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ABSTRACT 

The main purpose of this study was to investigate the factors affecting girls' academic 
achievement in second cycle primary schools in Guraghe zone. To achieve this 
objective different basic research questions were raised. The study employed 
concurrent mixed methods design with both quantitative and qualitative approaches. 
Considering the geographical area of the zone, cluster sampling technique was used 
and six schools were selected randomly. Student respondents were selected based on 
stratified sampling considering their sex, grade level and their parental SES. Teacher 
respondents also selected from each department by usit;19 stratified sampling tec/,]nique 
anri parents were chosen by using aVAilability samplin'g technique. To triangulate the 
data prilTlary end secondary sources of dat<;i were used. The primary data sources 
comprised students, te.achers, pfincipals, parenis o~ ,girls, and Woreda and Zone 
education experts. As secondary sour-fie of data st~"tistical and factual information of the 
zone education departme0t ,. and 2002 E. C first ?emester' girl students' examin'<ition 
result were analyzed 'and highly consulted. Depending on the research questi,o'ns and 
the nature of respondents, a variety of data gathering tools includirig questionnaire, 
interview and observation were used. Percentage was predominantly used to indicate 
the extent of respondents' opinion towards the issue· raised. Besides, in order to see if 
there is a significant .difference ·in girl stuqe!lts ' academic achievement as a result of 
their socio economic status independent 'sample t-test was computed. As the finding of 
the study indicated, the second cycle primary school repetition of girls is a serious 
problem throughout the zone. The study also revealed that low level of parental 
education, low level of parental involvement in their daughter education, household 
chores negatively affed girls' academic achievement. School related factors like school 
facility, lack of role model female teachers, teachers' attitudes also negatively affected 
girls academic performance. Thus based on the findings of this study, it is 
recommended that educational officials at various levels should promote and enhance 
awareness creation programs on gender issue in education to parents and other 
community members. Teachers and school principals should work jointly with girl 
students and their parents to improve girls ' academic performance Moreover the local 
government and educational authorities, NGOs. <pnd the community should work jointly 
to support girls' education by facilitating the schoo.ls ,with necessary inputs for girls, by 
updating teachers with gender issue in edur;;atiql,l. The sc/ilools ~themselves should 
create conducive environment to empo'{Vf3T girls b'y assigni;lg then as team leader and 
members in different school curricular activitif!s:' Female teachers should playa part in 
this regard. 
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CHAPTER ONE 

INTRODUCTION 

1.1. Background of the Study 

Education is essential for making informed choices, for seeing beyond the immediate 

horizon and opportun ities, and for having a voice in public decision making. Educa tion is 

a counterweight to limits on social and economic mobility that are imposed by cultural 

biases , gender and ethnic discrimination , and history (Levine, Birdsall , Ibrahim, & Dayal , 

2003). The socio-economic development of many countries has been strongly linked 

with education. No country has scored sound economic growth without sound 

development in its education. It is also the foundation for optimal utilization of resources 

through development of human capital (PHRD, 1996). 

Education is perhaps the single most important measure that can be taken to ensure a 

fuller integration of women in development. The participation of females in SOCIO­

economic programs depends on their educational back ground. Educating girls and 

women is critica l to achieve the aforementioned benefits as well as for the improvement 

in the areas of health , fertility , nutrition and more likely to seek health care for 

themselves and their children , to practice family planning, and to have increased 

opportun ity for paid employment, that benefit the entire family (Kane 2004 ; & Conway 

and Bourque 1993; in Kassa , 2006) 

Education has a profound effect on girls' and women's ability to maintain other rights 

and achieve status in society, such as economic independence and political 

representation (DFID, 2005). In addition to this, education is crucial in liberating wom en 

from male domination and enabling them to make a difference in their life career. 

Education is not only the most important path way to women 's empowerment, but al "G 

an instrument that help women to challenge patriarchal norm, values, and behavior 

patterns (Heyzer et al. in Seifu , 2007 ) 

On the other hand , educating girls is one of the most important investments that any 

country can make in its oWn future , because, it helps to build econoniic productivity , 
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higher family incomes , delayed marriages , reduced fe rtili ty rates, and improved health 

and survival rates for infants and children (USAI D, 2008; & Summers in USAID, 2008). 

Moreover, it helps to make communities and societies healthier, wealthier and sa fer, 

and can also help to reduce child deaths , improve maternal health and tackle the 

spread of HIV and AIDS . It underpins the achievement of all the other MDGs (DFID, 

2005) . 

Girls' education leads to increa ses in income, both for individuals and for a nation as a 

whole. It also helps to promote democracy and civic participation by women, which 

often results in policy changes that contribute to better health , better education and the 

protection of their children. On the other hand, in emergency situations, such as 

earthquakes , floods and armed conflict, education for girls plays a useful role in 

protecting against some of the worst forms of suffering and abuse (Save the Children , 

2005). 

In all coun tries even though women are increasingly impatient to widen the options for 

realizing their potential and to participate on equal basis wi th men in productive and 

crea tive achievements , as wel l as in the rewards' systems of their societies, many parts 

of the developing world give less priority to women's education (Tiker and Baramsen in 

Kassa , 2006). Especially in sub-Saharan Africa, education is less accessible to women 

than men, not only in formal schooling but also in the form of on-the-job training and 

voca tional education (Mueller in Nyamongo, 2000) . Since the participation of females in 

socio-economic programs depends on their educational back ground , they do not 

participate fully in what gets done in society due to lack of education (Kassa, 2006) 

Achieving gender equality in education means that boys and girls will have equal 

opportunities to realize their full human rights and contribute to and benefit from 

economic, social , cultural , and political development (USAID, 2008) While progress has 

been made in providing quality basic education for an ever-increasing number of girls 

and in redUCing the gender gap, it is clear that the world is not on track to achieving the 

2015 goals (UNICEF, 2003). Sub-Saharan Africa is the region that faces the greatest 

challenges in reaching the universal primary education target (U PE). Around 20 million 

2 
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child ren of school age do not go to primary school, and of all those that do , nearly a 

third never complete the total primary school cycle (Naschold ; and Bernard et at. in 

Ndaruhutse 2008) . 

On the other hand, in the developing world as a whole, 85 percent of boys and 76 

percent of girls complete primary school. There are bright spots in East Asia and the 

Pacific, where equal numbers of girls and boys attend school , and in Latin America, 

where primary school completion rates are actually higher for girls . But in sub-Saharan 

Africa, Eastern Europe and Central Asia , the Middle East and North Africa, and 

particularly South Asia , completion rates of girls lag behind those of boys (Save the 

Children, 2005). Statistical estimates for Sub-Saharan Afri ca imply that the effects of 

repetition are felt more severely on girls, rural chi ldren, and famili es in the lowest 

poverty quintile (World Bank in Ndaruhutse, 2008). 

Findings indicate that many girls in sub-Saharan Afri ca are not enrolled in school. When 

girls do enroll, they drop out more frequently than boys and their academic performance 

compared to that of boys is poor at every level of schooling (Gobina, 2005) . 

In Ethiopia , the 2006 gender disaggregated data indicated that at primary level , the 

national repetition rate of boys and girls were 6.4 percent and 5.7 percent respectively. 

In 2001/2 the repetition rate for boys was 8.6 percent while for girls it was 11.7 percent 

This implies that the number of repeater girls increases relative to boys from the year 

2001/2 to 2006. In the year 2006, the dropout rate of boys and girls were 12.6 percent 

and 12.1 percent respectively (MOE, 2007). 

The major barriers espeCially for girls are social and cu ltural factors Since Ethiopia IS a 

country with varied populations , cultures and traditions, factors like early marriage, 

abduction and ra pe are the foremost reasons for girls not going to school or for dropout 

as well as their low academic performance. Parental and societal attitudes towards 

education for girls, and trad itional practices are amongst the other reasons (Yisak, 

Workneh and Asham, 2009) . 

3 
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Desai , Adams and Ama resh (2008) mentioned both school and family as a source of 

girls lower achievement and dropping out of schools by saying that: 

At the individual level , poor academic performance , retention , lack of teacher 
support and guidance, disliking school or teachers , and taking on adult 
responsibilities such as work and chi ldcare have been found to contribute to 
lower achievement and dropping out of school. Parental educational attainment. 
parental involvement, household income and household wealth have informed 
family contributions to educational attainment. (P.3) 

In relation to school related factors it is also noted that negative attitudes of both male 

and female teachers towards girls' abilities to perform well in different subjects 

(Wasanga, 2004) , and the quality of teachers has a greater impact on girls ' education 

than boys' (Kane, 2004). On the other hand, tasks like homework , tutoring , punishment, 

sex ratio, and class size - have slightly different effects on girls than boys (Mensch and 

Lloyd in USAID, 2008) 

Moreover, Yisak, Workneh , and Asham (2009) added on school rela ted factors by 

saying: 

A scarcity of schools, qualified teachers and conducive learning environments 
are contributory factors . Schools often have shortages of girl-friendly facilities , 
such as clean latrines and clean water. Besides, long distances to schools and 
insecure roads mean that parents keep their daughters at home to defend them 
from sexual abuse and other violence . 

In the classroom, girls have lower rates of participation than boys owing to the 

discouragement of teachers. Most teachers seem to prefer a girl who completes 

homework and performs well academically , but if she is 'si lent' she is considered to be 

more respectfu l to teachers (Tamene, 2007) . On the other hand class size, conducive 

class room environments, levels of teachers qualification, continuing support for 

student-centered learning , ongoing professional development, teachers' working 

conditions, student access to languages used at school and the like playa great role on 

girls academic performance (UNICEF, 2000) . 

To be able to make efforts that improve girls ' academic achievement in the upper 

primary schools, th is study tried to identify some of the factors that affect girls' academic 

achievement in Guraghe Zone . 
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1.2. Statement of the Problem 

Even though women playa significant role for the overall development of a nation, they 

remain under represented at all levels of educational programs, in formal or non-formal 

education, few receive technical and vocational training and they also account for a very 

small proportion of enrollment in education both in developed and developing countri es 

(Kelly and Eliott in Kassa , 2006) . 

In Ethiopia like other Sub-Saharan countries , economic, social, cultural, school related 

and institutional factors affect girls' academic achievement. Among these, some of the 

socio economic and socio cultural factors like , family structure , parental occupation, and 

parental education , parenting styles, parental attitude, and parental support play a 

significant role for girls' academic achievement. On the other hand , school related 

facto rs such as lack of school facilities and conducive class room environment, the 

absence of quali fied teachers, distance from the school, teacher attitudes and teaching 

practice, all affect girls' academic achievement. 

In Guraghe zone of Ethiopia , the repetition rate of second cycle primary school for boys 

and girls in the year 2009 were on the average 10.1 and 14.4 percent respectively . In 

the same yea r 8.7 percent of boys and 7.8 percent of girls were dropout (GED, 2010) 

.This indicated that, even there is two years difference between the national and zonal 

gender disaggregated data , in upper primary school zonal repetition rate is higher than 

that of the national average . Like any other parts of the country the repetiti on rate of 

girls also exceed that of the boys . 

A number of studies conducted in Ethiopia regard ing the partiCipation , persistence and 

performance of girl students both at primary and secondary schools are constrained by 

several interrelated social, cultural, economic and school related as well as institutional 

factors (Genet, 1998; Teshome, 2002; Kane , 2004 ; & Tilaye and Bedru, 2006). 

Therefore , among those factors that affect girls ' academic performance , the present 

study tried to assess family and school related factors that affect girl students' academic 

'achievement at second cycle primary schools on a specific foclls on Guraghe Zone . 
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1.3. Objectives of the Study 

The main purpose of the study was to investigate and explain some of the major factors 

that affect girl students' academic achievement in the upper primary schools of Guraghe 

zone. Specifica lly the study intends to: 

1) Investigate the main family related factors affecting gi rls academic ach ievement. 

2) Find out some of school rela ted factors that affect girls' academic achievement. 

3) Suggest some possible solutions that may contribute to the promotion of female 

education and improving girls ' academic performance in the zone. 

1.4. Research Questions 

In order to attain the formulated objective so far, the study tried to answer the following 

basic questions : 
,/ 

1. Family related factors 

>- Does pa rental education affect girls ' academic achievement? 

.,. Is there a significant academic achievement difference between girls ' who 

have educated (li terate) parents and girls' who have uneducated 

(ill iterate) parents? 

.,. To what extent do household chores affects girls academic achievement? 

.,. Does parental occupation affect girls' academic achievement? 

.,. Is there a significant difference between the academic achievement of 

girls whose parents have high level of income and girls whose parents 

have low level of income? 

:;.. Does parental attitude affect girls' academic achievement? 

2. School related factors 

.,. To what extent school facilit ies affect girls' academic achievement? 

:,.. Does teachers quality and quantity affects girls' academic achievement? 

.,. To what extent does the presence of female teachers affects girls' 

academic achievement? 

.,. Does teachers ' attitude affect girls' academic achievement? 

6 



1.5. Significance of the Study 

The outcome of this study is believed to benefi! 

.,. government and nongovernmental organization who cnnduct semina rs and 

awareness creation programs on girls' education ill the reSC~1rch are;l . 

:,.. policy makers. planners and practitioners in the process of curriculum revision . 

adjusting policy directions to tackle major problems on qirls ' 'lcariemic 

performance in the local area as well as at the national level , 

r the donors in order to give a great attention for girls education in the research 

area. the research findings may also provides available information for them and 

others zonal NGOs that involved in education .3ector panicularly in girls ' 

education . 

1.6. Delimitation of the Study 

In order to get comprehensive and reliable information it cou!ci have been guod to 

collect the data ' from each Woreda selected second cycle prima ry and seconda ry 

schools of Guraghe zone since family related and school related factors affects girls ' 

academic achievement in both primary and secondary schools. But. the study fo.:used 

on only second cycle primary schools I.e. from grade fi'/e :0 WelUI'; eight. From this level, 

the data was collected from six selected upper primary schools which are found in 

Checila woreda. Meskan woreda , Woll<ite an,j Butajira adl1linistr ,ltive towns. 

1.7. Limitations of the Study 

Tllis large area of study needs to a(Jeiitionai hUlllan ;:md mater icd r'.)s()urce ami enough 

time . Hence, due to limited tjrne and resources. the reSeCl f"'.:Jler: h3::: used !imitb-1 cia !] , 

from six selected second ,~ycle primary schools and he didn'\ assess ~ol : helms S f;E:Gtln~i 

girls' academic acilifNf.;!11ent in Lipper prin,3ry school of ihe Zrll,e r'lt!~er than It is 

attempting on fami,y and school felated factors affecting tl1,O'ir ac:;;demic acilievement 

parti cu larly in second cycle primary schools . 
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1.8. Organization of the Study 

The study is organized in to five chapters: chapter one deals with introduction and this 

consists of background of the study, statement of the problem, objective of the study. 

research questions significance of the study, scope of the study . limitatioll of Ihe study . 

and organization of the study. Chapter two deals with literature review. In chapter three. 

research design and methodology is 

interpretation of data is discussed. 

presented . In chapter four analysis and 

And then, summary, conclusion and 

recommendation are presented in chapter five. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1. Benefits of Girls Education 

Education has an indisputably positive bearing on economic growth and poverty 

reduction. It is important to encourage democratic va lues , to enhance ci tizenship and to 

increase participation in decision making processes at the local, national, and 

international level (AC, 2008). Education, as an aspect of human capital formation , is 

recognized as being vita l in increasing the productive capacity of people . In the case of 

women, in particular, it helps in reducing ferti lity preferences , increasing the opportunity 

cost of time and consequently encouraging more participation in labor market activities 

(Sackey, 2007). Women who are educated promote economic growth , reduce ch ild 

mortality and malnutrition, bring improved health to themselves and those they care for, 

delay the age of first marriage, lower ferti li ty and will typica lly have fewer children and 

have more opportunities to increase house hold income. Thei r children intern will 

experience lowest mortality rates, better nutrition and better overall health (Kane , 2004). 

Girls ' education is a key to breaking the inter-generational transmission of poverty and 

catalyzing progress towards a host of positive development outcomes and it is also one 

of the most important investments that any country can make in its own future (OF IO, 

2005). According to Save the Children's document, If you keep a girl in school , you help 

her change the course of he r life , that of her future family , and an entire nation. This 

indica te, educating girls con tributes to lowering rates of child mortality , preventing the 

spread of HIV, and combating poverty as well as promoting political stabi lity (Save the 

Children, 2005). 

Psacharopoulos in Teshome (2002) reviewed research from 61 countries and 

concluded that the rate of returns to the educational investment on women exceeds that 

of men, particularly in developing countries. According to the study , the average return 

for all levels of education combined was 15 percent for women as compared to 11 
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percent for men. On the other side the Departments for International Development 

describe the benefi ts of girls education as : 

~ Women with at least a basic education are much less likely to be 
poor. Providing girls with one extra year of schooling beyond the 
average can increase their eventual wages by 10 to 20 per cent. 

'r An infant born to an educated woman is much more likely to survive 
until adulthood . In Africa , children of mothers who receive five years 
of primary education are 40 per cent more likely to live beyond age 
five . 

r An educated woman is 50 per cent more likely to have her children 
immunized against childhood diseases. 

). If we had reached the gender parity goal by 2005, more than 1 mill ion 
childhood deaths could have been averted .( (DFI D, 2005, p. 2) 

What this means is that achieving the Millennium Development Goal of educational 

equality would reduce the number of births per woman by 0.6 , and child mortality would 

also be reduced. Not only does one more year of female education have the impact of 

reducing ch ild mortality by 18.1 per thousand , but increasing the ratio of female to male 

educational attainment by ten percentage points would reduce the under-five mortal ity 

rate by 14.2 per thousand (Kane, 2004) . 

Research also shows that the national economic and social costs of not educating girls 

and of not achieving gender parity in education are high and , in fact, are higher for 

Africa than for any other region. Moreover, gender inequality in education is not simply a 

feature but a cause of poor economic growth (Kane , 2004) . 
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1 
Educate Girls Today and Create Lasting Change for the Next Generation 

• • • • 
When Girls Are Educated ... 

,. They delay marriage 
,. They have skills for negotiating family 

spacing and contraceptive use with 
partners 

.,. There is lower maternal incidence of 
HIV/AIDS and lower transmission of 
virus to infants 

.,. Mothers get proper prenatal care 
,. There are fewer low-birth weight babies 

and healthier newborns 
,. There are higher survival rates for 

children 
,. Families are smaller (as need for 

"replacem ent children" to offset 
expected child deaths falls) 

,. Mothers have child care knowledge and 
self confidence needed to bring children 
to clinics 

., Mothers have more access to 
information and resources needed for 
proper child nutrition 

This leads to healthier, better nouri shed 
children 

~--------,~~------~ 
When Girls Are Educated ... 

Mothers have knowledge and skills 
needed to earn a livelihood 
Mothers gain economic status 

.,. More income leads to more tax 
revenue for investment in schools 

.,. Mothers control proportionately more 
House hold income 
F ewer chi ldren and more income 
increase money available to invest in 
each child 

,. Molhers allocale funds needed to 
educate children (e .g .. uniforms. 
books , supplies) 

,. Mothers allocate funds needed to 
keep children healthy (e .g. 
vaccinations, clinic visits, 
medications) 

This leads to more money invest ed in 

Education 

• • ~I---

~---------II~i--------
When Girls Are Educated .. . 

Mothers have experience with school 
elections, discussion, debate and respect 
for others 
Mothers have self-confidence to 
participate in community improvement 
groups such as PTAs 

,. Mothers have experience , skills and 
disposition needed for working with 
others to advance common interests 

,. Mothershave knowledge , ski lls and 
alti tudes needed for informed political 
participation 

,. There is greater political power for low­
wage earners who can better advance 
demands for education and health 
services 

,. There is greater government 
responsiveness to needs of non-elite 
groups 

This leads to more civic pa rticipa tion & 

1 

1 
r 

1 
r 
r 

r 

1 
1 

i 
1 

--... .. .. .. ---+ .. .. .. -... --Source: Save the chi ldren, (2005) .The power and Promise of Girls Education . (P 17) 
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2.2. The Status of Girls Education in Primary School 

Education is both a human right and an indispensable means of realizing other human 

rig hts. It has a vital role in empowering women and girls and can lift economically and 

social ly marginalized adults and children out of poverty and provide them with the 

means to participate fully in the ir communities (IASC, 2006) . Education has a profound 

effect on girls' and women's ability to cla im other rights and achieve status in society , 

such as economic independence and poli tical representation (OFIO, 2005) . For too 

long, those affected by humanitarian emergencies especially girls and young women 

have been deprived of education (IASC, 2006). According to Save the Children , even 

though girls' education has long been recog nized as a human right worldwide , 103 

mill ion child ren of primary school age are not in school (Save the Children , 2005) .Two­

thirds of these children are girls (Peace Corps , 2001) 

This right to education is also denied to 58 million girls , and a further 45 million boys, 

even at the primary school level. More than 75 countries are likely to miss the 2005 

MOG target for gender parity in primary and secondary enrolments. One-third of these 

countries are in sub-Saharan Africa. On current trends, more than 40 percent of all 

countries wi th data are at risk of not achieving gender parity at primary , secondary or 

both levels of education even by 2015 (OFIO, 2005). Girls ' limited access to school is of 

particular concern in sub-Saharan Africa . According to UNESCO (2009) 

In 2006 in sub-Saharan Africa , girls' accounted for 54 percent of primary school­
age chi ldren not in school in the region and 72 percent of them have never been 
enrolled , compared with 55 percent for boys . Girls ' access to school remains a 
big issue in Nigeria , where 69 percent of those not in school are unlikely to enroll , 
compared with 31 percent for boys . (p. 4) 

Ethiopia is among the 25 nations in which over 1 million girls are out of school (Kane , 

2004). In sub Saharan Africa , next to Nigeria and Burkina Faso the highest numbers of 

ou t of school girls are found in Ethiopia (UNESCO, 2009) However, Ethiopia in 

parti cu lar has made considerable prog ress over the last two years (OFIO, 2009) 
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The GER for girls increased from 40.7% in 1999/2000 to 71.5% in 2004/05, an increase 

of 75.6% in fi ve years (MOE, 2005) . While the country still has a long way to go , it has 

made dramatic advances in improving access and tackling inequalities (UNESCO, 

2009). Regarding to Ministry of Education 2006 disaggregated data, at nationa l level. 

the repeti ti on rate of primary schools boy and girl students were 6.4% and 5.7% 

respectively. In 2002 the repetition rate fo r boys 8.6 percent whi le for girls 11.7 percent. 

As a resul t of this and other facto rs the dropout rate of boys and gi rl s were 12.6% and 

12.1 % respective ly in 2006 (MOE, 2007). In the case of Guraghe zone, in the year 

2009 on the average 10.1 and 12.5 percent of boys and girls respectively repeated at 

second cycle prirnary level In the same year 7.29% of boys and 7.91% of giris were 

dropout (GE O. 2010) . 

Evidence varies between countries as to whether repetition ra tes are higher for boys or 

for girls. Patrinos and Psacharopolous (1992) did not find significant differences in 

repetition rates by gender in Latin /\merica. A 2001 World Bank study looking at sub­

Sahara " /\frica Primary completion rates and trans iti on rates from jJrirnary to secondary 

education shows .10 clear evidence of systematic disadvanlage to African gi rl s. Ye t 

variations within and between countries are consid erable , and higher repetition and 

dropout rates , as well as lower learning achievement, for girls have been found in 

several countries (World Bank in Ndaruhutse , 2008). Girls in sub-Saharan Africa are 

often less likely to repeat grades than boys. However, in several countries of the regiDn 

tile percentage of girls primary sdlool repeaters was higher Ulan fo r m~ le~; in 2006 

(UNESCO, 2009) . 

