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Abstract

This study in general aimed at investigating the issues and options on how elementary school
English language teachers maximize teaching and learning in large classes. Particularly, it aimed
at 1dentifying the issues and options on how those elementary school English language teachers
who are teaching in hottest places of the country maximize teaching and learning in large classes.

Questionnaire and classroom observation were the two key data collection procedures that this
research employed. Among the 12 governmental elementary schools which are found in the city
of The Gambella Peoples’ National Regional State, 6 governmental elementary schools were
taken as a sample to this study. Twelve English language teachers who teaches in Grade 8, were
taken uniformly and 2 teachers from each sample governmental elementary school were
randomly selected, and 36 Grade 8 students, 6 from each sample governmental elementary school
were randomly taken as a sample population of this study.

In this research, it was found that, the actual class size in which teachers teaches and the
perceptions that teachers have towards small class size and large class size; the large class size
which teachers considered as a large class size which present challenges; and a large class size
which teachers perceived as a large class size which become more difficult to manage is more or
less similar from one governmental elementary school to the other. In the case of teachers’
attitudes towards large classes, it was found that teachers considered large classes as a great
challenge posed to the teaching and learning of the English language and in Ethiopian context it
is important to acknowledge that large classes are a reality and the chance of reducing large
classes in to small classes is very slight in the near future.

Based on the findings of this research, it is recommended that constant trainings on how to
maximize teaching and learning in large classes should be given to teachers; constructions of
classrooms should consider the number of students as well as the existing temperature conditions
in different areas of the country; curriculum designers should consider the high number of
students in Ethiopian classrooms and further research studies dealing with the issues and options
on how to maximize teaching and learning in large classes as well as research studies pertinent to
maximize teaching and learning in large classes found in hottest places of the country from
teachers’ and students’ perspectives need to be conducted in large scale.

Key works: Issues, Options, Maximize, Large classes, Strategies



CHAPTER ONE
1.1.  BACKGROUND OF THE STUDY

Starting from the past six or more decades, large size class has become an important issue in the
teaching and learning contexts all over the world. Since then, large size class has been considered
as a great challenge posed to the teaching and learning processes in different educational
contexts. In connection to this, Mendida (2001) stated that, “The problem of large classes is a
global issue although the degree of seriousness varies from place to place. It is a factor that has

arisen in both developed and developing economies.”

Many research studies indicated that, large size class has been a global phenomenon and a great
challenge faced by teachers and learners throughout the world. They also stated that, reducing
class size, i.e. from large size class into small size class, particularly in developing nations is very
difficult for many years to come. For instance, Shamim (1994) said that, “It is unlikely that the
situation of large class size will change in the near future.” Similarly, Atkins, et.al (1996) satated
that, “... large calass size will continue as it is for a number of years to come.” In addition to
these, Fauzia, et.al (2007) also concluded that, “Large class size is likely to remain the case for

some years to come and the chance of reducing large class size in the next decade is very slight.”

Since large size class has been recognized as a class size that presented many challenges and/ or
difficulties to teachers and learners, and since it has been considered as a class size at which
problems and/ or difficulties that have an impact on the teaching and learning processes emerged
from it, many research studies have been conducted, different literatures have been written,
various theories and hypothesis have been formulated, and a number of methods,. techniques
and/or strategies of teaching have been designed in order to help teachers to cope with large size

class as well as to guide teachers to maximize teaching and learning in large size class.

For example, among the many, Shamim (1993 and 1994) forwarded some techniques of teaching
for teachers that may help them to cope with large class size; The Lancaster-Leeds Language
Teaching and Learning in Large Class Project (1989, 1991, and 1996), has given variety of
teaching methods and strategies that may enhance or promote teaching and learning in large size
class after it studied and investigated the challenges that are presented by large size classes,

Atkins, et. al (1996), have came up with strategies for classroom management in large size

1



classes and procedures that may enhance the practice of English language teaching and learning
in large classes; Hayes (1997), after exploring the use of classroom techniques appropriate for
large size classes, indicated alternative solutions that may solve the problems that are associated
with large size classes; and Fauzia, et.al (2007) recommended some classroom techniques,

strategies and procedures to maximize teaching and learning in large class size.

All of the above mentioned researchers considered that, large size class is endowed with various
challenges or problems and it has been become a serious challenge for both teachers and learners
as well as for school administrators. However, they concluded that, eventhough large size class is
a great challenge for the teaching and learning process, it can be overcome through the creative
use and applications of many and different ways, methods, techniques procedure and/ or
strategies that suits with or appropriate for the teaching and learning contexts of large size

classrooms.

Eventhough some local research studies, such as Atkins, et.al (1996), Mendida (2001), Fauzia,
et.al (2007), and so on, deals with the challenges of difficulties that are presented by large size
classrooms and have came up with different solutions and recommendations that may help
English language teachers to maximize teaching and learning in large size classrooms, almost all
of these local research studies addressed the issues of large size classrooms in large size
classrooms at secondary schools. In addition to this, the setting of these local research studies
were largely confined in big cities of the country, like Addis Ababa or Bahar Dar, where these
cities are characterized by cool and wet climate conditions. In other words, these local research
studies were conducted largely in secondary schools that are found in areas which are accessible

for many things as well as having conducive weather conditions.

The researcher of this study has found that there had been no any local research study that
specifically deals with the issues of large size classrooms at elementary schools where these
elementary schools are found in areas which are characterized by hottest temperature conditions.
In other sayings, the researcher of this study is unable to find any local research Study that deals
with the issues of large classrooms in elementary schools as well as the issues of large size
classrooms where elementary schools are found in areas that are characterized by hottest climate

conditions. This issue, therefore, drives the intention of the researcher of this study to conduct a



descriptive research study on issues and options on how elementary schools English language

teachers maximize teaching and learning in large classes so as to fill the existing gap.

This research will describe the issues and options on how elementary schools English language
teachers maximize teaching and learning in large classes with particular reference to Grade 8

teachers in elementary schools which are found in the regional city of The Gambella Peoples’

National Regional State.



1.2. STATEMENT OF THE PROBLEM

The problems that are associated with large class size have been constantly raised by both
teachers and learners. Many research studies have found that large size class is characterized by a
number of challenges and teachers and learners are unhappy to teach and to learn in large size
classes. These research studies further explained that, particularly teachers are unable to
overcome the challenges presented by large size class; rather they prefer to teach in small size
classrooms. According to the Times (1989), “In the process of language teaching, it is clearly the
view of the majority of teachers that teaching small group of people would reduce stress and
make it easier for them to keep order in the classrooms.” Similar to this, Mendida (2001) said
that, “It is common to hear that teachers complaining the difficulties associated with large

classes.”

It has been noted that, the problem of large size class is not only the case of developing nations;
rather it is also a challenge for teachers and learners in developed countries too; despite its
magnitude is not the same from place to place, even with in one country. Nega (1990) in
Mendida (2001) stated that, “The question of large classes is an important issue in the language
teaching and learning. Among the various factors that affect the teaching and learning process,

class size, perse, is said to be one of the undeniable facts of schools life.”

In many research studies, teachers’ perceptions towards large size classes indicated that large size
class presented too many challenges for teachers as well as to learners. Atkins, et.al (1996) citied

some of the challenges that English language teachers faced in large class size as the following:

Problems of tension due to overcrowding, noise and discipline, problems with
evaluation individual students, meeting needs of students, problem of teaching
oral skills, giving challenging and demanding exercises, employing student-
centered method, problems preventing student from cheating ,creating healthy

conditions of learning, and so on.

Fauzia, et.al also stated teachers’ perceptions towards the challenges that English language

teachers faced in large class size as:



Most teachers perceived that, in large class size they faced challenges such as
insufficient student involvement/learning, limited opportunity for learners to
express themselves in English, difficulty in ensuring everybody’s participation in
activities, many students are off-task in group activities, issues of discipline and
noise, managing group work, evaluating the work of students or continuous
assessment, inability to identify problems of learners and to know the progress
learners makes, to assess students individually and to provide a remedy based on

the feedback from the assessment (2007: 12).

Like teachers, learners also faced too many challenges while they learn in large class size. After
conducting an interview with learners, Shamim discussed some of the challenges learners faced

in large class size as:

Learners interviews illustrate some of the challenges learners in large class size
faced as: the physical conditions in the classroom are less optimum, there.is a
limited seating capacity, limited opportunities for classroom participations
(answering teachers’ questions), difficulties to understand the lesson, students at

the back can not hear the teacher, and so on (1993:27).

As some local research studies revealed, for instance, Haimanot (1996), Atkins, et.al (1996),
Taggasse (1996), Medida (2001) Fauzia, et.al (2007), large class size are prevalent in all
Ethiopian Educational systems. In other words, the difficulties that are posed by large class size

are assumed to be a common phenomenon in the teaching of English in Ethiopia.

The above and other local research studies which were conducted around the issues of large class
size, in addition to indicated the challenges and/ or difficulties that teachers and learners faced in
large class size, they also forwarded solutions and recommendations that may help teachers to

maximize teaching and learning in class size.

Because these local research studies were entirely conducted in large size classrooms at
secondary schools where these secondary schools are found in big cities of the county as well as
in areas that are characterized by relatively cool weather conditions, many of these local research
studies deals with the issues of large size classrooms at secondary schools where these schools

are found in big cities of the country which have conducive weather conditions, and forwarded



solutions and recommendations that may help secondary schools English language teachers to
cope with large classes. Due to this, these local research studies did not addressed any issue that
is related with helping elementary schools English language teachers to maximize teaching and
learning in large classes. Furthermore, these local research studies did not addressed any issue
that particularly help those elementary schools English language teachers, where elementary
school are found in areas that are characterized by hottest temperate conditions, 'in order to

maximize the teaching and learning of English language in large classes.

Because the 1ssues of large classes in elementary schools, in-depth and the issues of large classes
in elementary schools where elementary schools are found in hottest areas, such as Gambella, of
the country in particular, have not been addressed yet it becomes the main reason to conduct this
research. In other words, in Ethiopian context, since the issues of large classes in elementary
schools, in large scale, and/or the issues of large classes in elementary schools that are found in
hottest places of the country in specific, have not been addressed yet; the challenges or the
difficulties that teachers and learners faced in large classes at elementary schools that are found in
hottest places of the country have not been investigated; and no local research forwarded
solutions and recommendations for this problem, conducting a research study that will describe
the challenges and/or difficulties that are presented by in large classes at elementary schools in
general, and at elementary schools that are found in areas that are characterized by hottest
temperature conditions in particular, and conducting a research study that will addresses the
issues and options on how elementary schools English language teachers maximize teaching and
learning in large classes so as to fill the existing gap is the major rationale behind in conducting

this study.



1.3.

OBJECTIVES OF THE STUDY

The following are the general and specific objectives of this study:

1.3.1. General Objectives

Since the challenges and/or difficulties presented by large classes are not the same,
identifying the various challenges and/or difficulties presented by large classes at
elementary schools.

Investigating the issues and options on how elementary schools English language teachers

maximize teaching and learning in large classes.

1.3.2. Specific Objectives

1.4.

Because the challenges and/or difficulties presented by large classes are very different
from place to place, examining the various challenges and/or difficulties that are
presented by large classes at elementary schools where elementary schools are found in
hottest places of the country.

Exploring the issues and options on how elementary schools English language teachers,
where elementary schools are found in hottest places of the country, maximize teaching

and learning in large classes.

SIGNIFICANCE OF THE STUDY
This research will have the following significance:

1. As far as this research is dealing with the issues and options on how elementary
schools English language teachers maximize teaching and learning in large classes,
it will be significant in discovering the issues and options on how elementary

schools English language teachers maximize teaching and learning in large classes.

2. In addition, since many local research studies were not conducted on issues of large
classes at elementary schools that are found in hottest places of the country, this
research will be significant in indicating the challenges and /or difficulties
presented by large classes at elementary schools that are found in hottest places of

the country.



3. Furthermore, this research will be very important in providing a new insight about
large classes at elementary school in general, and about large classes at elementary

schools found in hottest places, in particular.

4. This research will also be very significant in providing English language teachers
the issues and options to maximize teaching and learning in classes at elementary
schools as well as for English language teachers how teaches in large classes at

elementary schools that are found in hottest places of the country.

5. Moreover, this research will be very important for those English language teachers,
students as well as to other researchers who wish to conduct further research

studies in the same or related areas.

1.5. SCOPE OF THE STUDY

This research will be confined in six governmental elementary schools that are found city of The
Gambella Peoples’ National Regional State to conduct a research study on issues and options
how elementary schools English language teachers maximize teaching and learning in large

classes: with particular reference to Grade 8 teachers.
1.6. LIMITATION OF THE STUDY

Due to time constraints and the remoteness of the place, at which this research is conducted, from

Addis Ababa restricted the method of interview to be employed in this research.



CHAPTER TWO

2. REVIEW OF RELATED LITERATURE

2.1.  Definitions of Large Size Classes

Starting form the past six or more decades class size has been subjected to continuous debates.
Mendida (2001) said that, “The debate on class size started in the 1950s.” Mostellerl(1995) also
indicated that “Class size is one of the most researched and heavily debated topic...”Since then,
nothing has been forwarded that clearly shows the demarcation between small class size and that
of large class size. In other words, the continuous debates on class size have not been resulted by
providing a commonly accepted explanation that may used to consider a given classroom as

being a small size class or as large class size.

As a result of this, class size has been perceived and/ or considered differently in different places
from different perspectives and educational contexts through out the world. To show how class
size perceived differently from place to place and determined by various educational contexts
many research studies and projects were conducted. These research studies and projects stated

that class size has been variously defined or explained all over the world.

The Lancaster-Leeds Language Teaching and Learning in Large Class project*
Team set out to learn whether optimal class size existed. As the studies by
different members of the group revealed, the definition of small, large and ideal

classes depended on teachers’ pervious experience (Locastro 1989:32).

*Currently known as The International Network for Class size Studies (INCLASS).



In addition to this, many researchers also stated how class size varies from place to place. Class
size varies from country to country and from one type of institution and another as does opinion
matter. Teachers, who accustomed to group of 12-14 students might found a group of 20
threatening. Others may be relieved to have 40 in their classes (Nolasco and Arthur 1990:50).
Similarly, Coleman (1989) concluded that, “Teachers share no Universal conception of the size
of the ideal, large and small classes.” In addition to these, Fauzia, et.al (2007) stated that,
“Teachers’ perception of class size varies from country to country and at different levels and

educational contexts within the same country.”

The above and other many research studies indicated that class size has been considered,
explained and/ or defined variously in various places and from different perspectives and
determined by various educational contexts. As a result of this, there has not been one that
universally accepted or recognized definition that effectively describes, explains and/ or defines

large size class.

In connection to this, Hayes (1997) said that, “There can no be a qualitative definition for the
term large classes as perceptions of this varies from context to context.” According to Fauzia,
et.al (2007), “Large is a relative word and large class have been variously defined by practitioners
from different teaching learning contexts.” Fauzia, et.al stated how the perceptions that teachers

have about large class size varies from place to place as:

The Language Learning in Large Class Project tried to find out how large is large?
By asking teachers to share their perceptions and experiences. After administering
the questionnaire in several countries, it was found that teachers’ perception of
large class size varies from country to country and at different levels and

educational contexts with in the same country (2007:17)

Large size class also considered differently in developed and developing economies. A large
class in western context such as the US or the UK may be considered small by both teachers and

learners in most teaching-learning contexts in Africa (Ibid 2007:31).

In addition to these, it is important to note that large size class has been differently described or
defined quantitatively, by the number students in a classroom, all over the world. As result of

this, the quantitative descriptions or definitions which have been given in order to describe or
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define large class size are very different from one country to the other as well as from place to

place within the same country and determined by various educational contexts.

