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ABSTRACT 

The purpose of this study was to determine the 
adequacy of the professional training of the pre-service 
primary teacher education program vis-a-vis the overall 
obj ectives and specific outcomes of the program. And a 
s rvey was conducted by taking r andom samp l es of 410 
graduating students and 80 instructors from t h e TTls at 
Dessie, Gonder, Awassa, and Nazareth . With a response rate 
of 75 percent, the data collected were analyse~ by 
utilizing appropriate statistical methods from which the 
following results were obtained; 

Statements of the overall objectives that focus on 
the development of prospective teachers' competencies and 
their ability to promote "community development" were 
regarded as highly relevant and important to the 
professional training; and t hat objective whi ch proposes 
"ideological training" was considered as least. import.ant. 

_ The professional preparation was rated as "more than 
adeqLtate" ~ by b t·_, groups of respondents, in the skills of 
"planning", "pre-sentation" and ·!e· ... a~uation·, of classroom 
lessons; and the prepar at 1. on was rated as " inadequate" in 
dea:ing with "classroom management" skills; no significant 
difference was observed between the two groups, expect. in 
the area of "evaILlation" skills . 

- Some background characteristlcs of the respondents 
sho~ed a significan~ re:ationshi~ with the1.r rati ng of the 
erFcfess:.ional traini;fg: stwGer,ts with more pre-traini ng work 
(t=:.::-h:;f~) " e ;::, e~le~,ce," and those r,it:-f higT-. "tendency " to 
o-c~ o~t =~ ~eac~lng a~e :es~ op~i-_~ti= i~ ~~eir r ating; 
ard tea::hers loollth more lIyears 0+ s2r".ce" in the TTls r ated 
the train"ng morE pos:itivEly; the "wort~ of the feedback" 
stkdents reciEVed in the p~actice teaching period was also 
significantly aG~ ~asitively relatej with their rati ng . 

Based on these results, some recommendations are made: 
TT:is should formulate trainable objectives that are 
sensitive to the professional needs of trainees; systematic 
trai~ing in professional skills should be provided; 
research on teaching and teacher education practices should 
be encoura-ged in the TTIs; the teaching practice pYO,rCu'f\ 
should have a defin"te objective~ ~nd clos2r cooperation 
between the TTls and the Elementary schools should be 
mai-.tained . 
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C HAP T E R I 

BACKGROUND TO THE STUDY 

1. Statement pf the Problem 

Teacher education practices have been at the center of 

the discussion that conce~ns the qualIty of education in 

the public schools. According to Ballantine, etal (1968), 

whenever "effici ency" of public schools is questioned, the 

teache~ training p~og~ams would come under 

criticism. Friedman, etal, (1980) rema~ked: 

The 

If Rapid chanoes in society and in 
technDlogy nave led to revolLtionary 
changes in public expectatIons of 
schoGls in general and of teachers in 
partIcular. Many teacher training 
institutes have been accused of 
prepar£ng teachers fo~ students and 
schools that no longe~ exi5t ... thus, 
the p~epa~ation teachers receive has 
become less and less reI evart to actual 
or-tl-'e-job pe~fCirmance req_ll c eme;!ts. It 

criticism made on teacher education 

severe 

has 

oartic~larly been directed at the pro~essional components 

of the training programs. Morison and McIntyre (1973) 

st~ted that the charges against the professional programs 

i5 t~eir ~rrelevance to the ~ealitles t~at teachers f ace 

in schools and the classroom . In this connection, 

Gage ,1984) was quoted as saying: 

,.,.-..... -

"The cour-ses (in professional ecucatlon 
component] are full of materials about 
lea~ne~5 and learrlng, when prospective 
teac~ers ~arl tc ~~ow abc~t teachers 
and t-a~hing. The courses tell about 
h ' sto~ '1 , 
ps,:choio9i' 
teacters 

ph_:::.sophYl 
c~ edLlc at i on 

t eac h " :;= : 92) . 

----- -. 

sec 0:09/, and 
.... hen pr-ospec:t I Vi? 

how they should 

N.L. 

I 
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The problem has also persisted in teacher education 

practices o f some developing countries, with backgrounds 

similar to that of Ethiopia. The Kenyan I n sti tute of 

I Ed ucation , in its report of 1968, indicated that its 

elementary teacher education program provides cour~~ in 

all subjects o f the elementary school curriculum, different 

methods in those subjects, and on a wide range of 

educat i onal theory. As a result, the courses become 

fragmented and overcr owded that trainees have ;ery little 

time to develop professional abilities. 

Similar problems also prevail in programs and 

practices of primary teacher education in Ethiopia. The 

report compiled by Lemma Arity (1~a7), (who had been head 

cf the ~TE), and the e;aiuation research of the Ministry, 

{1~86) , indica";:ed some o~ t~.2 prob:! e fT. S that need 

2tten~i nand SerlJUS inyestigatio~. 

Acc ·::Jrd.L:l9 to Lemma's report, the q ality o~ Primary 

teacher education program suffers as too many subjects are\ 

attempted to be covered in too shor· a time. ERGESE (1986) 

~as also disclcsed some problems that characterize the 

program which include the following: 

shortc.ge C!f teac~ing materials and reference books on 

1 ctL t' atilities on the part o f these 

TTl tedchers who handle academIc courses 
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of the elementary teachers 

<graduates 

profession. 

of the program) to their teaching 

In view of these problems, the evaluative study and 

that report by Lemma i ndi cated trle need for a reform, and 

recommended to "streamline" the curriculum so that it 

focuses on groups of "related subjects If. The aim is to 

produce "semi-specialist" teachers of some subjects in the 

elementary school curriculum instead of "generalists" of 

all sJbjects as being practiced now. And such a reform, 

accordin~ to these studies, needs further and closer 

investigation of the training program. 

as some documents of the Ministry noted , no 

r"",:'e.3n !: 

;.r1iT1c.ry teacher l~a1ning program, or tne quality of its 

graduates (MOE, 1993, 1990, unpublished). 

Tre purpose of this study, therefore, is to determine 

the adequacy of the professional eoucation component of 

the primary teacher trainin g program vis-a-vis the overall 

objectives of the program and the speclfic outcomes of the 

pre essional courses. 

2. aasic Questions of the Study. 

In view of the foregoing discussion some pertinent 

Questions are raised here, in an attampt to atta "n tha 

p rposE identified 1n th1S stUdy. 
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2.1. How do students and teachers in the TTls perceive 

the relevance of the overall objectives of the 

primary teacher education vis-a-vis the 

professional training program? 

2.2. How do students and teachers in the TTls value 

the adequacy of the professional training in 

a. lesson planning skills? 

b. lesson" presentation skills? 

c. classroom management skills? 

d. i n s t ructional e~aluation skills? 

. -. 

2.3. How do students and teachers in the TTls perceive 

the contribution of the "practice teaching" 

e~per iences to the teacher training program? 

:.4. To wh at e xt ent do the students ' age, academic 

performance, work experience, and attitude 

towards teaching affect their perceptions of the 

professional training? 

2.5. To what do the teachers' level of 

education, teaching experience, and attitude 

towards teac hing affect their perceptions of the 

professional trairing. 

To reso:'ve the abo~e basic questions, a comparison 
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expected outcomes) in the professional training component 

and the stwdents' and teachers' perceptions of what is 

taking place (ie, actual outcome). 

3. Significance Of the Study 

The findings, discussions and recommendations of 

the study may be useful for the following reasons: 

The teachers training institutes may be able to 

identify trainable objectives that are relevant to the 

professional needs of prospective teachers. 

The teachers in the TTls, on whom the execution of the 

training program depends, may use the results of the 

study as it affects their roles as instructors and 

advisors of prospective teachers. 

P~licy maKers for primarl teac ~er education program 

may get reI e """ ant information: in formulating 

object ives; in keeping the right balance between the 

"professi onal" and "academic" component of the 

training program; and on those factors that are 

associated with trainees 

training program. 

satisfaction w_th their 

Those factors raised in the study and found to be 

associated with the views of students and teachers 

~ave regarding the training program, 

focus for fLirt' er resear ch. 

will provide 
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4. Pwlieitatign of the Study­

This study was conducted in four out of the ten TTIs 

that were functioning at the tiMe. From the different 

aspects of the priMary teacher training prograe the study 

focused on the professional education coeponent and tha 

practice teaching experience in the prog~a •• 

The study has identified four categories of 

professional skills and has made an attempt to evaluate as 

to how these skills are adequately provided in the 

professional program. These categories cover the areas ~ 

skills in lesson planning; lesson presentation; classr~ 

management; and instructional evaluation. 

After the data to the study were . already collected, 

changes have been made in the media of instruction and 

course organizations o~ the "non-pro~essional" aspect of 

the program. Therefore, all discussions in the study, 

concerning this area, would be based on the program that 

was intact at the time of investigation. 

s. Lieitatigns of the study. 

The following points are 

limitations of the study: 

found to be the IRain 

The study is confined to investigating the provision 

of basic teaching skills in the professional component 

of the teacher education program. Therefore, 

generalizing the results of the study to all aspects 

o~ the program is largely curtailed. 
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In appraising the adequacy of professional 

training, the study largely depends on opinions of the 

stLldents and teachers in the TTls. Perhaps, a 

concrete evidence about a teacher training program 

"IOU~ d be obta i ned from an observation of the 

performance of the graduates in their classrooms. Such 

an undertaking requires a much more human and material 

resources, and can be accomplished at institutional or 

national level. However, data on levels of students' 

acquisition of the professional skills in the training 

program would, to some e x tent, provide some evidence 

on the success of the program vis-a-vis its stated 

objecti .. es. 

6. Definition of Terms. 

The following are the technical terms employed in this 

st u dy and operationally defined as used in the study. 

prpfessipnal Skills: are those teaching skills 

(classroom performance skills ) which every elementary 

teacher will at a minimum, need in order to carry out 

classroom instruction. Specifically, in this study these 

skil:s cO.,ler tr e areas: c~ teac ;-~n g skills specified as: 

lesson plannIng, lesson presen tation, classroom management, 

-- .-----~. ~~~~----------------------------------------------------------------~ 
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Professional Training : refers to the professi onal 

education component of the primary teacher education 

program. Particularly, in this study it indicates training 

in the professional skills( in the four areas specified) as 

provided in the professional cour ses of the TTls. 

skills are minimum requirements of a teacher, 

These 

and a 

professional training which does not, at an average, 

prepare its graduates to execute these skills will be 

liable to be c h arged as inadequate . 

. -



CHAPTER II 

REVIEW OF RELATED LITERATURE. 

1. Objectiye£ of Teacher Education. 

In his discussion of the practices of teacher 

education " in Africa and some European countries, Thompson 

(1972) noted that, educators have been very much concerned 

in "quality" teacher preparation programs. According to 

Thompson, this concern ha~ raised the need to specify 

objectives of teacher education so that there can be an 

agreement on what corstitutes that quality and the criteria 

~pon whi=h its extent mal be measured. The importance of 

setting clear objectives of teacher education has also been 

justified by Mayor,etal,(1965) , who pointed o~t that the 

main bere-fit that directly accrue from a clear set o.f 

objact " ~ es is that" t ~ro~ide~ 5:1 ~embers o~ the academic 

community with an unambigJo~s description of the 

tea=her education cu- icu~um is attempting to accomplish. 

Ttis then, they explained further, would provide candidates 

(prospective teachers) with specific purposes toward which 

thej '#or ~ .. , and the teaching ~taff v.·ith a/ailable 

in~tructio~al as well as meaSLrement mechan"sms. 

Ho~ever,the objectl.e5 cf teac~er education emanate 

from the value-system of members of a given institution in 

Vi" i ,h l hey et' e bEing '_!ildertal en, ~Zeichner, 1983). This 

n the diff1?rent approaches made 

by eduLators un ho~ teachers should be prepared. 



In the 1950s and early 1960s, some leading educators 

(commonly referred to as "Scholars"), proposed that the 

primary objective of teacher education is the development 

of intellect, based on the liberal disciplines of science, 

mathematics, history, literature, and language. They 

maintained that lithe teacher is expected to possess an 

extensive knowledge in the llberal arts and a command of 

certain intellectual processes". (cited in l<.Legesse, 1979, 

P:78) 

Unlike the "Scholars', other educators contended that 

the main function of the teacher in the classroom is based 

on the concern he has to the unlque individual needs of the 

child (learner). Sarason, etal, (1986) argued that the 

primary ta=.~ of the teacher 1S to "engender in children an 

inter e ~ t lr the world of ideas (P:6). They 'urther noted 

t-,2 child Os 

i ... ;tell ectual curiosity and cultivate hIS intuitive 

To accompl1sh such a tas~ they suggested that 

the teacher should have~ in addition to a thorough grasp 

of pri n ciples of child development, an ability to observe 

differences and how such differences affect the teachOng -

learning process. 

There are other educators and research~rs who look at 

t .e teacher differently, Gurey, 1963; Combs, 1972;). 

Thes~ people maintalned that the focus of teacher education 

is mainly the development of the teacher as a person. 
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As reported in the re~iew made by Legesse (1978), the 

development of the teacher as a person is the development 

of hi s 'sel f ' ; and such a focus, ~goes beyond producing 

competent instructor or efficient imparter of 

i nforfRati on. • .. it is the maki ng of a person" (P: 79) • 

Mwendwa, K. (1969), an educator from Kenya, considering 

the teachers' role in the national development, proposed 

that teachers should be prepared to assume leadership in 

the community and participate in nation building 

activity_ In this regard, the 1966 UNESCO - Sponsored 

Intergovernmental Conference on the "Status of Teachers" , 

made the follo~ing statement:-

In 

" The purpose of a teacher education 
program should be to develop in each 
student his general education and 
personai culture; his ability to teach 
and educate others; an alflareness of the 
principles which underlie good human 
relations within and across national 
boundaries; and a sense of 
responsibility to contribute both by 
teaching and by e>:ample to social, 
cultural and economic progress" 
[UNESCO~· 1966 (as cited in the revised 
edition of 1984,F:14}) 

its revised edition, (1984), this document 

confirmed that this "profile" of the teacher remains valid 

and applicable to teachers at all levels of education in 

schocls. It also recommended that these competencies might 

interms of knowledge, abilities, and 

attitudes of the teacher. 
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The document further noted that the devvlopment of the 

"professionalization" of teaching brought about new 

approaches in teacher education, which atteapted to 

provide syste.atic training in the competencies and skills 

of teaching that are pre-specified. This is true as 

reviews on the reforms of teacher education in the 19605 

and the 19705 sha..ed (Bush, 1987; Barr 1997). Bush (1987) 

reported that during this ti.-e research in teacher 

education tried to identify those skills of teaching on 

which teacher preparation progra.s could focus. 

