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Abstract

The study was designed to evaluate the grammar contents aftEregitbooks of grades 5-8 in
Oromia Regional State. The evaluation includes grammar eagraexplanations of rules,
selection, sequencing, repetition of items and difficulty levelhef contents. To conduct the
study, a purposive sampling technique was used to select the texttbmlkshools and the
teachers, and content analysis was also employed. Four Erepitlodks (grades 5-8), 32

classrooms (from 8 schools) and 143 English teachers were selected foryhe stud

The study revealed that the contents of the textbooks areesklacline with the social and
environmental backgrounds of the students. However, the exercises ooks lack clear
instructions, contexts and exhaustive questions that are releyaantitular lessons. There are

also shortages of explanations about the grammar rules presented in all xitbibekse

The findings also show that the sequencing of the grammar corgexdsquate in that there is
a single grammar rule presented at a time. However, manyrg@aitems are not repeated in
subsequent units and grades. Moreover, there is little attention paahtngr contents of the
whole textbooks, and many grammar items such as tag questionsnamdrss nominals,
phrases and clauses that need to be taught to primary schoatrclatér not addressed in the
books. Furthermore, the study shows that there are no grammar sesfireaiews, glossaries,

and activities in any of the textbooks.

VI



Chapter One
Introduction
1.1. Background of the Study

Textbook is a book dealing with a definite subject of study wlsckystematically arranged,
intended for use at a specified level of instruction, and used ascippl source of teaching
material in classroom (Good 1978: 5). It is a teaching materegared for different levels
based on the curriculum of a certain subject to facilitate tegdbarning processes. Hence, it
serves as a vehicle for transmission of knowledge in school, aneg@ace various things as
main source of information (Garner 1992: 53). It is also a prominenh angthe process of
constructing various ideologies and beliefs, and as a reflection tigteey, knowledge and

values that are considered to be important by certain groups in a society.

Heilenman states that “[t]lextbooks are the place where teathdents and curriculum meet,
and everyone, that is, teacher, methodologist, researcher, curricuketope and even
student, uses them and has opinions about them” (1991: 104). Although textbooksdmave be
parts of education for centuries, we know very little about how teaamel students use them.
Textbook features that affect long-term outcomes and reciprofftakmces of teacher and
students’ experiences on the form of textbooks and on other issuan teghdy speculative
(p.112).

The roles and uses of textbooks, particularly, those of foreigudgegteaching are numerous.
Teachers rely on textbooks, and textbooks provide proficiency and gefouriioth teachers
and students in shaping contents, scope and sequence. Hutchinson and Torres (196e315)
that “textbook is almost a universal element of foreign languegehing: ... no teaching-
learning process seems effective and complete without releastbbok, usually, in primary

and secondary schools.”

Textbooks are also psychologically essential for students whoseegsognd achievement can
be measured concretely. Students often show expectations about usixitpomk in their

particular language classroom and believe that published nimteaige more credibility than
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teacher-generated materials. At best, textbooks are seemagations of materials that help
compensate for inadequate teaching or save the time and troutdvalbping material by
teachers who are generally sensitive to students’ needs aeffi@ent in terms of time, effort,
money and quality. Textbooks can, thus, reduce potential occupationabamvenhd allow
teachers the opportunity to spend their time by undertaking morthwhile activities
(Heilenman 1991: 109).

Moreover, textbooks are effective resources for self-directingceswf ideas and activities,
reference sources for students, syllabuses where they ma#elgttermined learning objectives
and support for less experienced teachers who have yet to gain icheacef(Cunningsworth

1995: 71; O’Neill 1982: 17; Sheldon 1988: 23).

With regard to textbooks of foreign language teaching in prireanpols, the main aim is to
enable students use the language correctly and fluently. Ityisroalwider sense that students
acquire an insight into other knowledge with the language. The contentmd should be
targeted for the development of communicative competence, awarehdhs nature of
language, and insight into the foreign culture and positive attitudadsvothers (Pingel 1999:
112).

Foreign language textbooks for primary schools should contain grarmomtgach basic
principles and items of language. Such textbooks of grammar showtstwdeert structures
of language (Heilenman 1991: 106). They present many linguisticntsrappropriately and
proportionally in line with the basic skills of listening, speakingading and writing, and

vocabulary.

The activity of organizing contents in language textbooks in Ethigpitone by the Institute
for Curriculum Development and Research (Language Panel). Howeses,i$ a field called
Educational Linguistics under Applied Linguistics that uses lingulnowledge to make a
language accessible to students by including linguistic strgctnreextbooks. The structures
are described appropriately so that students can produce correct $ormdsnd sentences of
a language as accurately as possible. This is done using infomnsatd research on the

language which could be either the result of theories or descriptions, or botl1 9B1is36).
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Although it is claimed that the contents of English textbooks of pyireahools in Oromia
Regional State include items of grammar, vocabulary and gKillenguage, grammar is

included with little consideration of appropriateness and proper explanations.
1.2. Statement of the Problem

Teaching of grammar rules in primary schools is not just helgindents learn grammatical
theories and concepts, but also use what they have learned in pgodaanmatical sentences.
The importance of textbooks is seen in relation to their roleadititating foreign language
teaching-learning processes in classrooms. However, it should riakdre for granted that
they are free of errors, biases and inaccuracies. Hence, texdbablsis and evaluation is
needed to update the contents, reduce errors and biases, and proridation about the

overall contents.

There are a number of textbooks which are being used without rigovalston of the
adequacy or inadequacy of their contents. On the contrary, thereorsalerable studies
conducted on textbooks though they do not focus on analysis of the grammar contentssof grade
5-8 English textbooks.

On a personal level, | have been training primary school teachdifferent zones of Oromia
for the last three years (2005/06-2007/08). | have observed grammabttdénps in the
teaching-learning processes while supervising the traine@sgdieir practicum. This might
be due to the problems of grammar contents in the textbooks of the sd¢hasis. study, |

intend to deal with the following research questions:

» Do the textbooks contain grammar contents with necessary explanaimhs

illustrations?

* Are the textbooks prepared considering the processes of sequergeatitian, and

level of difficulty across grades and levels?



1.3. Objectives of the Study

The main objective of the study is to briefly evaluate gramroatenits of grades 5-8 English
textbooks of Oromia Regional State. Based on this, the followingfispebjectives are in
focus:

* Assessing whether the textbooks provide exercises and activitiekna with

presentations and explanations of grammar contents.

» Evaluating selection, sequence, repetition and difficulty levels amgrar contents

within and across grade levels.
1.4. Significance of the Study

The study under consideration contributes to the improvement of fdegignage textbooks,
particularly, at the second cycle of primary schools. The followmay be considered as
contributions:

* Providing feedback for textbook writers and educational planners.

» Creating awareness, among second cycle primary school Engldtetgaon how to

present grammar contents of textbooks.

* Forwarding suggestions as to how second cycle primary school studengsactice

with the language appropriately.
* Indicating to teachers of the region the benefits of teaching grammartagibooks.

1.5. Scope of the Study

The series of textbooks prepared in Oromia Regional Stateddeg 5-8 are the subject of this
study. The analysis focuses on the contents of grammar to tlusiercof other materials like
syllabus and teacher’s guide. Furthermore, the teaching methods aanihdeactivities in
language classes are not considered except some actialaedr to implementation of
grammar teaching, and variables like availability of otherends (radio, chart and pictures)

are out of the scope of the study.



Chapter Two

Review of Related Literature

2.1. Conceptual Framework
2.1.1. The Contribution of Linguistics to Languag Teaching

Language is the chief medium through which people express tlaiomships. Unless one can
understand and use language to make meaning out of reality, he islgdramdicapped in
adjusting himself to the demands of the world in which he lives. Byguanguage, a child
uses his creative power to make meaning out of reality. tlir@ugh such exercises that a

person comes to greater mastery over his/her environment (Rodgers 1968: 40-41).

The relation between linguistics and the actual materialsise for teaching is an indirect one.
Linguistics alone cannot provide the criteria for selecting, orgasr presenting the content of
teaching, but it is applied to the raw data of statements, alud @dinguistic description of the
data (Corder 1974: 143; Rodgers 1968: 114). It is hard to imagine languaggstengght
without reference to the available language descriptions. In #sis, d.inguistics is always
relevant for language teaching. Most foreign language teachiegsased on the assumption
that linguistic structure has some psychological realities,tlaaidlearning is made easier if
similar pieces of language are taught together and dissimiles are treated differently
(Corder 1974: 143).

The contents to be taught are based on the descriptions made bstdinigut the writing of a

language textbook is a specialized activity, and is not the #angeas describing a language.
The textbook writer needs to have some acquaintance with thelattawards language and
with the foundations of linguistic theory which underlie a good dessnptitherwise, he/she
will almost certainly fail to make the best use of whatevatagegical methods he/she is

seeking to apply (Halliday, et al. 1965: 169).

Textbook writers base the contents to be taught on what they knowedhadanguage. Since
in practice, they do not base their teaching on a single descrigimriedaching will reflect

different approaches to language (Wilkins 1978: 18-19).
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In reality, the place for Linguistics is in the preparation eftlhiooks and other teaching
materials one uses in classrooms according to which the curri¢silorganized. These are the

points where Linguistic science has effect on language teaching (ha#idal. 1965: 187).
2.1.2. Perspectives on Teaching Grammar

Grammar teaching has been a point of controversy among schmlacenturies. There are
three views on teaching grammar. One argues in favour of gnaemmdaits centrality in the
entire language teaching process and the other argues againstltiseon of grammar in
language teaching. The third one lies in between the two opposisigepgves (Thornsbury
1999: 20 and Azaz007: 3.

2.1.2.1. Perspective in Favour of Teaching Gramar

There are strong claims that support the importance of incompgmtammar teaching as one
part of second/foreign language teaching. The proponents argue thatlpaopke language in
order to use it and accordingly, they should learn the rules indtireen engage themselves in

communication in order to apply what they have learned (Thornsbury 1999: 21).

The first argument sets grammar at the head of second/foreigualge teaching as a sentence
making machine. Unless one has the necessary knowledge about howatmards combine
with content words to convey meaning, it is very difficult to commat@ only by using
content words (Thronsbury 1999: 24; Cook 2001: 24). Azar supports this idea, t@sdista
contribution of grammar teaching as follows:

Language consists of predictable patterns that make what we say, read

hear and write intelligible. Without grammar, we should have individual

words or sounds, pictures, and body expression to communicate
meaning. Grammar is the weaving that creates the fabric. (2007: 3)

In connection with this, scholars like Cunningsworth (1984: 15), CelceidMi®91: 71),
Widdowson (1990: 11) and others underline the inclusion of grammar in seconghdang
teaching with no significant debatable issues. It is not optiomaksit is one of the key

elements necessary for effective communication to take place, Thpammar is sometimes



called the computational system that relates sound and meamiviglsn itself but impossible
to manage without” (Cook 2001: 19).

The second argument comes from ‘fossilization’. Thornsbury (1999: a@ssthat “[m]ore
recently, research works suggest that without some attentiomto l&arners run in the risk of
fossilization.” Similarly, Larsen-Freeman (1992: 19) has notedekeltiding the teaching of
syntax is opening the door for linguistic competence fossilizationteTisenothing difficult
than trying to explain certain grammatical structures aresridr students who know nothing
about the ideas of grammar. According to Azar (2007: 4), those leavhersvish to use a
language to the best of their ability, usually for academic pagyahould have fundamental
understanding in the target language grammar. Therefore, therdenaggrammar lesson that

draws some attention to form.

The third argument is related to the issue of ‘noticing’. Knog#gedf grammar serves as an
‘advance organizer’ which facilitates the language acquisitionepsocThe grammar lesson
students have learnt previously can help them to be fluent speakdrs lainguage if they
notice certain features of grammar while communicating natunadh others (Harmer 1987:
69).

2.1.2.2. Perspective against Teaching Grammar

The proponents of this thought forward different arguments. Theafggiment comes from the
view that language is a set of skills. From this point of view, gelg@irn grammar by doing it.
It is through experience that one can learn a language, and oaghhstudying it. It is
suggested that second/foreign language learners should not be etpasgyicit grammar
learning, rather there should be a situation where students ustarte¢ language to

communicate their ideas, opinions and feelings with each other (Thornsbury 1999: 20).

The second argument is related to the goal of second languagedeand communicative
competence. Here, linguistic competence is considered as onentlefmeommunicative

competence like sociolinguistic and discourse. Scholars who are iarfabf@ommunicative



language teaching believe that second language learneas@aine a language by using it and

teaching grammar is ‘valueless’ or ‘waste of time’ (Thornsbury 1999: 21).

The third argument against teaching grammar concerns theorieangiialge acquisition.
Thornsbury (1999: 21) states “[t]he fact that we learned ourdingfuage without being taught
grammar rules has not escaped theories for second/foreigmatdearning. If it works for
first language, why shouldn’t it work for the second?” Some schdlike Krashen, Chomsky
and others) identify the conditions in which first language is aajuarde applied in second
language learning. Acquisition can occur when learners are ekgosa rich variety of

comprehensible input in a comfortable environment which can trigger learners’ capaisty.

2.1.2.3. The Eclectic Perspective

Many scholars argue that lessening the disagreement betiveetwd opposing views is
possible. They believe that focusing only on one aspect of languatpntedefinitely results
in a defect which may not help learners acquire the languagiegly. Hence, they argue for
an eclectic view that takes the better of the two approaches. They say:

The middle way, covering both form and meaning, accuracy or fluency,

would seem to be the most sensible way to proceed, and indeed there

currently appears to be a general consensus that it is unwisegiect
either area. (Seedhouse 1997: 338)

Azar has also suggested that both form and meaning are insepgarahlage elements in
second/foreign language learning, and thus practitioners should give a daenpieasis.

Focus on fluency or accuracy? Do both, in proper balance given to the

students’ needs and goals. Have students worked with grammar

structures inductively or deductively? Students need both... Explicit
instruction or communicative exposure? Both. (Azar 2007: 112)

Cunningsworth (1995: 36) adds that grammar cannot be taught from meacusgd

instruction, that is, it does not only deal with the function of lagg. Thus, “[n]Jo one,
however, can produce functional course without also teaching languagestogrme are not
really choosing to teach either structure or function, but both.” @biss not mean that
developing learners’ grammatical competence is the goal of seaengff language teaching,



nor is explicit grammar teaching alone sufficient to guaraméaeners’ communicative

competence, but is one means to the end goal of language learning (Ur 1991: 75).
2.1.3. Explicit Explanation of Grammar

Grammar is a unique aspect in a language around which otherataaguage are bound. It
has no clear cut definition. However, scholars define it from their parspectives. Cook
(2001: 25), for instance, defines it as a way of telling peoplat wiey ought to say and the
knowledge of the structural regularities of language in thedsnof speakers. For Lado (1964
90), Brown (1994: 347) and Ur (1988: 61), it is a system for describingreas based on the
idea of smaller structures built up into larger ones. Harmer (14®)/:on the other hand,
defines it as the study and practice of the rules by which wardsge their forms and are

combined into a sentence.

The grammar of English is usually no less complex than thengaamf any other language. In
traditional descriptions of the grammatical system of English, fords morphology and
syntax. Within morphology, there are the internal forms of wordsatibns for case, number,
tense, agreement and certain kinds of affixes of derivation. Syets with descriptions of
relations between words, including their order. Both syntax and mogghbbve the function
of showing relationships between items in a sentence. For linginstdistinction between the
two is largely artificial because when one discusses synéanses concepts from morphology
and vice-versa (Wilkins 1978: 68). For instance, in talking about subjdztagreement in

syntax, the issues of inflections (morphology) of the words in the structuresae. ra

The main issue is the connection between conscious understandingl®faad the ability to
use it. Grammatical explanation is a way of teaching falotait language which is a form of
Linguistics. In the classroom, it is assumed that rules whieHemrned consciously can be
converted into unconscious processes of comprehension and production. Ifetievelp)f
teaching is academic knowledge of language, conscious undergtamdicceptable as a form
of English learning, but students who use the language need to be abtevért the academic
knowledge into the ability to actually use it (Cook 2001: 39-4; Rodgers 1968: 94).



It is essential for students to be able to manipulate gramahdbiens, but it is not enough;
students also need to understand the concepts expressed and the tagkedgdnrough a
particular grammatical element. Without the knowledge of grammiginier conscious or
unconscious, we would not be able to string words together in any mednvay; the

relationship between them would be tightly packed (Harmer 1987: 12).
2.1.4. Selection and Preparation of Quality Langage Textbooks

Textbook selection and preparation is an ongoing process, and remgreat deal of effort,
time and training. One should consider various points while seleatid preparing textbooks.
The aims of textbooks should be clear to students, and textbooks show\sntr to the
needs and levels of students. The contents are expected to estimgeto students, and should
include a variety of sufficient activities. The students should laésable to relate the contents

to their own experiences and cultural knowledge (Cunningsworth 1995: 31).

Textbooks are essential tools in the English language classroom. They atlewtstto interact
with words, images and ideas to develop their abilities in thinkeagling, listening, speaking,
writing and using different sources. Because textbooks are prineagurces for English

teachers, they must be selected and prepared wisely (Goldmann and Wolfe 2001: 15631).
2.1.4.1. Grammar Contents of English Textbooks

A good teaching curriculum is uniquely suited for the exercises aredogenent of individual
inspiration because its purposes, contents and methods are relateshttoity. Students
learning English at every educational level should be tawgbkpress their ideas in a good
manner (Rodgers 1968: 49-50). Unless grammatical knowledge is appteabing, speaking,
and more obviously in writing, there is little justification forespling a great deal of time in
teaching it. It is not sufficient to merely enable studentgdduce grammatical sentences; they
must know when and how to use them (Bright and McGregor 1978: 254).

Grammar lessons in textbooks should be based on examples fronferedhé examples,

exercises and methods of presentation will be affected by Hueipgteon chosen. The items to

be taught at lower and intermediate levels are, in moss,cmeuses of definite and indefinite
10



articles, concrete and abstract nouns with their plural and possefssims, personal,
possessive and demonstrative pronouns as subject and object in a semercestrdtive,
possessive and qualitative or determinative adjectives, and théiopascommon adverbs of
time, place and frequency with their positions and all common prepesif time, place and
direction. Both regular and irregular verbs are given attentioh thiir tense/aspect forms.
Another area to be focused on is word order in phrases and sentersed) basic structures
as affirmative, negative, interrogative with or without question words. Irtipeisentences and
guestion tags are also considered to be included in textbooks (Mack&y219-218; Wilkins
1978: 78).

2.1.4.2. Organization of Grammar Contents
2.1.4.2.1. Selection of Contents

Textbook writers usually decide on the language contents to be indlutieedbooks based on
national policies, scientific data, the demand of society, the enatuthe learners, and the
learners’ stage of development, including their linguistic backgroandsnterests. There are
certain criteria which textbook writers have to apply in contelgicBen. Regardless of their
curriculum design preference or their philosophical orientation, textboibdrsvhave to apply

the following criteria in choosing textbook contents including gramiessons (Dublin and

Olshtain 1986: 62).

2.1.4.2.1.1. Validity
Validity is the authenticity of the content selected. Conterdgcsadl for school can quickly
become outdated, and even incorrect. As new knowledge is discoveresht aormte assumed
valid may become misleading at best and false at worst. Thtyahust be verified at the
initial selection of the content, and needs to be checked at régglasals to determine if the

content continues to be valid (Brumfit 1983: 125).

For the content to be chosen as valid, it should coincide with the ebgecti the curriculum.
Validity of contents is also the degree to which it is clossynected with the desired

educational goals. Only those contents that actually do contributedswatcome should be
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selected. If content does not bring about change in the right dive¢ien no matter how
valuable it may be in other ways, it is not valid (Steenhouse 1975: 337; Ur 1996: 203).

2.1.4.2.1.2. Comprehensiveness
Comprehensiveness means that all the objectives stated in theulounrishould have
corresponding contents. It is required that valid contents must be prdordedvide range of
objectives because objectives without contents make no contribution to daeghbhwvihange
(Steenhouse 1975: 337).

2.1.4.2.1.3. Variety
Variety is closely related to comprehensiveness. Individuals lqintg different abilities,
capacities and backgrounds to the same learning tasks, and evolventiffeethods and
techniques. In addition, they have different interests and purposes. Wideaded school
experiences allow them to satisfy these interests and #eeirepurposes. Thus, textbook
writers should consider all these conditions in their activitiesr(iit 1983: 128; Taba 1962:

334).

2.1.4.2.1.4. Appropriateness

The requirement that contents should be suited to the level okteas best expressed in the
concept of readiness. It is clear that learning proceeds rffestiveely when the learner is
psychologically, physically and socially ready. When contennéaningful to a child, and
when one is cognitively and economically ready, then he/she wilt lBare easily and can
retain what has been learnt longer. Contents must not be swulditfhat the child cannot
achieve a bit of success; they must not be so easy that nosfiegded (Dublin and Olshtain
1986: 64; Steenhouse 1975: 339; Ur 1996: 211).

2.1.4.2.1.5. Relevance to Life
To say that educational experiences should be functional is tostugge they should have
maximal relevance to life. Transfer is greatest when theileg situation is most like the
situation in which the learning is to be used; contexts must berchdseh will enable the
student to apply it to life. It is only in this way that leaminecomes meaningful. From the

point of view of maximum transfer, what goes in the school mustdselg related to what
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goes on outside it. No school can operate successfully if it stésbfrom its socio-cultural
surroundings, particularly in a world of change. Contents can bigdsinly in terms of their
immediate significance (Brumfit 1983: 129; Ur 1996: 214).

2.1.4.2.2. Sequencing/Grading
Every contents of language cannot be taught at once; some contgntame before or after
some other content. Since any item to be taught must necessarméy before or after some
other item, textbooks are arranged in sequences of individual iteoi€@mbinations of items
(NP, VP, PP, clause and sentence) in various structures. Not df fitadnto the same phrases,
clauses, and sentence (Corder 1974: 308-309).

According to Cunningsworth (1989: 25), sequencing means the speed with hdistudent

progresses, how much new language item is introduced in a textbook,ah@pdrt new
grammatical structures are in relation to each other, how mucbuwlacgais introduced in each
unit and so on. What is important here is the amount of practice prowndgte iform of

exercises, explanations and other variables such as open dialoguesieaplays, after one
new language item has been presented and before the next onedscedt Sequencing
suggests that each step in the textbook should be small enough fotstodsope with at only
one time (Corder 1974: 296).

Textbook writers consider that sequencing/grading of contents nms tef complexities is
important in achieving maximum effectiveness in teaching. Howawest sequencing of
structures, even when done by competent and experienced experteedmdbased on
impressionistic judgements and vaguely conceived theoretical paadi@lorder 1974: 308).
Nevertheless, there may be some indications for sequencing tHmodiex from the

perspectives of grammar rules.

To teach language is to impart a new system of complex hahith are acquired slowly.
According to Lado (1964: 53), there are strategically certaasato begin, and sequences to
follow in teaching English grammar. One should begin with tegclientences, not with
words, and should order the sequences of textbooks on the basis of sentienos. fdnen,

sub-sentence elements, such as parts of speech, function words, andatmmdi$iructures, in
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connection with full sentence patterns are introduced. Linguisticétigse sub-sentence
elements are not free, and are not fully taught unless placedentence frame. It is after this

that new elements and patterns are added to the preceding.

2.1.4.2.3. Repetition/Recycling

Repetition is the principle of organizing contents in a textbook thredgbh items presented
once are repeated at different times both in the same textbook #rat ivhich follows. Each
language item is presented and practised once in a contexdudhile and then practised
further in a variety of communicative activities. Students mgetihe structures for the first
time would probably have difficulty in coping with the variety uth a limited time scale, and
would therefore need supplementary exercises to help them I|eardanguage forms
(Cunningsworth 1989: 25).

It is rarely sufficient to introduce a new grammatical itenty once and then forget about it.
An item may need to be repeated three, four or five times béfaseused adequately. A

principle of repeating or recycling is that items are lbegstered in different contexts. In this
way, the students learn grammatical items through progressive expBguneeting the items

in a number of different contexts, the students develop a fuller unugirgjeof the structures

(Cunningsworth 1989: 26).

2.2. Review of Related Studies

There are a lot of studies done on textbooks of both primary and secsnbeols in different
fields of study at different levels. Among these, the ones wdreltlosely related to the study
under consideration are Mazengia Mekkonen (1982), Nuru Mohammed (1992), Eskeetu Te
(1998), Sintayehu Endris (2006) and Zewdu Emiru (2006), at postgraduate hevdligaissie
Demissie (1987), Solomon Takele (1991), Abebe Keno (1998) and Abdulkadni2B6B) at

undergraduate level.

Mazengia (1982) is an MA thesis in Teaching English as a Foteagguage titled “Content
Analysis of Senior High School English Textbooks in Terms of Padiace Objectives”. The
purpose of the study is to analyze the contents of grades 9 and 16hEmeglibooks. It
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concludes that the contents of the textbooks are satisfactory under thegeki§itult teaching
and learning circumstances; but communicative activities whicd deect experiences of

students are not included in the contents of the textbooks.

Another study by Nuru (1992), “Level of Questions: A Description oftd@k and Exam
Questions in Higher Secondary Schools”, has the objective of idegtityentypes of questions
occurring in reading components of two English textbooks and correspadings pertaining
to grades 11 and 12 students. The analysis reveals that the text®wated more of the
guestions to lower-order factual questions as opposed to higher codeiels. The exam

guestions are significantly more influential comprehension questions.

