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Abstract

The main purpose of this study was to undertaken an assessment of factors that affect self-
employment of unemployed graduates of government TVET colleges of ANRS. To this end, answers
to the basic questions pertaining to suitability of the rules and regulations of ACSI and town
municipalities, the level of support provided by WSME and WAP Offices, the relevance of the
frainings provided by the colleges and the availability of inputs such as market access, credit
access, premises etc., and measures to be taken were sought for. The research methodology
employed in this study was descriptive survey. Accordingly, survey questionnaires and interview
questions ilems were prepared and pilot tested and administered to a sample of 858 subjects
composed of 6 deans, 140 instructors, 600 trainees and 112 unemployed graduates. A total of 834
(97.2%) of the questionnaires were properly filled in and returned. In addition to this interview and
document analysis were made to collect the necessary information. Results obtained were analyzed
by using descriptive method such as percentage and chi-square test. The findings of this study
indicates that the rules and regulations of ACSI and town municipalities were not suitable, the level
of support provided by WMSE and WAP offices was low, the trainings provided by the colleges
were not relevani. Moreover, (rainees and unemployed graduates did not have the required and
Javorable attitude towards  self-employment. Thus, to alleviate the above problems,
recommendations were forwarded. Hence, all factors that negatively affect the effort of TVET
graduates of the colleges of the region should be avoid and hence make the environment favorable.
Besides, ANRS TVET Agency and the respective colleges of the region should be pay attention to
the relevance of TVET programs. To this end, the curriculum of TVET which is brought from MoE
should be adapt to the specific situation of the region and design in line with providing knowledge
and skills which are required by the local labour market. Hence, enable graduates to create their
own jobs.

Covil



CHAPTER ONE
Research Problem and Its Approach

1.1 Background of the Study
Technical and vocational education and training (TVET) is one of the most powerful instruments
for economic, social and political development. It is a means for enabling all members of the
community wisely use modern technologies and help to their problems. It has also a great impact in
producing skilled manpower that has substantial role in the development of the country. Hence,
many countries recognized the importance of TVET and have been taking different measures since

last three decades to maximize its effectiveness in their education system (UNESCO, 1999).

Specially, in developing countries, providing TVET is often posited as a cure for the large-scale
unemployment of young people that is a widespread and persistent social and economic problem.
The logic assumes that young people can possess specialized skill required either by employers or
for successful self-employment. However, with modern sector economic and employment growth
stagnant in many developing countries and declining in some, the capacity of self-employment to
generate productive employment is of intense policy interest (Middleton, Ziderman and Adams
(1993: 55). Furthermore, these Author s(1993: 55) stated as follows: |

Training as a solution to youth unemployment has not proven viable; this is because
in the absence of job opportunities, the acquisition of labor market skills does not
lead to enhanced employment: TVET alone does not provide jobs. The principal
causes of youth unemployment are demographic and macro economic, not lack of
skills. In many countries, wage-employment in the modern sector is small compared
with the number of people with post secondary education and (raining who are
entering the labor market, and the number of wages jobs is growing very slowly. In
many countries, there are many labor market entrants for every vacancy.

Thus, providing training alone could not be solution for unemployment, unless additional new jobs
are created. This is because in many countries particularly in developing countries, the supply of
skilled manpower exceeds the demand of the labour market in which wage employment has a big
share. On the other hand, now a day wage employment possibility is limited as compared to the
number of job seekers in many countries particularly in developing countries including Ethiopia.
Hence, unemployment becomes more chronic problem and sources of social and political instability

of many countries. This fact shows that training programs of training institutions of our country



need to focus and on prepare trainees mainly for creating their own job rather than seeking the

white- collar jobs.

The introduction of TVET program in the education system is, therefore, believed to be a strategy
to transform educations system so that it effectively combats unemployment by offering the youth
life skills that should not necessarily lead to wage employment but certainly to self employment
that may have significant role in economic development and solving the problem of unemployment
(Hoppers and Komba, 1995: 218). In relation to this, ESDP III (2005: 50) stated as follows:

The Government national development endeavor demands the supply of skilled
human power at different levels. The realization of this endeavor requires the entry
of young people into agriculture related job opportunities, including small scale
industries and strategies that encourage young people to become self employed
based on a firm education and training background, including training in a wide
variety of work related skills through TVET programs.
Based on the above idea, in the current Ethiopia TVET system, a number of TVET programs at
different levels are defined, which leads to different certificate levels. These comprise after
completion of grade 10 middle level trainings, after completion of grade 8 junior level trainings, as
well as basic level trainings accessible to school dropouts after completion of grade 4 (MoE, 2003:
3). The aim of all these programs is not only to train manpower for the development program that

the country is in process of implementing, but is also intended to prepare the trainees to create jobs

by themselves and contribute to the national development effort (MoE, 2002: 90-91).

To achieve these major objectives and hence make TVET be effective, the training programs should
geared toward producing graduates who can do things rather than who pass exams. Thus, the
effectiveness of TVET depends fundamentally on the extent to which trained graduates use their
skill in wage as well as self-employment.

However, the reality of the country shows a different thing. Due to lack of flexibility of the
curriculum, stagnant employment, mismatch between market demand and supply of skilled

manpower (Wanna and Beyene, 1996: 3), most of graduates are job less.

Similarly, Amare and Temechegn (2002:104) indicated that the profile of graduates of our
educational system including TVET has been in doubt by different stakeholders. This is because



their creativity, innovative and ability to solve the problem they faced were not real in the Ethiopian

context.

This situation is therefore, characterized by creating large number of unemployment, especially
among skilled and educated youths throughout the country and graduates contribution to the
development of the national economy is below expectation (Nigatwa, 1989: 4-5).

Further more,In recent years TVET institutions and colleges have been expand and hence large
number of graduates are being completed their training every year. On the other hand, the capacity
of modern sector to absorb a rapidly growing supply of labour becomes low. Consequently, the
problem has seriously worsened. In other words, since poor economy of the country cannot
adequately absorb TVET graduates, the problem becomes more serious (Yekunoamlak, 2000: 3).

. By the same token, there are 10 TVET Colleges and 12 institutions in Amhara National Regional
State. And large amount of budget has been allocating to these training centers since
implementation of the new TVET strategy begun in 2001. Hence, large number of trainees
particularly youngsters are being completed their training in each year. For instance in 2003, 1998
trainees were graduated in 10+1 level but only 368 (18.41%) of them were employed, out of them
only 1.05% were self-employed. This is because graduates prefer to remain unemployed till they
could be wage-employed, since there were many external problems which are negatively affect the
effort of graduates to become self-employed (Tracer study conducted in 2004/05 by ANRS TVET
Agency, see appendix C). To this end, the effectiveness of TVET system is in a challenging
situation. This is true in Amhara National Regional State.

As long as economy of the country cannot absorb all graduates, other alternatives that enable
graduates to create jobs by themselves should be considered and appropriate situation has to be
devised. But in reality, there is complexity of bureaucracy, and rules and regulations, and different
inputs by which graduates can create their own job such as access to credit, access to market and
obtaining business shelter or premises etc. aré not easily available. In addition to this, interest of
graduates, different environmental conditions, and culture of the society have their own negative

impact.

Hence, many TVET graduates remain unemployed for many years and exposed for several social
problems since the situation was not favorable to other employment alternatives other than wage

employment that is short in supply. Consequently, huge army of unemployed TVET graduates is

3



increasing from time to time and the effectiveness of the TVET system becomes a challenge at
national level in general and in Amhara National Regional State in particular. It is, therefore,
serious matter to all concerned bodies such as policy makers, manpower planners, educationalist

ete.

1.2 Statement of the Problem

Countries in the world recognized that developing human resource which coud be realize through
relevant education and training is a basic and an important factor to achieve economic and sdcial
changes. Hence,. schools everywhere are being asked to prepare the youth for the job of tomorrow,
and technical and vocational education and training (TVET) has an important role to play in this
process. The multidisciplinary nature of TVET and its supposedly close links to the world of work
make it one of the education sectors that contribute most to the training of skilled labor. It is a way
to employment and the possibility of social advancement. Technical and vocational education and
training is, therefore, considered essential because a country cannot achieve its economic and social
development without a skilled productive labor force that can meet the changing requirement of its

environment (Wanna, 2000;Wanna: 1999:60). .

Recently, many government and private TVET colleges are opened throughout the country. The
colleges aimed to produce capable middle level technicians for the labor market that economy
needs. It is also believed that the system helps to reduce the problem of unemployment (MoE,
2002). As a result, every year huge number of trainees are placed in, and are graduating from TVET
colleges. However, as to the student researcher’s experience (work experience in TVET
institutions) is concerned, most of TVET graduates are job less. Definitely this is the difficulty and
challenging situation-confronting TVET at the national level in general and in Amhara region in
particular, This reality is confirmed by the tracer study that was conducted in 2008 by the Amhara
National Regional State TVET Agency on 2005/06 TVET graduates who graduated from
government TVET centers of the region. This tracer study shows the following major findings that
indicate the employment status of the target Government TVET College graduates of the region in

2005/06.



Table 1: Employment Status of 2005/06 Government TVET Centre graduates in ANRS

Training Total number of | Employed Graduates Unemployed
Programs | graduates Wage employed | Self employed | Graduates
/Levels M F T No. % No. % No. %
10+1

408 959 1367 | 176 12.87 78 5.7 1113 | 81.42
10+2 ‘

994 1252 | 2246 | 788) | 35.08 207 9.22 1251 | 5571
Total

1402 | 2211 | 3613 | 964 26.68 285 7.89 2364 | 6543

Source: Amhara National Regional State TVET Agency

The finding of this tracer study indicated that only 26.8% and 7.89% of graduates could be wage
and self employed respectively .The remaining 65.43% of graduates were unemployed. This fact
shows that limited capacity of national economy of the country cannot absorb all TVET graduates
.On the other hand, due to many reasons; number of self-employed graduates was insignificant.
Thus, now a day depending on wage employment in modern sector is not the right way of strategy
in many countries particularly in developing countries like Ethiopia. This situation calls to pay
attention to the other possible alternative that enable graduates to be self-employed .This is because
providing only training is not an end by itself unless graduates could be employed.(Wanna; 2000;

Getachew, 2005:44).

In relation to this MoE (2005: 11) stated as follows:
IVET is an instrument for producing technician equipped with

practical knowledge, who unlike in the past, would be job creators

rather than expecting jobs to be provided by Government.
Generally, providing training without job opportunity is nothing more than waste of scarce
resources. Therefore, the government, TVET colleges, graduates, and the community should

understand the importance of self- employment for individuals and the development of the country,

Thus, the general objective of this study was assess problems that hinder self- employment of
Government TVET college graduates in Amhara National Regional State. In light of this, the

specific objectives of this study were:
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To assess the accessibility of credit, market, premises and other inputs to self- employment
of graduates.

To see the extent of suitability of legal frameworks, and management of different
concerned bodies to self- employment.

To assess the relevance of TVET training programs to self -employment.

To examine the attitude of trainees and graduates towards self-employment.

To assess the competence of TVET graduates to become self- employed.

To identify major problems and to suggest possible solutions in order to improve the

opportunity of graduates in self- employment.

Accordingly to meet the objectives of the study, the following basic questions were addressed as a

guide for treating the problems related to self- employability of graduates of Government TVET

College in Amhara National Regional state.

('S ]

What is the condition of rules and regulations, and readiness of ACSI (Amhara Credit and
saving Institution) and city /town municipalities to support graduates?

To what extent are woreda Small and Micro Enterprise (WSME) and Associations
Promotion (WAP) Offices supportive for graduates?

To what extent are training programmes of the TVET colleges relevant and employ labour
market information system to improve self-employment?

Do graduates acquire adequate skills and knowledge and have interest to create their own
job?

To what extent is the local market accessible to absorb the product and service of self
employed graduates?

What is the attitude of trainees and graduates towards self-employment?

1.3 Significance of the Study

Technical and vocational education and training for wage employment is becoming expensive,

since supply of labour exceed the capacity of modern sector. Hence, the rate of unemployment

among TVET graduates is increasing. Giving attention to self-employment is, therefore, very

sensitive and timely issue for TVET system of the country. And the study is expected to have the

following contributions:-



1. The study may provide some information about the current status of TVET programs in
relation to self-employment.

2. It helps to identify the factors that affect self-employment of TVET graduates.

3. It could have importance to provide some suggestions that used to take corrective measures
to alleviate the problems.

4. It may assist researchers by providing highlight for further research on self-employment of

TVET graduates.

1.4 Delimitation of the study

This research is delimited to Amahra National Regional State, this is because out of 269 TVET
centers, and 123, 557 TVET trainees of the country, 68 (25.8%) and 32, 717 (26.4%) of TVET
centers and trainees are found in this region respectively (MOE, 2007: 11). Hence, the findings of
this study may show the total picture of the problem on which the study is focused. The study is
also delimited to Government TVET graduates, because most of TVET graduates of the region are
Government TVET graduates (MOE, 2007: 95). In addition to this, the study is delimited to
Government TVET Colleges, since out of the total Government TVET graduates of the region,
most of them were graduated from Government TVET Colleges of the regidn. Moreover, 10+1 and
10+2 levels were chosen, this is because most of the Government TVET colleges of the region (7
out of 10) have been providing training at 10+3 level since September 2007 and hence most
graduates of the target colleges are trained in 10+1 & 10+2 levels and the problem was seriously

found at these levels.

The training fields covered by the study were building construction (wood work and construction),
manufacturing (General mechanics and machines), electricity/electronics and auto mechanics this is
because the target training fields comprise the largest number of graduates and they prepare trainees
mainly for self employment as compared to other training fields. Moreover, the research is focused
to study the factors that affect self employment of graduates such as accessibility of inputs (access
to credit, access to market, access to receive premises.), relevance of the trainings (practicality,
work relatedness, demand driven and labour market oriented of the trainings), competence and

interest of graduates, suitability of rules and regulations, and attitude towards self employment.



1.5 Limitation of the Study
It was extremely difficult to get unemployed and self-employed graduates. Therefore, the researcher

used to get the respondents through other respondents who found earlier.

Moreover, graduates record (address) and tracer study that conducted by the target TVET colleges
were not properly available and reliable due to various reasons. Hence, the researcher took the
required information particularly the findings of the tracer study of the target TVET college from

the regional TVET agency.

1.6 The Research Design and Methodology
1.6.1 Method:-

In an effort to investigate factors that affect self-employment, descriptive survey method was
employed. This is because the study intended to make detail description and analysis of current
factors that affect self-employment of graduates of Government TVET Colleges in Ambhara
National Regional State. Thus, the nature of the study needed wider description and investigation of
facts and opinion related with problems of self- employment of unemployed graduates. Further
more, the appropriateness of this method for describing what is happening currently and to get

detail information about the problem has been emphasized by Seyoum and Ayalew (1989:17).

1.6.2 Sample Population and Sampling Techniques
Amhara National Regional State has 11 zones (10 — zones and 1 — special zone) and 10
Government TVET Colleges currently being offered training. Out of the 11 zones, 6 (54.5%) zones
were chosen using purposive sampling techniques. The criteria used to select the sample zones
were:-
a) the presence of TVET colleges
b) the presence of TVET college/s that have large number of graduates who have no
any job /unemployed graduates.
¢) the presence of large number of graduates who graduated with the trades on which
this study focused.
d) long experience of TVET colleges in offering of training.
Therefore, two zones (Wagehemera and Kemessie) were excluded because they had no any

government TVET Colleges and the other two zones (Western Gojam and Awi) were also not

§



included in the sample zones because of two reasons, first they are found within short distance from
their neighbor zones (Eastern Gojam and Bahir Dar). Second they have TVET Colleges that are
new and have small number of unemployed graduates as compared to TVET Colleges of their
neighbor zones and hence select Eastern Gojam and Bahir Dar zones so as to make coverage area of
the sample zones balance and at the same time to focus on the zones where the study problem is

found more seriously.

Moreover, South Wollo zone exclude from the sample zones because of two reasons; first it is
found between north Shewa and north Wollo zones and hence select these two zones (north Shewa
and North Wollo) as sample zones so as to make balance the coverage of the samples. SecondJ
TVET colleges which are found in these two sample zones have large number of graduates who are
unemployed at the same time specialized in the fields of study on which this study is focused.
Consequently one college from each zones i.e. 6 (60%) out of 10 Government TVET colleges of the

region were chosen using purposive sample technique.

Hence, the student researcher included: D/Berhan, Woledia, D/Tabor, Gondar, Bahirdar and
D/Markos Government TVET Colleges for the purpose of this study.

The sources of data were: trainees, instructors, deans, counselors, former graduates (both self-
employed and unemployed), woreda heads of Amhara Credit and Saving Institution (ACSI), Small
and Micro Enterprise (SME), and Associations Promotion (AP) Offices. Moreover, city/town

municipality heads were included. So that, sampling techniques to be used were as follows:-

Since, the number of deans, counselors, heads of ACSI,WSME ,WAP and town municipalities was
small in number, the availability sampling technique was employed to incorporate all deans,
counselors, woreda heads of ACSI, Small and Micro Enterprise and Associations Promotion

Offices, as well as heads of city/town municipalities.

To collect data from trainees who were in different programs of 2007/2008 academic year, the
researcher was first use stratified sampling technique by making strata of 10+1 and 1042 levels of
programs, and the four types of trades on which the study is focused to ensure that ideas of trainees

from all areas and levels of training are incorporated. And then, in order to guarantee fair



representation of each group, the researcher was employ simple random sampling technique that

may help to draw the sample respondents from each field of study.

In order to ascertain representation, 588 (31.4%) out of 1872 of trainees were included in the
sample through stratified sampling techniques by making four strata based on the field of study/
trades in which the instructors currently are being offered training. And then, in order to guarantee
fair representation of each group, the researcher was employ simple random sampling technique
Accordingly, 177 (30.1%) trainees in building construction, 197 (33.5%) in manufacturing, 131
(22.27%) in electricity/electronics and 83 (14.13%) in auto mechanics made up of the sample

trainees.

The other group of respondents comprises 417 TVET College instructors of 2007/2008 academic
year. Out of these, 138 (33.09%) were included in the sample. Based on their distribution in
different fields of study, the student researcher first use stratified sampling technique to ensure that
ideas of trainers from all areas and levels of training were incorporated. And then, in order to
guarantee fair representation of each group, the student researcher employed random sampling
technique that may help to draw sample respondents from each field of study. Accordingly,
54(39.14%) instructors from building construction,46(33.33%) from manufacturing,13(9.42%)
from auto mechanics and 25(18.11%) from electricity/electronics made up of the sample

instructors.

Since it was quiet difficult to find all previous graduates (unemployed) of the colleges, by using
snow ball sampling technique, and consulting graduates document, the data were collected from

102 graduates who are unemployed and are living within the towns where the colleges are located.

1.6.3 Data Sources
The data for the study were obtained from both primary and secondary sources. Primary data were
collected from respondents: trainees, instructors, deans, counselors, graduates (both self employed
and unemployed), heads of woreda Small and Micro Enterprise and Associations promotion,

City/town municipalities, and representative of Ambhara credit and saving Institution in the woreda.

Secondary data were obtained from relevant books, journals, and legal documents. Moreover

reports, policies, stfategies, programs, and other relevant documents of the colleges were reviewed
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to obtain pertinent data such as the number, level, filed of study and self employment status of

graduates, and the number, qualification and service year of instructors, deans and counselors.

1.6.4 Instruments of Data Collection
Questionnaires, structured interview and observation were used to gather relevant information for
the study. To gather relevant data from the respondents, questionnaires were employed, this is
because it helps to gather data about the situation, practices and problems from large number of
respondents. Accordingly, questionnaires were employed for unemployed TVET graduates,
instructors, trainees and deans of the target TVET colleges. In order to get all the possible

information from the respondents, the questionnaires included both open and closed ended items.

In order to get additional information, structured interview was prepared for heads of offices, self-
employed graduates and college deans and counselors. Besides the student researcher was used

observation and consult different TVET college programs and documents.

1.6.5 Procedures of Data Collection

The data gathering instruments were designed on the basis of the reviewed literature and the
intended data to be collected. In order to test the validity of the questionnaire, pilot test was
employed and fifteen questionnaires were distributed to trainees of Debreberehan TVET college
who followed their training in the new TVET curriculum and for fifteen instructors of the same

college.

On the basis of the feed back of the pilot study some vague statement were made clear and four

unnecessary questions were rejected.
Moreover, the questionnaire which were filled by trainees and unemployed graduates were written

in Ambharic, this was because doing so would make the questions easier and clear to the respondents

who might have difficulty in understanding English.
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After correcting the pilot tested questionnaires, the actual distribution was followed and close
supervision was exercised to ensure the questionnaire filling process conduct in the way to receive

reliable and dependable data.

To maximize the quality of the response and the rate of return, the time convenient for respondents
was arranged. The student researcher himself was made the objectives of the study clear to all
sample respondents at the time of the questionnaire administration. In order to avoid confusion and
to make the administration ease, a close follow up was maintained to correct problems that may

arise during the filling of the questionnaire.

1.6.6 Data Analysis
Different methods of analysis relevant to each variable were employed to analyze the data gathered.
Accordingly, appropriate analysis tools such as percentage and chi-square test were employed.
Percentage was used to determine the relative standing of sample population such as age, sex,
academic qualification and fields of specialization. The chi-square was employed where nominal
and ordinal scales of measurement were used.
For all statistical tools, the statistical significance was at 0.05 level to tolerate error that might

come due to chance.

1.7 Definition of Terms
Government Training Colleges:- means public or one own by government to which a pre-
accreditation license or an accreditation certificate is issued by the appropriate accrediting

certificate authority to engage in the provision of technical and vocational education and training
(Federal Negarit Gazeta, March 1, 2004, No. 391/2004: 2553).

Graduates:- an individual who has satisfactorily completed all requirement of an educational

program and has been awarded a diploma or certificate (Good, 1973: 264).

Self Employment .- the state of earning income directly from one’s own business, trade or profession

rather than as a specified salary or wage from an employer. (Morton, 1996: 2060).

Technical and Vocational Education and Training:- refers to all form and levels of Educational
process involving, in addition to general knowledge, the study of technologies and related sciences
and the acquisition of practical skills, know-how, attitudes and understanding relating to occupation

in the various sectors of economic and social life (UNESCO, 1989: 2).
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1.8 Organization of the Study |
In the view of the main objective and coverage, this study is divided into four major chapters.
Chapter one presents the problem and its approach. Chapter two treats review of literature. Chapter

three deals presentation and analysis of data. F inally chapter four contains summary, conclusions

and recommendations.



CHAPTER TWO

2 Review of Related Literature

2.1 Problem of Unemployment and Youth
Most developing countries including Ethiopia have a high population growth rate, which has
resulted in a situation where over 20% of the current population is young people. Many young
people leave the formal educational system each year, but only a small percentage of these school
leavers find employment in the formal sector. The remainers become part of a growing
unemployment problem. The effort and time spent by these young people to become educated and
employed is of little value unless they can find employment and use their knowledge and skills

productively (Neck and Nelson, 1987: 98; Central Statistical Agency, 2005).

This part of review of literature, therefore, discusses about this burning issue of our country i.e.

current situation of unemployment, its consequence on youths particularly on TVET graduates.

2.1.1 The Current Situation
Ethiopia accounts for the largest youth population in sub-Saharan Africa and the lack of
employment opportunities for Ethiopian young people is among the critical developing challenges
facing the country and a key barrier to national efforts towards millennium development goals

(Guarcello and Rosati, 2007: 1).

The absolute size of the national labour force was an estimated 32.2 million people in 2005, up
from an estimated 12.9 million people in 1984. The total labour force is projected to double again in
the next 25 years, which will place a huge strain on the labour market even under the most
optimistic growth scenario. More than 80% of the labour force is employed in subsistence
agriculture, with little difference in labour force composition between young people and adults.

Most employed persons are informal sector casual workers (Central Statistics Agency, 2005).

Furthermore, the proportion of young people in the overall population has gone up over the last two
decades. The 15-24 years cohort represented about 14% of the population in 1984 and about 20% of
the population in 2005. The youth populations projected to grow in absolute terms from about 15

million in 2005 to 26 million in 2030, but will remain at about one-fifth of the overall population
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during this period, out of the total number of young people of the country 50% are unemployed

(Central Statistical Agency, 2005).

Similarly, Amhara National Regional State population accounts 19, 122,516. Its youth numbering
around 5,218,640 (27.3%) of the nations and 682,822 of these live in urban areas where as 4,535,
818 of them live in rural areas. However, out of the total number of unemployed/job seekers of the
region, 68.55% are youngsters whose age ranging from 18-29 (The Ethiopian Herald, 20 Dec.2007;
Amhara National Regional Bureau of Labour and Social Affairs, 2007: 18).

These evidences show that unemployment of youth at national level in general in Amhara National
Regional State in particular is a burning and timely issue, and urges attention from concerned

bodies to solve the problem.

2.1.2 Consequence of Unemployment on Youth
It is often stated that a nation young people represents its future. It should naturally follow then
those countries which provide their youth with appropriate knowledge and skills as well as
productive work experience, are lying or renewing the foundation for future economic and social
well being. Therefore, it must be regarded as cause for serious concern that, in recent years, against
the backdrop of the global economic crisis, young people in increasing numbers have found

themselves out of work and sometimes running out of hope (Nigam, 1986: 81).

