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Abstract 

This study was conducted in order to describe school-based factorsl 

characteristics that have the most powerfol effect in the determination of students' 

learning outcomes Hence the main purpose of this paper was to examine, compare and 

identify the salient differences and similarities exhibited in the two groups of schools, 

selected as high and low achiever schools in the ' National Assessment Study' tests 

conducted by National Organizations for Examinations (NOE) in 199912000 with regard 

to students ' learning achievements .. 

Accordingly, the general conditions of the directors, teachers, and students of the 

6 sample schools and the classroom interactions were used as main data sources for this 

study. In collecting the required data, direct observations and questionnaires were 

applied. In line with this the required information was mainly collected from 6 school 

directors, 140 teachers, 480 students, andfrom 36 classroom observations. 

The collected data was organized, analyzed and discussed based on the research 

questions. The result showed many inconsistent differences on distance of schools from 

zone towns, supports nade by education officials, students teacher ratio, directors' 

instructional support, teachers' feeling on mastery the profession, absenteeism 5rate, 

students attitude towards instruction, teachers and subjects. On other areas similarities, 

were also observed on problems of facilities, instructional materials, qualification and 

experiences of teachers, classroom conditions, and the teaching styles. 

As a whole, by answering the research questions, concluding the findings and by 

considering the experiences achieved necessary recommendations were given on two 

major areas what to be improved for schools and what to be stressed for conducting 

further studies. Attention should be given to the schools, in supporting them with 

facilities, equipments, instructional materials, and qualified manpower, and other 

measures have to be taken in solving their problems. The other suggestions indicate the 

need of emphasis on that school based study that should be, used as bases for all other 

further studies as regards to the improvement and effectiveness of schools in particular 

and to the education system in general and on policy concerned issues too. Thus, 

conducting similar studies require repetition not only in a one shot but also in a 

longitudinal dimension 
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CHAPTER ONE 

1.1 Back ground of the Study 

Education is an imp0l1ant means for economic and soc ial development of a country. As a 

result of this, expanding schools, allocating adequate finance, training educational personnel , 

facilitating school s with the necessary equipment and instructional materials are highl y 

required for enhanc ing the development of education if the aspired goal is to be achieved. 

Although much have been done in the educational sector development, still the major 

problems are not yet so lved; inaccessibili ty, inequali ty, ineffi ciency of school management, 

low school-community relationship and poor performances of pupil s are some of the 

educational system drawbacks to be mentioned. These problems are the indication of poor 

quality of education. The deficiency of ed ucation or the problems mentioned above are 

obviously caused by different factors. The low economic and social development, lack of 

attention given by governments to education and others are the main causes for educational 

problems in a country. 

Schools are main centres where the process of education is observed and where the level 

of quality of education is actually measured. The efficiency and effectively which has and 

implication on quali ty of a school is measured by the students' learning perfornlances both in 

cognitive and non-cognitive areas. Although many factors outside the school, such as the 

fami ly, peers, and the community could play certain roles, schools make the major influence 

on pupils learning achievement in developing countries as compared to the developed ones 

whereas non -schoo l related factors (pupils 'background) are more dominant in developed 

cou ntTies than in developing countries. (Fuller, 1987) 

More often lack of quality is one major problem in education. Effectiveness of schools 

in general and efficiency of teachers in particular are the main focus areas, on quality of 

education. Researchers have showed that much variation was observed on quality issues 

between the developing and developed countries. For instance, Fu ller (1987) has mentioned 

the average time spent for a child in developed countries is abou t 900 hours, whereas in 

deve loping countries it is 500 hours per year. Moreover in 1985 the cost per primalY school 

pupil in deve loping countri es was about 50 times lesser than in the developed countries. Thi s 
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indicates that fo r the betterment of education relevant input has a role to play in enhancing the 

quality of education. 

It was also mentioned that, spending much money per pupil is not the only factor that 

influence pupils' effort on achievement but other factors also contribute directly or indirectly 

to school quali ty in general and to pupil s achievement in particul ar, This include home 

background of pupils, pupil s' character, empirica l research practices on teaching and 

classroom organization, school and contextual factors, instruction and classroom 

management, school improvement policies and others. 

Different factors make different impacts on pupil s' achievement. Family background of 

students, for instance, has much effect on achievement especially in acquiring written literacy 

in indigenous language, whereas school level quality is very helpful for achievement in 

subjects that are foreign to the home (e.g. maths). Instructional materi als and the process can 

also have greater effect than the qual ity of facilities, time spent in teacher training, the salary 

of teachers and class size (Fuler, 1987, in International Encyclopaedia of education 

1995 :4865). Furthermore Fuller has summarized the factors that influence the quality of 

schoo ls into three major areas; 

• Allocating school inputs, including hi gher quali ty teachers, and more and better 

instructional materials. 

• Improving pedagogical practices and how teachers mobilize instructiona l materials 

• Altering school management so as to empower local actors and boost teacher 

effectiveness. 

These are basic areas to investigate any quali ty of education so as to understand the 

weakness and strength of schooling system of a country. As a whole, quality of education is 

detennined in one-way or another by considering one or all of the factors indicated above. 

Like in any developing countries, Ethiopia has a lot of educational problems, such as low 

level of enrolment ratio, inequa li ty of educational provision with regard to gender and 

location , low level of quality of education, less expenditure to educati on and low literate rate 

which is below 50%. [n this regard the decline of the quality of education in the past few 

decades, it was clearly stated in the Education and Training policy as follows; "it is known 

that our country 's education is entangled with complex problems of relevance, quali ty, 

accessibility and equity inadequate faci lities, insuffic ient train ing of teachers, over crowed 
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classes shortage of books and other teaching materials, all indicate the low quality of 

education provided" (MOE, 1994). 

One of the major objectives of fonnulating the new policy was to expand quality and 

equity of primary education in the country. Based on the policy various changes have been 

made on the education sector. The decentralization system of management, expansion of 

schools and training institutions at all levels, the restructuring of the school system such as 8 

years primary and 4 years secondary levels with two cycles at each level, utilization of 

' nationality languages' as medium of instruction and the preparation of curricular materia ls at 

various levels are the major ones to be mentioned. Moreover, the Education Sector 

Development Prol,'Tamme (ESDP) has been applied in 1997/8 for further implementation of 

the policy in general and to enhance access, effi ciency quali ty and equali ty in particular. 

Nevertheless the problems are not yet solved. According to the Education Statistics 

Annual Abstracts(MOE, 1999/2000), the pupil teacher ratio shows 56: I for primary and 44: I 

for secondary schools while the average number of students per section is 66.4 for primary 

and 74.9 for secondary schools. Schools were al so supplied poorly with fac ilities, fo r example 

those that have water supply are 45.3%, latrine 29.7%, clinic 2.2%, School Pedagogical 

Centers7. 1 %, library 38.6% for primary and 94.9% for secondary school s 

Wastage is another major problem observed in educational development of Ethiopia. 

The recent MOE statistics (1999/2000) indicated that the rate of dropout and repetition of 

students for grade one was 1/3 and 1/5 respectively. However the total average dropout and 

repetit ion rate in the same year was 18.9% and 8.2% respectively (but 28.2% for Somali a and 

30.8% for Gambela regions). Other problems are also observed high wastage of education, 

inadequate faciliti es, shortage of books, insufficient training of teachers, long distance of 

schools from home to school and other. 

Students' Learning achievement is among the problems. In thi s regard, the National 

Organi zation for Examination (NOE) has conducted an assessment 'National Baseline 

Assessment Survey on Grades 4 and 8 Students' Achievement' in 1999/2000. The study was 

applied in 272 sample primary schools, 10,600 and 4,748 students of grades 4 and 8 

respectively. In addition, 1,227 teachers and 272 school directors were used as source of 

information. 
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Concerning instruments for data coll ection, achievement tests were developed on basic 

reading comprehension skills (on the instructional language), English, maths and 

Environmental sc iences to grade 4 students and other tests on English, Maths, Biology and 

Chemistry for grade 8 pupi Is. 

Sex, age, location, regions, instructional languages and other factors were used for 

comparing the findings. Finally, the result showed that the total average mean scores vary by 

subject areas, basic reading comprehension (64 %), Engli sh (40.5), maths (39%) and in 

environmenta l sciences (48.3%) for grade 4 pupils, whereas the variation for grade 8 students 

was in Engl ish (38.7%), Maths (47.2%), Biology (47.2) and in Chemistry (40.3%). Except in 

Engli sh the Amhara region stands high in all areas of grade 4 student results. Furthermore, 

among the 20-best achiever schools selected from the samples, 12 schools for environmental 

science, 11 school s for basic reading comprehens ion, and 8 schools for math achievement 

were from Amhara region 

As a whole the findings of the study showed a significant difference on pupils' 

achievement among schools as well as among regions that require fluther investigation. Thus 

school related factors, perhapes, could be the major factors that affected the differences of 

achievements between the schools in order to answer some questions. Is it due to the 

differences on the quality of teaching force? Instructional material s? Educational resources? 

Management qualities? or other school factors? These all led the researcher to identify and 

analyse the prevailing school characteri stics that influence the differences, particularly in the 

Amhara region. 

1.2 Statement of the Problem 

The level of school quality is usually depicted by the level of students achievement. 

The achievement of students, on the other hand, is deternlined by various internal and 

ex ternal school factors. Quali ty of the leaching force, quality of instructional material s, 

effi ciency of school management and home factors or students home background are the 

influencing factors of students achievement. As a whole the school factors have the most 

power in the deternlination of students outcomes. 
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Accordi ng to the findings of the '''National Assessment' Baseline Study" the school s in 

the Amhara region were found to be better achievers relatively than other regions on some of 

the tests given in particularly at grade 4 levels. The investigation on the factors that made the 

di fference in achievement is the focus of this study, such as the quality of school leadership, 

teaching force , instructional materials, the classroom teaching learning process and the 

students behaviours. 

In line with this it drew out attention to investigate particularly school based factors that 

affected to the higher or lower achievements of students on the given 'National Assessment' 

tests in some selected primalY schools in the Amhara region. The intentions of this study 

were ~ 

1. To examine the possible school conditions or factors that influenced or 

hindered the achievement of students in the selected sample schools, 

2. To compare the different school characteristics exhibited between the 

high and low achiever schools and 

3. To provide factual infornlation to the pertinent body for improving 

school conditions or for conducting further studies on school 

characteristics. 

To attain these objectives the researcher has tried to compare between high and low 

achiever selected schools on some specific issues related to school management 

characteri stics, instructional facilities, instructional process, teachers' and students' 

behaviours. In general the study was designed to answer the following research questions .. 

1.3 Research Questions 

This study was designed to investigate the characteristics of the selected sample 

schools by answers by the following questions. 

I. Do sample school s have appropriate physical conditions, facilities, equipment, 

instructional materials, class size, income source for the betterment of the learning 

activities? 
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2. What is the potential level of school management to effectively run the teaching 
learning process? 

3. To what extent schoolteachers are efficient in qualification, experiences, teaching 
perfornlances and other behaviours? 

4. To what level the classroom conditions are adequate and conducive for effective 
teaching learning process? 

5. Do students show positive attitudes towards the subjects and teachers' behaviour 
and get the necessary supports at home and at school? 

1.4 Significance of the Study 

Various educational studies have been conducted mainl y on three areas in education 

system input, process and outcomes. The studies made in these areas vary in character, 

purposes and methods or techniques of investigation. [n particular the former two variables, 

input and process, are considered as major deternlining factors for the last one, outcomes. 

Nevertheless, the three areas of studies are interrelated or complimentary to each other to 

show the success or quality of educational activities. 

Accordingly, this study was planned to find out the characteri stics of schools that 

affect the differences of students' achievement. Thus, understanding the differences 

between the selected high and low achiever schools, which were identified by the resul t of 

'National Assessment' Study, could give some hints to improve the weakness and enhance 

the strengths of the school characteristics and finally to suggest what interventions are 

required on the improvements of the input and process areas 

1.5 Delimitation and Limitation 

A study on the effectiveness of school needs adequate infomlation and ample time for 

investigation of the changes undergoing in the school system considering the internal and 

external cond itions. To understand the effectiveness of schools adequate infolmation is 

required about students' home background, the economic, cultural, and social and 

environmental situations of the school. But thi s study, as a case study, was limited only to 

investigate some specific school related factors , such as, characteristics of teachers, pupils, 
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directors, classroom environments and instructional resources on limited number of schools 

only in Amhara Region. 

Ach ievement tests have not been used as an instrument of the study due to the fact that the 

sample schools were already identifi ed on the basis of the "National Assessment" test results 

that identified schools as higher and lower achievers. In other words the particular purpose of 

this study is to identify the variations of the school characteristics or to answer the question 

'Why did these schools achieve better result than the others in the given test? ' 

Much of the infonnation in the literature are based on experiences of other countries due 

to the fact that there is lack of similar studies in our own country. 

Because of the inaccessibility or lack of public transport some school with high and low 

achiever schools were not reached. 

1.6 Definition of Terms 

In this paper tenns like 'National Assessment', students' achievement and others are 

repeatedly used. These and other tenns should be understood as follows; 

National Baseline Assessment: The study conducted by National Organization for 

Examination (NOE) to evaluate the minimum-learning competency of grade 4 and 8 pupils in 

276 primary schools in 1999/2000 academic calendar. 

Students Achievement: Pupils' test results on specific subjects in the given National Baseline 

Assessment. (Reading abili ty in Nationali ty Language, English, Maths and Environmental 

sc ience for grade 4 and English, maths, Biology and chemistry for grade 8 pupils.) 

Primary schools: Government schools having only 1-8 grade level. 

High Achievers schools : Those sample school s selected for the study with above 50% 

average mean score in English and maths tests on the "'National Assessment' Study." 

Low Achiever school:- Those sample schools selected for the study with below 40% 

average mean score in Engli sh and math tests on the '''National Assessment' Study." 

SPC; School Pedagogical Centers organized in each school for producing instructional 

materials for teaching learning activities. 

TTT; Teachers Training Institute for used for one year after completing grade 12 
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ESBU; Elementary Schools Building units which had been used functioning by 1950's and 

1960's in Ministry of Education 

12+2; a two year college training for diploma level 

Two groups of schools it is used to substitute the idea 'the high and low achiever schools' 
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CHAPTER-2 

LITERATURE REVIEW 

2.1 Introduction 

The maIn purpose of pnmary education is to enhance national development 

(economic and social), expand li teracy and to give basis for further training and self­

education. To attain such major aims various strategies were desigued and implemented, in 

order to expand schools. But expansion of schools alone is not adequate for the development 

of quali ty unless various techniques are employed for school improvements .. 

The decrease of school expenditure on one hand and the rapid increase of enrolment 

rates on the other hand attributed to the poor quality of schools in general and low level of 

students' achievements in particular. Accordingly; the policy makers and stakeho lders have 

become aware to turn their attention towards improving school effectiveness or quali ty of 

schools .fn other words the demand of school quality has grown up and enhanced the 

movement of various researchers to identify factors of school effectiveness and school 

improvement at different level amI places. The findings of various studies show that school 

quality researches capitalize on the need of conducting efficiency of schools. 

The discussion of this literature deals with some theoretical basis and research 

findings of facto rs that affect school perfonnances. School-based factors that influence better 

achievement of students are the focal areas of the di scllssion. 

2.2 Development of Researches on Quality of Education 

'Quality of school ' is an aspect of educational process or change in the environment, 

In which students learn so that the change produces detectable gains in their learning. 

Di Fferent people define the concept of 'quality of school' differently. For instance, 

Chantavan ich, (1990) defined quali ty as tantamount to more passed students, well equipped 

with facilities, low teacher student ratio and long service of school personnel. Fuller (1 986) 

relates school quality with the level of (a) material inputs allocated to schools per pupil 
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(resource concentration) and (b) efficiency with which a fixed amount of material inputs are 

organized to raise the students achievements. Chinapah (1983) measures 'school quality' by 

the level of salaries of teachers, availability of school faci lities and services as major issues 

that bring change. 

A study on quality of schooling is usually associated with the concept of school 

improvement and school effectiveness researches. There is a great deal of complement and 

overlap between school improvement and school effectiveness perspectives. School 

effectiveness research refers mostly to quantitative input-output analysis of data from large 

scale surveys to identify the significant system of school s, whereas school improvement 

research relies on qualitative areas or process variables, including an understanding of which 

inputs are more significant (Craig 1995 ). Chantavanich (1990) associates school efficiency 

with students' achievements, school community relation, access, opportunity and wastage free 

education. 

The Internationa l School Improvement Project (ISIP) defines the concept 'school 

improvement' as a systematic, sustained effort aimed at change in learning conditions and 

other related internal conditions in one or more schools with the ultimate aim of 

accompli shing educational goals more effectively (Marsh 1988 p. 4). Such definition further 

points out that changes are much more a matter of implication at school level, that requires 

carefull y planning and managerial process and collaborations of teachers and school leaders. 

Thus the concept of school improvement is more than just a classroom change, it also 

supposes attention to other related internal conditions such as the curri culum, the school 

organizational structure, local policy, school climate, relations with parents and so on. [n 

short school improvement is related to the classroom and the school aspects; or it is content 

and process oriented (Hopkins, 1987 : 5). Both school effectiveness research knowledge and 

school improvement practices help to look at the problems of how to make school effective, 

and as a result they complement each other (Craige, 1996). 

Different people have different views on factors that inOuence the achievement of 

pupi ls. For instance Foshay (1995) suggests that changes can be initiated through one of the 

following five factors. 

• School principal or the school admini strations (directly/ indirectly) 

• School community 
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• Materials of instruction including examination systems 

• Teachers (by altering their belief about what should be taught to whom, and how?) 

• Students (by altering their beliefs ,goals and purposes.) 

Hopkins (1998) argues that similar structure and curricu lum of schools do not produce 

simi lar outcomes, but what mostly accounts is the quali ty of interaction between resources, 

individuals, societal norms and the cu lture or climate of the school. In other words he 

emphasizes the process aspect of education. Many evaluative studies indicated that the 

impOltant bodies for school improvement include; leadership of the principal commitment of 

teachers; comprehensive and continuous staff development and others (Marsh, 1988:5). 

In particular the internal condition of the school was assumed as a prime factor for 

change, and the most crucial place that effect educational change is at the level of the teaching 

- learning process in classrooms. According to Hopkins (1992: 193) internal features refer to 

an emphasis on the teaching - learning process, agreement on goals, a supporti ve learning 

climate, hi gh expectations and so on (p 193). Quali ty schooling occurs when these and similar 

features are embedded within the fabric of the school as clearly emphasized by Craige (1995) 

as follows . 

The central role the individual school plays in raising students achievements is 
often over looked. Providing inputs like textbooks and materials, teachers training, 
supervisory supports, and facilities are all important and often the focus of national 
policy initiatives. However, there are other school level factors many of which are 
process related, like effective leadership, school flexibility and autonomy, school 
climate, and the teaching - learning process which also have a significant influence 
on student learning (Craig, 1995). 

From the above discussion one can conclude that school quality is measured not only 

by input factors, but also by school interaction in general and by the classroom teaching 

conditions in palticular. Coleman 's (1966) conclusion stressed schools have little or no effect 

on students achievement after effects of family background variables have been considered, 

was the main cause of various studies to focus on school effectiveness and school 

improvement areas both in developed and developing countries. His study "Equality of 

Educational Opportunity" was conducted in the United States, and designed in connection 

with the 'Civil Rights Act' of 1964 that concerned the public educational institution at all 

levels. It was the time when individuals were being denied equal educational opportunities for 

reasons of race, colour, religion, or national origin. Based on its large samples( 650, 000 
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pupils, 60,000 teachers and 4,000 schools), the study investigated the five concepts of 

inequality of educational opportunity such as (I) inequality defined by degree of racial 

segregati on; (2) inequali ty of resources inputs from the school system;(3) inequali ty of inputs 

as weighted according to their effectiveness for achievement;(4) inequali ty in intangible 

resources such as teachers' moral and ;(5) inequali ty of out put of schools. 

The study highly stimulated further researches on equali ty of educational opportunity 

issues in US, mainly because of its "unexpected" and" shocking" results showing the limited 

extent to which variation in achievement was accounted for by school environmental fac tors. 

Coleman et al. (1966:325) as cited by Chinapah (1 983: 34) concluded that 

Taking all these results together, one implication stands out above all ; That 
schools bring little influence to bear on child 's ach ievement that is independent 
of his background and general social context and that thi s very lack of 
independent effects means that the inequalities imposed on children by their 
home neighbour hood, and pear environment are carried along to become the 
inequali ties with which they confront adu lt li fe at the end of school. 

Th is shows that home/family background was assumed as consistently and 

significantly influential on scholastic performance of children than other school fac tors; 

Other researchers like, Plowden (1967) and Keeves (1972) had also similar find ings 

that stress the signi fica nce of home factors in influencing the children's scholastic 

perfonnance. Thus fi ndings of Coleman and others caused an extensive debate among 

researchers in the US.As a result, the Coleman 's report was highly cri ticized mainly on the 

methodological shortcomings " inadequacy of the measurements utili zed, imprecise 

manipulation of those measures, and inappropriate statistical analysis of these measures" 

(Chinapah,1983) 

In confirming to the above arguments Fuller concluded that researchers have been 

preoccupied with discovering whether Coleman 's conclusion was true or not. Later on, it was 

fo und out that material factors in schools especially; textbooks and writing materials cou ld 

influence student's performances more in developing countries than in developed ones. Other 

researchers also proved that about 12 to 18% of variance in students outcomes could be 

attained by classroom and school factors ( Reynolds,et al 1994 : 20) 

2.2.1 Studies Made on Quality of Education in Some Developed Countries 

As reviewed by as Reynolds et al. (1994) many school effectiveness researches have 
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been widely undertaken in many countries, for example, in USA, Britain, Canada, Hong 

Kong, Norway, Taiwan , and others. For example, in Canada, Studies on school 

effectiveness, examined three major areas; school climate, effective leadership and teacher 

effecti veness; whereas the research experience in Hong Kong focused on styles of principal 

leadership and organizational climate. In other words the findings in Hong Kong stressed the 

importance of organizational factors in determining school performance. In such a way the 

emphasis of studies in Hong Kong was directed from input intervention to the improvement of 

management process and to associated work on school effectiveness. 

The NOlwegian research experience on school effectiveness In 1960's and 1970's 

was another example that stressed not only the importance of individual school and its effects 

on student learning but also their relevance to school effective system of research In particular 

the comprehensive schooling and the new grade nine year compulsory school system were 

basic references for running variety of school effectiveness researches, such as, on effects of 

streaming procedures, school size central ization of schools and content matter. For instance 

the study made by Tveiten (1975) on school culture and cl imate concluded that the climate 

variation between schools was qu ite large, despite a common curriculum and specific 

regulation of school and classroom sizes. One factor above all he mentioned is that the head 

teacher's support and relationship with the staff has strong effect on the climate. Such factor 

combined with a factor, entitled ' teacher involvement and cooperation' count for about 56% 

of the total variation in school climate (Reynolds, 1994: 3) 

As regards classroom and the learner variables, Birkemo (1986,1988) as cited by 

Reynolds,( 1994:28)argued that clear, understandable information given by the teacher and 

positive soc ial interaction between students and between students and the teacher were of 

great significance in determining student achievement and development in math and 

Norwegian. Methodologically, the majority of Norwegian survey studies were based on 

questionnai re and interviews with teachers and students and, in other words emphasis was on 

case studies of schoo l organization, school culture, classroom practices and attitude to school ( 

Reyno lds, 1994) 

According to Reynolds ' classification the development of school researches in USA 

had three di stinct periods the 1966-1979, 1979-1985, and those after 1985 .The first period 

(1966-1979) was known by Coleman report which caused an argument period both to continl1 

and to disprove the findings and methodologies applied by Coleman .. Accord ingly Klitgaard 
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and Hall (1 974) argued convincingly that the previous studies of school effects relied on 

averages resu lts of all schoo ls rather than individua l school, and its particular inputs as unit of 

analysis in a sample on out put data, typically achievement scores. However, the 1979- 1985 

period was known on conducting various studies particularly on school effectiveness. The 

period after 1985 was also understood for making fu rther studies conti nued both on school 

effectiveness and school improvement movement. During thi s period various researches were 

conducted in several identified subtopics within school effects research that include; 

consistency and stabili ty, theory development, the contexts multilevel nature and interaction 

of teacher and school effects as mentioned by Teddlie & Roberts ,(1993) 

Studies in Taiwan emphasised on teacher effectiveness at first, and on school variables 

and societal factors next. Accordingly several researches were applied on school effectiveness 

at the level of measurement of teaching classroom and instructional factors. 

