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Abstract 

This study was undertaken to assess the level of contributions and major determinants to 
Teachers' Professional Association participation for the promotion of quality in education in 
Colleges of Teacher Education in Amhara Region. The main issues considered in answering the 
status of the association participation are related to teacher quality, professionalization, and 
program evaluation and research activities. Besides, answers to the other basic questions 
related to factors affecting the Association: its concern for educational and professional aspects, 
degree of its power (recognition), and its stakeholders' cooperation were sought for. To 
investigate this, a descriptive survey, incolporating the quantitative prescriptive was used. A 
total of 184 teaching staff of two colleges: instructors,4c1uster school coordinators (including 
the Association's committee members N=10), lab technicians and assistants, and 6 educational 
administrators (deans and vice deans) grouped as members and non-members of the 
Association, TPA 's representatives at zone and regional level, and educational personnel at 
zonal level were the subjects of the study. Purposive and stratified simple random sampling 
techniqiles were used to select the colleges and research participants (N=93) respectively. But, 
the Association 's committee members and college administrators were made to be included in 
the sample purposively. A set of questionnaire was used to collect data Fom the participants. 
Besides, interview with education personnel at college and zonal level, and TPA representatives 
at college, zone and regional level; and documentary anaZvsis of TPA plans, reports and 
administrative regulations at the aforementioned three levels were made for triangulation. 
Percentage, weighted mean, and chi-square test were the statistical tools used to analyze and 
intelpret the data obtained from the subjects. Results revealed that although the association 
participation in issues for teachers' quality (recruitment and promotion) and professioanlazation 
(discipline) was average, it was low in all the rest sub-issues raised. As the attempts to answer 
the questions related to the factors, the findings indicated that of the various factors respondents 
were asked to evaluate, the two seemed the major as well as very serious reasons put difficulties 
to the Association as most of them. These include lack of commitment and cooperation of its 
stakeholders and commitment for educational and professional aspects on its parI. Hence, 
concerned bodies of the Association Fom the colleges to the region level should have to do their 
best to secure good will cooperation of the Association stakeholders and the Association should 
also concern for educational and professional aspects alongside for teachers welfare. 

VII 



CHAPTER ONE 

1. INTRODUCTION 

1.1. Background of the Study 

One main objective of any country education system is ~" c liitivate the indi viduals' capacity for 

problem solving and adaptabi lity to the environment by encompass ing the necessary knowledge , 

abi lity, skill and attitude (MOE, 1994:2).To this end, among other things, the system needs to 

meet the required quality standards, Put differently, quality education is one of the major issues 

wh ich .could determine the leve l of the system objective attainment. In line with th is, 

Teklehaimanot (2002: I) argues that "Quality Education IS one wh ich successfully shapes 

citizens according to the societal consensus, or how the society wishes to be, This way it 

amounts to the creation of the ' good citizen' ," 

Quality education is a function of various interrelated asr"x:ts, It is a function of input, process 

and output aspects (Berhanu, 2007:393), In this circlllr: srance it is important to recogni ze the 

contribution that Teachers' Association can make in adjusting situati ons required, espec ially in 

regard to input and process aspects of quali ty education, The need of ma intail1ing co llaboration 

with this association in the promotion of quality education even seems reali zed by quali ty and 

rel evance assurance agencies, As stated in Higher Education Relevance and Quality Agency 

(HERQA) strategic plan series (2006:6) from the manv activities carried out by the agency, 

consultative and training workshops with representat ives d' profess ional associations is the onc , 

Teachers ' Professiona l Organization is one of the educational organi zations that stand not only 

to deal with prob lems associated with teachers but also with other educational matters, Now- a -

days, these associations intend to find ways to get involved in "education reform" whi le 

endeavors to fu lfi ll their traditional rol e of struggling 10 maximize wages and job securit y 

(Gaynor, 1998:42), As Thompson ( 1969 :346) signifies, lit", Assoc iations are also im portant for 

their professionals as a way for acting co llecti vely to p'," \ :;-m their duti es and responsibi liti es 

success full y, 
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The experiences of advanced countries like the U.S.A. show, teachers associations have been 

contributing much to the development of the profession's commitments and the education 

system, as well . 

In U.S.A there are many achievements made by the Association. For Stinnett (1956: 147), th is 

includes: 

General public acceptance of the basic importance of universa l free education in 

democracy, extending from pre school years through the university. 

General public acceptance of teach ing as a learned profession, requ IrIng high 

standards of preparation, certification and service. 

General public acceptance of the idea of equalization of educational opportunity, 

regardless ofrace, color, place of residence, or economic condition. 

A teacher retirement system or social security for teachers or both 

General adoption of professional programs of teacher educat ion by teacher 

education institutions. 

It is known that decentralized administration in education system is the currently advocated 

approach. The advent and reali zation of this administration approach rely on the kind of 

relationship between government and education unions like teachers association. Thus, ga ining 

the support of organizations that represent number of teachers is essential if refo rms associated 

with the approach are to become law and then to be implemented successfu lly at the institution 

level (Gaynor, 1998:41). Gaynor further suggests that "successful long-term decentralization 

depends on teachers' professionali sm. In developing this professionalism, it is important to wcrk 

closely with teachers unions and with other professional teacher bodies." 

There are also studies which centered on the contributions of Teachers' Professional 

Associations· and they affirm how the unions do. Heystek and Lethoko (200 I), for instance, in 

their study recognized that such unions contribute much for the existence of a positive culture of 

learning and teaching through the improvement of teacher motivation and professionali sm. 

By the same token, Shaw (1939) reports the contri butions made by the National Education 

2 



Association (NEA) of U.S.A. for the elevation of the character of the profession of teaching. 

These include: 

a. By working for higher qualifications for admission to the teaching profession 
b. By urging members of the profession to continue their studies while in service 
c. By building up professional attitudes and techniques 
d. By continuous studies of the work of other teachers in the same school or the 

same schpol system or other school system 
e . . By studying the responsibility of the teaching profession 
f By developing a pride in the profession and an appreciation of its importance in 

the building of an educated and enlightened citizenry (p.l 09). 

Moreover, Shitahun (1989:21) while he assess the attitude of teachers towards their association, 

he explains the need of such kind of association which ranges from adjusting situations for 

teachers up to the formulation of professional ethics and principles. Adam (1982) in his review 

entitled "The Future of Teachers Unions", describes the many important contributions of the 

association from different country experiences with possible challenges they may encounter. 

It seems cognizant of these major contributions, that Teachers' Associations are established in 

most countries of the world long ago. Though the exact origin of Teachers' Professional 

Association (TPA) is not clearly delineated, it is an earlier phenomenon and a relatively 

recognized of such kind of association in Europe existed in 1737 (Stinnett, 1956:81). 

Likewise, th~ establishment of the association in Africa countries has a long history. Supporting 

this idea, Hedlund (1975:196) notes that most African countries aware of the importance of the 

association began to benefit their educational system through the establishment of the association 

in the first quarter of the 20th century while still under the system of colonization. 

In Ethiopia, the inception and formation of Teachers' Association dates back to 1948 by few 

voluntary professionals at Addis Ababa (ETA, 2000E.C: 1). The reason was that Addis Ababa 

had most of the teachers who satisfy the criteria for membership of the association more than in 

other areas of the country (Hedlund, 1975). Then it strengthened its capacity to upgrade in to 

national professional association in 1964. Then after, it has been highly involved in assuring 

rights of its fellows, enhancing quality and accesses of education, and national affairs, as well 

(ETA,2000 : t) . 
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Thus, the study stands with the argument that TPA can contribute a lot in an attempt to promote 

quality education provision and it intends to assess the extent of contribution that has been made 

by the association for the education system as a whole and the major problems it was confronted 

with while p~rforming its functions. 

1.2. Statement of the Problem 

Teachers' Professional Associations carry out a wide vari ety of responsibilities so as to enhance 

the quality of service provided by their members in particular and by the system in general. 

Besides, they contribute to elevate the character and interest of the profession. 

Sharing this vie"" Azeb (1984) in Shitahun (1989: I) states that "the very purpose of professional 

associations, like teachers' association, is ' ... to make the profession strong, respectable, 

continuous and protected or secured. '" 

The Ethiopians Teachers' Association, through its Branches, as others TPA has been performed 

various activities which directly or indirectly have implication on quality educational provision . 

. The Amhara Region 's Teachers' Association, for example, accomplished the following things 

most of these of course are at the primary and secondary education levels: involved in teachers 

performance evaluation (Amhara National Regional Teachers' Assoc iation (ANRTA), 

1998E.C. :23,1999bE.C.:8), in enhancing females' educational engagements in collaboration with 

other concerned bodies and correspondent Associations, like Youth and Women' s associations 

(ANRTA,1998:l'O,1999a E.C.:12) , attempts to maintain teachers' rights through facil itating 

justice deployment, recruitment for training, transfer and promotion ANRTA,1996E.C. :5-

8,1998:8-9, 1999a:5, 1999b:9), encourages teachers research doing attempts through the 

provision of material incentives (ANRTA, 1996: II , I 999a:4), adjusts the provision of Ollt of 

school learning by coordinating socially respected individuals, participates in educational 

supervision in collaboration with education professionals, in indicating gaps (problems )in the 

education tasks to those concerned with researches, in adjust ing training opportuni ties fo r 

teachers, faci litates the provis ion of tutorial programs to academical ly weak stucien ts, and 

worked on teachers di scipline(ANRTA, 1998: 15-1 6, 1999a: 10-11). In general, as it is repo rted in 

ANRTA (I 999b: I I), the Associations at school level by preparing their plan, they have been 
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working on education quality and participating 111 collaboration with the schools principals. 

Thus, maintaining partnership with such Association would seem important as the challenges 

facing the education system regarding its quality associated with teachers and students 

characteristics, management system ... is concerned. MOE (l994E.C.) in its report titled "The 

problems and Solutions of our Education System Efficiency and Quality", for instance, regards 

teachers disciplinary (lack of respecting the profess ion, lack of moral imperativeness in the sense 

that teachers unwillingness to support especially academically weak students to perform we ll , 

and improper relationship with administration) as one among the major problems our education 

system has encountered with respect to its efficiency and quality. 

It seems cognizant of this fact that, the government of Ethiopia also issued one major role to be 

played by this association. As indicated in article 3.4.2. of the education policy document of the 

country, the recruitment of trainees of the profession has to be carried out in collaboration with 

Teachers' Association (MOE, 1994:20).From this one can say that, there is a conviction about 

the contribution of the association in promoting educational accomplishments. 

However, the existing reality in the level of education system under consideration does not seem 

to reveal an encouraging result as far as the expected contributions which can be made by the 

association is concerned. According to many educators creation of hospitable work environment 

for teachers and make them committed to their professional duties, among other things, are 

necessary to the provision of quality education they as the core components of the teaching­

learning process. However, inadequate attention has been given for problems like improper 

relationship between teachers and administrations, inadaptability to work environment, lack of 

commitment. to the profession, security owing to students' disciplinenary defects which could be 

settled in collaboration with the Teachers' Associations. Besides, there is a situation that can 

impedes the realization of the vision of elevating the character of the profession in the sense that 

majority of the students who have been joined the profession considered it as a way-out to other 

job. On account of this, what is going on today is that the prevalent of students (with or with out 

fee) in the teacher training centers who lack access in other di sciplines. This a situation would, in 

turn, not only has impacted the quality of the training (students as one among the inputs of the 

system) but also' the lower level education system as they would be teachers of this level. This 

situation again requires an active participation of a special unit who are "much more concerned" 
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with the profession as TPA. It was explained that the Association rather does not activate as it is 

expected and embarks on trivial activities other than critical educational issues and its funct ion 

does not gone fW1her from reporting 0n educational meetings (Aregash, personal 

commw1icatron, December 26, 2007). Besides, as Anteye (personal communication, November 

15, 2007), the Association at co llege level has not been participated highly in critical education 

issues as it does at school level. 

The malfunctioning of the association may be due to various factors associated with or external 

to it, like government approach related to the Association (work condition related to 

governance), the Association's orientation( concern) itself, the perception and level of 

cooperation of its stakeholders, economical condition of the association, level of unity and 

collaboration of the Association 's with its affi liates. 

The Ethiopian Teachers Association being· under the umbrella of the world Teachers' 

Association · it is expected that it is not free from such facts. Hedlund (1975: 197 -198),[or 

example, while he describes the situation that the association encountered which in turn hinders 

its proper functioning, states that the assl)c iation was not recognized, rather it was considered 

"as subversive organization" until 1955 and not trusted by government of the time and did not 

ensure reliable royal recognition until 1965 . Besides, the researcher believes that the issue has 

not been investigated exhaustively especially in our cases. 

This, tlien, call s the need for assessing the extent of the contributions which the association has 

been made to the education system in genera l to the promotion of quality education in pa rti cular 

and major impediments it has been confront ing in doing so as the level required. Therefore, thi s 

study attemp.ts to assess the actual practiceS of Teachers ' Professional Association and problems 

hinder on the basis of the following basic questions: 

I . To what extent is the Teachers' Association involved in the planning and implementat ion 

of activities to run quality educatic)n (Teacher qual ity, Profess ionalization, and research 

publications and curri culumiprogrJm evaluations) in the Region's teacher education 

colleges? 

2. What are the main challenges whi.:h are impeding the Association ii·om participating in 
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activities to the promotion of quality in education? 

3. Does the Association strike a balance between teachers' welfare, and educational and 

professional aspects? (Is it committed to educational and professional aspects along side 

teachers' welfare?) 

4. Does it wield adequate authority and backing exercise in the excursion of its expected 

contributions? 

5. How do the Association's stakeholders perceive the Association's roles and objectives? 

1.3. Objectives of the Study 

General objective 

• To asSess the extent to which Ethiopian Teachers ' Association is contributing to the 

development of education system in the Region in general and the Region's Teacher 

Education Colleges in particular. 

Specific objectives 

• To identify the roles played by the association in the promotion of quality education. 

• To describe how the roles contributed for quality educational provision. 

• To identify the major factors that impedes the association from contributing for the 

enhancement of quality in education. 

• To examine the factors that affects the association roles. 

1.4. Significance of the Study 

Based on the forgo ing fundamental questions and discussion made, the study is expected to help 

in such ways as: 

• The study would reveal the major factors which may impede the association from 

contributing as the level required and help those concerned bodies (members of the 

association, the sector's(Education)bodies at the various levels-MOE ... and others in 

the education system like Non-Goverrnnental Organizations( NGOs)to be aware of 

and siand to take remedies. 

• The study would examine the contri butions orthe association and then it would help: 

• The association itse lf in a way that it can get much more recognition from the 
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authorized bodies and to contribute what is expected from it as it is intended. 

• Professionals (teachers) to understand about the real role for which the 

association stands and initiated to be active member of the association. 

• Other institutions in which it is not yet established to be well informed about 

the contributions of the assoc iation with how it does and may be initiated to 

establish it. 

• It would serve as a base for others who are interested to conduct further studies on the 

issue and other similar problems. 

1.5. Delimitation of the Study 

The study is delimited in Teacher Education Coll eges of Amhara Region. This is because the 

student researcher noticed some problems related to teacher trainees, teachers work cond ition( 

due to students disciplinary, problem of adaptation of their work sites) which believed to be 

so lved with the great collaboration of Teachers' Association while, it seemed inactive as 

compared with the situation where it is being existed(teachers training centers) in one of the 

institutions in the region and taking the region as a whole believed that the problem may preva il 

in other institutions of the region, as well. 

As far as objective of such higher education is concerned (production of man power who would 

mold the new generation) , provision of quality education is paramount importance. In doing so, 

there should be groups that feel and can take the responsibility of the impOt1ant aspects of quality 

education: teachers and thei r work conditions and trainees of the profess ion. Thus, the ex istence 

and well function ing of associations like TPA is important. Having this in mind, however, there 

is no much contribution made by thi s union and in some of the colleges it was in its re­

establishment. Thus, si nce the problem seemed serious at the level' s education system, th ,; 

student researcher dec ided to conduct the study on the issue at thi s level. 

Besides, the study did not consider private inst itutions. On the one hand, they are not allowed to 

form professjonal assoc iation. On the other, recently MOE barred to employ teacher graduates of 

the private institutions. 
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1.6. Limitation of the Study 

This study has its own limitations. The fo llowings were some of the major factors that 

contributed to the limitation of the study: 

1. Lack of relevant local research studies which could have supported the student researcher 

more to enrich her understanding on the issue investigated in evaluating the assoc iation 

contributions level and the associated problems. This consequently pushed the researcher 

to see the experiences of other countries and report of the Association, particularly of the 

Regional and Zonal level. 

2. Since most of the respondents seemed to be hesitant to cooperate in filling the 

questionnaire, the researcher along with the Association representative (of DBTEVC) 

repeatedly remind them by announcing objective of the Association at least to get the 

filled questionnaire. Due to this, there is a doubt about the quality (appropriateness) of 

their responses. Thus, results of the study may not totally dependable. 

1.7. Reseal'ch Design and Methodology 

Methodology of the Study 

This study focuses on assessing the extent of contributions made by professional Teachers' 

Association in promoting effective education and precluding factors in Teacher Education 

Colleges of Amhara Region. Thus, descripti ve survey method was used on the assumption it 

wou ld help to gather large variety of data related to the problem under study. Strengthening thi s 

assumption, Choen and Manion (1994:83) assert that, it typically enables to gather data on a 

given issue at a patiicular time with the intention of describing the nature of existing situations, 

or identifying base line against which existing variable affect the other. 

Soul'ces of Data 

[n thi s study, primary as well as secondary SOllrces of data were used . Data was gathered from 

the colleges teaching staff· instructors, cluster school coordinators (including the Association 

committee members), lab technicians and assistants, and educational administration personnel· 

grouped as members and non·members of the Assoc iation, the Association representatives at the 

Zones and Region, and Zones educat ional officials. Besides these primary sources, secondary 

sources such as documents of the association at federal, the region, the zones, and the co ll eges 
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level (regulatory guide lines, reports, plans) were consulted in order to support the data obtained 

from the primary sources. 

Sampling Techniqnes 

Since the study was intended to assess the contributions of TPA in promoting effecti ve 

educational provision of Teacher Education Colleges in Amhara Region and some of the 

precluding factol·s in so doing, only those institutions in which the associat ion does exist, is 

relatively earl ier in its establi shment and functioning were selected through purposive sampling 

procedure. 

As the rules .and regulation of the association to be a member of the association is on voluntary 

basis. Accordingly, in fitting with the rule and regulation all teaching staff of the institutions 

were not found as member of it. To take samples from these, therefore, stratified random 

sampling technique was employed by fo rming two sub-strata on the basis of being member or 

not of the association and then 50% of them were selected tru·ough this sampling technique 

according to their respective proportion. This procedure is planned to be used in order to get 

representative samples of member and non-member teaching staff of the assoc iation. This notion 

asserted by Gall; Walter and Joyce (1996: 226) they explain that "Stratified sampling involves 

se lect ing a sample so that certain sub groups in the population are adequately represented in the 

sample." Committee members of the assoc iations were included in the sample through purposive 

sampling teclmique. This is made to get those \vho have close contact with the Association to get 

in -depth information 3l1d they are the main target group of the study from members of the 

Association. But, since two of the committee members of one of the institution were not willing 

to be included in the sample as ides the one who participated in the pilot study, it was only seven 

out of ten were included in the sample. Similarl y, colleges' administration personnel were 

se lected through purposive sampling method. This is intended to do because they are in charge 

of the over all educational operation control task in their respect ive insti tutions and with the 

expectation that they are aware of different bodies' movement and can feed the required 

informat ion for the study. Accordi ngly, out of the total research partic ipants 184( 118 members 

of which 83 in DCTE and 35 in DBTEVC, and 66 non-members all in DBTEVC), 60 memhers 

including the seven Association's committee members (50% of the tota l) and 33 non-members 

(50%) were selected as sample for the study. 
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Data Gathering Instruments 

To collect data for the study, the following data co llection tools were employed . A set of close­

ended with few mixed and open-ended items questionnaire was prepared. The questi onnaire 

items were prepared in Engli sh as it was believed that all of the respondents can understand it. 

Apart from quest ionnaire, semi-structured interview was held with leaders and secretaries of the 

association at the region, zones, and colleges level; deans and vice deans of the colleges as we ll 

as zones education persOlmel to triangulate data obtained from questionnaire. The interview 

items were first prepared in Engl ish and translated in to Amharic in order to facilitate 

communication then to get the required information for the study adequate ly. 

Pilot-testing Procedures 

The questiOtUlaire was prepared on the basis of the literature reviewed and pre-tested in one of 

the college (DBTEVC) on 12 randomly selected respondents (6 and 6 from members (including 

the association committee members-head and college administrator-academic vice dean) and 

non-members of the association respectively) and essential corrections were made based on the 

feed back collected from the respondents to improve the quality of the instrument (validity) for 

the final study. Accordingly, some vague statements were made clear, some were excluded from 

the questiormaire and integrated in the interview to be answered by heads and secretaries of the 

association, and three unnecessary questions were rejected. Besides, its reliability was measured 

using Chronbac Alpa(a )method because the groups were asked to reflect their opinion on the 

current practice and problems of the association in the promotion of quality in education. The 

computed value' of reliability (0.625) indicated that the instrument has reliability. It is an 

acceptable level in the sense that it enables to acquire 62 .5% of relevant data for the study as it is 

not experimenta l and to made critical decisions(Yalew, 1998E.C.:226-228). The interview was 

also given to co lleagues in addition to my advisor and based on comments corrections related to 

inappropriateness of translation, irrelevance, vagueness, and bias were made. 

Procedures of Data Collection 

Before start to co llect data , di scuss ion was held with the colleges Teachers' Associat ion 

representatives on ways of approachi ng respondents and applying the data gathering instrument 

(questionnaire) so as to get necessary collaboration there by relevant and adequate data fo r the 
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study. Like wise, prior contact was made with the representatives so as to know the ex isti ng 

rea lity as far as the issue is concerned. On top of this, prior contacts were made with respondents 

and objecti ve of the study was explained to max imize the return of fill ed questionnaire. 

The questionnaires was administered and collected from respondents during regular office and 

institutions hOUl'"time with the help of the Association representatives . The interview was held by 

the student researcher herself during time condition arranged by negotiating with interviewees. 

Methods of Data Analysis 

To analyze and interpreter data, relevant statistical tools such as percentage, weighted mean, and 

chi-square test were employed. 

Percentage was used to compare the proportion of those groups of respondents on a matter. 

Weighted mean was computed to find out the average values against each item for each group of 

respondents to support results of analysis which was found through percentage interpretation on 

the level of the. Assoc iation participation as well as the fac tors related to it. Accordingly, to 

identify level or state of TPA participation in issues of quality education (teacher quality, 

professionalization, and research studies and curriculum/program evaluation), mean score for 

each statement computed by converting the categorical rep lies-extremely high, high, medium, 

low, very low and not at all to tlu·ee numerical scales as "high", "medium", and "low", where 

values 3,2, 1, are assigned to each of the scales respecti vely. The mean score of item greater than 

or equal to 2.5 was regarded as high, where as the mean value found with in 1.5 :'OX <2.5(around 

or equal to the average value X=2) medium, but the mean score of item less to 1.5 was regarded 

as low. At the same time, there was a question prepared to identify maj or determinants of the 

association participation, where options were provided from "maj or reason"," minor reason", to 

"not appl icable" where values 2,1,0 are assigned to "major reason", "minor reason", to "not 

app li cable" respecti ve ly. In thi s case, the mean value grater than or equal to 1.5 shows the major 
-

reason or challenge, and the mean value of 0.5:S:X< 1.5 indicates the less determinant of the 

factor, but if less to 0.5 indicates the inapplicability of the fac tor. In add ition to this, in 

crosschecki ng the determinants the items rating in such a way, "very serious", "serious", 

"moderate", " less serious", and "not observed" were converted in to three numerical scales as 

"serious", "moderate", "less serious" where values 3,2,and l are assigned for each ratings 
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respectively. The mean value greater or equal to 2.5 shows the seriousness of the factor, the 

mean value ranges with in 1.5 S X <2 .5 indicates moderateness of the problem, and if less to 1.5 

it was consicjered as less serious factor. A similar approach was followed in analyzing the items 

for assessing the respondents' perception towards the ro les and purposes of the association as 

"agree", "no idea" and "disagree". 

Chi-square was used to find whether there exist a sign ificant differences between two groups of 

respondents- members and non-members of the association-as per the basic questions which 

were raised and to reach an acceptable conclusion regarding both the extent of the assoc iation' s 

contributions as. well as the possible causes of the problem. Information obtained from open­

ended items, interview and documents were organized accordingly. Besides, data were organized 

and represented with tables. Finall y, on the basis of the analysis conclusion was reached and 

recommendations were forwarded. 

1.8. Operational Definition of Terms 

Professional- "one who has acquired a learned skill and conforms to ethical standards of the 

profession in which he practice the skill" (Good, \973:440). In the stud y, it means 

teachers including those at administration posts. 

Professional association- special interest group formed by teachers or teachers' organization 

officially established primarily to ensure academic freedom and social welfare of 

teachers and to elevate the character and advance the interest of the profession and to 

promote cause of effective education, as well. 

Quality of education- is desc ribed in thi s paper as the level of excellence in educational system 

evaluated against pre-set criteria and standards of input aspects (quality of student 

entrants, qualifications of academic staff, curriculum) and process aspects (motivated 

staff, amount and relationship of research and scho lar ship to teach ing and learning, the 

nature of intra institutional interaction of students and facu lty) . Accordingly, activities 

directed at promoting quality of education in this context would include: 

• Mai ntaining appropriate standard for admiss ion- to se lect quali ty student entrants having 

good academic background asides their entrance score and profess ional respect. 

• Enhancing appropri ateness of the program Icurriculum/- periodic evaluation, 
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rearrangement of its components (courses) as it can be properl y implemented. 

• Enhancing the prevalence of motivated staff-by increase staff professional enrichment, 

and amount and relationship of research and scholarship opportunities; furnishing the 

l earning~teaching environment as enhancing healthy relationship among staff and 

students, interpersonal regard with in the institution, team work; and maintaining justice 

decisions (recruitment, promotion, di sc iplinary) 

• Enhancing high level of disciplinary among members of the profession 

The indices' in evaluating against these activities are related with the activities themselves 

including 

• Admission of qualified students through proper selection schemes. 

• The related out put and input measures of staff research activity, the amount of research 

income attracted by an institution and the staff publications out put, the number of faculty 

publications 

Contribution TPA- For the study it defined as roles (involvement) of the Teachers' Association 

in the advancement of teacher education like by organizing and conducting (or 

cooperating others who stand accordingly) various professional enrichment programs 

for teachers; as a coordinating unit of teachers in performing the profess ion 's duties; by 

providing an informative support to administrative decisions associated with teachers, 

curriculum development and educational packages implementations ( improvement) ; 

by conducting an indicative educational and professional research studies; in recruiting 

students and teachers in the sense that status of the profession can be elevated. 

Teaching Staff-All those who have responsibility related to the teaching task (actual, related one 

like school cluster coordinator, and administration possessions) 

1.9. Organization of the Study 

This study is di vided in to four chapters. The first chapter is about the problem, objectives, 

sign ificances, delimitation, limitation, methodology of the study, definition of technical terms 

and organization of the study; then the second one d iscusses the review of related literatures; the 

th ird chaptet: presents the analysis and presentation of the data and, finall y, the fourth chapter 

provides the sum mary, conclusion and recommendations. 
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CHAPTER TWO 

2. REVIEW OF THE RELATED LITERATURE 

2.1. An Overview of the Value of Education 

Education is central to the development agenda and it is "a crucial part of a comprehensive 

development framework that requires many social and structural elements in add ition to strong 

economic performance" (World Bank, 1 999:vii;MOE, 1999E.C. : 1). Accord ing to Wolfensohn 

(1999:iii), " ... the single most important key to development and to poverty alleviation is 

education . .. " 

A society that is educated and informed is better able to make des ired decisions for it self. 

