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Abstract 

The main purpose of this study was to undertaken an assessment of factors that affect self­
employment of unemployed graduates of government TVET colleges of ANRS. To this end, answers 
to the basic questions pertaining to suitability of the rules and regulations of ACSJ and town 
municipalities, the level of support provided by WSME and WAP Offices, the relevance of the 
trainings provided by the colleges and the availability of inputs such as market access, credit 
access, premises etc., and measures to be taken were sought for. The research methodology 
employed in this study was descriptive survey. Accordingly, survey questionnaires and interview 
questions items were prepared and pilot tested and administered to a sample of 858 subjects 
composed of 6 deans, 140 instructors, 600 trainees and 112 unemployed graduates. A total of 834 
(97. 2%) of the questionnaires were properly filled in and returned. In addition to this interview and 
document analysis were made to collect the necessary information Results obtained were analyzed 
by using descriptive method such as percentage and chi-square test. The findings of this study 
indicates that the rules and regulations of ACSJ and town municipalities were not suitable, the level 
of support provided by WMSE and WAP offices was low, the trainings provided by the colleges 
were not relevant. Moreover, trainees and unemployed graduates did not have the required and 
favorable allitude towards self-employment. Thus, to alleviate the above problems, 
recommendations were forwarded. Hence, all factors that negatively affect the effort of TVET 
graduates of the colleges of the region should be avoid and hence make the environment favorable. 
Besides, ANRS TVET Agency and the respective colleges of the region should be pay allention /0 

the relevance of TVET programs. To this end, the curriculum nfTVP-Twhich is brought Ji"om MoE 
should be adapt to the specific situation of the region and design in line with providing knowledge 
and skills which are required by the local labour market. Hence, enable graduates to create their 
own jobs. 
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CHAPTER ONE 

Research Problem and Its Approach 

1.1 Background of the Study 

Technical and vocational education and training (TVET) is one of the most powerful instruments 

for economic, social and political development. It is a means for enabling all members of the 

community wisely use modern technologies and help to their problems. It has also a great impact in 

producing ski lled manpower that has substantial role in the development of the country. Hence, 

many countries recognized the importance of TVET and have been taking different measures since 

last three decades to maximize its effectiveness in their education system (UNESCO, 1999). 

Specially, in developing countries, providing TVET is often posited as a cure for the large-scale 

unemployment of young people that is a widespread and persistent social and economic problem. 

The logic assumes that young people can possess specialized skill required either by employers or 

for successful self-employment. However, with modern sector economic and employment growth 

stagnant in many developing countries and declining in some, the capacity of self-employment to 

generate productive employment is of intense policy interest (Middleton, Ziderman and Adams 

(1993: 55). Furthermore, these Author s(1993 : 55) stated as follows: 

Training as a solution to youth unemployment has not proven viable; this is because 
in the absence of job opportunities, the acquisition of labor market skills does not 
lead to enhanced employment: TVET alone does not provide jobs. The principal 
causes of youth unemployment are demographic and macro economic, not lack of 
skills. In many countries, wage-employment in the modern sector is small compared 
with the number of people with post secondary education and training who are 
entering the labor market, and the number of wages jobs is growing very slowly. In 
many countries, there are many labor market entrants for every vacancy. 

Thus, providing training alone could not be solution for unemployment, unless additional new jobs 

are created. This is because in many countries particularly in developing countries, the supply of 

skilled manpower exceeds the demand of the labour market in which wage employment has a big 

share. On the other hand, nowaday wage employment possibility is limited as compared to the 

number of job seekers in many countries particularly in developing countries including Ethiopia. 

Hence, unemployment becomes more chronic problem and sources of social and political instability 

of many countries. This fact shows that training programs of training institutions of our country 



need to focus and on prepare trainees mainly for creating their own job rather than seeking the 

white- collar jobs. 

The introduction of TVET program in the education system is, therefore, believed to be a strategy 

to transform educations system so that it effectively combats unemployment by offering the youth 

life ski ll s that should not necessarily lead to wage employment but certainly to self employment 

that may have significant ro le in economic development and solving the problem of unemployment 

(Hoppers and Komba, 1995: 218). In relation to this, ESOP III (2005: 50) stated as follows: 

The Government national development endeavor demands the supply of skilled 
human power at different levels. The realization of this endeavor requires the entry 
of young people into agriculture related job opportunities, including small scale 
industries and strategies that encourage young people to become self employed 
based on a firm education and training background, including training in a wide 
variety of work related skills through TVET programs. 

Based on the above idea, in the current Ethiopia TVET system, a number of TVET programs at 

different leve ls are defined, which leads to different certificate levels. These comprise after 

completion of grade 10 middle level trainings, after completion of grade 8 junior level trainings, as 

well as basic level trainings accessible to school dropouts after completion of grade 4 (MoE, 2003 : 

3). The aim of all these programs is not only to train manpower for the development program that 

the country is in process of implementing, but is also intended to prepare the trainees to create jobs 

by themselves and contribute to the national development effort (MoE, 2002: 90-91). 

To achieve these major objectives and hence make TVET be effective , the training programs should 

geared toward producing graduates who can do things rather than who pass exams. Thus, the 

effectiveness of TVET depends fundamentally on the extent to which trained graduates use their 

skill in wage as well as self-employment. 

However, the reality of the country shows a different thing. Due to lack of flexibility of the 

curriculum, stagnant employment, mismatch between market demand and supply of skilled 

manpower (WarUla and Beyene, 1996: 3), most of graduates are job less. 

Similarly, Amare and Temechegn (2002: 104) indicated that the profile of graduates of our 

educational system including TVET has been in doubt by different stakeholders. This is because 
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their creativity, innovative and ability to solve the problem they faced were not real in the Ethiopian 

context. 

This situation is therefore, characterized by creating large number of unemployment, especially 

among skilled and educated youths throughout the country and graduates contribution to the 

development of the national economy is below expectation (Nigatwa, 1989: 4-5). 

Further more,In recent years TVET institutions and colleges have been expand and hence large 

number of graduates are being completed their training every year. On the other hand, the capacity 

of modern sector to absorb a rapidly growing supply of labour becomes low. Consequently, the 

problem has seriously worsened. In other words, since poor economy of the country cannot 

adequately absorb TVET graduates, the problem becomes more serious (Yekunoamlak, 2000: 3). 

By the same token, there are 10 TVET Colleges and 12 institutions in Amhara National Regional 

State. And large amount of budget has been allocating to these training centers since 

implementation of the new TVET strategy begun in 200.1. Hence, large number of trainees 

particularly yo ungsters are being completed their training in each year. For instance in 2003, 1998 

trainees were graduated in 10+ 1 level but only 368 (18.41 %) of them were employed, out of them 

only 1.05% were self-employed. This is because graduates prefer to remain unemployed till they 

could be wage-employed, since there were many external problems which are negatively affect the 

effort of graduates to become self-employed (Tracer study conducted in 2004/05 by ANRS TVET 

Agency, see append ix C). To this end, the effectiveness of TVET system is in a challenging 

situation. This is true in Amhara National Regional State. 

As long as economy of the country cannot absorb all graduates, other alternatives that enable 

graduates to create jobs by themselves should be considered and appropriate situation has to be 

devised. But in reality, there is complexity of bureaucracy, and rules and regulations, and different 

inputs by which graduates can create their own job such as access to credit, access to market and 

obtaining business shelter or premises etc. are not easily available. In addition to this, interest of 

graduates, different environmental conditions, and culture of the society have their own negative 

impact. 

Hence, many TVET graduates remain unemployed for many years and exposed for several social 

problell1s since the s ituation was not favorable to other employment alternatives other than wage 

employment that is short in supply. Consequently, huge army of unemployed TVET graduates is 
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increasing from time to time and the effectiveness of the TVET system becomes a challenge at 

national level in general and in Amhara National Regional State in particular. It is, therefore, 

serious matter to all concerned bodies such as policy makers, manpower planners, educationalist 

etc. 

1.2 Statement of the Problem 

Countries in the world recognized that developing human resource which coud be realize through . 
relevant education and training is a basic and an important factor to achieve economic and social 

changes. Hence,. schools everywhere are being asked to prepare the youth for the job of tomorrow, 

and technical and vocational education and training (TVET) has an impot1ant role to play in this 

process. The multidisciplinary nature of TVET and its supposedly close links to the world of work 

make it one of the education sectors that contribute most to the training of ski lled labor. It is a way 

to employment and the possibility of social advancement. Technical and vocational education and 

training is, therefore, considered essential because a country cannot achieve its economic and social 

development without a skilled productive labor force that can meet the changing requirement of its 

environment (Wanna, 2000; WaIma: 1999:60) .. 

Recently, many government and private TVET colleges are opened throughout the country. The 

colleges aimed to produce capable middle level teclmicians for the labor market that economy 

needs. It is also believed that the system helps to reduce the problem of unemployment (MoE, 

2002). As a result, every year huge number of trainees are placed in, and are graduating from TVET 

colleges. However, as to the student researcher' s experience (work experience in TVET 

institutions) is concerned, most of TVET graduates are job less. Definitely this is the difficulty and 

challenging situation-confronting TVET at the national level in general and in Amhara region in 

particular. This reality is confirmed by the tracer study that was conducted in 2008 by the Amhara 

National Regional State TVET Agency on 2005/06 TVET graduates who graduated from 

governnlent TVET centers of the region. This tracer study shows the following major findings that 

indicate the employment status of the target Government TVET College graduates of the region in 

2005/06. 
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Table 1: Employment Status of 2005106 Government TVET Centre graduates in ANRS 

Training Total number of Employed Graduates Unemployed 

Programs graduates Wage employed Self employed Graduates 

ILeveis M F T No. % No. % No. % 

10+ I 
, 408 959 1367 176 12.87 78 5.7 111 3 81.42 

10+2 
994 1252 2246 788\ 35.08 207 9.22 125 1 55.71 

Total 
1402 2211 3613 964 26.68 285 7.89 2364 65.43 

Source: Amhara NatIOnal RegIonal State TVET Agency 

The finding of this tracer study indicated that only 26.8% and 7.89% of graduates could be wage 

and self employed respectively .The remaining 65.43% of graduates were unemployed. This fact 

shows that limited capacity of national economy of the country call11ot absorb all TVET graduates 

.On the other hand, due to many reasons; number of self-employed graduates was insignificant. 

Thus, nowaday depending on wage employment in modern sector is not the right way of strategy 

in many countries particularly in developing countries like Ethiopia. This situation calls to pay 

attention to the other possible alternative that enable graduates to be self-employed .This is because 

provid ing only training is not an end by itself unless graduates could be employed.(Wal1l1a; 2000; 

Getachew, 2005:44). 

In relation to thi s MoE (2005: 11) stated as follows: 

TVET is an instrument for producing technician equipped with 
practical knowledge, who unlike in the past, would be job creators 
rather than expeclingjobs 10 be provided by Government. 

Generall y, providing training without job opportunity is nothing more than waste of scarce 

resources. Therefore, the government, TVET colleges, graduates, and the community should 

understand the importance of self- employment for individuals and the development of the country. 
~ 

Thus, the genera l objective of this study was assess problems that hinder self- employment of 

Government TVET college graduates in Amhara National Regional State. In light of thi s, the 

specific objecti ves of thi s study were: 
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I. To assess the accessibility of credit, market, premises and other inputs to self- employment 

of graduates. 

2. To see the extent of suitability of legal frameworks, and management of different 

concerned bodies to self- employment. 

3. To assess the relevance of TVET training programs to self -employment. 

4. To examine the attitude of trainees and graduates towards self-employment. 

5. To assess the competence of TVET graduates to become self- employed. 

6. To identifY major problems and to suggest possible solutions in order to improve the 

opportunity of graduates in self- employment. 

Accordingly to meet the objectives of the study, the following basic questions were addressed as a 

guide for treating the problems related to self- employability of graduates of Government TVET 

College in Amhara National Regional state. 

1. What is the condition of rules and regulations, and readiness of ACSI (Amhara Credit and 

saving Institution) and city Itown municipalities to support graduates? 

2. To what extent are woreda Small and Micro Enterprise (WSME) and Associations 

Promotion (W AP) Offices suppOltive for graduates? 

3. To what extent are training programmes of the TVET colleges relevant and employ labour 

market information system to improve self-employment? 

4. Do graduates acquire adequate skills and knowledge and have interest to create their own 

job? 

5. To what extent is the local market accessible to absorb the product and service of self 

employed graduates? 

6. What is the attitude of trainees and graduates towards self-employment? 

1.3 Significance of the Study 

Technical and vocational education and training for wage employment is becoming expensive, 

since supply of labour exceed the capacity of modern sector. Hence, the rate of unemployment 

among TVET graduates is increasing. Giving attention to self-employment is, therefore, very 

sensitive and timely issue for TVET system of the country. And the study is expected to have the 

following contributions:-
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1. The study may provide some information about the current status of TVET programs in 

relation to self-employment. 

2. It helps to identify the factors that affect self-employment ofTVET graduates. 

3. It could have importance to provide some suggestions that used to take corrective measures 

to alleviate the problems. 

4. It may assist researchers by providing highlight for fUliher research on self-employment of 

TVET graduates. 

1.4 Delimitation of the study 

This research is delimited to Amalu'a National Regional State, this is because out of 269 TVET 

centers, and 123, 557 TVET trainees of the country, 68 (25.8%) and 32, 717 (26.4%) of TVET 

centers and trainees are found in this region respectively (MOE, 2007: 11). Hence, the findings of 

this study may show the total picture of the problem on which the study is focused. The study is 

also delimited to Government TVET graduates, because most of TVET graduates of the region are 

Government TVET graduates (MOE, 2007: 95). In addition to this, the study is delimited to 

Government TVET Colleges, since out of the total Government TVET graduates of the region, 

most of them were graduated from Government TVET Colleges of the region. Moreover, 10+ 1 and 

10+2 levels were chosen, thi s is because most of the Government TVET colleges of the region (7 

out of 10) have been providing training at 10+3 level since September 2007 and hence most 

graduates of the target colleges are trained in 10+1 & 10+2 levels and the problem was seriously 

found at these levels. 

The training fields covered by the study were building construction (wood work and construction), 

manufacturing (General mechanics and machines), electricity/electronics and auto mechanics this is 

because the target training fields comprise the largest number of graduates and they prepare trainees 

mainly for self employment as compared to other training fields. Moreover, the research is focused 

to study the facto rs that affect self employment of graduates such as accessibility of inputs (access 

to credit, access to market, access to receive premises.), relevance of the' trainings (practicality, 

work relatedness, demand driven and labour market oriented of the tra inings), competence and 

interest of graduates, su itability of rules and regulations, and attitude towards self employment. 
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1.5 Limitation of the Study 

It was extremely difficult to get unemployed and self-employed graduates. Therefore, the researcher 

used to get the respondents through other respondents who found earlier. 

Moreover, graduates record (address) and tracer study that conducted by the target TVET colleges 

were not properly avai lable and reliable due to various reasons. Hence, the researcher took the 

required information particularly the findings of the tracer study of the target TVET college from 

the regional TVET agency. 

1.6 The Research Design and Methodology 

1.6.1 Method:-

In an effort to investigate factors that affect self-employment, descriptive survey method was 

employed. This is because the study intended to make detail description and analysis of current 

factors that affect self-employment of graduates of Govenunent TVET Colleges in Amhara 

National Regional State. Thus, the nature of the study needed wider description and investigation of 

facts and opinion related with problems of self- employment of unemployed graduates. Further 

more, the appropriateness of thi s method for describing what 'is happening currently and to get 

detail information about the problem has been emphasized by SeyoulTI and Ayalew (1 n9: 17) . 

1.6.2 Sample Population and Sampling Techniques 

Amhara National Regional State has II zones (lO - zones and I - special zone) and 10 

Government TVET Colleges currently being offered training. Out of the 11 zones, 6 (54.5%) zones 

were chosen using purposive sampling techniques. The criteria used to select the sample zones 

were:-

a) the presence of TVET colleges 

b) the presence of TVET college/s that have large number of graduates who have no 

any job lunemployed graduates. 

c) the presence of large number of graduates who graduated with the trades on which 

this study focused. 

d) long experience of TVET colleges in offering of training. 

Therefore, two zones (Wagehemera and Kemessie) were excluded because they had no any 

goverrunent TVET Colleges and the other two zones (Western Gojam and Awi) were also not 
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included in the sample zones because of two reasons, first they are found within short distance from 
their neighbor zones (Eastern Gojam and Bahir Dar). Second they have TVET Colleges that are 
new and have small number of unemployed graduates as compared to TVET Colleges of their 
neighbor zones and hence select Eastern Gojam and Bahir Dar zones so as to make coverage area of 
the sample zones balance and at the same time to focus on the zones where the study problem is 
found more seriously. 

Moreover, South Wollo zone exclude from the sample zones because of two reasons; first it is 
found between north Shewa and north Wollo zones and hence select these two zones (north Shewa 

-and North Wollo) as sample zones so as to make balance the coverage of the samples. Second 
TVET colleges which are found in these two sample zones have large number of graduates who are 
unemployed at the same time specialized in the fields of study on which this study is focused. 
Consequently one college from each zones i. e. 6 (60%) out of 10 Government TVET colleges of the 
region were chosen using purposive sample technique. 

Hence, the student researcher included: D/Berhan, Woledia, D/Tabor, Gondar, Bahirdar and 
D/Markos Govermnent TVET Colleges for the purpose of this study. 

The sources of data were: trainees, instructors, deans, counselors, former graduates (both self­
employed and unemployed), woreda heads of Amhara Credit and Saving Institution (ACSI), Small 
and Micro Enterprise (SME), and Associations Promotion (AP) Offices. Moreover, city/town 
municipality heads were included. So that, sanipling techniques to be used were as follows:-

Since, the number of deans, counselors, heads of ACSI,WSME ,WAP and town municipalities was 
small in number, the availability sampling technique was employed to incorporate all deans, 
counselors, woreda heads of ACSI, Small and Micro Enterprise and Associations Promotion 
Offices, as well as heads of city/town municipalities. 

To collect data from trainees who were in different programs of 200712008 academic year, the 
researcher was first use stratified sampling technique by making strata of 10-'- 1 and 10+2 levels of 
programs, and the four types of trades on which the study is focused to ensure that ideas of trainees 
from all areas and levels of training are incorporated. And then, in order to guarantee fair 
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representation of each group, the researcher was employ simple random sampling technique that 

may help to draw the sample respondents from each fie ld of study. 

In order to ascertain representation, 588 (31.4%) out of 1872 of trainees were included in the 

sample through stratified sampling techniques by making four strata based on the field of study/ - - -
trades in which the instructors currently are being offered training. And then, in order to guarantee 

fair representation of each group, the researcher was employ simple random sampling teclmique 

Accordingly, 177 (30.1 %) trainees in building construction, 197 (33 .5%) in manufacturing, 131 

(22.27%) in electricity/electronics and 83 (14.13%) in auto mechanics made up of the sample 

trainees. 

The other group of respondents comprises 41,7 TVET College instructors of 2007/2008 academic 

year. Out of these, 138 (33.09%) were included in the sample. Based on their distribution in 

different field s of study, the student researcher first use stratified sampling teclmique to ensure that 

ideas of trainers from all areas and levels of training were incorporated. And then, in order to 

guarantee fair representation of each group, the student researcher employed random sampling 

technique that may help to draw sample respondents from each field of study. Accordingly, 

54(39.14%) instructors from building construction,46(33.33%) from manufacturing,13(9.42%) 

from auto mechanics and 25(18. 11 %) from electricity/electronics made up of the sample 

instructors. 

Since it was quiet difficult to find all previous graduates (unemployed) of the colleges, by using 

snow ball sampling technique, and consulting graduates document, the data were co llected from 

102 graduates who are unemployed and are li ving within the towns where the colleges are located. 

1.6.3 Data Sources 

The data for the study were obtained from both primary and secondary sources. Primary data were 

collected from respondents: trainees, instructors, deans, counselors, graduates (both self employed 

and unem ployed), heads of woreda Small and Micro Enterprise and Associations promotion, 

City/town municipalities, and representative of Amhara credit and saving Institution in the woreda. 

Secondary data were obtained from relevant books, journals, and legal documents. Moreover 

reports, po li cies, stl:ategies, programs, and other relevant documents of the colleges were reviewed 
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to obtain peliinent data such as the number, level, fil ed of study and self employment status of 

graduates, and the number, qualification and service year of instructors, deans and counselors. 

1.6.4 Instruments of Data Collection 

Questionnaires, structured interview and obselvation were used to gather relevant information fo r 

the study. To gather relevant data from the respondents, questiolmaires were employed, thi s is 

because it helps to gather data about the situation, practices and problems from large number of 

respondents. Accord ingly, questionnaires were employed for unemployed TVET graduates, 

instructors, trainees and deans of the target TVET co lleges. In order to get all the possible 

information from the respondents, the questiOlmaires incl uded both open and closed ended items. 

In order to get add itional info rmation, structured interview was prepared for heads of offices, self­

employed graduates and college deans and counselors. Besides the student researcher was used 

observation and consult different TVET college programs and documents. 

1.6.5 Procedures of Data Collection 

The data gatbering instruments were designed on the basis of the reviewed literature and the 

intended data to be collected. In order to test the validity of the questionnaire, pilot test was 

employed and fifteen questionnaires were di stributed to trainees of Debreberehan TVET co llege 

who followed their training in the new TVET curriculum and for fifteen instructors of the same 

college. 

On the basis of the feed back of the pilot study some vague statement were made clear and fo ur 

Ulmecessary questions were rejected. 

Moreover, the questionnaire which were fi lled by trainees and unemployed graduates were written 

in Amharic, this was because doing so would make the questions easier and clear to the respondents 

who might have difficulty in understanding English. 
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After correcting the pilot tested questionnaires, the actual distribution was fo llowed and close 

supervision was exercised to ensure the questionnaire filling process conduct in the way to receive 

rel iab le and dependable data. 

To maximize the quality of the response and the rate of return, the time convenient for respondents 

was arranged. The student researcher himself was made the objectives of the stud y clear to all 

sample respondents at the time of the questionnaire administration. In order to avoid confusion and 

to make the administration ease, a close follow up was maintained to correct problems that may 

arise during the filling of the questionnaire. 

1.6.6 Data Analysis 

Different methods of analysis relevant to each variable were employed to analyze the data gathered. 

Accord ingly, appropriate analysis tools such as percentage and chi-square test were employed. 

Percentage was used to determine the relative standing of sample population such as age, sex, 

academ ic qualification and fields of specialization. The chi-square was employed where nominal 

and ordinal scales of measurement were used. 

For all stati stical too ls, the statistica l significance was at 0.05 leve l to tolerate error that might 

come due to chance. 

1.7 Definition of Terms 

Government Training Colleges:- means public or one own by government to which a pre­

accreditation license or an accreditation certificate is issued by the appropriate accrediting 

certificate authority to engage in the provi sion of teclmical and vocational education and training 

(Federal Negarit Gazeta, March 1,2004, No. 391 /2004: 2553) . 

Graduates:- an individual who has satisfactorily completed all requirement of an educational 

program and has been awarded a diploma or certificate (Good, 1973: 264). 

Self Employment:- the state of earning income ·directly from one's own business, trade or profession 

rather than as a specified salary or wage from an employer. (Molion, 1996: 2060). 

Technical and Vocational Education and Training:- refers to all fonn and levels of Educational 

process involving, in addition to general knowledge, the study of teclmologies and related sciences 

and the acquisition of practical ski ll s, know-how, attitudes and understanding relati ng to occupation 

in the various sectors of economic and social life (UNESCO, 1989: 2). 
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1.8 Organization of the Study 

In the view of the main objective and coverage, this study is divided into four major chapters. 

Chapter one presents the problem and its approach. Chapter two treats review of literature. Chapter 

three deals presentation and analysis of data. Finally chapter four contains summary, conclusions 

and recommendations. 
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CHAPTER TWO 

2 Review of Related Literature 

2.1 Problem of Unemployment and Youth 

Most developing countries including Ethiopia have a high population growth rate, which has 

resulted in a situation where over 20% of the current population is young people. Many young 

people leave the formal educational system each year, but only a small percentage of these school 

lea vel'S find employment in the formal sector. The remainers become part of a growing 

unemployment problem. The effort and time spent by these young people to become educated and 

employed is of little value unless they can find employment and use their knowledge and skills 

productively (Neck and Nelson, 1987: 98; Central Statistical Agency, 2005). 

This part of review of literature, therefore, discusses about this burning issue of our country i.e. 

current situation of unemployment, its consequence on youths particularly on TVET graduates. 

2.1.1 The Current Situation 

Ethiopia accounts for the largest youth population in sub-Saharan Africa and the lack of 

employment opportunities for Ethiopian young people is among the critical developing challenges 

facing the country and a key barrier to national efforts towards millennium development goals 

(Guarcello and Rosati, 2007: 1). 

The absolute size of the national labour force was an estimated 32.2 million people in 2005, up 

from an estimated 12.9 million people in 1984. The total labour force is projected to double again in 

the next 25 years, which will place a huge strain on the labour market even under the most 

optimistic growth scenario. More than 80% of the labour force is employed in subsistence 

agriculture, with little difference in labour force composition between young people and adults. 

Most employed persons are informal sector casllal workers (Central Statistics Agency, 2005). 

Furthermore, the proportion of young people in the overall population has gone up over the last two 

decades. The 15-24 years COh0l1 represented about 14% of the population in 1984 and about 20% of 

the population in 2005. The youth populations projected to grow in absolute terms from about 15 

million in 2005 to 26 million in 2030, but will remain at about one-fifth of the overall population 
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during thi s period, out of the total number of young people of the country 50% are unemployed 

(Central Statistical Agency, 2005). 

Similarly, Amhara National Regional State population accounts 19, 122,516. Its youth numbering 

around 5,2 18,640 (27.3%) of the nations and 682,822 of these live in urban areas where as 4,535 , 

818 of them live in rural areas. However, out of the total number of unemployed/job seekers of the 

region, 68.55% are youngsters whose age ranging from 18-29 (The Ethiopian Herald, 20 Dec.2007; 

Amhara National Regional Bureau of Labour and Social Affairs, 2007 : 18). 

These evidences show that unemployment of youth at national level in general in Amhara National 

Regional State in particular is a burning and timely issue, and urges attention from concerned 

bodies to solve the problem. 

2.1.2 Consequence of Unemployment on Youth 

It is often stated that a nation young people represents its future. It should naturally fo llow then 

those countries which provide their youth with appropriate knowledge ' and skills as well as 

productive work experience, are lying or renewing the foundation for future economic and social 

well being. Therefore, it must be regarded as cause for serious concern that, in recent years, against 

the backdrop of the global economic crisis, young people in increasing numbers have found 

themselves out of work and sometimes rurUling out of hope (Nigam, 1986: 81). 

Moreover, the young are the last to arrive on saturated labour market that is incapable of absorbing 

new labour because of labour absorption has become one of the most intractable problems in Africa 

including Ethiopia. The first to suffer from a weak labour market are the youth. As new comers, 

they are the ones who fail to secure gainfu l and productive employment because of the stagnation 

on the labour markets. As a consequence, they are bearing the burnt of the current employment 

crisis. The most vulnerable categories of youth are the teenagers, young women, and the educated 

youth. Adolescents are vulnerable to unemployment than young adults; and unemployment is 

highest among the educated youth (ILO, 1990: 109). 

Similarly, the United Nation Department of Economic and Social Affairs (2006: 3) stated that 

people aged 15 to 24 are only a quarter of the worlds working population but they comprise half of 

its unemployed. Across the world the young remain more prone than other age groups to work 
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longer hours for lesser pay with little job security. In economic up turn, they are the last to be hired , 

and in down turns, the first to be fired. 