The studies on school effectiveness and school improvement in UK, on the other hand, 

emerged lately as compared with other countries but has contributed a genu ine intellectual 

progression in the body of knowledge and methodological sophistication and had strong base 

with size of school effects, differential school effectiveness and consistency of school effects 

over time at school level. Accordingly five key questions were the focus areas of 

investigation in the field of school effectiveness research. 

• Do schools have effects up on pupils? 

• Are schools equally effective upon di fferent aspects of pupil development? 

• Are schools consistently effective or ineffective over time? 

• Do schools have the same effects up on all pupils? 

• What are the characteri stics of effective school organizations? 

Various researchers have tried to respond to these basic questions. For instance Mortimore 

and hi s colleagues (1988) as cited by Reynolds (1994:37) proved that school effects could be 

attained not lip on at a point of time but upon progress over time, that schools might be 

di ffe rentially effective in different areas between the academic and social outcomes, between 

subject departments and between particular subject and aggregate results, that the performance 

of schools also varies in the ways that they have impact upon boys and girls and in their 

effects up on pupils of different ethnic groups, with some schools narrowing the gaps between 

these different groups over time and some widening the gaps. (Reynolds et ai, 1994: 39) This 
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shows the idea that schools as changing, dynamic and relatively unstable enterprises whi ch are 

changed by children' as they change the chi ldren themselves. (Willms and Raudenbush, 1989) 

Further more, Mortimore(1988) and his colleagues reported that substantial school 

effect s could be observed on attainment at a point in time, in the case of mathematics, for 

example, the influence of the school was found 10 times more important than the influence of 

the home. Even in reading, which is likely to be more dependent upon the general cultural 

background of the child's home, can be influenced by school s. In another study it was found 

that even the achievement of pupils with above average abili ty can vary from one school to 

another (Smith and Tomilson. 1989) 

By reviewing the above international surveys Reynolds (1994: 43) suggested the 

following points to where fUlther research is needed on school improvements. These include 

• The existence and magnitude of school effects and the extent to which classroom 

factors or school factors have the most power in the determination of student 

outcomes. 

• The consistence of school effects over time across grades witllin schools at a point 

in time and within academic subunits of schools within individual schoo ls at a 

po int in time 

• The different effects of school and classroom in terms of differences by student 

socio- economic backgrounds, ability, ethni city, genders etc. 

• The extent to which effectiveness, and the factors responsible for it, vary by the 

context of the school in ternlS of socio economic back ground of the catchments 

area, the age range served, the urban! rural nature of the school, the phase of the 

school has reached, the culture of the country that the school is in and the like. 

• 

• 

The interaction of the school with outside school education at factors, and 

The multi level nature of school effects and in particu lar the nature of the 

interaction between the school level and classroom. 

2.2.2. Studies Made on Quality of Schools in Some Developing Countries 

An analysis made by Craig (1996) on selected of World Bank supported projects for 

sub-Saharan African countries showed a need of world wide research findings on school 
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effectiveness and school improvement. The analysis showed that most of the previous stud ies 

have been focused more on input related factors rather than the process areas. According to 

the studies investigated, supervision related projects were (25), teacher development (23), 

textbooks (20), community participation (1 9), facilities (1 7), school leadership (14), 

assessment and examination (12), in school training (8), school cl imate (3), whereas the 

teaching learning process in classroom was found nil or zero (Craig, 1996). This showed that 

World Bank projects were less successful at the school and classroom level, and as a result it 

recommended that World Bank and Donors need to focus on . 

• What happens inside school s, 

• What makes education successful at schoo l level, 

• Social policies that empower schools and communities to control better the 

education of their rule . 

To achieve the expected outcome the study filrther suggested that; system for 

moni tori ng, flex ibili ty on timetable, visit to the fie ld, incentives for consul ting, and staff 

knowledge in subject points are requi red constantly. 

A study conducted in Mauri tius by Chinapah (1983) on 'Participation and 

Perfomlance in Primary Schooling' slressed on two major factors, school and home factors, 

that determine pupils scholastic achievement. The study on 54 sample schools and 1650 

pupils used to describe and identify specific home and school env ironments, as important 

school factors in deternlining the vari ations, and to compared the interrelationship among the 

home and school factors. Accordingly "Do school inputs/factors (physical fac ili ty, services 

and teacher body etc.) differ within and between school fac tors?" was one of the basic 

research questions .. 

The findings of this study showed the significant differences of results between ages, 

sex, ethnics, socio economic, and regional and school sectors For instance it was identified 

that Urban aided Schools perfornled better than rural schools; well equipped schools than less 

equipped school ; Young pupils than older ones; girls than boys; pupils from rich famil y than 

poor; government urban schools than rural government schools; the pupil teacher relationship 

/interaction as significant predictor for scholastic perfornlance; home status and literacy or 

home process(private tuition parental assistance) 
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Fina lly, the study suggested how to solve problem about the institutional segregation, 

along ethnic and socio economic areas, regional inequalities or differences between locations, 

and the input variations (less and high provisions) .The general conclusion of the study 

describes, as "Equali ty of educational opportunity cannot be studied in detail at one point in 

time. However, it is possible to draw up on the conceptual and methodological approaches 

used in this study to develop longitudinal stud ies" (p: 169) 

The Southern African Consortium for Monitoring Educational Quality (SACMED) is a 

group form ing a network of Ministries of Education of member countries (Kenya,. Malawi, 

Namibia, Tanzania (Zanzibar), Zambia, Mauritius and Zimbabwe. In 1998 a quality study 

was cond ucted in the respective countries on similar research framework and instruments 

under the assistance of International Institute for Education Planning (ITEP) . The study was 

particul arly applied on grade 6 students to answer 5 main objectives. Such as; 

• 

• 

• 

• 

• 

determine the base line data fo r selected inputs to primary education 

examine the extent to which continuous in primary schools met the mini stry's 

bench mark standards 

determine the extent to which educational inputs to primary schools have been 

allocated equitably among regions and with regions 

assess the level of reading literacy at the upper primary schoollevel(grade 6)and to 

identi fY the educational inputs to primary schools that have the most impact on 

pupil reading achievement at the grade 6 level. 

In other words, the study was designed to answer the following research questions. 

• What were the characteristics of grade 6 learners? 

• 

• 

• 
• 

• 

What were the characteristics of grade 6 teachers and school principle? 

What were the approaches, goals and perception of teachers and principals? 

What were the teaching condition in primary school 

What aspects of the policies designed to improve teaching in place? 

What was the general condition of schools? 
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So to attain these objectives and answer the research questions, the study focused on 

some variables, such as; characteristics of grade 6 pupils, characteristics of grade 6 teachers 

and the school leader, the teaching conditions in the schools, aspects of policies deigned to 

improve teaching process, and general conditions of school building, and level of access 

pupils have to books. The study has also used some instruments for data collection such as; a 

pupil test of basic reading literacy, pupil questionnaire, teacher questionnaire, and school head 

questionnaire 

The findings of the study showed that lack of equipment and facilti es (Zambia, 

Zimbabwe), lack of text books (Zimbabwe), unqualified teachers (Zambia and Zanzibar), lack 

of books and writing materials (Zimbabwe), high repeaters un repaired buildings and high 

inequity (Zanzibar) high pupil-teacher ratio, lack of seating (Zimbabwe), less frequency of 

tests/home works (Zambia, Zimbabwe), district variation (Mauritius), and students 

absenteeism were the major problems for the perfonnances of schools. 

Based on the findings of the study five policy issues were suggested; consultation with 

the staff, communities and experts (inside and outside the education system); reviewing of 

ex isting planning and policy that require desk studies; undertaking educational policy research 

program; collecting data for educational policy research program; and to collect data for 

planning and investment in infrastructure that requ ire the improvement of the inputs (teachers 

and materi als). The recommendations suggest how to solve the problems like allocation of in 

equal experienced and qualified teachers and the allocation of school facilities; libraries, how 

to provide tuition and allow to borrow books for home, to rev iew the allocation of teachers 

with excellent command of language, to reward female teachers, to issue policy on home 

works and testing system, to plan the important of utilization of basic teaching materials, 

books and faci lities in classroom teaching. 

A study on 'How school Improves' by Dalin et al (1990) found some factors that make 

effective schools such as; in service training of teachers, active adaptation of local teaching, 

supply of learning materials, motivated head teacher, team sp irit in school regular supervision 

and community support of school s. 

This qualitati ve study was conducted in 3 countries (Colombia , Ethiopia and 

Bangladesh) , which had successfu l educational reforms by the time. The research questions 

were di rected to identi fy key factors on successful implementation and institutionali sation of 
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educational changes. Accordingly four basic research questions were treated; what are the 

outcomes of successfu l strategies for the implementation of educational change?, What do 

successful strategies look like? , what determines successful strategies?, and how are 

successful strategies linked? at macro and micro levels (central and school level) 

The study on 31 sample schools ( 12 schools in Colombia, 9 schools in Ethiopia, and 

10 schools in Bangladesh) investigated the following main factors that made success at local 

or school level; 

• Assistance (in service help for teachers and school head in The fom1 of training 

supervision, support, advice, coaching etc.) 

• Administrative role (Typical behaviour & head teacher, presence, faci litation 

supervision, support, monitoring and regulating) 

• Commitment (Positive atti tude to words the school) 

• Received resources (Fund, equipment, materials and people) 

• Received pressure (feelings, on part of head master and teachers that they are 

expected reward li ncentives for Ed pedagogical requirements) 

• Success experience (Changes seen in children school as whole) 

• Improvement engagement (People's sense of actively involved autonomy of head and 

teachers 

• Local adaptation of the program (Revision or changes in the program that make 

easier, stronger and better 

• Community support (positive, encouraging attitude of parents community) and 

• Others (like student characteristics, the environment, history of the school etc.) 

Finally, the study identified some characteristics that the best school outcome look like 

in areas of programme implementation (change of teaching -learning process in Colombia), 

teachers and students impact, and institutionali sation in the respective countries. For instance 

in Ethiopia schools were found success in the three areas (implementation, impact, and 

institutionalisation). As regards the impact improvements the achievement in national 

examination results, the high promotion rate, attendance rate, positi ve attitude and knowledge 

of environments and the teachers' utilizing local made teaching aids, academic competition, 
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cooperation with colleagues and school head, planning the lesson and motivating students and 

interests towards the pro fession were indicated. Similarly the school impact was shown as 

strong organizational set up such as departments, library, and school community relations, 

active curricular activities and in school facili ties. The institutionali sation improvement is also 

indicated in curriculum radio program, good support from head, departments, SPC (school 

pedagogical centre) and others, 

A study on 'Classroom Interaction in Some Ethiopia Primary Schools' by Anbessu and 

others (1998) examined the level of students' active participation (thinking, writing and doing, 

the teacher ta lk, non verbal activi ty, questioning system and behaviour in classroom teaching.) 

The study used 24 sample primary schools (1-8 level) and collected information from 

the respecti ve school directors, teachers, students, classroom and the school climate with 

questi onnaires, observation and documents. The findings indicated that most of the teachers 

(87%) were qualified with T.T.I certificate and 12+2 Diploma level , they did not use the class 

time appropriately, or 12-15% of class time was wasted, the teachers' tal k in classroom was 

fi ve times higher than students. It was also indicated that 81 % of teachers used lecture method 

of teaching and little teaching aids. 

Pupil s were assessed by oral questions (76 %), home works (20%), and by class work 

(1 4%). About 86% of teachers did not have the necessary instructional materials Some 

teachers were found teaching only one subject (18%), whereas others used to teach four or 

more subjects at different grades (39%). Inadequate of school facili ties and tex tbooks were 

major problems. For instance 80% of schools did not have laboratories, 66% tables and chairs 

for teachers in classroom, 41 % desks for students and 7 1 % of classrooms were poorly 

organized. Generally the study concluded on the problem of teaching force that "the 

expectation that the teacher shou ld act as a profession and a condition setter for the students 

learning rather than the prime source and transmitter of knowledge appear to be practiced at 

very low level in most primary schools"( p. 69) 

A study made on "Evaluating PrimalY Education" by Chantavanich, A. et al (1990) 

assessed the level of quality and effi ciency of primary schooling as a major poli cy issues in 

Thailand . The office of the National Education Commission of Thailand, under the support of 

lORC conducted two studies quantitatively and qualitatively related to the quality and 

effi ciency of primary education in the country. 
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The first one was a quantitative study focused on four empirical indicators (access, 

educational wastage, school community relations and students Learning achievements) to 

reflect schools efficiency: using factor analysis method and a composite index of efficiency at 

a nation wide level. Accordingly the result showed that students achieved 71.2% on none 

cognitive, 50.1% cognitive and 57.2% on total average. Students from schools in major 

districts scored higher than located in minor district and students attending in Ministry schools 

than private schools. 

As regards access the study showed that on the average, schools could take only 5% of 

school aged population. However schools at major districts reached up to 6%. The highest 

educational wastage was showed in private schools. As a whole school and community 

relation was found positive in minor districts and municipal schools, disparity was high 

among reglOns, schools located at major districts were more efficient than those located in 

minor di stricts. 

The second part of the study used a qualitative approach in rural primary schools based 

on six major factors that effect on students' Learning achievement these include: -

• Educational administrative system (Supervision and monitoring of curriculum, 

budget allocation, instructional material s etc) 

• School head masters (personal characteri stics, admini strative style, time 

management, administrative qualities, relationship or co-operation with teachers, 

students and community 

• Teachers (personal characteristics qualification, teach ing experiences, attitudes, 

motivation, teaching skill s, time at school etc.) 

• Teaching Learning Process (teachers' readiness, teaching methodology, assessment 

procedure, classroom management,work load, planning etc.) 

• Parents and students (students academic back ground, readiness, attention, parents 

attitudes etc.) 

• School community (location of schools, the role of community leaders to 

education, co-operation with schools etc.). 

The findings of the qualitative study showed that you ng head teachers were active and 

alert with a greater sense of responsibility and greater enthusiasm for improving the quality of 
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the school, whereas the older ones were dictatorial and less conscientious (Chantavanich, 

1990: 122) 

Efficient head teachers were not only degree holders but also others who have personal 

commitment and good administrative styles, experiences, and those who devote time to 

school activities. Unjust and subj ective promotion system inevitably lowers morale among 

teachers and discouraged them 

Teachers motivation, morale and attitude were highly found relevant As a whole 

except the educational administTation system which showed littl e variation, the other five 

factors showed more significant difference between the schools. 

Young teachers contributed to the quality of one school because they were better prepared to 

devote themselves 

Thus by comparing between these factors (independent variables) and students' 

learning achievement (dependent variables), the findings showed many variations among 

schools. as describe below; 

Each of these two studies differed in focus, the quantitative study focused on the 
efficiency ofprimalY schooling, whereas the qualitative study's major concern was the 
quality of rural schooling. The later study was narrow in focus in considering only 
rural schooling, whereas the fonner study included al1 types of primary schools (ibid: 
178). 

As a whole it is concluded that the two studies or approaches (quantitative and 

qualitative) and their results complement and, in most cases reinforce each other. The 

oppoltunity to replicate such a useful combination of representative in educational research is 

necessary. 

2.3 Major Factors that Influence Quality of Education 

Various studies on school improvement emphasize different factors that seem to be 

important for the success of schools. For instance Marsh (1988: 12) emphasized on human 

aspects, in other words, ' People ' factors such as commitment, cred ible, dynamic leaders and 

opportuniti es for teachers to try out new practices are important ingredients for most school 

improvement programmes. 

Factors Ivariables that influence students learning outcome could be general or 
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speci fic, such as: state and district level variables, out of school contextual variables, school 

leve l variables, student variables, program design or implementation variables, classroom 

instruction/climate variables (Wang et aI, Encyclopaedia :5748) 

According to Purky (1983) factors that affect school outcomes include mainly, 

curriculum articulation and organization, school wide staff development, parental 

development and support, school wide recognition of academic success, maximizing leaming 

time, district support, clear goals and high expectation orderly and disciplined school 

environment, principal leadership characterized by attention to quality of instruction. 

Anderson (1989) in IEA study stated a hundred and more classroom variables under 15 

categories/constructs (International encyclopaedia of education 1995:6 152) that include; 

community characteristics, school characteristics, teacher characteristics, home characteristics, 

student characteristics, classroom context, teacher perception, quantity of instruction, 

orienting students, teacher student interaction, assessing and evaluating students, managing 

students student perceptions, student participation and student outcomes. 

FUlthernlOre, he formu lated a model of classroom environment that contain five major 

factors, such as home, school and community characteristics as one group; teachers 

characteristics, teachers perception, student characteristics and classroom context, as the 

second group; quantity of instruction, orienting students and teaching students as third group; 

and assessing/evaluating students and managing students as fourth group. 

All the above discussions indicate that the teachers' role is a major factor of all. Brown 

et al (1995) suggested 500 characteristics of teachers in question forms under 50 SUbtopics and 

in six major categories that include; techniques for effective teaching classroom management, 

planning and assessment, using teaching and learning resources, supporting pupils learning, 

providing personal and pastoral care, and being an effective colleagues. 

Reynolds grouped Teachers' teaching tasks in six categories which are independent of 

one another; conceptualisation and study of teaching program, the rate at which teaching 

process occur in the typical classroom, the relationship between context and process in 

teaching, and relationship among process occun'ing in classroom. 

It is not only the teacher, but also the school leader or the head teacher plays an 

important role in influencing students learning out comes. The concept 'school leader' 

includes various aspects as Hopkins (1987) described it "the role of school leader is not 
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necessary confined to the head but can al so include heads of department or any individual who 

assumes a leadership role within a specific context internal change agent." Based on this 

assumption Hopkins emphasized on the crucial importance of the role of the school leader on 

the movement of school improvements. In a similar context Stego (1987) stressed the 

impol1ance of the personal qualities of the school leader, the qualitati vely different nature of 

the role qua teaching, the need for long term planning in the development of school leaders. 

An effecti ve school leader can playa big role in improving school perfOimances by 

applying different strategies .For instance a case study conducted in Italy by Ricatti (1986) as 

cited by Hopkins showed that an experienced head teacher of the Leonardo Da Vince Middle 

school attempted two kinds of improvements; the first is to broaden the teaching approach ; 

and the second is to achieve closer link between the school and the surrounding 

community. Her improvements strategy were; identifying needs; utili zing special resources 

and facilities available from external sources; harnessing the resources of the local community 

(including another local middle school) ; avo iding conflict or crisis management; identifying 

and working with 'key simulators' and providing visible models of the desired improvements. 

In other words applied fi ve: initiative, mobilization, implementation, interest groups and 

continuation. 

Another Case study conducted on two schools in England showed big differences 

between both school heads in applying strategies to bring significant changes in their 

respective schools. As a result, the head teacher of one school used a consultative, facultati ve, 

evolutionalY and skilful use of external opportunities; whereas the second school head applied 

a much more directive strategy such as initiating all changes himself, overru ling the 

recommendations of working parties but fai led in taking an external initiatives. This shows 

that the first school head has shown effectiveness (Hopkins, 19987: 66. 

Nevertheless the role of school principals depends on various external and internal 

conditions; the policy, environment, personal , administration and socio-economic level of a 

particu lar area, (Watson, International encyclopaedia of education: 1995:5 163) 

School effectiveness are determined by two major factors; the organizational and the 

process factors (Reynolds, 1994). The organizational factors include like, curriculum focused 

school leadership, supportive climate within the school , emphasis on curricu lum and teaching 

(e.g. maximizing academic learning), clear goals and high expectations for students, a system 

for monitoring performance and achievement, ongoing staff development and In-serVice, 
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parental involvement and support of local education authority. Organizational factors do not 

bring the dynamics of schools by themselves unless interrelated with the process factors as 

mentioned by Fullan (1985) as cited by Hopkins (1987) . The process factors include; a feel 

for the process of leadership, guiding value system or high expectation, goals, clear rules, a 

genuine caring about individuals, internal interaction and communication, and co llaborative 

planning and implementation. As a whole the process factors provide the means of achieving 

the organizational factors. In other words the process factors lubricate the system and fuel the 

dynamics of instruction. 

According to Craig (1995) factors that determine school effectiveness are grouped 

into fou r areas such as ; supporting inputs ( parent, education officials, material support, and 

support of teachers);enabling conditions( effective leadership, capable teaching force, 

autonomy of school , etc.); school climate (high expectation of students, positi ve attitude of 

teachers, order and disciplined and organized cun'iculum, rewards etc.) ; and teaching learning 

process( high learning time, variety of time teaching strategies, frequency of home work and 

assessment) 

Other researcher Ronald Edmond (1979) as cited by Craig (1996) stressed on some 

characteristics that make school effecti ve such as; the strong leadership, emphasis on mastery 

of basic skills, a clean and orderly school environment, high teacher expectation of students 

performance, and frequent assessment of student progress. 

In short an important subject in school effectiveness research is the impact of class and 

teacher characteristics on students achievement. (Reynolds, 1994:35). 

2.3.1 Specific Variables that make Schools Effective 

In various studies researchers identified different factors that enhance school 

performances. For instance, Ruttier (1980), characterized effective school by reflecting the 

following variables; 

• balance of intellectually able and less able children in the school. 

• system of rewards and punishments 

• ample use of rewards and praises and appreciation's or antiauthority emphasis. 
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• school envirolIDlent (good works condition responsiveness to pupil needs and good 

care.) 

• ample opportunities for children to take responsibili ty. 

• good use of homework. 

• teachers good model of behaviour by means of good time keeping and willingness 

to deal with pupils. 

• good management 111 the classroom ( preparmg lesson, keeping class order, 

attention to whole class) 

• firm leadership together with a decision making process 

Mortimores (1988) on the other hand described effective schools as possessing the following 

characteristics. 

• purposeful leadership of the staff by the head. 

• involvement of the deputy head. and involvement of teachers 

• consistency among teachers 

• a structured day 

• intellectually challenging teaching 

• a work cantered environment . 

• a limited focus within session. 

• maximum communication between teachers and pupils. 

• record keeping. 

• parental involvement. and 

• a positive climate of school. 

Harnishfeger and Wiley (1976) used a model that shows relationship among variables of 

schoo l or classroom environments of learning. These variables include 3 major blocks 

• Background (curriculum and instructional factors, teacher background, pupil 

background) 

• Teaching Learning process (Teacher activities, pupil pursuits) 
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• Acquisition (Pupil achievement) 

By combining home and school facto rs, Chinapah classified them into five sub-categories 

• School characteristics ( type, region, teacher quali ty, teacher salary, class size) 

• School process (teaching learning process, teacher behaviour, pupi ls class room 

activities, pupil teacher interaction) 

• Home characteristi cs (parental socio-economic status, home possessIOns, home 

literacy, etlmicity, personal characteristics) 

• Home Process (Parental educational support Access and provIsion of private 

tuition, Economic support to school needs) and 

• Pupils' scholastic performance (Aptitude and Achievement) 

Fu ller (1987) on defining quali ty of education in developing nations showed a model that 

indicates 5 major categories. 

• Policy and Institution forces (government focus on school quali ty, national exams­

Learning objectives, sector priorities, policy dialogue and adjustment, ministry's 

organizational capacities) 

• Family influences (Commitment to schooling, economic and social opportunity 

costs, pre school of the child, nutritional status etc.) 