Education prepares individuals to make such deci sions in a more objective ly maimer and 

provides the situation that suites for social and cultural initiatives (Ransom, Khoo, & 

Selvaratnam, 1993 :2). 

Education affects how well citizens develop for their welfare. It helps them improve li ving 

standards and enhance the quality of life, and can provide essential opportunities fo r all. 

Specially, in a rapidly changing world of today associated with increasingly global ization, 

intensification of democratization, ilillovation of technology, changing of market system and 

publici private roles in which countries need well educated ci tizens on the one hand and citi zens 

are required to be competent on the other hand, education has become valuable and it helps to 

determine those who can fit with the situation (World Bank 1999: 1). 

The right to 'education which is al1iculated in Article 26 of the universal declaration of human 

ri ghts (1948) even recognizes the intrinsic human value of education. From such point of view, 

education is as an indispensable means of unlocking and protecting human ri ghts by providing 

the scaffolding that is geared to secure good health, li berty, economic well be ing security and 

invo lvement in soc ial and political acti vities (UNESCO, 2002 : 14). 

It has long been ev idenced by many educators and researchers, in addition to its importance for 

economic and ind ividual development, education also as a way to furnish societal democratic 
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right. Endalamaw (2006 : 13) by citing Cummings and Dall ( 1995) and UNESCO (2004) states 

that, "Education plays a key role in the democratic process by giving women and men the 

opportunity, the knowledge and commitment to influence the nature and direction of society," In 

line with thi s, World Bank explains that in a rapidly spread democratization citizens gaining of 

an increasi ng vo ice through civil soc iety organizations, community groups, religious 

organization, etc and electing of their representatives is prevalent. 

If the democratization is to survive and flourish, education will have a key 
contribution to make in helping citizens develop the capabilities required to be well 
informed, understand difficult issues, make wise choices, and hold elected officials 
accountable for delivering on their promises (World Bank, 1999: 1), 

Higher education has a very distinct and prominent role in the education system and In the 

knowledge acquisition system in general (Fergany, 2001 :20), It has an important miss ion to 

generate new knowledge and prepare graduates for positions ofleadership and responsibility in a 

rapidly . changing and increasingly complex and competitive world (Ranson, Kahoo & 

Selvaratnam, 1993 :1), They also argue that higher education would transcend more economic 

returns that are valuable ingredient of development and progress .. ,(Ranson, Khoo , & 

Selvaratnam,1993:2), Supporting this view, Chocksi (1994:vii) states that higher education 

institutions educate future leaders and develop the higher level technical capacities that facil itate 

economic growth, Besides, the level of education is of paramount importance for economic as 

well as social development by equipping individuals with the advanced knowledge and skill s 

required for various positions of responsibi lity; produce new knowledge t1u'ough research; serve 

as a conduit for the transfer, adoption and dissemination of knowledge generated elsewhere, and 

through the provision of advice and consultancy service for those require (World Bank 1994: 1), 

However, based on analysis related with developmental return on higher education of Arab 

countries, Fergany states that though there is a strong, dynamic relationship between the level of 

economic development on the one hand, and the expansion of the level of education (higher) on 

the other hand, the mere expansion in terms of students enrollment may not guarantee 

sustainable economic producti vity and material prosperity while the issue of quality in education 

takes in to cons ideration (Fergany, 2001:21-23), Supporting this, World Bank (1999 :vii) argues 

that "there is little point in expanding access unl ess there is a reasonable quality," Despite this 

Fergany (200 I :23) believes the ro le played by higher education in developing di fferent soc iet ies 
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yields a social return that far exceeds what is reflected in economic statement. He further 

discusses how higher education contributes for social return as follows: 

Higher education (HE) plays a paramount rol e in shaping the more sophisticated forms of 

human capital. For such contribution it grolVs in line with the progression of capital 

type ... [t is assumed that higher education institutions will play a decisive role "in 

developing societies through knowledge acquisition on the basis of Rand D (Research 

and Development) efforts. 

HE institutions bear the main burden of stimulating thought by developing intellectual 

capital and preserving a nation 's culture. "They build up a nation cu ltural capital through 

research and intellectual activity ." 

HE can contribute immensely for one 's social status which is an important element in the 

scale of social value (p .23). 

Ransom, Khoo and Selvaratnam also discuss a range of higher ed ucation benefits from 

individual's aspect to societi es as a whole as follows: 

HE enhances the quality of life including individual dignity, self-respect and 
command over one 's own life, which are the true hallmark of individual freedom. 
Even though HE will not necessarily reduce inequalities of income, if effectively 
provide it serve to narrow differentials in skills and knowledge, there by opening 
up new horizons and opportunities to the recipients and giving them more 
choices. 
HE also aims to provide a country with'(l pool of trained and skilled manpower /0 

meet the labor market's ever changing needs. Such a labor force has beller 
absOlptive capacity for technological changes and innovation while informed 
entrepreneurs can make beller use of resources. (p.2). 

Since teachers playa major role in education o f society, their education (among the higher level 

system) is the at most integral component of the education system, and hence is vital 

(Curriculum Frameworkfor Quality Teacher Education, 17. d). 

It can be, therefore, said that make a proper level of investment patiicu larly in higher education 

is part and parce l of a civili zed nation and it is arguably the best form of investment for the year 

a head (Patel as in Ranson, Khoo, & Selvaratnam, 1993:2). 
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If this is to be a genuine experience rather than didactic imperative, educational institutions will 

need toassimilaie the vocabulary and process of quality (West-Bun1han, 1997:7). "Quality is the 

key to achiev ing the imperative for the new millennium-an educated, skilled population who can 

operate in democratic societies and meet changing labor market needs." (World Bank, 1999:vii). 

In other words, the more rapidly the world changing and the more complex it becomes, the more 

important are the skills and knowledge that good qual ity education can provide. 

2.2. Quality of Education 

2.2.1. The Concept of Quality in Education 

Although there is no one universally agreed definition for quality, it is worth while to di scuss 

how it is perceived by citing some scholars' attempts. 

How the word 'quality' is interpreted is always subjected to discuss ion as it is a subjective term 

(Deer, 1996: 161). Strengthening thi s, Edward Sallis in hi s quest "what does quality mean in the 

further education context?", he sums up the difticulties in defining ' quality' : 

Quality is an extremely enigmatic concept. Describing and defining quality is no/ 
easy. ... Quality is a slippery idea with a variety of contl'my meanings ... To 
understand quality il is necessmy 10 recognize Ihal il does have conlradiclory 
meanings which can read to different practical oulcomes (Sallis, 1994:231). 

He further indicates the contradictions, include: 

Quality is both a strategic and an operational concept 
Qualify is both an absolute and a relative concept. It can mean both high 
quality and fitness for pUlpose. 

Quality is about both ends and means 
Quality is about both people and system 
Quality has to be defined both by the institution and its customers. The views 
of each may be very different. 
Quality can not..sland still. The definition is never static. Today's high quality 

may be tomorrow's' poor quality {pp.231-232}. 

Accordingly, there are many definiti ons of quality with a considerable consensus on the bas ic 

dimension of quali ty education. 
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Morphet, Jesser and Ludka (1972: 3-4) put quality education as it is an essential ingredient in the 

search for excellence- which is toward the fu ll development of the human potential for all people 

at all levels- that can be approached only as there is movement away from low or mediocre to 

higher qua lity in any aspect of life. Doherty (1994 : I 0) on the contrary concludes that except in 

the usage of quality as any attribute, it is synonymous with exce llence and thus "qual ity 

educational experience should deliver some good value or value of goodness which is 

susceptible to measurement." 

Tribus (1994: 104) defines quality in education as it " is what makes learn ing a pleasure or ajoy" 

from the point of view of teachers quali ty (their approach and ski ll s of teaching in line with the 

ever changing situation) as one of the aspects of quality in education. 

World Bank (1999 :47) regards quality as one of the pillars of a good education system- access, 

quali ty and delivery- which encompasses relevant curriculum (competencies to thrive in global 

economy, contributions to social development and riclUless, and fl ex ible and adaptable to 

change), motivated staff (solid initial training with regular updating, adequate pay and 

professional opportunities), and teaching and learning process (well matched to the requirements 

result and out put oriented and monitoring with strong quality assurance). 

Berhanu (2007:395) explains quality in education broadly from the three aspects- input- process­

out put. Aspects of inputs include qualificat ions of student entrants, expenditure per student, 

qualificat ions and experience of academic staff, resources. Aspects of process as Berhanu 

encompasses progress rates (attrition and completion rates); student choice of elective courses 

with in the institution; student appraisal of teaching staff; variety, effectiveness, and suitability of 

learning opportunities; amount and relationship of research and scholarship to teaching and 

learning; and effectiveness and validation of review. The other aspect is aspects of out put which 

include percentages of graduates with honors, destinations of graduates (student employability) , 

employer satisfaction, and student satisfaction. 

As stated in EFA Global monitoring report (2002:6), "Quality is a multifaceted concept. It 

encompasses how learning is organized and managed, what the content of learning is, what level 

of learn ing is achieved, what it leads to in terms of out comes, and what goes on in the learning 
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environment." This explanation indicates that any attempt to look in to quality education requires 

a critical examination of the value and relevance of the education system in its a ll aspects-i nputs, 

process, outputs, and out comes against with the ongoing situation. 

Defining quality in education in the case of higher education as Barnett, however, varies in li ne 

with the di ffe rent conception of higher education. He claims that, since there is no a single 

overarching concept of higher education rather it depends on what particular concept of higher 

education is favored based on its purpose, models of quality and their co rresponding 

perfo rmance indicators wi ll be various (Barnett, 1994:70-7 1). As him, the variation sought as 

follows: 

1. Higher education as the production of highly qualified man power. On this view, higher 

education is seen as a process of filling particular slots in the labour market wi th 

individuals who are going to be 'productive'. Here, quality is a measure of the ability of 

stude.nts to succeed in the world of work. Accordingly, the performance ind icator (PI) 

adapted will be the percentage of graduates flowing in to employment and, more 

especially, their career earnings. 

2. Higher education as a train ing for a research career. Quality on thi s view is measured in 

terms of the research profi les of the staff. The corresponding PI generated by thi s view of 

higher education are the related out put and input measures of staffs research activity, 

the amount of research income attracted by an institutions and the staff's publications out 

put. 

3. Higher education as the efficient management of teaching provision. On this view of 

higher education, institutions regarded are of high quality if their throughput is high 

given the resource at their disposa l. In other words, if they achieve an ever- higher level 

of teaching efficiency by harness the resources at their disposal. The PI on this 

conception of quality are sought which can capture its heightened sens itivity towards 

efficiency. 

4. Higher education as a matter of extending life chances. This conception underli e on the 

idea that higher education as a means of soc ial mobi lity-i t becomes a civil good, valued 

fo r its abi lity to offer opportunities to all to part icipate in the dominant social institutions, 

and to enj oy the benefits of modern society. Quality in this sense is seen as open access 
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(equity) fo the level of education. Consequentl y the main performance indicators (PIS) lie 

in the percentage growth of student number and in the range of institutions' entrants. 

As stated in EFA Global monitoring report (2004 :28), "Although opll1lOns about quality in 

education are by no means unified, at the level of international debate and action three principles 

tend to be broadly shared." They are the need for more relevance, for grater equity of access and 

out come and for proper observance of individual rights. These principles guide and inform 

educational content and process and represent more general social goals to which education itsel f 

should contribute. 

Generally, "Good quality education requires efficient system that provides supportive learning 

environments, 1;10tivated staff with mastery of their subject matters, adequate access to 

resources, and students who are healthy and ready to learn." (World Bank 1999:vii). 

2.2.2. Measurement of Quality of Education and Indicators 

The discussion so far made depicts that the concept of quality is multi dimensional. As such 

defining and measuring education's quality is diffic ult. Concerning this, Goodland (1995 :8) 

notes that "Ri vers of ink and years of person time are currently be ing devoted to quality 

assurance mechanisms, often with out no reference to what exactly is to be measured." The same 

thing applies to quality indicators in a sense that there is no widely held consensus among 

educators dealing on the subject regarding constituents of quality indicators. "Indicators of 

quality are neither prescripti ve nor static." (Yalokwu, 200 I: 112). Bes ides, Tegegn (1996: I) 

believes that indicators make general comments on the presence labsence/, nature, degree of 

something with more or less exactness (they are not an exact measurement). Despite thi s, 

indictors serve to as gui.de posts towards the achievement of goals that are relevant to the task 

and supra sys tem of learning institutions (Yalokwu, 2001: 112) and which guide the educational 

planners and dec is ion makers in their tasks (Tegegn 1996: I). However in all cases, what looks 

important is the search fo r cri teria that would descri be what quality is. 

By citing Nwagwu ( 1984) and Yalokwu (2000) reViews, Yalokwu (200 1: 11 2-1 13) identifies 

eleven indices of quality of educat ion ranges from the inputs apt to out put aspects of quali ty 

educat ion: curri cu lum that provides for a variety of learning experiences, innovations and 
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generation of new ideas, qualified teachers, admission of qualified students through proper 

selection schemes, qualitative graduates, individualization of instruction, healthy relationship 

among staff and students, high level of discipline among members, interpersonal regard with in 

the institution, efficient utilization of time and other resources and team work and group activity. 

These he identifies in the context of primary education but they are equally valid for higher 

education/ the investigated level of education / . 

Similarly, Gaither, Nedwek, and Neal (1994) as cited in Adane and Dawit (2001 :322) point out 

three types qf indicators to evaluate the quality of higher education from the point view of the 

tlu'ee dimensions of quality education- measurement of results, quality of inputs, and process. 

As to them, quality indicators related to results include percentage of students graduating, the 

number of degrees awarded, the percentage of students going on to graduate schools, and the 

number of faculty publications. With regard to inputs, the rank of faculty, admission standards, 

duration of training and curricula, and the score of students during entrance to institutions are 

included. Associated with the third indicators, how often students use library work, write papers, 

instructors preparation time for class, instructors assessment ability and how instructors validate 

the assessment of students are included. 

Moreover, UNESCO (2003:96) identifies some indicators of educational quality as regards 

educational inputs and out puts. As it, there are two sets of 'proxies' for quality under the 

educational inputs : concerning teachers (how many of them are there in comparison with the 

total number of students and thei r qualifications) and concerning financial resources (i.e. the 

amount of public spending on the school system). Thus, pupil/teacher ratios, level of teachers' 

qualifications and public spending are educational quality indicators as regards educational 

inputs. Indicators of quality as regards educational out puts as UNESCO refers to "the cognitive 

out comes of edLlcation at least at educat ional achievement assessment that are growing in both 

numbers and size ." 
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2.3. The Role of PTA in the Promotion of Quality Education 

2.3.1. What is PTA? 

Guthrie (1982) analysis of 'professional organization' assures that Teachers' Association as one 

branch of professional educational organization. Such organizations (Professional) have various 

functions, but in general such associations intend to "enhance the flow of information among 

members and to represent the interest of members with other organizations particu larly 

governmental agencies." (P. 1456). Associated with this, Moore (1970:160) in a review of the 

utility of professional organization as "The United Front" argues that the major collective 

concern of professional organizations is precisely in dealing with various interests and publics 

outsides the profession. Moreover, 

professional bodies are concerned with the selection and training of new 
recruits; criteria of admission to professional practice; the economics, politics 
and ethics of dealing with clients and other employers; problems of competence, 
pel/oi-mance and prestige, in dealing with peers; and, above all, questions of 

jurisdiction over a field of knowledge and practice. (Moore, 1970: 164). 

Other authors have described the purpose of such organizations in almost a similar manner. 

The initial purpose of a professional assocwtlOn is usually to protect and 
enhance the profession through (1) defining its boundaries and setting entrance 
criteria, (2)lobbing with local government for vmying degrees of autonomy or 
self-governing by setting up and legalizing licensing procedures, and(3) 
conducting essential public relations activities on behalf of the 
profession. (Gi/b(l966)in Engvall, 1997: 75). 

Teachers' Association as one branch of professional organizations IS not out of the 

aforementioned educators conceptions of professional associations. 

Barber (l992:xi) while describes factors that contributed for the continuing influence of the 

UK's NUT (National Union of Teachers) during the 1990s, he argues that the sh ift in 

management style a cross industry and commerce elements towards flatter, more collaborative 

approaches affect government education policy which in turn "enable unions to achieve their 

objective of giving every teacher a voice in school leve l decision making." From this it is noted 

that, 'to give every teacher a voice in school leve1 decision making' is one among the objectives 

of Teachers ' Assoc iations. 



Dershimer and Bloland (1971 :367) on the other hand describe that teachers associations are 

occupationally oriented associations which are "committed to the promotion of teaching as an 

occupation and concerned with wages, hours, conditions of work, and increasingly those aspects 

of educational policy which most d irectly affect the teaching environment and process." In the 

same token, as Guthrie (1982: 1455), Teachers' Association is an associat ion encompass ing 

generic occupational functions. 

Accordingly, they prioritize Issues which relating to teachers conditions of work and the 

professional aspects that are perceived a significant determinants in the performance leve l of 

teachers and thus on the education system as many ed ucators. Assoc iated with th is, Higginson 

(1996) writes "The teachers' association priorities which appear common around the \\"Orld are 

a) acceptable conditions of work which attract and retain high quality teachers; and b) the ri ght 

and obl igation to continuing professional education".(New Challenges for Teachers: What 

Teachers can do section,para.8). 

The Eth iopian Teachers Association in sharing this nature of teachers' associations stands with 

the objectives that are related to the enhancement of the status of the profession (of teaching) , 

and hence, the facilitation of successful educational operation. As pointed out in ETA 

(2000E.C. :4) document, the association' s objectives include: 

1. Creating conducive situation where teachers (educational professionals can explai n their 

common opinion on iss ues that may have an influence on the education system and their 

interest by organiz ing them under the national association. This is with the intention to 

adjust situation where personnel of the profession can announce their voice related to the 

indicated issues through various ways as publications, research studies, conferences ... 

2. Maintaining the ri ght and benefi ts of members and socia l security. Maintaining the ri ghts 

and benefi ts of teachers (members) includes the promotion o f just ices promoti on, 

transfer, disciplinary, professional training opportunity dec isions, salary paying system , 

and conduci ve work and li vi ng condi tions (ETA,2000 E.C.: 5; NSZTA,2000E.C.: 13). The 

intention . of maintaining members social security though can not be seen by separating 

totally from the above aspects, spec iall y of furni shing hospitable li ving condition( 

hou ~ ing) and di sciplinary decisions, it may further gears other attempts, like faci litation 
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of a system where teachers can get a sort of cooperation and support at times of 

unexpected bankruptcy ( death, accident, sickness, ... ) and be benefi ted economicall y 

(like accesses to lone, save, credi t card services, . .. ).(See .ITU initiatives review, P.43). 

3. Elevating the character of the profession and maintaining academic freedom of 

professionals. This implies an intention towards maintaining the characteri st ics to which 

a profession characterized by, enhancing the pro fess ion's social respect, developing 

morale imperative of members of the occupation (commitment) and pride in the 

profession (See Shaw, 193 9) or else professionali zing the teaching occupation (Engvall , 

1997 :58-59). As scholars, Moore (1970:6-1 9) and Stinnett (1 968: 54-55), for example, if 

a given occupation meets the cri teria as distinct level of expertise, characteri zed wi th 

distinct task where by distinct labor assignment prevails, has a strong interest group, 

gears· loyalty (service orientation), demand continuous in-service growth, has a set of 

ethics or standards of practice, and autonomy, it could accorded as a pro fess ional 

(profess ion) . Accordingly, it needs a great deal on aspects of profess iona liz at ion as: 

• working for high standards of admission for training and job of the profession 

• working fo r appropriateness of the profession's training: 

- for a reasonable training duration (allotment of enough time) 

.- better balance between discipline- specific training, and traini ng on the 

psycho- pedagogical and social aspects of education 

- clear outline ( standards) of certificat ion competency 

• working for the prevalence of professional work environnlent by: 

- adjusting environment for on going professional development for 

profess ionals to enhance their competencies (qualifications). The 

enhancement of the professio n, thus, requires continu ing professional 

development asides its recognitions (Mi lken (2005) Quoted in Mi lken 

Foundation, n.d.) http://www.mft,org)abo utllmi lken.taf?page=quotes. 

maintaining academic freedom of the professionals 
- enhancing j ustices compensation (tenure) and reward system or enhancing 

status of the teaching profess ion (Engvall , 1997 :54). 
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Enhancement of the status of the profession aligned on appropriateness of salary as per the duties 

and responsibilities that the profession envisaged and other fringes, like eligibility for hous ing. 

These would raise the morale of the teachers, in turn, hi sl her performance and will go along way 

to improve the education system (MOE, 1994, March, Enhancement of the performance and 

status of the teaching profession section). 

4. Contribution for all aspects of country's development (peace, environmental protection, 

democratization ... ) 

5. Instituting and lead ing various income generating institutions for the accomplishment of the 

association ' s objectives. The Association as an institution requires budget for its successful 

operation there by accomplislunent of its objectives which can be acquired like by instituting 

and leading learning institutions ( schools), other professional training centers, research 

publication and dissemination ... 

6. Creating a linkage and maintaining collaboration with other similar legal national , continental 

and international associations, organizations and institutions on the bas is of common benefits 

and development; to be partner of other similar associations at national, international and 

continental level in such a way that does not counter act the country's benefits. Put it 

differently, i~ is with the concern to maintain contact and alliance with correspondent and 

simi lar professional Associations and organizations of various levels- national(like workers 

Association .. . ), continental and international (like WCOTP (World Confederation of the 

Profession of Teaching) ... ) as well as with civic Associations andl or organizations, li ke 

Women's Association, Youth Association, HIV/ADIS secretariats ( ETA, 2000E.C.:6) . As 

pointed out in various documents of the Association, this is in order to share experiences on 

strategies from the similar professional associations andl or organizations, and to strengthen 

its power in working on country issues in relation to teachers with others civic Associations 

and lor organizations. 

These objectives entail the idea that the major intention of Teachers' Associations as in the 

Ethiopian is to bringing about improvement in the education system along with maintaining the 

social as well as economic welfare of teache rs and elevating the professional status. 

Pract ically, Eth iopian ' s TPA and its branches at various levels try to perform duties under the 

sub-sectors: admin istration, associations' organization and member's affa ir (Yemehaberat 
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maderajet ena aba late gudaye), women's affair, resorcinol service (Yemeredaja agelegelot) , 

finance, and coordinator of public relation and forums (Yehizebe genugnet ena mederekoch 

mastebaberia zerfe). In each of the sub-sectors the Association performs vari ous acti vities that 

are helpful to maintain teachers' welfare, contribute for country's issues, and promotion of 

quality education, and its well funct ioning. Accordingly, the following discussion was made as 

regards the extent of accomplishment of the aforementioned objectives of the Association with 

particular consideration of the Region's and zones' Association performance. But, to mention 

some of the significant achievements of the Association as a whole: 

a) Related to quality promotion along with maintaining teachers' rights and benefits­

contribution to Career structure reform implementation. Career structure is one of the 

way to improve education quality by enhancing teachers' work motivation, and hence 

proper performance of duties, and initiation to contribute to the system they engaged in 

(Amhara National Region 's Education Bureau (ANREB), I 999E.C.: I ;MOE, 1999E.C.: I). 

For the successful implementation of such educational issue clear know how and 

involvements of such bodies as Teachers ' Association is necessary, thus, the first task 

would be info rming them the gu ide lines to do so and attempts to work in collaboration 

with it (ANREB,1999E.C.:3). Accordingly, the Association and its affiliates at various 

levels have been highly involved in putting the reform into practice as it was intended, 

like comment ing on the guidel ines with alternatives, by conducting awareness creation 

forum for teachers on it (the reform), and identifying those who deserve the benefit of the 

refol'ln (ANRTA,1999a E.C.:4, 1996E.C.:8; ANREB, 1999E.C.:7; North Shoa Zone's 

Teachers' Association (NSZTA), 1999E.C.:2,2000E.C.:4). Besides, the association, 

through its representatives, was among the task force members in refining the reform in a 

way to be implemented as substantive to education quality improvement (MOE, 1999 

E.C.: 2). Thus, it has been contributing a lot in this regard. 

b) Related to country issues encompass: 

-HIV/ADIS symposiums: "The impact of I-/[V/A rDS on the Education Sector " and 

"Women, Gi rl s and HIV/AlDS" by Anteye( ETA president) and Destaye in Debre 

Birhan on June 1997E.C. respectively in co llaboration with the National HIV/ADIS 

prevention and controlling office could be evidences of the assoc iat ion's rol es in 

public awareness creation on such crucial country issue; 
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Support for the democratization process through the provision of info rmal CIV IC 

education to the soc iety (NSZTA, 2000E.C.:7;ET A, 1999E.C.:2). 

The ANRTA( with the help of the National Teacher' Association)as its reports would seem safe 

to say that it has been accomplished a lot on issues related to rights and benefi ts and social 

security of teachers, country development , and to some extent in creating linkage with other 

organizations and lor associations. As its subsequent reports (ANRTA, 1998:8-9, I 999a:4-

5,1999b:6-1 0), there are many accomplishments and attempts made under the sub-un it : 

associations'. organization and member' s affair in maintaining teachers rights and benefits 

through the facilitation of justices recruitments for training opportunities, transfer, deployment, 

and promotion; adjusting situations for teachers to improve their qualification in co llaboration 

with the Region Education Bureau; and accepting complaints of teachers' and tri es for their 

resolution by working with those concerned bodies including capacity building bureau, 

education bureau, civil service, and the Region' s govenU11ental bodies. With regard to the 

objective of maintaining members social security as has been explained above it is safe to say 

that the. associatton attempts to reach it thorough the promot ion of justice's desplinery measures 

and helping teachers particularly of rural in alleviating problems of housing. Besides, through its 

special unit "Yemeredaj a agcleglot", it is reported that the association has provided some support 

for members of the unit while they encountered problems (sickness or die) and to some how 

reti red. However, its attempts did not go far beyond the above actions. 

Similarly, it has been contributed for the accomplishment of issues re lated to country's 

developments as of House of Peoples' Representatives Election by arranging and coordinating 

awareness creation programs on election and law of e lection for public, adjusting situations for 

competent parti es to introduce (announce) their stands on education policy, democracy, good 

governance, and human rights to public's so the society have clear vision of each parties stand 

and then to elect based on their willing (democratization), and looking over the election process 

(ANRTA, 1998:2-3, II , 1999a:3, 1999b: 19); HI VI A!OS preventation and contro lli ng through 

adj usting informat ion and experience sharing forum and di scussions for awareness creation, 

helping those victims by coord inating teachers, and provision of training to those socially 

respected indiv idual s (re ligious leaders and elders) (ANRTA, 1998:22, 1999a:9, 1999b: II); 

environmental protection through involvement in seedling programs by coordinating teachers 
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with the help of the Reg ion rural development bureau and super governmenta l body(ANRT A, 

1998: I, 1999a: I , I 999b: I). Its plan docu ments also indicate the concern of the association in 

contributing .for accomplishments of the issues di scussed above. It des igns various activi ties to 

this end. 