Girls gener~ lIy do iJetter on lite racy· reiatec tasks, wlli :e ooys do better at rnathematics 

a'ld science, and (lI'b2,n child ren outperform rural chiidr'Ol1. Sovs got significantly higher 

scores in mathematics at both grades 3 and 6. 80ys also scored higher in socia! 

studies . A study in Malawi showed that, except for minor differences in certain years, 

boys did better in ail subjects on primary school leaving examinations (Kane, 2004 ). 

Similarly, In the Democratic Republic of Congo (OR C) . girls scored ·12 points lower in 
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French tests than boys which , given that a reasonable command of French (World Bank 

in Ndaruhutse, 2008). 

Studies that were co nducted by, UNESCO, also revealed that among sixth graders 

tested in fourteen coun tries by the Southern and Eastern Africa Consortium for 

Moni toring Educational Quality (SEACMEQ), significant male advantages In 

mathematics were present in Kenya , Mozambique, the United Republic of Tanzania , 

Zambia and Zanziba r (UNESCO, 2009) . Similarly, some studies conducted in different 

parts of Eth iopia other than Addis Ababa in the last few years have establ ished glaring 

gender differences with respect to mathematics and science achievements (Anbessu 

and Junge, 1988; & Assefa in Ti laye and Bedru, 2006). 

" 
2.3. Factors Affecting Girls Academic Ach ievement 

Gender inequalities in education around the world have received a lot of research 

attention with different lines of research emphasizing different factors Odaga and 

Heneveled (in Teshome , 2002) classifying tilose factors affecting girls' education in 

general and their academic performance in particular in to four groups , namely socio 

economic, socio-cultura l, school re lated and political & institutional factors . 

Girls' education in developing countries affected by several factors , World Bank for 

instance, categorized factors affecting particularly the academic performance of girls' in 

to five including poverty, low quality and relevance of education , limited access 

inadequate infrastructure , limited income generation opportunities and inadequate or 

supportive policy environment (World Bank, in Ndaruhutse, 2008) . Other researcher 0 11 

developing countries has tended to focus on two sets of factors in relation to girls ' 

academic achievement i.e.: lack of access to schools since marginal ized communi ties 

often live in distant locations they may lack access to schools within a reasonable 

commuting distance; and family factors including poverty , lack of parental motivation or 

labour demands on children (Cecily , Adams, and Amaresh , 2008). This home or family 

and school factors account for gender differences in academic partiCi pation , persi stence 

and achievement (Gobina, 2005) . 
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2.3 .1. Family Related Factors 

Family background is the key determinant facto rs to students ' learning both in side and 

out sides of the school. On the other hand, some of the most important facto rs that 

influence student learning activity as well as their academic achievements are 

socioeconomic status , parenting practice and aspiration, maternal characteristics , family 

size and parental education (Majoribanks in Barry, 2006). Tile environment at Ilome is a 

primary socia lization agent and influences a child's interest in school and aspiration of 

the future . 

Educational attainment is deeply influenced by family background in modern society. To 

a varying degree academic achievement has played an important role in this attainment 

process . Because students from an advantaged social background show better 

academic performance than those from disadvantaged , the influence of academic 

achievement on educational attainment is clear (Fumiaki & Below, 2009) . 

Family plays an important role in determining the academic achievement of girls and 

attitudes of child ren towards a certain subject. Researchers have identified family 

variables that could possibly explain how the family influences certain aspects of the 

child's functioning (Mashile, 2001) . These factors include the social class of parents and 

attitudes toward formal education as it affects their cultural values, parental occupation , 

demand for child labor, division of labor along gender lines , parents' education and 

income levels have been found to have significant positive correlations with their 

daughters' education (Sackey, 2007) . Various researches had shown that family factors 

that include family size, family income , parents' education, cul tural aspiration and 

trad itional beliefs contribute to girls ' low academic performance (Adamu, 2004). 

2.3.1.1. Parental Socioeconom ic Status 

A brief socioeconomic background scale requiring the subjects to give information on 

their parents ' educational and occupational background as well as on some economic 

facil ities available at home was constructed (Mashile , 2001) . Parental educational 

attainment, parental involvement, household income and household weaith have 
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informed family contributions to educational attainment of thei r children especially for 

their daughters (Ceci ly, Adams, & amaresh, 2008) . 

Levine (2006) argues that in Nepal, girls' access to school, and girls' retention and 

dropout are strongly linked to girls ' background such as socioeconomic , culture, area of 

residency i.e. ru ral and rural. Likewise, parents of a girl whose background is of a 

middle- or upper-caste are more open to send their daughters to school. On the other 

hand, variables like parenting styles, parental support and encouragement for their 

ch ild's schooling , intellectual stimula tion, etc., playa major role in the achievement of all 

pupi ls, including low socioeconomic status students (Shel, 2007) . 

Many studies also indicate that socioeconomic status is the sing le best predictor of 

academic achievement, with low socioeconomic status predicting low achievement. 

Specifical ly, girls' test scores are more likely to be influenced by family socioeconomic 

status (Mashile, 2001) . Pa rents' education and income levels have been found to have 

significant posi tive correlations with their daughters' education (Sackey 2007). 

2,3.1.1.1. Parental Education 

Parental education is a decisive factor in the educational attainment of their children. 

Since the quantity and quality of time devoted by parents to their children is positively 

related to the parents' education status (Sackey , 2007) . Parents ' educational level cou ld 

play an important role in determining a child 's intellectual performance. It is believed 

that parents' educational level may perhaps be the main source of influence that 

determined a chi ld's academic achievement (Hanafi, 2008) Educated parents are 

aware of the benefi ts of educating their ch ildren and they give more value to education 

and expect the ir children to become well educated too. When parents provide reward 

encouragement for the improvement of the child 's daily educational activities positive 

effect resulted in achievement (Sewent, 1996). 

This implies parents' educational level will equip parents with the abi lity to provide a 

supportive learning environment in the home . As such . it was found that both maternal 

and paternal education was related with children 's academic achievement. Most studies 
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on parents' educational influence on children 's academic achievement were carried out 

in developed countries, indicating its positive relationships with academic achievement. 

(Hanafi , 2008). In a cross-sectional study on Thai and Malawi children it was found that 

students with higher leve ls of achievement in 8th grade Mathematics had fathers who 

had more professional occupations , and mothers with higher levels of education . On the 

other hand , the study conducted in Ghana indicated that mother's education had a 

significant positive effect on both mathematics and reading test scores, while that of 

father had no significant effect. However, mother's and father's education both mattered 

for grade attainment (Sackey 2007) . 

Parenta l education, particularly mother's education has a ripple effect upon the 

participation of girls' in education at family , societal country and global level. Thus , 

mother's education is likely to increase the rate of girls participation in education in 

terms of enrolment, persistence and completion (Seifu, 2007).This indicates , even 

though fathers' educational level had shown to have a considerable impact on girls' 

education, mother's educational level is a more potent predictor of girls achievement 

than father's educational level. Because mothers' educational level were found to be 

significantly related to their daughter's performance in school compared to girls ' whose 

mothers were less educated and this was also a predictor of high schoo l juniors' 

achievement test score (Hanafi , 2008) . 

2.3.1.1,2 Parental Economic Background 

Financial and human capital of parents ' affects the academic performance of their 

children. The cost of schooling for instance, direct costs (fees) and indirect costs like 

uniform, transport , materials, and opportunity cost are significant to many poorer 

families influencing a family 's decision making (Ndaruhutse , 2008) Parents who are 

educated (human capital) are assumed to hold stable job (financial capital) and are 

more inclined to be communicative with their child ren in terms of their children 's 

education-social capital (Sackey, 2007). 

In terms of household economic resources , the magnitude of parents' income is 

influential in educational choices . On the other hand , the amount of family income or 
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household resources allocated to chi ldren and the timing of their distribution ultimately 

affects the schooling attainments of children and th is is also positively associated with 

the educational attainment of children (Sackey , 2007). Specifically Parents ' 

occupational status was significantly related to children's intelligence, school 

achievement, intrinsic motivation , and socia l maturity. 

Higher occupationa l status is associated with higher achievement, aspiration , and 

motivation in parents . And higher motivation is also significantly related to higher 

involvement in children' school work (Yunos and Talib , 2009) . Studies have indicated 

that chi ldren from poor and low parental economic background , on average performed 

significantly less well than middle-class children . Among the three traditional indicators 

of socio-economic status, family income had highest correlation with children academic 

achievement, followed by parental occupational status and educational achievement 

(Yunos and Talib , 2009). 

2.3.1 .1.3. Working Load of Girls 

Many chi ldren are engaged in either household , paid work or both . This is especially the 

case for children, particularly girls , in rural areas who are usually expected to help with 

daily chores such as carrying water and firewood . cooking , looking after younger 

siblings while their parents are working , or tending animals. It also occurs in urban 

areas , where chi ldren may be involved in begging , shop and factory work , hawking or 

prostitution. This work may be regu la r or seasonal and clearly affects school 

attendance, often leading to repetition or dropout especially for girls (Ndaruhutse, 2008) 

Simila rly, Nammuddu (in Teshome, 2002) argued that In Uganda , poor performance of 

girls has relations with the greater demand on their time to perform household chores 

including fetch ing water and wood , cooking and the care of younger sib lings . If children 

are spending too much of their time offering their labor at the household. it is likely that 

their schoci attendance will be poor resulting in low achievement or high repetition and 

eventual dropping out of school (Chimombo et ai , 2000) 

A study in Zambia , show that the average girl spends times for household chores are 

four times more than that of boys on directly productive work. And, what is even more 
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striking is the time girls spend on this activity boys spend in school. Moreover, poorer 

girls work more than wealthier girls. A study in rural Java in the early 1990s showed that 

poor girls work, on average, 94 hours a month , while girls from the wealthiest 

households work 26 hours a month (Kane, 2004). This indica ted that children frolll 

economically well-to-do fam ilies, mainly those living in towns, are not engaged in heavy 

work. This is because ri ch families can employ housemaids in order to support their 

daughters in attending school instead of involving them in household chores. Usually 

girls from poor families , in both rural and urban areas , are involved in heavy activities 

like cooking, cleaning and looking after siblings (Poluha in Yisak, Workneh and Asham , 

2009). 

Bryant (in Chimombo et aI. , 2000) noted that many chi ldren in Malawi began working at 

very early ages and were not enrolled in school at all. They noted that they spent their 

time child minding their siblings, working on the estate farms, in family fields and with 

herds or on the lake. Other studies have showed that girls on average spend more time 

on domestic chores than boys . In the case of Ethiopia girls may work up to seven days 

a week, and 80 hours a week. As a result. they have little time for study, doing 

homework and play ; some of them drop out of school because of the workload in the 

home of their employers (Yisak, Workneh and Asham, 2009) . The division of labor at 

home meant that girls in rural areas had little time for studying at home. 

Girls in Africa and, in fact, in almost every region of the world work more than boys, 

regardless of whether they are in school and of whether adult women are present and 

working in the household. This has implications , not only for costs, but also for dropout 

and repetition rates , performance and achievement (Kane , 2004) . Especially , chore time 

or the amount of time girls spend ori chores and other productive activities such as 

marketing reduces the time and energy th ey spend in schools, affecting Iheir success 

and persistence (Teshome, 2002) 

Most of the girls perform various chores before going to school for periods r<lIlging from 

30 minutes to 2 hours . This means that for some of the girls their school day starts very 

early in the morning . Activities performed by the girls before going to school included 
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hauling water, cleaning, prepa ring food and in some cases collecting firewood. Activities 

like hauling of water and firewood can mean travelling over fairly long distances with 

considerable loss of energy which might affect participation in class (Chimombo et aI. , 

2000) 

2.1,3.1.4, Family Size 

Educational attainment is deeply influenced by family background in modern society To 

a varying degree academic achievement has played an important role in this attainment 

process. Students from an advantaged social background show better academic 

performance than those from disadvantaged (Ojima and Below, 2009). Due to the fact 

that parents in large families cannot interact as closely with their children as those in 

smaller fami lies, children from higher family size achieved lower academically (Lewis , 

2005). On the other hand, when large family face problem in educating their ch ildren , 

they are forced to educate boys at the expense of girls. Even those who are aware of 

the importance of girls ' education do so, as boys are assumed to be a " bread winners" 

and hence need more education than girls . Moreover, in large family size, there is a 

great need for girls' labor at home (Adamu, 2004). 

On the other side, first born girls ' are more likely to learn habits of responsibilities and 

hard work and they are learning to care for their younger siblings . For instance, Ruth , 

Cynthia , Margaret, and Caren, (2008), described this fact as follows. 

"I am the first child of my parents; I have a small brother. If the first child were 
a son, my parents might be happy and confident, as their future is assured by 
having a son. But I am a daughter. I complete all the household tasks, go to 
school, again do the household activities in the evening, and at night only I do 
my school homework and I study. Despite all the activities, my parents do not 
give value or recogn ition to me. They only have praise for my brother, as he is 
the son ."- Girl , age 15, Nepal (p. 21) 

Adamu (2004) in his study also show that those girls from smail families will spend more 

time with parents than with peers and siblings, as compared to girls . from large families 

This indicates large family size affects girls' academic achievement, because girls 

spend much more time performing housework than do boys . Besides . even girls from 
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small families have time to thei r home work and their study, parental attitude also playa 

great role for the ir academic achievement. 

2.3 ,1.2. Parental Attitudes and Expectation 

A fami ly plays a great role for the successful achievement of students at all levels 01 

education . However the role of family is very essential in the case of girl students' in 

terms of moral and material supports (Sewent, 1995). Particularly , parental attitudes 

determine a chi ld's chances of education . Parents control the initial decision of a child to 

attend school and often influence the nature of a child's participation in education 

(Chimombo et aI., 2000). Similarly, parental aspirations and expectation are key factors 

in the overa ll progress of thei r chi ldren school performance as well as the ir latter life 

(Adamu, 2004). Genet (1998) stated that most parents treat their sons and daughters 

differently in regard to their future roles, expectations and education. Boys encouraged 

in ways that will enable them to achieve , compete and win , while girls are discouraged 

to develop such trai ts. Such encouragement helps the boys to develop the sense of 

competitiveness in their educational endeavors. 

Several studies indicated that parental attitudes are found to be an important factors 

affecting girls' education in terms of enrolment, persistence and completion especially in 

developing countries. In many Africa society for instance, the expectation of parents for 

their daughters are not as high as that of their sons because they believed that 

education for girls is not considered as crucial as it is fo r boys (Seifu, 2007) . 

The Malawi Primary School Study (1989) found that boys received more parent­

supplied exercise books than girls did. Support for children's schooling may influence 

persistence with school and achievement (Chimombo et aI. , 2000). Because educating 

girls' for parents in some Africa countries are considered as a lost investment as 

compared to boys , this indicated that parents believes that their sons' education is 

greater than thei r daughters education because of the fact that boys have better access 

to the world of work than their peers (Graham; Rose et al. ; and Jul ien and Majake in 

Seifu , 2007) . Likewise , Davison (1990) found that very few mothers in Malawi thought it 

was more important to educate girls than boys . The reason most cited was that girls got 
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married or conceived during the school cycle resulting in wastage and loss of the 

educational investment. In "the case of Kenya , mothers preferred to invest in daughters' 

education because daughters were seen to be more responsible than sons by providing 

financia l assistance to the family. None of the fathers in both Kenya and Malawi gave 

any preference to educating girls (Thawe and Sagaw in Chimombo et ai , 2000) . 

2.3.2. School Related Factors 

School related factors playa significant role for students' academic performance . These 

may ultimately lead to underachievement which results in repetition ; a precursor for 

dropout. Arguments against repetition basically stress that repetition has potentia lly 

harmful effects on students' self esteem and attributes towards schooling and increases 

the likelihood of dropping out of school (Chimombo et ai , 2000). Indeed , some studies 

have actually shown that this relationship does exist. School environments also seem to 

affect the two sexes differently . Others have argued that the school environment 

especia lly the teachers' attitudes , behavior and teaching practices have perhaps the 

most significant implications for girls ' persistence and academic achievement (Odaga in 

Teshome, 2002) . School factors like school faci lities, teacher attitudes, teaching 

methods, the presence of female teacher, conducive cla ssroom environment, 

curriculum content and text book contribute to the short coming in education of girls 

(Njeuma, 1993; Miriam, 1994; and Kane , 199 5) 

2.3,2,1 . School Facilities 

Facil ities at the schools are divided into two categories . The first category consists of 

classroom facilities and the second category is school wide facilities It has been shown 

in many studies that classroom effectiveness is increased significantly with increased 

inputs such as books , desks and learn ing ilnd tea ching aids (Mwaillwenda in 

Chimombo et ai , 2000). World Bank (1988) clearly stated that poor conditions of the 

school facilities such as lack of furni ture, the absence of sepa ra te latrines for girls in the 

school and so forth discourage the learners themselves and pa rents to se nd the ir 

daughters to school In tackling the issue of school environments it has also become 

popular to investigate the presence and conditions of such school facilities as toilets. 
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This is especially in view of the potentially negative effects that the absence of sllch 

facilities may have on girls ' persistence in schools (Tembon et ai , Rose et ai , & Herz in 

Chimombo et ai , 2000) . 

Even though well-equipped laboratories, library, science kit and pedagogical center as 

well as conducive class rooms enhance the teaching and learning of science and 

mathematics and other subjects, most schools do not have adequate facilities alld 

equipment for the effective teaching of science subjects (Sackey , 2007) . Besides, it is 

obvious that the absence or shortage of instructional materials might also affect the 

effective teaching-learning process. The scarcity of learning materials in the school has 

been the serious problem to educational success for students' particularly female 

students in developing countries . 
/" 

2.3.3.2. Teachers' Quality 

Teachers' competence which have been examined for their relationship to student 

learning include, measurement of academic ability , years of teacher experience , 

measures of subject matter and teaching knowledge , certification status, and teaching 

behavior in the class room (Tilahun , 2007) . Teacher's performances for students and 

the qual ity of instruction given as a result of these preferences also appeared to be a 

significant factor in explaining the relation between classroom conducted and student 

academic achievement 

Teachers, to be effective in the ir profession they need to posses the professional skill , 

attitude and knowledge that enable them effective in their assignment It is surely 

plausible to suggest that in so a far as teacher's knowledge provides the basis for his or 

her effectiveness, the most relevant knowledge wi ll be that which concerns the 

particular topic being taught and the relevant pedagogical strategies to the particular 

type of pupi ls to whom it wil l be taught (Oyrne in Tilahun, 2007). However due to lack of 

academic and pedagogical knowledge, teachers often use teacher-centered learning 

approaches such as lecture methods. The students are therefore passive learners who 

are expected to listen and only observe. This diminishes the interest of students in the 

subject because the content is too abstract, and , in many situations , has no relevance 
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to their daily lives. Gender bias has also been observed in the class room, especially 

teaching of science and mathematics . Teachers in this rega rd tend to use positive 

re inforcement more on boys (Wasanga, 2002) . The result of gender inequity in 

instruction contributes to avoidance of certa in career subject areas on the part of girls 

and low performance (Temechegn, 2005). 

Temechegn in his study compared the spatial ability of boys and girls in both Gprm~n 

and Ethiopian schools (grades 7-12). He found that in both cases boys out performed 

girls in the classroom and that although the teachers and the methods they employed 

were not intentional to the detriment of the girls. Of course, such gender differences are 

not solely the result of what happens in the classrooms. However, there are many 

teacher behaviors and teaching strategies that contribute to these problems 

(Temechegn, 2005). 

For instance, a study conducted by UNESCO in 1984 concluded that (a) teachers 

spent more time talking to boys and allow them to respond more than girls in 

classrooms; (b) girls had to wait longer for an answer or assistance; (c) teachers knew a 

great deal more about the boys they teach; (d) teachers prefer to introduce topics that 

are usually associated with boys; (e) majority of teachers prefer to teach boys , even 

though more stated that it was easier to teach girls (Til aye and Bedru , 2006). 

A study conducted in Ethiopia indicate that among different factors, lack of qualified 

teachers in the in the upper primary school are the main factors contributing to girls' low 

academic performance (Yisak, Workneh and Asham, 2009). A great number of teachers 

in Grades 5-8 do not meet the certi fi ca tion standard, since a diploma from a Teacher 

Training College is required for teachers in the second cycle of primary school (MOE, 

2005b) . 

2,3,2.3, The availability of Role Model Female Teach ers 

Teachers are the most important role models for both boy and girl students in the school 

as we ll as out of the school. Especially the promotion of role model such as female 

teachers has been a strategy to encourage girls' education particularly young girls in 
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rural areas and widely accepted as a means of promoting greater gender equality 

(UNESCO, 2003). Studies have shown a posi tive impact from women teachers on girls ' 

(and boys') achievement. A female role model can support and encourage girls to 

successfully complete their studies and may be even continue studying to become 

teachers, themselves. She can also be there to listen to any problems and provide 

guidance when necessary. In schools where girls are in the minority, especia lly, the 

presence of one or more female teacher may also ensure protection for girls frol11 

unwanted attention from boys or male teachers, and even from sexual abuse and 

exploitation (Jackie, 2008) . 

According to Bowman and Anderson (in Kassa, 2006) in all aspects of girls' schooling 

the availability of female teacher is salient as both an instrument and a product. The 

presence of female teachers in the teaching staff can attract girls to learn by providing a 

guarantee to parents to enroll their daughters. In addition , the presence of female 

teacher contributes to the development of a positive attitude among the rural people 

towards girls' education (Miriam, 1994). For instance, in some area of Afghanistan , 

Pakistan and Bangladesh, the placement of a woman teacher can have an immediate 

impact on access. Even where the presence of male teachers is not necessarily a 

barrier to girls' enrollment, parents may prefer women teachers over men. A study in 

Nepal indicates that mothers feel more comfortable talking about their chi ldren with a 

woman teacher (Jackie, 2008). In Botswana , a conSistently positive relationship was 

found to exist between schools with a higher proportion of female teachers and 

improvements in girls ' achievement levels, which was accomplished without any 

disadvantage to boys (Kane, 2004). 

Africa has the lowest proportion of female teachers in the world (Kane 2004) and 

teaching is still a male-dominated profession in many low-income countries and in some 

societies, rural families are unwilling to hand over their daughters to a male teacher, due 

to shortage of female teachers as well as female civil servants in the local area, and 

lack of infrastructure can frustrate both parents and female students-tp enroll. This can 

affect the participation of female students in education in general (Kassa , 2006). 
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In Kenya , women are consistently under-represented in science and mathematics 

based institutions at the national leve l. For example, in 1998, female practicing teachers 

represented 42% of the total number of teachers in primary and 35% in secondary 

schools. The number of women, relative to men, who teach science and mathematics at 

the primary and secondary levels, reveals a worse situation. At the primary level, the 

majority of female teachers are assigned to teach lower primary classes, while at upper 

primary classes , science and mathematics are mostly given to male teachers 

(Wasanga , 2002) . This situation tends to stereotype the female pupils against science 

and mathematics which adversely affects the performance of girls in these key subjects 

because they have no role models to relate to at this level. 

