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Abstract 

The aim of this study is to investigate if the distance education modules of 

Alpha University.. College reveal any imbalance concerning gender 

representation . An attempt is also made to identify the possible causes of 

gender bias in the content of the modules. Besides, efforts are made to check 

the accessibility of gender fair a lternatives . 

Thc study employed the following research tools to achieve its objectives. First, 

content analysis of the distance education modules is made to investigate 

features of gender bias. Second, the subjects who produced and edited the 

modules are interviewed. In doing so, the study compiled further information 

and crosschecked the data generated through content analysis. 

The summary of the data obtained through the above research tools indicates 

that th ere is a significant difference between male and female sex 

representation in both modules (i.e . intermediale wriLing skills and reading 

skills) . It is also discovered that the module producer and editor have the 

awareness of gender-fair linguistic features. But, they seem to be negligent to 

convert existing wrong practices. On top of these, it is a lso observed that the 

sensitivity of the module producer and editor is not accompanied by 

appropriate practice. 
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CHAPTER ONE 

1. INTRODUCTION 

1.1 Background of the Study 

In recent times, instructional approaches arc becoming more learner-centered 

wh ich are meaningful frol11 lhe learner's pel'speelive (McCombs, :'2000). In lhe 

past, . however, most instructors followed a "transmission" or lecture style 

approach to teaching. Overtime, more instructional diversity is occurring 

among teachers who are trying a larger variety of approaches (Eckert, 2003). A 

pedagogical shift is likewise occurring within distance education moving from a 

tran s mission model to a mode of education which emphasize on students' 

resp01:sibility [or their own learn ing (l~umble, 200 1; Miller, 2001). 

Slated differently, distance education is a [orm o[ education which focuses on 

the student as consumer, on flexibility a nd global reach (Rumble, 2001). It is 

also an independent or self-study or an institutional kind of educational system 

in wh ich the teaching behaviours are quasi-permanent\y separated [rom the 

learn ing behaviours (Wedemyer, 1977; Dohmen, 1977 Cited in Koul, 1999) . 

The fr:minist movement, therefore, has an obvious message to the need of 

serious precaution in language use of educational materials, as women are 

becoming more and mo,e critical of the male language structure. In relation to 

this, Sunderland (1994) states that the primary concern of English language 

should be inculcating fairer gender treatment in language use. The practicality 

of such gender balance should, therefore, be ensured in language education 

materials such as distance education print materials. This is mainly because 

distance education works in a much larger situation in which many factors 

remain indeterminate (Koul , 1999). This scholar further explains that distance 

education lays emphasis on the needs and convenience of the learners taking 



into account t.he individual d iversity among them. Thc im plication of such 

concept of distance education facilitates its operation to fulfill the needs of the 

learners, of wh ich gender issues should be part and parcel. Hence, with its 

opc ra ti ve co ndition, di sta nce education materials shoul d be good models to 

promote gender-fair langu age use. In add it ion , women's rising interest in a ll 

possible meanings of what is just said and their increase in number to j oin the 

academic community call for a s ignifi cant reform in langu age use (Frank and 

Treichler, 1988). 

Morcovc r , Lcu rd (1988) illdi cui.<:t! tll"l s l c l'coLYJJct! "II il Lld,'s ;"H I "ssUlllpl i' )l IS 

that reinforce the superiority of one sex over the other a re in no way accepta ble 

in bngu<'lgc tC<'lchin g. Thi s is bcc<llISC <IS Sundcrl<'lnd (lqq2) in Whitcny (lqq2: 

86) explains gender-bias can affect learners both by de-motivating them as a 

student a nd by denying him/her some linguistic input necessary for 

communicative competence as a language u ser. Thus, gender balance is 

identified as an importan t ingredient of efforts done to improve women's status 

and provide them with equal opportunity in education (Atkins et ai, 1995). 

In the light of the recent changes in the awareness or our target learners, 

therefore, it is time to figure out how gender-bias in our wri ti ng can orfend our 

readers . It is a lso the righ t time to work out some specific strategies that can 

help one to handle the problem (Procter, 200 1). 

1.2 Statement of the Problem 

The effect of the gender d isc rimin<'ltin g prac tice bctwccn male and fem<'l lc 

students in the edu cation al process not only restric t females' participation and 

performance in schools, but a lso limits th e levels , types a nd areas they 

participate in the educational system as well as in the society. This problem, 

therefore, shou ld not only be con s idered as an obstacle for female 
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advancemen t , but also as an impediment to the progress of society (Okoye, 

1987; Prather and Balouch, 1996). 

United Nations Convention of the Elimination of All Forms of Discrimination 

against Women, particularly on education is written under "Article 10". It reads, 

"States parties shall take appropriate measures to eliminate discrimination 

against women in order to ensure to them equal rights with men in the field of 

education and in particular to ensure on the basis of equality of men and 

women." 

One of the actions to be taken by this international convention reads: 

The elimination of any stereotyped concept of the roles 
of men and women at all levels and in all forms of 
education by encouraging co-education and other types 
of education which will help to achieve this aim and in 
particular by the revision of textbooks and school 
programs and the adaptation of teaching methods. 

Recent ELT research a lso states that the written materials such as dictionaries, 

grammar books and even versions of the Bible were subjected to revision in 

order to avoid gender bias in their content. Besides, studies of the portrayal of 

women as mothers and house makers are still being perpetuated in many 

current language textbooks (Ansary and Babii, 2003; Hartman and Judd, 

19i> '1). Thus, a large number of studies has now been done in to gender bias in 

language textbook, especially in English as Foreign Language (EFL) teXtbooks 

(e.g. Rees-Parnell, 1976; Hartman and Judd, 1978; He)linger, 1980). Yet, the 

results have been depressing: gende"r bias is rife in terms of both relative 

visibility and occupationa l and personal ster-eotyping of female characters. 

Similarly, in Ethiopia, there are few studies of gender bias in textbooks. Of the 

few; groups under MOE constituting study team and analysts did the first 

gender bias analysis. The study was carried out in 1989 on primary school (1-8) . 
textbooks on the trial of general polytechnic education. The analysis was done 
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on 53 textbooks for 12 subjects. It was done by subject experts on topics , 

language, activities, characters, occupations and examples. It was found that all 

were generally biased toward males; pictorial conten t was a lso male biased 

(Mulualem, 1998). In addition, local researchers like Medhin, Zewdu, Mulualem 

('tc. have done studies on the issue in que.stion. To the resea rch e r's knowled ge, 

however, gender issues specifically in d is ta nce education print materials seem 

unaddressed in Ethiopian private h igher institutions . Therefore, th is study will 

investigate the representation of gender in EFL distance educaLion print 

m aterials; modules prepared for first year English major studellls at Alpha 

Universi ty College in focus . 

1.3 Objectives of the Study 

'r.he ge neral ob.iective of the stu dy is to a nalyze the con LenL of Lh e modules 

prepared for fir sL year I;;nglish major sLude nLs Lo in ves Li gaLe fcatures of gend er 

bias. More s pecifically , the study will attempt to answer the fo llowing questions : 

1. How are men and women represented in the modules? 

2. Are there gender-stereotyped messages in the modules? (If a ny) 

3 . What are the causes of gender bias in the modules? (If any) 

4. Do the m odules ' writers and ed itors have access to ge nder-fair 

a lternatives? 

5. Have the modules writers and editors taken training in gend er-fair use of 

language in EFL materi a ls? (If any) 

1.4 Significance of the Study 

Th e study is sign ifica nt more im po rtan tly for di stance education module 

producers a nd ed itors to implement corrective actions during preparation of 

modu les. It may also create awareness ar.d serve as input for textbook 
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wrirers <'mri other co ncerned boriics for gender felir reprcscntal'ion of materials, 

Besides, the study may provide various authors with info rm ation on the 

implementation of gender balance in their genres so that materia l writers a nd 

editors can have access to select gender fa ir texts for the materials they 

prepare, Apart from this, the findings of th is study may also indicate some 

information as to what to do with the issue in question, Finally, it may be used 

as a baseline fo r further studies, 

1.5 Limitation of the Study 

MOE has prepmed categories for analy;::ing textbooks (sec chaplcr three for 

rielnils) in lighl of gcn<icr- rcfcrcnccri mcssngcs , Bul, I he wril er h( 'Jicvcs I h',11 

Ihe,\' <In,' Ill)1 c'Xh'lllSli vL' , J)Ul' 10 J'il1<.lllCi,lI ,,, ,ei li lll C cO ll sI I".IilltS, udd ilioll,t1 '-' lid 

d e ta iled ca tegories are no t includ ed, 

Th e interviewees w ho participated In preparing and editing the modules arc 

three, But, one of the interviewees, an editor, was not wi llin g to be inc luded in 

the study, Hence, this study is limited to conducting interviews with only two of 

them, a producer and an editor. 

1.6 Delimitation of the Study 

The scope of this study is limited to first year Engli sh majors ' distan ce 

education modules of Alpha University College, T h e oth e r levels a nd 

Cicp'll'lrnellis oJ' I IlL' co lkgc <I re exc lu ded ' ln e r lots a rc d l'<l WIl. Th e sludy is ,lIso 

set to be in Colkge of Distance Studies of Alpha University College because it 

emerged out as the first private institution in Eth iopia to o lTer various programs 

for dilTcrent levels through distance mode of delivery, In add ition, it has 

developed a great deal of popularity and posi ti ve imagc among the publi c and 

stakeholders as we ll. 
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Apart from this, the study did not include syllabuses, teachers guide and other 

related materials. The various ideologies of feminist movements are not also 

treated in review of related literature because the writer believes that these 

issues are the basis, but would be beyond the scope . 

1. 7 Definition of Terms 

1. Gender- Gender is understood and often used interchangeably '.'lith sex. It is 

a socially imposed dichotomy of masculine and feminine roles and 

character traits. It is culturally coding individuals as male or 

female across diverse situations (Frank and Treichler, 1988: 13) . 

Scx and gendcr are interchangeably used in this papcr. 

2. Gender issues- needs, problems and concerns brought about 111 the 

distinction of perceptions and roles between men and 

women. They appear in all components of development 

including land, capita l, labour, technology, education, 

health and ma ny aspects of life (Almaz, 1995:20). 

3. Gender-bias-Haswell and Haswell (1995) define it as preconceptions about 

gender that based upon cultural practices. 

Gender-bias, sex bias, gender stereotype and scx stereotype 

are used interchangeably. 

4. Gender-fair Language-refers to non-gender offensive or gender neutral 

language use. 

5. Stereotype- A fixed idea or image that many people have of a particular type 

of person or thing but which is often not tru e in reality. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

In this section, issues related to distance education and its advantages, women 

and distance education, gender and educational materials, forms of bias in 

such materials, causes and consequences or impacts of gender bias and 

gender-fair alternatives are discussed in some detail. 

2.1 What is Distance Education? 

Depending on their dispositions, vanous scholars in the field have defined 

distance education differently . Aster (1998) quoted Flinch (1978) to define 

distance education as follows. It is a learning system where the teaching 

behaviours are separated from the learning behaviours. The learners work 

a lone or in groups guided by study material. They, however, have the 

opportunity to communicate with tutor/tutors with the aid of one or more 

mC' :in such as correspondence, telephone, te levision or radio. It may also be 

combined with various forms of face-to-face meetings. Here, it is quite 

important to note that print is the foundation of distance education and the 

basis from which all other delivery systems have evolved. The first distance 

delivered courses were offered by correspondence study, with print materials 

sent and returned to study by mail. More importantly, print continues to be a 

significant component of all distance education programs (Black, 1992 cited in 

Koul., 1999). 