The Association affi liates at zone leve l also have been acted with in the ir jurisdictions inline 

with its intention. When we take the South wo llo and North shoa zone's TPA, fo r instance, as 

it's observed in their reports it(the association) tried to perform valuable activ ities related to 

good governance, teachers' promotion , transfer, and deployment, housing , salary payment( 

faci li tating on time and at work place payment) in maintaining teachers' right and benefits, and 

attempts in helping HIV / AIDS victim teachers to be transferred and assigned in and around 

hospitable or soc ia l service available sites through joint discuss ion with education offi cials in 

maintaining social security (South Wollo Zone's Teachers' Association (SWZTA), 1999a 

E.C.: 1-3,5,1999b E.C. :I- 4; NSZTA, 1999 E.C.:3 -4, 2000 E.C.:4-6,8). In the implementation of 

the promotion policy (Career Structure) it has been cooperated the sector officials by identifying 

those teachers who deserve the benefit and follow-upping its practicalizat ion with a sense of 

ownership (NSZTA, 2000E.C.:4). On top of th is, as the r eport tell s, the women' s affair sub-u nit 

by being member of local women's Association it has been worked on girls sexual harassment , 

HIV/AIDS, and gender issues; it carried out training and symposium programs on HIV/AIDS for 

anti- HIV/AIDS clubs and socially respected individuals (elders and religious leaders); help 

teachers orphans with money to be self suffic ient and materials with the support by HIV/AIDS 

secretariats (SWZTA, 1999aE.C.:4-5); and it can'ied out significant seed ling programs in 

collaboration with its affili ates at the woredas (SWZTA, 1999bE.: I) . 

From the discussions made it can be understood that, the Association has been significantly 

accomplished in maintaining teachers' ri ghts and benefits and to some how social security, 

country development issues , creating s ituations for teachers to express their opinions on 

ed ucational issues, speciall y th rough publications, maintaining cooperation with other civic 

Associations. With regard to its performance in contri buting for the pro motion of quality in 

education, as it pointes out as one of its objectives along with main ta ining teachers' rights and 

benefi ts, it wou lc;l seem has a great concern fo r the real ization. But, till thi s as it was noti ced from 

its reports of various levels (the region' s and zones ') and representatives explanation, the 
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Association mostly tries to contribute for quality education promotion by indicat ing problems 

(gaps) which have direct impact on the issue even through conducting researches. With in thi s 

realm, however, there are some signi ficant contributions made by it in relation with educational 

quality promotion: 

- involves in mobilizing studen ts, who are at the entry age level, in to the system in meeting 

the Mi llennium Development Goal(MDG)-Universa l Primary Education- in collaboration 

with the sector officials 

involves in implementing the career structure reform 

cooperates the educational bodies for the implementation of the three educational 

packages(School Improvement Program (SIP),Continuing Professional Development 

(CPD),and Civic and ethical education) 

in introducing teachers on new methods.ofteaching through cluster centers 

in initiating and encouraging researches by teachers, like provides research topics to 

them and incentives for the ir attempts 

in facilitating justice teachers ' recruitment for professional development by involving in 

the process 

exerted efforts in improving teachers' employment system that would have impact on 

status of the profession there by quality of education, like employment of teachers for 

first cycle primary education in contractual system with salary level below the baseline 

contrasting the civil service guideline(NSZTA,1999E.C.:4-5,6,2000E.C.:6; See PP.4 at 

the Regions level). While its activities at the colleges is not as such encouraging. 

Organizational structure of the Association an·anged from learning institutions (school, college) 

as Basic Teachers' Association (Meseretawi yememeihran maheber) the way through woreda, 

zone, and region to national level. The Association at school level works with and directly 

accountable to woreda TPA. While the Association at co llege level considered as unique 

woreda and have direct contact with regional level TPA through the zone level (Kefi le (General 

Secretary at SWZTA), personal communication, March 24, 2008; ANRTA, October, 

1989E.C.:23;ETA,2000E.C.:9).(See also Appendix F & J). 
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The Association administrati ve arrangement is organized under different but substantive units 

which would facilitate its operation. Under the task administrative committee there are sub-units 

as administration, associations' organization and member's affair, women's affair, resoration 

service, finance,"and coordinator of public relation and forums, each with distinctive duties inline 

with the Association objectives. To maintain teachers' social securit y, for example, tasks under 

the section "Yemeredaja ageleglot" are va luable. Like wise, to enhance the characteristics of the 

profession there by the education quali ty" Educational training and studics and ITSC;U-c[,cs" 

section tasks are importation, for other country issues" Anti HIV/ADIS" and " Women's affair" 

sectors are the sections highly accorded.( See Appendix G &H). 

2.3.2. Contributions of Professional Teachers' Association in the Promotion of 

Quality Education 

"Teacher unions, like other unions, have a much wider range of functions than simply engaging 

in collective bargaining on behalf of their members." (Barber, I 992:98). They are one of the 

potential resources which can play significant role in identifying specific needs, promoting 

national priorities, articulating professional standards and enforcing codes of ethical conduct, 

even directly providing in-service professional development." (International Reading 

Association, ·2008, in the Executive summary section: The role of professional associations). 

Strengthening this view, American Corporation (1975:349) as express experiences of U.S.A's 

states that "professiona l organizations have played a major role in improving standards of 

teacher preparation and advocating better salaries for teachers and furthering public 

understanding and support of education in the United States." It continues in its explanation 

states that, for many years the NEA championed the causes of federal aid to education at all 

levels- local, state, and national- and it made efforts to improve education at the state and local 

levels through the affi liated associations of the levels often with material s support by the national 

office (p.350). 

It has been' suggested by many quality assurance organizations (Circles) that maintaining 

interaction with professional organizations as one mechan ism to quality assurance. As Goodlad 

(1995:8), for example, a document prepared by HEQC (1993) (Higher Education Quality 
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Control) exemplifies that maintaining partnership with profess ional organizations as one of the 

policies and practices relating to quality assurance. 

Sharing this View, 111 Education Sector Strategy (1999) , which des igned by putting a heavy 

emphasis on quality educational promotion approaches, Wo rld Bank explains that teachers 

groups is one among the various partners who have important roles to play too closely together 

with governments and other educational stakeholders in the attempts towards access to quality 

education (World Bank 1999: 17). It further argues that teachers and teachers' organizations 

partnerships are among the many exemplary and the most could be strengthened further: 

Teachers are the crucial determinant of what is being learned in their classrooms. 
and teachers' commitment to improvenienl is essential if change is to have a real 
impact on learning. Teachers and the local, national, and international 
organizations that represent them must therefore have the opportunity to 
participate not only in implementing reform, but also in developing new programs. 
(p. 19). 

Accordingly, a forgoing discussion about the way how teachers associations can contribute in the 

educational quality promotion wi ll be made under here: 

2.3.2.1. Support for Teacher Quality 

As has been discussed, education is the key for development. Likewise, the Federal Democratic 

Republic Government of Ethiopia gives primary attention to education. To render qua lity 

education for citizens teachers have key role (MOE, 1999:1). To enable them to play thi s key 

role properly there by to perform their responsibility teachers should have quality that could be 

assured along their developmental continuum. 

A review by Baratz-Snowden (1999) abo ut the contributions made by U.S.A.'s Teachers' 

Association for teacher quality support along the professional continuum- teachers' recruilment, 

preparation, licensure, induction, and professional development, and evaluation and 

compensation- indicates the success of the association in a ll its attempts. And based on the 

American 's Federation of Teachers (AFT) beli eves- teachers unions have an important role to 

play in assur ing teachers quality at all of the stages al ong the teacher deve lopment continuum by 

invol ve in deve lopi ng and implementing q uality pre- servi ce educati on programs as well as 
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licensure standards and recruitment and hiring practices that assure the perpetuation of an 

excellent, di verse teachers work force; participation in the creation and support of strong 

induction and mentoring programs, high quality professional development efforts, meaningful 

evaluation process and when necessary fa ir and ti mely intervention and dism issa l procedures for 

those teachers already in the classroom-many.of its affiliates around the country have already 

adapted the roles and are trying to fulfill them aiming at assuring 2151 century teacher quali ty 

along a developmental continuum (Baratz-Snowden, 1999:433). 

Teacher education is of among strategies to improve the overall quality of education in a given 

country's education system (Tatto, 1997:2 13). As Baratz-Snowden (1999:433-434) discusses, 

the U.S.A.'s. Teachers' Associations made significant contributions for the successful 

implementation of such program as in the following ways: 

- By dealing with issues related to raising the standards for entry in to teacher education. 

- By defining the core pedagogy curriculum for teacher trainees . 

- By identifying the distinct features of excellent clinical preparation for the actual teaching 

and 

By maintaining patinerships with immediate teacher education institutions which was 

intended to create professional development schools and link practicing teachers to the 

training centers academic situation in addition to advocating policies and programs related to 

the education system ( teacher), li censure, and continuous profess ional development. 

He further indicates the invo lvement of the association in recruitment and hiring practice as the 

leaders are working with school district administrators to halt the practices of hiring uncertified 

staff and assigning current staff to teach in areas for which they do not have certification(p.4 35). 

The first years of teaching often are difficult ones. The provision of an induction period during 

which beginning teachers or some one new to a school or system rece ives strategic co ll egial 

supports and guidance (mentoring) is of paramount importance. Mentoring is a form of coaching 

that tends to be short term where by a mentor provides the new comer with support, guidance, 

feedback, problem solv ing guida nce (t hat help them to grow and renect and produce different 

decisions) and a net work of colleagues who share resources. insigh ts . prac ti ces and materials 

(Villegas-Reimers, 2003: 116). 
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These programs are among the strategies "for easmg new teachers' transi tions m to the 

profession, improving the quality of their instruction, andlor combating their high rates of 

attrition." (Baratz-Snowde, 1999:436). As he indicates, U.S.A. is such a large state, the AFT and 

its affiliates in collaboration with local education authorities and other education stakeholders 

were striving to develop, implement and improve programs of mentoring and lor peer assistance 

and evaluation and it took the lead for the successful realization of the programs in many of the 

states (p. 436). . 

Similarly, the associations has been in the forefront m providing educators with quality 

professional development through Education; Research and Dissemination (ER&D)programs 

following the 1981 recognition that teachers need access to research- based knowledge in order 

for guide and improve professional practice that was in turn expected to affect teaching and 

learning in the nations' public schools positively. Because, the program gives a room for 

participants to practice educational research tlu'ough sustained and in-depth study (as opposed to 

traditional professional development initiatives) and it bridges the gap between the actual 

teaching - learning process and research by supporting the collaborative work of educators and 

researchers. The program "uses a trainer - of -trainers' model", that is, the association organizes 

special institutes that train highly proficient teachers usually one or tow from each participating 

local affiliates to initiate and coordinate local ER&D efforts (p.436). From this, it can be 

commented that the associations' actions( concerning teachers qualification enhancement) is in 

responding to the nations ' education system requirements to improve teaching - learning. 

Further, the associations (AFT and its affiliates) play other roles in support of professional 

development, including provision of support programs for Prospective National Board for 

Professional Teaching Standard (NBPTS) candidates across the country through the provision of 

pre candidacy information programs to help teachers determine if the board certification process 

is right for them (to understand the nature of the board certification process) and provide 

guidance and support networks; and promotion of candidates chance of di strict sponsoring by 

negotiating with the district administration on the value of the credential for quality of the 

di stri ct teaching staff in case of Florida and Los Angeles respectively (pp.43 7 -438). 

Teacher evaluation is another dimension through which Teachers' Associations can contribute in 

assuring teacher quality and educational improvement in general. Teacher evaluation becomes 
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the decisive of a number of strategies in ensuring that all students are instructed by quality 

teachers becomes the sine qua non of educational improvement (National Commiss ion on 

Teaching for American's Future (1996) in Baraz-Snowden, 1999:438). According to Baratz­

Snowden (1999), AFT contributes much in introducing a substantive system of evaluation as 

opposed to the more criti cized one, i.e., 'common-law evaluations'-so rts of top-down assessment 

of teachers which are criticized as requiring little involvement of teachers, appl y the sarile 

teaching standards and criteria to all teachers regardless of years of experience and are neither 

helpfu l in improving instruction nor good indicators of how much students are learni ng. He 

continues in hi s review, states that: 

The AFT proposes a beller system . ... , the AFT has endorsed the creation of peer 
assistance and peer review programs with in its local as one measure 10 assure 
quality teachers in evelY classroom. The A FT has been a pioneer in establishing 
systems of peer review in which teachers offer support and assistance and then 
evaluate the professional competence of their colleagues. (p. 439). 

2.3.2.2. Support for Professionalization 

Although it is more difficult to veri fy the term 'professionalization' , as explanation of many 

scholars it generally centered on strategies used to secure high occupational status there by 

improve quality of education. 

ILO (1996:96) points out, constituent of teachers professionalism have complex and 

multifaceted, including economic and social status, preparation for teach ing and learning 

environment. In the same token, as Dove (1986 : I 08): 

The term 'professionalization ' refers to two related but distinct phenomena. One is 
the pressure by teachers and their unions and associations for better pay. conditions 
of service, working environments and promotion prospects. The other is the process 
of professional development where by teachers as individuals improve their teaching 
competence and teaching 'profession' as a whole improves in quality (by citing 
Hoyle, 1980). 

Moreover, as ILO ( 1996:97), from the point vIew of teacher education, aspects of 

professional izaiton of teaching includes rais ing standards of qual ifi cat ion th rough the increment 

of in-service offering and staff development, and endowi ng prospective teachers with certain 

knowledge production authority (generating curriculum or pedagogical practi ces). 
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Thus, profesionali zation is the soc ial process by which any occupation transforms itse lf into a 

true profession o f the highest integrity and competence. The process involves the filling out of 

some of the .' profesionali sm' criteria such as service orientation provided a given adapted code, 

high admiss ion standards to the profession, autonomy and educational qualification (Moore, 

1970:5 1 ). 

As Dove argues, full professionalization is an important goal which government and teachers 

should work together in pursing it as fast and far as is poss ib le with in the cost constraints. 

"Failure to move forward is to prejudice the quali ty of teaching and learning process." (Dove, 

1986: I 08) . He further argues that greater professionalization of teachers could do much to 

improve ove r all quality given that (when) effect ive planning and management of the teaching 

force in terms of recruitment, deployment and the provision of a pos itive work environment 

(p.117). In line w ith this, West-Burnham (1997:6-8) as expresses UK's experience, explains that 

the drive for' quality includes ' the moral imperative' as one of the four driving force in addition 

to the 'The 1988 education reform act' of the country for introducing total quality management 

(TQM). The moral imperative is concerned with optimizing the opportunities for children to 

achieve their fu ll potentia l so that their years of education culminate with appropriate outcomes 

and is very closely related to the professional imperative (p.7) . Associated with this, 

professionalism implies "Commitment to the needs of a client and an obl igation to meet those 

needs by deve loping knowledge and skill s to best effect. Being a profess ional confers a moral 

imperative to deliver consistent high level of service. "(p. 7). 

Moreover, Tatto ( 1999:259) while anal yzing the context and design of Mexico's educational 

reform movement, he states that next to decentralization, the reform integrates the intention of 

"improving education to move the country toward a global economy and a growing democrztic 

and teclmological society", i.e., enhancing qua lity of the state education, thus, the 

profes ionali zaiton of the teaching force is an overridi ng component of the reform's vision. From 

this one can understand that, profesionalization is one pre-requis ite for reforms intend to bring 

about educational improvement. " " .grater "professionali sm" for teachers is legiti mate means by 

which to improve the deli very of educat ion, as well as the status of teachers ". " , inconclusive 

(Engvall , 1997: 13). 
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It is the stand of many scholars that professional associations including teachers associations 

have predominant ro les in assuring profesionalizaiton- from invo lvement in establishing 

acceptable qualification for members of a profession, code of ethics, to over see the conduct of 

members of the profession against the codes, and in the provision of various professional 

development opportunities. Inline with this, Yalew (2007:166) in hi s study to explore the status 

of teaching in the context of profession and precluding factors of professionali zation process Of 

the teaching career through continuous professional education, he found out that lack of strong 

Teacher' Professional Association is one of the major factors which militate against the process. 

This indirectly means, the strong existence of such association can facilitate the 

professionalization process. Fu llan (1993 :30), for instance, while reviewing "The New Work of 

Teacher Unions" he indicates how such unions can contribute to increase teachers 

professionali sm. Initiative of the U.S.A.'s NEA- "The school Renewal Network"- in which using 

electronic networking and periodic face-to-face meeting, dialogic network are designed to allow 

community of users to carryon a discussion or participate in a conference with all members of 

the community on particular topic over a period of time contributed for certain positive outcomes 

as " increased teacher professionalism, dialogue between researchers and practitioners, greater 

possibili ty of substantive change through the use of information, breaking down of institutional 

and hierarchical barriers, and eliminating barriers of time and place (Watts & Castle (1992) in 

Fullan, 1993:130). Further by citing OTF (1992) Fullan explains that a similar initiative of the 

Ontario Teachers' Federation (OTF) funded by the Ontario govermnent called "creating a culture 

of change" emphasizes on teacher-driven changes represents another substantial new work of 

teacher unions to a more boundary free networking of teachers as learners. "The project is aimed 

at supporting and stimulating teachers to make changes in curri culum and teaching through in­

service collaboration among teachers, and with other agencies." The OTF in itiative is based on 

the assumption that "real educational change occurs when teachers understand the need for 

change and actively seek so lutions to the problem of teaching and learn ing." (pp. 130-13 1). 

The Networking strategies as d iscussed by Lieberman and Mc Laughlin (1992) have the 

following values: 
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''Networks . offer away for teachers to experience growth in their careers through 
deepend and expanded classroom expertise and new leadership roles ... (they) provide 
teachers with the motivation to challenge existing practice and to grolV 
professionally" (in Fullan, 1993: 131). 

Profess ional . development of teachers is one component in the professionali zation process . In 

assuring this, as argued by many educators, give a room for teachers' associations' role, among 

other things, is of paramount importance. Vi ll egas-Reimers (2003: 119), for example, argues that 

among of the factors to consider when planning, implementing and lo r assess ing teachers 

professional development is the role of teacher unions. Based on hi s experience of Ameri can 

teachers' unions actions, Villegas-Reimers states "Despite the common belief that uaions are 

more concerned with the salary, compensation and benefits of its members than with their 

growth in the profess ion, several national and local teachers' unions are working to change thi s 

perspective. "(p. 136). 

As he continues in hi s description, teacher unions in America, (Canada and USA) have prov ided 

three different types of professiona l development for their members: 

1. Traditional staff development, that is unions provide resources for national 
conferences, local speakers and workshops 

2. The new unionism. ' This consists of the development and support of nell' 
initiatives in order to help teachers to cope with new social and political realities. 
Examples of such initiative are projects that allow teachers to be more involved in 
educational decision making as well as in programs of induction, mentoring and 
action research and 

3. 'Organizational involvement as professional development: This type is more 
. individualized and teachers initiated. Teachers who identify a need of a 
professional nature usually contact their union for help and support. They tend to 
be informal opportunities to learn something about the administrative /political 
dimension of leaching and teacher and are usually of an organizational nature 
rather than classroom oriented. (p. 137). 

Further, As Finn ( 1985), Teachers' Unions in Am erica have supplied: 

Advanced education (through journals, workshops, institutes, and conventiom); 
codes of ethics and behavior concerning hall' members of the profession should act. 
and, especially, hall' they should expect others to act towards them: norll1S and 
qualifications for membership in to the profession itself,' and leadership, 
representation, and ··voice" in the innumerable gatherings, events, and decisions of 
the larger society that bear on the profession and its lVork.( in Engvall, 1997 :79). 
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Standards of competence, admission into the profession and ethical conduct through which 

profess ionalizaiton of the members can be evaluated can not be designed and app li ed for such 

purpose except through profess ional organi zatio ns, and thus, "the organization becomes another 

key element in evaluating leve ls of profess iona li zation." (Conrad, 197 1 :433). Besides these, as 

Michael Locke (1974), the British Teachers' Un ions play roles that could enhance teachers 

motivation in such a way that they present the opinion of teachers on developments and by 

serving as an essential component in the process of consultation( in Adam, 1982: 198). 

Further, Dove ( 1986: 11 5) concludes, teachers.' unions and associations have a crucia l role to 

play in pursuing greater teacher professionalization, tiu'ough which they can fulfi ll thei r potential 

for leadership of a self-importing, self- regulating and self-confident teach ing profession, 

although a great deal of skill, sensitivity, public relations and negotiation are requiring on thei r 

part. He fUliher suggests that the assoc iation along side their traditional activities that press ing 

for improvement in the occupational status of teachers and resist attempts by authori ties to take 

advantage of teachers' good wi ll by paying them less than they are worth they should do the 

fo llowing in pursuing greater profess ionalization : 

take the lead in pressing for greater professional autonomy 
propose ways in which the teaching profession could set its own standards (Jf' 
competence and conduct and enter in the p artnership with the authorities in 
supervision, mentoring and evaluation. 
along side the aforementioned strategy they should consider pressing for salmy 
and promotion reforms which could discriminate between the most competent and 
the average and beloll' average leachers. 
welcome and if' possible promote and sponsor research in to teaching and learning, 
based on teacher participation relevant to national and cultured 
considerations. (P. J J 5). 

Experience from New South Wales(NSW) , Australi a has been evidenced that , TPA in 

partnership with the education system contri butes (works for) to the enhancement of the 

profess ional statitS of teachers and education by: 

-Providing a s ignificant proportion of profess ional development act ivities for teachers 

-Providing curri culum support materials apJJl ied in schools 

-Playing .a vital ro le in the development and implementation of new sy ll abus and course. 

(Professional Teachers Council (PTC) NSW, n. d). 
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More on this, the Associations' play an important role in enriching and enhancing the quality of 

teaching, curriculum SUppOlt, educative leadershi p, and school development in ge neral ' (Schoo/s 

Renewal (/1. d) in PTC, /1. d: Background section, para.S). 

In Pakistan, education professional associations including Teachers' Association from di ffe rent 

sectors (government, private, and non-governmental schools) have been contributing to the 

improvement of education in the country by serving as a network of learning to encourage the 

continuing professional education of both pre-service and in-service teachers' . The Associations, 

with a support of a fu nd raising agency and the country 's leading institute encourages the 

enhancement of the quality of education "Aga khan University Institute for Educational 

Development (AKU-IED)", formed a network-"Profess ional Teachers Association Network 

(PTAN)." The aim of the network is " to promote an enab ling environment for the profess ional 

growth and development of educators from diverse backgrounds ... " (Baber, 2005, under the 

section why are networks important in the context of Pakistan?, para. I). PTAN, through its 

representatives, furnished situation where teachers of the various sectors to di scuss on 

professional matters in a more open manner and deve lop a holisti c approach towards creati ng 

greater cooperation to deal on the matters attentively in a more sustained manner (In the same 

section,para .2). 

Baber (2005) further presents a case of one of Pakistan 's Teachers' Association (PTA) 

contributions as a networks to the enhancement of quality 111 education (particu larly 

mathenlatics)-Mathematics Association of Pakistan (MAP). In so doing the association 

approaches as fo llows: 

-It has created and adjusted programs like a regu lar workshop monthly on various topics of 

the subj ect for the subj ect teachers both pre-service and in-service to provide opportunities 

for them to interact freely with each other on professional matters 

- It has been organized separate programs for students of different grade leve ls so they can 

work collaborat ive ly, in turn , develop a pos it ive attitude towards the subject 

- It has been worked to create a st rong support mechanism for teac hing and lea rni ng process 

of particular the subj ect by acti ve ly participated in to the designi ng, product ion, and 

reviewing of learni ng materials (contribution to curriculum development) with those 
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concerned bodies . In thi s regard , MAP, with the support of the country' s leading institute 

(AKU-lED), has played an active role in reviewing learning materials with its respect ive 

provinces Board of Education and by organized workshops for mathematics teachers where 

reviewers shred their experience of reviewing the material s. 

- It has organized workshops for parents to aware them about the importance of learning the 

subject and facilitate their cooperation in enhancing students learning. "This wo rk with 

their wider society enables MAP to create greater synergy and networking amongst 

different stakeholders to achieve quality mathematic education ... " 

The Israel Teachers' Union (lTU) achievements and initiat ives would be also cited as valuable 

experience of TP A ach ievements and contributions for the education system. 

The Union has achieved material achievements for its members and developed innovative 

initiatives for the advancement of the education -"designed to promote teachers professional 

capabi lities. "(ITU ,n.d.). 

As has been reported by the Union, the following are some of its initiatives for the improvement 

of education through the promotion of teachers' professional advancement and welfare: 

l. Prepare teachers as educational lemkr, and enhance their roles as profess ionals II1 

education by establi shed an association "The Association of Teachers fo r the 

Advancement of Teaching and Education." 

To achieve these, activities of the Association include: 

-Week- ends of culture and study-meeting of co lleagues for lecturing, di scuss ion, 

entertaimnent and educational tours. 

-Collegial workshops on a Varity of subjects in the field of education 

- Educational tours, special tours (to various areas of the country, focused on a Varity of 

subjects) 

-A passport to knowledge- short term and workshops scholarships abroad 

-Education under the test of time- a convention of teachers and educators, parti cipated by 

many well known academicians, who take part in the d iscussions of issues and 

innovat ions in education, and present initi at ives and appl ied researches from the fi led 
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-Conducting surveys and researches as we ll as assistance in preparing position paper. on 

subjects intended for the professional ~dvancement of the teachers 

-The .process of developing a code of ethics- based on results of di scussions by teachers 

and principals from all stages and trends of the education system in the country 

- Development of a teachers knowledge set up- facilitate the creation of data base of 

knowledge developed and created by teachers in the fi eld , who are willing to share it 

with their colleagues, and add guide lines for implementation. 

2. Encourage and reinforce the welfare and continuing professional development of teachers 

by established "The Foundation for Professional Advancement." For thi s, the Foundation 

implementing projects on the fo llowing issues: 

- "The school Menu"- A program for the development and enrichment of educational staff 

on various education supplementary issues (art, democracy ... ) with a fund provision by 

the Foundation to learning institutions as per their preferences of the initiatives from a 

portfolio compiled by the Foundation. 

- Establ ished an ITU site on the internet which provides information for teachers 

concerning performance status of the various departments, divi sions, and General 

branches of the Union. Besides, information is available on course, conventions, and 

study days, special campaigns and salary agreements (from the Union secretary data base 

"Your Rights") . 

- Internet membership - operates a special internet campaign enabling connection to the 

network at special rates, designed to encourage the exposure of teachers to computerized 

environments. 

- Expanding the small groups of internet" technology users, who receive internet packages 

train(ngs (e-mail, networking, data base, ... )as well as contents of focused subjects and 

would serve as a bridge between teachers in the exchanging of profess ional issues with in 

the education system through education institution representatives. 

Academicism- provision of academic tra ining chances through gran ts and specific 

agreements with variolls instit utions. 

