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ABSTRACT 

A Study on the Practices of Ba le Robe Educationa l Radio 

Abd i Hassen 

Addis Ababa University, 20 15 

Nowadays, educational technologies are flourishin g and schools should use them appropriately to achieve 

the needed objectives. Moreover, Mass media, especia lly, electronic ones like radio and television , have 

the power to suppOl1 class teachers on carefully selected topics. Specifically, educational radios can cover 

the Illost remote areas and help schools which lack best teachers and materials. This study focused on 

in vestigat ing the practices of Bale Robe educationa l radio. 

To this end , the study employed mainly qualitative research design. As a result, fo cus group discussions, 

individual in-depth interviews, and observation were employed to gather the necessary data. Additionally, 

documents of the radio station were analyzed depending on thei r context and language used. The study 

was situated within th e theoretical framework of dia logical pedagogy. 

The findings of the study show that the Bale Robe Educational radio produces different entertainment and 

educational programs with the educationa l and entertainment messages. It also produces programs that 

promote the local language and cul ture through local music, narrat ion and drama in Afan Oromo. 

Moreover, the study reveals that the Bale Robe Educational radio gives more air time for formal 

education in an official regional language. 

The findin gs again revea l that the Bale Robe Educationa l radio employees participate in the 

administration of the station as well as in the production of the programs. The practitioners who 

participated in the individua l in-depth interviews and focus group discus sions confirmed that the radio 

stat ion has various challenges like lack of training, logistics and dig ita l material s among olhers. I-Iencc, 

Bale Robe educational radio shou ld be allev iated frol11 many hindrances su rrounding it to effectively 

serve the com muni ty. 
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CHAPTER ONE: INTRODUCTION 

1.1. Background orlltc Study 

The term " technology" is strong ly associated with the application o f science to the soluti on of 

techn ica l prob lems. As Landies (1980) observes, whi le the inte llectua l is at the heart of the 

tech nologica l process, the process itse lf consists of " the acqu isition and app lication of a body 

of knowledge concernin g technique, that is, ways of do ing things" (p. I II ). To be sure, it 

embodies knowledge. Techno logy alone may not work all jobs without the involvement of 

hu man efforts. Accord ing to Parayil ( 1991), fo r one, observes that "Tech nology constitutes 

knowledge, and that a ll techno logies are embodiments of some fo rm of human knowl edge" 

(p.292). 

There is a comm on be lief that ICTs have s ignificant contr ibutions to changes in teaching 

practices, schoo l change and innovations and commu ni ty services. Among the ideas of the 

scholars who bel ieve the importance of technology for knowledge, this is an exampl e- People 

have to access kn owledge via ICT to keep pace with the latest developments (P lom p, Pelgrum 

& Law, 2007). Techno logy has the power to share knowledge to different directions 

regard less of borders. Accordi ng to Dan iels (2002), leTs have become within a very short 

time, one of the bas ic bui ld ing blocks of modern society. 

The innovations of technology and its power to disseminate know ledge can be facil itated by 

the use of mass media. Accord in g to the Internationa l Journal of Humaniti es & Social 

Sciences (2013), Mass media has a prominent role to play in modern soc iety. It ca n bri ng 

about radica l cha nges and im prove soc ial situation as it infl uences our social , c ivil, cultura l, 

politica l, economic and aesthetic outlook. This is because of the Modern ization process that 

has converted med ia into an indispensab le featu re of human activity. Consc ious ly or 

unconsc iously, peop le are often influenced by mass med ia, such as persuadi ng the audience to 

use a particul ar prod uct or indirectly persuaded to support a particular po li tica l ideo logy or 

party (ib id). The journal fliliher states the roles of the mass med ia, among of which the 

follow ing are parts: Fi rst ly, the media can ex pand the horizons of thought. This can be don e 

through expos ure to different views from a lot of media outlets and people. 
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Secondly, the mass med ia is used to focus attention. Traditional soc iety moving toward a 

modern littl e by littl e began to hang up its knowledge on the mass media so that the thin gs 

about what is important, wh ich is dangerous, what is interesting and forth came from the 

media. Thirdly, mass media was ab le to raise the aspirat ions of the society. lndirectly, 

growi ng community aspirations were through broadcasts or information delivered through 

media. Many new things are delivered by med ia, for exampl e of the style of dress or hairstyle 

that makes people compe lled to make or use the same things as their views through it. 

Rapid developments of information and communi cation technologies such as mass media, 

causing rapid changes occu r everywhere. The med ia shows the public how the stand ard of 

living worthy of a hum an being, thus indirectly causing the communities to assess whether 

their environment is feasible or met these standard s and thi s fi gure is heav il y influenced 

from what 's seen, heard and read from the media (ibid). 

It is obv ious that med ia and education are inter-related as one enforces the other. The latter is 

the 111 0st important and most noble of human endeavors that plays a major ro le in socia l, 

econom ic and political spheres of I ife. A ll other activit ies have their foundations in education. 

It transform s an individ ual and a ll ows her/him to effect change in an environ ment. Accordi ng 

to White ( 1903), educati on is a continuin g voyage of di scovery, an everlasting quest to 

achieve the fullest wisdo m and stature that God meant for us. Mrs. White contends that: True 

education means more than the pursual of a celta in course of study. It means more than a 

preparation for the life that now is. It has to do with the whole being and w ith the whole 

period of existence poss ible to man. It is the harm on ious development of the phys ical, the 

menta l, and the sp iritual powers. It prepares the student for the joy o f service in thi s wo rld and 

for the hi gher joy of w ider service in th e wo rld to come (p. 13). By increas in g a child 's 

integration with dissimilar soc ial or ethni c groups earl y in life, education contri butes 

significantly to nation building and inter-personal to lerance, too. Nowadays, access to 

ed ucation, info rm atio n, knowledge and communication plays a vita l role in the indi vid ua l and 

social life; as we ll as human development and inclination towards growth in whi ch mass 

media plays a vital ro le for deve lopment act ivities. 
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It is in Ba le zone itse lf that Bale Robe Ed ucational Radio located and has been g lVlllg 

educational and enteltainment serv.i ccs. It is clear that rad io is potentia lly very powerful and 

for its pos itive li se and education to slicceed; adequate resources and environment mllst ex ist. 

Unfortunate ly, there are a lot of claims in thi s Educati onal radio station that attracted th e 

attenti on of th e researcher and necess itated in ves ti gati on on its actual practi ces. 

The General Description of Bale Robe Educational Radio 

Most radio programm in g is intended for a general aud ience, but increas in g use is being made 

of the med ium to offer special groups of li steners, spec ifica ll y educational programs. Thi s use 

of rad io is particularly we ll-sui ted to deve lopi ng coun tries li ke Ethio pi a where means of 

communication and tran sport are often poor and there are se ldom enough teachers, public 

hea lth and welfare offi cers, adult ed ucation and agri cul tural extension workers. Most 

educati oni sts and broadcasters are agreed that educati onal radio is no substitute for the class­

room teacher, but that it can ass ist the teacher in the class-room in many ways. It can appeal 

to a child's im agin ation and extend the horizons of his/her mind. It is particula rly helpful in 

prov id ing support for the teacher in socia l-science subjects, and in languag~ teaching and it 

can prov ide models whi ch the teacher may not be ab le to prov ide h im/her. 

Bale Robe Ed ucat ional Radio (BRER) stat ion was estab li shed in 1973 E.C. According to the 

respondents of the interview, thi s radi o was fi rst form ed to counter-attack the war propaganda 

of Somalia government from Mogadishu . During th at time, the program s were produced in 

Somali at the center and BRER only transmitted them-accordin g to the interviewees. It was 

after the end o f that war propaganda that thi s radio was thought for educati onal purposes. Thi s 

radi o is fo und in Robe town, the ca pi ta l of Ba le zone; whil e its studi o is in Goba town; whi ch 

is I Okm s away from the stati on in Goba town. 

Thi s radi o covers Bale, Arsi, Guj i, South SllOa, West Hararge and Borena; even duri ng its 

estab lishment t im e, the IKW transmi ss ion went as fa r as Southern Yemen; accord ing to the 

offic ial docum ent the researcher got from the office of the station and the interview with 

experienced technic ian. 
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Thi s rad io is responsib le to the Oromi a Ed ucationa l Mass Media Agency Capacity Building 

Depaltment. The mi ssion of this radio is to provide quality ed ucation, deve loping cul tu re and 

good governance; wh ile its vis ion is to see students and the society to live better life as a 

result of educationa l radio. The station prod uces and broadcasts in Afan Oromo as primary 

education of the region uses th is language based on the curri culum, as the main instruct ional 

language. The main obj ective of the radi o station is to produce and/ broadcast formal and 

informal , envi ronmental and distance ed ucat ions. According to the docum ents of the rad io 

station, from 1973 to 1987 E.C, formal ed ucation was prepared and broadcast from the center 

but, at first, one kilowatt radio stati on was bui lt in Robe town in 1973 E.C. 

In 1989 E. C, the station installed I Ok il owatt and cont inued broadcasting. It was transmitt ing 

10kii owatt on 80 lmeterband med ium wave but now thi s kilowatt is bei ng transm itted on 

I 260meterband to cover 350,000 square kilometers. The researcher confirmed that the rad io 

station is d igita l and the sludio is manual. In 1997 E.C, new employees' structure a llowed so 

that the num ber of the staff became 42 ; of which 10 program producers, 2 production 

technicians, 2 maintenance technicians,6 broadcasting technicians and 22 admini strative 

employees. After the studio began service in 1988 E.C, env ironmental radio program began. 

From 1988 to 1992 E.C Saturday and Sunday week ly for two hours, mijuu Sanbataa and 

sOOl·ata Dilbataa were transmitted, mostly fo r the user of the radio-Bale Peop le. In 1993 E.C, 

s in ce the equ ipment was damaged, programs termi nated while fro m 1994 to May 1997 E.C, 

on Sundays for one hour, sOOl·ata Dilbataa was broadcasting. From this month 1997 E.C, by 

increasing broadcasting time to one and a ha lf hour and changin g the day to Saturday, 

Daawwitii umm ataa has been broadcasting weekly fro m 5:30 to 7:00 local time. Generally, 

forma l educati on and other messages are broadcast fro m Monday to Fri day from 1:45 to 

10:45 loca l time. 

The station has an enteltainment program which is ca lled Daawwitii ummataa (public mirror) 

whose topics are Language and Culture, Science and Techno logy, Our Soc iety and Messages 

of our Audiences. Th is program is broadcast from 4:30-7:00 every Saturday and Su nd ay 

week ly local time . For the questi on of what is the main a im of BRER to the empl oyees, 

almost all of them gave simi lar answers. 
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these discuss ions. Educational leadership, management, and governance can also be improved 

through ICT by enhancing educational content development and su pporting administrative 

processes in schoo ls and other educational estab lishments. Regard ing the management of the 

radio station, w hile it is responsible to Orom ia ed ucational bureau, within the station, there are 

three sectors-acco rding to the manager of the station. These are: Admin istrative sector wh ich 

is in charge of facilitating the general practices of the station in every aspect, program 

prod uction sector for program production act ivities and tech ni ca l sector for fo llowin g the 

qua lity of programs during productions and transmi ssions. 

In relation to the leadership and management of any educational radio station, there are some 

pre-conditions to achieve goa ls and Mackie ( 1968) presented a history of the C itizen's Forum s 

in Canada from 1943 to 1963. He pointed out that successful educational radio depends on 

ski lled field leadership, extensive promotional activities, and continuity in format and 

broadcast time. Bale Robe educationa l radio has now 38 employees. As the issue of the 

management of the station, the researcher heard that there are some gaps of the continui ty of 

the information fl ow among the employees and even some of them open ly cri ticized the 

management du rin g the focus group discussions fo r lack of commitment from the top. Thi s 

can create the probab ili ty of dispari ty on the smooth function ing orthe station. 

1.2. Statement of the Problem 

The relationship among technol ogy, media and ed ucation is obvious ly visib le in day to day 

activities of modern educationa l systems, influenc ing teachin g- learn ing process and research. 

Thi s is in agreement w ith the idea ofYusuf: the fie ld of ed ucation has been affected by ICTs, 

whi ch have undoubted ly affected teaching, learnin g and research (Yusuf, 2005). In 

deve loping countries like Ethiopia, ed ucational broadcasting is taken up very enthusiasticall y. 

Specially, media plays imp0l1ant ro les in socio-econom ic and political spheres of li fe. That is 

why the modernization theorists like Schramm saw the media as vita l in th e eff0l1s towards 

development (Schramm , 1964). Mo reover, media can be used as a bridge to tran sfer 

technolog ica l innovations to facil itate the ways of ed ucati onal del iveri es and the qual ity of 

ed ucation ; which has impact on skill ed man power. 
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Scholars like AI-Ansari (2006) affi rm that a great deal of research has proven the benefits to 

the qua lity of educat ion. Accordingly, ICTs have the potential to innovate, accelerate, enrich, 

and deepen skills, to mot ivate and engage students, to help re late school experience to work 

practices, create economic viab ility for tomorrow' s workers, as well as strengthening teaching 

and helping schools change ( ibid). 

In format ion and Communi cation Technologies (lCTs), according to Watson' s description, 

have revolutionized the way people work today and are now transforming educational 

systems (Watson , 200 I). As a result, if school s train ch ildren in yesterday's skills and 

tech nologies, they may not be effect ive and fit in tomorrow's world. Thi s is a sufficient 

reason for ICTs to w in global recognition and attention ( ibid). There are a lso limitations of 

using lCTs fo r ed ucati on( if technologies and media are available), which can be categori zed 

as teacher- related, stud ent- related and techno logy -re lated ones. 

All of them potentially limit the benefits of lCT to ed ucation). Accordin g to the ideas of 

scho lars, teachers are expected to do more on lCTs to help their learners. Unless teachers 

develop some bas ic skills and willingness to experiment with students, lCT use in education is 

in a disadvantage (Brosnan, 200 1). Because lCTs are excellent too ls fo r information 

process ing, the new generat ion needs to become competent in their use, should acquire the 

necessary ski lls, and, therefore, must have access to computers and networks wh ile at schoo ls 

(Kok, 2007). Students also playa great ro le in achiev ing their goals from technolog ies and the 

ed ucationa l med ia should also be re leva nt to context within which it operates. These days, it is 

possib le to choose re levant ed ucati onal med ia to achieve the intended goa ls. 

We are living in a world th at is saturated by mass media with our environment brimming with 

data and information (Hu tchi ngs and Matthews, 2008). In some countries' contexts, 

regardless of the claims of poor qual ity programming, no pre-testing and careful evaluation, 

irrelevance of contents, li tt le or no admini strative su pport, and lack of superv ision with rad io 

schools and feedback , wh ich lead the teachers become discouraged and turn off programs, or 

radios break down and are not repai red, there are still re levant instru ct ional med ia to choose. 
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Among the diverse mass med ia, radio and television, due to thei r w ide and vast range of 

viewers and li steners, have had an outstandin g pos ition, particularly, with regard to in forma l 

teachin g, and are cons idered as the best cu ltural and educational med ia (Tancard and Verner, 

2005). Desp ite the grave problems in deve lop in g cou ntries, in structional radio would seem 

to have an important futu re in ru ral areas. This could con ic about if the prob lems of rural 

underdeve lopment were rea nalyzed and a set of learning needs defined in which radi o could 

conceivab ly playa PaJt (Coombs, 1973). 

It is c lear that te levision is not as cheap as radio to establi sh and run in all ed ucational 

settings. Radio is unique ly suited to the African context, be ing an aural and portable medi um 

in a continent that is pre-dominantly non- li terate and has co mmunal living patterns (Spitul ni k, 

2000). In developing co untries such as Pakistan (Abbas, 2003) and Africa (Hamb ly, 2007), 

rad io is considered as an in fo rm a l ed ucational tool which is v ital for development and farm ing 

systems. 

Si nce the rad io plays a more important ro le in publ ic ed ucation, prod ucers shoul d be fa mi liar 

with the latest and newest program structures to be able to meet the needs of peop le by 

employing appea lin g methods, beca use radi o is a powerfu l communication too l (Chapman, 

2003). One of th e weak nesses of traditional analogue rad io is that the program s are tied to a 

tim e bound now on a limited num ber of frequenc ies and that the program s are not ava il able 

when it suits the listeners. 

Ba le Robe ed ucationa l radio, which is the focus of thi s study, has many a ll eged drawbacks. 

There are a lot of clai ms about thi s rad io stat ion from d ifferent di rec tions. Among the clai ms 

are: whether the station has enough skilled workforce and modern equ ipment or not. Again , 

stud ents and teachers are always heard blam ing the stat ion as the schedules of the rad io and 

that o f the c lass teachers do not match; additionally, th ey seem unh appy with the speed of the 

broadcasting as there is no enough tim e g iven for the class to think and di scuss on topics 

under d iscuss ions. The rad io is often hea rd as lackin g att ract ive presentation skill s of being 

info-tai nmenl. There are al so allegations of not updatin g the programs in time and the 

redu nd ancy of the producers. There are add it iona l c laim s o f the sho rtage of broadcasti ng ti me 

for both fo rmal and info rmal ed ucations. 
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In addition to these allegations, to the knowledge of the researcher, there has not been any 

empirical study conducted on th is educationa l radio station. Therefore, the study attempted to 

investigate the practices of Bale Robe educationa l rad io stat ion. 

J .3. Objectives of the Study 

1.3.1. General Objective 

The genera l objective of the study was to in vestigate the pract ices of Bale Robe educationa l 

radio. 

1.3.2. Specific Objectives 

The specific objectives of the study were: 

I. To identify the types of the subjects produced and broadcast through the radio station. 

2. To exam ine how the radio station produces and or broadcasts the programs. 

3. To find out the major cha llenges of the radio station that might hinder the prod uction and/ 

or broadcast of the programs. 

1.4. Research Questions 

The study tried to answer the follow ing research quest ions: 

I. What are the subjects the radio stati on broadcast? 

2. How does the radio station produce and/ or broadcast the programs? 

3. What are the major cha llenges of Bale Robe educationa l rad io? 

1.5. Significa nce of the Stndy 

The researcher bel ieved that the results o f the research would benefit the fo ll owi ng: First and 

foremost, teachers as we ll as students of prim ary schools wou ld use to prepare themselves 

accordingly. 
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Secondly, Bale Robe educational radi o management and the staff to re-visit their works based 

on the findin gs of the study. Thirdly, Bale zone educational offi ce and Oromia Regional State 

educational bureau to examine and support the station, in case needed. Fourthly, Mini stry of 

education and oth er po licy makers on educational radio stations and their practices would use. 

Fifthly, other resea rchers who wanted to conduct furth er studi es on the area as starting point. 

1.6. Scope of the Study 

As thi s was a case study, th e scope of the study was to in vestigate the actual practices of Bale 

Robe educational radi o. Documents of the radi o station , seven employees for in-depth 

interviews and s ix teen persons for FGD were selected along with observation to triangulate 

the topi c under the study . The target population was BRER workers/employees. Audience 

reception study, e ffecti veness of using radio for education, e ffect of radio education on 

learners and other educational radios in Oromia were excluded from thi s study due to tim e, 

money and reso urce limitations. The time frame for thi s study was from September 0 1/201 4 

to Jun e 5/201 5. 

1.7. Limitations of the Study 

The researcher understood that the study would have been more comprehensive if di fferent 

educati onal radi o stat ions were included in the sample; however, due to time, resources and 

finan cial constraints, the study was limited to the practices of Bale Robe educati onal rad io. 

Hen ce, audience reception studi es, effecti veness of using radio for education, effect of radio 

educati on on learners and other educational radios in Oromia were excluded from thi s study. 

As a result, the findin gs of the study could not be generalized to other educational radio 

stati ons in the country. Neverthel ess, the researcher be lieved that th e study, as it stood, served 

the ri ght purpose and met th e expected academi c standard . 

1.8. Organization of the Study 

This study has fi ve chapters. The first chapter was about an introducti on on th e background of 

the study, statement of the problem, o bj ecti ves of the study and others that li sted there. 

11 



The second chapter rev iewed the literatures, i.e. the th eoreti ca l framework of the study and 

issues those incl uded about educationa l radios and related sources. The thi rd chapter 

presented d iscuss ions on the methodology employed to conduct th is study and the reasons 

why the researcher had chosen it. The fou rth chapter di scussed the analys is and interpretation 

of the data. Finally, chapter five prov ided conc lusion and possib le recommendations 

depend ing 0 11 the resu lts of the study. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

2.1. CONCEPTUAL FRAMEWORK OF THE STUDY 

It is fact that the o nly constant is change and mank ind is in a period of rapid techno logically 

driven changes. A lthough the persona l computer and the internet are less than 30 and 20 years 

old, respectively, information and communication techno logy (l CT) has revo lu tionized how 

we li ve, work, cOllll11un icate and learn . In con nection with thi s, educationa l technology, which 

includes, but is not restr icted to, information and comm unication techno logies (computers and 

networks, mob ile dev ices, video conferenc ing and mul ti-med ia, inc lud ing audio/v isua l and 

on line product ion) and teaching and lea rning spaces, is the broad range of information, 

com munication and re lated technologies that are integrated in well-researched educational 

practice for the di rect pu rpose of effective des ign, development and faci li tation of learn ing 

and teac hin g (AECT, 20 lOa; AECT, 20 l Ob; AL TC, 20 I 0; Schm id et a I. , 2009). 

The term ed ucational techno logy inc ludes the use of technology by teaching staff, teaching 

support staff and students. The con copt of instruct io nal or ed ucational technology is tota lly 

integrative. It provides a com mon ground for a ll professiona ls, no matter in what aspect of the 

fie ld they are working and permits the rational development and integration of new devices, 

materia ls, and methods as they come along. Moreover, techno logy offers new ways of 

teach ing and learn ing, and provides new ways fo r a ll involved in education to be openly 

accountable to parents, communities, and students (Nationa l Research Coun ci l, 1995). 

There is widespread be li ef that thoughtful and pervas ive app licatio ns of techno logy can help 

e liminate many educational inequ ities between inner city and suburban schoo ls, between 

urban and rura l d istricts, and those affect ing m inorities and peop le with phys ica l and learning 

di sabi li ties. Techno logy shou ld a lso be a too l to help educators meet the ed ucationa l needs of 

a ll ch ildren. 
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There are many ways in which ed ucational techno log ies can support teaching and learning 

process. Accordingly, the National Academy of Sc iences suggests that new and emerg ing 

techno logies have th e potential to enhance learnin g and the development of new knowledge in 

many exc it ing ways by providing access to a vast array of info rmation and connections to 

other people--for in fo rm ation , feedback , and inspiration (National Research Council , 1999). 

Sin ce technology is evolv ing at an astonis hing rate, it has dramatica lly changed the ways we 

work, learn, interact, and spend ollr leisure time, too. 

It is both reasonabl e and expected that technol ogy shou ld help lead the way to improve 

teachin g and learnin g in ou r schoo ls. It is a lso clear that techno logy can not be so lution fo r a ll 

the prob lems in schools. As such , technologies cannot fu nction as solutions in isolation, but 

must be thought of as key in gred ients in maki ng it possible for schoo ls to address core 

ed ucational cha llenges (Ben nett, Culp, Honey, Ta lly, & Spiel Vogel, 2000). In add ition to 

these scholars, Bajcsy (2002) v iews techno logy in teaching and learn ing as an enabler and 

suggests that tech no logy can help to: 

~ Help organize and provide structure lo r materia l to students. 

~ Help students, teachers, and parents interact, anyti me and anywhere. 

~ Facili tate and assist in the authentication and pr iori tization of Internet materi al. 

.... Simulate, v isua lize, and interact w ith sc ientific structures, processes, and models. 

~ Help in learning history and depicting future trends. 

~ Serve as an extension and enh ancer fo r handicapped populations. 

~ Provide automated trans lators for multilin gual populations. 

Sim ilarly, Wilson (2002) env isions techno logy as offering endless poss ibili ties to enhance 

educational ex periences, expand academic opportunities, and develop cri t ica l employment 

ski ll s. Others affirm the real promise of technology to be in its potential to fac ili tate 

fundam enta l, qual itative changes in the nature of teaching and learn ing (Thompson, Schmidt, 

& Stewa rt, 2000). I-lowever, techno logy and eq uity are not inev itable partners (Johnson, 2002; 

Resnick , 2002; Whitehead, Jensen, & Boschee, 2003). 
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Sim ply providing access does not ensure that technology wi ll effecti vely enhance teaching 

and learnin g, and result in improved achievement. Nor does provid ing access im ply that a ll 

teachers and students wi ll make optima l use o f the technology. Technology may mean litt le 

without appropriate obj ectives and goals for its use, structures for its appl ication, trai ned and 

skillful de liverers, and clearly envisioned plans for eva luating its effectiveness. There are 

ways in which school s can be beneficiaries fro m educational technolog ies and the Benton 

Fou ndation Communicati ons Policy Program (2002) suggests that five facto rs must be in 

place fo r techno logies to support rea l gai ns in ed ucationa l outcomes: 

~ Leaders hip around techno logy use, anchored in sol id educational objectives. 

~ Sustained and intensive profess ional development that takes place in the service of the 

core vision, not simply around techno logy. 

~ Adequate techno logy resources in the schoo ls. 

~ Recogn ition that real change and lasting results take time. 

~ Eva luation that enables schoo l leaders and teach ers to determine whether they are 

rea li zin g their goals and to J,e lp them adj ust their practice to better meet those goa ls. 

Different stakeho lders must share the ir responsibiliti es to make technology more 

productive in schools. 

Si milarly, two primary elements of the Tech nology Standards for Schoo lAdministrators are 
• 

leadership and vision (Techno l ogy~ landards for School AdministratorsCo liaborati ve, 200 I). 

Und er these standards, ed ucational leaders are call ed upon to: 

~ Faci li tate shared development by a ll stakeholders of a vision fo r technology use and 

widely communicate that vis ion. 

.... Mainta in an inclusive and cohes ive process to develop, implement, and moni tor a 

dynamic, long- range, and systemati c techno logy plan to achieve the vis ion. 

~ Advocate for research- based .effective practices in the use of tech nology. 