Eshetu (1998) analyzes and evaluates contents of textbooks in his@uoedgent Analysis and

Evaluation of the New English Textbook for Teacher Training bnstt with Reference to
Adama Teachers’ Training Institute”. The finding is that teercise items meet the
communicative needs of trainees. The general and specific objesttited in the syllabus are

measurable, attainable, and relevant to the professional and educational neatsest tra

Sintayehu (2006) is an MA research undertaken in the Departme@uwiculum and
Instruction. The title of the study is “Survey of Textbook Provigiod Availability in Primary
Schools of Addis Ababa: Their Impact on Quality of Education”. Tlénnobjective of the
study is to examine the provision and availability of textbooks fongmy schools. Its findings
indicate that there are inadequacies and problems in supplementibgotes for primary
schools of Addis Ababa public schools.

Zewdu (2006) attempts to explore the status of gender representatienald and new grade
11 English textbooks and to check whether there are manifestatioesxisin in these
textbooks. The findings reveal that although the new textbooks are thettethe old ones in
some respects, they are still sexist as they present studéntsfair profile of women. There

are also certain improvements in the new textbooks due to awareness of textiersk wri

At the undergraduate level in the Department of Foreign Langaaged.iterature, Nigussie
(1987) intends to examine the adequacy of textbooks to meet the needs, abilitiesi\zattbmot

of grade 7 students in two Junior Secondary Schools of Addis Ababatultlyeshiows that
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lack of interests of students, insufficiency of textbooks, ingffecuse of textbooks among
teachers, the wide coverage of textbook contents which are beyoniibttexl dime and the

difficulty level of textbooks to understand.

Solomon (1991) is another BA thesis in the same department andtlsdefithe Teaching of
the Present Perfect Tense in Grade 7 English Textbook”. It fidésnthe cause of obstacles
students encounter in learning grammar in general, and present penfeztin particular. It
raises four points: inadequate professional trainings of langaagkimg for teachers, students’
poor backgrounds of foreign language in their early grades, tpe haimber of students which
hinders communicative language teaching approach, and the inappropsiaikties English

textbooks.

Abebe (1998) makes a functional assessment of grammar presentatEnglish textbooks of
grade 10. The study explores whether or not students make meanirfighmigoammar items
in the textbook presented in situations and contexts, and assess dle waethods employed
to motivate students in grammar presentation. The results shovertigtasis is given to
explicit explanations of grammatical rules with little consadien of activities and exercises

that make students participate in classes.

Abdulkarim (2003) makes a thorough analysis of writing activitieggrade 10 English
textbooks in terms of their contents and objectives. He found that ritiegwactivities are
found to be difficult because some activities have difficult and &agontents, and the
methodologies suggested are inappropriate, especially for teathepply them in large

classes.

All the above studies are conducted on English textbooks of primary emadsey schools as
well as in teacher training institutes; their relationhwthe present study is indirect since the
present study focuses only on the grammar lessons of the cuusadyseries of textbooks in
second cycle of primary schools of Oromia Regional State. dtifspally deals with the
provision of exercises and explanation of grammar rules, andiselegequencing, repetition

and level of difficulty of the contents.
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Chapter Three
Methodology

There are three main kinds of textbook evaluations forwardedhmjass. These are predictive
(pre-use), in-use and retrospective (post-use) evaluations. Predigivation is done in order
to prepare a certain textbook for future use. In-use evaluation coractgrtook that is being
used, and retrospective evaluation deals with a textbook that hagyalreen used in a certain
institution (Cunningsworth 1995: 7; Ellis 1997: 36-7). This study deals w®itbooks which

are approved by the Institute for Curriculum Development and Risearthe basis of in-use

evaluation.
3.1. Sources of Data

Sources of data for the study are the English textbooks of géafleslassroom interactions
and teachers. The study involves mainly content analysis and fieldimrkeet the objectives
of the study, a critical reading of related literaturesiégle and extracts that contain grammar
lessons are closely examined using standardized textbook evalulagioklist proposed by
Cunningsworth (1995), Ur (1996) and Ellis (1997).

Of course, one can analyze and evaluate textbooks as they stand, amhoeference to their
use in classrooms. However, such an approach may not help very mucih gineg no clues
about how the textbooks are used. This means that textbooks in-use pmémideiion about
the ways students and teachers interact and whether or not thwotexare fit for the purpose.
Hence, second cycle primary schools of Oromia Regional State andlEtagichers in selected

schools are the sources for the data.
3.2. Sampling Method

The textbooks are organized in four grade levels, and each levdifteaient units. In each
unit, there are lessons that contain grammar. The contentsefan#iysis are selected on the
basis of their suitability for the context; there is no neat @banor system that provides a
definite standard for textbook evaluation (McDonough and Christopher 1993: 65).
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From the 17 zones of Oromia, 4 were selected purposively for the Jtuese are West Shoa,
Jimma, East Wolega and Horo Guduru Wolega; they are selectéa twagis of convenience

as | am familiar with them.

From each zone, 8 schools were selected purposively because éheyeagraphically
convenient for me to gather data, and | have also been working nearofdhe schools for
some time. The total number of schools to be considered for datxiggtwas 32. There are a
total of 143 English teachers in these schools and each teacher is givenomggiestto fill in.

Only 4 of 143 distributed questionnaires were not returned.

Since the total number of classes is more than 600, which is irolgossimanage in a short
time, observation is made on only one class from each graderiéd/echools. The classes are
selected purposively on the basis of convenience for me to dobiervation. The total

number of classes observed is 32.
3.3. Data Gathering Tools

Multiple sources of information are required since no single saofrinformation can provide
a comprehensive perspective. To accomplish the objectives of the wxiihynok evaluation
checklist, questionnaires for teachers and classroom observation are usesl as tool

The checklist for textbook evaluation is adopted from Cunningsworth (198h: & (1996:
186) and Ellis (1997). The items in the checklist are set in cludedeand open-ended forms
(See Appendix-V). The close-ended set has items on selection amizatiga of grammar
contents, provision of exercises, explanation of grammar rules and lesamile the open-
ended one contains items that refer to strengths, weaknesses anal gemments on the
grammar contents of the textbooks. There are also items thattadie overall organization

of the four textbooks (See Appendix-VI).

The questionnaire is designed to reveal the teachers’ awardnescontents of grammar in
the textbooks. It contains close-ended and open-ended questions, and questickgronrims
of teachers. The background questions include the sex, educationarlenellification, area
of study and experiences of the teachers. All of the selecelders are diploma holders (10+3
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and 12+2). The number of males is 108 while that of females is 3b.régard to the area of
study, 113 were trained as English major, 8 as Afan Oromo and 22ngsafie stream
(English, Amharic and Oromo). Most of the teachers (97) have 6-18 geaxperience, while
32 have 0-5 years of experience. Only 14 have 11-15 years of experief@menation about

the teachers is needed because it may provide hints about the cavetiageontents in the
textbooks (See Appendix-VII).

There is classroom observation checklist to be used in data gathelasgroom observation
provides a clear picture of the actual teaching-learning pregedssshowing the involvement
of students and teachers in the processes, and how teachers undersgganiti contents
designed by the textbook writers. In classroom interactions, thene wany things observed;
the way the teachers began lessons of the day, their provision ehcEnmnodels on
blackboards, explanation of grammar rules, participation of the stydelatsonship between
classroom activities and real life, provision of instruction on ésesc the sequences of
presentation and the way they summarize the lessons were itheéssues to be dealt with.
Moreover, teachers’ utilization of the textbooks, and their encouragémenake the students

use the textbooks were observed (See Appendix-VIII).
3.4. Data Analysis

The data were analyzed qualitatively and quantitatively. Qtiaétanethod reveals selection,
sequencing, repetition and difficulty level of the grammar contesitsin and across each
grade level. Quantitative method is used in the analysis of dali@cted through
guestionnaires. The two methods are used for both adequacy and aacubh&cinierpretation
of the findings. Finally, conclusion is made on the basis oatfaysis, and recommendations
are forwarded.
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Chapter Four

Presentation and Analysis of Data

4.1. Layout and Overview of the Textbooks
The layout of a textbook refers to its organization and presentatitengfiage items and
activities. It includes clear and concise objectives, overviethetopics, grammar, skills and

language functions within each unit (McDonough and Christopher 1993: 67).

The English textbooks used for the analysis are those of graddse®m@ used in Oromia
Regional State. They are prepared by Alabama A. and M. Uitiw€sSA) and Institute for
Curriculum Development and Research (Ethiopia). The grade levB)sai® selected because
they are crucial periods, and comprise the fundamental phasesadutetional development
of children; they are at transfer age from primary to seconsiargol in which all subjects,
except Amharic and Afan Oromo, are taught in English. Unless children understeosgts in
English at these levels, they face difficulty while learnwvayious subjects in the same
language.

The approach used for the preparation of the textbooks is predomicantipunicative,
instead of mixed-strand that combines different aspects in ordebetomaximally
comprehensive and helpful to teachers and students by includingicspegics, tasks,
functions, skills, grammar and vocabulary. The contents in the textboaks éoclanguage
skills with little emphasis on grammar which is organizedaasubordinate of speaking,
listening and writing. The grammar rules are presented in #tiboteks using a deductive
approach that gives students little explanation about the rules anaytical way, and then

applies the rules by providing an example or two.

The grade 5 textbook has 20 units, each of which has lessons on spkstieinigg, writing,
reading, and grammar. But units 2, 11, 15, 17 and 18 are organized without gr@onteats.
The units that include grammar integrate it with speaking, listeand writing. The textbook
has 120 pages. It is different from the subsequent three textbooks im ki@t too many

pictures, and no objectives stated at the beginning of each unit.
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The grade 6 textbook has 23 units with lessons similar to that @ &rabut in an advanced
way. The pictures that were too many in grade 5 are minimizedimerder to make the items
more complex for the level of grade 6 students. Units 1, 2, 8, 17, 19, 20, 21 ange23ha
grammar items. The pages of the textbook are 160.

The grade 7 textbook is more advanced in that it has complex lefisomssists of 16 units in
164 pages. This is better than the preceding grades in its graoontants except units 13, 14,

15 and 16 which lack grammar items.

The last level of the textbooks in the analysis is that afegBawhich has 15 units in 183 pages.
All the units in the textbook have lessons of grammar. The enamargar contents of the four
textbooks are provided at the end of this study as appendices (I-1V).

The contents of the textbooks are organized around topics like cuhun@renent, social life,

education, jobs, stories, and others that are relevant to re&8difell the textbooks are similar
in that they do not identify what type of skills, grammar, anduage function to be taught in
each lesson. Besides, there are no additional useful extensivegraeferences, glossaries,

vocabulary lists and communicative activities that are arranged as appendices

4.2.Assessment of the Provision of Exercises and Exphtions of Grammar
Contents

4.2.1. Provision of Exercises and Activities
Exercises and activities in textbooks have their own benefitstiddests learning a foreign
language. They increase quantities of students’ language use, eghahteof the language
that students use and give the opportunity to clarify, reorganize iatiom express ideas, get
feedbacks and justify their claims (Cunningsworth 1995: 37). With cedpethis, Hedge
(2000: 13) states that “interaction pushes learners to produce maoratacand appropriate

language.”
A. Grade 5 English Textbook

In the grade 5 textbook, the activities are inadequate to make Stugsmtnew items to

communicate. The variety, extent and quality of language pateessnted do not seem to be
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carefully considered because the lessons do not contain form of inpuusiag dialogue
and/or conversation, and exercises or activities that introducethdatudents are to do in
relation to the input. In the following data, students are expecteall tihheir peers how they
help their family at home using the combination of adjectives and nouns.

Data 1: adjectives and nouns

Talk with a partner about how you help at home.

Make a list of eight adjectives and nouns that adlbut your home. Examples:
small rooms, large table, small box.

Adjective Noun Adjective Noun
5.

PR

6.
7.
8.

Practice writing several sentences describing ylouse.
Grade 5 Unit 1, Lesson Two, p.3-4

People use language for a wide variety of purposes, usualbi;sibés thus natural to make
learning activities purposeful in a social context and consequegigvant to students as
individuals. One way of doing this is to personalize classroom ae$i\8b that students learn
about each other, express their own ideas and feelings, and commuaficatethings that
matter. The lessons in the grade 5 textbook give students the oppottupiiactice writing
grammatical sentences using prepositions. Here, the students semtences about their
families and classmates.
Data 2: prepositions

Practice writing eight sentences usipgepositions Use family and classmates’
names to write your sentences. Draw a line undehgaeposition. Circle each

noun.
Example: My brother is insidehe school.

1. 5.
2. 6.
3. 7.
4, 8

Grade 5 Unit 9, Lesson Seven, p.57

Some exercises in the textbook are poor in facilitating studesgsof rules of grammar. They
do not create situations in which the rules are applied. They, even, doomobte critical
thinking. The data below show a lesson that simply requires studeinsl thhe past form of
the given verbs.
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Data 3: simple past tense
Write thepastforms of the following verbs in your exercise hodkmber 1 is
done for you.

1. become became

2. happen 7. win
3. run 8. set
4.is 9. have
5. start 10. vote
6. hold 11. die

Grade 3Unit 16, Lesson Two, p.94-95

As opposed to the above lesson, verbs need to be taught with the excaptibasrules
because there are regular and irregular forms in takingeaff®ne problem of the lesson is
that of identifying the rules. Regular verbs that tadein their past forms are presented with

irregular ones. The other is lack of situation in which students can practicentise it

Exercises and activities provide the students with opportunities twheehas already been
presented in a controlled learning situation where errors are eedi¢ith regard to the
provision of exercises and activities in the grade 5 textbook, 3hemadrom the selected

schools have provided responses to the questionnaires distributed to them.

No ltems Rating

=
Q
o 9O o
S | = o >4 38

(@) @
el |6 | 2dd
1 The textbook involves learners in solving proldem - 14 | 13 | 10| -
2 The textbook contains activities that are intingsfor learners to produce - 7 24 | 6 -

meaningful language.

3 The textbook contains well-designed grammar esesc - 26 | 4 7 -
4 The textbook includes grammar contents which giveugh opportunities to 1 (23 |8
learners to practice.

Table 1: Items on provision of exercises and actities

The textbook is viewed by the teachers as slightly helpfuMimgistudents the opportunity to
practice the grammar rules outside classroom, and in contamélgdesigned grammar
exercises. As can be seen from table 1, 26 (70.3%) teachetdhrateextbook aair for the
inclusion of grammar exercises whereas only 7 (19%) ratedviérggiood,and 4 (10.9%) as
good This shows that the textbook is not effective in providing sufficient grammarise®r

While | was observing the 8 classrooms of grade 5, | found thatteausters revised previous

lessons at the beginning of the day’s lesson. However, only abouifhiaé 8 teachers made
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students practice the items presented in the middle of thergralessons. The teachers took a
lot of time talking too much and asking questions instead of encourdggngtudents to
interact. The interactions seemed to be in the form of questionar@swiers, rather than
making the students practice the items with each other. Blssrobm situations cannot help
the students grasp the expected language aspects, like prepositiguis, fsiture tense,
interrogatives, past participles and gerunds since the studergvemeess time compared to

the time teachers take. There are also problems of clarity of instructmndgat by teachers.
B. Grade 6 English Textbook

With regard to grade 6, some exercises help students to usetamesvin communication.
Situations are created to facilitate students’ participatigpracticing the rules, and the lessons
include exercises with contexts from reading passages. In fogifoj lesson, students are
expected to find nouns, pronouns, adjectives and verbs from reading passage.

Data 4: nouns, pronouns, adjectives and verbs

Copy the table in your exercise book and fill ie thlank spaces with information
from the passage (p.23). Read the examples inhidne 1 the class.

Nouns Pronouns Adjectives Verbs
Beletu she hardworking works

Grade 6 Unit 3, Lesson Seven, p.24

Teaching comparative and superlative forms of adjectives itdsanl if there are contexts in
which two or more things/ideas, people or places are compared. Hovesg®n six in unit 4
of the textbook presents the adjectives using a table without argxtastshown in 5 below.
Though using tables in presenting items is a better way ofnigdleginners understand the

items, the lesson encourages rote memorization because it lacks context.
Data 5: comparative and superlative forms of adjedtes
In your exercise book, copy and complete the diidw.

Adjective Comparative Superlative
bad

lesser

(the) coldest

better

hot

(the) most

24



In your exercise book write three sentences usingireegular form of an
adjective to make a comparison. Share your sengewith a partner.
Grade 6 Unit 4, Lesson Six, p.32

As opposed to the above exercise, grammar teaching is efféctueents are brought to real
life situations to apply what is taught in class. This is truthe case of teaching the simple
present tense. Though the lesson below creates situations, it dpesviae the students with

dialogue that looks natural, and hence it is artificial and monoldguesal life, people take

turn to speak, and to listen to each other; likewise, dialogue enalddlesits use such principle
in their speeches. Besides, the first sentence in the seconchoofuhe table does not contain
possessive adjectivay to be grammatical: it say#fter | wake up, | wash hands and face

instead of After | wake up, | wasimy hands and face”

Data 6: simple present tense
Imagine that today is Saturday. Take turns withrypartner completing each
sentence in the chart below. Use simple preserseterrbs. The first sentence is
completed for you.

Sentence Starters Answers

1. After | wake up, | wash hands and face.
2. Atter I finish breakfast,
3. After | help my parents,
4. After | go shopping,
5. After | play football,
6. After | read a book,
7
8
9
1

After | play with my friends,
After | cook,

. After | go to market,
0. After | rest,

Grade 6 Unit 12, Lesson Three, p.79

At this grade level, there are 32 English teachers indleeted schools, and all of them were
given questionnaires on the textbook they are using, but 2 did not return the questionnaires. Th
items are similar to those of table 1 (p.23). More than halo}66f them have rated the
textbook agyjoodandfair on the grammar exercises and the roles given to students inmproble
solving. Accordingly, the exercises on grammar do not seem tdduief, in the eyes of the

teachers, in helping students to produce meaningful language.

The observed lessons in grade 6 are mainly teacher-centred Wigacers providing few
explanations and instructions, asking questions and eliciting respooseshé students. One

frequent feature of the classes observed is giving studentsseseend activities related to
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topics under discussion; however, the exercises are presenteth&dextbook without any

modification.
C. Grade 7 English Textbook

In the grade 7 textbook, lessons are presented with different itemdgime. Though it is
necessary to compare and contrast notions and things, the lessomsedréises of words
which do not encourage the students to practice the language. Thise&ack dialogues and
language drills that could promote their ability to express fieelings, attitudes and opinions
about real things or events to people. In the data below, such problemeslected, and there
are words that can be categorized under two classes without dabfafiegen, such asope and

water, they can b@ounsor verbs

Data 7: nouns, verbs, adjectives and adverbs

Word Bank
rope afraid agreed waterfalls famous
water | delivered carried pushed carefully
gently | quickly nationality friendly brave
Copy the chart. Place the words from the Word Bantke correct column in the
chart.
Noun Verb Adjective Adverb

Grade 7 Unit 2, Lesson Eight, p.18

One of the reasons why some textbooks become boring to studentstastdeecomplication
and unnecessary repetitions of activities in a particular le3$wntextbook introduces many

activities within a single lesson as shown below.

Data 8: past continuous tense

» Listen to your teacher read some examples of veibsout endings and
verbs with
-ing endings. Listen for the helping verbs was and wesed with the verbs
ending in ing.

e Listen to your teacher read some sentences. Re@aeat sentence out loud.
Listen for the wordsvasandwere Listen for verbs withing endings.

» Think of what you were doing yesterday before schéfere you eating
breakfast? Were you brushing your teeth?
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e Talk with a partner. Tell what you were doing affetient times yesterday
morning. Use the new language pattermafsandwere Use verbs withirg
endings.

* Pay attention to the new language pattern as yaner tells what he or
she did yesterday morning.

Grade 7 Unit 11, Lesson Two, p.109

Here, students are expected to listen to their teacher wdile fleading examples of helping
verbs with the verbs ending img. They also repeat the sentences louder after the teacher,
think of what they did yesterday, talk about it with their partnerggwsasandwere and verbs
ending in ing forms and pay attention to the new pattern. These are tiresctingies that

may not be completed within a single lesson.

There were items of questionnaires that required 36 of the dbntgachers of grade 7 to
investigate if they perceive that the grammar exercisesseful to the lives of students. From
the respondents, 2 teachers did not offer complete answers so that their respomse®ided.
The items are similar to those in table 1 (p.23). Most of the resptsn(®2 or 64.7%) believed
that the exercises and activities gaodin helping students to solve problems, but they are less

effective in giving enough opportunities to students to practice the items well.

While observations of classrooms were being made, many tegotesented exercises and
activities that contain discrete items where the grammaomss were not organized in
meaningful contents. The teachers allowed students to interact mol@@himanners because
they took much time to talk: for instance, they provide students wifitteisces containingng

form of gerunds, and make them identify words that contain the form.
D. Grade 8 English Textbook

With respect to the grade 8 English textbook, grammar is incledexhance the knowledge of
students on the structure of the language, and the various reldtainsxist within it. The
lessons contain predominantly exercises of controlled practice activities.

Data 9: gerunds

Choose the correct gerund from the Word Bank toptera each of the sentences
below. Write the answers in your exercise book.

Word Bank
swimming milking growing driving| riding sitting
cooking running working fixing making reading
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Example
I enjoy walking to school with my friends.

| learn (1) from my mother every day adtgrool. My older brother’s
hobby is (2) broken tools. My younger brnodrgoys (3) the cows
early in the morning. Every evening, our mothergpices (4) books with us.

My sister who works in Addis Ababa is looking forhed to (5) in the

women’s race on Sunday. She works in a dress shepevghe likes (6)

beautiful dresses and scarves. The farm work myenfamily likes best of all is

(7 wheat and barley. At lunchtime we régax8) in the shade of

atree. (9) __ intheriveris a special treat ey after (10) in the fields.
Grade 8 Unit 1, Lesson Eight, p.12

In the above lesson, students are asked to fill in the blank sparsenigywords from the word
bank without any modification. The exercise provides situations inhadtudents can practice
the gerund, and it also focuses on accuracy because there is oolgtiometo get the correct

answer.

One of the aspects of language to be taught to students of priaieryl $s the concept of
active and passive verbs. These two integrated language asaeetdifferent forms in past,
present and future tenses, and progressive and perfective aspleetiesson below provides
active and passive present continuous verbs. This seems a bit compsndents because
they have not learned active and passive verbs of simple tems#ieAproblem of the lesson
is that the third instruction includegrquestions which need to be taught separately.

Data 10: present active and passive continuous vesh

e« To your partner orally state three sentences thamtain present active
continuous verbsYou can use some of the verbs from the word bank.

» To your partner orally state three sentences thantain present passive
continuous verbsYou can use some of the verbs from the word bank.

» Think of four questions using the present contisuemnse verbs and each of
thewh- questionword. Ask your partner these questions.

Word Bank
Present Continuous Tense Verbs
seeing taking
going doing
coming helping
running making
eating giving

Grade 8 Unit 10, Lesson Two, p.110-111
Basically, the words in the word bank are vague as they stand bélsaysmn also be gerund

forms. However, the textbook lists them as present continuous forms.
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Another lesson in the same unit also introduces many exercige® ilesson which relate to
different concepts, such as direct and indirect questions, and presemi@asiverbs of active
and passive voices. These do not seem to have been selected on tlé thesistudents’
interest and the level of complexity that primary school childeen ape with. The data are
given below.
Data 11: direct and indirect questions, present acte and passive continuous
verbs
* In your exercise book write fivéirect and indirect questions Share your
guestions with the class.
» Listen as your teacher revieypsesent active and present passive continuous
verbs.
* In your exercise book write five sentences vgthsent active continuous
verbs Underline the continuous verbsin each sentence. Share your
sentences with your partner.
* In your exercise book write five sentences withsent passive continuous
verbs. Underline the continuous verbsin each sentence. Share your
sentences with your partner.

e Listen as your teacher reviewh-questionsentences containingpntinuous
verbs
* In your exercise book write fouwh-question sentences witltontinuous
verbs Underline the continuous verbs in each sentence. Share your
guestions with the class.
Grade 8 Unit 10, Lesson Three, p.11

Items similar to those of table 1 (p.23) were meant to astdssadhers believe that the
exercises are provided using well-structured lessons of the textbowk. 38 teachers, 21
(55.3%) rated the lessogood with respect to provision of activities that help students in
problem solving, while 9 (23.7%) rated very goodand 8 (21.1%fair. It seems that the
lessons rarely give opportunities to students to practice the grammsvr item

Throughout the observations of classes, more than half of the 8 wacdet textbook
effectively. They taught grammar rules using grammatiesin$. Though the teachers
exercised grammar-translation method, almost all of them wigulaictice peer corrections of

the exercises done in class.

This section discusses the provision of exercises and activitggades 5-8 English textbooks.
Accordingly, the analysis reveals that there are problems iprésentation of the exercises
due to lack of contexts and dialogues, and hence encourage rote meororiklaéi exercises

are usually presented in the form of controlled practicesgfdmamatical rules do not consider
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exceptions of the rules. Some exercises that present wordsctasgain vague words which
can be nouns or verbs. There are also many activities wiingke lesson that do not seem to

have been selected on the basis of their complexities.

4.2.2. Presentations and Explanations of GrammaContents

Grammar, being the system of rules for the formation of cbrsentences, is immensely
important. It is essential that students are able to understand andles. Its inclusion in

textbooks is central for language learning. However, care neduts thken about the way the
rules are explained to primary level students since the mostuttifispect in textbook writing

is providing grammatical items which are structurally simplesuch students (Ur 1996: 81).
Simple and brief explanations of grammar contents provide claarefvork for teachers and
students in making them know where they are going and what is combgThus, there is a

sense of structure and progress.