• School-level management factors (instructional leadership, resource mob ili zation, 

head master control of incentives) 

• Instruction and classroom management (instructional time, teaching practices, 

organization of classroom tasks, instructional tools, curricula, teacher assessment 

and responses to student characteristics, teacher background, socialization, and 

moti vation) 

• Child outcomes (basic literacy and numerate, higher order cognitive skill s, 

socialization and values, and motivation to learn) 

According to Chantavanich et al (1990, p. ) Path model, factors that make effect on 

Learning performances include; 
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• Educational administrative system (supervisor and monitoring, budget for school 

administration, teaching materials, criteria used in teacher promotion) 

• Community (school location, community leaders and educational council , 

donations to school) 

• Parents and students (educational costs, pattern of recreational pastime, and 

absence from school) 

• Teachers (experience and skills in teaching, attitudes towards profession , sense of 

responsibility) 

• Head Teacher (administrative technical skills, time devoted to school , sense of 

responsibility, human relations, age, tenure) 

• Teaching-Learning process and Learning assessment (teachers ' readiness teaching 

goals, teaching techniques, time allocation, assessment techniques) and 

• Students Learning achievement 

In the earlier time Dankin (1974) grouped classroom teaching into four categories, whi ch 

include; 

• Presage variables (teacher formati ve expenence, social class, age sex, teacher 

training experience, university attended, training program features, practical 

teaching experience, teacher properties, teaching students, intelligence, motivation, 

personality traits) 

• Contextual Variables (pupil for moti ve experience, social class, age, sex, pupil 

properties, abi lities knowledge attitudes, school community contexts, climate 

ethnic composites to community, busying of school, school size, classroom 

contexts, classroom size, textbooks, Educational T.V) 

• Process Variables (teacher classroom behaviour, pupils classroom behaviour, 

observable change in pupil s behaviour) 

• Product variab les (immediate pupil growth ; subj ect mater learning, attitude 

towards subj ect growth of other skills, and long term-pupil effects; adult 

personality, professional or occupational skills) 
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• Educational administrative system (supervisor and monitoring, budget for school 

administration, teaching materials, criteria used in teacher promotion) 

• Community (school location, community leaders and educational council, 

donations to school) 

• Parents and students (educational costs, pattern of recreational pastime, and 

absence from school) 

• Teachers (experience and skills in teaching, attitudes towards profession, sense of 

responsibility) 

• Head Teacher (administrative technical skill s, time devoted to school, sense of 

responsibility, human relations, age, tenure) 

• Teaching-Learning process and Learning assessment (teachers ' readiness teaching 

goals, teaching techniques, time allocation, assessment techniques) and 

• Students Learning achievement 

In the earlier time Dankin (1974) grouped classroom teaching into four categories, which 

include; 

• Presage variables (teacher formative experIence, social class, age sex, teacher 

training experience, university attended, training program features, practical 

teaching experience, teacher properties, teaching students, intelligence, motivation, 

personality traits) 

• Contextual Variables (pupil for motive experience, social class, age, sex, pupil 

properties, abilities knowledge attitudes, school community contexts, climate 

ethnic composites to community, busying of school, school size, classroom 

contexts, classroom size, textbooks, Educational T.V) 

• Process Variables (teacher classroom behaviour, pupils classroom behaviour, 

observable change in pupils behaviour) 

• Product variables (immediate pupil growth; subject mater learning, attihlde 

towards subject growth of other skills, and long term-pupi l effects; adult 

personality, professional or occupational skills) 
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A World Bank Policy paper (1990) on "PrimalY Education" shows a five variables 

relationship model on effective schooling; education system and management, curriculum 

material s, instructional time and teaching, health, nutrition and pre-school experience, 

family, promotion (not repetition) and completion (not dropout). 

Scheeren and Creamers (1989) presented a framework for a causal model of school 

achievement that is called a contextual, multilevel, multifactor model of school 

effecti veness, these are; school level (inputs, structure, managerial process), back ground 

variables (SES, aptitude), classroom level (inputs, teaching strategies) and Individual 

student level (achievement) 

2.3.2 Specific School Variables that Influence students Achievement 

Material inputs and teacher's characteristics have great effect on student's achievement. 

Although not consistent study findings showed that the impact of teachers to the student's 

achi evement was very significant as observed in thel2 studies out of the 26 applied ones . For 

instance a study in Chile showed the highest significant (r-34) after controlling students 

background and other school factors and low significance was also found in other countries 

(r.II) (Corannoy, 1971). 

According to the TEA and others studies the impact of various characteristics of 

teachers' such as, the level of previous schooling, preserve training, in service training, 

experiences, social class and salary are major factors that affect students' achievements. 

Further more the reviews made by Fuller (1987) 'On school effectiveness' research stressed 

the impact of the five major school factors; overall school expenditures, specific material 

inputs, teacher quality, teaching practices and classroom organization, as well as school 

management. However these factors vary in the effects they make on students achievement. 

The positive impact of instructional material s was found consistent across several 

studies such as in Germany and Hungary (Heynemann and Loxlely, 1983). The availability 

and use of textbooks showed signifi cant effect in student's achievement e.g. 16 of the 24 

studies showed significant effect in Uganda and Malaysia. Textbook per pupils showed 

positive effect in Philippines Nicaragua, Uganda, Chile school Malaysia and Peru . Better 

school facilities provide better out comes (Hanushake, 1981) The availability of textbook has 

particularly strong effect in rural schools and for students with lower income famili es and 
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those with parents received less schooling. Nevertheless very little research has been 

conducted on how, and the conditions under which textbooks shape achievement. 

Desks in classrooms can also influence the students' perfornlances. A study on 324 

six-grade students in Peru showed that the percent of children with desks at school was more 

strongly related to reading achievement than the social class background (Fu ller, 1985: 45, 

Arri agada, 1983). However as with textbooks, the avail abili ty of desks is simple to measure, 

and observe the achievement effects appear to be significant. The main problem is how 

children's classroom time is structured, how textbooks are utilized and how desks fit into 

opportunities to write and read. 

Rad io is another instructional devise that makes an impact on achievement. It was 

fo und more effective than textbooks in raising achievement. A first grade students learned by 

radio for 20-30 minutes scored 17% higher than those didn't learn by radio. 

The early lEA surveys have also indicated that the use of libraries and laboratories can 

make significant influence on pupils' achievement in 15 of 18 studies. Their efficacy was 

confi lmed by studies made in Thailand, Iran, Chile and India (Thorndike 1973). High level of 

expenditure or resource gave positive effects in some studies (Classman & Biniaming, 1981) 

and in Colombia, Philippines, Bolivia and Kenya (Fuller, 1985) 

The impact of teacher quality on pupils' achievement is another most significant factor. 

Greater teacher experience and subject matter knowledge are associated with greater skills in 

classroom management and higher levels of student achievement. This refers to how material 

resources managed by the teacher in instructional activities. However most school research in 

the develop ing countries focuses on the qualification but remain low on the teacher's 

proficiency in organizing instruction and in motivating children to learn. More years of pre 

service training make positive effect in Hangary, Newzerland and England (Heynemann & 

Lox ile, 1983) In a similar way longer teacher experience made positive effects in many USA 

studies (Bridge, Judd & Mock, I 979,(Classman & Bincaminov, 1981 ).Teachers with greater 

verbal ability showed pos itive student-teacher interaction in US studies (bridge Judd & Mock 

1979) but the smaller school size has no effect whereas fewer students per teacher has positive 

impact. 

Cooperative instructional tasks made an effect in 29 comparative studies in US 

(Slavin, 1983). Higher teacher expectations for students performance had positive effects 
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(Brobhy 1979). Active teaching and Leaming interaction in classroom and frequency of 

eva luati ng students too (Brook et al 1979).Clear explanation of the teacher on the material s 

and more time spent on concrete leaming (Heynemann & Loxily, 1983). Assignment and class 

eva luation or homework boost student leaming and greater involvement of teachers in school 

decision making showed positive effect in students perfomlance in some studies made in 

British and US (Rutter, 1983) 

The length of instructional time IS an important indicator/school factor that boost 

achievement. Instructional time varies from number of school days in the school year to the 

hours the subject is studied during a week. It is bounded by the variab le of material resources 

and by management practises; the latter is greater than the fOmler.one. 

Classrooms vary enormous ly in the amount oftime actually spent on instructional task 

rather than keeping order and by checking student's home works, and assigning lessons. As a 

whole, the length of school day or total hours spent in school , on instructional activities 

showed positive effect in four US studies (Bridge et aI, 1979). The effect of instructional time 

was significantly observed mostly in industriali zed countries and to some level in developing 

countries such as Brazil, Colombia, Peru, Tanzania and others ( Psacharopoulos & Loxley 

1986) (P28). 

The frequency of assignments/ home works is another aspect of organisational 

classroom instruction. Its effect on sudent's achievement was found significant in some studies 

made by lEA in Chile, Tunisia. 

School management and structure which has two malll features ; organizational 

structure for managing school inputs, and the role of school head in coordinating teachers 

(evaluating teacher's performance, in prescribing curriculum to teachers and in their 

competence in budgeting account for material inputs) is another important factor that 

influence students progoram. Accordingly the head teacher plays the great role in the 

management area to improve the schools instructional programme. Further more studies made 

in Indonesia secondary schools and Bolivia has proved that the salary and the experiences of 

head teacher can influence student's perfomlance. 

Various factors have been identified on school effectiveness researches, but the 

di sappointing thing of such studies is that more research of thi s type has not yet much 
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developed in developing countries where the implementation of change is a major problem. 

This is clearly described by Craig (1995 : 11) 

Results of many studies have showed that a marked difference between the developing and 

developed nations in the importance of school related to factors on student achievement. The 

quality of the schools (in school variables) seemed to influence student achievement more in 

developing countries than in industrialized nations where school quality was over shadowed 

by the child's family background (out of school variables) 

All the above reviews show that school characteristics are the basic factors for 

efficiency of the schooling system. The major roles played at school and at cla ssroom include 

teachers, school directors and student efforts. It shows that in-depth investigation is required 

at school level more than others 
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CHAPTER -THREE 

METHODS OF THE STUDY 

This chapter describes the way in which the study was designed and conducted or how 

it was planned and implemented in the selected sample schools. 

3.1 Research Variables 

The focus of this study was on selected school variables that are directly related to the 

research questions. The selected variables were grouped into five major areas with their 

respective specific elements as shown below. 

I . School Condition variables 

• Physical conditions of schools 

• Facilities, equipments and services 

• Instructional materials provisions 

• Income resources and supports 

• Promoti on and repetition rate of students 

• Major problems or constraints of schools 

2. Effective School management variables 

• Quali fi cation and Experience of directors 

• Perfomlances of directors on various activities 

• Attitudes of directors towards professional motivation, teachers perfomlances, 
collaboration and co curricu lar activates. 

• Absenteeism level of school directors 

3. Characteri stics of Teachers 

• Qualification, experiences and status of teachers 

• Performances of Teachers on teaching learning activities 

• Attitude of teachers towards school conditions, problems, collaborations with 
different groups, mastery of their profession, students and director's behaviour, 
and school problems. 

• work load of teachers 

• Absence of teachers from school. 

4. Characteristics of classroom Teaching learning process 
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• Classroom conditions 

• Teachers' and Students characteristics l interactions 

• Type of teach methods, teaching aids, and assessment techniques 

5. Some behaviour of students 

• Walking time [TOm home to school 

• Pre school experiences 

• Literacy and occupation level of parents 

• Faci lities and study situations at home 

• Study habits and working on assignments. 

• Time utilization for different activities. 

• Attitude forwards their teachers assignments and their subjects applied. 

• Rate of absenteeism. 

In summary the above five variables are interrelated to each other so as to bring 

success in students' leaming performances. 

3.2 Source of information 

InfOlmation was collected from the six sample schools about the allocation of facilities, 

equipment and, instructional materials, about the school condition in general and the 

classroom teaching leaming activities in particular, and about the characteristics of directors, 

teachers, and students of the respective school s. Further more, despite the sample schools 

were once identified by 'National Assessment' results of grade 4 students, a comparison was 

made between schools on the level of promotion of grade 8 students in the National 

Examination by 1992 Eth. calendar (1999/2000). In addition to this the rate ofrepetition level 

of students of the sample schools were taken as another measures of the schools 

performances. 

3.3 Instrument used for Data Collection 

In this study, five types of instruments were prepared that reflect the variables related to 

the school climate, classroom condition, the behaviour of head teachers, teachers and students. 

As much as possible the variables were selected in relation to the objective and research 

question of the study .or so as to address the data co llection needs outlined in the blue print. 
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At first a mah'ix wasv prepared that contains the variables, sources of infomlation and 

the type of instrument required to collect the specified infomlation or variable. Based on the 

matrix, the five instruments were developed; questionnaires for teachers, head teachers and 

students; check list and document inspection form for the school condition and classroom 

observation. Each of the instruments was characterized as follows. 

Checklist: This instrument was used for recording the characteristics of school 

location, si ze, number of classrooms, school facilities and equipment as well as services, The 

checkli st was also used to record the number and characteristics of school community 

(students enrolment, dropouts and number of teachers) and different activities accomplished 

by various committees in the school. In general the instrument contains items that reflect 

different characteristics of the school. 

Classroom observation: It was applied pmticularly for recording some behaviours of 

teachers' and students' interaction in classrooms, the appropriateness of classroom climate or 

facilities, equipment, the type of instructional materials used and the seating condition in 

classroom teaching. 

Questionnaire for Teachers: This instrument has two major parts, one that focuses 

on the general background infonnation of teachers (sex, qualification, experiences etc) and the 

second part regards the teachers' opinion about their profession, school administration, 

students' behaviour and their own competencies in teaching methodology, lesson planning 

time utilization and others 

Questionnaire for Directors: It has similar characteristics to teachers ' questionnaire 

that include two parts, one about the personal background infonnation of the director and his 

attitude towards teachers perfonnances, school management involvement of various groups in 

suppOlting the school and other issues were included. Secondly, the department heads and 

supervisor teachers of the respective school also responded the other part of this 

questionnaire, about teachers' perfonnances. 

Questionnaire for Students: were used palticularly for grades 5 to 8 pupils. The 

instrument includes items regarding students background infonnation, family status and 

education level, students interest towards the various subject areas of the school activities, 

their time utilization for studying the lesson and making homework, and towards their 

teachers behaviour. 
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3.4 The Sampling Procedure 

As mentioned earlier the six primary schools were the target sources of information of 

this study; the school conditions, the directors teachers and students. They were selected from 

the 35-sample schools in the Amhara region used for the 'National Assessment' study in 

1999/2000. The 35sample schools had been selected from 8 Zones of the region whereas. the 

six primaty schools located in four zones. 

The six schools were purposely selected based on the test results of the 'National 

Baseline Assessment', in which the Amhara Region was the highest achiever in the 4th grade 

results . In such a way the sample selection was based only on grade 4 findings, which had 

been completed earlier when the proposal of this study was being designed. 

Thus in selecting the sample school, first the regions were identified , which achieved 

the highest, and the least results on the "National Assessment'. Amhara and Gambela regions 

were found the highest and least achievers respectively. But due to time, money and financial 

constraints the researcher was unable to consider both Regions for the study. Thus only one 

region; 'Amhara National Regional State' was selected for conducting the study. Secondly to 

compare the variation of school characteristics, two groups of schools were selected from the 

same region relatively with highest and least achievements. 

Since the purpose of the study was to investigate the general characteristics of the 

school rather than to the specific grade level, infomlation was collected from all areas as much 

as possible. Teachers from all grades were used as respondents; classroom observations were 

conducted at different levels from upper (grade 7), middle (grade 5), and lower level (grade 3). 

Students from 5-8 grades were used for responding the questionnaire. But based on the 

experiences of the pi loting grade 4 students were exempted from responding the questionnaire 

because they didn't respond the questionnaire properly. The school directors as well as subject 

depattment heads responded the questionnaires . 

The number of 480 sample students from the six sample schools and specifically 20 

students from grades 5-8 each was determined by the researcher before the data coll ection. 

The assumption was that a sample school could have a minimum number of sections (one 

section) , with 50-60 numbers of students. In line with this equal sample student was taken 

from the respective sample schools rather than to be based on the population of students. 

Nevertheless the 20 students from each grade were selected in stratified method of sampling. 
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All together the required information was collected for the study from 6 directors, 140 

teachers, 480 students, 24 department heads and 30 supervisor teachers and 36 classroom 

observations. Thus the location of sample schools and the respective respondents of the study 

are shown in the following table. 

T able: 3.1 Numbers of Sample Schools and the Number of Respondents 

Level Students Teachers Dept heads Supervisor 

Zones Woredas School tcachers 

North Dembia Kossoye High 80 14 3 4 

" Gonder Zuria Maksegnit High 80 31 5 6 

GondaI' 

South Liey Gaint Nefas ewucha Low 80 27 3 5 

Gonda .. 

East Hulctu Enesse Mota Low 80 30 3 5 

" Inarje En.awuga Fe\ege Sirhan Low 80 16 4 4 

Gojjam 

West Bahir Dar Zuria Tiss Abay High 80 22 6 6 

Gojjam 

3.5 Data collection procedures 

3.5.1 Tryout Instruments 

The prepared instruments were piloted in two primary schools in NOIth Show Zone. 

These were Chacha (a Woreda town) and Tebasie in Debre Birhan (Zone town). However 

these schools were not included in the 'National Assessment' Study but hey were used only for 

the purpose of piloting the instruments because the schools were found the nearest school 

fi·om the Amhara Region Addis Ababa. 

The purpose of piloting was to examine the quali ty or appropriateness of the prepared 

instTuments. The intention was to check out clari ty of the items to the respondents, the 

adequacy of time to manage or to complete the instruments in the fie ld, to assess the real 
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characteristics of schools where instruments will be applied and to consider other issues 

related to the data collection procedures. 

After the try out, each instrument was carefully examined and improved. Based on 

some indications that hinted for further improvement, some instruments have been improved 

and made ready for final data collection. According to the findings of the piloting items 

properly responded were maintained whereas incorrectly responded or poor items were 

improved. For instance the majority of grade 4 students could not able to respond the 

questionnaire; it was decided by the researcher to give questionnaires only for grades 5-8. 

3.5.2 Data collection 

The data was collected from the six selected sample schools by the researcher. In each 

school 2 or 3 working days were used to collect the necessary information. The first day was 

used for introducing the purpose of the study to the director and teachers and for distributing 

the questionnaires to the respective respondents. The classroom observation was conducted 

on some academic subjects (Engli sh maths and sciences) in three grades 3, 5, and 7, which 

were selected as representative of lower, middle and upper levels respectively. In one 

classroom the observation was made twice on one or two subjects 

Questionnaires were distributed for 20 students selected from each grades 5-8. Grade 4 

students were not included in a sample because they were found unable to respond to the 

questionnaire during the tryout. In the mean time the checklist, document inspection, 

interviewing the school directors and observing the situation were completed 

3.6 Data Analysis Method 

The collected data was tallied, organized described and summarized, along the 

research questions. All data analyses were made at within and the between the two groups of 

schools. That is all data collected from the school s were aggregated by school level. For 

comparison within schools and among groups of schools, the data was presented in average, 

percentage and in table forms. In the analysis of the findings a chi- square statistical 

procedure was also applied to determine the significances between the two groups of 

respondents. 
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CHAPTER FOUR 

RESULTS 

The school effectiveness in general and the students' leaming achievement in 

particular is determined by various factors. Both material and human conditions, are the 

majors factor that affect the quality of pupils achievement such as the facilities school 

environment the potential management, effectiveness of teaching force, classroom teaching 

and the students behaviour. 

The intention of this study was to describe the various possible fac tors or conditions 

that made differences between the schools, which had showed high and low perfonnances of 

students learning. Accordingly the presentation of the findings focuses on four major areas 

school conditions; quality of the teaching force, the management, classroom teaching-leaming 

situations and characteristics of students in some selected sample schools. The description of 

each area is presented emphasizing the mechanisms by which they interrelate rather than their 

measured values. 

The presentation of findings is based on both individual and groups of schools, which are high and low 

achievers . The descriptions are intended to provide an understan ding of the multi dimensional school 

phenomena in depth in the six selected sam ple schoo ls of the Amhara region. In presenting the findings various 

tables arc used in two forms either by indicating the individual sample school or by groups of schools. 

4.1 School Conditions 

The information presented in this section is related to the physical conditions of schools, availability of 

facilities and equipments, instructiona l materials, budget sources and allocat ion and some constraints of schools 

too. The assessment of the general condition of school was obta ined by examining lobserving the physical sett in g 

and examining the response to question asked of school directors and teachers concerning of the state of the 

school. 

The following description focuses on the physical conditions of schools, year of 

establishment location, the type of buildings and the class size as shown in the following table 
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Table: 4.1 1 Physical Conditions of Sample Schools 

Low achiever schools* High achiever schools* 

Conditions Pel Mot Nef Tis Mak Kos 

Year of school established Eth. cal) 1941 1938 1949 1964 1960 1970 

Distance of school from zone town (km) 170 200 75 30 45 28 

Distance of school from Woreda town (km) 25 - - 30 - 7 

Number of buildings Locally constructed 3 3 5 4 4 2 
(wood and mud) 

Number of buildings constructed from 2 I 3 2 2 
cement/concrete 

Number of classrooms 12 24 24 21 18 16 

Number of sections 18 34 32 24 30 II 

Average num ber of students in a class 71 71 69 80 96 70 

A verage number of students by teacher 75 64 39 87 80 48 

Low achIever schools are; Felegeblrhan (Fe\), Mota (Mot), and Nefas Mewucha (Nef) 

High achiever schools are; Tisabay (Tis), Maksegnit (Mak) , and Kossoye (Kos) 

Some variations were observed among the sample schools by year of establishment, 

location, and type of building and size of classrooms. Some schools are similar in location , 

Woreda town level, but different as neamess to the Zone town. The high achiever schools are 

found nearer to Zone towns than the other schools. 

By year of establishment differences were observed between the two groups of 

schools. The low achiever schools were established earlier in 1930's and 1940's whereas the 

high achiever schools which were opened in 1960's and 1970's. Further more, new buildings 

were observed in high achiever school s. 

The class size in both groups of schools was highly crowded. However, the number in 

high achiever schools exceeds by 12 students per classroom and by teachers too. Nevertheless 

over crowded of classrooms was very high in both group of schools. 

Further more the promotion rate of grade 8 students and the repetition rate of students 

for all grades have been observed as to compare the di fferences between the two groups of 

schools. 
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Table: 4.1.2 Tbe Rate of Promotion and Repetition Level of Students 

Low achiever schools High achiever schools 

Characteri sti cs of students Sex Fel. Mot Ner Total Tis Mak Kos Total 

Total number of students T 1363 24 12 2198 5973 2092 2883 773 5579 

N umber of students sat for Grade T 42 317 422 781 71 135 46 252 

8 National exam inat ion 

N umber of students passed Grade T 41 277 271 589 63 11 5 33 211 
8 National exam ination 

% 98 87 64 75 89 85 72 83 

Total Number of Repeaters T 102 576 374 1054 342 303 123 768 

for the year % 7 24 17 18 16 II 16 14 

Number Repeaters for the sample T 11 21 25 57 24 14 16 54 
students 

As the two groups of schools were compared by one-year result of grade 8 National 

examination result (1992 Eth.cal), the promotion rate was greater in high achiever schools 

than low achiever schools by 5%. FurthernlOre less repetition rate of students was observed 

for the whole students and for the sample students too. 

School facilities and equipment are basic factors that enhance the effectiveness of the 

teach ing learning process. In this regard the sample schools were compared to what level they 

are adequately facilitated and equipped and provided the required services. In the following 

two tables the result of the observation on these conditions are indicated by 'yes' for 

availability and 'no' for not availability. 

