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Abstract 

The pWjJose of the study was to investigate the practices and challenges of non formal 
adult basic education first cycle program given by city government of Addis Abeba 
Education Bureau. For the study, two sub cities Bole and Yeka were selected using 
pWjJosive sampling method. These two sub-cities were selected because they had a large 
number of learners, facilitators and educational centers in this academic year 2002. Ten 
centers from the two sub-cities (five from each) and six Kebeles (three ji-om each) were 
selected using purposive sampling method. A total of 81 respondents participated as a 
source of dota. 38 adult facilitators, 6 Non Formal Education supel'visors at Kebles, 35 
adult learners, one Non Normal Education expert from Addis Ababa Education Bureau, 
and one Non Formal Education coordinator from Bole sub city were chosen for the 
study. The data gathering instruments were questionnaire, interview and observation. 
The questionnaire was given to facilitators and supervisors. The expert, the coordinator 
and learners were interviewed by the researcher. Observation guideline was prepared 
and used as a data gathering tools. The actual classroom teaching learning process, the 
conduciveness of the instructional sellings, and availability of educational support inputs 
were the major areas of the observation. The major findings were all coments were not 
relevant to adult learners, facilitators did not use variety of assessment tools and 
different lIIelhod of instructions, there were shortage of curriculum materials and 
instructional media in the cenlers, Facilitators did not get enough payment; there were 
no re5jJonsibie body at centers, The instructional sell ings were conducive yet there were 
light problem in the classrooms and so on. Based on these findings the following 
recommendations were forwarded. AAEB and MoE work joimly to revise and distribute 
texl books sufficiently, AAEB should give priority to fuljill curriculum materials in 
centers, the government has to allot financial support in the implementation of the 
program, AAEB should give continuous training to facilitators which is related to 
facilitating adults were some of the recommendations. 
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Chapter one 

1. Introduction 

1.1 Background of the study 

Adult ed ucation has multidimensiona l advantages in a country's development. Its benefit s are 

twofold in deve lop ing countries where the people suffer from abject poverty. By many, it is 

considered as an essentia l tool for poverty reduction and susta inable development (Gebyehu, 

Getahcew & Debebe, 2005). 

Cogni zant of the a bove mentioned facts and ou r country's rea li ty, the Ethiopian governm ent 

has given more attention to adult ed ucation s ince it would be d ifficu lt to think of 

develop ment without pro viding adul t ed ucati on to those in need. To this end, the country has 

adopted different internat ional ad ult education goals and pol icies and inc luded va ri ous issues 

about adult educat ion in its Educat ional and Training Policy. It has a lso prepared Adu lt 

Ed ucation Strategy and has lu nched adult education programs in the country. Specifica lly, the 

program practiced in the co untry include a range of basic ed ucation and tra in ing components 

for adults in th e forms of basic education, functiona l adu lt literacy and commun ity sk ills 

tra ining programs (An is, 2007; Ministry of Ed ucation [MoE], 2006). 

Non- formal adu lt basic education program, which is the foc us of th is study, is provided in 

Ad di s Ababa (the research area) by Add is Ababa Ed ucat ion Burea u for adu lts who lack 

educat iona l access ill the ir li fe tim e. Thi s program is prov ided in tinct cycles. The fi rst cycle 

i, for thost "ho arc ~.; ·, ablc [0 rc" J and write. Ai thi s leve l, fo ur subjects namely, Amaharic, 

Engl ish, Mathemat ics and environmenta l science are g iven to enab le learners to so lve 

prob lems and to change the ir lives. 



The second cycle is for those who have fini shed the first cycle or for those who have attended 

regular education and have passed fTom grade one to two and who can substantiate that with 

academic certifi cate (Add is Ababa Education Bureau, [AAEBJ, 2006). 

The third cycle is for those who have fini shed the second cycle or for those who have 

attended regu lar educat ion and have passed from grade two to three and who can substantiate 

that w ith academ ic certificate . Out of these three cycles, th e first cycle is the one to be 

considered in thi s research. In th is first cycle, accordin g to th e AAEB, (20 I 0) report 19850, 

adu lt learners were registered in two hundred s ixteen (2 16) adult ed ucation centers by thi s 

academic yea r 20 I a ( AAEB, 2010). 

As it was learn ed from the AAEB ad ult ed ucation expert, vari ous prob lems have been seen in 

the impl ementat ion of non-formal adult basic educat ion programs in the different adult 

ed ucation centers in the c ity . High dropout rate, lack of adequate teach in g materials and 

shortage o f c lassrooms we re among the major ones enumerated by th e expert. 

Thi s study, in partic ular intends to assess the practices and major cha llenges of non- formal 

ad ult bas ic educati on first cyc le program in te rms of teaching-l earning practices and major 

challe nges faced durin g thi s same process. 

1.2 Statement of thc problcm 

In many parts of the wor ld , inc luding Ethio pi a, education is pri mari ly recogn ized as a basic 

human right wh ich should be accessible to a ll c itizens. But many people around the world 

lack this access . Accord ing ly ad ult educati on program is intended to g ive basic ed ucati on for 

those ad ults who lack access o f education in the ir li fe time. Severa l studies have demonstrated 

that ifit is implemented properl y, adu lt educat ion has pos itive impact in the development of a 

country (A n is, 2007) 
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The Ethiopian government has given more attention to adult basic education and the program 

is being practiced in different parts of the country. Successfu l im plementation of this program 

requires trained fac ilitators, adequate and avai lable teaching material s, conducive instructional 

settings and so on. In order for the program to function effectively the problems that occur 

during implementat ion have to be identified and measures have to be taken to achieve the 

envisaged goa ls. 

The researcher believes that most educational centers try to pract ice the program, but it does 

not seem that they do it in proper ways; even the results secu red from this se rvice are not 

assessed and used as a feedback for the necessary improvements of the future. 

Hence, the ma in propose of thi s study is to in vest igate the practices and major challenges of 

Non Formal Ad ult Bas ic Educat ion wh ich is given by City Government of Addis Ababa. To 

thi s end, the study has set out to answer the followi ng bas ic research questions. 

I. How is the teaching-l earning process-taking place? 

2. How many facil itators take pre- and in-service trainin g? 

3. To what extent are the instruct ional settings conducive for the teaching learning 

process? 

4. What are th e major cha llenges that affect the teachin g-learning process? 

5. What e fforts have been made to overcome the maj or cha ll enges faced 111 teaching 

lea rn ing process? 

3 



1.3 Objectives of the study 

1.3.1 General objectives 

The genera l objectives of this study are: 

I . to get a clear pictu re of the educational provis ions at centers/schools where the 

NF ABE first cycle program is given. 

2. to find out problems faced during the teaching learning process that affect the 

im plementati on of the program. 

1.3.2 Specific objective 

Spec ifica lly, th is research attempts to : 

I. exp lore how the teaching-lea rnin g process is taking place. 

2. to investigate the cond ition of the in st ruct iona l and school sett ings where non-formal 

ad ult bas ic educati on fi rst cycle program is suppl ied. 

3. to find out major problems faced around the different components of the teaching 

learning process those have negati ve impact in the process. 

1.4. Significan ce of the study 

The resea rch will have the fo llowing s ignificances: 

I. it will serve as a reference for ad ult ed ucation planners, orga nize rs, supervisors and 

facilitators in the a rea of non- for mal ad ult basic educat ion. 

2. it will serve as a stepping stone fo r those who are in terested in further investigation in 

th is and re lated areas . 

3. It stimu lates ed ucationa l poli cy makers and implementers to give due attention to the 

effect ive imp lementat ion o f non formal adu lt bas ic education program. 
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en. 

1.5. Delimitation of the study 

The study explored the teaching-learn ing practices and major cha llenges faced in these 

processes in NFABE programs in Addis Ababa. It does thi s by delimiting itse lf to the first­

cycle non-formal adult basic education program run by City Government of Addis Ababa 

Education Bureau in two sub-cities, Yeka and Bole. These two sub-cites were selected 

because they had large number of lea rners, facilitators and centers in this academic year 2002 

E.C. 

1.6. Operational definitions 

Adu lt: individuals who are above 15 years of age. ( AAEB, 2006.) 

Adult education: the practice of teach ing adults who are denied of access to for mal education 

during thei r childhood and those who are not attending formal school. 

No n-fo rmal ed ucat ion: any organized ed ucational acti vi ty outs ide the established form al 

educati onal system that is intended to serve identifiable learners. 

No n-formal adult basic education : education given for ad ult s on literacy, numeracy and 

env ironmental orientat ion contents. ( AAEB, 2006.) 

First-cycle non-formal adult basic education progra m: a level in non-forma l ad ul t basic 

education program for those who are unable to read and write are taught literacy, numeracy 

and environmenta l or ientat ion skill s to enable them to so lve problems and to change their 

li ves. (AAEB, 2006.) 

First-cycle non-form al adu lt basic education learner: an adult who is enrolled in the fi rst­

cyc le non-formal ad ul t basic education program. (AAEB, 2006.) 

Practice: a way of im plementing a given educat ional program. 
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Teaching-Ieal'ning practices: educationa l activities carried out in the non-formal adult basic 

educati on provision to he lp learners have the stated profi les after sometime. 

Challenges: prob lems faced in/around the teaching-learning practice/s of non -formal adult 

basic education program . 
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Chapter two 

This chapter presents review of related literature that is pertinent to thi s study. 

2. Review of related literature 

2.1 Provision of adult education in Ethiop ia a nd in Addis Ababa, in particular 

2. 1.1 Structure of adult ed ucation in Ethiopia 

In Eth iopia, adul t education program is basically focused on literacy, numeracy and other 

relevant skill s to enable learners to develop prob lem-solving ab ilities and change their lives 

(MoE, 2006). In thi s program, there are two components where one focuses on literacy 

program for yo uth and adults aged over 15 and another on basic skil l traini ng for yout h and 

ad ults in community sk ill training centers. In the Ed ucation Sector Development Program III 

(ES OP-III ) for 2005/2006 - 20 10/20 11, Ethiopia's national action plan on education. ad ul t 

education program is part ly planned to emphasis functional adult literacy wh ich includes: 

the practice of reading and writing put to SOllie use. People have 
allained fill1ctional literacy when they have adequate knowledge and 
skills to use reading and writing for any purpose for which they need 
those skills. " 
the acquisition and use of reading and writing to learn practical 
knowledge and skills ({sefid for other aspects of life, such as agriculture, 
health, civic education, cliitural education and so on (2006: 15). 

Ethiop ia's nationa l action plan states that func tional ad ult literacy will be a voluntary 

program, taught by teachers, alternati ve basic education fac ili tators, literate ad ul ts, secondary 

and university students. It will be conducted in schools, alternative basic ed ucation cente rs 

and kebe le facil ities and the ma in costs of the program wi ll be teach ing and learning 

mater ials, train ing man ual s and the tra in ing of literacy volunteer teachers (MoE, 2005). 

2.1.2 Structure of non-formal adult bas ic education program in Addis Ababa 

In Addis Ababa, basic education for adults is provided by Addis Ababa Edu cation Bureau and 

the different sub-city education offices it is given fo r adults who lack educat ional access in 
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'Cit? . 

their life time. T hi s program is provided in three cycles, where the'first cycle is for those who 

are unab le to read and write. Specifically, literacy, numeracy and environmental orientation 

that enable learners to so lve prob lems and to change their li ves are focused in this cyc le 

(AAEB, 2006). 

The second cycle is given for those who have fini shed the first cycle or for those who have 

attended regular ed ucation and have passed from grade one to two and who can substantiate 

that with academic cert ificate (AAEB, 2006). 

The third cycle is for those who have fini shed the second cycle or for those who have 

attended regu lar education and have passed from grade two to three and who can substant iate 

that with academ ic certifi cate (AAEB, 2006; An is, 2007). 

2.2 Major cha llenges of adult education in Ethiopia 

A study conducted by II Z/OVV (2003) has identifies the following constra ints around th e 

prov is ion of ad ult education in Ethiop ia: 

shortage of well- tra ined facil itators 

shortage of books and teaching mate ria ls in the program 

lack of incentives for the program 

hi gh dropout rate due to inconven ient of learning place and work over load 

non-conducive and unattract ive nature of the learn ing centers 

un sui table learning time 

centers which are too fa r fro m learne rs living and work place 

no or lim ited budget a ll ocati on for the who le program 

absence of suitable co ntents, methods of teach ing and instructional material s 

which can init iate the interests and demands of the adu lt learners 

lack o f interest on the pa rt of the adult learners as they fee l they are treated as 

children 

teach ing children and adult together 
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fac ilitators failure to prepare lesson plans, use act ive learning and continuous 
assessment 

fac ilitators high turnover rate 

does not allow adult learners to participate in planning of what they learn 

the above study indicated some common challenges that were occurred during the 

implementation of ad ult ed ucation in Ethiopia. Those problems affected the implementat ion 

of adult education program in Eth iopia. 

2.3 Ins tructional contents and planning in non-formal adult bas ic educa tion progra ms 

2.3.1 Instructional contents in non-formal adult basic education progra ms 

Adult s a re not on ly volunteers in the learning process, but the subjects or skill s they learn are 

by and large vol untaril y chosen. Thi s freedom of choice in regard to what is learned is a 

characteri st ic o f adu lt educat ion that sets it apart from the schoo li ng o f children and othe r 

young people (Darkenwald & Merriam, 1982). There are in fact no limits to the "contents" of 

adult educati on. However, it does not mean that contents in adult education programs lack any 

coherence. They can , in fa ct, be categorized and described log icall y in term s of the functions 

or purposes they have/w ill have in adu lt lives. 

Bes ides, they should be more practical rather than academi c; a pp lied rather than theoretical ; 

and skill-based rather than knowled ge and inform ati on-oriented (Darkenwa ld & Merriam , 

1982; Rogers, 1996) . Ad ult s learn best when they have strong need to learn, th e ski ll s taught 

are re lated to the activities they do in their lives, when they are partic ipants in the learning 

s itu ati on and when they rece ive personal satis faction from what they learn (Yalew, 200 I ; 

Darkenwa ld & Merriam, 1982; Rogers, 1996). Moore (1981) has stated the foll owing as 

some of the things that ad ul t learners' want to learn: ski ll s and wi sdom that he lp them to 

im prove the ir daily life; vocationa l skills that enable them to be sel f-rel iant and know more 

9 



about themselves; skill s and knowledge which are accepted by the commun ity and could 

bring about mental growth and efficiency in moral and sk ill development. 

Bas icall y, the contents in adult ed ucation programs should be des igned based on the needs of 

the learn ers, the situation they are in and the activities they are expected to do . Parallel to thi s, 

ad ult lea rners often want to know the value of what they learn, that is, why are they learning 

the content that they are learn in g. Thi s, therefore, means that in order for them to learn 

effectively the learning obj ecti ves shou ld be very clear, specific and related to their learning 

needs. But if they do not know why they are learn ing a given content/why they are about to 

learn a given content, faci litators shou ld find ways of creatin g that need in the ad ult learn ers 

(Sams, 2000) . 

In non-form al ad ult bas ic educati on programs, espec ia ll y in the first cycle li teracy, num eracy 

and envi ronmenta l orientation are the maj or focus areas. This program, being designed fo r 

ad ults who are unable to read and write, a ims to enable them to solve problems and change 

their li ves. In th is regard, subjects li ke Am haric, English, Mat h a nd Social studies are taught 

(AAEB,2006). In these subjects, spec ific contents re lated with the fo ll owi ng are inc luded: 

In Am hari c; Letter recogniti on, identificat ion and writing, Word format ion, Sentence 

co nstruction and Punc tuati ons are g iven. 