Thus, young people are the most threaten social group by unemployment and requires much 

attention to solve their problems. Hence, government and other concerned bodies have to do much 

in order to make more opportunities for job. This is because without opportunities for young people 

to earn a li ving, intergenerational cycles of poverty wi ll persist, further affecting societies already 

made vulnerable by HIV I AIDS, and food in security. In relation to thi s (Neck and Nelson, 1987 : 

67) stated as follows:-

In the developing world, the first priority will be to create jobs for the large masses 
of young people. This will have to take precedence over nationalist pride and 
traditional beliefs, slogans, sentiments, and resentments. It is a matler of survival 
and survival has priority. 

Generally, lack of job opportunity for the young is an appalling waste of human resources, energy 

and creativity. This problem of young people assumes, therefore, special urgency training, 

education and above all new job creation in the case of developing countries including Ethiopia 

because oflhe particularly rapid growth of the already large young population (AU, 2007: 10). 

2.1.3 Consequence of Unemployment on TVET Graduates 

Unemployment among young people who have received TVET training and certificate seems 

today, in the great majority of developing countries, including Ethiopia, to pose a very serious 

problem which is challenging preconceived ideas about the general question of unemployment 

among young people. Only a few years ago, the question of unemployment principally concerned 

young people who had little or no education, and the classic theory blamed insufficient training for 

the difficulties experienced by these young people in finding jobs. Now the increasing numbers of 

young unemployed in a new category "graduates", have revealed the need fundamentally to rethink 

the whole problem (Morio and Zoctizoum,1980: 1). 

The problem of unemployment of graduates may have so many causes, such as demographic factor, 

miss match between demand and supply of labour force, lack of employment-relevant training and 

inabi li ty of modern sector to absorb all graduates are among others. In order to so lve these 

problems, the close interaction between employment and TVET makes it essential for the two to be 

considered simultaneously. Thus, it seems pointless to provide TVET without the certainty that it 
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wi ll lead to employment. And hence, graduates may face with multidimensional problems which 

are arise from unemployment 

(Getachew;2005 :45-50). 

Unemployment among graduates means lost what invest in human resources, lost individual 

identity, and of social life or the problem may arise in relation to occupation and social position of 

each graduate in the community. Moreover, it may also lead to question of usefulness to society, 

and traditional value. And above all, it may affect their hope to earn more money to SUppOll their 

famil ies and to be independent (Standing, Sender and Jolm: 1996: 23). 

Therefore, in order to make effective TVET system and hence it enable graduates to be employed 

(wage or self), it is important to evaluate the system from the perspective of its effectiveness based 

on the employment related criteria. The criteria may include the percentage of trainees in gainful 

employment after training, how long after training it takes to be employed, employers' satisfaction 

with the performance of graduates, and the relevance of training to actual employment etc (AU, 

2007: 9) . 

2.2 Types of Economy/Sectors and Employment 

Generally speaking, economy of a given country may categorize into formal and informal. And 

individuals who are unemployed may have an opportunity to enter in one of these categories 

(Middleton in Getachew ;2005 :42). 

Thus, job seekers may have an opportunity to be employed either in the formal employment or in 

the informal employment. To end this, job seekers may receive skills through different ways 

including formal TVET. The type of skills they acquire may determine the type of employment they 

received. These are: wage employment in the modern sector that consists public and private sector, 

and self-employment that consists different forms in the informal sector (Middleton in Getachew, 

2005: 42). Each of these categories is separately discusses below:-

2.2.1 Formal Sectot' 

It is part of an economy that is regulated by government authorities, particularly in the areas of 

contracts and company law, taxation, and labour law. In thi s sector, enterpri ses are subject to formal 
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regulation and oversight. In relation to employment opportunity, it may involve employment in 

public (govermnent or private) enterprises. But in most developing countries including Ethiopia the 

capacity of formal sector to absorb a rapidly growing supply of labour has always been constrained 

by the relatively small size of the modern economy and by budgetary limits to the number of person 

who can be employed by the public sector (ILO, 2003: 79; Ziderman in Getachew, 2005: 42). 

Hence, according to ILO (2004: 80), in sub-Saharan Africa, employment in the informal economy 

is common. In many African countries, less than 10% of the labour force is employed in the formal 

economy. The other 90% are self-employed in the informal economy. Moreover, Nigma (1986: 89) 

and Yekunoamlak (2000: 16) stated that in view of the size of the employment problem in the urban 

setting, the informal sector in which self employment accounts for largest share must be viewed as 

a principal source of employment, and its schemes came in to scene so as to complement the formal 

sector. 

2.2.2 Informal Sector 

The informal sector is defined as 'activities whose structures are not known: As regards the 

composition of the labour force , it is highly dependent on family labour. Its scope ranges over the 

whole spectrum of economic activities. Its made of production also varies, from the one-mon firm 

selling a daily stock of every day needs to firms using simple tools. It is a part of sector of an 

economy that guarantees a livelihood to millions of people who would otherwise lack the means of 

surviva l. As a result it is acknowledged to be the corner stone of employment creation in most 

developing countries (ILO, 1984: 1,45). 

Similarly, Hope (2001 :25) and ILO (1 999:13) stated that the informal economy originally emerged 

as small enterprise activities in response to the problems of survival associated with rapid 

urbanization and unemployment in most African countries. It is, therefore, the major source of 

creating work mainly in deve loping countries including Ethiopia, this is because it consists micro 

and small enterprises which are labour-intensive and require low capital. ILO/JASPA (in 

Middleton, Ziderman and Admas ,1993: 125), likewise, confirmed that by and large it accounts for 

60% of the urban labour force in most African countries. 
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To sum up, since most people in developing countries including Ethiopia are poor and there is a 

rapid growth of population, one of the alternatives that these peoples can be engaged and create 

their own income is through the informal sector which is labour intensive and require low capital. 

This is true in most large and small cities and towns of our country that involve large portion of 

poor people who are engaged in different informal activities such as shoe polish, selling bread, 

enjera and other different commodities on the street etc, even though, its insign ificant share in the 

national economy is low. Consequently, despite its insignificant contribution to national economy, 

it is the major source of income and means of survi val for millions of poor people in Ethiopian. 

2.3 Meaning of Entrepreneur and Entrepreneurship 

The evolution of these two concepts have generated many definitions, but perhaps a rece,nt 

meanings/definitions given by some authors are used for the purpose of this study:-

2.3.1 Entrepreneur 

An entrepreneur may be define as a person who is able to look at the environment, identify 

opportuniti es to improve the environment, marshal resources, and implement action to maximize 

those opportunities. In non-work situation, entrepreneurs may be considered those persons who 

improve social and economic condition in local communities (Neck and Nelson, 1987:7). 

Similarly, Holt (1992: 7), stated that the term entrepreneur may be properly applied to those who 

incubate new ideas, start enterprise based on those ideas and provide value to society based on their 

independent initiative. Moreover, entrepreneurs have vision for growth, commitment to 

constructive change, persistence to gather necessary resources, and energy to achieve unusual 

results. 

It can, therefore , be inferred that any person who have initiative and skills can be entrepreneur. And 

it is one of the alternatives to make more job opportunities to the people who are unemployed 

including young TVET graduates. 

2.3.2 Entrepreneurship 

Entrepreneurship is the dynamic process of creating incremental wealth. This wealth is created by 

individuals who assume the major risks in terms of equity, time, and/or career commitment of 
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providing value for some product or service. The product or service itself mayor may not be new or 

unique but value must some how be infused by the entrepreneur by securing and allocating the 

necessary skills and resources. Thus, it is the process of individual awareness and understanding of 

circumstances and hence transforms the available resources in to useful goods and services by 

which the local customers able to somewhat satisfy their needs. The entrepreneurs becomes, 

therefore, change agent ( Holt, 1992: 3). 

In light of the above discussion, one may summarize that entrepreneurship is the processes and/or 

activities that under take by individuals who are ri sk takers, decision makers, aspired to wealth, and 

manage resources to create new enterprise (Neck and Nelson, 1987: 10). 

2.3.3 Entrepreneurial Personality 

There are some traits that have to possess 'by successful entrepreneur. Different authors used 

different traits in order to measure whether the individual is successful entrepreneur. But there are 

some common entrepreneurial traits, which are used by most writers to select successful 

entrepreneurs. According to Holt (1992: I 0) the followings are the major and common 

characteristics of successful entrepreneurs:-

Self confidence and optimistic 

Able to take calculated risk 

Respond positively to challenges 

Flexible and able to adapt 

Knowledgeable of markets. 

Creative and need to achieve 

Take initiative 

Perceptive with foresight 

Responsive to criticism. 

Neck and Nelson (1987:25), likewise, stated that risk taking, positive self-concept, initiative and 

independence, problem solving, hopeful about future, searching the envirolUl1ent, are the major 

characteristics of successful entrepreneurs. 
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The teaching of these entrepreneurial traits can, therefore, be helpful in developing the potential of 

peoples. It is also a way of mobilizing individual and group talent, energy and time to promote 

economic and social goals and to be successful in the area of business in which the entrepreneurs 

engaged. 

This can be real ize by inviting role models of self employed graduates in order to share their 

experience, by making the entrepreneurship course more practical for instance using simulators and 

by providing the information of success story in the area of entrepreneurship through different 

means such as disseminate pamphlets, visiting model firms and showing video cassette which is 

already practiced in most TVET colleges and institutions of ANRS. 

2.4 Self Employment and Employability 

2.4.1 Meaning of Self-employment 

Self-employment refers working for oneself. Mostly it is found in the informal economy. However, 

it is also found in the formal economy that may be significantly contributes to economy of the 

countries. Thus, informal economy constitutes higher proportions of self-employment where as 

formal economy involves smaller proportion of self-employment. Hence, in many countries, 60% 

of manpower which is found in the informal economy constitutes self-employed individuals (World 

Employment Report of2004/05 in Yekunoamlak, 2006: 241). 

Similarly, ILO (1984: 9; 1990 b) stated that it is one of the area of employments that self-employed 

individuals are engaged in some kind of economic activity from which they directly receive the 

rewards of thei r labour, either in terms of output itself or profits from the sale of the out put. 

Thus, it is a kind of an employment which is found or created by an individual or group of peoples 

(members of cooperatives) or family members who are the owner and at the same time employee(s) 

of the business (firm). And they are not wage/paid earners. 

Self employment may involve in variety of jobs/business areas in which self-employed individuals 

can engaged such as retail operations, provision of services, agriculture and small scale 

manufacturing etc (Cave in Yeknoamlak, 2006: 241). 
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According to (ILO, 1985: 41) in the case of Ethiopia most of self-employed in urban areas are 

engaged in micro and small enterprises. In connection with this, it is to be noted that very often in 

Ethiopia micro and small enterprises are informal. However, recently the Government has taken 

measures for the formalization of informal operators and tried to create an enabling legal and 

institutional environment, and provides support service. 

Yekunoamlak (2006: 62), likewise, stated that when the productivity and capacity of self-employed 

who are found in the informal economy improves through different means, they will be transformed 

into the formal economy in a form of small enterprises and gradually may shift to large firms. 

This shows that self-employed individuals may usually found in the informal economy at the 

beginning of their existence and after some time they may transfer into the formal economy and 

hence, even they may be able to create job opportunities to others. 

Generally, self-employment is one of the alternatives for unemployed individuals. Even though, it 

may found in the formal sectors, mostly it is found in the informal sector, this is because it is 

usually created by the individuals who have shortage of capital and hence they can not perform 

their business in the formal sector which needs some legal requirements such as license, labour law, 

taxation and structurc ctc. 

2.4.2 Meaning of Employability 

Employability refers to a Pearson's capability of gall1ll1g initial employment, maintaining 

employment, and obtaining new employment if required (Layard, Nickel and Jackman, 

1991: 12).Similarly, summers (1990:279) stated that employability is the combination offactors and 

processes which enable people to progress towards or get into employment, to stay in employment 

and to move on in the work place. 

In relation to this Robinson, Riordan and Rosas (in Yekunoamlak ,2006 :143) pointed out that the 

type of ski ll s the individual possess may determine the opportunity of an individual to be employed. 

Thus, training centers may provide employability skills or job specific skills or both. Employability 

(generic ski lls) refers to the skills that are basic and found at any level and types of jobs and they 

are substantially important to the indi vidual to be effective in his Iher occupation Ispecific job skills. 
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On the other hand, job specific skills are the skills that are used for a particular job /occupation. 

Thus, it is used only to specific job to which the skills are designed. 

This shows that make trainees be specialized in specific job skills does not a guarantee that enable 

them to be employed. In other words, the trainees who equipped with technical skills as well as 

employability/generic skill s have more opportunity to be employed. 

Therefore, in order to improve employability of graduates, TVET centers have to make sure that 

their trainees received employability/generic skills together with technical ski ll s. This can be realize 

through different means such as role playing, simulation, make the training /learning environment 

similar to work place etc. And hence trainees may equipped with employabi lity /generic skills such 

as punctuality, ability to communicate, decision making ability, willingness to work hard etc( 

Oxenham, Noah and Eckstein, and Cotton in Yekunoamlak, 2006: 146) 

2.5 Work Behavior 

Work behavior is the characteristics of work place which is the result of personality variables of 

employees who are the members of the organization. Personality represents a stable set of 

characteristics and tendencies that determines the behavior of people (Steers, 199 1: 33). It refers to 

ethical attitude of the employees towards the work done, the sense of loyalty towards the 

organization and discipline which is written as well expressed implicitly in the norms and ways of 

working (Tripathin in Yekunoamlak, 2006: 211). 

Simi larly, Streumer (2006: 285-286) pointed out that work behavior is the characteristics of 

employees. And employees with good personality traits could be characterized as critically 

reflective. They are those who ask such questions as why are things organized like this? Can the 

work be done more efficiently? and why do 1 work like this? etc. 

There are some personality traits which are common to most of employees, even though, they are 

too much. According to steers (1991: 31) there are five major traits that seem to be relatively 

important for work behavior. These are:-

1. Self-esteem:- it is how we see our selves as individuals such as about our confidence, 

successful, attractive and our friends (others) worthy to us. 
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2. Locus of Control:- it refers to the tendency among individuals to attribute the events affecting 

their li ves either to their own actions or to external forces , it is a measure of how much 

individuals think to control their destiny. 

3. Introversion-extroversion:-

Introverts tend to focus their energies inwardly and have a great sensitivity to abstract 

fee ling. 

Extrovelis direct more of their attention to other people, objects, and events. 

4. Authoritarianism and Dogmatism 

- Authoritarianism refers the extent to which a person believes that power and status differences 

are appropriate within hierarchical-social system such as organization. 

- Dogmatism is a closely related term that essentially refers to the rigidity of a person's beliefs. 

5. Dependability:- refers to the extent to which a person tends to pay attention to external 

environment. 

Simi larly, Streumer (2006: 289-293) stated that reflection on oneself in relation to the job, learning 

from mistakes, vision sharing, asking for feedback, sharing knowledge, and awareness of 

employabi lity etc are the personality traits among others. 

In relation to this Knduson (1986: 64) pointed out that work behavior of an organization is largely a 

product of the personalities of its employees. These personality traits make the work behavior of an 

organization and show the particular tendencies a person has to feel , think and act in certain ways . 

Thus, personality of individuals (employees) determines the organizational behavior that may 

describe how individuals and groups act in an organizations and how organizations respond to their 

environments. In other words, work behavior of an organization determines the kind of work 

environment and success of an organization. Moreover, if employees behave in such a way that 

shared a common personality traits, they would have common values, beliefs, norms that influence 

the way they think, feel and behave towards each other and toward people out side the organization 

what we call it organizational culture that distinguish the organization from other organizations 

(Drummond, 2000:230). 

This shows that an organization that has employees who have desirable personal ity traits can have 

good organizational behavior and culture which are substantially important for the achievement of 

both organizational and individual goals. Similarly, there are some distinguish desi rable personali ty 
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traits that any entrepreneurs including TVET graduates should fulfill. Prime among the qualities of 

personality of entrepreneur is a commitment to excellence. Successful entrepreneurs value 

excellence; they demand high performance from themselves and will not be satisfied with less. 

They aim accomplishment of w011hwhile and challenging tasks. Their vision seem to stimulate an 

inner dri ve for making their dreams come true. They find a special joy in winning for them 

achievement is an end itself (Kuriloff, 1988 :67). 

From the above discussion one can infer that the new employers including TVET graduates who 

would be engage in the labour market should have desirable personality traits which are impot1ant 

for the success of the organization and themselves . Hence, the education system, pat1icularly TVET 

is expected to create favorable situation to develop desirable work behavior or ethics together with 

job specific skills and genericl employable skills (Fallows and Weller in Yekunoamlak, 2006: 21). 

To sum up, work behavior is one of the important aspects of organization that may have 

contribution for the success of the organization and employees. And graduates particularly those 

who aspired to be self-employed should have desirable entrepreneur personality traits, which have 

substantial importance to be successfi.J1 in the process of creating their own job. These personality 

traits could be develop through the training offered by TVET centers such as inviting the former 

TVET graduates in order to share their experience how they could be successful entrepreneur, 

making the work place like environment in the college and providing serious attention to the proper 

implementation of entrepreneurship and apprenticeship trainings. 

2.6 The Role of Self-employment 

A distinguishing characteristics of the labour markets in developing countries is that a large 

propo11ion of these countries jobs is not found in the wage labour market rather informal sector 

particularly self-employment constitute a substantial pa11 of employment. It plays a significant 

economic role in the urban as well as rural areas of African countries including Ethiopia by 

producing goods and services in conformity with the needs of the population (ILO, 2004: 247; 

Richard, 200 I : 14). 

There is, therefore, a big potential that large number of peoples can join to the world of work in this 

sector of the economy; through which they can secure their livelihood. 

25 



Thus, it has significant role in economic development, poverty reduction and solving other social 

problems of developing countries since it is labour-intensive and requires low-capital used in self­

employment establ ishments to create jobs (ILO, 2004: 27 ; Bruch and Hiemenz, 1984: 15-17). 

2.6.1 Role of Self-Employment in Economic Development 

In developing countries, where there are shortages of capital, managerial resources, and skilled 

labour, the promotion of self-employment may be an important approach to economic development. 

It involves adapting imported equipment to meet local needs or producing entirely new capita l 

goods which are relatively labour intensive. Moreover, it is believed to be a substantial contribution 

to income generation, particularly for low income population groups (Neck and Nelson, 1987 : 5). 

In this connection, ILO (1999:2 1) forwarded a related idea that self-employment empowers people 

to make choices and promotes cohesion and stability of societies. It was indicated that in Ethiopia 

there is large number of self-employed that produce roughly 50% of the total out put. Wage 

employment must, therefore, be supplemented by efforts to expand productive employment 

opportunities in self-employment and hence growth income pre capita is to be achieved. 

2.6.2 Role of Self-Employment in Poverty Reduction 

Employment creation is now beginning Lo recognize as a means of reducing poverty. So that, the 

new emphasis is given to the formulation of poverty reduction strategy programs paliicularly 

enJlance national attention to employment creation in developing countries. This is because poverty 

is caused by inadequate incomes, and incomes result in most societies from employment; 

employment creation is thus perceived as the main goal of most poor countries and self­

employment is believed to be a fruitful source of job (ILO, 2004: 27; Harper, 1984: 10-1 1). Self­

employment in Africa, therefore, is directly responsible for the improvement of the standard living 

of large numbers of people, since the largest part of the economy in Africa is informal (AU, 

2007: 11 ). 

Reinforcing the view AU (2007 :2) pointed out that there is now a fresh awareness among policy 

makers in many African countries and the donor community of the critical role of makes 

employment opportunity in poverty reduction. As a result, they are trying to provide employable 

skills that make peoples be able to create jobs through TVET and other fo rms of training. 

Therefore, many African countries in their poverty reduction strategy documents intend to develop 
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TVET to facilitate integration into the labour market and emphasize the need to promote self­

employment. This is because the key to poverty reduction is economic grO\vth and the creation of 

employment for all, and poor people without employable skills cannot benefit from the poverty 

reduction potential of economic growth. 

To sum up, se lf-employment constitutes large part of the people in developing countries like 

Ethiopia and it is become increasingly important for poverty reduction. This is because, it is a major 

source of the income of the people particularly the poor people who cover large part of the 

population in developing countries. Thus, without improve the capacity of these people to generate 

income; it is difficult to minimize poverty. 

2.6.3 Role of Self-Employment in Solving Social Problems 

Most developing countries particularly African countries face difficulties in providing adequate 

employment for their rapidly increasing labour force. This is because the formal sector can not 

absorbed all labour force which is increasing more from time to time. Moreover, the informal sector 

which is labour intensive and hence has a remarkable capacity to absorb large portion of the labour 

force was not received adequate attention by govenunents. As a result many social problems 

including unemployment are now challenging for mony devcloping countries (UNESCO, 1983:8; 

Bruch and Hiemenz, 1984: 12). 

To reverse the situation, countries are now begilming to implement alternative development 

strategies which are aimed at reducing unemployment and redistributing economic opportunities 

and benefits more equitably among social groups with in a country. A primary means of achieving 

this goal may be prepare people for self-employment tlu'ough training programs. 

Thus, because large part of the people who are poor are engaged in self-employment, it is a sector 

of the poor, by the poor, for the poor. In consequence, the sector caters to the needs of the poor in 

terms of food, clothing, and housing. Moreover, most of the self-employed deri ved feelings of self 

worth and status from their business, derived feelings of moral satisfaction, and independence, 

found interest from their business, and strengthen family cohesion and allowed the owner to 

provide employment for their family (Metcalf,Madood and Virdee, 1996: 123- 124; ILO, 1984: 10). 
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2.7 Attitude Towards Self-Employment 

What people do depends to a great upon what people believe in words and actions stem from 

concepts and attitudes. Positive attitudes have powerful impacts and can change ideas, allocation of 

resources and orders of priorities. Thns, the attitude of individual who engaged in self-employment 

and other supportive bodies is an important element in order to startup and be successful in 

business. However, there are some attitudinal problems which inhibit self-employment during the 

process of start up self-business of TVET graduates, such as lack of awareness alld little attention 

given to self-employment, despite, it has great contribution to the deveJopment of individual 

graduate and to the country as a whole (UN, 2006: l5).Therefore, in the following few paragraphs, 

this part of review of literature discussed about the attitude of TVET trainees and graduates, parents 

and the local community. 

2.7.1 Attitude of Trainees and Graduates 

Each developing countries hopes for creating jobs lie in small firms alld in self-employment. In 

their case, education systems are not only faced with problem of disseminating knowledge and 

technical skills, but even more with the problem of developing attitudes and patterns of behavior, in 

particular se lf-confidence, willingness, interest and initiative to engage in self-employment after 

training has completed (Frost in Metcalf, Modood and Virdee, 1996: 167). In other words, acquire 

only knowledge and skill is not a guarantee to graduates to be self employed, rather having 

effective work habit, desirable work attitudes, initiative as well as confidence which make the 

individual ready and have interest to self-employment are important to start up their own business 

and be successful later on. 

However, in reality most trainees in our TVET system start their training by assuming that they will 

be wage earner and hence they do not have interest and psychological readiness to create their own 

job after the training has been completed. 

It is importallt, therefore, that the TVET educators take cognizance developing good work habit and 

positive attitude as an important factor in addition to psychomotor skill development in their 

trainees. Thus, development and success in job creation is not completed until both ski ll and 

effective work habits and positive attitudes have been learned and developed effective ly (TuijlUllan, 

1996: 45). 
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2.7.2 Attitude of Parents 

Family support is important in many ways, through helping with finance , providing advice, and 

other support in the business. This can be realize only if they are aware and have positive attitude 

towards self-employment. However, most of them send their children after they tried any other 

alternatives and hence they see TVET as to keep low academic achievers. Moreover, they give 

more attention and respect for those who are white collars (office civil servants) rather than blue 

collars. And most parents expect their children become wage employed and hence they do not 

provide adequate support for their children who are graduated and intend · to be engaged in self­

employment (UNESCO: 1983: 27). 

2.7.3 Attitude of the Community 

Positive attitude of the community may enhance the motivation of individuals to be self-employed 

and hence boost their level of achievement and confidence, and develop the right attitude and 

behavior toward self-employment. However, due to the attitudinal problem of our community 

towards self-employment that is provide more respect ion and appreciation to white collar rather 

than blue collar, the community does not encourage and provide the required moral and other 

supports to graduates. Hence, most graduates of our TVET system are not motivated to start up 

their own business. This situation calls give attention to make the community which able to 

appreciate and encourage self-employment. 

In this connection, ILO (2004: 95) and Neck and Nelson (1987: 101) stated that in order to make 

the community that appreciate self-employment, entrepreneurship concept must be integrated into 

all educational programs at all educational levels. Moreover, it is necessary create an environment 

that favor initiative, enterprise creation, productivity, reward successful self-employed. This can be 

realized through awareness raising campaigns about the value of self-employment for self survival 

and development of the country. [n this awareness-raising, two mutually supportive approaches 

may be used :-

I. Generally awareness-raising campaign (TV programs, news paper articles, seminars, workshops 

etc.) and 

ii. Integrating the importance self-employment topic into the curricula of schools and universities 

as we ll as TVET centers. 
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Similarly, Metcalf, Modood and Virdee ( 1996: 145) contended that good culture and positive 

attitudinal orientation of the community towards self-employment is one of the pushing factors to 

entering self-employment. 

Therefore, by taking into consider its potential contribution to the achievement of the social and 

economic goals of the country; it must over come the limitation and difficulties which are arisen 

from the attitudinal problem of the community towards self-employment. 

2.8 Pre-requisites for Self-Employment 

Trainees may acquire the required knowledge and skills that make them graduated successfully and 

be self-employed . Despite these benefits, there are also many external constraints that they face to 

start-up their own employment. These include lack of credit access and market access , lack of 

access to receive business shelter and lack of the required support from concerned bodies etc. 

Moreover, lack of interest, confidence, and limited experience of graduates in enterprise creation 

may also have negative consequence. (Nigma, 1986: 88; Hoppers and Komba, 1995: 151). 

In general , failure or retarded development of self-employment can be related to unfavorable 

economic climate. Therefore, some of the required elements to make suitable environment for self­

employment are discussed below. 

2.8.1 Providing Training and Skills 

Most jobs today and in the future will require formal training, and preparation for initial job entry is 

a basic responsibility of the education system. As a result, large amount of money and effort have 

been invested on TVET in developing countries, and many thousands of people particularly 

youngsters have been trained. This is because the current development of science and technology 

highly demand skillfill and well-trained personals. It can, therefore, be infer that acquiring relevant 

trainings and ski lls is the first and most important precondition to improve the probability of 

employment and hence improving the occupational practices and as a result improve the living 

standard of citizens. In other words, individuals without training faces difficult to receive job even 

if other conditions are fulfilled, hence training and skills become substantially important for 

employment (Haileselassie; 1997 :67). 
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2.8.2 C"edit /CapitaJ Access 

The provision of external finance , in particular institutional credit, is generally believed to be a 

corner stone of any self-employment program, since most of individuals who enter to self­

employment are poor and hence have shortage of money to start-up their own business. Most often, 

credit problems may well pose the single, most significant obstacle to the promotion and 

development of small enterprises that created by self-employed, as the entrepreneurs themselves, 

project designers and other concerned bodies have claimed (Neck and Nelson, 1987: 173) 

Similarly, Harper (1984: 103) and ILO (2004: 102) pointed out that access to financial services 

tlu'ough micro financial institution protects and empowers the poor by giving them choices, It is an 

important element of employment promotion in developing countri es where there is scarcity of 

capital. What di stinguishes micro finance from conventional finance is the aim to serve poor people 

and reduce poverty by making suitable economic environment. 