2.3 .2.4. Teachers' Attitude 

Teachers' attitudes towards girls' education and their awareness of gender issues play 

a significance role in the success and fai lure of girls' education. School teachers, no 

matter how well educated seemed to promote traditional attitudes towards their girl 

students. Such differential treatments of girls from boys or low expectations of girls often 

lead to reduction of confidence among them. and the development of negative attitudes 

towards school learning (Tilaye and Bedru , 2006). This problem is rooted in societal 

beliefs which teachers bring into the classroom situation . This can therefore be linked to 

the cultural beliefs which tend to look at females as having less ability than males and 

hence leads to the marginalization of girls in the classroom and further de-motivates 

girls in their academic pursuits (Chimombo et aI. , 2000). 

Both male and female teachers have negative attitudes towards girls' abilities to perform 

well in different subject. Among the reasons given by teachers for gender differences in 

performances in these subjects include girls' fear of the subjects, lower determination 

and intelligence in girls than in boys (Wasanga, 2002) Both male and female teachers 

have been found to have lower expectations of girls ' academic ability . Boys are 

perceived to be intelligent, hardworking , motivated and co-operative whilst girls are 

perceived to be easy to control , passive , calm and submissive (Kainja and Mkandawire , 

1990). 
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In addition, teaching practices have been observed to have negative consequences for 

girls' education . Boys are called more often than girls to answer questions in a class 

(Davison and Kanyuka , 1990). A study conducted by UNESCO (in Tilaye and Bedru , 

2006) concluded that: 

(a) teachers spent more time talking to bays and allow them to respond more 
than girls in classrooms; (b) girls had to wait longer for an answer or 
assistance; (c) teachers knew a great deal more about the boys they teach ; (d) 
teachers prefer to introduce topics that are usually associated with boys; (e) 
majority of teachers prefer to teach boys, even though more stated that it was 
easier to teach girls; and (f) teachers had different expectations for boys and 
girls. (p. 405) 

Because teachers tend to ask more difficult questions boys than girls and also tend to 

give boys more time to answer questions and are more likely to openly make negative 

remarks about girls' abilities (Wasanga, 2002) . 

This indicated that teachers' attitude, low expectation and teaching practices have 

important implications for the success and persistence of girls in schools. Studies from 

several countries in Sub- Saharan Africa indicate that both female and male teachers 

believe that boys are academically better than girls (Anderson-Levett et at.; Brock and 

Cammish; Fofanah; Davison and Kanyuka in Teshome, 2002) . In many countries there 

are indications that teachers paid more attention to boys than girls in the classrooms. 

Sti ll in others there are conditions where boys are being given priority in the distribution 

of books and other learning materials. In Mozambique, there is little communication 

between pupils and teachers, and that the higher rate of failure for girls might be due to 

inequality of treatment (Palme, 1993) 

Regarding to Ethiopia, research findings have consistently shown that class room 

interactions favor boys more than girls i.e. boys' greater use of verbal and non-verbal 

language to dominate more of the teacher's time in terms of altention and classroom 

control and girls are much less likely to ask questions, to respond to questions and in 

general to participate in the class room (Emebet in Seifu , 2007 ). It is no wonder that 

girls have been performing significantly poorer than boys in science and mathematics 

for a long time . Research findings have consistently shown that girls have been 
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performing significantly poorer than boys in science and mathematics for a long time 

(Wasanga, 2002). 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1 . Design of the Study 

The main intent of this study was to find ou t some of the factors that affect girls ' 

academic achievement in upper primary school in Guraglle zone. Thus . in order to 

achieve this objective , the study employed descriptive survey methods (cross sectional 

approach) since the study relies on existing variations and data co llection made at one 

point in time. Moreover, the study also used both qualitative and quantitative 

approaches because mixed approach as a methodology incorporates multiple 

approaches in all stages of research from problem identification to research questions , 

data collection , and data analysis (Taddlie and Tashakkori, 2003). 

3.2. Source and Nature of Data 

In order to address the formulated objective so far, both primary and secondary source 

were used . The primary sources of data were used from selected six sample second 

cycle primary schools in Guragtle zone . The schools were selected from two woredas 

and two administrative towns. In line with this , the study used both boys and girls from 

grade seven and eight students, upper primary school teachers, parents of girls , school 

principals, and educational expertise as a primary source of data. 

The secondary source of data gathered from library books and on line sea rches about 

issues related to girls ' academic achievement and gi rls ' education as a whole . In 

addition to th is, Ministry of Education , education sta ti stics annual abstrClcts , Guraghe 

Zone Education Department statistics , and each selected schools record office were 

used as a secondary source of data . 

3.3. Sampling Techniques and Sampl e Size 

The selection of sampling techniques for the study was based on the representative­

ness and resourceful-ness of the sample From six selected second cycle primary 

schools, three schools were selected from the eastern part and the other three were 
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included from western part of Guraghe zone by using cluster sampling technique. 

Before random selections of students, target population were stratified based on their 

sex, grade level and their parental socio economic status (Parental SES were used to 

analyze first semester girl students test score). Teacher respondents also selected from 

each department by using stratified sampling techniques and parents were chosen by 

using availability sampling . 

From the above selected area, the study used 516 girl students from which secondary 

data were collected from 244 grade 8 girl students (see Table 1A) and the rest 272 girl 

and 117 boy students from grade seven and eight used as a primary source of data. 

Besides , 46 teacher from language, Mathematics , natural and social science, 

departments, girls ' club leader (female teacher) and six vice prinCipals were also part of 

respondents. In addition to these , six vice principals , 42 parents, and 10 education 

experts' selected from woreda and administrative towns' education office and zone 

education department used as a source of information. 

Table 1: Types and Number of Participants in the Research Area 

Grade 7 & 8 No of Sampled Other Participants 

Parents 
Education 

Student Students Teachers Princioals Exnert 
Both 

-, 

Woreda School Boys Girls Tota l 
Boys 

Girls Total 80th Sex Sex 80th Sex Worcda Zone To tal 

Meskan 

Cheha 

Butajira 

Wolkite 

Akamuja 119 147 338 10 24 34 7 7 2 50 

Oebub 
Shershera 255 241 497 15 35 50 7 7 2 2 58 ----

Emdiber 375 314 700 21 49 70 9 7 2 88 

Dakuna 253 207 450 14 32 45 7 7 2 2 64 

Dubo Tito 308 283 591 18 41 59 7 7 2 2 77 

Selarn Ber 545 652 1297 39 91 130 9 7 2 2 

Total 1957 1844 3883 117 272 389 46 42 12 8 -t!1 2 499 

Besides of the above source of information, in order to analyze girls ' student parental 

SES on their academic performance the study used grade eight girls' student 2002 E.C 

first semester average score . To this purpose , 244 girl students were selected from six 

sample school according to the following categories: 
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Table 1 a: Number of Grade 8 Students Taken their First Semester Score for Analysis 
Purpose in Each School 

SN Schools' Number of grade 8 girls taken their first semester score for analysis 
Name purpose 

Educated Uneducated Girls from High Girls from Low Total 
(literate) (illiterate) Income Family Income Family 
Parents' Girl Parents' Girl 

1 Akamuja 8 8 8 8 32 
2 Debub 8 8 8 8 32 

Shershera 
3 Emdiber 12 12 12 12 48 
4 Dakuna 8 8 8 8 32 
5 Dubo Tito 12 12 12 12 48 
6 Selam Ber 13 13 13 13 52 

Total 61 61 61 61 
122 122 244 

Note: High income family refers family level of monthly income 750 birr and above and 
low income family refers family level of monthly income below 500 bi rr 

As it can be seen in Table 1 a, 244 grade eight girls student resu lt used as a secondary 

source of data and the data also categorized in to four groups. The first two groups (i.e. 

122 grade 8 girl students first semester result) used for analyzing the effects of parental 

education on girls academic achievement. And the last two groups (ie 122 grade 8 girl 

students first semester result) used for to analyzing the effects of parental economy on 

girls academic achievement. 

3.4. Instruments of Data Collection 

This study employed both qualitative and quantitative research approach in order to 

touch important aspects of the situation . Therefore, it used multiple data collection tools 

such as both open and closed ended questionnaire , interview and observation which 

serve as a data collection instruments. 
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a) Questionnaire 

Both open and closed ended questionnaires were used for students , and teachers. 

Even though all the instruments were developed in English language, in order to avoid 

language barrier, all the instruments were translated to Amharic. And the majority of the 

questionnaires items were prepared in rating scale or likert scale, like items based on 

scale from "strongly agree to strongly disagree and from very high to low" 

b) Interview 

Structured interviews guide questions were employed in order to get additional 

information from parents of girls' , school principals and woreda and zone education 

expertise. 

c) Observation 

In order to evaluate how far the school environment is conducive to girls , observation 

used as one of the data gathering instrument. The instrument was used only to check 

school facilities like the availability of separate latrine, water , and library as well as 

school class rooms. 

d) Achievement Test 

2002 academic year girl students grade eight first semester test results were used to 

analyze the difference of academic achievement between girls whose parents are 

educated (literate) and girl5 ' whose parents are uneducated (illiterate). And also analyze 

the difference of academic achievement between girls from high income family (ie 

parental or family level of monthly income 750 birr and above) and girls from low income 

family (i .e parental or family level of monthly income below 500 birr) . 

3.5. Method of Data Analysis 

In order to make the analysis procedure simpler, the collected data was carefully tallied 

organized and thematically tabulated according to their similarities. Data analysis and 

interpretation were carried out by using different descriptive statistics; however 
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frequency and percentage used as the main tools for summarizing the data . Graphical 

presentations also helped in the analysis. Besides, in order to analyze the achievement 

difference among grade eight girl students with different socioeconomic status 

backgrounds and different levels of parental education , independent sample T-test was 

employed . Moreover, in order to see if there is any significant re lationship between girl 

students' academic achievement and their parental education corre lation was used. In 

addition, correlation was also used in order to see if there is any significant relationship 

between girl students' academic achievement and their socioeconomic status . The 

obtained difference and relationship was tested at 0=0.05 levels. 

The qualitative data obtained through these data gathering tools were combined with 

the quantitative data and were analyze together in order to address the research 

question. 

3.6. Pilot Testing 

In order to make the questionnaire more reliable , the pre-test of instruments was carried 

out in one sample school. During piloting phase the target groups were 18 girls and 10 

boys' student from grade seven and grade eight, and 7 upper primary school teachers 

who teach in the pilot schools . According to Cronbach's alpha reliability coefficients, the 

pre-test results for girls' questionnaire was 77 .7 percent, and boys' questionnaire was 

82 .8 percent. Regarding teachers ' instrument 84.5 percent of the questions were 

reliable. Because, the researcher was made his/her study to measure the respondent 

attitudes, interest , values and the like on a specific issue, the reliability result should be 

more than 65 percent (Yalew, 2009) . Based on this leve l of reliability , all the testing 

instruments level of reliability were more than 65 percent. However, those questions 

which seemed to be vague and difficult to administer were improved . 
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CHAPTER FOUR 
ANALYSIS AND INTERPRETATION OF THE DATA 

The result of this study focused on factors affecting girls ' academic achievement in 

Guraghe zone second cycle primary schools. This part of the study is therefore deals 

with analyzing and interpreting the collected data through questionnaire . interview and 

observation as well as secondary source of data which was made based on the research 

questions. 

4.1. Characteristics of the Respondents 

As sta ted in chapter three . in this study different group involved as a primary source of 

information i. e. students . teachers . school principals. parents ' of gi rl s. and education 

experts were involved. In order to give clear picture about the respondents involved in 

the study. some of th eir major characteristi cs were presented. 

4.1.1 Background of Student Respondents 

Out of 389 questionnaires that distributed for grade seven and eight students in the 

selected schools. 263 girls and 113 boys student questionnaires were filled correctly. 

The rest nine girls' and four boys' questionnaires were rejected. since thei r response is 

incomplete . 

Tab le 2: Age of Student Respondents 

Age of girl students (N= 263) Age of boy students (N-11 3) 

School Name Below 13 & 14 Above Below 13 & 14 Above 14 Total 

13Yrs Yrs 14 Yrs Total 13Yrs Yrs Yrs 

Akamuja 1 10 12 23 1 4 5 10 

Debub Shershera 3 10 22 35 0 6 8 14 

Emdiber 6 19 20 45 3 13 5 21 

Dakuna 2 15 15 32 0 10 4 14 

Dibotito 4 13 23 40 4 8 5 17 

Selam Ber 8 39 41 88 3 16 18 37 

N 24 106 133 263 11 57 45 113 

Total % 9.1 40.3 50.6 100 9.7 50 A 39.9 100 
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As it can be observed in Table 2, out of 376 student respondents 263 (70%) and 113 

(30%) of the respondents were boys and girls respectively. With regard ing to their age , 

106 (40.3%) of girls and 57 (50.4%) of boys were with appropriate age level for grade 

seven and eight educational levels. On the other hand 133 (50.6%) of girls and 45 

(39.9%) of boys were over aged to this specific grade level. This indicates 9 1.4 percen t 

of students were 13 and above Years of age. 

4.1.2. Background of Teacher Respondents 

The second group of respondents in this study were teachers . In this regard from the six 

randomly selected second cycle primary schools, 52 (100%) of teachers filled the 

questionnaires properly . Out of 52 teacher respondents, 61 .5 percent were male and the 

rest 38.5 percent were female teachers. 

As it can be observed from Table 3, 46.2 percent of teachers were between the range of 

21 and 30 years of age and 23.1 percent of teachers were between the range of 31 and 

40 years of age. The rest 25 percent and 7.7 percent of teachers' were aged between 41 

and 50 and also 51 and above years respective ly. This indicates that teachers 

respondents were from different age groups and great majority (67.3 percent) of 

teachers were within the active age groups. 

Table 3: Teacher Respondents by their Age, Service Year and Educational Qualification 

Age Service Year Educational Qualification 

Years N % Years N % Level of N % 

Qualification 

21-30 23 44.2 1-10 22 42 .3 Certificate 4 7.7 

31-40 12 23.1 11-20 9 17.3 Diploma 47 90A 

41-50 13 25 21- 30 15 28.9 Degree 1 1.9 

51 and above 4 7.7 31 and above 6 11 .5 - - -

Total 52 100 Total 52 100 Total 52 100 

Note: Out of 52 teacher respondents , six respondents were vice principals. 
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Concerning the service year of teacher respondents , the teaching experience of 42.3 

percent of teachers were in the range of 1 t010 years , 17.3 percent of teachers had 

thought for 11 to 20 years. The rest 28.9 percent and 11 .5 percent of teachers had 

thought from 21 to 30 years , and above 30 years , respectively . 

Regarding to their educational qualification, 90A percent of teacher respondents have 

diploma and, 1.9 percent of teacher has their first degree and the rest 7.7 percent of the 

respondents graduated from Teacher Training Institute. According to the New Education 

and Training Policy, diploma is the minimum requirements of qualification to teach in the 

upper primary schools (TGE, 1994). Based on this requirement , 92.3 percent of the 

respondents were on the right path of the minimum requirements of Ministry of 

Education . 

4.1.3. Backgrounds of Girls' Parents Respondents 

The third group of respondents in this study were parents. From the six randomly 

selected second cycle primary schools, 42 (100%) of pa rents were interviewed. Out of 

42 parents involved in interviews 27 (64.3%) were male and the rest 15 (35.7%) were 

female. 

Table 4: Girls ' parents Respondent by age , and level of education 

Age of Girls' Parent Educational Qualification 

Age Range N % Level of Education N % 

21-30 7 16.7 Illiterate 0 0 

31 -40 16 38. 1 Primary Level 15 35.7 

41-50 13 30.9 Secondary Level 17 40.5 

51 and above 6 14 .3 Post Secondary 10 23 .8 

Total 42 100 Total 42 100 

Note: Illiterate refers to those parents who can't read and write as well as who read 

and write but they couldn 't attend formal education. 
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As it can be observed from Table 4, Out of 42 parents of girls ', 16.7 percent and 38 .1 

percent of parents were between the range of 21 & 30 years of age and between 31 & 

40 years of range respectively. The other 30.9 percent and 14.3 percent of respondents 

were between 41 & 50 years, and above 50 years of age. Regarding to their level of 

education, 40.5 percent of parents were secondary education and 23.8 percent of 

parents were post secondary level. The remaining 35 .8 percent of parents have 

education of primary level , out of which 28.6 percent were above grade five and the rest 

7.1 percent of parents were below grade five . 

Table 5: Student Respondents with their Parents ' Occupation 

Student Respondents (N-376) 

Items Fathers I Mothers 

N % N % 

Farming 186 49.5 59 15.7 

Trade 67 17.8 87 23.1 

Government Employee 82 21.8 47 12.5 

Private Employee 30 8 16 4.3 

Not employed 11 2.9 - -
House Wife 167 444 - -

Total 376 100 376 100 

As it can be seen in Table 5, 49.5 percent of student fathers' and 15.7 percent of their 

mothers' occupation is farming . Trade is the occupation of 17.8 percent of students ' 

fathers and 23.1 percent of their mothers. Besides , 21.8 percent and 12.5 percent of 

their fathers' and their mothers' respectively were government employee. Responding to 

item four, 8.0 percent and 4.3 percent of student respondents replied that their fathers' 

and their mothers respectively were employed privately. The others , 2.6 percent of 

students reported that their fathers were not employed , and 44.4 percent of students 

. responded that their mothers were house wives . 
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This implies, out of the six mentioned items great majority of students' fathers were 

farmers. On the other hand, great majority of students ' mothers were housewives . The 

second main activity was trade. In this regard the rate of maternal activity is higher than 

that of paternal rate. 

4,2. Trends of Student Performance and Dropout in 
Guraghe Zone 

4.2.1 . Trends of Student Dropout Rate in Guraghe Zone 

Table 6: Zonal Upper Primary School Dropout rate from 1998 to 2001 E.C 

Year 

1998 

1999 

2000 

2001 

Avera 
ge 

Grades 
5 6 7 

Boys Girls Aver Boy Girls Aver Boys Girls Aver Boys 
age s age age 

10.5 8.8 9.7 9.6 8. 1 8.9 10.7 8.2 9.5 6.3 

9.9 8 9 8.5 6 7.3 11 7.4 9.2 6 

10.7 9.2 10 9.9 9.2 9.6 12 .8 10.7 11 .8 7.3 

8.2 7.1 7.7 7.7 6.9 7.3 8.8 8.2 8.5 10.1 

9.8 8.3 9. 1 8.9 7.6 8.3 10.8 8.6 9.8 7.4 

Source: Guraghe zone education department statistics section 

Note: The date is given in Ethiopian calendar 

8 5-8 

Girl Aver Boys Girl 
s age s 

3.6 5 9.3 7.2 

5.2 5.6 8.9 6.7 
'-.-

7.7 7 10.2 9 

8.9 9.5 8.7 7.8 --

6.3 6.8 9.3 7.7 

As it can be seen in Table 6, with in the four consecutive years , the dropout rate of boys 

from grade 5 to 8 decreased from 9.3 percent to 8.7 percent which is by 0.6 percent. 

While, within the same years the dropout rate of girls increased from 7.2 percent to 7.8 

percent which shows an increase of 0.6 percent. On average, 9.3 percent and 7.7 

percents of boy and girl students dropping out from the above grade levels each year. 

This shows the dropout rate of boys exceed by 1.6 percent that of girls . Similar to the 

upper primary schools at the national level (MOE , 200617 ) the number of boys dropping 

out in Guraghe zone is higher than that of girls. 
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Table 7: Percentage of Grade 8 Students Dropout Rate in Each Woreda in 2001 E.C 

SN Woreda Registered Dropout Rate 

Boys Girls Total Boys 

1 Gumer 989 1068 2057 7.6 

2 Geto 836 598 1434 6.8 

3 Cheha 1273 963 2236 10 
4 Enemor-Ener 1709 1520 3229 11 .1 
5 Endegagne 432 441 873 11 .1 

6 Ezha 1223 1221 2444 7.6 

7 Muher Aklil 816 936 1752 6.4 

8 Abesheqe 791 619 1410 13.1 

9 Kebena 208 165 373 16.8 

10 G. Gutazer. Wolene 343 228 57 ·1 7.9 

11 Sodo 1148 935 2083 11.2 
12 Meskan 1131 1109 2240 9.3 
13 Mar-eko 448 231 679 12.1 
14 Wolki te' 513 566 1079 18.1 
15 Butajira • 693 895 1588 14 

zone 12553 11495 24048 10.1 

Source: Guraghe Zone Education Department Statistics Section 

Note: • indicates Administrative Towns 

Girls Averaqe 

5.9 6.75 

84 7.6 

94 9.7 
10.7 10.9 
7.9 9.5 
6.5 7.1 

6 6.2 

144 13.8 

164 16.6 

3.1 5.5 

6.3 8.8 
9.2 9.3 
4.3 8.2 
14.1 16.1 
13 13.5 

8.9 9.5 

As it can be observed from Table 7, in 2001 E.C, at zonal level the dropout rate of grade 

eight students were 9.5 percent. Regarding to their sex, 10.1 percent and 8.9 percent of 

dropping out students were boys and girls respectively . 

Among 13 woredas and two administrative towns, in Cheha , Enemor, Endegagne, 

Abeshege,Kebena and Mar-eko Woredas as well as in Wolkite and Butajira 

administrative towns the dropout rate of students in grade eight was higher than the 

zonal average (9.5 percent). On the other hand, with the exception of Abeshege woreda , 

the rest 12 woreda and two administrative towns , the dropout rate of boys ' dropout is 

higher than that of girls'. This aggregated data revealed that student dropout In the upper 

primary school of the zone is a serious problem. This might be due to their grade 

repetition as it is argued by different researchers that repetition is one of the causes of 
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Year 

1998 

1999 

2000 

2001 
Aver 
age 

dropout. Some may counter argue that the pupils who dropout were poor learners who 

could not keep up with others and were thus doomed to fail irrespective of being made to 

repeat (CfBT, 2008). 

4.2 .2 Trends of Student Repetition in Guraghe Zon e 

In Guraghe Zone from 1998 to 2001 E.C average of 14.1 percent of boys and 20.1 

percent of girls were repeaters in the upper primary school. In these four consecutive 

years the repetition rate was decreased from 17.4 percent to 10.1 percent by 6.9 percent 

for boys and from 24.8 to 14.4 percent by 10.4 percent for girls. Even though the zonal 

repeti tion rate decreased in both sex from year to year, the rate was higher than the 

national average repetition rate. 