Peter (1973) cited in Aster (1998) also defined distance education as a method 

of imparting knowledge, skills and attitudes which makes it possible to instruct 

great numbers of students at the same time wherever they live. It is an 

industrialized form of teaching and learning. 

7 , 
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After a thorough analysis of various definitions of distance educaticn, Keegan 

(1983:30) cited in Koul (1999) listed the following as principal elements in 

defining distance education. 

• The separation of teacher and . learner which distinguishes it from 

face- to-face lecturing. 

o The influence of an educational organization which distinguishes it 

from private study. 

o The use of technical media, usually print to unite teacher and learner 

and carry the educational con tent. 

o The provision of two way communication so that students may benefit 

from or even initiate dialogue 

o The participation in an industrialized form of education which, if 

accepted, contains the genus of radical separation of d istance 

ed ucation from other forms with in the education spectrum. 

2.2 The Advantages of Distance Education 

Distance education helps not only in extending education but also in equalizing 

educational opportunities. It can carry education to varied and dispersed 

student populations, even in remote rural areas, and it can provide instruction 

at all levels (Aster, 1998). It also opens doors to those who are disadvantaged in 

the face of traditional education. This is because it has made it possible for 

students to adjust and schedule their time to learn and study while at the same 

time fulfilling other duties and responsibilities (Jenkins cited in Perraton and 

Lentell, 2004). 

The experience of institutions in many parts of the world confirms that 90 

percent of distance students are in full-time employment and up to '(0 percent 

married. This number highlights the flexibility and convenience of distance 

education for adult students of these kinds. On this account, distance 
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2.4 Female Education 

Females constitute ha lf of the population both at international and national 

level (Mulualem, 1998) . In Ethiopia in both traditional a nd modern education 

females have generally been denied access to edu cation as compared to males . 

Overtime, educational opportunities have been improved and the participation 

a nd enrollment of females has increased (Mulua lem, 1998). More women than 

men now enro ll in co llege, a trend s upported by the rac t tha t more women are 

ent(! ring the work force (Lifelong, 2002). But it has been found out that the 

pa rticipation rate of females ' decreases as the educational level increases 

(Atsede, 1996:8). 

What is important, it seems there is a realization in Ethiopia that educating 

females is educatin g the society. On this account, Mak (1 996:83) states that 

educating girls yie lds socia l benefits su ch as reducing birth ra te, maternal and 

child mortality, spread of AIDS a nd increasing environmental benefits. It 

encourages decision making within and outside family . It helps to bring 

additional income for the family. According to UNESCO's (1979) and World 

Bank's (1995) reports, in most countries females' participation in education at 

a ll levels is low compa red to that of males . In higher edilcational institutions, 

females constitute only one-third of the whole student population. 

Discrimination against women and girls IS not, howeve r, only an issue 

prevalent in countries likes Ethiopia . It is also practiced in highly advanced 

countries like USA. For instance, the National Committee on Pay Equity 

(1992:129) confirms that in USA women a re discriminated in different jobs. It 

seems that certain occupations arc assigned to males while others are to 

females. To a lleviate this problem of discrimination a nd gender-biased 

messages, edu cation is believed to be cri t ical. Besides, as it was indicated in the 

Fourth World Conference of Women held in 1995 in Beijing, measures were 

10 



Identified to improve women's education in terms of access , content, retention 

and participation at a ll levels (Stromquist, 1996:422). 

Even though different forms of d iscrimination against women are still 

perpetuated, efforts are being exerted and due attention is given to women 

issues in education . Among such efforts, the United Nations Economic 

Commiss ion ror Lat.in Amcrica and thc Caribbcan (8CLAC) orrc rs 14 st rategic 

actions. One of the issues is eliminating sexism and other forms of 

discrimination from educational process and the messages conveyed by 

education (ibid, 417-418). 

In IAII in America, as Stromquist (1996:422) explains a project is cond ucted to 

implement non-sexist education . It suggested decisive actions to bring about 

equity in education as a whole . These are: 

1. promote the creation of opportunities for boys a nd girls to discuss in 

critical and creative ways the sex-gender system and its consequences on 

social and work life; 

2. make gender issues more visible in educational environments; 

3. support processes by which teachers discuss sexual discrimination and 

fragmentation and identify socia l opportunities for bo th genders; 

4. eliminate the sexist features of curricula and educational materials; 

5. incorporate into the curriculum the contribution of women to the 

development of cu lL u re a nd soc ieLy ; 

6. promote the analysis a n d revision of programs that train women to the 

labor force Lo eliminate a ll forms of discrimination and segmenLaLion ; 

7. sensitized and train teachers to eliminate sexist practices and to improve 

their performance to attain an effective equali ty between women and men 

in the educational process; and 

8. incorporate in teacher training curricula the themes of gender and equal 

opportunity for men and women. 
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Generally, gender bias and discrimination has existed for centuries . 

Governments and organizations have formulated policies and projects to 

alleviate this problem. They also have undertaken arduous activities to bring 

gender issues to the circle of attention. Nevertheless, Tomesevesk (1993) and 

Stromquist (1996) complain that changes have not taken place as much as 

expected. This in turn implies that too many efforts need to be put to improve 

the sit.uation with the issue in question. The researcher of this paper also 

shares the firm view of the aforementioned scholars in eliminating any form of 

gender bias from every sector of the society. 

2.5 Gender and Educational Materials 

A number' of studies have indicated that educational materials frequently have 

reflected sexual stereotypes and those materials have played a part in 

generating and maintaining disadvantages that girls and women experience in 

schools and society (Keating, 1990 cited in Levine and Havighurst, 1992:423). 

Research also reveals that some educational materials ascribe more 

importance, representation, focus etc ., to either sex. Some others may not. 

What needs to be considered, however, is that such materials need to represent 

both the female and male genders in a balanced way. This is because sex-fair 

materials broaden students' attitudes about gender roles, and increases the 

motivation to learn (Schau and Scott, 1984; Sadker and' Klein cited in Levine 

and Havighurst, 1992). It has also been argued by some researchers such as 

Porreca (1984:709) and Nielsen et al (1977:182) that in the English language 

females appear in more derogatory roles than males, and male generic language 

are more frequently used . 

. Scott and Schau (1985:224) reviewed the literature on instructional materials 

and reached at the following four general conclusions: 
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I . Sex- biased language di s torts students' perception of reality. 

2 . Scx- equ ita ble instruction a l materials can bro[1den attitudes abo ut sex 

roles and a lso increase motivation to learn. 

3. Sex- equitable instructional mate.rials inf1uenee students ' sex- ro le 

behaviors 

4. Many instructional materials are sex-biased. 

Acco rding to MOl!; (1 989:6), the way the textual mateda ls are writte n; the ir 

appearance, their content and the way they are arranged, a n d the illustrations 

all a ffect the quality of the books . But if textual materia ls are produced to 

arouse only s h a llow interest, s tudents will be left with insufficient knowledge of 

the sUbjects . Apart from this, educational materials which are preparcd to tailor 

the needs of learners should also reinforce motivation. It is one of the good 

qua li ties of textbooks and other ed ucationa l mate ri a ls to prov ide lllotivati on 

towards learning. The reason is tha t motivat io n is cardina l in lea rnin g because 

it provides power (Farrent, 1964:92) . 

On the other hand, it is quite o bvious that books and schools contribu te much 

to th e socialization process of girls and boys . Williams (1987: 194-5) says "books 

and sc hoo ls provide models fo r lea rners a nd instruct th em how they ought to 

be and behave, informing them in countless ways, often indirectly, of the values 

of the socie ty and of its expectations of them as females and males." 

It is ;:lIso known that a pol icy is in place that guarantecs women's equ a li ty. 

However, there can be a gap between policy statements and prac tice. There can 

be constitutional guara ntees for women's equ a l opportunity in education . Bu t, 

if educational contcnt disc rimina tes aga inst womcn by reinforcing sexua l 

div is ion of latior whi ch rc s l.ricts ac tivil.ics for WOlllc n , atta inment of th eir 

occupational goals is h indered. This condition discQurages women from 

acquiring the necessary attitudes and skills (Tsion, 1990:45) . 
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Some textbook writers may not recognize the aforementioned or other biased or 

stereotypical treatment of the sexes. Those that do not kr,lOw it need to feel that 

textbook sexism hinders learning (Sunderla nd , 1994:62). Moreover, 

stereotypical representation of women in textbooks may a lienate female 

lea rnf!rs. For this reason, educators and psychologists are very much 

cO;1cerned about the eradication of discriminating messages in learning and 

teaching materials . The education Commission of India quoted by Kalia 

(1988:233) writes the following: 

Each sex to develop a proper respect toward the other because ... 
it is unscientific to divide tasks and subjects on the basis of sex 
and to regard some of them as 'masculine ' and others as 
'feminine'. Similarly, the fact that the so-called psychological 
differences between the two sexes arise, not out of sex but out of 
social conditioning, will have to be made to realize that 
stereotypes of 'masculine' and 'feminine' personalities do more 
harm than good. 

In addition, several content analysis studies reveal that textbook messages are 

not free from sex stereotypes. Concerning this, Trecker (1971 :251) concluded. 

... Texts omit many women of importance, while simultaneously 
minimizing legal, social and cultural disabilities which they faced. 
The authors tend to depict women in a passive role and to stress 
that their lives are determined by economic and political trends. 
Women are rarely shown fighting for anything; their rights have 
been 'given' to them. 

Kalia (1980:86-67) carried out content analysis of 41 Indian textbooks, of 

which 21 English and 20 Hindi languages. The majority of characters were 

male. In seventy per cent of the lesson men emerged as dominant figures. 

There were 47 biographies of men, and only 7 biographies of women. Over 100 

female characters were victimized as a result of their sex roles. In most lessons, 

men ventured out to seek faJl1e, fortune, while women stayed home to wash 

dishes and clothes. Males in Indian textbooks occupied high prestige 

OCclJp1.tion. 
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Rhome cited in O'Donnell (1973: 1068) conducted a study on printed materials 

and it was revealed that words referring to males occurred in higher frequency, 

boy or boys appearing 4, 700 times to 2,200 times for girl or girls and that the 

word he occurred three times more frequ ently than she. 

The findings of a nalysi s on reading series published during the sixties by 14 

companies also indicated tha t boy-centered stories outnumbered girl_centered 

stories by the ratio of 2.5 to 1; adult male main characters outnumbered female 

adults by 3 to 1; and male biographies outnumbered female biographies by 6 

to 1. In addition, boys were the main characters in 3 out of 4 stories h aving 

themes of ingenuity, industry, bravery, adventure and imaginative play. Gir ls 

were shown exhibiting passivity, dependence , and docility 6 times to eve ry time 

for boys (central New J e rsey National Organization of Women cited in Schnell, 

1975:737) . 

2.6 Forms of Gender Bias in EFL Educational Materials 

The following forms or dimensions of bias can be u sed to evaluate 

instructional / educational materials. They are commonly used to identify bias 

aga in s t women. 