In Engli sh; Letter recognit ion , identifi cation and writing, mean in g of basic and s imple words, 

ask ing question. 

In Math ; identify ing nu mbers and writing, Unde rstandin g and us ing the fou r arithmetic 

operati ons, IdentifYing even and odd num bers, Measures of we ight and distance, Geometry 

and othe r re lated concepts. 

In Soc ial studies; Environm ent and nature, Ri ghts and responsibiliti es of ind ividual student, 

En vironmenta l and pe rsona l hyg iene, Sk ill s of living together and other re lated skill s. 
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As Dodd indicated above, a teacher should prepare and use lesson plan to be effective and 

successful in teaching a given content. On the other hand, unpreparedness results many causes 

that affect the teaching learning process negatively . 

Perrott (1987) on the other side describes what making a lesson plan involves : 

I . decid ing on the kind of things a teacher wa nt the students to learn and stating what is 

to be learned in terms of precise instructional objectives 

2 . spec ify ing an appropriate sequence o f topics and tasks 

3. descri bin g the teachi ng methods to be used to move learners towards the learning 

objecti ve 

4 . desc rib ing how the students will demonstrate what they have learned or determ in ing 

how to tell whether or not the procedures have ordered by establi shin g check points to 

provide feedback and monitor students' progress. 

Pe rrott indicated what in volves in making a lesson plan. During the process of lesson plan 

preparat ion, a teachi ng should know the general and specific objecti ves of a give n content, 

tasks which are given to learne rs, methods that shou ld be used and how learners a re 

eva luated and so on. 

2.4 Teaching methods a nd related iss ues 

2.4.1 Ac tive and tcacher-ccntered instruction in bri ef 

Learning shou ld not be something where learners s it in c lasses just pass ive ly li stening to their 

teac hers and teac he rs cl o all the tasking. If thi s is th e case, it inhibits active partic ipation and 

somehow makes the learner to be submiss ive (Gagne, Bri ggs & Wager, 1992). 

Lea rning shou ld rathe r be act ive by providing lea rners ' opportunities to meaningfully talk and 

li sten, wr ite, read and re fl ect on the contents and ideas in the class room and in relation to 

what learning that content brings them in life. Therefore, to make learn ing acti ve, teachers 
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should think of teaching methods, instructional media and curriculum materials that help them 

best to present their instructional content and get their learners ' engaged in the teaching­

learn ing process (Gagne, Briggs & Wager, 1992; Grasha, 1996). 

2.4.2 Teaching methods in educating adult lea rners 

Teaching methods should make learners go beyond the role of pass ive listeners and note 

takers and allow them to take some direction and ini tiative during the class. They basica ll y 

should give lea rners opportuni ties to learn the content as they work with other learners and 

alone with their teachers' direction and support and should become active in a sense. And 

when teachers plan to make their teachi ng methods of thi s sort, they should consider the 

fo ll owing altogether: lea rning outcome, teaching aids, needs of adu lt learners, conditions in 

the teachi ng-learn ing process and other relevant vari ables (Gagne, Briggs & Wager, 1992; 

Grasha, 1996; Sams, 2000). 

III rega rd to the methods that ca ll be used in teaching adults, Sams (2000), Darkenwa ld & 

Merriam (1982), Jarvis ( 1983), Silberman (1996), Dav is ( 1993) have mentioned the follow ing 

as some instances: a c1asshhole class and a small group di scuss ion, debate, pair dialogue, 

picture analys is, role playing and dramatization, fl ash cards, assignments and homework, and 

lectures. 

A study conducted by the Min istry of Education and Academy for Educat ional Development 

in 2008 has indicated that different active learn ing methods are practiced in adult education 

learni ng environments In Ethiop ia. The methods include discuss ion/explanation, 

demonstrat ion, dramat ization, role play ing, dialogue, recitation, quest ion and answer, 

discovery and individual instruction. Among these, discussion, dia logue and quest ion and 

answer are mentioned as the most common ly used ones and where as dramatization, role 

13 



playing, discovery as methods not usually used. Finally, the study underlined the need for 

other methods to be used more frequently. 

2.5 Instructional materials/media in lion-formal adult basic education 

In the same way that teachers of adults shou ld be aware of and able to employ a variety of 

teach ing methods, they should also be aware of and able to employ a variety of instructional 

materials/media in teaching-learn ing process (Jarv is, 2004). Instructional materi als are 

instruments with which a teacher teaches and from which students learn. They refer to all 

sorts of physica l means used to ca rry knowledge, sk ill s and attitude from teachers to learners 

(Locatis & Atkison, 1984; Romiszowski, 1981). 

There are different types of instructional materials that can be used in teaching adults. Among 

them, Jarvis (2004) and Locati s and Atkison (1984) have mentioned the fo llo\\'ing as ones 

teachers of adults should be awa re, SOme of which they should al so be competent to use and 

actua ll y use in the classroom:-

Audio: audio cassettes, aud io recording, radio and records 
Audio-visual: film s, slides, TV programs, video record ings 
Visua l: charts, diagram s, drawings, photographs, sl ides, blackboard, fli p chart, flash 
card 
Learning aids: handouts, books, stimu lation exerc ises, study visits 
Basic-Equipment: chalkboard, flipchart, flannel graph 
Techn ica l-equipment: camera, cassette recorder, closed circu it te levision. record playe r, 
TV 

Such variety of teachi ng aids and equipment ensure that learners may be able to learn in 

accordance with thei r preferred learning styles. Indeed, the greate r the variety of appropriate 

aids employed, the more likely it is that lea rners' learn ing will be helped ; but teachers should 

not em ploy too many aids in a single classroom for thi s artific ializes the learning environment 

and interferes with the learn ing process . However, several research results have revealed that 

the effects on teaching and learning are greater when more than one media types are used in 

various combinations (Locatis & Atk ison, 1984). 
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It is, therefore, the responsib il ity o f teachers of adults to be aware of what provis ion is made 

by their own schools and by other institutions in the ir locality, so that they may be able to 

make the teaching- learning process more active and he lp the ir learners learn . 

Instructional material s, basica lly, make concepts/meanings more vivid, interesting and easy to 

understand for the learners and a lso to teach for the teacher. However, the mere use of these 

mate ri a ls does not guarantee effective teaching. It is the ir careful se lection and skillful 

handling by the teacher that make them crucial in the teaching-learning process. Therefore, 

fac il itators should remember the va ri ables that they should take into account, while se lectin g 

instructiona l materia ls for a given content (Locatis & Atkison, 1984; Romiszowsk i, 198 1; 

Jarvis, 2004) . Accord ing to Ya lew (2001) and Carlton and Eri ckson, ( 1986), some of the 

va ri ab les include : needs of the learners/ learning sty les of the lea rners ,the sett ing of the 

learning, co nven ience for appl ication, re liab ili ty ,s implic ity, availabili ty, access ibil ity and 

Effi ciency are some ofthcm. As indicated, when fac il itators se lect in struct iona l material s they 

should first conside r the above mentioned varia bl es to make the ir selcction of materials more 

effective. 

2.6 C urriculum material s in non-form al adult basic edu cation 

Curri culum materia ls are in wh ich object ives and conten ts of ed ucation for students of all 

types are de fined, the correspond in g teaching methods and materi als are descri bed as well as 

eva luation mec hani sms are stated. Those di fferent materia ls are the syll abus, the teacher's 

guide, students' text books, and different manuals (MoE, 1987) 

A syllabus, for instance, is an outline of a de finite subset, whi ch shows the objectives of the 

subject contents to be covered, the poss ibl e methods of teach ing, teaching mater ia ls, 

eva luati on mechani sms to be emp loyed and the time allotment for each uni t ( Doug las, 2007; 
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MoE, 1987) As an important curricu lum material, syllabus serves many purposes for the 

students and the teacher. According to Douglas (2007), a syll abus: . 

- ensures a fair and impartia l understanding between the instructor and students 

- sets clear expectations of material to be learned 

- indicates outlook of behavior in the classroom 

- shows effOlt on student's behalf to be put into the course 

- provides a roadmap of course organization/direction relaying the instructor's 

teaching 
- provide a marketing angl e of the course such that students may choose early in the 

course whether the subject material is attractive. 

A study conducted by the Mini stry of Educat ion and Academy for Educati onal Development 

in 2008 has indicated that learner textbooks are very we ll available in adult educat ion 

programs. However, th e study has indicated that the availability of curriculum materia ls such 

as sy ll abus, fa cilitators' guid e, modules, manuals and references in the program is not 

sati sfactory. 

2.7 Assessmcnt and related iss ues 

2.7.1 Meaning of instructional assessmcn t 

Assessment is the process that teachers use to co llect information about the ir learners' 

learning. This informati on is gathered to enable teachers' to make dec isions in relation to their 

learners' performance and their ow n ways of teaching (Academy for Educati onal 

Development & MoE. 2005). 

2.7.2 Meaning of continuous assessment 

Continuous assessment is the conduct of freq uent assessment for the purpose of dec iding how 

well learners are achiev in g the learn ing outcomes and what teachers and lea rn ers shou ld do to 

improve learners' learnin g. In thi s form of assessment, learners receive timely and adequate 

feedback about the ir performa nce and know holY lYe ll they are doing and what they should do 

to im prove th ei r weak nesses. On the part of teachers, it he lps them to know the progress 
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learners have made, the problems their learners experienced in learning and the effectiveness 

of their teaching methodologies, assessment tools and instructional media (Puhl, 1997; 

Academy for Educational Development & MoE, 2005; Walkin, 199 1). 

Tough this is the most recommended form of assessment, there are still practices of the older 

mode of assessment wh ich invo lve examining learners' only once in a semester, usually at the 

end. Under thi s form of assessment, lea rners do not receive timely and adeq uate feedback 

along the way about their lea rnin g, they don't know how we ll they are progress ing and how 

they shou ld improve the skills they have some problems around. Even for teachers, this fo rm 

of assessment does not enable them to know how well the ir teaching methods, instructi onal 

media and the ir instructional plan are work ing (Academy for Educational Development & 

MoE, 2005) 

In Ethiopia, "continuous assessment" is trad itiona lly understood as measur ing learner's 

learning via th e use of tests, quizzes and assignments, once or tw ice in a semester, in which 

grades or numerica l scores are ass igned to learner's performance. And despite the continuous 

effort made by the Ministry of Education and other concerned organs at regional, zona l, 

woreda level s the traditional methods of testing are still evident in some areas (Academy for 

Educati onal Development & Mo E, 2005). 

In the City Government of Addis Ababa Educat ion Bureau· s non-formal ad ult basic educat ion 

implementation gu ideline, it is stated that continuous assessment is the preferred mode of 

monitoring the learners' level of progress in the program. According to the guideline, learners 

wi ll frequent ly be assessed in order to know their leve l of understanding and to determine 

promotion to the second cycle (Ci ty Government of Addis Ababa Education Bureau, 2006). 
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2.7.3 Importance of continllolls assessment 

Lambert & Lines (2002), Weeden & Broadfoot (2002) and MoE, (2003) stated the foll owing 

as instances of importance of continuous assessment in the teaching-learning process: 

a. im proving the accuracy and fairness of lea rners' evaluation. Since learners' 

performance is mon itored as frequently as possible, there is a good probabi lity 

of knowing the learners performance exactly and fairl y judging their 

achievement. 

But if a one ti me eva luation is made, the eva luation wi ll become inaccurate 

and un fa ir for 

only a sma ll group of tasks can be assessed using one test or exam in a 

semester 

learners may know much more than can be asked on a "one shot" exam 

ac hievement can be demonstrated in severa l ways, not j ust in the lVay 

assessed in an eva luation 

some types of learn ing can best be accessed via long-term group work, 

assignments and other. 

b. improving teac hing 

c. improving learners' learning and also help learners learn 

d. used to contr ibute to the in for mation on which judgments are made 

concern ing the effecti veness or quali ty of instructional programs as a whole 

As observed, learners shoul d be eva luated contin uously in the teaching lea rning process. 

cont inuous assessment helps students to identi fy their strong and weak sides in a given 

content and also shows teachers to eva luate thei r methods of teaching ,tolls of assessment, 

instructional med ia and so on. 
l 
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2.7.4 Characteristics of continnous assessment 

According to Puhl (1997); l aroliemk & Parker (1997) and Academy for Educationa l 

Deve lopment & MoE (2005), continuous assessment has the fo llowing characteristics: 

it is an on-go ing process of gathering information about learners' 

learning progress 

it uses a variety of techniques to make decision about 

a. what to teach 

b. how to teach 

c. how we ll learners have learned 

it provides timely feedback to learners about what they need to do to 

improve their lea rning 

it is al igned with curriculum goa ls and objectives 

2.7.5 Major stages of carrying out continuous assessment 

Al though co ntinuo us assess ment takes place through out the teachin g- learning process, there 

are three stages where assessment takes place in the teachi ng - learning process: 

a . before instruction: co ntinuous assessment during thi s stage is intended to 

gather information about what learners a lready know about a given content. 

Here, assess ment is usually used to he lp plan the in struction. 

b. during instruction: at th is stage, contin uous assessment is used to gather 

information abo ut how wel l learners are learni ng and how the planned 

instruction is 1V0rkin g. 

c. after instruction: at thi s stage cont inuous assessment is carri ed out to collect 

inform ati on abo ut how well learners have learned th e materi al that was taught. 

Here co ntinuous assessment is basica ll y used to assign grades or to re-teach 
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learne rs who have fa llen behind (Academy for Educational Deve lopment and 

MoE, 2005; Puhl, 1997; Jaroliemk & Parker, 1997; Sams, 2000). 

As the above sources indicated, a teacher shoud assess his/her students using the three stages 

before, during and a fter instruct ion. Us ing these stages has a positive impact on the 

successfu l im plementati on of a g iven content. 

2. 7.6 Asscssmcnt methods 

Teachers can use a ran ge o f assessment methods to monitor the ir learners' leve l of 

understanding/performance. Among the common ones used, Puhl, ( 1997); Jaroliemk & Parker 

( 1997); Sams (2000); Darkenwa ld & Merriam (1982); Jarvis (1983) have mentioned the 

fo ll owing as some instances: oral quest ion and answer, tests, qui zzes, fina l exam and others, a 

class/whole class and a sma ll group d iscuss ion, student -led rev iew sess ions, act ive rev iew 

sessions and eval uation o f lesson ,debate, ro le playing and dramat izati on, st ud ent summary of 

another student' s answer, pair dia lugue, picture anal ys is, ass ignments and homework; 

comprehension acti viti es and sorti ng/matching. 

Although a ll of the above and some more methods of cont inuous assessment are 

recommended to be used, a study condu cted by UNSECO in 2009 on the state and 

development of ad ult learni ng and ed ucati on in sub-Saharan Afri ca, in cluding Eth iopia, has 

showed that most cou ntries' reports say very litt le about assessment methods (other th an tests, 

ass ignme nts and examinations) an d equall y littl e about align ing assessment wi th standard s. 

An aspect re lated to the use of assessment methods is the issue of giv ing tim ely and adeq uate 

feedback -before, du ring, at the end of th e learni ng acti vity and aft er - to learne rs' 

performancefresponse. For lea rn ers to learn from what they do, they must be to ld what they 
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have done well and in what ways they cou ld improve their work. Such feedback encourages 

learners to work more (Sams, 2000; Darkenwald & Merriam, 1982). 

As the scholars point out, different assessment too ls shou ld be used to evaluate learners. A 

teacher should apply variety of assessment tolls like debate, role playing and dramatizati on, 

student summary of another student 's answer, pair dialogue, picture analys is, assignments and 

homework and so on to real ize the performance each ind ividuals in a classroom. 

