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Abstract 

In college and uni1'ersity level educalion writing assignmenls are cOll1monly used as 

means 10 slrenglhen ",hal has been laughl Iheorelically and fosler independenl 

learning Though Ihe primOl)' concern of major course wriling assignments (01 her 

Ihan English language assignmenl.s) is nol improving Ihe slUdenls' wriling abilily, Ihe 

process sludenls undergo Ihrough 10 complele Ihe assignmenls help Ihem improve 

Iheir HTiling abilities. 

Research in Ihe last two decades focused on the analysis of wriling assignments which 

are believed 10 help sludel1ls develop mulliple skills and knowledge. This research also 

focused on this important issue 1vhich the nel!' Educalion and Training Policy of 

Dhiopia has given emphasis. The research tried 10 see Ihe language and research skills 

demand Ihe 1ITiling assignll1el1ls may have on business faculty sludents of Ihe TVET 

program al SI. /11101)"s College. The allitude of Ihe business facull), regarding 11'riling 

ability 10 complele projecl assignmenls is also invesligaled and analyzed 

Quesr;onrloi,-es both 1m' Icachels ond sludenls. inlerviell ' /or leachen (lI'Id docwnem 

analysis o(lhe rVET curricululI1 and assignl11cnl handouts were used 10 oblain dala 

11 ",asjound out Ihal lack of wriling and research skills posed difficuily on sludel1ls 10 

complere Iheir lI 'riling ((ssignll1ei1ls, and Ihey 1!'ould like Iheir EnglIsh courses 10 

ae'luaim Ihell1 11'ilh Ihesc skills which Ihey feel lack 1110.1'1 Inslruelors were alsojound 10 

consider 1ITil ing abililJ' as being imporlanl in giving feed back and grading Ihe 

assignmenls allhough Iheir erforllacked consislency even wilhin Ihe same departmems 

Based onlhefindings suggeslionsfor improvemem are fO{'1l'([rded 
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CHAPTER ONE 

1.1 Statement of the problem 

In colleges and uni versities writing tasks are common. They are be lieved to be usefu l in 

strengthening what has been taught theoretically, promote autonomous learning and 

encourage self-d iscovery. Zhu (2002). 

The ne\\' TVET program. launched in 2003 . has a lso chosen project-writing assignments 

as viable means of deve loping students' creativity and problem so lving abili ty. These 

assignments are given at the end of each main course stud y, and hence are believed to 

strengthen what has been taught theo reticall y. 

Wh il e the above assumptions may sound good theoretically, empirical evidence should 

be sought to prove the claim. Eyob & Bamlaku (2004) also underscore that though there 

is a good "theo retical optimism" on the whole TVET program based on the experience of 

other countries, researc h in the area is needed to prove its practicality and im portance. 

One angle to see the practical ity of projec t assignments is the lang uage and research 

skill s' demand they may have on the part of the students. Could the language demand be 

a barrier to complete the assignment? What research or other skill s are needed to 

complete the projects0 How are Engli sh cou rses dealing with these language and al so 

research skill s' demands') What are facult y beliefs regardin g the place of writing in the 

main courses? Ans\\crs to these questions could. in some waY. gi"e a picture of ho\\ 

problems assoc iated \\ith project works could be tack led. 

1.2 Objectives of the stud~' 

The main objecti ve or this research thesi s is to investigate and analyze students' project 

wri ting assignments in their main courses. th eir felt needs in writing and the bus iness 

faculty beliefs about \\Titing ab ili ty. More specifically. the research tries to answer the 

following questions: 



i) What are the objecti"es of project writing assignments in business courses~ 

ii ) What kinds of skills are needed to complete the wri ting ass ignmen ts? 

iii ) What do student s feel about the contributi on of their Engli sh common courses in 

completing the ir wri ting ass ignments~ 

iv) What are business faculty beliefs regarding writing ability III com pleting writing 

ass ignments? 

v) What are students felt language needs to complete their project assignments? 

1.3 Significance of the study 

This resea rch is mainly believed to be significant in two ways. Fi rstl y, it provides 

in formation for co ll eges implementing the TVET cu rriculum about the problems 

associated with proj ec t writing. Secondly, it informs the English departments on the 

adequacy of the existing English courses in soh'ing students writing problems. Hence. 

the Eng li sh clepartments could revise their Engli sh courses in li ght of the findin gs of thi s 

research. Furthermore. the study can serve as a basis for further research in the area. 

1.4 Scope of the study 

The subjec ts o f this research are second year regular students at St. Mary's Co ll ege 11'110 

r~g i s t e red for a I Oc .1 (d iploma stud ,,). Of these students. on ly those who study in the 

departments of In fo rmation Technology, Secretarial Scie nce and Office Management. 

!\ 'Iarket ing and Accounting are chosen. 

Although attempt \l as made to study all kinds of wri ting ass ignments given in all the 

courses . onl y project \lTiting assignment handouts in main courses given by the business 

t~1cultv were availabl e in the four departments. Therefore, the research didn 't include the 

IITiting ass ignments g iven in supportive and common courses. 

2 



1.5 Limitations of the study 

Due to time constraint, document analysis of Eng li sh courses was not conducted. To find 

out how often students practice summarizing, paragraph writing, essay writing, etc in the 

Engli sh courses, student questionnaire was used. The researcher feels that document 

analys is of the courses themselves could yield better results. 

At the beginning of the research, sample teachers and students from three private colleges 

were chosen. Because of lack of cooperation from the other two, only St. Mary's College 

is taken as a subject. 

1.6 Methods of the study 

To find out the place of writing in the mal11 courses across the four departments. 

document analysis of the TVET curricula, assignment handouts and students' written 

projects were used. 

Students' quest ionnaire was also used to investi gate problems associated with project 

writing, the language practice they had in Engli sh courses and their perceived writing 

needs. T poc\" :' ~~::c, : ;;nl1aire was used to investi gate faculty bel iefs about writing. 

Interview was also conducted to extract adequate information in this respect. 

1.7. Definitions of terms 

Project Assignment may have different meanings . In the context of this research, 

however. it is confi ned to the kind of wri ting students produce by collect ing data through 

various techniques to solve the problems of different organizations fo r which they write 

the projects. 

" J 



CHAPTER TWO 

Review of Related Literature 

2.1 English for General Academic Purposes (EGAP) and English for 

Specific Academic Purposes (ESAP) 

EAP courses are intended to address the needs of students so that they develop the skills 

necessary to succeed in the main subject courses. EAP refers to "any English teaching 

that relates to study purposes" (Dudley-Evans and St Jolm, 1998:34). Close inspection of 

the other di sciplines, therefore, provides useful information for the development or 

revision of EAP courses . EAP course development, in other words, is closely tied with 

research in the various ' ·I inguistic styli stic and communicative genres of academic 

disc iplines, as well as the spec ific study skills required fo r them" (Ibid). 

• A logical quest ion here is how spec ific should the teaching of EAP be with respect to 

other di sciplines in which students are ex pected to perform better. Should EAP courses 

focu s on general study ski ll s, like listen ing and note taking, wri ting summaries etc . or 

should it focus on teaching specifi c grammar, terminologies, and styl istic ex pressions etc. 

of the disci pli nary genres" This leads us to the di stinctions scholars have made between 

EGAP and ESA P. 

Dudley-Evans and St Jolm ( 1998:23) forwa rd a di stinction between EGAP and ESAP. 

EGAP focuses on core language skill s common to all di sciplines . These skill s include 

study activit ies like li stening to lectures. participating in supervisions. tutorials, seminars. 

reading textbooks and articles. writing essays, dissertations and reports. On the other 

hand , ESA P focuses on language features that di stingui sh one discipline from the other. 

4 
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ESAP teac hi ng makes use of the skill s learnt in EGAP to tackle tasks required in 

students' actua l subjects. Therefore. ESAP aims at help ing students transfer, for example, 

ski ll s in writing reports to the writing of actual subject-spec ific reports. 

There are some factors that should be taken into account before deciding whether we 

shou ld teach ESAP or EGAP courses. Among these facto rs are the lengths of "each EAP 

course, target situation, the needs and competence leve l of the learners etc" (Ibid). Thus 

during the first semester of uni versity level courses it is possible to concentrate on EGAP, 

particular skills like scanning and skimming journals and books, understanding lectures, 

aski ng questions, using the di ctionary, summarizing, revising for exam etc, the next 

semester cou ld be followed by ESAP- the teaching of more fundamental but "peripheral" 

sk ill s wh ich help students perform tasks well in discipline-specific courses . These skill s 

are " interpreting graphs. understanding instructions during lab work, understanding 

li brary classi ficati on systems, designing questiOlUlaires. conducting interviews etc." 

2.2 Writing in EAP/ESP Courses 

There seems to be a cOl11mon understand ing that teaching writing in EAP/ESP Courses 

should aim at equipping students with the necessary ski ll s to tackle di scipli ne-specific 

writing tasks. An understanding of what writing in EAP invo lves is, therefore, im portant 

in this regard. Earl y wo rks of language anal ysis for speci fic purposes focused on register 

analysis which includes the occurrence of' verb form s in scientific English (Swales. 

1990). In the past recent there was a tendency to consider writing as an individualized 

cognit ive process. Thi s kind of tendency is believed to lack a very important social 

dimension (Ibid) . Kaller-Cohen and Worfe r A. (1 987: 123) warns that student wri tings in 

uni versities and co ll eges should not be solely regarded as "individuall y-oriented, inner­

directed" processes but "as l11uch as an acqu ired response to the di scourse conventions 

which ari se fro l11 preferred ways of creating and cOl11m unicating knowledge within the 

particular communities." These are wh:lt Cane and Swain (1980) termed "s0ciolinguistic" 

and "di scourse competences." 

5 



above. The reason is that many academic wri ting requirements in the disciplines may not 

be explic itl y stated in the cUITi culul1l because of which it is difficult fo r an outsider to 

descri be. 

Howeve r, determ ining how much "carryover" has taken place from ESL writi ng courses 

to subject-spec ific writing tasks is very essential for the development of the ESL courses 

and to address students' needs. It is al so equally important to determine students' 

perception of thi s transfe r of ski ll s from ESL writing courses to content courses, Leki and 

Karson ( 1994). The endeavor in thi s respect could yield better resu lts if it is backed up 

with research. 

2.4 A Synthesis of Approaches to the Teaching of Writing in Discipline­

Specific Courses 

After analysis of the different approaches to writing, Dudley-Evans and St John (1998) 

came up wi th a synthesis of approaches to the teaching of writing in ESP. According to 

them the product approach , wh ich involves the presentation of mode l texts, similar to 

which another tex t is to be written. and the process approach. which focuses on the 

individuals ' thi nking and the process of producing a text, combined with a socia l 

constructionist approach. " 'hic h considers writing as an act of soc iali zing with discourse 

communi ties. a new ES P "Titing approach can be achieved. They claim that this new 

approach combi nes the strengths of all the three approaches. The stages in their approach 

are: 

• Develop rhetorica l awareness by looking at model tex ts, 

• Practice spec ific genre features. specially moves and writer stance, 

• Carry out writ ing tasks showing awa reness of the needs of individual readers and 

the di scourse cnmmunit y and the purrnse of the writing, and 

• Eval uate the "Titing thro ugh peer review for reformulati on (p. J J 8). 

7 



2.5 Faculty Beliefs in WI'iting in ESP 

Idcntif"in!! facu lty beliefs abou t the place of\ITiting in subject spec ialty and ESP courses 

plays a very important rol e for the development of the courses themselves. A mismatch 

between facult y beliefs about writing requirement s in ESP courses and subject specialt\' 

courses can result in a maj or deficiency in the students ' writing ability. 

Regarding this. Jenkins, et al. ( 1993:52) state that it is important to determine the att itude 

of facul t), members (in their casc engineering) to the role of "writing in the whole 

program if course for writing and self· help skills a re to be developed." They further note 

that teachers' perception of wr iting req uirements in engineering courses cou ld determine 

the place of wri ting in ESP courses. If w riting is believed to be less important in the 

major courses. it is unlikel y that wr iting is emphasized in ESP courses. 

It is. the refo re. wise to see if faculty beliefs in IITiting in ESP courses are based on 

researc h. Bridgman and Carlson ( 1983:24), for example. studi ed the writ ing needs of 

entering graduate students in various disciplines and showed a mismatch between writing 

requirement s and the bel ief of tile faculty itself. The faculty beliel'es in the importance of 

writing sk ill s for profess ional success after graduat ion. but the same skill is believed to be 

unimportant for success in graduate school. I-Ience. writing tasks for example, thesis and 

report IITiring. pose a maj or "hurdl e" fo r the students because of lI'hi ch the students resort 

to pro"iding conceptual framework of the thesis or report. lI'hereas the actual writing is 

do ne [)I someone el se. 

Wh il e co ll aboration between subject teachers and ESP teachers is important in 

devcloping ESP materials. how much of the subj ect knowledge the ESP teachers should 

have could pose a problem. Johns (1997) advises ESP teachers to consult subject 

speciali s ts about the a rt icles they choose and learn from their students despite the 

att itud es orthe sc ience fa~ulty tn wards language and time constraints they face. 

Johns (1997) also argues that parallel classes yield bener resu lts for students when 

design in g a course. This cou ld mean that student s benefit a lot if the faculty'S schedul e 

8 



presents sllhjc'et speeia lt) cuu rs,",:; and I·::-:; P cuurSeS side b\ sick, In thi s \\'ay. stud ents can 

make usc ni' the ir knu\\ ledge and skill s that the\' learn li'om the ESP courses to complete 

the \\Titing tasks in thei r subject specialty courses or the \ 'ice \usa, 

2.6 Learners' Needs in EAPI ESP 

Learn ers ' communicative needs in their di scipline-speci fi c courses are assu med to be 

re fl ected in EAPI ESP courses, Well thought out and des igned EA PI ESP courses are 

likely to gi \'e learners ample tasks and practi ces in the skill s that they are go ing to make 

use of in di sc ipline-specific courses, 

Acco rd ing to .l acobson (1986: 173), Learners' needs in EA P ha\ e been defined specia ll) 

" in te rms of kno\\ ledge and skill s needed for communicat ion," Cane and Swain (1980 ) 

have te rm ed these skills and knowl edge "communicat ive competence" which contains 

lo ur components : 

• Grammat ical Competence : kno\\'lcd)!.c of' the \ ocabulan, sentence construction, 

spelling etc , in short kno \\ledge of the code of the 

language, 

• Soci(\lingui stic Competence: kn o\dedge of app ropriateness of meaning and form 

determined by factors such as topic and status of 

participants, 

• Di scou rse Competence: knowledge of th e \\'ay in which grammar and meaning 

are used to pro\'ide coherent and cohes ive texts, 

• Stra teg ic Competence: knowl edge of the way in \\ 'hich language is used to 

commllnicn1c an intended meaning or to compen sate for 

mi scommunication . 

.lacobson ( 1986) further notes that there are ample research s tudi es on lea rners' needs in 

struct ural and lexical kno\\'ledge to forl11 grammat ical competence, tor example, (LalOre. 

1969): on learners' needs of sociolingui s ti c competence (Munby.1978): on learners' 

9 



needs o f d isco urse compe tcncc (S\lalcs. 1991) etc . but studies on lea rners' needs in 

st rategic compe tence fo r EA P are scant y. 

EAP teachers ' assumption of hO\l' students need to use the language may have negati"e 

effects (Jacobso n. 1986). He further ex pla ins that teachers need to prepare s tudents to use 

the language in s ituations where students are likely to use them. even though thi s ma\ 

demand teachers to work in contexts outside their ex perience. 

There could a lso be a pri ority of skill s needed in EAP. Non- native speakers. for example. 

need communi cation skill s urgentl y for their academic career th an fo r their professional 

career (Huckin and Ol sen. 1983) . Thus needs anal, s is for EAP need not only include the 

kind o f com municati" e competencels studen ts need most but a lso dete rmine the ir 

priorit y. 

2.7 Lear-ner-s' Needs in Writing in Discipline-Specific Courses 

Hutchinson & Waters (1987 :2) emphasize that the main concern of ESP lies on "needs 

analysis. text analysis. preparing learners to communicate effectively in the tasks 

prescribed by their stud y or work situat ions ... 

i\ lan) research s tud ies in the area or student writing need s. for exampl e Bridgman and 

Carlson (19 84). I-I oro\lit (1986). Kell er-Cohen and wolr (1987) . Zhu (2002) focu sed on 

facult y survey o f the types of \lTiting assignments and rhetorica l skill s needed to 

complete thcm. There are a lso resea rch studi es conducted to determ ine fac ulty reaction to 

student \Hiting ( Jenkins. Jordan and Weiland . 1993; Santos. 1988) and the cognitive 

operations requ ired of students in completing a ,vriting task ( Cu rrie . 1993). 

Focus on what the faculty be li eves about student writing needs may reveal useful 

info rm ation. The information obta ined cou ld be crosschecked with the w riting skills 

emphasized in EAPIESP courses and serve as a basi s for [API ESP course materia l 

revision or reeva luation . However. \I'e need a lso to see students' perception of their 

\<\Titing n~cd s. 

