into their courses, while 

others see Ihe practiclIm as having.fC/I' less significance in overall 

pre-service preparation (pp.2) 

G. Ryan and his col leagues (1996) afte r rev iewi ng resea rches conducted by different 

schola rs conclud ed that practiculll havc both pos iti ve and negat ive illlpacts on students 

teaching learn ing process. 
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On the Positive Side 

There is ev idence that practicum is success fu l in : 

• Givi ng stucicnts insighr in to the world or wo rk and career prospects (A u ye un g 

etal , 1993 ;Edward , 198 5; Lioyd, 1985 ;Mann and Schluete r , 1985; Pi enaar , 1985); 

• Deve loping interpersonal and soc ial skil ls (A u ye ungetal ., 1993) 

• Deve lop ingjob sk ill s and on-the-job performance (A u yeun g 

etal , 1993;G ibson.1985); 

• Enhancing employment prospects o r graduates (A u yeun g etal , 1993;Mann , 1985); 

• Increas ing industria l contact (o r co ll ege reachers (A u yeun g etal , 1993) ; 

• Improving atti tudes towa rd supervis ion ,self confidence, job knowledge ,job 

seeking skill s and practica l reasoning(Gibson, 1985); 

• Helping students to integrate we ll into the wo rk environment (Mann, 1985); 

• Deve lopi ng greater maturity in students (pienaar, 1985);and 

• Enab l ing stucients to make more pos itive contributions, and de monstrate more 

positi ve attitudes. in class (pienaar, 1985). 

On the Negative Side 

While there is a clear express ion of the considerable benefits to students learning and to 

pe rsonal and pro(ess ional development of praeti eum experiences, criti cisms and concerns 

arc ra ised by a number of writers .Negat ive aspects rhat have been identi fi ed include: 

• Lack of success (o r some times lack o r any attempt) in integrat ing theo ry and 

prac ti ce (A u ye ung etal, 1993 ,Turnely 1988); 

• Difli cult y in organ izing approp ri ate experiences for trainees (T isher, 1987 

;Turney , 1988) ; 

• Focus in the practicum in a narrow range o ft cehnica l skill s at the expense o f a 

widcr undcrstandi ngs a I' systcms and orga ni zati ons (Price, 1989; Turney, 1988): 

• Poor. uneven supcrvis ion and lack of preparation for supe rviso rs (Price, 1989;A u 

yc un g ctal. I 993; Yarrow. 1992); 

• Fic ld ex per iences may undermine the educational program 

(Pri cc.1989;Turney.1 989) and 
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• Exploitation oJ' students as cheap labor (Au yeun g eta l, 1993). 

• The long duration of'time students of different batches stay in the school to do 

th eir practi cum has created , in some schools ,what can be described as practicum 

fa ti gue(U SA I O/ I3 EP ,2007 :7) ; 

• In some instance the leve l of" support provided by school teachers is insufficient 

(USA 10/13 [1',2007 :7); 

• Some school directors feel that student-teachers are not capable as regu lar 

teac hers (USA IDIH EP, 2007:7). 

In general , when we see the purpose and value of praeticum in hi gher institution it is 

poss ible to say thaI. it is the most important method of teaching that help student-teachers 

to eq uip with useful techniques and know ledges .It helps student-teachers to organi ze 

themselves and to ex peri cnce those s ituatio ns whi ch are found out side the class room 

environment in a real life. Ho weve r, it is also important to give emphas is on those 

ncgati ve impacts ofpraetieum while app lying in teacher education institutes. 

2.2 General Overview of Teaching J>racticum in Ethiopia 

Education is a process by whi ch man transmits hi s experiences, new findin gs, and va lues 

acc umu lated over the years. in hi s stru gg le for survival and development, through 

generations. Education enab les ind ivid ual s and society to make all-rounded participation 

in the deve lopment process by acqu iring knowledge, ab il ity, skill s and attitudes. One oJ' 

the aims of educati on is to strengthen the indi vidual's and soc iety'S problem-solving 

capacity, abi lity and culture starting from basic education at all levels. Education enables 

man to identify harmful traditions and replace them by useful ones. It helps man to 

improve, chan ge, as we ll as dcvclop and conse rve hi s environment for the purpose of an 

all-rounded deve lopment by diJ'fusing sc ience and technology into the society (TGE, 

1994). 

The teacher education system in Ethiop ia has been criticized as being highly theoretical 

and unreal istic to the rea lities of the class room (MOE, 2002:9) .Teacher educators ha ve 

been dcsc ribcd as out ol' touch with cl ass room rea li ties . In both its objectives, contents 

and the assoc iated pedagogica l practices. the teacher ed ucation curri cul a in Ethiopia lack 
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coherence and coordination with the cu rri cula of schools that it is supposed to se rve 

(MO E. 1994 :4 ). It has been noted thal the system has fai led to produce teachers that are 

competent to fulfill th eir profess ional obl igations and to cope with the unfolding 

challcnges of the teaching profess ion (MOE, 2003). 

In lact the old teacher educat ion system did have th e " teaching practice program" in 

which studeJ1l teachers werc experienc ing teaching in the school enviro nment for a very 

short pcri od of time and only once in the ir training program .The program however did 

not give student-teachers th e opportunity to learn and to develop the essentia l 

CO lllpctcncies or teaching through their practica l engagement in teaching in the actual 

sctting .It ap pears to be in rccognition of thi s fact that practiculll has been identified as 

the back bone orthe new tcacher education program(MOE,2003). 

Thc new practiculll is desi gncd to ensure student-teachers to practice in their areas and 

rellect by their own in order to develop new strategies orteaching. Thus, student-teachers 

become effeeti vc in practica l teaching usi ng slUdeJ1l-eentered learning methods. For the 

student -teachers to learn how to teach effecti vely, it is essential that the practicllm and all 

aspects o f teaching methods should be the ccntral co re of students learn ing process. It is 

believed th ai lea rning takes place when a learner makes a sense of objects that she/he 

achieves. 

For practicum to be e ffec ti ve it needs to be designed and implemented in the following 

ways (USA ID/I3Ef'. 2007):-

• I)u tting the student-teacher mthe center of all dec is ions made during the planning 

.implcl11el1lation and eva luation stages; 

• I':nsuring act ive in vo lvemcJ1l of lin k school s in dec ision making at all stages of the 

program ; 

• Enabling students acquire hi gh qual ity kn owledge and practica l experience in the 

link school s: 

• Prov iding students the opportuniti es to teach lor an extended time in the partner 

schools: 
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• Ensu rin g the stud c nts rece ive frequent visits ,support and renective co mments 

from th c ir collcgc tuto rs and high schoo l teache rs ;make sure that the strategy 

does not over load school teachers and co ll ege stuff ; 

• Make sure that the strategy avo ids th e placement of too many student teachers in 

the link schoo ls . 

I' racticum gui de li nes are deve loped in teacher ed ucat ion in st itut ions where practicum is 

implemented. But each compon ent of the pract icum guid eline is re levant to th e educat ion 

and training po licy of [ thiopia (TG E. 1994), w hi ch was des igned as a base for the new 

education policy. 

Thc quality or the exper ience student-teachers acq uire fi'om the practicum depends 

among other th ings on the qual ity of support provided by superviso rs, school teachers, 

ad mini stration stuff of the schoo l and the institut ions and other concerned bodies. In thi s 

regard the lin kage program create a psycho log ical environment in wh ich both higher 

institutions and hi gh schools bcnerited (USA IO/ I3 EP, 2007) 

i'racticum has becn given more wcight in Bachelor of I::ducation degree program , which 

consists of 25 credit hours and long duration of schoo l practice comp leti on, broad 

objective and va rious assessment methods. However, beginning from 1998E.C this 

weight of practicum is reduced to 13 cred it hours but the objecti ve is still the same as it 

has been indicated in (TGE. 1994). 
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Fable I - Practicllll1 course breakdoll'l1, duration v{school experience, its credit hour and 

the periods the course is g iven/or the previoLls praclicul11. 
-~-

Co urse Tit le Cou rse Durati on of Schoo l Credit hour Year and semester 

PracliclIl1l 

(school observat ion) 

Praclic lltll - II 

(Micro leaching) 

PracticLJIll III 

( Independent block 

practice of Icachin g) 

PracticlIlll IV 

( Actuallcaching) 

Pracliculll V (A ction 

Resea rch) 

j\lumbcr 

Prac- IO I 

Prac-20 I 

Prac-202 

Prac-30 I 

I'I'<l c-3 02 

Practice 

1-2 weeks 2 1& 1 

2 weeks 2 2 &1 

~~ --

6 weeks 8 2&2 

--

6-8 weeks 9 3 &1 
-- - -

One semester 4 3 &2 

-N .8 ~ In ordcr to compl ete 13. Ed (Bache lor of Ed ucation) program, a cand idate shou ld 

take a 25 cred it hours course with minimum score of C grade in every practicul11 

course. 

'Fable 2- Practiclllil course breakdown, duration (j{school experience, its credit hour and 

Ihe periods the cuurse is given/or Ihe new praClic1.f1l1 

Course titl e Co urse Durat ion of school Credit hour Year & semester 

nu mber practice 
- ---

School observation 

&ivticro teaching Prac201 3 .. veeks 3 2&1 
- -

Actual leaching Prac30 I 6 weeks 7 3& 1 
--

Action research Prac3 02 One se ill ester 3 3 &2 
- ------

The above structu re of practi culll IS des igned based on the po licy of Education and 

Training whi ch was prociailllcd on April. 1994 , This policy includes objectives and 

16 

-



overall strategies of Lthiopia Edu cation. O n articl e 3.4.3, 3.6. I and 3.6.2 it tri es to put th e 

ma ndatory ofpracti c um in teacher ed ucati on program as fo ll ows : 

Arlicle 3.-I.3 -Teacher edl/calion and lraining componenls will emphasize basic 

knowledge. pl'O(essional code of ethics, methodology, and 

practical training 

IIrlicie 3.6. j - the participation o/studenls in technical and higher educalion 

programs. in gaining the necessarY/feld experience before 

graduation)"il/ befacilitated. 

Article 3.6.2- 7/1e participation 0/ teachers and researchers in gelling the 

necessCtIJ/ .field experience in various development and service 

instilutions and professionals oj'such institutions in teaching will 

be (acilitClfed 

2.3 The ))uties and Responsibi lities of Praetiellm Stakeholders 

In establi sh in g th e bes t practicum pa rtnershi p, practicu m needs to be institut iona li zed so 

that a ll arc li kc ly to bc afrected by partnership arran ge ments. This in c ludes all me mbers 

of h igher inst itute and school staff. students, governin g bodies (Hilary and Boud ill ion , 

1997: 7 1). Student-teachers are im porta nt parti es that a re in vo lved in th e actua l function 

of pract icum (MOE, 2002). T herefo re, in order to enable student-teachers to ga in adv ice, 

guida nce, in stru ction and support to e nh ance the ir progress the schoo l staff, the un ivers ity 

staf'l~ pa rtne r schoo l stu dents and even parents should have a fee ling of respons ibility in 

train in g studen t-teac hers. Th us, the stren gth of partnership between schoo ls and higher 

edu cation comes from the co mpl cmen tary v is ions and practices of partners involved 

(Maguire and Di llon, 1997: 88). Thi s is because the more clea rly th e stakeho ld e rs 

undcrstood the ex pe ri ences o f partnersh ip in a variety of settin gs; the more like ly they 

wou ld operate to make dec is ion about th e con tinuation and mod ifi cati on of d iffere nt 

aspects of practicum (Joh n, 1997). 

2,3. 1 H ighC/' Ed ucation Institutions Duties and Responsibilities 

Hi ghcr ed ucation in sti tutes arc the place whe re pro fess ional teac hers deve loped. 

Therefore. thcy are the l11 a jor stakeho lders of teachin g practicul11 . In order to produce 
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practice; and (4 ) cooperative supe rvIs ion of prospective teache rs and adm ini strators 

(I-Iolincs Group, 1986). In addition to their trainin g ro le, th ese schoo ls provide exemplary 

sites for resca rch ex pe rimcntati on and inquiry. 

In Dilla Uni vcrs it y, practi cum is organi zed so as to make the program effective and 

e i"li c ient In th c 1(,IIowin g way. It has been ad mini stered in th e university by one 

coo rdinator and grou p or committees from d ifferen t departments. The ro le of the 

coord inator is to facil itate the overa ll process o f the practicum these inc lude; ass ignin g 

stud ent -teachers into different partner schoo ls, ass ignin g superv isors in each partner 

schoo ls. allocatin g bud get lor tcache rs and studen ts, a llocatin g resources for students and 

pa rtner schools. Furthermore, thc coordinator of practicum works hard with partner 

schoo ls for the success of the linkage program . 

Department coordinators a lso wo rk for the ach ievement of practicum objectives by 

assign ing th e ir students to teacher educators who teach in that department .In addition , 

thcy hclp th c coordinato r in partner school s by organizing the students, distributing 

pcrdium fo r stud cnts and by co mmunicating with partner school teachers and 

ad mini strato rs for the achievcment of intended goa ls and objectives. 

2.5 Attitude 

2.5.1 Dc/inition and Concept of Attitude 

Attitud e is the term that is common ly used in cvcry day language in academ ic and non ­

acad emi c scttin gs on d ifTe rcnt iss ues. Attitudes are cen tral to the education process both 

as ends and as mcans. and unde rpin most areas or cducationa l concern (Fox, 1993: I 00; 

Anderson. 1994: 380). The co nccpt of attitud e has had more definitions than any other 

conce pt in soc ial psycho logy, and is cha racterized by an embarrass ing degree of 

ambiguity and conlusion ( Fi sher. 1977: Fi shbein and Ajzen, 1975 c ited in Anderso n, 

1994: 390) . It has bcc n defined in various ways by different psycho logists. Morgan 

( 1966: 594) dclincd attitude as a tcnd ency to respo nd positively, that is, favorabl y, or 

negati vc ly. th at is. unfavorab ly. to ce rta in objects. pcrsons or s ituat ions. Li kew ise, Myers 

( 1983: 35) delined it as a prcd isposition toward somc object. Meh rens & Lehman ( 1984: 

23 8) statcd th ai att itudes arc dcsc riptions of ho w people feel and behave. Fu rtherm ore, 
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Atkinson, Berne, & wood worth ( 1982: 4 1) defined the term attitude as a re latively stable 

and endur ing pred ispos it ion to behave or react in a ce rtain way toward persons, objects, 

in stitutes, or issucs. The definit ion that is sa id to be more in c lus ive is the one that was 

given by call ie cited in Schu ltz ( 1986: 242). He defined att itudes as indi vidua l's interest, 

cmotions. and bchavi Ol" toward a person , objective or eve nt. 

In genera l, attitudes a rc learned predi spos itions to respond in cons istently a favo rable or 

unla vorabl e manne r to a parti cu lar thin g or s ituat ion (Fe ldman, 1994: 489). 