In this approach the focus of teacher education is on 

the development of techniques and skills of "effective" 

classroom instruction, and provide systeaatic training in 

them. McDonald (1978) ,argued. that it is what the teacher . 

does in the classroom that directly affects how much 

children learn and develop. Thus, the prospective teacher 

is expected to master, through specific practices, those 

knowledge and skills about teaching which research has 

identified. 

On the other hand there are those who contend that 

those "techniques" of teaching are necessary but not 

sufficient conditions for producing an "effective" teacher. 

This orientation to teacher education 

development of "inquiry" about teaching, 

advocates the 

and about the 

conte>:ts in which teaching is carried out (Zeichner 1983). 

According to Zeichner, the focus in this orientation is to 

develop in the new teacher a "habit of inquiry". The 

technical skills and experiences of teaching gained frOM 

the field are considered here as a means, not an end in 
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themselves. However, Zerchner explained that the technical 

skills are highly valued as a means to bring about the 

desi r ed ends. 

The assumption underlying this view, as noted by Howey 

and Strom (1984), is that it is very difficult (or nearl y 

impossible) to prepare teachers for every skill they need 

and every situation they encounter during their career. 

But they can be trained tor ef I ec t on, and make inquiry 

into their experiences as a means of directing their 0Nn 

growth in the teac h ing profession. 

As the foregoing discus5ion indicated, therefore, an 

objec ti Ie of teacher education depends on the diverse views 

a ~ ~ 35sumptions people have about the nature and purpose 

sci- 00: c h ildren, teachi n g, and the tasks 

tE.- a t.. h ers are e ,; pected to accompl i sh. And those objectlves 

of teacher education programs discussed so far may be 

summarized as follows:-

1. acquisition of general (liberal) knowledge based on 

the liberal arts and sciences. 

..., 

.<... development of ', nowl edge that are oriented toward 

social and economic development of a nation. 

de 1121 opmer, t of tr.e personal values and beliefs of the 

teacher, emphasi zing the di scovery of ,. sel f" • 
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4. mastery of those skills, knowledge and attitudes 

(competencies) that are essential to teaching. 

development of inquiry-oriented knowledge and 

techniques about teaching and teaching contexts. 

2. Content. of ~ prim.ry Teachar Education progr •• 

As reported in the reviews of some researchers, 

conventional teacher education programs (both eleaaentMY 

a nd secondary) are composed of three components. These 

include; the general (liberal) education; subject-matter 

(specialization); and the professional training together 

with the "pr act i ce-teachi ng ·' program. (Armstrong f 1957; 

Harap 1967; Legesse f 1978). However, these researchers 

also noted that some tr-aining institutionsl colleges 

consider the teachlng practice program as a separate 

(fourth) component of teacher education program. 

This section reviews briefly the literature on each of 

these components. However, the professional training and 

the teaching practice components are given here more 

emphases, as they are the two main aspects upon which this 

=t~dy is ba!:O.ed in evaluating the program under 

investigaticm. 

2.1 General Education. 

The general (1 i beral ) education of teachers, 

according to Armstrong (1957), is that part of the content 



16 

which enrich the personal life of the individual and help 

him meet his responsibility to society. He also noted 

that, "the teacher should have a deep acquaintance with the 

aspirations and achievements of man as reflected, for 

e .:ample , in literature, 

history". (P:236) 

the fine arts, the sciences, and 

Woodring (1965), [as cited in harap (1967)), argued 

that the "liberall~ educated" person must possess, Ita vast 

amount of information about his world, his culture, and 

himself •.. must have knowledge of political, social and 

economic history ••• and knowledge of the sciences, the 

languages, and the literature." (P:9) 

Thus, the general education component of teacher 

ej~cation ~ r og r am, according to some of the reviews made, 

shoLld encompass basic education in a~l the social ~~d 

physical sciences, the arts, and the skills in 

communication. 

2.2 Subject-mater (Speciali2ation) Edycation: 

A number of studies reviewed by harap (1967), and 

Legesse (1978) seem to suggest that all students preparing 

to teach (at all levels) should be required to specialize 

i rl some fie 1 d • 

However, according to Armstrong (1957), the purpose of 

speciali2ed training for the elementary teacher is 
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different from that for the secondary teacher. Armstrong 

stated that " ••••. the elementary teacher is called upon to 

help children develop insight in a variety of fields, and 

he cannot have depth in all of them. But, if he has depth 

in one, he can work together with his colleagues who have 

depth in another" (P: 237) • This, he explained further, is 

not to train specialist teachers, but to promote team work 

and help the prospective teacher gain personal satisfaction 

through achieving some solid content. 

Ha:--ap (1967), based on his reviews of studies, 

sU9gested several forms of specialization which include: a 

full major in one academic discipline; a broad field of 

~oncentration such as the social sciences; a composite 

specialization in the elementary school teaching fields. 

2.3 Professional Education 

According to the reviews made by Harap (1967), the 

professional education component of a teacher education 

p,.-ogram is "the essenti al theoretical foundation upon 

w~ich a teacher develops his skills and his professional 

attitudes in teaching" (P:9). Researchers in this field 

noted thdt in conventional programs this component covers 

areas such as: methods and materials of instruction, child 

growth and development, theories of learning, principles of 

teaching, etc. (Armstrong, 1957; Harap 1 ?67> • These 

at eas are ordinarily presented in professional courses 

like: the history and philosophy of education, educational 
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psychology, educational sociology, concepts and principles 

of pedagogy, etc. 

Educators believed that the pr~essional courses are 

areas of teacher education in which the prospective teacher 

receives a training that distinguishe~ hi. ali a 

professional person. However, these professional courses 

have been criticized for their being less related to the 

realities that teachers would face in the classraa.. 

Sorenson (1966) stated that; : "Teacher candidates are 

taught to talk about education but not how to instruct .. 

(P:325). N.L.Gage (1984), in relating as to how these 

courses have been less relevant and less adequate to the 

realities of classroom instruction, reaarked: 

" Thus, generations of teacher education students 
have been given inadequate grounding in how to 
teach. They have not been taught how to organize 
a course, plan a lesson, manage a classrooa, give 
e>:planat.ions, arouse interest and motivation, ask 
various kinds of questions, react to students' 
responses, give corrections and feedback,_ in 
short, how to teach" (P:92) 

Gage further explained that one reason for the neglect 

of such teaching skills in professional courses has been 

the relative shortage of research-based knowledge about 

them. But, he added, in the late 1960s and the 1970s 

research studies on these matters did begin to converge, 

and the findings have now been accumulated into bodies of 

"well confirmed" knowledge about "effective" teaching, <ie, 
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certain skills of teaching that have been found to be 

associated with a relatively higher pupil achievement>. 

According to Smith, B.O (1969), it is now possible to 

des i gn programs of elementary teacher education that 

contain a component of systematic training in those skills. 

Similarly, other educators concluded that the professional 

preparation of teachers is being stated interIRs of 

observable and trainable teaching behaviors and performance 

sk iII s, and this is gaining a wider application in teacher 

e ducation pract i ces , 

1985) . 

':Friedman (etal ) , 1980; Berliner, 

However ~ t h e r e a r e other ed u cator s wh o e x pressed doubt 

corcerning this i ssu e. Dunk in an d Bidd le ( 1974), though 

they reccgn~z ed the g rowin g s tor e o f ~n ~wledge ( i nter-ms o f 

teache r b e h aviors a n d s k ills ) , doubted the effects of such 

knowled ge in improv ing the prac tices of teacher preparation 

p r ogr ams. Others even questioned what the research on 

t each i ng has produced so far. Harrison (1968) claimed that 

"af ter many decades of res ear ch very 1 i ttl e is known about 

the r e l at i o n b etween t eacher beh aviors 

effect iven ess" (P:357). 

Ne e r t heless, those prominent 

res~archers in the fi el d o f teach e r 

and teaching 

educators 

education 

and 

have 

co~tin ed t o arg e th a t adequa te knowledge ab out teaching 

has b een accumulat ed and could improve the practices of 

teaching and inform teacher education. N. L. Gage (1984) 
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stated: " Research has shown repeatedly that it is 

possible to change teaching practices-not for all teachers 

and. for all practices, .•• but enough to make an 

educationally important difference" (P:89). Berliner 

( 1985) supported this contention when he reported that 

there now exists a body of knowledge and a fresh set of 

conceptions about teaching on which to base professional 

preparation of teachers. 

A significant breakthrough in the study of teaching, 

according to Smith B.D. (1985), is the identification of 

"gene ri c teaching skills that correlated positively with 

student achievement" (P:687). Simth elaborated that with 

the use of process-product approach, researchers have 

identified, descr lbea, a nd tested the "effectiveness" of a 

: ar ge I 'll.. mc er oT generic el emer:ts" s k ills, 

knowledge, and attitudes) of teachlng. Some of the often 

cited areas in which these elements are expressed include 

skills such as: planning of classroom lessons; presentation 

of the content of instruction; managing and organizing the 

cla~sroom for better learning; and evaluating the 

instructional activities and learners ' progress. 

In a number of reports these teaching skills are 

claimed to be: " minimum (basic) requ · rements" (Mcdonald, 

1987); " founda t ions for professional studies" (Haigh and 

i<atterns, 1984); or " tasks underpinning effective 

teaching" O<yriacou, 1992). 

--
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This study has assumed that the skills <mentioned 

above) are the basic elements that make up (at a minimum) 

the contents of an adequate professional training component 

of a primary teacher education program. And some specific 

aspects of these skills, relevant to the present study, are 

discussed here briefly. 

2.3.1. Skil15 in p140ning c1455room Instructions 

According to kyriacou (1992), the difficulties faced 

by beginning teachers concerning planning, involve the 

following three main elements: "(l) formulation of general 

aims and specific objectives of instruction that the lesson 

is intended to achieve; (2) selection of what will be the 

most effective learning activities, and organizing them; 

an d £3 ' f o rmul a tion of mech a n isms t o monitor and evaluate 

pLlpils' educat i onal progress," ([=:113 ) . 

Trieber (1984) reported that flexibility in planning 

lessons for either long or short term is related to more 

pupil participation and more gains in pupil achievement. 

f10st successful teachers she interviewed stated: "1 esson 

plans are guidelines, and there should be no doubt about 

chang~ r.g pI ans if something int~resting or stimulating 

comes up" (P:46) 

Berliner ( 1985) in h's discussion on how teachers 

allocate time and how content areas are selected in a 

subject matter, noted that enormous variability in these 
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aspects across different classrooms, even in the same 

school, is the rule. That is, uniform allocation of time 

and content choice are found to be ineffective. 

Some other examples of teaching skills in uplanning 

classroom instructions", which research identifJed include 

the following: base plans on curricular objectives of the 

school; plan and organize classwork and homework exercises 

so that they support each other; specify learning 

activities in relation to the objectives to provide 

continuity in learning; write behavioral objectives in 

measurable terms; modify plans on the basis of results; 

adapt plans to match the different needs of learners'·· 

(Vyriacou, 1992; Berliner, 1985; Friedman, etal, 1980) 

2.3.2 Skills in Lessons Presentation: 

Developing and delivering classroom lessons, according 

to Smith B.D. (1985) is an important area of the "gener i c" 

teaching skills. This area, he went on to say, is " the 

hea'rt of a teacher's work, for learning is partly a 

function of the quality of classroom instruction" (P:687)' 

Rosenshine and Furst (1971) reported that the area of 

"cognitive clarity" has been one of the frequently studied 

teaching behavlors, and found to be strongly related with 

stLldent achievement. They further stated that "in studies 

about clarity, investigators found that effective teachers 

phrased questions so that they were answered at first 
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in5tance without additional info,.-mation 0"- questions 

inte,.-spe,.-sed befo,.-e the student ,.-esponded; used fewe,.-

vague wo,.-ds such as, "some", "many", "of cou,.-se" etc, " 

(P:45). 

Va,.-iability in inst,.-uction . is anothe,.- focus of 

p,.-ocess-p,.-oduct ,.-esea,.-ch. Acco,.-ding to Rosenshine and 

I Furst (1971), pupils' achievement is positively ,.-elated to 

class,.-ooms, in which a variety of instructional procedu,.-es 

and materials a,.-e p,.-ovided, especially, in lower g,.-ades. 

Another impo,.-tant finding in classroom teaching is the 

If teache,.- use of students' ideas" which, acco,.-ding to 

~psenshine and Furst (1971), may be expressed in diffe,.-ent 

form:; such as: "( 1) repeati ng what t~, e student proposed, 

the student's ide~s 1n the teacher's own 

~/ords; C3 > Llsing the idea to reach an i n ference 0"- to take 

the ne>:t step in a logical analysis of a problem, (4) 

d,.-awing a relationship between the idea and others 

expressed by the student or the teacher, (5) summarizing 

",hat was said by a student or group of students" 

(PF:49-5(;). 

e >: i?mp I es of specific skills a~d techniques of 

classroom "lesson presentation" that are reported to be 

at tribut able to more pupil learni~g include the following: 

adjust instruction to the level of the students; use more 

than one instructional activity simultaneously; relate 

content to current and futu,.-e needs of students; develop or 
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unfold contents in a gradual and logical order; motivate 

students to set up their o wn g oals; employ question of 

different level (simple memory, analysis, 

synthesis, 

cognitive 

evaluation, etc.); demonstrate appropriate 

f I ex i b iIi t y; be open to students input; work with 

individual students .•.• [Friedman, etal, 1980; Rosenshine 

and Furst (1971), 

Smi th, 1985]. 

