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ABSTRACT 

The main purpose of this study was to examine the current status of the participation of pastoral 
Afar children in the prill/my schools of the regioll, identify the major impediments and tl,en come 
up with possible illlervention strategies that should be implemented to alleviate the educational 
marginalization'of Afar Children, To achieve this purpose a descriptive survey design was used. 
Simple random sarnpling and availability sampling techniques were used to select teachers and 
student respondents. Of the total 506 questionnaires distributed for teachers (90) and students 
(4 16) respondent, of which 480 (94.86%) of them were retumed and used for the analysis. 
DescnjJtive survey quantitative and qualitative data clIlalyses methods were used to analyze the 
qualitative data, percentages were used to explain the personality characteristics of respondents. 
dropout and repetition rates, and degree of influence of different factors ou the educational 
participation of pastoral afar children. t- test was used to determine th e sigllljicant mean 
difference between and among students and teachers upon their views conceming major factors 
affecting Afar pastoral children participation in primary education. As the results of this study 
revealed, there were a prevalence of barriers to the education of pastoral Afar Children. The 
study portrayed that the major hindering factors of pastoral Afar children participation in the 
primmy schools of the region were socio -cultural, socio-economic, school related and 
administrative/institutional/ challenges. Thus, it can be concluded that the constraints are both 
from supply side and demand side of educational provision. In view of this, it is recommended 
that, the federal and regional govemment and 11011- governmental agencies should create 
conducive environment for active involvement, sustain ability of educational programs and 
particlj){tlion of Afar pastoral coml1lunity in problem identification, policy formulation, planning, 
monitoring and evaluation of the education programs. 
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CHAPTER ONE 
INTRODUCTION 

1.1 Background of the Study 

Educat ion is a basic conditi on for economic and social deve lopment and pr imary educat ion and its 

foundation. Primary ed ucation in deve loping countries is considered to have great im portance 

because of its wide range of benefits. These includes the shap ing and strengthening a ch ild as an 

indi vidual in relation to hi s or her fo ll ow people, to the nature and to the worl d as an environment. 

It a lso thought to build a capacity fo r li fe long learning in individuals, and to deve lop knowledge , 

ski ll s and attitudes, whi ch wil l contribute to the general development of the community. 

Now days a major transformation has been taking place in the lives of the world 's youngest 

ch ildren, especially in relation to schoo ling. Where ed ucati on was once the privilege of a minority, 

it is now recognized as a universa l entitlement, w ith every child ' s right to education reaffirmed by 

the UN Convention on the Rights of the Child, UNCRC (U ni ted Nations, 1989). This principle was 

trans lated into the World Declaration on Education for All (UNESCO, 1990) and in the targets set 

out in the Dakar Framework for Action (UNESCO, 2000). These targets include ensuring that by 

2015 a ll children have access to good-quality primary educat ion, with particular attention to gi rl s, 

ethnic minorities and children in difficult circumstances. The targets a lso include expanding an d 

improving comprehensive education, es pecia lly for the most vu lnerable and di sadvantaged ch ildren. 

The Education for Ali (EFA) Global Monitoring Report 2007 confirmed that more and more 

children (86 per cent) now have access to Grade I in primary schoo l. Increases in access between 

1999 and 2004 were most marked in sub-Saharan Africa (from 55 to 65 per cent) and South and 

West As ia (from 77 to 86 per cent). Girl s are benefiting from these increases in enrolments. Of the 

18 1 countries for wh ich there are data , about two-thirds have achieved gender parity in primary 

education enrolments (UNESCO, 2006). But major cha llenges remain in the movement to achieve 

Educati on for All: 77 milli on child ren are still not in either primary or secondary school. Of these, 7 

million have dropped out of schoo l, 23 million are likely to enroll late and 47 million are unlikel y 

ever to enro ll w ithout add itional incenti ves. India, Nigeria, Pakistan, and Ethi op ia accou nt for 22.8 

milli on (two-thirds) of thi s total (UNESCO, 2006). 
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In Ethi opia pastoral ist peo ples are found nearly in a ll lowlands on the periphery of the co untry. The 

great majo rity of these pastora li st populations are living in so uthern people nati on and nationa li t ies, 

Somali , Oromia and A far regions. Today the Ethi opian government is committed to prov ide quality 

primary ed ucation fo r a ll. This is the major priority of the education and tra ining po licy. It ' s very 

diffi cult to achieve the goa l of equal ity of opportunity and uni versal primary educati on so long as 

these groups are forgotten educati onall y. 

In A far region, education is one and the most important sector for reg ional economic, socia l and 

poli tica l deve lo.pment. Even if, greater effort is being made by the regional government to enhance 

the leve l of education coverage in the region, it is still in lower level comparing to other regions. 

Literacy rate is computed as the pro porti on of the literate population from the domain of indi viduals 

aged 10 years and above. (A person is considered to be literate if helshe can read with 

understandin g and w ri te a short statement at least in one language). According to the Welfare 

Monitoring Survey (2004) on the sedentary areas of Afar region , or the tota l population on ly 42 .4 % 

of the male and 23 .4 % of the fem ale were li terate in 2004. Literacy rate in urban areas is higher 

than that o f rural areas, and gender di screpancy is also observed in both areas w ith a w ider gap 

among rura l res idents (Afar Finance and Economic Development Bureau, 2005). 

Thus it was imperative and timely look in to cha ll enges that hinder primary school participation of 

the pastoral Afar children in the region and suggest ing some a lternati ve ways. 

1.2 Statement of the Problem 

Though severa l efforts have been made to improve the education coverage of Afar reg ion, it is still 

in its in fa nt stage by any standard . In fact, Progress has been shown in terms of number of schoo ls 

and students enrolled between 2000/0 I and 2004/05. According ly, the tota l number of primary and 

Secondary Schools, whi ch were 122 and 6 in 2000/01 , has increased to 2 11 and 7 in 2004/05 

respecti vely. Similarl y, the total number of primary students, which was 24,225 in 2000/0 I, has 

increased to 5 1,803 in 2004/05 . Concerning secondary school enro lment, insignificant change has 

been shown between these years. 

Accord in g to the medium vari ant Population Projection, the region's projected schoo l age 

population (7years-1 4) for 2004/05 is estimated to be 25 1,990, constituting about 18.5% of the tota l 
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Population. Based on thi s projection res ult and the number o f students enrol led in Primary 

ed ucati on (1-8), the gross enro lment rate of the region is onl y 20.S% (24.0% for male and 16.6% 

for females). With respect to secondary schoo l (9-10) age population, those in the age range IS-16 

years constitute only 4.32% of the tota l population of the region. The gross enrolment rate for 

Secondary School in 2004/0S is S percent (S.4 1 for male and 4.4S for females). However, the above 

stated rates are even lower when net enrolment rates are considered (Afar Finance and Economic 

Deve lopment Bureau, 200S). Therefore the current stud y is intended to investigate the major 

cha llenges that contribute low participation in primary education. 

In the course of the study the fo ll owing two basic questi ons were addressed as a gu ide for treating 

the problems 

I. What is the statu s of children 's participation in the primary schools of Afar Region? 

2. What are the factors that affect the participation of Afar children in primary education? 

1.3 Objectives of the Study 

The ma in objectives of the study was 

~ To examine the status of pastoral Afar Children Parti cipat ion in Primary Education 

~ To identify the major factors affecting children 's participation in primary Education 

~ To recommend the alternative methods to promote Afar chi ldren 's parti cipation in primary 

education. 

1.4 Significance of the Study 

Educat ion is central for the development of the socia l and economic life of any society. It is crucial 

in the deve lopment of qualified labor force for the exploitation o f resource. So as c itizens, education 

and training must of necess ity be prov ided for the pastoral community to enab le them to deve lop 

and diversity their way of life and to contribute to improve and develo p themselves, the ir 

community and their nation. 

To put these in effect pastoral children should participate in the education system of the country. 

They should a lso be seen as special group with s ignificant ly different way of life, customs and 

tradition that require special approach, in terms of type and method of providing them the right type 

of ed ucat ion. In thi s regard assess ing and identifying the major hindering impediments and 
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suggesting poss ible strategies of delivery are very essential. Thi s study was therefore s ignificant on 

the basis of the following issue:-

... It may increase the awareness of regional and federal state educational officials to the 

educational status pastoral afar children and facilitate the development policy and programs 

to provide quality primary education in order to promote their soc ial and economic progress . 

... It may poss ibly show the major challenges that hinder the ed ucational pmticipation of Afar 

children in the primary school s of the region. 

... It mi ght help to provide possible suggesti ons to educational po licy makers to remedy th e 

problems. 

... The result of the study may be used as stepping stone to study 111 detail for interested 

researchers 

1.5 Scope of the Study 

The study is delimited to four se lected woredas of Afar regional state, namely Asayita, Dubit, 

Gewane and Awash fental e. The study populations were selected sample teachers, students and 

community in the above mentioned woreda primary schools. Therefore thi s study is expected to 

generate baseline information on the challenge and opportunity to provide formal primary ed ucation 

in the study area. 

1.6 Definition of Terms 

There are common terms that are used frequently in the study peri od, those terms and definitions 

are presented as follow. 

• Basic education Refers to the whole range of educational activities taking place in vari ous 

settings (formal, non formal and info rmal), that aim to meet basic learning needs. 

• Enrolment rate Enro lment rates are expressed as net enrolment rates, which are ca lculated 

by dividing the number of students of a particular age group enrolled in all levels of 

education by the number of people in the population in that age group. (Education at a 

Glance, 2002) 
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• G ross enrolment Gross enrolment as defined by UNESCO, des ignates a nation's tota l 

enro lment "in a specific level of education, regard less of age, expressed as a percentage of 

the popu lation in the official age group" . (2005 , "Gross enrolment rat io"). 

• Literacy The United Nations Ed ucational, Sc ientifi c and Cu ltura l Organ ization (UNESCO, 

2005) defines literacy as the "ability to identify, understand , interpret, create, communicate, 

compute and lise printed and written materi a ls associated w ith varying contexts. Literacy 

in vo lves a continuum of learning in enabling indi viduals to achieve the ir goa ls, to develop 

their knowledge and potenti a l, and to participate fully in their community and wider 

society," 

• Primary education Primary education most often referred to as elementary schoo l, whi ch is 

usua lly composed of grades one through six. The mai n purpose of primary ed ucation is to 

give children a strong foundation in the basics of a general curriculum, wi th an emphas is on 

reading and math . 

1. 7 Organization of the Study 

The stud y is organi zed into five chapters, chapter one dea ls with the problems and its approach. 

Chapter two treats rev iew of related literature. Chapter three deal with research design and 

methodo logy. The fou rth chapter discussed abo ut presentation and analys is of data . The fina l 

chapter five d iscusses the summary, conclusion and recommendations of the study. 



CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

This chapter deals with rev iewing re levant literatures wh ich are related t9 the current study and 

some African countries experience on prov ision of primary education. 

2. t The Social and Economic Justification of Primary Education 

In 1990, at the world conference on education for a ll , a dec laration was adopted to reaffi rm the 

internati onal community ' s comm itment to ensuring the right to education for a peop le. It was stated 

"Every person, child , youth and adults sha ll be able to benefit from educationa l opportunities 

designed to meet their basic learning needs" (UNSECO, 1995). 

This declarat ion was made in response to international concern over the deteri orati on of educat ion 

systems in previous yea rs. Thus, great concern has arisen over thi s declining or worsening because 

o f the w ide spread belief that primary educati on is a vital components of the deve lopment of every 

nat ion and its c itizens. In this regard World back stated that " Education especial ly primary and 

lower secondary education helps to reduce poverty by increasing the productivity of the poor, by 

reducing fertility and improving health and by equipp ing people with the sk ill s they need to 

participate full y in the economy and soc iety" (World Bank, 1996). 

Primary educati on has a central importance to national deve lopment. It has been formally accepted 

as a humanitari an ri ght for almost fifty years, but the case for its provision o n strictl y economic 

yardstick is more resent phenomenon. It is affirmed by econom ist that the immediate economic 

return (both private and soc ial) on investm ent on primary education is greater than in the secondary 

and hi gher leve l (Co lclough, 1993). 

In general , primary educat ion produces a lite rate and numerate population that can deal with 

prob lems in countered at home, at work and serves as a foundation for further ed ucati on. Moreover, 

it bui lds the capacity fo r life long lea rning in individuals and to develop knowledge, skills and 

att itudes which will contribute to the genera l development 0 community in which indi vidual li ve by 

meeting manpower needs and improv ing community li fe (Taylor and Mulhall , 1997). 

Primary education facilitates the abi li ty to meet basic needs li ke adequate nutrition, shelter and 

clothing and access to hea lth service and c lean water. It enables low income countr ies to control 
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the ir rapid population growth, which is one of the stain s in the ir deve lopment program, by red ucing 

fertility rates. The reduction of ferti lity further depends la rge ly on the leve l of mother education. 

The more educat ion a women rece ives, the fewer children she is like ly to bear (Lockheed and 

Verspoor, 1994). 

As Lockhee ld and Verspoor, 1994 conc luded the future progress and prosperi ty o f the world and 

individual nations rest on more than ever on the competence of individuals and on the capac ity of 

countries to adapt and advance knowledge. This capacity depends in turn on the extent to which the 

population has attained literacy, numeracy, communicati on and problem so lving sk ills. To move 

forwa rd, all deve lop ing countries must im prove the education of their labor fo rce and adva nced 

ed ucation and training must rest on the so lid foundation of primary education. 

2.2 Issues of Education Provision for Disadvantage Groups 

2.2.1 Equity 

Equity means soc ia l justice or fairness in education. It refers to fair and just access to educat ion 

prov ision. The issue of equ ity mainl y affects severa l disadvantaged groups inc luding the poor, 

lingu istic and ethnic minorities, ch il dren with learning and physica l im pairments and nomads 

(World Bank, \ 996). 

Equity in educationa l prov ision for minoriti es has two principa l aspects. Fi rst, everyone has the 

ri ght to basic primary education, which is the basi s for fundamental knowl edge and skill s necessa ry 

to function effective ly in society. Second, there is the government' s ob ligation to ensure that 

children who have a potential to lea rn are denied education because they a re poor, and from 

di sadvantaged ethn ic and linguistic minorities in geogra phicall y rem ote regions (World Bank, 

1996). 

Thus, achi evi ng equity requires governments to take both financial and admini strative measures to 

enable the poor to ga in educati on. Admin istrative measures can promote enro llments of the poor, 

fema le, lingui stic and ethn ic minorities by bi lingual measures and schoo l offerings. Moreover, 

financial measures are important to a ll levels for those who can' t afford to go to school , e ither 

because they and their parents can ' t pay the associated costs or because the household can not 

afford to loss their labo r service (World Bank, 1996) 
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2.2.2 Enrollment 

The target of achiev ing universal primary education still seems a long way off in many developing 

countries. It is onl y about half of a ll schoo l-age children in developing coun tries. That acquires a 

complete primary ed ucation, w ith nea rl y half of those who are enro lled dropping out before the end 

of th e primary schoo l cycle (Taylor and Mulha ll , 1997). 

Particularl y, in the great bulk of rural areas where th e majority of the people li ve, onl y a meager 

quantity of chi ldren gets into primary education. The enro llment rates are substanti ally lower whi le 

dropout and repetition rates are hi gher. The reason for these low enroll ment and parti cipation li es in 

the soc io economic condition of the peo ple. Added to these factors is the traditional customs and 

even negati ve attitudes of people especia ll y peasants and pastorali sts towards forma l schooling. 