2.8 Issues related to facilitators' training 

Facil itators are the key persons in the teaching-lea rning process and they play essential rol es 

for the successful real izat ion of the who le program . I-fence, proper attention should be give to 

recruitment and train ing before and after they join the program. 

2.8.1 Recruitment of Faci litators 

The way fac ilitators are rec ruited may differ from place to place. For instance, in Add is 

Ababa, City Government of Addis Ababa Ed ucation Bureau (2007) has stated the following 

as criteria to be considered in the se lection of faci litators for non-formal adu lt basic education 

programs: 

mini mum ed ucational atta inment: as 12th grade com piete rs In the fonn er 
curri culum or loth grade completers in the new curricu lum 

inclinat ion: interest to leach ad ults in adult non-formal bas ic education programs 

age: those who are 18 or greater than that 

health cond ition: those in good general hea lth cond ition 

responsib ility: th ose who are known for the ir good deeds in their commu niti es and 
ab le to shou lder va ri ous responsibilities 

should as much as poss ible be from within the communities 

By using the above criteria, the kebele educat ion committee wi ll select facilitators who can fit 

in the program. 
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2.8.2 Training of facilitators 

Training is an important element that motivates, empowers and makes fac ilitators ready for 

the immense work that waits for them. It is, in fact, considered as one of the most important 

feature that determines the quali ty of the teaching-learning process and the final success or 

fa ilure of the non-fo rmal ad ul t basic education program (Sams, 2000; Darkenwald & 

Merriam, 1982). In non-formal adul t bas ic education programs,_ fac ilitators need trai ning at 

different phases when they are about to join and after they have j oined the program. These 

training needs and/or phases, accordi ng the (AAEB, 2007), consist of: 

a sort of init ial train ing on teaching adu lts, before they start teaching 

short-term train ing that help them improve their teaching skil ls, once they start 
teaching 

an up grading training to obta in their certificate or diploma in teaching after some 
years of service 

Although thi s is how training IS planned to be given to fac ilitators and actua lly be ing 

rendered, a study by the Ministry of Ed ucation and Academy for Ed ucational Deve lopment in 

(2008), has indicated facilitators' needs for better training. Thi s study has stated that the 

trai ning they receive-wh ich is only few days or weeks long with limited in-service tra ining 

opportunities is inadequate for the tasks they are expected to carry out. 

Th is study has also mentioned factor, which are considered as demot ivati ng for the 

faci litators, li ke too de mand ing nature of teaching adults, poor attendance of learne rs in 

classes, transportation problem and locati on of centers. 

2.8.3 Roles of adult educat ion facilitators 

Although adult learners are mot ivated by externa l factors to learn , it is their internal motives 

(i.e., self-esteem, recogn ition, better qua li ty of life, greater self-confidence, self-actual izati on, 
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and so on) that stimulate them to learn. However, adu lt education 'facilitators can do different 

things to help learners get engaged in teaching-learning process . Among these, Knowles 

( 1980) and Sams (2000) identi tied the fo llowing andragogica l practices that faci litators 

shou ld do 

creati ng a phys ica l and psychologica l climate conducive to learning 

he lping adult learners identify their needs for particular learning within the scope 

of the given situation 

invo lvi ng learners in planning methods and curriculum di rections 

plann ing with learners a sequence of experiences that wi ll produce the desired 

learning 

encouraging learne rs to fo rm ulate their own learning plans 

selecting the most effective methods for producing the des ired learning 

produci ng the human and material resou rces necessary to produce the des ired 

learning outcome 

helping adu lt learners measure the outcomes of the learning experience and 

emphas izing experiential , participative and proj ecti ve in structional methods 

As the scho lars indicated, adu lt education faci litators have a number of responsibilities in th e 

im plementation of adult ed ucat ion program . These ro les and responsib il iti es of facilitators' 

have pos iti ve effect in the effective implementation of the whole program. 

2.8.4 Psyc holog ica l skill necds of adult education facilitators 

In order to help learners learn con tents best, fac il itators shou ld poses skil ls that helping to 

create a conducive psychological env ironment, for w ithout suc h conditions thinkin g of 

lea rn ing and even teaching is d ifficult, ifnot impossible. 

Different scholars have spec ifi ed the psychological sk ill s that faci litators should have in order 

to help adu lt learners learn best. For in stance, Tough as c ited in Brookfie ld ( 1980), Rogers, 

( 1996) and Sams, (2000) mellli oned the followin g as characteristics of facilitators, which 
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indirectly tells about the existence of psychological ski lls in facilitators: warm, loving and 

accepting of the adu lt learners; have a high regard for ad~ lt learners' self planning 

·competence; view themselves as participating in a dia logue between equals with adu lt 

learners; open to change and new experiences and seek to learn from their help ing activities 

More importantly, Rogers, (1996) and Sams, (2000) in dealing with ad ult learners, facilitators 

should be: 

sensitive to learners' se lf-concepts 

will ing to share experiences with learners 

open to learner' suggestions 

ab le to a ll ow more time for refl ect ion by learners 

able to c reate atmosphe re of flexibility and openness 

ab le to recogn ize learners' past experiences 

ab le to provide regular reinforcement of success that will reduce learners' anx iety 

aware of different learning styles to have a range of appropriate teaching sty le at 
their di sposa l 

flexibl e and responsive to learners' needs 

2.9 Nature of the ph ysical environment and other related iss ues in nOli-formal adu lt 

basic educatioll program 

The settin g where th e teaching-learn ing process takes place can affect the learners' learning 

and the way teachers teach . If the sett ing, fo r instance, is not cond ucive, it can im pede both. 

Therefore, a given classroom environment should have adequate light ing and space to move 

around, approp riate temperature, noise minimized to the lowest level and others to promote 

stud ents learning to the max imum (Ed ucationa l Psychology Serv ice, 2002; Darkenwald & 

Merriam, 1982 ). 
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Out of the ten sub-c ities where the NF ABE is given, two sub-cities, namely Bole and Yeka, 

were se lected using purposive sampling technique_ This sampling techn iq ue is considering 

two po ints. The first is the large number of non-formal adult basic education centers, ad ult 

learners and fac ilitators in the two sub-cities compared to the other sub-c ities. The second one 

is the geograph ica l prox im ity of the centers in the two sub-cit ies to·the researcher. 

Ten ( 10) sample centers/schools, five (5) from each sub-c ity were se lected using purposive 

sampl ing techn ique. The purposes depended on ava ilab il ity of transport serv ice to the schoo ls. 

Then, thi rty e ight (38) fac ili tators (nineteen from each sub-c ity) were selected using strati fied 

random sampl ing to have a ll categories of partic ipants. The strata secured sex and year of 

experience in fac ilitating in adu lt educati on. Thi rty fi ve (35) adult learners were a lso chosen 

by using strat ifi ed random samp li ng method. The select ion of lea rners depended on sex, age 

and academic performance. From those who coordinate and supervise the program, one 

expert, one coordinator and six supervisors from six kebeles were selected using purposive 

samp ling. 
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Table 3.2 Enrollment of first cycle adult learners, number of facilitators, and number of 

NFABE centers in 2002 E.C 

Sub-cites Total number of I Sf Total number of No of centers 

cycle adu lt learners facilitators 

Bole 3998 148 25 

Yeka 2883 127 25 

Arada 1744 121 23 

Gul e le 1724 97 23 

Nefas-Sil k Lafto 1595 85 21 

Kolfe Keran iyo 2854 118 22 

Add is Ketema 1463 124 22 

Kirkos 1592 68 16 

Akak i Ka liti 1024 107 22 

Ledeta 973 82 17 

Tota l 19850 1077 216 

Source: AAEB and Bole and Ycka su b-cit ies 

3.3 T he Source of Data 

Primary data was gathered in this study. This data was sec ured from sample part ici pants 

se lected from AAEB, sub-city educat ion office, Kebel e NFE supervi sors, adult faci litators 

and learners from the samp led schools. 

The resea rcher planned to obta in secondary data from different sources such as offic ial 

records, annual reports, students' grade reports fro m educati on centers, sub-city education 

offices and other reports from Addis Ababa Ed ucat ion Bureau. But the researcher cou ld not 
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find the above li sted sources because all responsible parties, AAEB, sub-city and Kebele NFE 

offi ces and educational centers do not record such valuable documents .So this research 

depended on only the primary sources. 

3.4 Instrument of Data Coll ection 

The major instruments used in th is study were questionnaire, interview and observation. 

3.4.1 Questionnaires 

Questi onnaire compri s ing of specific question items related to the research questions was 

prepa red for two gro ups of partic ipants, facilitators and Kebele education superv isors. These 

two sets of questionnaires with closed and open-ended types of questions were given for the 

two groups of parti c ipants. Questi onnaires were used for the appropriateness and help to 

sec ure data from many people at a time. 

3.4.2. I nt erview 

In terview was prepared to gather informati on from the following part ic ipants: Addi s Ababa 

Ed ucation Bureau Non Formal Ed ucat ion Expert, Bole Sub-city Non Formal Ed ucation 

coordinator, and adult learners. Interview helped to get detai led information from the research 

pa rtic ipants about the practice and challenges ofNFABE program. 

3.4.3. O bse rvation guide 

The resea rcher observed the actual situation of the teach ing-learn ing practice USlJ1 g 

observat ion guidelines. Us ing the guidelines, the actual teac hing-learning process, condition 

o f the c lass room environment and its surround ing, availabi lity of educational suppo rt inputs 

in the schoo l compound, and others activ ities were observed. 
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3.5 Data collection procedures 

The data collection was carried out in two stages: pi lot and main study. The pilot test was 

intended to assess the re levance of the designed instruments to collect data for the main study. 

That is omiss ions, ambiguities, misunderstandings and the like were the ma in concern of the 

pilot test. During the piloting, instruments were emp loyed after translating them into Amharic 

and given to three adu lt education experts to assess the question items content 

appropriateness, accuracy, and rel evance in operationally defined research questions of the 

study. Based on the reaction of the experts, the in struments were revi sed and made ready for 

the pilot study. 

The pilot study was conducted in Kirkos sub c ity. Shimels Habte Primary Schoo l and kebe le 

11/ 12 were se lected. The sub- city and the school we re se lected us in g s imple random 

sampling method. T he se lected kebele was where located in th e school. Participants were two 

NFE su pervisors from the ke bele ; seven fac ilitators from the sc hoo l, (four females and three 

males) tota ll y nine peop le partic ipated. 

Based on the resul t o f the pilot test, each and every item was inspected. The content 

ambiguiti es and order of the questi ons were improved so that items co ul d pro perly measure 

what they we re planned to meas ure. There fore, th e questi on items were fo und re liable and 

valid. 

O n the result of the pilot test, a ll items of the questi onnai re, di stribution and contin uous 

fo ll ow up dur in g the co llect ion process were made. To maximi ze the qua li ty of the responses 

and the rate of return, the time conveni ent fo r the respondents were arranged. The researcher 

did make the objective of the study c lear to a ll the respondents at the t ime of the questionna ire 

distribution in order to avoid ambi guity and to ease its admini stration. 

30 



At last, the respondents were asked to fill the questionnaire . Based on the result of the pilot 

study, measures were taken to im prove and modif'y the instruments. Moreover, interview and 

observat ion were used to have triangulation. 

3.6 Data Analysis 

The data co llected using the instruments mentioned above under secti on 3.4 was organized 

qualitatively in a way appropriate to answer the resea rch questions. Then, the findings 

concerning each research question were presented in a descriptive form, analyzed and 

discussed in re lation to the literature review. Finally, conclusions and recommendat ions based 

on the discuss ion were g iven . 
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Chapter four 

4. Presentation and Ana lysis of Data 

This part of the thes is dea ls with the presentation and ana lysis of data co llected from the 

sample respondents to address the bas ic research questions. The chapter consists of two parts . 

The first part presents the background of the rcspondents. The second part describes the result 

of the study. 

Data were gathered through quest ionnaires are organized in tabular fo rm s and analyzed and 

interpreted using percentages. On the other hand, the inform ation gathered through interview 

and observations are qua li tative ly described in words to supplement the data gathered through 

questi onnaire . 

Back ground of the respondents 

This section presents characte rist ics of the respondents who were interested and responded to 

the quest ionnaires and interv iew. Totall y, 52 copies uf questi on naires (44 fo r faci li ta tors and 8 

fo r educat ional superv isors) were distributed. Of these, 44 (84 .6%) copies we re fi lled in and 

return ed. More spec ifically, from the distr ibuted questi onnaires 38 (86.4%) of the fac ilitators 

and 6 (75%) o f the supe rvisors were completed and returned. It was this fi gure that would be 

considered as tota l res pondents in the analys is part of the thes is. 

Interview was conducted with 35 learners, one Non Formal Ed ucat ion (NFE) coord inator in 

Bole Sub-City and one Non Formal Education (NFE) expert in Add is Ababa Educat ion 

Bureau. 
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I. PARTICIPANTS WHO RESPONDED TO THE QUESTIONNAIRES 

Table 4.1.1 sampled sub- cities, kebeles, schools and participants 

Sub -city kebeles Ed ucational Name of schools Facilitators 

Yeka 

Bole 

supervisors 

M F T M F T 

19 Lake I - 1 I. Wondirad Preparatory 2 2 4 

20121 Kara I - 1 2 .Kara Primary 1 4 5 

1 - 1 3. Yeka Terara Primary 1 2 3 

08/ 15 - - - 4. Kokabe tsebab Primary 2 2 4 

- - - 5. Birban Guzo Primary 3 - 3 

1 - I I. Birbaneb Zare Primary 1 1 2 

03/05 - - - 2. Misrak Del Primary 4 - 4 

121J 3 1 - 1 3. Misrak Ber Primary 2 3 5 

141J 5 1 - 1 4 .Bole Addis Primary - 3 3 

- - - 5. Addis Raey Primary - 5 5 

Total 6 - 6 10 16 22 38 

As it is observed in the tabl e, two sampled sub-cit ies were se lected: Yeka and Bole. From 

each sub-city, three Kebeles ( 19 Lake, 20/21 Kara and 08/ 15 ) from Yeka and (03 /05, 12113 

and 14115) from Bole totally six Kebeles were selected. 

One superv isor was taken frolll each Kebele and tota ll y six we re participated in thi s research. 

As can be seen in the tabl e, five schools form each sub city were selected. From Yeka, 

(Wondirad, Kara,Yeka Terara, Kokebetsebah and Birhan Guzo Primary Schools) and frolll 

Bole, (B irhaneh Zare, Misrak Del, Misrak Ber, Bole Addis and Addis Raey primary Schools) 

were chosen. 
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From each school a minimum of two and a maximum of five fac ilitators participated. As we 

can see form the table, maj ori ty of participants were females 22 (57.9%) and ma les were 16 

(42 .1 %) Totally 38 fac ilitators participated in this research. 