Dunkin and Biddle, 1974; J<yriacou 1992; 

2.3.3 Skill» in classroom Manag e ment 

It has been observed in some studies that students in 

classrooms that are well managed do perform better on 

achievement tests. Stallings (1987}, argued that those 

teachers who succeed in managing their class can maximize 

the time their ~b . .!der ts spend 

this results in the stujeGts' 

learn, which shows up in 

in aca=emic activities and 

having more opportunities to 

their superior performance. 

Moreover, classroom management has become an area in which 

teachers, 

·:Berliner 

particularly beginners, face much difficulty 

1985; Frye, 1988) . 

Dunkin and Biddle (1974) and l<yriacou ( 1992) have 

discussed the work of Kounin (1970) which identified some 

management skills that were found to be effective in 

manag ng classrooms a n d ~ontrolling students' mi s-behavior . 

These s~ills include: With-itness: this concerns 

communicat"ng to pupils that the teacher knows what is 

going on (or has "eyes-in-the-back of his head") . 
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matters simultaneously, particularly that 0+ dealing with a 

student's misbeh avior while other students remain "task-

engaged " with the teacher . (3) Smoothness: is maintaining 

the flow of 

s moott-,ness i s 

academic activities. F or ex amp Ie, 

expressed by "jer kiness" (ie, 

lack o f 

sudden 

interj ect i o n while studen ts are busy). ( 5) Momentum: this 

is to ma in tain an appr o priate pace o f t he lesson, or not 

'S taying on a poin t t oo lon g ( el th e r o r. an issu e in the 

lesson o r on a mi sbehavi o r of a pupil). 

As discusse d b y Dunkin a n d Bi ddl e ( 19 74) , t h ese 

ma nager.al techn iques f or classr oom teach i n g are positively 

tElat~~ to pupil s' " wor k i nvol v e me nt ·, (i e, t ime s p ent in 

as:ign 2d a n d a l s c negative ly r e : a :: ed t o 

tlrTie engaged :TIl sbe r; a v" or} • Smi th 

B.:J . (1 7'3=: , rev i :i?we d in t he U S2 of 

"clas'S rt...les" for man a gin g p up il behav ior, particularly at 

the elementary gr a d es . He r e p orted th a t if c lassroom rules 

are t o be fol lowed, teachers must e~ pl&in, illustrate, and 

provide pra=tic e s in t h e ir "mplementat ion. 

Those othe r e x amples of s kills that a re concerned with 

"classroom managemen t " lnc l l.<de the f oll o wi n g : Use e y e 

co .tact , tody movemer,t, r v o ice modLlation in curtailing 

g ive cri ti ci sm prl,ateIy; deal w" tt-. 

mlsl~~avior dir e c tly in a re lax ed and SElf - assured manner; 

r e-cog.,iz2 . nd~ v i dual di ffe r e n ces; encourage pupils to set 

ru les; keep o pen line of communication with indivi d uals 
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and groups of pupils; use class discussions as a 

disciplinary technique; provide all pupils with some 

opportunity of success experiences; recognize and honor 

pupils' ideas •••• (Dunkin and Biddle, 1974; Friedman, etal, 

1980; Smith, B.0.1985; Kyriacou, 1992>. 

2.3.4 Skills in instructional eyaluatigo: 

An other important aspect of classroom instruction that 

influences the effects a teacher has over his/her students' 

l earn i n g is the evaluation of their progress in the lesson. 

And s k i 11 sin instructional evaluation ha~e become an 

i mportant elemen t in the teachers ' repertoire of 

kn m..ol e d ge. Farrant ( 1980) stated: "No period o-f practical 

t e ach i n g is complete wit hou t some form of e v aluation, which 

can on l y be car r ied o u t if clear ob j e c ti ves h a v e been set " . 

I n t hi s c on nection, S t ones and Moris (1972) reported 

res u lts of their observation on how "effective" teachers 

/' 
ass ess p u pils ' progress during instruction. They reported 

t h~t such t eachers wer e u Eing a variety of procedures, both 

Tor mal and informal, that focus on all the lesson 

obj e c tives they set. Stones and Moris also noted that 

" e v aluation results are carefully reviewed by teachers to 

d i agnose problems of ~tudents, provide feedback, modify 

l e sson plans, and improve instruction" (P:252). 

~
. ---- -
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Some other examples of skills involved in "evaluating 

pupil progress", which research identified include: assess 

the readiness level of the pupils; use both informal and 

formal evaluation techniques; provide follow-up assessment 

to pupils; analyze pupils' progress regularly; use 

evalJation results to determine whether objectives are 

achieved; assist pupils to interpret evaluation results; 

use evaluation to develop feedback mechanisms in a way 

pupils can learn from them ••• (Farrant, 1980: Friedl'8an., etal., 

1980; Stones and Moris, 1972; Smith B.D. 1969.} 

Thus far we have seen some of the teacher behaviors 

and specific teaching skills that are attributable to 

"effective teaching" or those that are found through 

research on teachlng. But, identifying these skills is not 

for it dGes not i mprc ,' f!! tea::her education b·, 

itSElf. Ejucators ~re very much concerned as to where one 

learns these skills. Berliner (1985) argued that, the most 

obvious use of these teaching skills is as contents of the 

professional training component of the teacher education 

program. Berliner contended that these skills cannot be 

adequately provided through student "practice teaching.n as 

commonly experienced in many preservice programs. 

2.4 "Practice reaching" in reAcher Education Programs. 

A nLlmber of researchers reported that prospective 

te~chers and school teachers often identify the "practice 

teaching" e>:perience as the most valuable and helpful 

r·· 
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component of the teacher preparation program (Watts, 1987; 

that Beyer, 1984; Berliner, 1985:) These educators stated 

most reform efforts in teacher education show more reliance 

on practice teaching, and a tendency to increase the 

amount of time required in this component. However, many 

of them have questioned whether practice teaching achieved 

such an exalted position in teacher education through 

tradition or real merit, (Watts, 1987). 

Berliner (1985) poi nted out that there is reason to 

di st:--ust stLldent teaching practice, despite the reverence 

in which it is held by experienced or beginning teachers. 

He went on to state, "student teaching, as it is generally 

practiced, is of little value and there is little evidence 

to believe that it is a very effective way to train 

Beyer 11984) and (1987), al so 

ind~cated that there has been a scarcity of empirical 

studies regarding student teaching; and hence, no adequate 

information that can provide guidance for professional 

decisions concerning this aspect of teacher education 

programs. 

However, some important findings have been reported 

from the few e>:perimental studies made on student 

teaching practice. McIntyre (1984) , reported that the 

school teacher has a major influence on the trainee, while 

the college supervisor has :Little or no effect. He also 

noted that the attitudes of trainees incline more and more 

toward those of the school teachers as the practice period 

progressed. 
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In some studies, that are reviewed by Watts (1987), it 

is revealed that trainees become more willing to use 

harsher methods of discipline as their practice program 

proceeded, and justify those measures to be fair and 

effective. He further pointed out that trainees associated 

these negative changes with some factors such as: problems 

in motivating pupils; difficulty in pupil control and 

disc ipline; and inadequate s uper vision and feedback 

provided by t~e school teachers and college instructors. 

As noted earlier, there is a general tendency, in 

~ eform efforts, to increase the amoun t of time of practice 

teaching. But, many researchers in the field of teacher 

ejucation claimed that there is no evidence to support the 

.L' i,OL 1 ccrs t:-.at mor-e :".ime in schoo~ settings is equated to 

better prepared teachers (Howey and Strom, 1':;187; Watts, 

:i -;'37) • al so riot ed that "simply 

expanding field experiences in schools is no panacea for 

problems in tEacher Education" (P:8). 

Studie!: indicating positive changes are very few. 

Some inVEstigations discovered that trainees have 

significantly improved in professional abilities and 

attitudes when assigned to school teachers who received 

special or~entation on "obset-vation" and II supet-vi si on" , 

(PEck and Tucker, 1973; Watts 1987). 

The research reports reviewed so far do not i ndl cate 

that practice teaching facilitates the development of 
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desirable professional attitudes 

this connection, Watts (1987) 

in tea=her trainees. 

concluded that II 

In 

the 

contributions that practice teaching e x periences make to 

the acquisition and development of professional abilities 

is unclear", (P: 159). 

Therefore, as the research resul ts i mpl y, the 

professional preparation of teachers cannot completely rely 

on practice teaching experiences. And this calls for a 

greater emphases on the professional courses, at the 

collegeS/institutions, for training and development of 

in abilities, so that the 

inadequacies prevalent in the practice tsaching experiences 

would be compen sated. 

- -~-
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3. prim~ry Teach.r Edycation in Ethiopia 

3.1 Summary of 

program 

the development of the preservice 

According to some documents of the Ministry, the 

practice of teacher preparation in Ethiopia was started in 

1944 in a single room that was housed in Menelik II school, 

1972} • This humble beginning went through many 

changes until 1964. Prior to this period the 

training was conducted at special schools or by means of 

teacher training " streams" in certai n secondary school s. 

Students were admitted for training at various academic 

levels from anyone of the grades 6 upto 10 and for various 

periods of 1 or 2 or 3 or 4 years depending on the grades 

the:,-' wer-e taken from ~ (MOE 1971). 

These documents and a report of the Department of 

~eacher Education (DTE) of the Ministry (1982), indicated 

that during this time there was no policy of teacher 

training that was consistent, nor were there any well-

defined objectives th~t could guide the work of 

teachers. 

training 

In 1964 a major move was taken when training 

institutes were established with a minimum entrance 

~tands-d of Grade 10 and a reg~lar training period of two 

At this time an effort was made to design a 

LfiiCt 
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national curriculum tailored to suit the special features 

of primary teacher training, (MOE 1971; 1992). 

Accordingly, in 1965 the Ministry appointed a 

curriculum committee for drafting a program of teacher 

training. This was later revised through workshops 

organized by the OTE in 1967 and 1969, (MOE/OTE 1992). 

This document further noted that the revised curricula were 

still too academically oriented and were not accompanied 

with teaching materials for the actualization of the 

training courses. 

These curricula were later replaced by a program of 

training proposed in the .. Education Sector Review" in 

1972/73 which was only functional for one year; that is, 

until the time of the erruption of the 1974 Ethiopian 

r:evolL:~ion, (MOEl::JTE, 17'3:2). 

From 1974 Llpto 1980, stated the DTE report (1992), 

there was no regular training program for primary teachers, 

but some seasonal courses of "political orientation" for 

in-service teachers. And in 1980 a workshop was organized 

by the DTE, in which TTl instructors and the Ministry's 

curriculum experts participated, with the aim of drafting a 

tentati~e program and teaching materials for training 

primary school teachers. This program was revised after a 

fe~r (in 1~31), and made tc serve in training prospective 

teac~ers who were recruited from Grade 12 of Ethiopian high 

. ---
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schools. This program is still functioning, with some 

modifications, to the present day (MOE/DTE, 1982). 

3.2 Objectives and content of the training program: 

According to the documents of the DTE, cited above, 

and other reports (Lemma Arity, 1987), the program of 

training is composed of sixteen subjects (after the 

Political Education was dropped some years ago). Two of 

these courses are concerned with the "professional aspectll 

of the training program, while the rest deal with the "non­

professional" aspects which are related to the curriculum 

of the elementary schools. And students under training are 

e x pected to attend to all these courses in order to be able 

to teach all subjects that are being offered in the 

e1 2 men tary grades. Ten of these courses are offered in the 

t r a ining p rogram a s semes t er courses to ~inimi=e the load 

per-semester (Lemma 1987) . For a complete list of the 

courses and their respective credits in the two semesters, 

see Appendix 1. 

The pur pose of the training program, according to 

Lemma's report (1987), "i s to 

cou ld h and1e the full range 

prepare ., gener al i sts II who 

of the primary school 

Lemma further stated that 

the pre-service training is a ten-month program conducted 

o.er on~ academic year, f r om wh ich one month is allotted to 

observation and teaching practice. 
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Detailed statements of objectives has not been 

available in many of the documents of either the Ministry 

or the DTE, (other than some implicit expressions of 

intent). However, in 1989 the DTE has issued, in a report, 

explicit statements of objectives of the training program 

o f primary teachers. According to the explanation given by 

the then head of the DTE, these statements were sifted out 

of the curriculum that was designed in 1980 and which has 

been later modified through a number of workshops. And 

these overall objectives of the pre-service training 

program are summarized as follows: 

1. Producing quality teachers required at all 1 evels of 

primary education. 

2. Equipin g teach e r s with the necessary skills, knowledge 

~nd commitme rt t~ at th e prof =ss ion demands. 

Developing awareness that enable teachers promote 

community development. 

4. Prov idi n g pr o fessional competence that enable teachers 

instill the "national ethos" in children. 

Producing competent citizens with sound ideological 

world out-look. (MOE/DTE,1989, P: 19). 

As has been disc u ssed earl i er, the professional 

training is conducted through the two education courses 



(pedagogics and psychology), and the teaching practice 

program which is being undertaken in neighboring 

elementary schools, for a month. 

I 

I In some of the "academic" subjects (like, Mathematics, 

I· . 
f 

Languages, the SCiences, or Geography) there are sections 

that deal with specific subject methodologies. Other than 

this, there is no professionally-oriented area in any of 

these subjects or in the other courses (like Agriculture, 

Handicraft, Art, etc.). Thus, the proportion of 

professional training to tha.t of non-professional is nearly 

1:-::. Th is calculation is based on the number of periods 

allotted (i e, 8 periods for the two 

professional courses, and 25 periods for the others)) see 

also Appendix 1. 