Table 8: Zonal Upper Primary School Repetition Rate from 1998 to 2001 E.C 

Grades 
5 6 7 8 5-8 

Boys Girls Aver Boys Girls Aver Boys Girls Aver Boys Girls Aver Boys Girls 
aqe aqe aqe a<:je 

89 11.7 10.3 7.3 10.1 8.5 14.7 23 .5 19.1 38.7 53.9 46 .3 17.4 24.8 

8.2 9.8 9 5.6 95 7.6 11 .6 19 15.3 35.7 52.7 44.2 15.3 22.8 

7.3 7.9 7.6 5.3 7.3 6.3 109 14.1 12.5 30.6 44.9 37.8 13. 5 18.6 

5.5 6.8 6.2 3.8 4.8 4.3 7.1 10.5 8.8 23.9 35.4 29 .7 10.1 14.4 

7.5 9.1 8.3 5.5 7.9 6.7 11.1 16.8 13.9 32.2 46.7 39.5 14.1 20. 1 

As it is shown on Table 8, in grade five and six the repetition rate of students was lower 

than that of grade seven and eight. However, in each grade level the number of girls' 

repeaters are higher than that of boys. When we see the 1998 E.C upper primary level 

student repetition rate, on the average 21 .1 percent of students were repeaters. Out of 

Ihis , 17.4 percent and 24 .8 percent of students were boys and girls respectively. In 1998 

EC, the repetition rate exceeds by 8.95 percent of boys and 16.95 percent of girls than 
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that of the national repetition rate . At national level in the same year the repetition rate of 

boys and girls were 8.45 percent and 7.85 percent respectively (MOE, 200617 ). 

Chart 1: Grade 7 and 8 student repetition rate from 1998 to 2001 E.C 
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II 2001 7 .1 10 .5 8 .8 23 .9 35 .4 29. 7 

AverJge 11.1 16.8 12 .9 32 .2 46 .7 39.5 

The repetition rate of boys and girls in grade seven and eight is higher than that of grade 

five and six repetition rates (see, Table , 8). As it is observed from Chart 1, from 1998 to 

2001 E.C, the average repetition rate of girls in grade seven exceeds by 5.7 percent than 

that of boys . In grade eight, on the average 39.5 percent of students were repeaters In 

this grade level, the average repetition rate of girls ' was 46.7 percent, and this rate 

exceed by 14.5 percent that of boys. 
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Chart 2: Grade Eight Student Repetition Rate at Woreda Level in 2001 E.C 
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Note: The name of each woreda mentioned accordingly in Table 7 

As it is showed in Chart 2, generally, with the exception of Butajira administrative town , 

the repetition rate of girls in all woredas was higher than that of boys. On the other hand, 

when we compare the two parts of Guraghe (East and west) , relatively , the repetition 

rate was higher in western part of Guraghe than that of eastern . The west that includes 

the first seven weredas had an average girls ' repetition rate of 57 .6 percent while the 

remaining eight weredas had 15.9 percent. Here, from this anybody can easily 

understand that , the academic achievements of girls in the western parts of Guraghe 

zone was lower than that of the east, specifical ly in grade eight national examination . 
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Chart 3: Grade Eight Student Repetition Rate in the Sample Second Cycle Primary Schools ill 
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In 2001 grade eight national examinations as can be portrayed from chart 3, on the 

average 21.8 percent of boys and 34 .9 percent of girls repeated from the 

aforementioned six sampled schools. The other thing that can be observed from the 

above chart, the percentage of repeaters can be categorized in to three groups. 

:.- The first categorized group is Ackamuja and Dubotito second cycle primary 

schools (from Meskan woreda and Butajira administrative town) . From these 

schools the repetition rate of students was 4.6 percent and 4 percent respectively 

and the rate is very less as compared to the zonal average (29 .7 percent). 

:;- Debub Shershera and Selam Ber second cycle primary schools are the second 

categorized group i.e . 26.45 percent and 23.7 percent of students respectively 

repeated . 

Even though the repetition rate of students in these schools is lower than the zonal 

average (29 .7 percent), this rate was very high as compared to Ackamuja and 

Dubo Tito second cycle primary schools , since the rate is higher than by 20. 7 

percent on average . 
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),. The third categorized group is Emdiber and Dakuna second cycle primary schools 

(from Cheha woreda) . In these schools on the average 62.4 percent and 48 .9 

percent of students respective ly repeated . This repetition rate as compared to the 

zonal average (29.7 percent) is higher by 25.95 percent. 

In general , Table 5, Chart 1, Chart 2, and Chart 3 revealed that in Guraghe zone the 

academic performance of girls varies from woreda to woreda and from one school to 

another. And throughout the zone , a great number of girls' repeated in each grade level. 

In the case of grade eight national examinations in 2001 E.C, the repetition rate of girls in 

the western parts of the zone is higher than that of the eastern parts of Guraghe zone . In 

addition to this , the study indicated that repetition is a serious problem in guraghe zone . 

Many researches results indicated that grade repetition can be associated with 

partiCipation of students . For instance Anbesu in his study indicated that females ' 

participation and performance in Education in Ethiopia is at a lower level as compared to 

boys. In this regard , some of the crucia l problems in which girls are facing presently are: 

more girls repeat classes than boys, and most girls perform less than boys in nearly all 

subject areas at every grade level (Anbesu, in Ager, 2002) 

4.2.3. Family Related Factors 

This section analyzes family related factors that affect girls ' academic achievement 

negatively in the upper prima ry schools of the zone. In this regard , students , teachers, 

and parents of girls' were sources of information. In addition to this , 2002 first semester 

girls' test score also used as a source of information. 

4.2.3.1. The Effects of Parental Education on Girls' Academic Performance. 

One of the factors affecting girls' academic achievement is parental education. A lot of 

research studies have shown that the educational background of parents playa deceive 

role for their daughters successful teaching-learning process . 
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Table 9: Parental level of education 

Student Respondents (N-376) 

Fathers Education Mothers Education 

N % N % 

Illiterate 187 49.7 249 66.2 

Primary level 66 17.6 65 17 .3 

Secondary level 52 13.8 34 9 

Post Secondary level 71 18.9 28 7.5 

Total 376 100 376 100 

As it shown in Table 9, among 376 student respondents 49.7 percent of their father 

and 66.2 percent of the ir mothers were uneducated (illiterate) . 17.6 percent and 17.3 

percent of girls ' fathers' and mothers' respectively had primary levels of education . 

The rest 13.8 and 18.9 percent of students ' fathers and 9 percent and 7.5 percent of 

students mothers' were secondary and post secondary levels of education 

respectively . 

This indicates , 50.3 percent and 33 .8 percent of students fathers' and mothers' level 

of education is ranging from primary to post secondary levels. This also implies, on 

the average 57.95 percent of students' parents were uneducated (illi te rate) . And 

uneducated (illiterate) mothers exceeds by 16.5 percent that of uneducated fathers. 

In order to see , if there is a significant relationship between parental level of 

education and girls' academic achievement the study Llsed the following correlation 

coefficient (see Table 10) 
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Table 10: The Relation between Parental Education and Girls Academic Achievement 

Parental Girls academic 

Correlation Coefficient education achievement 

Parenta l Education Pearson Correlation 1.000 189(*) 

Sig . (2-tailed) .037 
N 122 122 

Girls academ ic ach ievement Pearson Correlation 189(*) 1 

Sig . (2-ta iled) .037 
N 122 122 

• Correlation IS significant at the 0.05 level (2-ta lled) . 

As it is shown in Table 10, there is a statistically significant relationship between 

parental education and girl students academic achievement (r = 0.189, p> 0.05) . And 

there is also a positive relationship between parental education and girls academic 

achievement. Since the results of (r=0.189) ~ 0.5, the relationship between the two 

variables was found to be weak . Whereas, Sacky (2007) points out that pa rental 

education is a decisive factor in the educational attainment of their children and there 

is a strong intergenerational corre lation in education. The quantity and quality of time 

devoted by paren ts to their chi ldren is posi tively related to the parents ' education 

status. As the research findings of Kassa, (2006) notes, parents ' educational background 

can be clear determinant of female students' academic achievement. 

Table11: Student Response on the Effects of Parental Education 

Girls (N=263) Boys (1 13) 

Items SA A DA SO SA A DA SO 

Parenta l education affects 

girls' academic achievement. 46.8 23.2 21 .7 8A 56 .6 14.2 17.7 11.5 

Maternal educat ion affects 58.2 25.1 11 5.7 55.8 20A 12A 11 .5 

girls' academic ach ievement. 

Note : VH-Very High, H-H igh , M-Medium and L-Lo.w 

It can be observed from Table 11, out of 263 girl and 113 boy respondents 46.8 and 

56.6 percent of gi rl s and boys respectively strongly agreed that parental education 
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affects girls' academic achievement. Besides , 23.2 percent girls and 14.2 percent of 

boys also agreed that parental education have an effect on girls' academic 

achievement. On the other hand 30.1 percent and 29.2 percent of girls and boys 

respectively agreed that parental education doesn't affect girls ' academic 

achievement. 

Regarding to maternal education, on the average 58.5 percent of the students 

strongly agreed that maternal education affects girls' academic performance . On the 

average 22 .8 percent of students also agreed on the statement. On the other hand, 

20.3 percent of students agreed that maternal education doesn't affect girls 

academic achievement. This realized lIlat even though paternal and maternal 

education affects girls ' academic achievement, relatively the role of educated mother 

towards improving their daughter academic performance is higher than that of 

educated fathers . And this is also supported by a great majority of girls' parent (see 

Table, 12). 

Table 12: Parents' Response on the Effects of Maternal Education 

Item Parent response N-42 
SA A DA SD 

Maternal education has a positive effect on girls' 54.8 35.7 9.5 0 100 
academic performance. ._---

As it is shown in Table 12, 54 .8 percent of parents of girls strongly agreed that 

maternal education positively affects girls academic performance . Besides , 35.7 

percent of girls' parents also agreed that maternal education had a positive effect on 

girls ' academic performance. 
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Table 13: t-test on Academic achievements of Girls whose Parents were Educated 
and Girls whose Parents were Uneducated 

t - t- Decision 
Variable N Mean SO MD Of calculated criteria 

Girls' whose 61 60.3 13.3 
Parents were 4.9 120 2. 1 1.98 S· 
Educa ted (literate) 
Girls' whose 61 56.8 12.2 
Parents were 
Uneducated 
(ill iterate). 

Note: SO-Standard Deviation , MD-Mean Difference, Df-Degree of freedom, 
S' - Significant at 0.05 probability margin 

As it can be observed from Table 13, there are two independent variables i. e. girls' 

whose parents were educated (litera te) and girls whose parents were uneducated 

(illiterate). In order to analyzed or to test the aforementioned independent variables 

the made the foll owing statistical hypothesis 

Ho: There is no significant difference between the academic 

achievement of girls whose parents are educated and girls whose 

parents are uneducated. Or Ho: iJ 1 = iJ 2 

H,: The academic achievement of girls whose parents are educated is 

higher than that of girls whose parents are uneducated. Or H,: iJ1 t- P2 

As it is shown in Table 13, the degree of freedom is 120 and level of significance , 

0=0.05 and the va lue of the independent sample t-test is 2.113. So that the value of 

t-test for two tallied test at 0=005 level of significant and at 120 degree of freedom is 

1.98 . This implies the va lue of t-calcu lated i.e. 121 131 is greater than that of t-criteria 

i.e. 1.98 critical value of student distribution . Therefore, based on this result the 

resea rcher rejected the Ho and accepted A, 

From this resu lt it was concluded that there is statistically significance difference 

between the academic achievements of girls whose parents were educated and girls 
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whose parents were uneduca ted . On the other side the mean difference between 

educated parents' girls and uneducated parents' girls is 4.94 .This indicated that girl s 

whose parents were educated could achieve higher academic performance than that 

of girls whose parents were uneducated. 

4 .2 .3.2 Parental Support towards Gir ls' Education 

Parental support plays a significant role towards improving student academic 

performance in general and girls' academic performance in particular. In this regard 

different questions raised for students, parents of girls and teachers respondent. As 

it is shown in Table 14 below, out of 263 girls respondents 82 .9 percent of them 

accepted that most often they get different types of support that he lps for thei r 

academic performance. The rest 17 .1 percent of girls' couldn't get any kinds of 

support from their parents . 

Table 14: Girls response about their parents support 

Response and Percentage of Girls Respondent 
(N=263) 

Items SA A D SD Total 
Most often I supported by my 52 .1 30.8 9.1 8 100 
parents for educational 
materials that helps in my 
academic performance. 

Note: SD-Strongly Agree, A-Agree , DA-Dlsagree, and SD-Strongly Disagree 

As it is shown in Table 14, 52 .1 percent of girls strongly accepted that most often 

they supported by their parents fo r educational materials that helps in their 

academic achievement and 30.8 percent of girls also agreed that they get different 

support from their parents. According to the great majority (82.9 percent) of girl 

respondents , it can be deduced that most of girls' parents support their daughter 

education . Even though the exact rate of parental involvement couldn't identify, 

uneducated (illiterate) parents also support their daughter's education. 
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Chart 4: Maternal and Paternal Support to their Daughters' Education 
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As it is shown from Chart 4, out of 218 girls who get support from their parents , 66.5 

percent of girls have got different support from their fathers and mothers. Besides, 

16.1 percent of girls' could get any kinds of support from their fathers' only and 17.4 

percent of girls' were supported by their mothers' only . This indicates that a great 

majority of gi rl students could get different support from their fathers and mothers. 

However the rate of maternal support is higher than that of paternal support. 

The environment at home ca n have a significant impact on the schooling of girls ' 

either positively or negatively . The environment at home can reinforce what girls' 

learn at school. Besides, materials and resources found in the home ca n promote the 

learning of child ren at home particularly for girls. In this regard, the role of parental 

support towards their daughter is very significant. In the case of Guraghe zone out of 

218 girls' respondent who gets support from their parents , gives their own witness to 

the degree of their parents support for the following items (Table 15). 
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Table 15: Girls Student Response on Parental Support to thei r Daughters' Education 

Percentage of Girls Respondent 
S Items (N=218) 
N VH H M L Total 
1 They provide supportive 41 .3 19.3 14.7 24 .7 100 

learning material 
2 They designed appropriate 21 .6 14.7 22 .9 40 .8 100 

reading schedule 
3 They arrange enough time to 22 18.8 34.9 24 .3 100 

study at home 
4 They share and/or give my 15.5 21.6 23.4 39.4 100 

house hold task for others 
5 They encouraged me to do my 23 .1 12.8 27.7 36.4 100 

school homework and to study 
properly 

As it can be observed from Table 15 above , among 218 girls' who get support from 

their parents 41 .3 percent and 19.3 percent of them get very high and high levels of 

supportive material respective ly. 24 .7 percen t of girls could get low level of material 

support from their parents . On the other hand, even though the rate of the extents of 

involvement is less as compared to item one, 22 percent and 18.8 percent of the girl 

respondents respectively agreed that their parents support them by arranging 

enough time for reading purpose . 

Regarding to item two, 21 .5 percent and 14.7 percent of girl respondents agreed 

that parental extents of involvements towards planning their daughters' reading 

schedule is very high and high respectively. However 40 .8 percent of girls agreed 

that parental involvement to develop their daughter reading schedule is below the 

required level. 

In item two parental level of involvement to support their daughter education as 

compared to item one and three is less. Because item two needs some sorts of 

educational requirement. In th is regard 57 .95 percent of their parents are un 

educated and 17.45 percent of their parents are from grade one to grade eight 

(Primary level ) Because of this , they couldn 't support in developing their daughter 

read ing schedule, except to give an orders. 
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In the case of item four and five parental level involvement to support their daughters' 

education is low. For instance, 36.4 percent of girls said that parental encouragement for 

the ir daughter to do their home work and study properly is at lower level. On the other 

hand, 39.4 percent of girls also agreed that their parents show low level of involvement in 

sharing household activity with their daughters or to give an order for others . These low 

levels of parental involvement especially in items two, fou r and five contributed for girls 

having low academic achievement. 

Table16: Students ' Response on Parental Support to Send their Daughters to Tutorial 

Program 

Girls' Respondent in% Boys' Respondent in% 

Item (N=263) (N=113) 

SA A DA SO SA A OA SO 

Parents most often were not 48 .3 28 .5 12.5 10.7 38.9 21.2 24,8 15.1 

interested to send their 

daughters a tutorial class that 

conducted out of the regular 

program. 

As it can be seen in Table 16, 76.8 percent of girls and 61 .1 percent of boys ' accepted 

that most parents did not allow their daughter to attend a tutorial class. The other 23 .2 

percent of girls and 39.9 percent of boys agreed that most of the parents allowed 

sending their daughter to attend tutorial program . This implies that majority of girls ' 

couldn't get a permission from their parents for attending tutorial class that conducted out 

of the regular program. 
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Table 17: Girls Parent Response on Parental Responsibility towards their Children Education 

Item Girls Parent Response in % 
N=42) 

SA A DA SD Total 
Most parents in your local area didn't 61 .9 26.2 4.8 7.1 100 
follow their chi ldren academic 
performance. 

As it can be observed in Table 17 , 61.9 percent of parents of girls' respondent strongly 

accepted that most parents didn't fellow their children academic performance and 26.2 

percent of parents also agreed the statement that mentioned in item one . The other 11.9 

percent of girls parents agreed tha t most parent in their local area fellow their children 

academic performance . 

Table 18: Teachers Response on Trends of Parents to discuss the ir Daughters ' 

Education 

Teachers' Response in % (N-52) 

Item VH H M L Total 

The extents of time that parents spent to visit your 1.9 9.6 23.1 654 100 

school to discuss their daughters academic 

performance and other related issues is; 

Parent-school relationsh ip playa significant role for parents and the schools themselves 

to get adequate information about the existing situation of the school and to exchange 

information about their chi ldren particularly their daughter educational profiles. However, 

most parents in the sample schools do not have any experience to visi t their children 

school to discuss on issues related to their daughter academic status. Because as it is 

shown in Table 18, out of 52 teachers respondent 654 percent of them agreed that the 

extents of time that parents spent to visit your school to discuss their daughters 

academic performance and other related issues is at lower level. 
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4.2.3.3 Parental Occupation 

Parental occupation has a significant role on girls' academic achievement. As many 

research find ings show that girls that have well family structure , well educated parents 

and occupation have good opportunity to achieve good academic performance. 

Table 19: Occupation of Respondent Parents 

Parents ' of Girls Respondents 

Occupation Male Female Total 

N % N % N % 

1 Farming 15 35.7 1 2.4 16 38 .1 

2 Trade 5 11 .9 6 14.3 11 26 .2 

3 Government Employee 5 11 .9 2 4.8 7 16.7 

4 Private Employee 2 4 .8 0 0 2 4.8 
-

5 Not employed 0 0 0 0 0 0 

6 House Wife 6 14 .3 6 14 .3 - -
Total 27 64 .3 15 35 .7 42 100 

As it can be seen in Table 19, out of 42 parents of girls respondents 35 .7 percent of male 

and 2.4 percent of female respondents were farmers and 11 .9 percent and 14.3 percent 

of male and female respondents respectively were merchants . The other 16.7 percent 

and 4.8 percent of girls ' parents respectively were government and private employee . 

And 14.3 percent of mother (female) respondents were house wives . Th is implies that 

out of the six mentioned occupations, great majority of parents of girls ' respondent 

occupation are farming and trade . HOllse wives mothers also great in number. 
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Table 20: Students and Parents of Gi rl s' Response on Parental Levels of Income 

Student Respondents (N-376) Parents of Girls 

Level of Incomes Girls' Parents Boys ' Pa rents Total Respondents (N=42) 

N % N % % N % 

Very High 39 14.8 29 25.7 20 .2 6 14 .3 

(More than 1000 birr) 

High 57 21 .7 17 15.0 18.4 11 26.2 

(751-1000 birr) 
-- - -

Medium 70 26.6 33 29.2 27 .9 7 16.7 

(500-750 birr) 

Low 97 36.9 34 30. 1 33.5 18 42.8 

(below 500 birr) 

Total 263 100 113 100 100 42 100 

As it is shown in Table 20, on the average 20.2 percent and 18.4 percent of students as 

well as 14.3 percent and 26.2 percent of girls' parent reported that the parent had very 

high and high levels of income respectively . On the other hand , 33 .5 percent of students ' 

and 42.8 percent of parents of girls ' have low level of income. 

Table 21: The Re lat ionship betwee n Pa rental Economic Statu s and Girls Academ ic Achievement 

Parental economic Girl s acade mi c 
Correlation coefficient status ac hievement 

Parental economic slatus Pearson Correlation 1.000 .148(*) 
Sig. (2-tailed) .103 
N 122 ~ 122 
Pearson Corre lation 

--
Girls academic achievement 148(') 1.000 

S:g . (2-tailed) .103 

\ 122 N 122 

• Correlation IS significant at the 0 .05 level (2-talled). 
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As it can be seen in Table 21, the correlation coefficient reported in the table is positive 

(i.e. r=0 .148). This indicates there is a positive relationship between parental economic 

status and girl students ' academic achievement. On the other hand , the result also 

indicates there is no significant re lationship between parental economic status and girls' 

academic achievement because the p-value of 0.103 is greater than 0.05 . Mashile , 

(2001) also reported a low co rrelation between socioeconomic status and achievement 

in mathematics and science related subject. On the other hand Halla!l. (2008). 

suggested that fami ly income contributed to chi ld ren's academic achievement as well as 

the physical environment and learning experiences in the home. 

Table 22: Students and Parents of Girls Response on Parental Occupation and its Effect on 

Girls' Academic Performance 

Student Parents' of Girls 

Respondents (N=376) Respondents (N=42) 

Question VH H M L VH H M L 

To what extent parental occupation 26 .1 27.4 28.4 18.1 31 42.9 16.6 9.5 

affects girls' academic achievement? 

Out of 376 students and 42 parents of girls' respondents, 26.1 percent students and 31 

percent of parents agreed that parental occupation have very high extents of impact on 

girls ' academic performance . 27.4 percent of students and 42 .9 percent of parents 

agreed that parental occupation highly affects girls' academic performance The other 

18.1 percent of students and 9.5 percent of parents agreed that the effect of parental 

occupation for girls ' academic performance is low (Table, 22) 
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Table 23: t-test on Academic Achievement of Gi rl s' whose parents have high level of Income 
and Gi rl s' whose parents have low level of Income 

t- t-criteria Decision 
Va ri able N Mean SO MD Of calculated 

Girls from high level of 61 58.2 13.2 
Income fami ly 3.6 120 1.64 1.98 S* 

Girls from high level of 61 54 .6 10.8 
Income fami ly 

Note: high level of income family refers family level of monthly income 750 birr and Low level of 

income family refers family level of monthly income below 500 birr 

S* - Significant at 0.05 probabili ty margin 

As it is shown in Table 23 above, the academic achievements of 9irl s is dependent 

variable and Girls from high level of Income family and Girls from low level of Income 

family are the independent variables . To test these independent variables , whether 

creates a significant difference on the dependent variable or not, first we make the 

following statistical hypo thesis. 

Ho: There is no significant difference between the academic achievements of girl from 

high level of Income family and girls' from low level of Income fa mily. Or Ho: ~, ; ~ 2 

H,: Girls from high level of Income family get higher academic performance 

than girls from high level of Income family. Or H,: ~" ~ 

The independent sample t-test as it shown in Table 23 is 11 .641 and the critical value of 

student distribution (t) for two ta llied test at 0=0.05 level of significance and at 120 

degree of freedom is 1.98 . This ind icates the t-test va lue 1.64 is lower than 1.98. In other 

words , the Ho is accepted and H, is rejected 

The average scores of girls from high leve l of Income family was exceed by 3.6 from that 

of gi rls from high level of Income fami ly. This ind icated that girls whose parents have 

high level of income could get high academic performance than that of girls whose 

parents have low level of income. However , there is no statistically significant difference 

57 



between the academic achievements of girls from high level of Income family and girls 

from low level of Income family. 