If) 



In thi s regard , Lcki and Karson ( 1994) emphati cally note that writing requi remcnts and 

needs set by the 1~lc ulty need to take into account students ' perceptions about these 

requirements and needs, The\' fUrlher elaborate that students' perceptions of their needs 

could include the importa nce the\' would like teachers to attach to error correction (the 

work of Leki, 1991 ) and thei r past and anticipated writ ing needs (the works of Kroll. 

1979: Ostler. 1980), 

It is, however. likel y that faculty perception of student writing requirements and needs 

mav go aga inst students ' perceptions of their wTit ing needs, Whi le a findi ng of such a 

mismatch is highly useful for the fac ult ies EA PIESP course book rev ision, it should also 

sen 'C as a basis for furthe r research , Leki and Karson ( 1994) advise that the nature of th is 

mismatch should close ly be looked at without tak ing the extreme positions that we, 

teachers, k now better what studel1!s need, or that our EA P courses should immediateh 

include the expressed desi res and needs of our students, 

2.8 Learners' Mo tivation in EAP Materials Preparation 

If CAP material s do not consider the question of student mot ivatioll, it is unlikely that th;? 

material wi ll ach ie\'C it s intended purpose, Thus, the material shou ld illsure that learne ;-s 

arc posit ive ly motivated in carrying out the language tasks, stud y the forms of the 

language itself and appreciate the degree to which subject specificity is dealt with (TonE 

200~) 

Various ways of motivating EAP learners are sugges ted by scholars like Skehan (1 98~1 

and others, Dudley-Evans and St John' s (1998 ) suggestion seems to be core in the 

eb'elopment of EAP courses, Accord ing to them, the fi rst task in thi s regard should be' 

se lecting the appropr iate materi al follow 'eel b\' setting the ri ght task, The "caJTi er 

conte nt-- , a term they used to refer to the input text chosen to perform language actiyiti e" 

shuliid be interesting and motivating to the learners, '{his could be tollowed by setti ng th ~ 

appropriate language acti vities to practice within the domain of the input text. A good 

example the scholars cite to show' thi s is the teaching of the language of compar ison fe,r 



students of economics using statist ica l tables. The most "eye catching and motivating" 

element which is the carrier content is the statistics. The language that students use to 

make comparison is the "rea l content'·. 

On the other hand, Jenkins and Weiland (1993) warns EA? practitioners not to use 

general Engli sh course books in place of subj ect-specific course of study even in the 

absence of ready made EA? material s. With respect to this, Toms (2003:2) explains: 

A general [English} course book willnol, cannot and should 

nol take the place of a ~yflabus designed 10 meel Ihe 

specific needs of specific learners in specific situalion. 11 

can ... serve as a source ofaclivities or ideas. To allow it to 

serve as a de facia syllabus is ... 10 do sludenls and 

ourselves [EAP leachers} grave disservice. 

From the above quote, we can say that Toms (2003) believes that training students in the 

specific language skill s, within the specific situations is a ncccssity. On the other hand, 

other scholars argue that the skill s students need to be taught are general and they 

develop subject-specific ski ll s by themselves. 

2,9 Learners' Fluency in EAP Matet'ials Preparation 

Learners' Fluency should also be taken into account in prepanng EAP materials in 

university-level education. By fluency we mean students' competence in the perception 

and production of wTitten and spoken communicative language "as well as the extent to 

which learners are trained in certain skill s relevant in thei r fields of study" (Toms 2003). 

Therefore, not only language competence but -also students' special training in subject­

speci fi c di sciplines, needs to be coilsidered if our EAP material is to be useful. 
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Among other factors, the number of EAP students in one class need also be considered in 

construction of lessons. To check the level of fluency before, or in between the EAP 

course, Toms suggests customized informal tests which will give a true picture of 

language competence and the degree of subject-related specific skills. It is this picture 

that should determine practitioners' further acti on (Ibid) . 

2.10 Research on Writing Assignment in Discipline-Specific Courses 

In her extensive revIew of research studies in writing 111 academic contexts, ZI1U 

(2002: III ) stresses that writing assigrunent analysis in academic contexts is "both 

theoretically and pedagogically motivated." It is pedagogically moti vated in that analysis 

of the tasks help teachers understand and make use of students' academic writing needs. 

On the theoretical end , writing researchers "hope to better understand the nature of 

communicative conventions in different discourse communiti es as we ll as student 

acq uis ition f those conventions." 

lue (Ibid) has also discussed that research on writing task analysi s has taken three trends 

of which two are more or less similar. Earlier research works focused on analyzing types 

of writi ng assignments across different di scipl ines. This is what Leki and Karson ( 1994) 

called making a "catalogue" of assigrunents. The methodology used in this survey studies 

were found to be deficient in that the researchers came with already predetermined 

categories of writ ing ass ignments (essays , reports, book reviews . .. ), whereas the actual 

assignment types may not be accurately categorized under the already predetermined 

categories. 

The second line of research in writing ass igrunent analysis is reported to be a recent 

phenomenon. Instead of categorizing assigru11ent types from across the disciplines, one or 

a few related disciplines are selected for the analysis of the assigfll11ents and 

categorization their types. Accordi ng to Brai ne (1995: I 15), " thi s shift in focus is based 

on the assumption that separate di sciplines are singular discourse communities with their 

own writi ng conventions. 
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The third line of research in writing in academic contexts examined "the fu nctions of 

writing, the context for wri ting, and the role writing plays in helping students learn the 

discourse practices of the community" (Zhu, 2002: 11 2). Among these research works 

cited are Berkenkotter, Huckin and Ackerman (1991 ), Herrington (1985) and Prior 

( 1998). Herrington's ( 1985) research, one of the most usuall y quoted, is conducted on 

the nature of wri ti ng tasks in two chemical engineering classes. He came up with a 

finding that the two classes, the Lab and Design, served as two different forums in which 

the writers ' roles, audiences and types of warrants used to claim their support are 

different . 

2.11 Review of local research 

Ample research stud ies have not been conducted on the writing needs of students in 

private co lleges. Specia ll y, writing needs of students and faculty beJl efs on TVET 

programs are almost un touched. This could be because the TVET programs is only two 

years old and its effect cannot ful ly be examined within th is time. 

However Eyob and Bamlak u (2004) tried to assess the strengths and weakness of project 

assigmnents cond ucted at the end of each main course ' s theoretical instructions. The 

methods they used were document analysis, di scussions and interviews with depaI1ment 

heads. Questionnaires for students were also distributed and ana lyzed. Thei r find ings 

indicated that confli ct and lack of cohesion among groups producing the same projects, 

lack of pal1i cipation by some members of the group , lack of data and cooperation from 

organizations and lack of checking mechanisms by teachers to screen out who is doing 

well in group ass ignments were found to be major problems. The research also revealed 

that students have posit ive attitudes towards project assignments and consider them 

important; however. thi s research does not address the language and research abilities 

those project ass ignment demand of students. 
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There arc few research studies in the area of language needs of co ll ege /univcrsity 

students . Moris ( 1982). lor examp le. tried to assess the communicative needs of AAU 

students in the natural sc ience, soc ial science. techno logy, medicine, law, ed ucation. 

pharmacy and library sc ience faculties. A ll faculty members and studen ts participated in 

the research. Results from teachers questionnaire analysis showed that the most important 

sk ill s students need were li stening, readi ng. writing and speaking except for the facu lti es 

of law and medicine. Students ' questionnaire analysis also showed that the recepti w 

skill s are the most frequent skill s students used. Speaking (to ask and answer questions) 

and writing for exams were fou nd to be frequent. 

Mekasha (1994) also tried to evaluate the syllabuses of Unity Private Language School in 

relation to the needs of the learners . He found out that the purpose of learning English in 

this school is academic or educat ional. and speaking, li stening, writing and reading were 

the ski ll s students needed in order of importance. Though students had high interest for 

group and pair work the whole class mode of assessment was frequently used. Grammar 

teaching was also found to be emphasized in this school. 

In , 1'0 C "' .. . "uy , Abiy ( 1990) tri ed to investigate and anal yze the communicative needs 

of hi gh school students in Addi s Ababa. Li stening, reading, writi ng and speaking were 

found to be tl'eq uently used in that order. This fi nding is consistent with Moris ' s ( 19811 

findin gs. 

Solomon (200 1) also tried to see the relevance of business Engli sh courses at 

Commercial College of Addis Ababa to the needs of employing organizations. He found 

out that the actua l skill level of graduates was lower than the expectations of employers. 

Verbal communicative sk ill s. letter and repoI1 writ ing skills, ability to use word 

processors etc were found to be highly needed. 

This research tries to see the language and research skil ls rVET students at St.Mary' s 

Co llege need to complete the project assignments given at the end of each main course 

instruct ion. Faculty beliefs regarding the place of wri ting ability and student s felt wri ti ng 

needs wi ll also be investigated and anal yzed. 
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CHAPTER THREE 

Method of the Study 

As stated earl ier. the objective of th is paper is to investigate and analyze the place of 

writing in busi ness courses in the TVET (di ploma) program and the writing needs of the 

students at St. Mary's College from the point of view of the ski lls required to complete 

the assignments in their major courses. In addition to the above questions, attempt has 

also been made to investigate the bel iefs of fac ulty members regarding writing in the 

major courses. 

The study also tried to see whether the students' English courses addressed the perceived 

needs of these students or not. However, the researcher doesn't claim to have addressed 

this question adequately. It's only from the students' perspective that the question IS 

viewed. Thi s line cou ld be taken as a viable area for furt her and thorough research. 

3.1 Resear'eh tools 

To come up with adequate data to answer the above researcll questions, it was found 

necessary to use different researc h ·tools. Document analys is. questionnai res both for 

TVET diploma students and teachers and interviews for teachers were conducted. 

3.1.1 Document Analys is 

Document anal\'sis is conducted to invest igate the place of writing in the TVET 

(d iploma) program and determine the objectives of writing projects in the students' major 

courses. 

The resu lt from this analysis is compared with the writing assignments given by major 

course instructo rs to see the match . A close analysis of these assignments is also made to 

see what particul ar writing sk ill s they demand of students. 
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3.1.2 Students' Questionnaire : 

Thi s questi onna ire is prepared to investi gate the perceived writing needs of the students 

to complete their writing assignments in their major courses. Various questi ons 

regarding the imporlance of writing in co ll ege, the students' felt writing needs and the 

specific feedback they would like to get are des igned to achieve the above obj ective. 

Though not thoroughl y, questions regarding the role of the Engli sh common courses in 

helping them complete the assignments in the major courses are also designed. 

The student quest ionnaire is designed by adapting the research questi onna ire used at San 

Francisco State University to investi gate the problem of improving the writing of San 

Francisco State Un iversity students. The ac tual questi onnaire is not directly used because 

it was not accessib le, but it was quite possible to ex tract the questions from the analysis. 

which is eas il y accessible online. 

Prepared ques ti onnaires were distri buted to representative samples of TVET program 

students in four bus iness departments ; viz. SSOM (Secretarial Sc ience and Office 

Manage mcnt), Mkt Mg t (Market ing Management), Acct (Accounti ng) and 

IT(l nfonnation Technologv) students. all in the 2nd year program. 

From a total of 120 quest ionnaires di stributcd to students in the fou r departments. 22 of 

the 22 from SSOM, 34 of the 34 from Informat ion Technology Jepartment, 36 of the 38 

from the Mkt Mgt department, and 24 of the 28 from the Acet depal1ment were retu rned 

and ana lyzed on department bas is. 

3.1.3 Teacher's Questionnaire: 

I eacher questi onnaires are des igned to investigate faculty beliefs regarding \Vriting 

demands in bus iness courses and the spec ific feedback they provide to their students. 
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This questionnaire IS al so designed by adapti ng the questionna ire used in the above 

mentioned uni versity. The questions extracted from the analysis of the paper were 

modifi ed and additiona l questions were included to address the specific research 

questions mentioned earlier. 

All main business course instructors teach ing TVET year I & II students thi s semester are 

included in the study. Six instructors from the department of marketing and In formation 

Technology each, five frolll Secretarial Science and Office Management and four from 

Accounting participated in the study. 

3.1.4 Interview: 

One instructor ti-om each department, almost all of them depaI1ment heads, were 

interviewed for half an hour or one to reveal what objectives the instructors want to 

achieve by the wri ting assignments in the major courses ,what particular skil ls the writing 

assignments demand of the students and the problems associated with thi s. 

3.2 Sampling Technique: 

Out of a total of five hundred and fort y-four students in five departments, seventy two 

students stud yi ng law are not included in the research because law is not considered to be 

a business course. Thi s decision is made based on Zlm's (2002) research on busi ness 

courses; however. Information Technology courses are considered as business courses 

and the students and teachers are included in the research. A val id number of sample 

students (25% of the who le) are taken. 

Regarding instructors . all of them are included in the research to maximize the reliability 

of the research. But it is found necessarv to use purposive sampl ing for interview. 

Department heads. which are believed to have ample knowledge and experience 

regarding the TVET program are included. 
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3.3 Subjects of the study 

There are three level s of stud y in the TVET program. The first group studies in the 10+ I 

(certifi cate) leve l. the second group studies for two years for a 10+2 Certificate and the 

third group studies fo r three years for a 10+3 diploma. Th is research takes the 10+3 

diploma students as subjects because they stay in the co llege for a relatively longer period 

of time and the importance attached to writing ability may be relati vely higher than the 

other two programs. 

Of these TVET students studying for a 10+3 di ploma, thi s year entrants could not be 

included because they haven't started writing thei r major project work by the time thi s 

research is conducted, and therefore can't provide adequate info rmation in this regru-d. 

But second year ( 10+3) dip loma students have already completed their writing projects 

last year and thi s year and can provide adequate information. There are no third year 

diploma student s in the TVET program, for the program was launched in 2003 G.c. 

Therefore. the subjects of thi s research are 2nd yeru- diploma students in the TVET 

program studying in the regul ar division. Sample students and al l teachers in the four 

departments are inc luded in the research. 
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CHAPTER FOUR 

Presentation and Analysis of Results 

4.1 Results of Document Analysis 

In thi s subsecti on TVET curri culum guides from MOE for training of Sales Person (year 

I), Assistant Sales Supervisor (year II) and Sales Supervisor (year III ) in the fi eld of 

Marketing Management ; the training of Computer Operator (year I), IT assistant 

Technician (year II) and [T Technician (year III) in the fi eld of Information Teclmology; 

the training of Junior Secretary (year I) , Secretary (year II) and Administrative Secretary 

(year III ) in the fi eld of Secretarial Science and Office Management; the training of 

Begirmer Acco untant (year I), Accounting Clerk (year II) and Junior Accountant (year 

Ill) in the fie ld of Accounting are studied and analyzed . In addition, project writing 

handouts given by instructors and students' wri tten projects are analyzed . 

4.1.1 Objectives of the TVET Program 

The curriculum guide for TVET program states that its major objecti ve is to produce 

'Middle level' trainees that can acti ve ly par1i cipate to solve socio-economic prob lems of 

the county . 

To achieve the above objecti ve. the courses offered in eac h of the fo ur fie lds of training 

are di vided into three. First, there are main courses which focus on practica l training of 

the student to perform effecti vely in the area of specialization. There is in-schoo l training. 

project writi ng and apprenticeship. 70% of the total time is allotted for practical training. 

whereas 30% of the ti me is allotted for the pursuit of theoreti ca l knowledge in scbool. 

There are also supporti ve and common courses which aim at deve loping the theoretical 

knowledge uf the students to effect ive ly perform the training and meet the ex it profil es 

mentioned in each of the above training fie lds . 
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4. 1.2 Writin g in the TVET Pl"Ogra m 

4.1.2.1 Ma rketing Department 

Year 1 

The major obj ecti ve of trai ning Sales Persons (year I, 10+3 students), as stated in the 

TVET cu rri culum, is to enable trainees sell goods and services; di splay, wrap/pack & 

label items. handle customers, admi ni ster sa les related records, conduct inventories. 

demonstrate a professional's behavior etc. The project assigtunents distributed to students 

also state the above objectives in add ition to the importance, method of writing, time of 

completion of each phase and the number of trainees that should work in a group. 

Observation is indicated to be the main method of data collec ti on technique. First 

students are expected to observe how customers are approached , inventories are 

conducted. goods and fac ilities are disp layed, and dissatisfactions hand led and analy7c 

each step by step. After the detailed anal ys is. they eva luate each step in light of the 

scientifi c procedures they have learnt in class. Finall y they recommend solutions for the 

prob lems the\' have observed. The refore . the ass ignments demand. in additi on to note 

taki ng and compos ing abil ities, higher cogniti ve ski ll s like ana l\si s and evaluation the 

data they ha\ 'e co llec ted. 

Main course admini stration and evaluation is divided into three as stated in the 

curri culum . During Year r of the program, 108 hours, out of 91 2 hours, is given to 

project works. Th is is almost 12% of the tota l time. Out of the 66 marks allotted fo r the 

main courses. 8 marks go to two projects of two main courses. This consti tutes 12.1 2% 

orthe total mark to eval'J ate performance in the main courses.(See appendi x C) 
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Year II 

As the TVET curriculum guide puts it, at the completion of trai ni ng as Sales Supervi sors 

(year II) trainees are expected to assist in co-coordinating and conducting all sales related 

works like supervising sales related activities, assemble sales data, assist to perform bank 

clearing activities related to impol1 activities, perform market mix activities etc. In 

addition to the skills required of them when completing year I study, they are also 

expected to purchase merchandise from the right source by the right price. 

