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Abstract 

School feeding programme is one of the major strategies employed by government and WFP in 

achieving universalizing of primary education. Ont! of the bt:ndiciary su.:il ~tlatcg) bcncfi.:i<lJ") 

region of this strategy is Oromia regional sate. The major purpose of this study is also to asses the 

implementation practices and problems of schools. By now in Oromia regional state 217 primary 

schools and 26 woredas are beneficiaries of school feeding programme by WFP. To undel1aken this 

study descriptive survey method was employed . Tht: mt:thod is abu ust:d ill I:ulllpanng acil ievelllCllb 

of school feeding schools with the regional average 65 primary schools were randomly selected as 

feeding schools with the regional average in grade in grade 8 regional examination. For this study a 

sample from project primary supported woredas. The research study included five categories of 

sample population was involved in the study. That consisted of 75 students, 75 parents. 80 tcac hers. 

65 directors and 35 focal persons of wored, zone, regional Questionnaires, inter'vie'v\s, p.::rsonal 

observations, checklists and focus group discussion. Bureau and WFP; a total of 360 samp lc 

population were the min tools used for data collection. Moreover, secondary sources, such as official 

records of the school, regional education offi cial, and WFP document-; \\eTC :b SC ~; ~CJ Til L' finlii llg ', 

indicated that the intervention of schoo l feeding has increased enrollment, academic achievements 

and reduced dropout rates although all gains may not be attributed to SFP. The major problems 

disclosed were severe dalliance in food delivery, poor monitoring and eva luation S\ stem. Lack or 
conceited efforts to make the project sustainable , and reluctance in introducing and expanding. 

CHILD as a localized phase out strategy. Some of the recommendations include decentralizing food 

transportation bidding and transporting process to the beneficia l") zones. creating a forum uf 

understanding among REB, WFP and private freight transpoliers and empowering School Feeding 

CRC Supervisors so as to discharge their roles effectively. Accordingly, the finding and conclusions 

are for warded, 
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CHAPTER ONE 

1. THE PROBLEM AND ITS APPROACH 

This chapter deals with the problem and its approach which includes background of the study. 

statement of the problem, significance, objectives, delimitation and limitation or the study as 

well as operational definition of terms and research organization. 

1.1. Background of the Study 

Recently, Ethiopia has given paramount attention to universalizing of quality primary education 

(UPE) up to year 2015. This massive program of educating scho'ol age children Lo compleLe 

primary education (1-8) is indicated clearly in 1994 Education and Training policy, One of the 

strategies designed for the success of this policy is school feeding programme intervention in 

Tigray, Amhara, Afar, Oromia, Southern Nations and Nationalities, and Somali Regions of 

Ethiopia. It was in accordance with the basic agreement that the Government of Ethiopia 

requested WFP to support schools located in places where food iIi security \Vas prevalent and 

attendance was poor through school feeding proj ect following the signing of the memoraJ~rlum of 

understanding in February 1994 between the Ethiopian Government and the World Food 

Program. This project is known by the name "project Ethiopia 4929" : Improving Education 

through school feeding in Oromia Region, which is the concern of this research paper. 

The project has long term objectives of achieving universal primary education and enabling poor 

households to invest in human capital that is educating their children, Besides, the SFP has 

immediate objectives of increasing enrollment, establishing attendance, reducing droP-OllLs , and 

improving the ability of students to concentrate and participate in class by easing their short-term 

hunger, WFP and MOE, agreement document (October 2003), This program covers 217 primary 

schools in 7 zones benefiting more than 90,000 primary school children, Level of poverty. food 

shortage, and the consequent low enrollment of school age children, particularly that of firls are 

the major recruitment criteria. Besides, alleviating short-term hunger, this project aims at 

reducing educational wastage by raising attendance and reducing dropouts in beneficiary 

schools. It is also observed that students migrate from the neighboring non-feeding primary 

schools to school feeding schools there by creating pressure on rt'cei\ 'ing ~CIHhlb rh~ -; i,':d & 

concentration level improvements of feeding school children are also identified compared Lo 



non-feeding schoolchildren. Obviously, the success of school feeding program dCPlllds cruliall) 

on proper and sufficient inputs, processes, out put and out come that will further refine and 

su:;tain it. So far, the bulkiest input both in material and finance form is collected from voluntnry 

donors around the world by the World Food Program under UN umbrella. In fact, local 

communities also contribute in kind, labor and financially through community participation. 

Like all the other education programs and strategies, the school feeding program also requires 

efficient organization and management system relevant to its nature. This is more so bec('lJse the 

bulkiest inputs that come from individual donors who want to see their inputs reached to the 

needy and accordingly scoring a break through outcomes and impacts on as many beneficiaries 

as possible. Therefore, careful and proper planning, utilization, monitoring and giving proper 

feed back via reporting on the school feeding program are crucial. 

On the other hand, as a project being sponsored by the World Food Program school feeding 

program is not an endless project. The presently invo lved benefi ciary schools need to graduate 

from external support and need to run the program on their own resources . This calls for project 

exit strategy that should be designed ahead . More over, the need to fill resource gaps created duc 

to the rising demand on the pat1 of the beneficiaries and due to the dwi ndling donor inputs to the 

program calls for, to look to alternative and diverse sources of inputs to the projec t. 

As WFP (UNESCO! WHO (1993 : 13) says, education has become one of the basic human needs. 

It serves as a tool of meeting other basic needs, and an action that maintains and fosters 

comprehensive development. Particularly, basic education makes an important contribution to 

alleviating pove11y, hunger, and improving people's lives . 

. Participants of the Copenhagen summit recognized that "the satisfaction of basic human needs 

including education is an essential element of poverty reduction" and committed thclllsc!\\.·s to" 

promoting the goals of universal and equitable access to quality education". The World Food 

Programme further states that the program of action includes the importance of' facilitating 

access to education for people living in poverty by providing social services, such as meals as 

incentives for families to keep children in school ". Hence, food and education arc basi, ' lllllb 

and right of people (WFP: 1996:5). 

According to Oromia Regional state it was In accordance with basic agreement that the 

Government of Ethiopia requested WFP to support schools located in places where food 
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insecurity was prevalent and school attendance was poor, through school feeding strategy as a 

project. 

In times of major economic or social change, the attendant problems of poverty and hunger focus 

on the most vulnerable members of society-children. The impact of these problems has been 

largely responsible for the development of school feeding programs in most nations throughout 

the world, Agency for International Development 1968" Encyclopedia of Education. 

(1971 :86).As WFP (2003: 1), International food policy Research Institute says-there are few 

things that are so necessary as child hunger or so wasteful as unexplored intelligence. School 

feeding program address both problems at once. If we can find the resolve 3nJ thl..! n.:sourccs. \\ c 

can eliminate these features from the human landscape in a single generation. Numerous studies 

have shown the importance of diet and nutrition on intellectual development and on individual's 

ability to concentrate. WFP believes that the road to stability begins with two simple ingredients 

food and education. 

The World Food Programme Global School feeding campaign seeks to promote child welfare 

using food for education. School meal program throughout the world encourages children to 

attend class. One meal during the school day not only mitigates short-krm hunger, it also 

improves a child's ability to learn. The more educated children are the greater their chances of 

living self- reliant and productive lives. In 2002, the agency fed 15.6 million children in 64 

countries including Ethiopia, Global School Feeding Report (2003:4) Most of these students. 

according to (WFP, 2001:7) are coming to school without having eaten their breakfast walking a 

long journey from their home to school, feel tired and as a result their alertness, attention span 

and learning capacity is reduced. Therefore, prevalence of malnutrition in most developing 

countries is high particularly among women and children. 

The WFP, UNESCO and WHO (1999: 13), Indicated that education, while not a panacea ill 

itself, yet contributes in many ways to combat hunger and poverty. Many studies on human 

capital investment, particularly education suggested that benefits have beell shoWIl to hL· 

particularly high for primary education. In one multi-national study the social rate of returns 

average was 27 percent for primary and 15 to 17 percent for secondary education while private 

return were 49 percent and 27 percent for primary and secondary education. respectively. 

3 



As noted in the April 2000 Education for All Declaration, poor health and nutrition lead to low 

school enrolment absenteeis d' " h ' m, lmmlS ed class performance, and early school drop-outs. 

especially in developing countries, WFP Global school/feeding Report (2003 : II). 

From the above discussion it can be seen that school feeding program is indispensable in off­

setting short lived hunger, in over coming early school drop outs, in raising class performance 

and in improving over all student performance in schools and outside. 

Therefore, the implementation of school feeding program has to be examined with a view of how 

much it meets the expectations. With this concept in mind, this study was aim-:d at in v\'::; li g~lling 

the status of school feeding programme implementation in Oromia primary schools. The 

purpose of this study, hence, was to assess the school feeding Implementation practices and 

problems and generating recommendations 'with the view of improving the program in the 

educational activities of the region. 

1.2 Statement of the Problem 

Despite the various efforts of improving the educational sector of Ethiopia, the practical 

implementation of the policy and various strateg ies req ui res continuOlls improvemcnt. Amon gst 

the factors , that contribute to current shortcom i ngs in schoo I effect i veness parti eu I arl y low 

student participation rate in Ethiopia could not be improved by all ocating more budget. 

constructing additional schools and employment of additional teachers alone. It entails 

integrating different education interventions carried out jointly by the government, community 

and donors. That is why school-feeding project (SFP) was launched with the memorandum of 

understanding signed between the Ethiopian Government and World Food Program( V.'FP) in 

February 1994, plan of operations Agreement (1992:2). To overcome the problem greater 

emphasis was placed on better implementation of school feeding project. Accordingly, Oromia 

Regional Education Bureau in its ESOP III set boldly School feeding project with general 

objective of further improving access to primary education and there by improving attendance 

and drop-out rates. Moreover, to encourage girl ' s participation incentives uf uil fur girl s 

participation is highly focused in pastor list zones of Borena, Guji, and low land Bale. Currently. 

SFP is undertaken in 7 zones, 29 woredas and 217. primary schools cnrolling 90U()() hC:IH.:lici<ll': 

students in Oromia Regional state, For these beneficiaries 836 metric tone of food is supplied 

each semester by the WFP since 2006/07.More over 2 liters of Girl's Initiative Oil is also 
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provided for each girl that attends 80% of school days in each month as home tak~ r;lli(ln 111 

pastor list areas of Bale, Borena, and Guji zones. 

At the national, level too, ministry of Education invigorated school Feeding project in its ESOP 

III. To this end, there is national and regional school feeding project co-ordination committees 

that would undertake hi-annual and annual reviews each year with aims of further improvement 

in performance. 

1) Awareness: Despite lots of efforts done in creating awareness on the mIssIon of the 

programme still there are doubts in the society, particularly among some officials who 

see the programme as dependency syndrome. 

2) Implementation gaps: Although the programme is in operation for over 13 years in the 

region there are short comings in early food dispatching, enrolling more children to the 

beneficiary schools, and decreasing absenteeism 

3) Weak reporting: The inaccuracy and untimely reporting practices are highly under 

mining accurate planning and resource utilization in the beneficiary schools. One major 

reason for inaccuracy and untimely late reporting is found to be turnover of trained 

directors and woreda focal persons. 

4) Resource miss utilization: school feeding resources are not being utilized properly as 

observed in many cases. For instance, the motor cycles given by WFP to help supervision 

and monitoring activities of the project are found as being used for other purposes against 

the agreement reached with WFP, WFP field monitoring report (2007/08). 

Thus the following factors determine the implementation of an efficient School Feeding 

Programme 

a) To break the already established opinion that considers the programme as "prom0tion of 

dependency" the REB and WFP should do joint advocacy and promotion work 

continuously by segmenting the resistances through advance assessments. 

b) The REB should establish a tendering committee that is committed to efficient, effective 

and transparent bidding processes and that dispatches food items to schools as earliest 

possible. 



c) Continuous and J'oint REB d WFP .. . an trammg of school directors, woreda focal persons 

and food preparation staff on food handling and reporting is essential ill U\Cn,:ullllllg 

reporting and food managing problems. 

d) The zonal and woreda educational offices should work jointly in using 1110tor bicycks 

given by WFP for the monitoring and foHow-up of their schools. 

e) Schools should prepare their stores, cooks and fuel as early as possible III order to 

mitigate the late start of feeding their students. 

In summary, SFP operation in Oromia Regional State Education Bureau, the woredas and 

schools has the following problems 

1. Delay in delivering food and non-food items to schools 

2. [n appropriate use of WFP donated resources 

3. Delay in starting feedi ng at schoo ls 

4. In accurate and late reporting from schools and \voredas 

5. Undermining the roles and contributions of the SFP by some people due to the developed 

miss conception that considers the programme as promotion of dependency. WFP 

monitoring report (2007/08). 

Therefore, this research is designed to study the evolution and existing practices of SFP at 

various levels, to detect the shortcomings, and to provide possible solutions that may contribute 

to an efficient and effective SFP implementation and which also can serve planners, decision 

makers, researchers, the customers and other stakeholders. Therefore. the program can 

effectively and efficiently function wilen the problems of implementat ion and their poss ihk 

solutions are identified by research, and appropriate measures are taken to improve its execution. 

1.3 Objective of the Study 

The general objective of the study was to investigate the practices and problems attached to the 

existing system of school feeding project implementation in selected school feeding primary 

schools in Oromia, and for ward some practical measures to be taken immediately and in the 

near future to improve the situation with the following specific objectives: 
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• To assess the practices and problems associated with the project implementation. 

• To identify the issues that need attention of those who are involved in management and 

implementation of the project. 

• To indicate the validity of the project to those who lack awareness 011 its mission and 

contributions. 

• To identify the major operational problems in the implementation of school feeding 

project. 

• To determine the level of positive results achieved in using school feeding project in 

selected primary schools of the region. 

According to Oromia Regional state plan for UPE (2005/06 -2017118: 

August 2005:44) studying about children who can not continue education because offood and. 

Establishing the system of food support in educational materials is set as major strategies. 

In order to achieve these objectives the study aimed at treatin g the following hasic questions . 

1. Are the courses followed in launching the school feeding programme appropriate? 

2. Has the school feeding program achieved its objectives? 

3. What are the major problems in implementing the school feeding programme? 

4. Is there a significant relationship among the attitudes of parents, directors and focal 

persons regarding school feeding practices? 

5. To what extent the school feeding project intervention affected the beneficiaries in their 

academic achievement? 

6. What attitudes do teachers havetowards the school feeding project? 

7. To what extent the school feeding programme has brought abo lit pOSili\'-: results in 

a. enrollment 

b. academic performance 

c. drop out 

d. repetition 

e. Absenteeism of students in the beneficiary school? 
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1.4. Significance of the Study 

The School Feeding Programme implementation is being affected by the lack of capacity and 

commitment in using facilities efficiently and effectively, the delay in food and non-food items 

delivery to the direct beneficiaries, the lack of capacity and commitment in undertaking effective 

monitoring and technical and professional support to the beneficiary schools by eRe 

supervisors. Besides, the inadequate advocacy and public relations work done in disseminating 

the purpose, contributions, and the goals of the school feeding project has created a reni lt: 

ground for the opinion that the School Feeding Project is nothing but another version 0 , . 

promoting dependency syndrome. With this ground, the research is significant for the following 

reasons: 

1. This study may produce possible solutions that enable the beneficiary woredas and schools 

to use their facilities efficiently and effectively. 

2. The effectiveness in food and non-food items bidding and transporting is very low and 

needs urgent remedial actions. Recommendations of this study therefore, may help the REB 

and the beneficiary schools in increasing enrollment, stabilizing the students, improving 

academic performance and mitigating educational wastages. 

3. Effective and continuous monitoring, technical and profess ional support and evaluation is 

one of the most important component in the life cycle of projects such as the Schoo l h:.'eding 

Programme. Hence, the study may indicate ways for effective, monitoring. technical and 

professional support by REB and eRe supervisors. 

4. The School Feeding Project requires wider support form across domestic and foreign 

donors so as to sustain and even scale up its function. The studies clone on this issue arc also 

very limited. Thus, this study may add to the existing literature in the area. 

5. The findings of this study may kindle interest in other researchers to undertake fUliher 

study. 

1.5. Delimitation of the Study 

The study was bounded to Oromia Regional state and to primary schools that run the School 

Feeding Project. 

The Major Reasons are: 
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1) It was delimited to Oromia Regional State because as the saying goes . the closest are 

often by passed' , even though Oromia is the closest and found at the heart of Ethiopia, no 

study was conducted in the area of School Feeding implementati on in the r~gi on . Till' 

study therefore, may indicate actions that should be taken to bring improvements in the 

implementation practices of the School Feeding Programme. 

2) The study was delimited to implementation practices and problems of the school feeding 

programme with the aim of contributing to the achievement of qual ity universal primary 

education by 2015 using SFP as one of the strategies. The very limited time left to attain 

these goals demands for immediate bridging of implementation gaps identified by the 

study. 

3) The statistical tools used in this study are delimited to percentages, mean scores and chai­

square tests since they assist in displaying the relative positions of the target respondents' 

responses. 

1.6. Limitations of the Study 

While conducting the study, the investigator faced with co nstrai nts that have influence on the 

study 

These were: 

1. The lack of recent and related empirical literature in the area of SFP implementati on in the 

regIOn. 

2. The unwilling cooperation obtained from some of the respondents to Ii II in and gi \ (' hack 

questionnaires on time hindered the timely compilation of data. 

3. The employment of alternative data gathering instruments was constrained by the lack o f 

financial, material and time resources. 

1.7. Operational Definition of Key Terms 

Drop out rate: the percentage of pupils who discontinue their learning from a given enrollment 

in the same grade (MOE: 2003:119) 

D h A . I l' te phenomena involving the absence of rainfall over an extended roug t: natlOna c 1ma 

period of time (Hussein, 1976:39) 
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Gross Enrollment Rate: The proportion of total enrollment in primary and the total number of 

school age population for complete primary (age 7 -14) (Regional annual stutistical abslrad, 

2004/05:12) 

Primary School: In this context primary school refers to schools having grades 1-4, 5-8 and t-~ 
(REB, statistical: 2000: 5-10) 

Primary School Age: The age range in which a child is expected to attend primary school (Year 

7-14, TGE, 1994:14) 

Promotion Rate: The percentage of children rolled in given years who are promoted to the next 

grade at the end of the academic year (Bergeron: 2001: 14) 

Repetition Rate: The percentage of pupils repeating in a given grade out of the previolls year's 

total enrollment in the same grade (MOE, 2003: 122) 

Short term Hunger: Temporary condition of pupils who have not had an adequate meal for 

hours before coming to school (WHOfUNESCO/WFP, 1999:305) 

1.8. Organization of the Study 

This research has five chapters . The first chapter discusses the problem cllld its ~\ppruach and 

covers The Background, The Statement of the Problem, Delimitation and Limitation of the study. 

The Second Chapter deals with the Literature Review. Chapter Three focuses on the Research 

Design and Methodology. The Fourth Chapter deals with Discussion and Analysis of Data and 

the last chapter will take up the Summary of the major Findings, Conclusion and 

Recommendations of the Study. 
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CHAPTER TWO 

2. REVIEW OF THE RELATED LITERATURE 

This chapter deals with the review of related literature in particular reference to topics associated 

to education and school feeding implementation. 

2.1 Food, Education and Development Interrelationships 

Around the world, population, food production, and wealth are unevenly distributed and will 

remain so in the future. About 75% of the people in the world li ve in the clcH'l op ing countries 

(21% and 16% in China and India respectively and only 4% in USA alone) where onl y 40% of 

the world ' s food is produced and also where most of the world's increase in population is 

occurring (The Concise Encyclopedia of Food and Nutrition, 1995 :944_945 ). 

Food is basic, and people's emotions become involved. Aside from satisfying hunger food means 

many things to many people-securities, a soothing balm, a means of avoiding idleness. a symbol 

of success, and a sensual appeal. Food quackery plays on such human attitudes like determining 

likes and dislikes plus the power incentives of human nature: the desire for health. and the fear o f 

pain, disease and death (Concise- Encyclopedia of Food and Nutrition ; 1995:474). 

Education in every sense is one of the fundamental factors of development. No country can 

achieve sustainable economic development without substant ial investment in human cap it :d. 

Education enriches people's understanding of themselves and the world. It improves the quality 

of their lives and leads to broad social benefits to individual and society. Education raises 

people's productivity and creativity and promotes entrepreneurship and technological advances. 

In addition, it plays a very crucial role in securing economic and social progress and improving 

income distribution (Support Module #4; 2005: 1). 

To combat hunger and poverty and improve the quality of life of the most vulnerable are central 

goals in WFP's development and emergency efforts and are enshrined in it s mi ss ion stateillent. 

Education, while not be a panacea in itself, contributes in many ways to reaching these goals. by 

furthering macro-economic growth, improving living standards at the household level and 

positively influencing other social indicators, WFP, School Feeding Hand Book (1999: I) . 

Education is the key to breaking the cycle of poverty. But for the 600 million children living in 
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poverty, 100 million of whom are not II d" I I r I . I" . enro e 111 pnmary sc 100 , lOO( SeC Urit y stunl S 111 tllC \\~l: 

of the many opportunities that an education can provide. 

Besides, as reported in World Education Forum (2000) there were 113 million school age 

children with little or no access to education world wide, out of which 100 million were found in 

developing countries. Among these children the vast majority were females, poor and those from 

rural areas, UNESCO in CIDA (2000:5).When a family is hungry, finding food is all that 

matters. In the most desperate places, that can be a full time job of even young children (WFP, 

Report, 2002: 1). 

According to WFP, Global SF Report, 2002: 

WFPs approach to hunger and poverty problem is straight Jorward-Food Jor 

education. The promise oj one nutritious meal attracts children {() school. /.,.ee 

jrom hunger, those in school can more readily learn. Educated, well-nourished 

children lead healthier and more productive lives. Educated children, especially 

girls, make better-informed decisions Jor theirJamities. WFPs goal is 10 make this 

opportunity available to each school age child in the world 

The school feeding has been practiced successfully for over one hundred years in countries all 

over the world. For nearly 40 years, the World Food Programme has provided nutritious meals to 

school children in poor countries, WFP (2002:5). According to WFP School Feeding Statistics 

for the years of 1999 through 2005, as indicated in World Food programme ~ (2008: I), in I ';)I)l) 

it served in 52 countries 11 . 9 million children in the world and the figure was by 2000, 12 .3 

million children in 54 countries and by 2001 in 57 countries 15 million children, in year 2002 in 

60 countries 15.6 million children, by 2003 in 69 countries 15 .2 million children, by 2004 in 72 

countries 16.6 million children and by 2005 In 74 countries 21.7 million school children across 

the globe, WFP (2008). 

As depicted in the above statistics there was an over all steady increase in both the number of 

beneficiary countries and the number of schoolchildren accommodated in the WSF programme 

in the years 1999 through 2005. According to WFP-Walk World Ethiopia, (2008:2) of the .30() 

million hungry children around the globe, 100 million are outside schooling system of which 60 

million are girls. 
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Analysis comparing the costs of education to its benefits have proved that investments in the 

education sector are highly justified by their pay-offs. both to the sllc icty ~lt I:lrg\.· :ll1d tu till' 

individuaL 

As well stated in WFPIUNESCO/WHO Hand Book (1999: 13): 

Many studies suggest that investments in human capital, mainly in educalion, (Ire 

more conducive to economic grmvth than investments in physical capital. Benefits 

have been shown to be particularly high for primary education. In one multi 

national study the social rate of return averaged 27 percent for primwy and 

between 15 and 17 percent for secondary education, the private returns were -19 

percent and 27 percent for primmy and secondmy educalion, re::,peclively. if was 

also found out that the returns to education, in developing countries are higher 

than in more advanced countries. 

From this we can deduce that the rationale of the WFP in investing on educati on, particularly 

focusing on the primary level using school meal as a tool is some thing appreciable and deserves 

attention. In tIus aspect some attempts have been made by various authors and n.:s-.:arch-.:rs, 

perhaps from the beginning of its inception, to see into the depth of its Processing; working 

mechanism, its origin and historical development as well as on its impacts at large. 

As indicated in CHILD Advocacy and resource mobilization strategy (2006: 1), Ethiopia is one 

of the .largest WFP School Feeding Programmes in the world: the Ethiopian School Feeding 

Activity has almost the same number of beneficiaries as all the WFP operations in Tanzania 

combined. School Feeding has been implemented here for over 10 years and has a great deal of 

experience, most recently in implementing RBM . School Feeding in Ethiopia is alsu run al d 

lower cost than the 19 cents per day advertised globally. However, getting exposure for the 

school feeding activity has been extremely difficult, despite it being one of the largest education 

sector interventions and having been proved highly effective in meeting its obj.:cti \'cs . 

2.1.1 A Brief Overview of School Feeding Concept 

Recognizing the important role education has in the development of society and the reduction of 

poverty, the Government of Ethiopia has launched a multi year Education Sector Development 

Programme (ESDP).This ESDP has the aim of increasing access to education, while also 
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improving equity and educational quality. School Feeding is one of the maj or strategi es o f 

ESDPII and ESDPIII, with specific objectives of improving access, stabilizing attendance, 

reducing drop out and alleviating short-term hunger for better learning (WFP/MOE-SFP 

Manual#I , 2005:1). 

(WFP/MOE-CHILD TOOLKIT#3, 2005 , 1). CHILD is a way of getting the Cl) 11l1111lIl i t ~ · tl) 

discuss problems that face the education of their children and the development of their 

community in a way that will result in real and practical solutions possible. [t encourages 

communities to take active role in their school issues. 

Good nutrition and health is essential to enable children and adults to lead an acti ve life and to , 

contribute fully within their community. Maintaining adequate levels of nutrition also makes 

individuals more resistant to disease, ~nd better able to recover from infection and short-term 

food shortage. Children who eat a healthy, balanced and nutritious diet will also be better able to 

concentrate in school. Therefore, they learn more and are better able to contribute to their 

community and family in the future (WFP/MOE-Supporl Modu le #3, 2005 : 1). Th~ CUIlCCpl 

school feeding has been variously used in literature. The provision of break fa st or IUllc h ur hlllh 

to students at school with the purpose of improving their education perfo rmance, attendallce and 

nutritional status is common concept in most literatures. 

On the other hand, the concept schoo l feedi ng is interchangeably in use recently \\"i th re fercncc 

to CHILD Food for Education/CHILD HE. This is the paradigm shift emerged in the ordinary 

school feeding project as sustainability and exit strategy recently, (WFP/MOE and RBEs Annual 

Review Meeting Report (2007). 

School feeding in education is an issue raised by UNESCO, WFP and WHO affirmation. In the 

WFPI UNESCO IWHO school feeding book, Rome (1999) and WFP 's Food and Nutrition Hanel 

Book, the indispensable role of school feeding is emphasized . This programmc.·strat..:gy I UC Ll ;' L·~ 

on reaching the unreached and the have-nots there by contributing to uni versa li /.ing access . 

promoting equity, improving the learning environment, reducing disparities particularly between 

males and females, improving efficiency by reducing dropouts and improving quality and to 

using on actual learning. School feeding is a factor in all of these concerns. In terms of choice o f 

school feeding for education, the handbook suggests that priorities for action at the national and 

regional levels include improving student learning capacity by alleviating short term hunger. 
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School Feeding aims to increase enrollment in schools through the provision of school meals . 

This also had the added benefits of allowing children to concentrate Oil their sluJies. Childrell 

with a full stomach are not distracted by hunger when they are trying to learn. However, higher 

enrolment can mean that there is more pressure on classrooms and school facilities. In addition to 

this, there are still some children who are unable to come to school for a variety of reasons, such 

as long distances or having to work at home. As children are the future of their community and 

Ethiopia, it is vital that every child has the opportunity to learn in the best conditions possihle 

By investing on our children now, we are investing on the future of our land. our commllnit~ and 

our country- (WFPIMOE-CHILD TOOLKIT#3 , 2005: 1). CHILD is a way of getting the 

community to discuss problems that face the education of their children and the development of 

their community in a way that will result in real and practical solutions being possible. It 

encourages communities to take control of their own development, 10 understallli their situation 

and to change their future. 

CHILD FFE was designed from the outset to be flexibly implemented. Although it is currently 

being used in a rural developing context, it can be applicable in urban environments, in other 

African or non-African countries and to use entry points other than primary schools. CHILD's 

greatest strength is its diversity and the flexibility to incorporate the contributions of many minds 

as identified in CHILD advocacy and resource mobili zat ion strategy (2006: 1). 

2.1.2 The Link among Poverty, Education, School Feeding Practices and Some 

Findings on its Implementation 

For the world food programmes, linking the need for food with the need for educat ion is an 

effective way of making food aid works for development, WFP (2000:4). Thert: i!:. i:l strong 

relationship among food, education and development. Education with its both immediate and 

long term results can support the adult and the child, respectively. Adult education may result in 

immediate improvements, where a child education will have a long term effect when children 

grow -up to be come the next generation's parents, UNICEF (1989:30). 

According to Dessalegn (2003: 15) "Eradicate extreme poverty and hunger" is the first goal out 

of the eight millennium development goals (MDGs). In this goal " Hal ve b) 2() 15 tilL' pn ' i)IJrti,111 

of people whose income is less than US $1 a day is Target 1. So providing quality education to 

all children and poverty and hunger reduction is highly related. Education contributes a lot to 
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combat hunger and poverty and primary education is specially the hase of any system of 

education and forms the foundation for further education, World Bank (1990: I 0) . To the 

ministry of Education (1995:40) to educate a man is to educate an individual , but to educatc 

women is to educate a nation. Therefore, girls are particularly targeted to benefit. 