They are often ignorant of the adva ntages of ed ucation and "they also not had seen primary 

education as a means of personal development but rather the first step on the ladder to modern 

sector job" (Bishop, 1994). 

The enrollment rate is abys mall y low in the pastoral areas due to the fact that nomadic societies are 

on the move with their animals, settled in iso lated areas and far from infrastructures. When we see 

the enrollment rates of children in the areas of some African countries such as in Dj ibouti , only one 

third of the numbers of children of schoo l go ing age are enro ll ed in schoo l. The gross enrollment 

ratio is even lower in rural areas w ith 14 .9 percent of boys and 7.9 percent fo r girl s (UNESCO, 

2002) . 

In Kenya there are about 6.7 million children of schoo l go ing age, w ith about 66,000 in the pastoral 

areas . The twe lve pastoral districts have comparative ly low gross enro lment rati on, w ith a majo rity 

of children of primary schoo l enro llment rate was 87.6%, the gross enrollment rate in the pastoral 

areas of Gari ssa, Waj ir, Mandera, Turkana and Marsabit is 12.9 percent (Carr-Hill , 2002) . 

2.2.3 Dropout 

According to Taylor and Mulhall ( 1997) defined a dropout as a pupil of any age who leaves school 

fo r any reason oth er than death, before graduati on or completi on of a program of studies and 

wi thout transferring to another cycle. 
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For Africa, the median dropout rate before completion of primary schoo ling is 54 (percent (Bishop, 

1994). Thi s figure is wo rse even in the nomadic communities in Africa. As a study shows in Sud an, 

in the year 2000, the overal l number of chi ldren attending schoo ls was rather low in the rura l 

pastoral areas. Furthermore, there are fewer girl s than boys attending schoo l. The fundamental 

problem affecting basic education in the pastoral area of Sudan is the hi gh dropout rate. It is 

estimated that in all state of Sudan about 30 percent of all registered pupils wi ll have dropout from 

schoo l by the age of 15 years. A study from Somal ia shows a s imilar trend, especia ll y gir ls usually 

dropout of schoo l after grade 3 (Larssen and Hassen, 200 I). 

2.2.4 Access 

Equa liz ing educationa l opportun ity indicates access to potential participants 111 all parts of the 

region of a country and nearly equal enro llment rates for different members of the society. This 

can't happen because; pa.ticipation in education is not affected on ly by the educational opportunity 

that are provided, but a lso by the degree of their use (UNESCO, 1998). UNESCO further exp la ins 

that providing infrastructure is not enough to ach ieve universal primary education unless all 

chi ldren have access to school ing. Thus, education fo r a ll requires, first , full access i.e. the 

avai lability of enough schoo ls and the removal of constraints to access espec iall y for ch i Idren of the 

right age, second , reduction of gaps in educational provisions for minorities and disadvantaged 

groups by giving specia l attentions. 

As a study conducted by UNESCO shows, there are various constra ints of access to education in 

the ethnic minorities like pastoral groups of people in African countries. For instance, part of the 

problem of access in Djibouti is the weakness of the schoo l network. There is on ly one schoo l 

serving a very extensive area, and those children of pastoralist who are at school come from camps 

w ith in a maximum of 10km. Similarly, in Uganda, out of 63 inhabited islands in Kalangala , on ly 

s ix have primary schoo ls. Ch ildren on the other 57 islands can ' t affo rd the costs of water transport, 

estimated to be ten times that of land transport. The main reason g iven in Eritrea for children not 

attend ing schoo l were that no schoo l is ava il ab le, the distance to school is excessive or there are no 

boarding faci liti es (UNESCO, 2002). 

In genera l, there are population groups that exist 111 developing regions of the world , who are 

geographically remote from the main centers and from the economic activities and public services. 
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Access to educati on fac ilities from the chi ldren of these groups is a special problem (UNESCO, 

1997). UNESCO funher explains that the di sadvantaged grou ps who have problems of access to 

schoo ling fa ll into the fo ll owing three broad categories: 

I . Rura l popu lat ion in the backward parts of the third world co untri es re lat ively untouched by 

the modern development. 

2. Tribal groups w ith primitive life sty les, in the more inaccess ible regions of As ia, Afri ca and 

Latin America. 

3. Nomadic pastora li sts primarily dependent for their li ve lihood on grazing as in central As ia 

and Sub Saharan region of the east and horn of A fri ca. 

Pastora li sts are the main concern of this study. Thus, an attem pt is made to rev iew here under the 

follow ing: po lic ies, strategies and experiences in the prov ision of education for pastoral ists, and the 

challenges in educationa l access to these people, 

2.3 Experiences of African Countries in the Provision of Education for Pastoralists 

Many countri es are confronted w ith the problems of providing education for people who have no 

permanent domic iles like pastorali sts. Some countri es have taken measures and set up pol icies to 

ensure the rights of the pastorali st to educat ion. In Africa, the government of Kenya, N igeria and 

Tanza ni a are in the forefront. These countries have estab lished po li cy gui del ines and deve loped 

strategies recogniz ing the need to educate pasto ra lists for thei r national progress. 

2.3.1. The Kenyan Experience 

In Kenya, there are about 1.2 million pastoral ists in II of the 41 districts that make up the co untry. 

Out o f the II di stricts, the seven di stricts the ones which are predominantly occupied by pastora l 

popu lation are Marsab it, Turkanan, Mandera, Ga ri ssa, Maj ir, Isiolo and Samburu (Na nnan, 1999). 

In 1978, the Kenyan government deve loped a po licy guideline for the estab li shment of arid zone 

boarding schoo ls for the Maasai , Turkana and Somali nomads. The development of the policy was 

based on the decla rati ve that 

The government o f Kenya is aware that nomads in the country are the most disadvantaged in the 

provis ion of educati on and other soc ial ameniti es because of the ir isolat ion from the rest of the 

country. It is equall y aware that the nomads are ex posed hardships and uncertainties resulting from 



drought and starvati on and the lack of knowledge and skills to deal with environmental hazards 

apart from resortin g to constant migratory drifts (Republic of Kenya, 1978 in Akaranga, 1995). 

Moreover, there has been a high leve l o f wastage in primary schools lead ing to completion rates of 

be low 50 percent. These varying rates are attributed to majo r regional , economic and gender 

di sparities in the Arid and Semi Arid lands (ASAL) di stricts recording the lowest participation. 

Some of the factors for thi s low achi evement in enrollments and completing primary grades in 

ASAL areas are: - low level of schoo l Fac ilities, traditional nomadic life sty le, reduced awareness o f 

the need for educati on, and general under development (Akaranga, 1995). 

2.3.2 The Tanzanian Experience 

The Tanzanian gove mment has a long hi story of progress in implementing projects in the soc ia l 

sectors. After the independence of Tanzania, the deli very of a wide range of social services like 

ed ucation has been taken as government 's so le responsibility. Policy makers and implementers 

have sought to extend these social services to the largely rural and depri ved population o f the 

country in particular (Bugeke, 1995) . 

In spite of the admirable intentions to prov ide education to the enti re population, pastora l nomads in 

Tanzania haven ' t benefited from basic education through regular schoo l system. This is because the 

poli c ies establi shed for the provision of education hasn 't been directed to so lve the real problems o f 

the marginalized communities (Melkwa, 1995). In Tanzania the two most margina li zed pastoral 

nomads are the Massai and the Iliparakuyo tribes. The illiteracy rate among these groups is much 

hi gher than in other communities in the country (Ndagala, 1990). 

As Begeka ( 1995) shows the factors that hinder the provis ion of education for the nomads inc lude 

long di stances children have to walk in order to get to schoo l, poor educat ional in Frastructu re and 

the lack of training of teachers to cope w ith environmental problems of pastora l areas. And there is 

the negat ive attitude of the nomads towards the educati on of children, especia ll y girl s. As a strategy 

to mitigate the probl em, Begeka recommended especia l tra ining of teachers, rad io instructi o n, 

making curriculum re levant to their culture and action oriented resea rch on educati on of nomads . 

To sum up, the prov ision of basic primary educati on for the pastora l nomadic societies in Tanzani a 

th rough conventional means has not so far been sati sfactory. Thus, the Tanzani an ministry of 
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ed ucati on has requested fo r UNESCO ' s support to mobili ze extra fu nds for the im plementat ion of 

special li terary programs to address bas ic learn ing needs of the nomadic popu lation. Some non 

gove rnmental organi zations which are involved in the development programs of Tanzania like 

SlDA, C lDA and OXFAM have shown interest in givi ng financial assistances to run the program. 

The pastora l communities contributed by mobili zing their resources to promote educati on in their 

communities. However, despite these measures, the enro ll ment of nomad ic pastora l children in 

Tanzania is below the national enrolment average (UNESCO, 2002). 

2.3.3 The Nigerian Experience 

In N igeria, there a re fi ve nomadic groups. The Fu lan i, Shuwa, Budman , Kwayan and Buzu are 

predominantl y pastora l nomads. They are estimated to be 9.3 mi lli on in number, and 3.4 million of 

them are chi ldren of schoo l go ing age. However, the part ic ipation of chi Idren of nomads in ex isting 

forma l and non-forma l education program is extremely low, w ith a li teracy rate rang ing between 

0.2 to 2 percent (A kinkugbe, 1998). 

As noted by (Tahir, 1995), the major constra ints to access to formal and non fo rmal education is a 

function of the ir constant movement in search of water and pasture for their animals, physical 

barriers, emp loyment of ch ild labor, inappropriate curri culum content etc. The issue of providing 

equal educati on prov is ion fo r a ll N igerian ch ildren were incorporated in the Nigerian constitution of 

1979, which states that "Government shall d irect is poli cy towa rds ensuring that there are equal and 

adeq uate ed ucational opportunities". Accord ingly, specifi c ed ucational programs have ari sen from 

the po li cies from 1979 to 1986 (Ezeomah, 1995). Furthermore, the Federa l government of Nigeria 

inaugurated the Nomad ic educati on program in 1986. As a result, the National Commiss ion for 

No mad ic Education (NCNE) which is one department of the Federal Mini stry of Ed ucation was 

esta bli shed by Decree No. 41 of 1989 to spec ifi ca lly serve fo r the educati onal needs of the child ren 

of nomad ic pastora l ists. (Tahir, 1995) 

The national commiss ion for Nomad ic educati on has the responsibility of implementing the 

nomadic educat ion program. The ma in objectives of the program are : 

I . To provide the nomads with a rel evant and functi onal bas ic education. 

2. To improve the surviva l skill s of the nomads by teaching improved methods of animal 

husbandry. 
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According to the study resu lts, in March 200 I there were 1,574 nomadic primary schoo ls located in 

all 36 states of federation. Out of thi s num ber, 11 02 are schools fo r nomadic pastora li sts. The total 

pup il s enro llment in these schoo ls was 203, 844 of which 11 8,905 are males and 84,939 are 

females. The tota l number of teachers in 200 1 was 4907. Since the beginning of the program, about 

15,833 pup il s have successfully completed from the nomadic school system. This constitutes 

10,290 boys and 5,543 girl s, whi ch represent 65 percent and 35 percent respect ive ly (Aki nku gbe, 

1998). 

2.4 C hallenges of Provision of Primary E ducation for Pastoral Children 

It is widely accepted that a ll children should receive at least primary education to yie ld 

sustainability to the development of a country. But, there are many hindrances to popular 

parti cipation of ethnic minorities and other d isadvantaged groups like pastora l nomads in primary 

education. Severa l reaso ns have been stated fro the low schoo l enro llment and participation. Some 

of the major pones can be categorized into soc io-cultural, soc io-econom ic schoo l in tr insic and 

adm inistrative or institutional constraints. We w ill see the details here under the fo ll owing top ics. 

2.4.1 Socio-cultural Constraints 

Some developing countries are homogeneous in terms of having signifi cant number of cultura l, 

ethnic and lingu istic groups that aren ' t in the main stream of soc iety. For instance, the ind igenous 

people of the Andean countries , the triba l' s and sched uled castes in India and the population 

be longing to multiple ethn ic and language groups in most parts of Africa illustrates the socio­

cu ltura l divers ity that needs to be taken into account in the design and im plementation of 

educationa l programs (UNESCO, 1985). 

These minorities-have their own customs, va lues, norms and traditions that have their own effect on 

educat ional provisions. First, parents actua ll y have the cu lture that requires the ir children take part 

in d iffe rent activities of economic values, second , these society haven 't yet developed the 

awareness that education has s ign ificant ro le in the fie ld of production. Mo reover, ethnic and 

cu ltural minorities resist modern schoo ling, which is rooted in thei r fear of cu ltura l alienat ion and 

d istortion of tradit ional values (UNESCO, 1985). 

The hindrance of soc io cultura l facto rs on educational participation of children is worse on gi rl s. 

The cultural expectations of girls and the priority given to the futu re role as mother and w ives have 
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a strong negative effect on their educationa l en ro llment and participation (Odaga and I-1eneveld, 

1995). 

Some of the socio cultural practices that affect pastoral children enrollment and participation In 

education are Initi at ion Ceremonies, Pastoral Parents Attitude towards Education , early marriage, 

gender ro le socia li zation and stereotyping, low self conception and lack of role mode l, religion. 

2.4.1.1 Initiation Ceremonies 

As research indicates, ini t iation ceremonies are the common cu ltura l practices that affect the 

education of gi rl s and boys in Sub Saharan Africa countri es . A study made in Malawi indicates, the 

time of initiation is conflicting with schoo l calendars. So, it affects schoo l attendance of girl s 

lead ing to drop out. Moreover, once girls are initiated it is difficult for them to return to schoo l 

because they are expected to marry (I-1eneve ld, 1995). 

Some initiation ceremonies include circumcision. Girl's circumcision is one of the cha llenges for 

the educational participation of girls in the nomadic pastoral areas of Kenya. After the ritual, girl s 

are expected to get married immediately. Their future husbands have already been identified. This 

creates lack of interest and enthusiasm in education the research finding fllliher reveals that boys 

also face the same cultural barriers because they spend most of their youthful period undergo ing 

training wh ich lasts for ten years to become community protectors, leav ing the girl child the burden 

of taking up all the domestic and herding responsibilities. 

2.4.1.2 Pastoral Parents Attitude towal'ds Ed ucation 

The pa renta l attitude towards formal ed ucation probably had its foundation in the experience or 

parents who have a little hope in the schoo l benefiting their children. They regard it as a means of 

taking ch ildren out of thei r hands (B rimer and Panti, 197 1). 

In Kenya, one of the reasons for low enro lment is that the va lue of education might not be fu ll y 

realized among the pastoralists and schoo ling is not a priority in their l1'aditional way of life 

(Narman, 1990). 

A similar case study 111 Mongo li a shows that pastoral nomadic parents believe that education 

undermines the youth ' s sense of identity and belongingness to their own ethn ic group, their 

understanding of the pastoral way of life as a life of dignity and independence (Karatli , 2000). 
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On the other hand, as the findings by (MGEF, 2002) in the nomadic pastoral Massai tribes of Kenya 

indicate, few fam ili es which could send their children prefer for educating sons firs t. This 

concepti on stands from the traditi on that Massai girls leave their parents' vill age and become a 

member of the husband 's famil y upon marriage. Therefore, Massai parents believe that their fami ly 

wi ll not benefit from investing in the education of their daughters. 