~ The ex istence of a particu lar technology does not d ictate the manner in whi ch it wi ll 

be used. Teachers are th e most impOitant people in schools to support students in the 

process of learning and that is why technology know- how may be obligatory fo r them. 
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When viewed in term s of teachin g, Means (2000) recommends that teachers should have 

bas ic techno logy skills and be abl e to: 

~ Use technology fo r personal prod ucti vity. 

~ Use technology to support learnin g in a subj ect area. 

~ Design o r adapt technology-supported learning activities. 

~ Manage student-centered, technology-suPpOlted act ivities. 

~ Assess student sk ill s within the context of techn ology-supported activities. 

A great dea l depends on the levels of planning, structure, preparation, and eva luation of the 

potential im pact that technology w ill have on teachi ng, learning, and achievement. Experts 

believe that increasing capac ity depend s on enhancing the technology skill s of teachers and 

admini strato rs. ln term s of utilization, Fouts (2000) reports that in the past decade, technology 

has ex panded fro m use primari ly as an instru ctional deli very medium to an integral part of the 

learning environment. He indi cates that technology is serving at least four distinct purposes in 

the schoo ls: 

~ To teach, d rill , and practice us in g increas ingly sophi sticated di g ital content. 

~ To prov ide simulat ions and rea l world experiences. 

~ To deve lop cogniti ve thi nking and to extend learning. 

~ To prov ide access to a wealth of information and enhanced com munications through 

the [nternet and other re lated info rm ation technologies. 

[ftechno log ies are used to support educational outcomes, there must be sustained profess iona l 

development, technology leadership anchored in so lid educational objectives, and evaluation 

that w ill he lp determine whether educational goals are realized and whether educational 

practices are appropriate. Technology is an integral part of our educational system, and it is a 

dauntin g task to separate the effects of technology from the effects of other factors that 

influence teaching and learning (Thompson, Schmidt, Walker, O'Conne ll , Bergland, 

Bengfort, & Linduska, 2000). Resu lts and conclusions of educati onal technology must be 

cons idered in the context of the interdependent set of vari ables in which the use of technology 

is embedded (Co lli s& La i, 1996; Owen & Lambert, 2002; Russe ll , 200 I). 
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These variab les can include access, teacher preparation and experience, student background, 

curriculum content, instructi onal methods, and additional educational resources. In a report 

comm issioned by the Software and Information Industry Association, Silvi n Kachala and 

Bialo (2000) summarized educational technol ogy research from the late 1980s through 2000. 

They concluded that technology is making a significant positive impact on ed ucation. In 

add iti on to Illany of the preceding findings, they li sted the fo llow ing: 

~ A learning advantage has been found when students have developed multimedia 

presentations on social studies topics. 

~ Kindergartners who have used techn ology have benefited in areas such as improved 

conceptua l knowledge, reading vocabulary, reading comprehens ion, and creativity. 

~ Ed ucational technology has significant positive effects on student attitudes and 

achievement fo r special needs pop ulation-speech recogn ition being a va luab le 

compensatory tool for the learning disabled. 

~ Use of online tel ecommunications for collaboration across classrooms III different 

geographic locations can improve academ ic skill s. 

~ Technology has been found to have positive effects on student attitudes towa rd 

learning and on student se lf-concept. 

~ Students trained in collaborat ive learning on cO lllputers III small groups had higher 

achievement, higher self-esteem, and better attitudes toward learning, and these resul ts 

were especially pronounced for low abi lity and fe male students. 

They concl ud ed that the specific student population, the software des ign, the ed ucato r's ro le, 

how the students are grouped, the preparedness of the educator, and the leve l of student access 

to the technology all influence the level of effectiveness of ed ucationa l technology (Ib id). 

Dominant themes in the precedi ng reviews have implications for the design and 

implementation of technology eva luat ions. A great deal of the respons ibility for successful 

integration of technology inevitably falls upon ind ividu al administrators and teachers. Thi s 

can be the ev idence as the most critical element in technology use is the preparedness and 

skill leve l of those who employ it (Wi lson, 2002). 
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The stakeho lders in schoo ls are respons ible for the appli cations of educati onal techno log ies 

and technology in schoo ls may best be used in the ways adults use techno logy to accompli sh 

th eir work-write, organize and analyze in form ation, do research, and cOllllllunicate 

(Rockm an, 2000). If teachers have th e basic ski lis o f technology, there can be many changes 

that the dev ices can bring in schoo ls even though the ability of teachers to foster such changes 

depend s upon training that shows them how to integrate technology into content-specific 

in structiona l methods (H einecke, Blas i, Milman, & Washington, 1999). If there is adequate 

eva luation, it can help improve ex isting technology program s so that they evolve to meet 

student and teacher needs, work to support multi ple levels o f learn ing, and foresee new 

developments. Cuban (2 00 I) empha<izes a systematic approach to eva luat ing techno logica l 

im plementations that in vo lves: 

~ Identification of edu cati ona l needs. 

~ Spec ifi cation of implementati on goa ls. 

~ Des ign of instructiona l strategies to create effective learning environments. 

Penuel and Means ( 1999) recommend that eva lu ati on must pay careful attention to loca l 

program con texts. Evaluators mllst first examine the program 's spec ific design descri bing 

how intervent ions are ex pected to bring about parti cular changes in teachin g and learning. 

They adv ise that ant ici pated cha nges must be described in enough detai l fo r stakeho lders to 

know when des ired changes have been achi eved. Second, evaluators must cons ider a range of 

factors such as scope of the eva luat ion,who the stakeho lders and partners are, the kinds o f 

data that are needed, and how the data will be used. 

There is o ften no consistent set of specific curriculum -related goals and objectives for the use 

of techno logy in teaching and learning ( Ibid). In addi tion, eva luation pl ans can include effDits 

to determine enhanced efficiency and cost-effecti veness, and examin e whether technology is 

achievi ng better results at lower costs. Moreover, eva luation plans should refl ect be liefs about 

how techno logy fits into the model of in struction, how it is utilized to im prove teachin g and 

learn ing, and, in so doing, how it increases student achievement, motivation, and va lue for 

learning (Russell , 200 I). 
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Eva luation approaches can consider hum an and tech nology inputs (student, teacher, school , 

c lassroom, and other contextual influences), process (types and areas of techno logy use in 

schoo l and classroom), and expected and unexpected outcomes (student, teacher, fam ily, 

schoo l, and com mu nity achievements). 

In genera l, it is fact that admin istrators and teac hers are key technological interfaces in the 

schools: one is responsible for bringing technology into the district o r bu ilding, the other for 

bring ing it into the classroom. They are also major techn ology stakeho lders. Successful 

technolog ical implementat ions wi ll la rge ly depend upon the mot ivation, knowledge, and skill 

of administ rators and teachers to imp lement and utilize technology in effective ways to 

enhance learning for a ll students. It is imperative that these educators be fully supported in 

this regard through adequate pre-service preparat ion , ongo ing and state-of-the-art in-servi ce 

act iv ities, and links to local co ll eges and other resources for additiona l support and learning. 

2.1.1. Definitions of Educational Technology 

A concept as comp lex as educational techno logy requires an equally complex defin iti on.There 

is no si ng le definiti on of ed ucationa~ technology. But th is does not mean that th ere are not 

different attempts to define the fi e ld . According to Oxford Eng lish Dictionary (2000), 

educational technology mea ns "a process of teaching, training and learning, espec iall y III 

schoo ls or co ll eges to improve knowledge and develop skills". This is also not enough to 

defi ne the concept fully. Educational technology, still , is a complex, integratcd process 

invo lvin g peop le, procedures, ideas, devices and organization, for analyz ing prob lems and 

dev is ing, implementing, evaluatin g and managing solutions to those problems, in vo lved in all 

aspects of human [earning. 

There is a lso another idea of defini ng the concept in relation to its contributions. Likewise, 

Adeyanj u (1999), Balogun and Abimbade (2002) are of the opinion that "the contributions of 

technology to ed ucation constitute or mean educationa l techno[ogy." In line with these, 

educational techno logy scho lars and practitioners co ntributing to the field over the past four 

decades rea lize that forma lly defi nin g Ed ucationa[ Technology is challeng ing fo r a number of 

reasons. 
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Fi rst, defining an ap plied field like ed ucational techno logy is more difficult than defining any 

of the soc ia l sc ience di sc ip lines because there is no single knowledge base to ground 

Educat ional Technology as is the case in the soc ial sc iences. In an appl ied fie ld, by its very 

nature, mu lt iple knowledge bases are emp loyed. The development of new knowledge causes 

shi fts in thin ki ng and introd uces change and in the fi eld of Educationa l techno logy, mult iple 

knowledge bases lead to mUltiplying change. Thi s compounds the challenge of creating a 

viab le definition. In agreement with this idea, there are schola rs who asked the question" what 

is educational technology?" And the responses g iven to the question "what is educational 

techno logy" have changed s ignificantly w ithi n time (See ls & Richey, 1994).A chrono logica l 

review of these definitions is impOitant in the sense of revea ling the perception styles which 

are para ll el to the understandings we have had at a celta in po int of time. 

Second, defi ning Educat ional Technology as a process also creates dissonance between the 

popul ar not ion of techno logy as state-of-the-art equ ipment and the older idea of techno logy as 

a process. Th is dissonance surround ing techno logy gives ri se to defin itions that are not easily 

understood with in the field or widely embraced outs ide of the fi e ld of Educationa l 

Techno logy. This is the field concerned with the design, deve lopment, ut il ization, 

management, and evaluation of processes and resources for learn ing. There is another idea; 

too, which supports this argument: Educational technology is the broad range of information, 

communication and re lated techno logies that are integrated in well --researched educational 

practice for the di rect purpose of effective design, develop ment and faci litation of learning 

and teachin g (AECT, 201 Oa; AECT, 20 1 Ob). 

What does the term ed ucationa l tec hnology include? The term inc ludes the use of tech nology 

by teaching staff, teach ing support staff and students-within a diverse range of learning and 

teaching spaces, both off and on-ca mpus (physica l, v irtual and blended, i.e., a combi nation of 

physica l and vi rtual spaces in learning) and the necessary support processes . It includes both 

hardware, i.e. , infrastr ucture and so ftware that are suppOited centrally in the schoo ls and by 

facu lties, and ed ucationa l techno logies not supported in th is way, e.g., externa l on line 

techno log ies. 

20 



Moreover, it includ es, but are not restricted to, inform ation and communication technologies 

(computers and networks, mobile dev ices, video conferencin g and multi -media, including 

aud io/visual and online production) in teachin g and lea rn ing spaces. 

Generally, when we d iscuss about the issue of the defi niti ons of educational tech nology, the 

commencement of systematic stud ies in the area does not even date back to the ni neteenth 

century. First studies re lated to the educational technology have sta rted at the beg inning of the 

twentieth century, w ith the pressure of ind ustrial technology, regard less of educational 

sciences and stud ies of educators. The concept of "v isual educat ion", emerged w ith industrial 

technology, may be regarded as the sta l1ing po int of the fostering of educational technology as 

a spec ia lization (Si msek, 1998). 

2.1.2 . C haractc";stics of Ed ucational Technology 

It is obv ious that educationa l technology is a d iscipline that is difficu lt to defi ne. But, its 

meaning can be derived from the two components of technology in ed ucation and technology 

of education. It is a lso an eclectic disc ipline that borrows from such ed ucational fi e lds like 

psychology, soc io logy and philosophy. There should not a lso be confusion between 

in structiona l techno logy and educational technology. The fo rm er IS a subset o f the latter. 

Moreover, in structiona l techno logy is narrower in scope than educational technology. 

However, both concepts are related. Whil e educationa l technology principles can be applied 

to solving ed ucational prob lems at the macro leve l, instructional tech no logy principles can be 

applied to so lv ing instructional problems at the micro level. Educationa l technology has 

various characte ri sti cs that emanate from its nature and uses. Accordin g ly, even if these ca n 

be by no means the exhaustive ones, Singh (2006) tr ied to list the characterist ics of 

educati onal technology: 

~ It is based on sc ienti fic and technolog ica l advancements 

~ It is more a practica l di sc ipline and less a theoretica l one 

~ It is a fa st grow ing mode rn discipline 

~ It brings pupils, teachers and technical mea ns together in an effecti ve way 
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~ It makes use of the research find ings of psychology, socio logy, e ng ineering, sciences 

and soc ial psychology, etc. and app lies the same to the fi e ld of education 

~ [t is the sc ience of techniques and methods. It locates the prob lems in the fi eld of 

educati on, remedies th em and ultimately ai ms at improv ing the ed ucation system. 

~ It is bound to improve the teacher, the learner and the teaching-learnin g process. 

~ Educationa l techno logy is a continuous dynamic, progressive and effect-produci ng 

method 

~ Ed ucational technology cannot so lve each and every prob lem of ed ucation; but ca n be 

used successfully in teaching and instructional system on ly. 

~ Educationa[ technology accepts schools as a system. [n this system, the schoo l 

bu ildi ng, furn iture and teachers act as inpu ts wh ile various methods, techn iques, 

strategies and the teach ing and examination with the help of audio-visual aids fu nction 

in the form of a process. Lastly, the output is in the form of ability of the pupil s. 

~ Ed ucational technology not an end in itself but a means to accom plish some 

educational and in structiona l objectives already determined and cl earl y defi ned. 

Gene rally, educatio mtl technology is lI sually cunceived of as address ing itse lf to the twin 

goa ls of improving educationa l effectiveness (meaning 'success in achieving objectives' ) and 

efficiency (meani ng ' optimum relationship between output and input'). Fo ll ow ing the 

defi nition of technology, in general, as the systematic appli cation of knowledge and 

techniques to practica l processes, educationa l technology pl aces stress on education methods 

and modes of organi zation rather than on techni ca l dev ices . The mechani ca l apparatus of 

education is merely a means to an end, and has no virtue in its own right. 

Educationa[ technology has al so been described as a systematic approach to instruction, where 

the objectives are defi ned, the logica l blocks in the argument worked out, and students tested 

for their abili ty to absorb the blocks at different rates in different sequences (ib id) . 
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2.1.3. Functions of Educational Technology 

During this era of w idespread educat ion reform act ivity, it is not surpri sing that educators, 

po li cy-makers, and bus in ess and other communi ty groups are lookin g to technol ogy as a tool 

for reshapi ng and improv ing ed ucation. One of the vari ous fu nctions of educational 

techno logy is supportin g student-based learning and curricul um . 

The ed ucationa l techno logies should be carefull y designed and implemented to achieve the 

objectives set purposely and that is why the in structiona l va lue lies in the way the technology 

is used and in the activi ty structure that surrounds it, rather than in the hardware or software 

itsel f (Means et aI. , 1993). 

There are di ffe rent fun ctions the educational technologies offer and these can be clearly 

understood from th e fo llowin g ddinitio n: ed ucati onal technology (ET) is the e ffici ent 

organization of any learnin g system adapting or adopt ing methods, processes, and products to 

serve identi fied educationa l goa ls. Thi s invo lves systematic identification of the goa ls o f 

ed ucation, recogniti on of the di versity of lea rners' needs, the contexts in which learning will 

take place, and the range of provisions needed fo r each of these. 

The challenge is to des ign appropriate systems that w ill prov ide for and enab le appropriate 

teachin g-learni ng systems that could rea li ze the identified goals . The key to meeting this 

cha llenge is an appreciation o f the role of ET as an agent o f change in the classroom, which 

inc ludes not only the teacher and the teachi ng- learning process, but a lso systemic issues like 

reach, equ ity, and quality. I f attention is given in advance, communicat ion/educational 

techn ology can be des igned to brin g the school in closer contact wi th other palt s o f the globe, 

a lso appeared to red uce the barriers between classes within the schoo l (Newman, 1990; 1992). 

Moreover, modern ET has its potentia l in schoo ls, in the teachin g of subj ects, in 

exam inations, in research, in systemic reforms, and , above all , in teacher education, 

overcoming the convent iona l problems of sca le and reach through online, anytime, anywhere 

because satellite transmi ss ion can beam in structional material to sites thousands of miles 

away. 
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Research suggests that students are better ab le to functio n as inte llectual critics for distant 

pee rs than for themselves o r classmates and that they learn to wri te better when physical 

distance makes clear the need to prov ide explic it content for the reader (Riel, 1992). 

When technology is used as a too l, the curriculum content resides not in the so ftware but in 

the in struct ional act ivity w ithin wh ich the tool is used. This means, the technology itse lf does 

not convey the content (except in the li mited cases where the instruct ional goa l is to learn to 

use the technology too l). Although technology app li cations are freq uently characterized in 

terms of their most obvious or innovative featu re (e.g., a high-speed data line or 

videoconferenc ing), from the standpoint of ed ucational fu nctions, it is the natu re of the 

instruction delivered that is important rather than the eq uipm ent de livering it. 

Ifused we ll , technology applications can support students' work on authentic, complex tasks 

in which students appl y these tools-library research, scanni ng media, talking to experts, 

recording information, writi ng or otherwise prod uci ng compositions-refl ect the kinds of 

work in whi ch they w ill continue to engage throughout their ca reers). During instructional 

classes, it was a lso fo und that the teacher became a learner a longside students, serving as a 

model of act ive learnin g (Riel, 1990b). 

2.3. Media and Social Development 

Different scholars in the area of development have conceptua lized development in different 

ways i.e. deve lopment means different things to d iffe rent scholars and practitioners. 

Development sign ifies growth or cha nge for the better in any aspect of soc ial process . To put 

it in other words: Appl ied to an economy it means growth in its different sectors of 

production and d istr ibution, im proving stand ards of ed ucation, living and civi lization of 

peop le, improving wages for the workers etc. 

Similarly, po li tica l development in vo lves hea lthy growth of po litica l inst itutions in society, 

like democracy, pubic administrati on, growth w ith justice, equality among citizens, 

integration among comlllunities and linguistic region and so 011. 
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Research suggests that students are better ab le to functi on as inte ll ectual critics fo r distant 

peers than for themsel ves or c lassmates and that they learn to write better when phys ica l 

distance makes c lear the need to prov ide explic it content for the reader (Ri el, 1992). 

When technology is used as a too l, the curri culum content res ides not in th e so ftware but in 

the in structiona l acti vity with in which the too l is used. This means, the technology itse lf does 

not convey the content (except in the limited cases where the instructi ona l goa l is to learn to 
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terms of their most obvious o r innovati ve feature (e.g ., a hi gh-speed data line or 

videoconferencin g), from the standpo int o f ed ucational fun ctions, it is the nature of the 

instructi on del ivered that is important rather than the equipment delivering it. 

I f used well , techn ology app lications can support students' work on authentic, compl ex tasks 

in which students apply these too ls-library research, scanni ng media, talking to ex perts, 

recording inrormation, wri ting or otherwi se producin g compos itions-refl ect the ki nd s of 

work in which they w ill conti nue to engage throughout their careers). During instructi onal 

classes, it was also fou nd that the teacher became a learner alongs ide students, servin g as a 

model of act ive learning (Riel , 1990b). 

2.3. Media and Social Development 

Different sc holars in the area of develop ment have conceptualized development in d ifferen t 

ways i.e. development mea ns different things to different scho lars and practitioners. 

Development s ignifi es g rowth or change fo r the better in any aspect of soc ial process. To put 

it in other word s: Appl ied to an economy it means growth in its d iffere nt sectors of 

producti on and di stribution, improv ing standard s of education, li v ing and civ ili zation of 

people, improv in g wages for the workers etc. 

Similarly, pol itical deve lopment involves hea lthy g rowth of po litical in stitutions in society, 

li ke democracy, pubic admini stration, growth w ith justice, eq uali ty among citizens, 

integration among communities and linguistic region and so all. 
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Accordin g to Servaes ( 1996, 1'.82-83) development is multi -d imensiona l process that 

incorporates improvement and change in soc ial structu res, institutions, attitudes, economic 

growth, red uction o f in equa li ty and the eradicatio n of poverty. But, other scho lars defi ne 

development differently: develo pment is a type of soc ial change in which new ideas a re 

introd uced in soc ia l system s in order' to produce higher per-capita income and leve ls of living 

through more modern productio n m,ethods and improves socia l organization (Rogers w ith 

Shoemaker, 197 1, 1'.1 1). This is also crit icized as modernization is not the o nly way of 

development by scho lars. Moreove.r, in developing world, where maj ority of the citizenry 

suffe r fro m undesi rable soc ia-economic and political conditi ons, the medi a have long been 

recogni zed as eng ines of deve lopment (Melkote, 200 I and Murthy, 2006). As it is com monly 

said by communi cation scho lars, ' Info rmati on is knowledge and kn owledge is power' . 

Due to th is, the use of mass media is a pre requisi te fo r communication and att itudina l change 

which a re very c rucial in the process of socia l development, whi ch has ever been taken as the 

most excell ent solution fo r the major prob lems of Third World countries, like Eth iop ia, 

in c luding poverty and poverty related prob lems such as backwardness, hunger, di seases, 

inj ustice and explo itati on (Hartmann, 1989: P.I). 

On the other hand, soc ia l deve lo pment cann ot be achi eved on ly by tran sfe rri ng capital and 

technology. It strictl y necessitates "the communi cati on o f ideas, know ledge and sk ill s to make 

poss ible th e successful ado ption of innovations" (Melkote and Steeves, 2008).Transfer of 

capita l and techno logy, wh ich is a basic requ irement for deve lopment, is not poss ible without 

com l11unication; communication that is significant for behav iora l and attitudinal change is not 

poss ible w ith out adequate info rm al ion . Coronel (20 I I :P. 6) argues that "addressing poverty 

requires not just a tran sfer of economic resou rces to the needy but a lso maki ng in fo rm ation 

availab le to th e poor so that they can parti cipate more meani ngfu ll y in pol iti ca l and soc ia l 

life". Media ' s ro le in national development is highly important. 
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Media 's contributions to nat io nal deve lopment are mainly in two ways: As advocates for 

development and as carriers of development messages. Mass media fi nd out prob lems faced 

by people in d iffe rent wa lks of the ir life and make the admi nistrators aware of them. Most 

often, media report such events and fu rther campaign to get the grievances redressed. 

On the other hand, media make peop le aware of their rights, govern ment subs idies, 

deve lopment poli c ies and th e merits and demerits of adopting or practicing them fo r belter 

life. Radio is found to be th e most preferred mass medium to suppo rt deve lopment effo rts in 

Ethiop ia s imply because the majori ty of Ethiopians are farmers whil e the country's level of 

illi teracy is significa ntly high. From the total po pulation of Ethiop ia (73 .75 milli on), 83.9 1 

percent of the people live in rural areas mainly based on subs istence fanni ng for th eir 

livelihood (CentralS tat istica lA uthority [CSA], 20 I 0) and the in frastructure is sign i ficanti y 

very poor. 

Rura l a reas are places of too grave poverty" (M inistryo flnformation, 2001 ). But,the 

attainm ent o f soc ial deve lopment goal s is very dubious without ample opportunity not on ly to 

d isseminate information to var ious parts o f the society but a lso to communicate with them 

effective ly. Because, in Ethi opia, development act ivit ies, for instance hea lth, agriculture and 

educat ion, are mainly executed by the governm ent, development information is expected to 

come from and being communi cated v ia systematic channels, i. e. throu gh development 

experts, journali sts/mass med ia, etc. White (2008: P. II ) argues: "There is a huge 

communicatio n gap between the modernized e lite sector and the vast maj ority who li ve in 

peasant farm ing, the inform al economy or on the verge of surv iva l. " 

The dearth of radio rece iver is, therefo re, one of the maj or impediments in the use of 

radiobroadcast for development in Ethiopia even th ough mass media, in general, play ve ry 

impo rtant ro les.Usi ngmass media in ed ucationa l sector a lso the area where ed ucationa l gaps 

of the c iti zens of the country are bei ng bri dged. 
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2.3.1. Usin g Mass Media for Education 

Undoubted ly, ed ucation is a strong too l to transform peopl e into human resource. Literates are 

the asset of the nation and too l for development However, provid ing educat ion to millions of 

ill ite rates is a lso a cha llenge wh ich educational insti tuti ons alone cannot meet. Under these 

circum stances, it is inev itable to look at the mass media which has full potent ial to tack le th is 

challenge. In recent decades, the w idespread use of th e mass med ia has resulted in 

heighten ing the leve l o f publ ic knowledge in different fi e lds (Buren, 2000). 

Instru ctional technology is a subset of educational technology and is narrower in scope than 

th e latter. However, both concepts a r~ related. While educational technology principles can be 

app lied to so lving ed ucational prob lems at the macro level, instructional technology principles 

ca n be app lied to so lving in structional prob lems at the micro leve l. Mass media are 

instructiona l technologies and have the abil ity to dissemin ate identica l information at the 

same time to diversified aud iences. 

Pa rticularly, broadcast media ( radio and te lev ision) have the abili ty to reach mass audiences 

s imultaneous ly (Fo lkerts and Lacy, 200 I). Mass med ia can be used to infl uence pub lic 

opin ions to achi eve any needed goa l. That is why ideo logists, propagandists and other 

powerfu l indi vid ual s use medi a to infl uence the mass (Vi vian, 2005). Education is one of the 

areas where med ia supports learn ing and teaching both in and out o f schools. The ro les of the 

various instructional technology media in teaching and learnin g process cann ot be 

underestimated. By Med ia Mediated Instruction (MMf) approach, we mean an instructiona l 

system in which the trad itiona l ro les o f a teacher during teaching - learning process are to be 

played by the employed instruct ional material s/media. Thus, the media act as teacher 

surrogates o r med iated instructor (Balogun and Abim bade, 1999). The excha nge of ro les 

between the teacher an d the media is, however, de liberate and , th erefore, systemat ica lly 

planned. The list of media that could be used as teacher surrogates are in exhaustive. These 

inc lude : the radi o, the te lev is ion, com puter, textbooks, charts, film s, video tapes etc. 
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Decis ion ca n be made by the in struct ional system developer to use the mediated med ia 

partially or tota lly. When partial media mediated approach is used, it gives room for some 

teacher intervent ions during the course of instruction. However, when tota l media mediated 

approach is used; there is no intervention of the teacher throughout the teachin g - learning 

period. 