The textbooks under consideration are ineffective in using explaghieg of grammar rules.
They only describe for what purpose the language can be used, indicaitignal aspects

like describing oneself, people and objects or helping others.

A. Grade 5 English Textbook
In the grade 5 textbook, word classes such as adjectives, nouns, prepogédrbssand
adverbs, structures like affirmatives, negatives, imperatives, ptiepasphrases, gerunds and
tenses (past, present and future) are designed for the lessondiffetieat units. But they lack

clear explanations and relevant examples.

Data 12: adjectives and nouns
We tell our new friends important things about @lves. We usadjectivesto
describe ourselves. Example: | amhappy student.Happy is an adjective that
describes the student.
A noun is a word that names a person, place or thing. hdaothome, and glass
are all nouns.

Grade 5 Unit 1, Lesson Two, p.3-4

We can name and describe people, animals, and tsbjéée can tell what they
look like. We can compare them to other peoplenats, and objects. We can tell
what they are used for.

Grade 5 Unit 3, Lesson One, p.16
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In these lessons, the functions of adjectives and nouns are desAulpettives are used to
describe and compare people, objects and animals. Though this is onetadmetaught, a
brief description of the structures, the types, positions and derivatiadjectives are lacking
here. The lessons also include nouns. It is good to teach nouns andesljiegether because
adjectives are the words that modify nouns. In contrast, teachingnéwoitems at a time
creates confusion among students. Nouns have a wide-ranging conceptsssaehple,
compound, mass, countable, proper and personal nouns all need clear distirctbns,

examples should be given at the beginning.

In principle, subject pronouns need to be presented first for simplfoitowed by object
pronouns (Tucker 1975: 357). However, in another unit of the grade 5 textbook spesses

nouns and pronouns are included in the following manner.

Data 13: possessive nouns and pronouns

Possessive wordsll us who owns something.

For example, in the sentence: | ride in fayher’s car, the wordsfather’'s car
show that father owns the car. Omrother’'s strawbasket shows that mother
owns the straw basket.

Possessive nounare usually formed by adding an apostrophe and sirto the
end of the noun. Orally read the nouns and possessiuns in the list below to a

partner.

Regular Noun Possessive Noun
1. brother 1. brother’s

2. Halima 2. Halima's

3. farmer 3. farmer’s

Grade 5 Unit 5, Lesson Four, p.30-31

Pronounscan bepossessivgust like nouns can be possessive. Examples are hi
hers, its, theirs, ours.

Look at the following nouns, possessive nouns, posans, and possessive
pronouns in the following chart.

Nouns Possessive Noun Pronoun Possessive Pronoun
donkey donkey’s it its

Halima Halima’'s her hers

farmer farmer’s him his

Grade 5 Unit 5, Lesson Seven, p.32
The first lesson in 13 does not create situations or contextprthatle regular and possessive
nouns in sentences. The students can easily forget the items bieguaee not guided as to
how to use the words in different situations. The second lesson alssnsowbrds that are

presented without context. In this lesson, the prormuns vague in that it can be either object

31



pronoun or possessive pronoun. Besides, the types of the pronouns are nom stegddble;

the wordit can be subject or object pronoun.

Some lessons use ambiguous descriptions. Quantifiers and numerago addferent but
related categories. Numerals, as the name indicates, ardfonseescribing the number of
things, persons or objects. Quantifiers, on the other hand, are Wwatdsdicate people, things
and objects when their number is not specified or when they are ungeurSach words
includemost, somgall, few, little, noandany. The following lesson demonstrates these items.

Data 14: numerals and quantifiers

Words can tell how many or how much. These word<alledquantity words

Quantity words can tell an exact (countable) numbech asfive, sixteen, one

hundred

Quantity words can also give a quantity (uncourgqlolumber that is not an exact

number such asany, few, or some.
Grade 5 Unit 6, Lesson Four, p.37

In the above lesson, both quantifiers and numerals are given asofiopantity. There is also
unclear statement given as explanatidpuantity words can also give a quantity (uncountable)

number that is not an exact number such as many, few, or some”

Gerunds are derived nominals that show the suifig,-and are used as subject, object or
complement in sentences. They are derived from verbs withnfesuffix. In the following

lesson, gerunds are not given explanations or illustrations.

Data 15: gerunds
Copy the chart below in your exercise book. Placean the box in front of the
sentences that tell what you like to do. Circle Wads that end ining and are

used as nouns. These words are cajjedinds Example: | like running

| like studying.

| like reading at home.

| like eating bananas.

Drawing is fun.

Swimming is easy for me.

| am good at cooking.

Buying sweets is my favourite thing to dp.
Grade 5 Unit 12, Lesson Five, p.71

The above lesson shows an artificial way of presenting exeinisestbooks: it does not help
students in practicing the rules as they are used by fluentespe#tk even, does not make the
students think critically about the rules.
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Grade 5 English teachers from the selected schools were asfiiz@ their opinions about the

effectiveness of explanations given in the textbook.

No ltems Rating
=
2
o 9
5 |= | g| 298
o @
g & |3|2F 0
1 The textbook has instructions or directions tatlents can easily understand 9 16 |4 3] -
2 The textbook has clear objectives, stating whatrlers will be abletodoasa |14 |12 | 8 | 3 -
result of taking part in the tasks.
3 The textbook contains clear and enough explamaitim grammar contents. 13 20 4 - -

Table 2: Items on presentation and explanation ajrammar contents

Most teachers (33 or 89.2%) agreed that the explanations given aboubar rules are not
clear and sufficient for the concepts of the lessons in the textbwokrated the textbodiair
andpoor. They also believed that the instructions are difficult for stiedemunderstand and

move to subsequent activities.

The classrooms observed in the selected schools are 8. It wasedbdeav the teachers
provided example sentences on the blackboards, and explained the constyderts. But
almost all of them used Afan Oromo predominantly in explainingraes. Here, they use
some type of grammar-translation method in that Afan Oromo & U$gs is because, firstly,
the teachers were not fluent in English, and secondly, they thougghthh students could
easily understand the concepts better. From the observationsb# sard that teachers’ use of

students’ first language is one of the major factors for poor performance bgtstude
B. Grade 6 English Textbook

Different structures, such as possessive phrases, comparativesdhkathe same as, different
from and too, regular and irregular comparative and superlative adjectives, ondsw

infinitives, consecutive past actions, and other items are presented in the textb@ued.g

Comparative and superlative forms of adjectives are formedidip@the suffixeser and est
to words with short syllables (usually 3 and less) or by puttingehand ‘(the) most’ before
words of long syllable. Some other adjectives endingyirform their comparative and

superlative forms by changing to 4 and by adding the same suffixes. The lesson below
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presents examples with very short explanations. The examplest dakaahings, people or

places to compare with adjectives, but show only the forms of adjectives.

Data 16: regular and irregular comparative and supeéative forms of
adjectives
Regular andirregular comparativeand superlativeadjectivescompare people,
places, and things.
Regular comparativeand superlative adjectivesadd er and est to show
comparison.
Example
high-higher-highest
hot-hotter-hottest
cold-colder-coldest
Irregular comparativeand superlative adjectiveshange the form of the word to
show comparison. The change is not regular.
Example
bad-worse-(the) worst
some-more-(the) most
good-better-(the) best
GradeJ6it 4, Lesson Six, p.32

In teaching interrogatives, the form of simgkesor no questions in which aauxiliary comes
at the beginning of the sentence should be taught first. Othes dfpguestions that involve
more complex transformations should be presented subsequently accorthiegdiegree of
complexity (Tucker 1975: 356). However, the grade 6 textbook prestntgiestiondefore
simple questions ofesor no type such ads Abebe a student?The lesson in data 17 shows
this.

Data 17: interrogatives
We askquestionsto find about people’s jobs or occupations. Tuestionsoften
begin withwho, what,andor where
Example
1. Whouses a hammer in his occupation?
2. Whatdo you call someone who uses a pen for his/harpgaton?
3. Wheredoes a teacher work?
Grade 6 Unit 7, Lesson Twd,7

Despite the above methodological principle, if one considersntitesion ofwh-questionsn
the textbook, one finds that it is inefficient for teaching thesraiequestion formationWh-
guestions begin with words likehat, who, whom, whose, why, which, where, vdrehhow.
Whatandwhich refer to things/objects and animalho, whomand whoserepresent persons,
why represents reasomhereandwhenare used for place and time respectively hod for

situations. The textbook explains these items in only two sentemmkghree examples as
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shown above. The lesson also contains inversion plus wh-questions thathmat@ncepts

complex.

The textbook also presents tenses in relation to actions or evemisle Siresent defines
actions done at the time of speech, or habitual and planned futwesa@nd simple future
tense refers to actions that take place after the timgeefch. These tenses are explained in the

textbook as follows.

Data 18: simple present and future tense verbs
Simple present tense verlall what you are doing. Simple present tense el
not tell what you will do or what you have alreatbne.

Grade 6 Unit 12, Lesson Three, p.79

We can plan what we will do next Saturday. We dao plan what we will not do
next Saturday. What will you do next Saturday? Whiatyou not do?

Examples

I will I will help my father build a chair.

| will not I will not go to school.

I will I will go to the market to buy shoes.

Grade 6 Unit 13, Lesson Three, p.85
In 18, the statement about simple present tense is insufficienisgedaincludes structures
with singular and plural subjects, and negatives. The explanation gibari the tense says
“Simple present tense verbs do not tell what you will do or what you haaslyaldone.”
Contrary to this, simple present tense can indicate habitual and ghlarinee actions. On the
other hand, the lesson on simple future tense has sufficient exsempésces, but insufficient

explanations.

As part of the analysis, English teachers were given itensdlage to instructions, objectives
and explanations of grammar rules in the textbook. The itemsraiarsio those in table 2
(p-33). The teachers seem to have doubts concerning instructions, objactivesplanations
because 19 (63.3%) teachers out of 30 rated the textbagdodsndfair. Concerning open-
ended items, the teachers believed that there are difficultictistns, and inadequately stated

objectives given at the beginning of the units with few descriptions of gramiaar r

Selected grade 6 classrooms were observed to see the flexgdlanation of grammar rules.
The recurrent feature observed in almost all classrooms isngpplexample sentences on the
blackboard. Other features like using the language of instructivmggelaborations and

providing summaries of lessons, however, have not been done.
35



C. Grade 7 English Textbook
Though there are so many grammar rules to be learned atdles lgvel, the contents of the
lesson are limited to a few structures. Examples do not iltasitems in free practice. The
grammar lessons in the grade 7 textbook are limited. They démbmne grammar item in a

lesson, and then move on to another without having fully explained it as shown in 19 below.

Data 19: verbs and adverbs
Averbis a word that shows action (someone or somettiaiigg something).
Example
1. The boyuns to the car.
2. The girlwalkswith her sister.
3. Tsehaysitsin the library.
An adverbis a word that describes a verb. Adverbs usually i the lettersly.
To find the adverb, first find the verb. Then fthé word that describes the verb.
The adverb often answers the question, how.
Example
1. The boy ran quickly to the car.

What is the verb?an

How did the boy runguickly
2. The girl walks slowly with her sister.

What is the verb®alks

How does the girl walk8lowly
3. Tsehay sits quietly in the library.

What is the verbS8its

How does Tsehay sitpiietly
Grade 7 Unit 2, Lesson Five, p.14-15

Verbs have different forms for different tenses and subjects, andliog regular patterns of
affixation. Besides, adverbs have different positions in relationrtzsyéhey can occur before
or after verbs. They are also different in types. These arertagh\oftime, place, degree,
frequency and manneSome adverbs afermed from adjectives by adding the suffly. In
the above lesson, the concepts of verbs and adverbs are not made cleaariple sentences
are presented in question and answer type which can be taken asffactige though the

explanations are poor.

There are lessons that present language aspects in a briddywalierent similarities and
differences. However, the lesson below lacks sufficient eksnto illustrate the concepts.

Simple past and present perfect tenses are explained in the following way.

Data 20: simple past and present (perfect) tenses

When we talk about what we have or have not doeeyse a special language
pattern. We can use verbs in different tenses. \erises can tell what is
happening in the present, has happened in the pastill happen in the future.
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The simple past tens€v2) of a verb tells about something that happeinethe
past and did not continue into the present. ptesent perfect tensef a verb tells
about something that happened at some indefimite in the past. The simple past
tense of a verb is one word, but the present petéese of a verb must have the
word have or has with the past participle (V3).
Example
V1: | go to school every day.
V2: | went to school yesterday.
V3: | have gone to school for seven years.

Grade 7 Unit 9, Lesson One, p.90-91

On the other hand, the system the textbook follows to teach conditlanaés is not relevant
to the level of grade 7 students. It simply uses statemenit®wothe function of the language

in the form of cause and effect as demonstrated below

Data 21: likely/real conditional clause
When we do something, something else happens. ¥dneeone kicks a football
towards the goal, a goal could be made. This i®sample otause(kicking the
ball) and effect (scoring a goal). Sometimes we act in ways thaseasomething
else to happen. What happens is calledetfiect |1 took my sister’s pencil. After |
did that, she cried. My action (taking the pendl}the cause Her crying is the
effect.

Grade 7 Unit 10, Lesson One, p.98-99

Conditionals are taught after the students thoroughly manipulatesé of verbs and tense
forms of simple factual sentences. The students must reecgmizuse with ease and accuracy
at least present tense, past tense, past perfect and awelibsy This is not continually done
in the series of the textbooks. Thus, it is difficult for studemisdrn about conditional clauses

at this grade level.

Questionnaires were prepared in the same way as in table 2t{psz®) if teachers have found
the instructions and objectives included in the textbook effective. 21 (6bf8% 34 teachers
responded that objectives were clear, frequent and precise. Thetiosis were also simple
according to the same teachers. Concerning explanations, 18 (54%¢rseaf the total

responded that explanations presented about new rules of grammar were nehsuffic

D. Grade 8 English Textbook
The grade 8 textbook presents gerund in four basic patterns irsitarfit where it is used as
subject direct object predicate nourandobject of prepositionThis is appreciable because at
this level, students can understand that a form may have sewdribiutions and functions in a

sentence. However, students do not krpredicate nounsndobject of prepositionsis they
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were not taught them in the preceding grades, and that the classoh does not include

explanations about such concepts.

Data 22: gerunds

A gerund is a verb used as a noun and has an —ing endim@ kentence, a
gerund can be used as a subject, direct objectdipate noun, or object of a
preposition.

Look at the interview with Liya Kebede in Lessomurp.8). Many gerunds are
used.

1. Example of a gerund used as thabject of a sentenceModeling is Liya
Kebede's profession. In this sentence the word tmgdés a gerund from the
verb, to model, that tells what her profession is.

2. Example of a gerund used aglimect object How long do you plan to continue
modeling?

3. Example of a gerund used agredicate noun(after the verb, to be): Something
very important to Liya Kebede is dreaming aboutftitare.

4. Example of a gerund used as abject of a prepositionThe interviewer asked
Liya when she first thought about becoming a model.

Grade 8 Unit 1, Lesson Seven, p.11-12

Another grammatical element presented in this textbook is conjun@ummunctions play a
great role in joining words, phrases, clauses and sentences. D#spjteonly a few

conjunctions are presented in the textbook.

Data 23: conjunctions

When people, animals, and objects are comparedcamtrasted, the language

patterneither...orandneither...nor can be used.

Follow along as your teacher reads aloud senterited have the language

patterneither...orandneither...nor.

1. Some farmers specialize in growieigher bananasor pineapples.

2. Neither bananasor pineapples can grow in cold weather.

3. Either a manor a woman can be trained to run fast.

4. Neithera mannor a woman can run as fast as a cheetah.

5. If you want to finceither a turtleor a snail, you should look near water.
Grade 8 Unit 2, Lesson One, p.14

In English, there are a number of conjunctions under coordinating andds#biolg types.
However, those that are treated in the textbook are mgither...norand either...or, if...not
andunlesqunit 11, lesson twgandwhile andwhen(unit 13, lesson onefven, the patterns of

these conjunctions are not clearly stated in structural terms.

Data 24: conjunctions
When someone is in danger or at risk, we can givedn herwarning. When we
give a warning, we can use the language pattertsssrorif...not.
Example
1. You ought to go to the clinic and get medicoretlie cut on your handnless
you want to get an infectioff. you donot get medicine, you could become ill.
2. You should be careful walking through the graskssyou go with someone
who can help you watch for snakfsyou donot watch for snakes, you could step
on one. If you donot want to get in trouble, you ought to obey yourgrds.

Grade 8 Unit 11, Lesson Two, p.123
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Listen as your teacher reads several example seesensingwhile and when
While and when show time While indicates that something is happening at the
same timeWhenindicates something is happening at a certain time
Example
1. While Aida and Mekedem were watching, the priest shaednillet to begin
the holiday.
2. Whenhe finished sowing the millet, we could not ptas drums for thirty days.
3. While Aida was helping in the house, Mekedem workekdriields.
4. WhenMekedem and his father came home, Aida and henenserved them a
meal.

Grade 8 Unit 13, Lesson One, p. 149-150

The teaching of such items at this grade level is approp8atee the students are at the final
stage of primary education, they are expected to construct compoundnaplgéx sentences by
using conjunctions as linking devices. The problem here is thatutends were not taught

simple conjunctions in preceding grade levels.

With regard to objectives and explanation of grammar rules of gt @ textbook, 38 English
teachers were given questionnaires. More than half of them (23 or 6@etb}he textbook as
goodseeing the clarity of instructions and objectives. However, bdl{26.3%) teachers out
of the total rated it agery goodwith respect to explanations of grammar rules.

Under this section, the presentation and explanation of grammar carftgnésies 5-8 English
textbooks are discussed. The result shows that the textbooks do nofplisié teaching of

grammar rules, and only a few explanations occur in some lesstinsavclarity. There are
ambiguous statements that illustrate the given items. Thepbesrprovided are insufficient
because students cannot identify the difference between the @renhaving only one or two

example sentences.

4.3. Organization of Grammar Contents in the Textboks within and
Across Grade Levels
4.3.1. Organization of Grammar Contents within aGrade Level
4.3.1.1. Selection

Textbooks need to be composed of real language which helps build stuctarfidence,
motivation and overall performance because they specify struchakeare being taught and

introduce particular meanings of structures which students use. It wibwis, seem fairly
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obvious that for students to learn something new, they need to beocalplerceive and
understand it (Cunningsworth 1995: 23; Ur 1996: 11). Therefore, the grarantants in the
textbooks should inspire both teachers and students towards a mones aadtindependent
relationship in which imagination and understanding of students’ difiesu#thd interests come

into focus.

A. Grade 5 English Textbook
The roles of the lessons in textbook can be seen as a sourcetimp@@mples of ideas in
the teaching of particular topics. Although the items designeddrobthe lessons in the grade

5 textbook are realistic in nature, they are composed of fragmented ideas.

Data 25: nouns and adjectives
Describe a person, an object, and an animal. Exangfl words that could be
used:tall, short, boy, girl, big, large, small, browngliow.
Use as many words as possible to describe thiopeobject, and animal.
Grade 5 Unit 3, Lesson One, p.16

This extract is designed to teach adjectives and nouns. Though thet egtiects real life, it
does not expose students to authentic use of the language through tbe sugkcient
examples and dialogues that can help to exploit their experiefoedesson does not clearly
indicate what is expected of students. The same is true about tvarigllesson that describes
people and objects but does not include explicit activity that studentdo. The lesson is only

effective in presenting nouns that come from students’ practical environment.

Data 26: singular and plural nouns

Nouns can be used to name people, animals, and obj@dten we talk about
people, animals, or objects, we can talk about@nmore than one. One is called
singular. More than one is calleglural. To change a singular noun into a plural
noun we simply add an ‘-s’ to the end of the w&uaimetimes we must add ‘-es’.
Read the following examples of singular (one) aludah (more than one) nouns.

Singular Nouns Plural Nouns
teacher teachers
boy boys

girl girls

box boxes

desk desks

Grade 5 Unit 3, Lesson Three, p.16-17

On the contrary, there are lessons that include grammar contents in the textgeaed with
practical use of the language. They create classroom contextanake students practice

structures ofimperativesas demonstrated below. However, the lesson does not show the
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difference betweenommandandrequest The heading is aboesbmmandsvhile the examples
are aboutrequestwhere the worgleaseis used. The lesson also lacks descriptions about the

ways in whichmperativesare formed and used in communication.

Data 27: imperatives
Positive Commands
Give your partner instructions on two ways to kéle@ classroom environment
clean.
Example 1: Your partner will give you the verb throw.
You will use throw in a sentence about keepingthgsroom environment clean.
You will say: “Please throw dirty paper into the sta basket.”
Example 2 clean
“Please clean your classroom after the class.”
Negative Commands
Example 1. throw
“Please do not throw dirty paper onto the floor.”
Example 2 clean
“Please do not clean your classroom during the des’
Grade 5 Unit 10, Lesson One, p.59

Students need to feel that their textbook has relevance to thead@land at the same time it
relates positively to aspects of their thinking. Concerning thisshega were given the

guestionnaire in the following table.

No ltems Rating

=
Q2
o 9
5 |= | g| 298

o O
g & |8]|2F 0
1 The textbook includes grammar contents that alfiel,vcomprehensive 6 5 7 19 | -

and relevant to life.

Table 3: ltems on selection of grammar contents

According to 19 (51.4%) out of the 37 teachers, the grammar cosastsrelevant to the life
of students. The teachers believe that the units in the textba&akbi@lit environment, farming,
school life, famous people, diseases and other issues relategdémtst experiences. The

number of respondents who rated the textbooleas goods the highest as shown in table 3.

B. Grade 6 English Textbook
The grade 6 textbook presents possessive adjectives and possessive pronouns inwomes of its
The lesson shows how such forms are formed by giving exampllesalfnames, and by
showing the difference between the two types of possessives. Thaugkamples refer to the
environment of the students, they seem artificial in that the geanare sentences, and not

conversations or dialogues as shown below.
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Data 28: possessive adjectives, nouns and pronouns

When we want to describe a person, animal, or agtlulearly, we often say who
they belong to using an apostrophe and the let{&s-Bayush’s) or an apostrophe
(Haileyesus’). If the person’s name ends in a tetither thans, we add an
apostrophe and the letter s to the end. If the@@&ssname ends in the lettgrwe
only add an apostrophe to show what they own.

Example

Bayush’sskirt is long.

Haileyesus'donkey is healthy.

We can replace a person’s name with her or hishimaswhat she or he has or
owns. These words are called singulaossessive adjective®ther singular
possessive adjectivase my and your.

If the possessive adjective is separated from #meed object, it changes from my
to mine, your to yours, and her to hers. The wdsddoes not change. The words
mine, yours, his, and hers are called possessigrqms.

Listen to your teacher read the following sentencesing other possessive
adjectives and pronouns.

Possessive Adjective Possessive Pronoun

| have a long dress. My dress is long. This lorgsdrismine.

My brother has three His goals are in the field.| The three goats in th&dfae his.
goals in the field.

Bayush’'s tee shirt i$ Her tee shirt is blue. That blue tee shirtisrs
blue.

You have a big cow. My cow is bhigger than My cow is bigger thagours
have a bigger cow. your cow.

Grade 6 Unit 3, Lesson Four, p.21-22

There are instances of ineffective organization of lessons igatime textbook. This concerns
the teaching of prepositions and prepositional phrases, particulagharations and examples

given for these two contents appear to be insufficient for students to practicstesdip.

Data 29: prepositions and prepositional phrases
When we talk and write, we use words that expiesselationship of a noun or
pronoun to another word in the sentence. Thesetiogiship words are called
prepositions Prepositionsare found in prepositional phrases.
A prepositional phrasebegins with a preposition and ends with a nounaor
pronoun. This noun or pronoun is called the objettthe preposition. In the
example below, df Addis Ababd is the prepositional phrase.
Example
1. Mekele is norttof Addis Ababa.
2. Dire Dawa is easbf Addis Ababa.
3. Awassa is soutbf Addis Ababa.
4. Asosa is wesif Addis Ababa.

Grade 6 Unit 9, Lesson One, p.59

Primary school students can rarely understand a wide rangepafsfirens and prepositional
phrases with only one demonstration on a single example like thesitien of . Prepositions
are taught to such students by providing simple and short texts gowhich are repeatedly
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used. For example, one can present three or four sentences in vehprkpbsitionslown up,
to andfrom appear several times since prepositions of directions ayet@dsach through

visual hints.

Regarding content selection, items describing the validity, corapsgéleness and relevance to
students’ lives are presented to teachers. Such items arardionthose in table 3 (p.41). 19
(63.3%) of the 30 English teachers of grade 6 seem to be satisfiethe textbook because
they rate it avery goodwhile 7 (23.3%) rated igoodand4 (13.3%)fair. In the open-ended
guestions, the teachers stated that the textbook takes into considstatients’ background,
the social environment and current problems like HIV/AIDS. Theyebelithat students can

easily understand their environment through practice of the rules of the language.

C. Grade 7 English Textbook
In teaching language patterns, students are expected to askofamation about their peers
and also to give personal information in return. Though the conceps gaatical in the lives

of students, the grade 7 textbook provides not even one example in the following two lessons.

Data 30: inversion of verbs
When we greet one another, we ask questions aedpgirsonal information. We
ask about people’s names, ages, places of worsclowol. We show how personal
information compares with someone else’s by usinguage patterns such as
am |, or so do | neither am | or nor do I. When our personal information is the
same, we usgo am lor so do .