42 



3. ITD has played a considerable role in assuring members welfa re by: 

Establishing a company to obtain discount and better condition for its members when 

purchas ing goods and services through credit card 

- . Establ ishing a banking company to provide a saving and loaning service for members 

for the improvement of their social and economic status 

- Establi shing a collecti ve insurance fund with a contribution of members to provide 

support for them during times of unexpected crises (accident at task, sickness, retire, .. . ) 

By run a program for teachers on the job extension studies on personal-professional 

development, for the deepening of insight and expanding horizons, to enrich teachers 

educational leadership capabilities and interpersonal skills, under the direction and 

participation of educators and experienced profess ionals 

Establishing an "In-Service Training Fund " for teachers 111 conjunction with the 

country' s Ministry of Education. Both teachers and their employer share in contributing 

to the fund. Funds are not accumulated as savings but fo r use during sabbatica l years to 

finance extension studies so as teachers update themselves with the evolving educational 

changes, and pay or social security benefi ts and pensions 

Further, ITt] serves its members through publishing and di sseminating vari ous magaZll1es 

dealing with a Varity of issues related to education, profess ional matters and experi ences, 

teacher's rights ... 

As regards Africa countries though there are no empi rica l ev idences on the contri bution of the 

association for the promotion of quality education as the advanced countries associations do, 

there are instances which indicate achievements of the assoc iation related to improving teachers 

' conditions of service and work. The Ghanian Teachers' Union achievement, for example, is the 

one. It achieved the fo llowings: 

Improvement in salaries of all categories of teachers 
A unified teaching service ·with identical pension scheme for all certified reachers 
Longer holidaysfor pupils and teachers 
Some avenuesfor promotion silch as senior teacher, principal teacher, and senior 
subject master and vice principal. (Bame, 1991 :61). 
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2.3.2.3. Suppo.·t for Educational RCform Implementation 

Although their effectiveness lies on a willingness to undertake a critical analysis of the present 

obstacles which may arise from thei r priorities, vigorous profess ional teachers' associations are 

an essential component in any model of educational reform through affiliating and strengthening 

teachers to perform their mandates (Higginson, 1996,in the section New challenges for teachers: 

What teachers can do?, para.7) . This is also noticed by many education policy speciali sts. 

Parsuramen(Mauritius's education policy specialist) , for example, wh ile commenting the 

approach of many Africa countries in implementing the special initiative-"Sector Investment 

Programs/SIPs"( the 1997/98 Education Sector Development Program is the case in Ethiopia) -to 

access basic quality education and boost low enrollment says " In addition to encouraging 

national leadership and a coordinated donor. approach, strong partnerships with 'all the key 

players' -including . . . teachers unions-need to be built in support of education."(Cited by 

Novicki,n.d ,under the section partnerships needed, para. I ). 

Fullan (1993:130) in the section "The New Work of Teacher Unions" of America explains that 

the unions were positively trust to reforming teaching. 'The American Federation of teachers 

(AFT) has been active in forging reform alliances between unions and di stricts, and in its 

'educational research and dissemination' program." (Shallker (1990) in Fu llall, 1993: 130). 

An extensive review made by Tatto (1999 : 270-274) about the context and design of Mexico's 

educational reform of "The curriculum" which attempted to rai se teachi ng to a more conceptual 

level (interactive as opposed to routine), to adj ust situations where by the organization of schools 

become incteasingly more organic as teachers are able to work together, develop a bettcr 

understanding of their subjects, and see themselves as actors in and for school change, and to 

increase relevance by making teaching a more integra l part of the community, then, its quali ty 

indicates the many contri butions made by teachers assoc iat ions in the implementation of the 

reform. As he states, "The implementation of a new curri culum and the enactment of a new kind 

of teaching and organi zation in school s are highly dependent on teachers' willingness to 

co llaborate with the federal government 's often conflicting mandates." (P.272). To this end, the 

governments at various level s in collaboration with the teachers' union dec ided to im plement 

" the Carrera Magisterial " (career structurc) for the provision to improve teachers status and 

working conditions. However, s ince the evaluation of profess ional performance-one among the 
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five evaluation criteria of the promotional ladder- perceived as the most challenging in terms of 

the reform aims, the Ministry of Education along with SNTE (organizat ion of the national 

teachers' union of Mexico) decided the areas to be monito red regarding professional 

performance, Accordingly, the evaluation of these four areas intended to be carried out by the 

school evaluation organization or its equivalent in different states formed by members including 

SNTE, 

Further, in school-based decision making environment- relying more on the focusing of staff 

skill and knowledge in a constructive "Partnership" with teamwork-, more fl ex ible and loca l 

labour relations are likely to follow, Accordingly, educational unions are perceived to have two 

major roles: 

the maintenance of broad agreement on working conditions or ensuring basic work ing 

conditions for their members through the co llective bargain ing mechanism while 

ensuring that minimal standards are met 

assisting and promoting educational workers to develop ski lls and competencies perhaps 

through ·initial education and continual training scheme, professional development 

programs, school lexternal work place transition schemes and life long learn ing strategies 

(ILO, 2000:72). 

Besides these roles, teachers associations can maintain a constrictive partnership with 

educational management through involvement in the measurement of professional skills and 

competencies and the exploration of alternative remuneration methods (ILO, 2000:72). With in 

these scenarios the existence and well funct ioning of Teachers ' Association in learning 

institutions can be seen as an important thing for the promotion of quality in educat ion. 

2.3.3. Status of Teachers' Association in Ethiopia: Past and Present 

As teachers in every where do, Ethiopian teachers have been organized and establi shed their 

assoc iation based on the International Labour Organi za ti on (I La ) convention ' Freedom of 

Association and Pro tection of the Right to Organi ze, 1948 (No 87-99 Ratificati on). · However, 

their initial. assoc iation got its lega l recognition as an organ ization a decade latter it s 

estab li shment (ETA, 199 1 C.C.: 1 0) . Accordingly, the estab l ishment of the assoc iation at national 

level was not as fast as poss ible, it was rather a decade latter s ince its inception and it was not 
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well known by all teachers (p. II ). This would be simi lar to Hedlund ' s (1975) description of the 

organization "as subversive" during the first ten years of its inception (See p.6). Besides, ETA 

(199 1: II ) in its Golden Jubilee bulletin in the section "Short History of Ethiopia's Teachers' 

Association 1941-1 966" affi rms that since the association was untrusted by government of the 

time, from its independent establi slmlent own wards (i.e., s ince 1957 E.C) the king, the prime 

and vice minister of education were assigned as super controller and respected members 

respectively so as to follow-up it closely. From this, it can be judged that the association did not 

have a recognized power to in fluence and actively involve in educational decision making. it was 

rather untrusted and its movement were highl y confined by authoritarians of the time. As a 

result, as noted from the hi storical description, the association did not contribute what is 

expected from it for deci sive issue of the education system beyond straggling for teachers' right 

and conditions of work. 

As the association explains, these situations extended to the next reg ime (1966- 1983 E. C) and 

since the association ' s establ ishment and organization was based on interest of the regime its 

activities did not far exceed as a way for propaganda (ETA, 199 1:1 4). As compared to the 

previous periods, however, it does made some important contributions. Some of these are: 

Actively involved in non-formal education champion that was planned with the intention 

to access education for all 

Strongly struggled to abandon the employment of Para profess ionals which led a great 

problem on the formal educational quality. 

Open a way for the employed Para professionals to improve their education through the 

summer programs (p.1 4) . 

As stated in ETA document , current ly the national teachers assoc iation and its affili ates at 

various levels based on their guiding principles establish committees in planning a yearly pl an 

and performing different act ivities. Besides, by presenting their plans and accomplishment to 

their yearl y (pr6grammed) counc il they are scoring encourag ing results in such a way that 

maintaining strong sides on the one hand, correcting weak s ides on the other hand (ETA. 

1999E.C. : I). Moreover, the national leve l association has been contributed a lot in st rengthening 

the concept ion of democrat iza tion and enabling c itizens to mainta in their human and democratic 

ri ghts by preparing informal civic educat ion in and out of schools (ETA, 1999 :2). 
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Regarding membership, in ETA (1991) publication it is indicated that during the time before the 

transitional government came in to power, membership was not on vo luntary basis (ETA, 

1991: 15). On the contrary, as pointed out in ETA (2000:9) now it is carried out on voluntary 

basis. However, as noted ti'Om the di scussion made in ETA's (1991: 16-1 7) document since 1985 

E.C. the association desegregated into two groups may be due to internal disagreements- the one 

which regarded as legally establi shed and the other which considered as opposer group by the 

former one. 

From the discussion so far made, there is an improvement regarding the ri ght to form an 

association and maintaining forum for their di scuss ion. As a result, currently it is in its re­

establishment even in many of the countrY's higher education institutions (colleges and 

universities)' with the inst itutions initiation (Anteye, personal communication, November 

16,2008; Mengistu, personal communication, March 12,2008 NSZTA, 2000 E.C.:2). Their 

contributions which of course not highly aligned on quality promotion activities (indeed it is one 

of the underlying objective of the association) also relati ve ly improved. In affirming this, based 

on the information gained from di scussion with teachers of eight cities in 1999 ETA (1999:8) 

reported that "Although many inputs are required to ensure educational quality, it can be 

understood that our association is at infantile stage with regard to its activity to educational 

quality and success asides its attempts in maintaining teachers ' right." 

2.3.4. Problems Confronting TPA 

The determinants of Teachers' Association invol vement and activeness Il1 the education 

processes could be associated with factors: government legislation or its status (recognition), 

unity among its membership and ini tiation (concern), level of support and cooperation from its 

stakeholders, economic status of the association, public demand for education and their 

confidence on it. 

Relationships between Govcrnmcnt and the Associa tion 

The kind of relationship betll'een Government and Teachers' Un ions may be one facto r which 

precludes unions from perform ing ro les that are helpful to the education system as well as to the 

profess ion' s status (Gaynor, 1998:41-42; ANRTA, I 989E.C.).As he exp lai ns, in some cases the 

associations may be affiliated with government. ideology and lack the concern for the educational 
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aspects or they may be constrained in their opel:ations by government legislat ion in the sense thaI 

it may limi t.their operation. Prawda (1990) in Gaynor (1998:42) found that "many educational 

policies and strategies in Lat in America were des igned specifically to placate teachers unions or 

other powerful stakeholders." This is to mean that in situat ion where the education policies and 

strategies or governments approach is designed in favor of unions or other stakeholders other 

than majorities. 

In some cases even if state officials may realize that the Teachers ' Associations have major man 

power resources and that their work is of considerable importance in the improvement of 

education, they may establ ish loose relationship with them unintentiona lly due to their economic 

incapability in responding to the demands of the associat ion especia ll y in developing countri es 

(Natarajan,1969: 128). 

Such associations' power may not only limit by Government approaches, it rather could al so by 

other situational trends related to the education's system. As Barber (1992 : I 18- I 19) expresses 

experiences of UK's NUT, and perhaps other teachers organizations, during the 1990s there are 

trends which open up room for teacher unions for maneuver and opportunities to exploit at least, 

though whether they will do so depends on decision taken by members and their representatives. 

They include: 

the growing demand of the economy for a highly skilled, fl ex ible work force made up of 

individual able to think innovati ve ly and to work collaborati vely in teams, will 

increasingly require an education system which is seen as an investment and which 

conc~ntrates on ensuring achievement fo r all pupils. 

the change in understanding of management structure, with participative, flatter model 

increas ingly being seen as more effective. As this trend begins to influence the education 

service, there will be opportuniti es for teachers influence in school management. 

As remedies for the source of trouble related to lack of power of the association to influence 

educat ional decis ions, as recommended by Harri s (J 986), the association should: 

-adj ust avenue to gain support from those who engaged and concerned for the education 

system 
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- encourage its members to be active participants In van ous community agencies andlor 

associations 

- involve in implementing professional developments programs 

- co-operate closely with its Branches or maintain strong unity and co ll aboration, and 

- use the media to di sseminate information to the community on educational progress, trends 

and issues, and on the association direction.(P.196) . 

On top of this, TPA, as associations of professionals, would not have been playing such a 

constructive role towards the elevation of character of the profession as we ll as advancement of 

the education without some of the important characteristics of an institution. These 

characteristics include: partnering with other similar and correspondent associations andlor 

organizations, maintaining appropriate collaboration with its affiliates at various levels, and 

becoming strategic in its approaches. 

State of Collaboration and Partnering 

It is believed that the Association can enhan.ce its capacity to perform tasks if it maintains 

appropriate relation and communication with its affiliates and educational bodies at various 

levels (NSZTA, 1999E.C :S, 2000E.C:7).Put it differently, approach of the association in forming 

alliances with other organizations and I or associations interested in education (operates in the 

education arena), like communi ties and other general organizations and response of such groups 

towards the association can determine how it operates (Adam, 1982:200). It is commented that 

maintaining a close tie, with in the realm of the professional identity, with other simil ar 

associations and ; or originations is vital to the Teachers' Association in the sense that it helps 

both to gain pol-ver and to secure information on strategies (Zawdenh, 1975: 188). Along with, 

the importance of working with various education stakeholders (parents, education boards, 

policy level bodies, ... ) to such professional association in contributing to achieve quality 

education has been indicated by Baber(2005)( See P.4I). 

Bes ides this, the state of collaboration amongst branches of the associat ion might have an impac t 

on its operati on's. As Adam (1982 :1 97) has said , attacks on teachers unions Ill ay ari se from their 

own membership when they are unable to agree on the objectives of uni ons. " In the United 

States, England and Australi a, there have been break away from major teachers' organizations 
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and the formation of more militant unions which have sought closer ties with industri al trade 

unions (Bessant & Spaull in Adam, 1982: 197). 

Further evidence of the impact of lack of unity among members of the profession (various 

division of such Association) on their effecti veness in playing role on the education system is 

illustrated by Robert P. Engvall. An examination of his rev iew indicates that the [ailmeof 

Teachers' Union movement to made valuable' influence on the educational reform was due to 

lack of unity among teachers to form themselves in to one union (1997:76) . The Associations 

(the AFT & NEA), rather focused on "their bitter rivalry and away from total concentration up 

on educational reform"(Berube(1988) in Engvall ,1997:76). The situation could "heightening a 

lack of understanding of the interrelationship between school administrators and teachers, and 

there by stifling cooperation" (Nelson & Besag (1970) in Engvall , J 997 :77). 

Due to lack of their integration, as a result, variation may exist in functions of TP A at local level. 

As Lambert et ai. (1996: 18 J) argue the local stances taken by teachers associations (unions) vary 

not induced from the national level, where professional development and school improvement 

are important agendas rather associated with the local union practices as other institutions with in 

the system. They review the variation with instances: "Union in New York and Michiggan all are 

supporting small schools profess ional time, and altemative evaluation measures, where as Il1 

California local unions often oppose restructuring efforts and support in competent teachers." 

Approach of the Association 

Another determinant quality of the assoc iation as an institution 1S its ways of approaching 

situations appealing to it. As Barber (1992: 120) suggests, teachers unions to succeed in 

negotiations particularly in a period of uncertainty and fl uid power relationship they will need a 

long term vision of the changes they would li ke to see brought about and an appropriate strategy 

for moving towards thi s vision which must be based on cri tica l exam ination of opportunities 

Ipossibilitiesl and it must generate the support and commitment of the unions members and its 

staff (p. 12Q). This indirectly may imply that lack of influence (opportunities) of Teachers ' 

Assoc iations in educational dec ision-making may be associated with drawbacks of the 

associations themselves as of weakness in fo rmulating clear, appropriate and feasib le visions and 

the corresponding strategies in reaching thc visions. In strengthening this , by ci ting a Swedish 
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trade unionist expression quoted in NUT ( 1990 b) Barber further states that: 

"To a visiting delegation recently 'Unions must have a long range strategy based 
on care fit! analysis. With out such a strategy unions are confined to being reactive 
to the national agenda nor can they even adequately pursue the interesls of the 
wider comll1unity. The overall strategy needs to be widely debated. widely 
understood and widely supported by the membership" (p. 120). 

Further, Henderson( 1969:256) as expresses the Nigerian Teachers ' Union experience as 

reported by E.E.Esua(1963)(General Secretary of the Union) sates that although the Nigerian 

Teachers' Union was rapidly grown in terms of its membership, its Branches were inactive 

which was attributable to failure to appoint the appropriate people on signi fi cant positions in the 

Branch offices, failure in the Branches to introduce activities in the consideration of members 

interests, and members inabi lity to appreciate the value of the Association. This implies that 

characteristics of the association personnel would have an influence on the association 

participation in all its aspects it accounts for alongside other factors. Accordingly, these 

personnel are required to be effortful and committed to get all people involved, hear each voice, 

and have the competency to analyze experiences and ideas and draft as theory in such away as it 

is relevant to the practice of learning institutions, epecially while the association stands in 

contributing to the enhancement of the education, like in serving as learning net\ovork, Veuglers 

and Zij lstra(2002) in Baber(2005 in the section Activities and Organization of MAP)commented. 

Interpretation by Natarajan about the decline of strengthen and effectiveness of the Association 

(All-Indian Federation of Educational Association) also discloses the impact that lack to have 

full time officers and location of their resident from centers of the association in such a way that 

representatives would be in problem to meet together frequently and to discuses on the 

association' operation (1969: 126). According to Adam (1982:202), public confidence in 

school ing (their initiation to education) and economic condition of the association itself could 

impose whether Teachers' Organizat ions are influential in education decision-making. Besides 

these, orientation of the Association itself may be a poss ible factor which can affect the level of 

its contribution for the promotion of qual ity in education efforts. But, it does not addressed b, 

educators. Thus, in this study attempts will be IDade to assess its effects. 
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CHAPTER THREE 

3. PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

This chapter deals with the presentation, anal ysis and interpretation of the data obtained from 

two groups of respondents through questionnaire: members and non-members teaching staffs of 

the association. 

Interpretation on the status and problems of Teachers ' Association partici pation in the promotion 

of quality educat ion activities was made on the basis of comparison of tota l mean responses of 

the groups with the determined scaling and the responses of these subjects through chi-square 

test results at a 0.05 level of significance. Interview was also conducted with the colleges ' 

administrators and zones education officials (with persOimel on the education side on the one 

hand) and heads and secretaries of the Region, zones, and colleges Teachers' Association (on the 

Association side on the other hand). Besides, information was gathered through document 

analysis of the Region's, zones', and colleges' TPA plans and repotts. The information collected 

through interview and document analysis was also qualitatively described in words in order to 

give answer for the basic research questions raised in the study. 

Out of the total sample population 93 (60 members and 33 non- members), 90 were participated 

in filling out the questionnaire, but during data pre-analysis task (response screening) 2 

questionnaire from non-members group were discarded from the actual analysis since they seem 

filled out carelessly or other wise like "I have no idea about the Association", totally un related 

responses in the open-ended items ,one sided ("tsienfegna") and with the fear that may lead 

improper interpretation of the problem there by conclusion. Besides, 3 questionnaires given to 

the non-member respondents were not returned. In general, out of the total population on which 

the study was condvcted 88 respondents (60 members and 28 non-members) were considered in 

the study. 

Thus, based on the responses obtained fr0111 tbe sample respondents, the analysis and 

interpretation of the data are presented below following each table. 
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3.1. Demographic C haracteristics of Participants 

Table 1. Demographic Chanlcteristics of Respondents (Sex, Educational statns and Years 

of experience in the institutions) 

No. Items MemberN=60 
Non-l11cm ber 

Total N=88 
N=28 

1. No % No % No % 
Sex 

a. Male 54 90 24 85.7 1 78 88.64 
b. Female 6 10 4 14.29 10 11.36 

Total 60 100 28 100 88 100 
2 Educat iona l statu s 

. a. MA/MSe 25 43. 10 14 5 1.85 39 45.88 
b. BA/BSe 31 53.45 9 33.33 40 47.06 
c. Diploma 2 3.45 4 14.82 6 7.06 

Total 58 100 27 100 85 100 
3. Experience in the institution 

a. 5 years& below 33 55 17 60.71 50 56.82 
b. 6 to 10 years 15 25 9 32. 14 24 27.27 
c. I I to I 5 years 2 3.33 2 7. 14 4 4.55 
d. Above 15 10 16.67 0 .0 10 11.36 

Total 60 100 28 100 88 100 

As can be seen from table 1 item I above, 54 (90 percent) of member and 24 (85.7 I percent) of 

non-member participants were male. It was only 6 (10 percent) and 4 ( 14.29 percent) of the 

association members and non-members were female respectively. This accou nt a sum of 78 

(88.64 percent) of the respondents were male and only II (11.36 percent) were females. Thus, 

there is by far, grater discrepancy in gender balance between male and female teachers 

respondents in which females are about 10 times less in number than that of male teachers. This 

fi gure of respondents was based on the total proportion of 166 male and 18 female teachers at 

the moment in the two colleges included in the study. 

Concerning the respondents ' qualification, 39 (45.88 percent), where 25(43.10 percent) and 

14(5 1.85 percent) of members and non-members respectively were MA/M.SE holders, 40(47.06 

percent) of them where 3 1 (53.45 percent) and 9(33.3 percent) in each of the groups respect ively 

were BA/BSC, and 6(7.06 percent) of the total respondents were di ploma holders. The diploma 

holders include labo ratory technicians and assi stant. In principle, the more qual ified teachi ng 

staff a system has, among other things, the more it could provide quality service. Wh ;ie 

considering the current teaching s taff in the two observed CTE in Amhura Region, the number of 
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BA/BSC holders out weight those of MA/MSC holders. Besides, there were considerable 

diploma holders. However, some of the teachers from the co ll eges are attend ing the post 

graduate studies at AAU thi s year (during the year). 

With regard to years of work experience in the co lleges, as indicated in table I page 53 , 55 and 

60.71 percent of members and non-members of the association respectively replied that they had 

served for about' one to fi ve years in the colleges, which shows relati ve ly high proportion of all 

the rest years of experiences catego ri es given above. About 25 and 32. 14 percent of members 

and non-member respondents respectively lie in the work experience years of six to ten years. 

While the 11 to 15 years range of work experience in the institution comprises 3.33 and 7.14 

percent for each group respectively. Respondents with years of experience above 15 constitute a 

little over 11 percent of the total respondents (in fact ten respondents in the whole sample). But, 

as 6 years is not an easy years of experience to say something (indicate the facts) about the level 

of the association participation in the promotion of issues of quality education in their respecti ve 

institutions as well as the assumed factors which hinder it in so doing, after all " it is establi shed 

primary to liaisons on behalf of them .. . ", the total propOliion of respondents with the experience 

of 6 and above were combined together and it comprise 43 .18 percent of the total respondents. 

This implies that the study is inclusive in the sense that it integrates respondents from various 

level of work experience (from the two extremes years of experience ranges) . 

Table 2. Characteris tics of TPA Committee Members by Years of Experience in the 

Position they Held and Wod, load? 

No. Items 
Committee members 

No % 
I. Ex perience in the assoc iation position 

a. 2 yea rs & below 5 71.4 
b. 3 to 5 2 28.6 
c. 6108 0 .0 
d. Above 8 0 .0 

Total 7 100 
2 Additiona l responsibi lit ies held 

a. yes 2 28.6 
b. No 5 71 .4 

Total 7 100 
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As depicted on table 2 page 54, considerable number of the respondents 5(71.4 percent) 

responded that they had two years and below work experience in the association position they 

held. This proportion shows that sizeable number of the association committee members (around 

three- fo urth) had two years and below experience in the position they held in the assoc iation 

which, in turn, means most of the association representatives in the CTE under consideration had 

not a reasonable work experience required for the association task. About 28.6 percent of the 

committee members lie in the experience of tluee to fi ve years. 

The respondents were further asked whether or not they have add itional responsibilities other 

than teaching and the association position. Accordingly, 28.6 percent of the respondents 

answered that they had responsib ilities other than their obvious (teaching) duties and the 

association position but 71.4 percent (a large number of the respondents) answered 'No' to the 

question "Do yo u have any responsibilities in addition to the position you held in the 

association?" But thi s as it is, result of the interview and actual witness of the student researcher 

revealed that majority (tlu·ee out of four) of heads and secretaries of the assoc iat ion at the two 

colleges were back up with additional decisive educational responsibili ties-c luste r coord inator 

and supervisor, and coordinator of center of excellence asides the normal teaching task in Dessie 

and Debre Birhan CTE respectively. This clearly ind icates that, the major representatives (heads 

and secretaries) ·of the association were expected to under take responsibi lities Itasksl of the 

association with in this load. Hence, it may be possible to suggest that those representat ives at 

the significant position of the association need to be relati vely free fro m other additional 

responsibilities other than the normal teaching or made others who do not have such significant 

additional responsibilities. 

To sum up, from the data collected and analyzed the following signi ficant characteristics of the 

assoc iat ion task committee teams have been obtained. 

According to the personal detai ls shown in table 2 page 54, most of the associat ion 

representatives in the sample areas had least experience in the association position they held and 

the at ·most personnel (General and vice secretary) were back up \V ith other significant 

educational respons ibilities in both co lleges. On top of th is, it was the ind ication of the entire 

sample respondents that most of the personnel were less committed in carry ing out the 

55 



association's tasks. Hence, thi s significantly might affect their competencies, in turn, level of the 

Association involvements in activities di rected at the improvement of the education system along 

with maintaining teachers' rights and benefits. 

3.2. The Level of TPA Participation in Quality Education Promotion Iss ues at eTE 

in Amhara Region 

An attempt was made to assess the state of TPA involvement 111 issues of quality education 

promotion in two Colleges of Teacher Education of Amhara region. This was estimated or 

assumed based on the level of pm1icipation of the Association (tlu'ough rating scale showing 

scales from extremely high to not at all which latter converted as high-medium-low scaling for 

the purpose of analys is) 111 Issues related to quality education- teacher quality, 

professionalization, and other related issues (curriculum evaluation and research). In this case, 

participation' is said to be high when the association found to have involvement/take a part/ in 

each of the issues from initial planning to implementation either in collaboration with the 

learning institutions or it alone. But, as policies of recruitment of both teachers' and student 

entrants' and promotion, and code of ethics are assumed to be formulated at nat ional level, its 

pm1icipation at learning institutions considered to be high if it is found to have involvement in 

the planning of each issues in linc with the actual context like disciplinary issues, man power 

requirement of learning institutions up to assuring their proper implementation (weather they are 

carried out inline with the polices );medium if it is found to have involvement but might not in 

all steps of the activities for the promotion of quality in education like on the actual 

implementation(assure whether the policies are maintained) and/or rarely take an active part for 

the implementation asides following the process li ke situations adjustment. And low if it is not 

found to have any involvement in any of the steps of the acti vities or (rare invo lvement in the 

practicalizaton or foll owi ng their justice accomplishment). 
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Table 3. TPA Support for Teacher Quality 

N. Items Members N-60 Non-Members N 28 Total 
Xl .... 

N. % N. % N. % 
d.f P-Valuc 

I In rccruitin 'teachers 

Hi 'h 12 20 6 21.4 IS 20.5 , 4.931 .085 
Medium 29 48.3 7 '5 36 40.9 
Low 19 31.7 IS 53.6 34 38.6 
Total 60 100 28 100 88 100 
WCl l!hted Mean 1.88 1.68 1.82 

2 Tcacher promotion 
I-l i Ih IS " 9 32.1 24 27 .3 
Medilll1l 25 41.7 II 39.3 36 40.9 
Low 2O 33.3 8 21:1.6 28 31.8 2 .520 .77 1 

Total 60 100 28 100 88 100 
Wei .Ined Mean 1.92 2.04 1.96 , In rccrcallill': swdcnts III to Ihe lfofession 
IIi -II j 8.8 , 14.8 9 10.7 

Medium 9 15.8 , ILl 12 14 .3 2 .9[ 0 .635 

Low " 75.4 20 74.1 63 15 
Total " 100 27 100 " 100 
Wei ')ued Mean 1.3 1.41 1.36 

.1 In tC:lchcr rofcss iona! (kvclo )!Ilent 2 2.312 .3 15 
Hil.!,h 3 5 4 14.3 7 8 
Medium 6 10 3 10.7 9 10.2 
Low 51 85 21 15 72 8 1.8 
TOla! 60 100 28 100 88 100 
Weighted Mean 1.2 1.39 1.26 

j In cncouraging and lilcilit:l1ing research allcmpts of 
teachers 
Hi ·h 2 3.3 I 3.7 3 3.4 2 1.862 .394 

Medium I 1.7 2 7.4 3 3.4 
Low " 95 24 88,9 81 93 .1 
Total 60 100 27 100 87 100 

Wei 'hted Mean 1.08 1.15 1.1 0 
6 In tcach":f (! ValUaliOll and aooraiStl] 2 .657 .720 

Hi '11 2 3.4 2 7.1 4 4.7 
Mcdium 10 17 .2 , 14.3 " ]6.3 

Low 46 79.3 22 78.6 68 79.1 

Total 58 100 28 100 86 100 

Wci 'hl.:d Mcan 1.24 1.28 1.26 

7 In Il rov ; d;n~ superv;sorv service for teachers 
Hi!!!l I 1.7 2 7.1 3 3.5 1.80 1 .406 

Medium 5 8.6 3 10.7 8 9.3 , 
Low " 89.7 23 82.1 75 87.2 
Total " 100 " 100 86 100 
Wei .Incd MC;1lI 1.1 2 1.25 1.16 

Table value of X' at df(degree of freedom) = 2 is 7.3778 Significanl at p<O.OS level 
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As can be observed from table (3) page 57,12 (20 percent) of members and 6 (2 1.4 percent) of 

non-members repl ied that, the degree of TPA participation in recru iting teachers was high. In 

relation to this, 29 (48.3 percent) and 7(25 percent) of member and non-member respondents 

respectively confirmed that its commitment and involvement in recruiting teachers was average. 