Many things has been said in order to indicate how large size class varies from place to place in
terms of its quantitative descriptions. For instance, Fauzia, et.al (2007) said that, “A large class
can vary from 22 in US elementary schools to up to 150 in an African classroom.”Hayes (1997)
also found that, “Classes in schools in most parts of Thailand may contain between 54 and 55
students. Many teachers consider that these classes are too large.” During the Horn by School on
“Teaching English in Large Classes”* participants from seven different countries in Africa were
asked to define a large class. There was a general agreement that a class with more than 40 or 50

students is large.” (Fauzia, et. al 2007:33).

Very different from these, Zeleke (1995) in Mendida (2001), quantitatively describes large size
class in Ethiopian educational context as, “Classes of 70-135 becomes common in Addis Ababa
governmental schools.” Particularly, Zeleke found that the majority of teachers he studied (97%)
Considered their classes to be large. The number of students in teachers’ classes varipd from 50-
135. Atkins, et. al (1996) also described the quantitative average class size in Ethiopia schools is

to be between 60 and 90.

To sum up, class size has been perceived, described and/or defined differently in different
perspectives, levels and educational contexts across the globe. Due to this, large class size too has
been considered and/or defined variously from place to place and at different levels and

educational contexts in terms of qualitative and quantitative perspectives.

*A Teacher Training Course for Teachers and Teacher Educators Held in Ethiopian from 28
Augest-2 September 2006

FA



2. Beside Numbers-Other Factors in Defining Large Classes

In addition to the number of students in a classroom, there are many determinant factors that have
to be taken in to considerations before defining a given classroom as being small size classroom
or as large size classroom. Class size is an important variable in the teaching situation which
takes in to account the number of students admitted, the number of teachers, the number of

classrooms, and the number of seats in the classrooms. (Locastro 1989:37).

The question of large classes, must not be seen only from a numerical perspectives,
“Pedagogical, Managerial and affective” factors have also a great impact on teaching in large
classes (Ibid 1989:38). Shamim (1993) also stated that, “While numbers may be necessary for
defining large classes, numbers alone is not sufficient to arrive at a shared definition, even within

one country.”

Furthermore, Fauzia et,al discussed the other factors beside numbers in defining large size class

as.

Class size is often defined in numbers. However, teachers’ and learners’
perception of a large class is determined not only by number of students but by
several additional factors. These include: physical conditions in the classroom
such as the amount of space available; teaching focus; teaching methodology; and

the availability of resources (2007:35)

2.3.  Overview of Some Research Studies to Maximize Teaching and Learning in

Large Class Size

To overcome the challenges and/ or difficulties that are presented by large class size, too many
teaching methods, techniques and strategies have been developed through different times as well
as in different levels and educational contexts. In many research studies, it has been noted that
since the chance of reducing large class size in to small one is very slight, it is very crucial for
teachers to develop methods, techniques or strategies that suit to teaching and learning in large
class size so as to help themselves to cope with large class sizes. In this regard, Coleman, (1989)
stated that, “If there are solution to large classes, then people most likely to have developed such

solutions are large class teachers themselves.”
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According to Shamim, (1993) “For the problems of large size classes, there should be someone to
cater for efficient handling of teaching-learning process in large classes.” Fauzia, et.al (2007) also
suggested that, “Moving from problems to devising principles for teaching in large classes is

important for rethinking teaching and learning in large classes.”

Many things have been said or many research studies have been forwarded basic principles,
teaching methods, techniques or strategies that can be taken as solutions to overcome the

challenges or difficulties that are presented by large classes.

The two general and the four specific principels that are summarized below are suggested by
Colemean (1989). These principles were considered as important principles for rethinking

teaching and learning in large classes.
General Principles

Be realistic: There are some things that are either very difficult or simply impossible to do in
large classes. Similarly, there are other things that can be done well in large classes. Instead of
feeling guilty about what can not be done, explore and focus on what can be done well in large

classes.

Give more responsibility to the learners: Consider sharing responsibility for learning with the
learners instead of taking responsibility for everything that happens inside (and outside) a

language learning class.

The following specific principles suggest ways of sharing responsibility with the learners to

address some of the common problems that teachers faced in large classes (Ibid 1989:19).
Specific Principles

Discomfort: Organize learning in ways that takes the spot light away from the teacher, for
example, use pair and group work-this will also allow the learners to take responsibility for their

learning.

Control: Do not try to monitor everything: share ‘control’ of learning by giving some

responsibilities to the learners.
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Evaluation: Do not feel stressed about evaluating everything that the learners produce. Learners
can be encouraged to self-assess or check their peer’s work and thus share responsibility for
checking learning with you. Alternatively, being realistic, you may decide that all the language

produced by the learners does not need to be corrected.

Individual attention: To address the problem of giving individual attention to learners in large
classes, use activities that allow for increased opportunities for individual interaction between

teachers and learners.

Very similar to Colman, The International Network for Class Size Studies (INCLASS) research
questionnaires has suggested that the problems faced by teachers of large classes can be divided
into five areas: discomfort; control; individual attention; evaluation; and learning effectiveness.
Based on the in-service training (INSET) course developed in north-east Thailand and from
teachers (INSET course participants who completed the INCLASS research questionnaires)
reactions and comments, Hayes (1997:32) summarized the following for each of the problem
areas in large classes. In other words, below are a summary of solutions that teachers suggested

to maximize teaching and learning in large class size:
Discomfort:

There is obviously nothing that can be done about the size of classrooms or the number of desks
and chairs needed for the students, but the optimum organization or furniture in a limited space is
something that can be takled. Generally, arrangement of the class in groups best enables students
to see the board, see and speak to each other, and move around easily to do activities, and which
allow the teacher to see and to talk to the students, and move around easily to monitor activities.
Positioning of desk at an angle to the board rather than head-on make a difference to lines of

vision.

Teachers might then consider how best to utilize the available wall space in their own
classrooms. Lack of floor space need not prevent a room from being an attractive place to be.
What is possible in any given school depends, of course, on whether rooms are allocated for
subjects or for classes. Where rooms are shared with other subject teachers it may be possible to
jointly agree on a new arraignment. If agreement is not possible, it may be worth while to train

students to rearrange the classroom for lessons in which the primary focus is group or pair work.
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Control:

Teachers’ concern over the issue of control may be linked to teacher centered perceptions of the
classroom. The question of noise in pairs or group activities is often citied as a reason for large
classes being difficult to control. Teachers should consider ways of keeping the noise level to a
minimum such as: never attempt to compete with the class by shouting for attention, give a clear
signal when the teacher want to speak, and waited for quiet before the teacher begin, encourage
the class to speak at normal levels, and try to quieter students if they become too boisterous: if it
is necessary to address individuals the teacher may do so by name. Teachers can use their own
attention-getting signal (a clap of hands, for example) together the classroom language that

he/she might use at various learners levels in situations where noise might be a problem.

Furthermore, teachers should consider ways of making students more responsible for control.
Rotas for undertaking particular duties, and the selection of group leaders to lialse with the

teacher, for example, collecting or returning materials or books.
Individual Attention

Addressing individual students by name not only one way to establish control in a class. It has
another more important function. But, knowing the names of too many students is not easy.
However, teachers can use different ways of learning names which can be tried out in schools.
This can be range from seating plans (as long as students sit in the same places) to name cards
and simple games. Using names in the initial step is showing students that their teachers care

about them as individuals.

Teachers themselves are also very concerned about how they can express this care through the
amount of time devoted to individual students in a large class. In this regard, it was noted that,
not all students needs individual attention in every lesson: for some, a quick check they are doing

the activity correctly will often be enough, where as others will need closer guidance.
Evaluation

The idea of students working together has lists of advantage. An important advantage is that
students can learn from each other, mixed ability grouping are preferable for this. Disadvantages

usually centred on the possibility of students copying or cheating. At the most basic level,
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however, teachers feel that slow learners perform very badly in large classes. If they cheat or
simply copy they will also learn nothing! Teachers are therefore encouraged to develop a sense of
responsibility among their students and the sphere of learner training should be considered at

various points.

Teachers can employ the various strategies to overcome the problems with evaluation. For
instance, providing controlled writing for quickest correction, techniques such as students
exchange books or correcting their own work while the teacher give the answers, students writing
the answers on the board and being corrected by other students, if necessary, and students

checking their works in pairs before the teacher gives the answer (s)

Learning Effectiveness

Available research evidence can not prove any conclusive link between class size land learner
achievement. It may be just a teacher’s perception that students do not learn as well in a large
class as in small one. If this is the case, it is important that the perception be examined. The range
of activities have shown some ways in which teachers may be helped to feel less overwhelmed
when confronted by large classes. However, any change must result from individual teachers
modifying their own classroom behavior and leading students to alter theirs. If they do so then

perceptions of learning effectiveness in large classes may be altered.
Hayes concluded his summary by citing the following teacher’s advice:

If you have to teach in large classes, the first important thing you have to do is
finding some students who can help you. This is good thing because these students
can practice the language more and they can help you. They will like English and
you will get some important information from them. And the students will tell you
what they want to learn more, what games are boring, what games are interesﬁng,

what you should adopt (1997:36).

The challenges that are presented by large class size manifest themselves in different ways and in
different classroom situations or contexts. In addition to the problems that are described above,
the problem of resources is also a major challenge that teachers faced in large class sizes. In

connection to this, Shamim stated that,
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In recent years student’s enrolment has increased rapidly in many countries of the
world. However, the rise in student’s number has not been accompanied by a
corresponding expansion in facilities and resources. As a result teachers are faced
with large classes and very limited resources to support their teaching. Tt is

unlikely that this situation will change in the near future (1994:46).

Though lack of resources is one of the major problems of large class size, some research studies

suggested that the lack of resources in large class size is some thing that can be managed.

Teaching large classes is hard work, but, in the area of resource use, there are many
opportunities as well as challenges. In particular the large and diverse group of
students in a large class is a rich resource for the teaching and learning process

(Shamim 1993:27).
In connection to this Fauzia, et.al said that,

Whist all these (textbooks, story books, flash card, audio and video tapes, audio
and video cassette players, computers and internet resources) are valuable
resources in a language class, it is possible with creativity to teach language skills

where these resources are unavailable or in limited supply (2007:53).

Holliday (2000) also said that, “As large class teachers develop creative solutions to combat
limitations in resource availability; they should derive a great deal of satisfaction from their

accomplishment”.

Similarly, Biddle and Berliner (2000) suggested that, “Since the lack of resources is the case in
large classes, we must look for creative solutions to maximize the use of the limited educational

resources as available.”

As for other problems or difficulties of large class size, research studies have came up with issues
or ideas to maximize the lack of resources in large class size. Among the many, Shamim and
Fauzia, et.al examined how the creative use of available resources can help to address some of
the challenges caused by lack of resources by identifying the resources in the classroom and its
environs that can be used to support teaching and learning in large class size. They respectively

summarized the maximization of the lack of resources in large class size as the following:
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Identifying the available resources greatly help teachers to maximize resources in
large classes. When identifying the resources available to support learning we
must look at both human resources and material resources. We must look not only
in the classroom but in the school environment as a whole. We must look not only

at the school but at the community (Shamim 1993:47).

It is important to see resources not only in terms of physical facilities in the
classroom and its environs, but also to include, arguably much more valuable,
human resource. In most African classrooms, the most abundant resources aré the
students. However, many teachers fail to recognize the potential of their students’

resources (Fauzia et. al 2007:62).

To sum up, in relation to the problems of resource in large classes, Fauzia, et.al further discussed

that:

The shortage of resources and the group dynamics of large classes require teachers
to have highly effective management skill. A deeper understanding of the causes
and types of conflict together with careful planning and creative implementation
of plans allows skilled teachers to cope with the challenges of managing large

classes effectively (Ibid 2007:69).

With regard to students involvement in large classes, most research studies considered the great

role that pair and group work played in increasing the involvement of students in large class size.

To address issues of students’ involvement in large classes, it requires teachers to
analyze the multiple reasons behind the lack involvement and to develop strategies
for assessing these. Pair and group work are invaluable for increasing student
involvement in large classes. But to be effective they must be well-planned and

carefully managed (Ibid 2007:76).

Generally, as it has pointed above, the various reasons that contributes for the lack of students
involvement in large class size can be maximize by a range of materials, techniques, procedures
and/or strategies that teachers can use to work towards achieving the goal-to increase the

involvement of students in large class size.
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In addition to the above methods, techniques, procedures and/or strategies that are forwarded as
solutions to maximize the challenges or difficulties that are presented by large class size, some
research studies have been came up with issues and optiohs to maximize the management
problems in large classes. Biddle and Berliner (2000) said that, “Management problems in large
classes manifest themselves in a verity of ways. These include: noise, disciplinary problems and

lack of cooperation.”

Since the question of noise, at one part of it, considered as a challenge that teachers faced in large
class size, some strategies were given in order to help teachers to cope with the problems of noise
in large class size. In other words various strategies were forwarded for reducing noise in large

classes.

Teachers can use variety of strategies to overcome the problems of noise or for
reduction noise in large size classes. For instance, establishing ground rules and
select some students to help teachers in controlling classroom discipline will have

high importance to manage large classes (Naidu 1991:25)

Though pair and group work plays an important roles in increasing the involvement of students in
large class size, they become to be a source of another problem in large class size if they are not

carefully planned or prepared. (Shamim 1994:65).

Many teachers believe that pair or group activities are the solutions to all their problems in large
classes. However, if' not well planned, pair or group activities can create problems as well as
solve them. Thus, teachers should consider the various strategies for managing group work

effectively in large size classes (Shamim 1993:72):

The following lists of strategies are important for managing group work effectively in large

classes (Shamim 1993:72-73).

e Limit group size. If there are too many students in a group, some students on the
“margins” will probably get distracted.

e Use a familiar method for forming groups, so the students spent as little time as possible
doing this.

e Ensure that the group activity requires working together and sharing.
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e Avoid the possibility that activities required working together in a group but do the
activity individually.

e Train students in giving feedback and in peer assessment.

e Ensure that both individual and group efforts are assessed. Plan group activities in such a
way that it is possible to assess individual contributions as well as group performance.

e Use creative ways to gain students attention whilst they are working in groups.

Apart from managing group and pair work effectively, it has been suggested that managing
transition from pair to group work to whole class activity has invaluable support in minimizing

the management problems in large class size.

The transition from one form of working to another can be chaotic and time
consuming. However, once again through proper planning, management problems
can be minimized. Whenever possible, begin with pair activities and form groups
by merging the pairs. This way you can also smoothly develop it to a whole class
activity. Generally, if transitions do not require significant movement, merging
groups can be carried out efficiently and with minimum disruption (Naidu

1991:38).

To maximize the problems of assessment and feedback in large classes, various strategies,

methods as well as techniques and procedures were given.

For assessment to be fair and transparent, clear assessment criteria, shared with
students, is vital. It is better if students are involved in the development of the
assessment criteria so they feel ownership of them and understand why they are
important. Indeed, the process of developing assessment criteria and a powerful

learning experience in its own right (Hayes 1997:42).

Shamin (1994:69) also suggested the value of using peer-feedback and self reflection to improve
assessment in large class size, as: self-reflection and self assessment can also very valuable to the
learning process in large size classes. With clear learning objectives and clear criteria for
assessment, students in large size classes can effectively assess their own work and their progress

towards achieving the learning objectives. In large size classes, carrying out self-assessment is
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also important in decreasing of student dependence on the teacher and encouraging them

responsibility for their own learning.

Assessment and feedback may be more challenging in large than in smaller
classes. However, once clear assessment criteria have been agreed, peer-
assessment and self-assessment can be used to relive the burden on the teacher. In
addition, once students are trained to give effective and supportive feedback,
regular feedback can be provided to all students, despite the large numbers in the

class (Fauzia et.al 2007: 79).

