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ABSTRACT

The purpose of this study was to determine the
adequacy of the professional training of the pre—service
primary teacher education program vis-a-vis the overall
objectives and specific outcomes of the program. And a
survey was conducted by taking random samples of 410
graduating students and 80 instructors from the TTIs at
Dessie, Gonder, Awassa, and Nazareth. With a response rate
of 75 percent, the data collected were analysed by
utilizing appropriate statistical methocds from which the
following results were obtained;

- 5Statements of the overall objectives that focus on
the development of prospective teachers’ competencies and
their ability to promote "community development” were
regarded as highly relevant and important to the
professional training; and that objective which proposes
"ideclogical training” was considered as least important.

The professional preparation was rated as "more than
adeguate”, by both groups of respondents, in the skills of
"planning", "presentation” and "evaluation’ of classroom
lessons; and the preparation was rated as " inadequate" 1in
dealing with "classroom management” skills; no significant
difference was cobserved between the two groups,; expect in
the area of "evalusation” skills.

— Some background characteristics o©of the respondents
showed a significant relationship with their rating of the
orofessional training: students with more pre—training work
{tsaching}) "euperience," and those with high "tendency” to
drop out of fteachi i

ng are less goptinistic 1in their rating;
& :

and teachers with more "years of service" in the T7T1s rated
the training more positively; the "worth of the feedback™”
=tudents recieved in the practice teaching period was also
significantly and positively related with their rating.

Based on these results, some recommendations are made:

TTIs should formulate trainzsble objisctives that are
sencsitive toc the professional needs of trainees:; systematic
training 1in professional skills should be provided:

research on texching and teacher education practices should
be encoursged in the TTIs; the teaching practice PYDgﬂlW\
should have a definite objective; and closer cooperation
cetween the TT7Is and the elementary schools should be
maintained.
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BACKGROUND TO THE STUDY

1. Statement of the Problem

Teacher education practices have been at the center of
the discussion that concerns the quality of education in
the public schoocls. According to Ballantine, etal (19468),
whenevér "efficiency” of public schools is questioned, the
teacher training programs would come under severe

criticism. Friedman, etal, (1980) remarked:

" Rapid changes in society and 1in
technclogy nave led to revoiuticnary
changes in public expectations of
schoclis in general and of teachers in
particular. Many teacher training
institutes have been accused of
prepar i1ng teachers +for students and
schacle that no longer exist... thus,
the preparaticn teachers receive has
became less and less relevant to actual
acri—the—job performance reguirements. "
(Fsd4) .
The criticicsm made on teacher education has

carticularly been directed at the professional components
of the training programs. Morison and MclIntyre (19730
stated that the charges against the professional programs
ie their irrelevance to the realities that teachers face
in schocls and the classroom. In this connection, N.L.
Zacge {1?85) was guoctsed as saying:

"The courses [in profescsional education

componentl are full of materials about
learners and learning, when prosgective

teachere wart to know abocut teachers
and teaching. The courses tell about
history, philosophy, scciclogy, and

frsychology of education when prospective !
teachere want to know how they should
teach" (F:32).

R
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The problem has also persisted in teacher education
practices of some developing countries, with backgrounds
similar to that of Ethiocpia. The Kenyan Institute of
Education, 1in its report of 1968, indicated that its
elementary teacher education program provides courses in

all subjects of the elementary school curriculum, different

methods in those subjects, and on a wide range of
educational theory. As a result; the courses become
fragmented and overcrowded that trainees have very little

time to develop profescsional abilities.

Similar problems alsoc prevail in programs and
practices of primary teacher education in Ethiopia. The
report compiled by Lemma Arity {(1387), {who had been head
the DTE), and the evaluation research of the Ministry,

ERGESE {(1785) indicated some of the problems that need
3 -

ARccording to Lemma’s report, the quality of Primary
teacher education program suffers as too many subjects aref|
attempted toc be covered in too short a time. ERGESE (1984)
nas also disclcsed some probleme +that characterize the

program which include the following:

= shortage of teaching materials and reference books on
courses in the training program.
= lack of professional abtilities on the part of those

TTI1 teachers who handle academic courses
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- ilack of commitment of the elementary teachers
{(graduates of the program) to their teaching

profession.

In view of these problems, the evaluative study and
that report by Lemma indicated the need for a reform, and

recommended to "streamline” the curriculum sc that it

focuses on groups of "related subjects". The aim is to

"

produce "semi-specialist” teachers of some subjects in the
elementary schoel curriculum instead of "generalists" of

P
21 4

in

wbiects as being practiced now. And such a reform,
according tc these studies, needs +Further and closer

investigation of the training program.

However, as some documents of the Ministry noted, no

relevant investigation has been zanducted on  either the

i

primary teacher training program, or the quality of its

graduates (MOE, 1993, 199G, unpublished).

The purpcose of this study, therefore, is to determine
the adeguacy of the professional education component of
the primary teacher training program vis—a—vis the overall
objectives of the program and the specific outcomes of the

protessional courses.

S Sy b bkre Bl

In wview of the foregecing discussion some pertinent
guestions are raised here, in an attempt to attain the

purpocse identified in this study.
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How do students and teachers in the TTIs perceive
the relevance of the overall objectives of the
primary teacher education vis—a-vis the

professional training program ?

How do students and teachers in the TTIs value

the adequacy of the professional training in :-

&. lesson planning skills ?

b. lessan presentation skills?

Cs classroom management skills ?

d. instructional evaluation skills 7

How do students and teachers in the TTIs perceive
the contribution of the "practice teaching”
experiences to the teacher training pregram 7

To what extent do the students’™ agey; academic
performance, wor k experience, and attitude
towards teaching affect their perceptions of the

protfessional training ?

To what esxtent do the teachers’ ievel of
education, teaching experience, and attitude
towards teaching affect their perceptions of the

rofessional training.
]

resaive the above basic questions, a comparison

will ' be drawn between what the program claims to offer (ie,

b Py
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b
expected outcomes) in the professional training component
and the students’ and teachers’ perceptions of what is

taking place (ie, actual outcome).

] 3. Significance of the Study

The Ffindings, discussions and recommendations of

the study may be useful for the following reasons:

- The teachers training institutes may be able to
identify trainable objectives that are relevant to the
professional needs of prospective teachers.

= The teachers in the TTis, on whom the execution of fhe
training program depends, may use the results of the
study as 1t affects their roles as instructors and
advisors of prospective teachers.

= = Policy makers for primary teacher sducation program
may get relevant information: in formulating

objectives; in keeping the right balance between the

"professional” and "academic" component of the
training program; and on those factors that are
as=sociated with trainees’ csatisfaction with their

training program.

. - Trhose factors raised in the study and found to be
ascsociaeted with the views of students and teachers
have regarding *the training programy, will provide

focuse for furtiter research.

T —
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4. Delimitation of the Study. f

This study was conducted in four out of the ten TTIs
that were functioning at the time. From the different
aspects of the primary teacher training program the study
focused on the professional education component and the
practice teaching experience in the program.

The study has identified four categories of
professional skills and has made an attempt to evaluate as
to how these skills are adequately provided in the
professional program. These categories cover the areas of
skills in lesson planning; lesson presentation; classroom
management; and instructional evaluation.

After the data to the study were already collected,
changes have been made in the wmedia of instruction and
course organizations of the "non-professional” aspect of
the program. Therefore, all discussions in the study,
concerning this area, would be based on the program that

was intact at the time of investigation.

=t os £ ) .t

The following points are found to be the main

limitations of the study:

= The study is confined to investigating the provision
of basic teaching skills in the professional component
of the teacher education program. Therefore,
generalizing the results of the study to all aspects

of the program is largely curtailed.
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- In appraising the adequacy of the professional
training, the study largely depends on opinions of the
students and teachers in the TTIs. Perhaps, a
concrete evidence about a teacher training program
would be obktxined +from an observation cf the
performance of theAgraduates in their classrooms. Such
an undertaking requires a much more human and material
resources, and can be accomplished at institutional or
national level. However, data on levels of students’
acquisition of the professional skills in the training
program would, to some extent, provide some evidence
on the success of the program vis—a-vis 1ts stated

cbjectives.

The following are the technical terms employed in this

study and cperationally defined as used in the study.

Professional Skills: are those teaching skills
iclassroom performance skills) which every elementary
teacher will at a minimum, need in order to carry out
classroom instruction. Specifically, in this study these
skills cover the areas of teaching skills specified as:
lesson planning, lesson presentation, classroom management,

.

ang imnstructionzl evaluation.
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Professional Training: refers to the professional
education component of the primary teacher education
program, Particularly, in this study it indicates training
in the professional skills{ in the four areas specified) as
provided in the professional courses of the TTIs. These
skills are minimum requirements cof a teacher, and a
professional training which does not, at an average,
prepare its graduates to execute these skills will be

liabhle toc be charged as inadeguate.