To complete the projects. students are expected to observe and describe how the above 

activities are done at work places, evaluate the whole process in light of effective and 

scientific procedures and suggest so lutions for problems. Ability to write (describe) 

processes and interactions is essential to complete the projects. Analysis and evaluation 

of the whole process and application of sc ientific knowledge and procedures are also 

important as is the case in the first year. 

Of the 897 hours allotted time for the main courses, project writing is given 87 hours. 

This constitutes 9.5% of the total time. As compared to year I project work time 

allotment (for t\Vo courses), students are given less time in year II , especially considering 

the number of courses (tlu'ee course projects). Total mark allotted for project writing is 

9.3% out of the totat. Again considering the number of proj ects students write, the mark 

allotted doesn't seem to be enough.(See appendix E) 

Year HI 

At the completion of year III training as Sales Supervisor, trainees are expected to 

develop skills of coordination and promotion activiti es, supervise sales activi ti es, analyze 

marketing environment and consumer behavior, control customer service activities, 

collect and organize marketing data for decision. Besides supervision and administration 

of sales activities, students are expected to do market research. Marketing research 

course offered this semester is not onl y highl y writing based, but also demands research 

skills. 
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Of the tota l of 937 hours given for apprenti ceship. in school training and project writing 

for five major courses in year III (i.e. Marketing Research. Managing Promotion. 

Managing Di stribution. Managing Sales and Principles of Marketing), 117 1m, i.e. (12.4 

%) of the total time is a llotted to project writing. But they constitute on ly 8 marks value. 

out of the 67 mark allotted for the major course evaluation. Considering the number of 

main courses (5). supportive courses (2) and common courses (5), it seems very difficult 

to say that students can effecti ve ly write fi ve projects with the time allotted. Of the total 

mark allotted fo r the main courses, only 8, i.e . around II % is given to the projects, and 

thi s doesn't seem to be enough as compared to the previous projects.(See appendix F) 

4.1.2.2 Department of Accounting 

Year I 

As stated in the curricu lum, the ex it profi le (objectives that should be achieved after 

completing a \ 'em of training) for Beginner Accountants is to start accounting system. 

record business transac tion. summari ze and complete the acco unting c\·c le. prepare 

finan cial statements. perform contro l assets and li abilities and account for payroll data . 

These skill s are technical that demand the application of account ing concepts and 

principles and perform mathe matica l operations, and hence do not seem to demand much 

composing abilit\· on the part of the students . The curriculum guide itse lf states that the 

objective of the writing projects is to develop problem so lving skill s and creativity. 

One particular feature of accounting project writing is that there are on site and off-site 

phases . During the off-site phase. the students are made to soh 'e problems in order to test 

how much they comprehended the init ial phase of accounting taught theoreti call y in 

school Thi s is rione fo r a hypothetical firm or organization set by the teacher. ,'.nd t!;e 

on-site projects are intended to put students in the world of business so that they 

creative ly so l\'e practica l problems. Thi s is clearly stated in accounting project handouts . 
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The projects al so state that students are expected to ge nerate a report which includes 

intraduction. histarical background of the business . abject ives af the business. financ ial 

statements. conclusian and recommendatians. Hence students need to. read, trans late and 

summarize dacuments, and write reparts in arder to camplete the prajects. 

Out of a total of 866 hours allotted for the stud y of mai n courses, 450 (5 1.9%) hours is 

a ll otted for in school training, 104 hours (12% of the time) is fo r writi ng two projects and 

312 hours (36% of the time) is for apprenti ceship. Out of the 62 marks allotted for a ll the 

main courses. 8 marks ( 12.9% of it) go to projects. The rest 54 goes to contin uous, final 

and apprenti ceship eva luation. 

Though teachers and also students reported that wri ting assignments are given in both 

common and supportive courses , the nature and type of the assigrunents cou ldn't be 

in\'estigated object ively for none of the assignments were available. (See appendix G) 

Year II 

Four main courses are offered in the second year in ord er to produce trainees with the 

rank of Accounting Clerk. As the curri culum guide states. Accounting Clerks are 

expected to prepare j ournal vouchers, post journal entries. perform accounting, app ly 

accounting concepts. determ ine production costs. ass ist in preparation Df different 

budgets ete. 

This year most of the project assignments are done off site. Imaginary organizations with 

their income and expenses, debts, se lling prices, partnership prospects are given. And 

trainees are asked to solve the problems of the organ izations by app lying accounting 

concepts and procedures. There is, however, one on-site project ass ignment which 

demands students to translate documents and summari ze to write the histori cal 

background of an organization, write reports on hoI\' the accounting system of the 

organizat ion works. write conclusions and recommendation. In addition to applying 

accou nting concepts , analyze and eval uate systems of accounting, the assignments 

demand writing ability. 
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9 11 hours is allotted for main course stud y in thi s year. Of these. 2 1 hours (2.3%) of the 

total time is allotted to proj ect writing. Considering the number of projects (4 in this 

case). students may face shortage of time to write thei r proj ects effective ly. Concerning 

mark all otment. project writing has onl y 4 marks (6% of the total mark) out of the 66. 

This kind of allotment may di scourage students not to give attention to projects. (See 

appendi x H) 

Year III 

As the curriculum guide states, the major objective of the training in year 1lI is to produce 

Junior Acco untants who can di scharge the fo llowing responsibilities: relate revenues, 

costs and profits: handle financial and tax-related acti vities; apply computer systems to 

account ing etc. 

The project assignments thi s semester, according to the instructors. arc on-site projects, 

and \\'hen writing the introduction. background and current system of the organi zation. 

writing ab ility is call ed for. In addition, trainees are expected to interview people. observe 

processes. translate and summari ze documents to collec t data. Research abi lity is also 

needed 

Course ad min istration and Evaluation in year 1Il is the same as those of year I and yea r 11 . 

570 hours out of 982 is a llotted fo r in school theoretical training of four main courses. 41 

marks. i. e. 58.5% go to in school-train ing. Of the tota l of 982 hours, 100 hours are 

allotted fo r proj ect writing, and of the total of 70 marks al lotted fo r main course 

evaluation. on ly 7 marks. ( 10% of the total) is allotted for project writing. Once again. the 

time and mark allotted for four main course project wri tings do not seem to be 

encouragi ng .. (See appendix I) 



Year II 

The object ive of the program in year I I is not much di ffe rent from that of year I. At the 

completion of yea r II training. students are expected to use manual typewri ter to produce 

Amharic and English documents, use the word processor, handle telephone messages and 

office records properly. 

Most of the project ass ignments students wri te thi s year do not seem to demand much 

compos ing ability since the focus is on enabling students copy well-formatted, clear and 

accurate letters or documents using both the typewriter & the computer in both 

languages. The focus here is accuracy and speed of typing. This doesn't mean that 

language ability doesn ' t help at all. The proj ect assignment on "Accounting for 

Secretari es" is an off-site project on imaginary organi zation and do not seem to demand 

much composing abi li ty. 

9 12 hours of study is recommended by the TVET curriculum guide for training in three 

IIl ain courses, of which 100 huurs (almust I 1% uf the total time) goes to proj ect \\Titing. 

And of a total of 68 marks allotted for ma in course eva luation 8 marks (around 11 %) 

goes to project writing. The rest 32 marks go to common and supportive course 

evaluation .. (See appendix K) 

Year In 

As stated in the curri culum guide. in the year III program, students are trained fo r the 

rank of Administrative Secretary. Duties and respons ibilities they are expected to 

discharge are: 

plan and fac ili tate meetings and confe rences. perform the duties of Ass i ~tant 

admi ni strator; organize power point: exchange mail and organize secretari al o ffi ce 

environment for pay roll data etc. 
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The proj ect wri ting assignments thi s year, accord ing to the instructors, demand studeills 

to gather data through observati on and interview. read docu ments and write conclusions 

and recommend sc ientific procedures and techniques that help perfo rm duties and 

responsibil iti es in a better way. So. writing abi lit y is highl y needed to complete this 

project. The same is true for "Office Automat ion" and " PC Trouble Shooting" courses . 

Of the total of 762 hours allotted for two main courses, 100 hours ( 13. 1 % of the total 

time) and the same percentage of marks is a llotted to proj ect writing. (See appendi x L) 

4.1.2.4 Information Technology 

Year I 

After one year training in this department. trainees are ex pected to be capable of work ing 

in th e areas of office au tomation , intern et se rvice provision , multimedia and virtual 

reality mode ling and PC mai ntenance and trouble shooting. Four of the major courses 

offered th is semester are des igned to enab le trainees to discharge the above 

·~ 'Y:':"'~ ..J . 0Ijll;es efficientl y. , . 

In order to materi alize the above objectives, as it is the case in other departments, much 

ti me is al lotted to prac ti cal tasks through projec t writing and apprenticeship training. 

Before the practical tasks, intensive in-schoo l traini ng thro ugh theo reti cal teaching and 

laboratory trai ning is given under the superv ision of instructors. 

Of the 967 hours allotted for four malll courses, project writing is a llotted 155 hours 

(16% of the lOta l). This shows that hi gh emphasis is given to project writing fer IT 

courses than for courses in ether departments. Of the 70 marks allotted fo r feur mai n 

courses 12( 17. 1 % ef the total) goes for project \\Titing. 

Analys is ef the project assignments reveal that students are expected to. write a full 

backgreund hi story and current system o f decumentatie n a certain organizatie n uses, 
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prepare effi cient data base. payrol l s\'stell1 etc lIsing their computer skill s. To complete 

the projects studen ts need to analyze docllments of the organi zation. intcrview workers. 

read and summarize down loaded in formation and use them in their projects. These tasks 

are indicated in the project handouts. 

Proj ects on internet service are also analyzed .[t was observed that besides app lying basic 

sk ill s to manipulate internet services. students are expected to gather information about 

the histo ry of internet services and its current status in Eth iopia , summari ze them and 

include in their projects. Reading. summari zing and composing abilities are highly 

needed to complete the proj ects. Data gathering skill s are also high ly needed (See 

appendi x M) 

Year II 

The objective of the program thi s year is to produce [T assistant technicians capable of 

handl ing activi ties in the area of web page authoring. basic computer programming and 

PC maintenance and trouble shooting. 

To achieve the above objectives. a tota l of 962 hours is a ll otted for three main course 

trai ning. ISO hours ( 15% of the toral time) is giyen to project writing. As compared to 

the time al lotme nt for project writings in other departments, Information Technology 

writ ing projects are all otted much time. This could be due to the amount of time and 

effo n needed to write the projects and prepare applicat ion on the computer. The mark 

allotted for project writi ng assignments is also higher than the marks allotted for project 

wri tings in other departments. Of the 70 marks allotted fo r 3 main course studies, 12 

marks (17.1 % of the total marks) go to project \\riting . T hi s shows that proj ect work is 

high ly bel ieved to play an important role in the training of efficient IT assistant 

techn icians. 
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The project ass ignments thi s yea r also demand different skill s . Students are expected to 

gather data on the system an organ izati on uses (through interview, observation. and 

document analysis.). the status of the computers in the organization etc and write them in 

their proj ects. They are al so ex pected to write the objecti ves . importance, scope, the 

methodology. and recommendation etc of their projects. Reading, summari zing, 

compos ing and data collection skill s are highly needed , in addition to analysi s, 

application and evaluati on skill s.(See appendix N) 

Yeal" III 

As stated in the curriculum guide the main objective of year III training in the depm1ment 

of IT is to produce qua lified and capable information technology technicians. Hence. 

trainees are expected to handle offi ce auto mation. internet service provision activit ies. 

web page au thoring. computer programming, PC maintenance and trouble shooting, 

database management and computer networking. 

Most of the objec ti ves mentioned in yea r III program are already mentioned in year 1 and 

yea r II curriculum guides . This means that students are expected to add new knowledge 

and deve lop skill s to what they alread y have. New knowledge and skill s they are 

expected to add include data base management and computer networki ng . The nature of 

thc project s and the la nguage demand is not that much different from the pre\'ious 

projects they write. 

For three malJ1 course study and training 992 hours is allotted , of whi ch project wri ti ng is 

allotted 150 hours (15%); and of a total of the 70 marks, 14.2% goes to project writing 

eva luation. We can say that project writing assigmnents in the department of IT are 

given ampl e time and more percentage va lue than assignments in other departments, and 

this could be because many of the courses are skill based and much practice is needed . 

. (See appendix 0) 

30 



4 .2 HesuIts o f S tuden t Q ucstionnaire A nalysis 

T a b le 1: S tudent s' percept ion about the impo r t:l nt ofw"iting for success 

Items M arketiJlg AccoulltiJlg Secretarial I JI/ormatioJl 
F % F % F °10 F °/0 

Note at all 0 0 0 a 1 4 .5 0 0 
Not much importan t 0 0 1 4.2 1 4 .5 0 0 
Important 12 33 .3 9 37 .5 5 22.7 14 4 1.2 
Very important 24 66.7 14 58.3 15 68.2 20 58. 8 

Total 36 100 24 100 22 100 34 100 

As shown in the table, almost all the students in the department of Marketing 

Management, Accounting, Secretari al Science and Office Managem ent and Information 

Teclmology believe that writing (composing) ability is necessary to succeed in co llege. 

Students also be lieve in the importance of writing to succeed in major courses 

(assignment writing included) and to get good grades in fi nal exams (see appendix A). 

Since the majori ty of them be lieve in the importance of "'~'iting ability in their course of 

stay ill tne co llege, there is no lleed to change their attitude towards w rit ing . 

Table 2 : Students' pe"ception about thc importancc of writing ability at wo rk place 

Itcms M arketill o Accol/Jltino S ecretarial InformatioJl 
F °/0 F % F °/. F °/0 

Note at all 0 0 I 4.2 0 0 0 0 
Not much important 5 13.9 3 12.5 1 4 .5 1 2.9 
Important 10 27 .8 5 20.8 1 4 .5 9 26.5 
Very important 2 1 58 .3 15 62.5 20 90.9 24 70.6 

Total 36 100 24 100 22 100 34 100 

In the same way, the maj ority of the students in the four depaI1ments think that writing 

abili ty is important at work place. Especially Secretarial Science & Offi ce Management 

students (90% of them) strongly believe that writing ab ili ty is very important. These 

students are expected to wri te maI1Y letters & memos at work places. According to their 

instructors, editi ng abi lity is very relevant to them. However at the level of 

Administrati ve Secretary. they rri ght be expected to wri.te letters, '1l ~mos etc by 

themselves. 
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students feel insecure about their grammar even after tak ing two English common 

courses. This implies that attention should be given to how and in what intensity 

grammar lessons are presented and practiced in these departments. 

Table 5: Students' felt vocabulary problems in completing assignments 

Items Marlcetill ACCOlllltillg Secretarial Illformatioll 
F % F 0/0 F 0/0 F 0/0 

No problem at all 2 5.6 0 12.5 2 9.1 I 2.9 ~ 

A few problems 14 38.9 8 00 0 4 18.2 10 29.4 .:U . .J 

Some problems 12 00 0 8 33.3 8 36.4 IS 44.1 J,) .J 

Major problems 8 22.2 5 20.8 8 36.4 8 23.5 
Total 36 100 24 100 22 100 34 100 

Regarding vocabulary usage almost the same number (55%) of marketing and accounting 

-student~each-repOlled to-have some or major problems-in writing-their-assignments:--The 

fi gure rises to 72% in SSOM department, half of which feel that they have major 

problems. Once again more than Y, of the students in SSOM feel insecure regarding their 

vocabulary knowledge after taking two English courses. IT students (67.6% of them) 

feel to have a problem, out of which around '!. of the sample reported to have a major 

problem. As compared to grammar, vocabu lary is found to be the area in which many 

students across the departments feel to have a problem. 

Table 6: Students' felt mechanics problems in completing assignments 

Items Marlcetill" A CCo/lIItill " Secretarial Illformatioll 
F 0/0 F % F 0/0 F 0/0 

No problem at all 2 5.6 4 16.7 7 31.8 I 2.9 
A few problems 17 47.2 7 29.2 8 36.4 16 47.1 
Some problems 12 00 0 II' 45.8 4 18 .2 14 41.2 -'J.J 

Major problems 5 13.9 2 8.3 0 13.6 3 8.8 ~ 

I Total 36 100 24 100 !, 22 100 34 100 -----
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In the depa rtment of Marketing, 47% of the st udc nts reported to have problems in 

mechanics to complete the assignments, the majority report ing to have some problems 

which alTeet their writing. Similarl y (54 .1 %) of accounting students reported to have 

mechanics problems, the majori ty reporting to have some problems which affect their 

writing. SSOM students also claimed to have good ability in mechanics, whereas half of 

IT students repo rted that they have some or major problems, the majority reporting to 

have some problems. 