By the same token, in Amhara National Regional State (ANRS), there are some micro financial 

institutions: Among these micro financial institutions Amhara credit and Saving Institution (ACSI) 

is the largest and most known micro finance institution in the region and has large number of 

customers including TVET graduates, 

In general, access to credit is market oriented social assistance strategy to help economically 

vulnerable people, pariicularly the unemployed who want to be engaging in self-employment. It is, 

therefore, one of the most important elements to star't - up business especially small enterprises in 

which most poor and unemployed people including TVET graduates are engaged, 

2.8.3 Premises IBusiness Shelter 

The place where business is being conducted may determine whether the business is successful or 

not. Small business enterprises that establish by self-employed individuals may be realize and 

survive successfull y, if they can receive the business shelters that enable them to under take their 

business, Moreover, the place where the business shelter found is also important. Thus, the place 

where the, business is conducted should at the business center and customers are found, this is 

because first of all it may bring interest and confidence to the individual to start the business, and in 

fact it has also high probability to be successful in the business, Similarly, providing the business 
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shelter that has been providing by town municipalities in ANRS to the small enterprises should 

consider that they can be profitable and survive. 

In this connection, Neck and Nelson (1987: 40) stated that although small enterprises that 

established by self-employed are born easily, their mortality rates are high. This is because they are 

at a disadvantage when attempting to promote their products. Advertising is only economic if its 

costs can be spread over a large volume of sales, so that these advertising media such as posters, 

radio and news papers etc. are out of the reach of small enterprises. Therefore, especially in the case 

of small enterprises, it is important to under take a business at the right place where people 

frequent ly come for shopping. 

By the same token, TVET graduates at the national level in general and at Amhara National 

Regional State in Particular have an access for work premises from towh municipalities where 

graduates are used to live even though most of them are found at the periphery of the towns. 

2.8.4 Legal Frameworks, Proclamations, Rules and Regulations 

Any government which is concerned to promote small enterprises that establish usually by self­

employed should first of all examine very carefully the impact of all its existing policies and 

programs on the small-enterprises sector. Everyone in Govenunent and in particular those 

responsible for employment and small-scale enterprises promotion must be persuaded to appreciate 

the economic significance of the smallest enterprises, this is because their problems usually ari se 

more from an excess of regulation than from too little official assistance, and the most effective and 

simple way of helping them, is to modify and withdraw existing legislation or programs which 

actively damage the interests of self-employment (Harper; 1984: 20). 

In other words, government legal frameworks, proclamations, rules and regulations regarding 

small-scale enterprise have to be devised and implemented for providing adequate incentive and 

guidelines to private entrepreneurs in different occupations so that their activities wi ll be consistent 

with the achievement of national development goal. 

ILO (2004: 93-94), likewise, stated that in order to create a supportive environment for the growth 

and development of self-employment, countries should adapt and pursue policies that promote an 

optimal economic environment, especially in areas affecting interest, taxation, exchange rates , fair 
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competition and improve the attractiveness of entrepreneurship. In addition to these general 

measures, the existing policies, rules and regulations have to be address the following priority 

areas:-

I. Creating conditions that provide access to credit and fair taxation 

11. Removing policy constraints, particularly those arising among others, from difficulties in 

accessing credit and capital, markets, procurement opportunities, and inappropriate or overly 

burdensome registration, licensing and repeating requirements. 

111. Developing a policy and legal framework for small scale enterprises development. 

IV. Developing policies to address risk and disadvantage of small scale-enterprises. 

v. Design specific policies and incentives for assisting and upgrading the small-scale enterprises. 

To sum up, the existing legal frameworks, proclamations, rules and regulations which are 

concerned about self-employment should, therefore, be promising and supportive. They have to be 

attractive and favorable to the individuals who want to be self-employed. Thus, rules and 

regulations which are important to start up self-business such as to receive credit and business 

shelter, taxation, interest, and forming cooperatives etc. should be fair and encouraging unemployed 

individuals including TVET graduates who intend to be engaged in self employment. This is 

because complex and unfavorable rules and regulations could be one of the reasons among others 

that may discourage individuals who want to be self-employed and hence increasing 

unemployment. 

2.8.5 Interest and Confidence oflndividuals 

Graduates need to be made aware of the fact that jobs are no longer something they can get from 

somebody else and that it may be necessary, and profitable to create their own employment through 

their own effort. Thus, it is important make graduates be aware of the reality that self-employment 

has a potential of business as an alternative to wage employment in government and the private 

sector. In order to realize this, each and every trainee has to be joined the fields and skills by which 

he/she want to be qualified. Moreover, effective TVET system where by trainees go through thd 

experience and acquire knowledge and skills of starting their own small business and managing its 

operation may have substantial importance to create inherent interest and confidence with in 

graduates to be self-employed (UNESCO, 1983: 5; Harper, 1984: 41). 
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Similarly, Mullon and Long (1990: 12) pointed out that professional skill and entrepreneurship 

training may create self-confidence, encourages creating their own work, and creates employment 

opportunity and genuine attitude towards others (example:- disciplines work force). 

However, in our TVET system, often trainees joined the fi eld/skills without being asked about, their 

choice and interest instead TVET centers assigned fie lds to the trainees and notified them where 

they join the fields/ski lls. This type of system, where assign is not done according to trainee needs 

is problematic, as it demotivates the participants. Moreover, the public and even parents consider 

TVET tracks as fit for only the academically less endowed. This perception is sometimes created 

also by government bodies that the primary objective of TVET track is to keep dropouts from the 

basic and secondary school system, rather than project thi s type of training as an effective strategy 

to train skilled workers for the employment market and for sustainable livelihoods. The system is, 

therefore, ineffective to produce graduates who have interest and confidence to create their own 

business and contribute to the development of the country. 

To sum up, interest and confidence of individual graduate that may develop through different ways 

has substantial impact to be self-employed that requires high personal interest, effort and 

motivation. 

2.8.6 Support of Concerned Bodies 

In order to enhance the growth and competitiveness of self-employment, and its potential to create 

new jobs, consideration should be given to the availability of, and accessibility to, a wide range of 

direct and indirect support services related to various aspects of business start-up and operation, 

among others: preparing business plan, consultancy and information services, advisory services and 

support regarding technology and moderni zation marketing research and assistance. Thus, in 

addi tion to other faci lities, the support of concerned bodies and intensive fo llow-up is essential if 

self-employment is to become feasible alternative to jobs in the modern sector (ILO, 2004: 106). 

Neck and Nelosn (1987: 174), likewise, stated that the extent to which new jobs are created by 

rVET graduates is often directly li nked to the level of support provided by the government and 

other concerned bod ies in terms of different services. Thus, if they are encouraged and helped by 

concerned bodies, they wi ll have more opportunity to start-up their business and indispensable 
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contribute in to achieving the social and economic goals which are the real essence of development 

of the cow1try. 

However, the reality of our TVET system show that graduates are initially found unemployed until 

they involved in self-employment. In addition to this, they are not organize in such a maimer that 

they join hands against overcoming common problems such as lack of finance, work premises and 

market outlets since all of them are new graduates of the TVET system, it is not easy for them to 

create self-employment in an organized manner. Thus, limited experience and lack of confidence in 

enterprise creation are some of the constraints the graduates may faced. On the other hand, in many 

cases, concerned bodies are not in a position to provide the required support sufficiently on time 

and in coordination manner (ESDP III, 2005: 17) 

Therefore, it is necessary to provide the required support to graduates from concerned bodies such 

as woreda Small and Micro Enterprises and Associations Promotion offi ces, municipalities and 

others. Hence, they may playa significant role in socio-economic development of the country. 

2.8.7 Market Accessibility 

One of the merits of self-employment is that the people who are self-employed are a part of the 

local environment, and that they tend to employ and serve tl1e needs of the poorer people whom 

they serve obviously limits the demand for their products. As a result, they may face problem of 

demand for their product. This problem of demand forced them to examine and find more market 

access; thi s is because the problem may lead them into fa ilure. Thus, self-employed can not survive 

unless their product could sell on time and their limited capital/money can circulate, since they have 

shortage of capital that may be used when they faced problem of market access. 

According to Harper (1984: 30) problem of market is not something which can be remedied by 

providing anything tangible, such as finance, a machine or raw materials, ' and the nature of self­

employed marketing problem must be clearly understood before any attempt is made to solve the 

problem. The problem, therefore, may ari se from inadequate access, disadvantages of scale and the 

lack of skill and initiative in marketing. This gap can be fill through different assistant program 

such as government bodies may buy their goods and services from self-employed, since 
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goverJUllents particularly African governments are the major buyer of consumer goods. Moreover, 

it would be necessary to have a strategy of diversifying the market into the private sector. 

2.9 The Role of TVET For Self-Employment 

The rationale for TVET services has developed to recognize the economic and social value to the 

individual and the social , political and economic va lue to the society. Consequently, govermnents 

increasingly see TVET policies as integral parts of broad economic strategies to develop economic 

and promote employment opportunities either wage or self-employment (ILO, 2004: 66) . Thus, 

TVET provides different skill s which enable the trainees to be employed in either wage or self. On 

the other hand, due to shortage of wage employment, trainees may have greater opportunity to be 

engaged in self-employment. This shows that TVET has great role to prepare trainees to be self­

employed. And hence graduates have the required skill s by which they can create their own job in 

the area they are qualified after the training. 

It can, therefore, be inferred that the role of TVET for self-employment become very important. 

Moreover, its role can be feasible only if it has quality and is relevant to employment. Each of these 

two elements are separately discussed as follows: 

2.9.1 Relevant Training 

In a fast changing world the need to ensure that people' s skill s match emergmg employment 

opportunities has become a priority and hence training provision should be kept employment 

rel evant. This can realize by making the training work-related, demand driven or labour market 

oriented, and based on labour market information system (MoE; 2003 ,22). Each of these elements 

is separately di scusses as follows: -

2.9.1.1 Work - Related Training 

The integration of the training with the real world of work is very necessary that is between what is 

taught and the skill s required. Work oriented training should be recognized as an effective means 

for selecting and preparing for employment. It must also be seen as a means for individuals' 

fulfillment. No one should leave from TVET system without the abil ity to earn a livi ng. Thus, the 

training that is provided to the trainees should involve the skills required to the real world of work 

(Nigma, 1986: 88). 
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Similarly, ILO (2004: 83) and Wanna (in Yekunoamlak 2000: 18) pointed out that we may expect 

that TVET centers enable the trainees to create their own employment opportunities but it is more 

reasonable to expect such training to enable graduates to do things which will not be prevented 

from doing after their training. Thus, TVET is viable when it is related to the job that exists in the 

world of work. And hence graduates do have more advantage to receive employment, this is 

because they become skillful that help them easily manipulate the work environment and machines 

as compared to their non-vocational counterparts. 

To sum up, TVET centers have to ensure that trainees are equipped with skills and knowledge in a 

changing world at work. Thus, the very existence of TVET depends upon its ability to provide 

meaningful instructionltraining that meets the needs of the real world of work, this is because the 

primary purpose of TVET is to make training programs and services readily accessible to prepare 

trainees for the world of work through which they can generate income to themselves and 

contribute to the development of the country (ESPD III, 2005: 53). 

2.9.1.2 Labour-Marketl Demand Driven Training 

One of the factors that determine the relevance of TVET is that it should be based on labour market 

demand. It can be relevant only if it achieves to equip people with the right skills for any type of 

employment. The number of persons in training must be related to the number of persons who will 

be needed by business, industry, commerce and government. Thus, the training has to be meet the 

demand of the labour market andlor meeting the skill need of the economy, of society, and of 

individuals (Tuijman, 1996: 4; Getachew, 2005: 32; Yekunoamlak, 2000 : 18). 

However, according to AU (2007:5, 10, 11) current training programs in many African countries 

are supply-driven. TVET programs are often not designed to meet observed or projected labour 

market demands. The emphasized appears to be on helping the unemployed to find jobs, without 

any criti cal attempt to match training to available jobs. Similarly, Yekunoamlak (2000: 19) stated 

that in most developing countries there is imbalance between the skills provided by the training 

centers and the requirement of the labour market. This situation has resulted in developing countries 

like Ethiopia many TVET graduates not finding jobs or finding themselves in jobs for which they 

have had no previous training. 
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By the same token, currently in Ethiopia one can observe that the TVET system can not produce 

graduates on the basis of labour market demand since many trainees had graduated in the field that 

is already saturated in the current labour market, and hence can not absorb the graduates and it is 

very expensive to set up in business. This is because; TVET centers and other concerned bodies do 

not have proper mechanism that is used to know the employment destination of their graduates. 

Consequently, valuable feedback that could receive from graduates on the quality of the training 

and the opportunity for their experience based on inputs in the review of training programs are lost. 

In general, in order to make demand driven TVET system, it has to be more responsive to the 

demand of labour market through the establishment of stronger labour market-training centers 

linkage, involvement of stockholders in training programs design, employed labour market 

information system and tracer study which track the destination of graduates in the job market can 

provide useful feedback for the revision of training programs so as to enhance the employability of 

trainees. 

2.9.1.3 Employ Labour Market Information System(LMIS) 

Training policies, strategies and programs which are responsive to the labour market requIres 

accurate, regular and up date labour market information. In order to do this, mechanism to gather 

information on labour market is necessary so as to make linkage between the training provided and 

the needs of labour market and hence adjust the training program accordingly (Middlton and World 

Bank in Getachew, 2005: 36) 

Similarly, Yekunoamlak (2000: 18) pointed out that labour market information system is an 

important mechanism that provides current data for TVET centers on the available job opportunities 

and the type of skills and occupations required by the economy. 

However, according to ILO (1990: 124-1 25), there are several deficiencies and constraints oflabour 

market information system in Africa including Ethiopia, the most common of which are: -

Labour market information program are incomplete in coverage both with regard to the 

types of information as well as sectors of the economy covered. 

It is generally found that the data collected by different bodies are not comparable and hence 

cause confusion. 
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Employment exchanges, which are supposed to be the main provider of labour market 

information do not provide adequate and reliable information because of various reasons 

such as duplication in registration, problem in classification of occupation, and not all 

unemployed persons register etc. 

In light of the above discussion, since the ultimate objective of TVET is employability and 

employment promotion, it is necessary to link training to the needs of the labour market so as to 

make it relevant and demand driven, rather than supply driven. In order to do this, data is required 

on the actual employabi lity of TVET graduates, avai lable job opportunities, and the evolving ski lls 

demands on the labour force. To end this, TVET centers should be give attention and aware the 

importance of labour market information for the relevance of the training and hence they have to 

solve the existing problems and improve the process and procedures of tracer study and training 

need analysis which are currently the major source of labour market information of most training 

centers of our country. 

2.9.2 Quality Training 

The word quality in training may have a wide concept. However, in general, it may relate to the 

quality of inputs (avai labi lity and adequacy of training equipments and tools, ability of trainees, 

competency and experience of trainers, and management etc.), the extent to which the training 

focused on practice and the implementation of apprenticeship training properly. Graduates may 

have well performance in the world of work and have good job opportunity only if they can acquire 

the right kinds of ski lls for which quality training is important. And hence their living standard 

becomes improved and they can contribute to the development of the country (Atchoaena in 

Getachew, 2005: 21). 

In this connection ESDPIII (2005:50) summarize that in order to realize the role of education in 

poverty reduction, providing quality training that corresponds to the needs of economic and social 

sectors for wage and self-employment is very important. Consequently, in the coming five years, 

rVET programs of the country wi ll focus on creating quality training system that can produce 

adequate skilled human power for the implementation of the sustainable development and poverty 

reduction strategy. 
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Therefore, each of the three elements (availability of required inputs, providing in school practical 

and apprenticeship trainings) by which quality training can be real are discussed as follows:-

2.9.2.1 Availability of Required Inputs 

Providing the required training inputs is one of the relevant measures to maintain quality of 

training. These inputs should have certain standards that relate to the objectives of the programs of 

instruction. Thus, no program can be effective unless the inputs such as the trainees, the trainers, the 

training equipment and instructional materials meet certain standards (Getachew, 2005: 25). 

Thus, the trainees must have the aptitude, the abi lity and the motivation necessary to be successful 

in the program to which they are assigned rather than assign students who have been failures in all 

other educational activities. The trainers must have extensive training and experience in the 

occupation or technology on which they are train, the equipment and supplies must be sufficient in 

quantity, and quality, on time, and similar to the equipment and supplies to be used by the trainee 

when he/she is employed. Moreover, instructional materials such as textbooks, operating manual, 

job sheets etc. must be organized in a manner to give an adequate curriculum for the specific 

program of insti tution (streamer; 2006:272). 

ESDP III , (2005:50), likewise, confirmed that in the coming five years additional 3, 304 classrooms 

and workshops will be constructed and other physical facilitates , equipment and instructional 

material s, libraries and leT infrastructure wi ll be upgraded. Moreover, in service trainers training 

will be provided continuously to up-grade the qualification and profess ional capability of trainers 

with the objective of maintaining quality training. 

In general, the quality of TVET can be affected by inadequately trained staffs and instructors, 

inadequate recruitment of suitable trainees, poor training equipments and tools and inadequate 

supplies. Therefore, it is one of the critical areas that require attention and determine the capacity of 

TVET centers to provide quality training. 

2.9.2.2 In-School Practical Training 

One of the major objective of TVET is that make the trainees skillful and able to do things 

practically and hence be employed after the training. To end this, the training must measure 
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proficiency, rather than theoretical knowledge. So that the training must emphasize on proficiency 

that trainees demonstrate their practical competencies rather than follow strictly examination and 

certification approach. 

According to the TVET strategy of MoE (2003: 4) and Getachew (2005: 38), choosing TVET 

training as career is highly important for the coming generation to be self-sufficient if the program 

is practical oriented training. As it is stated in the strategy, 70% of the training should be practical 

and 30% theoretical. Thus, trainees should trained more practically to acquire the necessary skills 

so that they can be wage or self-employed. 

However, at present most of our TVET system graduates do not meet the expectation of the service 

and production sectors. This is due to TVET centers concentrate on institution based training, which 

favors theoretical instruction, input-oriented and follows curricular requirements instead of work 

place and labour market requirements to which practical abi li ty of graduates is crucial. (ESOP III, 

2005: 16). 

To sum up, TVET could be effective only if it can provide more place to practical training. This is 

because the first and most important aim of TVET is to prepare the trainees to be able to do things 

practically by them-selves and adapt themselves to the world of work. Hence, they can able to 

develop positive attitude towards labour work and good work culture. TVET centers should be, 

therefore, give more attention to equip the trainees with practical knowledge to help them do things 

successfully after the training. 

2.9.2.3 Apprenticeship 

The theme of apprenticeship as a learning enviromnent has long history. Possibly the best known 

example in hi story is the medieval guild. Through a system of 'practice makes perfect', under the 

supervision of a master an apprentice was able to achieve the status of journeyman. The 

journeyman could later acquire the position of master by submitting a ' master piece'. This system 

functioned well in Europe for centuries, but the 18th century showed the beginning of the decline of 

the guilds (Streumer, 2006: 5). Similarly, Yekunoamlak (2006: 199) confirmed that during the 

middle age apprenticeship was served under the guilds association. 
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In the 191h century in many countries particularly in Northern Europe, the existence of 

apprenticeship was became decrease. Training for work was given mainly in schools out side the 

work situation (Streumar, 2006 : 5). Yekunoamlak (2006: 199), likewise, stated that later on due to 

the expansion of industries and modernization, and hence increased demands for goods, the 

importance of mass production became more required than apprenticeship. 

The present German dual system, which is based on both within the school training and on the job 

training, is become acceptable and known way of TVET program in many countries particularly in 

German and German Speaking countries. This dual system is laid down in the Berufsbildungsgesets 

of 14 August 1969. It is generally viewed as successful both interms of pedagogy (the combination 

offormal and experiential learning) and capacity (high proportion of the age groups covered). In the 

past few years, an increasing call for dualisation, thus greatly emphasizing the importance of 

learning in practice at work (Streumer, 2006: 6-10) 

Similarly, Ryan in Yekunoamlak (2006: 205) pointed out that the extent to which providing 

attention to apprenticeship vary from country to country and there were various mechanisms that 

are used for school to work transition in different countries. 

By the same token, Ethiopia had its own traditional apprenticeship through which craftsmen and 

artisans were offering skill training to the apprentices fo r centuries. After centuries, in the present 

Ethiopia due to the beginning of modern TVET, modern apprenticeship is introduced in the training 

system. Hence, March 25, 2004 apprenticeship was proclaimed. This proclamation defines the term 

'apprenticeship ' as follows:-

'Apprenticeship' means job training undertaken by trainee in an organization 
pursuant 10 an agreement conclude among Iraining institution, an organization and 
trainee to enable the trainee to put to practice the technical and vocational 
education and training acquired in training institution and to be acquainted with 
work (Negaril Gazeta, 2004: 2554). 

The purpose of offering apprenticeship training is believed to familiarize trainees with real work 

life who eventually quali fY as self or wage employees in their specia li zed areas . Moreover, it helps 

to make strong and healthy relationshi p between the institution and employers, and trainees and 

employers. The training, therefore, become more relevant to the labour market in general and to the 

trainees in particular (streamer,2006: 193). 
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In other words, it is not only the process of gaining technical skills but also a way of making social 

relations by which the apprenticesitrainees gain social experiences of the society in general and the 

world of work in which they would be engage in particular. 

According to the curriculum of TVET program of Ethiopia, 312 hours are given to apprenticeship 

for each level in a year. However, its implementation is full of problems. First and for most, some 

organizations don't aware about their duties and responsibilities, and importance of apprenticeship. 

Furthermore, even organizations which are voluntary don't implement it properly. Thus, trainees 

are ordered to do works which are irrelevant to their training. 

To sum up, it is one of the important mechanisms to make the training real , live and more practical 

which is substantially important to the graduates paJ1icuiarly to those who would be self-employed, 

this is because they are expected to create their own jobs to which practical knowledge and skills is 

very crucial. Therefore, it is one of the important parts of TVET program that used to keep the 

quality of the training and hence achieve objectives of TVET successfully. 

2.10 TVET and Self-Employment in Ethiopia 

The Ethiopian education system has a long history that dates back to the sixth century B. C. It has 

gone through many up-heavals in the change from traditional to modern education. Traditional 

education was religion oriented. Under the orthodox Christian religion, which come to existence 

about 327 A. D, the church used its schools as the main propagator of its culture. The contents of 

learning were largely religious and the process of learning was highly memorization (Hoppers and 

Komba, 1995: 130). 

Similarly, Girma in Yekunoamlak (2000: 37) stated that education in its traditional form has a long 

history in Ethiopia. However, prior to the 2Qth century the education system was predominantly 

religious oriented to serve the manpower need of the church and the state. 

Traditional religion-oriented education offered in religious institutions was focused on rote learning 

and memorization, and encouraged the recipients to develop negative attitudes towards productive 

work and manual labour. Moreover, it was not flexible enough to recognize the new scientific and 

technical culture. Hence, Emperor Menelik II opened the first modern school in 1908 with the 

43 



objective of producing administrators, interpreters and technicians. During this period academic 

courses in general, and language in particular were offered (Hoppers and Komba, 1995: 130). 

In 1930' s, schools which prepared the pupils for technical and professional work were appeared. 

These schools were: Lycee Haile Selassie I, Menen Girls school, Gulele school of the Redeemer for 

orphans (founded in 1932), and ' Ecole National des Arts Techniques' also known as Gondrand 

school (founded in 1934 by MOE). All these schools used to offer courses which were related to 

technical and vocational skills such as Automotive, Dress making, Engineering, Blacksmithing, 

Machining etc. 

Such education provision, which started to develop was interrupted by the 1935 fascist invasion 

which damaged the whole basis of the education system. After the war, the MoE and fine arts was 

established in 1941 , and hence the modern education started all over again. 

According to Hopper and Komba (1995: 131 ),during this period, contents of the curriculum for 

primary, junior secondary and secondary education included some elements of technical and 

vocational subjects. In the elementary school curriculum of 1958 and the later of 1972, teclmical 

and vocational subjects such as fiber work, Basketry, wood work, poultry and dairy cattle, and 

home economics were included. The secondary school curriculum books (published in 1963) 

contained general objectives which were related to teclmical and vocational education reads as 

follows:-

"to prepare one to participate efficiently in the productive work ... so 

that one may contribute something of value to society. This includes 

both love of work ,and appreciation of the dignity of labour and 

insistence on high standards of efficiency and workmanship. " 

Similarly, WaIma (1992: 44) and Yekunoamlak (2000: 37) confirmed that in 1961 , Ethiopia 

introduced the comprehensive secondary education with the objective of incorporate teclmical and 

vocational courses in the curriculum so as to produce middle-level maIlpOWer demand in technical 

and commercial fields . The first general secondary school to be changed to comprehensive 

secondary school was Woizero Sihen School in Dessie. This school offered courses related to 

Technology and Agriculture in various fields. 
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In addition to these, Government and non-Government organizations like the Ethiopian Airlines, 

Teleconu11l1l1ication, Electric power authority etc. had their own training centers for technicians in 

their respective fie lds (Hopper and Komba, 1995: 133). 

Generally from 1941-1974, there were few technical schools established in the country to meet the 

shortage of technically skilled manpower. These were the Addis Ababa and Asmera Teclmical 

schools, the Bahir Dar polyteclmic institute, and the Ambo and Jimma Agriculture schools. After 

1984, the number of teclmical and vocational schools has risen from 4 to 17 and fields of 

specialization reached at 21 (Hoppers and Komba, 1995 : 133; Yekunoamlak, 2000: 38). 

In 1994 a new education policy that dramatically changed the education system gives special 

attention to technical and vocational education and training (TVET) to facilitate the school to work 

transition. The major objective behind gives special attention to TVET is to meet the required 

middle-level human power of the economy which has become very essential to the overall 

development of the country. It is also supposed to be an instrument for producing skillful citizens 

with practical knowledge, who would be job creators rather than expectingjobs to be provided by 

the government. Fields of specializations are now reached 25 in government and 16 in non­

government insti tutions. The number of TVET institutions has increased from 17 in 1996/97 to 199 

in 2003/04 and enrolment from 2,924 to 106,336 (ESDP III , 2005: 12). 
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CHAPTER THREE 

3. Presentation and Analysis of Data 

This chapter deals with the presentation and interpretation of the data gathered from the sample 

TVET College trainees, instructors and deans, and unemployed graduates . The data collected 

through questionnaires, interviews conducted and document analysis. These data were analyzed and 

interpreted so as to treat the basic questions raised in chapter one . 

.out of 6 questionnaires distributed to college deans and 140 to instructors, 6 (100%) and 138 

(98.57%) were filled and returned respectively . .out of 600 questionnaires distributed to trainees 

and 11 2 to unemployed graduates, 588 (98%) and 102 (91.07%) were filled and returned 

respectively. Based on the responses obtained from the sample respondents, the analysis and 

interpretation of the data is presented immediately under each table. 

Characteristics of the Study Population 

Table 2: Description of Trainees and unemployed graduates by sex, Training program, and 

filed of study 

No. Respondents 
Trainees Unemplo' ed graduates 

Items No. % No. % 
I Sex Male 305 51.87 79 77.45 

Female 283 48.13 23 22.55 
Total 588 100 102 100 

2 Training program 10+ 1 153 26 .02 71 69 .6 
10+2 435 73.98 3 1 30.4 
Tota l 588 100 102 100 

3 Field of Study Building Construction 177 30.1 34 33.33 
Manufacturin o 197 33.5 41 40.2 
E lectrici~ 131 22.27 I I 10.79 
Auto mechanics 83 14. 13 16 15.68 
Total 588 100 102 100 

4 Year of gradu at ion 1995 - - 12 11.77 
1996 - - 23 22.55 
1997 - - 30 29.41 
1998 - - 37 36.27 
Total - - 102 100 

As can be seen hom item number 1 in Table 1, 51.87% and 77.45% respondents were male trainees 

and unemployed graduates respectively whereas 48.13% and 22 .55% respondents were female 
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trainees and unemployed graduates respectively. Thus, in the case of trainees the gender 

representation of each sex was almost balanced. But in the case of unemployed graduates the 

gender representation of each sex was not balanced. Thus, in previous years the participation of 

females in TVET was low. 

