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ABBREVIA TION 

The following Acronyms were used in this Study. 

SES - Socio economic status 

PAT­

PAR­

PEER­

ACC­

TEA­

PART­

PART­

PEA -

PTR­

STAC­

SST -

Parent-Teacher Relation 

Parental Involvement 

Peer group Influence 

Students Academic Self-Concept 

Teachers Rating Score 

Parent Rating Score 

Parent Total Rating Score 

Parent Involvement (by parents) 

Parent Teacher Relation 

Students Total Achievement that used to make correlation 

Students Total Score 
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Abstract 

This study attempted to examine the relationship among parental involvement, peer group 
influence, parent-teacher relation and academic self-concept in relation to academic 
achievements. Besides, the impact of these variables as a function of academic achievement 
was investigated. 351 primary school students (129, from grade 7 and 222, from grade 8), 70 
parents and 73 teachers were taken as participants of the study. Two measuring instruments 
that were average academic achievement score of three consecutive semesters and parents, 
students and teachers self-report questionnaires were used to gather pertinent information. 
The data obtained were analyzed by using statistical techniques of mean, standard deviation, 
person correlation coefficient, t-test, multiple regression, analyses of variance (ANOVA) and 
post hoc comparison. Results obtained through correlation analysis described that parental 
involvement, peer group influence, parent-teacher relation and academic self-concept had 
significantly positive relation with students' academics achievement. The multiple regression 
analysis displayed that parental involvement, peer group influence, parent-teacher relation 
and academic self~concept had statistically significant contribution on students' academic 
achievement, explaining 62.6% of the differences in academic achievement. Of the variables 
treated in the study, peer group influence was the best predictor variable to the students 
academic achievement. Significantly students' academic achievement differences were resulted 
due to peer group influence, parental involvement, parent-teacher relation and academic self­
concept. The t-test reveled that there existed significant mean variation between parents and 
siudents toward parental involvement. Finally, it was concluded that peer group influences and 
parent-teacher relation were more important variables for the academic achievement of the 
students under the study. 
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CHAPTER ONE 

INTRODUCTION 

1.1. Background of the Problem 

Investi gators (e.g., Yin and Fan, 2003; Cairney, 2000; Feldman and Wentzel, 1990 and Niles, 

1981) in the discipline of socio logy, psychology, anthropology, psychiatry, and education are 

concerned with the effects of different factors such as school environment, students' behavior 

and teachers teaching methodology on the development of children 's achi evement. Juxtaposed 

with internal motives and desires students have for themselves, there are many problems or 

factors that challenge students' academics performance. Parental expectation, fam ily education 

level, peer group influence, socioeconomic statues (SES), fam il y structure, types of parental 

involvement in children ' s schooling, chi ldren's behavior, academic self- concept, external 

motives fo r learning, parent-teacher interaction, cultural factors, de mograp hi c fac tors and 

school environments are a few of them which can affect the overall performance of learning 

activities in general and students' achievement in parti cul ar (Tavani and Losh, 2003; Aclmasu, 

2004; Halle, Kurtz-Costes, a Mahoney, 1997; Kulder and Sinclair, 2000 and Grolonick, Benjet, 

Kurowski and Apostolers, 1997). 

In this study, the researcher was interested to investi gate the impacts and relationshi ps of 

parental involvement, parent- teacher interaction, peer-group influence and students' academic 

self-concept on the academic performance of the students. 

One important factor, which is influenti al on students' academic perfo rmance, is peer group 

in fl uence. With regard to peer influence a number of studies showed the importance of the peer 

group to academic achievement. For instance, Walberg as cited in Ide el aI., (198 1) classi fi ed 

the peer group as one of eight or ni ne primary fac tors that influence school achievement. It is 

important to provide a quantitative synthes is of studies relat ing peer group influence to 

ac hievement at the elementary and high school levels. Thus, thi s study attempted to show the 



magnitude to which peer group influence had relations and impacts on primary school second­

cycle students' academic performance. 

On the other hand, Ide et ai., (1981) reported that peer group influence did not show criti cal 

difference between peer group interaction and members of academic achievement. To estimate 

the correlation of peer group variables at primary and hi gh school levels with a range of 

educational outcomes, 110 correlations taken from 10 prior students were analyzed. Peer 

influences had shown to be a small but consistent correlation of educational outcomes. 

Other studies (e.g., Abraham, 1997 and Arvizu, 1996) di sclosed that school environment, 

students' motivation, family educational level, socio economic status (SES) and students' 

academic self-concept as predictors of students' academic success. 

Peer pressure can have a powerful impact on pupil subject choice even if it does not determine 

the final option (Abraham, 1997). In line of thi s, Kulder and Sinclair (2000) identified the 

types of children's relationships with peers in the classroom setting support and shape the 

course of their adaptation to school. They have also fou nd that children's level of peer 

acceptance has been positively related to children's achievement scores. It is because self­

selected affi liations with peer re fl ect shared interest and activities. Bes ides, classmates may 

also provide good learning conditions, which influence academic performance. 

Of course, studies show that ex ternal predictors have significant impacts on students' school 

performance. In line of this, Tavani and Losh (2003) argue that the ex ternal predictors of 

students' academic success, such as the roles of parental encouragement and involvement in 

their children's academic performances, displayed a significant effect on their children 

behaviors relati ng to school achievement than peer group contributions on academic area. 

The second major facto r, wh ich may contribute a lot for children's learning, is parental 

involvement. Empirical researches on fam ily invo lvements (Fantuzzo, Tighe and Childs, 2000; 

Strage, Tamara and Brandt, 1999 and Ide el ai., 198 1) have stated that parents ' invo lvement 

has documented positive relationships between specific parental participation behaviors and 

specific students' outcomes for a variety of students. Form thi s point of view, it appears that, 
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parents are the most important persons, who help and influence the academic success of the 

child. 

Besides, parental participation in students' schooling is relevant to provide additional help to 

their children overall learning activities. Children in the school may show remarkable abilities 

and academic related performances. Teachers and parents should help and improve such types 

of capabilities of the students. On the contrary, Stevenson and Lee ( 1990) stated that parents 

who believe their children's performances are determined by children's abilities tend to 

participate less frequently in their chi ldren's school careers than those parents who believed 

their children's performance are determined by efforts. Nevertheless, whatever the case and 

whoever their children are, parents should be participa,lt in the academic area of their chi ldren. 

Therefore, parental encouragement, support and invo lvement should be studied in addition to 

student 's own academic motivation and academic self-concept. 

Generally, for better academic performance, parents should be very closer to their children 

along with children' s peer-group and teachers. Students' academic performance can be 

improved through continuous support of parents, teachers and peer group contributions. Hence, 

parent invo lvement could be very he lp ful for the students' learn ing along with good teacher­

parent rel ation and positive peer group influence. Because research in the area indicates that 

the more satisfying the relations of parent and young child , the more likely it is that, the child 

will realize his/her academic potential (Gottfried, Fleming and Gottfried, 1994). 

According to Abdella (1999) social attitudes, parental invo lvement, parental attitudes and 

family educational level have an impact upon children's success in education. Both of these 

have positive and negative effects on academic ach ievement of the students. Similarl y, 

students ' learning and their performance in school have been determined through different 

factors; for instance, teachers' behavior, home environment, students' motivation , family 

encouragement and peer group interest. 

In add ition to home base invo lvement, parents should be expected to participate more on their 

children 's learning at school, which Illay be identified as parent-teacher relations. Society, 

particulariy parents have greater responsibility for the enduring generation happiness and 
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advancement. Thus, in every case, parents may be the first crucial indi vidua ls who will take the 

real responsibility regarding to their children's learning. Thus, parent-teacher relation and 

communication in the students ' education has paramount significances fo r school success of 

the learners. 

However, Vandell and Shumow (1996) in a large-scale study indicate the majority of parents 

reported that parent-teacher communication were rarely or never attempted to involve them in 

their children's education. Parent-teacher communication in regarding to students' learning and 

in the area of students' education helps parents, teachers and students to ameliorate the 

di fficuities, which hinder students' academic success in the school. 

Findings (c.g., Neorgious, 1999 and Iverson, Brownlee and Walberg, 1981 ) indicate the 

importance of parent-teacher relations for students' academic progress . Especiall y, parent­

teacher school based interaction has a positive value for the children's achievement and other 

acti vities in the schoo l. However, Clerk in Vande II and Shumow (1996) found out, parent­

teacher participations could not pred ict student achievement. In addition , they di sclosed that 

fami ly-teacher interaction is negatively related to the children 's academic achievement. 

Nevertheless, Vandell and Shumow (1996) offered one explanat ion of thi s finding, that is, 

parents' involvement and parent-teacher contacts had been focused on non-academic areas, 

wh;,ch were not directly rela ted to students' academic performances. This shows that parents 

and teachers should also give attention to the academic performance of the learners, because 

being involved on the specifi c area of the students ' learning may enhance learners' academic 

success. 

Both teachers and paren ts are responsible for the success of the learners. Therefore, we ll­

established parent-teacher relation is more des irable. For mutual benefit and satisfaction 

parents and teachers should be dedicated in the overa:1 academic performance of the learners. 

Particularl y, teachers are more important to fac ilitate the part icipation of parents in school 

related activi ties. Moreover, teachers' behaviors may decide parents' interaction with teachers. 

Therefore, teachers ' behavior in the school and their communication to parents may foster 

parent-teacher relations. In relation to teachers' behavior, Grolonick , Benjet, Kurowski and 
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Apostalers ( 1997), argue that teachers ' characteristics are associated to strong connection and 

attainment of parents in the school. 

Furthermore, teachers can affect parents' behavior in many ways. For example, when teachers 

make parental involvements as part of their regular teaching-learning process, parents will be 

more involved and fee l more positive about their ab ilities to help school activi ties, which may 

facilitate students' academic performance (Ann es and Epstine in Gro lonick Benjet, Kurowski a 

and Apostalers, 1997). Therefore, teachers have definitely the possibilities to faci litate the 

establishment of teacher-parent communication that may be helpful to chi ldren's academic 

performance. 

Similarly, the strength of the connections between families and schools may also be a function 

of the sCll001 institution and its representatives. Teachers have primary contacts with parents 

within the school and thus the classroom activities have potential influences on parental 

involvement (Grolonick, Benjet, Kurowski and Apostalers, 1997). In view of that, this study 

tried to assess the importance of teachers for the establishment of parent-teacher 

communication and interaction, which would in turn affect students' academic performance. 

For understanding of parental involvement in the school, it is important to distinguish between 

parent and teacher-initiated parent involvement in the school. In most cases, parents' 

involvement in their children 's schooling is associated with ch ildren 's school success (S trage, 

Tamara and Brandt, 1999). 

Parents may sometimes come to school with the interest of teachers and school administers 

during mistakes are do ne by their chi ld . However, teacher initiated parent involvement is 

associated with lower levels of ach ievement; whereas parent initiated parent involvement is 

associated with higher level of achievement (Hill, 2002). 

Another variable, which was investigated in this research, is students academic self-concept. 

Along with other variables, self-concept may decide the success of students in the school. Self­

concept refers to self perceptions developed through experience within the environment, 

pm1icularly through environmental reinforcements ane! reflected appraisals of others (Marsh, 

1990). Similarly, Coon (1991) defined self-concept as knowledge of one's own personality 
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traits; and a collection of beliefs, ideas, and fee lings about one 's own identity. Others, like 

Kulder and Sinclair (2000) indicate that academic se lf-concept refers to the appraisal of one's 

efficacy with regard to reading and writing skill s. It has been regarded as a key element of 

children's self regulated learning and has a link to academic performance. 

Academic self-concept is assumed to be directly associated with motivation, especiall y 

motivation for academic achievement. Although the relationship between academic se lf­

concept or perce ived competence and actual achievement is bidirectional, considerable 

researches substantiate the impact of self-perceptions on children 's later achievement (Halle, 

KUitz-Costes and Mahoney, 1997). 

Epps in Assefa (1998) indicates that self-concept correlates to academic achievement of high 

school students. The same writer reported that students who are high in self-concept of ability 

achieved higher in their academic performance (GPA) than those who are low in the trait. This 

implies that there is a positive relationship between academic self-concept and academic 

achievement. 

Students' academic self-concept has an impact on students' target performance or academic 

achievement (Pietsch, Walker and Chapman, 2003). In a broad term, academic se lf-concept 

may reveal additional information relevant to academic contexts. Further research may focus 

on the individual contribution of competence and effective components of self-concept toward 

predicting a wide range of variab les including academic performance, anxiety, and social 

competence. 

According to Tavani and Losh (2003), levels of students' internal characteri stics, such as 

motivation, se lf-concept, and self-confidence also strongly influence their achievement during 

school learning. However, little is known concerning the extent to which each of these factor 

affects academic performances and expectations. Perceivi ng one-self as competent positively 

influence one 's self-concept, whereas perceiving oneself as lacking competence negatively 

influences one's seIt~concept. These levels of competence and self-concept had found to be 

significantly related to students' academic performances. 
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Academic self-concept is emphasized as' a significant variable in the total learning process. For 

several decades, the concept of se lf has been a signi fi eant consideration in the social and 

psychological analysis of human behavior (Prevatt , 2003) . Besides, many researchers are very 

interested to investigate the impacts of academic self-concept on students' academic 

performance based on other findings. 

Hence, in this study, the researcher makes an effort to investigate the impacts and relations of 

these internal and ex ternal variables with combination on students' academic performance of 

pri mary second-cycle schools in Oebre Markos. 