Moreover, the young are the last to arrive on saturated labour market that is incapable of absorbing
new labour because of labour absorption has become one of the most intractable problems in Africa
including Ethiopia. The first to suffer from a weak labour market are the youth. As new comers,
they are the ones who fail to secure gainful and productive employment because of the stagnation
on the labour markets. As a consequence, they are bearing the burnt of the current employment
crisis. The most vulnerable categories of youth are the teenagers, young wémen, and the educated
youth. Adolescents are vulnerable to unemployment than young adults; and unemployment is

highest among the educated youth (ILO, 1990: 109).

Similarly, the United Nation Department of Economic and Social Affairs (2006: 3) stated that
people aged 15 to 24 are only a quarter of the worlds working population but they comprise half of

its unemployed. Across the world the young remain more prone than other age groups to work
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longer hours for lesser pay with little job security. In economic up turn, they are the last to be hired,

and in down turns, the first to be fired.

Thus, young people are the most threaten social group by unemployment and requires much
attention to solve their problems. Hence, government and other concerned bodies have to do much
in order to make more opportunities for job. This is because without opportunities for young people
to earn a living, intergenerational cycles of poverty will persist, further affecting societies already
made vulnerable by HIV/AIDS, and food in security. In relation to this (Neck and Nelson, 1987:
67) stated as follows:-

In the developing world, the first priority will be to create jobs for the large masses
of young people. This will have o take precedence over nationalist pride and
traditional beliefs, slogans, sentiments, and resentments. It is a matter of survival
and survival has priority.
Generally, lack of job opportunity for the young is an appalling waste of human resources, energy
and creativity. This problem of young people assumes, therefore, special urgency training,

education and above all new job creation in the case of developing countries including Ethiopia

because of the particularly rapid growth of the already large young population (AU, 2007: 10).

2.1.3 Consequence of Unemployment on TVET Graduates
Unemployment among young people who have received TVET training and certificate seems
today, in the great majority of developing countries, including Ethiopia, to pose a very serious
problem which is challenging preconceived ideas about the general question of unemployment
among young people. Only a few years ago, the question of unemployment principally concerned
young people who had little or no education, and the classic theory blamed insufficient training for
the difficulties experienced by these young people in finding jobs. Now the increasing numbers of
young unemployed in a new category “graduates”, have revealed the need fundamentally to rethink

the whole problem (Morio and Zoctizoum,1980: 1).

The problem of unemployment of graduates may have so many causes, such as demographic factor,
miss match between demand and supply of labour force, lack of employment-relevant training and
inability of modern sector to absorb all graduates are among others. In order to solve these
problems, the close interaction between employment and TVET makes it essential for the two to be

considered simultaneously. Thus, it seems pointless to provide TVET without the certainty that it
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will lead to employment. And hence, graduates may face with multidimensional problems which

are arise from unemployment

(Getachew;2005:45-50).

Unemployment among graduates means lost what invest in human resources, lost individual
identity, and of social life or the problem may arise in relation to occupation and social position of
each graduate in the community. Moreover, it may also lead to question of usefulness to society,
and traditional value. And above all, it may affect their hope to earn more money to support their

families and to be independent (Standing, Sender and John: 1996: 23).

Therefore, in order to make effective TVET system and hence it enable graduates to be employed
(wage or self), it is important to evaluate the system from the perspective of its effectiveness based
on the employment related criteria. The criteria may include the percentage of trainees in gainful
employment after training, how long after training it takes to be employed, employers’ satisfaction
with the performance of graduates, and the relevance of training to actual employment etc (AU,

2007: 9).

2.2 Types of Economy/Sectors and Employment
Generally speaking, economy of a given country may categorize into formal and informal. And
individuals who are unemployed may have an opportunity to enter in one of these categories

(Middleton in Getachew ;2005:42).

Thus, job seekers may have an opportunity to be employed either in the formal employment or in
the informal employment. To end this, job seekers may receive skills through different ways
including formal TVET. The type of skills they acquire may determine the type of employment they
received. These are: wage employment in the modern sector that consists public and private sector,
and self-employment that consists different forms in the informal sector (Middleton in Getachew,

2005: 42). Each of these categories is separately discusses below:-

2.2.1 Formal Sector
It 1s part of an economy that is regulated by government authorities, particularly in the areas of

contracts and company law, taxation, and labour law. In this sector, enterprises are subject to formal
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regulation and oversight. In relation to employment opportunity, it may involve employment in
public (government or private) enterprises. But in most developing countries including Ethiopia the
capacity of formal sector to absorb a rapidly growing supply of labour has always been constrained
by the relatively small size of the modern economy and by budgetary limits to the number of person

who can be employed by the public sector (ILO, 2003: 79; Ziderman in Getachew, 2005: 42).

Hence, according to ILO (2004: 80), in sub-Saharan Africa, employment in the informal economy
is common. In many African countries, less than 10% of the labour force is employed in the formal
economy. The other 90% are self-employed in the informal economy. Moreover, Nigma (1986: 89)
and Yekunoamlak (2000: 16) stated that in view of the size of the employment problem in the urban
setting, the informal sector in which self employment accounts for largest share must be viewed as
a principal source of employment, and its schemes came in to scene so as to complement the formal

sector.

2.2.2 Informal Sector
The informal sector is defined as ‘activities whose structures are not known: As regards the
composition of the labour force, it is highly dependent on family labour. Its scope ranges over the
whole spectrum of economic activities. Its made of production also varies, from the one-man firm
selling a daily stock of every day needs to firms using simple tools. It is a part of sector of an
economy that guarantees a livelihood to millions of people who would otherwise lack the means of
survival. As a result it is acknowledged to be the corner stone of employment creation in most

developing countries (ILO, 1984: 1, 45).

Similarly, Hope (2001:25) and ILO (1999:13) stated that the informal economy originally emerged
as small enterprise activities in response to the problems of survival associated with rapid
urbanization and unemployment in most African countries. It is, therefore, the major source of
creating work mainly in developing countries including Ethiopia, this is because it consists micro
and small enterprises which are labour-intensive and require low capital. ILO/JASPA (in
Middleton, Ziderman and Admas ,1993: 125), likewise, confirmed that by and large it accounts for

60% of the urban labour force in most African countries.
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To sum up, since most people in developing countries including Ethiopia are poor and there is a
rapid growth of population, one of the alternatives that these peoples can be engaged and create
their own income is through the informal sector which is labour intensive and require low capital.
This is true in most large and small cities and towns of our country that involve large portion of
poor people who are engaged in different informal activities such as shoe polish, selling bread,
enjera and other different commodities on the street etc, even though, its insignificant share in the
national economy is low. Consequently, despite its insignificant contribution to national economy,

it is the major source of income and means of survival for millions of poor people in Ethiopian.

2.3 Meaning of Entrepreneur and Entrepreneurship
The evolution of these two concepts have generated many definitions, but perhaps a recent

meanings/definitions given by some authors are used for the purpose of this study:-

2.3.1 Entrepreneur
An entrepreneur may be define as a person who is able to look at the environment, identify
opportunities to improve the environment, marshal resources, and implement action to maximize
those opportunities. In non-work situation, entrepreneurs may be considered those persons who

improve social and economic condition in local communities (Neck and Nelson, 1987:7).

Similarly, Holt (1992: 7), stated that the term entrepreneur may be properly applied to those who
incubate new ideas, start enterprise based on those ideas and provide value to society based on their
independent initiative. Moreover, entrepreneurs have vision for growth, commitment to
constructive change, persistence to gather necessary resources, and energy to achieve unusual

results.

It can, therefore, be inferred that any person who have initiative and skills can be entrepreneur. And
it is one of the alternatives to make more job opportunities to the people who are unemployed

including young TVET graduates.

2.3.2 Entrepreneurship
Entrepreneurship is the dynamic process of creating incremental wealth. This wealth is created by

individuals who assume the major risks in terms of equity, time, and/or career commitment of
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providing value for some product or service. The product or service itself may or may not be new or
unique but value must some how be infused by the entrepreneur by securing and allocating the
necessary skills and resources. Thus, it is the process of individual awareness and understanding of
circumstances and hence transforms the available resources in to useful goods and services by
which the local customers able to somewhat satisfy their needs. The entrepreneurs becomes,

therefore, change agent ( Holt, 1992: 3).

In light of the above discussion, one may summarize that entrepreneurship is the processes and/or
activities that under take by individuals who are risk takers, decision makers, aspired to wealth, and

manage resources to create new enterprise (Neck and Nelson, 1987: 10).

2.3.3 Entrepreneurial Personality

There are some ftraits that have to possess by successful entrepreneur. Different authors used
different traits in order to measure whether the individual is successful entrepreneur. But there are
some common entrepreneurial traits, which are used by most writers to select successful
entrepreneurs. According to Holt (1992:10) the followings are the major and common
characteristics of successful entrepreneurs:-

- Self confidence and optimistic

- Able to take calculated risk

- Respond positively to challenges

- Flexible and able to adapt

- Knowledgeable of markets.

- Creative and need to achieve

- Take initiative

- Perceptive with foresight

- Responsive to criticism.

Neck and Nelson (1987:25), likewise, stated that risk taking, positive self-concept, initiative and
independence, problem solving, hopeful about future, searching the environment, are the major

characteristics of successful entrepreneurs.
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The teaching of these entrepreneurial traits can, therefore, be helpful in developing the potential of
peoples. It is also a way of mobilizing individual and group talent, energy and time to promote
economic and social goals and to be successful in the area of business in which the entrepreneurs

engaged.

This can be realize by inviting role models of self employed graduates in order to share their
experience, by making the entrepreneurship course more practical for instance using simulators and
by providing the information of success story in the area of entrepreneurship through different
means such as disseminate pamphlets, visiting model firms and showing video cassette which is

already practiced in most TVET colleges and institutions of ANRS.

2.4 Self Employment and Employability
2.4.1 Meaning of Self-employment
Self-employment refers working for oneself. Mostly it is found in the informal economy. However,
it is also found in the formal economy that may be significantly contributes to economy of the
countries. Thus, informal economy constitutes higher proportions of self-employment where as
formal economy involves smaller proportion of self-employment. Hence, in many countries, 60%
of manpower which is found in the informal economy constitutes self-employed individuals (World

Employment Report of 2004/05 in Yekunoamlak, 2006: 241).

Similarly, ILO (1984: 9; 1990 b) stated that it is one of the area of employments that self-employed
individuals are engaged in some kind of economic activity from which they directly receive the

rewards of their labour, either in terms of output itself or profits from the sale of the out put.

Thus, it is a kind of an employment which is found or created by an individual or group of peoples
(members of cooperatives) or family members who are the owner and at the same time employee(s)

of the business (firm). And they are not wage/paid earners.

Self employment may involve in variety of jobs/business areas in which self-employed individuals
can engaged such as retail operations, provision of services, agriculture and small scale

manufacturing etc (Cave in Yeknoamlak, 2006: 241).
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According to (ILO, 1985: 41) in the case of Ethiopia most of self-employed in urban areas are
engaged in micro and small enterprises. In connection with this, it is to be noted that very often in
Ethiopia micro and small enterprises are informal. However, recently the Government has taken
measures for the formalization of informal operators and tried to create an enabling legal and

institutional environment, and provides support service.

Yekunoamlak (2006: 62), likewise, stated that when the productivity and capacity of self-employed
who are found in the informal economy improves through different means, they will be transformed

into the formal economy in a form of small enterprises and gradually may shift to large firms.

This shows that self-employed individuals may usually found in the informal economy at the
beginning of their existence and after some time they may transfer into the formal economy and
hence, even they may be able to create job opportunities to others.

Generally, self-employment is one of the alternatives for unemployed individuals. Even though, it
may found in the formal sectors, mostly it is found in the informal sector, this is because it is
usually created by the individuals who have shortage of capital and hence they can not perform
their business in the formal sector which needs some legal requirements such as license, labour law,

taxation and structure etc.

2.4.2 Meaning of Employability
Employability refers to a Pearson’s capability of gaining initial employment, maintaining
employment, and obtaining new employment if required (Layard, Nickel and Jackman,
1991:12).Similarly, summers (1990:279) stated that employability is the combination of factors and
processes which enable people to progress towards or get into employment,- to stay in employment

and to move on in the work place.

In relation to this Robinson, Riordan and Rosas (in Yekunoamlak ,2006:143) pointed out that the
type of skills the individual possess may determine the opportunity of an individual to be employed.
Thus, training centers may provide employability skills or job specific skills or both. Employability
(generic skills) refers to the skills that are basic and found at any level and types of jobs and they

are substantially important to the individual to be effective in his /her occupation /specific job skills.
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On the other hand, job specific skills are the skills that are used for a particular job /occupation.
Thus, it is used only to specific job to which the skills are designed.

This shows that make trainees be specialized in specific job skills does not a guarantee that enable
them to be employed. In other words, the trainees who equipped with technical skills as well as
employability/generic skills have more opportﬁnity to be employed.

Therefore, in order to improve employability of graduates, TVET centers have to make sure that
their trainees received employability/generic skills together with technical skills. This can be realize
through different means such as role playing, simulation, make the training /learning environment
similar to work place etc. And hence trainees may equipped with employability /generic skills such
as punctuality, ability to communicate, decision making ability, willingness to work hard etc(

Oxenham, Noah and Eckstein, and Cotton in Yekunoamlak, 2006 : 146)

2.5 Work Behavior
Work behavior is the characteristics of work place which is the result of personality variables of
employees who are the members of the organization. Personality represents a stable set of
characteristics and tendencies that determines the behavior of people (Steers, 1991: 33). It refers to
cthical attitude of the employees towards the work done, the sense of loyalty towards the
organization and discipline which is written as well expressed implicitly in the norms and ways of

working (Tripathin in Yekunoamlak, 2006: 211).

Similarly, Streumer (2006: 285-286) pointed out that work behavior is the characteristics of
employees. And employees with good personality traits could be characterized as critically
reflective. They are those who ask such questions as why are things organized like this? Can the

work be done more efficiently? and why do I work like this? etc.

There are some personality traits which are common to most of employees, even though, they are
too much. According to steers (1991: 31) there are five major traits that seem to be relatively
important for work behavior. These are:-

1. Self-esteem:- it is how we see our selves as individuals such as about our confidence,

successful, attractive and our friends (others) worthy to us.



2. Locus of Control:- it refers to the tendency among individuals to attribute the events affecting
their lives either to their own actions or to external forces, it is a measure of how much
individuals think to control their destiny.

3. Introversion-extroversion:-

- Introverts tend to focus their energies inwardly and have a great sensitivity to abstract
feeling. |
- Extroverts direct more of their attention to other people, objects, and events.

4. Authoritarianism and Dogmatism
- Authoritarianism refers the extent to which a person believes that power and status differences

are appropriate within hierarchical-social system such as organization.

- Dogmatism is a closely related term that essentially refers to the rigidity of a person’s beliefs.

()]

Dependability:- refers to the extent to which a person tends to pay attention to external
environment,

Similarly, Streumer (2006: 289-293) stated that reflection on oneself in relation to the job, learning

from mistakes, vision sharing, asking for feedback, sharing knowledge, and awareness of

employability etc are the personality traits among others.

In relation to this Knduson (1986: 64) pointed out that work behavior of an organization is largely a

product of the personalities of its employees. These personality traits make the work behavior of an

organization and show the particular tendencies a person has to feel, think and act in certain ways.

Thus, personality of individuals (employees) determines the organizational behavior that may
describe how individuals and groups act in an organizations and how organizations respond to their
environments. In other words, work behavior of an organization determines the kind of work
environment and success of an organization. Moreover, if employees behave in such a way that
shared a common personality traits, they would have common values, beliefs, norms that influence
the way they think, feel and behave towards each other and toward people out side the organization
what we call it organizational culture that distinguish the organization from other organizations

(Drummond, 2000:230).

This shows that an organization that has employees who have desirable personality traits can have
good organizational behavior and culture which are substantially important for the achievement of

both organizational and individual goals. Similarly, there are some distinguish desirable personality
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traits that any entrepreneurs including TVET graduates should fulfill. Prime among the qualities of
personality of entrepreneur is a commitment to excellence. Successful entrepreneurs value
excellence; they demand high performance from themselves and will not be satisfied with less.
They aim accomplishment of worthwhile and challenging tasks. Their vision seem to stimulate an
inner drive for making their dreams come true. They find a special joy in winning for them

achievement is an end itself (Kuriloff, 1988:67).

From the above discussion one can infer that the new employers including TVET graduates who
would be engage in the labour market should have desirable personality traits which are important
for the success of the organization and themselves. Hence, the education system, particularly TVET
is expected to create favorable situation to develop desirable work behavior or ethics together with

job specific skills and generic/ employable skills (Fallows and Weller in Yekunoamlak, 2006: 21).

To sum up, work behavior is one of the important aspects of organization that may have
contribution for the success of the organization and employees. And graduates particularly those
who aspired to be self-employed should have desirable entrepreneur personality traits, which have
substantial importance to be successful in the process of creating their own job. These personality
traits could be develop through the training offered by TVET centers such as inviting the former
TVET graduates in order to share their experience how they could be successful entrepreneur,
making the work place like environment in the college and providing serious attention to the proper

implementation of entrepreneurship and apprenticeship trainings.

2.6 The Role of Self-employment
A distinguishing characteristics of the labour markets in developing countries is that a large
proportion of these countries jobs is not found in the wage labour market rather informal sector
particularly self-employment constitute a substantial part of employment. It plays a significant
economic role in the urban as well as rural areas of African countries including Ethiopia by
producing goods and services in conformity with the needs of the population (ILO, 2004: 247,
Richard, 2001: 14). |

There is, therefore, a big potential that large number of peoples can join to the world of work in this

sector of the economy; through which they can secure their livelihood.
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Thus, it has significant role in economic development, poverty reduction and solving other social
problems of developing countries since it is labour-intensive and requires low-capital used in self-

employment establishments to create jobs (ILO, 2004: 27 ; Bruch and Hiemenz, 1984: 15-17).

2.6.1 Role of Self-Employment in Economic Development

In developing countries, where there are shortages of capital, managerial resources, and skilled
labour, the promotion of self-employment may be an important approach to economic development.
It involves adapting imported equipment to meet local needs or producing entirely new capital
goods which are relatively labour intensive. Moreover, it is believed to be a substantial contribution
to income generation, particularly for low income population groups (Neck and Nelson, 1987 : 5).

In this connection, ILO (1999:21) forwarded a related idea that self-employment empowers people
to make choices and promotes cohesion and stability of societies. It was indicated that in Ethiopia
there is large number of self-employed that produce roughly 50% of the total out put. Wage
employment must, fherefore, be supplemented by efforts to expand productive employment

opportunities in self-employment and hence growth income pre capita is to be achieved.

2.6.2 Role of Self-Employment in Poverty Reduction
Employment creation is now beginning to recognize as a means of reducing poverty. So that, the
new emphasis is given to the formulation of poverty reduction strategy programs particularly
enhance national attention to employment creation in developing countries. This is because poverty
is caused by inadequate incomes, and incomes result in most societies from employment;
employment creation is thus perceived as the main goal of most poor countries and self-
employment is believed to be a fruitful source of job (ILO, 2004: 27; Harper, 1984: 10-11). Self-
employment in Africa, therefore, is directly responsible for the improvement of the standard living
of large numbers of people, since the largest part of the economy in Africa is informal (AU,

2007:11).

Reinforcing the view AU (2007:2) pointed out that there is now a fresh awareness among policy
makers in many African countries and the donor community of the critical role of makes
employment opportunity in poverty reduction. As a result, they are trying to provide employable
skills that make peoples be able to create jobs through TVET and other forms of training.

Therefore, many African countries in their poverty reduction strategy documents intend to develop
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TVET to facilitate integration into the labour market and emphasize the need to promote self-
employment. This is because the key to poverty reduction is economic growth and the creation of
employment for all, and poor people without employable skills cannot benefit from the poverty

reduction potential of economic growth.

To sum up, self-employment constitutes large part of the people in developing countries like
Ethiopia and it is become increasingly important for poverty reduction. This is because, it is a major
source of the income of the people particularly the poor people who cover large part of the
population in developing countries. Thus, without improve the capacity of these people to generate

income; it is difficult to minimize poverty.

2.6.3 Role of Self-Employment in Solving Social Problems

Most developing countries particularly African countries face difficulties in providing adequate
employment for their rapidly increasing labour force. This is because the formal sector can not
absorbed all labour force which is increasing more from time to time. Moreover, the informal sector
which is labour intensive and hence has a remarkable capacity to absorb large portion of the labour
force was not received adequate attention by governments. As a result many social problems
including unemployment are now challenging for many developing countries (UNESCO, 1983:8;
Bruch and Hiemenz, 1984:12).

To reverse the situation, countries are now beginning to implement alternative development
strategies which are aimed at reducing unemployment and redistributing economic opportunities
and benefits more equitably among social groups with in a country. A primary means of achieving

this goal may be prepare people for self-employment through training programs.

Thus, because large part of the people who are poor are engaged in self-employment, it is a sector
of the poor, by the poor, for the poor. In consequence, the sector caters to the needs of the poor in
terms of food, clothing, and housing. Moreover, most of the self-employed derived feelings of self
worth and status from their business, derived feelings of moral satisfaction, and independence,
found interest from their business, and strengthen family cohesion and allowed the owner to

provide employment for their family (Metcalf, Madood and Virdee, 1996: 123-124; ILO, 1984: 10).
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2.7 Attitude Towards Self-Employment
What people do depends to a great upon what people believe in words and actions stem from
concepts and attitudes. Positive attitudes have powerful impacts and can change ideas, allocation of
resources and orders of priorities. Thus, the attitude of individual who engaged in self-employment
and other supportive bodies is an important element in order to startup and be successful in
business. However, there are some attitudinal problems which inhibit self-employment during the
process of start up self-business of TVET graduates, such as lack of awareness and little attention
given to self-employment, despite, it has great contribution to the development of individual
graduate and to the country as a whole (UN, 2006: 15).Therefore, in the following few paragraphs,
this part of review of literature discussed about the attitude of TVET trainees and graduates, parents

and the local community.

2.7.1 Attitude of Trainees and Graduates
Each developing countries hopes for creating jobs lie in small firms and in self-employment. In
their case, education systems are not only faced with problem of disseminating knowledge and
technical skills, but even more with the problem of developing attitudes and patterns of behavior, in
particular self-confidence, willingness, interest and initiative to engage in self-employment after
training has completed (Frost in Metcalf, Modood and Virdee, 1996: 167). In other words, acquire
only knowledge and skill is not a guarantee to graduates to be self erﬁployed, rather having
effective work habit, desirable work attitudes, initiative as well as confidence which make the
individual ready and have interest to self—employment are important to start up their own business

and be successful later on.

However, in reality most trainees in our TVET system start their training by assuming that they will
be wage earner and hence they do not have interest and psychological readiness to create their own

job after the training has been completed.

It is important, therefore, that the TVET educators take cognizance developing good work habit and
positive attitude as an important factor in addition to psychomotor skill development in their
trainees. Thus, development and success in job creation is not completed until both skill and
effective work habits and positive attitudes have been learned and developed effectively (Tuijnman,

1996: 45).



2.7.2 Attitude of Parents
Family support is important in many ways, through helping with finance, providing advice, and
other support in the business. This can be realize only if they are aware and have positive attitude
towards self-employment. However, most of them send their children after they tried any other
alternatives and hence they see TVET as to keep low academic achievers. Moreover, they give
more attention and respect for those who are white collars (office civil servants) rather than blue
collars. And most parents expect their children become wage employed and hence they do not
provide adequate support for their children who are graduated and intend to be engaged in self-

employment (UNESCO: 1983: 27).

2.7.3 Attitude of the Community
Positive attitude of the community may enhance the motivation of individuals to be self-employed
and hence boost their level of achievement and confidence, and develop the right attitude and
behavior toward self-employment. However, due to the attitudinal problem of our community
towards self-employment that is provide more respection and appreciation to white collar rather
than blue collar, the community does not encourage and provide the required moral and other
supports to graduates. Hence, most graduates of our TVET system are not motivated to start up
their own business. This situation calls give attention to make the community which able to

appreciate and encourage self-employment.

In this connection, ILO (2004: 95) and Neck and Nelson (1987: 101) stated that in order to make
the community that appreciate self-employment, entrepreneurship concept must be integrated into
all educational programs at all educational levels. Moreover, it is necessary create an environment
that favor initiative, enterprise creation, productivity, reward successful self-employed. This can be
realized through awareness raising campaigns about the value of self-employment for self survival
and development of the country. In this awareness-raising, two mutually supportive approaches
may be used:-

i. Generally awareness-raising campaign (TV programs, news paper articles, seminars, workshops

etc.) and
i1. Integrating the importance self-employment topic into the curricula of échools and universities

as well as TVET centers.
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Similarly, Metcalf, Modood and Virdee (1996: 145) contended that good culture and positive
attitudinal orientation of the community towards self-employment is one of the pushing factors to

entering self-employment.

Therefore, by taking into consider its potential contribution to the achievement of the social and
economic goals of the country; it must over come the limitation and difficulties which are arisen

from the attitudinal problem of the community towards self-employment.

2.8 Pre-requisites for Self-Employment
Trainees may acquire the required knowledge and skills that make them graduated successfully and
be self-employed. Despite these benefits, there are also many external constraints that they face to
start-up their own employment. These include lack of credit access and market access , lack of
access to receive business shelter and lack of the required support from concerned bodies etc.
Moreover, lack of interest, confidence, and limited experience of graduates in enterprise creation

may also have negative consequence. (Nigma, 1986: 88; Hoppers and Komba, 1995: 151).