Th e spec ific objectlves of t r-: e FrcTessi onal cour:;e:; 

s h ow that what contents are included and also show how much 

is e ;:pected of the students in view 0':: the limited time the 

courses are allotted. The following statements summarize 

tre objectives of the two professional courses: 

3.1.1. Pedagogics: the training i~ this area will enable 

the students under training to:-

recognize the meaning of education and its role in 

social development. 
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desc~ibe the main features of traditional and modern 

education in Ethiopia. 

identify basic concepts and principles of methods and 

techniques of teaching in the ' elementary schools. 

acquire skills in planning, organizing and managing 

classroom instruction. 

describe the basic components of curriculum 

materials<such as syllabus, textbooks, teachers' 

guide, etc ) . 

identify objectives, content, and methods of 

instruction in the teaching-learning process. 

use instructlon al media (s\-~ch as Radio, T.V.) to aid 

classroom teaching. 

recognize the concepts of "effective teaching" and 

"teaching as a profession". (DTE, the 1990 Syllabus 

for Pedagogics, PP: 1-12) 

3.1.2. psycholpgy" the training provided in this course 

will enable the students to . -. 

acqul~e ~nowledge of basic terms, facts and concepts 

in PSichology,and their implications to the work of 

the elementary school teacher. 

j Pi 

~ 

~.,----------~--~------------~--~----------------------------~~~-------------------
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distinguish the major features of child development at 

the different stages and their 

process of instruction. 

implications to the 

be familiar with the different theories of personality 

and of learning and their implication to classroom 

situations. 

acquire knowledge of basic principles and purposes of 

measurement and evaluation and their application to 

the instructional process. (DTE, the 1990 Psychology 

Syllabus, PP: 1-16) 

The overall objectives of the training program and the 

specific outcomes of the professional courses outlined in 

t h e foregoing list are expected to provide a proper frame 

o f r efer e nc e for thi s study in e v aluat i ~ g the professional 

training program. The examination and evaluation of this 

program, which is to be discussed in the subsequent 

sections, will therefo..-e be based on the program 

objectives presented so far. 
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CHAPTER III 

METHODOLOGY AND PROCEDURE 

This 

research. 

study has employed a survey methodology of 

It is concerned with describing the proble$ 

under study and finding relationships as well. This is 

possible as Travers <1964> explained,. that · 1\ in many 

surveys, much more than describing (frequency counts), is 

done in which an attempt is made to find the 

interrelationship among different factors" (P,284). This 

is in line with the need of this study. It describes 

factors [characteristics of the respondents] like age, ~or~ 

e>:perience, academic achievement, etc. and relate them to 

those dependent variables identified for this study. 

Some of the weaknesses of survey methodology in 

a~ · n teracti on c f ~ arl a~l es was compensate~ 

for ty the use of appropriate statistical tools of some 

d eg r ee of sophistication, as suggested by Ogunbi (1978) . 

In addition, care was also taken in developing better data 

gathering instruments and procedures to maximize the 

reliability of responses. 

3. L Source of Data 

The data for this study were gathered from 

graduatl.ng s t udents and the i r teachers (instructor51 

in f o ur selected TTIs i n trlE count~:. These 

-~---- - -._ . ...-=--........... .,... 
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i n stitutes are those found in Dessie, Gonder., Awassa, 

a n d Nazaret. As indicated in the MOE documents cited 

in chapter II, the training program of the institutes 

in the coun t ry i s c e n t r ally d esi g n ed. 

TTIs surveyed, which are more than 

Thus, t h e fou r 

a third of the 

t o t a i, a r e e x pec t ed to r epres ent the t en instit tes 

functioning at the time. In addition to the students 

a n d teachers, personnel from the DTE and ICDR 

( Institute for cur ric u lum Deve l opment and Research ) 

were consulted in developing the instruments of the 

stud y . Th e h ead o f t he DTE and t h e p a nnel head for 

tE a che r e duc a tion prog r am in the ICDR were also 

consul ted c onc er ni ng t h e f ~rmulat ion o f objectives a n d 

select i o n of c ont e nt s of the t r ai ni ng program. 

3.2 Samples and Sampling Procedyre 

As indi cated ab ove th e popul a ti on o f t~i s s t udy are 

TTl students who wer e gr a duat i n g in 1992 and their 

i r_structors. Th e TT l s were selected from the different 

areas of t h e coun try t o get a fair representation of those 

students of th e different r e gi o ns c f t he coun try. This is 

b e c.3.use that th e TTls s elect t heir c a nd - d at e s from the 

" a-.r-ajas" around which t hey a re 1 oc a ted . (MOE, 1992, 

..:np...lb I i s r.ed ) 

I~'U::;, taking TTls frCJm dJ.rfere-r-t a. e3~ w~ll also '""Ielp 

to ~~~or~orate ~hose st~dents i;-, th e samp 1 e 

with dif f erent ac a derni~ exppswr e a n d schoolI ng , as this is 
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one factor which is taken into account in this study. In 

the selected four TTls the total population of students 

enrolled were about 1145, of which 410 (35.8 percent) 

participated in the study. As to the teacher population, 

the number engaged in each institute, according to the 

Department of Teacher education (1982) , is relatively 

fixed. At the time of this study the number of teachers in 

each of the TTls burveyed was ranging from 24-30. From 

this teacher popUlation equal number (from each TTI) 

participated in the study, which is 74 percent 0+ the 

popUlation. The rate of return recorded was about 72 and 

84 percents out of 

respectively. 

the sample students and teachers 

Thus, about one-third of the student population and 

more than this amount of the teachers of the indicated TTls 

hav e participated in 

therefore, would satisfy the 30 percent level of 

participation that was suggested by Kerilnger (1973) for 

social science research. 

To facilitate the generalizations of the survey 

results a definite sampling technique has also been 

emplDyed. For this study a stratified random sampling h.s 

been employed in taklng sample 5tudents and teachers from 

the respective population. 

The student samples ~ere se ected from the already set 

5trata of the TTI classrooms which are relatively fixed 

--------~~--~ 
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(11-12 groups ) at a n y time. And from this strata 

relatively equal number of students were selected at 

random. As to the teachers, since they were limited in 

nLmber by the number of courses being offered in the 

training program, an equal proportion of teachers were 

taken from each course. 

3.3. Instruments of DAta Collection 

In measuring the adequacy of the training progra. 

based on the opinions and perceptions of the participants, 

the difficu lty i nherent is formidable. Ogunbi (1978), in 

an effort to measure the "relevance of a program of 

traini n g" at Mic.higan State University as perceived by the 

graduate students, has indicated the extent of the 

difficulty in h andling such abstract concepts as 

" ~e"" '::epti a n s" a nd ...... e i e lance " • n o"':ed that 

surveys that measure the opinions of respondents should 

have a validated instrumen t. This study, therefore, made 

an effort to have the instruments validated in which 

concerned individuals from the DTE and ICDR were consulted, 

(whose names, presen t position and services are listed in 

Appen di >: 7). 

I n de el o pl n g the "rating list", which ' s the main 

i n strument of this study, a number of steps have been taken 

t o valid~te a nd screen the items. Starting f-om the 

liter a ture a~d lh e speciflc objectives Qf the professional 

courses of the training program, all related materials were 
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reviewed in outlining the list. At first those objectives 

from the two professional courses were selected, (twenty 

from "pedagogics" and eighteen from "psychology"). And 

t his or i gin a 1 list was administered to selected Debre 

Birhan TTl students asking them as "to what extent the 

courses h elped them to achieve" the objectives specified, 

(see Appendix 2 ). After this intial stage, those 

objectives which were rated "three" or above, (in a five-

point Lickert scale) were retained to prepare the list of 

professional skills (35 items). 

This list of professional . . ~ " 
St~ 1 J. J. S wa.s submitted to 

those people in the DTE to rate its relevance (on a five-

point sca.le) to the objectives of the professional courses. 

These people gave their rating reducing the number of items 

to twenty nine (Appendix 6). This refined list of 

pro~es5ional skills (rated above thr ee) was u sed as the 

main instrument of this study which was administered to 

bot~ the student and teacher samples in the selected TTIs. 

The final list of items comprises performance skills 

in Lesson pi anrll ng (­• I items); Lesson presentation (8 

items); Classroom management (8 items ); and Evaluation of 

instruction (6 items). The variation in items in the 

=ategories is due to the effect of the screening the rating 

list has passed through. The items in the list and those 

in other instruments (the questionnaires) were presented in 

Amharic because of the apparent difficulties in English on 
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t h e part of the student respondents}which the ~try out" 

test revealed. 

Th e o ther i n strumen t s used in t h e study are two sets 

of questionnaires for the sample students and teachers, 

(Appen d ix 4 and 5). The questionnaires were designed to 

elicit information on areas such as, respondents' age, sex, 

work experience, educational background, attitude they have 

towards the teaching profession, and experiences gained in 

the "practice teaching" program. 

The questionnaires were also used to elicit 

i n f o rmation about the "general objectives" of the training 

of p r imary teachers. 

related documents of 

The objectives were obtained from 

the DTE which were provided to this 

i ~vest i g ator b y the then head of the department. The 

s~atements ~er e p r e s e nted in the q u est ionnaire to be rank-

o r-d e r ed i n accordance with thEir relevance and importance 

to t h e professional needs of prospective teachers. 

In such studies the use of "questionnaires", together 

... ;i t h a "rating list of teacher competencies" has been 

e st abl i shed in some r esearch in the field of program 

e \,a l u at i o n. Raths (1987} , after assessing evaluative 

s tudi es c on d u cted by tea cher training institutions, noted 

that " the evaluative data were collected through 

q ·_.'?st i onn a l r es gi ven to stl_ldents a n d super '_·i sors dLlr i ng or 

aTter stud en t - teae r- i n g prac ti c e," (P~2G6). Adams (1987) 

.- ... .. _-- ---~----.-.,... 
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also reviewed models of teacher education program 

eval Ltati on, in which he described the utilization of 

questionnaires and rating list of "competency statements" 

to ccllect evaluative data. Adams also noted that "to 

obtain data on how a teacher preparation program help 

students .... questionnaires based on program objectives are 

given to them at exit from the program," (P:189). 

In this study too, the instruments (questionnaires and 

the rating list) are developed and refined in light of the 

models discussed above. That is, the development of the 

instruments and all process of screening of items were 

based on the objectives of the program under investigation. 

3.4. prpcedures pf Data Gathering and Analysis. 

The certral issue In this study i~ the e>:ami nation of 

of 
the adequacYAthe professional traini n g of primary teachers 

vis-a-vis the objectives of the teacher education program 

and those objectives of the professional courses. The 

rationale for this approach is found in the nature of the 

program model followed by the teacher education program 

under stUdy. 

Ac=ording to the documents of the MOE mentioned in 

chapter I I , (TTl Syllabi, 199(i) , and the DTE personnel 

it can be inferred that the design of the 

training ~rogram is based on pre-specification of program 

.---~- -~ 
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purposes. Sl..tch a desi gn (model) according to researchers 

in curriculum development, is known as a "rati onal" or 

"ends-means" model, (Cronbach, 1963; McNei I, i990). These 

researchers also noted that such a model calls for the Lse 

of objectives of educational programs as one evaluative 

criter ' a against "'Ih i ch the sL,ccess of these programs 

measured. McNei 1 (1990), further elaborated that u in 

the ends-means model evaluation is undertaken to see how 

the learning e>:periences (as developed and organized) 

produce the desired results" (P: i17). 

This approach has also been established in st ldies in 

teacher education program evaluation. In an earl l er 

development of this field, Edmintio, ( 1 '744 ! at tempted to 

eval._,C'< te.- ti-,e "professlor·al c.ur r i CLII Llm" 

~e2~~ef s' college . In this effor· t, he fl ;-s t jdel,ti f ied t.he 

c-f ;:1' 0<;) r a TI 

oper2tlonally i~tErms of wt .a t a teaLher is e~pected t~ io 

cert :?l : , si tuat i or.s ; and used this as a frame err-

reference for program appraisal. This was also asserted by 

rriedman, etal (1980), in their effort of de eloping a 

syste.-m of evaluation 

are ba::.ed on "ends-means" model. They remarked thdt: 

"L,ltlmate 
indica'e 
prCJduced, 
(course 
e v i:< I ... la l i·. e 
ae tLlal 

[overall] objectives that 
the kind of teacher to be 

and those terminal objecti /es 
goal s) . • . are val uab 1 e as 

criterla against which the 
char ac tel" 1 sti cs of program 

<1'- adLli:<l.eS Lan be ompared" \ F: 120) • 
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Thi s st~ldy, therefore, has considered the overall 

objectives of the program in the TTIs and those specific 

outcomes of the professional courses as a criteria in 

determining the adequacy of the training program. 

The instruments of the study were administered at the 

end of the "teaching practice" period of the training 

program. Such a time was considered appropriate since it 

was assumed that the respondents would be in a better 

position to appraise the professional 

the experiences gained in the field. 

training in light of 

The students and teachers in the TTIs surveyed were 

asked to rat e the professional training of the program, 

(ie, to what extent it addressed the "performance ski lIs" 

identified in the rating 1 i st) . These skills of the 

prciessional traini ~ g, therefore, comprised the dependent 

va.iables considered in this study . The independent 

variables analysed in the study include characteristics of 

tre respondents such as: d "fferences in age, sex, academic 

performance, pre-training work experience, and interest 

towa-ds the teaching career on 

respondents; as to the teachers, 

the part of the student 

years of service in the 

TTIs, levels of their education, and their attitude towards 

tht:oi,.. wor: " were cor-fsidered in this study. 