;l.2. Statement of the Problem 

Studies (Tavani and Lose, 2003; Kulder and Sinclair; 2000; Feldman and Wantzel , 1990 and 

Arvizu, 1996) indicate that academic performance of the child is related to many factors. There 

seems to be a common type of exploration among writers and researchers that child 's academic 

achievement is the result of the blend of internal and environmental influences. These external 

and internal factors may create various possibilities on the students' academic success. What 

makes thi s study un ique with the earlier findings is that; it gives emphasis on external and 

internal problems simultaneously. Among some facto rs that predict academic performance, 

parental involvement, parent-teacher relation, peer group influence and academic se lf-concept 

are to mention just a few. This study investigated whether or not these variab les have 

differentiJI impact on academic performance of second cycle primary schools in Ethiopian 

context. Particularly, thi s study was more concerned to investigate the impacts and 

relationships of these vari ables and academic performance in primary schools of Oebre Markos 

town. The reason is that there has never been such kind of stud y conducted to find the impacts 

of atorementioned problems particularly on students' academic achievement in the area. 

The following are basic questions of the study. 

1. Do parental invo lvement and parent-teacher relation relate to students academic 

achievement? 

2. Do parental involvement , parent- teacher rel ation, stude nts' academic self-co ncept and peer 

group influence variables together pred ict studel1ls' academic achievement? 
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3. Is there a relationship between parent-teacher relation, students' academic self-concept, peer 

group influence and parental invo lvement? 

4. Is there any significant differences among high, average and low ach ieving students' to the 

variab les of peer group influence, parental involvement, academic se lf-concept and parent­

teacher relation? 

1.3. Objective of the Study 

1.3.1. General objective 

The over all objective of this study was to investigate the relationship and impact of parent 

involvement, peer group influence, parent-teacher relation and students' academic self-concept 

on students' academic achievement. 

1.3.2. Specific Objectives 

More specifically, thi s study was set out to: 

I. see the impact of parental involvement on students' academic achievement. 

2. find out the influence of peer group on the students' academic achievement. 

3. examine the affects of students' academic self-concept on students' academic 

achievement. 

4. investigate the affects of parent-teacher interaction on students' academic achievement. 

5. investigate the joint influence of parental involvement, parent-teacher relation, 

academic self-concept and peer influence on students ' academic achievement. 

6. identify the di ffe rences of high, average and low achieving students to peer influence, 

parental involvement, parent-teacher relation and academic self-concept. 

7. identify which group of students are more affected by independent variables. 

1.4. Significance of the Study 

The significance of the study was based on the fo llowing rationales. 

I . It may show the impacts of parental invo lvement, parent-teacher relationships, academic 

se lf-concept and peer-group influence on students' academic achievements in the study 

area. 
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2. It may also provide some information for teachers, parents, students, educators and other 

concerned governmental and non-governmental organizations regarding the extent to which 

these variables determine academic performances of primary second-cycle school students. 

3. It may show for teachers, students and parents how peer group, parental involvement, 

academic self-concept and parent teacher relation can affect high, average and low 

achievers differently. 

4. It may also serve as a springboard for further studies in the area. 

1.5. Delimitation of the Study 

The study was delimited to cover 2nd cycle primary schools in Oebre Markos town. It was 

selected as a sample area because the researcher identified that there is no any research, which 

was carried out to investigate the problem yet. Moreover, the existence of the problem is 

clearly observed. Therefore, the writer was quite interested to assess the problem and forward 

its empirical solutions and justifications. 

The study was also delimited to invest igate the impacts and the relationships of parental 

involvement, peer-group influence, parent-teacher relationship and students' academic self­

concept on 2nd cycle primary students' academic achievement. The researcher was aware of 

the impacts of these variables on students' academic achievement. Accordingly, this study 

attempted to show the magnitude of the problem for those who are very c loser to the problem 

that is parents, primary second-cycle school teachers , school principals, education experts, and 

others who are interested to know it. 

1.6. Operational Definition of Terms 

For clarity and consistency in the study, the following defin itions of terms are used: 

Second cycle primary level students: it refers to students who learn in grade 7th and 8th 

Parental involvement: it refers to parents' participation, support and encouragement on 

children's learning to facilitate academic performance. 

Parent: refers to fathers, mothers or guard ians who are rearing the child's. 

Peer influence: it is the influence that comes from peer group of school or classmate that 

affects of educational activities. 
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Academic achievement or performance: refers to academic achievement of students on 

classroom examination as indicated by averaging the scores obtained on 

different subject areas. 

Parent-teacher relation: -teachers and parents school based relation and acti vities that related 

to the fortification of students academic achievement. 

Academic self-concept-students general self-understanding, se lf-evaluation, self-perception 

and judgment of how much they can perform well and score marks in all 

subjects. It is directly referring the students' self-capability and perception to 

perform better in all subject areas. 

J 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

In this part, different theories, principles, findings, and models related to peer-group influence, 

parent-teacher relation, parental involvement and academic self-concept in relation to students' 

academic achievement have been di scussed as follow. 

2.1. Peer Group Influence 

2.1.1. The Peer Group 

Brembeck (1971) defines peer group as comprising of persons of roughly the same age. Unlike 

the family, which has long-range goals in mind for the child, the peer group's interests are 

short range and temporary when the peer group does have long-range influence on its 

members. That influence is unintentional and accidental. 

Similarly, Levine and Havighurst (1992) stated that a child grows up in two social worlds. One 

is the world of adults, parents, relatives, teachers, club leaders, store clerks and friends of 

family. The other one is the world of peers or age-mates, friends play groups, clubs and gangs 

and school groups. 

Studies of delinquency, clothing, and dating have indicated that peers play in increasingly 

important part as significant others as the child proceeds through the age grades. It assumed 

that the peers in any age grade take on much importance as significant others in the student role 

and those parents and teachers become less important (Prevatt, 2003). 

Havinan and Smith as cited in Levine and Havighurs (1992) studied friendship choices and 

interactions among students in grades four through seven. According to thi s author, the 

development and functioning of cliques are dependent not just on individual preferences but 

also on the characteristics of classroom. 
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2.1.2. Peer Relatioll and Peer Pressure 

Peer pressure is usually a conservative force , encouraging students to remain in groups defined 

by the dominant gender and ability order. Moreover, peer pressure can have a powerful impact 

on learners' subject choice even though it does not determine consistentl y up to the end 

(Abraham, 1997) , 

Arvizu (1996); Gonzales, Cauce, Friedman and Mason (1996) and Cauce ( 1986) studied the 

impacts of peer relationships on the achievement of the students, They found out that between 

the black and white students, achievement increase when the black students felt accepted by 

their white classmates, The studies also disclosed that' students' attendance and achievement 

are enhal ced by the creation of classroom norms characterized by diverse and positive peer 

relationships, 

Peer relations along with a students' prevIOus academic performance have considerable 

importance in the determination of subjecti ve orientations to school and schooling, Besides, 

peer relations in the junior high school played a large part in determining whether students later 

enro lled in college preparatory curri cu la, Moreover, it reported that friendships leading 

subsequently to high aspirations, high achievement, and enro llment in co llege (Taddesse, 1996 

and Levin and Havighurst, 1992). [ 
There is multiple reference group within the school , and an individual student will tend to be 

influenced by the one with which he/she identifies and interacts most strongly, For instance, 

some students may be influenced by a group of peers who reinforce anti-academic aspirations 

or values; others may be influenced primarily by friends who stress academic extra curricular 

activities (Seidman, Allen, Aber, Mitchell and Feinman, 1994 and Levine and Havighurst, 

1992), 

2.1.3 Peer groups and School Leamillg 

Peer group can influence and even teach how to behave in class, study for test, provision and 

share reading material, converse with teachers and school administrators, and can contribute to 

the success or failure of an individual's performance in school in many other ways, It is true 

that, peer group can positively or negatively affect school performance, In the peer group , it is 

observable formal and informal social structure in the schoo l. Especially, the adolescent's level 
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The types of relationship chi ldren form with peers in the classroom setting support and shape 

the course of their adaptation to schoo l. For example. children' s level of peer acceptance has 

been positively related to their achievement scores and to their favorable perceptions of school 

(Kulder and Sinclair, 2000; Villas-Boas, 1998 and Cauce, 1986) . 

The family and peer context represent processes that affect the ch ild's academic outcomes. 

Similarities among peers on academic aptitudes may simply refl ect mutual interest among 

friends. However, similarities among peers on actual academic performance may refl ect more 

processes that are complex. For example, behaviors of any member of the peer group may be 

shaped by other members of the group as each child within the group internali zes the perceived 

standards of the peer group or regulates hi s/her behavior in acco rdance with what behaviors are 

approved or di sapproved by the peer group (Kulder and Sinclair, 2000). 

In general, based on the findings, one can generalize that peer group influence had better 

contribution for social , academic and personal development of the child at large. 

2.2. Parental Involvement 

2.2.1. Views about Parelllal Involvement in tile School 

A parent can be defined as a person whu fosters all aspects of a child's growth-nourishing, 

protecting, guiding new li fe through the course of development. Similarly, parents who believe 

that their own role is important in affecting their chi ld 's achievement tend to be more 

contro lling and more fac ilitative to the development of the child' s interest (Neorgious, 1999). 

Literate or well-educated parents may be highly involved in school matters and understand the 

value of education. They can encourage their children better than the illiterate parents can. In 

line of this, Abraham (1997) noted that parents and the fam il y in general make considerable 

contribution to the chi ld's achievement from earl y chi ldhood through high school. 

Furthermore, educational level of parents is positively related to the child's achievement 

(Milgram and Toubiana, 1999). 

Fe ldman and Wentzel (1 990) stated that fas t development of chi ldren 's cogniti ve competence 

indicates strong links between the quality of parent-child interactions and chi ldren's 

performance on academic tasks. For instance, observed effective tone and power relat ionships 
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between mothers and their young children are predicative of a variety of intellectual outcomes, 

including IQ, specific cognitive abili ties and classroom achievement. 

Famil y environment and the kind of support it gives will influence the success or fa ilure of a 

child. For instance, the extent to which, the home-provided materi als, information and ideas are 

directly relevant to school learning. Likewise, the parents' aspi ration, the parents' interest, 

concern for and encouragement of the child 's education, the phys ical conditions of the home, 

family size, qualities of the teacher and physical facilities all together can determine the 

success of the child in academic areas ( Teka, 2002 and Niles 198 1). 

Additionally, Feldman and Wentezel ( 1990) and Gronlnick and Ryan (1989) explain that 

family environment contri bute to the development of general social adj ustment skills and 

valuable into how children create social environments at school that are either conducive or 

detrimental to their learni ng. 

Briefl y, parental involvement and parent-child interactions in learni ng area have a direct effect 

on a child 's performance or intellectual tasks. Besides, parent-chi ld inte ractions also fac ili tate 

the devel0pment of a child 's social competence and socia l adj ustment skill s such as impulse 

control, adherence to rules and social perspecti ve tak ing (Hoover-Dempsey e/ ai.. 2005 and 

Villas-Boas, 1998). 

2.2.2. Theories (lnd Findings of Parental Involvemellt 

There are many ways that parents can help their children to improve the chances of succeeding 

in school. Educators can also engage in a wide variety of activities to improve home-school 

cooperation and to help involved parents' producti vity in their children's education (Gonzalez, 

2002; Halle, Kurtz-Coasts and Mahoney, 1997; McNergney and Herbert, 1995 and Levine and 

Havighurst, 1992). 

Home environment, whi ch is provided by parents encourage school learn ing. For example, 

Brembeck ( 1971) analyzed the relationship between particu lar aspects of the home 

environments and students' scores on different parts of an ach ievement battery. Sixty mothers 

were interviewed and the ratings of thei r response related to the scores of their childreh on the 

battery of achievement tests taken at the end of 4 1h grade of school. Six variables in the home 
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would be relevant to educational achievement in schools were hypothes ized . These variables 

are achievement press, language models in the home, academic guidance provided in the home, 

the stimulation in the home to explore various aspects of the large environment, the intellectual 

interests and activities in the home and the work habits emphasized in the home. In this 

finding, the overall index of the home environment had a correlation of +0.80 wi th the total 

score on the entire achievement battery. Thus, the home apparently has the greatest influence 

on language achievement and the least influence on skill s taught primari ly in schoo l. 

Parents may invo lve in their children' s l'earning through various ways. There are different 

models, styles and types of parental participation on children's learning which provide 

fac.ilitative condition in the performances of chi ldren. In line of thi s, Arvizu (1996) and 

Stevenson and Lee (1990) highlights that teachers were reported the basic obligation type of 

parental involvement. These include helping children with homework, volunteering for field 

trips, discussing school issues, supporting children in reading and treating them abo ut school 

discipline. 

Epstein and her colleagues as cited in Vanvoorhis (2003) and Levine and Hav ighurst (1992) 

studied parental involvement in education and ways to increase it . They have identified fi ve 

major types of parent involvement such as parenting, communicating, vo lunteering, learning at 

home and cooperative. 

Similarly, Neorgious ( 1999) tried to classify the types of parental invo lvement and as they have 

significant relations to the child's achievement. The main dimensions of family and school 

relations are the following: visiting the school for consultations with the teacher; participating 

in activities organized by the school; attending official meetings of the Parents' Association 

(PA); attending social , cultural and educational events organized by the PA; volunteering for 

school programmes and actual involvement in school govern ing (being member of the PA 

committee). 

Of different types of parental involvement mechanisms, parental motivational practices are 

particularly important. Because, such practices significantl y fac ilitate or diminish chi ldren's 

earl y academic intrinsic motivation, which is significantly rel ated to future motivat ion and 

achievement. Therefore, parental motivational practices indirectly but significantly influence 

16 



subsequent achievement through their effect on earl ier academic intrinsic motivation 

(Gottfried, Fleming and Gottfried, 1994; Linner and Seidman, 1989 and Beveridge and 

Jerrams,1981). 

Though, parents may approve their chi ldren's education, parental involvement tends to decline 

as children move from elementary, to middle to high school grades (Vanvoorhis, 2003). 

Theoretically and practically, parents who are involved in schools and chi ldren's education 

have a positive effect on their children 's academic achievement. Sirin , Hauser-Cram and 

Stipck (2003); Levine and Havighurst (1992) stated that parental involvement generally is 

related to student performance or school achievement levels. They have noted, identified and 

documented examples of schools at which active parent and community groups played a part in 

introducing improvements that resulted in enhanced student performance. 