Table 7: Students' felt ol'ganization problems in com pleting assignments 

Items M arketil1f: ACcolll1tin o Secretarial Information 
F % F % F % F % 

No problem at all 4 11.1 1 12.5 1 4.5 3 8.8 .J 

A few problems 11 30.6 8 11 1 9 40.9 13 38.2 -'.) . J 

Some problems 17 47 .2 12 50 8 36 .4 17 50.0 
Major problems 4 11.1 1 4.2 4 18.2 1 2.9 
--- -
L........ ___ ___ • - Total 36 100 - 24-~100- - 22 100 34 100 

Once again about half of the students across the departments, except SSOM, fee l that 

they have some problems in organizing their ideas into paragraphs or essays while 

writing their assignments . The majority of the rest of the students reported that they have 

no or insignificant problem . ; The skill of organ izing ideas in a logical order is ~ery 

important in writing reports or projects of more than a page, and almost half of students 

do not seem to be very confiden t with their ability in this respect. 

Ta ble 8: Studcnts' felt content pl'oblcl11s in writing ass ignments 

Items Jllarketing Accollnting Secretarial In/ormatioll 
F % F % F % F % 

-:c:-
No problem at all 8 22.2 4 16.7 1 4 .5 3 8.8 
A few prob lems 7 19.4 9 37 .5 11 50 .0 15 44.1 
Some problems 15 41.7 10 41.7 6 27.3 15 44.1 
Majof..£!·oblems 6 16.7 11 4.2 4 18 .2 1 2.9 [-- -----~ .- - _.- - --,... - - -- --" 24 -- ----

Total 36 100 100 22 100 34 100 
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This table ind icates whether the student 's knowledge of the subject matter interferes with 

completing their writing assignments. Accounting students (58.4% of them) reported that 

they have some or major problems. Almost equal number of Accounting (45.9%) and 

SSOM (45 .5%) and IT (46.9%) students reported to have some or major problems of 

content knowledge that affect their writ ing. The other half of the students thi nk that lack 

of content knowledge doesn't sign ificantly affect their writing. If almost half of the 

students feel unconfident about their knowledge of the subject matter, it is unlikely that 

either the teachers or the students believe that the writing students produce is substantive. 

Table 9: Students' fclt problems on the use of data collection skills to complete 

writing assignments 

Items Marketing Accollnting Secretarial Inforlllation 
F % F 0/0 F % F % 

No problem at al l 7 9.4 3 12.5 " 13.6 8 23.5 j 

A few problems 11 30.6 7 29.2 5 22.7 12 35.3 
Some problems 10 27.8 9 37.5 8 36.4 13 38.2 
Major problems 8 22.2 5 20.8 6 27.3 I 2.9 

Total 36 100 24 100 22 100 34 I 100 

As shown in the tab le, half of the students in Marketing, 58.3% ' of the students 111 

Accounting and 63 .7% of them in SSOM departments have some or major problems in 

using data co llection skills to obtain appropriate data to write their project paper. Such 

problems could include writing good questionnaires, preparing interview questions & 

conducting them, analyzing documents etc. Only a few of the students ac ross the 

departments reported to have no problem at all. However, the majority of the students in 

Marketing department (58.8%) reported that they have no or li tt le problem in thi s regard. 
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Ta hir 10: Students' felt Prob lems 011 sli m marizing docllments to complcte 
assignmcnts 

--
Items Mart(eting Accollnting Secretarial Information 

F (Yo F % F "l;) F % 
No problem at all 9 25 .0 I 4.2 7 31.8 4 11.8 
A few problems 7 19.4 13 54.2 7 31.8 12 35.3 
Some probl ems 19 52.8 6 25.0 5 22.7 16 47.1 
Major problems I 2.8 4 16.7 

, 
13.6 2 5.9 .J 

Total 36 100 24 100 22 lOa 34 lOa 

Around half of the students in Marketing and IT departments admit that they have some 

problems in summari zing documents. The rest of the students in these departments 

bel ieve that summarizing is not a sk ill that poses them a great difficulty in \\Titing their 

assignments. On the other hand, 41.7% and 36.1 % of the students in accounting and 

SSOM departments reported to have a problem in summarizing texts . Like the other skills 

--discussed earlier, not a few of iIie students across- the - departments seem to lllive- a 

problem and may face difficulty when summarizing documents of organizations to 

include in their projects. 

Table Il: Students' fclt problcms on translating documcnts to complete 

assig'nments 

Items !l1arketin a Accountillg Secretariat III for/l1atioll 
F % F % F 0/0 F 0/0 

No problem at all 6 16.7 3 12.5 5 22.7 I 3 8.8 
A few problems 10 27.8 6 ?--) 7 31.8 15 44.1 
Some problems 16 44.4 9 37.5 6 27.3 12 35.3 
Major problems 4 11.1 6 25 4 18 .2 -1 11.8 

Total 36 100 24 100 22 l Oa 3-1 100 
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Wh il c writing ass ignments/ plojects. student> may need to translate documents hom 

Amharic in to English. This is so when they write the hi story and current status of the 

organizations or companies on which their project is based . The skill of trans lation 

becomes important here. 

Very few of the students across the departments, except SSOM, reported that they have 

no such problem at all. 27.8% and 25% of the students in Marketing and Accounting 

respectively, 3 1.8% and 44.1 % in SSOM & IT departments respectively rep0l1ed to have 

few problems. However, over half of the students in Marketing (55.5%) and Acct 

(62.5%) beli eve that they have some or major problems in translating docu ments. 

Around 46% of the students in IT & SSOM departments also reported to have the same 

problem. It can be said that not a few of the students across the departments fee l insecure 

in their ability to translate documents from Amharic to Engli sh or the vice-\'ersa, and 

_ •. ___ -'h.-ence dou bt the accuracy of the information in their writing. 

Table: 12 Students ' use of multiple drafts to complete writing assignments 

Items Marketing Accounting Secretarial Info rmatioll 
F 0/0 F % F 0/0 F 0/0 

Never 0 83 4 16.7 4 '. 18.2 0 8.8 ~ ~ 

Occasional l)' 15 41.7 7 29.2 11 
, 
, 50 11 32.4 

Often 8 22.2 11 45.8 7 3 1.8 12 35.3 
Very often 10 27.8 2 8.3 a a 8 23.5 

Tota l 36 100 24 100 22 100 34 100 

Half of the students in Marketing, 45.9% in Accounting 68.2% in 8S0M and 41.2% in IT 

departments reported that they never or occasionally use multiple drafts when writing 

their assignments. As shown in the table, few of the students in Marketing, Accounting 

and IT departments used multiple drafts often or very often. No student in the department 

. of 8S0M uses multiple drafts ',fery often. 
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A good way of produci ng eflCctive \\ri ting as suggested by many scholars lik~ White 

(Ina), Raimes ( 1983). Hedge (1988 ) is to use multiple drafts. However, many Business 

students at St. Mary's College seem to have ignored or are unaware of this, and fai led to 

use one important technique to avoid many errors in their \\Titing. It is not surpri sing that 

their writing may have lots of problems. 

Table 13: S tudents' habit of showing their writing to their friends 

Items Marketing Accollnting Secretarial Information 
F °/0 F % F % F % 

Never 
, 

8.3 
, 

12.5 4 18.2 5 14.7 j j 

Occasionally 20 55.6 10 41.7 6 27.3 I I 32.4 
Often 9 25.0 10 41.7 8 36.4 IS 44.1 
Very often 4 11.1 I 4.2 4 18.2 3 8.8 

f---
Total 36 lOa 24 lOa 22 lOa 34 lOa 

Slightly over half of the students in the department of [T and SSOM frequently show 

their writin g to their friends to see if it is clear.36.1 % of the students in Marketing and 

45 .9% in SSOM departments reported to have the same habit. The rest of the students in 

these departments show their writing to their friends. On the other hand, only 36.1 % of 

the students in the department of Marketing, 45.9% in Accounting reported that they 

show their writing to their friends for correction. On the ,,·hole, peer correction habit is 

not sati sfactorily practiced by the students across the departments. As many scholars like 

Byrne ( 1988) advise peer co rrection for content and language could be more effective 

than any other kind of feedback, and many students (63.9%) from Marketing, 54.2% 

from Accounting, 45.5 from SSOM and 47.1% from IT departments do not seem to 

practice peer correct ion. 
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Table 14: Stu dcllts' habit of show ing their writing to an instructor' 

Items MarketillJ; AccotllltillJ; Secretarial I llformatioll 
F Oft, F % F % F % 

Never 5 13.9 6 25 6 27.3 5 14.7 
Occasionally 16 44.4 8 00 0 6 27 .3 17 50 ..).) . J 

Of len 12 " 0 -''' .J 5 20.8 7 31.8 11 32.4 
Very often 3 8.3 5 20.8 0 13.6 I 2.9 ~ 

Total 36 100 24 100 22 100 34 100 

Exactly 41.6% of the students in Marketing and Accounting departments each seek their 

instructors' help often or very often to improve their writing. 45.4% of SSOM students 

reported to have the same habit, but the figure drops to 35.3% in the case of IT students. 

The majority of the students reported that they occas ionally or never seek their instructors 

help to improve their writing. Analysis of the open ended questionnaires reveals that 

students ~11~ ~way fr~T~_-,lskinlL question~ and explanation~ becaus<:... they feel ....th at 

repeated visit may annoy instructors. 

Table 15: Response on the fl'equency with which students receive feedback 

Items MarketillJ; AccotllltinJ; Secretarial Informatioll 
F % F 0/0 F % F 0/0 

Never 10 27 2 8.3 5 22.7 12 35.3 
Occasionally 15 41.7 15 62.5 8 36.4 10 29.4 
Often 9 25 .0 0 12.5 7 31.8 8 23 .5 ~ 

Very often 2 5.6 4 16.7 2 9.1 4 11.8 
Total 36 100 24 100 22 100 34 100 

According to the students' response, instructors' feedback on grammar and to students' 

wri ting is uneven. This may imply inconsistency regardi ng feedback given to students 

even in the same department. In the department of Marketing, for example, 27% of the 

students reported that their teachers never gave them feedback on grammar, whereas 
1 . 1 

5.6% of them repol1ed to have receIved feedback very often. 
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,[,,,hie 16: Response Oll thc frcquency with which students t'cceivc feedback 011 

vocabulary 
~ . 

Items Marketil1g Accolll1ting Secretarial Informatiol1 
F % F 0/0 F % F % 

Never 14 38.9 I 4.2 5 22.7 1 I 32.4 
Occasionall y 14 38 .9 11 45.8 6 27.3 12 35.3 
Often 8 22 .2 9 37.5 9 40.9 7 20.6 
Vcryoften 0 0 

, 
12.5 2 9.1 4 I 1. 8 .) 

Total 36 100 24 100 22 100 34 100 

In the same way, students' response to the frequency of vocabulary feedback they 

receive also shows inconsistency. On the who le, instructors attempt to give feedback on 

grammar is, though inconsistent, very much encouraged. 

Table 17: Response on the freque ncy with which students receive feedback 

on organization 

Items l'o1arketil1 o A ccolll1ting Secretarial Il~rOl'Jllatioll 

F % F % F °/0 F % 
Never 6 16.7 4 16.6 7 31.8 8 23.5 
Occasionally II 30.6 7 29,2 7 31.8 15 44.1 
Often 15 41.7 13 54.2 8 36.4 7 20.6 
Very often 4 11.1 0 0 0 0 4 11.8 

Total 36 100 24 100 22 100 34 100 

Over half of the students in the department of Marketing reported to have received 

organization feedback often or very often . As shown in the document analys is, the nature 

of most of their project writi ng demands them to write paragraphs pages after pages, and 

feedback on the organization of their \\Titing seems very important. However, 47.3% of 

them reported that the feedback they receive on the organization of ideas ill their writing 

is not as frequent as expected. 
I 
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Although Illan y or the writing projects in the department of Accoun ting are number and 

tab le dom inated. 54.2% of the students reparted that they received feed back an 

argan izatian aften. As the dacument analysis shaws, students af accaunting wri te 

paragraphs ar more in the introductian af thei r project, background histary and current 

situatian af the arganizatian they are writing prajects an. Instructars give feedback an 

a rganizat ian af ideas an such projects . On the ather hand, the majarity af SSOM and IT 

students reparted that they accasianally 0.1' never receive feedback on organization. 

Table 18: Respallse all the frequency with which studen ts receive feedback an 

cantent 

Items Marketillg Accolllltillg Secretarial Information 
F % F % F % F 0/0 

Never 5 13.9_ 6_ - 25.0_ 5 22.7 _ 8_ 23 .5 
Occasionall y 13 36.1 7 29.2 6 27.3 11 32.4 
Often 10 27.8 8 33.3 7 31.8 13 38 .2 
Very often 8 22.2 3 12.5 4 18.2 2 5.9 

Total 36 100 24 100 22 100 34 100 

Half of the students across the departments reparted that the feedback they recei ve an 

content is accasianal ar they never receive such feedback at a ll. As the curriculum states, 

the maj a r abjective af praject wri ting is to. strengthen what has been taught theareticall y, 

and help students deve lap their problem solving abi lity and creativity. Feedback an 

cantent is, therefare, expected to. be given often ar very aften for the majority of the 

students across the departments, except for 111ast of the writing projects given to SSOM 

students. Far such students, as discussed in the document analysis part, most project 

m'it ing assignments focus on the speed, accuracy and formal carrectness af diffe rent 

letter and memo writings. 
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Table 19 : Response on the freq u ency w ilh which students receive feedback 

011 lhe f0l"l11at of theil' paper 

Items Markefill u ACcollllfin~ Secretarial Illformatioll 
F % F % F 0/0 F 0/0 

Never 4 11.1 3 12.5 7 31.8 9 26.5 
Occasionally 16 44.4 II 45 .8 4 18.2 14 41.2 
Often 11 30.6 6 25 .0 6 27.3 9 26.5 
Very often 5 13.9 4 16.7 5 22.7 2 5.9 

Total 36 100 24 100 22 100 34 100 

The table shows that most of the students across the departments receIve feedback 

occasionally or never. It's onl y 50% of the students in the department of SSOM that 

reported that they receive feedback on format often or very often. Taking into account 

the kind of letters. memos and other office related writings they undertake, the majority 
~,~~,- - - ~ 

of them should have received such feedback often or very often. 

Table20: The frequency with which students would like to get feedback on 

gmmmar 

Items Marketing Accollnting Secretarial IIlfol"11wtioll 
F 0/0 F 0/0 F 0/0 F 0/0 

Never I I 30.6 3 12.5 7 3 1.8 5 14.7 
Occasionally I I 30.6 7 29.2 1 4.5 15 44.1 
Often 5 13.9 1 I 45.8 6 27.3 7 20.6 
Very often 9 25.0 

, 
12.5 8 36.4 7 20.6 J 

Total 36 100 24 100 22 100 34 100 
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I'he majority of the students in Market ing (G7. ~(~,,) and IT (58 .8%) depart11lcl11s reported 

lhal they do not need much feedback on grammar fo r their writing ass ignments . On the 

other hand , 63.7% of the students frolll SSOM and 58 .3% from Accounting departments 

would like grammar feedback often or very often. Since language abi li ty especially 

grammar, is important to write or edit different letters, SSOM students' interest on 

grammar is justifiable. 

Table21: The frequency with which students would like to get feedback on 

vocabulary 

Items Marketill o AccoulltillJ? Secretarial Information 
F % F % F 0/0 F % 

Never 8 22.2 2 8.3 0 13.6 3 8.8 ~ 

Occasionally 17 47.2 8 33 .3 8 36.4 12 35.3 
Often 5 13.9 12 50.0 4 18.2 12 35.3 
Very often 6 16.7 2 8.3 7 3 1.8 7 20.6 

-- ---- Total 36 100 - 24 - 100 ~22 100 34 100 

In the same way around half of the students across the departments (except in l-!arketing) 

repOlted that they would like vocabu lary feedback often or very often. The same is true 

regarding feedback on mechanics. Only most of Marketing students seem to be confident 

in thei r writing and \~'ould like the feedback occasionally or never. 

Table 22: The frequ ency with which students would like to get feedback on 

organiza tion 

Items Marketing Accoul/til/g Secretarial II/forll/atioll 
If % F 0/ 0 F 0/0 F i % 

Never 6 16.7 5 20.8 5 22.7 51 14.7 
Occasionally II 30.6 4 16.7 4 18.2 12 35.3 
Often 10 27.8 12 50 9 40.9 13 38.2 
Very often 9 25.0 0 12.5 4 18.2 41 11.8 ~ 

Total 36 100 24 100 22 100 34 I 100 
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The major ity of the students in /\ccounting and S~)OM, 52 .8% in Marketing :lJld .>()" " in 

IT reportecithat they would like to get leedback all the organization of their wriTing from 

their major course instructors oft en or very often. The rest of them do not seem to need 

J11 uch feed back on orga ni zation. Only a few of the students reported that they never need 

such a feedback. Once again, thi s may impl y the students' interest to improve their 

language and write better. 

Table 23: The frequency with which students would like to get feedback on 

content 

I Items Marketin<Y Accollnting Secretarial Infomwtioll 

I 
I 

F 0/0 F % F 0/0 F % 
Never 0 8.3 4 16.7 4 18.2 4 11.8 ~ 

Occasionally I I 30.6 5 20.8 5 22.7 8 23.5 
Often 14 38 .9 II 45.8 10 45.5 12 35.3 
Very often 8 22.2 4 16.7 3 13.6 9 26.5 

Total 36 100 24 100 22 100 34 100 

As it is expected, the majority of the students across the departments would like to get 

content feedback often or very often. Only very few of the students would not like to get 

feedback on content. 