Table 4.1.2 Participants by sex, year of experience and educational qualification 

Supervisors Facilitators 

No Item 

No % No % 

Ma le 6 100 16 42.1 

I. sex Female - - 22 57.9 

Total 6 100 38 100 

I yea r & below I 16.7 32 84.2 

2-4 years 2 33.3 6 15.8 

5-7 years 2 33.3 - -

2. work experience 8-10 yea rs - - - -

In NFE More than 10 I 16.7 - -

Tota l 6 100 38 100 

Degree 6 100 - -

Diploma - - 4 10.52 

cerl i fi cate - - 5 13. 15 

10+1 - - 15 39.5 

3. educational 10+2 - - 8 2 1.5 

qualification 12+1 - - 6 15.8 

Tota l 6 100 38 100 

As can be seen in tab le 4.1.2, there \\'ere two groups of participants who responded to the 

questionnaire, Kebele NFE supervisors and Adult facilitators. 
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Concerning sex, a ll supervisors participated in thi s research are males. This explains that 

females are not part icipating in thi s area. Currently the government of Ethiopia is trying 

balance gender equal ity in many areas. So, it is better in the future to give opportunity for 

those fema les who can fit to the position. On the contrary, majority of fac ilitators 22 (57.9%) 

are fema les and 16 (42.1 %) are males. This may indicates in the se lection of adult faci litators, 

females are given much priority than men or it may be because females performed during the 

election better than their counter parts. 

In terms of the service years of sample groups of respondents, one of the supervisors and 

majority of fac ili tators 32 ( 84.2% ) have a year and below experience. Two of supervisors 

and 6 ( 15.8% ) of fac ilitators were fou nd in experi ence range of 2-4 years. Other two 

supervi so rs (33.3%) have 5-7 years of work experi ence and one superv isor one has more than 

10 years of experi ence. 

From the above data we can understand that majori ty of the fac ilitators lack experience ill 

fac ilitat ing adu lt learners. In terms of education, most of them are 10+ I completed. This also 

indicates that how facilitators are new to the profess ion. 
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II. INTERVIEW PARTICIPANTS 

Table 4.1.3 Participants by sex, year of service and ed ucational qualification 

NFE NFE 

No Item Expert coordinators 

No % No % 

Sex Male I 100 I 100 

Female - - - -

work experience in 3 years & below - - I 100 

NFE 4-6 years I 100 -

Ed ucation Degree I 100 I 100 

As indicated in table 4.1.3, two men participated in the interview. One NFE expert from 

AAE B, one NFE coord inator from Bole sub- city was interviewed. As it is shown above, the 

ex pert has 4-6 years of work experience in re lati on to NFE and th e coord inator has 3 years 

and below experience in coord inating the NFE program in the sub c ity. 

Regarding education , both partic ipants are degree ho lders. Thi s shows that interview 

participants with the exception of learners, have equal educat ional quali ficat ion. 

Table 4. 1.4 The age com position of pa r t ici pa nt learners 

Age 8- 12 13-17 18-22 23-27 28-32 33 -37 ::: 38 Tota l 

No 7 6 10 4 5 I 2 35 

% 20 17.1 28. 6 11.4 14.3 2.9 5.7 100 

Table 4. 1.4 shows the age compos ition of learners who participated in the interv iew. As it is 

seen majoritylO (28.6%) of them aged between 18-22, 7 (20%) between 8-12, 6 (17.1 %) 

between 13-17, 5 ( 14. 3%) between 28-32 and 2 (5.7%) are equal or above 38 years old; 

4 ( 11.4%) between 23-27 and one between 33 -37. 
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From the above data we can see that 22 (62.9%) of learners are adults 

(28.6+ 11 .4+14.3+2.9+5 .7) where as 13 (37. 1%), (20 + 17. 1) are not ad ults. According to 

AAEB, (2006), adults are those whose age above 15. From the above data we can see that 13 

(37. 1%) of learners who are participating in this research are aged below 18 years, but they 

are fo und attending in Adult Basic Education program. 

The researcher also observed the text books. (Amharic, English, Environmental Science and 

Mathemat ics) . All are prepared for adult learners. However, as we have seen fro m the above 

tab le, all learners are not adults. Thi s indicates that The NFABE Program has a problem in 

address ing the targeted groups of learners. 

In connection to the above problem, in a class observed by the researcher, some children who 

were sitt ing at the back of the classrooms (because most adu lts need to sit in the front desks) 

encountered difficu lties to copy notes fo rm the blackboard. They we re restless, impatient and 

were moving form one uesk to the other without any purpose. They we re warned and shouted 

at by ad ults when adu lts in attempt to keep the silence of the classrooms. It is obvious that 

how it affects the teaching-learning process. 
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Table 4.1.5 Adult learners by career 

No Occupation M F Total % 

I Housemaids - 20 20 57 

2 Babysitters - 3 3 8.6 

3 Dai ly laborers 5 - 5 14.28 

4 Taxi attendant I - I 2.9 

5 Machine worker I - I 2.9 

6 Carpenter I - I 2.9 

7 Guards 2 - 2 5.71 

8 Shop assistant I - I 2.9 

9 Woodworker I - I 2.9 

Tota l 12 23 35 100 

Table 4. 1.5 indicates the job category of adult learners who participated in the interview. As 

it is shown in the tab le, 12 males and 23 fema les, totally 35 learners were interviewed. 

Majority of the respondents 20 ( 57% ) are housemaids and they all are females.three of 

females are babysitters. 

Majority of the ma les 5 (14 .28%) are da ily laborers. two (5.7 1%) are guards . The rest equal 

numbers of participants one is taxi attendant, mach ine worker, carpenter, shop ass istant and 

woodworker. 

The above table indicates all female learners who participated in the interview including 

children (as we have seen in tab le 4.1.4) are working in the houses as a babys itters or 

housema id s. This means, they join the program when they get permission from their 

employers. 
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4.2 The result of the study 

Table 4.2.1 Facilitators and supervisors responses concerning content relevance 

Faci li tators supervisors 

Item 

No % No % 

I. Are all contents relevant to adu lt learners? 
Relevant 28 73.7 5 83 .3 
Not relevant 10 26.3 I 6.7 

Tota l 38 100 6 100 

2. Are there conten ts, which you thi nk should be 
added? 

Yes 8 21 - -

No 28 73 .7 6 100 

Non respondent 2 5.3 - -

Total 38 100 6 100 

3. Are there less important contents to adu lt learners? 
Yes 7 18.4 - -
No 29 76.3 6 100 
Non respondent 2 5.3 - -

Total 38 100 6 100 

As it is shown in table 4.2.1 , greater part of the respondents 28 (73.7%) offac ilitators and 

5 (83.3%) of supervi sors rep ly that all contents are relevant to learners. But 10 ( 26. 3% land 

one of facilitators and superv isors respective ly responded that the contents are not relevanl. 

The same question was presented to lea rn ers, the NFE coordinator from Bole sub-c ity and the 

NFE experl from AAEB in the form of interview. 

Majority of lea rners and NFE coordinator decided that all contents are appropriate to adu lt 

learners. But some learners and the NFE experl reacted some contents are irrelevant to 
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learners. Respondents were also asked the reason why they said ' not relevant' in the open 

ended questi ons, 10 (26.3%) of facilitators and one su pervisor li sted their reasons. Majority of 

them replied the language used in the text books is difficult. Six of facilitators agreed that 

issues are outdated and some contents are beyond the learners' abi li ty. The rest of 

participants did not give answer. Moreover, the NFE expert during the interview sa id:"The 

books were published in 1993 E.C. That is 9 years ago. But th ings are changed rap idly. 

Furthermore, a ll contents were selected out of the need of the learners. Fac ili tators and adu lt 

learners did not partic ipate." 

This vIew of the expert indicates that learne rs and facilit ators should part icipate In the 

preparation of text books and othe r re lated mater ia ls. The researcher observed the text books 

and found some contents are difficult to illiterate ad ults. For in stance, in mathematics text 

book, there is geometrica l introducti on. In Engli sh text book, learners are asked to descr ibe 

tim e, to write and say days of the week, months of the year and so on. 

In the second item, respond ents were asked whether they put forward other contents to be 

added or not. Acco rding ly, all superv isors and 28 (73.7%) of the fac ilitators argued that 

contents should not be added. eight of facilitators however, rep lied that some contents should 

be incl uded. The rest two of fac ili tators didn't present any response. 

Besides, the resea rcher presented the same question to learners and the NFE coord inator. 

Majority of lea rners (3 I) agreed there were no contents they recommended to be added in the 

text. But (4) learne rs inform ed that there were contents that sho uld be included in the text. 

The NFE coordinator explained that, s ince he was new for the place, he had not seen the 

books yet. Thus he could not say anyth ing about it. 
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In relation to item number two, in the open ended question, participants were asked to 

mention contents that they considered to be added 8 (2 1 %) of fac ilitators suggested Ethical 

education, 6 (15.78%) current issues, 4 (10.52%) civ ic education and three about traffic ru les . 

Infonnation gathered from the interview indicated that a small number of learners explai ned 

they need to know about civic education. 

Regarding item num ber three, 29 (76.3%) of faci litators and all of superv isors responded that 

the contents were not less im portant. seven of faci litators answered that the contents are less 

important to ad ul t learners; the remaining two did n't give any response. 

From th is we can conclude that majority of the respondents agreed that there are no less 

impOl'tant contents to adult learners. Those who agreed that there are less important contents 

explained their reason as, in environmental sc ience subject, contents which talk about 

harmfu l trad itional pract ices and ' HI V/AIDS' are less important contents to ad ult lea rners. As 

they expressed, lea rners kn ow about harm ful tradi ti onal practices and HI V/AIDS more clearl y 

tha n as presented in the text book. 

Regardi ng se lecti on of contents, Darkenwald & Merriam, (1982) explained that, in adult 

education, ad ul ts shou ld choose the subjects they learn. Faci li tators also shou ld fi nd ways of 

creat ing the need in the ad ult learner. Accord ing to them contents should be more practica l, 

sk ill based and info rmat ion ori ented. However, the data co ll ected show neither adu lt learners 

nor adu lt fac ilitators participated in the se lect ion of contents and in the preparat ion of text 

books. 
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Table 4.2.2 Responses of facilitators concerning tools and stages of assessment 

No Item Facil itators 

No % 

When do you usually assess your students? 

Before teaching them a content! s 10 17.5 

I w h ile teach ing them a content/ s 19 33.3 

after teaching them a content/ s 28 49.2 

Tota l 57 100 

How often are learners evaluated? 

Weekly 7 11.8 

Every two weeks 16 27 

2 Monthly 23 39 

Twice a semester 4 6.7 

Any time 9 15.5 

Total 59 100 

Have yo n faced challenges assessi ng learners? 

3 Yes 28 73.7 

No 10 26.3 

Total 38 100 

As il is pointed out in Table 4.2.2, item number one, 28 ( 49.2%)of the faci litators assess 

learners after they complete a given content. 19 ( 33.3%) of them assess whi le they are 

leaching and 10 ( 17.5%) before they start teaching a content. 

This indicates that majority of facilitators usually evaluate learners after they complete a 

content. The interv iew conducted with learners also ind icated that facilitators evaluate them 
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at the end of learning a given content. In the open ended question faci litators were asked 

about assessment tools they usually applied. 22 (57.89%) of them explained written test, 

7 (18.43%) class work and 9 (23.68%) home work. In addition, all learners responded they 

were eva luated by written tests on the blackboard. 

Regarding item number two, 23 (39%) of respondents assess their students monthly. 16 (27%) 

every two weeks, 9 (15.5%) don' t have any fi xed period of time to evaluate learners. 

7 ( 11.8%), Weekly and 4 (6.7%) tw ice a semester. The interv iew held with learners show 

that majori ty of learners agreed, that they are evaluated each subject month ly. 

Concern ing item num ber three fac ilitators were requested to give whether they faced 

problems when assess ing learners or not. Accord ingly, 28 (73 .7%) answered that they faced 

prob lems whi le they assessed their students. the remaininglO (26.3%) replied that they did 

not. In relation to th is, in the open-ended questions, they were asked to li st down problems 

that they had encountered du ring assessment. As a result, 24 (63.15%) of the respondents 

responded the main problem was that learners were not be able to read and understand the 

questions, 28 (73.67%) of them mentioned that learners could not fini sh the exam within a 

given peri od of ti me, 4 (10.52%) repl ied some learners became absent during exam times. 

And 18 (47.36%) of them answered learners we re unable to wri te down their answers 

properl y. 

The same question was presented to ad ult learners about trou bles they had encountered when 

they had examined. Almost a ll indicated inab ili ty to read and write was their common 

prob lems. As they ment ioned, facilitators read a question twice or th ree times. When learne rs 

asked repetition, fac il itators got tired and paid no attention to them . One adult learner 

respo nded as: -

43 



It takes me a long time to read a sentence. Our teachers read one question and 
wait for us till we write ollr answers down in a piece of papers. When we need to 
heal' some qllestions repeatedly, they become jill'ious and ordered liS to be fast. / 
myself have a problem to write down my answers properly because / haven 't 
known all Amharic lellers yet. If it is multiple choices, there will be no trouble / 
can copy down the lellers but if it is true false and jill in the black items, / 
always face problems writing my responses. 

In the other open ended question, fac ilitators were asked to explain measures that they took to 

solve problems that they encountered during eva luat ion. Two of the respondents explained 

that they would read the questions till learners gave answers for the questions. Four answered, 

that they prepared supplementary examinat ions for those who missed the examination and. 

One replied that they did some practices before the actual exam time. The remain ing did not 

give an ans\ver. 

During classrooms obse rvation at Kara primary school, the researcher observed when 

environmenta l sc ience subject test was admin istered. The facilitator wrote ten questions (fi ve 

true fal se and five multiple choices) down on the blackboard and read them one by one. A 

,' umber ~ f I ~:tnl" " :'; fo ll owed him and tried to wri te down their answers in pieces of paper. 

Some learners were merely li stening. They asked the faci litator continuously to read the 

quest ions over and agai n. Others were murmuring since they could not write down thei r 

answers. The class was so noisy. This ind icated that faci litators did not choose the write way 

of assessment which was appropriate to learners. 

In relation to thi s, Puhl (1997) and Sams (2000) stated that teachers should be careful in 

selecting re levant tools of assessments. Oral quest ion and answer, quizzes, debate, role play, 

matching, pair dialogue, picture ana lyses are some of assessment tools that the writers 

mentioned. The most important thing 'that they recommend is that teachers be supposed to 

chose the appropr iate tools/methods that can help them to assess their students properly. 
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According to them a teacher shou ld know which assessment method is suitable to assess 

illi terate students. 

The data indicates that majority of fac ilitators and learners face problems during evaluation . 

As has been seen from the partic ipants' responses, most of the problems occurred by the 

types of assessment too ls which were used to evaluate learners. As one of the learners 

exp lained, since they were beginners, they cou ld not read and write words properly. But they 

were asked to read questions and to write their answers. From thi s we can conclude that 

facilitators are not using the proper method of evaluation to assess illiterate learners. 

Rega rdin g stages of assessment, Academy for Educati ona l Deve lopment & MoE (2005) 

signifi ed that learne rs should be assessed using a ll the three stages : before in stru ction, while 

/durin g in struction and after instru ction. These are the three stages that a teacher should 

fo llow when he/she evalu ates students . 

But as could be seen from the above table, maj ority of the fac ilitators, assess learners after 

fin ishing conlcllls. Thi s imp li es that they may not be aware that there are three stages of 

assessment. According ly, there is a need to inform them about or remind them of the three 

stages of assessment and the ir s ignificance. 

With regard to durati on of assessment, Puhl ( 1997) and Walkin ( 199 1) ex plained the 

importance of continu o." assessment in the teachin g learn ing process. i\s these sdlOlars 

mentioned, continuous assessment he lps learners to get timely and adequate feedback about 

their performance and kn ow how we ll they are doing and what th ey should do to im prove 

the ir weaknesses. On th e other s ide, it helps teachers to know the ir students' progress, 

problems they have, and th e effectiveness of their teaching methods, assessment too ls and 

instructional media. The c ity government of Addis Ababa Ed ucati on Bureau No n Fo rm al 
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Adul t Education Guideline also underlined the significance of continuous assessment and 

stated that learners shou ld frequently be assessed. 