CHAPTER I1I

REVIEW OF RELATED LITERATURE.

1. Obijectives of Teacher Education.

In his discussion of the practices of teacher
education. in Africa and csome European countries, Thompson
{1972) noted that, educators have been very much concerned
in "guality" teacher preparation programs. According to
Thompson, this concern has raised the need to specify
obiectives of teacher education soc that there can be an
aagreement on what constitutes that gquality and the criteria
uporn which its extent may be measured. The importance of
setting clear objectives cof teacher education has also been

justified by Mayor,etal, (1755), who pointed out that the

(o

main bernefi that directly sccrue from a clear set of

1l

\fi
\3
n

obj=ctiv that it providess 311 members o+ the academic
commrunity with an unamibilguous descrigtion of what the
teacher =ducation curriculum is attempting toc accomplish.
This then, they explained further,; wculd provide candidates
{prospective teachers) with specific purposes toward which
they wor k, and the teaching staff with available

instructicnal as well as meazur2manit mechanisms.

However ;the obliectives of teacher sducastion emanate

from the value-system of members of a given institution in

which they are being undertaben, {Zeichner, 1933). This

ped

can bte more clearly seern in the diffsrsnt approaches made

by educators on how teachers should be prepared.
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In the 1950 and early 1960s, some leading educators
{commonly referred to as "Schaolars"), proposed that the
primary objective of teacher education is the development
of intellect, based on the liberal disciplines of science,
mathematics, history, literature, and 1language. They
maintained that "the teacher 1i1s expected to possess an
extensive knowledge in the liberal arts and a command of
certain intellectual processes”. {cited in kK.Legesse, 1978,
Pa7a)
inlike the "Scholars", other educators contended that
the main functicon of the teacher 1in the classroom is based
on the concern he has to the unigue individual needs of the
child <{(iearner). Sarason, etal, {198&6) argued that the

primary task of the teacher is to "engender in children an

interest in the world of ideacs” {Pa&). They further noted
ehat the teacher 1s exgpected to arcuse the child’s
intelilectual curiogsity and cultivate his intuitive
thinking. To accomplish such a task they suggested that
the teacher should have, in addition to a thorough grasp

of principles of child development, an ability to cbserve
ditferences and how such differences affect the teaching-

learning process.

There are other educators and researchers who lock at
the teacher differently, { Gurey, 19633 < Combs, 19723)%
These people maintained that the focus of teacher education

iz mainly the development cof the teacher as a person.
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As reported in the review made by Legesse (1978), the
development of the teacher as a person is the development
of his 'seif’'sy and such a focus, "goes beyond producing
competent instructor or efficient imparter of

infaormation.... it is the making of a person" (P:79).

Mwendwa, K. (1269}, an educator from Kenya, considering
the teachers’ role in the national development, proposed
that teachers should be prepared to assume leadership in
the community and participate in nation — building
activity. In this regard, the 1366 UNESCO - Sponscored
Intergovernmental Conference on the "Status of Teachers®,
made the focllowing statement:-—

The purpose of a teacher education
program <should be to develop 1in each
student nis geEnerai education and
per Sonail culture; his ability to teach
and educate octhers: an awareness of the

principles which underlie good human
relations within and across national
boundaries; and a sense of
responsibility to contribute both by
teaching and by example to soccial,
cultural and economic progress”

[UNESCO, 19646 {as cited 1in the revised
edition of 1984,F:14)1

in its revised edition, {1984), this document
confirmed that this "profile" of the teacher remains wvalid
and applicable to teachers at all levels of education in
schocle. It alsc recommended that these competencies might
be formulated interms of knowledge, abilities, and

attitudes cf the teacher.

“FhA0 KA SEE O .h

¥ oByamgay

ADDIS ABARA UNIVERSITS ’
LIBRARIES i

s e e i g



i3

The document further noted that the development of the
"professionalization"” of teaching brought about new
approaches in teacher education, which attempted to
provide systematic training in the competencies and skills
of teaching that are pre-specified. This is true as
reviews on the reforms of teacher education in thél 19;05
and the 1970s showed (Bush,1987; Barr 1987). Bush (1987)
reported that during this time research in teacher
education tried to identify those skills of teaching on
which teacher preparation programs could focus.

In this approach the focus of teacher education is on
the development of techniques and skills of "effective”
classroom instructiony; and provide systematic training in
them. McDonald (1978) ,argued that it is what the teacher.
does 1in the classrocom that directly affects how much
children learn and develop. Thus, the prospective teacher
is expected to master, through specific practices,; those
knowledge and skills about teaching which research has
identified.

On the other hand there are those who contend that
those "techniques" of teaching are necessary but not
sufficient conditions for producing an "effective" teacher.
This orientation to teacher education advocates the
development of "inquiry"” about teaching, and about the
contexts in which teaching is carried out (Zeichner 1983).
According to Zeichner, the focus in this orientation is to
develop in the new teacher a "habit of inquiry". The
technical skills and experiences of teaching gained +from

the +field are considered here as a means, not an end in
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themsel ves. However , Zerchner explained that the technical
cskills are highly valued as a means to bring about the

desired ends.

The assumption underlying this view, as noted by Howey
and Strom (1984), i1s that it is very difficult f(or nearly
impossible) to prepare teachers for every skill they need
and every situation they encounter during their career.
But they can be trained to reflect on, and make inquiry
intc their experiences as a means of directing their own

growth in the teaching profession.

~As the foregoing discussion indicated, therefore, an
cbjective of teacher education depends on the diverse views
and assumptions pecple have about the nature and purpose
cf echooling, schoeol children, teaching, and the tasks
Lteachers are expected to accomplish. And those ocbjectives
of teacher education programs discussed sc far may be

summarized as follows:-—

1. acquisition of general {(liberal) knowledge based on

the liberal arts and sciences.

2. development of krnowledge that are oriented toward

social and economic development of a nation.

x|

. development of the personal values and beliefs of the

teacher, emphasizing the discovery of "sel+".
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4. mastery of those skills, knowledge and attitudes

{competencies) that are essential to teaching.

S. development of inquiry-oriented knowledge and

technigues about teaching and teaching contexts.

zwmmmw

As reported in the reviews of some researchers,
conventional teacher education programs {(both elementaty
and seccondary) are composed of three components. These
include; the general (liberal) education: subject-matter

{specialization); and the professional training tcgether

with the ‘"practice—-teaching”program. {Armstrong, 1957;
Harap 19&7; Legesse, 1978). However , these researchers
als=c noted that some training institutions/ colleges

cons=ider the teaching practice program &s a separate

‘fourth) component of teacher education program.

This section reviews briefly the literature on each of
these components. However , the professional training and
the teaching practice components are given here more
emphases, as they are the two main aspects upon which this
=tudy is based in evaluating the proagram under

investigation.

2.1 General Education.
The general (liberal) education of teachers,

according to Armstrong (1937), is that part of the content
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which enrich the personal life of the individual and help
him meet his responsibility to society. He also noted
that, "the teacher should have a deep acquaintance with the
aspirations and achievements of man as reflected, for
example, in literature, the fine arts, the sciences; and

history". (F:236)

Woodring (19685), f{as cited in harap (1967)]1, argued
that the "liberally educated" person must possess, "a vast
amount of information about his world, his culture, and
himself... must have knowledge cof political, soccial and
economic history... and knowledge of the sciences, the

languages, and the literature.” (F:%}

Thus, the general education component of teacher
s=ducation grogram, &ccording toc some of the reviews made,
should encompass basic education in all the soccial and

physical sclences, the arts, and the skills in

communication.

PP aubiact-aal (5 alizatioht: Bitoca i an

A number of studies reviewed by harap (1967), and
Legesse (1978) seem to suggest that all students preparing
to teach {at ail levels) should be required to specialize

in some field.

However, according to Armstrong (1957), the purpose of

specialized training for the elementary teacher is

— —_— v PSP — o SIS < <8\ &
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different from that for the secondary teacher. Armstrong
stated that "..... the elementary teacher is called upon to
help children develop insight in a variety of fields, and
he cannot have depth in all of them. But, if he has depth
in one, he can work together with his colleagues who have
depth in ancther” {(P:237). This, he explained further, is
not to train specialist teachers, but to promote team work
and help the prospective teacher gain personal satisfaction

through achieving some sclid content.

Harap (19587), based o©on his reviews of studies,
suggested several forms of specialization which include: a
full major in one academic discipline; a broad field of
concentration such as the social sciences; a composite

specialization in the elementary school teaching fields.

