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ABSTRACT 

The practices and challenges of engaging women house-holds in functional adult literacy 
programme: in jimma zone 
Fedilu Abbagumbul Abbajobir 

Addis Ababa University, 2012 

The purpose of thi s study was to assess practices that enhance the engagement of women 
households in functional adult literacy, assessing factors those hinders it and identifying the 
strategies that are employed to engage women households in FAL program of the JinlIlla zone. 
The study used a descriptive case study method, because it was found convenient to portray 
existing situation about practi ces and chall enges to engage wo men households in FAL 
programme. The research included I woreda and I spec ial zone. the study participants were 
selected purposefull yA IO representative respondents composed of 374 women households, II 
facilitators, 15 central management committee member at kebele level , 4 experts from woreda 
education ollice and women affa ir ollice, 4 member of woreda steering committee and 2 experts 
from local NGO ollice. All of them account 30% of the total population of the study area. Three 
data gathering tools namely observation check- li st, interview and questionnaire had been 
employed in order to gather necessary data of the study which were composed of close ended and 
open ended items were applied in the research. The data analysis technique was applied as that of 
the qualitative research. The data gathered through interview observation and questionnaire was 
processed through three concurrent flows of activity o f the qualitative anal ysis system which 
include data reduction, data di splay and conclusion drawing. It was performed using quantitative 
percentage anal ysis and qualitati ve thematic analys is. Major findings of the research were 
arranged as follows: Prac ti ces were; recognit ion of FAL as a means o f eradicat ing poverty, The 
avai lability of different dec laration, Awareness created to the minds of women by influentia l 
bodies, Supporti ve lega l acts to organi ze women at different level, Acknowledgement of 
women's work load by stake holders, Need assessment made at different places und time 
including others. Challenges were: I-Ieavy work load, Health problem, Lack of sufficient ti me, 
Poverty, Failure to receive family or husbands approval , needs to be at home to perform domestic 
chores, family cnrc. High rate of illiteracy amongst women, Domesti c violence agn inst women, 
Lack of access to educational institute, Lack of qualified adult trainer and contents, Shortagc of 
budget, Problem of coordinating the programme etc. Strategies applied to the FAL programme 
included: Account ing the strategies developed by women, Merging literacy with saving and 
credit acti vity, Understand ing the women perspective, respecting the cu lture and belief of 
women, Pushing womcn to\\md leader ship using attract ive teaching mcthods and appropriate 
contents and Others. Rccomme ndation forwarded by the researcher arc: Learners, Facilitntors, 
Governments, NGOs, and Stake-holders civil soc ieties should be dig out the availab le 
opportunities and exploit appropriately to break-out the shell of illiteracy that hamper the 
achievcment of the Millennium Development Goal, The challenges encountered in the FAL 
programme may be avoided when curriculum developer and Scholars in the related fields 
Government, NGOs, Civ il Societies , the Ri ches and Stake holders put their contribution 
sufficiently to so lve the problem of; the quality of education, Lack of awarcness ,Shortage of 
budget, Monitoring and evaluati on of FAL programme, Low salary payment for Faci litato rs 
Including material suppl ies. Thus, everybody whom concern about FAL should apply the 
strategies and po li cy of government at the grass-root level. 
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CHAPTER ONE 

1. INTRODUCTION 

This chapter deal s with the research problem and its approach. It included the main body of the 

research like: Background of the study, Statement of the problem, objectives of the study, 

Significance and Scope of the study. including definition of key tenns and Organization of the 

study 

1.1 BACKGROUND OF THE STUDY 

World education is a non-pro fit organi zation dedicated to improve the lives of the poor th ro ugh 

education, economic and social development programmes. Education is al so critical for 

empowering women. Educated women become more effective agents, able to improve both their 

Owen well-being and their family's well-fare. They are better equipped to extract the most 

benefit from available serv ices and existing opportunities and to take advantages of alternative 

opportunities, rol es, and support structures. These empowering effects of women's educat ion are 

manifested in a variety of \\·ays. including increased income-earning potential , ability to bargain 

for resources within the house-hold, decis ion making autonomy, control over their Owen 

fe rtility, and participati on in public lik. But as is the case with economic benefit s the socia l 

context in which educational opportunities are increased for girl s and wo men also affect s the 

ex tent to which they benefit from the education (Malhotra, Pande and Grawn, 2003.as cited in 

Nancy Birdsall, et.ul , and 2005). 

According to the DFID(20 11 ),Operational plan 20 1 1-20 I S,their vi sion is to protect the most 

vulnerable Ethiopian's. conso li date deve lopment ga ins, help to achieve the MDG and se ize the 

opportunities to make thei r support more transformational, accelerating Ethiopia' s graduati on 

from aid dependency. They will make the impac t of the UK's support more transformati onal by 

complementing existing programmes: Putting girls and women front and center of all they do. 

Across the programme they will work to build assets, create economic Opportunities and 

promote voice and political empowerment. 

As the plan of DFID indicates in it s di scussion , the empowenng women are through the 

functional adult literacy. 
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Women are marginalized in the development process owing to their low level of education. With 

regard to this Aggrey in K wesiga, (2002: I 0 I), as cited in Debeli Hundessa, (20 II) stated 

that: 

"No race or people can raise half slave, half Fee .the surest way to keep a people 

dO\l'/1 is to educate II /{/n and neglect the women. If you educate ilion. you silllply 

educate individual, but if YOIl educate WOlllen, you educate a Jamily. " 

(Debeli. 20113) 

Regarding the ncccssity o f women' s education Hydc( 1989 :9):as it was cited III 

Genet(2009), Tariku(20 I O),and Debeli(20 II) pointed out that: women's education is be ing 

viewed as critical, not onl y for its contribution to literacy and learning but also for its 

contributing to health, nutrition, family planning and economic growth. However, while the 

soc ial , economic and political development of any country is directly or indirectly dependent on 

women education, they are not given due attention in different development act ivities espec ially 

in education. They are taken as the invisible work force, unacknowledged back bone of the 

society who are all crucial to keep the soc io econom ic ali ve. 

According to the 2007 Nat iona l population and housing census .there were 36,528.543 ad ult s in 

Ethiop ia betwcen agcs 15-55,and according to the 200911 0 UNESCO/EFA global monetary 

report, the adults' national illiteracy rate is 64%(male,50%,female77%) In which there are 

23.270.767(male 8,992,983 and women 14,277,784) illiterate adults. For thi s reason, increasing 

the literacy rate is inev itably one of the main objectives of the ongoing grO\\1h and 

transformation plan (GATP) and ESDP IV. The focus wi ll shift towards functional adu lt literacy 

(F AL) to ensure the active participation of the newly literate populati on into soc ial and 

economic development with an overall frame work to promote adult education with special 

foc us on women. 

As it is portrayed in ESOP iv (20 10) under the fourth component: the government organize a 

2/twol year literacy programme for a ll illiterate adults .Disparities in ad ult literacy ratc between 

males and females and between regions have decreased .All illiterate adults will have followed 

literacy classes (over a two year period)organi zed by the regions and other stake-ho lders. 
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Even though the above mentioned practices were existed to the women, still there is a challenge 

that hampers the literacy of women. As Tebeje stated: 

"/n Q country like Ethiopia lI"here the government is burdened with the role of 

providing social services. which inc/udes the education of more than 75 

million people .and where the society is so diverse in its culture ,economic 

activity and level of ed/lcation, that addressing learning needs of individuals is 

nol an eo;), task. " (MoE 2006, b: 5) 

Accord ing to the FDRE ministry of education report on deve lopment and the state of ALE, 

2008, the future challenges for adu lt learning and education include: 

I . High population and meager resources. 

2. Low number of qualified citizens in adult education. 

According to the CSA, as of 2005 in Oromia National regional state the data of adult literacy 

rate indicate 6 1.5% for men and 29.5% fo r the women. This data show as there is high num ber 

of illiterate women than men in the above mentioned regional state. To a lleviate thi s illiteracy 

problem the Ethiopian gove rnment focused on functional adult literacy programme that aims to 

empower adu lt member of the soc iety to acti vely take part in the nati onal development and 

poverty reduction strategies (MoE. 2006). 

The above discussed information and facts were an input to conduct the research on the title" 

The praclices and challenges of engaging wOlI/en hO/lse-holds inlhe jimcI ional adult literacy: in 

Jill/ma zone" Which is an urgent issue to the researcher to conduct the study on it. 

1.2. STATEMENT OF THE PROBLEM. 

The uni versa l declaration human ri ghts affirmed the essenti al dignity and integrity of all human 

beings . Yet in far too many case. women's rights are more limited than those of men. The 

situation is particularly difficult for rural women who are often denied the most basic economic 

and social rights to property, to find decent work and to have an educated and good health. 

Without thi s basic right it is difficult for rural women to develop their own capaci ties fully and 

make a decent li ving as agriculturalist, entrepreneurs or wage owners. (MoE, 2002; cited in 

Tariku, 20 10:2) 
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The problem of illiteracy is very vast, series and complex illiteracy became an obstacle to the 

development of political, social, cultural and economical aspects.ln the practicing of all what we 

have mentioned above, particularly in Oromia national regional state, the Jimma zone adults are 

suffering from this series illiteracy problems. Specifically those who affected one are from the 

women house-holds. The living condition of women could improve only when they have basic 

knowledge.:. skills and development ideas (Bernard Sand haas (editor) 2007:3) 

The student researcher did not focused on dealing all issues referred previously as the illiteracy 

problem. Rather than that he had concentrated hi s attention on the gap that is st ill exist in the 

problem of women literacy which leads any lay man and/or women to ask different question, 

that have not got an answer until thi s day. This and other related issues initiated the student 

researcher to engage him-self in conducting research by the title of: 

"The prac/ices and challenges of engaging women house-holds in jimc/ional adul/ Ii/eracy 

programme: injimma zone 

Accordingly, the research aimed at investigating opportunities and challenges of engagement of 

the illiterate adu lt women house-holds in functional adult literacy programme and to search an 

answer for the follo wing questions. 

Thcse questi ons are: 

~ What practices are available to engage adult women house-holds m the FAL 

programme? 

~ To what extent the challenges hamper the engagement of adult women house-holds in 

the F AL programme? 

~ Which strategies/mechanism/a re being used to engage women house-holds in the FAL 

programme? 

4 



r ,., 

1.3. OBJECTIVES OF THE STUDY 

1.3.1. GENERAL OBJECTIVE 

The overall purpose of the study was to investigate factors that enhance the engagement of 

women house-holds in functional adult literacy. assessing factors those hinders it and identifying 

the strategies that are employed to engage women house-holds in F AL programme in the zone 

under di sc llssion . 

1.3.2. SPECIFI C OBJECTIVES 

The study seeks: 

.:. To identify the practices that contri bute to partic iRate women house-holds in the 

F AL programme . 

• :. To po int out the challenges that hinde r the engagement of the women)lOlIse-holds 

in the FAL programme . 

• :. To identify the strategies/mechanismslthat serve the engagement of women hOllse­

holds in the FAL programme . 

• :. To create an awareness on how to ident ify the socio-cu ltura l JJroblcms of the 

women, through the functional adu lt literacy . 

• :. To ca ll the attenti on of the stake-holde rs towards the engagement of wo men hOllse­

holds in the functional adult literacy . 

• :. To implement the gove rnment poli cy of functional adult literacy programme at the 

grass-root level. 

1.4. SIGNIFICANCE OF THE STUDY 

This research may be give benefit for those women in the area under di scussion, bes ides to thi s 

the research may be important for the women in the woredas and zones of Oromia region and 

other regions those still didn' t start functional ad ult literacy in practice, not only thi s but also 

5 



give benefit to Ethiopian women. In addition to the above mentioned significance, it may be 

contribute to some extent to the women house-holds in the world. 

The research may become valuable and contribute its own share to the society. Thus, the 

research helps to call the attention of the concerned body towards the engagement of all women 

house-holds to the F AL programme. Besides to this the study: 

./ Will open up a wnue that identifies a practices and challenges to engage women 

house-holds in the functional adult literacy. So that the concerning body might get 

clear insight in to the prevail problems to the stake-holders which help them to gear 

thcir concentration towards enhancing the engagement of women . 

./ May serve as good input for policy makers to set the strategy how to engage women 

house-holds in the functional adult literacy . 

./ Will contribute a lot to a good understanding about the exploiting of the existing 

opportunities and avoid challenges on the engagement of women in different regions 

of the Ethiopia . 

./ Since the appli cation of functional adult literacy is the burning issue and dynamic 

researcher may get benefit from thi s research study in that it will contribute additional 

information to the existing findings that can serve as a point of reference material or a 

base for further study. 

1.5. DELIMITA nON OF THE STUDY AREA/SCOPE OF THE STUDY!. 

The performance of functional adult literacy programme practices seems to be a national 

agenda these days. All regional states in Ethiopia are attempting to engage women house-holds 

in the FAL programme as part of national capacity building strategy and thereby making efforts. 

Jimma zone has 18 woredas and one special zone (Jimma town).Even though the functional 

adult literacy programme concerns each and every adult in the zone, the study was focused only 

on one woreda and one special zone of the Jimma zone's, women house-holds, those were 

practicing the functional adult literacy. Therefore, the study area specifically fallcn at Manna 

woreda and Jimma town. Manna woreda is found in jimma zonal administration that belongs to 

the Oromia national regional state. Its di stance from Addis Ababa is 378 km to the south west. It 
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is found on the Jimma town to Aggaro town asphalt road. Jimma town is found in Jimma zone. 

It is the capital (center) town of the zone. It is the special zone of the Oromia national regional 

state. Its distance from Addis Ababa is 356 km to the south-west. 

The researcher selected the speci fic study area due to the reason that he was born in that specific 

location and he had experienced well about the prevailing problems like illiteracy and other 

facts. Thus, the researcher tried his best to familiarize the reader of thi s research by showing the 

full information and data as the following: 

13ascd on the 2007 Census conducted by the CSA, thi s Zone has a total population of 2,486, 155. 

an increase of26.76% over the 1994 census, of whom 1,250,527 are men and 1,235,628 women: 

with an area of 15,568.58 square kilometers, Jimma has a population density of 159.69. While 

137,668 or 11.31% are urban inhabitants, a further 858 or 0.03% are pastoralists. A total of 

521,506 households were counted in thi s Zone, 

Mana woreda: Mana is one of the 180 woredas in the Oromia Region of Ethiopia. Part of the 

Jillll11a Zone, Mana is bordered on the south by Seka Chekorsa, on the west by Gomma, on the 

north by Limmu Kosa, and on the east by Kersa. The administrative center of thi s \\'oreda is 

Yebu. The landscape of Mana includes mountains, high bnds and plain land di vided by 

\·alleys. Mountains include Weshi and Bebella. Rivers include Aniso, Doha, Wanja, Yebu and 

Sogido. A survey of the land in this woreda shows that 89.1 % is arable or cultivable (86.1 % was 

under annual crops), 2.7% pasture, 2.8% forest, and the remaining 5.4% is considered swampy, 

degraded or otherwise unusable. Khat is an important cash crop. Coffee is another important 

cash crop for thi s woreda; over 5,000 hectares are planted with thi s crop. Its Woreda population 

was I 69,099(CSA, 2007).Oromo account 82.6% and Afan Oromospoken as a first language. 

JIMMA TowlI: Jimm:l , al so Jima, (Italian Gilllllla) is the largest city in southwestern Ethiopia. 

Located in the Jimma Zone of the Oromia Region, it has a latitude and longitude of 7°40'N 

36°50'EI 7.667"N 36.833°E. The town was the capital of Kaffa Province until the province was 

dissolved. Prior to the 2007 census, Jimma was reorganized administratively as a special Zone. 

The present town was developed on the Awetu River by Italian colonialists in the 1930s. At that 

time, with the goal of weakening the native Ethiopian Church, the Italians intended to make 

Jimllla an important center of Islamic learning. and founded an academy to teach fiqh. 
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Based on the 2007 Census conducted by the Central Statistical Agency of Ethiopia (CSA), this 

Zone has a total population of 120,960, of whom 60,824 are men and 60,136 women. With an 

area of 50.52 square kilometers, Jimma has a population density of 2,394.30 all are urban 

inhabitants. A total of 32,19 1 households were counted in this Zone. 

1.6. LIMITATIONS OF THE STUDY 

The study was designed to foc us on the Practices and challenges of engaging women house­

holds in FAL programme: in Jinuna zone. While the researcher conducted the research the~e 

were problems encountered him: those problems were included; 

-.I Financial constraint influenced him to omit pilot study that test the 

validity of tool s and hampered the deep and detail group 

discussion. 

-~ Scarcity of reference books (lack of up-to-date literature in the 

area) .created the shortage of information. 

-~ Problem of getting genuine responses from some stake-holders 

due to suspicion/fea ri ng/ of the prevailing polit ical situation 

.~ Time born situation in the study cite, like; most of the women are 

too busy to co llect (pick) coffee. The government concentrated on 

the natural resource rehabilitation by working on check dams and 

erosion prevention through digging canal , terracing and 

excavat ing the farm land, which is large ly stolen the attention of 

the women house-holds. 
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1.7. DEFINITION OF KEY TERMS. 

Adult: the word can refer to a stage in the life cycle of the individual; he or she is first a child, 

then a youth, then an adult. It can refer to status, an acceptance by society that the person 

concerned has completed his or her novitiate & now incorporated fully in to the community. It 

can refer to a social subset: adults as distinct from the children (Rogers, 2000:34). 

Adult cduc:ltion: According to the widely accepted perspective given by UNESCO (1997), 

term defined as "the entire body of ongoing learning process, formal or otherwise, whereby 

people regarded as adults by the soc iety to which they belong develop their abilities, enrich their 

knowledge. and improve their technical or professional qualifications or turn them in a new 

direction to meet their own needs and those of their soc iety" (p. I). It is education for adult s 

could be of different level s from literacy to graduate degrees extended from non-formal to 

formal contexts. 

Challenge: events occur to hamper (resist) some activities, difficulty, demanding or stimulating 

task, an assertion, and a verdict. 

Engagement: is a participation (a process that consciously applies collective undertakings to 

examine a common concern or problem),it is an empowerment process in which people in 

partner ships with those able to assist them ,identify problems & needs and increasingly take 

responsibility to plan, manage, control , and asses the collective actions that are taken by the 

community(G boku,2007: 19) 

Functional adult literacy: IS the newly introduced programme of ad ult learning systcm 

including the practical life experiencc or real life style ofthc learner. (NAES, 2008) 

Functional literacy: The process enabling a person to become not only literate, but also capable 

of performing adult tasks with in hi sl her soc io economic and political setting.( Bhola, 1979: 162) 

Fiqh: is the Islamic educational academy. (Yalew, 1976) 

Gender: the significance of bei ng male or female III a gIven society & it s corresponding 

attributes, roles & posi tions (Nafukho. 2005:87) 

Illiteracy: Most people think of literacy as a simple question of being able to read. But while a 

young child who can work her way through a basic picture book is considered to have age­

appropriate literacy levels, an adult who can only read at the most fundamental level is still 

functionally illiterate. 

Literacy: Is both behavior and conceptualizations related to the use of reading and/or writing. 

(Street, 1993 as cited in Tuijman 1996:80) 

Life-long-learning: which is often associated with adults refers, in fact , to a Comprehensive 

and visionary concept which includes formal. non-formal and informal learning which extended 

9 



throughout the lifespan of an individual to attain the fullest Possible developments in personal, 

social and vocational and professionals life. It views education in its totality, and includes 

learning that occurs in a home, school, community, and workplace, and through mass media and 

other situations and structures for acquiring and enhancing knowledge, skills, and attitudes. 

(MoE, 2006 as cited in MoE, 2008 national report of development and the state of ALE) 

Non formal cducation: is any organized systematic educational activity carried outside the 

established formal school system to provide selected types of learning to particular sub groups 

of population. It is like a formal education in the deliberate and systematic transition of 

knowledge attitude and ski ll s, but the stress is on ski ll s. It avoids the technology of formal 

schooling permitting a more diverse and flexible deployment of space time and material. It 

accepts a relaxation of personal qualification in response to the structure of work place. 

(Tuijman, 1996:22) 

Nongovcrnmcnt:11 organization: Nonprofit making or voluntary organizations establi shed 

outside governmental control by private citizens involves in advocacy and philanthropic work 

and activities (Nafukho et ai , 2005:59) 

Stakc-holdcl's: Individuals and groups involves in and affected by the programme effort 

including programme developers, implementers managers, donors, supporters and adult learners 

(Gboku,2007: 123) 
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1.8. ORGANISATION OF THE STUDYV 

This paper had consisted of five chapters: The first chapter reveals the introduction part that 

includes the main body of the research like; back-ground of the study, statement of the problem 

objectives of the study, significance of the study, scope of the study, definition of key temlS and 

organization of the study. 

Chapter two dealt with. review of related literature that includes; introduction, main body and 

summary about women house-holds and their engagement in functional adult literacy. 

Chapter three dealt with methodology and des ign of the research including with research design, 

sources of data, the population, the sample and sampling technique, instruments of data 

collection, data analysis teclmiques and other related issues. 

Chapter four di scussed about data analysis and data interpretation. The chapter di scusses more 

about research findings, back ground of the respondents, challenges and p'ractiees that exist in 

engaging the women house-holds in the functional adult literacy at the especial area under 
" 

investigation. 

The last chapter. chapter five dea lt with summary of major findings, conclusion (gist of the 

major findings and that shows the stand of the researcher and the implicat ion), recom mendation 

(suggestion and policy implication) addressed by the researches. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

When I am talking about the related literature, it is very deci sive to focus on the precise and 

related view of other scholars .Thus, the researcher presented the rel ated literature by reviewing 

and reshaping to fit accordingly to the titl e under di scussion .The following infornlation and 

data's are all about the practices and Challenges to engage women house-holds including its 

strategies. 

This chapter had included the int roduc ti on. l30dy and summary .It may attrac t the att enti on of 

the readers of this research work. Let us see them according to their procedurc: 

2.1. NOTION AND PURPOSE OF EDUCATION . 
... 

Education is an artificial creation ,unlike the natural learning processes .Harold Wiltshire draws 

a distinction between the two when he describes education as being ;planned processes of 

learning undertaken by intent, the so rt of thing that is commonly goes on in class rooms and that 

involves some who thought. In much discuss ion of adult education, the word is used loosely. 

certain ly there is a sense in which anything that happens to us, certainly we learn from our 

experiences .If we intend to learn we behave differently ; we join a class or buy an instruction 

manuals, we adapt the role of student and submit ourselves to planned process of tuition 

(Wiltshire in Rogers 1977).Education is planned learni ng contrivcd and purposefu l learning 

opportuniti es. The aim of all planning. preparation and review is to promote and to direc t 

learning .Education may therefore be seen as the provision of organized conditions for learning 

to take place, a means of providing lea rner support. It is aimed at maximizing effec ti ve learn ing 

(Rogers, 2000). 

The World Educat ion for All (EFA) initiative was adopted and launched in Jomtien, Thailand. 

1990. Ten years later, in April 2000, the world education forum in Dakar, Senegal, rev iewed 

progress in the EFA initiative and adopted a set of six goals to be met by 201S.Two of the goa ls 

(Goals 3 and 4) refer to youth and Adult literacy, bas ie and continuing education. However all 

goals are interrel ated : the education of youth and Adult s is related to all other EFA goals: Ea rl y 
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child-hood care and education, universal primary education for children, eliminating gender 

disparities and improving educational quality (FORE-MoE, 2008). 

According to the book serious research report of the OSSREA( 2009:69 ) :Education enables 

citizens to be more productive both at their work places and at their homes (Lee 1988).without 

education it is diffi cult for women to exercise their other rights and meet their aspirations for 

adequate livelihood ,negotiating power in marriage ,participation in political dec ision-making 

and a fai r chance in the modern economy for their children. Education is an investment that 

stays with a woman throughout her life, is hers to use as she wishes, and can' t be taken away. 

According to the research report serious of OSSREA (2010: 145) cited as; Education plays a key 

role as it influences ones participation in various development activities at house-hold, 

community and national levels. Education strengthens people's ability to meet their needs and 

those of their famili es by increasing their productivity and potential to achieve higher standards 

of living. Education is one of the critical areas of concerns identified on the fourth World 

conference on women in 1995 as priority areas for action. The l3eijing platform for action 

emerging from that conference, states that education is both the human right and an essential 

tool for achieving equal ity, development and peacc. 

As the speech delivered by Nelson Mandela: "Education IS the great englile of personal 

development .It is through education that the daughter of a peasant can become a doctor ,that a 

son of a mine worker can become the head of the mines ,that a child of a farm worker can 

become the president of a great nation .It is what we make out of what we have ,not what we are 

given ,that separates one person from another'" Education is the most powerful weapon which 

you can to change thc world ' (Njonjo, 2010) 

2.2. FUNCTIONAL ADULT LITERACY 

2.2.1. DEFINITION AND DEVELOPMENT STAGE OF BASIC LITERACY CONCEPT 

According to, Il Z-DVV(2008)Newsleuer,No,20/2 1,Under the titl e of historical development, 

definition, and practices of functional adu lt literacy in focus on adult and non formal adult 

education in Ethiopia: Literacy has been considered something to which every person is entitl ed 

to just as the universal declaration of human ri ghts, In 1948, defined education as a fundamenta l 
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right. The following points indicate the development stage of literacy from time to time, it 

emphasis on different nature of the literacy. We can identifY the intention of literacy according 

to the time: 

.:. Before 1960 's, lileracy as a sel of lechnical skillsls/and alone skills . 

• :. In 1970 '.1'. "col1Scienlizalion "Iileracy mel hods by Paulo Freire inclllding cllliliral 

and socia polilical concerns 

.:. 1980 's 10 1990 '.1'. lileraG)' as a sci of praclices defined by social relaliol1.1' and 

cllltliral processcs 

.:. In 1990 '.I', lileracy concept of" basic learning needs" educalion for all 

.:. In 2000 '.I'. literacy as a key element of lifelong learning in ifs lived context or a social 

praclice contribwing to broader lifelong learning purposes, linking sllch a plural 

no/ion of citizenship, cllltliral idenlity, socia economic development, hllman rights 

and eqllity, these proclamations call for the con/ex/ sensitive and there with learner 

centered provision of literacy along with Ihe eslablishmenl of Ii/crate environmen/s. 

(IIZ-DVV 2008) 

According to the Literacy mi SSion Authority of India(20 10),Saakshar Bharat scheme ,the 

Definition of Functional literacy is stated as the followings: Functional adult literacy in context 

of the programme implies achieving se lf reliance in Reading, Writing Arithmetic(numeracy),and 

becoming aware of the cause of one's deprivation and moving towards amelioration of their 

condition through organization and participation in the process of development ;acquiring skill s 

to improve the economic status and general well being creating an aware and responsib le 

citizenry(Imbibing values of national integration) communal harmony ,conservation of the 

environments ,women' s equality, and productive etc ... 

2.2.2. BASIC CONCEPTS AND RATIONALE OF FUNCTIONAL ADULT 

LITERACY 

According to the Newsletter prepared by l/Z-DVV, 2008, No, 20/21: 16 Shows, that ; there are 

two basic concepts of functi onal adul t literacy: 1. Literacy as reading and writing acqu ired at a 
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level of enough competence to be put to use and actually put to productive use that is more 

theoret ical approach. 2. Literacy as read ing and writing (literacy education) plus knowledge and 

skills in other fi elds that is more practical approach. 

As Newsletter, printed by II Z.DVV, 2000, No, 7:46 indicate that, as a reaction to the 

conventional approach , functional approach, and functional literacy comes in to being. 