2.5.2 Co mponen ts of Att itudes 

Attitud es arc not in born traits. They are acq uired through soc ia l interacti ons and reOected 

in behav ior. They have three components. Soc ia l psycho log ists co nsider the components 

01' alt itudes to fo ll ow th c ABC Mode l, that is, Affect ive , Behav ior and cognitive 

( I'-e ldman. 1996). 

2.5.2.1 Affective Component 

Attitude arouses one 's lee lings and incorporates affective res po nses that a re generated by 

the attitude object. As to Gi lbe rt et a l. . (1998) and Krupat (1982), COI"s ini and Auerbach 

( 1996) cited in Ts ig ie (2004), those who eva luate an att itude obj ect favo rab ly are likely to 

ex perience pos itive affecti ve reacti ons, wh il e others who eva luate un favora bl y are li kely 

to ex pe ri ence negati ve affective reactions. T hi s imp lies that, pos iti ve reacti ons deve lop 

pos it ive attitudes and negati ve reacti ons deve lop negative attitud es . 

Fee lin gs accord ing to Dandapani (2001) that unite and integrate people are termed as 

" pos iti ve" while those that divide and disintegrate peop le are term ed as " negati ve" . 

Hence, the affecti ve aspect of attitude stru ctu re co nsists o f feelings, moods, emotions and 

sympathetic ne rvous sys tem act ivity that people expe ri enced in reaction to an attitude 

object and subsequent ly associated with it. 
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2.5.2.2 Behavior Component 

Acco rdi ng to Dandapani (2001 ), both knowledge and fee lings urge indi v idual s to act. 

T hi s action (behavio r) tendency in an attitud e enabl es others to interfere the fee lings and 

understandin gs. It is rath er d iffi cu lt fo r an individua l to act in a manner contrary to his 

fe elings and un derstandi ng. 'fhi s refers to assoc iat ions that encompass a pe rson's avers ive 

actions toward the atti tu de object as wel l as intent ions to act whi ch a re not necessar il y 

ex pressed in ove rt behav ior. Behav ioral responses , a lso express pos iti ve or negat ive 

eva luat ions of an att itude object (K rupat 1982, G leitman 1996. G ilbe rt et a I. , 1998) cited 

in Tsig ie (2004). 

2.5.2.3 Cognitive Component 

Cogn iti ve component co ntains kn owledge and beliefs that one has about the atti tude 

object. l3e li e ls accord ing to Fi shbe in and Ajzen ( 1974) c ited in Gi lbert et a I. , ( 1998) are 

thoughts or cognitions that are con nected with attitud es. They are taken as assoc iations o f 

or linkages that peop le establi sh between an attitude object and various attri butes that 

ascri be to it and ex press posi ti ve or negat ive eva luations (such as hav ing po sit ive or 

negati ve beliefs). 

Eve n thou gh attitude may be exp ressed through cogn itive, affective and behav ioral 

responses and formed th ro ugh responding of each of th ese types, att itudes do not 

necessaril y have a ll th lTe aspects. e ithe r at the poi nt o f th e ir formation or of the po in t of 

attitudinal responding (Eag ly & Chaiken, 1988 in G il bert, Fiske and Lindzey, 1998: 272). 

Further more. attitudes ha ve four more featu res : target (toward or away from the att itude 

object) . direction (positive when attitude is favorabl y d irected toward the object, or 

negative when att itude is unfavorabl y d irected toward the object) , in tens ity (more intense 

feelin gs or less intense feel in gs) and consisten cy (the strength of an ind ividuals fee lings 

toward th e attitude object) (Ilusen and Postl ethwa ite. 1994 c ited in And erso n, 1994: 380). 
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2.5.3 Significance and Measurement of Attitude 

2.5.3.1 Significance of Attitudes 

Our lives arc bri gh tened or darkened, enriched or improv ised by the kind of attitudes we 

best own toward our fell ow human be ings, the vari egated interests that we cultivate and 

above all th c va lucs that we have im bedded and cheri shed (Dandapani , 2001 ). In a 

specific perspect ivc, thc atti tude that a person or a group of person has about a poli cy can 

be a power of in flu cncc in teaching learning situations. Teachers and students as the basic 

component o f" teaching- lea rnin g proccss plays a great rol e in the form ati on and 

application or atti tude wh ich is a relat ive ly enduring system o f fee lings, beli efs and 

behav ior with res pect to the tcaching poli cy. 

The success of practie um in Ethiopia hi gher educati on is determined mainl y by the 

attit ude of teachers and students. I f teachers and students have pos iti ve attitude toward 

practi cum , the objccti ve of" the policy will be achi eved success fu ll y. Thus, teachers and 

studcnts altit udes arc impo rtant in the process o f planning, implement ing and rev ising 

cduca tion po licy. 

2.5.3.2 M easurement of Attitudes 

At titudes are soc ia l, acco rd ing to Morgan ( 1981 ). They are form ed in social groups. They 

arc often about other people, idea, policy, and they can affect our relationships with 

others. ollr fee ling toward po li eics and princ iples, and our cmoti on, acti ons and 

responses. Moreover, we cannot see att itudes directl y in behavior, we infer them from the 

th ings a person says and docs . In vis ible though they are, attitudes have a powerful 

influence on everyone's life. 

Altitudes also va ry along with several dimensions. They may be strong or weak, negative 

or positive. li enee in order to describe and study attitudes, we need ways of making them. 

There arc many techniques used to measure attitudes o f people. Some of these techniques 

that serve to measure attitude are Thrustone Scal e. Likert scale, semantic Diffe rential 

sca le and Gultmann Scalc ( i layes, 1998). 
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'fh e T hurstone scale: Dema nds indi vidual s to se lect frolll a li st of statements that 

represent di fTe re nt point of" v iew particu larl y, those with whi ch he/she is in agreeme nt 

(Thurstone 1929 c it cd in G ie ltillan . 1989), 

The semantic Diflcren ti a l sca le: asks a n indi vid ual to give a qu antitati ve rat in g on the 

bas is of seve ral /d ipolar o bject ives such as good- bad , fr iendl y-u n fr iendl y etc (Li kert , 1952 

ci ted in Haycs, 1998), 

The Guttmann scale: asks an in d ividual to res pond to statements that spread in a 

continuulll o f f"a vorability from th e Ill ost positive to the most negative wi th the 

cons ide rati on of c Ulllul ati ve result in the case of attitude stateme nt (G ie lbert et a i, ( 1998), 

T hese q uantitati ve tcchniqucs of Thurston e, Likert and othe rs have made it poss ible to 

stud y changes in attitud es th rough various innuenccs and to stud y th e pers iste nce of 

chan gcs th rough tilllc, Thcy arc most ly used to study what an ind ividual perceive, fee l or 

be lief 

iVleasuring an att itud e w hi ch is not observabl e is di fli cult for va rious reasons, such as 

response bias. delibe rate act, etc. 

Li kc rt sca le ; which is c learc r a nd c mpi ri ca l ap proach to measurc attitudes (G ie lbert ct a i, 

1998) is used in th is stud y. to mcas ure attitudes towards teac hing practi culll amon g 

teachers and students of Dilla Uni vers ity Faculty of teacher ed ucatio n, 

T hi s stud y targcts th c survey of the altitude o f teache rs and students towards teachin g 

practicum, T hus, topics and sub top ics di scussed in th e rev iew of re lated literature would 

givc in s ights as to how to co llect more objccti ve data and reac h at correct concl us ions 

through proper ana lys is, I lence it cou ld serve as a good bas is in des ignin g and 

imp lementin g poss ibl e short a nd lon g-term interve nti on strategies to create a nd deve lop 

morc favo rablc att itude and advance it through deep researc he rs and extens ive act ivities, 
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2.6 Factor's Associated with Attitudes towar'd Teaching Practicum 

In an investigation of factors assoc iated wi th the attitude of teachers and students, th e 

lilctors un derly in g the prcvai ling att itude are worth co nsidering. S uch a cons ideration of 

factors associated with teach ing practicul11 is s ignifi cant to fac ilitate th e deve lopment and 

revision of the ex ist in g po li cy. 

Checkcrin g and Gamson ( 1987) aftcr meta-ana lys is of 50 yea rs of research on good 

teachin g practice put the lo ll owin g poi nts as princ ipl es of teach in g practicum . These 

princ iples apply to teaching and learn in g in any environme nt: 

I. Good practi cc cncou rages interactio n between students a nd facu lty. Freq uent 

st udent- faculty con tact in and out of class is a most important facto r in student 's 

moti vat ion and invo lvement. Faculty conccrn he lps students get throu gh rough 

times and keep on work ing. It a lso enhan ces students' intellectua l commitment 

an d encou rages thcm to think about th e ir own va lu es and plans. 

2. Good practices encourage interaction and co ll abo rati on between stude nts. Learning 

is enh a nced whe n it is more li ke a tea m effo rt th an a so lo role . Good learnin g, 

like good work , is co llaborati ve and soc ia l, not compet itive and isolated. 

Work in g wi th other ortc n in crease in vo lvement in learn in g. Sharin g one's ideas 

and respondin g to Ol her improves th inking and deepens un dersta ndin g. 

3. Good practice uses acti ve techn iq ues. Learnin g is not a spectator sport. Students 

do not lea rn much just si l1ing in c lasses li ste ni ng to teache rs, me mori z in g pre 

packed ass ignments, and spitti ng out answers. They must talk about what they 

al"e lea rnin g. write re neet ive ly abo ut it , re late it to past ex periences, and apply it 

to thei r daily li vcs. They must makc what they lea rn part of them se lves. 

4. Good pract ice gives prom pt feed back knowin g what you know and don' t know 

focu ses yo ur lea rnin g. In gett in g sta rted. stud en ts need he lp in access in g their 

ex ist in g knowled gc and competence then in classes students need freq uent 

opport uniti cs to perfo rm and rece ive feed back on their performa nce at various 

poi nts durin g co ll ege, and at its end , stude nts need chances to refl ects a ll what 

they ha ve learned. what they stil l need to know , and how they mi ght assess 

themse lves. 
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5. Good practice emphasizes tim c on task. ·rime plus ene rgy equal s learning. 

I_earni ng to usc one 's time we ll is criti cal Fo r students and proFess ionals a like. 

Allocat in g realistic amoun ts of time mea ns eFFective lea rnin g For stude nts and 

elleeti ve teachin g for facu lty. 

6. Good pract ice com municates hi gh ex pectations. Ex pects more and yo u w ill get it. 

1-1 igh ex pectat ion arc important for cveryone for th e poorl y prepared , for those un 

wi lling to exert themselves, and for the bri ght and well motivated . Ex pecting 

stude nts to perform we ll beco mes a self-fu lfill ing prophecy. 

7. Good pract ice respects divers ity ta lents. exper ience, and ways of learn ing. Many 

roads lead to learning. Different students bring different talents and sty les to 

co ll ege. Brilliant Students in a sem in ar m ight be a ll thum bs in a lab or studi o; 

stud ents ri ch in hands-on experiencc may not do so we ll wi th theo ry. Stud ents 

need opportuniti es to sho w the ir talents and lea rn in ways that work for them. 

Then th ey can be pushed to lea rn in new ways that do not come so eas il y 

In the present study of students and teachers att itude towards teaching practicum, three 

gcneral categories of bctors ha ve bee co nsidered. T hey are ( I) cou rse- re lated factors , (2) 

facto rs re lated to logistics an d (3) students a nd teachers re lated factors. 

2.6.1 Course-I'elated Factors 

Course-rc lated factors are und erstood to refer to the va rious features , characteristics or 

att ri butes related to teachin g practi cum . In thi s stud y, such factors inc lude; the re levance 

o f the cou rse. ba lance between theory and pract ice in th e course, repetiti on of co ntents in 

the courses, adequac y of the co urses and d ifficulty leve l of the courses. 

Re levancc o f the coursc is the main point to be considered in the teacher education 

cu rri culum . Man y c ritic s were raised over the previous education po li cy of Ethi opia 

(MOE. 2003). Introdu ct ion of courses in the cu rr icu lum should co nside r the rea li t ies of 

the soc iety. po litical and economica l po li cy of the country .Un less it is not poss ible to 

achi eve the expected benelit from it. Stud ies co ncernin g th e re levance of courses in 

deve lop ing countri es have showed that courses at suc h programs tend to encourage 
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Iccture method and academici sm than an ap propriate pedagogy. To the co ntrary, efforts 

arc be in g mad e at sc hools to makc school wo rk more practica l requ iri ng discovery 

mcth od. Further mo rc, some co urse material s pe rs ist rcgard less of the ir usefu lness to th e 

local nceds, ment ioning a si tuation in w hi ch theo ri es based on foreign rea liti es remain to 

be part of the curri culu m (Dove, 1986). 

In teachi ng- learnin g program, it is a common scnse that both theory and practice are 

equall y important .Theory wi thout practice or practice with out theoretical back ground 

wi II not g ivc students thc ex pected cha nge o f behav ior. T heory is a bas is for gu id in g 

pract ice, whi le practice is the test and reso urce for the development of theory. Therefore, 

what is need cd in thc preparat ion of teach ers is a proportional coverage of theoreti ca l 

studies and practi ca l exerc ises in an integrated fash ion (Dove, 1986). 

Dupli cation of conte nts mcan s repeating of conte nts unnecessarily w ithin and amon g 

cducalion co urses. Repetition 01' courses makes students and teachers to become bored 

with that course. Studi es have sho wed that student' s eva luated co nten ts of praeticum 

courscs to bc fu ll of re pctition than any other co urses (Wo ube, 2006). 

The adcq uacy of co ntcnts of practicum is th e question of whether or not ed ucation 

courscs contain important contents suffi cient fo r an adequate train in g of professiona l 

teachers. Accordin g to thc (TGE, 1994) the introduction of praeticum in the edu cation 

poli cy o f th e country is aimed at c reat ing citi zens who are able to accomp li sh th e 

polit ica l, eco nomica l and soc ia l develop ments ol'the cou ntry. 

Di nicu lty leve l o f thc co urse has a major rol e toward the success of the expected out 

come. The pos iti on that the diffi cul ty level of the a courser exp lains course-att itudes 

based on the argumcnt th at course material s that are e ither too difficu lt or too s imple are 

less moti vatin g .In both cascs ,as ( Payne , 1992) observed ,learn ers deve lop un favorab le 

allitude ,while materials of' moderate diffi c ulty promote fa vorab le attitude toward the 

matcrials. 
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2.6.2 Students and Teachers Related Factors 

In ordcr to achieve the goa l of educat ional policy, and to create pos iti ve attitude toward 

teaching practicum the following prcconditions should be fulfill ed (Poh lmann , 1976; 

Marsh and Bailey, 1993). 

o Indi vidual Rapport: refers to the kind of relatio nship maintained between the 

instructor and the students. That is, whether the instructor is fi'iendl y and 

we lcoming as opposed to an authoritative approach. 

o Evaluation: is the soundncss of the constructi on of tests, observat ions, feedback and 

other assessment devices and the fairness of grading practiced by the instructors. 

o Indirectness: is onc of the progress ive teaching style in which the instructor 

provides an opportuni ty for students to create the ir own method of teaching 

independent thinking and moti vation. 

o Enthusiasm: re fers to the commitment or devotion the instructor manifests in hi s 

tcaching of the content and supervision of students practice and the comm itment 

of students to their profession. 

o Teaching sk ill: is the skil l of the instructor in exp lanat ion of the course objective 

and rationales. incorporation 01' relevant materi als, app ropriateness of the 

sequence and mder of contents and learning experiences. App li cation of teaching 

mcthods and techniques. which they learnt in the c lassroom . 