Table 24: T he frequency with which students would like to get feedback on 

data collection techniques 

Ite illS lYIarketing Accollnting Secretarial Information 

h-------
I Never 

F % F 0/0 F 0/0 r % -
6 16.7 I 4.2 3 13.6 4 11.8 

-~---------
i Occasionall y 

lO ften _____ ~_ 
I Very often 

L_. __ ~ 

9 25.0 6 ,- 8 36.4 8 23.5 -) 

11 30.6 12 50 0 13.6 17 50 ~ 
-"---.~ 

I 10 27.8 5 20.8 8 36.4 51 14.7 
Total 36 100 24 100 22 100 t 341 100 I ----

. Half of IT and SSOM, 70% of, Accounting and 58.4% of Marketing students reported /that 

t),ey v!O l ~ ld like to [et feedback on t',e k;nd of data coliect; on tec!';1ique they have llSed 

often or very often. The majority of the rest of the students would like TO get such 
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feedback occasionall Y. Many of tl,~ comse projects demand students to lise difle",'n t dat a 

co ll ection techniques, :lndthe data they gatiler depends great ly on their abil ity to use the 

techniques effectively. Feedback on techniques of data collection seems very important 

and students seem to be aware of th is fact. 

Table 25: Students' evaluation of the feedback they ,'eceive frollI major 

course instructors in imp,'oving their writing 

Items Marketill/? ACCOlilltillj? Secretarial InforJIwtiol1 
F 0/0 F % F % F 0/0 

Not usefu l at all 2 5.6 0 0 5 22.7 0 0 
Some what lIseful " 8.3 6 25 5 22.7 2 5.9 .J 

Useful 17 47.2 10 41.7 6 27.3 16 47. 1 
Very useful 14 38.9 8 33.3 6 27.3 16 47 .1 

Total 36 100 24 100 22 100 34 100 

A great majority of the students across the departments, and (54.6%) of SSOM students 

reported that they have found the feedback they receive fro m their instructors usefu l or 

very useful in improving their writing. \Ve can say that instructors' occasional comments 

on language can create a sense of improvement on the pal1 of the student. 

Table 26: Did the writing assignments help you 

'" '" Marketing Accounting 880M IT - '" c ~ F 0/0 F 0/0 F % F % '" - ::l 
C 0 --
0 u Yes 35 97.2 22 91.7 20 90.9 31 91.2 
u 
OJ Do not 0 0 0 0 0 0 0 0 ..c '" -..c know 
c - :... 

'" No I 2.8 2 8.3 12 9. 1 " 8.8 '" - .J -'" '- '" ....l c ..c Total 36 100 24 100 22 100 34 100 

:... Yes 32 88.9 18 7S 20 90.9 30 88.2 
I 

'" Do 8.3 - not I 22.8 2 2 9.1 0 0 -'" ..0 know 
u - No " 8.3 4 16.7 0 0 4 11.8 :... ) , , 
::: ._--

1-36 -;----loa Total 100 24 22 100 34 100 
- - - .. - ---_ .. -- ----- - -
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Thc grc,ll majo rity of the students in all the departments al so reported that the writing 

projects and assignmcnts helped them learn the contents of the course better, and 

improved thcir overall writing ability. We can say that studcnts believe that project 

assignments are useful [or them. 

Table 27 : Students' respDnse Dn the frequency of sentence level practice III 

English common CDurses 

Items Marketing Accoul/ting Secretarial II/formation 
F % F % F 0/0 F % 

Never 2 5.6 6 25 5 22.7 1 2.9 
Occasionall y 1 J 30.6 11 45.8 4 18.2 16 47 
Often 12 "' " 6 25 4 18.2 7 20.6 .J),,) 

Very Dften 1 1 30.6 1 4.2 9 40.9 9 26.5 
Total 36 100 24 100 22 100 34 97 

IbouglL all the students in the fDur departments take_the same _English courses, their 

respDnses shDwed great variatiDn. The variatiDn is also. apparent amDng students in the 

same department. FDr example, 47.1% Df IT students say that they practiced sentence 

writing often Dr very Dften. On the Dther hand , the rest of the students consider sentence 

level practice is infrequent. 63.9% Df Marketing and 59. 1 % of SSOM students practice 

sentence level writing often Dr very often, whereas Dnly 29.9% Df accDunting students 

answered the same way. 

Table 28: Students' respDnse Dn the frequency Df par·agraph level practice in 

English commDn courses 

Items Alarketil/.f: ACCOlllltill<Y Secretarial Illforlllation 
F % F I % F % F % 

Never 1 2.8 3 I 16.7 3 J 3.6 6 17.6 
Occasionall y 9 25.0 1 I 4.7 6 27.3 6 17.6 
Often 15 41.7 10 I 41.7 6 27.3 13 38 .2 
Very often 11 30.6 10 I 41.7 7 3 l.8 8 73.5 

Total 36 100 24 i 100 22 100 33 97.1 
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Again vari ation of" responses is observed rega rding the above question. However. the 

great majority of \~ar"cting (72.3 %) and Accounting (83.4%) of the studcnts reportcd 

that they pract ice paragraph writing often or very often. Around 60% of SSOM & IT 

students reported the same. Much practice on paragraph \\~· itin g in English common 

courses could help students write better in project wri ting assiglUllents in maj or course. 

Students' response to thc frequency of practice on note-taking, summarizing, and essay 

writing are also incons istent even within the same department (See appendix 8).The 

inconsistency could occur because of the emphasis different English course instructors 

ma)' place on the above practices in the classroom despite the same textbooks they use. 

However, this needs further investigation. 

Table 29: Response on the usefulness of English courses to write the major 

,--- -
Hems Marketill u A CCOlllltillo Secretarial Iuforlnatioll 

F % F % F % F % 

Not at all a 0 0 0 1 4.5 1 2 .9 
Not much 12 33 .3 10 41.7 I 4.5 7 20.6 
Much 11 30.6 8 33.3 8 36.4 8 23 .5 
Very much 13 36.1 6 25 12 54.6 18 52.9 

Total 36 100 24 100 22 100 34 100 
--

The majority of the students in all tbe departments bel ieve that their Engli sh courses 

helped thcm very much to write their maj or course projects/assignments. Students seem 

to have benefited or believe that they have benefi ted fro m the Engli sh common courses. 
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The grea t majority of tilL' students across the departments reported that they '''H.lid like 

their Engli sh courses to acquaint them with the skills of data collection. As shown in the 

document analysis, these students go to different organizations, collect information 

th rough interv iew, document ana lys is, observation etc right from the first year of their 

study. They are not traincd how to collect data through different means or do their 

Engl ish courses deal with this. This may cause them difficulty to complete their writing 

assigllll1ents. Their response also shows that they need the skills of data co llection very 

much. 

4.3 Results of Teacher Questionnai re and Interview Analysis 

Instructors in the department of Marketing, Accounting, SSOM and IT were given 

questionnaires to see the place of writing in their respective departments and their beliefs 

regarding writing. 

Almost a ll instructors across the departments responded that they give writing 

assignments in the major courses in addition to the project writings. Marketing 

department members reported that they give business report writi ng, sunU11arizing 

documents and library research assignments. This was also confirmed by students' 

respo,nse. Accounting students report~d that they give different assignments from texts 

and ieferenee books that do not demand composing ability. SSOM instructors also 

reported that the other assignments they give to their students do not demand much 

composing ab ility. IT instructors also gave writing ass ignments, which mostly demand 

the ability to summarize down loaded information and report writing etc. 

~10st of the instructors across the departments also reported that they assigned 15% -

20% mark for such assignments, Some of tbe assiglU11cnts are ungraded. However, 

variation among instructors in the same departments, for example marketing, IT, and 

accoLlnting regarding mark allotment for writing assiglU11ents was observed. The smallest 

range indicated in the department of marketing was 5% - 10%, whe reas the largest range r , 

was 20% - 35%. This shows that instructors in the same depill'\ment do not have a fixed 

mark allotted for wri ting assignment. 
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Tahlc 34: Thc importa nce of wr iting ability for SllCCCSS in cxams 

ItCIII Mkt Acct. SSOM IT 
F % F 0% OF % F 0/0 

Not at all 0 0 0 0 0 0 0 0 
Not much important 4 66.66 2 50 0 0 3 50 
Important 0 0 I 25 2 40 1 16.66 
Very imp0I1ant 2 33.33 I 25 3 60 2 33.33 
Total 6 100 4 100 5 100 6 100 

Many instructors, except those in the department of SSOM, do not seem to believe in the 

importance of composing or writing ability to succeed in exams. The sallie instructors, as 

shown in the previous table responded that writing ability is important to succeed in college 

in general and to write the assignments . This could be because instructors tend to ignore 

composing ab ility in marking subjective questions that are answered under exam situation 
- - ------ - -

or no or few subjective questions appear in the exams. In this respect, during interview, one 

instrllctor from the Marketing department responded in the following way: 

Most olthe questions that appear in our exams are either multiple 

choice, matching or truelfalse types . . These do not need writing 

ability. Even the questions that 'are answered by writing 

paragraphs are lact based. I don't think it is lair to consider 

lrriting ability here, because they answer questions under exam 

situations. We locus on the lacts. But if the language problem is 

grave and allects the answer we inevitably punish that. 

Yet. other instructors, even those in the same department consider writing ability as being 

important in mark ing exams. 
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Ta ble 39: Teachers' view of students ' prohlems on organization 
- - , -

Item Mkt Acct. SS01\1 IT 
F % F % F (Yo F % 

No problem at a ll 0 0 0 0 0 0 0 0 
/I. few problems 0 0 0 0 0 0 I 16.66 
Some problems " SO 2 SO 2 ..,.., "1"1 

2 33 .33 ) .:1.). J., 

Major problems " SO 2 SO 4 66.66 " SO ) ) 

Total 6 100 4 100 6 100 6 100 

In the same way, half of the instructions in Marketing, Accounting and IT departments 

repoI1ed that their students have major problems in the organization of their writing. The 

rest of the instructors, except one in the department of IT, reported that their problem is 

some although they affect the students' wri tings. This could show that instructors are not 

happy about the way students organi ze their writings . 

Table 40: Teachers' view of students' problems on content 

- 1\1kt - ~ Acct~. ~ - SS01\1 - IT-
Item F % F % F % F % 

No problem at all 0 0 0 0 0 0 0 0 

A few problems 5 83 .33 0 0 I 20 3 50 

Some problems I 16.66 3 75 2 40 2 33 .33 
Major problems 0 0 I 25 2 40 I 16.66 
Total 6 100 4 100 5 100 6 100 

Except the majority (83.33%) of Marketing instructors and half ofIT instructors, others 

do not seem to appreciate the content knowledge of their students reflected in the project 

writing assignments. 

Ta ble 41 : Teachers' vic\\' on student's problems in using appropriate means of data 

collection techniques 

Item MI.t Acct. SSOM IT 
F % F % F % F % 

No prob lem at a ll 0 0 0 0 0 0 0 0 
A few problems " 50 0 0 I 20 0 0 ) 

. Some problems " 150 0 0 I 20 2 33.33 ) 

Major problems 0 0 4 100 " . 60 4 66.66 .' . -
Total 6 100 4 100 5 100 6 100 
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On ly half of Ihc instructors in thc department of Marketing believe that thci r studen ts havc 

a few probl ems in the use of appropriate data collection techni ques . The rest of the 

instructors across the departments indicated that students have some or maj or problems 

which are observed to affect thei r writing. 

Instructors' interview analysis shows that students face many problems in this area mainl y 

for two reasons- inabi li ty to design appropriate data co llection instruments (structured 

interview questions, observation checklists, questionnaires etc) and lack of know-how 

regarding document ana lys is and lack of co-operation from organizations which students 

write their project assignments on. An instructo r fro l11 Marketing depat1ment said that: 

The main data collection instruments our students use are interviews and 

observation. HO"fl'ever, they do not know how to interview or observe 

systematically. Almost all of the students do not lise questionnaires to 

collect data because they don't know how to do it. They wait for 

individuals (in an organization) jiJr days to intervie\l', Which could have 

easily been done through a questionnaire. We feel [hat students should 

have the skills of data collection techniques, but we don 't teach them that 

for lack of time. We hope the English department will do something in the 

future 

Table 42: The t"t-cquency with which tcachel-s consider composing ahility in grading 

the wl-iting ass ignments 

Item Mkt Acct. SSOM IT 
F % F % F 0/0 F % 

Never I 16.66 0 0 I 20 I 16.66 
Occasiona ll y 2 -. -. -. "I 4 100 I 20 2 33.33 JJ.J.J 

Often 
, SO 0 0 

, 
60 

, 
50 ~ ~ ~ 

Very often 0 0 0 0 0 0 0 0 
To tal 6 100 4 100 5 100 6 100 
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I""'l' I'r()\'id l'd grml1l1lar fc:cdback either occasion"I " or "ftcn . On" " ne instructor from 

Accoun ling and another from IT department responded to have nOI. givcn such feedback 

at all. Un the whole . we can say that instructors try to indicate students' problem areas 

even though their pri mary conce rn is not language. The same is true rega rding vocabulary 

and mechanics. The way the instructors give feedback, however, as a lso seen from 

student questionna ire anal ysis, is not consistent even in the same departments. 

Table 44 : Th e ft"cquency with which teachers provide feedback on organization 

Item Mid Ace!. SSOM IT 
F % F % F 0/0 F % 

Never 0 0 0 0 0 0 0 0 
Occasionally 2 33.33 I 25 1 20 2 33.33 

Often 
, 

50 3 75 1 20 4 66.66 j 

V. Often I 16.66 0 10 " 60 0 0 j 

Total 6 100 4 100 5 100 6 100 

As shown in the table, the majority of the instructors reported that they provide feedback 

~~. oot he organization of shldent writings often or very often .'T he students themselV-es- also 

confirm this response. Once again this shows that instructors are willing to go extra miles 

to help students improve their writi ng. However, the response of IT & SSOM instructors 

regarding organization feedback contradicts with that of the students'. Sample corrected 

project writing analysis do not support teachers' claim. 

Table 45: The frequency with which teach ers provide feedback on content 

Item Mkt Ace!. SSOM IT 
F % F % F % F % 

Never 0 0 0 0 0 0 0 0 
Occasionally 0 0 0 0 I 20 0 0 
Often 3 50 0 0 I 20 1 16.66 
V. Often 3 50 4 100 " 60 1 5 83.33 j 

Total 6 100 4 100 5 100 1 6 100 

As it is expected almost all instructors across the departments responded that they 

I provide feedback on content often or very often. 
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Table 46: The frequency I,. ith which tcachet"s provide feedba ck on data collection 

techniq ues 

Item Mkt Acct. 880M IT 
F (Yo F % F % F % 

Never 0 0 0 0 0 0 I 16.66 
Occasionally 2 33.33 I 25 1 20 " 50 J 

Often 2 33.33 3 75 1 20 2 33.33 
V. Often 2 33.33 a a " 60 0 0 J 

To tal 6 100 4 100 5 100 6 100 

The majority of the instructors, except those in the department of IT, responded that they 

provide feedback often or very often. As one instructor adm itted during interview, 

general guides on how to write the projects are given orally either in the office or in class. 

How to collect the data they need is made clear, in most cases, when students come to 

them for advice; otherwise there is a tendency to assume that everything is going on wel l. 

On t~ (!. other ha~~. student questionnaire analysis revealed that half or over half of the 

students have niajor or average problems in using appropriate data collection instruments 

and wou ld like such feedback from thei r major course instructors . Some students across 

the deparlments al so indicated that they fee l uneasy to go to the instructors' office 

frequently for guidance and advice. There seems to be a gap between the instructors and 

the students regarding guidance on data collection teclmiques. 

Table 47: Teachers' view on the usefulness of the writing assignments 

MId. Acct. 880M IT 
Items F (Yo F % F 0/0 F % 

to learn the contents Yes 6 100 4 100 5 100 6 100 

of the course bettc!" No 0 0 0 0 0 0 0 0 

Total 6 100 4 100 5 100 6 100 f improve Yes 6 100 4 100 5 100 6 100 

Students' writing No 0 0 0 0 0 0 0 0 

abil ity 
I , I Totai 6 100 4 100 5 ' 100 6 100 I 

L. 
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1\11 the instructors in the fOllr departmcnts secm to apprec iate the role project writing 

assignments play in helping students learn the contents of the course and improve their 

writi ng ability. During the interview session with instructors, other advantages of the 

projects were also indicated. 

We havefound the projeci writing assignments useful in many 

ways. Students gel the chance to see what they learnt 

theoretically implemented practically. They won't be strange 

whell they get employed in similar organizations. They also 

develop their analylic, emluative and problem solving skills. 