As it has been discussed so far, despite large classes sizes presenting a range of challenges and
difficulties for teachers and learners and hampers the smooth flow of instructional processes,
teachers can handle these challenges and help their learners to cope with the difficulties they
faced in large class size if teachers recognized and implement the various strategies, methods,

procedures or techniques to maximize teaching and learning in large classes.
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CHAPTER THREE

3. RESEARCH METHODOLOGY
3.1. Subjects and Sampling

From among the 12 governmental elementary schools in the regional city of The Gambella

Peoples’ National Regional State, 6 governmental elementary schools were taken as a sample.

This research considered the schools representativeness to the center as well as to the places
outside the Gambella city when it selected the 6 governmental elementary schools as a sample of
the study. The two teachers from each sample governmental elementary school were selected

randomly.

Based on this, 12 teachers, taking uniformly 2 teachers from each sample governmental
elementary school were made to fill the questionnaire. All the teacher respondents have returned

the questionnaire.

Table 1 indicates list of sample governmental elementary schools in Gambella city, the kebele
that each sample governmental elementary school is found, the number of English language
teachers in who teaches in Grade 8, the number of English language teachers who filled and

returned the questionnaire.
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Students’ questionnaire was also distributed to 36 students who were randamely selected from
each sample governmental elementary school in Gambella city, randomly taking 6 Grade 8
students from each sample school. The selected students were being taught by those English
language teachers who filled and returned the questionnaire and observed during classroom

observations.

The reason why taking 36 Grade 8 students from the 6 sample governmental elementary schools
as a sample of this study, because the researcher of this study believes that these students can

represent the total student population in the 6 sample governmental elementary schools.

The 6 Grade 8 students who were randomly selected from each sample governmental elementary
school were also taken as a sample for this study were also selected on a similar basis like that of

the 36 total sample student respondents.

Table 2 shows the sample governmental elementary schools, in Gambella city, the average
number of students in Grade 8 classes, the number of students who filled the questionnaire and

number of students who returned the questionnaire.
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In order to conduct classroom observation 3 English language teachers were also selected form
the 3 sample of Governmental elementary schools in Gambella city, which are mentioned below,
on the basis of the large class size they were teaching. These schools were taken as representative

of the large class size in the 6 sample governmental elementary schools in Gambella city.

Table 3 indicates sample governmental elementary schools selected for classroom observations
which represent large class size. This was used to evaluate the strategies, methods or procedures
that English language teachers employed to maximize the challenges presented by their

respective large classes.

Table-3: Name of the sample Governmental Elementary School for the Classroom Observation,
the Kebele that each Sample Governmental Elementary School Selected for Classroom

Observation is found and the Number of Students in each Observed Classroom.

No | Name of the Sample Governmental | The  kebele the | Number of Students
Elementary school school is fund in each observed
classroom
1 | Wibure Elementary School Kebele 01 89
2 | Jejebe Elementary School Kebele 03 85
3 | Dalcoach Elementary School Kebele 06 95

3.2. Data Collection Procedures

Questionnaire and classroom observations were the two typés of data collection methods or

instruments used to compiled the data for this research.
3.2.1. Questionnaire

Two types of questionnaire were prepared in order to gather relevant data for this research. The
first type of questionnaire was prepared for the English language teachers who teaches in Grade 8
and administered on them (see appendix C). The second type of questionnaire was prepared for
those Grade 8 students and administered on them (see appendix D). The items included in the

English language teachers’ questionnaire were organized based on:
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1. The questioner prepared by Fauzia, et.al (2007) for finding out learners’ perceptions about
large classes (see appendix F).

2. The ideas raised by Shamim (1993 and 1994), Hayes (1997) and Fauiza, et.al (2007).

3. Particularly, the items in Table 12 prepared based on the researcher of this study

familiarity/ teaching experience in The Gambella Peoples’ National Regional State.

The items were also presented using different measuring scales according to their relevance and

/or convenience to the analysis and interpretations of the data.

Hence, questions related to the actual class size and teachers’ perceptions about class size were
measured by using interval scale. Teachers’ attitudes towards large classes were also measured
by providing of three alternatives: ‘Disagree’, ‘Undecided’, and ‘Agree’. The items related to
challenges presented by large classes were presented by using of list order starting from the
major challenge to the minor one. In order to examine the most frequent strategies, methods or
procedures which English language teachers employed to maximize teaching and learning in

large classes, three rating scales, that is ‘Never’, ‘Sometimes’, and ‘Always’ were used.

Students’ questionnaire was also used to get responses regarding the strategies, methods or
procedures that their English language teachers employed to maximize teaching and learning in
large classes. Hence, students’ questionnaire was organized on a similar basis taking only part
five of teachers” questionnaire. For the purpose of convenience, the students’ questionnaire was

translated in to Ambharic (see appendix E).
3.3.  Classroom Observation

Three English language teachers in the selected three sample governmental elementary schools in
Gambella city were observed each for four consecutive days in two different rounds while
teachers teaching English language skills and grammar and vocabulary as well as doing other

related exercises to each aspect of the lesson.

The first round observation, which was carried for two consecutive days in each selected school,
was conducted, for 9 hours 3 hours for each teacher, from February 7, 2011 to February 16, 2011.

Where as the second round observation, which was also carried for two consecutive days in each
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selected school was conducted, for 9 hours 3 hours for each teacher, from March 14, 2011 to

March 22, 2011.

After conducting the classroom observation, the findings were organized and treated according to
their relevance to the aim of this research as it is presented in Chapter Four, section 4.1.6., which

deals with the results of classroom observations.
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CHAPTER FOR

4. DATA INTERPRITATIONS AND DISCUSSIONS
4.1. Data Interpretations

4.1.1. Characteristics of the Teachers Sample Population

As 1t was mentioned in chapter three (i.e. in the methodology part) of this study, 12
questionnaires were distributed to 12 sample teacher respondents and administered on the same
number of sample teacher respondents selected from 6 sample governmental elementary schools

in the city of The Gambella Peoples’ National Regional State.

Table 4 below summarizes characteristics of the teacher sample population. It describes the
sample teacher respondents’ sex, educational status, their teaching experiences, their teaching
load per-week which includes sections and periods parallel to the number of sample teacher

respondents.

Table-4: Characteristics of the Sample Teacher Respondents

No | Description Number of the sample
teacher respondents
1 Sex Female 4
Male 8
2 | Educational status 10+3 Certificate 2
Diploma 10
BA. Degree -
3 | Teaching experience 1-5 Years -
6-10 Years g2
11-15 Years 1
Above 15 Years 1
4 | Teaching load per-week:
4.1. Sections 3 2
4 2
5 3
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6 3
12 -
4.2. Periods 14 1
16 1
18 1
20 2
22 2
24 5

Table 4 shows that, 10 of the sample teacher respondents were graduated with diploma, while 2
sample teacher respondents were graduated with 10+3 certificate and there is no a single teacher

respondents who were graduated with B.A. Degree.

Regarding the sample teacher respondents’ teaching experience, Table 4 also shows that from the
12 sample teacher respondents, 9 teacher respondents have a teaching experiences between 6 to
10 years, one of them served between 11 to 15 years, and another one teacher respondent have

more than 15 years of teaching experience.

In the case of teacher respondents’ teaching load, Table 4 further indicates that teachers have
been assigned to teach 3 to 6 sections or 14 to 24 periods. According to the statistical evidences
that were posted on the walls of the schools directors offices, the maximum load that each

English language teacher is supposed to take is 6 sections or 24 periods per-week.

On the contrary, teachers’ teaching load becomes less when third year regular diploma program
students from The Gambella Teachers’ Education and Health Science College sent to elementary
schools to do the last phase of their practicum course through teaching practice. Since these third
year regular diploma program students are assigned to perform their teaching practice, teachers’
teaching load 1s likely goes down during the second semester when third year diploma program
students from the college are assigned to share the load of teachers. In this research, however,
teachers’ teaching load is likely great as it refers to only the teaching load that teachers have been
assigned to teach during the first semester which have an impact on the teaching and learning of

English language in large classes.
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On the other hand, most teacher respondents (see item No. 7 and 8 part I, at appendix-C) did not
have a chance to take any training, workshop or seminar that is related to the teaching and
learning of English language in large classes. Only three teachers respondents had go;c chances to
be participated in trainings: Improving Your English a Course for Ethiopian Teachers (Grade 1-4,
and Grade 5-8) in 1999 E.C., and Teach English for Life Learning (TELL) for Grade 6,7 and 8 in
2001 E.C. which were conducted in Gambella City. However, these trainings do not have
coherent relations to the teaching and learning of the English language in large classes as well as
significant contributions in helping teachers to maximize teaching and learning in large classes at

elementary school.
4.1.2. Actual Class Size

Table 5 below shows that, the actual large class size which teacher respondents teaches are
greatly similar from one school to other. Generally, it can be possibly observed from Table 5 that
the actual large class size teachers teach ranges from 83 up to 95 in each sample governmental

elementary school.
4.1.3. Teachers’ Perceptions of Class Size

According to Table 5, teachers’ perceived that a class size which is between 40 and 55 is more
suitable to the teaching and learning process. In contrast to this, a class size which is between 60
and 75 is perceived as large class, a class size which is between 75 and 95 students is considered
as a class size which present challenges, and a class size which is between 85 and 100 students is

also regarded as a class size which become more difficult to manage.
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It is also interesting to note that the class size which is perceived as ‘large’ and ‘small’ is more or
less similar from one sample governmental elementary school to the other. However, there is a
minor variation on the class size that is perceived as the large class size which present challenges
and the large class size which become more difficult to manage. This is especially observed in
the case of teachers’ perceptions at Ras Gobena elementary school and Chankoar elementary
school on one side, and Wibure elementary school and Jejebe elementary school on the other

side.
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4.1.4. Teachers’ Attitudes Towards Large Classes

According to the data of this research, 11 teacher respondents shared the idea that large classes
are a great challenge to the English language teaching and learning process. In addition to this,
only 4 teacher respondents have an attitude that large classes are not challenges; rather they are
additional factors which aggravate the other problems to the English language teaching and
learning, while 7 teacher respondents did not accept this idea. On the other hand, 11 teacher
respondents said that, in addition to the high number of students in classrooms other factors
highly contributes to make large classes to be difficult places to teachers to teach and to students

to learn.

Seven teacher respondents agreed with the idea that large classes are a particular issue in many
developing countries, such as Ethiopia, where teachers’ recruitment has not kept with the rapid
increases in school enrollments. Interestingly, 12 teacher respondents believe that in Ethiopia
context it is important to acknowledge that large classes are a reality and the chance of reducing
large classes into small classes in near future is very slight as long as the existence of too many
hindrances to the teaching and learning process such as shortage of resources, trained and
qualified manpower, construction of classrooms as well as absence of trainings for teachers on

how to maximize teaching and learning in large classes, and the like.

The data of this research also indicates that, only 4 teacher respondents believe that the increasing
students” enrollment is the only factor that makes large classes to be very challenging, however, 8
teacher respondents did not shared this view. Regarding the idea that reducing students’
enrollment is the only alternatives to maximize teaching and learning in large classes, the

majority of teacher respondents -8- did not accept it, only 2 teacher respondents shared this idea.

In relation to takling the problems that teachers faced in large classes, the majority of teacher
respondents -10- agree with the idea that teachers can tackle the problems or the challenges
presented by large classes effectively if they get constant trainings on the strategies, methods as
well as techniques or procedure on how to maximize teaching and learning the English language

in large classes.
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4.1.5. The Challenges Presented by Large Classes

From the various challenges that are presented by large classes, the data of this research (See at
Table 12, Appendix A) indicates the major challenges that teachers faced while they teach in
large classes. The challenges that are presented by large classes were listed by teacher

respondents from the major one to the list according to their difficulty to teachers.

According to the data of this research, teachers faced a major challenge to use a student centered
method of teaching in large and overcrowded classrooms. Teachers also faced major difficulties
that are caused by the existence of high temperature condition in the school area that have a direct
impact in reducing students learning motivation. In addition to these, teachers also described the
limited opportunity for learners to express themselves in English as a major challenges that is

presented by large classes.

On the contrary, teachers considered time constraints to organize group works; inability to move
round in a classroom in order to monitor individual, pair and group activities; and inability to

address individual students by name as minor challenges that are presented by large classes.

4.1.6. Strategies, Methods as well as Techniques and Procedures that Teachers

Used to Maximize Teaching and Learning In Large Classes

This part becomes the core focus of this research which aimed at to explore the major strategies,
methods and/or procedures that elementary schools English language teachers used in order to
maximize the English language teaching and learning in large classes. These strategies, methods
and/or procedure have been categorized under five major parts. These are: Assessment and
feedback in large classes, increasing students’ involvement in large classes, managing large
classes, maximizing the use of resources in large classes, and how to cope with large classes

found in hottest places of the country.
4.1.6.1. Assessment and Feedback Strategies

According the data of this research, in order to maximize the challenges of large classes in
regarding assessment and feedback -7- teacher respondents used clear assessment criteria and
explain what to focus on to improve assessment as a strategy to improve assessment in large

classes. In addition to this, the data reveal that most teachers respondents -10and 6- using peer-
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feedback and self-reflection to improve assessment, and discuss with students the value of peer-
assessment and the importance of doing it well, respectively as major strategies to maximize the

difficulties associated with assessment and feedback in large classes.

The data of this research also show that, most teacher respondents- 8 always, 3 sometimes-
monitoring the process of self-assessment by visiting different groups, checking their assessment
and listening to the way they give feedback. Also, the majority of teacher respondents -7- always,
3 sometimes-making students to compare their class work or homework in pairs or in groups.
Based on the data, 10 teacher respondents providing model answers to make students to self-

assess their class work or homework.

The data of this research further indicate that, 8 teacher respondents using a strategy of collecting
a few examples of homework from each large class and choose different students each time to see
the individual students’ work and to identify any difficulties that the students in general are
having. The data of this research also show that, out of the total teacher respondents population, 9
teacher respondents shard the idea of changing the type of question, for instance fror subjective

to objective, to make marking easier.

Seven teacher respondents considered the idea of preparing, ideally in collaboration with
students, a marking guide by writing it on the blackboard, or distribute it to students for peer-
correction and allocate clearly on the guide the marks for each item in order to promote
transparency; on the contrary 3 teacher respondents did not accept this strategy. In addition, 10
teachers respondents uses oral question for feedback purpose in the class; 7 teacher respondents
considered the giving of an extra mark to the group or individual student (s) who corrects
accurately using the given criteria; and 5 teacher respondents never checking their students’ work
only when grading their students; as strategies to maximize the challenges that are related to

assessment and feedback in large classes.

4.1.6.2.Strategies to Increase Students’ Involvement in Large Classes
4.1.6.2.1. Increasing Students’ Involvement by Enlarging the Action

Zone

The data of this research reveal that, the majority of teacher respondents -8- relay on the strategy

that advocates the changing of the teaching style by focusing less on lecturing and more on
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students doing activities in pairs or in small groups so as to winding or enlarging the action zone
to include the whole classroom. The data also indicates that, 7 teacher respondents using a
variety of activities that will interest and involve all students, while 3 teacher respondents

sometimes uses this as a strategy to increase the involvement of students in large classes.

According to the data of this research, most teacher respondents -9- getting their students to
change their seat, by making, for example every Monday having the front row move to the back
and all other rows move forwards, in order to give all students to have a chance to sit in the
action zone so as to in turn to maximize lack of students involvement in large classes. In addition
to these, 11 teacher respondents said that, based on the availability of space in the classroom,
they move around the class and conduct whole class activities from different places (front, back,
middle of the class). These respondents also added that, if this is difficult, they move around the

class and move up each row of learners.