Functional means something which is relevant , meaningful and practical utility. FAL is a 

process of correlation development purposes with educational programmes and inputs. lt is not 

merely a literacy programme. It is functional education ai ming at: knowledge. understanding. 

agricultural kno\\' how, farming skill s.changes in attitude and motivati on for problem so lutions. 

lt is a means of developing the tota l personality of the illiterates. lt is a method of training and 

educating illiterate adu lt s for development purposes, and literacy skill s come on ly as a part of 

developing their general sk ill s by increasing their communication skill s . The major goals of 

functional adu lt literacy are; 

o To help socia-economic and socio-cultural dC l'clopment of the 

community: 

o To prepare the individuals and communities to participate in 

development activities wid in the life of the locol govcl'I1mel1l : 

o To promote knowledge and allitude change which may enable 

illiterates 10 perform efficiently all those jimctions H·hich are 

necessary for them 

2.2.3. HISTORICAL HIGH LIGHTS OF FUNCTIONAL ADULT LITERACY IN 

ETHIOPIA 

When we talk of literacy educati on for adults in Ethiopia we think mainly of two programmes: 

The work o ri ented experimenta l literacy programme from 19G7 to 197 1 and in particular the 

national literacy campa ign from 1978 to 199 1. Since 199 1 there has been a programme that had 

varying names but was predominantly called non formal (adult) basic education (NFABE) that 

was meant not · only for children but also for yo uth and adu lts above the age of IS.1t has been 

mentioned in all three ESOP under different heading the current alternative basic educat ion 

(ABE). Despite the attempted link of literacy wi th other often econom ic projects in the work 

oriented experimenta l literacy programme. all these programme were and are still aiming at 
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teaching the 3R's, Reading, Writing and Numeracy more or less as standalone technical skills. 

The learners in these programmes were treated and thought like children not as adult learners 

with their own characteristics as learners (Ambissa, 2008 as cited in Sandhaas, 2004). But there 

were remarkable differences between these programmes in terms of an availability of 

facilitators, training and material development (Mammo. 2007). It is therefore not by change 

that the NFABE programme has been soon considered as a failure and therefore been gi ven litt le 

attention by MoE and regional education bureaus. 

The women associati on of Tigray was the fi rs t major organi zation in Ethiopia concerned with 

literacy that has been trying to mod ify thcir trad itional approach by adding and including 

elements of the Functional Adult Literacy approach and has thus prov ided a valuable model for 

other stake-holde rs (Bernd Sandhaas, 2004). 

At the same time a group of mainly NGO 's , Women and regional development associations and 

a few government o ffi ces(Tigray region education bureau & Community skill trainings centre in 

Oromia) started the establishment of FAL pilot project in fi ve regions. In the mean time around 

fifteen ( 15) pilot projects are establi shed supported by OVV international by means's of tra in ing 

and funding in order to run the FAL programmes for thei r target groups in the main " 'omen 

(IIZ/OVV,2006). 

Most of these FAL partners will also parti cipate 111 the newly started " Integrated Women' s 

Empowerment Programme(lWEP)" that DVV international is implementing with MoE Under 

all regions and a great num ber of stakeholders and intermediari cs(Sandhaas, 2008). 

A shorten version of 42 page paper was launched by the MoE in February 2008 as National 

Adult Education Strategy/NAESI (MoE, 2008).The strategy which has been distri buted by the 

tvloE puts FA L in the cent re of the national adult education programme (MoE, 2008). Since that 

traditional literacy activities are now called "Functional Adult Literacy". 

Regarding to the defin iti on of bas ic literacy and functional literacy were subsequentl y 

streamli ned as fo llows: 

v' A person is literate, who can with understanding both reading and write a short 

simple statemem on his c\'eryday life. 
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,/ A person is functionally literate, who can engage in all these activities in which 

literacy is required for effective functioning of his group and community and also for 

enabling him to continue to use reading, writing and calculation for his own and the 

community's Development (UNESCO, 1978). 

According to the Newsletter printed by IIZ-DVV, 2008 NO.20/21: 17 indicate that literacy has 

different implication. as of the following: 

Literacy has: a) political, cllltliral and social wpects, b) Vision of literacy as conscientizaion. 

hllman liberation and dCl'elupmel1l and social & economic tram/ormation. c) Meaning/iii 

acqllisition. development and lise of reading and writing (also for nlllnel'llC)' plirposeJ) in 

evelJ1day life, as a tool for self e:>.pression, information communication, and as a means to 

improve one's life and to contribute to fam ily, community and national tram/ormation and 

development. 

Current understanding of FAL: a) As reading and writing that a person requires and uses in the 

various tasks and engagements in everyday life, b) Has an applied, real life orientation and 

recognizes people's changing needs and asp iration, c) Implies a range of skills, practices and 

abilities some of which arc undertaken by individuals. some in mutual support, and others 

collectively in groups. 

According to ESDP /II, the definition ofFAL in Ethiopia is: 

- FAL covers various areas of life skills in order to enable the population as a ll'hole to 

participate in the del'eloplllent process. 

- FAL is by tilat equivalent inllleaning to the adliit and nonformal edllcation programme. 

Adult and non formal education programme; is basically focused on literacy, nUlllcracy and 

other relevant skills to enable learners to develop problem solving abilities and change their 

li ves. FAL in common usage is defined as, the acq uisit ion and use of readi ng and writing to 

learn practi cal knowledge and skills useful for other aspects of life, such as agriculture. health , 

civic education etc .... 
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RATIONALE OF FUNCTIONAL ADULT LITERACY: According to IIZ/DVV international, 

Newsletter NO,2012 1 indicated on page 24,a society ,which is not able to communicate in 

reading and writing and unable to handle basic infornled decisions and operations(business, 

agriculture, health ,environment and democracy) in daily life ,is severely affected in its overall 

soc ial development. 

Adults particularly those people in poor life situation hardly learn for the sake of learning but 

mainly seek main survival skill s, which would enable them to fight the vicious circle of pove rty. 

The essences and degree of functionality and the need for it are directl y rel ated to the relevance 

and appropriateness of the programme to successfull y challenge the various life problems. FAL 

(functional adult literacy) for poverty reduction thus goes far beyond organizing basic literacy 

classes . FAL is a participatory approach , which motivates the learners to continue searching for 

knowledge and skills. FAL helping the learning groups to gain se lf confidence and a sense of 

empowerment and to improve their own li ving conditions out of their own effort. It involves a 

wide range of locali zed basic li ve lihood activities characterized by participati on and goa l 

orientation. 

2. 3. FUNCTIONAL AI)UL T LITERACY AND WOMEN 

2.3.1. WO!\'IE N'S RESI'ONSIIlILlTIES AND DEVELOPMENT 

STA TUS OF WOMEN HOUSE-HOLDS: In most society women have inferior status & are sub­

ordinate to men. There are variati ons and expectations, but quite often women arc shy of 

speaking to men. And yet poor rural women are a poor and deprived class with in a class. They 

often work very long hours, and they are usually paid less than men. Rural single women. 

females heads o f house-holds, and widows include man y of the most wretched and unseen 

people in the world .Women work long hours both at domestic tasks and outside the homc. 

returns to the family labor are low, and in the slack seasons often very low, ifindeed there is any 

work then at all. The house-hold has no land, or has land which doesn' t assure or barely assures 

subsistence or which is rented or share cropped. The house-ho lds borrow from neighbors, kin 

and traders, and it is in short term or long term debt. Clothes are few and worn until they arc 

very old. House-holds are poorer by loss of assets. The effects of physica l incapacity are two­

fold. First, the weakening or loss of labor and earning power of an ad ult reduces or stops the 

18 



flow of income and food in to the house-holds. Single-adult female headed house-holds are most 

vulnerable, but in larger households too, effects can be severe especially if more than one 

member is incapacitated (Robert Chambers, 1995). 

According to the OSSREA,2006,Gender issues research report serious,No,23 on page 95 , states 

that the Status of women in Jimma zone looks like the following: The primary sphere ofjimma 

zone women is the home and their stereotyped roles are those of a wife and a mother as is almost 

universa lly the case among traditional soc ieties .As wives ,women belong in the home and 

shoulder the responsibility of nurturing children, food preparation and taking care of the 

domicile .The house-hold chores includes fetch ing water li'om the rivers and ponds prepar ing 

and distributing food, cleaning the home, laundering, milking ,taking care for and socializing 

children ,and taking care of the young ,weak and pregnant animals. 

Outside the home stead, they may participate and give a hand in light agricultural works like 

weeding and gathering coffee beans, whenever the need arises. In addition, they undertake the 

responsibilities of taking small sca le house-hold products such as vegetables, dairy products, 

khat , and food crops to small local markets. This should not be taken to mean that women have 

an upper hand in the domest ic sphcre.Though women carrying the burden of performing the 

over-whelming majority of activ ities within the home-stead the men wie ld tota l authority in the 

family and domestic economy. 

WOMEN'S RESPONSIIJILlTl' IN THE SOCIETY: Women accept that thcre is a" cu ltural ancl 

not natural division of labor. "women are not educated & hence these are their obli gat ions. 

Women do not want to be labeled lazy. They make and sell local drinks because they need some 

money to buy house hold consumer items such as o il, salt or fire wood. The men do not supply 

these. Women point out that they just as much ifnot more than men by saying: 

"We work more than men. We help men on the farm , nobody acknowledges 

that. We cook and wash, fetch water go to market and take care of the children. 

In-spite of these, we sti ll do not get what we want not at home, not in the 

community. The only thing that we organize for is to participate in ' baltina' 

where we prepared food and drinks for various reasons. Thi s has been going on 
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for years, and it goes on now. " Women's responsibility \\~th in the community 

on the other hand is limited (Aklilu Kidanu and Dessalegn Rahmato, 2000). 

ROLES OF WOMEN IN THE DEVELOPMENT: The roles that women play are different in any 

given soc iety, and their situation is determined by the legislation, religious norms, economic 

status. or class, cultural values. ethnicity and types of productive activity o f their country, 

community and house-holds. Women are usually responsible for domestic work ; the care of 

children. family health. cooking and providing food and other house-hold services. In most 

societies they also playa major role in the productive acti\'ities of the family; in farming, paid 

domesti c labors, services. Industries and income-generat ing act ivities . In some soc ieties they 

also have clear community roles (Wallace and March (editor). 1991). 

2.3.2. STATE OF ILLITERACY 

According to the UNESCO institute for stati stics (UIS) 140 million of the 862 million were 

illiterate young people (aged 15 to 24)).in 2000 over I 04 million children did not have access to 

schooling. As we ll there is a marked gender dimension to ad ult illiteracy and girl s are less likely 

than boys to have school ing. Two thirds of illiterate adults were wo men. In 2000 there were 236 

million more illiterate women than men. The stark reality is that one in five adu lt s on the planet 

and tens of millions of school aged chi ldren do not read and wri te (UNESCO's UNLD. 2004:6) 

Not on ly the above study indicates the rate of illiteracy of women but also there is another stud y 

that portrays the women's illiteracy level, as the fo llowing: The two-thi rd of the 774 million 

Ad ults illiterates' wo rl dwide are women, the same proportion for the past 20 years and across 

most Reg ions. 

The global yo uth literacy rate has increased to 89 per celll, while the gender gap has decl ined to 

5 percentage points. Gaps between girls' and boys' primary enrolment have closed in the 

majority of countries, but gender parity is still a distant goal for some.72 million children of 

primary school age are not attending school, out of which over 39 million (or 54 per cent)are 

girl s. While secondary school enrolments show improvement, fewer countries are near gender 

parity than for pri mary education. In tertiary enrolment. men's dominance has been reversed 

globa ll y and gender disparit ies favor women, except in sub-Saharan Africa and Southern and 

Western Asia. Women in tertiary educat ion are significantly underrepresented in the fields of 
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science and engineering; however, they remain predominant in education, health and welfare, 

social sciences, and humanities and arts. Worldwide, women account for slightly more than a 

quarter of all scientific researchers - an increase compared to previous decades but still very far 

from parity. Use of access to the Internet grew exponentially in the past decade, narrowing the 

gender digital divide - however, women st ill do not have the same level of access as men in 

most countries. whether more or less developed (UNESCO Institute for Stat istics, 2009). 

Illiteracy appears to be the most serious as it largely determines how other problems (disease. 

poverty, famine and militari sm) are approached and dealt with. In situation where there is a wide 

spread illiteracy there is usually wide spread famine Unsanitary living condition, operati on and 

ex ploitati on (Alemayehu. 1988).Il1iteracy should be addressed through adult education in an 

effort to transform the rest of the serious problems. Adult education can help to prevent and 

eliminate gender di sparity and gender related social problems (violence against women and 

children female genital mutil ation and sexual abuse). 

Wagner(2003), has stated that: according to the UNESCO, there were an estimated 962 million 

illiterates in the world in 1990 .885 million in 1995,and an estimated 887 million in 

2000,constituting 27% of the adult populat ion in the developing coun tri es .Of these illi terates 

the majority are women .In somc countri es acco unting for up to two thirds of ad ult 

illiteracy(Nafuk ho et al ,2005). 

Regarding to the Features of illiterate women different researches have been takcn place in 

different areas indicates that: Women constilllte the majority of today's 900 million illiterate in 

the world. A lthough the proportion of illiterates is decreasing, the proportion of women among 

the illiterates is not .According to UNESCO stati stics, women represented 58% of the world 

illiterates in 1960, 59% in 1970(UNESCO 1971 :29), and 63% both in 1980's & 1990(UNESCO. 

1995:2-5) .The increase in illiteracy rates among women is noticeable in all developing regions 

and reflects mainly the greater place by men in accessing read ing and writing skill s. Regions 

with high illiteracy rates tend also to be places with substant ial gender gaps in these rates. 

STATE OF ILLITERA CY 1/1' ETHIOPIA: There have been ups and downs in the deve lopments 

and implementation of literacy programme in Ethiopia. Many agree that the literacy campaign 

through development ( 1974 to 1975) is remembered as the best time when a concened effort 
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was made to up lift the literacy state in the country and to eradicate illiteracy. There after the 

literacy programme was run with less intensity by the MoE. It could be said that the literacy 

programme was virtually stopped as a major educational programme beginning I 992.How ever 

there were some woreda education offices and NGO's who were running functional adult 

literacy at micro level. After 1992, as a result of decentrali zation of education system, the adult 

education department was reduced to a panel level. This was done with the belief that apart from 

develop ing poli cy guide lines and capacity building, the ac tual development and implementation 

of adult education programmes could be handled entirely by regions (l3ernd Sandhaas (ed itor). 

2006). 

Most of the women who are illiterate tend to be poor and li ve in rural areas, although with the 

pattern of increasing migration from rural to urban areas; cities are deve loping deep pockets of 

illiteracy. Major sources of illiteracy for them are their failure to have attended schoo l, a 

condition that continues today. 

Illiteracy prevails among rural women, because it is women who, according to the dominant 

sexual division of labor, must assume responsibility for domestic work and raising children. In 

soc iet ies with limited technologies for access to fuel and water ,women's and gi rl s house-hold 

chores consume a great dea l of time & energy .In addition mcn' s control o f women' s sex uality is 

translated in to a limited mobility for wo men, wh ich prevents them fro m developing social net ­

works in which access to print is important. With most of their soc ia l contacts be ing wit h 

women of their own community, who also tend to illiterate, and their own soc iali zat ion into 

accepting a private ro le for themselves, many of these women have internali zed the conviction 

that they should not seek bas ic literacy sk ill s. 

Increasingly ,research indicates that the literacy versus illiterate dichotomy is very impreci se 

Although in rural areas ,many women may be totall y unable to read and write ,in many urban 

areas " illiteracy" covers a wide range of limited abilities in reading and writing(StorIn quest 

(1997) as cited in Wagner et al(editors) , 1999) 

ADULT iLLITERACY: Illiterates perform wo rse than people who went to primaryschool In 

various neuropsychological variables, such as ability to use readydata or deductive reasoning, 
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short tem1 memories, categorization, Visio-spatialdiscrimination numerical abilities, and abstract 

speech(Herbert HinzenJedit.f,2006) 

We can ask different question our self to know more about the women education, out of these let 

us try to answer the following question by saying; what is known about thinking process of 

ill iterates'" 

Unschooled people perform as they have throughout hi story, and most of them have no 

cognitive deficiencies. However literate people have neural net works that are miss ing from the 

brains of unschooled people. These are related to attention span. memory data use and ultimately 

decision making. 

The brain of adult illiterates differ from those of literate people; a different brain architecture 

(illiterates show less dominance of the left hemisphere in language), Differential language 

development (though illiterates have normal language deve lopment they o ften don ' t understand 

how individual sounds make up words), Limited understand ing of drawings (ability to identify 

three dimcnsional fi gures . recogni zing and naming pictures of objects. women may be at a 

particular d isadvantages),Co mputational limitat ions( illiterates perform less well than schooled 

people in numeri ca l tas ks).Short term memories (illiterat es may have prodigious long term 

memory .but poorly perform tasks invo lving short term memory), Later maturation 

. neuropsychologica l sk ill s .Differenti al use of data (They may categorize concepts d ifferent from 

schooled people ,and may be less likely to usc higher order and lower order categori es(Herbcrt 

1-1 inzen/ed i t.I,2005) 

Literacy acq ui s ition und ciders: If older people remain healthy, their intell ectual abi liti es and 

skill s related to language learning do not decline physical factors associated with aging may play 

a more critical role tha n cogniti ve factors in the ability o f elders to benefit from literacy 

instruction .Both visual acuity and the extent of the visual fi eld often decline with aging. Some 

learners may be experi encing hearing loss from repeated exposure to noise or a decrease in 

hearing acuity that interferes with ability to di scriminate central sounds from back-ground noises 

(Garrett. 1992 as cited in Wagner. et ai, 1999) 
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2. 3.3.WOMEN AND EDUCATION 

BENEFITS OF FUNCTJONA L ADULT LITERACY FOR WOMEN: Functional adult literacy 

contributes a lot for the women house-holds these benefits for women is as following: 

I. GENDER AND LIFE LONG LEARNING: Literacy is the right of every human being 

(Alemayehu. 1988) and the in formed and e ffective participation of women and men in every 

sphere of life is needed if humanity is to survive and meet the challenges of the future (Humburg 

declaration. UNESCO. 1997 as cited in Nafukho. et a I, 2005). 

2. WOMEN EDUCATJON: Education has a dual role for women. In the first place women need 

education themselves in order that they may have access to better jobs, particularl y in the areas 

of science and technology; rai sed standards of women's education benefit the whole community. 

Therefore, women must have access to education and training at all levels and thi s educat ion 

must be practi cal and well adapted to women's needs, particular importance should be given to 

education in the fields of health , nutri ti on and legal rights, while training should spec ially equip 

women in the field s of sc ience and technology. 

The second fu nction of education. which is mentioned in all areas di scussed by fOlward looking 

strategies, is to eradicate the stereo typed views of women so prevalent in both developed and 

deve lopi ng nations (Tina Wa ll acc, et ailed i torll 99 1 ). 

Like every aspect of conservative education, education means soc iali zation in to the existing 

customs, beli efs and norms .1I·omen's sub-ordination is therefore an unquest ioned component of 

the soc ia lizati on in to ad ult-hood. Conservative soc iali zation serves to reproduce the ex isting, 

hi storica l patterns of gender relations, as it a lso serves to reproduce all social and reproducti ve 

relations between the generat ions (Hinzen/edit./, 2008) 

3. WHY WE EDUCATE IVOMEN? This is the questionlVe raise to look/or answer. We educate 

them as that of ;UNESCO, has expressed the quensequense of neglect and discrimination of 

females in the fo llowi ng way; " Women beer the main responsibility for the well being of their 

family and pl ay the major role in efforts to improve health and nutritional standards and to 

introduce fa mily planning practices. They are al so the principal educators of the comJrlg 
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generations. In the poorest strata of society, whether rural or urban, women perform economic 

functions which are essential to society and crucial for their family ' s survival. Education of girls 

and women is thus a priority, whether one's criterion is economic development or greater equity, 

women are a major productive as well as the only reproductive force of society, and at the same 

timc. are often the poorest o f the Poor."(UNESCO. 1989 as cited in I1 Z1DVV 200 I, News 

Letter, No, 8:5) 

3. CREATING LITERATE ENVIRONMENTS: The creation of literate env ironment is one of the 

targets of the Uni ted Nation's literacy decade and is an aspect of the Dakar renewed vision of 

literacy fo r all. It is al so thc third strategics embraced by the UN Genera l assembl y in art icle ten 

of the reso lution on the UN LD. Literate environment constitute a range from attempts to create 

infra-structures in societies or communities that encourage popular reading and writing, through 

to the creation of groups of volunteers who work together for the love o f the printed word. 

In 1999 the ministry of Gender, labor and soc ial development with support from the World Bank 

commissioned an evaluati on of thi s programme and found that :the literacy program mes had 

equ ipped the learners with practical knowledge ,especiall y in the areas of agriculture ,crop and 

animal husbandry and hand crafts other benefit s included ,stronger participation in the 

governance of their communities in terms of frequency and in the s igni ficance of ro les played 

adoption of better hea lth practices ,espec iall y through better personal and enviro nmental 

sanitation and establi shing successful income generating acti vit ies . (UNESCO's UNLD, 2004) 

2.3.4. FACILITATI NG FUNCTIONAL ADULT LITERACY 

FUNCTIONAL APPROACHES OF ADULT LITERACY: Functional approach or Deve lopment 

oriented approaches to literacy are, perhaps. the most common among both NGO and 

governmental programmes; of len call ed "Functional literacy programme, they refer to the 

inclusion of development oriented programme components or learning contents about health 

practices Agri culture ,Marketing ,Environmental issues and other so called life or li ve ly hood 

ski ll s (Lind,2008:98). 

TRANSFORMATIVE LITERACY KNOWLEDGE: Poor and margi nalized rural and urban women 

stand to gain from information on basic reproduction functions, such as nutrition and hea lth ; 

infonnation on fam il y planning that will give them some modicum of control over their bodies is 
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also essential. It is also true that in the lives of many poor women, literacy is seen as less urgent 

than the satisfaction of basic needs for themselves and their families. 

Women join literacy programmes in the pursuit of diverse objectives. Adult literacy programmes 

are characterized by students of various ages ,often ranging in age from sixteen to seventy five 

,since women 's lives are strongly linked to their life cycle (women 's responsibilities vary as the 

function of the age of their children and thus their own age. Some young 1V0men may sec 

literacy programmes as the spring boards for a return to formal schooling, Mothers of young 

children may sec literacy classes as an opportunity to improve their spelling & acquire 

knowledge to help their children's schooling. and oldcr women may see it a congenial soc ial 

space to make and meet with friends .The noti on of emanicipatory knowledge to alter the 

social relations of gender may bc alien to many of these women and may also be initially 

rejected by them. Programme designers here face the challenge of conveying emancipatory 

knowledge in a context that is not readily friendly to these efforts (Lind, 2008:274). 

PRINCIPLES OF FUNCTIONAL ADULT L1ETRACY: The question is: has anything changed or 

have we just renamed an old approach? Dcspite the fact that different meanings exist even 

within our neighboring countri es (Okech, 2007). It is generall y agreed that Functional adult 

literacy is characterized by a number of principles, Such as: Emphasis on learni ng needs .adul t 

learning needs must be assessed prior to any curriculum development, Recogni zes people' s 

changing needs and aspiration .Mother tongue as language of instruction ,Integrati on of subject 

matter ,Integration of learni ng and life .Integrati on of service providers. Trained and 

remunerated staff. Facilitators must be chosen according to thei r qualification and moti vati on, -
Active and learner centered teaching methods, Production and utili zation of different learning 

materials ,Flexible and learner-ori ented time and duration, Continual participatory assessment of 

learning ac hievement.evolvable and capable of intenncd ieri es.« I1 Z/DVV international,200S; 

Newsletter,No,22/23 :25). 
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2.4. THE PRACTICES THAT HELP TO ENGAGE WOMEN HOUSE-HOLDS IN 

FUNCTIONAL ADULT LITERACY 

2.4.1. PRACTICES WHICH HELP IN ENGAGING WOMEN HOUSE-HOLDS IN 

FUNCTIONAL ADULT LITERACY 

There are so many opportuniti es available to engage women households in Qur country. Lct us 

see the discuss ion deep ly: 

Promote and increase the chances of success-full literacy programmes include: Community 

support fro m local leadcr, The curric ulum relevant rclated to the social and politica l contex t into 

which the women are wo rking, Components of the education for men and other mcmbers of the 

famil y and soc iety in general , Programmes which promote confidence in the women ,Teacher 

training strategies which address the particular needs and learning di ffi culti es faced by women 

and girl s ,Mobili zati on of the commitment to the programmes at small loca l levels, Creati ve 

organi zation approaches ,Awareness·raising on civic and social ri ght, Clearly defined prioriti es 

and objecti ves(Tuijman( edit.) 1996) 

To achieve the outcomes gove rnments need to make informed choices fro m a range of opti ons to 

suite the ir pa rticular s ituati ons in terms of governance ,fi nance and costs and delivcry Regardi ng 

the allocation of budget for adults literacy programme international trends show that government 

is respons ible to cover the programme costs by using di fferent options; ego The 2007 Abuja 

intcrnati onal wo rk shop on adult literacy ca ll ed on governments to dedicate at least 3% of their 

national education sector budget to adult literacy programme. The central componcnt o r 

expenditures incorporates the remuneration of facilitators and other diffe rent items directl y 

related to the programmc (DFIO, 2008) 

On teaching arrangements. ES DP provides that teaching will be a vo luntary acti vity organi zed at 

school, A BECs and Kebele level. In the programme it is further expla ined, w ill utili ze teachers, 

ABECs facilitators, a nd literate adults, secondary and terti ary level students. While the mai n 

investments will be in the provision of literacy readers training manuals and in the training of 

literacy vo lunteer teachers (Mo E, 2008) 
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An assessment of adult needs for reading materials in Jimma and Illubabor zones ,conducted in 

1996 by code Ethiopia revealed; female adults preffered development related culture health & 

agriculture related issues language as home economics, Female and male adults have not shown 

significant difference in their preference for approaches of the reading materials with respect to 

presentation ,language and illustration ,Male and female adults equally appreciated clear and 

precise presentation ,some times in the form of poems conversations and hi stories, 130th groups 

suggested ideas presented in written form s to be alignment by figures .charts. pictures and 

ctc .. . (CODE.1997). 

2.S. CHALLENGES OF FUNCTIONAL ADULT LITERACY TO ENGAGE WOMEN 

HOUSE- HOLDS 

2.5.1. CHALLENGES AFRICAN WOMEN FACE IN LITERACY 

Coml11on challenges of functional adult literacy: There are coml11on problems and challenges 

that literacy and other non formal ed ucation programmes often face .Both typically attempt to 

se rve the disadvantaged groups of society :poor, disproportionately female residents of rural and 

remote areas .and urban slums .Maintaining adequate quality in the learn ing process and it' s 

results ,gaining recognition 3S eq ui valen t of formal programme ,and ensuring necessary political 

and financial support are the common problems that bedevil literacy and othcr non-formal 

programmes ,particularly those designed as basic educat ion or alternativc primary 

education(A. Wagner , et al(ed it.). 1999) 

There are different chall enges that encountcr the illiterate women house-holds in Africa that 

include the detail explanation as the following: A. challenges facing women in Africa B. 