As the research finding shows, most facilitators evaluate learners monthly. It means that 

learners are evaluated four times a semester. This indi cates learners can get timely feedback 

about their performance and teachers also know their students strength and weaknesses. 

Table 4.2.3 Facilitators' res ponses concerning method of instruction 

Item fac ilitators 

No % 

Which onc do you oftcn apply in yo ur classroom? 

Only teacher-ce ntered in struction 9 23.7 

Only student -<:entered instruct ion - -

Both dependin g on the nature of the content 29 76 .3 

Total 38 100 

As it can be seen from table 4.2.3 item number one, 29 (76.3%) of adult faci litators used both 

teacher-centered and student-ce ntered in structi onal methods depending on the nature of th e 

contents. On th e 'othe r hand , 9 (23.7%) of them used only teacher centered instru ct ion. 

The facil itators were asked in the questionnai re to li st the spec ifi c in struct ional methods they 

usua ll y used. Majority of them 3 I (81.6%) ind icated that they used lecture method. Two of 

them li sted group di scuss ion as their usual instruct ional method and 5 (13. 1 %) of them did not 

give any answer. T he interview carried out with learners' shows that all interviewees agreed 

that fac ilita tors used on ly teacher-centered teaching method. 
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As seen above, they mentioned on ly two methods of instruction: lecture and group discuss ion 

Using thi s information, we can conclude that either they do not know other methods of 

instructions or have no understand ing about instructional methods. Furthermore, facilitators 

explained in open-ended question the reason why they selected the methods that they were 

using. Those facilitators who used lecture method in most of the ir c lasses expressed that they 

found difficulty usi ng student centered method in their c lasses. 

According to 7 (18.4%) them, since learne rs are beginners for class-room situation, they are 

noisy, inactive and less interested in group d iscuss ions . Therefore, the teacher has to control 

every acti vity in the c lassroom. This conditi on, according to them, keeps the teacher 

extremely busy and restless durin g c lass. The rest 24 did not answer the question. 

Those often used group di scuss ion , two of the facilitators argued th at learne rs learn a lot from 

the ir fri ends. For that reason, a teacher has to prepare an interactive lesson which let them act 

together with fr iends ano teachers as well. Thcse fac ilitators seem to have recogni zed that 

teaches are not the onl y sources of knowledge. 

Like th ese fac ilitators, the learners during the interview indicated they appreciated working 

together with their classmates rather than mere ly listenin g to their facilitators throughout the 

whole per iods To quote the ideas forwarded by one o f the learners, he said:. 

We don't knoll' holl' to read and lI'rite properly. But lI'e knOll' lots oj 

things beller than our teachers. They are yo linger than liS. Life taught liS 

a lot. Blitthey constantly instl"llctlls to accept lI'hat they have said. 

Theyallempt to control evely thing. f think sometimes they sholiid beller 

give liS opportllnity to share alit Ollr experiences. " 

When we compare the information coll ected from the above two groups, (fac ilitators and 

learners) majority of facil itators 3 1 (81.6%) used lectu re method and they indicated how 

teachers' contro l is im portant in the teaching lea rning process. The interview with the learners 
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on the other hand shows learners were not interested in always be.ing lectured by facilitators. 

Instead, they like working in groups and enjoy sharing experience . . 

In thi s regard , Sams (2000) stresses the importance of active teaching methods. He remarks 

that active teaching methods make learners get involved in the teaching-learning process. It 

also lets learners take notes and become active participants and problem solvers in the 

teaching learning process. 

Darkenwald & Merriam (1982) in the literature review listed active teaching methods such as 

debate, role play, flashcards, reflection, pair dia logue and the like. Thus faci li tators should 

apply different teaching methods that help learners' be act ive participants in the teach ing 

learning process. They are also being informed that learners have different experiences and it 

helps teachers if they use it in different activit ies. So, fac ilitators shou ld be vo lunteers in 

lett ing learners involve in acti viti es in the teaching learning process. 

Similar to thi s idea, Knowles (1980) and Sams (2000) ind icated the fo ll owing as roles of adult 

educat ion fac ili tators. According to these scholars, faci li tators shoul d; invo lve learners in 

plann ing methods and curriculum directi ons, encourage learners to fo rmulate the ir own 

learning plans, select the most effect ive methods for producing the desired learning, recogni ze 

learners' experiences and be ab le to fl exib le and responsible to learners' needs and so on. 

As indicted above, faci li tators have big responsibilit ies in the select ion of appropri ate 

methods of teach ing and in the involvement of learners in the teaching and learn ing process. 
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Table 4.2.4 Facilitators responses' concerning preparation and use of instructional plan 

No Item Faci litators 

No % 

Do you prepare and use daily lesson plan? 
Yes - -

I. No 38 100 
Total 38 100 
Do yo u prepare and use weekly lesson plan~ 
Yes 19 50 

2. No 19 55 
Total 38 100 

Do you prepare and use annua l plan? 
Yes - -

3 No 38 100 
Total 38 100 
Do yo u get t imely feed back? 

4. Yes 19 100 
No - -
Tota l 19 100 
Do you usual ly cover lessons as per plans? 

S. Yes - -
No 19 100 
Total 19 100 

As it is shown in the above table, item nu mber one, 38 ( 100%) of facili tators do not 

prepare and use daily instructiona l plan. Yet in item number two, 19 (50%) of facilitators 

prepare and use weekly instructiona l plan. Regarding item number three a ll of respond ents 

do not prepare annua l plan of teach ing. 

From the above three items we ca n understand th at 19 (50%) of fac ili tators use only 

wee kly lesson plan but the rest 19 (50%) empl oy none of the three. They teach without 

planning the ir lesso ns. Throughout the researcher observation, no faci li tator was observed 

with instruct iona l p lans . 
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Concerning feedback, facil itators were asked if they got timely feedback or not. Those who 

were using weekly lesson plans, as shown in item number two, all of them replied that they 

got feedback. In relation to this in the open -ended question they were asked from whom they 

had rece ived feedback. 10 (52.6%) of them sa id they got feedback from the school director, 5 

(26.3%) said noth ing and four replied from the vice director of the school. 

Regard ing item number five, all of the respondents indicated that they 'were unable to cover 

lessons as per the plan. [n the open ended question they were asked the reason for that. 

Majority of the respondents 32 (84 .1 %) said the problem was due to the discrepancy between 

content difficul ty and learners' ab ility. Four of the respondents pointed out light trouble two 

of the responde nts argued that fail ed to cover the contents as planned because there were 

many hoi idays. 

Dodd (1970) stated the impol1ance of lesson plan preparation in the teaching lean ing process. 

Lesson preparation is essential fo r effect ive teaching and learning, and that every successful 

seri es of lesson is the result of thoughtfu l preparation. As he stated, most unsuccess fu l lessons 

are the result of unpreparedness and are marked by one or more of these faults; the omiss ion 

of im portant elements, inacc urate facts taught or accepted as correct, poor timing, lack of 

logica l presenta ti on, lack of interesting detail or illustrati ve material, boredom and 

restlessness in the class and excess ive correcti on when the written work of the lea rners is 

marked. 

The data gathered indicated that half of the fac il itators fac ilitate lea rners without preparing 

their lessons. All faci litators' respondents did not prepare and use daily and annual lesson 

plans. Thi s shows facilitators should have been given awareness abou t the signi fi cance of 
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preparation and usage of instructional plans. Then they should practice it in the 

implementation of the NF ABE program. 

Table 4.2.5 Facilitators responses concerning availability and use of instructional media 

Items facilitators 

No No % 

Do you use instructional media in the teaching learning process? 

I. Yes 7 18.42 

No 31 81.58 

Total 38 100 

Have you prepared instructional media? 

2. Yes 5 13.16 

No 33 86.84 

Total 38 100 

Have learners prepared instructional media so far? 

3. Yes - -

No 38 100 

Total 38 100 

As it is ind icated in tab le 4.2. 5 item number one, 31 (8 1.58 %J of the respondents do not use 

any instructiona l media where as 7 (1 8.42 %) use instructional media in the teaching and 

learning process. In the open ended question faci litators were asked to spec ify the 

instructi ona l med ia that they were using. Fourteen (36.84%) of them replied that they used 

rea l objects. Seven (18.42%) of them said that they used fl ash cards and 20 (52.63%) of them 

said pictu res drawing on the black board as in st ructional media. Learners were also asked 

whether fac il itators used instructional media or not. Most of them responded that teachers did 

not use any instruct ional media in the teach ing lea rning process. Out of all the thi rty-five 

learners, three of them sa id some teachers used real objects. 
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In the open-ended question, faci li tators were asked to list down all instructional media that 

were ava ilable in the schools where they were working. 34 (89.48 %) said no instructional 

media were available in the schools. Two, said radio is available and two agreed chart is 

available. 

During the resea rcher schools observation, no pedagogical centers were observed which 

belonged to the NFABE program. In some schools like Birhaneh Zare, Misrak Bel' and 

Wondirad Primary schools, adult fac ilitators are permitted to borrow materials from the 

schools pedagogica l centers. But one major problem the researcher noticed was that the 

centers were open during the day. Nevertheless the NFABE program begins at 5:30 pm. 

Therefore learners and fac i I itators present themselves in the schools only after the center has 

been closed. 

On the other hand, the researcher observed a tape record er in Kokebe Tsebah primary school. 

The tape recorder belongs to the Non Formal Ad ult Education Program. Fac ili tators use it 

more often during environmental sc ience classes and let learners listen recorded lessons from 

educationa l rad io programs. 

In the other open ended questi on, faci litators replied about instructional media that are not 

avail able in the schools but importa nt to teach adult beginners. Concern ing thi s 8 (2 1.05%) 

sa id fl ash cards, 7 (18.42%) Amha ric and Eng li sh alphabets, 19 (50%) different pictures and 

7 (18.42%) charts which show diffe rent co lors. 

Regarding item number two 33 (86 .84%) of facilitators sa id 'No' , they haven' t prepared 

instruct ional media 5 (13. 16%) responded 'yes' . They have prepared instruct ional media in 

their lessons. In the open ended question, they were also asked to describe the type of 

instrllctionalmedia they prepared. All five of them indicated fl ash ca rds. In The other open 
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ended quest ion, facilitators indicated the reason why they did not prepare instructional media. 

Thirty-three (86.84%) of the respondents mentioned two common reasons: shortage of 

materials and lack of experience in preparing such materials. 

The faci litators were also asked whether the learners prepared instructional materials. All of 

them confirmed that the learners did not prepare instructional medial. The same question was 

presented to adult learners in the interview. All the interviewee responded they had not 

prepared any instructional media. As they expla ined, they were not ordered to do so. One of 

the interviewee sa id :-

"I think these kind of materials are helpful to understand our lessons eas il y .I' m wood 

worker. If somebody shows me how to print letters for example, I'll do it. It is go ing to be 

used by teachers for many yea rs in thei r future teaching." 

Th is view of the learner indicates that fac ilitators have the opportunity to get instructional 

med ia if they work jointly wit h learners. As we have seen so far, one reason that facilitators 

did not prepare instructional media is lack of material s. If they allow learners to participate 

they can resolve such problem. 

Further, thi s is clearly described by Jarv is (2004), according to this scholar, different types of 

instructi onal materia ls can be used in teaching ad ults. As he indicated, using a vari ety of 

teaching aids and equipment ensure that lea rners may be able to learn in accordance with 

their preferred learning sty les. 

Moreover, instructi onal materi als are interesting and easy to understand for the learners and 

al so to teach for teachers. So facilitators have a big responsibili ty in se lecting and handli ng 

instructiona l materials. 
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The above data indicate that majority of the facilitators do not use any instructional media in 

the teaching learning process. As mentioned in the li terature review, using instructional 

media is advantageous for both, facilitators and learners. Facilitators have to get proper 

understanding in the preparat ion and use of instructional media. 

Table 4.2.6 Facilitators responses concerning availability of curriculum materials 

No item Facilitators Supervisors 
No % No % 

Syllabus 
Ava il able & adeq uate - - I 16.7 

I Ava ilable but not adequate 5 13.16 4 66.6 
Not ava ilable 29 76.32 I 16.7 
Non respondent 4 10.52 - -
Total 38 100 6 100 
Teachers' guide 
Avai lable & adequate 6 15.79 I 16.7 

2 Ava il able but not adequate 27 71.05 5 83.3 
Not ava il ab le 5 13. 16 - -
Total 38 100 6 tOO 

3 Reference books 
Available & adequate - - - -
Ava ilable but not adequate - - - -
Not ava ilab le 34 89.48 6 100 
Non respondent 4 10.52 - -
Tota l 38 100 6 100 

4 Manual 
Avai lab le & adeq uate - - - -
Avai lable but not adequate - - - -

Not ava il able 31 81.6 6 100 
Non respondent 7 18.4 - -

Tota l 38 100 6 100 

As indicated in item number one, 29 (76.32%) of facilitators and one of supervisors repl ied 

sy llabus was not ava il ab le in the schools. Five (1 3. 16%) of fac ili tators and 4 (66.6%) of 

supervisors responded that sy llabus was ava ilable but in adeq uate. Four (10.52 %) of the 

facilitators were non respondents. 
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Moreover, the interview carried out with the NFE coordinator and the. NFE expert indicated 

that sy ll abus was not available in a ll schoo ls. As the NFE expert expressed the situation, the 

syll abus was found only in AA EB and the bureau did not di stribute it. 

During the schoo l observation, the researcher asked to have a look at the avail able syllabus, 

but cou ld not get any in a ll sa mpled schoo ls. From the above inform ation, we can notice that 

the responses gathered fro m the questi onna ire and the inte rview di sagree with each other .The 

NFE expert Ithe major responsible person in the distribution of teaching materials I 

con fi rmed that there was no sy ll abus a ll ocated to schoo ls, kebe les, plus sub-cities . However 

9 (79 .76%) respond ents I fac ilitators and superv isors in genera l I rep lied the sy ll abus was 

availab le but not adequate in the schools where they were facilitating and superv is ing. 

1( 16.7%) of supervisor sa id it is ava ilab le and adequate in schoo ls. 

Co nsideri ng teacher's guide, in item num ber two, 2) (71.05%) of fac ilitators and 5 (83.3%) 

of supervisors indicated that it was avai lable but not enough. Six ( 15.79%) of fac ilitators and 

one of superv isors said teacher's gu ide was avai lable and adequate. Yet 5 ( 13. 16%) of 

fac ilitators answered that it was not ava il able at all. This impl ies that majority o f the 

respondents agreed that teache r's guide is ava ilab le but not adequate in number. T he 

interview conducted with th e NFE coordinator and the NFE expert a lso indi cated the 

ava il ab ili ty but scarc ity of teacher' s guide . 

In addi tion, data gath ered from observati on signi fi ed, in two schoo ls (Wondered and Kokobe 

Tsebah) each fac ilitator had teacher's guide for the subject he/she was teaching. In other two 

schools I Misrak Be r and Ka ra I there is an acute shortage. In those schoo ls, fac ilitators share 

one to fi ve or more. In one school I Bi rhanh Zare I there is no teacher's guid e at a ll. 
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Regarding item num ber three, 34 (89.48%) of fac ilitators and 6 ( 100%) of supervisors 

responded that re ference books were not available. Four (10.52 %) of faci litators did not give 

any response. The interview as well as the observation result illustrated that reference 

materials were not avai lab le in all sampled schools. 