Generally, media can wide n th eir knowledge, divcrs ify teachers ' method, st im ulate learners' 

interest, used to enhance effective com munication, and teach thousands of students at the 

same time in d iffere nt geographi ca l locations. Med ia could be produced fo ll ow ing the bas ic 

pri nc iples and procedu res. Through the use of media, ed ucation can become more productive, 

more scientific, morc concrete, rea l and immed iate. There are many other advantages which 

media can g ive in educationa l settings if properly util ized. Acco rdingly, Ajayi (200 I) opines 

that the new leT facilities could a llow teachers and lecturers to move into the ro les of guides 

and faci li tators assist ing students to ga in ski ll s req uired to acq uire and uti li ze know ledge 

availab le in va rious forms a llover the world. Moreovcr, the media that are used 111 

in stru cti onal purposes can have ma ny positive results to offe r for both lea rners and teachers. 

The uses of leT/media is making major d ifferences in th e learning of students and teaching 

approac hes. For example, schools in the Western World invested a lot fo r leT infrast ructures 

over the last 20 years, and students use co mputers more often and for a much larger ran ge of 

app li catio ns (Vo lman, 2005). Several studies reveal that stud ents us ing leT fac ilities mostly 

show higher learn ing gai ns than those who do not use. For insta nce, Kuli k's (1994) finding 

ac ross 75 stud ies in the United States showed the foll owing. Students who used cOlllputer 

tutorials in mathematics, natural sc ience, and soc ial sc ience score significantly higher on tests 

in these subjects. Students who used s imulation so ftware in sc ience also sco red higher. 

In formation and communication technologies are exce llent tools for information process ing; 

the new generati on needs to beco me competent in the ir use, shou ld acquire the necessary 

sk ill s, and therefore must have access to computers and networks while at schoo l (Kok, 2007). 

To fu lly achieve the goa ls of educat ion using media, teache rs themselves must be 

tech no log ica lly updated th rough train ings. 
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That is why technology profess iona l deve lopment is a key to teachers' learn ing to integrate 

technology effect ive ly into the classroom (CEO Foru m, 1999). The learn ing needs can be 

thou ght o f as, one, about lea rn ing to operate th e so ftware and , two, about learni ng to use 

software as an integrated, in struct ional tool. But, usin g media tech nology for the sake of usin g 

in education can be distractive, too. Rather, technology integration should be in support of 

spec ific outcomes and add va lue to and ass ist in the assessment of those outcomes. The 

overall , curriculum connections should often be the central focus of technology professiona l 

deve lopment sess ions and faci li tate shari ng o r in structiona l planning time ( ibid). 

Mass M edia is a pri me resource in achieving the goal in socio-economic and cu ltural sectors 

and also for the development of educat ion. Among the mass media, Rad io and te levision have 

extended their helpi ng hand by broadcast in g educational programs for ed ucationally depri ved 

classes and mot ivates th em to pursue the ir ed ucation through distance edu cation . It is through 

thi s ro le that rad io and te levision are ca lled the most e ffective tool s in comm unication fo r the 

support o f deve lopment (Hussa in , 1997). Therefore, studcnts can learn and understand the ir 

syllabus mu ch similar to the students learning in the class- rooms. 

Particularl y, th e radio is a powe rful and effecti ve med ium through whi ch the audi ences, 

es pec ia ll y, the d istant learners can be reached. Radio broadcastin g a llows for one-way of 

passing info rmation across to the aud ience. However, it allows for some degree of 

in teract iv ity by using printed materials to accompany the programs and requ iring learners to 

send responses back to th e radio teacher. Moreover, some program s provide a te lephone 

number for the stud ents to contact the rad io teache r / faci litator. 

As in structiona l technology, rad io has many adva ntages that lead to the benefits it g ives to the 

learners and some o f the scho lars that agree with this idea are the fo llowing. Likewise, wri ti ng 

on the adva ntages of broadcast rad io, Heinich, Molenda, Russell , Smaldina (2002) pos it ed 

that: 

• It is widely used to so lve the probl ems assoc iated w ith geographica l and economic 

constraints; 
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~ The audio medium is extreme ly fl ex ible and can have a powerful , dramatic effect, 

parti cularl y fo r conveyin g mus ic, di scuss ion and storytelling; 

~ In additi on to these, rad io broadcasts tra in the audi ence to be good li steners. 

Apart from its advan tages, radio has also limitations and this top ic is not the scope of th is 

study. Most schoo ls have some leve ls o f techni cal support ava ilabl e on using radi o for 

education, al though the fi·equency and level of ex pertise vari es wide ly. 

2.4. Histo,'Y of Educational Radio 

Radi o is one of the communication media in vented in the in fo rm ation age, the 20th century. 

Because it had onlyvoice, it \·vas mentioned as an easy technology, but its invention alm ost 

took s ixty yea rs. James C lerk Maxwell ( 1860- 1865) introduced the process of the idea of 

e lectromagneti c waves to people. In 1886, He inricht Hertz proved Maxwell 's ideas with so me 

laboratory tests. W ith the highlight of these deve lopments, another sc ienti st, Gugli elmo 

Marconi succeeded in th e audio transmi ss ion in the first tim e in the world in I 895(DeFleur & 

Denni s, 1996). After thi s lilll e Illany sc ientists started to work 0 11 audio transmiss ion issue. 

After these developments, the fi rst radio station, KDKA, sta,ted to broadcast the radio 

programs in 1920, in Pittsburg, USA. After thi s growth, rad io spread out world w ide in fi ftee n 

years period (Dom inick, 1996). 

A fter world wid e growth , radio was used fo r educational purposes. This means, thi s mass 

mediu m has become one of the de livery techno logies of the di stance education systems for 

many years. Learn ers have a chan ce to take th e cou rses only with audio, which contain s 

voice, Illll sic, and effects. Radio is a communication technology, and uses electromagnetic 

waves fo r transmittin g the s ignal s from places (studi os, or anywhere where th e program s are 

producing) to other places with radi o machines, whi ch are capab le o f playing radio program s. 

These waves trave l through air and the vac uum of space equally well , not requiring a medium 

of tran spOit (Di cti onary & Encyclopedia, 2004). Becau se o f reachin g many people in a short 

time, radio is de fined as a mass mediulll . There are morc than one definitions of radio, which 

are defined in its technolog ica l infrastructure, or in its medium characteri sti cs. In soc ial and 

cOllllllunication sc iences, however, the medium characteri stics of radio are morc important. 
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With highl ighting thi s po int, it can be sa id that radio is a medi um , wh ich sends audib le 

messages through its potential li steners. The producers const itute audible messages with 

vo ices, mus ic, and effects. In distance educational radio broad castings, there has to be a 

definitiona l part, whi ch exp lain s educati ona l-based presenta tions or program s. Radi o has been 

used for ed ucat ional purposes si nce its begi nnin g in the earl y 1920's. The appl ication of rad io 

to the edu cat iona l prob lems of deve loping nations is not a new concept by any means. Most 

developing nat ions have broadcast ca pabi liti es to cover the ir geograph ic reg ion. The main 

techni ca l problem is the absence of rece ivers for all people. Some cou ntries have 

governmental problems in a llowing the import of transistors o r rad ios fo r use by the populace. 

Add itiona lly, radiobroadcast techn ic ians and ed ucationa l radio format designers are very 

scarce in developing cou ntries and academic programs need to be created on a large sca le. 

Those studies of the efFect of ed ucationa l radi o Slllce the 1930's often use materia ls not 

deve loped speci fi cally for radi o use . Educat iona l radio for classroo m presentat ion has been 

demonstrated as effective as telev ision, slide/tape presentations and other medi a. The great 

gains in learnin g shown in radio lessons might be further enhanced by using materials 

des igned specifi ca lly For radi o use rather than appl icat ions of modified scripts From other 

media. Du ring the 1930's and 40's most of the activities in ed ucational rad io were conducted 

th rough universities. 

Wagner (1939) prov ided a summary of the most important work being done at th at ti me. The 

fo llowing works cited are included in his summary. At Kansas Uni versi ty, one of the pioneers in 

the fie ld of giving classroom instru cti on in radio broadcasting, courses dea ling wi th the program side 

of radio have been ava il able to st udents since February, 1932. From the beginn ing, emphasis has been 

placed on trai ning students for educational rather than for commercial broadcasting. Ohio State 

University's "Evaluation of Sc hool Broadcasts" was a study sponsored by the Federal Radio Education 

Committee and involved the active cooperation of educators and of network and independent broad­

casters. The major pu rpose of tile under1aking was to gather evidence regardi ng th e 

eFFectiveness of radio broadcasts, planned for use in schoo l, in achiev ing a variety o f 

ed ucational obj ecti ves which broadcasters and teachers al ike considered important. 
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The Research Project in Schoo l Broadcastin g be ing carried on by th e Uni versity of Wisco nsin 

was to de termine, thro ugh demonstration and eva luation, the place of radi o in the c lassroom 

and to dev ise methods for its most effective use. During the seven years of experimentation in 

school broadcasting, the Wisconsin Schoo l of the Ai r has had a steadi ly increasing aud ience. 

The purpose of schoo l broadcasts was to supplement and enrich rather than to give curricul ar 

in stru cti on. 

The Schoo l o f Pub lic and International Affairs at Princeton Uni versity estab lished an Office 

of Radio Research in September, 1937 . At that time a Rockefe ll er grant was secured to 

fi na nce a radio resea rch project to be carried out by thi s office. A series of pu bli cations about 

the proj ect was planned and , as the work of th e project 'proceeded, a num ber of bas ic 

princ iples of proced ure were formulated. In the spring o f 1937, Wayne Uni versity started an 

experim ent to deve lop a radio research technique for measurement of li stening habi ts which 

would be inexpens ive and yet fair ly re li able, and one which might best be carried out th rough 

th e schoo ls. At th e Uni versity of Miss iss ippi, a questionnaire was formul ated fo r the study o f 

rad io li stening habi ts, effects of li stening, and atti tud es toward rad io programs and 

governm enta l contro l of radio ( ibid). 

Add itionally, in a rev iew of some forty-one a rti cles on educational rad io, Forsythe (1970) 

covered the span o f appli cation of rad io in American edu cation and hi ghlighted some 

internati onal proj ects. He noted th at th e greatest use of radio for instructi onal purposes occurs 

in the United Sta tes, Sweden, Japan, and Canada. So me characteristics and uses of rad io 

identifi ed in the rev iew in clude : 

I. The ability to present students with events as they happen. Radio can be combined 

with visua l e lements to c reate an emotio nal impact which may he ighten the 

effect iveness of instruction. 

2. Radio prov ides li steners with a sense of in vo lvement and a llows the li stener to hear 

au th oriti es o r programs that are beyond the scope of the typica l schoo l system. 

3. Rad io may be used jointly with oth er media such as te lev ision. Multi plex ing o ffe rs the 

opportunity to li se sing le- image facs imile transm ission or the lise of electro writers. 
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4. Radio is capable of copyi ng al most a ll ed ucati onal projection that te lev ision can do, 

and at substantia l lower product ion and reception costs. 

5. Oth er services offered in c lude; in-service teacher trainin g, continu ing professional 

ed ucat ion, community serv ice, health and vocational educati on, etc. 

Forsythe concludes that rad io has been shown to be an e ffective med ium, th rough extensive 

research. In fact, rad io has been shown to be as effect ive as "conventiona l methods. In support 

o f the above ideas, Sandl er (19G7) d iscussed th e re-emergence of radio as an instructional 

med ium and the red iscovery o f some of the features that make radi o particul arl y appropriate 

for certain purposes. He pointed o ut that with the rise o f ETV; radio had to re-establi sh itse lf 

as a v iable medium. That it has done so, can be seen in the growth of FM educational stations, 

in the use of new tech niques such as multip lex in g, in the wide range of broadcasti ng offered, 

and in the creat ion of Nat ional Educational Radio in 1964. Programming in educat iona l radio 

includes public affairs, comlllunity affairs, and service to special audiences, news, general 

education , in-school instruction, agri cu lture, and cultural enrichment. 

T he Natio nal Educat io nal Radio Network suppl ies programs to its affil iated stations in 

sevencategories: I ) cu rrent in formation and orien tat ion, 2) phys ica l scicnces,3) soc ial sc iences, 

4) a rt and literature,S) mental and phys ica l hea lth ,G) mu sic, and 7) program s fo r children. Th e 

network a lso has in-schoo l o fferings for use in ki ndergarten through the 12th grade. 

One of radio's g reatest strengths is the di versi ty ofprogramm in g poss ibl e. In addition to di rect 

in struct ion, in and o ut of the c lassroom, radi o has been used to provide supplementary 

material , aid in motivating stud ents, and increase community awareness and in volvement. 

Moreover, Riitho (19 7 1) descr ibed uses o f radi o which offer some obvious advantages as a 

comm unication medium for famil y p lann ing educat ion in Africa. The program consi sted of 

variolls broadcasting in slich form ats as shot messages, spot ann ouncements, interviews, 

panels, ta lks, etc. In introd uc ing the co ntent, loca l custo ms, ho lidays, and taboos were 

cons idered . Problems in c luded getting the vi llage rs used to fix ed schedules, nationwide 

schedulin g, and the uniqueness o f the radio. In agreement to the fore mentio ned ideas, Mackie 

(1968) presen ted a hi story o f th e C itizen's Forum s in Canada from 1943 to 1963. 
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He po in ted o ut that successful educat iona l radio depend s on sk illed fie ld leadership, extensive 

promo tiona l act iv iti es, and continui ty in fo rm at and broadcast tim e. Jai n ( 1969) invest igated 

theoretica lly and em pi rica lly the fun ctions of group rad io li stening, discuss ion, decision, 

commitment, consenSLI S 011 the ,f! ffecti veness of Indian radio forums. T heoretica l 

conce ptua li zati on of rad io forum s and the predicted ro le of g roup di scussion, group decision, 

and the publi c commitm ent is rather well suppo rted by the data. However, he was not able to 

demonst rate the usefulness o f private commitment and group consensus. Addit ionally, 

Kahnert ( 1967) repo rted on the r(,gular broadcasting of an educati onal radio program for 

adu lts in Togo, where v il lagers gathered in li stene r's c lubs under the d irection o f a c lu b leader 

to hear and di scuss the programs. The programs which were broadcast were in French and 

two o f the local dia lects, covered fi ve general content areas. The project began in 1964 and by 

the end o f 1966 had more than I , 000 acti ve c lubs paltic ipating. There has been no form al 

eva luation o f the proj ect, however, it appears tha t despite difficulties due to fi na ncing, 

coordination, and cOllllllunicati ons with club leaders, a meaningful dialogue have been 

establi shed between the admini strators and workers in th e v illages. 

A study o f the Farm Rad io Forum Proj ect o f Ghana was co nd ucted by Abell (1965).This 

project was carri cd out in e ighty villages d iv ided into fo ur grou ps; two experimental and two 

contro l v ill ages . T hrough pre and post broadcast questi onnaires, it was fo und that the listenin g 

groups contrib uted to v ill agers' comprehension o f inter-v illage cooperation, form ation of 

cooperati ves, and food nutriti on. 

Experiments have been conducted in A frica on the instructi onal uses o f radi o. For example, 

Griffi th (1967) reported that the governm ent o f Ma lawi has supported th e development of 

edu cational radio. racili ties are limited and attempts are being made to make the system self­

supporting. Programmi ng cente rs on agri cu ltu re, rural development, public health, li teracy, 

adult and forma l edu catio n. Pro blems include lack o f suitable equipment and lack of rece ivers 

am ong th e nati ve populatio n. Available data on radi o as an in structio nal dev ice indicate that it 

can be high ly effective. 
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Stud ies have been ca rried out in c lass rooms with rad io playing varying degrees of imp0l1ance, 

ill industria l and vocational education, in career educati on, in profess ional education, As ian 

aid in comm unity deve lopment projects, and as a motivational aid . 

To find out the types of lessons or demonstrations that can be presented success full y by radio 

to pup ils, Dickson ( 1924 1 carried out an experiment invo lv ing e ight lessons fo r 7th through 

10th graders. Dickson's prim ary purpose was to in vestigate the poss ibi lity of radio 

programming as a supplementary service in additi on to classroom teachers. The results were 

pos iti ve an d Dickson suggested that th rough radio it would be poss ible to pl an for more 

effecti ve use of standard tests an d measurements. A peri od of twelve to fifteen minutes 

seemed to be about the max im um tim e that instruction shou ld be g iven w ithout some break. 

A study measurin g the educational value of instructiona l rad io programs for intermed iate 

schoo l pupils 8th and 9th graders were taught usi ng fifteen ed ucational programs on loca l 

radio stations. A nother group w ith s imilar characteristics was taught the sa me lessons but not 

permi tted to listen to the broadcasts. From pre and post-test data the authors conc luded that 

lessons laughl by means o r radi o effect de finite changes in pupil s, and that the rad io certainl y 

should be used as an in structiona l dev ice (Cook and Nemak 1939). Us lan ( 1965) used short 

wave radi o broadcasts to teach geographic and re lated phys ical sc ience concepts to 5th grade 

students. The experimental group achieved s ignifi cantly higher post-test scores than a contro l 

group. 

2.5. Experiences of other Countries in Utilizi ng Educatio nal Radios 

There are seve ra l bene fi ts to the use o f radio fo r in structiona l purposes. Perhaps the largest 

si ng le bene fit fo r radi o education is that it can reach a large populati on of people in need of 

ed ucat ional services. Each of its bene fits would ind icate that rad io can be an effecti ve 

ed ucational med ium , pal1i cu lar ly when other edu cationa l opti ons are limi ted o r non-ex istent. 
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Pennycui ck (1993), of the Centre fo r International Education at the University o f Sussex, 

s tates a b it more spec ifica lly that interactive radi o instruction ( IRl ) is character ized by " hig hly 

coordinated" instructiona l materials and de livery strategies, and includes elements of acti ve 

partici pat ion on the part o f the students. He goes on to say that IR.1 " is effect ive, is cost­

effective, and teachers are enth us iastic about it" (Pennycui ck, 1993 , p. 24). 

In support o f thi s, the So uth African Inst itute for Distance Ed ucation (2004) stated that " radio 

remains the key media to wh ich most rural people have access" (1'. 45) and that ed ucati onal 

radio ini tiati ves in South Africa were "effective in providing topi ca l program s and reachin g 

large numbers o f learners rapidly" (1'. 36) . Going furth er, they state that "the impact of th e 

rad io program s was greater when used with other text-based materials, such as posters and 

cOlll ics" (1'. 36). Radio ca n be eas ily run when compared w ith telev ision and the idea of 

Inte rnat ional Development a lso confirm s th is. 

Accordi ng ly, Internationa l Development (2001) stated q ui te clearly: our view is that radio is, 

for the tim e bei ng, the most cost effective ICT for enhancing the q ua lity of education in the 

c lassroom. It remai ns the most widespread and access ibl e ICT in Africa. In some countries, it 

has near uni ve rsal penetration. The costs o f produc in g educational material for radio are one 

tenth of the costs o f produc in g materia l for te lev ision, which has much lower coverage and is 

more expensive to access (1'. 14). In response to the ed ucational needs of rural poor 

populations throughout the developi ng world, there are severa l large-scale operations 

conductin g radio education projects. The Free p lay Foundation, the developers of the Lifeline 

Wind-up/Solar-Powered Radio, ·' is committed to ... en suring susta ined access to information 

and education v ia radio" (Free p lay Foundation, n.d.). 

Accordin g to the Free play Foundation's website, " radio is the primaty med ium of 

comm un icat ion in develop ing countries, where most peop le live below the poverty line (and), 

therefore, is th e lifeline of information ." In support of its goals, thi s organization has 

distributed rad ios in countries as di verse as Afghanistan, Indones ia and Zambia, among 

others. 

36 



As part of th is process, th e Free play Foun dation "co llaborates w ith in -country non­

governm enta l organizations (NGOs), government ministries, international organi zations and 

broadcasters to ensure rad io inform ation and education reaches the wides t poss ib le rural 

popu lat io ns." In order to do this, it works with inte rnatio nal and local broadcaste rs to assu re 

that the content is appropri ate. In add iti on to this, th e fo undati on works with loca l populat ions 

to fac ili tate the creat ion of listen ing groups, distributing rad ios, and evaluating the impact of 

the program ming. Anoth er organ ization that is a lso work ing extensively with IRI is the 

Inte rnati onal Ed ucat ion Systems ( IES) d iv isio n of th e Educat iona l Development Center, Inc. 

Th is prog ram "grew out o f a concentrated focus on the use o f techno log ies to ex pand access 

to bas ic education an d improve its quality" and goes "beyond basic ed ucati on in c lassroom s to 

design many rad io-delivered educat ion systems" ( International Educati on Systems, 2007a) . 

Worki ng in 25 developing cou ntries, th e IES is focused o n improv ing the qual ity o f teaching 

and learning and lI ses "trad itional technologies such as radio to deli ver interactive instruction 

where school systems have broken down or never ex isted or to reach refugees, nomads and 

chil dren who cann ot afford to go to schoo l" (International Education Systems, 2007a)( ibi d) . 

Another g loba l institut ion that main ly works w ith Afri can countr ies is Farm Rad io 

Internati ona l. Spec ifi cal ly, it works "in d irect partnershi p w ith approxi mately 300 rad io 

broadcasters in 39 Afri can countri es to fi gh t poverty and food insecuri ty " (Farm Radio 

Internatio nal, 2007). Working mostly o n the production end o f the radio ed ucation co ntin uum , 

thi s proj ect researches and develops the scri pts that a re th en used to produce content fo r 

deli very through the rad io . 

Rad io has a lso been extens ive ly used in Indi a for pri mary, secondary and h igher education 

pu rposes as we ll as informal lea rni ng. Its fi rst app licati ons were in the Farm Radio Forum s of 

the 1950s, which placed " rad io on the educationa l map o f In dia" (Mishra, 2005). It was 

shown that those who parti c ipated in the listening groups at the Poona radio fo rum learn ed 

mo re abo ut agriculture, health and li teracy than those who did not. In primary schoo l 

educati on, radio was found 111 0st effecti ve in the acqui sition of factual information, co mmonl y 

via story and drama form ats. 
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India has also experim ented w ith the use of hybrid, ' radi o-v ision' techn o logies in middl e­

schoo l ed ucation. This consists of the combined use of radi o and text support, and has been 

found to be panicularly effecti ve in subject areas such as geography and d isc iplines requiring 

graphic illu stration. At the Indira Gandh i National O pen Uni vers ity (l GNOU) establi shed in 

1985, radio has been extensive ly used (Agrawa l, 2005); and s ince 200 I an Indi an educat ional 

radio network, Gyan- Vani , has been extensive ly used for uni vers ity-level and other 

educational programmes (Chandar & Sharma, 2003). 

China, o n the other hand , has implemented ed ucati onal po li c ies since the 1960s wh ich made 

primary and ru ral schoo lin g compulsory (Gu lat i, 2008), and has implemented rad io and TV 

programs fo r primary schoo ls up to year nine in rural areas. At the uni versity level , the 

Chinese Rad io and TV University systcm (C RTVU) was developed as part of the 

governm ent 's economi c reconstructi on and in the effon to build up the nati onal workforce 

( Rumb le, 1989; Hodes, 1995). The CRTVU is a hierarchi ca l system with fi ve ti ers whereby 

course materia l is prim arily deve loped by the centra l Uni vers ity and programs are de livered 

by regional uni versiti es and co lleges. Transmiss ion of c lass mate ria l is v ia rad io or TV to 

tutoria l grou ps ofapprox imately 40 students in loca l centers. 

Desp ite the popularity of India's radi o initiatives, the medium has never rece ived the po lit ica l 

attenti on rcq uired to make it widely success ful ; and it has played a marg ina l ro le comparcd 

with that of educational te lev ision (M ishra, 2005). Currently, Ind ia is p laci ng much em phas is 

on th e deve lopment of DE Inte rnet tcJ1ll010g ies; and thi s is increas ing th e educational access 

gap between the pri v il eged c lasses and the poor and ru ral sectors of soc iety (Agrawa l, 2005). 

Despite efforts to rein force rural educational systems, however, rural schooling in China has 

suffered fro m poo r teacher quali ty and shrinking government bud gets. 

Overall, as in India, the successes o f ed ucati onal radio in China have been over looked and th e 

movement has been all owed to wan e, spurred by the pro m ise of new techno logies such as TV 

and the In tern et, and by a genera l lack of investment in rural education, which is th e mai n 

target of rad io program s. 
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Gulati (2008) hi ghlights the d ispari ties between urba n and rura l, men and women, and the 

pri v il eged and non-pri v ileged, caused by th e targeting of investment in Inte rnet-based 

educat ion methods on the mo re advantaged groups. Hence, the ru ral poo r lag increas in gly fa r 

behind the urba n learn ers in both Indi a and China; and yet, as G ulat i ind icates, " printed 

material , radio, and telev ision rema in more eFfect ive and access ib le for rural and 

d isadvantaged groups" (I'. 12). 

By compa ri son with A sian nations, A fri can co untri es arc at a morc rudimenta ry stage of 

deve lop ment in the ir educationa l pract ices, policies, and uses of edu cational tech no logies. In 

Africa, th ere is fa r lower TV coverage and fewer TV sets than in Asia, decidedly less Internet 

access, fewer fixed te lephone lines and li mited computer access. In sights into how th e models 

of rad io for DE and com munity radio in As ia have been creatively applied in Africa can be 

gained from examples of interact ive radio instruction ( IRJ ) in Kenya and Ma li . IR I was first 

used in Afri ca in the '80s, to deve lop a Radio Language Arts (RLA) program in Kenya fo r 

fi rst to th ird grades (Mou lton, 1994; Dock & Helwig, 1999). The fRJ lessons were very 

structured , w ith tim ed pauses for chorused replies from the c lass. They a lso incorporated time 

for indiv idual questions and comments. The RLA program re lied extensively on stories, 

games and songs, and engaged the students in learnin g by stimul ating their fantasies. The 

bas ic structure o f the lesso ns was that of a conversation. The IRI approach has since been 

eq ua ll y use fu l in approximate ly 20 deve lop ing countries in Africa, Asia, and South America. 