Concerning the training programs from which sample trainees and unemployed graduates were 

selected, 153 (26.02%) and 71(69.6%) of respondents were 10+1, 435 (73.98%) and 31 (30.4%) of 

respondents were 10+2 trainees and unemployed graduates respectively. 

With regard to occupational training area of the sample trainees, 197 (33.5%), 131 (22.27%), 177 

(30. 1 %) and 83(14.13%) of sample trainees were se lected from manufacturing, 

electricity/electronics, building construction and auto mechanics respectively. Similarly, 

34(33.33%), 41 (40.2%), 11(10.79%), and 16 (15.68%) of sample unemployed graduates were 

selected from building construction, manufacturing, electricity/ electronics and auto mechanics 

respectively. Thus, the majority of sample trainees (63.6%) and unemployed graduates (73.53%) 

were selected from building construction and manufacturing. The representation of the sample 

trainees was proportional to the number of trainees in each major field of study, whereas the 

representation of sample unemployed graduates was not consider the total number of graduates in 

each year and field of study rather samples were taken through net work or snow ball sampling 

teclmique which is used to find samples through their friends or another samples who were found 

before. 

The last item indicates the graduation year of unemployed graduates. Accordingly, 12 (11.77%), 23 

(22.55%),30 (29.41%) and 37 (36.27%) sample unemployed graduates were graduated in 1995, 

1996, 1997 and 1998 E.C respectively. Thus, it is possible to infer that there are many TVET 

graduates who are unemployed for many years in the region. 
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Table 3: Description of Deans and Instructors by sex, age, qualification, service years and 

field of study 

No. Items Respondents 
Deans Instructors 

No. % No. % 
I Sex Male 6 100 102 73 .91 

Female - - 36 26.09 
Total 6 100 138 100 

2 Age 21-25 - - 21 15.22 
26-30 - - 38 27.54 
31-35 I 16.67 43 31.16 
36-40 3 50 22 15 .94 
>40 2 33.33 14 10.14 
Total 6 100 138 100 

3 Qualification Diploma - - 61 44:2 
BA/BED/BSC 4 66 .67 76 55.07 
MA/MSC 2 33.33 I 0.73 
PhD - - - -
Total 6 100 138 100 

4 Total number 0-5 years - - 28 20.29 
serv ice years 6-10 - - 48 34.78 
(Instructors) 11-15 - - 33 23.92 

16-20 - - 20 14.49 
>20 - - 9 6.52 
Tota l - - 138 100 

5 Service years in 5 years and I 16.67 - -
management below 
position 6-10 years 3 50 - -
(Deans) 11-1 5 yea rs 2 33.33 - -

16 years and - - - -
above 
Total 6 100 - -

6 Fie ld of study Building - - 54 39.14 
they qualified construction 

Manufacturing - - 46 33.33 
Auto - - 13 9.42 
mechan ics 
Electricity/ Elec - - 25 18. 11 
tronics 
Total - - 138 100 

7 Field of study Building - - 51 36.96 
currently construction 

teaching Manufacturing - - 46 33.33 
Auto - - 15 10.87 
mechanics 
Electric ity/Elec - - 26 18.84 
tronics 
Total - - 138 100 
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As indicated in Table 2 above, all (100%) of deans were males. Simi larly 102 (73.9 1%) of the 

instructors were males and only 36 (26.09%) of the instructors were females. Thus, it is possible to 

infer that the participation of females in management position and teaching is low in TVET 

Colleges of the region. This shows that there could be cultural influence that assumes females are 

not fit for technical skills and there could also be lack of role model females in teaching and 

management profession in TVET. 

Table 2, also shows that most of the sample college deans (83.33%) age is 36 years or above and 

the age of 102 (73.92%) of instructors is 35 years or below. 

Item number 3 of the Table 2, shows that 61(44.2%) of instructors who teach at 10+1 and 10+2 

levels were diploma holders. Although a university degree was set as a minimum requirement to 

teach at this level, the trainers did not fulfill the required qualification . Thus, this situation may 

have negative influence on the quality of the training which is being offered by the colleges. 

Item number 4 and 5 of the above Table shows that 110 (79.71%) and 5 (83.33%) of the instructors 

and deans have 6 years and above service years respectively. 

With regard to field of study, item number 6 and 7 of the Table shows that out of 54 building 

construction trainers 51 (94.4%), 46 (100%) manufacturing, and most auto mechanics and 

electri city instructors are currently teaching in their field of specialization. 
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Table 4: Suitability of Legal frame works of ACSI and Town Municipalities 
Respondents 

No. Items Instructors Unemployed X' 
Graduates 

X20bt 
critical 

No. % No. % ained 
I In your op inion, how do you rate the 

appropriateness of the rules and 
regu lations of ACSJ and town 
muni cipalities to the effort graduates 
exerted to create their own job 

" (busi ness)? '" 00 - " '-0 

'" " 0; 
Very Appropriate 7 5.07 13 12.74 
Appropriate 20 14.49 15 14.7 1 
Inappropriate 96 69.57 64 62.75 
Very inappropriate 15 10.87 10 9.8 
Total 138 100 102 100 

2 In yo ur opin ion, how responsive the 
rules and regulations of ACSI and town 
municipa lities to the prob lem ofTVET 
gradu ates? r-- " 00 
Very respons ive 10 7.25 10 9.8 '" " 0! '" Responsive 21 15.22 18 17.65 - 0-, 

Unresponsive 76 55.07 49 48.04 
Very unresponsive 31 22.46 25 24.51 
Tota l 138 100 1 02 100 

In order to create a supportive environment for the growth and development of self employment, 

countries should adapt and pursue policies that promote an optimal economic envirorunent, 

especially in areas affecting interest, taxation, exchange rates, fair competition and improve the 

attractiveness of entrepreneurship (ILo,2004:93-94). 

Accordingly, In Table 4, respondents were asked to rate the extent to which the rules and 

regulations of Amhara credit and saving institution (ACSI) and town municipalities were 

appropriate to TVET graduates who want to create their won job. Consequently, in item 1 of the 

Table significant majority of instructors (80.44% i.e. 69.57% plus 10.87%) and unemployed 

graduates (72.55% i. e. 62.5% plus 9.8%) ascertained that the rules and regulations of ACSI and 

town municipalities were Inappropriate to TVET graduates who had interest to engage in self­

employment. In supporting thi s idea, the responses fo r the interview question number five, 5 out of 

6 deans di sclosed that the rules and regulations of ACSI and town nlunicipalities were not 

appropriate to TVET graduates. Moreover, the responses of most self-employed graduates, woreda 
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ACSI heads and town municipality officials during the interview seem to support the responses of 

majority of instructors and unemployed graduates. That is, they confirmed that the major rules and 

regulations of their offices in relation to TVET graduates such as the interest of the credit provided 

by ACSI is 18%, which is big and difficult to be repaid to new entrants of TVET graduates in self­

employment. Besides, the institution did not allow to provide credit unless graduates are form 

groups (associations). Similarly, town municipalities did not provide business shelter to TVET 

graduates unless they form groups (associations) and even if they provide through a long 

bmeaucratic process, the business shelters that are usually found out of the business area were given 

to TVET graduates. 

The chi-square test result also indicated that the value of )'2 obtained (4.613) is less than the value 

of X2 critical (9.3484) implying that there is no significant difference in perception among the 

respondents. Thus, the two groups of respondents (instructors and unemployed graduates) have 

similar perception about the appropriateness of legal frameworks, proclamations, rules and 

regulations of ACST and town municipalities. That is they believe that the rules and regulations of 

these two offices were not appropriate to TVET graduates. Based on the above discussion, one 

might likely inferred that the ru les and regulations of ACSI and town municipalities were not 

appropriate, hence negatively affect and discourage the interest of TVET graduates to create their 

own job. 

Item 2 of the Table 4 shows that significant majority of instructors (77.S3% i.e.SS.07% plus 

22.46%) and unemployed graduates (72.5S% i.e. 48 .04% plus 24.S I %) responded that the rules and 

regulations of ACSI and town municipalities were not responsive to the problem of TVET 

graduates. In this regard, the chi-square test result revealed that the value of l obtained (1.237) is 

less than the value of X2 critical (9.3484) implying that there is no significant difference in 

perception among the respondents. Thus, the two groups of respondents (Instructors and 

unemployed graduates) agreed that the rules and regulations of ACSI and town municipalities were 

not responsive to the problems ofTVET graduates. 

SI 

I 
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Table 5: Commitment and Cooperative of ACSI and Town Municipalities 

Respondents X' X' 
Obtaine Crit ica 

No. Items Instructors Unemployed d I 
Graduates 

No. % No. % 
I How committed were the heads and empl oyees 

of ACSI and town municipalities to do their 
duties regarding TVET graduates? 00 00 

High 20 14.5 15 14.7 
0 r-
r- r-
~ '" 

Average 28 20.3 15 14.7 - r-

Low 90 65 .2 72 70.6 
Total 138 100 102 100 

2 How cooperative the heads and employees of 
ACSI and town municipalities to do with the 
co llege regard ing graduates? - 00 

r-
High 38 27 .54 26 25.5 r- r-

~ 

'" Average 31 22.46 15 14.7 N r-

Low 69 50 61 59.8 
Total 138 100 102 100 

Table 5, was organized to assess the extent to which ACSI and town municipality heads and other 

employees were committed and willing to cooperate to do their duties regarding TVET graduates. 

Accordingly, in item 1 of the Table majority of instructors (65.2%) and unemployed graduates 

(70.6%) confirmed that the commitment of ACSI and town municipality heads and other employees 

to do their duties regarding TVET graduates was low. On the other hand, 14.5% of instructors and 

14.7% of unemployed graduates, contended that the commitment of ACSI and town municipality 

heads and other employees to do their duties regarding TVET graduates was high. The chi-square 

test result also indicated that the value of X2 obtained ( 1.2708) is less than the value of X2 critical 

(7.3778) implying that there is no significant perception difference between the two group of 

respondents (instructors and unemployed graduates). Thus, based on the response of majority of 

respondents (instructors and unemployed graduates), we could conclude that unemployed graduates 

who want to receive the required service from these two offices were not get the necessary support. 

In item 2 of Table 5 question was present to the respondents to check how the heads and employees 

of ACSI and town municipality were cooperative to do with the college regarding TVET graduates. 

Consequently, majority of respondents (50% of instructors and 59.8% of unemployed graduates) 

responded that the cooperative of the heads and employees of ACSI and town municipality to do 

with the co llege regarding TVET graduates was low. On the other hand quiet considerable number 
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(27.54% of instructors and 25.5% of unemployed graduates) ind icated that the cooperative of the 

heads and employees of the two offices was high. 

The chi-square test result also indicated that the value ofX2 obtained (2.971) is less than the value 

of X2 critical (7.3778) implyi ng that there is no significant perception difference between the two 

group of respondents (instructors and unemployed graduates) . 

Table 6: Competence, experience and Interest of WMSE and W AP office. 

Respondents XL XL 

Obtaine Critica l 
No. Items In structors Unemployed d 

Grad uates 
No. % No. % 

I How do you rate the competence of small 
and Micro Enterprise (SME) and 
Association promotion (AP) office heads 
and other employees to provide technical Of) 00 

c-
SUppOlt to TVET graduates? 

Of) c-c-
'" High 31 22.5 38 37.3 '" c-

Average 28 20 .3 20 19.6 
Low 79 57.2 44 43.1 
Tota! 138 100 102 100 

2 How do you rate the experience of SM E 
and AP office heads and employees to 
provide technical support to TVET 

00 
graduates? '<t c-o c-
Hi gh 45 32.6 2 1 20.6 

00 
'" Of) r-: 

Average 2 1 15.2 25 24.5 
Low 72 52.2 56 54.9 
Total 138 100 102 100 

3 How interested are the heads and 
employees of SME and AP offices to 
provide the required technical supp0l1 to 

N 00 
graduates? '" c-

'" c-
Hi gh 42 30.4 28 27.5 "! ,~ 

0 c-
Average 24 17.4 18 17.6 
Low 72 52.2 56 54.9 
Total 138 100 102 100 

Items of Table 6 were prepared in order to assess the competence, experience and interest of 

Woreda Small and Micro Enterprise (WSME) and Woreda Associations Promotion (WAP) office 

heads and other employees in providing tecimical supp011 to TVET graduates. 

Consequently, majority of respondents (57.2% of instructors and 43. 1 % of unemployed graduates) 

confirmed that the competence of the heads and other employees of WSME and W AP offices to 
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provide technical support was low. On the other hand, sign ificant number of respondents (22.5% of 

instructors and 37.3% of unemployed graduates) di sclosed that the competence of the heads and 

employees of the two offices to provide technical support to TVET graduates was high. The chi­

square test result also indicated that the value of X2 obtained (6.755) is less than the value of X2 

critical (7.3778) implying that there is no significant perception diffe rence between the two group 

of respondents. 

In item 2 of the above Table, significant majority of respondents 52.2% of instructors and 54.9% of 

unemployed graduates confirmed that the experience of the heads and employees of WSME and 

W AP office to provide teclmical support to TVET graduates was low. On the other hand, 32.6% of 

instructors and 20.6% of unemployed graduates responded that their (heads and employees of 

WSME and AP) experience to provide technical support to TVET graduates was high. 

The chi-square test result also indicated that the value of l obtained (5.804) is less than the value 

of X2 critical (7.3 778) implying that there is no significant difference in perception between the two 

group of respondents (instructors and unemployed graduates) . 

In item 3 of Table 6, respondents were asked to indicate how interested are the heads and 

employees of WSME and W AP offices to provide teclll1ical support to TVET graduates. Hence, 

52.2% of instructors and 54.9% of unemployed graduates reported that the interest, of the heads and 

employees of WS'v1E and W AP to provide technical support to TVET graduates was low. On the 

contrary, 30.4% of instructors and 27 .5% of unemployed graduates disclosed that the heads and 

employees of WSME and W AP have high interest to provide technical support to TVET graduates. 

The chi-square test result also indicated that the value of X2 obtained (0.2632) is less than the value 

of X2 critical (7.3778) implying that there is no significant difference in perception between the two 

group of respondents (instructors and unemployed graduates) . 
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Table 7: The level of support provided by WSME and W AP offices. 

Respondents X' X' 
Obtaine Critical 

No. Items Instructors Unemployed d 
Graduates 

. No. % No . % 
I How do you rate the level of SU ppOit 

prov ided by WSME office to TVET 
graduates? <- 00 

<-
High 34 24.6 20 19.6 '" <-00 

"1 
Average 31 22.5 13 12.7 

v., 
<-

Low 73 52.9 69 67.7 
Total 138 100 102 100 

2 How do you rate the level of support 
provided by W AP offi ce to TVET 
graduates? '" 

00 
<-

High 17 12.3 13 12.7 00 <-N 
"1 

Average 3 1 22.5 20 19.6 a <-

Low 90 65.2 69 67.7 
Total 138 100 102 100 

As one could see from Table 7, there was an intention to know the extent of the support provided by 

WSME and W AP offices to TVET grad uates. Consequentl y, majority of respondents (52.9% of 

instructors and 67.7% of unemployed graduates) replied that the level of support provided by 

WSME office to TVET graduates was low. On the other hand, 24.6% of instructors and 19.6% of 

unemployed graduates asserted that the support given to TVET graduates by WSME office was 

high. The responses of self-employed graduates, and deans and vocational counselors of the 

colleges during the interview seem to strength the response of the majority of respondents. Thus, 

the leve l of support provided by WSME to TVET graduates was low. 

The chi -square test result also indicated that there is no statistically significant difference in 

perception between respondents. As it could seen from the table, the value ofX2 obtained (5.837) is 

less than the value of X2 critical (7.3778) implyi ng that there ex isted no significant difference in 

perception between the two groups of respondents. 

As the data in item 2 of the above Table reveal, quiet significant majority (65 .2% of instructors and 

67.7% of unemployed graduates) confirmed that the level of SUppOlt given to TVET graduates from 

WAP office was low. On the other hand, 12.3% of instructors and 12 .7% of unemployed graduates 

indicated that the support of W AP office to TVET graduates was high. The chi-square test result 
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also indicated that the value of X2 obtained (0.286) is less than the value of X2 critical (7.3778) 

implying that there is no perception difference between instructors and unemployed graduates . 

Table 8: Extent of the Relationship of WMSE and W AP offices with Graduates 

Respondents 

No . Items Deans Instructors Unemp loyed 
Graduates 

No. % No. % No. % 
Did woreda MSE and AP offices have 
schedule to make meeting with graduates on 

I thei r problems? 
Yes I 16.67 21 IS.22 20 19.6 1 
No S 83 .33 117 84.78 82 80.39 
Total 6 100 138 100 102 100 
If the response of item no. ' I ' is yes, how 
frequently they made meeting with graduates? 

2 Very frequently - - - - - -

Frequently - - 3 14.28 3 IS 
Rarely I 100 14 66.67 S 2S 
VelY rarely - - 4 19.0S 12 60 
Total I 100 2 1 100 20 100 

The items in Table 8 were designed to know the extent of the relationship of MSE and AP offices 

with TVET graduates. Consequently, in item 1, significant majority of respondents (83.33% of 

deans, 84.78% of instructors and 80.39% of unemployed graduates) indicated that woreda MSE and 

AP had no schedule to make meeting with graduates on their problem. On the other hand, 16.67% 

of deans, 15 .22% of instructors and 19.61 % of unemployed graduates pointed out that woreda MSE 

and AP offices had schedule to make meeting with graduates on their problem. The response of the 

interview that conducted with self-employed graduates, deans and counselors of the colleges, and 

MSE and AP office heads seem to support the response of the majority of respondents (deans, 

instructors and unemployed graduates). Thus, the two offices (Micro and Small Enterprises and 

Association Promotion) had no schedule to make meeting with TVET graduates. 

In item 2 of Table 8, question was presented to respondents who responded positively in item 

with the intention to know how frequently the meeting was conducted. To thi s end, significant 

majority of respondents (all of the deans, 85.72% of instructors and 85% of unemployed graduates) 

reported that the meeting was conducted rarely and very rarely. 
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On the basis of the above di scussion, thus, one might likely conclude that MSE and AP offices hac! 

no knowledge about the problem and condition of TVET graduates. And hence graduates have 

faced so many problems and discouraged to exert their effol1 to create their own job. 

Table 9: Relevance of Trainings Provided by the Colleges 

Respondents X' X' ! 
Instructors Trainees Unemployed obtain Crit ic I 

No. Items Grad uates cd a l I 
No % No . % No. % 

I I How do you rate the similari ty 
between the kn ow ledge and ski ll s 

, , 
graduates acqu ired in the college and 

I the actua l req uired knowledge and 
ski li s to ru n their own business after '" " ,r, 

" 
.... 

the training? - -.-.: -High 15 10.87 70 11.9 7 6.86 -
Average 22 15.94 120 20.41 29 28.43 

I ~w 101 73. 19 398 67.69 66 64.7 1 
Total 138 100 588 100 102 100 

I 
2 I-Iow do you rate the fle xibili ty of the 

training program s of the co lleges by 
tak in g into consider the local bus iness 

I 

'" opportuni ty? 00 ,~ 

V'> .... 
1-1 igh 7 5.07 50 8.5 8 7.84 V'> .-

('. -
Average 24 17.39 95 16.2 18 17.6T- .-
Low 107 77.54 443 75.3 76 74.51 

I Tota l 138 100 588 100 102 100 
3 How do you rate the opportu nity of 

graduates to become self-emp loyed 
. by us ing the trainings they acq ui red in 

'" the co llege? 00 '" .-.. .... 
High 10 7.25 30 5. 1 5 4.9 r-: -

('. _. 
I 

Average 17 12.32 89 15.14 II 10.8 - ! 

Low III 80.43 469 79.76 86 84.3 __ I .. 
Tota l 138 100 588 100 102 100 ... 

4 I-low do you rate the va lue of 
kn owledge and skill s graduates 
acquired in the co lleges to produce 
goods and serv ices required by the ,~ 

,~ 

local market? ": .... 
V'> -

High 7 5.07 44 7.48 5 4.9 --
Average 14 10.14 88 14.97 10 9.8 
Low 117 84.79 456 77.55 87 85.3 
Total 138 100 588 100 102 100 

.. -
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No one should leave from TVET system with out the ability to earn a living. Thus, the training that 

is provded to the trainees should involve the skill s required to the real world of work (Nigma, 

1986:88) 

Accordingly, Table 9 was organized with the intention to know the relevance of trainings which are 

being provided by TVET colleges. In item one of the Table, majority of instructors (73.19%), 

trainees (67.69%) and unemployed graduates (64.7 1 %) reported that the similarity of the 

knowledge and skills that graduates acquired in the colleges and the required knowledge and skills 

to create their won jobs was low. On the other hand, 10.87% of instructors, 11.9% of trainees and 

6.86% of unemployed graduates replied that the similarity was high. The chi-square test results also 

indicated that the value of .,l obtained (7 .1 44) is less than the value of l critical (l1.l433) 

implying that there is no significant perception difference among respondents. Hence, it is li kely 

fair to conclude that there is a need to make the trainings that provide knowledge and skills which 

are relevant to graduates to create their own job. 

In item 2 of the above Table, significant majority of respondents 77.54% of instructors, 75.3% of 

trainees and 74.51 % unemployed graduates rated that flexibility of the training programs of the 

colleges was low. On the other hand, 5.07% of instructors, 8.5% of trainees and 7.84% of 

unemployed graduates reported that flexibili ty of the training programs of the college was high. The 

responses of self-employed graduates, and deans and counselors of the colleges during the 

interview seems to support the response of majority respondents who rated that flexibility of the 

training programs of the college was low. In this regard, the chi-square test result indicated that the 

value ofl obtained (2 .778) is less than the value ofX2 critical (11.1433) implying that there is no 

significant perception difference among the respondents. Thus, the three study groups (instructors, 

trainees and unemployed graduates) have similar perception i. e. the training programs of the 

co lleges did not take into consider the demand of the local labour market. 

Similarly, AU (2007: 5, 10, 11) indicated that current training programs in many African countries 

are suppl y driven. TVET programs are often not design to meet observed or projected labour 

market demands. 
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Item 3 of the above Table was presented with the aim to know the opportunity of TVET graduates 

to become self employed by using the training they received from the colleges. Consequently, 

significant majority of respondents (80.43% of instructors, 79.76% of trainees and 84.3% of 

unemployed graduates) asserted that the opportunity of graduates to become self-employed by 

using the training they received in the college was low. On the other hand, 7.25% instructors, 5.1 % 

of trainees and 4.9% of unemployed graduates repOlied that graduates of TVET had high 

opportunity to become self-employed by using the trainings they received in the college. 

The chi-square test result also indicated that the value of X2 obtained (2.778) is less than the value 

of X2 critical (11.1433) implying that there is no significant difference in perception among 

respondents. Thus, all the three study groups "have similar perception about 0ppoliunity of TVET 

graduates to become self-employed by using the training they received from the colleges. 

Moreover, the responses of self-employed graduates during the interview seem to support the 

response of the majority of the respondents. 

Question of item 4 in the above Table was asked with the intention to check whether the trainings 

provided by the colleges were important to produce the goods and services which were required by 

the local market. Accordingly, majority of rcspondcnts (84.79% of instructors, 77.55% of trainees 

and 85.3% of unemployed graduates) rated that the importance of the knowledge and skill s 

graduates acquired in the college to produce goods and services required by the local market was 

low. On the other hand, 5.07% of instructors, 7.48% of trainees and 4.9% of unemployed graduates 

reported that importance of the knowledge and skills graduates acquired in the college to produce 

goods and services that required by the local market was high. 

The chi-square test result also showed that the value of x20btained (5.4) is less than the value of X2 

critical (11.1433) implying that there is no significant difference in perception among the 

respondents. That is all the three study group of respondents have similar perception about the issue 

raised. 
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Table 10: Availability and Proper Usage of LMIS. 

Respondents 
Deans Instructors 

No. Items 
No. % No. % 

Is there a mechanism to gather labour market 
information (LM!) in your college? 
Yes 6 100 117 84.78 

I No - - 2 1 15.22 
Total 6 100 138 100 
If the response of item ' l' is 'yes', how often it 
was used to improve the training programs of 

2 the colleges? 
Very frequently - - 3 2.57 
Freq uently 2 16.67 7 5.98 
Rarely 3 50 90 76.92 
Very rare ly 1 33.33 17 14.53 
Tota l 6 100 117 100 
How do you rate the reliability (accuracy, 
continuity and up to date) of the labour market 
information that the college employed? 
Very high - - - -

3 High - - 7 5.98 
Low 5 83.33 87 74.36 
Very low I 16.67 23 19.66 
Total 6 100 11 7 100 
How dependable are the training programs of the 
colleges on labour market information? 
Very high - - - -
1-1 iah 2 33.33 12 10.26 

4 Low 3 50 82 70.08 
Very low 1 16.67 23 19.66 
Total 6 100 11 7 100 

Labour market information system (LMIS) is an important mechanism that provides current data 

for TVET centers on the available job oPP0l1unities and the type of skills and occupations required 

by the economy (Yekunoamlak, 2000: 18). 

Hence, in Table 10 questions were asked to respondents with the aim to check whether there was 

labour market information system (LMIS) and its proper usage in the training programs of the 

colleges under study. Consequently, in item one significant majority of respondents (all of the deans 

and 84.78% of instructors) responded that LMIS was found in their college. On the other hand, 

15.22% of instructors indicated that there was no LMIS in their college. In suppol1ing the response 

of majority of the respondents, deans and counselors of the colleges during the interview pointed 
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out that the co lleges were conducted tracer study, need assessment and vacancy study with the aim 

to gather information about the labour market. 

Based on the foregone finding, it is possible to conclude that TVET colleges under study had LMIS 

with different mechanisms. 

With item 2 in the Table 10, respondents who reacted positively to item number one were asked to 

indicate how often LMIS was used to improve the training programs of the colleges. Accordingly, 

majority of respondents (50% of deans and 76.92% of instructors) pointed out that LMIS was used 

rarely to improve the training programs of the co lleges. Similarly, 33.3% of deans and 14.53% of 

instructors asserted that it was used very rarely by the college. On the other hand, 16.67% of deans 

and 5.98% of instructors indicated that it was frequently in practiced by the college. 

From the above discussion, one could inferred that even though there was mechanism of LMIS in 

the co lleges with the intention to secure adequate information on skill demand, employment 

opportunities etc., it was not frequently used and hence TVET colleges under study are currently 

not utilize LMIS techniques as it has to be. 

Training policies, strategies and programs which are responsive to the labour market requ ires 

accuratc, regular and up date labour market information (Middleton and World Bank in Getachew, 

2005 :36) 

In item 3 of Table 10 respondents were asked to rate the reliability of the labour market information 

that the colleges employed. To this end, significant majority (83 .33% of deans and 74.36% of 

instructors) responded that its reliability (accuracy, continuity and up to date) was low. Similarly 

16.67% of deans and 19.66% of instructors indicated that the reliability of labour market 

information that the colleges employed was very low. On the other hand, only few (5 .98% of 

instructors) contended that its reliability was high. Thus, on the basis of the data given in the above 

table, it is likely to conclude that reliability of the labour market information that the colleges 

employed was low and hence it might mislead the training programs of the colleges by providing 

wrong information. The last item of Table 10 was asked to the respondents with the intention to 

check the extent to which the training programs of the colleges were designed and implemented 

based on the labour market information. Consequently, majority of respondents (50% of deans and 

70.08% of instructors) rated that the extent of the training programs of the colleges depend on 

LMIS was low. Similarly, 16.67% of deans and 19.66% of instructors indicated that 
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dependability of the training programs of the colleges on LMIS was very low. On the other hand , 

33.33% of deans and 10.26% of instructors asserted that the training prograins of the colleges were 

highly depending on the LMI that the colleges received. Based on the response of majority of 

respondents, one could inferred that the extentto which the training programs of the colleges based 

on the labour market information was law. 