With rega rd to N FABE manual, whi ch is indicated in item, number four, 3 1 (8 1.6%) of 

fac ilitators and a ll superv isors answered the manual was not avai lable in the schoo ls. 

7 ( 18.4%) of fac ilitators, as it is presented in the tab le we re non respondents. The interv iew 

conducted with the NFE expert and the NFE coordinator indicated the manual was not 

available in schools. 

The observation result, as we ll has th e same result. Curricu lum material s gIve information 

about objectives and contents of ed ucat ion for st udents of a ll types are defined, the 

corresponding teaching methods and materia ls are described as we ll as eval uation 

mechani sms are stated. Those d ifferent material s are the syl labus, the teacher's gui de, 

stud ents ' text books and the different manua ls. (Min istry of Education, 2006) 

As it is stated in the literature review, curric ulum mater ials are those that teache rs re ly on 

du ring their c lassroom instruction. Their availab ility, to a great exte nt, is a powerful 

determ inant o f the success of the whole program. Nevertheless, as we have seen from the 

data above, majority of the respondents agreed that, those materia ls are e ither ava ilab le but 

not adequate or not avai lab le at a ll. Th is im pli es th at li tt le or no recogn iti on is given to th ese 

materia ls. Acco rd ingly, the fa il ure to achi eve the set goa ls may be part ly attributed to the 

scarcity of such materials. 
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Table 4.2.7 Facilitators' training in facilitating adults 

Training Faci litators 

No % 

Which training have you got? 

Pre- service - -

In-service 5 13.1 

Both pre and in se rvice -

None of these 33 86.9 

Total 38 100 

Fo r how long were the train ings given? 

For 3 days I 2.6 

For a day I 2.6 

For half a day , 
1

7 9 , 
Non respondent " 

1
86.9 " 

Total 38 100 

As it is observed in tab le 4.2.7, 33 (86.9%) of facil itators did not take any train ing in teaching 

adu lts. Only 5 (13. 1 %) of the res pondents received in servi ce training in teaching adults. 

Apart from the data gathered through quest ionnai re, an interv iew conducted with the NFE 

expert indicated that, majority of fac ilitators did not get any training in re lation to teaching 

adults. As he expla ined, The Addis Ababa Education Bureau provided trainings for adult 

educat ion facilita tors only when financia l support from nongovernmental organ izations was 

ava ilable. Neve rtheless, the bu reau gave such activit ies up two years ago. The mai n reason, as 

the expert expressed was lack of money. No budget was allotted from the government for 

training. 
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As he indicated , majority of faci litators were beginners so they should have been given 

cont inuous trainings concerning about the method of teaching adults, lesson plan 

preparation, use and preparation of teaching materials and the likes. 

As it is indicated in table 4.1.2, regarding work experience of participants, 32 (84.2%) of 

fac il itators had a year or less work experience in facilitating ad ults. Th is shows vast maj ority 

of facilitators ass ist adu lts without getting tra ining in facilitatin g adults. Additionally, during 

th e researcher classroom observat ion to gather further information, there were lack of class 

control, lack o f time management, lack of planning the lesson and so on. This revea led that 

there was a need to in the future to g ive train ing for facilitators on how to prepare lesson 

plans, how to teach adults, how to handl e learners and other related ski ll s. 

Concerning abo ut the duration of time that the trainings had been given to fac ilitators, 

33(86.9 %) d id not respond s ince they were not trai ned . Three (7.9 %) responded that they 

had th e trainin g on ly for half a day. One sa id that they got the tra ining for a day and another 

one sa id for three days. The intervi ew result, with the N FE expert in add ition shows, th e 

tra ining had been given for very short peri od of time and had no contin uity. The expert 

considered that it was very diffi cult to train fac ilitators in teaching ad ults withi n a few days . 

In th e open ended question, facilitators were asked about the main contents that had been 

presented in the tra inings. All fi ve of them said about common behaviors of adu lt learners, 

lesson plan preparat ion, and methods o f teachin g adults. 

Then using the above indication, we can conclude majority of fac ilitators are teaching adult 

learners witho ut hav ing the sk ill of teaching adults. Th is will have its own negati ve impact on 

th e teaching learn in g process. 
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Regard ing se lect ion of adult facilitators, the main criteria are l2'h grade complete in the 

fortner and 10th grade complete in the new curriculum, aged 18 or above, interested in 

teaching adu lts and so on. (AAEB, 2007) . From these criteria we can see how faci litators lack 

experience in teaching. They are new to the profession. Th is indicates that better training 

should be given to make the NFABE effective. 

As Sams (2000), Darkenwald & Merriam, (1992) indicated, trai ning is an important element 

that motivates, empowers and makes facilitators ready for the immense work that wait for 

them. It is, in fact, considered as one of the most important feature that determines the quali ty 

of the teaching learning process and the final success or failure of the Non Formal Adult 

Basic Education Program. AAEB, (2007) indicated that the bureau had planned to give the 

training using the following three phases. 

-a sort of in itia l tra in ing on teach ing adu lt, before they start teaching 
-short term training that helps them improve their teaching sk ill s, once they start 
teach ing 
-an up grading train ing to obtain their certificate or diploma in teaching after some 
years of service 

But as we have seen from the co ll ected data, the bureau coul d not imp lement its written 

objecti ves in relati on to fac ilitators trai ning. Majority of the facilitators sti ll lack access to 

short or long term tra ining in fac ili tating ad ult lea rners and thi s wil l obviously make the 

NFABE program defective. 
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Table 4.2.8 T he conduciveness of the instructional setting 

Ite m Fac ilitators Supervisors 

Are the instruct iona l No % No % 

settings conducive? 

Yes 36 94.74 6 100 

No 2 5.26 - -

Total 38 100 6 100 

As is obse rved in Table 4.2.8 . 36 (94.74%) of fac ilitators and all of supervi sors said that the 

in structiona l settin gs were favorab le. O n the other extreme two of the fac ilitators repli ed that 

the instruct ional sett ings were not conduc ive. 

Although many of the facil itators sa id the instructional sett in gs were co nduc ive, in the open­

ended questi on they in dicated that the maj or problem they faced was lac k o f enough light in 

the classrooms. In most classrooms, the e lectr ic power was weak. Accord ing to them, this had 

an adve rse effect on the teac hing and lea rn ing process 

Du rin g the interview, most learners agreed that low powe r of li ght was the major prob lem 

they experienced in the classrooms. As we have seen the inform at ion gathe red in the close­

ended question many of tile facilita tors agreed that the instruct ional settings were conducive. 

But in the open- ended qu estions they c laimed that the major problem th ey faced were 

shortage of li ght in the c lassrooms. These two ideas are contradict to each othe r. Yet the 

researcher a lso observed schools encounte red light prob lem. Because of weak light, 
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fac ilitators and learners faced problems to read and write properly. This problem was 

primarily seen in Kara, Misrak Ber and Kokobe Tsebah primary school s. 

Conversely, since school s are using the classrooms during the day, in all sampled schools, 

classrooms were in good condition. However, in MisrakBer Primary School in addition to 

light problem, the classrooms are o ld and untidy. It is obv ious that such conditions are 

affecting the teaching and learning process .As (Educational Psychology Se rvice, 2002; 

Darkenwald & Merriam, 1982) sa id in the review of literature, the instructional settings affect 

the teaching learning process. So the setting should have adequate light, space to move 

arou nd , appropriate temperature and so on to make the teaching learni ng process effecti ve. 

From the above information gathered from the part ic ipants and the researche r c lassroom 

observati on we can conc lude that except li ght problem, the in st ructi onal settings are 

conducive. 

C hallenges affecting th e teachin g lea rning process and measures taken . 

4.2.9 Major C hallenges 

It is obv ious that there wou ld be cha ll enges any program is implemented. Regarding this, an 

open-ended quest ion was presented to respondents to list down and explain chall enges th at 

affect the teaching learnin g process of the Non Formal Adu lt Basic Education Program . 

The responses on the challenges are summarized as follows: 

I . Shortage of teaching materia ls 

2. low payment of fac il ita tors 

3. problems related to learne rs 

4. absence o f responsib le body at schools 

Regarding shortage of teac hi ng materials, participants identi fied challenges such as shortage 

of text books; shortage of teacher' s gui de ; and shortage of reference books Imaterials. 
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Pertaining to low payment of facilitators, most supervisors mentioned problems such as 

Facilitators lack cu riosity in teaching. ( Unpunctual, repeatedly absent from work and 

Incompetence) and facilitators withdrawal. 

During the interv iew, the NFE expert and the NFE coordinator agreed that facilitators were 

paid 250 birr per month. Since thi s money is not sufficient, many of them leave for better 

post in each semester. Almost all learner interviewees also expla ined that some facilitators 

are freq uently absent from classes. One adult learner explained the situation saying: as, 

The lasl one and half //lonlh, we haven 'I gal a leacher for Ihe subjecl 
environmenlal science. We dOli 'I knoll' Ihe reason. Ilhink she gave up 
leaching. We do nOI knoll' lrhere 10 go and ask. In environmenlal 
science period, we are mixed wilh olher class and aI/end whalever 
subjecllhey have. 

This witness of the learner indicates that fac ilitators need cont inuous supervision, follow up 

and assistance. Otherwise it is difficult to say the NFABE is im plemented effectively. During 

observation, in Kara Pr imary School, the researcher noticed that some faci litators we re not 

timely and regularly present. 

During classroom observation the researcher noticed when two classes were merged because 

of the absence of a teacher. The class was so crowded and noisy. They were more than sixty-

five. The facil itator cou ld not manage and present the lesson properl y. Some students were 

sitti ng on the front floor sin ce there were no enough desks in the classroom. 

Regarding problems related to learners', pa rticipants mentioned, high dropout, age gap 

between learners in a class room, and unpunctuality. 

As the majority of supervisors and all facilitators underl ined, one of the major problems 

related to learners was high dropollt rate. Facilitators addit iona ll y mentioned that since there 
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were children in same classes with adu lts, they faced difficulty to address the interest and 

capacity of both groups. 

The interview held with the NFE coord inator indicated that learners stopped attending classes 

without returning the borrowed text books. The main reason that caused shortage of text 

books is learners' cont inuous dropout. Accord ing to his explanation, there was no responsible 

body that followed and had the books returned. During classroom observation it was noticed 

that most learners were late comers too. Some were join ing the class during the last per iod. 

The participants mentioned that lack of responsible body has resulted into: shortage of 

classrooms, lack of offices and stea ling of light bulbs form the classrooms. 

The NFE expert during the interview stated some schools gave worthless rooms wh ich had 

li ght and other problems to the NFAE program. There was no body in schools that took the 

responsib ili ty for the NFAE. As he added, Kebe le supervisors had responsib ility to monitor 

and solve minor prob lems that affected the teaching and learning programs im mediately. The 

main cause for all the above problems, as he explained, was lack of budget. According to 

him, no budget was all otted to the NFAE program except the facilitators' monthly salary. 

The interview conducted with learners revealed that they were gett ing tired of contri buti ng 

money for buying bul bs. Most ly they missed classes because the bul bs were repeatedly stolen 

from their classrooms. They expla ined there was no responsib le person/s in the schools that 

protected 0 1' resolved such problems. It was also observed in a ll sampled schools, except 

Kokobe Tsebah Primary School, there were no offices whi ch belong to the NFABE program. 

Fac ili tators got problems in putting the ir properties. They were always seen ca rrying their 

teaching materials (d uster, chalk, text books ... ) in a bag. 
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In the rev iew of literature a study conducted by II Z/DVV (2003) identified problems in the 

provision of ad ult education in Ethiopia. Most of the prob lems mentioned there were similar 

with these research findings . Some of them we re; shortage of well-tra ined facil itators; 

shortage of teaching materials; high dropout rate; teaching children and adult together and 

fac il itators ' fa ilure to prepare lesson plans, use of active learn ing and continuous assessment 

4.2.10 Measures taken 

All respondents participated in the interview were al so asked on what measures they had 

taken to overcome thei r problems. They responded that majori ty of the ir prob lems remained 

unso lved. But they attempted to g ive tentat ive sol utions on th e fo ll ow in g few areas. 

Related to facilitators 

Supervisors exp la ined that when fac ilitators were repeated ly late or absent form classes, they 

gave ora l warn ing at first. And then, they fired them and substituted the post by othe rs. 

Rela ted to Lea rners 

Regarding children who were attending in ad ult classes, as the NFE coordinator explained, 

they were practicing to teach them in separate classrooms. 

Regarding bulbs 

Ad ult learners especially in Ka ra and Misrakber Primary Schools detached the bulbs and put 

it in the guards' rooms at the end of the c lass. In th e same schools the measure taken by 

lea rners was that they selected a representative and the representat ive took the bulbs home 

and brought them back the next day. 
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Chapter five 

Summary, conclusions and reco mmendations 

This chapter summarizes the major find ings of the study and then concludes on the basis of 

these fi nd ings . Finally, poss ible recommendations are made. 

5.1 Summary 

The objectives of th is study are to investigate the teaching learn ing practices of NFABE first 

cycle program and find out major challenges that affect the process in Yeka and Bole Sub 

cities in Add is Ababa in ten educationa l centers. In order to address these issues, the 

following major research questi ons have been ra ised . 

I. How is the teaching learni ng process taki ng place? 

2. How many facilitators take pre and in se rvice training? 

3. To what extent are the instructional settings conducive for the teachi ng learning 

process? 

4. What are the major challenges that affect the teaching learning process? 

5. What efforts have been made to overcome the major challenges faced in the teaching 

learn ing process? 

In order to find out answers to the above questions, a descri pt ive survey approach which used 

quest ionnaires, observation and interviews as data co llecting instruments was employed. 

The qucstionnaires were distr ibuted to 42 facilitators working in ten educational centers and 8 

ed ucat iona l supervisors work ing in six kebeles. Out of th is, 38 faci li tators and 6 superv isors 

returned the questionnaires. Facilitators were se lected using stratified random sampl ing 

technique. The strata secu red sex and year of experience in fac ilitating adults. The selected 

kebles were those which lVere found in the same locat ion at the selected centers. In addition, 

observations were conducted. Furthermore, interviews were he ld with one NFE expert in City 
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Governm ent of Addi s Ababa Ed ucation Bureau one NFE Coordinator in Bole Sub city and , 

35 lea rners from the ten sampled centers/schools. Learners were selected using stratified 

random sampling techniques. The strata used sex, academic rank and age differences in a 

c lassroom. The data obta ined through the above instruments have been organized and 

analyzed by us ing frequency and percentages. 

T he major findings of the study are summarized below 

Concerning con ten ts releva nce 

Majority of the respondents 28 of faci l itators and 5 of supervisors agreed that a ll contents were 

re levant to adu lt lea rners. Bu t l O of fac ilitators and one of superv isors claimed that a ll contents 

were not relevant. The reason that they mentioned were that the language in the text books 

was difficult, some co ntents were outdated and beyond the ab ility of ad ul t learners. 

With regard to important contents that should be added in the text, 8 of fac ili tators suggested 

Eth ica l Ed ucation, 6 current issues, 4 c ivic education and 3 traffic rules are supposed to be 

added in the text books. Pa rti c ipants were al so asked to ind icate less important contents, if 

th ere we re. Twenty ni ne of fac ilitators and a ll of supervisors agreed there were no less 

important contents . Howeve r, 7 of faci I itators in environ menta I sc ience po ints abo ut H IV / Aids 

and harm ful traditi onal pract ices were less important to learners. The reason they stated ad ul ts 

knew a lot about those poin ts. Accord ing to them, those issues were outd ated and too much 

e lementa ry. 