Obstacles to the participati on in literacy and C. Obstacles to literacy acquisition. Let us see them 

one by one; 

A.CI-fALLENGES FAC/fI'G WOMEN IN AFRICA: There are many problems experi enced by 

women in Africa, which are common, despite their varying contexts. This problem include: The 

continuing underdevelopment of women, the hi gh rate of illiteracy amongst women ,the hi gh 

level of exclus ion of women regardi ng access to education and training in both the formal and 

non form al sectors ,especiall y at higher leve l. an increase of domestic vio lence against women 

and children ,the increase inequality between women and men linked to religio us tradi tions 
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cultural backgrounds as well as the global rise in fundamentalism, the lack of access to learning 

opportunity in various categories such as health civic rights increase the social burdens 

experienced by women education entrepreneurial training ,the lack of women in leader-ship to 

articulate the interest of women's development(Pandy,1999) 

B.OBSTACLES TO THE PARTICIPATION IN LITERACY: Although the majority of literacy 

students tend to be adult women. they face a number of constraints on attendance and 

completion. The process of literacy acquis ition is gendered because women face more problems 

becoming literate than men: failure to receive their husbands approval for attending the classes, 

their need to be at home to perform continucs domestic chorcs and the ir respons ibility vis-a-vis 

children and sick family members .This set of duties tends to make women's attendance in 

literacy class irregular and subject to interruption when domestic responsibilities intens ify. It is 

obvious that as long as the sexual division of labor continuous, women ' s participation in literacy 

programme will be restricted by their domestic and family related responsibilities (A. Wagner, et 

al(edit.), 1999) 

C.OBSTACLI::S TO LI7ERACY ACQUISITION: Research contrasting women 's responses to 

questions about their ability to read and write to with their performance in ac tual test has found 

that many of the self identified readers have very weak abilities. This results to some ex tent from 

the women's modest consumptions of literacy. often taken to represent a desecrate task such as 

signing one ' s name, reading street and bus signs ,reading names and prices of products in the 

markets ,understanding a brief phrase ,reading and writing notes for family members(S tonn 

quest 1997) 

It is becoming increasingly clear that literacy skill s, particularly those acquired late in life, need 

every day practices if they are to be retained .Individuals whose occupations do not require 

literacy ski ll s stand a weak chance of developi ng literacy fluency. Few materials are read 

among the poor. In urban areas these might consist of books linked to religious affiliation and 

news papers and journals borrowed from friends and relati ves .Often the only books illiterate 

mothers have available to them arc their children 'S text books(A.wagner ,e t al(edit.)1999) 
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2.5.2. CHALLENGES AND CONSTRAINTS OF FAL 

Innovative approaches are bound to face practical constraints and challenges. In this case ,the 

first is to apply participatory planning methods .Participatory planning goes far beyond informed 

about a programme and requesting acceptance .It requires skill s ,which smoothly encourage 

dialogue ,clarificat ion of doubts ,readiness to involve peoples and learn from them, take and 

share responsibilities ,set plans and develop a system of triangul ation. The challenges face the 

FAL programme includes: Demand driven programme is not so much supported by Woreda 

ANFE experts, A learner centered approach and dialogue are new to many of the Facilitator. 

Integration of literacy and life skill in daily learning requires spec ial preparation of materials and 

lessons, Relevant literacy materials are lack ing very widely, Literacy instructors or facilitators 

should be convinced about the benefits ofFAL programme (llZ-DVV/dvv international , 2008). 

Women have often been subject to literacy programmes not planned by them or reflecting their 

needs; consequently there is a high dropout rate and poor programme results. It would appear 

from the literature that the challenges to be addressed include practical, educational and socio 

cultural aspects. I. Practical problems include:( a) lack of time ;(b) location of classes entai ling 

traveling difficulties; (c) lack of practical spec ial provision to help women concentrate on 

literacy 2.Educational problems includes: (a)thc available reading materia ls are not designed for 

women;(b)promotion of literacy linked to projects for income generation which may fail ;(c) 

technical skill s programmes can simply add to women's existing work load.3.soc io-cultural 

problems include:(a) little exposure to popular language other than the mother tongue. 

particularly in rural areas ;(b)women' s isolation from literate env ironmcnts;(c)cultural att itudes 

ego Men forbid women to "isit the literacy class;(d)failure of most programmes to integrak 

literacy down to the village leve l .Most African womcn ,for example have no been able to attend 

school and school still look alien to Ali'ican soc ieties which function according to the norms and 

tempo's of vi ll age traditions(Oglesby as cited in Tuijman(ediL),1996) 

2.5.3. BARRIERS TO WOMEN I'ARTICII'ATION IN FUNCTIONAL ADULT 

LITERACY 

Women have few ri ghts to education, employment, health care, land and productive resources in 

many societies . In addi tion ,,·omen hu,'e heavy " 'o rkioads both within the homes and in their 
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productive activities. Very little new technology has been developed for use by women in 

domestic or agricultural work; and yet women 's heavy work load undermines their health, and 

limits their ability to became involved in organizing ,meeting to gather ,decision making and 

other aspects of social development .Even when technology is introduced ;example, mills or 

water pumps ,it is usually taken over by men, thus removing the process from women's control 

Women are seldom able to benefit in terms of increased time for the rest income earning 

activities. Heavy workloads ,their domestic rcsponsibilities ,their restriction to low paid and 

unsecured scasonal work .their lack of land /animal rights combined with "macho" attitudes up 

held through education .religion and the mass med ia ,are all major barriers to women. 

Women had to carryall the domestic responsibility whenever they participated in the public 

domain ,be it in paid jobs ,community organizations ,or political parties .women of the poorest 

groups did paid work as a result of economic pressures but found themselves discriminated 

against and facing opposition from their partners and other members of the house-holds .Most 

were seriously over worked and tired - in practice ,a women 's average working day is 14 hours, 

sometimes up to 17 and they had little time to take part in other activities and/or participate fully 

in community organization(Wallace and March (edit.), 1991) 

Core problems in adult and non formal education: thirty years of ex periences in the promotion 

of institutional and programme capacities of African partner organization of II Z/DVV unveil 

persistent core problems some are; Lack of qualified ad ult educators and trainers on all 

operational level , Absence of needs oriented .short term up grading coerces for trainers 

facilitators, programme organizer and planner ,Lack of adequate training and learni ng facilities , 

Considerable deficits in availab ility and access to suitable teaching learning and reading 

materials as well as to other med ia sllch as Radio broad-cast, Deficiencies in the planning and 

organizational capacities which tend to be operated in a top down approach, Deficiencies in the 

use of participatory methods and participatory monitoring and evaluations to assure relevance of 

conceptions & contents to apply appropriate methods and approaches and to verify the 

achievement of the desired impacts is rarely mastered(Habtamu et al ,1999) 
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2.6. STRATEGIES TO ENGAGE WOMEN HOUSE-HOLDS IN FUNCTIONAL ADULT 

LlTERAY 

2.6.1 STRATEGIES TO ENGAGE WOMEN HOUSE-HOLDS IN FUNCTIONAL ADULT 

L1TERAY 

Strategies differ largely according to the individual adult learner. social context and Available 

Learning projects. It should differ according to the adult learners ' needs Problems. 

circumstances and contexts. 

Brook fi e ld (1986) proposes the theory of structuring programmes around learners need and 

abi liti es .This theory emphasizes the following considerati on: 

Engaging in needs assessment is a crucial step, Contextualizi ng the programmes objecti \'es, 

Developing a clear philosophical rationale to guide practices is a necessity for developing useful 

programmes, Acknowledging and working towards cultivating enhanced proficiency is in 

another requirement , Evaluating the extent to which programmes contribute to meeting the goal 

of learners, present and future needs immed iacy of usage of contents, A vai lability of resources 

to meet the expressed and unexpressed needs, Commitment to flexibility and changes, The 

qualities of facilit ator used, Evaluatio n determines the strengths and weakness of programmes 

and can be used to make amendments. Patricia Cross (198 1) proposes the following possibilit ies 

to increase leve l of participation of adu lt learne rs: 

Rai sing the self confidence of ad ult learners, Building positive attitudes towards educat ion, 

Effective strategies for meeting goals & expectations of learners, Responding to learners life 

transition ,Creating opportuni ties for interaction ,Removing barriers to ad ult learning. Providing 

accurate information and feed-back(Fasokun et al ,2005). 

2.6.2. WOMEN'S WAY OF KNOWING, CULTURAL BE LIEFS AND PRACTICES 

Women do have their OWJl way of knowing. cultu ra l beliefs and practices .There are different 

evidences that indicate the above mentioned rea lities ,Let us see the work of different scholars : 

Based on the theoretical and empirical work of Perry, Kohilberg and Gil ligan, Belenky, Clinchy 

Goldberger, and Tarule (1986) grouped women's perspectives on Knowing in to five major 

categories: 
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I . Silence - a position in which women experiences them as mindless & voiceless and subject to 

the whims of external authority (They are passive) 

2.Recieved knowledge - a perspective from which women convince of themselves as a capable 

of receiving ,even producing knowledge from the all knowing the ex ternal authoriti es but not 

capable of creating knowledge on thei r own (They li sten to the voices of others) 

3. Subjec ti ve knowledge - a perspec ti ve from which truth and knowledge are conceived of as 

personal. private and subjecti ve ly known or intuited (The locus of truth shifts to the self) 

4. Procedural knowledge - a position in which women are invested in learn ing and applying 

objecti ve procedures for obtaining and communicating knowledge (This position takes to two 

forms) 

5.Constructed knowledge - a pos ition 111 which women vIew all knowledge as contextual 

experiences themselves as creators of knowledge ,and value both subjective and objecti ve 

strategies for knowing (This stage is characteri zed by the development of an authentic voice) 

(Caffarell a, I 999) 

Fo llow women's ex isting knowledge: we must take in to account the strategies deve loped by 

women. Women have al\\'ays been ve ry ingenious in , for example, the area of cred it and savings 

or organization. (Wallace and March (edit.) , 199 1) 

CULTURAL BELIEFS AND PRA CTICES: The women values respecting elders and religious 

leaders not working on holidays .respec ting parents and guests ,helping one ano ther in plowing 

and harvesting ,exerci sing social feasts ,frequentl y going to Mosque or church for prayers . FAL 

programmes have a lso add ress cultura l practices and beliefs .Care has to be made not to vio let 

and di scourage the culture of every community .Those undesired cultural practices and beliefs 

need to add ress be carefully add ressed without showing any hosti lity to them(Sandhaas 

(edit.),2006). 

Evidence from successful projects which have eva luate the outcomes indicate that those adu lt 

education programmes for women which stands the greatest chance of making valuable and 

lasting impacts on the li ves of wo men learners are those which: 
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(a). Value and draw on women ' s experience and seek to develop their self motivation and self 

confidence, (b).Employ and promote cooperative learning rather than hierarchical teaching 

approaches, (c ).Acknowledge the practical constraints under which the women are attempting to 

learn and accommodates those in the education fomlat adopted, (d).Acknowledge the women 's 

previous education experiences and attempt to compensate for these.(e) .Work through the 

women's own soc ial net works. The major success of informal learning is due to women taking 

responsibilities for their own learning and learning from each other (Tuijman (ed it.), 1996) 

Important condition fo r FAL programme success: Politi ca l will. clear understanding and 

determinat ion at all level. Cooperati on and coordinated effo rts amo ng all stake-holders. 

Motivated, trained and committed man power .Continuous capacity building among the 

practitioners at all levels . Adult learning and training materi als in local languages (loca li zed and 

life related) ( II Z-DVV IDVV international!, 2008 Newsletter No, 20/21 :29) 

Summar"), of the main points and conclusion to the review of related literature 

To sum up the whole situation in thi s chaptcr the researcher sorted o ut important points under 

the chapter in to three mai n parts; the first one is the practi ces that help to facil itate the 

fllnctional ad ult literacy for womcn house-holds, the second important issue is the chall enges 

that hamper the act ivity of functional adult literacy for women households, and the last 

important point is the issue of strategies to appl y the functional ad ult literacy for ad ul t women 

house-holds. Let us see them one by one respec ti vely: 

I. Practices those are indicated in this chapter looks like the following; 

I. Different international orga nizati ons li ke UNESCO, WORLD BANK, International Moncy 

Fund and other NGO (Nat iona l and intcrnational) gave the recognition to Functional adult 

literacy programme as it is the means to bring development and alleviate poverty. 

2.different declarations and acts we re proposed to engage women in development role by 

empowering them through functional adult literacy; example, EF A goal , MDGs ,Abuja 

international work-shop(2007) , ESDP 1,1l ,1l1 ,IV ,NAES and GTP. 

3. The awareness created in the minds of \\'omen on the whole world to bring mental shift . vi s-a­

vis: Gender equa lity, Equal right to possess wealth amongst women and men, Right to education 
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,Right to equal work opportunity and payment amongst women and men, Affirmative action 

taken by deve loped and developing nations, etc .... 

4. Concentration given by international & national Government and Non Governmental 

Organization that concerning the contribution of educated women to bring the desircd changc. 

5. The legally supported acts to organi ze womcn at different level; Women affa ir, Women 

assoc iati on. women se lf help groups etc . .. 

6. The acknowledgcmcnt of \\'omcn 's work load , and work ing on the gender equali ty to share 

their burden. 

7. Need assessment on ad ult educat ion in different time and places, exam pic. Code Ethiopia 

1996 in Oromia region at Jimma and lIubabor zones, DVV international in Amhara regional 

state in 2006, Women Associati on ofTigray, ctc . .. .. . 

II. The challenges those were facing the women households in the programllle of 

Functional adult literacy following processes m'c portraycd as follows: 

Few right to education. 1-leaY), ,,"ork load (sexual division of labor),a nd little new technology 

example; Mill s and watcr pUlllp. Hea lth problems, Lack of suffi cienttimc, Low payment and in 

secured seasonal work , Poverty, Lack of quali ty learning ,Lack of rccognition (unrecognized 

learning task),Lcss politi cal support(in practica l or tangible),Less financial support. Failure to 

recei ve the ir husbands appro\'a l, Their needs to be at home to perform domcstic chorcs,_ Fami ly 

care(children, sick and old family member),Lack of relevant learning content to thc real life 

situation, Lack of reading material access, High rate of illiteracy amongst womcn ,Domesti c 

vio lence against womcn and chi ld ren , Lack of access to learning opportunities, Lack of womcn 

in leader-ship to art iculate thei r interest, Demand driven programme is not so much supported by 

woreda Adult education experts, A learner centered approach is new for facil itators, Facilitators 

and instructors convince the benefit of adult literacy, Lack of qualified ad ult educators and 

trainers, deficiencies in the planning and organizational capacities ,and Rarel y mastered 

participatory monitoring and evaluation to assure relevance of conceptions & content to app ly 

appropriate methods & approac hes. 
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Ill. Strategies to increase the engagement of women house-holds in the programme of 

functional adult literacy include: 

Following women's existing knowledge, Account the strategies developed by women them 

selves , Merging the literacy with credit and saving organization, Understanding women 

perspective on knowledge, Respecting the women cultural practices & beliefs, Carefully 

addressing those undesired cultural beliefs and practices without showing any hostility to them, 

To givc a conclusion on thi s chapter the rescarchcr suggcsts the fulfillment of the foll owing 

decisive condition to the FAL programme; 

,/ Strong political will clear understanding and determination at all level. 

,/ Cooperation and coordinated efforts among all stack-holders. 

,/ Motivated trained and committed man power. 

,/ Continues capacity building among the practitioners at all level. 

,/ Adult learning and training in loca l languages (locali zed a nd life related) must 

be available. 

,/ FAL teaching material should be distributed as sufficient as the number of 

learners and facilitators. 
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CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

In this chapter the study forwarded the procedures used in gathering, analyzing and interpreting 

the data .Also procedures to identi fy the Practi ces and challenges to engage an women 

households including the strategies that was implemented to engage the women households in 

FAL programme in Jimma zone. 

3.1. RES EARCH DESIGN 

The study used a Qualitat iyc case study method and Descript ive case study des ign, because it 

would be found convenient to portray existing (prevailing) situation about practices and 

challenges of engaging ill iterate women in the functional adu lt literacy programme in wider area 

under discuss ion. The method was particularly appropriate to define the nature of the women 

engaged in functional adult literacy. The method was be lieved to generate relevant data pertain 

the effec tiveness of study the problem undcr di scussion. The title of the study was conducive 

largely to descripti ve examinations, providi ng and rich to explore. 

A case study is a desc ri pti ve technique in which you report on a single case or a few cases .The 

term "case" refers to the object of study. A case can be just about anyth ing .It can be the life of a 

person, a behavior or an event .However you define the "case' to be studied you can use the case 

history method to your ad\'antage in several ways, A case history can be useful that. it does not 

quanti fy as an experi mental research des ign. Because you don' t mani pulate any vari ables, you 

can' t determine the causes fo r the phenomena described (Bordens, 1988), " 

The study is class ified as qualitati ve when it' s purpose is primarily to descri be a situation, 

phenomcnon. problem or e\'ent ; the information is gathered through the usc of \'ariables 

measured on nominal or ordinal scale; if analys is is done to establish the vari ati on in the 

situation; the historical enumeration of events, an accounts of different opinions peoples have 

about an issue and a description of the li ving condi tions of the community, Descriptive research 

aims at to describe what is prevalent regarding; a group of people, a community, a phenomenon, 

a situat ion, a programme and an outcome, Its main theme is to describe what is prevalent, 
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example; socio economic characteristics of residents of a community, needs of a community, 

effects o f li ving in a house with domestic violence (Ranjit, 1990). 

3.2. SOURCES OF DATA. 

The data for the study was obtained from both primary and secondary data sources. Spec ificall y 

the researcher had selected 410 .individua ls as sample population and as immediate sources of 

data. Out of thi s: 374 were women house-holds and 11 fac ilitators, 15 central m anagemcnt 

comm ittee members at the kebele leve l and the rest 10 were experts from different offi ces . The 

primary sources of data \\'ere those obtained through questionnaire. interview and observat ion. 

To acq uire adequate info rmation and ins ights in the area of the stud y re levant literature had 

consulted and the avail able document constituted techniques as secondary sources that employed 

about the engagement of the illiterate women house-holds in FAL programme. 

3.3. THE POPULATION, THE SAMPLE AND SAMPLING TECHNIQUES. 

A.TH E POPULATION 

In Jimma zone there are eighteen ( IS) woredas and I spec ial zone. But the researcher selected 

one woreda and one special zone. Women house-holds in Manna wo rcda and women house­

holds in Jimm3 town (es Jlcc ia l zone) were part and parcel of study populati on of the research 

prob lem. To indicate the study populati on it was preferred to saw the specific study area 

populati on in to two. 

A. Manna woreda, the researcher se lec ted the case of seven (7) kebeles fro m the ex isting 24 

kebeles o f Manna woreda. Fro m those 7(scven) kebe les the target groups were indicated as 

fo llowing: 644 \\'omcn hOllse -holds were incorporated under 36 se lf help group, 19 fema le 

fac ilitators, 49 central management committee, 12 woreda steering committee, 3 experts from 

the woreda women affairs, 2 experts from woreda education office and agricultural deve lopment 

bureaus, 4 experts fro m one local NGO offi ce those we re primary partner o f the illiterate women 

house-holds in the FAL programme. 

B. Jimma town :111 the spec ial zone the student researcher has taken 600 illiterate wo men house­

holds who we re incorporated in 30 sel r help groups, 15 fac il itators, l spec ial zone education 
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office expert, I expert from special zone women affair office, I expert from the partiticipant local 

NGO of the special zone, were enrolled in the sanlple population. 

To sum up the researcher used 1352 individuals as total population. Out of this: 1244 were 

women house holds and 36 facilitators, 49 central management committee members at the 

kebele level and the rest 25 were experts from different o ffices. 

B.TIIE SAMPLE AND SAMPLING TECHNIQ~ 
SAMPLE OF THE STUDY POPULA nON: The data for the study was obtained from the 

30% of the total study popu lati on those were attending the Functional Adult Literacy 

programme and the ir stake-holders .The sample of study accounted that included 374 women 

house-ho lds in specific study area .They were incorporated in 66 se lf he lp groups. They were Ii 

facilitato rs those engaged in the functional ad ult literacy programme to help and facilitate the 

learning process o f women house-holds. All of these facilitators are female. Fitiy ( l5 ) central 

management committee members were from the stake ho lders to run the functional adult literacy 

programme for the women house-holds in the spec ific study area under di scuss ion. 

To create conducive cnyironment the administrat ive bodies had taken their own share by 
'\. 

represen ting four (4) worcda steering committee members. Four (4) expcrts from the stake 

holder government offices (woreda educati on oflices & woreda women affair offices) were 

selected as a study populat ion. Not on ly thi s, but also two (2) experts from the loca l NGO 's 

(Fac ilitator for Change) were included in the sample populati on of the research. As the above 

mentioned information indicated the sample of the stud y population included 410 individual 

respondents as a sample population for the study of the problem under discuss ion. Those all 

individuals were sorted from the totallVomen house-holds and their stake-holders by calcul ating 

their tota l population with 30% to get the individual those represented them. 

SAMPLING TECHNIQUES: According to Picciano (2011) various samp ling techniques 

could be used depending on the type of research to be conducted .The two major types are 

probability sampling and non-probability sampling. When probability sampling is difficult, that 

is, if not possible to enumerate the population element, non-probabil ity sampling would be 

applied. The major forills of non-probability sampling are : purpos ive sampling. accidental 

sampling, and quota sampling (Donald. 1990). 
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The above mentioned elements were very important point that leaded the researcher towards 

selecting the non-probability sampling as the best technique of sampling for the title under 

di scussion in the selected study area as a researcher. 

The sampling technique for the study was non-probability sampling, particularly purposeful 

(purposive) sampling technique, because of its low cost and conve nience to thi s research titl e. 

The researcher used the sampling method to draw conclusion about populations from samples. 

In order to do that the researcher had used the sample population which enabled to determine 

population characteristics by directly observ ing only a porti on (sample) o f the populat ion. 

3.4. INSTRUMENTS AND PROCEDURES OF DATA COLLECTION 

Three data gathering tools namely; Observation, Interview and questionnaire had employed in 

order to gather necessary data for the study. In order to make a better and rel evant data the 

questionnaire and interview question were composed of close ended and open ended 

items.Regarding the procedures of data co llecti on and too l preparation; Its procedure was 

arranged according to that of the data was collected by using instruments under discuss ion 

prepared in Engli sh and translated in to "AFAN-OROMO·' ill1d di stributed for the se lected 

population and concerned personality. The questionna ire and interview questi ons included 

general information about the purpose of research conducted and about the tit le under 

d iscussion. 

As Di llman (1978) cited In Bordens, 1988, dis ti ngui shed among three types of closed ended 

question: closed ended ,,·ith ordered· alternatives, close ended with unordered alternatives, & 

partia ll y open ended would be app lied in thi s research. Interv iew questions were enro lled. The 

close ended items in Likerts scale and where the respondents indicates their agreemen t of, or 

disagreement on S(flve) point scale, which were relevant to various issues and address in the 

research question. The researcher was tri ed hi s best to relate the above mentioned instruments 

with related literature as the following arrangement; 

Observation : is one way to co llect primary data. Observation is a purposeful , systematic and 

selective way of watching and listen ing to an in teracti on or phenomenon as it takes place. There 

are many si tuations in ,,·hich obse rvation is the most appropriate method of data collection. It is 

appropriate in situations where full and/ or acc urate information can ' t be elicited by questioning 
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because respondents either are not co-operative or are an aware of the answers because of that 

it is difficult for them to detach themselves from the interaction .In summary when you are 

more interested to the behavior than in the perception of individuals or when subjects are so 

involved in the interaction that they are an able to provide objective information about it 

observation is the best approach to collect the required information(Ranjit, 1999: I 05-1 06). The 

observation a lso has the following advantages; A researcher has the first hand experience with 

participant, researcher can record information as it occurs, un usual aspects can be not(ced 

during observati on, lIseful in exploringtopics that may be uncomfortable for participants to 

discuss(Creswcl l. 2009) 

By depending on the above information the researc her preferred to use in non-part icipant 

observation, Ranjit (1 999) tried to explain it as follow: Non participant observation is when a 

researcher doesn't get involved in the activities of the group but remain a passive observer. 

watching and li stening to its activities and drawing conclusions from thi s. 

Intel'view: Interview is one of the main data collection too ls in qualitative research . It is a very 

good way of accessing people's perceptions, meanings, and definition of situations and 

construction of realit y. Interviewi ng is basically abo ut asking questions and receiving answers. 

there is much more to it than that: in terviewi ng has a \\'ide variety of form s and the mu lti pl icit\ , 

of uses. the most common types of interviewing is indi vid ual, face to face, verbal interchange 

But it can also take the fonn of face to face group interviewing, mailed or se lf administered 

questionnaires & telephone surveys. It can be structured , semi-structured. or unstructured. It can 

be uscd fo r marketing purposes, together political opi nion for therapeuti c resistor to prodllC~ 

data for academic analysis. It can be used for the purpose of measurement or its scope can be the 

understanding of an individual or a group perspec ti ve. An interview can be a one time, brief 

exchange, say fi ve minutes over the telephone or it can take place over multiple, lengthy sess ion. 

sometimes spanning days, as in life hi story interviewing (Fontana and Frey, 1994:36 I as cited in 

Keith, 2004) 

'- . 
An interview have an ad\'antage like: it is more appropri ate for complex situations and scnsiti \'e 

areas as the interviewer has the 0ppol1unity to prepare a respondent before asking the sensiti ve 

question and to explain complex ones to respondents in pcrson, it is useful for collecting in 

depth informati on by probing. I-Ience in Silll3tio ll s. where in depth information is required. 
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interviewing is the preferred method of data collection, information can be supplemented from 

responses with those gained from observation of non-verbal reaction , and questions can be 

explained put in a foml that is understood by the respondents, it has a wider application used 

with a lmost any type of population likes: children, handicapped, illiterate or the very old (Ranjit, 

1999). Besides to thi s an interview has the advantage like; Useful when participants cannot be 

directly observed, participants can provide hi storical information, allows contro l over the line o f 

questi oning (Creswell , 2009) 

Questionnaire: is a survey instrument used to col lec t data from individuals about themselves. or 

about a soc ial unit such as a household or a school. A questi onnaire is said to be standardized 

when each respondent is to be exposed to the same questions and the same system of coding 

responses. The aim here is to try to ensure that differences in responses to questions can be 

interpreted as refl ecting differences among respondents, rather than differences in the processes 

that produced the answers. Standardi zed questionnai res areyten used in the field of education 

to collect information about various aspects of school systplns. 

The questionnaire prepared for the women house-holds was filled by asking them orall y. The 

main way of coll ecting thi s information is by ask ing people quest ions - either through ora l 

interv iews (face to face or telephone). or by sel f-admini stered questi onnaires, or by uSlIlg some 

combination of these two methods. (Maria Teresa siniscalco & Nadia Auriat , 2005) 

A questionnai re has an advantage like: it is less ex pensive (as you do not interview respondents. 

yo u save time and human& financia l resources), It is comparatively convenient and cn 

expensive particularly when it is administered co llectively to a study populati on, it is an 

extremely in expensive method of data col lect ion, it offers greater anonymity (as there is no face 

to face interaction between respondents and interviewer, thi s method provide greater anonymity. 

in some situati ons when sensitive questions are asked it helps to increase the li kelihood of 

obtaining accurate in fo rmati on)(Ranjit.1 999). 

The data from respondents were gathered by means of intervi ew, observation, questi onnaire and 

check li st prepared by Engli sh .the interview were to the woreda steering committee and centra l 

management committee at the kebe le level they are let provide their informat ion. The 

observation checkli sts were to gather the information FAL centre & its activity. The 

questionnaires were to the women house-holds .fac ilitators and office experts .they are let 
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provide their information .All tools were thoroughly translated in to Afan Oromo to avoid 

language barriers ;after which all responses were translated in to English(Medium of study). 