People need food for existence as it supplies energy to w1dertake learning, studying and other 

difficulties effectively. The problem of providing enough food of the right kind for every body is 

one which human being has not yet solved, F AO (1961: 111). The severe problems of food 

shortage continue to occur at regular intervals. To combat these food shortages and mitigate 

hunger, the Government of Ethiopia together with WFP embarked upon a collaborative 

programme to address some of the root causes of the problem and generate assets and food 

security options for the rural population, MERET Report (2005:4). 

In an attempt to address school attendance and other pressing issues, the G -8 released details of 

an African Action Plan in June 2002. The plan commits G-8 countries to support African ' 

countries in their efforts to improve the quality of education at all levels-including programs that 

encourage attendance and enhance academic performance such as school feed ing programmes, 

Global School Feeding Report (2005:8). 

As noted in the April 2000 Education for All Declaration, poor health and nutrition lead to low 

school enrolment, absenteeism, diminished class performance and early school-dropoLlts, 

especially in developing countries, Global SF Report (2005: II ). According to UNESCO 

(1975: 170), no country regard less of its stage of development can in the modern world afford to 

do anything less than provide primary education to its whole people which is essential to survival 

and development. Literacy is expensive, but illiteracy would be far more expensive in the long 

run. 

Short: term hunger is caused by being empty stomach in the morning among school children. This 

results in fading out of students alertness, attention span and learning capacity over the hours. 

consequently resulting in poor scholastic performance, failure to succeed in exam and ultimately 

dropping out all together, WFP (1990:10-11). There are around 300 million hungry children 

around the globe. One hundred million of who do not attend school. Of the 100 million children 

who don not attend school, 60 million are girls. When it comes to Ethiopia more than 4 millioIl 



children do not attend school due to socI'al and econon1lC challenges .Walk Ethiopia ; \\IF? 
(2008:1). 

According to some research findings in Ethiopia, WFP's school enrollment rates have shown a 

5% annual increase. The dropout rate from school where WFP provides a feeding programme is 

10 percent, less than the national school dropout rate of 19%. Moreover, children who attend 

WFP's Food for Education Programmes have shown a 40 percent improvement in academic 

performance in just two years, as they are better able to concentrate on their studies if they are 

not hungry (WFP End Hunger, Walk World Ethiopia, 2008:1-2) 

WFP's food for Education programme in Ethiopia currently has resources to assist 414,000 

children, according to officials, the Daily Monitor Ethiopia (2008:3). 

WFP committed its suppOIi to the strategic objectives adopted at the fourth world conference on 

women, Beijing, China, 1995, to provide universal access to basic education and ensure 

completion of primary education by at least 80 percent of primary school age children, School 

Feeding Hand Book (1995: 15). 

In 1986, Bery Levinger published a comprehensive review of studies on the educational effects 

of school feeding programmes in developing countries. Among many others, she cites a 1982 

evaluation of school lunch programme in the Dominican Republic, which started in 1962 and 

was interrupted abruptly in 1979 when donated commodities were no longer ava ilabk. The 

researchers collected data both through teacher interviews and from school records . Their 

findings on the impact of the feeding disruption included the following. I) About one fourth of 

the children who would otherwise be in school dropped out. II) The Jed ine in ..:lIrullll..:lll \\ a:. 

lowest for the first grade and highest for the sixth grade. III) For the lower fourth grades, girls' 

enrolment declined more dramatically than that of boys and this seemed to have been more 

significant in rural than in urban schools, School Feeding Hand Book, (1999: 19). 

For a child suffering from hunger, going to school is not important; having enough food to eat is. 

Among the poor, there is often not enough food at home, and most schools in developing 

countries do not have canteens or cafeterias. On empty stomachs, children become easily 

distracted and have problems concentrating on their lessons. The promise of ~t Ie~st olle 

nutritious meal each day attracts children to school, boosts enrolment, promotes regular 

attendance and enhances students performance ,Nurturing A brighter future WFP ©( 2008: I). 
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In 1993 food for schooling programmes implemented, in Bangladesh. resulted in over a ll student 

enrollment increases by 35 percent -girls by 44 percent and boys by 28 percent, Global school 

Feeding Report (2001 :7). Similarly, take home ration programmes for girls is launched, 

Balochistan, Pakistan since 1994 and in four years time, girls enrolment increased by nearl y ~OO 

percent, Global School Feeding Report ( 2002:7). 

As the world becomes smaller and the "global villaoe" a reality promotino school feedino in the 
b , b 0 

most vulnerable communities not only spares children from the pains of hunger, but also helps 

create literate, educated societies. In this way, school feeding programmes help build real 

security for everyone, everywhere School Feeding Programmes often-double enrolment with in 

a year and can produce a 40 percent improvement in an academic performance in just two years. 

Children who take part in such programmes stay in school longer and the expense is minimal. On 

average, it costs 19 cents per day or US $ 34 a year to feed a child in school, Global School 

Feeding Report (2003 :10). 

On the whole, research that examines the effect of short term hunger, nutri tional status and 

school feeding on the cognitive and learning achievement of students is methodologically 

speaking complex and thus not always conclusive. While there is signi ficant evidence that short­

term hunger affects children's cognitive functi on, many studies on ongoing SFPs fa iled to 

demonstrate noticeable improvement in children's learning, with some exceptions (Jamaica, 

Benin). Even without a definite answer to the question of whether SFPs make a significant 

difference in the cognitive development of students, the available evidence seems to illustrate 

more the need for additional research and improvements in existing SFP than to warrant giving 

less priority to school feeding programmes in general ,School feeding Hanel Book , ( 1l)C)l): J 3). 

A WFPIUNESCO and WHO pre-appraisal Mission assessed in detail the project performance 

under the pilot phase in November 1996. The major conclusions are: I) enrolment rates at the 

surveyed primary schools had increased by 62.4 percent between \992/93 and 19'J.5fl)6-period; 

II) the over all dropout rates at the surveyed schools had decreased significantly between 

1992/93 and 1994/95 (from 12.9% to 8%). A general improvement in attendance rates practically 

at all schools where data were available also noted an over all increase in attendance of over 10 

percent (from 80% to over 90%) between 1992/93 and 1995/96. 



However, at the initial stages of the pilot phase, from deliveries to schools experienced serious 

delays when the Government handled transport and caused by Government's lengthy procedures 

for tendering and contracting, Appraisal of Project Ethiopia 4929 (1997:6-8). 

When hunger strikes a corr~munity , children suffer most. Hunger drains them of their v.ill ancl 

ability to learn. WFP school meals encourage hungry children to attend school and help them 

concentrate on their studies (WFP, @ 2008: 1). 

Therefore, the interplay of food and education is decisive to achieve an all rounded development 

that aims at provision of better education, the creation of higher standard of living, improved 

health and nutrition practices, use of modem equipment and technology, Food thought , WFP. 

2.2. The Historical Perspective of School Feeding Origin and Development 

According to Sekerai and UNESCO (1989:41) and (1990:7), respectively, a school is an 

important social institution where children are morally, emotionally and mentally cultivated. It is 

a place of intellectual stimulation, concentration on the essential meaningful work, joyful 

learning and responsible community. 

The origin of school feeding dates back to the period of industrial revolution. It was when the 

accumulation of wealth was in the hands of the newly emergi ng bourgeoisie jeopardized by the 

deterioration of the working and living conditions of workers and peasants, FAO (1953:5). As 

exacerbated by the poverty of their parents, pupils of the newly emerged industrial schools, who 

were mainly children of workers, were often coming to school empty-stomached in the morning 

and were unable to attend classes properly. In the name of addressing this challenge, the 

bourgeoisie, through their charity organizations designed, implemented and expanded school 

feeding programmes (F AO, 1953 :5). Hence, the socio-economic problems caused by the system 

in general, and the late 18th century industrial depression are largely, responsible for the 

development of school feeding in western Europe, and then in the USA. 1:/\ O( I C)5~: 5) 

School Feeding Programmes (SFP) were gradually developed and expanded side by side with the 

extension of primary education, UN (FAO 1965:5). The British scientist, Benjamin Thompson 

established the first municipal soup Kitchen in 1790 at Munich, where stll(.knts \\-':1",-" ~'-"I1 l ~1I1J 

eat, Encyclopedia of Education (1971: 18-86). Pursuing this example, several countries 

established school feeding centers for their children. The National Guard of France established 

19 



school meal canteens for school in 1849; and in England (London) the Destitute Dinner Society 

was established in1866. By the beginning of twentieth century, most western European countries 

had national laws or extensive municipal legislation providing for school meals. By 1875 , 

Hamburg established the first SFP in Germany. In 1853, the Children's Aid Society of New 

York served food to all children who attended its industrial schools, which were later on taken 

over by the public school system. 

Initially. volunteer individuals, municipalities and charitable organizations served food in 

schools as a charity. This service was designed to achieve two purposes at a time that is k-.:ding 

the hungry and acting as a means of attraction to children from the city slums to attend schools, 

UN/F AO (1965: 5). 

The growth of cities, increase in the number of schools and immiorants and the prevalence of a b , 

series of economic crisis beginning in 1898 that brought hungry school children in to public 

attention enhanced the development and expansion of school feeding centers, UN/FA0(1965 :5). 

The last half of 19
th 

celltury surveys undertaken in Europe and USA disclosed that there were 

malnutrition, behavioral problems, symptoms of mental sluggishness and inattention among 

school children from poor families , World Book Encyclopedia (1994: 18: 186). The inveEtion of 

calories and vitamin initiated more concern to protect the hea lth anci we ll-being of children . 

Hence, the aim of school feeding was broadened from provision of meal to the needy and under 

nourished to 'provision of meal for all children who must eat at school'. Hence, in Europe and 

USA school meals started to be provided for all students in a school indiscriminately, food 

science and Technology (1973:27). The school feeding programmes in developed countries has 

two main advantages: enabling students to escape transportation problems during lunchtime and 

employed mothers can perform their work without any bother to prepare food for their 

schoolchildren. 

Besides Europe and USA, school-feeding programme was also introduced in other continents. It 

was first introduced to Argentina in 1907 and to Chile in 1908 in Latin America. W ith ill'~reased 

recognition of the value of school feeding (SFP) Brazil and Uruguay also started provision of 

meals to students by 1930s, F AO (1953: II). Moreover, other Central American cOLllllrie::; ~Ltch j:-, 

Jamaica, panama, Porto Rico, El Salvador, Guatemala, Bolivia and Nicaragua gradually 

introduced the programme, WFP/WHO/ UNESC0(1999:24). 
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India was the first country to introduce school feeding in the Asian continent. In 11)30 ci<:IllCll ta r) 

schools in Madras city of south India were providing free school meals. Siri Lanka followed suit 

in the same year and most of the Asian countries introduced the programme after the end of 

WWII. Japan, Burma, the Philippines, Syria Korea, Nepal , Pakistan, Bangladesh, Tai wan anJ 

Yemen have introduced and implemented SFPs after the end of WWII, FAO (1953 :12) 

WFPIUNESCO/WHO (1999:22-25). The Japanese SFPs however, were well-established by law 

and treated with the education policy of the country as an important component, F AO (1959: 14). 

When it comes to Africa, Egypt was the first country to introduce SFPs in 1850s. The Egyptian 

half-boarding higher institutions were providing meals to students that have to be paid by the 

parents. It was after 1942 that free meals were provided to students, FAO (1953:1 ). Nowa day, 

several African countries like Tanzania, Kenya, Uganda. Cape Ve rdc. Ch'ld. fvI Ol()(Ctl. 

Mauritania, Burkina Faso, Botswana, Ethiopia Zimbabwe, Cote divorce, Lesotho, Djibouti , 

Congo, Tunisia, Niger, Namibia, Angola Togo, Zambia and Benin have introduced SFP. 

WFP/WHOfUNESCO, (1999:25). 

The initiative in organizing these SFPs was taken by internati onal and nati onal phil anthropi c 

organizations that were operating in developing countri es. For example, in Tanzania, Kenya and 

Uganda, SFPs were initiated, des igned and carried out by the Catholic Relie f Service 

Modlinski( 1965 : 1 ). 

Today, SF has proved to be more indispensable to developing coun tries than to the d.eveloped 

nations as the former could not produce sufficient food to feed thei r constantly increasing 

population. Even when an increase in food production was observed for the last four decades. 

food deficit problem occurred in several developing countries due to population explosion. 

Hence, developing countries were forced to seek for food item support by the developed nations, 

Barbour (1995: 21-27). 

For the last 200 years, SFPs emerged from humanitarian activities undertaken by charitable 

organizations through food provision to the needy schoolchildren, to devdopmcnlal dcti \ iIi..: :, 

where all students could get the meal services. Meal provision channel was also converted [rom 

individuals to school boards, and then to government agencies, bilateral and multilateral 

organizations. Currently, School Feeding Programme is being implemented b) Illltltil(ltl.'ral 

organizations such as WFP, UNICEF and UNHCR; bilateral organizations like USAID and 

2 i 



CIDA and NGOs like CARE, OXF AM, Catholic Relief Church, HOPE Enterprise and others. 

Both the number of countries implementing the programme and consequently the Ilumber ui" 

beneficiaries is also increasing. 

2.3 The Roles and Effects of SFPs and Food-Aid Interventions by the WFP 

on Education of Developing Countries 

During the three decades of its existence, assistance with food to the education sector has been a 

priority activity for WFP. Initially, schools were seen as points of convenience to distribute 

surplus food, but over time food assistance evolved into activities carefully designed to have a 

maximum impact on education and development. The experience gained in this process taught 

many valuable lessons about the possibilities as well as the limitations of food aid , 

WFPIUNESCO/WHO (1999:4). 

In the view of parents and educators alike, School Feeding Programmes, 

although not less important than investment on classruullls, ur teuchers, ur buuks, 

are addressed more to the preconditions fur edUCCIlion Ihan 10 flie direcl 

educational outcome. It is, therefore, not surprising Ihat today there exist much 

less established methodology and fewer of parameters for evaluation of the 

former than the latter, WFP (1990:7). 

The United Nations Organization (UN) established in October 1945 at the end of World War II 

and was bestowed with a number of objectives to attain, one of which is promotion of 

international cooperation in overcoming socio-economic, culturaL and humanitarian prohlems in 

post-war world, Alexandrov (1986:692). 

Right from its formation , the UN was very much concerned with the fast growing world food 

shortage under the motto of 'fighting against hunger', World Book Encyclopedia lJ <)Y4:2U: 1%). 

Based upon World Food Conference of 1943 in Hot pings of USA, agreement Lu form LIII 

international food and agriculture coordinating body the Food and Agricultural Organization 

(F AO) was formed in November 1945 as the first UN specialized agency with admission of 

improving the production and distribution of food and agricultural products, F AO (1961 :26). 

Problems of rapidly growing food aid seeking population, the vastness and complexity of duties 

given to FAO and the lengthy food aid processing entails the establishment of a eli fferent food 
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aid managmg body of the UN and FAO (1961:26). As a result of the FAO Conference 

Resolutionll61 of 1961, World Food Programme (WFP) was formed in 1962 as a sister project 

of the UN and F AO with its seat in Rome, Talbot (\ 994:25). 

The WFP, with a mission of transferring food items from surplus-producing member countries to 

the poor and needy nations, uses various intervention mechanisms slIch as ruuu sec urilY, 

agriculture, urban development, refugee feeding, emergency support and others. According to 

Talbot (1994:9-10) and Magnen (1991 :86) the goals of WFP's development and emergency and 

combating hunger and poverty so as to improve the quality of life of the most vulnerable, intact , 

using voluntarily donated food, cash, service and other materials. To Hancock (\ 997:48) the 

WFP moves a quarter of the world's food aid and supplies more assistance that directly reaches 

the poor than any other UN agency and in fact education is the priority area of WFP support. The 

legal basis for this support is indicated in the FAO Conference resolution 1161 and stated " In the 

administration of the programmes, attention should be paid to assisting in pre-school and school­

feeding" (WFP/WHO/l;NESCO, 1999:28). Besides, according to UN/FAO (1965:1), WFP is 

authorized to freely distribute and provide food for educational institutions (to schoo l aged 

children and adult literacy centers) in accordance with resolution 1993 (xvIII ) of December, 

1963. 

According to Talbot (1994:89) and WFP (2000:13), much ofFAO 's work was relaled to schoo l­

feeding throughout the first decades of its operation and in fact, in cooperation with the 

UNICEF/FAO (1959: 1), which is currently overtaken by the WFP in consultation and co­

operation with FAO, UNESCO, UNICEF, UNDP and WHO between 1963-1972. education 

swallowed up about 26 percent of the WFP supported projects which, however, went down to 

only 17 percent by 2000, WFP (2000:4). Moreover, contrary to other food aid donating agencies, 

WFP's food aid reaches recipient countries with all freight, insurance charges and half local 

transport cost paid by WFP for poor countries Hancock (1997:48). In Ethiopian case too even the 

WFP covers fully the inland freight cost from its sub-hubs to beneticiary schools since 2004/05 

(WFP, 2004/05). 

According to WFP (1990:7) in 1990 of the WFP support to education 58 percent went to suh­

Saharan Africa, 23 percent to Latin America,17 per-cent to the Middle East and North Africa, 

and only 2 percent to South East Asian beneficiary countries. 

23 



According to Miller (I 999: 11) as SFPs are highly visible and can transfer to parents signi ficant 

income, they will always be inherently political. To protect the utilization of the programmes for 

political ends, its aims, information on the programmes, particularly targeting measures and the 

beneficiaries must be made available to the public. 

TO the WFP (1990:2) 80 percent of the WFP support channeled to education was supplied to 

primary schools in the form of meals to children. The remaining 20 percent goes to boarding 

schools, training institutes, adult literacy centers and food-for- work schemes directed to school 

maintenance and construction activities. This food assistance to educa ti on by wrr. acco rding to 

WFP (1990:9) targets three major objectives: 

Facilitating access [0 schools and training institutions by pruviding un inc.:eYllive 

for increased enrolment, more regular attendance, and reduced drop out; To 

promote the effective use of educational programs by strengthening the learning 

capacity of school children through nutritional support; and to improve the 

quality of effectiveness or out reach of schools and training instilutions by 

providing a budgetary supplement. 

As quoted above, the human reso urce development and educat ion has been a priority fo r the 

WFP throughout the four decades of its existence and hence the effect of food aid on education 

with a large budget inves ted and all other effort exerted need to be examinee! . 

Generally seen, SFPs could nalTow the gap between the rich and the poor, especiall y in their 

educational performance and well-being and playa significant ro le in developing naliuns. 

According to Pankhrust (1985 :5) between 1250 and 1280 there were seven famine years In 

Ethiopia and at least four in the 16th century, eight between 1610 andl636 and five more in the 

18th century. It still continued today and according to DPPC News release of 2006, 6.2 million 

people faced hunger and famine. This year again (in 2008) more than 4.6 million people reported 

as facing the same tragedy in the Report delivered to The Ethiopian Parliament on June 26, 2008 . 

The present famine may even be exacerbated by the world wide food crisis fell everyv\hen:. /\s a 

result, Ethiopia remains the largest food aid recipient globally, WFP (2002: 11). 

A lot of research findings undertaken on the impact of food aid on education arrived al diflerent 

conclusions. Findings of a research by FAO (1992:8) on Ethiopia. Sudan. and Burkina Faso 
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showed the underlying conditions II'ke cl' t ' f1 . ff" I ' I' I f' Ima IC lIctuatlOn a ectlng pro( uctl(ln, p<:llp c \vlt 1 e\\ 

assets lack of employment 0 rtu 't' I '" , ppo TIl les, ow level of farm technology, IsolatIOn from major 

markets, poor production and health. 

The effect of food shortage on Ethiopian education can be traced back to the beginning of church 

education. Besides, students had to walk long distances to get the service. As a result of shortage 

of sufficient food to eat, due to insufficient production, frequent drought, and early wake-ups that 

discouraged eating breakfast, most of the students were sufferino from malnutrition and short 
'" 

term hunger that affected their academic performance and health seriously. According to EOC 

(1974: 5-6) these compounded problems contributed in hindering access, effic iency and quality 

in the Ethiopian education system. 

To FAO (1963: 13) the school feeding programme in Ethiopia was established in 1955 s upported 

by UNICEF and managed by the Ministry Of Education. The initial stage programme was 

improving the nutritional status of participant students; provision of supplementary diet for all 

children -whose school attendance was hampered by lack of food; suppl y of food for under­

nourished children; enhance the participation of more girls in schools and improvement of 

dietary habits . 

According to Bergeron (2001 :7), food aid in the form of meals or take rations can effec ti ve ly and 

directly improve the physical and mental capacity of poor children to learn in developing 

countries. Despite its role of attracting children to schoo l and enabling them to altcncl regularly 

the original objective was nutritional and humanitarian and not educational. Schools were taken 

as optimum distribution points. However, according to WFP/WHOfUNESCO (1999: 1 R). the 

wider potential benefits of food aid as a ' development' input was recognized very recently. 

Various studies on the effects of school feeding interventions on educational variables of access, 

attendance, learning capacity, behavioral conditions and other aspects had tried to draw 

conclusions that consolidated the continued justification of investing WFP food aid in this 

programme, WFP/WHOIUNESCO (1999:24). Yet, according to WFP (1990:12), those 

researches were not fully conclusive since an important assessment on behavioral sciences is 

more difficult than that of hard sciences. Especially in education, learning out comes are 

determined by an interplay of many and complex factors like social attitudes, material 
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provisions, quality and commitment of teachers, geographical locations. Hence, it is difficult to 

produce concrete evidence of a lasting educational impact of food aid . 

According to Ahmed and Billon (1994), the evaluation of school feeding programme in Burkina 

Faso found that school canteens were associated with increased school enrollment. r<:gular 

attendance, .consistently lower repeater rates and lower dropout rates in disadvantaged areas and 

higher success rates-on national exams particularly among girls. The evaluation was conducted 

in Bangladesh and Malawi. In Bangladesh, school-based food distribution programme increased 

enrolment by 2 percent against a 2 percent decline in non-feeding schools and a small pilot 

school-feeding programme in Malawi achieved a 5 percent increase in enrolment and up to 36 

percent improvement in attendance compared to non-feeding schools over a 3 months period . 

We can use various methods in detecting the impact of food rations in stimulating enrolment and 

increasing attendance. Some may include measuring enrolment and attendance after the 

introduction of school feeding against the situation before the introduction of the programme; 

measuring enrolment and attendance when a SFP is terminated or interrupted: co mparing 

enrolment and attendance rates of proj~ct-supported and non-proj ect supported schools. Student 

migrations from non-proj ect supported schools to proj ect supported schools according to 

WFP/WHOIUNESCO (1990: 18), implies that food aid works. 

According to Glewwe and Jacob (1994), malnourished children entered school at a later age and 

completed fewer years of school than better nourished children in Ghana. Another study worked 

out by Mock and Leslie (1986) in Nepal -found out that the chance of attending school for 

abnormal nutritional status was 5 percent as opposed to 27 percent for children of normal 

nutritional status. Levinger (1986:33) identified in his research that the sudden interruption ofl8 

years operated School Feeding Programme in Dominican Republic by 1882 resulted in 25 

percent reduction in the number of students; a decrease in grades 5 and 6 enrolment and 

increased dropout rate of girls in the lower grades. Levinger concluded that SFP does make a 

difference in attendance and enrolment provided that its design takes into consideration the 

situation of the environment in which it operates. 

According to research findings of Meyers (1989:6), breakfast prOVISIOn to primary school 

students significantly increased their arithmetic scores and attendance in Jamaica. In USA too, 

low-income children who used to score significantly lower on achievement tests than those from 

26 



high income before the start of th SFP' . . e Improved more than the scores of non-project children 

once they put in the SFP besides their increased attendance as well. 

Bergeron (200 I: 10), also confirmed in his research in India (1984) and Morocco (1993) that food 

is an indispensable tool in stimulating enrolment and attendance regulation and it is more so with 

girls than boys as the girls were marginalized. The paramount importance of SFP in education is 

also confirmed by research findings of Harvard University and was publicized in Washington 

DC.inI998. Accordingly, attendance, concentration on learning. assimilation. better-sco res in 

mathematics, and improved behavior conditions were marked. 

According to WFP (1990: 11-12) food assistance by itself is a budgetary supplement to school 

authorities in promoting access and school operation. In this programme of school feeding using 

community- self -help schemes school buildings could be maintained, drinking water could be 

installed and school sanitation activities could also be carried out. And as a general principle 

using active community participation in availing essential services required for school feeding 

programme operation such as guards, cooks, and kitchen helpers is very important. 

To UNIFAO (1965:6) the 1926-1055 surveys done on school children in UK.USA. and Uganda 

indicate that a 20 percent increase in weight and 10-20 percent increase in height was registered 

by children who got a cup of skim milk a day than those children who did not gel skim milk ill 

the controlled group. According to WFP/WHO/UNESCO (1999:23) in addition to the already 

mentioned direct effects, SF has various secondary benefits like the provision of important 

learning experiences, employment opportunities, stimulation of community participation in 

education, and promoting local purchase of food and non-food commodities. 

School feeding programme is a focused intervention for a short- term until surplus food could be 

produced. For instance, according to WFP (1990: 16) SFPs in Algeria. Cyprus. and the 

Philippines was contracted and finally terminated after the initially set objectives were achieved 

and the economic level of these countries improved. However, in such countries as Ethiopia. 

prevalence of poverty, malnutrition, short-term hunger, lack of concentration in classes, and poor 

academic performances are basic problems of school age children. WFP (2002:5) indicated that 

10 percent of children under five years of age were in acute malnutrition, 52 percc:nt in chronic 

malnutrition and 47 percent were under weight in Ethiopia. 
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According to WFP (1990'16) h I ~ d' .. . . sc 00 lee mg programs are In expansIOn In the last 200 years 
resultin cr in improved enrolment . . .. 

b , Increase attendance, ll1creased physical and ll1tellectual efforts, 

greater concentration on educat' db' . IOn an etter scholastlc results. Hence school feedmg could 

narrow down the gap that exists between the rich and the poor, particularly in their edll~ational 
performance and well being. 

The initial agreement on assistance between the WFP and the Ethiopian Government was started 

in 1968 after relation between the Government of Ethiopia and WFP was began in 1965, plan of 

operation (1999: 1). Accordingly, the government of Ethiopia requested the WFP in assisting 

schools located in food insecurity areas and with poor student attendance through School 

Feeding Programme. After the signing of memorandum of understanding in February 1994, in 

the regions of Oromia, Amhara, Afar, and Tigray School Feeding Programme was launched as a 

pilot test in 40 primary schools plan of operation (1991: 1 0). 

Accordingly, the pilot phase in 1994/95 -1996/97 and the bridging stage In 199711998 were 

accomplished successfully. 

The Ministry of Education (MOE) has been designed as the technical authority responsible for 

the implementation of the CP 10208.0. A national Project Review Committee (N PRC) has been 

convened each year, · and biannual meetings of a National Project Coordinating Committee 

(NPCC) have been organized. The same scheme should have been being replicated on regional 

level through the set up of relevant Regional Project Coordinating Committees (RPCC). 

According to WFP 2003-2006 country programme Mid-Term Evaluation (2005 :24). School 

Feeding Focal Persons have been designated at each decentralized level (Region, Zone, and, 

Woreda) to monitor the activity progress and to compile reports to be sent to the next upper 

level. In each assisted school, a school feeding committee has been established with the school 

director as a chain person, one or more teachers as secretary, one or more students' 

representatives, and at least two parent representatives selected from among the members of the 

local parent/teachers association (PTA). Each committee includes at least two female members. 

The school feeding committee is responsible for all aspects of school feeding activity at the 

individual school level, including supervision of food handling, preparation and serving, 

commodity, storage, hygiene, sanitation, reporting and accounting. 
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As indicated in IRIN (2008:1), the UN World Food Programme (WFP) has been successfully 

running school feeding progra d . mmes aroun the world for years. But 111 Ghana the lead partners 

are the Ghanaian government and the New Partnership for African Development (NEPAD). not 

the international community 0 . . r nongovernmental orgal1lzatlons. Ghana became one of ten 

countries in Africa which included Ethiopia, Kenya, Malawi, Mali. Mozambique. Ni geria. 

Senegal and Zambia selected by NEPAD to implement domestically-run school feeding 

programmes on a pilot basis. The next year the programme started in earnest with the goals o f 

reducing hunger and malnutrition, and increasing school enrolment, attendance and retention as 

well as boosting domestic food production. School attendance has increased, but an independent 

audit recently revealed that the programme is mired in corruption 

An independent school feeding monitoring report released by a local non-governmental 

organization, the Social Enterprise Development Foundat ion of West Ali'ita (SEN D 

Foundation) on 27 May 2008, said that enrolment in 14 selected schoo ls nation wide increased 

21 percent between the 2005/06 and 2006/07 academic years IRIN ( 12 June2008: I). 

The programme has however run into difficulties, main ly fi nancial and corruption-related. An 

audit commissioned by the Dutch Government and undertaken earli er this year by the 

international accountancy fi rm pri ce Water House Coopers, fo und that after two years of 

implementation there was "widespread corruption" at the programme secretariat. Among other 

things the report cites the award of contracts to non-existent companies , the disappearance of 

funds allocated to programme management, and the deliberate purchase of unwholesome but 

cheaper ingredients. The audit ' s results were corroborated by the SEND foundation, which 

further asserted that 58 percent of districts involved "did not use laid-down proc urC: llll'nt 

procedures" when awarding contracts for the programme (lRIN; 2008: 1-2). 

According to mid-term evaluation of WFP (2005 :72), between ESDPI and ESDPlll dO l:ul11cllt. 

an important improvement has been in the official recognition of the role of school feeding in 

helping achieve the government's national education sector objectives. In the most recent draft 

version of ESDPIIl, school feeding is not only mentioned as a strategy for improving access but. 

through its CHILD component, is considered to be a helpful approach: "CHILD is a tool that will 

enhance the capacity of communities at the local level, addressing a range of issues to improve 
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the quality of education, and turning schools ['nto I f a ocal center 0 development for the 
community. 