2.6.3 Factors Related to Logistics and Organization 

In order create posit ivc attitude towards practicum it is important to supp ly the necessary 

inl'rastructurcs. Students and teachers should have got enough perdium to accommodate 

thei r needs. Students will not be ready to lea rn il' they have not had the ir lower level 

needs met (Frith , 1997). It is also important fo r schools to be nearer to the instituti on in 

which thc pract icum is imp lemented. l1ecause it reduces the time students and teachers 

spend in their JOU l'll C), to partner schools . In addit ion to thi s, practicum shou ld have 

optimum time limit. II' it is give n much time it may have impact on the profess iona l 

dcve lopment of student-teachers and instructors. 

Organization o f practi cum is one or the main things that need cons ideration in order to 
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make the attit ude o r teachers and students favorable. The organi zation of the program 

includes; setti ng time table with partner schools, preparat ion of transportati on where 

necessary. monito rin g progress o r the program, controlling attendance, prov ision of 

resource materials. bilateral lin k with partner schools (O illa Uni versity, 2005). lf these 

things propcrl y organized students and teachers wi ll have positive attitude toward the 

program. 

Active parti cipat ion prov ides a stimu lating envi ronment and combats boredom. Learning 

stra tegies should be nexib lc. crea tive and constantl y applied. Stimulating learn ing 

environment provide variety o r presentation style ,methods of instructi on and learning 

materia ls .Students will learn in boring situati on prov ided with motivators such as fear, 

pressure and extrinsic goal s (grades ,jobs status and so on) . The learning environment 

uncler those moti vators is often tense and stress ful (F rith , 1997:3) 
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CHAPTER-THREE 

METHOD OF THE STUDY 

T hi s chapte r prcsc nts thc descriptio n o r' the po pu lat ion of the study, th e procedures 

cmp loyed in the develo pment o f the in strum ent 0[' data coll ecti on, adm ini strati on and 

scoring. and methods of data ana lys is. 

3.1 -Subjects of the Study 

The subject s o f th e stud y wcre prospccti ve grad uates of Educati on Fac ulty of Dilla 

Universit y and tcachers who teach in Educat ion Fac ulty in th e acade mi c year o f 2006-07. 

Dilla University was se lected as a pl ace whe re to conduct thi s research du e to the 

experience of the resea rcher as a stud ent for fo ur yea rs and as a teacher for one yea r in 

the univers it y. T he rcfore , the rescarcher se lected thi s Uni vers ity by cons idering the 

co lla boratio n of teachers, stude nts and admini strati ve Staffs in provid ing ge nu ine in ­

fo rmat ion fo r thc success o r the research. 

I:ro lll the total num ber of stud ent s in the un ive rs ity onl y thire! yea r stud ents (prospective 

graduates o r' 2006-07G.C) were in c luded in th e stud y by purpos ive sampl in g method . 

Thi s was because of the ir max imum ex perience of most practi c um courses and th e 

progra m at large. From th e tota l number of third yea r stud ents us in g stratifi ed sampling 

meth od a nd lo ttery me th od, fi 'o m e ight departme nts 30% of th em we re included in th e 

study. Thi s means. from 56 5 year thrcc stude nts, 165 students were inc luded in th e study. 

Teac hers a lso se lected from e ight de pa rt ments o f education Fac ulty by us in g stratifi ed 

samp li ng meth od. I' rom the to tal num be r or teac hers in th e e ight de partm ents, 50% o f 

them were inclu ded in thc stud y. Thi s means. fro m 80 teachers in the e ight departments, 

40 teac he rs we re in c ludcd in thi s study. 
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Table 3 Distribution O/Population and Samples of the study 

~---

lkpanlllCll1 SllII.knb Teacher:. 

-
p opulmlon Sample PopulatIOn Sample 

Amhmlc 71 21 10 5 

- -- - -

English 0'1 28 " 5 

I hSlor~ 62 19 9 5 

-

Geograph) 7X " -, 0 5 

- - - ----- -
8'1 25 " 5 

Chemistry 59 18 10 5 

- -

I'hysu.:s ,1'1 1'1 10 5 

M :III1CI11<l1IC !> 56 II 10 5 

- ------ -
Total 550 165 80 40 

3.2 lnstrument of Data Collection 
Questionnaire was used as a main too l for data co ll ection in thi s stud y. There were four 

difTerent types of scales in the quest ionnaire. The first sca le was general attitude sca le, 

which was designed to measure students and teachers general att itude toward teachin g 

praeticum .In thi s study three independent va riabl es which have direct relation with the 

impl ementa ti on of the practicum were used based on the review of re lated literature and 

personal experience of lhe research er. Therefore, the dependent variab le in thi s stud y is 

general alii tud e toward teachin g practicu m and the independe nt variables are course 

relaled filclOrs. student and teac her re lated fa ctors . and logist ics and o rga ni zati on re lated 

fac tors .The number of items in each sca le ranges fi'om 6 to 16 for both students and 

leaeher qu est ionnaires. 

The sca les invo lve a number of stateme nts on the issue of inte rest to which the 

respo ndents express their degree of agreement in five -point scales. The items are phrased 

in fa vo rab le and unhtvorab le directions abo ut the alii tude object. The subjects responded 
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to the items as Strongly Agree (SA) , Agree (A), Undec ided (U), Di sagree (D) and 

Strongly Di sagree (S D). The favo rab le and th e unfavo rab le items are scored in an 

oppos ite d irectio ns (1.2 .3.4 .5 versus 5, 4 . 3, 2, I). Furth ermore, all th e items were wr itten 

in pos iti ve COlllexl. Fina ll y, the tota l scores were calculated by addin g up the 

respond ents ' answers to a ll items o f th e given attitude co nstruct. Whil e hi gh tota l scores 

rcflect favo rable over a ll attitud es, low tota l scores re fl ect unfavo rabl e atti tudes toward 

th e object of atti tude ( Haro n and G raziano, 199 1 :2 14). In additi on, four o pen-ended 

questi ons wcre a lso prcparcd to give inform ants an opportunity to ex press th e ir feeling 

and idea on the top ic und e r in vest igati on. 

The ques ti onna ire covered th ose factors which ha ve direct and indirect relation with the 

att itude of stu dents' and teachers' toward practi cum . T hese factors inc lude; co urse related 

!>Ictors, stud en t a nd teache r related factors and logisti cs. and orga ni zati on re lated factors. 

3.3 Procedu res of Hem Development and Validation 
Thc items incl udcd in the attitude qu estionn a ire of the present study were large ly based 

on the review of relatcd lite ratures an d perso nal expcrience o f th e researcher. The items 

wcrc categori zcd in to th c ge ne ra l attitude anel three specific altitude cluste rs, and they 

were seventy-seven in numbers. 

T he se lecti on of re leva nt items and th e va lidation of th e instrum ent in vo lved ex pert 

op ini on. p il o t tes t try ou t and stal ist ica lmeth ods of item ana lys is. 

3.3. 1 Expert Opinion 

In thi s stud y, two groups o f experts we re invol ved . The firs t group consisted o f four 

cxpcrts: !-i rs t year MA studcnt fro m schoo l of Jo urn a li sm and Communication and three 

MA studcnts from thc Dcpartm cnt o f Psycho lo gy in th e area of soc ia l psychology and 

Ill easurcmcnt and cva luati on. The task o f expert fi 'o m schoo l o f journal ism was to 

com mcnt and improve thc cla rity. word ing. phras ing and appropriateness o f th e items as 

mCasures or attitud es. The ro le of expert s from Depa rtm ent o f Psycho logy were to 

com ment on constructio n, re leva nce and appropriateness of each item based on their 

knowledge and to rate cach itcm into hi ghl y (3) . moderate ly (2) and poorl y ( I) re levant, 

appropriatc accordi ng to thc to pic under in vestigati on. Based on the overa ll assessment 
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made by th is group. amon g th e seve nty-seven items, s ixty items were retain ed for further 

screc nin g and val idation. 

The reta ined s ixty items werc presented to the second group of ex pe rts. The seeond group 

of ex perts cons istcd of fivc experts; three from thc area of measurement and evaluation 

and two from curri cu lum and instru cti on. A ll were in structors and four were w ith the 

ra nk o r an ass istant professor. The ir major tas k was to rate each of the items on th e extent 

to which it meas ures th e co nstruct fo r wh ich it was des igned. T hus, based on the question 

"To what extc nt does the item measure the catego ry it be longs ," the judges rated the s ixty 

items on a three-point scale. In doing so , the judges were provided with a table of 

specificat ion of the categories to be measured w ith the correspondi ng intended items 

includ ing a bri ef ex planati on of categories. 

O n the basis of' rati ng of the items by second group of judges. items with mean ratin g of 

2.0 and above wcre rctained as good , whil e the rest wc re discarded. T herefore, fifty- two 

itcms we re made read y fc)!' the pilot -tcst try out o f th e instrument. At thi s stage, the 

number ofitcms be long ing to each of the four attitude c lusters ranged fi'OJll ten to sixteen. 

3.3.2 Pilot Test TJ·y out and Item Analysis 

The purpose of the pi lot test was to generate data far the statist ica l item analysis 

procedure. The ite ms used in the tryout were th e fifty- two items retain ed from the 

judgment orthe expcrts and add itiona l items of biographical data. The items assumed the 

fo rm of likert sca le in five-points. Then the instrument was tr ied at a randomly se lected 

twc nty third year ed ucati o n faculty Students and fineen teachers from educat ion facult y 

o l·AAU. 

Followi ng the pilot tcst. thc di scrim ination power (0) of the items was calcu lated. The 

procedure invol ved th c iden tifi cation of the two extreme atti tude groups, each of which 

was twenty fi vc pc rcen t of the gro up. These two groups we re labe led as the Low Attitude 

Group and Hi gh Attitude Group. Accordin g to Payne ( 1992:442-3), these two groups 

provide a critcria to eva luate th e goodness of indi vi dual statements. Then the chi -square 

of each group was calcu lated. Based on chi-sq uare result two items from student 's 

questionnairc and fivc itcms (i'om teacher 's questionnaire were d iscarded. 
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In addit ion to discrimination power Item total corre lation was used to se lect the best item. 

l3ased on the calc ulated correlation coeflic ient, 48 items from students ' quest ionnaire and 

45 items li'o m teachers ' quest ionna ire have got a co rre lation coefficient betwee n 0.40-

0.75, and average co rrelation among item s o f the sa me category ran ged from 0.60 to 0.79 

whi ch was co ns id ered to be good to usc in the main stud y. Two items from st udents' 

questi onna ire and two items from teachers ' questio nn ai re were di scarded due to their 

sma ll corre lation coeffi cie nt with the total items. Cronbac alpha and KR20 reliab ility of 

th e two groups were 0.86 a nd 0. 78 respecti ve ly which was assu med to be good fo r data 

co ll ecti on. Generall y. alier the various methods o f screenin g and validati ons were 

employed. 48 items fo r students and 45 items fo r teache rs cons idered to be satis facto ry to 

be used in the main stud y. 

3.4 Administration of the Instrument 

The ad mini stration of the ma in in strument took place, at the end of Apr il , 2007. At thi s 

stage, the subj ects o f th e stud y have take n most of practicum courses except act ion 

research (p ractieum V). w hi ch was sta rted prev ious ly but not finali zed yet. 

The ques ti onnaire was administercd durin g the regul ar c lasses and took approximately 

abou l one hour. A total of 165 students and 40 teachers fi lled and returned the attitude 

q uestionna ire. 

The scorin g of Ihe data gat hered was made fo llo win g the usual procedu res e mpl oyed in 

li kert sca le. The five point sca les were g iven th e scale va lues in such a way that stron g ly 

Agree, Agree. und ec ided, Disagree and strong ly Di sagree were g iven a sca le va lu es of 5, 

4.3.2, I respect ively. The total score of a subj ect on a s in gle va riable was then ca lcu lated 

by summin g Ihe scores on the items be long in g to the variable. T hus, a ll subj ects of th e 

slU dy wi II have one tota l alt itude sco re on the dependent variable and three total scores on 

Ihe independent va ri ables. 

In the catego rizatio n of the subjects on the attitude cont in uum , the ar ithmeti c mean 

aui tude score on thc variab le co ns idered was used as a frame of reference. T hat is, on a 

given att itude variable. the subjecls who are sa id to have a positive att itude are those who 

ha ve an atlitud e score above th e mean. S imil arl y. those who are sa id to have a negat ive 
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allitucie on a give n va riab le a rc those who have an atti tude sco re be low the mean score 

(Edwards, 1957: 158). 

The group was dichotomized for th e purpose o f catego ri ca l analysis, while the data 

re lmlln In the cont in uo us fo rm 111 th e co rrect iona l invest igat ion. Fina ll y 13 1 

quest ionnaires frolll stude nts and 40 questionna ires for teachers were ready for Data 

ana lys is. 

3.5 Methods of Data Analys is 
This stud y was a cO lllbina tio n of quant ita ti ve survey and q ualitati ve survey methods. 

Therefore. C hi -square, descripti ve statist ics. correlat ion techniques, ANOVA, Multip le 

regression and qualitati ve anal ys is were used. T he chi -sq ua re ana lys is was emp loyed to 

test the sign ilicance of di ffe rence between th e propo rtion of respo ndents who have 

pos iti ve and negative att itudes toward teachi ng practi culll . Mu ltip le regress ion was used 

to analyze the contr ibut ion or independ ent varia bles for the observed attitude c hanges, 

ANOVA was used to invest igate the s ignifi ca nce of independent variab les for the 

observed att itude changes on the dependcnt varia ble and qualitati ve ana lys is was used for 

analyzing open ended items. 

In addition to th is . s im ple correlat ion technique was used in o rder to identify th e directio n 

and magnitude of assoc iation o r re lationship between the cr iterio n a nd the pred ictor 

Variables. In both cases, the data wcre processed using SPSS 13.0 vers ion . The 

signilicance or proportional d iffercnces and assoc iations were co nsidered adequate at the 

0.0 I and 0.05 a lpha level s . 

37 



CHAPTER-IV 

RESULTS AND DISCUSSION 
Thi s chapter dcals with the presen tat ion of' the res ul ts and d iscussio ns based o n the 

resul ts . 

4.1 Presentation of Students ' Responses 

In thi s research , there a re two groups of inform ants. T herefo re, the presentati on of the 

result a lso e la ss ili ed in to two pa rts. T he fi rst part of the presentation dea ls w ith a na lysis 

0(' data ('rom students' res ponses and the later one dea ls with a nal ys is o f data fro m 

teachers ' respo nses. 