Concerning assessment 

Twenty eight of fac ili tators confirmed that they assess learners after teaching contents, 

19 of them during teachin g and 10 before teachi ng. Three assessment tools have been used by 

faci litators, 22 of them use written tes ts on the black board, 7 class works and 9 home work. 

66 



Twenty-three assess learners monthly, 16 every two weeks. Nine said any time/ no fi xed 

period of time/ 7 weekly and 4 twice a semester. 

There were some common problems that fac ilitators were faced during assessment. 24 of 

them underli ned the key problem was learners' were incapable of reading and understanding 

questions. Twenty eight said learners cou ld not give their answers within the given period of 

time. Four answered some learners were not present in exam times and 24 sa id learners were 

unable to write down their answers properly. On the other way during the interview, learners 

also explained inability of read ing sentences and writi ng words were their major problems 

they came across during assessment. 

Concerning method of instruction 

Twenty nine facili tators used both teacher centered and st udent- centered methods of teach ing 

depend ing on the nature of the contents. Nine used only teacher -centered instructional 

technique. In regards to specific teaching methods, 31 of facilitators responded they used 

lecture method most ly. The reason they mentioned was teachers should control a ll class 

activities to handle learners. Whereas tlVO of them stated they used group di scuss ion in most of 

their classes. Th is method, accord ing the respondents, allows learners to learn from each other. 

Five did not li st any method of teaching. 

Concerning instructional plannin g 

Among thirty eight partic ipants of fac ilitators in this research, half of them prepare and used 

on ly weekly instructional plann ing. The rest half did not use any instruct iona l plans. Yearly 

and daily plans were not used by any of the fac ili tators. 

Although ha lf of them used weekly lesson plans, they did not cover lessons as per plans in 

most ti mes 32 replied the major causes were most contents were diffi cu lt. So they took time to 
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make them understandable by learners. The other related point was, as they said, learners were 

slow to understand all conte nts easily. Fou r sa id in most times, classes had been interrupted 

because of shortage of light .Two sa id schools had been closed for there were many holidays . 

Therefore a ll the above po ints affect the completion of contents as planned. T hose fac ilitators 

who prepare weekl y lesson plan, ha lf got tim e ly feed back in re lation to the prepared plan. Ten 

got from the formal school director, 4 from the vise director and the rest 5 d id not respond to 

the given questi on. 

Concerning instructional med ia 

Majority of the fac ili tators 3 1 did not use any inst ructiona l media in the teachin g learning 

process. Seven of them used in structional media li ke real objects, flas hcards and pictures. 

Th irty-fo ur of them responded that no instruct iona l media was ava il ab le in the schools where 

they were faci litating. Two of them said that only rad io was ava il able and two sa id charts were 

availab le. As th ey ind icated, there were some im portant in structi ona l media whi ch were not 

availab le in th e NFA BE centers/schools but important to fac ilitate ad ul t beg inners. T hey were, 

as 7 of fac ilitators rep lied, Amharic and Engli sh a lphabets, as ha lf sa id d ifferent pictures, and 

as 8 ind icated fl ash cards and as 7 rep li ed color charts. In relat ion to preparat ion of 

in structi onal media, 33 of fa c ili ta tors haven't prepared any in structiona l media. The main 

reasons they indi cated a re shortage o f materi als and lack of ex peri ence in preparing 

in structiona l media. 

Concerning curriculum materials 

Many o f fac ili tators 29 and one of supervisors argued that syllabus was not ava ilable in 

schoo ls where the NF AB E program was implemented . Neverthe less, majority of superv isors 4 

and 5 fa ci litators agreed that sy ll abus was ava il ab le but not adeq uate in schoo ls where they 
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were superVISIng. Four of the faci litators were non respondents. On . the contrary the NFE 

supervi sor during the interv iew indicated sy llabus was not available in any of the schools 

kebeles and sub-cities. According to him, there is only one copy in Addis Ababa Education 

Bureau. In relation to teacher's guide, a number of respondents, 27 of fac ilitators' and 5 of 

superv isors' rep lied it was avai lab le but not adequate. Six of facilitators and one supervisor 

sa id avai lable and adequate. Five of fac ilitators answered teacher' s guide was not ava ilable at 

al l. With regard to reference books, all supervisors and majority of faci li tators 34 agreed that it 

was not ava ilab le. The rest 4 of facilitators did not have any idea about thi s. Concerning the 

NFABE manua l, all supervisors and majority of fac ili tators 31 con firm ed that it was not 

avai lable. The remaining 7 of facil itators did not give any answe r. 

Concerning facilitators training 

Greater numbers of fac ilitators 33 did not take any training in re lation to fac ilitating in adult 

education. On ly 5 got in se rvice training. The trainings we re given for a short peri od of time. 

Three of fac il itators sa id that the training was for half a day and one of them answered for a 

day and the other one sa id for three days. As most of the fac ili tators who received the in­

serv ice training approved, one of the major contents of the train ing was common behaviors of 

ad ult learners, lesson plan preparat ion and methods of teaching adults. 

Concerning in structional setting 

All supervisors and majority of facilitators 36 agreed the instructiona l settings were conducive 

for the teaching learning process. On the contrary, two of the fac ilitators answered they were 

not conducive. The main problem they indicated was, in most classrooms there was a shortage 

of electric power that affected the teaching learn ing process serious ly. 
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Concerning major challenges 

Respondents signified problems that negatively affected the implementation of NFABE 

program. Those problems were summarized in four groups: shortage of teaching materials, 

low payment of fac il itators, lea rners' related problems and lack of responsible body at schools. 

Under shortage of teaching material s, text books, teacher's guide and reference materials were 

listed as source of the problem. Since the ir salary was not attractive, facilitators lacked interest 

in teaching adu lt. This was observed in that they were un punctual, repeatedl y absent from 

work and incompetent in facilitating adults and they left the schools in search of better jobs. 

Problems which were related to learners were high dropout, a wide age gap between learners 

and unpunctuality. Shortage of classrooms, scarcity of offices, and lack of enough electric 

power in the classrooms and stea l ing of li ght bu lbs were li sted under lack of respons ib le body 

in the schools. 

70 



5.2 Conclusions 

Based on the major findings, the following conclusions are drawn 

In all sampled centers, there were great scarci ty of curricu lum materials such as teachers 

guide, sy llabus, reference materi als and manual. The major cause of the above mentioned 

problems was shortage of budget. No budget was allotted from the MoE to the NFABE 

program except monthly sa lary of fac ilitators. Fu rthermore, text books were not updated. 

Therefore some contents are outdated and irrelevant fo r adult beginners. 

Different assessment techniques were not implemented. Facilitators and learners encountered 

problems during assessment. The major reason of these was facilitators lack knowledge in 

implementing continuous assessment and choos ing appropriate tools to evaluate illiterate 

adu lts. Sim ilar to thi s, va rieti es of active teaching methods were not used. Most faci litators 

used lecture method and they be lieved it was the best way to hand le adu lt beg inners . Half of 

the facilitators prepared and used on ly weekly lesson plan of instruct ion. The remaining half 

did not use any instructional planning in the teaching learning process. Moreover, Majority of 

faci litators did not apply instructional media in their teaching. Lack of knowledge/skill and 

scarcity of materials are the major reasons. Majority of them did not take any training in 

relation to fac ilitat ing adults. 

There were some major challenges that negatively affected the practice of the NFABE 

program. Shortage of teaching mater ials, low payment of facilitator, prob lems which were 

related to learners , lack of responsible person at schools, weak power of light in the 

classrooms and continuous theft of bu lbs from the classrooms were the most not iceable 

problems. 
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5.3 Recommendations 

I. It was found out that the implementation of the program was affected by problems 

related to text books. (Shortage in number and lack of up to date information in the 

contents) therefore MoE and AAEB should work jointly to re-vise the text books and 

to di stribute with sufficient number of copies for both facilitators and learners. Sub­

city NFE coordinators and NFE supervi sors in kebe les need to work together in the 

a llocation of the text books. 

2. To bring about success in the practice of NFABE, available cu rriculum materials, 

syllabus, teacher's gu ide, reference books, manuals and others are essentia l. For that 

reason it is recommended that AAEB give priority to prepare and distri bute adequate 

curri culum materia ls in centers where the NFABE program is given. 

3. It was found out that the im plementat ion of the program was affected by lack of 

training of fac ilitators. Most of them started practicing NFABE program without any 

pre- practice training. Then more attention is needed on what knowledge and skill s are 

essential for adult facilitators. The AAEB in the short run program shou ld prepare 

pre- and in-service training constantly for fac il itators and in the long-run , it is 

recommended that the bureau establ ish cooperation between the teacher co ll ege in the 

region and local as well as other co lleges in the country to trai n faci li tators. 

4. As per the information gathered from the respondents, lack of offi ces and pedagogica l 

centers in the educat ional centers "has depressing effect on the overall success of the 

whole program. So, there is a need that MoE and AAEB consider the case in depth 

and do all what is possib le to allocated adequate budget to establish offices and 

pedagogical centers. 
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5. As it is indicated in NFABE gu ideline, kebele supervi sors are responsible to manage 

and control the program at centers level. Therefore, the kebele NFE offices should 

assign respons ible person at centers! schools who coordinates, follows-up the overall 

activ iti es of the program and so lves problems encountered around centers!schools. 

6. As its name indicates NFA BE program is planned for adu lts whose age are above 15 

(AAEB 2006). Thus, kebele supervi sors are accountable to pick children out from the 

NFABE program and send them to centers where alternative basic education (AB E) 

program is given. 

7. Since sufficient budget is needed to im plement a given program, the government has 

to allot enough financia l support in the im plementation ofNFABE program. 

8. Finall y, the researcher recommends that all responsible bodies in the NFABE program 

should record written documents which indicate the overa ll activities of the program 

I ike reports( semester, yearly), I ist of learners, grade reports, prepared lesson plans, 

dropo·ut and enrollment rates in different years and so on. These documents help the 

implementers to evaluate the ir performance. It will also help as a reference for those 

who want to study the implementation of the program 
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Appendix 1 

Addis Ababa University 

College of Education 

School of Graduate Studies 

Department of Curriculum and Teacher Professional Development Studies 

Questionnaire to be filled by "Kebele Education supervisors" 

Dear Kebele Education supervisors" 

This questionnaire is prepared to collect information for the research on the "Practices and 

Challenges of Non-Formal Adult Basic Education in two sub-cities in Addis Ababa-Bole and 

Yeka." To do so, questions on the different components of the teaching-learning process and 

some other related issues are included. And your responses to these questions will help to have a 

good picture on the provision of Non-Formal Adult Basic Education in your Kebele. Thus, I 

request you to help me in providing the required information as much as you can. Finally, I 

would like to express to you that all information you are going to provide will not be used for 

purposes other than what is intended in this research. 

Thank you. 

Direction 

Dear Kebele Education Experts, below are some instructions about how to fill this questionnaire 

1. There is no need of writing your name. 

2. the questions are opened -ended and you can add more responses if you think they are 

related to questions asked. 

3. if you need more space to write more, you can use the blank pages attached. 

General Information 

1. Sex: Male 0 Female 0 

2. Sub-city Kebele ______ _ 

4. Total years of service as Kebele Education Experts 

4.1 in this Kebele _____ _ 



4.2 III another Kebele, if you have and specify what you did there 

5. Educational qualification 

10+1 0 10+2 0 10+3 0 12+1 0 12+2 0 

12+30 others (specific ) _______________ _ 

I. What criteria do you use when you select non-formal adult basic education 

centers/schools? 

2. What criteria do you use when you select facilitators? 

3. A Are contents relevant to adult learners? 

Relevant o not relevant 0 

1fno, why not _ ___________________ _ 

4. Are the following curriculum materials available at centers? 

Available and Available but Not available 

adeq uate Not adequate 

Syllabus 

Textbooks 

Teachers Guide 

Reference Books 

Manual s 

5. how do you evaluate the teaching-learning process in terms of the following variables? 

5.1 availability, use and preparation of instructional media 



5.2 facilitators teaching competency 

5.3. The conduciveness of the instructional settings 

6. How do you evaluate the teaching learning practice of the NF ABE program at your 

Kebele? 

7. challenges and measures taken 

7.1 What challenges have you encountered so far in coordinating non-formal adult basic 

education first cycle program at your Kebele? 

7.2Wha measures have you taken? 

7.3 how effecti ve were the measures? 



Appendix 2 

Addis Ababa University 

College of Education 

School of Graduate Studies 

Department of Curriculum and Teacher Professional Development Studies 

Questionnaire to be filled by Non-Formal Adult Basic Education Facilitators 

Dear Facilitators, 

This questionnaire is prepared to collect information for the research on the "Practices and 

Challenges of Non-Formal Adult Basic Education first cycle program in two sub-cities in Addis 

Ababa namely Bole and Yeka. To do so, questions on the different components of the teaching­

learning process and some other related issues are included. And your responses to these 

questions will help to have a good picture on the provision of Non-Formal Adult Basic 

Education in YOll!' school/center. Thus, I request you to help me in providing the required 

information as much as you can. Finally, I would like to express to you that all information you 

have provided will not be used for pll!'poses other than what is intended in this research. 

Thank you. 

Direction 

Dear facilitators, below are some instructions about how to fill this questionnaire 

1. There is no need of writing YOll!' name. 

2. Put a tick .y mark for questions that involve "yes-no" options and choices in the boxes 

provided. 

3. Write your response!s in the space provided for the questions. 

General Information 

I. Sex: Male 0 Female 0 

2. Sub-city ____ _ 

3. Name of school! Center ________ _ 

4. Total years of service as facilitator in Non-Formal Adult Basic Education 

4.1 This school/center - - ----



4.2 another school/center, if you have ____ _ 

4.3 Specify what you did there 

5. Educational qualification 

10+1 0 10+2 0 10+3 0 12+1 0 12+2 0 

12+30 others (specify) 0 ____________ ___ _ 

6. Total teaching load per week/periods _______ _ 

Questions related to Instructional contents 

I. Are contents relevant to adult learners? 

Relevant 0 not relevant 0 

Ifno,whynot _ _ _ _____ ________ __ 

2. Are there contents, which you think should be added to the syllabus? 

Yes 0 

No 0 

If you say "yes", could you please mention those contents? 

3. Are there contents that you think less important to the adult learner' s need? 

Yes 0 No 0 

If you say "yes", could you please mention those contents? 

4. On instructional plans 

4.1 do you prepare and use daily lesson plan? 

Yes 0 

No 0 

4.2 do you prepare and use weekly lesson plan? 

Yes 0 

No 0 



4.3 do you prepare and use annual lesson plan? 

Yes 0 

No 0 

5. Do you get timely feedback on your lesson plans? 

Yes 0 No 0 

if yes, who give you the feedback? ________ _ 

6. Do you usually cover lessons as per your plans? 

Yes 0 No 0 

ifno, why not? 

Questions related to assessment 

I. What does instructional assessment/student assessment mean to you? 

2. How do you evaluate the importance of assessment in the teaching-learning process? 

3. When do you usually assess your students? l ifyou assess in all of the cases you can put marks 
in all of the tIu·eel 

after teaching them a content/s o while teaching them a content/s 0 
before teaching them a content/s 0 

4. How often learners are evaluated? 

Weekly 0 

Monthly 0 

Twice a semester 0 

every two weeks 0 

monthly 0 

any time 0 

5. How often do you use the tools andlor procedures you mentioned above for assessing your 
students? 

always 0 sometimes o rarely 0 



6. have you faced challenge/s around assessing your students? 

Yes 0 No 0 

if yes, 

a. could you mention some of the challenges? 

b. have you tried to solve these challenges? 