It is large ly used to improve the qua lity o f education when teacher traini ng is low or when 

there is a teacher shortage. Lessons are transmitted by an ini tial teacher via radio or audio 

cassettes to classrooms w here a supp lementary teacher manages the student exercises, class 

disc uss ion, and fo llow-up. Exercises and interactive acti vities are schedul ed dur ing pauses in 

the aud io programm e. Bosch (1997) showed that IRf can increase learnin g and improve test 

scores, and is use ful in bri ngi ng rural children up to the level of those in urban sc hoo ls who 

have access to belle I' teachers and materia ls. Bosch (2004) has stated that, since the early 

1980s, the sustainab le success rate for IRI projects has been 66 per ce nt. 
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Thi s is quite exceptional g iven the comm on chall enges encountered by d istance education 

ini tiatives in deve lop ing co untri es. The IRI in itiatives of Kenya and the rural radio projects of 

West Africa, indicate that some Africa n coun tries have a rich tradition of both ed ucat ional and 

communi ty radio. The overa ll goa l of these ru ral radio in itiatives is one of social awareness 

and change (liboudo & delCaste llo, 2003). Thomas (2001) states that: " In many areas of the 

worl d, radio is still the only med ium through which educato rs can reach a mass audience, 

simultaneous ly and at relatively low cost" (P. 5). 

Dagron (200 I) adds that it is not only an important mechanism for the d iffu sion of 

development in formation in loca l languages and over w idespread and remote geographical 

areas; it is also a great tool for reinforcing and strengthening cultural expressions and 

identities. Radi o a lone w ill not so lve the problems of ed ucatio na l de li very to remote, rural 

people in the deve loping world. As Bagga ley and Ng (2005) have ind icated , there is no si ng le 

formula fo r DE in develop ing countries. Empowerm ent o f ministr ies of ed ucation, higher 

educational prioriti es, improved teacher training, the implementation of sustainab le program s, 

and particular attenti on to the needs of rural areas, are a ll necessary steps to th is end . Yet 

radio, if used effectively, can be a powerfully motivating and low-cost educational technology 

ca pab le o f sustain ing the oral tradition o f ind igenous peop le and cultures. The medium 

reaches large numbers of people, and allows learners to remain in their own home settings 

without having to relocate fo r schoo ling. It can also protect the heritage of minority 

languages; and it is access ible to illi te rate people. 

Radio has its drawbacks, of co urse. In its orig inal fo rm , it is essentially a one-way 

communication medium whereby interaction with listeners is minimal. As a result, a radio 

program s pace is prim aril y that of the broadcaster, who can find it difficu lt to ga uge the 

li steners' prior know ledge and attitudes criti cal to learnin g. To compensate fo r these 

drawbacks, radio presen tations can be packaged with visua l and print material s; interactive 

elements can be organ ized via listening groups and tutor ial classes; and radio cassettes can be 

used to minimize schedul ing problems. 
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As suggested by Dagron (200 I), radi o can a lso be comb ined with Internet techn iques. As in 

th e examples o f Sri Lanka and West Africa, rad io and In ternet methods a ll ow comm uni ties to 

embrace the newer techn o log ies and ass ist illiterate peop le to gain general kn owledge. Due to 

its w ide usage in certain countri es and the scarc ity of other techno log ies th ere, radio c learl y 

has the potent ial for a s igni ficant impact in a ll societies. The yea rs of experience in Asia 

should be embraced and shared in Africa; and lessons may be lea rned from these innovati ve 

social ini tiati ves in the deve loped na ti ons a lso. 

A ric h di versi ty of vario us so luti ons is necessary to meet the dif fe rent DE cha ll enges of the 

intern at ional communi ty; and rad io should not be overlooked in the mix of emerg in g 

approac hes. The current initiati ves th at show the trend s o f countries that are utili z ing 

educa tional radios can be seen as follow. 

~ The Sudan Rad io Service (SRS). 

Serving adults at a ll leve ls th roughout Sudan, thi s program prov ides in struction concerning 

civic education, current events (news), heal th, general education, agricultu re and an imal 

husband ry, and culture, amo ng other co ntent a reas. Its programming is co nd ucted prim arily in 

Arabic, however it includes Eng li sh and loca l languages such as Nuer and Dinka . Starti ng 

with 2 hours of dai ly programmin g in 2003, the current sched ul e inc ludes 6 ho urs of da ily 

programming, 3 ho urs in the morning and 3 in th e evenin g (Je remy Groce, Nov. 7,2007). In 

add it io n to SRS, HEAR Sudall is a lso another program whose ai m is to bu ild the "capac ity of 

local stakeho lders to pl an, implement and mo nitor health and edu catio n serv ices" 

(International Ed ucation System, 2007 b). Interacti ve radio ed ucation is used to sup port 

improvement in instructional meth ods as well as prov ide hea lth cu rr icula to both teachers and 

hea lth workers. 

~ Southern Suda n Inte rac ti ve Radi o Instructi on (SS IRI) 

Another experience of using rad io for educat ion is from the wo rl d's youngest country-South 

Sudan . 
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This (SS LRI ) project anti c ipates reachi ng over 100,000 ch il dren in grades I to 4 thro ugh da ily 

ha lf-h our radio programs per grade. The lessons teach math, loca l language lite racy, English, 

peace bui ld ing, and life sk ill s. The broadcasts are in Eng lish, with instructions for the loca l 

in structor to translate directions into the loca l language as may be necessary depend in g on the 

grad e level and th e subj ect matteLln add ition to this, SS IRI is develo pi ng an Eng lish language 

series fo r yo uth and adul ts consisting o f 240 ha lf-hour program s rang ing from begin ning to 

advanced leve ls. 

Apa rt from teachi ng Eng li sh, the programs prov ide in fo rmation o n c ivic education, heaith, 

and numeracy. Fina lly, SS IR.I has deve lo ped the fi rst o f severa l planned mod ules of radi o 

programs to SUppOit teacher tra in ing (Thomas D. Ti lson, Nov . 6, 2007). 

~ Zamb ia Q ua li ty Ed ucati on Serv ices through Techno logy (QU ESTT) Project 

Zambia is a lso where we can get educational rad io whose proj ect "a ims to im prove the qua lity 

o f bas ic education de livelY systems" (Intern ationa l Educat ion System s, 200 7e). Serv in g rura l, 

hard - t~-reach s tudents from grades I th rough 7, thi s (QUESTT) program teaches math , 

sc ience, soc ia l stud ies, lang uage lite racy, and Hea lth (emphas is o n 1-1 1 V I AI DS). More than 

I , I 00 hours o f Eng lish-lan g uage radio content has been produced , and the rad io instruction 

has reached "over 100,000 ch ild ren in commun ity schools and 120,000 III governm ent 

schoo ls. " Also, this program has pil oted the use of iPods and ce ll pho nes m instructional 

selti ngs (Richard T rewby, Nov. 6, 200 7). 

Another proj ect III Zambia that is serv lllg the people is the Zamb ia Interacti ve Rad io 

In struction Program fo r O ut-of-Schoo l Children is primarily focused on reach ing o ut-of­

schoo l youth, this proj ect taught Eng li sh language, math , sc ience, soc ia l stud ies, li fe ski ll s and 

healt h (predom inantly concerning I-II V/A IDS) to students in grades I through 5. As an 

un intended conseq uence, the popu la ri ty and qua li ty of thi s program led to a demand for it to 

be integrated into the governm ental schools (R. Z immerman , Nov. 1, 2007). 
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~ Somali Interacti ve Radio Instru cti on Program (SIR IP) 

This (S IRIP) program has been des igned to reac h students both in and out of the form al 

ed ucation system; the program uses radio to reach students in grades I to 5 to teach Readi ng, 

Math and Life skill s (health, conni ct preventi on ancl mediation, democracy-building). 

Instruction is cond ucted in Somali, and has a lready rcached nearly 120,000 students, and has a 

goa l o f reach ing 400,000 students (Said Yas in, Nov. 6, 2007). 

~ Somalia Di stance Education Literacy Program (So mde l) 

As pa.t of the BBC Wo rl d Serv ices Trust, this (Somdel) project used raclio instruction to teach 

more than 10,000 Soma lis bas ic literacy, numeracy, and life skills . 

By using tcachers who were nominated by the commun ity, thi s proj ect a llowed for substantia l 

commun ity invo lvement in determinin g when and where classes would be held . "O f the 

10,908 peop le on Somdel, 9,000 passed their fi nal exam and of those, 70% were women" 

(BBC News, 2003). 

~ Ma law i Interact ive Rad io In struction (Tikwere') 

Us in g nat iona l rad io broadcasts, coveri ng a ll 5,200 pri mary schoo ls in Malawi as we ll as a ll 

out-of-schoo l students (a lthough th is is not the prima ry aud ience), thi s project teaches 

language skill s, literacy, Eng li sh, math, and life sk ills to chi ldren in grades I through 3. This 

project deve lops 150 interactive rad io episodes per- grade. Each of these rad io ep isodes is 

thirty minutes long and is de li vered in the Ch ichewa loca l language with the Eng li sh lessons 

taught in English (Jennifer Kennedy, Nov. 7,2007). 

In general, the above countries cannot, by no mean s, be the exhaust ive examples in uti lizin g 

educationa l rad ios; but they are intent ionall y se lected by th e researcher as th ey have re leva nce 

to the context o f the cou ntry in whi ch the study is be in g conducted- Ethi op ia . 
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Even though ed ucationa l rad ios of different cou ntries may have d ifferent formats and 

faci lities to sati sfy their audiences, there are a lso characteristics of effective educational radios 

to which relat ively most thi s educati ona l media appeal. The foll ow ing sub-top ic trics to 

di scuss thi s issue brieny. 

2.6. C hamctcrist ics of Effcctivc Educational Radio 

Edu cational radio has becn emp loyed wit hin a wide va riety of in structiona l design contexts. 

There are a lot of literatu res that support the uses of radi o for education. Eva luation of 

comm unicati on programs, projects, and experim ents have repeatedly shown that radi o can 

teach ; it can present new concepts and info rm ation (Ga ida & Searl e, 1980; White, 1976, 

1977; Les li c, 1978; Jamison & McAnany, 1978; Byram , Kallle, & Matenge, 1980; Hall & 

Dodds, 1977; McAnany, 1976).lt has been used extensively as an educational medium in 

develop ing countries. 

There are some characteristics of th is medium to make it effective in its services. In some 

cases, its design is supporteci by the use o f printed materi a ls, by loca l di scussion groups, and 

by regional study centers. It is sometimes des igned to permit and encourage li stener reacti on 

and comment. Indeed, ill some cases, there is provi sion for the audience to raise questions and 

to rece ive feedback. In th is regard, Sweeney and Parlato (1982, p. 13) co nclu ded that " radio 

plays an effective educat io nal role both as the so le med ium or in conjunction with pri nt and 

group support." For example, in a project fo r teaching mathematics by radio to school 

children in primary grades in N icaragua, students who were taught through radio lessons 

ach ieved s ignifica ntly highe r scores in the final eva luation than those taught through regular, 

face-ta-face, classroom in struction. 

Rural students, tested again st rura l contro l g roups, benefited more than urban students tested 

again st urban control grou ps (Ga ida & Searle, 1980). Moreover, pub li shed reports confirm 

that rad io has supported educational programs in a wide range of subject areas and in many 

d iffere nt countri es. It is poss ible to consider the foll ow ing li st of examples (which is by no 

means exhaustive). Educati onal radio has been util ized in: 
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~ Th ailand, to teach mathematics to schoo l ch il dren (Ga ida, 1984), and for teacher 

trainin g and other curri cula (Fauld er, 1984). 

~ India, fo r rural deve lopment (Long, 1984). 

~ Swazi land, fo r publi c hea lth pu rposes (Byram& Kidd , 1983). 

~ Mali , for li te racy train ing (Ouane, 1982). 

~ Columbia, fo r va ri ous programs (Muh lmann de Masoner, Masoner, & Berna l, 1982). 

~ Mexico, for li teracy tra ining and other programs (Ginsburg & Arias-Godin g, 1984). 

~ Nigeria, for management courses for the agricultu re sector (Shea rs, 1984). 

~ Kenya, in support of correspondence courses (Ki nyanjui, 1973). 

~ Nica ragua, for health education (Cooke & Romweber, 1977). 

~ The Phil ippines, for nut ri tion education (Cooke & Romweber, 1977) . 

... Guatemala, in oreler to promote changes in farmi ng practices and to Improve 

product ion (Ray, 1978). 

~ Sri Lanka, fo r famil y plann ing and hea lth (Academy for Ed ucationa l Deve lop ment, 

1980). 

~ Trinidad and Tobago, to promote know ledge of breastfeedi ng (G ueriJutsun, & White, 

1978). 

~ South Korea, in support offamily planning (Park, 1967). 

~ Botswana, for civics ed ucation (Byram, Kaute, & Malenge, 1980). 

~ The Do mini on Rep ubli c, in support of pri mary ed ucation (White, 1976). 

~ Parag uay, to offer primary schuo l instruct ion (Academy for Educationa l Deve lopment, 

1979). 

Sti ll , it is poss ible to explore some o f the various in struct ional des ign form ats in which 

educationa l radi o has been employed and see some of the evaluative studies and the 

recom mended practices regard ing the eFfective characteristics of educationa l radio. One o f the 

1110St dom inant and widespread examples of the li se or educat ional rad io is known as "Farm 

Radio Foru m." It was st3J1ed in Canada in 194 1 as a radio discuss io n program and se rved as a 

model which was adopted subseq uently in a number of developing cou ntries. 
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After ten years, its sponsors, the Canad ian Broadcasting Corporat ion (CBC), the Canadian 

Federat ion of Agriculture (CI' A), and the Canadian Assoc iati on for Adu lt Educatio n (CAAE), 

invited UN ESCO to cooperate in ca rry ing o ut an eva luat ion of the program and its 

e ffecti veness as an instrum ent o f adult educati on (Abe ll , 1968; Co leman & Opoku , 1968; 

Mathur & Neul"ath, 1959; N ico l, Shea, Sim mens, & Sim, 1954). 

There a re some features o f thi s rad io mode l to be cons idered . Accord ingly, the lessons lea rned 

from Canada slIch as th e lise of forulll s, multi-media, printed material s, two- way 

communication and vari ous production techniques (drama, interview, panel discu ss ion) were 

then introduced in India early in 1956, and in G hana in 1964, w ith the initi ati ve and 

sponsorship of UNESCO. The radio programs fo r rural foru ms have been co ncern ed with the 

prob lems of agri culture, rural deve lopment, rural education, innovations, se lf-government, 

and literacy. Such forum s have now been introduced in many developi ng countri es. By 1968, 

a tota l of abo ut 15,000 were reported (Nyi renda, 1981 ; Waniewicz, 1972). 

There a re studies that show the effecti veness o f fo rum d iscuss ions in ed ucationa l radio 

serv ices. Fo r examp le, in a study sponsored by UNESCO, Pau l Neurath (1959, 1960) studied 

the effects of a Fa rm Rad io Foru m proj ect at Poona, India . I-Ie compared 145 forum villages 

with non-forum v illages. The fo rum lasted for ten weeks with a total of twenty programs. 

Each forum had twenty members who came togethe r twice a week to listen to a thi rty-minute 

program on subjects such as agricul tu re, hea lth , and literacy. Forum members were 

inte rviewed before and a fte r the project as were sa mples of twenty adu lts from each o f the 

contro l v ill ages. Each forum was visited and observed fo ur tim es during the project. It was 

fou nd that forum members learned much mo re about the topics under di scussion than did 

adu lts in v ill ages w ithout fo rum s. Accord ing to Neurath ( 1959): 

Radio farm fo ru m as an agent fo r transmission of kn owledge has proved to be a sliccess 

beyond ex pectat ion. Inc rease in know led ge in the forum v ill ages between pre- and post­

broadcasts was spectacu lar, whereas in the non -fo rum villages, it was neg li g ible . What li nl e 

gai n the re was occu rred most ly in the non-forum villages wi th rad io (I'. lOS). 
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In agreement with the idea of Neurath , Abel l's research, which was also financed by 

UNESCO, confirm s the effecti veness of group work -based li stening. Abe ll (1968) conducted 

research into the effect of group listeni ng to rura l radio forum s in Ghana. He selected the 

"Eastern Reg ion of Ghana" for the experi ment. Sixty experimenta l foru ms were organized in 

fo rty v illages, while forty more v il lages were designated as contro ls. Twenty program s were 

broadcast once a week from December, 1964 to April , 1965 exc lusively. 

Five programs dealt direct ly with agricultural prob lems while the rest took up the problems of 

fam ily li v ing, national po li cy, and relationships w ith government. Each fo rum met on the day 

of the broadcast and exchanged ideas on the topic, then listened to the broadcast and 

d isc ussed it. After the last sess ion, fo rum members as we ll as the contro l group (non-forum 

members) were interv iewed on what they had learned fro m the broadcasts. When the results 

were compared, they revea led that fo rum members learn ed more than the non-forum members 

(ib id). Additionally, Ja in ( 1969) conducted a study on th e effect of rura l rad io fo rums. He 

selected a number of villages in one area of India and formed in each one a vo lunteer group of 

adult fa rm ers . 

All the groups li stened to a twenty-fi ve minute recorded broadcast on a topic of current rura l 

interest; some fo llowed it up w ith grou p discussion or dec is ion makin g o r both. Others were 

only expected to li sten and take no fu rther action. Tests were conducted after the broadcasts. 

The results showcd that g roup li sten in g fo llowed by group d iscuss ion was more inn uential in 

changing be liefs and attitudes towards innovation than was group listen ing without 

discuss ion. G roup dec is ion making was found to be an im portant facto r as we ll. It enab led 

fa rmers to approach the ir problems in a more inlo rmed fa shion and to work together towards 

the soluti ons (ib id). 

The radio is not only popu lar by its own teacher who presents the already prepared programs 

to the learners. There are still other supporting ways to make it more effec ti ve to achieve th e 

ed ucationa l goa ls. As radio education is both form al and informal, it is poss ib le to use for 

imparting info rm ation to fa nn ers and eva luate its effecti veness. Li kewise, (Anyanwu, 1978, p. 

I) conducted a research in t ile Benin Republic where radi o was used to educate rural peasan t 

fanne rs in the 1960s. 
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~ suppo rt the distance educati on secondary leve l program fo r out-o f- school youth 

and adults; 

III- prov ide programs to a general aud ience on a variety of deve lopment issues; and 

~ Develop new non-formal program s to upgrade th e qualificat ion and skill s of 

primary schoo l teachers. 

Rega rding the Educat iona l context, even though Ethi opia is a large bu t poor co untry in the 

Horn of A fr ica ; it has a long and ri ch history. As of thi s websi te, in Eth iopia, forma l education 

began in the early pa rt of 4th centu ry, but d idn 't begin to expand in a su bstantia l way unt il the 

1950s. The country is now ha lfway through a five year plan to expand access to and improve 

the qua lity and equ ity o f education. Ed ucational media has been pa rticularly important in 

Eth iopia for severa l reasons, the s ite adds. First, the country is large and mo unta inous and 

trave l is d iffi cldt. Ed ucational broadcasting helps to ensure the deli ve ry o f quality program s 

thro ugho ut the nation. Seco nd, it has he lped to suppo rt c lasses with under qua lifi ed teachers. 

T hi s has bcen particu larly true in the sciences in secondary schoo ls. Third, it expands the 

ex periences of the child ren. For exampl e, in the sciences, the programs can demonstrate many 

experiments th at would not be poss ib le to do in regula r cl assrooms or even in labs. Fo urth, the 

programs provide general en ri chment in a va riety of ways. 

In line wi th th e curricu lum , the ed ucationa l programs are produced after identifyin g important 

academi c skill s des ignated in th e syllabus o f each course. Then, info rm ati ve and imag inati ve 

program s are created, that suit each med ium. By using both instructio nal and enri chment 

approaches, EMA w idens th e learn ers' ho ri zon by app ly ing the academic ski ll s in a variety of 

ways and, thu s, strengthens the teachin g and lea rning process. To see the EMA's Program 

support to educatio n and th e re lation between EMA and the reg ions, rad io and te lev ision are 

used to suppo rt fo rmal education in the fo llow ing ways ( Ib id). 

The programs: 

~ Improve the qua lity of prim ary education by producing at the reg ional leve l rad io 

programs in local languages for a ll pri mary schoo l grades in most subjects 
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~ Strengthen the teach ing of Eng l ish through the developm ent of an im proved app roach 

known as interacti ve radio in struction (lRI) 

~ Improve the quality o f secondary edu cation and reduce reg io na l di sparities by 

producing radio and te lev ision programs in many secondary schoo l subjects 

... Increase access to secondary education by providing a distance education secondary 

cqui va lency program fo r out-of-schoo l youth and adults 

~ Im prove the qua lificat ions of teachers by creatin g new d istance educati on programs 

fo r upgrading under-qualified primary school teachers 

Genera lly , as thi s website, to achieve these goa ls, there is a IS-minute radio program per­

week fo r each major su bj ect area at each grade level for primary schoo ls. EMA produces 

programs in Eng li sh and Amharic; the regions prod uce natural and socia l science programs in 

loca l lang uages. One of the major consequences for education based o n th e new fede ral 

gove rnment structure is that primary ed ucation is g iven in the mother tongue. Al though there 

are approx imate ly 80 languages in Ethio pia, currently about 15-20 o f the languages are bei ng 

used as the medium of in structi on. Although most regions have o nl y o ne or, perhaps two, 

languagt:s u r ill .s lructioll , SOlli e regions have several languages. Therefore, the radio program s 

in eac h subj ect must be produced in each of the languages fo r each grade. This greatly 

complicates the production process as we ll as placing extensive demands on th e transmitting 

ca pacity within the cou ntry. In secondary schools; the med ium of instructi on is Eng lish ( Ibid). 

So, programs have o nl y to be deve lo ped in one language. 

Moreover, EMA has embarked on a new initiative that has the potential for improvi ng the 

quality o f its programming and , eventua lly, th e programming in the regions as we ll. It is 

developi ng daily IS- minute Eng li sh rad io program s for grade I based on the IRlmodel. IRI 

is noted for its systematic cu rri culum design and, particularly, for the way in which the 

children in the c lass roo m become acti ve parti c ipants in the learning process. Although IRI 

lI ses standard one-way radi o broadcast ing, the scri pts are w ritten in a way that acti vely 

en gages the chi ldren in the lessons (lbid).Thus, an yone observ ing an I RI class can understand 

why th e name " Inte ractive Rad io Instruction" beca me assoc iated w ith thi s type o f broadcast. 

IRI is not a major depalture from EMA, but bui lds upon and improves its systems for wri ting 

and producin g oth er programs. 
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The process involved the organ ization of small listeni ng groups, ca lled "Radi o Clubs," 

formatio n of natio na l and depar1menta l comm ittees, use of vi llage ch iefs as presidents of the 

radio cl ubs, and the lise of animators as group leaders. Group disclissions were carri ed Ollt 

after li stening to the broadcasts, and th e anim ators provided rep0l1s on group discussions. 

After one-and-a- half years of experimentation, an invest igati on was carri ed out to co llect the 

reactions of th e peasant farm ers. As a resu lt of th e invest igation, the admi nistration of the 

Agricu ltural Radio programs and organ ization of the radio clubs was reformed. 

A national committee was fo rmed to assume the respons ibili ty of planning the agri cultural 

broadcasts ca lendar. Topics on rura l li fe and on general motivation were deve loped for the 

programs . After that, Messages from the radi o clubs, questions and answers of interest to the 

development of agricu lture, a ll fo rm ed important themes for the radio programs. Department 

committees were also set li p to make recommendations to the nationa l cOl11m ittee 0 11 topics 

and subjects for the rad io broadcasts. A year later, a nationa l semi nar was organized to 

eval uate the achievements of the Agri cul tura l Radio. 

"About 60 part icipants, mostly di stri ct heads and a few operationa l head s, attended the 

sem lllar (ibid). The resul ts of the eva luation revealed that ru ral radio is an effective 

instrument of informat ion and education among the rural peasants. Anyanwu concluded that: 

Through education jl'om the radio, Ihe peasanls have grown to understand how /0 work 

beller, even with (he use a/new implements which also require new techniques/or the 

development of agriculture. 17,e success achieved in this direction has demonstrated that 

through collective listening, discussion, and the use of audio-visual aids, the radio can 

contribute substantially to the process offransformation of agricultural traditions, as well as 

some social and economic allitudes in general (p. 15-16). 

Other scholars' findin gs also just ify how ed ucational rad io, which is supplemented by inter­

personal comm unicati oll -based activ ities, ca n be effective in del ivering education. Punasiri 

and G riffi n ( 1976) summarized the Fa rm Radio Fo rum Pilot project of Thailand. 
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The purpose of the proj ect was to stren gthen existing agricu ltural serv ice and to obta in 

qualitative data on the va lue of radio farm forulll s in fac ili tating communicat ion between the 

fa rm er aud ience and the extens io n service. The program s included interv iews with specia lists, 

disc liss ions from listening groups, anllouncements, and answering questions from the groups. 

The eva luation was des igned as an integral part o f the project act iv ities. It used a num ber o f 

method s to co ll ect data, namely "weekly Radio Farm Forum reports and attendan ce record s; 

fo llow-u p v isits to v illages; observatio n notes; surveys of Radi o Farm Foru m leaders and 

members; survey of Prov incial Level com mittee mem bers; post-project seminar \,\,l ith group 

leaders and final presentation to DOAE (Depal1ment o f Agricultural Extens ion)" (I' . 6). The 

eva luati on fou nd th at the two-way fl ow of in fo rmation between the farm er and the extension 

workers had improved. The frequency of farmers' contact wi th extension agents increased as 

farm ers fe lt that the agents were try ing to prov id e information directl y re levant to th e ir 

perce ived needs. Retentio n of info rm ation and overall learning were greatl y improved 

because of hi gh inte rest in the content and th e rei nfo rcement of messages by various 

cOllll11unication channe ls slich as radio, li teratu re, and fie ld vis its by extension agents and 

tech ni c ians. Finally, the extension staff and the fa rm er audience were fo und to be extreme ly 

moti vated by the Rad io Farm Fo ru m act ivi ty. 