4.1.6.2.2. Increasing Students’ Involvement by Creating a Positive

Classroom Culture.

Based on the data of this research, it is observed that teachers used the strategy of creating a
positive classroom culture to increase students’ involvement in large classes. The data shows
that, most respondents -10- said that, in order to increase the involvement of students in large
classes, at the start of the course, with students, establishing a set of classroom ‘rules of
participation’ that emphasize respect for other students and value making mistakes as part of the
learning process. Seven teacher respondents used activities (icebreakers) at the beginning of the
course that help students to get to know one another. Furthermore, most teacher respondents-7
always, and 2 sometimes-use more pair and group work to allow students to practice the
language in a less threatening environment, as strategies to maximize lack of students

involvement in large classes.

4.1.6.2.3. Increasing Students’ Involvement by Improving Question and

Answer techniques.

The data of this research also indicates that, teacher respondents used the techniques of
improving question-answer to increase students’ involvement in large classes. From the total

teacher respondents, 11 of them frequently used the strategy of improving question-answer
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techniques by beginning with some straight forward questions that all students should be able to
answer and follow with more complex questions. And, 8 teacher respondents shared the idea of
allowing more thinking time and time for students to exchange ideas with their partners. In
addition to these, 9 teacher respondents said that, ensuring that everyone has heard and
understood the questions by reinforcing the question posed orally by writing it on the board is
one of the strategy they employed to increase students’ involvements in large classes. Further
more, 8 teacher respondents also said that, for more complex questions they encourage students
to write down their answers before they raise their hands. And the same number of teacher

respondents used the strategy of encouraging students to back up their responses with evidence.

4.1.6.2.4. Increasing Students’ Involvement through Participatory

Decision-Making.

Teacher respondents also used another strategy to increase students” involvement in large classes,
that is, participatory decision-marking strategy. In connection to this strategy, 10 teacher
respondents shared the view that ensuring all students understand the purpose of the class and the
learning objectives they are aiming to achieve helps to increase students’ involvement in large
classes. In addition to this, 6 of the teacher respondents using learning contacts by making
students to state their specific learning objectives, the resources they need and the actions they
will take to achieve their objectives, and 7 teacher respondents did not accept the idea of sharing

assessment criteria with students or involve them in setting the assessment criteria.

4.1.6.2.5. Increasing Students’ Involvement by Using More Pair and

Group work.

According to the data of this research, teacher respondents using pair and group work to
maximize the lack of students’ involvement in large classes. From the total teacher respondents-
6 always, 3 sometimes-used groups of no more than 6 students, and 9 teacher respondents set
tasks that require group members to interact and work collaboratively together-tasks that create

interdependence amongst group members.
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4.1.6.3. Methods of Managing Large Classes

According to the data of this research, 9 teacher respondents considered the idea of establishing
ground rules with students for reducing noise levels. And, the majority of teacher respondents -6-
always, 5 sometimes- giving individual reminders to keep noise levels low. From the total teacher
respondents, 8 teacher respondents accepted the view of giving clear instructions to avoid the

disruptive noise that results when students fail to hear instructions clearly.

In the case of selection of those students who help the teacher, 10 teacher respondents select
students who lialise with the teacher in keeping classroom discipline, while 7 teacher respondents

making the whole class to be responsible in keeping the classroom discipline.

4.1.6.4.Strategies to Maximize Resources in Large Classes

4.1.6.4.1. Using Students as a Resources

To maximize the limited resource in large classes teachers used a variety of strategies, the data of
this research reveals that, most teacher respondents -7- most of the time, and 4 sometimes-using
students as a resource to support learning in large classes. Teachers are using the students’
different abilities, interests, experiences and backgrounds as a resource to language learning in

large classes.
4.1.6.4.2. . Using Students-Generated Resource

According to the data of this research, the majority of teacher respondents -6- always, 4
sometimes-using students-generated learning resource by encouraging students to provide
teaching and learning materials in the form of newspapers, story books, magazines, to bring
different materials in order to construct different instructional materials or encouraging students
individually, in pairs or in groups to generate different stories and write them on a variety of

themes.
4.1.6.4.3. Using Students to Tutor one another and Give Feedback

In addition to the above strategies, teachers used students to tutor one another and give feedback.

According to the data, 8 teacher respondents most of the time using those students who
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understand a concept or skill well to help another weaker students as a strategy to maximize the

problem of resources in large classes.

4.1.6.4.4. Using the Classroom and the School Environment as a

Resource

The data also indicates that, 9 teacher respondents give emphasize for using the classroom as well
as the wider school environment as a resource to compensate some resources that are limited in
large classes. These teachers are using the wall of the classroom as a place to celebrate students’
work, for example a good essay, poem or story, which in turn used to motivate students as well as
to create a healthy sense of competition among the students and using to teach further reading or
writing activities. Furthermore, most teacher respondents used the wider school environment as a
resource. Here, for example, teacher respondents used the playground in order to create an
outdoor space for activities as well as to use it as a resource for some materials that support

teaching and learning in large classes.
4.1.6.4.5. Using Recourses outside the Classroom

According to the data of this research, most teacher respondents -10- using resources outside the
classroom by asking students to bring different materials to the classroom on which instructions
are written in English which teachers used them to encourage real life reading and writing
activities. These teacher respondents also make students to report to the class, orally or in writing,
on articles they have read in a newspaper or magazines or programs from the radio or televisions,
or asking students to write down slogans from billboards in order to make students to identify
grammar points or miss-spelt words from billboards or to teach students pronunciation or

vocabulary.

4.1.7. Methods to Cope With Large Classes Found in Hottest Places of the
Country

The data of this research shows that, teachers employed a variety of methods in order to
maximize teaching and learning in large classes found in hottest places and suggested different
options that will be used as inputs to maximize the problems teachers faced while they teach in

large classes that are found in hottest places of the country.
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4.1.7.1. Proper Sitting Arrangement

According to the data, the majority of teacher respondents -4 always, 6- shared the idea that
arranging students to sit in doable-circling will make the classroom well-ventilated. In addition to
this, most teacher respondents -7- considered the idea of advising students not to wear thinker
clothes will prevent students from being influenced by the existing hot temperature in large,

overcrowded and savocated classrooms.
4.1.7.2. Arranging the day’s Lesson or Weekly Periods

The data also indicate that, 9 teacher respondents were accepted the idea that if it is possible, in
collaboration with the schools directors, arranging the day’s lesson or the weekly English
language periods to be conducted on the first or second period before the temperature in the
school area as well as within the classroom become very hot as an important method to maximize
teaching and learning in large classes found in hottest places. On the other hand, 11 teacher
respondents say that, giving students a short break, for example for five minutes, to go outside
the classroom and take a rest or relax themselves will help to tackle the problems that are posed

by large classes found in hottest area of the country.
4.1.7.3.. Conducting Make-up Classes

The data also reveal that, to maximize the teaching and learning of English language in large
classes found in hottest places of the country, 8 teacher respondents considered the idea of
conducting make-up classes after the regular classroom periods, for example between 5:30 pm to
6:30 pm, when the hot temperature in the school area becomes cool or before the regular class
room periods, for example between 7:00 a.m. to 8:30 a.m. before the temperature in the school

area becomes very high.

Furthermore, 7 and 9 teacher respondents respectively accepted the ideas of conducting make-up
classes during the weekends on Saturday and Sunday mornings; and conducting interesting and
motivating activities in pairs or in groups that will attract the attention of students from the
feeling created by hot temperature in the school arca as well as in the classroom towards their
learning, will help teachers to maximize teaching and learning in large classes under high

temperature condition.

41



4.1.7.4. Providing Warming-up Activities

According to the data of this research, most teacher respondents -7- shared the idea of providing
warm-up activities, such as language games, puzzles, jocks , etc, during the begimﬁng, middle
and end of the day’s lesson that will interest students, used as a means of language teaching and
learning as well as become an important method to maximize teaching and learning in large
classes found in hottest places, and 4 teacher respondents always, and 5 teacher respondents
sometimes, considered the view of discussing with students on ways that may help to maximize
teaching and learning and learning in large classes found in hottest places of the country will

solve the problems created by hot temperature.

4.1.7.5. Issues and Options to Maximize Teaéhing and Learning in Large

Classes Found in Hottest Places

The data also shows that, 10 teacher respondents shared the view of exchanging ideas with other
English language teachers about the challenges or difficulties that teachers faced while they teach
in large classes under found in hottest places and forwarding ideas that may be used to maximize

teaching and learning in large classes in a such temperature condition.

Regarding teacher respondents suggestions on the issues and options to maximize teaching and
learning in large classes under very high temperature condition, 5 teacher respondents suggested
initiating the school community to have discussions on the issues of teaching in large classes
under very high temperature conditions and to generate options to maximize teaching and

learning in large classes under such temperature condition.

Moreover, 4 and 8 teacher respondents respectively shared the ideas of insisting the schools
administration to report to the regional education bureau about the difficulties or challenges that
teachers faced while they teach in large classes under very high temperature condition, the
problems students faced by emphasizing the constructions of classrooms that considered the
existing of high temperature condition in the region; and asking the school directors to facilitate
trainings for teachers on how to maximize teaching and learning in large classes as well as
trainings on how to cope with large classes under high temperature condition, respectively as

methods to maximize teaching and learning in large classes found in hottest places of the country.
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4.1.8. Students Responses on the Strategies, Methods as Well as Techniques and

Procedures to Maximize Teaching and Learning in Large Classes

The data of this research indicated that, regarding with the sex of students respondents among the
36 student respondents, 12 students respondents are females and 24 students respondents are

male students.

In the case of the total number of students that are found in each student’s respondents classroom,
the data of this research showed that the total number of Grade 8 students that are found in the

student’s respondents classrooms ranges between 85 to 95 students.

4.1.8.1. Assessment and Feedback Strategies

The data of this research reveal that, in relation to assessment and feedback 25 student
respondents were of the opinion that teachers are using clear assessment criteria and explain what
to focus on to improve assessment, 19 students respondent said that teachers are using peer-
feedback and self-reflection in order to improve assessment in large classes, and 17 student
respondents explained that teachers are discussing with students the value of peer-assessment and

the importance of doing it well.

The data also show that, 15 and 22 student respondents respectively accepted the ideas that
teachers monitoring the process of peer-assessment by visiting different groups, checking their
assessment and visiting to the way students give feedback; and teachers making students to
compare their class work or homework in pairs or in groups. According to the data of this
research, 26 student respondents shared the idea that teachers providing model answers to make
students to self-assess their class work or homework and only 14 student respondents shared the
idea that teachers are collecting a few examples of homework from the class and choosing
different students each time to see the individual students’ work and to identify any difficulties

that the students in general are having,

From the data, it is also observed that 26 student respondents believe that, to make marking
easier, teachers are changing the type of question, for example from subjective to objective; and
18 student respondents said that, teachers, in collaboration with students, are preparing a marking

guide by writing it on the blackboard or distribute it to the students for peer- correction and in
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order to promote transparency, teachers allocate the marks for each item clearly on the marking
guide. On the other hand, 23 and 27 student respondents respectively accepted the ideas that
teachers using oral questions for feedback purpose in the class; and giving an extra mark to the
group or individual student (s) who corrects accurately by using the given criteria. However, 15
students respondents said that, teachers never checking students’ work only when grading

students. Where as, 12 student respondents showed a position on this side.

44



4.1.8.2. Strategies to Increase Students’ Involvement in Large Classes
4.1.8.2.1. Enlarging the Action Zone

In addition to the above strategies, 24, 20 and 18 student respondents respectively said that,
teachers using a variety of activities that will interest and involve all students; getting students to
change their seat in order to give all students the chance to sit in the action zone; based on the
availability of space in the classroom, teachers move around the classroom and conduct whole
class activities from different places. In relation to the strategies that teachers employed in order
to increase students’ involvement in large classes by enlarging the action zone, most student
respondents- 17 always, 13 sometimes-teachers changing the teaching style to focus less on
lecturing and more on students doing activities in pairs or small groups to widen the action zone

so as to include the whole classroom.

4.1.8.2.2. Increasing Students’ Involvement by Creating A positive
Classroom Culture and by Improving Question-Answer

Techniques

In addition to the above, 29 student respondents were of the opinion that at the start of the course,
with students, teachers are establishing a set of classroom ‘rules or participation’ that emphasize

respect for other students and value making mistakes as part of the learning process.

Furthermore, 28 student respondents did not accept the idea that teachers are sharing the
assessment criteria with students or involve students in setting the assessment criteria; only 14
student respondents said that teachers, most frequently, using groups which are not more than 6
students; and the majority of student respondents -25- showed that teachers set tasks that require
group members to interact and work collaboratively together and using tasks that create

interdependence amongst group members.

The data also indicates that, the majority of student respondents -23 always, 13 sometimes- said
that at the start of the course, teachers use activities (icebreaks) that help students to get to know
cach other; 22 student respondents believe that teachers using more pair and group works to

allow students to practice the language in a less threatening environment; and' 19 student
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respondents showed that teachers begin the lesson with some straight forward questions and

follow with more complex questions.

It is also observed from the data that, 16, 18, and 20 student respondents respectively said that
teachers allowing more thinking time and time for students to exchange ideas with a partner;
teachers ensuring that everyone has heard and understood the questions by reinforcing the
question posed orally by writing it on the blackboard; and for more complex questions, teachers

encouraging students to write down their answers before students raise their hands.

On the other hand, 29 student respondents accepted the idea that teachers are encouraging
students to back up their responses with evidence; 26 student respondents showed that teachers
are ensuring all students understand the purpose of the class and the learning objectives they are
aiming at to achieve; and 28 student respondents indicated that teachers are using learning
contacts by making student to state their specific learning objectives, the resources they need and

the actions they will take to achieve their objectives.
4.1.8.3. Methods of Managing Large Classes

Regarding classroom management, the data of this research show that, 32 ,22 .20 ,31 and 22
student respondents respectively accepted the ideas that teachers establish ground rules with
students for reducing noise levels; give individual reminders to keep noise levels low; give clear
instructions to avoid the disruptive noise that results when students fail to hear instructions
clearly; select students to lialise with the teacher in keeping the class room discipline and making

the whole classroom to be responsible in keeping the classroom discipline.
4.1.8.4. Strategies Teachers Used to Maximize Resources in Large Classes

In the case of maximize resources in large classes, most student respondents- 16 always, and 14
sometimes-teachers using students as a resource to support learning by exploiting the students’
different abilities, interests, experiences and backgrounds to language learning in large classes.
Also, 27 student respondents accepted the idea that teachers using students-generated resources
by encouraging and asking students to provide teaching and learhing materials that can be used to
construct teaching aid materials and making students individually, in pairs or in group to generate

and write stories on variety of themes. On the other hand, 15 student respondents said that
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teachers using students to tutor on another by selecting those students who understand a concept
or skill well to help weaker students; 25 student respondents also shared the view that teachers
using the classroom as well as the wider school environment by using the classroom walls, floor,
ceiling, seating, blackboard and the playground outside the classroom to form an outdoor space

for activities as well as to use it as a source of materials.

Furthermore, 26 student respondents were of the opinion that teachers using resources outside the
classroom by asking students to bring different materials on which instructions are written in
English language to encourage real life reading and writing activities, making students to report,
orally or in writing, on articles they have read from different sources, and by asking students to
write down slogans from billboards in order to make students to identify grammar points or miss-

spelt words or to teach students pronunciation or vocabulary.

4.1.8.5. The Methods Teachers Used To Maximize Teaching and Learning in

Large Classes Found in Hottest Places

In relation to students’ responses to wards the methods teachers used to maximize teaching and
learning in large classes found in hottest places, from the data of this research it was found that
the majority of student respondents shared the idea that teachers are advising their students not to
wear thicker clothes that are not suitable with the existing hot temperature in the school area.
According to the data of this research, many student respondents accepted the view that their
teachers, in collaboration with schools directors, arrange the day’s lesson or the weekly English
language periods to be conducted on the first or second period before the hot temperature in the

school area becomes too hot.