Moreover, they will have the chance to develop team spirit & 

cooperative learning. Many of our students have also improved 

their writing ability, and are now more careful of their writing 

than Ihey were lasl year. However, they still need to improve 

-------- more. -- -----

However, instructors also reveal that there are problems associated with project writing. In 

projects written in groups, there could be the possibility of laying the burden on one or two 

responsible and hardworking students. (This is also consistent with Eyob and Bamlak's 

finding (2004)).Or someone out of the group could do the actual writing. According to an 

instructor in the dep~rtment of IT: 

It is difficult 10 assume all students in a group work with same 

sense of responsibility. Since grading is the same for all 

members in a group, some students tl)' to pass in the shadows 

of the hardworking students. To avoid such cheating, we make 

the group leaders report about the progress, of the project and 

the participation of each member. Finally, each group member 

is made to present his/her share of work in Ihe project. But we 

must say thm this is rery liresome and also time consuming for 

the insrructor. 
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!\II the instructors in the four dcpmtlllcnt s seem to apprec iate the role project writing 

assignments play in helping students learn the conten ts of the course and improve their 

writi ng ability. During the interview session with instructors, other advantages of the 

projects were also indicated. 

We have found Ihe projeci wriling assignmenls usefid in many 

ways. Siudenis get Ihe chance 10 see whal they learnl 

theoretically implell1enled praclically. They won't be strange 

when Ihey get employed in similar organizations. They also 

develop their analytic, evaluative and problem solving skills. 

Moreover, Ihey will have the chance to develop leam spirit & 

cooperalive learning. Many of our sludents have also improved 

Iheir writing ability, and are now more careful of their writing 

than they were last year. However, they still need to improve 

-more. 

However, instructors also reveal that there are problems associated with project writing. In 

projects written in groups, there could be the possibility of laying the burden on one or two 

responsible and hardworking students. (This is also cons istent with Eyob and Bamlak's 

finding (2004)).Or someone out of the group could do the actual wri ting. According to an 

instructor in the dep~rtment ofIT: 

It is difficult to assuille all students in a group work with same 

sense 0/ responsibility. Since grading is the same for all 

members in a group, sOllie sludents try to pass in the shadows 

of the hardworking studenrs. To avoid such cheating, we make 

Ihe group leaders report about the progress, of the project and 

the parlicipation of each lIIember. Finally, each group member 

is made to present his/her share of work in the project. But lYe 

must say that this is "ery tiresome and also time consuming far 

{he ins/rue/or. 
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Table 48: T eachers ' view on the e~ten t to which the following depaJ"tm cn ts have the 

respons ibil it)' to improve students' writing ab ility 

- - _. 
M id. Acct. SSOM 

Items F (Yo F 0/0 F % F 
Department of Not at all 0 0 0 0 0 0 0 

Engl ish to a less extent 0 0 0 0 0 0 0 

to a great extent " 50 0 0 0 0 2 ~ 

to a very great extent " 50 4 100 5 100 4 ~ 

Total 6 100 4 100 5 100 6 

Your own Not at all 0 0 " 75 0 0 " ~ ~ 

department to less extent 2 33.33 0 0 0 0 " ~ 

to a great extent 2 33.33 1 25 3 60 0 

to a very great extent 2 33.33 0 0 2 40 
Total 6 100 4 100 5 100 

As the above table shows all instructors believe that the English department has much 

responsibility of improving students' writing ability. However, these instructors believe 

that their own department, except the majority of the instructors in the department of 

accounting, has also the same respons ibility. This is inconsistent with the finding of the 

research conducted at San Francisco State University. In the same uni versity, instructors 

indicated that departments other than the English department do not have to worry that 

much regarding language problem of students . From teacher interview analysis it was 

found out that our students have very little practice in their high school education and 

their language problem can't be curbed within a short time by a single department. 
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CHAJ)TER FIVE 

Summary, Conclusion and Recommendations 

5.1 Summal'Y 

The document analysis of the TVET curriculum guide and project handouts revealed that <::;/ 

writing project assignments are believed to develop students' creativity and problem 

so lvi ng ability by exposing them to the real world of work . 

Most of the proj ect writing assignments are allotted ample time and mark. Yet, in some 

cases excess time for in-school training and less time for project writing is given. During 

the third year of study in marketing, for example, students are expected to write five 

projects but only 12.4 percent of the total time and eleven percent of the total mark is 

allotted fo r thi s purpose. During the second year of stud y, accounting students are 

___ ~ected to~"rite fo ur projects, but on ly 2.3 ~ercent of the total time and 6 percent of the 

total marks is al lotted for project writ ing . . 

Analysis of most project assignment handouts showed that students need to intel'\'iew 

people, observe processes; read, translate and summari ze documents in order to get 

reliable information fo r their projects. The language demand is, therefore, h igh. 

Analysis of students' questiOlU1aire also revealed that students believe in the importance 

oh\~' iting ability to complete writing assigmnents and to succeed in exams. Teachers, on 

the othe r hand , believe that writing ability is not a determining factor to succeed in 

exams. 

A disc repancy is re\'ealed between students' perception of their wri ting abi li ty and 

instructors' j udgments . The majority of the students across the department consider 

themselves 'good' or 'very gooel' wri ters, whereas instructors rate the majority of them 

either 'poor' or 'very p::lOr ·. From randomly selected student project papers it can be seen 

that students' perception oi their writing abili ty is exaggerated. 
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CHAPTER FI VE 

Summary, Conclusion and Recommendations 

5.1 Summary 

The document ana lysis of the TVET curriculum guide and project handouts revealed that c../ 

writing project ass ignments are believed to develop students' creativity and problem 

solving ability by exposing them to the real world of work. 

Most of the project writing assignments are allotted ample time and mark. Yet, in some 

cases excess time for in-school training and less time for project wri ting is given. During 

the third year of study in marketing, for example, students are expected to write fi ve 

projects but only 12.4 percent of the total time and eleven percent of the total mark is 

allotted for thi s purpose. During the second year of study, accounting students are 

expected to write four projects, but only 2.3 percent of the total time and_6 percent of the 
--~ 

total marks is allotted for project writing . . 

Ana lysis of most project assignment handouts showed that students need to intcryi cw 

people, observe processes; read, translate and summarize documents in order to get 

reliab le information for their projects. The language demand is, therefore, high. 

Analysis of students' questionnaire also revealed that students believe in the importance 

of \\~·it ing ability to complete writing assignments and to succeed in exams. Teachers, on 

the other hand, believe that writing abi lity is not a determining factor to succeed in 

exams. 

A discrepancy is revealed between students' perception of their writing abi lity and 

inst ructors ' judgments. The majority of the students across the department consider 

themselves 'good' or 'very good' writers, whereas instructors rate the majority of them 

·ei ther ' poor' or 'very poor·. From randomly selected student project papers it can be seen 

that students' percepti on oi their writing ability is exaggerated. 
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Gramm ,,,. ,'ocabulary. mecha nics etc. problems were reported to have repeatedly been 

obselTed in the project writings . Students' responses across the departments were 

inconsistent. Organizat ion and content problems were also reported to have been 

observed in the students' writings. More than half of the students across the departments 

believe that they have either some or major problems that affect their writing. Teachers 

believe that it is the majority that has some or major problems on organization, 

Students ' habit of using multiple drafts and showing thei r writings to fri ends is not 

satisfactory. Many students reported to have used the above techniques often or very 

often. An equal num ber of students have also reported to have used the techniques never 

or occasionally. 

Except marketing and half of IT instructo rs, the rest do not seem to appreciate the content 

knowledge of their students reflected in the project writings. Most of the students, except 

in IT department admit-such a problem. 

It was also fo und out that about half of the students have problems in using appropriate 

data collection tecimiques. In addition, lack of cooperation from organizations is also 

indicated to be another problem. 

Though instructors try to give feedback on the language of their students ' writings, their 

attempt was found to be occasional and inconsistent even within the same depat1ment. 

But instructors' feedback on content is observed to be minimal. Randomly selected 

sample student papers seem to indicate the same result, though the majori ty of the 

instructors claimed to have given content feedback often or very often. 

Written feedback on format of students ' writings is found to be very frequent to students 

of SSOM and almost non-exi stent in other departments. Concerning feed back on data 

col lect ion techniques, instructors reported that they give guidance on ho w to collect data 
I I 

duri ng office hours ora lly, but students reported that they do not get full assistance in thi s 

respect. 
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The majority of the students ac ross thc departmcnts indicated that they would like to get 

content feedback often or very often from their major course instructors. Organi zation, 

data collection techniques and eyen language feedback from major course instructors 

were bel ieved to be useful. 

It was also fo und out that both teachers and students believe that project assigrunents 

improved the writing and problem solving ability of the students. Yet, students showed 

that they need to improve their writ ing more. 

Regarding the English common courses students take, the majority of the students believe 

that much improvement on grammar, vocabulary, mechan ics, paragraph and essay 

writing, summarizing, etc practices should be made, although they believe that these 

courses helped them write better. They have al so indicated that they would like their 

- English courses to-acquaint them with-data co llection skill s. 

5.2. Conclusion 

Project ass ignments are hoped to play important roles in the implementation of the new 

TVET program. Though the curriculum stated that project writings help students to 

develop their creati vity and problem solving abilities other advantages are also seen both 

by teac)lers and students. They are believed to increase team work and cooperation 

among students, fami liari ze them with real work situations and develop their researching 

abil ity. It can be said that project writing assignments could have more potential 

advantages than those stated in the curriculum. 

However completi ng project ass ignments Cal1Jlot be an easy process. Students, teachers 

and cooperating organizations should all contribute their share so that project 

assignments could be successful. Without a smooth interaction and cooperation, the 

success is l'ntbip.kable. 
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In the foregoing analys is and discuss ions, we have seen that completing proj ect 

ass ignments demands language abi li ty and research skills on the part of the students. But 

if these demands are more than what students are expected to perform, proj ect 

ass ignments will be additional burdens than means of achieving the general objectives. 

If we considering the English language and research abil ity of our high school students, it 

is difficul t to say that the project assigrm1ents will successfully be completed. How well 

are summari zing, writing paragraphs, essays and report writing, translation,etc. practiced 

in high schools so that students will have better preparedness and practice for co llege 

writing demands is a question worth considering. It is also wise to see the general 

language ability of these students and determine what they lack in order to successfully 

complete the writing assigm11ents. Do they have the know how to design data collection 

instruments so that they will be able to collect accurate and appropriate data for their own 

purposes? Since project assignments are given right fro111- the first - year, colleges 

implementing the TVET curriculum should ask themselves the above questions. 

Another important element in project assignment packages is instructors' feedback 

mechanism. As discussed earl ier, instructors try to give feedback on students' language; 

the content, organization etc. of s tudents ' writings, data collection tecimiques etc. though 

the attempt is inconsistent. This shows that major course instructors do not consider 

improving the language of their students strictly the business of the English Department. 

Considering the students ' Engli sh language background, the concerted effort of all 

departments could yield better results than an effort by a single department. 

Grading system is al so an important factor for the success of project assignments. While 

it is good that all instructors strictly adhere to the marks allotted in the TVET curriculum 

guide for each project ass ignment, inconsistency is observed on the emphasis they place 

to the larHwage of the wri ting. Some instructors consider language abili ty of l en or very 
- I 

often, whereas others never consider it. This is observed among instructors in the same 

department. This is believed to contaminate the objectiyity of the evaluation system used. 
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Evaluat ion of ,tudents who produce group project papers is also lounci out to be 

subjective. If the contribution and performance of each student is not objectively 

assessed, project assignments could be more destructive than constructive . 

5.3 Recommendations 

Based on the findings of the research the following recommendations are forwarded. 

i) Since writing, and research skill s are highly needed across the departments, 

the college should revise the English courses so that students could get the 

most out of them, and wri te their projects and other assiglm1ents better. 

Writing Across the Curriculum courses could be very much helpful. Intensive 

writing across the curriculum course, which can acquaint students with the 

knowledge and skill s of data collection teclmiques, could be offered during 

the first semester until students go out for their -first project assiglll11ent-. --

ii) The existing feedback system should also be changed. In order that students 

improve their language, feedback should be continuous and students should 

obtain the ass istance any time they need. Since instructors may not always be 

available and the burden being too much, the college should assign a 

responsible body for thi s purpose. The final evaluation could be made by the 
, 

instructor. It is a lso important that instructors make sure that each member 

contributes to the success of the project (in case of group projects) by 

arranging presentation and dialogue sessions. The grades students earn must 

also vary accord ing to their performances. 

iii ) As the IOtal mark assigned for all project assignments is fixed, the criteria for 

evaluation should also be the same on department basis. Language of the 

wri ting, presentation, content, and other criteria to evaluate project 

assignments should be agreed upon and implemented by department members 

to maximize the objectivity of the evaluation. The other writi ng assignments 
I I 

given during in school trai ning should have the same percentage value and 

criteri a of evaluation in the depal1111ents they are given. 
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Evaluation of Sl udents who produce group project papers is al so lo un e! out to he 

subj ective. Ie the cont ribution and performance of each student is not objectivel y 

assessed, proj ect assignments could be more destructive than constructive. 

5.3 Recommendations 

Based on the findings of the research the following recommendations are forwarded. 

i) Since writing, and research skills are highly needed across the departments, 

the college should revise the English courses so that students could get the 

most out of them, and write their projects and other assignments better. 

Writing Across the Curriculum courses could be very much helpful. Intensive 

writing across the cUlTiculum course, which can acquaint students with the 

knowledge and skills of data collection teclmiques, could be offered during 

the first semesteruntil-students go out for-their first project assignment::-. ~~-

ii) The existing feedback system should also be changed. In order that students 

improve their language, feedback should be continuous and students should 

obtain the assistance any time they need . Since instructors may not always be 

available and the burden being too much, the college should assign a 

responsible body fo r thi s purpose. The final evaluation could be made by the 
, 

instructor. It is al so important that instructors make sure that each member 

contributes to the success of the project (in case of group projects) by 

arranging presentation and dialogue sessions. The grades students earn must 

also vary according to their performances. 

iii) As the total mark assigned for all project assignments is fi xed, the criteria for 

evaluation shou ld also be the same on department basis. Language of the 

writing, presentation, content, and other criteria to evaluate project 

assignments should be agreed upon and implemented by department members 

to maximize the objectivity of the evaluation. The other writing assiglU11ents , , 
given during in school training should have the same percentage value and 

cri teria of evaluation in the departments they are given. 
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iv) Since project packagcs can not be implemented without the understanding and 

co-operation of organi zat ions. the college should establish a smooth 

relati onship with these organi zations. The co ll ege and the organizations 

should have a common understanding that the project assiglUnents could be 

helpfu l for both parties. Frequent follow up should also be made by the 

college to make sure that students obtain the data they need. 
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APPENDIX A 

How important is writing to succeed in 

M ajor I Items Marketing Accounting Secretarial Information 

F o~) F % F % F % rses 1 co u 

NotQ at all 0 0 I 4.2 0 0 0 0 

Not mllch important 1 2.8 1 4.2 2 9.1 2 5.9 

Imp0l1ant 12 00 0 16 66.7 6 27.3 17 50.0 I .:U . .) 

Very important 23 63 .9 6 25.0 14 63.6 15 44.1 I 

Total 36 100 24 100 22 100 34 100 ! 
. ~--. ----

I 

Fxa Il1S Not¢ at all 0 0 2 8 .3 I 4.5 0 0 1 

Not mllch important 0 8. 3 4 16.7 I 4.5 2 ' 9 1 ~ ) . I 

I~Illportant 18 50 II 45.8 8 36.4 15 44.1 ! , 
. 

Very important 15 41.7 7 I 29.2 12 54.5 17 50 

Total 36 100 24 I 100 22 100 34 100 i , , . 



APPENDIX B 

How often do you practice 

~-N-rO-le :-------- tcln-·s---·--- -.-U--a-rA-·e-'t'-·/I-_g-.-A- cc'-a-U-II-th-,!,-' I Secretarial 1//I!Ormatioli I 
Fi% F % F % F % j 

~ N~-'e-r --- -------- ~ I 83 t ~ 20 8 6 27.J J 88 i 
I Occasional!) 13' 36. I 12 50 4 18.2 9 28.5 ! 
l----------. -. ..------+-+---+--+-------+---+---1 
I Often 11 30.6 5 20.8 6 1 27.3 12 35.3 1 

r~~v ofte-n----------+-9-+1-2-5-.0-+-2~--~-~---~--t--~ 
i--·-----.--.-------+--+---+-~--~-~--~--t_-

taking 

8.3 6 27.3 9 26.5 1 , 
l 

Total 36 100 24 100 22 100 32 97.1 i 
!-~ -"----~---------.---_1--+--+_--f_--+_-f_--+_--+--__, I 

r , , 
, Summal: Never 4 I I . I 8 " , 6 27.3 6 17.6 ! .:U.J 

Zlllg Occasional!) 
~---
. Often 

10 
~.----------------+--f---+--j---+-+-

_. ___ . _ +-1_0+ .. _27_.8~-3 +1-1-2.-5+---4-+-! _ 1.8 __ .2 ~+_5_0 : 
10 27 8 3 i 12.5 6 1 27.3 3! 8.8 

12 " , JJ.J 

I Vel''' 0 ftell , . 
'---- ----_._--

41.7 6 27.3 7 I 
20.6 i 

I r 

100 22 I 100 I 33 I 97.1 

~:~lsi':~lQ :_~~~C_'r_-~~___ __ ~_ 6- -. -I 6-;T-'-::t--8+i --30-,.-3-+--7-+!i - -3 ~8 1 ~_~-1 26.5~ 
- ~ Occas l_o~:II :.... .. _____ L 9 250..l 61 25 44 il ', 18.2 1 8 1 23.5 

~flen-------.-----f_I _9_j_-2 -5--~ ---9+:--37-.-5+--+_-18-.-2 ~ I I 32 .4 ; 

i Vm often 12 33.3 I 4.2 7 1 31.8 , 5 14.7 ' 
~--:-.. - - - --' --··--------f- - l---+_-f_--+_-t-I ---+-.--f_-- --" 

___ ~ ______ . Total [ 36 L .. I_ 0_0 . ...L..2_4_1~_1_0_0-'-2_2L_:_OO_.L._3_3 ~_97_.I_. 

! 