2.6.1 Stereotyping 

Sex stereotype is "the conste lla tion of vanous traits, activities, values a nd 

behavioral characteristics a ttributed to a nd used to describe and differentiate 

two sex groups in a socio-psyehological set up" (Das and Ghadically, 1988: 124) . 

Sadker and Sadker (1997: 245) state that stereotyping may occur in reference 

to any of a number of variables: physical appearance, intellectual attributes 

person a lity ch a racteristics, career roles, domestic roles a nd socia l placement. 

They also identified the most frequently seen stereotypes in textbooks. Some of 
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lilese include lile pOl'lrayal of women as passive, dependenl persons defined in 

terms of their home and family roles, However, men are portrayed in a wide 

variety of occupational roles (and only occasionally as husband and fathers) 

and as strong, assertive persons defined primarily in terms of their work 

outside the home. Here, it is important to underscore that the sex group which 

is underrepresented, less represented or represented in a demeaning way may 

give less attention to the content and as a result learning may not be 

successful. Hen ce , conscious or unconscious, inlclllion .. il or uninlentional sex 

stereotyping needs to be avoided from any educational system. 

Rothenberg (1992: 332) underlines that language plays a very important role in 

shaping the image of human beings. Sexist language develops wrong self image . 

Self image is tbe way people see themselves and the value they place on 

themselves (Walkin, 1982). Chasen as cited in Chasen (1974:222) explained 

that girls as well as boys believed that males were "smarter, stronger, fixed cars 

better, drove better, worked better ... " This illustrates that the self image of the 

boys was in general better than the girls' self image. 

Besides, sexist language spreads and reinforces sex role stereotypes . Taylor 

(1973: 1045) asserts that if textbooks are free from sex, stereotypes, they are 

able to contribute to the building of selr -conridence, identity, and a sense of 

self-worth in students. This is because, ou r opinions in any given matter are 

shaped by the way in which facts are presented to us (Kalia, 1988:235), 

Similal'iy, Gershuny (1977: 143) stutes that stereotypes limit behaviour and , 

understanding 'by constructing a static image of both sexes and also 

e.stablishing a false impression of male and female characters as an alternative 

lo lheir socio-eultural origins, In addition, slel'eolypes are viewed as socio­

political hierarchies in which one sex is considered,superior or dominant over 

the other inferior sex. Concerning this, Hartman and Judd (1978) demonstrated 

that women's stereotypical roles were related to housework and childcare. 
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Women's household chores were exemplified by cooking, changing diapers, 

doing laundry. On the contrary, men were depicted fixing the car, changing 

electrical bulbs and/ or mowing the lawn. 

Many EFL/ESL textbooks for young and mature learners researched by Gilbert 

and Rowe (1989) and Hartman and Judd (1978) also showed gender stereotypes 

in which women were generally given subordinate status because of their 

gender a lone, and were treated as inferior without regard to their actual power 

or social status. Hence, EFL/ESL textbook writers need to be cautious in 

producing such materials because textbooks are one of the great influences in 

contributing to cultural prejudices and personal biases that learners can, 

unfortunately, absorb in their learning. 

2.6.2 Invisibility 

Perh aps the most fundamental form of bias in instructi9nal materials is the 

complete or relative exclusion of a particular group or groups from 

representation or consideration in text narrative and/ or illustrations (Sadker 

and Sadker, 1997: 244). Regardless of the origins of the textbooks, males are 

more visible in texts and visuals than females. For example, Gisnet (1988) 

found that in Israeli English textbooks, 89 per cent out of all children in 

pictures are boys . Overall, women constitute less than 33 percent of all the 

characters. Hellinger (1980) found that females are excluded from the titles of 

stories, and females appear in less than 10 percent of the titles of stories in 

English-language textbooks used in German schools. Moreover, Hartman and 

Judd (1978: 384-385) conducted a survey of several textbooks and found that 

women su ffered from low vis ibil ity. They counted the sex-linked proper names, 

titles or non-generic pronouns and reported in their finding that, in most cases, 

male references outnumbered the female ones . For instance, the male-to-female 

ratio in US Teaching English as a Second or Other language (TESOL) material 
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was 63:37 (ibid) . Nan (1992) also found that 82 out of 93 characters In 

mainland Chinese-Language textbooks were male. 

A number of studies have found that female visibility has improved over recent 

decades. But still the genders remain imbalanced. For example, in their study 

of gender fairness in US high school chemistry textbooks, Blazer and Simons 

(1991) found that textbooks used in the 1990s included more females, 

unnamed characters, and unnamed youth characters in illustrations than 

those published in 19708. Therefore, it can be deduced that textbook writers 

are gradually correcting gender bias. 

Some researchers gIve another technical term for invisibility, i.e. omission. It 

has been indicated that females do not appear as often as males in the text as 

well as in the illustrations which serve to reinforce the text. Moreover, omission 

implies "women's accomplishments, or that they themselves as human beings, 

are not important enough to be included" (Porreca, 1984: 706). Many studies 

have indicated under representation of female sex. For instance, Coles (1977) 

examined five sets of popular adult basic education materials and found that in 

the total of 150 stories, men outnumbered women by a ratio of 3 : 1. Another 

researcher by name Hellinger (1980) also conducted a thorough study of 131 

passages from three English language textbooks used in German schools. She 

found that men participated in over 93 per cent of the passages, while not even 

30 per cent of the texts included women. She also found out that 80 per cent of 

the speakers were males. 

However, counting how many times the genders appear merely provides little 

insight into how they are portrayed in texts. It is also necessary to take into 

account how genders are depicted in other dimensions or forms of bias. 
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Language is essentially a neutral vehicle of communication whereby a wide 

range of attitudes and values are conveyed. However, all speakers tend to create 

flattering language which is useful to them. Besides, standardized usage of 

language has been determined by those . with enough power, authority and 

influence. Thus, certain sexist uses of English, which are by no means 

obligatory, were accepted as normal and standard (Porreca, 1984). 

Apart from this, researchers in the field have tried to find out specific ways in 

which sexist attitudes are conveyed through the language in educational 

materials. An important component in this respect is firstness. Porreca (1984: 

706) defined firstness as "given two nouns paired for sex, such as male/female, 

the masculine word always came first, with the ' exception of the pair 

ladies/gentlemen". "It reinforces the second place status of women and could, 

with only a little effort, be avoided by mixing the order" (Hartman and Judd, 

1978: 390 cited in Porreca, 1984: 706). 

Occupational and family roles are also commonly prevalent reflections of 

sexism in instructional materials. Gerrity (1978) in Porreca (1984: 706) found 

"men were portrayed in four times as many paying occupations as women ... " 

There are two dimensions of occupational roles identified by researchers. They 

are horizontal and vertical. The former refers to the range of occupations that 

both genders occupy. The latter refers to the rank of the occupations, for 

example, bank managers belong to a higher rank than bank tellers. 

Previous studies show females in fewer occupations than males. Gisnet (1988: 

65) analyzed an Israeli English textbook, Here We Are, ,and found "the roles 

fulfilled by women include mother, grandmother, kiosk worker, singer, cook, 

secretary, fortune teller, laundry clerk, reporter, and traffic police women who 

is frightened by the traffic." Males, however, are "doctor, owner of a large 
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department store, film producer, salesman, truck driver, fireman, detective, 

acrobat, clown, and soldier" (ibid). 

Cole's (1977) study of adult basic education materials revealed that 39 of the 

total 61 females were engaged in only 11 occupations, and 19 of those 39 

females worked as housewives. By contrast, 106 out of 192 males had 73 

different occupations, ranging from truck driving to medicine. By and large, 

"women managed little and owned nothing; on the other hand, men, while 

holding a large number of unskilled jobs, were the predominant occupants of 

skilled, managerial, and ownership positions presented in the stories" (ibid: 42). 

Not only do fewer females work than do males , but females also work in fewer 

occupations. Stereotypical occupations a re assigned to both genders. Hence, we 

have yet to see a female president, truck driver , or fireman, or to see a male 

secretary in our EFL instructional materials. 

Apart from occupational roles, family roles have also been frequently studied. 

Females are more likely to be restricted to the kitchen than males (Byrne, 1978; 

Gaff, 1978) and more likely to be found at home (Deliyanni-Kouimtzi, 1992) . 

Often, females are assigned,fixed and settled domestic tasks such as cooking, 

baking, cleaning, polishing, mending, sewing and washing, while males do the 

painting, gardening, repairing, and taking out the garbage (Hartman and Judd, 

1978) 

2.6.4 Attribution 

Pervious studies have examined attributions assigned to textbook characters. 

Many textbooks gave boys more physical strength and mental qualities than 

girls. In Israeli English textbooks , females are portrayed as "unintelligent, 

careless, incompetent and gossipy" (Gisnet, 1988:65) . 
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In a study by Hellinger (1980) in German English language textbooks, females 
sh owcd typical "female" behaviors: emotionality, passivity, and limited 
intellectu a l ability. In US TESOL materia ls, females are ,over emotional, easily 
angered, spend too much time talking on the phone and getting dressed, and 
easily convinced that their goal is to find a wealthy husband (Hartman and 
Judd, 1978). 

2.6.5 Degradation and Disempowerment 

Degradation and disempowerment a re also vital dimensions addressed in 
examining instructional materials. Degradation refers to making the characters 
look worthless, such as making them the butt of jokes. Disempowerment refers 
to withdrawing power and status form characters by failing to acknowledge 
their worth or contribution (Sunderland, 1994). 

Hartman and Judd (1978) found that girls are frequently the butt of offensive 
jokes such as: like a woman, it (the weather) is very changeable and never 
underestimate a woman if you are not talking about her weight or age. In most 
German English language teaching textbooks, the "presence of intellectual or 
other achievements of women is ignored, downgraded or described as 
exceptional." (Hellinger 1980:273). 

Trecker (1971) cited in Commeyras and Alvermann (1966:34) explains, "Texts 
omit many women of importance, while simultaneously minimizing the legal, 
social and cultural disabilities which they faced. The authors tend to depict 
women in a passive role and to stress that their lives are determined by 
economic and political trends." 
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2.6.6 Images/Illustrations 

Images are not only used to support written text but to express meaning on 

their own as well. 

Concerning this Glaschi (2000:36) states: 

The analysis of images addresses the use of poststructuralist 
analytical techniques in deconstructing universal truths. The 
image per se would seem to be the perfect instrument for an 
enlightenment dogma, difficult to disintegrate, difficult to challenge 
on a rational basis; we are forced when analyzing an image, to 
discuss feelings and impressions rather than point and 
counterpoint, and this talent quality is the image's' communicative 
strength. 

Researchers such as Berger (1972) evaluated the gender positioning of images 

in textbooks. Glaschi (2000:33) termed positioning "individuals or groups of 

individuals are positioned by discourse as inherently inferior, in control, weak, 

strong and so forth". For instance, Berger's (1972) study on gender positioning 

of image in textbooks and found women as objects to be owned and men as 

objects of jealousy . 