According to the reviews made by Harap (1967), the
professional education component of a teacher education
program is "the essential theoretical foundation upon
whichn a teacher develops his skills and his professional
attitudes in teaching” (Fe9).. Researchers in this field
noted that in conventional programs this component covers
areas such as: methods and materials of instruction, child
growth and development, theories of learning, principles of
teaching, etc. (Armstrong, 19573 Harap, 17&67). These
areas are ordinarily presented in professional courses

like: the history and philosophy of education, educational
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psychology, educational socioclogy, concepts and principles

of pedagogy, etc.

Educators believed that the professional courses are
areas of teacher education in which the prospective teacher
receives a training that distinguishes him as a
professional person. However, these professional courses
have been criticized +for their being less related to the
realities that teachers would face in the classroom.
Sorenson (1966) stated that;: "Teacher candidates are
taught to talk about education but not how to instruct®
(P:325). N.L.Gage (1984), in relating as to how these
courses have been less relevant and less adequate to the
realities of classroom instruction, remarked:

" Thus, generations of teacher education students

have been given 1inadequate grounding in how to

teach. They have not been taught how to organize

a course, plan a lesson, manage a classroom,; give

explanations, arouse interest and motivation, ask

various kinds of questions; react to students’

responses, give corrections and feedback,_ in
short, how to teach" (P:92)

Gage further explained that one reason for the neglect
of such teaching skills in professional courses has been
the relative shortage of research—-based knowledge about
them. But, he added, in the late 1960s and the 1970s
research studies on these matters did begin to converge,
and the findings have now been accumulated into bodies of

"well confirmed" knowledge about "effective" teaching, f(ie,
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certain skills of teaching that have been found to be

associated with a relatively higher pupil achievement).

According to Smith, B.0O (1969), it is now possible to
design programs of elementary teacher education that
contain a component of systematic training in those skills.
Similarly, other educators concluded that the professional
preparation of teachers is being stated interms of
observable and trainable teaching behaviors and performance
skills, and this is gaining a wider application in teacher
education practices, {Friedman {etal), 1980; Berliner,

1985)..

However, there are other educators who expressed doubt
concerning this issue. Dunkin and Eiddle {(1974), though
they recognized the growing store or knowledge (interms of
teacher behaviors and skills), doubted the effects of such
knowledge in improving the practices of teacher preparation
programs. Others even questioned what the research on
teaching has produced so far. Harrison (1963) claimed that
"aftter many decades of research very little is known about
the relation between teacher behaviors and teaching

effectiveness”" (F:357).

Nevertheless, those prominent educators and
ressarchers 1n the field of teacher education have
continued tc argue that adequate krnowlsdge about teaching
has been accumulated and could improve the practices of

teaching and inform teacher education. N.L. Gage (1984)
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stated: " Research has shown repeatedly _that it s
possible to change teaching practices-not for all teachers
aﬁd for 211 " practices ... but enocugh to make an
educationally important difference"” (P:8%9). Berliner
(1985) supported this contention when he reported that
there now exists a body of knowledge and a fresh set of
conceptions about teaching on which to base professional

preparation of teachers.

A significant breakthrough in the study of teaching,
acceording to Smith B.0.{(1985), is the identification of
"generic teaching skills that correlated positively with
student achievement” (P:4687). Simth elaborated that with
the use of process—-product approach, researchers have
identified, described, and tested the "effectiveness" aof a
iarge rnumber of these "generic elsments” tie, 'skills,
knowledge, and attitudes) of teaching. Some of the often
cited areas in which these elements are expressed include
skills such as: planning of classroom lessons; presentation
of the content of instruction; managing and organizing the
classroom for better learnings and evaluating the

instructional activities and learners’ progress.

In a number of reports these teaching skills are

claimed to be: " minimum (basic) requirements" (Mcdonald,
1?87)3 " foundations for professional studies" (Haigh and
Katterns, 1984); oriond tasks underpinning effective

teaching" {(Kyriacou, 19%92).
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This study has assumed that the skills (mentioned
above) are the basic elements that make up (at a minimum)
the contents of an adequate professional training component
of a primary teacher education program. And some specific
aspects of these skills, relevant to the present study, are

discussed here briefly.

2.3.1. Skills in planning classroom Instruction:

According to kyriacou (1992), the difficulties faced
by beginning teachers concerning gplanning, involve the
fcllowing three main elements: "{1) formulation of general
aims and specific objectives of instruction that the lesson
is intended to achieve; {Z2) selection of what will be the
mos=t effective learning activities, and organizing them;

ormulation of mechanisms to monitor and evaluate

'y
=)
Q,
{
“+

{

Y

pupils’ educational progress,” (F:113).

{

Trieber (1584) reported that +lexibility in planning
lessons for Either long or short term is related to more
pupil participation and more gains in pupil achievement.
Most successful teachers she interviewed stated: "lesson
plans are guidelines, and there should be no doubt about
chanéing plans 1if something intsresting or stimulating

comes up" (F:146)

Berliner (1985), in his discussion on how teachers
allocate time and how content areas are selected in a

sub ject matter, noted that enormous variability in these
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aspects across different classrooms, even in the same

school, is the rule. That is, uniform allocation of time

and content choice are found to be ineffective.

Some other examples of teaching skills in “"planning
classroom instructions”, which research identified include
the following: base plans on curricular objectives of the
school; plan and organize classwork and homework exercises
se that they support each other; specify learning
activities in relation to the objectives tc provide
continuity in learning; write behavioral obiectives in
measurable terms; modify plans on the basis of resultss
adapt plans to match the different needs of learners+--

{Kyriacou, 1992; Berliner, 1985; Friedman, etal, 1980)

Developing and delivering classroom lessons, according
to Smith B.O. (1985) is an important area of the "generic"”
teaching skills. This area, he went on to say, is " the
hédrt of a teacher’'s work, for learning 1is partly a

function of the quality of classrocom instruction " (P:4&87).

Rosenshine and Furst (1971) reported that the area of

"cognitive clarity" has been one of the frequently studied
teaching behaviors, and found to be strongly related with
student achievement. They further stated that "in studies

about clarity, investigators found that effective teachers

phrased questions so that they were answered at first
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instance without additional information or questions

interspersed before the student responded; used fewer

vague words such as, "some", "many", fof course’ - BteEg

{P:45).
Variability in instruction - is another focus of
process—product research. According to Rosenshine and

Furst (1971), pupils’ achievement is positively related to
classrooms, in which a variety of instructional procedures

and materials are provided, especially, in lower grades.

Another important finding in classroom teaching 1is the
"teacher wse of students’ ideas"” which, according to
Rpsenshine and Furst (1971), may be expressed in different

forms such as: {1} repeating what the student proposed,

{Z) repnrasing the student’'s ideas in the teacher's own
wordss (Z) using the idea to reach an inference or toc take
the next =tep in a logical analysis of a problem, (4)
drawing a relationship betweenn the idea and others
expressed by the student or the teacher, (3) summarizing

vihat was said by a student or group of students”

(PE:49-50) .

Other examples of specific skills and technigues of
classroom "lesson presentation” that are reported to be
attributable to more pupil learning include the following:
adjust i1nstruction toc the level of the students; use more
than one instructional activity simultaneously; relate

content to current and future needs of students; develop or
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unfold contents in a gradual and logical order; motivate
students to set up their own goals; employ question of
different cognitive level {simple memory, analysis,
synthesis,; evaluation, etc.): demonstrate appropriate
flexibility; be open to students input; wark with
individual students....[friedman, etal, 1930; Rosenshine
and Furst (1971), Dunkin and Eiddle, 1974; Kyriacou 1992;

Smith, 198573;

It hag been observed in some studies that students in
classrooms that are well managed do perform better on
achievement tests. Stallings {1987), argued that those
teachers who succeed 1n managing their class can maximize
the time their studernts spend 1in academic activities and
this results in the students’ having more opportunities to
learn, which shows up in their superior performance.
Moreover , classroom mansgement has become an area in which
teachers, particularly beginners, face much difficulty

{Berliner i985; Frye, 1928).

Dunkin and Biddle (1974) and Kyriacou (1992) have
discussed the work of Kounin (1270) which identified some
management skills that were found to be effective in
marnaging classrooms and controlling students® mis-behavior.
These skills include: £1) With~-itness: this concerns
communicating to pupils that the teacher knows what is

geing on f{(or has "eyes—in—-the-back of his head”).
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{2) Overlapping-ness: this is being able to deal with two
matters simultaneously, particularly that of dealing with a
student ‘s misbehavior while other students remain "task-
engaged” with the teacher.(3) Smoothness: is maintaining
the flow of academic activities. For example, lack of
smoothness is expressed by "jerkiness" {ie, sudden
interjection while students are busy). {S) Momentum: this
is to maintain an appropriate pace of the lesson, or not
staying on a peoint too 1long {either on an issue in the

lesson or on a misbehavior of a pupil).