Studies have revealed the import f d fi . . . ance 0 e mmg the school feedmg phase-out strategIes from 

inception as well as emphasizing tl I f h' " . 1e ro e 0 t e commumty and parent-teacher aSSOCIatIOns 111 

the phase out. Successful school +: d'· . Lee mg programs reqlllre good local management , with both 

Government and community ownershl'p Wh'l . .. I fi 'd ' o . I e government support IS cntlca . or provl mg 

institutional support to the activity, a commitment from the community. in particul ar from 

parents, is also essential. School feeding programmes that incorporate some form of parental or 

community contribution, whether it be in cash or in-kind payment (e.g., through donated food or 

labor), tend to be the strongest programmes in the post-WFP ass isted period (W FP, Mid-Term 

Evaluation; 2005:73). 

The annual report of WFP (2004) states that: 

Food at school helps to offse t the opp ortunity cost of sending children 10 school. 

increases concentration and provides short-term nUiritiona/ benefits. However. 

p erhaps its most Significant legacy will be in the long lerm impacls il has on 

Ethiopia's development-the jiJ{ure leaders, school refo rmer.\". entreprenellrs amI {( 

host of others 'will learn valuable transferable skills and how fO apply Ihem. the)' 

will learn the importance of literacy, numeracy, hygiene and health They will 

learn how to learn a truly life long skill. 

According to WFP(l996 :4), with the participation of UNESCO a WFP management review 

cum-per appraisal mission proved the success of the pilot test and a further expansion of the 

programme was proposed after which a further appraisal mission that also involved UNESCO 

and WHO confirmed the findings of the previous mission and recommended further expansion 

of the programme in 1997. Following the approval of the achievement of the set objectives of the 

programme by the two successive appraisal missions the Executive Board of WFP has approved 

the request of the government of Ethiopia and the final agreement was signed between Ethiopia 

and WFP on 2, December 1998. This enabled the further expansion and continuation of the 

previous pilot activities according to plan of operation (1995 : 15). 

As indicated in MOE/WFP #2 (2004: I), for sustaining the School Feeding Programme m , 
Ethiopia an integral part of the school feeding programme called "Child in Local Development"' 

30 



(CHILD) is designed and being implemented by the Ministry of Education and WFP with an aim 

of integrating children and thel' d' I' Some of the r nee s 111 t le commul1lty development process. 
major objectives of CHILD include: 

1 .Initiating a local level planning process and linking school feeding activities with 

community development activities. 

2 Providing information and stimulating ideas on activities relevant to quality service 

delivery. 

3 Building the capacity of Parent-Teacher Association CPT A) and Education and Training 

Management Boards to implement effective and prac tical activities at schoo l k vd and. 

4 To increase the effectiveness of school feeding programme and sustain the long-term 

benefits of the programme through community ownership of education. 

School feeding programs were introduced to the developed and developing countries under 

different socio-economic contexts that affect the sustainability and sllccess level of the 

programme. According to UNIFAO (1 965: 11) and WFP/WHO/UNESCO (1999:11 ) school 

feeding programs were introduced in Europe and the USA at a time of rapid socio-economic 

development where as in the case of most of the developing world the programs were introduced 

in the contexts of managerial low capacity and resource scarcity. Therefore. the nature of 

managing the over all operations of SFPs in developing countries needs a different approach . 

Problems of developing countries such as scarcity of resources and the inability to li se the scarce 

and available resources effectively and efficiently with the help of modern sys tems of p! anning 

and management should be solved. 

According to WFP(2002:13) , in the implementation of the school feeding programme in Ethiopia 

the major challenges observed were financial problems, inability to assign full-time personnel at 

all levels by the government, delay offood delivery, absence of store hOllse at school ; delivery of 

expired food items, very weak evaluation mechanisms, lack of coordinated movement between 

WFP and regions; delayed and incomprehensive report, inefficiency of the school feeding 

committees lack of sufficient training for all concerned parties, and scarcity of non-food items. , 

According to 2003-2006 WFP, Ethiopia Country Programme Mid-Term-Evaluation (2005:110-

Ill) recommendation 5 says that: 
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i) school feeding ha d d ' . s a emonstrale posilive effect on school (lccess 
(increase in enrolment d d . . an atten ance, and drop- oul decrease); that Ii) 

WFP SUpporl 10 primary education is relatively limiled in scupt: when 

compared to needs (the primwy education enrolment in 200310-1 has 

reached 9.54 million students where as only some 500.0UO siudents 

benefited thaI year ji-om WFP food aid through school feeding); and thaI 

iii) efforts are still needed to help Ethiopia in reaching its Millennium 

Development Goal relating to universal primmy education( in 2003104 

the gross enrolment ratio was 68.4), the next WFP cOllnliy Programme 

should at least maintain the present level and rhythm of increase of 

assistance to education through school feeding. If assured levels of 

additional resources were to be made available. the programme could be 

scaled up. 

The possibility of providing assistance to Alternative Basic Education and Non-Formal 

Education should be investi gated as a means for supporting the achievement of basic ed ucation 

for in Ethiopia is also recommendation 6 of this review report (2005: Ill ). However, contrary to 

the recommendations made for scaling up the SUppOlt the WFP and CO made it clear that FFE 

beneficiaries were reduced by about 50% due to budget constraint. As a result the share of 

Oromia is 24% (88,490) WFP-Bi-Annual Review Meeting Report (2006). 

According to WFP six month performance report-July-December (2006), very late starting and 

late finishing of food delivery and hence late start of feeding students. misappropriation and 

embezzlement of food items were the bigger problems. The report also criticizes the inadequate 

follow up once the responsibility of transportation is given to the transporter. 

Recent implementation review undertaken jointly by Oromia Education Bureau and the WFP 

between April 9-23, 2008 also identified most of the implementation problems listed above 

(CHILD/FFE program implementation Review (2008:2-3). Accordingly, some of the problems 

identified include late start of feeding in the visited sampled schools, food wastage due to carry 

over, difficulty of tracking the malpractices such as theft and loss/damage of food during 

transportation, mismatch of allocated food with the number of students, inadequate food 
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handling and management at sch l " . . 
00, poor programme ImplementatIOn, mefficlent use of 

resources, and late detection of mal t' d'" .. . prac Ices, un erutIhzatlOn of CRC supervisors are IdentIfied. 

According to FAO (1958:9), school feeding planning should take into account things like the diet 

of the child and therefore the fI d' . , ee mg programme should be deSigned to supplement the 

important nutrients deficient in the home diet so that the food the child gets at school and home 

will supply him a nutritionally sat's'"' t d' I-[ I . . . 
I lac ory let. ence, t 1e provIsIon or suppkl1lcnlary dlct 

should be the major focus of the programme since improvement of the diet can help to improve 

the student's educational performance. 

As mentioned in CHILD Advocacy and Resource mobilization strategy of WFP (2006:5) , the 

idea at the center of School Feeding is that every child should have access to food while they are 

at school. Food is essential to growth and learning, and education is essential to achieving food 

security and poverty reduction in the future. 

2.4. School Feeding Programme Implementation and Its Challenges in 

Oromia 

Oromia region covers about 32% of Ethiopi a's tOlal area. Admin istrat ivelv. Oromia is divided 

into 17 zones, 12 urban administrations and 300 woredas and 6500 kebeles. As per the 

decentralization system authority and responsibility have been devolved to lower (Woreda) level 

since 2002 so as to accelerate the socio-economic and political development of the region 

according to Oromia Regional State Perspective Plan For UPE 2005/06-2017/18 (2005:-2-3). 

The practicing of school feeding programmes have been undergoing in Oromia Regional State 

since the pilot testing phase performed back in 1994. The SFP is by now in its 14115 years. 

According to Regional Education Bureau Report of 2005/06 and 2006/07 field reports significant 

achievements have been registered since School Feeding Programme Intervention in some of the 

regional zones, woredas and primary schools. Almost all the beneficiary areas are located in 

relatively low enrolment; high drop out; educationally poor performing; weak family resource 

base and over all low achievers. For instance, in Wadera Woreda of Guji Zone (A pastoral zone 

in the region) in the few existing primary schools which were almost male dominating schools, 

where one used to find only 2-3 girls among 100-200 pupils 3 years ago. nowadays some of 

these schools have become either female dominated or schools where almost about equal number 
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of male and female students are being served. People ordinarily talk of this amazing achievement 

as if scored only and due to the School Feeding intervention, particularly due to the role ' Girl's 

Initiative Oil' an element of School Feeding Programme exercised in pastoral areas. 

However, this requires carefuf study and analysis in order to pinpoint the underlying real 

factor/s; and so far, no systematic study has been done on this particular issue and locality. 

Moreover, in another partially pastoral zone named Bale, two years ago an interesting 

achievement was observed. Students from two neighboring primary schools who took grade 8 

regional examination scored a highly variable grade where almost all students in SFP schools 

scored higher grades while those non-feedina neiohboring school students could not and evcn '" '" ~ 
some failed to pass that examination. Similarly, whether this remarkable student performance 

gap was due to the SFP intervention or due to some other factors needs careful study and 

research findings . According to the regional statistical bulletin to be published yet (2007:5) there 

were about 4,891,413 primary students in fonnal schools excluding ABE, and of this figure only 

about 92,000 students are accommodated in the School Feeding Programme. 

With all its advantages the School Feeding Programme Implementation has its o""n challenges. 

According to Joint OromialWFP School level CHILD/FFE Implementation Review (9-23 

April,2008:2-3), the major challenges include: late food delivery to schools and late star1 of 

feeding; food theft, spoilage and wastage; in adequate handl ing; trained staff turn over. 

inaccurate and inadequate reporting, contraction of donor support. mismatch of the demand and 

the available support. The Joint Review team also recommended the need to strengthen schools 

and Parent-Teachers-Association 'PTA' relationship and using PTA more of for supervision 

purpose. Besides, partnership with NGOs working on water resource is also recommended. 

The children in Local Development (CHILD) project is a planning tool that has been created and 

implemented by the Ministry of Education and WFP initiated in School Feeding schools and 

involves the entire community. In Oromiya Region beginning in Doba Woreda in 2004, it has 

expanded to such wored as Teltale, Yeya- Gulale, Meda Welabu and Dere in Borena, North 

Shewa and Bale Zones of the region, WFP Circular Letter (2006: 1). 
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CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

For effective accomplishment of the study the following research design and methodology were 

employed: 

3.1 Research Method 

As stated earlier the study focused on the current practices and problems of school feeding 

project implementation in primary schools of Oromia Regional State. To this end a descriptive 

survey method was employed on the assumption that such type of method enables us to gather a 

large variety of data related to the subject under consideration. 

3.2 Sources of Data 

To collect relevant data for the accomplishment of the study the following sources of data were 

used. 

a) Primary Sources 

• School Feeding fo cal persons of WFP, REB, Zones and Woredas in the region 

• The beneficiary primary school directors and teachers 

• Parents of the beneficiary students 

• The beneficiary students 

• The food preparation staff at schools 

• Personal observation of the sites 

The above sources of data are directly involved in the implementation and utilization of School 

Feeding Project. 

b) Secondary Sources 

The School Feeding reports, the Education Statistics Annual Abstracts of Oromia Regional 

Ed . B MOE nd WFP and literatures are used to analyze the relevance, and lIcatlOn ureau, , a 

comprehensiveness of the School Feeding Project. 
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3.3 Sample of Population and Sampling Technique 

Oromia Regional State has 17 zones of which 7 have school feeding projects in 29 woredas and 

217 primary schools. For the purposes of this study the woredas were categorized into two strata 

based on geographical conditions. To make the sample a good representatative of the region 

from the remote parts of the region 7 woredas and from medium 6 woredas were selected on the 

basis of random sampling technique by using lottery methods because they have common 

characteristics. Accordingly, Moyale, Rayitu, TelteIle, Dere Arero Sewena, and Leben are from 

remote areas while, from the middle and from central Fantale Darolebu, Doba, Miyo, Mieso and 

Fadis, were selected. A total of 13 woeredas (44.43%) were included in the sample. With regard 

to school feeding primary schools, out of 146 primary schools in the sample woredas 65 schools 

(44.52%) of the primary schools in the sample woredas were selected on the basis of simple 

l"andom sampling technique using lottery method. Accordingly, sample woredas, sample primary 

schools to be included in the study are summarized as foll ows. 

Table 3.1: Sample Woredas and School Feeding Primary 

No. Sample wOl"cdns No" of feeding schools in the No. of prima.·), feeding 
sample wOl"cdas schools chosen 

1 Dere 7 5 

2 Arero 16 5 I 

3 Fadis 7 5 

4 Sawwena 9 5 

5 Miyo 1 1 5 

6 Leban 21 5 

7 DeroLebu 16 5 

8 Doba 10 5 

9 Fantale 6 5 

10 Rayitu 14 5 

1 1 Moyale 6 5 

12 Mieso 8 5 

13 Teltelle 15 5 

J 146 65 Total 

Source; WFP (2008/9) 
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Table 3.2: Sample Areas, Sample Respondents and Their Proportion 

Sample Areas Experts Directors Teachers Students Parents 
sample Sample Sample Sample sample 

Pop N % Pop N % Pop N % Pop N % Pop N % 
Feed ing primary 65 65 100 390 80 20.51 750 75 10 500 75 15 
schools 

Feeding woredas 15 15 100 

Feeding zones 7 7 100 I 
.- .-

WFP country, 20 12 60 
I 

Adama and Dire 

Dawa experts , 

REB Focal 1 I 100 

Total 43 35 81.39 65 65 100 390 80 20.51 750 75 10 :;00 75 I ~ , 

Source: WFP (2008/09) 

Table 3.3: Sample WOl"edas, Geographical Location and Feeding Schools 

No Sample Woredas Geogra phical Selected Feeding Schools 

Location 

I Moyale Remote Mudhi Ambo, Arga ne, Renbi, mado and sc nbllte 
----

2 Rayitu Remote Fi ncho, Redicha I fa, Hara Adi, Ano le, Bokole, Wlichiro 

3 Teltelle Remote Didalencha, Brender, f-Iorbale, Ylilcha and sarit 

4 Dere Remote Fullo Romso. Hododi . Didibe. Megado and Go lolcha 
-- _. 

5 Arero Remote Meder, kaka lo, obillo, Diri and Atora 

6 Sawwena Remote Adeli, kesho Dembel, Keta Debi , Chopi and sheku 

7 Leben Remote Adesa koratte, Debanno, Germedu, melka (jubba and Miesso I 
Darole 

8 Darolebu Medium Kurfa wacu, Haroresa kile, Fugug, Diba and merdida 

9 Doba Medium Misrachinfa , Ibsa Batte, Bilisuma, Madara and Biyyo Jennata 

10 Mio Medium Chalice, chertorura, Dukale, Gorile, and Hida Babo 

11 Fantale Medium Kobo, Falefitedy, Gidara, Golaa and Dire sadden 

12 Mieso Medium Chaco lie, fugna Asso, haromaro Deyma, Husemandara and Dibala 
-- - -- -I 

13 Fadis Medium Aneni, Kura Bobbasa, Rizki, I:kreda anu ~,J<t l3ur.L 
I 

Source: WFP (2008/9 
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Based on this, for convenience and reasonable representation, a total of 360 (20 .59%) 

respondents (from a total of 1748 populations) were taken as samples. Sample respondents , 

sampling techniques employed and the corresponding reasons to employ the teclmiques are 

summarized below. 

WFP country and Adama Sub-offices, REB, Zonal Education Oftices, Woreda Education 

Offices, school feeding schools were used as sample area from which to select representation of 

experts, officials, school feeding committee members , parents. student and teachers ror th e stud y. 

Different sampling techniques were employed to get reasonable representatives of each of the 

sample areas/populations. 

Table 3.4: Sample Respondents, Sampling Techniques Employed and the Corresponding 

Reasons to use each of the Technique 

No. Samples Sampling Reason 
technique 
employed 

I Teachers and directors Simple random • To give equal chance to all the teachers to be se lected 
sampling • To act manaaeab le number of respondents for the <> b 

study 
2 Parents of the Avai labil ity and 

----, 
• To get manageable nUll1ber o /" r~ , pOll lkll( S I h ~ 1 1 can , 

beneficiary students purposive read and write 

I • Better information is expected to be obtained from 
these respondents because of their closer re l ~llio n (0 , 
the problem 

3 Focal persons Availability and • Their number is manageable for the study 
purposive • Better first hand information is obtained by virtue of 

their position and relation to the issue 

4 WEO focal persons Availability • Their number is manageable for the study and better 
information is expected from them 

5 REB focal purposive • Their number is manageable 
• The focal person is expected to have relevant 

in fo rm ation ill thi , ar.:a b, \ in uL <l (' thLi r clL»LnC'<;' 1(1 

this issue. 

6 Food preparation staff A vailability and • Their number is manageable 

purposive They are expected to have relevant information ill this 
area by virtue of their C I OS': Il ~" 10 (hi, i"uc. 

I 

38 



3.4 Data Collection Instruments and Procedure 

Before the development of the tools the researcher approached and made extensive informal 

discussion with 15 WFP senior experts on the objectives and the status of the school feeding 

itnplementation to get the real picture and then made related theoretical and empirical literature 

review. Two instruments- questionnaire (to be filled out by teachers, directors, focal persons, 

parents & students) and unstructured interview guide (to be responded by WFP. RfR officials 

and food preparation staff) were employed for data collection. Close-ended items were included 

in the questionnaire to gather relevant information from the directors, teachers, focal persons, 

parents and the students. The questiOimaire incorporated issues that are related to personal 

characteristics, purposes, management, planning attitudes monitoring and evaluation, objective 

achievement, major outcomes and hindering factors in the implementation of the school feeding 

projects in primary schools. A total of 106 items were presented in the questionnaire. The 

questions were presented in a mUltiple choice and Likert Scale form. 

The questionnaires were administered to each of the respondents in person and instructions were 

defined clearly to the respondents before they started filling out the questionnaire. Among 360 

questionnaire that were distributed to the respondents. 330 (91 .67%) were returned. Thi s W :lS 

found to be sufficient to draw conclusions from the findings . 

Unstructured interview guide of five questions was also designed and conducted to gather data 

from sample Woredas Education Offices officials and Zonal Education Oftice experts. The 

interview guide consisted of five major questions. The questions were mainly concerned about 

the purposes/importance, major outcomes observed, the current financial, material, managerial, 

technical and professional capacities of the feeding primary schools, major problems ffactors that 

hinder the implementation of school feeding programme, and the measures that should be taken 

to alleviate the problems. 

To determine the validity and reliability of the questionnaire, a pilot test was conducted. For the 

determination of the validity of the instrument, six experienced experts in the WFP amI RE8 

who have worked on the area for relatively longer years, judged the questionnaire for its content 
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validity (quality that enables it to measure what it is supposed to measure). f1 as<.:d on the 

feedback of the judges, the instrument was farther refined before it was distributed to 

respondents. Accordingly, difficult terms were modified, irrelevant items were taken out, missed 

relevant questions and options were added. To establish the reliability of the qucsti onnair<.: . th<.: 

filled questionnaires were collected back from 20 respondents (6 directors, 6 teachers, 6WFP 

experts, and 2 REB and zone focal persons) and the reliability of the data was checked through 

split-half methodology. Reliability test calculation was done by applying the Spearman brown 

prophecy formula to correct the problem of lower correlation that may arise from the deduction 

in size of items. The correlation between the two-halves was calculated. Accordingly, the 

reliability estimate for the pilot-test was found to be 0.87 Statistical literatures show that the 

more reliability test is nearer to I (one) the more the instrument is reliable and vice versa. Thus, 

the calculated estimate of the reliability test showed that the ques tionnaire was reliable (had 

internal consistency). After the instrument was checked for its validity and reliability, the 

structured questionnaires were di stributed to 360 respondents. Among these respo ndent 330 

respondents returned the completely fill ed out questionnaires . Since this is 9 1.67% of the total 

respondents it is assumed to be suffi cient to draw conclusion for the study. Unstructured 

interview was also conducted to collect the required information from offic ial heads of 13 

sample Woredas and 7 Zonal Education Office experts. In this case, among the 20 in tended 

respondents, 16 or 80% responded to the interview. 

3.5 Methods of Data Analysis 

The respondents were grouped into five categories (experts, Directors. teac hers. parents. and 

students) and their respondents were tallied, counted and computed by applying percentage to 

see relative proportions. A non- parametric statistical test (ch1- square) was also applied to find 

out the relationship between opinions and positions of the respondents, or to see if the opiniuns 

of the respondent groups were affected by their respective positions/ work responsibilities. Chi­

square test was found to be appropriate because the data were analyzed by narration. Based on 

the data analyzed, interpretations and conclusions were made. Different statistical tools were 

I d I d !'nterpret the data collected based on the basic questions of the study. emp oye to ana yze an 

Accordingly the basic questions of the study, the statistical tools employed to analyze the data 

. mmarized in Table 3.6 below and the correspondmg reasons are su 
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Table 3.5: Basic Questions, Statistical Tools Employed and the Corresponding Reasons 

Basic Questions Statistical Reasons 
tools 

employed 
Are the courses followed in Chi-square To see if the opinions of respondents 
launching the SFP appropriate? towards the extent to which the siarting 

of the SFP were affected by their 
res{:lect ive pos iti ons I 

What are the major problems in Percentage To determine their frequency counts and 
implementing the school feeding to see relative standing/positions 
programme? 
To what extent the SFP has brought Percentage To determine their frequency COLlnts to 
about positive changes in and mean see relative standing/positions 

a) Enrollment scores 
b) Academic performance I 
c) Dropout I 
d) Repetition and 
e) Absenteeism of the students? 

Is there a signifi cant relationship Chi-square To see if the opinions of respondents 
among the attitudes of parent, towards the extent to which the attitudes 
directors and focal persons regarding of various partners were affected by 
SFP practices? their respective positions 
What attitudes do teachers have Mean scores To see relative standing/positi ons 
towards the SFP? among and within cells. i 

To what extent the SFP intervention To determine their frequency co lints to 
affected the beneficiaries in their see relative standing/positions 
academic achievement? I 

Has the SFP achieved its objectives? Percentage To determine their frequency counts 

i To see relative standing or positions 
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CHAPTER FOUR 

4. PRESENTATION AND ANALYSIS OF THE DATA 

This chapter deals with presentatio d I' n an ana YSIS of the data that are obtained from the sample 

population using questionnaires, interviews, checklists, personal observation and document 

content analysis. It is organized into nine major parts: 

4.1: Deals with the profile of the sample respondents ' interviews of their sex, age, work 

experience and educational qualification. 

4.2: Presents and analysis the process followed in starting the project 

4.3: Reasons for Low Enrollment and Student Attrition 

4.4: Presents school feeding programme contributions. 

4.5: Deals with and probes deeply into the analys is of teachers' att itudes separately ancl the 

attitudes of parents, directors and focal persons towards the school feeding program and. 

4.6: Discusses the status and management of school feeding faci lities. 

4.7: Roles of the various partners in the project. 

4.8: The major implementation problems. 

4.9: School Feeding Program objective attainn1ent and possibl e solutions for implementation 

problems. 

4.1. Characteristics of the Respondents 

In an attempt to diversify the sampling of the study different categories of respondents/ 

educational and world food programme officials, and focal persons working at regional. zonal 

and woreda echelons, school principals, teachers, as well as the beneficiary students and parents 

of primary school/feeding schools/ were included in this study. The respondents were 

considered as pertinent and dependable source of information due to their positions and the 

responsibilities vested on them in the school feeding project implementation. 

About 360 questionnaires were distributed to woreda and zonal focal persons, school principals, 

teachers, students and parents out of which 330 copies (91.67%) were properly filled and 
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returned. In this group 80 (26.67%) were teachers and 75 (25%) were students, where as 65 

(21.67%) directors, 35 (11.67%) focal persons, and 75(25%) parents were included as they were 

indirect beneficiaries. In addition, the data and information collected through interviews, 

checklists, direct observation of sample schools were primary sources. Finall y. information 

obtained from the analysis of various WFP, regional education bureau documents were also used 

to enrich the conclusions of the study. For the sake of statistical convenience two of the regional 

world food program and education bureau officials were categorized with the focal persons l)r 

experts at zonal and woreda levels. 

The general characteristics of respondents are shown in figures 4.1-4.4 below. ThroughouL Lh..: 

study comparing of the two to three means, independent chi-square (X2) and t tests, and 

interpretations were made for all point scale measurements based upon the following mean score 

ranges 

1: Agree = 3.50 -4.49 ::::: 4 4. Good = 3 

2. Disagree = 1.50 - 2.49 ::::: 2 5. fair = 2 

3. Neutral = 2.50 -3.49::::: 3 6. poor = 1 

4.1.1. Sex Profile of Respondents 

As can be seen from figure 4.1 below, in all the five respondent categories but in the case of the 

students, teachers, and parents, the number of male respondents was greater than thaL or Lh..: 

females probably due to females' unavailability in many positions, in this case as focal persons 

and principals of primary schools. 
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Fig 4.1 Graphical Representation for Sex Profile of Respondents 

4.1.2. Age Distribution of Respondents 

With reference to age of the respondents, the largest proportion of respondents, that is 44 (55%) 

of the teachers, 40 (61.54%) of school principals and 23 (65.71%) of school feeding focal 

persons are in the age category of 26-30 years, while 35 (46.67%) of the parents are in the age 

category of 31-35 years and 45 (60%) of the students are in the age category of 11-15 years of 

ages. 
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Figure 4.2 Graphical Representations for Age Distribution of Respondents 

4.1.3 Educational Qualification Profile of Respondents 

C 5-10 

• 11-15 
o 16-20 

o 21-25 

• 26-30 
C 31-35 

• 36-40 
o 41-45 

• 46-50 
11 51 and above 

55 (68.75%), 45 (69%), and 25 (71%) of teachers, principals and woreda focal persons were 

diploma holders, 25 (31.25%) of the teachers were certificate holders respectively. On the other 

hand, 40 (53.3%) of the parents and, 25 (71.43%) FPS members were literate and 45 (60%) of 

the students were in grade level 5-8 and 30 (40%) were grade level 1-4. Diploma holders 

represents the majority, 135 (69.44%) of the total respondent and followed by certificate level 

which was 25 (31.25%) of the respondent teachers. Besides, 6.25% of the teachers, 15.38% of 

the principals and 28.57% of the focal experts were first degree holders, respectively. Th~e were 

no principals and focal persons with certificates educational qualification level. All the focal 

persons were with first degree qualification but two focal of WFP sub-offices who were masters 

degree holders. 
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Respondents Distribution by Qualification 

Certificate BA/BSc 

o Teachers (N = 80) 

• Principals (N = 65) 

o Focal persons 

Fig. 4.3. Graphic Representation for Educational Qualification Profile of Respondents 

4.1.4. Respondents Work Experience Profile 

With regards to work experiences, the respondents were asked to categorize their responses into 

two: experiences in their current position and in other positions in general , significant number of 

respondents 30 (46.92%) of principals and 19 (54%) focal were identified as having 4-6 years of 

services in their current position. 

Besides, 46 (58%) of the teachers were identified as having 4-6 years of experiences and 6 

(17.14%) of the focal, 6 (9.2%) of the principals and 3 (3 .75%) of the teachers were found to 

have 10 and more years of experiences in their current positions. From this it can be deduced that 

since the majority of teachers, principals and focal persons have sufficient experiences in their 

position, they were familiar with the practices, and activities of school feeding implementation 

practices, and may provide dependable data for this study. 

Concerning the experiences, the respondents have in positions other than their current position 

45%, 28.86% of the principals and focal persons have served I -3 years in other positions of the 

sector. Generally, the respondents can be identified as experienced civil servants. The personal 

characteristic analysis indicates that, even though public sectors at school level are the major 

centers for government services to satisfy the citizen's basic right of education at the grass root 
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level, they were not well furnished w 'th th . .. 
I e necessary facIlItIes and empowered managing 

capacities so as to shoulder the bulk of t' " 
ac IVltles and responsibilities. This is a clear indication of 

the need for fulfilling basic facilities and bT a I Ity to enable feeding schools and the public servants 
in the sector discharge their respon 'bTf d I' . Sl I lIes, elver qualIty services and implement ESDPs 
effectively at primary school level. 