4.2.3.4. Family size 

Table 24: Students and Parents response on Family Size 

Family Size Students family Size Parents of Girls' Family Size 

(N=376) (N=42) 

N % N % 

Less than 5 35 9.3 11 26.2 

5-6 76 20.2 8 19.1 

7-8 132 35 .1 19 45 .2 

9 and above 133 35.4 4 9.5 

Total 263 100 42 100 

As it can be seen in Table 24 , on the average 35 .1 percent of students and 45 .2 percent 

of girls parents reported that the family size were between the range of seven and eight. 

Besides , 35.4 percent of students and 9.5 percent of girls parents the number of their 

families were nine and above. If we consider five up to six number of fami ly size as a 

medium level , 71 .9 percent of students and 54 .7 percent of parents of girls' number of 

their families were seven and above. This implies a great majority of students came 

from large families . 

Table 25: Students' Response on the Relation between Family Size and HOLisehold Chore 

Girls Response in % Boys' Response in 

Item (N=263) (N=113) 

% 

SA A OA SO Total SA A OA SO Total 

In large family size, there 34.6 29.3 18.6 17 .5 100 38.1 31 18.5 12.4 100 

is a great need for girls' I 
I labor at home. I 

\ 
I 

~ 
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In Table 25 , it is ind icated that , 63.9 percent of girls and 69.1 percent of boys 

respectively agreed that high in large family creates a great need for girls ' labor at home. 

On the other hand, 36.1 percent and 30 .9 percent of girls' and boys' respectively 

reported that there is no relation between large family size and girls' working load. 

Nevertheless, based on the great majority of respondents , it can be deduced that in large 

family size there is a great need for girls' labor at home. 

4.2.3.5 . Girls Workloads and the Division of Labor at Home 

The gender division of labor that exists within homes leaves the bulk of domestic chores 

to girls' thereby was decreasing their chances of attending school as well as their 

academic performance . As it shown in Chart 5 and Chart 6 , even though both girls and 

boys engaged in different household activities , girls spent most of their time helping their 

family in domestic work as compared to boys. 

Chart 5: Number of days Girls Spent on Household Activities within a Week 

N=263 
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Il EverydJy 58.5 47 .3 20.9 39.9 23.2 17.8 34.6 

. 5·6 Doy 29.5 25 .2 15. 1 23.6 8.5 12 J9 

3·4 OilY!> 6.6 18.6 15 .9 19. 4 16 .7 15.1 15.4 

.1·2 Doy, 5.4 7.6 37.2 10.9 26 36 20.5 

"J Never a 1.3 10.9 6.2 25.6 19 .1 10 .5 

. Total 100 100 100 100 100 100 100 

According to Chart 5, out of 263 girl students who support the ir family in household 

activities, on the ave rage 34 .6 percent of them engage themselves every day on the 
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aforementioned house hold activities. 58.5, 47 .3 and 39.9 percent of girls engaged in 

cleaning the house, cooking meal and fetching water respectively everyday and these 

activities are the major ones among the household activities that girls engaged in every 

day. 29.5, 25.2 and 23.6 percent of girls in the same way engaged in cleaning the house, 

cooking meal and fetching water from five to six day. These rates 011 those works are 

also higher than the time spent in other household activities. The other 15.4 percent and 

20.5 percent of girls on the average engaged in different household chores from three to 

four days , and from one to two days respectively. 

These show that a great majority (69 percent) of girls engaged in the above household 

activities from three to seven days. However, 34 .6 percent of girls engaged in cleaning 

the house, cooking meal, collecting fire wood , fetching water, caring for sibling and 

washing clothes as their every day activity . 

Cha rt 6 : Number of days Boys Engaged on Household Activity within a W eek 

N=l13 
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II 1-2 Duys 35 .5 22 .4 16 .8 25 .2 17.7 13.1 21.8 
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In the case of boys out of 113 respondents , fetching water and collecting fire wood we re 

the everyday tasks for 35 .5 percent and 16.8 percent of boys respectively . These rates 
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as compared to the average rate of days (i.e. 14.2 percent) exceeds by 21 .3 percent and 

2.6 percent respectively . The rate of the rest four items i.e. cleaning the house, cooking 

meals , caring for siblings and washing clothes were thei r minor activities t accomplished 

every day (Chart, 6) . 

As it is shown in Chart 6, even though boys involvement in the aforementioned 

household activities are good indicators fo r the existence of division of labor in the family , 

on the average 21.8 percent of boys engage in household activities from one to two days 

within a week and 39 percent of boys were never involved in the mentioned household 

activities . 

As compared to the average rate of days engaged in house hold activities by girls in 

Chart 5 and by Boys in Chart 6 , 68.4 percent of girls and 39.2 percent of boys were 

work three days and above on the aforementioned household activities . This indicates a 

great number of girls are occupied in household chores throughout the week. 

Chart 7: Student Responses on the Extent of Time they spent on Household Activity within a 
Day 
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As it can be seen in Chart 7, out of 263 girls and 113 boys , 39 .9 percent of girls and 12.1 

percent of boys engaged in household chores more than four hours and 34.5 percent 

and 27 .1 percent of girls and boys respectively engaged in three to four hours. 

Regarding to the forth item 40.2 percent of girls and 7.4 percent of boys give their time 

for domestic work below one hour. This shows 74.4 percent of girls engaged for 

household task three and above hours where as 20.6 percent of boys engaged in 

household activities from one to two hours and 40 .2 percent of boys work below one 

hour. 

Chart 8: Parents Response on the Extent of Time that their Children Spent on 
Household Activities within a Day 
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As can be observed in Chart 8, 47 .6 percent and 33.3 percent of parents said that their 

daughters' engaged in household chores more than four hours and three up to four 

hours respectively. On the other hand, 19 and 23 .8 percent of parents respectively said 

that their sons' engaged in household activities equally with that of their daughters'. 

From students and parents of girls ' response it can be deduced that in the research area 

a great number of girls are engaged in diffe rent household activities (see Chart 6 and 7) 

and for more amount of time than boys. These activities are tasks of a great number of 

girls every day than that of boys, since a great number of gi rl s engaged in the 

aforementioned household activities more than four hours . 
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On the other hand, boys were more likely than girls to give enough time for their 

education and other related issues rather than engaging in household activities. 

Because, on the average 39 percent of boys were free from any types of activities that 

were mentioned in Chart 6. This unfair division of labor forced girls to spend more time 

on household chores and creates lack of reading time at home. Various researchers also 

argue that girls have spent most of their time in helping family with household work than 

boys do. Girls are mostly exposed to help their family's home activities. Due to this , they 

face shortage of time to study. This situation contributes to girls having poor academic 

participation and performance (Ager, 2002) 

The Impacts of Household Chores on Girls Education 

Table 26: Girls' Response on Household Activities and Its Effect on their Academic 
Performance 

Item 
Girls Student Respondent 

CN=263) 

Yes No 

N % N % 
Do you think that girl student engagement in 233 88.6 30 11.4 

household activities have negative effects on 
their academic performance? 

As it can be observed from Table 26, out of 263 girl students 88.6 percent of girls agreed 

that girls most of the their time spent in household activities have an effect on their 

academic performance. The rest 11.4 percent of respondents agreed that even though 

girls' most often engaged in household tasks , it doesn't have any impact on their 

academic performance. However based on a great majority 233 (88.6 percent) of girls ' 

respondents it can be deduced that household chores have negative effects on their 

academic performance . Regarding to its extents of impact Chart 9 gives the following 

responses. 
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Chart 9: Household Activities and its Impact on Girls Academic performance 
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As it can be seen in Chart 9, out of 233 girls ' respondent who agreed that house hold 

chores have negative impacts on girls' academic achievement, 48.8 percent and 24 

percent of girls agreed that house hold chores have very high and high extents of impact 

on girls academic achievement as a result of lack of study time at home. In the case of 

the second item 41 .2 percent of respondents said that when girls become tired wi th 

house hold chores , their interest to study at home became less and less , and this it have 

a negative impact on studying properly at home. 

Accord ing to 48.9 percent of girls ', during the teaching learning process the participation 

of girls were at lower level. Besides, 33 .1 percent of girls agreed that mostly very high 

and high extents of absenteeism encountered as a result of more time girls ' spellt on 

house hold chores. 

Regard ing to the last item, 43.3 percent and 27.9 percent of girls respectively agreed 

that girls' engagement in household activities have very high and high extents of impact 

their academic performance . A great majority of girls ' response indicated that With the 

exception of item four , house hold chores have very high and high extents of impacts on 
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the rest four items . On the other hand house hold chores greatly affect girls ' reading tirne 

at home, create lack of interest to study at home, contributed to gi rl s to feel as 

subordinate and they prefer to listen rather actively participa te in the classroom teaching 

learning activity. And , it also greatly affects their academic success and persistence. 

2.4 .2.6 Girls Reading Experience at Herne 

Girls spend more time for uif lerent house hold activ ities towards support lilei r lamily . 

These household chores negatively affects for 9i~' !s having enough readir,g time at home 

and also its have a negative impacts fm t!, eir academic perforfl1<Jnce. Teshome (2002) 

and Kane (2004) also suggested thilt in diffei'2nt part of the world girls e,lgaged in ilol,se 

hold activities is more than that of boys '. The amount of time giris spends on house hold 

"f,ores and other productive activities aftecting their success and persistence . il1 tillS 

topic in order to get available inlmmatiOrl rega rding to girls ' and their trained of using 

readillg time at home, different question ra iSEd for boys' and girls' student as well as for 

pa rents. 

Table 2'7: P<3rent Responses about Girl,,. I~eadilig E>:perience at Home 
,--,--------_. __ ._----_._-_._-----_ .. ----_._----.-_._._._----------, 
i I L£~,r erl~~-'3-E3:10'!..S~J.r.1...!:d~J =4-?.L-j 

I-Thnyour-~lom,;-gir I S I T,~;f" Te-5.s- re;2;;;g---+~N\-t- t; i+---i§~--!--- ;~--l 
i i time theln boys. . I' I I II i 
j ! '. I L_._L __ _ . _______ . ___________ ._. ______ .. ___ L_ .. __ _ L ____ L _____ ~ ____ .. _J 

The above Table 2) indicates 57.1 percent girls" pa rent strongly agreed on the fact that 

girls twve less re8ding tilTIe than that of boys . 31 percent of parents al50 agreed tllat giris 

11ave less read ing time as compared to boys reading time. Boy respondents also agreed 

on tfleir parents response i.e. out of 113 respondent 72 .. 6 percent of them agreed that 

most often boys lIsed more' time ior reading than gi rls in the house. The otiler 27 .4 

peicent of boys oid not a::cept the stateme;1 t Ihat was mentioned as 1:1e first ilen, In 

Table 25 below. 
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Table 28: Boys Responses about Girls' Reading Experience at Home 

Boys Respondent in % (N-113) 
Items SA A OA SO Total 

Most often boys' use · more time than girls' 40.7 31 .9 17.7 9.7 100 
for readin[ 
The reason for girls to have less read ing 
time than boys in the house is 
a Most of their time is taken by house 54.9 26.8 11 7.3 100 

hold activities. 
b Lack of interest to study at home 20.7 17.1 34 .2 28 100 
c Parents do not give value or 28 29 .3 19.5 23.2 100 

recognition to girls' education 
d Due to the absence of conducive 35.4 25.6 18.3 20.7 100 

studyin~ environment at home 
e Due to spending most of their time 20.7 25.6 29.3 24.4 100 

for vendin~ after school. 

As it is shown in Table 28, out of 82 (72.6) percent of boys strongly agreed on the fact 

that boys most often use more time than that of girls . 81.7 percent of boys agreed on the 

reason why girls have less reading time at home as most of their time is used for 

household activities. 61 percent of boys agreed on the fact that the absence of 

conducive learning environment at home is the main reason that contributed for girls 

having less reading time than boys. Lack of parental recognition for girls' education was 

also mentioned by 57.3 percent of boys as a reason for girls having less reading time 

than boys. The other 46.3 percent of boys agreed that most girls spend most of their 

school time for vending and this also leads to have less reading time at home. Lack of 

interest to study at home is also the fifth reason that 37.8% of boys supported . 
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Table 29: Girls' Response on using their Reading Time at Home 

Girls student Response in % (N-263) 

Item SA A DA SD 

Most often I used my reading N 73 135 33 22 

time properly % 27.8 51 .3 12.5 84 

As indicated the above Table 29 , out of 263 respondent 208 (79.1 percent) of girls 

most often used thei r reading time properly . The rest 55 (20.9 percent) of girls even 

though they have their own reading time but most often they couldn 't use their 

reading time properly . 

On the other hand, as it shown in Chart 10, due to spending most of their time for 

household activities and other domestic work, 35.5 percent of girl s used to study after 

they accomplished their house hold chores. The second great number of girls (i.e. 

304 percent) reported that most of the time they prefer to study at night, since most 

of the day time is taken by household chores. 

Chart 10: Girl s Response on Using Appropriate Time for Reading 
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As it is shown in Chart 10, 114 percent of girls do not have appropriate reading time at 

home and they are forced to read only when they get free time to study. 4.6 percent of 
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girls also read most of the time at weekends . The other 3.4 percent of girls do not have 

reading time at home. With the exception of the first two items, the other five items 

related with girls household chores since household chores have a negative impact on 

girls to get enough time to read in their house (See Chart, 9) . 

Because of this, a great number of girls prefer to read after they accomplished their 

house hold chores during the night time. The other three items even though less number 

of girls gives their response, it gives a good picture to what extent they became tired with 

household activities. This situation contributes to girls having low level of class room 

participation as well as poor academic performance. 

4.2.3.7. Parental Attitudes towards their Daughter Education 

Table 30: Girls Parents ' Response all their Preference to Send their Children to 

School 

Item Girls Parents Response in % (N-42) 
Son Daughter Both Total 

Whom do you think should be given priority to 31 26.2 42.8 100 
have education between your son and daughter? 

As it is shown in Table 30, 31 percent of girls parents gives priori ty to send their sons 

rather than their daughter. Some of the reasons why they prefer to send their sons is due 

to our cultural problem which is when girls reached at a certain age leve l most of girls ' 

parents are enforced by societal norm to give their daughter for marriage This situation 

can crea te a negative attitude for parents' mind to think educating their daughter as a 

loss. The other reason why they prefer to send their son to school is educated girls 

whether they are employed or not they became a member of another family. Whereas 

educated boys whether they employed or not, they serve their families. Besides, it is also 

believed that boys are naturally more intell igent than girls . 

On the other hand even though 42.8 percent of parents prefer to send their daughter and 

son to school at the same time, 26.2 percenl of parents prefer to send their daughter to 
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school. Some of the reason why they prefer to send their daughters to school is that 

where ever they live educated girls can support their family . The other reason is boys 

whether they are educated or not they can survive in one way or another. In the case of 

girls , if she is uneducated she may be exposed to early marriage, unwanted pregnancy, 

to HIV/AIDS and other transmitted diseases. One participant noted the reason for 

sending his daughter to school as follows 

« My daughter is too intelligent and she never missed to do her home worl< and 

study based on her schedule. Even though she support her mother in every day 

house hold task, she is always ready every day at midnight to read. Besides of 

this, she also checked her younger brother exercise baal<, and //0 giv~ gmd( 

respect for her and she respected him too. Until now she is a rank student and me 

and my family expect high score on this year's her grade eight national 

examination, and she will reach at higher level in her education . This is my wish . 

» 
Because of her, I prefer to send my daughter to school than my son Selam Ber 

(Walkite) 

This ind icates parents have both posi tive and negative attitudes towards sending their 

daughter to school. 
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6 

Tab le 31: Students and Girls ' Parents Response on the Attitude of Parents towards 
Girls Education 

Students Response in % (N-376) Girl Parents Response in %(N-42) 
Items 

SA A DA SO T SA A DA SO T 

Parents do not want to 16.8 17 28.7 37.5 100 4.8 11 .9 47.6 35.7 100 
educate their daughters 
Parents do not believe that 33.2 26.3 22. 1 18.4 100 16.7 28.6 35.7 19.1 100 
boys and girls are equal ly 
intelligent and can perform 
equally . 
Expectation of parents for 28.7 27.4 19.2 24.7 100 28.6 23.8 23.8 23.8 100 
their daughters are not as 
hi(jh as that of the ir sons 
Parents considered educating 25.3 27.4 27.9 19.4 100 19 26.2 16.7 38. 1 
girls' as a wastage as 
compared to their sons 
Parents believe that boys 29 ,5 26 ,3 23.7 20.5 100 14.3 35 .7 31 19 
have better access to the 
world of work than (jirls 
Parents do not have the 23.7 31 .1 18.1 27.1 100 19 33 .3 21.4 26.2 
knowledge of the benefits of 
educating their daughters. 

In Table 31, the six mentioned statements give some sort of information on parental 

attitudes on their daughters' education , In these two tables, with the exception of items 

two and lour, the responses for the rest four Items have the same idea even if the rate of 

their response was diffe rent. 

100 

100 

100 

For instance in the case of the first item, 66.2 percent, 83.3 percent and 654 percent of 

students, pa rents and teachers respectively agreed that parents want to educate their 

daughter, According to the great majority of respondents , parents have positive attitude 

to send their daughters to schools, And parents ' willingness to send their girls to schools 

highly contributes to girls attendance of upper primary school education. For item two, 

59,5 percent of students agreed that parents believed that boys and girls are not equally 

intelligent and ca nnot also perform equally . Whereas 54 .8 percent of parents agreed that 

parents believed that boys and girls are equally intelligent and can perform equally. This 

indicates students and parents ' of girls ' response are not similar, Teachers ' response for 

item two as it shown in Table 30 is Ihat 53.8 percent of teachers ' response is sim ilar to 
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students' response . It is also ind icated that on the average 52 .8 percent of students, 

parents and teachers agreed that parents have negative attitud e towards their 

daughters ' intelligence and their academic performance since they believed that boys 

and girls couldn't perform equa lly 

The reason is that most often girls are responsible for house hold tasks, whereas boys 

are only responsible for their academic matters . The other thing is girls' could n't get 

permission from their parents to attend tutorial program where as boys attended the 

program without any problem. This statement is agreed by 56.1 percent of students, 52.4 

percent paren ts and 63 .5 percent of teachers. 

Table 32: Teachers' Response on Parental Attitudes towards Girls' Education 

Teachers Response in % (N=52) 
SN Items SA A DA SD Total 

1 Parents do not want to 13.5 21.1 57 .7 7.7 100 
educate their dauqhters 

2 Parents do not believe that boys and girls are 9.6 44 .2 40.4 5.8 100 
equally intelliqent and can ~erform e9uall~ . 

- -~.-- - -'" 
3 Expectation of parents for their daughters are not as 11.6 51.9 26 .9 9.6 100 

high as that of their sons 
4 Parents considered educating girls' as a wastage as 9.6 36.6 32 .7 21 .1 100 

compared to their sons 
5 Parents believe that boys have better access to the 23 .1 38 .5 26.9 11 .5 100 

world of work than girls -- -.--- --- -
6 Parents do not have the knowledge of the benefits 15.4 44 .2 34 .6 5.3 100 

of educating thei r daughters. 

As it is shown in Table 31 and Table 32 above , 52.7 percent of students agreed that 

paren ts believed that educating girls is a wastage as compared to boys. On the other 

side, 54.8 percent of parents and 53.8 percent of teachers were on the opposite side of 

students' response . On the average , 52 .1 percent of students , parents and teachers 

agreed that parents did not cons id er educating girls as a wastage. This indicates that 

parents have positive attitude concerning girls education in relation to investment. 

With regard to item five 55 .8 percent of students, 50 percent of parents and 61 .6 percen t 

teachers agreed that most parents believed that the ir sons have a better access to the 

world of work than their daughters . In the case of item six, 54.8 , 52 .3 and 59 .6 percent 
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of students, parents and teachers respectively agreed that parents has low levels of 

knowledge on the benefits of educating girls. 

With the exception of items one and four, the three consecutive items clearly revea led 

that parents have negative atti tude on their daughters' education as compared to their 

attitudes towards their sons' education. And item six also indicated that parental 

knowledge towards the importance of girls' education is very low. 

Different studies indicated that the role of family is very essential in the case of girl 

students' in terms of moral and material supports (Sewent, 1995) . Similarly parental 

attitude and expectation are key factors in the overa ll progress of their chi ldren school 

performance as well as their latter life (Adamu, 2004) . Because , most parents treat their 

sons and daughters differently in regard their future roles, expecta tions and educations . 

Boys encouraged in ways that will enable them to achieve , compete and win , wh ile girls 

are discouraged to develop such traits (Genet 1998) . Such encouragement helps the 

boys to develop the sense of competitiveness in their educational endeavors. 

Regarding to parental extent of impact on girls academic performance in the research 

area teachers and student respondents gives their witness in Table 33 below 

Table 33: Parental Attitudes and its impact on Gi rl s' Academic Achievement 

Students and Teachers Response in % 
Student Response in % (N- 376) Teachers Response % (N-52) 

Item VH H M L Tot VH H M L 
al 

To what extent parental 40 .1 27.7 16.5 15.7 100 51 .9 23.1 7.7 17.3 
attitudes affect girls' academic 
achievement? 

Note. VH- Very High, H- High, M-Medlum, and L- Low 

As can be seen from Table 33, 40 .1 percent and 27.7 percent of students agreed that 

parental attitude that revels in Table 31, and Table 32 , have very high and high extents 

of impacts for girls having low academic achievement. In addition to th is, 51 .9 percent 

and 23.1 percent of teachers also agreed that parenta l attitudes have very high and high 
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extents of impacts for girls' academic achievement. 61 .9 percent of parents also 

supports both students and teachers idea. This implies parental attitudes negatively 

affects for girls' academic performance . 

4.2.4 School related factors 

4.2.4.1 School Facilities 

In order to make the teaching and learning activity more attractive, the school should be 

conducive to students, teachers as wel l as the school community. The school should 

available good sanitary facilities. These facilities include separate latrine for boys and 

girls , water, sporting field, equipment, school library, school pedagogical center, 

classroom furniture and the like. 

Regarding to these issues, the existing situations of the sample schools seems to be the 

following, that is , out of the six observed schools the availability of class rooms in four 

schools (i.e. Dakuna , Emdiber, Akamuja , Debub Shershera and Dubo Tito) second cycle 

primary schools were not satisfactory as compared to total number of student section 

ratio . As it can be seen in Table 32, the average student section ratio in the sample 

schools is 71 .2 and this shows there is a shortage of class rooms in each schools of the 

zone. 

Table 34: Student Section Ratio in the Sample Schools 

Number of Students 

Grade 5-8 No of Student Class room 

Woreda School Boys Girls Total Sections Ratio 
Akamuia 509 448 957 13 74 

Debub 
Meskan Shershera 426 368 794 11 72 

Emdiber 648 569 1217 20 61 
Cheha Dakuna 266 234 500 7 71 
Butajira Dubo Tito 511 473 984 13 76 

Wolkite Selam Ber 1121 1193 2314 31 75 

Total 3481 3285 6766 95 71 
Source : from each sample school record office 

73 

\ 

\ 



The provision of separate latrine for boys and girls was found to be inadequate in all of 

the schools investigated. For example , in Debub Shershera primary school, the old 

latrine that can be used for both sexes is currently damaged. Due to this problem , 

students obligated to use hidden place in the school compound during break time. The 

rest five sample schools toi let room we re not constructed sepa rately (in different place) 

for boys and girls. Because of this, students and teachers use toi lets at the place where 

the gate for boys and girls is different Besides of thi s, the existing latrine in each school 

is not adequate as compared to the whole number of first and second cycle students. 

