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ABSTRACT 

The ultimate purpose of this study was to investigate some of the factors that facilitate or 
impede Educational Television programs in promoting teaching-learning with particular 
reference to secondary schools of Addis Ababa. Keeping in view the nature and 
requirement of the present study, "descnjJtive survey method" was adopted to explore and 
assess the educational television programs watched and its effect in the teaching and 
learning process in the selected secondary schools of Addis Ababa. Accordingly, to collect 
the necessCllY data related literature was collected, reviewed and discussed. Pilot study was 
carried out to help improve the validity and reliability of students' questionnaire. 
Subsequently, students' and teachers' questionnaires, principals and educational media 
personnel interview and classroom observation were designed and administered as the 
instrument of the study. To this effect. 300 students, J 00 teachers, five school principals 
and five media personnel were randomly selected Fom the randomly selected 8 secondary 
schools and Department of JeT so as to give their responses on designed questionnaires 
and interview. Questionnaire was the ,rwin instrument used to collect data, on the other 
hand interview and classroom observation were administered as second instruments for the 
study. The responses were tabulated, discussed and analyzed by employing percentage 
frequency distribution and were advanced using different data analyzing tools like mean, 
graphs. histogram etc. This research appraised the interest as well as attitude of students 
and teachers towards Television education, on top of this it reviewed factors that facilitate 
or impede television education and factor that trim down teacher's role in television 
classroom. Furthermore it appraised the differences in motivation and achievement of 
television users and nonusers in public and private schools. From the findings Pace of the 
television program presenters, problem in understanding the lesson and Language 
problems were considered major hindering factors for the follow up of students as evident. 
From the study it was concluded that pace and language problem abridged the means for 
effective communication and transcription, students were not fully interested in educational 
television programs. The understandability of the plasma television is questioned. Limited 
share of classroom teacher's time did not allow playing the roles and techniques employed 
in plasma television teaching-learning. The recommendations given were that the television 
programs have to be revised to meet the pace; relevance and language level of the students. 
Language development at early level and early English television programs are required to 
assist students to follow the Education Television programs. 
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CHAPTER ONE 

1. INTRODUCTION 

1.1 Background 

Among the different mechanisms of learning, televi sion is one of the oldest and widely 

used media, wh ich motivates the learners by seizi ng their attention and it further helps to 

develop their interest in the learning process. 

Awareness in educational television was expressed early and educators envisioned 

television's potential as an instructional tool and sought recognition. In the reflect ion of 

the Global Educational Series -9 cited in Sharma, (1994) television is most effecti ve in 

the perceptual phases of learning, in providing sensory experiences, pointing up 

significant cue, and more broadly, orienting student, infonming him, and perhaps 

inspiring him to carry his learning further. 

Sharing the same viewpoint Hizal ( 1983) and Walker (1995) enumerates vanous 

functions of television in delivering educat ion , like supporting and enhanc ing teaching; 

instructing; exp laining, c lari fying, motivation and encouragement, imposing study speed 

(detern1ining rate of stud y), presenting a reference to large masses, changing behavior; 

and presenting unreachable facts and events. 

Commencing the global reflection, Television broadcast in Ethiopia st3Iied in November, 

1965. Since then Television is one of the main sources of infonmation, education and 

entertainment in the country. In Ethiopia the use of television for educational purpose 

was reali zed late in 1960s. Educational television program started soon after the national 

Television and it is in progress from 1966 up to the present day EMA (1998). Although, 

the proclamation that lay the foundation was issued on NegaJ'it Gazette in 1968, 

educational broadcast started two years earli er in 1966 with Seven Educationa l programs 

for secondary schools; this time was just about 34 years after the start of television for 

instruction purposes in developed countries. 



Currently, the plasma Television project was designed for secondary school students all 

over the country. The establishment was with an aim to improve the standard of teaching 

in view of shortage of laboratories, space, equipment and deal1h of qualified teachers. 

This project started in 2004/05 to instruct subjects namely Mathematics , Physics, 

Chemistry, Biology, English, and Civics, which were initially selected and then in the 

interim Economics, Business Education and Technical Drawing were added and have 

been transmitted to schools targeting grades 9 up to 12. 

As a matter of fact, Educational T elevision program started before 40 years. Here one can 

pose a question for curiosity. How much progress have been achieved in provisions of 

education television, has it been effectively addressing education needs in Ethiopia? 

This can be scrutinized in circumstances such as efficacy, coverage, quality, 111 

motivating leamers, in bringing change in attitudes, in arousing interest, number and 

duration of the programs and supply of facilities. Evidently it is obvious that 40 years ago 

there were 50 secondary schools that were using Educational Television programs with 

few television sets, while today almost all public secondary schools access Educational 

television programs. 

In terms of the Ethiopian educational televi sion programs evaluation, formally or 

informally' fonllative evaluation' is being conducted for the utility of the programs but a 

thorough assessment of the attitudes and interest of students were not seen, the interactive 

ness of the program was not judged, the techniques which the class room teacher apply 

were not considered, progress in the achievement of the leamers was not gauged, the 

availability and adequacy of receiving facilities was not measured. FUl1hermore, factors 

that impede television programs were not widely appraised. 

This study, therefore, makes an assessment of Educational television programs in 

promoting teaching learning in se lected secondary schools of Addis Ababa. To this 

effect, making an exploration and gi ving insight to educational television impeding factor 

is the central focus of the study. 
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With regard to educational television programs, hundreds of studies, reviews of studies 

and reviews of reviews have been written since the start of educational television. 

Besides this , different researchers have tried to explore the effect of Educational 

tel ev ision on teaching - learning, For example, Getnet (2008) studied plasma mode of 

instruction to the school experiences of the govermnent secondary schools in Ethiopia, as 

viewed by students, their parents and teachers, and by comparing it with experiences in 

catho li c secondary schools, which did not use 'p lasma ' in Ethiopia. 

Meless and Teshome (2006) dealt with the impact of plasma television in mathematics 

classes and its implementation on the teaching learning process of mathematics classes". 

Further more, Temtim Aseffa (2008) studied ICT integration to teaching learning with the 

plasma television. 

Sushma Gupta (1995) studied the use of Mass Media for education in Ethiopia and the 

support of media for education. These sources wi II be taken into consideration to sustain 

this study by giving special consideration, further inspect the research works of Chu & 

Schramm (2004), Campeau (1967) and Bates (198 1 & 1988), this wi ll incite basis for the 

revision and further exploration in the field. 

On the whole, what makes my stud y different from aforementioned researchers is that the 

study is on Assessment of Educational telev ision programs in promoting teaching 

learning with peculiar focus on secondary schools students and teachers of Addis Ababa. 

1.2 Statement of the Problem 

One of the main challenges of the country is to create equal access to education to all 

citizens of the country. The absence of interrelated contents and mode of presentation that 

can develop student's knowledge, cognitive abilities and behavioral change by level, to 

adequately enrich problem-solving ability and attitude, are some of the major problems of 

our education system (MoE, 2006) To find solutions for this major problem different 

measures are taking place, of which, one of is the application of educational television , 

the plasma telev ision. 
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Subsequent to Plasma television in progress Educational Television teaching- learning has 

continued as means of instructional media to be used quite in all secondary schools all 

over the country. But not major evaluation on its relevance, implication and attainment 

has been attempted during the post-plasma period so far. 

ft should be noted that a major cha ll enge is the integration of Educational Television 

programs to the curriculum which necess itate an inquiry for its coherence. Under these 

condition some observed problems arise that inci ted thi s study since the implementation 

of the plasma television these were the pace of the lesson, lack of interest in learners and 

teachers, negative attitudes towards educational telev ision, less motivational factors of 

the program, duration of a program, length of the daily broadcast, problem of note taking, 

teachers low participation in the program are among the observed problems at schools. 

These observed problems at some classes of the secondary schools lead the initiation of 

the investigation on the impact of Educational Television on the teaching-learning 

process at hand. 

More over, whatever television programs are available to these secondary school 

students, the programs have not yet been properly looked into in tenns of effectiveness 

regarding interest and attitude of students and teachers, contents, fomlat, presentation, 

motivational capacity, students' exposure to these programs, students before, during and 

post exposure activities, integration of television with other teaching aids . It is therefore, 

apparent that research studies are now necessary tools to assess these problems and the 

impact of the medium on education. It is beli eved that the instruction television may 

perhaps contribute to school climate in the most stimulating manner. 

The present study is based on the assumption that a critical assessment of the Educational 

Telev ision wou ld eventuall y lead to provide great assistance to media plalmers, teachers, 

operators and the leamers. The study is also designed to investigate factors responsible 

for successful utili zation of the medium in the teaching-Ieaming situation or those 

obstructing its progress. 
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1.3 Objectives of the Study 

The main objectives of the study are to assess the interest, motivation and attitudes of 

students and teachers towards television education and way the content of television 

programs presented to the students in selected secondary schools of Addis Ababa .. 

The specific objectives are 

I. To critically assess the educational television in teaching-learning for the 

secondary school students 

II. To investigate whether and to what extent educational Television 

programs are relevant and integrated with textbooks and the syllabus or 

generally to the curricula. 

Ill. To explore the attitudes and interest of students in educational television 

teaching-learning. programs 

IV. Based on the analysis of this study the viability and effectiveness of 

educational television can be gauged by producers and the responsible 

institution. 

v. To contribute to the promotion of research and academic ll1qUlry among 

academics and institutions using television for educalional purposes. 

Hence in the light of the above notion , this stud y scrutinizes the problems and provides 

explanat ion to the following basic research questions. 

l. What prior planning and arrangements were made at the beginning of the 

plasma television? 

II. How well , the presented programs are integrated and relevant to the 

lesson? 

III. What roles and techniques do classroom teachers and students employ in 

educational television classes? 

IV. What are the factors that fac ilitate or hinder educational television in 

teaching-learning? 

V. What are the attitudes of the students and teachers towards education 

television? 

VI. To what extent are students and teachers interested and motivated in 

educational television programs 
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1.4 Significance of the Stndy 

Television has been characterized as being significant throughout the education process. 

It has been dubbed as a "unique potent teacher"(Liebert & Sprafkin,1988) and identify as 

an educational cUlTiculum by itself. This research is of significance to the domain of 

educational technology as it extends the knowledge base that cUlTently exists in that field. 

The concept of educational television is relatively new to the majority of secondary 

schools of Ethiopia. The application of plasma television widely reached the deep rural 

schools that have never used television before. Therefore, research which explores the 

advantages of such educational televis ion wi II help to raise awareness among those who 

are unacquainted with its potential applications and benefits within their educational 

sett ing. To illustrate the potential of schools to widely use educational television has to be 

investigated for the broader use of television in the education system. 

Television brings the best teachers close to the students. The use of television has been 

successful, particularly, in the schools where a large student enrollment takes place. 

A well thought out TV program can present the message in a way that evokes and 

maintains interest, stimulates effort in learning, and affects emotions and attitudes. This 

gives television an enormous potentiality for motivating fewer captive audiences, for 

evoking and sustaining interest in learning, 

The Ethiopian education television which is partial to secondary schools in some degree 

of subject areas of Mathematics, Physics, Chemistry, Biology, English Civics, 

Economics, Business education and Technical Drawing has to move to higher education, 

where there is relatively short of well trai ned man power, inadequate laboratories and 

other facilities in specified fi elds of studies especially in newly established universities . 

More over, to promote quality education (which is the concern of everyone) in the lower 

levels of the education system thought-provoking and motivating television programs 

based on the age and abilities of the students are demanded. All these issues generate 

concern over people in education who work fo r solving educational problems by users of 

the program who have serious expectations from television. If we really want to have 

good, quality, educative and potentially effecti ve educational telev ision programs we 
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better th i nk for programs which create the need for watching. This is the issue that needs 

to be special contemplation to be handled immediately. 

This problem does not only belong to people in education but to writers, producers and 

directors; even related organizations and estab li shment. Education television is like a 

bridge between mass media and world of educat ion. 

1.5 Scope of the Study 

This study is delimited to the assessment of educational television in promoting class 

room teaching- learning in di fferent secondary schools of Addis Ababa. The major reason 

to delimit the study to thi s area is that Add is Ababa is fortunate to use educational 

television program for a long period at home and at schools than regional cities. The 

other reason for delimiting the study depends on the avail ab ility of private secondary 

schools that do not use television education programs to contrast the effect. 

Lastly, the use of education television becomes the focus of this study because it is a 

major mediator to education delivery system in public secondary schools of the country. 

1.6 Limitations of the Study 

The researcher could not admin ister the study in two Private schools which were 

expected to be included in the study and did not administer students' interviews so as to 

enrich the data. This, in fact, has happened due to time and financial constraints. 
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1.7 Definition of Terms 

Audiovisual Aids: instructional materials or media that rely on both hearing and vision 

for their effects, but loosely used to describe virtuall y all instructional materials and 

media other than convent ional printed materials. 

Aud iovisual Technologies: ways to produce or deli ver materials by using mechanical or 

electronic machines to present aud itory or visual messages 

Instructional Television: the use of the medium of televised images, using any f0ll11 of 

television media, to support or supplant classroom instruction regard less of location in 

time or geography. Instructional Television is understood to refer to educational effort 

using television which has as their purposes the production, originat ion and di stribution 

of instructional content for people to learn, effol1 in wh ich television is used as a 

principal or as an auxiliary medium of communication. (Carpenter and Greenhi ll , 1952) 

Media Educatiou : The process by which individuals learn the teclmical production ski ll s 

associated with creating media texts. Traditionally, it has not included the intellectual 

processes of critica l consum ption or deconstruction; however, modem interpretations 

often include these processes 

Program producers: A TV producer is a general telm for a professional in the television 

industry who may be invo lved in a range of spec iali zations. Whose role being researching 

material, writi ng, selecting scripts and determining the size and scope of the budget, 

production schedule. 

Studio teacher: the teacher who presents a lesson on Telev ision. 

Sa tellite Television: is television delivered by means of communication satellite and 

received by a satellite dish and set-top box to provide a wide range of channels and 

serv ices. 

Terrestria l television : is a mode of telev ision broadcasting which does not invo lve 

satelli te transmission or via underground cables typically from the atmosphere from 

transmitti ng antenna. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

2.1 Introduction 

In thi s chapter the obtainable literature on educational television has been reviewed, 

especially those which have relevance have been given main concern for the present 

study. Nowadays television services have been in use in all countries of the world. The 

availability of television broadens the utili zation for educational purposes as well. 

The significance of the medium was appraised by Gordon, (1970, 80-81), and it 

emphasizes the importance of Educational television as follows: One thing we can be 

sure: TV is extremely useful for enriching education of all kinds on all levels. This is 

unfortunate less a substantive statement than it sounds because, not only does 

instructional TV "enrich" subject matter in schools, but considerable ev idence shows that 

educational TV "enriches" just as fu ll y. 

On top of this, as it is pointed and reported out by Walker (1995) television for its audio 

and visual effects, can be used to demonstrate processes or physical skills; to show 

movement; to show visuals that reflect on the color depth cues and motion of the object; 

can be used for those who lack reading ski ll s; help make di stance learning more 

personalized; make teaching learning li ve, attractive and dynamic; and is useful for skill 

development. 

According to Ackerman and Lipstiz (1977 Instructional television has tremendous 

potential. It can motivate, exc ite and involve large numbers of people of all age. It can 

transport the viewer to any location in the past , present and future, in the realms of fact or 

fiction , reality or fantasy. It shares the most ideal viewing position with every viewer. It 

can make visible to all at the same time what wou ld normally be visible only to one, such 

as the image from a microscope or a telescope. It can alternate close-up and distant views 

using the zoom lens to make smooth transit ions. Abstract concepts can be concretely 

visualized by animation. 
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Educational Television is being used as medium of instruction in almost al l countries in 

the world. However, the scope, the level, the duration and depth of the program may 

differ from country to country. Ethiopia as part of the globe also share the same trend, in 

Ethiopia it is medium of instruction for secondary schools on full time basis In mne 

subjects. Yet, there are still some subjects that are not enriched by television. 

This literature review is designed to identi fy related research, to set the current research 

project within a conceptual and theoretical context. It has been tried to concentrate efforts 

on the scientific literature, and determined the most credible books, research joul11als and 

web infonnation. Greatest emphasis was given for research joul11als that use deep review 

system. 

Besides, Research in finding out the effect iveness of television for instruction purpose is 

of high consideration, pm1icularly in the developing countries, where resources are 

limited, and popUlation is unmanageable. The impact of television on the student's 

achievement has been a topic of much interest. Different researchers tried to conduct their 

studies on such issues and solved a lot of problems in the field. Based on literatures of 

these Research studies conducted both in the country and outside the country about the 

content, impact and utilization of Educational television programs was given due 

consideration for this study. 

Therefore, the literatures cOlTelated to Educational television and education, the scope of 

Educational television , pedagogical and institutional characteristics, the type of 

assessment in educational television, factor that facilitate or hinder educational televi sion 

have been presented first, followed by experi ence of other countries and the status of 

Educational television in Ethiopia are widely mentioned. 

2.2 Televis ion and Edncation 

Interest in educational television was expressed earl y. Educators envisioned television's 

potential as an instructional tool and sought recognition. 
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As affirmed by Behera (1995) he mentioned TV as a versatile, dynamic and powerful 

medium, the educational use of tel evision not only encourages the pupils but demands a 

continuous appraisal of the ways in which it is or it may be utili zed, 

Tn accordance with Magnuson, (1965) the use of television as an instructional medium 

was first repOlied in 1932 by State University of lOW A in USA on an experimental basis 

in a world fair. Later on, due to the World War II the introduction of television was 

slowed down; and as a result by 1948 there were very few educational institutions 

invo lved in using television as an instructi ona l medium in spite of great interest in 

television by the educationists, 

Realizing the power of television for educational purpose, " the Federal Communication 

commission in USA reserved 242 frequenci es fo r educational broadcast on no profit and 

non-commercial basis in 1952", Consequently the number of educational television 

stations grew more rapidly in the 1960s and , by 1972, 233 educational stations existed 

(Carnegie Commission, 1979), 

Hull (1962) stated that by the late 1950s, in USA 17 programs used television in their 

instructional material s, The use of educational television tended to grow slowly but by 

1961 , 53 stations were affiliated with the National Educational Television Network 

(NET) with the primary goal of sharing films and coordinating scheduling, 

As stated by Brientenfield (1968), Ohio Uni vers ity, University of Texas and the 

University of Maryland were among the earli est universities to create networks reach for 

both on-campus and off-campus student populations, Some other universities also started 

considering on how to bring di stance learning to selected student popUlation with the help 

of television, 

In view of the Global Educational Series -9 as cited in (Sharma, 1994) like other audio­

visual instruction, television is most effective in the perceptual phases of learning, in 

providing sensory experiences, pointing up sign ificant cue, and more broadly, orienting 

student, infolll1ing him, and perhaps inspiring him to carry hi s learning further. 

Educational television is similar throughout the industriali zed world, The combination of 
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formal classroom instruction and enri chment programming define the genre. Educational 

television in the developing world also includes programming which directly affects the 

quali ty of life of its viewers. 

2.2.1 Scope of Educational Television 

Emery and others 1965 as cited in Behara (1995:102) have ri ghtl y pointed out 

'Television and rad io are electronic magic carpets that transport millions of persons each 

day to far places. They are the twentieth centu ry creations of the technological revo lution 

that has been transforming much of the worl d for al most two centuries and their impact 

on our socia l, political and cultural life has been profound." 

The scope of educational tel ev ision is broader than that of instructional television and 

very different from commercial television. In brief instructional televi sion is closely 

related to the work of organized formal education, while educational televi sion covers all 

forms of education in their different mode of deli very. 

Accord ing to Hizal (1983) Television can be an effective tool as instructional education 

delivery system. It can be integrated into the cu rricu lum to provide information either on 

a single lesson, or a speci fi c un it or even full course. The instructional telev ision can be 

interacti ve (a llowing the viewers to interact with instructor or other students live) or 

passive (airing pre-recorded programs). 

It is clear that; Educational television is an effective tool in class room teach ing-learning 

to transmit education for all leve l of the education system . However, they are more 

effective for elementary and secondary school s. This can be presented in different 

modalities. It can be presented for Single lesson, se lected units or full course. 

2.2.2 Characteristics of Educational Television 

2.2.2.1 Pedagogical 

Evans, Stacey and Tregenza, 2003 as cited by Getenet (2008) pedagogicall y, it is qu ite 

right and some times necessary to use teaching aids like "plasma" in the classroom so that 

abstract contents can be more clarifi ed through it. Very expensive experiments wh ich 

12 



cannot be conducted 111 each classroom can also be demonstrated through such 

mechanism. 

This is especiall y helpful for remote schools where they have problems of obtaining well 

qualified teachers, lab equipment and the like, as it is the case of many secondary schools 

in Ethiopia. This is also well highlighted in the government' s justifications. In add ition, 

when students have no opportunities to visits some places wh ich are important for their 

lesson television can be a complement. Besides since students use at least two of their 

senses in the plasma programs, seeing and li stening, their attention span as well as the 

potential to memorize the contents wi ll increase, compared to only attending a teachers 

lecture in a tradi tional c lassroom. 

The pedagogical characteristic of television is that it can teach many students in different 

regions equall y and it is also important in suppot1i ng and enhancing teach ing, Instructing, 

explai ning, clarifying, summari zing, reinforcement, motivation and encouragement, using 

as supplementary for the other materials, imposing study speed (determining rate of 

study), presenting a reference to large masses, changing behavior, presenting unreachable 

facts and events (Hizal, 1983:57). 

Of these special features, perhaps the most important one is that television is a very 

familiar and attract ive source from the point of view of buyers. It is also part of our dai ly 

life. 