Table: 4.1.3 Availability of Scbool Facilities and Equipment 

Facilities Low achiever schools High achiever schools 

Fel. Mot. Nef. Tis Mak Kos 

School pedagogical centre Yes Yes Yes Yes Yes Yes 

Laboratory No No No No No No 

Library No Yes Yes Yes No No 

Staff room No No No Yes Y es Yes 

TV No No No Yes Yes No 

Radio and Tape Recorder Yes Yes Yes Yes Yes Yes 

Type writer No Yes Yes Yes Yes No 

Duplicator No Yes Yes Yes Yes No 
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According to the observation made in the respective sample schools, the necessary 

facilities and equipment, like the school pedagogical sciences centres and radio and or tape 

recorders, are adequately avai lable in both groups of schools. Despite this the three high 

achiever schools are relatively better equ ipped with having staff room, and TV sets. Lack of 

laboratory is a common problem, whereas items like typewriter and duplicator are not 

available only in two schools. Staff rooms were better observed in high achiever schools of 

each group. 

In addition to the facilities and equipments other necessary servIces were also 

observed. Among the major services observed are electric and, water supplies; telephone and 

other services were included. 

Table: 4.1.4 Availability of Functional Services 

Services Low ach iever schools High achiever 
schools 

Fel. Mot Nef. Tis Mak Kos 

Water supply No No No No No No 

Electricity No No yes Yes Yes No 

Telephone No Yes Yes No Yes No 

Transport (public) Yes Yes Yes Yes Yes Yes 

First aids No No No No No No 

SpOl1 fields No' Yes Yes Yes Yes Yes 

Toilet Yes Yes Yes Yes Yes Yes 

'not cleared of grass 

Some of the services, such as, water supply, public transpOtt, sport fields and toilet are 

equally available in both groups of schools. However, the availability of electricity was better 

observed in higher achiever schools whereas telephone service is in low achiever school. 

Water supply and first aid service do not work at any group of school s. 

The provision of instructional materials in the sample schools was investigated from 

two respondents, teachers and students The responses of the users (teachers and students) are 

more reliable than collecting the data fro m the bookstores. The sample students from both 

groups of schools were requested to indicate to what extent they shared their textbooks with 

others level they were provided the textbooks for the various SUbjects. Their responses, were 
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grouped to three categories; those who were provided with one textbook each or for two, those 

provided one text book for three or more students and those who are not provided at all. 

Table 4.1.5 Number of Students Provided Text Books (1:1 or 1:2 Ratio) 

respondent Low achiever schools High achiever schoo ls 
s of each 
school 

Subjects Fel Mol Nef. Tot Tis M Kos Tota X' 
al ak I 

Amharic 80 41 43 31 115 44 29 22 95 3.38 

English 80 47 39 33 119 52 51 38 14 1 4.66-

Maths 80 32 40 21 93 35 17 38 90 
Science 40 32 13 14 59 15 12 9 36 9.21-
S/studies 80 40 34 17 91 43 II I I 65 6.4-
Biology 40 18 21 5 44 30 17 8 55 
Physics 40 24 25 3 52 24 12 4 40 3. 12 
Chemistry 40 18 20 3 41 31 13 5 49 

• the value of chI square IS greater at 0.05 value 

According to the students responses as indicated in table 4.1.5 adequate textbooks 

were provided only for maths 119 (50%) in low achiever schools and 141 (58%) in high 

achiever schools. In particular Felegebirhan and Mota from low achiever schools and Tisabay 

from the hi gh achiever schools had the better provision of textbooks than other schools. As a 

whole it was observed that there were many students without textbooks. Nevertheless the 

provision of textbooks for some subjects showed significant differences in the chi-square 

statistica l analysis. For instance the calculated values in chi square values for Engli sh (4.66), 

science (9.2) and social studies (6.4) are greater than the tabled values at 0.05 level of 

significance and in one degree of fi'eedom 
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Table 4.1 .6 Number of Students Without Textbooks 

No. of Low achiever schools High achiever schools 

Subjects Respondent Fe!. Mol Ner. Total % Tis Mak Kos Total % 
s by school 

Amharic 80 28 18 10 56 23 36 33 5 74 31 

English 80 27 17 12 56 23 29 15 5 49 20 

Malhs 80 47 22 10 79 33 32 29 4 65 27 

Science 40 6 8 8 22 9 19 II - 30 13 

S/studies 80 24 33 14 71 30 23 24 15 62 26 

Biology 40 17 18 - 35 15 7 II 2 20 8 

Physics 40 14 15 2 31 13 9 12 I 22 9 

Chemistry 40 18 19 2 39 16 8 17 2 27 II 

The above data shows that the textbook provision for students seems to bear a greater 

problem for some subjects in low achiever schools than in high achiever schools . Nevertheless 

the difference between the two groups is not high. 

Some teachers also replied that in some subjects the shortage of textbooks IS very 

serious for the teaching learning activities . For instance, the following table shows the degree 

of textbook shortages in certain subjects areas (as interviewed during the classroom 

observations). 

Table 4.1.7 Textbook Provision 1 for 3 or more Students 

School Grade Subject ratio Provision 

T is Abay 3 Maths 1:5 15 textbooks for 81 students 

Mota 7 Physics 1:3 20 textbooks for 64 " 

" 7 Malhs 1:4 22 textbooks for 88 " 

Fe1egebrhan 7 Maths 1:7 9 textbooks for 64 " 

.. 5 Science 1:8 8 textbooks for 58 .. 
Nefas Mewucha 7 Physics 1:9 8 textbooks for 71 " 

" 3 Envir. ciellce 1:3 20 textbooks for 65 " 

Maksegnit 7 Physics 1:5 17 textbooks for 87 .. 
" 5 Maths 1:4 22 textbooks for 88 .. 
" 3 Maths 1:4 23 textbooks for 91 " 
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The above example shows that the ratio of textbook distribution varies fro m 1:3 (in 

Mota for physics in grade 7) to 1:9 (in Nefas Mewucha for physics grade 7). In general the 

problem seems equal in both groups of schools. 

The provision of curricular material s (textbooks, teacher's guide and syllabus) to 

teachers is another important issue for efficiency of teaching learning activities. In thi s regard 

teachers were asked whether or not they were provided with the necessalY curricular materials 

for the subject they teach. 

Table 4.1.8 Number of Curricular Materials not rovided for Teachers 

Materia l Low achiever schools High achiever schools 

Fel. MOl Nef Total Tis. Mak Ko, Tota X' 
I 

Syllabus 8 II I 20 17 2 4 23 0.71 

Teachers Guide 8 10 10 28 29 10 13 52 21.92 ' 

Text books 13 10 9 32 19 9 5 33 0.91 

According to their responses, teachers have shortage of 20 syllabi , 28 teachers' guides 

and 32 textbooks in low achiever school s, and 23 syllabi , 52 teacher' s guides and 33 

textbooks in high achiever schools. The constraint is greater in high achiever schools for the 

provision of 'teacher's gu ide because the calculated va lue in chi square 29.92 showed greater 

than the tabled value(3 .841) at 0.05 level of significance on one degree of freedom. 

In each school level the shortage of syllabi was found high , for instance, in Mota (low 

achiever school) and in Tisabay (high achiever school) whereas the problem of teacher's 

guides was observed in two high achiever schools (Tis Abay and Kossoye). But the shortage 

of textbooks is equally a problem in Tis abay (19) and Felegeberhan (13Furthermore shortage 

teacher' s guides for Rad io lessons was reported by teachers for 8 subj ects in hi gh achiever 

schools and lOin low achiever school s. 

Adequate income sources and budget allocations are important means to improve the 

school activities. Despite the fact that a celtain budget was given from government (the 

region) other income resources have been al so observed in all schools. 
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Income resource is a basic factor for lUnnmg school activities. Schools requIre 

supports from various groups, such as government, bodies, the community, non-government 

organizations and others. In thi s regard directors responded the following sources of income 

and budget allocation areas of their schools. 

Table 4.1.9 Main Income Sources and Budget allocation Areas of the sample schools 

Low achiever schools High ach iever schools 

Income & Budget allocation Fe\. Mol Nef Tis. Mak. Kos 

Areas of school resources 

0 Selling grass Ves No Yes Yes Yes Ves 

0 Selling trees No Ves No No No No 

0 Selling crops Ves No Ves No Y es No 

0 Government-support (budget) Ves Ves Y es Ves Ves Ves 

Major of budget allocation areas 

0 for Stat ioneries - High High High High High 

0 for Instructional material - Low High High High High 

0 for Sport acti vi ti es - Low Low High High High 

0 cl ub activities - Aver. Low Low Aver. Aver. 

According to school directors responses the sample schools have limited income 

sources of which were selling grasses, trees and crops. Information on school expenditures 

also revea led that a large amount of the schools' budget other than salary was spent on items 

like, stationery, instructional materials and sport activities. But the emphasis of allocation 

varies between the two groups of schools. High achiever school s showed variety on allocation 

of budgets than low achiever school s. 

[n addition to financial resources and budget allocation other supports are also required 

from different groups to enhance the school activities. Accordingly, school directors were 

aga in asked to what level the community, parents and educational officials supported the 

schools. The following table shows whether or not supports are given to the respective schools 
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Table 4.1.10 Participation of Various Groups at Scbool Activities 

Par1icipants Low achiever schools High achiever schools 

Fel. Mot Nef Tis. Mak. Kos 

Par1i cipat iotl of community No No No Yes No Yes 

Pal1icipation of Parents No No Yes Yes Yes Yes 

Par1icipation of educat ional No Yes Yes Yes Yes Yes 
offices 

According to the given responses the parents, community and educational offices are 

more involved in improving the school activities particu larly in high achiever school than low 

achiever ones. 

Shortage of budget and other supports are mam constraints for nmnmg school 

activities. [n line with this teachers were asked about several problems they have observed in 

their schools. The numbers of responses for the constraints are indicated in the fo llowi ng 

table. 

Table 4.1 .1 1 Major School Problems mentioned by Teachers 

Problem areas Low achiever schools (N-73) High achiever schools 
(N~67) 

Fel. Mot Ner. Total Tis Mak Kos Total X' 

Lack of textbooks 10 4 12 26 12 9 7 28 

Lack of desk for students II 2 5 18 14 6 20 

Crowded classroom 6 I 7 14 3 13 3 19 

Shortage 0 f Teachers 6 3 7 16 4 12 - 16 

Lack of Li brary 4 I 4 9 - 3 3 6 

Lack instructional materials 2 I I 13 3 8 II 

Problem of students discipline 4 2 I 7 5 5 6 16 4.8 

• 
Lack of laboratory I I 2 - I 3 4 

Lack of stationery I I 8 8 8 

It seems that all schools have about smular problems but relatIvely most of the 

problems are clearly marked in high achiever schoo ls than others, such as, lack of textbooks 

(42%), lack of desks (30%), crowded classrooms (28%), shortage of teachers (24%) has 

problem of students discipline 24%. Among the problems the di fferences on students' 
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Table 4.1.10 Participation of Various Groups at School Activities 

Pal1icipants Low achiever schools High achiever schools 

Fel. Mot Nef Tis. Mak. Kos 

Participation of community No No No Yes No Yes 

Pal1icipation of Parents No No Yes Yes Yes Yes 

Palticipatio l1 of educat ional No Yes Yes Yes Yes Yes 
offices 

According to the given responses the parents, community and educational offices are 

more involved in improving the school activities particularly in high achiever school than low 

achi ever ones. 

Shortage of budget and other suppOt1s are maID constraints for runmng school 

activities. In line with this teachers were asked about several problems they have observed in 

their schools. Tl,e numbers of responses for the constraints are indicated in the following 

table. 

Table 4.1.11 Major School Problems mentioned by Teachers 

Problem areas Low achiever schools (N=73) High ach iever schools 
(N=67) 

Fe l. Mot Ner. Total Tis Mak Kos Total X' 

Lack of textbooks 10 4 12 26 12 9 7 28 

Lack of desk for students II 2 5 18 14 6 20 

Crowded classroom 6 I 7 14 3 13 3 19 

Shortage of Teachers 6 3 7 16 4 12 - 16 

Lack of Library 4 I 4 9 - 3 3 6 

Lack instructional materials 2 II 13 3 8 II 

Problem of students discipline 4 2 I 7 5 5 6 16 4.8 

• 
Lack of laboratory I I 2 - I 3 4 

Lack of stationery I I 8 8 8 

It seems that all schools have about Similar problems but relattvely most of the 

problems are clearly marked in high achiever school s than others, such as, lack of textbooks 

(42%), lack of desks (30%), crowded classrooms (28%), shortage of teachers (24%) has 

problem of students discipline 24%. Among the problems the differences on students' 
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disc ipline is significant between the two groups of schools in such that the calculated value of 

x' (4.8) showed greater than the tabled value (3.841) at 0.05 level of significance and on one 

degree of freedom. 

4.2.Characteristics of School Management 

The most important factor that influences the operation of school activities is the 

acti ve role of school director, who is the most responsible figure in the school management. 

Different characteristics or qualities are required fTom an effective director of a school. 

The major characteristics required from a school director include the qualification , 

experience in planning adminish·ation, supervision and a scnse of human relationship with 

other. Among the six sample schools Kossoye (from high achievers) and Felegebirhan( from 

low achievers) had only one director each whereas two directors (main and deputy) were 

assigned for others. 

As regards to the qualification, the director of Kosoye and the deputies of the other 5 

schools are graduates of Teachers' Training Institutes (TTl), whereas the directors of other 

schools (except Kosoye) graduated from colleges with a diploma . 

Qualification and experiences are not only required, but also the regular presence of 

directors in the schools has a big impact on the effectiveness of the instructional process. In 

this regard two directors from low achiever schools, (Nefas Mewcha and Felege Birhan) were 

absent from their schools for a long time by the time of data collection whereas the directors 

of the high achiever schools were on duty. Thus due to the absence of the director in Felege 

Birhan there was a big problem to collect the necessary information from him. 

The directors of sample schools have adequate years of service. Such as the director 

of Mota primary school had atotal of 17 years of service, the director of Nefas Mewucha 

(20years), Tisabay (13 years), Maksegnit (7 years), and the director of Kosoye 17 years. 

To be effective in school management the directors must have also positive attitude 

towards their profession. To understand thi s issue the directors were asked to indicate to what 

level could some conditions affect their interests on the profession as shown in the table 

below. 
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Table 4.2.1 Aspects that Affect tbe Directors' Motivation for their Profession 

Problems Low achiever schools High achiever schools 

FeI* Mot. Ncf. Tis. Mak. Kos. 

Low paymellt Low High High Aver. Low 

Lack of shelter Low Aver. High High Low 

Lack of educational opportunity High Aver. Aver. High Low 

Lack of transfer High High High Aver. High 

Too much wo rkload High High High Aver. High 

Lack of Teachers co-operation Low Aver. High Aver. Aver. 

Lack of co-operation from High High High Aver Aver 

community 

Disciplinary problems of student High Low Aver Aver Low 

Wastage of instructional time Low Low Aver Aver Low 

*Due to absence of the dIrector, responses could not be mdlcated 

According to the responses of school directors, the two major cond itions or factors that 

highly affect their interest towards the profession include, lack of transfer, and too much work 

load, whereas low payment, lack of shelter and lack of educational opportunity were rated 

average and low. However, Lack of shelter was a very acute problem in two high achiever 

schools ( Tis Abay and Maksegni t) whereas lack of community support was rated as a greater 

problem in low achiever schools 

Managing the time properly for various activities is one quali ty for school directors. In 

this study it was found that the amount of time the directors devoted to other activities was 

higher than to instructional issues. The following table shows how the directors have rated 

their managing of time as high, average and low for various activities. 
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Table 4. 2.2 Time Management by Directors for Different Activities 

Low achiever schoo ls High achiever schools 

Activ ity Fe!'· Mot Ncf. Tis. Mak Kos 

Planning Aver. Aver High Low High 

Administrati ve High A ver High High High 

Teaching-Learning Aver . Aver Aver Aver High 

Meeting with parent Low Low Low Aver Aver 

Meeting with teachers High High Aver Aver Aver 

Advising students Low Low Low Aver Low 

Partic ipation in community activities Aver. High Aver High High 

Personal case Low Low Low Low Low 

* The QuestlOnnatre was not fill ed for the dtrector was absent then 

The directors of both group of schools simi larly spend much time for administrative 

issues, and participating in community activities. But directors of low achiever schools give 

much ti me for meeting with parents whereas high achiever schools do for planning purposes. 

School directors have also replied the type of meetings they have conducted with various 

groups since the first semester began. 

Table 4.2.3 Type of Meetings Conducted by Directors 

Groups called for Low achiever schools High achiever schools 
meeting 

Fel. Mot Nef. Tis. Mak. Kos 

Teachers Yes Yes Yes Yes Yes Yes 

SMC' Yes Yes Yes Yes Yes Yes 

Parents Yes No No No No Yes 

Cur. Committee No No No No Yes Yes 

SMC· school management committee 

The more that the directors and teachers had contact with parents the more the school 

was in promoting the learning achi evements of students. 
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As the directors' responses show, meeting equally made mainly with teachers and 

school management committees in both groups of schools. The major purposes of such 

meetings according to their explanations were to introduce the school programme and to make 

divi sion of work among teachers . 

Furthermore, an observation was made with regard to the types of records used in the 

sample schools about the characteristics of teachers and students. Accordingly it was found 

out that simi lar records were used regardi ng teachers and students performances in all 

schoo ls. Directors replied that they keep records for teachers' mainly on , attendance, 

performances and participation 111 co-curricular activities, school pedagogical and 

departmental responsibilities. Similar records were applied students attendance, 

achi evements, disc iplinary problems and other cases. In this regard both groups of schools 

were found to be not different in keeping the records for teachers and students 

It is not only the director who makes the school management effective but also the 

involvement of others is an important factor in the school of life. Directors have been asked to 

rate (hi gh, average and low) the level of co llaboration of the schoo l community in improving 

the school activities. 

Table 4.2.4 The Level of Collaboration of Various Groups in School Activities 

Low achiever schools High achiever schools 

Collaborators Fel* Mot Nef. Tis. Mak. Kos 

Teachers High High High High High 

Students Aver. Aver. High Aver High 

Parents and community Low Low Low Low Low 

Educational officials Aver Low Aver Low Aver 

Other government bodies Low Low Low Low Low 

Non government school Low Low Low Low Low 

*Due to the absence of the d,rector 

According to the directors' responses the collaboration of teachers and students was 

high in both groups of schools whereas students' involvement was better in high achiever 

schools. The collaboration of other groups; parents, community, educational officials, 

government and non-government bodies was not effective in both areas. 
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As regards the effective functions of co curricular activities organized in the respective 

schools, the directors replied by rating the level of the activities as, 'high effective' , 'average' 

and 'low effective' as shown in the following table. 

Table 4.2.5 Level of Co curricular Activities Functioning in the Sample Schools 

Types of clubs Low achiever schools High achiever schools 

Fel Mot Nef. Tis. Mak. Kos 

Environmental protection High Low Low Low High Low 

Music and Drama High Aver Low Low Aver Low 

Home economics Low Aver NA low Low NA 

Health and Anti AIDS High Aver Hig High High NA 
h 

Sport A ver. High Hig High Aver High 
h 

Chi ldren convention NA Low NA High High Aver 

Language and literature High Aver Ave High High NA 
r 

*NA~ Data Not Avatlable 

Despite many clubs were organized in each sample school only two co-curricu lar 

activi ties were responded as effective, sports, health & Anti Aids. The children convention as 

a co-curricular activity was responded only in high achiever schools. 

As regards of the directors performance, the sample teachers were asked to rate the 

level of school directors' support the staff in solving various problems of instructional process. 

The rating was made on seven major areas of assistance of school directors. In line with this 

teachers rated the support level as 'high' (3points), 'medium' (2 points) and 'low'(l point) level 

of assistance. The responses were summarized and transformed to the average percentage as 

shown in the fo llowing tables. 
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Table 4.2.6 Teachers Responses on Director's Assistance by percent 

Areas of assistance Low achiever schools (N=73) High achiever schools (N=670 

Fe!. Mot Ncf. Total Tis. Mak. Kos Total 
average 

average 

Lesson plann ing 37.5 60 70 55 .8 22 35 64.3 42.7 

Solving discipline 40 70 63 57 .7 27 35 7 1 44 
problems 

Adj usting periods 50 40 66. 7 52 .2 86.4 67.7 86 .7 80 

COfi curricular activities 43 .8 46.7 77.8 56.1 13.6 7 1 14. 3 33 

Providing textbooks 25 63.3 70.4 52.5 72.7 64.5 50 62.4 
linstructional materials 

Solving personal prop. 33.3 36.7 74.1 48 45.5 35.5 50 43. 7 

Solving Instructional 56 .3 60 14.8 43.7 68.2 74.2 64.3 68.9 
problems 

The table shows that three major assistances were better provided by directors; 

adjusting for the periods, providing textbooks and solving instructional problems. Other 

assistances were responded on average level such as on lesson plan on students' disciplinaty 

problems co-curricular activities textbook distribution and personal problem 

Although the level of assistance of school directors is not high for most of the items, 

better assistance of directors is observed in high achiever schools than low achiever schools. 

For instance the total percentage in low achiever schools is 38.6% whereas the assistance in 

high achiever schools is 55.9%. 

4.3 Characteristics of School Teachers 

In coll aboration with school management, the teaching force is another body that 

detelmine the effectiveness of school activities . In the teaching-learning process teachers are 

the major actors to bring about the required behavioural changes or the perfOlmances of the 

students. As a result of thi s one major source of infonnation for this study was the teaching 

force from sample schools. 
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In thi s regard the investigation was made as to how schools vary in number of 

members, level of qualification, year of services and performances of teachers. Most of the 

information was collected by teachers' questionnaires and class observation techniques. 

Table 4.3.1 Number of Teachers in the Sample Schools 

Charactcnst ics Sex Low achiever schoo Is High achiever schools 

Fel Mot Ncr. Total Tis. Mak. Kos Total 

Total number of teachers Male 13 27 30 70 12 18 10 40 

(a\ present) Female 5 II 26 42 12 18 6 36 

Total 18 38 56 112 24 36 16 76 

Nlll11bcr of h'ansferred teachers Total 4 6 10 10 3 8 
(last year) 

Number of new teachers (this Total 6 3 9 3 4 3 10 
yea r) 

Number of absent teachers (by Total 2 6 9 17 2 3 2 7 
the time of data collection) 

Male II 24 14 49 10 14 8 32 

sample teachers Female 5 6 13 24 12 17 6 25 

Total 16 30 27 73 22 31 14 67 

Student Teacher ratio 75 64 39 53 87 80 48.3 73 

In all conditions such as, the total number of teachers, the rate of transfer of teachers, 

and their absenteeism, the low achiever schools are superior as compared to high achiever 

schools. As the student teacher ratio shows the shortage of teachers was observed in high 

achiever school s. 

Among the common characteristi cs of teachers that influence the quality of students' 

leaming achievement at school level include the level of qualification, experiences and their 

performances in school activities. Qualification and experiences are important factors for 

better performances of teaching. For instance, according to the Education and Training Policy' 

(MOE) teachers for the first cycle are expected to have TTl certificate and diploma for the 

second cycle .. However, the following table shows the teachers qualification and experiences 

observed in sample schools. 
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Table 4.3.2 Main Characteristics of sample Teachers 

Low achiever schools High achiever schools 

Characteristics Levels Fel. Mot Ner Total Tis Mak Kos Total 

Qualification level TT l 10 22 17 49 16 23 II 50 

Diploma 6 8 10 24 6 8 3 17 

Total service in years 1-5 4 7 II -- 2 3 5 

6-10 3 I 2 6 -- 3 I 4 

11-15 4 3 2 9 3 7 5 15 

16+ 2 26 19 47 19 19 5 43 

Service at present school 1-2 6 5 8 19 5 7 6 18 

3-4 3 5 I 9 7 7 6 20 

5-6 4 3 3 10 2 2 I 5 

7-8 2 3 3 8 7 4 I 12 

9+ I 14 12 27 I II 12 

The data in the table show the numbers of sample teachers are qualified in TTl and 

college Diploma level and varied in year of services. Despite all teachers are qualified, 

relatively the number of teachers at holding Diploma is not adequate in both group of schools. 