Regarding to the potent ial impact of involvement and cooperation on student performance, 

Hoover-Dempsey el al., (2005); Villas-Boas, ( 1998) and Levine and Havighurst (1992) state 

that students whose parents are involved have be tter grades and test scores. Furthermore, the 

degree of parental involvement in the child's educational process both at home and at schools 

has been associated with the child 's school achievement. 

Neorgious ( 1999); Teachman, Paasch and Carver (1996) and Muller (1993) revealed that 

positive correlation has been found out between parental vo lunteering at school and the child ' s 

actual school achievement. However, helping the child with homework and parenting through 

control have no significant correlation with achievement. For instance, parents developing and 

maintaining contact with the school are some of parental invo lvement types. Such specific 

types of parental involvement have significant correlation with actual child achievements. 

2.2-1. The Impacts of Parental II/volvement 01/ Children's Achievement 

Parents have greater contribution or influence on their chi ldren in the social , educational and 

economic activities. Parental involvement has a direct effect on the teenagers' development of 

self-confidence and self-reliance (Neorgious, 1999; Villas-Boas, 1998; McNergney and 

Herber, 1995 and Gronlnick and Ryan, 1989). Additionall y, the participation of parents in their 
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children's education enhances students' academic performance (Fantuzzo, Davis and Ginsburg, 

1995). 

Parental encouragement is a strong intervening variable between social class background and 

intelligence in respect to the child's educational aspirations. Parents may exert their effort on 

first cycle and high school students . These practices are just used to improve the academic 

performance of the children through their involvement and through their control. For instance, 

Brooks (1994) stated that in the first cycle school period, mothers and fathers continue to relate 

to children in different ways. 

Prevatt (2003) formulated and checked a hypothes is which shows the relationship of parental 

practices and child 's academic outcomes. The study found out that parenting practice would 

have a direct effect on child's outcomes. The participants were 80 children aged 6-12 years and 

their mothers. 

Parental attitudes and encouragement behavior have direct or indirect influences on the way 

children think and act regarding their school work. Particularly, Fantuzzo, Davis and Ginsburg 

(1995) examined the impacts of parental involvement on students' mathematics achievement. 

Students who are with acceptance, encouragement and reinforcement for daily academic 

endeavors displayed higher levels of accurate mathematics computations. 

Many parents want and help their children with homework and reading, but they often feel 

unprepared and need more guidance from the school. Parents are also dedicated to encourage 

their children in school matters. Furthermore, parents want to get special training and support 

from teachers how they can encourage and facilitate students' learning. Similarly, teachers 

reported frequently that they need to communicate with parents to share their professional 

experience and to exchange each other how parents can treat their children properly 

(Vanvoorhis, 2003; Parett and Petch-Hosen, 2002 and Bastiani, 1996). 

On the other hand, children, who are volunteer to take parental assi stant and encouragement 

can get better psychological preparation and information to perform at school. The degree to 

which student perceives hi s/her parents as encouraging or discouraging him/her in regard to 

high educational and occupational attainments has an affect of hi s/her educational aspiration 
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and achievement. Those learners who think that their parents are more involved can ach ieve 

better than those did not. Thus, parenta l encouragement has paramount significances both in 

students perception and academic achievement (Hoover-Dempsey et aI., 2005; Sirin, Hauser­

Cram and Stipck, 2003; Teka, 2002; Gonzales, Cauce, Friedman, and Mason, 1996; Eccles and 

Kaczala, 1982 and Brembeck, 197 1). 

2.3. Parent-Teacher Relation 

2.3.1. Theoretical Background of Parent-Teacher Relation 

A number of reviews Amsalu, (2001); Milgram and Toubiana (1999); Halle, Kurtuz-Coasts 

and Mahoney (1997) and Bastiani, (1996) bring evidence concerning the influence of home, 

parent, peer group, teachers' teaching methodology and classroom environments on student 

ability, educational achievement and attitudes and behavior. Likewise, social and 

environmental elements together with other aforementioned factors predict the variance in 

educational achievement scores of the learners. 

For instance, Iverson, Brownlee and Walberg (198 1) indicated that an increased number of 

parent-teacher contexts would have a positive relationship to increased levels of achievement 

for most students. Increased parental contacts with the school have different effects for 

children of different ages. Young students tend to benefit unreservedly from an increase in 

contacts, whereas older students, more aware of their standing and more sensitive to peer 

pressure, may receive no benefit from an increased number of contacts. 

A parent-teacher contact or relation is defined as 'a conference, a telephone call, a note or 

other wrillen communication a teacher and one or both parents or parent surrogates ' (Sadker 

and Sadker, 1997). Such contacts create an opportunity to make the learning environment more 

positive and productive. In some instances, the student might have been included in the 

conferences and invo lve in the parent-teacher contacts. These may try to look what type of 

problems existing in the school which hindered the normal learning capabilities of the learners. 

Parent-teacher discussion is very helpful even on specific subject matters at the school. When 

parents give critical observation to particular problems in their children, then they can easil y 

improve the problem through smooth relationship of the teacher through frequent contacts. In 
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relation to thi s, Iverson, Brownlee and Walbers (198 1) indicated that the number of contacts 

have a differential effect on achievement gains. The results a lso showed that students benefit 

more from increased teacher-parents contacts than older children do. 

Generally, the communication, which exists between parent and teacher have positive 

implicatiun for students ' academic achievement and the total learning-teaching process. I-fence, 

teachers and parents must develop positive attitudes in the involvements of parents to school 

especially in children 's learning. Regarding to this, Arvizu (1996) found that not only courses 

are important to changing teachers' attitudes about parents' invo lvement, but also opportunities 

to interact with families during field work is needed. 

2.3.2. The Ways of Parent-Teacher Interaction 

Parents and teachers have misconceptions of the role and the personal characteristics of each 

other. Rather, parents and teachers should understand each other because they have power to 

shape the child. For example, both have authori ty over the child . They are also responsible for 

the child 's obedience, achievement and affection (Gonzalez, 2002). 

Regarding to parent and teacher relation Hill (2002); Stevenson & Baker (1987) stated that 

parents who foster positive or high quality relationships with teachers might maintain a level of 

consisten~y between the homes and school environments that, in turn , sti mulates learning. In 

addition, parents who place high value on education may create a home environment or model 

behavior than enhance earl y reading achievement. 

Parents di ffer in terms of their ideas about their ro les in the children's learni ng. They believe 

strongl y the extent to which parents have a role in the teaching-learning process. They may be 

more likely to take on involvement activities. Further, parents who bel ieve that can "make a 

difference" are more likely to be involved at school (Parette and Petch-Hogen, 2002; 

Grolonick, Benjet, Kurowski, and Aposto lers, 1997 and Linner and Seidman 1989). 

Teachers and school administrators have the responsibilities to open the c100r and increase the 

contact of parents to school. Regarding to thi s, Galloway and Edwards (1992) questioned, for 

example, how many leachers and school adlilinislralOr individuals fosler an ejfeclive 
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partnership with parents? They can make the school "parent friendly", or provide hidden 

messages to those parents even more affecting than a circular letter asking them to confine 

their visits to the semester open evening except in emergencies. 

Parent-teacher relation is advantageous for both the child and parents. The relation of parents 

with teachers can have some real benefits for parents as well as the students with whom they 

work. Likewise, the betterment of a child is dependent upon the mutuality of parents and 

teachers who exchange valuable information in the process of the schooling of the child . The 

advantage of parent-teacher cooperation may be looked at from the perspecti ve of promoting 

parental skill in child rearing with its mUltiplying effect in teaching as we ll. Parents and 

teachers are the sources of signi ficant information that flows reciprocally two-way about the 

child's education. Such mutual assistance between school and the home is bel ieved to generate 

more desirable learning outcome (Gonzalez, 2002; McNergney and Herbert, 1995; Gronlinick 

and Rayn, 1989 and Stevenson and Baker, 1987). 

Stainback and Stainback in Merga (200 I) state that there are instances where parents regularly 

meet teachers to discuss how they should help their children at home. Thus, parents have 

expectation to their chi ldren better achievement. They come to school and are cooperative with 

school teachers. 

However, most parents are intimidated when they enter the school compound . Consequently, 

parents feel uncomforta ble to appear before the heads 2nd teachers wi th any sort of complai nts. 

Sometimes, parents themselves lack confidence to come closer to teachers as a reflective of 

their own educational background in which case much is expected of teachers to norIflalize the 

situation (Carter and Wojtkiew, 2000 and Fehreman, Keith and Reimers, 1987). 

Rouse (1998) and G/Tensay (1998) explained that teachers are sure ly responsible and they 

should initiate the relation of parents towards the school. Teachers must develop an 

understanding of parents who see the school onl y in terms of its effects on their own children. 

They must develop friend ly feelings towards parents who are often critical because of previous 

school experiences of their own lack of information about the schoo l. 
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Parent-teacher relation includes cooperation and discuss ion between parents and teachers in 

order to improve the overall activities of children's performance at school. For example, 

teachers can pursue their contact at school opening days, conferences and informal meetings. 

Annual or termly parent's events remain the most frequent way of meeting, but are not always 

satisfactory for parents and teachers to deal with children's school progress (Walker, 1993 and 

Eccles and Kaczala, 1982) . 

On the other hand, in a large-scale study in Maryland, the majority of parents reported that 

parents rarel y or never attempted to involve them in their children's education (Lee and 

Deborah, 1996). 

Galloway and Edwards (\ 992) have carried out a study on home-school li nks at Wales school. 

In the study, home-school links in schools showed that 79% of parents at one school, most of 

them in working-class jobs, had read the newsletter or magazine, compared with 2 percent at 

another. More surprising was the observation that more parents at Wales school expressed 

some concern regarding their child 's education than at any other school in the survey. This 

implies that Wales school parents are more concerned to their children's learning. 

According to Brook and Hancock (2000), parents should have clear ideas as they involve in 

school to discuss the problems with teachers and school admin istration. Moreover, it should be 

known to that the importance of "whole-school approach" which takes into account written 

and face to face communication, parents working in schools, curriculum events for parents, 

class meetings for parents and home-school contacts. 

Finding by Neorgious (\ 999); Walker, (1993); Beverage and Jerrams (\ 981) and Niles, (\ 981) 

state that positive correlation is found between parental volunteering at the school and the 

Child's actual school achievement. Totall y, the degree to which parents give affection to their 

children education as well as parent involvement in the Child's learning at home and at school 

may show association with the child 's better school performance. 

Hoover-Dempsey el 01., (2005); Cairney (2000) and Careter and Wojtkiew (2000) state that if 

there is a genuine partnership between communities and schools, as we ll shared understanding 

between teachers and parents, there will be some hope that equitable school outcomes for all 
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students, irrespective of social and cultural background, may become a reality. Therefore, 

mutual understanding offers the potential for schooling to be adj usted to meet the needs of 

families. As well, it offers parents the opportunity to observe and understand schooling, and the 

cultural practices which ultimately empower individuals to take their place in society. 

Most schools may not provide clear guidelines or information which needs to fac ilitate parent 

interaction with teachers and the types of parental involvement so as to help children's 

academic performance. Regarding to this point, Vanvoorhis (2003) recommends that parents 

need to help from teachers and school administrators in order to participate issues at school and 

students ' academic performance. 

A number of writers and literatures may adopt an idealized, unproblematic view of home 

school collaboration. However, parent-teacher relations do not easily and exercised 

undoubtedly. In line of this Brook and Hancock (2000) and Parette and Petch-Hogen (2002) 

highlight the extent to which "challenges " exist for schools in terms of linking with teachers as 

well as parents. 

2.3.3. Parent-Teacher Conferences, Organizations and PA Programs 

Parents in general can make considerable contributions to a child' s achievement from early 

childhood through high school. They can do this through different ways. For example, parents 

can participate in activities such as parent-teacher conference and help the improvement of 

child's achievement. Similarly, parents may involve physically with teachers and give cares 

about the students and school activities (Amsalu, 200 I and Bastini , 1996). 

Carter and Wojtkiew (2000); GITensay (1998) and Stevenson and Baker (1987) indicated that 

maximum educational benefits are possible only when parents and teachers share their 

knowledge of individual students and unit their effort and their resources to provide the best 

possible environment, facilities and experience for the proper emotional and educational 

development of children. 

Parent-teacher relation programs encourage interaction between the family and the school. 

Such programs are very sensitive to identify students' problem at home, school and 
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neighborhood environments. It may also reinforce academic competence of the learners 

(Parette and Petch-Hogen 2002 and Halle , Kurtz-Coasts and Mahoney, 1997). 

The purpose of parent-teacher organization is to serve the welfare of children by close 

cooperation between the two groups who are deeply concerned about the children parents and 

teachers . It helps the home and the school to agree on the objectives of education. More 

specifically, parent-teacher relation includes both parent and teacher interest and knowledge 

about children ' s school activities and endeavors. Such a perception may convey positive 

feeling toward school and the child (Admasu, 2004 and Grolnick, Benjet, Kurowsik and 

Apostolers, 1997). 

Parent-teacher associations and organization are very helpful to the child's academic progress. 

The reason is that parents and teachers may be able to contemplate the problems of the school, 

students and the whole process of teaching-learning practices. In regarding to this, Brook and 

Hancock (2000) explain the parent-teacher association (PT As), parents ' associations (PAs) and 

school and friends association are a parental organizations (POs) designed to link parents with 

their children's schools. 

Similarly, Brook and Hancock (2000) and Walker (1993) provide empirical support for 

parental organizations positive effects on children's school careers. Therefore, POs are 

unquestionable desirable. Furthermore, parental organization can playa vital role in providing 

lines between parents and school. 