From the data of this research, it was also found that the majority of student respondents believe
that their teachers used Saturday and Sunday mornings to conduct make-up classes; conducting
interesting and motivating activities in pairs or in groups that will attract the attention of students
from the feelings created by hot temperature to their learning; during the beginning, middle and
end of the day’s lesson providing warm-up activities, such as jocks, language games, puzzles, etc.
that will interest students as well as used as a means of language teaching and learning; and

discussing with students on ways to maximize teaching and learning in large classes found in
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hottest places, as methods to maximize the effects of hot temperature on the teaching and

learning of the English language in large classes.
4.1.9. Results of Classroom Observations

To examine how English language teachers in elementary schools maximize teaching and
learning in large classes, consecutive classroom observations were conducted by taking three
English language teachers from the selected three sample governmental elementary schools that
are found in Gambella city. Based on the consecutive classroom observations, the following

major points were observed:
4.1.9.1.Teachers’ Teaching Style

In all the three classrooms, the three English language teachers mainly follow a student-centered
teaching style by writing a lecture note on the blackboard and making students to copy the lecture
note from the blackboard. After the students completed copying the lecture note, teachers were
observed to give explanations based on the lecture note from the blackboard which mainly
focused on teaching students about some of the grammatical rules of the English language. In one
classroom, a teacher was seen to select some voluntary students to read passages from the
textbook and made the rest of the class to listen to the students’ reading. After the reading was
completed, the teacher wrote lists of words selected from the reading text on the blackboard with
their similar meanings and gave explanations about the meaning of the words with their
examples. Then, the teacher made the students to copy the listed words with their meanings from
the blackboard on their exercise books. After this, the teacher asked the students to gave the
answers for the meanings of words that they were copied from the blackboard with out being

referred from their exercise books or from the blackboard.

In order to teach the English language skills, all the three English language teachers were used

different strategies.

In Wibure elementary school, to teach speaking and listening skills the teacher wrote a short
dialogue on the blackboard, made all students to copy the dialogue and rehearse it for sometime.

Then, the teacher selected three students who were voluntary to take part in the dialogue and
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demonstrated it in front of the classroom. After this, the teacher made the rest of students to make

a group of three students and perform the dialogue in the same way in their respective groups.

To teach reading and writing skills, on the blackboard the teacher draw a Venn diagram, two big
overlapping circles that intersect each other at one point, and named the circles as circle ‘A’ and
circle “B’. At circle ‘A’ the teacher wrote a person’s name and the person’s personal
characteristics and did the same at circle ‘B’. At the point that the two circles were intersect each
other, the teacher wrote the personal characteristics that the two persons in circle ‘A’ and circle
‘B’ have in common and made students to copy the Venn diagram on their exercise book. Then
the teacher made students to write a short paragraph about the personal characteristics that the
two persons in circle ‘A’ and circle ‘B’ are differs each other as well as have in common. After

this, the teacher selected some voluntary students to read their paragraphs to the class.

In Jejebe elementary school, the teacher used different methods to teach the English langnage
skills. Tn order to teach listening and speaking skills, first, the teacher selected a short story
paragraph from the textbook and made two students to read aloud the paragraph for two times to
the class while students were listen to the story. Then, the teacher asked some students to re-tell

what they heard with out worried about pronunciation and grammar.

To teach the skills of reading and writing, the teacher used a paragraph completion method. First,
the teacher wrote a paragraph of three to four sentences on the blackboard and made students to
copy it. Then, the teacher asked students to complete the paragraph on their own way using their
own language, after this, the teacher select some students and made them to read their completed

paragraphs to the class.

In Dalcoach elementary school, the teacher used another techniques to teach the English language
skills. To teach speaking and listening skills, first, the teacher selected a story passage from the
textbook and read the first paragraph of the story passage. After this, the teacher made students to

guess what will come next in the story passage.

To teach reading and writing skills, the teacher randomly selected some students from each row
and asked them to read one paragraph from the textbook. And, based on the reading paragraph
the teacher also asked the whole class to write one short paragraph about their families, their

school environment as well as their classmates, etc.
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4.1.9.2. Issues of Noise and Discipline

In all the three observed classrooms, there was a problem of noise and discipline. This was
especially occurred when the teachers were delivered the lesson and during pair and group
activities. For example, it was observed that, when the teachers started the lesson some big boys
and girls sitting at the back started making noises, When the teachers turned around, these

students stopped making noises and the teachers did not know who was disturbing the class.

Some students were also asked the teachers to go out of the classroom because they said that they

feel too hot because of the existing hot temperature.

In the process of dealing with the issues of noise and keeping the classroom discipline, the three

teachers used different strategies.

In Wibure elementary school, the teacher involved students in solving the problem of noise and
discipline. When a particular student or group of students is/are making a noise while the teacher

turned away, the teacher asked the classroom if the behavior was acceptable.

In Jejebe elementary school, the teacher asked those students sitting at the back and disturbing
the classroom to give the answer to one of the questions. Each of them said they did not know the
answer because they were not heard the teacher’s explanation. Those students around them were
laughing, this made those students who were disturb the class to be quieter and listen attentively

to what the teacher was said until the end of the day’s lesson.

In Dalcoach clementary school, the teacher was used another different strategy to keep the noise
level low and to make students to be disciplined. In the classroom, it was observed that when the
teacher was discussing the homework, only kids in the front rows were raising their hands and
participated and some big girls and boys at the back rows were doing something else; they did
not realized that they were making too much noise, the teacher was moved close to them and
remained them, politely but firmly, they need to keep low the disruptive noise level's they were

made.
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4.1.9.2.1. Level of Students’ Involvement

In the three observed classrooms, it was observed that interactions were mainly took place
between teachers and those students who manly sit in the front rows of the classroom and
between teachers and only those most interested students who tend to sit mainly in the front rows

and those few dominant students who probably sit at the middle and back rows of the classroom.

It was also observed that, some students seemed arrived in classrooms with an agenda other than
learning, because they were positioned themselves at the back where they think they will not be
seen by their teachers and becomes passive. They were seen reading a book or doing homework
for another class. Some students were also seen anxious and seems feel uneasily to speak, and

perhaps making mistakes in front of their peers.

In the three observed classrooms, during classroom discussions, (particularly, in Wibure and
Dalchoch elementary schools) interactions in the classrooms were dominated by the teachers and
a few high performers because it seemed that the classrooms cultures dictated that those who
know should speak and the other received. This ‘asymmetry’ in the classrooms interactions
seemed created a kind of atmosphere in which may student feels too afraid to speak and excluded

and more likely to be distracted and turned to an agenda other then learning.

Some students (especially, in Jejebe elementary school) seemed lack involvement because they
are probably unclear about purpose or the objectives of the class. Because, it was observed that

some students have not heard the teachers’ instructions clearly.

Generally, it was observed that in classrooms were large number of students found (particularly,
in Wibure an Dalcoach elementary schools) the majority of students seemed lack involvement in
the classroom activities. Where as, in Jejebe elementary school, in spite of the existence of large
number of students in the classroom, at least half of the class seemed involved in the classroom

activities.
4.1.9.2.2. Assessment and Feedback

In all the three observed classrooms, activities and exercise from the textbook were provided in
the form of class work and home work. In providing assessment and feedback, the three teachers

were used different strategies.
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In Wibure elementary school, the teacher made students to exchange their work with student
sitting with them and give feedback to each other. Then, the teacher made the whole class to

check their answers against the teacher’s on the blackboard.

In Jejebe elementary school, the teacher selected some voluntary students to write their answers
on the blackboard and made other students to give feedback on the students’ answers. Finally, the

teachers, together with the whole class, gave the correct or the final answers.

In the case of Dalcoach elementary school, first the teacher made some voluntary students to
gave their answers orally to the class. Then, the teacher asked the class to comment on the
students’ answer and finally the teacher orally gave the right answers with their explanatlons to

the class.
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4.2. DISCUSSIONS
4.2.1. Actual Class Size and Perception of Class Size

The findings of this research indicate that, there is a great similarity in the size of the classes
which teacher respondents have came across. In this regard, the ‘largeness’ of the class depends

on the problems, challenges or difficulties that teachers’ faced in their respective classrooms.

According to the data, there is a common understanding among teachers about small class size.
The findings of this research show that, classrooms between 40 up to 55 students are considered
as small and presenting minor difficulties or challenges for teachers. However, there is a great
variation between the actual large class in which teachers teaches and the perceptions that
teachers have towards large classes. In this case, the number of students in the actual large classes
ranges between 80 to 98 students. All teacher respondents considered the classrooms they teach
as large classes. This is because, teachers teach in the classrooms larger than the classroom size
that they considered as small as well as that they perceived large classes. In addition to these,
from the finding of this research it would be possible to conclude that, there is a consensus
among teacher respondents. That is all of them were considered the classroom size with students
between 75 up to 95 as a classroom size which present challenges or difficulties, and a classroom
size with students between 90 up to 100 students as a classroom size which become more

difficult to manage.
4.2.2. Teachers’ Attitudes Towards Large Classes

The findings of this research also show that, the majority of teacher respondents -11- believe that
large classes are a great challenge to the teaching and learning of English language and most of
teacher respondents -7- did not accept the idea that large classes are not challenges by
themselves, rather large classes are additional factors that aggravate the other difficulties or
problems that teachers faced while they teaches large number of students in overcrowded

classrooms.

In addition to these, all -12- teacher respondent believe that as long as the existence of too many
challenges to the teaching and learning process, the chance of reducing large classes in near
future is very slight. Therefore, in the context of Ethiopia, it is important to acknowledge that

large classes are the existing reality.
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According to the findings of this research, 10 teacher respondents shared the view that constant
trainings for teachers on the strategies, methods as well as techniques and procedures on how to
maximize teaching and learning in large classes have a great role in making English language

teachers to handle effectively the problems or the challenges that are presented by large classes.

Eight teacher respondents did not considered the idea that reducing students’ enrollment to
schools as the only means to maximize teaching and learning in large class and the same number
of teacher respondents did not accept the view that the increasing students’ enrollment is the only

factor that makes large classes to be difficult to teach.

Seven, teacher respondents believe that large classes are a particular issue in many developing
countries, such as Ethiopia, where teachers’ recruitment has not kept with the rapid increases in
school enrolments, and 11 teacher respondents shared the view that in addition to the high
number of students in classrooms too many other factors highly contribute to make large classes

to be a difficult place to teachers to teach and to students to learn.

Table-6: Description of Teachers’ Attitudes Towards Large Classes

Number of teacher respondents

No Items Disagree | Undecided | Agree

1 Large classes arc a great challenge to the English | 1 - 11

language teaching and learning process.

2 Large classes are not challenges, rather they are | 7 2 4
additional factors which aggravate the other
problems to the English language teaching and

learning.

3 In addition to the high number of students in | - 1 11
classrooms, other factors highly contributes to
make large classes to be a difficult place to

teachers to teach and to students to learn.

4 |Large classes are a particular issue in many |3 2 7

developing countries, such as Ethiopia, where

teachers recruitment has not kept with rapid
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increases in school enrolments.

In Ethiopian context, it is important to
acknowledge that large classes are a reality and
the chance of reducing large classes in to small
classes in near future is very slight as long as the
existence of too many hindrances to the teaching
and learning process such as shortage of:
resources, trained and qualified manpower,
construction of classrooms, absence of trainings
for teachers on how to maximize teaching and

learning in large classes, and the like.

12

The increasing of students’ enrollment is the only
factor that makes large classes to be very

challenging.

Reducing students” enrollment is the only
alternative to maximize teaching and learning in

large classes.

Teachers can tackle the problems or the
challenges that are presented by large classes
effectively if they get trainings on strategies,
methods as well as techniques and procedures on
how to maximize teaching and learning English

language in large classes.

10

4.2.3. The Major Challenges Presented by Large Classes

difficulty to the while they teaches in large classes.
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According to the data of this research, it was found that teacher respondents mentioned the

challenges presented by large classes from the major one to the minor one, based on their

Based on the data of this research, difficulties to use student-centered teaching method; the

existence of hot temperature in the school area that have a direct impact on the teaching and




learning of English in large and overcrowd classrooms; the limited opportunity for learners to
express themselves in English are the major challenges from the various that teacher fespondents

described as they faced while they teach in large classes.

4.2.4. Strategies Methods as well as Techniques and Procedures Teachers Used to
Maximize Teaching and Learning in Large Classes
4.2.4.1. Assessment and Feedback to Maximizing Teaching and

Learning in Large Classes

According to the research findings, 7 and 9 teacher respondents respectively considered using
clear assessment criteria and explains what to focus on; and using peer-feedback and self-
reflection to improve assessment in large classes will maximize the problems of assessment and
feedback in large classes. And, 6 teacher respondents accepted the idea that teachers should
discuss with students the value of peer-assessment and the importance of doing it well, and 8
teacher respondents suggested that teachers should monitoring the process of peer-assessment by

visiting different groups, checking their assessment and listening to the way they give feedback.

Based on this research findings, in order to maximize the challenges that are related to
assessment and feedback in large classes, 7 teacher respondents and 10 teacher respondents
respectively making students to compare their class work home work; and providing model

answer to make students to self-assess their work or home work.

Eight teacher respondents said that, collecting a few example of home work from each large
classes and choose different students each time to see the work of individual students” as well as
to identify any difficulties that the students in general are having, and 9 teacher respondents
shared the idea of changing the type of question, for instance from subjective to objective or vice

versa, in order to make marking easier.

Furthermore, 7 teacher respondents shared the view that in collaboration with students preparing
a marking guide by writing it on the blackboard or distribute it to the students for peer-correction
and in order to promote transparency on the marking guide clearly allocate the marks for each
item. On the other hand, 10 teacher respondents considered the use of oral questions for feedback
purpose in the classroom; 7 teacher respondents giving an extra mark for those groups or to an

individual student (s) who corrects accurately by using the given marking criteria; and only 2
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teacher respondents considered the idea of only checking students’ work when grading students;

will maximize the problems that are related with assessment and feedback in large classes.

Table-7: Assessment and Feedback Strategies

No [tems Number of Teacher

Respondents

Never | Sometimes | Always

1 Using clear assessment criteria and explain what to 3 2 7

focus on to improve assessment

2 Using peer-feedback and self-reflection to improve 2 1 9
assessment
3 Discuss with students the value of peer-assessment and 2 o 6

the importance of doing it well.

4 Monitoring the process of peer-assessment by visiting 1 3 8
different groups, checking their assessment and

listening to the way they give feedback.

5 Making students to compare their class work or 3 2 7

homework in pairs or in groups.

6 Providing model answers to make students to self- 1 1 : 10

assess their class work or homework.

7 Collecting a few examples of homework from each 2 2 8
large class and choose different students each time to
see the individual students’ work and to identify any

difficulties that the students in general are haring.

8 Change the type of question, for example from 1 2 9

subjective to objective, to make marking easier.

2 Prepare, ideally in collaboration with the students, a 3 2 7
marking guide by writing it on the blackboard or
distribute it to the students for peer-correction and
allocate clearly on the guide the marks for each item in

order to promote transparency.
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10 | Use oral questions for feedback purpose in the class. - 2 10

11 | Giving an extra mark to the group or individual student | 2 3 7

(s) who corrects accurately using the given criteria.

12 | Only check students’ work when grading students. 5 4 2

4.2.4.2. Increasing Students’ Involvement in Large Classes
4.2.4.2.1. Increasing Students Involvement by Enlarging the

Action Zone

The findings of this research show that, the majority of teacher respondents accepted the idea that
changing the teaching style to focus less on lecturing and more on students doing activities in
pairs or in small groups in order to widen the action zone-the front of the class which is the two
major resources-the teacher and the blackboard, so as include the whole classroom, and most
teacher respondents considered the use of a variety of activities that will interest and involve all

the students.