As regards of teachers' years of experiences the majority have 16 and above years of service 

(47% and 42%) in low and high achiever schools respectively. Most of the teachers of low 

achiever schools have worked the longer time (9 years and above) at the present school than 

teachers of high achiever schools. 

Teachers' promotion level m the career structure vanes from school (0 school 

depending on various merits. Differences in career structure in tum affects the perfOtmances 

of teachers. To see these differences it was tried (0 collect information about the issue. 

According to the teachers' responses and approvals of school directors the status of teachers in 

career stmc(ure corresponds with their years of services. 
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Table: 4.3.3 Percentage of Teachers by Career Structure 

level 0 f career structure Low achievers schools (N~73) High Achiever schools (N~67) 

Level No. % No. % 

Beginner 5 6.8 4 6 

Jun ior Teacher 5 6.8 I \.5 

Teacher 8 II 12 18 

Higher Teacher 42 58 34 51 

Associate Teacher 13 18 15 22 

The data indicates that the majority of teachers in both groups of schools were at the 

level of 'higher' teachers and above 55(75%) in low achiever and 49(73%) in high achiever 

schools. At this level the difference between the two groups in teachers' career structure is not 

so great or significant. As a whole the status of teachers seems better in high achiever schools 

than others. 

In addition to qualification, experiences and level of career structure the attitude of 

teachers towards the profession is another key element in affecting their professional 

effi ciency and responsibility. To understand this issue, teachers were asked to rate whether or 

not some other conditions could affect their interest in teaching profession. The replies of 

teachers who rated the impact as high was summarized and shown by percent in the following 

table. 

Table: 4.3.4 Teachers' Responses on Conditions that affect their Motivation 

Conditions Low achiever schools High Achiever 

(N~730 schools (N~67) 

No. % No. % X' 

Lack of educational opportunity 57 78 52 76 

Too much work load 48 66 54 8 1 3.89-

Lack of community support 46 63 44 66 

Low payment for profession 44 60 47 70 1.49 

Lack of transfer 27 37 60 90 40.52-

Discipline prob lems of students 26 36 29 43 3.03 

Lack of shelter/house 21 29 39 58 3.90-
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According to the teachers' replies some differences were observed between both 

groups of schools. Lack of educational opportunity was the highest aspect that affected 

teachers' of both groups. Too much work, lack of shelter and transfer showed the significant 

differences between the low and high achiever schools. In such a way the calculated values of 

X2 (3.89,40.52 and 3.90) are greater than the tabled values (3 .841) at 0.05 level of significance 

and at one degree of freedom. A disciplinary problem of students was not rated as serious 

problem in both groups of schools. As a whole teachers in hi gh achiever school were being 

di sappointed with the conditions mentioned above as compared to the others. 

Further more investigation was made on what level teachers have been enjoyed with 

the teaching activities . So they were asked to explain the aspects of the teaching profession 

that made them very interested while working as teachers. To this question about 52 (7 1 %) 

teachers from low achiever and 55 (82%) teachers from high achiever schools replied 

positively. The fo llowing table shows the type of their interest areas . 

Table 4.3.5 Teachers' Responses about their Interest on Teaching 

Expression Low achiever schools High Achiever schools 

No. % No. % 

[ like teaching because it is a profession 3 4 3 5 
free from corruption 

[ am interested in teaching because it 21 29 25 37 
improves my knowledge 

1 fee l satis faction when 1 see the 15 21 13 19 
behavioural changes a f my students 

I enjoy working with children 6 8 1 1 

I am satisfied in producing good citizen 7 10 3 13 

I am not interested with the profession 21 29 12 18 

Tota l 52 71 55 82 

As it is observed from the table many of the teachers have described the positive 

responses or interest in both groups of schools. The fact that the number of teachers who 

responded negative is very low as compared with those responded positi ve. On the other hand 

the positive expression might not mean that teachers are really interested in the profession and 

effective in teaching too, due to the rating errors. 
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The performances of teachers are determined not only by their ability and interests on 

teaching but al so by other factors and the nature of collaboration or relationship they make 

with other groups. To understand this teachers were asked to what level they collaborate with 

colleagues and other members of the school to promote the teaching leaming activities. The 

responses are shown in the following table. 

Table 4.3.6 Groups that Make High Collaboration with Teachers 

Collaborators How ach iever school High achiever schools 

No % No % X' 

Director 30 41 43 64 7.65' 

Unit leader 41 56 41 61 

Colleagues 38 52 45 67 3.3 1 

Department head 40 55 43 64 1.27 

Students 15 21 16 23 

Parents/commun ity 2 3 2 3 

Educational officials 5 7 40 60 45 .72' 

Other government offices 2 3 2 3 

The table shows that the participation level of unit leaders, department heads and 

colleague teachers was very high in both groups of schools. In particular the support made by 

directors and educational official showed more significant in high achiever school s than 

others. As shown in the table the calcu lated of X2 value S 7.65 and 45.72 are higher than the 

tabled value at one degree of freedom and at 0.05 level of significance. 

Another responsibil ity of teachers is the making of relationship with students' parents 

so as to solve the various problems of learning and other characteristics of students. Teachers 

were asked whether they could make any relationship with parents of students. Accordingly to 

the responses 90% of the teachers in low and 78% in hi gh achiever school s have made that 

the relationship at an average level. A special programme was working in all sample schools 

that each teacher is accountable to a certain number of students in the villages to fo ll ow up 

their absenteeism to the extent by going to home and consult the famili es of students. 
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Teachers' performances in lesson planning were also observed in all sample schools; 

and as a result it was found that each teacher used to plan uniformly two types of lesson plans 

yea rly and weekly lesson plans. The lesson plans are prepared according to the formats 

di stributed from Zones Education offices . [n palticular the weekly lesson plan contains the 

class ification of days of the week. As a result the prepared lesson plans lack spec ification in 

stating objecti ves, the lesson activities, and evaluation techniques of a specific period. This 

shows that school principals were incapable of checking the appropriate preparation of lesson 

plans in the respective schools. The preparation al so varies by grade levels (lower primalY 

and upper primary). At lower level self-contained teachers prepare their lesson in a uniform 

way for all grades and subj ects. Whereas teachers in the upper grade level (5-8) prepare their 

Jesson plans separately by subject area . 

Teachers were asked to make self-evaluation regarding their ability in planning lessons 

and as a resul t they rated some specific activities regarding the lesson plans. So the number of 

teachers who responded the items positively for is shown in the table below. 

Table 4.3.7 Teachers' Prohlem on Lesson Planning 

Problem areas Low achiever schools High achiever schools 

Fel Mol Ncf total Tis Mak Kos tota l X ' 

Stating aims and contents I 5 4 10 4 7 2 13 

Slating the specific activi ties 5 12 7 24 - 2 3 5 15.43' 

Specifying evaluating . 6 I 7 5 5 2 12 
technique 

No problem at all 10 7 15 32 J3 17 7 37 

According to the rated responses most of the teachers, 38 (52%) in low achiever and 

37 (55%) in hi gh achiever schools replied that they don't have any problem in planning the 

lesson. But the two groups of schools showed significant differences in areas of lesson 

planning. The calculated X2 va lue 15.43 fo r all items is greater than the tabled value (7.815) 

fo r 3 degree of freedom at 0.05 level of significance .. However the prepared lesson plans have 

problems on stating objectives, contents and activities for some teachers in both groups of 

schools. 
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Participation in varIOUS school activities IS another responsibility required from 

teachers. For instance working in school pedagogical centers and involving in co-curricular 

activities were the major tasks investigated about teachers' participation in school activities. 

By inspecting the documents in pedagogical centers it was found that most of the 

teachers used to borrow teaching materials from the centers, 73% from low achiever schools 

and 60% from high achiever schools. Specifically in each school it was observed that 13 in 

Felegebirhan, 30 in Mota, lOin Nefas Mewucha, 15 in Tisabay, lOin Maksegnit and 15 in 

Kossoye were registered for regularly borrowing teaching aids in SPC. Further more in each 

sample school each teacher was obliged to work 1 or 2 hours in school pedagogical cenh·es in 

a week. Thi s was planned and accordingly followed by the subject depaltments 

Participation in co-curricular activities is an important task of teachers. Accordingly 

teachers responded in the questionnaire about their participation as shown in the following 

table. 

Table 4.3.8 Number of Teachers Involved in Co curricular Activities 

Low achiever schools High achiever school s 

Co. curricular Activities Fel Mot Nef Total Tis Mak Kos Total 

Environmental protection 3 5 4 12 I I 2 4 

Health and Anti AIDS 7 6 I 14 5 6 I 12 

Home economic 5 3 . 8 - · I I 

Music and Drama 4 5 . 9 . · · -
Sport 3 2 3 8 8 3 5 16 

Social science · 3 I 4 . · · . 

Natural sc ience · 5 I 6 I - · I 

Literature and language · 5 3 8 2 2 4 

Handicraft · . 2 2 - 3 · 3 

Child Convention · . I II 4 8 3 15 

72 56 

In responding the question 99% of teachers from low achiever schools and 84% Ii·om 

high achiever school s have replied that they were palticipating in the co-culTicular activities. 

Among them the majority were involved in environmental protection, Health and anti AIDS, 
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sports, Li terature and children convention clubs in their respecti ve schoo ls. As a whole the 

differences are not significant. 

The directors were asked to rate the effective fu nctioning of co cUlTi cu lar activities In 

the respecti ve sample school. As a result their evaluations were found to be cOlTesponding 

with the responses of teachers. The three co- curricular activities were highly rated as 

effectively functioning in all the sample schools; sports, health and anti a ids, languages and 

literature. Relatively these activities were rated higher in high achiever schools than in low 

achi evers. 

Absenteeism is an aspect of educational wastage in general and a debi li tating factor for 

performa nces of students learning in particular. Thus, the regular presence at school is an 

important duty of a teacher for an effective teaching learning activities. In thi s regard, it was 

tried to found out the frequency of teachers' absenteeism in a day as well as in week. This is 

taken as an indicator for the frequency of teachers absenteeism. Thus the number of teachers 

who were absent by the time of data collection and a week before was equal in both groups of 

schools, fo r instance, seven teachers were found absent in each group for one day at the time 

of data collection. 

Table 4.3.9 Number of Absent Teachers 

Time of absenteeism Low achi ever schools High achiever schools 

Fel Mot Nef Total T is Mak Kos Tota l 

A one day absentees by the 2 5 9 16 2 3 2 7 
time of data collection 

A one week absentees I 4 2 7 3 3 I 7 
before data collection 

Total 3 9 \I 23 5 6 3 14 

The data in the above table indicated that the high number of teachers' absentee ism in 

both groups of schoo ls The greater number of teachers were in Nefas Mewucha and thi s was 

due to special incidence. The unusua l rainy weather time made many students absent as a 

result of which there was a tendency to close the school and leave students go home and 

harvest crops. Further more teachers were al so asked in the questionnaire to indicate the 

number of periods they had missed from classroom teaching since the fi rst semester began , 
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and they responded that 39 teachers from low achiever schools had missed a total of 369 

periods and 42 teachers from high achiever schools missed 420 periods. Thi s shows that each 

teacher in both groups of schools has missed an average of 10 periods. 

The main causes for missing their classroom periods were personal problems, school 

programme problems and other commitments in social activities as shown in the table below. 

Table 4.3.10 Causes for Teachers ' Absenteeism 

Reasons Low achiever schoo! High achiever school 

No. % No. % 

Personal problems and sickness 20 51 19 45 

Problem of School programm 4 10 2 5 

Part icipating in Social Activities! meetings 15 38 21 50 

The data in the table show that greater number of absenteeism was observed in high 

achiever schools. Personal problems are the major causes for the absenteeism. 

Teachers' subject matter knowledge and professional skill s are very imp0l1ant for 

students leaming perfOlmances. In other words teachers mastery of the profession and for self­

confidence help to enhances the effi ciency of school activities . To understand their ability 

teachers were asked to make self-evaluation as regard of their own knowledge on some items 

of teaching qualities. The responses of three ratings high ' (3 points), Average (2 points) and 

low' (1 point) (were summarized and by the average percentage as shown in the following 

table. 
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Table 4.3.11 Teachers' Positive Rating about their Mastery of' the Profession 

Qualities Teachers responded low achiever schools high achiever schools 

'I have---- Rating % Rating % 

point(3) point(3) 

Knowledge of subject matter 2.8 95 2.9 97 

Ski lls of teaching 2.7 89 2.8 94 

Lesson planning 2,7 89 2.9 96 

Preparing of teaching aids 2.1 69 2.1 70 

Applying of teaching aids 2.2 73 2.2 75 

Using a variety oftcaching methods 2.4 81 2.6 87 

Understanding students behaviours 2.4 80 2.7 86 

Using var iety of assessment 2.4 81 2.4 81 

techniques 

In general the responses of teachers show that they have confidence in the items 

mentioned in the table above. The least abi li ty they responded is their abi li ty on the 

prep"ration and utilization of teaching aids. According to their responses teachers of the high 

achiever schools are better in all areas than the low achiever schoolteachers. 

The teachers' skill in teaching activities is an important indicator for quality of 

teaching force. Evaluation of teachers' perfomlances at the sample schools is made not on ly by 

directors but also by other groups, such as; department heads, senior teachers or supervisors. 

A questiormaire was given to these groups to rate about the perfOlmances of schoolteachers 

they have supervised them in the semester. In line with this the infotnlation was collected 

from 24 department heads and 30 superv isor teachers. The respondents used to rate some 

items that reflect about teachers' various characteristics they have observed in the respective 

school for the semester. The rating of items was to indicate the number of teachers who 

reflect the given characteristics such as , 'all of them' , 'some of them' and 'few or none of 

them'. Finally the collected responses were summarized in two ways, those items rated highly 

and those at average level as shown in the following two tables. 
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Table 4.3.12 Teachers as Rated by Department Heads and Supervisor Teachers 

Qualities Low achiever schools (N=24) High achiever schools(N~30) 

Fe\. Mot Ner. Tis. Mak. Kos 

Subject matter knowledge 92 71 96 78 91 86 

Skills of lesson Planning 96 63 100 75 91 62 

Using variety Methods of teaching 67 58 75 69 76 62 

Coopcrati ve with his students 71 58 83 78 88 81 

Using var iety of assessment techniques 88 46 88 61 76 67 

Interested in the profession 88 63 92 69 85 48 

Using Variety of teaching aids 71 58 67 58 67 43 

Giving assignments regularly 88 63 71 78 70 71 

Using periods properly 88 71 92 72 88 76 

Participating in school activities 67 54 63 56 73 67 

Using chalkboard 83 67 88 78 94 81 

NB: The bold figures show the ht ghest character 

The given responses show that the high performance of teachers seems greater in two 

low achiever schools and one high achiever school. On the contrary the other three schools 

were rated relatively low; Mota in particu lar is the least rated one. In general high achiever 

schools are highly rated in subject matter knowledge, cooperation, giving assignments, and in 

using the chalk board. On the other hand low achiever school s are also better in some other 

areas, like in period, period utilization. In short both groups are rated 'average' with not much 

difference. The average performances of teachers show high percentage in schools like Nefas 

Mewucha and Felegebirhan, for using variety of teaching aids and methods of teaching, 

respectively. Furthermore the ratings in Nefas Mewucha are relatively higher than others. 

However in the actual classroom observation teachers were never observed using these 

characteri stics. 

The studenls' optnIon about the characteristics of their teachers on 17 items was 

ana lysed as a performance of teachers. First, the students were asked to wri te the number of 

their teachers, assigned in their respective class to teach the different subjects for thi s year, 

and next the students were asked to indicate the number of the assigned teachers that reflected 

the stated characteristics. The responses were summarized and averaged by the number of 

students shown in the following table 
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Table 4.3.13 Teachers' Characteristics as Evaluated by Students by Percent 

Qualities Low achi ever schools(N- 240) High ach iever schools(N- 240) 

Fel. Mot Ner. Tis. Mak. Kos 

Adviccs students to study regularly 51 57 53 65 50 49 

Understands and solves students problem 36 43 44 56 48 47 

Doesn't ridicule student s 51 40 36 38 47 48 

Motivates students to ask quest. 54 64 56 62 62 69 

Keeps classroom discipline 51 62 46 53 44 47 

Gives class work regularly 37 36 33 53 38 45 

Gives home works regularly 57 33 35 48 38 51 

Asks students while tcaching 41 42 41 48 39 49 

Uses teaching aids when teaching 28 35 30 32 19 41 

Doesn't waste the teachi ng 54 58 53 61 54 58 

Corrects home works quickly 36 38 41 43 30 48 

Has good subject knowledge 61 60 56 67 58 62 

Keeps his neatness 60 64 59 62 58 63 

Liked by students very much 50 57 48 63 54 62 

Treats students equally 61 72 64 68 65 66 

Has never been absent 51 50 52 53 35 52 

Checks students to usc text book 46 50 41 53 40 45 

NB: Bold figures show below 50% 

In general the attitude of students towards various characteri stics of teachers seem 

average and low. Only few characteristics were rated above average (50%) such as, 

motivating, not wasting time, having knowledge of subject, keeping neatness and liking 

students whereas others characteristics of teachers are least responded (below 50%) . For 

instance the use of teaching aids, asking of students while teaching, giving class work and 

assignments and so lvi ng the problems of students. [n all responses (either above or below 

50%) the difference is not that much high between the high and low achiever schools. 

The working load of teachers is one major impact on their teaching perfo rmances. Variations 

were observed among teachers in the number of subjects, periods and number of sections 

they teach. Some teachers are assigned to teach many subjects in one grade/ section, whereas 
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others teach a single subject in many sections . As a whole the number of subjects a teacher 

teaches is determined by the number of sections to be covered. 

The self-contained teachers in the sample schools were assigned to teach either 5 or 4 

subj ects in one grade. Accordingly differences have been observed among the six sample 

schools. For instance in Kossoye and Nefas Mewcha two teachers were assigned in each 

classroom where self contained is conducted, one teacher was teaching all academic subj ects 

(Amharic, English, Math, and Environmental Sc ience) while the other teacher was teaching 

Aesthetic subj ects in two or more sections. But in other sample schools only one teacher was 

assigned to teach the fi ve subj ects in one section. Nevertheless in all sample schoo ls each 

teacher was ass igned to teach 30 periods in a week 

Table 4.3.14 Number of Teachers by Number of Subjects They Teach 

Low achiever school s High achiever schools 

Number of subjects Fel Mot Nef. Total Tis Mak Kos Total Xl 

Teaching one subj ect only 2 7 18 27 2 6 I 9 

Teaching two subjects 2 9 2 13 2 8 4 14 11.44 

* 
Teaching three subj ects 2 3 - 5 3 - 3 6 

Teaching four subjects - 7 7 - - 6 6 

Teaching five subjects 10 1 I - 21 15 17 - 32 

The majori ty of teachers were assigned to teach 5 subj ects in a self-contained 

classroom. However the high number of teachers who taught only one subject was indicated in 

Nefas Mewucha due to that there were 12 sections for grade 7, as a resul t many teachers were 

been assigned to teach one subj ect for many sections. The number of teachers in teaching one 

subject only and teaching 5 subj ects was statistically different between the two groups of 

school , as the calcul ated chi square values 10.15 and 4.46 showed greater than the tabled 

value (3.841). on one degree of freedom and at 0.05 level of significance. 
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4.4 The Classroom Teaching-Learning Conditions 

The efficiency of teaching learning process in classroom is detennined by many 

factors , the time, classroom condition, facilities , conditions and the nature of classroom 

teaching learning interaction. In the sample schools a total of 36 classroom observations (six 

observations in each sample school) were conducted. The major areas considered in 

class room teaching observation were regarding the chalkboard , seating conditions, 

instructional materials used, space and brightness of classroom and teaching-learning 

interacti ons. The following table shows percentage of appropriate classroom condition rated 

out of 18 classroom observations made in each group . 

Table 4.4.1 Physical Conditions of the Observed Classrooms 

Low Achiever school High achiever school 

(N=IS) (N= IS) 

Condit ions No % No % 

Adequate size of chalk board(2.20x 1.25mclr) S 44 7 39 

Polished chalk board 12 67 7 39 

Clean floor 9 50 S 44 

Bright classroom II 61 12 67 

Adequate space 7 39 9 50 

A vail able of chair for teacher . 13 72 

Available of table for teacher - - 13 72 

Adequate Desk/scat for student 7 39 7 39 

Total 54 38 76 52 

Out of the 8 items checked during classroom observation, the total average percent 

(38% and 52%) show inadequacy in low and hi gh achiever schoo ls respectively. In specific 

areas, the avai lability of chairs and tables for teachers was the better observed only in hi gh 

achi ever school s. The seating problem for students is similar in both groups of schools 

whereas the blackboard condition was found better in low achi ever school s than others. 

Moreover many students were observed sitting on floor or without seats. 
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The major teaching method used by teachers in all observed classrooms was a question 

and answer or an explanation technique. But in the questionnaire teachers were asked to 

indicate what variety of teach ing methods they applied regularly. For the question teachers 

replied that they had used various teaching methods as shown in tabl e below. 

Table 4.4.2 Responses of Teachers on using Variety ofTeacbing Methods 

Type of method Low ach iever schoo ls (n=73) High achiever schools (n=67) 

Regularly used Pel Mot Ner. total Tis. Mak Kos tota l X 2 

Explanation 13 26 22 61 13 24 6 43 5.87 

• 
Discussion II 19 18 48 9 23 5 37 1.62 

• 
Questions + Answers 2 13 13 28 8 8 7 23 0.24 

Demonstration - 4 I I - -
Group work I I 2 4 I 5 5 6 

Teachers' replies in the questionnaire showed that they could use various teaching 

methods, explanation, discussion, group work, question and answer techniques betlt:r in low 

achiever school s. But in classroom teaching the dominant techniques observed was the 

question and answer techniques. The responses of teachers on using an explanation (lecture) 

method have significant difference between the two groups schools. The calculated X2 value 

(5.97) was higher than the tabled value (3.841) at 0.05 level significance and one degree of 

freedom. 

In addition to teaching methods investigation was also made on the type of assessment 

techniques used regularly by teachers. Similarly teachers replied that they regularly applied 

variety of assessment techniques were regularly applied in both groups of school s as shown in 

the fo llowing table. 
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Table 4.4.3 Responses of Teachers on using Variety of Assessment Techniques 

Type of Assessment Low achiever schools High achiever schools 
(n~73) (n~67) 

Regularly used Fe l. Mot Nef. Tot Tis Ma Kos To X' 
al k. tal 

Test 5 8 14 27 II 9 2 41 8.21' 

Exerci se 12 17 II 40 15 13 9 37 1. 53 

Homework 3 2 1 15 39 8 6 5 19 12.68' 

Group work 4 II 5 20 5 5 2 12 

Oral quest 7 19 14 40 II 13 5 29 

According to the responses in the table above teachers used to apply different 

assessment techniques; tests, exercises, homework, group work and oral questions. Most of 

the techniques were hi ghly used in low achiever schools while the provision of test was better 

applied in high achieve schools. But in the observed classrooms teachers were not found using 

vari ety of assessments other than oral questions. Nevertheless responses of teachers on the 

using of tests and home work are stati stically different between the two groups of schools, as 

the X2 va lues 8.21 and 12.62 are greater than the tabled value(3 .84 1) for one degree of 

freedom at O.05 level of significance 

Students have been asked about the assignments given by their teachers for different 

subj ects duri ng the first semester. The question was to rate the freq uency of assignments given 

for each subj ect as, regularly, some times and never. The number of their responses is shown 

in the table below. 