These " r-Idependent ar " ables are among ~ome of the 

factors affecting the responses of subjects 

involved in studies on program evaluations. Piper (1960), 

< 
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evaluated the elementary teacher education program (based 

on the opinions of graduates) at the University of Oregon. 

He found that students' "academic achievement" and 

"teaching experience prior to training" as having an effect 

on their opinions of the adequacy of their training 

program. Similarly, Hummel and Strom (1987)7 in a follow-

up study, found that "graduates' teaching experience" 

affected positively their perceptions of the preparation 

they had. 

this field 

like age, 

In 1978, Ogunbi conducted an exhaustive study in 

and noted that, " trainees characteristics 

exposure to the world of work, academic 

performance,and anticipated future roles are positively 

related to their perceptions of the program relevance," 

(P:33). According to Ogunbi, his analysis depended on the 

interaction effects of these variables (characteristics> on 

the dependent variables (ie, those perfcrmance skills that 

~ere dealt with in the program and prasen t ed to the 

trainees in a form of a rating list) • These studies, 

pa,..ticula,..ly that of Ogunbi (1978) , provide a model of 

analysis for the present investigation. 

3.5. Statistical Methods Used 

For a detailed analysis of the data from the sur ·ey, 

approp,..iate statistical tools were used. The basic data on 

the respondents· background characteristics were summarized 

using frequency and percentage dIstribution, while a chi-

square was used to indicate the trend in the frequency 

distribution. The trend in the rati ngs made by both sample 

, ... 
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groups was shown th~ough the dist~ibutions of the mean and 

standa~d deviation. And the diffe~ences between the two 

sample g~oups, diffe~ences within g~oups, and interaction 

effects of the selected independent variables with the 

dependent variables we~e tested with analysis of variance 

(ANOVA) at . 05 level of significance. 

The approp~iateness of such a statistical tool, as a 

study has one- way analysis of va~iance, in this kind of 

been established in many research works. Hunt.atel and strom 

(1987) employed such a technique in thei~ study of "the 

relationship between teaching expe~ience and satisfaction 

with prog~ams of teache~ p~epa~ation"(P.28). Ogunbi, (1978) 

specifically noted that " .•• the ANOVA will make possible 

a simultaneous comparison of sample means of selected 

variables to giye us an idea whether statistical difference 

He further discuss2d 

that ANOVA is also capable of handling data from unequal 

group si zes. 

Following the suggestions of these ~esea~che~s, this 

s'udy alsc tried a graphic representatioo of the mean 

values obtained from the rating. This has been used to 

e:plain those factors that were expected to affect the 

respondents' 

trair,ing. 

rating on the adequacy of the p~ofessional 
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The level of significance of all statistical tests 

(used in this study) is .05 level as suggested and applied 

in other educational research, (Popham and SirotnicK,1973). 

Aod the "average" value determined in all the rating made 

in this study is 3.00, following the point set for 

rejecting items in validating the "rating list". 
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CHAPTER IV 

RESULT, ANALYSES AND INTERPRETATIONS OF THE STUDY 

The findings of the su~vey, that a~e p~esented in 

the subsequent tables and figu~es, a~e explained interms of 

the four teacher t~aining institutes surveyed. These 

institutes a~e ~ep~esented by the symbols listed below, 

and a~e used as basic catego~ies in ~epo~ting the findings 

in this chapte~, unless a diffe~ent catego~y is specified. 

A = Dessie Teachers' Train',g InstItute 

B = Gonde~ " " " 

C = Awassa If " " 

D == Nazaret 1\ !l !I 

Data on Respondents' Cha~acteristics. 

The study con~idered th::,se demographic and 

assumed to affect t,ei~ respcrses. These cha~acte~istics, 

whic~ were also conside~ed impo~tant in some of the studies 

ci ted ea~ll.e~, are presented here befo~e going into the 

details of the analyses of the objectl~es and professional 

traIning of the p~ogram under study. 
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Iable 1 :Distr1bution of the respondents in the Ills by Sex 

- , --
1 

Ills Teachers Students 

M! F M F 
---.--- -/---

f I , 
A 15 ' 4 , 57 22 
B 151 1 ; 47 29 
C 14j 1 I 57 2 9 
D 1 16 ; 1 43 18 

Iotal 601 7 
i 

204
1 

98 
Percent 89.61 10• 4 I 67.51 32.5 

The first table shows that nine out of ten of the 

teachers and more than 67 percent of the students in the 

sample are male. The female teachers in Dessie III are 

more than those in the other three put together. As to the 

distribution in the sample students it seems to be even for 

both genders other than those from Nazaret ITI. 

Tatle 2: Dlstribution of students by age 

Age 

I TTls 1 2 3 Iotal 
• !--

i A 41 38 39 Ke.¥. 
i B 27 46 -' 76 1. ur.der 20 years 
I C 20 62 3 85 2.20 25 .. 
I D 18 37 6 61 3.26 - 30 " 
~ : 

Total 106 183 12 301 
l!'erce~t ~C"" r') 60.8 4.0 ; 100 _"t-J. ~ 

-' -

Iable 2 shows that more than half (61 percent) of 

the students surveyed seem to be between their early 

and mia-twentIes. Considering all categories, 96 percent 

'4 it .. 
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are under twenty five years. A chi-s quare test at .05 

level revealed a statistically significant difference 

beyond one percent for the age distribution of students in 

the four institutes . 

The other characteristics of the students 

considered are their academic background (measured by the 

ESLCE and their performance in the training program). 

Table 3; Academic achievement of students in ESLCE 

c ..,.. 
-' 

D L. 

1 . I ...--._. __ ... _-----
T otal 7 

74 
45 

.- 1 ~ -' 

9 
14 

52 
j 

~'v.-'L t 
i 
of 

Percent .~ 3 7e). 5 27 ,.... 
..:. . . .L. ==~==========~======~. 100J 

up to 
( ~ ) 1 ~t -

1.8 
.~ '""' ....:..0 

2.8 

As tabl e 3 shows, students' ESLCE grade range from 

"below 1 0" .u to "above 2.8". The majority (70 percent> have 

GFA betltleen 1. 81 and and le55 than a thi rd of the 

sample (27 percentj are in t he higher rar;ge. The 

di5tribution of ESLCE achievement of the stLldents in the 

institutes revealed a significant difference beyond the one 

percent level. 

...... _ .. - ~.....,.-",. ----._- .-._--



Table 4i Students ' performance 
program. 

--- --,-----, 
I GPA in TTl 
~--------------

A 
B 

. D 

Total 
Fercent 

1 

1 1 
6 

11 
9 

37 
12.2 

2 

39 
43 
47 
43 

172 
56.9 

29 
27 ! 

28 
9 

93 
30.8 

in 

Tot?1 

79 
76 
86 
61 

302 
100 

.- ~ 

tral ni r'g 

up to 1 . 5 
1.51 - 2.5 
above ~.::J 

Tabl e 4 shov-IS t!rat TTl performarce of the sample 

students fo:iows a S1 (fal ar trerd as in the case CJT 

~lore tt-,an of the 

_!=-,to 

l ,-. S _ ~ J,- .-tiE::: 

::..-- .... = 

The t,ac. kgr-ou:-,d of students was aS~==5=ed 

i r. ter ,TS of -c.he wo,.-L ex p s?r- 1 en c e , teachlr.g 

e~perience (if ani) t~el had pr~or to t~eiF e~ro~lm~~t 1~CO 
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Tatle 5: Students' pre-traini~g rlork e Ape - enc e. 

TTls 
i E>~ per i ence 
i 
I 
~o_~ 

i 11 2 

Total 
..,.. 
-' i ; 

~---------~------~------'-------i 

A 
B 
C 
D 

I 

I 
I 
I 
I 

~ I 
2 - 1 ":>1 

18 ! 

22 c"-:o-..J_' 
20 48 

5 c:-~ 

..J/ 

6 36 

r----°-r- I 
i ~ ot al I _ 51 I 53 194 
• rercent : 1 / .1 ! 17.8 65.1 

; 

I 

78 
~c:­

/ ..J 

85 
60 

298 
100 

::''"-=-'-=:::.:.:.-.. ''7=-==,;=-.:'''~= .. _==-==:~'::::7.==--==-::':-''=-==-'~: _ ~ _.,-. ===~ 

Table 5 indicates that about 

~ 
1.teaching 

experience . 
2.other works. 
3. rc !2 >: peri ence, 

(direct from 
school) 

17 percent of the 

:=.tud ents in the sample surveyed had a "t eachi n g e ); perience " 

before they were enrolled. However, about two-third (65 

percent) of the total respondents came directly from 

school. As shown in this table, it is found that more than 

a t~ird of the studerts had a ~crk experier ce o~ some kind . 

i '" , and t~ose who were 

amplo /ed in other fields t ogecher make up about 35 percent. 

~h e di~tri bution cf ~tudents in the sample re~ealed a 

significant difference at .01 level. 

An indir ect as~essment was also made about the 

attitude towards the teaching profession they 

were about to join upon grad~ation. They were asked as to 

what they would decide en I, get ti ng ';:\,r!Dther- job opportL;ni t'i 

af t er graduation , with equal or I ess pay. 0, 

is re5ented in Tabie 6 . 

. ~---~~ --~~......--~ - - .. - ----~--.. - -,. . -- - .. -._-....- --
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I .L..Jiia~b ...... l .... e ____ .... 6 ... : 5 t ud en t s IItendency" to withdraw from t hei r 

assigned post upon graduation. 

r-. - --'-T-- - - ... ------.. -. ---·-- --T-- _. --_ .. 
Iendency I I 

~ ---
• Ills 
i • 

i A 

I 

1 

13 
29 
31 , ~ I 

i D : 26 

2 3 

12 54 
9 38 

14 21 

Iotal 

79 
76 
86 
61 

L-.---L----. i Iotal I 99 58 145 I 302 . 
l Percent ! 32.8 19.2 48.0 ! 100 
L ___ .. __ __---L-"-=-====:""--:::-..:.-~~::_= -:=-:-..==~-=--:::::==.:::..--

~ 
1.no idea of leaving 
2 . un sur e. 
3.will leave at any 

opportunity. 

Ihis table indicated that around half (48 percenti 

of the respondents are Hvery much inclined" to leave their 

teac h i ~ g P05ts at ;irst opportunity. On the cther hand, 

those who want to retain their post (ie, who ~ave no idea 

leaving ! are about 33 percent, while mor e than 19 

percent of them are u ndecijed about the matter . Ihe 

difference in the di5tribution t h e 'Etudents in 

the i n sti t ~~ es i s iounc to je stat i s t: cal l y significa~t. 

-he factor5 con5idered in t~e teachers' background 

include: levels of education, years of service, and their 

attitude towards their work since assigned in the Ills. 

Ta;'le 7e Teachers ' le/el of educ:atior, 

~ 
1.12+1 (certificate) 
2.12+2 (diploma) 
3.Degree level 

.. --.-- .... - - -~~-,--- . ".: ~ . ~ 

• __ 4~- . .. ~_~ 

. . .# .. 
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The first table on teacher "s bac k grou~d, Table 7, 

deals with le~els of education. The tabl~ shows that the 

majority (73 percent) are graduates at "f i rst degree" 

level. The data do not include "second degree" graduates 

as their number, from all TTls surveyed, is too sma ll to be 

considered. The table lndicates that 19 percent are 

"diploma" ( 12+2) teachers, and around 8 percent are at 

certificate level i 12+ 1 graduates) . No significant 

difference is obser/ed in the distribution by the chi-

square test applied over the data. 

T:-.t I e 8: Teacr;e r s . -),- ear s of service in the training 

program. 

TT l ;:: "'J'ear s r- ________ _ 

1 

E L . ~~ '- , . H 

B 9 1 16 i 1 ' - ears Q . J. -~. 

~ • 2. ~-6 9 • r::-
~ years .L. l...J ..,. 

1 1 17 
, ..,.. 7 --' ~ .. or more years 

4 
D 3 - --------'--

. -- . " C t..2 .... 67 ~ 
; ;:: e r- cen t 31.:: 1 \'"'i .... # 

..L ~_' .... # l "'- --. ..;.:;:: -~=.-=--=-=-.. --::.~-= ~~ - ==" 

Table 8 shows the oistrlbution of teachers by their 

year s of teaching e>: per- i ence in the training 

program in the TTIs. The data do not indicate those 

years of ser ~ ices o f teachers in other ::02 / els, 1 i ke er,e 

Hig h sLhool (1 f any ) . As can be seen 1n table 8, there 

se~m5 to be ~e~r-ly eq ~ a : number of teachers ~ith serVAces 

i ,-, t he two e.: tr eITlES, r i e., 1 &;::s than 3 and mar- e 



t ha,. 7 ye a r s ) . The rrid d le category of "4-6 'I e a rs of 

e }: per i e n ce" accounts for about 39 percen t . A Ch i-s quare 

test re~ealed a signi ficant cifference for the distribution 

o f the sample t e achers in the institutes. 

Table 9:Teac hers ' "att itude " towards t h e ir wor k 

training program. 

l-~--=-:- -T' 
~ I Att itude 
t TTls ~ __ ._ _ -4 Total 
i I J, 

I A-----M--~-! -- :T--~l 
! B ; 8 ! 4 4 1 ~ I 
: C i 6 4 ' 5 I 15 I 

/ 7 
.-- ~------ --~--- -.. ---
~ "T"" ... ' , Iota .:. ...;.0 1'::;:::: 67 ; 

~er' cer; :====:::==" i===~ .a ; ~~.:_~_ :::~ __ . 8_~ ._."- _10 ·2J 

Key: 
1. low 
2.moder ate 
3.h i g :-l . 