In general, failure or retarded development of self-employment can be related to unfavorable
economic climate. Therefore, some of the required elements to make suitable environment for self-

employment are discussed below.

2.8.1 Providing Training and Skills
Most jobs today and in the future will require formal training, and preparation for initial job entry is
a basic responsibility of the education system. As a result, large amount of money and effort have
been invested on TVET in developing countries, and many thousands of people particularly
youngsters have been trained. This is because the current development of science and technology
highly demand skillful and well-trained personals. It can, therefore, be infer that acquiring relevant
trainings and skills is the first and most important precondition to improve the probability of
employment and hence improving the occupational practices and as a result improve the living
standard of citizens. In other words, individuals without training faces difficult to receive job even
if other conditions are fulfilled, hence training and skills become substantially important for

employment (Haileselassie; 1997:67).
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2.8.2 Credit /Capital Access
The provision of external finance, in particular institutional credit, is generally believed to be a
corner stone of any self-employment progrém, since most of individuals who enter to self-
employment are poor and hence have shortage of money to start-up their own business. Most often,
credit problems may well pose the single, most significant obstacle to the promotion and
development of small enterprises that created by self-employed, as the entrepreneurs themselves,

project designers and other concerned bodies have claimed (Neck and Nelson, 1987: 173)

Similarly, Harper (1984: 103) and ILO (2004: 102) pointed out that access to financial services
through micro financial institution protects and empowers the poor by giving them choices. It is an
important element of employment promotion in developing countries where there is scarcity of
capital. What distinguishes micro finance from conventional finance is the aim to serve poor people

and reduce poverty by making suitable economic environment.

By the same token, in Amhara National Regional State (ANRS), there are some micro financial
institutions. Among these micro financial institutions Amhara credit and Saving Institution (ACSI)
is the largest and most known micro finance institution in the region and has large number of

customers including TVET graduates.

In general, access to credit is market oriented social assistance strategy to help economically
vulnerable people, particularly the unemployed who want to be engaging in self-employment. It is,
therefore, one of the most important elements to start - up business especially small enterprises in

which most poor and unemployed people including TVET graduates are engaged.

2.8.3 Premises /Business Shelter
The place where business is being conducted may determine whether the business is successful or
not. Small business enterprises that establish by self-employed individuals may be realize and
survive successfully, if they can receive the business shelters that enable them to under take their
business. Moreover, the place where the business shelter found is also important. Thus, the place
where the, business is conducted should at the business center and customers are found, this is
because first of all it may bring interest and confidence to the individual to start the business, and in

fact it has also high probability to be successful in the business. Similarly, providing the business



shelter that has been providing by town municipalities in ANRS to the small enterprises should

consider that they can be profitable and survive.

In this connection, Neck and Nelson (1987: 40) stated that although small enterprises that
established by self-employed are born easily, their mortality rates are high. This is because they are
at a disadvantage when attempting to promote their products. Advertising is only economic if its
costs can be spread over a large volume of sales, so that these advertising media such as posters,
radio and news papers etc. are out of the reach of small enterprises. Therefore, especially in the case
of small enterprises, it is important to under take a business at the right place where people

frequently come for shopping.

By the same token, TVET graduates at the national level in general and at Amhara National
Regional State in Particular have an access for work premises from town municipalities where

graduates are used to live even though most of them are found at the periphery of the towns.

2.8.4 Legal Frameworks, Proclamations, Rules and Regulations
Any government which is concerned to promote small enterprises that establish usually by self-
employed should first of all examine very carefully the impact of all its existing policies and
programs on the small-enterprises sector. Every one in Government and in particular those
responsible for employment and small-scale enterprises promotion must be persuaded to appreciate
the economic significance of the smallest enterprises, this is because their problems usually arise
more from an excess of regulation than from too little official assistance, and the most effective and
simple way of helping them, is to modify and withdraw existing legislation or programs which

actively damage the interests of self-employment (Harper; 1984: 20).

In other words, government legal frameworks, proclamations, rules and regulations regarding
small-scale enterprise have to be devised and implemented for providing adequate incentive and
guidelines to private entrepreneurs in different occupations so that their activities will be consistent

with the achievement of national development goal.

IL.O (2004: 93-94), likewise, stated that in order to create a supportive environment for the growth
and development of self-employment, countries should adapt and pursue policies that promote an

optimal economic environment, especially in areas affecting interest, taxation, exchange rates , fair
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competition and improve the attractiveness of entrepreneurship. In addition to these general

measures, the existing policies, rules and regulations have to be address the following priority

areas:-

i. Creating conditions that provide access to credit and fair taxation

ii. Removing policy constraints, particularly those arising among others, from difficulties in
accessing credit and capital, markets, procurement opportunities, and inappropriate or overly
burdensome registration, licensing and repeating requirements.

iii. Developing a policy and legal framework for small scale enterprises development.

iv. Developing policies to address risk and disadvantage of small scale-enterprises.

v. Design specific policies and incentives for assisting and upgrading the small-scale enterprises.

To sum up, the existing legal frameworks, proclamations, rules and regulations which are

concerned about self-employment should, therefore, be promising and supportive. They have to be

attractive and favorable to the individuals who want to be self-employed. Thus, rules and

regulations which are important to start up self-business such as to receive credit and business

shelter, taxation, interest, and forming cooperatives etc. should be fair and encouraging unemployed

individuals including TVET graduates who intend to be engaged in self employment. This is

because complex and unfavorable rules and regulations could be one of the reasons among others

that may discourage individuals who want to be self-employed and hence increasing

unemployment.

2.8.5 Interest and Confidence of Individuals
Graduates need to be made aware of the fact that jobs are no longer something they can get from
somebody else and that it may be necessary, and profitable to create their own employment through
their own effort. Thus, it is important make graduates be aware of the reality that self-employment
has a potential of business as an alternative to wage employment in government and the private
sector. In order to realize this, each and every trainee has to be joined the fields and skills by which
he/she want to be qualified. Moreover, effective TVET system where by trainees go through the
experience and acquire knowledge and skills of starting their own small business and managing its
operation may have substantial importance to create inherent interest and confidence with in

graduates to be self-employed (UNESCO, 1983: 5; Harper, 1984: 41).



Similarly, Mullon and Long (1990: 12) pointed out that professional skill and entrepreneurship
training may create self-confidence, encourages creating their own work, and creates employment

opportunity and genuine attitude towards others (example:- disciplines work force).

However, in our TVET system, often trainees joined the field/skills without being asked about, their
choice and interest instead TVET centers assigned fields to the trainees and notified them where
they join the fields/skills. This type of system, where assign is not done according to trainee needs
is problematic, as it demotivates the participants. Moreover, the public and even parents consider
TVET tracks as fit for only the academically less endowed. This perception is sometimes created
also by government bodies that the primary objective of TVET track is to keep dropouts from the
basic and secondary school system, rather than project this type of training as an effective strategy
to train skilled workers for the employment market and for sustainable livelihoods. The system is,
therefore, ineffective to produce graduates who have interest and confidence to create their own

business and contribute to the development of the country.

To sum up, interest and confidence of individual graduate that may develop through different ways
has substantial impact to be self-employed that requires high personal interest, effort and

motivation.

2.8.6 Support of Concerned Bodies
In order to enhance the growth and competitiveness of self-employment, and its potential to create
new jobs, consideration should be given to the availability of, and accessibility to, a wide range of
direct and indirect support services related to various aspects of business start-up and operation,
among others: preparing business plan, consultancy and information services, advisory services and
support regarding technology and modernization marketing research and assistance. Thus, in
addition to other facilities, the support of concerned bodies and intensive follow-up is essential if

self-employment is to become feasible alternative to jobs in the modern sector (ILO, 2004: 106).

Neck and Nelosn (1987: 174), likewise, stated that the extent to which new jobs are created by
TVET graduates is often directly linked to the level of support provided by the government and
other concerned bodies in terms of different services. Thus, if they are encouraged and helped by

concerned bodies, they will have more opportunity to start-up their business and indispensable
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contribute in to achieving the social and economic goals which are the real essence of development

of the country.

However, the reality of our TVET system show that graduates are initially found unemployed until
they involved in self-employment. In addition to this, they are not organize in such a manner that
they join hands against overcoming common problems such as lack of finance, work premises and
market outlets since all of them are new graduates of the TVET system, it is not easy for them to
create self-employment in an organized manner. Thus, limited experience and lack of confidence in
enterprise creation are some of the constraints the graduates may faced. On the other hand, in many
cases, concerned bodies are not in a position to provide the required support sufficiently on time

and in coordination manner (ESDP III, 2005:17)

Therefore, it is necessary to provide the required support to graduates from concerned bodies such
as woreda Small and Micro Enterprises and Associations Promotion offices, municipalities and

others. Hence, they may play a significant role in socio-economic development of the country.

2.8.7 Market Accessibility
One of the merits of self-employment is that the people who are self-employed are a part of the
local environment, and that they tend to employ and serve the needs of the poorer people whom
they serve obviously limits the demand for their products. As a result, they may face problem of
demand for their product. This problem of demand forced them to examine and find more market
access; this is because the problem may lead them into failure. Thus, self-employed can not survive
unless their product could sell on time and their limited capital/money can circulate, since they have

shortage of capital that may be used when they faced problem of market access.

According to Harper (1984: 30) problem of market is not something which can be remedied by
providing anything tangible, such as finance, a machine or raw materials, and the nature of self-
employed marketing problem must be clearly understood before any attempt is made to solve the
problem. The problem, therefore, may arise from inadequate access, disadvantages of scale and the
lack of skill and initiative in marketing. This gap can be fill through different assistant program

such as government bodies may buy their goods and services from self-employed, since
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governments particularly African governments are the major buyer of consumer goods. Moreover,

it would be necessary to have a strategy of diversifying the market into the private sector.

2.9 The Role of TVET For Self-Employment
The rationale for TVET services has developed to recognize the economic and social value to the
individual and the social, political and economic value to the society. Conéequently, governments
increasingly see TVET policies as integral parts of broad economic strategies to develop economic
and promote employment opportunities either wage or self-employment (ILO, 2004: 66). Thus,
TVET provides different skills which enable the trainees to be employed in either wage or self. On
the other hand, due to shortage of wage employment, trainees may have greater opportunity to be
engaged in self-employment. This shows that TVET has great role to prepare trainees to be self-
employed. And hence graduates have the required skills by which they can create their own job in

the area they are qualified after the training.

It can, therefore, be inferred that the role of TVET for self-employment become very important.
Moreover, its role can be feasible only if it has quality and is relevant to employment. Each of these

two elements are separately discussed as follows:

2.9.1 Relevant Training
In a fast changing world the need to ensure that people’s skills match emerging employment
opportunities has become a priority and hence training provision should be kept employment
relevant. This can realize by making the training work-related, demand driven or labour market
oriented, and based on labour market information system (MoE; 2003,22). Each of these elements

is separately discusses as follows:-

2.9.1.1 Work — Related Training
The integration of the training with the real world of work is very necessary that is between what is
taught and the skills required. Work oriented training should be recognized as an effective means
for selecting and preparing for employment. It must also be seen as a means for individuals®
fulfillment. No one should leave from TVET éystem without the ability to earn a living. Thus, the
training that is provided to the trainees should involve the skills required to the real world of work

(Nigma, 1986: 88).



Similarly, ILO (2004: 83) and Wanna ( in Yekunoamlak 2000: 18) pointed out that we may expect
that TVET centers enable the trainees to create their own employment opportunities but it is more
reasonable to expect such training to enable graduates to do things which will not be prevented
from doing after their training. Thus, TVET is viable when it is related to the job that exists in the
world of work. And hence graduates do have more advantage to receive employment, this is
because they become skillful that help them easily manipulate the work environment and machines

as compared to their non-vocational counterparts.

To sum up, TVET centers have to ensure that trainees are equipped with skills and knowledge in a
changing world at work. Thus, the very existence of TVET depends upon its ability to provide
meaningful instruction/training that meets the needs of the real world of work, this is because the
primary purpose of TVET is to make training programs and services readily accessible to prepare
trainees for the world of work through which they can generate income to themselves and

contribute to the development of the country (ESPD III, 2005: 53).

2.9.1.2 Labour-Market/ Demand Driven Training
One of the factors that determine the relevance of TVET is that it should be based on labour market
demand. It can be relevant only if it achieves to equip people with the right skills for any type of
employment. The number of persons in trainiﬁg must be related to the number of persons who will
be needed by business, industry, commerce and government. Thus, the training has to be meet the
demand of the labour market and/or meeting the skill need of the economy, of society, and of

individuals (Tuijman, 1996: 4; Getachew, 2005: 32; Yekunoamlak, 2000: 18).

However, according to AU (2007:5, 10, 11) current training programs in many African countries
are supply-driven. TVET programs are often not designed to meet observed or projected labour
market demands. The emphasized appears to be on helping the unemployed to find jobs, without
any critical attempt to match training to available jobs. Similarly, Yekunoamlak (2000: 19) stated
that in most developing countries there is imbalance between the skills provided by the training
centers and the requirement of the labour market. This situation has resulted in developing countries
like Ethiopia many TVET graduates not finding jobs or finding themselves in jobs for which they

have had no previous training.



By the same token, currently in Ethiopia one can observe that the TVET system can not produce
graduates on the basis of labour market demand since many trainees had graduated in the field that
is already saturated in the current labour market, and hence can not absorb the graduates and it is
very expensive to set up in business. This is because; TVET centers and other concerned bodies do
not have proper mechanism that is used to know the employment destination of their graduates.
Consequently, valuable feedback that could receive from graduates on the quality of the training

and the opportunity for their experience based on inputs in the review of training programs are lost.

In general, in order to make demand driven TVET system, it has to be more responsive to the
demand of labour market through the establishment of stronger labour market-training centers
linkage, involvement of stockholders in training programs design, employed labour market
information system and tracer study which track the destination of graduates in the job market can
provide useful feedback for the revision of training programs so as to enhance the employability of

trainees.

2.9.1.3 Employ Labour Market Information System(LMIS)
Training policies, strategies and programs which are responsive to the labour market requires
accurate, regular and up date labour market information. In order to do this, mechanism to gather
information on labour market is necessary so as to make linkage between the training provided and
the needs of labour market and hence adjust the training program accordingly (Middlton and World

Bank in Getachew, 2005: 36)

Similarly, Yekunoamlak (2000: 18) pointed out that labour market information system is an
important mechanism that provides current data for TVET centers on the available job opportunities

and the type of skills and occupations required by the economy.

However, according to ILO (1990: 124-125), there are several deficiencies and constraints of labour
market information system in Africa including Ethiopia, the most common of which are:-
- Labour market information program are incomplete in coverage both with regard to the
types of information as well as sectors of the economy covered.
- It is generally found that the data collected by different bodies are not comparable and hence

cause confusion.



- Employment exchanges, which are supposed to be the main provider of labour market
information do not provide adequate and reliable information because of various reasons
such as duplication in registration, problem in classification of occupation, and not all
unemployed persons register etc.

In light of the above discussion, since the ultimate objective of TVET is employability and
employment promotion, it is necessary to link training to the needs of the labour market so as to
make it relevant and demand driven, rather than supply driven. In order to do this, data is required
on the actual employability of TVET graduates, available job opportunities, and the evolving skills
demands on the labour force. To end this, TVET centers should be give attention and aware the
importance of labour market information for the relevance of the training and hence they have to
solve the existing problems and improve the process and procedures of tracer study and training
need analysis which are currently the major source of labour market information of most training

centers of our country.

2.9.2 Quality Training
The word quality in training may have a wide concept. However, in general, it may relate to the
quality of inputs (availability and adequacy of training equipments and tools, ability of trainees,
competency and experience of trainers, and management etc.), the extent to which the training
focused on practice and the implementation of apprenticeship training properly. Graduates may
have well performance in the world of work and have good job opportunity only if they can acquire
the right kinds of skills for which quality training is important. And hence their living standard
becomes improved and they can contribute to the development of the country (Atchoaena in

Getachew, 2005: 21).

In this connection ESDPIII (2005:50) summarize that in order to realize the role of education in
poverty reduction, providing quality training that corresponds to the needs of economic and social
sectors for wage and self-employment is very important. Consequently, in the coming five years,
TVET programs of the country will focus on creating quality training system that can produce
adequate skilled human power for the implementation of the sustainable development and poverty

reduction strategy.



Therefore, each of the three elements (availability of required inputs, providing in school practical

and apprenticeship trainings) by which quality training can be real are discussed as follows:-

2.9.2.1 Availability of Required Inputs
Providing the required training inputs is one of the relevant measures to maintain quality of
training. These inputs should have certain standards that relate to the objectives of the programs of
instruction. Thus, no program can be effective unless the inputs such as the trainees, the trainers, the

training equipment and instructional materials meet certain standards (Getachew, 2005: 25).

Thus, the trainees must have the aptitude, the ability and the motivation necessary to be successful
in the program to which they are assigned rather than assign students who have been failures in all
other educational activities. The trainers must have extensive training and experience in the
occupation or technology on which they are train, the equipment and supplies must be sufficient in
quantity, and quality, on time, and similar to the equipment and supplies to be used by the trainee
when he/she is employed. Moreover, instructional materials such as textbooks, operating manual,
job sheets etc. must be organized in a manner to give an adequate curriculum for the specific

program of institution (streamer; 2006:272).

ESDP 11, (2005:50), likewise, confirmed that in the coming five years additional 3, 304 classrooms
and workshops will be constructed and other physical facilitates, equipment and instructional
materials, libraries and ICT infrastructure will be upgraded. Moreover, in service trainers training
will be provided continuously to up-grade the qualification and professional capability of trainers

with the objective of maintaining quality training.

In general, the quality of TVET can be affected by inadequately trained staffs and instructors,
inadequate recruitment of suitable trainees, poor training equipments and tools and inadequate
supplies. Therefore, it is one of the critical areas that require attention and determine the capacity of

TVET centers to provide quality training.

2.9.2.2 In-School Practical Training
One of the major objective of TVET is that make the trainees skillful .and able to do things

practically and hence be employed after the training. To end this, the training must measure
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proficiency, rather than theoretical knowledge. So that the training must emphasize on proficiency
that trainees demonstrate their practical competencies rather than follow strictly examination and

certification approach.

According to the TVET strategy of MoE (2003: 4) and Getachew (2005: 38), choosing TVET
training as career is highly important for the coming generation to be self-sufficient if the program
is practical oriented training. As it is stated in the strategy, 70% of the training should be practical
and 30% theoretical. Thus, trainees should trained more practically to acquire the necessary skills

so that they can be wage or self-employed.

However, at present most of our TVET system graduates do not meet the expectation of the service
and production sectors. This is due to TVET centers concentrate on institution based training, which
favors theoretical instruction, input-oriented and follows curricular requirements instead of work
place and labour market requirements to which practical ability of graduates is crucial. (ESDP III,

2005: 16).

To sum up, TVET could be effective only if it can provide more place to practical training. This is
because the first and most important aim of TVET is to prepare the trainees to be able to do things
practically by them-selves and adapt themselves to the world of work. Hence, they can able to
develop positive attitude towards labour work and good work culture. TVET centers should be,
therefore, give more attention to equip the trainees with practical knowledge to help them do things

successfully after the training.

2.9.2.3 Apprenticeship
The theme of apprenticeship as a learning environment has long history. Possibly the best known
example in history is the medieval guild. Through a system of ‘practice makes perfect’, under the
supervision of a master an apprentice was able to achieve the status of journeyman. The
journeyman could later acquire the position of master by submitting a ‘master piece’. This system
functioned well in Europe for centuries, but the 18" century showed the beginning of the decline of
the guilds (Streumer, 2006: 5). Similarly, Yekunoamlak (2006: 199) confirmed that during the

middle age apprenticeship was served under the guilds association.
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In the 19" century in many countries particularly in Northern Europe, the existence of
apprenticeship was became decrease. Training for work was given mainly in schools out side the
work situation (Streumar, 2006: 5). Yekunoamlak (2006: 199), likewise, stated that later on due to
the expansion of industries and modernization, and hence increased demands for goods, the

importance of mass production became more required than apprenticeship.

The present German dual system, which is based on both within the school training and on the job
training, is become acceptable and known way of TVET program in many countries particularly in
German and German Speaking countries. This dual system is laid down in the Berufsbildungsgesets
of 14 August 1969. It is generally viewed as successful both interms of pedagogy (the combination
of formal and experiential learning) and capacity (high proportion of the age groups covered). In the
past few years, an increasing call for dualisation, thus greatly emphasiiing the importance of

learning in practice at work (Streumer, 2006: 6-10)

Similarly, Ryan in Yekunoamlak (2006: 205) pointed out that the extent to which providing
attention to apprenticeship vary from country to country and there were various mechanisms that
are used for school to work transition in different countries.

By the same token, Ethiopia had its own traditional apprenticeship through which craftsmen and
artisans were offering skill training to the apprentices for centuries. After centuries, in the present
Ethiopia due to the beginning of modern TVET, modern apprenticeship is introduced in the training
system. Hence, March 25, 2004 apprenticeship was proclaimed. This proclamation defines the term
‘apprenticeship’ as follows:-

‘Apprenticeship’ means job training undertaken by trainee in an organization
pursuant lo an agreement conclude among training institution, an organization and
trainee lo enable the (rainee to put lo practice the technical and vocational
education and training acquired in training institution and to be acquainted with
work (Negarit Gazeta, 2004: 2554).

The purpose of offering apprenticeship training is believed to familiarize trainees with real work
life who eventually qualify as self or wage employees in their specialized areas. Moreover, it helps
to make strong and healthy relationship between the institution and employers, and trainees and
employers. The training, therefore, become more relevant to the labour market in general and to the

trainees in particular (streamer,2006:193).
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In other words, it is not only the process of gaining technical skills but also a way of making social
relations by which the apprentices/trainees gain social experiences of the society in general and the

world of work in which they would be engage in particular.

According to the curriculum of TVET prografn of Ethiopia, 312 hours are given to apprenticeship
for each level in a year. However, its implementation is full of problems. First and for most, some
organizations don’t aware about their duties and responsibilities, and importance of apprenticeship.
Furthermore, even organizations which are voluntary don’t implement it properly. Thus, trainees

are ordered to do works which are irrelevant to their training.

To sum up, it is one of the important mechanisms to make the training real, live and more practical
which is substantially important to the graduates particularly to those who would be self-employed,
this is because they are expected to create their own jobs to which practical knowledge and skills is
very crucial. Therefore, it is one of the important parts of TVET program that used to keep the

quality of the training and hence achieve objectives of TVET successfully.

2.10 TVET and Self-Employment in Ethiopia
The Ethiopian education system has a long history that dates back to the sixth century B. C. It has
gone through many up-heavals in the change from traditional to modern education. Traditional
education was religion oriented. Under the orthodox Christian religion, which come to existence
about 327 A. D, the church used its schools as the main propagator of its culture. The contents of
learning were largely religious and the process of learning was highly memorization (Hoppers and

Komba, 1995: 130).

Similarly, Girma in Yekunoamlak (2000: 37) stated that education in its traditional form has a long
history in Ethiopia. However, prior to the 20" century the education system was predominantly

religious oriented to serve the manpower need of the church and the state.

Traditional religion-oriented education offered in religious institutions was focused on rote learning
and memorization, and encouraged the recipients to develop negative attitudes towards productive
work and manual labour. Moreover, it was not flexible enough to recognize the new scientific and

technical culture. Hence, Emperor Menelik II opened the first modern school in 1908 with the



objective of producing administrators, interpreters and technicians. During this period academic

courses in general, and language in particular were offered (Hoppers and Komba, 1995: 130).

In 1930’s, schools which prepared the pupils for technical and professional work were appeared.
These schools were: Lycee Haile Selassie I, Menen Girls school, Gulele school of the Redeemer for
orphans (founded in 1932), and ‘Ecole National des Arts Techniques’ also known as Gondrand
school (founded in 1934 by MOE). All these schools used to offer courses which were related to
technical and vocational skills such as Automotive, Dress making, Engineering, Blacksmithing,

Machining etc.

Such education provision, which started to develop was interrupted by the 1935 fascist invasion
which damaged the whole basis of the education system. After the war, the MoE and fine arts was

established in 1941, and hence the modern education started all over again.

According to Hopper and Komba (1995: 131),during this period, contents of the curriculum for
primary, junior secondary and secondary education included some elements of technical and
vocational subjects. In the elementary school curriculum of 1958 and the later of 1972, technical
and vocational subjects such as fiber work, Basketry, wood work, poultry and dairy cattle, and
home economics were included. The secondary school curriculum books (published in 1963)
contained general objectives which were related to technical and vocational education reads as

follows:-

“to prepare one to participate efficiently in the productive work ...so
that one may contribute something of value to society. This includes
both love of work ,and appreciation of the dignity of labour and
insistence on high standards of efficiency and workmanship.”

Similarly, Wanna (1992: 44) and Yekunoamlak (2000: 37) confirmed fhat in 1961, Ethiopia
introduced the comprehensive secondary education with the objective of incorporate technical and
vocational courses in the curriculum so as to produce middle-level manpower demand in technical
and commercial fields. The first general secondary school to be changed to comprehensive
secondary school was Woizero Sihen School in Dessie. This school offered courses related to

Technology and Agriculture in various fields.
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In addition to these, Government and non-Government organizations like the Ethiopian Airlines,
Telecommunication, Electric power authority etc. had their own training centers for technicians in

their respective fields (Hopper and Komba, 1995: 133).