Scholars underscored that, in the last two decades, publishers have included 

more photographs, graphs and captions in textbooks, and are paying more 

attention to the visual presentation of the EFL/ESL textbooks, and are paying 

more atte ntion to thc visual presentation of the EFL/ESL, textbooks in addition 

to their grammatical or textual content (Glaschi, 2000). However, a corpus of 

research findings indicated that illustrations reflected and reinforced· a biased 

pattern. But photographs tended to portray females more realistically than 

drawings did (Porreca, 1978). In general, EFL instructional materials' writers 

should give due attention to the appropriate and non-offensive gender 

positioning of images in the materials they prepare. 
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2.6.7 Fragmentation and Isolation 

According to Sadker and Sadker (1997), bias through fragmentation and 
isolation takes two primary forms . In the first place., content regarding women 
may be physically or visually fragmented or isolated and delivered only in 
separate chapters; ten women achievers In SCience, for example. Second, 
women may be described as interacting only with persons like themselves not 
with the majority culture . 

In short, the implication of fragmentation and isolation is that the history, 
experience and situation of woman are somehow unrelated to those of the 
dominant culture. In addition, material writers also ignore the dynamic 
relationships o(these groups to the development of our current society (ibid) 

2.7 Causes of Gender Bias 

Several studies witnessed that gender bias in English can stem form three 
possible grounds. These are lack of awareness of the potential effect of a gender 
discriminating use, ignorance of gender fair equivale;nts of some gender 
discriminating uses, and lack of willingness to apply non-gender offensive forms 
of English during communication . 

Among the scholars who share the above fact is Jordan-Hene1y (n.d.) who 
con tends that in many instances gender bias is manifested due to reckless 
choice of items and role representation. Similarly, Jacobson (1995) underlines 
that in addition to lack of awareness to a gender biased from, underestimating 
its possible effect caa also cause some one to uphold a wrong traditional use. 
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2.8. Impacts of Gender Bias 

With regard to text comprehension a nd la n guage teaching in general, gender 
bias in English h as great negative effect. In the eyes of some scholars, gender 
bias is considered as an evil practice, for it is revealed' in the lea rners . As a , 
result, it limits learners' chance of exposure to the gender-neutral form (Leard, 
1998). 

Hence, Walsh (2003) contends that any bias in writing against special interest 
groups is known to offend, stereotype, belittle and exclude that group. 
Therefore, as Wolfson (1989: 185) states "teachers and cu rriculum writers need 
to be aware of sexist usage and also of sexist bias in the materials ... " 

2.9 Gender-Fair Alternatives 

Various scholars have suggested some points to be considered for equal 
treatment of the sexes. McGraw Hill Book Company (1975:725-726), for 
insl.:mce, has suggested: 

"Men and women should be treated primarily as people, 
and not primarily as members of opposite sexes. Their 
shared humanity and common attributes should be 
stressed, not their gender difference. Neither sex should 
be stereotyped or arbitrarily assigned to a leading or 
secondary role. " 

Oliver (1974:256-25 8) by reviewing various literature writes how women and 
men should be treated by categorizin g into different elements . 

1. Frequency of occurrence: - wom en and men should be equally 
represented in the title , the cen tral roles and illustrations. 

25 
I 

I 
I 

) 



· 2. Personality or character traits: - positive and desirable traits should be 

attributed to female characters as well as male. Cleverness, creativity, 

bravery, kindness, persistence, curiosity, adventurousness, achievement, 

self-respect and self-reliance should be found in women and girls as well 

as in men and boys. 

3. Interests and activities: - as frequent as boys are active and 

adventurous, some girls should also be active. Girls should engage in 

various pursuits. Their interests and activities should not be only those 

typically ascribed to females-that is cooking, cleaning, saving, cleaning 

a nd doing crafts. Girls should not only follow, but they should lead. 

4 . Profession or career options: - women should not be shown as mothers, 

wives and teachers. They should be shown in various careers and 

professions. 

5. Physical appearance: girls and women should be pictured In 

illustrations the way they look in life. All boys are not taller than girls, all 

mothers do not wear aprons, and all fathers do not smoke pipes. 

6. Role in the family: - women and girls should be portrayed participating 

equally in family decisions . Father and boys should be shown 

participating in household chores. 

To avoid occupational stereotyping, Sunderland (1994:60) mentions two 

alternatives: 

1. By using a statistically accurate reflection of a society or the societies in 

which the target language is spoken. Thus, whatever proportion of 

management is female (and in Britain the figure was 27 percent in 1989), 

and whatever proportion is male, s imilar proportions of female and male 

managers would appear in a textbook. 

2. Another theoretical alternative is to have as many women as men in each 

occupation in the textbo9k. 

A list of gender-fair alternatives to be used in place of gender offensive forms 

has been formulated by Tiedt (1973: 1073). He mentions the following example 
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to illustrate gender neutral forms; "Every child makes his own dictionary in 
which he enters words from his stories. " 

1. Change the Pronouns 

Write as: Every child makes an individu al dictionary in which they enter 
words from their stories. 

2. change into plural forms (Pluralization) 
Write as: Children can ma ke their own dictionaries m which they enter 

words from their stories 

3. Use couple or alternate choices 

Write as: Every child makes a dictionary in which he / she enters words 
form stories written 

4. Use the Passive form 

Write as: Diction aries are made in which every child enters words form 
stories written. 

Wilh regard to gender fair alternatives for firstness, Pauwels (1991 :57) states, 
"when describing a couple (women and men) treats both partners as equals ." In 
mentioning women and men together, do not always list the men first; try 
instead to a lternate the order in which men and women are described." Overall, 
as ma ny scholars agree, the above gender fair alternatives are quite essential to 
equ alize both the male and female genders in the education system. 
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CHAPTER THREE 

DESIGN AND METHOD OF THE STUDY 

3.1 Subjects of the Study 

In order to achieve the objectives and ~ investigate the status and portrayal of 

females compared with m a les, the modules intermediate writing skills and 

reading skills are analyzed. Hence, the study includes these course units which 

arc being used in distance education program of Alpha University College for 

first year English m ajor students . 

Alpha University College is one of the private higher institutions which are 

offering courses for distance edu cation learners in Ethiopia. In doing so, it has 

opened college of distance studies to meet the growing demands of distance 

learners across the country. A leaflet prepared by the college explains that 

Alpha College of Dis ta nce Studies (ACDS) was established by a committed 

nationalist in 1981 with the major objective of offering vO,cationa l and technical 

tra ining to those who ha d no opportunity to attend regular and extension ./1 

classes for different reasons. 

ACDS has carried out degree, diploma a nd certificate programs for the last two 

decades through distance mode of delivery. It has enrolled high number of 

students and offered educational services through its 10 bra nches and 52 

representative offices through out Ethiopia. ACDS has a lso developed its own 

modules. 

3.2 Method of the Study 

The method used for this study is content a nalysis. - --_. -
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3.2.1 Content Analysis 

Many researchers adopted this method to analyze textbooks and other related 

written materials. This is because content analysis provides an objective and 

quantified description of how frequently selected social groups a nd attributes 

associated with them occur in the sampled educational materials. Occurrence 

is determined through the quantification of images (pictures, illustrations, 

photographs) and uses of languagc (words and phrases, characters etc). 

Besides, as Koul (1984) asserts content analysis of written materials are helpful 

[or developing and modifying school curriculum at various stages. 

In this case, thcrefore, the content or the distance education modules, 

intermediate writing skills and reading skills of Alpha University College for first 

year English major students is analyzed if it has represented gender fair or 

biased messages. Thus, for this analysis forms and categories are used. 

Forms and Categories 

The most important issues in content analysis are categories . Koul (1984: 414) 

says that the researcher of content analysis should clearly indicate the 

categories and make provisions for marking the category in which each unit 

falls. In addition, Travers (1964:318) cited in Mulualem( 1998) confirms that the 

categories should be appropriate to the problem under investigation. Apart from 

categories, Koul states that forms should be used carefully in order to get 

reliable and valid data. 

For this study, the forms and categories used by MOE (1989) in the study 

entitled "Gender Analysis of Primary School Textbooks: In trial of General 

Polytechnic Education Curriculum in Ethiopia" are adapted. The forms and 

categories identified by MOE are, therefore, thought to be relevant to this study 
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by the writer because several studies reviewed in this literature have :nenlioncd 

and used ons.. or more.~han one categories which were identified ar.d used by 

MOE. Besides, local researchers have adapted them before~r analyzing 

textbooks. 

Hence, the content analysis was done based on the following categories. 

I. Written Contents 

]. Topics and sub-topics 

2. Language 

i. proper names 

ii. common nouns 

iii. pronouns 

3. Activities 

4. Biographies and characters 

i. biographies 

ii. major characters 

iii. minor characters 

5. Occupations 

6. Sex demeaning examples 

II. Illustrations (pictures) 

7. Representation of human pictures 

8. Activities in pictures 

, 

/ 
In gc nder bias a nalysis, th el'c are two techniques namely quantitative and 

qualitative. Quantitative analysis is "a statistical and comparative evaluation of 

the number of female and male characteristics feature in titles, texts, 

illustrations, exercises etc. Qualitative analysis is "a descriptive comparison of 

the character featured in titles, texts, illustrations, exercises , etc of textbook 

anei other educational materials (Anbesu, 1995: 742) in Mulalem (1998). This 
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study is confined to quantitative techniques. Therefore, frequency counts are 

used in analysis of "concordance data" (Caroll and Kowitz; 1994: 79). 

3.2.2 Interview 

The second tool used to elicit additional information was the interview with the 

modules ' producer and editor. To this effect, they were interviewed to reflect 

their opinion, attitude, experience etc. concerning gender treatment iI;l the 

distance education modules. 

To compile pertinent information, some semi-structured interview items were 

recorded. As a result, the recorded information was transcribed for analysis . 

(see appendix D). 

~.3 Sampling 

The researcher must analyses units which are representative of ' the total 

material which hel she is concerned with. Consequently, the results of samples 

can be generalized (Koul, 1984: 414) . To take representative sample, lots were 

cast using four pieces of papers that have the titles of the modules prepared for 

first year English major students and to make random selections. Therefore, 

out of these modules 50 percent was selected as sample. Within the selected 

modules, written contents were analyzed in the study. 

Thc research thus incorporated both aspects of purposIve and random 

sampling techniques. It is purposive in that the producer and the editors who 

are involved in the preparation of the modules are included in the study. On the 

other hand, a random technique was employed in selection of the rr.od ules. 
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3.4 Procedures of the Study 

In an attempt to make the content analysis and its interpretation sensible, the 
following procedures a re used. Primarily, the forms and categories used by 
MOE (such as topics and sub-topics, language items, tasks/activities etc.) are 
analyzed . Afterwards, those categories referring to male and female genders are 
grouped as separate entities. Then, frequency counts a re considered for the 
number of times each category occurs by using quantitative gender bias 
analysis technique. This in turn helps to check whether there is a statistically 
s ignificant difference between male a nd female genders in the material. 

Koul (1984: 414) states that recording instrument is imperative in content 
analysis studies. He further adds that formats are used in content analysis for 
class ifying and recording purposes. Hence, formats were prepared to conduct 
this s tudy for content and illustration. 

1. Contents 

Format 1: Topics and Sub-topics 

Topics and sub-topics are the major elements in format 1. They contain three 
items. Therefore, the writer tallied and counted the numbers of: 

• Topics and sub-topics with male reference. 

• Topics and sub-topics with female reference. 

• Topics and sub-topics with both sexes reference. 