4.1.1. Students Genera l Attitude toward Practicum 

In order to see the d istri bu t io n o f responden ts in to pos it ive and negative attitud e groups, 

the samp le group was dichotom ized. T he d ichotomy was based upon th e mean att itude 

sco re o r the respondents as determ ined fi'om the ir response to the items of the general 

att it ude toward praeti cum. The di str ibution is presented as foll ows. 

Table -I Sludcnl.l· General ;l IIilude iVward pracliclIl17 

Ge ll e ral No ('XI) z' 
A ttitude 

Posi ti ve 71 5420 
~---

._--- ---
Negat ive 60 45 .80 0.92 

---- ---
Total 131 100 

As the d istri bution shows. among the tota l responden ts 54.20 pe r cent were cl ass ifi ed as 

with positive att ilude whil e the rema ini ng 45. 80 per cent were class ifi ed as w ith negative 

attitude towa rd teachi ng practi c um. T hat is, more th an ha lf of the respo ndents have 

pos iti vc attitude towa rd teac hing praet icllm . However, the chi-squ are test fo r s igni fi cance 

of' proportional d iffe renc e between the two grou ps is fO llnd to be not s ignifi cant at 0.05 

level. In othe r words. th e calc ul ated chi-sq uare va lue (x'= 0.92) is less tha n the cri tica l 

va lue (3.84). T herefore. it is not poss ib le to genera lize that most of th e students have 

posit ive altitude towa rd praeticum. 
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4.1.2 Students Perception of Course Related Factors of Practicum 

Co urse re lated facto rs inc lude; re leva nce of the co urse, adequacy of the course, 

dupl icati on (redu nda ncy) among va ri ous courses, ba lance between th eo ry and practi ce 

and dirfl culty level o f th e course. Students were pro vided w ith 16 items to measure th ese 

variab lcs. There rcsponse is summar ized as f'o ll ows. 

Table 5. Studems ' perception/award course relata lf actors. 

~-

c . uursc 

r elateu 

r: le lors 
.--
avo rablc F 

U 

T 

n rct vorable 
--

olal 

-
No 

-- -
69 

-
62 

-

13 1 

~~ 

eX,) , 
X-

-~ ~~ --
52.70 0.37 

--- ~~-

47.30 
~-. 

100 

li s it is poss ibl c to see rro m the above table 52.70 per cent of students have favo rab le 

perception towa rd practi cum co urse re lated fac tors and 47 .30 pe r cent of students were 

found to have negati ve perce ption toward Practi cum co urse re lated factors. However, the 

chi -square test o r sign ili cance between these Iwo groups was not s ignifi can t. The 

calculated chi square (X~ c,,' 0.37) is much more less than the c ri t ical va lue (X2 ",= 3.84) 

at 0.05 s ignili cance levc l. Therero re, students ' favorab le perce ption over co urse re lated 

filclO rs was not predo minant over unfavorab le perception o f stud ents toward course 

re lated filctors. 

4.1.3 Students Perception of Students and Teachers Related Factors 

Studcnt and Teacher re lated fac tors arc those factors, whi ch both stud ents and teachers 

share in the leachin g- lea rnin g process . These fae lOrS inelude ; in terest to learn and to 

teach. re lat ion (comm unicati on) between teachers and , students an d soundn ess of 

eva luat ion too ls. The rc we re fo urteen questi ons in thi s category. Students' responses fo r 

these items are summari zed as fol lows. 
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Fable 6 students' percept ion a/Student and Teacher related F,ctors 

~~ 

r----- - (0';;)) - --
Student and Nfl 

teacher l"eI,lI ed X 
2 

facto rs 
f-;=-----

Favorable 58 llti .30 1.72 

Unli!vorable 73 55.70 

Total 13 1 100 

As it is possible, to see from the above table 55 .70 percent of the students have 

unlilvorablc attitude toward student and teacher related factors. However, thi s difference 

is not s ignifica nt in chi -square test. The calcu lated value (X2 c", '= I.72) is small er than the 

critical valuc. Thus. students ' response is not predominant in either s ide of attitude 

continuum . 

4.1.4 Student Perception of Logistics and Organization Related 

Factors of Practicum 

Logistics and organization related lactors accordin g to the review of related literature 

includes; avai lability of course materials , reference books, adequate budget, 

transpo rtation , food and shelter supp ly ,and the over all organization of practicum in hi gh 

schools and in th e university it self. There were nine items, which were intend ed to 

identify students ' perception. Students ' respon se is summ arized as follows. 

Table 7. Students' perception o/Iogistics and Organization related/actors. 

Logist ics & 

organization 

related r,,('IO'"S 

favorable 

Unfavorable 

'rotal 

70 

61 

13 J 

No 

~53~A~0~----r----------~1 

46.60 

100 

--
0.62 

Acco rdin g to the above table 53.40 per cen t of studcn ts havc favorable attitude toward 

logistics and orga ni za tion rela tcd factors of practicum . However, this difference between 

thc two groups in attitude continuum is not sign i ficant in chi -square test. This means, it is 

not possible to say that students have la vorab le attitude toward log istics and organization 

related factms ofpraeticuill . 
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4.1.5 Correlation and Multiple Regression Test analysis of students 
perception toward teaching practicum 

In thi s researc h. the corre lation between the dependent vari able and the independent 

var iables we re calc ul ated. The co rre lati on between th e dependent va riabl e (general 

attilllde) and th e independent vari ables (cou rse related fa ctors, stud ent and teacher re lated 

factors and logisti c and organi zat ion re lated factors) were 0.67 , 0.47 and 0.59 

respecti ve ly. These corre lation coeffici ents show that, the dependent vari ab le and the 

independ e nt var iabl es ha ve stron g assoc iation. Inter correctio n between the inde pendent 

vari ables a lso ran ges from 0.5 1 to 0.60. A II corre lations are s ignifi cant at 0.05 and 0.0 I 

two-fail ed s ignificance leve l. T he table is presented as foll ows. 

TableS- Correlation among dependent variable and independent variables of students' 

quest iOl1l1o ire 

General Course related Student and teacher related Log istics 
- -

General I 0.67 0.4 7 0.59 
- _.- - -

Course rc la ted I 0.60 0.5 8 
- --Student and teacher I 0.5 1 

Logisti cs I 

In thi s resea rch th e contribut ion o f th ree independent variables on the dependent 

va ri ab le has becn anal yzed . The method used for pred iction was ca ll ed stepwise meth od. 

T he res ult of multiple regress ion anal ys is is shown in Tab le9. 

table 9 SUlI1mary ()l multiple regreSSion test result of the contribution of independent 

variables olstudents ' questionnaire. 

Mode! R R squart: 

Course rela ted 0.67 0.11 5 
- -- ---

Course related and 0.75 0.56 

logistics 

Course rdatt:d. 

logistics & sludelli 

and teacher related 

0.76 0.59 

Adj usted R square Std . Error orlhe estimate 

0.45 5. 16 

1l. 55 4.6ll 

- . 
0.58 11.51 

As it is poss ible to see from R2 59 pe r cent of students' attitude change is predicted by th e 

independ e nt variab les. However. 1{ 2 tends to some what overest imate th e success of th e 
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model whcn a pplied to th e rea l wor ld , so an Adjusted R2 val ue was calculated whi ch 

takes into accou nt the numbe r of variab les in the model and the number of observations 

(part icipant) ou r model is based on. Therefore, the independe nt vari ables in thi s model 

accounts 58 pcr cent of students attitude cha nge. Th is means the indepe ndent variabl es in 

thi s stu dy pred ict 58 pcr cent 0 1' students att itude change . On the other hand , co urse 

re lated filclO rs a lone co ntributed 45 pe r ce nt of students attitude change and co urse 

related filctors and logist ics and organi zat ion re lated factors together co ntributed 55.00 

per cent of st udents att itude chan ge . Fro m thi s, it is possib le to conc lude that the 

contributi on o r logist ics and orga ni zat ion re lated f~l ctors and stud ent and teacher re lated 

facto rs is ve ry sllla ll towa rd th e pos iti ve ness of students ' attitude toward teachin g 

practiculll as cOlll pared to cou rse re lated factors. 

Table 10 Analvsis 0/ variance /01' significance 0/ multiple regression test 0/ course 

related/actars, teacher &stlldel1l related/actors and logistics and organization related 

ji:lc/vrs o./students 

Model 

** 

I . Regressio ll 

Residual 

TOlal 

2. Rcgrcss ioll 

Residual 

Total 

3. Rl!gressioll 

Residual 

Total 

p < (l.05 

a. Pred ieto rs: co urse 

SU Ill () r squares 

3·135.7 

353'1.0 

2755 .~ 

6289.8 

3709. 1 

25 80.7 

6289.8 

,I 

I 

5 
-

2 

1 

5 
-

'I 

I 

5 

elf' 

I 

129 

[30 

2 

128 

130 
------ -

3 

127 

130 

b. pred ictors : co urse, logis ti cs & orga ni zation 

Mean square 
-

285/1.1 11 

2().63 

1767.01 

2 U 3 

1236.38 

20.32 

c. predictors: co urse . log istics & organ ization , student & teacher 

F 

107. i 6' ''''-----

(u) 

82.07** 

(b) 

60.84** 

(c) 

In the table. the calcu lated F va lu es I 07.16(a). 82.07(b) and 60.84(c) are larger than the 

criti cal F va lu cs 3.84(a) 3. 12 (b) and 2.60(c) at 0.05 significances level. Therefore, the 

ANOV A. wh ich was dcs igncd to test th e signifi ca nce of ou r model s, found to be 
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s igniiicant. Thi s means. the contribu tion of the iilctors in pred icti ng att itude toward 

teach in g practicum is s ignill ca nt. The in dependent var iab les a re ab le to predict the 

change o r att itude in students toward praeti cum . 

Fable II Regression Coeflicien/s a/course rela/ed/ac/ors, s/uden/ and teacher rela/ed 

.Ic/c/Ors and logis/ics and organiza/ion rela/ed/c/clors o/s/uden/s Ques/ionnaire 

Model 

course 

Course 

logistics 

Course 

I ,ogistics 

Student 

*. p< 0.01 

Un Sit IIldardizcd coe fficients 

0.06 

0.07 

0.06 

0.07 

0.07 

D.12 

s tel error 

-

-

-- --

- -' 

Standardized coefficients 

- ---rc-----
l3eta I 

0.67 10 .35** 

-- --

0.43 5.80" 

0.41 5.67*' 

0.37 5.03** 

0. 27 4. 17" 

·0. 1 I 2.94" 

The standard ized beta coeriicien ts g ive we ights of the co ntributi on of each variab le to th e 

mode l. A large value indicates that a unit change in thi s pred ictor var iable has a large 

e ffect on the dependent va ri able. Fro m the tab le, course related facto rs contributed better 

than the o ther two va riabl es fol lowed by log isti cs and organi zat ion related factors where 

as. student and teacher related factors con tributed very sma ll part for students' att itude 

toward practicum . 

In orde r to id entify the s ignifi cance of the weights of each indepe nd ent variables,' !' was 

used .A II the t·va lues we re fo un d to be statist ica ll y s igni llcant (p < 0.0 1). 

4.1 .6. Students Response for Open-Ended Items 

Open·endcd quest io ns were prepared to co llect data fro m teachers and students. The 

questions were fou r in numbe rs and were the same for both teache rs and stude nts. These 
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quest ions were assu med to give op portun ity fo r students and teache rs to write those 

points whi ch we re not ment ioned in th e likert sca le. 

Out of 165 info rm ants 13 1 studen ts fi ll ed these o pen-ended questions properl y. The first 

question is '" Do yo u think that practi cum has benefi ted students as it was ex pected?" For 

thi s question 46.5 per ce nt of the stu dents sa id 'Yes' , it has benefited students as it was 

expec ted. 37.4 per cent of the students be li eve that practicum didn 't benefit them as it 

was expected and the rema ini ng 16.1 per cent of the students se lected "Not sure". There 

lore. students who prefe rred " Yes" are larger than other students. The chi -sq uare test o f 

s igni li cance on thi s item shows th at the chi -sq ua re (x2cal= 19.28) is s ignif1eant at 0.05 

le ve l. Thus. it is poss ib le to say th at majo rity of the students be lieved that praetieum has 

bcnefi ted stud ents as it was ex pected. 

For the item, whi ch was designcd to assess th e strong s id es of teachin g praetieum, most 

o f' th e studcnt s reported those points, whi ch th ey thought as stron g s ides of praet icum in 

the uni ve rs ity. Some of the points rai sed by stud ents as pos iti ve s ide o f practicum 

include: i'racticum he lps to deve lop co nf1 dence, teaching sk ill , c lass management skill , 

com muni cati on sk il l. problem so lving ski ll , and lesso n pre paration skil l. It a lso promotes 

inte rest for teach ing prolession and help to apply theory into practice. 

Student s were a lso asked to menti on th ose poi nts. whi ch they thou ght as negative s ides of 

praet icum . T he following points were mentioned as obstacle for the success o f the 

program. T hese a re ; presence of plasma teachin g in hi gh schoo ls, in adequ ate t ime for 

eva lu ati on , inadequate budget (perdi um ), poor stud ent-teacher re lation, bi as among 

teach e rs in gradin g, consum ption o f' much time, demoralizi ng comments of teachers, 

subjecti vc cvaluation crite ria, care less ness of teac hers, mi sbehavior of students when they 

arc out lor teach ing program . poor su bject know ledge of students to teach in partner 

schoo ls and less attention for subject matter knowledge . 

Finall y. for the item. which was des igned to co llect students' Opll11 0 n over their 

ex pectat ion from the co ncerned body in orde r to so lve the ex isting prob lems of teachin g 

practi cum. Stud ents suggested th e fo ll owing po ints as a so lution for the problem. The 

univers ity shou ld create good relation between teachers and stud ents should prepare 

cou rse materials and gu idelines adequate ly and sho uld prepare workshop and short-term 
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trai nin g fo r tcachcrs abou t practicum 's, obj ecti ve and eva lu at ion methods. Fu rth ermore, 

th e univers ity shou ld ; increase perdiem, rev ise the eva lu at io n methods, g ive emphas is 

for non-p racti cu m courscs. in vo lve pedagogy and psycho logy teachers in eval uation , 

prcpa rc non -plasma classes, co ntrol and puni sh biased and careless teachers, invo lve 

more than two teac hers in eva luation o r one student. red uce the c redit hou r and create 

li nk with part ner schoo ls mutua ll y. Accord ing to most students if the univers ity is able to 

fulfi ll the above requirements, practicum will achieve its objectives successfull y. 

4.2 Presentation of Teachers Responses 

4.2.1 Teachers Genera l Attitude toward Practicum 

In o rde r to determin e thc d istri buti on of respo nd ents into pos iti ve and Negative attitudinal 

di rect ions. th e sa mpl e grou p was d ichotom ized. T he dichotomy was based upon the mean 

alt itude score of th e respondents as determined from the ir response to th e items of the 

ge nera l alti tu de in th e questionnaire. 