3.5. DATA ANALYSIS TECHNIQUES 

The data analysis technique was applied as that of the qualitative research. All questionnaires 

were returned back with full infomlation intended from respondents. Besides to thi s 15 central 

management committee member and 10 woreda steering committee members \\"ere fully 

responded an interv iew questions. 

The data gathered through interv iew. observat ion and questionnaire were processed through 

three concurrent fl ows oJ acti\'ity of the qualitative analysis system which includcd: Data 

reduction , Data display and conclusion drawing or verifica tion (Huberman and Miles. 

1992). Which is discussed as following; 

I, Data reduced: as forms of analysis that sharpcned sorted, focused, discarded and organi zed 

data in such a way that "final" conclusions was drawn and verified. 

2, Data displayed: had been took places as an organi zed, assembly of informat ion that permited 

conclusion drawing. It included; types of matrices, graphs. net works, and charts. 

3, Conclusion drawn: the processing of displayed data enab led to note regularities, pattern s. 

explana.tion, poss ible configuration. causal flows and perceptions to give explanation/meanings 

to these observations. so the data analysis took place at all levcls of data reduction. display and 

conclusion drawing. Data was cleaned and anal yzed by tabulation system. The result \\"ou ld ha\ 'e 

been presented in the \\"ritten form. 

Data collected through questionnaire , intervie\\" and observation including document analysis 

was tallied , organized and tabulated, so as to make it manageable for analysis. Frequency and 

percentages were used for analysis . Interpretation was done based on the findings by using 

tables .Summary, conclusion and recommendation was be discussed by having their o\\"n 

chapter. 

~. 
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CHAPTER 4 

4 .PRESENTA nON AND ANALYSIS OF DATA 

This chapter deals with data presentation and analysis essentially consists of the sub - reports of 

qualitative and quantitative data thoroughly. The chapter describes the study result obtained from 

the selected sample population (respondents) and attempts have been made to analyze the results 

in terms of the reviewed literature works. Hence, the procedures followed from data collection to 

organization and interpretations arc presented as follows. 

4.1I3ACKGROUND OF TilE RESPONDENTS 

There were 374 questionnaire distributed to women households. besides to these II. and 10 

questionnaire were di stributed to community facilitator and stake Holder office experts 

respectively. 

Number of the respondents participated and supply response to the questionnaire and interview 

questions are li sted below 

4.1.1. TYPES OF SAMPLES AND RESPONDENTS 

The smple population of the research was selected and represented carefully from the total 

population, thi s represenntation procedures were briefely explained in the table I ,as the 

followings . 

Table I. Summary of target population and sample size 

Target population Total population Selected % of 
No sIze sample sample 

. sizc(3Q'Yo of population 
tota l 
population) 

I Women households J 2411 . 374' 91.22 
J Community facilitators 34 J I 2.7 
, 

Centra l management committee 49 15 3.66 J 

members of the kebeie 
4 Woreda steering committee member 25 10 2.44 

and office experts 
Total sample population 410 100 

The above table indicated the whole participants used as a respondents to the developed data 

gathering tool s. The respondents were 30% of the total population those were J 244 women 

households, 34 facilitators. 49 central management committee. 25 woreda steering commute and 
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25 office experts including offiices' head/leaders!. Out of these 374(91.22%), 11(2.7%), 

15(3.66%), 10(2.44%) were the selected respondents respectively. 

4.1.2. BACKGROUND OF THE RESPONDENTS OF THE QUESTIONNAIRE. 

The background of the questionnaire respondents were from three groups of sample population, 

namely; women house holds, community facilitators and stake holder offices. Their 

Charactoristics frequency and percentage detai ls datas were presented in the table 2. 
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Table2. Background of respondents of the questionnai re 

WH-H CF Stakeholder 
No Characteristics offices 

Frequency % Frequency % Frequency % 
I sex Male 0 0 0 0 8 80 

Female 374 100 II 100 2 20 
2 Age Below 20 0 0 0 0 0 0 

2 1-30 127 33.5 9 81.8 1 2 20 
3 1-40 168 44.92 2 18.18 5 50 
Above 40 79 2 1.1 3 0 0 

, 
30 .l 

3 Single 30 8.02 5 45.45 2 20 

.s Married 284 75.96 6 54.54 8 80 
Vl ·c " Divorced 27 7.22 0 0 0 0 '" c;; 

2 V; Widow 35 9.36 0 0 0 0 
4 An able to 153 40.9 0 0 0 0 

Read /wri te 
Read/write 147 39.3 0 0 0 0 

" 1-4 55 14.7 0 0 0 0 
> 

5-8 19 5.08 <L) 1 9.09 0 0 
ca 9- 12 0 0 7 63.63 I 10 t: 
0 Certi fi cate - - I 9.09 I 10 c;; 

Dip loma 2 18 .1 8 2 20 u - -
" -0 Degree I-!-l - - 0 0 6 60 

5 1-10 - - II 100 2 20 v 
t: 

" 11-20 - - 0 0 5 50 
-'" ·c 
~ <!J 2 1-30 0 0 2 20 0 0- - -

3; x 
" 31-40 - - 0 0 I 10 

6 "- Rural 320 85.56 6 54.54 0 0 
0 <L) 

t: 
<!J <L) 

u~ Urban 54 14.44 5 45.45 10 100 ..s Vl 

iO.. 
<L) 
~ 

7 ...J Below 30' 346 92.5 1 - - - -
< u.. ~ 30' - 1:00 ) - 6.69 - - - -Vl -) 

" 
~ -'" c .s 1:00 - 1:30 3 0.008 - - - -0 

<.':: -
<!J 1:30 - 2:00 0 0 ~ - - - -

U 
t: 

u -~ Above 2 0 0 t: ~ - - - -
'" <!J 
V; C 
0 " hour u 

Key of the tab le2 

WHH ; Women HouseHolds CF; community facilitators 
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The above table indicated the sex, age, marital status, educational level, work experience, place 

of resident and distance from the F AL center. Let us see them one by one: 

The female respondents of women house holds and community facilitators account for about 374 

(100%) and 11(100%) respectively but In the stakeholders office experts, they accounts 

2(20%).The male respondents are absent In the case of women households and community' 

f~lcilitators , but they accounts 8(80%) of the stakeholders and office experts. 

There was no respondent aged below 20 years, but according to the age break-down done by the 

researcher in the age group of 21-30 years the respondents from women house-holds. community 

facilitators. and stake-holder office experts were accounted 127(33 .95%). 9(81.81 % )and 2(20%) 

respectively. While the age grouped between 31 to 40 Years respondents from women 

households, community facilitators . and stakeholder office experts accounted 168(44.92%, 

2(18.18%) and 5(50%) respectively. The respondents who were in the age group of above 40 

years fi'OIl1 the women households, community facilitators and stakeholder office experts 

accounted 79(21.13%), 0(0%) and 3(30%) respectively. 

When I see the arrangement of the respondents according to their marital status; 30(8.02%). 

5(45.45%) and 2(20%) of women households, community facilitators and stakeholder experts 

respectively occupied by single, while the married respondents of women households. 

Community facilitator and stakeholder office experts accounted 284(75.96%) 6(54.54%) and 

8(80%) respectivel y. l3ut the case of divorced and widowed existed only within the respondent 

of women house holds by accounting 27(7.22) and 35(9.36%) respectively. 

From the respondent of women households 153(40.9%) are not able to read and or write si ngle 

letter, but 147(39.3%) are able to read and/ or write their name and some letters not more than 

10112 spelling while 55( 14.7%) women were experienced the 1-4 (elementary school) level. And 

only 19(5.08%) women were passed the school life from grade 5 to 8. The respondent from 

community facilitators was only I (9.09%) is in the category of grade 5 to 8. At the certificate 

levels we do have a data of 1(9.09%) and 1(10%) for comlllunity facilitators and stakcholder 

oftice experts respectively. While at the diploma level there are 2(8.18%) and 2(20%) for 

comlllunity facilitator and stakeholder oftice experts respectively. Finally there are 6(60%) 

respondents from stakeholder office experts' holed their B. A/l3.SC degree. 
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Facilitators and stake holder office experts are arranged according to the following: 11(100%) 

and 2(20%) accounted under 10 year experience for facilitators and stakeholder office expert 

respondent respectively. 5(50%) of office experts have 11-20 years of work experience and 

2(20%) of the office experts have 21-30 year of experience. The rest respondent 1 (10%) is the 

most experienced one who was ineluded from 31-40 year work experience. 

The rural dwellers accounts 320 (85.56%) and 6(54.54%) for women households and community 

facilitators respectively, the urban dwellers accounted 54(14.44, 5(45.45%) and 10(100%) for 

woman households. Facilitators and officc expe rts respectively. 

The immediate response from the illiterate women household indicated that 346(92.51 %), 

25(6.69%) and 3(0.008%) were dwelled at the distance of less than 30 minutes, fi'OI11 30 minutes 

to I :00 and from I :00 to I :30 respectively. As the respondents home di stri bution there is no 

journey beyond a I y, an hour to reach FAL center and vice-versa. 

4.1.3.llACKGROUND OF THE RESPONDENTS OF THE INTERVIEW GUIDES 

The backgrouds of respondents of an interview gu ides were presented in detail by including their 

characteristi cs, frequency and percentage data' s as indicated in the tabid. 
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Table 3 Background of respondents of interview guide 

Characteristics CMC 

I Frequency 

) Male II . 

Sex Female 4 

2 Agc Below 20 I 

21-30 6 

31-40 
, 
j 

Above 40 5 

, 
Marital Single 4 j 

status 
Married II 

Divorced 0 

Widowed 0 

4 Educationa l 1-4 2 
leve l 

5-8 4 

9-12 6 

Certificate 0 

Diploma 
, 
j 

degree 0 

Key 

CMC = central management committee of the kebele 

WSC = woreda steering committee 

WSC 

% frequency % 

75 7 ' 70 

25 
, 

30 j 

SA 0 0 

37.5 3 30 

20.84 5 50 

33 .4 2 20 

29. 17 I 10 

70.84 9 90 

0 0 0 

0 0 0 

12.5 - -

29.17 - -

41.67 - -

0 - -

16.67 6 60 

0 4 40 

The above table indicated that the information and data of interview question respondents which 

included their sex. age, marital status and their educational leve l. 
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The respondents from central management committee and woreda steering committee accounts 

II (75%) and 7(70%) respectively are male respondents. But female respondents account 4(25%} 

and 3(30%) respectively. 

Depending on the grouped age category the respondents from central management committee 

and woreda steering committee accounted 1(8.4%) and 0(0%) respectively under the age 

category of below 20 years. While 6(37.5%) and 3(30%) respectively categorized tinder the age 

gro up of 21-30 yea r. Respondents from each group categorized under the age group of 31-40 

years accounted 3(20.84%) and 5(50%) respectively. Those respondents from each of the sample 

group who passed abow -10 years of age accounted 5(33.4%) and 2(20%) respectively 

From the respondents of central management committee and woreda steering committee 

4(29.17%) and I (10%) accounted for s ing le respectively, 10(70.84%) and 9(90%) categorized 

under the married gro up respecti ve ly. While there is no divorce and widow case for each of the 

sample group. 

From the respondents 2( 12.5%) are experienced the school life in grade 1-4 accounted for central 

management committee 4(29.17%) are learned from grade 5-8 from the central management 

committee. While 6(41.67'Yo are reac hed at the stage of grade 9-12 from central management 

committee. 

There are no certificate and degree leve l respondents from the central manageme nt committee. 

But 3(16.67%) and 6(60%) accounted for central management committee and worcda steering 

committee respectively are the diploma holder. 

4.2_ AVAILABLE PRACTICES TO ENGAGE WOMEN HOUSEHOLDS IN FAL 

PROGRAMME 

The researcher presented the question to respondents and achieved the following responses that 

are arranged in the table and interpreted accordingly. 
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4.2.1. LANGUAGE SKILLS PROVIDED TO THE FAL LEARNERS 

The language skills (reading and writing skills) including basic computational skill s were 

provided in the FAL class to learners. These 3 'Rs and numeracy sk ill are very decisive to 

achieve the intended goal from the FAL programme .The learners can develop these sk ill s 

through practicallifc. The following table deals more about skills from FAL class . 

Tablc4. Skill of language and numeracy provided in the FAL prgrammc 

item Frequency % Remark 

Reading skill 88 23.53 

Writing sk ill 120 32.09 

Basic computational sk ill 166 44.39 

The above tab les shown us the skill provided to the women households 111 the functional adult 

literacy program. SO the data depict (show) the response of the respondents according to what 

they acquired within the FAL programme. Reading skill provision was accepted by 88(23.53%) 

of the respondcnts and the writing skill provision was accepted by 120(32.09%) of the womcn 

househo lds, while the numeracy sk ill provi sion attrac ted the attention of 166(44.39%) of women 

households. The idea which is indicated below is appropri ately fit the above findings: 

It has been mentioned in all three ESDI' under different heading the Cll/Tent 
aiternatil'e basic education (AllE) . Despite the allempted link 0/ literacy with 

other o/ien economic projects in the ll'Ork oriented experimental literacy 
programme, all these programme were and are still aiming at teaching the 3R 's, 

Reading, Writing and Numeracy more or less as standalone technical skills. The 

learners in these programmes were treated and thought like children not as adult 

leamers with their own characteristics as learners. (Ambissa, 2008 as cited in 
Sand/was, 2004). 

The woman households acquired the reading, ",riting and numeracy, sk ill from the FAL 

programme. Most of the respondents werc agreed to the provision of numeracy skill rather than 

reading and writing skill s. 
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4.2.2. CONTENTS OF THE F AL CLASS 

The FAL class contents must be derived from the learners daily life experiences. In functional 

adult literacy,there is no constant and rigid curricular frame work, except the over all skeleton of 

FAL curriculum frame work. This help to derive the contextualized contents accordingly to fit 

the learners need. The contents and its detai l di scussion were stated in the following tables. 

Table 5 contents of the FAL class 

It em Frequency % 

A. About identity 374 100 

B. About family 374 100 

C. About work 374 100 

D. About health 374 100 

E. About agriculture 374 100 

F. About envi ronmental 374 100 
protection 

G. Income generating acti vity 374 100 

From the table 5 presented above we can see that the contents of the FAL programme included: 

about iden tity, family, work and health that help the \\omen households with in their daily life. 

Besides to this the contents included the activity about agricultural work, environmental 

protection and income generating activities that intiate the women households to participate in 

practical work. 374(100%) of the illiterate women households were commonly paI1icipate as a 

part of developing their general sk ills by increasing their communication skill s. All of them 

agreed on each of the contents provided to them in the F AL class. As Newsletter, printed by 

IIZ.DVV, 2000, No, 7:46 indicate that, 

Funclionalmeans something which is relevant, meaningfi" and practicallltilit)'. 

FAL is a process of correlalion developmenl purposes wilh educational 

programmes and inpuls. 11 is nol merely a literacy programme. 11 is jill1ctional 

educalion aiming at: kl1Olrledge, understanding, agricuilural knoll' 170"', 

farming skills. Changes in (i/titude and motirQtiollfor problem solulions. 11 is Q 
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means of developing the total personality of the illiterates. It is a method of 
training and educating illiterate adults for development purposes, and literacy 
skills come only as a part of developing their general skills by increasing their 
commlll1ication skills. 

To conclude the contents presented to the women households may fully support them within 

their daily life. That indicate the functional adult literacy focused on practical li fe experience 

which may use to change the life style of the learner, thus the contents were selected carefully to 

meet the need of illiterate women households. 

4.2.3. SKILL TRAINI NG PROVISION TO I'ARTlCII'ANT WOMEN . 

There were different basic skill training programmes arranged to capacitate the FAL learners, 

pat1icularly; vegetable plantation, trade, poultry and fattening of cattle and sheep were provided 

to the FAL participants' .The detail was discussed as follows in the table 6 below. 

Table 6 .skill training provision 

Item Frequency % 

A. Vegetab le plantation 102 27.3 

B. Trade 157 41.98 

C. Pou ltry 38 10. 16 

D. Fattening 77 20.59 

The data ll1dlcated In the table 6 above tell us about the sk ill training providing to women 

households. The detailed discuss ion looks like the foll owing; from the respondents 102(27.3%) 

tra ined on how to plant vegetat ion, 157(4 1.98%) were trained on trade. While 38( 10.1 6°;{,) o f" 

respondents were trained on poul try and 77(20.59%) were trained on fattening activity. 

Accord ing to the integrated FAL curriculum frame work indicated as the fo llowing; 

Since the adult participant is volunteer ,she chooses contents that she 
consider usefid and vital for her .Allention lIlust be paid in this process 
to the national vision, national development ,development of a 
democratic tradition, as well as package around urban and rural 
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injrastrucllIre development ,the environment .job creation ,micro and 
small industries, etc ... (MoE,20ll: 16) 

The researcher concludes that most of the respondent acquired the ski ll training on vegetable 

plantation and trade. This may help the women households to participate in income generating 

act ivi ties so that they may empower economically and soc ially. Even though paultry and 

filttening are very attractive to the local market except somcrcspondents. most of them are not 

interested to engage themselves on it. 

4.2..1, MEDIUM OF INSTRUCTION IN TIlE FAL CLASS 

The medium of instruction in the FAL class must avoid the language barrier in order to access all 

F AL learners .Regarding to the medium of instruction to the conducted research in the area under 

discussion, the obtained result was stated accordingly in the followin g table. 

Tab le7. Medium of instruction 

Respondents Afan oromo Amharic Both(Afan Other 
oromo and 
Amharic) 

Freq % Fre % Freq % Freq % 
q 

Illiterate women households 316 84.49 0 0 58 15.50 0 0 

Community facilitators 6 54,54 4 36.36 1 9.09 0 0 

The table 7 shown above llld lcates that , a mcdlum of It1structlon 111 the F AL programme. Thc 

detail explanation of the table is presented as the following: from the respondent gro up of 

women households and community facilitator 3 16(84.49%) and 6(54.5.4%) were accou nted for 

Afan Oromo language respectivel y. 0(0%) and 4(36.36%) were in favor of Amharic language 

respecti vely . Whi le 58( 15.50%) and I (9.09%) of respondents from each of the above mentioned 

groups agreed on both (Afan Oromo & Amharic) language as a medium of instruction. As the 

table data show us there is no other language used to the F AL programme. 
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As the Ethiopian National bench marks for F AL indicated at #3: 

Functional Adult Literacy programmes should be given in the mother 
tongue of the learners and lor in the working language of the 
Region. (MoE, 200-1 Ee) 

The researcher concluded that the medium of instructi on as that of the prov incial government 

offi ce language that may help to reach agreement. But in the town they use Amharic language to 

solve the language barri er. Thus, most of the respondents agreed on the Afan Oromo as medium 

of instructi on. 

4.2.5. M AT E RIAL AVAILAI3ILlTY IN TH E FAL C ENT ER 

Materials and infrastructure availab ility is very decisive to perform the FAL programme 

appropriately. So that the intended goal may achieve it' s target, Gove rnment and stake holders 

including NGOs should think over the materi al ava ilability in the FAL center .Dependi ng on the 

above fac ts the table 8, below dealt with all about the tangible material prov ision in the FAL 

center. 

55 



Table 8, material availability in the FAL center and frequency of using it 

8A.The material availability 

Ycs No Respondents 

Freq % Frcq % 
Items 

A. Text books 263 70.32 I I I 29.7 1 

13. Writing gu idcs 355 9H2 19 5.08 
V> 
"0 

C. Reading guides 357 95 17 4.54 0 
..c , 
'" V> 
::l 
0 

D. Credit and saVing 257 68.72 127 33.96 ..c 
c 
'" book accounts E 
0 

~ 

E. Text book 7 63.63 4 36.36 

(facilitators) 

F. Modules 7 63.63 4 36.36 

G. FAL manuals 10 90.09 I 9.09 

1-1. Fillip charts I I 100 0 0 
V> 
h 

9 
I. Facilitators guide 10 90.09 I 9.09 .c;; 

-
u 

" 
J. Lesson plan II 100 0 0 

t..c. 

D .-
c 
~ 

K. Teaching aids II 100 0 0 
E 
E 
0 
u 

56 



88. teaching materials used frequently in the F AL class 

Items Always Sometimes Never Respondents 

Freq % Freq % Freq % 

A. Text books 9 8l.81 0 0 2 18. 18 

B. Reading guides 5 45.45 4 36.36 2 18.18 Facilitators 

C. Writing guides 6 54.54 4 36.36 I 9.09 

D. Saving account book 8 72.72 
, 

27.27 I 9.09 J 

The tab le 8A and 88 uncler table 8 above tell us about the material availability and frequency of 

using these materials. The detail was discussed below. The tex t book availability was supported 

by 263(70.32%) of illitefJte women households and rej ected by I I I (29.71 %). The text book is 

frequently used in the F AL centre, but 2( 18. 18%) of facilitators denied its functionalit y wh il e 

9(8 1.8 I %) of faci litators were supported its func ti onality. The writing gui des are avai lable at the 

FAL center this idea was supported by 355(94.92 %( and rejected by 19(5.08%) of the illiterate 

women households. regardi ng its usability 6(54.54%) of facilitators supported the idea " 'hile 

4(36.36%) and 1(9.09%) of facilitators were suggested sometimes and rejected it respccti \·cly. 

There are read ing guides at the FAL center, in which this idea was accepted by 355 (94.52%) 

and rejected by 17(4.54%) of illiterate women households . The functionality of these reading 

guides were supported by 5(45.45%) and rejected by 2( 18. I 8%) while 4(36.36%) of fllcil italO rs 

suggestcd sometimes. Credi t and saving book account is still here in the FAL center, in " 'hi ch 

257(68.72%) were accepted and 127(33.96%) wcre denicd from women households. Its usability 

was accepted by 7(63.63%) and 3(27.27%) by saying always and sometimes respectively. Whi lc 

I (9.09%) of fac il itators denied it. Besides to the above mentioned teach ing material s there were 

modules, FAL man uals fillip charts, fac ilitators guide, lesson plan and teaching aids at the FAL 

center in which I I faci li tators were commented on it and rated in frequency and percentage in 

the table indicated above. 
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As that of the F AL curriculum frame work says: 

Material that must be sufficiently available at each learning centre include 
Such as -written training materials that serve the facilitators .community 
etc.-Black board, dusters & chalk. -text books. - Facilitators 
guidelmanllals.-support bookslreferences.- Registers ,exercise books­
pencils ,pen ./'IIlers Meters. - Material;- and lor equipment listed for 
practicing the FA L as in the curricululll. (MoE. 2011'1./) 

The researcher concluded these data as follows: there were different materials which is decisive 

to FAL program promotion. But there arc scarcities in number to fully depend on it. Thus, the 

facilities in the FAL center need an attention to bring an intended development goal. Not only 

are those but also there a shortage of reading printed materials which serve the newly included 

literate women house-holds. 

4.2.6. TRAINING PROVIDED TO COMMUNITY FACILITATORS ~ 

Training of facilitators on the FAL programme is a corner stone to hit the target proposed by the 

concerning bodies' .Trained facilitators enhance the FAL programme development. Due to the 

quality and quantity of the training provided to the facilitators the proposed goal may be 

achieved or not. Depending on this fact the following table was dealt all about the provision of 

training to community facilitators. 
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Table 9 training provided to community facilitator 

Items Yes No 

Freq % Freq % 
Respondents 

Have you trained (participated! 111 Community Facilitators 

any training or work shop related to 

the FAL programme? 
10 90.09 I 9.09 

A. Giving training of trainees 5 50 5 50 

B. Training of FAL faci litators 7 70 3 30 Stake-holder offices 

C. Provision of F AL education 6 60 4 40 

D. Provision of FAL materials 7 70 3 30 

. . .. 
The table 9 II1dlcated above deals about the traIl1Ing provIded to commul1lty facIlitators. The 

detail was discussed as follows: from the facilitators those are included in this research is a 

respondent 10(90.69%) were attended on the training that related to the FAL programme. But 

1(9.09%) is not participated in any of the training or work-shop that related to the FAL 

programme. 

When we analyze the contribution of the stakeholder offices concerning the provision of training 

and workshop 011 the FAL programme we do have the following facts. Training of trainees was 

provided by 5(50%) of and 5(50%) which is accepted and denied by experts respectively. 

Training of FAL facilitators was provided by 7(70%) of stakeholder offices but 

3(30%) of stakeholder office experts refused to give the training. From the stakeholder 

offices 6(60%) and 7(70%) were provided FAL education and F AL material 

respectively. While 4(40%) and 3(30%) were not volunteer to provide the FAL 

education and FAL material s respectively. 
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According to the Oromia National regional government education Bureau: 

Facilitators are the back-bone of the program. As it has been observed in many 

parts of Oromia rhe training provided for the facilitators be it in terms of 

quality and duration shows certain limitations and consrraints. Lack of 

facilitators and the high mobility offacilitators are also creating working 

challenged the remuneration for the facilitators is raised as major bOllleneck 

of tile program 1'.15 

The researcher concluded it as following: The provisions of training to facilitators still 

need a great attention. Even though there are a limited amount of trainings were 

provided it lacks quality and quantity .Not only this but also the turn- over of the 

trained facilitators widened the gap to achieve the sated goal 

4.2.7. RANKING ORDER ARRANGEMENTS OF AVAILABLE PRACTICES BY 

FACILITATORS AND STAKE HOLDER OFFICES 

The practices were there. with the FAL programme at the conducted research area .The priority 

matrix is very important to sort out and use these practices to engage women households 

acc urately, So that the women hnuseholds full y participate in FAL. The sequential arrangements 

of these practices were more explained under table IDA and 1013. 
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Table I O. Ranking order arrangements of practices by faci litators and stake-holder offices experts 

10. A. Order arranged by facilitators 

Rank arranged and number 

Items of respondents. 

I 2 3 4 5 6 
Rank 

A. Recogni tions of FAL as means of 0 2 2 0 0 4 6 J 

eradicating powrt )' 

B. The avai lab ility of different declaration 5 I 0 5 0 0 I 

C. Influential bodies created awareness II1 3 2 I I 0 4 6 

women's mind 

D. Supporti ve ae lS to organtzt: \vomell at 2 0 5 2 2 0 3 

di ffercnt lewl 

E. Stake holders acknowledged the work load I I 
, 

0 6 0 5 J 

of women 

F. Need assesslll~ n t made at different place 0 5 0 0 3 0 2 J 

and time 

Table lOA.Above indicated that the practices that may help to engage women households in FAL 

programme. The detail di scuss ion presented as the following: The avai labili ty of different 

declaration ranked I ", needs assessment made at different place and time occupied the 2nd place 

rank order, supportive acts to organize women at different level ranked at the 3'd leve l, the 5111 

ranked item was the acknowledgment of women's work load by stake-holders. Lastly the 6111 

place ranked items are recognit ions of F AL as means of eradicating poverty and influential 

bodies created awareness in women's mind. 
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lOB. Order arranged by stake-holder office members 

Rank arranged and number 

of respondents. 
Items 

2 
, 

4 5 6 
Rank 

I j 

A. Recognitions of FAL as means of eradicating 4 0 I 0 2 3 I 

poverty 

B. The availability of different declaration 2 3 2 I I I 2 

C. Influential bodies created awareness 111 2 I 2 2 3 0 5 

women' s mind 

D. Supportive acts to organi ze women at different 0 3 I 3 2 I 2 or 4 

level 

E. Stake holders acknowledged the work load of 0 I 
, 

2 I 2 3 j 

women 

F. Need assessment made at different place and 2 2 I I I 
, 

6 j 

time 

The above table indicated that the arrangement of stake-holder office members o n practices to 

engage women house-holds in FAL programme. The detail presentat ion is as that of the 

followin g: recognition of FAL as a means of eradicating poverty ranked I st, while the 2nd rank 

ordered one is the avai lability of different declaration. Acknowledgement of women's work load 

by stake-holders ranked at the 3'd place. Supportive acts to organi ze women at different leve l 

ordered at the 41h place. Awareness created in women ' s mind by influenti al bodies occupied the 

51h order ranking level. The last rank was given to the need assessment made at different pl ace 

and time. 
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Conclusion: The arrangement sated by facilitators and stake-holders are completely different. 