Format 2: Language 

La nguage is the main element in format 2. It has sub-elem ents such as proper 
nalT' es, common nouns and pronouns. Each sub-element contains three items. 
Thu s, the writer tallied and counted: 
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a. proper names:- proper male names 

proper female names 

b. common nouns:- male common nouns 

female common nouns 

c. pronouns:- female pronouns 

male pronouns 

FOI'II/.n! 3: Activities in th.e written content 

Here, the focus is on the activities which are assigned for each sex in the 

module . The writer listed all the activities for each sex in the module and tallied 

the number of times each activity is mentioned . 

Format 4: Biographies and Characters 

"---- In this format , male and female biographies and characters were tallied and 

counted. In add ition, major and minor characters were sorted. To do so, tally 

and counting were made for female and male major character and for male and 

female minor characters . 

Format 5: Occupations 

This format was used to list male and female referenced occupations 111 the 

modules. The writer grouped occupations by sex (male and remak) and they 

were tallied and counted. 

Format 6: Demeaning Examples 

The purpose of this format is to identify sex demeaning examples that lower the 

respect, dignity and social esteem of both sexes (male and female). 

2. Illustrations 

Format 7: Picture Number Balance .. 
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The main element in this format is number balance of numan pictures. The re 

are sub-elements which are tallied and counted. These are: 

a. pictures with male (s) only 

pictures with female (s) only 

pictures with both sexes 

b. total number of female pictures 

c. total number of male pictures. 

Format 8: Picture Activities 

The writer listed a ll activities for each sex depicted in the illustrations. Then 

tally and counting were made for the number of times the activities occurred for 

each sex. 

3.5 Method of Data Analysis 

To collect data for the study, the writer tallied and counted on the basis of 

elements and sub-elements of each category. Afterwards, the counted tally 

marks are summed up and percentages are computed in accordance with each 

category in the format with respect to female and male sexes . The writer also 

needed an analyst (data collector) to count, tally and examine the modules 

under the study. This enables easy check-ups between the writer and the 

analyst (collector). 

Later, a chi- square (X2) statistical test is used to . ch eck whether there is a 

statistically sign ificant difference between the male a n d the female genders. 

In conclusion, these are the techniques and tools employed to come out with all 

the bas ic da ta . Findings generated as a result of this have been discussed in 

the subsequent sections. 
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4.1 Results 

CHAPTER IV 
RESULTS AND DISCUSSION 

4.1.1 Content Analysis 

As it has been explained in chapter three, content a na lysis was employed to examine the portrayal of male and female sexes in the modules of Alpha University College for first year English major students. The researcher and one a na lyst analyzed 50 perccnt of the modules on the given categories. To this effect, the elements and sub-elements of categories were cpunted separately in relation to items. Next, frequency counts of the elements and sub-elements of each category were added and converted into p ercentages. Finally, the frequency counts of categories were added and changed into percentages with respect to females and males. 

Later, chi-square (X2) statistical test was used for each module to check whether there was a statistically significant difference between the female and male sexes. The frequencies and percentages of each category are presented in the following tables. 

Table 1: Gender Representation in year I Distance Education Modules 

Intermediate writ in Skills Readine: Skills M F M F Categories f 0/0 f 0/0 f 0/0 f 0/0 Tonics and sub-tonics 6 100 - - - - - -Language 638 62.4 385 37.6 491 51.9 455 48 .1 Activities In written 77 60.2 51 39.8 12 52.2 11 47.8 content 
Biographies and 30 66.7 15 33.3 9 69.2 4 30.8 characters 
Occunations 128 69.9 55 30.1 34 56.7 26 43.3 Picture numbers - - - - - - - -,Pic ture activities - - - - - - - -Total 879 63.5 506 36.5 546 52.4 496 47. 
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Table 1 indicates the representation of female and male sexes in year I modules 
in topics and subtopics, language, activities in written statements, biographies 
and characters, picture numbers and picture activities. The modules analyzed 
are intermediate writing skills and reading skills. 

As can be seen from the table, the module intermediate writing skills does not 
represent females fairly i.e. it has gender referenced topics and sub-topics 
(hundred percent) . With respect to language, male referenced messages (sixty­
two point four percent) are represented more than female sex (thirty-seven 
point six percent). Similarly, regarding activities in the written content, males 
are overrepresented (sixty point two percent) as compared to females (thirty 
nine point eight). Concerning biographies and characters, more males are 
represented than females. As to occupations, gender referenced messages are 
also found, i.e., more males (sixty nine point nine) than females (thirty point 
one) are represented. It can a lso be seen that the module intermediate writing 
skills does not have gender referenced pictures and picture activities. 

The module reading skills does not have sex-referenced messages with respect 
to topics and sub-topics, pictures and picture activities. There are slight 
differences as related to language and activities in writte'n content. Hence, the 
representation of the sexes is almost balanced. But more biographies and 
characters are represented for male sex .(sixty-nine point two) than their female 
counterparts (thirty point eight percent). Similarly, more occupations for male 
sex (fifty six point seven percent) are assigned than female sex (forty three point 
three percent). The general result shows that since the computed chi-square 
value (X2 = 128.98) is more than the critical chi-square value (X2 = 0.05 = 
2 l.026) there is a statistically significant difference between male and female 
sex representation in both modules under study. 
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Table 2: Gender Representation of Portrayed Activities in Written 
Contents of the Module 'Intermediate Writing Skills' 

No Activities Male Female 
f % f % 1 Learning in classrooms 12 57.1 9 42.9 

~ Teaching /Lecturing / 5 7l.4 2 28.6 3 Architect activities 1 100 - -
4 Delivering bills 1 100 - -
5 Singing songs 2 33.3 4 66.7 6 Presidential campaigning 2 50 2 50 7 Begging - - 1 100 8 Running business 7 77.8 2 22.2 
9 Sailing 2 100 - -
10 Going on a trip/traveling/ 6 35.3 11 64.7 
11 Performing different sport 

activities 7 77.8 2 22.2 
12 Feeding and bathing patients - - 1 100 
13 Performing different domestic 1 16.7 5 83.3 

activities/household chores/ 
14 Arguing - - 3 100 
15 Producing different writing 9 60 , 6 40 materials 
16 Conducting orchestra 1 100 - -
17 Working as administrator 1 100 - -
18 Painting 3 75 1 25 
19 Gardening 3 100 - -
20 Photographing 1 100 - -
21 Experimenting in a laboratory 2 66.7 1 33.3 
22 Praying 1 100 - -
23 Hunting 2 100 - -
24 Driving cars and machines 3 100 - -
25 Healing patients 1 100 - -
26 Farming 2 66.7 1 33.3 
27 Wood carving 1 100 - -
28 Typing 1 100 - -

Total 77 60.2 51 39.8 

Table 2 shows sex representation in activities mentioned in written contents of , 
the module "Intermediate writing skills" included in the study. The data do not 
include activities in pictures'. The activities mentioned in the module are 
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grouped under common activities. For instance, heavyweight boxing, fist 

fighting, etc, are grouped under performing different sport activities. 

The total data in table 2 reveals that sixty point two percent of male sex is 

portrayed in twenty-eight different activities mentioned in the written content of 

the module. The calculated chi-square value (x2~45 . 69) is more than the critical 

chi-square value (X2, 0.05~ 40.113). Therefore , there is a statistically significant 

difference between male and female sex representation. 

However, this is the total representation. Women/girls a re completely excluded 

form thirteen activities among the twenty-eight grouped activi ties. Among these 

activities in which women/ girls are segregated, some of them are related to 

backward traditional outlook of the community. For example, those listed in the 

table like architect activities, working as administrator, hunting, driving cars 

and machines, etc, are traditionally restricted to men /boys. 

Likewise, men/boys are less represented in an activity i.e. performing different 

domestic activities (household chores) which the society traditionally assigns 

on ly to women/ girls. Although the two sexes are assigned in certain activities 

the data indicates a big difference in the rate of representation. The activities 

arc: teaching (lecturing) (only twenty-eight point six percent for female), 

running business (only twenty-two point two percent for females), painting (only 

twenty-five percent for male), performing different sports , activities (only thirty­

three percent for female), begging (hundred percent for female), sailing 

(hundred percent for male) , and performing different household chores (only 

sixteen point seven for male). Almost all of these unbalanced representations 

seem to have relation to stereotyped outlook of the traditional society. 
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Table 3: Gender Representation in Biographies and Characters Found in 

the Module 'Intermediate Writing Skills' 

Male Female 

f % f % 

Biographies 1 50 1 50 , 

Major characters 28 71.8 1 1 28.2 

Minor characters 1 25 3 75 

Total 30 66.7 15 33.3 

Biographies of a scientist and an author a re found in the module. As shown in 

table 3, fifty percent representation of biographies for each (male and female) 

implies perfectly balanced representation. In stories, extracts, etc. including 

biogn:.phies seventy-one point eight percent of men/boys are depicted as major 

chnracters and twenty-five percent are shown as minor characters. Females 

have very high representation (seventy-five percent) as minor characters but 

they are less represented (twenty-eight point two) as major characters . 

The computed chi-square value for biographies, major characters and mmor 

characters (X2 =3.84) is less than the critical chi-square value (X2, 0.05 = 5.59). 

Therefore, there is no statistically significant difference between female and 

male sex representation . 
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Table4. Gender Representation of Portrayed Occupations in the module 
'Intermediate Writing Skills' 

Male Female 

No Occupations f % f % 

1 Principal 2 100 - -

2 Senator 3 60 2 40 

3 Teacher / Lecturer 6 85.7 1 14.3 

4 President 2 66.7 1 33.3 

5 Student 22 56.4 17 43.6 

6 Sportsman / woman 6 100 - -

7 Scientist 2 50 2 50 

8 Dancer 1 50 1 50 

9 Businessman/woman 6 75 2 25 

10 Film star 3 100 - -

11 Pilot 2 100 - -

12 Flight attendant - - 2 100 

13 Sailor 1 100 - -

14 Mayor 2 100 - -

15 Governor 1 100 - -

16 Household worker 1 16.7 5 83.3 

17 Editor 1 100 - -

18 Librarian - - 1 100 

19 Singer 5 71.4 2 28.6 

20 Nurse - - 1 100 

21 Cook 1 100 - -

22 Tourist 2 100 - -

23 Conductor 3 100 - -

24 Author 25 67.6 12 32.4 

25 Anthropologist - - 1 100 

26 Hospital Administrator 1 100 - -
'--
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27 Fashion Designer 1 100 - -

28 Painter 3 75 1 25 

29 Architect 1 100 - -

30 Photogra pher 1 100 - -

31 Psychologist 4 100 - -

32 Engineer 1 100 - -

33 Botanist 1 50 1 50 

34 Economist 1 100 - -

35 Gardener 2 100 - -

36 Driver 1 100 - -

37 Healer 1 100 - -

38 Farmer/Harvester 4 66.7 2 33 .3 

39 Soldier 1 100 - -

40 Chemist 1 100 - -

4 1 Newspaper columnist 1 100 - -

42 Political Activist 1 50 1 50 

43 Foreign Minister 1 100 - -

44 Astronomer 1 100 - -

45 Hunter 1 100 - -

46 Warrior 1 100 - -

47 Telephonist - - 1 100 

48 Wood Carver 1 100 - -

Total 128 69.6 56 30.4 

Table 4 indicates sex representation of occupations m the aforementioned 

module included in the study. The occupations displayed are grouped in forty­

eight items. The total occupation show.s uneven representation of female and 

ma le sexes. Men/boys a re represented at higher rates (sixty-nine point six 

percent) than women/girls (thirty point four per cent). The calculated chi­

square value (x2=144.78) is more than the critical chi-square value (X2, 0.05 = 
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Table4. Gender Representation of Portrayed Occupations in the module 
'Intermediate Writing Skills' 

Male Female 

No Occupations f % f % 

1 Principal 2 100 - -

2 Senator 3 60 2 40 

3 Teacher / Lecturer 6 85.7 1 14.3 

4 President 2 66.7 1 33.3 

5 Student 22 56.4 17 43 .6 

6 Sportsman / woman 6 100 - -

7 Scientist 2 50 2 50 

8 Da ncer 1 50 1 50 

9 Businessman/woman 6 75 2 25 

10 Film star 3 100 - -

11 Pilot 2 100 - -

12 Flight attendant - - 2 100 

13 Sailor 1 100 - -

14 Mayor 2 100 - -

15 Governor 1 100 - -

16 Household worker 1 16.7 5 83.3 

17 Editor 1 100 - -

18 Librarian - - 1 100 

19 Singer 5 71.4 2 28.6 

20 Nurse - - 1 100 

21 Cook 1 100 - -

22 Tourist 2 100 - -

23 Conductor 3 100 - -

24 Author 25 67.6 12 32 .4 

25 Anthropologist - - 1 100 

26 Hospital Administrator 1 100 - -
-
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64). Hence, there is a statistically significant difference between the two sexes 

representation for the above occupations. 