69 



Table 4.4.4 Number of Responses of Students on the Frequency of Assignments 

Number of 

respondents Low achiever schools High achiever Schools 

Subjects from each Regular % Regular % 

group 
or sometimes or sometimes 

Amharic 240 65 27 III 46 

English 240 102 43 107 45 

Maths 240 200 83 214 89 

Science 120 18 15 31 26 

S/Studies 240 34 28 24 20 

Biology 120 II 9 26 22 

Physics 120 4 3 34 28 

Chemistry 120 II 9 21 18 

The students replied that assigrunents were gIven mostly for English (43% in low 

achiever and 45% in high achiever schools) and Maths (83% by 89%) respectively. But [or 

other subj ects like science, social studies, biology, physics and chemistry assignments were 

given only sometimes. However students have never replied that assignments were given for 

non-academic subjects (music, art and physical education) . As a whole the provision of 

assignments is not satisfactory. 

Table 4.4.5 Students' Response on Subjects Assignments was not provided 

Low achiever schools High achiever schools 

Subject Fe!. Mot Nef. Total Tis. Mak. Kos Total 

Music 13 3 15 31 6 10 6 22 

Alt 8 I 5 14 7 - 16 23 

Physical education 42 27 17 86 23 32 22 77 

As regards the using of instructional materials in classrool11 teaching it was observed 

that teachers were using only textbook and chalkboard . Even they did not use their lesson 

70 



plans or other notes as reference while teaching. But fo r the questionnaire teachers have 

repl ied that they regularly use variety of teaching aids as shown below 

Table 4.4.6 Responses of Teachers on Using Variety of Teaching Aids 

type of Teaching aids Low achiever schools High achiever schools 

Fe\. Mot Nef Total Tis. Mak. Kos Total 

Chalts 5 5 2 12 3 2 2 7 

Pi ctures 6 3 3 12 7 9 2 18 

Maps/globs 3 7 2 12 - 4 . 4 

Flash cards 4 2 . 8 2 6 3 I I 

real objects - 6 5 12 3 10 2 15 

Mode ls 5 . 3 8 I - - I 

Total 64 56 

The number of teachers in the table shows that in both groups of schools teachers have 

been applying variety of teaching aids. On the conh·ary in all the 36 classroom observations 

teachers were not observed using teaching aids other than textbooks and the blackboard 

(94%). A chalkboard was one of the most widely used equipment as medium ofinsh·uction . 

Another quali ty of a teachers' activity is the ability of managing the time for various 

activities. In teaching profession various activities require different amount of time, mainly 

the plalllling, presenting and evaluating activities. In this regard teachers were asked (0 

indicate the amount of time required for different activities in three rating scales, ' high ', 

'medium ' , and ' low ' . The summarized responses in percentage are shown in the table below. 
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Table 4.4.7 Average Percentage of Teachers' Responses on Time Management 

Activities that take much time Low achiever schools High ac hi ever schools (N- 67) 
(N~73) 

for teachers No % No % 

Planning lesson 52 71 40 60 

Presenti ng lesson 62 85 47 70 

Evaluating students 36 49 49 73 

Check ing home works 35 48 40 60 

Prepari ng teaching aids 14 19 23 34 

According to the given responses teachers in low ach iever schools used time hi ghly for 

lesson planning, and lesson presentation whereas in high achiever schools, lesson presentation 

and evaluation of students performances are given much time. The least time is given for 

preparing teaching aids. 

Further more teachers have been asked to indicate the proportion of time they apply for 

a parti cu lar period (in one period) such as for introducing, presenting and evaluating the 

lesson. Each teacher was asked to rate the amount of time (in minutes) he/she usually uses in 

each period. Finally the total times was averaged by the number of respondents. Thus the 

averaged time used by teachers is shown in the following table. 

Table: 4.4.8 Average Responses of Teachers' Time Utilization for one Period (minutes) 

Major activ ities Low achiever schools (N 73) High achicver schools (N 67) 

Fel. Mot Ncr. Average Tis Mak Kos Average 

Lesson introduction 21 22 20 21 21 22 14 19 

Lesson presentation 48 46 51 48 44 42 52 46 

Summarizing and evaluating the 31 32 29 31 35 36 44 35 
lesson 

Total lOa lOa lOa lOa 10 lOa 100 lOa 
a 

In all sample schools the average proportion of time used for introducing, presenting 

and summari zing a lesson in one period has similarity. Much time was given for presentation 
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and the least time was given for introducing the lesson. Thus much difference was not al so 

observed between the low and higher achiever schools as regards time management by 

teachers. 

In the 36 classroom observations some characteristics of both teachers and students 

were also observed. As a result each action was tall ied for teacher' s activities and for students 

reactions. Finally the points were summarized and the total percentage of ratings was made in 

the 18 classroom observations for each group is shown below. 

Table: 4.4.9. Major Characteristics of Teachers Observed in Classroom 

Characteristics Low achiever High achiever 
schools N~ 18 schools N~ 18 

No % No % 

Present the lesson writing on blackboard 18 100 11 61 

Ask individual student repeatedly 14 78 17 94 

Ask the whole class repeatedly 18 100 14 78 

Correct class works 8 44 10 56 

Use t.extbook while teaching 18 100 18 100 

Motivate students 10 56 10 56 

Check and monitor students 14 78 15 83 

Use tcaching aids 1 6 0 

Use the chalkboard while teachi ng 18 100 18 100 

The major characteristics of teachers observed highl y in both groups of school s are 

uSll1g the blackboard, asking individual student and the whole class, using textbooks and 

checking students learning. 

4.5 Characteristics of Students in the Sample Schools 

The Characteristics of sample stndents (480) selected from the six schoo ls were the 

main sources of infonnation for this discussion Accordingly, the major characteristics to be 

raised in the discussion include the distance they walk from home to school , educational and 

occupationa l level of their parents, their stndy habits and time utilization, their attitudes 
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towards the subjects, teachers and their future aspiration in studying subj ects, the pre-school 

experience and the frequency of their absenteeism. 

Distance from home to school is one aspect that affects the learning achievement of 

students. The longer the distance students walk, the higher they waste their time for leaming. 

Thus to understand this problem students' were asked to write the maximum time that takes 

them to walk from their home to the school. As a result their responses were summari zed in 3 

categories those who walk 30 minutes and below, between 30 minutes and an hour and thirdly 

that takes above an hour. The result is shown in the following table. 

Table: 4.5.1 Number of Students by Distance from Home to School 

walking time Low achiever High achiever 

schools schools 

No % No % X' 

30 minutes and below 168 70 120 50 

30 minutes to an hour 13 5 53 22 32.74" 

Above an hour 59 25 67 28 

Many students (70%) from low achiever schools and half of the students from hi gh 

achi ever schools live near their school because they replied that they used to walk 30 minutes 

and below. On the other hand students who walk the longer distances (30 minutes and above) 

are from high achiever schools (50%). In general the difference were significant by the 

calculated X2 value (32.74) that was greater than tabled value (3 .84) at 0.05 level of 

significance. 

Students have been asked about the education level of their famili es, in particular the 

fathers and mothers. Home literacy appears to have a significant influence on both 

achievement of pupils. The provided responses were classified as never attended, completing 

1-7 grades (including traditional education and literacy program), 8th grade, 9-1 I grades, I t h 

grade and above level. 
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Table: 4.5.2 Parents Education Level by Percent (N=80 in each school) 

Grade Fel Mot Nef Total Tis Mak Kos Total 

average average 

completed F M F M F M F M F M F M F M F M 

Never attended 55 68 34 41 19 21 36 43.3 45 5 1 48 54 59 65 50.7 56.7 

1-7grade 41 30 34 40 46 60 40.3 43 .3 43 40 44 40 35 29 40.7 36.3 

8 grade 3 3 4 1 9 5 5.3 3 5 3 3 1 3 3 3.7 2.3 

9-1 1 grade 1 4 9 8 4 4.3 4 .3 5 1 3 4 1 1 3 2 

12 grade 25 9 15 8 13.3 5.7 1 5 1 1 3 1 1.6 2.3 

12+ grade 4 3 1.3 1 1 1 4 1.7 0.3 

NB. F=Father and M=Mother 

As the responses showed in table above, the majority of parents did not have adequate 

level education (80-90% are below grade 7). In other words the education level for fathers in 

high achiever schools was 49.3% and for the mothers 42.3% whereas in low achiever schools 

it was 64% and 56.7% respectively. This ind icates that the students' parents are better li terate 

in low achiever schools than the higher achiever schools. 

The other aspect students had been asked was about the type of occupation of their 

fami ly. It is believed that the type of occupation parents possess has an influence in the 

perfOtmance of students learning achievement. As a result, students mentioned 4 types of 

occupations. 

Table 4.5.3 Number of Students by Occupation of their family 

Occlipati ons Low achiever schools High achiever schools 

Total % Total % 

Agriculture 107 55 173 72 

Merchant 68 28 32 13 

Government employee 40 17 16 7 

Other private 25 10 19 8 
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The responses in the table showed that the majority of students were from farmer 

families who work in agricultural activiti es, in particular students from high achiever schools 

were from agricu ltural families. This is due to the reason that the selected sample school s 

were from rural areas. 

The variety and quality of facilities as well as appropriate study conditions available at 

home is an impOltant factor for students to be effective in learning achievement. In this regard 

the sample students were asked that whether or not radio, reading books, and study places are 

available at their homes. The table below shows their responses . 

Table 4.5.4 Number of Students with the Necessary Facilities at Home «N~80 each 

school) 

Materials at home Low achiever schools High ach iever schoo ls 

Fel. Mot Nef. total Tis. Mak. Kos total 

Radio N 43 63 51 157 53 43 49 145 

% 54 79 64 65 66 54 61 60 

Books N 33 52 50 135 42 31 24 97 

% 41 65 63 56 53 39 30 40 

Study place N 36 61 37 134 56 31 39 126 

% 45 76 46 56 70 39 49 52 

As to the students' responses their access to Radio (65% and 60%), and reading books 

at home (56% and 40%), and the appropriate study place(56% and 53%) at their home is not 

satisfactOlY in low and high achiever schools respecti vely. Although not much, students from 

low achiever schools have the better access to the facilities and the study places further more 

the students do not get appropriate study places. Nevertheless the students from low achiever 

schools seem better in all aspects. 

A Pre school experience of students has al so a big impact on learning achievement at 

school. Thus the students were asked whether they had or not such background experiences 

before joining their present school was investigated. 
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Table 4.5 5 Number of Students witb Pre school Exper iences (N=8 in each school) 

Low achiever schools High achiever schools 

Pre schools FeL Mot Ner Total & Tis. Mak Kos Total & 
percent percent 

Church I I 18 13 42 (17.5%) 16 17 13 46(19.2%) 

Klldergarten 9 25 30 6426.67%) 27 15 22 646.67%) 

Mosque school 9 13 9 3 1 ( 12.9%) 6 8 10 24( I 0%) 

Other pr imary school 9 2 7 18 (7.5%) 6 76 12 25(10.4%) 

Not attended 42 22 2 1 85(35.4%) 15 33 33 8 1 (33.8%) 

The responses in table shows that most of the sample students had various experiences 

such as attending church school ki ndergarten, mosque school and attending in other schools. 

However the responses of students do not show much difference between high and low 

achiever schools. 

The way students study their lesson; and do their ass ignments, have big contributions 

to stu dents' achievement. Thus for the question asked concerning these issues students rep lied 

the characteristics shown in the table below. 

Table 4.5.6 Number of Students by Study Habits 

Student's habit Low achiever schools High achiever schools 

for study FeL Mot Ner. Total T is. Mak. Kos Tota l X' 

Studyi ng Indiv idually 43 36 34 11 3 22 33 45 100 1. 8 

Stud yi ng in group or with fri ends 25 19 32 76 53 30 45 128 19.74* 

Studyi ng with brother or sister 5 25 10 45 6 14 - 20 I I. I * 

Working assignments at ho me 10 6 6 22 26 15 20 6 1 21.24* 

Working assign ments at school 5 76 73 224 66 67 50 183 15.74* 

For the question asked as to how and with whom they study their lessons, students of 

low and high achiever responded three study techniques, studying alone (47% and 38%), 
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studying with friends (32% and 53%) and studying with brothers or sisters (19% and 8%) 

respectively. However differences were observed among students when working assignments. 

Students who worked assignments at home were from high achiever schools whereas those 

who used to work at schools were from low achiever schools. As a whole in chi square 

ca lculation the students' responses showed differences that the calculated X2 values 19.74, 

11.1 ,2 1.24 and 15.74 are grater than the values indicated in the table (3.841 and 6.635) at 

0.05 and 0.01 levels of significances respectively. 

To be an effective leamer, students have to manage their time properly for different 

activates. Accordingly student were asked a question to rate the time they used for different 

activ ities in three rating scales 'high', 'average' or 'low' which represent 3 points, 2 points and 

I point respectively. 

Table 4.5.7 Percentage of Students' Responses on Time Utilization for Different 

Activities (N=80 each) 

Type of activities Low achiever schools High achiever schools 

Fel. Mot Ner. Total Tis. Mak. Kos 
aver. 

Reading books other than texts 21 28 16 22 24 31 25 

Study in schoo l lessons 65 66 58 63 63 53 50 

Working on assignments 54 40 50 48 74 43 45 

Assisting parents at home 58 35 60 51 50 56 63 

Walking from home to schoo l 31 20 35 29 38 35 49 

Play with friends II 9 13 II 10 6 10 

Listening to Radio 21 31 18 23 29 14 28 

Total 44 38 41 41 48 40 45 

Total 
aver . 

27 

55 

54 

56 

40 

9 

23 

44 

The majority of the respondents in all school s replied that they used to spend much 

time on studying the school lessons, helping the family at home, and working on assignments 
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whereas the least time they spent was for playing, reading books other than textbooks, as well 

as walking from home to school. 

Although the difference is not much students in low achiever schools give greater time 

for studying lesson whereas students of high achiever schools spend more time for helping 

parents, working assigrunents and walking from home to school. 

Effective leaming of students depends on the difficult level of the subject areas. In 

other words the simpler or easier the subject for students the better their leaming 

performances wou ld be. In thi s regard students were asked to indicate which subj ects were 

vety simple or difficult for understanding while leaming. In other words this question was 

directed to identify which subj ects are most liked and which ones are disliked. 

Table:4 5.8 Number of Responses on Difficulty of Subjects. 

Number Low Achiever schools High Achiever schools 

subjects of Responded Responded Responded Responded 

respondent as easy as difficult as easy as di fficu lt 

Amharic 240 45 6 89 4 

English 240 36 107 27 95 

Malhs 240 42 59 48 69 

Science 120 17 II 21 13 

Social studies 240 34 35 5 20 

Biology 120 12 - 27 -

Physics 120 20 13 18 I 

Chemi stry 120 7 19 II 19 

As regards to simplicity and diffi culty level of subject areas the sample students 

responded that Engli sh, Maths, Social studies and Chemistry are difficult for them whereas 

Am haric, Biology and Phys ics are relatively easier in both group of schools. 

In addition to the diffi culty level of subjects the sample students have been asked to 

indicate their areas of interest for futther study the subject areas. Indirectl y their replies for 

this question indicate that the se lected subj ects could be easier for the students than others. 
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Table: 4.5.9 Subjects Selected for Further Study by Students 

Low achiever schools High achiever schools 

Subjects Number of % Number of % 
responses responses 

Amharic 8 3 9 4 

English 77 32 89 37 

Maths 53 22 70 29 

Science 18 15 21 18 

Social Studies 24 10 22 9 

Biology II 9 II 9 

Physics 5 4 8 7 

Chemistry 13 II 7 6 

English and math were the major subjects that many students were interested to study 

them further in both groups of schools. On the contrary Amharic, biology, physics and 

chem istry are the least selected subjects to be studied further by students. 

One area of educational wastage in general and for the teaching learning process at school in 

particular is the absenteeism of teachers, students, director and other groups. In this regard it 

was tTied to observe the attendances of teachers and students for a specific time. Furthcr 

more students were asked in the questionnaire about the number of days they have been absent 

since the first semester. 

In one-week attendance it was found that 47 students from two low achiever school s 

and 128 students fi'om two high achiever schools were absent from schools for different 

reasons. [n the questionnaire the total of 148 students from low and 130 fi'om high achiever 

school s responded that they were absent from the school for one to ten days . One can guess 

that more days of absence may have great effect on educational wastage. 

The attitude of teachers towards their students is another important factor that affect 

effectiveness of teaching leaming process in the school. As regards the attitudes of teachers 

towards the students was presented for teachers that included 21 items or characteristics about 

students. Teachers were asked simply to rate how many of the students reflect the given list of 

characteristics in three rating scales, all of them, some of them, and few of them or none. 
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The responses of teachers were summarized and described in percentages as shown in the 

fo llowing two tables, those characteristics reflected by all students and those by some students 

respectively 

Table: 4.5.10 Characteristics of all Students as Responded by Teachers (%) 

Characteristics Low achi ever schools High achiever school s 

Fe!. Mot Nef average Tis. Mak Kos average 

Ask qllcstions 62.5 70 48.1 60.1 40.9 48.4 64.3 5 \,2 

Arc punctual 62.5 83.3 63 69.8 72 54.8 71.4 66.1 

Describe their problems 62.S 70 71.8 68.1 59.1 48.4 92.9 66.8 

Arc carefu l for school 62.5 83.3 63 69.6 72.7 54.8 71.4 66.43 
property 

They arc capable 71.4 63.3 5 \.9 62.2 40.9 45.2 71.4 52.5 

So lve any problems by 87.5 80 88.9 85.47 63.6 90.3 92.9 82.27 
themselves 

Study the ir lesson hard 87.5 60. 59.3 68.67 50 64.S 64.3 59.67 

Don'\ have shortage of 62.5 80 63 68.5 77.3 67.7 78.6 73.2 
w riting materia Is 

In the table above the percentage of teachers' responses shows the characteri stics that 

refl ected by all students in the schoo l. However all characteristics were better reflected in low 

achiever schools than in high achiever schools. 
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Table 4.5 11 Characteristics of Some Students as Responded by Teachers (%) 

Students' characteristics Low achiever schools High ach iever schools 

Fel. Mot Nef. ave. Tis. Mak. Kos aver. 

Understand their subject 50 50 51.9 50.6 77.3 67.7 28.6 57.9 
eas ily 

Actively participate 31 46. 7 70.4 49 63.6 71 57. 1 63 .5 

nswer any questions 75 63.3 44.4 60.9 63.6 67.7 42.9 57.73 

Make their class work 33.3 53.3 55.6 47.4 63.6 54.8 64.3 60.9 

Make thei r assignment 62.5 63.3 55.6 60.47 63.6 54.8 50 56.13 

Keep class di sc ipline 56.3 56.7 51.9 54.97 60 54.8 64.3 59.03 

Interested on leaming 50 46 55.6 50.53 63.6 61 50 57 .87 

Careful for textbook 62.5 73.3 77.8 67.87 68.2 71 57.1 65.43 

Apply their knowledge to 43.8 16.7 44.4 35 .1 81 74.2 42.9 66.03 
practice 

The responses in the table above are major characteristics reflected only by some 

students in both groups of school s. In these characteristics, the students in high achiever 

schools were better than students in low achiever schools. 

In a similar way observation was made on some basic characteristics of students, about their 

participation and sitting cond itions. The major behaviours observed are shown in the 

following table 

Table 4.5.l2 Major C haracteristics of Students observed in C lassroom Learning 

Low achiever High achiever 
schools schools 

Characteristics N % N % 

Listen to the teacher 's explanation attentively I I 61 13 72 

Answer questions individually 18 100 18 100 

Answer questions by group 18 100 18 100 

Write notes on exercises book 8 44 7 39 

Sit orderlyl properly 8 44 9 50 

Ask the teacher questions - I 6 
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In general students were observed mainly in answering the questions. They fu lly 

participated and responded to the teachers' questions in individually and in-group as well. 

But, students have never been observed asking their teacher questions about their lesson. 

Due to shortage of desks/seats the sitting alTangement in most classrooms was found not 

appropriate. In addition to this it was observed that many students were without seat or desks 

in the various classrooms. 
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CHAPTER FIVE 

UMMARY, CONCLUSIONS AND RECOMMENDA TJONS 

The main findings of thi s study have been di scussed widely and illustrated with tables 

in chapter four. The purpose of the whole issue was to identify and describe the different 

characteristics of schools selected as high and low achievers in the 'National Assessment' 

study. As a result it was found that some variations were observed among school s that high 

achiever schools were found to be better in some findings and worse in others. 

The comparison was made between the two groups of schools on fi ve major areas; on 

appropriate conditions of schools, effic iency of school management, characteristics of 

teachers, the classroom teaching learning conditions, and the characteristics of students. In all 

these areas data were collected through direct observations and questionnaires presented for 

various respondents (directors , teachers, students and department heads). The characteristics 

of the collected data and the methods of analysis applied in this study followed a qualitative 

approach. 

In conducting the study, a lot of problems have been encountered .. Some of these 

problems were the long distance of the sample schools from Addis Ababa, the limited number 

of classroom observations made in the respective schools, the limited time for data co llection 

and the absence of school directors and teachers by the time of data collection, the time 

differences for data collection from one school to another. For instance directors of Nefas 

Mewucha and Felegebirhan were absent during the time of data collection. Further- more, 

unusual ra in was another problem faced when data collection was made in Nefas Mewucha 

whereas the mid semester testing was another problem in another school. 

Despite all these constraints, the collected data revealed some differences between the 

high and low achiever school s. In some items or conditions high achiever schools were found 

better than low achiever schools and in another items it was found the reverse condition was 

true. Furthennore, in most areas similarities were observed between the two groups of 

schools. 
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5.1 Summary 

5.1.1 General Conditions of Schools 

The variation of school conditions was observed in locarion, age of school 

establishments, the support of school community, promotion level of grade 8 students in 

national examinations, the repetition level of students in particular and the school enrolments 

in genera l, the number of sections, the availability of the necessary faci li ties, equipment, 

serv ices and other material s. 

With regard to school age, high achiever school s were established 20 years later than 

the low achiever schools were opened. The three high achiever school s were also located very 

near to the Zone Towns (less than 40km) whereas the low achiever schools are very far from 

their respective Zone towns (75km and above). 

The number of students (5973) and teachers (112) in low achiever schools was greater 

than high achiever school s (5579 and 776) respectively. But the student teacher ratio is greater 

in hi gh achiever schools than others. In 1992 (Eth.Cal. ) the promotion rate of grade 8 students 

was greater in high achiever schools (83%) as compared to low achiever schools (75%). The 

number of students' repetition for this year was also low in high achiever school s. 

As rated by teachers, the support of educational officials was greater in high achiever 

schools than in low achiever schools, whereas the support by community was similar for both 

groups of schools . In summalY some school conditions were found better in high achiever 

schools than in low achiever schools, the nearness to Zone towns, the high promotion rate for 

grade 8 students, the less repetition rate, the better support from education office and the 

provision of instructional materials. 

However, similarities were also observed among the two groups of school s in some 

other conditions; that is avai lability of facilities, equipment and other services and the 

provision of textbook to students, the sources of income and allocation of budgets. 

Furthennore they shared similar problems as; lack of desks, textbooks, teachers and crowded 

classrooms, water supply, laboratory and 'First Aids'. 
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5.1.2 Efficiency of the school management 

The other characteristic observed in the sample schools was regarding the efficiency 

school of management. In other words the qualification, experiences, motivation towards the 

profession and other perfomlances of directors in the respective schools were investigated as 

main areas of school management. In these areas variations and similarities were also 

observed between both groups of school s. 

Except in the two low achiever schools (Kossoye and Felegebirhan) , two directors 

were ass igned in other sample schools each (main director and a deputy) . As regards of 

qualification, all deputies including the director of Kossoye were found holding TTl certificate 

whereas other main directors were college diploma holders. 

In both groups of schools, directors have been observed perfonning similar acti vities; 

such as conducting meetings mainly with teachers and school management committees, 

keeping records for teachers and students, organizing and coordinating the co curri cular 

activities and making of collaborations with teachers. Two, co curricular activities, health and 

anti AIDS, and sp0\1S were responded for better working in both groups of school s. According 

to teachers' responses directors of high achiever schools provided better assistance to teachers 

in solving instructional the problems. 