APPENDIX C 

How do you thi nk your Engli sh courses need improvement on 

"DC 'a bulary Items Marketing Accollnting Secretarial In/ormation 

Ii' % Ii' % Ii' % Ii' % 
c-. 

Note at all 0 0 4 16.7 0 0 1 2.9 

No t much important 9 25 5 20.8 I 4.5 4 11. 8 

Important 14 38.9 5 20.8 6 27.3 15 44.1 

Vcry important 13 36. 1 10 41.7 15 68 .2 14 4 1.2 

Tota l 36 100 24 100 22 100 34 100 

han ics Note at all I 2.8 5 20.8 2 9. 1 " 8.8 J mec 

Not muc h important 9 25 .0 5 20.8 4 18.2 I 2.9 

Important 13 36. 1 6 25 9 40.9 25 73.3 

Lv er)' i:portant 13 36. 1 8 " , 7 3 1.8 5 14.7 J.) .J 

---~--- Tota l 36 100 ;r-100 22 100 34 100 
. 



APPENDIX D 

TRANSCRIPT FOR MIDLE LEVEL TVET YEAR ONE TRAINING 
PROGRAMME 

REGION 
NAME OF THE TRAINING CENTER _ _ _ _ _ __ _ 
NAME OF THE 
TRAINEE 
SEX AGE 

OCCU PATIONAL TITLE: Sales Person 

Max 
S.N Course Title Training Achievable Achieved 

Hrs. Marks Marks 
I M ain courses 
1.1 M arketin o and sales man ship 

1.1.1. l- In school training 369 26 
C-:-.--

Proj ect work 81 6 1. 1. 2 
1. I.3 Apprenticeship 234 17 
1.2 Sales clerical and record 

c-----c-. -T l{ce[2ing 
1.2 .1 In school training 123 9 
1.2.2 Project work 27 2 
1.2.3 Apprenticeship 78 6 
2 Supportive courses 
2. 1 ! Introducti on to marketing 75 5 
~ Basic bookkeeping 75 5 

3 C ommon Courses 
I 3.1 : Mathematics 75 5 r--.:--::--- _. _. _. -, ? I Engli sh 75 5 J .. I 

I 
I 

j 
t--~ , Ci vics 50 4 -J J . j 

3.4 
and its 

t--:c-~r 3.5 
---' 

I 
~-

, 

Record Officer 
(S ig.) 

Introduction to computer 

app l ication 
Entrepreneurshi p 

Tota l 

50 

80 
I 1,392 

Date o f Issue 

4 

6 
100 

Director 
(Sig.) 

This Tra nscrip t wi ll be prepa red in 3 co pi es: I" copy will be g ive n to the Trainee, 2"" copy for the 
record offi ce and the 3'd copy will be attached with the celtifi cate when it is sent to be s igned by 
the Bureau head . 

, 

I 
I 
~ 

i 



APPENDIX E 

TRANSCRIPT FOR MIDDLE LEVEL TVET YEAR TWO TRAINING 
PROGRAMME 

REG ION 
NAME or THE TRAINING CENTER 
NAME OF TI-IE 
TRAIN EE 
SEX AGE --------------------
OCCUPATIONAL T[TLE: Assistant Sales Supervisor 

S.N Course Title 

1 Main courses 
l.l Work and work force supervision 
1.1.1. In school training 
1.1.2 Project work 
1.1.3 Apprenticeship 

1.2 Customs and bank cIcarin u operation 
1.2.1 In school training 
1.2.2 Project work 
1.2.3 Apprenticeship 

1
13 1\1anaging Lower" Level Marketing Activities 

i l.3.1 [n School training 

i l.3.2 Project work 
1.3.3 A(Jprenticeshi(J 

' 2 Supportive courses 

L21 -=-
-
Rec,?rd management 

: 2.2 Introduction to management 

3 Com mon courses 
3.1 Mathematics 
3.2 English 
o 0 Civics J.J 

134 Introduction to computer net working 

! 3.5 Small business management 
I Total 
'-

Record Officer 
(S ig.) Date of Issue 

i 

Training 
Hrs. 

232 
41 
145 

150 
26 
94 

116 
20 
73 

90 
75 

75 
75 
50 
50 
80 

1,392 

Max Achievable 
Marks 

17 
0 
J 

10 

11 
2 
7 

8 
1 
5 

7 
5 

5 
5 
4 
4 
6 

100 

Director 
(S ig.) 

This Transcri pt will be prepared in 3 copies: 1" copy wit t be given 10 th e Trainee, 2'''' copy for the 
record offi ce and the 3"d copy wi ll be attached with the ce,1ificate when il is sen I to be signed by 
Ihe Bureau head. 

Ac hieved 
Marks 

i 
I 

I 

i 

I , 

I 
I , 
I 
I 
1 
I 

: 

I 



APPENDIX F 
TRANSCR IPT FOR MIDDLE LEVEL TVET YEAR THREE TRAINING PROGRAMM E 

REG ION 
NAME OF T HE TRA ININ G ______ CENT ER 
NAME OF T HE 
TRA INEE 
SEX ________ AGE 

OCCU PA TI ONA L TITL E· Sa les S Ullervisor 

S.N Course T itle 

I 1\1ain courses 
II Basics o f marketin g reasearch 
1.1.1. In sc hool tra inin o 

1. 1.2 Project work 
1.1.3 Apprent iceship 

1.2 lVl a nagin o: PI omotion 
1.2.1 In sc hoo l tra ining 
1.2.2 Pro ject work 
1.2 .3 A pprenticesh i p 
13 l\lanaoi ng distribution 
1.3 .1 In School tra ini no 

1.3 .2 Proj ect work 
1.3 .3 Apprenticeship 
1.4 Ma na"ing sales 
I A.I In schoo l tra in ing 
1.4 .2 Project work -
IA.3 Ap prenticeship 
1.5 Princip les of marketing 
1.5. 1 In schoo l tra inin o 

1.5 .2 Project work --_._-e--. 
1.5.3 Apprenti ceshi p 
-:-~ 

2 Supportive courses 
2.1 Princ iples of Accounting 
2. 2 Business cOlll munication 
3 Com mo n courses -
3. 1 Mathematics 
3.2 Eng li sh 
3.3 Civics 

I 3A Introductio n to Web Page Deve lopment 

i 35 

Record Officer 

\ S ig .) 

Business ~'owth stralegv 
TOTAL 

Date of Issue 

T ra inin g HI's. 

70 
16 
43 

174 
40 
107 

84 
19 
52 

108 
25 
66 

72 
17 
44 

50 
75 

75 
75 
50 
50 
80 

1,392 

Max Ach ievab le 
Marks 

5 
I 
3 

12 
3 
8 

6 
I 
4 

8 
2 
4 

5 
I 
4 

4 

5 

5 
5 
4 
4 
6 

100 

Director 

(Sig.) 

Thi s Transcript will be prepared in 3 co pi es: I" copy will be given to the Tra in ee, 2'" copy for Ihe 
record offi ce and the 3 ' d copy will be attached with the certi fi cate when it is sent to be signed by 
the Bureau head. 

Ach ieved 
Marl.;s 

I 
i 

I 
i 
l 
I 

I 
i 
I 

j 
I 
I , 
! 

~ 

----_. 
-
, 
-

- -



APPENDIX H 

TRANSCRIPT FOR MIDDLE LEVEL TVET YEAR TWO TRAINING 
PROGRAMME 

REGION 
NAME OF THE TRAININ G CENTER 
NAME OF THE 
TRAINEE ________________ _ 

SEX AGE 

OCCUPATIONAL TITLE' Accountin" Clerk b 

Training Max Achievable 

S.N Course Title Hrs. Marks 

1 Main courses 
1.1 Introduction to Financial Accountin o 

1.1.1. In sc hool tra in ing 147 II 
1.1.2 Project work 5 I 

'1':13- Apprenticeship 76 5 
1.2 Introduction to Cost Acco unting 
1.2.1 In school training 213 15 
1.2.2 Projec t work 5 I 
1.2.3 Apprenticeship 76 5 
13 Introduction to Management Accountil_~g 

1.3.1 III School trainirrg 78 5 
13.2 Proj ect work 4 

-
I 

1.3 .3 Apprenticeship 75 5 
--

1.4 Introduction to B udoetarv Accountin o 
141 In schoollraininj:! 141 10 

7 

I I Achieved i 
Marks i , 

I 

I 

1.4.2 Project work 
._-------c-- I 

1.'1.3 ~rc!lticeship 85 6 ~------

2 Suppo .-tive COllrses -_. 
2. 1 Business cOllllllunicalion 
77 Business la\\ 

3 Common Courses 
3.1 Mathematics 

3.2 English 

3.3 Civics 

3.4 Introduction to Computer 1'!etworking 

3.5 Small Business \ .. fan agemetl t _ .. 

Record Officer 
(S ig.) 

TOTAL 

Date of Issue 

75 
75 

75 
75 
50 
50 
80 I 

1,392 I 

5 
5 

5 
5 
4 
4 
6 

100 

I 
! 

Director 
(S ig .) 

This Transcript will be prepared in 3 copies; I" copy wi II be given to the Trainee, 2"d copy for the 
record office and th e 3'" co py will be attached with the certificate when it is sent to be signed by 
th e Bureau head . 

-----
-

._-----



APPENDIX I 

TRANSCRIPT FOR MIDDLE LEVEL TVET YEAR THREE TRAINING 
PROGRAMME 

REG ION 
N AM E OF THE T RA IN IN G C ENTER 

NAME OFTHE 
TRA INEE ____________________ _ 

SEX AGE _________ _ 

OCC UPATION A L TITLE' Junior Accountant , 

S.N C ourse T itle 

I Main courses 
11 Introduction to F und Accoun ting 
I . I. I. In schoo l tra ini ng 

1.1 .2 Project work 

1.1 .3 Apprent iceship 

1.2 Introduction to Tax Acco unt in a 

1.2. 1 In schoo l trai ning 
1.2.2 Project work 
1.2.3 Apprent ices hip 

13 Introduction computerized acco unting 
1.3 . 1 In Schoo l traini no 

1.3.2 Project work 
1.3 .3 Ayprenticeship 
1.4 Introduction to auditing 
I A. I In schoo l trainin g 
IA.2 Project work 

r! A.3 Apprenticeship 

[ ~ ! 
Supportive co urses 
Introduction to stati stics 

3 Common courses 
3.1 Mathemati cs 
3.2 En gli sh 
3.3 Civics 
3.4 Web Deve lopment 

pS Small Bllsiness M ~ n ageme nl 

L TOTAL 

Record Officer 
(S ig .) Date o f Iss ue 

Training 
HI's. 

137 
36 
80 

103 
15 
89 

154 
15 
69 

176 
34 
74 

80 

75 
75 
50 
50 
80 

1,392 

Max Achievable 

Marks 

10 
3 
6 

7 , 
I 
6 

II 
I 
S 
13 
2 
5 

6 

5 
5 
4 
4 
6 

100 
! 

Director 

(Sig.) 

This Transcript w ill be prepared in 3 copi es; I" copy \\' ill be g iven to the Tra inee, 2"d copy for the 
record offi ce and th e 3'd copy will be attached with th e cel1ificate when it is sent to be signed b) 
th e Bureau head. 

A chieved 

Marks , 

._- --- --



APPENDIX K 

TRANSCRI PT FOR MIDDLE LEVEL TVET YEAR TWO TRAINING 
PROGRAMME 

REG ION 
NA ME OF TH E TRA INING CENTER 
NA ME OF T H E 
T RAINEE _______________ _ 
SEX AGE _ _______ _ 

OCCUPATIO NAL TITLE' Secreta ry , 

T raining M ax Achieva ble Achieved 
S.N C ourse Title 

I Main courses 
II En"lish and Amharic Droduction t}'Din!! 
I . I. I. In school tra ining 
1.1 .2 Pro ject work 

I. I .3 Apprenti ceship 
1.2 Offi ce Automation 
1.2. 1 In schoo l trainin u 

1.2 .2 Proiect work 
1.2.3 Aoorenticeshio 
13 Acco untin g for Secretaries 
\.J. I In Schoo l trainin o 

1.3.2 Pro iect work -
1.3.3 A ~~ I'Cn t i ceshi~ 

2 S UDDorti ve Co ul'se 
2.1 Business Maths 
~.2 Business co mmu nicati on 
3 Commo n courses 

3. t Mathematics 
3.2 Eng li sh 

~ , , Civics 0.0 

3.4 Introducti on to Compu ter Networki;, o 
3.5 Smal l Bus iness Management 

TOTAL 

Record Offi cer 
(S ig.) Date o f Issue 

H,·s. 

205 
50 
122 

190 
35 
120 

135 
15 
70 

45 
75 

75 
75 
50 
50 
80 

1,392 

Marks 

15 
4 
8 

14 
" 0 

8 

10 
I 
5 

" 0 

5 

5 
5 
4 
4 
6 

100 

Director 
(S ig.) 

This Transcript wil l be prepared in 3 copies ; I" copy will be given to the Trai nee, 2'''' copy for the 
record offi ce and the 3'd copy will be atlac hed with th e cel1 ificate when it is sent to be s igned b, 
the Burea u head. 
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APPENDIX 0 
TRANSCRIPT FOR MIDDLE LEVEL TVET YEAR THREE TRAINI NG 

PROGRAMME 

R EG IO N 
NAME OF T H E TRAINING __________ _ 

CENTER 
NAME OF T HE 

TRA IN EE 

SEX ---------
AGE ___ ___ __ _ 

OCC U P ATIONAL TITLE· Information Technolo!!y Technician , 

Training Max Achieyable Achieved 

S.N C ourse T itle Hrs. Marks Marks 

1 Main Courses 
1.1 Intermediate Computer PI"ourammino 

1.1.1. I In schoo l trainin o 136 10 , 

~-- ! __ ~ect wo rk 60 4 
I. l.3 I Apprent ices hip 83 6 
1.2 ! Intermediate Database Ma naoement 
1.2 .1 i In schoo l training 170 12 
1.2.2 Project work 42 , 

0 

L23 Apprent iceship 146 10 
13 I Intermediate Com puter Networkin<J 

~ l.3L~ In Schoo l training 194 14 ~ 
l~.:~ . _i _ 

Projec t work 48 , 
-~ 0 

1.3.3 I Apprent ices h i p 113 8 
2 i S upportive Courses 
2. 1 I Basics ofTeiecoml11unicatioll s 75 5 
2.2 Bas ics of Data Structu re & Algorithm 75 5 

, 

3 Common Courses =3 3.1 Math emat ics 75 5 
3.2 English 75 5 __ I 

! , , 
0 . .0 

3.4 ! 
I 

Record Officer 
(Sig.) 

Civics 
Business growth strateg\, 

TOTAL 

50 
80 

1,392 

Date of Issue 

4 
6 

100 

Director 
(Sig.) 

Thi s Transcript w ill be prepared in 3 copies; I" copy w ill be given to the Trai nee, 2"d co py for the 
record " fri ce and the 3'd attac hed with the certifi cate when it is se nt to be s igned by the Bureau 
head . 
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APPENDIX P 

STUDENTS' QUESTIONNAIRE 

Dear student, 

I am conducting a research on Types of Writing Assignments 111 Business Courses, 
Student Writing Needs and Faculty Beliefs about Writing. 

Thi s part icu lar questionnaire is, therefore, designed to obtain information about your 
perception of the kind of wri ting and feedback you think is appropriate to your needs. 
Realizing that your responses to the questions are vital for the success of this research, 
and the development of writing courses, J request you to fill this questionnaire genuinely 
and careful ly. Your wi llingness to participate is very much appreciated. 

N.B. Writing in this questionnaire refers to any kind of assignment or practice that 
demands students to produce a page or more in discipline-specific courses. 

General Instruction: 

The questions are divided into seven sections. Most of the questionshave four 
alternatives among \"hich you circle or tick one based on your judgment. 

1. General Questions 

I. Indicate \ear of stud yO 
151 2nd 

o o o 
2. Have you dropped any major courses? 

Yes No 
o 0 

3. Have you dropped any Eng li sh courses? 
Yes No 
o 0 

4. Are you given writing assignments in your supportive courses? 
Yes No 
o 0 

5. If your response to the above questions is "Yes", please write how many per 
course. per semester. Write their 'types as well (see question no. I part III for 
types of writing). 

D. How many wri ting ass ignments of more than two pages do you do per 
semester per main course? Take the average. 

J 



[I. The Relevance of W ritin g Abilitv to your Courses 

Respond to the follo\\ 'ing questio ns based on the sca le given belo\,·. 
I. Not at all 3. Important 
2. Not much important 4. Very im portant 

1 2 3 4 
1. HO\-v important. do you th ink. is writing ability to succeed in coll ege? 