According to the research findings, to increase students’ involvement in large classes majority
teacher respondents believe that getting students to change their seat, for example every Monday
having the front row move to the back and all other rows moves forwards, will give all students
to have a chance to sit in the action zone. Moreover, almost all teacher respondents considered
the idea that based on the availability to space in the classroom, moving around the classroom
and conducting whole classroom activities from the different places, front, back and middle, of

the classroom or move around the class or move up each row of learners.

4.2.4.2.2. Increasing Students’ Involvement by Creating a

Positive Classroom Culture

This is about changing the classroom culture at which interaction in the classroom is dominated
by the teacher and a few high performer students and which creates an atmosphere in which
many students feel too afraid to speak, makes them to feel excluded and to become more likely to

be distracted and turn to an agenda other than learning.

In this regard, most teacher respondents supported the idea that at the beginning of the course,

with student, establishing a set of classroom ‘rules of participation” that emphases respect for
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other students and value making mistakes as part of the learning process; and many teacher
respondents believe that using activities (icebreakers) at the start of the course will help students
to get to know each other; and the same number of respondents shared the view that using more
pair and group work will allow students to practice the language in a less threatening

environment.

4.2.4.2.3. Increasing Students’ Involvement by Improving

Question and Answer Techniques

The findings of this research indicates that, in large classes not all students will be able to
respond to the class, however, techniques can be used to ensure that all students in large classes

think about question before the teacher selects those students who will respond to the question.

In relation to this, teacher respondents were agreed with the various ideas to increase students
involvement in large classes by improving question and answer techniques. Almost all of teacher
respondents considered the idea of beginning with some straightforward questions that all
students should be able to answer and following with more complex questions. And rhost teacher
respondents shared the idea of allowing more thinking time for the questions and time for
students to exchange ideas about the questions and with their partners. In addition to these
teacher respondents considered the idea that ensuring that everyone has heard and understood the
question by reinforcing the question posed orally by writing it on the blackboard will be increase
the involvement of students in large classes. Moreover, many teacher respondents believe that for
more complex questions encouraging students to write down the answers before they raise their
hands to answer the questions and more than half of teacher respondents encouraging students to

back up their responses with evidences.

4.2.4.2.4. Increasing Students’ Involvement Through

Participatory Decision-Making

According to the findings of this research, generally there is a consensus among teacher
respondents that involving students in making decision about teaching and learning ¢an increase
the involvement of students in large classes. This is to mean that, to make learning in large

classes to be effective, students must understand what is happing in the classroom, why it is
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happening and how that leads to their learning. In other words students must understand the

purpose of what they are learning and they must understand the learning objectives.

In connection to this, the majority of teacher respondents shared the idea that ensuring all
students understand the purpose of the class and the learning objectives they are aiming to
achieve and half of teacher respondents believe that using learning contacts such as making
students to state their specific learning objectives the resources they need and the actions they
will make to achieve their objectives as strategies to increase students involvement in large
classes. However, more than half of teacher respondents did not accept the idea of sharing
assessment criteria with students or involving students in setting the assessment criteria, as a

strategy to increase student’s involvement in large classes.

4.2.4.2.5. Increasing Students’ Involvement by Using Pair and
Group Work

The findings of this research indicate that, in large classes where the teacher is ‘scarce resource’
students can learn collaboratively in pairs or in groups, giving each other feedback and providing
peer-coaching. In addition to this, in large classes when students work in mixed ability groups, it
tests the competence of stronger learners while building up confidence in slower learners.
Furthermore, in large classes group work also encourages learners to take charge of their own
learning and gives the teacher more time to give individual feedback when the teachers moves

between the groups as they are working.

In case of this, half of teacher respondents suggested the idea of using of groups which are not
consists of more than six students, while the majority of teacher respondents considered the idea
of setting asks that require group members to interact and work collaboratively together and

providing tasks that create interdependence amongst group members.
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Table-8: Strategies to Increase Students’ Involvement in Large Classes

Number of Teachers

No Items Respondent

Never | Sometimes | Always

1 Increasing students’ involvement by enlarging the

action zone:

1.1. Changing the teaching style to focus less on
lecturing and more on students’ doing activities 1in
pairs or in small groups so as to widen the action zone

to include the whole classroom.

1.2. Using a variety of activities that will interest and

involve all the students.

1.3. Getting students to change their seat, for example
every Monday having the front row move to the back
and all other rows move forwards, in order to give all

students to have a chance to sit in the action zone.

1.4. Based on the availability of space in the
classroom, move around the class and conduct whole
class activities from different places (front, back, and - 1 11
middle of the class). If it is difficult move up each row

of learners.

2 Increasing students’ involvement by creating a

positive classroom culture:

71. At the start of the course, with students,
establishing a set of classroom ‘rules of participation’
that emphasis respect for other students and value

making mistakes as part of the learning process.

2.2. At the start of the course, using activities
(icebreakers) that help students to get to know one 2 7 3

another
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2.3. Use more pair and group work to allow students
to practice the language in a less threatening

environment.

Increasing students’ involvements by improving

question and answer techniques:

3.1. Begin with some straight forward questions that
all students should be able to answer and follow with

more complex questions.

11

3.2. Allow more thinking time and time for students to

exchange ideas with a partner.

3.3. Ensuring that everyone has heard and understood
the questions by reinforcing the question posed orally

by writing it on the blackboard.

3.4. For more complex questions encourage students
to write down their answers before they raise their

hands.

3.5. Encouraging students to back up their responses
with evidence. For example, by asking students what

makes them to say yes/no or true/false

Increasing students involvement through participatory

decision-making:

4.1. Ensuring all students understand the purpose of
the class and the learning objectives they are aiming at

to achieve.

10

4.2. Using learning contacts: making students to state
their specific learning objectives, the resources they
need, and the actions they will take to achieve their

objectives.

4.3. Share assessment criteria with students or involve

them in setting the assessment criteria.

Increasing students involvement by using pair and
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group work:

5.1. Using groups of no more than 6 students. 3 3 6

5.2. Setting tasks that require group members to
interact and work collaboratively together-tasks that 2 1 9

create interdependence amongst group members.

4.2.4.3. Methods of Managing Large Classes

As it was mentioned in chapter two of this research “Large classes are not only large but they are
inevitably diverse-diverse in terms of students’ level of knowledge, learning needs, learning
styles and expectations. This diversity, often coupled with a lack of resources, contributes

significantly to the challenge of managing a large class.

It was also mentioned in chapter two that “Management problems in large classes manifest
themselves in a variety of ways. These includes: noise, disciplinary problems and lack of

cooperation.”

According to the findings of this research, teacher respondents employed varieties of methods in-
order to maximize the management problems posed by large classes. The findings of this
research reveal that, most teacher respondents believe that in large classes establishing ground
rules with students will help teachers to reduce the high noise levels. This is to mean that, before
starting to teach the lesson, during the first day of the class at first semesters, discussing with
students the problem caused by excessive noise and together with students, establishing a series
of classroom ground rules for reducing noise levels and displaying the ground rules on the
classroom wall and reminding students of the classroom ground rules from time to time will be
an important method for teachers to reduce noise levels in large classes. In addition to this, half
of teacher respondents shared the view that giving individual reminders will keep noise levels
low. For example, if a group or individual student (s) makes unnecessary noise, reminding them

the need to keep noise levels low.

Further more, the majority of teacher respondents accepted the idea of giving clear instructions to
students will be important to maximize the problems of management in large classes. This can be

done, for example, by giving instructions both orally and in written form- on the blackboard or a
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apiece of paper handed to each group during group work; by speaking clearly with simple,
unambiguous English; after giving instructions, check whether ever one has understood and
clarify anything that is unclear; and if instructions are complex, give an example of what is

expected or ask a small number of students to demonstrate it in the front of the class.

To avoid the problems of noise and to keep the classroom discipline, the majority of teacher
respondents considered the idea of selecting some students who lalise with the teacher in keeping
classroom discipline. On the other hand, more than half of teacher respondents suggested that
making the whole classroom to be responsible in keeping the classroom discipline will maximize

the problems the management in large classes.

Table-9: Methods of Managing Large Classes

Number of respondents;

No Items Never | Sometimes | Always
L Establishing ground rules with students to reduce

noise levels ) : ’
Z. Giving individual reminders to keep noise levels

- 1 5 6
2 Giving clear instructions to avoid the disruptive

noise that results when students fail to hear | -2 2 8

instructions clearly.
4. Selecting students to lialise with the teachers in

keeping the classroom discipline : : =
5 Making of the whole class to be responsible in

keeping the classroom discipline ’ g ’

4.2.4.4. Maximizing Resources in Large Classes

The findings of this research show that, teacher respondents identified the lack of too many
resources as a constraint to the teaching and learning of the English language skills in large

classes. The findings of this research reveal that, whilst all of the identified resources are valuable

64



resources in a language classes, it is possible, with creativity, to teach the English language skills

in large classes where the valuable resources and unavailable or in limited supply.

According to the findings of this research, more than half of the teacher respondents considered
that using students as a resource to support learning will maximize the problems of resources in
large classes. Teachers can use the students different abilities, interests, experiences and
backgrounds to language learning. In addition this, half of teacher respondents accepted the idea
of using students-generated learning resources. This will includes encouraging students to
provide teaching and learning resources; and to bring different materials as well as asking

students to generate different stories and write on a variety of themes.

The majority of teacher respondents shared the idea of using students to tutor one another will
maximize the problems of resources in large classes. This can be done by selecting those students
who understand a concept or skill well to help weaker students. On the other hand, most of the
teacher respondents considered the idea of using the classroom walls, floor, ceiling, seating,
blackboard, etc. and the wider school environment such as the playground in order to form an

outdoor space for activities as well as to use it as a source of materials.

Moreover, many of the teacher respondents believe that using resources outside the classroom
will maximize the problems that are related to resources. This can be done by asking students to
bring different materials on which instruction are written in English, in order to encourage real
life reading and writing activities; by making students to report, orally or in writing, on articles
they have read in news papers, or magazines or programs from the radio or television, and by
asking students to write down slogans from billboards inorder to make students to identify

grammar points or miss-spelt words or to teach students pronunciation or vocabulary.
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Table-10: Strategies to Maximize Resources in Large Classes

No Items Number of teacher respondents

Never | Something’s | Always

1 Using students as a resource to support, learning:
using the students’ different abilities, interests, 1 4 T

experiences and background to language learning

2 | Using students generated learning resources:
encouraging students to provide teaching and
learning materials in the form of old news peppers,
story books and magazines. Asking students to bring
cartons, ropes, pegs and other materials that can be 2 4 6
used to construct items such as instructional
materials. Or, encouraging students to generale
stories and making them individually, in pairs or in

groups to write stories on a variety of themes

3 | Using students to tutor one another and give
feedback: using those students who understand a 2 § 8

concept or skill well to help weaker students.

4 | Using the classroom and the school environment as
a resource: using the classroom walls (to celebrate
students’ work), floor, ceiling, seating, blackboard,
etc. and the wider school environment such as the 1 5 9
play grounds (in order to form an out door space for
activities as well as to use it as a source of materials)

as resource.

5 Using resources outside the classroom: asking
students to bring, for example empty boxes, packets,
tins or wrappers, on which instruction are written in 1 1 10
English in order to encourage real life reading and

writing activities; making students to report, orally
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or in writing, on articles they have read in a
newspaper or magazines or programs from the radio
or television and asking students to write down
slogans from billboards in order to make students to
identify grammar points or miss-spelt words or teach

students pronunciation or vocabulary.

4.2.4.5. Methods on How to Maximize Teaching and learning in Large

Classes Found in Hottest Places

This is the part at which this research particularly aimed at to investigate the methods that
teachers used to maximize teaching and learning in large classes that are found in the hottest

places of the country.

Regarding the issues and the options on how teachers maximize teaching and learning in large
classes found in hottest places of the country, the data of this research shows that the majority of
teacher respondents were of the opinion that arranging stuclents.to sit in double-circling will make
the classroom to be well-ventilated. Most teachers respondents accepted the idea that advising
students not to wear thicker clothes that are not suitable to the existing hot temperature in the
school area. Many teacher respondents considered the view that if it is possible, in collaboration
with the school directors, arranging the day’s lesson or the weekly English language periods to be
conducted before the temperature in the schools area becomes high. In addition to this, almost all
teacher respondents said that giving students a short break, for example for five minutes, to go
outside the classroom and take a rest or to relax themselves will maximize the problems created

by hot temperature condition.

The data of this research also indicates that, the majority of teacher respondents accepted the idea
of conducting a make-up classes before the regular classroom periods, for example between 7:00
am to 8:30 am before the temperature in the school area becomes hotter or after the regular
classroom periods, for example between 5:30pm to 6:30pm, when the hot temperature becomes
cooler. Many teacher respondents shared the view that conducting make-up classes during the
weekends on Saturday and Sunday mornings and conducting interesting and motivating activities

will maximize the problems of large classes created by hot temperature.
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Providing warm-up activities during the beginning, middle and end of the day’s lesson,
discussing with students and other teachers on ways of maximize teaching and learning in large
lasses with the presence of hot temperature; initiating the school community to have discussion
on the issues of teaching and learning in large classes under hot temperature and emphasizing the
constructions of classrooms that suit the existing hot temperature; and asking the school
administrators to facilitate trainings for teachers on how to cope with large classes found in
hottest places of the country; were the methods that the majority of teacher respondents
considered to maximize teaching and learning in large classes found in hottest places of the

country.
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Table-11: Methods to maximize teaching and learning in large classes found hottest places

No

[tems

Number of Teachers

Respondents

Never

Sometimes

Always

Arranging students to sit in double circling to make

to classroom well ventilated

4

Advising students not to wear thicker clothes

If it is possible, in collaboration with school
directions, arrange the day’s lesson or the weekly
English language periods to be conducted on first or
second period before the temperature in the school
area as well as within the classroom become very

high

Giving students a short break, for example for five
minutes, to go outside the classroom and take a rest

or relax themselves.

11

Conducting make-up periods after the regular
classroom periods, for example between 5:30P.M. to
6:30P.M. when the high temperature becomes cool or
between 7:00 am. to 8:30 a.m. before the regular
class periods before the temperature becomes very

high.

Conducting make-up periods during the weekends:

Saturday and Sunday morning

Conducting interesting and motivating activities in
pairs or in groups that will attract the attention of
students from the feeling created by high temperature

towards their learning.

During the beginning, middle and end of the day’s

lesson providing warm-up activities, such as jocks,
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language games, puzzles, etc. that will interest
students as well as used as a means to language

teaching and learning.

Discussing with students on ways that may help to
maximize teaching and learning in large classes
under the existence of high temperature in the

classroom.

10

With other English language teachers, exchanging
ideas about the challenges or difficulties that teachers
faced while they teach in large classes under very
high temperature conditions and forwarding ideas
that may be used to maximize teaching and learning
in large classes under the existing high temperature

conditions.

10

11

Initiating the school community to have discussion
on the issues of teaching and learning in large classes
under high temperature and to generate options for
maximize teaching and learning in large classes

under such temperature conditions.

12

Insisting the school administration to report to the
regional education burcau about the difficulties or
challenges that teachers faced while they teach in
large classes under very high temperature, the
problems students posed by emphasizing the
constructions of classrooms that considered the

existing high temperature condition in the region.