Table 11: Factors that may Affect Practical Training of the Colleges. 

Respondents Unemployed 

Instructors Trainees Graduates X' X' 
No % No. % No. % obtain Critic 

Items ed al 
In your op inion, were the training 
programs implement according to the 
standard set in the curriculum i.e. 00 

,~ l"'-
70% practical and 30% theoretica l "! l"'-

N '" Yes 62 44 .93 250 42.52 36 35.29 I"'-

No 76 55.07 338 57.48 66 64.71 
Total 138 100 588 100 102 100 
If the response of item ' I ' is ' no', how 
do you rate negative influence of the 
following reasons for not keep (meet) the 
standard set in the curriculum? 

M 

2.1) Allocation of inadequate time for '" 
,~ 

"'! '<t 

practical training? -: V) -
Hi"h 8 10.5 59 17.46 5 7.57 -
Average 26 34.2 103 30.47 23 34.85 
Low 42 55.3 176 52.07 38 57.58 
Tota l 76 100 338 100 66 100 
2.2) Lack of practical knowledge of 
trainers 

,~ 

High 3 3.95 162 47.93 33 50 
M ,~ 

"! '<t 

Averao-e 17 22.37 11 7 34.6 1 23 34.85 
N -- --Low 56 73.68 59 17.46 10 15.15 -

Total 76 100 338 100 66 100 
2.3) Lack of interest of trainers for 
practical training 

M 

High 7 9.2 1 33 9.76 13 19.7 V) ,~ 

'<t '<t 

Average 10 13 .16 51 15.09 7 10.6 '" -
'.0 -

Low 59 77.63 254 75. 15 46 69 .7 -
Total 76 100 338 100 66 100 
2.4) Shortage of training material s 
High 42 55.26 22 1 65.38 33 50 ,~ 

0-- ,~ 

Average 24 31.58 88 26.04 20 30.3 '" -
0 -

Low 10 13. 16 29 8.5 8 13 19.7 - --
Tota l 76 100 338 100 66 100 
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With the intention to know the proper implementation of the curriculum and identify the factors that 

may affect the practical training of the co lleges, which is one of the important elements to 

keep/meet the standard set in the curriculum, the respondents were requested to confirm whether the 

curriculum of TVET was implement properly and to rate the negative influence of the factors that 

are li sted under item number 2. Consequently, the data were summarized and presented in the Table 

above. 

As one could see item I in Table II , majority of respondents (55 .07% of instructors, 57.48% of 

trainees and 64.71 % of unemployed graduates) disclosed that the training programs of the colleges 

were not implemented according to the standard set in the curriculum. On the other hand, quiet 

considerable number (44.93% of instructors, 42.52% of trainees and 35.29% of unemployed 

graduates) indicated that implementation of the training programs of the colleges was according to 

the standard set in the curriculum. The chi-square test result also indicated that the value of X2 

(2 .23) is less than the table value of l (7.3778) implying that there is no significant perception 

difference among the respondents. Thus, B.ased on the response of majority of respondents 

(instructors, trainees and unemployed graduates), we could conclude that training programs of the 

colleges were not implemented according to the standard set in the curriculum. 

In item 2 of Table II questions were presented to the respondents who responded negatively in item 

I to rate the degree of the influence of the factors that are listed under item 2. Accordingly, with 

regard to the first factor, quiet significant number of respondents (55.3% of instructors, 52 .07% of 

trainees and 57.58% of unemployed graduates) responded that the negative influence of allocating 

inadequate time for practical training was low. Similarly, 34.2% of instructors, 30.47% of trainees 

and 34.85% of unemployed graduates indicated that the negative influence of the factor was 

average. On the other hand, 10.5% of instructors, 17.46% of trainees and 7.57% of unemployed 

graduates reported that its negative influence was high. The chi-square test result also indicated that 

the value ofx20btained (5.56) is less than the value ofl critical (11.1433) implying that there is no 

difference in perception among the respondents of the three groups. Thus, all the three group of 

respondents have similar opinion about the negative influence of allocating inadequate time for 

practical training on keeping the standard set in the curriculum i.e. they believe that its influence 

was low. It can, then, be conclude that adequate time was given to practical training by TVET 

colleges under study in accordance with the time allotted in the curriculum. 
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The second factor that presented to the respondents was lack of practical knowledge of instructors. 
Accordingly, quiet significant number (47.93% of trainees, and 50% of unemployed graduates) 
indicated that the negative influence of lack of practical knowledge on the part of instructors to 
implement the training programs in accordance with the standard set in the curriculum was high. 
Similarly, considerable number (22.37% of instructors, 34.6% of trainees and 34.85% of 
unemployed graduates) reported that the negative influence of lack of practical knowledge of 
instructors on the proper implementation of the curriculum was average. On the other hand, 73.68% 
of instructors, 17.46% of trainees and 15.15% of unemployed graduates rated the influence low. 
The chi-square test result also indicated that the value of x20btained (112.23) is greater than the 
value of X2 critical (11.1433) implying that there is significant difference in perception among the 
respondents. Thus, trainees and unemployed graduates have similar perception i. e. their trainers had 
lack of practical knowledge but the instructors have diffe rent perception about this issue. This 
difference in perception might appeared because of the fact that some respondents of instructors 
may reluctant to accept the reality that they had lack of practical knowledge. 

However, in supporting the view of trainees and unemployed graduates, the responses of 4 out of 6 
deans of the colleges, most of counselors and self employed graduates during the interview 
indicated that instructors of their colleges had lack of practical knowledge. Thus, one could inferred 
that instructors of the colleges under study had lack of practical knowledge and it was one of the 
factors that negatively affect the proper implementation of the training programs of the colleges. 
And hence, graduates of the colleges did not receive the required knowledge and skills from their 
instructors. But choosing training as career is highly important for tra inees to be self sufficient if the 
program is practical (MoE, 2003:4; Getachew, 2005:38). 

The third factor that presented to the respondents was lack of interest of trainers for practical 
trainings. Hence, quiet significant number of respondents (77.63% of instructors, 75.15% of 
trainees and 69.7% of unemployed graduates) confirmed that lack of interest to practical training on 
the part of instructors had low negative influence to implement the training programs of the 
colleges In accordance with the standard set in the curriculum. On the other hand, 9.21 of 
instructors, 9.76% of trainees and 19.7% of unemployed graduates replied that its negative 
influence was high. 
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The chi-square test result also revealed that the value of X2 obtained (6.345) is less than the value of 

X2 critical (11.1433) implying that there is no statistically significant difference among the 

respondents. Thus, the three groups of respondents (instructors, trainees and unemployed graduates) 

have similar perception about the negative influence of lack of interest on the part of instructors for 

practical training to implement the training programs properly i.e. its influence was low. 

The responses of fi ve deans out of six for the interview question number three, most counselors and 

self-employed graduates also seem to support the idea that the negative influence of the factor 

mentioned on the above was low. Therefore, it is likely fair to inferred that even though instructors 

of the colleges did not have the required knowledge and ski lls as it was expected, they had interest 

to know things practically and help trainees. 

The fourth factor given to the respondents to be rated was the negative influence of shortage of 

training materials on meeting the standard set in the curriculum. Subsequently, the majority of 

respondents (86.84% i.e. 55.26% plus 31.58% of instructors, 91.42% i.e.65 .38% plus 26.04% of 

trainees and 80.3% i.e. 50% plus 30.3% of unemployed graduates) rated that the negative influence 

of shortage of the training materials to meet the standard set in the curriculum was average and 

high. On the other hand, 13. 16% of instructors, 8.58% of trainees and 19.7% of uncmployed 

graduates ascertained that the negative influence of shortage of training materials was low. 

The chi-square test result indicated that the value of x20btained (10.39) is less than the value of X2 

critical (11.1433) implying that there is no statistically significant difference among the three group 

of respondents (instructors, trainees and unemployed graduates). This shows that there was strong 

conformity among instructors, trainees and unemployed graduates opinion about the negative 

influence of shortage of training materials on the proper implementation of the training programs of 

their col leges. 

Therefore, on the basis of the above di scllssion, we could conclude that proper implementation of 

the training programs of the colleges was badly affected by shortage of training materials. And 

hence the trainings of the co lleges under study were focused on theory rather than practice. 
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Table 12: Presence and Importance of Making Project. 

Respondents 
Deans Instructors 

No. Items 
No. % No. % 

Were graduates asked to make/do a project by themselves at 
the end of the traini ng as a fulfillment of the 
diploma/certificate in the co llege? 
Yes 6 100 127 92.03 
No - - II 7.97 

I Tota l 6 100 138 100 
If the response of item no. ' I ' is ' yes ', how many graduates 
were successful made the project in each year? 
All - - 7 5.51 
Most of them 2 33.33 21 16.54 

2 Few 3 50 82 64.57 
Very few I 16.67 17 13.38 
Total 6 100 127 100 
How do you rate the importance of maki ng the project to 
develop trainees ' confidence that help them to create their 
own j ob after the tra ini ng? 
Very high 2 33.33 31 22.46 

3 High I 66.67 66 47.83 
Low - - 34 24.64 
Very low - - 7 5.07 
Total 6 100 138 100 

As the data in Table 12 reveal, signi ficant majority of respondents (all of deans and 92.03% of 

instructors) reported that the trainees were asked to make a project at the end of their training as a 

fulfillment of the certificate they received. On the other hand, only few respondents (7.97% of 

instructors) indicated that trainees were not asked to make project at the end of their training. On 

the basis of the response of almost all respondents, one could possibly conclude that trainees were 

asked to make project with the intention to summarize the knowledge and skills they acquired and 

develop confidence that enable them to create thei r own job successfully. 

In item 2 of Table 12 question was presented to respondents who responded positively to item 

number one with the intent ion to know how many trainees were made the proj ect sllccessfully. 

Accordingly, maj ority of respondents (50% of deans, and 64.57% of instructors) pointed out that 

only few trainees were made the project successfully. Simi larly, 16.67% of deans and 13.38% of 

instructors indicated that very few trainees were made successfully the project they requested. On 
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the other hand, only few respondents (5.51 % of instructors) contended that the project had made 

successfully by most of the trainees. 

From the foregoing discussion, therefore, one could understand that even though trainees of the 

colleges made project they requested, most of them did not make it as it was expected. Hence, they 

did not receive the necessary knowledge and skills which they could have acquired from the 

project. 

The last item of Table 12 was presented to the respondents with the intention to know the extent to 

which making the project was important to develop the confidence of trainees that may help them to 

create their own job after the training. To this end, majority of respondents (66.67% of deans, and 

47.83% of instructors) rated that the importance of making project to develop the confidence of 

trainees was high. Similarly, 33.33% of deans and 24.46% of instructors indicated that the 

importance of making project to develop the confidence of trainees was very high. On the other 

hand, 24.64% of instructors responded that its importance to develop the confidence of trainees was 

low. 

Hence, in light of responses of the majority of respondents, one can understand that making project 

in proper way and sllccessfully helps trainees to develop confidence; however, most trainees of the 

colleges did not make it properly. 
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Table 13: Entrepreneurial knowledge and skills of Trainees and Unemployed Graduates. 

Respondents 
Trainees Unemployed 

No. Items Graduates 
No. % No. % 

Did you take entrepreneurship course 111 the 
co ll ege? 

I Yes 559 95.07 92 90.2 
No 29 4.93 10 9.8 
Total 588 100 i02 100 
If ' yes ' , how do you rate the level of the 
fo ll owing knowledge and sk ill s you received 
from the course? 

2 2. 1) Deve loping business plan 
High 58 10.37 8 8.7 
Average 89 15.95 15 16.7 
Low 4 12 73.68 69 74.6 
Tota l 559 100 92 100 
2.2) Keeping the financial account ofthe firm 
High 27 4 .8 2 2.2 
Average 94 16.8 13 14.1 
Low 438 78.4 77 83.7 
Tota l 559 100 92 100 
2.3 ) Managing the business firm 
High - - 2 2.2 
Average 103 18.4 \1 11.09 
Low 456 81.6 79 85.9 
Tota l 559 100 92 100 
2.4) Assessing market opportuni ty 
Hi gh 73 13. 1 3 3.26 
Average 375 67.08 70 76.09 
Low III 19.82 19 20.65 
Total 559 100 92 100 
2.5 ) Developing proper work behav ior 
(di sc ip line) 
High 132 23 .6 8 8.7 
Average 118 21.1 20 2 1.74 
Low 309 55.3 64 69.56 
Tota l 559 100 92 100 

Entrepreneurship is the dynamic process of creating incremental wealth. This wealth is created by 

individuals who assume the major ri sk in terms of equity, time and or career commitment of 

providing value for some product or service (lLo, 2005: 15, Holt, 1992:3) 
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Accordingly, Table 13 was organized with the intention to know whether entrepreneurship training 

was provided in the co lleges and to identify knowledge and skills the graduates acquired from the 

training. Consequently, significant majority of respondents (95.07% of trainees and 90.2% of 

unemployed graduates asserted that the training was given in the colleges. The responses of self­

employed graduates during the interview seem to support the response of the majority of 

respondents (trainees and unemployed graduates) . Thus, it is likely to conclude that 

entrepreneurship course was provided by the colleges under study. 

In item 2 of Table 13 respondents who replied positively to item number one were asked to rate the 

listed knowledge and skills they acquired from entrepreneurship training. Accordingly, majority of 

respondents (73.68% of trainees and 74.6% of unemployed graduates) reported that the knowledge 

of developing business plan they acquired from entrepreneurship training was low. Conversely, 

10.37% of trainees and 8.7% of unemployed graduates pointed out that the knowledge of 

developing business plan they acquired from entrepreneurship training was high. Significant 

number (15.95% of trainees and 16.7% of unemployed graduates) rated their knowledge to develop 

business plan average. The response of the interview that conducted with self-employed graduates 

seems to support the response of majority of the respondents (trainees and unemployed graduates). 

Moreover, many trainees and unemployed graduates pointed out in their writing while responding 

to an open-ended question that lack of knowledge to develop business plan was one of the major 

problems to create job by TVET graduates. 

From the preceding explanation, therefore, one could reasonably conclude that, most of TVET 

graduates of the colleges under study had no adequate knowledge to develop business plan that is 

one of the important elements to start once own self business. 

Regarding the knowledge about keeping the financial account of the fi rm, majority of respondents 

(78.4% of trainees and 83.7% of unemployed graduates) pointed out that their knowledge about 

keeping the financial account of the firm was low. On the contrary, few respondents (4.8% of 

trainees and 2.2% of unemployed graduates) confirmed that their knowledge to keep the financial 

account of the finn was high. As the data further revealed that the knowledge of keep the financial 

account of the finn was rated average by significant number of trainees (16.8%) and unemployed 

graduates (14.1 %). 
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Hence, in light of the responses of majority of respondents, one can recognize that the knowledge of 

most rVEr graduates to keep the financial account of the firm which could received from 

entrepreneurship training was low. 

As the data in the third type of knowledge, which is found under item number, two reveal, majority 

of respondents (81.6% of trainees and 85.9% of unemployed graduates) confirmed that their 

knowledge about managing the business firm was low. Conversely, only few respondents (2 .2% of 

unemployed graduates) reported that their knowledge to manage the business firm they acquired 

from entrepreneurship training was high. Significant number (18.4% of trainees and 11.9% of 

unemployed graduates) on their part replied that their knowledge about managing the business firm 

was average. On the basis of the above data, therefore, one can inferred that knowledge of most 

graduates about managing the business firm was low. 

Concerning the knowledge about assessing market opportunity, 13. 1 % of trainees and 3.26% of 

unemployed graduates indicated that their knowledge to assess business opportunity they acquired 

from entrepreneurship training was high. On the other hand, 19.82% of trainees and 20.65% of 

unemployed graduates responded that their knowledge to assess business opportunity was low. 

Similarly, 67.08% of trainees and 76.09% of unemployed graduates on their part asserted that their 

knowledge about assessing business opportunity was average. From the data given above, one can 

possibly infer that the knowledge of rVEr graduates to assess market opportunity was moderate. 

Work behavior of an organization is a resu lt of personal ity of its employees, and hence the presence 

of good work enviromnent and success of an organization determine by the behavior of employees 

who are members of an organization (Helga, 2000 :230). 

Hence, with regard to work behavior of trainees and unemployed graduates, 23.6% of trainees and 

8.7% of unemployed graduates replied that their knowledge about work behavior they acquired 

from entrepreneurship training provided by the colleges was high. On the other hand, 55.3% of 

trainees and 69.56% of unemployed graduates pointed out that their knowledge about work 

behavior was low. Quiet considerable number of the trainees (21 .1 %) and unemployed graduates 

(2 1.74%) indicated that their knowledge about work behavior they acquired from entrepreneurship 

was some what average. 
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From the forego ing discussion, therefore, one could understand that entrepreneurship training was 

provided by the college; however, trainees did not receive adequate knowledge and skills which are 

listed in the above table . Hence, graduates may face so many problems due to lack of 

entrepreneurial knowledge and skills, and hence lacked confidence to start their own business. 

Table 14: Implementation and Importance of Apprenticeship Training 

Respondents X' X' 
Instructors Trainees Unemployed obta in Cri tic 

No. Items Graduates ed al 
No % No. % No. % 

I Was there apprenticesh ip training 
program in your colleges? .-... 00 

Yes 138 100 573 97.4 102 100 V'> .-... 
"! 

.-... 
No 2.6 "'! - - 15 - - 'C> .-... 
Total 138 100 588 100 102 100 

2 How do you rate the proper 
implementation of the trai nings 
provided by apprenticeship offering 

,~ 

organ ization? 0- '" 0 .,. 
High 4 2.9 15 2.26 3 2.94 

.,. -6 -
Medium 30 21.8 117 20.42 19 18.63 -
Low 104 75.3 441 77.32 80 78.43 
Total 138 100 573 100 102 100 

3 If the response of item 'I' is yes, how 
do you rate tile importance of til is 
training in relat ion to prov ide tile 
fo llowing benefit to trainees and 
graduates? '" .,. 

'" 1.1 Familiarize them to the world of V'> .,. 
"": -

work - --
High 20 14.49 103 17.98 IS 14.7 
Mediu m 18 13.05 69 12.04 12 11.8 
Low 100 72.46 401 69.98 75 73.5 
Tota l 138 100 573 100 102 100 
1.2 Enable them to create their own 

job .-... '" High 
, 2.2 15 2.62 2 1.96 .-... ,~ 

0 
'C> 

.,. 
Mediu m 6 4.3 23 4.0 1 5 4.9 '" -

6 -
Low 129 93.5 535 93.37 95 93. 14 -
Total 138 100 573 100 102 100 
IJ Enable them to have more 

practical knowledge. .-... ,~ 

High 3 2. 17 10 1.8 2 1.96 .,. ,~ 

00 
.,. 

Mediu m 10 7.25 42 7.3 8 7.84 - -
6 -

Low 125 90.58 52 1 90.9 92 90.2 -
Tota l 138 100 573 100 102 100 

71 



From item I of the above Table (Table 14) one could see that significant majority of respondents 

(all instructors and unemployed graduates, and 97.4% of trainees) asserted that apprenticeship 

training program was launched in the colleges. On the other hand, only few respondents (2.26% of 

trainees) pointed out that apprenticeship training program was not conducted in the colleges. The 

chi-square test result also revealed that the value of X2 obtained (6.257) is less than the value of X2 

critical (7.3778) implying that there is no difference in perception among respondents. 

In item 2 of Table 14, respondents who reported that there was apprenticeship training in their 

college were asked to rate the proper implementation of this training program provided by 

apprenticeship offering organizations. To this end, majority of respondents (75 .3% of instructors, 

77.32% of trainees and 78.43% of unemployed graduates) indicated that proper implementation of 

the apprenticeship training provided by apprenticeship offering organizations was low. On the other 

hand, 2.9% of instructors, 2.26% of trainees and 2.94% of unemployed graduates contended that its 

proper implementation of apprenticeship training was high. The chi-square test result also indicated 

that the vaiue of X2 obtained (0.409) is less than the value of X2 critical (11.1433) implying that 

there is no difference in perception among the respondents. That is all group of respondents have 

similar perception about proper implementation of apprenticeship training provided by 

apprenticeship offering organization. 

Moreover, the responses of the interview that conducted with deans and cowlselors of the colleges, 

and self-employed graduates seem to support the response of the majority of respondents 

(instructors, trainees and unemployed graduates). According to these interviewees improper 

implementation of this training had different manifestation, for instance, assigning trainees out of 

their filed of study, making the trainees idle and worthlessly spend their time in certain offices and 

so on. Thus, due to lack of awareness, the apprenticeship offering organizations were not 

psychologically ready to provide this training. From the above di scussion, one could inferred that 

the trainees and graduates did not receive the required knowledge and skill as it was expected. 

The purpose of offering apprenticeship training is believed to familiarize trainees with real work 

life who eventually quality as self or wage employees in their specialized areas. 
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Accordingly, Item 3 of table 14, was designed to know how much the apprenticeship training 

program was important in relation to providing some benefits to trainees. Hence, 72.46% of 

instructors, 69.98% of trainees and 73.5% of unemployed graduates pointed out that the importance 

of apprenticeship training regarding enable trainees to familiarize with the world of work was low. 

On the other hand, 14.49%, 17.98% and 14.7% of instructors, trainees and unemployed graduates 

responded that its importance was high. 

The chi-square test result also indicated that the value of X2 obtained (1.454) is less than the value 

of X2 critical (11.1433) implying that there is no perception difference among respondents. Thus, 

the three group of respondents have similar perception i.e. they believe that the importance of 

apprenticeship training provided by apprenticeship offering organizations regarding make trainees 

familiarize with the real world of work was low. 

With regard to the importance of apprenticeship training program in relation to enable the trainees 

to create their won job after the training, 93.5% of instructors, 93.37% (76.79 plus 16.58) of 

trainees and 93.14% of unemployed graduates pointed out that its importance was low. On the other 

hand, 2.2% of instructors, 2.62% of trainees and 1.96% of unemployed grad uates disclosed that its 

importance was high. 

The chi-square test result also indicated that the value of l obtained (0.3677) is less than the value 

of X2 critical (11.1433) implying that there is no perceptual difference among respondents. That is 

the tlu·ee groups of respondents (Instructors, trainees and unemployed graduates) have similar 

perception about the importance of apprenticeship training in relation to enable the trainees to 

create their own job after the training. Thus, it is likely fair to conclude that the impOJ1ance of 

apprenticeship training offered by apprenticeship offering organizations in relation to enable the 

trainees to create their own job after the training was low. 

The aim of the last question that asked under item 3 was to check whether the apprenticeship 

training provided by apprenticeship offering organizations enable the trainees to acquire knowledge 

that is more practical. Accordingly, 90.58% of instructors, 90.9% of trainees and 90.2% of 

unemployed graduates confirmed that its importance was low. On the other hand, 2. 17% of 

instructors, 1.8% of trainees and 1.96% of unemployed graduates pointed out that its importance 

was high. 
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The chi-square test result also disclosed that the value of X2 obtained (0.1847) is less than the value 

of X2 critical (11.1433) implying that there is no difference in perception among respondents . That 

is all the three group of respondents have similar perception about the importance of apprenticeship 

training regarding enable the trainees to acquire knowledge, which is more of practical. Thus, its 

importance was low. 

Table 15: Effort of Concerned Bodies to Develop the Interest of Trainees. 

Respondents 
Unemployed 

No. Trainees graduates 
Items No. % No. % 

I How do you rate the leve l eff0l1 of the following 
concerned bodies to develop the interest of trainees 
to become self employed? 
I. I) Effort of trainers 
I-I i ah 378 64.29 55 53 .92 
Medium 15 I 25.68 28 27.45 
Low 59 10.03 19 18.63 
Total 588 100 102 100 
1.2) Effort of college management 
1-1 igh 323 54.9 5 1 50 
Medium 191 32.5 28 27.5 
Low 74 12.6 23 22.5 
Total 588 100 102 100 
1.3) Effort of woreda Micro and Small Enterprise 
(SME) office. 
I-li gh 59 10.03 13 12.75 
Medium 147 25 13 12.75 
Low 382 64 .97 76 74. 5 
Total 588 100 102 
1.4) Effort of woreda Associations promotion (AP) 
office 
I-ligh 15 2.5 5 4.9 
Medium 44 7.5 18 17.6 
Low 529 90 79 77.5 
Total 588 100 102 100 
1. 5) Effort of trainees ' parents 
I-I igh 15 2.5 - -
Medium 88 15 8 7.8 
Low 485 82.5 94 92.2 
Tota l 588 100 102 100 
1.6) Effort of th e local community 
1-1 igh 3 1 5.3 3 2.94 
Medium 43 7.3 13 12.75 
Low 5 14 87.4 86 84.31 --
Total 588 100 102 100 
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The item and the li sted statements under the item in Table 14, were presented to the respondents 

with the intention to know the extent to which the effort of concerned bodies exerted to develop the 

interest of trainees to become self-employed. Accordingly, 64.29% of trainees and 53 .92% of 

unemployed graduates indicated that the effort of trainers to develop the interest of trainees to 

become self-employed was high. On the other hand, 10.03% of trainees and 18.63% of unemployed 

graduates pointed out that the effort of trainers was low. The data further revealed that 25.68% of 

trainees and 27.45% of unemployed graduates rated the effort of trainers medium. On the basis of 

the response of majority respondents, one could recognized that the effort of trainers to develop the 

interest of their trainees to become self-employed after the training was high. 

The data presented about the effort of the college management reveal, majority of respondents 

(54.9% of trainees and 50% of unemployed graduates) confirmed that the effort of the college 

management to develop the interest of trainees to become self-employed after the training was high. 

Conversely, 12.6% of trainees and 22.5% of unemployed graduates replied that the effort of the 

college management was low. Significant number of respondents (32.5% of trainees, and 27.5% of 

unemployed graduates) on their part contended that the effort of the college management was 

medium. From the above data presented about the effort of college management, we can conclude 

that the effort of college management to develop the interest of trainees to become self-employed 

was high. 

Similarly, 10.03% of trainees and 12.75% of unemployed graduates reported that the effOli of 

woreda MSE office to develop the interest of trainees to become self-employed was high. On the 

other hand, majority of respondents (64.97% of trainees and 74.5% of unemployed graduates) 

asserted that the effoli of woreda MSE office to develop the interest of trainees to become self­

employed was low. On the other hand, 25% of trainees and 12.75% of unemployed graduates 

asserted that the effort of woreda MSE office was medium. In supporting this, the deans and 

counselors of the colleges during the interview pointed out that the willingness and readiness of 

woreda MSE office to make discussion with the college management regarding the problems and 

issues of trainees was low. Hence, in light of the response of the majority of respondents (trainees 

and unemployed graduates) and the response of the interview, one could conclude that the effort of 

woreda MSE office to develop the interest of trainees to become self-employed was low. 
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As can be seen from the data to the effort of woreda AP office, significant majority of respondents 

(90% of trainees and 77.5% of unemployed graduates) assured that the effort of woreda AP office 

to develop the interest of trainees to become self-employed was low. Similarly, significant number 

of respondents (7.5% of trainees and 17.6% of unemployed graduates) rated their effort medium. 

On the other hand, few respondents (2.5% of trainees and 4.9% of unemployed graduates) 

responded that effort of woreda AP was high. The response of the interview that conducted with the 

deans and counselors of the co lleges seem to support the view of the majority of respondents 

(trainees and unemployed graduates). Thus, on the basis of the response of majority respondents 

(trainees and unemployed graduate), it is possible to conclude that the effort of woreda AP was low. 

