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Abstract 

The main purpose of th is study is to assess the utilization of [R1 English programs In 

primary first cycle schools. The necessary data were collected using questionnaire, 

observation and interview. The purpose of the questionnaire was to collect data regard ing 

utilization trainings, provision of printed support materials, radio sets and radio 

maintenance services, utilization of the programs on the part of teachers, commitments of 

REB, Woreda Education office, and directors and teachers' perception towards IRI 

programs. The observation focused on what teachers actually did before, while and after 

broadcast when they taught English utilizing the IRI programs. The interview data was 

used to cross check the data collected through questionnaire and observation. 

Percentages were used to analyze the data collected through questionnaire. Qualitative 

analysis was employed to analyze the data obtained from open ended items and through 

the interview. [n addition, the observation data was analyzed qualitatively. 

The results of the analysis revealed that teachers were not provided with sufficient 

utilization trainings and support materials. [t was also discovered that teachers did not 

utilize IRI programs fully and the Regional Education Bureau and Worcda Education 

Office were not committed to the implementation of IRI programs and do not provide 

supports for schools/teachers. In addition, the observation data analysis showed that 

classroom teachers did not carry out the pre-broadcast tasks, like checking pupils sitting 

arrangement, getting ready relevant teaching materials, making pupils have a purpose for 

listening, identifying pupils who can serve as examples during broadcast. It also revealed 

that they did not perform the while and post broadcast tasks like signaling children to 

listen sil ently, helping model pupils and making them do what the radio told them to do, 

applying relevant teaching materials and after broadcast checking pupils understanding of 

a given radio lesson and giving additional lessons. 

Finally, it has been recommended that EMA, REB and Woreda Educational Office 

should provide teachers with sufficient utilization trainings and support materials. In 

addition teachers should utili ze IR[ programs fully and they should carry out the pre-, 

while- and post broadcast tasks properly. 
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CHAPTER ONE 

1. Introduction 

1.1 Background of the Study 

Radio can facilitate the teaching learning process of English language and can 

promote active learning. It can convey emotions and feelings as it depends on 

human voice. Concerning this, Corrigan and IP, Irene (1997) comment that a radio 

program can create a meaningful context and a lively atmosphere for pupils. It can 

bring a real life experience to the classroom and present language 

communicatively. 

In addition, listening to a radio program of English can help learners to get ear 

training and practice intensive listening (Tomalin, 1986). Supporting this , Almaz 

(1989:31) claims that when pupils listen to dialogues, songs, stories, games or 

instructions in a radio program of English, they can become sensitive to the 

rhythm of the language and pick up vocabulary and pronunciation. They can get 

the necessary models of spoken English. So, it is used as a language teaching tool 

in different countries. 

In particular focus to IR!, it is used as an educational tool in many countries since 

the1970s (Tilson, 1991 ; Bosch, 1997). Bosch adds that IR! is employed as a 

methodology of instruction that is developed to run a one-way radio instruction 

into a tool for active learning inside and outside classroom. It is the use of an 

interactive radio lesson in which an aUdio-component delivered by an audio­

teacher through a radio or audio cassette, and classroom activities carried out by 

the pupils are carefully integrated. Meaning, the radio teacher directs the pupils' 

activities which are practiced during carefully timed pauses in the radio script, 

using the classroom teacher as a facilitator. In short, IR! provides pupils with 

content, meaning and guidance and it facilitates interaction of pupils. The pupils 



are active participants, not passive receivers. It creates a motivating environment 

in which it can make pupils use the target language for communication purposes. 

Particularly: 

The English for Ethiopia radio lessons provide good examples of 
natural spoken English and assist students to become comfortable 
with the language through active participation in songs, games, 
physical activities, structured practice and telling short stories. 
They also provide guidance for teachers to create effective 
communicative language learning activities and many 
opportunities to practice new teaching approaches. (English for 
Ethiopia grade 4 Teacher's Guide, 2005:1). 

It is with this recognition that the EfE lRI programs have been utilized as 

teaching tools in primary first cycle schools of Ethiopia since 1999. 

According to Tesfaye (1990) uti lization is the actual use of radio for a given 

purpose of instruction in order to bring about a specific change in learning. 

Particularly, the utilization of EfE lRI programs involves the provision of 

equipment and materials, trainings and the integration of the lRI programs to the 

syllabus of English in TIl and TIC curricula. It also includes the classroom 

teacher's control of equipment and materials and the effective application of the 

methodologies used at pre-, while-, and post broadcast stages. It is, so, with this 

background that the writer of this paper wants to investigate the effective 

utilization of lRI programs to teach English in particular focus to the primary first 

cycle schools of Laigaint Woreda. 

1.2 Statement of the problem 

Petros (2002) notes that developing countries need educational technologies to 

solve their problems like insufficient number and quality of physical plant, school 

buildings, school furniture and equipment ; inadequate number of qualified 

teachers; inadequate production and supply of educational materials and 

imbalance of educational opportunities between urban and rural areas. To this end, 

educational radio programs are used extensively for educational purposes for 
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school children 111 the formal education system of many developing countries 

(Awel, 1987). 

In our country, Interactive Radio Instruction as a new invention is introduced and 

being used as an everyday English language teaching tool in primary first cycle 

schools in order to enhance English language learning outcomes. 

However, introducing a new program by itself is not enough to bring about the 

needed outcome. That is, to improve the quality of English language teaching, 

employing IRI programs is not an end. Creating awareness among teachers about 

how to utilize IRI programs, providing the necessary facilities related to IRI 

programs to schools and monitoring its implementation have paramount 

importance. 

But according to the observation of the writer of this paper, in an elementary 

school called Zanti in Laigaint Woreda, South Gondar Zone, Amhara Region, 

being a coordinator of a practicum, teachers do not utilize IRI programs fully. In 

other words, teachers in that school were observed to utilize IRl programs rarely 

or not at all. In addition, sufficient radio sets were not available in the school as 

the researcher 's observation proved. 

Moreover, according to Petros (2002), although Ethiopia had employed media 

technology to the education system for a long time, the utilization of radio as a 

teaching tool of English compared to other developed and developing countries is 

still lagging behind. The education system in general is still entangled with 

complex problems in both qualitative and quantitative aspects . As a result, to 

alleviate the problems, researches are needed to be conducted in this field of area. 

However, regarding IRI programs an independent study has not yet been made 

except an evaluation done by EMA on its effectiveness. That is, to this researcher 

knowledge no study is made on the utilization ofIRI programs . 
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Therefore, the impetus for this study arose from these recognitions. The researcher 

of this paper feels that it is important to assess the effective utilizations of IRl 

programs to teach English in primary first cycle schools. Hence the study is 

conducted to get solutiorf,,for the following leading questions: 

I. Are teachers provided with EfE IRl utilization training and support 

materials? 

2. To what extent are educational departments at regional, Woreda and school 

levels committed to the effective utilization ofIRl programs? 

3. To what extent do teachers utilize EfE IRl programs to teach English? 

3.1 Do teachers in primary first cycle schools utilize IRl programs 

to teach English? 

3.2 Do teachers carry out the pre-, while-and post-broadcast tasks? 

1.3 Objectives 

Thc main purposc of this study is to assess whether EfE IRl programs are utilized 

to teach English in primary first cycle schools with particular reference to Ascha, 

Nefasmewcha, Zanti, Yedro and Gobgob elementary schools which are found in 

Laigaint Woreda, South Gondar Zone, Amhara Region. In line with this, the study 

attempts to assess: 

1. the provision of radio SUppOtt servIces (trainings, support materials 

provisions and maintenance services). 

2. the extent to which EfE IRl programs are uti lized to teach English. 

3. the activities used by teachers before, whi le and after broadcast when 

they teach English using 1RI programs. 

Specifically, the study assesses: 

• whether teachers got utilization training about how to use EfE 

1Rl programs to teach English. 

• if schools are provided with enough equipment or support 

materials related to EfE IRI programs. 
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• whether primary first cycle teachers utilize EfE IRl programs to 

teach English. 

• the commitment of educational personnel at Regional, Woreda 

and school levels in faci litating IRl program utilization. 

• whether teachers carry out the tasks such as control of equipment 

materials, pre-broadcast activities, while broadcast activities and 

post broadcast activities effectively. 

1.4 Significance of the study 

Concerning instructional radio only a few studies have been conducted on the 

effectiveness of the programs. As a result, we can get very few literature related to 

educational radio. Thus, this study on Interactive Radio Instruction utilization can 

be used as a reference for other researchers who want to conduct a study in the 

same field of area. 

In addition investigating the utilization of IRl programs to teach English in 

primary first cycle classes could give classroom teachers theoretical and 

pedagogical insight into teaching English using IRl programs. It would also 

contribute to the program producers and educational personnel of different levels. 

That is, it could help: 

• ·i.Y " program producers to provide necessary support materials and 

Trainings of Trainers (TOT). 

• the Educational personnel of different levels to distribute the 

English textbooks to schools sufficiently. 

• classroom teachers to examine their approaches of utilizing EfE IRl 

programs to teach English and use more effective utilization 

techniques of IRl programs. 

• pupils to learn English through EfE IRI programs effectivel y 
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• any body who wants to conduct a study in the same tield to get 

initial points. 

I.S Delimitation of the study 

The study focuses on investigating the effective utilization of EtE IRl programs to 

teach English in primary first cycle schoot" in particular fo cus to Ascha, 

Nefasmewcha, Zanti, Yedro and Gobgob elementary schools which are found in 

Laigaint woreda, South Gondar Administrative Zone, Amhara Region. It does not 

include the content and the effectiveness of the IRl programs. In addition, it does 

not put focus on the English teaching radio programs in primary second cycle 

schools. The reason is that IRl programs in our country is being implemented at 

these levels. From grade 5-8,the traditional English radio programs are still being 

used. So. the researcher wants to investigate the utilizatio{;ftle IRI programs in 

particular foc us to Laigaint Woreda. Parti cularly, the study attempts to assess if the 

necessary facilities and support materials related to IRl programs arc provided to 

schools , if ErE IRI utilization train ings are given to teachers, weather IRI 

programs are utilized effectively and if classroom teachers carry out the pre , while 

and post broadcast tasks effectively. 

1.6 Limitations of the study 

This study is conducted in five primary first cycle school s which are found in one 

Woreda. It wou ld have been more generalizable if it has included more primary 

first cyc le school s in different Woredas, Zones and Regions of Ethiopia. But 

shortage of time and finance have limited this study to only five primary tirst cycle 

schools wh ich are found in one Woreda in South Gondar Zone, Amhara Region. 

In addition, two schools out of the five sampled schools were selected for the 

observations made because of the researcher's limited time and the clashes of the 

lRI programs' time tables of the schools. But the result of the observation would 

be more valid , if observation~",ere made in the five sampled schools. 
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CHAPTER TWO 

Review of Related Literature 

2. Radio as a Teaching Tool 

Education in many coun tries uses educational media technologies li ke radi o and 

TV and the introduction of these innovations into the fie ld of educat ion has 

created new evo lution of teaching methods, c lassroom techniques and procedures. 

They are play ing great roles in education (Petros, 2002). 

According to Hawkridge and Robins ( 1982), particularly radio can be used as a 

di rect teaching too l. And Cable ( 1965) claims when we say radio is used as a 

means of d irect teaching, we mean that the radio lessons are directly related to the 

school curricul um and several children are taught by specifically se lected radio 

teachers. 

Strengthening this Mohanty (1984) comments that instructional radio can teach a 

va ri ety of subject matters effic iently because of the available in li·ast ructure, 

comparatively low cost of rece iving sets and producing programs. Concerning 

this, Jamison and McAnany (1978) note that instructional radio supplemented w ith 

approp ri ate printed materials is used to teach different subjects as e ffectivel y as a 

live classroom teacher. As a result, educators are requ ired to understand its 

potential to teach, how it can be used to the maximum advantage in improving 

classroom instl"llction and educat ional standards that is indispensab le to the 

modern teaching-learning processes (Petros, 2002). 

2.1 Adva ntages of J'adio as a teaching Tool 

According to Mohanty (1984: I), "Importance of educationa l broadcasting cannot 

be over emphasized fo r accelerat ing the pace of nat ional development in general 

and fo r bringing about quali tati ve as we ll as quantitative improvements of 

education in part icular." Concerning this Jami son and McAnany (1978) comment. 

7 



a radio broadcast is a message multiplier, a channel which increases the number 

and speed of messages sent and the site of the audience reach. Crisell (1986) also 

points out that the capacity of rad io to reach a long d istance and reach much larger 

number of pupils that could assemble in a classroom around one receiver is its 

major importance. Above all radio programs can improve quality of instruction. 

That is: 

The modern school broadcast is a carefully planned audio 
learning experience which utilizes resources beyond those 
available in the usual classroom situation. Because Ihese 
broadcasts are usually prepared by excellent teachers and 
subject experls, school radio programs make possible 
au/standing and unusual learning experiences (Willieh and 
Schuler, 1953.255). 

Radio is al so advantageous in that it can avoid the shortage of well trained 

teachers. It is difficult to get teachers who are experts in every phase of the 

subjects they teach. Thus, radio can bring outstanding teachers and other experts in 

to the classroom. It can bring into the classroom the vo ice of experts, givi ng tlrst 

hand experience. 

In addition, Jamison and McAnany(1978) note that it has been recognized that 

several rural pupils in primary schools are not receiv ing quality education because 

of poor instruction, poor distribution of material and human resources . So, radio as 

a potentially cost effective medium too l, reaches isolated and di sadvantaged 

populations. Educational opportunity is unequa lly distributed between urban and 

rural chi Idren. The reason is that educational infrastructures, schools, teacher 

trainings, materials and administration in rural areas are inadequate. Thus, radio 

functions as a distributor to multiply the classroom and bring the information to 

the learner. Radio also allows pupi ls to use their imaginations and visual 

perceptions in images of their own creation because it does not absorb their full 

range of concentration (Cable 1965). 
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Jamison and McAnany ( 1978) also points ou t that radio is pre ferabl e to other 

medias in that it is cheap and portable, can entertain and teach a t the same time, 

uses the best educat ional methods, can establi sh a uniform standard of exce llence, 

is cost effective and is a familiar techno logy . Particularl y, IRl can : 

• improve E nglish instruction country w ide . 

• provide the same high qua lity instruction to a ll . 

• present carefull y des igned dail y lessons . 

• open a world of imagination for ch ildren 

• enrich the classroom environment and make learning fun 

• promote act ive lea rning by pupils, getting them to s ing, move, speak 

frequently. 

• be a valuab le support for the teacher prov iding many new activ ity 

ideas. 

• support teaching materials a lready available in schools. 

• prov ide a cost effective way of reaching milli ons of ch ild ren. 

• show how language is properly spoken and how it is uscd 111 rea l 

s ituations, so it is ideal fo r language instruction . 

(English For Eth iop ia Interact ive Radio Instruction Tra iner' s Manual, 2002) 

2.2 Limitations of Radio 

Although radio as a teaching tool has several advantages, it has also certa in 

limitat ions. For example , it is a one-way commun icat ion and it is infl ex ible. The 

other proble m is that radio must be kept in perfect opera ting condition and it must 

be tuned in time and according to a properly prepared schedul e (Cab le, 1965 and 

Dale, I986). 