2.4.1.3 Early Marriage 

Earl y marriage is one of the soc io-cultural factors that hinder the ed ucational parti cipation of girl s 

in most developing countries of Asia, Africa and Latin America. A survey conducted by UNESCO 

in some countries of Africa shows that earl y marriage is traditionally considered as important for 

yo un g girls, subject as they are to community va lues. For instance, in Tanzania the soc iety consider 

ado lescent girls as something that is goi ng to decaying unl ess used as soon as it is ripe (UNESCO, 

1995). 

With regard to the influence of earl y marriage on ed ucational palticipation o f girl s, Rose ( 1998) 

indicates that early marriage has negative contribution for g irl 's participation and it is the main 

reaso n for an increase in girls ' dropout from schoo ling. 

2.4.1.4. Gender Role Socia lization and Stereotyping 

Gender role socia lization and Stereotyp ing is one of the soc io-cultura l factors that hinder girl' s 

participation is education by perpetuating the dom inant ro le of males and im parti ng the inferior 

natu re of fe males in di ffe rent activ ities. 

Among the soc ia liz ing agents, families stand first. In thi s regard, the instructi on of gender role has a 

great significance. They consider their male children as brave, expressive self confident, where as 

the ir dau ghters as shy, quite and dependent (A lmaz, 1991). Likewise, the attitude of parents towards 

the importance of edu cation for females is determined by what the soc iety expects of the ro les of 

fema les and males. Simi larly, Kenyan Sambu ru pastoral girl s remain di sadvantaged in the 

acqui s ition of educati on because of the tradit ional be lief that women's place is in the Kitchen. It is 

known that "withdrawal of the gi rl child fro m school to marry is a common fea ture of the 

pastoralist life" (Kwayera, as quoted in Ontiende 1999). He further revealed that parents wou ld 

rather boys to send to schoo l than girl s, they argue that girl s who attend schoo l are li kel y to become 

prost itutes. 
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Stereotypica ll y, fe males are conceived by the society to be too much passive, shy, mentall y and 

physically weak, while males are competitive, courageous, and intelligent. As a result, such 

differentiation and expectation greatly affect females ' aspiration and competency in education 

(Alemtsehay, 1985; Ahnaz, 1991). 

2.4.1.5. Low Self Conception and Lack of Role Models 

A low se lf-co ncept has been cited as one major characteri stic of the di sadvantaged groups of 

soc iety. Several studies have also found that se lf-concept to be significantl y re lated to academic 

achievement for the so-called disadvantaged as we ll as other students (Pruzek, 1974). 

The lack of ro le model has significant influence on children learn ing. Modeling as an important part 

of soc ial learning in which human beings learn their behav ior from another signifi cant person. We 

first observe someone then we imitate what we see, we are more li ke ly to mode l our activities after 

people we consider admirable, children are very suspicious to such socia l learning process. So the 

absence of learned family member who succeeds in modern education in the community ahs its 

own im pact on motivation of children to enro ll in schools. 

2.4.1.6. Religion 

In Guinea, religious be li efs are reported to hinder children 's especia lly gi rl 's public schoo ling. A 

study team found that there were three vill ages where no chi ldren were sent to schoo l because of 

religious reasons. The general assumption is that girl s only need to learn prayers". And have no use 

for read ing as they are un li ke ly to become scholars ( Odaga and Heneveld, 1995). 

On the contrary, there are other scho lars who oppose the arguments which revea led the hindering 

role of Islam on girl's education. They supplement their argument by depicting the hi gh rate of 

ed ucational participation of girls in the most not iceab le Islamic countries. For instance, AI-Hariri 

(1987) notes the saying of Prophet Mohammed Eve ry Mus lim male and fema le is required to seek 

for knowledge". Based On this idea, he argues that Islam encourages gi rl 's ed ucation participation 

for their good life. 

2.4.2. Socio-economic Constraints 

The influence of socio economic conditions on access, regu lar attendance and learn ing in primary 

school is perhaps the most constant and consistent findings of socio-educati onal research worldwide 



(Izquerdo and Levin, 1989 in Noriega, 1996). Together with the soc io cultura l constraints, sending 

children to school enta il s direct and opportun ity costs, which are prohibitive to poor and rural 

families. The following sections deal with such constraints and some of the perceptions that affect 

the decision not to enro ll , or to withdraw children from school. 

2.4.2.1. Poverty 

Poverty is an obv iously prevalent situation in rural areas. It is the one usually mentioned and 

commonl y associated with educational disadvantages. In this perspective, it is clear that, parents 

with poor economic status may have difficulty in providing their children w ith exercise books , pens 

and pencils and buying uniforms. Moreover, child labor is used as a means of strengthen the income 

of a given household (Steven, 1993). 

A study made in primary educat ion of rural Pakistan shows that poverty is the ma in reason for 

chi ldren dropout of schools (Taylor and Mulhall, 1997). Poverty and its consequence of 

malnutrition are common in the pastoral areas of Africa. As Bugeke notes, due to the increasing 

degradation, conversion and reduction of pasture land, the problem of food shortage is an acute 

problem in the pastoral soc ieti es. As to him, specific causes of food shortages are population 

pressure, drought and prioritizing large scale agricultural production (Bugeke, 1995). 

2.4.2.2. Educational Background of Parents 

As one socio economic constraint, educational leve l of parents is an important determinant of 

enro llment and dropout rates. As Magland (1994) described education of parents affects the 

chi ldren's school enro llment and year of schoo ling s ignificantly. The researches findings by Hyde 

( 1989) indicate that educated parents are more like ly to send their children to school and keep them 

longer in schools. On the contrary, illiterate parents are highly associated with high children 

dropout rate (Rumberger, 1987). When we see its effect with nomadic areas, it is obvious that the 

nomadic groups of the world are the most severely di sadvantaged groups in the acquisition of 

education. In fact the rate of illiteracy among nomadic pastoralists ranges from 80-100 percent in 

many African countries (Ezeomah, 1995). 
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2.4.2.3 Pastoral Economic L ife and School Distance 

Nomadic people, who li ve far from the towns and are also continuously on the move, have a spec ial 

and di stinct problem in the provision of education in different co untries 

In most African countri es , nomadic people are the most neglected group of the soc iety in the 

provision of education. Thus, enrollment and parti cipation of nomad ic children are low as 

compared to the children of other parents who lead a settled life. Thi s is because of the fact that 

these people have no permanent home and it is difficult to build schoo ls, near to them as they are 

constantly on the move. Even those few children who could enro ll in the primary education are 

forced to w ithdraw, s ince most of the schoo ls are found very far fro m their roaming villages. The 

problem of distance is worse espec ia lly for girls (UNESCO, 1995). 

In the pastoral Massai of Kenya, children walk 15-20 km per day to primary schoo ls. Research 

findings indicate that thi s long walk undermines education even fro those who manage to reach 

schoo l. Children who have spent two-five hours walking to schoo l in the morning, often w ithout 

having anything to eat, are tired, and their ability to concentrate is impaired (MGEF,2002). 

2.4.2.4. The Demand of Child Labor 

Child labor is very essential to the live lihood of some households. Thus, schooling has a high 

oppOitunity cost to them to send children to schoo l. Especially in rural areas, children spend more 

time worki ng than those in urban areas. Therefore, there are fewer rural g irl s in schoo ls than urban 

girls (Odaga and Heneveld, 1995). 

As a stud y made by ADEA in the nomadic pastoral areas of N igeria shows, the centrality of child 

labor is a constraint to participate in formal schoo ling (A DF A, 1999). Children dropout from 

schools before the end of the year on their own accord because their families need their labor 

(World Bank, 2003). 

2.4.2.5. Health Problem 

Hea lth problems of children espec iall y in poor and marginalized areas are very seri ous. They often 

suffe r from fever, diarrhea , recurring headaches, stomach pains, etc. For instance, a study made in 

Uganda shows of the grade seven children who were asked if they ever suffe red from spec ifi c 
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hea lth problems, 78 percent c laimed to have had malaria, 12 percent had trachoma, 5 percent had 

seen tape warm and 3 percent had been treated for malnutriti on (Bishop, 1994). 

2.4.2.6. Conflicts 

Pastoralist areas are prone to ethnic/clan conflicts and c lashes over land and land resources, such as 

water, pasture and sa lt. It may arise also to ga in socia l status by possess ing large herds of animal s. 

This conflict leads to significant loss of properti es and increased level poverty (UNESCO, 2002). 

For instance, in Nigeria, land use has been the main source of conflict between land cultivators and 

the nomads. Even though there were mutual beneficia l relations between the two gro ups, through 

time conflicts ar ise as a result of increase in population and need to produce more food crops by 

cultivators. Consequently, pastoral nomads are ejected from the land they occupy for longer times. 

This ejection accelerated their mi grati on and dispersion. Thus, children spend most of the ir t ime 

walking long di stances to feed their animals and have littl e time for other acti viti es (Ezeomah, 

1995). In thi s connection, World Bank reported that in many nomadic area of N igeria conflict 

between nomads and farmers have prevented communities fro m participation in educationa l 

programs (World Bank, 200 I). In general , conflict can have several impacts e ither directly upon the 

chi ldren in terms of the ir security at school and on the way to schoo l, or indirectl y v ia their parents 

in terms of deci sio ns as to where to live or whether or not to be mobile (Car Hill , 2002). 

2.4.3. School Factors 

It is not only socio eco nomic and SOCIO cultural factors that hinders chi ldren 's participation III 

schools. Not surpris ingly, the school env ironment creates a s ignificant num ber of constraints. The 

most obvious defi c iencies are di scussed in the following topics. 

2.4.3.1. Curriculum Relevance 

The curriculum in deve loping countries lacks suitable connect ion with s ituations fami li ar to 

students. Several researchers in educat ion questi on the use standard curriculum designed for urban 

children might have for rural and other d isadva ntaged areas (Lockhe ld and Levin, 1993). 

Stud ies have depicted that irrelevance of th e cu rriculum resulted in low inte rest in education and 

hi gh dropout rate among the pastora l areas. As different research findings indicate the schoo l 

curri culum deve lo ped for sedentary people has no re levance for nomadic pastoral peo ple 
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(UNESCO, 2002). Fo r insta nce, as a study revealed that the level of participat ion of nomadic 

groups in education is very low in Tanzan ia. One of the reasons is the fact that the curriculum 

offered to nomad ic pastora l chi ldren follows th e nationa l standard and doesn' t respond to their 

needs and aspirations. Moreover, it doesn ' t offer the children the necessary li fe and survival ski ll s 

with in their immediate environment (Car Hill , 2002). 

2.4.3.2. T he Language of Instruction 

Language plays a crucia l role in any instructiona l process . It is through language that information is 

obta ined, and ex pressed whatever the mode l of lea rning is. Teachers also convey the content of 

the ir subjects to students and their appropri ate acceptance of information is checked by the use of 

the language. (M inga, 1997). 

Language as a medium of instruction has greater impact on the overall educational process and 

pract ices (UNESCO, 1985). Ch il dren who speak a language other than the language of instruction 

confront a substantia l barrier to learning. Particularly in the crucial earl y grades, when the ch ildren 

are trying to acqui re basic literacy as well as adjust to the demands of the schoo l setting, not 

speak ing the language of instruction can make a difference between succeed ing and fa il ing In 

schoo l, between remaining in schooling and dropping out (Lockhe ld and Verspoor, 1991). 

2.4.3 .3. Fear of Sexual Harassment, Pregnancy and Abd uction 

Different studies show that there is a pandemic of sexual vio lence and harassment in educational 

institutions in Africa. It was also found that male pup ils are identified as major offende rs (Hallam, 

1994 in Odaga and Heneve ld, 1995). A study made in Guinea indicates that boys are very 

aggressive towards girls and that they use physica l force and threaten girl s. This indicates that girls 

are in an extremely hostil e and uncomfortable learning env ironment in schoo l. Thi s has devastating 

effects on the ir ed ucati ona l attainment and performance (Odaga and heneve ld, 1995). 

2.4.3.4. Lack of School Faci lities 

One of the most common constraints of enrollment and part icipation of children at schoo l is 

shortage of schoo l facilities li ke inadequate buildings, lat rines, water, learning material s etc. 

improved fac il it ies are systemat ica ll y beneficia l to student learning. As research findings indicate, 

quali ty of the physical plant is posit ively related to student performance (Lockheld and Verspoor, 
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1991). Lack of appropriate teaching and learni ng material s also affects their performance. 

Especially in the areas where there is a shortage of furniture in the classroom and where students 

are req uired to s it on the floor, parents are reluctant to send their children to school (World Bank, 

1996). [n some countries parents are against sending their daughters to school because of the 

absence of separate classrooms and toilets (Wo rld Bank, 1997). Parents need the presence of basic 

facilities like latrines to protect their daughter 's modesty and security. As a research shows, in 

Bangladish 71 percent of rural schools and 51 percent of urban schools had no latrines. As a resu lt, 

families have withdrawn their daughters from schoo ls (Tietjen, 1991). 

2.4.3.5. Problems in Quality and Quantity of Teachers 

According to Lockheld and Verspoor 1991), shortages of teachers are more common in remote rural 

areas. Lack of rewards and economic incentives are among the causes for not to work in rural areas. 

This has a significant impact on students' learning and success in education. 

In addition to low salaries and lack of incentives, teachers in the nomadic areas have no specia l 

trainings to teach the children of nomads. Aware of the problem, the ministry of education of 

Tanzania has taken the responsibility of training teachers. The mini stry selects teachers from 

pastoral and mobile communities. This is based on the assumption that teachers would be able to 

communicate in the language of the nomads and minimize cultural conflicts among the participants. 

Moreover, the teachers were equipped with basic knowledge on agriculture and animal husbandry 

(Begeke, 1995). 

2.4.4. Administrative/Institutional Constraints 

Universal primary education is a goal that all developing countries are committed to achieve by 

2015. (Bruns and M ingat, 2003). However, studies reveal low participation, hi gh dropout rates and 

under education of pupils in many cases. This is due to constraints, which include inadequate 

resources, low political commitments and inefficiency in administrative capacities and absence of 

appropriate policies (Taylor and Mulhall , 1997). 

Espec iall y achieving equ ity in educational opportunity for people who are denied of education 

because they are poor, disadvantaged ethnic minorities or li ve in geographical remote regions 

requ ires both financial and policy measures (World Bank, 1996). As research indicates, appropriate 

policy measures can increase enrollment of the poor, females and linguist ic minorities. The policy, 
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whi ch has re leva nt program and strategy des igned to sensitize and demonstrate the importance o f 

education for the soc iety can increase the demand for schoo ling among di sadvantage groups. 

Important admini strative meas ures to encourage schoo ling for minority's especially primary 

education can include locating schoo ls within easy access, providing boarding and hostel facil it ies, 

adjusting schoo l hours to accommodate children 's work, bilingual programs for lingui stic 

minoriti es and feedin g programs (World Bank, 1996) . 

2.5. Some Intervention Strategies to Enhance the Education of Pastoralists 

The review of the literature demonstrates the variations, complex ity, and interrelatedness of the 

chall enges that hinder the educational enro llment and part icipation of nomad ic pastoral children. 

There is also a growing body of scholarl y rev iews of strategies to enhance the ed ucat ion of nomads 

and their efficacy. Some of the strategies are the foll owing 

2.5.1. School Feeding Program 

The current low partic ipation of schoo l age children in the pastora l areas has poverty and nutriti onal 

problems as two of its root causes. The schoo l- feeding program by the world food program in some 

arid and semi arid and semi arid part of Africa has ass isted to a large extent in increasing schoo l 

attendance (UNESCO, 2002). 