While 34 (38.6 percent) of the two group respondents, where 19(3 1.7 percent) of members and 

15 (53.6 percent) of non-members replied as it was low. 

In the same token, considerable number of respondents 25 ( 4 1.7 percent) and II (39.3 percent) 

of members and non-members respectively confirmed that, pm1icipation of the association in 

teachers promotion tasks was average; and 15 (25 percent) and 9 (32. 1 percent) in each groups 

respectively revealed as it was highl y participated. It was 28 (31.8 percent) of the total 

respondents where 20(33.3 percent) of members and 8 (28.6 percent) of non-members replied 

that its concern and participation in the aycomplishment of such management task was 

considered to be low. 

Further more, from the interview with the colleges administrators and the association 

representatives, it was fo und out that the association has a room in such management task 

committees and its representatives have been involved in the implementation of the tasks by 

being member of the committees. That is, as the Association primary ex istence is to serve 

teachers by liaison with others and attempting for their rights to be mai ntained, its 

representatives on behalf of it fo llow these teachers' related processes in assuring whether they 

are carried out inline with the policies with out violating their (teachers) ri ghts. The interviewees 

further affirmed the role that the association played in assuring the career st ructure reform and 

for its successful implementation in co llaboration with its general branches. In strengthening 

this, from the document analysis of report of the association (of Dessie CTE) it was found out 

that the association played significant roles for the successful realization of the reform by re­

organizing the task committee, selecting teachers who deserve the benefit on the basis of the 

civil service refoim guideline and reporting complains of teachers ' in thi s regard to the Zone 

and Region TP A. 
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This shows that, the association at the level of education under consideration as its affil iates at 

the other levels has been participated in and contributed for the successful implementation of 

such educational quality issues, particularly of the teachers' promotion. 

The calculated mean values of groups of respondents were with in the moderate range. Which 

indicated that the association participation in the issues raised was in its average level. Thi s 

especially capitalizes when comparison made on the level of invo lvement of the association on 

all of the issue raised. The associated p-values of the chi-square test were greater than 0.05 

levels of significance (.085 and .77 1 for each of the items respectively) . This shows that there 

was no statistically significant difference among the opinions of the two groups regarding the 

level of the association participation in the issues raised. It can therefore be conclude that the 

Association has beeen contributed Iparticipatedl for the successful implementation of teachers 

recruitment and promotion in that by following the processes in assuring their justice 

accomplislU11ent (whether the policies are maintained) and also in the planning (adjustment of 

situations) for teachers' promotion that is by reorganizing the task committee. 

As regards item 3 of the same table the respondents were requested to point out their views 

regarding TPA participation in dec ision making related to recruitment of students for the 

profession. Accordingly, nearly most of members 43 (75.4 percent) and non-members 20 (74. 1 

percent) revealed that as it was low. Nine ( 15.8 percent) and 3 ( 11 .1 percent) of members and 

non-members respect ively confi rmed as the association involvement (attempts) to faci li tate fa ir 

and proper accomplishment of such decisive task of the profession's training was average. On 

the other hand, 9 (10.7 percent) where 5 (8.8 percent) and 4(14.8 percent) of member and non­

member respondents respectively argued as it was high. 

From the interview with zone's TPA representative(General Secretary) (south wo llo), it was 

found out that the association at co ll eges rarely carried out an in formal supervision over the 

recruitment process as it directs by them (the zQne's TPA personnel). Thi s, as to him, is with the 

concern to halt the action of ad mitting a ll competent wi th out critical consideration of fulfillment 

of the standards, particularly of those who would pay fees. 
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This show that, the association was not participated or attempted in faci li tating effect ive entrants 

(in to the profession) recruitment as expected, especia ll y when the education environment where 

it has been found in is taken into consideration in accordance with one of is object ives-elevating 

the character of the profess ion of teaching (Engvall,1997 :54). Accordingly, from this it is 

possible to understand that the expected cooperation of the association in assuring proper 

planning and implementation of acti vities related to the issue raised was not as the level desired 

(MOE, 1994:20). 

The mean values were found with in the low range (X < 1.5). This means that the two groups 

agreed that the association participation in this regard found to be low. The associated p-value is 

.635, which is greater than 0.05 levels of significance. This shows that there was no statically 

significant difference between the opinions of the two groups. 

Similarly, in item 4 of the table (3 page 57), the respondents were asked whether or not the 

Association was active ly invo lved in organizing and conducting profess ional development 

programs in the .colleges. Accordingly, most of the respondents: 51 (85 percent) of member and 

21 (75 percent) of non-member respondents confirmed as it was low. It was even only 9(10.2 

percent) out of the total respondents (88) where 6(10 percent) of members and 3(10.7 percent) of 

non-members argued as its participation was medium. 

Further from the interview result with college administrators and representati ves of the 

Association, although it has been participated in recru iting teachers to the training programs and 

tried its best in supporti ng them to get the chance, it did not carry out any activities related to the 

issue self initiatively or in co ll aboration with the colleges' personnel in the education 

institutions. 

Teachers could be enriched professionally either by participate in experience sharing forums, 

conferences, research activities and lor attend formal trainings. Regard ing thi s. under tab le 4 on 

page 66 of item 4&5 the efforts of the Associat ion in arranging educati onal and profess ional 

workshops and forums, and experi ence shari 11g situations for teachers was found to be low. 

Besides, in table 3 of item 5 abo ut 95 and 88 .9 percent of member and non-member respondents 

respectively indicated that the Association participation in encouraging and facilitating res~arch 
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attempt of teachers in the colleges was low. Where as, it was only 3.4 percent where 1.7 of 

members and 7.4 percent non-members; and 3.4 percent where 3.3 and 3.7 percent of 

respondents in each groups respective ly argued that its participation was average and high 

respectively: 

The interview with the co lleges research and deve lopment vIce deans reve led that the non­

participation of the association in thi s regard. The dean at one of the co llege (Debre S irhan) 

further commented that the association can contribute for the education system by cooperates in 

teachers professional capabi lity enhancement, like by adjusting s ituations where by they 

(teachers) can parti cipate in research activities which on the one hand help them to be 

promoted, on the other hand they wou ld make contributions for the we ll functioning of the 

education system by in dictating problems and the corresponding so lutions. Assoc iated with 

thi s, he suggested that the association should activate by plan properl y on such issues that could 

pave a way for its success not only in maintaining ri ghts and benefits of teachers but also 

contributing to the education advancement. 

The mean values of both groups: members (X= 1.08) and non-members ( X= I. 1 5) have been 

showed the low (insignificant) level of involvement of the association in encouraging and 

facilitating research attempts of teachers in the colleges under consideration. The chi-square 

test result showed that there was no statically significant difference among the opinion of 

respondents since the P-value was greater than 0.05. 

Based on the above data, it is poss ible to conclude that the participation of TPA in organizing 

and conducting professional deve lopment programs in the co lleges was low. 

The mean value of groups were found with the low range (X < l.5 ). This means all of the groups 

agreed that the association part icipation in thi s regard found to be low. The associated p-value 

was greater than 0.05 levels of significance indicated that there was no statistically signifi cant 

difference among the opinion of the two groups of respondents in the issue raised in item 4 of 

table 3. 
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Further more, the respondents were asked series of two questions in the attempt to find out the 

level of participation of the association in relation to teacher quality enhancement. As shown in 

the table of item 6 and 7, a large proportion of the respondents confirmed that the association 

participation in teachers' evaluation and appraisal, and supervision was low. 

The weighted mean values of the groups for both of the items also di sc losed the low 

participation of the association. Thus, considering the highest rated responses and mean values, it 

is possible to conclude that participation of the association in the issues raised was low. 

Generally, from table 3 on page 57, it is poss ible to conclude that, the patticipation (contribution) 

of the association in supporting for teacher quality was low. Its involvement rather did not go far 

beyond in participating and facilitating accomplishment of teachers related administrative tasks 

(recruitment and promotion). Where as experiences of other countries TPA show the grate roles 

it plays in this regard. The extensive literature reviewed by Baratz-Snowden (1999) of U.S.A., 

for example, gives an empirical evidence of ~uch a contribution. The review reveled that the 

suPPOtt that. AFT and its affiliates made for teacher quality through facilitating pre-service 

teacher preparation (pp.433-434), justice recruitment and hiring practice with the consideration 

of both teachers and educational aspects (p.435), designing ,implementation and refinements of 

monitoring programs (p. 436) teachers profess ional development by searching chance of 

sponsors and institute some sort of research doing training for teachers (pp. 436-438), and by 

introducing new educational initiatives like a more substantive system of teacher evaluation 

(Peer evaluation) (p.439).Similarly, the review of Israel Teachers ' Union (lTU) initiatives for the 

advancement of the education through the promotion of teachers profess ional capabilities 

(lTU,n.d); and Villegas-Reimers ( 2003: 137) through the provision of different types of 

profess ional development for their members(to participate in workshops, national conferences, 

training on various professional and educationa1 issues in enabling them to cope up the changing 

realties of the issue). 
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Table 4. TPA Support for Professionalization 

No 
Item Members Non- Members Total X2 cal. P-Va lue 

No % No % No % 
I In maintain ing pro fessional 2 1.067 .587 

discipline 
High 8 13 .3 3 10.7 II 12.5 
Medium 29 48.3 II 39.3 40 45.5 
Low 23 38.3 14 50 37 42 
Total 60 100 28 100 88 100 
Weighed Mean 1.75 1.6 1 1.71 

2 In creating a mutual 2 .557 .757 
respecting &cooperalive 
environment 
High 4 6.7 2 7.4 6 6.9 

, 
I 

Medium 13 2 1. 7 4 14 .8 17 19.5 
Low 43 71.7 21 77.8 64 73.6 
Total 60 100 27 100 87 100 
Weighed Mean 1.35 1.30 1.33 

3 in maintaining the culture of 2 .836 .658 
professional support 
High 3 5 2 7. 1 5 5.7 

Medium 8 13.3 2 7.7 10 11.4 
Low 49 8 1. 7 24 85.7 73 83 
Total 60 100 28 100 88 100 
Weighed Mean 1.23 1.21 1.23 

4 In arrange educational & 2 1. 839 .399 
professional workshops 
&forums 
High 4 6.9 2 7. 1 6 7 
Medium 2 3.4 3 10.7 5 5.8 
Low 52 89.7 23 82. 1 75 87.2 
Total 58 100 28 100 86 100 
Weighed Mean 1.17 1.25 1. 2 

5 In experience sharing among 2 4. 130 . 127 
teachers 
High 2 3.3 3 10.7 5 5.7 
Medium 2 3.3 3 10.7 5 5.7 

Low 56 93.3 22 78.6 78 88.6 
Total 60 100 28 100 88 100 
Weighed Mean 1.1 1.32 1.1 7 

Teachers' Association IS one of the potential resources that can play significant role in 

articulating professional standards and enforcing codes of ethical conduct (I nternational Read ing 

Asocation, 20081. Item 1 of the table above (4); therefore, reveals whether there was TPA efforts 

to enhance the adherence of the profession's codes of ethics by teachers to make contribution for 

the smooth operat ion of the trai ning by being ro le model fo r students, and performing their 

professional and citizenry duti es appro priately. Accordingly, 8( 13.3 percent) of members and 

3(10.7 percent) of non·members replied that it exerted high effort in this regard. In relat ion to 
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this, considerable proportion of the respondents: 29 (48.3 percent) and I I (39.3 percent) of 

members and non-members respectively confirmed that its participation in settling di scipl inary 

matters associated with teachers was average. Where as 37(42 percent) where 23(38.3 percent) 

and 14(50 percent) of members and non-members respectively argued that its effort in dealing 

with disciplinary matters in the co lleges was low. As it is clearly shown in the table considerable 

proportion of respondents in the non-member group responded as the association involvement in 

dealing with the issue was low. This might be due to awareness lack or att itudinal problem 

towards the association. 

Responses to the questions of the interview with college deans and vice academic deans, and 

representatives of the Association, revealed that the association (as of recruitment, and 

promotion and transfer) has room in disciplinary committee and its representatives have been 

participated in the task as member of the committee. As to most of the colleges' deans, and the 

Association's representatives, the association has been contributed in such task by facilitating 

appropriate and educative decisions (remedies or penalties) on teachers in supporting the 

colleges' administration. The academic dean and Association' s representative at Oebre Birhan 

Teacher Education and Vocational co llege in the interview noted that the link between the 

association and the college di sc ipline committee is fa ir and it supports the college administration 

in such a way by following teachers disciplinary (like the course of their teaching or if cases 

presented by students associated with teachers teaching or otherwise to the academic dean), by 

fac il itating justice decision on the issue, and providing some corrected comments (advisement) 

to mistaken teachers as a way out from it. 

From this it is possible to say that TPA participation in dealing on di sciplinary issues associated 

with teachers there by facilitating smooth operation of the education system (training program) 

was at . a good level. The weighted mean value of members (X= 1.75) and non-members 

(5<=1.61) are with in the moderate range. This means the two groups of respondents agreed that 

the association participation in this regard found to be moderate. The associated P-val ue also 

showed the absence of statistica ll y significant difference among the opin ions of the groups as it 

was greater than 0.05 levels of signi ficance. This indicated that both groups (members and non­

members) agreed that the Associati on has been played roles in the resolution of teachers ' 

di sciplinary issues by being member of the task commi ttee. Thus, it is poss ible to in fe r that the 
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Association has been contributed for the education system administration process through its 

participation in dealing with teachers di sciplinary (identifying cases associated with teachers 

conduct in the teaching-learning environment, suggesting informative ideas for justice decision, 

and following the decision making process of the aspect in assuring whether it is carried out in 

line with the guide lines) which is val uable to the promotion of quality of the system. 

In item2 of the same table, respondents were asked to rate the efforts of TPA in the prevalence 

of mutual respect and cooperative env ironment among themselves. Accordingly, only 6(6.9 

percent) of the total respondents (87) rated that there was high attempts made by it in the 

creation of ~uch environment. While 17 (19.5 percent) of them, where 13(2 1.7percent) of 

members and 4(14.8 percent) of non-members responded as the Association participation was 

moderate. Most of the respondents, on the other hand , confirmed that the effort of the 

Association to the issues raised was in its low state. 

The proportion ofTPA members who rated the association 's attempts in so doing to the issue as 

it was moderate was a little bit higher than of the other rating. This might be due to bias. But, 

even with in this group (members) as the proportion of respondents to the level of rating below 

the moderate was much higher than the moderate, it leads the mean value that d isc losed the low 

attempts made by the association. 

From the above data, it is possible to understand that the attempts made by the TPA in 

contributing for teachers professionalization through the creation of mutual respect and 

cooperative environment like by coordinating teachers to carry out professional and educational 

activities in team or cooperation of those who stands for thi s s ituation was low. The chi-square 

test result showed that there was no statically s ignificant difference among the opinion of 

respondents since p-value was greater than 0.05 . 

In item 3 of table 4 page 63, the respondents were requested to point out their view regarding 

the participation of TPA in maintain ing the culture of professiona l support, like advisory 

services, induction, .... Accord ingly, 5(5.7 percent) and 10 (11.4 percent) of the lotal respondents 

confirmed as it was high and mediulll respectively. On the other hand, a large proport ion of the 
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respondents: 49(8 1. 7 percent) and 24(85.7 perqents) of members and non-members respecti vely 

replied that it was low. 

From this it is possible to understand that provision of professional supports were left to the 

education institutions or the assoc iation did not take active part in thi s regard. This could be due 

to absence of we ll delineated work time for its representati ves as regards the tasks of ihe 

association there by facilitation of the provision of such service on behalf of the association with 

in its independent office. In relation to this, as some respondents commented that since there 

was no specified associations owned office (incase of one of the college- DCTE), they could not 

contact as they want freel y. Hence, in order to make TPA take part in the provision of such 

professional service, the learn ing institutions need to adj ust environment conduci ve for it. 

The weighted mean values of members (X=1.23) and non-members (X= 1.2 1) have indicated that 

the level of TP A participation in maintaining the culture of professional support in the 

educational institutions was found to be low. The associated p-value was greater than 0.05 

levels of significance; implying that there was no stati stically significant difference among the 

opinions of the two groups in considering the Association pat1icipation in the issue rai sed as it 

was low. It would then be conclude that the association in the respective colleges did not help 

teachers in such a way as introducing aspects of the learning institution (staffs ... ) in their initial 

assignments and providing advisory service as they needed that could contribute for easy 

adaptation of their work environment and perform properly. 

As regards TPA participation in arranging edlicational and profess ional forums for di scuss ion, 

and experience sharing among teachers, most of the respondents tend to have the same opinion 

across continuum of the " low" rating. That is, 52(89.7 percent) of members and 23(82. 1 percent) 

of non-members, and 56(93.3 percent) of members and 22(78 .6 percent) of non-members for 

each of the items respecti vely rated the Association participation in the issues as if it was low. 

Accordingly, mean values of the groups fa ll with in the low range. Thus, taking maj ority of the 

respondents and total mean values the efforts ofTPA to such issues was co nsidered to be low. 
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Further more, from the interview with both the colleges administrators and the association 

representatives, it was noted that there was no any workshops, conferences, and experience 

sharing happ·enings arranged in the name of the association in the education institutions. 

The document observation (plans) of the association (of DCTE) showed the intention of the 

association to such issues. In the plans, panel discussions and educat ional tri ps were planned to 

be carried out, but nothing indicated in the corresponding report about their practicali zation. In 

affirming this, the association' s representatives noted that there were attempts to integrate such 

issues in the association plans, but there was always a doubt about their implementation. 

From the above data, it is possible to conclude that the association has not played any 

meaningful roles to the implementation of the issues raised. 

The chi-square test of significance come out with a p-value of .399 and .127 for each of the items 

respectively, which are greater than 0.05 levels of significance; showing that there was no 

statistically significant difference among the opinion of groups in considering the Association 

participation in the promotion of quality in education through arranging educational and 

professional workshops for them and experience sharing among themselves as it was low. It, 

thus, follows that the Association did not make any contribution in promoting quality of 

education by taking a part in carrying out these issue. Accordingly, it could be possible to say 

that teachers might be in deficient of benefits out of such professional enrichment opportunities 

(workshops and experience sharing) as the acti vities were not carried out or coordinated by those 

teachers' 'concerned' unit. 

Generally, from table 4 it is possible to conclude that the support made by TPA for 

profesionalization was low or safe to say there were no meaningful contributions made in so 

doing except thorough its involvement in the resolution of disciplinary matters. The experience 

of other countries, however, shows that there is grate efforts have been made by sllch 

association. The contributions of TPA in Bri tain , U.S.A and Pakistan, for instance, can be cited 

in this regard. TPA in Britain plays roles by providing consultation serv ice for teachers ( Locke 

(1974) in Adam ,1982 :198), U.S.A.' s NEA and OTF in it iatives-a more boundary free net 

working of teachers as learners by which teachers participate in confreres, face- to: face 
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meetings, dialogic network with experts, and in-service collaboration among them selves ( 

Fullan, 1993 : 130 - I 3 I ), and in Pakistan regular workshops for d iscuss ion on profess ional 

matters has been arranged by one of the TPA (MAP) (Baber, 2005). 

Table S. TPA Participation in other Issues of Educational Quality Promotion 

Members 
Non -

Tota l p-

No 
Items Members d.f. X' 

Va lue 
No % No % No % 

I In researchp-"blication 2 .369 .832 
High 2 3.4 I 4 3 3.6 

Medium 10 17.2 3 12 13 15.7 

Low 46 79.3 2 1 84 67 80.7 

Total 58 100 25 100 83 100 

Weighted Mean 1.24 1.2 1.23 

2 In curriculum iprogram 2 3.64 .162 
evaluation 

6 

High I 1.7 :i 10.7 4 4.5 

Medium 3 5 I 3.6 4 4.5 

Low 56 93.3 24 85.7 80 90.9 

Total 60 100 28 100 88 100 

Weighted Mean 1.08 1.25 1.1 4 

As depicted on table 5 above, 79.3 and 84 percent of members and non-members respecti ve ly 

replied that the association participation in publishing educational and professional researches 

studies in' the col.leges was low. This accounts a sum of 67 that is slightly above eighty percent of 

the total respondents. A little above seventeen and 12 percent of the respondents in each groups 

respectively rated as it was medium. It were only 3(3.6percent) of the tota l responde nts (83) 

replied that the participation of the association i.n the issue raised was high. 

Further more, from the interview with the colleges research and development vice deans, it was 

found that the association did not participate in conducting research stud ies at least In 

collaboration with such unit of the col leges. 

But, as quality of ed ucation system (teach ing and learn ing), among other thi ngs, wo uld be 

determined by the extent to which research out puts and the ir application by it, the pm1icipation 
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of the association in this regard can add something positive in reaching this concern (Curriculum 

Frame Workfor· Quality Teacher Education, n.d.). Besides, it could be possible to suggest that 

its concern and participation on such issue in collaboration with educational institutions research 

and development unit would facilitate not only opportunities for teachers to participate in the 

task but also justice recruitment of indi vidual f6r the task. 

The calculated mean values of both members (X= 1.24) and non-members (X= 1.2) disclosed the 

low participation of the association. Thus, considering the mean values along with the highest 

rated category in the scaling continuum, it could be conclude that the association involvement on 

the issue raised was low. Apart from this, the associated p-value, as it was greater than 0.05 

levels of significance, indicated that there was no statistical significant difference among the 

opinions of the two groups. It can therefore infer that the Association did not make any 

contributions(low) in the promotion of quality in education in the colleges under consideration 

in terms of increasing their research outputs and applications either in collaboration with other 

concerned units of the education institutions and lor alone. 

Similarly, as it can be seen from the table to item 2, majority of the respondents 80 (90.9 

percent) where 93.3 and 85.7 percent in each groups respectively indicated that the effolis of the 

colleges TPA in looking in to the training program was low. On contrary to this, it was only 

4(4.5 percent) where 1(1.7 percent) of members and 3(10.7 percent) of non-members of the total 

respondents replied as it was high. The responses given to medium 4(4.5 percent) also reveals 

the participation in the issue raised was low. 

The weighted mean values of responses of the two groups to see at which level of the ratings 

where the association state of pmiicipation lies on were computed. Accordingly, all of them 

found with in the range of (X < 1.5). This means, the level ofTPApmticipation in commenting 

on the operating programs was low. The associated p-value was greater than 0.05 levels of 

significance .This indicated that there was no statically significant difference between the 

opinions of the two groups. New South Wales Professional Teachers Council (NSWPTC)(n.d. ); 

Baber (2005); Baratz-snowden (1995:433 -434) reviews, to which we referred earlier, such 

association in their contribution to the enhancement of educat ion quality, however, actively 

cooperatives the respected task forces 111 the development and implementation of new 
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syllabuses and courses, des igning and reviewing of learning materials, and in defining the core 

pedagogy(professional) courses respectively. 

Most of the respondents in their further comments conform that, generally, the Association in 

their institutions did not make any meaningful contribution to the promotion of quality of the 

level's education system except its involvement in various management committees of the 

institutions (colleges) as member that are even intends to maintain teachers' rights. And its 

existence even identified to them mostly while it requests the monthly grant from its members. 

Some of them further commented as the Association did not even comment on determinant 

ingredients of the training program like course scopes. As they explained, there were problems in 

some units of the training in that they lack a specified scope of courses for students and the 

con'esponding well organized modules and manuals. On top of thi s, they (the staffs) did not 

stand for their cooperation to settle such problem. The Teachers' Association in their campus 

being a concerned unit for such aspects, however, did not give any comment as well as attempts 

to coordinate them to do so. But, one thing which should not be passed overlook is that their 

affirmation of the great role played by the association in their co lleges during the implementation 

of the career structure reform. 

Reviews of experiences of other countries, for example, by Bratz- Snowden (1999:433-434) of 

U.S.A., however, has been evidenced the contribution of Teachers' Professional Association in 

enhancing the smooth operation of the profession' s training by partnering (stand in its 

collaborations) not only the training center community but also policy makers in defining the 

core pedagogy curriculum for teacher candidates, identifying issues related to raising the 

standards for entry in to teacher education and feature of excellent preparation for the real work 

situation. 

Their justification for the existed level of the Association's participation was due to problems, 

like lack of awareness of members for the association works, low perceived value of the 

association by and support from its stakeholders (problems of taking it as their association) it, in 

turn, due to the believe that it is victim of political environment that help the Government to 

handle them, leadership prob lem ,i. e., the leaders of the association were not committed enough 

to serve teachers rather they use it for their personal development(they use it to get pO,li tical 
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attention from the Government) and hence TPA is not we ll trusted by its members across the 

nation, lack of support from officials, lack of concern on the side of the association itse lf to 

promote education (or thinking that promoting education quality is not also its concern),budget 

constraints, lack of planning. 

Responses to the questions of the interview with co llege administrators and the associatiOIi's 

representatives also reveled that the involvement of the association in quality enhancement 

activities other than maintaining teachers' rights by being member of various management 

committees as the system invites, was low. As the college dean (Oessie) in the interview 

explained that, the level of the association participation in the college was even up to the point 

that its existence is in doubt and they mostly alarmed when letters send to them from the zone's 

TPA on various issues. Associated with this, the college's TPA general secretary reported that, it 

may be impossible to say that the Association has been working for educational advancement as 

it has not been activated by opening its independent office with well organized administration as 

others woreda TP As and there has not been attempts with special concern to contribute in such a 

way other than to maintaining written contacts with others concerned bodies and participating 

in some issues as of teachers promotion in co llaboration with the education administration 

system. But, all of the interviewees confirmed that the greater contribution it made while the 

career structure policy was under implementation by identifying those teachers who fulfilled the 

requirements for the benefit and who are not. Besides, all they noted that the importance that the 

association has and the way it can do so in promoting education quality: as a supporting unit for 

the implementation of educational packages di rected at quality improvement, adjusting situations 

for teachers qualification enhancement and professional ization of the profession by facilitating 

where teachers can access profess ional training opportunities, experience sharing among them 

and with professional experts, research doings; initiating research studies in indicating defects 

associated with the training program (education policy) and solutions for its improvement. 