Ignacy ( 1972) and Graham ( 1962) a lso indi cate that because radio programs are 

prepared for large audiences, they do not add ress indi v idua l needs 
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Furthermore, it is not possible to elaborate on any aspect of the lesson until it is 

over. In addition, the success of the lesson may be seriously impaired by outside 

interruptions of the receiv ing and also in the most remote rura l areas , reception 

may be poor. (Graham. 1962), Mohanty (1984:75) also adds , 

It is a medium dependent on sound only. It demands a habit of 
constanl listening which is nol ordinarily available wilh many. 
Radio may broadcasl a well developed lesson bUI canna I 
develop a lesson with the audience. No inteljerence or conlrol 
over the broadcast is possible to suit the special needs and 
interests of any group. Radio broadcast is evanescel1l, 
impermanent and rarely sufficient in itself for the care ol 
instruction intended in educational broadcasting. It canna! be 
lurned unlu be siudied or reread alleisure. 

2.3 Radio for English Language Teaching 

According to Sakian (1997:54), " .... radio can be used effectively In the EFL 

classroom to provide much needed language practice, One advantage of using the 

radio is that it allows for authentic language practice", Radio programs provide 

currency to lessons and allow for natural initiation of students into the real world. " 

This impli es that a language teacher can use radio as a very importan t resource. 

Listening and responding to the radio is as natural and authentic task as chatting 

with a neighbor. In addi tion, it prepares pupi ls fo r authent ic communicat ion and 

independent language enrichment outs ide the classroom. 

Concerning this , Nishimoto (1969) , notes that school broadcasting has an 

important place in language educat ion, That is school broadcasting using the 

graded textbooks can teach oral language through the teaching or recitation , 

speaking and oral composition, In addi tion, Tomalin (1986: 10) indicates: 

Radio is a marvelous way of developing listening abilily. 
Just lislening to a language spoken improves evenlual fluency. 
Cerlain approach,to language teaching suggesl Ihat jusl 
lislening 10 the spoken language for a mOl1lh even with oul 
understanding trains the ear and makes it easier 10 speak the 
language. Lislening 10 the radio helps to train the ear olthe 
learner and also to improve fluency. 
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To make it clear, in a radio program of English, pupil s can get the chance Lo 
pickup expressions, vocabulary, pronunciation , id ioms, sentence structures and 
other elements. They can be exposed to language in use in a radio Eng li sh 
program. And pup il s who have the exposure to spoken E ng li sh can have a be lte r 
chance to learn it effectively. It can create a rel ax ing en vironment, and within thi s 
environm ent, they can perform activiti es without inhibitions and can express their 
ideas in Eng li sh w ith con fidence (Pemagbi , 1995; Tomalin, 1986 and Corrigan & 
[P, 1997). [n addition, N ishimoto (1969: 192) cla ims: 

The quantilaliveness and breadlh of radio and TV are of greal 
value in language educalion parlicularly in diffusion of con ·ecl 
verbal language pal/erns. The ir pari in leaching fo reign 
language is indeed great for accurate learning of a verbal 
language a correel model which can be used fo r training Ihe 
moulh lips and Ihroat in initialing, the pronuncialion is 
required. II is impossible 10 employ enough leachers ",ho speak 
Ihe model language correctly so as 10 be able 10 give Ihis 
import ani inslruclion on an individual basis. As a subslilule Ihe 
use of school broadcasting's English classroom IS 
indispensable(or leaching 

2.4 Educational Radio in Ethiopia 

Radi o has been used for class room instruction in different countri es al l over the 
world. And Ethi opia is one o f the countries which have employed rad io fo r formal 
education since 1969 (Awel , 1987). Concerning thi s, Gartl ey (1974: 3 15) quoted 
in Demissew (199 1 :26) says l In October, 1969, many schools in the empire were 
fo rced to go to a shi ft system because of un-anticipated increase in enro llm ent and 
teacher shortage. The ministry of education, need ing an empire wide educat ion 
asked for rad io lessons fo r di rect teaching to schools where adequately tra ined 
teachers could not be provided . 

Dem issew( 1991) comments that it was 111 197 1 that EMA started to use school 
broadcasting with its own transmitter donated by the Dutch government. [n 1972 . 
educational radio service transmitted four lessons dail y for Socia l SC ience, 
Amharic, Natural sc ience, and Engli sh from the station at JiJl1m a road. Later. the 
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Jilllilla road transillitter was replaced by EMMA's own transill itter at Legedadi , in 

1980. In other words, it was frolll 1980-1983 that nati on wide radio broadcast was 

launched (Asresse, 1988). This was the beginni ng of the installation of a nUlllber 

of transilli tters in the country. Currently, the scope of production and transilli ssion 

of instructional radio programs has increased. Concerning thi s, Petros (2002) says 

that today there are twolve educational radio programs broadcasting stations which 

transm it several educational rad io programs including English language. Look at 

the fo ll owing table. 

No Location of Radio Station Year of Radio Region 
installation studio 

lkw 10kw installation 

1 Wolaita So do 1970 1992 1998 SNNPR 

2 Alemaya 1980 -- -- Oroill ia 
3 Robe 1980 1988 1986 Oroillia 
4 Legedadi 1981 -- -- Oromia 
5 Gore 1981 -- -- Oroill ia 

6 Gi lllbi 1981 1994 9981 Oroillia 

7 Bahrdar 1980 1988 1996 AN RS 

8 Debreillarkos 1980 1994 1992 ANRS 

9 Dess ie 1981 1995 1996 ANRS 
10 Gonder 1996 1996 1996 ANRS 
II Mekele 198 1 1993 1986 Tigrai 

12 Yirgalem -- 1999 1999 SNN P 

So urce: Taken from Pertos (2 002 :9) 

1RJ Eng li sh program was started in Ethiopia in 1999 and now it is be ing used to 

teach English instead o f' the traditiona l English rad io program. The IR I 

Ill ethodology is d ifferent from the traditional one in that it requires lea rners to 

react to questions and exercises through ve rbal response to radio characters . group 

work, phys ical and mental activities while the program is on the air. 
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2.5 Interactive Radio Instruction (IRI) 

According to Esta de Fossard (! 994: I 7) "Interacti ve Radio Instruction (lRI) is the 

name given to a particular type of educati on delivered by radio. The emphas is of 

IRI is on audience invo lvement and marks a change from earli er form of radio." 

In bri ef, interacti on occurs when one listens to somebody else and responds 

directly or indirect ly to him/her and the other one al so li stens and responds to as 

well. Each participant works out in terpretation of meaning through in teracti on that 

is to be understood in a context, phys ical or experiential (Ri vers: 1987) . Thus in 

language teaching making pupils li sten to others, talk w ith others and negotiate 

meaning in shared contexts is very valuab le. 

In short, Interact ive Rad io Instruction is the use of interactive lessons delivered 

through either rad io or audio cassette. An audio teacher directs the lesson wh il e a 

class room teacher serves as a fac ilitator ,. It al so leads the children in exercises that 

encourage act ive learning. It rein fo rces key concepts and makes learni ng exciting. 

It is di ffe rent from the traditi onal way of instructiona l radio in that the tradi tional 

one relied mainly on rec itation, memorization and mechanical drill s. Where as 

interacti ve rad io instructi on helps learners learn best through interaction (Bosch. 

1997). 

Bosch also says that in I RI , in te racti ve lessons are employed in wh ich lesson s 

presented by radio teacher and classroom activities accompl ished by learners arc 

carefull y integrated. The radi o teacher carri es the main weight in teaching and 

directs the learners' act ivities, exercises, answers to quest ions, songs and practi cal 

tasks that take pl ace during carefully timed pauses in the radio scri pt, uti lizing the 

classroom teacher as a fac ili tato r. It enlivens the classroom with imaginative use 

of stories, songs , phys ica l act ivities and role pl ays that encourage and model 

interacti ve exchanges between the teacher and studen ts and among students 
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themselves. The exercises lead chil dren to use multiple skills beyond memorizing 

and repeating. 

• 
[n other words, instructiona l radio programs guide the classroom teacher and the 

pupils through activities, games, exercises and stories to teach a parti cular topic 

and offer the class room teacher models of how to organize effect ive learning 

acti vities. Both the classroom teacher and the pupils participate acti ve ly through 

out the programs, during pauses that are built into the design of the radio script. In 

the script preparation short pauses are provided th rough out the lessons to ensure 

that the students are able to have enough time to think and respond to questions 

and other tasks adequately. Concerning this, Bosch notes, lIU programs are 

tailored specifica ll y to the audience and the situation in which they will be used .. 

In other words, the llU lessons employ a combination of games, songs and stor ies 

to introduce qua lity educational content and pedagogica l practi ce. 

2.5.1 Eme'·gence of IRI 

Toshome Neka tibe (200 I) reCerring to (S ilcox, 1993) in an lRI program 

effecti veness evaluat ion report says that "Learners retain approximately 10 percent 

of what they read , 26 percent o f what they hear, 50 percent o f what they see and 

hear, but 90 percent of what they say and do. "(p.6) Thus, llU is a methodology 

developed to turn a typically one-way instructional radio into a tool for active 

learn ing inside and outside classroom. 

According to Esta de Fossard ( 1994) IIU refers to an education deli vered by radio 

which focuses on audi ence invo lvement and marks a change from the tradi ti onal 

educational radio. 

In other words, traditional radi o instruction was used for centuries, that is. the 

rad io taught, the students li stened; but it tended to be didactic and dull. On thc 

other hand , the philosophy of educat ion changed w ith time and class room teachers 

began to put emphas is on interacti on between teacher and students. Different 
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researchers showed that learning becomes more e ffecti ve when students are 

actively involved in the learning process. Students are requ ired to think abou t 

problems and questions, respond to ques ti ons, take part in learning activities and 

create learning situat ions. In li ne with thi s, IRI has been used instead of the 

conventi onal radio instruction. That is, to make the radio education interacti ve, 

attempts began wi th the teaching of Mathematics in Nicaragua in 1974. And s ince 

that time rRI has moved into a vari ety of other subjects including English in many 

di fferent countries . 

And for countries w ith high hopes, but small educati on budgets , di fficu lties in 

tra ining teachers, providing educat ional material s, maintaining qual ity and 

increasing access to meet the educational need of learners, se lected technolog ies 

are required. And so, lRI can address such criteria and issues. 

To this end, like any other developing countries Ethiopia had been employing 

radio as a teaching too l since 1969.But IRI in our country has been used since 

1999. (Interactive Radio English Instruction in Ethiopia: A Summative Evaluation 

Report of Grad 1-3 Program: 2006) 

2.5.2 Effectiveness of IRI programs 

Carefu lly evaluated IRI projects have shown learning gains for students using lRI 

programs when compared w ith non-IRI students. In most cases, students show 

progress ive ly greater increases in achievement over time. In south Afri ca, fo r 

example, students who rece ived less than 33 Engli sh in action lessons improved 

by 6.7 percent students, who received between 34 and 66 lessons improved by 13 

percent and students who received more than 66 programs improved by 24 percent 

(Leigh, 1995). 

When we come to our country, Teshome Nekatibeb (200 I) in an evaluation report 

of grade one interact ive radi o English instruction programs indicates that students 
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A similar eva luati on report of Grade 2 indicates that IRI using students ga ined 12 

percent as compared to 9 percent with those that were not using IRI programs. In 

addition, the evaluation report made on grade 3 (in 2005) IRI program s, shows 

that Engli sh for Ethiopia IRI has been more effect ive in improving student 

learning than has been the traditional instruction. 

2.5.3. Charactel"istics of Interactive Radio Instruction 

According to Anzalone (1991) interacti ve radio instruction has several 

characteristics that make it differ from the traditional instructional radio. She notes 

that it is interactive because it allows children to interact and thus makes them give 

responses to questions prompted by the rad io teacher who c an give the answers 

based on carefully timed scripts. Interactive radio instruction stimul ates li ve 

instruction although the broadcast signal one-way medium. 

In hrief, interacti ve radi o instruction brings abou t interaction even if the broadcast 

is one-way med ium . IRI programs may not be truly interactive in the sense ot" 

two-way communication. However, it is necessary to note that short pauses 

provided throughout the lessons he lp teachers and pupils to stop and react to 

questions and exercises through the verbal and physical responses for the radio 

characters, group works, experiments and other physical and intellectual activiti es 

while the program is on the air. 

Strengthening thi s Bosch (199 7) . comments that interactive radio instruction IS a 

methodology of instruction deve loped to turn a typically one way radi o instruction 

into a tool fo r active learning and active learning means learn ing in wh ich pupils 

take an active learning role on the learning process by doing something answering, 

singing, work ing in groups, practicing, etc. 

So, active learning pedagogy is one of the features of interactive radio instructi on 

which is incorporated into the radio script. It is an approach in which students 
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learn through hands on ac ti vity. We have to note that active lea rning invo lves 

phys ical activity w ith mental engagement that keeps pupils producti ve ly interested 

and focused on learning. This impli es, children are engaged to learn by doing, 

experimenting, touching and manipulating objects, moving around, making things , 

so lving problems and worki ng together. 

The other feature of in teract ive radio instruct ion IS that it is designed to improve 

educational quality. That is: many distance learning are primarily intended to 

increase access to education. IRI programs have as their main goa l the 

improvement of educational quality within existing structures. Program s are 

designed to engage a specific audience through the use of entertaining characters 

and activities and an active learning pedagogy. 

Concerning this, Bosch (1997) also comments, 1RI began as a classroom teaching 

tool to counteract low level s of teacher training, poor achievement among learners 

and li m ited resources. It gives emphas is to quality improvement through a 

development strategy and methodo logy that requi re active learn ing attention to 

pedagogy and form ative evaluation to be included in the design. To make it clear, 

1RI programs are des igned to be a part of a comprehens ive, mu lti -channel 

learning sys tem which include wri tten materi als, teacher orientation and other 

instructional activ ities. 

Here, it is necessary to note that IR1 does not alter the ex isting education 

structures; rather, it acts as a tool for changing the qua li ty of interaction and 

learning that takes place within them. It works to integrate the elements of 

teaching and learning by building on resources that are already availab le-broadcast 

capabi li ty; I"adios, teachers, local songs, games and activities, other students, 

community members and other locally ava ilable material s- in specific ways that 

have been assoc iated w ith good teaching and learning practice. As an add on to 

improve quality or as a fundamental means of generating the basic interact ions of 
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teaching and learning, the lRJ program is designed to bring together ex ist ing loca l 

structures into a meaningful system of interact ive lea rning and in doing so to 

enhance or generate a higher qua lity of teaching and learning. 

Generall y, IRI has the following basic characteri stics: 

• It has regular pauses for learner interaction with radio. 

• It requires in teractions among learners and faci li tators or c lassroom 

teachers to fac ilitate an active learning environment .. 

• It distributes learning through out seri es. 

• It uses known, local resources li ke rocks, sti cks,pens,penci ls, body 

parts like fingers or other body parts, etc. 

• Its increased use of characters who act as gender role model s III 

dramas and imaginary setting. 

• It is broadcasted over radio or used on audio cassette or both. 

• It incorporates repetition , reinforcement, problem solving, 

modeling and other approaches. 