Generally from 1941-1974, there were few technical schools established in the country to meet the
shortage of technically skilled manpower. These were the Addis Ababa and Asmera Technical
schools, the Bahir Dar polytechnic institute, and the Ambo and Jimma Agriculture schools. After
1984, the number of technical and vocational schools has risen from 4 to 17 and fields of
specialization reached at 21 (Hoppers and Komba, 1995: 133; Yekunoamlak, 2000: 38).

In 1994 a new education policy that dramatically changed the education system gives special
attention to technical and vocational education and training (TVET) to facilitate the school to work
transition. The major objective behind gives special attention to TVET is to meet the required
middle-level human power of the economy which has become very essential to the overall
development of the country. It is also supposed to be an instrument for producing skillful citizens
with practical knowledge, who would be job creators rather than expecting jobs to be provided by
the government. Fields of specializations are now reached 25 in government and 16 in non-
government institutions. The number of TVET institutions has increased from 17 in 1996/97 to 199
in 2003/04 and enrolment from 2,924 to 106,336 (ESDP III, 2005: 12).
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CHAPTER THREE

3. Presentation and Analysis of Data

This chapter deals with the presentation and interpretation of the data gathered from the sample
TVET College trainees, instructors and deans, and unemployed graduates. The data collected
through questionnaires, interviews conducted and document analysis. These data were analyzed and

interpreted so as to treat the basic questions raised in chapter one.

Out of 6 questionnaires distributed to college deans and 140 to instructors, 6 (100%) and 138
(98.57%) were filled and returned respectively. Out of 600 qué:stionnaireé distributed to trainees
and 112 to unemployed graduates, 588 (98%) and 102 (91.07%) were filled and returned
respectively. Based on the responses obtained from the sample respondents, the analysis and

interpretation of the data is presented immediately under each table.

Characteristics of the Study Population

Table 2: Description of Trainees and unemployed graduates by sex, Training program, and

filed of study

No. Respondents
: Trainees Unemployed graduates

Items No. % No. %

1 Sex Male 305 51.87 79 77.45
Female 283 | 48.13 23 22,35
Total 588 100 102 100

2 Training program 10+1 153 26.02 71 69.6
10+2 435 73.98 31 30.4
Total 588 100 102 100

3 Field of Study Building Construction 177 30.1 34 33.33
Manufacturing 197 33.5 4] 40.2
Electricity 131 2227 11 10.79
Auto mechanics 83 14.13 16 15.68
Total 588 100 102 100

4 Year of graduation | 1995 : - - 12 11.77
1996 - - 23 22.55
1997 - - 30 29.41
1998 - - 37 36.27
Total ' - - 102 100

As can be seen from item number 1 in Table 1, 51.87% and 77.45% respondents were male trainees

and unemployed graduates respectively whereas 48.13% and 22.55% respondents were female
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trainees and unemployed graduates respectively. Thus, in the case of trainees the gender
representation of each sex was almost balanced. But in the case of unemployed graduates the
gender representation of each sex was not balanced. Thus, in previous years the participation of

females in TVET was low.

Concerning the training programs from which sample trainees and unemployed graduates were
selected, 153 (26.02%) and 71(69.6%) of respondents were 10+1, 435 (73.98%) and 31 (30.4%) of

respondents were 10+2 trainees and unemployed graduates respectively.

With regard to occupational training area of the sample trainees, 197 (33.5%), 131 (22.27%), 177
(30.1%) and 83(14.13%) of sample ftrainees were selected from manufacturing,
electricity/electronics, building construction and auto mechanics respectively. Similarly,
34(33.33%), 41 (40.2%), 11(10.79%), and 16 (15.68%) of sample unemployed graduates were
selected from building construction, manufacturing, electricity/ electronics and auto mechanics
respectively. Thus, the majority of sample trainees (63.6%) and unemployed graduates (73.53%)
were selected from building construction and manufacturing. The representation of the sample
trainees was proportional to the number of trainees in each major field of study, whereas the
representation of sample unemployed graduates was not consider the total number of graduates in
each year and field of study rather samples were taken through net work or snow ball sampling
technique which is used to find samples through their friends or another samples who were found

before.

The last item indicates the graduation year of unemployed graduates. Accordingly, 12 (11.77%), 23
(22.55%), 30 (29.41%) and 37 (36.27%) sample unemployed graduates were graduated in 1995,
1996, 1997 and 1998 E.C respectively. Thus, it is possible to infer that there are many TVET

graduates who are unemployed for many years in the region.
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Table 3: Description of Deans and Instructors by sex, age, qualification, service years and

field of study

No. Items Respondents
Deans Instructors
No. % No. %
1 Sex Male 6 100 102 73.91
Female - - 36 26.09
Total 100 138 100
2 Age 21-25 - 21 1822
26-30 - - 38 27.54
31-35 1 16.67 43 31.16
36-40 3 50 22 15.94
>40 2 33.33 14 10.14
Total 6 100 138 100
3 Qualification Diploma - - 61 442
BA/BED/BSC 4 66.67 76 55.07
MA/MSC 21 3333 1 0.73
PhD - - - -
Total 6 100 138 100
4 Total number 0-5 years - 28 20.29
service years 6-10 - - 48 34.78
(Instructors) 11-15 - - 33 23.92
16-20 - - 20 14.49
>20 - - 9 6.52
Total - - 138 100
5 Service yearsin |5 years and 1 16.67 - Co-
management below
position 6-10 years 3 50 - -
(Deans) 11-15 years 2 3333 - .
16 years and - - - -
above
Total 6 100 - -
6 Field of study Building - - 54 39.14
they qualified construction
Manufacturing - - 46 33.33
Auto - - 13 9.42
mechanics
Electricity/Elec - - 25 18.11
tronics
Total - - 138 100
7 Field of study Building - - 51 36.96
currently construction
teaching Manufacturing - - 46 33.33
Auto - - 15 10.87
mechanics
Electricity/Elec - - 26 18.84
tronics
Total - - 138 100
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As indicated in Table 2 above, all (100%) of deans were males. Similarly 102 (73.91%) of the
instructors were males and only 36 (26.09%) of the instructors were females. Thus, it is possible to
infer that the participation of females in management position and teaching is low in TVET
Colleges of the region. This shows that there could be cultural influence that assumes females are
not fit for technical skills and there could also be lack of role model females in teaching and

management profession in TVET.

Table 2, also shows that most of the sample college deans (83.33%) age is 36 years or above and

the age of 102 (73.92%) of instructors is 35 years or below.

Item number 3 of the Table 2, shows that 61.(44.2%) of instructors who teach at 10+1 and 10+2
levels were diploma holders. Although a university degree was set as a minimum requirement to
teach at this level, the trainers did not fulfill the required qualification. Thus, this situation may

have negative influence on the quality of the training which is being offered by the colleges.

Item number 4 and 5 of the above Table shows that 110 (79.71%) and 5 (83.33%) of the instructors

and deans have 6 years and above service years respectively.

With regard to field of study, item number 6 and 7 of the Table shows that out of 54 building
construction trainers 51 (94.4%), 46 (100%) manufacturing, and most auto mechanics and

electricity instructors are currently teaching in their field of specialization.
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Table 4: Suitability of Legal frame works of ACSI and Town Municipalities

Respondents
No. Items Instructors Ugerr:jp](iyed 2
radauates A critical
No. % No. % ;:‘i;zgt

1 | In your opinion, how do you rate the
appropriateness of the rules and
regulations of ACSI and town
municipalities to the effort graduates
exerted to create their own job
(business)? ik §°

2 3¢

Very Appropriate 7 5.07 13 12.74 >
Appropriate 20 14.49 15 1471
Inappropriate 96 69.57 64 62.75
Very inappropriate 15 10.87 10 9.8
Total 138 100 102 100

2 | In your opinion, how responsive the
rules and regulations of ACSI and town
municipalities to the problem of TVET
graduates? 3
Very responsive 10 125 10 9.8 qQ L
Responsive 21 15.22 18 17.65 i =)
Unresponsive 76 55.07 49 48.04
Very unresponsive 31 22.46 25 24.51
Total 138 100 102 100

In order to create a supportive environment for the growth and development of self employment,
countries should adapt and pursue policies that promote an optimal economic environment,
especially in areas affecting interest, taxation, exchange rates, fair competition and improve the

attractiveness of entrepreneurship (1L0,2004:93-94).

Accordingly, In Table 4, respondents were asked to rate the extent to which the rules and
regulations of Amhara credit and saving institution (ACSI) and town municipalities were
appropriate to TVET graduates who want to create their won job. Consequently, in item 1 of the
Table significant majority of instructors (80.44% i.e. 69.57% plus 10.87%) and unemployed
graduates (72.55% i.e. 62.5% plus 9.8%) ascertained that the rules and regulations of ACSI and
town municipalities were Inappropriate to TVET graduates who had interest to engage in self-
employment. In supporting this idea, the responses for the interview question number five, 5 out of
6 deans disclosed that the rules and regulations of ACSI and town municipalities were not

appropriate to TVET graduates. Moreover, the responses of most self-employed graduates, woreda
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ACSI heads and town municipality officials during the interview seem to support the responses of
majority of instructors and unemployed graduates. That is, they confirmed that the major rules and
regulations of their offices in relation to TVET graduates such as the interest of the credit provided
by ACSI is 18%, which is big and difficult to be repaid to new entrants of TVET graduates in self-
employment. Besides, the institution did not allow to provide credit unless graduates are form
groups (associations). Similarly, town municipalities did not provide business shelter to TVET
graduates unless they form groups (associations) and even if they provide through a long
bureaucratic process, the business shelters that are usually found out of the business area were given

to TVET graduates.

The chi-square test result also indicated that the value of 2 obtained (4.613) is less than the value
of 2 critical (9.3484) implying that there is no significant difference in perception among the
respondents. Thus, the two groups of respondents (instructors and unemployed graduates) have
similar perception about the appropriateness of legal frameworks, proclamations, rules and
regulations of ACSI and town municipalities. That is they believe that the rules and regulations of
these two offices were not appropriate to TVET graduates. Based on the above discussion, one
might likely inferred that the rules and regulations of ACSI and town municipalities were not
appropriate, hence negatively affect and discourage the interest of TVET graduates to create their

own job.

Item 2 of the Table 4 shows that significant majority of instructors (77.53% 1.6.55.07% plus
22.46%) and unemployed graduates (72.55% i.e. 48.04% plus 24.51%) respénded that the rules and
regulations of ACSI and town municipalities were not responsive to the problem of TVET
graduates. In this regard, the chi-square test result revealed that the value of %> obtained (1.237) is
less than the value of x2 critical (9.3484) implying that there is no significant difference in
perception among the respondents. Thus, the two groups of respondents (Instructors and
unemployed graduates) agreed that the rules and regulations of ACSI and town municipalities were

not responsive to the problems of TVET graduates.
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Table 5: Commitment and Cooperative of ACSI and Town Municipalities

Respondents X X
Obtaine| Critica
No. Tiamia Instructors Unemployed d |
Graduates
No. % No. %
1 | How committed were the heads and employees
of ACSI and town municipalities to do their
duties regarding TVET graduates? o 0
High 20 | 145 15 147 | 2 =
o~ N
Average 28 | 203 15 147 | — B
Low 90 65.2 72 70.6
Total 138 100 102 100
2 | How cooperative the heads and employees of
ACSI and town municipalities to do with the
college regarding graduates? — ®
High 38 |2754] 26 | 255 | § I
Average 31 | 2246 15 14.7 | & b=
Low 69 50 61 59.8
Total 138 100 102 100

Table 5, was organized to assess the extent to which ACSI and town municipality heads and other
employees were committed and willing to cooperate to do their duties regarding TVET graduates.
Accordingly, in item 1 of the Table majority of instructors (65.2%) and unemployed graduates
(70.6%) confirmed that the commitment of ACSI and town municipality heads and other employees
to do their duties regarding TVET graduates was low. On the other hand, 14.5% of instructors and
14.7% of unemployed graduates, contended that the commitment of ACSI and town municipality
heads and other employees to do their duties regarding TVET graduates was high. The chi-square
test result also indicated that the value of X* obtained (1.2708) is less than the value of X critical
(7.3778) implying that there is no significant perception difference between the two group of
respondents (instructors and unemployed graduates). Thus, based on the response of majority of
respondents (instructors and unemployed graduates), we could conclude that unemployed graduates

who want to receive the required service from these two offices were not get the necessary support.

In item 2 of Table 5 question was present to the respondents to check how the heads and employees
of ACSI and town municipality were cooperative to do with the college regarding TVET graduates.
Consequently, majority of respondents (50% of instructors and 59.8% of unemployed graduates)
responded that the cooperative of the heads and employees of ACSI and town municipality to do

with the college regarding TVET graduates was low. On the other hand quiet considerable number
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(27.54% of instructors and 25.5% of unemployed graduates) indicated that the cooperative of the

heads and employees of the two offices was high.

The chi-square test result also indicated that the value of X? obtained (2.971) is less than the value
of X? critical (7.3778) implying that there is no significant perception difference between the two

group of respondents (instructors and unemployed graduates).

Table 6: Competence, experience and Interest of WMSE and WAP office.

Respondents X X*
Obtaine| Critical
No. Tsiive Instructors Unemployed d
Graduates
No. % No. %
I | How do you rate the competence of small
and Micro Enterprise (SME) and
Association promotion (AP) office heads
and other employees to provide technical - ®
support to TVET graduates? = e
High 31 22.5 38 37.3 b ~
Average 28 20.3 20 19.6
Low 79 372 44 43.1
Total 138 100 102 100
2 | How do you rate the experience of SME
and AP office heads and employees to
provide technical support to TVET
graduates? S ;r'::
High 45 32.6 5] 206 | 2 ]
Average 21 152 25 24.5
Low 72 522 56 54.9
Total 138 100 102 100
3 | How interested are the heads and
employees of SME and AP offices to
provide the required technical support to
graduates? % [%}
High 42 304 28 27.5 £ it
Average 24 17.4 18 17.6
Low 72 52.2 56 54.9
Total 138 100 102 100

Items of Table 6 were prepared in order to assess the competence, experience and interest of
Woreda Small and Micro Enterprise (WSME) and Woreda Associations Promotion (WAP) office
heads and other employees in providing technical support to TVET graduates.

Consequently, majority of respondents (57.2% of instructors and 43.1% of unemployed graduates)

confirmed that the competence of the heads and other employees of WSME and WAP offices to
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provide technical support was low. On the other hand, significant number of respondents (22.5% of
instructors and 37.3% of unemployed graduates) disclosed that the competence of the heads and
employees of the two offices to provide technical support to TVET graduates was high. The chi-
square test result also indicated that the value of % obtained (6.755) is less than the value of y°
critical (7.3778) implying that there is no significant perception difference between the two group

of respondents.

In item 2 of the above Table, significant majority of respondents 52.2% of instructors and 54.9% of
unemployed graduates confirmed that the experience of the heads and employees of WSME and
WAP office to provide technical support to TVET graduates was low. On the other hand, 32.6% of
instructors and 20.6% of unemployed graduates responded that their (heads and employees of

WSME and AP) experience to provide technical support to TVET graduates was high.

The chi-square test result also indicated that the value of % obtained (5.804) is less than the value
of %? critical (7.3778) implying that there is no significant difference in perception between the two

group of respondents (instructors and unemployed graduates).

In item 3 of Table 6, respondents were asked to indicate how interested are the heads and
employees of WSME and WAP offices to provide technical support to TVET graduates. Hence,
52.2% of instructors and 54.9% of unemployed graduates reported that the interest, of the heads and
employees of WSME and WAP to provide technical support to TVET graduates was low. On the
contrary, 30.4% of instructors and 27.5% of unemployed graduates disclosed that the heads and
employees of WSME and WAP have high interest to provide technical support to TVET graduates.

The chi-square test result also indicated that the value of % obtained (0.2632) is less than the value
of % critical (7.3778) implying that there is no significant difference in perception between the two

group of respondents (instructors and unemployed graduates).
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Table 7: The level of support provided by WSME and WAP offices.

Respondents 7 % x?
Obtaine| Critical
W, ltems Instructors Unemployed d
Graduates
. No. % No. %
I | How do you rate the level of support
provided by WSME office to TVET
graduates? — %0
High 34 24.6 20 19.6 & %
Average 31 22.5 13 12.7 o o~
Low 73 52.9 69 67.7
Total 138 100 102 100
2 | How do you rate the level of support
provided by WAP office to TVET
graduates? ) ®
High 17 12.3 13 127 | § e
Average 31 22.5 20 19.6 < b=
Low 90 65.2 69 67.7
Total 138 100 102 100

As one could see from Table 7, there was an intention to know the extent of the support provided by
WSME and WAP offices to TVET graduates. Consequently, majority of respondents (52.9% of
instructors and 67.7% of unemployed graduates) replied that the level of support provided by
WSME office to TVET graduates was low. On the other hand, 24.6% of instructors and 19.6% of
unemployed graduates asserted that the support given to TVET graduates by WSME office was
high. The responses of self-employed graduates, and deans and vocational counselors of the
colleges during the interview seem to strength the response of the majority of respondents. Thus,

the level of support provided by WSME to TVET graduates was low.

The chi-square test result also indicated that there is no statistically significant difference in
perception between respondents. As it could seen from the table, the value of y* obtained (5.837) is
less than the value of y* critical (7.3778) implying that there existed no significant difference in

perception between the two groups of respondents.

As the data in item 2 of the above Table reveal, quiet significant majority (65.2% of instructors and
67.7% of unemployed graduates) confirmed that the level of support given to TVET graduates from
WAP office was low. On the other hand, 12.3% of instructors and 12.7% of unemployed graduates
indicated that the support of WAP office to TVET graduates was high. The chi-square test result
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also indicated that the value of % obtained (0.286) is less than the value of y* critical (7.3778)

implying that there is no perception difference between instructors and unemployed graduates.

Table 8: Extent of the Relationship of WMSE and WAP offices with Graduates

Respondents
No. Items Deans Instructors Unemployed
Graduates
No. % No. % No. %
Did woreda MSE and AP offices have
schedule to make meeting with graduates on

1 their problems?

Yes 1 16.67 21 15.22 20 19.61
No 5 | 8333 | 117 | 84.78 82 80.39
Total 6 100 138 100 102 100

If the response of item no. ‘1° is yes, how

frequently they made meeting with graduates?

2 | Very frequently - - - - - -
Frequently - - 3 14.28 3 15
Rarely 1 100 14 66.67 5 25
Very rarely - - 4 19.05 12 60
Total 1 100 21 100 20 100

The items in Table 8 were designed to know the extent of the relationship of MSE and AP offices
with TVET graduates. Consequently, in item 1, significant majority of respondents (83.33% of
deans, 84.78% of instructors and 80.39% of unemployed graduates) indicated that woreda MSE and
AP had no schedule to make meeting with graduates on their problem. On the other hand, 16.67%
of deans, 15.22% of instructors and 19.61% of unemployed graduates pointed out that woreda MSE
and AP offices had schedule to make meeting with graduates on their problem. The response of the
interview that conducted with self-employed graduates, deans and counselors of the colleges, and
MSE and AP office heads seem to support the response of the majority of respondents (deans,
instructors and unemployed graduates). Thus, the two offices (Micro and Small Enterprises and

Association Promotion) had no schedule to make meeting with TVET graduates.

In item 2 of Table 8, question was presented to respondents who responded positively in item 1
with the intention to know how frequently the meeting was conducted. To this end, significant
majority of respondents (all of the deans, 85.72% of instructors and 85% of unemployed graduates)

reported that the meeting was conducted rarely and very rarely.
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On the basis of the above discussion, thus, one might likely conclude that MSE and AP offices had

no knowledge about the problem and condition of TVET graduates. And hence graduates have

faced so many problems and discouraged to exert their effort to create their own job.

Table 9: Relevance of Trainings Provided by the Colleges

Respondents vy
Instructors Trainees Unemployed | obtain | Critic
No. [tems Graduates ed al I
No %o No. %o No. %
1 | How do you rate the similarity '
between the knowledge and skills
graduates acquired in the college and
the actual required knowledge and
skills to run their own business after e %?
the training? = =
High 15 11087 | 70 11.9 7 6.86 -
Average 22 | 1594 | 120 [20.41] 29 28.43
Low 101 | 73.19 | 398 [ 67.69 | 066 64.71
Total 138 | 100 | 588 100 102 100
2 | How do you rate the flexibility of the
training programs of the colleges by
taking into consider the local business o
opportunity? 7 o
High 7 | 507 | S0 8.5 8 784 | & =
Average 24 17.39 | 95 16.2 18 17.65 -
Low 107 | 77.54 | 443 | 753 76 74.51
Total 138 | 100 | 588 100 102 100
3 | How do you rate the opportunity of
graduates to become self-employed
by using the trainings they acquired in -
the college? & 0
High 10 | 725 | 30 | 5.1 5 49 | & =
Average 17 | 1232 | 89 |15.14] 11 10.8 -
Low 111 | 8043 | 469 | 79.76 | 86 84.3
Total 138 | 100 588 100 102 100
4 | How do you rate the value of
knowledge and skills graduates
acquired in the colleges to produce
goods and services required by the =
local market? x =
High 7 5.07 44 7.48 5 4.9 -
Average 14 11014 | 88 |1497| 10 9.8
Low 117 | 84.79 | 456 | 77.55| 87 85.3
Total 138 | 100 588 100 102 100
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No one should leave from TVET system with out the ability to earn a living. Thus, the training that
is provded to the trainees should involve the skills required to the real world of work (Nigma,

1986:88)

Accordingly, Table 9 was organized with the intention to know the relevance of trainings which are
being provided by TVET colleges. In item one of the Table, majority of instructors (73.19%),
trainces (67.69%) and unemployed graduates (64.71%) reported that the similarity of the
knowledge and skills that graduates acquired in the colleges and the required knowledge and skills
to create their won jobs was low. On the other hand, 10.87% of instructors, 11.9% of trainees and
6.86% of unemployed graduates replied that the similarity was high. The chi-square test results also
indicated that the value of y° obtained (7.144) is less than the value of x* critical (11.1433)
implying that there is no significant perception difference among respondents. Hence, it is likely
fair to conclude that there is a need to make the trainings that provide knowledge and skills which

are relevant to graduates to create their own job.

In item 2 of the above Table, significant majority of respondents 77.54% of instructors, 75.3% of
trainees and 74.51% unemployed graduates rated that flexibility of the training programs of the
colleges was low. On the other hand, 5.07% of instructors, 8.5% of trainees and 7.84% of
unemployed graduates reported that flexibility of the training programs of the college was high. The
responses of self-employed graduates, and deans and counselors of the colleges during the
interview seems to support the response of majority respondents who rated that flexibility of the
training programs of the college was low. In this regard, the chi-square test result indicated that the
value of y* obtained (2.778) is less than the value of +? critical (11.1433) implying that there is no
significant perception difference among the respondents. Thus, the three study groups (instructors,
trainees and unemployed graduates) have si_milar perception i.e. the training programs of the

colleges did not take into consider the demand of the local labour market.

Similarly, AU (2007: 5, 10, 11) indicated that current training programs in many African countries
are supply driven. TVET programs are often not design to meet observed or projected labour

market demands.



Item 3 of the above Table was presented with the aim to know the opportunity of TVET graduates
to become self employed by using the training they received from the colleges. Consequently,
significant majority of respondents (80.43% of instructors, 79.76% of trainees and 84.3% of
unemployed graduates) asserted that the opportunity of graduates to become self-employed by
using the training they received in the college was low. On the other hand, 7.25% instructors, 5.1%
of traineces and 4.9% of unemployed graduates reported that graduates of TVET had high

opportunity to become self-employed by using the trainings they received in the college.

The chi-square test result also indicated that the value of y* obtained (2.778) is less than the value
of y* critical (11.1433) implying that there is no significant difference in perception among
respondents. Thus, all the three study groups have similar perception about opportunity of TVET
graduates to become self-employed by using the training they received from the colleges.
Moreover, the responses of self-employed graduates during the interview seem to support the

response of the majority of the respondents.

Question of item 4 in the above Table was asked with the intention to check whether the trainings
provided by the colleges were important to produce the goods and services which were required by
the local market. Accordingly, majority of respondents (84.79% of instructors, 77.55% of trainees
and 85.3% of unemployed graduates) rated that the importance of the knowledge and skills
graduates acquired in the college to produce goods and services required By the local market was
low. On the other hand, 5.07% of instructors, 7.48% of trainees and 4.9% of unemployed graduates
reported that importance of the knowledge and skills graduates acquired in the college to produce

goods and services that required by the local market was high.

The chi-square test result also showed that the value of yv*obtained (5.4) is less than the value of xz
critical (11.1433) implying that there is no significant difference in perception among the
respondents. That is all the three study group of respondents have similar perception about the issue

raised.
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Table 10: Availability and Proper Usage of LMIS.

Respondents
Deans Instructors
No. Items
No. % | No. |%
Is there a mechanism to gather labour market
information (LMI) in your college?
Yes 6 100 117 | 84.78

I | No - - 21 15.22
Total 6 100 138 | 100
If the response of item ‘1° is ‘yes’, how often it
was used to improve the training programs of

2 | the colleges?

Very frequently - - 3 257
Frequently 2 16.67 7 5.98
Rarely 3 50 90 |76.92
Very rarely 1 33.33 17 | 14.53
Total 6 100 117 | 100
How do you rate the reliability (accuracy,

continuity and up to date) of the labour market

information that the college employed?

Very high - - - -

3 | High - - 7 5.98
Low 5 83.33 87 | 7436
Very low 1 16.67 23 | 19.66
Total . 6 100 117 | 100
How dependable are the training programs of the
colleges on labour market information?