This indicates that there is no common understanding about practices to engage women house­

holds in F AL progmlme between these two respondent groups. In addition to the aforementioned 

facts there is a gap of infomlation in between the both groups. 

4.3. CHALLENGES THOSE ARE ENCOUNTERED THE IMPLIMENTATION OF FAL 

TO ENGAGE WOMEN HOUSE HOLDS IN THE PROVIDED PROGRAMME 

Thc researcher presented a question to the respondents that concerns the cha llenges of 

engagement of wo men households and arranged accordingly in the tab lcs as follows: 

4.3.1. FAL CLASS ATTENDANCES OF THE WOMEN HOUSEHOLDS 

Without the consistently and full y participation in the FAL class the women households do not 

bring the behavioral change intended in the programme .The regular class attendance of the 

wo men households were followed serious ly by facilitators and stake holder offices .What so ever 

the case, there was high dropout rate recorded in the FAL centers of the area under investi gati on. 

The detail was di scussed in the fo llowing tables under II A, II B and II C. 

Table1 l , regular c lass attendance of the women households and the age group subjected to drop 

out. 

II A .Women·s response 

Items Frequency % 

A. No I was absents sometimcs from class 171 45.72 

B. Yes, I attend class regu larl y 78 20.86 

C. Indeed I attend 1110st of the time 70 18.72 

D. I was completely dropped out 55 14.71 

.. 
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II . B Faci litators response 

Strongly Agree Undecided Disagree Strongly di 
agree sagree 

Respondents Fre. % Fre. % Fre. % Fre % Fre % 

The level of drop out in 0 0 0 0 2 18. 18 3 27.27 6 54.54 
FAL class is low 

II C. Age group of those are subjected to drop out 

Items Frequency % 

A. Below 20 years 0 0 

B. 21 to 30 years 3 27.27 

C. 31 to 40 years 2 18.18 

D. Above 40 years 6 54.54 

1 he three tables unde r table II above portray that the regular class attendance and the age groups 

those are vu lnerable to drop out from the illiterate woman households. The detail di scuss ion of 

the tables is presented be low. 

From the respondents 17 1 (45.72%) were absent from the FAL class sometimes, 70( 18.72%) 

were attended most of the time on the FAL class. While 78(20.86%) were attended the class 

regularl y, 55( 14.71 %) were completely dropped out from the FAL class. 

The community fac ilitators commented on the dropout rate as the followin g. They suggested on 

the absence of dropout of the women households from the FAL class. They are fully opposed the 

agreement on that there is low drop out from the FAL class, 2( 18 . 18%), 3(27.27%) and 

6(54.54%) were accounted for undecided, di sagree and strongly disagree respecti ve ly. This 

indicate that there is a hi gh dropout rate of the Il literate woman households from the FAL class 
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According to the women households age group the most vulnerable to the dropout suggested by 

community facilitators were above 40 years those accounted for 6(54.54%), while the age group 

from 31 to 40 years accounted for 2( 18.1 8%), the age group from 2 Ito 30 years were accounted 

for 3(27.27%).The following idea best fit with the above mentioned facts 

Women have often been subject to literacy programmes not planned by them 
or r~f1ectil1g their needs: consequently there is a high dropollf rate and poor 
programme results. It \l"Ould appear/i"om the literature that the challenges to 
be addressed include practical. edllcational and socio cultllral 
mpects. (Oglesby as cited in Tuijmon(edit.). 1996:607-608) 

The researcher concl uded that: the FAL class attendances of the women households sho\\" us 

there was high absentee ism from the FA L class. Not onl y thi s but also their absenteeism for few 

numbers of days. Even though there was some regularl y attending women households on the 

F AL class there were a Sever dropout of women households from the F AL class . The most 

vulnerable to the dropout were old women aged above 40 years. 

4.3.2. RANKING ORDER ARRANGEMENT OF THE CHALLENGES OF ENGAGING 

WOMEN HOUSE HOLDS IN FAL PROGRAMME. 

The priorities of challenges were arranged accord ingly in the area under di scussion .The women 

house holds, facilitators and stake holder offices were arranged sequences of these challenges 

according to their own view points. The detail explanation was presented under table 12A, 12B 

and 12C. 
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Table 12. The' arrangement of ranks of the challenges of participation for Women House Holds in 

FAL progranl 

12A. order arranged by learner (women households) 

Rank arranged and number of respondents 

Items I 2 , 
4 5 6 7 8 9 10 II j 

Heavy work load 20 52 81 78 28 19 9 26 12 45 4 

Health problem 103 34 36 30 31 25 28 17 45 16 9 

Lack of sufficient 36 60 102 49 33 26 I I 27 18 6 6 
time 
Poverty 79 23 28 47 43 40 28 12 II 10 53 

Family or husband 59 22 42 31 41 42 44 26 19 12 36 
impact 
Needs to be at home 44 29 30 74 41 32 36 37 18 19 14 

to perform domestic 
chores 
Family care \3 80 18 25 65 41 37 38 24 15 18 

illiteracy amongst 5 35 14 13 25 44 48 55 73 33 29 
women 
Violence against I 7 10 13 40 62 49 54 52 57 29 
wo men 
Lack of access to 7 

, 
4 j 6 16 23 50 39 71 10 48 

learning 7 
Lack of qualified 7 29 9 8 I I 20 34 43 31 54 128 

personnel and 
contents 

According to the table 12A above the rank arrangement lay on the highest frequency of the 

respondents. Thus, heavy work load is the item sequenced on the 3'd rank and even there is 

higher frequency of respond on the 41h ra nk. Hea lth problem was arranged on the I st rank. Lack 

of sufficient time was also allocated on the 3'd rank. Poverty was sated an arrangement of orde r 

on the I st rank. Family and husband impact was also allocated on the first rank. The need to be at 

home to perform domestic chores \\'as ran ked on the 41h place. 
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Family care becomes arranged on the 2nd rank. High rate of illiteracy amongst women was 

arranged on the 81h rank. Violence against women was arranged on the 61h rank order. Lack of 

access to education was arranged on the IOIh rank order, and finally lack of qualified personnel 

and contents was arranged on the 11 Ih rank order. 

To conclude it . as that of the priority matrix the poverty, hea lth problem and family and husband 

impacts are the fundamental challenger aga inst women's participation, lack of time, heavy 

workloads are the chall enge come nex t to the fundamc ntal challenges and the need to be at home 

to perform domestic chores the violence against women, illiteracy amongst the women. lack of 

access to education and lack of qualificd personnel and contents are the cha ll engcs those necd a 

careful attention. 
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128. Priority order arranged by facilitators 

Rank arranged and number of respondents. 

Items 
I 2 3 4 5 6 7 8 9 10 II Rank 

A. Heavy work load I 3 I 0 0 2 0 0 2 0 2 2 

8. Health problem 3 1 0 3 1 1 2 0 0 1 0 1 

C. Lack of sufficient time I 1 1 2 2 0 2 2 0 0 0 4 or 5 

D. Poverty 2 2 2 0 2 0 I 0 1 I 0 1 or 2 

E. Finally or husband I 1 2 0 0 3 I I 1 1 0 6 

impact 

F. To beat home for 1 2 2 1 I 0 I 2 0 1 0 2 or 3 

domestic chores 

G. Family care 0 1 1 1 2 0 3 1 2 0 0 7 

H. lIIiteracy amongst women 0 0 2 2 0 
, 

0 2 I 1 0 6 .l 

l. Violence against women 0 0 0 0 
, 

0 1 0 I 4 2 10 .l 

1. Lack of access to learning I 0 0 2 0 I I 3 1 1 I 8 

K. Lack of qualified 1 0 0 0 0 1 0 0 2 I 6 11 
~ 

personnel & contents 

The above table indicated that the ranking order of challenges by facilitators. The detail of the 

discussion is presented as following: a heavy work load ranked 2nd health problem ranked at 151 

level, lack of sufficient time leveled at 4th or 5th rank order, poverty ranked 151 or 2nd level, famil y 

impact ranked at 6th level. The needs to be at home to perform domestic chores leveled at 2nd or 
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3'd rank order, family care ranked at the 7'h level, illiteracy amongst women leveled at 6'h rank 

order, violence against women ordered at the 10'h rank level, lack of access to learn leveled at the 

g'" rank order, while lack of qualified personncl and contents ordered at the last (II''') ranked 

level. 

12 C. Priority order arranged by office experts 

Items Rank arranged and number of respondents. 

I 2 
, 

4 5 6 7 8 9 10 II Rcmark j 

A. I-I cavy work load 2 0 
, 

2 I 0 I I 0 0 0 
, 

j j 

B. Health problem 0 I I 2 I 0 2 I I I 0 4 

C. Lack of sufficient time 0 0 3 2 2 I I 1 0 0 0 2 

D. Poverty 
, 

1 0 1 0 2 0 0 1 1 I 1 j 

E. Family or husband impact 2 
, 

0 1 I 2 0 1 0 0 0 2 j 

F. To be at home for 2 3 I 1 I 1 I 0 0 0 0 2 

domestic chores 

G. Fami ly care 0 1 2 I 0 2 2 0 0 2 0 G or 7 

H. Illiteracy amongst women 0 I 0 0 I 0 2 4 0 1 I 8 

I. Violence against wOlllcn I 0 0 0 1 I 0 0 4 0 
, 

9 j 

J. Lack of access to learning 0 0 0 0 I I 0 2 1 4 I 10 

K. Lack of qualified 0 0 0 0 1 0 1 0 3 1 4 II 

personnel & contents 

-hom the above table we understand the rank order arrangement satcd by office cxperts. let as 

see the detai l di scuss ion as the following explanati on poverty ranked 151 the 2"d ranked fac tor 
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may become lack of sufficient time and family impact, including with needs to be at home to 

perfonn domestic chores, heavy work load ranked at the 3,d level the 41h ranked item is health 

problem, family care arranged at 61h or 71h rank order, illiteracy amongst women ranked at glh 

level, violence against women occupied the 91" place, lack of access to learning leveled at 10lh 

place, while lack of qualified personne l and contents took the Illh rank order place. 

Conclusion: The arrangement set by 3 groups of the respondents show us a little bit difference 

amongst the response of respondents. what so ever the case almost all of them agrced the 

arrangement of itcms as that of the fo llowing 

Poverty ranked 151 by all of the respondents incl uding hea lth problem needs to be at home to 

perform domestic chores ranked 2nd by 2/3 of respondents, while heavy work load arranged at 

the 3'd place by 2/3 of the respondent and finally items like lack of access to education and lack 

of qualified personnel and contents occupied the rank of 101" and Illh respectively by all 

respondents. 

4.4 STRATEGIES FOLLOWED TO ENGAGE WOMEN HOUSE HOLDS IN FAL 

PROGRAMME 

There are different strateg ies used to engage women house-holds in I'AL progranllneThe 

researcher presented the question to the respondents and got the fo llowi ng answer which are 

arranged in the table accordingly: 

4.4.1. RELATION SHIP BETWEEN THE FAL CONTENT AND WOME N'S DAILY 

LIFE. 

The FAL contents and women house-holds dail y life must have the relation and cohercnces The 

contents of I' AL were deri\'ed from the common experiences of Adult wo men. Thcre were 7 

types of contents title that expected to be relating wi th women 's daily life. The next table may 

clarify it in depth. 
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Table 13 Relationship between FAL content and women's daily life 

Very high High Medium Low Very low 

Respondents 
Fre % freq % Freq % Fre % Fre % 

q q q 

A. Agricu ltllfe 141 37.7 79 21.13 69 18.45 46 12.3 39 10.43 

13. Health 265 70.86 65 17.37 34 9.09 7 1.87 
, 

0.008 ~ 

education 

C. Skill training 12 1 32.36 84 22.46 76 20.32 49 13.10 44 11.76 

D. Trade 191 51.06 126 33.67 42 11 .23 13 3.48 2 0.005 

E. Concept 197 52.67 125 32.42 47 12.57 4 1.06 I 0.002 

literacy 

numeracy 

The above shown tab le 13 indicated that the rel ationship between FAL content and women's 

daily life. The detailed discussion is presented as the following. 220(58.83%) have sa id that there 

is high relationship between the agricultllfal activity 69(18.45%) replied by favoring the medium 

relationship by agricultural activity while 85(22 .73%) have said that there is low relationship 

between agricultural activity. Regarding to the health educa tion 330(23%), 34(9.09%) and 

10(1.878%) were replied by saying that the content of health ed ucation have a relation of hi gh 

medium and low respecti ve ly. The case of skill training is explained as that of 205(54.82%) . 

76(20.32%) and 93(24.86%) replied by sayi ng the rel ation between skill training contents and 

women's dail y life is high, medium and low respectively. The trade content presented in the FAL 

programme do have the relationship of high, medium and low by accounting 317(84.73%), 

42(11.23%) and 15(3.48%) respecti ve ly . 

The integrat ion of concept, literacy and numeracy activity within the FAL class room accounted 

322(86.09%),47( 12.57%) and 5( 1.062%) related with women's da il y life highly, med ium and 

low respectively. 
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According to the Integrated F AL curriculum frame work says: 

The following content/thematic areas have been identified and suggested 
in the life skills package context. Agriculture, health, civics & etizics, 
environmental cOlIServation & protection, gender, income generation and 
critical thinking and social li(e. On the basis of these major areas serving 
as starting points. detailed contents /themes which are likely to sati~jy adult 

needs and are acceptable to the majority of learners are suggested. (MoE, 
2011 : 16-1 7) 

The researcher concluded the relationship between contents and women 's daily life as that of the 

data indicated in the table most of the contents have high relationship with the women's life. The 

relationship may help to bring intended change by empowering the women to pool out them 

from the vicious circle of poverty. 

4.4.2. PARTICIPATION LEVEL OF WOMEN HOUSE-HOLDS IN THE ACTIVITIES 

OF FAL PROGRAMME 

Functional Adult literacy is a participatory learning which transferred in to practice through daily 

life. Different activities were included in the FAL programme. Thus, the learners took place in 

performing different acti vities . Table 14 dealt with each of the activities and rate of participation. 

Table 14. Participation level of women households in the acti vities of F AL programme 

I Very high High Medium LOll' Vcry low 
i 

Respondents Fre % ferq % Freq % Fre % Frc % 

A. Selecting 52 13 .9 121 32.35 74 19.79 47 12.57 80 21.39 
learning topic 

I 
B deciding the 152 40.65 100 26.74 73 19.52 27 7.22 22 5. 89--

date& lesson 

C. Deciding the 191 51.1 109 29.15 64 17.12 7 1.87 " 0.008 ) 

FAL center 

D. Preparing rules 260 69.52 86 22.99 21 5.62 7 1.87 0 0 
& regulation of 
FAL 

i I 
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The above Table 14 shows us the level of interference of women households with in their own 

issue while they are participating at the F AL programme; let us see the details of the implication 

of the data. From the respondents 173(46.25%), 74(19.79%), 127(33.96%) accounted by 

favoring the selecting of leanling topic rate as of high, medium and low respecti ve ly. when we 

rate the level of deciding the date and the lesson of FAL class 252(76.39%), 73( 19.52%) and 

49( 13 .11 %) repl ied by say ing high, mediulll and low respectively. The rate o f deciding the FAL 

center is accounted 300(80.25%) 64( 17. 12%) and I O( 1.878%) for high, medium and low 

respective ly. Regarding to the participation rate in preparing rul es and regulation of FAL the 

respondents rated high. medium and low with 346(92.51 %). 21 (5.62%) and 7( 1.878%) 

respectively.The following ideas are directly related to the above mentioned facts,Let us see it : 

Evidence ji-om successful projects which have evaluate the outcollles indicate 
that those adult education programmes for women which stands the greatest 
chance of making valuable and lasting impacts on the lives of women 
learners are those which: 

(a) . Value and draw on women '05 experience and seek to develop their self 
motimtion and self conjidence, (b}.Employ and promote cooperative learning 
rather than hierarchical teaching approaches.(c).Acknowledge the practical 
constraillts under which the women are attempting to learn and 
accommodates those in the education forlllat adoptedJd}.Acknowledge the 
women's previous education experiences and attempt to compensate for 
these . (c). Work through the womcn '.I' O\l'n social net works. The major 
success of informal learning is due to women taking responsibilities for their 
own learning and learningfrom each other. " (Tuijman (edit.), 1996) 

The researcher concluded it as the following: The parti cipation level of the women household is 

high, but some of the respondents are not fully participated in the activities, besides to this few of 

the respondents were not take part in the acti vities. As the FAL programme needs more 

parti cipation, the women may benefit more from the programme. Thus, the data portrayed high 

interference level for learn ing topic , data & lesson, FAL centre and rule and regulat ion forming 

decision. 

4.4.3. BENEFITS GAINED FROM FAL. 

The FAL programme contributed a loi to the FAL learner's .The women house holds suggested 

that they gained benefits from the programme provided and rated the benefit obtained from the 

programme. The detail was discussed under 15A, and 15B below. 
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Table I 5. Benefit gained and the extent of the benefit obtained from the FAL programme 

A. Benefit from the F AL programme. 

Items Frequency % 

A. Yes 374 100 

B. No 0 0 

B.The extent of benefit gained from the FAL programme 

Very high High Medium Low 

Respondents 
Fre % ferq % Freq % Fre % 

A. New 257 68 .72 59 15.78 40 10.69 16 4.28 

knowledge 

B. Basic 223 59.63 75 20.05 63 16.85 13 3.48 

computational 

skill 

C. Reading skill 226 60.43 48 12.84 76 20.32 22 5.89 

D. improvement 250 66.85 60 16.05 52 13 .91 9 2.41 

of family 

health 

E. income 252 67.38 74 19.79 45 12.04 " 0.008 J 

generating sk ill 

F. Developing 247 66.05 63 16.85 40 10.69 5 1.34 

self 

confidence. 
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Very low 

Fre % 

2 0.005 

0 0 

2 0.005 

" 0.008 J 

0 0 

19 5.08 



The above 2 tables under table 15 indicated the fruit fullness of the F AL programme and the 

extent of the benefit acquired from the F AL programme. Let us see the detail explanation of both 

tables. In the first table the respondents of women households fully agreed to the fruitfulness of 

the FAL programme by accounting 374(100%) and 0(0%) yes and no respectively. 

From the 2nd table we ha\'e data's indicated the extent of benefits obtained from the FAL 

programme. From the respondents 316(84.5%), 40(10.96%) and 18(4.285%) respond to high, 

medium and low respect ively on getting new knowledge. Those responded on benefit gai ned in 

basic computational skill s accounted 298(79.68%). 63( 16.85%) and 13(3.48%) replied as high, 

medium and low respectively. Women households who responded on obtaining read ing sk ill 

accounted 274(73.27%),76(20.32%) and 24(5.895%) for high, medium and low respect ively . 

Regarding to the improvement of family health the response from women households indicated 

that 310(82.9%), 52( 13.91 %) and 12(2.418%) accounted for high, medium and low respect ively. 

In the case of income generating skills the rate of benefit is set as that of 328(87.17%), 

45( 12.04%) and 3(0.008%) accounted for high, medium and low respectivcly, while the 

respondents repli ed on developing se lf confidence accounted 310(82.9%), 40(10.69%) and 

24(6.42%) for high, medium and low respec tively. The participants witnessed by saying: , . 

We benc.filed a 101 oflhings/;'olll Ihe newly prescnled edllcalion slyle. We can 'I 
read or wrile any leller b~{orc, ElIInow we idel1lify Ihe lellers of Ollr name, \I'e 
can read Ihe nll111bers on Ollr saving and credil book which prevenled IIsfrom 
being chealed by olhers on Ollr birr amolll1l .We really benejiledFom Ihe FAL 
progralllllle 10 haw keeping Ollr nealness, clear dirly Ihings FOIII Ollr 
environlllcnl (md programming ollr lime ef{eclively and approprialely. (March 
12,2004 EC) 

The researcher concluded it as the following: most of the women households were benefited in a 

high rate from the FAL pregramme by obta ining new skill, basic computational , skill , reading 

skill, improved family health, income generating activity and developed self confidence. But 

some of the respondent replied by supporting they are semi·benefit ed from the FAL programme, 

while few of them are replied by saying they are not benefited sufficiently from the FAL 

programme. 

The F AL program may be very important to empower the women 111 bringing the intended 

economical, social. political and cu ltura l development of the world. 
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4.4.4. WOMEN HOUSE HOLDS RECRUITMENT IN TO FAL 

Different factors were presented in the conducted research regarding to the factors initiated 

women house holds to be engaged in the FAL programme .The detail of the recruitment in to the 

FAL were discussed under the table 16 below. 

Table 16. Factors initiated women households to be engaged in the FAL programmc 

Yes No 

Frcq % Freq % 
Items 

A. I have got awareness about FAL 258 68.98 116 31.02 

B. the government policy pushed me to participate in 128 74.23 246 65 .78 

the F AL programs 

C. NGO's offered me a chance to learn FAL 313 83.69 61 16.31 

D. My organization immersed in to FAL program 126 37.69 248 66.32 

E. My family supported me to learn F AL 130 34.76 244 65.24 

. .. 
From the table 16 above we can Identify fact s about the factors that IIlltlated the women 

households to be engagcd in the FAL programme. The respondents those have awareness abo ut 

the FAL accounted 258(68 .98%) but the rest of the respondents replied by saying no accounts 

116(31.02%). The government policy pushed to participate in the FAL programme 

128(34.23%) of the respondents while 246(65.75%) were denied the contribution of thc 

government policy in their engagement. NGO's offered a chance to learn FAL for 

313(83.69%) of the respondents, but from the respondents 61 (I 6.31 %) replied the NGO's did 

not offered a chance to be engaged in the FAL programme. 126(33 ,69%) of the respondents 

declared that their organi zation immersed them in FAL programee, but 248(66.32%) of the 

respondents supplied by saying no . from the respondents 130(34.76%) said that their family 

member supported them to be engaged in thc FAL programme, but most of them that 

accounted 244(65.24%) repl ied that there was a support from their fam il y memba to b~ 
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engaged in the FAL programme. The finding was may be true according to the FAL 

implementation guide lines: 

Recruitment into FAL shall be voluntary; no person shall be put under any 
pressure to join the programme. Instead, dialogue and persuasion shall be 
used to motivate adults and youths to enroll. (MoE,2011:8) 

A researcher concluded that as the following. The factors initiated most of the participant of the 

FAL programme: the invitation from the NGO's by giving a chance to be enrolled in the FAL 

programme. but some of the womcn households were participated in the FAL programme by the 

help of pushing fac tor like: the government poli cy their organization (women' s association & 

women's affair) and their family member supported them to be engaged in the FAL programme. 

4.4,5, SUPPORT PROVIDED FROM STAKE HOLDERS TO COMMUNITY 

FACILITATORS 

Community facilitators need supports from stake holders to perform their duties appropriately. 

With out the participation of stakeholders in the accomplishment of the tasks of the FAL 

programme, the programme may fail to achieve its expected goal. The detail discussion was 

presented under table 17 as the followings. 

Table 17 stake holder 's support provided to community facilitator 

Items Yes No 

Freq % Freq % 

A. Elders 
, 

27 .27 8 77. 72 ~ 

B. Religious leaders ~. 18.18 9 81. 81 

C. Local leaders 10 90.09 I 9.0 9 

D. Kebele and woreda administers 10 90.09 I 9.0 9 

E. Stake holder in the government and 10 90.09 I 9.0 9 

non-government organization 
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The table 17 indicated above shown that the support provided to the community facilitators from 

the stakeholders. The detail of the contributor was discussed as following: the facilitators 

supported by elders accounted 3(27.27%. while those hadn't got any contribution from them 

were 8(72.72%). 2( 18.18%) were used the volunteer contribution of religious leaders, while 

9(81.8 1 %) were not benefited from these leaders. Local chiefs (leaders) contributed a lot that 

account 10(90.99%) but 1 (9 .09%) were not used the effort of these contributors. kebele and 

woreda administrators contributed much for the 10(90%) facilitators, but 1 (9.09%) of facilitators 

didn't consumed the contribution from these government structure. Stake holders offices from 

government offices and non - govcrnmcnt organization contributed to 10(90.09%) of facilitators, 

while 1 (9.09%) were not benefited from these party. According to the FAL implementati on 

guide lines: 

Those re!>ponsible/or implementing FAL in a particular cite Shall work with 
groups ,qebele leaders, village elders ,and ethnic nationality leaders to 
identify and el1ler into dialogue with potential learners to secure their 
willingness to lear!/. They shall then, encourage these volunteers to come 
together to organize/or their FAL. (MoE. 201 1:8) 

The researcher concluded this point : the FAL programme needs high effort from the whole 

members of the socie ty through the line stretched frum government, non-go\'ernment 

organ ization and civi l societies. So each and every body w ith in the country should contribute 

their own share. Thus, the strategy de li vered from the central government of Ethiopia gave the 

lion share to the decisive and sensitive part of the society which is include elders. religious 

leaders, loca l chiefs, kebele and woreda administrative, governmental and non - governmental 

stake-holders. But the facilitators still exploited fewer efforts from the concerned body. 

Community sensitization activity lacks attention from owners of this work. 

4.4.6. ACTIVITIES DONE IN THE FAL CLASS. 

Activities done in the FAL class presentation includes; concept, literacy and Numeracy. These 

activities applied with in the single session of the FAL class. They are inseparable act ivities one 

from another .These activity was discussed in the table 18 below. 
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Table 18.Activities done during the FAL class 

Item Frequency % 

A. Concept I 9.09 

B. Literacy I 9.09 

C. Numeracy I 9.09 

D. All 8 72.72 

Table 18 shown above indicated the activities done during the FAL class. In the r AL class the 

activities take place in order to enhance the progress of FAL program. From the respondents of 

facilitator I (9.09%) apply one the concept formation activities, I (9.09%) focused onl y on the 

literacy improvement while 1(9.09%) of fac ilitators concentrated their attention on numcracy 

counting, most of facilitators those account 8(72 .72%) used the integrated activities that include 

all (concept, literacy and numeracy) acti vi ties at a time in the FAL class.As of the FAL 

implementation guide lines: 

The skills 0/ reading writing and nUlI/eracy shall be offered integrated with 
in the sllbjectsi rhellles .A II rhemes Itopics and learning and teaching shall 
cany alit short gender and HI VIA IDS messages appropriate for adllits. 
(MoE,2011:16) 

The researcher concluded the above activities as the following: The activities those Ill ay take 

place within the r AL class should include the concept, literacy and numeracy at a time during a 

single FAL class. They are inseparable acti vities to provide lesson in order to empower them by 

creating integrated short and precise ability for women households in the FAL class. 

4.4.7. TEACHING METHODS USED IN THE FAL CLASS 

The method of teaching appl ied in the FAL class is different from the other teach ing learning 

process . It is the teachi ng method which dete rm ines the effectiveness of the programme. The 
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facilitators must adjust them selves and their teaching methods according to the Adult learners . 

The detail was discussed under the table 19 below. 

Table 19. Teaching method used in the FAL class 

Item Frequency % 

A. Learner centered 5 45.45 

13. Teacher ccntered I 9.09 

C. 80th 5 45.45 

.. 
Table 19 indIcated above show us the methodology that help the factlltators and women 

households with in the FAL class to promote the FAL programme. The detail discussion on the 

table is as that of the following. 