• It incorporates pedagogical pri nciples in how teaching learning is 

constructed. 

• It uses supplementary materi als li ke worksheets for pupi ls and 

guides for teachers. Bosch (1997) 

2.5.4 English for Ethiopia IRI Lessons 

"English fo r Ethiopia" uses the communicative approach to language teach ing. 

According to Harmer (1988) , in a commun icat ive approach of foreign language 

teach ing, communicative activities are included in the sy llabus or methodology o r 

teaching. 

Littlewood (1988) examines communicat ive activiti es III two regards-pre­

cOlllmunicati ve and communicati ve. Pt'e-col11municati ve activit ies are intended to 
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eq UI p learners w ith some of the skill s required for communica tion, w ithout 

actua lly requiring them to perfo rm communicati ve acts. 

[n li ne w ith this , the Eng lish for Ethiopia radio ass isted language teaching uses the 

pre-com municative acti vities such as language model ing and repetition and 

structured practice leading to communica tion , songs, motivating radi o dran~ and 

interesting sound effects, phys ical acti vities (appealing to many senses) e.g. stand 

up , sit down, even dancing, (Eng li sh for Ethiopia Interacti ve Radio Instruction 

Trainer' s manual , 2001). 

On the other hand, in commun icati ve act ivities learners have to activate and 

integrate their pre-commun icative knowledge and skill s so that they cou ld use for 

communicative purposes . Regarding this, Hanner (1988) says that in a 

communicat ive acti vity, children must have a des ire to communi cate 

So, Eng lish fo r Ethiopia radio -ass isted language teaching uses the communi cati ve 

approach and the radio and the teacher creates activities that: 

.:. make use of the child 's own knowledge, 

.:. use language in real life situations, 

.:. g ive an emphasis on conversat ional nuency rather thansimpl e 

grammatical accuracy, 

.:. and use of a vari ety of teaching approaches li ke: 

¢ pairs and small groups, 

¢ use materi als in the im mediate environment, 

(English for Ethi opia Interactive Radio Instruct ion Trainer's Manual , 20 0].) 

2.6 Utilization 

Utili zation accord ing to Hailu (1988:8) is " The actual use of media [or the purpose 

of instruct ion to bring about specifi ed changes in learners." Hailu notes that in 

order fo r educationa l radi o programs to meet their objectives, radio sets shou ld be 
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available, users need training so that they cou ld ut ili ze the radio programs 

properly: guides and broadcast schedules should be printed and di stributed to the 

users and maintenance services shou ld be rendered prompt ly. With regard to thi s, 

r-lawkridge and Robinson (1982:93) comments that: 

Of all the operational area of educational broadcasting, it is 
the area of utilization that depends most on local conditions, 
.... there may be no supply of main electricity: there are likely 
to be problems of broadcasting reception, there will almost 
certainly be a shortage of broadcas/ receiving eqUipment and a 
shortage of maintenance services for such equipment ; 
distribution of print material may take a long tillle. 

But these are in general deprived of educational resources and as a result may be 

benefited from educational radio. They may get a prov ision of fewer qua li fied and 

experienced classroom teachers. And a lso, they may have a lower provi sion of 

educational resources and as a result they may have a lower level of bas ic literacy. 

In many different countries therefore, educational radio has been seen as hav ing a 

special service to remote and scattered communities. However, it is necessary to 

recognize that when it is designed to meet th is need, the problem of util izati on 

requires special effort and special resources like training teachers and providing 

sup ports. 

For Mohanty ( 1984), in order to ensure maximum and effective uti li zation of 

educat ional radio, schoo ls shou ld be adequately equipped with li stening and 

viewing facil ities. In addition, adequate tasks should be carri ed out for 

maintenance and operation of the recei vers. 

According to Romiszowski ( 1974), there are two ways in which one could achieve 

efficient learn ing from radio programs. The first one focuses on designi ng relevant 

contents of the program and des igning the most efficient preparatory and follow­

up tasks and then the presentation of prescribed preparatory and follow-up 

exercl se:s. 
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The second one is thai or utilization of radio for effici en t learn ing "vhi ch is 

considered as most va luabl e. For effective utili zation of radio , there should be 

adequate cooperat ion and coordination among the producers, user teachers, 

educationi sts. evaluators and planners. 

According to Heinich, et al (1996), the first step in the utili zation process is 

prevlew1l1g materials that include entry capabilities like matching with the 

curriculum, accurateness, clarity and concise language, arousal of learners' 

interests, lea rners' participation, technical quality, evidence of effectiveness, ti'ee 

from observable bias , user gu idance, packi~g appropriate for guidance and clarity 
" 

of organization. 

The second one is preparing the environment like setting the class room for proper 

listening that includes removing appropriate vo lume, re locat ing children w ith 

heal'ing problems, etc. 

The third task is preparing learners j that i s~ communicating to pupils how the 

materials related to what they have known before, w hat they should be leaning 

from the radio program and what follow-up activities wi ll be used. If new 

vocabulary or techn ical words are to be presented, it is necessary to li st them out 

on the blackboard. The next procedure is the provision of learning experi ence, 

whi ch entails plann ing, "elearning, setting up , delivering, voi cing, eye con tact , 

gesture, using media materials like visuals during the broadcast. The last one is 

requiring leam er parti cipation which involves how to get and keep pupilsiattention 
2. r l 

through out the lesson. For exampl e, making pupils li sten to a gi vt; . I)I"ogral11 [or a 

purpose, part icipate in role plays, drills , etc. 

2.6.1 Utilization Training 

If it is needed to utilize radio programs successfully, it is necessary to train 

teachers wi th how to use the programs. Concerning thi s, Hailu (1988) referri ng to 
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CEDO ( 1972:43) notes that successful utili za tion of radio demands more than the 

simple provision of materi als, teachers' notes and schedules. Teachers and others 

involved in the deve lopment work must be trained with success ful utilization of 

radio for instructi onal purposes. They must be aware of the role of I·ad io 1'01· 

instruction purposes and the ways in which they can make best use of it for 

effective teaching. 

In other words, lack of tra ining on how to manage radio instruction , how to co­

teach with the radio and how to extend the rad io lessons wi th addit ional prompts, 

explanations, discuss ions and follow-up activities is a hindrance to effective 

utilization of radio programs. Hai lu (1988:13) cla ims, "There is a clear need for 

teachers during their pre-service education and training to become awarc of the 

range and avai lability of broadcast materials, and of the many ways in whi ch it can 

be used to enr ich the learning situation." This implies that in order for a classroom 

teacher to teach English using a new radio program, he/she requires to ge t training 

about its role to teach Engli sh and the approaches to be used to use it as a teaching 

tool. 

Hancok (1977:253) quoted in Asresse (1988 :69) also says that "Training is one of 

the most s ignificant need in educational media planning. It is unli kely, except in 

highly developed countries, that is a ready made reservoir of trained talent will be 

available. " 

Thus, as Asresse (1988) it is necessary to identi fy short and long term training, th e 

initiation of a series of courses, familiarization seminar which aims at multiplier 

effect is responsibility of the department to enab le it to meet the growing dcmand 

for trained man power. The training participants may be media supervisors. 

teachers and animato rs. 

22 



That is, media supervisors are responsible to conduct broadcast utilization training 

in reg ions and to distribute radio support materi als like teacheis guides. 

transmiss ion timetables and radio sets to schools and fo llow up the ir utilizati on . 

In pa rticular focus to teachers , the task of media respons ibi lity is given to them as 

part of the ir work in the school. Therefore, they should get tra inings ('egarding 

their roles in the schoo l radio broadcast utilization in the class, radio set operation 

and elementary fault train ing, rad io antenna installation and match ing the 

broadcast timejPble with the schools' schedules. 

In add ition, according to Unwin and McAleese (1978: 58), "Teachers need to be 

encouraged to look at the structure of the body of knowledge to be taught, as 

expressed thro ugh the media not illustrated by the media, that is, fo r the media to 

achieve their fu ll potential , what is needed is teachers who see the use of media as 

the sine qua non". 

I-lailu (1988) a lso comments, the conviction of the teacher to accept radio as an a id 

not as a threat is very va luable. Res istance to use radio as a teaching tool has a 

negative effect on its successful utili zation. Concerning this , Abere Mekuria 

(2004) referring to A rmsey and Dahl (1 973) says that teachers hesitate to accept 

new responsibi li ty wh ich they may not be profess ionally equipped with to handl e. 

Lack of training makes teachers to resist utili zing the new program. So, if radi o is 

to play an effect ive role in the teaching of English, the teacher train ing inst itutes 

must inc lude the programs' contents. And the training which is given in teachers' 

institutes is ca lled pre-serv ice training. Accord ing to Abere , the educational 

departments and school directors can a lso give utilization training after the y are 

themselves trained. This is cal led,jn-service training, 

To conclude long term trainings (pre-service tra inings) and short term trainings 

such as seminars, conferences and workshops should be g iven fo r classroom 

teachers so that they could utilize IRI programs effect ive ly to teach Engl ish. 
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2.6.2 Utilization of Materials 

According to Unwin and McA leese ( 1978) radio supplemented by appropriate 

support materi als teaches very effective ly. It is necessary to note that radio 

laudiocassette programs are highly dependent on sounds. As a resul t, providing 

schools with additional support material s helps to strengthen the impl ementation 
"-of radio programs in"classroom. Supporting thi s, Mohanty (1984:41) notes: 

Unless sujficient suitable support materials are provided to 
schools, programs cannot be made effective. These support 
materials lI1ay be teachers ' notes, students' workbooks, poster­
wall charts etc. ,!'hich can give guide lines and information for 
successji" pre and post-broadcast activities and reinforcement 
of learning suggestions may also be given to teachers fo r 
conducting follow-up programsfor the purpose. 

This impl ies that in a radio lesson since sound is the only means of communicating 

message, it has to be supported wi th printed materials, illustrating posters". ,,,·' 

discuss ions. 

2.6.2 .1 Print Materials 

Mathewos Tadesse (2002) in the material prepared fo r utili zat ion tra ining 

workshop indi cates th at the main function of printed sup port materials is to 

fac ili tate the integration of the broadcast timetable w ith the c lass room scheme or 

work and to provide ex planatory resources for teachers. 

Thus, it is adv isable to send to schools print materials to streng then the 

implementation of the radio program. [n our country print materials whi ch are 

used as support materia ls for rad io instruction mainly inc lude student's book. 

radio broadcas ting timetable and teacher' s guide. 

a) Student's Book: Eng li sh for Ethiop ia radio ass isted course incorporates a prc­

existing [C DR course.("Teacher' s Guide for Ethiopia,grade;1 ,200 3) The EfE IRJ 

lesson is g iven integrative w ith the student' s book . The textbook activities are 

in tended to help students practice what they have already learned and practiced 
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existing ICDR course.(" Teacher's Gu ide for Ethiopia,grade2,2003) The ErE IRJ 

lesson is given integrative with the student' s book. The textbook activities are 

intended to help students practice what they have already learned and practiced 

through the rad io programs. Teachers are to use the text book in the second part of 

the period. During the first 25 minutes they teach and practice new language items 

with the radio . After that, studen ts can use the textbook. (English for Ethiopia 

Grade 2 Teacher's Guide, 2004) 

b) Broadcast timetable: It is a print materia l which shows the radio broadcasting 

time within the week or the yea r. As a result, schools may comeacross seri ous 

problems in synchron izing the programs with their timetables. If they do not get 

the broadcast timetables earlier, they may face probl ems to synchron ize their 

program's with the IRl program's (Mathewos, 2002). 

c) Radio laudio cassette Teacher's Guide: It serves as a bridge between the 

program producer and the class room teacher. A ll the necessary information that 

the program producer wants to pass on to the classroolll teacher wi ll be found in 

the guide. Thus, wi thout it the class room teacher cannot effectively make use of 

the programs. A teacher's guide is the Ill OSt importan t material which is used as a 

direct means of communica ti on between the producer and the classroom teacher 

and provides advance information for classroom preparation and organi za ti on of 

pre-broadcasting activities (Tesfaye, 1990, Mohanty, 1992) 

2.6.2.2 Radio Supply and Maintenance Services 

Abere (2004) referring to Jamison and McAnany ( 1978) says that the utili zation 

of radio programs in schools is affected by the cond ition under which radi os are 

distributed to schools. This impli es that schools can be suffered from lack of rad io 

sets if suffi c ient distribution is not made to schools. 
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Concerning this, Asresse (1988) also points out that without the presence of radio 

sets making schools employ radi o programs for a teaching purpose is simply 

wastage of time. The second issue related to radio support service IS giving 

maintenance services for radio sets that do not work properly . According to Tilson 

(1994) , schoo ls are mostly suffered from insufficient and less quality of radi o 

receivers that does not function properl y. So, Abere (2004) recommends that 

sufficient maintenance serv ices of radio sets should be given continuously in 

schools. 

2.6.3 Utilization of EfE IRI programs 

English for Ethiop ia rad io lesson is des igned in the way it is utili zed as an every 

day lesson. In other words , English language teachers are expected to teach 

English utili zing IRI programs throughout the week from Monday up to Thursday . 

They are expected to do a new rad io assisted lesson each day and on Friday to give 

rev ision for the lessons given from Monday up to Thursday (Eng lish for Ethiop ia 

Tra iner' s ManuaL 2002; Engli sh for Ethiop ia Grade 4 teacher's Guide, 200 5). 

Look at the foll owing E I:E IRI grade I course organization. It shows the 

relationship between new I IOICDR text lessons and 124EMA "Eng li sh for 

Ethiopia" . Interacti ve Radio Lessons (4 corre lated radio/text lessons per week). 

Sep 211 days (3wks) OC I-Dcc 22120/2 1 Jan 18 da ys Fcb( lwk) Feb-May Ju ne 19 

days/moo (12\\' I.:s ) (2wks) 10121 /20/21 days/mo. da ys (3 

(14 wI<5 ) wl,; s) 

Preparation / Teachin g Teachi ng preparati on Teachin g 

(['cach in g 

IC DR 

Text li n it I (e.g. Gr. I: Unit s 2-8 ) Units 2-8 Unit 8 e.g. G r. 1: Units8- Units S- 16 

1111 Lcss-G 16) 

Text Tex t Lessons 7-5-1 Revision 10 Text Tex t Lesso ns 55- 110 Revi sion 

Lesson s Only da ys Lessons Only 15 da ys 

l:: !\ IA Wk 1- 12 Revi sion Wk 13-26 Re visioll 

Rad io No nul io Radio Lesson 7-5-1 (8 [R[ Rev. No radio Lcsso ti S 55-110 (12 [R[ 

[H ,,(8 Lesso ns -18 Lesso ns) 56 Lessons Re \, . 

Lesso ns) 
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Taken from Eng li sh for Ethi opia Interactive Radi o Instruction Trainer' s Manual 

(2002) being modified a little bit. 

2.6.4 The Roles of REBs and Woreda Education Offices 

It is necessary to note that if it is needed to utili ze radio programs effectively, there 

should be commi tment of educational departments at different levels. Educati onal 

departments should make init iati ves not only to provide and maintain : .. , rad io sets 

but also to fo ll ow up the programs effective uti li zat ion in schools. 