With regard to the effort of trainees' parents, .significant majority of respondents (82.5% of trainees 

and 92.2% of unemployed graduates) confirmed that the effoli of trainees' parents to develop the 

interest of their children to engage in self-employment was low. Conversely, only few respondents 

(2.5% of trainees) responded that the effort of parents was high. 

Similarly, concerning the effort of the local community, majority of respondents (87.4% of trai nees 

and 84.31 % of unemployed graduates) indicated that the effort exerted by the local commlmity to 

develop the interest of trainees to become self-employed was low. On the contrary, 5.3% of trainees 

and 2.94% oftmemployed graduates assured that the effort of the local community was high. 

On the basis of the above discussion, thus, one might likely conclude that the effort of most 

concerned bodies (Woreda Micro and Small Enterprise Office, woreda Associations Promotion 

office, trainees' parents and the local community) to develop the interest of trainees to become self­

employed was low. Hence, TVET unemployed graduates did not receive the. required support while 

they were in the college that may help them to develop their interest and positive attitude towards 

sel f-empl 0 ymen t. 
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Table 16: Expectation and interest of Parents, the Local Community, and Trainees. 

ResJlondents Unemployed X' X' 
Graduates obtained critical 

No. Items Instructors Trainees 
No % No. % No. % 

In your opinion, what do most parents 
and the local community expect from 
the trainees after the training? '" 00 

'" c-
Wage employed 105 76.09 469 79.8 87 85.3 a, c-

o "! 
I Self employed 33 23 .91 119 20.2 15 14.7 '" c-

Other - - - - - -

Total 138 100 588 100 102 100 
In your opinion, what do most 
trainees want to be after the training? 

00 
2 Be wage employed 127 92 521 88.6 89 87.25 - c-

c- c-
Be self-em]JI()yed II 8 67 11.4 13 12.75 - '" r-: 
Others - - - - -
Total 138 100 588 100 102 100 

What people do depends to great upon their expectation and interest. The expectation and interest of 

individuals have powerful impact on what the energy they exert, the resources they allocate and the 

priorities they order 

(UN, 2006: 15). 

Hence, Table 16 was organized to find out expectation of parents and the local community, and 

interest of trainees after the training regarding employment. Consequently, majority of the 

respondents (76.09% of instructors, 79.8% of trainees and 85 .3% of unemployed graduates) 

reported that those parents of trainees and the local community expect the trainees to be waged 

employed after the training. On the other hand, significant number (23.91 % of instructors, 20.2% of 

trainees and 14.7% of unemployed graduates) responded that trainees were expected to be self-

employed by their parents and the local community. The chi-square test result also revealed that the 

value of X2 obtained (3.0923) is less than the value of X2 critical (7.3778) implying that there is no 

perception di ffe rence among the respondents. 

Thus, most trainees' parents and the local community expect the trainees to become wage-

employed after the training. 

In item 2 of table 16, respondents were asked to indicate what most trainees want to be after the ir 

training. To thi s end, 92% of instructors, 88 .6% of trainees and 87.25% of unemployed graduates 

asserted that most trainees had interest to be wage employed after their training. On the other hand, 
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8% of instructors, 11.4% of trainees and 12.75% of unemployed graduates reported that most 

trainees had interest to be self-employed after their training. 

The chi-square test result also indicated that the value of X' obtained (I. 71) is less than the value of 

X' critical (7.3778) implying that there ex isted no difference in perception among the respondents. 

Thus, most of the trainees were interested to be wage employed after their training. 

Table 17: Factors that Affect the Interest of Unemployed Graduates 

Respondents X' X' 
obtain critica 

No. Items Instructors Unemployed I 

Graduates 
No . % No. % 

In you r opinion , how do you rate the negative 
influence of the following factors on the interest 
of unemployed graduates to become self 
empl oyed? 

00 
1. 1) Low demand of the local community to the ~ 

r-
r-

product of self-emp loyed TV ET graduates. '" '" 
I Hi gh 28 20 .3 15 14.7 

,...: 

Medium 62 44.9 61 59.8 
Low 48 34.8 26 25.5 
Total 138 100 102 100 
1.2) Unava ilab ility of inputs such as credit, 
premises, additional training etc. 

00 
High 75 54.34 69 67.65 r- r-

'" r-
Medium 33 23.92 18 17.65 ..,. '" r-
Low 30 21.74 15 14.7 
Total 138 100 102 100 
1.3) Low respection and appreciation of the 
local commun ity 

00 
Hiah 10 7.2 I 12 11.76 

..,. 
r-N r-

Medium 3 I 22.5 19 18.63 
r-

'" - r-
Low 97 70.3 7 1 69.6 1 
Total 138 100 102 100 
1.4) Unfavorable existi ng ru les and regulations 
High 77 55.79 54 52.9 

'" 
00 

00 r-
Medium 33 23.91 28 27.5 ,~ r-

0 '" Low 28 20.3 20 19.6 r-

Total 138 100 102 100 
1.5) Low confidence of graduates 
High 86 62.3 59 57.8 00 

'" r-
Med ium 31 22.5 30 29.4 ": r-- ''1 
Low 21 15.2 13 32.8 r-

Total 138 100 102 100 
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Graduates of TVET may acquire the required knowledge and skills that make them graduated 
successfully and be self employed. Despite these benefits, there are also many external constraints 
that affect their interest and hence discourage to start their own employment (Nigma, 1986:88; 
roppers and Komba, 1995: 151). 

Accordingly, Table 17 was organized with the intention to identify the factors that may affect 
negatively the interest of unemployed graduates to become self-employed. Accordingly, with 
regard to the first factor, majority of respondents (44.9% of instructors, and 59.8% of unemployed 
graduates) asserted that the negative influence of low demand of the local community to the product 
of self-employed TVET graduates on the interest of unemployed graduates to become self 
employed was medium. Similarly, 34.8% of instructors, and 25.5% of unemployed graduates 
pointed out that the negative infl uence of the factor was low. On the other hand, considerable 
number (20.3% of instructors and 14.7% of unemployed graduates) responded that the negative 
influence of the factor was high. The chi-square test result revealed that the value of X2 obtained 
(5.2) is less than the value of l critical (7.3778) implying that there is no difference in perception 
among the respondents. Thus, on the basis of response of majority respondents the negative 
influence of low demand of the local community to the product of self-employed graduates on the 
interest of unemployed graduates to become self employed was moderate. 

The second factor that presented to rate by respondents was in availabi lity of in puts. Accordingly, 
majority of respondents (54.34% of instructors, and 67.65% of unemployed graduates), reported 
that its negative influence on the interest of unemployed graduates to become self-employed was 
high. On the other hand, significant number (21.74% of instructors and 14.7% of unemployed 
graduates) contended that its influence on the interest of unemployed graduates was low. 
Considerable number, (23 .92% of instructors, and 17.65% of unemployed graduates) rated its 
influence medium. The chi-square test result revea led that the value of X2 obtained (4.37) is less 
than the va lue of X2 cri tical (7.3778) implying that there is no difference in perception among the 
respondents. In supporting thi s, self-employed graduates during the interview conducted with them 
indicated that in availabil ity of inputs was one of the major problems they faced when they tried to 
create their own job. 

From the fo regoing explanation, therefore, one could conclude that in avai labi li ty of inputs (credit, 
business shelter, additional trainings etc.) were the major factors that affect the interest of 
unemployed graduates to become self-employed among others. 
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The third factor of the above table that presented to the respondents was low respection and 

appreciation of the local community to self-employment. Accordingly, majority of respondents 

(70.3% of instructors and 69.61 % of unemployed graduates) pointed out that negative influence that 

created on the interest of unemployed graduates to become self-employed due to the view of the 

local community was low. On the other hand, only few respondents (7.2% of instructors and 

11.76% of unemployed graduates) reported that the negative influence of this factors was high. 

Considerable nwnber (22.5% of instructors and 18.63% of unemployed graduates) contended that 

the negative influence of this factor was medium. The chi-square test result also indicated that the 

value of )(20btained (1.724) is less than the value of)(2 critical (7.3778) implying that there existed 

no difference in perception among the respondents. Thus, the degree of the negative influence on 

the interest of unemployed graduates to become self-employed because of undesirable view of the 

local community to self-employment was low. 

Concerning the negative influence of the existing rules and regulation on the interest of unemployed 

graduates to become self-employed, majority of respondents (55.79% of instructors, 52.9% of 

unemployed graduates) rated its influence high. On the other hand, considerable number (20.3% of 

instructors and 19.6% of unemployed graduates) confirmed that its influence was low. Significant 

number (23.91 % of instructors and 27.5% of unemployed graduates) reacted that the influence was 

medium. The chi-square test result also indicated that the value of)(2 obtained (0.385) is less than 

the value of)(2 critical (7 .3778) implying that there is no significant difference in perception among 

respondents. In supporting this, the response of the interview that conducted with college deans and 

self-employed graduates indicated that some rules and regulations of ACSI and municipalities were 

not encouraging to the effort of TVET graduates to create their own job. Therefore, one could 

conclude that some rules and regulations in relation to job creation were discouraging and hence 

make unemployed graduates disinterest to become self-employed. 

Confidence of graduates was the last factor that need to rate by the respondents. Accordingly, 

majority of respondents (62.3% of instructors and 57.8% of unemployed graduates) pointed out that 

low confidence of graduates had high negative influence on their own interest to become self­

employed. On the other hand, considerable number of instructors (15.2%) and unemployed 

graduates (32.8%) ascertained that its influence was low. Further more, quiet significant number 

(22.5% of instructors and 29.4% of unemployed graduates) indicated that the influence of this 

factor was medium. The chi-square test result also revealed that the va lue of )(20btained (1.45) is 

less than the value of)(2 critical (7.3778) implying that there existed no difference ill perception 
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among respondents. Thus, on the basis of the response of the majori ty respondents (instructors and 

unemployed graduates), one could inferred that low confidence on the part of graduates had high 

negative influence on their own interest to become self-employed and hence they remain 

unemployed. 

Table 18: Accessibility of Market . 

Respondents 

No. Items Instructors Unemployed "1.
2 

"1.
2 

Graduates Obtained Critical 

No. % No. % 
I In your opinion, how do you rate the local market 

accessibility to the product and service ofTVET 
graduates? ... 00 ... r--
High 7 5.07 4 3.92 - r--

N '" Average 15 10.87 12 11.77 0 r-: 
Low 11 6 84.06 86 84.3 1 
Total 138 100 102 100 

2 If the response of item ' I ' is low, how do you rate the 
negative influence of the following reasons? 
2.1 Low quality of products 

'" 
00 
r--

Hioh 83 71.55 59 68.6 - r--
~ ~ 

Average 20 17.24 II 12.79 N r--

Low 13 11.2 1 16 18.6 1 
Total 116 100 86 100 
2.2 High price of products 
High 9 7.76 6 6.98 

'" 
00 

N .... 
A venlU \: 20 17.24 10 I 1.63 r--

,~ 
~ 

Low 87 75 70 81.39 - r--

Total 11 6 100 86 100 
2.3 Attitudinal problem of the local community 
High 88 75.86 65 75.58 00 00 

<> r--
Average 2 1 18. 1 16 18.6 1 - r--

~ '" Low 7 6 .04 5 5.8 1 <> r-: 
Total 11 6 100 86 100 
2.4 Lack of promotion 
High 8 6.9 5 5.8 1 

'" 
00 

'" 
r--

Average 28 24.4 13 15.12 ": r--
N ~ 

Low 80 68.96 68 79.07 r--

Tota l 11 6 100 86 100 
2.5 The place where the fi rms are fo und 
High 75 64.66 72 83.72 

'" 
00 

'" 
r--

Average 25 2 1.55 10 11.63 r--... 
~ 

Low 16 13 .79 4 4.65 '" r--

Total 11 6 100 86 100 
2.6 Low purchasing capac ity of the loca l community 
High 

00 
70 60.34 60 69 .77 -

'" 
r--... r--

Average 28 24.14 16 18.6 '" - r-: 
Low 18 15.52 10 11.63 
Total 116 100 86 100 
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According to Harper (1984:30) problem of market is not something which can be remedied by 

providing anything tangible, such as finance, a machine or raw materials, and the nature of self 

employed marketing problem must be clearly understand before any attempt is make to solve the 

problem. 

Hence, as one could see from tablel8, there was the intention to know market accessibility to the 

product and service of TVET graduates. Accordingly, in item I of the above table, majority of 

respondents (84.06% of instructors and 84.31 % of unemployed graduates) indicated that there was 

low market accessibility to the product and service of TVET graduates. On the other hand, 5.07% 

of instructors and 3.92% of unemployed graduates responded that there was high local market 

accessibility to the product and service of TVET graduates. Further the data indicated that 10.87% 

of instructors and 11.77% of unemployed graduates pointed out that the market accessibility of 

TVET graduates to their product and service was average. The responses of self employed 

graduates during the interview also seem to SUppOli the response of majority of respondents 

(instructors and unemployed graduates). 

The chi-square test result also indicated that the value of X2 obtained (0.2 144) is less than the value 

of l critical (7.3778) implying that there is no difference in perception among respondents. Thus, it 

is likely to conclude that the local market accessibility of TVET graduates to their product was low 

and hence other unemployed graduates had frustration and lost confidence to engage in self­

employment. 

In item 2 of the above table (table 18), list of statements (factors) which may negatively affect 

market accessibility of TVET graduates were presented to respondents who responded that the 

market accessibility of TVET graduates was low in item I. Consequently, regarding the first factor, 

significant majority of respondents (71 .55% of instructors and 68.6% of unemployed graduates) 

asserted that low quality of products and services of TVET graduates had high negative influence 

on their market accessibil ity. Conversely, considerable number of respondents (11.25% of 

instructors, and 18.61 % of unemployed graduates) rated the negative influence of low quality of 

TVET graduates product and service on their market accessibi li ty low. Similarly 17.24% of' 

instructors and 12.79% of unemployed graduates on their part ascertained that its negative influence 

was average. 
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The chi-square test result also indicated that the value of X2 obtain (2.019) is less than the value of 

X2 critical (7.3778) implying that there is no difference in perception among respondents. Thus, on 

the basis of the response of majority of respondents, it is possible to conclude that TVET graduates 

might have lack of the required knowledge and skills to produce quality products and services and 

hence not able to compete with other similar entrepreneurs. 

With regard to high price of products and services, few respondents (7.76% of instructors, and 

6.98% of unemployed graduates) pointed out that its negative influence on market accessibility of 

TVET graduates product and service was high. On the other hand, majority of respondents (75% of 

instructors and 81.39% of unemployed graduates) indicated that the negative influence of high price 

of product and service of TVET graduates on their market accessibility was low. Besides, 17.24% 

of instructors and 11.63% of unemployed graduates replied that its negative influence was average. 

The chi-square test result also indicated that the value ofx20btained (1.326) is less than the value of 

x2critical (7.3778) implying that there is no difference in perception. Thus, one could inferred that 

high price of product and services of TVET graduates had low negative influence on their market 

accessib ility. 

The third factor that presented to respondents was attitudinal problem of the local community. 

Hence significant majority of respondents (75.86% of instructors and 75.58% of unemployed 

graduates) asserted that negative influence of attitudinal problem of the local community on market 

accessibility of TVET graduates was high. Conversely, few respondents (6:04% of instructors and 

5. 81 % of unemployed graduates) pointed out that its negative influence was low. Further the data 

indicated that 18 .1% of instructors and 18.61 % of unemployed graduates rated the negative 

influence of attitudinal problem of the local community on market accessibility of TVET graduates 

average. 

The chi-square test result also indicated that the value ofX2 obtained (0.0 108) is less than the value 

of X2 critical (7.3778) implying that there existed no perception difference between the two groups 

of respondents. Thus, from the above discussion, we could inferred that attitudinal problem of the 

local community had high negative influence on the market accessibility of TVET graduates 

product and service. 
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However, good culture and positive attitudinal orientation of the community towards self 
employment is one of the pushing factors to entering self employment (Metcalf, Modood and 
Virrdee, 1996: 145). 

Concerning lack of promotion, few respondents (6.9% of instructors and 5.8 1 % of unemployed 
graduates) responded that negative influence of lack of promotion on market accessibility of TVET 
graduates product and service was high. On the other hand, 68.96% of instructors and 79.07% of 
unemployed graduates asserted that its negative influence was low. Similarly, 24.4% of instructors 
and 15 .1 2% of unemployed graduates on their part disclosed that its negative influence was 
average. 

The chi-square test result also indicated that the value of X2 obtained (2.765) is less than the value 
of X2 critical (7.3778) implying that there is no difference in perception among respondents. Thus, 
on the basis of responses of the majority of respondents (instructors and unemployed graduates) it is 
likely inferred that lack of promotion had low negative influence on market accessibility of TVET 
graduates product and service. 

As Neck and Nelson (1987,40) specially in the case of small enterprise ,it is important to under take 
a business at the right place where people frequently come for shopping. 

Accordingly, the fifth factor was presented to respondents with the intention to check the negative 
influence of the place where the firms of TVET graduates are found on market accessibility of 
TVET graduates products and services. Consequently, significant majority of respondents (64.66% 
of instructors and 83.72% of unemployed graduates) indicated that its influence was high. On the 
contrary, considerable number (13.79% of instructors) and few respondents (4.65% of unemployed 
graduates) pointed out that its negative influence was low. Similarly, significant number (21.55% of 
instructors and 11.63% of unemployed graduates) reported that its negative infl uence was average. 

The chi-square test result also indicated that the value of X2 obtained (9.439) is greater than the 
value of i critical (7.3 778) implying that there is difference in perception among respondents. 
Thus, the two groups have different perception on the negative influence of the place where the 
firms of graduates fo und on their market accessibility. However, the response of the interview that 
conducted with self-employed graduates seems to support the response of the majority of 
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respondents. Thus, based on the above discussion, we could inferred that the place where the firms 

of TVET graduates are found had high negative influence on their market accessibility. 

The last factor that required to rate by respondents was low purchasing capacity of the local 

community. Subsequently, quiet majority of respondents (60.34% of instructors, 69.77% of 

unemployed graduates) asserted that low purchasing capacity of the local community had high 

negative influence on market accessibility of TVET graduates product and service. On the other 

hand, significant number (15.52% of instructors and 11.63% of unemployed graduates) reported 

that its negative influence was low. Further as the data presentation shows, considerable number of 

respondents (24. 14% of instructors and 18.6% of unemployed graduates) replied that its negative 

influence was average. The chi-square test result also disclosed that the value ofX2 obtained (1.49 1) 

is less than the value of X2 critical (7.3778) implying that there is no difference in perception among 

respondents. Thus, in light of the responses of the majority of respondents (instructors and 

unemployed graduates), we could inferred that low purchasing capacity of the local community had 

high negative influence on the market accessibi lity ofTVET graduates. 
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T bl 19 A . d fU a e : thtu eo nemplOye d G d ra uates an dT . ramees T d S If owar s e -emplOyment 
Respondents X' X' 

Unemployed Trainees obtained Critical 
No. Items grade 

No % No. % 
I It is an option that selected after 

failure to be wage-employed. 
Agree 61 59.8 348 59.2 00 00 - <-
Undecided 10 9.8 60 10.2 '" <-

0 '''! 
Disagree 31 30.4 180 30.6 0 <-

Total 102 100 588 100 
2 It is an option in which incapable 

graduates engaged. 
'"' 00 

Agree 18 17.7 83 14.1 '"' <-
00 <-

Undecided 19 18.6 129 21.9 - '" - <-
Disagree 65 63.7 376 64 
Total 102 100 588 100 

3 It is an option that no need any 
competence, facilities and support. 

00 
Agree - - - - - <-M <-
Undecided 8 7.8 30 5.1 - M 

M <-
Disagree 94 92.2 558 94.9 
Total 102 100 588 100 

4 It is fu ll of risk. 
Agree 86 84.3 452 76.9 

'"' 
00 

a, <-
Undecided 5 4.9 33 5.6 <-

'" '" Disagree I I 10.8 103 17.5 - <-

Total 102 100 588 100 
5 It is a sector of poor. 

Agree 78 76.47 448 76. 19 ..,. 00 
<-

Undecided 8 7.84 48 8.16 - <-0 M 

Disagree 16 15.69 92 15.65 - r-: 
Tota l 102 100 588 100 

6 It is one of the a lternatives for 
employment ofTVET graduates. 

00 
Agree 25 24.51 126 21.4 

..,. 
<-..,. 
<-

Undecided 9 8.82 98 16.7 - '" .;' <-
Disagree 68 66.67 364 61.9 
Total 102 100 588 100 

7 It cou ld contribute for the 
development of the country and the 
individua l 15 14.7 308 52.4 <- V) 

": -
Agree a, 

00 ~ 
Undec ided 31 30.4 162 27.53 '"' V) 

Disagree 56 54.9 118 20.07 
Total 102 100 588 100 
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Each developing countries hopes for creating jobs lie in small firms and in self employment. In 

their case, education systems are not only faced with problem of dissemination knowledge and 

technical skill s, but even more with the problem of developing attitudes and patterns of behavior 

(Frost in Metcalf, Modood and Virdee, 1996: 167). 

Similarly, development and success job creation is not completed until teclll1ical skills, effective 

work habits and positive attitudes have been learned and develop effectively (Tuijnman, 1996 : 45). 

Accordingly, Table 19 was organized with the intention to know the attitude of unemployed 

graduates and trainees towards self-employment. Consequently, in item I of Table 19, majority of 

unemployed graduates (59.8%) and trainees (59.2%) ascertained that they accept the idea that self­

employment is an option that selected after failure to be wage-employed. On the other hand, 30.4% 

of unemployed graduates and 30.6% of trainees ind icated that they disagree with the idea that self­

employment is an option that selected after fai lure to be wage-employed. 

The chi-square test result also di sclosed that the va lue of 1'..2 obtained (0.02 18) is less than the value 

of X2 critical (7.3778) implying that there is no significant difference in perception between the 

respondents of unemployed graduates and trainees. Thus, majority of unemployed graduates and 

trainees believed that self-employment is an option that selected after fai lure to be wage-employed. 

With regard to item 2 in Table 19, significant majority of trainees (64%) and unemployed graduates 

(63.7%) reported that they disagree with the idea that self-employment is an option in which 

incapable graduates are engaged. On the other hand, 14.1% of trainees and 17.7% of unemployed 

graduates indicated that they agree with the idea. 

The chi-square test result also indicated that the value ofl obtained (1.1866) is less than the value 

of X2 critical (7.3778) implying that there is no significant perception d ifference between the two 

group of respondents (trainees and unemployed graduates). 

The data in items 3 of Table 19 show that 92.2% of unemployed and 94.9% of trainees reject the 

idea that self-employment is an option that no needs any competence, faci lities and support. The 

chi-square test result also indicated that the value of 1'..2 obtained (3.131) is less than the value of X2 

critical (7.3778) implying that there is no significant difference in perception between the two 
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group of respondents (trainees and unemployed graduates). Thus, it is likely to conclude that they 

are aware that self-employment requires personal effort, competence and initiation. 

The fourth idea that presented to rate by respondents was that self-employment is full of risk. 

Accordingly, significant majority of unemployed graduates (84.3%) and trainees (76.9%) 

confirmed that they agree with the idea that self-employment is full of risk. On the other hand, 

10.8% of unemployed graduates and 17.5% of trainees reported that they disagree with the idea. 

The chi-square test result also indicated that the value of X2 obtained (1.396) is less than the value 

of X2 critical (7.3778) implying that there is no significant perception difference between the 

respondents of unemployed graduates and trainees. Thus, one could be inferred that both 

unemployed graduates and trainees accept the idea that self-employment is full of risk. 

In item five of Table 19, the respondents were asked to rate the idea that self-employment is a 

sector of poor. Hence, 76.47% of unemployed graduates and 76.19% of trainees ascertained that 

they agree with the idea that self-employment is a sector of poor. On the other hand, 15.69% of 

unemployed graduates and 15.65% of trainees responded that they disagree with the idea. The chi­

square test result also showed that the value of l obtained (1.014) is less than the value of l 
(;riti(;al (7.3778) implying that there is no differen(;e in per(;eption between the two group of 

respondents (unemployed graduates and trainees). 

Item six and seven of Table 19, express positive attitude towards self-employment. Accordingly, in 

item six 66.67% of unemployed graduates and 61.9% of trainees repOlted that they disagree with 

the idea that self-employment is one of the alternatives for employment of TVET graduates. On the 

other hand, 24.5 1 % of unemployed graduates and 21.4% of trainees indicated that they agree with 

the idea. The chi-square test result also disclosed that the value of X2 obtained (4.144) is less than 

the value of X2 critical (7.3778) implying that there is no difference in perception between the two 

group of respondents (unemployed graduates and trainees). 

In item seven of Table 19, 54.9% of unemployed graduates confirmed that they disagree with the 

idea that self-employment could contribute for the development of the country and the individual. 

On the other hand 52.4% of trainees indicated that they agree with the idea. The chi-square test 

result also showed that the value of X2 (68.47) is greater than the value of X2 critical (7.3778) 
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implying that there is significant difference in perception between the respondents of wlemployed 

graduates and trainees. 

On the basis of the above discussion, we could understand that both wlemployed graduates and 

trainees had the right attitude regarding the idea of item two and three, and only trainees had 

favorable attitude regarding the idea of item seven. Moreover, with the exception of item seven, 

there was no statistically significant difference between unemployed graduates and trainees 

responses. 
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CHAPTER FOUR 

4. Summary, Conclusion and Recommendation 
4.1Summary:-

The general objective of this study was to examine the major factors that affect self-employment of 
unemployed graduates of selected TVET colleges in ANRS in so doing attempts have been made to 
assess suitability of legal frame works, rules and regulations of ACSI and town municipalities, the 
extent of support provided by WSME and WAP, the relevance of trainings provided by the TVET 
colleges, competence, interest and attitude of graduates towards self-employment. 

In order to achieve this objective, the following basic research questions were stated and treated :-
I. What is the condition of rules and regulations, and readiness of ACSI (Amhara Credit and 

saving Institution) and city Itown municipalities to support graduates? 
2. To what extent are woreda Small and Micro Enterprise (WSME) and Associations 

Promotion (W AP) Offices supportive fo r graduates? 

3. To what extent are training programmes of the TVET colleges relevant and employ labour 
market information system to improve self-employment? 

4. Do graduates acquire adequate skills and knowledge and have interest to create their own 
job? 

5. To what extent is the local market accessible to absorb the product and service of self 
employed graduates? 

6. What is the attitude of trainees and graduates towards self-employment? 

In order to answer the above basic research questions, questionnaire, interview and document 
analysis were used as data collecting tools. The subject of the study were: unemployed TVET 
graduates, trainees, instructors, deans, counselors, office heads, self-employed graduates. 
Descriptive research methodology was used to explain the issue under study. 

Simple random sampling and strat ified sampling were employed in selecting sample trainees and 
trainers, avai lability sampling teclmique was employed in selecting the deans of target TVET 
colleges, purposive sampling technique was employed in selecting sample zones and TVET 
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colleges and snow ball sampling technique was employed In selecting sample unemployed 

graduates. 

Moreover, a total of 858 questionnaires were distributed to trainees, instructors deans and 

unemployed graduates. Among the questionnaires distributed, 834 (97.2%) were collected. 

The data obtained were then analyzed using percentage and chi-square tests throughout the study. 

Accordingly the major findings of the study are summarized below:-

I. The conditions of legal frameworks and readiness of ACSI and city/town municipalities to 

support graduates:-

I. As the findings of the study disclosed 80.44% (69.57% plus 10.87%) of instructors and 

72.55% (62.75% plus 9.8%) of unemployed graduates disclosed that some legal 

frameworks , proclamations, rules and regulations of ACSI and town municipalities were 

not appropriate and suitable to TVET graduates who had interest to create their own job. 

Hence, they were not responsive to the problems of graduates. 