Accord ing to Carhill , schoo l feedin g programs mainly operated by the World Food program are 

currentl y being prov ided in man y of the di stri cts in East Afri ca with hi gh proporti on of nomad ic 

pasto ra lists. Its pr incipal purpose is to boost enrolment of pupil s in pre-primary and primary 

schoo ling. It is a lso argued that the feeding programs improve learning capaci ty of pupils through 

a ll ev iat ing short-term hunger (Carhill , 2002). 

2.5.2. Mobile School 

Mobile schoo l is a use fu l and appropriate method in the prov ision of educati on fo r children whose 

famil ies are constantl y o n the move li ke nomadic pastora lists. It is a preferab le mechani sm. First, 

the costs of the structure are very low and can be constructed by governments and loca l 

communities. Second , the children learn with in the env ironment whi ch they can eas il y adapt to the 

schoo l s ituation. Lastly, the parents w ill be free from fear of cu ltural al ienati on and insecuri ty s ince 

the ir ch ildren remain c lose to them (UNESCO, 2002). 
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In Sudan, the teachers of the mobile schoo ls are trained as primary level grade teachers. They are 

selected from the nomad ic background or comm unities. It is believed that a background from 

nomadic communities will make it eas ier for the teachers to sustain a nomad ic way of life as we ll as 

to adjust and ga in the confidence of the people li ving in nomadic communities. The teachers who 

teach in the mobile schools, in addition to the usual teachers' training, acquire training in areas like 

first a id , immunization as well as in the most common an imal di seases and the ir cu res. Moreover, 

female teachers receive basic trainin g as mid wives. Such kind of knowledge it usua lly hi ghly 

apprec iated by nomad ic communities (Larsen and Hassen, 200 I). 

The teachers of mobile schoo ls in Sudan move w ith the communities and the classroom is a tent 

and is eq uipped with pOltable furniture, tables, chairs, blackboards and schoo l stati onary. In 

add ition, the teacher has a tent house of hi s own with a bed , a so lar lamp and other equipment that 

the teacher may req uire (La rsen and Hassen, 200 I). 

The mobi le schoo l experience showed some pos itive trends in ed ucati onal participation of nomad ic 

pastoral children ' s. Some are the foll owing: 

I. The positive attitude of nomadic communities towards education is refl ected in the 

increas ing demand for the establ ishment o f more mobile schoo ls for the admiss ion of more 

child ren to the already estab li shed schoo ls. 

2. The dropout children returned to schoo l after the reasons responsib le fo r dro pping out all 

ended. 

3. There is prov ision of in iti atives es pecia ll y anima ls to teachers. This is considered as the 

greatest evidence of the pastoral nomad ' s pos it ive att itude towards educati on. Nomads are 

we ll known for their great attachment to the ir animals. To sacrifice animal s to mobi le schoo l 

teachers shows there is a real positive change in the nomad 's attitude towards education. 

4 . Some pastoral nomadic fami li es started to settle down in one place mainl y for their children 

education. This phenomenon is more noticeable among the Abballa tribes in northern 

Sudan. Mothers, chi ldren and the e lderly remain behind while fathers and adult males move 

after the animals. 

5. The teachers assis t pastora l nomad ic societ ies by reading letters or any other documents 

they rece ive . In the past nomads had to travel for two or three days to find somebody to read 

for them. 
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6. Although pastora l nomads prefer males ' educati on to fe males' in general, latel y some 

famili es have sta.ted to send married fe males back to schoo l immed iate ly after marriage. 

7. Enthusiasms of illiterate fema les towards educat ion and the ir regret fo r bei ng illi terate 

express the ir willingness to be educated despite the fa mil y commi tments which consum e a ll 

their time and energy (Elsa, 1997) . 

2.5.3. Boarding Schools 

In some East A fri can Countries, specia l boardi ng facilities were be ing made ava il able for students 

from margina li zed and poor groups of the population; and th at some were spec ifica ll y targeted at 

children of nomadi c gro ups (Carhill , 2002). For instance, boarding schoo ls were establi shed in 

Kenya to cater for wastage in primary schoo ls due to the mi gratory life sty le o f the communiti es as 

we ll as prohibiti ve d istances from schoo ls (Akaranga, 1995). 

There are two problems, which arise in the estab lishment of board ing schoo ls. Fi rst parents are 

re luctant to send the ir children to boarding schoo ls whi ch and to whom they don' t know. Moreover, 

children mightn ' t like to be separated from their famil y fo r a long time. Second, the construction 

and maintenance of boarding schoo ls is very costly. Mo reover, it prov ides foods and lodgi ng on top 

of instructional costs (UNESCO, 2002). 

2.5 .4. Community Sensitization 

Pastora l communities seem to have little conception of the va lue of educati on. As other societies, 

they stri ve to meet the other needs of the ir children but they give little concern to the children' s 

educat ion. Moreover, there is a g iven degree of looking at modern educat ion as a factor o f 

di stancing and as a threat to the pastora l way of life (UNESCO, 2002). 

Thus, improving the utility and types of education to make parents re-eva luate the benefits o f 

education and sensitization programs are popular approaches fo r sharing in fo rm ation at the 

comm unity leve l. For instance in Kenya, the Nati onal Council of women has run a project to 

ed ucate parents in issues like ea rl y marri age, pregnancy, and female c ircum cision. Through 

seminars, workshops and home visits, forty three d istr ict coordinators have in fo rmed peo ple 

regarding girls' education (Namuddu, 1993 as quoted in Odaga and Henve ld , 1995). 
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2.5.5. School Mapping 

In Afr ica, it is obv ious that the long di stance that children have to travel to get a schoo l is one major 

factor that hinders school attendance. The problem of d istance and iso lation is more seri ous for 

nomadic children. There are two aspects of the d istance problem. They are the energy required to 

cover the distance on an empty stomach and the insecurity fe lt in the long distance. Thus, from 

plann ing perspecti ve, so lving the di stance problem depends on knowing where a nomadic 

population is found (Ca rhill , 2002). 

2.5.6. Non Formal E ducation 

No n formal education is a system which enab les to strengthen a lternative educati on prov ision for 

out o f school chi ldren and illiterate ad ul ts, complementary primary education (CO PE) in Uganda 

foc uses on reaching out of school children aged 10- 16 years including those who have dropout from 

formal educati on system in the nomadic areas. The main targets in the program are the children of 

the poo r and children who are economically important to their fam il y' s survival. The curri culum 

focused on basic educati on including language, sc ience, hea lth and soc ial sc ience. It presents the 

first fi ve years of the formal primary sy llabus in three years. The teachers are selected from the 

community and are tra ined and encouraged to use student-centered and partic ipatory approaches. 

The program of learn ing gives learners ' time to fu lfill their domestic obligati on (Carhill , 2002; 

Akaranga, 1995). 

The Samburu Lechekuti (S hepherds) program in Kenya was started w ith the goa l of reduc in g 

ill iteracy rate among Barango i nomadic comm unity in Samburu d istrict. It ta rgeted 7- 16 years old 

out of schoo l chi ldren whose parents want them to remai n at home to look after the domestic 

animals. The teachers are volunteers from the community. The program was successful because it 

uses a flexible learning schedule so that learning takes place after li vestock related duties are 

completed (Carhi ll , 2002). 

2.6. Pastoralists in E thiopia 

In Ethi opia, pastora li sts are estimated to be 8 million, whi ch constitutes some 13 percent of the total 

human population. A lmost all are found in the marginal border areas and they inhibit the low land 

peri pheral parts of the country. The rangeland inhabited by pastorali sts constitutes about 500,000 
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km2 or 6 1-65 percent of the nati on. These soc ieties belong to some 29 Neo lithic and Cushiti c 

group ' s spread over six regions of the country (Getachew, 200 I). 

With regards to ownership of the country's li vestock, the pastoral communities are be lieved to own 

the most significant. In Eth iopia, li vestock herds and flocks are generall y at about 27 million cattle, 

24 million sheep, 18 million goats, I million camels and 7 million equines. Thi s accounts the 

largest concentration of domesti c herds in Africa. Of the tota l it is estimated that the pastoral 

nomads owns 40 percent of the catt le, 75 percent of the goats, 25 percent of the sheep, 20 percent of 

the equines and 100 percent of the camel (Arsano, 2002). 

2.7. Trends of Ed ucation Provision for Pastoralists in Ethiopia 

As mentioned earlier, the nomadic pastorali sts inhabit the low lands of the country, mostly between 

the hi ghlands and the border areas. Th is is estimated to cover 60-65 percent of the total area. The 

pastora li st constitutes 13 percent of the countries population. They predominantly live in freq uent 

change of domicile in search of graz ing lands for their li vestock. Because of these and other 

interre lated cultural and econom ic factors , the pastora li st peo ple of Eth iopia are among the most 

educationall y di sadvantaged in the country (UNESCO, 2002). 

Thc cffort made by the former socia list government [or the de velopment of ed ucational servi ce 

prov ision in the nomad ic pastora l area was very insignifi cant. The nomadic areas share the same 

educational problems with the other neglected and underprivileged people in the country. However, 

the problems are more severe among the pastoral nomadic groups because the few primary schools 

estab li shed for them are concentrated in towns and agricu ltu ral plantations. The issue of prov ision 

of educat ion in pastora l areas had not been seen differently fro m that of other areas. The pastoral 

mobility and their li fe style had not been taken into consideration. For instance, the kind of 

education provided in the area had not been related and was not beneficia l to the pastora l way of 

life (Taffesse, 2000). Moreover, because of the constant migration of the nomadic pastoralists, they 

can't send their children to schoo ls (Si leshi and Kidane, 1995). In genera l, the past regimes had 

been completely marg ina li zed pasto ral areas in terms of access to public educati on. There fore, they 

have fa iled to manage to bring educated peop le to the leadership level except in few instances. 

Consequentl y, those who rule pastoral areas seri ously lack leadership capacity in the co ntemporary 

federa l admini strati on of Ethiopia (Melakou, 2002) . 
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At present the deve lopment of education services to the und er pri vi leged nomad ic society has 

attracted attenti on. The governm ent has acknowledged the ex istence of inequalities and has made 

commitments towards remedy the imbalances. To mention some measures, Arti c le 89 No. 4 of the 

constitution of the Federal Democrati c Repub lic of Ethi opia states that " the Government sha ll 

prov ide specia l assistance to Nations, nationa liti es and peop les least advantaged in economi c and 

social deve lopment" . The National Education ancl Training Policy (1 994) al so states that "spec ial 

financia l assistance will be g iven to those who have been deprived of educationa l oppOllun iti es and 

steps will be taken to ra ise the educational partic ipation of depri ved regions". Moreover, the policy 

provides for the use of local languages as a medium of instructi on, decentralized curri culum, 

fl ex ible schoo l calendar (UNESCOIII EP, 2002). 

The co nstruction of mobile schoo ls is al so proposed as a strategy to prov ide educati on for the 

nomadic soc iety. The Oromia region is a lso ex perimenting with pilot nomadic schoo ls in Borena 

Zone. As the ex periment shows, these schoo ls are less expensive than boarding schoo ls, so the 

action plan also intends to pilot the same in Afar region. The boarding schoo l in Addi s Ababa also 

caters fo r children and adults from deprived regions including Afar, Somali , Beneshangul e and 

Gambe ll a. This schoo l, known as "Edi get Adult ' s Boarding Schoo l," was estab lished in 1998 in 

Addi s Ababa with the main goal o f producing educated manpower for the regions w it.h in short 

period of time (UNESCO/ IIEP, 2002). 

Genera ll y, a conduc ive and comprehensive po licy env ironment has been c reated and so me tangible 

measures to increas in g th e parti cipation of the nomadic populati on in educati on have been effected. 

However, primary schoo l enro llment in the pastoral areas of Ethi opia is still very low (UNESCO, 

2002). 

2.8. Overview of the Afar Regional State 

2.8.1 Geographical Settings 

The Afar reg ional state which is structured into 5 zones and 32 Weredas is located in No rth east of 

Ethi opia sharing internati ona l borders w ith Erit rea and Djibouti . 

The Afar people who are Cushitic and predominantl y nomadic race; they share linguistic and 

cultura l ti es with the Somali , Beja, and Saho people . They inhibited some o f the most arid and 
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hostile territories of the Horn of Africa. The region has a tota l surface area about 163,000 squire 

kil ometers, which comprises about 13 percent of the nat ional land area. It occupies the northern hal f 

of the rift valley fl anked in the west and in the North-west by the eastern escarpment of the centra l 

hi ghl and mass o f the Amhara and Tigray region, and in the south and south-eastern, by the northern 

escarpm ent of the eastern highland mass of Oromya and Somali regions (CSA, 1996). 

A large portion of the A far reg ion fa lls in the a ltitude ran ge of 0-1 000 meters above sea leve l. The 

Da llo l depress ion which covers 8940 sq. km, about 5 percent of the regional area, has a depth of 

over 100 meters be low sea level and is one of the hottest spots in the worl d with the highest mean 

temperature of 45 Dc. A lmost all part of the region experiences hi gh temperature a ll the year round 

with mean minimum monthly temperature of 20 °c at spots w ith hi gher e levati ons in the ra iny 

month of June, Ju ly and August while the max imum temperature at lower e levati on ranges from 35 

DC -40 DC. 

2.8.2. Language and Religion 

The Afar language belongs to the lowland east Cush itic language famil y of the Afro-Asiatic ph ylum 

li ke a ll other languages class ified in the fa mil y such as Oromo and Somali , the Afar language is a 

verb final language ex hi biti ng subject-object-verb syntactic structure (parker, 1971). 

Migrant Arabs introduced the Is lamic religion to the Afar people as earl y as the 91h century or even 

ea rli er (Getachew, 200 I) . About 96 percent of the Afar peop le adhere to the fa ith of Islam (CSA, 

1996). The majority belong to the Qadiriyya (Getachew, 200 I). In most pastoral clans of Afar, 

Islam ic law (Shari yya is implemented to a greater extent in various contexts along with Afar 

customary law (Maada). For instance, it is used to lega liz ing marriage contracts, d ivorce inheritance 

and vari ous rituals. Islamic names and other Islamic practices have been inco rporated into the afar 

cultural practices (Getachew, 200 I). 

2.8.3. Popnlation Characteristics 

According to the 1996 census, the region had then a total po pulati on of 1.106 milli on projections 

for mid 1999 estimated it to about 1.1 87m illion. Over all , 92 percent of th e regions populati on is 

ethni c Afar. The stati stics indicates a rura l population of 97 percent. Both the census and more 
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recent estimates by regional representatives suggest that on ly two to three percent of the Afar 

population live w ith in the major urban centers. 

With regard to the dist ri bution of popu lation by sex, about 57 percent of the rural popu lation is ma le 

while the remaining 43 percent are fema les. The household size of Afar peop le is high as compared 

to other regions and peop le in the country. The region has an average fa mil y s ize of 6 indiv iduals 

per househo ld (UNESCO, 2002). 

2.8.4. Socia l Structure 

The Afar soc iety comprises a number of tribes, which are grouped into different su b-clans. Studies 

estimate that there are about 100 c lans among the Afar, each w ith its own tribal terr itories 

deli neated by rivers, hill s and other natural boundaries. Each tribal terri tory has a chief whose office 

is hereditary in the male line. The c lans of Afar share common language and re ligion and claim 

similar ancestra l background . The clan organization is fo ll owed by local communi ty comprising of 

a number of extended househo lds residing in a cluster of settlement and large encampments 

(Fekadu , 2000). The clan organizat ion is therefore, the dominant soc ia l structure among Afar. 