Grade 7 Unit 1, Lesson Two, p.2

When our personal information is not the same asesme else’s personal
information, it should be in the negative form. Mgeneither am lor nor do |.
Grade 7 Unit 1, Lesson Three, p.2

Listen to your teacher review the new languagegoasiso am lor so do land
neither am lor nor do |I.
Read the example sentences silently as your teaehds them out loud.
1. My friend is from Ethiopia. | am from Ethiopia.
My friend is from Ethiopiand so am |
2. My mother likes oranges. | like oranges.
My mother likes orangesnd so do I.
3. My sister is not in grade five. | am not in grefdes.
My sister is not in grade figed neither am |.
4. My father does not like to sing. | do not like itmgs
My father does not like to simgr do I.
Grade 7 Unit 1, Lesson Ten, p.9

In these lessons, the textbook does not include practical examgprestudents’ experience. In

the same textbook in a different lesson, there is review oé th@®s in pairs of sentences for
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so am |, so do I, neither anahdnor do | Inversion of verbs involves exchange of places with
subjects, and adding conjunctions in front of the inverted verbs. In the abotences, the
conjunctionand is common whileso andneitheror nor are used on the basis of affirmative or

negative mood. Such elaboration is not given in the textbook.

Present tense is the tense which has a direct connection with time of speeitimg. It can be
taught easily by describing what is being done. The last grammar leshengode 7 textbook
is organized in such a way that the present tense is changdetamespective past tense and
vice-versa. This is adequate in considering patterns of pressetlteginning with the time of
speech relative to the past, and in its grouping of regular verbskeaed for the past forms.
But it lacks oral practices that could help students to freelyreselanguage as opposed to

practices in controlled exercises.

Data 31: present and past tense verbs

Read each sentence below. The underlined verbis dne present tenseChange
eachpresent tenseverb to a past tense verbln your exercise book, write each
sentence with the past tense of the verb thatdenlined.

Read the examples below.

Example

The girl paysn the school yard. (present tense)

The girl playedn the school yard. (past tense)

Mesfin_worksn his father's carpentry shop.

My friends talkabout the Ethiopian Olympic runners.

Many problems neeour attention.

| walk to school each day.

oukwnNE

Grade 7 Unit 19, Lesson Four, p.120-121
With regard to the items presented in table 3 (p.41) to teachemaiion to selection of
grammar contents, the grade 7 English teachers have respondedntliffeOut of 34
respondents, 13 (38.2%) have labelled ey goodwhile 9 (26.5%) teachers have labelled it
excellent On the other hand, 5 (14.7%) teachers have saidgad and the rest 7 (20.6%)
rated it adair. It seems, from the responses of the teachers that more than half cbtisder

the textbook as effective for its inclusion of valid, comprehensive and authentrcaieate
D. Grade 8 English Textbook

The basic grammatical structure that people use in their spe&atiting is sentence. It can be
affirmative or negative, and people use this in their daily experserite following two tables

show affirmative and negative structures in the grade 8 textbook.
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Data 32: affirmatives and negatives

Below are positive and negative statements usiagetb to beand the language
patterngoing ta

Listen and follow the words as your teacher redmsdtatements orally.
Positive Statements

Subject | verb to be | goingto | rest of sentence

I am going to | eat lunch now.

She is going to | the cinema tonight because shéidiats.

They are going to | book a hotel room for their halid

You are going to | like the new book that | readill give it to
you tomorrow.

Negative Statements

Subject | verb to be | going to rest of sentence

I am not going to| eat lunch now.

She is not going to|  the cinema tonight becauselshe not
have tickets.

They are not going to| book a hotel soon for theiiday
because their grandmother lives there.

You are not going to| like the new book that | rbadause it is
difficult to read.

Grade 8 Unit 6, Lesson Two, p.68
Though the lesson seems brief in its tabular presentation of afifrerand negative structures,
it is incomplete in that it does not elaborate the rules ofvédrb to beand progressiveor
perfectiveactions. Affirmatives and negatives can also occur in different tefikegpast and
future. In addition, students have not been introducesiiibpectpronounsin preceding grade

levels.

It is important to teach the roles and responsibilities of stuggndgferent grade levels. To
teach these, the textbook of grade 8 presents structures thabklgations and prohibitions
as language patterns. The lessons present different kinds aaguxdrbs in such sentences as
the following two lessons show.

Data 33: obligations and prohibitions

In order to carry out our responsibilities, thereeathings we must do. We call
these obligations To develop sentences about obligations, use dngubge
patternmust + the verb.

Examples

must + finish I must finish harvesting the te#ffdre nightfall.

must + be I must be on time for dinner tonight.

shall have to + buy I shall have to buy a new eiserbook.

shall have to + care | shall have to céoe my brother.

will have to + milk Aida will have to milk the gsdbefore school.

will have to + mend His mother will have to mens tairn school uniform.

Grade 8 Unit 12, Lesson One, p.136
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There are many things we must not do. We call tlpeshibitions. Use the
language pattern must not do or the short form,tmitido to tell others what they
are prohibited from doing. Use the language patterast notor mustn't + the
verb toform sentences about prohibitions.

Examples

must not + be You must not be late to work.

must not + go Lombabo must not go to the rivenalo
mustn’t + jump Muktar mustn’t jump over the schfasice.
mustn’t + walk Lensa mustn’t walk in front of tinack.

Grade 8 Unit 12, Lesson Two, p.137
The grade 8 English teachers from the selected schools respondedstionguabout such
structures. The items are similar to those in table 3 (p.41). (8 tdachers, 17 (44.7%) have
rated the textbook agood and 14 (36.8%yery good The remaining 7 (18.4%) categorized it
asfair andpoor. Those who take the textbook as effective in content selection haveer dexd
in the open-ended items that the contents reflect customs, wadpangf and feelings of

society; hence, children are motivated by the contents.
4.3.1.2. Sequencing

Students of primary school are not mature enough to grasp various caaicaisie. Hence,
textbooks should be organized in such a way that they introduce singleptsynand not
multiple ones at the same time (section 2.1.4.2.2). The textbooks undgemastuchtegorized

well in this regard except some lessons.
A. Grade 5 English Textbook

There are different patterns that are taught together, suclhngattestructures with modifier
and modified elements. For instance, the grade 5 textbook presemtsvadjand nouns (unit

1, lesson two; unit 3, lesson one), and verbs and adverbs (unit 13, lesson six) in a single lesson.

Data 34: adjectives and nouns
We tell our new friends important things about @lves. We usadjectivesto
describe ourselves. Example: | amappy student.Happy is an adjective that
describes the student.
A noun is a word that names a person, place or thing. hothome, and glass
are all nouns

Grade 5 Unit 1, Lesson Two, p.3

We can name and describe people, animals, and tsbjéée can tell what they
look like. We can compare them to other peopleanats, and objects. We can tell
what they are used for.

Grade 5 Unit 3, Lesson One, p.16
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In these lessons, the two elements are taught togethertkacare closely related. What is
lacking in the lessons is sufficient amount of practice in the foffrexercises and activities
such as dialogues and role plays.

Data 35: verbs and adverbs
Verbsshow actions in a senten@adverbsdescribe verbs.
Adverbsare words like often, never, always, and sometimes, rarely, usua
Read the three examples given below. The verbgsdreld and the adverbs are
underlined.
1. The girls’ volleyball team alwaydayswell.
2. Bogale and Alemnesh newvfarish their papers on time.
3. | oftenmissthe English lesson.
Grade 5 Unit 13, Lesson Six, p.77

The lesson in data 35 is similar to that of 34 in the presentaticeladéd language patterns in

the form of modifier and modified. However, it does not indicate thedyperbs and adverbs.

Besides, the wordell is not considered in the first example though it can be used as an adverb.
Data 36: regular and irregular verbs

Sometimes verbs do not follow a pattern when thapge from present
tense to past tense.

Look at the following verbs in group 1 and groupA?hat differences do you

see?

Group 1 Group 2
wash-washed play-played bring-brought hurt-hurt
clean-cleaned talk-talked give-gave put-put
comb-combed look-looked go-went lose-lost

Grade 5 Unit 16, Lesson Four, p.95

Categorizing language patterns on the basis of regular and iexedptiles facilitates students’

learning of a foreign language. In this respect, regular anguiae verbs are presented in

tables like in data 36 above. However, presenting such complexnpattstudents without any

practical context of use can lead to rote memorization of the contents.

In this regard, the textbook is viewed by teachers in termthedfsequencing of rules

observed in the following table.

as

No

Items

Rating

Poor

Fair

Good

Very

Excellent

1

The textbook enables learners to practice spatifes of language.

= IGood

Table 4: ltems on sequencing of grammar contents
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Sequencing, on one hand, indicates the focus given to specific caddirieouns, adjectives,
verbs, noun phrases, affirmatives, negatives, etc. in a single lessmindéhis in mind, if we
observe table 4, we find that 13 (35.1%) teachers have rated thedextery good 16
(43.2%)good, 6 (16.2%)fair and 2 (5.4%)oor for the contents of grammar and for helping
students practice particular rules in a single lesson. Thamsnthat the students can slightly

grasp one aspect of language in a single lesson and at a time.

| have observed the selected classes of grade 5 to see whettesrdhers keep the sequence of
new items in the lessons or not. Almost all of them presehtetessons continuously as they
were organized in the textbook. This way of delivering the lesson may creaimftiist among
students because some contents need modifications in terms of ereatgef items and

explanations about them.
B. Grade 6 English Textbook

There are regular and irregular comparative and superlatives fof adjectives presented in
one of the lessons in the grade 6 textbook. The contents are apprémritte grade level

though they lack context in which they are applied.

Data 37: comparative and superlative forms of adjeoves
Regular and irregular comparativeand superlative adjectivesompare people,
places, and things.
Regular comparativeand superlative adjectivesadd er and est to show
comparison.
Example
high-higher-highest
hot-hotter-hottest
cold-colder-coldest
Irregular comparativeand superlative adjectiveshange the form of the word to
show comparison. The change is not regular.
Example
bad-worse-(the) worst
less-lesser-(the) least
some-more-(the) most
good-better-(the) best
Grade 6 Unit 4, Lesson Six, p.32

Likewise, different tenses can be presented together in @nlessce they all represent the

concept of time. Present and past tenses are introduced in one lesson as shown below.
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Data 38: simple past and present continuous tenses
When we talk and write about things that happemethé past, we must upast
tense verbsThese verbs tell us that things happened before When we talk
and write about things that are happening now, wsthusepresent tense verbs
These verbs tell us about things that are happenow.
Example
Last night | chopped wood for the fire. (simpletgasse)
Today | am chopping wood for the fire. (presenttcrous tense)

Grade 6 Unit 10, Lesson Two, p.66

In contrast, the textbook presents various concepts such as syotasties and functional
words in a single lesson. Teaching syntactic classesdijeetiveandnounor adverbandverb
in a single lesson may be justified as these show modifretsnadified relationships. But
including functional words likgpronounsto these items makes the lesson a bit complicated.
The following lesson shows this.

Data 39: syntactic classes/parts of speech

Words can be classified apuns, pronouns, adjectiveandverbs
Grade 6 Unit 3, Lesson Seven, p.24

In this lesson, there can be confusion in the classification of wamcdsuse of the statement
“Words can be classified as nouns, pronouns, adjectives, and veaibgulists categorize
pronounsunder functional classes anduns adjectivesandverbsunder syntactic classes/parts

of speech. But, pronouns are classified as syntactic classes in the above lesson.

There is another lesson in the grade 6 textbook that presents enatiftepts which can be
difficult for the students. Tense is a concept that needs to atedréendependently in the
teaching of grammar. But it is presented here together wituéage patterns that are identified

in terms of their syntactic positions, likebject, direct objecndverbof sentences.

Data 40: simple present tense, subject, verb andrdct object
When we talk about something that people do now,virb is in thepresent
tense
Example
After school | play football with my friends in tempty lot behind my house.
In this sentence, the subject is I.
Thesubiject(l) tells who or what the sentence is about.
Play is a present tense verdnd tells what the subject does.
Football is called adirect object Football tells what the subject plays.
Grade 6 Unit 7, Lesson Three, p.48

Similar items of questionnaires like those in table 4 (p.47) gy&en to 30 English teachers of
grade 6. Among them, 20 (66.7%) have confirmed that the textbog&odin a way that
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students can often practice one new item in a lesson. Only 4 (13c2t)ers rated the
textbookvery goodand 6 (20%) teachers said it as fiast.

C. Grade 7 English Textbook

The grade 7 textbook has well-graded grammar contents in that in{sresee new language
item in a lesson. But some grammar contents do not show smawthidrain the presentation
of rules. For example, constructions of comparisons with conjunctionz@rigled in lesson
one and lesson seven of unit 3. Thesenaither...nor, either...or, either of us, neither of us,

andboth, etc

Data 41: conjunctions
When we compare ourselves to others, we often asis\guch aseither...nor,
either...or, neither of us, either of ugndboth of us.
Example
1. Neither Kedijanor Girma can talk about the incident.
2. Either Aberaor Imuye can answer the questions correctly.
3. Neither of ussupport the rebellion.
4. Either of uscan do the job.
5. Both of uscan understand the conversation.
Grade 7 Unit 3, Lesson One, p.22

These conjunctions are complex in that they have specific featutiesir distribution. These
conjunctions come after simple conjunctions bkl or but which link words, phrases, clauses
and sentences. Such simple conjunctions are not included in any of the units in the textbook.

On the other hand, helping/auxiliary verbs likas and were are found in the textbook.
Helping/auxiliary verbs support main verbs of sentences in desgriations that happened in
the past, or are happening at the time of speaking. The veripseaented in the textbook in

the following way.

Data 42: helping/auxiliary verbs
The wordswasandwere are calledhelping verbs They work with verbs to help
us speak, read, and write about actions that hapgen the past.
The helping verbyasis used when the action was done Isngular noun The
helping verbwereis used when the action was done pjuaal noun.

Grade 7 Unit 11, Lesson One, p.108

In teaching grammar rules, textbooks are expected to begin vésenir contexts. Primary
school students are, in most cases, visually-oriented, and they lesgrbynobserving what is
happening in their immediate environment. Contrary to this, the dbssen begins with past

forms of helping verbs. &b tobe must be presented very early in foreign language teaching
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despite its irregularities (Tucker 1975: 357). Thus, the content icdbisis weak in presenting

the rules sequentially.

Questionnaires were prepared to find out the level of awarenesadaf § English teachers of
the selected schools about the grading/sequencing of grammainrthes textbook (table 4,
p.47). Half (50%) of the 34 teachers rated the presentatigngoodwhile 13 (38.2%) rated it
good, and 4 (11.8%) said it wafair. Most of them have stated that students can easily

manipulate specific rules of the language in many lessons.

D. Grade 8 English Textbook
The sequencing of grammar contents in the grade 8 textbook sedrasattractive in that it
can help students grasp one new item in a particular lesson. Tempaan help them develop
the ability to process a given piece of information with moraramess or attention using their

memory.

Data 43: tenses
Verbs are words that tell you what the subjecthef $entence is doing, has done
(the action), or will do. The tense of a verb tellmder whether the action is
happening now, has happened in the past, or witijpea in the futurePresent
tense verbshow that something is happening nd®ast tense verbshow that
something has already happenéditure tenseverbs show what will happen in
the future. The future tense is formed with wilkball. Shall only is used with | or
we.
Example
Present tense: | walk to school every day.
Past tense: | walked to school.
Future tense: | shall walk to school tomorrow.

He will walk to school tomowo

Grade 8 Unit 5, Lesson Five, p.57-58

The lesson in data 43 presents three kinds of tense by taking exdropiestudents’ practical
life. Since the patterns taught in comparison have long lastiagtefbn students to remember,
lessons such as the above should be designed carefully as thaputentnuch to the
development of students’ language ability.

Data 44: adverbs of time

In order to show time, we often use words suclyess:ever, never, just, already,

since,andfor.
Grade 8 Unit 7, Lesson Three, p.79

The words in data 44 show time. However, they do not identify the @sr&hort, extended,

duration or period. Besides, there are no examples given to show ttienpokithe words in
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sentences. Since sequencing indicates the depth of the iterabptieelesson seems shallow in

this respect.

From the selected schools, 38 teachers have given their responses about seglugrasimgar
contents in the textbook they are using (table 4, p.47). 21 (55.2%) tebhekersated it agery
goodwhile 14 (36.8%) rated it agoodfor its presentation of specific features of the language

within particular lessons. Only 3 (7.9%) teachers have rafaut.it
4.3.1.3. Repetition

It is rarely sufficient to introduce new grammar items onlyepramd then forget about them.
The principle of repetition is that grammar items are besyaded in different contexts.
Students learn the form and function of an item through progresgposw@e. When students
meet an item in a number of different contexts, they can devediadfeaunderstanding of its
role in the language (Cunningsworth 1995: 25). The textbooks under considdratien
somehow repeated language patterns in their lessons, but are nateatesea progressive

way.
A. Grade 5 English Textbook

In the grade 5adjectivesandnounsare repeated in different units as shown in data 45 below.
Though the units contain repeated patterns, they are not organiaezhia svay that provides
enough information about adjectives and nouns. They simply present theiaefinthe
singular and plural forms of a few nouns and the way some adjectives are derivéiaeiom

Data 45: adjectives and nouns
We tell our new friends important things about @lwes. We usadjectivesto
describe ourselve&xample | am happystudentHappyis an adjective that
describes the student
A noun is a word that names a person, place or thiMgther, home,andglass
are allnouns

Grade 5 Unit 1, Lesson Two, p.3

We can name and describe people, animals, andtsbja can tell what they
look like. We can compare them to other peoplenalts, and objects. We can tell
what they are used for.

Grade 5 Unit 3, Lesson Three, p.6
The first column contains a list of nouns. The sdomlumn contains a list of
adjectives made from the nouns.
Copy the adjectives in your exercise book and varisentence using each one.
Example: It is a very windy day today.
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Nouns Adjectives
sun sunny
rain rainy
cloud cloudy
wind windy

Grade 5 Unit 20, Lesson Nine, p.120

Quantifiers and numerals have their own roles in a language. Quandfe determiners that
occur with nouns, either alone, asmostmen,or with the prepositionf and definite articles as
in most of the/thesemen Numerals are of two typesardinal and ordinal. However, the

following lessons in the grade 5 textbook present numerals repestedfyrogressive manner

without clear descriptions given about the items in two subsequent units.

Data 46: quantifiers and numerals
Words can tell how many or how much. These wordsalledquantity words
Quantity words can tell an exact (countable) numbech asfive, sixteen, one
hundred
Quantity words can also give a quantity (uncourgdlolumber that is not an exact
number such asany, few,0or some

Grade 5 Unit 6, Lesson Four, p.37

When numbers are placed in order, they are catlatinal numbers.Among the
ordinal numbers ardfirst, second, third, fourth, fifth, sixth, seventheighth,
ninth, andtenth.
We can use ordinal numbers to tell placement ofesm@ or something.
Ordinal numbers are also used to descrébgate
Example: | am going to take a mathematics test on thésiktNovember.
In your exercise book, change the dates below iotdinal numbers.
Example: | will leave for Nazret to visit my grandmothar 8eptember 7.
| will leave for Nazret to visit my grandmother dhe seventh of
September.
Grade 5 Unit 7, Lesson Five, p.44-45

There is no other unit where these items are repeated exdbgt lessons in data 45 and 46.
Inaccuracy in proper language use may result from lack @ftitem in the organization of

language items in textbooks and that students do not get opportunitedsearse such repeated
items at different times. With regard to this, teachers fitoenselected schools have reflected

their opinion as shown in table 5 below.

No ltems Rating

' Poor
»[Fair
rn|Good
|Very
©|Good

N Excellent

1 The textbook has repeated grammar items in diffeunits.
Table 5: ltems on repetition of grammar contents irsubsequent units
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As shown in the table, the majority (21 or 56.8%) of the grade 5dbniglachers slightly agree
that the grammar rules in the textbook are recycled in subsagpiestthey rated it agood 4
(10.8%) of the respondents have rated the textfaolon the point of repetition of concepts in
different units while 10 (27%) teachers rateddaty goodand 2 (5.4%) rated éxcellent Some
of them have responded to open-ended items by saying that the textbo@héew repeated
items of grammar which means that students have little chaihpeacticing the items in
different lessons.

B. Grade 6 English Textbook
The item that is repeated many times in the different whitgade 6 is tense. Simple present

and past tenses are recycled in four different units as indicated in data 47.

Data 47: simple present and past tenses

When we talk about something that people do nawehb is in thepresent

tense

Example

After school | play football with my friends in tempty lot behind my house.
Grade 6 Unit 7, Lesson Three, p.48

When we talk and write about things that happendtié past, we must upast
tense verbsThese verbs tell us that things happened befone When we talk
and write about things that are happening now, wistrusepresenttenseverbs
These verbs tell us about things that are happenow.
Example
Last night | chopped wood for the fire. (simpletpgasse)
Today | am chopping wood for the fire. (presenttcrous tense)

Grade 6 Unit 10, Lesson Two, p.66

Simple present tense verball what you are doing. Simple present tense s/dib
not tell what you will do or what you have alreathne.
Grade 6 Unit 12, Lesson Three, p.79

When thinking about the past, we think of things trave already happened. For
example, what you did last week or yesterday haggbenthe past.
Sometimes two actions take place at the same time.
Example
He saw the dog. He ran away.
These two sentences sound much better as onedotense.
Example
He ran away when he saw the dog. Or When he sadadiipehe ran away.
Grade 6 Unit 15, Lesson One, p.105-106

These units have no considerable progress; they simply presergrdi@amples in different
lessons. The only quality the lessons have is that the last unitnsotwi@ consecutive actions

described in the past tense.
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In addition to the above itemagdijectivesare repeated in some units of the textbook as shown
below. However, the repetition is not systematic in that it doegrugiress from simple to

complex, but in a uniform way.

Data 48: adjectives
When we compare people, animals, and objects, wadjsctives An adjective
describes a person, place, or thindjectivescan be used to compare one or
more things.
An adjective that compares two things is a comppeeatadjective. The
comparativeform of adjectives ends ier-
An adjective that compares more than two things ssiperlative adjectiveThe
superlative form of adjectives ends @st
Adjectives ending iny-usually change their spelling by dropping the and
adding er or -iest

Grade 6 Unit 4, Lesson Two, p.26

Fruits and vegetables can be described using wirdstell how they look, smell,
taste, and feel. Words that describe people, plaeasl things are called

adjectives
Grade 6 Unit 20, Lesson Two, p.134

In the following data, the first lesson describes a verb asrd that expresses an action. But
the function of verbs is more than describing; for instance, a arindicate state, event, and
possession. In the second lesson, two verbs are combined to show two astiums
conjunctions. The repetition shows some degree of progress in teagimgeaverb and then
moves to pairs of verbs though there are no descriptions on the furaftieerds and enough

illustrations on their types.

Data 49: verbs
A verbshows action. Verbs are words like run, walk, riddk. Verbscan bepast
present or future.

Grade 6 Unit 5, lesson Five, p.37

A verbis a word that shows actioRairs of verbscan be combined to form one
sentence. The verlopenedandflew can be combined to form the sentence: When
the teacher opened the window, the bird flew away.

Grade 6 Unit 15, Lesson Two, p.106

Wh-words in interrogative structures have various syntactic posijtthey can occur in subject
or object positions. They can refer to people, things, actions, idea3 het following lessons

present very minor uses of wh-words in interrogatives without ib@sgrthem as subjects or
objects of sentences. There is no significant progress betweemothessons except repeating

the items.

Data 50: interrogatives
We aslquestionsto find about people’s jobs or occupations. Thegjions often
begin withwho, what and/orwhere
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Example
1. Whouses a hammer in his occupation?
2. Whatdo you call someone who uses a pen for his/hargaton?
3. Wheredoes a teacher work?
Grade 6 Unit 7, Lesson Two, p.47

Ask your partner questions about his her way @f. liksk questions about your
partner's language, custom, his or her parents’ wzations, clothing,
transportation, other occupations, food, dancingjsio, and anything else you
can think of. Your partner also will ask you quesss about way of life.
Example
1. Inwhatregion do you live?
2. Whatregion do your parents come from?
3. Whatlanguages do you speak at home?

Grade 6 Unit 22, Lesson Two, p.148

The item which is similar to that in table 5 (p.53) is used tatifje whether or not the
grammar items in the textbook are repeated. 18 (60%) out of thad@tets indicated that the
grammar lessons were repeated in the different units of titlgotk and hence the teachers
rated the textbookery good The other 12 (40%) respondents said it g@sd.

C. Grade 7 English Textbook
In grade 7, there are no contents that are recycled in different units, #xecephple past and
present (perfect) tenses that are presented in unit 9 (lesson one) and unibhZdle3sThe

following data show such lessons.

Data 51: simple past and present (perfect) tenses

The simple past tens€V2) of a verb tells about something that happeinethe
past and did not continue into the present. ptesent perfect tensef a verb tells
about something that happened at some indefimite in the past. The simple past
tense of a verb is one word, but the present petéese of a verb must have the
word have or has with the past participle (V3).

Example
V1: | go to school every day.
V2: | went to school yesterday.
V3: | have gone to school for seven years.
Grade 7 Unit 9, Lesson One, p.90-91
Example
The girl paysn the school yard. (present tense)
The girl playedn the school yard. (past tense)
Grade 7 Unit 12, Lesson Four, p.120-121

From the data, one can see that the grade 7 students do noamegsclo practice an item

more than once. The lessons also show no progression of the items from one unit to the next.
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Textbooks, in principle, should move from one language item to another, and the
progressively turns back to each item once or more than omecarnahe same textbook. This
helps students to acquire a wider range of expressive possbdttian earlier stage, and to
develop better ability to communicate though with less accuraggni@gsworth 1989: 25).

However, the textbook of grade 7 is of less value in this respect.