Very high - - - =
High 2 33.33 12 110.26

4 | Low 3 50 | 82 |70.08
Very low 1 16.67 | 23 | 19.66
Total 6 100 117 | 100

Labour market information system (LMIS) is an important mechanism that provides current data
for TVET centers on the available job opportunities and the type of skills and occupations required

by the economy (Yekunoamlak, 2000:18).

Hence, in Table 10 questions were asked to respondents with the aim to check whether there was
labour market information system (LMIS) and its proper usage in the training programs of the
colleges under study. Consequently, in item one significant majority of respondents (all of the deans
and 84.78% of instructors) responded that LMIS was found in their college. On the other hand,
15.22% of instructors indicated that there was no LMIS in their college. In supporting the response

of majority of the respondents, deans and counselors of the colleges during the interview pointed
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out that the colleges were conducted tracer study, need assessment and vacancy study with the aim

to gather information about the labour market.

Based on the foregone finding, it is possible to conclude that TVET colleges under study had LMIS

with different mechanisms.

With item 2 in the Table 10, respondents who reacted positively to item number one were asked to
indicate how often LMIS was used to improve the training programs of the colleges. Accordingly,
majority of respondents (50% of deans and 76.92% of instructors) pointed out that LMIS was used
rarely to improve the training programs of the colleges. Similarly, 33.3% of deans and 14.53% of
instructors asserted that it was used very rarely by the college. On the other hand, 16.67% of deans

and 5.98% of instructors indicated that it was frequently in practiced by the college.

From the above discussion, one could inferred that even though there was mechanism of LMIS in
the colleges with the intention to secure adequate information on skill demand, employment
opportunities etc., it was not frequently used and hence TVET colleges under study are currently

not utilize LMIS techniques as it has to be.

Training policies, strategies and programs which are responsive to the labour market requires
accurate, regular and up date labour market information (Middleton and World Bank in Getachew,
2005:36)

In item 3 of Table10 respondents were asked to rate the reliability of the labour market information
that the colleges employed. To this end, significant majority (83.33% of deans and 74.36% of
instructors) responded that its reliability (accuracy, continuity and up to délte) was low. Similarly
16.67% of deans and 19.66% of instructors indicated that the reliability of labour market
information that the colleges employed was ‘very low. On the other hand, only few (5.98% of
instructors) contended that its reliability was high. Thus, on the basis of the data given in the above
table, it is likely to conclude that reliability of the labour market information that the colleges
employed was low and hence it might mislead the training programs of the colleges by providing
wrong information. The last item of Table 10 was asked to the respondents with the intention to
check the extent to which the training programs of the colleges were designed and implemented
based on the labour market information. Consequently, majority of respondents (50% of deans and
70.08% of instructors) rated that the extent of the training programs of the colleges depend on
LMIS was low. Similarly, 16.67% of deans and 19.66% of instructors indicated that
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dependability of the training programs of the colleges on LMIS was very low. On the other hand,
33.33% of deans and 10.26% of instructors asserted that the training programs of the colleges were
highly depending on the LMI that the colleges received. Based on the response of majority of
respondents, one could inferred that the extent to which the training programs of the colleges based

on the labour market information was law.

Table 11: Factors that may Affect Practical Training of the Colleges.

Respondents Unemployed
Instructors Trainees Graduates xz_ X? .
No. fems No % No. % No. % ob(;[gm glrltlc

In your opinion, were the training

programs implement according to the

standard set in the curriculum i.e. - %
1 | 70% practical and 30% theoretical o B

Yes 62 | 4493 [ 250 |42.52 |36 35.29 ~~

No 76 | 55.07 | 338 | 57.48 | 66 64.71

Total 138 ] 100 | 588 100 102 100

[f the response of item *1° is ‘no’, how

do you rate negative influence of the

following reasons for not keep (meet) the

standard set in the curriculum? -

2.1) Allocation of inadequate time for o &
2 | practical training? w i

High 8 10.5 | 59 17.46 | 5 1.57 -

Average 26 | 342 | 103 30.47 | 23 34.85

Low 42 | 553 | 176 |52.07 |38 57.58

Total 76 | 100 | 338 100 | 66 100

2.2) Lack of practical knowledge of

trainers - -

High 3 395 [ 162 | 4793 |33 50 2 I

Average 17 2237 [117 [34.61 (23 [3485| = -

Low 56 |73.68 |59 17.46 | 10 15:15 -

Total 76 | 100 | 338 100 | 66 100

2.3) Lack of interest of trainers for

practical training -

High 7 9.21 |33 9.76 | 13 19.7 | & il

Average 10 | 13.16 | 51 15.09 | 7 106 | & i

Low 59 | 77.63 [ 254 | 75.15] 46 69.7 a

Total 76 | 100 | 338 100 | 66 100

2.4) Shortage of training materials

High 42 | 55.26 | 221 65.38 | 33 50 o o

Average 24 | 31.58 | 88 26.04 | 20 303 | S =

Low 10 | 13.16 | 29 8.58 | 13 19.7 | & &

Total 76 | 100 | 338 100 | 66 100
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With the intention to know the proper implementation of the curriculum and identify the factors that
may affect the practical training of the colleges, which is one of the important elements to
keep/meet the standard set in the curriculum, the respondents were requested to confirm whether the
curriculum of TVET was implement properly and to rate the negative influence of the factors that
are listed under item number 2. Consequently, the data were summarized and presented in the Table

above.

As one could see item 1 in Table 11, majority of respondents (55.07% of instructors, 57.48% of
trainees and 64.71% of unemployed graduates) disclosed that the training programs of the colleges
were not implemented according to the standard set in the curriculum. On the other hand, quiet
considerable number (44.93% of instructors, 42.52% of trainees and 35.29% of unemployed
graduates) indicated that implementation of the training programs of the colleges was according to
the standard set in the curriculum. The chi-square test result also indicated that the value of y*
(2.23) is less than the table value of %* (7.3778) implying that there is no significant perception
difference among the respondents. Thus, Based on the response of majority of respondents
(instructors, trainees and unemployed graduates), we could conclude that training programs of the

colleges were not implemented according to the standard set in the curriculum.

In item 2 of Table 11 questions were presented to the respondents who responded negatively in item
1 to rate the degree of the influence of the factors that are listed under item 2. Accordingly, with
regard to the first factor, quiet significant number of respondents (55.3% of instructors, 52.07% of
trainees and 57.58% of unemployed graduates) responded that the negative influence of allocating
inadequate time for practical training was low. Similarly, 34.2% of instructors, 30.47% of trainees
and 34.85% of unemployed graduates indicated that the negative influence of the factor was
average. On the other hand, 10.5% of instructors, 17.46% of trainees and 7.57% of unemployed
graduates reported that its negative influence was high. The chi-square test result also indicated that
the value of %°obtained (5.56) is less than the value of xz critical (11.1433) implying that there is no
difference in perception among the respondents of the three groups. Thus, all the three group of
respondents have similar opinion about the negative influence of allocating inadequate time for
practical training on keeping the standard set in the curriculum i.e. they believe that its influence
was low. It can, then, be conclude that adequate time was given to practical training by TVET

colleges under study in accordance with the time allotted in the curriculum.,
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The second factor that presented to the respondents was lack of practical knowledge of instructors,
Accordingly, quiet significant number (47.93% of trainees, and 50% of unemployed graduates)
indicated that the negative influence of lack of practical knowledge on the part of instructors to
implement the training programs in accordance with the standard set in the curriculum was high.
Similarly, considerable number (22.37% of instructors, 34.6% of trainees and 34.85% of
unemployed graduates) reported that the negative influence of lack of practical knowledge of
instructors on the proper implementation of the curriculum was average. On the other hand, 73.68%
of instructors, 17.46% of trainees and 15.15% of unemployed graduates rated the influence low.

The chi-square test result also indicated that the value of % obtained (112.23) is greater than the
value of xz critical (11.1433) implying that there is significant difference in perception among the
respondents. Thus, trainees and unemployed graduates have similar perception i.e. their trainers had
lack of practical knowledge but the instructors have different perception about this issue. This
difference in perception might appeared because of the fact that some respondents of instructors

may reluctant to accept the reality that they had lack of practical knowledge.

However, in supporting the view of trainees and unemployed graduates, the responses of 4 out of 6
deans of the colleges, most of counselors and self employed graduates during the interview
indicated that instructors of their colleges had lack of practical knowledge. Thus, one could inferred
that instructors of the colleges under study had lack of practical knowledge and it was one of the
factors that negatively affect the proper implementation of the training programs of the colleges.
And hence, graduates of the colleges did not receive the required knowledge and skills from their
instructors. But choosing training as career is highly important for trainees to be self sufficient if the

program is practical (MoE, 2003:4; Getachew, 2005:3 8).

The third factor that presented to the respondents was lack of interest of trainers for practical
trainings. Hence, quiet significant number of respondents (77.63% of instructors, 75.15% of
trainees and 69.7% of unemployed graduates) confirmed that lack of interest to practical training on
the part of instructors had low negative influence to implement the training programs of the
colleges in accordance with the standard set in the curriculuni. On the other hand, 9.21 of
instructors, 9.76% of trainees and 19.7% of unemployed graduates replied that its negative

influence was high.
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The chi-square test result also revealed that the value of x* obtained (6.345) is less than the value of
¥ critical (11.1433) implying that there is no statistically significant difference among the
respondents. Thus, the three groups of respondents (instructors, trainees and unemployed graduates)
have similar perception about the negative influence of lack of interest on the part of instructors for

practical training to implement the training programs properly i.e. its influence was low.

The responses of five deans out of six for the interview question number three, most counselors and
self-employed graduates also seem to support the idea that the negative influence of the factor
mentioned on the above was low. Therefore, it is likely fair to inferred that even though instructors
of the colleges did not have the required knowledge and skills as it was expected, they had interest

to know things practically and help trainees.

The fourth factor given to the respondents to be rated was the negative influence of shortage of
training materials on meeting the standard set in the curriculum. Subsequently, the majority of
respondents (86.84% i.e. 55.26% plus 31.58% of instructors, 91.42% i.e.65.38% plus 26.04% of
trainees and 80.3% i.e. 50% plus 30.3% of unemployed graduates) rated that the negative influence
of shortage of the training materials to meet the standard set in the curriculum was average and
high. On the other hand, 13.16% of instructors, 8.58% of trainees and 19.7% of unemployed

graduates ascertained that the negative influence of shortage of training materials was low.

The chi-square test result indicated that the value of yobtained (10.39) is less than the value of xz
critical (11.1433) implying that there is no statistically significant difference among the three group
of respondents (instructors, trainees and unemployed graduates). This shows that there was strong
conformity among instructors, trainees and unemployed graduates opinion about the negative
influence of shortage of training materials on the proper implementation of the training programs of

their colleges.

Therefore, on the basis of the above discussion, we could conclude that proper implementation of
the training programs of the colleges was badly affected by shortage of training materials. And

hence the trainings of the colleges under study were focused on theory rather than practice.
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Table 12: Presence and Importance of Making Project.

Respondents
Deans Instructors

No. Items

No. % No. %

Were graduates asked to make/do a project by themselves at
the end of the training as a fulfillment of the
diploma/certificate in the college?

Yes 6 100 127 1 92.03
No - - 11 1.97
1 Total 6 100 138 100

If the response of item no. “1” is ‘yes’, how many graduates
were successful made the project in each year?

All - . 7 53]

Most of them 2 33.33 | 21 16.54
2 | Few 3 50 82 64.57

Very few 1 16.67 | 17 13.38

Total 6 100 127 100

How do you rate the importance of making the project to

develop trainees’ confidence that help them to create their

own job after the training?

Very high 2 33.33 | 31 22.46
3 | High 1 66.67 | 66 47.83

Low - - 34 24.64

Very low - - 7 5.07

Total 6 100 138 100

As the data in Table 12 reveal, significant majority of respondents (all of deans and 92.03% of
instructors) reported that the trainees were asked to make a project at the end of their training as a
fulfillment of the certificate they received. On the other hand, only few respondents (7.97% of
instructors) indicated that trainees were not asked to make project at the end of their training. On
the basis of the response of almost all respondents, one could possibly conclude that trainees were
asked to make project with the intention to summarize the knowledge and skills they acquired and

develop confidence that enable them to create their own job successfully.

In item 2 of Table 12 question was presented to respondents who responded positively to item
number one with the intention to know how many trainees were made the project successfully.
Accordingly, majority of respondents (50% of deans, and 64.57% of instructors) pointed out that
only few trainees were made the project successfully. Similarly, 16.67% of deans and 13.38% of

instructors indicated that very few trainees were made successfully the project they requested. On
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the other hand, only few respondents (5.51% of instructors) contended that the project had made

successfully by most of the trainees.

From the foregoing discussion, therefore, one could understand that even though trainees of the
colleges made project they requested, most of them did not make it as it was expected. Hence, they
did not receive the necessary knowledge and skills which they could have acquired from the

project.

The last item of Table 12 was presented to the respondents with the intention to know the extent to
which making the project was important to develop the confidence of trainees that may help them to
create their own job after the training. To this end, majority of respondents (66.67% of deans, and
47.83% of instructors) rated that the importance of making project to develop the confidence of
trainees was high. Similarly, 33.33% of deans and 24.46% of instructors indicated that the
importance of making project to develop the confidence of trainees was very high. On the other
hand, 24.64% of instructors responded that its importance to develop the confidence of trainees was

low.

Hence, in light of responses of the majority of respondents, one can understand that making project
in proper way and successfully helps trainees to develop confidence; however, most trainees of the

colleges did not make it properly.
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Table 13: Entrepreneurial knowledge and skills of Trainees and Unemployed Graduates.

Respondents
Trainees Unemployed
No. ltems Graduates
No. % No. | %
Did you take entrepreneurship course in the
college?

1 Yes 559 95.07 92 90.2
No 29 4.93 10 9.8
Total 588 100 102 | 100
If ‘yes’, how do you rate the level of the
following knowledge and skills you received
from the course? :

2 | 2.1) Developing business plan
High 58 10.37 8 8.7
Average 89 15.95 15 16.7
Low 412 73.68 69 74.6
Total 559 100 92 100
2.2) Keeping the financial account of the firm
High 27 4.8 2 2.2
Average 94 16.8 13 14.1
Low 438 78.4 17 83.7
Total 559 100 92 100
2.3) Managing the business firm
High - - 2 22
Average 103 18.4 11 11.09
Low 456 81.6 79 85.9
Total 559 100 92 100
2.4) Assessing market opportunity
High ' 73 13.1 3 3.26
Average 375 67.08 70 76.09
Low 111 19.82 19 20.65
Total 559 100 92 100
2.5) Developing proper work behavior
(discipline)

High 132 23.6 8 8.7
Average 118 21.1 20 21.74
Low 309 553 64 69.56
Total 559 100 92 100

Entrepreneurship is the dynamic process of creating incremental wealth. This wealth is created by
individuals who assume the major risk in terms of equity, time and or career commitment of

providing value for some product or service (ILO, 2005:15, Holt, 1992:3)
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Accordingly, Table 13 was organized with the intention to know whether entrepreneurship training
was provided in the colleges and to identify kﬁowledge and skills the graduates acquired from the
training. Consequently, significant majority of respondents (95.07% of trainees and 90.2% of
unemployed graduates asserted that the training was given in the colleges. The responses of self-
employed graduates during the interview seem to support the response of the majority of
respondents (trainees and unemployed graduates). Thus, it is likely to conclude that

entrepreneurship course was provided by the colleges under study.

In item 2 of Table 13 respondents who replied positively to item number one were asked to rate the
listed knowledge and skills they acquired from entrepreneurship training. Accordingly, majority of
respondents (73.68% of trainees and 74.6% of unemployed graduates) reported that the knowledge
of developing business plan they acquired from entrepreneurship training was low. Conversely,
10.37% of trainees and 8.7% of unemployed graduates pointed out that the knowledge of
developing business plan they acquired from entrepreneurship training was high. Significant
number (15.95% of trainees and 16.7% of unemployed graduates) rated their knowledge to develop
business plan average. The response of the interview that conducted with self-employed graduates
seems to support the response of majority of the respondents (trainees and unemployed graduates).
Moreover, many traihees and unemployed graduates pointed out in their writing while responding
to an open-ended question that lack of knowledge to develop business plan was one of the major

problems to create job by TVET graduates.

From the preceding explanation, therefore, one could reasonably conclude that, most of TVET
graduates of the colleges under study had no adequate knowledge to develop business plan that is

one of the important elements to start once own self business.

Regarding the knowledge about keeping the financial account of the firm, majority of respondents
(78.4% of trainees and 83.7% of unemployed graduates) pointed out that their knowledge about
keeping the financial account of the firm was low. On the contrary, few respondents (4.8% of
trainees and 2.2% of unemployed graduates) confirmed that their knowledge to keep the financial
account of the firm was high. As the data further revealed that the knowledge of keep the financial
account of the firm was rated average by significant number of trainees (16.8%) and unemployed

graduates (14.1%).
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Hence, in light of the responses of majority of respondents, one can recognize that the knowledge of
most TVET graduates to keep the financial account of the firm which could received from

entrepreneurship training was low.

As the data in the third type of knowledge, which is found under item number, two reveal, majority
of respondents (81.6% of trainees and 85.9% of unemployed graduates) confirmed that their
knowledge about managing the business firm was low. Conversely, only few respondents (2.2% of
unemployed graduates) reported that their knowledge to manage the business firm they acquired
from entrepreneurship training was high. Significant number (18.4% of trainees and 11.9% of
unemployed graduates) on their part replied that their knowledge about managing the business firm
was average. On the basis of the above data, therefore, one can inferred that knowledge of most

graduates about managing the business firm was low.

Concerning the knowledge about assessing market opportunity, 13.1% of trainees and 3.26% of
unemployed graduates indicated that their kndwledge to assess business opportunity they acquired
from entrepreneurship training was high. On the other hand, 19.82% of trainees and 20.65% of
unemployed graduates responded that their knowledge to assess business opportunity was low.
Similarly, 67.08% of trainees and 76.09% of unemployed graduates on their part asserted that their
knowledge about assessing business opportunity was average. From the data given above, one can

possibly infer that the knowledge of TVET graduates to assess market opportunity was moderate.

Work behavior of an organization is a result of personality of its employees, and hence the presence
of good work environment and success of an organization determine by the behavior of employees

who are members of an organization (Helga, 2000:230).

Hence, with regard to work behavior of trainees and unemployed graduates, 23.6% of trainees and
8.7% of unemployed graduates replied that their knowledge about work behavior they acquired
from entrepreneurship training provided by the colleges was high. On the other hand, 55.3% of
trainees and 69.56% of unemployed graduates pointed out that their knowledge about work
behavior was low. Quiet considerable number of the trainees (21.1%) and unemployed graduates
(21.74%) indicated that their knowledge about work behavior they acquired from entrepreneurship

was some what average.

70



From the foregoing discussion, therefore, one could understand that entrepreneurship training was
provided by the college; however, trainees did not receive adequate knowledge and skills which are
listed in the above table. Hence, graduates may face so many problems due to lack of

entrepreneurial knowledge and skills, and hence lacked confidence to start their own business.

Table 14: Implementation and Importance of Apprenticeship Training

Respondents 5 ¥
Instructors Trainees Unemployed | obtain | Critic
No. [tems Graduates ed al
No % No. % No. %
1 | Was there apprenticeship training '
program in your colleges? — s0
Yes 138| 100 | 573 | 97.4 | 102 | 100 | o =
No - - 15 2.6 - - © ~
Total 138 100 | 588 | 100 102 100
2 | How do you rate the proper
implementation of the trainings
provided by apprenticeship offering A
organization? 2 e
High 4| 29 15 | 226 | 3 294 |3 -
Medium 30 | 21.8 | 117 | 20.42| 19 | 18.63 -
Low 104| 753 | 441 | 77.32] 80 |78.43
Total 138 100 | 573 100 102 100
3 | Ifthe response of item “1° is yes, how
do you rate the importance of this
training in relation to provide the
following benefit to trainees and
graduates? o A,
1.1 Familiarize them to the world of & =
work - -
High 20 | 1449 | 103 | 17.98] 15 14.7
Medium 18 | 13.05] 69 12.04] 12 11.8
Low 100| 72.46 | 401 | 69.98] 75 135
Total 138] 100 | 573 100 102 100
1.2 Enable them to create their own
job - |
High 3 2.2 15 2.62 2 196 | g
Medium 6 4.3 23 4.01 5 49 | & —
Low 129| 93.5 | 535 | 9337| 95 [93.14 -
Total 138 100 573 100 102 100
1.3 Enable them to have more :
practical knowledge. - &
High 3 | 2.17 10 1.8 2 196 | = b3k
Medium 10725 42 | 73 8 | 784 |2 it
Low 125 90.58 | 521 | 90.9 92 90.2 -
Total 138 100 | 573 100 102 100
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From item 1 of the above Table (Table 14) one could see that significant majority of respondents
(all instructors and unemployed graduates, and 97.4% of trainees) asserted that apprenticeship
training program was launched in the colleges. On the other hand, only few respondents (2.26% of
trainees) pointed out that apprenticeship training program was not conducted in the colleges. The
chi-square test result also revealed that the value of ¥* obtained (6.257) is less than the value of xz

critical (7.3778) implying that there is no difference in perception among respondents.

In item 2 of Table 14, respondents who reported that there was apprenticeship training in their
college were asked to rate the proper implementation of this training.program provided by
apprenticeship offering organizations. To this end, majority of respondents (75.3% of instructors,
77.32% of trainees and 78.43% of unemployed graduates) indicated that proper implementation of
the apprenticeship training provided by apprenticeship offering organizations was low. On the other
hand, 2.9% of instructors, 2.26% of trainees and 2.94% of unemployed graduates contended that its
proper implementation of apprenticeship training was high. The chi-square test result also indicated
that the value of y* obtained (0.409) is less than the value of xz critical (11.1433) implying that
there is no difference in perception among the respondents. That is all group of respondents have
similar perception about proper implementation of apprenticeship training provided by

apprenticeship offering organization.

Moreover, the responses of the interview that conducted with deans and counselors of the colleges,
and self-employed graduates seem to support the response of the majority of respondents
(instructors, trainees and unemployed graduates). According to these interviewees improper
implementation of this training had different manifestation, for instance, assigning trainees out of
their filed of study, making the trainees idle and worthlessly spend their time in certain offices and
so on. Thus, due to lack of awareness, the apprenticeship offering organizations were not
psychologically ready to provide this training. From the above discussion, one could inferred that

the trainees and graduates did not receive the required knowledge and skill as it was expected.

The purpose of offering apprenticeship training is believed to familiarize trainees with real work

life who eventually qualify as self or wage employees in their specialized areas.
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Accordingly, Ttem 3 of table 14, was designed to know how much the apprenticeship training
program was important in relation to providing some benefits to trainees. Hence, 72.46% of
instructors, 69.98% of trainees and 73.5% of unemployed graduates pointed out that the importance
of apprenticeship training regarding enable trainees to familiarize with the world of work was low.
On the other hand, 14.49%, 17.98% and 14.7% of instructors, trainees and unemployed graduates

responded that its importance was high.

The chi-square test result also indicated that the value of > obtained (1.454) is less than the value
of %* critical (11.1433) implying that there is no perception difference among respondents. Thus,
the three group of respondents have similar perception i.e. they believe that the importance of
apprenticeship training provided by apprenticeship offering organizations regarding make trainees

familiarize with the real world of work was low.

With regard to the importance of apprenticeship training program in relation to enable the trainees
to create their won job after the training, 93.5% of instructors, 93.37% (76.79 plus 16.58) of
trainees and 93.14% of unemployed graduates pointed out that its importance was low. On the other
hand, 2.2% of instructors, 2.62% of trainees and 1.96% of unemployed graduates disclosed that its

importance was high.

The chi-square test result also indicated that the value of y* obtained (0.3677) is less than the value
of % critical (11.1433) implying that there is no perceptual difference among respondents. That is
the three groups of respondents (Instructors, trainees and unemployed graduates) have similar
perception about the importance of apprenticeship training in relation to enable the trainees to
create their own job after the training. Thus, it is likely fair to conclude that the importance of
apprenticeship training offered by apprenticeship offering organizations in relation to enable the

trainees to create their own job after the training was low.

The aim of the last question that asked under item 3 was to check whether the apprenticeship
training provided by apprenticeship offering organizations enable the trainees to acquire knowledge
that is more practical. Accordingly, 90.58% of instructors, 90.9% of trainees and 90.2% of
unemployed graduates confirmed that its importance was low. On the other hand, 2.17% of
instructors, 1.8% of trainees and 1.96% of unemployed graduates pointed out that its importance

was high.



The chi-square test result also disclosed that the value of %* obtained (0.1847) is less than the value
of ¥ critical (11.1433) implying that there is no difference in perception among respondents. That
is all the three group of respondents have similar perception about the importance of apprenticeship
training regarding enable the trainees to acquire knowledge, which is more of practical. Thus, its

importance was low.

Table 15: Effort of Concerned Bodies to Develop the Interest of Trainees.