With regard to adm ini strat ion, trad itionall y Afar leadershi p has historica ll y been located in eight 

sultanates, the th ree most significance ones being those of Tadjourah (the most senior), Rahayata 

and Aussa (the ori gin of Su ltan Alimirah). In add ition their leadership ro le, the sultanates a lso serve 

as symbol of Afa r cu lture and customary law e lements that in Afar soc iety and regulate many 

aspects of soc ial interactio n (B ryne, 1996) . 

2.8.5 Socio Economic Condition 

The Afar people are livestock oriented people remaining with their herds in search of water and 

pasture (Fekadu, 2000). So they follow the way of life of pastora lism and semi- pastora lism 

involving migration between dry season and wet season pastures. They move to profit from two 

rai ny seasons (the main ra iny season from July to September " Kenna" and the secondary ra in y 

season between February and May "Sugum"). Us ing integrati on schemes from perennia l water 

resource, agro pastorali st is pract iced by minority of Afars (Getachew, 200 I). Although the dry 

season grazing areas by the banks of the major rivers such as Awash are decreasing and the vast 

plains and hill s ides are severe ly degraded by overgrazing, the afar people are still pastora li st. Goats, 

Sheep, Catt le and Camels are raised and kept in large numbers (UNESCO, 2000). 
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CHAPTER - THREE 

RESEARCH DESIGN AND METHODOLOGY 

Thi s chapter dea ls w ith the research methodology, data source, sampling method and sample 
population, and methods of data analysis. 

3.1 The Research Design 

The main objecti ve of thi s study was to examine the status of primary education participation of 

pastoral Afar children and identify the major chall enges that hinder their part ic ipation . The study 

also aimed to suggest some poss ible intervention strategies that can be used to increase their 

participation in primary education. To serve thi s purpose, a descriptive survey research method was 

employed with the assumption that it could help to identify the major challenges. Therefore, thi s 

approach enabled the researcher to examine the preva iling constraints that need to be a lleviated so 

as to promote pastoral Afar children 's parti cipation in primary educati on. 

3.2 Source of Data 

Both primary and secondary data were used for the study. Primary source of data were obta ined 

from Afar students, teachers and educational official s through questionnaires. Moreover, data from 

educated afar and afar tribal chiefs were ubta ined through interview and focus group discussions 

were made with Parent Teacher's Association members. There sources helped the researcher to 

acquire first hand inform ati on. 

Secondary data were also obtained through documentary analys is. For thi s purpose synthesized 

information was obtained from sample zones, schoo l records and from MOE and UNESCO 

publications. Fina ll y, after the data were analyzed by employing appropriate stati stical too ls 

(SPSS), findings were summari zed and recommendations were made. 

3.3 Sample Population and Sampling Techniques 

3.3.1 Sample Population 

A total of 416 students (grade 4-8), and 90 teachers in the sample schoo ls were taken to fill the 

questionnaire. Moreover, two tribal chi efs, ten educated afa r and sixteen PTA members in four 

primary schoo ls were in vo lved in the interview sessions and foc us gro up di scuss ions respecti vely. 
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Of the tota l 5 16 questionnaires di stributed for teachers (90) and students (4 16) respondent, of which 

480 (96%) were returned and used for analysis. 

3.3.2 Sampling Techniques 

The sample of the study covered two zones (zone one and three) out of the five zones 111 A far 

Regional State. Two woredas from each zone, Dubti and Ayss iata fro m zo ne- one and Gewane and 

Awash from zone three were selected. With respect to schoo ls, two from each Wereda a tota l of 

e ight Schools were considered in the sampled zones. 

In se lecting sample zo nes and Weredas s imple random sampling technique was employed. Weredas 

random sampling technique was employed. By consulting the re levant people from zona l 

educationa l officia ls, who had the relevant data for each Wereda and schoo l, simple random 

se lection of sample Wereda and schoo ls was made . Consideration was a lso made to keep a 

reasonable balance between urban and rural primary schoo ls. 

S imple random sampling and avai labili ty sampling techniques were used to se lect teachers and 

student respondents. Availability sampling was employed since in some schools, the number of 

students and teachers was very few . Random sampling was used to minimize biasness and to give 

equa l opportuniti es for the respondents. 

Afar students were taken using purpos ive sampling methods by assuming that they co uld have 

better awareness about the quest ions raised. Educati onal offi c ials were se lected by us ing s imp le 

random sampling techniques. 

According to the zo nal counci l personne l' s most of the people in the sample zones were found 

under the traditional leadership of the two tr ibal chiefs. Thus, the two tr iba l chiefs were se lected by 

using avai lab ility sampling techniques. 

Di sc uss ions were made with zo ne one and th ree educational offic ia ls to identify educated Afar 

respondents who are ex pected to have better awareness to the prob lem of the educational 

participation of pastora l afar children in the region. Thus a tota l of ten Afar from different sectors 

was se lected using purpos ive sampling. 
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Based on the in formation taken from zone ed ucational inspection, four Primary School Parent 

Teacher Association \I1embers were taken purposefull y, because of their better organi zation and 

functional ity. 

Table 1 Number of schoo ls included in the Stud y per Wereda 

Zone Woreda Total Number of Number of 
primary schoo ls 

Sample schoo ls 

One Dubti 20 2 

Assayi ta 12 2 

Two Gewane I I 2 

Awash fentale 10 2 

Tota l 53 8 

.. 
"source- Afar EducatIon Bureau 

As it can be observed from table I , two sample schoo ls fro m each selected Wereda, a total of eight 

primary schoo lws were considered to fill the questionnaires . One from rural and the other one were 

from urban primary schoo l to avoid biasness among respondents. 

Table 2 Number of sample Students, Schools and grade 

SIN Name of school Zone Grades G rade Sample 
included 

1 Logia One 1-8 4-8 52 

2 Meglekibo One 1-8 4-8 52 

3 Simibile One 1-8 4-8 52 

4 Ewket Chora One 1-8 4-6 52 

5 Amasabure Three 1-6 4-6 52 

6 Meteka There 1-8 4-6 52 

7 Awash primary schoo l There 1-8 4-8 52 

8 Deho There 1-8 4-6 52 

Tota l 416 
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As the deta il s in tab le 2 illustrates, there were 4 16 student respondents from selected eight primary 

schoo ls of the regi on. Most of the primary schoo ls in the study area were from grade I - 8, but for 

the va lidation of the data, students from grade 4 - 8 were invo lved to fi ll the questionnaires 

Table 3 Tota l N um ber of Teachers in the sample school and sample Taken 

No Name of school Zone Total # of Sample % 
teachers 

I Logia One 20 12 60 

2 Meglek ibo One 13 11 84.61 

3 Simib il e One 17 11 64.71 

4 Ewket Chora One 18 12 66.67 

5 Amasabure Three 12 11 91.67 

6 Meteka There 15 11 73.33 

7 Awash primary schoo l There 22 14 63.64 

8 Deho There 11 8 72.73 

Tota l 128 90 70.31 

The above table 3 depicts, from the total of 128 teachers worki ng in eight targeted primary schoo ls 

90 (70.3 1 %) of them were considered in the study. During selecting teacher respondent's 

avai labil ity samp ling techniques were used, since in some schoo ls, the number teachers were very 

few. 

3.4 Instruments and Procedures of Data Gathering 

3.4.1 Instruments 

Quantitative and qualitat ive data were gathered through instruments that were developed and 

constructed by the researcher. Before deve loping the instruments re levant and related literature on 
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the education of pastoralists were thoroughly examined , selected and revi sed. Based on information 

obtained from literature and considering the locality of the study, three sets of questionnaire for 

students, teachers and educational officials were designed. Open- ended questions were also 

forwarded demanding the respondents to write variables and possible suggestions, which they think 

should be included. 

Interview guides was also prepared to obtain additional information from two tribal chiefs and ten 

educated Afar peoples. Focus group discussion guides were prepared to enrich the information 

gathered for the study. 

In the first part of the questionnaire multiple-choice types were forwarded. In the case of major 

challenges affecting the educational participation of pastoral Afar children, the items were prepared 

in the form of rating scale which was indicated on five points. 

3.4.2. Procedures of Data gathering 

After sample schools for the study were identified , two data collectors (assistant) were recruited ; . 

they were from Afar Education Bureau which was se lected for their language skills, academic 

qualification and familiarity to the area and recommendations from BOE officials. A two day 

orientation was given for data collectors in their respective places. The orientation was consisted of 

instruction in general interview techniques, field procedures for the survey, and general procedures 

for completing questionnaires by respondents. 

After a short visit to each school, the total number of teachers and afar students were obtained from 

the school record . Questionnaires were di stributed to available and randomly se lected teachers and 

students. In many of the samples schools, students were selected from each section and gathered in 

one class. The necessary c1ari fications were also given by the researcher for questions rai sed 

regarding some of the items from individual respondents. 

Student respondents from the first three grades were deliberately excluded from the sample on the 

consideration that they were too young to provide the required information. Students from grades 4-

8 were involved and the necessary orientation and explanation was made in Amharic and Afar 

language by the researcher and assistants. They were free to ask in their own mother tongue. Then 

students were allowed to give their own answer to each item individually and they could fill the 

341 P n g e 



questi onnaire without any problem. Throughout the fie ld work, the researcher mainta ined constant 

with the data co llector and closely supervised the work. Thi s a ll has helped to overcome mistakes 

that wou ld have been committed by students. 

In the case of educated Afar and tribal chiefs after they were identifi ed as di scussed in the sampling 

section, an appointment was made. On the day of appointment the researcher and the ass istants 

went to their specific res idences. Then di scuss ions were made on the objectives of the interview to 

minimize misunderstandings . Finall y the researcher with the help of ass istant conducted the 

interviewing. 

Parent teacher assoc iation members were a lso appo inted and gath ered by the schoo l principals, the 

researcher and ass istants held the foc us group discussion and recorded the necessary in fo rmation. 

3.5 Method of Data Analysis 

3.5.1 The Variables 

The dependent vari able of thi s stud y was the status of the participation of pastoral Afar children in 

primary educati on. The independent variables were the constraints in the partic ipation of pasto ral 

afar children, which were grouped in to fo ur mai n categories (socio-cultural, soc io-economic, 

schoo l intrinsic and admini strati ve/institutional constra ints). 

3.5.2 Data Analysis Techniques 

Descriptive survey quantitat ive and qualitati ve data analyses methods were used. To analyze the 

qual itati ve data, percentages were used to expla in the personality characte ri sti cs of respondents, 

dropout and repetition rates, and degree of influence of different factors on the educati onal 

parti cipati on of pastoral afar children. Above a ll the appropri ate statisti ca l too l fo r thi s invest igati on 

ca ll ed SPSS were used to generate re levant out puts of the study. 

t- Test was used to determine the signifi cant mean di ffe rence between and among students and 

teachers upon th eir v iews concerning major factors affecting Afar pastoral children parti c ipati on in 

primary ed ucation. In a ll the cases the ex isting diffe rence were tested for stati sti ca l d ifferences at 

0.05 leve ls to to lerate errors due to chance. Thus, usi ng the above too ls the fo llowing chapter treats 

the data obtained fro m the fi e ld to achieve the objecti ve of the stud y. 
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CHAPTER - FOUR 

4. PRESENTATIOl'i, ANALYSIS AND INTERPRETATION OF DATA 

This part of the paper dea ls with the anal ys is of the data co llected from sample schoo ls, students, 

teachers and education official s throu gh questi onnaire, focus group discuss ion with Parent Teacher 

Assoc iation members and interview done with educated Afar and Afar triba l chiefs. The questioners "'--
I 

were di stributed to 416 students, 90 teachers and 10 ed ucated Afar. In addit ion, 16 parent teacher 

assoc iation and two triba l chiefs were invo lved in the focus group discussion and interview I 
respective ly. 

The responses of teachers, students and educational offic ia ls to each of the questions g iven are 

ana lyzed and interpreted. Most of the data gathered were organized using tables fo llowed by 

di scuss ions. The response of parent teachers' association members and tribal chief were used as 

add itional ideas to substantiate the students, teachers and education officia ls' responses. As a resu lt 

the responses a re expected to be suffici ent to draw inferences for the study. 

4.1 T he status of participation of pastora l Afa r ch ildren in primary school of Afar Regio n 

In o rder to exam ine the current status of ch ildren participation in primary education the number of 

schoo l age chi ldren for each academic years, gross enrolment rate for both sex, dropout and 

repetition rate were not properly documented, thus the present study try to exa mine the status of 

pastora l afar children participation in the sample primary schoo l of the regi on usi ng the avai lable 

data. 

Ta ble 4 GRE and NER of students in the sample schoo ls 

2002E.C GER & NER Enrollment 
2002 school - age population Formal school (G 1· ABE Total enrolment GER 

No Woreda M F T 
8) 

M F T M F T M F T M F 

1 Aysaita 3924 3183 7107 3276 2272 5548 1476 748 2224 4752 3020 7772 121.1 94.9 

2 Dubti 6805 5971 12776 3818 2609 6427 1154 605 1759 4972 3214 8186 73.06 53.8 

3 Gewane 3296 2638 5934 1429 1105 2534 386 242 628 1815 1347 3162 55.07 51.1 

4 A/Fentale 2470 2732 5202 2361 2264 4625 311 242 553 2672 2506 5178 108.2 91.7 

Source, School Age Population Data: 2007/8 -2015/16 UPE Strategic Plan 
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As to the above tab le 4 il lustrates, total Gross Enro lment Rat io in the sample wereda were 109.4, 

64.02 , 53.29 and 99.54 Aysaita, Dubti , gewane and Awash Fenata le respective ly. When we 

specificall y consider female gross enrolment ratio of Ayisa ita (94.9) and Awash Fenta le (91.7) 

wereda has good enro lment rat io when compared with Gewane and Dubti Wereda. 

According to the data obta ined from Afar Education Bureau, the total Gross Enro lment Ratio of the 

year 2002E.C was 54.69. The dropout rate ( 1-4) in the region during 200 1E.C was around 16.2%, 

whereas the dropout rate (5 -8) was on ly 2%. The repeaters in the same year a lso showed that (1-4), 

9.05% and (5 -8) 5.9%, thus it 's poss ible to conclude that both dropout and repetition rate were high 

in the lower grade (1 -4), while in the upper grade its found to be minimal. 

4.2 Characteristics of respondents 

The target groups of thi s study were students, teachers, educated Afars, parent teacher association 

member of four primary schoo ls and triba l chiefs. Of the total 506 questionnaires d istributed for 

teachers (90) and students (4 16) respondent, of which 480 (94 .86%) of them were returned and 

used for the ana lys is. The ana lys is was made based on the response obtained from these groups of 

respondents in relation to the data coll ected from documents. 

Table 5 Characteri stics of Teachers 

Responden Sex No Age No % EduCll li oll No % Service No % Marital No % 

IS stalus ),(,Ilr stlltus 

Teachers M 60 20-25 35 43.8 IOll2compl 13 16.3 <3 18 22.5 Married 22 25 

et 
F 17 26-30 22 

27.5 
3-5 30 37.5 Unmarried 56 70 

mis 3 3 1-35 17 
10/ 12TrI 

29 36.2 6-1 0 21 26.3 Divo rced I 1.3 

sed 21.3 
10/12+ I 25 3 3.7 

36 & 3 1.2 Above Missed 

above 4 10112+3 12 10 10 12.5 
15 

Missed 5 Missed I Missed 
1.3 

2 I 1.3 

2.5 

Tota l 80 80 100 80 100 80 100 80 100 
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As it was mentioned in the introductory part of th is chapter, a total of 80 teacher respondents were 

invo lved in the study. Concerni ng their sex 55 (68.75 %) were males and 12(15 %) we re fema les. 