Among the forty-eight occupations listed in table 4, women/ girls are excluded 

from more than half of the following occupations. These a re principal, 

sportsman/woman, film star, pilot, sailor, mayor, gov~rnor, editor, cook, 

tourist, conductor, hospital administrator, fashion des igner, architect, 

photographer, psychologist, engmeer, economist, gardener, driver, healer, 

solider, chemist, newspaper columnist, foreign minister, astronomer, hunter, 

warnor and wood carver. Almost all of the aforementioned occupations are 

restricted only to m en / boys in the traditional outlook which is still manifested 

in the module. 

Similarly, as can be seen in table 4, men /boys are excluded in few occupations 

(flight a ttendant, librarian, nurse, anthropologist, and telephonist). Some of 

the:';,; are occupations which are traditionally assigned to women/ girls . In the 

occupations in which both sexes are depicted, the higher representation is for 

" 
men/boys. These unevenly distributed are teacher (lecturer), senator, 

president, student, businessman/woman, singer, authOI', painter and farmer 

(harvester). These are evidences that witness stereotypical representation. 
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Table 5: Gender Representation of Portrayed Activities in Written 

Contents of the Module 'Reading Skills' 

No Activities Male Female 
f % f % 

1 Learning 3 75 1 25 
2 Working in a factorv - - 1 100 
3 Running business 1 50 1 50 
4 Performing different domestic - - 2 100 

activities / household chores / 
5 Serving in a hotel - - 1 100 
6 Photographing 1 100 - -
7 Telling story 1 100 - -
8 Researching 5 7 1.4 2 28.6 
9 Experimen ting 1 33.3 2 66.7 
10 Driving - - 1 100 

Total 12 52.2 11 47.8 

Ta ble 5 indicates sex representation of activities mentionyd in written contents 

of the module 'reading skills' included in the study. As that of the previous 

module 'Intermediate Writing Skills', the data in this module do not include 

activities in pictures. All the activities mentioned in the module are not written 

sepa rately. They are rather grouped under common activities . For example, 

collecting firewoods and water, looking after younger brothers and sisters are 

grouped under performing different domestic activities (household chores) . 

The total data in table 5 indicates that fifty two point two percent of male sex is 

portrayed in ten different activities mentioned in the written contents of the 

module. The computed chi-square value (X2= 9.59) is less than the critical chi­

squa re value (X2, 0 .05=16.92). Thus, there is no s tatistically significant 

difference between female and m a le sex representation . 

But this is only the total representation. Men/ boys are excluded from four of 

the activit ies among the ten grouped ac tivities . Among these activities in which 

men / boys a re segregated , two of them (performing different household chores 
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and serving in a hotel) are rela ted to the traditional outlook of the society. But 

the other two in which men/ boys are excluded (working in a factory and 

driving) are activities that the socie ty traditionally restricts to men/ boys. 

Similarly, women/ girls are rejected in two of the activities (photogra phing and 

te lling story). 

In this module , women/girl s are represented in more ac tivities than men /boys . 

However, it is only in three of the activities that they are represented with 

positive image which the society traditionally assigned to be performed by 

men/boys. These are working in a factory (hundred perce;nt) a nd experimenting 

(sixty six point seven percent) and running business (fifty percent). In another 

activity, a woman is represented as driving a car (hundred percent) which again 

the traditional society assigns to men / boys. Nevertheless, she is portrayed with 

another form of biased representation, i.e . driving carelessly. 

Although the two sexes are assigned in certain activities, the rate of 

representation has a big difference. The activities are learning (only twenty-five 

percent for female) researching (only twenty-eight point s ix percent for female), 

and experimenting (only thirty three point three percent for male). The first two 

unbalanced representations seem to have relation to stereotyped outlook of the 

traditional society. 

Table 6 Gender Representations in Biographies and Characters Found in 

the Module 'Reading Skills' 

Male Female 

f 0/0 f 0/0 

Biographies - - - -

Major characters 4 57.1 3 42.9 

Minor characters 5 83.3 1 16 .7 

Total 9 69 .2 4 30.8 
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As shown in table 6, fifty-seven point one percent of men / boys are depicted as 

major characters and similarly eighty three point three percent are shown as 

minor characters. Forty-two point nine percent of women/ girls are portrayed as 

major characters and six teen point seven percent are depicted as minor 

characters. No biography of both sexes is found in the module . 

The computed chi-square value for major characters and minor characters (X2 

= 1.04) is less than the critical chi-square value (x2 , 0.05= 3.84). Thus, there is 

no statistically significant difference between female and male sex 

representation . 

Table 7: Gender Representation of Portrayed Occupations in the Module 

'Reading Skills' 

No Occupations Male Female 
f 0/0 f 0/0 

1 Line:uist 1 100 - -
2 Author 15 46.9 17 53.1 
3 Factory Worker - - 1 100 
4 Professor 1 100 - -
5 Household Worker - - 1 100 
6 Executive consultant 1 100 " -
7 Film star - - 1 100 
8 Crime prevention officer 1 100 - -
9 Flie:ht attendant - - 1 100 
10 Journalist 5 100 - -
11 Lawyer 1 100 - -
12 Solider 1 100 - -
13 Researcher 3 50 3 50 
14 Scientist 1 33.3 2 66.7 
15 President 2 100 - -
16 Philosopher 2 100 - -

Total 34 56.7 26 43.3 

Table 7 indicates sex representation of occupations portrayed in the module 

'rea ding skills' included in the study. The occupations are grouped in sixteen 

items. The representation of female and male sexes is uneven in the total 
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representation. Men/boys are represented at higher rates (fifty six point seven 

percent) than women/ girls (forty three point three percent) a re represented . The 

computed chi-square value for these data (X2 = 18.72) is less tha n the critical 

chi-square value (X2, 0.05= 25.00). Therefore, there is no statistically s igni ficant 

differen ce between female a n d male sex representation for the above portrayed 

occupa tions in the module. 

Among the sixteen listed occupations in table 7 women/ girls are excluded from 

more than half of the occupations. These are : linguist, professor, executive 

consultan t , crime prevention officer, journalist, lawyer, soldier, president and 

philosopher. All of these mentioned occupations seem to be restricted only to 

men/boys in the traditional outlook. 

On the other hand, as shown in table 7 men/ boys are excluded in few 

occupations . These are factory worker, household worker, film star and flight 

attendant (waitress). Among these occupations, two of them are traditionally 

assigned to women /girls. In those occupation s in which both sexes are 

depicted, higher share is for men/boys. These unevenly distributed are linguist, 

professor, executive consultant, crime prevention officer, journalist,. lawyer, 

solider, president and philosopher. All these are evidences that indicate 

stereotypical representations . 

4.1.2 Interview Response 

To compile more information a nd enhance the reliability of the data through 

content analysis, the study forwarded interview questions to the distance 

edu cation modules' producer and editor. The data in this respect are generated 

through semi-structured interview items . (See appendix Band C) .The total 

number of questions posed during each interview session was e leven and a 

produ cer a nd an editor took part in the interview. A transcript of the details of 
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the interview is found under appendix D. The content of the transcript IS 

summarized as follows . 

The first question was forwarded to each interviewee with a view of assessing 

their personal opinion. In other words, it assesses whether each interviewee 

considers entertaining the problem of gender bias in producing and editing the 

distance education modules. In response to this, one of the interviewees did not 

'. consider the issue in question at all where as the other explained his concern of 

the issue. The first informant reasoned out that his concern was designing 

adequate tasks but not taking the problem of gender b'ias into consideration 

while preparing the module. The other informant saw it as a problem that has 

to be managed by guarding against traditional outlooks from appearing in the 

module. 

The interviewees were also asked to mention some features of gender bias in 

the distance education modules. In this respect, one of the informants 

mentioned that there is no any apparent type of gender bias in the material he 

wrote. The other informant, however, could not recall the features of gender 

bias that he corrected in the material. 

Afterwards, the interviewees were asked to share any experience of gender bias 
• 

in writing. Nevertheless, both the interviewees are unable to recall. 
, 

The fourth question was forwarded to obtain information concerning the 

interviewees' sensitivity. Accordingly, the first informant strongly believes that 

any material should be free from gender bias. The second informant saw it from 

the humanistic perspective. Thus, he stated that both sexes have to be 

represented in a balanced way as long as they are equal. The fifth question was 

posed to know whether gender biases in distance education modules have any 

considerable effect while students are studying the material. According to the 

first informant, gender biased material can give learners the impression that 
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wha t th ey read is accepta ble. Th c othe r informant a lso agreed on the e ffecL of 

such materials. He said if equali ty of women is not respected in materials the 

female students could be affected and may not actu a lly follow up the equality 

principle. 

Each inLerviewee was a lso asked Lo cxpress his atLiLudc Lowards inclusion or 

. exclusion of gender issues in printed materia ls especially in distance ed ucation 

modules. Concerning this, both interviewees had positive attitude with different 

justifications. The first informa n t asser ted that the inclus ion of gender issues is 

necessa ry if they are in tended to ra ise learner's awareness of gender-re lated 

problems and the consequent effects on the society. The othe: informant 

mentioned that the inclusion or exclusion of gender issues in materials should 

be left to individual material writers. He further explained that the selection of 

such issues sh ould n ot be an imposition on the writer. 

The next question was ra ised to get information regardin g the mam problems 

the interviewees encountered in producing the module as re lated to portrayal of 

Llle sexes. Tile. firsL illforlllanL slaled I.llal Ile d id nol face any problem s in ce he 

wrote the module with the skills (reading a nd writing) in rp.ind not females and 

. 11 1:tle s lllHlcr c(lIlsit/er,lI inll. Tile scco ll d in l·onnaill., Iloweve r, could 1I0t recall u 

specific problem. 