In this regard, as it can be seen in Table 35 , in the sample schools ou t of 52 teacher 

respondents 28 .8 percent of teachers said that the availability of separate latrine in the 

school was up to the desired level. 26 .9 percent of teachers did not report that the 

availability of separate latrine in the school as satisfactory . The other 44 .2 percent of 

teachers said that separate latrine is not available . 

Table 35: Teachers Response on the Ava ilabil ity of Some School Facilities and Text Books in 
the Schools 

S Some of school facilities Teachers' Response in % (N-52) 
N Sufficient Not Not available Total 

sati sfactory 

1 Separate latrine for boys 28 .8 26.9 44 .2 100 
and girls 

-~- --. ._- -
2 School library or reading 57 .7 32 .7 9.6 100 

room 

3 Ava ilability of textbooks 53 .9 46 .1 0 100 

As can be observed in Table 33, 23.1 percent of teachers agreed that the availability of 

school li brary in their school was sufficient On the other side 32.7 percent of teachers 

agreed that it is not satisfactory. The rest 9.6% of teachers said that library or reading 

room in the school is not available. 

With the exception of one school , the rest five schools provide libra ry service for 

students. Besides, Debub Shershera , Emdiber and Selam Ber schools have separate 
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library for girls . However, the entire libraries were not we ll organized. Regarding to the 

availabi lity of text books, 5.8 percent of teachers said that the availability of text book for 

students were sufficient. On the other hand , 48.1 percent of teachers agreed that the 

avai lability of text books in the schools were not satisfactory. This indicates that there is 

lack of student text book in a sufficient amount in each school. 

Schools Facility and provision of text book and its Extent of Impact on Girls 
Academic Achievement 

Conducive school environment play a significant role on girls to attend the ir class 

properly. School facilities also have a positive effect to developed good conducive school 

environment. From th is pOints of view, the foll owing table shows, school facilities and its 

extents of impact on girls' academic achievement. 

Table 36: Students' and Teachers' Response on School Facil ity and Provision of Text Books 

, , 
Students' and Teachers' Response in % 

SN Items Student Response I N=376) Teachers' Response in (N=52) 

1 

2 

3 

4 

VH H M L T VH H M L T 
shortage of classrooms 19.5 18.1 28.4 34.1 100 23.1 28.8 21.2 26.9 100 

Lack of gender sensitive 36. 1 24.8 18.9 20.2 100 48.1 21.2 10.2 11.5 100 
facilities (separate latrine, 
drinking water, elc) 

The absence of school 24.4 17.9 24.2 33.5 100 34.6 28 .8 13.5 23 .1 100 
library 
Lack of texlbooks 26 25.4 21 .9 26.8 100 44 .2 19.2 30.8 5.8 100 

Note: VH-Very High, H-Hlgh, M-Medlum, L-Low and T-Total 

As it is shown in Table 36, out of 376 student respondents , 19.5 percent and 18.1 

percent of students agreed that large class size have very high and high extent of impact 

on gi rl s academic performance respectively . Similarly, 23 .1 percent and 28.8 percent of 

teachers agreed that large class size have very high and high extent of impact on girls 

academic achievement. On the other hand, 34.1 percent of students and 26.9 percent of 

teachers' agreed that inadequacy of classrooms have low level of impact on girls' 

academic performance. 
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For item two, 36.1 percent and 24 .8 percent of students said that Lack of gender 

sensi tive facilities like separate latrine , drinking water, and the like have very high and 

high extents of impact respectively on girls academic performance . 48.1 percent and 

21 .2 percent of teachers respectively also agreed that lack of geT)der sensitive facilities 

have very high and high negative effects respectively on girls' academic performance . 

Based on 60.9 percent students and 69 .3 percent teacher respondents, it ca n be 

concluded that lack of or the absence of gender sensitive facilities have negative impact 

on girls' academic performance . 

Regarding to item three , 42.3 percent of students and 63.4 percent of teachers agreed 

that inadequacy of school library have negative impact on girls ' academic performance 

On the other hand 33 .5 percent and 23 .1 percent of students and teachers respective ly 

said that inadequacy of school library has a negative effect on girls academic 

performance . As it shown from Chart 5 to Chart 8, most often girls engaged in different 

household activities for long hours per day. Due to this constraint, they mostly they 

couldn't get appropriate time to read at home. In this case, school library is an 

appropriate place for girls to read and to do their assignment. However, most of the 

schools ' libraries as well as girls ' libra ries were not well organized and not attractive to 

be used are with difficulty of having the appropriate amount of books. This situation 

affects girls to have low academic performance . 

4.2.4.2. Teacher Quality and Quantity 

Teachers' quality and quantity is, one of the variables associated with girls' academic 

achievement. Although the concept of quality teaching remains elusive , qualified 

teachers and their behavior in the classroom are at times considered convenient 

indicators of student academic achievement in general and girls academic achievement 

in particular 
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Table 37: Number of Teachers and their Level of Qualification in the Sampled School: 

Debub 
Akamuja Shershera Emdiber Dakuna Dubo Tito Selamber Total 

Level of 
Qualification M F T M F T M F T M F T M F T M F T M F 

TTl 0 6 6 0 3 9 0 0 0 6 5 11 1 2 3 2 1 3 9 17 

Diploma 10 5 15 16 5 23 21 11 32 7 2 9 13 3 16 22 15 37 89 41 

Degree 0 0 0 0 0 0 4 0 4 0 0 0 0 0 0 2 4 6 6 4 

Tolal5-8 10 11 21 16 8 32 25 11 36 13 7 20 14 5 19 26 20 46 104 62 
Note: M-Male, F- Female and T-Total 

According to the national standard, second cycle primary school teachers are required to 

have at least a diploma from teachers training colleges. However, when we see the 

sample schools teachers' educational background , out of 104 male and 62 female 

teachers only 85.6 percent and 66.1 percent of them respectively meet the minimum 

standard of Ministry of Education . , 5.8 percent of male and 6.4% of female teachers 

have educational qualification more that required by Ministry of Education standard . 

This indicates a great majority i.e. 140 (84 .3 percent) of teachers met the requ ired 

standards. On the other side , 26 (157 percent) of teachers were under qualified and out 

of this 17 (10.2 percent) of teachers were females . And 11 (6.6 percent) of under 

qualified teachers were from Dakuna School (Table , 37). 

Table 38: Teachers' Response on the Presence of Qualified Teachers in the Schools 

Teachers' Response in % (N=52) 
SN Items Sufficient Not Not Total 

satisfactory available 

1 Avai labi lity of qualified 92.3 7.7 0 100 
leacher 

2 Availabili ty of role model 75 25 0 100 
(female) teacher 
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According to 92 .3 percent of teachers respondent points of view, the availabi lity of 

qualified teachers in the upper prirnarj schools were sufficient. Whereas 7.7 percent of 

teachers said that the schools are facing lack of qual ified teachers . 

Girl Students and their Level of Class Room Participation 

Table 39 : Girls' Response on thei r Leve l of Class Room Partici pation 

[-.--------�te-~----·---------· · I :~';;"Pl~: i"~ % s~63I-,I-=T::-oC-taC-I· -- , 

IMI Most allen the parti cipation of girls;-is higher 1 4 ~9+ '198 i3Tis 43.7 1 100 

Ll::~ha t o~ boys In your classroom. -L I l \ ._._L ___ i 

As it can be seen in Table 39. 75.3 perc.ent of girls agreed ihat most often the 

participation of girls IS lower than that of boys . The rest 24.7 percent of girl responcients 

said that mostly , the po rti ci~atlon of gir ls I::; higher than tha t of boys. great majori ty of gi , l 

respondent witnesse~J tha t during ihe teaGhinr:; learning process the Icarticipation of girls' 

is lower than that of boys. 1"I1i5 is also supported by teacl1er respondents 

Ta bl e 40: ;cachers' r<esponse on Girls Classroom F'articipalion and lheir Level of 

Performance 

! SNl~:~~------------·---·---.. ------·----~~~I:r~~.spo;~~-I n.r ~~~)J 

j,,·_·1 ! 0 yO"' ,I,,, to who, ·,,'ec' g'''' ,",,,,,pi'* ·t;~fi h,11·"s iiOO··\ 
i 1 in the teaching learning process') I I . i I 
iT-rln your class lheacadern,c-perforrn-ance O(-13~8-tii i':JT3'\'4if2 "i"-100- - 1 
I ! girls' is, I I 1 I I i ~ __ ._..l._. ____________ .. ___ .. ________ I. __ ~ __ .L _____ L ____ . __ . __ ~ 

lIS it is shown in Table 40, 55 '3 percent of teachers said ti")" t the classrCOn1 par ti cipation 

of girls dUrHl£J the teaching learning prccess is at lowe,' level According to teacher 

respondents, some of ti1e reasons for girls ' lOW 18vel of ciassrc,om participations a,e: 
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r Usually , girls are shy and most often they were reserved to ask any question and 

unwilling to answer the raised question . 
:,. Teachers most of the time assigned boys as group leaders and allow girls to 

involve in each group for the sake of participation . 
., Girls in most classes assume a subordinate status , which does not empower them 

to take control of their learning 
, Teachers couldn't encouraged them to ask questions 
:r After school time they don't have time to discusse about their subject with their 

class mate. Since most of their out of school time is spent on house hold 
responsibili ty 

:,. Most of the time girls were tired with house hold chores, because of this they 

came to school without doing their home work and without reading. 

;;.. Negative parental influence and lake of parental support. 
:,. Due to lake of conducive learning environment at home. 

As it can be observed in Table 40 above, 11 .5 percent of teachers agreed that in the ir 
class the academic performance of girls' were higher than that of boys. This indicates 
that a small number of girls are at a competent level. However 46.2 percent of teachers 
responded that girl students most often performed lower than that of boys. 

Table 41: Students' Response on Teachers Teaching Performance 

Girls Student Response in % Boys Student Response in % 

Item (N=263) (N= 11 3) 

VH H M L T VH H M L 

In your class, the extent of 21 .3 28.5 26.6 23.6 100 24.8 34.5 23.9 16.8 

teachers knowledge to teach their 

subject effectively is; 

In your class, the extent of 18.6 13.3 29 .7 38.4 100 23 16.8 32.8 27.4 

teachers' ability to use group 

work and other participatory I methods of teaching Is , I -

Note: VH- Very High , H- High , M-medium, L-Low and T- total 

Accord ing to the interviewed school principals response , in 2002 E.C first semester 

resul t girls achieved lower than that of boys. The main reason that was mentioned by 
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school principals are : most often girls engaged in house hold chores because of th is 

absenteeism and lateness are their reflective behavior and these might affect the ir 

academic achievement; parental attitude towards their daughters' education is very low 

which is reflected in not encouraging them to study and provide permission to attend a 

tutorial class. None of the school principals can give school related factors as reasons for 

girls' low academic performance 

Out of 263 girl and 113 boy students 21 .3 and 24.8 percent of boys and girls respective ly 

said that the extent of teachers knowledge to teach their subject effectively is have very 

high. Besides, 28.5 percent of girls and 34.5 percent of boys agreed that most of their 

teachers have good knowledge to teach their subject effectively. On the other hand 25 .2 

percent and 20 .2 percent of students agreed that the level of academic and professional 

knowledge of teachers to teach their subjects is at medium and at lower level 

respectively. Regarding to item two, on the ave rage 35.9 percent of students said that 

the extents of their teachers ' use of group work and other participatory methods of 

teaching is very high and high. The other 32 .9 per cent of students agreed that teachers 

use different student center methods of teaching in their classroom insufficiently. 

This ind icates that even though 84.3 percent of upper primary school teachers acquired 

the minimum standard of Ministry of Educa tion (see Table , 37) the level of their 

academic and professional knowledge to teach their subject is not up to the desi red 

level. However, more than half of student response ind icated that most teachers have 

the requ ired knowledge to teach their subject effectively (Table , 40) . Regarding to item 

two, students response shows that teachers' pedagogical skill towa rds implementing 

student center methods of teaching is not satisfactory 
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4.2.4.3. The Availability of Role Model Female Teachers 

Chart 11: Teachers and their Subject to Teach in the Sample Schools 
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As it can be observed from Cilart 11 . out of 104 male teachers 26 .9 percent. 21 .2 

percent. 17.3 percent and 15.4 percent of them were teachers of Natural science, 

language, social study and mathematics respectively. Whereas among 62 female 

teachers 51 .6 percent, 19.4 percent, 12.9 and 11 .3 percent of them were respectively 

teachers of language, natural science, mathematics and social study . This ind icates that 

like male teachers fe male teachers are also aSSigned to teaches every subject. In 

addition to this , they also came to graduate in different subjects including natural science 

and mathematics . However, more than ha lf female teachers' fiel ds of study is language. 

This shows that the avai lability of female role model teachers is improving. But this 

doesn't mean that female teachers exist in sufficient number in each school. As it is 

shown in Table 36 , out of 52 teacher respondents, 34.6 percent of teachers said that 

there is lack of role model fe male teachers in each school. However, 40.4 percent and 

25 percent of teachers respecti vely agreed tha t the 3vai lability of female role model 
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teachers were at the medium level. This indicates tha t like secondary and tertiary level 

teaching in the upper primary leve l also a males dominated profession 

Table 42: The Effects of Female Teachers on Girls Academic Performance. 

Students' and Teachers' Response in % 
Items 

Students' Response (N=376) Teachers' Response (N=52) 
SA A OA SO T SA A OA SO T 

Lack or the absence of qualified 35 .5 24.7 22 .7 17.1 100 36.5 21.2 23.1 19.2 100 
female teachers in the upper 
primary schools affects girls' 
academic achievement. 

As it can be seen in Ta ble 42, 60 .2 and 57 .7 percent of students and tea chers 

respectively agreed that the nonexistence of fema le role model teachers ill the upper 

primary schools negatively affects girls' academic performance . The other 39. 8 percent 

of students and 42.3 percent of teachers said that the nonexistence of female role mode l 

teachers in the upper primary schools doesn't affect girls' academic performance On the 

average, more than half of the respondents indicated that the presences of female role 

model teachers have a positive effect on girls ' academic achievement. 

Table 43 : Teachers response on the Role of Female Teachers in the School 

Teachers' Responsein % 

Item ~=52) 
Yes No Total 
. _-_._- f-::-_ • 

Do female teachers play significant roles, 94.2 5.8 100 

towards improving girls' academic 

ach ievement in the school? 

---- - ---.--- ---_ .. _. --- -------_. 

As indicated in Table 43, majority of the respondents agreed that the absence of or lack 

of role model female teacher in the second cycle primary level have a negative impact on 

girls academic achievement. Even if the rate of female teachers in the upper primary 

schools is lower than by 25.4 percent (see Chart, 11) , 94 .2 percent of teachers' 

respondents agreed that, fema le teachers who have taught in the sample schools played 
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a significant role towards improving girls' academic achievement. Some of their major 

activities that were mentioned by teachers and the interviewed school principals were as 

follows: 

, Female teachers' arranged a tutorial program in different times . They gave 

counseling services to students so that they will attend their class properly and to 

actively participate in the teaching learning process as well as they arranged girls 

reading room . 

, Female teachers' conducted question and answer program for girl students only. 

>- Through girls club, female teachers also arranged drama and other 'related 

program for girls . Some of the issues addressed through the club were : 
f 

• The effects of early marriage on girls education 

• The difference between educated girl and uneducated girl 

• Abduction and its effect 

:;.. They invited role model women teachers, agricultural expert, hea lth officers and 

other professional as a model in order to developed self confidence on girls' 

, Female teachers ' discussed from girl teachers as well as their parent on their 

academic issue and other related problems. 

:;.. They arrange a tutorial program schedule and send to girls' parents to aware 

them about the program. 

, They arranged "girls' for girls '" supporting mechanisms through girls' club . 

, They support materially and financia lly for those who have problems on fulfilling 

their text book, note book, pen, pencil and other related issues. 

,. They conduct an awareness creation program for students' teachers and parents 

about gender issues. 

, They arrange an incentive program for those girls' who have got high academic 

performance i.e. the top three and the top ten girl students. 

According to students, teachers and school principals response , it can be concluded that 

lack or the absence of female role model teachers have a negative impact on girls 

academic achievement. On the other hand , the presence of role model female teachers 

plays a significant role towards improving girls ' academic achievement. 

83 



S 
N 

1 

2 

Studies have shown a positive impact of women teachers on girls' (and boys') 

academic achievement i.e . a fema le role model can support and encourage gi rl s to 

successful ly complete their studies and may be even encourage them to' continue 

studying to become teachers themselves (Jack ie , 2008) 

4.2.4.4. Teachers Attitudes and Expectations 

Table 44: Students and Teachers Response on Teacher Attitude and Expectation about 
Girls' Class Room Participation and the ir Academic Performance 

Students Response in % Teachers Response in % 
Items (N=376) (N=52) 

SA A OA SO T SA A OA SO i T 

Teachers spent more time 1 18.1 128.2 37. 3 100 3.8 5.8 51.9 38.5 100 
talking to boys and allow them 
to respond more than girls in 

I 

classrooms ; 
r-,-60 --Majority of teachers prefer to 15.4 18.7 21.8 44 .1 100 0 7.7 50 42 .3 

3 
~,!ch bo~s , _._- - - --_._-
Both male and female 35 .2 24 .9

1

20.3 19.6 100 5.8 26.9 34.6 32 .7 100 

4 

5 

-6' 

teachers have a negative 
attitude towards girls' ability 
Most often teachers tend to 30 .3 36.9 20. 1 12.7 100 7.7 30.8 38 .5 23 100 
ask more difficult questions for I boys than girls 

~-Male teachers express their 14 .1 13.6 27.4 44 .9 100 0 7.7 34 .6 57 .71 100 
emotion with unpleasant words 

I both in class and out of the 
class 
Female teachers express their 11.2 10.4 30.2 48.2 100 0 3.8 34 .6 61 .6 100 
emotion with unpleasant words 
both in class and out of the 
class J .. _---- - _. ---_.-

For item one as it is shown on Table 44 , teachers spent more time talking to boys and 

allow them to respond more than girls in classrooms. This statement is one of the 

characteristics of teachers' during the teaching learni ng process. In the case of Guraghe 

zone 65.5 percent of students and 90 A percent of teachers do not agree on this 

statement. This implies that teachers do not spend more time talking to boys and do not 

give more time to boys than girls to respond. 65.9 percent and 92 .3 percent of student s 
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and teachers respectively agreed that majority of the teachers do not prefer to teach 

boys. Whereas 34.1 percent of students and 7.7 percent of teachers agreed that to a 

certain extent teachers prefer to teach boys than girls . 

In the case of item three, 60.1 percent of students agreed that both male and female 

teachers have a negative attitude towards girls ' ability and 32.7 percents of teachers also 

responded similarly . This implies that even though more than half of the students agreed 

on the statement, a great number of teacher's response is on the contrary to the 

students. However, when we see students response separately , 57.4 percents of girls 

and 62 .8 percents of boys reported that teachers have a negative attitude towards girls 

ability. As a result, teachers tend to ask more difficult question for boys than girls . 

Regarding to item four, a great number of boys and girls i.e . 65 .2 percent and 69 .2 

percent of girls and boys as well as 38.5 percent of teachers witnessed that during the 

teaching learning process teachers most often tend to ask more difficult question for 

boys . On the average 57 .6 percent of respondents agreed that most teachers do not ask 

more difficult question for girls since teachers do not expects girls to give appropriate 

response for difficult questions like that of boys. Due to this, they tend to ask more 

difficult question for boys (Table 44) 

Out of 376 students and 52 teachers as it shown in Table 44 above, 72.3 percent and 

92.3 percent of students and teacher respectively said that male teachers do not express 

their emotion with unpleasant words both in classroom and out of the class . In the case 

of female teacher 78.2 percent of students and 96.2 percent of teachers agreed that they 

do not express their emotion either in the class or out of the class . This indicate that 

even though a small number of male and female teachers express their emotion with 

unpleasant words , according to a great majority of respondents teachers attitude towards 

item five and six were not a serious issue that greatly affect girls academic achievement. 
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In general from the above six mentioned teachers' attitude and expectation , item one 

and item two to some extent reflected behavior and the last two items were not a big 

deal as compared to the other four items. Whereas item four is a cri ti ca l problem, since a 

great number of teacher either knowingly or unknowingly tend to ask more di fficu lt 

question for boys. The other problem is that most teachers' think negatively towards girls' 

ability . With the exception of the two, the rest four items a great majority of teachers have 

a positive attitude towards girls' student. 

Table 45: Teachers Response on their level of Understanding about Gender Issue 

SN Items Teacher respondent In % (N-52) 

Yes No Total 

1 Do you get any in service training or 46 .2 57.8 100 

seminar on gender issues In 

education? 

2 To what level do you rate your Sufficient Not satisfactory 

capacity to understand gender issues 90A 9.6 100 

in education? 

Out of 52 teacher respondents 57 .8 percents of them couldn't get any in-service train ing 

on gender related issues and the other 46.2 percent of teachers have got in-service 

training in relation to gender issues. This shows a great number of teachers in the 

sample schools didn 't get any opportunity to participate on a seminar or in-service 

training in gender related topics or problems. However as it can be seen in the above 

table 57.7 percents of teachers agreed that their capacity to understand gender issue in 

education is efficient. The other 32 .7 percents of teachers said that their level of 

knowledge to understand gender issue in education is at medium level. 

Even though the above table that is Table 45 indicates that teachers have good 

knowledge on gender issues in education , during the teaching learn ing process most 
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teachers tends to ask boys more difficult question. And they also have negative attitude 

towards gi rl s' ability 

4.2.5. Family and Schools Related Barriers 

Table 46: Students Response on Family Related Factors 

SN Student Response in % 

Items Girls' Response Boys' Response Total (N- 376) 
(N=263) (N=11 3) 

Family Related Factors f % Ranke f % Ranke f % Ranke 

1 House hold demand of 
124 47.1 1 54 47.8 1 178 47.3 girls labor 

2 Lack of time to study at 
87 31 .5 3 49 43.4 4 136 36.2 home 

3 Lack of interest to study at 
61 232 7 38 33.6 6 99 26.3 I home 

4 Parents low levels of 
88 33.5 2 52 46 2 140 37 .2 

education 
5 low levels of parental 

atti tudes and expectation 85 
for girls' education 

32.3 4 45 39.8 5 130 34 .6 

6 Low levels of Parental 
support to their daughters' 84 30A 5 51 45.1 3 135 35 .9 
education 

7 Parents economic problem 
65 23.6 6 20 17.6 7 85 22 .6 

As it can be seen in Table 46, among the seven mentioned fami ly related factors that 

affects girls' academic achievement most of students time is spent on house hold chores 

(178) . parenta l low level of education (140). lack of time to study at home (136) and the 

forth one is low level of parental support to their daughter educa tion (135) affect girls 

academic performance. 

Most of girls came from poor fam ily because of this they spend most of their time on pity 

trade activity and after return to thei r home they also engaged in house hold chores. 

Because of this and other related factors parents were not interested to send their 

daughter for attending tutorial program. Even for regular classroom time most of them 

came to school lately and sometimes couldn 't attend the all day classes. girls themselves 
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were not also interested to attend tutorial class . And parents do not support their 

daughters as compared to their sons. 