With regard to the age of respondents, the major ity 35 (43.8%) and 22 (27.5%) of teachers were 

between the ages group 0[20 - 25 and 26 - 30 years respectively, this indicates that that major ity of 

teachers were found in the adult age group. Regard ing the educat iona l background of respo ndents, 

the majority 29 (36.2%) and 25 (3 1.2%) of teachers were 10112 + TTl and 10112 +2 graduates 

respectively. 

As far as marita l status was concerned, 56 (70%) of teachers were un married and 22 (25%) were 

married. As to the service years in teachi ng, 30 (37 .5%) and 2 1 (26.3%) of teachers were between 3 

-5 yea rs and 6 - 10 years service in the region respective ly, This im plies teachers indicated in the 

study has adequate awareness about the cu lture, tradit ion and pastora l economic activities of Afar 

pastoral community and its impact on the educat ional participation of their chi ldren. 

Table 6 Characteristics of Student Respondents 

SINo Description Number % 

I Sex - Male 250 62.5 

Female 146 36.5 

No response 4 I 

Total 400 100 

2 Age - 9-10 years 65 16.25 

11-18 years 169 42.25 

18 & above 163 40.75 

Missed 3 0.75 

Total 400 100 

3 Religion - Muslim 28 1 70.25 

Ol1hodox 95 23.75 

Protestant 15 3.75 

Others 0 0 

Missed 9 2.25 

Tota l 400 100 
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As the above table depicts, a total of 400 students were returned the questioners. Out of these 250 

(62.5%) were males and 146 (36.5 %) were females. With regard to their ages 169 (42.25%) and 

163 (40.75%) were found under the age category of II - 18 years and above 18 years old 

respectively. This indicates that most of the afar ch ildren in the primary schoo l are above the legal 

age standard for the given level in primary education (7 - 14 years) , which means the great majority 

of student respondents were in their adolescent age, which has a positive contribution on the 

relevance of the data. On the other hand majority of student respondents were Mus lim 28 1 (70.25) 

and Orthodox 95 (23.75). 
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Table 7 Famil y background of Student Respondents 

SINo Description Number % 

I Father level of Education 

a. Illiterate 206 51.5 
b. 1-3 grade complete 84 2 1 

c. 4-8 grade complete 56 14 

d. 8 & grade complete 54 13.5 

Tota l 400 100 

2 Father occupation 

a. Pastoralist 138 34.5 

b. Government employee 127 31.75 

c. Merchant 79 19.75 

d. Private farm employee 25 6.25 

e. Other 31 7.75 

Total 400 100 

3 Mothers level of Education 

a. Illiterate 171 42.75 

b. 1-3 grade complete 122 30 .5 

c. 4-8 grade comp lete 78 19.5 

d. 8 & grade comp lete 29 7.25 

Total 400 100 

4 Mothers occupation 

a. Pastoralist 164 41 

b. Government employee 102 25 .5 

c. Merchant 81 20.25 

d. Private farm employee 28 7 

e. Other 24 6 

Total 400 100 

5 Fami ly size 

a. 1 -4 77 19.25 

b. 5 -7 164 41 

c. 8 and above 157 39 .25 

Total 400 100 
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Concerning parents educational background of respondents, the majority of the students, 206 

(51.5%) and 84 (21 %) indicated that their fathers were illiterate and I -3 grade completed 

respective ly. With regards to fathers occupati ons, most of the students 138 (34 .5%) and 127 

(31.75%) indicate that their fathers were pastorali st and government employee respectively. The 

same is true for mother's education background and occupation as it mentioned for their fathers. 

With respect to their family s ize 164 (41%) and 157 (39.25%) of the stud ent replied that the ir 

families comprise 5 -7 and 8/ above family members respective ly, thi s figure showed that most of 

the students were from large family size which has its own contribution for low participation of 

primary ed ucation because of financial constraints of family to send their children to school. 

4.3 Constraints that Hinder the Participation of Primary Education 

There were five major factors considered during the study period, namely Socio-cultural , SOCIO­

economic, school related and administrativelinstitutional constraints that hinder pastoral Afar 

children participation in primary education. All the aforementioned factors were anal yzed and 

di scussed separatel y as follow. 
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Table 8 Socio cultural Constraints that Hinder Children 's Participation in Primary Educati on 

SINo Variables Respondents Mea n Significan 
ce level 

N ~ 480 

I Early marriage Student 3.95 

Teacher 3.96 .042' 

2 re ligion influence attitude Student 2.29 
towards modern education 

Teacher 2.76 .048' 

3 Fear of religious conversion Student 1. 93 

Teacher 1.71 .004' 

4 Fear of modern education in Student 1.94 
preparing good pastoralist 

Teacher 2.3 0 .067 

5 Parents fear that children will Student 1.9 1 
develop disobedience after schoo l 

Teacher 2. 19 .000' 

6 Fear of losing of time of tra ining Student 2.23 
for pastoral is! 

Teacher 2.23 .605 

7 Lack of educated ro le model Student 2.70 

Teacher 2.39 .001' 

8 Lack of afar society is Student 2.74 
apprec iation of modern education 

Teacher 2.85 .838 

9 Gender role socialization and Student 3.24 
stereotyping 

Teacher 3.88 .000' 

10 Belittl ing the value of girls Student 3.41 
education 

Teacher 3. 10 .296 

II Parents sllspicious towards the Student 2.41 
th ings children taught in school 
threat the ir culture Teacher 2.43 .164 

12 The pastoral way of life Student 2.69 

Teacher 3.06 .002' 

's tgntficant a t a n al pha level «0.05) 
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As it can be obse rved from Tab le 8, among the twelve major soc io-cu ltural challenges that hinder 

pastora l Afar chil dren participati on in primary education, the resul t shows that the stati stica l 

significant at a lpha level «0.05) fo r the seven of these factors . The remaining fi ve facto rs were not 

statica ll y s ignifica nt at an a lpha level «0.05). 

The data ind icated that the mean computed result of students (3 .95) and teachers (3.96) rated hi ghl y 

above average for ea rl y marriage. This revea ls that a ll groups of res pondent agree that earl y 

marriage is a soc io cultlll'a l impoundment that hinders the parti c ipati on o f pastora l afar chi ldren in 

primary educati on. 

In conform ity with th is, the interv iew and PTA members revea led that early marri age is one of the 

cultural practices in Afar soc iety. Therefore, it is possible to deduce that earl y marriage is one of th e 

soc io-cu ltura l cha ll enges that hinder the educational prov ision of pastora l afar chi ldren. 

With respect to the influence of reli gion attitude towards modern educati on the mean score result 

shows that the respondents rated the item bellow average . This indicates that the influence of 

re lig ion and fear of re ligious conversion on the educati onal partic ipation of pastora l afar children is 

mini mal. This fi nd ing is complimented with PTA members and triba l chi efs. They revea led that 

Afar peoples are Muslim and the religion doesn ' t disco urage modern education but it has some 

reservation on mi xed sex schoo l and c lass rooms. 

Pertaining to fear of modern education in preparing good pastora li st and Parents fea r that chil dren 

will develop d iso bedi ence after schoo l the mean score of students ( 1.26) and teacher (1.34) 

respecti vely show that below average . On the contrary, interview made w ith tr iba l chiefs indicated 

that the society has such a fear because the ir children wo uld aband on pastora l culture if they go to 

schoo l. Thus it is poss ible to infer that it co uld be as one o f hinderin g fac tor in parti cipati on of 

pastora l Afar chi ldren. 

Regard ing the in fl uence o f shortage of role model, the mean computation result shows student 

(2.70) and teacher (2.39) as a factor is rated s li ghtl y above average, In relat ion to these tr ibal chiefs 

and PTA members confirmed that there is no enough ed ucated person in the reg ion, so it is the 

facto r contributing fo r educati ona l parti c ipation. 
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Concern ing the influence o f Lack of Afar society appreciat ion of modern ed ucation students (2.74) 

and teachers (2.85) , Gender role soc ia li zation and stereotyping students rated (3.23) and teachers 

(3.87) and Belittling the value of gi rl ' s ed ucation student (3.4 1) teacher (3. 10) as to the mean va lue 

of respondent' s shows above indicate that the factors are highl y influenced the parti cipation of 

pastora l afa r children in primary education 

Respondents were asked to rate the extent of innuence of Parents suspicious towards the th in gs 

children taught in school threat their culture and pastora l way of life, the majority of the 

respondents were rated as a factor contribute for low participation of Afar pastoral children in 

primary education. T he mean computed result a lso shows sli ghtly above average (students- 2.41 

teachers -2.42) and (students 2.69 teachers 3.06) for both facto rs respectively. 

In general Tab le 6 dep ict that out of the twe lve socio cul tural factors contributing for the low 

participation of pasto ral afar children in primary ed ucati on, the fi ve major hampering soc ia cul tural 

factors accord ing to their rank order were early marriage, gender ro le soc ialization and stereotyping, 

Be littling the va lue of g irl 's education, The pastoral way of life and lack of Afar soc iety 

apprec iati on of modern education. 

Tab le 9 Socio econom ic Constraints that Hinder Children's Participation in Primary Ed ucation 

S .No Variables Respondents Mean Significance 

N= 480 

1 The high demand of chil d labo r Student 3.23 0.72 
pastoral economi c activity Teacher 3.43 

2 health problem Student 3.2 1 0.81 

Teacher 3.84 

3 Conflict Student 3.67 0.58 

Teacher 3.76 

4 Poverty because of draught Student 3. 12 .005* 

Teacher 3.71 

5 Lack of appropriate market St udent 3.43 .003* 
center Teacher 4.23 

6 Parents ill iteracy Student 4.29 .001 * 

Teacher 3.58 

's lgnl fica nt at an al pha leve l «0.05) 
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As it can be observed from Table 9, among the s ix major soc io-economic cha ll enges that hinder 

pastoral afar children parti c ipation in primary educati on, the res ult shows that statistica l signifi cant 

at alpha level «0.05) for the three of these factors. The remaining three factors has not statica lly 

signifi cant at an a lpha leve l « 0.05). 

As the data in Table 9 di scloses, both students and teachers rated the demand fo r child labor fo r 

pastora l economic acti viti es were hi gh with mean va lue of stud ents (3.22) and teachers (3 .42) and 

the entire interview made wi th PTA educated afar and tri ba l chiefs confirmed the demand fo r child 

labor. Therefore, it is poss ible to deduce the demand of child labor is one of the major chall enges in 

the educatio nal parti cipation of pastora l afar children. 

In the case of hea lth problem as a factor to the educational parti cipation of afar children, most of the 

respondents are repl ied the influence is hi gh. The mean computing resul t a lso shows that students 

(3.2 1) and teachers (3 .84) which was above average. 

Pertaining to confli ct, majority of the respondents rated as hi gh hindrance factor on educati onal 

parti cipation of Afa r pastoral children. Signifi cant mea n di fference was al so shown an alpha level 

«0.05). In all the cases the mean va lue of the respondents, students for (3.67) teachers (3.76) were 

above average. In th is rega rd interviews and PTA members explain inte rtriba l and intra triba l 

confli cts are frequentl y arise due to competition over raz ing, fanning lands and water. The Isa 

Somali are the strongest group confronting th e Afar communiti es . It is obvious that in such a case 

pa rent fee l in secure to send their children to schoo l. Thus it possible to deduce that conflict is an 

obstructing effect on the partic ipation of Afar pastora l children. 

With respect to poverty, the majority of respondents agreed with its affect on the participation of 

pastora l afar children. The mean result o f both students (3. 12) and teachers (3 .7 1) respondents rated 

above average indicatin g that poverty brought about constra ins on the education of pastoral afar 

students. Interview made w ith triba l chi efs and PTA confirmed that drought had been cycli ca l every 

2 -3 years, its impacts were on human and animals li ves; children were hi ghly affected by 

malnutrition cases whi ch was contri buted for hi gh schoo l droo p out. In genera l, si nce there is hi gh 

leve ls of poverty, the bas ic necess ity o f peo ples are not meet the value o f educat io n is gi ven less 

importance and schooling of children is highl y di srupted. 
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Concerning the lack of appropriate market centers both teachers and student respondents rated 

hi ghly, Moreover, the mean va lue of the respondents rated above average. Thi s confirms that lack 

of appropriate market was one of soc io econom ic challenge of afar commun ity that could have a 

negative impact on educati ona l participation of afar pastora l children. 

As the above Table 7 illustrated, s ix soc io - economic barriers were found hinder pasto ral afar 

children 's participation in primary education, the first three ranked socio economic challenges were 

parent 's illiteracy, pasloral way of life and hi gh demand of ch ild labor in the pastoral economic 

activities. 

Table 10 School Related Constraints that Hinder Chi ldren's Participation in Primary Education 

SINo Variables Respondents Mean Significance 

N~480 leve l 

1 Lack of school facilities Student 3. 14 .01· 

Teacher 3. 19 

2 Half day schooli ng Student 2.05 .61 

Teacher 2.12 

3 Lack of spec ial training of teacher Student 2.52 .89 

Teacher 2.92 

4 Shortage of teachers Student 2.59 .001· 

Teacher 2.79 

5 Medium of instructions Student 2.99 .09 

Teacher 2.51 

6 Early pregnancy Student 2.4 1 ,04* 

Teacher 2.54 

7 School distance Student 3.86 .08 

Teacher 3.24 

's tgnlfica nt at an a lpha leve l «0.05) 

As the above Table 10 depicts, there were seven major school related factors that hinder the 

invo lvement of pastoral afar children In primary educat ion. The result shows that statist ical 
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s ign ificant at alpha leve l «0.05) for the three of these facto rs. The remaining fou r factors has not 

statically significant at an alpha level «0.05). 

Regarding lack of schoo l facilities and service both group respondents, teachers and students rated 

with mean scores of 3. 14 and 3. 18 respectively. In thi s regard the PTA members also disclose that 

most of the educationa l facilities like ventilation, water latrine etc have di sco uraged the 

participation of afar pastoral children in education. 

Respondents were a lso asked to show the extent of influence of half day schoo ling on the 

educational part icipation of afar ch ildren. Accordingly, most of the respondent rep lied its influence 

on participation was minimal. This means half day schooling was not considered as a barrier to the 

educat ion of Afar children. 

Accord ing to the respondents, the mean comparison result fo r student (2.52) and teachers (2 .92) 

revealed signifi cant mean score differences between the two groups of respondent on lack of spec ia l 

training of teache rs in teaching pastoral children. The result implies that teachers rated lack of 

spec ial training for teachers higher than student's respond ents. Since both group of respondents 

rated the item above th e median po int, lack of spec ial training for teachers was found to be a 

barrier. 

/ When we scrutini ze the above table, the mean computed result has shown the respondent rated 

shortage of teachers as o ne of the major schoo l related factor in educationa l participation. With 

regards to thi s, PTA members agreed that the pers istent shOltage of school teachers, due to the 

absence of peop le trained from the pastora li st background, together with reluctant of teachers from 

other parts of the country and society to work under the harsh environment is a problem. 

In the mean compariso n result in the table above, students rated (2 .99) and that of teachers (2.5 I) 

rated above average for the medium of instruction as hindrance factor. The PTA a lso agreed with 

the student and teacher respondents during the di scuss ion. 