There is a trend of contract or agreement between parents and teachers to deal with school 

problems. Such agreements between schools and parents can each do to help children's 

learning. In relation to thi s Gonzalez, (2002); Brook and Hancock (2000) and Rouse (1998) 

argued that the pressure to invo lve parents and on parents themselves to take a greater part in 

their children's education, is now very greater. However, parent-teacher relation, it is only 

feasible in small schools where the head knows every child and their parents by sight. 
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2.4. Academic Self-Concept 

2.4.1. Meaning alld Concept of Academic Self-Concept 

Academ ic se lf-concept has been defined by vari ous individuals (Marsh and Yeung, 1997; 

Marsh, 1990; Marsh, Relich and Smith, 1983 and Capdin, 1969). For example, "self-concept is 

an individually perception of self formed through experience with environment interactions 

with significant other and attributes of his/her own behavior" (Shavelson in Marsh, Reli ch and 

Smith 1983). Similarly, Worthman, Lindgren and Sutter in Amsalu (200 I) define self-concept 

is each individual perceived by himself or herse lf. And added that self -concept as actual self 

what people perceive themselves to be and ideal-self their conception of what they would like 

to be ideally. 

Shavelson in Yin and Fan (2003) and Marsh, Relich and Smith (1983) give a broad definition 

of self-concept has been gaining populari ty among researchers. Self-concept is considered to 

be the person's self-perceptions and how these perceptions are formed through experiences 

with the environment and the interpretation of this experience. As such, self-concept is 

generally considered as a multiple dimensional construct that can be differentiated to sub 

domains, such as academic, social and emotional self-concept. 

Self-concept is a measurable variable in the learning process. It has a considerable effect on 

performance, motivation, persistence, co-operation and general learning. Our overall and 

consistent understanding of our self, in relation to what others tell us, is our self-concept 

(Cornwall, 1996). 

Personality factors may be an extra powerful influence on academic achievement. Factors most 

frequently mentioned as important for academic success are ambition , emotional security, 

sense of responsibil ity, cooperativeness and seriousness. Recently, however, the significance of 

the self-concept in relation to academic learning has been given particular emphasis (Prevent, 

2003; Yin and Fan 2003; Marsh and Yeung, 1997; Langereck, 1980 and Caplin , 1969). 

Marsh and Yeung (1997) summarized the need to distingui sh between academ ic and non­

academic components of self-concept and relations between academic self~concept and 

academic achievement. Accordingly Marsh (1990) general academic self-concept is divided 

into self-concep t in particular subject areas (e .g.) Mathematics, Engl ish, History, Science and 
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others) and non-academic self-concept IS divided into social, emotional and physical self­

concept. 

A number of studies (Marsh and Yeung, 1997; Marsh, 1990; Marsh , Relich and Smith, 1983 

and Langereck, 1980) have concluded that an understanding of the self-concept of students is 

an essential component of successful education. For example, Langereck (1980) states that 

educational research has demonstrated a positive relationship between self-concept and general 

educational achievement at various school leve ls, as well as between self-concept and speci fic 

educational skill s, such as reading. Furthermore, positive self-concept relates consistently with 

high academic achievement. 

Similarly, Prevatt (2003) states that seIt~concept of ability is emphasized as a significant 

variable in the total learning process. For several decades, the concept of self has been a 

signi ficant consideration in the social and psychological analysis of human behavior. 

Marsh and Yeung (1997); Langereck (1980) and Caplin (1969) were very interested to see the 

relationships of academic se lf-concept and academic achievement. For instance, they asked a 

question and then tried to explain it. "Do changes in academic self-concept lead to changes in 

subsequent academic achievement?" This question has theoretical and practical implications. 

For example, much of the interest in the se lf-concept and achievement relations stem from the 

belief that academic self-concept has motivational properties such that changes in academic 

self-concept will lead to changes in subsequent academic achievement. Finall y, they reported 

that both self-concept and academic achievement affect each other, depend ing on the assumed 

reliability of the single-indicator constructs. 

2.4.2. Theoretical Models for Self-Concept 

Shavelson as cited in Yin and Fan (2003) and Marsh ( 1990) model, general self-concept 

appears at the apex with two lower domains which are academic and non-academic self­

concepts. Academic se lf-concept, in turn , may be further di vided into domains rel ated to 

different subject matter areas (e.g.. Engl ish, History, Math and sc ience). On the other hand , 

non-academic self-concept may include social, emotiona l, and physical sub domains. 
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Regarding academic self-concept, Shavelson in Yin and Fan (2003) stated that first , the 

academic self-concept itse lf is multidimensional and hierarchicall y ordered and second the 

academic self-concept sub domains become increasingly differentiated with age. 

Song and Hattie in Yin and Fan (2003) explain that first academic se lf-concept subsumes 

achievement, ability and classroom self-concepts. Second nonacademic se lf-concept has social 

self-concept and self-regard/ se lf-presentation as its sub domains. Social se lf-concept, in turn is 

further divided into peer and family self-concept, and self-regard/self-presentation is divided 

into confidence and physical self-concepts. 

Another more important modification is Internal /External (liE) model. According to this 

model, the formation of academic self-concept is based on two distinct comparisons that are 

internal and external. External model refers to a student compares his/her academic 

achievement in a subject area with peers. Math and English self-concepts should be 

substantially correlated based on such social comparison. However, internal indicates, the 

student compares his/her achievement in one subject area (e.g. English) to another subject area 

(e.g., Math) (Shavelson, 1976; Marsh, 1990 and 1993a, 1993b, 1994a, 1994b, 1994c as cited in 

Yin and Fan, 2003). 

2.4.3. Relation between Academic Self-Collcept amI Academic 
Achievemellt 

Tt.ere is a considerable impact of academic sell~concept on the students' academic 

performance. Regarding this Marsh (1996) stated that a positive self-concept is valued as a 

desirable outcome in many educational settings and is frequently posited as mediating variable 

that facilitates the attainment of other desired outcomes such as academic achievement. 

The relationship between academic attainment and personality characteristic has been one of 

the most interesting discoveries in educational psychology and it recognized that the child's 

personality is an important factor in determining success. Attention has been drown to one 

aspect of personality, self-concept and its relation to academic achievement (Bahiru, 1996). 

The relationship between self-concept and academic achievement is quite high and positive 

(Yin and Fan, 2003; Bahiru, ! 996 and Caplin , 1969). In line with this, Lumpkin in Caplin 

(1969) found out significant relationships between pupils' self-concepts and achievement in 
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reading at fifth grade level children. Moreover, over-achievers revealed significantly more 

positive self-concepts. In the same study, it has been stated that thi s outcome confirms current 

opinion that achievement stems from intrinsic motivation, as well as from the environmental 

responses to this achievement. 

Caplin (1969) found out the relationship of academic achievement and students academic se lf­

concept. In the study, both White and Negro, attending a defector segregated school have less 

positive self-concepts than do children attending desegregated schools and that there is a 

significant positive relationship between self-concept and academic achievement. There is also 

a significant positive relation between self-concept and academic achievement. That is, those 

children having positive self-concepts have higher academic achievement. 

Self-concept is considered predictive of positive education outcomes such as academic 

achievement (Yin and Fan, 2003). Besides, Bruck in Capline (1969) states that academic grade 

point averages of children in grade 3 through 11 are influenced by self-concept. The study 

concluded that a positive and significant relationship exist between self-concept and grade­

point average on all grade levels ranging from 1 to 5 percent level of significance. 

Self-concept is more important as a determinant of learning. Students' self-concept to the 

subject they have taught help students' performance in learning. For instance, those who have 

best academic performance and achieve well should have the confidence which results from 

the practices of succeeding and those who do not so well do not have as much self-confidence 

and may not rank themselves so highly. 

According to Marsh and Yeung (1997) self-concept and achievement relation are large if the 

self-concept measures reflect academic rather than nonacademic or general components of self­

concept. Hence, it is not surprising that even higher self-concept and achievements are 

measured in even more specific content areas. They considered thus for clearly demonstrates 

the need to consider specific components of relations with corresponding measures of 

academic achievement, but does not address the more complicated issue of the causal ordering 

of academic self-concept and academic achievement. Byrne in Bahru (1999) noted that much 

of the interest in the relation between self-concept and achievement stems from the belief that 

academic self-concept has motivational propellies change academic achievement. In contrast, 
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skill development model posits that academic self-concept is primary a consequence of 

academic achievement. 

Generally, a student academic self-concept is the product of many intluences, among the most 

importance of which are the "significant others" in hi s/her Ii fe. The students, parents, peers, 

and teachers rank high as significant others, and the student tasks his/her cues about 

himself/herself from them (Parette and Petch-Hogen, 2003; Rouse, 1998; Gonzales, Cauce, 

Friedman and Mason, 1996 and Marsh, Relich and Smith, 1983). 

2.5. Summary of Review of Related Literature 

From the above review and research findings, one may conclude the following pointes could be 

consistent in line of the basic questions initially set out. Firstly, peer groups are important in 

the development of children and youth. Peer relations affect the child's educational 

development and academic achievement. Moreover, they are vital partners who enhance the 

peer members for better achievement. Therefore, it is good that if educators give attention to 

help youngsters establish positive peer rel ationships in the school and outside the school 

environment. 

Secondly, from various findings of reference, parental involvements can directly essential to 

the child's performance. Besides, parents are important individuals who could improve their 

students .learning motivation and then students' academic motivation will bring direct impact 

on academic achievement of the learners. 

Thirdly, ·to get efficient and effective outcomes in the students' education, it is suggested that 

parents, teachers and other social agencies should work together and be aware of the 

importance of parent-teacher relation. Every school should build up and implement plans for 

increasing parental and community involvement in schools, improving co llaboration between 

the schools and other public and private agencies, and sponsoring more comprehensive 

parental education programs in order to facilitate students' achievement in general. 

Lastly, filldil}gs illustrate that academic self-concept and achievement have positive relation. 

Furthermore, academic se lt~coll cep t could be the most important component for school 

achievement. 
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CHAPTER THREE 

METHOD OF THE STUDY 

3.1. Design of the Study 

The design of the study was descriptive and inferential in approach. It describes the degree to 
~ ~--

which the variables of parental invo lvement, parent-teacher relation, peer-group influence and 

academic self-concept have an impact upon students' academic achievements. 

3.2. Variable in the Study 

3.2.1. Dependent Variable 

The dependent variable of the study was students' academic achievement scores. The 

classroom academic achievement scores of the students' obtained from the record offices of the 

sample schools. The average score of all subjects for three semesters of the first and the second 

semester of 1997 and the first semester of the 1998 E.C was taken as dependent variable. 

3.2.2. Independent Variable 

The independent variables of the study were parent-teacher relation, parental involvement, 

peer-group influence and students' academic self-concept. Questionnaires were developed and 

adopted (from Marsh, Relich and Smith 1983, items were ready to measure academic self­

concept of the students) to see the influance of the independent variables on students' academic 

achievement. 

During the time of analysis the independent variables were coded and entered in the SPSS 

program version 12 as follows: 

• PAT - Parent-Teacher Relation 

• PAR -Parental Involvement 

• PEER- Peer Group Influence 

• ACC-Students Academic Self-Concept 

• TEA- Tcachers Rating Score 

.. PART-Parent Rating Score 
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3.3. Study Area 

This study was conducted in Oebre Markos Town, East Gojjam Zone, Amhara Region. It was 

restricted to Primary schools of the town. The sample schools were Tikle-I-limanot, Abima, 

Oibiza, Endimatta, Ede-Tibebe and Oile-Betigel. All schools were taken by assuming that they 

have similar curriculum, teachers' quality, language, admenstration and school environment. 

3.4. Population and Sampling 

The participants of thi s study were teachers, parents and students. From the existing SIX 

primary second-cycle school students, all schools were purposely included as a study 

population. Participants were taken from grade 7''' and 8t
" of both sexes. 

Krejcie and Morgan (1970) formula was used to determine the total sample size of participants 

from the given total population. This sampling technique suggests that 4000 populations could 

be represented with 351 participants. Therefore, the method of sample se lection that suggested 

by Krejcie and Morgan was applied to draw the sample of this study. From the total 39 17 

students 351 were taken as a sample of the study. Proportional stratified sampling was applied - - --
to select students as a sample of the stud y from all sample schools. Then, by using the 

students' li st, participants were taken tlu'ough systematic random sampling. 

From the total participants, purposely 70 students were selected. From the total 290 teachers in 

the sample schools, 73 including homeroom teachers, principals and unit leaders were taken. 

The samples have been drown purposely. Because these groups were taken, j ust to meet the 

objectives of the study in general and to measure the variab les of parental-involvement and 

parent-teacher interaction in particular. Moreover, homeroom teachers, school principals, and 

unit leaders are closer to parents more than other school teachers and administrative workers. 

Of the total participants 337 students, 70 teachers and 63 parents completed the questionnaires 

accurate I y. 

Table 3. 1 summar izes the sample schools, total number of stude nts in each of the sample 

schools, and number of total Male and female students selected from each schoo l. 
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Table 3.1. Sample size of tile study 

No of students by grade Sample size by grade 

Sa mp le Schools 

7 8 

M F M F 7 8 

Tikle Himanot 119 151 277 322 24 54 
"-

Abima , 181 202 300 294 34 53 

Dibiza I II 85 185 158 18 31 

Endimatta 121 89 161 183 19 31 

Ede Tibebe 150 102 20 20 23 40 

Oile Setige l 57 64 72 87 II 13 

Total 739 693 1235 1250 129 222 

3.5. Tools of Data Collection 

In the study to investi gate the impacts and relationships of the vari ables, two measuring 

instruments were used to gather pertinent informati on. These were average academic 

achievement scores and students , parents and teachers self-repo rt rating questionnaire score 

that reflect the objec.tives of the study. 

The major sources of information for this study were questionnaires that were administered to 

the students, teachers and parents. Both questionnaires have two sections. The first section 

comprised objectives and background information of the respondents. The second part was set 

of items that can measure the variables in the study. Questi onnaire that presented to .. the 

students has a su~-sca l e, which state abou l parental invo lvement, parent-teacher relation , peer­

group influence and students ' academic self-concept. All the response formats of the items 

were likeri type ranging from strongly agree to strongly di sagree. Items were rated on a fou r 

point likert scale (4= Strongly Agree; 3= Agree; 2 = Disagree and I = Strongly Disagree). In 

the questionnaires, there were positively and negatively stated items that were randomly 

placed. The reason was to reduce the effects of response bias. 
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Questionnaire was developed for the parents in order to investigate the genera l view and 

involvement of parents towards their children education. Parents' questionnaire had two sub­

scales. The first concerned the overall involvement of parents on students learning at home. 