Tab le '7 preser.ts. in f or- mation on h ow the 

t each e r s came t o ~l K e 
• ...J . ... J ~ 

I, U ~ S.1 .1 ~:. e J 

p ar4~g t e ~cher s 5:nCE a S5ig;-,5 d in the 

i n the 

sampl e 

pr- o g :r'2lITl . 1"10r e than percen-e j 0';: 

t. e .:..cher 5 · 1 ii the a "10 ... , " attit.ude towards 

pr o gram, ~h ile about 33 perce nt of 

t;--lelTl are " positi 'v"e" in this t-eg ard . Thos e who rep or ted a 

st an d C. r e a b ou:. 28 perc e r; t . 

~n0n ; t h e r espon ses ci teachers in th e instit~tes surve y e d 

~S not fou n d to be s i gn i fican t a~ . 0 5 l evel. 
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Table 10 a Frequenoy aDd ~erceutag. distribution of rank ()rd~rs ot objeotives 

ot the training program. 

stat~euts 
ot Responden~8 

objeotive. 

1 T 

s 
II T 

s 
III l' 

s 
IV '1' 

S 

V '1' 

s 

Ke;y a T - Teachers 
S _ students 

. 

1st 

t ~ 

10 15.0 

112 37.0 

31 46.3 

78 25.8 

20 29.9 

144 14.6 

3 4.5 
54 17.9 

3 4.5 

14 4.6 

I - V sta.tem~mts of objeotives: 

Rank-Order of ob~eotives 

2Dd 3rd 4th 

t ~ t ~ t ~. 

15 22.4 6 9.0 17 25.3 

43 14.3 33 11.0 l55 18.2 

24 35.8 9 13.4 3 4.5 

105 37.8 '59 19.5 37 12.3 

15 22 .. 4 24 35.8 5 7.5 

72 23.8 198 32.5 A.2. 16.2 

9 13.4 26 38.8 18 26.9 

44 14.6 76 21).2 177 25 .. 5 
4 5.9 2 3.1 24 35.8 

39 12.9 50 16.6 69 22.8 

I. Producv qual ity teaohers required at all level of primar.y eduoation. 

II. Equip teachers with the neoessary skills, knowledge, and committment. 

5th 

t 

19 

59 

-
23 

3 

39 

11 

51 

34 
130 

III . Develop teachers' awareness that ellable them promote "Community development". 

f, 

28.3 

19.5 

0 

7.0 

4.5 

12.9 

16.4 

16.9 

50.7 

43.1 

I V. Provide protessional oompetence to enable teachers instill "national ethos" in ohildren. 

V. Produce oomp"ltent oitizens with sound ideologioal world-<>utlook. 

. -

• ... -. 
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The Overall Objectives Of the Training program . 

~ll subjects in the two sample groups have assigned 

ranks to the five" general objectives" of the teachers ' 

training program for elementary schools . 

Table 10 presents the statements of these objec-

tives and the frequency and percentage distribution of the 

assigned ranks . Accordir.g to this table the first objec-

which deals ~ith ~ p~oducing teachers who qualify for 

the requirements of primary education" was ranked as the 

t~a~~ing by more than 

37 tlercen t 8f "': r. e samp ~ e students. But~ the teachers' 

rank i ng reversed thi s order, in which 28 percent of them 

A re~ at:i. ·.,ely :1 arge number of teachers 

i mpe,.--

Th e seconj statement that deals with the provision 

by the profession is ranked "high" among the teachers. 

Mere than 46 percent of the teachers placed this statement 

~ s t~e first prio~ity in training elementary teachers . On 

:.r.e otr.er hand a relatlvely large number of the 

" .L '= _ :...t L L ;:.e'" c erst ) gave it a second place. 

stLlden~s 

- -.".. .... .,...----



RegardiGg statement threE:.': making teachers 

lit:: prolTlcte lhe development of the conmunity", both 

groups seem to agree in placlng it as third in lmporta~=e . 

The majo ity from both groups, 36 percent teachers and 32 

percent students, are recorded In gl~ing it triE i ndi cated 

rank. 

According to teachers' ranking, the fourth state-

me.·t ~·Ir.ich deals \-lith "instilling national ethos in chil-

youth", is also placed i r; rank by 39 

percent . As to the students, equal number (25 percent) are 

r~_ordej as gi~ing i~ a t~ird as well as a fourth place of 

3tatemen~ five j~als with ma~in~ teac~ers compe-

.. . . -
A..::e=.i.Ctt~lca .. This 

sta~enen~ is ranked as :east i0 importance by ~l Fe~cent 8~ 

~. ....;.c.. 

- -_ ...... - , 

percent teache~5 and 23 pe~cent 

5~U~eGts, alsc rankE~ It as iourt~ 1~ importanc e. 

As can be obser~ed i, the ta~le there are some tied 

.L ~ 

LC ...;.': 4 --'. .' 

statements); and identical rank ior one statement, (as in 

b' . .! students). Beca se 

::f need to get a single for the state-

fT'f€r.-:'s, tr-.e giver~ rar,ks arE transformed into valLes . Fol-

sY5tem, a rank of one 15 changed to 

a v61ue of 5 f rank of two is given a ~alwe 0+ 4 and 
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fl! S operation YIelds a total value for each statement and 

? correspon~in£ mean value . 

Ba:ed on U"'e ':t-e oper-a -

::;es "- ... t Ed ~ a .=:1-' 9 11:;- st ... t..e-

Ac.::ord-

t~e second stat..e-

top priority In the tr-alnlng program. As to the 

ether statements cf objectIves there ~s no mLch slQGif1cant 

the ranks, fr~~ t~at re~ea:ed ttl tho: 

ty bc'-:"-, 

these 

I=.' .:. -=-, ': r· _ .- :,... -=_=.e_tl.,~_ 

::.. .: r :.. e _ t .- _ ~ ;; t.:. ,. ; s 

, II I and In t ~Ie order-

-, :.~t c - . ~'I n 9 ~ t .. h t:: i r- 1 n the CCiTl!:: i -,ee 
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Teache" - - - -

" ........... Students 
/ 

........ 

" 

!.J------~------~I---------------+T r IT 1Il Ii Y 
Figure 1: General objectives of the n primary Teacher's Fducation" 

programm as percieved by participant Teachers and students 

Iel&(Vertical) 

5 • the most important ••••••• 

4 • next most important •••••• 

.l • third most important ••••• 

Kez: (Horizontal): statements of Objectives:-

I. produce quality teachers required at 

all levels of primar,r education 

II. equip teachers with necessary skills, 

2 • les8 important........... knowledge, and committment the profession 

1 • least important.......... demands 

III. develop teacbers' a.wareness that enable 

th_ promote "Community development". 

IV. provide professional competence to enable 

teachers instill the tt national ethos tI in 

children •••••••••• 

v. produce competent citizens with sound 

idedogical world - out look. 
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Eya l uati o professional Training 

A~ i55ES5m~rt ~a5 ~ee~ cond~cted to get an i~forma-

i r rv'=Sl.:.lg3:'i,:m i~ 

in some 

ci sc~.ssed 

in the precedl~g cha~ters, foe's on -h e 3reas such as : 

Les~_n pldnr.~g, Lesson presentatlofr, Classroom ~anagement, 

- .,. , -
L ... J. '"= • 

= "'-' . -
. . _ 1 :T"_ :: -

..: ':t ! J. = .= 
~. -

;::r. __ .; :1 ='.:- .6' = ar -:. _ .:: _': ar _ 

::'::":::> .; r wrn ',1",.: .=t;- e :.-

·=f t.he~.ill cc?ta~orl es. As 

r r :.. ~"~'::.. '::"" t' 1 S · 

..... - '"\ ',-

t. _ C':..,;..,: c t. _ r I;: ; 1 '; e r by 

~ =- : - ,6: t .- ~ .. -I}. - 9 .1 fi 

_ 'Jr, J. .'" 6: .. :. ._ :. \ .. c: 1 y 



Table 11 : Distribution of meaDS and standard deviations of students' evaluation 

of the t~aining in professional skills. 

Catagories ot TTl IS 

professional A. B C D 

alcills (Na79) (N-76) (»-86) (No.61) 

- - - -
X 3D X SD X SD X SD 

Planning skills 3.56 .99 3.42 .99 3.43 1.11 2.97 1.13 

Presentation skills 3.24 .96 3.05 1.06 3.11 1.17 2.66 1.14 

Classroom management 3.04 1.07 2.64 1.15 2.85 1.16 2.48 1.09 

Instruotional Evaluation 3.37 .95 3.23 .90 3.20 1.10 3.08 1.06 

N - Number of subjeots in the sample from each TTl. 

x - Mean value. 

SD - standard deviation. 

. . 
1. ' I 

Overall 

)(eal:1 

3.37 

3.04 

2. iT 

3.23 

,- - • - . 
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'!'able 12, Distribution of means and tltandard deviation of teachers' evaluation 

of the training in professional skills. 

Catagories of TTl 8 

professional A B C D 
skills (50019) (N-16) (Na15) (N-17) 

- - - -
X SD X SD X SD X SD 

Planning ski 11s 3.41 1.1 3.36 1.1 3.19 1.06 3.22 1.05 
PreseutatioD skills 3.20 1.1 2.94 1.1 3.09 1.09 2.95 1.07 

Clas sroom management 2.99 1.2 2.88 1.11 2.69 1.11 2.96 1.0) 

Instruotiollal Evaluatioa 3.18 .96 3.07 .98 2.50 .83 3.10 .98 

Jl - llwDber of subjects in the sample trom each TTl. -
1 - Xe&n valuee. 

SD _ Standard deviations. 

• • 1 

Overall 

Meu 

3.36 
3.05 

2.88 

3.00 

.. 
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t -? t g i ' e~1 b)' the the last table. All the 

aspects ~~ lch were IndIcated in tne st~dents' evaluation as 

2 5~ gl~en rela~ively the same val :..tes 

by teacl-,ers. Moreover, the sample teachers in Gonder and 

-_ ... -
I S .L:. the i r ; .. presen t2lt ion '! 

Sl llis as "beL::sw a .... erage .. . I ;-,e ::Jverall mean lalues ca~~u-

:1 ated fo-- _ 1 ' 
<=<.L':' catego les s~ows relatively the same val LIes 

as ir, ~t_.w ents --atl n g: a "belolo'J a/erage r 2. t i ., 9 f::.r the 

IT -. -.. 

::: . a 1 c 

c- . 
- ~ . s ~ - -

; -

- ~ -

r- =" 

st· lll:. and an "a,lerage" ~cr little 

both rat:ngs (the sample 

:crsd tEa\:~· er-:. ) re.ea.ed a 1 arge as 

~ 

~ ~ 

-- '" 

r.. _ _ w 

'-

; 

. 

:. 

_ 0::; , t:. 

I P t-,e 

11 

- ... .:.-ere;~_'E-~ 1 i £ 1 \ ' e'-' 

CT .al"lanCe i 

fer ~_ff2-ences among t~e 

d 1 f: of er -:;o n e e 

\-r ~ . f11 - 9 lr~1;lt:..:'es, i '-. 

~ .... I. I..J t - :.. e '= .1 9 n i ; i car,:' a;: . (. :, 1:2.:::.1. 

r.e 

...... - , 

-I­
II , e 
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(F - .45)- - - -Teachers 

(F -7.54) Students .. 

4 

~+-----3~---+3----~4----~----~6----~~ 
, , I 

Figure 2: Evaluation of the professional training in 

n ~s80n .planning skills n. 

Key; (Horizontal)s . planning skills 

1. Using Curriculum materials ( syllubus, textbooks, teachers f guide etc.) 

in planning lessons 

2. Preparing instructional plans at different levels/anual, unit, daily lessons) 

3. Designillg a variety of learning experiences and aotivities according to the 

level of the learners (pupilS) 

4. ~leoting instructional methods accordillg to pupils' needs and abi li ty 

levels. 

5. Preparillg appropriate lnnruaUonal aida fro. local aaterials. 

6. Preparing questiOns that rilarulate thiwng am directed a'\ dirterent 

cognitive levels, (recall, coaprehenaion, application etc.). 

7. Orga.nizing elements ot the instructional plan, (objectives, contents, 

methods,etc.) in a logical order. 
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The sign ifi cant dIfference tha t e~ists bet ~een and 

~it~in t~e groups of re5ponderts is fLrt~er demonstrated in 

ratings 91 en b y the two groups (teachers and 5tude nts) to 

Flgure 2 illustrates ~ow t~e specIfic pro~essi onal 

5kl:1.1 sin "Lesson 

the first 

~- . "" - -' :: I_t:' _ 1. ~;; '-, •• 

0\". _ 2._ '- ., 
, "" 

.-

Flanrring" ar e a(~dre5Sed in 

ty;O Items 

: e·- t. £ • 

C.- =-

,:; LI&~. t . 

Accordin g to t~ls 

-'-

- ,-, 

- - e:- er.t 

1 e ssons : 

a nd 

5. 

~h ... :;~ : 

:E .~: = Li ,=h:': d er: :. c. e 11 c,r :j sa :::oC t l ::s.. oi l1i e :. ~-, '~d =-
(" I ( ,. -.- "'tl Sllght -

;r\.) 'Slg n l~i-

ar.d lS 

.;. 
'E: - - :-

, 
;:; .L . . .: - . ::! 1 - L. ~ e 

- 1 ;. -:. 0. - d . ; :;>. r:- .-. ': ~ :;e , - " - . - - - - . . -~ 

r _ ;:Jt;" '= • 
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5 F. .44 - - - - - Teacher. 

( ,. 1.09)--- Students * 

4 

VI "-
\I 

~ "-.J "- / 
~ ........ ../ '> 
~ 
($ ., 
~ "-

J 1 i i 4 I , r 
1 ~ 3 ~ 1- g 

~f ~ O.Of 

Figure 3, Evalua'tioD of 'the professional training in 

" Lesson presentation" skills. 

Key (Horizontal): presentation skills 

1. developing the classroom lesson with the proper structure, (ie. introduction, 

presentation, stabiliza'tion, and summar,y) 

2. Adjusting classrooa instruction to the level and needs of the pupils. 

3. Relatring the c1a.ssroom lesson with other subjects and 

4. Using instructional methods and. techniques that are appropriate to the 

objeotives of the lesson. 