Table 47: Student response on School Related Factors 

Student Response in % 
Items Girls' Response Boys' Response Total (N= 376) 

SN 'N=263) . (N=113) 

School Related 
f % Ranko/ f % Rank! f % Rani Factors 

1 Lack of qualified 
88 36.5 4 38 33.6 4 126 33.5 4 

teachers 
2 Lack of role model 

(female ) teacher 96 33.5 3 44 38.9 1 140 37.2 2 
_. __ . 

3 Low level of school 
98 37.3 2 40 35.4 2 138 36.7 3 facility 

4 Distance from home 
to school 50 19 5 30 26.5 5 80 21 .3 5 

5 Lack of teachers' 
interest to support 
girls to conduct 102 38.8 1 40 35 .4 2 142 37.8 1 
tutorial and others 
supportinq proqram 

Among the above mentioned school related factors that affects girls' academic 

achievement, 37 .8 percent of students agreed that lack of teachers interest to cond uct 

tutorial and other supporting program fo r students; and lack of role model female 

teachers (37.2 percent) were the main factors . 36.7 percent of students also said that 

low level of school facility contributed a lot for girls to achieve low academic 

performance . The forth one is lack of qualified teachers in the schools . 

Furthermore, from the interview made wi th school principals , and teachers regarding 

school related problem repeated ly said that girl students couldn't get any support from 

their peers groups , their teachers as well as from their parents . Teacllers were not 

interested to give any support for girls towards improving their academic performance 

While girls give great attentions for their house hold responsibility even if they knew its 

effects for their academic achievement. 
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The other thing is that separate latrine and water is a critica l problem that almost all 

teachers and school principals mentioned repeatedly. During the teaching learning 

process teachers most often tend to ask any question for boys than girls and they also 

assigned mostly boys as a team leader as well as class monitor and as a result girls 

assumed themselves as subordinate group and most often they prefer to attend the 

class passively. Lack of role model female teachers is also one of the problems. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1. Summary and Conclusion 

The study was intended to investigate family and school related factors affecting girls' 

academic achievement in Graghe zone second cycle primary schools. In order to 

achieve this main objective the following basic questions were fo rmulated 

Regard ing to family related factors the following research questions were raised . 

)..- Does parental education affect girls' academic achievement? 

-, Is there a significant academic achievement difference between girls ' who have 

educated (li terate) parents and girls ' who have uneducated (ill iterate) parents? 

)..- To what extent do household chores affect girls academic achievement? 

)..- Does pa rental occupation affect girls' academic achievement? 

)..- Is there a significant difference between the academic achievement of girls 

whose parents have high level of income and girls whose parents have low level 

of income? 

)..- Does parental attitude affect girls' academic achievement? 

In the case of school related factors the following basic questions were also written . 

)..- To what extent do school faci lities affect girls' academic achievement? 

)..- Does teachers quality and quantity affects girls ' academic achievement? 

)..- To what extent does the presence of female teachers affect girls ' academic 

achievement? 

:, Does teachers ' attitude affect girls ' academic achievement? 

In order to achieve the aforementioned major objectives as well as the ra ised research 

questions the study employed mixed methods design with quantitative and quali tative 

approaches. In general , 499 respondents were selected by using cluster, stratified , 

random and availabi lity sampling techniques . Students , teachers , school principals, 

parents of girls' and education expe rts were used as a source of information. And 244 
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grade eight girls' student first semester exam result and other secondary source of data 

were also used as a source of information. 

In addition to these In order to get appropriate data from the research area the study put 

into practiced structured interview, questionnaires having both open and closed ended 

items, observation and teacher made ach ievement test results . The collected data was 

analyzed by using percentage, correlation and independent sample T -test. However, 

percentage was predominantly employed in the study. And the results of the data were 

presented using tables and charts. Based on this analytical procedure the foll owing 

results were obtained . 

., Zonal aggregated data shows that in the upper primary schools a great number of 

students were drooping out from each grade level. From 1998 to 2001 the 

average dropout rate of boys is higher than that of girls and number of boys 

drooping out from each grade level became less and less from year to year. 

Whereas the number of dropping out girls became increasing from year to year 

,. In 2001 academic year 9.5 percents of students were drooping out from grade 

eight. More than half of zonal , woreda and administrative towns' students dropout 

rate was higher than the zonal average . In this grade level more boys also 

dropping out than girls with the exception of one woreda i.e. Abeshege woreda . 

., The repetition rate of girls in the upper primary level , from 1998 to 2001 was 

higher than that of boys. A great number of students repeated in grade seven 

and eight as compared to the other two grades. In grade eight on the average 

48 .9 percents of girls repeated in the four consecutive years . In 2001 E.C grade 

eight national examination, on the average of 35 .5 percent girls were repeaters . 

In the western part of Guraghe zone the rate was higher than that of the eastern 

parts. Even though the number of girl repeaters became less and less from year 

to year, still repetiti on is a very seriolls problem of the zone. 

r As the finding of the study indicated that parental education in general and 

maternal education in particular affects girls' academic achievement. Even 

though paternal level of education exceed by 16.6 percent than that of the rate of 

educated mothers , more than hal f of students ' pa rents were uneducated. 
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different form of work within a day and the extents of time were also very high. This 

situation negatively affects girls academic performance in the upper primary 

school. 

,. More than half of the parents send their daughter to school without illlY 

confrontation. And most of them consider educating their daughter as an 

investments. In this regard , parents have a positive attitude towa rds their 

daughters' education. Out of this , the other three items i.e. parents do not believe 

that boys and girls are equally intelligent, parents do no expected high academic 

performance from their daughter like their sons' result and they believed that their 

sons can get different job opp~rtunity than that of their daughters'. This indicates 

they have a negative attitudo/0wards their daughter education because most of 

them have poor knowledge about the importanace of girls' education. And this 

negatively affects girls academic achievement 

>- Most of second cycle primary schools do not have separate latrine , there is no 

water in the school compound with the exception of Emdiber school. All schools 

library were not well organized. 

,. In the upper primary school a great majority of teachers (78.3) percent were 

quali fied from teachers training college in different fields of study. This implies that 

most of upper primary schools teachers meet the required minimum standard of 

the Ministry of Education . Like any other parts of the country, in this level Ihe 

number of female qualified teacher is lower than that of male teachers and a great 

number of female teachers (51.6) percent teach language. This ind icates that 

even though the zone tried to minimize the shortage of qualified teachers in this 

level , still teaching in the zone is a male dominated profession and with the 

exception of language the number of female role model teachers was very low. 

,. Female teachersarranged a tutorial program for girls in their schools, they give 

guidance and counseling service for girl students in order to attend their cla ss 

properly and also to actively participate in the teaching learning process , they 

arrangereading room for girls only and they invited role model women teachers, 

agricultural experts, health officers and other professionals as a model in order 

to developed self confidence of girls. This indicates female role model teachers 
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are playing a significant role towards improving girls' academic performance . lack 

of female role model teachers' negatively affects girls academic achievement. 

'Y More than half (55.6) percent of students argued that teachers have good 

knowledge about what they teach and most of them also have a positive attitude 

towards girls student regarding four items that mentioned so far. On the other 

hand, most of male and female teachers have a negative attitude towards girls' 

ability , since most often they tend to ask more difficult question for boys than girls. 

This negative attitude leads to think girls as a subordinate in the class and girls ' 

mostly passive enough to participate in the teaching learning process. This 

indicates the negative attitudes of teachers ' have a great impact for girls to perform 

low academic performance . 

5.2. Recommendations 

In order to improve girls' academic performance in the upper primary schools, the 

following recommendations were made based on the findings of the study . 

., The finding of this study indicated that parental education in general and maternal 

education in particular affects girls' academic achievement. Besides to this , 

parental occupation , large family sizes , parental attitudes as well as girls ' house 

hold chores negatively affects girls' academic achievement. In line with this, the 

following recommendations were set 

• Governmental and nongovernmental organization should work together to 

disseminate knowledge of importance of girls education and other gender 

related issues among the local communities . 

., In order to minimize the number of uneducated parents , government and NGOs 

should give a great emphasis for non-formal education (community based skill 

training and functional adult literacy program) . 

,. Teachers should conduct action resea rch based on family related factors and they 

should also visit girl students and their families at home to talk about their 

daughter scholastic achievement, the importance of tutorial programs and other 

related issues 
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y This study indicated that, school facilities were poor in the study area and this 

situation negatively affected girls' scholastic achievement. In order to alleviate this 

problem and to enhance girls academic achievement, conducive school 

environment playa significant role . The study therefore recommended that: every 

school should have separate latrine , drink water, furniture, organized library as 

well as separate library for girls and other school facilities . In this regard local 

community , zonal NGOs and donors should participate significa ntly. And each 

school should develop its own project in relation to thei r school problems and 

should send the project to different private , governmental and nongovernmental 

organization. 

y The study indicated that lack of role model female teachers negatively affects 

girls' academic achievement. The study is therefore recommended that before 

selecting the candidate for pre service training in teach er tra ining collage, zone 

education department and woreda education offices should encouraged girls to 

choice natural science and mathematics as their major area of study . Plus, those 

unqua lified female teachers should be encouraged and should have given a 

chance to upgrade their profession through summer or regular programs. 

y To solve lack of qualified teachers in general and female teachers in particular, 

woreda education offices should get appropriate budget to employ new teachers , 

especially female teachers . 

:.- Provision of in service training for teachers in re lation with girls' education may 

contribute its part to solve the problem of girl students less academic 

performance . 

.,. In order to improve girls classroom participation as well as their academic 

performance , the study is therefore recommended that teachers should ask any 

question for both sexes without discrimination, During group work teachers should 

assigned girls as a chairperson and in the case of individual work teachers should 

also encourage girls to present their assignment in front of ttle class mate , since 

th is approach help to promote their self confidence and also leader ship ability. 

95 



" Female and other teachers should invite female role models either from the loca l 

area or out of the local area. This approach helps to exchange some sorts of idea 

that helps for girls as assertiveness towards improving their academic 

performance. 

).. Every school should arrange award programs at the end of the semester as well 

as at the end of the year for the top students in general and outstanding girls in 

particular. Woreda and zone education department should also arrange such 

award ceremony program at the end of the year wi th the collaboration of NGOs 

and women and child affair department since this approach helps to motivate 

girls to increase their academic performance. 

.' , 
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APPENDIX ONE 
ADDIS ABABA UNIVERSITY 

INSTITUTE OF EDUCATIONAL RESEARCH 
Questionnaire for Girl Students 
The purpose of this questionnaire is to co ll ect appropriate information on " factors affecting gi rl s' 

academic achievement in Guraghe zone second cycle primary school. Your school particularly second 

cycle (grade 5- 8) is one of the se lected leve l for data collection purpose. Even though the study focused 

on second cycle primary school, this instrument developed for on ly]" and 8th grade girls' student, and 

you are among those chosen t o participate in the study. Thus you are kindly requested to be considerate 

in answering the questions. Your cooperation in answering the questionnaire is high ly appreciated. 

Thank you in advance for your cooperation. 

Note 

a) Do not write you r name on the questionnaire; 
b) Any information obtained from you will be used for this research purpose only, 
c) Please read each item careful ly and patiently, and give the answer of each questions based 

on your knowledge; 
d) Please, give appropriate answer to the following question by writing in space provided 

according to the instruction; 

e) Please do not leave any question unanswered. 

1. General Background (Fill in the spaces provided and/or tick one of the given alternatives) 

1.1 Name of Your school ______ Woreda/Town _____ _ 

1.2 Grade level _______ _ 

1.3 Age _______ _ 

1.4 Religion 
b) Muslim c) Protestant a) Orthodocs 

d) Catholic e) If other _____ _ 

1.5 Parental educational background (tick" ./ » mark one of the given alternatives) 

SN Paternal /Fa ther Maternal/Mother 

1 o Illiterate o Illiterate 

2 o Read and Wri te o Read and Write 

3 o Elementary level o Elementary level 

4 o Secondary level o Secondary level 

S o More than . Secondary o M ore than Secondary 

\ 

\ 

\ 

\ 



1.6 Number of family in your house __ _ 
a) Number of brothers ___ _ 
b) Number of sisters _____ _ 
c) Other family member 

., Number of boys/men _____ _ 

., Number of girls/women ____ _ 
1.7 Parental occupation (tick" ./ » mark one of the given alternati ves) 

Paternal/Father's Maternal/Mother' s 
SN occupa ti on occupation 

1 o Farming o Farming 

2 o Trade o Trade 

3 o Civil se rvant o Civil servan t 

4 o Private employee o Private employee 

5 o Not employed o House wife 

6 o Other o Other 

1.8 Your parent monthly income on the average 
a) Very high (More than 1000 Birr) 

b) High (750-1000 Birr) 

c) Medium (500-750 Birr) 

dl Low (Below 500 Birrl 

2. Most often I got any kinds of support from my parent that helps for my academic performance. 

a) Strongly agree b) Agree c) disagree d) Strongly disagree 

3. If you get any support from your parent, from whom you get support most often? 

a) from my Mother's b) from my Fa ther's cl From my mother and my fath e 

4. To what extent the following kinds of support that you get from your parents' Please (tick " ./» 

mark one of the given alternatives) 

Extents of Support 

SN Types of Support Very high High Medium Low 

a Provide a supportive learning material 

in the home 

b They arrange enough time to study at 
home 

c Th ey arrange appropriate reading 
schedule 

d They encouraged me to do my school 
homework and study 

e They minimize and to share and / to 
give for others my house ch ores 



5. When you observe your loca l area and your school practical si tuation, to what extent parental 

education affects for girls academic achievement? 

a) Very high b) High c) Medium d) Low 

6. To what extent maternal education affects for girls academic achievement' 

a) Very high b) High c) Medium d) Low 

7. When you observe you r local area and your school practical situation, to what extent parental 

occupation affects for girls academic achievement? 

b) Very high b) High c) Medium d) Low 

• 8. In large family size, there is a grea t need for girl s' labour at home. What do you 

think about this statement 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

9. Most often, I support my family in any type of house hold activities. 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

10. Most often, my brother supports my family in any typ e of house hold activities. 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

~ 11. If you r answer in the above question number 8 « agree and strongly agree», how often you are 
engaged in the following house hold activities? Please (tick « ./ » mark one of the given alternatives) 

Number of days of a week engaged for house hold chores 

SN Seven days Five to Six Three to Four One to Two 
House hold activities days days days 

1 Cleaning th e house 

2 Cooking meals 

3 Collecting fire wood 

-- - - -" 

4 Fetching water 

I 
S Caring for siblings 

6 Washing clothes 

12. How many hours do you spend per day when you helping your family In house hold activity' 

a) Less than 1 hour b) 1-2 hours c) 2-3 hour d) More than 4 hours 

13. In my house, most often I used my reading time properly. 

a) Strongly agree b) Agree c) Disagree d) Strongly di sagree 



14. Which t ime mostly used for reading> 

a) After I return to my house 

b) Before I go to school 

c) After accomplishing my house hold chores 

d) At night 

e) At weekend 

f) When I get free time in the school 

g) I don't have any specific time 

h) I don't have reading time. 
i) If other ____________________ _ 

15. Do you th ink that gir l student engagement in househo ld activit ies have negative 

effects on their academ ic performance? a)Yes b) No 

16. If your answer for the above question is "Yes", to what extent its affect their academic 

performance? Please (tick « ./ » mark one of the given alternatives) 

SN Consequences of house hold activities Extents of impact 

Very high High Medium 

1 L~\0lf time to study at home --
2 L~of interest to study at home 

3 Less class room participation 

4 Frequent absenteeism 

5 Achieving less academic performance 

Low 

-

I 
17. Pa rents most often were not interesting to send their daughter for attending a tutorial 

class . What do you think about this statement? 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

18. The fo llowing statements are expressing parents' attitude that affect girls' academic achievement. 
Based on your environm ent observation, indicate your opinion on the extent to which these 

att itudes playa role by making (( ./ I) mark co rresponding to the following statcrncnts , " 
" 

Attitud es of Parents t oward s Educa ting Strongly Agree Disag ree Strongly 
SN the ir Daughter agree disagree 

1 Parents do not want to 
educate their daughters 

2 Paren ts do not believe that boys and girls 
are equally intelligent and can perform 

~ 
equally. 

Expectation of parents for their daughters 
are not as high as that of th eir sons ~ 
Parents conside red educating girls' as a 
wastage as compared to t heir sons 

5 Parents believe that boys have better 
access to the world of work than girls 

'-
6 Parents do not have the knowledge of the 

-- - I 
1 

benefits of educating the ir daughters . ~ 



'(19. To what extent the aforementioned parental attitudes affect girls' academic achievemen t? 

a. Very high b. High c. Medium d. Low 

20. From your observation and experience on the extent to which school facilit ies affecting girls' 

academic achievement making « ./ » mark corresponding to the following statements 

Very High High Medium 

SN School fa ci lities 

1 Inadequacy of classrooms 

2 Lack of gender sensitive facilit ies (separate latrine, drinking 
water, etc) 

3 Inadequacy of school libra ry 

4 Lack of textbooks 

5 Lake of qualified teacher 

6 The absence of role model (female) teacher 

Low 

21. In your class, the extents of teachers knowl edge to teach their subject effectively is a) Very 

a) high b) High c) Medium d) Low 

22. Teachers' effective ways of teaching, to what extent helps to improve girls' academic achievement. 
a) Very high b) High c) Medium d) Low 

23. The extent of your teachers used group work and other participatory methods of teaching 

a) Very high b) High c) Medium d) Low 
24. In you r class most often the participation of girls' is higher than that of boys 

a) Strongly agree b) Agree c) Disagree dl Strongly disagree 

25. From your observation and experience indicate your opinion on the extent to which these attitudes 

play a role in your context by making « ./ » mark corresponding to the following statements. 

SN Teachers attitudes Strongly Agree Disagree Strongly 
Agree Disagree 

1 Teachers spent more time talking to boys 
and allow them to respond more than girls 
in classrooms; 

2 Majority of teachers prefer to teach boys, 

3 Both male and female teachers have a 
negat ive attitude toward s girls' abi lity 

4 Teacher tend to ask more difficult 
questions for boys than girls 

S Male teachers express their emotion with 
unp leasant words both in class and out of 

the class 

G Female teachers express their emotion I with unpleasant words both in class and 

I 
I 

out of the class I I J -



26. To what extent the above mentioned teachers attitudes affects for girl s' academic achievement a) 

Very high b) High c) Medium d) Low 

27 . To what extent the ava ilability of role model (female teach ers) affects gi rls' academic achievement' 

a) Very high b) High c) Med ium d) Low 

28. If your answer for th e above question is «medium or low » , would you mentioned your reason 

please what is the reason this; 

29. From the following factors that hinder girls' academic pe rformance, based on your local area and 

your school exi sting situation, indicate the most seriou s factors in your school by ranking 1st, 2nd , 3rd , 

and 4t h accordingly. 

SN Factors Rank 
30.1 Family Related Factors I " 2"' 3" 4'" 

a House hold demand of girls labor 

b La ck of t ime to study at home 

c Lack of interest to study at home 

d Parents low levels of education 
--~--~ - .-

e Parents low levels of exp ectation --~----

f Parents lack of support 
g Parents economic problem 

30.2 School Related Factors 1" 2"' 3'd 4'" 

a Lack of qual ified tea chers 

b Lack of ro le model (fema le) tea cher 

c Poor school facility 

d Absence of teachers' support for gi rl s 

e Low attitude of teachers towards gi rls abi lity 

f Distance from home to school 

g Teachers are not interested give t utorial 
class for students especially for girl s' 

If other please speCify; 

31. In your opinion, In order to improve girl s' aca demic achi evement at zonal level, what measu re 

should be taken? Pl ease specify some of th em; 

Thank You V e ry Much! 

--



APPENDIX TWO 
ADDIS ABABA UNIVERSITY 

INSTITUTE OF EDUCATIONAL RESEARCH 
Questionnaire for Boy Students 
The purpose of this questionnaire is to collect appropriate information on " fa ctors affecting girl s' 

academic achievement in Guraghe zone second cycle primary school. Your school particularly second 

cycle (grade 5-8) is one of the selected level for data collection pu rpose. Even though the study focused 

on second cycle primary schoo l, this instrument developed for only i h and Slh grade boys' student, and 

you are among those chosen t o participate in the study. Thus you are kindly requested to be considerate 

in answering the questions. Your cooperation in answering the questionnaire is highly appreciated 

Note 

Thank you in advance for your cooperation. 

a) Any info rmati on obtained from you will be used for this research purpose only, 
b) Please read each item carefully and record your genuine opinion on the basis of your 

teaching experience, 
c) Do not write your name on the questionnai re, 

d) Please, give appropriate answer to the following question by writing in space provided 

according to the instruction , 

e) Please do not leave any question unanswered. 

1. General Background (Fill in th e spaces provided and/or tick one of the given alternatives) 

1.1. Name of Your 5chool ______ Woreda/Town _____ _ 

1.2 Grade leve l _______ _ 

1.3 Age _______ _ 

1.4 Religion 
a) Orthodocs b) Muslim c) Protestant 
d) Catholic e) If othe r _____ _ 

l. 5 Parental educational background (tick « ,(» mark one of the given alternatives) 

SN Paternal/Father Materna l/Mother 

1 o Illiterate o Illiterate 

2 o Read and Write o Read and Write 

3 o Elementary level o Elementary level 

4 o Secondary level o Secondary lev~1 

S o More than Secondary o More than Secondary 

1.6 Number of family in your house _ _ _ 
a) Number of brothers ___ _ 
b) Number of sisters ___ _ 

c) Other fam ily member 
;.. Number of boys/men _____ _ 



'y Number of girls/women ____ _ 

1.7 Parenta l occupation (t ick « v' » mark one of the given alternatives) 

Pat ern al / Father's Maternal/Mother's 
SN occupation occupation 

1 o Farming o Farming 

2 o Trade o Trade 

3 o Civil servant o Civil servant 

4 o Private employee o Private employee 

5 o Not employed o House wife 

6 o Other o Other 

1.8 Your parent month ly income on the average 

a) Very high (More than 1000 Bi rr) 

b) High (750-1000 Birr) 

c) Medium (500-750 Birr) 

d) Low (Below 500 Birr) 

2. Do you have sister, who current ly attend at primary and/o r secondary level? 

a)Yes b)NO 

3. If your answer for the above question is "Yes", to what extent she get support f ro m your parent 

as you comparing any kinds of su pport that you get from your parent> 

a) Very High b) High c) Medium d) Low 

4. When you observe you r local area and/or your school existing situation, to what extent parental 

education (educated parent) affects girls academic achievement> 

a) Very High b) High c) Medium d) Low 

5. To what extent maternal education (educated mother) affects girls' academic achievement7 

a) Very High b) High c) Medium d) Low 

6. When you obse rve your local area and/or your school existing situation, to what extent parental 

occupation affects gi r ls' academic achievement? 

a) Very High b) High c) Medium d) Low 

7. In large fami ly size, there is a great need for gi rl s' labour at home. What do you 

think about this statement? 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

8. Do you help your family by participating io any type of house hold activities' 

a) Yes b)N o 



9. If your answer in the above question agree and strongly agree, how often you are engaged in 

the following house hold act ivities' Plea se (tick « ,; » mark one of the given alternatives) 

Number of days of a week engaged for house hold chores 
SN Seven days Five to Six Three to Four One t o Two 

House hold activities days days days 
1 Cleaning the house 

2 Cooking meals 

3 Collecting fire wood 

4 Fetching water 

S Caring for siblings 

6 Washing clothes 

10. How many hours do you spend per day when you helping your fam ily in house hold activity? 

a) Less than 1 hour b) 1·2 hours c) 2·3 hour d) More than 4 hours 

11. Most often, my sister supports my family in any type of house hold activities. 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

12. Girls' have enough time to study at home than boys" 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

13. If your sister reading time is less than that of you r reading t ime, from you r observation tick « ,; 

» mark your opin ion in each of the following reason: 

Strongly Agree Disagree Strongly 

Reason s Agree disagree 

a Most of her time tired with house 
hold activities . 

b Lack of interest to study at home 

c Parents do not give va lue or 
recognition to girls' education 

d Due to the absence' of conducive 
learning envi ronment at home 

e After schools they spent most of their 
time for trade 

If other please speCify 

14. Parents most often were not interesting to send their daughter for attending a tutorial class. 

What do you think about this statement? 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

.. 