For instance, parents may provide additional reading materi als; arranging reading and sleeping 

time; initiating to read more during exam time, participating in home-work , treating them fo r 

better execution of academic achievement and the like. The second sub-scale was directly 

related to parents contact with teachers in the school environment. The major objecti ve of these 

items was to measure the degree to which parents' share and exchange ideas about their 

students to school soc ieties and teachers in general. 

The questiOimaire, which was presented to teachers, was measuring the importance and impact 

of parent-teacher relationship on students' academic achievement in vari ous ways. Items were 

developed by the researcher with exception of items that measured students ' academic self­

concept, which were adapted from others who already developed and , used it (Marsh, Relich 

and Smith, 1983). 

Students' academic achievement sco res were taken li'OI11 the record office of the sample 

schools. The score had been used to analyze and tind the impacts and relationships of the 

independent variables . During the analysis. students' three semester average raw score were 

transformed in to Z-scores. It helped the interpretation more standardize . 
. -

3.6. Pilot Testing 

Pilot testing was wnducted on a total of 150 participants drawn from parents, teachers and 

students in Addis Ababa at Wondirad and Libne-Dingle primary second schools. There were 

50 from parents, 50 from teachers and 50 from students. 

The instruments which assessed in the pilot tryout generall y constructed to measure the 

relationships and the impacts of the vari ab le of peer-group influence, parent-teacher relation, 

parental involvement and students' academic self-concept orthe students. 

Students were told how to give response to the questionnaire that provided them and some 

vagl.e questions, which fo rwarded by the students, were made clearer during the pilot 

di stribution . What's morc, parents were asked the quest ionnaire through home-based 

assessment. After parents have already filled the questionnaires then they were collected. 
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The numbers of male and female participants were nearl y proportionate. Parents have given 

two days to fill and return the questionnaire. On the other hand, students were given to respond 

within a day. During pilot tryout, the total of 50 teachers, 49 parents and 48 students 

completed the questionnaires appropriatel y. Finally, the responses of the participants were 

scored and tabulated to compute item intercorrelation and Cronbach-Alpha in order to evaluate 

the scales and their reliability. Then, items, which had a total intercorrelation af less than 

0.275, were discarded. The three measures found to be reliable with Alpha 0.86 (20 items); 

Alpha 0.79 (far 13 items) and Alpha 0.88 (61 items) for parents, teachers and students 

respectively. Out of 25 items, which prepared to parents 5 were discarded. For teachers, 9 

items were rejected within the total of 22 items. 96 items were administered to the students and 

then 61 of them were se lected to the final data analysis. 

Questiormaire that provided to the students had sub-scales. The sub-scales measure four 

independent variables. Items which measure peer group influences were 26 in number. After 

the pilot studying, 5 were rejected and the reliability of 2 1 items was alpha 0.86. Items 

prepared to measure parent involvement were 22, out of these, 12 were accepted with 

reliability of alpha 0.79. Similarly, for academic self-concept, 20 items were conducted and 

then 14 accepted with the reliabi lity of Alpha 0.82. Initially, parent-teacher relation sub-scale 

had 28 items, out afthese 14 were rejected and the remaining item reliability was 0 .74. 

3.7. Procedure of Data Collection 

At the very beginning in fo rmation were co llected and prompts were estab li shed with principals 

and unit leaders so as to how and when the questionnaires should be di stributed to students, 

parents and teachers. Then, the questionnaires were di stributed to the participants. Parents were 

given two days to fill the questionnaire. Teachers and students returned the questionnaire 

within a day. Finally, the distributed questionnaires were collected in the given time. 

3.8. Method of Data Analysis 

After collecting the data, the fo llowing steps were made for analyzing the data. First, each 

student achievement results were collected from sample school record office and students, 

teachers and parenls' respondents rating score were tabulated. Then, descriptive values such as 

mean, standard deviation and max imum and minimum value, Illode, range and standard error 

of the mean were computed for general compari sons. Secondly, Pearson product moment 
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correlation coefficient was computed to see the relationship of the independent variables with 

the dependent variable. Total item intercorrelation showed the relationship between the 

independent variables. Moreover, inferential statistics we re used to see the statistical 

differences and impacts of predictor variables on dependent vari able. 

Multiple regression analysis was computed to see the overall relationships of academic 

achievement with the independent variables and to investigate the relative contribution of 

variables on the variances of students' academic achievements. Additionally, Stepwise 

regression analysis was carried out to se lect the variable that best explained the di fferences in 

students' academic achievement. 

Analysis of variance (AN OVA) was performed to determine whether there exist stati stically 

significant differences among the computed variables. For instance, ANOV A was applied to 

see the independent variables stati stically differences. Bes ides, it was computed to find the 

significance differences between parents, students and teachers responses about parent-teacher 

relation variable . Mean differences between high, average and low achieving were computed. 

Z-distribution value was applied to categorize the classification of sample students in to three 

achievement groups for the purpose of analysis in the study. Students' classroom achievement 

scores which wcre above -I- 1 had categorized as high achiever, ach ievement score that fall 

between - I and + 1 range were taken as average achiever, and students had less than - I 

standard deviation or far-away score were categorized in the low achieving group. The total 

number of the participants in high achiever, average achiever and low achiever were 68, 199 

and 70 respectively. 

Post hoc comparison was computed to identify the major contribution among the independent 

variables . In the pair wise comparison particularly, Scheffe's' method was used. Moreover, t­

test was performed to see significant mean discrepancy between two independent variables in 

the study. 

Such statistical analyses have been computed by statist ical package fo r social science (SPSS) 

version 12. The test of signi fi cance level, which lIsed for the stud y, was alpha 0.05. 
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CHAPTER FOUR 

RESULTS OF THE STUDY 

In this part, the results of the study are presented in tables and with statistical descriptions 

which show stati stically significances and non-significant relations among the variables. 

4.1. Results Obtained Using Descriptive Statistics 

Descriptive analysis has been carried out to provide the overall picture of the research 

questions under investi gation. The major type of descriptive statistics which were used such as 

mean, standard deviation, maximum, minimum and Standard Error of the mean. 

Table 4.1. Tile overall descriptive statistics oJtlle independent variable and tile 
outcome variables (data obtained Jrom students) 

Variabl e Mean(X) Sx2 Range of sco re Standard error 
of the mean 

Min Max 

Student total score 181. 72 28.82 16.00 244.00 1.57 

Students' academic score 667.68 141.80 339.00 897.00 7.72 

Peer group infl uence 63.97 14.24 28.00 104.00 0.78 

Parental in vo lvement 33.49 5.34 18.00 44.00 0.29 

Academic sel f-co ncept 40.99 6.36 20.00 56.00 0.35 

Parent teacher relation 43.28 9.91 16.00 56.00 0.54 

N=337 

As it can be seen in the above Table 4.1, we can see mean differences between the predictor 

variables . Calculated mean (X =63 .97) value revealed peer gro up influence has greater mean 

than other variables . 
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Statistical significant relations hav~ been observed between academic self-concept and parental 

involvement (r=0.44); parent-teacher relation and parental involvement (r=0.49) and parent­

teacher relation and academic self-concept (r=0.49). 

In general, peer group influence and parent-teacher relation had greater magnitude of 

correlation coefficient with students' academic achievement in the first and second order 

respecti vely . 

Table 4. 3. Nlllitiple Regression Analysis (Ellter method) 

Variable Regre.coef ( b I) Std.E Beta coef(B) t 

Peer group influence (xl) 4.66 0.46 0.47 10.21 ' 

Parental involvement (,2) 1.49 1.14 0.06 1.3 I 

Academic se lf-concept (,3) 4.49 0.89 0.20 5.03' 

Parent teacher relation (x4) 3.51 0.66 0.25 5.29' 

R' R'adi F Constant 

0.63 0.62 38.91 * -15.97 

'1'<0.05 

As revealed in Table 4.3 , the predictor variables of peer group influence, parental invo lvement, 

students' academic se lf-concept and parent-teacher relation all together contributed for the 

variation of students' academic scores by 62.6%. It implies that 62.6% proportion of academic 

achievement variance accounted for by the independent variables. The remaining proportion 

could not be known in this study. The adjusted R-Square which represents the unbiased 

estimate of R-Square was 0.621. It indicated that there was overall strong relationships 

between the predictors and the outcome variables. This proportion of variance was stati sticall y 

significant (F (4.332) = 138 .91 , 1'<0.05). 
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As can be seen in Table 4.3, in the summary of multiple regression analysis we can observe 

statistically significant relation between the predictors and outcome variables. For instance, t­

test showed in the multiple regression analysis as there was stati stically significant relation 

between peer group influence and students ' academic scores (t (672) = 10.210, P<0.05); 

academic se lf-concept and students' academ ic scores (t (672) =5.032, P<0.05) and parent-

teacher relation and students' academic score (t (672) =5.296, P<0.05). On the other hand, there 

was no statistically significant difference between parental involvement and students' 

academic achieveme:J. [n general , peer group influence had hi ghl y dominant and very much 

influential for the variation of students' academic achievement among other variables. 

Table 4.4. Stepwise Multiple Regression Analysis of the Independent Variables il1 

explaining the differences of Academic Achievement 

Steps R R Square Adjusted R square Std. Error of Bcta 
Estimate coefficient 

Peer group influence 0.72 0.51 0.51 99.2 0.47 
Parent-teachc . rel ation 0.77 0.59 0.59 1.06 0.25 

Academic self -concept 0.79 0.62 0.62 87.33 0.20 

As shown in Table 4.4, the variable that has been first entered in the regression model was peer 

group influence. This pred ictor variable alone explaining 51 % of the total variation in 

academic achievement. Therefore, we can see the highest relation between peer group 

influence and students academic achievement. The next independent variable, which was 

entered in the second stcp, was parent-teacher relation. This variable added in the regression 

equation or coefficient of determination to 59%. Thirdly, students' academ ic self-concept 

variable was enlel'd. The variables become only 62% to the prediction of acadcmic 

achievement. 

Jointly, the predictor variables of parent-teacher relation , peer group influence, students' 

academic self-concept and parental involvement had 62.6% power in explaining the 

differences in academic achievement. However, with exception of the three variables (parent­

teacher rdation, peer group influence, and academic scll~concept) the remaining var iable, 

which was parental invol vement, had affected students' academic achievement. 
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There was statistically significance variation between the three groups concerning to parent­

teacher relation. Hence, students, parents and teachers have shown stati stically significance 

differences for one variable (parent-teacher relation) [F (2.472) = 269.63, p<0.05 ). The three 

groups rated that parental involvement had permitted certain contributions for students' 

academic achievement. 

There existed statistically significance differences between parental involvement and parent­

teacher relation variables. Additionally, it describes that data obtained from parents were differ 

from with that of students. Thus, we can see gaps between parents and students to the variables 

of parental involvement and parent-teacher relation response. 

Additionally, t-test was computed to find the mean difference between parents and students. 

Hence, in the status of t-test, there was statistically significant difference between the mean 

which was rated by the students and parents about parental involvement on students' learning 

(t (403) = 22.09, p<0 .05). Here , parents had better mean than students did. Therefore, parents 

would favor more to the importance of parental involvement then students do. 

Table 4.7 . Descriptive Information about the Independent Variables of three 
achievements Category (High, Average and Low) 

Category 

Variable Descriptive HA AA LA 

Statistics N 68 199 70 

X 33.93 66.23 46.96 
PEER SO 7.50 10.86 12.86 

X 37.32 33.77 29.29 
PAR SO 3.18 4.72 5.44 

X 44.87 41.42 35.96 
ACC SO 4.59 5.49 6.95 

X 50.79 43.98 33.04 
PAT SO 5.3? 8.58 9.87 

Table 4.7 presents the means, the standard dev iation and the number of participant among three 

groups in relation to the basic independent variables. 

42 



Table 4.8. Summary of ANOVA for Peer Group Influence across Differel/t 

Achievement Category 

Source 

Between 

Within 

Total 

*P<0.05 

SS 

28001.98 

3887433 

6687631 

2 

334 

336 

Df MS 

14000.99 

11639 

F 

120.29* 

As can be seen in Table 4.8, there was a statistically mean difference to the variable of peer 

group influence amor,g different ability groups [I' (2.334) = 120.29, p<0.05]. 

Mean computation of Scheffe 's' explains the variant of means between high and average 

achievers, high and low achievers, and average and low achiever students. Better magnitudes 
-

presented between high and low achievers and average and low achiever students (XI-
-
X2=26.96, Scheffe's ' critical value=4.50 and XI-X2= 19.27, Scheffe ' s' critical value= 3.67) 

respectively. 

Table 4.9. ,summary of ANOVA for Parel/tal Involvement across Different 
Acflievement Groups 

Source 

Between 

Within 

Tota l 

*P<0.05 

SS 

2250.70 

7196.54 

9447.24 

Df 

2 

334 

336 

MS 

1125.35 

21.55 

F 

52.23* 

From the Table 4.9 , there was stati stically difference about parental involvement in three­

achievement class itication [F (2.33.\) = 52.23, p<0.05]. Mean variation between high and 
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average, high and 10,; and average and low achiever students. Students who rated for parental 

involvement vari able had showed discrepancies. Moreover. the maxi mu m mean difference was 
- -

obtained between high and low achiever students (X I -X2=8.09, Scheffe's ' critical 

value= I .94). To the contrary, low mean variation was calculated between high and average 

achiever students (X I- X2= 3.55, Scheffe's' critical va lue= I .60). 

Table 4.10. Summary of ANOVA for Academic Self-Concept 

S OU I'CC 

Between 

W ithin 

Total 

*P<0.05 

SS 

4482.45 

10761.06 

15243.5 1 

Of 

2 

334 

336 

MS 

2241 .23 

32.22 

F 

69.56* 

In the above summary ANOYA Table 4. 10, it has been seen statistically signifi cant diffe rence 

between the three groups of students about the independent variables of students' academic 

se lf-concept [F (2,334) = 69.56, P<0.05). 