The teachers of grade 7 in the selected schools were askedegi®iiiion of contents in units
(table 5, p.53). 16 (47%) of the 34 teachers rated the texihpoot 8 (23.5%) rated ivery
goodand 6 (17.6%) said it waexcellent It can be inferred from these that there are grammar
contents that are rarely repeated in the different units. Tlhepenses can support the analysis

that there are problems of repetition/recycling of grammar contents iextf®ok.
D. Grade 8 English Textbook

With regard to the grade 8 textbook, there seems to be more ggagrescycling/repeating

language aspects in different lessons. Tenses come first in the textboskag#nd.

Data 52: tenses
Verbs are words that tell you what the subjecthef $entence is doing, has done
(the action), or will do. The tense of a verb tellseader whether the action is
happening now, has happened in the past, or witlpea in the futurePresent
tenseverbs show that something is happening neast tenseverbs show that
something has already happendtuture tenseverbs show what will happen in
the future. The future tense is formed with wilkball. Shall only is used with | or
we.

Grade 8 Unit 5, Lessons Five, p.57-58

When we talk about future plans, we can use thguage pattern going to....
When we talk about our future plans, we also camthe language pattern will
(be).
The language patterns going to and will be are domes used in the same
sentence.

Grade 8 Unit 6, Lesson One, p.65-66

Tenses are repeated in units 7 (lesson two) and 11 (lessam).s€onjunctions are repeated in
unit 2 (lesson one), unit 11 (lesson two) and unit 13 (lesson one). The presentation of active and
passive voices in unit 9 (lesson three), unit 10 (lesson two) and urlgsksr{ four) include

some descriptions and exercises (See Appendix-IV).
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The presentation of the above language items shows some quality tabotextbook.

However, this is not enough as it shows no substantial progressior.arkealso contents that
are not repeated. These include gerunds (unit 1, lesson seven), ¢laus&s lesson one),
affirmatives and negative moods (unit 6, lesson two), helping/auxVarys (unit 8, lesson
three), adverbs (unit 7, lesson three) and obligations (unit 12, lessoMloesd. have not been

recycled and that this may result in them being easily forgotten (See App¥indi
4.3.1.4. Difficulty Levels

Analysis of grammar contents in the textbooks under considerationdtepa identifying the
difficulty levels of lessons. From practical observation of liggl more than three-fourth of the
children in primary schools of the Oromia Regional State lveural villages. The ages of
students in the second cycle of primary schools are on averageebei® and 17. Hence, the
contents in the textbooks should, on one hand, consider the environments, and terthe ot

hand, fit with the maturity levels of students.

A. Grade 5 English Textbook
The grade 5 textbook appears to be loosely organized with the grasontants which are
ineffective in showing the complexity of the rules. For teachingqses, a sentence is the
most convenient unit to be taught first in which smaller units,diases, phrases, words and
morphemes are presented (Section 2.1.4.1). However, the textbook here Wwelirs
presentation of adjectives and nouns in isolation in unit 1 (lesson(8ee) data 45). It also
presents open-ended exercises in unit 9 (lesson seven) without rol@anthe different parts

of simple sentences. The following lesson illustrates this idea.

Data 53: prepositions
Review the following prepositions.
The food ion the table.
There are picturesn the wall.
The letter isunder your exercise book.
Alem isunderthe table.
Brehan isbehindthe door.
Abebech is standingy the window
Grade 5 Unit 9, Lesson Seven, p.57

The opportunities students have for practicing the target languadess because the items do

oukwnE

not seem to be organized progressively. Moreover, the textbook is domigadeathing word
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classes without contexts/situations of use. For instance, the fofjateims are presented with

no context, thus resulting in less quality.

Data 54: syntactic classes
When we compare people, animals, and objects, wadjsctives Remember, an
adjective describes somethingdjectivesalso can be used to compare one or

more things.

Sometimeserbsdo not follow a pattern when they change from @nésense to

Grade 5 Unit 4, Lesson One, p.23

past tense.
Look at the following verbs in group 1 and group ¥Vhat differences do you
see?
Group 1 Group 2
wash-washed play-played bring-brought hurt-hurt
clean-cleaned talk-talked give-gave put-put
comb-combed look-looked go-went lose-lost

Grade 5 Unit 16, Lesson Four, p.95

The items in table 6 below were mentioned in questionnaires to dheekhers are aware of

the difficulty levels of grammar lessons in the textbook. Their responses ane Isblmi.

No Items Rating
=
2
o 9
5 |= | g| 298
g 18 81384
1 The textbook allows learners to rehearse granieras they need inthe real | 7 10 | 15| 5 -
world.
2 The textbook is suitable for students of varibaskgrounds. - 13| 18 6 -
3 The textbook includes grammar contents that ppecgriate to stretch and 1 11 | 23| 2 -
challenge children of this grade level.

Table 6: Items on difficulty levels of grammar conénts

From the above table, one can see that many of the respondiés beat the textbook is

goodandfair with regard to appropriateness of the grammar contents to thefdhel grade 5

students. The teachers seem to be not satisfied with the ap@opsgbf the grammar lessons

in the textbook.

B. Grade 6 English Textbook
In the grade 6 textbook, the grammar contents are presentedtieranzgy by teaching smaller
items like words and phrases using sentences. But the level ofecaiyplf the contents does

not help the students in understanding simple elements and in passiuget complex ones.
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For example, lesson two in unit 7 is about interrogatives with wiilsydut lesson three in the

same unit is about present tense. Moreover, unit 9 presents prepositions in lesson one.

Data 55: interrogatives, present tense and preposgins
We aslquestionsto find about people’s jobs or occupations. Thesjions often
begin withwho, what, and/orwhere

Grade 6 Unit 7, Lesson Two, p.47

When we talk about something that people do now,vérb is in thepresent

tense
Grade 6 Unit 7, Lesson Three, p.48

When we talk and write, we use words that expiesselationship of a noun or
pronoun to another word in the sentence. Thesetiogiship words are called
prepositions Prepositions are found in prepositional phrases.
A prepositionalphrasebegins with a preposition and ends with a noua or
pronoun. This noun or pronoun is called the obdhe preposition.

Grade 6 Unit 9, Lesson One, p.59

In these lessons, there are no dialogues that include exampbesvadtructural units. Thus,

students lack practice in drilling grammar rules.

Regarding items with the difficulty levels of grammar cotgeout of the 30 English teachers
of grade 6, more than half (18) stated that the textbook considers thgrcaaws of the

students, and challenges them in critical thinking (See table 6, p.59).

C. Grade 7 English Textbook
In the grade 7 textbook, the units are organized on the basis of stddenliarity with new
concepts or patterns presented in syntactic structures. @henghrases/clauses that are thus

used to compare people or things at the beginning of the textbook.

Data 56: inversions of verbs
When we greet one another, we ask questions aedpgirsonal information. We
ask about people’s names, ages, places of worsglowol. We show how personal
information compares with someone else’s by usinguage patterns such as
am |, or so do | neither am | or nor do I. When our personal information is the
same, we usgo am lorso do |

Grade 7 Unit 1, Lesson Two, p.2

There is another use of patterns that include adjectives and congarards. These patterns

are like as adjectiveas and affirmative verbsused to compare and contrast people,

things/objects as shown in the following lesson.

Data 57: constructions with comparisons

When we compare and contrast, we use special laggpatterns that include
adjectives. Remember that an adjective descrilpesson, place, or thing.

When we compare things, we use the language patteadijectiveas When we
contrast things, we use the patterot as_adjectiveas
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Read the sentences. Notice the underlined adjsctarel the new language
pattern.
| am as tallas you.
| am not as talbs you.
Shege is as beautifak Bontu.
Shege is not as beautifas Bontu.
My father is as youngs yours.
My father is not as strongs yours.
Grade 7 Unit 5, Lesson Seven, p.51-52

oukwnE

The exercises in data 56 and 57 are practical in that theyshalpnts construct their own
sentences, ask each other questions, and discuss ideas despiterdatistaf conversations.

This makes the exercise interesting, practical and challenging.

There is also conditional clause in the textbook. Conditionals arechdlienging to primary
school children because they have verbs that are complex. The les@ieélow shows the

presentation of auxiliary verbs after many items have been taught.

Data 58: likely/real conditional clause

In your exercise book, copy the sentence beginrsingsomplete them. Read the
example.

Example

If 'm feeling ill 1 will go to the clinic

If 'm hungry
If I'm sick
If 'm lazy
If my friend loses
If my teacher

agrwNRE

Grade 7 Unit 10, Lesson Seven, p.104

Data 59: helping/auxiliary verbs
Listen as your teacher reads two short dialogues.
The wordswasandwerg are calledhelping verbs They work with verbs to help
us speak, read, and write about actions that hapgen the past.
The helping verbwasis used when the action was done by a singulanndhe
helping verbwereis used when the action was done by a plural noun.

Grade 7 Unit 11, Lesson One, p.108

D. Grade 8 English Textbook
In the grade 8, the students are at advanced stage so they naddrgiand language patterns
without referring to external criterion. The textbook is effexin presenting contents that are
abstract but related to previous grade levels. There is adjedtwee in the following lesson
that modifies nouns. This new item is described in the lesson aboséslas groups of words

with subject and verb. It is presented as follows.
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Data 60: adjective clauses

Anadjective clausés a group of words with a subject and a vertmdtidifies or
describes a noun. The clause usually begins withh whose, that, or which. Itis
not complete sentence by itself.

Example
1. My unclewho lives in Tigrayvisits us once as month.
2. Anorphan is a childavhose parents are not living
3. The treethat we planted last yeds growing well.
4. The red flowemwhich you gave me last week still pretty.
Grade 8 Unit 3, Lesson One, p.26

However, some contents are not abstract enough to teach studdnssievel. They reflect

only simple language aspects. For example, the lesson below isralomst The concept of
simple nouns is expected to be done in lower levels and that compkntsaef nouns need to
be presented at this level. Yet, the lesson is about nouns defined in single sentences.

Data 61: nouns
A noun names a person, place, or thing.
Example
1. Did you read the story aboMYorkenest?
2. Where isAddis Abab&
3. Children should go to school?
4. Marriage should not happen early.
Grade 8 Unit 11, Lesson Six, p.129

Other concepts about the difficulty level of grammar contents igithee 8 textbook concern
infinitives. Infinitives are verbs that are neutral for tense, dmivshe elemento. These are

presented in the textbook in line with adjectives as shown below.

Data 62: infinitives

Anadjectiveis word that describes a person, place, or thiaginfinitive is made
up of the word to and a verb.

Example: It is + adjective + to -infinitive

It is difficult fo—climB up a hill.

Itis on a rural road.

It is rudelfo refuse an invitation.

It is wrongfo steal a cow.

It is goodfo tellthe truth.

It is healthyfa eal fresh fruit and meat.

The adjective describes the subjéictand the infinitive in the example sentences
tell what is difficult, easy, rude, wrong, or gotuddo.
Grade 8 Unit 14, Lesson Four, p.168

oukrwnE

The contents in the lesson seem simple for a student who can ideifjgfstives. However,
there are other groups of words which can occur teitifthese ar@erb + to + infinitiveas inl

began to read the book]ike to travel Such patterns are not included in the textbook.
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The discussion under this section indicates that the contents séenetbeen selected on the
basis of real life situations, but they are composed of fragehadeas. They do not give
chances to students to use authentic language with exampleslagdeahat can help exploit
students’ experiences. Some contents are not selected on thefbidss relevance to the
maturity levels of students. Contrary to this, many contents gueeseed in a way that only
one item is presented at a time though there are lack of @aérgroupings in some lessons.
The problem of recycling is dominant in the textbooks because nemyg iare left without
repetition. The difficulty levels of the contents in the textbooks \asymany items are
organized well on the basis of their familiarities to studenspitke the presentation of the

contents without contexts.

4.3.2. Organization of Contents Across Grade Levels

If textbooks are organized in series, the inclusion of items in firrd@xtbook will give hints
about later series. Comparison of complex items may servlol® Bow much one level
contributes to the next. There are also certain necessary ps/é¢hiat come for reasons of

recycling.

The textbooks under study are organized with grammar contents ofmitpesces of
language. For example, the contents include narrations of pictndestary-telling which
involve a variety of natural English utterances that introducectsires to be taught in the

lessons.

The grade 5 textbook presents ordinal numerals to be used in prattictions. Since
teaching different meanings of prepositions is viewed as onemhggarules, students need to
have the basis for understanding and practicing correct uses of pogoshlthough the
contents here seem to be useful in reflecting students’ expesieihe lessons do not provide
rich sources of natural language for the students to acquire theThée$ollowing data show

such items.

Data 63: numerals (ordinal numerals)
When numbers are placed in order, they are catletinal numbers. Among the
ordinal numbers ardirst, second, third, fourth, fifth, sixth, seventheighth,
ninth, andtenth
We can use ordinal numbers to tell placement ofesm@ or something.

Grade 5 Unit 7, Lesson Five, p.44-45

63



Data 64: prepositional phrases
Prepositional phrases are found in sentences. Dlegyn with a word such as in,
on, to, for, at, etc. These words are called préjmss.
Read the sentences below. The prepositional pheasesnderlined.
1. 1 do my homework in the evening
2. | play football at different football fields
3. My grandfather ploughs the fields on sunny days
4. My brother reads to me in English at night
Grade 5 Unit 7, Lesson Two, p.42

There are sufficient numbers of grammatical contents thabarallg appropriate in the grade
6 textbook. Items like nouns, adjectives and pronouns in unit 3 (lesson fenpgatives in
unit 7 (lesson two) and unit 22 (lesson three), and tenses in unisénlego), unit 7 (lesson
three and lesson six), unit 10 (lesson two) and unit 12 (lesson thck&e some grammar
contents that are relevant to life (See Appendix-Il). Thepedblem however; the contents are
not organized on the basis of linguistic principles which requirelésabns should start from

simple and concrete, and move to complex and abstract things.

With respect to the treatment of grammatical items in thdegi7 textbook, there are activities
and exercises that appear to be challenging to studentsvertdanking. They encourage both
controlled practice of skills, and personal and free responsegit®is strengths, the textbook
has problems here since there are few exercises on prepositibpsepositional phrases in the
textbook. Some of the explanations given for the contents are pooixdfople, lesson one in

unit 9 is about past and present perfect tenses, presented badly (See Appendix-IIl).

In grade 8, we find grammar contents that are more advancecdhalhehging to students at
this level. There are illustrations with examples in the lesdmutsthey are less authentic and
natural. The contents include gerunds (unit 1, lesson seven and lessprceighhctions (unit
2, lesson one; unit 11, lesson two; unit 13, lesson one), adjective dange3, lesson one),
tenses (unit 4, lesson two; unit 5, lesson five; unit 15, lesson fourjnafives and negatives
(unit 6, lesson two), auxiliary verbs (unit 8, lesson two) and others. \Wowsome of the

contents, such as in lesson eight of unit 11, are below the leledraers (See Appendix-1V).

Students of grade 8 are expected to use structures more complex than simple nouns or verbs

Contents in textbooks are repeated for students to understand and ialetes contents are

repeated in subsequent units and grade levels, they can befe@gtyen. By repetition, we
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mean presenting items taught at lower levels with some ggsign or modification (Section
2.1.4.2.3).

There are contents that are repeated in the series of tbedkstunder study. In the grade 5
textbook, adjectives and nouns are taught using simple and elemeetsogptions and
illustrations (unit 1, lesson two; unit 20, lesson nine). These avagieated in grade 6 (unit

20, lesson two). The lessons are given in the data below.

Data 65: adjectives and nouns
We tell our new friends important things about @lves. We usadjectivesto
describe ourselves. Example: | amappy student.Happy is an adjective that
describes the student.
A noun is a word that names a person, place or thing. hdaothome, and glass
are all nouns.

Grade5 Unit 1, Lesson Two, p.3-4

The first column contains a list of nouns. The sdcoolumn contains a list of
adjectives made from the nouns.

Copy the adjectives in your exercise book and verisentence using each one.
Example: It is a very windy day today.

Nouns Adjectives
sun sunny
rain rainy
cloud cloudy
wind windy

Grade 5 Unit 20, Lesson Nine, p.120

Fruits and vegetables can be described using wiirdistell how they look, smell,
taste, and feel. Words that describe people, placewl things are called
adjectives

Grade 6 Unit 20, Lesson Two, p.134

Comparative and superlative forms of adjectives are other adpattare taught repeatedly
across levels. They are presented in unit 4 (lesson one) ofgyrada 4 (lesson six) of grade 6

and unit 3 (lesson ten) of grade 7 as indicated in the following data.

Data 66: comparative and superlative forms of adjetves

When we compare people, animals, and objects, wadjsctives Remember, an
adjective describes something. Adjectives also lmarused to compare one or
more things.

An adjective that compares two things is cemparative adjective The
comparative form of adjectives ends én.-

An adjective that compares more than two thinga ssiperlative adjectiveThe
superlative form of adjectives ends @st

Adjectives ending iny-usually change their spelling by dropping the g adding
-ier or -iest
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Examples

Adjective Comparative Superlative
tall taller tallest

long longer longest
fast faster fastest
heavy heavier heaviest

Grade5 Unit 4, Lesson One, p.23-24

When we compare people, animals, and objects, wadjsctives An adjective
describes a person, place, or thing. Adjectives banused to compare one or
more things.

An adjective that compares two things is camparative adjective The
comparative form of adjectives ends én.-

An adjective that compares more than two things ssiperlative adjectiveThe
superlative form of adjectives ends @st

Adjectives ending in y usually change their spgllay dropping they and adding
-ier or -iest

Adjective Comparative (-er) | Superlative (-est)
tall taller tallest

large larger largest

heavy heavier heaviest

short shorter shortest

fast faster fastest

Grade 6 Unit 4, Lesson Tp@6-27

We usecomparativeand superlative adjectives when we compare (alike) and
contrast (different) two or more people or thinds adjectiveis a word that
describes a noun or a pronoun.cAmparative adjectivelescribes two things. A
superlative adjectivelescribes three or more things.
Example
Abera istaller than Befekadu (comparative).
Abera isthe tallestboy in our class (superlative).

Grade 7 Unit Three, Lesson Ten, p.29-30

In the first two lessons of the grade levels, the comparativewgretlative forms of adjectives
are presented in almost the same way, showing no progress frognaoieelevel to the other.
In fact, they seem to be copies of one source, against thepfginticontent recycling required
across grade levels.

There are also contents that are introduced in grade 7, and contirgraden8. For example,
conjunctions are presented in unit 3 (lesson one) of grade 7, and depeatd 2 (lesson one)

and unit 13 (lesson one) of grade 8.

Data 67: conjunctions

When we compare ourselves to others, we oftewaosts such aseither...nor,
either...or, neither of us, either of usandboth of us.

Example

1. Neither Kedijanor Girma can talk about the incident.

2. Either Aberaor Imuye can answer the questions correctly.

3. Neitherof us support the rebellion.
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4. Either of uscan do the job.
5. Both of uscan understand the conversation.
Grade 7 Unit 3, Lesson One, p.22

When people, animals, and objects are comparedcamtrasted, the language
patterneither...orandneither...nor can be used.
Follow along as your teacher reads aloud sententted have the language
patterneither...orandneither...nor.
Some farmers specialize in growieigher bananasor pineapples.
Neither bananasor pineapples can grow in cold weather.
Either a manor a woman can be trained to run fast.
Neithera mannor a woman can run as fast as a cheetah.
If you want to finceither a turtleor a snail, you should look near water.
Neither a turtlenor s snail moves quickly.
Grade 8 Unit 2, Lesson One, p.14

oukrwNE

The textbooks are organized poorly in repeating grammar rulegegsively across grade
levels. This makes students forget the rules presented only once. Witextbooks lack
repetition of contents across grade levels, the grammar rulesntgésn the textbooks as a
whole do not have dialogues or conversations to illustrate the ruldst.taugs is another

problem in the organization of contents of grammar in the textbooks.

In general, the lessons of grades 5-8 English textbooks do not prashdeotirces of natural
language for students to acquire the rules despite the usefontss contents in reflecting
students’ experiences. Some of the activities and exeraisaglavant to challenge students’
critical thinking. There are contents that are repeated inetiesof the textbooks though they
are insufficient compared to the whole grammar contents of thieotss, and they do not
show progress from one grade to another. The contents are desigaeuday that only one

item is presented at a time so that students can grasp the rules without confusion.
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Chapter Five

Conclusion and Recommendations

5.1. Conclusion

The main objective of the study was to evaluate the linguistiteats of grades 5-8 English
textbooks of Oromia Regional State, with particular focus on gamexercises, explanations
of grammar rules, selection, sequencing, repetition and difficeitgl lof the contents. To
gather data for analysis, evaluation checklist, questionnaire and/afiserwere employed as
the main tools. 4 textbooks of grades 5-8, 143 second cycle primtawgl €nglish teachers
from 32 schools of the region, and 32 classrooms were used as swobjdutsstudy. The

analysis of the data leads to the following findings.

With regard to the overall organization of the textbooks, attentigmeidominantly given to
language skills (reading, writing, speaking and listening) and functiors|ittle consideration
of grammar and vocabulary. The grammar rules are presentedleductive approach that
gives some explanations of the rules followed by few examples>ardises. The strengths
observed in the textbooks are inclusion of topics related to culturepement, social life,
education and other things that are relevant to students’ lives.udgwack of specification
and separation of skills and grammar items, lack of useful exeemggammar references,
glossaries and other communicative activities as appendices, &nof lsemmaries in all the

units are considered as weaknesses of the textbooks.

Grade 5 English textbook: The grammar lessons are found to be inadequate because the
exercises and activities lack dialogues and/or conversationske the students understand
and practice the given items. Some exercises are also poocilitatiag students’ use of
grammar rules, creating no situations in which the rules areedppls there are no

identifications of exceptional rules in the lessons.

The textbook contains word classes, sentence types (imperatigasiveg, affirmatives and
interrogatives), gerunds, tenses and others. However, these dienm®t have clear and
elaborate explanations with examples. The lessons consider studsaitdives in their

selection of contents, but they do not expose the students to authemtictisdanguage by
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providing examples with contexts. The grammar items are uspedgented sequentially in
that only one item can be taught at a time. There are varipeatesl items in different units of

the textbook though they are not exhaustively presented.

Grade 6 English textbook Some exercises provide contexts from reading passages to help
students practice the rules though the contexts do not seem naimmadunication, like
dialogues. The exercises in the textbook are organized inradragd manner so that students
probably face problems in identifying what type of grammar iteto be taught in a particular

lesson.

There are structures like possessive adjectives, comparativs/plniases, comparative and
superlative adjectives, wh-words, infinitives and two consecutive pasing that are
organized in the textbook. The problem is that the presentations ofitdreseare incomplete:
they lack clear and relevant examples, identification of exmegtirules, and explanations for
rules in many lessons. In the selection of contents, the textbook hagjgalttes in some
exercises since the examples are taken from the localftige students. On the contrary, the
contents are not organised in line with the level of grade @stsidand the sequencing of the
contents is poor as various concepts are included within a singlenleShe repetition of
grammar items is moderate in that different units have rblsare recycled in subsequent

units.

Grade 7 English textbook:The lessons are presented with various grammar items thoygh the
do not encourage students to practice the language through dialtajngsage drills and
others in which the students can express their ideas and fe@mge of the items are vague

in their categories; they can be either nouns or verbs basediodiskrbutions in a sentence.
There are also unnecessary repetitions and multiple instruati@nsingle exercise which can
be barriers in students’ understanding of the rules.

Moreover, the explanations and elaborations given about the grammaanelliesomplete in
that the items are presented with definitions of only few wardksillustrations of an example
or two instead of dialogues or language drills. Some of the exuagaire irrelevant to the

contents, for instance, conditional clauses are presented in thedexvith the expressions of
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only cause and effect. However, the selected contents refleptabigcal lives of the students
though they lack illustrations. In the textbook, there are well-grgdachmar rules even if
some contents do not show progression from one unit to the next. mhplerof repetition is

not implemented in the lessons hence many items are presentednoely The units are
organized on the basis of the familiarities of contents to the studenthat they seem

correspond to the levels of the students.

Grade 8 English textbook: The exercises are dominated by controlled practice acsivitie
requiring students to use one correct form. There are alsoiseewhich have been selected
without careful consideration of the complexities of the contents and instructitms level of

students.

In the textbook, there are problems of explanations in grammar: teramy items are included
without definition. However, the contents are selected on the badeiofrélevance to the
grade level. They present items in the form of comparison, ancespernsibilities students
have expressed in the form of obligation and prohibition though theelqalicit teaching of
the rules. The sequencing of the grammar items is rated as guom tee patterns are
organized to help the students in understanding a given piece ddtigetime. With respect to
the recycling of contents, only a few are repeated while namayleft without repetition.
Because it is the last stage of primary school, the contezdsl to be relevant to the
development of the students’ skills though some contents are not deep enough.

Organization of grammar contents across grades 5-8The contents are organized using
grammar items that seem to challenge the students in thegtive thinking though the
explanations are poor. The textbooks have problems in presenting gramesaepeatedly in
a progressive way in consecutive grades, resulting in problerekedrsal. Moreover, contexts
are not provided for many of the contents of the textbooks: thereacadialogues and/or
conversation, language drills, and language games that could tudkats learn the grammar

items with interest.
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In general, the textbooks are dominated by communicative activiaegive little emphasis to

grammar contents. And, there are a number of grammar itetnarthaot addressed by the

textbooks: these include tag questions and answers, nominals (compounanchassper),

phrases (noun and verb phrases), clauses (relative, main and subpwcatehers, all of

which are essential at this level.

5.2. Recommendations

On the basis of the findings concerning grammar contents of Bngkthbooks of grades 5-8 in

Oromia Regional State, the following are recommended.