Educational radio is not only listened to fo r its programm e contents, but a lso the way it 

presents matters . Both content knowledge and the skill o f production can affect its 

e ffectiveness. Therefore, thin k ing about a suitable fo rm at is necessa ry to attract the attention 

o f learners so tha t effecti veness co mes. Thi s can be seen fr0111 th e expe ri ence of Kenya. Us in g 

a form at which com bin es entertainm ent, hUlllor, and instruction , Kenya's nationwi de weekly 

radio program , "Giv ing Birth and Caring fo r Your Children," was measured effecti ve 111 

educati ng th e audience about modern child care practices (Hostetle r, 1976; Jami son & 

McAnany, 1978). T he results ind icated that more than one-half of those interviewed listened 

for the educational content, while mo re than one-third li stened for the enterta inment. The 

survey showed general recognition of the major theme (c hild care) and a h igh recall on topi cs 

covered by the program (ib id). Another characteristic of effective educational rad io is how it 

paves the way to participate the learn ers. 
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As learners are the key targets for education, their interests can determine the outcomes. So, 

any educational proj ect must consider thi s and one example can be Botswana. A civic 

education project was organized in Botswana by a communi ty col lege to provide v illagers 

with basic informati on about the governm ent and its procedures about citizens' rights and 

responsib ilities. The radi o programs were heard and di sc ussed by li stening groups. Pre- and 

post-broadcast surveys revealed a definite increase in people's knowledge and awareness of 

government and of ways people can participate in deve lopment processes (Byram, Kaute & 

Matenge, 1980). The potential of radio to motivate learners to take action, modify behav ior, 

and undeltake activities also depend on dialogue and innovation. ~, some cases, radio has 

been used effective ly to advise populations of new govern ment policies and to encourage 

discussion, feedback, and eventual support for new measures. Radio has al so been used to 

promote comm unity development, innovation, and other programs in which self-help and 

community participation are essential (B ryam, Kaute & Matenge, 1980; Cass irer, 1977; 

Punasiri & Griffin, 1976). Even though there is some evidence to suggest that rad io alone ca n 

bring abou t res ults as in (Ray, 1978; Cooke & Romweber, 1977). 

Other repo rts have exam ined the results of radio when used in conjunction with some form of 

interpersonal support such as discussion/study groups, printed materials, or contact wit h 

extension workers (Cerqueira, Casanueva, Ferrer, Fontanot, Chavey, & Flores, 1979; 

Bordenave, 1977), and found them to be very efficient and effective. While most 

communication and education experts agree that radio can play an important role in inducing 

cha nge, the abil ity to bring about suci, change using radio alone remains controversial. That is 

why Sweeney and Parlato (1982 , p. 16) state that "".established theories of communication 

hold that human in teraction is necessary at some point in gett in g individual s to adopt 

innovations." Even though the potential of radio has been particularly difficult to ascertain on 

the issue of changing practices, there is some evidence about change and actions produced 

by radio in deve loping co untri es. For example, a five-year "Basic Vil lage Education" project 

was carried out in two geographi c areas of Guatemala in 1973. The purpose of the project was 

to change farming practices and improve production through a constant flow of information 

(Ray, 1978). 
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Reviewing the eva luat ion, Sweeney ancl Parlato (1982, p. 16. ) conc luded that: For the 

Spanish-speaking farm area, radio alone was an adequate source of information, much of 

which was translated into action. For the less deve loped area, a mixture of radi o and home 

visits by a field worker and an agricultural special ist worked best (ib id ). Further, the "Radio 

Farm Forum Pi lot Project" of Thailand (Pu nasi ri & Griffin, 1976) concl uded that (the crucial 

e lement of rad io forums was the o pportu n ity they affordecl members to exchange experiences 

and ideas and to part ici pate in group prob lem so lv in g. 

The two-way now o f information between farmer and extension wo rker improved retention 

and overa ll learni ng of participants beca use of its hi gh interest in content of broadcasts and 

the oppOitun ity for discuss io n. Th is happen s because messages were reinforced by various 

commu nicat ion chan nels such as radio, literatu re, and fi e ld visits by extension agents and 

technicians. Agricultural broadcasting was mad e rclevant to farmer prob lems through the 

exchange of ideas and problem-solving discussions ( ibid ). This shows that radio should use 

different Illechanisms to be cffective in its ed ucational careers. A mere one-d irection 

comlllunication of identi ca l format may not be advi sed to be effective in this techn ologicall y 

co mpetitive century. 

A study of nutr iti on education in rural Mexico compared the effectiveness of a mass media 

group (radi o w ith posters and pamphlets) with a direct education group (teachers and audio­

visua ls) in tran smi tting nutrition concepts. The study incl uded three geographic areas with 

s imil ar characteristics, a ll in the sa me state. Villagers in o ne area were taught by radio. In a 

second area, the method was the regular, face-to-face c lassroom instruction by teachers. The 

third a rea was a contro l, not taught directly by radio o r teachers. They were not made aware of 

the radio programs but some of them could have li stened to them. 

Knowledge of nutrition concepts was eva luated immed iate ly after in struction and three 

months later. One year later, charg ~ s in diet were studied. The eval uat ion showed that 

nutrition concepts were lea rn ed equa lly well using mass med ia and regular face-lO- face 

classroom instructi on. Both groups reported a positive change in food cons lImption habits. 
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It was o bse rved that radi o messages were more uni form than the regular face-to-face methods 

of ed ucation, as messages were rece ived in id entical format by a ll li steners. Also style of 

presentation and content did not vary as they did from teacher to teacher indicati ng the 

un iqueness and uniform ity of educational radi o in teachin g d isadvantaged adu lts in 

developing countries (Cerquei ra et aI., 1979; Sweeney & Parlato, 1982). 

Many writers have proposed that educational radio can be most effecti ve when supported by 

trained fac ilitators, g roup learning, group discussion (dialogues), feedback , and th e use o f 

multimedi a ap proaches. For examp le, Perraton (1978) argued that trained fac ilitators must be 

used in order to successfully utili ze ed ucationa l rad io. Similarly, Higgs and Mbithi (1977) 

contend that a "good program has to be backed by careful tra ining of trai ners, preparation of 

trainin g materials and continu ous improvements in these" (I'. 42) . There are a lso other 

scholars w ho are in agreements wi th the idea of using good fac ilitators and group discussion . 

Pen'aton ( 1978) stated that g ro up learn ing is more effect ive than indi vid ual learning and that 

grou p disc uss ion is an effecti ve method of learning from rad io. The fac ilitator must converse 

w ith stu dents in order to emphas ize the main po ints covered by rad io programs as well as to 

prov id e feedback where necessary. The facilitator must ensure th at prog rams are supported by 

v isua l dem onstrations, that g roups are cohes ive, and that d iscussio ns arc ca rried out 

e ffectivel y by emp loying techniq ues of group di scuss ion (Dan ie l & Ma rquis, 1983; Moore, 

1983). 

Also, mul ti- med ia such as pri nt mate ri a ls, posters, fi lms, and chalk boards, must be used to 

elaborate the ma in points to students (i bid ). Based upon experiences, Sewal1 (1983) c la imed 

th e study centers where stud ents interact help each other, replay programs, and opportunities 

for pract ica l experiments a re impOitant. The study cente r a ids the effectiveness of edu cational 

rad io and acts as a li nk between the institution and the loca l communi ty in which it is 

embedded (i bid ). The e ffecti veness o f Ed ucational rad io depends o n vari ous factors. Ne il 

(198 1) contend s that edu cat iona l rad io ca n only be effectively utili zed by em ployi ng the 

following techniques: 

~ Us ing ed ucato rs w ith long (and preferabl y recent) experience of liv ing in rural areas. 
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~ Commun icating, in detail and cont inually, w ith the leaders of vil lage learning groups 

where th ese ex ist. 

~ Paying careful attention to, and lea rning from, the work o f local communities or other 

organized groups (for example, farmers, agricultural , and hea lth service radio 

broadcaste rs ). 

~ Working th rough va lid intermediaries such as chiefs or headm en in v ill ages, i.e. , 

thro ugh establi shed and accepted soc ial structures. 

~ Encourag in g illi te rate people to com mun icate the ir ideas and concern s through tru sted 

and better educated vi llagcrs, who can act as scri bes when needed. 

It is recognized that there is no sing le "best" fo rmat for utili z ing educationa l radio. Thi s 

means each situation in wh ich educational radio is employed is unique in some imp0l1ant 

ways which ca n impact instruct ional des ign considerations. There are al so other potential 

factors that can undermine rad io's educational potentia l and importance . Among the factors is 

the cons iderat ion of audiencesllearners. Bates (1982) argues that it is important to identify 

c lea rl y the primary target aud ience in o rder to se lect appropriate production styles and 

transmi ssion arran gements w hich are best suited to that aud ience. He rev iews some research 

wh ich " .. .supports the use o f dram ati zati on for reaching the disadvantaged" (p. 48). It is, still 

fact that there is considerable suppo rt fo r the view that rad io is an effective medium of 

instruction. Throughout the world, educat ional rad io program has become popu lar and in 

certai n countries, it has worked wonders. These countries also represent both deve loped and 

develop ing world and th e rad io programs have been found effective both in forma l and non­

forma l system s of educat ion. 

Specia lly, the cou ntries whi ch do not have properly equipped laboratories and qualified 

teachers need radio fo r education. It is com mon understanding that radio is a powerfu l mass 

medium used in education for disseminating information, imparting instruction and giving 

entertainment. It serves w ith equa l ease in both developed and develop in g countries. It 

spreads information to a greater group o f pop ula tion thereby sav ing t im e, energy, money and 

mall-power in an effective way. 
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It is clear that the success of educational rad io depends on the transm ission o f high qual ity 

programs which sho ul d support the current needs of both teachers and pup il s. There is no 

single "best" format available for ut il izin g in educational rad io. It is only the experience that 

ca n help in findi ng somc such so lutions. But, it has been proved time and agai n that radio can 

teach; it can present new concepts and information effectively when good program s are given. 

In teract ive Rad io In struct ion (lR I) is an in structional too l designed to deliver active learn in g 

by radio. Aud io lessons a re developed to guide the teacher or faci litator and students through 

activ iti es, games, and exe rci ses that teac h carefully organized knowledge and skill s. 

In add ition to rad io-de li ve red instruction, IRI en ri ches th e learn ing envi ro nment by engag ing 

resources already availab le (includ ing, ror example, teachers, loca l cultura l artifacts such as 

so ngs, games and the en viro nment, instructional materials in the classroom slich as books and 

the b lackboa rd, the expe rtise of local com mun ity members, and loca ll y ava ilable materia ls 

(such as bottle tops and sticks) to create a blend of good teaching and learni ng practice. IRI 

was fi rst developcd in the 1970s in N icaragua by Sta nford University, funded by the Uni tcd 

States Agency for International Deve lop ment (USAID). Eva luation data gathered between 

1975 an d 2000 demonstrated that TR I had improved learn ing outcomes in conventi onal 

c lassrooms when comparcd with contro l c lassroom s not using IRI (Tilson , et a i, 1991 ; Leigh, 

1995; Corrales, 1995; Bosch, 1997; Dock and He lwig, 1999) . In add it ion , IR I was repeatedly 

found to narrow achieveme nt gaps between boys and g irls, as we ll as between urban and ru ral 

students (Tilson et a i, 1991; I-I artenberger et a i, 1996; Bosc h, 200 I) . Programs du ring this 

time period often had re lat ive ly we ll -fu nded evaluation components, often taught a sing le 

subj ect, and focused al most en tirely on improvin g quality. 

2.7. Histo ry o f Edu cati oll a l R adio ill E thiopia 

To highl ight the history o r radio in Ethiopia, the fi rst airwaves came to Eth iopian ears from 

the ir nati ve so il at the tim e of Emperor Ha ile Sc lass ie (1930 -1974) in 1935. During this time, 

however, radio broadcasting was employed as an instrum ent of un ification , "to help overcome 

the inte rn al linguistic and eth nic div isio ns which geograph y has perpetuated over Ethi op ia' s 

long history of ind ependence" (Negussie, 2006: 10). 
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Though by the la te 1960s th e country's rad io system had been orga ni zed under the imperi al 

governm ent's Min istry o f in formalioll , radio broadcast ing (as thi s w as also true to the other 

mass media) was neither emp loyed as a means of development nor in a pos ition to exercise 

freedom of express ion as th e governm ent was an abso lute, undemocratic monarchy (Brook, 

2000: 18- 19). 

On the other hand , at th e ti me of the socia listiMengistu's reg im e ( 1974- 199 1), rad io was 

emp loyed as a major too l for propagan da and counter-propaganda purposes since "Broadcast 

played a prim ari ly pro paganda role, aimed at promotin g nationa l uni ty under state socia lism" 

(Brook, 2000: P. 19). Though it was very neg li g ible, rad io was "used for education purposes 

to promote lite racy ca mpaigns, hea lth and fa rming" ( ibid). To see th e trend o f radi o 

broadcasting since 1991 , accordi ng to the report that the researcher obtained from Ethiopian 

Broadcast Authority, up to February 20 12, there were 26 radio stations that were operational 

in the co untry. From these, seven radi o stat ions are belonged to state med ia; they are owned 

either by the Federa l Government or Regional States. From the remaini ng radio stations, 

e leven of them are comm erc ial (seven o f the sta tions be long to Fana Broadcasti ng Corporate) 

and eight are com munity radi os. 

It is a fter thi s federal system that rad ios are mostly used for educationa l purpose. Accord ing 

to the website entitled Technologies at work, May, 2000 at www.TechKnowLogia.org, 

Ethiopi a has a long experience in prov id ing schoo ls with a weekly supplemental radio 

program and a si ng le lesson plan, but the current approach is d ifferent because it prov ides 

teachers and students with daily IS-mi nute programs inc lud in g da ily notes to assist teachers in 

lIsing th e program and in creat ing additional lan guage learning acti vities after the radio 

broadcast. 

In add ition to the audi o programs for children, th ere are special aud io cassette programs fo r 

fi rst-cyc le primary schoo l tcachers on how to use th e IRI lessons and on teaching 

methodology for Eng li sh (lb id). Ethi opia has experience span ni ng more than three decades in 

using rad io and telev ision to support pri mary, secondary and 110n-form al education. 
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T he Educational Media Agency (EMA) o rthe Mi nistry o f Educati on, wh ich has prov ided the 

leadership in thi s a rea, traces its o rig in to the Audi o- Vi sua l Center establi shed 1952/53 . This 

websi te further c la ims that as the Center devel oped, produced and distributed aud io-v isual 

teachin g a id s, an d even had a mob ile team th at traveled to v illages and schoo ls to show film s 

and s lides. In 1965, a yea r afte r the introd uct io n of telev ision in the country, te lev ision 

becam e the first technology for broadcasting edu cat ional program s usin g th e fac ili ties of the 

Min istry of In fo rm at io n. In 1969, EMA started broadcasting from it s own studio, an 

indication of its technica l and production attainment. At th at tim e, accordin g to the site given 

above, as a result of increased enro llment in schools, the mul tiple sh ift system was introduced, 

and EMA had to repeat th e broadcast o f lessons for each shift . Later in 1971 , educat ional 

rad io broadcasting was initiated after a humble experim ent using aud io-cassette programs in a 

prison in Addis Ababa. 

In 1967, the Audi o-V isua l Center was re-organ ized as the Educational Mass Med ia Center 

w ith its own TV stud io that prod uced programs in e ight su bj ects fo r seni or secondary schoo ls 

and in five subjects fo r junior secondary schoo ls (Ibid). TV prog rams were deve loped for 

prim ary schoo ls as well. But the secondary school programs were interrupted in 1976 and the 

pri ma ry sc hoo l program s sto pped in 1980. TV programs returned for junior secondary schoo ls 

in I 988-the webs ite, st ill shows. 

Most importantly, EMA's radio and telev ision programs are an accepted pa,t of the school 

curr iculu m througho ut the co untry. Over the yea rs, EMA expanded greatly. It cu rrent ly 

manages an extensive broadcastin g infra structure ded icated to suppo rtin g ed ucation. 

Educational medi a agency has large fac ili ties, em pl oys approx imately 160 persons, operates 

e leven tra nsmitte rs, each with two channels, throughout the country, and runs 12 recording 

studios at the center and the regions, w ith more planned construction in the coming years 

(I bid). 

Rad ios, inc luding 500 so lar-powe red sets, have been di stributed to almost a ll schoo ls 

nationa lly, and 800 co lor televisions have been sent to alm ost all secondary schools. As thi s 

webs ite shows, the radio and te lev ision programs en rich education in the fo llowing manner: 

... supplement and enrich the regular curriculum; 
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IRI programs in other cou ntries inc luding English, mathematics, sc ience and health have been 

extensively eva luated and consistently show a strong impact o n lea rning ( Ibid). At secondary 

level , EMA is prod uc ing bot h telev ision and radio lessons. It is producing television programs 

for Grade 9 in Chemi stry, Phys ics, Bio logy, Eng lish and Mathemat ics. As the webs ite 

continues to cxplain, EMA is a lso develop ing Grade 9 rad io lessons in Amharic, English, 

Bio logy, Chemistry, Hi story and Geography. Over the next three years, it will expand these 

programs through G rade 12. 

EMA has co nducted for many years a distance educati on secondary-leve l program for out-of­

schoo l youths and adu lts. Currentl y, 8,500 students are enro lled of whom 7,000 are active this 

yea r. T he program is bas ica lly a correspondence co urse w ith students taking 5-6 courses at a 

time. There are, however, 20-mi nute week ly radio programs in Eng li sh, Amharic, and 

Biology. A lthough this program is now under the cont ro l of EMA, the ad ministration of th is 

program wi ll fall to the regions (Ibid). From the s ide of teacher education , EMA is 

coord inating a new ini tiative ror up-grading under- qualified primary school teachers lIsing 

di stance edu catio n. Add itionally, it wi ll produce over 100 rad io programs to support this new 

ini tiat ive -especia lly fo r language co urses . Under the new decentra lized structure, no n-formal 

education is the respons ibil ity of the regions-the site mentio ns. 

Nevelthelcss, EMA w ill cont in ue to prod uce prototy pe non-form al education programs in 

areas such as gender, AIDS, the env ironment, harmful cultura l practices, and other 

deve lopment issues. These lessons will serve as a model and sta rting po int fo r the region s. 

These prototype programs a re targeted to specific commu nities and aud iences, usually 

invo lving sllldy cente rs .EMA continues to deve lop some programs fo r a genera l ad ult 

audience ( lbid).These info rmal programs are re lated to probl ems fou nd in many communities 

such as early marriage of g irls even if the topics are determ ined after consu ltat ion with the 

reg Ions. 
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2.7.1. Challenges of Using Educational Radio in Ethiopia 

It is fact that schoo ls are info rm ation and know ledge holding in stitut ions. Therefore, ICT 

should be fund amental information management too l at a ll leve ls of an ed ucational system, 

from c lassroom to ministri es. That is why most of the time peop le who cann ot get face-to-face 

fo llow thei r learning th ro ugh distan ce education to upgrade themse lves. Mass Media can be 

the best tool in this case and empl oyers have indicated that, if employees have the 0ppOJiunity 

to pursue hi gher education th ro ugh distance education, they a re w illi ng to support them 

(ECSC,2002a). 

Even though mass media , palt icularly, radio is the 1110st appropriate too l in distance education 

in Ethiop ia, there a re va ri ous challen ges that test its fu ll utilization. Acco rding to th e website 

\:I,"~lw.TechKnowLogia.org, the most challenging condition to implement leT strategy in 

Et hi op ian schools is inadequacy o f ex isting infrastructu res. Even if integrating ICT use in the 

teach ing- lea rnin g process was g iven due recognition in the implementation strategy, only 

about 40 percent of schools in the country have computers, and most of wh ich a re in Add is 

Ababa, causing a rural-urban d iv ide to equity and access for quality ed ucati on. 

Regardin g capacity buil d ing in th e education and c ivil service sectors, Ethi opi a adopted a 

fed eral system of government in th e early 1990s. It is c lear that thi s system of govern ment 

requ ires that power be shared between regional states and the central government. Within 

ed ucation, th e reg ions now plan for, and admini ster prima ry education und er guid elines and 

standard s set by the Mini stry of Educati on. The regions al so admini ste r secondary education, 

a lthough the Mi ni stry of Education is still responsibl e for deve loping the curriculum and 

in struct ional material s at that leve l. The central government admini sters hi gher education. 

However, implementing these po li cy reform s at nati onal , regiona l, zonal, and d istrict levels 

requires strengthenin g the human resource capacity (ibid). Moreover, there are a lso regional 

schoo ls which lack eno ugh books and qualified teachers. In additi on to shortages o f trained 

person nel in a va ri ety o f fi e lds, most o f the ex istin g empl oyees (80 per cent) are unqu al ifi ed 

and below the requirements of their j obs (ECSC, 2002a).Apart from th e bene fits, there are 

several concern s that confront radio cducation if the hi story of the country is seen. 
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Perhaps most importan tly, regiona l instab ili ty can create d ifficulti es with effecti vely 

de livering appropriate co ntent to those most in need. The s itua ti ons o n the ground within the 

developi ng countries ca n place li mitat ions on the reach of prog rammi ng and the content that 

ca n be incl uded. According to th is webs ite, another cha llenge of radio as an instructional too l 

in Ethi opia is the content itself. There are many programs that focus on th e idea of li fe skill s 

as an area of conten t del ivery; however, none are foclised on farm ing content/skill s. 

Since most of the out-of-schoo l students who would benefi t from thi s instruction are likely the 

children of fa rm ers (and many will become small holder farmers themse lves), it would be 

benefic ia l to foc us these in structiona l models on farming content - at least to some extent. 

The site ftllther adds another problem of usi ng educationa l radio in Ethio pi a, which is lack of 

fund ing. U llcclta in monetary situations can lead to alterations or cancellations of instruct iona l 

programs. In spite of the experience of Eth iop ia in us ing ed ucationa l broadcast ing and its 

acceptance by educators at all levels of the schoo l system , the re rema in other re lated 

challenges, too. With the decentra li zation and dcmocrati zati on of the educati onal system, the 

num ber of prog rams has greatly increased and it has become difficu lt to di stri bute material s, 

radios and other resources. To add more challenges of the coun try in this sector, according to 

the s ite aga in , so meti mes, the radios are mishand led, kept in a storeroom, or left id le due to a 

shortage of batteries. 

Desp ite th e fac t that schoo ls are adv ised to adjust the ir timetable to accom modate the 

broad casting schedule, sometim es thi s schedule does not match w ith the teachers' schedule. In 

add iti on to these, w ith th e introducti on of multiple languages of instruct ion, there are 

increasing dema nds for broadcasti ng time that may be di ffi cult to meet. Although this is the 

case, it would appear that rad io has been used successfu lly in the past to provide ed ucat ional 

services to ru ra l, poor populati ons. Issues such as determi ning the most effecti ve language of 

instruction , deve loping appropriate content, and identifyi ng substantial and stable fundi ng 

must be addressed. Regardless of these cha ll enges, the benefits found thro ugh radio 

in struction can be substantial. The potential to reac h large numbers or underserved peop le and 

effi cientl y convcy info rm ati on, make rad io a powerfulmcd ium for de livering content (ibid). 
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2.8. Theoret ical Framework of th e St udy 

It was confirmed that Bale Robe ed ucat ional rad io has been giv ing both fo rm al and informal 

education types to the community. Hence, to produce informa l educati on programs, producers 

shou ld participate the comm uni ty and so that that took the researcher to the theoretica l 

framewo rk of the study. The Palticipatory commun ication, which cannot be cons idered as a 

uniti ed model (Dagron, 2001 ), has been influenced by two maj or approaches. These were th e 

d ia log ica l or cr itica l pedagogy of Paulo Frei re and the ideas of access, parti c ipation and se lf­

management articu lated in the UNESCO debates of the 1970s (Servaes, 1993; Berrigan, 

1979). 

Both approaches in volve the notioll s of access and participation as the core ideas of a 

normative theo ry of a lte rn ative commun ication. Freire, in hi s 'Pedagogy of the Oppressed' 

(1968) stressed that many po li tica l and ed ucational projects have failed because th ey have 

been designed from the implementers' view of reality', not cons ider ing and invo lving the 

people to whom the program s have been d irected , except as mere objects of the ir action. ( P. 

84). The model of co nscienti zation and dialog ic communication has formed the co re 

methodolog ica l framework for thi s research. 

Accord in g to Fre ire ( I 968), pe op le have to stalt from their own perceptions; fro m "the 

si tuati on w ithi n which they submerged, from wh ich they emerge, and in which they 

intervene." Pos itive outcome of ed ucati onal or po litica l program s can only be generated by 

respectin g the "pa rt icu lar view of the world he ld by the peop le" (Freire, 1968). Fre ire (1968) 

po inted out that the ' oppressed' have to crit ica lly re llect on their soc ial reality to free 

themselves. Dialogue, according to Freire (1968), is the too l for cultural acti on for freedom 

and its preeminent purpose is people's cOl1sc ientizat ioll of their si tuati on. As explained above, 

the Freiria n argum ent takes a dual theoret ica l strategy. Fre ire insists that subjugated people 

IllU St be treated as full hum an subjects in any po litical process. This implies dia logica l 

cO lllmunication and action. The intenti on of hi s model is to prompt the individua l 10 critica lly 

rellect on hi s or her own li v in g condit ions and prob lems. 
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He believes that "the right to parti cipation and emancipation regarding social, cultural , and 

hi sto ri cal reality" is a fu ndamen tal right fo r everyone (Servaes 1996). Freire believed in 

people ' s abi lity to learn, to reflect on dominat ing soc ial , po lit ica l and economic 

contradictions, and, consequentl y, to be ab le to take act ions aga in st those o ppress ive e lements 

in their li ves. This is what he ca ll s ' consc icntiza ti on'. According to Frei re ( 1968: P.77), in the 

process of 'consc ientization', Illen begin to s ingle out e lements from the ir 'background 

awareness' and to re fl ect upon them. Stemming from hi s pract ice and theory of d ia logica l 

ed ucation, he ho lds the view that dialogue leads to ongo in g processes of reflection and 

creating awareness, resulting in action. 