5. Using teaching aid8 and other eO.uoat1onal media, (Radio, 'N eto.) properq. 

6. Preseutillg the le880D in a logioal order, (ie. siJDple to ooaplu eto.) 

7. Utilizing appropriate questioning techniques that atiarulate thinking aM 

.ore olass participation. 

8. Using ooDmmit1 resources, (Nation&l Libraries, Museums, Social organizationa, 

etc.) to facilitate instruction. 
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The other category c~ skills In which the profes-

~.or:a: t ..... a r;~n.g flClS been rated l~ tre I'lesson p esei-,tation" 

~ ~ i 1 : s .: =- .i ; L . r E:' -". statl$t:~ai test en the e~aluatior 

made by sample studerts reveale~, as in the prev~ous case~ 

same \I'll th 

.1 r. 

~l,ill 

=. 

1 ... - - - ~9 (-1 _',e:: 

~ , __ :. _: _ E.. = " 

S2 _ sk: 1. . ::. 

• 1::' ,_ U.e~ So ,. i ~ 1 -

.E - i .- eo:. 

= 

• r .. ~ ~ 

'­. ~ t. 

:. ~ ~=S :i ... ~cws __ c 

The test dlO 

teacher~. T ·Je 

the test :::r. 

in the sample, where 

Flgure ~ shows the relati e 

as the 

=.;:. i11s . 

ir' I'de\l~la~-i~!g p:-c!=er 1 esson 

-!:.rue lr; .:~.e 

:.1:i s 

'- ~- , - - "-- : = 

-=_ ..... 

= _;-.E 

::0 

r t.H? SE:t • 

- ==- -
.. , 

c-

=-:=-?--_.: -c:: ""-

- '2 

~.rJ~ ;·ii- tl=_r-;:\':.1=·r • .1 t em _, 

l·t 
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- - '1'eachers 

( ,. 6.22)--- ~udenta * 

4 
3 
J 
~ 

/~ ....... 
S J ......... / .... , ....... 
\l 

.......,., 
~ 

j 

J 01 I 
, , \ 2; ) , ? ! 

1 t 3 
*p~()·or 

Figure 4: Evaluation of the professional training in 

" Classroom management " skills. 

Key, ( Horizontal). Kanagement fkills 

1. Organizing the class, ( such as in large and smaJ.l group discussion, project 

work, field work, etc.) for better learning. 

2. OrganiZing class activities in such a way that students ehare responsibilities. 

3. ~ng class discussion and studeut participation properly and fairly. 

4. PrOviding students with some apportuni t~ of suceess 

5. Giving proper praise and support to the efforts (contributionll) 

students lla.ke. 

6. Providing opportunities that help Btudenh develop eeltdiscipliDe. 

1. Dealing with probleM alld contlict. in the cl&8srooa directl,. and 

co nat MJCtivel.1. 

8. ProvidiJl8 necesBa.r7 guidance services to those studeutll Mho have special 

needs or problems. 
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,.. ecei ved "average' rati r:g from sample 

teach~,.s are: "deal ing with discipline protlems di rectI y 

and constrLlct 1 vel y" and "g Iv I n g proper pra.is9 and ~upport 

tc- studE'ro t:::: 1', (i t em-= 7 and 5 rES;: ec t 1 ' E: l y J , cf 

tt-e sk!l:s lr this set rece.J.ved :\ 
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( F. 2.49)-- - - -':reachers 

( F. 1.15) ~udents 

~ 

-- -~~-

, , I 
1 .t 3 4 S- , 

Figure 5, lWaluation of the professional training in 

" Instructional EValuation II skills. 

Key, ( Horizontal), Stills in lesson Evaluation 

1. Construoting various inst1'1lllents of evaluation of learning, ( such as I 

seleotion types, sbort answer, multiple ohoice type etc.) on the basis of 

lesson objectives. 

2. Properly cond~ing evaluation process and recording results. 

3. Measuring students' progress on a regular baais throU8h different lIechanism.a, 

( such as , observation, boae work and clusvork exercises, quizes, tests, etc.) 

4. Using evaluation result. to diagnose pupils' difficulties aDd provide teedback. 

5. Improving ClasSrooil insiruotion baaed on the resul til ot 'the evaluation ot 
learning. 

6. USing evaluation results to IDOdify subsequent instructional plaM. 
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A one-w~ i Ai.JOVA test cc,nduc ted on the ratings In 

• L.. -
'- 1. 1 S SEt of S t- 1 1 1 ~ rev e C\ 1 e d a s~gnlficant difference be-

two groups (sample teachers and students) . The 

the only 

,~ s~ lIs where a s - gniflcant di~ference (F=5 . 04) is 

s t _lder-ts or 

reve~led C\ di f ferent trend 

t '--, i s- ... i li:e • ~;: fielded a valLe ~F= 1 . 75 : for differ e nces 

.:< -,d 2mOf"'g te2cr.-

Co·- s. ~:-'2-=e I~l ~.2~ ': thC.L\~h re~=sg-,i zable d~ fferer.ces. 

The "pract i c e Teachi o Q" Ex per i ence i n t h e 

Training Progr am. 

i - i. : te- = t _ _ t? .J.. ' _ _ '- -= 'p:---.ac-

ar :: 

I f: t is 

t..' 
'_rl~ thls compeooeo-c. 1S 

'- .:-.~ _ r ~ i.:.1 __ r 

= 
, to 

-' -I 

= . 

c • =- • 
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~ • 1 -
~CS .. tle~! Frequently and Percentage d" str' bLlt i on of tL-,e 

"Con tributlon" of the Practice Teacrung E>:peri-

ence to t .e Training Program. 

j Contribution 
~ --------.--

nespur' C: ent s 

£ £ I. £ 

Students 1<7 o. ~, ! 18.9 74.8 

Teachet-s I 13 19. 4 ! 16 '"'- 9 38 <:" ' 7 I L.":'" • ,",0. 
.--------- -'---------

S. 7 73 1 9 8 ...... - 71 = . "":'0_' . '"' 4 T .=.tal 
. - -=-=::---~~-==--- = -.- ~-~. .-- - -.- ----_. -=-====-=- --.- -.. - -

L~w. ( less thar other ~~cects' 

- -, 

otal . • 

- ---

- -

~ 
·i 
; --- .... 

~ .- 4 

.:';.I •• JJ. 

67 

368 
----

..:.. ''-ic·jer-ate , ( as eqLlal as oU-,ec- aspec":s J 
~' . r .. gh ~ \iTlore tr.a" ct}-.er-- aspecT.s ' 

7~e ~tuderLs and teac h ers 

i='fa..C _ice" 2 --; ::. 2r-ier'= e .. 

-2 _ . - - - - " - - - - - = - - ,-: ':..C!T .:: . _ 

- ,::.. .. 1: :-~ _ ..... , ,- j-, -= ... - :i c:: --
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lo- - 2 " . _ ...: .:. : =- - .. + .:::: ~,. ... ~ -- -- -:. - " 19 
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The s~udents were also asked h~w much usef~l 15 the 

pr-ofeSSlonal help <interms cf ad .... ice and ,: eedbac k) they 

~ere ~rov1ded dur-ing the pr-actlce per.od. It is assumed 

thel recelved fro m the school teacher 

L ~ i..: - .• - ?,j·.lsor , TTl t?.;crer) 

Tho? GLIal i ty 0": "feedback/:?::! lice" 3~ ... !dents 

recei ·.·ed in tt-'e Practice =erlod . 

'-----.... -----:--:-----... -. -.. ---. - - - -= - - - - - ---... -.- - ... 
Feedback; Adv_ce 

TTls Tct2: 

A 
B 
C 
L 

,....- ... ':.J, :c 

~ 

1 7 f:: ... ; 

2=1 ..L.C 72 ...... 
1.::. 44 3) ~ 

cb 

:-.t .=- c . ... ... 

76 ;, ....,.-
..:.0 ~ 1 -~= 

4-:- .; - . . . . ... . . c: ... \,' .; 
-:. <=" :J -- .. \.. 

: _ - : - E. J ~ .:. :: :." ... ~ 

~Ercent of 

~ .. ., 
'T"ee2oac~! 

<le ., 'r:ot 'T· ... ·Cr: l"e~c;.ted .. ) . 

elp 

,,,,,0. J __ ~ 
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tt- C\ t pro-
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( (F z: .20) - - - Teacher 

{r.:: .40) - studem 

4 

Key, ( Horizontal ) , --- Praotiee teachiDg contributesz. 

1. leBa than other aapecta 

2. as equal &8 other upeetB 

3. IDOra than other upeeta 

.1 
Figure 6 & »n.J.uation ot the proteaaienal TraiDing accordiDg 

to views on the" praoiice te&Chi~ • experience. 

F. 3.)4 .. 

Key, ( &rizontal ) a 

Feed back reeieved from advisora&-

1. very muoh related 

2. llOt much related 

3. contradictory 

r 

Evaluation of the professional 'l'rainiDg accordiDg to 

" feedback aM advioe .. studenta reoieved in 

practice Teaohing · program. 

t 
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A one way variance an~lysis (ANOVA) has also been 

cond ~Lted to test for di fferences in the ratings respon-

den t s made professional training (dependent vari-

ing For this purpose the ratings made by the 

t o -

reS?O~ Se5 i n t ables 13 

Figure 6: shows t h at both students and teachers in 

thei r r espon ses to the 

rated th e profess Ion al trainl n g 

or al i -t tIe 1 e5-S t h 2n a,.erage !· But, it can be obser \,1ed 

ra t l !i g gets the 

t·-:~ 

•• ' U 
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the1.r- rat l ng tralr:lng was 

anal't'=eci according to theH- per-ceptlon : of tt-lis "practic e " , 
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) . Trerefore. the 
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BeCaL.:;'2, it ~o~:d be- hard to traiG those W'IO j-a.e 
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.... n. Smith '1969), in hi;; a;;sessment of t~e problem 

wi thdr a 1-'1 a 1 from the flelci" (which he 

.::a'lEd "teacher e ' odus") cone 1 Lld ed tha':; 

" ... apart from the desire for 
~a-d s~cidl m0~!litys 

son t~st many tra~ned 
t ' , """",e ;-:;aln 

teac.r,ers 

up­
rea-
nev-

er er~2r t~e e:ass~eom lS a :a.::~ of 
.::cm~l~mert tc t~e ;rofess:cn bern 
out of little investment in prepar­
at. 0 ,-, for it." : F : 24) . 
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e'~erie0ce ~ eachers have hel~5 the~ recognlz e the 

s~or~~~rnings in t ~ eir trai~ing prsg-am. 

'-he o ther teacher char ac ter i st 1 CS dealing with 

"le .el ::. c·f ed ... lca-::' i::::,n" and ·'at tit:...d-? t ·::lv.ar-ds trleir p:""ofessi-

on" y.er e not found to t h e i r 

rat i rig of the trairi n g p-ogr-am. Figure 12 (b) i~dicated no 
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i o r. 1 tr:ose (12+~) teacrle:- s ",hose r-ating is 
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Summary of the major finding. 

o ~ j e.:.. t i .,.' E:- S prcgr ':,!r; 

of primary teachers, as given bl the sampl e teachers 

~-d ~twderts, is transformed lr~D ~&~~es which Y1Eldeci 

t~e +allcw~ng results! [see Tatls :~ a~d F~gure lJ 

c, 

t h e ~bjective that dE;;"~ s. wi th 

with ~he needed skills, kno ... l edga 

the G .-

teachers; anj to be emphasized in th e program. 
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er,al s So o-!- at 1 evel of 

an the of the prcfeSSlonal 

catagories 0+ teach ing 

L£ee Tables 11, 

Fi~Lres :2 - 5J 

a . most of the skills i n '! 1 e:5:5on 

planning 1/ were rated as " above average" in being 

trea t ed i •. the prof ess! ana: ra! .' l;-,g of the 

pr-ogram. The a!"1aiysis a significant 

t~e st~~ants b e yon d one per=en t 

-:-i-I t? a. e~-age" rating 

TT:l 

ra:'ln~ _2~= :'; . ::i f2::-2n-:'2. :.:. ~.-. ~.'.! i ~ : :: 

.. =_ ... _ .... .=. ~ 

1 '.Ie percent 

'-eacrer s 

nfr;Urf~ LE:.L:- e-:- s . =L t:-, C I... .e t e Ci,c:- er£ '- . 
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rEla ~ lng cia5 srco~ lessons to ether subjects 

~Sl~g commu~ity res~urces . 

c. the "ci assroom management" set of skills were 

"belo .. ~ among all teaehe:-s arId 

The '::iffer-ence 

fer the sample students 

.-. C'" 
~ - _'. ceal i -'g with "managing class 

di s.cL.ssi en and the only one 

ident.lfied in "instructional 

a',erage" rating 
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difference IS signiflc a nt at . 05 lei~l. 

students work e;-:perience" 1S 

Ti'lC ;:::,r thelr 

r-rofessional training. A sigr,iflc.ant difference 

at .01 

is thOSE who c:: i r ec t fr ·::.m 

schooi ratec t:-.e trainir'g "higher" than those who 

join~ng t";e T:I. 

- :< :. :- : .. - -

;;: . 

'tr.::-.l;-,lng 

..: - -.~ . .. ~:... :. ~ ... :::,. - - -;:. 

:: 

tr c: -.=t~ ... :. .. /'t ..... - .; 

.. --. 4 -.., ._-.l._ ... 

:'ef or e 

resc....lt of the:;~' Ctge . 

::: .. _:2 = 

."..ere r2u-)C: 

': :-,E' 

a " ES .,1 'I;, 
f 

I· -
-:j 

~. . - = . t;- '.:." a. 