2. How important. do YO Li think, is writing ability for success in your major 
courses? 

, 
How important. do you think , is writing abili ty at working place (after o. 

graduation)? 

4. How im portant. do you think. is writing ability to get good grades in the 
final exams of your maj or courses? 

5. Do vou think \\Titing is an emphasized mode of assessment in your 
major courses? 

I --

7. Ho\\ do you perce i"e yourself as a writer to complete your writing assignments? 

o Very poor o good 

o poor o v. good 

III. Writi ng Ass ignments in you r Major Courses 

I. What type of \\Titing assignment do yo u complete in your major course? You can 

circle or tick more than one type of assignment. 

o librar, research paper 0 article or book report 

o proj ect \\ ork 0 research proposal 

o lab reports 0 case analysis 

o letter and memo 0 business report 

I r any other, please speci fy 

J 



Respond to the following questions based on the scale given below. 

1. No problem at all 3. Some (but affect the writing) 

2. A few problems 4. Major problems 

1 2 3 4 
What problems do you have in completing the writing assignments? 

Language use/ grammar 
Vocabulary 
mechanics (punctuation, spelling, car) -1 OrQanization 
Content of the writing 
Appropriate use of data co ll ection skills (e.g conducting interviews, 
designing questionnaires ... ) 
SUl11mari zing documents 
Translat ing documents I 
An)" other problems. please spec ify 

I .J 

IV. Techniques of Improving your writing 

Respond to the followin g questions based on the scale given below. 

I. i\eYer 3. Often 

2. Occasionally 4. Ve ry often 

~ __ ~ _____ ~~__ [il 2 3 4 : 

,. "O" oft" do yo, w, ,,, m,h'p" d" ft, ' " oomp'''' yom " h'og ' " 'gom,o''' 1.--+_+
1 
_+--_ 

2. Ho\\' often do yo u show other peopl e to read something yo u wrote to see if it is I 

clear to them? I ' 
3 l-low o ft en do you ask an instructor or staff member for ad vice & help to --11+-+

1 II11IJrO\ C your wrrtll1g? _ --+ _ 
4 An) other technique (pl ease specIfy and rate) I T 
L= - I I I 

6. If there is any techn ique yo u want to use but can 't, please specify the reason . 

"I 
I 
I 
I 



V. Regarding the Feedback you receive for your writing in the Majo,' Courses 

Respond to the following questions based on the scale given below. 

1. Never 3. Often 

2. Occasionally 4. Very often 

1 2 
J. How often do your instructors return your assignments with feedback 
2. How often do your instructors give feedback on the following 
Language use I grammar 
Voca bulary 
Mechanics 
Organi zation 
Content 
Appropriate use of data co llection tecimiques 
Any other (please speci fy and rate) 

J. How often wou ld you like feedback on the folloV>1ng from your major 
course 

instructors? 
Language usel grammar 

. Vocabulary 
Mechanics 
Onzanization 

I -
: Coment 
I Appropri ate use of data collection technique i Any other (please speci1~' and rate) 

I 

4. How do you evaluate the feedback you receive from major course instructors in 

improving your \\Tiling? 

o Not useful at al l o useful 

o Some\\'hat useful o very useful 

VI. Your Impression of the writing Assignments 

I . Do you think the \\Ti ling ass ignments in your major courses helped yo u learn the 

contents OJ the course bener') 

yes no 

o o 

3 4 

I 

I 
! 
I 
I 
I 
; 
I 
I 

I 



V. Regarding the Feedback you receive for your writing in the Major Courses 

Respond to the following questions based on the scale given below. 

1. Never 3. Often 

2. Occasiona lly 4. Very often 

1 2 
I, How often do your instructors return your assignments with feedback 
2. How often do your instrnctors give feedback on the followin o 

Language use ! grammar 
Vocabula ry 
Mechanics 
Organization 
Content 
Appropriate use of data co llection tecimiques 
Any other (p lease spec ify and rate) 

3. How often would you like feedback on the following from your major 
course 

instructors? 
, Language use! grammar 

Vocabulary 
Mechanics 
Organization I ~ 

, Content 
I Appropriate use of data collec tion technique 
I An) other (p lease spec i t~ , and rate) 

I 
I i 

~, How do yo u evaluate the feedback you receive from major course instructors in 

improv ing your wriling: 

o Not useful at al l o useful 

o Some\\'hat useful o very useful 

VI. Your Impression of the writing Assignments 

I, Do yo u think the \\Tit ing assignments in your major courses helped yo u learn the 

con tents of the course betler~ 

yes no 

o o 

3 4 

I 
I 
I , 
! 

I 
, 
I 
I 



2. If you r answcr to th c above quest ion is "no' spec ify you r reason 

J. Do you think the IITit ing ass ignments in yo ur major courses improved your writing 

abili ty? 

no 

o o 

4. If your ans\\·er is 'no' specify the reason _________________ _ 

VII. Regarding Writing in English Common Courses 

2. Occasionally 

3. Often 

4. Very often 

1 2 3 4 j 
How often do you practice: 

I ; sentence level writing i 

paragraph writing I 

I ~ report writing ). 

4. note-taking I 
5. summan ZII1Q 

= 
6. essay writing I 
Any othe r 'Hiting practicc (Please specify and rate) I 

! 

I I I 

J 



VIII. Your Recommendation 

Respond to the following questions based on the scale given below 

I. Not at all 3. Much 

2. Not mucb 4. Very much 

1 2 3 4 
I. Hov,; well, do you think, your English courses helped you in ,,1'iting lhe 

assignmenls in your major courses? 
2. To improve your academic wTiting ability, in which of these areas do 
you think 

your En crlish courses need improvement? 
Language use grammar 
Vocabulary 
Mechanics 
Paragraph writing 
Easy writinQ 
Sumn1arizing 
Note lakin !:>. 
Report " 'riling 
Data col lection lechniques 
AI1\ other (please spec i!," and rate) 

J 



APPENDIX- Q 

TEACHER'S QUESTIONNAIRE 

Dear Teacher. 

I am conducting research on Types of Writing Assignments in Business Courses, Student 

Writing Needs and Faculty Beli efs about Writing. The subjects of the research are 2nd 

Year TVET ( 10+3) program students. 

Th is questi onnaire is, therefore, designed to obtain information regarding the place of' 

writin g in the major courses. your students ' writing ability, the kind of feedback you 

provide to the students and your recommendation to help students write better. 

Reali zing that your genuine responses to the questions are vital for the success of th is 

research. 1 request yo u to fill in thi s questiOimaire ca refull y. Your \\'illingness, to 

participate is very important and very much appreciated. 

N.B. 'Writing' in thi s questionnaire refers to any kind of ass ignment o r practice that 

demands students to produce a page or more in di scipline-specific courses. 

Genera l Instruction: The questions are divid ed into four sections. Most of 
the questions have foul' alternatives among which you cil'cle or tick onc. 

I. Gcncral Questions 

I. You are teaching ___ yea r students in the TVE r program (you can tick more 

than one alternal i ve). 

o 
2. Which of the following TVET students have you taught previous ly? 

3. Do you give writing assignments (other than the proj ect in the main courses)? 

Yes No 

o o 



4. I f your response to the above question is ·yes'. write how many per course, per 

semester. Write their *types as well. 

5. What percentage va lue do you ass ign for the writi ng assignments? Write the 

estimate average. 

6. Do yo u give writing assignments in the supportive courses? 

Yes No 

o o 
7. If your response to the above questi on is ·yes'. write how many per course, per 

semester. Write their *types as we ll. 

8. What percentage va lue do vou ass ign for the wr iting assignm ents? Write the 

estimate average. 

9. Have you ever assigned ungraded writing assignments? 

Yes No 

o o 

* Types ol'wriling assignments could include: 

• Li brary research paper • Article or book repon 
• Design projects • Research proposal 
• Lab reports • Case study (case analysis) 
• Letter and memo • Bu siness rep0i1 
• Translating documents • Others 
• summari z ing documents 



Respond to the following questions based on the scale given below. 

1. Not at all 3. Important 

2. Not much important 4. Very important 

1 2 3 4 

10. How important. do you think, is writing abili ty for success in college? 

II. How important, do you think. IS writing ability to complete the 
ass ignments? 

12. How important, do you think, is writing ability for success in the exams? 

13. How important do you think, is writing ability for stud ents at work 
place? 

14. What p ercentages of your students, do you think, are: 

Percenta ue (%) 
Very poo r writers 

Poor write rs 

F air w rite rs 

I good w ri te rs 

I Very good w rite rs 

I Exce llen t w rite rs 

JJ. Writing Assignments ill Major Courses 
I . Ho \\ ' do you rate students' writ ing problems in comple ting the ir assignments? 

Respond based on th e key gi ven be low. 
1. Not at all 
2. A fe" problems 
3. Average 
4. Major problems 

I 1 2 3 4 
-;:- ._--. 

Language llse/gran1m ar 

Vocabulary 

Mechanics 
I Organizat ion I 

Content I 

Style of wri ting --tI 
The form at of the paper they Ilroduce , 
Approl' ri"tc li se of data co!lectiol, tec hn iques (e.g. 

" od" "og ~ 
interviev .. s ~ designing questionnaires .. . ) 

Any other (please specify) 



Ill. Regal"ding Fcedback to Writing Assignments 
Rcspond to the following questions based on thc sca le givcn below. 

l. Never 3. Often 
2. Occasionally 4. Very often 

How often do you provide feedback for your students? 

How often do you consider composing (writing) abi li ty in grading the assignment 
How often do you provide feedback on the following? 

- Language use/grammar 

- Vocabulary 

- Mechanics 

- Organi zation 

- Content 

I Any oth-er 

Data collection technique 

(please specify and rate ) 
I 

" " - --

L 
4. If your respunse lO items under number 2 is 'Never' or 'Occasionally' , mention the 

reasons why. You can tick more than one item. 

o It is not my business 

o It's not important 

o My English is not that good 

o Too much erro r 

o Too many students 

o Work load 
5. Any other (please specify) 

6. Do yo u think the writing assignments helped students to learn the contents of the 
courses better? 

o Yes 

O No 

o Don't know 

7. If vo ur response to the abo ve ques tion is 'No', specify your reason. 

1 2 3 4 

I 
I 

I 



8. Do yo u think the writing assignments improved your students writing abi lity? 

a Yes 

aNo 

a Don't know 

9. If yo ur response to the above question is ' no' , specify the reason 

10. To what extent, do you think the following departments have the responsibility of 
improving students writing ability? Use the scale given below. 

1. Not at all 
2. To a lesser extent 
3. To a greater extent 
4. To a vel'Y great extent 

I 1 2 3 4 
gl ish Department I 

I --
I" ur own department 

\' other party(please speci fv) ! 
. - I 

i 
II. What do you suggest to improve the writing ability of the students? 

-----.---

J 



APPENDIX - R 

Sample Project Handout 

St. Mary's Co liege 

Department of Secretarial Sciences Office & 

Management 

. ?r~;iect wprk gUtl{e Pit . 

Sales Clerical Record Keeping 

January 2005 
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Course Summary 

LEVEL: TVET 10+1 

COURSE TITLE: Sales Clerical Record Keeping 

JOB TITLE: Sales Clerk 

COURSE OBJECTIVE 

The course is des igned to equip and make you maintain sales related documents in 

a meaningful manner. The fo llowing main points were covered in your school training 

sess IOns: 

Duty 1: Handling sales related records 

• Identify sales related & other types of records 

• Filling information in sales related records 

• Preparing different kinds of forms used in local finns, 

• Filing! keep ing.! different kinds of records. 

Du~ 2: Conducting merchandise/ supplies inventory taking 

• Iden ti fy the nature of inventory taking. 

• Identi fy types of inventory & procedures in inventory taking. 

• Tak ing inventory using periodic & perpetual methods 

• Computi ng cost of goods so ld usi ng different cost flow assumptions. 

J 



Project Work Guide on Sales 

Clerical Record Keeping 

l. INTRODUCTION 

One of the training areas included in the new trai ning scheme is marketing and 

salesmanship, which aims at producing salespersons equ ipped with bas ic knowledge and skill s in 

the area of se lling in which one of the courses is sa les clerical record keeping. 

This projec t is designed to enable vo u implement the knowledge and skill you gathered 

ii'om your theoretical and practical lessons delivered in the class sessions. 

Each task proposed in the project has direct relation to the duties and tasks in the module. 

It enab les you to appreciate the relationship between the theoretical discussio ns with the reality 

being exercised in the local business finns. This in turn creates about bener opportunities to 

interface the world of work in yo ur future carri er. 

II. OBJECTIVE OF THE PROJECT 

The project aims at enhancing your capacity by lelting you transfer what you have learnt 

in class (theoretical & practical forms) to the real world. The main objective of thi s project thus 

is to enable YOLI develop both capacity and se lf confidence on the fo llowing areas: 

Identify sales re lated documents appropriately. 

Identifying the purpose of sa les related records. 

Correctl y filling in formation into related documents such as purchase orders invoices, 

etc .. correctl\". 

Correct ly fi ll inventory data in inventory report forms. 

J 



III. SCOPE O F THE PROJECT 

The projec t is des igned to be appli ed on local business firm s such as merchandising. 

se rvice. and man ufac tu ring busi nesses. 

IV. IMPORTANCE OF THE PROJECT 

This project enables you to communicate with the practi ca l worl d and get ex posure to the 

wo rking environment (business environment) in yo ur surro undings . 

V. METHODOLGY 

I. Hum an resource allocation 

~ The projec t is to be attem pted in group with fi ve to eight members. 

~ Visi ting the local ti nn. which is selected by the group. 

~ The proj ec t is to be conducted with continuous consu ltation to your respecti ve 

instructor. 

2. Project resource allocation 

Material s needed for the project fo r each group are: 

2.1. Samples of sales related records 

2.2. Sa les related records constructed by the group 

Paper fo r presenting the final proj ect 

3. Time ta ble for the project (working schedule) 

This proiec t will be implemented withi n two weeks and the !'ltl'! ! time all o tt~d is 27 

hours. 

J 



VI. TASKS OF THE PROJECT 

The project has thrce tasks in whi ch most of th e tasks wi ll be done based on the 

informati on co ll ected from the local firm selected by each group. 

Tasks i: 

Listing and identifying sales/purchase related documents be ing used in the selected firm, 

that may inc lude: 

• 
• 
• 
• 
• 
• 
• 

• 
• 
• 
• 
• 
• 

Task 2: 

Sa les/purchase in vo ice 

Sa les/pu rchase order 

Receipt 

Contact document 

Stock card 

Purchase requisition form 

Sales related correspondence 

o Letter 

o Memo 

o Rep0l1s 

List of in ventories 

List of su ppliers 

Li st of customers 

Sal es performance sheet/summary sheet! 

Li st of employees 

Payroll register 

1. Collecting at least six samples of th e above docum ents from the local business firm 

selec ted 

I I. For th e documents that yo u co uld not co ll ect samples . prepare /constructl s imilar to 

those fo rms you observed 

III. Comment on the documents co ll ected and you constructed : 

~ Form design 

• 

• 

• 

• 

Items arrangement 

Spacing 

Margi n 

Lining, etc 

\ 

/ 



I f the information to be fi lled is relevant and sufficient for that business finn 

activities 

Task 3: 

I. Identify the inventory type and item identification applied in the firm . 

11. Write the procedure used for taking physical inventory (count) in the firm and the 

forms ll sed in rel ation to inve ntory taking. 

lli. Comment on the procedure the firm uses in inventory taking. 

Task 4: 

lV . Using an inventory sheet. fill in the items on hand and their costs at date of your 

visit in the finn. 

Format of the presentation of the project work 

Whil c presenting your project work. you shou ld organize the whole content III the 

following structure 

Cover of the Project Work 

On the cover of the project paper \\Tite: 

a. The name of the project. 

b. The names of the group members. 

c. The whom the project is submitted (Instructor's name) 

d. The date (January. 2005) 

The Body of the Project Work 

The projec t wo rk should be organ ized in the foll owing arrangement: 

1. Intl'Oduction 

In this part yo u shortl y state down Why. where. what, how and when you do the proj ect. 

\ 

I 
I 

/ 

I 



Explain or write short introduction of the lirm yo u visited 

The name of the business and it s location 

Its type o f business 

a . Service, import, export, " 'holesale, retai l. manufacture, etc. 

b. Type of product or service it renders offe rs. 

List down the types of records , method of tiling and forms used in the business 

A. Sales/purchase records 

e.g. Sales/purchase j ou rnal 

Sales/purchase invoice 

B. Correspondences 

C. Company's filing system 

Analyze & give comments on 

The recording system 

The quality and suffic iency of fo rms 

The filin g system 

Conclusion 

Thi s part summarizes the whole work. In thi s part you put yo ur criti cism (positi ve or 

negat ive) on what you observed in he \'isited fi rm by comparing again·st what you have 

earned in class sessions. 

0\( the end. attach samples of the forms you co ll ected from the firm and what you 

,roduced on behalfofthe lirm . 

tio n 

This project is evaluated in separati on with in-schoo l training, continuous assess ment 

and final exam. which accounts 100%. 

:sion date : 

The proj ect shou ld be submitted on February 7, 2005. 
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