2. According to the finding, 65.2% of instructors and 70.6% of unemployed graduates 

indicated that the commitment of most ACSI and town municipality heads and other 

e~pl oyees to do their duties was low. Moreover, 50% of instructors and 59.8o/~\of 
, 

unemployed graduates confirmed that the readiness and wi llingness of these offices)o 

cooperate with the colleges regarding rVET graduates was low. 

3. The finding of the study indicates that majority of respondents (instructors and unemployed 

graduates) reported that competence, experience and interest of WSME and W AP office 

heads and other employees to provide technical support to graduates was low. 

II. The extent of support provided by WSME and W AP to TVET graduates:-

I. With respect to the extent of support provided by WSME to TVET graduates, 52.9% of 

instructors and 67.7% of unemployed graduates asserted that the level of support provided 

by this office was low. Similarly, 65.2% of instructors and 67.7% of unemployed graduates 

pointed out that the level of support provided by W AP was low. 

2. Regarding the relationship of WSME and W AP with graduates, the finding depicted that 

83.33%, 84 .78% and 80.39% of deans, instructors and unemployed graduates respectively 

confirmed that the two offices had no schedule to make meeting with graduates. 
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III. The relevance of trainings provided by TVET colleges for self-employment:-
I . Regarding the relevance of trainings provided by TVET colleges of the region under study, 

the findings revealed that 

1.I Majority of respondents (73.19% of instructors, 67.69% of trainees and 64.71% of 
unemployed graduates) indicated that the similarity of the knowledge and skills that 
graduates acquired in the colleges and the knowledge and skills they required to create 
their own job in the area they are specialized was law. 

1.2 Significant majority of respondents i.e. 77.54%, 75.3% and 74.51 % of instructors, 
trainees and unemployed graduates respectively confirmed that flexibility of the 
trainings of the colleges by taking into consider the local business opportunity was low. 

1.3 Quiet majority of respondents i.e. 80.43%, 79.76% and 84.3% of instructors, trainees 
and unemployed graduates reported that the opportunity of graduates to become self­
employed by using the trainings they received in the colleges was low. 

1.4 Majority of respondents (84.79% of instructors, 77.55% of trainees and 85.3% of 
unemployed graduates disclosed that the value of knowledge and skills graduates 
acquired in the colleges to produce goods and services required by the local market was 
low. 

IV. The presence and proper implementation of LMIS to improve self-employment 
1. Majority of respondents (100% of deans and 84.78% of instructors) confirmed that TVET 

colleges understudy had labour market information system with different mechanisms. 
However, 83.33% and 74.36% of deans and instructors respectively reported that its 
reliability was low. Moreover, 83.33% (50% plus 33.33%) of deans and 91.45% (76.92% 
plus 14.53%) of instructors indicated that it was not frequently used. 

V. Competence of Graduates to Create their own job 
1. With regard to proper implementation of the training programs of the co lleges understudy, 

55.07%, 57.48% and 64.71 % of instructors, trainees and unemployed graduates pointed out 
that the implementation of the training programs of the colleges was not in accordance with 
the standard set in the curriculum. 

2. A considerable number of respondents i.e. 47.93% and 50% of trainees and unemployed 
graduates disclosed that the negative influence of low practical knowledge of instructors on 
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proper implementation of the training programs of the colleges was high. Moreover, 
55 .26%, 65.38% and 50% of instructors, trainees and unemployed graduates reported that 
the negative influence of shortage of training materials on the proper implementation of the 
training programs of the colleges under study was high. 

3. As indicated by 100% of deans and 92.03% instructors, pointed out that trainees of the 
colleges under study were asked to make project at the end of their training, how ever, 
66.67% (50% plus 16.67%) of deans and 77.95% (64.57% plus 13.38%) of instructors 
indicated that few trainees made the project properly and successfull y in each year. 

4. Regarding entrepreneurial knowledge and skills of trainees and unemployed graduates, 
95 .07% of trainees and 90.2% of instructors confirmed that entrepreneurship training was 
given by TVET colleges. However, majority of respondents (deans and instructors) 
indicated that the entrepreneurial knowledge and skills of trainees was low. 

5. Concerning implementation and importance of apprenticeship training, 100%, 97.4% and 
100% of instructors, trainees and unemployed graduates confirmed that apprenticeship 
training was provided by apprenticeship training offering organizations. However, 75.3% 
(60. 1% plus 15.2%),76.96% (61.6% plus 15.36%) and 78.43% (64.7% plus 13.73%) of 
instructors, trainees and unemployed graduates respectively indicated that it was not 
properly implement and hence trainees did not receive the required knowledge and skills 
that they could receive from the training. 

VI. Interest of Graduates to Create their Own Job 
2. Regarding the effo rt exerted by concerned bodies to develop the interest of trainees to 

become self-employed, it was ascertained in the finding that most of concerned bodies 
(WSME, W AP, trainees' parents and the local community) did not exert the required 
effo rt. 

3. As indicated by 76.09% of instructors, 79.8% of trainees and 85.3% of unemployed 
graduates disclosed that trainees parents and the local community expect the trainees to be 
wage employed after the training. Besides, 92%, 88.6% and 87.25% of instructors, trainees 
and unemployed graduates responded that most of traihees themselves had interest to be 
wage-employed after the training. 
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4. Most of respondents (55.79% of instructors and 52.9% of unemployed graduates) reported 

that the interest of unemployed graduates to become self-employed was negatively 

affected by the existing rules and regulations of ACSI and town municipalities. Moreover, 

54.34% and 67.65% of instructors and unemployed graduates respectively indicated that 

the negative influence of unavailability of inputs (credit, premises, additional trainings 

etc.) on the interest of unemployed gradates to become self-employed was high. 

VII. Ma.·ket Accessibility to the product and service of self-employed graduates 

* Regarding the factors that negatively affect the market accessibility of self-employed TVET 

graduates, 

71.55% of instructors and 68.6% of unemployed graduates rated high for the negative 

influence of low quality of products and services of graduate. 

75.86% of instructors and 75.58% of unemployed graduates rated high for the negative 

influence of attitudinal problem of the local community. 

64.66% of instructors and 83.72% of unemployed graduates rated high for the negative 

influence of the place where the firms of TVET graduates are found , and 

60.34% and 69.77% of instructors and unemployed graduates respectively confirmed that 

the negative influence oflow purchasing capacity ofthe local community was high. 

VIII. The attitude of trainees and graduates towards self-employment 

As indicated by 84.3% of unemployed graduates and 79.9% of trainees, they believed that self­

employment is full of a risk. Moreover, 76.47% and 76.19% of unemployed graduates and trainees 

agreed that it is a sector of poor. Hence, self-employment is an option that selected after failure to 

be wage employed. 

4.2 Conclusions 

The following conclusions are drown based on the findings and basic questions of the study:­

According to the findings of the study, the rules and regulations of ACSI and town municipalities 

were not suitable and responsive to the problem ofTVET graduates and the heads and employees of 

these offices were also not committed and cooperative to do their duties together with the TVET 

colleges under study. Moreover, the professional support provided by WSME and WAP to TVET 

graduates was low. It can, then, be conclude that there was no coordination among concerned 

bodies to help graduates. And the situation might also negatively affect the effort of unemployed 
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graduates to become self-employed and hence, they might face so many problems and be 
discouraged to create their own job. 

One of the important elements to improve employability of TVET graduates is that they have to 
equip with the required relevant knowledge and skills and hence they will have more opportunity to 
be employed. However, the findings of the study indicated that the trainings provided by TVET 
colleges were not fl exible, and used the Labour Market Information system properly. Moreover, 
TVET co lleges under study had instructors who lacked practical knowledge and shortage of 
training materials. Hence, the implementation of the training programs was not in accordance with 
the standard set in the cmriculum (70% practical and 30% theoretical). From this one can conclude 
that trainings of the colleges under study were focused on theoretical part and not matched with the 
demand of the local labour market and business opportunity in general and the needs of the trainees 
in particular and hence the trainings provided by the TVET colleges were not relevant to TVET 
graduates who want to create their own business. 

The findings of the study revealed that graduates of the colleges under study taken entrepreneurship 
course, but at the same time they did not have entrepreneurial knowledge and skills. Apprenticeship 
train ing offering organizations also provided apprenticeship training but graduates did not receive 
the required knowledge and skills from the training. Moreover, trainees and unemployed graduates 
had no interest to be self-employed. It can, then, be conclude that TVET graduates are incompetent 
and lost their confidence to create their own job. 

As indicated in the findings of the study, due to some reasons self-employed graduates of the 
colleges under study had low market accessibility to their products and services. It can, then, be 
conclude that their opportunity to survive and be successful in self-employment was low and it 
might also create frustration and suspic ion on the part of unemployed graduates who had an 
intention to be se lf-employed. 

Attitudes of individuals towards something may determine whether they could be successful or not. 
Thus, positive attitude about what they intend to do have powerful impact on their motivation, the 
effort they exert and the interest they have. However, the findings of the study disclosed that both 
unemployed graduates and trainees believed that self-employment is full of ri sk and sector of poors. 
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This can draw us they had no interest, motivation and self-confidence to engage in self-employment 
and undermined its importance. 

4.3 Recommendations 
On the basis of the findings obtained and conclusion reached at, the following suggestions are 
forwarded to improve the opportunity of unemployed graduates to engage in self-employment. 
I. Some legal frame works of Amhara Credit and Saving Institution (ACSI) and town 

municipalities that are related to self-employment of TVET graduates had their own problems 
and hence discourage TVET graduates to become self-employed . Therefore, it needs to modify 
them by the respective offices and hence withdraw existing legislation and frameworks that 
actively damage the interest of unemployed TVET graduates to be self-employed. 

2. The extent to which new jobs are created by TVET graduates is often directly linked to the level 
of support provided by concerned bodies like Woreda Small and Micro Enterprises (WSME) 
and Woreda Associations Promotion (W AP) offices, ACSI and town municipalities. So that 
these bodies should have commitment and be cooperative. Hence, it is recommended that all 
concerned bodies including the colleges should form a committee at the woreda level that may 
help to discuss on the problem of graduates and evaluate and take measures on the activities of 
the offices and do things in coordination regarding TVET graduates. 

3. Graduates could have more opportunity to be self-employed only if they acquire the required 
knowledge and skills. To this end, more attention should be given to the quality and relevance 
of the trainings offered by the colleges through supplying the required and adequate training 
inputs on time, make trainers more competent tlu·ough on and off job trainings, focus on 
practical training by providing adequate time and the required training materials, make the 
training demand driven tlu·ough conduct training need assessment, tracer and vacancy study etc. 

4. Train ings could be effective and hence fulfill the needs of trainees if it is used and based on 
Labour Market Information System (LMIS). The colleges understudy also had the system but 
the information they gather was not reli able due to many reasons. Therefore, it is 
recommended that TVET colleges of the region should give emphasis to accuracy, continuity 
and up to date of the labour market information they employed. This can be realize through:-
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4.1. Forming a unit/section in the college that lead by qualified personal/vocational counselor in 

order to stake place the tasks of gathering the labour market information in coordination 

maimer and used the talent of different qualified personal in the college. Subsequently, 

allocating the required inputs (finance, material, skilled manpower etc.) 

4.2 Conduct awareness creation campaigns about its impOltance on different concerned bodies 

who are the source of labour market information. 

5. As it is stated in TVET strategy, 70% of the training should be practical and 30% theoretical. So 

that trainees could be skillful, able to do things practical and employed after the training. 

Therefore, the colleges should give more attention to proficiency that trainees demonstrate and 

their practical competencies rather than follow strictly examination and certificate approach. 

6. Entrepreneurship and apprenticeship trainings are the two major imp01tant elements, which may 

make the training more relevant to the labour market and enable the trainees to have knowledge 

and skills about entrepreneur and the real world of work. And hence trainees could have more 

opportunity to become employed particularly self-employed. Therefore, it would be advisable 

for co lleges to provide great emphasis on the quality and relevance of these two trainings 

through continues checking and evaluating their implementation, and fulfill the required 

resources. 

7. Since the opportunity to be wage employed decrease from time to time, self-employment become 

the best alternative to individuals particularly to TVET graduates who equipped with the 

required knowledge and skills to create once own job. On the other hand, trainees' parents, the 

local community and trainees themselves had the expectation and interest those trainees would 

be wage employed after the training. Hence, it is recommended that wide awareness creation 

should be conducted by concerned bodies including TVET colleges through different means 

such as make meetings with parents and local community, printing and di sseminate pamphlets, 

preparing exhibitions. 

8 . Self-employed graduates should sell their products and services on time, and their capital should 

also circulate, otherwise they may easily out of the business. However, responses of most 

respondents of college deans, counselors and instructors, self-employed graduates and 

unemployed graduates indicated that due to some reasons, the local market accessibility to the 

products and services of self-employed graduates was low. I-Ience, it is recommended that: -
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8.1 TVET colleges should be give attention to make the training more relevant through which 

graduates of the colleges can acquire knowledge and skills that enable them to produce 

quality products and service required by the local community. 

8.2 The business shelter provided by town municipalities to graduates should be consider the 

business area where the customers can easily shopping. 

8.3 Until they can be survive and competent, and hence make fair competion, mechanism to 

support them should be applied so as to sell their products and services. This can be 

realize through assistance program by which government offices can be customers of the 

firms of graduates. 

9. There is an assumption that TVET programs of the country at national level in general and in 

Amhara National Regional State in particular could prepare trainees not only in technical skills 

but also in desirable work habit and enable them to appreciate labour work. Hence, they develop 

interest and have motivation to create their own jobs, which require labour power rather than 

seeking the white-co llar jobs that are increasingly short in supply. This situation calls policy 

makers and educational officials to examine the effect iveness of the TVET system in relation to 

developing positive attitude of trainees towards labour work and hence produce competent, 

motivated and committed TVET graduates to technical skills. It is, therefore, recommended 

that:-

9.1 The curriculum of the TVET programs that brought from MoE should be adapt to the 

specific situation of the region and design in line with providing knowledge and skills 

which are required by the local labour market, make ability to create once own business 

0ppoltunity and hence enable graduates to create their own jobs rather than seeking 

wage employment which is short in supply. 

9.2 The system how trainees have to be go through and joined to the TVET program should 

be recognized and hence established a system of linkage between the TVET system and 

the lower leve l of the education system so as to identify trainees who had interest and 

talent starting from the lower grades. 

9.3 The perception of government bodies particularly perception of the education officials 

of the region which is the effect of the policy and strategy that consider the primary 

objective of TVET track is to keep dropouts fr0111 the basic and secondary school system 

rather than project this type of training as an effective strategy to train skilled workers 
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for labour market and sustainable livelihoods should be changed through revising the 
policy and strategy of the TVET system by the regional TVET Agency together with 
MoE. 

10. Providing training without job opportunity is nothing but wastage of scarce resource of the 
country. Thus, the number of graduates should be matched with the capacity of economy of the 
region! country in general and the opportunity of employment in paIiicular. Otherwise as it has 
been observed in this study, the TVET system of the region will continue to be incubator of 
educated unemployed citizens. Therefore, it would be recommended that the regional 
politicians, policy makers, man-power planners and educationalist should:-

10.1. Emphasize on making the business environment suitable to graduates through providing the 
required support (credit, premises, technical support etc. ). To thi s end, TVET consultancy 
board of the region which comprise, the heads of the regional council, Small and Micro 
Enterprise, Associations Promotion, TVET Agency etc. should revise the guidelines and 
directions which are being implemented how TVET graduates could be received credit, 
premises and other technical support by government offices at Woreda level. Moreover, they 
have to see the impact of the regional policies of taxation, interest of Amhara Credit and 
saving institution (ACSI), license procedure etc. in relation to TVET graduates. 

10.2 Reconsider the TVET strategy particularly its expansion in the region that makes the 
expaIlsion in accordance with the demand of the labour market and capacity of the economy of 
the region Icountry which able to absorb all TVET graduates of the region. This can be realize 
through:-

• Avoid duplication of trainings, and hence select specific training fields and provide these 
trainings in selected TVET colleges in accordance with the local labour market of each 
colleges. 

• Emphasize on providing shori term training which are based on the training needs of the 
local community and public sector and 

• Down size the TVET centers if required after all other options are tried exhaustively. 
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Appendix A 

Addis Ababa University 

School of Graduate Studies 

Department of Educational Planning and Management 

A Questionnaire to be filled by TVET College Deans 

The purpose of th is questionnaire is to gath e r inform a tion and OpInIOn 

about the problems of self-employment of Government TVET College 

graduates of Amhara National Regional State. Thus your frank a n d 

s incere responses to th e items in the questionnaire h e lp to meet the 

objective of the study. Be sure that the informa tion you provide will be 

kept confidentia l a n d used only for the academic purpose . 

Instruction: -

No need of writing your name 

Where a lternatives a n swers 8re given, please mark your answer by 

'x' in th e corresponding boxes. 

Give precise and brief a nswers on the s pace provided for the open ­

ended questions. 

THANK YOU IN ADVANCE FOR TAKING TIME 

TO COMPLETE THIS QUESTIO NNAIRE! 



PART ONE 

1. Name of TVET College __________________ _ 

2. Sex a. Male D b . Female D 

3. Age a. 21-25 Db. 26-30 Dc. 31-35 D d . 36-40 De. >40 D 

4 . What is your qualifications and respective total years of services in 

management position 

Qualification 

<5 

a. Diploma D 

b. BA / BSc D 

c. MA/MSc D 

d. PhD D 

Years of Services 

6- 10 11-15 

D D 

D D 

D D 

D D 

>16 

D 

D 
D 
D 

1. Did Micro and s mall Enterprises and Associations promotion offices 

h ave schedule to make meeting with gra dua tes on their problems? 

A. Yes D B . No D 
2 . If the response of item no. 1 IS "yes", how frequently they m a de 

meeting with gra duates? 

A. V. frequ ently D B. frequen tly D C. rarely D D. V. rarely D 

3 . Is there a mechanism to gather labour market information 111 your 

college? 

A. Yes D B. NoD 

4. If the response of item n o . 3 is "yes" , how often it is used to improve 

the train ing program of th e college? 

A. Very frequently D B. frequ ently D C. rare ly D D. Very ra rely D 

5. How do you rate the accuracy, continuity and updateness of the 

Labour Market Information that the college employed? 

A. V. high D B. High D C. low D D. V. low D 

6. How d ependa ble is the training progra m of the college on LMI 

A. Very high D B. H ighD C. low D D. Very low D 



7. Were trainees asked to make a project by themselves at the end of the 

training as a fulfillment of the Diploma/Certificate in th e college? 

A. Yes 0 B. No 0 

8. If "yes", how many graduates were successful in making a project in 

each year? 

A. All o B. most of them 0 C. few 0 D. V. few 0 
9 . How do you rate the importance of ma king the project to develop 

trainees' confiden ce that h elp them to create their own job after 

tra ining? 

A. Very high 0 B. High 0 C.low 0 D. Very low 0 

10. Wha t a re the m ajor fac tors that a ffect self employment of your college 

graduates? ________________________ _ 

11. Wha t are the solutions to lmprove th e opportun ity of self-

employment of gradua tes? __________________ _ 



Addis Ababa University 

School of Graduate Studies 

Department of Educational Planning and Management 

A Questionnaire to be filled by TVET College Instructors 

The purpose of this questionnaire IS to gather information and opmlOn 

about the problems of self-employment of Government TVET College 

graduates of Amhara National Regional State. Thus your frank and 

sincere responses to the items in the questionnaire help to meet the 

objective of the study. Be sure that the information you provide will be 

kept confidential and used only for the academic purpose. 

Instruction: -

No need of writing your name 

Where alternatives answers are given, please mark you r answer by 

'x' in the correspond ing boxes. 

Give precise and brief a nswers on the space provided for the open­

ended questions. 

THANK YOU IN ADVANCE FOR TAKING TIME 

TO COMPLETE THIS QUESTIONNAIREI 



PART ONE 

1. Name of TVET College ______________ ____ _ 

2. Sex a. Male 0 b. Female 0 . 

3. Age a. 2 1-250 b. 26-300 c . 31-35 0 d . 36-400 e. >40 0 

4. Maj or field of study 

a . Build ing cons truction 0 c. Auto mecha nics 0 

b. Manufacturing 0 d. Electricity/ Electronics 0 

5 . The fil ed you are teaching now 

a. Building cons truction 0 c. Auto mecha nics 0 

b. Ma nufacturing 0 d. Electricity/ Electronics 0 

b . Others 

6. What is your qua lifications and respec tive tota l years of services . 

Qualification Years of Services 

0 -5 6- 10 11 - 15 16-20 above 20 

a. Diploma 0 0 0 0 0 

c. BA/BSc 0 0 0 0 0 
d . MA / MSc 0 0 0 0 0 

e. PhD 0 0 0 0 0 



1. In your opinion, how do you rate the a ppropriateness of the rules and 

regulations of ACSI and town municipa lities for the effort of gradua tes 

to create their own business 

A. Very appropriate D C. In appropriate D 

B. Appropriate D D. Very Inappropriate D 

2. In your opinion how responsive the rules a nd regulation s of ACSI a nd 

town municipalities to the prob lem of gradua tes 

B. Very respons ive D 

C. Respons ive D 

C. Unresponsive D 

D. Very unresponsive D 

3 . How committed were heads and employee s of ACSI a nd town 

municipali ty to do their duties regarding TVET graduates? 

A high DB. AverageD C. low D 

4. How cooperative the heads and other employees of ACSI a nd town 

municipality to do with the college and other concerned bodies 

regarding TVET graduates? 

A high D B . AverageD C. low D 

5. How uo you rate thc competence of Micro a nd Small Enterprise a nd 

Associa tion Promotion offices heads and employees to provide 

professiona l suppor t to graduates? 

A high D B . Average 0 C. low D 

6. How do you ra te the experience of Micro and Small Enterprises a nd 

Associations promotion offices heads and employees to provide 

professiona l support to graduates? 

A hi gh D B. AverageD C. low D 

7. How interested are heads and employees of Micro a nd Small 

Enterprises and Associa tions promotio n to provide the required 

professiona l support to gradu a tes 

A hi gh D B. Ave rageD C. low D 

8 . How do you rate the level of suppor t provided by Micro and small 

Enterprises office to TVET grad uates? 

A hi gh DB. AverageD C. low D 



9. How do you rate the level of support provided by Associations 

promotion office to TVET graduates? 

A high D B. AverageD C. low D 

10 . Did Micro and small Enterprises and Associations promotion offices 

have schedule to make meeting with graduates on their problems? 

A. Yes D B. No D 

11. If the response of item no. 10 IS "yes", h ow frequently they made 

m eeting with graduates? 

A. Very frequently D B. frequentlyD C. rarely D D. Very rarely D 

12. How do you rate the similarity of the knowledge and skills the 

trainees acquire in the college and the actual required knowledge and 

skills to run their own business after the training? 

A high D B. AverageD C. low D 

13. How do you rate the flexibility of the training program of the college " 

by taking into consider the loca l business opportunity? 

A high D B. AverageD C. low D 

14. How do you rate the opportunity of graduates to become self­

employed by using the training they acquire in the college? ! 

A high D B. AverageD C . low D 

15. How do you rate the importance of knowledge and skills trainees 

acquire to produce goods and services required by the loca l market? • 

A high D B. AverageD C. low D 

16. Is there a mechanism to gather labour market information 111 your , 

college? 

A. Yes D B. NoD 

17. If the re spon se of item no. 16 is "yes", how often it is used to improve 

the training program of the college? 

A. Very frequently D B. frequ entlyD C. rarely D D. Very rarely D 

18. How do you rate the accuracy, continuity and update of the Labour 

Market Information that th e college employed? 

A. Very high D B. HighD c. low D D. Very low D 



19. How dependa ble is the tra ining program of th e college on Labour 

Market Information System (LMI) 

A. Very high 0 B. HighD C.low o D. Very low 0 

2 0. In your opinion, were the training programs of the college implem ent 

in accordance with th e standard set in the curriculum i.e. 70% 

practical tra ining and 30% theoretical training? 

A. Yes 0 B. No 0 

2 1. If 'no', how do you rate the n egative influen ce of the following reason s 

for not keep/meet the stand a rd set in the curriculum ? 

High Average low 

A. Allocation of inadequ ate time for practical tra ining 0 0 

B. Lack of practical knowledge of trainers 0 0 

C. Lack of interest of tra iners for practical training 0 0 

D. Sh ortage of training materials 
0 0 

22. Were graduates asked to make a p roject by themselves at the end of 

the training as a fulfillment of the Diploma/Certi ficate they received in 

th ~ college? 

A. Yes 0 B . No 0 

23. If "yes", how many graduates were successful in making a project in 

each year? 

A. All 0 B. most of them 0 C. few 0 D. Very few 0 

24. How do you rate the importance of making the project to develop 

tra inees ' confidence that help them to create their own job afte r 

trai ning? 

A. Very high 0 B. High 0 C. low 0 D. Very low 0 

25. Is there apprenticeship training program in your co llege? 

A. Yes D B. NoD 

26. If 'yes', how do you rate the importance of the training graduates 

received through apprenticeship program to: -

0 
0 
0 
0 



A. familiarize gradu ates to th e world of work 

B. ena ble graduates to create their own job 

C. to m a ke the training more of p ractical 

27. How do you rate the p roper implementa tion 

apprenticeship offe ring organization s? 

A high D B. AverageD C. low D 

High Average Low 

0 0 0 
0 0 0 
0 0 0 

of appren ticeship by 

28 . In your opinion, what do m ost parents a nd the local communi ty 

expect from the trainees after the tra ining? 

A. Wage-employed 

B. Self-emp loyed 

C. If oth ers, explain __________________ _ 

29 . In your opinion, what do most graduates wan t to be? 

A. Be wage-employed 0 

B. Be self-employed 0 

C. If others, expla in __________________ _ 

30. In your opinion , h ow do you rate the negative influ ence of the 

following factors on the interest of unemployed graduates to become 

sclf-employed? 

High Med ium Low 

A. Low demand of th e local community to 0 0 0 

The product of self-employed graduates 

B Low income that receive from 
0 0 0 

self-employm e n t 

C. lnavailabili ty of inputs such as credit, 

premises, additional training 
0 0 0 

D. It is not respected a nd a pp reciated by th e 

local community 
0 0 0 

E. Unfavorable existing rul es and regulations 0 0 0 

F. Low self con fidence of graduates 0 0 0 



31. In your opinion, how do you rate the local market accessibility to the 

product and service of TVET graduates? 

A. High D B. Average D C. Low D 

32. I f the response of item '31' is low, how do you rate the negative 

influence of the following reasons? 

High Medium Low 

A. Low quali ty of products D D D 

B. High price of products 
D D D 

C. Attitudinal problem of the local market D D D 

D. Lack of promotion D D D 

E . The place where the firms found D D D 

F. Low purchasing capacity of the local community D D D 

33. What are the major fac tors that a ffect self employment of your college 

graduates? ________________________________________________ ___ 

34. What are the solutions Lo Im prove thc opportunity of self-

em ploymen t of graduates? ____________________________________ _ 
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ou. p?fl.<' M;/.\') (fo<':mC 0 0 0 

/p. h ().I\ .. . .y. ~' fl : lI'Ill Y,·C:CO:·-l'· :,. ;JC I'?n.<' 1 '1l!l C (fD q: (fl C 0 0 0 

l.. '1'<. ~'{)I ... f] uA fT01P,flC 0 0 0 

A. M -An:,· Ilt- '1'<. ~,oul\llld · =';'C 0 0 0 

9. nh"I\,:<l: (l).{) l' n p A (fl '! t'I,e fl 'ffll. nn-)· mq"j· l'llt- t'lJ'. t\9"9" ,'!..' 