As discussed by Dunkin and FBiddle (1974), these

manager 12l techniques for classroom teaching are positively

related to pupils’ "work inveolvement®” {ie, time spent in
assigned workl, and are alsc negatively related to
"deviancy" {1&, time engaged in misbehavior’. Smith
B.D0.(1735) yreviewed a rnumber of studies in the use of
“class rules" for managing pupil behavior, particularly at

the elementar y grades. He reported that if classrocom rules
are tc be focllowed, teachers must explain, illustrate, and

provide practices in their implementation.

Those other examples of skills that are concerned with
"classroom management” include the following: Use eye

contact, body movemert, or voice modulation in curtailing

i

ome misbehavior; give criticism privately; deal with
misbehavior directly in a relaxed and self-assured ME&NNer 3
recognize individual differences; encourage pupils to set

rules; keep open line of communication with individuals

*

e ———
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and groups of pupils; use class discussions as =
disciplinary technique; provide all pupils with some

ocpportunity of success experiences; recognize and honor
pupils’ ideas....{Dunkin and Biddle, 1974; Friedman, etal,

19803 Smith, BR.0.19853 Kyriacou, 1992).

2.3.4 Skills in instructional evaluation:

Another important aspect of classrocom instruction that
influences the effects a teacher has over his/her students”
learning is the evaluation of their progress in the lesson.
Afnd skills in instructional evaluation have become an
impaortant element in the teachers’ repertoire of
knowledge. Farrant (1780) stated: "No period of practical

teaching is complete without some form of svaiuation, which

o)

m

can cnly be carried out 1+ clear obisctives have been sest”.
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In this connecticon, Stones and Moris {1272) reported
results of their observation on how "effective" teachers
assess pupils’ progress during instruction. They réborted
that such teachers were using a variety of procedures, both
formal and informal, that focus on all the lesson
obiectives they set. Stones and Moris also noted that
"evaluation results are carefully reviewed by teachers to
diagnose problems of students, provide feedback, modify

lesson plans, and improve instruction" (P:252).
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Some other examples of skills involved in "evaluating
pupil progress", which research identified include: assess
the readiness level of the pupils; use both informal and
formal evaluation techniques; provide follow—up assessment
to pupils; analyze pupils’ progress regularly; use
evaluation results to determine whether objectives are
achieved; assist pupils to interpret evaluation results; {
use evaluation to develop feedback mechanisms in a way
pupils can learn from them...(Farrant, 1980: Friedman, etal,

F 19803 Stones and Moris, 1572; Smith E.0. 1%96%.)

Thus far we have cseen some of the teacher behaviors

and specific teaching skills that are attributable to i

"effective teaching” or those that are found through
research on teaching. But, identifying these skillis is not =
encugh, for it does not improve teacher education by

o

elf. Educators are very much concerned as toc where one

in

learns these skills. Berliner (198%5) argued that, the most

obvious use of these teaching skills is as contents of the
professional training component of the teacher education
progr am. Berliner contended that these skills cannct be

adequately provided through student "practice teaching” as

commonly experienced in many preservice programs.

2.4 i ing"

A number of researchers reported that prospective
teachers and schoocl teachers often identify the "practice

teaching” experience as the most valuable and helpful
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coemponent of the teacher preparation program (Watts, 1987;
Beyer, 1984; Berliner, 1985:) These educators stated that
most reform efforts in teacher education show more reliance
on practice teaching, and a tendency toc increase the
amount of time required in this component. However , many
of them have questioned whether practice teaching achieved
such an exalted position in teacher education through

tradition or real merit, (Watts, 1987).

Berliner (1985) pointed out that there is reason to

di

n

trust student teaching practice, despite the reverence
in which 1t is held by experienced or beginning teachers.
He went on to state, "student teaching, as it is generally
practiced, is of little value and there is 1little evidence
tc believe that it is a very effective way to train
teachers” % S R B Beyer (1584) and Watts (1987), alsoc
indicated that there has bheen a scarcity of empirical
studies regarding student teaching; and hence, no adequate
information that can provide guidance for professional
decisions concerning this aspect of teacher educétion
programs.

However, some important findings have been . reported
from the few experimental studies made on student
teaching practice. Mclntyre (1984), reported that the
school teacher has a major influence on the trainee, while
the college supervisor has little or no effect. He also
noted that the attitudes of trainees incline more and more
toward those of the school teachers as the practice period

progressed.
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In some studies, that are reviewed by Watts (1987), it
is revealed that trainees become more willing to use
harsher methods of discipline as their practice program
proceededy, and justify those measures to be fair and
effective. He further pointed out that trainees associated
these negative changes with some factors such as: problems
in motivating pupils; difficulty in pupil control and
discipline; and inadequate supervision and feedback

provided by the school teachers and college instructors.

fis noted earlier, there is a general tendency, 1in
refaorm efforts, to increase the amount of time of practice

teaching. But, many researchers 1in the field of teacher

N
W

education claimed that there is no evidence to support the

notion that more time in school settings is eguated to
better prepared teachers iHowey and Straom, 1987; wWatts,
£ S Howey and Strom {1787 alsoc noted that "simply

expanding field experiences 1in schoocls 1is no panacea for

problems in teacher education” (F:8).

Studies indicating pocsitive changes are very few.
Somes investigations discovered that trainees have
significantly improved in praofessional abilities and
attitudes when assigned to schoecl teachers qho received
special orientation on "observation" and ‘'"supervision",

(Feck and Tucker, 1973; Watts 1987).

\

\
A

\
\

The research reports reviewed so far do not \indicate

\

that practice teaching facilitates the developméht of
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desirable professional attitudes in teacher trainees. In
this connection, Watts (1987) concluded that "... the
contributions that practice teaching experiences make to
the acquisition and development of professicnal abilities

is unclear"”, (P:159).

Therefore, as the research results imply, the
professional preparation of teachers cannot completely rely
on practice teaching experiences. And this calls for a
greater emphases on the professional courses; at the
colleges/institutions, for training and development of
trainees in praofessional abhilities, =0 that the
inadequacies prevalent in the practice tzaching experiesnces

would be compencsated.

 ———TY, -+ My . v ——————"—— s i b = L e




...... e - B it

<. B Tasci: Eaicalltniin Biblan:

P | Summary of the development of the preservice

program

According to some documents of the Ministry, the
practice of teacher preparation in Ethiopia was started in
1944 in a single room that was housed in Menelik II school ,
219 G ) S This humble beginning went through many

changes until 19464. Prior to this period the
training was conducted at special schools or by means of

teacher training streams” in certain secondary schools.
Students were admitted For training at various academic
levels from any one of the grades & upto 10 and for various
periods of 1 or 2 or 3 or 84 years depending on the grades

S

they were taken from, (MOE 1271).

These documents and a report of the Department of
Teacher Education (DTE)‘ of the Ministry (1982), indicated
that during this time there was no peclicy of teacher
training that was consistent, nor were there any well-
detined objectives that could guide the work of training

teachers.

In 19684  a maior move was taken when training
institutes were established with a minimum entrance
standard of Grade 10 and a regular training pericd of two

years. At this time an effort was made to design a
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national curriculum tailored to suit the special features

of primary teacher training, (MOE 1971; 1982).

fAccordingly, y 1 D o f e the Ministry appointed a
curriculum committee for drafting a program of teacher
training. This was later revised thréugh wor kshops
organized by the DTE in 1967 and 1968, (MOE/DTE 1982).
This document further noted that the revised curricula were
still too academically oriented and were not accompanied
with teaching materials for the actualization of the

training courses.

These curricula were later replaced by a program of

training proposed in the Education Sector Review" in
1972/73 which was only functional for one year; that 1is,

until the time of the erruption of the 1974 Ethiopian

Revaolutions (MOELDTE, 1732).

From 1974 uptc 1980, stated the DTE report (1982),
there was no regular training program for primary teachers,
but some seasonal courses of "political orientation” for
in—service teachers. And in 1980 a workshop was organized
by the DTE, in which TTI instructors and the Ministry’'s
curriculum experts participated, with the aim of drafting a
tentative program and teaching materials for training
primary schocl teachers. This program was revised after a
year f(im 1331), and made tc serve in training prospective

teachers who were recruited from Grade 12 of Ethiopian high
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schools. This program 1is still functioning, with some

modifications, to the present day (MOE/DTE, 1982).