As it is indicated in the table 8, respondents were requested rate early pregnancy as a factor to th e 

educational participation of afar g irl s, most o f the respo ndents replied the influence of such a factor 

is minimal. 
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According to the data in the above table, the majority of the respo ndents reported schoo l distance 

was highly affecting the educationa l partic ipation of pastoral afar chi ldren. A s ign ificance mean 

score difference was a lso identified at an alpha «0.5) between student (3.86) and teacher (3.23), 

thi s means the students rated above average to show distance to schoo l as one of school related 

factor for low participation in primary education. 

Table 11 Ad mini strative Constraints that Hinder Chi ld ren Partic ipation in Primary Education 

SINo Variables Respondents Mean Significance 

N = 480 level 

I Low admin istrative capac ity Student 3.04 .914 

of educationa l personne l Teacher 2.79 

2 low sensitization of A far Student 3.05 ,480 

people Teacher 2 .95 

3 Absence of department that Student 3.38 .899 

specifically conserved for Teacher 2.64 
pastoralist 

4 Absence of policy and Student 2.78 .002" 

strategy on pastoral Teacher 3.10 
education 

5 Shortage of finance Student 3.26 .958 

Teacher 3.5 0 

*slgmficant at an alpha level «0.05) 

As the deta il in Table II illustrates, there were five major schoo l related obstructive factors that 

hinder the invo lvement of pastora l afar children in primary education. The result shows that 

statistical significant at a lpha level «0.05) for one of these factors. The remaining four facto rs has 

not staticall y sign ifi cant at an alpha level «0.05). 

Co ncern ing the influence of low admin istrative capacity of education officials, the mean 

comparison results for students (3 .04) and for teachers (2.78) we re found to be above average. Thus 

poor management is considered to be one of the constra ints in educationa l participation of afar 

children. 
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With regards to low sensitization of Afar people, most of the respondents replied low sensitization 

of peoples highly affects the educational participation of pastoral ch ildren. The mean comparison 

result student (3.04) and teachers (2.95) show above average. Thus it's possible to infer low 

sensitization and mobilization of afar soc iety to send their school aged ch ildren to school was one 

orthe major administrative problems. 

Respondents were asked to specify the influence of absence of departments that are specifically 

concerned to the education of pastoralist, the mean comparison result shows a mean sco re variation 

among students (3.37) and teachers (2.63). This means students have rated absence of separate body 

mainly concerned to pastoral children education as a constraint than teachers. 

With regard to the absence of policy and strategy on pastoral education and Shortage of finance, 

informants were asked to what extent adm inistrative and institutional factors affect the education of 

pastoral afar children, they reviled that most of them are agreed with its contribution for low 

pa.1icipation. The mean comparison result for the aforementioned variables shows above average, 

therefore they are considered the major challenges for participation of pastoral afar student in 

primary educat ion. 

In the open ended question, respondents (students, teachers, PTA and Afar tr ibal ch iefs) were asked 

what other factors other than those mentioned above affect the education of pastoral afa r ch ildren. 

Some of the respondent replied that the absence of pre primary and non formal educations is a 

constra int. With regards to the solution to the problems, the most frequently recommended 

strategies were, establishment of board ing school , rai s ing community awareness about the value of 

education, strengthening school feeding programs. 
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CHAPTER - FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Summary 

The mai n purpose of th is study was to examine the current status of participat ion of pastoral afar 

ch ildren in the primary schoo ls of the region, identi fy the major imped iments and then come up 

with poss ible intervention strategies that should be implemented to a lleviate the educational 

marginalizati on of afar chi Idren. 

To thi s end, the fo ll owing two basic questions were rai sed. 

I. What is the status of children' s pa rti cipation in the primary schoo ls of Afar Reg ion? 

2. What are the factors that affect the participation of Afar children in pr imary education? 

The findings are summarized as follows 

I. According to the data obta ined from Afar Education Bureau, the total Gross Enrolment 

Ratio of the yea r 2002E.C was 54.69. The dropout rate ( 1-4) in the region during 200 I E.C 

was around 16.2%, whereas the dropout rate (5-8) was onl y 2%. The repeate rs in the same 

year a lso showed that ( 1-4), 9.05% and (5-8) 5.9%, thus it 's possible to conclude that both 

dropout and repetition rate were high in the lower grade (1-4), while in the upper grade its 

fo und to be minimal. 

2. The majority of respondents, teachers and students rega rded earl y marriage to be maj or 

socio- cu ltural constraints that h inder educational pa rticipation of pastoral afar ch ildren. 

3. A larger propo rti on of the respondents reported that fear of the incapabi li ty of modern 

education in preparing good pastorali st, and fear of los ing of time of train ing of pastoral way 

of li fe and thei r trad ition has made parents reluctant to send the ir children to schoo l and thi s 

has highl y influenced the ed ucat ional invo lvement of afar children in the primary schoo ls of 

the region . 

4. A large proport ion of respondents revealed that lack o f educated ro le model in afar soc iety 

and in appreciat ion of modern ed ucati on has been found to be hinderin g factors in the 

educational partic ipation of pastoral afar children. 
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;: The majority of respondents confirmed the pertinence of gender role soc ialization, and 

stereotyping and beli tt ling of the va lue of the education of g irls in the afar society. This is 

cons idered as a major barrier in the education of afa r girl s. 

6. Factors like afar parent's fear of their chi ldren's likely religious converSIOn and their 

susp ic ion of the ed ucation given to their ch il dren in schools were not fou nd to be major 

impediments in the primary ed ucation invo lvement of afar child ren. 

7. In ranking the soc io cu ltural constraints to the educati on of pastoral afar children , the five 

major hampering socio cu ltural factors accord in g to their rank order were earl y marriage, 

Gender ro le soc ia lization and stereotyp ing, Belittling the value of girl' s ed ucation, The 

pastoral way of I ife and Lack of afar soc iety is appreciation of modern educat ion. 

S. Most of the respondents replied the high demand of child labor in the pastoral economic 

activity of the afar society, in which li vestock herding is the main responsibility of chi ldren , 

highly affects their educational participation. The majority of the respondents indicated that 

health problem in the pastoral afar area is an obstruct ing factor to the education of afar 

ch ildren. 

9. The study shows that the mean va lues of a ll respondents show that inter - tr iba l and intra 

tribal conlli cts due to increased compet ition over grazi ng lands and water in the pastoral afar 

areas have made parents insecure to send their children to schoo l. 

10. All respondents rated povelty as a prob lem that has hi ghl y inlluenced the education of afar 

ch il dren. The mean score value of a ll gro up of respo ndents show that lack of appropriate 

market center for their livestock and li vestock products were one of the cause of deficiency 

of cash income whi ch prohibit afar parents from sending of the ir chi ldren to schoo l. 

II. The majority of the respondents reported that afar parent's illiteracy has highl y affected the 

educationa l participation of their chi ldren. 

12. In ranking the socio economic barriers, the first three ran ked socio economic cha ll enges are 

parent 's illi teracy, pastora l way of li fe and high demand of chi ld labor in the pastora l 

economic acti vity. 

13. The mean score o f the study groups rated above average to show that lack of schoo l 

fac ili t ies ancl servi ces is a hindering factor. 

14. Most of the respondents rated school d istance, shortage of teachers and lack of specia l 

training of teachers in teaching pastoral chil dren above average to indicate the hindering 
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rol e . On the contrary, early pregnancy and ha lf day schoo ling found to be in signifi cant in 

affecting the education of pastora l afar ch il dren. 

15. Low ad mini strative capacity of educat ional offic ia ls in the region, low sens itization o f the 

afar soc iety to send children to schoo l are factors that highly affect the educat ional 

involvement of afa r children. All respondents agreed on the effect of absence of a separate 

body, week poli cy and strategy geared towards the education of pastoral afar children. 

5.2. Conclusion 

Depending on the maj or findin gs of the study, the following conclus ions were drawn. 

The total Gross Enrolment Ratio of the year 2002E.C was 54.69. The dropout rate ( 1-4) in the 

region during 2001E.C was arou nd 16.2%, whereas the dropout rate (5 -8) was onl y 2%. The 

repeaters in the same year al so showed that (1-4), 9.05% and (5 -8) 5.9%, thu s it 's possible to 

conclude that both dropout and repetition rate were high in the lower grade ( 1-4), wh ile in the upper 

grade its fo und to be minimal. 

As the result of this study has revea led, there is a prevalence of barriers to the education of pastoral 

afar ch ildren . T hi s is re lated to the cultura l practices and beliefs of the society. One of which is 

earl y marriage. Thus it is poss ibl e to conc lude that afar parents give priority to their children's 

marr iage than sending them to schoo l. S imilarly, the findin gs in the study showed that, afar 

soc iety'S fear of the time of schoo ling will share the time of tra ining of pastorali st fo und to be a 

barrier to enro ll their children in school 

The study further revealed that lack of educated ro le model fo r children together w ith th e Afar 

soc iety'S illiteracy and gender ro le soc iali zation and stereotyp in g, in appreciati on of modern 

education in genera l and girl's education in particular found to be a maj or barrier to the educational 

participation of afar ch il dren. In conform ity with thi s, research done in Kenya shows that the major 

reason for low enrollment in pastora l di stricts was that due to parents' illiteracy, the va lue of 

education weren ' t full y rea li zed and schoo ling weren ' t a priority in the ir traditi onal way of life 

(Nannan, 1990). Thus, it' s safe to conclude that afar soc iety'S ill iteracy and their attitude towards 

the va lue of education in general and gi rl s and their education in particular has a negative influence 

on the educati onal invo lvement of pastoral afar chil dren. 
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The study showed that lack of schoo l fac ili ties, medium of instruction, lack of teacher ' s specia l 

trainings in teaching pastoral children, hinders the educati on of pastoral afar children. Thus, it is 

possible to conclude that schoo l re lated factors have the ir own share in hin dering the educati onal 

parti c ipat ion of pastora l afar children. In thi s regard , literature co nfirmed that lack of prov is ion of 

schoo l facilities coul d be major causes fo r dropping out of schools. For in stance, Akaran ga ( 1995) 

found that one of the typ ical facto r fo r low achi evement in enro llment and completing primary 

grades in the pastoral districts of Kenya were low level of schoo l fac i I ities. 

In general , the study portrayed that the major hindering factors of pastoral afar children 

parti c ipation in the primary schoo ls of the region were socio cultura l, soc ioeconomic, school re lated 

and admini strative/ in st itut iona l/ cha ll enges. Thus, it can be concluded that the co nstra ints are both 

from supply s ide and dem and s ide of educati ona l provis ion. This has a great impli cation fo r po li cy 

makers and educationa l planners to give great attenti on on the ways and means of increas ing supply 

like/opening o f boarding schools, mob ile tent schoo ls and non fo rmal ed ucati on etc, and increasing 

demand like promotion of sensiti zation program on the va lue of educati on and improv ing effic iency 

and so lv ing prob lems associated with inst itutional and ad mini strati ve issues through capacity 

building program s. In view of thi s, the fo llowing recommendations were suggested. 

5.3. Recommendation 

Depending on find ings obta ined from the study the fo llowing intervention strategies are forwarded 

to remedy the problem and im prove the parti cipation of pastoral afar ch ildren in the primary 

schoo ls of the afar region. 

• In the v iew of reducing poverty in the pastoral area and changing the mob il e way of life of the 

pastora li st to sedenta ry li fe style. Different development project has to be designed and 

implemented to bring about long term positi ve contri bution fo r the de li very of education of 

Afar pastorali st. Thus, all concerned bodi es shou ld promote such ini tiat ive. 

• The Federal Min istry of Ed ucati on and Ministry of Capac ity Building sho uld a lso faci litate the 

Afar Reg iona l Educat iona l Offices Capac ity Bui ldings Programs and Support the Reg iona l 

ed ucation Bureau techn ica ll y and in terms of human and materia l reso urces. 

• As the study has shown, schoo l di stance is one of the hindrance factors therefore, the Regiona l 

Ed ucati on Bureau w ith Woreda Ed ucati on Offices and by inv iting governmental and non-
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government o rgani zations need to construct more semi sedentary schools in order to give 

educati onal opportun ity for those who are current ly out of the reach o f schools. 

• In order to minimize the ri sk of erecting schoo ls w ithout student planning schoo ls location is 

very essential. That means, the mobility pattern and settlement areas and seasons shou ld be 

studied befo re constructing of schoo ls. It is obvious that most of the A far pastorali st move from 

place to place in search of water and graz ing lands. Most of the time, the majority o f women 

and children remain behind with some lactating an imals. Thus, identifying such places is very 

important to ensure the availability of adequate number of students. In thi s regard , more 

information can be acqu ired through conso lation with tribal chiefs and clan leaders. 

V . The stud y has disc losed that pastoral Afar society belittle the value of modern ed ucati on to the ir 

chi ld ren. Therefore, the regional offi cia ls, li ke women 's affair office , woreda education office 

and the schoo ls have to work to change the attitudes of the society towards modern education by 

promoting the benefits of ed ucation for pastora l communities. 

• One of the hindering challenges in the education of pastoral Afar children was found to be 

poverty. The schoo l feeding program cou ld ass ist in increasing attendance and eliminate 

nutriti onal prob lems of children . Thus, the afar regional education bureau should exert an effort 

to susta in and expand the serv ices of the schoo l feeding program. 

• Intra triba l and intertribal conflicts have been fo und to be constraints to the education o f 

pastora l Afa r children. Thus, the Afar Regional State counc il together w ith other concerned 

bod ies li ke Federal Affair offi ce and NGOs shou ld strengthen and supported by law the 

existing trad itional conflict resol uti on mechan isms of Afar soc iety. Moreover, the state should 

promote part ic ipatory conflict management strategy through the in vo lvement of local 

communiti es, non-governmental organi zat ions and government administrators. On top o f thi s, 

the regional government ought to arrange negoti ati on forums to reduce confl icts. 

V . As the study depicted, this illiteracy leve l of the society is found to be the major hinderin g 

factor in the educati onal participation of the ir children. Hence, the Afar Edu cation Bureau, the 

wo reda Education Offices and non-governmenta l and vo luntary organizati ons should strengthen 

non formal mobile Adult and bas ic education programs as an alternati ve route to prov ision of 

educat ion for ad ults and children. 
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• As the study showed, health problem is found to be one cha ll enging facto r for the educat ion of 

Afar chi ldren. Thus, afar regional state health burea u and other non-governmental and 

humanitari an organizations sho uld strengthen the mobile hea lth services. 