Educational departments at regional and woreda leve ls shou ld accept and 

understand its potentia l for language teaching . Commitment of educationa l 

departments at any level where rad io programs are broadcasted also affects on the 

feed back sys tem ; for instance, whether the rad io programs are attractive, 

interesting, aud ible, appeali ng, novel , interactive, etc. This then helps the program 

producers to improve the quality of the programs, (Abere, 2004) 

More specifically, the REB s are responsib le to integrate lRJ theories and 

methodologies to TTl and TTC curri cula so that teachers are ab le to get pre­

service tra inings regard ing lRJ utili zat ion. 

When we come to Woreda Education Offices, they are respons ible to provide 

material , training and profess ional supports to schoo ls and class room teachers. 

That is, for IRI to main tain proper util ization or qual ity as it expands througl:yut 

the country, Woredas should p lay great roles in assuring IRJ services of the ir 

schoo ls enhancing the tasks li ke: 

• mon ito ring the needs of the teachers III IRJ classrooms so that those 

teachers who are new to IRJ and untrained in it may have train ing at 

the school leve l when they need it. 
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• delivering materials necessary for those school based or cluster based 

training (T- notes, teacher training cassettes and print), 

• working wi th school directors and experienced teachers to conduct 

trainings for teachers and other school directors as necessary. 

• facilitating the efficient use of cluster center training in IRI where 

applicable. 

Moreover, Woredas should make material supports of tmings. For example, they 

can make IRI integral to their annual plans, budgeting for training activities and 

other support. That is, they can make budgeted supports in terms of personnel , 

time and material for IRI training and instructional activities 

2.6.5 The role of the Director 

The utili zation of radio programs is also highly dependent on the commitment of 

the school director. Teshome (1998) referring to Raizen et al (1995) says that the 

effective utilization of radio programs does not just happen by it self in schools. It 

becomes effective where there is favorable leadership and school culture for 

perusing the programs. 

In other words, successful directors have clear goals for their pupils and a vision 

of what is possible with the radio education. They provide sufficient supports to 

the programs' utili zat ion and have c lear understanding of it and its role. They 

co llaborate and communi cate sufficiently with classroom teachers to plan and 

implement it. 

According to Abere (2004) , it is, for examp le, the task of the school director to 

synchroni ze a broadcast time table with classroom time tables for different kinds 

of radio-assisted lessons or subj ects. 
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But it is d iffi cult to harmoni ze the radi o/aud io program tim e table with the school 
,-" 

time Jab le because mostly there is insuffi c ient number o f radio sets and other 

faci li ties parti cu lar ly in developing countri es (T il son, 1994; N ishimoto , 1969). 

As a result, in order to solve such problems, committed directors try to buy 

suffic ient rad io sets and audio cassettes by themselves. They al so put their efforts 

to repa ir rad io sets wh ich need repai ring. 

Genera ll y, they monitor the implementations of the programs and provide a ll the 

necessary supports fo r the classroom teachers regard ing 1RI programs effect ive 

uti I izations. 

2.6.6 The Role of the Class room Teacher 

The radi o lesso n, for Heinich et a l ( 1996), is the arrangement of information and 

envi ronment, method, media, equipment and fac ilities to facilitate the teachi ng­

learn ing process and the classroom teacher is one of the responsible bodi es for 

such tasks. Toma lin ( 1986) also indicates that it is the classroom teacher that 

makes chi ldren' s li steni ng success ful. He/she organi zes gu ides and checks the 

pupi ls' listen ing and he/she interacts w ith them. 

Methewos Tadesse (2002), in a document prepared for TOT utili zation workshop, 

indica tes that rad io should not be taken as a substitute for the classroom teacher. 

Rather, it ass ists him/her; it provides mode ls which the classroom teacher may not 

be ab le to prov id e by him/her se lf. Thus, it is necessary to note that radi o is an a id 

to and not a substi tute for the classroom teacher. Concerning thi s, Abere (2004) , 

says : 

... it is more proper to look at broadcast as a part of a 
lesson. Those teachers who believed (he broadcast would 
help them to carlY out a part of the children's education 
are highly cOl11milled to use the radio programs even LInder 
inconvenient cirClllllstances. Co mmitment of leachers in 
radio program utilization starts froll1 swi(ching on the 
radio and ex(ends to accomplishing his roles before. during 
and after broadcast activities at will (p.1 7). 
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As a result, the teacher is the one who makes a radio lesson effective. With regard 

to thi s [ sta , de Fossard (1994) comments that in a foreign language teaching, radio 

can be used to present the new language in a host of every day situation that the 

classroom teacher alone cannot present. Radio dramas , songs and games are 

inc luded in IRI lessons. In these situations, the classroom teacher can fill several 

rolcs such as: (a) leading class or group act ivities in which the pupils have the 

chance to practice the English language skill s and (b) demonstrating an action or 

an activ ity or calling up on students to come to the front of the c lass for a 

particular exerc ise. To make it clear, "The radio lessons could be effective only 

whcn there is high commitment from the classroom teacher. The classroom 

teacher should create communicative situations for the students whether with the 
c-· ,......,11>4 

he lp of the radio or without." (English for Ethiopia Teacher'~,Gu i de , 2005: 5). In 

short, there are several different tasks which the classroom teacher shou ld 

accompl ish before, during and after broadcasting and these are indicated as 

follows: 

2.6.6.1 Before -broadcasting Activities 

'A lesson has its own activities that are required to be done earlier. Cable (1965) 

comments that preparation for a radi o lesson is essential and so the classroom 

teacher shou ld make sufficient preparation in advance. 

[n brief, successful use of radio programs requires preparation on the part of the 

class room teacher. Preparation helps him/her to plan correlated activities in 

advance; ea rl y preparation helps the teacher to overcome the limitati on of radio. 

(Kinder, 1950; Cross & Cypher, 1961 ; Mohanty, 1984). In addition , Brown, Lewis 

and Harc leroad (1985 :69) quoted in Abere (2004) say". before broadcast the 

classroom teacher is expected to perform the tasks like: 

.:. preparing him/herself using the teacher's guide. 
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.:. preparing, the environment by arranging necessary material s, checking 

the pupil s sitting arrangements , putting radio sets in the right place, 

getting ready teach ing materi als, etc . 

• :. preparing the class by introducing the lesson, arousing lea rners interest, 

te lling the purpose of the ir li stening, etc . 

• :. ask ing what they know about the topic. 

2.6.6.1.1 Contro l of Equipment materials 

The classroom teacher should see that the radio set is tuned correctl y and that the 

vo lume is at a level which it can be comfortably heard. Moreover, the radio should 

be checked in advance to the rad io lesson in a good time to remedy or arrange a 

replacement. Necessary supporting materi als should be prepared. (Bai ley, 1957 ; 

Cab le, 1965). In add ition, as it is indicated in the Eng li sh fo r Ethi opia Interactive 

Rad io Instruction Tra iner's Manua l. (2002~ the teacher shou ld do the fo llowing 

tasks: 

• Locating the radio set in the rOOI11 where reception will be clear for 

all the pupils. Mean ing the rad io should be setup at the front of the 

class fac ing the ch ildren. Placing the radio thi s way all ows the sounci 

to come out of the audio speakers and travel directly to the ears of 

the children. Note that the radio has two adjustabl e controls- a 

vo lume control, and a tone contro l. The vo lume control cietermines 

how loud or soft the sound is. The tone control determines how 

bright or dull the soun d is. That is, the c lassroom teacher should turn 

up the vo lume of the radio so that the children in the back of the 

roo l11 can hear it clearly. In additi on, the teacher shou ld li sten from 

the back of the room to check that how c lear the sound is . 

• Checking the radio set before Ihe broadcast 10 ensure Ihal il is in 

proper working order. Meaning, it is necessary to adjus t the radio 
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for clearest tone (volume tone, & left right balance) . The sound 

should not be so loud that is unclear or distorted . In other·: words, 

it is necessary to avo id making the volume loud or soft. The reason 

is that distorted sound resulted from softness or loudness makes the 

program very difficult to understand and enjoy . 

• Checking the tone controls. The tone contro ls on the top of the 

radio should be turned to the brightest sonuds. Turning down the 

brightness makes the sound dull and thus it is di fficu lt fo r pupi ls to 

properly understand the English pronunciat ions . 

• Checking the tuning. There are two ways of tuning a rad io to get 

the best reception of a radio broadcast-one way for FM and the 

other fo r MW (Medium Wave). 

» For FM it is necessary to pull up the antenna, extend it to 

the fullest length and rotate the signal until it is strongest. 

» For MW (educational radio) , it is not necessary to use the 

antenna at all. The teacher should leave it folded and 

simply rotate the radio to face in different directions , until 

the signal is best for the sound clarity . 

• avoiding any distracting voices of the radio or other noise that 

may distract students' attention 

2.6.6.1.2 Pre-broadcasting Classroom Activities 

According to Hailu (1988: II ) "The pre-broadcast activ ity is when the facilitator 

prepares learners for the radio program and arose the curiosity of the learners in 

the subject matter." According to Cross and Cyhar (1934) when the program is in 

the air. pup ils listen to any thing on ly once for all and everything changes from 

moment to moment. In order to make an impact, the radio lesson must draw 

attention right from the start and continue to sustain interest of pupils through out. 
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.-\nd this will be poss ible (.'n ly by adopting sustainir: ;g techniques, [or example, by 

making pupils li sten to the p rogram for a purpose. 

Supporting this, Wittich ,md Schuler ( 1953) pOi l~ll out th at a good broadcast 

~ncourage~ pupils before the lesson is heard , cOl:,s ists of a carefu ll y planned 

ac tiv it ies whi ch w ill be pr:rfo rmed s imultaneous ly :n the c lassroom, al lolJ,:.pupils 

10 draw conclusions dur:.'g discussion time follc 'w ing the broadcast, estab lish"l 

fam iliarity whi ch are cor .monl y used among the :'upi ls. In add ition, creating a 

mood for a radio lesson . s necessary. That is, ha ' ' ing a few seconds of silence 

before the program starts 

In short. be fore the broadc. ~st the classroom teacher , hould study: 

,. What the object ves of the lesson are, 

,. what he needs t.-- write or draw on the blal.2 kbc'ard . 

>- if there are any :eaching material s that he should make or fi nd them and 

it is possible to ~se the following everyd", ll1:1ter ia ls: 

• stones, t .-.,tt le tops, (counting) 

• magaziw;:s, newspapers (words an \ _~ pictures ' 

• product .. 3be ls (colors) 

• sti cks, d:--ink ing straws (measurinE 

• match be \ (ins ide/outs ide) 

• homell1",je posters (colors, letters. , hapes) 

• kiosk ac , ert isell1en ts (objects , lec o:'rs, numbers) 

r if he need, to identify and designc...: e :' Iudents that wi ll serve as 

examples fu' o thers (e.g. boy NQ I , E: ::·1 j\; Q I or chi Id NQ I) 

(Engl ish for Eth iop ia Inte··act ion Rad io Instruction T ra iner's Manual, 200~ 
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2.6.6.2 While-broadcasting Activities 

After handl ing of the preparatory util ization acti vit ies li ke contro l of equ ipment 

materi a ls and making students get ready to li s ten, the next task of the teacher is to 

be w ith the pup il s, li sten with them and guide or fac ili tate their listen ing (Kinder, 

1950) . Supporting thi s, Cabl e (196 5), points out , the c lassroom teacher must 

standby throughout the broadcast. He is needed to write, demonstrate, encourage 

pupil s to do acti ons when required, help them discuss when asked. He/she is the 

visible human li nk between pupils and the radio characters. Bail ey ( 1957) & 

A lmaz (1 989) also suggest that the classroom teacher li stens with the pupils and 

guides, faci litates, monitors activities and interacts with the pupils. 

In additi on, lo r I-lailu (1988) during the broadcast learners are to ta lk, to act and 

in teract w ith the radio teacher, the class room teacher and to each other. As a 

result. the presence of a we ll- tra ined classroom teacher makes a rad io lesson 

cITccti\'C. 

In other words, the classroom teacher should ass ist the radi o teacher by 

encourag ing pupils to answer questions, j o in in songs, show acti ons, sol ve 

prob lcms through discuss ions, etc. (Cable, 1965). St rengthening thi s, Mathewos 

Tadesse in a document prepared fo r utilization tra ining workshop (2002) says in a 

I'adio lesson a class room teacher and a radio teacher present a s ingle topic in a 

classroom. They teach the pupil s coordinating their sk il ls around the g iven topic. 

Methewos in thi s document a lso comments that during broadcast ing the c lassroom 

teacher is expected to do the tasks such as: 

• keeping the sil ence of the class and mot ivating the pupil s to 

attend the lesson quietly . 

• becoming a good model of li stener to the pup il s. that is the 

teacher needs to attend each radio lesson ve ry ca refull y, because 
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for example, the radio teacher may request him to show pictures 

lor pup il s, 

• helping the children to respond to the radio characters, 

• app lying what the radio characters instructing appropriately 

during the broadcasting, 

• dividing the class into groups or pairs when asked to do so by 

the rad io characters, 

• calling on indi vidual children to be models/exampl es for others , 

• circu lating round the room li stening to each child, offer he lp. 

That is, the teacher should circu late around the room and listen to 

indi vidual children so that he/she recognizes who understands 

and who does not. 

In addition , Abere (2004) referring to Brown, Lewis and Harcleroad (1985) says 

that during broadcast the classroom teacher is expected to monitor the students' 

listening to the program, to write main ideas on the blackboard , to assign students 

to respond aurally, physically or in wri ti ng when the rad io teache r asks and to 

show objects, charts, pictures when asked. 

2.6. 6.3 After- broadcasting Activities 

After the broadcast is over, the teacher is expected to do tasks. Each rad io/ audio 

cassette lesson has some activiti es that will be done by the teacher or the pupils. 

Therefore. the teacher is expected to make them practical. For example, he /she 

may be instructed to make pup ils carry out act ivities as class work , homework or 

assignments after the program is over, whi ch are indicated in the radio/audio 

teacher's guide. 

The purpose in listening to the broadcast is the real cue. Discussions, debates. 

furth er reading. making trips , interviewing people are some of the follow-up 

activities. A follow-up activity can he lp a course in a radio program to integrate 
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with other courses. With regard to thi s, Cross and Cypher (J 934) comm ents that 

" Immediate ly fo llowi ng the use of a radio program ... , the listening group shoul d 

be guided in the ir eva luation of what they have heard in terms of the purposes 

which they had fo r li stening." (p. 269), 

Supporting thi s, Cable (1965) notes that types o f follow- up act ivities the class 

teacher can adopt after the radio lesson to consolidate its effect are dramati zation, 

sentence work , composition, model making, and visit to a factory, ga llery or 

museum. 

Cable (1965 :77) points out: 

Wilh Ihe radio lesson over and the receiver switched off Ihe class 
teacher's duties are still not completed. (a) fmm edialely after Ihe 
lesson fh e class teacher should cony oul a few 'spot' checks on the 
effecliveness. This is usually done by the simple expedient of question 
and answer, although it can also be achieved by reference to 
piclUres. models ... (b) At the next opportunity afforded by the school 
lime-fable, (he class teacher should arrange some activities by the 
children 10 recapitulate and consolidate the radio lesson. Usuall), Ihe 
Teacher's notes give suggestions for suitable follow-up ac tivities. 
\I'hich are most important. 