5(45.45%) of faci litators used the learners centered method, whi le I (9.09%) facilitators applied 

the old (traditional) teaching method which is called the teacher-centered method . Most of the 

facilitators those accounted , 5(45.45%) used the integration of both learne r centered and teacher 

centered method at a time within a si ngle FAL class. As the Integrated FAL curricu lum frame 

work says: 

The reading. writing (lnd nUllleraLY skills cut across these contcnts. 
Expressed differently, these are threads going through the contems .As 
argued earlier the contents are idcntifiedfi'olll the life of the adult and by 
the adults. The conten/s (lrc 110t static; the process of learning - teaching in 
rCl'erse direction, tran~forllls thclII. (MoE, 2011:1-1) 

The researcher concluded it as the foll owing. The teaching method that applied in teaching 

learni ng process plays a great role to achieve a setted goal. The facilitators were used the app li ed 

and the recommendable teach ing methods. 

The only thing that the researcher suggest on thi s point is ,those facilitators who used the learner 

center alone may be productive, but it is not so much fruitful as that of facilitators used an 

integration of both learner centered and teacher centered at a time with in the FAL class. 
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4.4.8. AN EVALUATION PROCEDURES AND METHODS OF EVALUATION FOR 

THE FAL PROGRAMME. 

The monitoring and evaluation process is one of the decisive parts which help to cross check the 

implementation of FAL programme. Besides to this the strong and weak side of the FAL 

programme may be measured by using monitoring and evaluati on. So, the FAL programme has 

its own ways of eva luation to its implementation .Let us see it s detai l in the table 20 as follows: 

Table20. An avai labil ity of eva luation procedure and methods of eva luat ion 

A. Evaluation procedures 

Yes No 

Item Freq % Freq % 

Do you have a mechanism to evaluate the impact 9 81.8 1 2 18. 18 

ofFAL? 

B. How to be evaluating the progress of learners 

Yes No 

Item Freq % Freq % 
Respondents 

--
A. Following their dai ly progress 10 90.09 I 9.09 

B. Observing the \Vay learners behave 10 90.09 I 9.09 

C. Accessing continuous ly 6 54.54 5 45.45 
Ul 
~ 

.s 
5 

D. Giving final examinat ion 5 45.45 6 54.54 -
u 

'" u.. 

E. Internal evaluation 2 20 8 80 

Ul 

F. External evaluation 0 0 10 100 t 
<.J 
0-
:.< 
v 

6 60 4 40 " G. Both u ,-
c:: 
0 
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C. Central theme of the evaluation 

Yes No 

Freq % Freq % 
Item 

A. General organi zation I 10 9 90 

13. Work ing procedure 3 30 7 70 

C. Observable progress 6 60 4 40 

D. Teaching methods 5 50 5 50 

E. student participation 5 50 5 50 

. , . . 
I he three tables under table 20 shown above mdlcated the avaIlabIlIty of evaluati on 

procedure and methods of eva luation in the FAL programe. The deta il of the discuss ion is 

presented as the following. The respondent frolll facil itators n:plicd their response 

regarding the avai labil ity of evaluation procedure by favoring yes ,accounted 9(8 1.8 1 %) 

while 2(18 .18%) of them denied the presence of evaluation procedures . 

The method of evaluating the progress of learners by following the learners dail y 

progress acco unted 10(90.09%) favored yes while I (9.09%) denied the method. By 

observing the way learners behave was a method accepted by 10(90.09%) of the 

responden ts, the refused respondenl s account 1(9.09%) to the method. 6(54.54%) and 

5( 45.45%) of respondents accepted and denied the continues assessi ng method 

respectively, the method of giving a final examination was supported by 5(45.45%) of the 

respondents whi le the rest 6(54.54%) were rejected it. 

As that of the response from office experts internal evaluation accounts 2(20%) but 

8(80%) of respondents did not agree on it. External evaluation was denied by all 

respondents which accounted 1 O( I 00%). the most respondents those accounted 6 (60%) 
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were agreed on using the above two evaluation system respondents refused to use the 

method. 

The central theme of evaluation as expressed by office experts looks like: Generally 

organizat ion was denied by 9(90%) of the respondents while I (I 0%) we re accepted it. 

Working procedure \\'as denied by respondents who accounted 7(70%) but 3(30%) were 

approved it. Most of respondents those accounted 6(60%) were favored observable 

progress whi le 4(40%) of them was not vo lunteer to accept thi s way. The teaching 

methods we re treated 5(50%) as accepted and 5(50%) as rejected. Not onl y teaching 

method but also studen t participation was eq ual ly treated by accounti ng 5(50%) 

acceptance and 5(50%) rejection. 

According to the r AL implementation guide line : 

Components of learning to be assessed include; Reading skill, 
writing skill. cOl1lputatianal skill, ,peaking skill adequacy of 
practical application and other practical knowledge & skills. 
Methods of assessment include: Observation, dictation, question & 
answer, skill and practical activilies, group discussion, various 
computatiollS (Agriculture. !-Iealth etc .... .) and debates. (MoE, 
2011:28-29) 

The researcher concluded this table as following. The faci litators do have a mechan ism to 

evaluate the impact of FAL. This mechanism may not be a uniform throughout the whole FAL 

center. Most of them were used the method of following the learners progress and observing the 

way learners behave, others preferred to use cont inuous assessment and the rest gave their 

attention to give final exam. 

Both internal and externa l evaluation used by intermingling them at a time for a single round. 

The theme of these eva luations inclined to words observable progress, teaching method and 

student participation, wh ile general organization and working procedure was not so much 

attractive to the respondents. 
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4.4.9. RANKING ORDER ARRANGEMENTS OF APPLICABLE STRATEGIES BY 

FACILITATORS AND STAKE HOLDER OFFICES 

TIle priorities of strategies were arranged by communi ty faci litators and stake-holders .The 

arrangement sequenced for these strategies took place accord ing to the feeling of these two 

respondent groups. The detail explanation was presented under the table 21 A and 21 B. 

Table2 1. Ranking order arrangements of strategies by faci litators and stake-holder office experts 

21A. order arranged by faci litators 

Rank arrcngemcnt and number 

Items of respondents. 

I 2 3 4 5 6 7 Rank 

A. Account ing the strategies developed by I I 5 I 2 0 I 3 

women house holds 

B. Merging literacy wi ll credi t & saving 2 6 I 0 0 I I 2 

C. Understanding women perspecti ves 4 2 2 I I 0 I I 

D. Respecting the women ' s cu lture & be lief 0 I 2 2 2 0 I I j 

E. High political in teraction with FAL of I 0 0 0 0 2 2 4 or 5 j j 

women 

F. Pushing women towards the leadership 0 0 I 0 3 5 2 6 

G. Taking affi rmati ve action 0 I 0 4 0 0 0 4 j j 

The above table Illdlcated the arrangement of strategies to engage womenhouse-holds III the F AL 

program the detail information presented as followings. The I st ranked items were the 

understanding women perspecti ves and respecting the women's culture and beli eC wh ile the 2"d 

order ranked item was merging literacy with credit and saving. According the strategies 

deve loped by women occupied the 3'd ran king place. The fourth ranked item s were taking 
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affinnative action and high pol itical interaction with in the F AL of women. The last rank was 

given to pushing women towards the leadership. 

21 B. order arranged by stakeholder o ffi ce members 

Rank order 

Items I 2 3 4 5 6 7 Remark 

A. Accounting the strategies deve loped by I I 2 0 0 5 I 6 
wo men house holds 

B. Merging literacy wi ll credit & sav ing I 0 4 4 I 0 0 3 or 4 

C . Understanding women perspectives 8 0 0 0 I 0 0 I 

D. Respecting the women ' s culture & belief 0 5 4 I 0 0 0 2 

E. High political interaction with FAL of 0 0 0 
, 

5 I I 5 j 

women 

F. Pushing women towards the leadership 0 I 0 I I I 6 7 

G. Tak ing affirm ati ve action 0 2 0 I 2 3 2 6 

The above table IIldlcated the stra tegIes arrangement by stake holder o ffi ce members to engage 

women households in FAL progrmIl1e. The detail presenta tion is as that of the foll owings. 

Understanding the women perspecti ves ranked 1st whil e respecting the women's culture and 

belie fs occupied the 2nd rank. The 3rd and 4 th ranked item is merging literacy with credit and 

saving. Mean while hi gh political interaction with in FA L of women arranged at the 5th ordered 

level. There were two items ranked at the 6th place which are accounting the strategies developed 

by women and tak ing affirmat ive act ion. The last rank was g iven to pushing women towards the 

leadership . 

Conc lus ion: there were no similarity of arrangement of strategies by the facilitators and stake 

holder offi ce members except the item under letter "C". Thi s indicates that there is littl e common 

understanding about the FAL stra tegies in between two grou ps. There is a gap of awareness 

betwee n both groups of respondent. 
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CHAPTERS 

5. SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1. SUMMARY AND FINDINGS. 

This chapter dealt with summary of major findings, conclusion (gist of the major finding and 

stands of the researcher) recommendati on (suggestion and policy implication) add ressed by the 

researcher. 

The overa ll purpose of the study was to in vesti gate practi ces that enhance the engagement of 

women households in fu nctional adult literacy, assessing fac tors those hinders it and ide nti fy ing 

the strategies that are being used to engage women households in FAL program of the Jimma 

zone. T he researcher for-warded 3 research questions to acquire the necessary data these are: I 

wha tpract ices are avail able to engage adult women house-holds in the FAL programme? 2.To 

what extent the challenges hamper the engagement o f adult women households in the FAL 

program? 3. Which strategies /mechani sm/are bei ng used to engage women households in the 

FAL program? 

The study used a Qualitati\'c method and descri ptive case studydesign,bccause it was fou nd 

conven ient to port ray ex isting situati on abo ut prac ti ces and chall enges to engage women 

househo lds in FAL programme. 

There we re I woreda and I special zo ne, the study part ic ipants were se lected purposefull y.41 0 

representati ve respondents composed of 374 illiterate women househo lds, II facilitators, 15 

central management committee member at kebe le leve l, 4 experts from woreda education offi ce 

and women a ffair o ffi ce, 4 remember of wo reda steering committee and 2 ex perts from loca l 

NGO o ffi ce . All of them acco unt 30% o f the total population of the study area. Their 

characte ri s ti cs indicated under tables 1-3. Three data gathering too ls name ly observati on, 

interview and questi onnaire had been employed in order to gather necessary data of the study 

which were composed of close ended and open ended items were applied in the research. The 

data ana lys is technique was applied as that of the qualita ti ve research The data gathered through 

interview, observat ion and questi onnaire had been processed through three concurrent nows of 

ac tivity of the qua li tati\'e analysis system which include data red ucti on. d3ta display and 
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conclusion drawing. It was performed using quantitative percentage analysis and qualitative 

thematic analysis. 

Major findings of the research are arranged as follows: 

I.The women house holds acquired skill s of reading. writing and basic computational 

skill which accounted 88(23.53%),20(32.09%) and 166(44.39%) respectively 

2~he contents of the FAL class learning include about the learners identity. family work 

hea lth agriculture. environmental protection and income generat ing acti vities which are 

full y 374 ( 100%) claimed by respondents. 

3. The sk ill training provided to the learner included with their acceptance accounted 
I 

vegetable plantation 102(27.3%), Trade 157(4 1.98%), poultry 38( I 0. 16%) and fattening 

77(20.59%) 

~ The medium of instruction in FAL class is afan Oromo, Amharic and mixed of both 

which are accounted 316(84.49), 0(0%) and 58( 15.50%) respecti ve ly. 

s(There are several material s available in the FAL centers which are utili zed frequentl y. 

Among these: Text book witnessed by 263(70.32%) learner and 9(8 1.8 1 %) fac ilitator 

accepted its continuous usage. The writing guides witnessed by 355(94.92%) learners and 

6(54.54%) Jilcilitator accepted it 's functionality. Reading guides witnessed by 

355(94.92%) learners and 5(45.45%) faci litator accepted it 's usability. Credi t and saving 

book witnessed by 257((68 .72%) learners and it ' s usability was accepted.Besides to these 

teaching materi als therc were modules, FAL man uals Illlip charts, facilitators guide. 

lesson plan and teachi ng aids at the FAL center. 

6. The facilitators were trained how to teach FA L before service for about 10 days. 

However the facilitators who were se rving under woreda education bureau were poo rl y 

trained at the area under discussion. The trained facilitator accounted 10(90.09%) and the 

rest did not participate in any training. Stake holder offices were agreed the provision of 

training by accounting 5(50%) acceptance and 5(50%) rejection. 

7. The women house-holds fail to attend FAL class regularl y. There was high number of 

learners' absentee ism. Not only absenteeism but also there is a sever drop-out rate from 

87 

\ 



the FAL class, in which absenteeism accounted 171 (45.72%) and the drop-out rate 

commented on it by facilitators accounted 9(81.81 %). 

8.Content of FAL and the women's daily life have high relationship, individually the 

respondents suggested on it, by classifying as a) agriculture high 58.83, medium 18.45% 

and low 22.73% b), health education, high 88.23% medium 9.09% and 1.878% c). skill 

training, high 54.82% mcdium 20.32% and low 24.86% d). Trade, high 84.73%, medium 

11.23% and low 3.485%. e). concept, literacy and numeracy skill , high 86.09% medium 

12.57% and low 1.062% 

9. Partic ipation level of wo men househo lds in the activities of FAL program is high. The 

respondents suggested individuall y by class ify ing as : a) se lecting learning topic; high 

173(46.25%) medium 74( 19.79%) and low 127(33 .96%) . b) dec ision of date and lesson; 

high 252(67.39%), medium 73(1 9.52%) and 49(13. 11 %) c) FAL center se lecti on; high 

300(80.25%) medium 64(17.12%) and low 10(1.878%) d) rules and regulation driving; 

high 346(92.5 1 %) medium 21 (5.62) and low 7( 1.878%). 

lQ~le participants of FAL programme benefited a lot of things from participating the 

FAL class . The benefi ts offered were presented one by one as the following: 

a) New knowledge acquired; 316(84.5%) high, medium 40(10.69%) low 18(4 .285%) 

b)bas ic computational skill ; high 298(79.68%) medi um 63( 16.85%) low 13(3.48%). c) 

reading skill ; high 274(73.27%) med ium 76(20.32%) low 24(5 .89%) d) famil y hea lth 

improvement ; high 310(82.9%), medium 52(13.91%) and low 12(2.4 18%). e)income 

generating skill ; hi gh 328(87. 17%) medi um 45( 12.04%) and low 3(0.008%) f) self 

confidence development ; high 31 O( 82.9), med ium 40(10.69%) and low 24(6.42%). 

11. There are different factors initiated illiterate women house-holds to be engaged in the 

FAL program. From these factors the main components are two. These are 

I. Having an awareness about FAL accepted by 258(68.98%) 

2. NGOs offered them a chance to learn FAL suggested by 313(83.69%) 

12.The facilitators were working with local leaders ,kebele admini strator and NGO which 

contributions acco unted 10(90.09%) for each of them, while local elders and reli gious 

leaders less contributed in the FAL programme which accounted 3(27.27%) and 

2(18 .1 8%) respectively. 
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13. Most of the facilitators those accounted 8(72.72%) used the integrated activities that 

included all (concept, literacy and nurneracy) activities at a time in the FAL class. 

14. -The method of teaching applied in the FAL class was learner center which IS 

accowlled 5(45.45%), teacher centered (traditional) accounted I (9.09%) and mixed of 

both learner and teacher center accounted 5(45.45%) 

/ 
15. The availability of evaluation procedures claimed by 9(81.821 %) facilitators. The 

method of evaluating the effect of FAL on learner included ; following dai ly progress of 

learner which accounted 10(90.09%) observing how the learners behave al so accounted 

10(90.09%) while continent assessment accounted 6(54.54%) and final examination 

accounted 5(45.45%). As that of the office experts; internal evaluation which accounted 

2(20%), external evaluation accounted 10(100%) and 6(60%) used the mixture of internal 

and external evaluation. 

5.2. CONCLUSION 

There were several practices available to engage women households in the FAL program. These 

are tangible and observed at the area under discussion. Let us see them in detail. There are ample 

women house-holds with in differen t age group. The FAL center is nearest to the learners 

dwelling please; there are high numbers of educated human resource to facilitate FAL. Illiterate 

women are eager to acquire reading, writing and numeracy sk ill; the contents were selec ted 

carefully to meet the need of women participants. There is an access to give skill training on 

agriculture, hea lth, income generating activities of bad socia l practices. The medium of 

instructi on is their mother lOngue and regional office work language. There are different 

materia ls available in the FAL center to enhance FAL programme implementation. There are 

stakeholders to the F AL implementation which composed of loca l elders, religious leaders, loca l 

chiefs, Government structure at woreda and kebele leve l, government offices and NGOs. 

Besides to the above menti oned facts there were other sources of practices like recognitions of 

FAL as a means of eradicating poverty in countries, avai lability of different dec laration and acts. 

Awareness created to the women, acknowledgments of work load on women. Need assessment 

made at different place and time. 
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Even though there are ample practices there in the area under di scussion, there were Sever 

challenges encountered to engage illiterate women in FAL programe. These challenges include: 

I, high rate of absenteeism of learners from the F AL class during winter to collect/pickl coffee 

and earn their daily life. 2. Sever drop out from F AL class due to birth giving and disease of 

malaria, the aged women refuse to be engaged by considering they have no hope to bring change 

by enrolling in the F AL programme. Some of them were dropped-out due to lack of awareness 

to migrate to wards abroad. 

Not onl y the a forementioned chall cnges encountered but also women were faced problems li ke; 

heavy work load, health problem, lack of time, poverty, failure to receive family or husband 

approval, need to be at home to perform domestic chores, family care high rate of ill iteracy 

amongst women, lack of access to education, domestic vio lence against them, and lack of 

qualified adult educator/ trainers/ and contents. 

There were strategies applied to engage women house-holds in Jimma zone. From these 

strategies the researcher observed in the conducted study was li sted as follows: 

• The contents we re selected carefull y to fit the women's daily life. 

• Discuss ion on FA L issue with parti cipant learners and persuasion 

• The gained benefit from FA L programme 

• Considering women' s contri bution to FA L. 

• Parti cipating the stakeholders at different level 

• Using parti cipatory teaching method and merging concept literacy and numeracy at one 

class sess ion. 

• Evaluating the strength and weak s ides.There were al so accounting the illiterate women 's 

strategies, merging li teracy with credit and saving, understanding women perspecti ves. 

respecting the women' s belief and culture, politica l interference with FA L of women, 

pushing women towards power applied to enhance the engagement. 
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5.3. RECOMMENDATION 

Depending on the study, the following recommendation can be made: 

I . There are several practices available to engage illiterate women house-holds in FAL - -
programme. So the measure should be taken by the concerning bodies listed below: 

• The learner should a\\'are of their own benefit and Urge the government and stake 

holders to implement the FAL programme sated in the policy at a consistence & full 

potential. The learner should parti c ipate courageously in the programme without any 

hesitation to make them free from illitcracy . 

• The facilitators should improve their ability to feed appropriate knowledge for women 

households through read ing different reference materials .They shou ld be dedicated to 

break out the shell of illiteracy which covers the eyes and minds of illiterate women by 

exploi ting the existing opportunit ies. 

• The Government should follow the implementati on of FAL programme up to the grass­

root level and look for the ex isted opportuniti es by using it 's structure at bottom level. 

There is a gap bet\\"een the report handed over to the zone, Region & country level and 

reality on the ground / grass root level/.Thus, the government shou ld take a corrective 

measure through cross check ing and continous follow up. 

• The NGOs Should give the ir attention towards those marginalized poor illiterates women 

house-holds and cross check the amoun t of money directly received by the targeted 

groups and should search fo r these opportuniti es existed there to implement the FAL 

programme at the area under di scussion. 

2. There were ch~knges encountered the process of engaging illiterate women households in 

FAL programme. These arc: The curriculum ofFAL is followed the top to Bottom approach, 

Lack of Awareness ,Shortage of budget ,Scarcity of teaching materi als suppl y, Lack of 

consistency, Lack of monitoring and eva luation ,Lack of quality training to community 

facilitators, Low sala ry payment . 

Depending on the above men tioned challengcs the correcti ve measu re shou ld be taken as 

following: 
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• The curriculum developers and scholars in the related fields must use the information 

from the targeted population at the grass root level and follow the Bottom to Up 

approaches. 

• The government, NGO and civil societies should work on awareness creation through 

mass media and printed materials hierarchically and consistentl y. 

• The government, NGOs and the riches should allocate the needed amount of money to 

achieve the Millennium Development Goals by eradicating illiteracy. 

• The government , NGOs, Civil societies and stake holders must participate in applicable 

plan whieh may implemented for a long period of time. 

• The education Bureau found at different level should duplicate the material and improve 

the provision of materials. 

• The Regional government must take the responsibility to monitor and evaluate the 

implementation of FAL and put the right person at the ri ght place with clarified duties. 

• NGOs and Education Bureaus posted at different level should prepare short and precise 

training contents .Facilitators must participate on the provided training attenti\'ely .The 

civil service offices at all level should be revi se the amount of salary payment to 

facilitators and arrange the lunch allowance to Development Agents in Health and 

Agriculture including the teachers from regular schools. 

3. The strategies existed concerning the FAL programme implementation should be exploited 

appropriately to get effectiw results from FAL programme by concerning stake-holders. 
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APPENDIX 2, MAP OF JIMMA TOWN 

JIMMA IS LOCATED IN SOUTH WESTERN ETHIOPIA 
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APPENDIX 3. MAP OF OROMIA AND JIMMA ZONE 

Map of Ethiopia showing Oromia Region Country Ethiopia Capital Addis Ababa 

(FIN FINNE). Area - Total 353 ,632 kn/ (136,538.1 sq mi) Population (2005) - Total 

27,158,471 - Density 76.8/kml (198.9/sq mi) ISO 3166 code ET-OR 

http://en. wik iped ia.org/wi ki/Fi Ie: Ethiopia-Oromia. pn!.! 



MAP OF OROMIA NATIONAL REGIONAL STATE 

MAP OF THE JIM MA ZONAL ADMINSTRATION 



APPENDIX 4 

ADDIS ABABA UNIVERSTY 

SCHOOL OF POSTGRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF CURRICULUM AND T EACHERS' 

PROFFESIONAL DEVELOPMENT STUDIES 

PROGRAM i\IE OF ADULT AND LIFE-LONG LEARNING 

QUESTIONNAIRE TO BE FILLED BY PARTI CIPANTS OF FAL PROGRAMM E 

Objective of the qucstionnaire 

The qucstionnaire is des igned to gather data on the prevailing situation of the study cnt itled the 

practices and challenges of engaging women house-holds in functional ad ult literacy 

programme: In Jimma zone. To assess the impact o f the situation on the engagement of wo men 

house-holds in the FAL programme. The data will be used in the study that aims at identifying 

practices, major problems and strategies Imechani sms Ithat serve to engage women house-holds 

in the FA L programme accordingly. To thi s end your responses to question item is badl y wanted 

for the success o f the research study. I kindl y request yo ur contribution in filling the 

questionnaire honestl y and responsibly. Finall y, I assure you that all your responses will be kept 

confidenti al. 

Thank you! 

Dear responde nts! 

• Before you start to fill the questi onna ire li sten carefully while the data co ll ecto r read 

each and every question to yo u, then give your response. 

• It is unnecessary to write your name. 

• Encircle the letter that indicates yo ur responses, and lo r put the "-V "s ign fo r the 

questi ons that are followed by alternative. 

• Some of the quest ions can have more than one co rrect answers .Thus you are entitl ed 

to choose more than one correc t answer. 

• Specify questions those e nro lled the a lternat ive" others". 



• Please give an accurate order for the ordering questions as you prioritized sequences. 

Questionnaires to be filled by learner (target women) 

Pleasc read/li sten/ the following question carefully and answer by putting "..J "encircling the 

letter that best fit your responses. 

I. Agc ___ _ _ , A. Below 20 years 13.21-30years C.31-40 years' d. Above 40 yea rs 

2. Marital status _____ .A. single 13 . Married C. Divorced D. Widowed 

3. Educational leve l _ _ ___ _ A. unable to read & write 13. Able to read &write 

C. Below grade4 D .below grade 8 E Above grade 8 

4. Distance fro l11 your ho use to your r AL center: 

A. Less than y, hour B. 30 minute to I houL C I :00 to 1:30 D. I :30 to 2:00 E. above 2 hours 

5. The place you live now is--------------- A. Urban B .Village 

6. Which of the following functional adult literacy programme was provided? 

A. Reading skill s B. Writing ski lls C. basic computational skill s 

7. Regarding the topic/content/of the lesson, whieh one is provided to yo u? 

Yes No 

A. Abo ut identit y D D 

13. About famil y relation D D 

C. About work D D 
D D 

D. About health 

E. About agriculture D D 

F. About environmental protec ti on D D 
" 



G. Income generating activity o o 
8. Skill training provision to you in the programme: 

A. Vegetable plantation B. Trading C. Weaving D. Poultry E. Fattening 

9. What is the duration of yo ur learning in FAL programme. 

A. How many hours per day~ ---------------------

B. How many days per \\'eck ~ ----------------------

C. In what time of the day it takes place? --------------

D. How much time it takes to accomplish one level? ----------------

E. On which day do you have the F AL class? --------------------

10. What is the medium of instruction? 

A.Afan Oromo B. Amharic C. Both D. Others 

II. How much is the FAL programme lesson is related to women ' s daily life? 

Very high High medium low Very low 

A. Agriculture 0 0 0 0 0 

B .. Health education 0 0 0 0 0 

C. Skill training 0 0 0 0 0 

D. Trade 0 0 0 0 0 

E. Concept, Literacy & numeracy 0 0 0 0 0 

12. Have you participated in the following activities? Rate your participation. 

Very high High Medium Low Very low 

A.selecting learning topic /content! 000 0 0 



B.Deciding the date and the lesson 0 0 0 0 0 

C.Deciding the F AL center 0 0 0 0 0 
D.Discussing on the importance of FAL 0 0 0 0 0 
E.Preparing rules and regulation of F AL 0 0 0 0 0 
13. Is the FAL programme participation. fruit-full to you? A. Yes B,No 

14. If yo ur answer for question No, 13 is "yes" Which benefit have you got from the lesson? 

Very high High 

A. New knowledge 
0 0 

B. Basic computational sk ill 0 0 
C.Reading skill 00 
D.lmprovement in family health 0 0 
E.lncome generating skill 00 
F.Developing self confidence 

0 0 

15. What motivated you to be engaged in the FAL programme? 

A. I have got awareness about FAL 

B. The government policy pushed me to participate in 

the FAL programme 

C. NGO's offered me a chance to learn FAL 

D. My organization immersed me in to F AL programme 

E. My family member supported me to learn FAL 

F. Due to accessib ility of FAL programme 

16. Can you attend the class regularl y? Encircle your answer. 

A. No, I was absent sometimes from the class. 

B. Yes, I attend regularl y. 

C. Indeed I attend most of the time. 

0.1 was completely dropped out. 

17. Do you use the following material in the FAL class? 

A. Text books 

Yes 

o 

Medium low Very low 

0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 

0 0 0 

Yes No 

0 0 

0 0 
0 0 
0 0 

0 0 

0 0 

. No 

o 



B. Writing guide 

C. Reading guide 

D. Credit & saving book account 

D 
D 
D 

D 
D 
D 

E.Others, ________________________ ____ _ 

18. Order the following according to your tangible challenge to participate in I' AL program 

mc. 