Mean comparison of using Scheffe's showed that there were differences between the means of 

high and average , high and low and average and low academic achievers. Therefore, the means 

that obtained from the three groups about parental involvement indicated the 

dissimilarity of achievement category in relation to the variables which under taken in the 

study. Besides, the max imum variations obtai ned between high achievers and low achievers 
-

student category (X I- X2= 8.26, Scheffe's' critical value=2.37). The minimum was between 

high ach;evers and average achievers (XI - X2=3.45. Scheffe's' critical va lue= 1.95). 

Table 4. 11. ANO VA Table for Parent- Teaclter Relation variable 

Source SS Of MS F 

Between 13009.03 2 6504.52 93.33' 

With in 23278.86 334 69.70 

Total 3 6287.89 336 

*P< 0.05 
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Table 4.11 presems stati stically significance difference between the three groups abo ut parent­

teacher relation [f (2,334) = 93.33, p<O.05). Therefore, those students who categorized as high, 

low and average achiever have different means about parent-teacher relat ion and in turn affect 

students' academic achievement. 

Although overall F was s ignificant, there were inequal ities between hi gh, average and low 

achieve r means. Therefore, one can conclude that there was statistically mean difference 

between high achiever, average and low achiever groups. Maximum variation was found 

between high achievers and low achiever category of the students (X l -X2= 17.75, Scheffe ' s' 

critical value=3.48) whereas , the minimum va lue obta ined between high and average achiever 

students (XI-X2=6.82, Scheffe 's' critical value=2.84). 

Generally, Omega Square portrayed that peer group influence, parent-teacher relation , 

academic self-conc<!pt and parental involvement had affected high, average and low achiever 

students differently. For example, peer group influence contributed to students' achievement 

by 42%, parent-teacher relation by 35.5%, academic se lf-concept by 29% and parental 

in vo lvement by 23 .5%. Hence, both groups of students were more privileged by peer group 

influence and parent teacher relation. 
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CHAPTER FIVE 

DISCUSSION 

The main concern of this study was to investigate the relationship of peer group influence, 

parental involvement, academic self-concept and parent-teacher relation with academic 

achievement. Secondly, it was designed to see the impacts of independent variables upon the 

students' academic achievement. Finally, it found the influence of independent variables across 

different achievement category of the students. 

5.1. The Relationship of Peer Group Influence with other Independent 

Variables and the Dependent Variable 

One major objective of this study was to investigate the relationship of peer group influence 

and academic performance of the members and the impact of peers on other individuals. Based 

on the study, peer group influences predict students ' academic achievement. There was 

statistically significant and positive correlation coefficient between the students' academic 

performance and wi th the independent variables. Besides, t-test in the multiple regression 

analysis depicted that the peer group influence had prominent, crucial contribution and better 

in magnitude on the students' academic achievement. 

There was significantly positive relation between peer group influence and parental 

involvement (FO.56); peer group pressure and academic self-concept (1'=0.33) and peer group 

influence and parent-teacher relations (r=0.61). Furthermore, independently peer group 

influence had significant correlation with students' academic achievement (r=O.72). 

Th~se significant correlations between the peer group influences among other independent 

variables as well with students' academic achievement showed that peer relation and pressure 

related practices could be influential and determinant for better academic performance. 

Moreover, peer together with others had better contribution in the academic performance of the 

learners. 

In this study, statistically significant difference was obtained among the independent variables 

which could imply input to students' academic performance. 
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Furthermore, stepwi~ t! multiple regression analysis indicated that among 62.6% variation of 

predicted variable accounted for by the independent variables, peer group had a share of 51 %. 

Thus, the dependent variable was more determined by the peer group influences. The poss ible 

reason could be students might have been closer with their friends than parents. 

In relation to peer group influence there are different findings that demonstrate their own 

investigation concerning to the relationship of peer group influence and academic achievement 

of the students. The finding of thi s study is consistent with Cauce (1986) who investigated 

positive relation between academic achievement and peer group influence in the case of 

African-American adolescents. However, Levine and Havighurst (1992) stated that peer 

behavior is relatively more important than parental behavior in predicting adolescents' 

preference for and use of alcohol, but parental norms are more important than peer norms in 

predicting attitudes involving achievement in schoo l. 

Peer group influences have significantly positive contribution on the learners' performance. In 

addition, students may be predisposed by a group of peers who reinforce academic aspirations, 

values, and extra curricular activities (Seidman, Allen, Aber, Mitchell and Feinman, 1994). On 

the other hand, Levine and Havighurst (1992) gave incompatible explanation with other 

findings which stated that students might have been attracted negatively just intentionally or 

unintentionally. For example, peer relations in elementary school pred ict psychological 

disturbance and delinquency in high school, and that poor relationships in high school predict 

adult norms' life. 

Peer group can edify the members how to behave in class , study for test, provision and share 

reading material, converse with teachers and school administrators, and can contribute to the 

success or failure of an individual's performance in school through many ways. It is true those 

peer groups can positively or negatively affect school performance. Especially, the 

adolescent's level of educational aspiration seems positively related to hi s/her peer-group 

membership (Gonzales, Cauce, Friedman and Mason, 1996). 

Similarly, Taddesse (1996); Levine and Havighurst (1992) and Cauce (1998) indicated that 

peer group generall y becomes more important as children move into adolescence reaching it 's 
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furthermost effectiveness as a reference group when they are fifteen to twenty years old in 

influencing academic ach ievement. 

Similarly the study by Arvizu (1996); Gonzales, Cauce, Friedman and Mason (1996) and 

Cauce (1986) disclosed that classroom positive peer relationship enhance students 

achievement. 

Supporting the influence of peer on academic ach ievement Cornwall ( 1996) and Cauce (1986) 

stated that school friends could help and support school related activities, peers group 

membership linked to motivational orientation towards learning and achievement as well as 

academic effort. 

The study by Gonzales, Cauce, Friedman and Mason (1996) suggested that support from one's 

peers might operate to facilitate academic motivation performance within environments that 

are conducive to acr.;evement related outcomes. Supportive peer relationships may facilitate 

achievement of the students rather than discourage it. The peer support did explain a significant 

proportion of variance in the residualized change in adolescent grades. In the analysis, they 

revealed that support from the peer contexts might have been more powerful than that of 

family as determinants of school performance for the students. 

The study by Abraham (1997) has consistence result with this study. Abraham found out peer 

pressure could have a powerful force on learners' academic achievement and subject (field) 

choice even though it does not pursue consistently up to the end. 

Additionally, most recent studies have shown the importance of peer group influences on 

students' learning progresses. For example, Kulder and Sinclair (2000) and Villas-Boas (1998) 

found out children ' s level of peer acceptance has been positively related to their achievement 

scores and to their favorable perceptions of school. Besides, the peer in any age grade takes on 

much importance as significant others in the students' role and those parents and teachers 

become less important (Prevatt, 2003). 

The present study and other findings realized that peer group has paramount importance on 

facilitating learners' achievement. Therefore, this study attempted to show the extent to which 
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these basic variables had an impact on the success of learning to the students, teachers, school 

society and educational experts. The finding of the study tried to show the magnitude to which 

peer group relation could be seriously imperative to students' academic achievement. 

The study gives highlighting of the importance of peer group on the learners' schooling and in 

the classroom-learning situation. Thus, students, teachers and parents should preserve the 

existence of peer group in the school. Because, it had already investigated empirically that 

group influence is vital to academic achievement of the student. 

The present study, therefore, provided practical and additional evidence regarding the effects 

and relationships of peer support and academic achievement on primary second cycle students. 

Hence, it will helpful to maintain the cohesiveness of the peers and in turn improve school­

learning activities and academic performance in general. 

This study showed statistically significant peer influence on students ' academic achievement. 

Therefore, preferably further research should be investigated in the area how to assist peer 

group formation in the school and pick up better peer group role in the school. On the other 

hand, factors that dissuade peer group formation should be investigated. Moreover, studies may 

be needed how to establish more positive and cohesive peers bond that upholds academic 

performance in the 0utside school environment. Particularly, peer group influence should be 

studied concerning to its' influence in the personal and social development of the members. In 

a few words, students ' attitudes towards peer group activities should be investigated across 

different age groups ' of students in line with students ' academic performance. The types of 

peer groups and their purposes for youth personal, social and educational development need to 

be discovered. 
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5.2. The Relation of Academic Achievement and Students' Academic­

Self-concept 

Among the most important independent variable which undertaken in this study was the 

relation of students' academic achievement with academic-self concept. Such relationship is 

particularly an important issue for the study of self-concept in educational settings. 

In this study, it was found that students' academic self-concept had statistically significant and 

positive correlation with independent variables which were investigated. The correlation 

between academic self-concept and parental involvement was (r=0.44); academic self-concept 

and peer group influence (r=0.33); academic self-concept and parent-teacher relation was 

(r=0.49) and academic self-concept and students' academic achievement (r= 0.50). 

Evidence from multiple regression analysis suggested that academic self-concept contributed 

to students' academic achievement. It contributed 3% to the prediction of academic 

achievement. Then, with the combination of other variables the level of determination comes 

from 59% to 62 %. It had also significant contribution on students' academic achievement with 

the combination of other variables [F (2, 334) = 240.40, p<0.05] or together with peer group 

influences. One possible reason for the result of the study would be academic self-concept 

might have been very essential element to the academic success of the students. 

Academic-self concept had positive and significant correlation with other independent 

variables treated in this study. Besides, it has also shown an impact on the students' academic 

achievement. In relation to the result of the study, many consistent findings fortify the results 

which obtained in this study. For example, Lumpkin in Caplin (1969) found significant 

relationship between pupils' self-concepts and achievement in reading at fifth grade level. 

Similarly, Marsh, Relich and Smith (1983) reported that academic achievement is generally 

correlated with self-concept and particularly with academic self-concept. 

Langereck (1980) noted that educational research has demonstrated a positive relationship 

between academic self-concept and specific educational skills, such as reading. Besides, 
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positive se lf-conccpt related consistently with high academic achievement (Marsh and O'Neill , 

1984), 

A positive self-concept is valued as a desirable outcome in many educational settings and is 

frequently posited as mediating variable to facilitate the attainment of other desired outcomes 

such as academic achievement (Marsh, 1990), 

Studies (Marsh and Yeung 1997; Marsh, 1990; Marsh, Relich and Smith, 1983; Marsh and 

O'Neill, 1984 and Langerech, 1980) conclude that an understanding of the self-concept of 

students is an essenti al component of successful education, Marsh and Yeung ( 1997) have 

emphasized the distinctiveness components of academic self-concept. The same author noted 

that a mathematics achievement is substantially correlated with Math self-concept but not 

Engiish self-concept and vise versa, 

Prevatt (2003) fo und that academic self-concept had significantly related with academic 

achievement in several school disciplines , Similarly, Yin and Fan (2003), Bahiru (1999) and 

Caplin (1969) found out the relationships between se lf-concept and academic achievement is 

quite high and positive, 

Song and Hattie in Yin and Fan (2003) explained that academic self-concept subsumes 

achievement, ab ility and classroom self-concept. One local study also disclosed that academic 

self-concept had correlation wi th students' academic achievement in Ethiopian context. 

Academic self-concept was found to predict academi c achievement positively and 

significantly, The relationship between academic self-concept and academic achievement was 

obtained to be stronger (Garuma, 2005), 

Academic self-concept is a psychologi cal construct which attracted the attention of many 

educators and psychologists in various times, Academic self-concept is one of the crucial 

element or variables that influence students' academic performance, Therefore, studying 

academic self-concept and academic achievemcnt was a particularl y important issue for 

undertaking self-concept in educational settings, Hence, the study indicated empirically to 

students, teachers and parents in order to enhance their understanding of thi s variable for the 

success of the students , This study helps to improve pos itive and productive academic self-
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concept of students' that enviable to academic success of the learners. Generally, the study 

indicated that academic self-concept was vital issue for the academic achievement of the 

learners. 

Academic self-concept refers to the perception of the learners towards the academic subjects in 

general. In this study, the overall subjects in the primary school level had shown positive and 

significant relations with academic achievement. Additionally, investigations should be carried 

out especially in the relationship of academic achievement across different subjects and various 

grade levels. Such investigation will enable someone to take a broad view regarding the 

relation of academic achievement with different subjects. It will also helpful to conclude which 

grade level students have high academic self-concept and better academic achievement. 

Researches may be required to conduct in the area of academic self-concept, self-efficacy, 

general self-concept and specific self-concept in relation to academic achievement. Lastly, it 

has been suggested that causal factors of academic self-concept need to be investigated. 

5.3. Parent-Teacher Relations and Students' Academic Achievement 

The present study revealed that there was statistically significant relationship between parent­

teacher relation and students' academic achievement. Parent-teacher relation also observed to 

have positive correlation with other independent variables. Statistically significant correlations 

were observed between parent-teacher relation and academic self-concept (r~ 0.49); parent­

teacher relation and parental involvement (p0.49) and parent-teacher relation and peer group 

influence (pO.61). Moreover, parent-teacher relation was positively related with total students' 

academic achievement (pO.66). Parent-teacher relation was statistically correlated with the 

total students' rating score of the four variables (r~ 0.85). 

In the mUltiple regression analysis parent-teacher relation increased the coefficient of 

determination by 8%.This variable increased the independent variable from 51 % to 

59%.Furthermore, parent-teacher relation with other variables was stati stical significant [F 

(3,333) ~ 184.25, p<0.05]. 
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The result of the study indicated that parent-teacher relation was contributed for students ' 

academic success in the school. One likely explanation may be along with students' ability to 

perform better, peer group influence and students' academic self-concept, parent-teacher 

relation could be indispensable for the overall achievement of the students. Besides, parent­

teacher relation may solve common problems of the students and teachers ' . It can also create 

conducive environment that facilitate students' achievement at greater extent. 