Yes 0 

No 0 

if yes, 

a. what have you done? 

b. how effective were they in solving these challenges? 

if no, why not? 

Questions related to teaching methods 

1. What do student and teacher-centered instruction/teaching methods mean to you? 

2. Which one do you often apply in your classroom? 

Only teacher-centered instruction 0 

Only student-centered instruction 0 

both depending on the nature of the content 0 

3. What specific teaching methods do you often use In your classroom? 

1 



4. What challenges have you faced in applying teaching methodls of your choice? 

Questions related to the availability, use and preparation of instructional media 

1. How impoliant, do you think, instructional media are in the teaching-learning process? 

2. Do you use instructional media in the teaching- learning process? 

yes o no o 
if yes, 

a. could you please mention some of those you are using? 

b. how often do you use them? 

if no, why not? 

3. What instructional media are available at your school/center? 

4. Are there instructional media which are not in your school/center but which you need? 

5. Do you prepare instructional media? Yes 0 No 0 

if yes, could you please mention the ones you have prepared so far 



if no, why not? 

6. Are there times where students are required to prepare instructional media? 

Yes 0 No 0 

if yes, 

What are the media they have prepared? 

Questions related to the availability of curriculum materials 

I. Are the fo llowing curriculum materials available at your center! school? 

Avai lable and Available but Not avai lable 

adequate Not adequate 

Sy llabus 

Textbooks 

Teachers Gu ide 

Reference Books 

Manuals 

2 . Are there any other curriculum materials that you need to have at your school/center? 

3 . Are there any challenges you have faced around curriculum materials? 

Questions related to pre-service training 

I . Did you get linitiall training before you start teaching? 

Yes 0 No o 



If yes, 

a. What was the main focus of the training? 

b. for how many days/months was the training given? 

c. What was the extent to which the training you received was practical and useful 

to improve your professional competence? 

Very high 0 0 High o Average 0 

Low 0 Very low 0 

d. To what extent was the training you received relevant to teach adults? 

Very highO High 0 Average 0 

Low 0 Very low o 
e. Did you receive materials that would assist you in the teaching-learning process 

from the training? 

Yes 0 No o 
If yes, what types of materials did you receive? 

Questions related to in-service/on job training 

I. Have you got any training after you stmi teaching? 

Yes 0 No 0 

if yes, 

a. For how long? 

b. What were the major contents of the training? 

c. Does it help you (to) improve the teaching-learning process? 

Yes 0 No 0 



d. What was the extent to which the training you received was practical and useful to 

improve your professional competence? 

Very high D High D Average D 

Low D Very low D 

e. To what extent was the training you received relevant to teach adults? 

Very high D High D Average D 

Low D Very low D 

f. Did you receive materials that would assist you in the teaching-learning process from 

the training? 

Yes D No D 

If yes, what types of materials did you receive? 

2. How do you see the importance of continuous professional development training on the 

teaching-learning process? 

3. Do you need on job training ill'ound the teaching learning-process? 

Yes D No D 

If yes, could you please mention the areas that you need training on 

Questions related to the conduciveness of the instructional setting and problems 

encountered 

I. Are the instructional settings conducive? 

Yes D 

No D 

If no what are the problems? 



2. Have you encountered any problems that affect the teaching and learning process? 

Yes D 

No D 

If your answer is' yes' what are the problems? 

3. Have anybody taken so lutions to solve the above mentioned problems? 

Yes D 

No D 

If 'yes' please explain the solutions? 
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'1~~(I). 0 
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'/(1)' 0 

~1.eY.M" 0 
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onC'I-)'9"UC'''' (Syllabus) 

l'onO'lt,r on '1tJ~·)· 

(Text books) 

l'on9"tJ'" on9"t,r 

(Teacher's guide) 

"'1 ffJ·" 'Ii on 'lUlj';·}· 

(Reference Books) 

onont,r (Manual s) 



Appendix 7 

Interview guide for Adult learuers 

This interview guide is prepared to coll ect informat ion for the research on the " Practices and 

Challenges of Non-Formal Adult Basic Educat ion in the first cycle program in two sub-cities 

in Addis Ababa namely, Bole and Yeka." Below, there are some points wh ich you shou ld 

take into account wh ile responding to the questions in the interview guide: 

I . If the questions asked are not clear, you can ask the interviewer to expla in the 

questions further. 

2. if there are points wh ich you would like to add, you can add, even though they are not 

asked in the question 

3. the questions need your genuine responses, so try to give as frank responses as 

possible 

4. All in formation you have provided wi ll not be used for purposes other than what is 

intended in this research. 

Thank you in advance for your cooperation. 

I. How did you join the non-formal adult basic ed ucation program? 

2. Why are you interested in attending the program? 

3. Are the contents significant to your life/ do they help you in anyway in your day­

today life activities? If, please explain how 

4. Do you regu larly attend classes? Ifnot, why? 

5. Do you get enough support from your facilitators , and other responsible bod ies? If 

you say yes, could you mention some? 

6. What teaching methods do your fac ilitators usually use? 

7. Wh ich method/s is fare good to you and why? 



6. . 1'00"'1C "'1{Ji''''1<;''} 'U,+ 1l"'1,Il 'rfl"}' ooooHli'?':'" ~,'}'1C 7,·HVI'.I'f!.;t'A? 

6, I. 1'~'9uUC'}' ooCJ1 uottt.l'?':r- oo·tH· : ~,m:l"/'9"'l 't1"l:e.+1 Oi'uoflll'r 

7, n7,C{J?' '''Of\, l''fA'''1(t:r- '}'~UC~'l'oo"'1C "'1{J'r"'1C 'l,5.'.'}"} 7,1>!"'}' 

f6 'I uo"l 00' ;t' A? 

8 . .I' ?mUO' 'f"lt:'f'll'i'OlM. hC~P,?,'f'} OTuofllli' 

8.1, 0'I'0f\,?, l''fA "'1(t:r- ~'~UC'}"} OToofllli' ~'t 1'''lC h?'l''l'' .l'Ol·:I'A? 
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(1~s..M" 0 

9"'1 7i?' (1~Y.t\9" /lln M"'}? 

2.000C::' 'hl"UC-" (Syllabus) 'I,e J'A-"!]'H, 'nc "l'} MA"'l(t'f oonm')' '/OLl]r()J' 

r"'l.')..;f()J· ~II·y.:r· M\·? 

M\· 0 rl\·?" 0 

?U'l7i?' M· hlf~ ,f'fl&.A;Jtt· r"'l.').. :f()J·'} ~II'H' ~IICl'<, 

3. (>~.?UUC')· 7,:" y;'} O','oDI\/H' :-

3.1. M:J''P. M','!;'} (III;J~""()J· ~m,"(flll\' ? 

(I?"} f.m',''''11\ U 

(I Am "'?"?"O 

3.2. <'\?O'}:J''P. 7,:"Y;'} (III ;J:~·"·(IJ · ,e m"''''l l\· 

(,?,,) 7,m"''''ltt LCJ 

(IAm"'?"?"O 

3.3 . (loo;l' 'P. f. 'H·'} (III ;J :~·"· (IJ· ~m " 'a>Jtt' : 

(I?"} 7,m"'a>Jtt 0 

(IAm"'?"?'O 

4. tt"'l .. f'II,:J:q::,· Ott;l-'P. r+?"uC'/ ' ;,:",\'.' (dall y lesson plan) O()J:"" , ?'W!i IM',·yr.:,. 

,f'1~tt-? 

5. (l'Oll<;'()J"} 1.lb l\o'lfl ' j-"7C J""''',':'''} r:,'?"UC:,' h<J:t\ 1]" " '\.'/' r1.II, 1Y.'O ()JNI' 

,f'm'l~' :J' I\.? 

(191'} (Im'l1> :J'I\ V· 0 Mm'l:":"9" O 

9'W!i?' Mm'l,H,?" h lf '/ ?"h'}J"I: } ~"lI\O.:: 

· , 



('rD'J&fD:f Jl"lfliJ (assessment) OD'luo I1hr (''''GO, r ,f'1:fD:f 

J. r-l ' '''1tfD'r rhfi:tI aJ-{l'l' 9"W"ntl 9"1 "'1t'1;:r1~'} ~m'? 

3. 'ltlO'](l;/,,} I' O'lplJ 1 I'd , hlT'f.ll'l·t'I ,.'[· nr:/'<;'m, m:"~' '1m·? (V-t'I, '}9" 1''''1,m,''ao. hlf'/ 

U·t'I·9" I\.e "fN.-)· "'1 Y; t. "1 .e 1'1\1'1' :: ) 

UI ~,'}.e;1 1'~'9"IJC:" ,elH' l"fm'1""', Wtl\ 

til ~,'},e;'} ("'/'9"IJC:/' .ell:" han;l':anCfD n&,:,' 

(hi n"'1{J'j' '''1C I\,e kf't'I· 

4. fI{J-I·"'1~.:'· ,'/'9"IJC 't· nI'{J'H' 7.11,(1), 6. 'j''1 .e&.-'i-'1t'1.? 

nl'c'\9"'H , 0 nl'm<'~ 0 I' U·t'I:/· t\9"'H 0 

n"'1'}<;'(I)·9" 1,11. 0 

5. 'ltl"'1M' 9"'} .l'lJtI ''t'9''IJC'',} {\'if.'/·U~· t'I"'1t.;J1'l' 1'00].m<f'ao.:/, 1'9"11'1 11.1'., m,e'}9" 

an'}1Y; 9"'}Y;'} ~m·? 

M.e rnl'l'uJ·~·'} 1'9"11'1 ILl'.. n9" '} .f'lJtI 1'1,11, c,H' .em"'O'lr'l· 

U·t'I·1,II. D hh·nll<;'m· 7.11.0 ~,tlG: ~,tlG: 0 
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Appendix 5 

Interview guide for Adult Education Expert 

This interview guide is prepared to collect information for the research on the " Practices and 

Challenges of Non-Forma l Adult Basic Education in the first cycle program in two sub-cities 

in Addis Ababa namely, Bole and Yeka." And, below are some points which you should take 

into account while responding to the questions in the interview guide: 

I. if the questions asked are not clear, you can ask the intervi ewer to explain you the 

questions further 

2. if there are points which you wou ld li ke to add, you can add, even though they are not 

asked in the question 

3. the questions need your genuine responses, so try to gIve as frank responses as 

poss ible 

4. All information you have prov ided wi ll not be used for purposes other than what is 

intended in thi s research. 

Thank you in advance for your cooperation. 

I. Do you believe that the non-formal adu lt basic education first cycle program is being 

implemented as per the gu ideline designed to ran the program? 

2. What are the major functions of your office in relation to non-formal adult basic 

education program? 

3. How do you evaluate the over a ll adequacy of the existing budget for the program? 

4. Do you believe your office has carried out the funct ions it is purported to do/carry 

out? 

5. How do you evaluate the competency of fac ilitators in teaching adu lt learners? 



6. How do you eva luate the program in terms of ava ilab ili ty and adequacy o(curricu lum 

materials /adequate resource, textbooks, reference materials, teacher 's gu ide and other 

for teach ing adu lts!? 

7. Do you have contacts with non-governmenta l organ izations, which have projects on 

non-formal adult basic education? I f so/yes, what have you two done together? 

8. What challenges have you encountered in coord inating non-formal adult basic 

education program? 

9. What are the major challenges of the non-formal adult basic education program in 

Bole and Yeka sub-cites. 

10. How do you evaluate the overall practices of the non-formal adult education first cycle 

program in Bole and Yeka sub-c ites. 

II. What do you think shou ld be done to make the non-formal adult basic education 

program more effective in genera l and in Bole and Yeka sub-cites in particu lar? 

12 . How do you think the ad ult education program should be organized to address the 

needs of adu lt learners? 



Appendix 6 

Interview guide for sub-city Adult Education coordinator 

This interview guide is prepared to collect in fo rmat ion for the research on the "Practices and 

Challenges of Non- Formal Adult Basic Education in the first cyc le program in two sub-cities 

in Addis Ababa namely, Bole and Yeka." And, below are some points wh ich you should take 

into account while responding to the questions in the interview guide: 

1. if the questions asked are not c lear, you can ask the interviewer to exp lain you the 

questions further 

2. if there are points which you would like to add, you can add, even though they are not 

asked in the question? 

3. the questi ons need your genuine responses, so try to give as frank responses as 

possible 

4. all information you have prov ided will not be used for purposes other than what is 

intended in this research. 

Thank you in advance for your cooperation. 

1. How often do you visit schools/centers? 

2. Are all the classes, centers/schools conducive for the teaching-learning 

Process? If no ,why not? in what aspects? 

3. How do you evaluate the competency of faci litators in teaching adult 

learners? 

4. How do you evaluate the first cycle program in terms of avai labi lity and 

adequacy o(curriculum materi als /adequate resource, textbooks, reference materials, 

teacher's guide and other for teaching adults!? 

5. How do you eva luate the availability, use and preparation of instructional 



media at the schools and centers? 

6. What professional supports have you given to the faci litators so fa r? 

7. Do you think the program addresses the needs of ad ul t learners? 

8. What are the major challenges of non-formal adult basic education first 

cycle program that affect the teaching learning process? 

9. What measures have you taken to solve those problems? 

10. What do you think should be done to make the non-formal basic 

education program more effective? 



8. How do you evaluate your teachers ' method of teaching? 

9. Is yoUI' class, center or school conducive for the teaching-learning process? If no, 

what is the problem? 

10 How often facilitators assess your performance in each subject? 

lIDo your teachers use different instructional media? If so, how often? 

Do those media help you to understand the lesson/topic easily? 

12 Do you all have the textbooks of all subjects? 

13 Do you often cover all chapters in the different subjects in a semester? 1 f no, what do 

you think the reason is? 

14 What problems have you faced so far in relation to the teaching-learning process? 

15 What did you do to solve those problems? / 

i 
1 
1 

) 



Appendix 8 

Observation guide 

Part one: Condit ion of the classroom environment and its surrou nding 

"Variable" for observation in relati on Condition of the "variab le" 

to the classroom 

Good/adequate Not goodlinadequate 

I lighting 

2 ventilat ion 

3 space between desks/seats fo r 

mobility 

4 neatness 

Remarks 



Part two: Check li st for observing actual classroom teaching- learning process 

Task/item Good/ Not good/ remark 

adequate in adequate 

Related to the adult learners 

-Participation in class discussion 

-Attentiveness to class teach ing 

Facilitators way of presenting a lesson 

Related to the 

-Explanation of lessons clearly 

-Giving feedback to students responses 

-Organizat ion to present the lesson we ll 

-Motivating students to participate in c lass 

discuss ion 

-Use of examples while presenting content 



Part three: Avai lability of educat ional support inputs in the schoo l compou nd 

Available and Ava i lable but 

adequate not adequate Not available 

Water supp ly 

Drinking water 

Electricity 

Separate toilets 

for men and 

women 

Waste d isposal 

Pedagogical 

centers 

Part four: other variables to be observed 

a. number of seats in the classroom 

b. number of adu lt learners in the classroom 

c. pattern of seati ng arrangement 

d. avai lability of tab le and chair for the facilitators 

e . the center's nearness to transport service 

f. age/range oflhe adu lt learners 

g. whether learners have/have brought necessarily materia ls with them li ke, 

books, pen, penc ils, textbooks . . ... . . 

h. cond ition of wa ll s, floor, roof 

I 

) 



!. condition oJ'doors :lnd windows 

.I . eondilion or lilc cilalkb",ml 

Remarks matle based on lhe variables above 
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