2.2.2.2 Institutional 

According to Kakama Luneta a consu ltant who worked on the Ethiopian Plasma project 

(2004) stated that "Ethiopia began installing televisions in 420 high schools. They will be 

used to broadcast 30-minute programmes in physics, chemistry, biology, math, Engli sh, 

and civics. The project had developed 2,979 television programmes for students in grades 

nine through twelve. The programmes are intended primarily for schools that do not have 

qualified teachers in the classroom. Every school has been equipped with a satellite dish, 

and pre-recorded lessons are broadcasted via both the nation's terrestrial infrastructure 

and satellite according to a fixed schedule. Once the nation's combined fibre-optic and 

satel lite internet network is complete, the government expects to broadcast the 
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programmes via internet-streamed MPEG2 digita l video, which would allow teachers to 

fast-forward, slow down or pre-screen the broadcast." As has been stated the techno logy 

is very much needed for changing the analogue programs to digitized format which can 

hold a lot of programs on single compact di scs and which can be transferred through the 

internet. 

In Ethiopia the department that is respo nsible for educational television programs is 

Educational Media agency of MoE. This department passed across different names once 

it was Audio-visual centre (1965), Educational Multi Media centre (1968) Depmiment of 

Educational Mass Media (1988), and then Educational Media Agency (2000), now named 

Department ofICT. (EMA 2006) 

Nowadays this depmiment constructed new modern digital television studio and utili ze 

12 chalmels for broadcasting along satellite transmiss ion. The cUlTent plasma telev ision 

education runs from this department to all pub li c secondary schools across the country. 

Where by every student from grade 9 through 12 is recei vi ng almost an equivalent 

instruction, at any time, there is a television programme going on for every grade and the 

morning programs are repeated in the afternoon for double shift classrooms. 

2.2.3 Contents of Educational Television 

To develop an Educational television program a new fonn of thinking and producing the 

content that will be exhibited is required. In this context, the content is composed not 

only by video and audio, but also by services jointly integrated in common setting. 

Accord ing to Franceklein (1975) the effectiveness of Television for educational purposes 

is integrated with different variables, viewed that Education Television programs can 

achieve its purpose if program's content is accurate, factual , free from bias and stereotype 

in term of race, ethnicity, sex and religion; content is relevant to the students' present and 

future needs; programs includes objectives, learning activities and evaluation device, 

material used in the television program is su itable to the maturity of the student; and the 

teaching method is appropriate to help students achieve the objectives. He also 

emphasized that the role of teacher, the use of appropriate learning theories and the 

production teclmiques can contribute to the improvement. 
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Sharma (1994: 360) emphasizes the relationship of course content and teaching methods 

in educational te lev ision as 'the unique character of teaching obviously res ides not in the 

use of any or a ll of these medi a, but in the degree of integration achieved and in the 

organic relationship between the planning of course content and the planning of teaching 

methods for each course'. 

Educational television programs are categori zed according to their content. Guchan 

(1981) indicated that Educational television programs fa ll under three parts: 

Instructional Programs- these programs present either a subj ect or a subject piece. They 

give infol111ation. Generally, a text prepared by spec iali st or a specialist is presented. 

Informational Programs- Either a subj ect or a subject piece is given to the audience in a 

longer time period with indirect way. It expects behavioral changes and presented usuall y 

in documentary fo rms. 

Motivational programs- It carries characters of first two programs and its content contains 

soc ial problems with a dramat ic structure, (espec ially with using entertaining element) 

aud ience is educated while entertained 

The Ethiopian School Television programs use the Instructional Programs on syllabus 

based for grades 9 through 12, along with motivational programs during breaks and as 

bridge between two sh ifts. 

2.2.3.l.Key Players in Educational Television 

Basically Educational television Program preparation is a group work, which need the 

participation of many persOimel at di fferent capacities and specialization. More generally 

they can be categorized as Program producers, technical staffs, and designers. 

According to Gordon (1970: 155) every modest Educational Television stations provide 

staffs for the production of television lessons consist ing of at least half a dozen specialists 

or else their programs would hardl y meet broadcast standards. 
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Sharing the same view point Cassier ( 1960: 163) stated that key persOimel in such 

production are usuall y: Production of the program, presentation and its use will be the 

bridge which wi II be created by a team work. The Production manager or producer, 

graphics designer, aud io engineer, video engi neer, recording engineer, a director, 

cameramen, floor manager and the studio teacher. 

However, these are key persormel in the production of Educational Telev ision programs 

our main concern is to review the teachi ng - leaching process which in compasses the 

studio teacher on production side, the class room teacher and the students at the receiving 

end. To thi s end, this paper considers the interaction between these three actors in the 

program 

2.2.3.2 Motivation and the Role of Studio teacher/Television teacher 

According to Atkins and others (1996) motivation is the main detelmining factor in 

promoting conducive atmosphere of learning. To thi s effect, motivation is a desire to 

achieve a goal, combined with the energy to work towards that goal. Students who are 

motivated have a desire to undertake their study and complete the requirements of their 

course. As one of the medium of learning, television presentations need to be more 

motivational than many other modes of learning, thi s is because in educational tel evision 

we ought to care not only about the contents of the television programs but also about the 

processes of thinking that the programs stimulate and develop the learners. 

In accordance with Gordon (1970: 169) A Television teacher should be the sort of person 

who does not operate professionally on blind faith, but continually attempts to audit his 

own performance, watch student responses to it, and be ready at the last minute, if 

necessary to modify what has been do ing fo r years to increase the effectiveness of his 

efforts. Gordon (1970: 116) also continued discLissi ng on the burden of the televi sion 

teacher and stated that: the television teacher who is handling the entire burden of 

instruction, on the other hand , need not operate under such restrains. He is as much an 

educational focal point as a li ve teacher in a lecture hall and his command over the entire 

output of material, the way it is handled and assignments given is (or should appear to be) 

abso lute. 
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In the view of Schramm (1977: 178) the characteristi cs required from Television teacher 

for effective teaching on Television are: 

A sympathetic understanding and concern for the problems of the class-room teacher, 

Receptivity to ideas and suggestions, a thorough knowledge of the subject taught, 

Enthusiasm (eagerness), the abi lity to promote activity on the part of the student, 

Professional training required for class-room teaching, Command of an expensive 

vocabu lary su itable to the instructional leve l of the student, Conectness of enunciation 

(articulation), Poise (good posture) , Emotional stabi li ty in dealing with critici sm. This 

needs to be fulfilled by any Television producer for instructional programs. 

2.2.3.3 The Classroom Teacher 

Attitudes of teachers toward educational television vary. Teachers tend to be susp icious 

of television at the begilming, but suspicion diminishes with experience (Sharn1a 1994: 

179) "If learning is the purpose of educational television, programs will pursue both 

motivation and instruction. To identify the fo rmer with emichment and assign the latter to 

direct teaching by television, to divorce the stirring of the inquisitive mind from 

impairing of information, appears contrary to good teaching practice and is bound to 

place television in a strait jacket. Television teaching does not eliminate all the need for 

an intermediately between the telev ision teacher and the student." The classroom teacher 

continues to play crucial role. "His function may have changed but not hi s importance." 

Classroom teachers should be consu lted as frequently as possible by the educational 

television producer to determine their reactions to the televised lessons (Gordon: 1970). 

The point here is, at any circumstance the telev ision cannot be a substitute for a teacher in 

the classroom. Nothing can substitute the li ve interaction between the teacher and the 

students as well as among the students as learning is also social in character. Much 

literature supp0!1s the theory that interactions among students and between the students 

and the teachers enhance the students' opportunity for learning to think critically in 

traditiona l classrooms (Brookfield , 1987 as cited in Getenet, 2008). 
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The classroom teacher's ro le has been modified by television. He has less responsibility 

for content and more for managing learning situations. The new role should enable him to 

give more time to counseling individuals and groups. He can now arrange additional 

learn ing activities which invo lve extra study, investigation, or possib ly field trips, motion 

pictures and other devices.( Sharma 1994: 176) 

A Ford foundation repOIi in (Sharma 1994: 176) has summarized the separate role of the 

classroom and studio teacher in a section called "Team teach ing in Television Classes" 

The studio teacher, class room teachers and curriculum expelis cooperati vely plan the 

course in advance and prepare teacher guides. The studio teacher presents, explains, and 

demonstrates the major points of the lesson, rai se questions, and stimulates student 

interest. The class room teacher prepares students for the telecast part o f the lesson, 

answer questions, clarifies points, leads di scussion, makes assignments, give individual 

help, and supervise testing. The studio teacher and classroom teachers confer regularly to 

eva luate the lessons and make improvements. 

2.2.3.4 The Role of Student: 

Students participate in program preparation, as well as in program evaluation to give feed 

back on the strength and weaknesses of the programs. 

According to Sharma (1970: 259-260) the classroom teacher need to prepare the class in 

advance. Students ' readiness ensures an "atmosphere" for association and assimilation. 

Discuss with the class in advance the material to be used. Make the students aware of the 

reasons for using those particu lar materi als, things to look for, association to be made or 

considered and new unusual words phrases or symbols. Ensure students participation 

either before, duri ng or after presentation. 

As indicated by (Gordon 1970: 92) studen ts attitude towards Educational Television 

programs depend upon: The amount of contact they think they wi ll have with li ving 

teachers (classroom teachers), the difference between attitudes of li ve and television 

teachers, how much interest they have in the Educational Television lessons, their 

attitudes toward telev ision and viewing conditions 
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2.2.4 Factors that Facilitate or Impede Education T elevision Teaching-Learning 

Educati onal Television are successful media of communication in broadening knowledge, 

increasing learners imaginations, imparting information and in developing good attitudes 

and behav iors that help them to build mora ls and val ues as well as to identi fy right from 

wrong. The present situation shows that educati onal televi sion is used in many co ll eges 

and uni versities to prov ide di stance learners the opportunity to attend lectures given on 

television. 

Along with the advantages listed above there are also di sadvantages to educati onal 

television. Concrete evidence of the val ue o f multimedia in learning is difficu lt to 

establish. Two noteworthy obstacles impede th is validati on. First it is di ffic ult to define 

and measure learning. There is li tt le agreement concerning what consti tutes learning and 

how to measure its presence and extent E ll is (200 1). 

As stated by Walker (1 995) In addi tion to the advantages, he highlighted some of the 

limitati ons of tel evision o f its being primaril y a one-way communication medium; 

broadcast is diffi cult to integrate with other med ia; both production and transmiss ion of 

programs are costly; production process is very lengthy; and it is restricted within the 

effective range of the transmitter or satellite. To overcome these di sadvantages the 

program produced should be very much clear to the targeted audience and the program be 

supposed to serve relatively fo r loner period of ti me as it is costly. 

2.2.4.1 Difference and Similarities between Educational Television and Traditional 

Classrooms 

The instructor used a similar II1qulry based instructional method in both Educational 

te lev ision and traditional form at. The inq ui ry based instructi on in educational television 

is very pos itive since it stimulates the interaction between learners and the teacher. 

The instTUctor fo llowed a similar instructiona l procedure in both educational telev ision 

and traditional educati onal classroom. In educati onal television the instructor use more 

technology than traditional classrooms. The instructor had to be more patient in the 

educational te levision due to more unpredictable teclmology problems. Educati ona l 
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television gIves less time for discussion since it can not view the participation of the 

\eamers. The in-c lass management was much more difficult and time consuming in 

educationa l television than in traditional classroom. It is also harder for instructor and the 

students to see each other's mediated fac ial responses on television screen from mUltiple 

remote si tes. 

The instructor had to speak louder in the educational television than traditional 

classroom. Since the instructor was afraid that students in remote sites might not hear him 

clearly, he always shouted in hi s television lessons. It is harder to monitor the television 

classroom ti·om multiple and local si tes than in tradition classroom. The instructor 

teaching style was more restri cted in the educational television than in the traditional 

classroom. 

2.2.4.2. Factors that Facilitate Educational Television 

Since most people view television at home it is familiar medium to most students, it 

combines Motion and Visuals in a single format so complex or abstract concepts can be 

illustrated through visual simulation. Although multimedia is being widely hailed as the 

next great ilUlovation in education, adequate support for its effectiveness in enhancing the 

educational process is scant 

According to Elli s (2001) the prospect of actively engaging leamers through multiple 

communication channels is, intuiti vely, very compelling as a means of facilitating 

learning for a larger percentage of our students . It is apparently known that television 

education has huge reach, and more in formation can be disseminated to students in less 

time via television than in regular classes, further more it gives equal invo lvement by 

students in all parts of the classroom (no "front row" seats) 

Educational Telev ision brings greater equality of opportunity for all learners be it 

privileged or underprivileged and moti vate viewers to take greater interest in their study. 

Educational telev ision helps the students to learn from watching them the programs made 

feel yo ur course is very important. It permits the use of the best avai lable teacher to teach 

a subject for a large number of student viewers. It preserves the expeli teaching skill s of 
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such teachers on videotape or film for later use. It provides a common experience to all 

students when all of them see the same basic ideas or techniques on televis ion . 

It directs the attention of the students to the exact detail of the object that he/she should 

see by el iminating di stracting surroundi ngs. It brings instructional films into classrooms 

as needed with no special c lassroom preparation , no darkening of rooms or use of special 

ventil ation in the room. 

Researches conducted on television and teachings have shown better scholastic 

achi evements. Greenhill (1 959) said that students who had studied Zoology by television 

lessons had obtained good results. Further he observed through his experiment for a 

period of fi ve years that television instructi on was effecti ve. 

Sclu·am (1962) reported that 56 compari sons of television sCIence instruction wi th 

conventional instructions. It was found that 20 studies favored Television, 7 studies 

favo red conventional instruction, and in 29 studies there were no significant differences. 

Schram concluded by saying "there can be no doubt that students leam effi ciently by 

television" 

Kortadt and Abankora (1975) in a comparative study between telev ision classes and 

conventionally taught classes, in which objective oriented tests on effectiveness of a 

program on social studies for grade IX and X were, administered "report that in 26 out of 

40 comparisons between two comparable c lasses, higher achievement scores in subject 

were obtained by pupils in television classes. In seven cases, higher achievement scores 

of conventionally taught, classes were observed, and in seven cases there were no 

signifi cant differences". 

Frazier and Evans (1960) conducted experiment to measure the effectiveness of 

educational television programs in elementary science for the teachers and children of 

third and fourth grade in Ohio. After viewing the television programs, the teachers 

reported that they themselves had sign ificantl y greater confidence in teaching elementary 

sc ience and the pupils also showed more interest in it. But a test of achievement showed 
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no significance increase in the children's score. According to Paul (1968) 'by and large, 

the television schools did somewhat better in the test then did the non-television schools' 

2.2.4.3 Factor that Impede Educational Television 

Although, it is known that Education Television programs are very useful academic tool, 

unless designed and planned well students face problems in it. Educational television 

lessons are usually one way, requiring that the burden be placed on the producers for 

anticipating any areas of misunderstanding or confusion in students. There is seldom any 

opportunity for questioning and challenging or feedback to the television teacher. The 

medium is limited to one direction communication from teacher to students, so that, 

students can not get their doubts clarified. Further more once broadcasted lesson is not 

repeated absent students miss the lessons 

The medium television is not adjusted to group discussions in the intervening time of the 

broadcast, such conditions are prevented from such lessons, but the television teacher can 

fOlward point of discussion which can be handled after the transmission is over. Some of 

the tribulations that lead to inaudibility of the Educational television programs are related 

to the content and quality, which are reflected in the student's follow-up. These are when 

the pace of the television teacher is too fast, when they lack interest, when it is not 

motivational, when it lacks relevance, when attention breaker or interference is there and 

when students have language problems. 

There fore, the program producer is indebted to consider many factors that obstruct 

interaction with the students. It should also be noted that students vary from place to 

place; from school to school and even from individual to individual; such individual 

differences of the students are not attended in a television lesson, because television 

lessons are prepared on standard scale to concentrate on certain level of the class. 

Television programs are not flexible; it can not be adjusted as need arise at schoo l level to 

address the individual problems. Television has special and unique techniques and 

requires occasional rearrangement of subject sequence. It should also be noted that it is 

restricted within the effective range of the transmitter or satellite 
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2.2.5 Evaluation of Educational Television programs 

Trochim (2002) affirmed evaluation as the systematic acquisition and assessment of 

information to provide usefu l feedback about some thing or object. 

Sharing the same view point Weiss, (1972) as cited in Ackennan and Lipstiz (1977 stated 

that a developer can design programs whi ch he believe will be effective for the defined 

goals ; but unless there is some feedback mechanism to let him know how in reality it is 

working, there is no way to either structure the design to better meet the goals of the 

program or to ascertain whether the completed program has been effective. This is the 

role of evaluation. It is the co llection of obj ecti ve evidence from group representatives of 

those for whom the program is intended. 

According to Adelman and Alexander (1982, p. 5) Evaluation invo lves the making of 

judgments about the worth and effectiveness of educational intentions, processes and 

outcomes; about the relationships between these; and about the resource, planning and 

implementation frameworks for such ventures. 

Evaluation of educational television programs start from the consideration u[ the 

objectives. Although, it has mUltiple objectives, the mall1 concems are to improve 

leaming, to extend educational opportunities, to interest students' in new careers and to 

lower unit cost. 

Edward (1967) confirmed that there are fi ve major aspects of a television programs 

which must be assessed in order to judge its success and failure namely the effort , effect, 

adequacy, efficiency and process. 

Sharing the same view UNESCO (1981) has also identified prominent features of the 

evaluation process. These features point out certain steps which give stress on the 

program goals and objectives, examini ng of the program activiti es and implementation 

procedures, data collection, analysis and interpretation of the data. 
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2.2.5. 1 Types of Evaluation 

Weiss (1 972) and many others as cited in Ackerman and Lipsti z (1 977) distingui shed 

between f0ll11ative and summative evaluation. Formati ve evaluation is fed back into the 

deve lopment of a program and is used in improving it. While summati ve evaluation 

measures the outcomes of a fini shed program aga inst its goa ls. 

Educational television programs are evaluated basically for modification or term ination 

of the programs tlu'ough different types of evaluations. Thi s evaluation may serve for 

value judgment and assessment, fi'om the stand point of teachers and student 's interest, 

attitude, motivation, achievement, and relevance of the broadcasted programs. The 

Educati onal tel evision programs eva luation can be seen fi'o m different perspectives of the 

learners' background, prior access to telev ision and social stratum. 

A number of Web pages credit Robert Stakes with the fo llowing quote "When the cook 

tastes the soup, that' s formati ve; when the guests taste the soup, that' s summati ve." I 

have not found a citati on for Stakes' quote, but it's interesting and worth repeati ng. 

2.2.5.2 Formative Evaluation 

Formative evaluation according to Scri ven, (199 1) is typ icall y conducted during the 

deve lopment or improvement of a program or product and it is conducted, often more 

than once, for in-house staff of the program with the intent to improve. The reports 

nonnall y remain in-house; but seri ous formative evaluation may be done by an internal or 

an external evaluator or preferabl y, a combination; of course, many program staffs are, in 

an informal sense, constantly doing fo nnative eva luation 

In the words o f Wa ll y Gu yot ( 1978) formati ve evaluati on is also useful in analyzing 

learning material s, student learnin g and achi evements, and teacher effecti veness . 

F0ll11ati ve evaluation is primari ly a bui lding process which accumulates a seri es of 

components of new material s, ski lls, and prob lems into an ulti mate meaningful whole. 
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Sharing the same point of view Bhola, (1990) discussed that fonnative evaluation focuses 

on the process and it is a method of judging the worth of a program while the program 

acti vities are forming or happening. 

It is a process of data co llection during the development of the program so that revisions 

can be made to improve its functioning. Such eva luations touch decision at every level of 

a program. Sometimes the program administrators must decide whether to depend more 

on printed material , classroom teachers, or television programs for a given course. 

Program producers need to know whether a given concept was learned satisfactorily and 

if students are ready for the next unit of material. Script writers need to know whether 

particular lessons were ab le to attract and hold the students' attention. When difficulti es 

occur in these or other areas of Educational television programs, fomlative evaluation is 

used to diagnose the problem and provide some indication of what corrective steps are 

called for a given concept was learned 

2.2.5.3 Summative Evaluation 

According to Scriven (1967) all assessments can be summative that is to mean they have 

the potential to serve a summative function, but only some have the additional capabi lity 

of serving formative functions. 

It is a process of data co llection des igned to provide decision makers with a more 

comprehensive understanding of how a project succeeds or fails in reaching its goals. It 

differs in time perspective from formati ve evaluation and is usuall y aimed at those 

dec isions makers who control funds to continue or terminate the proj ect. Sununative 

evaluation provides infOlmation on the product's efficacy, its ability to do what it was 

designed to do. For example, did the learners learn what they were supposed to learn after 

using the instructional module? In a sense, it lets the learner know "how they did," but 

more importantly, by looking at how the learner's did , it helps you know whether the 

product teaches what it is supposed to teach. 

A Summative Evaluation, on the other hand, looks at more than one leamer's 

performance to see how well a gro up did on a leaming task that utili zed specific leaming 
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materials and methods. By looking at the group, the instructional designer can evaluate 

the learning materials and learning process hence the name Summative Evaluation. 

2.2.5.4 Criteria for Evaluation Educational Television Programs 

Educational Television programs are evaluated on certain set criteria for broad 

observation of all aspect of the program produced. 

According to Lasher (1975) the following points were set as criteria for the evaluation of 

educational television programs 

I. Appropriate to purpose-

a. use of the material should achieve primary objectives 

b. Contents of the material should help reach secondary goals or lay the 

groundwork for the achievement of future curricular objectives. 

Objectives may be in the cognitive, psychomotor or attitude area. 

2. Appropriate to the users:- the subject must be appropriate to the backgrounds of 

students . These background factors may include: culture and subculture, age, sex, 

ethnic features and value systems, intelligence past experience- academic and 

nonacademic. 

3. Content - Statement in the program must be accurate and up to date. Biased material 

should be avoided. 