Respondents
Unemployed
No. Trainees graduates
Items ' No. % |No. |[%
1 How do you rate the level effort of the following

concerned bodies to develop the interest of trainees
to become self employed?
1.1) Effort of trainers
High 378 | 6429 |55 53.92
Medium 151 | 25.68 128 27.45
Low 59 10.03 19 18.63
Total 588 | 100 102 | 100
1.2) Effort of college management
High 323 | 549 51 50
Medium 191 | 32.5 28 27.5
Low 74 12.6 23 22.5
Total 588 | 100 102 | 100
1.3) Effort of woreda Micro and Small Enterprise
(SME) office.
High 59 10.03 13 12.75
Medium 147 | 25 13 12075
Low 382 | 6497 |76 74.5
Total 588 | 100 102
1.4) Effort of woreda Associations promotion (AP)
office
High 15 2.5 5 4.9
Medium 44 7.5 18 17.6
Low 529 |90 79 77.5
Total 588 | 100 102 100
1.5) Effort of trainees’ parents
High 15 2.5 - -
Medium 88 15 8 7.8
Low 485 | 82.5 94 02.2
Total 588 | 100 102 | 100
1.6) Effort of the local community
High 31 5.3 3 2.94
Medium ; 43 1.3 13 1215
Low 514 | 874 86 84.31
Total 588 | 100 102 100
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The item and the listed statements under the item in Table 14, were presented to the respondents
with the intention to know the extent to which the effort of concerned bodies exerted to develop the
interest of trainees to become self-employed. Accordingly, 64.29% of trainees and 53.92% of
unemployed graduates indicated that the effort of trainers to develop the interest of trainees to
become self-employed was high. On the other hand, 10.03% of trainees and 18.63% of unemployed
graduates pointed out that the effort of trainers was low. The data further revealed that 25.68% of
trainees and 27.45% of unemployed graduates rated the effort of trainers medium. On the basis of
the response of majority respondents, one could recognized that the effort of trainers to develop the

interest of their trainees to become self-employed after the training was high.

The data presented about the effort of the college management reveal, majority of respondents
(54.9% of trainees and 50% of unemployed graduates) confirmed that the effort of the college
management to develop the interest of trainees to become self-employed after the training was high.
Conversely, 12.6% of trainees and 22.5% of unemployed graduates replied that the effort of the
college management was low. Significant number of respondents (32.5% of trainees, and 27.5% of
unemployed graduates) on their part contended that the effort of the college management was
medium. From the above data presented about the effort of college management, we can conclude
that the effort of college management to develop the interest of trainees to become self-employed

was high.

Similarly, 10.03% of trainees and 12.75% of unemployed graduates reported that the effort of
woreda MSE office to develop the interest of trainees to become self-employed was high. On the
other hand, majority of respondents (64.97% of trainees and 74.5% of unemployed graduates)
asserted that the effort of woreda MSE office to develop the interest of trainees to become self-
employed was low. On the other hand, 25% of trainees and 12.75% of unemployed graduates
asserted that the effort of woreda MSE office was medium. In supporting this, the deans and
counselors of the colleges during the interview pointed out that the willingness and readiness of
woreda MSE office to make discussion with the college management regarding the problems and
issues of trainees was low. Hence, in light of the response of the majority of respondents (trainees
and unemployed graduates) and the response of the interview, one could conclude that the effort of

woreda MSE office to develop the interest of trainees to become self-employed was low.,
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As can be seen from the data to the effort of woreda AP office, significant majority of respondents
(90% of trainees and 77.5% of unemployed graduates) assured that the effort of woreda AP office
to develop the interest of trainees to become self-employed was low. Similarly, significant number
of respondents (7.5% of trainees and 17.6% Qf unemployed graduates) rated their effort medium.
On the other hand, few respondents (2.5% of trainees and 4.9% of unemployed graduates)
responded that effort of woreda AP was high. The response of the interview that conducted with the
deans and counselors of the colleges seem to support the view of the majority of respondents
(trainees and unemployed graduates). Thus, on the basis of the response of majority respondents

(trainees and unemployed graduate), it is possible to conclude that the effort of woreda AP was low.

With regard to the effort of trainees’ parents, significant majority of respondents (82.5% of trainees
and 92.2% of unemployed graduates) confirmed that the effort of trainees’ parents to develop the
interest of their children to engage in self-employment was low. Conversely, only few respondents

(2.5% of trainees) responded that the effort of parents was high.

Similarly, concerning the effort of the local coinmunity, majority of respondents (87.4% of trainees
and 84.31% of unemployed graduates) indicated that the effort exerted by the local community to
develop the interest of trainees to become self-employed was low. On the contrary, 5.3% of trainees

and 2.94% of unemployed graduates assured that the effort of the local community was high.

On the basis of the above discussion, thus, one might likely conclude that the effort of most
concerned bodies (Woreda Micro and Small Enterprise Office, woreda Associations Promotion
office, trainees’ parents and the local community) to develop the interest of trainees to become self-
employed was low. Hence, TVET unemployed graduates did not receive the required support while
they were in the college that may help them to develop their interest and positive attitude towards

self-employment.
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Table 16: Expectation and interest of Parents, the Local Community, and Trainees.

Respondents Unemployed x %
Graduates | obtained| critical
No. Items Instructors Trainees ‘
No % No. % No. %

In your opinion, what do most parents

and the local community expect from

the trainees after the training? Q %
Wage employed 105 | 76.09 | 469 79.8 | 87 853 |1 & =

1 Self employed 33 2391 | 119 [202 |15 147 | e b=

Other - - - - - -
Total 138 100 | 588 100 102 100
In your opinion, what do most

trainees want to be after the training?

2 | Be wage employed 127 92 [521 |886 |89 |8725| = S
Be self-employed 11 8 67 114 |13 12.75 | ~ -
Others - - - - -

Total 138 100 | 588 100 102 | 100

What people do depends to great upon their expectation and interest. The expectation and interest of
individuals have powerful impact on what the energy they exert, the resources they allocate and the
priorities they order

(UN, 2006: 15).

Hence, Table 16 was organized to find out expectation of parents and the local community, and
interest of trainees after the training regarding employment. Consequently, majority of the
respondents (76.09% of instructors, 79.8% of trainees and 85.3% of unemployed graduates)
reported that those parents of trainees and the local community expect the trainees to be waged
employed after the training. On the other hand, significant number (23.91% of instructors, 20.2% of
trainees and 14.7% of unemployed graduates) responded that trainees were expected to be self-
employed by their parents and the local community. The chi-square test result also revealed that the
value of y* obtained (3.0923) is less than the value of ” critical (7.3 778) implying that there is no

perception difference among the respondents.

Thus, most trainees’ parents and the local community expect the trainees to become wage-

employed after the training.

In item 2 of table 16, respondents were asked to indicate what most trainees want to be after their
training. To this end, 92% of instructors, 88.6% of trainees and 87.25% of unemployed graduates

asserted that most trainees had interest to be wage employed after their training. On the other hand,
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8% of instructors, 11.4% of trainees and 12.75% of unemployed graduates reported that most

trainees had interest to be self-employed after their training.

The chi-square test result also indicated that the value of % obtained (1.71) is less than the value of

xz critical (7.3778) implying that there existed no difference in perception among the respondents.

Thus, most of the trainees were interested to be wage employed after their training.

Table 17: Factors that Affect the Interest of Unemployed Graduates

Respondents |y
obtain | critica
No. ltems Instructors Unemployed l
Graduates
No. % No. %
In your opinion, how do you rate the negative
influence of the following factors on the interest
of unemployed graduates to become self
employed?
1.1) Low demand of the local community to the o §
product of self-employed TVET graduates. i3 @
1 | High 28 20.3 15 14.7
Medium 62 44.9 61 59.8
Low 48 34.8 26 | 255
Total : 138 100 102 | 100
1.2) Unavailability of inputs such as credit,
premises, additional training etc, oo
High 75 5434 | 69 67.65 ps £
Medium 33 23.92 18 17.65 < o
Low 30 21.74 15 14.7
Total 138 100 102 | 100
1.3) Low respection and appreciation of the
local community
High 10 |72 /|12 | 1176 B S
Medium 31 [225 [19 [1863 o )
Low a7 70.3 71 69.61
Total 138 100 102 | 100
1.4) Unfavorable existing rules and regulations ‘
High 77 55.79 54 52.9 - %
Medium 33 2391 |28 [275 & £
Low 28 20.3 20 196 < B
Total 138 100 102 | 100
1.5) Low confidence of graduates
High 86 62.3 59 57.8 - e
Medium 31 22.5 30 1294 = Lo
Low 21 [5.2 13 32.8 e~
Total 138 100 102 | 100
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Graduates of TVET may acquire the required knowledge and skills that make them graduated
successfully and be self employed. Despite these benefits, there are also many external constraints
that affect their interest and hence discourage to start their own employment (Nigrna, 1986:88:

roppers and Komba, 1995:151).

Accordingly, Table 17 was organized with the intention to identify the factors that may affect
negatively the interest of unemployed graduates to become self-employed. Accordingly, with
regard to the first factor, maj ority of respondents (44.9% of instructors, and 59.8% of unemployed
graduates) asserted that the negative influence of low demand of the local community to the product
of self-employed TVET graduates on the interest of unemployed graduates to become self
employed was medium. Similarly, 34.8% of instructors, and 25.5% of unemployed graduates
pointed out that the negative influence of the factor was low. On the other hand, considerable
number (20.3% of instructors and 14.7% of unemployed graduates) responded that the negative
influence of the factor was high. The chi-square test result revealed that the value of y* obtained
(5.2) is less than the value of ¥ critical (7.3778) implying that there is no difference in perception
among the respondents. Thus, on the basis of response of majority respondents the negative
influence of low demand of the local community to the product of self-employed graduates on the

interest of unemployed graduates to become self employed was moderate.

The second factor that presented to rate by respondents was in availability of in puts. Accordingly,
majority of respondents (54.34% of instructors, and 67.65% of unemployed graduates), reported
that its negative influence on the interest of unemployed graduates to become self-employed was
high. On the other hand, significant number (21.74% of instructors and 14.7% of unemployed
graduates) contended that its influence on the interest of unemployed graduates was low.
Considerable number, (23.92% of instructors, and 17.65% of unemployed graduates) rated its
influence medium. The chi-square test result revealed that the value of xz obtained (4.37) is less
than the value of xz critical (7.3778) implying that there is no difference in perception among the
respondents. In supporting this, self-employed graduates during the interview conducted with them
indicated that in availability of inputs was one of the major problems they faced when they tried to

create their own job.

From the foregoing explanation, therefore, one could conclude that in availability of inputs (credit,
business shelter, additional trainings etc.) were the major factors that affect the interest of

unemployed graduates to become self-employed among others.
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The third factor of the above table that presented to the respondents was low respection and
appreciation of the local community to self-employment. Accordingly, majority of respondents
(70.3% of instructors and 69.61% of unemployed graduates) pointed out that negative influence that
created on the interest of unemployed graduates to become self-employed due to the view of the
local community was low. On the other hand, only few respondents (7.2% of instructors and
11.76% of unemployed graduates) reported that the negative influence of this factors was high.
Considerable number (22.5% of instructors and 18.63% of unemployed graduates) contended that
the negative influence of this factor was medium. The chi-square test result also indicated that the
value of xzobtained (1.724) is less than the value of xz critical (7.3778) implying that there existed
no difference in perception among the respondents. Thus, the degree of the negative influence on
the interest of unemployed graduates to become self-employed because of undesirable view of the

local community to self-employment was low.

Concerning the negative influence of the existing rules and regulation on the interest of unemployed
graduates to become self-employed, majority of respondents (55.79% of instructors, 52.9% of
unemployed graduates) rated its influence high. On the other hand, considerable number (20.3% of
instructors and 19.6% of unemployed graduates) confirmed that its influence was low. Significant
number (23.91% of instructors and 27.5% of unemployed graduates) reacted that the influence was
medium. The chi-square test result also indicated that the value of %* obtained (0.385) is less than
the value of ¥ critical (7.3778) implying that there is no significant difference in perception among
respondents. In supporting this, the response of the interview that conducted with college deans and
self-employed graduates indicated that some rules and regulations of ACSI and municipalities were
not encouraging to the effort of TVET graduates to create their own job. Therefore, one could
conclude that some rules and regulations in relation to job creation were discouraging and hence

make unemployed graduates disinterest to become self-employed.

Confidence of graduates was the last factor that need to rate by the respondents. Accordingly,
majority of respondents (62.3% of instructors and 57.8% of unemployed graduates) pointed out that
low confidence of graduates had high negative influence on their own interest to become self-
employed. On the other hand, considerable number of instructors (15.2%) and unemployed
graduates (32.8%) ascertained that its influence was low. Further more, quiet significant number
(22.5% of instructors and 29.4% of unemployed graduates) indicated that the influence of this
factor was medium. The chi-square test result also revealed that the value of xzobtained (1.45) is

less than the value of xz critical (7.3778) implying that there existed no difference in perception
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among respondents. Thus, on the basis of the response of the majority respondents (instructors and

unemployed graduates), one could inferred that low confidence on the part of graduates had high

negative influence on their own interest to become self-employed and hence they remain

unemployed.
Table 18: Accessibility of Market .

Respondents
2 2
No. [tems Instructors Unemployed X . X .
Gradustes Obtained | Critical
No. % No. %
1| In your opinion, how do you rate the local market
accessibility to the product and service of TVET
graduates? I &
High 7 5.07 4 3.92 ~ P
Average 15 10.87 | 12 11.77 | = r~
Low 116 | 84.06 | 86 84.31
Total 138 100 | 102 100
2 | Ifthe response of item ‘1’ is low, how do you rate the
negative influence of the following reasons?
2.1 Low quality of products o S
High 83 | 71.55 | 59 68.6 = £
Average 20 17.24 | 11 1279 | © e~
Low 13 11.21 | 16 18.61
Total 116 100 86 100
2.2 High price of products
High 9 7.76 6 6.98 o e
Average 20 | 1724 | 10 | 1163 | & £
Low 87 75 70 8139 | — 2=
Total 116 100 86 100
2.3 Attitudinal problem of the local community
High 88 75.86 | 65 75.58 ® 0
Average 21 18.1 16 18.61 = P35
Low 7 6.04 9 5.81 S o~
Total 116 100 86 100
2.4 Lack of promotion
High 8 6.9 5 5.81 e ®
Average 28 | 244 | 13 | 1512 | & 5
Low 80 | 68.96 | 68 79.07 | & =
Total 116 100 86 100
2.5 The place where the firms are found
High 75 | 64.66 | T2 83.72 | %
Average 25 [ 2155 ] 10 | 1163 | & b
Low 16 [ 1379 4 | 465 | =
Total 116 100 86 100
2.6 Low purchasing capacity of the local community
High
70 6034 | 60 | 6977 | & S
Average 28 [24.14 | 16 186 | = ¢
Low 18 1552 | 10 11.63
Total 116 100 86 100
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According to Harper (1984:30) problem of market is not something which can be remedied by
providing anything tangible, such as finance, a machine or raw materials, and the nature of self
employed marketing problem must be clearly understand before any attempt is make to solve the

problem.

Hence, as one could see from tablel8, there was the intention to know market accessibility to the
product and service of TVET graduates. Accordingly, in item 1 of the above table, majority of
respondents (84.06% of instructors and 84.31% of unemployed graduates) indicated that there was
low market accessibility to the product and service of TVET graduates. On the other hand, 5.07%
of instructors and 3.92% of unemployed graduates responded that there was high local market
accessibility to the product and service of TVET graduates. Further the data indicated that 10.87%
of instructors and 11.77% of unemployed graduates pointed out that the market accessibility of
TVET graduates to their product and service was average. The responses of self employed
graduates during the interview also seem to support the response of majority of respondents

(instructors and unemployed graduates).

The chi-square test result also indicated that the value of y* obtained (0.2144) is less than the value
of %* critical (7.3778) implying that there is no difference in perception among respondents. Thus, it
is likely to conclude that the local market accessibility of TVET graduates to their product was low
and hence other unemployed graduates had frustration and lost confidence to engage in self-

employment.

In item 2 of the above table (tablel18), list of statements (factors) which may negatively affect
market accessibility of TVET graduates were presented to respondents who responded that the
market accessibility of TVET graduates was low in item 1. Consequently, regarding the first factor,
significant majority of respondents (71.55% of instructors and 68.6% of unemployed graduates)
asserted that low quality of products and services of TVET graduates had high negative influence
on their market accessibility. Conversely, considerable number of respondents (11.25% of
instructors, and 18.61% of unemployed graduates) rated the negative influence of low quality of
TVET graduates product and service on their market accessibility low. Similarly 17.24% of*
instructors and 12.79% of unemployed graduates on their part ascertained that its negative influence

was average.
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The chi-square test result also indicated that the value of x* obtain (2.019) is less than the value of
x* critical (7.3 778) implying that there is no difference in perception among respondents. Thus, on
the basis of the response of majority of respondents, it is possible to conclude that TVET graduates
might have lack of the required knowledge and skills to produce quality products and services and

hence not able to compete with other similar entrepreneurs.

With regard to high price of products and services, few respondents (7.76% of instructors, and
6.98% of unemployed graduates) pointed out that its negative influence on market accessibility of
TVET graduates product and service was high. On the other hand, majority of respondents (75% of
instructors and 81.39% of unemployed graduates) indicated that the negative influence of high price
of product and service of TVET graduates on their market accessibility was low. Besides, 17.24%

of instructors and 11.63% of unemployed graduates replied that its negative influence was average.

The chi-square test result also indicated that the value of x obtained (1.326) is less than the value of
y2critical (7.3778) implying that there is no difference in perception. Thus, one could inferred that
high price of product and services of TVET graduates had low negative influence on their market

accessibility.

The third factor that presented to respondents was attitudinal problem of the local community.
Hence significant majority of respondents (75.86% of instructors and 75.58% of unemployed
graduates) asserted that negative influence of attitudinal problem of the local community on market
accessibility of TVET graduates was high. Conversely, few respondents (6.04% of instructors and
5.81% of unemployed graduates) pointed out that its negative influence was low. Further the data
indicated that 18.1% of instructors and 18.61% of unemployed graduates rated the negative
influence of attitudinal problem of the local community on market accessibility of TVET graduates

average.

The chi-square test result also indicated that the value of x* obtained (0.0108) is less than the value
of 7 critical (7.3778) implying that there existed no perception difference between the two groups
of respondents. Thus, from the above discussion, we could inferred that attitudinal problem of the
local community had high negative influence on the market accessibility of TVET graduates

product and service.

83



However, good culture and positive attitudinal orientation of the community towards self
employment is one of the pushing factors to entering self employment (Metcalf, Modood and
Virrdee, 1996:145).

Concerning lack of promotion, few respondents (6.9% of instructors and 5.81% of unemployed
graduates) responded that negative influence of lack of promotion on market accessibility of TVET
graduates product and service was high. On the other hand, 68.96% of instructors and 79.07% of
unemployed graduates asserted that its negative influence was low. Similarly, 24.4% of instructors
and 15.12% of unemployed graduates on their part disclosed that its negative influence was

average.

The chi-square test result also indicated that the value of %* obtained (2.765) is less than the value
of 7 critical (7.3778) implying that there is no difference in perception among respondents. Thus,
on the basis of responses of the majority of respondents (instructors and unemployed graduates) it is
likely inferred that lack of promotion had low negative influence on market accessibility of TVET

graduates product and service.

As Neck and Nelson (1987,40) specially in the case of small enterprise ,it is important to under take

a business at the right place where people frequently come for shopping.

Accordingly, the fifth factor was presented to respondents with the intention to check the negative
influence of the place where the firms of TVET graduates are found on market accessibility of
TVET graduates products and services. Consequently, significant majority of respondents (64.66%
of instructors and 83.72% of unemployed graduates) indicated that its influence was high. On the
contrary, considerable number (13.79% of instructors) and few respondents (4.65% of unemployed
graduates) pointed out that its negative inﬂuenée was low. Similarly, significant number (21.55% of

instructors and 11.63% of unemployed graduates) reported that its negative influence was average.

The chi-square test result also indicated that the value of %* obtained (9.439) is greater than the
value of y’critical (7.3778) implying that there is difference in perception among respondents.
Thus, the two groups have different perception on the negative influence of the place where the
firms of graduates found on their market accessibility. However, the response of the interview that
conducted with self-employed graduates seems to support the response of the majority of
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respondents. Thus, based on the above discussion, we could inferred that the place where the firms

of TVET graduates are found had high negative influence on their market accessibility.

The last factor that required to rate by respondents was low purchasing capacity of the local
community. Subsequently, quiet majority of respondents (60.34% of instructors, 69.77% of
unemployed graduates) asserted that low purchasing capacity of the local community had high
negative influence on market accessibility of TVET graduates product and service. On the other
hand, significant number (15.52% of instructors and 11.63% of unemployed graduates) reported
that its negative influence was low. Further as the data presentation shows, considerable number of
respondents (24.14% of instructors and 18.6% of unemployed graduates) replied that its negative
influence was average. The chi-square test result also disclosed that the value of x* obtained (1.491)
is less than the value of % critical (7.3778) implying that there is no difference in perception among
respondents. Thus, in light of the responses of the majority of respondents (instructors and
unemployed graduates), we could inferred that low purchasing capacity of the local community had

high negative influence on the market accessibility of TVET graduates.
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Table 19: Attitude of Unemployed Graduates and Trainees Towards Self-employment

2

2

Respondents % X
Unemployed Trainees obtained | Critical
No. Items grade
No % No. %

I | It is an option that selected after
failure to be wage-employed.
Agree 61 59.8 348 59.2 e =
Undecided 10 9.8 60 102 | 8 -
Disagree 31 30.4 180 30.6 = a
Total 102 100 588 100

2 | Itis an option in which incapable
graduates engaged. © i
Agree 18 17.7 83 14.1 o ¥
Undecided 19 18.6 129 21.9 = o
Disagree 65 63.7 376 64
Total 102 100 588 100

3 | Itis an option that no need any
competence, facilities and support. I
Agree - - - - E £
Undecided 8 7.8 30 5.1 i N
Disagree 94 92.2 558 94.9
Total 102 100 588 100

4 | It is full of risk.
Agree 86 84.3 452 769 | o ®
Undecided 5 4.9 33 56 | & e
Disagree 11 10.8 103 1728 | — o~
Total 102 100 588 100

5 | Itis a sector of poor,
Agree 78 76.47 448 76.19 | &+ o
Undecided 8 7.84 48 8.16 | 5 e
Disagree 16 15.69 92 1565 | — B
Total 102 100 588 100

6 | It is one of the alternatives for
employment of TVET graduates.
Agree 25 | 2451 | 126 | 214 | % g
Undecided 9 8.82 98 167 | = 9
Disagree 68 66.67 | 364 61.9
Total 102 100 588 100

7 | It could contribute for the
development of the country and the
individual 15 14.7 308 52.4 - 8
Agree ; &
Undecided 31 304 162 | 2153 | * T
Disagree 56 54.9 118 20.07
Total 102 100 588 100
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Each developing countries hopes for creating jobs lie in small firms and in self employment. In
their case, education systems are not only faced with problem of dissemination knowledge and
technical skills, but even more with the problem of developing attitudes and patterns of behavior

(Frost in Metcalf, Modood and Virdee, 1996: 167).

Similarly, development and success job creation is not completed until technical skills, effective

work habits and positive attitudes have been learned and develop effectively (Tuijnman, 1996: 45).

Accordingly, Table 19 was organized with the intention to know the attitude of unemployed
graduates and trainees towards self—employmént. Consequently, in item 1 of Table 19, majority of
unemployed graduates (59.8%) and trainees (59.2%) ascertained that they accept the idea that self-
employment is an option that selected after failure to be wage-employed. On the other hand, 30.4%
of unemployed graduates and 30.6% of trainees indicated that they disagree with the idea that self-

employment is an option that selected after failure to be wage-employed.

The chi-square test result also disclosed that the value of % obtained (0.0218) is less than the value
of y* critical (7.3778) implying that there is no significant difference in perception between the
respondents of unemployed graduates and trainees. Thus, majority of unemployed graduates and

trainees believed that self-employment is an option that selected after failure to be wage-employed.

With regard to item 2 in Table 19, significant fnajority of trainees (64%) and unemployed graduates
(63.7%) reported that they disagree with the idea that self-employment is an option in which
incapable graduates are engaged. On the other hand, 14.1% of trainees and 17.7% of unemployed

graduates indicated that they agree with the idea.

The chi-square test result also indicated that the value of % obtained (1.1866) is less than the value
of y* critical (7.3778) implying that there is no significant perception difference between the two

group of respondents (trainees and unemployed graduates).

The data in items 3 of Table 19 show that 92.2% of unemployed and 94.9% of trainees reject the
idea that self-employment is an option that no needs any competence, facilities and support. The
chi-square test result also indicated that the value of % obtained (3.131) is less than the value of x’

critical (7.3778) implying that there is no significant difference in perception between the two
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group of respondents (trainees and unemployed graduates). Thus, it is likely to conclude that they

are aware that self-employment requires personal effort, competence and initiation.

The fourth idea that presented to rate by respondents was that self-employment is full of risk.
Accordingly, significant majority of unemployed graduates (84.3%) and trainees (76.9%)
confirmed that they agree with the idea that self-employment is full of risk. On the other hand,
10.8% of unemployed graduates and 17.5% of trainees reported that they disagree with the idea.
The chi-square test result also indicated that the value of % obtained (1.396) is less than the value
of %* critical (7.3778) implying that there is no significant perception difference between the
respondents of unemployed graduates and trainees. Thus, one could be inferred that both

unemployed graduates and trainees accept the idea that self-employment is full of risk.