I:rom the total responde nts. 60 per cen t of them were classified as w ith pos iti ve atti tude 

to\Vard practiculll and 40 per cent o r thc lll were classified as with negative att itude to'vvard 

practicum. Howeve r.. the chi -squa re test of s igni l~ cance betwee n the two groups showed 

that. the two groups arc not s ign ifi cantly dirferent. thi s means the ca lcu lated chi -square 

(X 2 
"I = 1.60) is smaller than the criti ca l val ue (l=3.84) at 0.05 s ign ifi cance leve l. 'rhus, 

tcache rs ' attitude in fa vor o r general attitude question s was not predominant. 

Table J 2 - Teachers general al/itude (olFard pracliclIl11 

CC IlCl'al No (1%) -l 
Attitude 

Positi ve 24 60.00 1.60 

Negati ve 16 40.00 

Total ' I () 100.00 
.------

4.2.2, Teachers Perception of Course Related Factors of Practicum 

Course related lilctors in c lu de; rele vance or the cou rse, adequacy of the cou rse, 

dup li cati on (redundancy) among va rious pract icum courses, balance between theo ry and 
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practi ce. and diffic ul ty leve l of the course . Teac hers were provided with 16 items to 

measure thi s va ri abl e . The re response is sum mar ized as fo ll ows. 

rable 13- reachers Percepliol7 IOlVard course rela/ed / aclors" 

---
C O IU"SI' related .\10 (lyO) X

2 

fac tors 
~ - ~ - ~90 ----

Favorable J' 57.50 _0 

-- -
Unfa\ora ble 17 -12.50 

-- -
Total '10 100.00 

Accordi ng to tablc 13. 57.50 per cent o f teache rs were fo un d to have favorab le alt itude 

toward course re lated l'<Ic to rs and L12.50 per cent of teachers have fou nd to have 

unl ~l vorab l e alt itude towa rd course related facto rs. However, thi s difference is not 

signi fi cant. The ca lculated chi-square va le (X 2 
"I ~ 0.90) was less the critica l va lue (X2 

"I 

3.84) at 0. 05 leve l. T here fo re, teachers' respon se For course related qu est ions was not 

predo minan t in e ith er d irect io n o Fatt itu de continuum . 

4.2.3 Teachers Perception of Student and Teacher Related factors 

In ord er to in vesligate teachers att itu de toward student and teacher related factors, 

thi rteen items we re pre pa red. The res ul t is summari zed as fo ll ows. 

'l"(lble 1-1- Teachers response/or sludem and leacher reJaled j actors 

Stud ent anti tClieher ,"elated No (% ) l 
factors 

Fa\ orablc 20 50.00 0.00 
.-

Unfavorable 20 50.00 

Total 40 100 .00 

As it can be seen From the tab le 14, th e d istribution o f respo ndents in both groups is 

equa l. Thi s mea ns. the number of teachers who eva luated student and teache r re lated 

1[lctors f[l vo rably was equa l to the num ber of teac hers who eva luated unfavorably . Chi ­

sq uare test a lso shows th at th e re was no s igni ficant diFfe rence betwee n th ese two groups. 
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4.2.4. Teachers perception of logistics and organization related 
factors of practicum 

In ordcr to in vesti gatc the attitude of Teachers toward log istics and organization re lated 

fi,ctors tcn questions were prepared and prcsented to the teachers. The result is 

summari zcd as fo llows. 

'Fable} 5 · reachers perception oj"logistic.\· and organization relatedfaclors. 

- -

Logistics and orgallizatiOl 1 No (1%) 
, 

X-
~6---- -

19 

related fa c tors 

Favorabl e 

Unfavorabl e 2 1 52.50 0.0 I 

Total 40 100 

As it ca n be seen from the above table, 47.50 per cent of teacher informants have 

filvora ble altitude towa rd logisti c and organ ization related factors. Where as, 52.50 

pe rccnt of informants ha ve unla vorable attitude toward logistics and organization related 

f'lctors. Il owever, th is difference is not s ignifi cant at 0.05 a lpha leve ls. Therefore, 

Unfavo rab le altitude of teache rs toward logisti c and organi zation re lated facto rs is not 

prcdolll i nanl. 

4.2 .5. Correlation and Multiple Regression Test Analysis of Teachers 
Perception toward Practicum 

In thi s research. the corre lation betwcen depend ent variable and independent var iables 

were ca lcu lated. 'fh e correlation betwcen the dependent variable (general attitude) and 

the independent vari ables (co urse related factors, slUdent and teacher re lated factors and 

logistics and organization re lated factors) was 0.69, 0.54 and 0.47 respectively. These 

corrclation coe rli c icnts show thaI. the dependent variable and the independent variab les 

havc s trong association. Inter co rrelation between the inde pendent variab les a lso ranges 

from 0. 55 to 0.72. All corrc lations arc s ig nificant at 0.05 and 0.01 two-ta iled s ignificance 

leve ls. 
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Table /6- torrelation among dependent variable and independent variables of teachers ' 

questionnaire 

----- -
GClI eral Course related Student and teacher related Logistics 

-
General 0.69 0.54 0.47 

Coursc related [ 0. 54 0.55 
-

Student and teacher [ 0.60 
- - - -----

Logistics [ 

-

Mul tiple regress ion test was used to ana lyze the co ntribution of independent vari ables. 

T he meth od used for pred icti on was ca ll ed stepwise method , whe re every independent 

va riab le was ana lyzed systemati ca ll y. 

Table 17- SZ1II1I1101J1 of" multiple regression test result of the contribution of independent 

variables of teachers . qZlestionnaire. 

-~ -
Model R R square Adjusted R Std. Error or 

squared the estimate 

Course 0.69(3) 0.47 0.4 3 3.74 

related 

raCia l'S 
- -----

Course, & 0.74 (b) 0.54 0.5 2 3.63 

teacher 

&student 
-

Cou rse. 0.76(c) 0. 57 0.53 3.6 [ 

student & 

teacher. and 

logistics 
-~ 

Accordin g to table 17. R2 accounts lo r 57 per cent o f teachers' atti tude . Th is means, th e 

independent va riab les acco unted 57 per cent o f teachers' attitude change. However, Rl 

tend s some what over estim ate the success of the mod e l when ap plied to the rea l wor ld, so 

an adju sted Rl va lue is ca lcul ated w hi ch tak es into acco unt the number o f va riables in the 

model and the number of observations (partic ipan ts) our mode l is based on. T here fo re, 

the inde pendent variabl es in thi s model accounts 53 per cent o f teachers attitude change. 

On the other hand. co urse re lated factors a lone contributed 43 per ce nt of teachers 
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att itude chan ge, and cou rse rclated factors and student and teacher re lated factors together 

contrib uted 52 pe r cent of teachers ' altitude changc. Based on th ese resu lt, it is possible 

to concl ud e that , the contributi o n of logistics and organization related factors, and stud ent 

and teacher related factors is very sma ll toward the positive ness of teachers attitude 

toward teaching practiclIlll unlike course related factors. 

Table J 8 Analysis ol lIariance jar significance ol multiple regression test oj course 

relaredjixtors, teacher &srudent reiaredfi:lctors and logistics and organization related 

factors olreachers 

--- -
Model Sum of dr Mean square F 

sq uares 

I. Regress ion 55 6. 73 1 55 6.73 39.79** 

Res idual 53 J .67 38 13.99 

TOlal 1088.'10 39 

2 Regress ion 562 2 2S1 19.75" 

Resid ual 52 6.'10 37 14.23 

Tow I 1088 .'10 39 

3. Regress ion 618.69 3 206.23 15.81 ** 
Re si dual 469 .71 36 13.05 

Total IOR8AO 39 
- -- -

** p < 0.05 

A. Predictors: (co nstant) , course 

B Pred ictors: (constan t). cou rse, student & teacher 

C Predictors: (constant), course, student & (eacher, logi st ics &organization_ 

In the ANOVA test of s ign ificance presented above, the calculated F values 39.792 (a), 

19_75 (b) and 15_80 (c)) a rc large r than the critica l F values (4_08 , 3_23 and 2.84) at 0_05 

s ignitlcanee levels_ This means, the co ntribution of th e factors in predicting attitude 

toward pract icLlIl1 is significant. 
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Table 19 Regression Coe/ficienls o/course relaled/clclors. sludenl and leacher relaled 

.lc/c/Ors and logislics and organizalion relaled/c/clors ofleachers Qlleslionnaire 

Model Un standardi ze · d coerfl cients Stan dardized cocrticicnts 

------
Std . error Bela t 

I. course 

0.07 0.69 6.31 

2. Co urse 

,st udent & 0.06 0.3 3 4.3 2 

teacher 003 0 .13 3.5 I 
-

3. Course 0.13 0.46 2. 13 

I.ogistics 11.1 2 0.21 1.75 

Student 0. 19 -0.1 2 -2. 1 I 

~--- --- .- --

The standa rd beta coerlieients give a measure of th e contribution of each variable to the 

mod el. A large value indicates that a unit change in thi s predictor variab le has a large 

effect on the depe ndent var iab le. Fl'Ol11 tabl e 19, co urse related facto rs contr ibuted better 

than the othe r two var iab les lo llo wed by student and teacher re lated ['acto rs. On the other 

hand. logisti cs and organization related facto rs played very sma ll ro le fo r teach ers' 

attitud e toward pract icum. 

In orde r to identify the s ign ifi cance of th e we ights of each independent variab les, ' t ' was 

used .A II the t-va lues wcrc "JUnd to be stati sti ca ll y s ignificant (p < 0.0 1). 

4.2 .6. Teachers Response for Open-Ended Items 

Tcache rs we re a lso provided with fo ur open-ended quest ions in o rd er to co ll ect those 

ideas. whi ch were not incl uded in the likert sca le. T hese items were assu med to give 

teach ers opportunity to write what they fee l and thin k good for achi evement of pract icu m 

objectives. 

A ll 40 teachers li lled these items properly. For the first ite m. which says, " Do you th ink 

that practicum has bcnefited stu dc nts as it was ex pected?" 8 teachers sa id " Yes", II 
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teache rs sa id "No" and 21 teachers sa id "Not sure" . T hi s means th at; 20 per cent of 

tcachers be li eved that stud ents were bcnefited from practicum, 27.5 per cent of teachers 

bcli eved tha t students were not be ne fited from practi culll and 52.5 of th e teachers were 

not sure w heth cr students be ne fited fro lll practiculll o r not. Chi -square test of significance 

alllon g th ese thrce groups was s ignifi cant (Xl ",I = 6.85) P < 0.05. There fore, it is poss ible 

to say that tcac hers a re not surc w heth er stude nts were bene fited or not frolll practicul11 

program. 

I:or th e ite m. wh ich was des igned to co ll ect teachers' be li ef about th e strong s ides of 

practiculll. teach ers ra ised the fo ll owin g po ints as stro ng s ides o f pract icum. Practi cum 

givcs experi cncc about schoo l environment, he lp stud ents to deve lop; confiden ce, 

prob lem-so lving skill. co mmun icatio n skill , c lass management skill , and it al so give 

stu den ts a chance to cva luate the ir subject matte r knowledge and methodo logy and 

prov idc oppo rtuni ty for act io n research. 

O n the oth er ha nd , teachers were also asked to li st those poi nts, w hi ch they thou ght as a 

negat ive s idc of pract ic um . T hese include; e mphas is on how to teach with littl e attention 

for what to teach. di sturbance on the ongo in g teaching- learnin g process of hi gh schoo ls 

and acad emic ca lcndar o f unive rs it ies, inadequate pcrcf ie m, co nsumpti on of much til11 e 

and budget. presence of p lasma tcachin g in high schoo ls, less coo perative ness of hi gh 

school teac he rs, incol11petence o f stud ent-teachers to teach in high sc hoo ls, shortage of 

timc fo r eva luati on shortage o f re nt house fo r students when they are out fo r block 

teaching. 1110re wo rk load o n teac hers, shortage o f til11e for othe r cou rses, s imilarity 

between co urses. subjccti ve eva luati on criteri a an d assignlll ent of man y students under 

one ad viso r were some of the ncgative aspects o f practi cum in the uni vers ity. 

Fu rtherm o re, it harm s hi gh sc hoo l students s ince most of the stude nt teachers are 

i nco l11petent. 

Finall y, teac hers were asked to suggest thei r opinion abo ut the ir expectation from the 

uni versi ty. S ince they arc th e major stakeholde r of the progra m, they pointed out th e 

fo ll owin g poi nts as a so luti on fCJ r th e observed prob lel11s. These includes; bilatera l link 

with partner schools, we ll o rgani zed phys ica l a ncf fin anc ia l plan , ad equate budget fo r 

teachers and stu dents. sho rt term train in g, workshop and per forl11ance evaluat ion at the 
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beginni ng and at the end o f each co urse, recrui tin g of additiona l teachers ,preparation o f 

wel l defined and rat io nal eval uatio n crite ri a by part ic ipatin g every stakeho lder ,diffe re nt 

stra tegy fo r the imp leme ntation o f the progra m such as at the end o f third year for a year 

or s ix mo nths. ass ignm cnt o f sma ll stud ents un der one adv isor, pa rti c ipation of o th er 

gove rnm ent a l and non-governm enta l orga ni zati ons. and good management and 

res pons ib ility f"rom the co ncerned body. These we re po ints rai sed as a so lution for the 

observed proble m in the uni versi ty. 

4.3 Discussion of Results 
In this sect ion. the presented data we re di sc ussed based o n the bas ic qu esti ons rai sed at 

the beg inn in g of" the st udy. T he disc uss ion of results has been o rgani zed under th e 

fo ll owin g sub-top ics. 

I. Atti tude towa rd teach ing practi c um am ong teachers and stud ents. 

2. Compa ri so n between teachers' attitude and stud ents' attitude. 

3. Identificat io n ofthosc filetors that affect the impl ementati on o fpracticum . 

4 . Proposed sol ution s fo r th e observed prob lems. 

4.3 .1 Attitude toward Teaching Practicum Courses among 
Teachers and Students 

Stu dents and teache rs atti tude toward practi cul11 courses is to be cons idered as the 

students' and tcachers ' overall favo ring-d isfavo rin g or acceptance rej ecti on. It is th e 

stud ents and teachers overa ll eva lu ati on of the co urse in e ithe r pos iti ve or negat ive 

direct ion o f' the attitude cont inuul11 . T he re fore, it is im po rtant to co ns ide r th e response o f 

teachers and students lor those vari ab les, w hi ch were ass um ed to have c umul ati ve e ffect 

on students and teache rs gene ra l altitude. 