4. Mode - the chosen medium of the material is an impOliant factor. For example the 

question, is movement in the program necessary? Sometimes motion is not only not 

needed, but may even interfere with the learning of specific concept 

5. Techniques - the use of tecluliques or combination of tecimiques must contribute to 

the achievement of the objective of the program. Some of the techniques are 

Editing, Field view, Composition, Chart, sketch, and illustration, Times lapse, 

Slow motion, Freezer frame, Telephotography, Sound, Visual clarity and picture 

Condition of material 

6. Utilization - consideration of how the tit le is used is impOliant. Some points to 

consider include individualized use or group presentation and the appropriate time for 

use. 
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Sharing the same view Nikos Meta lli nos (1996) stated that the criteria for evaluation of 

educational television programs should be drawn from the three main basic purposes of 

the program the message, the medium and the receiver. Based on these facts he has 

presented the basic cri teri a for di scuss ing, analyzing, and evaluating the issues explored 

by educational telev ision programs as fo ll ows: 

Content and message sign ificance and importance, 

Accuracy of ideas and documentation , research 

Writing style and format (or genre) 

Composition and dramaturgy of story 

Order and balance of segments 

Simplicity and complex ity of treatment of the story 

Pedagogical impact and importance of the message. On the other hand the impact and 

effect of the program on the viewer is highl y important as criteria. These can be measured 

by asking questions on aud ience iden tifi cation, audience reactions and importance as 

follows: 

Audience identification 

Who are the viewers? Does the program fulfi ll the intended scope? 

Audience reactions 

Do they li ke it? Ifso why ifnot why not? 

Overall importance or s ignificance of the program to the target audience 

Is the program tastefu l? What spec ific public need does the program fulfill ? To what 

degree the program is di fferent? 

These are the established criteri a for evaluat ion, which we usuall y employ in our 

formative evaluation of the educational telev ision programs here in Ethiopia. It is obvious 

that the produced programs are pilot tested aga inst these criteria before and after the 

transmission whether it satisfied the des ired standard or not, then based on the feedback 

obtained programs improved. 

2.3 Instructional Media in other Countries 

EI Salvador:- In 1968, the government of EI Salvador instituted an educational reform 

that had as its centerpiece the use of educational television. As students in every corner of 
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the country received their math, science, socia l studies, Spanish and Engli sh lessons in 

the fo rm o f a centrall y broadcast television program, classrooms teachers found 

themselves as pa11ners of a television moni to r. The role of UNESCO in promoting 

educational television in EI Salvador and the broader context in which the Salvadoran 

government dec ided to use telev ision as a privil eged tool in its educational reform 

program at all leve ls of the education system. 

The Salvadori an experience underscores the idea tat Educational telev ision is best 

conceived in terms of broad system needs. The instructi ve telev ision was not imposed 

over traditional structure; rather it was coordinated with other major changes in EI 

Salvador's education system . 

Nigerian television stm1ed in 1959 and is working to the present in the areas o f poli tics, 

development, entertainment, culture, information dissemination, news, and educati on .. 

The use of television in Nigeri an educati on is at all leve ls, including elementary and 

secondary, higher, informal , and non-formal ed ucation. Particular issues addressed are 

the ex tent to which educational television- open circuit educational television broadcasts 

of state and network stations- is being utili zed to enhance learning and instruction in pre­

prImary through secondary schools and in teacher training colleges. However, in 

addi tion to its app lication, a nu mber of problems with educational television that are 

linked to Nigeri a's level of development and poverty are presented, includ ing: ( I) paucity 

and erratic nature of electricity; (2) high cost of television sets; (3) limited ownership of 

videos; (4) limited equipment repair services; and (5) lack of teclmical training programs. 

The report concludes by recommending that Nigeri a not pursue additional applications of 

te levi sion, e.g., interactive video, until the country is economically ready for it. 

Indian: Educational Telev ision first came to India on Sept IS , 1959 as the Nati onal 

Telev ision Network of Indi a. The fi rst telecast started on Sept 15 , 1959 in New Delhi . 

After a gap of about 13 years, second television stati on was estab lished in Bombay in 

1972 and by 1975 there were fi ve more television stati ons at Shrinagar (Kashmi r), 

Amritsar (Punj ab), Calcutta, Madras and Lucknow. For many years the transmi ssion was 
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mainly in black & white. Television industry got the necessary boost in the eighties when 

Doordarshan introduced color TV during the 1982 Asian Games 

The second phase of growth was witnessed in the early nineties and during the Gulf War, 

that forei gn channel li ke CNN, Star TV and domestic channels such as Zee TV and Sun 

TV statted broadcast of satellite signal. Thi s changed the scenario and the people got the 

opportunity to watch regional, nationa l and international programs. Starting with 41 sets 

in 1962 and one charlllel (Audience Research unit, 199 1) at present TV in India covers 

more than 70 million homes giving a viewing population more than 400 million 

individuals through more than 100 charllleis (htlp ://www.indiantelevision.com). Easy 

accessibility of relevant teclmology, variety of programs and increased hour of 

transmission are main reasons for rapid expansion of TV system in India. 

In India, since the inception of TV network, tel evision has been perceived as an effic ient 

force of education and development. Wi th its large audience it has attracted educators as 

being an efficient tool for imparting education to primary, secondary and university level 

students. Besides, they use it in developmental education programs in the area of 

agriculture and allied subj ects, health , fam il y plmming and social education, which were 

telecast in the evening for community viewing. Currently they are widely using the 

telecast programs, designed mainly for Distance learners 

2.4 What can we learn from other Countries? 

The experiences of these countries show the ex tensive use of educational television for 

wide range of programs from elementary to terti ary levels. Further more they use it for 

community mobi lization in issues of concern. Beyond thi s distance learning is faci litated 

using this mode of delivery in higher education. [n Ethiopia the use of television for 

educational purpose was reali zed before 44 years and has been broadcasting limited 

instructional programs for secondary schools, leaving behind the other levels of the 

education system and cOlllmunity mobili zation coneems. 

But in near the beginning of 70s the Ethi opian Education Mass Media was widely 

engaged in broadcasting for elementary, junior secondary and secondary schools. This 

29 



time was a period where by education media reached its peak covering the three leve ls of 

the education system, now go ing behind it is restricted to one level only. 

Besides Educational television in developing world includes programming which directl y 

affects the quality of life of its viewers. For example, in areas where television 

penetration is very low, audiences may gather at community centers to view programs on 

HIV, hygiene, literacy, child care, fanning methods and other social issues. In this 

respect, educational television provides the group with practical infOtmation to improve 

li vi ng standards. Such programming best exemplifi es the global aims of educationa l 

tel ev ision. On the other hand some of the goals of the television, which have been left 

unreali zed in Ethiopia, cou ld sti ll be Educational Television for hi gher educati on, that 

demand Perhaps the highest level of interactivity in a seri es of activities which result in 

the student leaming or processing information at a cognitive level which is higher than 

rote memorization. 

2.5 Educational Television in Ethiopia 

2.5.1 Historical An Over view 

Educational television started service soon after the start of television in the country. It 

was Just after one year. At that time it was realized that the use of Television for 

educational purpose was paramount and was proclaimed in Negarit Gazette in May 1968. 

But the educational Television did not have its own studio it rather was using the main 

Television studio of Thomson foundation. 

The assigru11ents for Educational Television programs were given to Audiovisual Center 

for the preparation of the programs and training man power needed. Training was 

arranged on contractual agreement with "Center for educationa l Television overseas" in 

Britain by the ass istance of British counsel and American Peace Corpus. Besides, 

Conformity was reached with ministry of in formation on number of programs, program 

duration, and type of program and air time (EMA, 1998) 
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In 1968, this department established its own television studio for recording the programs 

that are broadcasted for different grade levels , by its own man power. Simultaneously by 

the bilateral agreement made between Ministry of Education and Ministry of information 

a Micro Wave connection was linked with the main television station that remained 

viable for ten years. Since then broadcast courses are designed centrally and presented in 

a standard way on-screen, television. 

In early 70s the Ethiopian Education Mass Media was broadcasting Health , Geography, 

English, Science and Social studies for elementary schools. There were other programs in 

Health, Geography, English, Science and Mathematics for junior secondary schools. 

Moreover, subjects like Geography, English, Mathematics, Biology, Physics, Practical 

chemistry, History and French were on air for secondary schools. Educational Television 

program officially statied in October 1966 by broadcasting Physics for grade II and 12, 

Biology for grade 10, Geography for grade 9, English for grade 7 and 8, and practical 

chemistry for grade 8. 

This broadcast was confined to areas where the main television transmission covers. This 

includes areas like Addis Ababa at 14 schools and around Addis Ababa 36 schools a total 

of 50 schools were attaining the programs. At that time, the transmissions of these 

Educational television programs were valued by EEC and UNESCO and were considered 

a model for Africa (EMA, 1998). After some times the Audiovisual center was under a 

wide umbrella and was named Educational Mass Media with full authority for the 

educational Television programs and transmission. Since then it passed through different 

names and currently named Department oflCT. 

2.5.2 The Current Status of Plasma Television 

Presently the plasma Television project was designed for Government secondary schools 

students of Ethiopia. In this regard , both Public and Private Schools of Ethiopia make 

use of the same national curriculum but utilize different classroom practices. Public 

schools have used a live, nationally broadcasted "plasma" mode of instruction for 20 

minutes ofthe 40 minutes assigned for each lesson period, since the end of 2004. 
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Si nce 2004- 2005 academic year, plasma TV lessons have been implem ented in Ethiopian 

high schools with its problems of implementation along side with its merits. The 

establishment was with an ai m to improve the standard of teaching in view of shortage of 

laboratories, space, equipment and dearth of qua lified teachers in country. This project 

was started in 2004/05 for teaching of Mathematics, Physics, Chemi stry, Biology, 

Engli sh and Civics for students of secondary schools (for grades 9-12) in all over the 

country via satellite transmission. Every school was provided with Plasma Television 

based on the number of the class rooms. 

At the beginning of the program the total number of plasma television installed were 

8498, in subsequent years it rai sed to 12,674 plasma televisions for 553 secondary 

schools all over the country which IS di stributed centra ll y from Educat ional Media 

Agency (EMA, 2007). 

For schools which do not have electric power 280 generators were suppli ed. The satellite 

receivers install ed at every school 

Figure I. Satell ite Dish at Abiot Kirs Secoondary School 
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The receivers were set up at every secondary goverrunent school through out the country 

and teachers were trained. 

Figure 2 Transmission controller at Minilik II Secondary school 

These were the planning and arrangements made prior to the stali of the plasma television 

broadcast. 

The duration of a period III al most all schools is 40 minutes out which the Education 

television programs wrap 30 minutes living the teacher with only 10 minutes for 

di scussion before and after the transmi ssion. This was reviewed and now the teacher 

discusses for about 20 minutes. 
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CUlTently besides the initiall y selected subjects Economics, Business Education and 

Technical Drawing were added and have been transmitted to schoo ls targeting grades II 

and 12. 

The lectures have been syllabus-based and have been telecasted in school hours as a part 

and parcel of school activ ities from Monday thro ugh Friday from 8:02 to 12: 17 in the 

morning and 12:44- 4:59 in the aftel11oon; the evening program runs /Tom Monday 

through Friday from 5:35-8:05 for grade 9 and 10. On Saturdays from 8:05- 12:10 in the 

mOl11ing and 2:00-4:00 in the aftel1100n only selected programs of the week are 

broadcasted for grades 9 & 10 via the satell ite transmitter. 

Table A. Type and Amount of Subjects broadcasted on Plasma Television 

Snbjects Grade 9 Grade 10 Grade 11 Grade 12 Total 
English 170 140 136 136 582 
Mathematics 170 140 186 136 632 
Phys ics 102 84 136 136 458 
Chem istry 102 84 136 136 458 
Biology 102 84 136 136 458 
Civics 102 84 102 102 390 
Economics = = 11 8 120 238 
Business education - - 64 72 136 
Technical Drawing = = 28 27 55 
Total 748 616 1042 1001 3407 

As stated by Ackennan and Lipsti z (1977) the wide coverage of Satellite Television will 

have its primary education role. I believe, in the so called developing nations, where there 

are very few, if any costly Television transmitting stations and for that matter, not too 

many television receivers. The satellite will be ab le to rely programs from transmitters 

thousands of miles away directl y to communi ty tel ev ision sets 
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CHAPTER THREE 

3. RESEARCH METHOD AND DESIGN 

3.1 Design 

The purpose of thi s chapter is to present the method used for the study. This chapter 

begins with a description of the respondents, explanation of the questionnaire procedure, 

Pilot Study course of action and the design of the study, followed by the interview and 

classroom observation protocol used to obtain the data. Finally Procedure of Analyzing 

and Describing Data are presented. 

Keeping in view the nature and requirement of the present study, "descriptive survey 

method" was adopted to explore and assess the educational television programs watched 

and its effect in the teaching and learning process in the selected secondary schools of 

Addis Ababa. 

Since the population of the study was very large and scattered all over the city therefore, 

the method of the "Descripti ve survey method" through questiormaire and interview were 

adopted. According to Babbie, (1990) the descriptive survey method is a non­

experimental, method. which is useful when a researcher wants to co llect data on 

phenomena that cannot be directl y observed The basic idea behind survey methodology is 

to measure variab les by asking people questions and then to examine relationships among 

the vari ables. 

Lavrakas (2008) declared that key features covers all major facets of descriptive survey 

method, from selecting the sample design and the sampling frame, designing and pre­

testing the questionnaire, data co ll ection, and data coding, to the thorny issues 

surrounding diminishing response rates, confidentiality, privacy, informed consent and 

other ethica l issues, data weighting, and data analyses 

3.2 Procedut'e of study 

The procedure of the study is carried out in the pilot stud y; data gathering was carried out 

immediately after designing the questiOlU1aires in order to verify its validity. The validity 
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and reli ability of the instruments used is bound to be affected by respondents' self-report, 

wording and nature of the questionnaire and so forth . In order to insure the validity and 

reliability of the instruments, various measures were taken. 

I . In the pilot study, the questionnaires were tried on fift y Govemment secondary school 

students of Yekatit 12 secondary school and as well as twenty private secondary 

school students of Ayer Amba. Further more it was attempted on 20 classroom 

teachers of Yekatit 12 before administrating it for the main study. After providing the 

validity of the questiormaire in the pilot study, it was employed in the main study. 

2. The respondents who participated in the pilot study were not included in the main 

study. 

Three of the questionnaires for goverrunent school students were omitted based on its 

ambiguity, fo ur need modification and improved. Two of the teachers' questiolmaires 

were also modified. On the other hand the questionnaires for the private school students 

did not change as the students do not find di fficulty in answering the questionnaires. In 

general , in an attempt to attain modest level of va lidity and reliability of the tools of data 

collection, all possible efforts were employed in the selection of samples and techniques 

used in wording questions and multiplying methods of data collection 

3.3. Source of Data 

The primary sources for this study were 200 secondary schools students' who are at 

present educational television users as we ll as 100 non users' . Over and above, 100 class 

room teachers from selected public schools were chosen randomly for the questionnaire 

from five secondary schools. 

Interviews were conducted for five school principal and fi ve authorized personnel of 

educational television program producing department. Further more; class room 

observation was carri ed out in five classrooms from selected schools. 

The secondary data sources for thi s study were published or unpubli shed works and 

electronic data which are relevant for this purpose. 
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3.4. Sampling and Sampling Techniques 

3.4.3 Sample size 

If at all possible the researcher was paying attenti on to collect data from large population 

but, due to time limitation and fin ancial restri ctions fi nally alTived at a total sample size 

o f 300 students male and female, both from educational television users and non-users 

and 100 teachers from selected secondary schools of Addis Ababa, as well as fi ve 

principals from selected secondary schools, in addition to these respondents fi ve media 

personnel at Department ofInfol111ation communication teclmology (MoE) are chosen. 

3.!f.( Sampling Techniqne 

Sampling is the act, process, or technique of selecting a suitable sample, or a 

representative part of a population for the purpose of detennining parameters or 

characteri sti cs of the whole population. Since all the population can not be addressed the 

representatives of this population has to be chosen using certain technique of selecting 

these samples. 

To meet the requirements of thi s study systematic random method of sampling was 

adopted. The population was sub-grouped into 10 Sub Ci ties. As there are a lot of schools 

in these Sub Cities it was systematically randomly selected based on the number of 

schools in the Sub City and the being there of private schools. The presence of grade 9 

and 10 was considered as many of the schools are preparatory. 

3.4. Instruments 

3.4.1 Questionnaire 

The main purpose of the questionnaires was to co llect data from the users of the 

educational television programs. Hence, in order to gather the necessary data from the 

students in public secondary schools (users) closed ended and open ended questionnaires 

of 30 items: (1) eight items questionnaire on facto rs that veri fy attitude of students with 

fi ve point scale ranging from strongly agree to I do not know. (2) a one item 

questionnaire concel11ing the student' s interest, towards educational television with fi ve 
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scales rangIng from very interested to do not know (3) a one item questionnaire on 

exposure with five point scale (4) an eight item questiOlmaire on content, with five scales 

of measurement (5) a four item questionnaire on integrated ness with five rating scale(6) 

a two item questionnaire on Motivation with fi ve rating scales (7) a six item 

questionnaire with two open ended items on perception of students was prepared (see 

Appendix B). To contrast the effect 9 closed and three open ended questionnaires on 

attitude, interest and view were prepared fo r private secondary school students (see 

appendix D). In addition to this, for the purpose of clear understanding, the students' 

questionnaire is translated into the Amharic language before it is ad ministered (See 

Appendix C). On top of these 22 item closed and open ended questionnaire was prepared 

for the classroom teachers on content, interest, attitude, relevance and integrated ness 

(See Appendix F). From these questionnaires the required data were collected and 

analyzed. 

3.4.2 Interview 

To obtain reliable information fro m the respondents a semi-structured interview which 

comprises eleven and ten items was designed for principals and Educational television 

program producers respectively and admini stered so as to triangulate the data. 

3.4.3 Class room observation 

Classroom observation was also conducted cons idering it as reliable data. Hence, out of 

the ten schools five which admini ster the plasma TV were selected for the purpose of 

classroom observation. Likewise, five classroom observations were administered among 

the selected ten schools. A check li st was prepared and used as a data gathering 

instrument (see appendix I) 

3.5 Methods of Data Analysis 

The tested and modified questionnaires were di stributed and admin istered to a total of 

200 public secondary school students(television users) and lOa private secondary school 

students (non users) as well as 100 public secondary school classroom teachers from five 

government secondary schools. 
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The respondents were selected randoml y. The researcher was, therefore, present at all 

data co llection sessions in all selected schools in order to give the same instructions to the 

respondents in the study. Accordingly, ex planation was given in Amharic as the need 

an ses. 

Questionnai res, interview and class room observation both at (goverrmlent and private) 

schools helped to tri angulate the data gathered. In other wo rds, after carefull y gathering 

the appropriate data using the three instruments of data collection, the data were analyzed 

in an integrated marmer using di ffe rent stati sti ca l tool s and narration. 

Therefore, frequency counti ng, percentage and description of qualitative data were 

applied to analyze and describe the data. 
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CHAPTER POUR 

4. DATA ANALYSIS AND DISCUSSION 

4.1 Introduction 

In this part of the stud y, the resu lts and di scussions of the study will be unmasked. 

Likewise, data co llected from questiolmaires interviews and class observation will be 

analyzed and discussed. 

The compat ibility of the students' and classroom teachers' responses to the item in the 

questionnaires and that of the principals' and educati ona l television Personnel's to the 

items in the interviews will be treated against the fi ndings from real-life classroom 

observation . 

One of the Sample Secondary Government schools f"om where data was collected 

Figure 3. Entoto Amba secondary school 
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4.2 Characteristics of Respondents 

Table 1. Respondent stndents' from government schools by grade and sex 

Name of the Grade Level Total 
School Sex Grade 9 Grade 10 Grade 11 Grade 12 
Addis Ketema Male ----- 7 7 5 19 

Female ----- 7 7 6 20 
Total ------ 14 14 11 39 

Minilik II Male ----- ----- 5 5 10 
Female ----- ----- 5 5 10 
Total ------ ------ 10 10 20 

Abiot Kirs Male ----- -- - -- 9 12 2 1 
Female ---- - ----- 11 8 19 
Total ------ ------ 20 20 40 

Entoto Amba Male 6 8 ----- ----- 14 
Female 8 11 ----- ----- 19 
Total 14 19 ------ ------ 33 

Kokebe Tsibha Male 7 10 4 ----- 21 
Female 13 11 16 ----- 40 
Total 20 21 20 ------ 61 

As can be observed fro m Table 1 above, one of the primary sources of the data were the 

students who currently learn by plasma televi sion from selected government schools of 

Addis Ababa. The Distributions of the schools and grade levels were taken into 

consideration to enrich the study; the presence of grade 9 and 10 was al so well thought­

out because most secondary schools do not have these grade levels . 

T bl 2 R a e espon d t t d en s n ents 'f h I b rom government sc 00 s d v sex an percentage 
Frequency Percent Val id Percent Cumulative Percent 

Valid Male 85 44.0 44.0 44.0 
Female 108 56.0 56 .0 100.0 
Total 193 100.0 100.0 

The other thing considered was sex combinations , male to female of the respondents and 

thei r percentage distribution for the sake of consistency and reliability of the data as can 

be seen in Table 2 above. What is observed here is that the number of females exceeds 

the male which was the opposite some years back. This shows that the affinnative acti on 

taken for females becomes fertil e in thi s City admin istration schools . 
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Above and beyond the students, teachers were the other sources of data from the same 

selected secondary schools of Addis Ababa. Their profile is compiled by the subject and 

grade level they teach as shown in table 3 below. As teachers are from different subject 

areas they can give di fferent responses to be cons idered in the study. However low, their 

number is the presence of female teacher respondents teaching at different level of classes 

enriched thi s study. Correspondingly, the cross tabulation of sex and subj ect they teach is 

presented in table 4. From thi s table we can see that the number of fem ale teachers in the 

secondary schools is up till now below the males 

Table 3. Respondent Teachers' School, Subject they teach and Grade Level. 