The differences observed, between both glOUps of schools were with regarding the 

time management, and the regularly presence of directors at school. Directors of high achiever 

school s used the greater time for planning, social commitments, and/or administrative duties 

than the directors of low achiever schoo ls. Furthennore by the time of data co llection, all 

directors of high achiever school s were present at their schools while two directors were 

absent from low achiever schools (Nefasmewucha and in Felegebirhan) According to their 

responses the directors' moti vation towards the profession is not high du e to lack of shelter, 

lack of community cooperation and too much work. 

In summary, the directors in hi gh achiever schools were observed more effective than 

the others in two major conditions, in the regular presence at school, and the provision of 

assistance for teachers in the various activities. 
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5.1.3 Characteristics of teachers in sample schools 

At the third level, observation was made as regards the quality of the teaching force or 

teachers' characteristics. By qualification, teachers of low and high achiever schools had the 

Tn certificate (67% and 75%) and college Diploma (33% and 25%) respectively. In both 

groups of schools most of the teachers had also longer years of service (16 years and above). 

The number of transferred teachers to other schools and the number of new staff members for 

the year were similar in both groups of school s. Furthermore, at present, teachers of both 

groups of schools were equal in position or career structure in which that most of them are at 

upper levels.( see table 4.5.3) 

In high achiever school s teachers rated some items that affect their motivation for the 

profession stronger than other groups. Lack of educational opportunity, too much workload, 

lack of community support, low payment and lack of transfer were rated as major problems 

that affected their motivation on the profession. 

Furthelmore teachers indicated the aspects that made them much interested at working 

in teaching profession. They expressed positively both in low (7 1 %) and in hi gh achiever 

(82%) school s. In line with this, they replied that teaching helped them in further improving 

their ability or knowledge, preparing good citizens for the country and being satisfied with any 

behavioural changes of students. 

Teachers' attitude towards the coll aboration of different groups showed more positive 

for school directors, unit leaders, colleagues and department heads. The collaboration was 

greater in high achiever school s than the low achiever ones. 

The involvement of teachers in curricular activities and preparation of teaching aids 

was rated better in low achiever schoo ls (99%) than in high achiever schools (84%).Another 

big issue observed in both groups of schoo ls was the rate of absence of teachers. Tn average 2-

3 teachers were absent for one day in each school as it was observed by the time of data 

collection. (See table 4.5.9) According to teachers' replies for the questionnaire, 39(53%) 

teachers have missed a total of 369 periods in low achiever schools and 42(63%) teachers 

about 420 periods in high ach iever schools during the first semester. This shows that much 

time has been wasted in both groups of schools but greater in hi gh achiever schools. The 

major reasons for their absenteeism were personal problems and commitment in social 

activates. 
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Teachers' ability or mastery of their profession has a big impact on school 

perfOlmances. On self-reporting, teachers of high achi ever schools have indicated the better 

confidence than the teachers did in low achiever schools. The evaluation of department heads, 

and supervisor teachers has also indicated similar responses on qualities for both groups of 

schools. But the students rated the least level on the characteristics of teachers. (See tables 

4 .. 5. 12 & 4.5. 13). The teachers' working load in all sample schools is similar either in number 

of periods (30 periods) or in number subj ect areas (1-5 subj ects). However those teachers 

assigned for teaching one subject and fi ve subjects indicated a significant diffe rences between 

the low and high achiever schools. 

As a whole the differences between teachers of high and low achiever schools were 

not much significant in many areas; qualification, experiences, career structure, motivation 

towards the profession, participation in co cunicular activities and teaching load. However 

some differences were observed between the two groups. Teachers of high achiever school 

have better responded for having confidences in the mastery of the professional qua li ties and 

knowledge in lesson planning than the others. The involvement of teachers in co curricular 

activi ties was better in the low achiever schoolteachers than others Absenteeism was also 

found greater in low achiever schools than others. 

5.1.4 The Characteristics of Classroom Teaching Learning Process 

The observation on classroom teaching learning process focused on the characteri stics 

of the teacher and student activities. These were the utilization variety of teaching methods, 

assessment techniques, and instructional materials in classrooms. and other cond itions of 

classrooms. 

Despite limited number (36) of classroom observations were conducted some 

differences were identified about the characteristics of classroom teaching learning process. 

Most of the conditions were found similar between the two groups of schools, but some 

conditions better in low achiever schools than in high achiever schools. As regards of physical 

condition of classrooms, quality of chalkboard, furniture for students and for teachers 

classroom space and its brightness were better observed in high ach iever school s (52%) as 

compared to low achiever schools (38%) in general and 72% by none, on the availabi li ty of 

tables and cha irs for teachers in particu lar (see table 4.6.1). 
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In classroom teaching, all teachers in both groups of school s were observed using the 

traditional approach or lecture method of teaching, oral question, and the textbook and 

chalkboard. But, in a questionnaire, students replied that assignments were given regu larly for 

speci fi c subj ects like Maths, English, and Amharic and never for music, SPOltS and art 

subj ects. Relatively it was replied that teachers in high achiever schools were better in 

providing the assignments than teachers in low achiever school s. 

On the other hand, the sample teachers responded for the questionnaire differe ntly 

from that they were observed in classroom teaching. They replied that they regularly used 

variety of teaching method, assessment technique, and teaching aids. [n all the three areas 

(variety of teaching method, assessment techniques and teaching aids) the responses of 

teachers were greater in low achiever schools than in the high achiever schools (see table 4.6 .2 

and 4.6.3). 

In managing the time for different teaching activities, teachers responded differently. 

In fi ve spec ific items to be rated, about teachers' time management more time was given for 

planning and presenting the lessons in low achiever schools, whereas teachers in high achiever 

schools give much time for evaluation and checking home works. But teachers of both groups 

of schools have given least time for preparing teaching aids. 

As a whole similarities were observed in both groups of schools using the blackboard 

and textbooks whi le teaching, asking the students questions, using traditional teaching 

methods (lecture) assessment techniques (oral questions) students participation by answering 

question and other conditions of classrooms, shortage of seating and poor quali ty of 

chalkboard . But on the other hand the responses given by teachers and students indicated that 

high achiever schoolteachers could give assignment and test better than the others. 

Furthermore in classroom, chairs and tables for teachers were observed better in hi gh 

achi ever schools 

S.l.S Major Characteristics of Students 

The sample schools were also compared by some characteristics of students, such as, 

the distance they wa lk from home to school , the education and occupation level of their 

parents, their study habits, their time utilization for various activities of learning, the rate of 

their absenteeism and their alt itude towards different conditions. 
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As regards the distance of walking from home to school most of the students the 

students in low achiever schools replied that they walk 30 minutes or less whereas students of 

high achiever schools responded the longer di stance. 

For the questionnaire students replied about their parents' education and occupation 

levels. According to their responses most of the students in low achiever school s had literate 

parents than the students of high achiever schools. Nevertheless the major occupation of 

parents in both groups is agriculture (58%) whereas next in the line are merchants (21 %) and 

government employees( 12 %) 

In add ition to, the parents' education and occupation level, students replied in the 

questionnaire about the ava ilability of supportive materials as well as appropriate study places 

at their homes. In this area half of the students replied that the three conditions (radio, books, 

study places) were adequately available at their homes. These conditions, however, were 

better responded by students of low achiever schools than students of other schools (see 

table4.7.3) 

As regards to preschool experiences most of the students in both groups of schoo ls 

have responded similar answers that they had attended the church and mosque schools and 

kindergarten before adm itted the present schools. Further more students responded that they 

used to study their lesson and work the ir assignments both at school and home. But their 

response on working the assignment showed differences between the tlVO groups of schools. 

The majori ty of students of low achiever school responded that they used school for doing do 

the ir assignments while students in high achiever school reported that they do their 

assignment at home. In addition to this, students !i'om low achiever schools replied that they 

would like study individually whereas students from high achiever schools used to study in 

groups or with their fi·iends. 

As to the question of how effectively they use their time for various activities students' 

responded similarity fi'om both sides, that most of their time is devoted to studying the lessons 

and for working assignments. But students from high achiever schools spent much time on 

assisting the family at work and walking from home to school 

Students' attitude towards the various subj ects and their teachers was another area 

asked in the questionnaire. Amharic and physics were rated as the simplest subjects for 

students for both groups of schoo ls whereas English and Maths were reported as most difficu lt 
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subjects in low and high achiever schools respectively. Furthermore students of high achiever 

schools responded that they wou ld prefer to further study English and Maths .. 

In one-week attendance it was found that 128 students have been absent from high 

achi ever schools and 47 fro m low achiever schools. But in the questionnaire students replied 

that 148 students (62%) from low achiever and 130(54%)from high achiever schools were 

absent from I to 10 days. In general absenteeism is a problem in many schools since the first 

semester began .. 

According to the op inion of teachers the characteri stics of students were -reported in 

two ways, those performed by all students, (asking questions, punctuality, expressing and 

solving their problems); and those characteristics only refl ected by some students 

(understanding their lesson, actively participating or answering the questions, working 

assignments, doing assignments interested in learning and care for school properties). But all 

these characteristics were not much observed in the classroom. 
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5.2 Conclusion 

The general intention of this study was to compare the characteristics of two groups of 

school s; those achieved high and low results on the 'National Assessment' tests. Accordingly 

the attempt made to answer the five research questions stated for the study indicated the 

inconsistent differences between the two groups of school s on the various school related 

variables [n answering each research question high achiever schools were found better in 

some variables and another time the result was the reverse. 

The first research question that focused on investigating the school conditions showed 

that three better conditions were observed in the high achiever schools than the low achiever 

ones, such as, in having good experiences for promoting students in grade 8 National 

Examinations, in securing low repetition rate of students for the year at hand and in the 

proximity of these schools to zone towns. All these conditions might have contributions to the 

better perforn1ances of high achiever schools. On the contrary the large class size in the high 

achiever schools perhaps have made a negative impact on the achievement of students 

Two basic issues were identified that made hi gh achiever schools different from the 

low achiever schools on the efficiency ofthe school management or in answering the second 

research question. These were the regular presence of directors at schools and their 

instructional assistance made for teachers. These qualities might be essential for promoting 

the effectiveness of the teaching learning process in the respective sample school s But the less 

motivation of directors in the profession, too much work load, much time spent on 

administrative issues rather than on instIuctional aspects and high absenteeism of directors 

were the major constraints contributing to the poor performances of students. 

With regard to the qualities of school teachers and the classroom teaching learning 

process, various similarities were observed between the two groups of schools. However, 

teachers in high achiever schools responded positively on the mastery of their profession. 

Such confidence on academic success perhaps helped teachers to make high impacts on the 

teaching learning process at schools. The availability of facilities for teachers (particularly 

chairs and tables) was also observed better in high achiever school s. The positi ve attitIlde of 

teachers towards the collaboration of directors and education offices could encourage them to 

be in the teaching learning process. But the big problem was the poor preparation of lesson 

92 



5.2 Conclusion 

The general intention of this study was to compare the characteristics of two groups of 

schools; those achieved high and low results on the 'National Assessment' tests. Accordingly 

the attempt made to answer the five research questions stated for the study indicated the 

inconsistent differences between the two groups of schools on the various school related 

vari ables In answering each research question high achiever schools were found better in 

some variables and another time the result was the reverse. 

The first research question that focused on investigating the school conditions showed 

that three better conditions were observed in the high achiever school s than the low achiever 

ones, such as, in having good experiences fo r promoting students in grade 8 National 

Examinations, in securing low repetition rate of students fo r the year at hand and in the 

proximity of these schools to zone towns . All these conditions might have contributions to the 

better perfomlances of high achiever school s. On the contrary the large class size in the high 

achiever schools perhaps have made a negative impact on the achievement of students 

Two basic issues were identifi ed that made high achiever schools different from the 

low achiever schools on the effi ciency of the school management or in answering the second 

research question. These were the regular presence of directors at schools and their 

instructional assistance made for teachers . These qualities might be essential for promoting 

the effectiveness of the teaching leaming process in the respective sample schools But the less 

motivation of directors in the profession, too much work load, much time spent on 

administrative issues rather than on instmctional aspects and high absenteeism of directors 

were the major constraints contributing to the poor performances of students. 

With regard to the qualities of school teachers and the classroom teaching leaming 

process, various similari ties were observed between the two groups of schools. However, 

teachers in high achiever schools responded positi vely on the mastery of thei r profession. 

Such confidence on academic success perhaps helped teachers to make high impacts on the 

teaching learning process at schools. The avai labil ity of facilities for teachers (particul arl y 

chairs and tables) was also observed better in high achiever schools. The positi ve attitude of 

teachers towards the co llaboration of directors and education offices could encourage them to 

be in the teach ing leaming process. But the big problem was the poor preparation of lesson 

92 



plans, Icss motivation to the profession due to lack of shelter, transfer and too much work load 

could be hindrances to be effective in the teaching activities 

Concerning the students' characteristics, two major differences were observed between 

the two groups of schools. Many students in low achiever schools replied that they used to 

walk shorter di stances from home to school whereas students of hi gh achiever schools used to 

walk relati vely longer di stances. Furthermore as regards the study habits the former students 

replied significant differences that they were interested to study individually while the later 

ones used to study in-group 

As whole, the findings of thi s study showed inconsistency of di fferences between the 

high and low achiever schools. The reasons for this inconsistency could be various fac tors at 

various levels; at classroom, at school and outside the contexts. The organi zational conditions 

of schools, the characteristics of respondents, the limitation of the methods app lied for the 

investi ga tion and the nature of administTating the 'National Assessment' studies might have 

contributed to the problem. The rules and directives used by a ll sample schools from the 

respective zones Iregion/, the nature of teachers' training or program and cu ltural backgrounds 

of teachers too have contribution to the inconsistent differences between the two groups of 

schools. The other impact for the inconsistence could be the rating errors in answering the 

questionna ire, i.e, by respondents such as over rating (leniency), under rating (severity) or by 

the central tendency error (attracted by the middle) 

Another assumption to the problem could be the admini stTation of the 'National 

Assessment' tests in the respective sample school s, the inappropriate selection of the sample 

students and the like. Furthermore, the various changes of conditions made in both groups of 

schools after the 'Nati onal Assessment' was conducted, might have impacts on the 

inconsistency of the findings. Moreover, the time pressure for data collection, the limited 

number of instruments and the less number of classroom observation conducted might affect 

the inadequacy of the findings. 

In summary, thi s study explored the various school-based characteristics reflected in to 

two groups of schools. The conceptual framework of the study was built on the notion that 

hi gh achiever schools in the 'National Assessment' study could exhibi t better efficiency in all 

school characteristics than the low achiever schoo ls. But the attempt made to identify and 

describe a static set of characteri stics of school s on that point of time indicated inconsistent 
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differences between the two groups of schools and this needs an over time study applied 

repeatedly. 

According to the various research findings, classroom behaviours make greater 

influences in students learning achievements than the school variables in general. Further 

more the teachers ' and the students' behaviours were the predominant factors in the classroom 

vari ables. Thus to identi fy consistent differences between effective and ineffective schools, 

studies need to focus on, first at classroom conditions, on particular the teachers and students' 

behaviours and next on the schools and the outside of school contexts 

5.3 Recommendations 

Based on the expen ences and the find ings of thi s study, the following 

recommendations are suggested as regards improving schools for better performances and 

conducting further studies to identify factors of school effectiveness. 

5.3.1 Suggestion to improve schools 

The findings of this study have indicated many weaknesses in all sample schools as 

regards school conditions, management systems, characteristics of teachers and students. 

Accord ingly it is important to improve the performances of schools by considering the 

fo ll owing suggestions . 

• In the respective school s, emphasis has to be given on the application of varieties 

of instructional materials in classroom teachings. 

• In all schools the findings showed that there was a big problem on the provision 

of curricular materials to both the teachers and students. So, attention has to be 

given for the improvement of the textbook and students ratio in the respecti ve 

school s. 

• For the better performances of schoo ls, emphasis has to be made organ izing 

various co-curricular activities and creating collaborations with the community 

and parents, and on teachers' lesson preparations. 
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• Schools were found inadequate with appropriate facilities and eq uipment that 

require flllther improvements. In particu lar classroom furn iture requIre major 

improvements at least the students' seats and the chalkboards. 

• Measures or controlling mechanisms have to be applied to reduce absenteeism of 

teachers, directors and students. 

• The high number of class size affects the teaching learning process. As it was 

observed the classrooms were occupied with more than 60 or 70 students. Thus a 

solution is required to minimize the number of students in a classroom. 

• Well-organized activities and management of classroom teaching are very 

important to enhance the participation of students rather than to focus only the 

traditional method of teaching or explanations. 

• School directors are expected to give attention or much time for the instructional 

issues than to admini strative aspects 

• School community relationships have to be strengthened for the better 

performances of the respective schools. 

• Attention has to be given for solving the teachers' problems (like lack of shelter 

or housing problems] that affects their motivation towards the profession and 

their effectiveness in teaching activities. 

• Schools are expected to organize appropriate and faci litated staff rooms for 

teaches so as to be efficient in the teaching acti vities. 

5.3.2 Implications on further studies 

• Studies on schools related characteristics have been done very little in our country to 

accou nt various factors that have impact on the students ' learning performances. Thus 

it is very important to conduct or give emphasis on school based factors at a wider 

scale. Further more, research on school effectiveness needs repetition and longer time 

to insure the necessalY variations and the consistency of school efficiency. The 

consistency of school effects could be much observed onl y over time across different 

variab les within and between schools despite it could be expensive and time 

consummg. 
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• Students' leaming outcomes are more affected by classroom interactions than other 

school contexts. Thus classroom observation is the best method to collect the 

necessalY variations of school characteristics. However, classroom observation 

requires to be done in-groups rather than by individuals, on time task and interactive 

teaching process rather than self reports about classroom conditions 

• To make an in-depth investigation about school characteristics, it is very important to 

include interviews and group di scussion with teachers, students and other concemed 

bodies rather than depending on ly on questionnaire and observation techniques 

• A study about the characteri stics of school s, teachers and students has to be 

accompanied with the achievement results of students .In other words both qualitative 

and quantitative data are velY important for school based studies in order to identify 

the effective school s from the ineffective ones. 

96 



Bibliography 

Anbesu Biazen and others (1998).Classroom Interaction in Some Ethiopian Primary 
Schools. Addis Ababa: Institute for Curriculum Development and Research 
(lCDR) 

Anderson, L.W, Rayan, D.W.,&Shapiro,BJ. (1989). The lEA Classroom Environment 
Study. Oxford: Pergamon Press. 

Arriagada,A.(11981).Deterrninants of Six Grade Student achievement in 
Colombia. Washington D.C: The World Bank. 

Bridges, E.( 1986). The Incompetent Teacher. Philadelphi!!: Falmer. 

Bridge, T., Judd, C. & Moock, P. (1979). The Detemlinants of Educational Outcomes: The 
Impact of Families, Peers, Teachers and Schools. Cambridge: Ballinger. 

Brobhy, J. (1979). Teacher Behaviour and Its Effects. Joumal of Education Psychology (57) 
152--164. 

Brookover, W.B, and Lezotte, L.W. (1979). Changes in School Characteristics Coincident 
with Changes in Student Achievement. East Lansing: Michigan University. 

Brown, Sally, Carolyn, Earlham and Phil Pace. ( 1995). 500 Tips for Teachers. London: 
Koran Page Limited. 

Camoy, M. (197 1). Family Background, School Inputs and Students Perfonnance III 

School. Stanford University Palo Alto, CA. 

Chantavanich, et al. ( 1990) Evaluating Primary Education:Qualitative and Quantitative 
Policy Studies in Thailand. Ottawa: Intemational Development Research 
Centre,(IDRC) 

Chinapah,Vinayagum.(1983.Participation and Perfornlance in Primary School: A Study of 
Equality of Educational Opportunity in Mauritius.Stockholm:lnstitute of Intemational 
Education 

Classman, N.S., & Biniam.inov, I. (1981). Input-Output Analyses of Schools. Review of 
Educatiollal Research 51; 509-539 

Coleman, J.S. et al. (1966). The Quality of Educational Opportunity. Washington D.C: 
Office of Education 

Craig, Helen, J. (1995). Improving the Quality of Education in the Pacific: Policy and 
Planning Focus on the School. Washington D.C: The World Bank; 

----(1996) School Coun!: Proj ect Designs and the Quality of Primary Education in 
Sub-Saharan Africa, Washington D.C: World Bank 

Dalin, Per, et al (1994) How Schools Improve: An International Report. New York: 
Cassell 

Dunkin, MJ., "Teaching and Teacher Education: Comparative and Intemati onal Studie~. 
in Illternatiollal Ellcyclopaedia of Educatioll (1994) . Vol. 10 pp 4149-55 

Edmonds, Ronald (1979) "Effective Schools of the Urban Poor". Educatiollal Leadership 
(35): 15-24 

Fraser, BJ, 'Student Perceptions of Classrooms'. in Illternatiollal Ellcyclopaedia of 
Educatioll ( 1994) Vol. 10 pp 5772-75 

Full an, Michael, G. with S. Stugel, Bauer (199 1). The New Meaning of Educational 
Change. London:Cassell. 

97 



Nkamba, M and others(1998) The Quality of Education Some Policy Suggestions 

Based on a Survey of Schools. Zambia: Intelllational Institute for Educational 
Planning (Unesco) 

NOE. (2000) "A Grade 4 and 8 National Assessment Baseline Survey" Addis Ababa: 

Qbanya; P.( 1999) The Dilemma of Education in Africa. Dakar:Regional Qffice for 
Education)n Africa (Unesco) 

Plowden Conmlittee (1967). Cllildren and Their Primary Schools. London:HMSO. 

Psucharopoulos, G., & Loxley, W. (1986). Diversified Secondary Education and 
Development. London: Oxford University 

Purky S.C,& Smith, MS.(1983). "Effective Schools". A review oj Elemelltmy school 
Journal (83) 427-52 

Raeatti, Eliosa (1986) The School Leader and School Improvement: Case Studies from Ten 
OECD Countries. Leuven: Iselywm sceo 

Reynolds, et al. (1994). Advances in School Effectiveness Research and Practice. New 
York: Pergamon. 

Ronald, Edmonds . (1976). "Effective Schools fo r the Urban Poor": Educatiollal Leadership 
(35) 15-24 

Ruther, M., et al.( 1979). Fifteen Thousand Hours. London; Open Books 

-- ---( 1983) "School Effects on Pupil Progress Findings and Policy Implications" Child 
Developmellt. 54(1), 1-29. 

Scheerens,Jaap., & Creemers, 8.P.M.(1989).'Conceptualising School Effectiveness'. 
Illtematiollal Journal oj Educatiollal Research, 13( 17) 691-706. 

Smith, D. , & Tomlinson, S., (1989) " The School Effect" London: Pol icy Studies Institute. 

Stego, E et al (1987). The Role of School Leaders in School Improvement. Leaven: 
Belgium, ACCO. 

Teddlie, C, & Robert, S.P(1993).More Clearly Defining the Field: A Survey of Subtopics 
in School Effects Research. Atlanta: G.A 

Teddlie, C., & Stringfield,S,.( 1993).Schools Make Difference. New York: Teachers College 

Thomdike, R.(l973). Reading Comprehension Fifteen in Countries. New York: Hlsted 
Press. 

Valgts, F. (I 998).The Quality of Education: Some Policy SUQgestions Based on a Survey of 
Schools. Namibi a: lntemational lnstitute for Educational Planning (Unesco). 

Wang MC, Haertel, GD,& Walberg J-I J, (1990)."Whatlnfluences Leaming?: An Analysis of 
Revi ew Literature"' . Journal Educatioll Research 84(1): 30-43 

Watson, 1. K. P, .1l1History of School Administration". in international Encyclopaedia oj 
educatioll. 1995 pp 5 159-5 169 

Wheeler, W.C (1989). Policy Ini tiatives to Improve Primary School Quality in Thailand: 
Institute for Intemational Research, No.5. 