J3ased on the proport ion of" students in each vari abl e of" attitude qu esti onn a ire, 1110st o f 

stud cnts see m to have hi gh propo rti on of stud ents in th e pos iti ve directi on of attitude 

con tin uum. I:rom the fou r var iabl es. stude nts have large proport io n o f students in th e 

pos iti ve contin uu m for three o f the variables. Thi s mea ns, for genera l atti tude 54.2 per 

cent. fo r course re lated lactors 52.7 per cent and fo r logistics and organizati on re lated 

laetors 53.4 per cent. Il owevc r, none o f these di stri buti ons is stati stica ll y s ignifi cant in 
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chi -square test of s igniil ca nce at 0.05 leve ls . Co rre lation between the dependent variab le 

and indepe nd ent variab les also showed that , all the independent variables have positive 

corre lation wit h thc dcpenden t variab le. Sin ce all items were constructed in pos itive 

direction of altitude cont inuum. Pos it ive corre lat ion with the dependent vari ab le shows 

pos it ive altitude towa rd practicum in gene ra l .Th erefo re it is poss ibl e to say that students 

ha ve ins ignili eant pos iti ve altitude toward teaching practicum in Dilla Univers ity. 

Teachers' attitude towa rd practieum showed that most of the teachers has posi tive 

altitude toward pract ieum. I'rom four variab les, teache rs have highe r percentage of 

rcspondents in pos iti ve cont inuum for two of the variab les. T h is means, for general 

altitude questions. 60 pcr eelll, for co urse related factors 57.5 per cent, for student and 

teacher re lated filctors 50 pe r cent and for logist ics and organizatio n re lated factors 47.5 

pe r celll but non of these were signi fi eant in chi-square test. On the other hand, the 

correlation between th e dependent va riable and independent va ri ables was pos iti ve . Sin ce 

a ll items were dcve loped in the ir pos iti ve sense. pos iti ve corre latio ns shows positive 

altitude toward practi cum . Thus teachers a lso have ins igniileant pos iti ve att itude toward 

practi cum. 

In ge neral. it is possible to conclude that both teachers and students have ins ignificant 

pos itive attitude toward practieum with some problems in the implementatio n of th e 

program in th e university. 

4.3.2 Comparison between Teachers Attitude and students Attitude 

Teachers and students arc the major stakeholders of teachi ng praetieum . Fo r the 

ac hi eve men t of intended object ives, the role of these groups is v ita l. As can be seen li·om 

section 4.3.1. both teachers and students have shown insign ificant pos iti ve attitude 

toward teachi ng practicum with some exccpt ions in the negative direction. 

In oreler to investigate th e re lationship be tween teachers and students att itude, it is 

important to see the spec ili c predictors in both groups. Both groups have high co rrelat ion 

between dependent and independent variables for co urse related facto rs. On the other 

hand. teache rs ha ve low corre latio n for logistics and organi zat ion re lated factors whereas 

students ha ve lo w co rrelation for student and teacher re lated factor s. 
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From the lo ur varia bl es, students have la rge pe rcentage o f in fo rm ants in pos iti ve 

d irect ion fo r th ree o r the varia bles. Wh ere as. teache rs have large percentage o f 

in fo rmants in th e pos iti ve di rectio n lor two o f the variables. Howeve r, none o f the l test 

o rth ese d istribut ions was s ignifi ca nt at 0 .05 level s. 

In the teachers' questionna ire, in depend ent va ri ab les accounted fo r 53 percent o f 

teache rs' gcneral att itu de towa rd practic um . In the students' questi on na ire, inde pend ent 

variables acco unted fo r 58 percent 0 I' studcnts ' general att itude towa rd practicum . 

I:ar open-end ed qucst ion s. teac hers ra ised th e f()lI owing po ints in oppos ite to stud ents' 

response. Practic um is a means of earnin g good grades for studcnts with out working 

ha rd and pract ic um ha rm s hi gh schoo l studen ts since most of the student teache rs are 

incompetent. Stud ents o n the other hand. ra ised th e follow ing po int in oppos ite to 

teache rs ' rcsponse:. most teachers were careless and biased . Other issues ra ised by both 

groups were almost sim ilar. 

Genera ll y. it is poss ib le to say that both groups have a lmost the sa me attitude toward 

teach in g practi eum with the d irre rence in attitu de fo r stud ents and teacher re lated actors, 

and logist ics a nd organi zat ion re lated raeto rs. 

4 .3.3 Factors that Affect the Implementation of Practicum in Dilla 
University 

Roth teache rs and students ra ised ma ny factors as o bstacle for the success o f practicum 

course in th e un ivers ity . In order to identify th ese fac tors the standa rd ized beta coeffici ent 

was used as a meas ure o f the innuence of each independent vari abl e for pos iti ve ness of 

ind iv idual s' genera l attit ude. 

Fro m stud ents ' questionn a ire, th e b-weights fo r co urse re lated facto rs were 0.37, logist ics 

and for organi zati on related factors were 0.27 and stu dent and teacher re lated facto rs 

we re -0. 11 . Thi s mea ns, co urse re lated fac tors such as du plicat ion of co ntent, ba lance 

between thcory and practi ce , re levance of the course , adequ acy of the course and 

di ffi culty leve l o f th e co urse contr ibuted more fa vo rably for stud ents' atti tude toward 

pract icum . Where as. fa ctors which a re re lated with stud ents and teachers contribu ted 

un ra vorably lo r pos iti ve ness o r students' attitud e toward practi cutn . These factors 
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in c lude; relationshi p between teachers and students, so undn ess of eva luation methods and 

interest to learn and to teach. 

From teachers' question nai re. th e b-we ights for co urse related factors were 0.46, student 

and teac he r re lated lac tors were 0.21 and for logistics and organi zation related factors 

we re -0.1 2. Thi s means. cou rse related factors and student and teacher related factors 

contributed favorabl y fo r positive ness of teachers' att itude toward practicum. On the 

oth er hand , logisti cs an d organi zation re lated factors such as; ava ilab ility of cou rse 

materia ls ,reference books ,adequate budget ,transportation and over all o rgani zation of 

practicum in partn e r sc hoo ls and in th e uni versity itse lf contributed very small for 

positive ness of teac hers attitude towa rd practicum . 

As lar as the response fo r open-ended items concerned , students raised inadequate 

budget. poor-student and teache r relation , lack of interest from teachers, care lessness of 

teache rs, bias in grad in g, demora li zing comments, and presence of plasma teaching in 

hi gh schools. subjective evalua ti on and in suffi c ient co urse material s as obstacle for the 

success of practi cum. Teachers a lso po inted o ut the fo ll owing po in ts as obstacle fo r the 

success or practicum in the uni vers ity . These inc ludes ; inadequate budget, large number 

of students und er one adv isor, lack of cooperat ion from hi gh sc hool teachers, 

consumption of much t ime and reso urce, subj ecti vity in gradin g, more work load on 

teachers. absence o f uni for m eva luatio n c rite ri a, large cred it hour, s imilarity between 

courses, shortage of lime for eva luation. absence of profess ional (pedagogy and 

psychology) course teachers in eva luating a ll students, incompetence of student teachers 

to teach in hi gh schools, I()cu s on how to teach wi th out subj ect matte r knowledge and 

presence o f plasma teac h ing in hi gh school s. 

In genera l. as it is poss ib le to sec from the above anal ys is, the factors rai sed as major 

obstac le for the success of practi cum includes; eva luation c riteri a, poor student and 

teacher relationship , in su ffi c ient resource, presence of plasma teachin g, focu s on how to 

teach with out subj ect matter knowledge. These findin g goes with the findin gs of Woube 

(2006). wh ich says, practicum program is negati ve ly affected by factors such as large 

number of students. in adeq uate budget and logistics, redundancy of courses and lack of 

systemat ic evaluatio n. Thi s fi ndin g a lso supports th e finding of Kedir (2006) which says 
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pract icum is infamou s in un iversiti es for eating up resources and testi ng the manageri al 

confidence of the univers ity. 

4.3.4. Proposed Solutions for the Observed Problems by Students 
and Teachers 

I'raeticum has man y problems parti cul arl y in the implementation process. Teachers and 

students as th ey arc the major stake holders o f the program their proposed so lutions 

should be seen very ca refull y by the concerned body. Si nce they have passed through 

every process of the program , they can be a good testimony for the wea kness and strength 

of the program. In the open-ended part of the question naire, students and teachers were 

provided an opportunity to express their proposed so lutions for the observed problems 

and there response is summari zed as foll ows. 

The uni versity shou ld create bilateral relation with partner schools. These wil l help both 

groups to benefit from the linkage program. If it is a unilateral , partner schools may not 

be moti vatcd to wmk with the uni versity. Ilowever, if th e univers ity helps, these schools 

by prov id ing resources. giving short term-training and capac ity building courses both 

group wil l be bene li ted h'om the program . 

The university should have a we ll-orga ni zed phys ica l and financia l plan for 

implementation orthe program. Practi cum is a wide program ; it needs the in vo lvement of 

ad mini strat ive stuff. tcachers, students. partner schoo ls and high schoo l teachers. In order 

to invo lve these groups. phys ica l and finan cial organi zati on is crucia l, as we have seen 

fro m th e resul t of the study thi s do not seem perfect in Dilla Uni versity. Both students 

and teachcrs ra ised finan cial questi ons such as low per diem . These will affect the 

progress ion of the program . Teachers were also condemned fm being care lessness and 

biased by students therefo re: the uni vers ity should have to establi sh strong adm inistrati ve 

and financial capaci ty fo r the achievement o f intended goa ls and objecti ves. 

The un iversity shoul d des ign wel l-defin ed and rational evaluat ion criteria for practi cum . 

Si nce practi cum is pract ica l by its nature, every body can have its own understanding and 

observat ion. Thus, measurement of one' s own teaching skill and methodology may not be 

the same fe". all indi vidual s unless, criteria is set previously. In Dilla Uni versi ty there has 

been an eva luation criteri on which was set by group of teachers' fro l11 different 
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depart ments. St i II it lacks consistency among teachers. Spec i fi c procedu res and criteria 

shou ld be des igned by part icipating a ll the co ncerned body more than thi s. Un less, it 

becomes the main threat for teachers and students relations as we have seen from the 

result of th e stud y. 

Short-te rm trainin g. perfo rm ance eva luat ion , workshop and ori entat ion should be 

prepared for teachers in ord er to update the ir know ledge on the program . On the other 

hand. adequate teachers should be recrui ted in order to decrease the burden of teachers. 

Unless, teachcrs may lace prob lcms in upd at in g thei r knowledge, an d performan ce in the 

act ua l teaching learn ing process and in the ir persona l life. 

T he recen t changes on the number of co urses, the cred it hour and add it ion of previous ly 

d isca rd ed co urses seems to have pos itive impact on the implementati on of pract icum . 

13ecause. both teachers and students of th e prev ious praeticum rai sed these issues as 

ne gative s id es of practicum and descri bed the recent changes as a solution for the ex istin g 

problems. 

Fina ll y, both stu dents and teachers raised thc id ea of p lasma teac hin g in hi gh schoo ls as 

obstacle to tcach ing practicum. T his secms to bc corrected because, students onl y have 10 

minutes in onc per iod; thc other 30 minutcs are covered by p lasma teacher. These tcn 

minutes arc not cnough to cva luate thc pcrforman ce o f one student-tcacher and onc 

cva luator can ha ve more than one student in thi s period due to the uniformity or plasma 

program a ll ove r the schoo l. Therefore, the eva luation result, which is found in less than 

ten minutes, will not be va lid and thi s can be a good reaso n for poor students and 

teachers' re lation . On th e oth er hand , pedagogy teach e rs and psychology teachers were 

not in cluded in th e eva luation 01' other students they are limited to their stud ents, th ere 

ro le is assumed to be covered by subject teachers. When we see thi s, from psycho logy 

point of view, it docs not seem correct because subject teachers may not have awa reness 

about di m,rent s it uat ions and cond itions lo r eva luation of students. T he ro le of pedagogy 

teachers in eva luati ng the organi zatio n. prese ntati on, teaching a id use and materia l 

preparati on ma y not be assessed correctl y by subj ect teachers. 
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CHAPTER-V 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1. Summary 

Prac ti culll is the most impo rtant cvent in creatin g opportunity for student-teachers to 

acq uire a uthen ti c expe ri ence abo ut teac hin g, learning and the schoo l environment. The 

knowled ge of subj ect matter a lone w ill not enab le stud ent-teachers to become efficient 

c lassroo m practitioners. T he previous education system has been criti c ized for not 

inc ludin g practicum and other important con tents. Stud ents were provided w ith 

th eoret ical and unrealistic lessons (MOF . 2002:9). T each er ed ucators have been 

dcscr ibcd as out of touch w ith c lass room rea li ties. 

Howevc r, the introduct ion of practicum by itself w ill not be so lution fo r th e obse rved 

prob lems. It needs proper administration , illlpl ementation , organization and evaluat ion 

unlcss it w ill not produce any thin g better than the previo us education policy. In order to 

identify the avail abi lity of thesc thin gs the stud y of attitude is important. Attitude is an 

evaluative judgment a nd it has important rolc in the process of teac her education. 

Partic ul arly. studen ts and tcachers alt itude toward practi cum is cru c ial s ince teache rs and 

students are th e major stakeho lders of the program . I I' th ey do not have pos iti ve att itude 

toward the program , th e objective w ill not be achieved. Moreover, teachers and students 

opinion to ward practicum is important in identification of the achievement of objectives 

and in th e rev is ion an d planning o f th e professiona l curri culum o f the program. 

The major purpose of thi s stud y was, th e rcfore, a survey of att itude toward teachin g 

praeticum and the related facto rs w ith a particu lar re fe rence to th e 2006/07 graduatin g 

st udents and teac hers who taught in Dill a Uni vers ity in the same academ ic year. 

Spec ifica lly . th e objectives of th e st ud y were: 

a. To id entify w het her teac he rs ' and students' have pos iti ve or negative attitude. 

b. To ide nti fy whether the re arc d i ffc rcn ccs between th e attitude of students and 

teachers. 
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practi cum but there is some difference in perception about the source of the 

problem. 

C. T he follo wing iilctors were identified as an obstacle for the proper impl ementation 

ofpraeticum in Dill a Uni vers ity. From st uden ts questionna ire; subjective eva luation 

c riter ia ,poor student and tcacher re lati onship ,inadequate budget ,bias amon g 

teachers ,p resence or plasma teaching in high schoo ls ,lack of in terest from teachers 

and demo rali z ing comments of teachers .These can be ge ne ralized as student and 

teacher related fa ctors and logistics and organi zation related facto rs. 

From teachers quest ionnai re; inadequate budget, lack of cooperation from hi gh 

schoo ls .eonsumption of much time and resou rce. subjective evaluation criter ia 

.incompetence of student teachers to teach in hi gh schools, focu s on how to teach 

with out content knowledge ,simi larity between co urses and presence of plasma 

teachin g in high schoo ls. These can be gene ra li zed as log ist ics and organi zat ion 

re lated filctors. stude nt and teacher re lated filctors and course re lated factors. 

D. Teachers and students recommended the fCJ ll owing points as a so lut ion for the 

observed problcms on the ope n-ended part of q uest ionnaire. T he uni vers ity shou ld 

create bi lateral "elation with partner sc hoo ls, the uni vers ity shou ld have a we ll 

organ i7.ed phys ical and fi nanci a l p lan .there should be a we ll defined and rationa l 

eva lu ation c rite ri a fo r evaluation of stud ents, short-term trainin g, perfo rmance 

eva lu ation. workshop and oricn tati on shou ld be prepared regularly ,non-pl as ma 

classes should be prepared for eva luation o f students and finally pedagogy and 

psyc ho logy teac hers shou ld be invol ved in the eva luation of every students. These 

were some of the common recommendatio ns proposed by students and teachers. 