3.2 Obiectives and content of the training program:

According to the documents of the DTE, cited above,
and other reports (Lemma Arity, 1987), the program of
training is composed of sixteen subjects {after the
Folitical Education was dropped some years ago). Two of
these courses are concerned with the "professional aspect®”
of the training program, while the rest deal with the "non-
professional” aspects which are related to the curriculum
of the elementary schools. And students under training are
expected to attend to all these courses in order to be able

tc teach all subjects that are being offered in the

elementary grades. Ten of these courses are offered in the
training program as cemester courses to minimize the load
per—semester {Lemma 13987). For a complete list of the

courses and their respective credits in the two semesters,

see fAppendix 1.

The purpose of the training program, according to

Lemma’'s report (1987), "is tec prepare "generalists" who
cculd handle the full range of the primary school
curriculum, if assigned " (F:3). Lemma further stated that

the pre-service training 1is aten—-month program conducted
aver one academic year, from which one month is allotted to

observation and teaching practice.
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Detailed statements of objectives has not been
available in many of the documents of either the Ministry
oo othes DTE, {other than some implicit expressions of
intent). However, in 198% the DTE has issued, in a report,
explicit statements of objectives of the training program
of primary teachers. #According to the explanation given by
the then head of the DTE, these statements were sifted out
of the curriculum that was designed in 1980 and which has
been later modified through a number of workshops. And
these overall objectives of the pre—-service training

program are summarized as follows:

1. Producing quality teachers required at all levels of

primary education.

9]

Equiping teachers with the necessary skills, knowledge

and commitment that the profsssion demands.

n
n

3. Developing awareness that enable teachers promote

community development.

4., Froviding professional competence that enable teachers

instill the "mational ethos" in children.

S. Froducing competent citizens with sound ideoclaogical

world ocut-look.: (MBE/DTE, 989 P319),

As has been discussed earlier, the professional

training is conducted through the two education courses
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(pedagogics and psychology), and the teaching practice
program which is being undertaken in neighboring

elementary schocls, for a month.

In some of the "academic"” subjects (like, Mathematics,
Languages, the Sciences, or Geography) there are sections
that deal with specific subject methodologies. Other than
this, there is no professionally-oriented area in any of
these subjects or in the other courses (like Agriculture,
Handicraft, Aty etes)e Thus, the proportion of

professional training to that of non—professional is nearly

- g T
- I ¥

s e is calculation is based on the number of periods
allotted in a week, (ie, 8 periods for the two
professional courses, and 25 periods for the others), see

also Appendix 1.

& =pecific objectives of the professional courses
show that what contenté are included and also show how much
is expected of the students in view of the limited time the
courses are allotted. The following statements summarize

the cobjectives of the two professional courses:

ARG I G Pedagogics: the training in this area will enable

the students under training to:-

= recognize the meaning of education and its role in

social development.
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describe the main features of traditional and modern

education in Ethiopia.

identify basic concepts and principles of methods and

techniques of teaching in the elementary schooals.

acquire skills in planning, organizing and managing

classroom instruction.

describe the basic components of curriculum
materials{such as syllabus, textbcoks, teachers’

guide, etc).

identify obiectives, content, and methods of

instruction in the tesaching-learning process.

wee instructicornal media tsuch &8s Radio, T.V.) to aid
classrocom teaching.
recognize the concepts of "effective teaching" and
"teaching as a profession". {DTE, the 1990 Syllabus

for Pedagogics, PP: 1-12)

2. Psychology"”" the training provided in this course

will enable the students to :-

acquire knowledge of basic terms, facts and concepts
in psychology,and their implicaticns to the work of

the elementary school teacher.

- - - ~ v - - e
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- distinguish the major features of child development at
the different stages and their implications tao the

process of instruction.

- be familiar with the different theories of persocnality

and of learning and their implication to classroom

=ituations.

- acquire knowledge of basic principles and purposes of
measurement and evaluation and their application to
the instructional process. (DTE, the 1990 Psychology

Syllabus, PF: 1-16)

The overall objectives of the training program and the
specific outcomes of the professional courses outlined in
the foregoing list are expected to provide a proper frame
of reference for this study in evaluating the professional
training program. The examination and evaluation of this
programy, which 1is to be discussed in the subsequent
sections, will therefore be based on the program

objectives presented so far.
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METHODOLOGY AND PROCEDURE

This study has emplo

research. It is concerned

under study and finding

possible as Travers (19&64)

surveys, much more

done in which an

interrelationship among different factors”

is 1in line with the need

factore [characteristics of the respondentsl like age,

experience,

attempt

of this

academic achievement,

yved a

sSurvey

methodology of

with describing the problem

relationships as
explainedr that . if

than describing (freguency

is made

etc.

study.

bl

well. This is

in many
counts) , is
to find the
(F,284). This
It describes

wor k

and relate them to

those dependent variables identified for this study.

Some of the weaknesses of survey methodology in
studying such an interaction of variablss was compensated
for by the use of appropriate statistical tocls of some
degre=e of sophistication, as suggested by Ogunbi {1973).

In addition, care was also

gathering instruments

reliability of responses.

3.1. Source of Data
The data Ffor this
graduating students and
in four selected TTIs in

and procedures

study were
their

the country.

to

teachers

taken in developing better data

maximize the

gathered from
{instructorsi

These
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institutes are those found in Dessie, Gonder, Awassa,
and Nazaret. As indicated in the MOE documents cited
in chapter II, the training program of the institutes
in the country is centrally designed. Thus, the four
TTIs surveyed, which are more than a third of the
total, are expected to represent the ten institutes
functioning at the time. In addition to the students
and teachers, personnel from the DTE and ICDR
{Institute Ffor curriculum Development and Research)
were consulted in developing the instruments of the
study. The head of the DTE and the pannel head for
teacher education program in the ICDR were also
consulted concerning the formulation of objectives and

selection of contents of the training program.

s  indicated above the population of this study are
TTI students who were graduating in < 1392 and.  ‘theic
instructors. The TTls were selected from the different
areas of the country to get a fair representation of those
studente of the different regions cf the country. This is
because that the TTIs select their candidates from the
“"awrajas" around which they are located. CMOE o 11292

unpubl ished)

Thu=z, taking TTIs ftrom difterent arexs will alsoc help

to incorporate thaose students in the szample populaticon

r with different academic exuppsure and schooling, as this is
i
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one factor which is taken into account in this study. In
the selected four TTIs the total population of students
enrolled were about 1145, of which 410 (35.8 percent)
participated in the study. As to the teacher population,
the number engaged in each institute, according to the
Department of Teacher education {1982), 1is relatively
fixed. At the tiﬁe of this study the rnumber of teachers in
each of the TTIs surveyed was ranging from 24-30. From
this teacher population equal number [from each TTI3]
participated in the study, which is 74 percent of the
population. The rate of return recorded was about 72 and
84 percents out of the sample students and teachers

respectively.

Thus, about one-third of the student population and
more than this amount of the teachers of the indicated TTIs
hnave participated in this study. This representaticr,
therefore, would satisfy the 3O percent level of

participation that was suggested by Kerilnger (1973) for

social science research.

To facilitate the generalizations of the survey
results a definite sampling technique has alsc been
employed. For this study a stratified random sampling has
been employed in taking sample students and teachers from

the respective population.

The student samples were selected from the already set

strata of the TTI classrcoms which are relatively fixed
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$11-=12 groups) at any time. And From this strata
relatively equal number of students were selected at
random. As to the teachers, since they were limited in
number by the number of courses being offered 1in the
training program, an equal proportion of teachers were

taken from each course.

in measuring the adequacy of the training program
based on the opinions and perceptions of the participants,
the difficulty inherent 1s formidable. Ogunbi {1978), in
an effort toc measure the "relevance of a program of
training"” at Michigan State University as perceived by the
graduate students, has indicated the extent of the

difficulty in nandling such a&abstract concepts as

"perceptions" and "relevance'. fnd he further noted that

W

surveys that measure the copinions of respondents shouild
have a validated instrument. This study, therefore, made
an effort to have the instruments validated in which
concerned individuals from the DTE and ICDR were consulted,
{whose names, present position and services are listed in

Appendix 7).

Irn develioping the "rating list", which is the main
instrument of this study, a number of steps have been taken
to wvalidate and screen the items. Starting from the
literature and the specific objectives of the professional

courses of the training program, all related materials were

. - it i 2 A A T b ) b s
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reviewed in outlining the list. At first those cbjectives
from the two professional courses were selected, {twenty
from "pedagogics”" and eighteen from “"psychology”). And
this original 1list was administered tc selected Debre
Birhan TJTTI students asking them as "to what extent the
courses helped them to achieve" the objectives specified,
(see Appendix 2 ). After this intial stage, those
objectives which were rated "three" or above, (in a five-
point Lickert scale) were retained to prepare the list of

professional skills {35 items).