!:? , . ~ Ef4 ~ 

. . -= ... --:'. ·_1 _ {I;::. - ,~ 

~ . 
-' ._' 



· ............... ------

102 

b. tec..cher s "1 evel of educat 0;1 and " atti tude" 

tO~Ja:",ds theif" profession no-: found to be 

signiflcant ly related with thel:'" rating of the 

;~~fe5sio~ai trai~in g. But the trend in both 

cases was posltive . 

CONCLUSIONS 

Based the findings this study some 

generalizations, directed to the basle questions of the 

.i • 
Among the stated objectives of the pre-service primary 

-!.....i? 
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b. 

'- . 

d. 

1 0 3 

beth the teachers and students involved in this 

study agreed that adequate training is provided 

ln most of the skills identified in "lesson 

p ~ a r' r. i r g" are a • The strength of t~e professional 

training in this area was ind icated b y the hi gh 

~al~e it is gi~en by both groups of participants, 

corcerni:lg the presentation!! sklll 

components, there seems to b e some weakness in 

6dequately Skl.!ls: 

Lltlll;:!' r.g ap;:.ropriate 

techni qLles. 

us~rg ccmm~nitl ~ eSJ rces. 

c.:1- -=. 2- '.- ed 

,i- is. 

t.:., 

cf 

, ~ .. - ::a -' DE 

1 mpro·,. ement 

or ca. T~2 seriCwS~2SS Df the ~rGblem ::an be ielt 

education , some ~f which wer~ 
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TTl:. surveyed. 

st,.-engih cf the sup or t c ame- f,,-ofTI the-

:'lgnifi~ant dlff;o,.-ence bet,..;een the students and 

tEdc'-, e,.- == 1,1 thEi"- the-

.:. de-;-,t 1 f;. ed n thl s are-a. 

it :.:an safel), said that the 

pr::::<fess' c.r;al pr eparation in the TTI~ s.Jrveyed, has 

a d equately treated the threE skill components (viz, lesson 

p:ianning, lesson p resentation and 

i r the '=ase c·f TT: , 

2lcec .a:. 

at- eas, P2t~:' ... c_:Qr-l·l 

.. -_L 

T"_-:':'-_ 

.-~ -, t:;; .. ~ '" -, _ :;. t ' \. 

= : ;-- z.TI 

:E." =- _ 1 

? _ 0 _~!? = ::.,,_ 

• : '? 1 

... 
;-'C "". 

... {,;....= -

:.' 2 .. - r.;.:.l. ;. 

12 
J \. -

.: 2' 
., -,I: " =' :i 1 - t C" ...... -

-;:; L - :''2c-

if. 

.1 : 

1 

i ~ ... ~t 

- ..... 

-- 1' -. ~ 

...: .-

=-. 

-' --= 

-- - =-==-

.s 

.- E .e, _ '.2d 

,:..:. ::.; - _ .; :. :: _"',-. t 1 

, -

lC_ 
- f 

the 

f C\-:'ec.. - - ~ ~ ~ :.1 r . 1':':.1- - ~ 

e , , - ~.- EO": e- '. ,e - I 

instructional 

th e of 

CrT the s~. i 1:' 

;: 3 r- r,e:: ari'= 

'=' 

l- _ 
l.._ 

C".'T; .. 

t~t?ir 

r'e;:._'rt.-=_ 

;! 1 c.,vie ~ t'1a 

- t .\ce-nt s -



... . 

.. : .. 

105 

the +eedbackiad/ice 

r-ecel"ed dLr-ing "pr-actlce teaching " seem to be 

negatlve about the wor-th of thell'" prcfessional 

.. . . 
~r- ell r.- -'9' 

r-.e st~dents pl'"e-trai~ing showed ~ 

s:gni+ica~ t negativ e r e1 2tioGs~ip w· th 

the professional That is, the mor-e 

" e .. ;perienc e d" the ~ tudents less their- r ati ng . 

s eems t o llTtply that the pr-o-ies::.ional tr-aining 

.!ct meEt ~~e e: pectations cf t ~ cse ~t~dents who 

to Experiences i n life) . 
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served i ;, the rair. i :-,g the 

opt 1 (T,i st 1 c they become towar ds the trainlng in tas:ic 

professIonal skills o~ teaching . 

RECOMMENDATIONS 

Based on the results obtai : .ed c.onclusions 

reached in thls study, the following recommendations are 

:;.p ec. ~ f i :: and t h e 

_ . ::. ; .- am to ?c:- i E.e. F-iedman~ etal (1920) , 
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The preci se Ii 1111 t s of the specifIc tasks "Jh i ch a 

teacher showld perform, should be soelt out clearly and be 

~ lven due em~hases. Given the liwlted Ime of the training 

program~ 1t wo lid be .er y 

the qualities stated in the objectives. For 

ir5tance, "promoting commun1t y' de/el~p ,T,ent " , or "instilling 

the nat onal ethos 1n childr-en" are taSKS that can partly 

be shared by other social ' nstitutlons, like the community, 

EtC. Th erefore, to prov ' de a realistic: 

training, the primary teacher education program in the TTls 

on those tasks ~~iqL e tc teachi~g in 

t~ e Elem~nt2r 7 sc~oois. 

::'1- t,- e 

0-= 
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"t ,- c: 77Is. of .-.... 
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Hccor-dlng 

tCJ t '-,E re~~ewed research has 
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2.2. Once these skills are identified and specified 

into broader areas, such as those discussed in this study, 

then a systematic training in them should be provided 

through the professional courses. Such a training can take 

place in different forms, but basically it involves the 

following sequence of activities: 

,., ~ 

4. _ '. 

Specification of professional skills (teaching 

behavi ors) • 

Performance of the specified skills (i e, the 

students practice the skills through simulated 

situations) . 

Feedback on the performance 

re-teach (with modifications based on feedback) 

Performance feedback correction ••• until 

desirable professional qualities are achieved. 

To accommodate such explicit training in the 

professional education component of the program, the 

professional courses in the TTls should be expanded. The 

proportion of these courses is better be increased, and be 

g i ven more emphases as compared to other aspects of the 

program. 

2 . 4. The TTls should also keep pace with research 

developments on teacher education, and undertake research 

activities to update the qualities of the profeSSional 

training being offered. This is very important because, as 

the findings of the study indicated, 1 ack of adequate 
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qual1ty training is one reason f~r grad_ates to drop-out of 

t.e aching or not to j ·~in it from the beginr.ing. 

t~e "pr-actlce tea=~. : -.~" exper i er·=e , the 

TTls should consider the fcllo~i n g pOlnts to offset the 

";" 1 • Definite objectives for the practice teaching 

pr~gram should be set by the TT!. !-.e objectives should 

to lfI",ste,.. the professional 

~; ills t~at are ~erived frcm 

otje:::ti ,e'.: .:of 
t.ne 

i"ioreo er, the prGfessicnal tr",ining provided 
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~.4. To actuali ~e the sug;estiQns nade so far, and to 

~rirg t~e ~ractice program to lts =--.:ccessf...ll end , at closer 

TTl .:;nd the elementary school is 

-er I 
all 

the TTl activities that c all for their participation-

.= b J :: :: :. 1. ,:::; .:. T t r e 
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['0 0 ~ t writ e lour name. 

:E 

s~=t.on oeals ~.tn 

':I~= g" c\..,r...J . 

I' ~ 

( - . . M 

cf 

_ :.. r- 2r _ :;~ _CJ.-

A:l lr~~rmation s~pp lied wi ll 

r s;, .- i -

= 

.. - (b) 

'. ::J 

1. _ ·,:?::"S ::T ~e~"_c~ 4. ... t8 ::- =-_ ~,-~ j: .. -c-grarrl ( i ncluc i r.g 

, ~ £:, - :: = e""" .• E' \o.i 1 -. . .. -t !- :? ,- ..... --- .... -. - = 



~. 4 T .ie, ;:L.b}ectlve ~ coUl-=e ) (~L. 

,please scecify) : ________________________________ _ 

1.5 What attitude have you de eloped award s the 

of trainIng p~lmary teachers sInce asslgred in the 

TTl .. 

(,a) positive (b) negative IC) undercreded 

--------------------- - ----

11. Th is 5e:::tion deals .. 11th your t'-,e training 

=.1 The following are :':-Ie general (c'vera: 1) objective s 

't.e2.C'-. 2~ e-j (cation 

;::..- .::...: : c...e~ ! = .T. = =- :. - -. - .: i:i:: ;: ; 

':. _: 'L~ • ... -: i 

::- . =i\...\ =-- at =-. - -

..: 

- . - - -' ~ - - - \,., =:: __ _ ' s ::. .. !~l;:.~ 

.:. _,7 .... · .:. 

.. - =. - :.- ~: ;. ; t E,aC:te'- s 

:: .: r ::...~ -= :: s· _ c:" : ... er,d2: -2 

- - ::- C;:.'10.. ... _t . : .. 

'. 

., , ... ., .. 
, \ i ~ i. 



2.4 

that are 

tr.e objectivEs 

L...r 

, 
~ m='t'""e i: i- c. - en c:...!g;-. "-

/=r='~2 .~ w c-

' .: 
, 
es~ ... nCl.1 er· ::<Llgh i d ~ =.;tt-Jer s· ... 

--------------

ioo;hat is the con t t'"" i b LI t 1 on of the practlcE teaching 

ccmponent of the tra "ning prog r am as compared to other 

as~e ts in t~e pt'""og~am? 

"a) h gh ~mor~ t~an ct~et'"" as~ects: 

'-' .. ' ~. __ \...' ..:. r __ ..... -: 

... -.2- c:::: ~;:. c :' . T 

"_ ~I. £2 - 1= _ ."7i d f 

-:' ,-.: ;..-
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---------------------- ----------------------------
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Appendix 6 

Rating List for Eyaluating the Professional Training in the 

:0 f =';.. •• 

::. 

.;; 

- - _.--

(for students and Instructors> 

compet" e n':: of 

:: .. ..::.-c.;:. --::'\ -- , 

- -.:=: _ . 

" - , 

= 

- - ~ 

- ..... :::: 

.... 2. - =- :. =' ~ _. i -:. c 

_ :."1.-

p r!rTlar't t eache r 

tc ;-. .::'.'1 

s ':: o le, a n d 

:.1-2 ':'-

.:: __ 4 

C" .... ... 

-_. - .... - .... --. 

of the 

ed u cation 

the 

anl 

: . 



- . 
~ =r 

g,-,.i. d - , e c. . J in 

;:\, - .:;-

(a~n~al , u n it or dail y le5sons . J 

a 'r ar-': et i 2 , : per i e nces an d 

'r _ -_ ..l.. :2:= 

: .. 4 ~t=:=~t_;-f'; 

l = 

,-

-_ .-. =. ": _. e 

=.r __ 

'=, .: ..: -,t 

':;- p"-

. - r. 
•• _ • J ':' 

~tructlonal s kills 

~.1 de;e_ o p in g the classroom 

-So __ - 5:--_ c+ 

th2-t the 

2rsO 

.- - -, -__ ::;:" 

.: 

-'- =. =-- -

lessor: with the proper 

structure, ( SL1Ch as! introd~ction, presentation, 

stabili:ation, and summar~. 

2 . 2 adjusting pr-esentation of classroom i nst ruc ti Oil to 

tne :evel and needs of t h e j:l:S . 

~ . 3 rela~lng the classroom lesso~ with other subjects 

and ocal condIt ions . 

X'.! I ' .... . ", " -



1 

2.4 using instructional methods and techniques that are 

appropriate to the objectives of the lesson. , 2.5 using teaching aids and other educational media, 

(Radio, T.V. ) properly. 

2.6 presenting the lesson in a logical order, (simple 

to complex , known to unknown, etc.) 

2.7 utilizing app r opriate questioning techniques that 

stimulate thinking and more class participation. 

2.8 using community resourse, (such as: Libraries, 

Museums, organizations, etc. ) to facilitate 

instruction. 

:2~~e-t:- _ _ __ _ __ _ ______________ __ ________ _____ ______ _ 

3. Classroom Mana~ement and orQanizatlon skills 

' __ :'i:: .. " ~I~.:..-. .:.. .E. 

,- e::. _ -,: - , -

:- - ... --.:;. .:. 
:. -

- =: - - -:." - - .. ::: ::. ... 

""2. -~·~i - - =---==- =' .- - - - --;::: - - ' - = .... .:::. 

~. 2 . ..r t :t .: 4 ~ e- ~.t :: ,- ;.. t . ", _ =- f' 

, - - -: ;: r :: .. ~ -... s = .... _ - 2 - _ _ ~_ 

~ -:-
_ • _ ' .. .l- __ 9-- ,".: =- _ -= -2 -.-! - :: 

'- .. = +.. 1:;' • ,=. - .. :-

..... -:- --- - . - : = .. ,,: : 

c_ -- --to 

0;- _ C' -' -- -~. - '= ..... _:;.- _ = 0:: 



+- • ~ . =- _ '-. DE- •• ;-,a , e _ - - 'I.:. 

Comment:-_________________________________________ _ 

4. Eyaluation Skills_ 

4.1 constructing a variety of evaluation instruments. 

<such as: selection types, short-answer, essay 

tests, etc) on the basis of the objectives of the 

lesson. 

4.2 proper;y conducting evaluation processes and 

recording results. 

4.3 measuring students progress in a regular basis; 

(through observations, homework, class e>: erc i ses, 

quizs, tests, etc.) 

4.4 using evaluation results to diagnose pupils' 

dlfflculties and provlde feedback. 

4.5 improving classroom instruction , <such as: 

presentation, methods and materials of teaching, 

et c . i based on t~2 resu.ts 

4.6 Lsing e .... alLlatlon t;:, modify subseq,-Ient 'n :;tn..tctional 

plans . 
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Current Poslt ' on EXDerience in the 

7rai ing !or p, ' AUy ·eac ers. 

4 '{ears 
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