Hailu (1988: II ) also comments that "The post broadcast activity aims at 

amplification, supplementation or recapitu lation of important points in the 

program. The facil itator makes clear the doubts of learners; clarifi es difficult 

point. 

Morc specifica ll y. in "English for E thi opia" radio lessons, the teacher should li sten 

carefull y to the instructi ons from the radi o and after the radio program ends, 

he/she shou ld complete the acti vity. During the after broadcast part or the class 

period , he/she should spend at least 15 minutes on the reading and wr ithing tasks. 

He/she has also a chance to deal w ith various children in more oral ex ercises at 

their indi vidua l levels of competence whi ch he/she assesses during the radio 

lesson. (English fo r Ethiopia Interact ive Radio Instruction Traincr's Manual. 

2002). 
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CHAPTER THREE 

Methodology 

The purpose of this part is to di scuss the methods designed; the instruments and 

techniques and the procedures developed to collect data. 

3.1 Description of stndy 

The concern of the study is to investigate the effective utilization of IRl programs 

to teach English and it was conducted at five selected governmental primary first 

cycle schools whi ch are found in Laigaint Woreda, South Gonder Zone, Amhara 

region. These schools are Ascha, Nefasmewcha, Zanti Yedro and Gobgob.,A11 the 

31 teachers who teach English from Grade 1-4 in these selected fi ve schools were 

taken as the subject of the study for the questionnaire. Regarding the observation, 

eight sect ions from two schools (four sections from each of the two selected 

schools -Yedro and Ascha) were observed each section three times. Observat ions 

were not made in the rest three schools because of shortage of time and the clash 

of broadcast timetables for the researcher. For the interview and the observation, 

five teachers were selected randomly. In addition, the directors of the five schools 

were also taken as the subject of the study. 

3.2 Sampling Design 

The sample study includes first cycle elementary English language teachers and 

school directors in the five selected schools in Laigint Woreda, South Gonder 

Zone, Amhara Region. Chosen classes during reception of IRI program s were also 

sources of data in whi ch observations were made. 

There are sixty five pnmary schools in Laigaint Woreda. Thus, the researcher 

se lected five schools out of sixty five schools considering their nearness to his 

living place, their transportation access, and fami liarity of the researcher to the 

37 



areas because it helps him to get support and cooperation from teachers and 
directors to collect appropriate data. 

The researcher used available sampling method to se lect teachers for the 
questionnaire. That is, all teachers who teach English from Grade 1-4 in the five 
sample schools were taken as the subjects of the study. Teachers for interview 
were selected employing random sampling. All the directors of the fi ve se lected 
schools were also taken as the subjects of this study. 

To select the secti ons in the chosen two schools , the researcher employed random 
sampling method. In one of the se lected schools (Yedro), there are ten sections 
from grade 1-4.And from each grade under study one section was selected 
random ly and totally four sections were chosen with the help of teachers and the 
director. S imil arly, in the second school (Ascha) there are eighteen sections from 
grade 1-4. Four secti ons from grade 1-4 were chosen random ly. Thus, all the fou r 
teachers who teach English from grade 1-4 were observed each three times. 

Totally, eight sections from the two sample" schools were observed each three 
times and a total of 24 observations were made. 

3.3 Data Collection Instruments 

Three data collection instruments were employed III this study. These are 
questionnaire, observation and interview. 

3.3.1 The questionnaire 

The questionna ire contained both open-ended and close-ended types of questions. 
It was also divided into six parts that deal with the teachers' personal information, 
items about the IRI utilization training provided, provis ion of print support 
materials, items that focus on radio set supplies and maintenance serv ices and 
questions regarding the util ization of IRl programs to teach English and with 
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supports that are gIven to teachers (schools by REB and Woreda Educational 

Office. Two more open-ended questions regarding the school directors' 

comm itments to [RI program utilization and the general comments about [RJ 

utili zation were included in the questionnaire. 

To avoid problems that the teachers might face to understand English, the 

quest ionnaire was written in Amharic. Copies of the quest ionnaire were 

distributed to a ll teachers, who teach Engli sh from Grade 1- 4 in the five sample 

schools. After explanat ion was made to teachers on how they would compl ete the 

questionnaire and what the objective of study was, 31 copies of the questionnai re 
ct:"1. J,~ 

were distributed to teachers. Finally all the 31 copies" quest ionnaire:. were 

completed and returned by teachers. 

3.3.2 Observation 

The observation was used to see how classroom teachers actua lly uti lize lRI 

program to teach English. The researcher was a non-participant observer. He 

employed structured observation (with a check list) and made a total of 24 

observations. The checklist consists of twenty items that deal with control of 

equipment materials and what teachers actually do before-, wh ile- , and after 

broadcast. The items were deri ved from the procedures suggested in the teacher' s 

guides for grade 1-4 and the existing ELT literature of [RJ programs. Activities 

which are practiced common ly in a ll the grades under study (Grade I , Grade 2, 

Grade 3 and Grade 4) were chosen and included in the checkli st. Thus, the 

researcher used the same checkli st for all grades under study. The items in the 

checklist were presented in a Yes-No category. 

The researcher also observed the synchroni zation of the [RJ programs' timetable 

with the classrooms' timetabl es in each of the two observed schools. 
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The researcher also observe~ the syncll onization of the 1Rl programs' timetable: 
with the classrooms' timetab l ~s in each 1f the two observed schools. 

3.3.3 Interview 

Unstructured interview was held with fi ve teachers of the fi ve schoo ls-one teacher 
being taken from each school and also with fi ve directors of the selected schools. 
The interview was employed to crosscheck the information obtained through the 
questionnaire and also to assess teachers' and directors' perceptions towards 
utili z ing IRl programs to teach English and their commitment to its 
imp lementati on . 

3.4 Development of Instruments 

Based on the objectives of lRl programs and the related literature regarding to IRf 
programs, the researcher developed the instruments and drafted the items in each 
instrument. And the items were commented by the researcher' s advisor and by 
EMA English department head Ejeta. Based on the comm ents and suggestions 
given, the researcher revised and improved the items in each of the instruments. 

[n addition, the items in the questi onnaire were piloted on four teachers who teach 
Eng lish in grade I & grade 2 at Tatek Less ira E lementary school in Tachgaint 
Woreda, south Gonder zone, Amhara region . .In addition, the researcher made two 
observations in grade one and two observations in grade two fo r the pil ot study. 
As a resul t, some items were avoided and some other items were included in both 
instruments. Genera ll y, using the feedJJack obtained from the pilot study. a ll the 
necessary changes were made to improve the qualities of the instruments. 
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3.5 Method of Data Analysis 

Tables were used to put the responses and Percentage was employed to analyze. 

data co llected through questionnaire. Concerning the classroom observation, the 

1RI utilization practices were recorded in the checklist in Yes-No categories as 

they happened in the classroom. 

Descriptive analys is (quali tative) was employed to analyze the data obtained 

tlu'ough the observation, the interview and the open ended questions. The 

qualitative data drawn from the open ended questions of the questionnaire, and the 

data from the interview were first transcribed into a separate fi le. These were 

carefully studied and presented as explained by the respondent teachers and 

directors and as understood by the researcher. The data were used to substantiate 

with the teachers' responses of the close ended questions. 
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CHAPTER FOUR 

This chapter is concerned with data presentation, analysis and interpretation, 
specifically about the interpretation of the teachers' responses collected through 
the questionnaire, the classroom observation data and the findings of the 
interview. 

4.1 Data Presentation, Analysis and Interpretation. 

The number of respondents that completed the questionnaire in this study was 31. 
All were teachers who teach English from grade 1- 4 in the selected five schools. 
Interview was also held with five se lected teachers and the directors of the fi ve 
sampled schools . 

4.2 Teachers' Responses 

The teachers' questionnaire contains 20 items of both obj ective and subjective type 
questions. Copies of the questionnaire were distributed to 31 teachers who teach 
English in the selected fi ve schools. All the 3 1 copies of the questiOimaire were 
completed and returned. Finally the data was talli ed, tabulated, ana lyzed and 
interpreted. Percentage was used to measure the teachers' responses collected 
tlu'ough the quest ionnaire. The fo ll owing table shows the teachers' responses to 
items 4-8 . Items 1-3 deal with teachers' qualifications, teaching experiences and 
age. The researcher feels that interpreting these items using tabl e is not necessary 
because they serve simply to cross-check the information from items 4-8. For 
example, according to the data from the questionnaire a ll teachers have teaching 
experiences o f fi ve yea rs and above. In addition, whi le two teachers were in the 
rage of 20-29 years old , all the other teachers were 40 years old and above. This 
implies that al most all teachers graduated from TTl before 2002, that is, before IIR 
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was started to be implemented and so they did not get pre-service IRl utili zati on 
trainings. 

4.2.1 Utilization Trainings 

If it is requ ired to use IRl programs e ffecti vely, it is necessary to provide users 
with utili zation trainings. The following table is about whether or not teachers 
have got sufficient utili zation trainings of rRl program. 

Table 1: Teache.·'s Responses to Whether They were Given IRI 

Program utilization Trainings. 

Item Response Respondents 

No 0/0 
Have you got a pre-servIce trainin g regarding Yes - -Interacti ve Rad io Instructi on utili zati on to teach No 3 1 100% Engli sh? 

T ota l 3 1 100% 
Have you received an 1I1 -service tra ining Yes 13 4 1.9% (workshop, seminar or conference) about No 18 58 .1 % inte racti ve rad io instructi on programs utili zat ion to 
teach Engli sh? Total 3 1 100% 
If your response to 'item 5' is 'Yes' indicate the type Seminar ( 1996) 4( I day) 12.9% o f training, the number of days and the year when Wo rkshop ( 1996) 2 (I day) 6. 5% you took the tra ining. Con ference (1996) 7 (Iday) 22.6% 

Total 13 41.9% 
If you have received an in-service tral11l11 g Suffi ci ent - -regardin g the IRI program utili zationJdo you think Somewhat suffi c ie nt 5 16.1 % Ihat the tra ining was suffi c ient for you to teach 
English us ing the program? Not suffi cie nt 8 25.8% 

Total 13 4 1.9% 

As shown in table all the 3 1 (100 percent) of the respondents cla imed that they did 
not get pre-service trainings regarding IRl program utili zation. This impli es that 
teachers did not get IRl programs utili zation trainings in TTls and they are not 
familiar w ith the techniques of utilizing IRl programs to teach Engli sh. 

Similarly, teachers were asked if they got in-service IRI utili zati on tralt1ttlgs . 
13 f 'd I I . d' . However, only,...( 41 .9 percent) 0 the respondents sal t 1a( t 1ey receIve ttl -serVIce 
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lS 
traini ngs whi le the othe~(58. 1 percent) of the respondents c laimed that they did 

not get in-service tra inings. This implies that most of the respondents did not get 

in-service trainings regarding IRl utilizat ion. 

Moreover, the 13(4 1.9 percent) respondents out of the 31 teachers, who assured 

that they had got the in-service train ings, claimed that they got one day training 

through seminar, workshop or conference in 2002. 

Item 7 asked teachers if they were provided with suffici ent in-service rRl program 

utili zation trainings. And among the 31 teachers, 5 (l6.1percent) respondents sa id 

that the training was somewhat sufficient where as the rest eight (25.8 percent) 

teachers assu red that the training was not sufficient at all and helpful fo r them to 

teach English using the programs. 

In add ition, all the 31 teachers in response to the open ended question (item 8) 

commented that the training they were provided with was a one day or hal f day 

training and was not suffic ient. In other words, accord ing to them, it was short, 

was not given continuously (was given once three years ago) and it was not given 

wide ly and deep ly. 

Similarly, the data from the interv iew proved the above mentioned facts and it 

claimed that the training was given in 2002 when rRl was introduced in the 

country for the first time. 

From the above information it is poss ibl e to understand that Illost teachers did not 

receive utili zation tra inings. This implies that program producers and the 

educational departments at Region and Woreda levels did not put focus on IRI 

programs uti li zation tra inings except introduc ing it to primary first cyc le schools. 

However, introduc ing a new program does not bring about qua li ty educati on by 

itself. Teachers shou ld be aware of it and skillful with the techniques of the new 
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program. In other words, there should be an effort to make teachers utili ze it 

effectively and thi s could be reali zed through utili zation training. According to 

H ai lu ( 1988) lack of training on how to manage radio instruction, how to co-teach 

w ith the radio and how to extend the radio lesson with additional prompts , 

explanations; d iscussions and follow-up acti vities is a hindrance to effective 

uti li zation of radio programs. 

4.2.2 Print Materials 

The print materials like student's books, radio laudio cassette teacher's guides and 

the broadcast timetables strengthen the utili zation of IRI programs to teach 

English. 

Table 2: Teachers' Responses to whether they are provided with 

teacher's guides and the radiol audio time table. 

Item Response Respondents 

No 0/0 

9.How sufficiently is a) Student's book? Suffic iently 8 25 .8 

your school provided No provision 15 48.4 
with : at all 

Not 8 25.8 
suffic ient ly 

Total 3 1 100 
a) Radio laudio cassette Sufficient ly 14 45 .2 
Teacher's Guide? No provis ion 10 32.2 

at all 
Not 7 22.6 
su ffi cient ly 

Total 3 1 100 

b) Broadcast timetable? Sufficiently 18 58.1 
No provi sion at 2 6.4 
all 
No t suffic ient ly I J 35.5 

Total 3 1 100 

45 



I r we look at item 9 (tabl e 2), S (25.S percent) teachers assured th at there were 

enough textbooks for thei r students, 15 (4S.4 percent) teachers asserted that their 

schoo ls were not provided w ith student's books at a ll and the rest S (25.S percent) 

teachers assured that there were not sufficient student's books in their schools The 

researcher also observed that Student's books were not ava ilab le suffic iently in a ll 

of the sampled schools. Thi s implies that most of the respondents assured that 

either there were not student's book's at all or there were not sufficient textbooks. 

But it is necessary to note that the EtE IRl English programs incorporate the pre­

existing [CDR Engli sh for Ethiopi a text books. Therefore, without the student 's 

books it is not possible to make IRI utilizat ion successful (see on page 26) . 

As it is a lso indicated in tabl e 2 above, 14 (45 .2 percent) respondents claimed that 

there were sufficient radio /audio Teacher's Gu ide, 10 (32 .2percent) respondents 

assured that there were not the Guides at all and the rest 7 (22.6 percent) teachers 

said that there were not sufficient Teacher's Guides in their schools. 

Similarl y, with regard to the proVISIOn of the broad cast ti metables, IS (5S. 1 

percent) teachers assured that their schoo ls were provided with sufficient lRI 

broadcast timetables, 2 (6.4 percent) respondents claimed that there were not 

broadcast timetables at all in their schools and II (35.5 percent) teachers assured 

that there were not suffic ient broadcast timetabl es in their schools. 