This 1list of professional skills was submitted to
those pecple in the DTE to rate its relevance f{on a five-
point scale) to the objectives of the professicnal courses.

These pecple gave their rating reducing the number of items

to twenty nine f{Appendix &). This refined 1list of
professional skills irated acoove three) was used as the
main instrument of this study which was administered to

bocth the student and teacher samples in the selected TTis.

The final list of items comprises performance skills
in : Lesson planning {7 1items); Lesson presentation {8
itemsi; Classroom management (8 items )3 and Evaluation of
instruction (& items). The variation in 1items in the
categories is due to the erfect of the screening the rating
list hacs passed through. The items in the list and those
in cther instruments {(the questionnaires) were presented in

Aamharic because of tie apparent difficulties in English on
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the part of the student respondents,which the "try out"

test revealed.

The other instruments used in the study are two sets
of questionnaires for the éample students and teachers,
{(Appendix 4 and S). The guestionnaires were designed“w;o
elicit information on areas such as,; respondents’ age, sex,
work experience, educational background, attitude they have

towarde the teaching profession, and experiences gained in

the "practice teaching” program.

The gquestionnaires were also used to elicit
information about the "general cbjectives” of the training
of primary teachers. The objectives were obtained from
related documents of the DTE which were provided to this

irvestigator by the then head of the department. The

W

tatements were presented in the qguesticnnaire to be rank-
ordered in accordance with their relevance and importance

toc the professional needs of prospective teachers.

In such studies the use of "gquestionnaires", together
with & "rating 1list of teacher competencies” has been
ectablished in some research in the field of program
evaluation. Raths (1987), after assessing evaluative
studies conducted by tescher training institutions,; noted
that s i othe evaluative data were collected through
guestignnaires given to students and supervisors during or

arter student-teacring practice,” {(Pi206). Adams (1287)
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also reviewed models atf teacher education program
evaluation, 1in which he described the wutilization of
questionnaires and rating list of "competency statements”
tc ccllect evaluative data. Adams alsc noted that "to
cbtain data on how a teacher preparation program help
A

studente.... questionnaires based on program objectives are

given to them at exit from the program,” (P:18%9).

In this study too, the instruments {guestionnaires and
the rating list) are developed and refined in light of the
models discussed above. That 1is, the development of the
instruments and all process of screening of items were

based on the objectives of the program under investigation.

e -~ — o
e el
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tral i1ssue 1n this study 1s the examination of
the adequacypthe professiconal training of primary teachers
vie—a-vics the objectives of the teacher education prbgram
and those objectives of the professional courses. TSe
rationale for this apprecach 1is found in the nature of the

program model followed by the teacher education program

under study.

According to the documents of the MOE mentioned in
chapter 1II, ({TTI Syllabi, 1990), and the DTE personnel
irterviewed, it can be inferred that the design of the

training gprogram is based on pre-specification of program
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purposes. <Such a design {model) , according tc researchers
in curriculum development, is known as a '"rational” or
"ends—means" model, {(Cronbach, 19633 MchNeil, 1990). These

researchers also noted that such a model calis for the u

B

W

of objectives of educational programs as one evaluative
criteria against which the success of these programs 1is
measured. McNeil (1990) , further elaborated that "... in
the ends-means model evaluation is undertaken to ses how
the 1learning experiencecs f(as developed and organized)

produce the desired results" (F:117).

This approcach has also been established in studies in

teacher education program evaluation. In an earlier
development of this field, Edmintion {1%44) attempted to
evaiuate the "professiconal curriculum” at Milawaikee State

’

-

eachers’ college. in this effort, he +first identitied the

.

cbiectives cf  the procs am ard thern: detined them

n

operationally interms of what a teacher is expected to do

2 situatioms; and used this as a frame of

14

cert

¥
)

reference for program appraissl. This was also asserted by
rriedman, etal (1980), in their effort of developing a
cyetem of evalustion for teacher education programs which

are based on "endsz-means" model. They remarked that:

"ultimate loveralll objectives that
indicate the kind of teacher to be
produced, and those terminal cbjectives
{course goals) ... are valuable as
evaluative criteria &against which the
actual characteristics aft program
graduates can be compared" (F:120).

v
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This study, therefore, has considered the overall
objectives of the program in the TTIs and those specific
outcomes of the professional courses as a criteria in

determining the adequacy of the training program.

The instruments of the study were administered at the
end of the "teaching practice” period of the training
program. Such a time was considered appraopriate since it
was assumed that the respondents would be .in a better
position to appraise the professional training in light of

the experiences gained in the field.

The students and teachers in the TTIs surveyed were
asked to rate the professional training of the program,
{ie, to what extent it addressed the "performance skills"®
identified in the rating 1list). These skills of the
professional training, therefore, comprised the dependent
variables considered in this study. The independent
variables analysed in the study include characteristics of
the respondents such as: differences in age, sex, academic
performance, pre—training work experience, and interest
towards the teaching career on the part of the student
respondents; &s to the teachers, years of service in the
TTIs, levels of their education, and their attitude towards

their work were considered in this study.

These independent variables are among some of the
important factors affecting the responses of subjects

involved in studies on program evaluations. Piper (1760),

™ T e
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evaluated the elementary teacher education program (based
on the opinions of graduates) at the University of Oregon.
He found that students® "academic achievement"” and
"teaching experience prior to training" as having an effect
on their opinions of the adequacy of their training
program. Similarly, Hummel and Strom (1987), in a follow—
up study, Ffound that '"graduates’' teaching experience"
affected positively their perceptions of the preparation
they had. In 1978, Ogunbi conducted an exhaustive study in
this field and noted thaty; "... trainees characteristics
like age, exposure to the world of uork,x acade@ic
performance,and anticipated future rocles are positively
related to their perceptions of the program relevance,”
{P:33). According to Ogunbi, his analysis depended on the
interaction effects of these variables (characteristics) on
the dependent wvariables {ie,; those performance skills that
were dealt with in the program and gpresented to the
trainees in a form of a rating 1list). These studies,
particularly that of Ogunbi {1978), provide a model of

analysis for the present investigation.

For a detailed analysis of the data from the survey,
appropriate statistical tools were used. The basic data on
the respondents’ background characteristics were summarized
using freguency and percentage distribution, while a chi-
square was used to indicate the trend in the frequency

distribution. The trend in the ratings made by both sample

Gy —— e ey —— ——
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groups was shown through the distributions of the mean and
standard deviation. And the differences between the two

sample groups, differences within groups, and interaction

effects of the selected independent variables with the
- dependent variables were tested with analysis of variance
. {ANCVA) at .05 level of significance.

The appropriateness of such a statistical tocl, as a
one— way analysis of wvariance, in this kind of study has

been established in many research works. Hummel and strom

(=

{1987) employed such a technique inn their study of "the
relationship between teaching experience and satisfaction
with programs of teacher preparation”{(F.28). Ogunbi, {(1978)
specifically noted that "... the ANOVA will make possible

a simultaneocus comparison of sample means of selected

ies to give us an idea whether statistical difference

or

varis

ts in the data gathered"” {(p:10&). He further discusced

o

1

exl

that ANOVA is &also capable of handling data from uneqgual

group sizes.

; Following the suggestions of these researchers, this

study alsc tried a graphic representstion of the mean

values obtained from the rating. This has bheen used to

gxplain those factors that were expected to affect the

respondents’ rating on the adequacy of the professional

A
-

training.
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The level of significance of all statistical tests
(used in this study) is .05 level as suggested and applied
in other educational research, (Popham and Eirotnick,1973).
And the "average" value determined in all the rating made
in this study is 3.00, following the point set for

rejecting items in validating the "rating list".
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CHAPTER IV

RESULT, ANALYSES AND INTERPRETATIONS OF THE STUDY

The findings of the survey, that are presented in
the subsequent tables and figures, are explained interms of
the four teacher training institutes surveyed. These
institutes are represented by the symbols listed below,
and are used as basic categories in reporting the findings

in this chapter, unless a different category is specified.

A = Dessie Teachers’' Training Institute
B = Gonder " H i

C = Awassa . 2

D = Mazaret

Dat 5 : . o) gtk

The study considered those demcgraphic and
background characteristice of the respondente that were
assumed to affect their respocnses. These characteristics,

which were alsc considered important in some of the studies
cited earlier, are presented here before going inte the
details of the analyses of the objiectives and professional

training of the program under study.