He underlin es mutua l, ho ri zontal dia logue between the people and between the 'oppressed' 

and other in stances as the encounter in whi ch reflecti on and the result ing act ion is addressed 

to the 'world' that is meant to be transform ed, to be developed (Ibid). Frei re (1968) bel ieves 

that ind iv idua ls have the capacity for reflection, for conceptuali zing, for c riti cal thinking, fo r 

making decisions, for planning and soc ial change. It is not merely awareness, however, that is 

impo rta nt, but its relationship to a project of soc ia l transfo rm ation, whereby consciousness 

and act ion on consc iousness a re dia lect ica lly linked. Accordin g to Freire (1968), action and 

re fl ection are organ ica lly integrated. It is thi s di a lectical and emanci patory process of acti on 

and reflection that constitutes the process of consc ienti zat ion. By thi s, Freire goes beyond hi s 

educational mode l and suggests a role of med ia in developing count ries. His conscientization 

model "was des igned to brin g about new conditions by breaki ng through a cul ture o f 

acceptance and s ilence and encourage acti ve participation as a subject" (Richards, 2001). 

By emphasi z ing the c rucia l im p0i1ance of dia logue, he po ints to the core importance of 

communication for learni ng and creating awareness. For Frei re (1968), true and , as sllch, 

participatory education and deve lopment cannot take place witho ut commu ni cation and true 

communication can only be c reated by di a logue. 

For thi s pa rticular study, the dial og ical or c ritical pedagogy o f Paulo Frei re was used as the 

theoretica l framewo rk . 

63 



It appears that the framework o f dia logue, designed in itia lly to describe d istance edu cati on 

instructional systems, is also lI se ful for investi gating traditi onal, campus-based in structional 

systems. An instructor lectures and there is no accompany ing question and answer for 

discussion. 

The lecture IS a structural resource that enables intra-personal dialogue. The verbal 

presentati on is equivalent to a v ideo cassette or a written printout of the lecture . Structural 

resources fo r intra-perso nal d ia logue inc lude a ll instructional materials that students may learn 

from. Examples include, se lf-in struction texts, te lev ision and radio programs, and web-based 

instructional systems, lectu res presented through audio and video cassettes, computer-based 

simulations, and tuto ri al s. 

Therefore, the instructional rad io program mes are also directed to the potentia l learners and 

the feedbacks are de layed or absent which leads the media in stitution to be researched for 

acnla l practices. As Freire 's ideas further di sclI5s the ro le of education in the society, as either 

a too l of oppress io n or liberation , the academic freedo m-based curriculum for formal 

education can lead the students to full y recognize the problems of thei r community so that 

they can be part of the so lution, accordi ng ly. 
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CHAPTER THREE: RESEARCH METHODOLOGY 

As far as the research methodology was concerned, this chapter presented the detailed 

disc uss ion of the resea rch meth odo logy that had been empl oyed to co ll ect, analyze and 

interpret data fo r the study. As mentioned earl ier in chapter one, the ma in purpose of the study 

was to in vest igate the pract ices o f Ba le Robe ed ucationa l radio. As of the readin g o f th e 

literatures by resea rcher in the area was concerned, the methodology that suited the study was 

mainly qualitati ve in its nature. 

3.1. ReseHch Design 

A research design is a plan for an entire research project. It provides a road map for th e entire 

study and invo lves spec ify ing the philosophical assu mptions, research method, which data 

co llection techniques wi ll be used, the approach to data ana lys is and how to write findi ngs. 

The research des ign fo r this study was pre-dominantly qualitative as a ll of the data gathering 

methods were qualitative ones. Accord ing to Shank (2002, p.5), qualitati ve research is -a 

form of systematic empirica l inqu iry in to a mean ing. By systematic he means - plalJ ned, 

ordered and publ ic, following ru les agreed upon by members of the qual itat ive research 

commun ity. 

By emp irical , he mean s that this type of inquiry is grounded in the world of 

experience. Inquiry into meaning says researchers try to understand how others make sense of 

their ex perience. Moreover, Flick (2002, p.13) argues the im portance of quali tat ive approach 

as it provides rich and deta il ed in fo rm ation in the loca l context. In his own words, 

-quali tative approach is or iented towards analyzing concrete cases in th eir temporal 

and loca l particularity and starting fro m th e peop le's expressions and act iv ities in thei r 

loca l context. Acco rd ing to Gri ffin (2006, pp.14- 1 5), quantitative meth odo logy is emp loyed in 

order to build a uni versa l law that makes universa l pred iction possible whereas qua litative 

approach is used to d irect soc ia l researches through the process of interpretation that helps 

make sense of equ ivocal cOlllmunication, 
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Wh ile quantita ti ve researchers str ive to use unb iased samples so that they can genera li ze to 

populations, qualitati ve researchers strive fo r in-depth information about purposive samples 

w ithout spec ia l regard to the issue of generalization (Orcher 2005, p. 99). What one can 

understand from Orcher's conceptuali zation is that qualitat ive research samp ling is often 

based on purpos ive o r th eoretica l sa mpling principles. The a im is to identify information rich 

participants who have certain characte ri stics, detai led know ledge, or direct experi ence 

relevant to the phenomena of interest. In addition to the key pa rt icipants, the researcher 

prepared checkli st and conducted observations to gather primary data from what were rea lly 

on the ground after gett ing consent from the media inst itution. 

3.2. Data Sources 

A " population" cons ists of a ll the subj ects th e researchers wan t to study. It is a group of 

indi vidual persons, obj ects or items fi·Dln whi ch samples are taken for measurement or study. 

Accord ing to Dona ldA ry, LucyC heres and AsgharRazavieh ( 1972, p.160), a populat ion 

compri ses a ll the poss ibl e cases (per>ons, objects, events) that constitute a known who le. On 

the other hand, population of interest is usually too large or too scattered geographically to 

study directly. However, by correctly drawing a sample from a specific population, a 

researcher can ana lyze the sample and make inferences about population characteristics. 

It is fact that inductive reasoning is an essential pan of the scientific process. It moves from 

ind ividual observations to general principles. If a researcher can observe a characteristic o f 

in terest in a ll members of a population, he/she ca n with confidence base conclusions about the 

population on these observations. Th is is perfect induction. If he/she, on the other hand, 

observes the characteri stic o f interest in so me members of the pop ulat ion, he/she can do no 

more than infer that these observati ons wi ll be true of the whole. Th is is imperfect induction, 

and is the basis for sampling ( ibid, P. 25). 

To investi gate the practi ces o f Bale Robe educational radio, the study empl oyed primary data 

from key inform ants who were directly working at the institution and observation was al so 

co nducted to see what the actual happenings looked li ke on the ground. 
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Add itiona ll y, secondary data were gathered from d ifferent documents o f the med ia institution 

as we ll. Th is means, Bale Robe educationa l rad io staffs were the sources of th is study. These 

popul ations were se lected beca use they were the employees who da ily practice the j obs of the 

in stitution. 

3.3. Sampling Techniques and Procedure 

The sources of data for this study were both primary (key info rmants) and secondary 

(documents). Moreover, the data were co llected ma inly through pu rposive sampling method. 

A lot of researchers agree on the idea of thi s type of sampling as it is purposely purpos ive : 

with a purposive sampling method, the researcher se lects a sample from a population that 

conta ins di fferent people w ith certa in characteri stics, in w hich th e researcher is interested, or 

media or other sources o f data or content of interest to the researcher ( Rubin, 

R.,Rub in , A ., Haridakis, & Piele, L. , 2010). Moreover, purpos ive sampling is a form of non­

probab ility sam plin g in whi ch dec isions concerni ng the indiv idua ls to be inc luded in the 

samp le a re taken by the researcher, based upon a variety of crite ria which may include 

specia list know ledge o f the research iss ue, or capacity and will ingness to participate in the 

research (01 iver, 201 2). 

It selects in formation r ich cases fo r in -depth study; even though size and spec ific cases 

depend on the study pu rpose. The number o f employees at Ba le Ro be educa tional rad io was 

38 with di fferent ed ucat ional and experience backgrou nds. Am ong them, the researcher 

purposely selected 2 Admin istra tive employees, 3 program producers and 2 technicians from 

Bale Robe educational rad io station due to their expertise power, their inte rest to partic ipate 

and the ir experi ence for the ind ivid ua l in-depth interviews, while 16, o f whi ch 5 

adm ini strati ve employees (th ree males and two fema les) and 5 techn icians (three males and 

two females) and 6 program producers ( four males and two fema les) for the two focus group 

di scli ss ions. 
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3.3.1. Sample 

Because there is very rare ly enough tim e or money to gather information from everyone or 

everythi ng in a po pulation. the goa l becomes findin g a representative sampl e (or sub-set) o f 

that po pulation. A sam ple is a small er (but hope fu lly representati ve) co llection o f uni ts from a 

po pulation used to determine truths about that po pu latio n. There should be a strategy to do so. 

In line with thi s, (Dattalo, 2008, 1'.3-5), argu es that a sample is a sub-set of the popu lati on 

e lements that results from a sampl ing strategy. 

For this Bale Robe Educati onal Radio case study, 2 Adm in istrative empl oyees, 3 program 

prod ucers and 2 techni cians were purposely selected for indi v idual in-depth interviews, while 

16; of which 5 administrati ve workers,S techn icians and 6 program producers were the ta rget 

for focus group di scuss ions depend ing on the criteria mentioned under sampling method. 

Therefore, the researcher used tota l samp les of 23 key info rmants, in add ition to observations 

and document analys is fo r the study. In the process o f co llecting data from the emp loyees, the 

rese~ rche r deli berate ly excluded the general manager who pmtic ipated in the ind ividual in­

depth interviews fro m partic ipating if> the foc us group d iscuss ions to reduce the suspic ion that 

may rise from the iss ue o f power re lal ion am ong the employees so that they can free ly ex press 

their opinions. On th e other hand , the in d ividua ls whose experti se power and experiences very 

important were used in both FGDs and indi vidua l in-depth inte rv iews. 

3.4. Data Collection Tools 

3.4.1. Observation 

Observati on is the systematic process o f reco rding the behaviora l patte rns of people, obj ects 

and occurrences as they are witnessed. Mostly, no qu estionin g or communicating with peopl e 

is needed . It is the act o f looking at somethin g - witho ut influenc ing it - and recording the 

scene or actio n fo r late r analys is. It has advantages for researchers and Natasha is am ong the 

scho lars tha t agree on th is idea. " Its obj ective is to he lp researchers learn the perspectives held 

by study populati ons" (Natasha et a I. , 2005). 
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Moreover, it is useful for ga llllll g an understand in g o f the phys ica l, social, cultural and 

economic contexts in which study parti c ipants li ve; the re lations hips among and between 

people, contexts, ideas, norm s, and events; and people's behaviors and activ ities - what they 

do, how frequen tl y, and with whom (i bid). T his method, acco rding to Ketan S. Ch itn is (2005), 

al lows issues and prob lems to emerge naturally what is ca lled emi c, or the in sider ' s approach 

to data collection (Chitnis, 2005). It can be appropriate fo r co ll ecting data on natura lly 

occli lTing behaviors in their lIslIa l contexts. It is a qual itative method with roots in trad it ional 

ethnographic research. Parti cularly, C. R. Kothari (2004) carefully o utlin es the three major 

benefits of observation. In a context where the researcher decides to observe a behavior, 

Kothari says: (i) the researcher is enab led to reco rd the na tural behavior o f the group; (ii) the 

researcher can even gather information which cou ld not easily be obta ined if [the issue is) 

observed in a d isin terested fash ion and, (ii i) the researcher can even verify the tru th of 

statements made by infor mants in the context of an individual and g roup interviews (1'.97). 

For this particula r study, the resea rcher used thi s method to observe the whole practi ces of 

Bale Robe educationa l radio stat io n fo r about two months to get the actual ev idences of what 

the station and how the employees did their j obs o n the ir da ily practices. Th is observation 

process was co nducted based on the check list that was guidance for the researcher to get 

primary data fro m th e situation o n th e grou nd . 

3.4.2. Individual In -depth Intcl'V iews 

Indiv idua l in-depth interviews are most appropriate for situat ions in which a researcher wants 

to ask open-ended questions that e li c it depth o f in format ion from a relatively few peopl e. 

What is more, thi s type o f interv iew IS a tech nique designed to e lic it a viv id picture 

o f the participant's perspective on the research top ic. During indi vidual in-depth 

interviews, the persoll being interviewed is considered the expert and th e interviewer is the 

student. In th is method, the ski ll and curios ity of the interviewer a re very im portant. One of 

the scho lars that support thi s idea is Rubin and he says the fo ll owi ng: 
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The research er's intelviewi ng techniques are moti vated by the desire to learn everything the 

participant can share about the research topi c (Rubin , 1995). Moreover, the fo llowing 

scho lars ' ideas a lso strengthen this argument: In-Depth intervi ew ass ists the resea rcher in 

digging the respondents' opinions, va lues, motivations, experien ces and their feel in gs 

(Wimm er and Domini c, 1997) . As Wi mmer and Domini c emphasize, in -depth interview 

gives a wealthy of deta il ed information and provides more accurate responses on 

sensitive issues. Depend ing on their experti se power, interest to participate and experience, 

therefore, the researcher purposely se lected 2 adm ini strative employees, 3 program producers 

and 2 technicians from Ba le Robe educati onal radi o stati on and used indi vidual in-depth 

interview method to get ri cher information about the general practices of the radio station. 

3.4.3. Focus Group Discussions 

As to the v iews o f many researchers like Burton (2000, 1'.195), focus groups are ri ch sources 

of qualitative data fo r th e soc ial sc ience researchers and as such are an interactive and popular 

method of data co llection. Focus group discussion requires active input and structuring 

from the side of the moderato r to make it more useful. Accord ing ly, the researcher will 

prepare an outline o f the interview guide that helps run the discuss ion in line with the purpose 

of the study. Before the discuss ion stalted , the moderator got ready by collecting all the 

necessary material s, like pen, paper and camera with cassettes for th e di scuss ion with the 

g roup. 

For this study, due to their ex perti se power, interest to partic ipate and experience, the focus 

group discuss ions were condu cted with 16 persons of different ro les in the media institution. 

Although Hansen et al a rgue that one shou ld have a minimum of six focus groups, until 

comments beg in to repeat th emselves and little new material is generated (1998: P. 268), for 

thi s research, two foc us group discuss ions with eight indi viduals were purpose ly se lected and 

held. The total number of focus group d iscussion partic ipants was 16 and they were drawn 

from program prod ucers (6, fo ur males and two fe males), technicians (5 , th ree males and two 

fema les) and admi ni strati ve employees (5, three males and two females). 
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The carefull y selected place for d iscuss ion was listening room of the radio stat ion as it is not 

a llowed fo r anyone to enter it randomly. The researcher was a moderator and the camera man 

was a vo lunteer j ourna list from Ba le zone comm un ication offi ce. On average, each group 

di scuss ion lasted fo r more than one hour. 

3.4.4. Docu ment A na lys is 

Documents are sources of data and are used in re lation to the subject under study. They can be 

put within a context and hence support th e main too l o f data collection. Bes ides, th e 

document itself can be ana lyzed depending on the objective and perspective of a 

study. By support ing th is idea, Prior says that docu ments are put forward for consideration 

in schemes of soc ia l resea rch and are approached in terms of what they conta in and the 

focus is primar il y on th e language embodied in the documents as a medium of th ought or 

express ion (Prior, 2004). He furth er adds that as the content of a document is flex ible, not least 

because documents have always to be read and readi ng impl ies that the content o f the 

docu ment w ill be situated rather than fi xed. 

According ly, the researcher has searched fo r documen ts in the rad io stat ion and analyzed 

depending on the contexts they were written and documented, crit ica lly. These documents 

were schedule of radio programs, letters fo r th e estab lishm ent of ed ucational rad ios in 

Ethiopia, edito ri al po licy of th e rad io station and NG O-related ones. 

3.5. Va lidity a nd R elia bility of th e Inst .... ments 

Regardin g the issues of va lidity and reliabi lity, it is fa ct that qua li ta tive designs are about 

credib ili ty, tran sferabi lity, dependability and confirm ability as generalizat ion is not a much 

concern as in the quantitat ive research. As far as the va li di ty of the research instru ments 

concerned in this study, they measured what they were supposed to measure beca use the 

research methodo logy was ca refully chosen and th e too ls matched with it. 
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The researcher took care of any delibera te mani pu lati on of th e data to suit interna l and 

external purposes than the objectives of the study. Since the researcher fully understood the 

language of the radio station 's employees, Afan Oromo, and the culture, too, as he was/ is also 

a native speaker, data co ll ect ion and analysis was given high attention. After creating a 

rapport w ith the employees and identifying the most suitable persons by knowledge and 

experience, ind ividual in-depth interviews were conducted with seven key informants se lected 

pu rposely. 

On the oth er hand , re liabil ity (the extent to which the data co llecti on method will yield 

cons istent findin gs if repli cated by others) of the data you co ll ect depend on the design of the 

questio ns and the word s that you use. Morcover, it refers to th e qual ity of a meas urement 

proced ure that provi des repeatability and accuracy. The researcher observed the rea lity on the 

ground and, by using Afan Oromo, the working language of the rad io station; the key 

informants were asked relevant questions so that the result can by no means be the final 

rea li ty of the stati on as fa r as my kn ow ledge is concerned. Data coll ected from focus group 

d iscuss ions which ha\l 16 pa rt icipants divided in to two groups and individual in-depth 

interviews in Afan Oromo were tran scribed in to Eng lish by the researcher him se lf and 

documents analyzed can g ive the results reliabi lity with in the context and time frame. 

3.6. Data Organization and Analysis 

A ll indi vidua l in-depth interviews and focus group di scuss ions were tape recorded. The data 

were then transc ribed and trans lated into Eng lish as the d iscuss ions and the in terv iews 

were first he ld in Afan Oromo; because the station mainly works with thi s language. After 

that, the data were analyzed using techniq ues of thematic analys is by corroborating the 

data obta ined from the observation, FGDs and indiv idual in-depth interv iews for the sake of 

meth odo log ical triangulati on. And pertinent quotations from the group di scuss ions and 

indi vidual in-depth interviews whi ch spoke to the theoreti cal assumption and were selected to 

illu strate the major fi ndi ngs of th e study. Then, the data were written in narrat ive form. 

Addit iona lly, the docu ments of the radi o station were also critically seen and ana lyzed before 

they were, too, written narrati ve ly. 
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CHAPTER FOUR: DATA PRESENTATION, ANALYSIS AND 

DISCUSSION OF FINDINGS 

This chapter is about th e findin gs, presentation and discussion of the data gathered through 

di fferent mechani sms o f qualitati ve too ls: Indi vidual in-depth interviews, focus group 

discuss ions, observations and data analys is. As mentioned ea rlier in the prev ious chapters, the 

mai n objecti ve o f this spec ific study was to investi gate the general practices of Ba le Robe 

educati onal radio. 

The analysis of the data ma inly emphasizes on radio education and its mechanisms of 

prod uction-based themes act ivit ies of the rad io station under the study. The data analysis, 

wh ich is class ified into five major th ematical categori es w ith di fferent sub-themes, answers 

the research questions raised in the first chapter. These are: the studio faci li t ies, the 

mechani sms of Bale Robe educational rad io program prod uction, types and contents o f Bale 

Robe educational rad io programs, feedback co ll ecti on mechanisms of Ba le Robe educat ional 

rad io, and th e challenges of Bale Robe educational radi o. 

4.1. Studio Facilities 

It is fact that there are several d ifferent types of studi os in the larger broadcasting centers and 

each is designed and intended for a d ifferent purpose . The general purpose stud io is furnished 

with a round table and chairs suitable for talks, di scuss ions and is sometim es used as a 

dubbin g suite fo r assembling documentaries. All studios are built according to ce.1ain acousti c 

princ iples to prov ide quiet pl aces where different kinds of perform ances ca n take place 

undi sturbed. 

They are constructed free of the structural walls of the bui ld ings conta ining them so that 

outside sounds-footsteps in passage ways, traffic ru mbl e, the clatter of office typewriters, 

sounds from th e control booth loudspea ker- will not penetrate. The study of the behavior of 

sound is kn own as acoustics and some knowledge o f it is necessary for any producer as it 

determines his/her choice of stud io and microphones and the placement of artists in the studio. 
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When the resea rcher co mes to the si tuation of Ba le Robe educational rad io studio, it was 

establ ished in 1985 E.C in Goba town and began giv in g services in 1988 in the same ca lendar. 

Regard ing the cond itions and facil ities of the studio, accord in g to the observations of the 

researcher, there is one old mixer, one computer, one fire distingu isher, two tab les and seven 

smal l chairs. Add iti ona lly, there are two old tape recorders named as studiers with old manual 

reel cassettes, one TASCAM - means CD user and power amplifiers. The studio is covered by 

sea mineral ca lled acoustic wh ich is used for sou nd proofing. 

There are also three microphones fo r recordin g and, sti II three types of effects are fo und in the 

studio. There is also one PI E which was used for black televis ion during the Haile Se lassie 

regime-accord in g to one informant. This rad io broadcasts to grades from I_8 th
: wh ile the 

subjects broadcast are: Afan Oromo and Environmental Science for grades 1-4 and Engl ish 

Language even though thi s radio on ly transm its; fo r grades 5-8, C ivic and Ethi ca l education, 

Coordinated Sc ience, Afan Oromo and Eng lish. In the past, Amharic was transm itted from 

grades 5-8, but not now due to the lack of human resou rce problem as the manager of the 

radi o station told the resea rcher depending on the hint he claimed got from th e Oromia 

educational bureau. 

Biology is tran smitted for g rades 7 and 8, according to the inform ants and the schedu le of the 

radio stalion . There are more than 200 recorded and saved music for use in the studio ' while 

the li stening room w ith four tables is also part o f the studio for program eva luation after 

recordings. On the other hand, developing countries like Ethi opia have various challenges to 

implement their educat iona l po li cies and the case of Malawi has been reported by Gri ffith 

(1967) as the governm ent o f Malawi has supported the development of educationa l rad io. 

Like Ba le Robe ed ucational radio, fac ilit ies are limited and attempts are be ing made to make 

the system se lf-s upportin g whil e programming centers on agriculture, rural development, and 

publ ic health, and literacy, adu lt and forma l education. These are a lso similar with the 

findings of the researchcr and Malawi 's prob lems like lack of suitable eq uipm ent and 

receivers among the nati ve population are not excl uded from this Ba le's rad io station. 
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Moreover, the studio faci lities o f th is radio are not up to the stand ard as the researcher 

confi rm cd during the observati on in addit ion to the ind ividual in-depth interv iew responde nts ' 

answers. 

4.1.1. Library a nd Documentation Office 

The two types of Bale Robe educationa l radio stat ion li braries, accord ing to the observation of 

the researcher and the indiv idua l in-('epth interview inform ants, are hard copy and soft copy 

ones . In the hard copy library are more than seve n hundred (700) books of different subjects 

and field s o f educat ions. In thi s li brary, there are fo ur tables, one computer, n in e chairs and 

one te lev ision. According to the interv iew w ith the employee of the libra ry, the telev ision in 

the library is used for program and music selection. Additionally, Addis zemen, Eth iopian 

Herald and Ba ri ssa are the newspapers fo und here . When the researcher evaluated the 

suitab ili ty of the library, it is narrow, most books are ove rcrowded, some are even hidden in 

the drawers and users can hard ly get them in short tim e. Moreover, as the library is paJ1 of the 

main bui lding and fo und in front of the record ing studio, it is not mostly suitable to be free in 

as the sounds of the staff and music of the studio may d isturb . 

The second type of the library, which is also ca lled documentation offi ce, is located next to 

the hard copy one. In thi s electroni c library, there are o ld cassettes of music and even the 

scripts of the programs prod uced and broadcast. There are more than five hundred (500) reel s 

and they are of three types, according to the technician who entered in to the docu mentation 

office du ring the researcher's observation. These are: ree ls of 5 inches which are used for 15 

minutes, reels of 7 inches which are used for 30 minutes and reel s of 10 inches which are used 

for 3 hours durin g recordin gs. 

These cassettes are stored accordin g to their years and th is saves time to get easily. According 

to the observation of th e researcher, the electron ic library is also overcrowded with o ld 

cassettes and even w ith un workable ones, too. The person who oversees these two libraries is 

a fifth level B.A summer student in Geography at Madawa labu Uni versity and to ld the 

researcher as she lacks train ing in the area of her job. 
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The resea rcher also confi rm ed that there is a mi smatch between her motivation to work and 

the experi ence in the field. Not only some emp loyees com plain about the lack of tra in ing 

durin g indi vidual in-depth interviews and focus group di scuss ions, but a lso a lm ost a ll of them 

do . This rem in ds the researcher as there is a mi smatch between an employee and job or there 

is a knowledge ga p on spec ific j obs. Accord ingly, it is better to have experienced employees 

to achieve objecti ves and Perraton (1978) also argued that tra ined fac ili tators must be used in 

ord er to successfu lly uti li ze educationa l rad io. 

4.2. T he Mechanisms of Bale Robe Educational Radio Program Production 

Higgs and Mbi thi ( 1977) contend that a "good program has to be backed by ca reful training of 

trainers, preparation of training materials and continuous improvements in these" (p. 42). 

Acco rd ing ly, it can be argued that broadcast programs usua lly entai l an audio lecture or 

lesson, with prin ted materia ls for the students to follow if d ifferent fo rm ats are used. In thi s 

way, a "general" teacher or an u,. jer-qualified subject-matter teacher can use the rad io 

program as a main instructi onal soule' e with hi s or her students. 

These programs fo ll ow th e traditi" nal model of education and can have the followin g 

features: 

~ Programs prepared by specia li sts 

~ May use sound and other effects 

.... Programs aired aga in with no addit iona l development cost 

~ Breaks the iso lation of schools 

Ba le Robe educational radio has two jobs of which one IS production and anoth er is 

transmi ssion as the individua l in -depth interv iew palticipants to ld the researcher. 

Accord in g ly, if the programs are produced at the center (EM A), the job of the rad io is 

transmitt ing them and if the program production duty is a lso g iven to the station, it prod uces 

and transmits, too. The issue of info rm al ed ucat ion is d iffe rent as it is produced and 

transmitted by th e stati on. The radi o stat ion has its own mechanism of program production 

whi ch is tied to the plans ofOromia educati onal bureau. 
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" Listening the programs on the air may seem s imple," says one of the focus group di sc uss ion 

parti cipants to show that there are ups and downs to reach there as the followin g sub-title wi ll 

discuss. 