The cighLh question wa~ forwarded Lo check whether the inLerl'i ..; wees have 

taken a ny training on gender issues or if they have participated in workshops, 

semina rs etc. related to gender treatment in educational materials. Regarding 

this, it is only one of the interviewees who atten ded a workshop incidentally. He 

a lso underlines that he has read a lot of texts related to gender inequality. 

The ninlh que~lion was asked lo commenl on the availa bilily and accessibili ly 

of guidelines for gender fair use of English in d istan ce education modules. The 

firs t informa n t·gave no co mme n t wh ereas th e second comment'ed that there are 
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no specific and very clear guidelines with regard to ge~der issues In material 

development in the college. 

The tenth question asked the interviewees effort to portray male and female 

sexes In a balanced way. The first informant responded that he has never 

thought of this. He further said that what he was concerned with is the 

effectiveness of the tasks he uses . The other interviewee stated that scarcity of 

materials which represent both sexes fairly forces writers and editors to 

produce materials which exhibit disparity . 

Finally, the modules producer and editor were asked to forward further 

comment concernmg gender equality In distance education modules. 

Accordingly, the first informant suggested that including topics on gender in 

such materials can enhance learner's awareness of gender equality. The other 

informant, however, indicated that he is against the relevance of researchers' 

interpretation of every job assignment in the family in terms of gender 

inequality. 

4.2 Discussion 

The results of the content analysis indicate that relatively better sex treatment 

and representation is done on the module 'reading skills' than the module 

'intermediate writing skills'. In the activities and occupations, women/ girls and 

men/boys are portrayed stereotypically. Women/girls are excluded from 

activities and occupations which are traditionally restricted only to men/boys 

by the society. Similariy, men/boys are excluded from ,certain activities and 

occupations which are reserved only for women/ girls by the society. In other 

activities and occupations in which both sexes are depicted the representation 

of male sex is higher than female sex. 
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As it is discussed above, better sex representation is done in the module 

'reading skills .' In this module fair representation is done in language, activities , 
in written content and occupations. Even though this is not the case in the 

other module, i.e . intermediate writing skills, the results a re encouraging. In 

general, the cumulative result indicated that women/ girls are less represented 

than men/boys in both modules. 

The writer also conducted interviews with the module producer and editor to 

get some additional information about gender represen tation in the distance 

education modules. As related to this, the ed itor complained of the scarcity of 

reference materials that portray both sexes in a balanced way. In addition, the 

discussion of the writer with the producer and editor revealed that they are 

conscious about uneven sex treatment. However, they reflected a stereotyped 

attitude by stating that much weight has to be given to skills development not 

gender issues. Besides, they firmly believe that gender issues in materials are 

optional; they should never be an imposition on the writer. 

Despite this, equal treatment of sexes in textbooks as one objective is written in 

the New Education and Training policy (1994: 13). Policy is a general guide and 

obligatory. It has to be ensured by implementation. To attain the intended 

objectives, there is a need for effective and efficient practitioners; hence to 

produce acceptable textbooks. There has to be a well-trained competent writer , 
because textbook writing demands experienced writing. Otherwise, the 

existence of sex-biased materials in the educational process implies a number 

of problems as it has been indicated in the review of related literature. Sex­

biased language, for instance, distorts students' perception of reality. Moreover, 

if educational content reinforces sexual division of labor which restrict activities 

for either sex, the attainment of their occupational goals is hindered. This in 

turn discourages them (especially women) from acquiring the necessary 

attitudes and skill s. 
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In short, sexIsm a nd other forms of bias in educa tional materials hinder 
learning by alienating learners (mostly females) from the educational process. 
Furthermore, it limits behaviour and understanding by constructing a static 
ima ge and establishing a false impression of males and females. EFL material 
writers and editors, therefore, need to be cautious in producing materials which . give subordinate status without regard to the actual power and social status of 
the sexes. 

Most importantly, as Sunderland (1994:64) underlines teachers, school 
directors and other workers in schools should be aware of balanced practical 
treatment of girls and boys . 
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CHAPTER FIVE 

5. CONCLUSIONS AND RECOMMENDATIONS 

5.1 Conclusions 

On the basis of the findings of the study, the following conclusions may be 

made . 

The cumulative result for both modules shows that there is a significant 

difference between male and female sex representation. Among the two 

modules, reading skill" has rclatively better gender representation and sex 

treatment. In general , the results of both modules indicate encouraging gender 

representation. 

In the twenty-eight grouped activities in written contents of intermediate writing 

skills, significant difference between female and male representations is found. 

Gender representation of portrayed activities in written contents of the module 

reacling skills, however, revealed that there is no statistically significant 

difference. In both modules, women/ girls are excluded in activities like 

hunting, a rchitect activities, working as administrator, photographing etc. 

Men/boys are also excluded in activities like performing different household 

chores, serving in a hotel etc. In those activities in which both sexes are 

depicted, men/boys are shown more visibly than women/girls. 

As related to biographies a nd characters, a perfectly balanced representation is 
, 

portrayed in intermediate writing skills module. Nevertheless, these categories 

a re absent in the reading skills module. Among the 48 occupations portrayed in 

the intermediate writing skills module, women/ girls are excluded from more 

than half of the occupations like governor, mayor, engineer, economist, solider 

etc . Contrariwise, men/boys are excluded in few occupations like telephonist, 
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nurse, flight attendant etc. The study a lso discovered 16 occupations in the 

reading skills module. Here again, women/ girls are excluded from more than 

half of the occupations as opposed to men/boys. Professor, crime prevention 

officer, lawyer, president etc are some of the occupations in which women/ girls 

are excluded and household worker, film star, flight attendant etc. are those 

occupations that men/boys are excluded. Almost all of these occupations are 

traditionally reserved for either of the sexes and they are indeed stereotypical 

representations. Sex demea ning messages, however, are not found in the 

analyzed modules. 

By and large, it is beyond dispute that those biased messages can cause 

m<'.rginalization of the sexes in the edu cational process. This can result in 

immediate negative consequences in both sexes in particular and in the society 

in general. More importantly, practitioners (in this case module producers and 

editors) should produce acceptable educational materials for equal treatment of 

both sexes as written in the New Education and Training Policy. 

The study also discovered that there is negligence on the part of the module 

producer and editor to reinforce existing wrong practices of gender. The 

responses to the inlerview are evidences in this respect. A closer scrutiny upon 

the data seems to show that the ground for gender bias in the modules is due 

to two reasons. The first one is lack of wil lingness to apply non -gender offensive 

form s of English. Second, it is failure to see the offensiveness of certain biases. 

Whal is important, however, is that the module producer and editor have the 

awareness of the potential effects of gender discriminating uses and gender fair 

equivalents of some gender discriminating uses. 

Therefore , it is possible to conclude that the module producer and editor are 

sensitive, but did not translate their sensitivity in to practice. Thus, the 

imbalance in gender representation in the modules has a serious implication . 

That is, unless it is properly addressed in time any from of bias against special 

53 



" 

'. 

interest groups in educational materials offend, stereotype, belittle and exclude 

that group (Walsh, 2003). 

5.2 Recommendations 

'In light of the findings and conclusions discussed so far, the following 

recommendations may be made. 

1. The level of gender sensitivity especially among the educated is 

increasing, Therefore, material writers and editors have to avoid sticking 

to the traditional gender offensive features of language. They should 

reconsider recent gender outlooks open-mindedly. Hence, they should 

take caution in their language use in materials they produce. 

2. Material writers and editors should also put effort to induce discussion 

on gender-related issues. To this effect, they should keep in touch with 

recent developments and new insights through reijd ing different genres. 

As a result, they can raise their awareness and that of their learners. 

3. The college should carry out a training program to creLk and! or to 

update the awareness of all the teachers in general and the module 

producers and editors in particular. The college should also abundantly 

provide detailed and clear guidelines of gender fair use of English to 

module producers and editors. Consequently, it helps them to avoid 

including language features that taint the content of the modules in 

terms of gender. Furthermore, it is profitable to make them internalize 

gender-fair use of English to alleviate the problem. 
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Appendices 
Appendix -A 

Calculation of the Chi-square (X2) statistics for the data in Table 1-7 

Formula 
X 2 = LCD-e) ' 

e 

e= (row total x column tota l) 

grand total 

df = (rows-I) x(columns-l) 

o = observed value 

e= expected value 

For the Data in Table 1 

0 e 

6 2.17 
- 1.25 
- 1.35 
- 1.23 

I-- 638 713.12 
385 410.51 
491 442.96 
455 402.39 
77 54.69 
51 31.48 
12 33.97 
11 30.86 
30 21.01 
15 12.09 
9 13.05 
4 11.85 

128 88.01 
55 50.67 
34 54.67 
26 49.67 

Total X2 

df = J 2 
Ch i-square = 128.98 
The distribution is s ignificant 

(a_e) ' 

e 
6.74 
1.25 
1.35 
1.23 
7.91 
1.59 
5.21 
6.88 

, 9.10 
12 . 10 
14 .2 1 
12.78 
3.85 
0.69 
1.26 
5.20 
18.17 
0.37 
7.81 
11.27 

128.96 

I 
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For the Data in Table 2 

0 e (0 - e)2 

e 
12 12 .63 0.03 

9 8.37 0.05 

5 4.21 0. 15 

2 2.79 0.22 

1 0.60 0.27 

- 0.39 0.39 

1 0.60 0 .27 

- 0.39 0.39 
--

2 3.61 0.72 

4 2 .39 1.08 

2 2.41 0.07 

2 1.59 0 .11 

- 0.60 0.60 

1 0.39 0 .95 

7 5.41 , 0.47 

2 3.59 0.70 

2 1.20 0 .53 

- 0.79 0.79 

6 10.23 1.75 

11 6 .77 2 .64 

7 5.41 0.47 
.. 

2 3 .59 0 .70 

- 0.60 0.60 

1 0 .39 0.95 

1 3.61 1.89 

5 2.39 2 .85 

- 1.80 1.80 

3 1.19 2.75 . 
9 9. 02 4.43 



6 5.98 6.69 

1 0 .60 0.27 

- 0. 39 0.39 
-. 

1 0.60 0.27 

- 0.39 0.39 

3 2.41 0.14 

1 1.59 0.22 

3 1.80 0.80 

- 1.1 9 1.1 9 

1 0.60 0.27 

- 0 .39 0.39 

2 1.80 0 .02 

1 1.1 9 0.03 
, 

1 0.60 0.27 

- 0.39 0 .39 

2 1.20 0.53 

- 0.79 0.79 

3 1.80 0.80 

- 1.19 1. 19 

1 0.60 0 .27 

- 0.39 0.39 

2 1.80 0.02 

1 1.1 9 0.03 

1 0.60 0.27 

- 0.39 0.39 

1 0.60 0.27 

- 0.39 0.39 

Total X2 45.69 

df= 27 
Chi = squ are= 45.69 
For s ignifican ce at .05 leve l, c hi-square s hould be greate r than or equa l to 
40 .1 13 
The distribution is significant 
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For the data in Table 3 

0 e (a _ e) ' 

e 

1 1.33 0.08 

1 0 .67 0 .17 

28 26 0.15 

11 13 0.31 
_. .- -~-.---- ->----- ---~ ---

I 2.67 1.04 

3 1.33 , 2.08 

Total X2 3.84 

df= 2 

chi - square = 3.84 

for significance at 0 .05 level, chi-square should be greater than or equal to 5.99 

the dis tribution is not s ignificant. 