- S gy R 5 gy
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Table 1 :Distribution of the respondents in the TTIs by Sex

%
TTis ; Teachersgl Students k
} !
A b R e T A 8 .
o 1S 4 | 57 | 22
B 15 1 | 47 | 29
c 14 1 57 29
D ’ AR 3 18
Total e 1 98
Percent 89.6/10.4 67.5 32,98

The first table shows that nine out of ten of the
teachers and more than &7 percent of the students in the
sample are male. The female teachers in Dessie TTI are
more than those in the other three put together. fAs to the
distribution in the sample students it seems toc be even for

both genders other tharn those from Nazaret TTI.

v:_‘ R e e e e ——— s s - T — —a =
: Age

Tiis i 2 3 i Total

'

L - 7 4

A T 41 38 - 394 Eey
i B ; FA74 46 e 76 l.under 20 years
icC { 20 &2 3 | as 2.20 - 25 .

D - 18 37 &6 ! &1 3.26 - 30 n
| Total | 106 183 g2 2o

Percent | 35.2 &0.8 4.0 | 100

Table 2 shows that more than half (&1 percent) of
the students surveyed seem to be between their early

and mid-twenties. Considering all categories, 9& percent

S 4
235
o
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e st

are

level reveal ed

beyond one percent for the age distribution of students

the four

The

considered are t

ESLCE and their performance in the training program).

Table =: Academic

under twenty five years.

other

=
o2

A chi-suquare

a statistically significant

institutes.

characteristics of the

heir academic background

achievement of students in ESLCE

test at

difference

students

{measured by the

3_ . s = = e —
3 4 ESLCE-
éTTIs : GF& Tatall
i i |
: i i 2 S
; ‘_. 0. o s - - PRl ,:_.- —
! < - ey ! = -

i A 1% 28 | 79 Key
i B 1 4 =1 7A (1) up a8
ic 3 74 = 35 L2 I Bl aen
=5 =2 45 14 &1 {Z) abeve 2.8
S e R e S L
; Total 7 213 82 I02
i Percent SR DR S 100
i

fs table 3 showes, students® ESLCE grade range from
"below 1.8" to "above 2.8". The majority (70 percent) have
GFA between 1.81 and Z.8; and less than a third of the
sample (27 percent) are in the higher range. The
distribution of ESLCE achievement of the students in the

institutes reveal

percent level.

———— g g g S | —— — w— = (¢

ed a

significant difference beyond the ocne

et S |~ T W —

.05
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program.

Students”’

performance 1in

training

= : = e
i = GPA in TTI |
! ey = Tot =]
i} 1138 & A 1QCal
i i i 2 %
= 3
s b :
i A 11 37 29 79 0 Y=
R p == 3
i B { &6 3 27| 76 (rap te: 1o
L - ~ - . - ~ = o S
LD 11 47 28 3& 200l Wlle = R Mt <
=D > 43 o &l {3, above Fan
i i i i
i i i
Total 37 172 XY 302
i Fercent : Gl SR = S i e I8 100
Table 4 shows that TTI performance of the sample
students follows a similar trend as in the case o the
ESLECE  results. More than half o7 percent) of the
participants of this SLrvVay =vad grades Setween (.T1
TTHE: o o e e achievement by TTI stancar s Those in
the high grades {(2.51 and abgove) are about ZI percentz. The
Fisipibution by the 1msritates  is Sound e e signiticant
atv 208 level, for e dirsSrents (grade Sxtegoriss + the
4
RSV B — R R
The btackground of students was also ass=s:zed
interms of the work experience, particularly, teaching
experience (if any)} they had prior to their enrcilment into
the teacher trasinming procgram.

- —————
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Table S: Students’ pre—-training work exsperience.

; e s e e

: | Experience

; 5 57 8 51 i Total

4 i iy

4 1 2 3 -

= o !

i A i =5 2 | S5 78 | ey

3 1 } "y 3 3

i B j 7 20 | 48 754§ l.teaching

. ‘ 1 .

iC 4 23 ey 87 i 85 experience.
{1 D | 18! & ! 36 | &0 { 2.cther works.

: i ; 3.nc experience,
{ i i i i . {direct from
i ' school)

194 | 298
&S.1 100

| |
! Total s
* Fercent |

o

Table S5 indicates that about 17 percent of the
students in the sample surveyed had a "teaching experience’”
cefore they were enrclied. However , about two—-third (65
percent) of the total respondents came directly from
school. A= shown 1in this table,; it is found that more than

a third of the studernts had a work experience of some Kind.

That o=y Lhose who were teacining and those who were
employed in other fielids together make up about 35 percent.
The distribution cf students in the csamplie reveal=d a

m
n
el
.
8]
(oY
foe
]
o
m
ot
.

significant differenc

A indirect assessment was alsc made about the

students’ attitude towards the teaching profession they

were asbout to join upon graduation. They were asked as to
what they would decide on  "getting another Jjob opportunity
after graduaticon,; wi W] ." Their reaction

is precsented in Tabie 6.
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Iakle &:Students "tendency” to withdraw their

“+
=
a}
3

assigned post upon graduation.

1}
g i_ Tendency }
1 TTIs : i Total
i i 1 i ol
[ i 13 52 oS4 t 79 | Key
i B ! 25 9 38 g 761 1.no idea of leaving
= =1 23 S22 846 1 2.unsure.
D i 2  § w2 &1 1 3.will leave at any
| | opportunity.
Total e R
{ Percent | 32.8 19.2

This table indicated that around half (48 percent)

of the respondents are "very much inclined” to leave their

m

teaching posts t Firet cpportunity. On the cther hand,

those who want to retain their post (ie, who have no idea

<

of leaving? are about 33 percent, while more than 5

nercent of them are undecided about the matter. The
difference 1in the distribution af i the students in
the institutes is found to be statistically significant.

The factores considered in the teachers’ background
include: levels of education, years of service, and their

attitude towards their work since assigned in the TTIs.

i Leaves e Aotal
o i R Pp pE e
3 e 1 2 >
i A ‘ 1 5 14 | 19] ey
1 B 3 2 5 v 16 1.12+1 {certificate)
; = - 3 i iS Z.12+2 (diploma)
{D ? 1 4 127 17 I.Degree level
l 1
| Totad | R 45 | &7
gPercent | oS 19:4 33.1 ! 100

A
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The first table on teacher ‘s background, Table 7,
deals with levels of education. The table shows that the
majority (73 percent) are graduates at "first degree”
level. The data do not include "second degree" graduates

as their number, from all TTIs surveyed, is too small to be

considered. The table indicates that 19 percent are
"diploma" (12+42) +teachers, and around 8 percent are at
certificate level $12+1 graduates). No significant
difference is observed in the distribution by the chi-

square test applied ocver the data.

abl s Teachers’

years of service 1in the training
program.
e oo e T SR 5 i 5
TTis Years Total §
3 e A e My ?
i 2 = i
- = e iz 10 :  Ren
o d - - e G e,
<) i = & i 16} 1.1-3 years
L] ~~ -~
c 4 g = iS5 4§ 2.5-& years
iD = = 11 171 2.7 or more years
Total 23 2& 20 &7 3
~ e -~ 3
i Fercent = S s S Sl = W B e O 100 ]
oo it s e Ot S o o sioket Bl el et

Table 8 shows the distribution of teachers by their
years of teaching experience in the teacher training
program in the TTIie. The data do not indicate those
yeare of services of teachers in other lsvels, like the
Hign school fif any). fis can be seen in table 8, there
seems to be nearly sqgual number of teachers with services

in the two extremes, ‘ie., less than 3 and mcre

aitaes ~Aeia
vag iy = A P
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than 7 vyears). The middle category of "4-6 years of
experience” accounts for about 37 percent. A Chi-square

test revealed a significant cifference for the distribution

of the sample teachers in the institutes.

Iable 9:Teachers” "attitude" towards their work in the

training program.

P e
g | Attitude
g TTis Total
é }
i 1 2 2
- S T el B ST ST A A eiara
i H ! 4 I

A | s 8 i | 19! Key:
B 8 4 q 16 1.1low
8 i & 4 5 15 2.moder ate
D e/ = oy ) S, Sshigh.
s B P TR P ey e = e
i Total =& i3 20 E7 4
: s i
Lgfiggnt 35'8528'4_"£:L§M___mj03;

Table & presents information on how the sample

teachers came to like {(disiike) their task {workl of pre—
paring teachers since they were assigned in the training
progr am. More tham a third, abovt 37  percent) of the

teachers in the ceample reported a "low"” attitude towards
working in the training program, while about 33 percent of
in this regard. Those whoc reported a
"mod=arate" stand are about 28 percent. The ditference

among the responses cof teachers in the institutes surveyed

N

not found to be significanmt at .05 level.
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Table 10 3 Frequency and percentage distribution of rank orders of objectives
of the training programe.