______ A. Heavy work load 

_____ 8. Health problem 

C. Lack of suffic ient time 

_____ 0. Poverty 

______ E. Failure to receive family or Husband approval 

______ 1'. Need to be at home to perform domestic chores 

_____ G. Family care (child, sick & old family member) 

______ H. High rate of illiteracy amongst the women 

____ __ 1 .Domestic violence against women & children 

______ J. Lack of access to learning opportunities 

______ K. Lack of qualified adult educator, trainers & content 



APPENDIX 5. 

ADDIS ABABA UNIVERSTY 

SCHOOL OF POSTGRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF CURRICULUM AND TEAC H ERS ' 

PROFFESIONAL DEVELOPMENT STUDIES 

PROG RAMME OF ADULT AND LIFE-LONG LEARNING 

Q UESTIONNAIRE TO BE FILLED BY FACILITATORS OF FA L 

I'ROGRAMM E 

Objective of the questionnaire 

The questionnaire is designed to gather data on the prevailing s ituati on of the study entitl ed the 

practi ces and chall enges of engaging women house-holds in functional adult literacy 

programme: in Jimma zone. To assess the impact of the situation on the engagement of women 

house holds in the FAL programme. The data will be used in the study that aims at ident ifying 

practices, major problems and strat eg ies Imechanisms Ithat scrve to engage women house-holds 

in the FA L programme accord ingly. To thi s end your responses to questi on item is badl y wanted 

fo r the success o f the research study. I kindly rcqucst yo ur contribution in fi lli ng the 

qucsti onnaire honestl y and respons ibly. Fi nall y, I assure yo u that a ll your responses will be kept 

confidential. 

Dear respondents ' 

Thank you! 

• Before you start to fill the questionnaires read carefull y each and 

every questi on & give yo ur correct answer. 

• It is unnecessary to write your name. 

• Encircle the letter that indicates your responses, and lor put the "..j 

"sign fo r the questions that are followed by alternati ve. 

• Some o f the questions can have more than one correct answers .thus 

yo u are entitl ed to choose more than one correct answer. 

• Specify q uestions those enrolled the alternati ve" others". 

• Please g ive an accurate order for the ordering questi ons as you 

prioritized sequences. 



• There are an open ended question that should be responded by writing 

the correct answer .So write what you believed a correct answer 

shortl y. 

• If you find space provided is insufficient to write your answer, you 

can use the back page of the questionnaire. But don' t forget to write 

question's number. 

Please read each of the following questions carefully and answer each of them accordingly to the 

above mentioned instruction. 

Gcncl'al infol'lIIation 

Zone. ------- Woreda ---- Kebele ______ _ FAL 

center ________ _ 

Age ___ Sex ___ Educational level ____ Field of study ________ _ 

Experience year _____ _ 

I. Have you trained I participated l in any training or work-shop related to FAL programme? 

A. Yes B.No 

2. What is medium of instructi on for the FAL programme you are fac ilitating? 

A. Afan-Oromo B. Amharic C. Both o .Other languages 

3. Which method of teaching you apply in FAL class I 

A.Learner centered B. Teacher centered C. Both 

4. What are the activities in educational contents in the class you apply? 

A. Concept B. Litaacy C. numeracy D. All 

5. With whom do you work to increase the engagement of illiterate women house-holds? 

Yes No 

A. Elders 0 D 
B. Religious persons 0 D 

C .Localleaders 0 D 
D. Kebele & woreda administrators 0 D 
E. Stake holders in the gO\'ernment & NGO's 0 D 



6. Teaching materials you use in the FAL class: 

Yes NO 

A .Text book 0 0 

B. Modules 0 0 
C. F AL manuals 0 0 
o .fi ll ip charts 0 0 

E. Facilitators guide 0 0 

F. Lesson plan 
0 D 

G. Teaching aids 0 0 
H.Othcrs 

7. 00 FAL participantsl women householdsl use the following materials? How do you rate it? 

Rating 

Yes No always Some-times never 

A.,Text books D 0 D D D 
B.Reading guides D 0 D D D 

\ D c. Writing gu id.es D 0 D D 
D D 0 D D 

O.Saving acco unt book 

E.Others 

8. Teaching materials that are available in the F AL center: 

Yes No 

A.Chalk boards D D 

B.Posters D D 
C.Locally available resources D D 
O.Phi lip charts D D 
E.Broachers 

D D 



F. Learners bench 
o o 

G.Others ________________________ _ 

9. Do you have a mechanism to evaluate the impact of FAL programme on women house-holds? 

A. Yes B.No 

10. If your answer to question no. 9 is "Yes" how can you evaluate the learner' s progress? 

Yes No 

A.following their daily progress 0 0 
13 .0bserving the way learners behave 0 0 
C.Assessing continuously 0 0 

D.Giving final examination 0 0 
II . If your answer to question No, 9 is "NO", why? Specify it. 

12 . Order the following opportunities that helped to engage the women house-holds according to 

the priori ty you give for them. 

_____ A. Recognitions of f AL as means o f eradicating poverty 

_____ 13. The availability of different declaration 

_____ C. Awareness created in women' s mind by influent ial bodies 

_ ___ _ D. Supportive acts to organize women at different level 

E. Acknowledgment of women's work load by stake-holders 

____ _ F. Need assessment made at different place & time 

13 . Order the following according to your tangible challenge to participate in FAL programme. 

______ A. Heavy " 'ork load 

_____ B. Health problem 

C. Lack of sufficient time 

-----D. Poverty 



______ E. Failure to receive family or Husband approval 

______ .F. Need to be at home to perform domestic chores 

___ __ G. Family care (child, sick & old family member) 

_ _____ H. High rate ofiIIiteracy amongst the women 

______ I. Domestic violence against women & children 

______ J. Lack of access to learning opportunities 

_ _____ K. Lack of qualified adu lt educator, trainers & content 

14. Ordcr the following strategies according to the priority you give to them: 

_____ A. accounting the strategies developed by illiterate women 

_____ B. merging literacy with credit &saving activity 

_____ c. Understanding women perspective 

____ D. Respecting the women 's culture and belief 

____ E. High political interaction with FAL of Women 

_____ F. pushing women towards the leader ship 

____ G. Taking Affirmative action 

15. The level of drop out in FAL programme is low. 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree 

16. If there is a drop out, which age groups are more subjected to the dropping out? 

A. below 20 B.2 I to 30 years C. 3 I to 40 years D. Above 40 years 

17. Are there any efforts from the concerned bodies to encourage women to actively participate 

in the FAL programme? 

A. yes B.No 

\ 



General comments 

I . What are the practices to the engagement of women house-holds in F AL programme? 

2. What are the major problems that encounter III the implementation of FAL regarding 

\vomcnhouse-holds? 

3. What measures should be taken to so lve the prob lems in the engagement of wo men hOllse­

holds in the FAL programme? 



APPENDIX 6 

ADDIS ABABA UNIVERSTY 

SCHOOL OF POSTGRADUATE STUDIES 

COLLEGE OF EDUCA nON AND BEHAVIORAL STUDIES 

DEPARTMENT OF CURRICULUM AND TEACHERS' 

PROFFESIONAL DEVELOPMENT STUDIES 

PROG RAMM E OF ADULT AND LIFE-LONG LEA RNING 

QUESTIONNAIRE TO BE FILLED UY OFFICE EXPERTS 

Objective of the questionnaire 

The questi onnaire is designed to gathe r data o n the prevailing situati on o f the study entitl ed the 

practices and challenges of engaging women house-holds in functi onal ad ult literacy 

programme: in Jimma zone. To assess the impact of the situation on the engagement of women 

house-holds in the FAL programme. The data will be used in the study that aims at identifying 

practices, major problems and strategies /mechani sms Ithat serve to engage women house-holds 

in the FAL programme accordingly. To thi s end your responses to question item is badly w 

anted for the success of the research stud y. I kindly request your contribution in filling the 

questionnaire honestl y and respons ibly. Fina lly , I assure you that all your responses will be kept 

confident ial. 

Dear respondents! 

Thank you! 
----J 

• Before you start to fill the questionnaires read carefull y each and every questi on & 

give your correct answer. 

• It is unnecessary to write your name. 

• Encircle the le tter that indicates yo ur responses, and lor put the "--/" sign for the 

questions that are followed by alternative. 

• Some of the questions can have more than one correct answers .thus yo u are entitl ed 

to choose more than one correct answer. 

• Specify questions those enrolled the alternative" others" . 

• Please give an acc urate order for the ordering questions as you prioriti zed sequences. 

• There are open ended questions that should be responded by writ ing the co rrec t 

answer .So write \I'hat you be li eved a correct answer shortly. 



• If you find space provided is insufficient to ""rite your answer, you can use the back 

page of the questionnaire. But don ' t forget to write question's number. 

Please! Read each of the following questions and fill them accordingly, by encircling or putting 

the sign of",J "as you are enquired to give responses. 

General information: 

Zonc _____ Woreda _____ Kebele ______ Age ____ _ 

Scx ____ _ Educati onallcvel ____ field of study ______ _ 

Service year ____ your current position _____________ _ 

I . Name of yo ur organi zati on ___________________ _ 

2. Type of the organi zati on: A. Gove rnment B.NGO 

3. If your organization is Non- governmenta l which o f the following is it? 

A. International B. Local C Religious D. Charity club E. Others 

4. Your area of operation: 

A. National B. Zonal C. Woreda D. Kebe\e E. Others 

5. Level and duration of the FAL programme led by your organization: 

A. Level I Duration ________ _ 

B. Level II Duration ---------
C. Level III Duration ---------

6. Sources of resources for your organization: Economic incomc; 

A. Community coopcration 

B. out side donation 

C. Government subsidy 

D. Participants fee 

E. Generated income 

F Government budget 

o 
o 
o 
o 
o 
o 

7. What is percentage/%/ of the annual budget yo ur organization allocated for FAL education? 

o Administrative _______ % 

o Programme cost _______ % 



8. Human power of your organization: 

Male ________ Female. ______ _ 

9. Out of those mentioned in no, 8's man powers those working on the FAL programme: 

Female _____ Male _______ _ 

10. Status and number of FAL facilitator 

Status Number 

A. Contmct worker 

B. Part time worker 

C Employed 

D Volunteers 

E.Others. ___________________________ _ 

II . Facilitator se lecting criteria you were applied: 

Yes No 

A. As cri teria sent from centra l government offices D D 
B. As rules & regulation of the NGO' s office D D 
c. As an application from the volunteers As relati ve and intimacy D D 
D. Others, ____________________________ _ 

12. Answer the following question by say ing "yes "or" NO" concerning your organization' s 

contribution to the F AL programme 

Yes NO 

A. giving training of trainees D D 
D D B. Training of FAL facilitators 
D D 

c. Provision of FAL educati on 

D. Provision of F AL materials D D 

E. Others 



13 How do you evaluate the F AL programme? 

A. Internal evaluation 

B. External evaluation 

C. Both 

14. What is the central theme of your evaluati on? 

A. General organi za ti on 

13. Working procedures 

C. Observable progressive 

D. Teaching methods 

E. Student participation 

Yes No 

D 
D 

D 

Yes 

D 
D 
D 
D 
D 

No 

D 
D 
D 
D 
D 

D 
D 

D 

15. Is there cooperating bodies with you to run the FAL programme for women? 

A . Yes B. No 

16 .Ifyour answer for the question No, 15, is " Yes" then with whom you are cooperating? 

Professional Financial assistance Material support 
assistance 

A. Internati onal 
bodies 
B. National bodies 
C. NGO'S 
D. Associations 
E. Others 

- .. 
17. IndIcate the no, of women who completed the 1· AL program me( ReadI ng, Wntll1g & 

Numeracy) 

1

20 10 

1

2011 

1

2012 



18. Indicate the nwnber of women who have got skill training 

Trade(lGA) 
Agriculture 
Home management 
Other skill s 

19. Order the following practices that helped to engage the women house-holds accord ing to the 

priority you give for them. 

_____ A. Recognitions of FAL as means of eradicating poverty 

_ ____ 13 . The availability o f different declaration 

_ _ ___ c. A \\-afencss created in women ' s mind by innuential bodics 

_ ____ 0 . Supportive acts to organize women at different level 

_____ E. Acknowledgment of women's work load by stake-holders 

_____ F. Need assessment made at different place & time 

20. Order the following challenges according to your tangible activity to participate women in 

FAL programme. 
______ A . Heavy work load 

13. Health problem 

C. Lack of suffici ent time 
______ 0. Poverty 

_____ E. Failure to receive famil y or Husband approva l 

______ F. Need to be at home to perform domesti c chores 

_____ G. Family can: (child, sick & o ld famil y member) 

______ H. High rate of illiteracy amongst the women 

______ 1. Domestic violence against women & children 

______ J. Lac k of access to learning opportunities 

_____ K. Lac k of qualified adult educator, trainers & content 

2 1. Order the following strategies to engage women house-holds, according to the priority you 

gi ve to them: 

_____ A. accounting the strategies deve loped by women house-holds 

_____ 13. merging literacy with cred it &saving activity 

_____ c. Understanding women perspecti ve 

_____ 0. Respecting the women's cu lture and belief 

____ E. High political interaction with FAL of Women 

_____ F. pushing women towards the leader shi 

_____ G. Taking Affirmati ve act 



General comment. 
I. What are the practices in the engagement of adult women house-holds? 

2.What are the major problems that are hampering the engagement of the women house-
holds? _____________________________ _ 

3.What measures should be takcn to so lve the problems in the engagement o r women house-
holds? _____ _________________________ _ 

4. Which sectors / s take holders / are involving & what they are contributing (0 the r AL 
programme? ________________________________ _ 



APPENDIX 7 

AN INTERVIEW GUIDE TO CENTRAL MANAGEMENT COMMITTEE MEMBERS OF 

THE KEBELE 

General information 

Sex _____ Age ____ Educational level ______ lllarital status _____ _ 

I. What is the meaning of FAL to you and your family? 

2. What is the current level of women's participation in FAL programme in your kcbele? 

3. What is your role to encourage the participation of women house-holds in FAL programme? 

4. Is there allY effort to create awareness concerning the importances of FAL for li ve ly hood in 

your Kebele? 

5. What contribution do you think women 's participation will provide to countries development? 

6. What are the main factors affect the participation of women house-holds in FAL programme 

in your Kebele? 

7. What measures do suggest to be taken to improve women house-holds participation? 

- ..... " 

" , 



APPENDIX 8 

AN INTERVIEW GUIDE TO OFFICE EXPERTS 

General information 

Age ___ _ Sex _____ ___ Educationallevel _ _______ _ 

Marital status _____ _ your Current responsibility. __________ _ 

I. How do you understand the term FAL in general? 

2. What is the current ro le of' your offi ce to the increas ing the engagcmcnt of women house­

holds in FAL programme in your woreda 

3. Are there qualified fac ilitators in your woreda? 

4. How is the FAL programme for women house-holds scheduled in your woreda? 

5. Are there any encourag ing effo rts to engage women house-holds & acti vely participation in 

FAL programme in yo ur woreda? 

6. Is there any attempt to conduct rcsearch works to identi fy the rate of illiteracy parti cularl y that 

of women households in your woreda? 

7. What are the main challengcs you faced whil e trying to engage women house holds in the 

FAL programme? 



APPENDIX 9 

OBSERVATION CHECK LIST AT THE KEBELE & AT THE FAL CENTER LEVEL 

ZONE ____ ___ WOREDA ___ ___ - Kebele _____ _ 

FAL center name, ________ Name of Fac ilitator _____ ____ _ 

No, Observation points I 2 3 4 5 remarks 

I Facilities of the FAL center: 

-Teaching room 

-Furniture 

-Light intensity in the class 

-Toilet 

2 Condi tion of FAL center: 

-Well constructed 

-Attractive 

-Near to learners house 

-Safety area 

, 
Teaching methods of Facil itators: .) 

-Learners centered 

-Teachers centered 

-Mixed approach 

4 F AL materi a ls : 

-Fac ilitators manual 

-Basic teaching aids 

-Learners book 

-Teachi ng aids 



5 Women's participation: 

-Number of women in the class 

-Dropout rate 

-Women's participation in the class 

-Asking progress of them se lves 

-Challenges against women participation in the class 

6 Miscellaneous observation point 

-strategies facilitator follow to handle learners 

-strategies used in daily lesson plan to participate women 

-Different documents of participants(Attendance sheet 

,files, saving book) 

-Factors affecting the attention of learners in the FAL class 

-Others 

NO rE: 5==Excellent 4=Very good 3=Good 2= Fair 



APPENDIX 10 
UNIVERSITII FINFINNEETTI 

MANA BARUMSA EEBBA BOODAA KAN 

KOLLEJJII SIRNA BARNOOTAA FI QO'ANNAA AMALA 

MUUMMEE SIRNA BARNOOTAA FI QO'ANNAA FOYYAA' INSA 

OGUMMA BARSIISUMMAA 

SAGANTAA BARNOOTA GA' EESSOTAA FI UMURIIGUUTUU 

BAR-GAAFFII HIRMAATTOTA SAGANTAA BARNOOTA GOCHA 

IRRATTI 

Kaayyoo gaafannoo kanaa 

XIYYEEFFATEEN GUUTAMU 

Bargaaflii n klln kan qophaahheef waa'cc qo'annaa mata d ll ree " muuxannoo fi gllfuuwwan 

dll bartoo ta mana bllJchan sagantaa barnooota gocha irratt i xiyyeeffate keessatti hirmaach isllllf 

nama qunnaman, godina J iml1laa keessatti" kan j edhu irratti ragaa sassaabuun haa lota jiran adda 

baasuu fi dhiibbaa haa lawwan kun dubartoota hinbaratin hirl1laachi suu irratti 1I1imuu danda'an 

sakatta'anii fala kaa' uufRagaan kun kan funaanamuuf muuxanllOO ,Rakkoolee gufachii soo fi 

Toftaalee sakatta'uunhirmaannaa dubartootni hinbaratin sagantaa barnoota gocha irratt i 

xiyyeeffate keessatti qaban ol-guddi suudha. Ragaa kana guutuun qo ' annoo gaggeeffamu kanaaf 

baay'ee baay ' ee barbaachi saa waan ta'eef ,ragaa dhugaa fi qabatamaa ta'e akka guuttan 

kabajaan isin gaafataa icc itiin odeeffannoo isin kennitanii haala kamiinuu nama biraatti akka hin 

agars iifamne eegamaadha . Wolumaagalatti ragaa lee isin irraa barbaadamu hunda obsaan akka 

guuttanii xu murtan amaanaa guddaa isin irratti gatuun,tumsa gootaniifulfaadhaa. 

GALATOOMAA I 

KABAJAMTOOTA ODEEFK ENNTOOTAA ! 

Bargaaffi i kana decbisuun duratti gaaflil ee dh ihaatan sirriitti dhaggee ffachuun Idubbisuun 

hllbadhaa. 

• Maqaa keessan barreessuun barbaachi saa miti . 

• Deebii ta'a j ettanii kan murteessitan, irratti maruun yookiin mallattoo " ,j" kaa ' ulln 

deebisaa. 

• Gaaffi leen tokko-tokko deebi i tokkoo 01 qabaachuu ni danda' lI,kan deebii isiniifta ' u 

tokkoo 01 fil ac hllu ni dandeessu. 

• Deebiiwwan filannoo" kan biroo " j cdhu bakka isin qunnametti ,ibsa barbaachisaa 

kcnnuu hi n dagatinaa. 

• Gaaffilee tartiiba qabachuu qaban akka ofii keessanii hubattanitti duraa-duuba 

lakkofsaa kennaafii . 

GAAFANNOO HIRMAATTOTAA 

Gaafilee asii gad ii sirriitti eega dhaggeeffatteen booda deebii sirrii (a'e akka armaan olitti 

ajajamtetti deeb isi. 

I . Umurii _____ A.waggaa 20 gad i. B.waggaa 2 1 - 30. C.Waggaa 3 1 -40 . 

D.Waggaa 40 01. 
2. Haa la gaa 'ilaa _ ___ A. qophaadha. B. hcerlll1l tee. C. Hii kamte. 



D.Du'aan adda baate. 

3. Barumsa A. Barressuu fi dubbisuu hin dandeessu B. Barreessuu fi dubbisuu m 

dandeessi. C.Kutaa 4'ffaa gadi D.Kutaa 8'ffaa gadi E, kutaa 8'ffaa 01. 

4, Manajireenyaa keetii fi buufata bamoota gochaanii gidduu fageeny jiryu. 

A.Sa ' aa wokkaa gadi B. Sa'aa 1 :00 gadi C.sa'aa 1 :00 - 1:30 D.Sa 'aa 1 :30- 2:00 

E.Sa'aa2:00 01. 
5 Bakki jireenya hirmaattuu kan ammaa A. Baadiyyaa. B. Magaalaa. 

6. Sagantaa barnootaa gocha irratti xiyyeeffate keessaa kan isiniif kennamu isa kami? 

A.Ogulllmaa dubbi suu. B.Ogummaa barreessuu. C.Ogununaa sha llaggii. 

7. Mata-duree barnootaa isiniifkennamu keessatti Kan dhihaatu kami0 

Eeyyce Lak k i i 

A.Waa'ee EenyuIl1maa. 0 0 
B.Waa'ee Maatii. 0 0 

C.Waa'ee Hojii. 
0 0 

D.Waa 'ee Fayyaa 0 0 
E.Waa'ee Qonnaa. 0 0 

0 D F.waa' ee naannoo. 

0 D 
G.Madda galii guddisuu . 

8. Leenjii ogul11maa is iniif kennal11e kcessaa kan irratti hirmaatte isa kami? 

A.Kuduraa fi mudura dhaabuu B.Hojii daldalaa C. Hindaanqoo horsiisuu 

D.Horii furdisuu. 

9.Dheerinni yeroo sagantaa barnoota gocha irratti xiyyeeffatee kennallluu hamll1all1') 

A.Guyyaa tokkotti sa'aa haml11al11 barattu? ________ _ 

B.Torban keessa guyyaahaml11alll barattu? ________ _ 

C. Guyyaa barnootichaa woqtii akkamii barattu? ______ _ 

D.Marsaa tokkoof barnooticha barattanii xumuruuf ji ' a hamlllalll 

Fudhata0 ________ _ 

isinitti 

E.Torbee keessa guyyaa maalii Ii Illaalii barnooticha irratti hinnaattu') ______ __ _ 



1 O.Afaan bamootni ittiin isiniifkennamu isa kami? 

A. Afaan Oromoo B.Amaariffa C.Lamaaniin D. Kan biroo. 

I I.Hariiroon sagantaa barnoota gocha irratti xiyyeeffatee kun JlruU Ii j ireenya dubartootaa 

Woliin qabu hamma1l1? 

Baay'ee olaanaa olaanaa G. galeessa Xiqqoo B.xiqqoo 

A.Qonna ilaalchisec. 0 D 0 D 0 
B.Fayyaa ilaalchisee. 0 D D D D 
C.Lccnjii Og1l1l11llaa D D D D D 

D.Hoji i daldalaa irratti. D D D D D 
E. Yaad-ri1l1ee,Qubee Ii 

Lakkoofsa irratti . D D D D D 
12. Gochawwan kanaa gadii keessatti hirlllaatteettaa? Safaraan yoo shallagdu. 

B. olaanaa Olaanaa G.galeessa Xiqqoo B. xiqqoo 

A. Mata dllree barnootaa Ii lachllll. D D D D D 
B.Guyyaa barnootaa Ii go sa barnoota 

Kennalllu Illurteessuu. 0 D D D D 
C.BlIufata barnootaa fi lachuu. 0 D D D D 
D.Seera ittiin bullllaataa tUIllUU. 0 D D D D 
13. Sagantaa barnoota gocha irratti xiyyffatc irratti hirlllaachlilin kee bu'aa s iifbuuseeraa? 

A. Eeyyee B. Lakkii 

14. Deebiin kee inni gaaffii I3'ffaa "eeyyee" yoo ta'e bu'aa hamlllamii argatte? 

A.Beeku1l1sa Haaraa. 

B.Oglllllmaa bu ' uura shallagg ii. 

B.oIaanaa olaanaa g.galeessa xiqqoo B.xiqqoo 

D D 

D D 

D 
D 

D 

D 

D 
D 



C.Ogummaa dubbisuu. D D D D D 
D.Foyya'Ina fayyaa maatii. D D D D D 
E.Ogummaa madda galii guddisuu. 

D D D D D 

F.Ofitti amanamununaa guddisuu. D D D D D 

15. Sagantaa barnoota gocha irratti xiyyeeffate keessatti akka hirmaattu maaltu dadalllmaqina 
siifkenne? 

Eeyyee Lakkii 

A.HlIbannoo gahaa \\'aa'ee barnootichaa irratt i argadheera. D D 
B.llllaalllmata lllootUl11maatu sagantaa barnootichaatti na galche. D D 
C.Dhaabbata miti - lI1ootullllllaatu carraa barnootichaa kanaa D D 

naaf kenne. 

D. Woldaa an keessatti ijaaralllee jirutu itti na hinnaachise. D D 
E.Maatii kootu akkan barnooticha hirll1aadhu na deeggare. D D 
F. Waan carraan barnootichaa jiraateefan itti hirll1aadhe. D D 
16. Guyyaa hunda ballloota kennamll irratti ni argal1ltaa? Itti l1laruun deebii kee kenni. 

A. Lakkii; gaafa tokko- tokko irratti hin argalllu. 

B.Eeyyee, guyyaa hllndlll1laa irratt i nan argama. 

C.Dhugllma ,guyyaa caalu irratti nan arga llla. 

D.Dhllma isaatull dhiisee Illanatti deebi'eera. 

17. Meeshaalee asii gadii keessaa yel1llllllu barnootni kennalllll isa kalllitti fayyadamtll? 

Eeyyee Lakkii 

A.Kitaaba barnootaa. D D 
B.Qajeelfama barreessllu. D D 
C.Qajeeifama dllbbisuu. D D 
D.Galmee qusannoo fi liqii . D D 



E.Kan biroo yoo jiraatan ibsi,, ____________ __________ _ 

18. Wantootni asii gaditti tarreeffaman gufuu barnoota irraa dubartoota han1bisaniidha. Akka 

cimina isaaniitiin duraa duuba naqii tartiiba qabsiisi . 

_____ A.Hojii ulfaataa. 

_____ B. Rakkoo fayyaa. 

______ C.Hanq ina yeroo. 

______ D.Hiyyummaa. 

______ E.Maatii Ii abbaan manaa ceyyamuu diduu. 

______ F.Hojii mana kcessaa fi xuufqe' ce ooluu. 

______ .J .Maatii kunuunsuu (daa' ima, dhukkubsataa fi dulloomaa) . 

H. Dubartootni hin baranne waan ta'eef. -----

_____ I.Jeequmsa du bartoota fi daa' immani irratti raawwatamu. 

J.Carraan barnootaa hamma barbaadamc di riiruu hafuu. 

_____ K.Ogeessi barnoota ga 'eessotaa, Iccnjiftootlli fi mala durecn rakkoo hiik uu 

danda' u dhabamu u. 



APPENDIX II 
UNIVERSITII FINFINNEETII 

MANA BARUMSA EEBBA BOODAA KAN 
KILLLEEJIl BARNOOTAA FI QO'ANNAA AMALAA 

MUUMMEE SIRNA BARNOOTAA FI QO'ANNAA FOYYAA'INSA 
OGUMMA BARSIISUMMAA 

SAGANTAA BARNOOTA GA'EESSOTAA FI UMURIlGUUTUU 
BAR-GAAFFIl HAALA-MIJEESSITOOTAAN GUUTAMU. 