The data from the interview also indi cated that a ll the fi ve sampled schoo ls 

received the radio/audio Teacher's Guides and the Broadcast Timetables. But the 

researcher observed that in all the sample schools we cou ld get one Teacher's 

Guide for each grade under study . This implies that teachers in the schools could 

not get the guides personally. As a result, when two or more teachers were 

teaching in di fferent sections of the same grade using the same program they were 

fo rced to teach without the Gu ide .In add ition , fo r classroom teachers to get 
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II 

12 
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4.2.3 Radio Supply and Maintenance Services 

When we say radio support services we mean that the di stribution of radio sets and 

audio cassettes to schools and the provision of maintenance services given for 

radio sets which does not function properly. For proper utili zation of radio 

programs suffi cient distribution of radio sets and radio/audio cassettes to schools 

is a prior issue. In addition, maintenance services should be given for radio sets 

that do not function properly. Table 3 is about these issues. 

Table 3 Teachers responses to whether their schools are provided with 
sufficient radio sets and maintenance services 

Are there enough radio sets in your school? Yes 28 90.3 
No 3 9.7 

Total 31 100 

Are there radio sets whi ch require maintenance Yes 13 41.9 
!repairing? No 18 58. 1 

Total 31 100 

If your response to 'item 1 I' is 'Yes\ have you ever Yes 5 \6.\ 
asked for the radio sets to be repaired ') No 8 25 .8 

Total 13 41.9 

If you asked for the rad io set(s) to be repa ired, di d those Yes 1 3.2 
who are respo nsibl e for the maintenance tasks repair No 4 12.9 
it/them? Total 5 16.1 

In response to item 10 (see table 3), 28 (90. 3 percent) teachers responded that 

there were enough radio sets in their schools,3(9.7 percent) teachers replied that 

there were not radio sets at all in their schools 

In addition, the data from the interview and the observation data indi cated that in 

Ascha elementary school there were two radio sets fo r eighteen sections, in 

Nefasmewcha Elementary school , there was one radio and in Zanti e lementary 

school the radios with the other properties were sto len at the beginning of the 
/' 

academic yeat~1999 E.C )and no rad io set at all , Gobgob has one radio for eleven 
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sect ions and Yedro has two radio receivers and four audio cassettes that gave 

services for ten sections. 

From both the questionnaire and the interv iew data, we can understand that the 

sample schoo ls were not provided with suffic ient rad io sets. But, according to 

Asresse (1988), without the presence of radio sets, making schoo ls to utili ze radio 

programs fo r a teaching purpose is simply wastage of time. In addition , Abere 

(2004) says that the utilization of radio programs in schools is high ly affected by 

the conditions in which radios are distributed to them. 

Similarly item I J is about whether there were radio sets whi ch require 

maintenance and in response to it, 13 ( 41.9 percent) teachers sa id that there were 

radio sets in their schools that needed repairing. 18 (58.1 percent) teachers replied 

that there were not radio receivers that needed to be repa ired in their schools. 

The researcher also wanted to know if teachers prov ided quest ions for the Woreda 

education office to repair the radio sets. And fi ve,'\respondents claimed that they 

asked for the radio sets to be repaired where as the rest eight teachers assured they 

did not ask for the rad io sets to get repairing. 

Again respondents were asked (in item 13) if the radio sets were repaired and one 

respondent replied that the radio sets were repa ired in response to hi s !her question 

where as the other fou r teachers said that the radi os were not repaired. 

The interview data a lso showed that in most of the sampled schools there were 

radio sets which require maintenance but were not repaired. The teachers and the 

directors assured that even if they asked the Woreda educati on office to provide 

them with maintenance services, it did not give positive response. 
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14 

15 

Here as the data obtained from the research sources proved, the majority o f the 

sample schools did not have enough radio sets which fit their number of sections. 

Similarly almost all schools did not receive the radio laudio cassettes. 

However, for Hai lu (1988) radio sets and audio cassettes should be distributed to 

schoo ls suffic iently and early, and also maintenance services should be given 

promptly. According to Ti lson (1994), schools are mostly suffered form less 

quality radio receivers and receivers which do not work properl y. Therefore , for 

program producers and educational depaltments there is a need to provide school s 

with quality receivers and with maintenance services. Strengthening thi s, Abere 

(2004) in his study, recommends that suffic ient maintenance serv ices should be 

given conti nuously in schools. 

4.2.4 Utilization of Em IRI programs 

The EfE rad io lesson is an every day (4 days a week) lesson. Teachers are 

expected to do a new radio assisted lesson each day from Monday up to Thursday 

and to prepare a fifth lesson every Friday from the lesson plans for Monday­

Thursday that the same week. Thus, table 4 is about the extent to which teachers 

util ize IRI programs per week. 

Tab le 4: Teachers ' Respon se to the Exten t to W hich T hey Ut ilize IRI 
P r o!!r ams to Teach En!!lish 

Item Response Res pond ents 

No "A, 

How often do you do you uti li ze IRI programs to Always 2 6.4 
teach Eng lish? somet imes 18 58.1 

Never II 35.5 
T -j-!-ci.! , 3 1 100 

If your response to item 14 is So metim es, how 3 days a week 6 19.4 
many days a weak do you uti lize IRI to teach 

2days a week 6 19.4 Engli sh 'j 
I day a week 6 19.4 , 

Total 18 58.2 
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The above table is about the extent to which teachers utili ze IRI programs to teach 

Engli sh. Hence, the data in the tab le indi cates that 2 (6.4 percent) teachers replied 

to item 14 that they always uti lized IRI programs, 18 (58.1 percent) teachers 

claimed that they sometimes utili zed IRi programs [ 0 teach Engli sh and the rest 

II (35 .5 percent) teachers assured that they never utili zed lRI programs to teach 

English. Among the respondent teachers ( 18 out of 3 1) who claimed that they 

utilized lRI programs sometimes, 6 (19.4 percent) teachers said that they utilized 

it 3 days per week, the other 6 (19.4 percent) respondents assured that they 
• 

utilized the program 2 days per week and the rest 6 (19.4 percent) teachers 

asserted that they utili zed it Iday per week. 

The data obtained through the interv iew also di sclosed that most teachers 

sometimes utilized IRI programs to teach English. In add iti on, the researcher 

observed that most teachers employed lRI programs 2 days or I day a week. 

From th is, it is possible to understand that IRI programs were not utili zed by 

teachers as it is intended by the program producers. Meaning, accord ing to the 

Teacher' s Guide for grade 4, (2005) and English for Ethiopia Trainers Manual 

(2002), EfE radio lesson or IRI program is an everyday (4 days a week) lesson. 

Thus, teachers are supposed to teach English using IRI programs from Monday up 

to Thursday. In addition on Friday they are not expected to teach a new lesson but 

they are intended to revise the lessons presented from Monday up to Thursday 

through the IRI programs. So, IRI programs in the sample schools were not 

uti lized properl y. 

Moreover, as a response to the open ended item 16 respondents reported that they 

did not utilize IRI programs because of shortage labsence of radio sets and rad io 

laudio cassettes, poor reception of the programs, lack of knowledge of the 

techniques of IRI programs utilizations to teach Engli sh. 
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The interview data also strengthened these facts. The teachers and the directors 

assu red that the programs were not clearly heard. Moreover, there were shortages 

of rad io sets. Some directors also commented that they wanted to buy radio sets 

and audi o cassettes and asked the Woreda ed ucat ion office to help them. But the 

office did not give focus to their quest ions. In addition, both teachers and directors 

commented that because receptions were poor in their schools they need to get the 

audio cassettes as an alternative. 

From the above information, we can understand that teachers did not utili ze IRl 

programs fully and properly . Teachers were seen to follow mostly the traditional 

text based approach. But IRl is proved to enhance the quality of teaching English .. 

(See on page 15 and page 16). 

As a result, the program is designed in the way it is used as an every day Engli sh 

language tool at e lementary first cycle schoo ls (see on page 26). 

But it is a lso necessary to note that for teachers to utilize IRl programs fully those 

who are responsible for the imp lementation of IRl programs should provide the 

necessary equipment materials. In add ition, it is necessary to provide audio 

cassettes for schools particularly, for those that have poor receptions of IRl radio 

programs. 

4.2.5 Commitments of REBs and WOI'eda Education Offices to IRI 

Program Utilization. 

For IRI programs effective utilization the comm itments of educat ional 

departments at different levels is needed. Both REB s and Woreda Education 

offices are required to provide teachers with IRl tra inings and support materials. 

Table 5 is about it. 

51 



No 

17 

18 

Table 5: Teachers' Responses to Whether REB and Woreda Education 
Offi P 'd S t f T I IS h I Ice "ov, e uppor s or eac lers c 00 s. 

Item Response Respondents 

No 0/0 

To what extent does the REB prov ide you w ith very greatly - -
support materials and trainings? Greatly - -

To some extent 2 6.5 
No support at all 29 93.5 

Total 31 

To what extent does the Woreda education Very great ly -
offi ce support you with IRI utilization training, Greatly -
material provision and professional assistances? 

To some extent -

No support at a ll 3 1 

Tota l 31 

As shown III the above table, III response to Item 17, two teachers (6.5 percent) 

said that REB provided them with support materials and IRI utili zation trainings to 

some extent where as the rest 29 (93 .5 percent) teachers disclosed that the REB 

did not provide them with any support at all. 

The interview data also indicate that the REB and the Woreda Education office did 

not give focus to the IRI program utili zation. Instead they put focus on issues like 

sel f contained practi ces and the increment of students' number in schools 

Simil arl y, in response to item 18 , a ll the 3 1 (100 percent) respondents assured that 

the Woreda Educat ional Offi ce did not provide them with any support, in both 

materi a l and trai ning as well as in professional support. 

However, as it IS indicated in the Eng lish for Ethiopia Interactive Rad io 

Instructi on Trainer' s Manual (2002) , the roles of REBs and Woreda Educational 

Offices in lRr were very high. That is, IRI to maintain quali ty as it expands 

throughout the country, there must be communi cations between those who are 

involved in the lRI implementat ion tasks at a ll levels. For example: 
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.ft, '" 
- REBs should have information about. progress of IRl in school s and they 

should know whether it is interesting, audib le, nove l, interacti ve , attracti ve, 

etc and should provide feedback to the program producers. 

In add ition the Woreda education offices should : 

• monitor the needs of the teachers in IRl classrooms so that those teachers 

who are new to IRl and untrained in it may have training at the schools 

level when they need it. 

• deliver materi als necessary for those schools based or cluster based training 

(T-notes, teacher training cassettes and print). 

• work with school directors and experienced teachers and conduct trainings 

for teachers and other school directors as necessary. 

• facilitate the efficient use of cluster centre training in IRl where applicable. 

• budget support in terms of personnel, time and material for IRI training and 

instructional activ ities. 

• conduct classroom observations in the course of their regular duties. 

5. Teachers' Comments Regarding the School Directors' Commitments 

for the JRJ Program Utilization. 

In response to item 19, most teachers commented that their directors were not 

committed +0 the IRl program utili zation. According to them, directors did not 

monitor the IRI program utili zations and help teachers to synchronize the IRI 

programs timetabl e with the classrooms' timetables . 

The interview data from teachers also asserted that directors did not help teachers 

to get school based trainings and support materials .. They did not foll ow the IRI 

utili zation ac ti viti es and write for the woreda education office regarding the 

problems related to IRl program utili zation . 

53 



As a result, some teachers suggested in their report that because directors are 

responsible fo r the whole uti lization tasks of IRl programs, they should monitor if 

it is fully uti li zed by teachers in their schools; they shou ld help teachers to get 

awareness about [RI programs utili zation by he lping them get utili zation trainings 

and also by making them share experiences with teachers of others schools. They 

should also report to the responsib le bodies about the problems teachers face wh ile 

utili z ing IRl programs. 

6. Teachers General Comments about IRI Program Utilization. 

[n response to item 20, most respondents reported that the IRl program as a 

language teaching tool is very advantageous and should be continued. It can help 

to improve educational quality. This implies that teachers have positi ve attitudes 

towards IRI programs utili zation to teach English. 

But they reported that the programs were hardly heard because of poor reception 

in their schools and uti lization trainings regarding IRl programs were not given for 

them suffi ciently. They also proved that supports from REB, & Woreda 

Educational Oflice were not g iven to them. 

But inspectors from REBs and Woreda Educational Offices assume considerab le 

responsibility for the effective ut ilization ofIRI programs and so they are expected 

to vis it schoo ls regularly and check the util ization of the IRI programs. They are 

expected to provide teachers with professional supports and they have to assess if 

the programs are utili zed effecti vely and fully, Moreover, they are supposed to 

provide feedback aboUl its progress for program producers, 

Moreover, respondents suggested that aud io cassettej should be pri nted and 

distributed to schools for those schools whose receptions are poor. 

[t was also repo rted that there were problems to synchronize the radio/audio 

broadcast ing time tables with the schools/cl assrooms' timetables. The reason is 
J 
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that according the respondents, in Amhara Region, English at primary first cycle 

school s is g iven two periods per week, one period having 120 minutes .. But the 

IRI programs are given four days per week. As a result; there were probl ems for 

schools to synchroni ze their programs with IRI program schedules. 

4.3 Classroom Observation 

The purpose of the observation was to see what classroom teachers actua lly do 

before- , while- and after-broadcast when they teach English utili zing EfE nu 

programs . 

Regarding the school sample for the observation, it was, at first, intended to take 

one section from each grade (i -4) of the sampled five schools-Yeoro, Ascha, 

Zanti , Nefasmewcha and Gobgob primary schools. However, due to the clashes of 

the radio laudi o timetables of the schools for the researcher and also the 

researcher' s limited time, the classroom observations were maoe on two schools 

only namely, Yedro and Ascha. The researcher selected those schools usin~ 

purposive sampling technique. One school (Yedro) was selected from the rural 

schools and one other school (Ascha) was chosen from the urban schools. 

4.3.1 Observation Results of Yedro 

The researcher observed that Yedro primary school had two radio receivers which 

work properly. In addition, it had four audiocassettes. There was no shortage of 

classrooms in the school and each classroom from grade 1-4 has its own 

gramaphone. The number of students in a class was observed to be round 40. The 

total number of sections (from grade 1 - grade 4) was seen to be 10. Similarly, 

there were 10 tcachers who teach English from grade I - grade 4. That is, one 

section had one teacher because self-contained was being practi ced in that school. 

The IRI program timetables and the classrooms' tables were synchronized and 

posted. The researcher also observed that since each section had its own 

55 



gramaphone, one radio set was used for two or more sections at a time. He also 

saw that the IRI rad io program receptions were clear in that school may be 

because of the physical feature of the place in which the school is situated. [n 

short, according to the researcher's observation, IRI was found to be practiced 

better in that school compared to the other four sampled schools. 

The researcher had made four visits to the school. Firstl y, he arranged the sections 

to be observed with the school director and the classroom teachers. Then he 

selected one section from each of the grades 1 - 4, and a total of four sections to be 

observed. And he observed four teachers whi le they were teaching English. Each 

teacher was observed three times and a total of twelve observations were made in 

the school. 

A. Control of Eq uipment Materials 

This secti on is regarding teachers' control of equipment materials. The observation 

data indicated that all observed teachers located the radio sets in the place where it 

can be heard for all the pupils, checked it if it works properl y and got the 

blackboard ready for the radio lesson. 

With regard to checking the pupils' sitting arrangements, when three teachers 

were seen to check if the sitting arrangements were suitable for every chi ld to 

li sten properly, respond well and move out, one other teacher did not perform this 

task. 