13

Asking school directors to facilitate trainings for
teachers on how to maximize teaching and learning
in large classes as well as trainings on how to cope

with large classes under high temperature conditions.
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CHAPTER FIVE

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1. Summary

In this study an attempt was made to find out how clementary schools English language teachers
maximize teaching and learning in large classes. It was also particularly aimed at examining
teachers’ perceptions of class sizes; assessing teachers’ attitudes towards large classes;
investigating the major challenges that are presented by large classes according to their degree of
difficulty to teachers; finding out the most frequently used strategies, methods as well as
techniques and procedures which elementary schools English language teachers used in order to
maximize teaching and learning in large classes. Particularly, this research aimed at examining
the strategies that elementary school English language teachers, were elementary schools are
found in areas that are characterized by high temperature condition, such as Gambella, employed

to maximize teaching and learning in large classes under high temperature condition.

Questionnaire and classroom observation were the two types of data collection instruments which

were used in order to collect the relevant data for this study.
5.2. Conclusions
Based on the findings of this study the following results were found:

1. The result of this research showed that, the actual class size which teachers teach more or
less similar form one elementary school to the other. The same holds true for teachers’
perceptions towards small class size and the large class size which teachers perceived as a
large class size which presents challenges as well as the large class size which teachers
considered as a class size which becomes more difficult to manage. However, there 1s a
minor variation on teachers’ perceptions towards large classes.

2 Tn the case of teachers’ attitudes towards large classes, it was found that teachers
considered large classes as a great challenge to the English language teaching and
learning. They were also the opinion that in Ethiopian context it is important to
acknowledge that large classes are a reality and the chance of reducing large classes in to

small classes in near futures is very slight as long as the existence of too many hindrance
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to the teaching and learning process. In addition to these, the majority of teachers
respondents were in favor of the idea that in addition to the high number of students in
classrooms, other factors highly contributes to make large classes to be a difficult place to
teacher to teach and to student to learn. Furthermore, it was also found that teachers can
tackle the problems or the challenges presented by large classes effectively if they get
trainings on the strategies, methods as well as techniques and procedures on how to
maximize teaching and learning of the English language in large classes.

Among the difficulties or challenges that English language teachers faced while they
teach in large classes, teachers mentioned inability to use students-centered teaching
approach; presence of high temperature in the classrooms and its effect on teaching and
learning; limited opportunity for learners to  express themselves in English; difficulties in
ensuring everybody’s participation in activities; and difficulties to manage the classroom
effectively due to problems related to high level of noise and discipline, as the major
challenges or difficulties strategies, presented by large classes.

To maximize the problems associated with assessment and feedback in large classes, most
teacher respondents used peer-feedback and self-reflection in order to improve
assessment; monitoring the process of peer-assessment by visiting different groups,
checking their assessment and listening to the way the give feedback. In addition to these,
most teacher respondents stressed that providing model answers to make students to self-
assess their class work or homework, and changing the type of question, for example for
subjective to objectives, to make marking casier will have important contributions to
maximize the problems of assessment and feedback in large classes. Furthermore, in order
to maximize the problems of assessment and feedback in large classes the majority of
teacher respondents most frequently used the strategies of preparing, ideally with
students, a marking guide by writing it on the black board or distribute it to the students
for peer-correction and clearly allocate on the marking guide the marks for each item in
order to promote transparency; and using oral questions for feedback purpose in the class.
However, the problems that are related with assessment and feedback seemed unresolved.
This research revealed that, in order to maximize the problems that are associated with
students’ involvement in large classes teachers employed various strategies. Most teacher

respondents were the opinion that, enlarging the action zone increases students’

72



involvement in large classes. These includes, changing the teaching style to focus less on
lecturing and more on students’ doing activities in pairs or in small groups so as to widen
the action zone, which consists of the two major resources-the teacher and the blackboard,
to include the whole classroom; getting students to change their seat, for example
sometimes having the front row move to the back and all other rows move forwards, in
order to give all students to have a chance to sit in the action zone; based on the
availability of space in the classroom, move around the class and conduct whole class
activities from front, back and middle of the class. Creating a positive classroom culture;
improving question and answer techniques; using participatory decision making; and
using more pair and group work are some of the strategies that most teacher respondents
employed in order to increase students involvement in large classes.

To manage large classes, teacher respondents used different methods. Most teacher
respondents were the opinion that establishing ground rules with students to reduce noise
levels; giving individual reminders to keep noise levels low; giving clear instructions to
avoid the disruptive noise that results when students fail to hear instructions clearly; and
selecting students to lialise with the teachers in keeping classroom discipline. But it is
observed that, these methods should carefully employed in order to making students to be
aware of the benefits of classroom discipline.

In order to maximize the problems that are associated with resources in large classes,
teacher respondents were using students as a resource to support learning. The students’
different abilities, interests, experiences and backgrounds can be used as a resource to
language teaching and learning. This research also revealed that, using students-generated
teaching and learning materials, for example by encouraging students to provide teaching
and learning materials and/or to generate and write stories on a variety of the themes,
using students to tutor one another and give feedback; using the classroom walls, floor,
ceiling, seating, blackboard, etc as well as the wider school environment such as the
playground to form an outdoor space for activities and as source of materials; and using
resources outside the classroom, for example, making students to bring different
materials, encouraging students to report on articles they have read in newspapers or

magazines or programs from the radio or television, or to write down slogans from
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billboards, have a paramount contributions to maximize the limited resources in large
classes.

The following strategies were found to maximize teaching and learning in large classes
found in hottest places. Particularly, to solve the problems that are caused due to the
existence of high temperature in large and overcrowded classrooms found in hottest
places, it was found that arranging the sitting arrangements by making students to sit by
double circling the classroom; advising students not to wear thicker clothes; arranging the
day’s lesson or the weekly English language periods to be conducted on the first or
second period before the temperature in the school area becomes very hot; giving students
a short break to go outside the classroom to take a rest; conducting the lesson between
5:30 pm to 6:30 pm after the regular periods when the hot temperature in the school area
becomes cool or before the regular periods between 7:00 a.m. and 8:30 a.m. before the
temperature becomes very hot; conducting a morning make-up classes during weekends
and conducting interesting and motivating activities that will direct the attention of
students from the feeling created by hot temperature to their learning; during the
beginning, middle and end of the day’s lesson providing warming-up activities such as
jokes, language games, puzzles and the like; and with other fellow English language
teachers as well as with students discussing the issues of teaching and learning in large
classes under very high temperature condition and generating options that may help to
maximize teaching and learning in large classes in such temperature condition and
forwarding options that may help teachers to maximize teaching and learning under the
existence of hot temperature condition are of the signiﬁcant strategies to maximize
teaching and learning in large classes found in places that are characterized by hottest
temperature conditions.

Generally, this research showed that even though teachers employed variety of strategies,
methods as well as techniques and procedures to maximize teaching and learning in large
classes, these strategies, methods as well as techniques and procedures seemed to be
influenced by the presence of large number of students in the classroom. These strategies,
methods as well as techniques and procedures did not seem to be that much used in an

organized and systematic way to maximize teaching and learning in large classes. In this
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case, teachers were found to be unaware of the issues of large classes and develop their

own options which could be adopted to maximize teaching and learning in large classes.

5.3. Recommendations
Based on the findings of this research, the following recommendations were made:

1. Trainings on how to maximize teaching and learning in large classes should be given for
teachers to make them aware of the various strategies, methods as well as techniques and
procedures so as to enable them to choose and use the appropriate ones according to the

challenges or difficulties which they faced in large classes.

2. The constructions of classrooms should consider the existing temperature conditions in a

given area or region so as to make the classrooms suit the existing temperature condition.

3. The classrooms that are presently found in areas that are characterized by hottest
temperature condition, such as Gambella, should be made in order to make the classrooms

suit the existing high temperature.

4. Curriculum designers should consider the high number of students in Ethiopian

classrooms and should design teaching and learning materials in accordance with this.

5 Further research studies dealing with the issues and options on how to maximize teaching
and learning in large classes as well as research studies pertinent to maximize teaching
and learning in large classes found in hottest places of the country form teachers’ and

students’ perspectives needs to be conducted in a large scale.
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Appendix A

Table-12: Lists of the Major Challenges Presented by Large Classes

No Order of the listed
The challenges presented by large classes challenges

1 Inability to use a student-centered teaching approach. 1

2 Presence of high temperature in the classroon:. 2

3 Limited opportunity for learners to express themselves |3
English.

4 Difficulties in ensuring everybody’s participation in | 4
activities.

5 Difficultics to manage the classroom effectively due to | 5
problems related to high level of noise and discipline.

6 Time constraints to organize group works 6

7 Inability to move round in a classroom in order to | 7
monitor individual, pair and group activities.

8 In ability to address individual students by name. 8




Appendix B

2.1.1.1.  Students’ Responses

Table-13: Summary of Students’ Response

Number of Students Respondents

No [tems Never Sometimes | Always
L.t Using clear assessment criteria and explain what to i y s
focus on to improve assessment
1.2 Using peer-feedback and self-reflection to improve
assessment : H v
13 | Discuss with students the value of peer-assessment and . 5 -
the importance of doing it well
1.4 | Monitoring the processes of peer-assessment by
visiting different groups, checking their assessment 3 1 15
and listening to the way they give feedback.
1.3 Making students to compare their class work or
homework in pairs or groups ° ° 2
1.6 Providing model answers to make students to self- . 5 06
assess their class work or home work
1.7 Collecting a few examples of homework from the class
and choose different students each time to see the 6 13 14
difficulties that the students in general are having.
1.8 Changing the types of question, for example from
subjective to objective to make marking easier. ‘ ’ 20
1.9 In collaboration with the students, preparing a marking
guide by writing it on the blackboard or distribute it to
the students for peer-correction and on the marking 9 6 18
guide allocate the marks for each items clearly in order
to promote transparency.
1.10 | Using oral question for feedback purposes in the class. 4 9 23




Giving an extra mark to the group or individual student

(s) who corrects accurately using the given criteria.

27

1.12

Checking students’ work only when grading students.

15

13

2.1

Changing the teaching style to focus less on lecturing
and more on students doing activities in pairs or in
small groups to widen the action zone in order to

include the whole classroom

13

17

2.2

Using a variety of activities that will interest and

involve all students

24

23

Getting students to change their seat, sometimes, for
example, having the front row move to the back and all
other rows move forwards, to give all students to have

a chance to sit in the action zone.

12

20

2.4

Based on the availability of space in the classroom,
move around the class to conduct whole class activities
from different places (front, back, middle of the class)
or move around the class or move up each row of

learners.

12

18

23

At the start of the course, with students establish a set
of classroom ‘rules of participation’ that emphasize
respect for other students and value making mistakes

as part of the learning process.

29

2.6

At the start of the course using activities (icebreakers)

that help students to get to know one another.

13

23

27

Using more pair and group work to allow students to

practice the language in a less threatening environment

22

2.8

Beginning with some straight forward question that all
students should be able to answer and follow with

more complex questions.

11

19

2.9

Allowing more thinking time and time for students to

exchange ideas with a partner

12

16




2.10 | Ensuring that every one has head and understood the
questions by re-enforcing the question posed orally by 2 16 18
writing it on the blackboard.
2.11 | For more complex questions, encouraging students to . 6 a0
write down the answers before they raise their hands.
2.12 | Encouraging students to back up their responses with
evidence. For example, by asking students what make 1 6 29
them to say yes/no or true/false
2.13 | Ensuring all students understand the purpose of the
class and the learning of objectives they are aiming at. X 4 2
2.14 | Using learning contacts by making students to stare
their specific learning objectives, the resources they 2 3 o
need and the actions they will take to achieve their
objectives.
2.15 | Sharing assessment criteria with students or involve
students in setting the assessment criteria 28 : ’
2.16 | Using groups no more than 6 students 12 10 14
2.17 | Setting tasks that require group members to interact
and work collaboratively together and using tasks that 6 3 25
create inter dependence amongst group members.
3.1 Establishing ground rules with students for reducing
noise levels. ’ ’ 2
3.2 Giving individual reminders to keep noise levels low. 4 10 22
33 Giving clear instructions to avoid the disruptive noise
that results when students fail to hear instructions 9 7 20
clearly.
3.4 Selecting students to lialise with the teacher in keeping
the classroom discipline : . .
5.3 Making the whole class to be responsible in keeping
the classroom discipline ? 12 =
4.1 Using students as a resource to support learning by 6 14 16




using the students’ different abilities, interests,

experiences and backgrounds to language learning.

4.2

Using students-generated learning resources by
encouraging students to provide teaching learning
materials, asking students to bring different materials
that can be used to construct materials, and making
students individually, in pairs or in groups to generate

and write stories on a variety of themes.

27

4.3

Using students to tutor one another by using those
students who understand a concept or skill well to help

weaker students.

13

15

4.4

Using the classroom and the wider school environment
as a resource. Such as using the classroom walls, floor,
ceiling, seating, and the playground to create an
outdoor space for activities as well as to use it as a

source of materials.

25

44

Using resources out side the classroom by asking
students to bring different materials on which
instructions are written in English to encourage real
life reading and writing activities, making students to
report, orally or in writing, on articles they have read
from different sources; asking students to write down
slogans from billboards to make students to identify
grammar points or miss-spelt words or to teach

students pronunciation or vocabulary.

26




APPENDIX-C

ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
DEPARTMENT OF ENGLISH
TEACHER’S QUESTIONNAIRE
DEAR, TEACHER RESPONDENT

This questionnaire is a part of a research study. The research study attempt to study the issues and
options on how elementary English language teachers maximizing teaching and learning in large

classes (classes consisting of large number of students).

Your are kindly requested to fill-in the required information as honestly as possible. Whatever

information you may give will solely be used for research purpose.

Thank you very much for you help.



Part I
Personal information

Please write down the required information or insert an “X” mark in the appropriate box.

1. School:
2. Sex:Male [ ] Female [ |
3. Educational status:
4. Teaching experience:
5. Number of sections you teach per-week
6. Number of periods you teach per-week
7. Training, workshop, seminars, etc (related to your teaching profession) you have
attended:
Topic:
Where:
When:
purpose:
Your role:

What was gained:

8. Also, by following the same procedure, specify if you have attended any more trainings,

workshops, seminars, etc.:




PARTII
ACTUAL CLASS SIZE AND PERCEPTIONS OF CLASS SIZE
INSTRUCTIONS

The following questions are related to the actual large size (Number of students) you teach and
the perceptions you have about class size (large class size and small class size). Insert an “X”

mark in the appropriate box.

1. Number of students you teach in the actual large classes

45-50 [ ] 71-75 [ ] 96-100 [ ]
s1.ss ] 76-80 [ | 101-105 [ ]
s660 81-86 [ | 106-110 ]
6170 [__] 8690 [__| 11115 [
66-70 [ | 91-95 [ | 1is-120 [ |
Above 120 1:

2. What class size do you consider as small? -
45-50 [ ] 7175 [ ] 96-100 [ |
s1ss [ 7680 [ 101-105 [
s660 L] 81-86 [ | 106110 [
6170 ] 86-90 [__| 11415 [
66-70 [ ] 9195 [ ] 115-120 [ ]
Above 120 :|

3. What class size do you consider as large
4550 [ | 7175 [ ] 96-100 [__|
5155 [ ] 76-80 [ ] 101-105 [ |
56-60 [ ] 81-86 [ | 106-110 ]
61-70 ] 86-90 [ | s [
66-70 [ | 9195 [ ] 115-120 [ ]
Above]20‘:



3.1. At which number do the class size present challenges?
45-50 7175 [ 96-100
5155 ] 76-80 [ ] 101-105
s6-60 L] 81-86 [ | 106-110
61-70 ] 86-90 [ | 111-115
66-70 [ ] 91-95 [ ] 115-120
Above 120 [ ]

3.2. At which number do the class size become more difficult to manage?

T

45-50 [ ] 775 [ 96-100 [ |
s155 ] 76-80 [ ] 101-10s ]
56-60 [ | 81-86 [ | 106-110 [ |
61.70 ] 8690 [___| 11115 ]
66-70 ] 9195 | 1s5-120 ]

Above 120 D

Part III
Attitudes towards large classes
Instructions

The following statements are about teachers’ attitudes to wards large classes. Indicated you level

of agreement/disagreement with each statement by putting an “X”” mark below the alternative.