Distribution by Service Years 

(N = 80) Teachers (N =65) Principals (N = 35) Focal 

01-3 years 

• 7-9 years 

o 4-6 years 

D 10 and above 

• Total 

Fig. 4.4: Graphic Representation for Work Experience of Respondents 

4.2 Presentations and Analysis of the Process Followed in Starting 

the Project 

The school feeding program as the strategy of promoting universalizing primary education 

passed through various stages such as pilot testing, feasibility study, site selection based on the 

set criteria. To see the courses followed in establishment and function of the program in the 

region issues related to the project formation were categorized and treated by sample 

respondents. 
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Table 4.1: Percentage and Ch' I-square D' t'b . • IS n utlOn on Tabulation of Responses on How the 
Project Started 

No How the Project Started 
Respondents Categories Df*J x- I CV'~ 

Teachers( N 80) Directors (N 65) 
The one who selected school sites : I N % N % 4 16.28 9.488 
WFP 

25 31.25 15 23.1 
DPPC 13 16.25 12 18.46 
REB 15 18.75 75 :l8.-\6 
WEO 

1 , 
I 22 27.5 10 15 .38 

1 

Don't know I 5 6.25 3 4.62 
2 Whether there was selection criteria: 2 16.27 5.99 1 

There was 45 56.25 49 75.38 
No criteria 6 7.5 II 16.92 

Don't know 29 36.25 5 7.69 

3 The selection criteria used were: 3 16.27 7.815 

Low primary enrollment 30 37.5 25 38.46 

Accessibility 10 12.5 7 10.77 

Food in security 27 33.75 28 43 .10 

Community commitment 13 16.25 5 7.69 

4 The selection made was: 2 16.26 

1
69.23 

5.991 

Right selection 47 58.75 

--I 
I 

I 45 1 

Partially right 
! I 

25 3 1.25 15 23 . 1 

Wrong 8 10 5 7.69 

5 Need assessment was: 3 16.24 7.8 1 'i 
I 

Made 35 43 .75 40 61.54 

Partially made 30 37.5 17 26. 15 

Not done 5 6.25 4 6.15 

Don't know 10 12.5 4 6. 15 

rl x - chi-square value calculated 
df=:, degre~ of fre'edom cy ~ Critical value significance at a =0.5 

In the first item of table 4.1, planning and management issues in the project inception were cross 

tabulated with respondents' (teachers' and directors') perception as to the organization that made 

the selection to see if there was a relationship between the two . As indica ted ill the: tabil:. the 

computed X2 value exceeded the critical value at a= 0.05 significance level which indicated that 

there is a significant relationship between the respondents' position in the organization 
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(education sector) and their perception towards planning and l1u1I1agcll1t:nl isslIL's in SChUlll 

feeding programme. Moreover, for items 2, 3, 4 and 5 too, the computed Xl value exceeded the 

critical value at 0.05 significance level showing significant relationships among the variables 

regarding the existence and use of school site selection criteria, on the use of cri teria, on the 

rightness of selection done and need assessment issues. As clearly seen from the table , for all the 

items there were statistically established significant relationship between the variables. 

According to Regional Education Bureau Report of 2005/06 and 2006/07 field repOlis almost all 

the beneficiary areas are located in relatively low enrollment, high drop out, educationally poor 

performing, and weak family resource base and over all low achievers. From this we can infer 

that the selection criteria used and the selection undertaken were all proper. 

4.3 Reasons for Low Enrollment and Student Attrition 

As discussed earlier in Chapter 2 of this study, overcoming challenges of hunger, schoel home 

distance, negative attitude of parents towards education, labor demand parti cular! ) Ihm or {(:l1lak 

children at home, cultural barriers, shortage of school facilities, fear of out laws is tantamount to 

full empowerment of learning children form all walks of life. Below, issues related to different 

aspects of causes of attrition and low enrollment of children were categorized and treated. The 

degree and major causes for challenges may differ from region to region. Tables 4.2 and 4.3 

below display the school statistics in tIle sampled schools regarding the levels of the challenges 

and the causes of these challenges. 

Table 4.2: Percentage and Mean Score Distribution on Enrollment, Attrition and Aca demic 

Achievements of SFP Schools 

No Enrollment, Attrition and Respondents N (65) school principals 

Academic Achievements of Degree of the problems 
,.----_. --- - -- - , 

SFP schools High Medium Lu" X' 2 

N % N % N % 

A Enrollment 10 15.4 25 38.5 30 46.2 1.7 

B Absenteeism 15 23.1 30 46.2 2U 3U.M 1.9 

C Drop out II 16.9 27 41.5 27 41.5 1.8 

D Repetition 8 12.3 21 30.8 35 44.6 1.6 

e Academic Results 5 7.7 25 38.5 35 53.8 1.5 

,'2 _ Hicrh x - Mean Score Across the Cells, <:> 3, Medium 2, Low J 
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As can be seen from the table 4.2, sampled school directors were asked to rate the extent of the 
problems of enrollment absente' d .. 

, elsm, ropout, repetitIOn and academic results in their respecti ve 
schools. Accordingly absent . '. . 

, eelsm was IdentIfied as a major problem by 13 (20%) of the 
respondents and seconded by d t II ( 6 9 . . 

ropoll 1 . %) of the respondents \·v hil~ l: IlW11l11::1l1 \ 'v(lS 

identified as medium problem b 25 (38 0/) . . 
Y .5 / 0 of the respondents each ancl rl:pelllion was 

identified as a medium problem by 21 (30.8%) of the respondent directors as well. 

Consequently, provided the ranks for the responses as: High = 3, Medium = 2 and low I , lhl: 

mean rank of the responses could show the degree of the problems openly. Accordingly, the 

mean rank of the responses for absenteeism was calculated to be 1.9 which indicated that 

absenteeism of the students was the major problem of the schools. 

Besides, dropout of the students, with the mean rank of 1.8, was distinguished as the second 

major problem of the schools. The problems of enrollment and repetition with the mean rank of 

1.7 and 1.6 were ranked as the third and fourth in the category of size of the problems, 

respectively. The mean rank of academic results. 1.5 , was rated as a 10\.\ IeVl:1 prllbk ll1 1'01' llll: 

schools. Tesfaye Naizgy (2006:42) also indicated in hi s research on Ti gray Region SC hOlll 

feeding primary schools that repetition, dropouts and absenteeism were the first, second and third 

major problems that contributed to low enrollment ancl attrition of the slLlckn ls. \Vl: C~l11 (kd uc (" 

from this analysis that except for absentee ism and some how dropout and enro llment issues 

others like academic results and repetition were identified as relatively minor school problems. 

In addition, EOCC (1974: 5-6) ... as a result of shortage of sufficient food to eat, due to 

insufficient production, frequent drought, and early wake-ups that discouraged eating breakfast, 

most of the students were suffering from malnutrition and short-term hunger that affected their 

academic performance and health seriously. This implies that school feeding intervention has 

improved academic results thereby reducing repetition of the students in the beneficiary schools. 

Probably, the expansion of the program may serve as a catalyst in mitigating lhe aC:ldel1li c 

performance problems and excessive wastages due to repetition. Even dropoul, the olher source 

of wastage, and absenteeism were found relatively low among feeding schools when compared 

with the non-feeding neighboring schools as observed from interviews and document analysis 

done at woreda and zonal levels. The major causes for the problems discussed above are treated 

in the following table: 
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Table 4.3: Mean Distribution R esponses on the Causes of Low Enrollment and Student 
Attrition 

No Causes of Low Respondents (N 
Enrollment and 

65) school Teachers N = 80 
! Crand 

Attrition 
principals :x' 

1"lTl<!icr 2'u majo 3" 3"illlc1jCf I" 2'" Mea II 
cause cause lnajcr X"2 m-yor Illajcr cm&: 

cause cause cmre 
No No No No No No 

I Food shortage 20 20 25 1.92 )' 24 33 _ J U;g I .') 
2 School-home 14 32 19 1.92 19 39 22 1.96 1.94 

distance 

3 School facilities 16 8 41 1.62 13 32 35 1.35 1.49 
4 Need for child labor 40 15 10 2.46 41 23 16 2.31 2.39 
5 Fear of out laws 14 20 31 1.74 17 40 23 1.93 1.84 
6 Low attitude of 13 27 25 1.82 22 38 20 2.03 1.93 

parents 

7 Turn over of 20 25 20 2 25 35 20 2.1 2.1 
experienced teachers 

8 Turnover of trained 23 27 15 2. 12 18 39 ?' _ J 1.94 2.03 
personnel 

9 Late food deli very 
! I 

45 15 5 2.62 60 15 5 2.6CJ I ') .-17 

10 Absence of training 10 20 35 1.62 15 25 40 1.69 I 66 
on food management 

- -
Is, n . - > " ?"ci· 2 "rd . ..,.*2 I aJor cause - _ J, _ m3Jor calise = ~ , J major ca li se =~ 1, J\. = Mean ScO!eaclDssCelb 

Table 4.3 Illustrates analysis of frequency and mean distribution of the causes of low enrollment, 

repetition, dropout, absenteeism and low academic results of the students . On this bases. the 

problem level of the causes of low enrollment and student attrition was asked and the mean 

scores of the school principals and the teachers responses forwarded were 2.62 and 2.69 for late 

food delivery to schools 2.46 and 2.31, for child labor demand with no statistically significant 

difference revealed that late food delivery and child labor were the first and the second major 

causes of low enrolment and attrition problems. The teachers with mean scorc;;s lli" 1.88 and the 

principals with mean scores of 1.92 indicated food shortage as the second maj or cause. The 

principals also forwarded turnover of trained personnel and experienced teachers with mean 

scores of 2.12 and 2 as the third major causes while turnover of experienced teachl'rs and I()" 

attitudes of parents were identified as the third major causes with mean scores of 2.1 and 2.03. 

respectively. School home distance was also rated as the third major cause by teachers and 

principals with mean scores of 1.96 and 1.92, respectively. Absence of training on food 

management was rated low by teachers and directors with mean scores of 1.69 and 1.62. 
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respectively. School facilities . . 
as causes were also least rated by teachers and directors with mean 

scores of 1.35 and I 62 res t' IF' . 
. , pec Ive y. rom this we can deduce that late food deltvery. food 

shortage and need for child lab h' . . . 
or were t e major causes of the problems whereas factlllles and 

training on food management w t'd'fi d . ere no I entl Ie as the major causes of the problems. Delay of 

food delivery and delivery of expired food commodities were also mentioned as the first and 

second major school feeding problems as identified by Tesfay Naizgy (2006: 57). 

Various studies on the effects of school feeding interventions on ed ucational va riables or aCCL'SS. 

attendance, learning capacity, behavioral conditions and other aspects tried to clra\\ conclusions 

that consolidated the continued-justification of investing WFP Food aid In this 

programmeWFP/WHO/UNESCO (1999: 24) . From this we can ded uct: thai lo r healthy and 

successful functioning of our schooling system solving implementation problems of late delivery 

of food and half hearted leap-service as haunted by the thinking that school feeding encourages 

dependency should be tackled. Moreover, centrality of the feeding schools besides proximity was 

issues to be revisited in order to attract more beneficiaries. Probably feature of outlaws such as 

abduction of girls, rapes and occasional tribal conflicts particularly in pastoralist areas near 

feeding schools disrupt the smooth functioning of the project. As identified by interviewi ng and 

analysis of reports done at various times, this requires its own further research and remai ns 

accordingly. 

An independent school feeding monitoring report released by a local non-governmental 

organization the Social Enterprise Development Foundation of West Afric a (SEND Foundation) 

said that enrollment in 14 selected schools nationwide increased 21 percent between the 

2005/2006 and 2006/07 academic years, IRIN (2008 :1). From the above discussion we can 

conclude that late food delivery and the need for child labor are the two major problems while 

turn over of trained personnel and teachers (educators and focal persons), food shortage, and 

school-home distance are rated as the third and fourth major problems that should be tackled 

accordingly. On the other hand absence of training on food management and school facilities 

were the least rated problems in the implementation of SFP. 

4.4 Contributions of School Feeding Programme 

The Government of Ethiopia and WFP have launched school feeding programme with an 

. . . d t' by mitigating short-term hunger and malnutrition in rood-objective of transformmg e lIca IOn 
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deficit and pastoralist areas Th . " . . 
. e programme was underway for abollt I .) years III Orol1ll <l 

Regional Government in 29 w d d' . 
ore as an 217 pnmary schools. All beneficiary schools have 

school feeding committee (SFC) I ' h . . 
, W 1lC IS composed of students. parents and teachers and 

chaired by school directors Th' . 
. IS committee manages the programme at schools. At woreda. 

zone regional education bureau I I fi I .. , eve s oca persons also faclhtate and follow up the programme. 

The project supplies motor bikes for supervision purpose and reporting and follow-up manuals 

and formats of its own. It is a huge and sophisticated project that needs the coordinated effort of 

stakeholders and beneficiaries. 

The attempts of this project are making students attend schools and concentrate on their 

education while getting additional food at their schoo l. The obj ec ti ve is not to rcpbce the loud 

they should get at home but supplement and complement it. The schoo l feeding programme 

partly aims at increasing enrollment, particularly that of girls, stabilizing attendance, and 

reducing dropouts by relieving their short-term hunge r. Despite diverse interp lay ing facto rs of 

the economy, culture and parents' educational status that affect students' academic performance 

the role of school feeding programme is also significant. From the data collected by a student 

researcher from the sampled schools and the regional annual statistics, it can be seen that in 

1997, 1998, and 1999 where the regional enrollment increased by 10%, 4%, and 8%. The 

number of the students in the supported schools is increased by 12. 5%, 10%, and 10%, 

respectively. The food service in schools was designed to achieve two purposes at a time that is 

feeding the hungry and acting as a means of attraction to children fro m the city slums to attend 

schools according to UN/FAO (1965 :5). From thi s and indication or other va ri ables. it ca ll be 

deduced that school feeding program was one of the facto rs fo r the ohser\'cd di llc rences in 

enrollment sizes. This was also confirmed by principals of the supported schools who indicated 

in their responses that enrollment was not seen as a major challenge for their schoo ls. 

According to WFP, RBM repot (2005: 1), in the years 1992, 1994, 1995 and 1996 E.C. the annual 

enrollment rate of school feeding schools on the average for Afar, Amhara, Oromia and Tigray 

20 10,1 184°/ 164°,1 44% and 1.7% while the respective non-feeding schools enrollment was . / 0, . /0, . / 0, . 

. h b s 16 2% 15 4% 11 4% -1.2% and -1.2%. The overall enrollment in rate m tea ove years wa . 0, • , . , 

WFP assisted schools therefore in creased by 3% over and above the non-assisted schools in the 

vicinity. 
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In the years of 1997 and 1998 a d 1999 d . 
n , ropout rate of primary school students at the regional 

level was 12%, 12% and 14O/C· . 
0, lespectlvely, and 9%, 10% and 12%, in the supporkd school that 

is a difference of 2.37% on the av '.., f . . . . 
erage 1111avor 0 feed111g schools. One ot the major problems of 

educational wastage of the reg' d '. . . 
lOn, rop out was be111g mitIgated and becoming low to some 

extent by food support intervenf . h fi Ion as seen 111 t e Igures above. Moreover, the sampled school 

directors also indicated in their responses that dropout was not their major headache in their 

respective schools. According to WFP (1990:9), three, major objectives are targeted . These are 

facilitating access to schools and training institutions by providing an inactive support for 

increased enrollment, more regular attendance, and reduced drop out. 

As reported in RBM Report of July (2005:12), dropout rate for grades 1-8 was 19.3% for 

national average and the total dropout rate in WFP assisted schools was 10.7% (11 .1 % for boys 

and 10.3% for girls). If this result continues the school feeding project definitely can achieve its 

stated objective of reducing dropout. 

Regarding repetition rate, the supported schools had 4%, 2%. and 3%. respect i \ L'I;. ill the \'L':lrs 

of 1997, 1998, and 1999 and this was 8%, 5% and 8% for the region in 1997, 1998 and 1999 

respectively. The directors of sample schoo ls had also raised repetition as a minor problem in 

sampled schools. According to EOC (1974:5-6) the compounded problems of malnutrition and 

short hunger contributed in hindering access, efficiency and quality in the Ethiopian Education 

system. The less repetition rate and high promotion rate was identifi ed by a student researcher in 

an assessment of promotion in Grade 8 regional examination. 

According to research findings of Meyers (1989:6), breakfast proVISIOn to pnmary school 

students significantly increased their arithmetic scores and attendance in Jamaica. 

As depicted in AppendixI, the academic performance in Grade 8 Regional Examination was 

compared with the result of 3 years among 3 supported and the regional average results . 

Accordingly, though all the achievements in the supported schools were not attributed to school 

feeding programme alone, in 1997, 1998, and 1999, of academic years the results were 98.18%. 

96.43%, and,99.35% for male students and 98.04%,100%,andlOO% for female students of the 

supported schools. On the other hand, the regional passing average in the years, 1997, 1998, and 

1999 were 84.88% 83.28% and 97.46% for male students and 92.29%. 86.46%. and 94.Tl% for 

fi I d h f orted Schools were greater than the national average showing that ema e an t e rate 0 supp 
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school feeding programme significantly affected rate of promotion of students from grade to 

grade. Tesfay Naizg also identified in his research findings on Tigray primary schools that grade 

8 national Examination result of served schools was better than the regional average. 

Ahmed and Bilals (1994) in Burkina Faso also identified a positive association between the 

school feeding intervention and higher enrolment, lower repetition and drop-out raks and higher 

success rates on national exams, particularly among girls. In such countries like Ethiopia. 

prevalence of poverty, malnutrition, short-term bunger, lack of concentration in classes. and poor 

academic performances are basic problems of school age children, WFP (2002 :5). 

Consequently, with the progress of school feeding changes in the st1tdent ' s educational follow 

up, poverty alleviation, reducing absenteeism and halting drop outs are expected to be observed 

more by their parents and the students themselves. Therefore, the feelings of the parents and 

these students regarding the effects of the program are analyzed on the basis of information in 

the table below. It is assumed that the feelings of the direct beneficiary students and their parents 

as consumers of the output of the project show the real picture of the process and its output. 

Table 4.4: Distribution and Percentage Analysis on Res ponses of the Feelings of the Project 

Beneficiaries 

Feelings of The Beneficia ries 
Students (N=7S) Parents (N=7S) 

N % N % 

On how school feeding has a) 111 following education 35 46.67 37 49 .33 

affected the student's actively 

learning life b) in studying consciously 33 44 32 42 .67 

c) in alleviating poverty 20 26.67 19 25 .33 

d) in reducing absenteeism 35 46.67 36 48 

e) by halting dropout 25 33.33 25 33 .33 

A d . d' T bl 4 4 responses of the students and parents of the benefiCiary students was s eplcte In a e ' .' 

. h' II ~eelings on the school feeding program implementation and its analyzed regardIng t elr over a II 

. 35 (46 67o/r.) of the students and 37 (49.33%) of the parents responded that effects. AccordIngly, . 0 

h d t to follow their learning actively. From this we can deduce the programme enabled t e stu en s . 

. ontributes highly to active learning of the students If that the school feedIng programme c 

d' 't m b that is on studying effectively 33 (44%) of the properly implemented. Regar 1I1g 1 e, , 

t eacted that the feeding programme helped the students students and 32 (42.67%) of the paren s r 
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in studying their subj ects consciousl Tl " . _ . . 
y. l1S Implies that those bendlClary stLld~ll Ls lllay p~ r1 onn 

well provided they study consciou 1 th ' b' . ' . 
s y elr su ~ects. When hunger stnkes a commul11ty, children 

suffer most. Hunger drains them of th ' '11 d " 
elr WI an ability to learn. WFP school meals encourage 

htmgry children to attend school and help them concentrate on their studies, WFP (@2008: 1) 

On item c, alleviating poverty, 20 (26.67%) of the respondent teachers and 19 (25.33%) of the 

respondent directors confirmed that the school feeding programme contributes in Ril evietting 

poverty. This implies that the programme is very crucial in combatino short-term hllnoer in 
b b 

poorer areas by capacitating the children of the poor to join schools and continue their learning 

smoothly which otherwise would be very difficult if not impossible lor them. The u rigin or 
school feeding dates back to the period of industrial revolution. It was when the accumulati on of 

wealth was in the hands of the newly emerging capitali st jeopardized hy the dete ri ora ti on of the 

working and living conditions of workers and peasants, F AO (1 953 :3). 

According to Pankhurst (1985:5), between 1250 and 1280 there were seven famine years in 

Ethiopia and at least 4 in the 16th 
century and 5 more in 18th century. According to DPPC news 

report released in (2008), there were more than 4.8 milli on people starved in the country. The 

global food crisis also exacerbates the sit1lation. As a resul t, Ethiopia remains fo r sometimes as 

one of the largest fooel aid recipient countri es, WFP (2002: 11 ). 

Reducing absenteeism, item d, 35 (46.67%) of the respondent students and 36 (48%) of the 

parents confirmed and hence, absenteeism was equally alleviatedby the: program as that uf acti ve 

learning by both groups of respondents. Bes ides, in item e, halting dropout. 25(33 .53%) o f the 

students and 25 (33 .33%) of the parents agreed that the program contributes a lot. Thi s implics 

that both the direct beneficiary students and the indirect beneficiaries that are the fa milies hi ghl y 

acquiring benefits that enable them benefit in their earning. Therefore, the school feeding 

programme has support of its beneficiaries implying that it needs sustainability and exhaustive 

utilization in universalizing primary education and improving the quality of education at large. 

To Global School Feeding Report, (2002:71), as the world becomes small and the global most 

I bl 't' ot only spares children from the pains of hunger, but also helps create vu nera e commum les n 

}. d d d . t ' The efforts of the teachers principals and focal persons in the Iterate an e ucate SOCle les. ' 

" . d' tl and indirectly affect the beneficiarie<;. These lll aj 0r pl aye rs a lso project ImplementatIOn lrec y 
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closely know the status of the beneficiaries from various angles. The table below is organized on 

the responses of the major players on the status of the beneficiary students. 

Table 4.5: Percentage Distribution of Responses on the Status of School Feeding Direct 
Beneficiaries (Students) 

No Question items Teachers Principals (N- 65) Foca l person I 

(N=80) (N=35) 
N % N % N % 

I Dynamisms observed on students as a result of 
feed ing project intervention 

Proper physical change 15 18. 75 9 I3 .~ 5 7 20 
No physical change 

No change of health status 5 6.25 0 0 I 2.86 

Students a academic result increased 10 12.5 4 6.15 4 14.29 

No change in health status 15 18.75 14 2 1.54 10 28 .57 

No change in academic results 5 6.25 2 3. 1 I 2.86 

Students show grad behavior 10 12.5 II 16.92 6 17.14 
No behavioral change 0 0 0 0 0 0 
Few absentee ism 

10 12.5 10 15 .38 :; 1-1.29 
School attendance is as usual 

5 6.25 I I 1.54 0 0 . 
2 Consequence of feeding interrupti on Active 

participation in classes 
No change in class participation 35 43 .75 31 47 .69 15 42.86 
Active involvement in sports 10 12.5 5 7.69 5 14.29 
Participations in sport are as usua l 30 37.5 ')~ I 35.38 10 28.57 _J 

5 6.25 7 10.77 5 T 14.29 --

3 Causes of the interruption 
I Students were increased singly joining feeding 

schools 45 56.25 43 66.15 20 57.14 

It was as usual 27 33 .75 17 26.15 10 28.57 

Do not know 8 10-10 5 7.69 5 14.29 

4 Effects of migratory students from non-feeding 

schools. 
Feeding schools are not facing pressure from 

I migratory students. . 
50 33 50.77 I S I 51.43 Feeding school are stretched by migratory 40 , ._ - -

40 50 32 4923 17 I 4 ~ . 57 j students 
I I 

5 A verage class size of feeding schools 
48 50 3 4.62 2 5.71 

30-40 students per class 
30 50 29 44.62 15 42.86 

41-50 
27 37.5 20 30.77 II 31.43 

51-60 
3 33 .75 2 3.77 -13 - -8.57 --- -J 

61-70 
12 3.75 10 15.38 4 11.43 

71 and above 
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In table 4.5, the status of benefic'· d . 
lalY stu ents was reacted upon by sampled teachers , directors 

and focal person respondents Acc d' I " - . . or 109 y, as 10 Item 1 changes were observed on beneficiary 

students 15 (18.75%) of the teachers reacted that they observed proper physical development and 

improvement in academic achievement of the beneficiary students while 14 (21 .54%) of the 

directors and 10 (28.57%) of the focal persons reacted that beneficiary students academic 

achievements were better. Moreover, 10 (12.5 %) of the respondent teachers confirmed that 

beneficiary students show good behavior and show improved class attendance, less abscnkeism 

and dropouts. Good student behavior was also distinguished by II ( I G. 92%) u r the rc:;pundent 

directors and 6 (17.14%) of expert respondent. Health improvement of beneficiary students was 

also confirmed by 5(14.29%) of the experts, 10 (12.5%) of the respondent teachers and 4 

(6.15%) of the sampled directors. Of all the items, the least rated were the opinions that there 

were no positive change in behavior of the students by 0 (0%) of the three respondent groups. 

Focal persons also rated the opinion that there is no change in academic results the least. But 5 

(6.25%) of the teachers and 13 (20%) of the directors conformed the idea that there was no 

change in academic results. From this it can be deduced that school feeding interve11lion has far 

reaching effects regarding health, academic performance, positive behavior, normal physical 

growth of the students. According to Ahmed and Bilals (1994) the evaluation of school feeding 

programme in Burkina Faso found that it is associated with increased enrol lment, regular 

attendance, consistently lower repeater rates and lower dropout rates, and higher :;uccess rales Ull 

national exams particularly among girls. 

According to Bergeron (2001 : 1 0) research findings in India (1984). and Morocco (1993). food is 

an indispensable tool in stimulating enrolment and attendance regulation and it is more so with 

girls than boys as the girls were marginalized. 

In item 2, the effects of changes observed in beneficiary students was reacted upon by teachers. 

directors and expert sampled respondents. As per the respondents, 35 (43.75%) of the teachers, 

31(47.69 %) of the directors and 15 (42.86%) of the experts observed active class participation 

b h b fi · t d ts whl'le 30 (3750%) of the teachers, 23(35 .3 8%) of the directors and y t e ene IClary s u en . 

10 (28.57%) of the experts also identified active student participation in sport. From this. \\.(' C:111 

J: d' t rvention and perhaps some other factors from students were conclude that due to 100 111 e 
" . I d rt activities which in tum make these students better fit to their actively lOvolved 111 c ass an spo 
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learning and may make them better ach' . d' I 
' levelS aca emlca Iy. F-!OWl.!\'l.!r. the opini(lnS th"t there 

was no change in class and ". 
sport participatIOn of students as a result of sc hool fi::l.!din" 

'" programme intervention was t d h I 
ra e t e east, 10 (12.5%), 5 (7.69%); 5 (14.29%) and 5 (6.25%). 7 

(10.77%), 5 (14.29%) of the t h d ' . 
eac ers, Irectors and expert respondents, respectively. This 

finding is also supported in W Ik W 'Id E . . 
a 01 thlOpla (2008) that enrollment of supported school 

have shown a 5% annual increase, a 10% less dropout below national average and a 40% 

improved academic performance. 

Hence school Feeding ProJ' ect l'S a 't I I ' . . , very VI a too III empowenng the vulnerable chtlclrl!l1 1110re 

and even the non-vulnerable ones by providing school meals. 

In item 3, regarding student migration to supported school, 45 (56 .25%) of the teacher 

respondents, 43 (66.15%) of the director and 20 (57 .14%) of the e:-.:pe rts admitlecl increase in 

migration while 8 (10%) of the teachers, 5 (7.69%) of the directors and 5 (14.29%) of the experts 

indicated that they don't know such event. Student migration from neighboring non-supported to 

supported schools was also observed by student researcher from focus group discussion done 

with groups of students and from an interview done with food preparation staff. 

Respondents reacted on item 4, i.e., whether their schools is put under pressure due to student 

migration from non-suPPolted school. Accordingly, 40 (50%) of the teachers, 33 (50.77%) of the 

principals, and 18 (51.43%) of the experts dismissed the idea that their schools were under 

pressure due to student migration . Similarly, 40 (50%) of the respondents teachers, 32 (49.23%) 

of the director and 17 (48.57%) of the experts were in support of the idea that their schools were 

under pressure due to student migration from the non-supported schoo ls. From Ihi s. ".e can 

deduce that the demand for school feeding programme scale-up is very high and it works. 

According to WFP/WHOIUNESCO (1990: 18), student migrations from non-project supported 

school to project supported schools implies that food aid works. Moreover, research result of 

Mock and Leslie (1986) in Nepal show that the chance of attending school for abnormal 

nutritional status was 5% as opposed to 27% for children of normal nutritional status. 

Although there is student migration to feeding schools from non-feeding schools, the magnitude 

f " ~ . low and can not create pressure on the feeding schools as observed by o mIgratIOn so tar seen IS 

the researcher student. 
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As to average class size of feeding schools, 30 (37.5%) of the respondent teachers. 29 (44.62%) 

of the director and 15(42.86%) of the focal persons reacted that the average class SiLt: was 41-50 

students per class rooms. Still , 27 (33.75%) of the teachers, 20 (30.77%) of the directors andll 

(31.43%) of the experts said that the average class size was 51-61. Yet , the least voted average 

class size was 61-70 which got the support of3 (3 .75%) of the teachers, 2 (3.77%) oYrhe director 

and 3 (8.57%) of the experts. From this, it can be concluded that the average class size is near to 

the set standard and there was no press lire on classrooms. 

The class size of primary education (1-8), according to the standard of the Ministry of Education 

(1987) is 1 :50, and accordingly, each class should have 50 students. This impl ies that the class 

size of 41 -50 students, as responded by most of the respondents is near to the standard and there 

is no class pressure in the beneficiary schools. 

Table 4.6: Freque ncies a nd Mean Dis tribution A nalysis of Responses on Ben e ficiary 

Students' Participa tion 

No Question items Res ponden ts 
- . 

Teachers (N 80) rating sca le Directors (N 35) rat ing scale 

I 2 3 X*" 1 2 3 X -

I Class participation before snack 15 40 25 2.13 10 35 20 2. 15 

service introduction 

2 Class participation after snack 2 5 75 3.0 2 3 60 3.0 

service intervention 

a) school enrollment 20 25 35 2. 19 8 27 3U 2.34 

b. absenteeism 37 28 15 1.73 30 29 16 2.?5 

c. drop out 50 25 5 1.44 48 10 7 1.37 

d. repetition 53 20 7 1.43 46 13 6 1.3il , 
2.65l 5 20 55 2.63 7 9 49 e. academic results 

*L. Across Cells Low = 1 MediUm =2, HIgh - 3 X Calculated Mean 
, .. . 