In item five of Table 19, the respondents were asked to rate the idea that self-employment is a
sector of poor. Hence, 76.47% of unemployed graduates and 76.19% of trainees ascertained that
they agree with the idea that self-employment is a sector of poor. On the other hand, 15.69% of
unemployed graduates and 15.65% of trainees responded that they disagree with the idea. The chi-
square test result also showed that the value of xl obtained (1.014) is less than the value of %’
critical (7.3778) implying that there is no difference in perception between the two group of

respondents (unemployed graduates and trainees).

Item six and seven of Table 19, express positive attitude towards self-employment. Accordingly, in
item six 66.67% of unemployed graduates and 61.9% of trainees reported that they disagree with
the idea that self-employment is one of the alternatives for employment of TVET graduates. On the
other hand, 24.51% of unemployed graduates and 21.4% of trainees indicated that they agree with
the idea. The chi-square test result also disclosed that the value of x2 obtained (4.144) is less than
the value of y” critical (7.3778) implying that there is no difference in perception between the two

group of respondents (unemployed graduates and trainees).

In item seven of Table 19, 54.9% of unemployed graduates confirmed that they disagree with the
idea that self-employment could contribute for the development of the country and the individual.
On the other hand 52.4% of trainees indicated that they agree with the idea. The chi-square test

result also showed that the value of y* (68.47) is greater than the value of > critical (7.3778)
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implying that there is significant difference in perception between the respondents of unemployed

graduates and trainees.

On the basis of the above discussion, we could understand that both unemployed graduates and
trainees had the right attitude regarding the idea of item two and three, and only trainees had
favorable attitude regarding the idea of item seven. Moreover, with the exception of item seven,

there was no statistically significant difference between unemployed graduates and trainees

© responses.
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CHAPTER FOUR

4. Summary, Conclusion and Recommendation

4.1Summary:-
The general objective of this study was to examine the major factors that affect self-employment of
unemployed graduates of selected TVET colleges in ANRS in so doing attempts have been made to
assess suitability of legal frame works, rules and regulations of ACSI and town municipalities, the
extent of support provided by WSME and WAP, the relevance of trainings provided by the TVET

colleges, competence, interest and attitude of graduates towards self-employment.

In order to achieve this objective, the foIlowing basic research questions were stated and treated:-

1. What is the condition of rules and regulations, and readiness of ACSI (Ambhara Credit and
saving Institution) and city /town municipalities to support graduates?

2. To what extent are woreda Small and Micro Enterprise (WSME) and Associations
Promotion (WAP) Offices supportive for graduates?

3. To what extent are training programmes of the TVET colleges relevant and employ labour
market information system to improve self-employment?

4. Do graduates acquire adequate skills and knowledge and have interest to create their own
job?

5. To what extent is the local market accessible to absorb the product and service of self
employed graduates?

6. What is the attitude of trainees and graduates towards self-employment?

In order to answer the above basic research questions, questionnaire, interview and document
analysis were used as data collecting tools. The subject of the study were: unemployed TVET
graduates, trainees, instructors, deans, counselors, office heads, self-employed graduates.

Descriptive research methodology was used to explain the issue under study.

Simple random sampling and stratified sampling were employed in selecting sample trainees and
trainers, availability sampling technique was employed in selecting the deans of target TVET

colleges, purposive sampling technique was employed in selecting sample zones and TVET
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colleges and snow ball sampling technique was employed in selecting sample unemployed

graduates.

Moreover, a total of 858 questionnaires were distributed to trainees, instructors deans and

unemployed graduates. Among the questionnaires distributed, 834 (97.2%) were collected.

The data obtained were then analyzed using percentage and chi-square tests throughout the study.

Accordingly the major findings of the study are summarized below:-

I.

II.

The conditions of legal frameworks and readiness of ACSI and city/town municipalities to

support graduates:-

1.

As the findings of the study disclosed 80.44% (69.57% plus 10.87%) of instructors and
72.55% (62.75% plus 9.8%) of unemployed graduates disclosed that some legal
frameworks, proclamations, rules and regulations of ACSI and town municipalities were
not appropriate and suitable to TVET graduates who had interest to create their own job.
Hence, they were not responsive to the problems of graduates.

According to the finding, 65.2% of instructors and 70.6% of unemployed graduates
indicated that the commitment of most ACSI and town municipality heads and other
employees to do their duties was low. Moreover, 50% of instructors and 59. 8%¢\0f
unemployed graduates confirmed that the readiness and willingness of these ofﬁces o
cooperate with the colleges regarding TVET graduates was low.

The finding of the study indicates that majority of respondents (instructors and unemployed
graduates) reported that competence, experience and interest of WSME and WAP office

heads and other employees to provide technical support to graduates was low.

The extent of support provided by WSME and WAP to TVET graduates:-

1.

With respect to the extent of support provided by WSME to TVET graduates, 52.9% of
instructors and 67.7% of unemployed graduates asserted that the level of support provided
by this office was low. Similarly, 65.2% of instructors and 67.7% of unemployed graduates
pointed out that the level of support provided by WAP was low.

Regarding the relationship of WSME and WAP with graduates, the finding depicted that
83.33%, 84.78% and 80.39% of deans, instructors and unemployed graduates respectively

confirmed that the two offices had no schedule to make meeting with graduates.
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II1. The relevance of trainings provided by TVET colleges for self-employment:-
I. Regarding the relevance of trainings provided by TVET colleges of the region under study,
the findings revealed that -

1.1 Majority of respondents (73.19% of instructors, 67.69% of trainees and 64.71% of
unemployed graduates) indicated that the similarity of the knowledge and skills that
graduates acquired in the colleges and the knowledge and skills they required to create
their own job in the area they are specialized was law.

1.2 Significant majority of respondents i.c. 77.54%, 75.3% and 74.51% of instructors,
trainees and unemployed graduates respectively confirmed that flexibility of the
trainings of the colleges by taking into consider the local business opportunity was low.

1.3 Quiet majority of respondents i.e. 80.43%, 79.76% and 84.3% of instructors, trainees
and unemployed graduates reported that the opportunity of graduates to become self-
employed by using the trainings they received in the colleges was low.

1.4 Majority of respondents (84.79% of instructors, 77.55% of trainees and 85.3% of
unemployed graduates disclosed that the value of knowledge and skills graduates
acquired in the colleges to produce goods and services required by the local market was

low.

IV.The presence and proper implementation of LMIS to improve self-employment
1. Majority of respondents (100% of deans and 84.78% of instructors) confirmed that TVET
colleges understudy had labour market information system with different mechanisms.
However, 83.33% and 74.36% of deans and instructors respectively reported that its
reliability was low. Moreover, 83.33% (50% plus 33.33%) of deans and 91.45% (76.92%

plus 14.53%) of instructors indicated that it was not frequently used.

V. Competence of Graduates to Create their own job
1. With regard to proper implementation of the training programs of the colleges understudy,
55.07%, 57.48% and 64.71% of instructors, trainees and unemployed graduates pointed out
that the implementation of the training programs of the colleges was not in accordance with
the standard set in the curriculum.
2. A considerable number of respondents i.e. 47.93% and 50% of trainees and unemployed

graduates disclosed that the negative influence of low practical knowledge of instructors on
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proper implementation of the training programs of the colleges was high. Moreover,
35.26%, 65.38% and 50% of instructors, trainees and unemployed graduates reported that
the negative influence of shortage of training materials on the proper implementation of the
training programs of the colleges under study was high.

As indicated by 100% of deans and 92.03% instructors, pointed out that trainees of the
colleges under study were asked to make project at the end of their training, how ever,
66.67% (50% plus 16.67%) of deans and 77.95% (64.57% plus 13.38%) of instructors
indicated that few trainees made the project properly and successfully in each year.
Regarding entrepreneurial knowledge and skills of trainees and unemployed graduates,
95.07% of trainees and 90.2% of instructors confirmed that entrepreneurship training was
given by TVET colleges. However, majority of respondents (deans and instructors)
indicated that the entrepreneurial knowledge and skills of trainees was low.

Concerning implementation and importance of apprenticeship training, 100%, 97.4% and
100% of instructors, trainees and unemployed graduates confirmed that apprenticeship
training was provided by apprenticeship training offering organizations. However, 75.3%
(60.1% plus 15.2%), 76.96% (61.6% plus 15.36%) and 78.43% (64.7% plus 13.73%) of
instructors, trainees and unemployed graduates respectively indicated that it was not
properly implement and hence trainees did not receive the required knowledge and skills

that they could receive from the training.

VL. Interest of Graduates to Create their Own Job

2

Regarding the effort exerted by concerned bodies to develop the interest of trainees to
become self-employed, it was ascertained in the finding that most of concerned bodies
(WSME, WAP, trainees’ parents and the local community) did not exert the required
effort.

As indicated by 76.09% of instructors, 79.8% of trainees and 85.3% of unemployed
graduates disclosed that trainees parents and the local community expect the trainees to be
wage employed after the training. Besides, 92%, 88.6% and 87.25% of instructors, trainees
and unemployed graduates responded that most of trainees themselves had interest to be

wage-employed after the training.
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4. Most of respondents (55.79% of instructors and 52.9% of unemployed graduates) reported
that the interest of unemployed graduates to become self-employed was negatively
affected by the existing rules and regulations of ACSI and town municipalities. Moreover,
54.34% and 67.65% of instructors and unemployed graduates respectively indicated that
the negative influence of unavailability of inputs (credit, premises, additional trainings

etc.) on the interest of unemployed gradates to become self-employed was high.

VIL. Market Accessibility to the product and service of self-employed graduates
* Regarding the factors that negatively affect the market accessibility of self-employed TVET
graduates,
- 71.55% of instructors and 68.6% of unemployed graduates rated high for the negative
influence of low quality of products and services of graduate.
- 75.86% of instructors and 75.58% of unemployed graduates rated high for the negative
influence of attitudinal problem of the local community.
- 64.66% of instructors and 83.72% of unemployed graduates rated high for the negative
influence of the place where the firms of TVET graduates are found, and
- 60.34% and 69.77% of instructors and unemployed graduates respectively confirmed that
the negative influence of low purchasing capacity of the local community was high.
VIII. The attitude of trainees and graduates towards self-employment
As indicated by 84.3% of unemployed graduates and 79.9% of trainees, they believed that self-
employment is full of a risk. Moreover, 76.47% and 76.19% of unemployed graduates and trainees
agreed that it is a sector of poor. Hence, self-employment is an option that selected after failure to

be wage employed.

4.2 Conclusions
The following conclusions are drown based on the findings and basic questions of the study:-
According to the findings of the study, the rules and regulations of ACSI and town municipalities
were not suitable and responsive to the problem of TVET graduates and the heads and employees of
these offices were also not committed and cooperative to do their duties together with the TVET
colleges under study. Moreover, the professional support provided by WSME and WAP to TVET
graduates was low. It can, then, be conclude that there was no coordination among concerned

bodies to help graduates. And the situation might also negatively affect the effort of unemployed
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graduates to become self-employed and hence, they might face so many problems and be

discouraged to create their own job.

One of the important elements to improve employability of TVET graduates is that they have to
equip with the required relevant knowledge and skills and hence they will have more opportunity to
be employed. However, the findings of the study indicated that the trainings provided by TVET
colleges were not flexible, and used the Labour Market Information system properly. Moreover,
TVET colleges under study had instructors who lacked practical knowledge and shortage of
training materials. Hence, the implementation of the training programs was not in accordance with
the standard set in the curriculum (70% practical and 30% theoretical). From this one can conclude
that trainings of the colleges under study were focused on theoretical part and not matched with the
demand of the local labour market and business opportunity in general and the needs of the trainees
in particular and hence the trainings provided by the TVET colleges were not relevant to TVET

graduates who want to create their own business.

The findings of the study revealed that graduates of the colleges under study taken entrepreneurship
course, but at the same time they did not have entrepreneurial knowledge and skills. Apprenticeship
training offering organizations also provided épprenticeship training but graduates did not receive
the required knowledge and skills from the training. Moreover, trainees and unemployed graduates
had no interest to be self-employed. It can, then, be conclude that TVET graduates are incompetent

and lost their confidence to create their own job.

As indicated in the findings of the study, due to some reasons self-employed graduates of the
colleges under study had low market accessibility to their products and services. It can, then, be
conclude that their opportunity to survive and be successful in self-employment was low and it
might also create frustration and suspicion on the part of unemployed graduates who had an

intention to be self-employed.

Attitudes of individuals towards something may determine whether they could be successful or not.
Thus, positive attitude about what they intend to do have powerful impact on their motivation, the
effort they exert and the interest they have. However, the findings of the study disclosed that both

unemployed graduates and trainees believed that self-employment is full of risk and sector of poors.
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This can draw us they had no interest, motivation and self-confidence to engage in self-employment

and undermined its importance.

4.3 Recommendations

On the basis of the findings obtained and conclusion reached at, the following suggestions are

forwarded to improve the opportunity of unemployed graduates to engage in'self-employment.

1,

Some legal frame works of Amhara Credit and Saving Institution (ACSI) and town
municipalities that are related to self-employment of TVET graduates had their own problems
and hence discourage TVET graduates to become self-employed. Therefore, it needs to modify
them by the respective offices and hence withdraw existing legislation and frameworks that
actively damage the interest of unemployed TVET graduates to be self-employed.

The extent to which new jobs are created by TVET graduates is often directly linked to the level
of support provided by concerned bodies like Woreda Small and Micro Enterprises (WSME)
and Woreda Associations Promotion (WAP) offices, ACSI and town municipalities. So that
these bodies should have commitment and be cooperative. Hence, it is recommended that all
concerned bodies including the colleges should form a committee at the woreda level that may
help to discuss on the problem of graduates and evaluate and take measures on the activities of

the offices and do things in coordination regarding TVET graduates.

. Graduates could have more opportunity to be self-employed only if they acquire the required

knowledge and skills. To this end, more attention should be given to the quality and relevance
of the trainings offered by the colleges through supplying the required and adequate training
inputs on time, make trainers more competent through on and off job trainings, focus on
practical training by providing adequate time and the required training materials, make the

training demand driven through conduct training need assessment, tracer and vacancy study etc.

Trainings could be effective and hence fulfill the needs of trainees if it is used and based on
Labour Market Information System (LMIS). The colleges understudy also had the system but
the information they gather was not reliable due to many reasons. Therefore, it is
recommended that TVET colleges of the region should give emphasis to accuracy, continuity

and up to date of the labour market information they employed. This can be realize through:-
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4.1. Forming a unit/section in the college that lead by qualified personal/vocational counselor in
order to stake place the tasks of gathering the labour market information in coordination
manner and used the talent of different qualified personal in the college. Subsequently,

allocating the required inputs (finance, material, skilled manpower etc.)

4.2 Conduct awareness creation campaigns about its importance on different concerned bodies

who are the source of labour market information.

5. As it is stated in TVET strategy, 70% of the training should be practical and 30% theoretical. So
that trainees could be skillful, able to do things practical and employed after the training.
Therefore, the colleges should give more attention to proficiency that trainees demonstrate and

their practical competencies rather than follow strictly examination and certificate approach.

6. Entrepreneurship and apprenticeship trainings are the two major important elements, which may
make the training more relevant to the labour market and enable the trainees to have knowledge
and skills about entrepreneur and the real world of work. And hence trainees could have more
opportunity to become employed particularly self-employed. Therefore, it would be advisable
for colleges to provide great emphasis on the quality and relevance of these two trainings
through continues checking and evaluating their implementation, and fulfill the required
resources.

7. Since the opportunity to be wage employed decrease from time to time, self-employment become
the best alternative to individuals particularly to TVET graduates who equipped with the
required knowledge and skills to create once own job. On the other hand, trainees’ parents, the
local community and trainees themselves had the expectation and interest those trainees would
be wage employed after the training. Hence, it is recommended that wide awareness creation
should be conducted by concerned bodies including TVET colleges through different means
such as make meetings with parents and local community, printing and disseminate pamphlets,

preparing exhibitions.

8. Self-employed graduates should sell their products and services on time, and their capital should
also circulate, otherwise they may easily out of the business. However, responses of most
respondents of college deans, counselors and instructors, self—employed graduates and
unemployed graduates indicated that due to some reasons, the local market accessibility to the

products and services of self-employed graduates was low. Hence, it is recommended that:-
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8.1

8.2

8.3

9. There

TVET colleges should be give attention to make the training more relevant through which
graduates of the colleges can acquire knowledge and skills that enable them to produce
quality products and service required by the local community.

The business shelter provided by town municipalities to graduates should be consider the
business area where the customers can easily shopping.

Until they can be survive and competent, and hence make fair competion, mechanism to
support them should be applied so as to sell their products and services. This can be
realize through assistance program by which government offices can be customers of the
firms of graduates.

is an assumption that TVET programs of the country at national level in general and in

Ambhara National Regional State in particular could prepare trainees not only in technical skills

but also in desirable work habit and enable them to appreciate labour work. Hence, they develop

interest and have motivation to create their own jobs, which require labour power rather than

seeking the white-collar jobs that are increasingly short in supply. This situation calls policy

makers and educational officials to examine the effectiveness of the TVET system in relation to

developing positive attitude of trainees towards labour work and hence produce competent,

motivated and committed TVET graduates to technical skills. It is, therefore, recommended

that:-
9.1

9.2

8.3

The curriculum of the TVET programs that brought from MoE should be adapt to the
specific situation of the region and design in line with providing knowledge and skills
which are required by the local Iabbur market, make ability to create once own business
opportunity and hence enable graduates to create their own jobs rather than seeking
wage employment which is short in supply.

The system how trainees have to be go through and joined to the TVET program should
be recognized and hence established a system of linkage between the TVET system and
the lower level of the education system so as to identify trainees who had interest and
talent starting from the lower grades.

The perception of government bodies particularly perception of the education officials
of the region which is the effect of the policy and strategy that consider the primary
objective of TVET track is to keep dropouts from the basic and secondary school system

rather than project this type of training as an effective strategy to train skilled workers
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for labour market and sustainable livelihoods should be changed through revising the
policy and strategy of the TVET system by the regional TVET Agency together with
MokE.

10. Providing training without Jjob opportunity is nothing but wastage of scarce resource of the
country. Thus, the number of graduates should be matched with the capacity of economy of the
region/ country in general and the opportunity of employment in particular. Otherwise as it has
been observed in this study, the TVET system of the region will continue to be incubator of
educated unemployed citizens. Therefore, it would be recommended that the regional

politicians, policy makers, man-power planners and educationalist should:-

10.1. Emphasize on making the business environment suitable to graduates through providing the
required support (credit, premises, technical support etc. ). To this end, TVET consultancy
board of the region which comprise, the heads of the regional council, Small and Micro
Enterprise, Associations Promotion, TVET Agency ete. should revise the guidelines and
directions which are being implemented how TVET graduates could be received credit,
premises and other technical support by government offices at Woreda level. Moreover, they
have to see the impact of the regional policies of taxation, interest of Amhara Credit and

saving institution (ACSI), license procedure ete. in relation to TVET graduates.

10.2 Reconsider the TVET strategy particularly its expansion in the region that makes the
expansion in accordance with the demand of the labour market and capacity of the economy of
the region /country which able to absorb all TVET graduates of the region. This can be realize
through:-

° Avoid duplication of trainings, and hence select specific training fields and provide these
trainings in selected TVET colleges in accordance with the local labour market of each

colleges.

* Emphasize on providing short term training which are based on the training needs of the

local community and public sector and

* Down size the TVET centers if required after all other options are tried exhaustively.
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Appendix A
Addis Ababa University
School of Graduate Studies

Department of Educational Planning and Management

A Questionnaire to be filled by TVET College Deans

The purpose of this questionnaire is to gather information and opinion
about the problems of self-employment of Government TVET College
graduates of Amhara National Regional State. Thus your frank and
sincere responses to the items in the questionnaire help to meet the
objective of the study. Be sure that the information you provide will be

kept confidential and used only for the academic purpose.

Instruction:-
- No need of writing your name
- Where alternatives answers are given, please mark your answer by
¢’ in the corresponding boxes.
- Give precise and brief answers on the space provided for the open-

ended questions.

THANK YOU IN ADVANCE FOR TAKING TIME
TO COMPLETE THIS QUESTIONNAIRE!



PART ONE

Name of TVET College

Sex a. Male [] b. Female []
Age a. 21-25 [ b. 26-30 [J c. 31-35 [ d. 36-40 [ e. >40 []

What is your qualifications and respective total years of services in

management position

Qualification Years of Services

<5 6-10 11-15 >16
a. Diploma ] (] ] ]
b. BA/BSc ] i ] ]
c. MA/MSc ] ] ] ]
d. PhD L ] ] (I

 Did Micro and small Enterprises and Associations promotion offices
have schedule to make meeting with graduates on their problems?

A:Yes [] B. No ]

_If the response of item no. 1 is “yes”, how frequently they made
meeting with graduates?

A. V. frequently [ B. frequently — C. rarely[ D. V. rarely
Is there a mechanism to gather labour market information in your
college?

A.Yes [ B.Noll
. If the response of item no. 3 is “yes”, how often it is used to improve
the training program of the college?

A. Very frequently [] B. frequently [ ] C. rarely [] D. Very rarely []

5. How do you rate the accuracy, continuity and updateness of the

Labour Market Information that the college employed?
A. V. high [CJ B. High [ Clow LJ D. V. low [
. How dependabile is the training program of the college on LMI

A. Very highl]  B. High[] C.low L] D. Very low L]



7 Were trainees asked to make a project by themselves at the end of the
training as a fulfillment of the Diploma/Certificate in the college?
A.Yes [] B.No [J

8. If “yes”, how many graduates were successful in making a project in

each year?

A.All  [J  B.mostof them [] C.few (1] D.V.few [
9. How do you rate the importance of making the project to develop

trainees’ confidence that help them to create their own job after

training?

A. Very high5 B. High C. low D. Very low
10. What are the major factors that affect self employment of your college

graduates?

11. What are the solutions to improve the opportunity of self-

employment of graduates?




Addis Ababa University
School of Graduate Studies

Department of Educational Planning and Management

A Questionnaire to be filled by TVET College Instructors

The purpose of this questionnaire is to gather information and opinion
about the problems of self-employment of Government TVET College
graduates of Ambhara National Regional State. Thus your frank and
sincere responses to the items in the questionnaire help to meet the
objective of the study. Be sure that the information you provide will be

kept confidential and used only for the academic purpose.

Instruction:-
- No need of writing your name
_ Where alternatives answers are given, please mark your answer by
%’ in the corresponding boxes.
- Give precise and brief answers on the space provided for the open-

ended questions.

THANK YOU IN ADVANCE FOR TAKING TIME
TO COMPLETE THIS QUESTIONNAIRE!



PART ONE
. Name of TVET College

2. Sex a. Male [] b. Female []
3. Age a. 21-25 [ b. 26-30 [ ¢. 31-35 [ d. 36-40 [ e. >40 [
4. Major field of study
a. Building construction [ c. Auto mechanics ]
b. Manufacturing ] d. Electricity/Electronics L]
. The filed you are teaching now
a. Building construction [ c. Auto mechanics ]
b. Manufacturing ] d. Electricity/Electronics .
b. Others

. What is your qualifications and respective total years of services.

Qualification Years of Services
0-5 6-10 11-15 16-20 above 20
a. Diploma ] ] [] ] L]
c. BA/BSc ] ] ] ] ]
d. MA/MSc ] ] ] J ]
e. PhD (] [] [] ] [



. In your opinion, how do you rate the appropriateness of the rules and
regulations of ACSI and town municipalities for the effort of graduates
to create their own business |

A. Very appropriate Ol C. In appropriate ]

B. Appropriate L - D. Very Inappropriate L

. In your opinion how responsive the rules and regulations of ACSI and
town municipalities to the problem of graduates

B. Very responsive [] C. Unresponsive ]

C. Responsive ] D. Very unresponsiveD

 How committed were heads and employees of ACSI and town
municipality to do their duties regarding TVET graduates?

A high ] B. Averagel ] C.low []

. How cooperative the heads and other employees of ACSI and town
municipality to do with the college and other concerned bodies
regarding TVET graduates?

Ahigh J  B.Average[] C. low [

5. How do you rate the competence of Micro and Small Enterprise and

Association Promotion offices heads and employees to provide

professional support to graduates?

Ahigh [J B. Average [ C. low ]

. How do you rate the experience of Micro and Small Enterprises and
Associations promotion offices heads and employees to provide
professional support to graduates?

A high _: Averagel ] C.low L

_How interested are heads and employees of Micro and Small
Enterprises and Associations promotion to provide the required
professional support to graduates

A high [] B. Averagel ] C.low []

. How do you rate the level of support provided by Micro and small
Enterprises office to TVET graduates?

A high [ B. Averagel ] C.low []



9. How do you rate the level of support provided by Associations
promotion office to TVET graduates?

A high ] B. Averagel ] C.low [

10. Did Micro and small Enterprises and Associations promotion offices
have schedule to make meeting with graduates on their problems?
A.Yes [] B. No ]

11. If the response of item no. 10 is “yes”, how frequently they made

meeting with graduates?

A. Very frequently [] B. frequently[] C. rarely [ D. Very rarely []
12. How do you rate the similarity of the knowledge and skills the

trainees acquire in the college and the actual required knowledge and
skills to run their own business after the training?

A high [ B. Averagel ] C.low [
13. How do you rate the flexibility of the training program of the college .

by taking into consider the local business opportunity?