From the above responses of the interviewees and results of the invest igation it seems that 

involvement of TPA in the educational institutions under consideration on significant issues of 

quality educational promotion (CPO, research, commenting the training program .. . ) was low, 

except in issues as of teachers disc iplinary, recruitment, and promotion as the colleges' 
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management system invites it. As has been noted by many educators, the role of 

professionalization and quality teacher on quality education enhancement is not easy. Hence, less 

involvement in such two issues made TPA to be far from contributing for the promotion of 

quality in education. 

The zones' and region' s TPA representatives on their part explained that the performance of the 

association at the college level was not as the level required, particularly as it is compared with 

activities of its affiliates at other levels. The Region's TPA president in the interview ascertained 

that, as the law ·of the association, the lower branches are expected to bring about significant 

change for the education system and are expected to carry out conferences twice a year at the 

end of the academic terms/semester! on what is going on their respective institutions and discuss 

on professional as well as teachers right aspects. But, mostly this is not the case in the learning 

institutions. This might be due to lack of initiation on the part of the association as well as 

learning institutions bureaucratic complexity in the sense that they consider the association 's 

tasks as can be carried out along with others rather than in dependently with due attention, and 

the conferences as waste of time. Accordingly, the associations at the concerned colleges under 

investigation do not involve in issues they are concerned on. Their performance rather does not 

far beyond reporting associated with other programs, he indicated. On contrary to this, as to 

them, the association at zones and the Regional level did activate as it can. 

Maintaining and enhancing quality of education reqUi res a cooperati ve effort of all those 

concerned bodies. As explained, taking the notion under consideration though do not with 

special concern, the association at these levels with the believe that it should contribute what is 

expected from it by outlined it as one of its objectives and has been performed activities related 

to quality enhancement along side maintaining teachers rights and benefits including: 

• Awareness creation on teachers so they perform their profess ional as well as ci tizenry 

duties as they are egger to the ir ri ghts and benefits, and do not take the required level 

right and benefits un ful fi llment as a base line fo r their professional and citizenry 

duties perfo rmance compromisional. 
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• Encouraging those teachers who conduct research studies financially with In the 

jurisdiction of its capacity . 

• F;lcilitating implementation of the "career structure" reform. On top of this, as to 

them, it is with the great effort of the association that " tiyeyue yedelj a ediget" has 

been implemented from 1997 E.C. own wards for the first time in the hi story of the 

reform in the region. 

• Conducting some researchers on issues related to educational quality. 

• Contributing an educative ideas about the implementation of educational packages 

(on practical strategies), like in mobilizing students participation in meeting one of 

the Millennium Development Goals- Achieve Universal Primary Education. The 

association, through its representatives, proposes ideas on how teachers can facilitate 

this task (they are cons idered among the responsible body in the packages) with out 

being encountered challenges. 

• Facilitating in-service professional training of teachers in such away that by standing 

for on time learning material distribution, and adjustment and dissemination of 

information to trainees about tutorial schedules. 

• Facilitatingjustice promotion, di sciplinary, and recruitment decisions. 

• Indicating the existing situations concerning the standard of the system to those 

concerned. 

The interview result with educational personnel (the zones educational programs coordinator (of 

south wollo), teachers and educational professionals' training expert, and the zone education 

general director(North shoa » showed the following as regards the status of the association 

invo lvement. (contribution) in the zones education system which complements what has been 

explained by the association personnel above. As to these education persolUlel , currently the 

association, through its representatives, participates in some administrative tasks related to 

teachers: promotion and transfer, recruitment for short-term and long-term trainings and 

implementation of career structure. Besides, its representat ives have been played a rol e as 

coordinating body by receivi ng some training to the implementation of the three educational 

improvement packages -CPO, SIP, and Civic and Ethical Education. Likewise, there have been 

attempts in doing action resea rchers and case stud ies on issues related to quali ty of educat ion in 
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the name of the association at schools of the zones. Despite all these, as to them, the association 

mostly tends towards teachers benefits than to act in consideration with both teachers rights and 

benefits, and the education 's problem. 

3.3. Reasons for the Current (Low) Participation Level and Problems ofTPA 

Table 6. Reasons for the low Participation of TP A in the Promotion of Quality in 

Education . 

Non~ 
Total 

No Items Members members df X2 ca l. 
p. 

va lue 

No 1% No 1% No 1% 
I Economic constraints 2 .463 .793 

of the association 
Major 21 38.9 8 32 29 36.7 
Minor 21 38.9 10 40 31 39.2 
Not applicable 12 22.2 7 28 19 24.1 
Total 54 100 25 100 79 100 
Weighted Mean 1.17 1.1 2 1.13 

2 Bureaucratic 2 .015 .992 
complexity of the 
education institutions 
Major 24 43.6 II 42.3 35 43.2 
Minor 25 45.5 12 46.2 37 45.7 
Not applicable 6 10.9 3 11.5 9 11.1 
Total 55 100 26 100 81 100 
Weighted Mean 1.33 1.31 1.32 

3 Lack of concern on (he 2 1.160 .560 
side of the assoc iation 
Major 36 62. 1 19 73.1 55 65.5 
Minor 17 29.3 6 23. 1 23 27.4 
Not applicable 5 8.6 I 3.8 6 7. 1 
Total 58 100 26 100 84 100 
Weighted Mean 1.53 1.69 1.58 

4 Lack of support from 2 .370 .83 1 
other educat ional 
stakeholders 
Major 26 46.4 to 41.7 36 45 
Minor 24 42.9 t2 50 36 45 
Not applicable 6 10.7 2 8.3 8 10 
Total 56 100 24 100 80 100 
Weighted Mean lJ6 lJ3 lJ5 

5 Lack of support and 2 .941 .625 
commitment of its 
stakeholders 
Major 43 74. 1 18 72 61 73.5 
Minor 10 17.2 (, 24 16 19.3 
Not appli cable 5 8.6 I 4 6 7.2 
TOlal 58 100 25 100 83 100 
Weighted Mean 1.66 1.68 1.66 
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The respondents were asked to indicate from the suggested reasons as "major", "minor", or "not 

applicable" related to the current status of the Teachers' Association participation in the 

enhancement of education quality with particular reference to their colleges. 

In this table, items with the value of highest weighted mean in addition to the level of their 

percentage frequencies were those reasons regarded as major causes for the low participation. as 

opposed to items with values of lower weighted mean and percentage frequencies which ever 

taken as minor factors or not applicable at aiL As a result, items with weighted mean value of 

greater than or equal to 1.5 were considered as a major reasons, items with weighted mean value 

of 0.5s...X <1.5 as minor, whi le if less to 0.5 it were considered as not applicable at all to the 

situation. Thus, as indicated in the table (6) page 74, the two major reasons constraint TPA from 

contributing as expected (it can) in promoting quality of education were lack of cooperation and 

commitment on the part of its stakeholders, and lack of concern and initiation on its part. The 

rest of them (economic constraint, bureaucratic complexity of the education institutions, and lack 

of support from other educational stakeholders) as the base line explained above were under the 

other category (minor reason).But, unfortunately non-of the proposed factors fall under the third 

category (not applicable). 

From the above data it could be observed that the low participation of the Association in the 

promotion of quality education along side maintaining teachers' right and benefits is attributable 

to factors associated with the association itself and external to it with varying degree of influence 

(seriousness). 

A Chi-square test of significance was done to see if there was significant difference in the 

perception of the respondents regarding their indication of the suggested factors as major or 

minor or not applicable reason for the low participation of the association. Since the associated 

p-value were .793,.992,.560,.831 ,and .625 for the assumed problems-economic constraint, 

bureaucratic complexity, lack of concern and ini tiation on the side of the associat ion, lack of 

support form other education stakeholders, and lack of support and commitment on the 

association stakeholders respectively, which are greater than 0.05 levels of significance, indicate 

that there was no statistically significant difference in the perception of the two groups of 

respondents regarding the issues under consideration. Thus, we can conclude that lack of 
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cooperation and commitment on the part of the Association stakeholders, and lack of concern 

and initiation on its part were the major problems of the Association, where as the rest were 

minor attributes. 

Problems of TP A that Hinders it from Participating in Maintaining and Enhancing Quality 

of Education in CTE. 

Among the chalienges that could be assumed to stand against the contribution (pm1icipation) of 

TPA, the following were presented to the respondents to be rated by five point scales (very 

serious=4, serious=3, moderate=2, less serious= l , and not observed =0) which latter converted 

as three points of scaling (serious-moderate-less serious) for the purpose of analysis. 

Accordingly, these obtained results were interpreted as ;::2.5= serious, 1.5.'SX <2.5= moderate and 

< 1.5 = less serious. Serious in the context of this study has been taken to imply absence (rare 

prevalence) of determinant approaches on the side of the association and situations external to it 

which assumed have significant impact on its participation or the prevailed situations 

(approaches) are found not in a way allow the Association to activate properly (considered as 

major reasons). Moderate- the approaches and situations are existed but might not be in a way as 

such favorable (adequate) for its proper operation. Less serious- if the approaches and situations 

are prevailed at the same time adequate or their existed levels do not assumed have considerable 

impact (reason) for the Association participation. 
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Table 7. Problems Related With the Association 

Members 
Non-

Total 
No Items members X' p-va lue 

No % No % No % 
df 

I Lack of commitment on 2 5.474 .065 
its part 
Serious 36 60 23 85.2 59 67.8 
Moderate 16 26.7 3 11. 1 19 2 1.8 
Less serious 8 13.3 I 3.7 9 10.3 
Total 60 100 27 100 87 100 
Weighted Mean 2.47 2.81 2.57 

2 Lack of clearly defined 2 3.5 10 .173 
duties and 
responsibilities 
Serious 26 44.1 18 64.3 44 50.6 
Moderate 14 23.7 3 10.7 17 19.5 
Less serious 19 32.2 7 25 26 29.9 
Total 59 100 28 100' 87 100 
Weighted Mean 2.12 2.39 2.21 

3 Lack of appropriate 2 1.574 .455 
strategies and proRrams 
Serious 35 61.4 17 65.4 52 62.7 
Moderate 7 12.3 5 19.2 12 14.5 
Less serious 15 26.3 4 15.4 19 22.9 
Total 57 100 26 100 83 100 
Weighted Mean 2.35 2.5 2.4 

4 Lack of collaboration 2 2.989 .224 
with its affi liates 
Serious 31 52.5 16 59.3 47 54.7 
Moderate 12 20.3 8 29.6 20 23.3 
Less serious 16 27.1 3 Il.l 19 22.1 
Total 59 100 27 100 86 IUU 
Weighted Mean 2.25 2.48 2.32 

5 Lack of partnership with 2 2.298 .317 
other stakeholders 
Serious 35 61.4 2 1 77.8 56 66.7 
Moderate 13 22.8 4 14 .8 17 20.2 
Less serious 9 15.8 2 7.4 . II 13. 1 
Total 57 100 27 100 84 100 
Weighted Mean 2.46 2.70 2.54 

In the first item of the above table (7), the respondents were requested to point out their views 

regarding whether the lack of commitment for educational and professional aspects associated 

with the association is a serious problem that impacted the participation of the association in 

educational advancement attempts. Accordingly, more than half of the total respondents 59(67.8 

percent), where 36(60 percent) and 23(85.2 percent) of member and non-member respondents 

respectively confirmed that it was a serious problem associated with the association which seems 

affected its parti cipation in educational improvement acti vities as required. Tn line with thi s, 16 

(26.7 percent) and 3 (11.1 percent per cent) of respondents in each groups respecti vely rep li ed as 

the problem was moderate. On the other hand, it was only 9 (10.3 percent) where 8 ('1 3.3 
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percent) andl (3 .7 percent) ofTPA member and non-member respondents respectively indicated 

that it was a.less serious problem. This indicates that the problem was serious. This factor also 

indicated as a major reason for the low participation of the association in education quality 

enhancement under table 6. 

In line with this, as to some of the colleges' administrators in the interview, no one blocks the 

association if it is initiated to do something to the educational advancement through issues of 

educational as well as professional, but it seemed uninitiated to act accordingly except involving 

in various teachers related management committees of the colleges as it invites. They noted that 

if it is initiated to do so it can contribute a lot by arranging experience sharing among teachers 

and with other experts, by conducting researches on the program and suggests for its smooth 

operation (improvement), by facilitating teachers professional enrichment opportunities .... For 

this situation they considered the association economic limitation, lack of committed 

representatives and cooperation from its stakeholders as causes. Across the continuum, there was 

no significant variation among groups in rating their responses. Accordingly, the mean value of 

members (X= 2.47) and non-members (X=2.SI) were found out that made mean value of the 

total respondents to be greater than the serious value ()(:::2.5). This indicates that lack of 

commitment for educational and professional aspects of the association as serious problem. The 

associated p-value of the chi-square test was greater than 0.05 levels of significance; implying 

that there was no statistical significant difference among the opinions of the two groups. 

Therefore, it would possible to conclude that the Association at the respective colleges was not 

committed enough to take active positions in activities for the promotion of quality in education 

other than its involvement in the three administrative tasks which might be due to its economic 

background, lack of support from its stakeholders and others (learning institutions). 

With regard to item 2 of the same table, 26 (44.1 percent) and IS (64.3 percent) of members and 

non-members respectively responded that lack of clearly defined duties and responsibilities was 

a serious problem associated with the association. This means 44 (50.6 percent) (about half) of 

the total respondents agreed that lack of clearly defined duties and responsibilities as per the 

objective to contribute to educational improvement contributed negatively for the low 

participation of the association in issues of quality educational promotion. On contrary to thi s, a 

considerable number of the association's member respondents 19(32.2 percent) argued tha~ the 
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problem was a less serious one. This might be due to TPA members may not be that much 

comfortable with the idea that the association to have a specified duties and responsibilities to 

contribute to the improvement of the education system (Teacher Education in particular) or they 

do not want to tell the truth due to bias. 

The respondents further asked how far lack of appropriate strategies and programs of the 

association was a problem attributable to its low involvement in educational advancement issues. 

Accordingly, nearly most of the total respondents 52(62.7 percent), where 35(61.4 percent) and 

17(65.4 percent) of members and non-members respectively replied as if it was a serious 

problem; and 7.(12.3 percent) and 5(19.2 percent) of respondents in each groups respectively 

confirmed that it was a moderate one. While as the case in the previous item (item 2 of the same 

table) considerable members respondents 15 (26.3 percent) argued as if the problem was less 

serious. This might be again due to bias towards the association. 

Responses to the question of the interview with college TPA representatives revealed that, the 

association has not been a well identified vision, responsibilities, and strategies in line with the 

way to contribute to the promotion of quality education. 

The association general representative at DCTE in the interview explained that issues related to 

quality promotion were considered and tried to be integrated in activities plans of the association 

as "Leloche tezamagi serawochen makenawen" (Performing others related tasks).That is, 

activities related to quality education alongside maintaining teachers' benefits (professionally) 

like panels discuss ion. While as it was assured practically and interview result with its general 

representative (head), the association in Debre·Birhan College did not gu ided its activities with 

plan at all. As he explained, they on behalf of the Association tried to invo lve in teachers' 

recruitment, promotion, and disciplinary tasks as member of the tasks committee with out 

preparing the Association's activities and roles implying plan. 

Based on the above responses it is safe to conclude that failure to lead activities (tasks) with 

vision of the changing situation with the corresponding well designed and planned strategies 

(aired out with members) make the assoc iation not only reactive to educational initiatives and 
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pass ive. in contributing to educational advancement but also unable to pursue the interest of its 

steakeholders (Barber, 1992: 120). 

The total mean values X=2.21 and 2.4 for each subsequent items respectively along side the 

calculated percentage values of the respondents reveled the moderate to seriousness of the 

problems. The p-value of the chi-square test of significance in the rating among the two groups 

of respondents at a 0.05 level of significance was found .173 and .455 for the two subsequent 

items respectively. Which means, no statistically significant variations among the responses of 

the two groups of respondents in their perception of lack of clearly defined duties and 

responsibilities in accordance with the way to contribute to the education system, and of 

appropriate strategies and programs accordingly as problems at moderate to serious level. 

To improve way of approaching situations and to meet objectives associated with teachers' 

welfare as well as educational enhancement, the association efforts of maintaining co llaboration 

with its local and national affi liates, and partnering with other similar organizations andlor 

associations (other educational stakeholders) is quite important (Zawdenh, 1975: 188; Baber, 

2005). Item 4 and 5 of table 7 page 77, there fore, reveal whether the TPA at colleges' level tries 

to collaborate with branches and the general Teachers' Association, and partnering with other 

educational stakeholders with particular intention to enhance its involvement in the educational 

and professional aspects along side maintaining teachers' welfare. Accordingly, for item 4 

considerable proportion of the respondents: members 31 (52.5 percent) and non-members 

16(59.3 percent).replied as lack of the association's collaboration with its affiliates was a serious 

problem. In relation with this, 12(20.3 percent) of members and 8(29.6 percent) of non-members 

believed that it was average. On contrary to this, 16(27. 1 percent) of member and 3( 11.1 percent) 

of non-member respondents argued as it was a less serious problem. 

In the interview made with the vice academic dean of Debre Birhan College, there was no 

follow-up of the Association operation by its general branches (zone, the region as wel l as 

National level). Thus, if to fac ilitate implementation of what has been formulated at the grass 

root level, the lower level branches operation, and their adm ini stration and econom ic condition 

should be regularly supervised by the upper ones and stand in their cooperation for the creation 

of conducive work environment for it, he suggested. Beside, as the interview with the higher 
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branches representatives(Zones' and Region's) there was no any program arranged in 

maintaining discussion with representatives of the colleges, especially on ways to strengthening 

the association capacity there by contribution to the education system, as to SWZTA general 

representative, except calling its representatives (TPA at colleges) during the regular meetings 

(Congregational and General). This shows that there was a gap in the interaction between the 

association in the level of education under investigation and its affiliates. 

The calculated mean value of the groups (members (X=2.25) and non-members (X=2.4S)) 

indicate the moderateness of the problem. The associated p-value of .224 indicates there was no 

statistically significant difference on the opinion of the groups on the investigated degree of 

seriousness of the assumed factor. From the finding it seems that there existed weakness on both 

the Association Branches in that reluctance of the Association at the level of education under 

consideration to 'maintain strong linkage with its affiliates at the upper level and the upper in that 

following the lower one. Therefore, its possible to conclude that although the attempt of ihe 

Association at the higher level in knowing progresses of the learning institution branches 

through the two meetings (Congregational and General) is undeniable, it was inadequate to 

contribute for the proper operation of the Association at the colleges like by improving its 

approaches and working conditions. 

Likewise, as it is clearly shown in the table for item 5 most of the respondents 35(6 1.4 percent) 

of members and 21 (77.S percent) of non-members replied as lack of pmtnering of the association 

with others was a serious problem. It was only 11(13.1 percent) where 9 (15.S percent) and 2(7.4 

percent) of respondents in each of the groups respectively revealed that it was a less serious 

problem. 

From the interview with the association representatives, it was found out that there was nothing 

done to maintain pm·tnership with other educational stakeholders (organizations and/or 

associations) in its efforts to maintain teacher welfare and with the intention to take part in 

educational advancement attempts, as well. 

From this it is possible to say that the associat ion commitment to contribute to the education 

system along with maintaining teachers' ri ghts by mobilizing funds, other forms of support or by 
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acting as cooperati ve unit th rough partnershi p with other stakeholders involved in (concerned 

for) the educati on system was not as the level required . The mean values of both groups: 

members(X=2.46) and non-members(X=2.7) di sclosed the seriousness of the problem. 

A chi-square test of signifi cance was done to see if there was signifi cant diffe rence in the 

perception of the responden ts regarding lack of pal1nership of the assoc iati on wit h other 

stakeholders . involved in the educati on system creates a problem fo r it to contri bute to the 

education system. Since the associated p-value was .3 17, which is grater than 0.05 levels of 

signifi cance, we can conclude that there was no stat isti call y signi ficant difference in the 

perception of the two groups of respondents regarding the issue under considerati on as serious 

problem. Thus, lack of maintaining partnershi ps with other stakeholders on the pa rt of the 

Association itself was one of the problems contributed fo r its low participation by limiting 

opportunities through which the Association can strengthen its economic condition like gelling 

funds and improving its approach by sharing experiences of the others. 

As regard factors external to the association the following di scussion was made under three 

inclusive tittles: lack of recognition, cooperation and support, and economic. 

Table 8. Lack of Recognition 

No Items Members Non- members Tota l d.f X\ UI I}-va lu e 

No % No % No % 
I Admin istrati ve complexi ty .698 .705 

of the learning institutions 
Serious 22 37.3 10 37 32 37.2 2 
Moderate 24 40.7 9 33.3 33 38.4 
Less serious 13 22 8 29.6 21 24 .4 

Total 59 100 27 100 86 100 
Weighted Mean 2.1 5 2.07 2.1 3 

2 Time Shortage of its .632 .729 
rep·resentatives 
Serious 29 48.3 15 53 .6 44 50 
Moderate II 18.3 6 21.4 17 19.3 2 
Less serious 20 33 .3 7 25 27 30.7 
Total 60 100 28 · 100 88 100 
We ighted Mean 2.1 5 2.28 2. 19 

3 Lack of conductive 2 .075 .963 
phys ical work environment 
Seriolls 28 47 .5 12 44.4 40 46.5 
Moderate 12 20.3 6 22.2 18 20.9 
Less serious 19 32.2 9 33.3 28 32.6 
Total 59 100 27 100 86 100 
Weiohted Mean 2.15 2. 11 2. 14 
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A brief look at the data in table 8 above (page 82) item one depicts the following results: 22(37 .3 

percent) of members and 10(37 percent) of non-members replied that administrative complexity 

of the educational institution where the association has been existed was a serious problem that 

constraints the association from participating in quality related issues. Twenty four (40.7 

percent) and 9(33.3 percent) of members and non-members respective ly affirmed as it was a 

moderate problem. That is, a sum of 33(38.4 percent) of the total respondents (above the rest 

rating levels respondents) believed as it was a moderate problem. In contrast to the above 

explanation, the remaining respondents indicated as it was a less serious problem related to TP A 

participation. 

The calculated percentage value 33 (38.4 percent) showed that the problem was moderate. Along 

with this, the corresponding mean values of groups as well as the total one fall with in the 

domain of the average range. These together (the percentage and total weighted mean value of 

respondents) indicated that the problem was moderate. 

The associated p-va lue was greater than 0.05 levels of significance. This indicated there was no 

statistical s ignificant difference between the opinions of the two groups in indicating at least the 

factor is existed. 

In addition to this, from the interview with the colleges TPA representatives, it was found out 

that the college legislation does not allow the association to partic ipate in all possessions. As 

they explained, the legislation, for instance, does not permit the association at least to be member 

of the colleges higher decision making unit-the Academic Commission through which various 

important issues related to teachers that have implication in quality of education are decided. 

However, since .the participation of TPA in issues related quali ty education carry out in the 

management system-teacher promotion, recruitment, and di scipli nary is by the good willing of 

the management system (table 3 and 4) we may not ab le to reachi ng the conclusion that the 

problem was highl y sensed (serious). Rather, it would be possible to say that the management 

system of the educational institutions is not as such parti cipatory as far as TPA is concerned. 
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Like wise 29 (48.3 percent) and IS(S3.6 percent) of the respondents in each of the groups 

respectively rated the problem assoc iated with shortage of time as was serious. Wh ile 11(18.3 

percent) and 6(2 1.4 percent) of them respcctive ly replied as it was a moderate problem, The 

remaining 30.7 percent of the total respondents of the two groups replied as it was a less serious 

factor. 

From the interview with the association representati ves, the inst itution communiti es as a whole 

were busy in that they were performing the educational duties (teaching) . This is aggravated 

particu larly as the association leaders are taken' into account. As to them, they were ass igned not 

only to lead the association (or at least with minimum task loads) but also to teach and 

coordinating other determi nan t educational units. The item related to the level of task load of the 

association committee members (table 2) reveals that most of it s general representatives were 

entangled with other correspondent tasks of the institution asides teaching that support this 

finding. Different from the percentage values, the mean responses of both groups di sclosed the 

moderateness of the problem. But, considering both values it would then possible to conclude 

that the problem was sensed or moderate to serious, if not possible to say serious totally. The 

associaied p-value was greater than O.OSshowed that there was no stati stical significant 

difference between the opini ons of the two groups. 

The respondents were further asked whether " lack of conducive physical work environment" is a 

problem or not considerable in attributing explanatory factors of recognition related to TPA level 

of involvement in issues of quality educational promotion. Accordingly, 28 (47.S percent) and 

12(44.4 percent) of members and non-members respectively indicated that it was a serious 

problem . Twelve (20.3 percent) and 6(22.2 percent) of respondents in each groups respec tively 

rated the assumed problem as it was moderate. On contrary, the remaining 28(3 2.6 percent) of 

the total respondents argued that the factor was less serious as far as TPA participation is 

concerned. 

As in the case of the item above, the percentage proportion of respondents indicated the 

seriousness of the problem. However, the mean va lues of the groups were found with in the 

domain of the moderate range (1. S:,: X < 2.S). This indicates there was an agreement between the 

groups regarding the factor as a problem at moderate level. The chi -square test result showed 
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that there was no statistical significant difference among the opinion of respondents s ince the p­

value was greater than 0.05. 

The interview with the colleges association's representatives (OCTE) supported the responses 

for the questionnaire. While interviewing the representati ves the investigato r observed that the 

association at one of the colleges (Oess ie) has not its own independent office faci li tati ng for its 

full fl ashed operation and system of documentation. The representat ives carried out tasks of the 

association at c luster training uni t office. Where as head of the association at the other co llege 

(OBTEVC) explained that the learning insti tution suppol1ed the association materially(office 

with some furniture like shel f, chair and tab le, and stationeries).But, as the resea rcher practical 

observ<'\tion, though there was a di screpancy between the two colleges TPA with regard to 

having and do not have an independent office for Oebre Birhan and Oessie co lleges respective ly, 

the exist ing office of Oebre Birhan TPA was not also well furnished with sound in frastructures 

(computer, record keeping mechanisms ... ). 

As it was noticed from the report of one of the colleges TPA (Oessie), the assoc iat ion as others 

woreda level TPA had not leaders who assigned only to coordinate its task. As a result, tasks of 

the association considered as additional and tended to be carried out in spare time of those 

assigned to represent it, and hence it did not perform as expected. Besides, absence of 

association's owned office was indicated as among the problems that the association faced . 