1.

The language planners and authors who are involved in the preparatidhs of
textbooks should be linguists or should have linguistic knowledge sohéatcan
logically relate theories and descriptions of language.

The overall organizations of the four textbooks should be revised to inclixgel-m
strand approach/eclectic view of language teaching rather thamuwanoative
approach, so that grammar lessons get proportional coverage with skills and vgcabular
There should be summaries/reviews of grammar in all the undsgxensive grammar
references and glossaries at the end of the whole textbooks.

The textbooks need to be reconsidered, especially where the graamarcises lack
clear instructions and sufficient questions, and the grammar lad&srelevant and
proper explanations. There is a need to include explanations and clear illustrations.
The exercises and activities presented in the grammar lessedgo be organized on
the basis of real-life like contexts, dialogues and/or conversaimhtanguage drills so
that students are able to manipulate the structures properly.

The repetition and sequencing of grammar rules in the textbooks slhauld
reconsidered. There are many grammar items that need to la¢erepeross units and
grade levels, and they need to be organized progressively from unit to unit.

Grammar items, such as tag questions and answers, differentsplutasses, nominal
types (compound, mass and proper), and simple conjunctions need to be inchirded in

textbooks.
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Appendices
Appendix-|
English for Ethiopia, Grade 5

Unit 1
Helping at Home
Lesson Two (p.3-4)

We tell our new friends important things about ourselves. Weadsectives to describe
ourselves. Example: | ahmppy studentHappy is an adjective that describes the student.

A noun is a word that names a person, place or tivtagher, home, andglassare all nouns.

Talk with a partner about how you help at home.
Make a list of eight adjectives and nouns that tell about youhome. Examples: small
rooms, large table, small box.

Adjective Noun Adjective Noun
1. 5.
2. 6.
3. 7.
4. 8.
Look at the example sentence below. Draw an arrow from the adjgéve to the noun it is
describing. is done for you.
| live in a smallhouse | have a beautifuhother.
We have an oldow. | have a redcarf.

Practice writing several sentences describing your hous&Vrite the sentences like the
example below.

Example: house: | live in a small house.

Lesson Three (p.4)
Practice writing several sentences describing your familyRead each example sentence.
Write five sentences that are like each example sentence.

My family
Example: | have a beautiful mother. | have a strong mother.
Give your paper to a partner to read.

Unit 3
Wild Animals and their Use
Lesson Ongp.16)

We can name and describe people, animals, and objects. We can teteyhlmok like. We
can compare them to other people, animals, and objects. We can tell what theyl doe. us



Describe a person, an object, and an animal. Example of words thabuld be used: tall,
short, boy, girl, big, large, small, brown, yellow.

Use as many words as possible to describe this person, object, and animal.

Read your list of words to the class. The class will try to who you are descrilgin
Example:

He is a tall boy. He has a large black bag.

He sits behind two tall girls. Who is he?

Lesson Three(p.16-17)

Nouns can be used to name people, animals, and objects. When we talk abe tgpaopls,
or objects, we can talk about one or more than one. One is sallpdar. More than one is
calledplural. To change a singular noun into a plural noun we simply addato ‘the end of
the word. Sometimes we must ades’:

Read the following examples of singular (one) and plural (more than one) nouns

Singular Nouns Plural Nouns
teacher teachers
boy boys

girl girls

box boxes

desk desks

hat hats

Unit 4

Good Practices in School
Lesson One (p.23-24)

| am the smallest girl in my class. | have the longest aad the prettiest headscarf. My
brother, Tesfaye, is the tallest boy in his class. He isehibiin me, but taller than all the boys
in his class. Tesfaye is fast in running matches. He can rter than all the other boys. He is
the fastest of all.

When we compare people, animals, and objects, we use adjectivesmBer, an adjective
describes something. Adjectives also can be used to compare one or more things.

An adjective that compares two things is a comparative acgecthe comparative form of
adjectives ends irer.

An adjective that compares more than two things is a superkatijeetive. The superlative
form of adjectives ends irest

Adjectives ending in -y usually change their spelling by dropping the aadaicg ier or Hest



Examples

Adjective Comparative Superlative
tall taller tallest

long longer longest
fast faster fastest
heavy heavier heaviest

Copy the chart in your exercise book. Wite the comparative and superlative adjectives.

Adjective

Comparative

Superlative

tall

short

heavy

light

thick

cheap

strong

young

old

fast

hard

small

narrow

wide

Unit 5
Caring for plants
Lesson Four (p.30-31)

Possessive words tell us who owns something.
For example, in the sentence: | ride in my father’s car, thes¥ather's car show that father
owns the carOur mother’s straw basketshows that mother owns the straw basket.

Possessive nouns are usually formed by adding an apostrophe and an “s” to theeendwi.th
Orally read the nouns and possessive nouns in the list below to a partner.

Regular Noun Possessive Noun
1. brother 1. brother’s
2. Halima 2. Halima's
3. farmer 3. farmer’s



Make a list of five regular nouns. Turn the regular noun into a possessive noun

Regular Noun Possessive Noun

Write a sentence for each possessive noun. Example: Desta’s flowans pretty.
Lesson Six (p.31-32)

A pronoun is a word that replaces a specific noun. Examples of prormaungau, he, she, it,
we, and they. Pronouns such ashe and her could replace the name of a girl or woman.
Example:_Sards washing clothes. She is washing clothes. Sebleelping Sara. Seble is
helpingher.

In the sentences below, replace the underlined wordshertthim, orthem.

The teacher is standing near Ahmed

She is talking to Ahmed

He is listening to the teacher

The other students are watching Ahmed and the teacher
Alemitu is speaking.

Hailu is listening to Alemitu

She is helping Hailu

The teacher is looking at Alemitu and Hailu

Lesson Seven (p.32)

Pronouns can be possessive just like nouns can be possessive. Exambisshans, its,
theirs, ours.

Look at the following nouns, possessive nouns, pronouns, and pos$es pronouns in the
following chart.

Nouns Possessive Noun Pronoun Possesgtvenoun
donkey donkey’s it its

Halima Halima’s her hers

farmer farmer’s him his

Choose two of the possessive nouns from the chart above. Writenamces using the
possessive pronouns.
Example: Snake are living in Halima'’s vegetable garden. That gardersis her

Practice writing some sentences with your possessive nouns.a/\sgtetence that replaces the
noun with a possessive noun. Write another sentence that replaces the pnatiown
possessive pronoun. Look at the examples.



Example:My brother has a football.
My brother’s football is black and white.

Example:He has a football.
The black and white football fss.

Write five pairs of sentences like the example above.

Unit 6
Farming Tools
Lesson Four (p.37)

Words can tell how many or how much. These words are called quantity words.

Quantity words can tell an exact (countable) number such as five, sixteen, one hundred.
Quantity words can also give a quantity (uncountable) number that a riact number such
as many, few, or some.

Look at the words below. Copy the chart below in your exercisbook. Put a check in the
column to tell if the quantity word is countable or uncountable.

Countable Uncountable

five

three hundred

some

less

much

few

ten

little

both

no

more

Make two sentences with ‘no’ using countable and uncountable words.
Lesson Five (p.37)

Select twocountablewords from the chart above.

Think of objects that you use in school that are countable such atspdasks, and students.
Then write a sentence for each countable word that you wrote.fecahiere are 72 students
in my class.

more books
more rain
less water
fewer books




Select twauncountablewords from the chart above.

Think of ways to write sentences using these words. Examplehatfenore rain than was
predicted. Write these words. Then write a sentence for each uableuntord that you wrote.
The following chart may help you.

Unit 7
Using Time Wisely
Lesson Two (p.42)

Prepositional phrases are found in sentences. They begin with swabrasn, on, to, for, at,
etc. These words are called prepositions.
Read the sentences below. The prepositional phrases are underlined

1. 1 do my homework in the evening

2. | play football_at different football fields

3. My grandfather ploughs the fields on sunny days
4. My brother reads to me in English at night

In your exercise book, write three sentences with prepositionakgdirdJse prepositional
phrases that begin with on, in, and at. Write about something that you do every day.

Example: | feed the chickens every dayhe morning.
Lesson Five (p.44-45)

When numbers are placed in order, they are callelihal numbers. Among the ordinal
numbers ardirst, second, third, fourth, fifth, sixth, seventh, eighth, ninth,andtenth.
We can use ordinal numbers to tell placement of someone or something.

Imagine that you have four bags of grain. The bag that is userk @f®f the others is used
first. The one that you use next would be usecbnd

Think about your brothers and sisters. If you are the oldest, youbmendirst. If you were
born last and have three brothers, you woultbbeth .

Ordinal numbers are also used to describe a date.
Example: | am going to take a mathematics test ornsikth of November.

In your exercise book, change the dates below into ordinal numbers.
Example: | will leave for Nazret to visit my grandmother on September 7.
| will leave for Nazret to visit my grandmother on the seventh of September

1. I will be leaving for Addis in October 4.
2. My birthday is August 14.

3. April 11 is my birthday.

4. My mother was born on December 25.
5. Our Christmas holiday is on January 7.



Unit 8
People’s Work
Lesson Three (p.50-51)

Use the information in the picture below (p.51) to write four senteabeut people’s work.
The verbs such ds, uses writes are called simple present verbs. They tell what someone is
doing now.

Example: Halimahis a secretary.
Sheworks in an office.
Shewrites letters.
Sheusesa pen.

Unit 9
The Importance of Saving
Lesson Five (p.56-57)

A preposition is a word placed before a noun. A list of prepositions incluakdsnd/in front
of, at the bottom/top of, on the left/right of, next to, near, beside, by, under.

Example: The book is on top of the desk.
The pencil is under the exercise book.

Lesson Six (p.57)

Use classroom objects, pictures, and photos to practice prepositionsatlaiobject, picture,
or photo, and write a sentence in your exercise book.

Example: The pencil ioon the left ofthe pen. (Make sure that what you are writing is real and
observable from the positions of objects in the classroom.)

Lesson Seven (p.57)
Review the following prepositions.

The food is on the table.

There are pictures on the wall.

The letter is under your exercise book.
Alem is under the table.

Brehan is behind the door.

Abebech is standing by the window.

ok wNE

Practice writing eight sentences using prepositions. Usdyfamil classmates’ names to write
your sentences. Draw a line under each preposition. Circle each noun.

Example: My brother is insidde school.

PwpNPE
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Unit 10
Keeping the Environment Clean
Lesson One (p.59)

Positive Commands

Give your partner instructions on two ways to keep the classroom environment clean.
Example 1: Your partner will give you the vehyow.

You will use throw in a sentence about keeping the classroom environment clean.
You will say: “Please throw dirty paper into the waste basket.”

Example 2clean

“Please clean your classroom after the class.”

Negative Commands:

Example 1throw

“Please do not throw dirty paper onto the floor.”
Example 2clean

“Please do not clean your classroom during the lesson.”

Please state four positive commands sentences to your partner.
Your partner will orally give you four positive command sentences too.

| collect cover burn bury |

Unit 12
What | Want To Be When | Grow Up
Lesson Five (p.71)

Copy the chart below in your exercise book. Plac amthe box in front of the sentences that
tell what you like to do. Circle the words that endimg-and are used as nouns. These words
are calledgerunds Example: | like running.

I like studying.

| like reading at home.

| like eating bananas.

Drawing is fun.

Swimming is easy for me.

I like dancing.

I am good at cooking.

Buying sweets is my favorite thing to do.




Think about what you like doing.

Orally list three things that you like doing.

Then write three sentences about what you like doing.
Lesson six (p.72)

Complete the following sentences.
Use the words: running, cooking, swimming, and dancing.

1. Ilike to eat my mother’'s

2. is my favorite sport.

3. | stay fit by .

4. is what | do when | hear music.
Unit 13

Self-Reliance
Lesson Six (p.77)

Verbs show actions in a sentenéaverbs describe verbs.
Adverbs are words likeaften, never, alwaysandsometimes, rarely, usually.
Read the three examples given below. Fésbds are in italics and thadverbsare underlined.

1. The girls’ volleyball team alwaygslayswell.
2. Bogale and Alemnesh neviemish their papers on time.
3. | oftenmissthe English lesson.

Write five sentences using the following adverbbvays, never, sometimes, rarely, often,
and usually.

Share your answers with the class.
Lesson Nine (p.78)

Change positive statements to negative statements in the chart below.
Example:

Positive Statement: | like to go to school.

Negative Statement: | do not like to go to school.

Positive Statements Negative Statements

The candy is very good.

My teacher tells me | do good work.

My father likes to plough the fields.

My grandfather buys us presents.

| can write my name.

My goats are getting bigger every day.

We play football at school on Friday.

| help my mother care for my younger brother
and sister.




Unit 14
Out-of-School Activities
Lesson Four (p.82-83)

A verb after the wordjoing to tells what we will do in théuture (such as tonight, tomorrow,
next week, Saturday, next month, next year, or on weekends).

These are activities that will happen in the future.

Read the sentences below aloud to the class. Then take turng thadsentences aloud with a
partner.

Tonight after school, | am going to feed the chickens.
Tomorrow | am going to play football with my friends.

Next week | am going to plant trees.

On Saturday | am going to shop at the market.

Next month | am going to help my mother in her store.

Next year | am going to be in Grade 6.

During the weekend | am going to walk to my friend’s house.

NouokrwhE

In your exercise book, copy the sentence beginnings given below. Gentipée sentences
saying what you are going to do.

Tonight after school, | am going to
Tomorrow | am going to
Next week | am going to
On Saturday | am going to
Next month | am going to
Next year | am going to
During the weekend | am going to

NouokrwhE

Exchange papers with a partner. Practice reading each othscigptige sentences. Are there
similar things that you and your partner do in the evenings after school?

Unit 16
A Famous Person
Lesson Two (p.94-95)

The past form of the following verbs are in the passage isde®ne (p.93). Find them and
write them in your exercise book. Number 1 is done for you.

1. become became

2. happen 7. win
3. run 8. set
4, is 9. have
5. start 10. vote
6. hold 11. die



Lesson Three (p.94)

Action verbs tell about something that someone is doing or did. Copyénebzlow in your
exercise book. Change the verbs in the verbs in the sentences frpla gresent to simple
past.

Simple Present Simple Past

Example: | wash my face every day. Example: Last week | washedcengvary day.

| clean my teeth.

Ahmed combs his hair.

Dessie plays with her friends.

My mother talks to my brothers and sister.

| look after my baby brother.

Write sentences using simple past verbs. Tell about things that you didiggster
Lesson Four (p.95)

Sometimes verbs do not follow a pattern when they change from present tensediosgast
Look at the following verbs in group 1 and group 2. What differences do you see?

Group 1 Group 2
wash-washed play-played bring-brought hurt-hurt
clean-cleaned talk-talked give-gave put-put
comb-combed look-looked go-went lose-lost

In your exercise book, write one sentence
chart below.

using each of the pastiteegular verbs in the

Example: | hurt my leg yesterday while | was playing football.

Present Tense Irregular Verb Past Tense Irregular Verb
hurt hurt

give gave

buy bought

write wrote

keep kept

lose lost

Unit 19

A Brave Dead of a Woman
Lesson Two (p.110)

Prepositions are words that show positions.

Prepositions are usliayeld be a nourOver,

under, to, on, in, and other words that show position are prepositions.

Work with a partner and take turns describing what you see in th&rei(p.111) by using

prepositions.



Lesson Six (p.113)

Copy the sentences below in your exercise book, and fill in the preposition.

1. I wentto Nazret car.
2. She goes to school foot.
3. We visited Addis Ababa June.
4. We started our journey the Sheraton Hotel.
5. There were fifteen birds the tree.
6. Five guards were standing the gate.
7. Twelve donkeys were the side of the road.
8. The lady walked fast the market.
Unit 20

Water Harvest
Lesson Nine (p.120)

The first column contains a list of nouns. The second column contastaddjectives made
from the nouns.

Copy the adjectives in your exercise book and write a sentence using each one.
Example: It is a very windy day today.

Nouns Adjectives
sun sunny
rain rainy
cloud cloudy
fog foggy
wind windy

Write a paragraph using the adjectives and nouns in the chart. Describe ther wette day.
Example: Today is very cold and cloudy. The sun is not shinning.



Appendix-I|
English for Ethiopia, Grade 6

Unit 3
Hardworking People
Lesson Two (p.19-20)

When we talk about people, animals and objects, we use words to tethé&pwompare and
contrast. When we talk about how they compare, we can say thédyeasame asWhen we
talk about how they contrast, we can say theyddferent from

Listen to your teacher read the following sentences.

Bayush lives on a farm. Haileyesus lives on farm.
Bayush lives on a fartine same aslaileyesus.

Bayush is 12 years old. Haileyesus is 12 years old.
Bayush'’s age ithe same aklaileyesus.

Bayush is quite short. Haileyesus is quite tall.
Bayush’s height iglifferent fromHaileyesus’.

Bayush is a girl. Haileyesus is a boy.
Bayush’s gender idifferent fromHaileyesus'.

PHh W0 DD PP

Tell your partner how you are the same as and different from one another.
When we talk about how people, animals, and objects compare, we can use tteoword

Listen to your teacher read the following sentences about ho®ayush and Haileyesus
compare.

1. Bayush lives on a farm. Haileyesus lives on a farm.
1. Bayush lives on a farm. Haileyesus lives on a farm, too.

Talk with your partner. Tell your partner how you compare using the wordtoo.

Lesson Three (p.20)
Listen and follow the words as your teacher reads sentencedout what Bayush and
Haileyesus have or own.

1. Bayush has a long skirt.
2. Haileyesus owns a donkey.
3. Bayush has a blue tee shirt.

Lesson Four (p.21)

When we want to describe a person, animal, or a thing clearlgfteresay who they belong to
using an apostrophe and the letter ('s-Bayush’s) or an apostropiley@das’). If the person’s
name ends in ends in a letter other tsawe add an apostrophe and the letter s to the end. If
the person’s name ends in the leewe only add an apostrophe to show what they own.



Listen to your teacher read sentences about what Bayush ardhileyesus have or own.
Notice how the sentences uss oOr ’ after the s to show what Bayush and Haileyesus have
or own.

Example

1. Bayush’s skirt is long.

2. Haileyesus’ donkey is healthy.

3. Bayush's tee shirt is blue.

Work with a partner. In your exercise book write five sentenes to show what you own.
Be sure to use an 's or ' to show ownership. Remember, ybur name ends in a letter
other than s, add ’s. if your name ends in s, just add an apostrophe.

Read your sentences to your partner. Listen to your partner rad his or her sentences to
you.

We can replace a person’s name witr or his to show what she or he has or owns. These
words are callegingular possessive adjective®thersingular possessive adjectivase my
andyour.

Listen to your teacher read the following sentence pairs. Re silently from your
textbook. Notice that each person’s name has been replaced with a possesadjective.

1. Bayush’s skirtis long. — 1. Her skirt is long.
2. Haileyesus’ shirts are tar— 2. His shirts are tan.
3. Haileyesus’ donkey is browA—— 3. His donkey is brown.

If the possessive adjective is separated from the named object, it changes/to ming your
to yours andher to hers The wordhis does not change. The wonasne yours his, andhers
are callecpossessive pronouns

Listen to your teacher read the following sentences using ah possessive adjectives and
pronouns.

Possessive Adjective Possessive Pronoun
| have a long dress. My dress is long. This long dress is mine.
My brother has three goals frHis goals are in the field. The three goats in the field
the field. are his.
Bayush'’s tee shirt is blue. Her tee shirt is blue. That blue tee shirt is hers
You have a big cow. | have|aMy cow is bigger than yourMy cow is bigger than your.
bigger cow. COW.

Tell your partner three sentences using possessive adjeets or pronouns. Listen to your
partner tell his or her sentences to you. Tell what words & possessive adjectives or
pronouns.

Lesson Seven (p.24)

Words can be classified asuns pronouns adjectives andverbs
Copy the table in your exercise book and fill in the blank spces with information from
the passage (p.23). Read the examples in the chart to the class.



Nouns Pronouns Adjectives Verbs
Beletu she hardworking works
Unit 4

The Highest Mountain in Ethiopia
Lesson Two (p.26-27)

When we compare people, animals, and objects, weadjsetives An adjective describes a
person, place, or thing. Adjectives can be used to compare one or more things.

An adjective that compares two things is a comparative acgecthe comparative form of
adjectives ends irer.

An adjective that compares more than two things is a superkadijeetive. The superlative
form of adjectives ends irest

Adjectives ending in y usually change their spelling by dropping the y andgadti or Hest

Adjective Comparative (-er) Superlative (-est)
tall taller tallest

large larger largest

heavy heavier heaviest

short shorter shortest

fast faster fastest

In small groups of three or more, answer the questions abotihe students in your group
or class. Use complete sentences.

1. Who is the tallest in your group? Who is the tallest in your class?

2. Who is the shortest in your group? Who is the shortest in your class?
3. Who is the youngest in your group? Who is the youngest in your class?
4. Who is the oldest in your group? Who is the oldest in your class?

With a partner use a comparative form of an adjective from the wrd bank to describe
two members of your group.

Word Bank
lazy quick quiet old young
tall short fast heavy noisy

Example
Fatuma is shorter than Zeberga. Zeberga is taller than Fatuma.

With a partner use a superlative form of an adjective from tle Word Bank to describe a
member of your group.

Word Bank

lazy quick quiet old young

tall short fast heavy noisy




Example
Zeberga is the tallest in the group. Fatuma is the shortest in the group.

Lesson Six (p.32)

Regular and irregular comparativeand superlativeadjectivescompare people, places, and
things.
Regularcomparativeandsuperlativeadjectivesadd er and estto show comparison.

Example
high-higher-highest
hot-hotter-hottest
cold-colder-coldest

Irregular comparative and superlative adjectives change the form of the word to show
comparison. The change is not regular.

Example

bad-worse-(the) worst

less-lesser-(the) least

some-more-(the) most

good-better-(the) best

In your exercise book, copy and complete the chart below.

Adjective Comparative Superlative

bad

lesser

(the) coldest

better

hot

(the) most

In your exercise book write three sentences using an irretar form of an adjective to
make a comparison. Share your sentences with a partner.

Unit 5
My Experience as a Child
Lesson Two (p.35)

When we talk about things that we did in the past but do not do aeyweran use a new
language pattern. We can use the language pattechtoplus averh

Read the following example as you listen to your teacher read it out loud.
When + | + was young + | +used to +crawl.

Listen as your teacher asks and answers questions using the new langgigattern.

Work with your partner again. Take turns using the new language pttern above. Ask
and tell about things that you did when you were very young that you don’t do any more.



Work with another set of partners. In your group of four using the new language pattern
above, report on what your partner used to do in the past. Listeas others tell about what
their partner did in the past. Listen for the new language pattern.

Lesson Five (p.37)

A verb shows action. Verbs are words likm, walk, ride, talk Verbs can b@ast, presentor
future

Lesson Six (p.39)
Read the list of words in the Word Bank.

Word Bank
crawl ride run read| talk
play write work drink| add

Use each verb from the word bank to write sentences in yowgxercise book about what
you used to do in the past. Use the new language pattenhen + subject + simple past +
subject + used to + venwhen you write sentences.

Unit 7
Tools My Parents Use
Lesson Two (p.47)

We ask questions to find about people’s jobs or occupations. The questeambedin with
who, what and/orwhere

Example

Who uses a hammer in his occupation?

What do you call someone who uses a pen for his/her occupation?

Where does a teacher work?

Work with a partner to ask each other questions about the oc@ations that you listed in
the chart. Usewh-questions that begin withwho, what, and/or where

Example

What is the occupation of someone who examines you when you are sick?
What kinds of tools does this person use?

Where does this person work?

How much is he or she paid?

Who works with this person?

Lesson Three (p.48)
When we talk about something that people do now, the verb is in the present tense.

Example
After school Iplay football with my friends in the empty lot behind my house.
In this sentence, the subjectis



The subject (I) tellsvho or whatthe sentence is about.
Play is apresentenseverband tellsvhat the subject does
Football is callec direct objectFootball tellsvhatthe subject plays.

Copy the sentences below in your exercise book. Underlittee subjectone time. Underline
the present tense verlbwo times. Draw a dotted line under thedirect object Read the
example before you begin.

Example

The butcher cuts meat for my family.

The mechanic fixes cars for people so that they can drive safely to work.
The farmer plants teff to sell at the market.

The chef bakes injera each day for the restaurant.

A pilot flies airplanes for the Ethiopian Air Force.

Nurses help patients in the hospital.

Policemen direct traffic on busy streets.

A shoeshine boy makes money to buy his school uniform by shining shoes.
My mother cooks breakfast for me every day.

10 My teacher uses chalk to write on the blackboard.

CoNoOO~WNE

Lesson Six (p.50-51)
A present tense verb shows action that is happening now.

Example
Authors letters, books, and articles.
Authors write letters, books, and articles.

In your exercise book use the Word Bank to complete the samices with the correct verb.
Remember, a present tense verb shows action that happens now.

Word Bank
type(s) drive(s) fly(flies) repair(s) serve(s)
give(s) write(s) bake(s) sell(s) play(s)
1. The chef bread at the bakery
2. The team members football in the stadium.
3. Atypist letters at the office.
4. The man a taxi around the city.
5. The nurse medicine to children at the clinic.
6. A mechanic the broken cars.
7. The pilot the plane between Ethiopia and Europe.
8. The shopkeepers tomatoes, onions, and lentils.
9. The teacher lesson on the chalkboard.
10.The waitresses food and drink to the people.