Another possible suggestion could be teachers may invite parents frequently to come to 

schools. For example, teacher invitations enhance parents' sense of being welcome to 

participate in school processes, knowledge of their children' s learning, and confidence that 

their involvement efforts are useful and valued. This result showed that parent-teacher relation 

had notable contribution for academic achievement of the students. One possible suggestion 

could be that parents and teachers were discussed concerning to students problem that related 

to academic area. 

The result of the present study goes in line with the findings of Iverson, Brownlee and Walbers 

(1981) which explain that with increased number of contacts, young students made significant 

gains in reading. Galloway and Edwards (1992) also found out that parent-teacher relation had 

significant and positive relation upon students' academic perfo rmance. Arvizu (1996) stated 

that the issues of family-teacher relationships are of particularly important in early childhood 

education. 

Finding by Neorgious (1999); Walker (1993); Beverage and Jerrams (1981) and Niles (1981) 

stated that positive correlation is found between parental volunteering at the school and the 

child's actual school achievement. Parental involvement with schools' tasks and issues can 

predict better children's academic achievement. Brook and Hancock (2000) noted that the 

potential benefits of the children's learning are resulted from good communications between 

parents and teachers. They showed also the number of parent-school visits and parental 

organizations were correlated with children's positive achievement. 

Generally, when there is a genuine partnership between communities and schools, as well 

communal understanding between teachers and parents, there will be some hope that equitable 
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school outcomes for all students, irrespective of social and cultural background, may become a 

reality (Hoover-Dempsey, ef aI., 2005; Cariney, 2000 and Careter and Wojtkiew, 2000). 

Parents and teachers are very closer to the overall development of the chi ld. Therefore, they 

can add something to the academic performance of students. For example, parents and teachers 

would solve problems, which could not be solved independently . Moreover, they may share 

experience how to improve the chi ld's capabilities. Hence, additional studies are essential to 

maintain the relationship of parents and teachers. Particularly, factors that build up parent­

teacher relation should be identified. 

Generally, parent-teacher relation had shown positive implication on students' academic 

achievement therefore additional study between governmental and private school will be 

essential in order to distinguish the differences between parent- teacher relations among 

different institutions. 

5.4. The Overall Relationship of Academic Achievement with the 

Predictor Variables 

With respect to the overall relationship of academic achievement with predictor variables, the 

finding of the present study point out that academic achievement had positive correlation with 

peer group influence(r=O.72), parental involvement(r=0.53), academic self-concept(r=0.50) 

and parent-teacher relation (r=0.66). 

According to the results of multiple regression analysis in this study, the proportion of 

academic achievement variance accounted for by the independent variables (peer group 

influence, parent-teacher relation, academic self-concept and parental involvement) taken 

together was 62.6% of the total variance. Of this proportion, the variance explained by peer 

group influence was very high (5 1 %). This suggests that peer group influence has more 

contribution to the differences in students' academic achievement. The other 11.6% of the 

variance was explained by academic self-concept, parent-teacher relations and parental 

involvement. However, parent involvements predict students' academic achievement with 

(0 .6%). The remaining 37.4% of the total variance in academic achievement could be 

explained by other predictor variables which were not explored in this study. 
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5.5. Parental Involvement and Parent-Teacher Relation 

This part of the study presents the major findings of parental involvement and parent-teacher. 

relation and how they were related to past studies. It was found that there was statistically 

significant relation between parent rating score and students' academic achievement (r=0.56); 

students' academic achievement and parental involvement (r=0.47) and students ' academic 

scores and parent-teacher relation (r=0.49). 

Parents reported that they have significant contribution to their children 's academic 

performance. However, students' rating score in the Stepwise multiple regression analysis 

indicated that it had negligible prediction power on students ' academic performance. Hence, 

there was a controversy between parents and students about the importance of parental 

involvement. 

In general, Bremback (197 1) fo und that family involvement had a correlation of +0.80 with the 

total score on the entire achievement. Feldman and Wentzel (1990) found significant 

correlation between achievement and all parent child interactions. Indeed, parents' use of 

motivational and encouragement practice influence their children school performance 

(Gottfried, Fleming and Gottfried, 1994). 

According to Fantuzzo, Davis and Ginsburg (1995) the degree of participation of parents in 

their children education enhance students' academic performance. Similarly, Epstein, 

Gonzalez, Blanco, Halle, Kurtz-Costes and Mohoney as cited in Neorgious (1996) reported 

that parental involvement had significantly increased students' academic achievement. 

Neorgious (1999), Teachman, Paasch and Carver (1996) and Muller (1993) found positive 

correlation between parental vo lunteering at school and the child ' s actual school achievement. 

However, helping the child with homework and parenting through control had no signi ficant 

correlation with achievement. In specific case, Fantuzzo, Tighe and Childs (2000) and Walker 

(1993) revealed that parents' communication and explanations concerning education of 

children had positive relation in the success of children's learning particularly in language and 

mathematics computations. 

55 



Indirectly, family environment and the kind of support it gives will influence the success or 

failure of a child. Home-provided materials, information, and ideas which are directly relevant 

to school learning can facilitate the success of the child in academic areas (Teka, 2002 and 

Niles, 1981). 

Parents who are involved in schools and children's education have a positive effect on their 

children's academic achievement (Sirin and Hauser-Cram, 2003). To make parental 

involvement contribution popular, Prevatt (2003) found out that, parenting practice would have 

a direct effect on child learning outcomes. 

Parental attitudes, control styles, expectation and beliefs regarding their children's ability are 

related to children' s academic achievement oriented behavior (Hoover-Dempsey, et al., 2005, 

Gottfried, Fleming and Gottfried, 1994). 

Generally, this study and other findings confirmed parental involvement could be influential 

factor for the success of the learners. In line of this, parents responded about educational 

performance of their children and value to children's learning. Therefore, significant value was 

obtained as parents are certainly quite important to the children's learning. However, from 

students' rating score, parental involvement did not show strong prediction. One possible 

justification for the discrepancy between parents and students would be a mismatch between 

parents' practical contribution and children 's expectation from their families to learning issues. 

For instance, without dedication parents may consider themselves as they did better to their 

child. This could be resulted due to the lack of knowledge or do not know what should be 

deserved to the students. The second reason could be children' S perception towards their 

families. That means, mainly children are closer to their peer groups than their parents 

particularly in educational matters . Thus, it contributes for disparity between parents and 

students' response about the usefulness of parental involvement to students' academic 

achievement. 
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5.6. The Impact of Parental Involvement and Parent-Teacher 

Relationships 

In this study, parental involvement and parent-teacher relation were the major variables among 

others. From parents' point of view, there existed statistically difference between parental 

involvement and parent-teacher relation [F ( 1.134) = 1753, p<0.05). This stati stically significant 

difference implies that the op inion of parents on parental involvement and parent-teacher 

relation were different. Therefore, that parental involvement could be better than parent-teacher 

relation in affecting students' academic performance. 

One possible explanation parents judged parental involvement was more preferable than 

parent-teacher relation might have been resulted due to the direct contribution of the fami lies. 

For example, parents may believe that they are very closer and important to their children than 

teachers . Moreover, parents may think that they are more responsible for children's school 

progress than teachers. So, we can see here parents have shown responsibilities to their 

children's education and academic performance. 

Additionally, t-test was computed to look the mean differences between parents and students 

with respect to parental involvement. The mean difference was statistically significant between 

the two groups. Parents do have better mean than students. One possible justification for this 

could be parents may feei confident as they could do well to their children. However, children 

may not be satisfi ed wi th whatever parents could offer to them. Hence, if there were 

perceptional and practical disparity between parents and students such controversy would be 

inevitably happened. 

5.7. Comparison of each Independent Variable across Different 

Achievement Category 

This study assessed how different achievement categories responded to the independent 

variables. Statistically significant different was obtained among high, average and low 

achievers on the peer group influence variable [F (2,334) = 120.29, p<0.05). Firstly, highest 

mean differences obtained between high and low achievers. On the other hand , high achievers 
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and average achievers had minimum differences . Therefore , peers in the academic related 

activities courageous with minimum magnitude of high and average achieving students. 

Secondly, there was a statistically significant difference between the comparison of different 

ability groups in terms of parental involvement variables [F (2. 334) ~ 52 .23, P<O.05]. Mean 

comparison indicated that there was a maximum difference between high and low achievers 

whereas the minimum was between high achievers and average achiever students. Hence, it 

can be concluded that high achievers and average achievers were different in the minimum 

mean magnitude towards parental involvement variable. May be parental involvement 

influence the academic achievement of high achiever and low achieving groups in a similar 

manner. 

Thirdly, academic self-concept was compared with various achievement groups. There was 

statistically significant difference of academic achievement across three achievement 

categories [F (2,334) ~ 69.57, p<O.05]. Through mean comparison of Scheffe's' the maximum 

difference had seen between high and low achievers whereas the minimum found within the 

high and average achiever students. 

Finally, parent-teacher relation and the three achievement student categor ies were showed 

statistically significant differences [F (3 ,334) ~ 93.33, p<O.05]. Post hoc mean comparison 

verified that the maximum and minimum difference between high-low and high-average 

achievers respectively. 

The analysis that compared within the independent variable and the achievement category 

could help to understand which independent variables were stati stically attract the attention of 

the students and identified properly by different achievement group of students. On the other 

hand, each independent variable has been seen across the three groups of students. This can 

lead to further information to the relationship of independent variable and achievement groups. 

Generally, the study found that there were statistically significant differences among high, 

average and low achieving students on the independent variables. There was a significant 

positive relation between se lf-concept and academic achievement, especial ly those children 
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groups. Therefore, issues such as personal, educational and social affairs will be dealt together 

with the peer groups. Similarly, students could do better with the help of their friends. 

Students' academic self-concept is also an essential constituent to personal and educational 

success. For example, here in Ethiopia those students with high confidence and perception to 

their academic tasks will perform better than they do not have the experience. 

In Ethiopia towns, parent-teacher relations and contacts are common to deal with school­

students' problems particularly in private schools. In the study area peer-group influence, 

parent-teacher relation and student academic self-concept have advantages to students' 

academic achievement. Confidently, the study attempted to explore the power of these factors 

on learners' performance. It implies that particularly in Debre Markos Primary second cycle 

schools students could be very exposed to the above variables. Hence, parents, teachers, 

students and those who are belonging to the educational sector need to give consideration to 

peer group influence, parent-teacher relation and students' academic self-concept to obtain 

better students' academic achievement in the area. 
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CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

6.1 Summary 

The purpose of this study was to examIne the relationships and influences of parental 

involvement, peer group influence, academic self-concept and parent-teacher relation on the 

students' academic performance particularly in the primary second cycle schools. Therefore, at 

the very beginning the study was designed to answer the following basic quest ions. 

I . Do parental involvement and parent-teacher rel ation relate to students' academic 

achievement? 

2. Do parental involvement, parent-teacher relation, students' academic self-concept and 

peer group influence variables together predict students' academic achievement? 

3. Is there a relationship between parent-teacher relation, students' academic self-concept, 

peer group influence and parental involvement? 

4. Is there any significant differences among high, average and low achieving 

students' towards peer group influence, parental involvement, academic self­

concept and parent-teacher relation variables? 

A total of35 1 (18 1 Males and 170 Females) students, 70 parents and 73 teachers drawn from 6 

primary second cycle schools. Proportional stratified sampl ing was applied to select student 

participants from al l sample schools. 

The instruments useJ in this study were academic self-concept scale (developed by Marsh, 

Relich and Smith, 1983) and scales prepared to measure the variables of parental involvement, 

parent-teacher rel ations and peer group influence. Moreover, students' academic achievement 

scores (three semester average) were collected from school record office of the sample schools. 

Initially, the instruments were administered on a pilot sample (n=50) for each groups (students, 

parents and teachers). Then, the instruments were improved and identified the reliability. 

The data were analyzed by using simple correlation, analysis of variance, mUltiple regressions, 

Stepwise multiple regression, t-test and post hoc comparison of means. 
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Pearson product moment correlation was employed to examine intercorrelations between peer 

group influence, parental involvement, academic self-concept , parent-teacher relation and 

students' academic achievement. These relations implied that those independent variables had 

strong correlation with other and with dependent variables as well. 

To determine the overall relationship of the independent variables and academic achievement 

multiple regressions was used. The results of multiple regression analysis indicated when 

academic achievement was regressed on all the independent variable (peer group influence, 

parental involvement, academic self-concept and parent-teacher relation), the multiple 

coefficients of determination was 62.6%. The results suggest that the independent variables, 

when combined together, have a significant relationship with academic achievement of the 

students. The stepwise multiple regression analysis demonstrated that peer group influence and 

parent-teacher relatic,1 were relatively better in predicting academic achievement. t-test result 

showed that there was statistically significant difference between parents and students 

concerning to parental involvement. Besides, ANOV A was calculated to see the differences 

among teachers, parents and students about the parent-teacher relation variables. It disclosed 

that teachers, parents and students have different points of view to parent-teacher relation. 

In this study, there were significant correlation between students' academic achievement and 

parents' rating to the items. Lastly, ANOVA was also computed to examine the variation of 

different achievemer.t category of students with the independent variables. There was 

statistically significant difference between high, average and low achievers with respect to the 

independent variables. The result portrayed that high, average and low achieving students had 

different means and point of view to the independent variables (peer group influence, parental 

involvement, parent-teacher relation and students ' academic self-concepts) . 

Generally, this study identified the results of internal/personal construct (academic self­

concept) combined with external factors such as peer group influence, parental involvement 

and parent-teacher relation for academic achievement of the student. 
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and directly strengthen friendships in the school in order to improve students ' academic 

achievement. 

• Many parents may help their children with homework from one to several times weekly. 

They need extra ways that helpful to create attractive environment to their children 

education. Hence, parents should contact with school personnels and teachers to deal 

with children's problem in the school. 