Kaayyoo gaafannoo kanaa 
Bargaaffiin kun kan qophaahheef waa'ee qo'annaa mata duree "mullxannoo fi gufullwwan 
dllbartoota mana blilchan sagantaa barnooota gocha irratti xiyyeeffate kecssatti hirmaachisullf 
nama qunnaman, godina Jil11l1laa kcessatti" kan jedhll irratti ragaa sassaabllun haalota jiran add a 
baasull fi dhiibbaa haalawwan klln dubartoota hinbaratin hirl11aachisuu irratti UUl11l111 danda'an 
sakatta'anii fala kaa' uuf.Ragaan klln kan funaanal11uuf mUlixannoo,Rakkoolee gufachiisoo fi 
Toftaalee sakatta'llllnhirmaannaa dubartootni hinbaratin sagantaa barnoota gocha irratti 
xiyyeeffate keessatti qaban ol-gllddisuudha. Ragaa kana gllutlilin qo 'annoo gaggeeffamll kanaaf 
baay'ee baay 'ee barbaachisaa waan ta'eef ,ragaa dhugaa fi qabatamaa ta'e akka guuttan 
kabajaan isin gaafataa iccitiin odeeffannoo isin kennitanii haala kamiinuu nama biraatti akka hin 
agarsiifamne eegamaadha. Wollimaagalatti ragaalee isin irraa barbaadamu hunda obsaan akka 
guuttanii xumurtan amaanaa guddaa isin irratti gatuun,tumsa gootaniifulfaadhaa. 

GALA TOOMAA! 
KABAJAMTOOTA ODEEFKENNTOOTAA! 
Bargaaffii kana gUlittanii deebisuun duratti gaaffilee dhihaatan sirriitti dubbisuun hubadhaa. 

• Maqaa keessan barreessuun barbaachisaa miti. 
• Deebii ta 'a jettanii kan murteess itan, in'atti maruun yookiin mallattoo " .,j" kaa'uun 

deebisaa. 
• Gaaffileen tokko-tokko deebii tokkoo 01 qabaachllu ni danda'u,kan deebii isi niifta ' lI 

tokkoo 01 filachuu ni dandeess ll. 
• Deebiiwwan filanlloo" kan biroo " jedhu bakka isin qunnametti ,ibsa barbaachisaa 

kennuu hin dagatinaa. 
• Gaaffilee tartiiba qabachuu qaban akka ofii keessanii hubattanitti duraa-dliliba 

lakkofsaa kennaafii. 

• Gaaffileen deebii barreeffamaa barbaadan waan jiraniif ,deebii sirrii ta'e gabaabinaan 
barressaa. 

• Barreffal11aaf iddoon duwwaan isinii kennal11e yoo hanqate dugda-duuba woraqaa 
bargaaffii kanaa fayyadamuu ni dandeessu.Garuu dugda irratti yemmuu katabdan 

lakkoofsa gaafichaa barreessuu hin dagatinaa. 
GaafaIUloo haala - l11ijeessitootaa 

Maaloo! Gaafiiwwan kanaa gadii sirriitti dubbisii deebii ta 'a kan jette, akka ajaja asii olitti 
darbeen kaa'i. 



Odeeffannoo wolii-gala. 
Zoonii Aanaa Ganda, ______ _ Buufata barnootaa ati 
irratti hojjettu. _________ SaaJa ______ Umurii _____ _ 

Sadarkaa barumsaa Gosa barnootaa - -----------
Muuxannoo hojii Waggaa, _____ _ 

I. Leenjii waa'ee bamoota gocha irratti xiyyeeffateen wolqabatu hirmaattee leenjifamtee 

beektaa? A.Eeyyee B.Lakkii 

2. Afaan ati ittiin barnootu hordoftoota saganti chaatiif kennitu isa kami? 

A.Afaan Oromoo B.Amuariffaa C. Lamaaniin D.Kan biro, _ ___ _ _ _ ___ _ 

3. Mala barllll-barsii suu is kamitti fayyadamtec barnoota gocha in'atti xiyyeeffate 

Dhiheessita? 

A.Kan barataa giddu-galeeffate B.Kan barsii saa giddu ga leeffate C. Lamaanull 

4.Gocha mata-duree barnoota dhiheessitu keessatti roawwatamu kallliin daree keessatt 

fayyadamta? 

A.Yaad-rimee B. Barreeffama C Shallaggii D. HlIndumaa 

5.Hirmaannaa dubartoota mana bulchanii 01 guddi sullf eenyuu wajjin 

Hojjatta? 

Eeyyee Lak kii 

A.Jaarso lii biyyaa . D D 
B. Abbootii umantau. D 0 
C.Gaggeessi toota gandaa. 0 0 

D.BlIlchiinsa gandaa fi aanaa. 
D 0 

E.Qaullla dhillllllichi ilaa llatu kan mootulllmaa fi D 0 
llIiti mootulllmaa. 

6.Meeshaa leen ba rnoo taa ati daree barnoota gocha irratti xiyyeeffate keessatti fayyadallltu Isa 

kallli ? 

Eeyyee Lakkii 

A.Kitaaba barnootaa. D D 
B.Moojuloota. D D 
C.Maanuwaali i barnoota Gochaa . D D 



D.Filiip Chaartii. 

E.Qajeelcha haala mijeessitootaa. 

F.Karoora barnoota guyyaa. 

G .Meeshaalee deeggarsa barnootaa. 

o 
o 

o 
o 

o 0 
o o 

H.Kan biro,. ____________________________ _ 

7. hirmaattotni barnoota gocha irratti xiyyceffate hordofan meeshaalee asii gad ii keessaa Isa 

kamiin fayyadamu ? hammalll dhimma itti bahu? 

Eeyyec Lakk ii ycroo hunda al tokko-tokko hOllla 

A.kitaaba barnootaa. 0 D D D 0 
B.Qajeelfama dubbisaa. D D 0 D D 
C.Qajeelfama barreessaa. D D D D D 
D.Galmee qusannoo Ii liqii . D D D D D 
F.Kan biroo 

8. Meeshaaleen barumsaa kan buufata barnoota keessanii irratti argaman kam fa'a dha? 

Eeyyee Lakkiii 

A.gabatee gurraac ha. D D 

B.Poostaroota. 
D D 
D D 

C Loocalloo naannootti argalllu . 
D D 

D.Filip-chaartii . 0 D 
E. Broosharoota. D D 
F.Teessoo barattootaa. 

G. Kan biroo 

9.Dhiibbaa sagantaan barnoota gocha irratti xiyyeeffate dubartoota mana bulchan irratti Ulllne 

mala ittiin madaaltu qabdaa? A.Ecyyee B.Lakkii 



10. Deebiin kee Innl gaaffii 9'ffaa "Eeyyee "yoo ta'e, fooyya'ina hinnaattotaa akkamiin 
madaalta? 

Eeyyee Lakkii 

A.fooya" lna hinnaattotaa guyyaa guyyaan duukabu 'uu. D D 

B.Haala hirmaattotni agarsiisan ilaaluu. D D 
C.Madaallii wolitti fufaa gochuu. D D 
D.Qormaata dil11 ishaashaa kennuufii. D D 
II. Decbiin kee kan Iakkoofsa 9'ffaa yoo"Lakkii" ta'e Illaa lii f') Ibsi. 

12.Muuxannoo\vwan dubartoota mana bulchan hirl11aachisuuf faayida qabeessa ta'an kanaa 
gaditti tarreffalllaniiru,Akkullla ulfaatina isaanii kennituutiin duraa duubaan naqii tartiiba 
qabsiisii deebis i. 

_____ A.Barnootni Gochaan baratal11u akka tonaa hiyyul11l11aa ba lleessuutti 

Fudhatal11a. 

_ _ ___ B.Labsi i fi seen'i adda addaa barnoota gochaa dceggaru jiraachuu. 

_ _ ___ c. Qaal11a fudhatama qabuun hubannoon sanunuu dubartootaa keessatti 

uUl11al11uu. 

_____ D.Sadarkaa adda addaa in'atti dubartootni IVai ijaaruu akka danda'anu 

qajeelfal11ni godhu jiraachuu. 

_ ____ E.Hoj iin ulfaataan dubartootni qaban qaama dhiml11ichi ilaallatuun 

hubatamuufii. 

_ ____ F. Qorannoon fedhii adda addaa bakkaa fi yeroo gara garaatti gaggeeffal11uu. 

13. Wantootni asii gaditti tarreeffal11an gufuu bamoota irraa dubartoota hambisaniidha. akka 
cimina isaaniitiin duraa duu ba naqii tartiiba qabsiisi. 

_ _ ____ A.Hoji i ul faa taa. 

-----B. Rakkoo fayyaa. 



____ __ C.Hanqina yeroo. 

____ _ D.Hiyyununaa. 

______ E.Maatii Ii abbaan manaa eeyyamuu diduu. 

______ F.Hojii mana keessaa li xuuf qe'ee oo luu. 

______ G.Maatii kunullnsllll (daa' ima, dhllkkllbsataa Ii dlliloomaa) . 

H.Dubartootni hin baran ne waan ta 'eef. 

______ l.Jeeqllmsa dubartoota Ii daa'immani irra tt i raawwatamll. 

J .Carraa n barnootaa hUI11l1la barbaadame diriirllu hafllll. 

_____ K.Ogeessi barnoota ga'eessotua , Ieenj iftootn i Ii nUlta dureen rakkoo hiikllu 

Danda ' lI dhabamuu. 

14. Toftaalee dubatoota ittiin barsiisan kanneen asi i gad iitti tarreeffaman akka duraa duuba ati 

naqx lIlItiin Tartiiba qabs ii s. 

____ A.Toftaa dubartootni hin baratin baasanitti fayyadamllll. 

____ B.Mala liqii Ii qllsannaa l3arnooti chaan wo litti hidhlllln barsi isull . 

____ C. Haala xiyyeeffannaa Ii fcdhii dubartootaa hllbachuu. 

____ D.Aadaa Ii amantii dubartootaa kabaj llu. 

____ E.Sagantaa barnootichaa sochii siyaasa biyyattii woliin wo l s imsii sllu. 

____ F.DlIbartoota gam gaggeessul11maatti lidllll. 

____ G.Gargaarsa addaalAftimative act ion! dllbartootaaf gochllll. 

15. Harcaatiin dllbartoo taa Kan sagantaa barnootichaa hordofan ii Xiqqaadha. 

A.Baay'ee s irrii dha B. Sirrii dha C. Hin mllrteessll D.sirrii miti E.Baay'ee sirrii miti 

16. Harcaatiin yoo jiraate garee umurii kam keessa jiru irratti hammaatee mullata? 

A.Waggaa20gadi 13. Waggaa2 1-30 C.Waggaa3 1-40 D.Waggaa 40 01 

17. Qaamni dhimmichi ilaallat u adda addaa akka dubartootiin ciminaan sagantaa barnoota gocha 

irratti xiyyeeffatee irratti hi rmaatan dadammaqsanii jajjabeessuun gumaata godhanii ruu? 

A. Eeyyee B. Lakkii 



Yaada dimishaashaa 

I. Muuxannoon akka dubartootni mana bulchan sagantaa bamoota gocha irratti xiyyeeffate 

irratti himlaatan gochuu keessatti isin qunname maul? 

2. Gufuuwwan sagantaa barnoota gocha irratti xiyyceffate irratti akka Dubartootni 

mana bulchan itti hinhinnaanne taas isanii hojii keessatti ISln rakkisan maal fa 'a 
dha. ___________________________ _ 

3.Toftaan rakkooice hirlllaannaa dubartoota mana bu1chanii sagantaa barnoota gocha irratti 

xiyyeeffate irratti qaban ittiin cabsinu Illaailllaal fa 'a?---------------------------------------------------



APPENDIX 12 
UNIVERSITII FINFINNEETII 

MANA BARUMSA EEBBA BOODAA KAN 
KILLLEEJII BARNOOTAA FI QO'ANNAA AMALAA 

MUUMMEE SIRNA BARNOOTAA FI QO' ANNAA FOYY AA ' INSA 
OGUMMA BARSIISUMMAA 

SAGANTAA BARNOOTA GA'EESSOTAA FI UMURIIGUUTUU 
BAR-GAAFFII OGEESSOTA W AAJJIROOLEETIIN GUUTAMU 

Kaayyoo gaafannoo kanaa 
Bargaaffiin kun kan qophaahheef waa'ee qo'annaa mata duree "muuxannoo fi gufuuwwan 
dubartoota mana bulchan sagantaa barnooota gocha irratti xiyyeeffate keessatti hirmaac hisuuf 
nama qllnnaman, godina Jimmaa keessatti" kan jedhu irratti ragaa sassaabuun haalota jiran adda 
baasuu fi dhiibbaa haalawwan kun dllbartoota hinbaratin hirmaachisuu irratti uumuu danda 'an 
sakatta'anii fala kaa'uuf.Ragaan kun kan funaanamuuf muuxannoo,Rakkoolee gufachiisoo fi 
Toftaalee sakatta'uunhirmaannaa dubartootni hinbaratin sagantaa barnoola gocha irratti 
xiyyeeffate keessatti qaban ol-guddislludha. 
Ragaa kana guutuun qo'annoo gaggeeffamu kanaaf baay 'ee baay'ee barbaachisaa waan ta'eef, 
ragaa dhugaa fi qabatamaa ta'e akka guuttan kabajaan isin gaafataa iccitiin odeeffannoo isin 
kennitanii haala kamiinuu nama biraani akka hinagarsiifamne eegamaadha. 
Wolumaagalatti ragaalee isin irraa barbaadamu hllnda obsaan akka gUlIttanii xllmurtan 3maanaa 
gllddaa isin irratti gatuun, tumsa gootaniif ulfaadhaa. 

GALATOOMAA! 
KABAJAMTOOTA ODEEFKENNTOOTAA! 

Bargaaftii kana guutanii deebisuun durani gaaffilee dhihaatan Sirriitti dubbisuun hllbadhaa. 
• Maqaa keessan barreessuun barbaachisaa miti. 
• Deebii ta'a jettanii Kan murleess itan, irratti marlilin yookiin mallattoo "-.I" kaa'ulln 

deebisaa. 
• Gaaffileen tokko-tokko deebii tokkoo 01 qabaachuu ni danda ' u, kan deebii isiniifla'u 

tokkoo 01 filachuu ni dandeessu. 
• Deebiiwwan fil an noo" kan biroo "jedhu bakka isin qunnametti , ibsa barbaachi saa 

kennuu hin dagatinaa. 
• Gaaffilee tartiiba qabachllu qaban akka ofii kccssanii hubattanitti dllraa-d lluba 

lakkofsaa kennaafii 
• Gaaffileen deebii barreeffamaa barbaadan waan jiraniif,deebii sirrii ta 'e gabaabinaan 

barressaa. 
• Barreffamaaf iddoon duwwaan isinii kennamc yoo hanqate dugda-duuba woraqaa 

bargaaffii kanaa fayyadamuu ni dandeessu.Garuu dugda irratti yell1ll1ull katabdan 

lakkoofsa gaafichaa barreessllu hin dagatinaa. 
Maaloo! Gaafiiwwan kanaa gad ii sirriitti dubbisii deebii ta'a kan jeltc akka ajaja asi i olitti 

darbeen kaa' i. 



ODEEFFANNOO WOLIIGALAA 
Zoonii ______ Aanaa. _______ Ganda. ______ saala ____ _ 

Umurii Sadarkaa barumsaa go sa barul11sa ittiin 
eebbifamte __________ Bara tajaajilaa ___________ _ 

I.Maqaa waajjiraa ____________ _ 

2.Gosa waajjirichaa A. Kan l11ootuml11aa B. l11iti mootununaa 
3.Waajjirri kee llliti l11ootlll11111aa yoo ta'e kan asii gadii keessaa isa kallli ? Kan ___ _ 

A.Biyyoolessa B. Naannoo C .Al11antii D. Wol-gargaarsaa 
E .Kan biroo _____ _ 

4.Sadarkaan waajjirri kee hojii itti rauwwatll 

A.Biyyoolessa 13. Zoonii C. Aanua D. Gunda 
E. Kan biroo -------------------

5. Marsaa fi yeroon turmaata /duration/sagantaan barnoota gocha irratti xiyyeeffatee itti fudhatu 

akka waajjira keetiitti hammam? 

A.Marsaa tokkoffaa yeroo --------
B. Marsaa lamlllaffaa yeroo ______ _ 
C. Marsaa sadaffaa ye roo _____ _ 

6. Madda leecalloo /resources/ waajira keetii Kan akka galii diinagdee eessaa argattll? 
A.Gargaarsa ununataa irraa 

B. Kennaa biyya ulna irraa 

C.Deegarsa /subsidy/ lllootullllllaa irraa 

D. BUllSii llli seensotaa irraa 

E. Galii ofii UUllllllute irraa 

F.Bajata idilee lIlootulllmaa irraa 

o 
o 
o 
o 
o 
o 
o 

7. l3aay 'inni bajata waajjirri kee sagantaa barnoota gocha irratti xiyyeeffate gaggeesslluf qabeef 

% hamlllalll? 

Bulchiinsaaf /Hoji adeemsistuuI % ---------

Baasii sagantaa barnootichaaf ________ % 

8. Humni Nama waajjira keetii halllmam? 

Dh ______ Du ______ ID. _____ _ 



9. Hunma namaa qabdan lakkoofsa 8 'ffaa irratti ibsame keessaa kan sagantaa bamoota gocha 

irratti xiyyeeffate irratti hojjatu hammam? 

Dh ______ Du, _ _ _ _ ____ ID. ______ _ 

10. Haala qacaraa fi lakkoofsa haala mijeessitootaa 

Haala hojjatootaa Baay'ina 

A.l-lojjataa kontraataa 

B.Sa'aatiin kan hojjatan 

C.Qacaramtoota dhaabbataa 

D.Tajaaj ila tolaa 

E.Kan biroo _ _ ___ ___ _________ ______ _ 

II . Ulaagaan Icriteria/filannoo haala mijeessitootaa akka isin ittiin filattaniin . 

Eeyyee Lakkii 

A.Ulaagaa caasaa motummaa gara ol iitii gad i ergameen. D D 
B.Qajeelfamaa fi seera miti-mootlllllill aa irraa dhufe. D D 
C. lyyannoo fedhii ta jaaji ltoota toluanii. D D 
D.FiruI11maa fi wol-beekuI11saan. D D 
E.Kan biroo ___________________ _______ _ 

12. Bu ' aan waajjirri kee sagantaa barnoota gocha irratli xiyyeeffateef buuse maali? 

Eeyyee Lakki i 

ALeenjii leenjiftootaa kennuu. D D 
B.Leenjii haa la mijeessotaaf kennllU. D D 

C.Sagantaa bamootichaa dhiheessuulkennuu/ . 
D D 

D.Meeshaalee sagantichaaf ta ' u dhiheessuu. 
D D 

E.Kan biroo _ _ _ _ __________________ _____ _ 



13. Sagantaa barnoota gocha irratti xiyyeeffatee akkamitti madaaltu? 

Eeyyee Lakkii 

A.MadaalIii keessoo/internal! 0 0 
B.MadaalIii alaa lexternal! 0 0 
C. Lamaanuu 0 0 
14. Bu' uurri Ihundeenl ka'umsa madaall ii keessani i maa li ? 

A. Ijaarama wolii gaIaa IGenera l organi zationl 

13. Duran duu ba hojii 

C. Fooya' ina mullac hull danda ' u 

D.Mala baruu- barsii suu 

E. Hirmaannaa barattootaa 

Eeyyee 

o 
o 
o 
o 
o 

Lakkii 

o 
o 
o 
o 
o 

15. Sagantaa barnoota gocha irratti xi yyeeffa te dubartoota kenlluu keessatti qaall1ni Kan biroo 

Kall waajjira keessan gargaaru jiraa? 

A.Eeyyee B. Lakkii 

16. Deeb ii ll kee Kall lakkofsa 15" ffaa irratti deebi ste "eeyyee" yoo ta' e kall armaall gadii 

deebis i. 

Deeggarsa ogumlllaa Maall aqa Meeshaa Yaada 

A Qaall1a biyyoo lessaa 

B Qaall1a Naalllloo 

C Miti 1l100tullllllaa 

D Woldaalee 

E Kan biroo 

17.BaaY' 1I1a dubartoota sagantaa Barnoota gocha mattl xlyyeeffate (du bblsuu.barreessuu .fi 

shall aggii) xUllluranii 

Marsaa Bara 2002 Bara 2003 Bara 2004 

rffaa 

2'ffaa 

3' ffaa 

dimishaasha 



18. Baay' ina dubartootaa leenjii ogummaa argatanii tarreesi 

Gosa leeniii Bara 2002 Bara 2003 Bara 2004 
Hojii daldalaa 

Qonna 
Q.1biinsa mana keessaa 
O~lImmaa kan biro 

19. MUlixannoon dubartoota mana bulchan hirmaachi suuf faa yida qabeessa ta ' an kanaa gad itti 

tarrcfTamaniiru , Akkuma 1I1faatina isaani i Kcnni tlilitiin duraa duubaan naqii tartiiba qabsii sii 

dcebisi. 

_ _ ____ A.Barnootni Gochaan baratal11u akka toftaa hi yyul11maa baleessuutti 

fudha tama. 

_____ B.Labsii fi seerri adda addaa barnoota gochaa deeggarujiraachuu. 

_____ C.Qaama fudha tal11a qabuun hubannoon sammuu dubartootaa keessatti 

Uumamuu. 

_ _ ___ D.Sadarkaa adda addaa irratt i dubartootni wol ij aaruu akka danda' anu 

qajeel famni godhu ji raachuu. 

______ E.l-l ojiin ulfaataan dubartootn i qaban qaama dhimmichi il aall atllun 

Hubatamuulii. 

_____ F.Qorannoon fedhii adda addaa bakkaa fi yeroo gara garaatti 

gaggeeffamuu 

20. Wantootni asii gadi tti tarreeffal11an gufuu barnoota lITaa dubartoota hambisaniidha. akka 

cimina isaaniitiin duraa duuba naqi i tartiiba qabsiisi. 

_____ A.Hojii ulfaataa. 

____ _ B.Rakkoo fayyaa . 

___ ___ C.Hanqina yeroo. 

_____ D.Hiyyummaa. 

______ E.Maatii fi abbaan manaa eeyyam uu diduu . 

______ F.Hojii mana kecssaa fi xu uf qe 'ee oo luu. 

______ G.Maatii kunuunsuu (daa ' ima, dhukkubsataa Ii dulloomaa). 

H.Dubartootn i hin baranne \Vaanla' ee f. 



______ l.Jeequmsa dubartoota Ii daa' immani irratti raawwatamu. 

J.Carraan bamootaa hamma barbaadanle diriiruu hafuu. 

_ _____ K.Ogeessi bamoota ga'eessotaa, leenjiftootni Ii mata dureen rakkoo hiikuu 

Danda'u dhabamuu. 

2 1. Toftaalee dubatoota ittiin barsii san kanneen asii gadiitti tarreeffaman akka duraa duuba ati 

naqxlIlItiin Tartiiba qabsiis. 

_ _ __ A.Toftaa dubartootni hin baratin baasanitti fayyadamull. 

___ _ 13.Maia liqii fi qusannaa 13arnootichaan wolitti hidhlllln barsiisllll. 

____ C. Haa ln xiyyeeffannaa fi f~d hii dllbartootaa hllhachllll . 

____ D.Aadaa fi amantii dllbartootaa kabajuu. 

_ ___ E.Sagantaa barnootichaa sochii siyaasa biyyattii woliin \Vo l simsii sull. 

____ F.Dubartoota gara gaggeessummaatti lidllll. 

____ G.Gargaarsa addaalAflimative action/ dubartootaaf gochuu. 

Y AADA DIM ISHAASHAA 

I. MlIlIxannoon akka dllbartootni mana bulchan sagantaa barnoota gocha irratti xiyyee ffatc 

irratti hirmaatan gochuu keessatti isin qunname maal? 

2. GlIfllu\Vwan sagantaa barnoota gocha irratti xiyye ffa te irratti akka Dubartootni 

itti hin hirmaanne taas isanii hajii keessatti isin rakkisan maal fa 'a dha. 

3. Toftaan rakkoolce hirmaannaa dubat100taa mana buIchanii sagantaa barnoota gacha irratti 

xiyyeeffate irratti qaban ittiin cabsinu maalmaal fa 'a? 

4. Seektaroota mootllmmaa isaan kamtu hojii sagantaa barnoota gocha irratti xiyyeeffa tee irratti 

qooda fudhachu un isin bira dhaabba te? Maal buusan? 



APPENDIX 13 

QAJEELFAMA AF-GAAFFII KAN MISSENSOTA KOREE QINDEESSITUU GANDAATIIF 

DHIHAATU 

ODEEFFANNOO WOLIIGALAA 

Saala Umurii Sadarkaa barumsaa -------- --------- - ----------------

Hanla gna' il aa _______ _ 

I.Atii fi manti in kce Sagantaa barnoota gocha irrntt i x iyyceffatee f hi ika maa l jedhu ke nnituu f? 

2.Yeroo ammaa kana hirmaannaan dubartootni sagantaa barnooti chaa keessatti godhaa jiranu 

akka ganda keessaniiti maal fakkaata? 

3.Sagantaan barnoota gocha irratti xiyyeeffatee Jlruu fi jireenyaa ofii foyyeessuuf akka 

barbaachi su hubannaan akka ganda keessaniitti uumamaa jiru ni ji raa? 

4Gaheen ati dubartoota gara sagantaa barnooti chaatti hi rmaachi suu f gumaachite maal? 

5.I-Iirmaannaan dubartootaa guddina biyyaa keessatti blllltee hammam qaba? 

6.Akka ganda keessaniiti wontootni hinnaannaa sagantaa barnootichaa keessatti dubartoota 

irratti gufuu ta' u maal maa l fa' a dha? 

7. Tarkaanfiin hinnaannaa dubartoota akka sagant ichatt i hammataman 

fudhatamuu qabu maa l maal fa'a dha? 

ol-guddisuuf 



APPENDIX 14 

QAJEELFAMA AF-GAAFFIl KAN OGEESSOTA WAAJJIRAA TIl DI-III-IAA TU 

ODEEFFANNOO WOLIlGALAA 

SaaI3 _____ Umurii _____ Sadarkaa barumsaa _________ _ 

Haala gaa'i laa ______ _ 

Ilti gaa fatamumnwa amma qaban _________________ _ 

I. Sagantaa barnoota gocha irralti xiyyeeffatee akkamilti hubaltu? 

2. Gaheen waajjirri keessan hirmaannaa dubartoota sagantaa barnoota gocha irratti xiyyeeffate 

keessatti 'laban 01 guddisuuftaphate sadarkaa aanaa kanaatti maal fakkaata? 

3. I-Iaala mijeessitootni gahumsa 'laban sadarkaa aanaa keessaniitti jiruu? 

4. Akka aanaa kanaatti karoorri sagantaa barnoota gocha irratti xiyyeeffatee akkamitti 

qophaaha? 

5. Sochiin dubartoota sagantaa barnoola gochaanii keessalti akka hirmaatan dadammaqsuu Ii 

kakaasuu akka Aanaa kanaatti ni jiraa? 

6. Qorannoo waa'ee baay'ina namoota hin baratin hafanii keesumaammoo dubartoota irratti 

gochuuf qophiin godhamaajiru ni jiraa? 

7. Dubarloota sagantaa barnoola gocha irralti xiyyeeffatee keessalti yemmuu hirmaachiftan 

rakkoon qabatamaan isin mudale maal fa'a dha'J 
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