A high [ B. Averagel ] C.low [

14. How do you rate the opportunity of graduates to become self-
employed by using the training they acquire in the college? ,
A high ] B. Averagel ] C.low [
15. How do you rate the importance of knowledge and skills trainees
acquire to produce goods and services required by the local market? ,
A high ] B. Averagel 1 C.low [
16. Is there a mechanism to gather labour market information in your
college?
A.Yes [J  B.Noll
17. If the response of item no. 16 is “yes”, how often it is used to improve
the training program of the college?.
A. Very frequently [J B. frequently[] C. rarely ] D. Very rarely [
18. How do you rate the accuracy, continuity and update of the Labour
Market Information that the college employed?

A. Very high(] B. High[] C.low [ D. Very low [



19. How dependable is the training program of the college on Labour
Market Information System (LMI)

A. Very high] B. High[] C. low ] D. Very low []

20. In your opinion, were the training programs of the college implement
in accordance with the standard set in the curriculum i.e. 70%
practical training and 30% theoretical training?

A. Yes [] B. No []
21. If ‘no’, how do you rate the negative influence of the following reasons

for not keep/meet the standard set in the curriculum?

High Average low

A Allocation of inadequate time for practical training ] ]
B. Lack of practical knowledge of trainers ] O]
C. Lack of interest of trainers for practical training L] -
D. Shortage of training materials . ]

22. Were graduates asked to make a project by themselves at the end of
the training as a fulfillment of the Diploma / Certificate they received in
the college?

A.Yes L[] B.No [

23. If “yes”, how many graduates were successful in making a project in
each year?

A.All [0 B.mostof them [] C.few [1 D. Veryfew []

24. How do you rate the importance of making the project to develop
trainees’ confidence that help them to create their own job after
training?

A. Very highD B. High il C. low O D. Very low

25. Is there apprenticeship training program in your college?

A. Yes [ B. No [ |
26. If ‘yes’, how do you rate the importance of the training graduates

received through apprenticeship program to:-

ooon



High Average Low

A. familiarize graduates to the world of work ] O 0
B. enable graduates to create their own job O L] |
o O O

C. to make the training more of practical
27. How do you rate the proper implementation of apprenticeship by
apprenticeship offering organizations?

A high ] B. Averagel ]l C.low [

28. In your opinion, what do most parents and the local community
expect from the trainees after the training?
A. Wage-employed
B. Self-employed

C. If others, explain

29. In your opinion, what do most graduates want to be?
A. Be wage-employed 0
B. Be self-employed [
C. If others, explain

30. In your opinion, how do you rate the negative influence of the
following factors on the interest of unemployed graduates to become
sclf-employed? |

High  Medium Low
A Low demand of the local community to ] 0 O
The product of self-employed graduates

B. Low income that receive from

[ [ ]
self-employment
C. Inavailability of inputs such as credit,
: s e U L] U
premises, additional training
D. It is not respected and appreciated by the
local community O B U
E. Unfavorable existing rules and regulations [ ] U
0 0 l

F. Low self confidence of graduates



31. In your opinion, how do you rate the local market accessibility to the
product and service of TVET graduates?
A. High O B. Average O C. Low U

32. If the response of item 317 is low, how do you rate the negative

influence of the following reasons?

High Medium Low

A. Low quality of products [ [l OJ
B. High price of products O O] .
C. Attitudinal problem of the local market J L 0
D. Lack of promotion [l ] H
E. The place where the firms found L . .
F. Low purchasing capacity of the local community [ Ld

33. What are the major factors that affect self employment of your college

graduates?

L]

34. What are the solutions to improve the opportunity of self-

employment of graduates?




A VY U W ao LT LY 0 Vab L FWas 44200 LWan Yl -
1p5QY 510U {-YVar

PIY bablobadV LV V208 Yoo 2h, W LOLVVY tsdab -

W0 L73hol LUVGS (M) LdTWaes 0Ly Wb -

ablo\'7VIY bhao W6 -

P VT

Y5 LYaoY 5o bl

DUl NLC73YY  vravasl) L3 FWar 235 hol  [-9dbUes {015
thh SWLIY  AWULbSLY UVab L@ULE  obbdlaol OV Y Y%dbYY
bbbl LYoo LAV 5700 BUBUL LWY-Labd FA5Y WbhAVY Y hao g
WUl WCDES LBV L2 -OL?7S oV 574aoV Lek:Dlols L WO Wbil-bdsd
o 0h FHYLod UUF LhbhoV Lol 40dhodC 8 hod LddbPanl LI58 hod
24 DWibaoy Y L0028 VLD ekl -OSUD HBWar gV HWVY
Sl 500 LWL Ublasd VO WVG 26V holb bIWas (V)1
b Phol 30

EFWar Yab'hod LoVl Vb LUW Ly Vel WYY bef-D0abl:

S LUILES - LVLLasd  ALhol DU LULLes UL BPWU 2hoVU

JL oo kDL DP00Y Pod LEEY LD0abld
VY LIOabl $706 70358
FYIULS LUY U



. QAT9940- aolB:-

1. afFoIChnt/anT eavnd/aint hae nge

2, Heoy
v. h16-20 Gevl [] A. h21-25 Gaoi~ [ h. h26-30 Govi ]
ov, 131-35 govl- [ w. h35 a0l AL [
94 U. @& O] A G [

4 aewamn (M) £a0l $hAMS aenih

eOUTANT IO (INT) CA2AMG LLK
v. 10+1 [ 4. 10+2 [

(6]

. PPLM TELPT-
AR @-NT APOALHhO- AA@ AAMS ALTTIO LA 6@<t1S hUA-T

weady, e

n2AMs A NEATo ¢ doremC ATLEAT WwWANGT
N9 eNLADTF@ 6@-T1S N 2C LA NILS NeL8 AAT
v. ha s ] 0. evhhdd [ . WP EE O

2. heA% @0T APOALH LAO AMS NAMING- fA@F PILT P76
A8 NIGHN ALTHAM aoP' NLLS AINT
v. he 5 ] A eehhds [ e HPEE ]

3. AUy OPAS @O Am@OALho- QA NAMS Neomed® Conns e
oM O0LAV/T NLLE AINT::
U. ha s ] A evhhdd [ . HP4E

4. (1hAe AP@OALho- LA NAMS QAhAN®- 0L5 VLA 181 FUr
IPOCATHG AIATONATT ATT9°LA CUINFN NPk 9°F LUN 107
U. ha s T T O o N W K R

5. AhaL @07 APOALh@/Tm La@- NAMS NACSY T TI9°VCH 0T LAD-T
70% ©490C hAmMmS 30% ¢rLd val aams Anha har NAV/I
FIGAUEAT?
v. am [ A, hageage L



6. e ‘5 ovANU/M “hAFTIS WU eelhdadd e T Ct
Ut PAboomar  ANER RISBYT haeAR 10T fUI%N
LLEF O hovand?

havhs aohas  HP+T

U, AR DAMS Chama- Nl N4 Ahae U O] ]
A CRAAMET (40462 2AMG Od Thed abasC 0 U
o CROAMET AF906E 2AMs SOTO GO hGA ool =
o AP AIUPOL ANLAL U E/PAMS P1ELeAT 6T -

7 wdh AUy NNAMS BV C¢ Lmé (WHCTCICHT)  hCO
@NLY AGA?
v. h® 0 AAONEHT
8. PRed 77 oodANU AP WPt QLU AAMS £1TH@ folhtaT O TS
noA-T 1845 (100:-
heds  oohhds UL
U, eNYh TAT aoddel LJ
A, PAN ALel =
At PR @LE avgedd s andteec U
ao, CINE OLNT oMl ]
W hadeT P SCERT 2 png anc eoemc H
L. T Phé QUA 980G [
A, ATANT N T4 houphhl ao§C O O ]
9 heas @0 T  02AmS A QINZant  adl fhe AL ATTS

npd O 00
O0go 0O 0O

(AT CPINTT) AAMS ONLTNT/AN
v, he U . gage U

10. ¢9eE “9° evANU/T “AL” hPy /e AL ATPTNA NA0 276 AL

aoPhe (oNME) 0845 A T0N0-
U. ha s O] A eohnds [ e NPT O

]

L]
]
]



110704 “9" avdQU/T “A®L” a1 Nh¢- AL AL L1T @ hAmS

neLnta-ls AFHLNSGT 14T CA@ MR (LLE T00/F07
hae s eohhad  UPHTF

U. hé-DUd havde 909° IC AT T HPOP/E 0199247 ] ] ]
A, PLOUNT 226 WIS TLTCIE NPINTA ] L] ]
h. hmPaL AAMSO: +T79C ADC WIEPT 071847 ] L] (]

12. @L4 T hAAMS OLA 407 Oé CaofmC AT A8 LLCNU/M
AL ALY NFT PAHLNS T hhad Té1 01848 (106
hets  eohhad  HPAT

U. hOAMET eo9eeCTd Tl [ ) L]
A, PhAE AOA-GRC T L] - L]
. ChINTES TP A0 TLA ] L []
oo, POIUNLT TILLE I TLA- - L L
v, POALTY TL L] L] L]

] ] ]

L. Phnanm- vNLEAN TLT
13.2a000.0 UANLTANG PAMTY @ALT AAMTT hhAmS RA A8

PoL4NTT/CTLm AR '

U. ¢Laeall PTC Wity [

A ONAMTNT 008 CONTFD) 26 hi8.4LTE [

h. A 1A 2700
14.hAms LA ao P C9° 14 N1@/1.@ 9177 107

U. PLoo@ll PTC Werhs ]

A, Co0d e oo Tmc .
. AA A BIAR
15.01LY 02T CPHLHGA e VICT Ca T (en e aoamC (Ne-N

N ¢TC) AL PAVHNT heohhhd AJING- STAN ANA@ P17004:
GTm:: WG9 (a1 185 WGt 1IC AL £AUT Poo@199 1S LAaonT]oT ]
SUPANT NT1LLT NLLE 00 (61,)

3- AN“1IAU

2- oMy AATAY®

1- AdneIoyge




b haoAh T 3 |21

1 Né-0 Né- meMC NLoo@t PTLE haod Tid TLCT
na-ah ¢o.9°hC (P7L0-01) 1

5 | D Nd- i~ PTLATIG adPI°S Taed CANTO ST O

3 NG N dmé- AaoOo9el- 9°39° 9L Ta-J CHATO:

S Tar

4 (-0 Ne- &M~ oot Ak TICT £a01 @-0NNNg

ANAG POULECT 1A
oU Phe- LA LUT P7LATINT 10

(-0 e PTMEC W18 P0G 0LN aoGms s av 1L 1ar

~l @‘U‘l

-0 e a&mC ATAGI° U1 AUIC 0L ¢o1med

7000 3 Kl (41 6

16.0-ENLNG  oo-@ TICUCTS NAMS  Aavd- LT PLAT@ N AooemC
9. 0.C11 Tt hh CTNTF@d (P91 OT ) Ten1é TICF
necucl/e

17.0408  AZHCHTO/GF@ TIACT ool LUSH oA T @3 ST M
Pao@ldhn hANT T00/87




NhLn ANG RLACAL:
PLVL P°Ld TIVCT NFA

PTI°UCT APLS ¢ hAavd-C BT Craviit

Nh99¢ Ndué-P AAAR oo 320 OC N99.77 C-bntns oo-f 19°uCTS NAMmS
AT 0T DAMSTOF hmSP@ 24 AL ANTHONTT4 $99.9°A aom@d:-
@£ Faolfed -

LY oM@ AT NMA%14 AN Q- CERLHS oo 19°0CTS DAMS hAET
ONT  ~Ams  oYLo hloold N1A CEATOF Né AooemC Tt
o9 eLCT Aol PT A OMVT@ TICT AL Po9hLe TG 'I(D‘:.: Nl B B
@Ml TUCTET AooPLe AC1LLI® Pl AN PR PRCOA AN
AoGA AILWYY ooANd AGHE POCTOAMl TRRAE aolB @A Yo
AALY9° N7 9PATE ABLITAM  ACTIME i LLET U e PO
99847 avm@ds Naoao-Al- ARLLITUNT TNNC NPL2LE haooATGTAU-::

agogud, Q-

- N9 o046 A LNEANTIC

- goCa, ANT @ eomBET (V) 9UART N97L4T ao(

- °Cm, AAATOS Tan16 aoi\h POLAITPA NATU- AP 191 T OE
a (7 NOU-G ANGE.::

- TN eomy OGP eomGdT PONFT U RILIT oo PN hAT



NAtaod-ta- avlB:-
AAMS @nLu/ ¢aolN /0 hae 09°

087

U. h16-20 %ol [ A. h21-25 Gaoi- [ . 026-30 ggol: []
av. h31-35 Gaod- U w. h35 Gooi- g [

2 v. & ] A s O

ewam PN/l foo-g aolin B
paAmMTANT/TNT LL5:- v. 10+1 n. 10+2 [
NAMS VT emshant/inds Gaot AL VAZ D

L Pbl TEEPT

Co-nUIT de AeeEmC 93 LCI0/1ar PLI P NECS A
490G ehhola- TTI%E - LA T VTG LT

U @ Aheel, sEa- U A T9C fa0To ST ]
A, 409909 ST - oo, NMI° TUC LAVT @ ST L

ALU- LI0TG VT Fevd-bPT AT @ Tt erLam-l ool
i 2

TR VARG o A, 4oy L ch, MO L] go, aM9® h’lH,D"‘ID
PhaYs- NECS ema A£G PhtTiar a8 N PALLTG W AT
htaood-bPT 20 012N L@y hao el PATar TO1G QAT
NLLE AINT

U. ha s O] A evhhds [ e WPEE O

PhaYe- NECS ema ks ST Y8 ok Aove- LT Nog.aonn
nhABS hadeT holooahd~Tm- hhad 2C AaNiar Qoo il USRI
NeLG ANT

U. ha s ] A evqhnhdd [ "4 ]

AAass TP PTG NoquNe-1- 1866 K0T £ NG PTG W AT
00 LT Adavl- b PT Candarls NPT

U. hqs [ A evhhdd [ Ne45 ]



AW IOAES TEI5 NU0eT LB RNAT Lo PALETS Wt T

o

0 PP CIG Atavl- kDT Poonmdl AFET -
U. hGe s ] A eohhds [ b TPEE O
7 PRYNAE PTG CTTUNGT T18EF DALPTG WeAGT  Adovl-EPT
go- 0P €6 Peodml GArT T
U. hav s O] A eohhd% [ e BRSO
8 AnIOAES T2PT RN AdtavledPT POLLLO (PULAMAY) L4 NL.L5

AN T:-

v. havls O] A eohhas [ o HEEE O |
9. PN “IREE AN Ahaod-bPT PoLeLCI (PULOAMD:) £ 0% ﬂ.‘i’}:‘f

T

U. hav b O] A eohha [ v WP O

10.980 115G T2PIG PN 71848 A/NAT ool P IC NTICT
Y ANON AR POYLLCINT TEV9° (a0 ln) nNTFa-r?
U. h2? [] A, PAT@9 [

11,9904 “10" aodn “h®2” b N7 FUN PLL CP1 @204 LhbANT
U Ual T A aiE@d UL O . £785€ 2L O oo AAE hAGT]

12.0hbAE. o010 CLOAI°h@-/Tiad} o@-P1G nuael h2Ams 07pA ARV AI
/e AaEMEC 2T ATThG T f""i.fhzf.rl\"h)/?i b 1§ nua~l IC
CAM- HI"LG NLLE WINT:-
U. havt s O] A evhhdd [ e TS O

13./7AMG oSN hAL PolAm@-r hAams  Nahana: famsr CI0Lq
e Con@mC 0L 0TGN ATLU B0 YO+ eS TAPPA TILL
NP NLLE (IAT:-
U. hav s ] A @ohhdd [ e U O

14, MhAE @01 PLOgha@- 7/ T SA1°G nuael Neomdd” L0t e
PG 0L AV/T NLLE (AT -
U. hav s [ A evhnd® [ Ne-15 O]



15 ahAE @0t eeaha-ilod  éa-bS  hvast Nhkhaa: mes
DOLAON LAY PP PCETT (RARNTT) ATICLT COINTA APk Ne.L%
(10T -

v. ha s O] A evhhad [ e U O

16. /2 AMSUTF A@ALANT/INT bAR @-0T CULAM@ 2AmS N~Co T
FUCE ONT Phdeomai 70% P4I0C 30% &L vafl AmG
eoLAmy ShtAd NAY/T F9°SAV/EAT?

v. a® [ A hageree L

17,0004 16 oodOU/T “AA9I9Y WUt eelhAAT e T 0Cot

JouCh Plboomar  AGT  AIELUT F00S  ¢UILLn SLETe

hao AT/ T
nevls aohhAs  HPAE
U AP DAMS PEAMas 0T N Ada Py % O O
A CAOAMET Q06T 7amSs (d Fad hdeoSC H D
h PAOAMET ATTINGR 2AMS CATO GATT WGh ooV o
O

oo AFGP AL ANLAL PP PA2AMS CTESSNT OTLT -

18.0PAE PrAMmS #LSU Pt Ce daé (WITCTCICHT) 2ams
MNLUA? '
v. ne O 4 naoagng U

19 ANeAS  @AT  OAMS AL 0IZANT @A fhé AL ATTRE
(WTCHINNT) DAMS ONLY NHANT
v. agm U a. eage U

00904 19" oAU/ AP’ WY P/ AL A& AT Parhidh.
PoohSmY- U1 NLLE OINT7?
U. hav s (] A ovhhas [ e WS O

21 PP eE “197 aoANV/TT “A®L” DUt OQhd- AL ATTL eTINm-  hAMma
QLA ATNENGT 180T ea@ meohy 024G T00/E7



hev s aohhAg P15

U. he-t0F hvee 90ge IC RIS THPob/L 07187 O O O
A, PL-nUIE 2l WILTATCIG No1nFA O] O l
O OJ (]

. hmPAL NAMSA: A70C FhC WAV 071847
00 MLy NA~F CANLNGA AhAT wATET (2amS AL 7eAG hlaold N71A
eLATO e LavemC  GATT W38 LECA @  POLLLCTTT

CHeIGIGT D T NRLE T00/E?
nas  oohhad HPEE

U ROAMET PoLeLCT T Tl e ] [
A PhAR ADAGLC T O - -
. PRUNEES TP A0 TLT ] U ]
oo, PIIUNLAs TTLLE TLA- L ] =
w, POACTU T ] (I ]

] ] ]

L. eahana- vNL AN Tl
o3 gahan@: VANLAONG AT DAL AAMET hhAmSs 03A ATAPT

LNV DI FORIC R

U. ¢Lao@ll #TC Wiy U

A NAAMTNT go-@ AT T 726 W54 TE [

h. AA 1A 2100 -
o4, n G @ AANET hdAms N ool PO LT

v. ¢Lool +TC wets [0

A PLAT®F Né aimC O

4. A A 8200 _ 4 -

25, PN ¢ haramC QAT ATARLLCANY Nt e AT STAN
+NA® ArLILNTAM: CANLNGT NGATTV/T AL hdr 3T 1o0ny Po1LCN
U@ NLLE A0 T:-




hevks  oohhAg

U. e P0de dmée 9990040 CAT NAMAND: 0L DAAAT 0 g g
A, o0 Bé- NeoemC LTI M. HEHE ooU7 O
h. P07 De hoeTmC POLLNEAT TNGTT [

(MN&ECE aemAf? Teh1é GAMS DI hhaoago T O] n
oo, aha0@ VNN 0L hdae s a 0
w. Al UTG aoand £ PT NNCTENS
L aufTi b4 Mual Peawi e haoenC eotara O U

g9 097 NAAAV/T

0.0 e-NT®F e NLAG CENLAG 0@ Adoodd T aTlovld: 9°CTT
MAhANY/T Cam P08 O0LN NLLE (10T -
U. hGts [0 4 eonhay O v, meprs O

07 PR ed 26" v AOW/T “UPHE Wt ACHE e dLA NPT ool
N eT GIPSA: ANA: P10k AILTLNFA® AHCHLPA hG9" Ry
gy 4T PN O NLmé kRIS ooof  FaoldPT POCTT
ARAT® P10 6L AL AN-JP FORS ¢71LN U NLLE AINT:-

ned%  euhhAd  HPHE

U. P9°CH Té HPAT ool L] ] ]
h. P9°CA: PO NGRAT aoUh - [ !
. PONLAON Phooannd TFC ] L] L]
ao, PCEET PO POT TAC = - =
w. SCEE N7 @90hA KA. Ao T 4 - -
. PahN@- UNLAAN Pao il AP9® hGA ooV ] ] ]

28. hiLy NI CHHLHGA 94aH NICT CarE T Mdn fd ooemC (60
Ne- PRC) AL LAUHTG haoahhd AIA0- &TAN FNA®: PHrood GTars:
NG (ALTEIG WG YIC AL £AUT Pooh@1OTTG  LAGNTITI “”
FART N91L:4 NLLE 00 (611)

3- AN1aU-
- av@(\? hWATAI
1- AdONTT979°

T

O O 0O 0O 00

A



o haoAhh AT 3 |21
1 Né-n Ne ao@mC NLav@t PTLE AooP? Tl 120
na-ah ¢o.9°hC (PoLI0-0T) *nn-::'

2 | NN Nl damé PULOATIEG APICG Thed PAAT O ST

8 Né-N Né Lmés AavG@ieA- 9°19° 927 Faed PAAT @

ST -

4 N0 Né &mé- avO@ié-1- At T2CT fa01 @-nNaNs
AAGL PPLECT 10t
CU Phd 0L ST PLATINT o

Né-0 Né aMC 738 POhé- 0L aeemdé e a1 1ar

<] o c.n[

-0 Dd avemC ATHO09° 'Y AvIC 01T Polmed

oo 18 -

29.¢-ER1LNG oo TIUCTS ~AmS Aovld-bPT CLNTOT Od Aarem(
N9 LT TLA hde CITNF@T (P91 £T@F) Tan14 TICT NCNUC/E

30.hAL  AHZIUCHT @/ T - T9CT  ooqeldh, LUSH CITAT @3/ T )
Cav @il dv hANT 700/




Appendix - B

Interview Guide to College Deans and Vocational Counselors

1.

(R

(8

10.

11.

Do you think that training programs of the college are relevant to make graduates
become self-employed? If no why?

What are the major problems that affect the Labour Market Information System
(LMIS) of the College

Would you comment on the academic competence, experience and interest of
instructors?

How do you explain the willingness and interest of ACSI, town municipality. woreda
small and Micro Enterprises and Associations promotions offices to do cooperatively
with the colele regarding TVET graduates?

How far the rules, regulations, legal frameworks and proclamations of ACSI and town
municipalities are suitable to TVET graduates who want to create their own job?
Would you comment the commitment and willingness of ACSI and town
municipalities to provide support to TVET graduates

Would you comment the competence, experience and interest of WSME and WAP to
provide technical support to TVET graduates?

Would you comment the competence and interest of graduates to create their own

job?

How far relevant are the programs of the college to the demand of local labor markel
and the interest of trainees?

How do you explain the attitude of trainees, graduates, trainees’ parents and the local
community towards TVET and self-employment?

In your opinion, what are the major problems that affect self-employment of TVIE
oraduates in your locality?

What do you suggest for the solutions to these problems?



Interview Guide to Self-Employed Graduates

L,

1.

11

12.

Do you think that trainings you acquired in the college are relevant that
enable yvou to create your own job? If no why?

Did you take entrepreneurship course and apprenticeship training while
you were in the coilege? if ves, do you thinks that you acquired adequate
knowledge and skills from these trainings?

How do you explain the suitability of the rules and regulation of ACS]
and town municipality?

Would you comment the competence, experience and interest of WSME
and WAP office heads and employees in providing professional support
to you/TVET graduates?

Would you comment the comm’tment and willingness of ACSI and town
munictpality heads and ecmployees to cooperate with TVET graduates?
How o you explain the relationship of WSME and WAP with TVET
gracluates?

Would you commenrt the level of support you received from WSME and
WAP?

How do you comment the effort of concerned bodies to develop your
interest to engaged in selt-employment?

In your opinion, what are the major factors that affect the interest of
TVET graduates to become self-employed?

How dc  you explain  the local market accessibility to your

product/service?

-In vour opinion, what are {he major problems (factors) that affect self-

employment of TVET graduates in your locality?

What do you suggest for the solution to these problems?
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Interview Guide to Amhara Credit and Savings Institution and town

Municipality Heads

(OS]

6.

How far appropriate and the rules and regulation of your organization to provide the
required support to TVET graduates?

What do you say about the committement and competency of employees of your
organization to do their duties regarding TVET graduates?

To what extent the relationship is strong between your organization and TVET
college?

Would you comment the competency and interest of TVET graduates to create their
own job?

Please. explain some important rules and regulations of your organization regarding
TVET graduates?

What are the major requirements that TVIET graduates should be fulfilled to receive
the service (support) they required?

What are the major problems that affect self-employment of TVET graduates in your
locality?

What do you suggest for the solutions to these problems?



Interview Guide to Micro and Small Enterprises and Associations

promotion office Heads

1. How do you explain the competency, experience and interest of
employees of your organization to provide professional support to
TVET graduates?

2. Do you think that your organization provide sufficient support to
TVET graduates?

3. Please, explain what are the major services (supports) your
organization provide to TVET graduates?

4. What do you say about the relationship between your organization
and TVET college regarding graduates?

5. Do you have regular program to make meeting with graduates? If
‘yes’, how frequently, and on what issues and problems you discussed
with graduates?

6. Would you comment the competency and interest of TVET graduates
to create their own job?

7. In your opinion, what are the major problems that affect self-
employment of TVET graduates in your locality?

8. What do you suggest for the solutions to these problems?
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