Based on analysis of the data gathered, the opin ion of the interviewees, and observation of 

documents, it seems possible to conclude that the association has not been wield with adequate 

power /recognition/ in the sense that it did not to get allowance to involve in dec isive ed ucational 

institutions units, have task lode free representatives who would coordinate its activities with 

commitment, and expose to conducive physical work envirollment which has its own impact on 

its level of performance by making its leaders uncommitted in acting on behalf of the 

Assoc iation. 
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Table 9. Lack of Coopuation 

Non-
Members members Total d.r X, p- va lue 

No Items No % No % No % 
I Learning institutions 2 2.027 .3 63 

Serious 28 47.5 16 59.3 44 5 1.2 
Moderate 14 23 .7 7 25 .9 2 1 24.4 
Less serious 17 28.8 4 14.8 2 1 24.4 
Total 59 100 27 100 86 100 
Weighted Mean 2. 19 2.44 2.27 

2 Of its stakeholders 
Serious 34 56.7 18 66.7 52 59.8 
Moderate 17 28.3 7 25.9 24 27.6 2 1.200 .549 

Less serious 9 15 2 7.4 I I 12.6 
Total 60 100 27 100 87 100 
Weighted Mean 2.42 2.6 2.5 

As can be observed from table 9 above of item I, 47.5 and 59.3 percent of members and non­

members respecti ve ly responded that the problem was serious. In relat ion to thi s, 23. 7 and 25.9 

percent of respondents in each groups respectively believed that lack of commitment and 

cooperation of the learning institutions was a problem at a moderate level. It was onl y 2 1 (24.4 

percent) from the two groups of respondents who believed that the problem was less serious 

related to the association level of activeness in participating on issues of quality education in the 

colleges. 

From the interview with the colleges TPA representatives (table 8} and Region TPA 

representatives (see on p. 72), it was found that lack of collaboration like by allotting time with 

special respect (by giving value for it) in arranging di scussions with members, providing an 

independent and a well furni shed office, making the association's general representati ves 

relatively free from additional task loads .. . was one of the factors which can be attributab le to 

the low participation of the association along with other reasons. Besides, in the document 

(report of DCTE) it was pointed out that though the association, through its representatives, 

repeatedly proposed the question of getting an independent office to the college admi ni stration , 

till that time it did not get any office. 
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The computed mean value of the item for the groups as a whole was 2.27. Thus, based on thi s 

and the percentage va lues it is possible to conclude that lack of commitment and cooperation of 

the leaming institutions was a moderate to serious problem of the association. A chi-square test 

of significance among the responses of the two groups of respondents at a 0.05 level of 

significance was made and resulted in a p-value of .363. Since thi s va lue is greater than the level 

of significance, it would be found to conclude that there was no stati stica lly significant 

difference among the responses of the two groups of respondents in their perception of lack of 

learning institution cooperation as a problem for the association at a moderate to serious leve l. 

Therefore , it is logica l to infer that the association did not secure the expected support from the 

learning inst itutions for its acti ve operation in terms of moral (time adjustment for its acti vities, 

to have relatively task lode free representatives) in both of the colleges and materia lly (self 

owned office) in one of the colleges (DCTE). 

With respect to item 2 of the same table, more than half of members 34(56.7 percent) and 

18(66.7 percent) of non-members ind icated that lack of commitment and support on their pa rt 

was a serious problem. The response given to moderate 24 (27 .6 percent) also reveals that their 

commitment· and support to the association was not as such encouraging (the problem seems 

serious). On the other hand, only 9 (IS percent) and 2(7.4 percent) of respondents in each groups 

respectively confirmed that it was a less serious one. 

Taking responses of the majority and the maj or reasons identification for the existed levels of the 

association's participation (table 6), it is possible to assume that the assoc iation could face lack 

of appropriate cooperation of its stakeholders. 

Responses to the questions of the interview with colleges TPA representati ves, reveled that the 

cooperation of the stakeholders to the association was very low. The representati ve at one of the 

co llege (Debre Birhan) noted that, as the number of members of the association clearl y indicates, 

the stakeholders in the college did not cooperate the association at least by being member of it 

with the believe that its operation is not free from pol itical influence. Accord ing to him, this 

might be because of lack of committed activation of the association 's administrators in pursuing 

answers of teacher questions. Representati ves of the other co llege TPA further said that, the 

stakeholders try to contact the assoc iation when they want to mainta in thei r ri ghts and benefits, 
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whi le they never tri ed to evaluate it for its improvement and initiated for the arrangement of 

forum for di scussion on the way to contribute for the education system. More on thi s, 

observation of the association document (report) of one of the colleges (Dess ie) assured the 

prevalence of such problem. In the document, lack of collaboration of mem bers to the 

associatio n administrators as well as reluctance to provide information while they are requested 

is indicated as one of the prob lems that the assoc iation has been confro nting with. It , in turn , 

affects the administrators work moti vation, as explained in the document. 

The total mean response (2 .5) was found slightly greater than the moderate value. This indicated 

the agreement of the groups on the seriousness of the problem. The ch i-square test with a p-va lue 

result .549 shows that there was no stati stical signifi cant difference among the responses of the 

two groups s ince it is greater than 0.05 leve ls of sign ificance. 

From this it is possible to conclude that lack of cooperation of its stakeholders was practical 

problem of the 'TP A to strength it self and take active participation in educational qua lity 

maintenance and improvement. Thus, challenges to the association may ari se fro m its mem bers 

(stakeholders) (Adam, 1982: 197). 

Table IO.Financial Constraints 

Members 
Non-

Total d.f X'ca l p-va lue 
No. Item members 

No % No % No % 2 2.187 .335 
I Lack of budaet 

Serious 28 47. 5 10 35.7 38 43.7 
Moderate IS 25.4 6 2 1.4 21 24.5 
Less serious 16 27.1 12 42.9 28 32.2 
Total 59 100 28 100 87 100 
Wei . hted Mean 2.20 1.93 2. 12 

As can be seen from the table 10 above, 28(47.5 percent) and 10(35 .7 percent) of member and 

non-member respondents respectively replied that budget constraint was a serious problem. 

Similarly, 15.(25.4 percent) and 6(21.4 percent) in each groups respective ly rated the fac tor as it a 

moderate problem. This means, number of respondents from both groups agreed by the issue 

raised as it was either "serious" or " moderate". Along side with this , the mean va lues of the 

groups were wi th in the range of the moderate category. On account of this, the mean response 
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value of the total respondents was 2.1 2 (with in the moderate range). Thi s indicates that budget 

constraint was a moderate problem for the well funct ioning of the association. The assoc iated p­

value of the ch i-square test was .335 which is greater than 0.05 levels of significance. This 

shows that there was no statistica l significant difference between opinions of the two groups in 

regarding the problem as moderate. 

As it was pointed out in table 6 page 74 also, this factor has an applicability (might be 

attributable to the case under study), but as "minor" one. From the interview with representatives 

of the association at the Region, zones and colleges level it was found out that the source of 

finance for the association is entirely frol11 members' monthly contribution (two birr from each) 

which is believed inadequate. The co lleges Teachers ' Association representatives explained that 

out of the tota l monthly contribution, 45 percent send to zone TPA and the rest 55 percent to the 

co llege TPA tasks accompl islunent. The representative at one of the co lleges (DeTE) in 

affirming the inadequateness of the source in p3l1icular and the economic condition of the 

association in general she forwarded that if the association is economically strong, it can playa 

role of distributing basic goods for its members so they can cope with the current livelihood 

condition (social security) . 

Besides, the association (at National, the Regional and Zonal level) in its reports indicated that 

the source of finance is not adequate and does not allow it to participate actively and contributes 

a lot for educational issues and also maintaining teachers' welfare . From thi s it is possible to 

understand that the members' monthly contribution as the only source of income does not allow 

the association to activate as requ ired, thus, the amount needs to be increased with in the 

members agreement (ANRTA, 2000:14). Thus, from the data, it can be infer that the assoc iation 

was entirely based on its members ' monthly contribution which was assumed inadequate (one 

among its problems) not only in taking an active part in activities for the promotion of quality in 

education, but also in maintaining the members' weI fares (social and economical). The li terature 

rev iewed by Adam (1982:202) also shows a similar idea in that the association economic 

condition can determine the extent of its influence in educational activities. Hence, it may be 

possible to suggest that asides members contribution, there should be an attempt to mobilize 

other sources of income either through searching funds or instituting income generating centers. 
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Table 11.Pcrception towards the Association Roles and Purposes 

Members Non-member Total <If X' p-va luc 
No Items No % No % No % 
I Mobilize fund s to 

support ed ucation 
prOQJ<ltnS 3.62R .161 
Agree 16 26.7 12 46.2 28 32 .6 2 

No idea 17 28.3 7 26.9 24 27.9 

Disagree 27 45 7 26.9 34 39.5 
Total 60 100 26 100 86 100 
Weighted Mean value 1.82 2.19 1.93 

2 Improve teachers' 
instructional .074 
performance 
Agree 20 33.9 12 46.2 32 37.6 2 5.219 
No idea 6 10.2 6 23. 1 12 14. 1 
Disagree . 33 55.9 8 30.8 4 1 48.2 
Tota l 59 100 26 100 85 100 
Weighted Mean value 1.78 2. 15 1.89 
Promote teachers' 2 .819 .664 

3 vo ices indecision 
making 
Agree 28 46.7 12 48 40 47.1 
No idea 8 13.3 5 20 13 15.3 

Disagree 24 40 8 32 32 37.6 

Total 60 100 25 100 85 100 

Weighted Mean 2.07 2. 16 2.09 
4 Improve teachers' pay, 2 .2 16 .898 

condit ions of \vOI'k and 
morale 
Agree 30 50 IJ 50 43 50 
No idea 9 15 3 11.5 12 14 
Disagree 2 1 35 10 38.5 3 1 36 
Tota l 60 100 26 100 86 100 
Weighted Mean 2.15 2. 12 2. 14 

SIgnIficant at p:"O.05 level 

Respondents were asked to reflect their perception towards the roles and purposes of the 

association. And following interpretation centered on this issue. As can be seen fro m table II of 

item I above, 45 and 26.9 percent of members and non-members respectively responded as Ihey 

"di sagree" to the item. Whi le 28 .3 and 26.9 percent or 27.9 of the whole had no idea on the issue 

raised. Further, it was 28 (32.6 percent) of respondents from the two groups who agreed on the 

issue. The total mean value (1.93) since is slightly less than the average value, it indicates that 

the respondents tend to disagreed on the issue. 

Similarly, to item 2 of the same table, 55.9. and 30.8 percent of member and non-member 

respondents respective ly responded that they di sagreed to the issue raised . This means, 41 (48.2 
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percent) of the total respondents answered ·negatively that improve teachers' instructional 

performance is not the ro le and purpose ofTPA. Thirty two (37.6 percent) of respondents from 

the two groups replied positively, while only 12(14 .1 percent) of the total respondents reserved 

themselves from responding either pos itively or negatively. 

On the contrary, to item 3, 8(13.3 percent) and 5 (20 percent) of respondents in each groups 

respectively did not cite their preference either positively or negatively. Whi le considerable 

number of the respondents 28(46.7 percent) and 12 (48 percent) of TPA members and non­

members respectively agreed that promote teachers' voices in decision making is one of the roles 

and purposes of the association. It was 32 (37.6 percent) of the total respondents negate that 

promote teachers' voices in decision making. is not the role and purpose of the association. 

Taking considerable proportion of the respondents 40 (47. 1 percent) it is possible to say that they 

agreed on the issue raised. The calculated weighted mean values of groups of respondents as 

they were slightly greater than the moderate (X=2) ,also indicated that the respondents tend to 

agreed on the idea "promote teachers ' voice in decision making" as one of the roles and purposes 

of the association than otherwise. The associated p-value was .664 which is greater than 0.05 

levels of significance. This shows that there was no statistically significant difference between 

the opinions of the two groups. 

Like wise, considerable number of the respondents expressed thei r agreement to the idea that 

improves teachers' pay, conditions of work, and morale is the ro le and purpose of TPA. The 

calculated mean values of the groups were slightly greater than the average value. On account of 

this, the total mean value was greater than the average value. Thus, there was an agreement 

between the groups on the issue raised. Further more, from the interview with TPA 

representatives of various levels(the colleges', Zones', and Region 's) , teachers most ly perceive 

that the role and purpose of the association is only to maintain their rights and benefits through 

the promotion of thei r vo ices, conducive cond itions of work, pay ... They mostly do not perceive 

the purpose and role that the association would have in the advancement of the education system 

in such away by: enhanc ing their instructional performance, enriching them profess ionally, 

commei1ting educational programs and cooperating fo r successful implementation of the 

programs, and facilitating justice decisions with the consideration of both teac hers as we ll as 

educational aspects. 
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The analysis of variance of the two groups to see whether there was stati st ica ll y sign i licant 

difference in their opinion on their responses was made. Accord ingly, the associated p-va lues of 

all of the items were greater than 0.05 level of significance and the calculated va lues of the test 

were less than the table va lue. '1 his indicated that there was no statisticall y sign ificant difference 

on the responses of the two groups in their response fo r each of the items. 

As it is revealed in the anal ys is of the 4 items of the table (II) page 90, responses of 

considerable proportion of the respondents' (especiall y of the members group) aligned towards 

the "disagree" category in the assumed roles and purposes of the association-mobili ze funds to 

support education programs and improving teachers' instructional performance. On contrary to 

this, considerable number of the respondents expressed their agreement on the perceived roles 

and purposes of the association-promote teachers' voice in decision making, and improve 

teachers' condi tions of work, pay and moral. As it was indicated, the opinion of the interviewees 

also confirmed that the perception of most teachers regarding the roles and purposes of TP A is 

entirely associated to their welfare. There is an attitudinal problem on the part of teachers in the 

sense that as the association is establi shed by their good willing and its representatives are 

appo intee of them, they want the association only to stand their rights even at the expense of the 

education system and mostly tend to pose its representatives so as to act as they required (Head 

of North Shoa Zone's Education Office, personal communication, April 4, 2008). But, a 

considerate teacher should have a stand that there should be an administrator who concern both 

for his duties and welfare, he said. Associated with this, he suggested that greater task should be 

done on teachers to aware them to think in this way. Some of the assoc iation representatives in 

the interview also noted that, there are also some teachers who believe that the association must 

guarantee them while they mi staken and stand only to maintain their ri ght with out the 

consideration of their duties. 

This kind of perception may dete rmine the level of cooperation that teachers in supporting the 

association for its proper operation in line with both teachers and educational issues and 

problems. The above cited responses of the interviewee's also affi rm thi s as their (teachers) 

approach towards the association is among the major determinants of its operation. 
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Although it is o'n ly by few of the total respondents 3(3.4 I percent), makes others understand 

importance of teacher (educat ion), influences the acceptance of educational and govern menta l 

polices, gives ethica l protecti on for education, mobili zes teachers towa rds their professiona l 

development and cooperat ive development of a'lI aspects, and advocates and stands fo r the rights 

of teachers on job and for retired were indicted as perceived roles and pu rposes of the IPA 

asides the suggested li sts, 

Besides this, the respondents were asked to Ji st down the problems (factors) which have been 

made the association lagging behind from contributing (pa rticipating in) to the enhancement of 

educational quali ty with the corresponding so lutions in the open-ended part of the questionnaire. 

Accordingly, 63(71.59 percent) of the total respondents, where 46(76.67 percent) of members 

and 17 (60.7 1 percent) of non-members were jotted down the problems, most of the factors 

associated with: 

• Lack of interest on the pa rt of its stakehblders to cooperate it at least by being member of 

it as they be li eve that the Association is not free from politics (17 or 26.98 percent of the 

total respondents) . As some respondents of one of the co ll eges (Debere Birhan) 

explained, since teachers in their institution did not believe that the Nation 's level IPA is 

working independently with out the influence of po li tical parties, most of them did not 

par1icipate at least by being member of the association at the college. On account of thi s, 

the Association at that particular college had not ample members so it can acquire the 

required cooperation it to be strong and activate as expected. 

• Lack of teachers' awareness about the Association miss ion, objectives, progress (9 or 

14.29 percent of the tota l respondents). 

From the above two indicated factors we can infer that the Association has not been assured the 

required cooperation from its stakeho lders either due to lack of their interest andlor awareness 

towards it. Thus, it would be possible to say that 26(4 1.27 per cent) of the total respondents 

indicated as thi s was one of the maj or problem of the associat ion to acti vate as the leve l required. 

• Lack of initiation of the associat ion to activate as expected in the educat ional and 

professional aspects alongside maintaining teachers' ri ghts and benefits (or lack of 

professional commonalty) ( 16 or 25.40percent). In affirming this, some suggested that 
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inability to lead itself wi th plan was one major reason. Besides, absence of regu lar 

contact with its stakeholders in discuss ing and planning on its matters, progress, and 

objectives, and lack of partnering with other fund raising organizations can be indication 

of the Association's lack of commitment. 

• Lack of committed representatives in ·that they did not mob il ize stakeholders of the 

association (or teachers) for tasks of the Association by adjusting regular contact time 

with them so they enhance the reali zation of the stakeholders on miss ion, objecti ves, and 

progress of the association , and to plan and di scuss together on the associat ion's matters, 

and other aspects that it concerns; in that they have seen the ro les they have in the 

association as secondary (1 6 or 25.40 percent). Thi s implies that, there was no regu lar 

meeting time (distinct schedule for forum) in maintain ing contact with its (the 

association) stakeholders as it functions through its representatives. 

• Lack of appropriate recognition (c learly defined power) at the co lleges in that it did not 

acquire the requ ired support from the learn ing institution, considered as support ive body, 

and get permission to be member of the higher administrative L1nit of the co lleges 

(Aca<;lemic Commission) as its roles in the elevation of education quality is ignored by 

higher level educational officials. Lack of suppOtt from the learning institution as to some 

is due to if the Association is strong, it confronts to administrators of co lleges by 

mobilizing teachers if any unjust against teachers is prevailed . In the same token, as one 

of the respondents indicated the main reason for the ineffectiveness of the Associat ion 

explains " .. . the Association posi tion or in simple terminology it is too thless dog which 

simple [sic] represent the name and the body, yet with no functional and objectives of its 

,base. " 

• Budget constraint 

• The association' s major representat ives were in deficient of time in that they were busy 

in perfo rming duties of the learning institution (teaching) and other correspondent tasks 

to coordinate its stakeholders fo r its tasks or to carry out the association 's tasks with due 

attention( 5 or 7.94 percent). 

• Some reported that there was a disorganized channel with its higher affil iates (at the 

Zones, Region' s, and National). 

• Lack of partnerships with other organizations, especia ll y NGOs. 
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Politica l factors are pointed out as problem by some of the respondents in that there was an 

interference while teachers selecting the Association's representati ves and the Association 

seemed lack neutral position to serve as" Civic Association" both for teachers, and 

professional and educational aspects, it ra ther ,as to them, seemed a working instrument for 

the Government political power. From thi s, it wou ld be possible to say thaI interference on 

the Association to act as civic associat ion has been prevailed in that it can not make decision 

by itself· mostly. This as to some is a major reason that hinders the associa ti on to uni fy 

teachers professionally, and fo r the loose of interest to cooperate the Association for its 

success in contributing to the education system asides maintaining thei r ri ghts. 

The corresponding suggestions forwarded by them include: 

~ Attempts should be made to encourage members (stakeholders as a whole)to support and 

cooperate the Association by: 

• increasing their awareness about the Association (objectives, stand, progress, and 

achievements) through regular contact time, workshops, and publications. 

• crating system that can arose the interest of the stakeholders, like by organlzlI1g 

timely workshops and seminars to plan and di scuses on its objectives and strategies 

together or cerate cooperative work environment that initiates a feeling of owning­

ship on the part of those stakeholders; and by being ro le model in facilitating 

members benefits as of searching scholarship opportunities, aware of their medication 

and housing problems. 

~ The association should stand also to contribute to education enhancement (professional 

commitment ethical enthusiasms). This as to some helps it to get cooperation from other 

stakeholders. And it should have a clear miss ion, vision, objectives with the 

corresponding strategies with the ro le to contributing to quality in education and revision 

of these aspects national as well as regional leve l. Besides, the assoc iat ion at colleges 

should direct its activities with well designed plans. 

~ Creafe awareness of administration members of the association to make them committed 

enough fo r the association duties and responsibili ties . 

~ It should be provided with favorable emotional and physical work environment, like 

should be considered as cooperat ive unit, and hence get the permission to participate in 
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decisive educational units (Academic Comm iss ion) and cooperate it 111 the creation of 

well furni shed physical environment. 

~ In solv ing the problems related to economic constraints, they suggested that the 

association should create income generating activities, organizing various fund rai sing 

programmes, and the monthly contribution from members should be increased by some 

amount. 

~ The association should be lead by those who are at least with minimum work load or the 

association's responsibility should not give for those as an additional task. 

~ Appropriate collaboration with local, regional and national affiliates (TPA) and 

partnering with other organizations and/ or associations (stakeholders) should be 

maintained. 

~ The association should be free from any external bodies influence, like there should be a 

situation where by teachers can select the association's representatives with out others 

interest imposition. 

Similarly, results of the interview with the Region and Zones TPA representatives revealed the 

following results which highly substantiate the results obtained from the data analysis collected 

at the colleges level respondents ( the college level association as part and parcel of these levels 

association),-specially ofthe problems of the association which include: 

Problems associate with finance. It is beyond the capability of the association to institute by 

itself to train teachers, identifying problems and gaps among teachers and support accordingly 

due to financial constraints. The association has been operated with its members' monthly 

contribution which is not as such enough even to maintain social security as well as professional 

enrichment of teachers. Even the monthly salary of the association at these leve ls has been paid 

by the Government, as they explained. This indicates that the association can not stand by itself 

at least in paying its major representatives. As they continued in their explanation, except such 

kind of Government support there is no other body or NGOs provision for it. 

Lack of app'ropriate contact with its members. The state of contact between the association 

and its members at various levels was not good. This situation, as to them, is attributable to the 

aforementioned problem. Maintaining contact, and hence enhancing awareness of members 
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about the association stand , objectives, and its operational status gear such adj ustments as 

di scuss ion fo rum, preparation and dissemi nat ion of publications which are mostly beyond the 

association capabili ty. 

Problems on the side of its stakeholders Imembersl 

The problems explained as: 

• They mostly do not feel a sense of responsibi lity in taking part to the well be ing of the 

association at least by informi ng what are happen ing on time, they rather kept s il ent 

unti l the association, thorough it s repre?entati ves, contact them. 

• They most of the time simply cri ticizing it, rather than commenting on its ways of 

operation and alternatives with a sense of ownership . 

• Lack of compromising rights and duties rather focus on their rights. In other words, they 

mostly consider the association as it stands only to maintain their ri ghts even at the 

expense of the educational and professiona l aspects. (See table II). 

Lack of strong linkage among the Branches. As the ex ited situation the contact between the 

various d ivisions of the association is not at the state to do much, especially with the co ll eges 

associations in particular with the intention to discuss on ways through which it can contribute to 

the educational improvement or strength its capacity in doing so. This, as the zones 

association's representatives might be due to teachers at colleges do not face serious problems 

that detach ' their rights as the lower level ones, they mostly even the Association's 

representatives seem uninterested on it and to maintain strong contact with the higher Branches. 

Besides, except calling at zonal TPA parelamental congregation of those general and vice 

secretaries, women's sector representatives of the co lleges ' as we ll as woredas ' TPAs, and 

general congregation of all the five representatives (including the treasurers and accountants in 

addi tion to the former three), there never been any forums arranged to di scuss with the co ll eges ' 

TPA representatives or follow-up its progress with special consideration of the location where 

the association is being existed-teacher train ing centers. This problem has been preva iled not 

only at thi s level but also at national leve l. That is, there were no much attempts made in 

arranging forum s for discuss ion among its representatives, as a whole . Their justification fo r thi s 

assoc iated w.ith economic problems as we ll as lack of good governance. Acti vities to maintain 
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regular conferences, di scussion forums reqlllre much expenses like for hall rent and other 

logistics which could not be afford at the existed economic condition of the association. Besides, 

as there are problems has been faced by teachers due to lack of good governance, especiall y at 

the lower education system, they cannot turn their (the association representatives) attention to 

di scuss properly and deal on quali ty education promotion. In supporting thi s, observation of its 

documents indicated that, problem of teachers ri ghts and benefi ts un fulfi IIment, and hence 

complains assoc iated with lack of good governance and/or budget constraints of the sector 

bureau, like halting some teachers from access ing benefits out of the career structure reform for 

some with unknown reason though they out perform the requirements as per the previous criteria 

and fo r others the reason that they did not approved twice and made them out of the domain in 

competing for that, lack of parallel promotion 'of those teachers who upgrade their professional 

qualifications, lack of willingness of some woredas in letting those teachers who are transferred 

in other places and the tendency to employee others transferred to them (the woredas) in a 

contractual system rather than as if they are transferred, teacher problems of accessing benefits 

related to their professional development as directed by MOE to universities and regional 

education bureaus. Besides, frequently reassignment of its representatives that, in turn, 

contributes to the economic problems of the association while it rearranges its administration 

asides creating additional tasks loads to the existed ones is the frequently cited problem of the 

associaiion along sides those revealed thorough the interview. 

Absence of conducive work environment for the association administrative bodies. 

• Firstly, their number was not compatible with those of the members. 

• Secondly, most of the representatives at other levels and all of them at colleges were 

assigned and worked for the association in addition to their normal profess ional duties . In 

other words, they were lack ing time to discuss on progress as well as ways to the 

association better operation. 

• On top of thi s, the association mostly has not been considered as supportive institution 

and got much recognition by the sector bodies. It rather mostly perceived as fau ltfinder 

while attempts to comment on what is going on the education system. 
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As one of the Region's association representatives explains the problem of the association as a 

whole, he sa id, "Yememeihran maheber mallet"batekalaye yegena dabo mallet newue ... " This as 

to him mean that, if it tries to maintain teachers rights and benefits it blamed as if a "trade 

union", on the one hand; ancl complaints of teachers while as their ri ghts detached, on the other 

hand. 

Lack of revision lup dating I of the association documents (includ ing mission, objectives. 

guiding principles, strategies). It was explained that, such imp0l1ant aspects of the associations 

have never been revised since their formulation alongside the educational programs, packages 

and strategies. 

Lack of competency in leading. Most of the time the lower lever TPA representatives at the 

education institutions questioned to the upper branch representatives, rather than making an on 

time decision as situation appealing the association. 

Further, the Zone's education personnel (North Shoal indicated the fo llowing as major 

impediments of the association : 

Lack of attention to the educational tasks. For most of the representatives activities of the 

association are not their day-to-day tasks, they rather assigned to lead it in the ir spare time. In 

accordance with ' this, they mostly stand to represent it (the association activation mostl y sensed) 

when issues related to teachers prevailed and by initiation of the educational bodies through the 

various committees (teachers ' promotion, recruitment, transfer )indicated above, rather than 

initiate something new to the education tlu'ough teachers' empowerment and the like. 

Absence of distinct and susta ined linkage system with the educational bodies or clear out 

lines on how it (the Association) can pa rti cipate in various education enhancement ac ti vities. 

Accordingly, as they asked what they could suggest for the we ll functioning of the Association 

they fo rwarded the following: 
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• Strengthen the economic status of the Association, For thi s, as to them since it has been 

based on members' monthly contribution, wh ich considered not eno ugh, they arc 

required to increase it by some amount. , 

• Strengthen the contact between the Association, through its representati ves, and its 

members, 

• The Association, thro ugh its representati ves, should work on teachers in capitalizing their 

realization on its objectives, strategies so that it can fac ilitate their cooperation, 

• The relationship between the Association and the education sector unit s should be 

improved, That is, the sector' s bodies should consider the Association as one stakeholder 

and supportive institution, and stand in their cooperation in enhancing its invo lvement in 

the education system as required ; in both side (the educational bodies and the 

Association), the way through which the Association can participate in various qua lity 

promotion activities should be clearly outlined; and the association should also operates 

with the concern to contribute to the advancement of the education system alongs ide its 

attempts in maintaining teachers' ri ghts and benefits, like by commenting the curriculum 

relevance with alternatives, On top of these, as the association is collaborator of the 

education policy implementing body and is a group of the actual implementers of the 

policy (teachers) , it should , thus, first aware of the country's education and training 

policy, strategies, and problems associated with the issue of quality along with packages 

in combating this, and design its plan with a relative consideration of these aspects and 

work on, to enhance awareness of teachers accordingly, the educat ion persolUlel 

commented, 
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CHAPTER FOUR 

4. SUMMARY, CONCLUSION, AND RECOMMENDA TlONS 

The final chapter of the study dea ls with the summary of the findings, conclusion which are 

drawn on the bases of the findi ngs to show the level of participation and some of the assoc iated 

problems ofTrA that are identified, and recommendations forwarded based on the find ings. 