Similarly, all teachers turned on the radio early and tuned in it to check its 

reception. In contrast, all the four teachers did not get ready teaching materials 

(e.g. Oashcards, sti cks, song books, pencil s, etc) for a parti cular lesson. 

This impli es that the observed teachers in Yedro carried out activities like locating 

radi o sets in the right place, checking it, getting the blackboard ready for the 
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lesson, checking pupi ls' sitt ing arrangements, turning on the rad io early and tun ing 

in it to check and adj ust the rad io for clearest tone. However, teachers did not get 

ready teaching materials at all although the utilization of them in an I Rl program is 

greatly advantageous. That is, using everyday materials like stones, pens, pencils, 

and magazines makes the utilization of the program more effective and it IS 

necessary for teachers to get ready them for the g iven lesson (see on page 33). 

B. Before broadcast Activities 

Thi s part is also about the pre-broadcast classroom activ ities. According to the 

observation data, three teachers out of four teachers made pupi ls have a few 

seconds of silence before broadcast where as one teacher did not accomplish it. 

And regarding introducing the programs, all the four teachers did it. 

Likewise, teachers were observed whether or not they revised the previous radio 

lessons and three teachers were seen to revise the lessons where as one teacher did 

not accomplish. :1. Similarly, three teachers introduced the given song or wrote 

it on the blackboard and got pupils ready to sing with the radio where as one other 

teacher was not seen to do thi s pre-reading activity . 

Moreover, the researcher observed that all the four observed teachers did not make 

pupils have a purpose for listening and identify pupils that w ill serve as examples 

for the while broadcasting tasks. 

From the above information we can understand that most teachers performed the 

pre-broadcasting classroom activities like making pupil s have a few seconds of 

silence, introducing the program's topic, revising the previous rad io lesson and 

introducing or writing a song on the blackboard. But all observed teachers did not 

carry out the tasks like making pupils have a purpose for li stening a particular 

program and identi fy ing pupils that wou ld serve as examples during broadcast but 
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which are the most important pre-broadcasting activiti es and should be 

accomplished (see on page 32and page 33 ). 

C. While -Broadcasting Activities 

The observation data disc losed that only one teacher signaled children to li sten to 

the given program silently and circulate around the room to note what problems 

individuals were hav ing with while three teachers did not carry out these tasks. 

However, regarding helping pupi ls to paliicipate in different types of tasks during 

pauses, the observation data discovered that all the observed teachers in Yedro 

primary school did not make pupils partic ipate in drill s with the radio teacher and 

in group or pair discuss ions during pauses. That means teachers were seen to do 

nothing dur ing pauses. But during pauses teachers are required to make pupi ls do 

different tasks that the radio teacher instructs them to do. For example, the teacher 

can make pairs talking to one another or can help them participate in chain 

exercises, that is, beginning with a child in the first raw all the children can be 

made to speak in a series of pairs. (English for Ethiopia Interacti ve Radio Trainer' s 

Manual,2002). 

Similarly, according to the observation data, all the fou r teachers did not call out 

pupils (boy NQ I , gi rl NQ 1, chi ld NQ I , etc) that would serve as examples for 

other students. But wh il e the program is on air, the rad io teacher instructs the 

classroom teacher to ca ll on some of the children to serve as examp les for others. 

And these students should be des ignated by the classroom teacher before 

broadcast and be used to be models while broadcasting (see on page 35 ). 

The researcher a lso observed that among the four teachers, three teachers applied 

the relevant teaching materials like flashcards, pens, pencil s, books etc in 

programs where as one teacher never employed teach ing materials which should 

be used in the programs. 
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and as a result the number of radio sets does not match w ith the number of 

sections because one grade has four or more sections that should be given a 

particular IRI program at a time 

Interview with the school director and the teachers also indicated that the main 

problem to synchronize IRI program timetables with the classrooms' timetables 

was the shortage of teachers in addition to the shortage of radio receivers. There 

were three teachers who were assigned to teach English for the 18 sections from 

Grade 1-4. In thi s regard , the school director sa id: 

Our School uses combined sections to utilize IRI programs 
to teach English. This is because we have two radio sets. 
Even those radio sets do not work properly and they need 
maintenance. But we have 18 sections which should be 
taught using English IRI progroms. To so lve this problem 
three or four sections are combined and made to listen to a 
program under a tree shade. 

The researcher also observed that when different sections were made to be 

combined in the IRl lesson, there was wastage of time. That is, when children 

move to the tree shade it took them more than fi ve minutes. Thus, pre-broadcas t 

acti vities were observed not be carried out. Similarly, the after-broadcast activities 

were not performed because that time wasted when children to went back to their 

own classes. The schoo l had not got audiocassettes. 

The researcher' s observation and the interview data also indicated that the J RI 

programs were not clearl y heard because the radio sets were old and need 

maintenance and antenna was not also insta lled in the school. As a result most 

pupi ls were seen to be restless and nervous while broadcasting because they cou ld 

not hear it. Therefore, teachers in that school were observed to utili ze lRl 

programs sometimes or rarely. But, regarding the tasks what the teachers actuall y 

did in cl ass room we can as foll ows: 
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A. Control of Eq uipment Matcl'ials 

Regarding the control of equipment materials, the observation data showed that a ll 

the four observed classroom teachers in Ascha located the radi o set in the place 

where e it can be heard and checked it. They also got the blackboard ready for the 

lesson. 

In contrast, a ll the observed teachers of Asha did not check if the pupils sitting 

arrangements were suitable fo r chi ldren to li sten, respond well and move out 

where necessary . But, regarding turning on the radio, one teacher was seen to turn 

it on early while the rest three teachers did not carry out this task. 

In the same way, concerning tuning in the radio in advance to check and adjust 

for clearest tone, one teacher tuned ill the rad io and adjusted the tone, while three 

teachers did not perform it. 

With regarding to getting ready the re levant teaching materia ls (flashcards, sticks, 

pencil s, books, etc) for the given lesson , all the four teachers did not carry out it. 

Concerning control of equipment materia ls, in general , it is poss ib le to recogni ze 

that the observed teachers in Ascha carried out some of the activities properly like 

locating radio sets in the right places for proper li stening of pupils, checking if it 

functions properly and getting the blackboard ready. But activities like checking 

pupils' sitting arrangements and gett ing ready teaching materials were not 

completely carri ed out by observed teachers. However, in IRI utilizat ion these are 

the most important act ivities which should be done by them (see on page 33) . 

B. Before Broadcasting classroom Activities 

Regarding the before broadcast classroom activ ities, the data observed indicates 

that among the four teachers, one teacher made pupils have a few seconds of 

si lence and the rest three teachers di d not carry out this pre-broadcasting task. 

Similarly, when we come to introducing the given program's topic to pupils, the 

61 



data showed that three teachers did it where as one observed teacher did not 

perform it. 

When we consider what the classroom teachers did regarding revising the prev ious 

radio lesson ; before the program starts, all the observed teachers were seen not to 

do it at all. Concerning the songs, that are used to introduce the program, the data 

di sc losed that one teacher introduced the given song or wrote it on the blackboard 

and made pupils get ready to sing with the radio, and the rest three teachers did not 

accomplish this task. 

In contrast, all the observed tcachers never did the pre-broadcasting tasks like 

making pupil s have a purpose for li stening a parti cular program and identifying 

model pupils (boy NQ, I girl NQ, I child NQ I etc,) that would serve as 

examples/models for other students whi Ie broadcasting. 

This indicates that, teachers did not carry out some of the pre-broadcast classroom 

tasks. To make it clear, some teachers were seen to make pupil s have a few 

seconds of si lence, introduce a given topic , introduce or write songs on the 

blackboard. On the other hand, there were activities which were not. g iven focu s 

by the observed teachers. That is, teachers did not perform the tasks such as 

revising the previous radio lesson, making pupils have a purpose for li stening and 

designating pupi ls that will serve as examples during broadcasting .. 

C. While Broadcasting Activit ies 

With regard to the whi le broadcasting tasks, the observation data indicates that all 

the observed teachers never did most of the while broadcasting activities like: 

• signaling children to listen to the radio programs silently and 

attenti ve ly 

• making pupil s participate in drill s, group or pair discuss ions etc 

when the radio teacher instructed them to do. 
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• ca lling on model pupils that could be des ignated as boy NQ I, g irl 
NQ I and child NQ I that serve as examples for others. 

• applying the required teaching material s (flash cards, pens, 
pencils, sash boards, etc) in a given radi o lesson appropriately. 

But all these acti vities are very va luable and a teacher that utilizes IRI programs to 
teach English should do them. Without performing these tasks it is not possib le to 
say that IRI program utilization is happened. In other words, making pupils simply 
li sten to the program does not make the lesson of the radio practica l. In an 
Interacti ve Radio Instruction program, pupi ls are needed to be active parti cipants 
in dri ll s, discussions, physicals activities, songs, and other communicative tasks 
and it is the teacher that makes pupils active participants being as fac ili tator of the 
IRI lesson. Interaction between the teacher and the pupils and among the pupil s 
themselves is expected highly (see on page 34and 35). 

Regarding writing words, plu'ases and sentences, out of the four observed teachers, 
tlu'ee teachers wrote them on the blackboard where as one teacher was seen not to 
do these tasks. 

D. After Broadcast Activ ities 

When we see the after broadcast acti viti es, the data observed disclosed that all the 
four teachers did not check the pupi ls understanding of a given radio lesson and so 
did not give add itional oral or written lessons for pupi ls. 

Thi s impl ies that the observed teachers did not make attempts to know whether 
their pupil s are cl ear with a g iven rad io lesson. That is, they did not evaluate their 
pupi ls and see whether each student was successfu l in li stening to the g iven 
program. And so, they did not give add itional explanations regarding the given 
radio lesson. However, it is noted in the ErE IRI Trainer's Manual (2002) that 
during the radio lesson the classroom teacher shoul d have circulated around the 
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room and look for which children and which objective require additional teaching. 

And based on his /her observat ion, he/she may do additional oral learning 

activities from the rad io lesson (see on page 35) 

Regarding item 20, three teachers were seen to make pupils do after broadcast 

tasks which were instructed by the radio teacher, (reading and writing tasks) where 

as one teacher did not perform it. Here we can see that most of the observed 

teachers accomplished this task. 

4.3.3 Summary of the observation Results of the two schools (Vedro 

and Ascha) 

When we see the data obtained from the two schools (Vedro and Ascha) all 

teachers were observed to carryout the tasks like locating the rad io sets in the 

place where it can be heard clearly for all pupils, checking the radio if it functions 

properly and getting the blackboard ready for a given lesson. This impli es that 

teachers did these tasks effectively 

But regarding checking the pupils sitting arrangement if it is suitab le for them to 

listen , respond well and move out when necessary, most observed teachers in the 

two schools were seen not to do it at all. Meaning, teachers did not check the pupil )" 

sitting arrangements before broadcast although they are supposed to can'yout this 

task. 

Regarding turning on the radio early and tuning in it on time to check its reception, 

all the observed teachers of one of the two schools did them very well where as the 

majority of the observed teachers in the second school did not perform them. But 

when we see the overa ll results of the observed data of the two schools the 

majority of them accomplished them. 
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In contrast,there were tasks which were not done commonly by the teachers of the 

two schools. That is, teachers never got ready teachi ng materi als li ke flashcards, 

pens, sticks, books, pencils etc .. However, it is necessary to understand that one o f 

the featu re of IRl that makes differ from other teaching tools is that it builds on 

local resources and every __ day materials li ke stones, bottle tops (counting), 

magazines, newspapers, (words and pictures); map, calendar (time and place); 

product tables (co lors); sticks, drinking straws) (measuring) etc. (see on page 33). 

Uti lizing these materials makes the lesson effective because a radio lesson by 

nature is only sound dependent and it needs visual aids. 

Thus, teachers should ask themselves what teaching materia ls they may need and 

get ready them in advance and they should aid the radio lesson with relevant 

materials (The Teacher' s Guide for Grade 4, 2005). 

Simi larly, the over all results of the data from the two schools disclosed that all the 

observed teachers from the schools did not commonly can·yout the activities like 

making pupils have a purpose for listening a given program and identifying pupils 

who will serve as examples for other students while broadcasting. 

However, a teacher should make his (her students li sten for a purpose (MacDona 

and Shaw: 1993) and identify and designate model pupil s, for example, boy NQ I, 

girl NQ 1 and child NQ I . To make it clear, during the broadcast the teacher may 

be asked to ca ll on some of the children to serve as examples or models for others. 

And these children should be des ignated in advance (The Teacher's Guides for 

grades 4, 2005). 

Similarly, regarding the while broadcast tasks, teachers in one of the two schoo ls 

were observed not to carryout almost all the whi le broadcast tasks. But particularly 

the tasks like making pupils participate in drill s, group or pair discuss ions, calling 

on model students that are used as examples for others and applying the necessary 
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teach ing materi al s (flashcards, pens, pencils, sti cks, etc) to a given radio lesson 

were observed not to be carried out by teachers in both of schoo ls .. 

However, it is necessary to note that in IRl , the pupils are expected to active ly 

participate in drill s, songs, games, stories, physica l activities, etc. They should be 

made to li sten and do, li sten and speak, li sten and write or manipulate objects, 

sing, dance, act, pretend and partic ipate in pair or group di scuss ions. (English for 

Ethiopia Trainer's Manual , 2002) . The IRl methodo logy requires learners to react 

questions and exercises throug h verba l responses to radio characters, group work, 

and physical and mental activ ities whi le the program is on the air. Short pauses are 

provided throughout the lessons after questions and during exercises to ensure that 

students have the time to adequately think and respond (Teshome, 200 1). 

In add ition, as it is pointed out in the Teacher's G uide for Grade 2 (2002) the 

teacher is required to call on children that were des ignated to be example before 

broadcast. And he should make them to move to the front of the class to do what 

the radio teacher asks them to do while broadcasting. 

Last ly, the over all results of the observed data indicated that teachers III both 

schools were observed not to check pupil s understanding of the given radio lesson 

and not to give additional supporting lessons after broadcast. However, teachers 

are needed to deal with various children in more oral exercises at their indiv idual 

level of competence which they assess during the radio lesson. (English for 

Ethi opia Interact ive Radio Instruction Trainer's Manual, 2002). 

Concerning the reading and writing tasks,( post broadcast) most teachers were 

observed to do them w hen we see the over a ll results o f the two schools . 
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CHAPTER FIVE 

5. Summa ry, Conclusions and Recommendations 

This chapter presents the summary and conclusions drawn from the results of the 

study and possible recommendations given by the researcher. 

5.1 Summary 

Radio is a powerful teaching too l of English language. But its full potential can be 

exploited if there is effective utilization of the programs. To this end, the primary 

concern of this study was to assess the effective utili zat ion of IRI programs to 

teach English . That is, the study's focus was particu larly on whether teachers were 

provided with suffic ient utilization trainings, radio support materia ls, professional 

supports and also if the IRI programs were used to teach Engli sh appropriate ly and 

fully and if teachers carryout tasks like control of equipment materials and prc-, 

while-and post-broadcast activities properly. In accordance with these objectives, 

the following basic questions were asked: 

1. To what extent are teachers provided with utilization trainings and support 

services ofIRI? 