T he sub iect the teacher teaches 
.~ 

I! ..c >, .~ ~ e 
The schools Grade level ~ .~ OJ) 

E 
u ~ 0 ..c 

0. 0 .;;; u " Irotal where the teacher the teacher 'OJ "0 " >, :~ 0 

~ 
c 

Q5 
..c >, ..c '" " teaches teaches w U ~ ... U w 0 

Add is Ketema Grade 10 0 I 0 I 0 0 2 
Grade II 2 2 0 I I I 7 
Grade 12 2 I I I I 0 6 

Total 4 4 1 3 2 1 15 
Minilik II Grade II 0 0 2 2 I I 0 6 

Grade 12 2 2 2 0 I I 2 10 
Total 2 2 4 2 2 2 2 16 

Abiot Kirs Grade II 0 I 2 2 2 2 9 

Grade 12 I 0 I 2 I 0 5 

Total 1 1 3 4 3 2 14 
Entoto Amba Grade 9 4 I 2 3 10 

Grade 10 4 4 3 I 12 
Total 8 5 5 4 22 

Kokebe Tsibha Grade 9 3 2 4 3 12 

Grade 10 5 2 3 3 13 

Grade II 2 0 0 0 2 

Total 10 4 7 6 27 

Table 4. Sex of the teacher ve rsus the subject the teacher teaches Cross tabulation 

The sub· ect the teacher teaches 
Total Business 

Sex Maths iEnglish ~iology ~he mis try P hys ics ~iv ics Economi Educat ion 
Male 16 4 II 10 10 3 I 0 55 

Female 9 3 12 8 2 3 I I 39 

Total 25 7 23 18 12 6 2 I 94 
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To compare the consequence, Students from private schools both males and females from 

grade 9 through 12 were included in the study and their profi le is shown in table 5 below. 

Table S. Respondent students' from private schools by grade and sex 

Name of Sc hools TOlal 
prade leve l Sex Kale Hiwot Asa i MiskayeZuna 

Grade 9 Male 3 5 3 I I 

Female 4 4 3 II 

Total 7 9 6 22 

Grade 10 Male 3 4 3 10 

Female 4 4 5 13 
Total 7 8 8 23 

Grade II Male 3 3 4 10 
Female 5 5 4 14 

Total 8 8 8 24 
Grade 12 Male 4 4 5 13 

Female 4 4 4 12 

Total 8 8 9 25 

From these three pnmary sources data was co llected usmg questionnaire as data 

collection instrument for further anal ysis to reach at reliable and dependable evidence 

based study. 

4.3 Students ' and Teachers' Questionnaires Data Analysis and Discussion 

One of the findings of this study was to look back to the prior an'angements and planning 

made at the begilUling of the plasma telev ision. This is to judge whether thi s situation 

favored the implementation of the project or not. Media persOlmel and School principals 

were the appropriate individuals for the initial project implementation process and were 

interviewed . Accordingly, the Media persOlmel respond as: The prior atTangement and 

planning took al most two years . With in these successive years, contract was signed 

between the Ethiopian government and South African organization to produce 2978 

programs, for grade 9 through 12 in six subjects. 

The other contract was signed with Panasonic Company to supply plasma television , a 

technical group was sent to deal with and get short term training. After such planning and 
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arrangements every school was suppli ed with plasma television accord ing to the number 

of classrooms, generator was di stributed for schoo ls which do not have electric power. 

Satellite receivers were installed . Selected teachers from each school were trained how to 

manipulate, operate and handle the plasma telev ision. Teachers guide were sent. Every 

thing was arranged before the transmi ss ion (appendix H) . 

Like wise, the school principals also assured that the prior arrangements and planning 

made at school level were that the plasma televisions were distributed based on the 

number of class rooms they had and sate llite dish, receivers were install ed, teachers guide 

were sent in soft and hard copi es. Teachers were selected to take part in the introduction 

training of plasma Television (appendix G) 

Table 6. Teachers' responses on the prior arrangements made before the 

implementation of plasma television . 

Full y Partially Not at all 

Plasma television in each class fulfilled No 91 

% 96.8 

Teachers guide di stributed to schools No 82 II 

% 87.2 11.7 

Training given for se lected teachers for No 51 29 7 
handling the plasma TV % 54.2 30.8 7.4 

Table 6 above shows that 96.8% of the respondent teachers full y agreed that plasma 

television was fu lfilled in each classroom before the implementation of the project. 

Similarl y teachers have the same opinion that the di stribution of teachers guide was rated 

as 87.2 % fully distributed 11.7% partiall y received . The training of teachers was full y 

given for selected teachers on the handling and operation of plasma telev ision as assured 

by 54.2% of the respondent teachers. From this we can conclude that the fulfi llment of 

the required materi al for the implementation of the plasma television was fu lly ready by 

the time plasma television started as ass ured by majority of the respondent teachers. 

Further more, it was assured by media personnel and school Plincipals in their responses 

on the interview made wi th . However, students were not asked on thi s issue because the 
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then time students completed grade 10 or 12 and le ft the school and it is mean ingless to 

ask the current students for the state of affai rs in which they were not present. 

The Fulfillments of the requi red materi al helped to began the implementation with out 

any problem and it was success fu l, further more continuous teclmical and line up 

assistance was given along the prior planni ng and arrangements. The planning and sub 

planning made prior to the implementat ions are the very keystones of effecti ve learning 

in organized fo rmal education. As a result, the plasma telev ision pre arrangements and 

planning was very successful for the implementation of the programs. 

Subsequent to arrangements and planning the programs are on air, now the question 

became the relevance and integratedness of the programs produced. 

Table 7. Relevance Edncational television program to Text books 

Greatl y Relevant Some Not No 
relevant what relevant vIew Total 

relevant 
Shldents response to the No. 33 41 67 38 8 187 
Relevance of educational % 17.6 21.9 
te levision with textbooks 

35.0 20.3 4.3 100 

Teachers response to the No. 30 45 19 
Relevance of educational 
television with textbooks % 3 1.9 47.9 20.2 

The other finding of thi s study is the level of relevance and irrelevance of educational 

television programs to text books. The relevance of educational television programs to 

text books as shown on the Table 7 above presents the fi ndings characterized by the 

respondent students as 17.6% greatly relevant, 21.9% relevant, 35% some what relevant, 

20.3% not rel evant and others 4.3% have no view. Out of the 187 respondents 17.6% 

greatly relevant and 21.9% relevant positi vely acted fo r its relevance to text books, 

alternatively 20.3% students argued negatively as it is not relevant to the text book and 

the other 35% of the respondents assured the plasma telev ision programs are some what 

relevant to the text books. 

To cross check the relevance of text books to the television programs teachers gave their 

views. Reports teachers' response fo r the relevance of the plasma television programs to 
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the text books, as can be read 31.9% great ly relevance, 47.9% relevance and 20.2% some 

what relevant. Comparatively, teachers rated more than students on the relevance of 

television programs to tex t books. Thus, majority 3 1.9% greatl y relevance and 47.9% 

relevance responses of teachers assured that the educational television programs are 

relevant to the ex isting text books 

Therefore, it is poss ible to deduce that educationa l televis ion programs are relevant to the 

ex isting text books according to the responses of students and teachers .. 

The telev ision lesson has to hold the students attention, stimulate di scussion, the topic has 

to be greatest interest to them, the subj ect matter has to be presented at the proper grade 

level, vocabulary and verbal expositions should be appropriate and clear and the subject 

matter has to be accurate, relevant and well developed. 

The rel evance of plasma television programs to the text and syllabus is to see how 

pertinent, connected, or applicable the telecasted programs to the c lassroom situation. A 

television programs are relevant if it serves the objectives of learning, if it increases the 

likelihood of accomplish ing the goa l. 

Table 8. Relevance Educational television program to Level of the students 

Greatly Relevant Some Not No 
relevant what relevant vIew Total 

relevant 
Students response 10 No. 25 4 1 67 43 11 187 
re levance of educational % 13.4 
te levision to level of the 

2 1.9 35.8 23.0 5.9 100 

students 
Teacher response to No. 13 34 23 24 
relevance of educational 
television to level of the % 13.8 36.2 24.5 25 .5 
shldents 

As evident from table 8, relevance of plasma television programs to the level of students' 

was judged by the respondent students as 13.4% greatly relevant, 21.9% relevant 35.8% 

some what relevant 23.0% not relevant and 5.9% have no view. As a result of this 35.8% 

of the respondent said some what relevant and a considerab le number of respondents 

(23.0%) said that it is not relevant. Greatly relevant and relevant constitute for 35.3% of 

the respondents. However, it can be concluded as the plasma televis ion programs are 
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some what relevant to the level of students' as majority (35.8%) of the students' 

responded 

Teachers were also asked to respond to the relevance of tel evision programs to the level 

of the students. Table 9, describes the responses of teachers to the relevance of plasma 

television programs to the level of the students as 13.8% greatly relevant, 36.2% relevant, 

24.5% some what rel evant and 25.5% not relevant. Thus as it has been clearly confi rmed 

by majority of 13.8% greatly relevant and 36.2% relevant teachers responses the 

television program is relevant to the level of students. 

Students who are prime source for the produced programs should be involved in creating 

a learning environment to give life for the telecasted programs. If the lessons are not 

relevant to the level of students they lack interest, reduces the atmosphere for assimi lation 

and assoc iation and develop hatred because it does not limit the ab ility, age and their 

grade levels. In light of the complexi ty of the incoming infonn ation and the challenges 

invo lved in making sense of it, it is not surpri sing that many students have found 

consistent level differences in comprehension of telev ision programs 

Table 9. Relevance Educational television program to pace of the stndents 

Greatly Relevant Some Not No 
relevant what relevant vIew Total 

relevant 
Studenls response to No. 19 20 57 72 20 188 
relevance of educational % 10.1 10.6 
television to pace of the 

30.3 38.3 10.6 100 

students 
Teacher response to No. 13 20 37 24 
relevance of educational 
te levis ion to pace of the % 13.8 21.3 39 .4 25.5 
shldents 

On the other hand , the relevance of the tel ev ision program to the pace of students was 

judged by respondent students. As can be read from Table 9, above the relevance of 

plasma television programs to the lea rning pace of students was represented as 10. 1 % 

greatl y relevant, 10.6% relevant 30.3% some what relevant 38.3% not relevant and 10.6% 

have no view positive or negative . The tel evis ion lesson need to be paced properly, it 

must nol drag or run to quickly, the program producers have to bring to thei r mind thei r 
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target students who learn by thi s med ia in order to limit the pace. Time for note taking 

should be provided in the lesson if note taking is cons idered desirable. Thus the plasma 

television programs are not relevant to the pace of students as assured by a considerab le 

proportion (38.3%) of the respondent students. 

Similarl y, teachers' response for the relevance of education television to the pace of the 

students was measured as 13.8% greatly relevant, 21.3% relevant, 39.4% some what 

relevant and 25.5% not relevant as can be seen in Table 9. Hence, the above responses 

confirm some degree of relevance o f the educati onal television programs to the pace of 

students. 

The literature also supp0l1s thi s notion: educational television programs can achieve its 

purpose if the teaching method is appropriate to help students achieve the objectives. The 

role of teacher, the use of appropriate program fonnat and production techniques can 

contribute to the improvement (Klein, 1975). 

The produced programs should not be too fast or lag behind , it should move with a 

moderate pace considering the aud ience and the importance of the message. It is not onl y 

for info tlllati on; students have to use their cognitive ab ility to grasp what they are 

learning from the plasma television. 

Above and beyond, the integrated nesses of the programs were judged by students and 
teachers: 

Table 10. Responses to Integrated ness of the Educational Television programs to 
the text books and syllabus 

Responses 
Strongly integrated Some what Not Don ' t 
integra ted integrated integrated know 

Students' Response to the No. 51 100 34 185 
lntegratedness of the % 27.6 
Educa tional Telev ision 

54. 1 18.4 100 

programs with text books 
and syllabus 
Teachers' Response to the No. 20 42 29 2 I 94 
r ntegratedness of the 
Educational Television 

% 21.3 44.7 30.9 2. 1 l.l 100 
programs with text books 
and syllabus 
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As shown in Table 10, out of 185 respondent students more than half (54.1 %) respond as 

television lessons are integrated to text books and 27.6% respond as strongly integrated 

and the remaining 18.4% admitted as it is some what integrated. Accordingly majority 

(54.1 %) 0 f the respondent students confirmed that the television programs are integrated 

to the text books. 

The responses of teachers for the integrated ness of television programs to syllabus and 

text books as shown in the Table 10 above point out that majority (44.7%) of the 

respondent teachers reported as the plasma television lessons are integrated to the text 

books and syllabus, and 21.3% reacted as strongly integrated. On the other hand 30.9% of 

the respondent teachers reported as some what integrated and 2.1 % not integrated. 

Hence, majority (66%) of the respondent teachers reported as the plasma television 

lessons are integrated to the syll abus and text books. Integration of television programs 

with the text books ass ists the students to depend on other related material than not only 

to the television program and develops a sense of se lf confidence. 

Table 11. Students Response to Integrated ness of the Edncational Television 
proerams t h o t e cou .-ses 

Responses 
Strongly integrated Some what Not Don 't 
integrated in tegrated integrated know 

Integration with your No. 26 74 70 19 4 193 
assignment & exams % 13.5 383 363 9.8 2.1 100 
With what the teacher teach No. 12 49 63 56 7 187 
(introduce) in the class % 6.4 26.2 33.7 29.9 3.7 100 

Likewise, students reacted to the integration of the television program with assignments 

and examinations, as shown in Table II , and was rated by students' as 13 .5% strongly 

integrated, 38.3% integrated , 36.3% some what integrated and 9.8% not integrated to 

assignments and examinations. Relatively teachers rated more than students on 

educational television programs integration with the syll abus and text books. Evidently, 

teachers better know for its relevance than students. Assignments and examinations are 

part and parcels of the text books that are assi gned for that particular grade level , students 

are expected to cover their text books and need other sources for further inquiry. 
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Thus it can be concluded that the plasma television programs are 13.5% strongly 

integrated, 38.3% integrated to assignments and examinations as affirmed by 51.8% of 

the respondent students. 

The integration of what the classroom teacher teaches or introduces and the plasma lesson 

were rated by the respondent students as 6.4% strongly integrated, 26.2% integrated, 

33.7% some what integrated, 29.9% not integrated and 3.7% do not know in table II. To 

this effect , we can say that 33.7% of the respondent rated as some what integrated and 

29.9% of the students claimed as not integrated. Thus the teacher's introduction is not 

fu ll y related to what the plasma te levision presents. This shows that teachers do not know 

the topic that is presented to the class, which should rather easily be seen from teachers 

guide supp li ed in hard copies along with the CD before the lesson. It is evident that 

students' response to an open ended questionnaire said some teachers do not prepare for 

the program and do not help the students; even they do not some times introduce the 

lesson. Using television requires the same procedure involving students and teachers' 

preparation, use, follow up and evaluat ion as any other teaching material. Teachers 

clarify how it fits with the prev ious lesson, future activities and should give brief 

desc riptions of the lesson, the experiments, demonstrations and other visuals should be 

given explanation and due consideration . Students too, must be prepared for the 

telecasted plasma television programs, they should understand why the lesson is used , 

what to listen for, what will be made out of it 

Besides during the classroom observation it was found that teachers in the sample schools 

were not perfonning the teachers' role exemplified in Table 12 below. Nevertheless, the 

literature chains thi s conception, 'It is the classroom teacher's responsibility, also to 

con'elate and coordinate the TV lesson with classroom activities'(Gordon, 1970). 

Table 12. Classroom observation resu lt concerning Teachers' role 

Teachers' role " Performed 
X Not performed 

Telling how and what kind of tasks are to be done X 
Specifying the objectives of the Television lesson X 
Using different Television lesson teclmiques X 
Briefing nOllllS of cooperation X 
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From this we can deduce that teachers did not play their role in the plasma television 

lesson as required. The reduced roles of teachers hinder the progress of the lesson and 

also reduce the role of students in the teaching learning as a whole. Teachers should look 

to the development of the academic climate in which every classroom teacher using 

plasma television for any subject is able to use it as effectively as possible. Teachers will 

always be essential in Television programs not only to create ideas for putting to 

imaginative use instructional materials, but also to do the human creative, and artistic part 

of teaching which makes a major difference both in how well students learn and more 

important, in how well they develop as individuals as responsible members of the society. 

Following the relevance and integratedness of the plasma television programs the level of 

understandability of the information given, the language used to explain the contents of 

the programs and the presentation of facts and figures were determined by the respondent 

students. 

Table 13. The Responses of Students' on the understandability of the Plasma 
Television lesson. 

Responses 
Greatly Underst Some what Not 
ullderst andable, understand a understa Total 

andable ble ndable 

The infonllation gIven 111 the No. 14 31 107 39 191 
plasma television programs are % 7.3 16.2 56.0 20.4 100 
The language used to explained No. 22 31 75 60 188 
the contents of the programs is % 11.7 16.5 39.9 31.9 100 

The facts and figures 111 the No. 21 33 83 47 184 
Television programs of your % 11.4 17.9 45.1 25.5 100 
lessons are 

As depicted in Table 13, the understandability of the information given in the Television 

program as the responses of students pointed out was 7.3% greatly understandab le, 

16.2% understandable, 56% some what understandable 20.4% not understandable. There 

fore the information given by the telev ision program is some what understandable as 

56.0% of the respondent students assured and can not be fu lly attained by the users. Thus 

the information in the television lesson is not transferred as required for the students 
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where by the language level of the students IS the malll barrier for effective 

com mu n i cati on. 

Table 13; the responses of the students on the language used to explain the content was 

judged as 11.7% greatly understandable, 16.5% understandable, 39.9% some what 

understandable, 31.9% not understandable. 

About (39.9%) of the respondent students favored the language used to explain the 

content as some what understandab le, yet, a considerable number of students 31.9% 

supposed it is not understandab le. The language used in the lesson and the vocabulary 

used to clarify the points be supposed to fit the li steners of the programs for effective 

communication and exchange views. Words are so important for television lessons. 

On the same table the understandabi lity of the facts and fi gures in the presented plasma 

television lessons was measured by respondent students. This is whether the facts and 

figures in the Television programs of your lessons are understandable or not. The 

responses of the students' were 11.4% greatly understandable, 17.9% understandable, 

45.1 % some what understandable and 25.5% not understandable. Accord ingly, 45.1 % of 

the respondent reacted as the facts and figures in the Television programs of their lessons 

are some what understandable. Nevertheless, 25.5% of the respondents believed it as is 

not understandable; this means that a lot of students do have difficulty in understanding 

the facts and figures in their plasma television lessons. 

The facts and fi gures are not simple to grasp and memorize if a composition is not 

equally balanced and if it is not addressing the consc ious of the audience it creates 

difficulties for the viewer. There is almost no chance for feedback. Viewers are passive . 

This affects the understandability of these programs. 

Later than , looking the understandab ility of the programs telecasted it is required to note 

the beneficiations for the learners and c lassroom teachers and the helpfu lness of the 

plasma television lessons. The factor considered here was whether the plasma television 

programs benefited the students to understand the difficult concepts in their text books or 

detriment. 
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Table 14. Students response to the benefaction of plasma television in understanding 
difficn lt concepts 

Very strong ly Some Not total 
strongly what at all 

stronolv 
The plasma tel evi sion programs No. 38 83 67 188 
helped to understand di ffi cult % 20.2 44.1 35.6 100 
concepts 

As respondent students depicted in Tabl e 15 , the beneficiation of plasma televi sion 

programs was judged as 20.2% very strongly and 44.1 % of the respondents strongly and 

35.6% favor some what strongly supported that plasma television programs are help ful 

in understanding difficult concepts in their tex t books. Television programs can bring to 

the class di fferent scenarios which di ffer in time, space and conditions, it c larifies the 

message for the audiences to create suitab le atmosphere of communicati on. 

There fore majority 20.2% very strongly and 44.1 % strongly illustrated as the televi sion 

programs enable them to understand di ffic ult concepts. The literature also SUpp0l1S th is 

notion 'Telev is ion can bring to the c lassroom an enriched content ranging from un iq ue or 

remote industrial process to cultu ral experi ences' (Shamla, 1994: 170) . 

Teachers were asked whether the plasma television programs helped them to teach 

di ffic ult concepts or not. As can be seen in Table 15, majority (59.2%) of the teachers 

assured that the plasma telev ision program very strongly and strongly helped them to 

teach diffi cult concepts in the text book. Conversely 37.6% responded as some what 

strongly and 3.2% not at all supported. 

Table 15. Teachers response to Support of Educational television pl"Ograms to teach 
difficult concept in the text book 

Frequency Valid Percent 

Va lid Very strongly 26 28.0 
Strongly 29 3 1.2 
Some what strongly 35 37.6 
Not at all 3 3.2 
Total 93 100.0 

Miss ing System I 
Total 94 
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To this effect, one can conclude that television programs assist teachers to present 

difficult concepts from the text books using different models and practical observations. 

This is also supported by the literature "television programs provide integrated 

experiences varying from the concrete to the abstract, and they bring experts and multiple 

resources to the classroom"(Shalllla, 1994) 

Unless the television programs are used wisely by the facilitator classroom teacher and 

unless the teacher and students played their role as required effective use of television 

programs can not be expected. The television teacher and the classroom teacher should 

go hand in hand to craft a classroom situat ion before, during and after the lesson 

Table 16. Students' Response to the helpfulness of edncational television. 

Responses 
Greatly Helpful, Somewhat Not 
helpful helpful helpful Total 

The plasma television No. 18 33 71 68 190 
program for learning % 9.5 17.4 37.4 35.8 100 
The plasma television No. 52 56 59 25 192 
program to provide % 27. 1 29.2 30.7 13.0 100 
knowledge for further 
inquiry 

Table 16, Shows the responses of the students whether the plasma telev ision programs 

are helpful or not, for leallling and to provide knowledge for further inquiry. As shown in 

the table, respondent students rated the helpfulness of plasma television programs for 

learning as 9.5 % greatly helpful , 17.4% helpful, 37.4% some what helpful and 35.8% not 

helpful for leaming. 

It is ev ident fi'om the table that 37.5% of the 190 respondent favored some what helpful. 

To this effect, we can say that the plasma television is some what helpful for learning as 

has been put in plain words by 37.5% of the responses. 