15. The following statements are expressing parents' attitude that affect girls' aca demic 
achievement as well as their participation in ed ucat ion . Indi cate your opinion by making « ./ l) 

mark corresponding to the following statements. 

Attitudes of Parents towards Educating Strongly Agree Disagree Strongly 
SN their Daughter agree disagree 

1 Parents do not want to 
educate their dauqhters 

2 Parents do not bel ieve that boys and 
girl s are equally intelligent and can 
perform equally. 

3 Expectation of parents for their 
daughters are not as high as that of 
their sons 

4 Parents considered educating girls' as 
a wastage as compared to their sons 

5 Parents believe that boys have better 
access to the world of work than girls 

6 Parents do not have the knowledge of I 
the benefits of educati ng their 

.-

-

daughters. I ---- , 

16. From your observation and experience to what extent the foll owing school facilities affecting 

girls' academic achievement? Making « ./ » mark corresponding to each statement: 

Very High High Medium Low 
SN School facilities 
1 Inadequacy of class rooms 

2 Lack of gender sensitive facil it ies like 
(separate latrine, drinking water, etc .. ) 

3 Inadequacy of school library 

4 Lack of textbooks 
5 Lake of qualified teacher 

-
6 The absence of role model (female) 

teacher 

17. In your class, the extents of teachers knowledge to t each their subject effectively is 

a) Very high b) High c) Medium d) Low 

18. The extent of your teachers used group work and other parti cipatory methods of teaching 

a) Very high b) High c) Med ium d) Low 



19. From your observation and experience indicate you r opinion on the extent to which these 

attitudes play a role in your context by making« ,( )) mark corresponding to the following 

statements. 

SN Teachers attitudes Strongly Agree Disagree 
Agree 

1 Teachers spent more time talking to boys and allow 
them to respond more than girls in classrooms; 

2 Majority of teachers prefer to teach boys, 

3 Both male and female teachers have a negative 

attitude toward s girls' ability 

4 Most often teachers tend to ask more difficul t 

questions for boys than girls 

5 Male teachers express their emotion with unpleasant 

words both in class and out of the class 
6 Female teachers express their emotion with 

unpleasant words both in class and out of the class 

Strongly 
Disagree 

20. To what extent the above mentioned teachers attitudes affects for girls' academic achievement 

a) Very high b) High c) On average d) Low 

21. From the follow ing factors that hinder girls' academic pe rformance, based on your local 

SN 
20.1 

a 

b 

c 

d 

e 
f 

g 

20.2 
a 

b 

c 

d 

e 
f 

g 

area and your school existing situation, indicate the most serious factors in your school by 

ranking 1~', 2nd, 3rd
, and ~Ih accordingly. 

Factors Rank 

Family Related Factors 1" 2" 3'd 4th 

House hold demand of girls labor 

Lack of time to study at home 

Lack of interest to study at home 

Parents low levels of education 

Parents low levels of expectation 

Pa rents lack of support 
Parents economic problem 

School Related Factors 1" 2,d 3" 41h 

Lack of qualified teachers 

Lack of role model (female) teacher 
Poor school facil ity 

Absence of teache rs' support for girls 

Low attitude of teachers towards girls ability 
Distance from home to school 

Lack of teachers' to give tutorial class fo r girls' 

23. In your op inion, In order to improve girls' academic achievement at zonal level, 

what measure should be. taken' Please specify some of 
them; ___________ _ 

Th ank You Very Much! 



APPENDIX THREE 
ADDIS ABABA UNIVERSITY 

INSTITUTE OF EDUCATIONAL RESEARCH 
Questionnaire for Teachers and School Principals 
Dear Teacher 

The main pu rpose of this research is to identify the main problem that affects gi rls' academic 

achievement in upper primary schools of the zone. Your school particularly second cycle (grade 5-grade 

8) is one of the selected level for data collection purpose. In order to make the resea rch more rcliJblc. 

you are among those chosen to pa rtic ipate in the study as a primary source of data . Thus you iJre kindly 

requested to be considerate in answe ri ng the questions. Your cooperation in answering the 

questionnai re has a great help to the success of the research. 

Note 

Thank you in advance for your cooperati on. 

a) Any information obta ined from you wi ll be used for this research purpose on ly, 
b) Pl ease read each item ca refu lly and record your genuine opin ion on the basis of your 

teaching expe ri ence, 

c) Do not w rite your name on the questionnaire, 
d) Please, give appropriate answer to th e fo llowing question by writing in space provided 

accord ing to the instruction, 

e) Please do not leave any question unanswered. 

1. General background (Fi ll in the SP<lCCS provided and/or tick «X »mark one of the given 

alternatives) 

1.1 Woreda/Adm inistrative Town _______ _ 

1.2 School's name _____ _ 

1.3 Sex a) Male _ ____ b) Female ____ _ 

1.3 Age ____ _ 

1.4 Educat ional level, 
a) 12+TII __ b) 10+TTI __ c) Diploma __ d) Degre e __ _ 

1.5 Field of Study ______ _ 
1.6 Service Yea r ______ _ 

1.7 You r cu rre nt status 

a) School Principa l _____ _ 

b) Vise school Principal _____ _ 

c) Teacher _____ _ 

.'" Subject you teach _ ______ _ 

2. In your class to what extent gi rl s participate in the teachin g lea rning process' 

a) Very high b) High c) Average d) Low 
3. If your answer for the above question is "Low or average", what is the rea son for this in yo ur 

cla ss? Please specify 



4. If your answer for the above question is "Very high an d high", what is the reason for the high 

participation of girls in your class? Please specify 

5. In your subject, the academic performance of girls as you compared to boys: 
a) Very high b) High c) Average d) Low 

6. To what extent you discuss girls' parent based on their academic performance? 

a) Very high b) High c) Average d) Low 
7. To what extent parents visits your school to di scuss their daughters academic performance and 

other related issues? 
a) Very high b) High c) Average d) Low 

8. To what extent the following school environments affect girls' academic achievement in your 

school? Thi ck « ./ » mark corresponding to the following statements. 

SN Some of school facilit ies Level of Impact 
Very high High Average Low 

1 Inadequacy of classrooms 

2 Lack of separate latrine for boys & girls and 
dri nking water 

3 Inadequacy of school library 

4 Lack of textbooks 

5 Lake of qualified tea cher 

6 The absence of ro le model (female) tea che r 

9. From your observation on the existing situation of your school how do you evaluate the 

availability of school facility in the mentioned school facil iti es? Thi ck ( ./ » mark corresponding 

to the following statements, 

SN Some of school faciliti es Sufficient Mediu Not Not 
m satisfactory available 

1 Avai lability of classrooms 

2 Availability of separate latrine for boys and 
girls 

3 Avai lability of school. library or reading room 

4 Availability of textbooks 

5 Availability of qualified tea cher 

6 Availability of role model (female) teacher 

10. Are female teachers play significant roles, towards improving girls' academic achievement in the 
school? a) Yes b) No 

1l. If your answer for the above question number 10 is «Yes» could you mention some of their 
activities? _______________ _ _ ___ _ _ _ _______ _ _ _ 

12. If your answer for the above question number 10 is «No»; what is the reason for this ?· 



13. From your observation ·and teaching experience indicate your opinion on the extcnt to whi ch 

the following attitudes reflects during the teaching learning activities. Please genuinely making « 

./ " mark correspond ing to the following statements 

SN Teachers attitudes Strongly Agree Disagree Strongly 
Agree Disagree 

1 Teachers spent more time talking to 
boys and allow them to respond more 
than girls in classrooms; 

2 Majority of teachers prefer to teach 
boys, 

3 Both male and female teachers have a 
negative attitude towards girls' ability 

4 Most often teachers tend to ask more 
difficult questions for boys than gir ls 

5 Male teachers express their emot ion 

with unpleasant words both in class an d 

out of the class 

6 Fem ale teachers express their emotion 

with unpleasant words both in class and 
out of the class 

14. To what extent the above mentioned teach ers at t itudes affects girls' ac ademic achievement' 

a) Very high b) High c) Medium d) Low 

15. Based on your teaching experi ence and observation of your school, ind icate your opinion on the 
extent to which these attitudes playa role in your context by making "X" mark corresponding to 
the following statements 

Attitudes of Parents t owa rds Strongly Agree Disagree Strongly 

SN Educating th eir Daughter agree di sagree 

1 Pa rents do not want to 
educate th eir daughters 

2 Parents do not believe that boys and 
girls are equally intel ligent and can 
perform equally. 

3 Expectation of parents for their 
daughters are not as high as that of 

their sons 

4 Parents cons idered educa ting girls' as 
a wastage as compared to their sons 

5 Parents believe that boys have better 
access to the world of work than girl s 

6 Parents do not have the knowledge of J th e benefits of educating their 
daughters. 

~ .. -~-



-

16. Do you get any in se rv ice t raining on gender issues in education 

a) Yes b) No 

17 . To what level do you rate you r capacity to understand gender issues in education? 
a) Sufficient b) Average c) Not satisfactory 

18. Do you think that the above mentioned activities help for improving girls' academic 

performance? 

a) Yes b) No 

19. From observation and teaching experience, would you mention som e of the main fam ily related 

factors and school related factors affecting girls' academic achievem ent> 

a) Fami ly related factors 

_______________________ School rel ated fa ctors 

20. In your opinion, In order to improve girls ' academic ach ievement at zonal level , what measure 

should be taken? Please specify some of them; 

2l. The following information should be filled on ly by schoo l principals 

22. 1 Number of Second cycle primary school teachers 

'-~_:_I_:_le._.J_c_e_r_t_if_ic_a_t_e. __ j DiPlo_n_'_a ________ 
t
l_D_e_

g

_r_e_e _ _ -·--'I:R:e-~-a-rk:--_-_-_~ 

2 2 Number of dip lom a and dpgree holder teacher with th eir fi eld of Study -

Language Mathematics Natural Science Social Study others Remark 

Male Female Ma le Female Male Female Male Female Male Female 
- 1---

--

22.2 Second cycle primary school student sta tis t ical information from 1998 to 2001 E.C 

Grade Registered Dropout Sat for exam Promoted Repeater 

Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls 
+---- ---

Five 

Six 
-- -. 

Seven 

Eight 

~ 
--I 
~ 



APPENDIX FOUR 
ADDIS ABABA UNIVERSITY 

INSTITUTE OF EDUCATIONAL RESEARCH 

Structured interview for Parents 
Woreda _ _____ _ 

School _____ ~~~~-
The main purpose of this research is to ident ify the main problem that affects girls' academic 

achievement in upper primary schools of the zone. You r school particularly second cycle (grade 5-grade 

8) is one of the selected level for data collection purpose. It is also aimed at ident ifying possible 

intervention strategies tha t could be implemented increase girls academic performance particularly in 

the upper primary schools. In order to make the research more reliabl e, you are among those chosen to 

participate in the study as a primary source of data. Thus you are kindly requested to be considerate in 

answering the questions. You r cooperation in answering the questionnaire has a great help to the 

success of the research. 

Thank yo u in adva nce fo r your coopera tion. 

1.General background 

1.1 Woreda/Administrative Town ________ School's name _ ____ _ 

1.2 Sex a) M ale 

b) Female ____ _ 
1.3 Age _ ___ _ 

1.4 Educational level, 
a) Il literate 

b) Write and Reade only 

c) Primary level 

d) Secondary Level 

e) More than Secondary 

1.5 Religion _______ _ 

1.6 Occupation ______ _ 

1.7 Avera ge income of the fami ly 

2 How many children do you have' 

a) Son/s 

b) Daugh-terls 

\ 

\ 



3 How many of them are schoo l age chi ld ren 

Status of your Children Number of Son/s Number of daughter/s 

1 Attend primary school at present 

2 Attend secondary school at present 

3 Attend higher education at present 

4 Drop out any level of education 

5 Do not attend 

4 Whom do you th ink shou ld be given priority to send school between your son and daughter? 

a) Son b) Daughter c) Both 

5 On the average how many t ime you r son engaged for house hold chores? ____ _ 

6 On the average how many time your daughter engaged for house hold chores? _ _ _ _ _ 

7 To what extent your dau ghter engaged for the following house hold activities within a week? 

Number of days of a week engaged for house hold chores 
SN Seven days Five to Six Three to Four One to Two 

House hold activities days days days 

1 Cl eaning th e house 

2 Cooking meals 

3 Collecting fire wood 
-

4 Fetching water 
I .-

5 Caring for siblings 

6 Washing clothes 
-~--

8 When you observe the existing situat ion of your local area, gi rls' have less reading time than boys. 
Wha t do you th ink about thi s statement> 

a) Strongly agree b) Agree c) Disagree d) Strongly disogrce 

9 Do you fo llow your chi ldren academic pe rformance' 

a) Yes b) No 

10 If your answer for the above question is "Yes", who achieve higher academic performance in the 

last yea r or the first se mester? 

a) Son b) Daughter c) Both of them d) I am not certain 

11 What is the reason that you r daughter and/or your son get higher academic performance? Please 

specify 



12 As you are the member of the community based on your knowledge of the community ,!lld 

experience, indicate your opinion on the extent to which these attitudes playa role in your context 
by making «../ » mark corresponding to the following statements. 

Attitudes of Parents towards Educating Strong ly Agree Disagree Strongly 
SN thei r Daughter agree di sagree 

1 Parents do not want to 
educate their daughters 

2 Parents do not believe that boys and 
girls are equa lly intelligent and ca n 
perform equally. 

3 Expectation of parents'for their 
daughters are not as high as that of 
the ir sons 

4 Parents considered educating girls' as a 
wastage as compared to their sons 

5 Parents believe that boys have better 
access to the world of work than girls 

6 Parents do not have the kn owledge of 
the benefits of educating their 
daughters. 

13 To what extent the above mentioned parental att itudes affects for girls' academic achievement 

a) Very high b) High c) Ave rage d) Low 

14 To what extent parental education affect gi rl s' academic achievement? 

a) Very high b) High c) Average d) Low 

15 To what extent parental economic status affect girls' academic ach ievement? 

b) Ve ry high b) High c) Average d) Low 

16 Maternal education has a positive effect on gi rl s' academic performance. What do you think about 

this statement based on your environment existing si tuation? 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

17 Wha t is the main problem that affects for girls academic achievement in your area? 

a) School related problems Family related Problems 

18. How can we solve th ese problems and improve gi r ls' academic achievement in you r area? 

Thank Yo u Ve ry M uch! 



APPENDIX FIVE 

ADDIS ABABA UNIVERSITY 

INSTITUTE OF EDUCATIONAL RESEARCH 

Interview Guide for School Principals 
_ _ ____ --:WoredalTown 
_______ School 

This structured in terview is designed to request data for a rese arch entitled " Factors affecting girls 

academic ach ievement in Guraghe zone upper primary schools" Your school particula rly second cycle 

(grade 5-grade 8) is one of the selected level for data col lection purpose. In order to make the research 

more reliable, you are among t hose chosen to partici pa te in the study as a primary source of data. Thu s 

you are kind ly requested to be considerate in answering the questions. Your cooperation in answering 

the questionnaire has a great help to th e success of the research. 

Th ank you in ad vance for yo ur cooperation . 

1. General background 

1.1 5ex ____________ _ 

1.2 Age __________ _ 

1.3 Service yea r 

a) For t eaching ____ _ 

b) For school principals. _____ _ 

1.4 Level of Education _____ _ 

1.5Status ________ _ 

2. How cou ld you describe girls' student and teachers' relationship in your school) 

3. Do you observe any problem, regarding to their relationship? 

4. How could you describe parents and school relationship in your school' 

5. Do you think that parents came and discuss from teachers and/or other concerning body in the 

schoo l based on their daughters academic performance? How could you describe this' 



6. In 2001 E.C who repeated more pa rticularly in the second cycle> What is the reason for their 

repetit ion? 

7. Based on your school practical situation, what do you think about the presence of female 

teachers and girls academic achievement> 

8. W hat major activities were done towards improving girl s' academic achievement in your school? 

9. Could you mention some of the major problem faced in your school in improving their academic 

performance/or in relation to gi rls educa tion? 

10. What measures were used to solve those problems? 

11. In your opin ion, In order to improve girls' academic achievement at zonal level, what measure 

should be taken> 

Thank You Very much! 

\ 

\ 



APPENDIX SIX 

ADDIS ABABA UNIVERSITY 

INSTITUTE OF EDUCATIONAL RESEARCH 

Interview Guide for Zone and Woreda Education Officials 
Woreda _______ _ 

This structu red interview is designed to request data for a research entit led "Factors affecting gi rl s' 

academic achievement in Guraghe zone upper primary schools ." Your woreda is one of the selected 
woreda for data co ll ection purpose. In order to make the research more reliab le, the selected woreda 

and zone education officials are among those chosen to pa rti cipate in the study as a primary source of 

data. Thu s you are kindly requested to be considerate in answering the questions. Your cooperation in 

answering the questionnaire has a great help to the success of the resea rch. 

Thank you in adva nce for your cooperation. 

1. General background 

1.1 5ex. ____________ _ 

1.2 Age ___________ _ 

1.3 Service year ________ _ 

1.4 Level of Education ___ _ 

1.5 Current status __________ _ 

2. Could you mention some of the main activities done in your office to increase girls' academic 

achievement? 

3. Could you mention the major problem that affects for gi rl s t owards improving th ei r academic 

performance at school, wored a and at zonal level? 

4. Could you explain the major activities done by NGOs to facilita te gi rl s' education at primary 

school level ? 

5. Which NGO most often involved the above mentioned activities? 

6. What is your suggestion about the responsibility of government, soci ety, as well as parents in order 

to improve girls' academic achievement? 

AUt/I" ,\u",.A t;'·JlVEHSI, ;' 
LIBRARIES 
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APPENDIX SEVEN 
Sample Independent t -test Results for Girls' whose Parents' were Educated and Girl s' who se 

Parents' were Uneducated 

S Test Score X1 X2 X1 X, t- t-
School N X1 X2 Mean Mean SO SO Of Calc ulated Criteri a 

1 74 48 .3 

2 52 .3 48.2 

3 83.2 59. 6 

4 65 .7 52.4 

5 60.8 50.3 

6 89 59.6 

7 82 81 
Akamuja 8 66 51 

1 94 92 

2 60 41 
-

3 78 46 

4 71 78 

5 84 74 --
6 82 71 --
7 71 59 .- --

D.Shershera 8 43 89 ----
1 52.8 48 

2 49.7 46 

3 53.4 48 
4 67 .9 46 .5 --
5 65.6 58.4 --
6 56 61. 2 

-
7 47 .3 45.4 

8 69.6 48 .9 , 
9 53.2 47.3 

10 61.4 59.9 
--

11 44.8 57 .8 --- -

Emdiber 12 69.6 39.9 

1 42 .6 55.8 
2 46 44 

3 81.8 60.1 

4 49 60.6 - .~--~--.- - -
5 56.5 56.2 -- - ------
6 43.8 65. 1 

--
7 52 49.9 

Dakuna 8 45 43.8 



APPENDI X SEVEN 

Sample Independent t-test Results for Girl s' whose Parents' were Educated and Girl s' whose 

Parents' Uneducated 

S Test Score X, X, X, X, t- t-
School N X, X, Mean Mean SD SD Of Calculated Crite ria 

1 48 56.8 

2 45.6 51.4 

3 53.9 53.9 

4 49 48 

5 57.6 45 

6 48 59. 4 

7 44.4 66 

8 66 49 .9 

9 81 49.4 

10 49.2 46.9 

11 40.9 79.2 

Dobo Ti to 12 54.3 79.9 ._-----
1 67.9 46.9 

2 58 68 

3 73 48 

4 69 59.3 

5 73 67 

6 51.4 45 

7 72.2 49 

8 79 .8 61. 6 

9 55.6 83 .2 

10 61 49. 1 

11 58 .9 55.8 
. - . 

12 64. 1 52 

Selam Ber 13 77 47.8 ----- -
Total 3762.8 34617 61.68 56.75 13.54 12.23 120 2.113 1.98 

N 61 61 --



APPENDIX EIGHT 
Sample Independent t -test Results for Girls w hose Parents have high Level of Income and 

Girls whose parents have Low level of Income 

S Test Score X1 X, X1 X, t-
School N X1 X2 Mean Mean SD SD Of Calculated 

1 89 66.7 

2 82 51 

3 66 79 

4 94 41 

5 60 46 

6 78 78 

7 71 74 

Akamuja 8 84 71 

1 82 59 

2 71 89 

3 43 48 

4 52 .8 58.4 

5 49.7 46 

6 48 58.4 

7 46.5 52.3 

O.Shershera 8 49 59.9 

1 61.2 52.2 

2 48.9 46 

3 47.3 69.7 

4 69.8 60.1 

5 53.2 60.6 

6 61.4 57.8 

7 44 .8 39.9 

8 56.6 55.8 

9 42 .6 44 

10 65.6 56.2 

11 49 .9 40 .8 

Emdiber 12 56.5 56.3 

1 78.6 67 .1 

2 52 54.7 

3 65.1 57.1 

4 53.4 55 .6 

5 48 45 

6 45 .6 49 

7 53 .9 48 

Oakuna 8 57.6 44.4 

t-
Criteria 

--

--

-

-----
-----

_._- ---



APPENDIX EIGHT 

Sample Independent t-test Results for Girls whose Parents have high Level of Incom e and 

Girls whose parents have Low level of Income 

S Test Score X, X, X, X, t-
School N X, X, Mean Mean SO SO Of Calculated 

1 66 49.5 

2 49.2 54.3 

3 40.9 48 

4 67.9 48.9 

5 48.2 45 

6 41 49 

7 48 51.4 

8 59.4 53.9 

9 49.4 48 

10 79.2 45 -- ... 

11 79.9 66 

Dobo Tito 12 59 .3 49.9 

1 67 46.9 

2 45 46.9 

3 49 67 

4 64.8 56 

5 58 53 

6 49 42.6 

7 49.2 46 

8 42.7 81.8 

9 50 49 

10 42.3 56.5 

11 64 43.8 

12 49 52 

5elam Ber 13 52 40.7 

Total 3548.4 3329. 1 58.2 54.6 13.23 10.83 120 1.642 
N 

= 61 61 

t-
Criteria 

. 

1.98 

~ 
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