Willms, D., & Raudenbush, S,. (1989). "A Longitudinal Hierarchical Linear Model 

for Estimating School Effects and their Stability". Journal oj Educatiollal 
Measuremellt (26) 209-232 

World Bank (1990).Primary Education: A World Bank Policy Paper. Wasllington .D.C 

99 



APPENDIX I 

Check List About the School 

Region _____ Zone _____ Woreda _____ School __ _ 

1 Distance of the school in km .from; 

1 woreda education office 

• zone education department. ___ _ 

2. Year of establishment. _ _ ____ ____ _ 

3. School Size(in sq .kmJ ______ _ 

4. Type of school program _____ _ 

5. Number of classroom 

• working _____ _ 

• not working ___ _ 

• size of classrooms 

• 6 by8 sq. m and above---------------

• below 6by8 sq. meters ____ _ 

6. Number of sections ._ - ---
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1 Availabili ty and conditions of the following school faciliti es and materials 

Faci lity or material Working condition 
Availab le and Available not Not available 
functions functions 

1 Pedagogical centre 

2 Laboratory 

3 Library/Reading centre 

4 Staff room 

5 Recreation room/cafeteria 

6 Director's office 

7 Water supply 

8 Electrici ty supply 

9 Telephone service 

10 T.V " 

11 Radio " 
12 Tape recorder 

13 Typewriter 

14 Duplicating machine 

15 School fence 

16 Gardening place 

17 Football field 

18 Volleyball fi eld 

19 Basket ball 

20 First Aid kits 

21 Toilet for girls 

22 Toilet for boys 

23 Beatification of school 
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APPENDIX 2 

DOCCUMENT INSPECTION 

Region ______ Zone _____ Woreda. _____ School ___ _ 

1. Number of Teachers 

Teachers' characteristics Sex cycle Total 

\-4 5-8 

Total number of teachers of the year M 

F 

Transferred to another school last M 

year 

F 

new assigned teachers this year M 

F 

Absentees last week M 

F 

2. Number of students 

Students' characteristics Sex Cycle Total 

\ -4 5-8 

Registered M -

F 

Repeaters M 

F 

Absentees last week M 

F 

3. Number of students sat for grade 8 National examinations 

M F __ _ 

1 Number of students passed the grade 8 National examination 

M F __ 
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5. Type of lessons plans prepared by teachers for different subjects? 

types 1--4 grade subjects 5--8 grade subjects 

Yearly 

weekly 

Daily 

6 Type of school records used about teachers' and student' perfomlances/characterstics. 

Records about teachers Records about students 

7 Type of meetings conducted in the school for the semester 

the meeting conducted frequency purpose of the meeting 
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8, Type of co-cunicular activities organized in the school 

level of involvement 

the type of club high average low 

9, What kind of supports are given to the school? 

From parents From community From education office 

10 What strategies are designed to promote teachers' perfonnances? 

I I How many teachers do use the SPC in 

producing teaching aids, ____ _ 

bonowing teaching ______ _ 
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APPENDIX 3 

Questionnaire for Director 

1. School ______ _ 

2. Sex M _ _ __ F ____ Age __ Man'iedlUnmarried 

3. Qualification _ _______ _ 

4. Total Years of serv ice 

• As a teacher _____ _ 

• As Director of school ----
• In this school only ___ __ _ 

5. If you are involved in teaching this year which grades and subjects are you 

teaching? 

Grades ----

Subjects _ __ _ 

6. Which classroom did you visit this semester? 

Subject frequency 

7. How many your school teachers reflect the following behaviours or qualities? put 

a ''/ ' mark in the appropriate space 

Character Most of them Some of them Few 

• Understand the subject they teach 

• Plan the lesson appropriately 

• Teach their students effectively 

• Co-operat with students 

• Use variety of assessment techniques 

• Interested in their profession 

• Use variety ofteach aids 

• Give exercises and assignments frequently 

• Respect school time/property 

• Participate in various school activities 
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8. What type of meetings/ did you make in your school this year? 

Type of meeting Frequency Purpose 

9. What type of curricular activities are functioning there in your school? 

Level of participation 

Type of club High Average low 

10. Rate the level of participation of the following groups in your school 

Groups High Average low 

• Teachers 

• Students 

• Community 

• Educational officials 

• Other Government offices 

• Non government 
organisations 

II. Rate the level of the time you spend on the following activities? 

Very high Average less 

• Planning school acti vities 

• Ad ministrative work 

• Instructional activities 

• Meeting with parents 

• Meeting with staff 

• Invo lvement with community 
activities 

• Guidance and counselling for 
teachers & students 

• Working after school time 
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12. What major problems does your school have to run the activities effectively? 

13. What type of support does the school get from different groups? 

From parents ________ _ _ _ _ _ 

From Community ___ _____ __ _ 

From Education offices _ _ ___ _ ____ _ 

Others (specify) ________ ____ _ 

14. List down all sources of income for your school. 

15. Which of the following aspects are the major school expenditures in your school? 

Items Very Much not 
Much much 

Construction 

Maintenance 

Uti 1 ities/ F ac i 1 i ties 

Salary for non-teaching staff 

Stationary 

Teaching materials 

Teacher bonuseslincentives 

Sport equipment/activities 

Club Activities 

Ceremon ies 

For travellPerdium 

Others 
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16. Rate the degree of problem that impact on your profession 

Problems High Medium Low 

Less pay/salary 

Housing problem 

Lack of Further training 

Lack of Opportunity of transfer 

Too much work 

Participation in Various committees 

Lack of Teachers co-operative 

Lack of supports from 

communities/parents 

Lack of support from education 

officials 

Others (specify) 

17. What commitment do you have outside the school? 

18. What are the major issues of your profession that make you interested or 

disinterested on your profession? ________________ _ 
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15. Which type of techn iques do you often apply to assess your students? 

• Written tests 0 
• C lassroom exercises 0 
• Homework & assignments 0 
• Project work 0 
• Oral questions 0 
• Others 0 

16. What type of teaching a ids/materials do you use while teach ing your subjects? 

17. How do you rate your own mastery/profess ional success in the following areas? 

Abilities High Ave. Low 

Language proficiency 

Know ledge of subject matter 

Teaching/pedagogical sk ills 

Planning a lesson 

Using teaching material 

Presenting the lesson properly 

Techniques of assessment 

C urriculum know ledge 

18. How many periods did you miss for the subjects you teach thi s year? ___ _ 

19. How often do you discuss with the schoo l head about the fo llowing issues? 

Issues Always Some Never 
times 

Planni ng the lesson 

Students d isci pline /behaviour 

Time table/programme 

Extra-curricular activities 

Personal problems 

Others 
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21 Rate the type of assistance provided for you by the school director 

Assistance High Average Low 

About lesson planning 

Solving disciplinary problems of students 

Allocating the periods 

Co-ordinating co-curricular activities 

Providing instructional materials 

Solving personal problems 

Solving teaching-learning problems 

22. How do you rate the student 's behaviour in learning your subjects? 

Behaviours All Some Few 

• Ask questions understands the subject easi ly don't 

understand 

• Participate in classroom activi ties 

• Answer your questions 

• Complete class exercises on time 

• Complete home works on time 

• Follow the directions of teachers 

• Do not waste class time by being late 

• Attend classes regularly 

• Produce and create new ideas 

• Express their feeling confidently 

• Take care for school properties 

• Respect school teachers 

• Make good discipline in classroom 

• Correct their misbehaviour immediately 

• Are interested in the subject I 
• Have good ability on the subject 

• Can solve the problems by themselves 

• Careful for their instructional materials ~ 
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18. Write the curricular materials you were not provided now. 

Subject Grade Syllabus Teacher' s Textbook 

Guide 

.20. What type of teaching methods do you often apply in teaching your subject(s)? 

22. What major problems have you observed in the school in the last two years? 
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APPENDIX 5 

Class Room Observation Schedules 

School _ _______ Grade _ _ __ Subject 

Topic _________________ (page) __ 

Number of students. _________ period. __ _ 

I. Supporting Inputs in Classroom 
I Conditions of classroom 

Adequate Not not 

Adequate observed 

Appropriate size of chalk board 

Quality of chalk board 

Cleanliness of classroom 

Brightness of classroom 

Adequate space in classroom 

Availabil ity of chair for the teacher 

Availability of table for the teacher 

Adequacy of desks for students 

Adequacy ofhenches for students 

Notice/disp laying board 

Conditions of doors 

Conditions of windows 

2 Type of teaching aids presented by the teacher 

Utilization level Good Poor Not observed 

Appropriateness to the lesson 

Properly used by the teacher 

Properly seen by students 

Using textbook by pupils 

Using exercise books by pupils 

Using tex tbook by teacher 

Using the chalkboard by the teacher r 
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II. Classroom Interactions 

1 Teacher Behavior: 

What Behaviour does the teacher show classroom teaching? 

Behaviours Satisfactory Not Not 

satisfactory observed 

Presents the lesson to the entire class without writing 

Presents the lesson while writing on the blackboard 

Asks pupils to rite on their exercise book 

Asks pupils to read their textbooks 

Reads the text to the class 

Asks an individual pupil a question 

Asks the group questions 

Asks pupils for class DISCIPLINE 

Corrects exercises, tests, or homework 

Assigns class work/homework 

Refers to the teacher's guide 

Refers to the textbook 

Directs pupils to work in groups 

Speaks clearly 

Praises the pupil's responses iaccomplishments 

Provides each pupil an opportunity to participate 

Checks and monitors the pupil's understanding 

Uses appropriate teaching aids 

Manages/leads the classroom properly 

Motivates pupils for learning/participation 

I 
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2 Pupil's Behavior 

What behaviour do pupils show in classroom learning? 

Adequate Not adequate Not 

Behaviours observed 

Write on exercise book 

Read textbooks 

Reading another book 

Listen to the teacher explanation 

Discuss a material 

Work individually 

Ask the teacher questions 

Speak out in class/chatting 

Working on the blackboard 

Answer questions 

Answer the question in group 

Work on assignments / exercises 

Others -

III. Major/ Dominant Classroom Activities observed in Classroom 

Adequate Not adequate Not 

observed 

Individual work 
Group discussion 

Question and answer 

Assignment work 

Reading 

Writing 

Other activity 
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2 Pupil's Behavior 

What behaviour do pupils show in classroom learning? 

Adequate Not adequate Not 

Behaviours observed 

Write on exercise book 

Read textbooks 

Reading another book 

Listen to the teacher explanation 

Discuss a material 

Work individually 

Ask the teacher questions 

Speak out in class/chatting 

Working on the blackboard 

Answer questions 

Answer the question in group 

Work on assignments / exercises 

Others -

III. Major/ Dominant Classroom Activities observed in Classroom 

Adequate Not adequate Not 

observed 

Individual work 
Group discussion 

Question and answer 

Assignment work 

Reading 

Writing 

Other activi ty 

l-

I 
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APPENDIX 6 

Questionnaire for Department Head & Supervisor Teachers 

I. School ___ ___ _ 

2. Sex M ___ _ F ___ Age __ 

3. Qualification _______ _ 

4. How many years did you serve? 

• As a teacher _____ _ 

• As Department head/supervi sor ____ _ 

• In this school only _____ _ 

5. If you are involved in teaching this year which grades and subjects are you 

teaching? 

Grades ___ _ 

Subjects ___ _ 

6. Which classroom did you visit this semester? 

Subject frequency 

7. How many of the teachers you visited have the following qual ities? put a ' '/' 

mark in the appropriate space 

Character Most of Some 
them of them Few 

• Understand the subject they teach 

• Plan the lesson appropriately 

• Teach their students effectively 

• Co-opera with students 

• Use variety of assessment techniques 

• Interested in their profession 

• Use variety of teach aids 

• Give exercises and assignments frequently 

• Respect school time/property 

• Palticipate in various school activities 
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Appendix 7 

I. f:/·'jD /{l../: MD " ... _ ... II" A _ .. _...... }': J. _... OJ': "'1. __ 

2. (U· O/.(l'P f'}" ·}lj 'I I. 01·01. ~n* ')D".<':'} ~OI. ? ... _ ....... __ . __ . __ .......... .. 

3. fO.'hHIU/·~ 'pc,' OD" ·P..<'.t.l' I"/" '1D'}.!':'} ~OI,? 

4. ~,q·}u/'~/ Mlllfl '}-f'",' Ir,.A ,/.'}DI."'A? ..... _ ....... _ ....... _ ...... __ ........ _ ... _ .. .. 

5. ],'j ·}U/·~/ ],fllifl'}-f'",' Ir,.A ,/.'}D I.'PA? ...... _._._ ....... _ ................. __ ........ . 

6. liO. ·1· MIl ·1·/0.·1·u/·~/ fI'n i'l"l·}/.I:~7 J'flh.P.A? . 

7. on. ·}u/'~/ OI·fI'!' 11"'lll'l·II .. } f·}>,'01· ,f.1'1A ? ............... _ ...................... .. 

Ir .. ~.~. 0 oJ:lI.fi.'fr'} 0 f"'l.~OO· OD7o,),,..} 0 
8. o .. } OI·fI'!, O·1-'}DUC·} f"'l.I.P.U/·~ U1~0I·? . ___ .... _ ... __ ...... __ ...... _ 

9. Of"'~' fO.·} /»/,. f'''/.i'l''!i·U· 1'\f'}'1(J). f ,},}DUC '} "I .r.~.} ~OI·?· _____ _ 

I Il . ~,t\(.~ ~,Ab. fO .. } I"/,. f"'l.c'lrr,-.y·u· II f·} ",'01. f,}'1DUC'} "I,r,~ .} ~OI.? .... _ ..... 

I I . '}n'}'}D "I.r.H ffl.·} p/,. f"'l.ei'l''!·')'·U- MD'} .1-'}DUC·} ~OI. ? .... __ ... __ 

12. f"'1.i'lmOl.'} fO .. } p/~ 11"'1', ;JC '}u'/,·IIU/?i? ....... --.. --

13. 1'''1.i'lmOl.·} fO .. } I"/,. f'}D ·}u'IrOl·/tOl. f·} ~OI.? 

0 ·1· / fl. .} 0 0 fl.,} (J}.fI'!' o 11,/\ .... - ........ - .......... . 

14. 0"1'10 f"'l.'l·AU/·~/ f·}/"I.r,~,} '}D'H': '} ~OI. ? ____ _ 

15. O',!,}D f"1.li'nJ':u/·~/ f ·}/"I.e~.} '}D'}J~"} ~OI.? 

16. OIJ',-:,'} 011","",' .r.l.?' II"'I'!''I··} f'}D·)·'.A101, f'}/"I.r. ~..,. '}D'}.!':'} ~OI,?._ ..... _. 

17. OIJ',-:,'} ],fIll,}D'} ,r.l.?' I'\OD"'IC 'N.A ,:JIIU/'~/ ............. _. _____ ..... . 

~,IP 0 fl'l'lD 0 
lrJ'. 'I'}DU fI'H'~' II,.A ...... _ ...... _ 

19. ).r1.U ,}/{l,'} liOD"lq ·1·u/'~/ o-:,·} N·"1CTI0I·/·~0I· f·} ~OI.? 

</:fI 'UO,'} 0 oD'I'IIU'I'I'} ·} /O .. } 0 </:t.'} .}/fl..} 0 
'}D'}'}D ~,A"·li:J·"·AU·'}D 0 II.~ li[J'~ g··1II '/.. - ..... ---. 

20. II '{\'I:U /'~ f"'i'lmU/'~ OD'/.·,,,C,: MD'} MD'} .}'}DUC·} ~(J}. ? .... _ ... ____ ... _ 

2 1. hU·II·} f" 'i'lm U/'~/ OD)\',,,C,: MD'} MD'} .}'}DUC·} ~OI.? .......... _ ..................... _ .... _. 

22. lI(lfI·} f" ' i'lmU/'~/ OD'/.',',G~ I'I'ID'} MD'} .1-'}DUt:-} ~OI. ? 

23. li(lfl·1· o~.r. [J"j ··)'·u, f'}D '};J~ •. } OD'!.·'/,,. 1'\f'}'101 . . }'}DUC·} ~OI.? ... ____ .. 

24. '}D'}'}" 'i .r.H· 00)\',,,,. J'A " ·I.{)mU/'li/ 1'1'10 ', .}'}DUC·} ~OI. ? .............. _ ........ _ ....... .. 
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Appendix 7 

hG~A ________ J' :J- ______ 0.1':"1.----

2. (u- Ol-ll'r f ')D-)-c,-'It. 01-01- ~n~~ ')D'H':'} ~OI- ? ________________ _ 

3_ fO .. t-cHIU/(i 'pc,- OD"''<:1.(..I' ;.u(.. ')D 'H': '} ~OI.? __ _ 

4. ~,(n·u/ ·~/ MlIll'}-/'>" )'~A "',)Dt.'PA? _ _________________________________ _ 

5_ ) .... ·}u/·~/ ).{lllll'}-/·>" hlj:A "·,)"t."'A? ______________________________ _ 

6. 1I0.·} M!l ·} /O.·}u /·~/ ll'n Il'l ·}/.I'_1!j> .!'llll.'<:A ? 

7. OO.·}u /'~/ OINr II "'!l't' /\-'1' f'1-';'OI- .e·1'1A ? __________ __ 

(..,v,), D -l;fI.n .')'r'} D f"UOO· OD7. ,),~ '} D 
8. O .. ). OIN!' 0 .)-')D U C·} f'''I. t..<:u /'~ "'I~ OI.? __________________________________________________ __ 

9. Of"'~ ' fO. '} ;.u(.. f"'I. (l'~ ··l-·lj· fIf'} '1 01· f·}')DUC·} 'In·} ~OI. ? _____ _ 

I n. ~,A(.~ ~'AC: fO.·} ;.ut'~ f"'l.ll'H·lj· fIf·1o '1 01· f·},)DUC-)- 'In·} ~Ol- ? ____________ _ 

I I. ')D '}')" 'In·} f(b ·} ;.u('. f"'l .e. ll'~ :l'·lj · M D'} '}9DUC'} ~OI. ? _______ _ 

12. f,n/.llmOl.'} fO.·} / » (,. h"'l '} ;JC ·1ou't'~flU/ ·~ ? ---------__ 

13. f"7,(lm Ol. '} f(b ·} ;.u(, . f9D·}u' (,. 0I. / (.lD- f ·} ~Ol- ? 

D flA --------------------------

14. W~')D f"'l."'AU /'~ / f '} / 'lg,H ')" ' }J': '} ~OI.? ____________ _ 

15. W~')D f"'l.!l'fIJ:·U/ '~ / f·}/'l.!'. ~·} ')D'},e: '} ~OI.? ___ _ 

16. 01,£'.1.,:" nil',: ·,·>,' .I'.t.li fI"'I'rc,· ·} f9D'}/._A 101. f ·}/'l.e·H· 9D'H:" } ~OI-? ___________ __ 

17. 01 ,I'. I., .} ),llll,)"'} .I'.Oi flo0"'lC ·}6_ A .:JflU/'~/ ________ . 

18. hG~A J'. °lo"U/'~/ :1·OI·j>flU/1!,ffl·~ ? 

ll ,I','I,)DU ll 'H'>" h~A 

19. )"I.U ·}/O.·)· lIODnlfJ ·}U/'~/ Ol.,·} f"·'''ICIIOI./'~OI. f ·} ~OI. ? 

'li ll ·}/O.·)· D oD'I'flU'C,··} .} / (l .. } D 41(,.·} .} / (b.} D 
D flA 1IU'~ .e·'lfI'/,· ----------

20. fI'f\'J:U /'~ f'hlmU /'~ OD'/,',,,(,: fI')D '} MD'} .}')DUC·} ~OI·? ____________________________ __ 

2 1. flU · fl ·)· f'hlmu/ '~ / oo)\',,,~ MD'} M D'} .)-')DUC·} ~OI.? ___________________ _ 

22. fI(lll·} f't-clmU/ '~ / 0 0'/,',,,,,: MD'} MD'} .}')DUC·} ~OI.? ____________________ _ 

23. lINI'} O~g, 1I'C,·:f·lj· f')D '};J~ . . } OD)\' '',~ fIf ·}>"OI. ,)-')DUC·} ~Ol- ? __________ _ 

24. ')D'}')" '1 .e.~ .} O")\-,,,~ .('A ,, ·t. (lmu/'~/ MD'} .}')DUC ·} ~OI. ? _______________ _ 
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• j; flJl, 'it"} 1I0DODA h;" 
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26. IlIW 1)'''/,il'U: OI-il'l' il'H ""} h,}/Il,"" '/'(;'I'YA/'i'iA/ ------------

27. 1I'''l.Il't·(\ .. } OI·il'l' ,I' 1I'/·".7.~A U r'}>,' OJ. ~OJ.? 

0 0 "'1(.."00 7.1)<;::'0 .e""'1·'0 Mllt O"YD 1.(;'1~ 0 n:~ 0 t\,~ "II .r,m ·I'~ 

28. 1l1l.·}U/'7i OI-il ' l' ~,OD 'I' r"'l'1''1 (I:) ' ~,(\u/'~ OIg.? h9"} ~'II,}O r(\;~9" 0 
29. Illl.u 'lop ,} OI·il'l' f't·lIJ'f- ·}9"Uc,y,-·1'· '} lI"'1il'I''''IC Ilh<;:AU/'7i / OI-il'l' f"'l.11l-

ODI/"U':··} 'fl'H il'}-1' 'I~:OI-? _______ _ 

1I'''l)'il'I ' I/"~-U /.~/ oPl/ou,:··} oDl]hA r"'l.lr'I·(\"} lJut,r..,. ,P~'fOl· il'}-1· 'I 'f 01-

( ." 'I' ",. 'r OJ. '} '(D' WI 'I'~. OJ. il 'I' l\ G: /6,) 

29. 1. '/''''I('9' '-!''} U'A1,1t ~, ·}P' .. Pm~· r"'l.ODI1~. 0 
29.2. N·"'It:",:;·,} ·.)'-"/C f"'l.I.,': · 0 
29.3. "."'1(, Il/I''j-)' OI,!'.'}" 1l)'m1. f"'l.e.r,m- 0 
29.4. ,,'''1 (.:"'.1'. '1',I'</: ~,'} ,v,.m .1'.." f "'I,." 11 1.;)- ,1; 0 
29.5. rtr<;:A P'~ p'Cq·.,. ~"}P,.mll~' f"'l.C1- 0 
29.6. U' A1,1t rtr<;:A oDAoDl('} r"'/.u'm· 0 
29.7. U' A1,1t ret·} P'':''} 11'/' "'It 9"1'. f"'l.I) m- 0 
29.8. (l)'<;:A OI·il'l' o .. Pil'/'9°~ - '(l". 'I' ,I'</: r"'I. m.I','I, 

29.9. AI'- AI'- p'o(r>'r.r, oD"lt,l'lP"·r· '} lloDm"'9° r"'l .. "il 'I · 9°~-

29.1 0. t,<;:11 1,1t ~,'},~.l',lJtr'}IJ'I:OI- 'I"}j'</: r"'l)' r.C1-

29.1 I. n'<;:A P',:. '}'I' ret·} P',:.'} ·r·lI" M:ODOI- r"'l.ODAo-

29.1 2. 1I"'1 .. ('il"·9°~··} ·}\I°UC·} h<;:"'>" oOl-·H· ,1'~~:OJ. 

29.1 3. ilM,IIIJWI~:OI. U' A1,1t ' I"};/'</: f"'l)'r.C1-

29.14. IU'il'I·9°~· ll'I· "'ItlP":~:OI· H'}.P: (lr'l9" r"'l.OI .I'. ,v,-

29. 15. IU'il·'·9°~· U-II-'} (11, h-A ~.} r"'l.oD(\h'l; 

29 .1 6. Iltr<;:11 1,IIJ,',:OI- </,(;" ' 01- f"'l.rOl-4' 
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