The helpfulness of plasma telev ision programs for providing kllowledge for fU!iher 

inquiry was indicated as 27.1 % greatly helpfuI.29.2% helpful 30.7% some what helpful 

and 13% not helpful. This was also confilllled by the interview made with the school 
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principals (Appendix G) as students and teachers are very much aided by the plasma 

television programs. 

Thus majority 27.1 % greatl y helpfu l and 29.2% helpful (56.3%) of 192 respondents were 

favoring that educational television programs are helpful for providi ng knowledge fo r 

fluiher inquiry. 

The reaction of students after viewing the plasma television varies fi'om student to student 

and also in the way they perceive the transmitted lesson. To know the regularity of their 

reacti on it was asked whether the students frequent ly work on their lesson after viewing 

their plasma television programs or not. 

Table 17. Students' response to their reaction after viewing the TV lesson 

Responses 
often, occasionally not at all 

19 Preparing notes after viewing the No. 72 54 64 190 
plasma te levision programs 

% 37.9 28.4 33.7 100 
20 Comparing information of the plasma No. 34 128 28 190 

televis ion programs with your 
textbook. % 17.9 67.4 14.7 100 

Concerning Table 17, above, 37.9%, which is the maj ority of the respondents, have often 

prepare notes after viewing the plasma television lesson. In addition to thi s 28.4% also 

responded positively. With the exception of the 33.7% respondents who not at all prepare 

notes after the lesson. Television programs have the power to stimulate students to self 

study or fu tiher reading, and there fore can li terally lead viewers to material not included 

in the presentation itself. 

As assured by majority of students, 37.9% and 28.4% often and occasionall y respectively 

developed a habit of preparing notes after viewing the television programs. It is ob livious 

that most students spend much of their time taking notes during the transmission which 

rather interrupt their attention to fo llow the lesson. They should clearly understand the 

advantages of note taking after the transmiss ion. It should be taken into consideration 

that they can rev ise it wh ile read ing; preparing notes and encounter the integrated ness of 

the lesson with the text books. 

55 



As is shown in Table 17, 17.9% of the respondents often compare the information of the 

television lesson with the text books, and 67.4% occasionall y compare it. Converse ly 

14.7% respondents do not at all compare the information. 

Thus majority (67.4%) of the respondent students occasionally compare the information 

they obtained from the plasma television with their text books. This occasional 

comparing of the information to the tex t book is in fact , ass umed to be the reason why 

most of the participant become passive listeners to most telev ision programs during the 

transmission. 

Leaming is not a one time shot, it is rather a process that progress wi th life All teaching 

leaming require their users to assume a certain level of motivation and interest that 

degree of motivation is likely to be critical facto r in the success of a teaching learning 

programs. Learning design is primarily about creating guideposts, not describing how to 

walk on a particular path. It is a mistaken assumption that design can create learning. The 

best that a well designed course, integrated learning resource can offer is the climate in 

which a learner can choose to leam. 

Table 18: Studeuts' response to their attitudes to educational television programs 

Responses 
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Educationa l Television programs are No. 35 42 59 36 15 4 19 1 
motivating % 18.3 22.0 30.9 18.8 7.9 2. 1 100 
Educational Television programs are No. 3S 38 SS 44 17 4 193 
instructive 

% 18.1 19.7 28.5 22.8 8.8 2. 1 100 

One of the findings of thi s stud y is to appraise the attitudes of student's towards Plasma 

television programs. Students att itude towards television programs depend upon the 

amount of contact they have with living teachers, the difference between the attitude of 

television and classroom teachers, how much interested they have in television lessons 

and th ei r attitudes towards television viewing conditions will determine the attitude of 

students towards the lessons. 
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As can be inferred fro m tab le IS, respondent students were asked to agree or disagree 

whether Educational Television programs are moti vating or not, and was rated as I S.3 % 

of strongly agree, 22 % agree, 30.9 % some what agree. Conversely, IS.S% of the 

respondents di sagree and 7.9% strongly di sagree. The rest 2.1 % of the target group could 

not respond positively or negatively. 

Yet, 26.7 % of the respondents disagree or strongly disagree the motivation of 

educational television programs; it is known that motivation is the force that draws some 

one to move toward his desire; motivation is a desire to achieve a goa l, combined with 

the energy to work towards that goa l. Students who are motivated have a desire to 

undertake their stud y and complete the requirements of their course, but low language 

abi li ty of the learners and pace of the telev ision presenters lead to stumpy motivation in 

learners as Table 35 ofstudent's quest ionnaire assured. 

To this effect we can come up with the idea that the plasma television programs are 

motivating and can be used effectively as moti vational tool as ascertained by the 

respondent students (IS.3% strongly agree and 22% agree making a total of 40.3%) 

In contrast, teachers were asked to confirm their level of agreement for the questionnaire 

educational telev ision programs are motivational , and they were confident that 29.3% 

strongly agree, 2S.3% agree and 42.4% some what agree as educational telev ision 

programs are motivational, no one of the respondent teachers' disagrees or strongl y 

disagrees on thi s issue as shown in Table 19. 

Table 19: Teachers' response to the motivation of students in the plasma Televisiou 

lessous. Studeuts are motivated by the plasma television lesson: 

Frequency Valid Percent 
Valid Strongly agree 27 29.3 

Agree 26 2S.3 
Some what agree 39 42.4 
Tota l 92 100.0 

Thus 57.6% (29.3% strongly agree and 2S.3% agree) of the respondent teachers 

confirmed that educational television programs are motivational. Teachers also see that a 

considerable number of students are not this much mot ivated in the lesson, thi s shows as 
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something missed in the link between the students and the subj ect taught or the way 

presented by the plasma television. motivati on invo lves an interest in the leallling task 

itse lf and also satis faction being gained from task , draw the students attention to what 

they can do and understand now compared with before the course of work began, further 

more effective teaching must win the hearts and minds of pupils if the leallling 

experience is to involve intrinsic moti vati on, curios ity, interest and a proper educational 

engagement useful way of eli citing pupils' interest is to pose a question or a problem at 

the start of the lesson. However, teachers ass ured majority (57.6%) of the students are on 

the right truck as moti vation is essenti al for learn ing. 

Simi larly the classroom observation check li st in tab le 20 has also proved thi s reali ty 

where students actively participate in answering questions raised by television teachers 

was taking notes and actively li sten the program as motivation is essential for li stening. 

Figure 4. Students Listening to the plasma Television at Addis Ketellla secondary schoo l 
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Table 20: Classroom observation result concerning Items 1 and 3 

Students' role Yes No 

Answer question raised by Television Teacher " Take notes " 
Therefore the responses of the students, teachers and classroom observations confilmed 

that.educationa l telev ision programs are moti vational. 

As can be infened from table 18 it was asked whether the television programs are 

instructive or not. Respondent students rated the instructiveness of Educational 

Television programs as 18. 1 % stro ngly agree, 19.7% agree, 28.5% some what agree, 

22.8% di sagree and 8.8% strongly disagree. Modern educators recognize in instruct ional 

media such basis values as concreteness, emichment and dynamic interest. 

[n actual fact some one can fig ure out that educational television programs are instructive 

as assured by 18.1 % strongly agree and 19.7% agree respondents. 

This notion is also supported by literature that Televis ion is best used for courses in 

which the teachers welcome help, subj ects where the medium offers special visual 

advantages and courses which could otherwise not be taught. (Sharn1a 1970) 

Table 21. Students Response for their Motivation after viewing the television 
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After viewing the Educational Television I No. 34 40 57 44 17 I 193 
fe lt motivated in rcading morc about the 

% 17.6 20.7 29.5 22.8 8.8 .5 100 course 

After viewing the Educational Television , No. 28 27 34 65 35 I 190 
I relt like 1 have had a good interaction 
with the teacher % 14.7 14.2 17.9 34.2 18.4 .5 100 

The other finding of this study is the reaction of the students after viewing the plasma 

television. As shown in table 2 1, students were asked to agree or di sagree whether they 

are motivated or not in reading more about the course after viewing the plasma television. 

Evidently 17.6% strongly agree, 20.7% agree, 29.5% some what agree, 22.8% disagree 

and 8.8% strongly disagree. Majority of students 17.6% strongly agree and 20.7% 
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agree,(total of 38.3%) are motivated in readi ng their text books more after viewing the 

telev ision program as indicated in table 21. 

These fac ts give a clear perceptive that most students believe telev ision programs can 

provide a better insight into the subject, there fore they not only find it easy but also 

prefer to write assignments after watching television programs so that they may write the 

ass igmnents confidently along with provision of additional in fo rmation based on 

telev ision programs. 

The other factor was that out of 190 respondents 52.6% (of the respondents disagree and 

strongly di sagree) in that they do not consider the Educational television programs as if 

they had a good teacher. Conversely 14.7% strongly agree, 14.2% agree and 17.9% some 

what agree as if they had a good teacher. 

Thus majority 34.2% disagree and 18.4% strongly disagree (52 .6%) of the respondent 

students considered the plasma television as if they do not get a good teacher. 

Television is one way by its nature; students did not get their problems clari fied if not 

every thing is clear, relevant and concrete for the learners; besides the pace of the 

programs are very fas t onl y intended to cover the whole script with out considering the 

level of the learners, further more language and note taking problems are the obstacles fo r 

plasma television programs not to be considered as if they get a good teachers. 

Table 22 the preference of stndents to the mode of delivery 
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Te levision Programs with teachers No 35 48 42 55 7 187 
( the current p lasma teaching) 

% 18.7 25.7 22.5 29.4 3.7 100 

Teachers in the class with oul TV No. 72 36 3 1 38 4 181 

% 39.8 19.9 17. 1 2 1. 0 2.2 100 

Conceming Table 22 above, student perceptio n of li king or dis li king of teachers in the 

c lass with plasma te lev ision and teachers without Plasma telev ision was judged. As 
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evident from table 22, respondent students who liked the plasma Television with teachers 

were, 18.7% very much liked, 25.7% liked, 22.5 % some what liked, 29.4% not at all 

liked and 3.7% did not express their opinion negatively or positively. To conclude, one 

can safely say that majority of the respondents 44.4% very much liked and liked 

television programs with teachers (the current plasma television teaching-learning) 

As evident in Table 22, students were asked to give their views whether they liked to 

learn by the Teachers in the class with out Television or not. They respond as 39.8% very 

much liked and 19.9% liked (59.7%) chose to learn by the teacher with out television , on 

the other hand 17 .1 % some what liked, 21 % not at all liked and the remaining 2.2% 

reported neither positively nor negatively. 

Nevertheless, in both comparisons 29.4% not at all liked television with teachers and 

2 1.0% not liked teacher with out telev ision. These needs due consideration simply we can 

not put it this percent liked and that percent did not. 

At this juncture the rate of liking depends on the two percentages 59.7% liked to learn by 

teachers with out tel evision and 44.4% wanted to learn by plasma television and teachers. 

To this effect 59.7% of the students need to leam by the teacher with out te levision. 

Private school students were asked for their preference of teaching methods and 

appropriateness of the educational television. Majority of the respondent students 

(60.2%) chose teachers with out telev ision and 39.8% chose the current teaching system 

in goverrullent schools (teacher with the aid of television) as presented in Table 24. 

Table 23. Private school students' response to their preference of the teaching 
methods 

Frequency Valid Percent 
Valid Television programs with teachers 37 39.8 

Classroom teachers with out television 56 60.2 
Total 93 100.0 

Thus majority of the private school students want to learn by the teachers, however 

substantial number of students is in need for plasma leaming as 39.8% of the respondent 

assured. All observed problems that are raised in plasma television are content wise no 
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one rejected the technology. Content problems can be adjusted accordi ng to the need and 

interest of students and teachers. Si milarl y, the appropriateness of the technology is 

favo red by the entire respondent. 

Table 24. Students ResDonse whether the Dlasma television is interesting or not 
Very Interested Some what Not at all Do not Total 

Item interested interested interested know. 
9 No. 12 55 74 50 191 

% 6.3 28 .8 38.7 26.2 100 

Table 24, spec ifies the interest of student's to ed ucational television, that 6.3% are ve ry 

interested, 28.8% are interested, 38.7% are some what interested while 26.2 % are not 

interested at all. 

However, there are students who are very interested (6.3 5%) and interested (28.8%). 

Thus higher the interests, better the perfo rmance of students in educational television. On 

the other hand 26.2% of the students are not interested at all. Such interest diffe rences are 

problems for teachers for the reason that it is hard to progress all learners along the same 

path. Interest is a bridge that connects students with the telecasted program, with out 

interest there can be no forced listening 

From all these perspectives we can deduce that majori ty (38.7%) of the respondent 

students assured to be 'some what interested' in plasma television teaching-learning. 

Table 25. Teachers' response to the interes ts of the students' 

Frequency Valid Percent 
Valid Very interested 5 5.4 

Interested 19 20.7 
Some what interested 52 56.5 
No t at all interested 16 17.4 
Total 92 100.0 

Missing System 2 
Total 94 
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Figure 5. Comparison of plasma telev ision users interest male to female , 111 plasma 

television programs 

Table 25, above shows the percentage di stribution of students' interest in educational 

television programs as measured by the teachers. As evident from the table teachers rated , 

5.4% of the students are very interested, 20.7% are interested while 56.5% are some what 

interested and 17.4% are not interested at all. 

This revels that 56.5% of the respondent teachers assured that their students are some 

what interested for the plasma television learn ing. In both students and teachers responses 

the interest of students was rated as some what interested. Interest dri ves learning; in the 

absence of interest the objectives of learn ing can not be attained. In order to promote 
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students interest in learn ing class room instructions should be designed in line with the 

level and interest of the students, and that ul ti mate ly lead to successful learnin g. 

On the other hand teachers were asked how much interested they are in educational 

television programs and the following tab le shows their responses. 

Table 26. Teachers Interest in Educational Television 

Frequency Valid Percent 

Valid Very interested 29 32.2 
Interested 30 33.3 
Some what interested 24 26.7 
Not at all interested 7 7.8 
Tota l 90 100.0 

Missing System 4 
Total 94 

Like wise, teachers' interest to educational television programs was shown in table 26 

above as 32.2% of the teachers were very interested and 33.3% interested. On the other 

hand 26.7% are some what interested and 7.8% are not interested at all. From the 

fi nd ings we can infer that majorities (33.3%) of the respondent teachers are interested and 

32 .2% very interested in educational television, making a total of 65.5%. 

As the interview made with the school principals pointed out teachers are very interested 

in educational television, earlier than they were very partial now they reali zed its supp0l1 

fo r their teaching and changed their minds. Like wise, as stated in the review of 

literature, for educational television classroom teachers, attitudes of teachers towards 

educational telev ision vary. Teachers tend to be suspicious of television at the beginning, 

but suspicion diminishes with experi ence (Sharma, 1994). 

Table 27. Private school students' response to the interest of their friends' that learn 
b i t I JY p lasma e eVISlOn 

Frequency Valid Percent 
Valid Very interested 1 1.1 

Interested 4 4.5 
Some what interested 23 25.8 
Not at all interested 50 56.2 
do not know II 12.4 
Total 89 100.0 
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The private school students were asked to give their view about the interest of their 

fri ends who are currently learning by plasma television in government schools. Private 

school students' rate the interest of plasma users as seen in Table 27, 1.1 % very 

in terested, 4.5% interested, 25.8% some what interested, 56.2% not at all interested and 

12.4% do not know. 

Thus, majority (56.2%) of the private school students said that their friends who are 

learn ing by plasma television are not interested in television education. As shown in 

Table 28, below the reasons they gave for their fri ends' lack of interest were that, they 

complain about the speed 54.0%, language problem 18.4%, no chance of asking and 

problem of note taking 23.0% and li mited help of the teachers 4.6% were some of the 

main problems indicated as measured by their friends in private schools. The stumpy 

interest of a lot of government school students who leam by plasma television might 

arouse negative impact on their friends in pri vate schools as the responses of private 

school students on the mode of delivery shown on table 23. 

Table 28. The reasons given by private school students for their friends' lack of 
interest 

Frequency Valid Percent 
Valid Language problem 16 18.4 

Speedy 47 54. 0 
No chance to asking and note taking problem. 20 23.0 
Teachers limited help 4 4.6 
Total 87 100.0 

Miss ing System 7 
Total 94 

To contrast the effect the private school students were asked if they had had a chance to 

learn by plasma television how much interested they would have been to educat ional 

television programs. Table 29 presents the responses as 2.1 % very interested, 1.1 % 

interested, 25.5% some what interested and 71.3% are not interested at all. 
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Table 29. Private school students' response to the inquiry if you had had the chance 

how much interested you would have been to learn hy plasma television. 

Frequency Valid Percent 
Valid Very interested 2 2.1 

Interested 1 1.1 
Some what interested 24 25.5 
Not at all interested 67 71.3 
Total 94 100.0 

Consequently, majority 71.3% of the respondent students in private school do not have 

interest to learn by plasma television. These shows that how much negative attitude is 

developed in the private schools towards plasma television. 

The appropriateness of educational telev ision is not seen as new teclmological changes 

actually forcing their way into schools but rather seen as individuals interest imposed on 

schools. Of course, new ways have their enemies as well as their friends. Skeptics 

viewing the new educational technology shake their heads or make bombastic statements. 

Table 30. Suitability of broadcast duration 

Item 10 minutes 15 minutes 20 minutes 30 minutes 40 minutes Total 

10 No. 20 19 67 59 23 188 

% 10.6 10.1 35 .6 31.4 12.2 100 

So far as suitability of duration of transmission is regarded 20 minutes duration is suitable 

as can be shown in Table 30, where 35 .6% chose 20 minutes . while other options where 

31.4% 30 minutes, 12.2% 40 minutes, 10.6% 10 minutes and 10.1 % 15 minutes. Thus, 

the 20 minutes duration of the TV programs is suitable to satisfy the needs of the 

students. 
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Figure 6. The ideal duration of one television program 

What is required from the students is undivided attention to follow the television 

programs; it needs to be relatively short but increasing with age and level. However, it is 

determined the way it is presented, how it is interesting and motivating that establishes its 

duration. The television programs should not take much of the classroom teacher's time 

because interactive learning is encouraged by the classroom teachers than television 

programs. The classroom teacher also need time to paraphrase the main points raised in 

the telev ision programs, elucidate the questions posed by the students and ask questions 

to stabi lize the lesson. 

As can be seen from Table 3 1 the performance, communicative ski ll s and presentation of 

information of the plasma television teachers was rated by the students 
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Table 31. Students Response to Plasma Television Presenters capability and skill 

" -0 0 
E 0 " ..!! 0 -'" 00 '0 v C -0 

~ 

~ u 0 0 " x '" 0 0 0 
OJ > 0 a. -0 I-

Performance of teacher in the TV program No. 54 83 53 190 
in your view % 28 .4 43.7 27.9 100 
Communicative skills of the presenter in No. 17 49 92 27 185 
TV program in your view % 9.2 26.5 49.7 14 .6 1100 
Presentation of information of teacher in the No. 52 61 55 15 5 188 
TV program in your view % 27.7 32 .4 29 .3 8.0 2.7 100 

Out of 190 respondent students majority of them 43.7% rated the perfOIl11anCe of the 

presenter as very good, 28.4% Excellent and 27.9% good on Table 31 It is evident that 

the performance of the televis ion teachers is very good as majority (43.7%) of the 

respondent students assured. 

Similarly respondent classroom teachers rated the performance of the plasma television 

teacher as 44.7% very good, 33% excellent, 20.2% good and 2. 1 % poor, as can be seen in 

Table 33 below. There fore the responses of both teachers and students 44.7% and 43.7% 

very good in that order favors the perfollllance of the television teachers as very good. 

A television teacher should be in timately familiar with his subject to the degree that he 

will recognize immediately when production procedures in televising the lesson will in 

any manner threaten the integrity of hi s teaching. A Television teacher should be 

experienced, at the level of instruction and in li ve classrooms. In other words, he should 

have a clear and profound knowledge of his audience. A television teacher should be, 

within the limits of his teaching area and grade level. 

Table 32. T eachers response to t Ie Per ormance 0 • plasma f f TI e eVlS lon presenter 
Frequency Val id Percent 

Valid Excellent 3 1 33.0 
Very good 42 44.7 
Good 19 20.2 
Poor 2 2.1 
Total 94 100.0 
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Table 31 specifies the communicative skills of the plasma television program presenters 

in view of the students were rated as 9.2% excellent, 26.5% very good, 49.7% good and 

14.4% poor. That is to mean majority (49.7%) of the respondent rated as good. 

Accordingly, the communicative skill is good as stated by 49.7% of the students. Some 

students complain that the presenters articulate words in different way than their previous 

know how and use difficult words that they could not understand. So that it is why most 

students rated as good rather than excellent or very good. As a result many students are 

troubled about the language used. This is considered as a barrier for effective 

communication between the television teacher and students. 

Likewise, teachers also rated the communicative skills of the presenters in their subject 

areas as 28.7% excellent, 31.9% very good, 34% good and 5.3% poor as seen in Table 33 

below. Hence, majority of the teachers also rated the communicative skills of the plasma 

television program presenters as excellent 28.7% and very good 31.9% making a total of 

(60.6%). 

Effective communication skills develop mutual understanding, hold attention and 

eliminate balTiers, so for effective learning the plasma televisions should be presented by 

individuals having such characters to seize the students' attention. 

Table 33 Teachers response to the Communicative skills of the Television presenter 
Frequency Valid Percent 

Valid Excellent 27 28.7 
Very good 30 31.9 
Good 32 34.0 
Poor 5 5.3 
Total 94 100.0 

Table 32, shows students' opinion for judging the quality of plasma Television programs 

presenters' capability of presenting information. The table reveals that majority of the 

respondent students rated as, 27.7% excellent, 32.4% very good and 29.3% as good. 

Thus majority of students revealed the presenters' capability in presenting the information 
as very good. 
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Table 34. Teachers response to the Presentation of information by television teacher 

Valid Percent 
Frequency 

Valid Excellent 25 26.6 
Very good 38 40.4 
Good 24 25.5 
Poor 5 5.3 
Do not know 2 2. 1 
Total 94 100.0 

Simi larly, teachers reported in Table 34 above the presentation of information by the 

television teachers as 26.6% excellent, 40.4% very good, 25.5% good 5.3% poor and 

2. 1 % I do not know. Hence, the presentation of information exposed by 67% of the 

respondent teachers as excellent and very good, then it can be confirmed as very good. 