• In general , for the susta inability of educational programs, the federal and regional government 

and non governmenta l agencies should create an environment conducive for active invo lvement 

and participation of afar pastoral community in problem identification, policy formulati on, 

planning, monitoring and evaluation of the education program s. 
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A nnex 1 

2002 GER & NER En rollment 

2002 school - age population 

Formal school (G 1-8) ABE Tota l enrolment GER 

No Woreda M f T M f T M f T M f T M f T 

1 Aysai ta 3924 3183 7107 3276 2272 5548 1476 748 2224 4752 3020 7772 121.1 94.9 109.4 

2 Afambo 1562 1314 2876 576 444 1020 247 152 399 823 596 1419 52.69 45.4 49.34 

3 Elidaar 2968 2261 5229 1240 697 1937 1153 496 1649 2393 1193 3586 80.63 52.8 68.58 

4 Dubti 6805 5971 12776 3818 2609 6427 1154 605 1759 4972 3214 8186 73.06 53.8 64.07 

5 M ille 8378 7069 15447 998 850 1848 1495 1026 2521 2493 1876 4369 29.76 26.5 28.28 

6 Chifra 8015 6904 14919 3021 2558 5579 1586 1075 2661 4607 3633 8240 57.48 52.6 55.23 

7 Adeaar 4113 3946 8059 765 493 1258 1197 577 1774 1962 1070 3032 47.7 27.1 37.62 

8 Bidu 2374 2361 4735 610 260 870 260 136 396 870 396 1266 36.65 16.8 26.74 

9 Ko ri 2099 1663 3762 277 182 459 862 504 1366 1139 686 1825 54.26 41.3 48.51 

10 Afdera 5256 3753 9009 1993 312 2305 1400 214 1614 3393 526 3919 64.55 14 ';3.5 

11 Abaala 3714 3368 7082 2487 2277 4764 723 529 1252 3210 2806 6016 86.43 83.3 84.95 

12 Megale 3497 3056 6553 1783 1176 2959 799 588 1387 2582 1764 4346 73.83 57. 7 66.32 

13 Erebti 3761 3296 7057 781 170 951 535 117 652 1316 287 1603 34.99 8.71 22.72 

14 Koneba 5042 4501 9543 2997 1238 4235 655 241 896 3652 1479 5131 72.43 32.9 53.77 

15 Berahale 3087 2950 6037 3404 1640 5044 1136 775 1911 4540 2415 6955 147.1 81.9 115.2 

16 Dallol 4952 39~4 8906 3876 1937 5813 818 566 1384 4694 2503 7197 94.79 63.3 80.81 

17 Gewane 3296 2638 5934 1429 1105 2534 386 242 628 1815 1347 3162 55.D7 51.1 53.29 

18 B/medaytu 3927 3388 7315 735 584 1319 927 662 1589 1662 1246 2908 42.32 36.8 39.75 

19 Amibera 5012 4146 9158 4662 4023 8685 614 335 949 5276 4358 9634 105.3 105 105.2 

20 A/Fentale 2470 2732 5202 2361 2264 4625 311 242 553 2672 2506 5178 108.2 91.7 99~ 

21 Dulesa 1887 1555 3442 887 744 1631 666 460 1126 1553 1204 2757 82.3 77.4 80.1 

22 Ar.oba 1410 1315 2725 1212 1390 2602 500 414 914 1712 1804 3516 121.4 137 129 

23 Yala 1712 1435 3147 974 753 1727 53 61 114 1027 814 1841 59.99 56.7 58.5 

24 Gulina 4245 4204 8449 1317 1045 2362 213 149 362 1530 1194 2724 36.04 28.4 32.24 

25 Awra 2070 1950 4020 626 485 1111 362 324 686 988 809 1797 47.73 41.5 44.7 

26 Teru 13811 10376 24187 1095 263 1358 2075 427 2502 3170 690 3860 22.95 6.65 15.96 

27 Ewa 4406 3894 8300 948 766 1714 1063 656 1719 2011 1422 3433 45.64 36.5 41.36 

28 Telalak 3773 3369 7142 1044 825 1869 454 295 749 1498 1120 2618 39.7 33.2 36.66 

29 Dewe 5297 4624 9921 1347 893 2240 1025 732 1757 2372 1625 3997 44.78 35.1 40.29 

30 Daliafage 2021 1681 3702 1207 642 1849 268 150 418 1475 792 2267 72.98 47.1 61.24 

31 Adelela 3852 3087 6939 1108 1007 2115 814 592 1406 1922 1599 3521 49.9 51.8 5n.~ 

32 SemuRObi 4191 3772 7963 1441 1834 3275 1947 1595 3542 3388 3429 6817 80.84 90.9 85.61 

Regional 132927 113716 246643 54295 37738 92033 27174 15685 42859 81469 53423 134892 61.29 47 54.69 

source of school a~e populat ion data :The 2007/8 -201 5/16 UPE Strategic Plan 



Annex 2 

A(/dis Ababa University 

School orgN/dliate studies 

Department orEducational Planning and Management 

A questionnaire set on " the provision of primary education for pastoral Afar children cha ll enges 

and opportun iti es" 

These questionnaires w ill be fill ed by students. The main purpose of thi s questi onnaire is to gather 

the necessary information on the current status of pastoral Afar children participation in the primary 

schoo ls of the region; it a lso aimed at identi fy ing the major obstacle or chall enges and come up the 

necessary strategies that could be implemented to minimize the challenges of "prov ision of primary 

education fo r the afar pastoral children" . Therefo re you are kindl y requested to fill in the 

questi onnaires in order to know the opinion about the different issue related to the study. 

The success of this study d irectly depends up on your honest and genuine response to the question 

bellow. 

Thallk you ill advallce for your cooperatioll 

Part I background information 

Instruction: - I. Please put "X" mark in the space provided for your answer 

2. Please circle the appropriate cho ice 

3. Gi ve short answer in the space prov ided 

4. No need of writing yo ur name 



I . Zone ______ ____ _ Woreda ____ _____ _ 

2. Name of your schoo l __________ _ 

3. Sex A) Ma le B) Fema le 

4. Your age A) Be llow 8 years B) 8 - 10 years C) I I - I 8 years 0 ) 18 and above 

5. Re li gion A) Muslim B) Orthodox C) Protestant 0 ) Others 

6. Grade A) 41h B) 51h C) 6
1h 

0 ) 71h E) 81h 

7. Your fathers leve l of education 

A) Illi terate B) 1- 3 grade complete C) 4 - 8 grade complete 0 ) 81h completed & above 

8. Father occ upati on 

A) Pastorali st B) Government employee C) Merchant 0) Pri vate farm employee E) Other 

9. Your Mother leve l of educati on 

B) Illiterate B) 1- 3 grade complete C) 4 - 8 grade complete 0 ) 81h compl eted & above 

10. Mother occupation 

B) House wife in Pastora l fa mil y B) Government empl oyee C) Merchant 0 ) Pri vate farm 

emp loyee E) Other 

II. Family s ize A) I - 4 B) 5 - 7 C) 8 and above 

Pnrt II - Constraints thnt hinder the participation of pastoral Afar children in primary 

Education 

Instruction - Please put " X" mark in the co lum n that hinder the parti c ipation o f pastora l Afar 

Children in primary educati on by usi ng the fo ll owing po ints 

The fi ve po int rating sca les that indicate the degree of influence 

5 - Very hi gh 4 - High 3 - Moderate 2 - Low 1- Very low 

Rating scale 
No. Hindering facto rs 5 4 3 2 
l. Socio cultura l factors 
1.1 Earlv marri age 
1.2 Afar reli g ion attitude towards modern education 
1.3 Fear of re li gious convers ion 
1.4 Fear of modern ed ucati on in preparin g good pasto ra list 
1.5 Parents fea r that children w ill deve lop disobedi ence after schoo l 
1.6 Fear of los in g of time oftrai nin.g for pastoralist 

1 



1.7 Lack of educated ro le mode l 
1.8 Lack of afar society is appreciation of modern education 
1.9 Gender role socialization and stereotyping 
1.10 Belittling the value of girl 's education 
I. I I Parents suspicious towards the things children taught 111 schoo l 

threat their cu lture 
2. Socio economic factors 
2.1 The pastoral way of life 
2.2 The high demand of ch ild labor pastoral economic activ ity 
2.3 Health problem 
2.4 Confl ict 
2.5 Poverty because of drought 
2.6 Lack o f appropriate market center 
2.7 Parents illiteracy 
3. School intrinsic factors 
3.1 Lack of schoo l facili ties and service 
3.2 Lack of schoo ling 
3.3 Lack of specia l training of teachers in teaching pastoral chi ldren's 
3.4 Shortage of teacher 
3.5 Inappropriate medium of instruction 
3.6 Early pregnancy 
3.7 Schoo l d istance 
4. Adm in istrative/ins titu tional problems 
4.1 Low adm inistrati ve capacity of educational problems 
4.2 Low sensitization of the afar peo ple 
4.3 Absence of department that spec ificall y concerned for pastorali st 

education 
4.4 Absence of po licy and strategy on pastorali st education 
4.5 Shortage of finance 

Part III - Give short answer 

I. What constra ints other than those mentioned above, do you think that hinder the 

participation of afar ch il dren in primary education? 

I . What strateg ies do you propose? What acti on should be taken by federal and regional 

government, community, and parents to increase their invo lvement in primary education? 



Principals, Regional and Woreda educational officials and teachers questionnaire survey 

Part I - Back ground information 

I . Zone ____________ _ 

2. Woreda ___________ _ 

3. Name of your schoo l ______________ (for teachers and principals) 

4. Sex 

5. Age 

6. Religion 

A) Male 

A) 20 - 25 

A) Musl im 

B) Female 

B)26-30 C)3 1-35 

B) Orthodox C) protestant 

D) 36 and above 

D) Others 

7. Educational status A) 10 or 12 completer B) 10 or 12 + TTl C) 10 or 12 + I E) 10 or 

12 +2 E) 10 or 12 + 3 and above 

8. Marital status A) Married B) Unmarried C) Di vorced 

9. Serv ice in the region A) bellow 3 years B) 3 - 5 years C) 6 - 10 years D) above 10 years 

Part II - Constraints that hinder the participation of pastora l Afar children in primary 

Education 

Instruction - Please put " X" mark in the column that hinder the participation of pastora l afar 

Children in primary education by usi ng the following po ints 

The five po int rating sca les that indicate the degree of influence 

5 - Very hi gh 4 - High 3 - Moderate 2 - Low I - Very low 

Rating scale 
No. Hindering factors 5 4 3 2 

1. Socio cultura l factors 
1.1 Early marri age 

1.2 The influence reli gion attitude towards modern education 

1.3 Fear of religiolls conversion 

1.4 Fear of modern education in preparing good pastoralist 

1.5 Parents fear that ch ildren will deve lop disobedience after school 

1.6 Fear of losing of time of training for pastoral ist 
1.7 Lack of educated role model 

1.8 Lack of afar society is appreciati on of modern educat ion 

1.9 Gender role sociali zation and stereotyp ing 

1.1 0 Beli tt ling the val ue of girl 's education 
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I. I I Parents suspicious towards the things children taught in school threat 

their culture 

2. Socio economic factors 

2.1 The pastoral way of life 

2.2 The high demand of child labor pastoral economic activity 

2.3 Health problem 

2.4 Conflict 

2.5 Poverty because of drought 

2.6 Lack of appropriate market center 

2.7 Parents illiteracy 

3. School related factors 

3. 1 Lack of school facil iti es and service 

3.2 Lack of schooling 

3.3 Lack of spec ial training of teachers in teaching pastora l chi ldren 's 

3.4 Shortage of teacher 

3.5 Inappropriate med ium of instruction 

3.6 Early pregnancy 

3.7 Schoo l di stance 

4. Administrative/institutiona l problems 

4. 1 Low administrative capacity o f educat ional problems 

4.2 Low sensiti zation of the afar peopl e 

4.3 Absence of department that specifically concerned for pastorali st 

ed ucation 
4.4 Absence of pol icy and strategy on pastoral ist education 

4.5 Shortage of finance 

Part III - Give s hort a nswer 

I. What constraints other than those mentioned above, do you think that hinder the 

part ic ipati on of afar children in primary educat ion? 

2. What strategies do you propose? What action sho uld be taken by fede ral a nd reg io nal 

government, community, a nd parents to increase their involvement in primary educat io n? 



Year 

200 1 

2002 

2003 

Year 

200 1 

2002 

2003 

Part IV 

It is to be filled by principals or vice principals only 

Instruction - the fo llowi ng questions are about the number of teachers, students, schools fac il it ies 

and other related issues . Please be honest whil e prov iding yo ur answer. 

I . Name ofschoo l _____________ _____ _ 

Year founded ________ _ 

2. Tota l number of students ____ _ 

Grade 

I 2 3 4 5 6 7 8 

M F T M F T M F T M F T M F T M F T M F T M F T 

3. No n A far students 

Grade 

I 2 3 4 5 6 7 8 

M F T M F T M F T M F T M F T M F T M F T M F T 

4. Total number of teachers 

2001 2002 2003 

M ___ _ M ___ _ M __ _ 

F __ _ F ___ _ F ___ _ 

T ___ _ T ___ _ T ___ _ 



5. Number of repeaters 

Non Afar children 

2001 

M _ __ _ 

F~~_ 

T _ _ _ _ 

Non Afar children 

2002 

M ___ _ 

F ___ _ 

T ___ _ 

6. Number of dro pout 

2001 

Non Afar children 

M ___ _ 

F ___ _ 

T~~_ 

2002 

Non Afar children 

M __ _ 

F ___ _ 

T ___ _ 

Afar children 

M ___ _ 

F ___ _ 

T ___ _ 

Afar children 

M ___ _ 

F ___ _ 

T ___ _ 

Afar children 

M ___ _ 

F ____ _ 

T ___ _ 

Afar children 

M ___ _ 

F ___ _ 

T ___ _ 



7. Average number of students per class per desk 

8. Teacher student ratio 200 I 2002 2003 

9. The school function A) Both sh ift B) Sing le shift 

10. Do your school have 

• Water A) yes B) No 

• Separate to i let A) yes B)No 

• Library A) yes B)No 

• First aid A) yes B) No 

• Mini media A) yes B)No 

I I. Student text book ratio 200 I 2002 2003 



Annex 3 

Addis Ababa University 

School of graduate studies 

Department of educational planning and management 

Interview guideline fo r educated Afar peo ples and Afar tribal chiefs . 

Name __________ _ Site ________ _ 

Sex ____ _ Occupation _______ _ 

Age ____ _ Marital statu s ______ _ 

Reli gion ___ _ Educati onal background _____ _ 

1. What is the status of pastoral afar children part icipation in primary educati on in re lati ve to 

noon afar children? 

2 . To what extent socio-cultural practice like early marnage and religion etc ... affect afa r 

children pal1ic ipation? How? 

3. What is the att itude of afar people towards modern educati on? 

4. What is the attitude of afar soc iety towards g irl s and girl 's education? 

5. What economic factors hinder afa r children ' s invo lvement in primary education like mobility, 

conflict, povel1y, demand of child labor? 

6. Is there enough number of schoo l and teachers in afar loca lity? Is the facili ties are enough? 

What about the appropriateness of language of instructi on and schoo l ca lendar for children 

learning? 

7. What admini strati ve problems affect the education of afar children? 

8. What other soc io economic, socio cultura l and schoo l related factors pastora l afar children in 

educati on? 

9. What strategies do yo u suggest to a ll ev iate the pro blem and improve the enro lment and 

participati on of afar children in ed ucat ion? 



Annex 3 

A(k/is Ababa University 

School of graduate studies 

Department of educational planning and management 

Focus group discussions guide line for parent teacher association members (PTA). 

Sex ---- Occupation _______ _ 

Age ____ _ Educational background _____ _ 

Religion ___ _ Site ---------

I. What is the magnitude of pastora l afar chi ldren involvement in primary schoo l in relevant to 

non afar in the past and present regime? 

2. What socio -cultural factors hinder their participation in education? How? 

3. Are the economic li ves of the society affecting their educational involvement? What econom ic 

problems? How? 

4. What school related factors do you observe that affect their education? 

5. Is the educational management at different level supportive to the teaching learning process in 

the school? [s there any institutional problems? Is there any regional po licy and strategy on the 

education of the pastoralist? 

6. What other factors do you observe that hinders pastoral afar children in educat ion? 

7. What solut ion do you propose to all eviate the problems and increase the participation of 

pastoral afar children in education? 



Annex 4. 

Fig 1:- Location of Afar region in Ethiopia and its 5 administrative zones 
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