. . bl 46th t acher and director respondents reacted on le\ e1s of partiCIpation As depIcted 111 Ta e . , e e 

d· I 'tem 1 the mean scores for the respondent teachers was of beneficiary students. Accor 1l1g y, on 1 

. 2 15 showing that the level of variation in responses of the 2.13 while that of the dIrectors was . 

d· This implies that there was a medium level clas:, respondents was found to be me lUll one. . . 

b 1:1 the introduction of the school feedll1g program. Regardl11g participation of the students e are ... 
d 1 participation level after the ll1troductlOn of the feeding item, 2 responses on the observe c ass 
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projects teacher respondents and the Jirectors reacted wi th a mean sco re of abo ut 3.0 cacho 

respectively. This implies that there was I' h . . b 
l1g varIatIOn 0 served between class participation 

before the project intervention d ft . . 
an a er prOject mtervention in fact in favor of the project 

intervention. Therefore school fi d" . . 
, ee mg mtervenhon has highly improved the level of student 

class participation as seen from d t I ' f h . . . . a a ana YSlS 0 t e responses . The WFP 111 Its NurtUrIn g a BrIght 

Future (2008: 1) also stressed that the promise of at least one nutrition meal each day attracts 

children to school, boosts enr 11 o ment, promotes regular attendance and enhances stud ent's 
performance. 

Generally seen, SFPs could narrow the gap between the rich and the poor, espec ia lly in their 

educational performance and well-being and play a significant role in developing nations. 

On item 3, the respondents reacted on the status of enrollment after school feeding programme 

intervention. Accordingly, enrollment was rated as being medium by the respondent teachers and 

school directors with mean scores of 2.19 and 2.34 showing a medium level. This also implies 

that pressure on school facilities has been relatively med ium and hence student migratio n from 

the nearby non-served schools to the served schools hasn' t put pressure so fa r according to the 

responses acquired. Besides, it may imply that there is unutili zed potential of school feeding 

opportunities which awaits exploi tation and that can be realized with the securin g o f high 

enrollment in the beneficiary schools. Nurturing children should locus on all aspect:> of human 

development. Only using few of the human development aspects seriously affects children' s 

future. For instance, the supports and follow ups done in providing food and keeping their health 

playa major role in their growth and may also has impacts on other aspects. professor Tirusew 

Tefera, Important Tactics in Understanding and Supporting Children AA U, (2000: 12-13). 

Regarding absenteeism under item 3, the respondents that are teachers and the directors reacted 

with mean scores of 1.44 and 1.37 as low, respectively. This impli es that due to feedin g 

intervention students regularly attend their learning and hence absenteeism was highly 

diminished. This in turn enables the students cover their portions and perform bette r 

d . 11 d l'n SPOltS This observation was also supported by WFP (1 990: 16) that aca emlca y an even . 

school feeding programs are in expansion within the last 200 years 1\:SUllillg ill illlpro\'cd 

increased physical and intellectual effort s, greater enrollment increased attendance, , 

concentration on education and better scholastic results . Absenteeism and low enrollment of the 
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students are identified as the rna' h I 
Jor sc 00 problems and the maj or cause for these prohlems arc 

also late food delivery and child I b d 
a or emand at home. The programme was also helped in 

mitigating educational wastage' tl b fi' 
1I1 1e ene IClary schools. The CHILO- FFE strategy is less 

successful in the region althougl 't' I ' . , 
1 I IS t 1e major exit strategy of the school feeding proj ec t as 

identified in the findings. 

According to Ahmed and Bilals (1994), the evaluation of school canteens in Burkina Faso was 

associated with increased school enrolment, regular attendance, consistently lower repeater rates 

and lower dropout rates in disadvantaged areas and higher success rates on-national exams 

particularly among girls. In addition under item 3, a dropout and repetition status was assessed 

by the respondents in the same manner. Accordingly, dropout and repetition was identified by 

teacher respondents with mean scores of 1.43 , respectively. whereas the director's responses 

mean scores were found to be 1.37 and 1.38, respectively. This implies that both dropout and 

repetition diminished with school feeding project intervention . 

Under items 3, scholastic or academic achievements were also reacted upon by both groups or 

respondents. Accordingly, academic perfonnance showed a marked increase with feeding 

programme intervention dramatically. The mean scores of both groups on this item were found 

to be 2.63 and 2.65 which tend to be high performance. As indicated in WFP Walk World 

Ethiopia (2008:1), children who attend WFP's Food for Education Programmes have shown a 40 

percent improvement in academic performance in just two years, as they are better able to 

concentrate on their studies if they are not hungry. In genera!, we can conclude that the School 

Feeding Programme intervention has an immense contribution in increasing enrolment. reducing 

educational wastage and improving students' scholastic performance if implemented properly. 

4.5 The Attitudes of Various Partners Regarding the School Feeding Project 

The attitudes of various actors in the project have its own impacts on implementation ami 

success of the project. Accordingly the attitudes of the major partners in school feeding program 

such as that of teachers separately and the other groups like the directors, parents and focal 

t . d and treated depending upon the responses of the sampled respondents in persons was ca egonze 

Tables 4.7 and 4.8 below: 
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Table 4.7: Mean Score Distribution . of Responses on Attitudes of Teachers towards School 
Feeding Project 

No Attitudes of Teachers Respondents Teachers (N = 80) ! 
Rating scales 

X'! 
2 3 4 

I School feeding added duties on teachers 75 3 2 2.10 
2 Food is alien to students 5 5 70 3.81 
3 Food motivated students 5 5 70 3.81 
4 Programme is supported by the students 5 5 70 3.81 
5 programme is supported by the parents I 4 75 3.93 

6 School feeding created congested classes 15 30 45 3.25 

7 Programme is supported by teachers 15 20 45 3.38 

8 School feeding service consumed instructional time 40 15 25 2.8 I 

9 School feeding minimized educational cost on parents 5 15 60 3.69 

10 Programme initiated student migration from non-feedino to feedino 10 20 50 3.5 o 0 

schools 

II Academic achievements of school feeding students were better 10 20 50 3.5 

-? 0 ~ 1.50 _.49 . Dlsaoree, 3.50-4.49 Agree 2.50-.).49 - Neutral 

X*2 = calculated mean across cells 

As can be observed from Table 4.7, respondents were asked to rate teachers ' attitude towards 

school feeding programme and its effects. Teacher respondents disagreed with the idea that 

school feeding added duties on teachers with mean scores of 2.1 Teacher respondents confim1ed 

with mean score of 2.1 that school feeding did not bring additional work pressure on the 

teachers. From this it can be deduced that in most of the feeding schools serving meals in schools 

puts less work load on teachers. This implies that the implementation of the proj ect has not 

brought additional pressure on the teaching activities of the teachers. 

Regarding whether the food is alien to the students, teachers agreed in their responses with the 

mean score of 3.81 that the food is alien to the students implying that students need awareness 

creation or introduction as to how to use the food. The strange nature of some or the food items 

served in school feeding project to the students without advanced awareness creation may at 

times create dislikes towards the food among the students. However, according to the interview 

done with cooks, awareness creation is less done in most schools. If students don't enjoy what 

they get the food that arrives at their schools may not be consumed properly and this may bring 
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about wastage and negative repe" h . 
ICUSslon on t e prOJect. Tesfay Naizgy, howe\'cr. inciicakcl in 

the contrary that teacher respondents could not decide on whether food is alien to the students or 

not (2006:48). This implies that th I II . . 
e new y enro ed students should get awareness on the ir fights 

and obligations in the School Feed' P . '" . 
mg rogramme ImplementatIOn In their respective schools. 

The teacher respondents strongly agreed with mean Score of 3.81 that meal serv ices at schools 

highly motivated their students. This implies that highly motivated students could attend their 

education actively with concel1tratl' tl t I I d . . . , on 1a maya so ea to good pertormance. RL:gGrdlng Item 4. 

the respondents with mean score of 3.81 approved a strong student support for the school feeding 

programme. This implies that students were also actively working or ready to work on their part 

in fulfilling school feeding programme objectives. This is also additional important input 

required for the continuity and sustainability of the practice in the schools. Moreover. respondent 

teachers strongly agreed with the idea that school feeding programme is supported by parents 

with a mean score of 3.93. From this it can be deduced that the school feeding programme has 

deep community faith that can fUliher contribute towards its sustainability and success. Perhaps 

this opportunity can be exploited and may serve to ensure quality education in the long run . On 

Item 6 whether the programme created students pressure in classrooms due to migration from 

non-served schools, the respondents wi th mean score of 3.25 con l'irmed that there were less class 

over crowding. The average class size in most of the feeding school is 41-50 which is common in 

several primary schools of Oromia Region. School Feeding Programs are in expansion in the last 

200 years resulting in improved enrollment, increased attendance, increased physiL:al and 

intellectual eff0!1s, greater concentration on education and better school results. From this it can 

be said that the school feeding project intervention has brought remarkable achievements of 

schools in terms of their students overall performances. 

Most of the respondents strongly supported and liked the school feeding programme. With a 

mean rank of 3.38, most of the teachers see this programme positively and acknowledged that 

the progrmme supported them by motivating their students in their education. Truly, the SUL:Ct!ss 

of such huge project is unthinkable without active and genuine support of the teachers in feeding 

h I Th .. I I f teachers in training supervision and reporting of thL: proji.:L:t was also sc 00 s. e cn tlca ro eo, 

articulated in (1998:11) by the WFP. With regard to item 8, the majority of respondent teachers 

k . . tl t' on that school feedin u service in schools consumed their normal too neutral pOSItIon on 1e no I 0 

. . . . h core of 2 81. This point is also cross-checked by the student InstructIOnal tIme Wit a mean s . 
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researcher that students were d h 
serve sc 001 meals mostly during mid day to afternoon shift 

students, and during the break t' +' h ' . , . 
Ime lor t e mormng shift students. Theretore, the food service 

time pressure on the normal in t t' I' '" . 
s ruc lona hme seems less Itkely. This Implies that most of the 

respondents kept neutral positio D . h . 
n eanng t at supporting one may affect the other. It seems that 

confirming that School Feeding servic '[fi t . . I' '" f e a ec s InStructlOna hme may result 111 the mterruptlOn 0 

the meal service or supporting the me I ". [fi" I ' d a servicing time may also a ect the tnstructlOna time an 

hence, settling for neutral position. From the discussion it can be said that the pressure of school 

meal serving time on instructional time is relatively low and manageable. 

As to item 9 of the table with mean Score of 3.69 the respondents strongly approved the opinion 

that school feeding minimized the parents' educational cost. This is even more co mll1 on in 

pastoralist areas where girls' initiative oil is provided for those girls who attained their classes 

without interruption. Mothers who gave bilth used to ask one another a question " What is the sex 

of your newly born baby?" The popular answer being practiced is oil or otherwise; meaning ira 

mother gave birth to a female baby surely this new birth at school age, by joining feeding school 

will bring her family additional resource, that is oil". Therefore, besides minimizing parents ' 

burden of supplying daily food for their children who learn, the programme is al so empowering 

some families that have female students in schools by providing girls' initiative oil. Moreover. in 

some of these feeding schools in pastoralist areas sex parity in school enrollment is being met; 

and even in some of them there were more female students than males which were unthinkabl e 

long ago when there was no feeding project intervention. Most respondents agreed with the idea 

that the feeding project encouraged student's migration fr0111 nOll-serveci [0 lood S'; J"\ L'lI sc hou Is. 

with a mean score of 3.5. However, this student migration so far has brought little pressure on 

school feeding schools and it can be said that this project has empowered the communities by 

reliving them of school time meal provision pressure to the children. 

Similarly, the attitudes of parents, directors and focal persons towards the SFP was categorized 

and put for reactions by the three groups in table 4.8 below. 
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Table 4.8: Attitudes of Parents, Directors and Focal Persons on School Feeding Proiect 
Item Parents, Directors, and Focal Person 's Attitudes Disagree Neutral Agree N(total) de Xl"' CV"4 

No Group N % N % N % N % N 
I School feeding added duties on teachers I 36 47.5 13 17.33 26 35.0 75 58.59 9.488 

2 35 53.85 15 23.10 15 23.10 65 4 
3 10 28.57 15 42 .86 10 28.57 35 

2 The food is alien to students I 14 18.66 23 3 1.66 38 50.0 75 58.59 9.488 
2 20 30.77 10 15.38 35 53.85 65 4 
3 10 28.57 5 14.29 20 57 .14 35 

3 The food motivated students ] 5 6.66 28 37.33 42 56.00 75 58 .50 9.488 
2 10 15.38 20 3.77 35 53.85 65 4 
3 3 8.57 7 20 25 71.43 35 

4 The programme is supported by the students 1 10 13.33 23 30.66 42 56.00 75 58.48 9.49 
2 8 12.3 1 15 23.1 42 64 .62 65 4 
3 3 8.57 5 14.29 27 77.14 35 

5 The programme is supported by the parents 1 14 18.66 23 30.66 42 56.00 75 58 .5 1 9.49 
2 2 3. 1 18 27.69 45 69 .23 65 4 
3 ] 2.86 7 20 27 77.14 35 

6 School feeding created congested c lasses 1 38 50 23 30.66 14 18.66 75 58.64 9.49 
2 35 53 .85 20 30.77 10 15.39 65 4 
~ 25 71.43 5 14.29 5 14 .29 35 .) 

7 The programme is supported by teachers 1 14 18.66 28 37.33 33 44.00 75 58.54 9.49 
2 15 23 . 1 25 38.46 25 38.46 65 4 

3 5 14.29 ]0 28 .57 20 57.14 35 

8 School feeding service consumed instructional tim e 1 38 50 18 24 10 9.33 75 58 .54 9.49 

2 35 53 .85 20 30.77 10 15.38 65 4 

3 25 71.43 5 14.29 5 14.29 35 

9 School feeding minimized educational cost on pare llt s 1 15 20 18 24 42 56.00 75 58.53 9.49 

2 10 15.38 20 30.77 35 53.85 65 4 

3 5 14.29 10 28 .57 20 57 . 14 35 , 

10 I The programme initiated student migration frol\1 non 1 15 20 28 37.33 28 37 .33 75 58.5 1 9.49 

2 20 30.77 10 15 .38 35 53.85 65 4 
i feeding to feeding schoo ls -- -

"""TI 
j •• -~ 

3 5 14.29 15 42 .86 I:: 42.86 35 

I Academic achievements of sc hool feeding student ' II erc I 10 18.66 23 30.66 4"' 56 .00 75 58.53 9.49 

I .. 

; better 
2 5 769 20 30.77 4(1 61.54 65 4 - i 3 5 14.29 10 18.57 2/i 57 . 14 35 

X- = chi-square value calculated I = Parents 3= Focal Pers() l1 ~ or Experts 

df= degree of freedom CV=critical value at a=O.5 2.= Directors 
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As depicted in the above table atft d f ' 
, lues 0 parents, directors and focal persons on school feeding 

Project was analyzed using X2 test A d' . 
. ccor mgly, on Item 1 the calculated value was 58.59, while 

the critical value at 4 degrees of freedom and at a - 005 fi d b 949 S' 'tl (I -. was oun to e . . l11ce Wille 
calculated value 0.05 58 59 is by far g t tl 949 l' . . II . . . , . rea er lan . t lere IS a slatl stlca Y s lgnillcant 
relationship between respondent ' " . 

s posItIon 111 the organization and the attitudes of the respondent 

groups towards feeding program in their respective organization. This may indicate that most or 
tbe focal persons took neutral opinion on the idea that the school feeding project brought 

additional duty on teachers but most of the parents and directors hold contrary opinion that the 

school feeding project did not bring additional duty on teachers. In the second item of (he table 

too, among all the three respondents there was a significant relationship in respondents ' position, 

their organization and their attitudes on school feeding program. The same holds true for all the 

items 3 to 11 that there was a very significant statistical relationship among the ques tion items and 

the positions of the respondents in their, respective organization regarding the schoo l feeding 

program. Most of the parent, director and focal person respondents agreed that the schoo l feeding 

project is fully supported by the students and parents as well as the proj ect moti vated the students. 

However, most focal persons responded that the school feed ing serv ice hi ghly consllmed 

instructional time while most of the parents and directors responded that the school feeding service 

does not consume instructional time. 

This implies that the parents, directors and focal persons have a strong support for the program as 

can be deduced from their positive attitudes towards the project and this is al so stati stically 

significant. Hence, school feeding has got significant support since several direct and indirect 

benefits that is trickling, down in the served communities and localities are accepted warml y. 

According to WFP/WHO/UNESCO (1999: 23) in addition to the already mentioned direct effects. 

school feeding has secondary benefits like the provision of important learning experiences, 

employment opportunities, stimulation of community participation in education, and promoting 

local purchase of food and non-food commodities. From the above di scLlssi on we can conclude 

that by implementing an effective CHILD-FFE programme schools can generate internal income 

d h · 1 t' nshl'p with their local communities. Besides. all the respondents an can create co eSlve re a 10 

reacted that the school feeding project intervention assisted the students in their scholastic 

performance. 
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4.6 The Status and Management of the School Feeding Programme 

Facilities 

The status and the management style, efficiency and effectiveness is an indispensihle input for 

the success of any project or program. The school feeding program also requires a very efficient 

and effective management in its own proper. School Feeding Project \\'ork bc~t Ill \' enrol mc nt 

and attendance in "border line" communities, where poverty is high but not abject. and education 

not yet very well established, School Feeding Hand Book (1999:25). The effective utilization 

and management of the school feeding resources has a making and breaking effect on the over all 

success of the project in particular, and the universalization of the primary education in general. 

In this light an assessment of the practices and problems that exist in the status and management 

of the school facilities may enlighten the existing gaps that should be rectified. For this purpose 

the status and management efficiency, effectiveness of the existing school facilities and practices 

were organized for the respondents' response in table 4.9 below: 
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Table 4.9: Frequencies and Mean Score Distribution of Responses on the Status and Management of School Facilities. 

Respondents (N = 65) Principals (N = 65) (N = 35) Focal Persons 

No The Status and Management of School Facilities (N=80) Teachers Ra ting scales Rating Scales Rating Scales 

I 2 3 X' L I 2 3 X' L I 2 3 X' L 

I Facilities 30 30 20 1.88 25 25 15 1.85 17 13 5 1.66 

2 Planning of school feeding 30 30 20 1.75 15 27 23 1.66 15 14 6 1.74 

3 Delivering food to schools timely 65 10 5 1.25 50 10 5 1.31 30 3 2 1.2 

4 Storage of the school 35 25 20 1.8 1 30 25 10 1.69 20 9 6 1.6 

5 Kitchen of th e school 34 37 9 1.69 27 30 8 1.71 15 16 4 1.69 

6 Water supply 55 20 5 1.4 30 16 11 1.34 25 7 3 1.40 

7 Sanitary Provision 39 30 II 1.65 31 25 9 1.66 15 14 6 1.74 

8 Boys latrine service 35 25 20 1.81 30 25 10 1.69 20 10 5 1.57 

9 Girls latrine service 55 20 5 1.4 50 10 5 1.31 30 4 1 1.2 

10 Library service 40 15 25 1. 8 1 30 18 174 1.8 15 7 13 1.66 

I I Safety of school road in food transporting 15 30 35 2 .25 15 30 20 2 .1 10 15 10 2.0 

12 Finance avai lability for food transportat ion 20 30 30 2.13 15 25 25 2.15 5 15 15 2.29 

13 Timely delivery of non-food items 35 30 IS 1.75 30 25 10 1.69 19 10 6 1.63 

14 Dinin g hall se rvice 30 30 20 1.88 29 21 15 1.78 19 10 6 1.63 

I :' Supplying of quality food items 25 39 16 1.64 20 30 15 1.9:2 15 10 10 1.86 
_. 

16 Timely food service provision at schoo l 55 20 5 1.4 45 I 15 5 1.13 25 7 3 1.37 

17 
.-- .. ----: 

Capacity of removi ng away expired food items 40 25 15 1.4 45 : 15 5 1.\3 20 6 9 1.23 
I 

18 Effici ency of school facility ut il ization . 60 10 5 1.31 45 ! 15 5 1.38 27 5 3 1.31 
I 

19 Erfeci ivenes" of material utili za tion at schoo l I 65 10 5 1.25 
45 :~~b± 25 7 3 1.37 

20 
I 

St atu ~ of inkrnal income generation of the scholl I I 50 25 5 1.44 30 1 3 I 1. 1.2 13 15 7 1.3 
1-::-:-1 . . . _I I ._ . 

X- = Calculated mean scor~s across the cells. Good = 3. Fair= 2, Poor = I 
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As it is depicted in Table 4,9 above res 
, pondents were asked to rate the status and lIlan ,1"L'1l1-:nt 

of school facilities in their respectivefi d' , b 

, ee Ii1g schools, Accordmgly, without any statistically 
significant dIfference among the grou s th 

p , ey rated the status of management facilities as fair 
with mean scores of 1,88 and 1,85 and I 66 t." , , 

, lor teachers, pnnclpals and focal persons, 
respectively, Besides, items 24578 10 11 12 13 14 d 

' , , " , " , an 15 were rated as fair. Planning, 
storage, kitchen, sanitary provision boys latrine l'b I 

' , I rary, were a so rated as fair without any 
statistically significant different among the responde t, Tl" I' I d' 

n groups, 11S Imp les t 1at accm ll1g tu 
rnost of the respondent groups the statlls o"f tl f' ' I" . . , 1e aCI \tIes IS below the requlreLi levd and cannut 

contribute much of the services'to the success of the project. 

On the other hand, no item in the status of management and facilities rated as good by any group 

of the respondents showing that the status of management and facilities is not good and found 

between fair and poor. This also implies that a lot of efforts are required in upgrading the present 

status and management of facilities at least to a good level if not exce llent. The respondents rated 

items 3, 6, 9, 6, 17, 18, 19 and 20 poor without any significant statistical difference among the 

responses, This implies that the local communities, the served schools, different educational 

echelons and WFP should work hard in improving and transforming the present poor status and 

management of food deli very to schools such as school water supply, girls latTine service, dining 

hall service, timely delivery of non food items, timely food service to students. cap:lcity of 

removing away expired food items and internal income generation of schools. Almost all the 

existing facilities are working below the expectation and need to be transformed frol11 their 

present poor status, This needs coordinated efforts of the schools, the communities, the 

educational offices and WFP at large, 

Implementation Review (2008:2-3) also identified late start of feeding in the visited sampled 

schools inefficient use of resources and poor programme implementation, To UN/FAO , 
(1965:11), and WFP/WHO/UNESCO (1999:11), problems of developing countries such as 

'f d th ' b ' lity to use the scarce and available resources effectively and scarcIty 0 resources an e ma I 

ffi ' I ' h h h I f d n systems of planning and management should be sLllved. From e IClent y WIt tee p 0 mo er 

h ", bided that the status and management of school feeding t e above dISCUSSIOn It can e conc u 
f: '" " d d great attention of all the major players in the project. lacIiltles so far IS mamly poor an nee s 
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Table 4.10: Responses of the Ratin b h 
gs Y t e Benefi lClarIes 

Project Input and Process Ratings by the 
Students (N= 75) Parents (N=75) 

Beneficia ries 
Ratings Ratings 

I 2 3 X' L I 2 3 X"I 
Food quality 

4 26 45 2.55 4 26 45 2.55 
Feeding utensils quality 

10 32 33 2.31 10 32 ~~ 2.31 .:U 
Convenience of feeding time each day 

II 29 43 2.64 II 31 43 2.69 
Ration size per student 

14 22 39 2.33 15 21 39 2.32 
Efficiency of school feeding house management 55 15 5 1.33 60 10 5 1.13 
Capacity of timely solving feeding problems 60 10 5 1.13 58 II 16 1.49 
On option of feeding interruption 5 10 70 3.13 2 8 65 2.84 

• -'x 2 = Calculated Mean Across Cells, High =3, Medium = 2; Low = I 

As depicted in Table 4.10, analysis of responses on project evaluation by the beneficiary students 

and parents was done. Accordingly, regarding food quality, students with mean score of 2.55 , 

and parents with a mean score of 2.55 rated the quality high. Food quality is a critical issue that 

has to do with normal growth and health of the beneficiaries. It is almost rated high and this 

needs to be improved or maintained. The quality of feeding utensils was rated slightly above 

medium with mean scores of 2.31 and 2.31 by the students and the parents, respectively. '1 he 

convenience of meal service time was rated as high by both with mean scores of 2.64 and 2.69 

for students and the parents respectively. This implies that there was no time pressure on learn ing 

duration due to school meal services. Therefore, there is no wa'stage of time that affects 

instructional time meaningfully due to school meal services. 

The ration size per students was also raied by the students and the parents as medium with mean 

scores of 2.33 and 2.32, respectively. This implies that the ration size is almost an average size 

that could fulfill the needs of the average beneficiaries. Besides, according to interview done 

with food preparation staff, what maters more to the served students is not the ration size but the 

early staring of feeding and regular meal services at their schools. 

The respondents also rated efficiency of school feeding house management as low with mean 

Score of 1.33 and 1.13 by students and the parents, respectively. Regarding the capacity of 

I · fi d' bl t' I both groups of respondents reacted that it was almost at medium so v111g ee 111g pro ems Ime y 

1 · f 1 13 d 1 49 for students and parents, respectively. This implies that 
evel WIth mean scours a . an . 
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,..,' capacity needs to be reinvigorated Std' I '. . r 
h,IS 0 as 0 ISC large better servIces ancl tImely sollltJ()ns lor 
. lementation problems. This capacity b 'ld' d' . 
Il
n

p UI mg an empowenng should also 1I1clude awareness 

creation as to how to use the project resources efficiently and effectively. 

Finally, the respondents were asked to respond to possible negative consequences of school 

feeding project interruption. Accordingly, they rated the negative consequences as high with 

mean scores of 3.13 and 2.84 respectively implying that there is high disruption in their 

education in terms of enrollment, attendance, academic achievements and even dropouts. Hence. 

this implies that the continuity of school program at least in the pastoralist ancl low economic 

areas of the region seems mandatory. Because the school feeding project plus the girls' injtiative 

oil has highly attracted more of the school age children particularly girls which otherwise could 

be very difficult if not impossible. 

4.7 Roles of the Various Partners in the Project 

A lot of patiners take part in the inception and implementation of the school feedi ng program. 

Some of these are local while the major ones are from external such as the donors across the 

world. Here the roles of the local partners such as the parents, the PTA, and school feeding 

committee were treated in terms of their roles as responded by the sample respondents in tables 

4.11,4.12, and 4.13. 
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'fable: 4.11 Percentage Distribution f R 
s 0 esponses on Roles of Various Actors in School 

Feeding Projects 

SN Roles of Various Actors in the P . rOJect Teachers Principals 

I 
Focal 

(N=80) (N=65) P c r ~() II S 

(N=35) 

No % N % N % 
I Parents contribution aspects a) unloadi ng food at school 15 18.75 12 18 .46 :) 1,1.2<) , 

b) Monitoring and evaluatin o 
b 20 25 17 26. 15 II 3 1.43 

c) Store room construction 14 17.5 II 16.92 7 20 
d) ki tchen construc tion 16 20 13 20 9 25.7 1 
e) Cash contribution 13 16.25 10 15.38 2 5.7 1 

f) Contribution in kind 2 2.5 2 3. 1 I 2.86 
2 School feeding committee There is the committee 59 73 .75 62 95 .38 25 7 1.43 

There is no such committee 21 26.25 3 4.62 10 28.57 

3 School feeding com mi ttees Mob ilizing comm unity 10 12.5 7 10.77 7 20 

roles Food cooking coord in ation 30 37.5 "'i I 334() , Ii ,7 I ~I I -. i . I ' 
Managing dai ly feed ing 30 37.5 25 38.46 [:]'714-] 
activities 

Reporting 7 8.75 5 7.5<) _ ~ . 71 

evaluating 3 3.75 3 4.62 I 2. 86 

4 Efforts attempted by the Efforts are made 47 58.75 42 64 .62 20 57.14 

school in making the project No efforts are made 33 4 1.25 ?~ _J 35.38 15 42 .86 

sustainable 

The efforts made, if any Income generation 20 25 15 23.1 7 20 

include CHILD program introduci ng 16 20 13 20 8 22.86 

Involving more donors 19 13.85 17 26. 15 10 28.57 

Efficient resource utilization 15 18.75 II 16.92 6 17. 14 

Mobi lizing local communi ty 10 12.5 9 13.85 5 14.29 

5 Effects of the program Fa ll in enro lment 17 2 1.25 j7 IJS . .J6 r-y-~--t 

termination Shrinking school communi ty 13 16.25 9 13.85 2 5.7 1 

re lation , 
J 

Increase in attrition 9 11.25 14 2 1.54 10 28.57 

Increase in illness of the pupils 8 10 6 9.23 4 11 .43 

Weak students ' academic results 16 20 13 20 80 22.86 

closure of a school 14 17.5 10 15 .3 8 4 11.43 I 
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As indicated in table 4.11 responses . 
. gIven on roles of the various actors in school feeding 

programme Implementation were anal d . 
" yze uSll1g frequency distribution and percentile. 

Accordmgly, regardll1g parents contribut' 
Ion most of the respondents 20 (25%) of teachers and 17 

(26.15%) of the principals and 11 (31 43o/t) f . . 
• 0 0 focal persons confirmed that mOl1ltonno and 

Program evaluation at school level as . . '" 
pnonty number one whereas 16 (20%) of the teachers, 13 

(20%) of the directors and 9 (25 .71 %) of the focal persons selected kitchen construction as the 

second most important work as done by th . '" 
e commul11ty. The thIrd major Item reacted upon hy 

the respondents was unloading of food at school by 15( 18.75%) of the teachers 12 (18.46%) 0 f 

the directors while focal persons indicated store room construction as the third most important 

item contributed by parents. On the other hand store room construction was taken as important 

item contributed by parents as responded by 14 (17.5%) of the teachers and 11 (16.92%) of the 

principals. Contribution in cash was reacted upon by 13 (16.25%) of the teachers and 

10(15.38%) of the directors. The least reacted upon item by the three groups was contribution in 

kind which was 2 (2.5%) by teachers, 2 (3.1 %) by the directors and 1 (2.86%) by the focal 

persons, respectively. This implies that the three most impOliant contributions of parents were 

indicated as project monitoring and evaluation, kitchen construction and unloading of transported 

food at schools by most of the three respondent groups in item 1. According to WFP( 1990: I 1_ 

12) too, as the general principles lIsing active community participation in (,I\ ailing cssc nti:d 

services required for school feeding program operation such as guards, cooks, and kitchen 

helpers is very important. From this we cm) conclude that communiti es arc pl ay ing ill1p,)rtallt 

roles that create fertile ground for their ownership of the project and the schools too. According 

to WFP Mid Term Evaluation (2005:73), successful school feeding program requires good local 

management with both government and community ownership. 