For the data in Table 4 

0 e (a - e)' 

e 

2 1.39 0.27 
_. 

- 0.61 0 .61 

3 3.48 0.07 
, 

2 1.52 0.15 

6 4.87 0 .26 

1 2.13 0.59 

2 2.09 3.88 

1 0.91 8 .90 

22 27.13 0.97 
1--

17 11.87 2 .. 22 

6 4 .17 0.80 

- 1.83 1.83 

I 
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-
2 1.39 0.27 

- 0.6 1 0 .61 

3 2.09 0 .39 
--

- 0 .9 1 0.91 

2 5 25.74 0.02 

12 11.26 0.05 

- 0 .69 0.69 
-- - --- ---------

1 0 .30 1.63 

1 0.69 0.14 

- 0.30 0 .30 

1 0 .69 0.14 

- 0.30 0. 30 

3 2 .78 0.02 

1 1. 22 0 .04 

1 0. 69 0.14 

- 0.30 0. 30 

1 0 .69 0 .14 

- 0 .30 0 .30 

4 2 .78 0.54 

- 1.22 1.22 

1 0 .69 0.14 

- 0.30 0.30 

1 1.39 0 .11 

1 0.61 0.25 

1 0.69 , 0 . 14 

- 0.30 0.30 

2 1.39 0 .27 

- 0.61 0.61 

1 0.69 0.14 

- 0.30 0. 30 

I 

I 
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• 

---I 
, 

0.69 0.14 
- 0. 30 0.30 
4 4.17 6.93 
2 1.83 0.02 
1 0 .69 0.14 
- 0.30 0 .30 
1 0 .69 0.14 
- 0 .30 0 .30 
1 0.69 0.14 
- 0.30 0 .30 
1 . 1.39 0 .11 
1 0.61 0.25 
1 , 0.69 0.14 

--.-- 0.30 0.30 
1 0.69 0.14 
- 0 .30 0.30 . 1 0.69 0.14 
- 0.30 0 .30 
1 0.69 0 . 14 
- 0.30 0 .30 
- 0.69 0.69 

1 0.30 1.63 
1 0 .69 0.14 
- 0.30 0.30 

Total X 2 144.78 
--df= 47 

Chi -square = 144.78 

For significan ce at .05 level, chi-square should be greater than or equal to 64 
The distribution is significant 

l 



Fa:;- the Data in Table 5 
,-- - --_._---- ----.--

0 e (o-e) ' 

e 
3 2.09 0.39 
1 1.91 , 0.44 
- 0.52 0.52 
1 0.48 0.57 
1 1.04 0.002 
1 0.96 0 .002 
- 1.04 1.04 
2 0 .96 1.14 
- 0 .53 0.53 
1 0.48 0.57 
1 0.52 0.44 
- 0.48 0.48 
1 0.52 0.44 
- 0.48 0.48 
5 3 .65 0.49 
2 3 .35 0.54 
1 1.57 0.20 c----
2 1.43 0.22 f------ -
- 0 .52 0.52 
1 0.48 0.57 --------

Total X 2 9 .59 
dr~ 9 

chi-squ are ~ 9.59 

For significance at the .05 level, chi-square should be greater than or equal to 

16.92. 

The distribution is not significant. 

For the Data in Table 6 

0 

-
-
4 
3 f-- ---
5 r-----
1 

Total X2 

df ~ 1 
Chi- square ~ 1.04 

e (0 - e) ' 

e 
- -
- -

4.85 0.15 
2. 15 0 .33 
4.15 0 . 17 
1.85 0.39 

1.04 " 

For significance at.05 level, chi ~square should be greater than or equal to 3.84 
The distribution is not significant 

./ 
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For the Dat a in Table 7 

0 e (o- e)' 

e 
1 0.57 0. 33 --
- 0.43 0.43 

15 18.13 0.54 
17 13 .8 7 0.7 1 
- 0.57 0.57 f----
1 0.43 0.74 -.--
1 0 .57 0. 33 
- 0.43 0.43 
- 0.57 0 .57 
1 0.43 0.74 
1 0 .57 0 .33 
- 0.43 0.43 
- 0 .57 0. 57 
1 0.43 , 0 .74 
1 0 .57 0.33 
- 0.43 0 .43 
- 0.57 0.57 
1 0.43 0.74 
5 2.83 l.66 
- 2. 16 2 .16 
1 0.56 0 .33 
- 0.43 0 .43 

1---
1 0.57 0.33 

f---- -
0.43 0.43 -

3 3 .4 0.05 
3 2 .6 0 .06 
1 1.7 0 .29 
2 1.3 0.38 
2 1.1 3 0.66 
- 0 .87 0.87 
2 1.1 3 0 .66 
- 0.87 , 0.87 

Total X2 18.72 
df = 15 
Chi -square = 18.72 
For s ignifica nce at .05 level, chi-squa re should be grea ter tha n or equal to 
2 5.00 
The distribution is not s ignifica n t . 

I 
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Appendix- B 

Interview Questions to the Module Producer 

1. As a material producer, what is your opinion with regard to entertaining 

the problem of gender bias while preparing the module? 

2. Can you mention types/features of gender bias in materials (preferably 

in distanced education modules)? 

3. Can you share any experience of gender bias in wri'ting? 

4. Would you tell me your sensitivity to achieve gender fair educational 

material? 

5. Do you think gender biases in distance education modules will have any 

considerable effect while the students are studying the material? 

6. What is your attitude towards inclusion /exclusion of gender Issues m 

printed materials (especially in distance education modules)? 

7. What were the main problems you encountered in preparing the module 

as related to portrayal of the sexes? 

8. Have you taken any training on gender issues or have you participated in 

workshop, seminar etc related to gender treatment in education 

materials? 

9. Would you comment on the availability and/or accessibility of guidelines , 
for gender fair use of English in distance education modules and 

importance of such guidelines? 

j O. In general, how was your effort to portray male and female sexes in a 

balanced way? 

11 . If you have any further comment concerning gender equality in distanced 

education modules, you may add. 

I 



Appendix-C 

Interview Questions to the Module Editor 

l. As a material editor, what is your opinion with 'reganl to entertaining 

the problem of gender bias while editing the module? 

2. Can you mention types/features of gender bias m materials 

(preferably in distanced education modules)? 

3. Can you share any experience of gender bias in writing? 

4. Would you tell me your sensitivity to achieve gender fair educational 

material? 

5. Do you think gender l>iase:; in di:;tancc cducation module8 will have 

any considerable effect while the students are studying the material? 

6. What is your attitude towards inclusion/exclusion of gender issues in 

printed materials (especially in distance education modules)? 

7. What were the main problems you encountered in editing the module 

as related to portrayal of the sexes? 

8. Have you taken any training on gender issues or have you participated 

in workshop, seminar etc related to gender treatment in education 

materials? 

9 . Would you comment on the availability and/or accessibility of 

guidelines for gender fair use of English in distance education 

modules and importance of such guidelines? 

10. In general, how was your effort to edit the portrayal of male and 

female sexes in a balanced way? 

11. If you have any further comment concernmg gender equality m 

distanced education modules, you may add. 

I 
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Appendix- D 

Transcript of the Interview 

Key: - Rl - Respondent One 

R2- Respondent Two 

Q- Question item 

N.B- Paralinguistic elements are avoided. 

QI. As a material producer/editor, what is your opInIOn with regard to 

entertaining the problem of gender bias while editing the module? 

RI . I didn 't have this issue when I prepared the ma·terials. My concern was 

designing adequate tasks that would help the leal'l1crs to acqLllre and 

d--:velop various reading and writing skills . 

R2. Well, in the first place I would like to tell you that I have a belief that both 

sexes must be treated equally in the society. But because of male 

dominance, women are taken to be there to serve man. He receives the best 

things while the poor quality things are given to the women in some societies 

in Ethiopia itself. In some cultures, the women eat after the owner or the 

master man has eaten. The best food is reserved for man. The poorest jobs 

which bring poor economic status are given to women. In the family, the 

women do a lot of the jobs free ly and the majority of them are done by 

women. This unfair treatment of the society is usually reflected in material 

development. The women are characterized as servants of man in the 

materiaL This should be avoided. The exercises or tasks and passages that 

a"e used in materials must avoid these outlooks. In my materi a l edi ting jobs, 

I carefully guard against this. 

Q2. Can you mention types/features of gender bias In materia ls (preferably in 

distanced education mod~les)? 

I , 
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Rl. As far as the materials I wrote are concerned, there isn't any apparent type 
of gender bias. 

R2. Well, gender bias of the ones that I have already described should be 
avoided . Women should not be seen as servants of man in the exercises. 
This is what I guard against in my editing jobs. For example, materials 
should use chairperson instead of chairman, hel she instead of he when we 
refer to general jobs that should be performed by both sexes. This kind of 
equality must be reflected in the materials. Otherwise, women will continue 
to believe that they are of the lower status in the society. We should help 
them to develop the psychology of equality and avoid inferiority. And this is 
what I usually guard against. I can not be specific because I can not 
remember most of the features of gender bias that I have corrected in the 
materials. 

Q3. Can you share any experience of gender bias in writing? 

Rl. No, not really 

R2. Well, I think what I have told you show my share of the experience of gender 
bias . In the countryside girls are not able to go to school because of the 
kidnapping of men. These kinds of practices must be discouraged if they 
are reflected in materials. This is what I have had. But I Cannot be specific 
now because I cannot remember most of the mistakes there in the 
materials. 

Q4. Would you tell me your sensitivity to achieve gender fair educational 
material? 

RI . I strongly believe that any material should be free from gander bias. 

R2. Okay what I have told you is how we can prepare gender fair educational 
materials . If inequality of women is reflected in the exercises , they should be 
discouraged and I personally feel that they should be avoided because we 

J 



to use them. But there should not be a n imposition here. It is the right of 

the individual because there are many kinds of topics that are very 

interesting to students that do not create any differences between sexes and 

so on. So, the material writer may be in a position to select whatever is good 

for him for the material development. From my experience, I have awareness 

that material writers should pay attention to gender equality. So, I have a 

positive attitude. 

Q7. What were the main problems you encountered in preparing/ editing the 

module as related to portrayal of the sexes? 

RI. No problem. The modules were prepared for 'writing' a nd 'reading' skills. So 

they were not written with 'males' and 'female' in mind. 

R2. Well, it would be very difficult for me to remember specific instances 
, 

because well ... I edited a textbook a year ago. Therefore, I cannot give you 

this. 

Qs. Have you taken any training on gerider issues or have you participated in 

workshop, seminar etc related to gender treatment in education materials? 

RI. No 

R2. Well, I have no specialization on that to tell you the truth. But I had the 

opportunities to participate in certain workshops incidentally not specially 

designed way. And I have also read a lot of texts related to gender inequality 

a nd so I believe that I have a general awareness of gender equality. That will 

be useful for material editing. From your questions I have understood that 

materials should include gender subjects. But I don't think this is possible . 

When I was attending a workshop on AIDS, they wanted all the English 
, 

textbooks in Ethiopia to be converted into the teaching of AIDS. That is not 

possible! We cannot expect a material writer to include, to use all such 

topics AIDS or gender inequality. It should be his right. It should be given to 

him. It is his responsibility 'because h e selects a subject on the basis of the 

suitability of the material to the teaching of the skill and so on. We should 

1 
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