4.2.1. The Steps of l'rograml'roductioll 

Radio program maki ng is unavo idab ly a tech ni ca l craft. It ca lls fo r a spec ial way of 

developing ideas, a spec ia l approach to writi ng and a technique for tran slating ideas and 

scripts into workab le radi o term s. In agreement w ith th is idea and to add more necessa ry 

logica l fl ows, Bates ( 1982) argues that it is impOitant to ident ify clearly the primary target 

audience in order to se lect appropriate production styles and transmission arrangements which 

arc best suited to that audience . He reviews some research wh ich " ... SUppOitS the use of 

dramatization for reachin g the d isadvantaged" (p. 48). 

To this end, familiarity wi th the technical faci lities for production and know ledge of their operation 

is an essential part of the training of a radio producer, This is particularly necessary for more complex 

production work or where senior tet:h nical staff is scarce, as is often the case on small stations and in 

deve loping countries like Ethiop ia. Someone is responsible fo r every program that goes out on 

the air whether it is a simple record program , a talk or di scussion, the news, an outs ide 

broadcast, a musica l perform ance or a drama. In the broadest sense, the man or woman 

responsi ble for the program that organ izes it and brings it into the stud io is a producer. 

Accord ing to the editori a l po licy document of the rad io station and the indi vidua l in-depth 

interview participants' responses, Ba le Robe educational rad io has three sectors: 

Adm inistrative, production and techn ica l ones. A ll of the sectors have d ifferent j obs th ough 

they are inter-dependent. Regarding the production processes and steps, the production sector, 

wh ich has three panel s ca ll ed language, natural and soc ia l sciences takes the respons ibili ty. 

For the question about the program production, a lmost all of the prod ucers have similar 

un derstandin gs, but some who produce loca l in formal education (Daaww itii Ummataa) were 

seen rel uctant to di scuss th e steps in detai l as the latter mostly produce informal programs. 
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The fo llowing steps of fo rm al education program producti on are what the indi vidual in -depth 

interv iew parti c ipants to ld th e researcher and agreed up on by the focus grou p d iscuss ion 

informants, too. These are : First, the process is planned by Oromi a educational bu reau (OE B) 

cons ideri ng the studios of the region. Secondly, radio teachers, ed ucati on and med ia experts 

are invited by the bureau to discuss the issue. 

During thi s tim e, syllabus is prepared and topics are se lected to be supported by radio 

instructions. After that, rad io teachers take the proposa l and go back to their respective radio 

stations studi os to produce sc ri pts. Fo ll owin g the plan of the OEB, scrip ts are taken to the 

bureau and eva luated the re fo r fu rther improvements and, still go back to the regio nal studios 

to be changed to the audio fo rm s. Again, the prepared audios are sent to the OEB and 

eva luated for flilth er improvements. 

After passin g al l these steps, the fin a l aud io is prepared, mu lti plied (dabbed), labeled and 

horizonta lly di stributed fo r a ll Oromi a ed ucationa l radio stations that end s up in transmi ssion . 

T he educational program producti on steps are also evaluated at regional stud io levels. The 

program distribution process is to get a ll the program s that are not produced at one's studio. 

For in fo rm al education, the steps are not as com plex as the fo rmal one. 

The produ cers of this loca l program can go to the commu nity and observe the rea lity there 

and come back, prepare the scri pt and produce audio to be evaluated and transmitted. The 

production o f the programs at reg iona l studi o level s is by the respective experts of the fi e lds 

for forma l educati on, but a t OEB level, interest and chance are the two mechanisms by which 

the regional studi os get access to the program s, says one experienced prod ucer who 

parti ci pated in th e indi vidual in-depth interview. The key participants in the program 

production process are program produ cers and al so producti on technicians to fo ll ow the 

recordi ngs in the studios. 
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4.2.2. The Q ualiti es of Bale Robe E du cational nadio Transmissions 

For the prod uced and transmitted programs, there should be add itiona l qualities to be 

eva luated. Those are the qua liti es o f the transmiss ions because they can be d isturbed by 

d ifferent factors. Among the factors that can hamper transmissions are the materia ls used for 

production and transmiss ion in add iti on to the external one like other radios ' waves. Bale 

Robe educational rad io is not exceptiona l to this problem as alm ost all of th e focus group 

discuss ion pa rticipants agreed to the reduction of the quality of the transmiss ions due to the 

natu re of th e materia ls used and the external facto rs. 

In agreement with this idea, one of the indiv idual in .depth interview part ic ipants says: 

The conlenlS oj lhe prograllls are good. Un!orlunalely, Ollr silidio is analogue. We are nOI 

using digilal aile. Our lIIalerials are old. There is no good qualily ojirallslll ission. There is 

distortion on air. Oromia and Ethiopian radio 'waves are also disturbing our radio as they 

have poweljullransmillers. 111e audiences are blallling liS. Qualily depends on lIIalerials we 

lise. [I isfruslraling. Ilhink 10 compele wilh olher educaliollal radio silidios in Ihe cOllllliy; 

digilalizalion should be a priorily jar liS (persona l interv iew May 17, 2015). 

Thi s narration shows that the radio station has different prob lems- intern al and externa l. Some 

schoo ls are usin g additi ona l antennas for the radio tran smi ss ions and the researcher confirmed 

as the qual ity of the transmiss ions is be ing reduced over the years because the location of the 

radi o station is not far fro m the researcher's woreda- Agarfa. During the observation, the 

resea rcher ft lit her confirm ed as the recording and pl aying materials in the studio are o ld . 

4.3. Types and Contents of Bale Robe Educational Radio Progra ms 

4,3.1. Formal Education Programs 

Forma l ed ucation is in st itutiona lized, intentiona l and plan ned through publi c organ izations 

and recognized private bodies and - in their total ity - constitutes the form al education system 

of a country. 
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Formal ed ucat io n programs a re thus recognized as such by the re levant nat ional education 

authori ties o r eq ui va lent authorities, e.g. any other instituti on in cooperation wi th the nat iona l 

o r sub-natio nal education autho ri t ies. Formal education consists mostly of initial education. 

Vocational education, spec ial needs education and some pal1s of adult education are often 

recognized as being palt o f the formal ed ucation system. 

Commun ication is always at the center of exi stence fo r any soc iety, deve loping o r developed 

and where the flow of information and the chann e ls of communication are not adeq uate for 

the tasks o f nationa l need s, they mu st be bu ilt up to meet such needs as educating, inform ing, 

teachin g, enterta ining and chan g ing the behavior o f the masses. Modern media especially 

rad io has been used d ue to its mass appeal to bri ng knowledge to mi lli ons o f peop le a ll over 

the world . 

For example, on his assessment of the ro le of mass media com munication 111 deve loping 

country, Diobu (1964) said that medi a commun ication is the pri me mover of national 

deve lo pm ent. On a worldwide sca le, it is the medi um of radio that has been man' s most 

potent communi catio n in novat ion s ince the develop ment of w ri t ing. T his is the reason why 

rad io is good if not the best, comm unicating medium to interact with the masses. It is c lear 

that twenty-firs t century teachin g learnin g sk ills emphasize the need to shift from the 

traditiona l teache r-cente red pedagogy to more lea rne r-centered methods. Active and 

co llaborative lea rnin g envi ron ments faci li tated by ICT contribute to the c reation of a 

know ledge-based student population . It is due to several facto rs that at1i tude and motivati ons 

are strongly impli cated in a ll modes of learnin g and behavioral change. 

S il venn an ( 1978) defines att itude as a gene ra l term that refers to driven behavior that seeks to 

fu lfill a need. I-Ie adds that motivationa l trai ts invo lve needs, att itudes and interest. Raffini 

(1993) agrees with Si lve rman that att itudes and motivation a re crucial element in a ll learning 

and behavio ra l changes, inc lud ing those learni ng attained from mass med ia. Gardener et al 

( 1994) opi ned th at e ffort, desire an d affect a re three e lements of motivation. Effort refers to 

the time spent studying the lan guage especially, through med ia and the dri ve o f the 

learner/ I istener. 

80 



Des ire ind icates how much the learner wants to become profi cient in th e language, and affect 

illustrates the lea rner's emotional reactions with regard to the language being studied. As sa id 

by Diez (2009), the med ia are instruments of pub li c service, prov ing, at the sa me tim e, to be 

very use ful in stimu lating debate and in making easier for the students to understand the 

contents transmitted in the c lassroom. It is also reasonable to argue that teachers ' new space 

and time perceptions, as well as those of the teachin g and learnin g process as a whole, are ofa 

crucial importance in estab li shing a school under new paradigms, achievab le through the 

application of electroni c age concepts, such as E- Iearn in g, Open Schoo l . Th is is espec ially 

advisab le du ring fo rm al education programs. 

4.3.1.1. Subjects Tnlnsmitted and their grade levels 

Odem (2008), writing on the use of schoo l radio program 111 schools, noted that radi o 

techno logy is v iewed by teac hers as a use fu l too l for teaching and learning languages like 

Eng li sh, French, German and Ki swahili at a ll levels of education. Accord ing ly, Language 

program s on radio helps to increase the students ' mastery of vocabulary and pronunciation as 

students learn to im itate the rad io presenters. She fUlt her noted that if thi s lea rning resource is 

ca re full y selected and used, then lea rning becomes more interestin g, effecti ve and mea ningful 

( Ibid). 

As to th e Bale Robe educati onal rad io stati on, the subjects transmitted to the grades from I to 

8 are the fo llowing ones. These are: Afan Oromo from grades I throu gh 8, English from 

grades I through 8 even though it is prod uced at the center/EMA. The rad io is only 

responsibl e to transmit, Environmenta l Sc ience for grades I th rough 4, coordinated Science 

for grades 5 through 8, Bio logy for grades 7 & 8, C ivics and Eth ical Ed ucation for grades 5 

through 8 and Soc ial Science fo r grades fo r grades 5 through 8. Accordin g to the ind ividual 

in-depth interviews and focus group di scuss ion paltic ipants, too, there is no po int of 

disagreement on the subjects taught by Ba le Robe educati onal radi o. The researcher, too, took 

the audi o of the subjects an d grade leve ls taught and co nfirmed the c laim o f the respondents 

in addi tion to observing the schedule o f the stati on. 
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Similarly, a com prehens ive look at the system in Thailand was repOlted by Schramm ( 1967). 

Educational radio whi ch bega n in Tha il and in 1958 has been favo rably rece ived. At that time, 

the programs were broadcast for grades one through ten for teachers, and there was a home 

program ai med prim aril y at parents. Teachers were supplied with scripts of the program s and 

in structi ona l guides. In the case of Bale Robe ed ucati ona l rad io, there are no scr ipts which 

are g iven to the learners and this issue was one of th e questions raised by the resea rcher even 

though no one agreed on the use o f d ifferent formats that cou ld help the com munity learn 

more. Moreover, if used, it might have been supplementa ry in bridg ing the gap o f radio 

di sadvantage, too. On the other hand, accord in g to the manager of Bale Robe educational 

radio, Engli sh Language is prod uced at the center, but he ins ists as why the regions don ' t 

produce it as fa r as th e structure is availab le. 

The question related to the subjects tra nsmitted and to which grades was also answered in th is 

discuss ion. It is fact that if the educationa l techno logies are well -selected for the set 

objecti ves in advance, they can bring the needed results. The students react depending on the 

program contents and th e quality of production. Moreover, the use of rad io lessons mot ivates 

the learners, if they are used in such a way as to stim ulate learning (Bates, 1984). As radio 

script is for the ea r, it is high ly advisab le to use experts in program production and engaging 

al l learners should be a prio ri ty. 

One of the individua l in -depth interviewees says: 

Radio is a teacher il7 hul'lY. 71,ere is 170 time to colleci feedback 017 Ihe spol. Even Ihough Ihis 

can be the drawback of radio, experienced radio teachers IIIUS! overcollie Ihese selbacks by 

appealing 10 Ihe illiaginC/l)l lIIinds oflheir studenls to be part oflhe progra/1/S (personal 

interv iew April 25, 20 15). 

In support of the researcher's argumen t, studies conducted by the Open University UK have 

demonstrated that, when used as a suppl ementa ry learni ng too l, radio benefits weaker students 

(Trippand Roby, 1996). Moreover, radio can be eas ily avail ab le for most of the peop le at low­

costs and but suitab le fo r instruction. 
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In agreement w ith thi s idea, the Agency fo r Intern ationa l Development has shown rad io to be 

more cost-e ffecti ve and capab le of exerting greater learni ng effects than textbooks or teacher 

ed ucation (Tripp and Roby, 1996). It is poss ible to argue fu rther as radio has the advantage of 

permi tt ing the teac hin g of subjects in which c lassroom teachers are untrained or lacking 

certain kn ow ledge sets. 

Another bene fit for multi-g rade c lassroom use is th at rad io can provide instructi on for one 

group of students, wh il st th e teacher is occupi ed with an other. It can a lso bring new or 

prev iously unavailab le resources into the classroom, in th is case to he lp the students, thereby 

greatly enhancing student teaching (M uller, 1985). 

4.3.1.2. Medium ofinstruction 

Radi o increases access to and improve the qua li ty of instruction to th e li stener/audience, and 

access to these modern mass media (radio, te lev ision , film s) is al so linked to individual 

modernity, hen ce, behavioral change of the audience (Anza lone, 1997). Thi s is possib le if the 

instructional lan guage can be acceptab le to the target of the messages both verba ll y and 

through one's culture. To this end, all children, irrespective of the ir location, should have 

teachers who understand thei r language and culture so that they can improve their learning. 

Yet, in many countries, children are taught in languages they do not speak at home. 

The ab ility of students in explain ing complex concepts and understa nding is also related to 

language an d Koike (2000) asserts that the use of rad io programs on indigenous language has 

impli cations fo r curriculum development, course construction, teacher training in a correctly 

ba lanced teaching system. He flilther explai ns that radio program s, however, w ill be used to 

improve knowledge when they have a unique contribution to the learning process . Most 

importantly, using radio programs to leach wi ll no longer be iso lated from the conventional 

methods hav in g to justify its use and its own merits (ib id) . Regardin g instructi onal language, 

Ba le Robe educationa l radi o uses Afan Oromo fo r grades from 1-8 as thi s is a constitutional 

rights of the reg ions. From grade 5 to 8, accord in g to th e individual in-depth interv iew and 

focus group di scussion pa rt ic ipants, Amharic is given on ly as a language. 
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Even if this is the case, as the manager of the rad io station says, th is language stopped now 

due to lack of human reso urce- the informat ion he got from Oram ia ed ucational office. But, 

accord in g to the focus group d iscuss ion participants, a ll subjects are being given in some 

Oram ia town s (even though not by rad io yet) depending on the questio ns raised by non -nat ive 

ethnic g roups to Afa n O romo. Explaini ng the situation of instructiona l language in the rad io 

stat ion, one of the foc us group d iscuss ion participant remarks: 

OUl'radio uses Afan Dromo as the main inslruclionalmediulIl. Amharic was only 011 air as a 

language. English language is not produced here; our role is only transmitting it. The 

condition which may be confusing is when we are told 10 transmit all the subjects in Amharic 

because the schedules are occupied by the subjects produced in Afan Oromo and English 

language. Curriculum is by Afan Ol'Omo. J do not knoll' how this issue will be solved. We have 

one old Iransmiller. So, how call HIe do thaI? As 10 me, something must be done al curriculum 

level and this is the mainly the job of Ihe government. 

As thi s narrat ion suggests, even though Afan Oromo is th e ma in instructional med ium of the 

rad io stat ion , the role of A mharic language in the near future is unknown to the participants 

and this issue was the top ic of hot debate du ring the focus group d iscuss ions, too. Moreover, 

Oramia educational burea u now o rdered this radio station to produce Bio logy for grades 7 and 

8 in Amharic, as the manager of the station to ld the researcher duri ng ind iv idua l in-depth 

interview. 

Apart fram this, to facil itate learni ng, the rad io program producer shou ld have: a good grasp 

of the language in wh ich he works so that the person can edit scripts and adv ise speakers on 

correct pronunciation, a manner which wins the co-operati on of artists, a sk ill ill instructing 

and directi ng other peop le at the microphone. By supporting the use of one's language in 

learning, Atamane (2006) suggests that if appropriate ly exploited, rad io can bri ng authentic 

content to the c lassroom especia ll y in the environment where it may not be easy to meet and 

comlllun icate with native speakers of the language. 
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Addit iona lly, a good general know ledge and an interest in commun ity affairs, a sense of 

responsibility, the ability to take th e initi at ive and the enthus iasm to experim ent, a c reative 

turn of mi nd and a fla ir fo r showmanship, an ear for sound and the abil ity to conceive ideas in 

te rm s of sound, a thorough know ledge o f the tech nical facil it ies and of the techniques of 

rad io, a spec ialist interest are a ll very important kits. 

Narrati ve an d dia logue are the two ways we have to te ll a story regarding educational rad io 

programs; whether it is a story of fact or a story of imaginat ion. The narrati ve is a mono logue­

one person ta lking-while d ia logue invo lves two people or more. Both narration and dia logue 

have the ir places in rad io story-tell ing. Dramatic scenes invo lving d ialogue can be used to 

good effect in some documentary and educational broadcasts; they can lighten the load on th e 

narrator and help to ho ld interest in what may otherwise be dull messages. 

There is an inter-relatio nshi p between the med ia (rad io) and the society. As the soc iety 

impacts on the med ia - their nature and content - so do the media refl ect the society and 

impact on it. Th e educational messages are a lso we ll accepted if th e language used is 

cu ltura lly attached to the target audi ences. McNamara (c ited in Sa lawu, 2006) op ined that 

there a re myriad studies which con firm ed the effective ness of radi o programs using 

indigenous language for instructi onal purposes. So, it does not matter the level of corrosion o r 

corrupti on a nati ve language has suffered as a resu lt o f the influence of a foreign language, the 

native language st ill rema in s the language that speaks in the idiom of the people. Thus, 

w ithout using the la nguage of the people, deve lopment will on ly be communicated at the 

people, not to the people, and not with the peop le (Sa lawu, 2006). Bale Robe educat iona l 

rad io instructi ona l med ium appea ls to the communi ty and the materia l aspect o f the studio 

must be thought over as the q uality of tran smi ss ion depends on the product ion materia l, too. 

4.3.1.3 . Infol"lIIal Education Pl"og.-a llls 

In the age of computers and the In ternet, we tend to forget about s im pler and less expensive 

techno log ies. But, radio, a lm ost universa lly ava il able, has the potentia l to expand access to 

educati on. 
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A ll countries have radi o stati ons, and a lmost a ll househo lds in develop ing countries like 

Ethiop ia have at least one radio. It is an in expensive, reli able technology; it is easy to use and 

mai ntai n, and it can be used where there is no e lect ri c ity infrastructure. 

In Africa, pro bab ly the most use ful mass medium next to simplified fo rm s o f print and the 

poster is radio and it is portable, access ible without e lectricity, relative ly economical and 

a lm ost uni versa lly ava il ab le (Onabanjo, 2002 ). I t can deliver both forma l and inform al 

education types depending on the objectives for which it is established. Likewise, Ba le Robe 

ed ucational radio is de li ve ri ng both types of education. Inform al learn ing, which is the result 

of informa l education , is a fo rm o f learning that is intentiona l or de li berate but not 

inst ituti ona li zed. It is consequent ly less organized and structured than e ither forma l or non­

form al education. Inform al learn ing may inc lud e learn ing activ it ies that occur in the fam ily, 

workplace, local community and dai ly life, on a self-directed, fami ly-directed or soc ially­

di rected bas is. 

Theoretica lly, ed ucatio na l rad io program s should be produced by speciali sts, we ll-designed 

educati onal packages li ke sound effects, drama, and other audi o-enhancement mechanisms 

a re used and Programs are a ired more than once without add iti onal development costs. As to 

th e Bale Ro be educationa l rad io, the informa l ed ucation bei ng de li vered is ca ll ed Daawwitii 

Umm ataa, which ro ug hly mean s public mirror and has the fo llowi ng four components: 

Language and Culture, Our society, Science and techno logy as we ll as the messages of our 

custo mers. As a lm ost a ll of the ind ividual in-depth and focus group discussio n palticipants, 

th is Daaww itii Ummataa program is based on social, hea lth, economic, culture, scienti fic and 

th e react ions of the audiences. Its contents are produced and evaluated depend ing on the 

interests of the society w ith in which the producers live . It is possible to aware communi ty by 

us ing info rm al education o n the iss ues o f interest to them and this was what the researcher got 

du ring th e focus group discussions and also in agreemen t with Sitram ( 1969), who comp leted 

a study on whether rad io increased the awareness level of the rural Indi an population. He 

found that awa reness of po litica l, cultural , re ligio us and family issues was greater in v ill ages 

with rad ios th an in those witho ut radios. 
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T he Bale Robe informa l education program is produced and a ired by Afa n Oromo. It is 

prod uced at local level and transmitted on Satu rdays and Sundays from 4:30 in the morning to 

7:00 at the mid-day. As to the individual in-depth interview participants, thi s program was 

first based on th e audi ence profi le before 20 years whcn its nam e was 'SoQl'ata Dilbataa ' and 

'M ijuu Sanbataa' - but now, producers produce by think ing what the community needs due to 

lack of budget and logistics. The resea rcher also fo llowed the program on air and concluded 

as somethin g must be done to more upgrade its attracti veness . There are a lso other facto rs and 

more w ill be discussed under the tit le 'challenges of the rad io stat ion ' 

4.3.1.4. Days and Times o f Transmission 

It is clear that radio is a means not only for information and entertainm ent but also for 

education. It is being used for educational purposes all over the wo rld and schools like 

Interactive Rad io instruction UR I) may be used fo r effective teaching [earning process in rural 

areas like Ba[e zone w here the resea rch was condu cted. Moreover, radio may be used to 

prov ide basic education to disadvantaged adults in a community. 

[t ca n be und erstood that fi xed days and tim es of transm iss ion has both advantages and 

disadvantages. Ap3lt from its advantages, the demeri ts can be re lated to the development 

leve l of countri es li ke lack of in fras tructures, e lectri city and radios among others. These 

factors cannot be exceptional to Ethiopia and Oromia and Ba[e radi o, speci fi ca lly. To eval uate 

the success of educationa l radio, Braz i[ was engaged in a project (Minerva Projcct) to 

supplement the work o f th e regular educational systems by providing ed ucation fo r 

ado lescents and ad ults (Med ici, [972). The project was designed to reach all levels of 

educat ion, and has a broad pedagogica l and pro fes siona l ori entation. [n addition to individual 

use, th e proj ect has organ ized groups of 25 to 30 stud ents under the d irection of a monitor and 

had pI' ov ided supplementa ry written materi als fo r grou p use wh ic h fi nally proved to be 

effecti ve ( ibid). Unfortunately fo r Ba[e Robe rad io, acco rdin g to the majority of the 

participants in a ll di scuss ions, there are no addit ional materials g ive n to learners to support the 

audio fo rm at. 
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Accordin g to th e quest ion ra ised to the ind ividua l in-depth interview participants and the 

sched ule of 2007 E.C. document analys is by the researcher, Ba le Robe educational rad io 

transmits five days per-week, from Monday to Fri day regarding formal education. The 

transmi ss ion tim e is I: 45 in the morning to 10 : 45 in the afternoon and 15 minutes are 

a llocated fo r one period. A ll o f the respondents agreed to thi s idea and the researcher also 

confirmed the c la im fro m the documents of the radio station du ring the observation. 

Accord ing to th e 2007 E.C. program schedule and the manager of the radio station, 24 

programs are transmitted dai ly for different grades. Bale Robe ed ucational radio has two 

transmitters o f I and 10KWS even though the I KW has been broken as the respondents to ld 

the researcher during individual in-depth interviews. The 10kws transmitter has also been 

reduced to 5kws due to its age accord in g to the production techni cians ' responses and the 

remark of the manager of the station. Regard ing the coverage of the rad io, when the 

transmitters were new and th e other radio waves were not as today, it even reaches southern 

Yemen, accord in g to the respondents to the quest ion duri ng the focus group discussions. 

Addit ionally, Ba le, Arsi, Hararge, Borena, Guj i, Walayta and Ethiopian Somalia reg ion were 

covered even if the capac ity of the rad io now li mited to some pa rts of the reg ions due to the 

ages of the material s and the disturbances of the waves of other radios as the respondents told 

the resea rcher duri ng the indi vid ua l in-depth interviews. In connection w ith th is, the manager 

o f the rad io told the researcher as the Ethi opian Ai r Lines once wrote a warning letter to the 

station du e to the d isturbance of the o ld antenna that d isturbed the night. 

Even if most of the respondents cla imed that the rad io coverage reaches all waredas of Bale 

zone, some of them have reservations and even told the researcher as some of the waredas 

ca nnot fu lly cove red by the transmiss ion due to the elevation of Bale Mountains. They even 

mentioned Dallo Mena woreda as an example. Apart from forma l education, Bale Robe 

educat ional radio also transmi ts informal education ca lled 'Daawwitii Ul11l11ataa '-roughly 

trans lated as mi rror of th e peop le on Saturdays and Sundays from 4:3 0 in the morning to 7:00 

in the afternoon. T hi s informa l education bega n in 1987 E.C. as the manager of the radio 

station to ld the researcher. 
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Docu ment ana lys is is a fo rm of qu alitati ve resea rch in wh ich docum ents are interpreted by the 

researcher to give vo ice and meaning around an assessment top ic. A nalyzing documents 

incorpo rates cod ing content into themes s imil ar to how foc us group or interview transcripts 

are ana lyzed. As to Bale Robe educational radio, the program sched ule Of 2007 E.C shows 

that the radio stat ion transmits fo rma l education from Monday to Fr iday and new program s of 

Eng li sh Language is transmitted fo r grades I to 6 from Monday to Thursday. The schedule 

furth er adds that first semester transmi ss ion is fro m Septem ber 26 to January 1/2007 E.C. The 

second semester is from Febru ary 16 to May 2 1 12007E.C. Accordi ng to th is document, there 

are no transmissions du ring publi c ho li days. 

According to the focu s group di scuss ion respondents and the documents o f the rad io station, 

there are short messages from Monday to Friday between transmissions. These messages are 

about health , ed ucat ion nu triti on, women 's affa irs and the ri ghts of children, breast feeding 

and traffic safety. 