5.2 conclusion 
Based on the above findin gs th e resea rcher conc luded th at: 

• It appcars that both teac hers and students were not predominant ly in fa vor of 

th e practi culll prog ram. That is, the proport ion of stude nts and teachers who 

have pos iti ve attitud e toward practiculll is not signi fi cant; nearly half of the 

60 



survey groups were In negative d irect ion towa rd practicum program . Thus, 

th e s ituation ca ll s l'or attent ion. 

• Tcac hers and students have some d ifference in alt itude on the source of the 

observed problem s in th e implementation process o f practicum program . 

Tcachers co nside r log ist ics and organ izati on re lated factors as the ma in so urce 

of negati ve atti tudc where as. students consider student and teacher re lated 

fa ctors as th e main so urce o f negat ive att itude. 

• Stud eills and teachers related fi,ctors such as, eva luat ion crite ria of practicum , 

poor re lat ionship bctwee n teache rs and students, incompetence of students to 

teach in high schoo ls. presence of plasma teaching in hi gh schoo ls, and 

logistics and organi7.at ion related factors such as, inadequate perdi em, lack 

re le rence books and lack cooperation from high schoo l teachers are some of 

thc major problems of teachin g practicum in Di ll a uni versity. 

5.3 Recommendations 
Based on the (inclin Bs or the present stud y, the researcher forward ed th e fo ll owi ng 

suggestio ns to be taken in to consideration in th e implementati on of the program III 

the comin g acade mi c years in Di ll a Uni versity. 

a. Rational and objecti ve eva luat ion criteria shou ld be des igned by partic ipating 

every concern ed body. 

b. Non-pl asma c lasses sho ul d be prepared fo r assessment of student-teache rs. 

c. Short-term train in g, wo rkshop , perfo rmance eva luation an d orientation should be 

prepared at th e beg inning and at the end of each course by partic ipat ing students, 

teachers, partner schoo l teac hers and d irectors and administrative stuffs of th e 

un iversity. 

d. Professiona l rel atio nship shou ld be estab li shed between stud ents and teachers in 

order to so lve problems enco untercd by d iscuss ion. 

c. The number 01' studen ts supervised by o ne teacher (adv isor) sho uld be limited to 

the 111 i n i III lIlll . 
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Add is Ababa University 
School of Graduate Studies 
Department of Psychology 

Attitude Questionnaire 

Submitted to Panel of Judges 

The purpose of this question naire is to gather data about the attitude of 

teachers and students towa rd teaching practicum among Dilla university 

educat ion faculty students and teachers. The development of the questionnaire 

has not yet been final ized. Thus , your involvement in the development of the 

instrument has been crucial for the achievement of intended objectives. 

The items have been grouped into four categories . Yo ur task is to rate 

each of the items as ; Highly = 3, Moderately = 2, or poorly = 1 in response to the 

question . "To what extent does the item measure the categ ory in which it is 

grouped?" and its appropria teness to measure th e attitude of students and 

teachers by putting a tick 0 mark in front of each item. 

In order to facilitate your rati ng, please make a reference to the table of 

speci fication of the category to be measured with th e correspondi ng items. 

Thank you for your co-operation 



Table of Specification 

General Attitude Questions 
Description of the eatego,'Y to be measured Items intended to measure the 

----- -
I. General attitude towards teaching praetieulll 

- Gene ral out look towards practi culll courses : positi ve­

ncgati vc, good-bad. acceptance- reject ion , Ii king-

d isl i kin g. des i rable-undesi rab Ie. 

category 

1-1 7 

Co ul'se Related Factors 
2. Relevance 0 I'the cou rses 

-----,-----

- Respondents' belief whether or not pract iculll courses are related to, based 

upon . the real ities of sehool teaching percei ved applicability of the courses. 

3. l1alanee between theory and pract ice in the courses 

- Rcspondents' cvaluat ion or whether there is a fai r coverage of both practice 

and theory. 
-------- --- - - 1 

' I. i\dequacy o l'the contents o rteach in g praeticulll courses 

- Respondents ' eva luation or whcther or not the courses contain sufficient contents 

and duration of experiences for the adequate tra in in g of profess ional teachers. 

S. Duplication o['con tents in th e pracliculll courses. 

- Respondent s' eva luation of whether or not there is redundancy or an overlap of 

contents among practiclIlll courses. 

6. Difllcult), ofpraeticulll courses. 

- Respondents' eva luation or whether or nOlthe courses are challenging or silll ple 

18-44 



Studcnt and Tcachcr rclatcd factors 

7. lJ1lerest or studcnt s and teachers to lea rn and to teach the course. 

- Respondents ' cva luat ion of whether 0 1' notteaehCi's and studeJ1ls 

show iJ1lercst in their tcachin g and learning 

8. Relat ionshi p between students and teachers. 

- respondents' evaluati on o r whether or not practicum helped th cm to 

ercate fi'icnd ly relat ionship betwee n teachers and students 

9. Evaluation practi ce 

- Rcspondents' evaluat io n of the eva luati on practices in praeticum 

courses. Whether grading systems are rati onal or not. cons istent 

or Iluctuate, whethcr the allotted credit hour is fair 0 1' unfair fo r 

each practieum cou rscs etc. 

Logistics and Organ ization rcla tcd Factors 

10. i\ va i lab i I ity o f Reso urccs 

Whcther 01' not adeq uate transportation. is ava i labl e, enough perdiom 

is paid for teachers and studeJ1ls, nearby partner schoo ls are ava ilable, 

adcquate gui de lincs and re fercnce material s arc avail able etc. 

II . Organi zat ion of teaching praeti cum 

- respondents evaluat ion o f whether 0 1' not good re lationship between 

partner sch ools and the institution, materi als are availab le, good 

moni toring system is Clva ilable 
-----

45-64 

65-77 



-

General Attitudes towards Tcachin g 

practiclIl11 
-

lilt Teaching practicum is the most import< 

component of hi gher education 

2 I I' teachi ng practicul1l courses had becn 

opt ional, I wouldn 't have taken them 

3 Had it not been a matter of grade, I 

wou Idn 't have pref'c rred to take 

practiclIlll courses 
- -

4 I 1'1 became a teacher. I wo uld advise m 

-

y 

on students to join faculty of educat i 

where more praeticum courses a re 

o lTered. 

ith 5 If I had been allowed to graduate w 

Oll t taking practi cul1l courses. I would 11 ot 

ha ve taken them. 
-

6 I like praetieum courses throughout my 

un ivers ity campus Ii l'c 
----

7 Even if teaching practicum courses had 

been electi ve ones, I wou ld have elected 

them to stud y 
- - -

8 Thanks God that I have almost finished 

taking those boring practiculll courses 
-

---
To what extent docs the item measure 

the category in which it is grouped? 

Highly Moderately Poorly 
- -

-

-- ----

---

--- -

-- -



') Practiculll courses are co urse with w h ich I al11 

sat islied Icast in the un iversity 

10 I feel that slUd y ing practi cul11 course is a \,vastc 

of til11e 
-

II Tak ing practi cul11 courses is worth w hi lc to l11e 

12 I think that one can became a teache I' whether 

or not one takcs prac ti culll courses 

13 I bel ieve that pract ieul11 cou rses arc 

solving educat ional problel11 s in our 

hclpful in 

soc iety 
-

14 I recommcnd practicum courscs to re 

essen ti al cO l11poncnt in the training 0 

teachers 

III a 111 as 

r studcnt 

-
15 I found many o fthc pract icul11 cours 

full o r' coml11on scnsc idcas 

cs to be 

--
16 Most or practicum courses wcrc bori ng to l11 e 

-
17 Many of th e practicum courses arc e xc iting to 

mc 
--

Course Related I'actors 

18 Most of practicul11 cou rscs give cmphasis to an 

ideal classroo l11 situations 

, -

19 I feel that kno w led ge 1'1'0111 111 0St of practicu 

courses is less likely to be app licd to the 

conditions of our secondary schools 

111 

20 I thin k that thc subject matters of most of 

practi cul11 courses arc well re lated to Eth iop 

secon dary schools 
-

2 1 I found a gap betwecn what I have learn 

class room s and w hat encountered durin 

practice teaching 

Jan 

-
cd III 

g l11 y 

-

- ~ 

- ~ 

- -- -

e-
---1---

-

Highly Moderately Poorly 

-- -



--o r 
22 feel that praetieulll courses helped me to 

become interactive and con rident 
- -

I don' t th ink praet iculll 

probleills which I enCOl 

24 I think there is a fair ba 

helps me to solve those 

In te r in classrooms 
----

lance between theory and 

practice in Ill ost practi c lIlll COLI rscs 
-

2S I'racti culll gives Illu ch I ()CLlS for pract ical 

exerCises . 
-- ---

26 There are no theo reti ca I backgrounds for most o f 

pract iculll courses 
-

27 Most of the theo ri es or practi cum courses do not 

n in c lassroom situation 
- - --- --

11 because it is more o f 

have practica l app li catio 

28 I like teaching pract iclll 

practi cal by its nature 
-

29 I found man y of the pra 

contain suffi cient con te 

cti cum courses that they 

nts in the training of 

teache rs. 
-

30 Pract icull1 courses cmpl lCls ize what is known and 

obvious to the students 
-- ----

3 1 Knowledge !"i'om practi c LIm courses made me 

I in teaching feel adequately prepare( 

32 I think practieum cou rse 

tha n any oth er courses 

- -- -
's occupy long duration 

-- ---
33 It is illlporlanl lo give 111 a re durati on for 

practicu l11 courses than other academic cou rses 

34 I th in k it is important to 

other courses lhan prae l 

institutes. 

35 It is important to reduce 

teachers spend in partne 

give more attent ion fu r 

icul1l in teacher training 

- -
the time students and 

r school s. 
-- - - -

-

-

-----

-- -

--

-- -

-- - -

- -

- - -



100ls inhabits 36 Thc durati on spend in partner sci 

Ille frolll doing Ill y hOllle work an 

37 I caille to conclude that there is s 

d stud y. 
-

a11lcncss 

between contents of the vari ous p racl icLlIll 

courses 

-

- - - -
ts is not the 38 I think that duplication of conten 

typica l feature of practicu lll cou rs 

39 I cou ld not scc Illajor differences 

contents of practiculll courses 

cs 

between 

-
40 I think dupli cation or contcnts of practiculll 

cou rses Illade it boring. 

Ich wo rk 4 1 I' racti eulll courses req uirc too IllL 

42 I' racticulll courses do not requ ire 

43 I found Illany or thc pract icu ill co 

criti ca l thinking 

urses to be as 

cha llenging as major area courses 

44 I give Illore attent ion f()r other co 

pract ieu lll courses becausc they a 

urses than 

re too casy 

--
Student and Teacher Related Factors 

- -
45 Practi cu lll courscs di d not stilllulate I n y interest 

in becoming a teacher 

-

-

. -
teli ectual 46 Practi culll courses rarel y stilllulatc in 

curios ity about ce rtai n aspccts ofteae hing. 
--- --

47 I'racti culll courses Illadc Ill e intereste d in 

teaching as a profess ion 

--

-

--

Highly 

-

-- ---
48 There is no tcachin g profess ion 

leaching practi culll 
-- -

49 It is possible to produce profession 

wi thout teachin g prac ti cLlI11 . 

al 

with out 

teachers 

-

50 I fo und Illany of' the instructors of practi culll 
---

-- ~ 

- -

---
--

Moderately Poorly 

-- ----

-



courses to bc enthusiast ic abm It teachin g 

5 1 The approach of instructo 

courses did not often hold my 

rs of pract icum 

52 Man y of the instructors of p 

are not interestcd in teaching 

interest. 
~- --- -

raet icut1l courses 

-

53 Many o f the instructors ofprac 

not show illlerest in students 

ticum courses do 

54 Most orthe in structors o r prac 

friendl y towa rds stude nts 

55 I found that the eva luation 0 

courses is rational 

56 Ifi s poss ibl e to predict practic 

afier the end of cach courses 

57 I am very much sa ti s fied wi 

grades. 

--
l iclIlll courses are 

-
f most practicum 

lIlll course grades 

th m )' practiclIl11 

-
58 There IS no unilo rm grad Ing system for 

practiclIlll courses 
--

59 The we ight (cred it hour) giv en for practi culll 

courses is large as co mpared t o other academic 

courses 
---

each cou rse of 60 The credit hour given for 

pracliclIlll is large as compare d to the expected 

learning out comes 

strengthened 61 The grading system have 

relationship between instructo l 's and students 

the 

-

I--

-~ 

---

- . ~ 

achers towards 62 There IS bias among te 

practi ellm gradin g 

63 I f the weight (c redit hOl Ir) 

s. I practiclI lll was less than Ihi 

teach ing prClcticlI111 more than 1 hi s. 

-
of teaching 

would like 

--~----

-

---



64 I ICllllld the Iced back ~stluctors and partner ~ 
school teachers di rlc rcnt during eva luali on 

____ -1-__ ----.J 

- -

Logislics and Organiza lion Rclatcd 
Faclol"s 

- --
o not ha ve guide 65 Most of practi cu l11 courses d 

line that helps the stude nts to accomplish the 

ex pected tasks 

--

66 I l'o und practi eul11 di sgusting 

betwcen the uni versity and p 

due to the di stance 

artner school is too 

far 
---- - +- --- ----

67 Due to lack ofadcq uate tran sportation students 

do not reach partner schoo ls on ti me 
- ~-

68 The perdi ul11 is not enough t o accommodate my 

expenditure 
- -- --

69 If I got enough perdiul11 . I w ould like teaching 

practicul11 1110re than thi s. 

--
Highly 

---

I- -~-

-

- -- ---
ks and refe rence 70 There are no enough tex tboo 

l11 ateri als 1'0 1' some pract icum courses. 

er school and 7 1 I f the di stance between partn 

uni versity was short. I would 

praeticum more than thi s. 

I ike teaching 

----
72 Course material s of man y 01 . the practicul11 

courses arc not as well prcpa red as those 0 r 
major courses 

- -
~3 I app rec iate the way the obje 

courses are ex plai ned and 1'0 

cti ves o f practi cul11 

Ilowcd 
- --

74 There is no good relat ionshil ) betwee n partner 

schoo ls and teacher cducatio n insti tu tes 
- -

-

- --

-

Moderately Poorly 

--

-

- ---

-

-



-- -
75 There is no mechanisn 1 to con tro l the allendance 

of students from teach er ed ucation inst itutes and 

i"mm partner schools 
--

76 I'anner schoo l teacher s arc read y to help us 

when we need there Sl lpport 
-----

77 I'arlner schoo l tcacher and instructors 0 (" teacher 

training institute work together to monitor the 

progress 0 I' stucients 



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF PSYCHOLOGY 

Attitude Questionnaire for students 

The purpose of this questionnaire is to gather data about the a ttitude of 

students toward Teachi n g Praclieu m a mong Dilla University Education 

Facu lty Students. 