Regarding item 2, the school feeding committee, the three groups reacted on whether thc:re was 

such a committee or not. Accordingly, 59 (73.75%) of the teachers respondents, 62 (95 .38%) of 

th d d · d 25 (71 43%) of the experts forwarded the existence of the e respon ent Irectors an . 

. 0 I fi h t' 21 (2675%) of the teachers, 3 (4.62%) of the directors and 10 committee. n y ew t a IS . 

( d t d 'ed the existence of such a committee. This implies that 28.57%) of the expert respon en s em ' 

'. . . d 'ng the school feeding committee is more of the role of Since the Issue of orgamz1l1g an managI 
d th teachers the directors' responses seem more close to 

the principals than the focal persons an e . . 

d . d th existence of such a commIttee mIght be the ne\vly 
the reality. The few principals that eme e 
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Zlssigned ones who didn't get full info' . 
rmahon particularly on the school feeding programme 

components. However, what makes more d'ffi . 
I erence IS not the existence of the SFC alone but the 

existence of active and committed scho I' . 
o feedmg committee in schools. According to WFr 

2003-2006 Country Programme Midterm E' . . 
. valuatIOn (2005 :24), m each assisted school, a school 

feeding committee has been established . I 
Wit 1 the school director as chairperson, one or more 

teachers as secretary, one or more t d' . 
s u ents representatives, and at least two parent 

representatives selected from among the I I PTA " . 
oca . This Implies that one of the major players in 

school feeding project implementation th h I fi d' " . . 
, esc 00 ee mg committee IS established 111 almost all 

feeding schools. What should follow is th . . 
e empowerment and fullll1volvement of the committee 

ill discharging its mission effectively in all the schools. 

Item 3 raised the roles of the school feeding committee and the 3 groups of the respondents 

reacted on them. Accordingly, coordination of food cooking and the overall daily management of 

feeding activities were confirmed as major roles of the committee by 30 (37.5%) or the teachers 

25 (38.46%) of the directors and 13 (37 .14%) of the focal experts, respectively for both items. 

This implies that the school feeding committee deals with actual and front line function of the 

programme. On the other hand, community mobilization was reacted upon by 10 (12 .5%) of the 

teachers, 7 (10.77%) of the directors and 7 (20%) of the focal persons as the second most 

important role of the school feeding committee. Reporting and evaluation were also rated as the 

fourth and fifth important committee roles by 7 (8.75%) and 3 (3 .75%) of the teachers, 5 (7.69%) 

and 3 (4.62%) of the directors and .2 (5 .71 %) and 1 (2.86%) of the experts, respectively. From 

this one can deduce that the most single vital role of the sc hool feeding committe..: i:; IllHnagi ng 

daily snack services at feeding schools and this is a central role that .needs much more attention 

and strong leadership. The school feeding committee is responsible for all aspects of a school 

feeding activity at the individual school level including supervision of food handling, preparation 

and serving commodity storage, hygiene, sanitation, reporting and accounting WFP (2005:24). 

Th' . I' h h h I fieedl'ng committee has lots of heavy and routine duties some of IS Imp les t at t e sc 00 

h· h I ~ Ifill d ~ d need immediate reaction such as timely and precise report. W Ie are ess iU 1 e so iar an 

better food store management, early starting of school meal service. and community 

mobilization. 

Th 'tem 4 efforts made by the school to make the project 
e respondents also made to react on I , 

. . 50/) f the teachers, 42 (64.62%) of the directors and 20 
Sustall1able. Accordmgly, 47 (58 .7 10 0 
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(57.14%) of the experts forwarded their id h 
. eas t at there were some efforts attempted by schools 

to make the feedmg project Sustainabl Th 
e. e student researcher also observed CHILD 

Programme plans and certain activities a' d . 
Ime at generating additional income for schools. This 

iI11plies that the CHILD programme as t t 
s ra egy may enable schools run sllloothly on thc:ir 0\\11 

generated income even during interrupt" d d II ' 
IOn an a lance of external food support. Still, a large 

proportion of the respondents 33 (41.2S%) of the teachers , 23 (3S.38%) of the directors and IS 

(42.86%) of the focal persons were having the opinion that there were no effol1s made towards 

making the project sustainable. This implies that these respondents were either not satisfied with 

some minor efforts attempted or they have not seen any efforts or possibly they may have 

problem of distinguishing between additional efforts and routine project activities. According to 

WFP (200S:72) school feeding is not only mentioned as strategy for improving acceSS but 

through it CHILD component is considered to be a helpful approach. According to WFP (2003-

2006) country programme outlines the importance of linkages between the school feeding and 

the MERET (Managing Environmental Resources to Enable Transitions to more susta inabl e 

livelihoods) components of the programme. MERET is about developing small infrastructure, 

increasing income generation opportunities, improving productivity of degraded lands and 

supporting local capacity for self-reliance. The seal due needed by one schoo ls to genc:rate 

income and cover part or all of its running costs. 

Regarding item 4, as to the sustainability efforts done responses fo rwarded were anal YLed. 

Accordingly, 16(20%) of the teachers reacted in support of income generat ion, 17(26. 15%0 of 

the directors and 1 0(28.S7%) the focal persons responded in favor of involving more donors as 

efforts mainly attempted. The introduction of CHILD programme was confirmed by 16(20%) of 

the teachers, 13(20%) of the directors and 8(22.86%) of the focal persons. The CHILD 

programme, as planning and also exit strategy for the school feeding programme support of WFP 

. . I I h t' tl1e programme by pulling together local capacity and resources IS a practlca too t at can sus am 

~ h b fi f h hid the local community at large. CHILD is a tool that will enhance lor t e ene It 0 t e sc 00 s an 

. . . h I II vel addressing a range of issues to improve the l]l'dlity the capacIty of commumtles at t e oca e , 

. . hI' t a local center of development for the community of education, and turmng sc 00 s 10 0 

'. . f WFP (200S:72) between ESOPI and ESDPII document. 
accordmg to mid-term evaluatIOn 0 . . . 0 

. ..' I tak n as additional effort in sustall1abillty by IS(18.7SYo) EfficIent resource utIlIzatIOn was a so e 
. d 6(17 14%) of the experts. This implies that the 

of the teachers, 11(16.92%) of the directors an . 
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economical use of the available resou ' 
. rces also Contnbutes towards programme sustainability, 

The student researcher, however, observed tl' ' " , 
1at leSOurce utilIzatIOn such as mulor blk-:s donaled 

by the WFP for school feeding Supervisi 
, , on were not effectively used to the expected level and 

for the mtended pUrpose m certain school fI d' 
, , ee mg woredas, Hence, this is a point of concern that 

should be reVISIted and improved d' 
accor l11gly, As indicated in MOE/WFP#2 (2004: 1) for 

sustaining the school feedino program 'n Eth" , 
'" I lopla an mtegral part of the feed ina program called 

CHILD FFE is designed and being i I d ' , I:> 

mp emente by the MII1lstry of Education and WFP with an 
aim of integrating children and their needs in th ' d I [11 CLIILD e commumty eve opment process, 1~ 

program the UJ-PPA and LLPPA is intended as a tit b' h I h'ld d h' 00 0 rIng sc 00 c I ren an i elr 
environment together starting from theI'r I I d ' " , 

, . sc 100 an movll1g gradually ll1to theIr homes and theIr 

community surroundings, The aim is to improve school premises and make environmental 

improvements that support the school feeding activity as well as improve environmental 

education aspects of chi Idren and of their families , 

Community involvement was also favored by 10 (12 ,5%) of the teachers. 9 ( 13.85%) of the 

directors and 5 (14,29%) of the focal persons as an attempt tried out in sustaining the school 

feeding programme, Yet , clues form interview made with food preparation staff show that the 

level of community invol vement in sustaining this programme is not satisfactory across the 

whole beneficiary schools and still a lot of work is required not only to invo lve but also to res tore 

the sense of community ownership of the schools in the thinking of the community, While 

government support is critical for providing institutional support for the acti vity, cummitment 

from the community, in particular from parents, is essential, WFP, Mid-Term Evaluation 

(2005 :73). 

Item 5 treats responses of the community on the possible effects of school feeding programme 

termination, Accordingly, 17 (21.25%) of the teachers indicated fall in enrollment, 14 (11.54%) 

of the directors and 10 (28,57%) of the experts confirmed an increase in attrition of the students 

d t h ' ' t' ThJ's J'mplies that both the fall in enrollment and an increase in ue 0 t e project tennma \On. 

tt " h ' ces on schools and the education system at large, From this , we a ntlOn ave negatlve consequen 

d ' h Id t be terminated and all efforts shuuld be dUIlL' ill clIsuring can educe that the project s ou no 
, " ., erformances at all levels, The available evidence also sustamabIhty and donor conVl11cmg p 

, . I ger affects children 'S cognitive function and hence 
SJgnrficantly shows that short term 1un , " . , 
, , , ' I arch and improvements m eXlstmg school teedmg 
mdicates more the need for additwoa rese 
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Project than to warrant giving less priorit t h . 
Y 0 sc 001 feedmg programs in general , school feeding 

handbook (1999:33). The SFP seems mandatory, at least as far as there is vulnerable section of 

the Ethiopian community that can not aft! d ~ d' 
or lee mg and schooling its own children properly. 

Weak academic result of the students w _l': 

as COlulrmed as the second major effect of school feeding 

termination by 16 (20%) of the teachers, 13 (20%) of the directors and 8 (22. 86%) of the focal 

Persons. The fall in enrollment was idenf fi d h h' . . . 
I Ie as t e t Ird major effect of programme terl11ll1atlon 

by 12 (18.46%) of the directors, and 7 (20%) of the focal persons where as closure o f schoo l was 

identified as the third major consequence by 14 (17.5%) of the teachers. This implies that fa ll in 

enrollment, increase in attrition, weak academic results and closure of school were the tlu'ee 

major possible consequences of the school feeding programme termination. We can deduce from 

this discussion that educational indicators of access, quality, effi ciency and equ ity all lllay be 

highly affected with school feeding project termination at least in benefi ciary schools. A 

WFPIUNESCO and WHO pre appraisal mission assessed in detail the proj ect performance under 

the pilot phase in November, 1996 and concluded that: enrollment rates at the surveyed primary 

schools had increased by 62.4% between 1992 /93 and 1995/96 period, the overall dropout rates 

at the surveyed schools had decreased significantly between 1992/93 and 1994/95 (from 12.9% 

to 8%), a general improvement in attendance of over 10% (from 80% to over 90%) between 

1992/93 and 1995/96 . However, from deli veries to schoo ls experienced seri olls delays when the 

government handled transport and caused by government 's lengthy procedures fo r tendering and 

contracting, appraisal of project Ethiopia 4929 (1997:6-8). It seems clear that the SFP 

termination has its own short-term and long-term effects that can complicate sit ua ti on and 

learning opportunities of the vulnerable section of our society. 

The possible closure of school was also confirmed by 10 (15 .38%) of the directors and 4 

(11.43%) of the experts as the fourth major consequences. Shrinking school community 

1 · h' °d'fi db 13 (1625%) of the teachers 9 (13.85%) of the directors. Increase re atrons Ip was I ent! Ie y. , 

. . . I ' d' t d in responses of 8 ( 10%) of teachers, 6 (9.23%) of the m Illness of the pupIls was a so 111 Ica e 

. ~ Ions while decrease in dropout was identified as the directors and 4 (11.43%) of the loca pers . 
h 1 (1 54%) of the directors, and hy none ot the e:-.: perts consequence by 3 (3.75%) of the teac ers, . .. . 

.' 1 de that school feeding programme termmatlon W ill 
responded. From the diSCussIOn we can conc u . 

. d disruptive to educatIOn at large. Furthermore, 
have consequences which are totally negative an 

. . I feedin programme maintains dependency syndrome. 
thiS may disprove the notIOn that schoo g 
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The above discussion shows that d 
ependency syndrom . " . . . 

poor man a fish net and kn h e notIOn IS Irrelevant. It IS like: gl vin u a 
. ow- ow of how to fish and n ". - . ~ . 

School feedmg is a tool that . ot providIng hlln hsh throughout his II Ie. 
plepares a ground for a s d . 

primary cycle with gained kn tu ent to learn and complete his/her 
OW-how, behavior and ' . . 

and world of work As . d . fi . expenence Important for his/her education 
. I enh led m Walk World Eth' . 2 

Ethiopia show that WFP. IOPIa ( 008 : 1-2), some research findings in 
, s proglan1s school enrollme . _ . 

d 
t I' h' I b nt lates have shovm a )% annual Increase a 

ropou W11C IS ess y 10% from th . , - ., 

fi
. e natIOnal school dropout rate of 19% and a 40% academic 

per ormance Improvement of bendl ' . I 
CIal Y sc 1001 students in just t\\O ,,'cars :1:, tlk' \' :l r: !"_'Ik r :Ihk 

to concentrate on their studies if they a ' h '. le not ungry. 

Table 4.12: Mean Score Distribution f o Responses across the Cells on Performance on 
Various Partners in SFPS 

Responses 

Level of Performance 
Teachers Ratings eN Directors Ratings (N - Focal Persons Ratings 

80) 65) eN = 35) I 
I 2 3 X'2 I 2 

, 1 X'2 I I 2 I 3 I X ' 2 I -, 
a) The level performance of the 

I I I I 1 I 

6 35 39 2.4 1 7 25 33 2.4 I " 1 J ~ I J ~ I"'..,q I 

parent teacher association I I I 
I I I 1 

b) Parents of the students 12 35 " .n 2.3 6 7 ?' 35 2.43 ') 16 I J 7 ').43 _J 

c) School feeding committee 5 20 55 2.63 II 20 34 2.3:; I 3 " I '27 ~ .(iq 

(school food preparation staff) I I I 
I I I I 

• X 2 = Mean Score Across Cells, High =3 , Medium = 2, Low = I 

As depicted in the above table, the three groups of respondents thaI are lcachc:rs. dirC:(;IOrS anJ 

the experts or focal persons ' responses were analyzed across the cell s. Accordingly_ performance 

level of the PTA, in school feeding programme implementation is rated as slightly hi gher than 

medium by the teachers, directors and focal person 's respondents wi th mean scores 0 f 2 AI _ 2 A 

and 2.29, respectively. This implies that the PTA hasn ' t played the wI..: ex pectcJ ill c.'. IUlISli\ cl) 

exploiting the school feeding programme, its resources and potentials. They need to scale up 

their efforts by revisiting all their former practices and banking up on strengths that they have. 

The parents of the beneficiary students also didn't deliver to the expected level :1l1cl thei r 

performance was rated as slightly higher than the medium with mean sC()Je~ (d- ~ . ~() h) I ilL' 

teachers, 2.43 by the directors and 2.43 by the experts. We can deduce rrom thi ~ th:1I ril L'\ I1L'L'd (, 1 
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cale up their efforts by holding up b t . 
S es practices that they may have after revisiting their 

erformances thoroughly. There should lb . 
P a so e exchange of experiences among the benefictary 
schools in order to identify and scale up best practices. 

The school feeding committee or food p t' ff . 
repara Ion sta , performance on the olher hund IS raleu 

near to high by the teacher respondents and the experts with mean Scores of 2.63 and 2.69. But, 

the SFC group was rated as medium by the school director respondents with a mean score of 

2.35 probably; this could be due to the close monitoring of the directors who rated the food 

preparation staff performance as medium. From the analysis of the responses of the three groups 

of respondents we can deduce that the school feeding committee particularly, the food 

preparation staff is relatively better in performance that ranged between the medium and high. 

This group also needs to perform better than what it has been performing in the light of its 

present performance position. The effOlis of the parents, PTA and food preparation staff should 

be scaled up through joint plmming, monitoring, evaluation and reporting since the act ivi ty or 
one can't exclude the role and activities of the others. They all should work together 

supplementing and complementing each other for common goal. It can be sa id from the above 

discussion that the major school level players such as the PTA, food preparation staff and the 

parents should supplement and complement one another by avoiding duplication dTu rt s UJllI gaps 

in their performance. 

Table 4.13: Analysis of Responses of the Teachers and the Pdncipa ls on Level of 

Organizational Support Provision by Various Partners 

(N 80) (N 65) 

T eachers Principals 
Level of Technical Support Provided: 

Rating Scales Ra ting Scales 

I 2 3 X - I ~ I ' I .' 
--.,..,---1 
I X ' I 

I. Regional Bureau 65 10 5 1.3 45 I 15 5 1.4 

2. Woreda bureau 16 18 46 2.38 12 1 15 38 2.4 

3. The World food programme 6 8 66 2.75 5 6 54 2.75 

70 7 3 1.16 50 10 I 5 1.31 5 . eRe supervisors I I 

x'2 == Mea Score Across Cells, High =3, MedIUm = 2, Low - 1 

. f hnical support provision by various partners were As depicted in table 4.13 above, the level 0 tee . 

A ordingly the regional educatIonal bureau 
d · t espondents. cc , rated by the teachers and lrec or r 
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teclmical support being provided was rat . 
ed low with a mean score of 1.3 and 1.4 by the 

respondent teachers and directors res ectivel '. . 
p y. This Implies that the reo ional education bureau so 

far extended meager technical support thr b 

. . ough follow up and supervision programmes to these 
benefiCiary schools. This entails that the 

gap created due to low level of the technical support and 
monitoring may weakened the expected Ie If' 

, ve 0 Impacts that should have been created by 
exhaustively exploiting the opportuni f d . 

les an potenhals created by the project. The same 
situation of rendering low level of teel . I '. 

mica support was Identified by the responcients [or e RC 
supervisors who otherwise are sUpposed t bId 

o e ocate nearer to these schools and as a result can 
render daily and close monitoring and t hn' I . . ec Ica support logically. TI1lS may happened due to 

several factors some of which include low capacity of CRC supervisors and willingness to of fe r 

readily technical support and follow-ups. A very weak monitoring and evaluati on mechani sms 

were identified as one major challenges of school feeding program implementation in Ethiopia. 

according to WFP (2002: 13). Implementation review (2008:2-3) also identified the under 

utilization of the CRC supervisors. Therefore, the CRC supervisors should be empowered and 

capacitated so as to foll ow-up, monitor and capacitate their schools. 

On the other hand, the respondents also indicated that the level o f techni cal support provided to 

school feeding beneficiary schoo ls by woreda was about slightly hi gher than medium with Illean 

scores of 2.38 for the teacher respondents and 2.4 for director respondents. Except the technical 

support that is provided by WFP, the technical supports that have come from the CRC 

supervisors, REB and Woreda Education Office ranges between poor and medium. So thi s 

scenario must be revised soon for the SFP to succeed. 

As indicated clearly in their responses, teacher respondents rated the World Food Programme 

technical support as being high and satisfactory with mean scores of 2.75 for the teachers and 

2.75 for director respondents, respectively. From this, we can deduce that the school feeding 

programme follow-up, monitoring and technical support is being properly done onl y by the 

W Id F d P Th ' . a pal'adox since the owner of the project is the eli uCl lioJlal or 00 rogramme. IS IS ' , 

. h RC ., woreda zonal and regional education bureau from which more sector, l.e., t e C superVISiOn, ' 

f h .. fi II d t chnical support should come logically. According to school o t e mOllitonng, 0 ow-up an e 
r . WFP mmitted its support to the strategic objectives adopted as 
leedmg handbook (19995: 15), co 

W 
BeiJ' ing China, 1995, to proviJt: universal access tu 

the Fourth World Conference on omen, , 
. . f rimary education by at least 80% of primary school 

basiC education and ensure completiOn 0 P 
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age children. In general, the SFP implemel t . 
1 atlOn problems should be resol v~d so as to fulfill the 

objectives for which the project is launch d f II . . 
e u y and timely 111 line with the universaliLclliol1 or 

primary Education up to 2015. 

According to the Ethiopian Government d W Id 
an or Food Programme agreemt:nt docum ' I1t. th~ 

education sector is the owner and should f lfi II' b' . . . . 
U I Its 0 hgatlons uf I1l0 llIl()rJng. e\ ' alll ~ ltlllll ~ Ind 

delivering technical support more than any of the partn B t tl' . I I' d d ' I Id 
ers. u , 11S IS ess rea Ize an It s 101l 

be revisited for the betterment of the project in the future . All the major players in SFP 

implementation should be able to plan, implement monitor evaluate and mange the programme 

with full responsibility, accountability and dedication for better results. 

Even if there is the problem of ability in monitoring and delivering at least at the wureda and 

eRC level, the WFP in collaboration with the zonal and reaional education bureau sh0uld \"0r/\ 
'" 

on capacitating the system and supervisors of CRC and woredas. Otherwise. the supervision 

being conducted from remote as being done by sub offices and rarely by zonal and regional 

education bureau can ' t be as effec ti ve and efficient as that of CRe superv ision at least from lhe 

point of view of time and cost. We can conclude from the above di scllss ion that a ll the major 

players in the planning, implementation, monitoring and evaluation of the SFP should discharge 

their duties with the sense of agency, accountability, responsibility and commitment in the 

transparent environment by supplementing and complementing one another. 

4.8 The Major Implementation Problems 

Any attractive and feasible program and project needs implementation and effecti ve 

implementers. However, in the practical world several beauti ful and attracti ve programs and 

plans fail when comes to implementation in practice. Regarding the school feed ing prog ram the 

. I .. . I racing certain implementation challenaes that neeci :l remecii al Imp ementatlOn Issue IS a so ji _ 

d to I'eact on several issues of implementation problems as action. Respondents were 111a e 

depicted in the following table: 
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f able 4.14: Frequencies and Perc t en age Di t'b . s n uhon of Responses on Problems of Food 
Delivery 

No Problems of Food Delivery 
Respondents 

Teachers (N 80) Directors (N-65) I Focal (N=35) 

No % No % No 
-- ~-o/;;-- . , 

a Delay of food delivery 
24 30 17 26.15 11 31.43 

b Absence of Transportation 9 11 .25 8 12.31 4 11.43 
c Lack of stores at schools 15 18.75 13 20 7 20 
d Damage of food items in transporting 8 10 7 10.77 5 14.29 

e Lack of finance to pay transportation 11 13 .75 6 9.73 ~ 
J 8.57 

f Delivery of expired food 13 16.25 9 13 .85 5 14.29 
Total 80 100 65 100 35 100 

As depIcted In the above table the challenges in relatl'on to d l' f f' d 1 ;: d' e Ivery 0 00 ane 100 Items were 

reacted upon by tlu-ee groups of respondents (teachers, directors and focal persons of wereda, 

zonal, regional and WFP sub-offices). In all cases of the three respondent groups dalliance in 

food delivery stood as the sole most important problem. About 24 (30%), 17 (26 .1 5%) and I I 

(31.43%) of the teachers, the directors and the focal identified delay in food and food item 

deliveries as the major problem. Lack of store at school was also identifi ed as the :,C'c() Il c1 I11 :1jnr 

problem by 15 (18.75 %) of the teachers, 13 (20%) of the directors and 7 (20%) of the focal 

persons. Delivery of expired food was identified as the third major problem by 13 (1625%) and 

9 (13.85%) of the directors while 5 (14.29%) of the focal persons distinguished delivery of 

expired food items and damage of food items as the third major problem. In Tesfay Naizgy, late 

food delivery was distinguished as the major problem in school feeding project (2006:58) . In 

Oromia Regional State too, the late delivery of food stood as the forefront challenge til at needs 

immediate and tangible solution. 

On the other hand, 8 (10%) of the teachers identified damage of food items in transportation 

whereas 6 (9.23%) of the directors and 3 (8 ,57%) of the focal persons identified lack of finance 

to pay for transportation as the last challenge of the enumerated problems in the table, 

Fro I' f h l't I'S clearly distinguished that dalliance in food delivery was the 
mana YSIS 0 t e responses 

major problem in almost all the beneficiary schools. Sub office heads of Dire Dawa, Adama and 

WFP fi d th 's problem as a severe problem that may lead to dropouts, 
country office also con lrme I 
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expire of food at school stores Th . 
. e malO reasons for the d I . 

rendering procedure, ineffici' . e ay of food delIvery were government 
ency 10 proceSSl b'd . ng land non-respon f tl b' Id . . 

identified dUrIng the interview. se 0 1e IC els on tIme as 

Table 4.15: 
I t f 

Frequencies 
P hI IJl1pJemen a IOn ro ems 

Implementation Items 

and 

The major implementation problems 

a) shortage offood items 

b) Shortage of cooking materials 

c) Shortage of feeding materials 

d) Late food delivery 

e) Dalliance in stal1ing feeding students 

f) Expired/bad smell/ taste of food 

g) Problem of payment for cookers 

h) The non-functioning of RPCC 

Percentage Distrib l' U IOn on Responses Regard ing 

Respondents Category Focal (N=35) 

Teachers (N 80) Principal s 

(N=65) 

No % No % No % 

19 23 .75 15 23.1 6 17 .14 

9 11 .25 9 13 .85 " J 8.57 

8 10 5 7.69 3 8.57 

24 30 20 30.77 8 22.86 

7 8.75 5 7.69 5 1-1.."19 

3 3.75 3 4.62 :2 5.71 

6 7. 5 5 7.69 5 14 .. 29 

4 5 4 6.1 5 3 8.57 

As depicted in the table above, late delivery of food to schools was identi fied as the most 

important problem by 24(30%), 20(30.77), and 8(22. 86%) of the teachers, principals. :1I1d foca l. 

This problem has the repercussion of dropouts and low enrollment. Regional bureaus and WFP 

are expected to solve this problem jointly. Shortage of food items was also se lected by the three 

groups of respondents as the second major problem as 19(23 .75%) of the teachers, 15(23 .1 %) of 

the directors and 6(17.14%) of the focal persons said so. The third major problem, shortage of 

cooking materials, was distinguished by 9 (11.25%) of the teachers and 9( 13.85'%) uf' the: 

directors while 5(14.29%) of the focal persons indicated that dalliance in starting reed ing the 

students and cookers' payment were the third major problem. The problem of expired /bad smell! 

bad taste of food was forwarded by 3(3 .75%) of the teachers, 3(4.62%) of the directors and 

2(5.71 %) of the experts respectively as the least of the listed implementation problems. Form this 

we can deduce that let food delivery food item shortage, and shortage of cooking materials were 

problems that require most of the attention for the success of the program. According to WFP 

(2002:13) in the implementation of the school feeding programs in Ethiopia the major challenges 
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observed were financial problems '. , not asslgnmg f 11 . 
ovemment, delay of food d I" u time personnel at all levels by the 

g e Ivery, absence of stor h 
. k I . e ouse at school. deli verv o f c:-.:p irccl food 
Items, very wee eva uatlOn mecha . J 

msms lack of d ' 
'on delayed and inco h ' ' COor mated movement between WFP and 

reg I , mpre enslve report in ffi . 
'ty of non food 't M , e IClency of the school feeding committee and 

scarci I ems. oreover i I . 
. . . . ' mp ementatlOn review (2008 :2-3) identified late start of 

[eedmg at vlsltmg sampled schools fo d 
, 0 wastage due to carryover. mismatch of allocated food 

with the number of students, in adequate food han . 
. . . dhng and management at school , poor program 

iIIlplementatlOn, m efficient use of resource d I . s an ate detectIOn of mal practices. 

Table 4.16: Frequencies and Percentage A I . . na YSIS of the Fonvarded Responses as to why 
the Techmcal Support Received was Unsatisfactory 

(N=80) (N = 65) 

Reasons on why the Support Given was Unsatisfactory Teach ers Principals 

N ~/o N 0 , " 
a. They do not come at all 24 30 20 30 .77 

b. They do not give feedbacks 10 12. 5 II 16.92 

c. They don not give solution to problems 24 30 20 30 .77 

d . They do not consult 8 10 I 1.54 

c. They do not give technical support 14 17.5 13 20 : 
As mdlcated III table 4 .16, the teacher and director respondents reacted on the reasons why they 

rated differently the partners that should deliver them technical support. Accordingly. 24(j0% ) 

of the teacher respondents and 20(30.77%) of the directors reasoned out that those partners they . 

rated low don't come to them at all and also don't give them solutions for problems they fac e 

respectively as the major reasons. Moreover, 14(\ 7.5%) of the respondent teachers and 13(20% ) 

of the respondent directors indicated that they don't get sufficient technical supporl particularl y 

from the eRe supervisors and regional educational bureau. This was the second major reason , 

according to the responses, for rating low the eRe supervisor and regional bureau technical 

support. Still, 10(12.5) of the teachers and 11(16.92%) of the directors also claimed that they 

rarely get feedbacks from eRe supervisors and regional education bureau. [n this case. since. 

zones are considered regional bureau representatives; their technical support was treated at equal 

level with that of the regional education bureau. Low consultation service level was indicat( I by 

8(10%) of the teachers and 1(1.54%) of the respondent director, respectively. All these mal 
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practices are observed by the student researcher and from responses of the respondents although 
their degree varies from school to school. 