Sta.:;ments B.oapondént’n Rank-Order of objectives
objectives 18t 2nd 3rd 4th 5th
F 4 % $ % |t % £ % £ %
1 T 10 15,0 e I i I 9.0 |17 25.3 19 28,3
S 12 37,0 14y 14,3 133 110 |88 18,2 9 19,5
11 T 31 4643 |24 35,8 |9 13.4 |3 45 | = Y
s 18 25,8 l105 37,8 59 19,5 137 12,3 23 7.0
111 T 20 29,9 | 15 22,4 |24 35.8 |5 Te5 3 4.5
S 4 14,6 1 72 23,8 198 32,5 149 16,2 | 39 12,9
v T 354 9 13,4 26 38,8 |18 26,9 | 1 1644
) 24 17,9 | 44 14,6 |76 25,2 |71 2505 | 51 16,9
v T 3 4.5 4 59 2 3.1 |24 35.8 M4 50.7
S 14 4,6 | 39 12,9 |50 16,6 |69 22,8 130 43,1
Key + T = Teachers

S = Students
I - V statements of objectives:
I, Producc quality teachers required at all level of primary education.
11, Equip teachers with the necessary skills, knowledge, and committment.
I1I1I, Develop teachers' awareness that enable them promote "Community development",

IV, Frovide professional competence to enable teachers instill "national ethos" in children.

V. Produce comp-tent citizens with sound ideological world-outlook,
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Figure 1: General objectives of the " primary Teacher's Education"
programm as percieved by participant Teachers and Students

KcthVerticall

5=
4=

3
2
1

the most importanteccecee
next most importantecssece
third most importantecess
less importantesececscese

least important..........

Key: (Horizontal): statements of Objectives:=

I.

11,

111,

IVe

Ve

produce quality teachers required at

all levels of primary education

equip teachers with necessary skills,
knowledge, and committment the profession
demands

develop teachers' awareness that enable

them promote " Community development",.

provide professional competence to enable
teachers instill the " national ethos " in
children Poseovence

produce competent citizens with sound
idedogical world = out look,
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Table 11 3 Distribution of means and standard deviations of students' evaluation

of the trainming in professionsl skills,

Catagories of TTIs
professional A B C D Overall
Saiin (N=T79) (N=76) (186) (B=61) R
X SD X 8D X SD X SD
Presentation skills 324 L96 3,05 1,06 | 3.11 111 12:66° =114 3.04
Classroom management Je04 1,07 12.64 1,15 12,85 1,16 | 248 - 1,09 2511
Instructional Evaluation 3.37 .95 3623 «90 3.20 1.10 3.08 1,06 3023
Key 3+ N = Number of subjects in the sample from each TTI.
X = Mean value,
SD = Standard deviation,
P 1 Somgpsl e i ¥ 1 f ¥ i | AeS R



Table 12! Distribution of means and standard deviation of teachers' evaluation
of the training in professional skills,
Catagories of TTle
professional A B C D Overall
skills (8=19) (N=16) (N=15) (B=17) Mean
X SD X SD X SD X SD

Planning skills 341 1.1 3,36 1,1 3.19 1,06 3,22 1,05 3.36
Presentation skills 3.20 101 2.94 101 3009 1.09 2095 1007 3005
Classroom management 2,99 1,2 2:88 1,11V 2,69 1:11:.12:96 - 1,03 2,88
Instructional Evaluation 3,18 096 3.07 098 2050 0&3 3.10 098 3ow

Key :

N = Number of subjects in the sample from each TTI,

X = Mean values,
SD = Standard deviations,
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Figure 2: BEvaluation of the professional training in

Te

Zs

3e

4e
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6e

Te

" lesson .planning skills ",

Key; (Borizontal): planning skills

Using Curriculum materials ( syllubus, textbooks, teachers' guide etc,)
in planning lessons

Preparing instructional plans at different levels/amual, unit, daily lessons)

Designing a variety of learning experiences and activities according to the
level of the learners (pupils)

Selecting instructional methods according to pupils' needs and ability

levels,
Preparing appropriate instructional aids from local materials,

Preparing questions that stimulate thinking and directed at different
cognitive levels, (recall, comprehension, application etce)e -

Organizing elements of the instruotional plan, (objectives, contents,
methods,etc,) in a logical order,

R
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Figure 3: Ivaluation of the professional training in

" Lesson presentation " skills,

Key fBorizonta.l} ¢ presentation skills

Te

2,
3.
de

Se
6e

Te

8,

developing the classroom lesson with the proper structure, (ies introduction,
presentation, stabilization, and summary)

Ad justing classroom instruction to the level and needs of the pupils,
Relatring the classroom lesson with other subjects and

Using instructional methods and techniques that are appropriate to the
objectives of the lesaon,

Using teaching aids and other educational media, (Radio, TV etc.) properly,
Presenting the lesson in a logical order, (ie. simple to complex stc,)

Utilizing appropriate questioning techniques that stimulate thinking and
more class participation,

Using community resources, (National Libraries, Museums, Social organizations,
etc.) to facilitate instruction,
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Figure 4: ZIvaluation of the professional trainming in

" Classroom management " skills,

Key, ( Horizontal ) 3 Management Skills

Te

2,
3.
e
e

6o
Te

8.

Organizing the class, ( such as in large and small group discussion, project
work, field work, etc,) for better learning,

Organizing class activities in such a way that students share responsibilities,
Managing class discussion and student participation properly and fairly,
Providing students with some apportunity of suceess

Giving proper praise and support to the efforts (contributions)
students make,

Providing opportunities that help students develop selfdiscipline,

Dealing with problems and conflicts in the classroom directly and
constructively,

Providing necessary guidance services to those students who have special
needs or problems,
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Figure 5:¢ Ivaluation of the professional training in

" Instructional Bvaluation " skills,

Key, ( Horizontal ) : Skills in lesson Evaluation

1, Constructing various instruments of evaluation of learning, ( such as 3
selection types, short answer, multiple choice type etc,) on the basis of

lesson objectives,
2, Properly conducting evaluation process and recording results,

3+ Measuring students' progress on a regular basis through different mechanisms,
( such as i observation, home work and olasswork exercises, quizes, tests, etc.)

4. Using evaluation results to diagnose pupils' difficulties and provide feedback,

5S¢ Improving classroom instruction based on the results of the evaluation of
learning,

~

6+ Using evaluation results to modify subsequent instructional plans,
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2.2. Once these skills are identified and specified
into broader areas, such as those discussed in this study,
then a systematic training in them should be provided
through the professional courses. Such a training can take
place in different forms,; but basically it involves the
following sequence of activities:
= Specification of professional skills {teaching
behaviors).
= Performance of the specified skills (ie, the
students practice the skills through simulated
situations).
= Feedback on the performance
- re—teach (with modifications based on feedback)

- Fer formance - feedback - correction...until

desirable professional gualities are achieved.

e e To accommoadate such explicit training 1in  the
professional education component of the program, the
professional courses in the TTIls should be expanded. The

proportion of these courses is better be increased, and be
given more emphases as compared to other aspects of the

program.

2.4. The T7TIs should alsc keep pace with research
developments on teacher education, and undertake research
activities to update the qualities of the professional
training being offered. This is very impaortant because, as

the findings of the study indicated, lack of adequate
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r 2.1 developing the classroom lesson with the proper
structure, {such as: introduction, presentation,
- stabilization, and summary.)
—-— 2.2 adjusting presentation of classroom instruction to
the level and needs of the pugils.

2.3 relating the classroom lesscn with other subjects

and local conditions.
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using instructional methods and techniques that are
appropriate to the objectives of the lesson.

using teaching aids and other educational media,
{Radic, T.V.) properly.

presenting the lesson in a logical order, (simple
to complex, known to unknown, etc.)

utilizing appropriate questioning techniques that
stimulate thinking and more class participation.
using community resourse, (such as: Libraries,
Museums, organizations, etc.) to facilitate

instructiaon.
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4.1 constructing a variety of evaluation instruments.
(such as: selection types, short-answer,; essay

tests, etc) on the basis of the objectives of the

lesson.
4.2 properiy conducting evaluation processes

recording results.

4.3 measuring students progress in a regular basisj;

{through observations, homework, class exercises,

quizs, tests, etc.)

4.4 using evaluation results to diagnose pupils’

difficulties and provide feedback.

4.5 improving classrocom instruction, {such

presentation, methods and materials of teaching,

etc.) based on the results of evalua

4.6 using evaluation to modify subsequent instructional
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