4.3.1.5. Specia l Need Learners 

In the deve loping world, ICTs (specia lly, rad ios) are used large ly to increase access to and 

improve the re levance and quali ty of ed ucation . They have demonstrated potentia l to increase 

the options, access, parti c ipation, and achievement fo r a ll students. It is also impoltant to keep 

in mind that ICTs in educat ion are a potential doub le-edged sword-while they offer 

ed ucators, too ls to extend education to hitherto inaccess ible geographi c regions, and to 

depri ved children and empower teachers and students through info rmation, there is a lso the 

danger that such tech nologies may furth er widen the gap between the ed ucati onal haves and 

have-nots. Moreover, students w ith di sabiliti es can also be part of the excluded g roups of 

learners, if not ca re is not g iven. However, techno logy is only a tool and the success of ICTs 

in enhanci ng the de livery of qua li ty educati on to the needy, w ithout widening the gap, will 

depend largely on po licy level interventions that are directed toward how they must be 

deployed in schoo l education. 
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As to the Bale Robe educationa l rad io, since the producers write for the ear (as they cla imed), 

there is no room for the students who cannot hear the radi o programs. For the question rai sed 

rega rding these spec ial need learners, most of the inform ants responded that there are no 

strategies the radio station is usin g to address them , but this j ob must be done by the 

govern ment is thei r fi na l agreement. Though the majori ty of them sa id this, still some argue 

that as some schoo ls in Bale zone are helping those students through class teacher and they 

mentioned the Galama Schoo l in Robe town. To ex plain the issue of specia l need lea rners and 

the challenges re lated to th em, one o f the focus gro up discussion parti c ipants says: 

Special need leam ers are also our citizens and they deserve educational equity. Radio is for 

the ear. We do not have specialists to help them. But, the government must train some class 

teachers in signs and brailto help them understand Ihe contents of the radio education. These 

students may see and touch. So, they have 0Plions to learn and the governmenl should give 

al/elltion during curriculum design (Personal interview A pri I 27, 20 I 5). 

According ly, Schola rs, Heininch, Russe ll , Molenda, and Smaldino (2002) noted that the va lue 

of radio tech no logy and recomm ended its use to in crease and im prove learners imag ination 

and listen ing skill s. They recogni zed the importa nce of rad io as a mediu m that rel ies on a 

sing le sense (hea ring) and with which listening is the only method o f learn ing ( Ibid). 

Unfortunate ly, radio cannot be fo r a ll as there a re students who can not hear. For the quest ion 

to both the individual in-depth interv iews and focus group d iscussio n palti ci pants, about what 

the radio station is doing to he lp these spec ia l need students, the resea rcher got re lated 

answers, but with hesitation to confidently thin k the radi o is o f vari ous fo rm ats by the 

respondents. On thi s issue, o ne of the focus gro up di scuss ion palti cipants says: 

This question is I·elated to the rights of evelY citizen to get equal opportunity to education 

fa irly. Our radio does nOI have the mechanism to help Ihell1. But, these students may see by 

their eyes. 1 believe they must be supported to get the concepts of radio educatiol7. For nolV, 

tile simply write/or the ear and the goverlllJlenlllJlfsllrain SOllie class teachers 10 help them. 

Additionally, different formats of radio programme must be implemented at nalionallevel by 

policy. 

90 



This narra tion shows that the parti cipants are ready to help these special need ea rners as they 

believe in addressi ng and re lat in g the issue to hum an rights. Accord ing to the idea of the 

researcher, the governm ent shoul d include in to the curri culum to support these students who 

cann ot hea r on th e radio to be helped by the alternative formats they can afford because the 

rad io has the power to support ed ucation if wel l-des igned in advance to reduce the problems 

that may emanate from lack of educational equity. 

It is from thi s angle that hea ri ng- impaired students in one learn ing circle c lass wrote to 

another class about what it is like to be deaf and how th ey are often treated as stupid (Riel, 

1992).lt is of great concern fo r any concerned body to be part of the so luti on fo r these 

students of hearing d isa bility. Students with hearing-impairments are those who have a 

hearin g loss that in terferes with the ir ab ility to process linguistic in fo rmation through auditory 

channels with or w ithout am plification. These days, thanks to technology, there are different 

ways of assisting peop le w ith disabili ties and the case of hearing prob lem is not exceptional. 

Therefore, it is poss ibl e to adhere to the dev ice that is used to help these students. 

That is why the researcher is recomm endin g one device which has been used since the 1800s. 

It is ca lled an Ass istive Listenin g Device (ALD)-any dev ice that is used to enhance a person' s 

residua l hearing. Beyond ALDs, telecomm unications devices have been created to assist 

students w ith severe hearing impairments by making use of other abilities, such as sight and 

touch. The Ass istive Li stening Devices at early tim e was work ing in such a way that horns 

were held to the ear to co ll ect and focus so und waves. Certa in pitch ranges were amplified, 

depending on the dimen sions of the horn, and no externa l power supply was used . 

4.4. Feedbacl, collection Mechanisms of Bale Robe Edncational Radio 

It is fact that radi o is one of the most affordable educational techno logies ava ilab le fo r th e use 

in ed ucation and development in developing countri es. It is the most access ible of all the 

media for open and d istance lea rning. In even the poorest countries like Ethiop ia, most peopl e 

can be reached through rad io, at relative ly low cost. 
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It broadcasts words, mu sic and othe r sou nds, and in the case of digita l rad io , it can also be 

used to transm it data in the fo rm of text and graphics. 

Bale Robe educational rad io is g iving both forma l and informal education types for the Bale 

zone and beyo nd. This radio uses analogue stud io to serve its aud iences as the researcher saw 

it during observations and the informants also confi rmed th is. Accordi ng to the indiv idual in­

depth interviews and foc us group d iscuss ion palt ic ipants' responses, the radio has the 

mechani sms of co llect ing fecdbacks even though any forma l aud ience research was not 

conducted so fa r on its practices and customer satisfacti on level. 

Feedback is very important for any instructional medium and the issue of radio cannot be 

exceptional , if not more important. Accordi ngly, Satyanarayana a nd Sesharatnam (2000) 

found that rad io is useful in providing remed ia l tutorials, or some other forms of tutoria l 

based-feedback; providing correcti ons, a lterations or updati ng of material, where pri nt remake 

budgets are limited, or where prin t can not reach students quick ly enough; recordings of 

natura ll y occu rrin g events . 

The popularity, ava ilabili ty, and low cost of radi o made it a conven ient and practica l mediu m 

for use in program s for learn in g at a distan ce and is mostly used in combination with other 

media, such as w ith print medium followed by face-to face teaching to be effective in its 

instructional ca reers. It should also present materia ls in a dramatized fo rm , enabl ing students 

to identify w ith the emotions and viewpoints of the main partic ipants prov id ing an alte rnative 

v iew to that presented in the correspondence text andl or televi sion programs; and enab li ng 

students to perceive the d iffe rent points of view that ex ist, and observe ideas being 

challenged, th rough di scuss ion and interv iews. Si nce both aud io and text are broadcast 

s imu ltaneous ly, the lea rn er at the rece iv ing end gets high quali ty and low cost teach ing. It is 

also used for peer group di sc uss ion at the receiv ing end after the broadcast, which indicates 

radio-text could be used for variet ies of objectives (Chaudhary, 1996). To achi eve its 

in structional objecti ves, Ba le Robe educationa l rad io, accord in g to the manager of the station , 

uses the fo ll ow ing strateg ies to co llect feedback s: 
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Letters written to the rad io station from the audiences through P.O. Box. 09 Goba, even 

though letters are less these days, accordi ng to the majori ty of th e responden ts, phone ca ll and 

even the aud iences come in person to the stat ion. These feed back co llecting strategies are 

from the ind iv id ua l in-depth interv iews and foc us group d iscuss io n part ic ipants' responses, 

but the researcher did not see many audiences who came to the rad io station during the 

observation times. In educational in teractive radi o program s, feedback covers questions, 

answers, and/or commands about the sessions taugh t. 

Even though Ba le Robe educat iona l radio did not conduct full-fled ged research about its 

e ffectiveness so far, there are some dev ices whi ch are used to create interactivity with 

commun icat ion media in education for really effective educationa l rad ios: Telephones, 

te lephone lines, Internet lines, emai ls, fax machines are some examples of these too ls to create 

interactivity circuit. Interactivity looks li ke a circuit, because the messages from radio goes 

through learner/audiences, and feedback from learner/audiences goes through rad io program 

(consequently, feedback reaches the instructors or program presenters of rad io program). It is 

very important fo r any media institution to co llect feed backs and im plement the com ments of 

the audien ces so that so und dec is ion can be g iven according ly. 

Moreover, equally, if not mostly, education is easily delivered to students who do not have 

ex perienced teachers and enough materials to support the fo rmer. That is why interactivity is 

given more attention these clays and electronic med ia can play important ro les in thi s area, 

especia ll y, rad io ca n be good fo r developi ng countries like Ethiopia because it provides easier, 

cheaper and quicker access (Adams & Massey, 1995) to indi spensab le knowledge fo r learners 

than high-tech comm uni cat ion med ia does. With interactive rad io programs in di stance 

ed ucation, know ledge sha ring process is changing from an emp has is on teacher-centered to 

learner-centered learning m ilieus and from lecture-based ed ucation to co llaborat ive real life 

interactions. According to the indi vidual in-depth interviews and the focus group discussions, 

Ba le Robe educationa l radio has different challenges to fu lly col lect the feedbacks 111 

consistence way and implement them and th is is the concern of the fo llow ing sub-titl e. 
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4.5. The C hallenges of Bale Robe E duca tion a l Radio 

It is poss ibl e 10 argue as creati ve and innovati ve applications o f in formation and 

communication lechnologies (I CTs) have long been seen as im porlant potential too ls to 

enable educational reform processes improvin g both access to education, and the qua lity of 

that ed ucation . Among them, radio is one. Even though there are many advantages, it is lhere 

are a lso some limitations of radio for educati ona l purposes. 

Am ong them, the fo llowin g are some: it inherentl y lacks in teraction; instructor feedback and 

clarificalion are genera lly unava il ab le; instrucl ion cannot be interrupted or reviewed by 

students (u nl ess it is tape-recorded); th e pace oflhe lesson is fi xed; nole taking is difficult for 

some; and ti me for renection is minimal. To overcome these drawbacks, preparation, 

support ing materi a ls, and fo llow-up exercises are recommended when poss ible (Mcisaac and 

Gu nawardena, 1996). 

Regardin g Bale Robe educational radio, it IS serv ll1g its learners through both formal and 

informal ways, but there are a lot o f challenges that hinder its capabili ty. Accord ing to 

ind ividua l in-depth interviews and fo cus group di scuss ions, thi s to pic was the most appea li ng 

to a ll o f the key informa nts and agreed up on. All of the partic ipated informants agreed up on 

the fo llowing types of challenges : fi nancial , material, techn ical, wave interferences and the 

in visibl e hand interferences . To furth er clar ify the extent of challen ges, one of the focus group 

d iscuss ion paltic ipants' remarks: 

Atlhefirsl place, our studio is analogue. We are competing with other digital sludios in 

OI·OInia. Bale Robe educational radio studio is the first in Oroll1ia. Gilllbi and Ihe other five 

Orolllia sludiosfo/loll'ed ours. Now, our studio is the last by 1I10dern facilities in Orolll ia, 

whereas Harar studio isfully digital and Ihefirst. There are also other challenges we have 

like lack of training, lack of budget, our salmy is loll' and our materials are also old. 

Sim ila rly, the other informants have the ca rbon copy of the idea of the above inform ant. The 

manager of the rad io stati on also add s to thi s by cili ng tan gibl e exa mp les of the problems. 
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The prob lems he emphasized are lack of digita li zed stud io, absence of contra l over the 

fi nancial sector of th e station, as it is un der the zone, and the mater ials are also o ld. He even 

recall s that as Ethiop ian Airlines wrote a warn ing letter to the station due to the d isturbance 

the old antenna of the station over the ni ght by giving light, unexpected ly. 

The invisible hand s over the rad io stati on are a lso some of th e contributing facto rs, accord ing 

to the ind ividua l in-depth interv iew d iscuss ions. Acco rd ingly, even though thi s rad io is 

responsib le to th e Oram ia educati ona l bu reau, by practica l job, it works with zona l 

ed ucational office, too, and the zone itse lf contro ls the fin ance office of the rad io station; 

whi ch led the employees comp lai n and agree up on as th is is unfo rtunate fo r them. From its 

historical and theoretica l perspectives, Jaminson and McAnany (I 978) repOit th ree main 

advantages of ed ucational radio: (I) im proved ed ucational qua l ity and relevance; (2) lowered 

per student educational costs; and (3) improved access to education, particularly fo r 

di sadvantaged groups. For Ba le Robe educationa l radio, accordin g to all of the partic ipants, 

thei r job is bei ng underm ined by the materia ls they use. The moral of the employees is 

decreasing. 

To high light the cha ll enges of the radio station, one of the ind ividual in -depth interview 

participants says: 

Ourjinance office is controlled by zone. We cannot buy any material by ourselves. We do not 

have any generator now as the only one thell we had been burnt; no one is asking us about 

how the job is going; we do nol have motorcycle; we do not have service except one Toyota 

car, Even though we are serving lI1illions of learners, our role is being undermined. 

I think something lI1ust be done to alleviate usfroll1these challenges (persona l interview Apri l 

29, 20 15). 

The other problems of th is rad io that the focus group discuss ion partic ipa nts ra ised were the 

d ista nce of the stud io from both the stat ion and the fina nce sector as the stud io is 10kms 

(found in Goba town) away fram the rad io station and the fi nance sector which are found in 

Robe town. Add itionally, the researcher confir med that the materia ls they are using are o ld 

and analogue. 
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Moreover, there are a lso irrep laceab le analogue materials sto red in the store and one of the 

indiv idual in-depth interview parti cipants to ld the researcher as these materia ls were there for 

more than 10 years. As the focus group di sc uss ion and the individual in-depth interview 

participants to ld the resea rcher, the waves o f Oromia and Ethiop ian rad ios are also disturbi ng 

their radio usi ng the strong transmitters. 
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CHAPTER FIVE: CONCLUSION AND RECOMMENDATIONS 

5.1. Conclusion 

Several stud ies have shown that educationa l rad io plays a key ro le in the support of I'o rmal­

curr iculu m-based education. It can also serve in giv ing in formal education on the issues of 

interest to the community through entertainm ent. Accordin gly, it serves the community as a 

watchdog and ho lds those in power accountab le fo r their actions. It g ives chances and 

support for c lass teachers and students on some selected topics so that the possi bility of the 

quality of educat ion w ill be hi gh. Moreover, schoo ls in the remote areas and with limited 

qualified teachers and educationa l materi a ls can bene fit fro m educat iona l radio. The fi ndi ngs 

of the study showed that th e Ba le Robe ed ucati onal rad io has been g iving both curr iculum­

based fo rmal education and entertainm ent-based infor ma l edu cation to the community. 

Another po in t that the ana lys is of the study has revea led is that Ba le Robe ed ucational radio 

produces form al educati on programm es depending on the plans and schedules of Oromia 

educational burea u. It is a lso produc ing programs that promote the language and cul ture of the 

communi ty through informal education. 

Accord ing to the ana lys is o f the indi vidua l in-depth interviews and th e schedul e of the 

Program format, Bale Robe educational rad io is prod ucing num erous enterta inment 

Programs on th e to pics such as education, agric ul ture, health , gender, youth, good 

gove rnance, language and cultura l issues . According to the result o f the data analys is, the 

radi o station is us ing very o ld and ana logue materi a ls to serve the communi ty . The resu lt of 

the data analysis also shows that the rad io is cover ing other zo nes beyond Bale usin g the only 

I OKW transmitter even though its quality of tran smi ss ion is decreasin g as a result o f various 

factors. 

Moreover, the radio station is not implementing the rare feed backs it co llects from the 

audi ences th rough phone ca ll , lette rs and sometimes in -person so that its being a forum fo r 

dialogue among the com muni ty is also very rare. 
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The findin gs o f the study shows that the radio stat ion ha s man y experienced empl oyees, but 

the ability of the station on serv ing the comm unity did not save it from cri tici sms as they have 

not been doin g any audience research to evaluate the status of the programmes from the 

li steners so that updating issues rema ined stagnant. Moreover, Bale Robe educational radio 

also works with d ifferent NGOs on diffe rent projects, but the motivation of the emp loyees is 

low here. 

The findin gs still show that the radi o station is responsible to the O romi a educational bureau, 

but the dig ita lizat ion process of thi s media institution d id not get answer yet, even though it 

was the first estab lished studi o in Oromia. Accordi ng to the ana lys is o f the focus group 

discuss ions and the program schedule, Bale Robe educational radio has vari ous challen ges 

like lack of di g ita lization, budget, traini ng, attention from concerned bodies, power and 

authority on the finan cial sector and log istics. 

Finally, the findings of the study identified that Ba le Robe educationa l radio is trying to 

compete with d ig ita l and semi-dig ita l educational radios in Oromia by depending on outdated 

sty les of producti on and editi ng to serve the community. In this regard, a ll the focus group 

discussion and individual in-depth in terview participants agreed. Moreover, the observations 

conducted by the researcher and the documents in the radio station also confirm thi s mode of 

practices. 
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5.2. Recommendations 

These days, ed ucational radios are supportin g curriculum-based formal ed ucation and 

info rm ally, too, educatin g the communities regardless of the various cha ll enges they face. 

Ba le Robe Ed ucationa l Radio ca nnot be exceptional. Depending o n the fi nd ings of the study, 

the researcher gave th e fo llowi ng recommendations : 

1. Federal Mini stry of education should prov ide the rad io stat ion with digital materia ls. 

Th is is because of the bas ic natu re of the materi a ls with which the employees work. 

This means, the Bale Robe educationa l radio studi o is still analogue. Therefore, MoE, 

specifica lly, educati ona l media agency, cou ld prov ide th e rad io stat ion with modern 

digital materia ls so that the station will use them to sati sfy its customers. 

2. Orom ia educationa l bureau mu st address the issue o f financial sector of the station and 

so lve the budget-related cha llenges. 

3. Bale zone must give due attention to the radi o statio n and support it through different 

needed ways depend ing on its questions. These could be: Re lieving the rad io station 

from the financial sector which is controlled under the zone. Prov idin g the station 

w ith log istics like moto rcyc les, computers, printers, new dig ital recording materials 

and, even, cars. These recomm ended fac ili ties and conditio ns a re what the statio n 

needs desperate ly. 

4. Madawalabu Uni vers ity may give different commu ni ty-based trainings and material s 

to the radio statio n because the find ings o f the study revealed that the employees lack 

trainin gs and d igital materials. 
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APPENDIX A 

Addis Ababa University 

School of Journalism and Communication 

Master of Arts 

Addis Ababa 

Questions Raised for Bale Robe Educational Radio Participants 

(English Version) 

Focus Group Discussions-(16 Employees). 

I. What is the general object ive of Ba le Robe ed ucational radi o? 

2. How do you manage the station? Co uld you expla in its structure? 

3. What are the subjects produced! broadcast through thi s radio? 

4. To wh ich g rades yo u prod uce!broadcast the program mes? 

5. Does thi s educational radio consider spec ial need learners? [f no, why? And if yes, 

how? 

6. Who are the participants in the production process? 

7. How do you produce the educational programm es? 

8. What are the languages the rad io station uses? 

9. Does this rad io have informa l education to serve the community? If yes, coul d you 

mention its name and exp lain how it benefits the people? 

10. Do you co llect feedback fro m learners? If yes, how? 

II. How do yo u think about the clarity of the transmi ssion? 

12. Wh at are th e maj or chall enges in your practices? 
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APPENDIXB 

Individual in-Depth interviews- (7 Employees) 

1. What is the main job of Bale Robe ed ucationa l radio? 

2. From where does the rad io station get fund? Who are the shareholders and is there 

any prob lem re lated to its finan cial implementation? 

3. What are the subjects produced! broadcast through Ba le Robe educational radio? To 

whi ch grades? 

4. Does thi s ecl ucationa l rad io consider special need learners? If no, why? And if yes, 

how? 

5. How many days does th e radio station broadcast in a week? What is its coverage? 

6. Who are the pa.ticipants in the production and management activ ities of the rad io 

station? 

7. How do you produce the educationa l program mes? 

8. Do you have mechanisms of collectin g feedbacks? If yes, what are they? 

9. How do yo u thi nk about the cla rity of the transm iss ion? 

10. What are the major challenges in you r practices? 

120 



APPENDIX C 

Obse rvatioll Checklist prepared for Bale Robe Educational Radio Station 

Date: _ ___ _ 

Time: 
----~ 

I. Where the location of the rad io station is? 

2. What do the Buildings/offices look like? 

3. What does the stud io condition seem? 

4. When is the time of entry for employees? 

5. What do the Documents of the ed ucational radio look like? 

6 . Does the programmes ' schedule exist? 

7. Are there vis ible cha llenges? 

8. Are the re interruptions during wo rk time? 

9. What do the Equipment condit ions look like? 

10. Is there unusual emp loyee behavior? 

II. Are th ere body lan guage comm uni cation types? 

12. Are there suitable libraries and books? 

13. Are there different Empl oyees ' category/sectors? 

14. Are there human traffics/entries and exits? 

15. Ca n C lothing, age, sex of employees identifiable? 

16. What people do? 

17. Who does what? 

18. Who interacts with whom? 
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APPENDIX D 

Yllllnivarsiitii Finfinneetti 

Mana-Barnoola Gaazixeessllmmaa fi Kominikeeshinii 

Digrii Lammaffaa 

Fillfinnee 

Gaafilee 

Hojjattoota Raadiyoo Tamsaasa Barnootaa Baalee Roobeetiif Dhiyaatan 

(Afan Oromo Version) 

Gaa filee Marii Garee Xiyyceffannoo (Namoota 16) 

I. Kaayyoon gooroo barn oola Raadiyoo Baa lee Roo bee l11 aali? 

2 .Buufata kana akkal11 itti hoogganlu? 

3. Gosootni barnootaa raadiyoo kanaan darban maa l fa 'a? 

4. Kutaa meeqalTaad haaf fa 'a tamsaastu? 

5.Saganlaa n barnoota raad iyoo kun ij oo ll ee fedhii addaa qaban n l hi rl11aachi saa? yoo 

hirm aach ise akkamitt i? Yoo hin hirl11aachifne maa lii f? 

6. Warreen qopheessan eenyu fa ' a? 

7. Saga nlaa barnoolaaa akkamitti qopheessitu? 

8. Afaan barnootaa buufatichaa kal11 fa ' a? 

9. Raadiyoon ku n barnoota a l-id ilee kan hawaasaafjecha qopheessu qabaa? Yoo jiraate maa l 

Fa'a? akkal11 itli hawaasa tajaajila? 

10. Yaad-deebii d haggeeffattoota irraa ni funaant uu? Yoo funaa ntan akkamitti ? 

II. Q ul qullin a ta msaasaa irratt i yaada maal qabd u? 

12.\Vantool1lli hojii keessan keessalti isin rakki sanl1laal fa'a? 
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APPENDIX E 

Gaafilec Marii TokkoTokkoo (Namoota 7) 

I. Hojiin guddaan buufata Raadiyoo Baalee Roobee maa li ? 

2. Buufalll i kun bajala eessaa argata? Qooda fudhattoonni buufatichaa eenyu fa'a ? 

Rak koon fayya dama bajataatiin wal-qabatee is in mudataajirujiraa? 

3. Gosootni barnootaa raadiyoo kanaan darban maal fa 'a? Kutaa meeqaffaadhaaf fa'a 

dabars itn? 

4. Sagantaan barnoota raadiyoo kun ijoollee fedhii addaa qaban ni hirm aachi saa? yon 

hirmaachise akkamitti? Yoo hi n hirmaachifne maa liifi? 

5. Buufatn i raadi yoo kun 

ham m3l11 i? 

torbanitti guyyaa meeqa tam saasa? Hagu uggiin lsaa 

6. Warreen qopheessanii fi hogganan eenyu fa 'a? 

7. Sagantaa barnoolaa ak kamitti qopheess ilu? 

8. Yaad-deebi i dhaggeeffattootaa ni funaan!uu? Yoo funaan!an akkam itti? 

9. Qu lqull ina tam saasaa ir.-alli yaada maal qabdu? 

10. Walltoonni hoji i keessan keessatt i isin rakkisall lllaal fa ' a? 
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APPENDIX F 

Individual In-depth interview participants 

No. Names Sex Age Role Ex pcrienee(Y I's.) 

I . A lemu Oawo M 50 Manager/prod ucer 28 

2. Gemechu Geleta M 52 Producer 31 

3. Getechew Tefesse M 55 Technician 32 

4. Fikadu Shibiru M 56 Techni cian 32 

5. Kuba Getachew F 35 Prod ucer 12 

6. Habtamu Ketema M 34 Adm in istration 12 

7. Itagegno Relechew F 58 Adm in istration 36 
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APPENDIX G 

Names of Focus Group Discussion participants 

Group One 

No. Na mes Sex Age Role Ex perience(Yrs.) 

I. Siraj Abduljelil M 40 Producer 19 

2. N igussie Kebede M 52 Producer 30 

3. Gemechll Geleta M 52 Producer 31 

4. Kuba Getechew F 35 Proelucer 12 

5. Getachew Teresse M 55 Technician 32 

6. Fikaelu Shibiru M 56 Techn ician 32 

7. Habtamu Ketema M 34 Adm inistration 12 

8. Abebec h Abera F 34 Adm i n istrati on 13 

GI'O Up Two 

No. Na mes Sex Age Role Ex perience(Yrs) 

I. Mokonn in Tsegaye M 27 Technician 7 

2. Mulu Tilahun F 55 Techni cian 38 

3. Getachew Ad ugna M 42 Producer 20 

4. Fikadu Shibiru M 56 Techn ician 32 

5. Getachew Tefesse M 55 Technic ian 32 

6. Mese lech Mulu geta F 34 Techn ician 14 

7. Habtemu Ketema M 34 Administration 12 

8. Kele la Bekele F 56 Producer 35 
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