We can see from the discussion that the regional educational bureau and CRC supervisors should 

revisit their unfulfilled roles in monitoring and delivering technical supports to school reeding 

schools and set strategies with the World Food Programme so as to transform their past s luggish 

and least rated performance as soon as possible. Not doing this may cost the beneficiaries loosing 

the support and resources being acquired from donors across the world. Donors need effective, 

efficient earmarked and justifiable utilization of their resources and tangible feed back when they 

donate. Moreover, miss-utilization or wastage of such resources may be followed by sudden 

interruption that could have several negative repercllssions. The level of technical support 

through monitoring and supervision is found as below the required level particularly the support 

that comes from the regional educational sector. 

Table 4.17: Frequencies and Percentage of the Responses on School Meal Service Practices 

No Teachers Princi pals (N . 65) Foca l person 

(N=80) (N =35) 

N % N % N % 

Times starting schoo lilleal at school 

Within I -3 days 35 47.75 25 38.46 10 28 .57 

Within 4-6 days 20 25 20 30.77 15 42 .86 

Within 7-9 days 10 12.5 15 23. 1 7 1 ) 0 

.. J ~. 
Within 10-12 days 8 10 3 4.62 2 I 5.7 1 I ._-

7 8.75 2 3.1 2.86 After 13 days 

2 Feeding was 

Interrupted 45 56.25 32 49 .23 16 45 .71 

Not disrupted 35 43 .75 33 50.77 19 54.29 

3 Causes of the interruption 

Shortage of cooking water 7 8.75 9 49.23 5 1·:.29 

Fire wood shortage I I 13.75 10 50.77 5 14.29 

Food supply shortage 30 37.50 20 3077 10 28 .57 
J 

Shortage of asking utensils 15 18.75 10 15.85 2 5.71 J 
Shortage of cooks 15 18.75 II 16.92 13 37.14 

0 0 I 
2 2.5 5 7.69 

I .J Shortage of kitchen 
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As depicted in table 4.17 above meal . 
, service practic 

f es were analyzed based up on responses of 
the three groups 0 teachers, directors a d fI I 

. t' ne of I' n Oca persons. Accordingly. regardin!!. item I. i.e .. 
starting 11 mea serVices at sch I -

. . 00, 35(47.75%) of the teaches and 25(38.46%) of the 
directors replied that serving food at sch I 

00 s start within 1-3 days since the food arrival at school 
while 15(42.86%) of the woreda, zonal and WF . . 

. . P focal pel sons reacted that school meal serVICe 
started Within 4-6 days of the food arrival . 

at school. However, 111 all cases the majority of the 
respondents reacted that food service start d . h' 

e Wit ler 6 to 13 days time as the delivery reached 
school. From this, one can deduce that th . " . . 

ere was no advance preparati on 01 hl\"lng cookers, 
making water, fire woods and other mate' I d' .. 

na s rea y 111 school localttles so as to start meal service 
on the spot of food arrival at schools Th' I f·~ 

. IS a so a lects attendance and dropout of these students 
on the one hand and the under use of the d I' d ~ d h' . e Ivere 100 w Ich may also lead to the expiration of 

food Items. The student researcher also confirmed the eXI'sten f d II ' . . ~ d ce 0 a lance, 111 serv111g 100 at 

schools even after food is already delivered from the interview undertaken with food preparation 

staff. The major causes for late food service in schools mainly assoc iated "with lack of :-Jcl vancc 

preparation in available fire wood, water, cooks . 

In item 2, the respondents reacted to whether food intemlption encountered their school or not. 

Accordingly, 45(56.25%) of the teachers confirmed experience of food interruption in their 

school whereas 33 (50.77%) of the respondent directors and 19 (54. 29%) of the local persons 

denied food interruption. From this it can be deduced that food interruption event was practiced 

at least in some of the beneficiary schools as the majority of teacher respondents indica ted. Thi s 

was also observed by student researcher in an interview done with food preparation staff 

members. Besides, food interruption as practiced due to dalliance in delivery, ration size revision 

due to supply problem and from the donor's temporary interruption was a possibility as focal 

persons form WFP told the researcher. The research findings of Bary Li vingness in 19R6 al so 

indicated that due to feeding dismption about 14 of the students dropped out of school. Feeding 

itemed book (1993: 19). 

Items 3 discussed on reactions for interruption and accordingly 30(37.50%) of the teachers and 

20 (30.77%) of the directors put food supply shortage as the major cause behind school foocl 

interruption while 13(37.14%) of the focal persons put the major cause as shortage of cooks for 

h . . M er 15( 18 75%) of the respondent teachers identified 
sc 001 meal service discontinUity. oreov . 
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shortage of cooks and cooking materials 
. . . as the second major cause each while II (16.92%) of 

the dIrectors also mdlcated that shorta f 
ge 0 cooks was the second major cause. However. 10 

(28.57%) of the focal persons or expert +-: • 

. . s put Lood supply shortage as the second major cause for 
school meal serVIce mterruption Sh t fl ' 

. or age 0 (Itchen was identified as the least cause for food 

serving practice discontinuity in beneficiary schools. From the discllssion it can be deduced that 
, 

within school ( internal factors of h' .' k' . . . 
Illng coo s on time and haVing. \\[Iter ~lIl cl IUl·1 " u PJ1 I ~ ' 1,11" 

cooking) and outside the school facto f I d I' . 
rs 0 ear y e Ivery of food to schools practices sholiid he 

revisited and should be put on the right track. Levinger (1986:33) found by his research done on 

Dominican RepUblic that the sudden interruption of 18 years operated school feeding 

programmme resulted in 25% attrition in number of students, a decrease in enrollment of grade 5 

and 6 and increased drop out rate of girls in the lower grades. 

A study carried out in 1991 by J arousse and Mingat done on learning and achievement of 

primary students in Guinea at the beginning and end of the school year for students in grades t\\"o 

and five, showed that learning achievements of schools that served school meals was found to be 

much higher than for children in non-served schools, School Feeding Hand Book, WFP (1999: 

22). For such a positive relationship between learning achievement ancl the existence of a sc hool 

canteen, the researches id entified two possibilities: 

a) Improved nutrition of students because of school feeeling, ancl 

b) More regular attendance and thus more time spent in class. 

4.9 School Feeding Program Objective Attainment and Possible 

Solutions for Implementation Problems 

. . h I Ii d' rogram has its own set objectives to be fulfilled. These LIke any project the sc 00 ee mg p 

. . ·'b t the attainment of primary education univc:rsa li Latiun as sc: l obJectrves on the whole contll ute 0 . . 

'. f E h' . Accordingly, the achievement of the set objectives and In the polIcy and strategy 0 t tOpian. 

. . bl m were categorized and respondents were made to the solutions tried for nnplementatJOn pro e 

react upon them in table 4.18 and 4.19 below. 
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Table 4.18: On the achievement of Schoo . 
I Feedmg Project Objecti yes 

r- Item Teachers (No 80) 
Directors (NO 65) 

Yes % No 
Focal Persons (NO 35) 

Long term objt!ctives 
% Yes % No 

). 
% Yes % No % 

a) Is UPE achievt!d? 40 50 40 50 
r-b) Are tht! poor 

30 46.15 35 53.85 15 42.86 20 57. 14 

empowered 35 43 .75 45 
significantly to educate 

56.25 25 38.46 40 61.54 15 42.86 20 57 . 14 

their children? 

2. Immediate objectives 

a) Is Enrollment 40 50 40 50 35 53.85 30 46.15 17 48.57 18 51.43 
increased 

significantly? 

b) Is Attendance 40 50 40 50 30 46.15 35 53 .85 IS 51.43 17 4S .57 
increased 

signiJicantly? 

c) Is Drop out 35 43.75 45 56.25 30 46.15 35 53 .85 16 45 .71 19 54.29 

decreast!d 

significantly? 

d) Is Repetition 40 50 40 50 30 46.15 35 53 .85 16 45.71 19 54.2') 

signiJicantly 

decreased? 

e) Is the concentration 45 56.25 35 43 .75 35 53 .85 30 46.15 18 51.43 17 48.57 

ability of the 

students improved? 

As indicated in table 4.18, teachers, directors and the focal persons responded on the SFP 

objective attainment. Accordingly, the achievement of UPF as one long term objectives of the 

SFP was rated as partially achieved (50% of the teachers, 46.15% of the directors and 42.86% of 

the focal persons approved the achievement. But 50% of the teachers, 55.83% of the directors 

and 57.14% of the focal persons did not confirm the full achievement of this long term objectives 

so far. Regarding the empowerment of poor households in investing on human capital or 

education as the other major long term SFP objective, the majority of the respondents (56.25% of 

the teachers, 61.54% of the directors and 57.14% of the focal persons) indicated in their 

responses that this objective is not also fully achieved concerning the attainment of immediate 

objectives of the SFP such as significant increases in enrollment was rated as partially achieved 

(by 50% of the teachers, and 51.43% the focal persons) while 53.85% of the directors responded 
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that it has been achieved Dr 
. opout has not been s· 'fi 

teachers, 53 .85% of directors and 54 29
0 

Ignt Icantly reduced by the SFP to 56.25% of 
. Vo Focal persons) TI . 

was confirmed by 56.25% of tl . le concentratIOn ability improvement 
. le teachers, 53 .85o/c f . 

persons. From this it can be 0 0 the directors and 51 .43 of %the focal 
. concluded that the S ' . 

partially.Table 4.19: Frequenc' FP objectives have been achieved 
les and Percentaoe An I . 

Problem Possible Solutions and A h' . . b a ySIS of Responses on School Feeding 
c levmg Its Objectives 

No Possible Problem Solutions d A . . 
Respondents Category 

an chlevmg Objectives eN 80) Teachers (N=65) Principals 
(N=35) Focal 

I Actions taken in over 
No % No % No 

• Using carry over stock 
% 

coming the problem 
30 37.5 

• Tt:!aching wi thout providing food 
15 23.1 10 28.57 

20 ? ' 25 38.46 - ) 2 5.7 1 · Interrupting teaching until food 10 12. 5 10 15.38 4 I 1.·13 
arri ves 

• Using community contribution 10 12.5 3 4.62 5 14.29 
• Replacing expired food 5 6.25 5 769 4 I 1.43 
• Int roducing OHILD program 5 6.25 7 10.77 10 13.57 

2 TIw schoo l feed ing · Achieved ?' -) 3 1.25 23 35.38 10 21l .57 
objectives c Not yet 26 32.5 15 ?3 .1 10 28 .57 

• Parti ally achieved 29 36.25 27 4 1.54 15 4?86 

3 The project • Promotes dependency 10 12.5 15 23 .1 5 14.29 

• Dos not promote dependency 45 56.25 40 61.54 25 7 1.43 

• Partially promote dependency ? ' -) 3 I.? 5 10 15.38 5 14.29 

4 Options of replacing • Using income of school . ? ' - ) 31.25 23 35.38 15 52.86 

feeding aid • Local community should run it 15 18.75 15 23 . 1 10 28.57 

· Government should afford it 20 25 15 23 .1 I 10 28.57 

• No need of school meal 10 12. 5 5 7.69 () 0 

· Students should bring their meal 10 12.5 7 10.77 0 0 

5 The project • Should continue 45 56.25 40 61.54 25 7 1.43 

· Should expand 20 25 15 23. 1 7 20.0 

• Should be stopped 15 18.75 10 15.4 I .1 8. 57 

As depicted in Table 4.19 above, teachers, the directors and the focal persons were made to 

respond on listed practices of solving implementation problems and whether the school feeding 

project achieved its set objectives. The responses were analyzed. Accordingly. in item I , the use 

of carrying forward food stock at schools was identified as the major solution by 30(37.5%) of 

the teachers and 10 (28 .57%) offocal.. in overcoming school feeding problem 25 (38.46%) of the 

90 



directors and 20 (25%) o j' the teache " I 
( IS anc2(5.71 %) fo I· ".. . .... 

'11 absence of feed' I ca pl efell cd the poss il)l lity of teac hi ng even I < I ng c lie to Slll)l)ly . bl 
pi a elllS as the . . . I' C ' 'I ' cl food stoc l' . I . C 1l 10St lI 11pOrta ll t ::;0 ut lun". ;IIT:-lonva lc e ~ CI eatec mainl y whe 1 tI . 

. " I le re IS late Jood de li ve ry to schools as n result ot" which stucit:nt s el a n t gel enou(l h time to " '1' . . 
b ex lcl uStl vcl )1 co ". I . 

. .. .. IlSUllle tle nil IOIl . It seclllS thai though late deli very of looel to schools was a major )I"obl . . 
. . I elll , It also beco mes a SO IUtl OIl as teac hers and 

foca l persons Identifi ed lh e consllmin o of tl I r .' 
. b le e t ovel lood were the major so lution. Thi s is il 

paradox . IntroduclIlg CHILD programme was ~ . " d ~ . 
. . 01 wal ed by 10 (28 .) 7%) of the experts as chOice 

I. The II1troductIOn of CHILD prooramme is I· d 
" b a lea y underway as one school feeding proj ect exit 

strategy and 1I1 thIS case it seems that this b . 
may e relatively a solution with better chance of 

sustainability. However, it was only forwarded by 5 (625
0

/ ) f · I 
. / 0 a teac lers and 7 (10.77%) of the 

directors only. This may be happened due to low level of awareness on the CHILD-FFE 

Programme among teachers and the directors 10 (12 )- 0 /) 0'[ tl t I . I . fi I I f 
~ , ." /0 le eac leI'S IC entl 'lec t le use a 

community contribution and stop teaching until food arri ves at schoo ls as th e thilll most 

important so lution. However,S ( 14.29%) of the vvo reda, zo nal. regionil l. ane! WFP loca l persons 

and onl y J (4.62%) of the directors identifi ed the li se of cOlllmunity contri but io n in sustai ning 

schoo l feedin g as lhe third important SO lution. The repl acing of exp irecl Jood \Vas fo rwarded as 

the so luti on by 5 (6 .25%) of the teachers, 5 (7 .69%) of the direc tors and 4 ( 11.43%) of the (oc<1 1 

persons, respec ti ve ly, 

The lise of fooel balanced carri ed fo rward from the previo ll s semester cl ue to dine rent reasons. 

teaching for sometime even in the absence of meal services, community in volvement in fillin g 

the gaps of school meal service and the reward of the expired food issues need attention of the 

implementers. 

According to WFP (1990:11-12) food assistance program of school feeding using community. 

self help schemes school buildings could be maintained, drinking water could be in stalled and 

school sanitation activities could also be carried out. School Feeding project ha ve potential to 

stimulate community participation in education. Thi s is particularl y im portant given the 

increased emphasis on decentralizing educational seri es and so liciting parents' suppo rt for 

construction maintenance and management of schoo ls, Schoo l Feeding Hand Book (1999: 24), , 

R d· . I I I" eding prooralllme achi eved its ea rlll <l l'keci objec ti \'cs. 29 ega I' IIlg Item 2, whether t 1e sc 100 re . b 

('6' -4U/) J' the directors, and 15 (42 .,s6%) or the runil persons .J .25%) of the teachers, 27 (41.) / 0 0 

. ' ... I . d artia"y. Besides, 25 (%31 .25) of the teachers. agreed to the Idea that the objecti ve IS ac 11eve p 
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23 (35.3 8%) of the directors and 10 (28 0 

b
· t' e was ach'e d . . .57Yo) of the experts indicated that the established 

o ~ec IV I ve ,respechvely. Yet 26 (32 0 

o ' .5 Yo) of the teachers 15 (23.1 %) of the directors 
and 10 (28.57 Yo) of the experts dismissed the' . . 

Idea that the objective was achieved. From this we 
can deduce that the program objective wa . . 

. s partially achieved, according to responses of the 
majonty. However, exhaustive and full '. 

. . . exploitatIOn of the potential of the program is not yet 
realized. Tesfay Natzg III his research'd 'fi 

I enh led that the SFP objective is partially arhieved 
(2006:62). Poverty alleviation program . 

mes are potentIally as open-ended as the poverty they are 
seeking to alleviate. In light of this fact and f WFP' . . 

,os Increased focus on aid to LDC's, a 

rigorous yet realistic approach towards the issue of "Long Standingness" has been adopted 

school Feeding Hand Book (1999: 37). 

In item 3 whether the feeding project promote dependency syndrome, 45 (56.25%) of the 

teachers, 40 (61.54%) of the directors and 15 (42.86%) of the experts forwarded the opposite 

idea that it does not promote dependency mentality. Only 10 (12 .5%) of the teachers, 15 (23. 1 %) 

of the directors and 5 (14.29%) of the experts forwarded responses in favor of the idea that it 

promotes dependency. Still , a large number, 25 (31.25%) of the teachers, 10 (15 .38%) of the 

directors and 5 (14.29%) of the focal persons responded that the program partially promote 

dependency. From this, we conclude that the school feeding program does not promote 

dependency mentality; rather it is the project that is aimed at empowering the have-nots by 

facilitating the learning environments through combating short term hunger. According to WFP 

(1990:11-12) food assistance by itself is a budgetary supplement to school authorities in 

promoting access and school operation. 

This required the revisiting of all the implementation practices, managerial system, abilities 

across the whole system, i.e., schools, education sector echelons and the WFP itself. As indicated 

in the WFP /UNESCO/WHO (1999) school feeding book, this programme or strategy focuses on 

reaching the un reached and have not, thereby contributing to universalizing access, promoting 

" . th I . g environment reducing disparities particularly between males and eqUity, Improvmg e eamm , 

females, improving efficiency by reducing dropoutS. 

I d th t the school Feeding Project objectives are 
From the above discussion we can cone u e a 

. teeds bridging the present mal practices, commitment 
partially achieved and full achlevemen n 

and more efforts by the major players. 
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5. SUMMARY CONCLU 
' SIONS AND RECOMMENDA TrONS 

The major purpose of this study is to identl'fy th .. 
e loremost practices and implementation 

problems of school feeding program '0 ' 
me m romla primary schools, More specifically the 

objectives of the study include ' Idenffy' , 
, I mg practices and Implementation problems that hindered 

exhaustive and successful utilization of h I Ii' , 
sc 00 eedmg prOjects in primary schools of Oromia 

region, suggesting possible actions which help to ' " th " 
mmlmlze e eX lstll1g gaps and weak 

performance and there by come up with some possible approaches which would boost 

performance and confidence of the donors so as to ensure school feeding programme 
sustainability in the region. 

The methodology employed in this study was a descriptive survey, supported by some selected 

qualitative research techniques. The instruments used in this study include: quest ioll naires, 

interviews, checklists and document content analysis. Hence both quantitative and qualitati ve 

methods were considerably used. Samples were taken from the various beneficiary primary 

schools of the region on the basis of strata by dividing the sampled woreclas in to two: Remote 

and medium to center located woredas of the twenty nine beneficiary woredas. A total of thirteen 

woredas and each woreda represented by five sampled schools. Consequentl y, a total of thirteen 

woredas, and sixty five schools were included as the sample of the study. 

In view of this, meaningful attempts were made by consulting various stake holders that are 

found at the various levels of the system in general and players at the grass root level (WFP and 

educational officials, school directors, teachers, experts in the area or focal persons, beneficiary 

students and their parents, and food preparation staff) in particular. On top of this. review of 

d "h k 11'Sts and observations were also systematically used as a source of ocuments, mtervlews, c ec 

data. 
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To this effect nine major themes (th 
e sex, age wo k . 

d · t·· I ' ' r expenence and qualification level , processes 
foJIowe In saling t le prOject reasons D I 

t 'b . or ow enrollment and student attrition, school feeding 
Programne can n utlOns attitudes oft h . 

, eac ers separ tid h . a e y an t at of parents, directors and focal 
persons towards SFP, the status and ma 

. . nagement of school feeding facilities , Roles of various 
partners, the major Implementation robl . 

p ems and achievement of the program objectives and 
possible solutions for implementation r bl . 

poems) were categoncally raised and administered to 
the respondents mainly in the form of I'k . 

I ert scale m order to analyze the foremost factors 
challenging practices and smooth im I . 

P ementatlOn of the school feeding programme. Then the 
data was systematically organized anal d d' " 

findings were drawn. 
, yze an mterpreted. Based on tim, the followlOg major 

5.1. The Findings of the Study Revealed that the School Feeding Project 

Inception in the Sampled Schools were Identified as 

4.1.1 a) The project school site selection was done by the World Food Pogramme (WFP) to 

31.25% of the teachers and the site selection was done by the Regional Educational Bureau to 

38.46% of the director respondents. The variation in the position of the respondents on the issues 

is very significant as the computed x2 value (16.28) is far greater than the critical value 9.488. 

b) Most of the respondents (56.25% of the teachers and 75 .38% of the directors) confirmed the 

use of criteria in the project site selection of feeding schools. These criteria mainly include low 

enrollment rate for 37.5% of the teachers and food insecurity for 43.1 % of the directors ' 

respondents. 

c) Of the respondents 58.75% of the teachers and 69.23% of the directors confirmed the site 

selections made to be right. More over, 61.54% of the directors and 43.75% of the teachers 

approved that the project need assessments were done before the launching of the present school 

~ d' . Th I t' hl'pS in the respondents position was found to be very significant lee mg projects. e re a IOns 

with an x2 value of 16.24 to 16.28 as computed. 

. bl ming students in the sampled schools were identified as : 4.1 .2 the current major pro ems co nee 

. I I in grades 1-7 is the major problem in the school 
a. Absenteeism of the students, partlcu ar Y 

. 'd ntified as problem number one by 13 (20%) of the 
feeding primary schools. Absenteeism was I e 

directors and with a mean score of 1.9. 
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b The second major challenge in th 
. e sampled sch I 

b 16.9% of the directors and . 00 s was dropout of students. It was identified 
Y with mean Score of I 8 . 
998 d 1999 E C tl ' . . Accordmg to the data collected in 1997. 

I an . on le average 9% 10o/c d 
. ' 0, an 12% of the students dropped out of the system 

before they complete their study. Althou h t '. 
g , he rates m assisted schools were smaller than the 

regional averages (of 12%, 12% and 14O/C) . 
• • 0 respectively, the results achieved were far from being 

satisfactory as one of the ma.Jor objectives of th h . . 
esc 001 feedmg proJect. 

c. The third major problem identified 1 . 
was ow enrollment. It was Identified by 15.4% of the 

respondent directors with men score of 1 7 F 
. . rom the data collected, enrollment in the assisted 

schools increased by 12.5%, 10% and 10% in 1997, 1998 and 1999E.C. While the regional in 

crease in similar years was 10% 4% and 8% respectl'vely Th' h I' f h . 
• IS sows t 1at as one 0 t e major 

school feeding objectives the increase in enrollment in the assisted schools was still below the 

expected level. 

5.1.3 . The major reasons for the high absenteeism, dropout and low enrollment of students are 

identified to be late food delivery to schools and child labor demand at home. Late food delivery 

to schools is mainly extem al problem that is created due to lengthy government bidding process 

in dealing with transporters at regional level. It is usually faced at the beginning of the semesters. 

The child labor demand is mainly due to food in security at home and the continuous mobility of 

pastoralists who also demand the children who look after their livestock. From the data gathered, 

the directors and the teachers identified late food delivery and the demand for child labor by 

families with mean scores of 2.62, 2.46 and 2.69, 2.3 I respectively as the major causes for the 

problems 

a) School meal provIsIOn contributes significantly to succeed in grade 8 examinations. As 

observed from three consecutive years ' data on examination the mean results of the sampled 

schools and the regional average, the gap ranges between 2% to 16.78% for female students, 

and between 5.62% to 9 .57% for male students in favor of the project schools in the years of 

. I Th higher achievement of females particularly indicates that the 1997 to 1999, respective y. e 

. I " proving gender parity in academic achievement. programme contrIbutes a so 111 1m 

b) h I . 'tigating educational wastage through repetition in the 
School feeding programme e ps 111 ml .. 

. the available data indicated, the repetitions rates of the 
supported schools. In thiS aspect, as 
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served schools in the years of 1997 
, 1998 and 1999 were 40;( 20/ d 30/ 1'1 I . averages in similar yea 0, /0 an /0 w 11 e t 1e l'c:glOnal 

rs were 8% 50;( d 8 
' 0, an %, respectively. 

c) The opinion of the beneficiaries h 
on sc 001 feedin . ' .. 

tI om the attitud f h g progranune IS rated as posItive as seen 
r es 0 t e teachers Teache 

. . rs confirmed with mean Scores 3.81 and 3.75 that 
the school meal servIce highly motivated . . 

theIr students and as a result the students hIghly 
support the programme, respectivel A . 

y. ccordmgly, those respondent teachers with a mean 
score of 2.1 also indicated that there is 

no work pressure due to the school meal services. 

d) Student orientation on the food items d I . . . . 
an t lelr usage IS mdlcated as an important step since 

most of the food items served . s r 
I a len to student food culture. This is identified by the 

respondent teachers with a mean score of 3 81 It I ' d' d b 
. . was a so III Icte y the cooks in the 

interviewing that the student orientation practice wasn't common. 

e) The school feeding programme also has strong support of the parents and the teachers as 

respondents rated it with mean scores of 3.93 and 3.38, respectively. Most of the respondent 

teachers believe that there is no student pressure due to student miaration to their schools 
'" 

from the near by non-feeding schools with mean score of3.5. 

f) The groups of respondent teachers, directors and the focal persons almost unanimously 

identified dalliance in food delivery as the most important challenge to the system. This was 

confirmed by 30% of the teachers, 26.15% of the directors and 31.43% of the focal persons 

respectively. Moreover, lack of proper storage at school and delivery of expired food to 

schools were also identified as the second and third major problems by the respondents . 

g) Of the items reacted upon by the respondents only finance availability for food transportation 

to schools was rated as slightly above fair and below high, which is ranging between 2.13 

and 2.29. Moreover, no item was rated as having high status in the facilities and its 

management in the sampled schools. 

h) Th h d· t d fiocal person respondents rated the status and management of e teac ers, Irec ors an 

h fi d · f: 'I't' al'nly low The efficiency and effectiveness' of material and sc 001 ee 109 aCI lies as m . 
. . ... . d or with mean scores of 1.31, 1.25 by teachers, 1.3 8, 1.4 by faCIlIty utIlIzatIon was rate as po 

. . 37 b fi I persons respectively. Besides, the status of internal 
the prmclpals and 1.31, 1. y oca ..,. . 

. f . g a way of expired food Items, gIrls latnne serVIce, 
income generation, capacity 0 remOVlll 
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water supply, timely food del' 
IVery to school were . 

between 1.13 to 1.44. rated as poor with mean scores ranging 

i) On the other hand school kitch .f:' .. 
en, aCIhtIes, plannin , .. . 

services, food quality lib. g, storage, boys latnne, dining hall 
, rary servlce, non-food ite . 

about fair with mean sc' ms and samtary provision were rated to be 
ores rangmg between 1.57 and 1.92. 

j) Focusing on food insecurity and I . 
'd ffi f d I ' ow pnmary enrollment rate were an important issue in the 
I en I Ica IOn an se ectIon of sch I fI d' . 

00 ee mg sites. Yet the inclusion of accessibility as 
criteria excluded the most relevant tar t h I 

. ge sc 00 s that had serious problems of food and 
enrollment. The selectIOn criteria are t I 

no a so clear to the teachers and the direc.tors as 
36.25% of the teachers and 7 69o/c f h d' ' . 

• 0 0 t e Irectors IdentIfied. However, 58.75% of the 
teachers and 69.23% of the directors confi d th h' . 

Irme at t e selectIOn of the sites was done 
properly. 

k) To overcome the problems faced due to late food delivery, food shortage, shortage of 

cooking materials, the use of carryover food stock teachl'no 'th t 'd' h I I ' /:) WI ou provi mg sc 0 0 mea s 

and the use of CHILD programme were identified as the major solutions. Accordingly, 

37.25% of the teachers, 28.57% of the focal persons rated the use of carry over stock while 

38.46% of the directors identified teaching without providing school meals as the most 

important solutions. 

1) Concerning the fulfillment of the school feeding project objectives, the majority of the 

respondents confirmed not full but partial achievement of the set objectives. The respondents 

that are 36.25% of the teachers, 41.54% of the principals and 42.86% of the focal parsons 

believe that the objectives set are only achieved partially. Besides, 56 .25% of the teachers, 

61.54% of the directors and 71.43% of the focal persons are of the opinion that the project 

does not promote dependency syndrome rather it empowers the have notes and the needy. 

m) The respondents also identified the use of school internal income as the main and possible 

alternative to external food aid. Accordingly, the use of school income was rated by 31 .25% 

of the teachers, 35.38% of the directors and 52.86% of the focal persons, respectively. 

Almost, 56.25% of the teachers, 61.54% of the directors and 71.43% of the focal persons 

. . f th chool feeding project. The CHILD programme, if properly agree on the contmUlty 0 e s 

97 



applied can put the schools to t d 
s an on their two fe t h 

also serves as an outlet or e 't e t rough generating internal income. It 
Xl strategy fro 

m external aid of food. 
n) Most of the respondents reacted th h 

at t e parents co t 'b b . 
evaluating the project A d' n n ute y taking part in monitoring and 

. ccor mgly, 25% of the 0 • • 

31 43% of the foe 1 '. teachers, 26.15 Yo of the pnnclpals and 
• 0 a persons Identified monito . . 
h t . nng and evaluating the school feedin o project 

as t e mos Important parents' contribution' . I::> 

. . The major role of the school feeding staff or 
commIttee was also indicated as the c . . 
o. oordmatIon of food cooking by 37.5% of the teachers. 

38.46Yo of the pnncipals and 37.14% oftl ~ 1 . 
o le toca person respectively. 