D=Disagree; U= Undecided, A= Agree

o
>

No Items D

1 Large classes are a great challenge to the English language teaching and

learning process.

2 | Large classes are not challenges, rather they are additional factors which

aggravate the other problems to the English language teaching and learning.

3 In addition to the high number of students in classrooms, other factors highly
contributes to make large classes to be a difficult place to teachers to teach and

to students to learn.




Large classes are a particular issue in many developing countries, such as
Ethiopia, where teachers recruitment has not kept with rapid increases in

school enrolments.

In Ethiopian context, it is important to acknowledge that large classes are a
reality and the chance of reducing large classes in to small classes in near
future is very slight as long as the existence of too many hindrances to the
teaching and learning process such as shortage of: resources, trained and
qualified manpower, construction of classrooms, absence of trainings for
teachers on how to maximize teaching and learning in large classes, and the

like.

The increasing of students’ enrollment is the only factor that makes large

classes to be very challenging.

Reducing students’ enrollment is the only alternative to maximize teaching and

learning in large classes.

Teachers can tackle the problems or the challenges that are presented by large
classes effectively if they get trainings on strategies, methods as well as
techniques and procedures on how to maximize teaching and learning English

language in large classes.




Part IV
The challenges presented by large classes
Instructions

Which of the following are the major challenges presented by large classes? Based on your

teaching experience, rank them in the order of their difficulty starting from the major challenge to

minor.
Rank
1. Inability to use a student-centred teaching approach.
2. Presence of high temperature in the classroom.
3. Time constraints to organize group works.
4. Difficulties in ensuring everybody’s participation in activities.
5. Inability to address individual students by name.
6. Difficulties to manage the classroom effectively due to

problems related to high level of noise and discipline.
7. Inability to move round in a classroom in
order to monitor individual, pair and group activities.

8. Limited opportunity for learners to express themselves in English.



PART V

STRATEGIES, METHODS AND PROCEDURES THAT TEACHERS USED TO
MAXIMIZING TEACHING AND LEARNING IN LARGE CLASSES

INSTRUCTIONS:

This part focuses on the strategies, methods and procedures used to maximizing teaching and

learning in classes. Put an “X” mark below your choice that fits your actual teaching experience.

N= Never; S=Sometimes; A= Always
No Ttems N| S |A
1 Using clear assessment criteria and explain what to focus on to improve

assessment
2 Using peer-feedback and self-reflection to improve assessment
3 Discuss with students the value of peer-assessment and the importance of doing

it well.
4 Monitoring the process of peer-assessment by visiting different groups,

checking their assessment and listening to the way they give feedback.

5 Making students to compare their class work or homework in pairs or in groups.

6 Providing model answers to make students to self-assess their class work or
homeworlk.

7 Collecting a few examples of homework from each large class and choose

different students each time to see the individual students’ work and to identify

any difficulties that the students in general are haring.

8 Change the type of question, for example from subjective to objective, to make |.

marking casier.

9 Prepare, ideally in collaboration with the students, a marking guide by writing it
- on the blackboard or distribute it to the students for peer-correction and allocate

clearly on the guide the marks for each item in order to promote transparency.

10 Use oral questions for feedback purpose in the class.

11 Giving an extra mark to the group or individual student (s) who corrects

accurately using the given criteria.

12 Only check students” work when grading students.




13 Establishing ground rules with students to reduce noise levels

14 Giving individual reminders to keep noise levels low

15 Giving clear mstructions to avoid the disruptive noise that results when students
fail to hear instructions clearly.

16 Selecting students to lialise with the teachers in keeping the classroom
discipline

17 Making of the whole class to be responsible in keeping the classroom discipline

18 Arranging students to sit in double circling to make to classroom well ventilated

19 Advising students not to wear thicker clothes

20 If it 1s possible, in collaboration with school directions, arrange the day’s lesson
or the weekly English language periods to be conducted on first or second
period before the temperature in the school area as well as within the classroom
become very high

21 Giving students a short break, for example for five minutes, to go outside the
classroom and take a rest or relax themselves.

22 Conducting make-up periods after the regular classroom periods, for example
between 5:30P.M. to 6:30P.M. when the high temperature becomes cool or
between 7:00 a.m. to 8:30 a.m. before the regular class periods before the
temperature becomes very high.

23 Conducting make-up periods during the weekends: Saturday and Sunday
morning

24 Conducting interesting and motivating activities in pairs or in groups that will
attract the attention of students from the feeling created by high temperature
towards their learning.

25 During the beginning, middle and end of the day’s lesson providing warm-up
activities, such as jocks, language games, puzzles, etc. that will interest students
as well as used as a means to language teaching and learning.

20 Discussing with students on ways that may help to maximizing teaching and
learning in large classes under the existence of high temperature in the
classroom.

27 With other English language teachers, exchanging ideas about the challenges or

difficulties that teachers faced while they teach in large classes under very high

temperature conditions and forwarding ideas that may be used to maximizing




teaching and learning in large classes under the existing high temperature

conditions.

28

Initiating the school community to have discussion on the issues of teaching
and learning in large classes under high temperature and to generate options for
maximize teaching and learning in large classes under such temperature

conditions.

29

Insisting the school administration to report to the regional education bureau
about the difficulties or challenges that teachers faced while they teach in large
classes under very high temperature, the problems students posed by
emphasizing the constructions of classrooms that considered the existing high

temperature condition in the region.

30

Asking school directors to facilitate trainings for teachers on how to maximize
teaching and learning in large classes as well as trainings on how to cope with

large classes under high temperature conditions.

31

Arranging students to sit in double circling to make to classroom well ventilated

32

Advising students not to wear thicker clothes

33

If it is possible, in collaboration with school directions, arrange the day’s lesson
or the weekly English language periods to be conducted on first or second
period before the temperature in the school area as well as within the classroom

become very high

34

Giving students a short break, for example for five minutes, to go outside the

classroom and take a rest or relax themselves.

35

Conducting make-up periods after the regular classroom periods, for example
between 5:30P.M. to 6:30P.M. when the high temperature becomes cool or
between 7:00 a.m. to 8:30 a.m. before the regular class periods before the

temperature becomes very high.

36

Conducting make-up periods during the weekends: Saturday and Sunday

morning

37

Conducting interesting and motivating activities in pairs or in groups that will
attract the attention of students from the feeling created by high temperature

towards their learning.

38

During the beginning, middle and end of the day’s lesson providing warm-up

activities, such as jocks, language games, puzzles, efc. that will interest students




as well as used as a means to language teaching and learning.

39

Discussing with students on ways that may help to maximize teaching and
learning in large classes under the existence of high temperature in the

classroom.

40

With other English language teachers, exchanging ideas about the challenges or
difficulties that teachers faced while they teach in large classes under very high
temperature conditions and forwarding ideas that may be used to maximize
teaching and learning in large classes under the existing high temperature

conditions.

41

Initiating the school community to have discussion on the issues of teaching
and learning in large classes under high temperature and to generate options for
maximize teaching and learning in large classes under such temperature

conditions.

42

Insisting the school administration to report to the regional education bureau
about the difficulties or challenges that teachers faced while they teach in large
classes under very high temperature, the problems students posed by
emphasizing the constructions of classrooms that considered the existing high

temperature condition in the region.

43

Asking school directors to facilitate trainings for teachers on how to maximize
teaching and learning in large classes as well as trainings on how to cope with

large classes under high temperature conditions.




APPENDIX-D
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
DEPARTMENT OF ENGLISH
Students’ Questionner
Dear Respondents,

This questionnaire is designed to assess students’ views concerning how Grade 8 English

language teachers teach in large classes (classes consisting of large number of students).

Hence, you are kindly requested to give the required information based on your experience

English language class.

Thank you very much for your help.

Part [

Please write down the required information or put an ‘X’ mark in the box

1. Name of the school:

2. Sex:Male [ ] Female [

3. Total number of students in you class:

Part I1

The following statements are the major strategies, methods as well as techniques and procedures
used by English language teachers in order to maximizing teaching and learning in large classes.
Put an ‘X’ mark below your choice that fits your English language teacher’s actual teaching

experience by using the following scales.

A= Always; S=Sometimes; N= Never -



No [tems

1 Using clear assessment criteria and explain what to focus on to improve
assessment

2 Using peer-feedback and self-reflection to improve assessment

3 Discuss with students the value of peer-assessment and the importance of
doing it well

4 Monitoring the processes of peer-assessment by visiting different groups,
checking their assessment and listening to the way they give feedback.

5 Making students to compare their class work or homework in pairs or groups

6 Providing model answers to make students to self-assess their class work or
home work

7 Collecting a few examples of homework from the class and choose different
students each time to see the difficulties that the students in general are having.

8 Changing the types of question, for example from subjective to objective to
make marking easier. 7

9 In collaboration with the students, preparing a marking guide by writing it on
the blackboard or distribute it to the students for peer-correction and on the
marking guide allocate the marks for each items clearly in order to promote
transparency.

10 Using oral question for feedback purposes in the class.

11 Giving an extra mark to the group or individual student (s) who corrects
accurately using the given criteria.

12 Checking students’ work only when grading students.

13 Changing the teaching style to focus less on lecturing and more on students
doing activities in pairs or in small groups to widen the action zone in order to
include the whole classroom

14 Using a variety of activities that will interest and involve all students

15 Getting students to change their seat, sometimes, for example, having the front
row move to the back and all other rows move forwards, to give all students to
have a chance to sit in the action zone.

16 Based on the availability of space in the classroom, move around the class to

conduct whole class activities from different places (front, back, middle of the




class) or move around the class or move up each row of learners.

17 At the start of the course, with students establish a set of classroom ‘rules of
participation’ that emphasize respect for other students and value making
mistakes as part of the learning process.

18 At the start of the course using activities (icebreakers) that help students to get
to know one another.

19 Using more pair and group work to allow students to practice the language in a
less threatening environment

20 Beginning with some straight forward question that all students should be able
to answer and follow with more complex questions.

21 Allowing more thinking time and time for students to exchange ideas with a
partner

22 Ensuring that every one has head and understood the questions by re-enforcing
the question posed orally by writing it on the blackboard.

23 For more complex questions, encouraging students to write down the answers
before they raise their hands.

24 Encouraging students to back up their responses with evidence. For example,
by asking students what make them to say yes/no or true/false

25 Ensuring all students understand the purpose of the class and the learning of
objectives they are aiming at.

26 Using learning contacts by making students to stare their specific learning
objectives, the resources they need and the actions they will take to achieve
their objectives.

27 Sharing assessment criteria with students or involve students in setting the
assessment criteria

28 Using groups no more than 6 students

29 Setting tasks that require group members to interact and work collaboratively
together and using tasks that create inter dependence amongst group members.

30 Establishing ground rules with students for reducing noise levels.

31 Giving individual reminders to keep noise levels low.

32 Giving clear instructions to avoid the disruptive noise that results when
students fail to hear instructions clearly.

33 Selecting students to lialise with the teacher in keeping the classroom




discipline

34

Making the whole class to be responsible in keeping the classroom discipline

35

Using students as a resource to support learning by using the students’

different abilities, interests, experiences and backgrounds to language learning.

36

Using students-generated learning resources by encouraging students to
provide teaching learning materials, asking students to bring different
materials that can be used to construct materials, and making students
individually, in pairs or in groups to generate and write stories on a variety of

themes.

37

Using students to tutor one another by using those students who understand a

concept or skill well to help weaker students.

38

Using the classroom and the wider school environment as a resource. Such as
using the classroom walls, floor, ceiling, seating, and the playground to create

an outdoor space for activities as well as to use it as a source of materials.

39

Using resources out side the classroom by asking students to bring different
materials on which instructions are written in English to encourage real life
reading and writing activities, making students to report, orally or in writing,
on articles they have read from different sources; asking students to write
down slogans from billboards to make students to identify grammar points or

miss-spelt words or to teach students pronunciation or vocabulary.

40

Arranging students to sit in double circling to make to classroom well

ventilated

41

Advising students not to wear thicker clothes

42

If it is possible, in collaboration with school directions, arrange the day’s
lesson or the weekly English language periods to be conducted on first or
second period before the temperature in the school area as well as within the

classroom become very high

43

Giving students a short break, for example for five minutes, to go outside the

classroom and take a rest or relax themselves.

44

Conducting make-up periods after the regular classroom periods, for example
between 5:30P.M. to 6:30P.M. When the high temperature becomes cool or
between 7:00 a.m. to 8:30 a.m. before the regular class periods before the

temperature becomes very high.




45

Conducting make-up periods during the weekends: Saturday and Sunday

morning

46

Conducting interesting and motivating activities in pairs or in groups that will
attract the attention of students from the feeling created by high temperature

towards their learning.

47

During the beginning, middle and end of the day’s lesson providing warm-up
activities, such as jocks, language games, puzzles, etc. that will interest

students as well as used as a means to language teaching and learning.

48

Discussing with students on ways that may help to maximizing teaching and
learning in large classes under the existence of high temperature in the

classroom.

49

With other English language teachers, exchanging ideas about the challenges
or difficulties that teachers faced while they teach in large classes under very
high temperature conditions and forwarding ideas that may be used to
maximizing teaching and learning in large classes under the existing high

temperature conditions.
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APPENDIX-F

Questionnaire for finding out learners’ perceptions about large classes
Instructions: Please circle the answer of your choice (1=Highly important, 5= List important).

How important is it for you to do the following things in your class for learning English?

See the black board and the teacher 1 2 3 4 5
Hear the teacher clearly 1 2 3 4 5
Hear other students clearly 1 2 3 45
Get individual help from the teacher | 1 2 3 45
Get help from your neighbors/friends 1 2 3 4 5
Have the teacher see/correct your work 1 2 3 4 5
Get opportunities to participate in the classroom activities 1 2 3 4 5
Get opportunities to practice your English 1 2 3 4 5
Get individual attention from the teacher 1 223 4 5
Pay close attention to the teacher during a lesson 1 2 3 45
Do the class work assigned by the teacher I 2 .3 4 5
Get opportunities to answer teacher’s questions 1 2 3 4 5
Avoid being noticed by the teacher 1 2 3 4 5
Not get distracted by the noise in the classroom any other (Please specify) 1 2 3 4 5

Reflection

Think about your experience of being a learner in a large class. Where were you preferred seats

(front, back, middle)?

Did this vary at the secondary or tertiary levels? Why did you change sets at different stages of

for different classes? Why?



APPENDIX -G
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDENT

DEPARTMENT OF ENGLISH

CLASSROOM

OBSERVATION CHECKLISTS

Name of the school selected for classroom observation:

Grade and section of the observed classroom:

Data of the observation:

Period of the observation:

Time duration of the observation:

Round of the observation;




Observation Activities and situations

Remark

1) Teachers’ teaching style

1.1) How the Teacher Teaches the English language

skills as well as Grammar and Vocabulary

1.1.1) How the teacher teaches listening and

speaking skills

1.1.2) How the teacher teaches writing and reading

skills

1.1.3) How the teachers teaches grammar

1.1.4) How the teacher teaches vocabulary

2) Level of students’ involvement

2.1)  What strategy (strategies) do the teacher
employed to increase students’ involvement in

large size classrooms

3) Tssues of noise and discipline

3.1) How the teacher manages the large size

classroom




4) Assessment and feedback

4.1)  What kind of technique (s) do the teacher used to
manage assessment and feedback in large size

classroom
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