The way the information presented wi ll lead the learners where to focus, where to give 

attention, how to connect ideas and gu ide for further inquiry. The skill of the presenter 

matters in all the programs, he has to be well experienced and a person who was working 

in schools. 

It was found that perception of students on each subject need to be seen on each grade 

level and for each subject separately to know the quality of the programs. Therefore it is 

presented below for the four grade levels of secondary education considered in the study. 

Table 35. G rade 9 students Perception to subjects 

Excellent V.Good Good Fair Poor Don't Know Total 
English No. 

% 
Maths No. 4 16 14 34 

% 11.8 47 41.2 
Biology No. 16 I 1 7 34 

% 47 32.4 20.6 
Chemistry No. 12 14 8 34 

% 35.3 41.2 23.5 
Physics No. 10 18 6 34 

% 29.4 52.9 17.6 
Civics No. 7 17 10 34 

% 20.6 50 29.4 
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As depicted in table 35, student perceptions on the quality of the telecasted programs 

were judged on each subject according to the grade level. As Table 36 shows grade 9 

students rated mathematics as 11.8% excellent, 47% very good and 41.2% good. Thus 

grade 9 Mathematics was presented in very good manner as 47% of the students rated it 

as very good. 

Similarly they rated the quality of grade 9 Biology as 47% excellent, 32.4% very good 

and 20.6% good. From this we can conclude that grade 9 Biology is excellent as majority 

(47%) of the respondent students accepted it. 

Students also measured Chemistry of the same grade as 35.3% excellent, 41.2% very 

good and 23.5% good. Thus, Chemistry for this grade level was rated as very good as 

majority 41.2% of the respondent students in grade 9 approved. 

Concerning Physics for grade 9 the Table presents the findings of this study as 29.4% 

excellent, 52 .9% very good and 17.6% good . Therefore the quality of physics is very 

good as 52.9% of the respondent grade 9 students judged. On the other hand many 

students gave their views on Civics as 20.6% excellent, 50 % very good and 29.4 % 

good. Hence majority (50%) of the respondent accept it as very good. 

Table 36. Grade 10 students Perception to subjects 

Excellent V.Good Good Fair Poor Don't Know Total 

English No. 
% 

Maths No. 22 10 12 4 2 50 
% 40.7 18.5 22.2 7.4 3.7 

Biology No. 25 10 9 3 4 51 
% 46.3 18.5 16.7 5.6 7.4 

Chemistry No. 21 18 4 4 2 49 

% 38.9 33.3 7.4 7.4 3.7 
Physics No. 21 18 4 4 2 49 

% 38.9 33.3 7.4 7.4 3.7 
Civics No. 5 3 3 1 12 

% 
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Grade 10 students expressed their view about the quality of the broadcasted lesson on the 

plasma television as follows. 

According to Table 36 students responded to Mathematics 40.7% excellent, 18. 5 % very 

good and 22.2% good, 7.4% fair and 3.7% as poor. Thus, mathematics is presented in an 

excellent way and liked by most students. Like wise students rated Biology as 46.3% 

excellent, 18.5% very good, 16.7% good, 5.6% fair and 7.4% poor. For this reason, 

46.3% of the respondent students confirmed as excellent. Students rated chemistry and 

physics equally and 38.9% excellent, 33.3% very good, 7.4% good, 7.4% fair and 3.7% 

poor. To this effect majority of the respondents confilmed as excellent. 

Civics is one of the subjects that has been transmi tted to schools but only 12 students 

from grade 10 respond to the questionnaire on civics and due to low respondents it is not 

included in the analysis. 

Table 37. Grade 11 students Perception to subjects 

Excellent V.Good Good Fair Poor Don't Total 
Know 

English No. 
% 

Mathematics No. 26 21 9 4 2 62 
% 41.9 32.8 14.6 6.25 3.12 

Biology No. 23 17 14 4 5 63 
% 35.9 26.6 21.9 6.25 7.8 

Chemistry No. 15 34 9 3 5 61 
% 23.4 53.1 14.6 4.7 7.8 

Physics No. 22 18 13 4 4 61 
% 34.4 28.1 20. 3 6.25 6.25 

Civics No. S 9 2 18 37 
% 12 .5 14.6 3.12 28.1 

Business No. 26 26 
Education % 40.6 
Technical No. 7 8 2 14 34 
Drawing % 10.9 12.5 3. 12 21.9 
Economics No. 33 33 

% 51.5 
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Accord ing to Tab le 37, above Grade II students account the quality of mathematics 

television program as 41 .9% Excel lent, 32.8% very good, 14.6% good, 6.25% fair and 

3. 12% poor. Consequentl y, the presentation and eminence of grade 11 Mathematics is 

excellent as assured by majority (41 .9%) of the respondents. 

Likewise, Biology was rated as 35.9% excellent, 26.6% very good, 21. 9% good, 6.25% 

fair and 7.8% poor. Therefore the presentation of Biology is exce llent as measured by the 

respondent students. On the other hand grade 11 chemistry is considered as very good as 

majority 53 . 1% of the respondent approved. 

Physics was rated as 34.4% by majority as excellent and 28.1% very good, 20.3% good, 

6.3% fair and 6.3% poor. As a result physics qua li ty of production is excellent as 

confident by 34.4% of the respondent students. Conversely, as can be seen from the tab le 

Civics , Business education, Economics and Technical Drawing were measured as I do 

not know by majority of the respondents; except civics the other subjects are partially 

given for some departments, these incomplete responses were not included in the 

analysis. 

Table 38. Grade 12 students Perception to subjects 

Excellent V.Good Good Fair Poor Don ' t Know Total 
Engli sh No. 

% 
Mathematics No. 17 I I 10 1 1 40 

% 41.5 26.8 24.4 2.43 2.43 
Biology No. 19 9 5 4 3 40 

% 46.3 21.9 12.2 9.7 7.3 
Chemistry No. 12 21 7 41 

% 29.3 51.2 17. I 
Physics No. 18 1 1 8 2 39 

% 43.9 26.8 19.5 4.8 
Civics No. 1 I 6 4 2 16 39 

% 26.8 14.6 9.7 4.8 39.0 

Business No. 34 34 
Education % 82.9 
Technical No. 6 8 2 2 18 36 
Drawing % 14.6 19.5 4.8 4. 8 43 .9 
Economics No. 36 36 

% 87.8 
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Concern ing Table 38, the way it IS presented and the quality of production of 

Mathematics, Biology, and Physics was gauged as excellent by grade 12 majority 

students, 41. 5%, 46.5% and 43.9% correspondingly. Chemistry was very good as 51.2% 

of the students assured. The remaining subjects were rated as I do not know by majori ty 

of the students because except Civics the other subjects are not common for all the 

students. English programs are not on air due to change in the curriculum . 

Table 39. Students response about the problems they faced while learning by 
I plasma. 

Frequency Valid Percent 
The pace of the presenters 

42 21. 8 

Diffi cult to take notes 
38 19.7 

Ti me fo r c lass acti vities is very short 
27 14.0 

Teachers time is very short and can not help us 
33 17.1 

The language and slang is difficult to understand 
53 27.5 

Total 
193 100.0 

The other factors in Table 39 that students rated as barri er in plasma telev ision teaching 

learning were that 21.8% the pace of the presenters, 19.7% difficult to take notes, 17. 1 % 

teachers time is very short can not help us, 27.5% diffi cultness of the language and slang 

of the presenters, and 14.0% short time for class activ iti es were the major problems raised 

by the respondent students. 

From thi s we can conclude that majority of the students face problem in language as 

assured by 27. 5% of the respondents. However there are also problems in the pace of the 

presentation, and note taking. 

It is seen during the class observation that students do not cope up with the flow of the 

telev ision wh ile taking notes and doing the acti vit ies. On the other hand students want 

teachers to get more time and discuss the difficu lt concepts they face. 
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Table 40. Students suggestion to make television programs more effective for better 
in sight 

Frequency Percent Valid Percent 
If the pace of the presenters adjusted 54 28 .0 28. 1 
If language problem solved 49 25.4 25.5 
If time given for the classroom teachers 44 22 .8 22.9 
If enough time given for class activ iti es 26 13.5 13.5 
If note taking problems so lved 19 9.8 9.9 
Total 192 99.5 100.0 
Missing System I .5 
Total 193 100.0 

As depicted in Table 40 students gave their proposition for the better insight of the 

plasma telev ision in the future. The suggestions given were rated as 28. 1 % if the pace of 

the presenters adjusted, 25.5% if language problem solved (if easy words and familiar 

slang used) 22.9%if teachers get enough ti me for di scussion, 13.5% if enough time given 

for the activities and 9. 9% ifnote taki ng problem solved. 

Thus, a considerable number (28. 1 %) of the respondent students suggested fo r the 

adj ustment of the pace of the presenters from the stand point of their problems whi le 

learning by plasma television. The other views also insight certain points which could 

help the producers in their fi.lture endeavors. Language problem which was rated by 

25.5% of the respondent is shown as a challenge for the learners, similarl y teachers time 

is short and need enough ti me to as proposed by 22.9% of the respondent. The remaini ng 

views are time fo r acti vities and problem of note taking where considered among the 

mai n challenges as rated by 13.5% and 9.9% respecti vely. 

There is much ev idence that acti ve parti cipation by the c lass increase the effecti veness of 

learning, here students are challenged by a lot of difficulti es while learn ing. 
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CHAPTER FIVE 

5. Summary, Conclus ions and Recommendations 

5.1 Summary 

In Ethiopia Educational Television (Plasma TV) is a syll abus based teaching medium for 

secondary government schools in selected subj ects. Accordingly the non government 

schools (private schools) do not use the Ed ucational Television programs which are 

broadcasted from the center; they rather use face to face contact with the teachers. 

The findings of this study COnfil111 the reasons given in the literature for choosing 

Educational Television as an instructional technology. 

Information acquired from School principals and Media persolUlel suggests that 

Educational television is chosen as an instructional techno logy to so lve the prob lems of 

dearth of qualified teachers, lack of laboratori es, and other teaching materials and above 

all as a mechani sm for that rural students' receives the same educational opportunity as do 

their urban counterparts. 

During the implementation of plasma television many people considered, plasma 

telev ision as a substitute and the on ly source of learning and infol111ation where as the 

teachers are idea l and can not suppoti the teachi ng-learning. 

Conversely, the teacher is the main agent in the plasma lesson where by he arranges and 

introduces lesson before the program, fac ili tate during the broadcast and highlight the 

main points after the lesson. The te levis ion teacher and classroom teachers work in 

collaborat ion with each other. Plasma telev ision objective is to assist classroom teacher 

and enhance learn ing not to replace. Learn ing by Television by its nature requ ires a 

su itable purposeful interaction of students with their classroom teachers. Students' 

in terest and motivation is imperative to follow the plasma television in the teaching­

learning process. 
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Accordingly, it is the students' utmost responsibility to take care of their own learning. It 

is up to them to find out what must be done in different situation to different subjects. 

They have to acquire the ability to use what they have learnt in their daily activities, 

especially at grades 11 and 12 i.e the initial grade levels of pursuing tertiary level 

learning. 

To this end, this study focused on an exploration of some facilitating and impeding 

factors of plasma television with particular reference to Minilik II, Addis Ketema, Abiot 

Kirs, Kokebe Tsibha and Entoto Amba government secondary schools. Fllliher more to 

contrast the effect Kale Hiwot, Asai, Miskaye Zuna, private secondary school students 

were included. 

To achieve its objective, some related literature have been reviewed and discussed so as 

to give insight on the failure and success of plasma television programs in secondary 

schools. 

In the study 200 students and 100 teachers from govenunent secondary schools and 100 

private school students (non users) were randomly selected (see Appendix A) to give 

their response on the designed students' questionnaire (see Appendixes B,D,F) which has 

tlu·ee parts 

1. Govemment school Students (Users) questionnaire I which comprises 28 close ended 

and two open ended items. 

2. Private school students' (Non-Users) questionnaire II with 9 items close ended and 3 

open ended items. 

3. Govemment school teachers' questionnaire III encompasses 21 close ended and one 

open ended items was designed and administered as one of the instruments of the 

aforementioned study. 

In addition to this, the study included 5 school principals and 5 Educational Media 

Personnel for an interview of 12 semi structured items (see Appendixes G, H) 
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The th ird instrument employed in which five rea l-life classroom observations were 

conducted in each selected govemment secondary schools to bridge the gap that mi ght 

arise either in the first orland second instru ments. The c lassroom observation was no 

doubt, accom panied with the then des igned class room check list. 

Finall y the responses of respondents were tabu lated, di scussed and analyzed using 

percentage frequency di stribution of the major identifi ed plasma television fac ili tating 

and impeding factors in secondary schoo l. 

5.1.2 Conclusions 

This study attempted to find out and identify the major factors that facilitate or impede 

educational television in the classroom. Similarl y, the study has also tri ed to di scuss and 

analyze the major findings that hinder Educational television teaching-Ieaming thereby 

giving insight to both teachers and students as to how to minimize the problem of 

educational televis ion teaching-learning to certain extent. 

In general, Educational Television enriches the quality of leaming at secondary level of 

the education system because it is invaluab le in presenting what schools do not and where 

schools have no chance to use it otherwise. Gordon, ( 1970) TV "enrich" subject matter in 

schools, but considerable evidence shows that educational TV "enriches" just as fu ll y. 

Accordingly, the under li sted conclusions are drawn based on the findings of the study: 

Students concentrate most ly to c lassroom teachers and do not take the television lesson 

seriously into account as most of the pl asma telev ision lessons are not integrated to the 

pace of the students. Pace of the telev ision program presenters and Language problem 

were considered major hindering facto rs. Whereby, pace and language problem ab ridged 

the means for effective communication and transcription. 

Reduced interests of most students to educational television do not inspi re them to track 

the plasma lessons attentively. Thus it was observed that students were not full y 

interested in educational television programs. The understandability of the plasma 

telev ision is questioned. 
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Classroom teachers need time to accomplish their responsibilities and their roles in 

television classrooms. The Limited share of classroom teacher's time did not allow 

playing the roles and techniques employed in plasma television teaching-Ieaming and 

reduced the interactive ness of the lesson. The reduction of interactivity in the class also 

reduced the rol es of the students. 

Students were found in an advantageous situation when taught by medium they already 

accustomed to. Neverthe less, Students' low exposure of educational television programs 

in preceding classes and irrelevant rumors developed pessimistic attitude towards plasma 

television teaching-learning. 

Students can improve their scholastic achievement if the plasma television lessons are 

relevant to the learners' capability. The study revealed that the television lessons are not 

whol ly relevant to text book, level of students and pace of students . Low relevance of the 

lessons reduced their motivation and curiosity. 

The tel ecasted satellite television programs reach the intended target group and meet its 

objective if situation favors its conduction. This assessment discovered that power 

interruption and maintenance problems at the receiver end causes disruption of the 

plasma television programs. 

5.1.3 Recommendations 

The henceforth recommendations are made based on the findings of the study and arrived 

at conclusions: 

I. The television programs have to be revised to meet the need of the students. (pace, 

relevance and leve l of language) 

2. Language development at early level ass ist students to follow the Education 

Telev ision programs and earl y English television programs is required. 

3. Teachers should give due consideration for the plasma television by prepanng 

themselves and making arrangements before, during and after the lesson. 
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4. Students are biased abo ut the plasma television, continuous awareness creation 

programs has to be executed, espec iall y for grade 9 new comers to the secondary 

education. 

5. The telev ision classes should be supported wi th video cassette, or digitized programs 

through the internet to give chance to review the missed program or for additional 

support 

6. The attitude of teachers and students need consideration. The attendance rate could 

increase with the provision of adequate equipment, as the attitude of both teachers 

and learners are positive. 

7. Teacher's and Student's guides are to be prepared and distributed prior to the 

beginning of the academic year. 

8. Evaluation and feed back arrangements must be used to monitor students' and 

teachers' reaction regarding the Television programs for suitability of needs. 

9. Students wi ll pay utmost attention to plasma television programs, if format of the 

programs is based on student-teacher discussion, classroom situation, insertion of 

actual scenes, and when inflame moti vation and interest. 

10. Further research needs to be conducted in order to study the area. 
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Appendix A 

The grade level the teacher teaches * the subject the teacher teaches * Sex 
of the teacher Crosstabulation 

The subject the teacher teaches Total 

~ 
C/) 

Grade .~ C/) § - E .r: >. C/) C/) C/) ._ 

Sex of the Level the C/) . ~ OJ (J 0 0)-
E C/) c cu 

.r: 0 C/) (J c . _ (J 

teacher teacher - OJ .Q 
0) >. .2: 0 C/) :::J 

cu c .r: .r: (J :::J"O 

teaches ::2: W III 0 CL 0 W IllW 

Male Grade 9 4 1 2 2 2 0 0 11 
Grade 10 4 1 4 3 1 0 0 13 
Grade 11 4 1 4 3 4 3 0 19 
Grade 12 4 1 1 2 3 0 1 12 
Total 1 

4 11 10 10 3 1 55 
6 

Female Grade 9 3 1 3 3 1 0 0 0 11 
Grade 10 5 1 3 3 1 0 0 0 13 
Grade 11 0 0 2 1 0 1 0 1 5 
Grade 12 1 1 4 1 0 2 1 0 10 
Total 9 3 12 8 2 3 1 1 39 

Grade * sex *interest Cross tabulation of students (users of the plasma 
television) 

interest 
some 

sex ve ry what not Total 
Grade interested interested interested interested 

male grade 9 1 5 2 5 13 
grade 10 1 10 6 8 25 
grade 11 0 10 11 4 25 
grade 12 1 4 12 5 22 

Total 3 29 31 22 85 
female grade 9 3 4 8 6 21 

grade 10 5 8 11 5 29 
grade 11 3 16 14 6 39 
grade 12 1 4 7 7 19 

Total 12 32 40 24 108 
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Appendix -B. 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

PUBLIC SCHOOL STUDENTS' QUESTIONNAIRE 

(EDUCATINAL TELEVISION USERS) 

Dear students' 

This questionnaire has been designed to be filled out by selected Public secondary school 

students of Addis Ababa. 

The main objective of the questionnaire is to investigate some of the factors that impede 

television education. The questionnaire comprises questions on personal and situational 

factors. This encompasses questions on attitude, interest, content, integration, 

performance, relevance and perception of students in Educational Television teaching -

learning process. The genuine answer you give will contribute much to the success of 

the study. 

Thank yo u very much in advance 

Note: Writing your name is not necessary 

Please, write down the Following. 

Name of the school ________________________ _ 

Grade _ ______ _ 

Sex ______ __ 

Age ______ __ 

Closed ended qnestionnaire I 

Dear student please, read the following points and choose anyone of the options that 

influences your behavior then put a" -J "mark in the appropriate box to show the 

factor. 

86 



The following statements desc ribe some thing about Educational Television , please give 

your view 

Rating scale 

>, 0) >,0) 

bDO) 
0) 

- 0) 
0) 

~ 

g,n~ ""' " 
0) _ bJl 

'" 0) 
0) 

E '" '" o ~ ~ 

'" o '" 8 ~ b5 ~o ~ c5l~ is ~ '" U5:.c 
I Educational TV programs are motivating 

2 Educational TV programs are instructi ve 

3 Educational TV programs are understandable 

Did the TV programs give you the following feeling after viewing? Following are a few 

statements that describe view about educationa l tel evision. 

Ratin scale 

>, 0) 

~! jl 
OJ 

0) ~ -0) bJl 0) 
E '" <= ~ 

'" ~l :t o ". is 
0 

r/J a 
4 I felt motivated in reading more about the 

course 

5 I had a feeling of being allached with the 
lesson 

6 
I felt like I have had a good interaction with 
the teacher. 

How much do you like the following teaching methods? Learning by 

Rating scale 

"0 -'" 0 0) 

'" "'" -
1:'-5 

0)- '" ;: "0 E C<i "0 
0) - 0) 

8] >' E· c':i 0-" ~c':i r/J ;: 

7 Television Programs w ith teachers 

8 Teachers in the class with out TV 

9. How much interested are yo u in watching educational television in the class? 

Very interested Interested Some what Not at all Do not know. 
interested interested 
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10. If duration of the TV program was not suitab le, in your opinion what should be 

an ideal duration? 

10 minutes 15 minutes 20 minutes 30 minutes 40 minutes 

Did you find the Educational television programs of your course relevant, in terms 

of the following? 

Ratin2 sca le 
Greatl y Relevant Some Not No 
rel evant what relevant vIew 

relevant 
I I Relevance to textbooks 

12 
Relevance to level of the 
students 

13 
Relevance to pace of the 
students 

Did you find Educational television programs of yonr conrse? 

Ratin scale 
0) ~ 0) 

::0 co2l 
::0 ..c:,D ::0 
co co ~ co co 

'1:i '1:i '1:i '0 
<= § <= <= co ~ co co 

>-. - Vl - -_ Vl .... Vl Vl - .... Q) 0) .... .... 
co 0) 

'0 E~ 
0) 

0) '1:i -'0 o § :5 0 <= i § r/) ;::l 

14 
The inf011l1ation given in the TV programs 

15 
The contents of the programs were explai ned 111 a 
language 

16 
The facts and figures in the Television programs of 
your lessons are 

How do yo u find the Educational televis ion programs of yonI' courses in terms the 

following? (please tick the appropriate column) 

Ratin sca le 

- <2 co 
..c: 0. 

>-. - <2 ~- ., 
""<2 0)<2 ..c: co 0. 0. S 0. 

~ ~Qj ., 0" O ..c: ::r: r/) ~ 

17 fo r studying 

18 Provide knowledge for further inquiry 
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Did you do the following after watching TV programs of your course? 

Please indicate whether you did those: (please tick the appropriate column) 

Rating scale 
often, occasionally, not at 

all 

19 
Preparing notes after watching TV 
programs 

20 Comparing information of the TV programs 
with your textbook. 

How much did you find the following integrated with the TV programs of your 

courses? 