• Principals and teachers have responsibilities to the formation of parent-teacher relation 

which will facilitate the achievement of the students. Therefore, school personnel 

should arrange programs and plans how and when parents can come and discuss with 

school society concerning to students' academic achievement. 

• Regular parent-teacher communications enable the parents to acquire timely, realistic 

notations concerning the students' progress and to understand how they could be useful 

in reinforcing school learning. Therefore, teachers should invite parents and establish 

regular parent-teacher contacts to improve students ' achievement. 

• Teachers and school administers should foster the establishment of effective partnership 

between teachers and parents and proposed to form formal organization which facilitate 

learners' school achievement. 

• Academic self-concept is one of the important clements to academic achievement. 

Therefore, parents and teachers should step up the perception of students' academic 

self-concept in order to do better. 

• School counselors should teach the factors of peer group influence, parent-teacher 

relation and students' academic self-concept can determine students' academic 

achievements 

• School principals should tend to explain the importance of parent-teacher relation and 

additional information that help to strengthen students' academic achievement for the 

parents during school opining days and in any other meetings. 
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APPENDIX-G 

Questionnaire thai provided to the teachers 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF PSYCHOLOGY 

Questionnaire filled by school teachers 

Objective: The main purpose of thi s QuestiOimaire is to investigate the impacts of parent­

teacher relation on students' academic performances. I ndeed, parents and teachers can 

contribute more for students learning. But, here in this questionnaire emphasis has been given 

the relation of the two partners on the academic matters of the learners. The questionnaire give 

information regarding to parent-teacher relation and its importance's on academic area of the 

students. Therefore, now yo u are requested to fill your responses according to the nature of the 

items that will be provided below. 

Thank you for your cooperation! 

General Direction 

This questionnai re has two parts. The first one includes personal info rmation. The next part 

contains items that measure parent-teacher relation and students' academic achievement. 

Part One 

Direction : Give your response fo r the given info rmation below 

1. Personal Information 

I. I Name of the school ---
1.2 Sex _________________ _ 



Part Two 

The following items show the parent-teacher relations and their implication on students' 

academic achievement. There is no right or wrong answers. Please read each item carefull y and 

give your view by putting right ""'>I" marks on the right part of the paper li·om the given options. 

No Item Strongly Disagree Agree Strongly 
Disagree Agree 

I Parent-teacher relation is an effective strategy 
to enhancing students learn ing. 

2 I prefer to discuss with parents when students 
get poor marks. 

3 When students commit academic related 
mistakes I frequently tell them to bring their 
parent to school. 

4 I have an experience which parents did not 
volunteer and come to school to deal with 
their children's problem. 

S I believe that parent-teacher mutual 
di scuss ion hclps the i 111 provcmcn t or 
academic performance of the students. 

6 Parent -teacher relation permits to create 
conducive learning environment to the 
students. 

7 I believe that students can be successful when 
parents discuss with teachers to school issues. 

8 Open relation of parents and teachers he lp to 
give immediate feedback to students' learning 
performance. 

9 Parent-teacher relation facilitates students ' 
academic success at the school. 

10 In the school, parents and teachers are not 
genuinely to di scuss concernmg students 
problem. 

II Parents and teachers seldom meet discuss 
about school affairs. 

12 I try to identify students' problem after I 
discussed with parents. 

13 I like to work together with student parents in 
regarding to students learn ing. 



Appendix-H 

ADDI S ABABA UN IVERS ITY 

SCHOOL or GRADUATE STUDIES 

DEPARTMENT OF PSYCHOLOGY 

Questionnaire filled in by the students 

Objective: The main obj ective of this questionnaire is to gather information about the 

impacts of peer grou p influence, academic self-concept, parental invo lvement and parent 

teacher relation on students' academic per formance . It can show the rel ati onship of the 

variables. Finally, poss ible so lution and recommendations will be for warded based on 

the responses . 

Thank you! 

Part one 

Please provide your personal information indicated be low. 

1. personal information 

1.1 Name of the school ______ _ 

1.2 Grade level 7 th D 8th 0 
1.3 Sex _____ _ 

1.4 Roll No __ _ 

Part two 

Below are items that indicate peer group influence, parent invo lvement, academic se lf­

concept and parent teacher re lation respecti vely. Please, read each item carefull y and 

indicate " ,(" mark to the right side options based on your own leve l o f agreement. 



No 
c---,--------·-- -------,--,--·--,---·-- -

Item Strongly Disagree Agree Strong 

Disagree 
-----. ------:o-:---;--------+--------+--~--
16 Always my fr iends encourage me 

through providing academic 

treatments 
----+---,------------------II----·-c--- -- ----

My fri ends encourage me to score 17 

good grade 
-- --1-:-:--::-:--:--;----:---:-:------j--·-----+----·------

18 My fri ends show me methods how 

can I improve academic performance ___ ·J.. _________ ________ II--__ +-___ ~ ___ _ 
19 My fri ends are very closer to me to 

share academic issues 

Agree 

I--::-::-I--::-:-----:::-c---:-----:----:-----:-:----.,----+------+-- - .. --.. -.--- --
20 I My friends are dominant to direct me 

in academic matters. 
- - .. _- ---.------ _._---------,-------j----_ ._.--+----- - ._---_ .. _-
21 My fri ends do not contribute to nly 

schuol academic performance 
----f-=, -----------------,--,----,--------j--- - ---~-------- - -. 
22 When I get poor scores in school, my 

parents encourage me to do hard. 
f-:: - e-:--:-- - ----1----- ------- .---

23 My parent pati entl y advise me to 

wo rk hard in schoo l 

I-24- -\vl;~I~Tg~t -g~d ma;IZs in school-n·-1-y--I-----+--------- -- ----. 

I parent pi aise me. 

f25TMy p~ent p-;;y!Ji-,tl;-e-a·-t-t-e-I-1l--:-IO-1-1-to--n1-y- -+------- ------ -

1 I learnlng ! in I-My-p~lre~t d-o- ~-;;tak;;-I;art In I;;-y--·--------I--------- -. --- ---- .. 

I education 
--.:---.--------- -----,----;--c--.,------
27 My parent likes to spend much time 

r's ~~;~~:::":: ,~:'~,,?~,:f,::;' '- --- ------ -. 
much they like learning new th ings 

--.---- -- 1-------- ----- -----.-.-- ----
29 My parents established to me clear 

i I reaeling programs at home I 
1-3o-rl\1y pa;;;lT~eps-;;-~-egular mor-n-:-II-16-' ---1

1

--------- ---- I 

I and beel time schedul e [01 me L I 
I _ .________ _ ________________ _ _______ ~ __ _ I , -



iNO 
- --

Item Stron gly Disa gree A~ 

Disagree 

srcc St rong 

Agree 
._----_._---- .... --

31 My parent he lp me to do homework 
- - .. -

32 When I succeed in my studies my 

parent praise me. 
- .- -
" My parent put pressure upon me to JJ 

sludy hard 
-- - --- t-------- -

3-1 In school, [ can learn new ideas 

quickly in most subjects 
--::-:-

35 I-r am smart in schoo l. 
- - .-
36 I am interested in all school subjects . 

---
37 I enjoy doing work fo r a ll school 

-t;ubjects 

38- I get good marks in all school 
----_._-

subjects 

I 
.. - ------_ .. ---•.. . f------ _. 

39 Work ing in all school subjects is easy 

I fo r me. 
.... _- .----- ----- --_. __ ._------- ---1-------- - .. 
40 I am good at a ll school subjects 

--_._. --- . __ ._----- -----. . .. 

4 1 I enjoy doing work fo r most academic 

I 
subjects. 

1-4i- ._-_._----_._- _._----- r----- -- - - --
I like mosl acade mic subj ects 

.. - .- ------_._-_.- -- _.----- -- ._--
43 [ am good almos t academ ic subjects 

- -- --- -- --- ._- -
44 I am nOl particularly interested to 

~ most academic subj ects 

45 [ learn quickl y in most academic 
--

I I 
! i Sli )JCCIS. 

I 
- - -- ... - ._-_._---- .- ------- --_._-_.----

46 I hate 1110st academic subjects 
._ .. _- --------- .---
47 I gct good marks in most acadcmic 

subjects. ...1_ 
--

'Pa;:~nt-teache r~e lati o;l is an effecti ve 1 48 

strategy for enhancing chil dren ' s L 
I J learning. L .. ___ . ____ ._. _________ ___ . ____ ._ 

• _ L _ ••• 



Item Strongly Disagree Agree Strong 

Disagree 

49 
----- ---- --- _ . ---------- ------:--------1-----

My parents are less interested to 

come to schoo l and help teachers to 

Improve the effectiveness of my 

school performance 

50 Commonly parents may not 

vo lunteer to come to school and 

I discuss with teachers_ 

151- i--MY p areni:;Jike to \~~;'-;-k-t-o-g-e-Ctl:-1e-' 1-- -~r----------r---------- ----- -

i 'I ' I I I wllh my sc 100 teac 1ers_ 

Agree 

I -52 T ragrec that p~;ent -tea~her relatio~-+-----I------ - --- - -- .--.--- -

, helps to estab li sh good learning 

I envi ronment. 
I _, i )0 

StllClc~ts can be succe-s-s-f~II -~;C,~t-heT;:------------ --- ------ -

parents discuss to teachers about 
i , 

I school matters. 

i s~-Pare;{lieach.;:-~-o~t~lc ts I~elp;o giv-e--+----·-- ---------------- - . -----.-- ---

1 ! immediate Ceedback to students 

I I performance 

-sTi Pare t~t -teache~__;._e1;t;~_;_fu~ilitates --- -- ----- --- - -

f 
__ il~~~~e~ni c ach i evemel~:_____________ ____ _ __ __ _ _ ________ . __ _ 

56 Teachers have stron g stands to share 

i I their knowledge to parents how call 
I I 

I 
! their children's be able to perform 

well 
!- ---- ------- -- --- --------.--- -----.. ---.-- _·-----1-----
I 57 Paren ts do not need to know the 

I 
success of their students directly 

I I"rol11 teache rs. 

58 1' -~ly- pa;e l:;ts -I;;eJ~rt~-goio schoOl---- -------------- ---- -- -

1 ____ con~~~c n~e~ _________________ l _____ ~ ______________ _ 



ItCI 11 

59 Usuall y my parents come to school 

and see my academ ic perfo rmance 

reports 

60 Parent teacher relati on programs 

Illes for the show posi ti ve outco 

students learning. 

1 61~en parents and te achers works 

I I together, they ab le 

I _ _ ~~~ents' ~'obl~ll 
to identify 

- -- -~-- - --- _.- -
Strongly Disagree Agree Strong 

Disagree Agree 

--'--- ----------- -- . -- . 



Appendix- I 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDI ES 

DEPARTMENT OF PSYCHOLOGY 

Questionnaire that filled by parents 

Objective: The mai n objecti ve of the questi onnai re is to investigate the impac ts or 

parental invo lvement on thei r chi ldren learning and acade mic pe rfo rmance. It 

shows the degree of parental involvement on their children acade mic 

perfo rmance. I-!ence, yo u are requested to response for each item through criti ca l · 

reading. 

General Direction 

The questionnaire has two major parts. The first one is personal information and 

secondly questions wh ich show parent involvement on the child learni ng 

performance and achievement. 

I . Persona l informat ion 

1.1 parents' ch ild Rol l No ___ _ 

1.2 Parents ' occupation __ _ 

2. The fol lowing items are formulated to investigate parenta l in vo lvement on 

their children learni ng. The items have indicated either parents arc more 

vo lunteer or not in the academic matter of the stude nts . Therefore. pl ease read 

each item carefull y and then put your own level of agreement. 



item Strongly Disagree Agree St rong 

Disagree Ag ree 

I vo lunteer to visit my child 's 

sch00 1. 
L-2 --j~------:----'----:-::---:-:--+---+----"r------~'---'- - - -I I participate in parent and fam il y 

social acti vities with the teacher 
- .. -~-----.~~~-.~~+-~~~-+~~~-j------. --

i 3 i I participate in planning class 

1 _____ I ro_olll ac ti_~ i ties wi th t l~ teacher 

I 4 tTta lk with other parents about 

I school meet ings and events. 

Is--TT go on class trips with my child 
I -- --r -- --\6 I spcnd time working wi th my 

child on number of skill s 

--'-I-~~-I 

---/--~- _.- ---_.-

- - - - - -- ---_ ... _---_ .. _._----;--j 
7 I I talk to my ch ild about how much 

-----1-----~.-- --.-.-

I , I like learning new things 
!-~-- ----~.-. 

1

1

'--8-,,-1 bl:i;:;g home learn ing mater;~ l s 
for my ch ild (v ideos. etc) 

I - -I . --- -.--- .......... -.---.. -.---.------ -.---.---
i 9 1 Illaintain clea r read ing rules at 

I 

1 nlY home that Ill )' child should 
, I ' 
I : obey 

liot- 1 keep'~ i:;:g~;la r -l-;-;o r;l-;;;-g ar:;(i b~dl----··-----·-- --- -.... ---

, tlille schedule fO I 111)' child should 
I i obey 
i-- - .- ~.-.- .... --- -. ---~----
1 I I I 1 pra ise Illy chiid for school work. 
1---+- ----·- - --- -~-------~---I 12 i ; htip my child to do home wo rk 

! i l'lI'ol)Crl v 
I' . !' I ~i ;i -Cllco :J rag~;·~1~), cl-)ii ~i-t~-prepZ\r~ .. _- --------~-.-- --.-~-- -- --

----J-----.--.-
----.~----r--- . 

1 • 
I lor tests 
I . _ ... _. __ . ___ . ______ ._. ____ .. ____ ______ __ . __ . __ _ 

1 ~ I I gI ve Ill)' ciuld an e,\amplc uf l10w I I 
~ I hdshe so lves p! obkllls 111 ,chao I 
I , J 
III i s-l;f~:!:O'~~;;'i Idil '""p~i ; 10"[ 1- --lJ~-----JL-.---

, e . IOrl III Il l y v,.:ork at home J _ _ _ _ _____ _ __ 
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