Unit 9
Drought-Where Is It in Ethiopia?
Lesson One (p.59)

When we talk and write, we use words that express the relaifpoata noun or pronoun to
another word in the sentence. These relationship words are jgadf@akitions Prepositions are
found inprepositional phrases

A prepositional phraséegins with a preposition and ends with a noun or a pronoun. This noun
or pronoun is called the object of theeposition In the example below, “of Addis Ababa” is
the prepositional phrase

Example

Mekele is nortlof Addis Ababa
Dire Dawa is eastf Addis Ababa
Awassa is soutbf Addis Ababa.
Asosa is wesdf Addis Ababa

Lesson Two (p.60-61)
Prepositions which are used often are listed in the Word Bank.

Word Bank
above below in toward
across beside into under
after between of up
among by on with
around down over
at for through
behind from to

Write the following sentences in your exercise book. Put pregitions in the blank spaces.
Then underline the prepositional phrase.

1. Tsehay played the piano well ten years lessons.

2. My brother and | walked the street.

3. The Rift Valley look pretty the mountains.

4. He planned to herd the cows the lake.

5. The taxi driver took us the shop.

6. His plans the trip were made months ago.

7. My family traveled Nazareth to visit our uncle.
8. My brother plays football the field the street.
9.

My father works the corner from my mother.

Choose five of the prepositions from the Word Bank. In your exeise book write
sentences using each preposition. Underline the preposiiial phrases and circle the
prepositions.



Unit 10
My Experience/what | Couldn’t Do in the Past
Lesson One (p.65)

When we get older, we can do things that we could not do when weyaigrger. We usean

to tell others what we are able to do now. We aa®otto tell others what we are not able to
do now. We useouldto tell others what we were able to do in the past. Wecoslel not to
tell others what we were not able to do in the past.

Compare what you can do now with what you could not do when you were younger.

Example
When | was younger | could not play football with my brother. Now treah older, | am a
good football player.

Lesson Two (p.66)

When we talk and write about things that happened in the past, weuseystst tense verbs
These verbs tell us that things happened before now. When we talliggdbout things that
are happening now, we must ysesent tense verb¥hese verbs tell us about things that are
happening now.

Example

Last night I chopped wood for the fire. (simple past tense)

Today | am chopping wood for the fire. (present continuous tense)

Write three sentences in your exercise book about what youamily did yesterday. Use
past tenseverbsand put a line under each verb.

Write three sentences in your exercise book about what youamily is doing today after
school. Usgresent tense vertand put a line under each verb.

Lesson Three (p.67-68)

Copy the sentences below in your exercise book. Write the cent verb in each blank. Use
present tensdor something that is happening now. Usgast tensefor something that
happened before now.

1. Abdellah (cannot, could not) spend his money on something sweet at the market.
2. Iman (has, had) extra money today.

3. Abdellah (wants, wanted) to buy something for his grandfather today.

4. Abdellah and Iman (can, cannot) both buy something today.

5. Grandfather (tells, told) Abdellah that he (needs, needed) a new shirt.
Unit 11

The Teacher | Like Most

Lesson Three (p.73-74)

The wordto often is used to show movement to a new location.
Example

| wentto the market.

My friend walkedto the river.

The teacher gods school each day.



When we talk and write about things that we like, dislike, want, and, tlee wordto is not
used to show locatio.o + a verbforms aninfinitive.

Example

to+run torun
to + buy to buy
to+do todo

to watch to watch

Read the sentences. In your exercise book write the infinitives that ane each sentence.

| need to run to school today.

| want to buy a car.

| need to feed the chickens.

| want to watch the football game.

My father needs to plough the land in order to grow the crops.

My mother needs to grind the teff to make injera.

My parents need to borrow an axe to chop the wood.
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My family needs to carry the bananas to market.

Unit 12
Plan Your Daily Work
Lesson Three (p.79)

Simple present tense verbs tell what you are doing. Simplerresise verbs do not tell what
you will do or what you have already done.

Imagine that today is Saturday. Take turns with your partner compéting each sentence
in the chart below. Use simple present tense verbs. The first semte is completed for you.

Sentence Starters Answers

1. After | wake up, | wash hands and face.

. After | finish breakfast,

. After | help my parents,

. After | go shopping,

. After | play football,

. After | play with my friends,

. After | cook,

After | go to market,

2
3
4
5
6. After | read a book,
7
8
9
1

0. After | rest,

Talk with your partner about how your answers and your partner's answers compare
and contrast.



Unit 13
My Future Plans
Lesson Three (p.85)

We can plan what wevill do next Saturday. We can also plan what wi# not do next
Saturday. What will you do next Saturday? What will you not do?

Examples

I will | will help my father build a chair.

| will not I will not go to school.

| am going to Later, | am going to write a letter to my uncle.
| will | will go to the market to buy shoes.

| will not I will not have time to play with my brother.

| am going to At night, | am going to read a good book.

In your exercise book complete the chart below with a lisof things you will do next
Saturday. Then add a list of things you will not do.

What | will do next Saturday What | will not do next Saturday

1.

2.

3.

BlwINE

4.

Unit 14
Taking Care of Those with HIV/AIDS
Lesson Two (p.94)

When we talk about things that weust door must not dpwe also can say that these are things
that wehave to dar do not have to do

Example

| must help my family when | get home from school.

| have to help my family when | get home from school.

Tell your partner two things that you must not do at home.

Example
| must not play football after school when | have work to do at home.
| must not come home after dark.

Tell your partner two things that you do not have to do and give reasons for each.

Example
| do not have to fetch water every day. We take turns to do that.
| do not have to water the vegetables. That is my older sister’s job.



Unit 15
Bravery
Lesson One (p.105-106)

When thinking about the past, we think of things that have already hapgemeexample,
what you did last week or yesterday happened in the past.

Share with a partner five things you did in the past. You carshare something you did
yesterday, last week, or even years ago.

Sometimes two actions take place at the same time.
Example
He saw the dog. He ran away.
These two sentences sound much better as one long sentence.
Example
He ran away when he saw the dog.
or
When he saw the dog, he ran away.

In the first sentence, the wowhenconnects two sentences to make a single sentence of two
clauses. The second sentence starts with the whehand a comma (,) connects the two
clauses. Both sentences are correct.
Example
Megersa ran to the house. His mother called him for dinner.
Megersa ran to the house when his mother called him for dinner.
or
When his mother called him for dinner, Megersa ran to the house.

Work with a partner. Combine the two short sentences into one long sentence

The teacher clapped her hands. The students stopped talking.

The athlete stopped running. She hurt her foot.

The crops grew tall. They were gathered for harvest.

My family moved to a new city. Our house was destroyed by a flood.
Rahel studied for her English test. She made a good grade.

He went to market. He sold teff.
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Lesson Two (p.106)

A verb is a word that shows action. Pairs of verbs can be combirfiedrt@mne sentence. The
verbsopenedandflew can be combined to form the sentendéen the teacher opened the
window, the bird flew away.

Work with a partner. Use each pair of past tense verbs to fornone sentence. Write the
sentences in your exercise book. Remember to use a comnjaafid the word when to
combine two short sentences into one long sentence when necessary.

1. chased, caught

2. slept, awoke

3. watched, listened



4. arrived, left
5. walked, talked
6. drove, arrived

When people talk about the past they often ask when why questions.

Example
When the teacher opened the window yesterday, the bird flew away.
When did he open the window? Why did the bird fly away?

Unit 19
Honesty
Lesson Six (p.131)

Think about what you do regularly. Tell the class one sentencabout what you do
regularly.

In your group talk about what you can see in your immediate enwonment. Talk about
what you see daily. Use the wordalways, sometimes, rarely, never.

Example

On my way to school, | rarely see taxis.

On Saturday | always play football. There is a field near obhod where children can play
football.

In your exercise book write ten sentences about what you see daily.

Unit 20
Food and Plants
Lesson Two (p.134)

Fruits and vegetables can be described using words that tellhegwook, smell, taste, and
feel. Words that describe people, places, and things are ad|etives

Use the list ofadjectivesgiven below to describe a fruit or vegetable. Copy the chakelow
into your exercise book. Write the name of the fruit or vegetala in the appropriate place
in the chart. You may use the same fruit or vegetable more than one time.

Adjective Fruit or Vegetable

1. sour

juicy

hard

soft

bitter

smooth

fleshy

. rough

spicy

2
3
4
5
6
7
8
9
1

0.watery




Unit 22
The People of Ethiopia
Lesson Three (p.148)

Ask your partner questions about his her way of life. Ask qu&tions about your partner’s
language, custom, his or her parents’ occupations, clothing, transp@tion, other
occupations, food, dancing, music, and anything else you can think &four partner also
will ask you questions about way of life.

Example

In what region do you live?

What region do your parents come from?
What languages do you speak at home?



Appendix-IlI

English for Ethiopia, Grade 7

Unit 1
A Famous Person
Lesson Two (p.2)

When we greet one another, we ask questions and give personal irdoriiéé ask about
people’s names, ages, places of work, or school. We show how pergonmakition compares
with someone else’s by using language patterns sust as J or so do I, neither am, lor nor
do I. When our personal information is the same, wesosam lor so do |

Talk with your partner read sentences. Practice asking and awering questions giving
personal information. Use the new language patterso am lor so do |

Work with another set of partners. In your group of four, practice asking and answering
guestions giving personal information. Use the new language patteso am lor so do |

Lesson Three (p.2)

When our personal information is not the same as someone elsetgdeinformation, it
should be in the negative form. We umgther am lor nor do L

With a partner practice asking and answering questions givingersonal information. Use
the new language pattermeither am lor nor do I.

Work with another set of partners. In your group of four, practice asking and answering

guestions giving personal information. Use the new language patteneither am | or nor
do I.

Lesson Ten (p.9)

Listen to your teacher review the new language patternso am lor so do land neither am
| or nordo .

Read the example sentences silently as your teacher reads them out loud

1. My friend is from Ethiopia. | am from Ethiopia.
. My friend is from Ethiopia and so am |I.

. My mother likes oranges. | like oranges.
. My mother likes oranges and so do I.

1
2
2
3. My sister is not in grade five. | am not in grade five.
3. My sister is not in grade five and neither am |.

4

. My father does not like to sing. | do not like to sing.
. My father does not like to sing nor do |.

N

Lesson Eleven (p.9-10)
You can convert sentences with am J andso do Ito sentences witheither am lornor do L
Example

1. You like oranges anso do |

1. You do not like oranges ambr do L



2. You are in grade seven asd am |
2. You are not in grade seven ameither am |
Copy the sentences below in your exercise book. Change therarfrso am lor so do Ito
neither am lor nor do |.
You enjoy football ando do |
You are very tall ando am |
You are from Addis Ababa arsb am |
You run very fast ando do |
You are a good student asd am |
You enjoy school ando do |
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Unit 2
The Story of Two Brothers
Lesson Five (p.14-15)
A verbis a word that shows action (someone or something doing something).
Example
The boyrunsto the car.
The girlwalkswith her sister.
Tsehaysitsin the library.
An adverbis a word that describes a verb. Adverbs usually end in the ItteFs find the
adverb, first find the verb. Then find the word that describes the \émd.adverb often
answers the questionpw.
Example
1. The boy ran quickly to the car.

What is the verb?an

How did the boy runguickly
2. The girl walks slowly with her sister.

What is the verb®alks

How does the girl walkSlowly
3. Tsehay sits quietly in the library.

What is the verbS8its

How does Tsehay siQuietly

Lesson Eight (p.18)

Word Bank
rope afraid agreed waterfalls famous
water delivered carried pushed carefully
gently quickly nationality friendly brave

Copy the chart. Place the words from the Word Bank in the correct columimn the chart.

Noun

Verb

Adjective

Adverb




Unit 3

Neither Tears Nor Sweat Transmit HIV/AIDS

Lesson One (p.22)

When we compare ourselves to others, we often use words sueitlees...nor, either...or,
neither of us, either of uandboth of us.

Example

Neither Kedija nor Girma can talk about the incident.
Either Abera or Imuye can answer the questions correctly.
Neither of us support the rebellion.

Either of us can do the job.

Both of us can understand the conversation.

Write five complete sentences comparing two or more peopl@sing neither...nor,
either...or, neither of us, either of usnd both.

Lesson Seven (p.27)
We can compare ourselves to others in many ways.

Read the sentences below, and think about each comparison.

Example

Alemu is not sleepy nor am | sleepy.

Neither Getachew nor birhanu has completed the assignments.
Hawi is ten years old. So am I.

In your exercise book write eight complete sentences thabmpare you to other students
in your class. Use the comparison words that followso am I, nor am I, neither... nar

Lesson Ten (p.29-30)

We use comparative and superlative adjectives when we compare (alike) and contrast
(different) two or more people or things. Aadjectiveis a word that describes a noun or a
pronoun. A comparative adjective describes two things. A superlativetiadjdescribes three
or more things.

Example
Abera is taller than Befekadu (comparative).
Abera is the tallest boy in our class (superlative).

Look at the illustration above (p.29-30), and in your exercise book nte five sentences
that tell how the animals are alike (compare) and five sentees that tell how they are
different (contrast).

Example
Giraffe is taller than zebra. (contrast)
The giraffe, camel, and zebra have four legs. (compare)



Unit 5

Addis Ababa Is Not as Old as Harar

Lesson Seven (p.51-52)

When we compare and contrast, we use special language pattdrmsclinde adjectives
Remember that an adjective describes a person, place, or thing.

Listen to your teacher review adjectives.

When we compare things, we use the language pateradjectiveas When we contrast

things, we use the pattenot a

s adjectivas

Read the sentences. Notice the underlined adjectives and the newgaage pattern.

| amas tallasyou.

| amnot as tallasyou.
Shege iss beautifulas
Shege isi10t as_beautif

ok wNE

Bontu.
uasBontu.

My father isas youngasyours.
My father isnot as_strongsyours.

Work with a partner. Read the four sentence pairs below. Cofrine them to make a new
sentence using the new language patteas adjectiveas or not as_adjectivas

Example
| 'am tall. | You are tall. | lam as tall s you.
1. My father is not strong. 1. Your father is strong. 1.
2. 1 am fast. 2. You are fast. 2.
3. My mother is not small. 3. Your mother is small. 3.

4. | am a hardworking

J4. You are a hardworkin

student.

student.

04.

Lesson Nine (p.54)

In this lesson you will be using the new language pa#isradjectiveas or not as_adjectivas

to compare and contrast Har

1. Addis Ababa is old.
New Sentence:

ar and Addis Ababa.

Harar is older than Addis Ababa.

2. Harar is a large city.
New Sentence:

Addis Ababa is larger

than Harar.

3. Harar is a modern city.
New Sentence:

Addis Ababa is more modern city than Harar.




Unit 6
| Want Respect
Lesson Four (p.60)

Read the following sentence pairs.

| would like to go to the market.
I'd like to go to the market.

| would rather go to Harar.

I'd rather go to Harar.

In order to express our thoughts and wishes, we often udewould. I'd can be used in
conversation with friends. It meansl would.

Example

own a beehive | would like to own a beehive.
I'd like to own a beehive.

be a fisherman | would like to be a fisherman.
I'd like to be a fisherman.

have a herd of goats | would like to have a herd of goats.
I'd like to have a herd of goats.

In your exercise book write seven sets of complete sentesausingl would and I'd. Read
the example.

Example
eat injera: | would like to eat injera for dinner.
| would like to eat injera for dinner.

like to visit the library.

like to fly to Johannesburg.

like to join the military.

like to own a business.

like to work for the United Nations.
like to go to college.

like to attend Addis Ababa University.
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Unit 7
My Responsibilities
Lesson Ten (p.77)

We interview people to find out information about them. One way to dasthisask questions
that begin with the wordsho, what, when, wherandwhy.

Prepare interview question to ask your partner. In your exercse book write five questions
to ask when you interview him or her.

Questions should begin with who, what, when, where, or why.

Ask your partner each question. Record his or her answers in your exerci§ook.



Unit 8
Do Things on Time
Lesson One (p.79)

In order to show time, we often use phrases suchoas, later, in the evening, tomorrow, in
two hours’ time, this afternoon, in the mornimgdin a few minutes

Think of other words or phrases that show the passage of tien Share them with a
partner.

In your exercise book, write eight complete sentences. Congp¢ the sentences using time
phrases.

Lesson Nine (p.88)
A sentence that gives a command is calledhgrerativesentenceThis type of sentence tells
someone to do something and ends with a period (full stop) or an exclamation mark.
Read the imperative sentences.

1. Please answer all the questions carefully for the teacher.

2. Take a photograph of your family.

3. Be on time for work and school.

Think of some imperative sentences that show good work etlicat school. In your
exercise book write five imperative sentences that relate to school.
Example

1. Don't be late to school!

2. Don’t waste your time!

3. Complete your work neatly.

Unit 9
Learn from Your Mistakes
Lesson One (p.90-91)

When we talk about what we have or have not done, we use a speciag@apgttarn. We can
use verbs in different tenses. Verb tenses can tell what is riiagpm the present, has
happened in the past, or will happen in the future.

Thesimplepast tens€V?2) of a verb tells about something that happened in the past and did not
continue into the present. Th@esent perfect tensef a verb tells about something that
happened at some indefinite time in the past. Silmple past tensef a verb is one word, but
thepresent perfect tens# a verb must have the word have or has with the past participle (V3).
Example

V1: 1 go to school every day.

V2: | went to school yesterday.

V3: | have gone to school for seven years.

Listen to your teacher read sentences that have simple panse and present perfect
tense verbs in them. Tell your partner what the verb is in each sentenedter it is read.



With a partner practice using simple past and present pdect verbs to talk about things
you have done. Say one sentence using simple past tense. Say sactences again using
present perfect tense.

Unit 10

How to Live with HIV/AIDS

Lesson One (p.98-99)

When we do something, something else happens. When someone kicks & towtrds the
goal, a goal could be made. This is an examplage(kicking the ball) aneffect(scoring a
goal). Sometimes we act in ways that cause something eteppen. What happens is called
the effect | took my sister’s pencil. After | did that, she cried. Myi@t (taking the pencil) is
thecause Her crying is theffect

Listen to your teacher read sentences that shosauseand effect Take turns with your
partner. Tell your partner what the cause is and what the effect is for eackentence.

Sometimecauseandeffectcan be expressed by usilig., then... We usdf to tell about the
cause. We usinento tell about the effect.

Listen to your teacher read sentences that show cause andeet. Take turns with your
partner. Tell your partner what the cause is and what the effect is for eackentence.

Lesson Seven (p.104)

In your exercise book, copy the sentence beginnings and contplehem. Read the
example.

Example

If 'm feeling ill L will go to the clinic.

If 'm hungry
If 'm sick
If 'm lazy
If my friend loses
If my teacher

Unit 11
Bullying/Frightening People
Lesson One (p.108)

Listen as your teacher reads two short dialogues.

The words,was andwere are callechelping verbs They work with verbs to help us speak,
read, and write about actions that happened in the past.

The helping verbwasis used when the action was done Isyjrularnoun The helping verb,
wereis used when the action was done Ipjusal noun

Listen to your teacher review singular and plural nouns. Lista to your teacher review
action verbs.



Lesson Two (p.109)
Often a verb ends with the lettergg when it follows the helping verbsas or werein a
sentence.

Listen to your teacher read some examples of verbs without dimgs and verbs with 4ng
endings. Listen for the helping verbsvasand wereused with the verbs ending in ing.

Listen to your teacher read some sentences. Repeat each sane out loud. Listen for the
words wasand were Listen for verbs with -ing endings.

Talk with a partner. Tell what you were doing at different times yesterday morning. Use
the new language pattern ofvasand were Use verbs with +nhg endings.

Pay attention to the new language pattern as your partner tells at he or she did
yesterday morning.

Work with a partner and select three words from the box. Mme the words and share
them with the class.

walking pushing
talking laughing
reading telling
skipping pulling
writing sitting

Lesson Three (p.110)
Listen to your teacher read the words below. Write the wordsn your exercise book.
Circle the base word and underline theing.

Word Bank
standing frowning waiting making
laughing looking threatening cutting

Why doescut becomecutting? Why doesmake becomemaking Why doeslook become
looking? Many times when a verb ends in the letfeyou must drop the before adding ig.

When a verb ends in one vowel and one consonant, you must double the consonant before
adding #ng.

With a partner write the correctly spelled word in your exercise book.
1. I was (saveto buy a radio. (saving, Savving, saveing)
2. The train was_(stgpon the railroad track. (stoping, stopeing, stopping)
3. The children were_(logkfor the lost dog. (lookeing, looking, lookking)
4. The mother was (caréor her baby. (careing, carring, caring)
5. Some nurses were (wraihe boy’s broken arm. (wrapping, wraping, wrapeing)

Discuss with the class the correct spelling. Explain why you chose eaclsaer.
Copy the chart in your exercise book and complete it.



Base word -ing ending Word
joke -ing
laugh -ing
drop -ing
bully -ing threatening
-ing waiting
-ing hitting
-ing smiling
Unit 12

Be Proud of Good Deeds
Lesson One (p.118)

Verbs are words that tell you what the subject of the senisrmehas does (the action). The
tense of a verb tells the reader whether the action is happeningri@as happened in the past.
Present tense verbs show that something is happening now. Pastvédoseshow that
something has already happened.

Example

Present tense: | use my exercise book every day in school.

Past tense: | use my exercise book yesterday to write a paragraph atizalt foo

Listen to your teacher read sentences with present andapt tense verbs. Listen for
whether the action happens in the present or happenedh ithe past. Tell your partner
whether the verb is present or past tense.

Lesson Four (p.120-121)

Read each sentence below. The underlined verbs are in theesenttense Change each
presenttenseverbto a past tense verb. In your exercise book, write each sente with the
past tense of the verb that is underlined.

Read the examples below.

Example

The girl paysn the school yard. (present tense)
The girl playedn the school yard. (past tense)

Mesfin worksin his father’s carpentry shop.

My friends talkabout the Ethiopian Olympic runners.
Many problems needur attention.

| walk to school each day.

Abera_helpsne with my mathematics.

agrwnE

Give your exercise book another student. Read the sentescihat he or she wrote. Mark
any sentence that is not correct.
In your exercise book rewrite any sentences that are not correct.



In your exercise book copy each sentence below. The underlthgerbs are in the past
tense. Rewrite each sentence using the present tewdédehe verb that is underlined. Read
the examples below.

Example
The girl playedn the school yard. (past tense)
The girl playsin the school yard. (present tense)

The teacher gauvihe rules for the exercise.

The class voteébr new monitors on Tuesday.

The students listendd the speeches.

The children helpetheir parents plant crops in the fields.
They playedootball after school on Tuesday.

arwnE



Appendix-IV
English for Ethiopia, Grade 8

Unit 1
A Famous Person
Lesson Seven (p.11-12)

A gerund is a verb used as a noun and hasranending. In a sentence, a gerund can be used
as a subject, direct object, predicate noun, or object of a preposition.

Look at the interview with Liya Kebede in Lesson Four (p.8)Many gerunds are used.

1. Example of a gerund used as the subject of a sentenddodeling is Liya Kebede’s
profession. In this sentence the wanddelingis a gerund from the verty mode] that tells
what her profession is.

2. Example of a gerund used as a direct objectHow long do you plan to continue
modelin@

3. Example of a gerund used as a predicate noun (after the \®rto be): Something very
important to Liya Kebede dreamingabout the future.

4. Example of a gerund used as an object of a prepositiod:he interviewer asked Liya
when she first thought abolsécominga model.

In your exercise book write the sentences below and underline the gews.
| suggest you give up smoking so that your health improves.
Running was my favorite sport until | learned to play football.
When a visitor enters the room, students must stop talking.
Harvesting teff is done after the rainy season.

People of all ages in Ethiopia earn money by shining shoes.
Riding in a taxi is one way people in the cities get to work.

The main way students travel to school in the countryside is by walking.
Farmers take their extra vegetables to the market for selling.
Riding a horse can be very difficult when there is a lot of traffic.
10 One requirement for school is buying exercise books.

©CoNooOrWNE

In your exercise book use the gerunds from the chart below to write compéesentences.

| Playing travelling studying competing discoveri\ng
Lesson Eight (p.12)

Choose the correct gerund from the Word Bank to completeaeh of the sentences below.
Write the answers in your exercise book.

Word Bank
swimming milking growing driving riding sitting
cooking running working fixing making reading




Example
| enjoy walking to school with my friends.

| learn (1) from my mother every day after school. My oldendststhobby is (2)
broken tools. My younger brother enjoys (3) the cows early motineng.

Every evening our mother practises (4) books with us.

My sister who works in Addis Ababa is looking forwarded to (5) inviireen’s race

on Sunday. She works in a dress shop where she likes (6) beatfds and

scarves. The farm work my whole family likes best of @i{7) wheat and barley. At

lunchtime we relax by (8) in the shade of a tree. (9) in the river isahtspaic

for us after (10) in the fields.

Unit 2

Street Children

Lesson One (p.14)

When people, animals, and objects are compared and contrasted, the dapgitagn
either...or andneither...nor can be used.

Follow along as your teacher reads aloud sentences that have trenduage pattern
either...orand neither...nor.

Some farmers specialize in growiaigherbanana®r pineapples.

Neitherbananasor pineapples can grow in cold weather.

Either a manor a woman can be trained to run fast.
Neithera manmnor a woman can run as fast as a cheetah.

If you want to findeithera turtleor a snail, you should look near water.
Neithera turtlenor s snail moves quickly.

Lesson Two (p.15)

Listen as your teacher reads sentences using the language teats either...or and
neither...nor.

Example
You should bring either a pencil or a pen to school.
Neither the pencil nor the pen can be used on the chalkboard.

Either Mesfin or Rahel will share the book with you.
Neither Mesfin nor Rahel has a partner to share with.

We may see either the elephant or the hippopotamus drink water from the river.
Neither the elephant nor the hippopotamus can live far from water.