Rating scale 

Strongly integrated Some what Not Don ' t 

in teg ra ted integrated integrated know 

21 
Integration of TV programs 
with your text books 

22 
Integration with your 
assignment & exams 

23 
With what the teacher 
teach (introduce) II1 the 
class 

24. Did the TV programs enable you to understand the difficult concepts in yonI' 

textbook? 

Very strongly strongly Some what Not at all 
strongly 

How do you perceive the quality of the TV program from the stand point of the 

following? (please tick the relevant box in front of each aspect) 

Rating scale 

Excellent v.good good poor Don ' t 
know 

25 Perfomlance of teacher in the 
TV program in your view 

26 Presentation and 
Communicative skills of the 
presenter in TV program III 

your view 

27 
Presentation style of 
in fo rmation in your view 
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28. What is your over all evaluation of the Educational Television programs for the 

following. Please indicate as to how you rate the quality of TV programs on the 

wbole by ticking the relevant box. 

Excellent V.Good Good Fair Poor Don 't Know 
Engli sh 
Maths 
Biology 
chemistry 
Physics 
Civics 
Business education 
technica l drawing 

29 . In your VIew, what are the observed problems 111 plasma televi sion? 

30. How TV programs could be made more effective for better in sight? 

Thank YOII 
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Appendix -D. 

ADDIS ABABA UNIVERSITY 

DEP ARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

PRIV ATE SCHOOL STUDENTS' QUESTIONNAIRE 

(NON USERS OF EDUCATINAL TELEVISION) 

Dear students' 

This questionnaire has been designed to be fi ll ed out by selected Private secondary school 

students' of Addis Ababa. The main objecti ve of the questionnaire is to investigate the 

feelings and interests of non users in televis ion education. The questionnaire comprises 

questions on personal and situational fac tors. The genuine answer yo u give will 

contribute much to the success of the study. 

Thank you very much in advance 

Note: Writing your name is not necessary 

Please, write down the Following. 

Name of the school ________________________ _ 

Grade. _ _ _____ _ 

Sex _ _____ _ 

Closed ended questionnaire II 

Please, choose anyone of the options and put a" .,j "mark to show the factor that 

in fluences your behavior. 

I . How frequently do you follow the television programs at home? 

Always when ever dai Iy for short ti me often 
suitable 

2 WI · lI C 1 programs d ? o you I e most. 
News Drama!Film discussion Educational mUSIc 

programs 

3. Why do you li ke them most? Please specify 
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4. Do you have any information that the public school students use Educational 
Television Programs? 

Yes 

No 
D 
D 

5. If yes, where did you learn about? 

From friends from the school fro m the Media from parents 

6. How much interested are your fri ends who learn by plasma in government schools? 

Very Interested Some what Not at all Do not know. 
interested interested interested 

7. What reasons do your friend s give fo r their level of interest? 

8. If you get the chance, how much interested are yo u to learn by Television? 

Very Interested Some what Not at all Do not know. 
interested interested interested 

9. Of course, you did not get a chance to learn by TV, how much do yo u think you 
missed somethinl!? 

Very much missed Some what Not at all Do not know. 
missed missed missed 

J O. In yo ur view which teaching methods do you think is appropriate? 

Television Programs with teachers 

Teachers in the class with out TV 
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II . How do you rate the appropriateness of Telev ision media for education? 

Very appropriate Some what Not at all Do not know. 
appropriate appropri ate appropriate 

Open ended questionnaire II 

12. What general suggestions do you give about Educational televi sion programs? 

THANK YOU 

98 



or!!.: 'rtryt?''f! 

Appendix -E. 

~,,'!J' MIIJ r.~. IT C (\.'1; 
I"}'?"UC+ ~\;",I':C; U'!~.:e;aD'H' I"};h'/:A 

I'''/A 2:;' J.'../.j',' :r?"IJC:" 0.:" "''''/MJ):l~ :l'A uorn,e:" 

,eu ;/'A a"m,e'} n ,,·a"/. ((1. M,·'!.() ~,nlJn IH'u '! noz'rf I'''/A 2:;: J.'../.j',' ,NIV" 
" ,try t?' "l~ ~\ VI.'I"'" ;J"} P, [' .,." ,'J;t>: ',01':: 

I' :l'A uom,e<l! 'PC; ~,"'u,! AIJ'A,g: J.'../.Jf ·NIL'f·:l~ ~,I"r"'A&. J'A(/)' ['T"''l/'''/ 
.j; I\, 'if. 11'} ')'l/"UC ·1· '} n .,·uo A no/' ~,'} W}J': :'/~"/e';f'} A try1'c,' ,1, ~OI':: 
,elJ"} ~,'})f. I'°/A 'NIL'r ".u'/t9):j'· ['·,;I\,'{Cfn ,l'l/"uc'r ·hn:.l'o,/. lJ,etJ",·?" 
~,'}.'nJ~: tJ·~.;J'9):f'} n·hn:.l' D? ""PJt?':f ,'JC Atry()"',f'1'1' ,m/ljA OOZA :rI'lO. 
["I'll :J;t>: ()AlI'~ uorn ,e"n nuoo"· ... 'r ~\ '} J.'..?,,:,·,rlJn,;·1 OUO,,·'I,/UO'} I'<I'/,O (t.lI"} 

,PA aDrn,e</! I'°Z.I't"r-r(/)· ()AtA:rtJ·C; ()A-/;A7Cl'r'} 'l'?"IJc1' 'O;f ~OI':: 
1'9",1-1)((1")' ~\(/),~,/,'i: ?" ... 7i A1'C;": a"I'III:" n'i-:-"~: ~\111 f'J.'..C;JA 

n:,. !!.:OZJ' h UO() "Ie; t\tJ.:: 
o'!I'IM1.,r:- ()o,/:rtJ·'} uo:.\'/: ~,()&.""I. ~"eJ.'..Al/" 
I'D? "''I' A (/). '} 'I,/: I &J 
["'!-?"tJc,l· lL'l' M" _ ___________ ___ _ _ __ _ 
I'h,/:A J.'..t.j',' ____ _ _ _ ____ _ 

}' ;J.- - - --,--------o-cc-----­
~,try t· 6f!' aD A () .r ... ;/: (/). l' f 'I: ?' :f· -: 
(/). J.'.: ".try t 
~,lJhlnn,lJh7i'} h'/'()m+ ~,"'It·l'''·:)~· I'lI'l:JIJOI"} OUOl/"/.1' " " " WPJ,e.:/."/ 
uo A ()I uo A 'n :: 

lIS .1': Ir D? C; &.. A ?n O)',e,e+ ,1, l/"U C :r 'l~ 00'/1. :I' 
T (': "/t. 'l""l~ 

99 



.-:-:::~-:-::--;;-::::::-::::-:--;~::-:::-;:----:c--=---:-c::y---,:-=-------::-----::-::-:-4 . h9:;' MI h I 2 :;' 
hr,:A "II· rOO'}"/{J:" :,.m/,· "''''!tfP:'/~ ,'!-9"vc'1' (JT"l/o,/ ~\ '}J'.ml. " ·"I1"': 
;JorJJ':" (WIO? 

6. (JT" 'W", -I;t\,'n. 'fr '} ~\ 1"""'/<;. ,f'II· :>'J'. :;;'Tv( o hm/.om·"" ~,{J", .f'r 'r (Joo~<'I"" 
{J,r1ooo/"'!;'~w·I{J'1'100"/<PJ..N:w· I'IT"l/"'/ '}9"vc '1' 9"'} .f'VA r,:"o),)' ~,,,;,:w' ? 

hr,:,,·:;' r,:"1"'r uP (11" t;: 9"'}9U r,:" '1":" r°,/w" "w' 
r,:" 1",1' ~,":f(/)· r,:" '1" :" r,,:fw'9" rl'\9u 

~," :t~OJ' ~," :,: (/). 

7. (J 'h~·· '/!'I'C OJ': {J 'r 1'1 ". (11 "'OW' r,:"'):r :f(/)· or'm'} 1''''/.0 (11. ,~, 9u n '} ,r :" 
9",} g.: ',OJ' ? 

.. . . . . . 
hr,: ",:;' r,:" 1" :" 00(11', :;' 9u'}9" r,:" 1'''r I' "'! (/). ", (/). 
r,:" 1" ,). ~,I'I 1 ~,I'I :~ .,.:" '1" :,. ~,I'I:~ r 1'1 ,,; 1'1'19" 

- . . .. . 
9. (JT"l/"'! -I;t\,fl'l'r'J (JI'IOD"'/CI)I (j (/'/"rH' h<PJ.1(JV/o :"9"VC'~' 9"'} ,rVA 
"'t::,n:~ -(Jl'lv( ii :"19u;1'I'IV( 0? 

(J h r,: " ,:;' ", C ·f .. (J:;' A (Joom ',:;' J'.t::~' 9"-}9U I' "'! (/). ", W· 

u'Pi </'e;.y"n:;' A t, A'" t:: -n :~ 9" 1'1'\9" 
<I' C ,y"n :;' A 

.. , . .. 
10 . (Jt·{JV/ (j ~,(J"'<'Ir'I-n r',':;'w· f""l{J -/·o,/t,r /I .e.. r·,'i') 1'1 ',OJ' -nllv!'o 

,1'19" ;1' 1'1 V / ..,. 19" ;): 1'1 'li? 

100 



12. -I:I\. IT. :,r1 1,1 Y.. '(JII·n u"1<;':;: uD/Jt,rH: r"'ltl-, ·tI'l t.r UD/Jt,C' If';' 
r°'l1A 1t'1·1 ""lfU-r'} 1,1.e., .~. "" UD 11'1"'t'I Uf o? 

1,:l[-°/ (J<lJ9U -'·'lfi. (JUDm',· " ·'lf1. -'·'lfi. J'AIf', r°'lOJ""OJ' ~'IC 
-1'1(1. {' t'I~ 

12. ·Houc·1· (J-,;I\.IT.:,r'} J't'lU'}/,ii'} llln:!''',e l,tI-'·,rr·y·:}'· Mhu!'ii m,61~'<;· 
'(J')'1A R' / A OJ}' 

101 



Appendix -F. 

ADDIS ABABA UNIVERSITY 

DEPARTMENT OF EDUCATIONAL PLANNrNG AND MANAGEMENT 

GRADUATE PROGRAM 

QuestiOImaire for classroom teachers 

Dear Teacher: 

The main objective of thi s Questionnaire is to investigate some of the factors that 

impede Educational television teaching learning in the class. Your response is very 

significant to this study. To thi s effect, you are kindly requested to give your personal 

responses in order to emich the stud y and bring it to success. 

Thank you very much in advance! 

School, ____ _ Subject you Teach ______ Grade level ___ _ 

Closed ended questionnaire I 

Please, choose anyone of lhe six options and put a " ..J "mark to show the factor that 

influences your behavior. 

No Rating scale 
Fullv Partially Not at all 

I Plasma television in each class fulfill ed 

2 Teachers gui de distributed to schools 

3 Training given for selected teachers for 
handling the plasma TV 

The following statements explain some aspects of TV education. What are your views 
about? 
No Rating scale 

Strongly Agree Some iDisagree Strongly Don 't 
Agree what disagree know 

agree 
4 Educational Television 

programs assist classroom 
teachers 
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5 Educational television 
programs can bring to the 
class what the teacher can 
not find around 

6 Educational televi sion 
lessons are moti vational 

7 Educational televi sion 
lessons are educative 

How do you rate the following teaching- learning methods? 

Rating scale 
Very liked Some Not at Do not 
much what all liked know 
Liked liked 

8 Television Programs with teachers 
(The current plasma Teaching -
leaming) 

9 Teachers in the class with out TV 

10. How much interested are you in educational television? You are 

Very Interested Some what Not at all Do not know. 
interested interested interested 

II. How much interested are your students in educational television? 

Very interested Interested Some what Not at all Do not know. 
interested interested 

12. If duration of the TV program was not sui table, in your opinion what should be an 

ideal duration? 

10 minutes 15 minutes 20 minutes 30 minutes 40 minutes 

How relevant are the TV lesson 

Ratin~ sca le 
Greatly Relevant Some Not No view 
relevant what relevant 

relevant 

13 Relevance to tex tbooks 
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14 Relevance to level of the 
students 

15 Relevance to pace of the 
students 

How integrated are the TV programs with the subj ect you teach? 

Ratin g sca le 
Strongly integrated Some what Not Don't know 
integrated integrated integrated 

16 Integration with the 
syllabus and the 
text books 

17 Integration to the 
leaming pace of the 
students 

18 Integration to the 
abi lity and age of 
the students 

19. DId the TV programs enab le yo u to teach the dIfficult concepts In the tex tbook? 

Very strongly strongly Some what Not at all 
strongly 

How do you perceive the quali ty of the TV program from the stand point of the following? 

Rating sca le 
Exce ll ent v.good good poor Don't know 

20 Performance of teacher in the 
TV program in your view 

21 Presentation style of the TV 
teacher in your view 

22 Communicative skills o f the 
presenter in TV prog ram in your 
view 

23 Presentation of information m 
your view 

24 Importing learni ng m 
entertaining way. 

25. In your view, how TV programs could be made more effective for better in sight? 

Thank yo u very much 
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Appendix -G 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

Interview for School principals or Vice Principals. 

Dear Principal 

The main objective of this interview is to investigate some of the factors that facilitate or 

impede Educational television teaching learning in class. To thi s effect, you are kindly 

requested to give your personal responses in order to enrich the study and bring it to 

success. 

Thank you very much! 

School ___________ Grade Level _____ ~ Date __ _ 

I. What was the purpose of introducing Educational television in teaching-learning? 

2. What prealTangements were made before the implementation of Plasma Television? 

3. Are the facilities enough to teach all classes at the same time through the plasma TV? 

4. Do you face any problem regarding the plasma TV transmission? 

5. Do you think that educational Television programs are helpful for students and 
classroom teachers? 

6. What is your comment on students' & teachers' attitude towards Educational 
television? 

7. Do you think the TV lessons are interesting and motivating? 

8. Have you ever evaluated the TV lesson and give feedback? 
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9. Do students have compliant on the TV lesson? 

10. What facto rs are affecting educati ona l telev ision 111 teaching- learni ng? 

11 . What general comments do yo u give fo r fu rther improvement of the plasma TV? 

Thank yon 
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Appendix -G 1 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

TRANSCRIPTION OF PRINCIPALS' RESPONSES TO THE 
INTERVIEW QUESTIONS 
Dear Principal 

The main objective of this interview is to investigate some of the factors that impede 

Educational television teaching learning in class. To this effect, you are kindly requested 

to give your personal responses in order to enrich the study and bring it to success. 

School Entoto Amba Grade Level 9-10 Date 29/7/02 

Solomon(S) what was the purpose of introducing Educational television in 
teaching-learning? 

Principal I(PI) Schools have problems in man power and facilities to fulfill all the 

required material it is not easy but to use such technology may reduce the burden 

and it also assist to balance the difference between urban and rural. 

S. What prealTangements were made before the implementation of Plasma Television? 

Pl. The plasma televisions were distributed to our school depending on the number of 

classrooms. Teachers guide was supplied. 

S. Are the facilities enough to teach all classes at the same time through the plasma? 

PI. Yes all classrooms have Plasma TV, Some of them are working others need 

maintenance. 

S. Do you face any problem regarding the plasma transmission? 

Pl. Some times power fails and we can not use the plasma, the electric power in our 

compound has problem, (less power) 

S. Do you think that educational Television programs are helpful for students and 

classroom teachers? 

PI. Yes they are very helpful , especially for schools like ours where there is no laboratory 

it assists the classroom teacher to teach the practical part of the lesson. Students also get 

advantage to see the practical parts of the lesson. 

S. What is your comment on students' & teachers' attitude towards Educational 

television? 
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P I. Students have negative attitude towards Plasma TV and are not interested at all . 

Sometimes they take the parts or try to remove the plasma from the class. 

On the other hand teachers are very much interested because it helps them for practical 

subjects 

S. Do you think the TV lessons are interesting and motivating? 

P I. Yes, TV lessons are interesting and motivating, of course the degree varies fro m 

subj ect to subj ect presenter to presenter. 

S. Have you ever evaluated the TV lesson and give feedback? 

PI. No, 

S. Do students have compli ant on the TV lesson? 

P I. They rather choose to learn by the teacher, they always complain. They do not want 

to leam by TV 

S. What factors facilitate or hi nder educationa l telev ision in teaching-learning? 

P I. Teachers consider the Plasma TV lessons as a means to teach for practical subjects. 

Students developed negati ve attitude and they consider the TV lesson as if they are 

viewing a film. They do not understand the words used and it is very fast. This affects 

learning. 

S. Which one do you think is better for TV lesson syllabus based or enrichment TV 

programs? 

P l.The plasma lesson are good fo r pract ical subjects but to give response to the students 

comp liant if it is made enrichment programs on selected topics it would change the 

negative attitudes 

S. What general comments do you give for Further improvement of the plasma TV? 

P I . The main thing that should be done is to create awareness among the students to 

change negative atti tudes tlu-ough continuous discussion. 

If the speed of the presenter adjusted to the level of the students and simple words are 

used. 

Language problem is crucial for the learners if furth er mechanisms designed for language 

improvement in schools. 

If the time given for the acti viti es increased. 
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Appendix -G 2 
ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

TRANSCRIPTION OF PRINCIPALS' RESPONSES TO THE 
INTERVIEW QUESTIONS 

Dear Principal 

The main objective of this interview is to investigate some of the factors that impede 

Educational television teaching learning in class. To this effect, you are kindly requested 

to give your personal responses in order to enrich the study and bring it to success. 

School Addis Ketema Grade Level 10-12 Date 23/7/02 

Solomon (S) what was the purpose of introducing Educational television in teaching­
learning? 
P2. To bring about quality education and modemize the system of the education, by 

doing so problems of schools can be solved. 

S. What prearrangements were made before the implementation of Plasma Television? 

P2. We repOlied the number of classrooms we had and satellite dish, receivers and 

plasma television was installed and was ready for teaching learning. 

S. Are the facilities enough to teach all classes at the same time through the plasma? 

P2. Yes, at the stmi of the plasma program every class was supplied with plasma 

television. There is no problem of plasma television some more televisions were supplied 

mean while. Maintenance problem is crucial. 

S. Do you face any problem regarding the plasma transmission? 

P2. There is no as such a big problem as used to be Some times power fails and we can 

not use the plasma. Maintenance spare parts are rare. 

S. Do you think that educational Television programs are helpful for students and 

classroom teachers? 

P2. It is clear it is useful for the students. Teachers use it very seriously all practical 

subjects use the plasma for demonstrations. 

What students can not get in school can be obtained through the television. 
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s. What is your comment on students' & teachers' attitude towards Educational 

television? 

P2. Of course all students are unlike some students like the plasma televis ion programs 

more than others; this depends on the level of understanding of the language of the 

lesson. BegiImers and s low learners complain about the language and speed of the 

presenter. Teachers attitude towards television education very much changed with 

time, now they are very much liked the plasma television programs 

S. Do you think the Television lessons are interesting and motivating? 

P2. Yes, I found the programs very interesting and motivating, for example grade II and 

12 students ask to continue the plasma lesson very soon if interrupted, this shows that 

students developed interest and are mot ivated. 

S. Have you ever evaluated the TV lesson and give feedback? 

P2. Yes, when ever there is meeting we raise the issue and discuss the weak points observed. 

S. Do students have compliant on the TV lesson? 

P2. Yes, some times they complain about the speed, language and problem of note taking. 

S. What factors fac ilitate or hinder educational telev ision in teaching-learning? 

P2. It helped the teachers to present the practical pali in the lesson. Teachers liked it and 

use it properly but want some of the lessons to be revised according the pace of the 

students. The level of the language used is a bit difficult if adjusted. 

Some students do not like to learn by plasma television but majority liked it. 

S. Which one do you think is better for Television lesson syllabus based or enrichment 

TV programs? 

P2. As I think it is good to be syll abus based and if teachers get enough time to discuss 

with the students and if the current programs rev ised by assessing the weak sides of the 

program. 

S. What general comments do you give for further improvement of the plasma TV? 

P2. Find so lutions for note taking. 

If the speed of the presenter adjusted to the leve l of the students and use simple words 

Language problem is crucial for the learners if further mechanisms designed for 

language improvement in schools. 

Activities need time if sufficient time allocated. 
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Ap pendix -G 3 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

TRANSCRIPTION OF PRINCIPALS' RESPONSES TO THE 
INTERVIEW QUESTIONS 
Dear Principal 

The main objective of this interview is to investigate some of the fac tors that impede 

Educational telev ision teaching learning in class. To this effect, you are ki ndly requested 

to give your personal responses in order to enrich the study and bring it to success. 

School Minilik II Grade Level 11-12 Date 2217102 

Solomon(S) what was the purpose of introducing Educational television in 
teaching-learning? 

Principal I (P3) to solve the problem of man power aJ1d laboratory equipment and 

chemicals 

S. What prearrangements were made before the implementation of Plasma Television? 

P3 . Plasma televisions were installed and teachers guide distributed , trained some 

teachers how to take care of the plasma and operate it. 

S. Are the facilities enough to teach all classes at the same time through the plasma? 

P3. Yes, sufficient to run all the class rooms at a time. 

S. Do you face any problem regarding the plasma transmission? 

P3. Spare part problem is there. Power some times fails. 

S. Do you think that educational Televis ion programs are helpful for students and 

classroom teachers? 

P3 . Yes teachers use it properly. They inform us as it is very usefu l. Students also 

identified as it is helpful for their studies. 

S. What is your comment on students' & teachers' attitude towards Educational 

television? 

P3 . Teachers' attitude is positive but some students complain. 

S. Do you think the Television lessons are interesting and motivating? 

P3. Yes, it is very interesting and motivatio naL 

S. Have you ever evaluated the TV lesson and give feedback? 
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P3. No, some times we rai se the issue on meetings but did not give feedback for the 

improvement of the program for the producers. 