U,'f'C}'/-Il'liT) IlAm '! mM. '/ A ')/i'iA'} 

U. ~,fP 0 1\. 1"1\9" 0 

10. ~ur.N "9" (fO Alluf'li "~, fP" hlf'f PPt- t'I ,e A9"9"P'. M,"llln · Pt- t'lJ'. 

=,/,1\. (aD Am ' /: ) fIg.U: A.7t'lX·O-

o 
o 
o 

o 



11 .I"rJ"1: "9" oot\{lU/7i "l.91" hlf', MIt- II~ A'l"'l"Y: Y'1Ylim· llAme; 

nO'l.h-,·tH· 1'l-"lIlll<;'-)' '1·,lW·:r Yl'lm· m" 'try,;}' n.l'.l>: "lMJ/6f}'? 

u. ~,t-!w-} tlp't- '11'19" ;JC h-H': 'H''1)(JJ~'/<L: W"l.l':t."l 

1'1 . 1't-(W'}!7i'} P't- ~, ·H':'h:.rrc/6 n0 7M:t\ 

,II. ~.m;/>o'l.e f1t\mc,·O)· "'''lfJC ' /"/'C ~,"}P,.lf·} nO'I.~t.al 

o 
o 
o 

o 
o 
o 

o 
o 
o 

12. m.l'.6,+ MAme; Wtll 1'(,.Mn lit- 1'00>'1:mC '1:11'1"-'/' ~.·},'l. y~·c·nurfi 

1'l001.l';l"l I1I1.U n;}'1' I' -HlllI<.')· ~."II-'/· 'I'd, n.r.O-: n.7MJ: -

U. fdIAffjl;;":r- 1""l.YJ'.C'1")· 'Pl')' 

1'1. I'M,:o,: MH·,'lJ'.C 'I'd' 

rh o I' ~.',ll -,·<;,e; 1':J>1" } 7."ln,,)· 'I'd, 

ao. l''''lUnt-')· tryJ'.t-:6, 7,'/n,'/' 1'l -)' 

/p . (' mll)f -)"-u 'I'd, 

l . 1'/.',fln.m· u'nl-"MI 'I'd' 

l1'1:i '<;' 

D 
D 

D 
D 

D 
D 

oo'lM <;' 

D 
D 

D 
D 

D 
D 

13. I' ~.'lfl n.m· ulll" ·n·ne; I" U' A ffl'~ mllf'.:r­

('try. i.. A 7·:,-!\,o'1.mll,H· 

nAffF," '-)"- I111Ame; WllI 

o 
1'1. nMm',·n·/· i7D'Y 1't-- l'lhlV} rut- ~.'}.Il.6.rr<;, 0 

.,,:,,-,.<;, 
D 
D 

D 
D 

D 
D 

~. V l, lf ', . 

(h. 1'1,11'11'1 .e'11'lO ___________________ _ 

14.I1p'Ame; W),II i701f-) 1"9";,· 6.A '1m-l'1.m· 9"'} J':.} ',m·? 

U. (' J'pu(1nt :"1'C f}Jt--,,<;, D 

n. ('t- n: ) p.,t- ao'1:mC D 

rh o i\,1I1J1'l .e7 1'1 7.. ______________ ____ _ _ 

15.1111. un;}" ·)"· 1""lIlll<;,;" "rl'1: '" ', '/c;1'· I'f.·H'·}r-r') nt-fl li t, rro'1: mC (nt-f1 

lit- :"1'C) II ~ Yl'luHfi '} ~.anl'l' ll1+ 1'l,'1AO' ~".J'· III'l· -, .. n1'1 m· (' i 'Wo-', 

']. ;/:(1l':: ~,';9" m.y'}o'l'}o'l. h l '1: -, . "'1CII~ f'1'l u ') (' aO II a'l 0'1 '/ 'e; f' I'lao fl try try .)­

",)" 9"AI1'/' W"l ,e.'l"l n,eLv, "1M (r.L1.) 

3- i,fl"'looll'l u' 

1- ~.Aflo'l (l'19" 



'/'. -I, >. {TIl I'l 11 h f· l· 3 2 1 

1 Ot-fl fit- uo<J:mC o Y. {TIl (I) 11 -»rj'L<;' l'l{Tlllf'} 'I'd, -/·S.C7" 

IJA 1-<'111 1''''l.'1''hC (1''''l.70·0,n '1(1)·;; 

2 Ot-fl fit- t.mt- I' "'lil "'l .;- >.1'9"C; :r-I'l";J- I' I'l,t\ 'rro' c;'I'm· 

3 Ot-fl fit- t.mt- I'l (TIl () "'I t- ,~ . ?"'}?" '7f!.'/~· :"I'l" ;I- 1'1'\/\ 'I: (I). 

c;;/:ro· 

4 Ot-fl fit- t.mt- tTl) () "'l t- ,i, ·011· T "I c: :r. ,f'1'l'0:/' (I)·MIMIC; 

1'l11. <'It· 1''''1. PrC'? '1m·;; 

5 ,eu (' fI (,. oy"A g:lf:r I''''I.()'''I<-O ·~· 'Iro·; ; 

6 Ot-fl fI(,. oo<i:mC >.v,,· (' fI(,. og:A oo<i:mt,f' oo'}7.r: 'J(Il ' 

7 O(,.fI fit- (TIl<i:mC I'l"lMO'')'' If'l I'lU7C O.r:71· I' "'I. m q'?" 

oo'}7.!t.· '1(1)·; ; 

16 .0'/:)1'1,)"6 oo.,f' :/.')" uc-i·c; flAm C; ·/·oot·-/!71··,. I' t- <'I 'I'm· '} fit- 1'l{Tll<i:mC 

OO'I .. f'f.cd· 'I'd' M · I',)"-i-":':ro·'i (('?"·i·,f"t'ro··}) ,/. (,1";', "'7t ):'?c:T 

IIC'IICl t _______________________ _ 

17. M,e I'lIlLIICI).:t'm.ji'j:I'(IJ· ·.f-'?C':): OO(l>~'rlb f!.lfc;I'l' (,?" ,.,·,,'r(IJ·'}/,f':/:ro· '} 

I'oo<i:~'(/b (h<'lOT "lM/r.r;·? ________________ _ 



nh-'tfl hnel ~'tJiCn..t 

r~Ul crl:J> TcrUCT h~t.'\ 

rTcrucT h:"~C; p/r hoo/rC -'t:rCToo1T 
ntl°'l? 'Orh,?,!? hAI\,!? UO'j'?fl1' flC 0O'J.77· 1"/:h'/.h'1 uo·y 1'9"UC1''1 flAm'1 

Il"t\,,t>::,· roN!' M\m'1fro·'} ~,m'14'ro· p'? I\.e f1A'/'c'IO'J<;' 1'O'J.'l01\ uom.e'p:· 

OJ·~· -I' uo? <c?J 1':' 

\'II.U aDm,e),' '?I\O'I nt,O'J? hAA f1t\. \"/:h'/.h'1 aD.,f' :"9"UC:"'1 flAm'1 /ltI,P'{ 

(J)'fl'l' p'Am'1 roM,(J)' /1'I'{Fol.'f: 0'11\ I'?r'):r'cn,'} {)(r t\{Fo'/:mC 'I'l.} 

1'°'1..f'Y,C7' "'Uo(r,,::;o:r f1;Jm"'l1'(J)' ':)~'7C.'1· I\.e 1'°'l.lI'l.J'; 'I''1'1' 'un·:: \''1''1'1:9'' 

(J).m.} T'7C':t:'} t\uo')'l.'/: t\O'J.J'.l.']O)' 'I'i3· M"''P7;~, n.C;JA 1"O{\" 

.e;J-uoc;A:: {\II.U9" uor')ll1' 7,'1'}-" 1'9",h'lm'1' ,1'hht\<;' {Fol.:<: mr')"i '/(J)' :: 

MIY'/9" -'·70.m·'} 9"I\'(j 7dJ',9"'h'lm':~ 7,C'7m<;' '/~:: 'l.11,.n~V·'} aofl'PO} 

OO'J~' l. '7 uom.e,,:,} OaD{Fo·1\1· M,J'.l. ;J':)~ V·A ') 1"O'OC 0:/' J';°'l.Y ~,UO{)'7'1 () v·:: 

uouoty:· 

119" un')'/: ~,f{)f..A '79" 

9"C""l, 1\1\ 'I'm· uom,e.);:r- (-J) 9"Ah'} ' W"IJ':l.'7 l7U A{)' 

9"(;""1 tItINr:OJ-'1 1·(.Q,O'Jt uoAfl Yflt.A;Jf'PA {lI\'''' V, 1'\9":"79"''''''' 'I'f'~ 

uoA{)·'} 00 V, ,,: ~,fl,/: <;':: 

n'f';J'{\ {FOn]'} n'/:'1'~} UDm,e,,,'} ({UA ;:H~ V· (,'}.r.9":/·uoA{)· '/·fl4· (I{\'):: 



I. M-I'uot-4!OJ- uol;q:-

1. flAme; O1M'.uf'o r"'uol)lO~'/7io~· M,.l': M" _________ _ 

2. M:""I, 

v. 11 16-20 quo:,' 0 

uo. 1131-35 quo')' 0 

1'1 . h21-25 quo:,' 0 rh. h26-30 quo~' 0 

1Jl. h35 a,oo~. Ol'\,e 0 

3. F;J' V. an~' 0 1'1 . (),~. 0 

4 rlPl'lm'})l0'U'{j(J,1' ['uo, y oofl)l ____________ _ 

V. 10+1 0 1'1. 10+2 0 

6. flAm<;uHo'} ,f'm c'- hhO'U'oO ')· quo',' 9"UL:/' --------

II. ('<I'LO· 'py,,:p>:r· 

1. \'trfluHO'} fit· l'luo,/:m C o 9";J-J'. C'I 01-/'). o1· 'pd, I'f,°'lt- ,O.l':Ce; </'mrJ 

'ht;9" e; 1'11,,·°'101' "'1I1;J:p' 0,')' J'')..:':(1I. u')"le; J':Wf-

v. 0(/]9" ", fI 0'1 ""I, e;;,'01' 0 rh. T"lC J'l'IrJ;':ro' e;;fro, o 
o 

2. (,'III. v, .0(1+<;' u'),,'or 1'uo/r ,,:p>':)', 1'1 ""1,7 'r UJJ o1· +"lc.':r· ('O'U'rn' ~' OO'/:~'rib 

V'~, ;J' 

3. I' f' "'I/', ·0 ,~' ce; ":m rJ -I'<);9"e; \'h ",a" roo ""I II f'1 0, :/ , )1'\ &,p> 're; UJ t- 'j' l',';:-;. 

h1'(,ot-":p>+ ;JC O"'YYII pt-;I'01"} l'Iaopt- '). JWf01· ')';J~.e; '/:I'\7"} 

o J',L): (). ') 1'1 'P 

v. h,/:·";;' 0 1'1. UOllM;;' 0 rh. 'II:""'~' 0 

4. I'f,'''lt- ·O.~·C'i· ",mrJ -I'<):9"e; 1'11'1''''1 "'1II;J:P. 0 .. " ,,·oot-,,:p>:}~'} O"',.oo fll1~· 

I1M,:~:e; 111'1,1'1,,'1- h""l.uoflh ;J'T01· f,l,I'\1' ;JC 1·1l-IlL01· 1'00 /,'1,.,). (} ·'b ;J-:I'01· 

O.V.L:<i ().7fl'P 

V. /1,/:,,';;' 0 fl. uol ,M;;' 0 rh. 'II:""';;' 0 

5. (J{, '/fI"';;'e; 'P :J>:v} r, 0 "'I UOt- :/. "'} ,r,I,.:q 7,·/(J"r· + Y fl· )1'\&, p> ':)'", U J t- ". '(N' 

an.,f''l? ,r:;J'/: fl,,'oot-,, :p> :r- I'ooflml ·(].1';J-:fm·:-



6. M,HI'/';;'C, 1':P :V}C, O°'1UOt-~· O'I,~.t,.. ll ~'/n,f,:r Nt· ;Vt&,fD :}~C, 1Pt--I,-q'-:,~ 

OD·Y'P. Y:;J<j: 1""·oot-":9"1· I'ooflm~' A9",tH'm·:-

V. h<j:-r;;' 

7. n'/f1-";;' l' :H"}c, l''''1UO{,..-)· "'1Y.t- ll 

oo·P'P. Y:;J<j: [,ooflm:" <j:""7";J':rm' 

(h. 1/'''' -''<;' D 

-;'''''&,fD-:'··C, 1Pt--I·-q';y. 

V. h<j:,,·<;' D 1'1. o ul ll1l'l'1' D (h. 1':""'<;' D 

8 . O~, '/f1 -,';;'C, l' :H " } 7'/fl,:" 1'I-I'oot-":fD'-r I'fl'U.t. 7m· (\'O'I.l'Im(lJ·) ~';J<j: OJ'.t.>i 

1'1.71'11':-

V. h<j: -,'<;' 
"-

9. \'O'IUOt-:,· m/J'.t,..:~ 7,'/fl,.). !'t-I·oD{,..<J:fD-:'·· 1'°'lf.p.C7(lJ· (1''''1.om(lJ·) ,\!";J<j: M.:~ 

0.71'11': -

V. h<j: -,''1' D 1'1. 0011111'1<;' D (h. -//,H''1' D 

1 O. I' (' '/f1 ",<;' c, l' :1"1' '}C, I'ml U o (,.. -). O''l .p.t- >i ~'/fl,f' :j'. 11'I '00t-'l:fD-:'~ ;JC 0 T"lc':r 

"" ,e (lJ· ,ef!.- ,i · \'O"J.I' J',C7·O''t' TC'''lt,9'' (oo~'t.l1) ",,:,'m··}? 

v. {,fD D 1'1. 1',.., :f(lJ·9" D 

11 . \'1'P 'I? "10" o"AfI "{,fD" Illf'l 09"'} J'UA f'7.ll C1':/' (lJ,f!.-f!.--,: f!.- ll'l.-'lA? 

V. V·A?II, D 1'1. M11'<;'(lJ"} 7.11, D (h. {,'}.CD,\!" ?Ib DOD. {,AC;; {,AG: D 

12 . 0/1!'t.:<r. 'Il f!.-;:I' U I' '1'c't9"h (lJIri(lJ"} om· ,H' c, 11 ul'I" .'t. 11/,u Am C, 0')."" I' t-f1 u'}f'ii'} 

rt- 1'l00<j:mC / "ut-uHo'} l'I"'1hc,on 1''''1.,{'f1&.A''lU/'ii oOH,-h' llUl'I ,, ·i, ;JC 

.1'1'1(0' 119".\!"C, M.t.:<~ 0 ,'11'11':-

\' rt- 1'00<):rnC o~'A OO"f7C,1I·0 {, '}J',V"/,;J '(lJ ' "'IM,llh,f'C, "'I'I'IHI"'!!' \'0'1.1!.'1 .. "1 

ll :H' OJ', t.:~ i'I ,7I'11' :-

v, h<): ' ,,'1' D ' i'I . oollhl'l <;' D (h. ,//:"" ,<;, D 

14, 01>1'1,:<): (lJ.f1'!' \" h't9"h(lJ·'i/"fim·'i oOH' l e;' )WI'I' ''{ Ooom" ' 9" I' t·Mn rt-

1'0o<):mC o~'AUf'o O J',t.:~ 0,'11'11' :-



15. n/1fl.:<f. roN!' 1',,'I'\9"hro·'}/"t'iro·'} oro"H''1 )1UI'I'+ MII-JIlO.ro· '10Y'1 

U1U,'I'I'lfl 'hUI1, I'tn· 9"C,Ff·'} (,/:(\<I:(1'f"}) 1'1"'1'1"1'3' {'°'lfl;rA '0.9"/: OJ'.L>: 

1'1. '11'1 'l':-

16. p'Am'l'u'}/"t'i'} O(l)I'I~·hO:/·/"t'ifl,)· 11 t\, p,: OHY!' 1'U7.l'Imro· p'Am'1 OP'Cl}')' 

') "/"UC": (I)·fl'1' I",",'aom(l)"} 70% 1"""IIlC 30% I"}.\~;t. U"'ll p'AmC; 

1''''1. 1'1 ro· '} .eh " '''IA ,01'1 U/"t'i ;/'9"'11'1 ur~Wt'i? 

u. (lfO 0 1'1. M?,,'}9" 0 

17.I''1'J''1: 16 aoAfl U/"t'i "M9"'}9"" IlU"1 1'0'1./1"'1'1'1' 9"h'},f'.f·T OP'Cl}'" 

,) '9" U c " I' '/ "" lTDm ([J. '/" 7116' 'I? 71 Vl,e [J' '} 'l-I'Io'j' 1'0'] J'.: L fl .I'.l. >: :/:(1). '} 

(I lTD t:\ h :J-I':f. 
II<): ' / ' ~' on',Il,'I';' 

U. 1'1-/' "lll t- 'I? flAm'1 1',/. 1'1 m (I). fll}1' O</: MlTDtf'} 0 0 
0 0 

1'1. \' (I 1'1 A tT] '1' :,. 0,' . "Ill t- 'I? p'Am'1 0,': ',)'-1'1";/' (1l'Iao'j'C 

rh . I'M A tT] ,,:, ',1" 1'1,/. "Ill t- 'I? P't:\ m '1 JWf'(I)' 1j:1'I'1'+ ,,'1 .... 0 0 
lTDtJ" } 

lTD 1'17 . "Ill t- 'I? A9"9"~' Mt."I7. I'tf'l' I' P' Am '1 U7"; t Y 1'1.:.,. 0'1'1'3' 0 0 

18.0flt\,)): I' /,JAm'1 ,1\ .e;/'U (1):/"/' I' P't- 6.mt- ((I:HCTC'lC't'iT) p'Am'l' 

(l)fl.\'. U A ? 

U. fIfO 0 1'1. fIA(I)I'\.I~·h.9n 0 

19.011"1'1):' (l)N1' OP'Am'1 "I.e fl'InLhO:/' (1):1'1' I'flt- "I .e tI9"9u~ 

(f,TCH·fl·t'iT) flAm'1 (l)fl.\'. '/ A'}/iiA'} 

U. (lfO 0 1'1. I'M" 0 

20.I"1'J"1: "19" aoAfl urt'i "(lfO" htf'l f'p't- "I.e A 9" ?" p" MI'71l0· I'lTDI·,'/,)!,. 

{'lTDll'l' (I) 'I' U"b;/' O.l'.LJl (UI'I'1'? 

u. h<i>,'<j' 0 1'1. aol,hM' 0 rh. 1H''''~ 0 

21.\"1'.£"1: "19" (7IJAflurt'i "fI fO" htf'l OM· "I.e A9n9n~. J'7"ilim' flAmC, 

0"'1.11'1'1'1'''' I'I'/'IILII<;")' ,/.p'I':.)'- J'l'Im· (11',,0'1.;/ ' O.l'.U: "IM/4~'? 

1/')0./";' 

0 
0 
0 

0 



V. ~,t-f1u'} hpt- '7(19" ;JC ~,'}J!:'H''Po)TI'c n"'1~·<'."l 

1\. 1't-f1u'}(ri'} Pt- ~, '}.e:h:.'rClt n"'lM'(.I 

22.hll.U 0;:1-1' 1""11<'.11';·:" ~,lll\ '~' WtVIF. .... }~ OpAmC; I\.e 

hfj: ·f· '1 

0 
0 
0 

7,J'tI·C; 

uU!lht\'1 '1' ~" "'1 

0 0 
0 0 
0 0 

h" 'OIl/A, wil\ 

f'I,. I'l:l'oF} Pir l'an'/:mC '/:1\7'+ ~,VU'g:Cl]hlJ' 1'0'].J'J'.C7 .. j··} 

n .('"},v,·},v,:l'm·'} '1,<'..{ nJ'.<'.>: "IM/",,"? 

h'/: .,.:;' anllh l\~' ',,·H,:;' 

V. ~,tI A "1'I':r I' O'] . .e .V. C 7' :" '1'd' 0 0 0 

1\ . 1'/11\,:<1: ~,II·"·"rJ'.C '1'd ' 
0 0 0 

(h. IW'II<j':;'C; '1' :H "} 7.,/O" j . '1'd' 0 0 0 

OIl, 1''''lUnlr,j· O']J'.Ir :q '1'd' 
0 0 0 

OJ, I' (1)1\ ;o::r u '1'd' 0 0 0 

<'. . I' ~,I 'II]O,(lJ' U·n <'. ·h'l ·n '1'd' 0 0 0 

23. 1' ~, 1 11]0 . (lJ · U·n<'. ,NI ·nC; l'uJA"l~ aJl\;o::r tI/.\"]<;·'i~ hflAmC; W).I\ l,·},v,.If',· 

1''''1. /.. (.I7··j '/1'''']. m ·O ,Id· 
o 

tI . OMm',·O:'· un.J' I'lrl'l=i'(I)"} pI,.. l, ·},v,,/. ,'1'';, 0 

(h. tI.1\ lltl ,e 7tltJ ___________________ _ 

24 . ~,·ntF;'([), oA"1'1'·.)'- hfl Am 'i' n'il\ anlf'} 1'0'].1../.\7' :" 

V. l'J'.un([) ·" :"'1'C WI,." ,:;' 0 

tI. I' t-I'l ;1' oj.'} fl Ir un '/: m C 0 

rh . 1\.1\ lltl ,e7M _________________ _ 

25. l' t- fluH(i'i Pir tl OIl'/:mC '/:1\1"1- l,·},v,J'J'.'c-nu 9"h'}N,:r· tI.If', · .ell\l\· 

""01\0) , l,'iJ'.O'].IH·tI(lJ· 1""11<'.11 ';" )' 0,/:1\1":/'urri I\.e M';:I- '/? '''()is 1'''']!I;CfI 

V",,;J,:r:(lJ' OJ'.<'.:q 0.1t1'1':-



tl, I'M)'} {)t. flon'i:mC 1'O'J,1701' lfl, l'~"" 'T' onlY'} 

(h, I't.{)'} ()t. tlon'i:mC I'O'J,J' I'I/"Al' "l'WH,)" 

(lI'fl~'C i dum(\,(' i '/'I:r.LoU, ()Am'J mil "',) ~,tlonon:r:': ')' 

dU , M,'.fJfl,OI' U'flL'I'I'\'fl \" "llflL MdUU" } 

/P, J'td- U7 .. :rS uouotJ'fP'.f- MO'JS'{J<, 

o 
o 

o 
o 

L. ,e{J uJ'ri 6(1H" )' (; n U{J"."f' I' t.ll U'}J'ri'} f» t, I'ldO'i:mC ,f'll :):I'l:;' A 

\'07,A M"'r'/' llM.{JUJ'ri 

nol,ht\r,' 
0 
0 

0 

0 

0 

0 0 

26 ,l' t ,,, :':(11"} f»t. fl t,'1'<- f"I:n'I,n'J rFo,,e -/·oot.',:fP): 1'lO'J,doL'" 9"Cf,:r 

nt,'lfJfl,UJ'ri J'{J(O. \" IOS' M:A fl ,~.L;<'i {J,7tl'1':· 

27, \''1' ,(''1: "26" dOAll uJ'ri "lH',,· :;," IlIY'1 M"C·Ffi \'70S'(O, 6J':A ',H'I':;' rFOIf '} 
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Appendix - B 

Interview Guide to College Deans and Vocational Counselors 

I. Do yo u thillk that training programs of the co llege are re levant to make graduales 

become self-employed? Ifno why? 

2. What arc the major problems thai affect the Labour Market Information S"stelll 

(LMIS) of the Co ll ege 

3. Would you comment on the academ ic competence, expenence and interest o f 

instructors? 

4. I-low do you ex plain the will ingness and interest of ACSI , town municipa lil Y. woreda 

small and Micro Enterpri ses and Associations promotions o ffi ces to do coopcralivci) 

with the calele regard ing TVET graduates? 

5. How far the rules, regulations, legal frameworks and proclamations of ACS I and town 

municipalities are suitable to TVET graduates who want to create thei r own job? 

6. Would you comment the commitment and wi llingness o f ACSI and town 

muni cipalities to prov ide support to TVET graduates 

7. Would you comment the com petence, ex peri ence and interest o f WSME and W AI' to 

provide technical support to TVET graduates? 

8. \Vould you comment the competence and interest of graduates to create their own 

job? 

9. How fa r relevanl are the programs of the co ll ege to the demand of local labor markel 

and the interest of trainees? 

10. How do you explain the attitude of trainees, graduates, trai nees' parents and the local 

community towards TVET and self-employment? 

I I . In yo ur opi nion , what are the major problems that affect self-employment of TVE'I 

graduates in yo ur locality? 

12. What do you suggest for the sol uti ons to these problems') 



Interview Guide to Self-Employed Graduates 
1. Do you th ink that train ings you acqui red in the college a re relevant that 

en able yr..t.:, to crea k your own job? If no why? 

2. Did you ta ke entn'! I.'ren eu,ship course and a pprenticeship tra ining while 
you were in the coilege') if yes, do you thinks that you acquired adequate 
knowledge a nd skills from these tra inings? 

3 . How do you expla in the suitability of the rules and regula tion of ACSI 
and town m unicipa lity? 

4. Would you comment th e competence, experien ce a nd interes t of WSME 
and WAP o ffi ce heads and employees in provid ing pro fessi onal support 
to you / TVCT gradUH! es? 

5. Would yo u cornmeu t the comm'.tme n t a n d willingness of ACSI and town 
rD.u nic lpc. iiL;' heads and em ployecs La coope rate with TVET graduates? 

6. Hov .. ' uo yo,j explain th e re lationship of WSME and WAP with TVET 
gra ci.uC\ t:e 'i ~) 

7. Would y ou COml11('! ll, the leve l of support you rece ived from WSME a nd 
WAP? 

8. How do you cornme ni (,h (' e ffort of concerned bodies to develop your 
interest to engaged in self-employment? 

9. In you r opin ion, what a re the major fac to rs th a t affect the inte rest of 
TVET grac:uales to become se lf-employed? 

10. How 0.0 you explain the local market accessibili ty to your 
product/ service? 

11. In your opinion, wha t are t he major proble m s (factors) that affect self­
empluy m ent of TVET graduates in your locality? 

12. Whf1.l' d o you sugges t for th e solution to these proble ms? 
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Interv iew G uide to A mh a r-a C redit and Savings In stituti o n and town 

Municipal ity Heads 

I . I-I ow far appropriate and the ru les and regulation of yo ur organization to provide the 

required support to TVET graduates? 

2. What do you say abo ut the committement and competency or employees of your 

organizat ion to do their duties regarding TVET graduates? 

3. To what ex tent the relati onship is strong between your organization and TVET 

co llege? 

4 . Would yo u comment the competency and interest of TVET grad uates to create their 

own job? 

S. Please, ex plain some important ru les and regulations of your organ ization regarding 

TV ET graduates? 

6. What are the ma jor requ irements that TVET graduates shoul d be ful fi lled to rece ive 

the service (support) they requ ired? 

7. What arc the major problems that affeet se lf-employment oflV I~T graduates in yo ur 

loca lity? 

8. What do yo u suggest for the so lutions to these prob lems? 



Interview Guide to Micro and Small Enterprises and Associations 

promotion office Heads 

1. How do you explain the competency, expenence and interest of 

employees of your organization to provide professional support to 

TVET graduates? 

2. Do you think that your organization provide sufficient support to 

TVET graduates? 

3. Please, explain what are the major servIces (supports) your 

organization provide to TVET graduates? 

4. What do you say about the relationship between your organization 

and TVET college regarding graduates? 

5. Do you have regular program to make meeting with graduates? If 

'yes', how frequently, and on what issues and problems you discussed 

with graduates? 

6. Would you comment the competency and interest of TVET graduates 

to create their own job? 

7. In your opini9n, what are the major problems that affect self­

employment of TVET graduates in your locality? 

8. What do you suggest for the solutions to these problems? 
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