2. Are educational departments at regional, woreda and school levels 

committed for the effective utili zation IRl programs? 

3. To what extent do teachers utili ze IRl programs to teach English? 

3.1 Do teachers utili ze IRI programs appropriate and full y? 

3.2 Do teachers can'y out tasks like control of equipment materials, pre­

while- and post-broadcast ing activities properly? 

Both qua litative and quantitative data co llection tools were employed to obtain 

va lid information. Three data co llection tools, namely questionnaire, observation 

and interview were employed. The questionnaire contains twenty items of both 
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and interview were employed. The questionnaire contains twenty items of both 
object ive and subj ective type questions and its copies were distributed to thirty one 
teachers w ho teach English in the selected fi ve schools. The researcher also made 
24 classroom observations on two schools namely Yedro and Ascha. Unstructured 
interview was held with randomly selected fi ve teachers and the directors of the 
fi ve schools. The interview was made to cross-check the data obtained through the 
questionnaire. 

In the selection of sample schools (fo r both questionnaire and observation) 
purpos ive sampling was used. To choose teachers for the questionnaire and 
directors for interview, available data co llecti on technique was employed where as 
to select teachers for observation and interv iew random sampling method was 
used. In detail: 

The questi onnaire and the interview data indicated that teachers were not provided 
with pre-service trainings at a ll and w ith in-service training at all or sufficiently. It 
also showed that teachers were not prov ided with enough radio/audio teachers' 
guides, sufficient radio distributions and maintenance services were not also made 
in the sample schools . In addition, it showed that teachers did not utili ze IRI 
programs fully and educational departm ents were not comm itted for the 
impl ementation ofIRI programs. 

In addition the observation data also indicated that teachers did not cany out most 
orthe pre-, while- and post-broadcast activ ities properl y. 
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5.2 Conclusions 

Based on the findings obtained through the questionnaire, the classroom 

observation and the interview, conclusions can be drawn as follows: 

I. The study revealed that all teachers did not receive a pre-service IRI 

utilization training and most of them also did not get an in-service training 

at all or sufficiently regarding IRI programs utilization. 

2. The finding also showed that schools were not provided with sufficient 

support materials like the student's books, the teacher's guides, radio sets 

and audio cassettes. In addition, it showed that there were radio sets which 

require repairing but were not repaired. 

3. Similarly, the study indicated that most teachers did not utilize IRI 

programs as it is planned by the program producers (see table 4 and the 

interview data). 

4. In addition, the study disclosed that the Regional Educational Bureau 

(REB), the Woreda Education Office and school principals were not 

committed to the effective utilization of IRI programs (see table five and 

the interview).There were also problems to synchronize the IRI broadcast 

timetables with the school timetables. 

5. The observation finding revealed that most teachers carried out activities 

regarding control of equipments. But most of them did not perform some of 

the pre-broadcast classroom activities like getting ready the relevant 

teaching materials for a given lesson, making pupils have a purpose for 

listening to a given program and identifying model students before 

broadcast. 

6. The majority of teachers did not perform most of the while-broadcasting 

activities and some of the post broadcast tasks. 
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5.3 Recommendations 

Based on the conclusions drawn, the researcher has given the fo llowing 

recommendations: 

1. Because EfE IRl program in our country is a new experience, primary first 

cycle school teachers are not familiar with it. So, Regional Educational 

bureaus should integrate the IRl theory and techniques of teaching into the 

TTl curriculum and create~ situations in which teachers can get pre-service 

trainings about IRl program utilization. And EMA should give Trainings of 

Trainers (TOT) continuously regarding IRl program utilization. 

2. The Regional Educational Bureaus, Woreda education offices and school 

principals should provide schools with radio supply services. In addition, 

inspectors from REBs and Woreda educational offices should visit schools 

continuously to check whether teachers utilize IRl programs effectively. 

Particularly, the Amhara Region Educational Bureau should revise the 

English period allotment and arrange it in the way the schools timetables 

match with the IRl programs timetables. 

3. The Woreda education offices should make IRl integral to their annual 

plans, budget for training activities, material supports and maintenance 

services. They should arrange and give IRI utilization trainings for those 

teachers who are new to IRl and untrained in it. 

4. School directors should synchronize the IRl program timetables with their 

timetables and monitor the IRl program utilizations in their schools. 

5. The classroom teachers should carryout the before, while and post 

broadcast tasks indicated in the Teachers' Guides . 

Finally, it is believed that the contents and the qualities of IRl programs have an 

impact on the utilization. That is, they could either facilitate or retard proper 

utilization. However, these variables were not treated in this study because of the 

researcher's limited time and finance. Therefore, the researcher would like to 

recommend that any other researcher in this field of area could study them. 
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Appendix I 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE 

Questionnaire for Teachers 

Dear Teacher 

The purpose of thi s questionnaire is to gather information abo ut the effective uti lization 

of Interactive Radio Instruction with particular reference to Ascha, Yedro, Zanti , 

Nefasmewcha and Gobgob Elementary Schools which are found in Laiganit Woreda, 

South Gondar Zone, Amhara Region. 

The value of the study is highly dependent on your genu ine information. Please do not 

omit any item. 

Thank you in advance for your cooperation 

Notice: 1. Do not write your name on this paper. 

2. Read each item carefully and decide your response 

3. put a mark tick ( ,I") in the box which contains your response 

4. Write answers to the items that have not suggested responses. 

Part one:- Information about your background. 

I . Qualification ________ _ 

2. Service year: ________ _ 

3. Age: 0 20-29 o 30-39 0 40 and above 

Part two : Items R egarding IRI utilization Training you have received 

4. Have you got a pre-serv ice training regarding Interactive Radio Instruction 

programs' utilization to teach English? 

o Yes ONo 
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5. Have you received an in-service training (workshop, seminar, or conference, 

etc) about Interactive Radio Instruction programs utilization to teach Engli sh? 

DYes o No 

6. If your response to 'item 5' is 'Yes' indicate the type of training, the number of 

days and the year when you took the training in the following table . I f you 

took more than one type of training indicate both or all. 

Type of utilization Training No of days Year 

Seminar c=J 
Workshop c=J 
Conference c=J 
Other (i f any)---------------------

7. If you have received an in-service training regarding IRI programs utilization to 

teach English, do you think that the training was sufficient for you to teach 

Engli sh using the program? 

D Suffici ent D Some what suffic ient o Not suffi cient 

8. If your response to 'item 7' is 'Not sufficient' suggest the weakness of the 

training(s) _ ___________ _ _ ___ _ _ _ ____ _ 

Part Three:- Items regarding the utilization of print support materials to teach 

English using (IRI) programs. 

9. How sufficiently is your school provided with a: 

Suffi ciently No provis ion at all Not sufficiently 

a. Student's book? o 
b. Radio IAudio Cassette Teacher's Guide? D 
c. Broadcast Timetable? D 
Part four: Items regarding Radio Support services 

10 . Are there enough radio sets in your schoo l? 

DYes ONo 
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II. Are there radio sets which require maintenance/repairing? 
DYes 0 No 

12. If your response to 'item II' is 'Yes', have you ever asked for the radio sets to be 

repaired? DYes o No 

13. If you asked for the radio sets to be repaired did those who are responsible 

for the maintenance tasks repair it! them? 

ONo DYes 

Part Five: Items Regarding IRI programs Utilization to teach English 

14. How often do you utilize IRI programs to teach English? 

o Always D Sometimes D Never 

15. If your response to 'item 14' is 'Sometimes', how many days a week do you utilize 

IRI programs to teach English? 

o 3 days a week o 2 days a week 0 I day a week 

16. I f your response to 'item 14' is 'Never', write the reasons that make, you not to use 

IRI programs to teach English? 

Part Six: Items regarding the of Commitments of REB and Woreda Education 

Office to IRI Utilization. 

17. To what extent does REB provide you with support materials and trainings? 

o Very greatly o Greatly o To some extent 

o No support at all 

18. To what extent does the woreda educational office support you with IRI 

utili zation training and material provisions and profess ion assistances? 

D Very greatly 0 Greatly 0 To some extent D No support at all 

19. How do you evaluate your school director with regard to monitoring and providing 

support for lRI programs utilization? (Comment), ___________ _ 

20 .. Give your general comment on the utilization of Interactive Radio Instruction 

programs to teach English ____________________ _ 
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h~A MT :- M U+oo+ r"'1l1-f''''1t,l' oo<'\t,l'fD"f M'C(I+ hm:P4'?" II-f'ooflh-f' 

1''''L00 f\(l' 1',1'1: fD"f: : 

V. f1''''ItCJ}' unll·,/,<t: 

II. f OD?"'U';' OD?"' tS' 

,h. fTC"'It·OD· !Ie"].':" f1.tI. 1I1\,,1l 

011,4>:" 1'.1';'11' 

o 
o 
o 

t.. (J<f" f 1\-9" 
o 
o 
o 

lH OJ'S.I'I-9u 

o 
o 
o 

h ~A M· 7-:- i'IfI&.-'t r- h:" ell7-'1 '1'1'1 r"'l.oufll'l- 'I'.r ct PI"f-
lO. 111'9n UC1' (I.;1'1·U· 111: t.}ll'"<:"f hf\.'}? 0 hf\. 0 I'll,?" 

11. 1'7'1 r"'l.YlIb.AYfro· rt.}ll'"<:"f hf\.'}? 0 hf\. 0 I'll,?" 

12. fll1'i'ro· 1',1'1: ooAlIu/7i/ «hf\'» r"'LA hLl'~ h1}lm7~' lI"'Loollh-f'ro' t,lJA 

1',1'1: HCII'IA/7iA 1/? 0 hfD I'll?" 0 

13. 1',1'1: t,~CIIu/7i/ hLl"/ 111' ,l'1:U /7i/ ooIPL+ t.}ll'"<::f. -f'm"l'/'l'A ro.e? 

o hfD 0 I'll?" 
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14. Ml. ·H·t-h·l;1i t..IIX h.1f1rt-h7i1 (IRI) fi1"l1l.11:;' *1'.n t'I"'1f1fo"'1C ?"1 

)'Ut\ 'LIt ''''m4''''1t'1u/7i1 

D V·t\'L1L fim4''''1t'1V' 

D t.M" t,t\m4'?"?" 

15. t'I'l' )"If 15 out\f1u/7i1 «ht\6': ht\6': fim"''''1t'1v,» r"'1t\ hlf~ O<'l?"1r f11r 

4'1 rm4''''1t'1u/7i1 ? 

D O<'l?"1'''' 3 4'1 D O<'l?"1r 2 4'1 D O<'l?"1r 1 4'1 

16. t'I'l' )"If 14 out\f1u/7i1 ht\m4'?"?" r"'1t\ hlf'l ?"h1)'-t.1 7,CJ:/t" --------------
-------------~------------------------------------------------------------------------------------

hCJ:t\ f1Y;f1r:- M h.1-tt-ht1i Ml!'- h.1f1rt-h7i1 hm:t>4'?" hht\t\<i· hall.ll 

M"'l.llm+ h71jP':f r"'l.oul'lf'l· m)'<fIp':f:: 

17. ht\t\ ')'?"uCr QC' h.1-j·Chht1i t..IIX t1.1f1rt-h7i1 al·m,;r"'1 Olf'l 

out\h· oum4'?" ~,1g.+i· t'I· r"'l.),y.C7al· hrrt\<; y..,.?CJ: 9D 1 )'Ut\ '/al'? 

D OllJ?" hCJ:fo:;' D hCJ:-j':;' 

D oum'/:;' D ?"1?" Y;,.?CJ: h)'Y.C"l?" 

18.' rall.llal· rr?"uCr ~'!lV'" '1<'16.p'i· IQt'lou')'P':f1 t'lh.1·"'t-ht1i Ml!" 

t1.1f1·h~· h7i1 al·m,;:I''''1 t,m.9""9D r"'l.),y.C7+ h.)-.)-t\<; fi71j ?"1 )'Ut\ '/al'? 

D OllJ?" hCJ:fo:;' D hCJ:fo:;' D oum~:;' 

D ?"1?" Y..,.?CJ: t,), Y.C7·?" 

19. Call ou?"UCU1 t1.1foO,ht1i t..I\.!" h.1f1·.,·t-h7i1 fi1Y;.)-m4'?"I"'l.1 fi71j ~,<; 

h,)""'t\ · O"'1Y;l"l H·t)' fi)'Y.l7 )'t'lal·1 Mfo'l'M .. fi1$'.,r ;:I·r'l't'lu 17i/? 

M'" )'r ''''h1 '1CJ: 16./:: ---------------------------------------------------------------------

20. M t,.1rt-ht1i t..I\.!" fi1"l1l.1':;' r?"UCr TC'''lt-?'' t,m:t>4'?" )'t'lU1 
I)' t'I'li1 t,m:t><'I.!'. Mfo.rr.)- 7, CJ:I 6./ -------------------------------------------------------
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Appendix II 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE 

Observation Checklist 

The purpose of this observation checklist is to see actually how teachers utilize 

Interactive Radio Instruction programs to teach English in particular focus to Ascha, 

Yedro, Zanti ,Nefasmewcha and Gobgob primary schools, Laigaint Woreda, South 

Gondar Zone, Amhara Region. 

Tick (,f) one (Yes /No). 

A. Control of Equipment Materials 

No Utilization Activities Yes No 

I Locates the radio set in front of the class where it can be heard clear 

all the students 

2 Checks the radio set before the broadcast begins if it functions 

properly 

3 Gets the blackboard ready for the Radio lesson 

4 Checks if the students' sitting is suitable for every child to listen 

respond well and move out when necessary. 

5 Turns on the radio early 

6 Tunes in the radio on time and checks if its reception is clear 

7 Gets ready teaching materials (e.g. flashcards, sticks, songbooks, 

textbooks, pens, teacher's guides, etc) for the lesson 
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No 

8 

9 

10 

II 

12 

13 

No 

14 

15 

16 

17 

No 

18 

19 

20 

B. Before Broadcast Activities of the Classroom teacher 

Utilization Activities 

Makes pupils have a few seconds of silence 

Introduces given program's topic 

Revises the previous radio lesson 

introduces the give song and lor writes it on the blackboard and makes 

pupils get ready to sing with the radio 

Makes pupils have purpose for listening to a particular program 

Identifies model pupils (boy No I , girl No 1, etc.) who will serve as 

examples during the broadcast 

C. During Broadcast Activities of the classroom Teacher 

Utilization Activities 

Signals children to listen to the radio program silently and attentively 
and circulates around the room to note what problems individual pupils 
are having with. 
Makes pupils participate in drills, pairs or groups discussions when the 
radio teacher instructs them to do so. 
Calls out model pupils (boy No I, girl No I, etc) and makes them what 
the radio teacher instructs them to do. 
Applies the required teaching materials (e.g. , flashcards, pens, pencils 
books, sash boards etc.) 

D. After Broadcast Activities of the Classroom Teacher 

Utilization Activities 

Writes words, phrases and sentences when needed. 

Checks pupils understanding of gives radio lesson and gives 

additional oral! written lessons when necessary 

Makes pupils do after broadcast tasks that the radio teacher instructs 

them to do (e.g. reading and writing tasks. 
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