With a partner orally use the either...or language pattern in complete sentences to
compare common classroom objects: the table and your teacherdesk, chalkboard,
pencil and pen, textbooks and exercise books.

With a partner orally use the neither...nor language pattern in complete sentences to
compare common classroom objects: the table and your teacherdesk, chalkboard,
pencil and pen, textbooks and exercise books.



In lesson one read the examples of the language patteregher...or and neither...nor

(p.17).
Compare yourself with another person by telling you partner ive sentences. In at least
two of the sentences, use theather...or and neither...nor language pattern.Either... orand

neither...norcan be used to compare things.
Listen as your teacher reads the example sentences.

We musteither store rainwateor dig a well.
In the dry seasoneitherthe poolnor the river has enough water for the animals to drink.

With a partner take turns orally filling in the gaps in the sentences below witteither... or
and neither... nor.

1. If you are in a hurry, you will have to take a plane. the train the car will
arrive on time in the city.

2. Please choose the apple the banana to eat.

3. the teacher the student will go to school on Friday. They bboth wi
celebrate the National Holiday.

4. We can take water from the river the well to wateéretre in the tee
nursery.

5. lwill use the pencil pen to complete my class work.

Unit 3

Animals Useful for Tourism
Lesson One (p.26)

An adjective clause is a group of words with a subject and a varmdifies or describes a
noun. The clause usually begins witho whose that, orwhich It is not complete sentence by
itself.

Example

1. My unclewho lives in Tigrayisits us once as month.
2. An orphan is a chilavhoseparents are not living

3. The treethatweplantedlastyearis growing well.

4. The red flowewhich you gave me last weskstill pretty.

As your teacher reads a story aloud, listen for the adjective alises. In the story that the
teacher has written on the chalkboard, be prepared to undere the adjective clause and
put a circle around the word that the adjective clause describes.

Unit 4
A Wish
Lesson Two (p.40-41)

Some language patterns express present wishes, past wishes, or futurePrésiees wishes

tell what we want to do now. Past wishes tell about something we wish we would have done in
the past. Future wishes tell what we wish for at a later time.

Listen and follow the words in the example sentences as your teacheads them aloud.



Example (wish-present)something you want now

| wish | could go to the library now.

My mother wishes that she could pick the vegetables today.

My brother wishes that he could help my father at his store immediately.

Example (wish-past)something you think you should have done in the past.
| wish | had written to my aunt about my good grades at school.

| wish | hadn’t spent so much money.

| wish | had done my homework.

Example (wish-future) something you would like in the future.

| wish my sister could help me fix my father’s car tomorrow.

| wish | could play football after school.

My father wishes that | could help him with his business when I finish school.

Unit 5

Our museums

Lesson Five (p.57-58)

Verbsare words that tell you what tlsebjectof the sentence is doing, has done (the action), or
will do. Thetenseof a verb tells reader whether the action is happening novhapaened in
the past, or will happen in the futuf@resent tenseerbsshow that something is happening
now. Past tense verbshow that something has already happeRedure tense verbshow
what will happen in the future. The future tense is formed withor shall. Shall only is used
with | or we.

Example

Singular Plural
Subject Subject

| shall We shall
You will They will
He, she, orit

will

Present tense:walk to school every day.
Past tense:Wwalkedto school.
Future tense: $hall walkto school tomorrow.

Hevill walk to school tomorrow.
Pretend that you are travelling somewhere to visit a museum. scomplete sentences in
your exercise book to answer the questions below. Use the laage pattern| shall + a
verh.

1. What day will you travel?

2. Where will you meet your classmates?

3. What time will you meet?

4. How will you travel?

5. What time will you leave?

6. What time will you arrive at the museum?



7. About how long will your visit last?

8. What will you eat for lunch?

9. Will you do anything else in the town?
10. Will you need to take any extra money?

Lesson Nine (p.62)

You are travelling from your home to Mekele. Explain to a partne how you would get
there. Use sentences like the ones below that use thlenduage pattern shall/will.
Remember to use shall witH or weand will with all other subjects.

Example

| shall go by taxi.

We shall take plane because it is very far away.

The plane will leave at 8 a.m. and land at 11:30 a.m.
Who will travel to Mekele to meet us?

You will arrive at the same time as Aseffa.

They will visit the museum in Axum.

ok wNE

Unit 6
An Educated Farmer
Lesson One (p.65-66)

When we talk about future plans, we can use the language pgaitegita...
When we talk about our future plans, we also can use the language ywdttdra).
The language patterns going to and will be are sometimes used in the sEneese

Example

| amgoing tostudy very hard so thainill be able to go to the university.

My parents and Will be travelling to Awasa to visit older family members, but my older sister
is going tostay at home.

Have a conversation with your partner about your future plans. Use the language patte
will be and going to

Lesson Two (p.68)
Below are positive and negative statements usingeaHh®zto beand the language pattegoing
to.
Listen and follow the words as your teacher reads the statements orally.
Positive Statements

Subject | verb to be | going to rest of sentence

I am going to eat lunch now.

She 5 going to the cinema tonight because she has tickets.

They are going to book a hotel room for their holiday.

You are going to like the new book that | read. | will give it to you
tomorrow.




Negative Statements

Subject | verb to be | going to rest of sentence

I am not going to | eat lunch now.

She is not going to| the cinema tonight because she does not have tickets.

They are not going to| book a hotel soon for their holiday because their
grandmother lives there.

You are not going to| like the new book that | read because it is difficult fo
read.

With a partner have a conversation using the same structuressed in the positive and
negative statements.

Unit 7

Never Delay Work

Lesson Two (p.78-79)

A verb is a word that shows action. The past participle vérd is sometimes formed by
adding -d or —edto the verb.

Listen as your teacher reads the examples below. Notice holetpast participle form of a
verb is written after the words have or has.

Example

| havestayedat the hotel many times.

The market haslosedbecause of rain.

She hagalkedto her teacher about the assignment.

Read the list of words in the word bank. Use the past padiple form of the verb and have
or has plus an action verb to fill in the gaps in the sentees. Work with a partner to
complete the sentences orally.

Word Bank

walk bake talk play

help cook repair work
1. The boys dinner for their grandmother.
2. She to her brother on the telephone.
3.1 to market many times.
4. The farmer hard in the fields.
5. The chef the guitar for a long time.
6. Naboni his father harvest vegetables.
7. The mechanic the car’s engine.

With a partner orally create sentences using each of the verbs in the worcik.

Lesson Three (p.79)

In order to show time, we often use words suclyeis:ever, never, just, already, sinaadfor.
Listen to your teacher read aloud some sentences. Write thergences in your exercise
book and complete the sentences using words that expressidi Share your sentences
with the class.

With a partner write a dialogue using as many of the words as possible that exgetime.



Unit 8

What Might Happen to You in Ten Years’ Time

Lesson Two (p.88)

Listen as your teacher reads aloud several new sentencesngsio doand to make Notice
how the italicized words are used.

Tewodros | “What are you goirtg dowith the teff you bought at the market today?”

Yatani “My mother is goingto make a lot of injera using the teff because my
grandmother is coming for a visit next week.”

Tewodros | “Could | have enough of the graeommakea bowl of injera for tomorrow?”

Yatani “To dothat | will have to ask my mother.”

Tewodros | “There are only two of us, my mother and me so | will oegd one cup of grain
to makethe injera.”

Yatani “I think my mother will be glatb dothat so you can make injera since we have
plenty of grain.”

Look at each italicized word in the conversationTo makeis used when there is a product
(i.e., injera, clothes, coffee, furniture), atmddo is used when there is an activity (i.e., work,
homework, chores, weaving, ploughing).

With a partner use the verbsto doand to makeorally in sentences.
Example

What do you want to do tomorrow when you get home from school?
Do you want to make a ball to play with in the field?

Lesson Three (p.89)
Listen as your teacher reads aloud the following sentencesofite how the italicized verbs
may, might, do,and makeare used in each of the sentences.

If I travelled a long way from home, rhight get to see a National Park and lots of other
interesting things.

Whatmightyou do if the roof begins to leak on your bed?

| might gather more bamboo to make the roof stronger and thickemaghit use more clay
beneath the bamboo to make it stronger.

If you run to the village when the wind is blowing, ymiaywant to wear a long-sleeved shirt.
If | save enough moneynhaygo to the university when | am old enough.
If you become an airplane pilot, youaytravel all over the world.

My motherwill dothe washing today.
Do the exercises before you go to bed.

We will makea fire for the celebration.
You will makea mistake if you rush to get your homework completed.

Reread the sentences and pay attention to how the italick@erbs are used and what they
mean.



Unit 9
Everyday Scenes in the Environment
Lesson Three (p.103)

When a verb tells about an action performedt®gubject, the verb is in the active voice.
Example

Active voice: Workituperformsthe coffee ceremony very night. (present simple active verb)
Ahmedis kickingthe football. (present continuous active verb)

When a verb tells about an action performedt®subject, the verb is in the passive voice.
Example

Passive voice: The coffee ceremasyperformedby Workitu every night. (present passive
verb)

The footballis being kickedby Ahmed. (Present continuous passive verb)

Look at the first scene in Lesson Two (p102), and read the gence with the present
continuous active verb and the sentence with the presenbntinuous passive verb from
the chart. In your exercise book copy the chart and write séances about the other two
scenes using both active and passive verbs.

Unit 10

Nobody Knows How He gets the Money

Lesson Two (p.110-111)

Present continuous tense verbs endnig and express action that is happening now.
Example

Walking, talking, working

Active verbs used when the subject is doing something to the objecteBké ing form, we
use part of the present simple tense of the wele

Example

Joseph ikickingthe football into the goal. (present continuous active verb)

Passive verbs are used when the subject receives the action.

Example

The football isbeing kickednto the goal by Joseph. (present continuous passive verb)

To your partner orally state three sentences that contain pr&nt active continuous verbs.
You can use some of the verbs from the word bank.
To your partner orally state three sentences that contain premt passive continuous
verbs. You can use some of the verbs from the word bank.
Present active continuous verbs can be used in asking questionwhsinghat, when, where,
andwhy.
Example

1. Who is planning our visit to the museum on Saturday?

2. What is making that loud noise in the forest?

3. Why is taking evening classes important to your career?

4. When is the new Olympic team running its first race?



Think of four questions using the present continuous tese verbs and each of th&vh
guestion word. Ask your partner these questions.

Word Bank
Present Continuous Tense
Verbs

seeing taking
going doing
coming helping
running making
eating giving

Lesson Three (p.112)

Listen as your teacher reviews direct and indirect questions.

In your exercise book write five direct and indirect quesbns. Share your questions with
the class.

Listen as your teacher reviews present active and present passive ¢onbus verbs.

In your exercise book write five sentences with present age continuous verbs. Underline
the continuous verbs in each sentence. Share your sentences with ypartner.

In your exercise book write five sentences with presenpassive continuous verbs.
Underline the continuous verbs in each sentence. Share your sentesevith your partner.
Listen as your teacher reviewwh-question sentences containing continuous verbs.

In your exercise book write four wh-question sentences with continuous verbs. Underline
the continuous verbs in each sentence. Share your questions witke ttlass.

Unit 11

Say “No”/The Impact of Early Marriage on Late Life.

Lesson Two (p.123)

When someone is in danger or at risk, we can give him or her angakiihen we give a
warning, we can use the language pattamiessor if...not

Example

You ought to go to the clinic and get medicine for the cut on your haledsyou want to get
an infectionlf you donot get medicine, you could become ill.

You should be careful walking through the graskessyou go with someone who can help you
watch for snakesf you donotwatch for snakes, you could step on one.

If you donotwant to get in trouble, you ought to obey your parents.

Lesson Six (p.129)
A noun names a person, place, or thing.
Example
1. Did you read the story aboWorkenes®
2. Where isAddis Ababa
3. Childrenshould go to school?
4. Marriage should not happen early.



In your exercise book copy the sentences below and undedirthe nouns that name a
person, place, or thing.

1. Workenesh moved to Bahir Dar to find a job.

2. Her husband died of HIV/AIDS.

3. Workenesh began working as a laborer on a construction site.

4. Today parents should prevent young girls from early marriage.

5. Girls like Workenesh can get the education they need for success in theivesvn li
In your exercise book write five sentences that have nounsahname persons, places, or
things. Underline the nouns in each sentence. Share your answers withatper.

Lesson Seven (p.130)
All complete sentences contain a verb. This verb can be an aairdrthat tells what someone
or something has done or doing.

Example
Verb Tells What Someone or Verb Tells What Someone or
Something Has Done (Past) Something Has Done (Present)

Workenesh Ashebimarriedearly. | Many girls in Ethiopianarry early.

Workeneshmovedto Bahir Dar. Workenesdlivesin Bahir Dar today.

She supported her children after Shesupportsher children.
her husband died.

Read each sentence to your partner and tell which word is the action verb
Some regions in Ethiopia practise early marriage.

1. Workenesh did not earn much money.

2. Girls who marry young suffer from disadvantages.

3. Prevention for many girls starts with saying “no”.

4. Education plays a significant role in the prevention of early marriage.

In your exercise book use action verbs to write sentence&3entences can have either present
or past tense verbs.

marry move ask
prevent toil change
stay take earn

Lesson Eight (p.131-132)
Read the words below aloud with your teacher.

Verbs Noun
control control
prevent prevention
destroy destruction

With a partner orally make sentences using each word.
Copy the chart below in your exercise book, and write the verband nouns from each
sentence.



1. His anger is out of control.

2. Can you control the horse?

3. Please help prevent accidents.

4. We study about the prevention of HIV/AIDS.

5. Do not destroy your exercise book.

6. Parents understand the harmful tradition of early marriage.

Verb Noun

When changed to a noun, some verbs stay the same; but others may add thdiending —

Example

report/report

export/export

exhibit/exhibition

prevent/prevention

With a partner give five examples of verbs that do not change veém made into nouns and
five examples of verbs that taketion when changed to nouns. Write these in your exercise
book.

Unit 12

Cost-Sharing

Lesson One (p.136)

In order to carry out our responsibilities, there are things we must do. Weesablibligations
To develop sentences about obligations, use the language pattgri the verb

Examples

must + finish | must finishharvesting the teff before nightfall.

must + be | must beon time for dinner tonight.

shall have to + buy | shall haveto buya new exercise book.

shall have to + care I shall have to caréor my brother while mother is at the market.
will have to + milk Aidawill have to milkthe goats before school.

will have to + mend His mothewill have to mendhis torn school uniform.

With a partner have a conversation about things you are obligated to di learn. Use the
language patternwill/shall have toor must/have to

Turn to another partner and have a conversation about your obligatins to do chores at
home. Practice using the language patterwill/shall have toor must/have to

Lesson Two (p.137)

There are many things we must not do. We call tipeshibitions Use the language pattern
must not door the short formmustn’t doto tell others what they are prohibited from doing.
Use the language pattamust notor mustn’t + the verlio form sentences about prohibitions.



Examples

must not + be You must not beate to work.

must not + go Lombabomust not gdo the river alone.
mustn’t + jump Muktar mustn’t jumpover the school fence.
mustn’t + walk Lensamustn’t walkin front of the truck.

Sometimes we do things that carry no obligation. When we tell othkat we are not
obligated to do, we use the language pattern need not or the short form, needn’t.

Example
need not + eat Driversneed not ealunch in the bus station café.
needn’t + copy Students in eighth graaeedn’t copyong passages.

Lesson Ten (p.148)

Think about obligations and prohibitions required of you in order to continue your
education in secondary school in the future.

In your exercise book write a list of obligations, prohibitionsand things that have no
obligations.

Obligations Prohibitions Absence of Obligations
1. 1. 1.
2. 2. 2.
3. 3. 3.
4. 4, 4.

Using your lists of obligations, prohibitions, and absence of dbation write three
paragraphs about your preparations for secondary education. Choose frothe language
patterns will/shall have to do or must/have to do, must not do or mustn’'t do and need @rot do
needn’t do.

Unit 13

A Holiday in the Past

Lesson One (p.149-150)

Listen as your teacher reads several example sentences gsivhile and when While and
whenshow time While indicates that something is happening at the same Whenindicates
something is happening at a certain time.

Example

While Aida and Mekedem were watching, the priest showed the millet to begin the holiday.
Whenhe finished sowing the millet, we could not play the drums for thirty days.

While Aida was helping in the house, Mekedem worked in the fields.

WhenMekedem and his father came home, Aida and her mother served them a meal.
| brought the wood for the bonfikhile you finished cleaning the house.

While your mother prepared the lentils and split peas, you helped rhetheitinjera and
bread.

ok wNE

Using while and when, orally make six sentences with your partner about a past holay
that you enjoyed with your family.

Listen and follow the words as your teacher reads gap sentéNitbsyour partner decide
whether while or when fits each of the sentences below.



1. most holidays in Ethiopia are either Christian or Muslim, NearsyBay was
an exception.

2. the bonfire had been built all the members of the family danceshagd
around it.

3. | asked Adugna to go with me to the palace we finished the baking.

4, | gathered the flowers, helped mother.

Unit 14

Living in Harmony

Lesson Four (p.168)

An adjective is word that describes a person, place, or thing. Antivei is made up of the
wordto and a verb

Example: It is + adjective + to —infinitive

It is difficult [foclimh up a hill.

It is easyto run| on a rural road.

It is M an invitation.

It is wrongtostegl a cow.

It is goodto tell the truth.

It is health:t fresh fruit and meat.

The adjective describes the subjdttand the infinitive in the example sentences tell what is
difficult, easy, rude, wrong, or good to do.
In your exercise book write five sentences using the languagattern It is + adjective + to -
infinitive. Use the sentences in the example as a guide.
Example
It is good to eat lots of vegetables.
Read your sentences to your partner. Have your partner underlinéhe adjective and put
a box around the infinitive.
Exchange your book with a partner and use his or her sentencés write new sentences
using the same adjective and infinitive language patternit(is + adjective + to -infinitive
with a different ending. Look at the examples below.
Example

1. Original Sentence: It is difficult to climip a hill.

2. New Sentence with New Ending: It is difficult to climsmooth tree

3. Original Sentence: It is good to tede truth

4. New Sentence with New Ending: It is good toite#resting stories

Unit 15
Describing a Process
Lesson Four (p.178)

Simple present tense verbs tell what is happening now. Simple ptessatverbs are called
active verbs when the subject is doing the action.

Simple present passive tense verbs also tell what is happening ran. thé subject receives
the action, they are called passive verbs.



Example

Simple present tense active velbyoast the coffee beans |, (the subject) performs the action
(roasting the coffee beans).

Simple present tense passive vefliie coffee beans are roasted. (The subject) beans are
receiving the action (being roasted by someone).

Compare the language pattern of verbs used in “Making a school UnifadrHaw to Make
Coffee.” Explain to the class which paragraph contains active \@rtdswhich paragraph
contains passive verbs.

Paragraph 1

Several steps must be followed in order to make cdfiest the coffee beans are washed and
roasted in a pan. After the coffee beans are roasted, theyaund in a mortar with a pestle.
Next the ground coffee is added to boiling water. The coffémiled until it rises in the pot.
Sugar is put into small cups. Then the coffee is poured into the cuadly Ehe coffee us
served to people.

Paragraph 2

When | needed a school uniform, first my mother and | visited the ftbre and purchased
the material. Then the fabric was taken to the tailor. My height, waist and damulere
measured in order to cut the fabric for my uniform. Next, the thegts of the uniform were
sewed by the tailor. The buttons were added to the shirt and vest. Finghlyeaia was sewed
in the skirt. The uniform was then delivered to our house so that | ceadiitto school on the
first day.

Read paragraph 2 again. In your exercise book rewrite the paragragargying the simple
present passive verbs to simple present active verbs.



Appendix-V
Addis Ababa University
School of Graduate Studies
Institute of Language Studies
Department of Linguistics and Philology
Textbook Evaluation Checklist

This checklist is used to evaluate grammar contents of gkafdsnglish textbooks in Oromia

Regional State. Each question in the checklist is based on eitket research or previously

developed checklists.

Grade level
No = 2
. ) o o
Checklist =|wo| 3| . % g
Sl 818|8|58%
Wl ol <|la|p-= a
1 Is the subject matter presented in an organized manner?
2 Are the grammar selections authentic pieces of language?
3 Does the content contain real-life issues that challenge the learners t
think critically about their worldview?
4 Are the grammar rules presented in an increasing order of difficulty?
5 Are the new grammatical items presented at an appropriate level|so
that students can understand and retain the new items?
6 Are the new items repeated in subsequent lessons?
7 Are there interactive and task-based activities that require students to
use new items to communicate?
8 Do instructions in the textbook tell students to practice grammar well7
9 Are students given sufficient examples to learn simple techniques for
grammar items?
10 | Do the activities facilitate students’ use of grammar rules byirgeat
situations in which these rules are needed?
11 | Does the text make grammar learning easier by addressing one new
concept at a time instead of multiple new concepts?
12 | Do the exercises promote critical thinking of the text?
13 | Does the textbook contain enough explanations on the grammar

contents?




The strengths of the textbook:

The weaknesses of the textbook:

General comment:

Date

Evaluator’s signature




Appendix-VI

Addis Ababa University
School of Graduate Studies
Institute of Language Studies
Department of Linguistics and Philology
Textbook Evaluation Checklist (Across Grade Level)

This checklist evaluates organization of grammar contents agadssgh-8 English textbooks
in Oromia Regional State. It shows the selection, sequencingiticepand difficulty level of
the contents across the grade levels.

No
Checklist

Adequate

Good
Poor

® Excellent

1 | Are the grammar selections across the textbooks authentic pie
language?

[}

2 Do the textbooks make grammar learning easier by addressing one
new concept at a time instead of multiple new concepts?

3 | Are the new items repeated in subsequent grade levels?

4 | Are the grammar contents in the textbooks presented in incrgasing
order of difficulty?

The strengths of the textbooks:

Totally
Lacking

The weaknesses of the textbooks:

General comment:

Date

Evaluator’s signature



Appendix-VII

Addis Ababa University
School of Graduate Studies
Institute of Language Studies
Department of Linguistics and Philology
Questionnaire for Selected English Teachers

The purpose of this questionnaire is to collect information and tosaisegpresentation of
grammar contents in English textbooks of the second cycle pris@dugols (grades 5-8) in
Oromia Regional State, and to give possible solution if therepmelems related to the
textbooks. The effectiveness of the study depends partly on your geespense to each
guestion. Your responses to the questionnaire would be kept confidential llarel wged only

for the purpose of the research. Therefore, please be objectispanding to each item of the

guestionnaire.
General Direction

» There is no need of writing your name.
» Be brief and direct in responding to the open ended questions.

Respondents Background

Choose the correct information that describes you, andvpstyinbol in one of the boxes after

the options.

Sex MalD Fen[}s

Educational Level 10+D 1OD 1[P BA/DDee
Area of Study (Major): EnglishD OronD Amh::ij Land:be

Experience 0-5 yeavD 6-10 yﬁ 11-15 Drs 16 years anDbove



2. Questions on the Textbooks

Name of the school

Grade level

Choose one of the values listed 1-5 for the following criteria oEtglish textbook you are

using and put thev” symbol under the value you select.

Key: 1-Poor 2-Fair 3-Good 4-Very Good 5-Excellent

Items Rating
No | The textbook: 1 2 3|4 5
1 | has instructions or directions that students can easily understand.
2 | enables learners to practice specific features of language.
3 | allows learners to rehearse grammar items they need in the real

world.

4 | is organized including grammar contents that are valid,

comprehensive and relevance to life.

is suitable for students of various backgrounds.

involves learners in solving problems.

7 | has clear objectives, stating what learners will be able to do as a

result of taking part in the tasks.

8 | contains activities that are interesting for learners to produce

meaningful language.

9 | contains well-designed grammar exercises.

10 | includes grammar contents which give enough opportunities for

learners to practice.

11 | includes grammar contents that are appropriate to stretch and

challenge children of this grade level.

12 | has repeated grammar items in different in different chapters.

13 | contains clear and enough explanations on grammar contents,




14. What are the challenges/problems you usually face in presgréimgnar contents in the

textbook?

15. List any modifications of grammar contents that you think should be done on the textbook:

16. Write your general comments on the overall organization of grarmomdents in the

textbook:

Thank you in advance for your cooperation!



Appendix-VIlI

Addis Ababa University
School of Graduate Studies
Institute of Language Studies
Department of Linguistics and Philology
Observation Form of Classroom in Action
Observer's name Observation time and date

Name of the school

Teacher’s name

Grade level Class size

Lesson

(Topic)

This observation provides information about the way grammar contentadaesg5-8 English
textbooks of Oromia Regional State are treated. The frequertdgssiroom activities is used
as a checklist to indicate the activities performed on the lessfogsammar items. The\"
symbol is used under the frequency observed.

Key:

El-Effectively implemented  WI-Well implemented

Pl- Poorly implemented NO-Not observed

No | Observation notes Frequency of classroom activitie
El Wi Pl NO

Opening with review questions

Providing sentences on the blackboard as models

Making grammar contents appropriate to the level of students

Providing enough explanations on grammar contents

Giving relevant examples to strengthen the lesson

Making learners practice the items well enough

Relating classroom activities to real life

Presenting large number of questions related to the lesson

OO N[O OB W NP

Giving clear and direct instruction

[
o

Considering learners of various backgrounds

=
-

Keeping the sequence of presenting the items

=
N

Giving feedback for the activities done in the class

=
w

Summarizing the lesson of the day

[%2)



25% or less 50% 75% over 75%
Teacher's talk
Students’ talk
The strengths observed in the classroom:
The weaknesses observed in the classroom:
Observer's comment:
Date

Observer’s signature
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