As a respondent to this questionnaire , your genumeness contributes 

greatly toward achieving the objecti ve of the investigation. 

General Directions: Please note the following points before you start 

respondin g. 

1. You respond to eaeh of the items by expressing your d egree of 

AG1,(1<:I': MENT or DISAGREI': MENT to eaeh statements as SA, A, U , 

D,SD. 

Key- SA= Strongly Agree 

11. = Agree 

U= Und ecid ed or Uncertain 

J)= Disagree 

SJ)= Strongly Disagree 

2. l:3 e s ure that you r response wi ll be kept confidential. 

3 . Ma ke sure that your Questionnaire has five parts. 

4. Please do no t show reserva tion to indicate your true opinion . What 

ever response you give , it will n ot be considered wrong. 

S. Your frankness is very important. 

Thank you In Advance 



A- Background lnfo.'mation 
Department Sex 
Agc G I' A Year o f Hi gh school completion ~ 

B - Indicatc your dcg"cc of agreemcnt to cach itcm by putting a tick Q 
ma rk in front of cach itcm, 
N,B: 

A= Agree SA Strongly Agree 
SD- Strongly Di sagree U= Undecided 

0 - Disagree 

Part 1- Gcncral Attitudc Qucstions 

I like practicum course s th rough 

life. 
- ~ 

2 Practic lIlll courses arc courses 

sati sfi ed most in the uni versi ty. 

3 There is no teaching 
praeticum. 

- - .---

profess ion 

~ ~-

~~ 

out m)' uni vers ity 

~ 

with which I am 

~ 

with out teaching 

-
"a n become a teacher without 4 I don't think that one e 

takin g practiculll course s 

5 I fee l that praeticum c ourses helped me to become 

interactive and confidcn t. 
- - - ~- -

6 I recommend praet ic 
essential component 

lIlll courses to remalll an 
In the training of student 

teachers. 
7 Teachin g practicum is t 

of hi gher education. 
he most important component 

courses had S If teaching praeticum 
wo uld ha ve e lectcd then 1 to stud y. 

-
been electi ve, I 

9 When I become a teach 
to jo in r"cu lt y of edue 
courses arc offe red. 

cr. I will advise my students 
alion where more practieum 

- - --

2 

SA A 

~ 

- ---

-- -

-

U SO 0 

---- - -~ 



I)art U- Studcnt and Tcachc.· Related Questions 

Instructors arc read y to help us when w 
support 

e need th ei r 

2 Most o f the instructors of practiculll courses are 

fric ndl y towards stude nts 
~ 

not affect the 3 The grad ing systelll of practi culll docs 

re lationsh ip between instructors and stud 
-

4 I'racti cull1 courses St illlulate Ill y interest 

a teacher 

5 I have found Illany of th e instructo rs of p 
courses to be enth usiast ic about teach ing 

ellls. 
--

in beeoll1ing 

racti clIl11 
the course. 

6 Practiculll courscs stilllulate intell ee tual in te rest 

abo ut ce rtain aspects or' teaching 

7 I I ike teachin g pract icu lll because it IS 
- ~ 

Ill ore of 

practica l by its nature 
-

. sting to me. 8 Many of the practiculll courses are intere 

-
-> grades a Iter 9 It is possib le to predict practi culll course 

the end of each course. 

10 The wei ght (cred it hou r) gi ven for practic 

1 ~li r as compared to other academ ic courses. 

I I I have fo und the eval uation of illost prae 
courses reasonab le. 

l lill cou rses IS 

---
ticulll 

---
12 There is no an y bias aillong teach ers (o\·vards 

pract icul11 grading 
- -

13 There is uniform grad in g system 10 I' practi eull1 

courses 
--

14 I alll ve ry Illuch encouraged with Ill y pra cticulll 
grades. 

, 
J 

SA A U D SD 

-- -

1--' 

-



Pm"t IlI- COUI"SC related Q uestio ns 

-

Knowledge from practicul 
adequatel y prepared for tca 

11 cou rses make me fee l 
ching. 

-

1e time studen ts and 2 It is important to increase tl 
teachers spend in partner se hools. 

- - --
duration for 3 It is im porta nt to give Ill ore 

courses than other academic 
practiculll 

courses. 

-

. -
) racliclIlll courses co nla1Jl 4 I ha ve fou nd man y of the I 

su rrieient conten ts in the tra in ing of teachers. 

5 The duration I spend in par tne r schools do not in hib it 

me from doing my home w ork and oth er acti vities. 

'h 6 The duration of time. whi c is given for practi cum 

courses is appropri ate as co mpared to the objecti ve . 
---- -- --- - -- .-

7 I think there is a fa ir ba lanc e between theory and 
practice in Illost pract icuill e ourscs. -_._- --

8 There arc theoretical bae k grounds for most of 

pracLiclIlll courses. 
-- ---

9 I lo und man y dilference, between w hat I have 
\-"hat I have encoun tered 

SA 

--

-

--

-

--

learned in classrooms and 
durin g my practi ce tcac hil'.g 

10 I think that the subject Illa 
- ----

tter of most of practie um 

courses is we ll re lated to Ethiopian secondary 

schoo ls. 
_. -

I I I fee l that knowl edge frolll I nost of pract icum courses 

is most li kely to be appli ed to the cond it ions o f our 

secondary school. 
-

ten ts is not the typical 12 I think that repeti tion o f con 
fea ture o f practicuill courses 

- -
13 There arc differen ces betwe . en contents of practieum 

courses . 

14 Practi cum courses require to o Illuch work. 

--

- - - ---

4 

A U D SD 

.. _---

. 

- ------

--



15 found l11an y of the praeticul11 courses to be 

challenging as l11ajor area courses. 

helpful 16 I believe that praeticul11 courses are 
solv ing educational prob lel11 s in our society 

-

as 

III 

I)art IV - Logist ics and Organization I'elated Questions 

-- -- -~ 

Course l11 aterial s of 1110st o f t 
we ll prepared as those of 1113 

he practi clIlll courses are 
jor area courses . 

2 I appreciate the way the 
courses are ex plai ned and 10 
-

--
obj ecti ve 

Ilowed . 

--
of practicul11 

-
3 I'raetieul11 courses have clea r guide line that helps the 

·pected tasks. students to accol11p l ish the ex 

4 There is good re lationsh ip 

and the Uni versity. 

between partner schoo ls 

-- -- -
0 desp ite the tarness of 
" 

5 I found practiculll in terestin 

versity. partner schools frol11 the Uni 

G Tile "erdielTl of practiculll is enough LO accommodate 

Ill y ex penditure. 
---

I would like teaching 7 I f I got enough perdi el11 , 

practi culll l110re than I do no\ v . 

cr school and uni ve rsity g If the di stance between partn 

were short, I would like te 'aching practicum more 

than I do now. 

9 There arc enough textbooks 

for practi C1I1l1 courses . 

-- ----
and re ference l11aterials 

-- -

5 

SA 

-

--

-

--

---
A U 

--

--

~-

D SD 



Part V-Open Ended Q uestion s 
I. Do you think that practicum has benefited students as it was expected? (Yes, not sure, 

No) 

2. What are the strong sides ortcachin g practi cum ? List so me of them. 

3. What are the negative s idcs of'teachin g practicum ? List some of them. 

4. What do you expeet I'rom the uni ve rs ity in order to achi eve th e objective of teachin g 
practiClIl11? 

6 



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF PSYCHOLOGY 

Attitude Questionnaire for Teachers 

The purpose of this questionnaire is to gather data about the attitude of 

teachers toward teaching practicum among Dilla University Education 

Faculty Tea chers. 

, As a respondent to this questionnai re, your genullleness contributes 

greatly toward achieving the objective of the investigation. 

General Directions: Please note the fo llowing points before you start 

responding. 

I. You respofld to each of the items by expressing your degree of 

AGREEMENT or DISAGREEMENT to each statements as SA, A, U, 

D,SD. 

Key- SA= Strongly Agree 

A= Agree 

U= Undecided or Uncertain 

D= Disagree 

SD= Strongly Disagree 

2. Be sure that you r response will be kept confid ential. 

3. Make sure that the Questionnaire has five parts. 

4. Please do not show reservation to indicate your true opinion. What 

ever response yo u give, it will not be considered wrong. 

S. Your fra nkness is ve ry important. 

Thank you In Advance 



A. Background Information 
Departmen t 
Qual i fi ca ti on 

Sex 
Year of service 

B. Indicate your degree of agreement to each item by 
ticking on SA, A, , U, D or SD in front of the items. 

NB: 
SI\- Strongly Agree 
SD- Strongly disagree 

A~ Agree 
U~ Undecided 

J>art I - Genc,"al Atti tudc Questions 

-
Tcachin g prac ticLim IS an important component of 

tcacher educat Ion. 
o. --

2 There is no te 
practicLlIll. 

ac hin g profession withou t teaching 

-
cannot be a teachcr without taking 

·ses. 

SA A 

- -

3 I think that one 
p~·actic~l2:! C(~Ll I - --_. 

4 Ithink student S arc hcnefited from practiculll 

program. 
-

5 Practi cu m COLI rscs arc exciting to me. 

pract iculll eourscs to remain as an 6 I recolllmcnd 
essential co1ll1 
tcachers. 

)oncnt III the traini ng or· studen t 

Pa,"t [I - COI""SC Related Questions 

-

- - -
I think praetieum cou rs es occupy optimum du ration 

I ike other cou rses. 
.- ---

_.- -

.~ 

SA -_.-

2 I ha ve found man y of 

surJicient eontcnts in th 

thc prac ti cLlIll cO Lirses conta in 

e training of teache rs. 

2 

D~ Disagree 

U SD D 

.-ru - -~ 

s6~ A D 



- --
I VC more durat ion 3 It is important to g 

courses than other a cadcmi c courses. 
- - -

---
for praeti eum 

4 I think thc re is a 
practi ce in most pra 

fai r balancc bel \,,'cen theory and 
cticum courses. 

5 Pract icum course 
unfam iliar to the stu 

emphas ize 
dents. 

---

what I S 

6 Practicum courses rc 'qui re crit ica l thinki ng. 

new and 

-
7 There are thea ret ical backgrou nds l'or most o f 

practi cum courscs. 
--

8 Most o f the theO! ' ICS of pracl iculTI courses have 

practical app lication in classroom situation. 

9 I fcc I that knowlcdg e from most o f praeti cum courses 
c app lied to the conditions o f our 

f----

--

arc most likely to b 
hi gh schooJs. - - - - -- -

10 Praeticu m courses glvc emphasis to an actual 

class room situation . 
-- -- ~.-- .. -

JCC! matter o f most of practi cum I I I thin k that thc sub. 

courses is we ll relate 'd to Ethiopia secondary school s 

'um courses arc helpful in solving 12 I be l icvc that practic 
educational problcm s in our society. 

- - - --
13 The duration I spend in partner schoo ls do not inhibit 

me from do ing Ill y 0 wn pcrsonal and other academic 

works. 

14 There are d i ffe renc es between conten ts of vari Ous 

praeti cum courses. 
-- --

)n of contents IS not the typ ica l 

courses . _._- --- -----

15 I th ink that repetiti( 

fca turc of practicum 

16 Practicum courses re qu irc too much elTort likc other 

courses . 

--

r--

-

- - _. ---

3 

-

---

--

-

---

-



PalO. 11 .1 -Student a nd Teacher Related Questions 

Most of th e instructors of practicl lin courses are 

fri enc!.'y towa rd studcnts-,-. __ _ - --
2 Students are diligent and cooperati ve t 

Ill r the success or the program. 
o wo rk with us 

~ -~ 

3 Prac ti clIlll courses h'-lve a potenti , II to sti mu late 

st udcnt teachers. 
-- -- .- - -
4 Most of the studcnts have intere st In Lea rning 

pract i ~ utl1 cO ll rs~s. 
'rv ising 5 I am very much interested in supe studen t 

teachcrs in partner schools. 

SA A 

--- - ~ 
te 6 I'racticum courses most ly st imula 

curiosity about certai n aspects ofteacJ l ing. 

intell ectual 

--
7 I like to teach pract icum courses. 

~ - --
8 I ha ve found the cvaluation cr iter i a of pract ieum 

courses rati onal. 
--

9 There is unilorm grading system fo r practi eum 

courses. 
~ - -

10 The cred it hour givcn f'or each course o f practicum is 

f;lir as compared to the cx pected learn ing ou tcomes. 

IS strengthened 

d students. 

II The grad ing systcm of praeti cum lu 

the relationship between instructors an 

12 The we ight (credit hour) given f'o r pi 

is optimum as compared to other acade 

'acticlIlll course 

'In Ie courses. 

13 Irthe wcight (c redit hour) o f teaching 
greate r than thi s I wou ld like teael 
morc than thi s. 

practiclIl11 was 
ling praet ieum 

4 

-
----

---~ 

- _. 

--I--. 

_. 
~-

U D SD 

--

--



Part IV -Logistics and organization Related Questions 
-- -

SA 
---Course l11aterials or most practi cun 

prepared as those o l'l11 ajor area cou 
1 courses arc we ll 
rses. 

- --2 I appreciate the way th e objecti 

courses arc exp lained and l'ollowed. 

ves of pract icul11 

3 Partner school teache rs are ready to help us when we 
need there support. 

e " Practieul11 courses have guidel in 

teache rs to accol11pl ish the expected 

that helps the 

tasks. 
- - -5 Due to presence of adeq uate transp ortat ion, teachers 

and students reach partner schools 0 n til11e. 
- ---6 There is good relationship bet wee 

and teacher educat ion institute. 
n partner schools 

7 There is a l11eehani sl11 to contro l the attendance o f 

students frol11 teacher educati on inst itutes and frol11 

partner schools. 
- - -------S Part ner school teacher and instn leto rs o f teacher 

training institute work together 

progress of students. 

9 'fhere are enough textbooks and ref(; 

1'01' praet ieul11 courses. 

10 I found pract icul11 interest ing despite 

partner schools l'rol11 the uni versity. 

to l11onitor the 

-
rence l11aterial s 

the farness of 

---

-_. 

-

- --~ 

5 

A U 0 SO 

-

-- ---

-



Part V -Open Ended Questions 
I. What is your altitude to ward s tcaching prae tieum'? 

(Positive, Ncgative). 
2. What a re the s tron g sid es of tcaching practieu m'? List some of them. 

-- -------------

- - -.---------

3. What a rc the nega ti ve sides of teachin g praetieu m? List some of them. 

4. What do you expect from the university in order to achieve the 
objeetivc of tcaehin g p raeti eu m? 

.-------

• 



DccIa ra tio n 

I declare that (hi s (hes is IS my original work. Those works used for (he thesis are 

adequately ac knowledged. 

Name Il enok .I eillal 

Signat ure --.f 
Date /lM1'~ 

This thes is has been submillcd lor examination with Ill y approval as a un iversity adv isor. 

Na me Desalegn Chalchisa (PH .D) 
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