S. Do students have compliant on the TV lesson? 

P3. It is ob livious students always compla in on minor thing. Regarding the lesson they 

complain about the pace of the presenters, teachers get limited time that is diffi cult to 

discuss vague points, the slang is hard to li sten. 

S. What factors facilitate or hi nder educational television in teaching-learning? 

P3. Laboratory problem is so lved. It helped out standing students to progress. 

Students are now positi ve and teachers are also very positive to television education. 

As I see some of the programs need change if thorough study is employed and 

corrected. 

S. Which one do you think is better for Telev ision lesson syllabus based or emichment 

TV programs? 

P3 . As I think it is good to be syllabus based and if teachers get enough time to discuss 

with the students and if the current programs rev ised by assessing the weak sides 

of the program. 

S. What general comments do you give for further improvement of the plasma TV? 

P3. Evaluate the television programs and adjust consider the pace of the students and if 

maintenance problems so lved 
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Appendix -G 4 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

TRANSCRIPTION OF PRINCIPALS' RESPONSES TO THE 
INTERVIEW QUESTIONS 

Dear Principal 

The main objective of this interview is to investi gate some of the factors that impede 

Educational television teaching learning in class. To thi s effect, you are kind ly requested 

to gi ve your personal responses in order to enrich the study and bring it to success. 

School Kokebe Tsibha Grade Level 9-1 1 Date 2817102 

Solomon(S) what was the purpose of introducing Educational television in 
teaching-learning? 

PrincipaI4(P4) to so lve problem or man power and faciliti es 

S. What preatTangements were made before the implementation of Plasma Television? 

P4. The plasma televisions were installed at each class room. Teachers guide was 

suppli ed. 

S. Are the fac ilities enough to teach all classes at the same time through the plasma? 

P4. All classes have plasma television, there is no problem. 

S. Do you face any problem regarding the plasma transmiss ion? 

P4. Spare part problem is there and some times Power fails. 

S. Do you think that educational Television programs are helpful for students and 

classroom teachers? 

P4. Teachers are very much aided by the plasma television in teaching science and other 

practical subj ects . Many students also benefi ted from the television. 

S. What is your comment on students ' & teachers' attitude towards Educational 

television? 

P4. Some students have negat ive attitude bu t majority of grade 10 and I I students like it, 

Teachers consider the plasma as their teaching aid . 

S. Do yo u think the Television lessons are interesting and motivating? 
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P4. Television by its nature is motivating it present sound with video in entertaining way. 

I think it is very interesting. 

S. Have you ever evaluated the TV lesson and give feedback? 

P4. No, 

S. Do students have compliant on the Television lesson? 

P4. Yes, they say it is speedy; the language is diffic ult to understand spec ial ly 

grade 9 students. 

S. What factors faci litate or hinder educational television in teaching- learning? 

P4. It facilitated the teaching learning; schools were spending a lot of money for 

sc ience equipment now very much reduced. On the other hand it reduces teachers' 

role. Students' problem in note taking still exists and the programs are not in 

accordance to the pace of learners 

S. Which one do you think is better for Television lesson syllabus based or enrichment 

TV programs? 

P4. Syllabus based, because every topic is inc luded in television program but teachers 

need enough time to di scuss. 

S. What general comments do yo u give for further improvement of the plasma TV? 

P4. Ifpossible students guide be di stributed. Evaluate the television programs and adjust. 

Consider the pace of the students. If Spare part and maintenance problems so lved 
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Appendix -G 5 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

TRANSCRIPTION OF PRINCIPALS' RESPONSES TO THE 
INTERVIEW QUESTIONS 

Dear Principal 

The main objective of this interview is to investigate some of the factors that impede 

Educational telev ision teaching learning in class. To this effect, you are kindly requested 

to give your personal responses in order to enrich the study and bring it to success. 

School Abiot Kirs Grade Level 11- 12 Date 30/7/2002 

Solomon(S) what was the purpose of introducing Educational television in 
teaching-learning? 

Princ ipal 5(P5) Help to balance the difference between urban and rural. to so lve problems 

of man power and faci li ties 

S. What prearrangements were made before the implementation ofPla~ma Television? 

P5 . The plasma televisions were distributed to our school depending on the number of 

classrooms. Teachers gu ide was suppli ed . 

S. Are the facilities enough to teach all classes at the same time through the plasma? 

P5. Yes, it is sufficient even our school have extra once in other rooms. 

S. Do you face any problem regarding the plasma transmission? 

P5. No problem except spare part power di stribution. 

S. Do you think that educational Television programs are helpful for classroom 

teachers? 

P5. Teachers get enough support from the television program and us. 

S. What is your comment on students' & teachers' attitude towards Educational 

television? 

P5. Attitude of teachers is completely changed from their prevIOus stand, student 

gradually liking the plasma lesson and there is attitudina l change. 

S. Do you think the Television lessons are interesting and moti vating? 
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P5 . Interest may vary from students to studen ts but majority of the students are interested. 

S. Have you ever evaluated the TV lesson and give feedback? 

P5 . No. 

S. Do students have compliant on the TV lesson? 

P5. Yes they complain when power interrupts 

S. What factors facilitate or hinder educational television in teaching-learning? 

P5. Students become punctual , once they miss they do not get the program and it so lved 

the problem of late coming and reduced di sciplinary problems. Students spend much 

of their time taking notes they do not li sten properly. Activities need time before the 

students' fin ish it passes to other issue. 

S. Which one do you think is better for Television lesson syllabus based or enriclunent 

TV programs? 

P5 . If se lected topics are treated by television and the teacher take more tim e. 

S. What general comments do you give for furt her improvement of the plasma TV? 

P5. Language problem is the main burden for effective communication, if the televi sion 

programs assessed and improved. 
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Appendix H 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

Interview for Educational Media Personnel 

Dear Participant 
The main objective of this interview is to investigate some of the factors that facilitate or 

impede Educational television teaching learning in c lass. To thi s effect, you are kindly 
requested to give your persona l responses in order to emich the study and bring it to 
success. 
Thank you very much I 
1. What was the purpose of introducing Plasma television in teaching-learning? 

2.What prearrangements were made before the implementation of Plasma Television? 

3. Do you think the programs yo u broadcast reached to the end users with out any 
problem? 

4. Are there any complaints from schools about the programs? 

5. Which type of problems are targeted towards the complaints? 

6. What factors affect educational television teaching-learning? 

7. Which one do you think is better for TV lesson syllabus based or emichment TV 
programs? 

8. How often do you evaluate the TV programs? 

9. Are there programs changed or modi fi ed after the eval uation? 

10. What general comment can you give regard ing the plasma teaching learning? 

Thank you 
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Appendix 1-1 J 

ADDIS ABABA UNIVERSlTY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

TRANSCRIPTION OF EDUCA TlONAL MEDIA PERSONNEL TO THE 
INTERVIEW QUESTIONS 
Dear Participant 

The main objective of this interv iew is to investigate some of the factors that facilitate or 

impede Educational television teaching learning in class. To this effect, you are kindly 

requested to give your personal responses in order to emich the study and bring it to 

success. 

Thank you very much! 

Solomon (S) What was the purpose of introduci ng Plasma television 111 teaching­

learning? 

Media personnel (MP1) the purposes are many but the main once are lack of trained 

teachers at all schools, lack of laboratory materials, learning gap between urban and 

rural, disparities between schools. 

S. What prearrangements were made before the implementation of Plasma Television? 

MP I. Contract was signed between the Ethiopian government and South African 

organization to produce 2978 programs, for grade 9 tlu·ough 12 in six subjects . The 

other contract was made with Panasonic Company to supply plasma television, a 

technical group was sent to deal with and get short telm training. After such 

plarUling and arrangements every school was supplied with plasma television 

according to the number of classrooms, generator was distributed for schools which 

do not have electric power. Satellite receivers were installed. Selected teachers from 

each school were trained how to operate and handle the use of the plasma. Teachers 

guide were sent. Every thing was arranged before the transmission. One thing 

missed was the awareness creation programs for the society as a whole. 

S. Do you think the programs you broadcast reached to the end users with out any 

problem? 

MP l. Of course problems occur now and then but we were monitoring the broadcast by 

collecting infornlation from all secondary schoo ls by telephone and by regular visit. 
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s. Are there any complai nts from schools about the programs? 

MP I . Yes at the beginning there were a lot of complaints, however we tried to so lve the 

problems as far as we could. 

S. Which type of problems are targeted towards the complaints? 

MPI . The main complaints were the speed of the presenters, power interruption, 

problems of operation, and the reduced role of teachers. 

S. What factors affect educational television teaching-learning? 

MPI. Lack of interest and negat ive attitudes in the students and teachers affect the lesson. 

Some times there is power fai lure, once missed program can not be repeated such 

conditions affect television education. On the other hand the demonstrations replace 

the laboratories and assist teachers to teach such subj ects . 

S. Which one do you think is better for TV lesson syllabus based or enrichment 

Television programs? 

MPI. Ifwisely used syllabus based programs are very help fi.II, teachers need enough time 

to discuss with the students. The collaboration of television teacher and classroom 

teacher make the interaction very attractive and interesting. 

S. How often do you evaluate the TV programs? 

MP I. Actually there is no fixed date for eva luation, formati ve evaluation takes place 

every 

time and we use it as feed back .. 

S. Are there programs changed or modifi ed after the evaluation? 

MP I. Yes, previously television programs were broadcasted for 30 minutes now reduced 

to 20 based on the feed back obtained from schools. Engli sh programs all 

changed. 

S. What general comment can you give regard ing the plasma teaching learning? 

MPI. Television programs can be effective if the c lassroom teacher works 111 

co ll abo ration 

with television teacher. Early preparation helps responsiveness and topic based 

introduction stimulate the learners. 
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Appendix H 2 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

TRANSCRIPTION OF EDUCATIONAL MEDIA PERSONNEL TO THE 
INTERVIEW QUESTIONS 

Dear Participant 

The mai n objective o f thi s interview is to investigate some of the factors that facilitate or 

impede Educational television teaching learning in class . To this effect, you are kindl y 

requested to give your personal responses in order to enrich the stud y and bring it to 

success. 

Thank yo u very much! 

Solomon (S) 
learning? 

What was the purpose o f introducing Plasma television in teaching-

Media personnel 2 (MP2) I think it is to help schools 
S. What prean·angements were made before the implementation of Plasma Television? 
MP2 I am new for the position. 

S. Do you think the programs you broadcast reached to the end users wi th out any problem? 
MP2. Yes, every school uses the plasma television. 
S. Are there any complaints from schools about the programs? 
MP2 Some times they complain about the interruption of the programs 
S. Which type of problems are targeted towards the complaints? 
MP2 Nowa days it is about mai ntenance prob lem and power shortage. 
S. What factors affect educational telev ision teaching-learning? 
MP2 Learners are not more motivated to the plasma television with out motivation it is 

di ffi cult to grasp the message. 
S. Which one do yo u think is better for TV lesson syll abus based or enrichment TV 

programs? 
MP2 
S. 

I think enrichment programs are more effective where by teachers need help. 
How often do you evaluate the TV programs? 

MP2 I do not have any information about. 
S. Are there programs changed or modified after the eva luation? 
MP2 Yes the duration of a program has been changed from 30 minutes to 20 minutes. 
S. What general comment can you give regarding the plasma teaching leal11ing? 
MP2 If teachers provide informati on for improvement of the programs 

if the program revisited 
if teachers get enough time. 
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Appendix H 3 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

TRANSCRIPTION OF EDUCATIONAL MEDIA PERSONNEL TO THE 
INTERVIEW QUESTIONS 
Dear Participant 

The main objective of this interview is to investigate some of the factors that facilitate or 
impede Educational television teaching learning in class. To this effect, yo u are kindly 
requested to give your personal responses in order to enrich the study and bring it to 
success. 
Thank you very much I 
Solomon (S) What was the purpose of introducing Plasma television in teaching­
learning? 
Media persOlmel 3(MP3) schools have problems of teachers' lab equipment and other 
teaching materials to so lve such problems plasma television programs were designed. 
S. What prearrangements were made before the implementation of Plasma 

Television? 
MP3 That time every school was supplied with plasma television and generator satellite 

dishes were installed teachers guide was sent to each school and it was very good 
arrangement made 

S. Do you think the programs you broadcast reached to the end users with out any problem? 
MP3 I am sure every school receives the broadcast. 
S. Are there any complaints from schools about the programs? 
MP3 If the subject did not align with the period, schools call and tell us to correct it. 

Some times they complain about missed programs and ask us to repeat it. 
S. Which types of problems are targeted towards the complaints? 
MP3 Once missed programs are not repeated therefore students complain about. 
S. What factors affect educational television teaching-Ieaming? 
MP3 Low language abi lity of students, rapidity of presenters, teachers low contact time 

are main problems in the program. 
S Which one do you think is better for TV lesson syllabus based or enrichment TV 

programs? 
MP3 It may vary subject to subject, however to eliminate the difference between urban 

and rural it is good to be syl labus based. 
S. How often do you evaluate the TV programs? 
MP3 Actually there is no fixed time fo r evaluation it is evaluated every day and we 

gather the infomlation from schools. 
S. Are there programs changed or modified after the evaluation? 
MP3 Yes English programs are changed and the duration ofa lesson also changed. 
S. What general comment can yo u give regarding the plasma teaching learn ing? 
MP3 Teachers need to prepare themselves for the transmitted program earlier. 

If additional tutorial classes provided after the plasma program. 
Ifcopies of the programs suppl ied for the schools. 
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Appendix H 4 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUA TE PROGRAM 

TRANSCRIPTION OF EDUCATIONAL MEDIA PERSONNEL TO THE 
INTERVIEW QUESTIONS 
Dear Participant 
The main objective of thi s interview is to investigate some of the factors that facilitate or 

impede Educational telev ision teach ing leaming in class. To this effect, you are kind ly 
requested to give your personal responses in order to enrich the study and bring it to 
success. 
Thank you very much' 
Solomon (S) What was the purpose of introducing Plasma television in teaching­
learning? 
Media persorUleI4(MP4) To solve the problems of teachers' and other teaching materials. 
S. What prearrangements were made before the implementation of Plasma 

Television? 
MP4 Satell ite dishes were installed. Every school got the plasma television and schools 

which do not have electri c power obtained generator. Schools become ready for 
the program. 

S. Do you think the programs you broadcast reached to the end users with out any 
problem? 
Of course every government schools used the programs. 
Are there any complaints from schools about the programs? 

MP4 
S. 
MP4 This time the complaints are highly reduced. Schools be come aware of the 

programs. 
S. Which types of problems are targeted towards the complaints? 
MP4 Some times power and maintenance problems are raised. 
S. What factors affect educational television teaching- learning? 
MP4 Low language abi lity of students, rapidity of presenters, teachers low contact ti me 

are main problems in the program. 
S Which one do you think is better for TV lesson syl labus based or enri chment TV 

programs? 
MP4 I think syllabus based programs are good .. 
S. How often do you evaluate the TV programs? 
MP4 It is under fOlmative evaluation no fixed time as such. 
S. Are there programs changed or modified after the evaluation? 
MP4 Yes the duration of a lesson also changed and English programs are changed due 

to change in curri culum. 
S. What general comment can you give regarding the plasma teach ing learning? 
MP4 if language problems of students revisited. if certain amendments made on the 

lesson. 
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Appendix H 5 

ADDIS ABABA UNIVERSITY 

DEARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

GRADUATE PROGRAM 

TRANSCRIPTION OF EDUCATIONAL MEDIA PERSONNEL TO THE 
lNTERVIEW QUESTIONS 
Dear Participant 
The main objective of this interview is to investigate some of the factors that facilitate or 

impede Educational television teach ing learning in class. To this effect, you are kind ly 
requested to give your personal responses in order to enrich the study and bring it to 
success. 
Thank you very much! 
Solomon (S). What was the purpose of introducing Plasma television 111 teaching-

learning? 

Media personnel S(MPS) . This obvious that secondary schools have problems of teachers' 

facilities to give quality education to solve such constraints plasma television programs 

were designed. 

S. What prearrangements were made before the implementation of Plasma 

Television? 

MPS Every possible arrangement was made 

S. Do you think the programs you broadcast reached to the end users with out any 

problem? 

MPS definitely, we gather information from schools and it shows this reality. 

S. Are there any complaints from schools about the programs? 

MPS Some times yes. 

T. Which types of problems are targeted towards the complaints? 

MPS Maintenance, spare part and technical personnel problem all of which should be 

handled by the regions are raised. 

S. What factors affect educational television teaching-learning? 

MPS Lack of coordination between the television teacher and classroom teacher and 

classroom teacher with the students. Lack of interest in some students and 

teachers. 

S Which one do yo u th ink is better for TV lesson syllabus based or enrichment TV 

programs? 
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MPS In my part I choose syllabus based programs with short duration to give time for 

classroo m teacher. 

S. How often do you eva luate the TV programs? 

MPS The evaluation is undelway, we gather in fo rmation from schools 

S. Are there programs changed or modifi ed after the evaluation? 

MPS Due to change of Curriculum Engli sh programs changed . The duration of a 

television program reduced. 

S . What general comment can you give regarding the plasma teaching learning? 

MPS If teachers do their best to harmonize with TV teacher, students and apply the 

required technique before, during and after the transmiss ion. 

If continuous awareness creation programs are organized for new coming grade 9 

students, to develop positive att itudes towards the plasma television programs. 
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Appendi x -I. 
C lassroom observation check li st 
School ______________________ ___ 

S u bject ________________________ __ 

Date-,-______________________ _ 
Pe riod,_-;:-::---=---:--:-___________ _ 
Le ngth of class Period 
Number of days per week Key 

Number of students in class -,j Performed 
1. C lassroom Condition X Not perfonned 

Classroom condition yes No 

I Is the plasma TV located in convenient position for every 
student 

2 Is the room enough for students in the class 

3 Does the room have enough ventil at ion and lighting 

4 Are students positioned to see and partic ipate in the class 

5 Are students positioned to interact w ith each other 
2 T eachers Role 
Instructors' role Activities -,j Performed 

X Not perf o 1111 ed 

I Giving warm-up activities 

2 Introducing the lesson , was the introducti on 
focused on plasma instruction 

3 Tell ing how and what kind of tasks are to he done 

4 Specifying the objectives of the TV lesson 

5 Using different TV lesson techniques 

6 Briefing norms of cooperation 

7 Setting time limit 

8 Giving enough time for c lass participation 

9 Faci litating_the TV lesson 

10 Encouraging learners to p artic iEate 

II Preparation of the teacher for the TV lesson 

12 O verall Teachers ro le be fore, durin g and after the 
TV lesson 

13 Giving conclusion 

3 Students Role 

Students' role Activities Yes No 

I Answer question rai sed by TV Teacher 

2 Participating during the TV lesson 

3 Take notes 

4 Perform what is asked by the TV Teacher 

5 Ask the classroom teacher what is not clear 
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Appendix I-I 

Classroom observation check list 

Schools Kokebe Tsibha, Addi s Ketema, Minili k II, Abiot Kirs and Entoto Amba 

Subject Biology 9, Mathematics 9& II , Phys ics 10, chemistry I 2 

Grade 9-12 

D ate 22-30/7/02 

Length of class Period 40 minutes 

I Classroom Condition 
Classroom condition Addi s Minilik Abiot Entoto 

Ketema II Kirs Amba 
4" 5'" 4tll 2"" 
period period period period 
Matlls Physics Chemistry Biology 
grade 11 grade 10 grade 12 grade 9 

I Is the plasma TV located m -.J -.J -.J -.J 
convenient position for every 
student 

2 Is the room enough for students in -.J -.J -.J -.J 
the class 

3 Does the room have enough -.J -.J -.J -.J 
venti lation and lighting 

4 Are students positioned to see and -.J -.J -.J -.J 
participate in the class 

5 Are students positioned to interact X X X X 
with each other 

Key 
-.J Performed 
X Not perfolllled 

Kokeb 
Tsibha 
3rd 
period 
Maths 
grade 9 
-.J 

-.J 

-.J 

-.J 

X 
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3. Teachers Role 

Item Activities 
'" .-'< 

Vl E - o '" .r:J '" 
"0 1l .~ (/') 

-.r:J .,..<:: 
c 

~~ 
.-'<.r:J 

~~ ~~ :<~ ~~ 
4111 2"0 3'" 2"0 2"0 

period period jJeriod period period 
Maths Physics Chemistry Biology Maths 
grade 11 Igrade Ie grade 12 grade 9 grade 9 

1 Giving Wa11l1-Up " " " " " activities 

2 Introducing the lesson, " " " " " was the introduction 
focused on plasma 
instruction 

3 Telling how and what X X X X X 
kind of tasks are to be 
done 

4 Specifying the objectives X X X " X 
of the TV lesson 

5 Using different TV X X X X X 
lesson techniques 

6 Briefing nOl1l1S of X X X X X 
cooperation 

7 Setting time limit " " " " " 8 Giving enough time fo r X X " X X 
class pmiicipation 

9 Faci litating the TV " " " " " lesson 

10 Encouraging learners to " " " X X 
participate 

I I Preparation of the teacher " " " " X 
for the TV lesson 

12 Overall Teachers role " " " " X 
before, during and after 
the TV lesson 

13 Gi ving conclusion " " " " " 
Key 

" Perform ed 
X Not performed 
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3. Students Role 

Items Activities '" :::: .... 

'" ..:< Q 
'" E - o '" .n '" 

"0 ~ 0 -.n ", -" 
c 

~ 
B ~ ..:<.n 

~~ J3~ 
o .-

~ ~~ 
4tn 2nu 3TU 2nu 2nu 

period period period period period 
Maths Phys ics Chemistry Bio logy Maths 
grade II grade I e grade 12 grade 9 grade 9 

I Answer question rai sed " " " " " by TV Teacher 

2 Participating during the " " " " " TV lesson 

3 Take notes " " " " " 4 Perfo rm what is asked by " " " X " the TV Teacher 

5 Ask the c lassroom X X X X " teacher what is not c lear 

Key 

" Performed 
X Not performed 
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