0) Most of the respondents confirmed the ex' t f f" . .. . 
" IS ence 0 e lorts by schools 111 sustall1ll1g this 

proJect. The major efforts identifi d' I d . . 
Ie mc u es the involVing of more donors by 26.15% of the 

directors and 28.57 focal personal whil' I . . 
e mterna mcome generatIOn was indicted by 25% of 

the teachers as the major effort made The termination of th h I ~ d' ' ,. . e sc 00 lee mg projects major 

negative consequences were identified as increase in attrition of the students by 28.57% of 

the focal persons and 21.54% of the directors while 21.25% of the teachers identified the 

main negative, consequence as the fall in enrollment. 

p) The respondents compared and rated the performance level of Parent Teacher Association 

(PTA), parents of the students, and the School Feeding Committee (SFC). Of the three 

partners the teachers and the focal persons rated as the best performers the school Feeding 

Committee (SFC) with mean scores of 2.63 and 2.69 respectively while the directors rated as 

the best of the three groups the perfonnance of the Parent Teacher Association (PTA) with 

mean score of2.4. The least rated performances were that of the SFC by the directors with 

means core 2.18 and teachers rated least performances of the parents of the students with 

2.36 mean Score while the focal persons identify the PTA as the least performer with mean 

score of2.29. 

q) The respondent teachers and directors rated the level of technical support they get from WFP 

h· h . h of 2 75 and 2 75 while the technical support they get from CRe as Ig WIt mean scores. . 

. d hIt wI'th mean scores of 1.16 and 1.31 respectively. The reasons supervIsors was rate t e eas 
~. hn' 1 rt rendered were identified as not visiting their schools at lor ratmg least the tee lca suppo 

all and not giving solutions to school problems. 
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r) The students identified active fI IJ . 
. ' 0 OWIng of their leamin d I ' . . 

their best gaInS from the school fI . g an owenng theIr absenteeIsm as 
eedIng progra 

students and 49.33%,48% of the . mme. Accordingly, 46.67%, 46.67 of the 
. . parents Identified folio . '. 

in their chtldren absenteeism as the' ' . Wing education actively and decrease 
. Ir major gaInS of the SFP respectively. 

s) The beneficIary students and th . . 
elr respective parents al 

implementation. The biggest WOIT so evaluated and rated the project 
y and challenge of the be fi' . . 

school meal service interruption who h . ne Ictanes was an option of 
IC IS rated 3 13 and 2 84 b h 

respectively. Daily feed" . ' . Y t e students and the parents 
Ing time convemence food d . . . 

d h
· I ' an utensIl qualitIes were rated normal 

an Ig1. 

t) One of the school feeding components in ·t· . 
. I S operation was the RegIOnal Project Coordination 

Committee (RPCC). Yet, this component se I . ems ess ll1volved or has not its role properly 
which further complicate the follow u d I . . p an eva uatlOn of the project performance. This needs 
corrective measures. 

5.2. Conclusions 

From the above findings of the study, the following conclusions were reached. 

a) The school feeding proj ect inception started with site selection done by the Regional 

Education Bureau and WFP. The selection was based on the need assessment and auided 
b 

by justifiable and clearly set criteria. Hence, the school feeding project started on a right 

course which can be considered as half a journey. 

b) Children of the pastoralists and poor families can not attend; stay in the system for long 

while their stomach is empty. The school feeding programme is mainly practiced in 

pastoralist areas and where parents are too poor economically to send their children to 

schools. Within the last 13 years enrollment increased and student retention has 

improved because the families have got an incentive to send their children to schoo!. 

School meals empowered children to be more attentive and perform better academically. 

In this aspect the school feeding project seems relevant. 

c) The school feeding project along with the CHILD initiative is preparing a fertile ground 

I: h I 't hesl've relationship and forum of plarming, implementing, 
lor sc 00 commum Y co 
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monitoring and evaluating wider 
programs togeth Th· 

promoting the commu .ty. er. IS can serve as a stage for 
nt ownership of the schools. 

d) The programme of girl's oil initiative 
J:: I h·ld h encouraged the pastoralists to send more of their 
lema e c 1 ren t an the male and h. . 

t IS bnngs about high female participation by 
naITowing participation gap of female a d I . 

n ma e chIldren. 

e) The supervision, mOnitoring and I . 
eva uatlOn process of the school feeding project "vas 

unsatisfactory. There were no re ul . . .. 
g ar VISitS, mOnttonng, and support of schools 

particularly by CRC supervisors and . I d . 
reglOna e ucatlOnal bureau experts. Since conective 

measures weren't taken on time and thO . 
IS can exacerbate the problems of Implementation. 

f) Both the rna]· or players and the benefi· . d h 
IClanes 0 not ave clear map of the future fate of 

the school meal programme. Even the world food programme does not have clear 

demarcation time of the externally supported school meal service termination or years of 

school graduation from external food aid support. 

g) The CHILD programme objectives and operation as an exit strategy is not well known and 

equally known even among the major players. The programme is not also being scaled up 

to almost all the school feedings and even to non-supported neighboring primary schoo.ls 

despite its practically proved potential in generating internal income of schools and 

cementing school community relationship .. 

h) The school feeding project is a practically helpful instrument in alleviating short term 

hunger, in improving enrollment, internal efficiency and quality of education. 

i) Late food delivery to schools, reporting issues, and the problem of spoiled or expired food 

should be solved by shortening the length and unnecessary bidding procedure as disclosed 

in the BPR study findings. 

j) One of the school feeding components m its operation was the regional project co-

.. . RPCC Y t this component seems less active so far which further ordmatIon commIttee . e 

d I (on the project performance. This needs corrective complicates the follow-up an eva ua I 

measure. 

.. . trategy has been less communicated and hence 
k) The school Feeding Project mterventIOn s . 

. I d· few officials that also have taken It for 
misunderstood by some people mc u mg 
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dependency syndrome How 

d 
. ever, food aid as relief operation and the school feeding 

programme as evelopment of human 
capital should bee understood as two entirely separate issues by every body. 

5.3 Recommendations 

Based on the findings and conclusions dra . 
wn, the followmg recommendations are proposed to 

address the problems under study. 

1. Improving Food Delivery to Schools 

The late delivery of food and food ite t th b fi' . . of" 
ms 0 e ene IClary schools can result In chams 

problems. The first major problems include Low enrollment, absenteeism and dropout of 

students. Moreover, the lately arrived food isn't fully consumed and food balance canied for 

ward may be expired/spoiled reSUlting in resource wastage. Dalliance in food delivery is created 

mainly due to inflexible financial regulation that demands biddino duration of one month time 
o 

and (in land, transportation and storage handling cost) final payment release by the WFP. These 

two are major processes that are highly contributing to dalliance in food transportation. Timely 

reporting of the exact number of beneficiary students by the beneficiary schools and woreda 

education bureau is malldatory. The use of the educational bureau trucks in times of difficulty 

should not be also ruled out. 

2. Empowering the CRC Supervisors through Trainings 

The eRe supervisors are found on school sites and can make daily follow-up, monitoring and 

support. Therefore, empowering them through training and responsibility to make them gi ve 

fn . d f'C t' rt to the schools is very important particularly during food dispatch e IClent an e lec lve suppo 

and school report collection on their resource utilization, community participation and overall 

'C F h' d assigning a program assistant staff to build the regional man perlormance. or t IS to succee , 

. h h 01 feeding project is essential. power capacity of implementmg t e sc 0 
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5. Annually Conducting 

Beneficiaries 
Orienting and Aw areness Creation of the 

The beneficiary students and their p 
arents are well a . d . 

d l
td t· cquamte with the school feeding project 

an t ley en 0 support It fully. How 
. ever, a tendency of disliking some food items by the 

beneficiary students has been observed rt' I 
. pa ICU arly among new comers. The food cooking staff 

and the teachers should gIve orientatio 
. n on the type, content, and benefits of food served to 

newly commg students. Sometimes the cook' 
, mg staff and teachers should eat and demonstrate to 

the students that the food is consumable and harmless. 

6. Under taking school-site selection using transparent and relevant criteria 

So far school feeding site selection was d fi II' . one 0 owmg the nght courses, The future scaling up 

strategy should also follow transparent and relevant Sl't 1 t' . e se ec IOn practIces to justify 
sustainability, 

7. Assessing the Information Needs and accordingly doing Communication 

and Promotion work sactively 

School feeding resources are mainly coming from foreign supporters and the local role so far 

seems low. This low level of local intervention may be due to the already established attitude 

that considers the programme as dependency syndrome expanding mission particularl y among 

some officials. Therefore, the REB and WFP should work on the problem from the grass root up 

to the country level so as to smooth resistance and secure more social support, The REB and 

WFP should do more communication work that can convince the suspicious the roles. 

contributions and objective of the programme by showing the case of its application not only in 

the developing countries of one type but also in the developed countries like, Britain USA , 

Sweden. People should get clear understanding on the differences between food aid which is 

aimed at relief assistance of life saving and school feeding project which is a developmental 

aspect that supports educational activities. 

8. Creating Partnership with Several Donors Locally and Globally 

B . d d fi d terials still most of the beneficiary schools particularly in 
eSldes the supply of foo an 00 rna 

dependable water supply for cooking, drinking and sanitation 
pastoralist areas do not have 
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-noses. This would affect the normal fu f . 
pUll' nc lOnlng of school meal services and the health of the 
beneficiary students. In mitigating this problem WFP a d REB h Id k· h .. 

n s Oll wor wll organizatIOns 
h as UNICEF, USAID water supply ag· It 1 ffi . ~ . 

sue ncu ura 0 Ices and other orgal1lzations 111 secunng 
d Providing the schools with dependable t 1 . . . . an wa er supp y through providing water contamers like 

Rotto, water pumps, roof and ground water harvesting tools and technique. 

9. Establishing an Effective, Transparent and Committed Tendering 

Committee and Decentralizing food transporting to the Zones 

A.s identified and discussed, the objectives of school feeding programme is only partially 

achieved in the region. For full achievement of the set objectives, the major players that include 

WFP, REB, the schools and the local communities should revisit the implementation practices 

that could not work properly and bridge the existing gaps. The practices of food transporting bid 

handling by REB should be decentralized to the beneficiary zones, halting the use of motor bikes 

for purposes other than school supervision and monitoring, creating effective and effi cient 

bidding committee overcoming late and inaccurate reports, correcting the non-existence or nO\1-

functioning of RPCC and similar implementation practices that are fruitl ess and created gaps 

should be solved. 
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Appendix II 

Addis Aba ba University C II fE' 
~ ege 0 dUcatlOn Department of Ed PM 

(Plannmg & POlicy Stream) 

Questionnaire and structured interv' b ~ l 
lew to e iI ledlresponded by education Urtj~i als , 

Senior experts, teachers, students, parents and WFP partners who are involved in 

School Feeding Programme. 

Oromia one of the biggest Regional State in Ethiopia is driving towards ac hi ~ v in g 
Universalisation of Primary Education as a critical way of Poverty Reduction 

Strategy by the year 2015. One of the strategies designed in achieving uni versa l 

primary education is the intervention of School Feeding Project in some regions of 

Ethiopia including Oromia. Since the initiation of this school feedin g project, attempts 

have been done to strengthen the implementation of the programme in educa ti on 

system. With this in view, these instruments are designed to gather information on 

SFP from implementation perspecti ves and its etIe~ts/ciefc c ls. 

The purpose of this study is purely academic and in no way affects you personally or 

organizationally. The findings may serve planners, policy and decision makers in 

development endeavor. So, your genuine, frank ' and timely responses are 

indispensable and determine the success of this study. 

1. Please, do not write your name and 

2. Please put an " --,j" in the space provided for questions with multiple responses 

3. Chances are there to fill in more than one answers for some questions. 

Thank you for your cooperation 
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Questionnaire I 

Q cstionnnire to Be Filled 13y Directors of WFP f.\ ' " I 
U . SS l s tCl Schools 

Section I. Personal Information of the Respondents 

1 . Name of your organization 
---_ _ ___ yo ur Curr..: nl 

positiol1 ________ Zone _____ _ Woreda 

school _____ _ --- - ------

z. Bio-graphic Information 

.--Sex Age Educational Level Field of Relevant TCltIl I Ye.: 

c- specia lization Special train ing or Service 

allencl eci 
M F 

current Other~ 

"110-1 5 I., Be lov. 10/ 12grad I J Educat ion 

;-J 16-20 I-! 10/ 12compi ete "; Management 

~., 2 1-25 [j 12+TTI i. J Econom ics 

C 26-30 Diploma U General 

::::1 31-35 o First Degree C Education 

0 41-45 o M.A/M.S PhD ,-: Others(specify) 

IJ 46-S0 

I. .J SI&above 
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Oa) WFP 

Dc) DPPc 
know 

Ob)R . 
eglonal Education Office 

Od) WOreda Education Office e) I do not 

3. Was there any selection criteria set 

selecting school feeding pl.· . 
by the concerned budies in 

oJect sItes? 

Oa) Yes Db)No 
c) I do not know 

4. If your response to question No.3 
is Yes, what were the criteria? 

(You can cite more than one answer) 

o a) accessibility to transport 

o b) low enrollment of primary school 

o c) Food insecurity 

o d) Low level of girls ' participation 

o e) Commitment of the community to SUPpOlt the project and 
implementing it 

Of) Capacity of the community to support the project 

Og) Any other (specify 
--------------------------

5. Do you think that the selection of school feeding sites was 

undertaken by targeting the proper beneficiaries? 

Oa) Yes ~b) No Dc) Paltially 
Section III. Reasons for Low Enrollment and Student Attrition 

6. How do you rate the following possible educational indicators in your school? 

Type of the Rating 

Problems High Medium Low 

0 n rl 

a) Enrolment L J 

b )Absenteeism 0 U L-

0 n I I 

c) Drop out 
0 0 0 d)Repetition 
0 n 0 e) Academic Results 
0 0 0 f) Behavior 
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7. Identify the three majo h 
r sc 001 feeding im 1 . 

significance from 1-3 . P ementatlOn problems in order of 
In your school 

Causes 

1) Food shortage 

2) School home distance 

3) School facilities 

4) Need for child labor 

5) Fear of out laws 

6) Parents low attitude towards education 

7) Turnover of experienced teachers 

8) Tum over of trained personnel 

9) Any Others (Specify) 

o 
o 
o 
o 
o 
o 
o 
o 

Section IV. Contributions of School Feeding Programme 

1. Do you get enough breakfast at home? 0 a) Yes o b) No 

2. Do you get enough lunch at home? 0 a) Yes 0 b) No 

3. Do you get daily meal at you school? 0 a) Yes o b)No 

4. Do you consume all your school meal? 0 a) Yes o b)No 

5. How do you fell about your school meal? 

o a) Enjoying it very much 

o b) Enjoying it fairly 

o c) Disliking it 

6. Is there any change on beneficiary students in terms of: 

a) Physical condition 
o a) yes 0 b) no 0 c) others (specify) 

b) Health condition o a) yes 0 b) no 0 c) others (specify) 

D) 0 b) no 0 c) others tspecify) 
c) Academic performance a yes 
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d) Behavioral change 0 
a) yes 0 b) no 0 

c) others (specify) 
e) School attendance 0 a) yes 0 
f) Any others (specify) b) no 0 c) others (specify) 

7. If 'Yes', what changes ha-s-=S-=F=-P-b---------- - -- - -. . 

I I
s rought about (you can menti on more than nne 

c langes you lave observed) 

Oa) Proper Physical development 

o b) Active Participation in class 

o c) Active participation in sports 

o d) Decrease in the number of sick students 

o e) Increase in students academic results 

Of) Increase in enrolment 

Og) Decrease in dropouts 

Oh) others (specify) 
-----------------------

8. Is there any influx of students from the neighboring school in search of food? 

o a) Yes o b)No o C) j cl o not kIl O\·, 

9. If yes , do YOll think that your school has accommodated students heyond its 

capacity? o A) Y~s o b)No 

10. What is the average class size? 

o a)30-40 

o d) 61-70 o e) 71 and above 

11. How do you rate pupils' class participation 

responded in consultation with teachers) 

before snack service? (to be 

Oa) High o b) Medium o c) Low o d) I do nul kl1ull 

. ') 

12. How about after snack serVIces . 

o a)High o b)Medium 
o c)Low 0 d) [ do not know 

. 1 ce strong effective? 
I3.Was the monitoring system In P a , 
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Oa) Yes 
Db)No 

Dc) Paltially 
Section V. Attitudes f 

Partners Regarding the School 
o Various 

Feeding Project 

3=Agree 2= Neutral 1= Disagree 

Responding to indicated °t 0 

I ems lD th e table below 
No Description of Items ~-- -- - -

Put ( 'i )~~;'k- -- I 

1 School feeding . 
3 2 I 

prOject brought additional dut 
to teachers y 

2 School feeding proj t h . 

to learn 

ec as motivated students r-----
" School feeding I 
.) 1S liked and supported by 

I students 

4 School feeding created congested classes 
! 

5 School feeding is supported by teachers 

6 Food serving processes negatively affects 
I 

instructional time 

7 School feeding has minimized the burden of the 

parents 

8 Food serving process negatively affects 

I instructional time 
, 

9 School feeding has minimized the burden of the 

parents : 
10 School feeding encourages student migration l 

from non-supported schools to SF schools I : 
11 Academic results of SF students are better than 

: I I 

those of non-feeding students results I I ! 

Section VI. The status and Management of School Facilities and 

School Feeding Program 
6 



Listed below is the educ f 
a lOnal facilities and ' 

please rate the extents to I' matenals managerial status, 
w 11Ch these fu ' 

school as follows. nctlOns are working In your 

3 == good, 2 = fair, 1 =poor 

No Functions 
Mark ( -1) 

1 Availability of Facilities 
I !I I ~ 

I , 

2 Plmming of school feedin I g program 

" i 
I 

I .J : Of timely delivering offood ' t . 
1 ems to the school ____ ,l __ I I 4 Storage of the school - -- - --.- - -- -- --. 

5 Kitchen of the school i 

6 Supply of water (for cooking drinking and ' , ) , 'Sal11tatlOll 

7 Sanitary provision 

8 Latrine service to boys 
I 

I 
9 Latrine service to girls 

10 Library service 

II Safety of road food delivering to the school r----·---------
i 

12 Availability of fiance for food transportation to school I I T--1----! 13 Timely delivery of non-food items to schools 

14 Service of dining hall I I , , 
I 

15 Supply of quality food items (Ration, Oil, Salt) 

16 Provision of timely food service to the students 

17 Capacity of removing away replacing expired food items 

18 Efficiently of the over all facility utilization at your school --- .l----l--- -
I I 19 Effectiveness of the overall materials utilizations in your school 

20 Status of internal income generation at your school I 

Section VII. Roles of the Various Partners In the School Feeding 

Project 

1 H d t 
'b te to the implementation of thl! program ? I, Y')Li l .. 11 ~ i ,,-' 

, ow 0 parents con n II ~ 

more than one answer) 

7 

: , 

I 

-

I 
I 



o a) Unloading food items 

o b) monitoring and eval . 
uattng the . o ) program at schoollevd 

c constructing store room 

o d) constructing kitchen 

o e) contributing in cash 

o £) contributing in kind 

o g) others (specify) ------
2. Is a school feeding committee(SFC) C . 

lormed 111 your school? 

Oa)Yes Ob)No 

3. If your answer is ye, what are their maJ' 0 I' . r 1'0 es In enhancll1g SFP'! 

o a) Mobilizing community contribution. 

o b) Coordinating food cookina 
b 

o C) Managing daily feeding activities 

o d) Reporting 

o e) Evaluating 

Of) Any 

(specify) ________________ _ 

others 

4. How do you rate performances of parent teacher association . parents anc! school 

feeding committee in fulfilling due roles in implementing the school keding 

progam? 

Performance rate PTA Parents 

High 0 0 

Very low 0 0 

Low 0 0 

d b th chool to make the programme sustainahle? 
5. Is there any effort ma eye s 

o a) Yes 

SFC 

0 
LJ 
r -: 
U 

8 



6 If your response for question 5 1 is 'Yes' wI t th f"" d ? 
. ., 1a are e e lorts rna e . 

D a) Generating additional income for school feediog 

o b) Undertaking CHILD programme with commi tment 

o c) Involving more donors in the project 

o d) Utilizing the existing reSOurce more efficiently 

o e) Mobilizing the local community for the effort 

Of) others (SpecifY)_~~_-:-__ ~-:--~_:::----:-:---____ --:-

7. In your opinion, what would be the effect if the programme is tenninalt;d? (You 
can give more than one answer) 

o a) Enrolment will decrease 

o b) School-community relation will decrease 

o c) Attrition rate will increase 

o d) Number of sick students wi ll decrease 

o e) Students ' academic performance will decrease 

Of) School could be closed 

o g) any others (specify) . 

8. Rate the organizational support you are gettll1g rom val . fi 'ious partners 111 the table 
below using 3 high 2 me d' I - low 1Llln 

No The name of the office Rating I 
f - -- I .1 ~~~ _ . . J 

I 

-~ - - - E--~ I 

2 

3 

4 

5 

6 

The regional education of bureaus 

The woreda education office 
.. -

The world food programme (WFP) 

School director 

CRC supervisors 

Any other (specify) 

. than one alternative) . I (You can gl ve more If highly unsatisfactory, W ly 

o a) They do not come at all 

fI d back o b) They do not give ee 

I 
.. - - - - - I 

9 



o c) They do not give solutions to problems 

o d) They do not consult us 

o e) They do not give technical suPpOrt 

o e)Any other (specify) 

--------------------------
Section VIII. The Major Implementation Problems 

1. Regarding the transpOltation of food which of the following 

challenges have you encountered? (you can mention more than one 

item) 

o a) Lack of storage in school o b) Delay in food delivery 

o c) lack of transportation o d) Lack of finance for transportation 

o e) Theft/Looting on route 

commodities 
Of) Deli very 0 r ~' .\( pircd luud 

o g) Damage of food items during transportation 

o h) Any other (specify) 

2, Identify the m~or problems encountered in the proper implementation of the 

School Feeding Project (Your answer can be more than one) 

o a) Shortage of food items 

o b) Shortage of cooking and feeding materials 

o c) Shortage of feeding materials 

o d) Late food arrival 

o e) Dalliance in starting feeding the students 

o f) Expired/bad smeIIltaste of the food 

o g) Problem of payment for cookers 

o h) Any others (specify) __ --------

3, Indicate the beginning time of meal services after food arri \'es In 

school: 10 



o a) Within 1-3 days 

o b) Within 4-6 days 

o c) Within 7-9 days 

o c!) Within 10-12 days 

o e) After 13 days 

o f) Any other (specify) 

------------------
4. Was there any interruption of feeding in the last years? 

o a) Yes o b) No o c) I do not know 

5. If 'Yes', what (alternative option(s) you suggest(You can enumerate more than 

one options 

D a) Schools should use their income for feeding 

D b) The local community should cover feeding in schools 

D c) The government should cover school feeding 

D d) No need of providing meals in schools 

D e) Students should be encouraged to bring their own school meal 

D -£) Any others (Specify) ____________ _ 

6. What was the main reason for the school meal interruption? 

o a) Cooking water and fire wood shortage 

Db) Fire wood shortage 

o c) Shortage of food supply 

o c!) Shortage/absence of cooking and feeding utensils 

o f) Scarcity/absence of cooking place 

o g) Any other (specify) _____ --------

1 1 



Section VillI. School Feeding Program Objective Attainment and 

Solutions Practiced for Implementation Problems. 

1. What actions were taken to solve the school feeding implementation probklll s so 
far 

o a) Using carryover food stock 

o b) Undertaking schooling without having food ror ShOrllillle 

o c) Stopping teaching until food arrives 

o d) Using food contributed by the local community 

o e) Replacing expired food for better food 

Of) Introducing children in local development food for education program in all 
schools 

o g) Any others (specify) ___________ _ 

2 On Achieving WFP and Government Set Goals 

Item 
j 

Res pol1s-: ~ 
- 1 

Yes I 
I i 
, , 

1. On long term objectives 
- ---- -1--

- . l' d? Is universal primary educatIOn ac 11eve _ 

- Are the poor households empowered to invest in their 

human capital or on educating their children 

2. On immediate objectives 

- Has enrollment and attendance increased significantly? 

- Has dropout and repetition decreased significantly? 

Has concentration ability of students significantly 

I 
-

improved 
J. 

3. Do you think that the SFP has achieved its objectives? 

o a) Yes 0 b) Partially o c)No 

I SFP has encourage 4. Do you think that t 1e , d dependem:y syndrome '? 

o a) Yes o b) No 

\:0 I 
, 

-- --- ----1 

~ 
, 

"I 
j 
I 

--
___ -1 

12 



5. Is the SFP worth: 

Yes No 

a) Continuing 0 LJ 
b) Terminating 0 0 
c) Expanding 0 0 

Thank you once again 

13 



Barattotaa fi maatii barattotaan kan guutamu 
Maqaa Aanaa 

Saala ___ Dhiira Dhalaa 
Umrii __________ _ 

1. Nyaatni asitti Kennamaa jiru maaliin isiin gargaare? 

oa. barnoota sirritti barachuuf 

o b. barnoota sirritti qayyabachuuf 

Dc. hiyyummaajalaa bahuun 

od. mana barumsaa irraa hafuu dhabuuf 

o e. barnoota kee addaan klltllll dhablluf 

Of. kan bira (ibsi) ___________ _ 

2. Mana keetitli ciree gahaa ni argattaa? D a) Exyyee 

3. Mana keetitti laaqana gahaa ni argata? D a) Eyyee 

4. Guyyaa barumsaa hunda m/barul11satti nyaaata in argatta? 

D a) Eyyee o b) Lakki 

5. Nyaata m/barul11satti argattu hunda nyaattee ni fixxa? 

o a) baay 'ee natti tola 

o b) natti tola 

Dc) baay'enjibba 

LJ b) Lakki 

Db) Lakki 

6. Nyaata kennamaa jiru akkamitti madaalta? (1-4 keessa filachuun gabate 

armaan gadii guuti) ) 

1= heddu badaa dhaa 2= gaarii miti 3= gaariI dha 4=baay'ee gaaridha 

Haala jiru - - , - --S~da~ka ;rraji~u'- i Yaada 
14 l I ~ r 1 , ~-~-----------~---------_r~~~---r--- ------- . -

~~I~~Q~u~Iq~u~ll~inn~i~n~y~a~at~a~d~h~iy~a~a~ta~a~j~ir~u~----~----------r_--i---t_--_1--_j-.- -
~2~-kQ~u~Iq~u~1l~in~n~i~i~fi~b~a~aryil~·nn~iEm~e~e~sh~a~a~Ie~e~n~y~a~a~ta~a~~~=_--t_--~--l_--_t-_r--- -
3 Mijaa'ummaan yeroo nyaatni itti dhiyaataa ammajiru 
4 Baayinni nyaataa nama tokkoofkennamaajiru __ _ ._~ _ 
5 Ga'umsi buIchiinsa mana nyaataa I 

6 Sochiin rakkoolee nyaataa yeroon furuuf taasifamaajin~ _ ___ J_ . - ~ .-j--_1_ .. 
L7l-_~S~ag~ia~n~t~aa~n~y~aa~t~a~a~k~u~n~0~s~0~a~d~d~a~an~c~it:::.e...:h:..:::o:::.o ______ -,-_____ L ______ . ____ _ 

14 



Gaaffiiwwan Gabatee armaan gadii yaada maati baaratootaa 

wifahwf waan rapha'a mif 

Naan fudha = 4 kussaa hin gabai 3 fla 

Hin fudhu =2 chmn dee bisa 

1akk Gaaffii Qabxin kennameef 
1-1 Projektin nyaataa barsiisota irratti 4 13 12 

hojii dabale 1 f 

-
2 Nyaatni kennamu ijoo1eef haaraadha , I -- I 

I I I 
3 Nyaatnbaumsaaf ijoollee nikakaasa I : : 

I 
4 Barattotni nyaaticha ni j aa1atu 

5 Maatiin nyaaticha ni deggaru 

6 Nyaatichi daree keessatti ijoollee 
I 

I I humna 01 baay'isa I 

I I 
7 Barsiisotni nyaaticha ni deggaru H 8 Nyaatichi yeroo barumsaa Qisaasa 

I 
, -1- ---, 

9 Ijoolleen mana barumsa nyaataatti 
I I 

mjbarumsa nyaa ta hin qabne lrraa I I 
i 

I 

, 
akka godanan taasisa I I 

_.- --.- - - - - - -.- - --- . 

10 Raawwii barumsa ij oollee mjbarnoota 
, I 

nyaataa kanneen ijiollee mjbarnota 

nyaata hinqabne caala I I 
i , ...i I 
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Appendix III 

Reporting Chain of the School Feeding Implementation at Various levels 

SCHOOL 

ily food distribution 

onthly school report 

SCHOOL 

aily food Distribution 

onthly school report -l-

SCHOOL 

Iy food Distribution 

onthly school report 

SCHOOL 

Daily food Distribution 

Monthly school report 

-

DISTRICT 

COORDINATOR 

Field visit report 

Quarterly report 

DISTRICT 

COORDINATOR 

Field visit report 

Quarterly report 

REB 

Project Focal Person 

Field visit report 

QPR 

PIR 

CENTRAL 

PROJECT 

MANAGEMENT 

Field visit report 

QPR 

PIR 

MINISTRY OF EDUCATION 

Blannula and annual SFP 

Report 

WFPCOUNTRY WFP 

OFFICE (WFP/CO) 

HEADQUARTERS 

{WFP/HQ} 

Field visit report 

COPR 



Appendix IV 

'eW Questions for Food Preparation Staff and Officials of WFP and REB TnterVl 

How do you assess the school feeding program and its effects? 1. 

2. Do you have a role to play in the operation of the project? 

3. Are you satisfied with the impact of the project? 

4. What do you suggest in improving the school feeding project? 

5. According to your view, is the school feeding program short term and long 

term objectives achieved? 
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