4.1. Summary 

The study was aimed at assess1l1g the state. of TPA paI1ic ipation 111 accordance with the 

promotion of quality in education and factors affecting it in so doing as expected at Colleges of 

Teacher Education in Amhara National Regional state. 

In order to meet this purpose, the study was made to answer some basic questions regard ing the 

extent of attempts made by the Associat ion in taking part in the education system and fac tors that 

might hamper it to act accordingly. The basic question regarding state of the Association 

contribution was treated by crosschecking its efforts in the implementation of issues related to 

quality education: teacher quality, professionali zation, and others (researches and curri culum! 

educational programs evaluation). Basic question related to compromision of teachers' welfare, 

and educational and professional aspects was treated as the association ini tiat ion to contribute to 

the education system along side maintaining' its primarily obj ecti ve. Under external related 

facto rs, issues conceming level of its recognition (power), and perception and cooperation of its 

stakeholders were also raised as basic questions. 

The study was carried out in two purpos ively se lected CTE in the Region as the Assoc iation in 

the colleges does established earlier and relati vely we ll activated. Accordingly, the colleges' 

teaching staffs : instructors, cluster school coordinators (includ ing the association's management 

committee members), lab teclU1ician and assistants, and college academic administration 

personnel were' target groups of the study. In fitting wi th the ru le and regulation of the 

association all of the teaching staffs we re not found as member of it. As a result , samples were 

taken from the two groups as members and non-members thro ugh stratified simple random 

sampling to get proportional respondents of the two types in avo iding the expected bias in 
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answering the items raised there by improper analysis and conclusion, associated with being 

member and non-member of the Association. But, the colleges' administrators and association 's 

committee members were made to be included in the sample through availability purposive 

sampling techn ique as was believed can provide va luable and adequate in fo rmation fo r the study. 

The necessary information was collected using. a set of questionnaire for all of the target groups . 

Besides, interview were conducted with the Association representatives at the colleges, zones, 

and Region, and with the co lleges admini strators and zones educational officials, and documents 

of TPA (plans, regulatory guidelines, reports) at the Region, zone, and co llege level were 

consulted. Accord ingly, the data obtained fro m each sources with the instruments were 

organized and analyzed under certain themes pertinent to the analysis of state of TPA 

participation and factors identification using statistical tools such as percentage, we ighted mean, 

and chi-square test values. The analysis made warrant the following maj or findings: 

I. With respect to TPA participation on issues related to teachers quality enhancement, it was 

found out that the level of its involvement, with the exception of teachers' recruitment and 

promotion on which the participation was moderate (1.5 :,,:X< 2.5) or considerable number of 

the total respondents 36 (40.9 percent) and 36 (40.9percent) of each issues tend to reported as 

it was medium, was low (X <1.5) as per the different issues raised. That is, it was found out 

that the Association participation in the colleges limited to tasks, which are even more of 

teachers related though have implication on quality of the system, by being member of the 

tasks committees as the educational insti tutions management system invites it. But, it was 

found out that as it took the initiative in adjusting situations for the successful 

implementation of the promotion policy-career structure. While in recruiting students for the 

profession aild teachers professional development, nearly most of the respondents 63(75 

percent) and 72 (81.8 percent) respectively responded that the Association's participation in 

the issues was low. That is, it rarely tried to carry out informal foll ow-up of the process of 

students ' recruitment with the concern to halt improper selection for the profession training. 

The association participation in teachers' professional development did not beyond its 

involvement in the recruitment process for trainings. There was nothing done self-initiative ly 

in facilitating thi s situation. In the same way, majority 81 (93. 1 percent), and most 68(79. 1 

percent) and 75(87.2 percent) of the total respondents responded that its partic ipation in 
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encouraging research attempts, evaluation and appraisal , and supervision of teachers' was 

low. There was nothing indicated in the interview as well as documents of the association 

regarding its involvement inline with the issues at the level of education under study. 

Accordingly, the analysis revealed that the participation of the association in the latter three 

issu.es was considered as low. 

2. With respect to TPA participat ion in issues of profesionali zation , different resul ts lVere 

al so found inline with the different issues. That is, participation of he Teachers' Association 

in teacliers disciplinary matters to enhance their professional and citizenry duties 

performance there by smooth operation of the system was found to be moderate, and hence, 

the representatives on behalf of the Association exerted efforts in identifying cases of 

students associated with teachers and in the resolution in collaboration with academic 

management system, and provision of some advisement service. On the other hand, its 

participation in the other issues of profesionalization-increasing a mutual respect and 

cooperative environment, maintaining professional supportive culture, arranging educational 

and' professional workshops, panels, and experience sharing among teachers was found to be 

low (X < 1.5). That is, the association, tJu'ough its representatives, did not provide any 

professional suppoli to teachers, it rather exposed in situations with out distinct self-owned 

and well equipped office, and leaders who assigned with a special consideration to run it 

there by provide the expected service. Besides, there was no any experience sharing 

happenings arranged in the learning institutions organized by it. 

In the same way, in the status of the association participation 111 research activities 

(conducting and publishing), and commenting the curriculum/ education program the 

calculated percentage values along with the means revealed that it was low. That is, it was 

found out that the association did not exert efforts in enhancing research outputs and their 

application in the system at least in collaboration with the particular unit of the system 

(Research and Deve lopment), and in commenting the ongoing implementation of aspec ts of 

the training program at least by coordinating teachers. 

3. Regarding the factors that have contribution for its existed state of contribution, the study 

revealed that the following: 

103 



Concerning factors assoc iated with the Association, the study revealed that lack of concern 

and initiation on the side of the Association itself was the major reason (X~ 1.5) as wel l as a 

relatively serious problem (X~2.5). In relation to th is, lack of appropriate strategies and 

programs, lack of clearly defined duties and responsibilities, and appropriate co llaboration 

with its affiliates; and partnering with other stakeholders were found be moderate and tend to 

serious (1.5:::X <2 .5), and serious problems respecti vely. That is, the association did not have 

a clear mission, objectives, responsibi lities which it assumed to carry Ollt in taking part in the 

education system with the corresponding strategies in doing so. It rather as invited by the 

education institutions management system, parti cipated only on some teachers' related task 

committt;es. There were also instances where it does not guide it activities with plan (in case 

of one of the colleges). Besides, the data available assured that its linkage wi th its affi li ates 

was not at the level fermented to its improvement (strength) there by contribution to the 

education system along sides maintaining its primary objective. That is, there was no foll ow­

up from the higher branches and forum for di scuss ion with the intention to enhance its role in 

the educational advancement and/or its some whole activities, except the normal 

congregation and general meetings participation of its representatives as called by the general 

branch of the association (at Zonal and Regional) leve l. In the same way, it was found out 

that the Association did not exert any effort at all in maintaining partnership wi th other 

education stakeholders which is assumed important in acquiring constructive experi ences as 

well as other material supports for its successful operation. 

Concerning factors external to it, the analysis of the data disclosed that all the assumed ones 

were problems of the association, but with different degree of seriousness. That is, lack of 

appropriate cooperation from its stakeholders was found to be the major reason as well as seri ous 

problem of the association. It was found out that it might be due to lack of awareness and/or the 

believe that the Association affi li ates with politics, all of it s stakeholders did not cooperate it as 

the level required in terms of membership that could facilitate the economic constraint that the 

association has been encountered as its major source granted from their monthly contribution, 

moral support through the provi sion of genuine information as requested by the Association 

management bodies, this in turn, has been contributed to the lack of its representatives 

commi tment in carrying out its tasks accountably; and in terms of evaluating its operation 
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/progress/ with a sense of owning-ship for its' improvement. While lack of cooperation of the 

learning institutions and appropriate recognition; and financial problem were found as moderated 

to serious, and moderate one respectively. 

It has been asserted that the lack of recognition was assured wh il e the association 's work 

environment (office), status of its representatives (on what bases they are assigned to lead or 

their work load), leve l of support it secures from the educational institution in arranging time for 

its activities (like for discussions with members), and consideration as supportive unit, and 

hence, allowance to participate in the educational institution decisive administration units were 

considered. That is, the association did not provided with a well equipped office or not at all (in 

one of the colleges) favorable for its unique tasks, have been represented by those who entangled 

with other decisive responsibilities asides its tasks, and did not regarded as supportive unit in that 

it did not secure appropriate cooperation from the education system in the form of the former 

two aspects asides getting permission to be member of the higher academic unit. This , in turn , 

led to lack of its leaders commitment there by its (the association) initiation as a whole. Bes ides, 

of course, the Association is invited/has been provided a room in the management of the 

education system to participate in teachers related tasks as of recruitment, promotion and 

transfer, and disciplinary and its voice is sound. However, its representatives felt that the 

educational administration is not as such participatory as it does not allow the Association to 

take part in its decisive unit. That is, it was found out that the education legislation does not 

allow the Association to be member of the Academic comm iss ion through which critical 

academic and teachers related decisions are decided. 

As far as economic status of the Association is concerned it was asserted that the source of 

income is from its members and was considered inadequate. As in table (10) page 88, the 

association did not exert any effort in maintaining partnership with other stakeholders and fund 

raising institutions, it was rather entirely depend on its members' monthl y contribu tion. Besides, 

out of the total monthly contributed birr the association at the colleges has left only with 

55percent which even did not enable it to mainta in its member's social securi ty properly . Whi le 

the remaining 45 percent is send to their respecti ve zone's TPA. Thus, it shows that the 

association was not at a good economic condition or it \Vas one of the problems that cont ribu te 

for the association low participation with particular in educational and professional aspects. 
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4. With regard to the measures that should be taken to resolve (combat) the problems attri buted 

for the low involvement of the association in issues for the enhancement of the quali ty of the 

level's e<Jucation system, the following major suggestions were fo rwarded: 

• Arouses the interest of the association's stakeholders, like by maintaining a regular face­

to-face contact with them or through publ ications to communicate on its intention, 

achievements, and progress, and by taking a led in coordinating their acti vi ties there by 

fac ilitate their support and cooperation to the Association. 

• Commitment fo r professional and educational aspects on the side of the association, and 

hence, guides activities with a well designed plan integrates di stinct vision, objective, and 

the corresponding strategies of the way to take part in the education improvement 

attempts. 

• Provision of favo rable work environment that initiate its invo lvement. 

• Find other menses of income earnings asides members contribution like funding sources. 

• Enhance the collaboration with its affi liates and maintains partnership with other 

stakeholders involved in the education system. 
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4.2. Conclusions 

It is obvious that education is a social process that requ ires a collaborative effort of all those 

concerned stakeholders for its advancement. Consequently, TPA as one of the stakeholders 

ce rtain contribution as it can at various level has been expected. As cited in the findings of thi s 

study, however, at Col leges of Teacher Education included in the study, its contribution in the 

system was not as such recogniza ble. That is, in the at most teachers' rights related issues 

including teachers recruitment, promotion, and discip linary matters as the tasks management 

commi ttees invite it, the participation of the association, through its representatives, was average. 

Where as in most educational and profess ional issues which can enable it to take part in the 

education system alongside maintain ing teachers ' ri ghts and benefits as of evaluation and 

supervision of teachers, research activities, commenting the program, organizing educational and 

professional forums; and professional development trainings and students recruitment, the 

participation was low. This shows us that participation of the association in major educational 

and professional issues in taking part for the educational advancement was low. Therefore, the 

level of contribution made by the association in the promotion of quality in education in 

Colleges of Teacher Education of Amhara Region could be low or not as expected, maintaining 

its involvement in the indicated management tasks. Basing this, it would also be possible to 

conclude that teachers did not enjoy such opportunities as access to various beneficiary services 

(economical-saving, loaning, credit system; social-grantee fo r their security in their interaction 

with students, while encountered unexpected bankruptcies like sickness; profess ional- well 

coordinated educational and professional activities as of tours, workshops, team work, and 

special support at their initial assignments in their work envirorullent (induction)). 

A close observation of the finding revealed that there were multiple at the same time interrelated 

factors that contributed for the low contributions of the association in eTE concerned. The 

association as it is a collection of individuals, it needs their good wi ll cooperation by being 

members of it and feeding information genuinely; and appropriate recognition Ipowerl as a unit 

in performing its corresponding tasks. It also needs to take the lead in initiating activities and let 

others in doing so. In thi s investigation, however, the findings of the study revealed that lack of 

cooperation of its stakeholders and initiation of the Assoc iation itselfas explained by its attempts 
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to direct activities with plans that integrate vision, object ives, and corresponding strategies in a 

way to add something valuable to the education system along with maintaining its primary 

intention, and maintaining appropriate co llaboration with its affil iates and with other educational 

bodies were the major factors that made the association to lag behind from taking part in the 

education advancement attempts. Lack of appropriate recognition that the association requires as 

institution and economic constraints, made the problem seri ous in CTE of Amhara Region. Thus, 

the problems affecting TPA participation as the level desired were related to both its approach 

and external to it. 

4.3. Recommendations 

On the basis of the findings obtai ned and conclusions drawn the foll owing recommendations are 

forwarded to proper operation of TPA then secure its valuable contributions in maintai ning and 

improving the quality of education. 

Arose the Interest and Awareness of the Association's Stakeholders 

One of the main reason why the association did not activate of pa11 icular in education quality 

enhancement issues as expected was because of lack of its stakeholders cooperation perceived as 

due to lack of awareness as well as their believes towards the association( considering as it is 

politically affiliated). Thus, in order to mobi lize teachers support and cooperation: 

• Tasks should be done on teachers so as to increase thei r awareness about mission, 

objectives, approach, progress, and achievements of the association, like thorough 

maintaining regular meetings and publications, and discussion forums. 

• Attempts should be made to arose interest of teachers so as to facilitate their good 

approach towards the association, like by adjusting situations whereby to plan and 

di scuss on objectives and strategies of the association together or fac ili tate the creation of 

situation that could enhance a fee ling of ownership, by taking a lead in coordinating 

teachers activities (attempts) in their involvement in the education system as implementer 

and evaluator of programs as well as in faci litating various members benefits system­

professional (searching scholarship opportunities in enhancing their qualification, 

ananging work shops), economical(save, loan, and credit system) ,and social (medication, 

housings) . 
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Concern to Take a Part in Various Educational and Professional Aspects 

As the study has revealed, lack of concern for profess ional and educational aspects of the 

Association .it self has greatly contributed for its low participation in contributing to the 

advancement of the education system in eTE of Amahara Region. There fore, it seems 

reasonable that the association also works with the consideration of educational problems, 

programs, packages, and professional issues. To th is effect: 

• It should have plans that encompass the educational and professional aspects with 

appropriate periodic revision in consideration of the changing educational and 

profess ional realities. 

• Appropriate collaboration with its affi liates and partnering with other stakeholders in 

securing ways as to how contributes to the education system alongside pursuing its 

primary objective (maintaining teachers' rights and benefits) and strengthening its 

c?pacity to act accordingly should be maintained. In addition, the other fac tors related 

with its economic situation, stakeholders' cooperation, and power in the excursion of 

its expected roles should be solved so as to enhance its initiation in involving with a 

concern on the educational as well as professional issues. 

Search for other Means ofIncome Earning 

In solving problems associated with economic constraints the association should not only depend 

on members monthly contribution, it rather should follow other menses of income earning like 

instituting social service render at the same time profit making (to it) institutions (for example, 

schools; professional training, and educational materials publications and dissemination 

centers), proposing to various fund raising organizations. 

Maintain Regular Follow-up and Tight Linkage 

What are formulated by the association at higher level (Regional and National) would not be 

meet if the lower Branches, especially at learning institutions are not in a position for their (the 

formulations) practicalization. Thus, there should be regular follow- up from the higher levels in 

collaboration with the lower level association's representatives to make sure that whether the 

lower level association's trends, operations, and approaches are in line with and substantive to 

what is intended at the higher levels and its working condition is favorable starting from its 
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representatives (commitment, working load) to leve l of cooperation it gains, and hence, stand 

for their cooperation (materially as well as technically) in adjusting the situation as it would 

invite the level's association active involvement. Besides, as the study has ind icated there was no 

distinct linkage between the Association at the level of education under study with its upper 

branches except calling of its representatives by the upper affi li ates during their congregation 

and general meetings as to branches of the Association at the woredas. Thus, di stinct link should 

be created among Branches of the association 'in that they can di scuss and share experiences in 

accordance with its contribution for the education system like by extending the contact time with 

the colleges TPA representatives asides the usual two ways (congregation and general meetings). 

Approach the Association with a Cooperative Sprit 

In a situation where the association does not get the appropriate emotional as well as material 

cooperation, getting its substantial contribution to the education system would be difficult. That 

is, if it does not considered as supportive unit, and hence, gets a chance to participate in 

significant unit of the education system and supported in adjusting its work environment like 

office and sufficient time for its tasks, its representatives may become uncommitted in carrying 

out the tasks . Hence, it should be considered as a cooperative uni t and one of the education 

stakeholders, on the side of the education sector bodies and cooperate it in adjusting its work 

conditions (like to have a well furnished office and relatively task load free representatives), and 

permit its invo lvement in all educational possessions in which it assumed have roles like in 

Academic Commission, and hence, to have committed representatives , 
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APPEND EX A 

Addis Ababa University 

School of Graduate Studies 

Faculty of Education 

Department of Educational Planning and Management 

A Questionnaire for Higher Education Institution (Teacher Education College) 

Teaching Staff 

The aIm of this research is to investigate on the contributions and problems of Teachers' 

Association for the promotion of quality education in Teachers ' Education Institutions of 

Amhara Regional State. To this end, this questiOlU1aire is prepared in order to gather information 

about the contributions and challenges of the association for the promotion of quality in 

education. Therefore, you are kindly requested to take your time and fill out this questionnaire 

carefully as the success of the study highly depends on your genuine and honest completion of it. 

You do not need to write your name on the questiOlU1aire. It is treated as a group and will be kept 

confidential. 

Thank you for your cooperation 

General Instruction 

Put a mark "y''' in the box provided for rating scales against each statement. 

For questions with blank spaces, please write your responses in brief. 

Questions with marked "*,, are to be answered by all other than representatives of the 

Teachers ' Association. 



Section One: Respondents Characteristics 

1. Name of institution ______ _ 

2. Sex a.O Male b.O Female 

3. Educational status _ ______ _ 

4. Your current position (responsibility) in the institution? 

5. Total work experience in the institution? 

a. D 5 years & below b. 06-1 0 c. 0 11-15 d. D Above 15 

* 6. Are you a member of the Teachers ' association? 

a 0 Yes b.O No 

* 7. If "Yes", do you have any position in the Association? 
a·OYes b. 0 No 

8. If you have a position in the association, as what? 

a. 0 Head Ileader 
b. 0 Secretary If other, specify ________ __ _ 

9. Your experience in the post you held in the association? 

a.O 2 years & below b.O 3-5 c. 0 6-8 d.O Above 8 

10. Do you have any responsibilities in addition to the position you held in the association? 

a.O Yes b. 0 No 

Section Two: Contributions of Teachers' Association to the Promotion of Quality 

Education 

11. How far the Teachers' Association in your institution p31ticipates in the fo llowing issues 
related with the promotion of quality education? Please rate as: 5 = extremely high/excellent 
I, 4 = high (very good), 3 = medium (good), 2 = low (fair), 1 = very low (poor), and 0 = not 
at all (never) 



Ratin~ scales 
No. Issues related to the Promotion of Quality Education 0 I 2 3 4 5 

I I. I In recruiting teachers 
11.2 In teachers promotion 
11.3 In recruit ing student entrants in to the profession 
11.4 In organiz ing and conducting professional development training for 

teachers 
I 1. 5 In encouraging and facilitatin g research attempts of teachers 
11.6 In evaluating and appraising teachers 
11.7 In providing supervisory servi ce fo r teachers 
11.8 In monitoring the implementation/adherence/ of the codes of ethics 

(professiona l discipline). 
11.9 In creating a mutual respect and cooperative environment 
11.10 In maintaining the culture of professional support like induct newly 

deployed teachers, provide advisement service, peer eva luation ... 
11.11 In arrang ing educat ional and professional workshops and forums 
11.1 2 In an'anging~erience sharing among teachers. 
I I. 13 In research publication 
11.14 In eva luat ing the curriculum relevance and implementino it 

Other, please specify 

12 For the items listed below rate the seriousness of the causes for low participation 
(performance) of the association as 2= major reason, 1 = minor reason, and O=not applicable. 

c=J Eeo.nom ic constraints assoc iated with the associat ion 
[::::J Bureaucratic complexity of the educational institutions 
c=J Lack of concern and initiation on the side of the association for educational and profess ional 

D 

D 
D 

aspects 
Lack cooperation from other education stakeholders (governmental and non-governmenta l 
organi zations and/or associations (bodies)) 
Lack of commitment on the part of the assoc iation's stakeholders (teachers, adm inistrators) 
Other, please specify _ ______________ __________ _ 

Section Three: Challenges Confronting Teachers' Association 

13 Below are problems assumed to affect the Teachers' Association readiness and capability to 
contribute for the promotion of quality education. Please rate the following problems 
according to the degree of seriousness in your institution. The numbers indicate: 

4 = very serious 
1 = less set'ious 

3= Serious 
0= not observed 

2= moderate 



Rating scales 

No Problems related with Teachers' Association 0 1 2 3 4 

13.1 Lack of commitment for educational and professional aspects 
13.2 Lack of clearly defined duties and responsibilities 
13.3 Lack of appropriate strategies and programs 
13.4 Lack of collaboration with local and national Teachers' Associations 

( unity) 
13.5 Lack of partnership with other stakeholders( governmental and non 

governmental associatIOns and/organ izations(bod ies) I ike center for 
education quali ty enhancement and assurance, education boards .. . ) 
invo lved in the education system 

Problems external to the association 
13.6 Learning institutions adm inistrative complex ity like un participatory 

decision makina 

13.7 Shortage of time as members tak ing additional responsibilities 
13.8 Lack of conducive phys ical work environment 
13.9 Lack of cooperation and commitment of learning institutions 
13. 10 Lack of cooperation and commitment of leaming inst itutions community 

(teachers, administrators) 
13. 11 Lack of budoet / fi nancial constrain ts/ 

If others, please specity 

Section FoUl": Perceptions towards the Roles and PUI"poses of Teachers ' Association 

14. Please rate your perception towards the role and purposes of the Teachers Association 1I1 

your institution as 5= strongly agree, 4- agn,e, 3= no idea, 2= disagree, 1 = strongly disagree. 

Rating scales 
No Roles and purposes of Teachers' Association I 2 3 4 5 
14.1 Mobili ze fun ds to support education programs 
14.2 Improve teachers' instructional performance 
14.3 Promote teachers' voices in decision making 
14.4 Improve teachers' pay, conditions of work and morale 

If others, p lease spec ity 

Section Five: General Comments 

15. What do you COlllment about the level of contribution of the association in your institution in 
enhancing the qual ity of education? __________________ _ 

-



16. If you believe there are problems which could curtail the genera l participation of the 
association, please li st down the major ones. _______________ _ 

17. Indicate the solutions for the problems you mentioned above. ________ _ 



APPENDEX B 

Instrument Two: Interview Questions for Colleges Teacher-s' Association 

Representatives (heads and secretaries) 

The objecti ve of thi s interview is to gather information about the cont ributions of Teachers' 

Association in the promotion of qual ity education at coll eges and major impediments in 

doing so. 

1. What is your opinion on the importance of the Association for attempts aiming at 

educational improvement? 

2. As representative of the Teachers' Association how do you evaluate the ex tent of the 

associati on con tri but ions to maintai n and enhance quality education in the institution') 

Please, express if there are problems that may influence the Assoc iation to cont ribute 

for. 

3. Where do resources for the func ti ons of the assoc iation granted from 0 How do you 

see the leve l of adequacy? 

4. To \\'hm ex telltthc Assoc iat ion' s stakeholders participate actilcll ill it s program s" II" 

"not", what do you think the reason (s) wou ld be? 

5, To what ex tent the Association works in co ll aboration with those educations 

concerned bodies or associations and lor organizations who are engaged in promoting 

quality of education, like education management system, NGOs , '7 

6. To what extent does the assoc iation incorporates quality promotion programs in us 

annual plan 0 What abo ut its attempts fo r the successful implementation of th" 

programs? 

7. What is the extent of the assoc iation vo ice ( to what extent it is being consulted) 

in the reso lution of such mailers as requi ri;ment, promotio n. deployment and 

disciplina ry of teachers ? 

8. What could you suggest about th ings which should be improl'cd in order 1'01' the 

association contrihules signifi cantl y fo r the promotion of qualitv educat i on~ 



APPENDEX D 

Intcrview Questions for thc Rcgion 

Rep"cscntatives 

& " Zones Teachers' AssocIation 

The objective of this interview is to gather information about the contributions of Teachers ' 

Assoc iation in the promotion of quality education in the Region (zones) education system 3S 

we ll as Colleges of Teachers ' Education in the area and major impediments in doing so. 

1. How do you see what is going on in the Teachers ' Associations at the region (zone) 

as well as teachers ' training colleges ' level with respect to effolis to maintain and 

enhance education quality? Please, express those factors that may influence the 

Associations to contribute for as ex pected. 

2. How do you evaluate the Associations' attempts at the co ll eges level with regard to 

maintaining a collaboration with the region'slzone 'sl Teachers ' Association? Please. 

express how the level of the Associations' co llaboration affects their performance in 

the education institutions to cOlltribute fo r quality enha llcement efforts? 

3. Have you ever arranged any forums for representatives of the leve l education system 

(college) Teachers ' Associati ons? If "yes". on what issues do the forums arranged 

and if "not", what werelare the reasons? 

4. On what aspects the association 's activi ties focus in its attempts to meet its miss ion? 

Is it as trade union (o r more concerned for teachers' welfare) or professional 

association (more concerned fo r educational and professional aspects) or concern for 

both (compromise the twoF 

5. What is your general comment on the contributi ons of the assoc iation, problems faced 

the Association and measures that should be taken to alleviate the problems there by 

enhance contribution of the associat ion? 



APPENDEXE 

Interview Questions for Zones Educational Oflicials 
'.':1 

The object ive of this interview is to gather information about the contributions of T~~chers' 

Association in the promotion of quality education in the zones education system and major 

impediments in doing so. 

I. How do you see the importance of Teachers ' Association in ma intaining the quality 

of educat ion? 

2. What is the extent of the Association' s co lltribut ion for e ffort s directed at the 

promotion of quality in education (in enhancing teachers work motivation and 

research activities, ... )? Please, express those factors that may influence it to 

contribute as expected. 

3. On what aspects the Association's activities focus in its attempts to meet its mission? 

Is it as trade union (or more concerned fo r teachers' we lfare) or professional 

association (more concerned for educational and professional aspects) or concelll for 

both (compromise the two)? 

-L What is your general comment on the contributions of the association . problems faced 

the Association and measures that should be taken to a llev iate the problems there by 

enhance contribution of the association? 
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