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ABSTRACT

In tht s study an attempt has beer; ;"jade it.) fi nc out whether or not a

Situational Approach is more effective than a Struc .cr a] Approach i~ develop-
'ing the communicative ability in spe;:tkin~:fn:'lish. Teach inq mater ia'ls ~/ere
prepared in line with the principles of th2 S1tuational and the Structural
Approaches.

One hun~red Grade ~ine students ~ere ranciomely assigned to the
Experimental and the Control Groups. A pr2-te3~ was s~;e~to record the
backgrounds of th~ students before the ~xperim~nt was started. Their English
proficiency was found to be a~rost the sale.

At the end of the instructions of the Experimental Lessons, a post-
test was administered to observe the outcome of the Experiment. Thus~ any
change that might cume after the experiment can be atributed to the difference
in methodology. In the scores obtained, as determined by the t-t.est, the
Experimental Group achieved significantly better results that the Control
Group.

un the bas is of the findings, it is recommended that non-native speakers
of English should be taught English through the Situational ~pproach to
develop their communicative competenc~. It is also recommended that more
research work should be carried out before ary concrete move is taken.
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1NTRGDUCTIm~

Since the beginning of formal progralnmes for Teaching English as a

Foreign Language (TEFL), different methods have been used in an attempt to

achieve the best learning results. Despite thr amp1e research that has been
done in this field so far, methodologists have not yet agreed all the most

effective TEFL methudology. William Francis Macke~ (:i~cussed fifteen methods

of foreign language teachi nq, most of '",hidl are still in use in one form
1

or another~ Out of these methods, particular merit has been claimed for those

which appear tG f~cilitate language learning.

~~any teachers are ccnsequently adopt inq tile Sttuat ione l and the :tructfji'!.·j
2Approaches in Teach inq English as a Foreign L.i:1guag2.

From the theoretical point of view the St.ruc tura lists , who are concerned
with "St imu lus-Response " re let tonsh ips , assume that language is a system which

can be acquired as a se~ of habits through practic~ and repetition of patterns,
without regard to the mean inqfu lnes s of the drills to the learner-. They as sune

that this method helps the laarner to use the language.

Th2 assumption of the structuralists has be~n criticizFd and challenged
by the s t tuat iona lis t s , who assume that ldilguag(-; is if system acqui rec not by

the l!;tilTlulus-Rt:!sponse" basis but through app ly inq it in eff ect ive ccmnun icat ion

1 Lar.ouaqe '.reaching Analysis (London: Longman Group Ltd. r 1965) t p. 15l.

2
Carl James, "The Applied Linguistics of Pedagogic Dialogue," English Teaching i"Ol.-u..''lIcX (May-June , 1973), 32.
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which provides th~ learner with meanin9ful pra~tice. through conversational
situations. They c ls io that this method helps the learner to adopt gradually
the rules of the language.

The writer's concern is to find out th~ adequacy of Situational Approach
in promoting oral competence, and developing and sustaining motivation in teach-

ing Englistl as a Foreign Language with Grade Nine students in Ethiopia.

1. The Statt2:ment of the Problem

Ethiopian students spend a gr~at deal of timo in studying Englishs but
their English proficiency is not satisfactory illcompar isou with the time spent

on t~aching the language.

The text-books which are based or the Structural Approach emphasize linguistic
forms such as gr(1r;,matical pat terns and lexical items. The method is usua lly

l tnt tcd to the memor t zat ion of phrases or patterns and endless repet iti cn. Teachers

sp~nd most of their teaching time in analyzing the grammatical structures of the
English language.

Again the environmetit does not encourage the sp~aking of English. Students
rarely huv~ the opportunity to talk to nJtive speakers of English or to use the
lanfuage in their daily lives.

The 3ituational Approach stresses that lang!lage competence can o.il y be
achieved through a long period of integrated and meai:ingful practice of the
basic skills. In ard8r to lay th2 foundation far fluency in language learning,
ways and means of facilitating spoken skill should be considered as an important
aspect;;, language studies. Schools should not merE:ly t~ach th~ languagt:~ but
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ensur~ that their stud2nts can use it competently. In order to use th~ English

Language for 2ffect iVi:: COmP1LIt)"i cati or. s forei 9;: 1anguagE: s tu-ients shout d pract ice
'.>1 v ,

I I. The Pur:~os\: of the Stu~

The purpose of the study is to asses s the rel at ive strengths and weaknesses

of the Shuati ana 1 and the Struetura 1 Approaches to tne teachi n9 of Engl ish

and suggest an approach whi en promotes the students I speech competence be t ter ,

III. The Importance Df the study

Most language teach~rs agree that their gOdl in the classroom is to have

their students achieve some It,lt'l of funct ional l anquaqe mas tery; that +s , they

want their students to be able to use the f'orei qn language to communicate success-

fully with other speakers of Erlgl ish.

The Situational Approach has been clC!il;;2u to be an effective methou in

deve l opf nq c()iT1munic,'lti\!~ ability in English. The writer sought to test the

~ffectiv~ness of the Situational Approach in d~veloping th2 conmunicative ability

uf non-aat.ive S~\:;.:;k\::TS of English. :he; result of this study woul d be s icn if icent for

mo t ivat inq students towards 0. better performance in using the Engl ish lan~uage.

IV. The Scops of the Study

Since this paper deals with taclff'ing the difficulties of students in

expressing themse lves by improv-ing r commun-icative ab il it ies in speaking

Enql ish, the study is designed to give more weight to the promotion of the

Oral Language for effectiv(: communication.



The writer tried to answer the following que s t ious : Would students
tauaht bv the Situational AD'proach score hioher or low2r marks in the post-test~ .J I ..I

than s tudent s taught Hie sane forms by the Structur a1 Approach, regardl ess

of variables such as sex and age?

A NULL and J\LTii<NATlVE hypotheses \;'2re fi,ac1e:. The NULL hypothesis (HO)

stated that there would be no significant. difference between the Situational

and the Structural Approaches in deve Iop mq the comouni ca t ive ab il ity of j'nnth

Grade students in speaking English.

The ,L\LTERNATIVt hypothesis (Hi) statcd chat there would be a significant

difference between the Situatio~al and Structural Approaches in developing the
communicative ability of Ninth Grade stucents in speak inq English.

VI. Definition of the Terms Used
Target Language is a foreign language to be, or being taught and learnt.

Foreign Lan~uage is a term used in a condition where children learn a language
which is not spoken in the place where they live.

Second Language is a term used in a situation in which the ~other Tongue and
another l;;.nguage are actually employed by their speakets in evrryda/ communicat-
ion.

Oral Lanauage refers to the learner's ability to communicate sffectively
by means of speech. It. is what a learn(~r says that can be heard as wlell as
tt:,t': he is ab le to hear and understand.
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Communicativu CompetencE is the ,bi~itj to r~cognize ~~d produc0 duthentic

and appropr-iate l anouaqe correctly and f Iurrt ly it; any social s ituati on.

rul~s of 3 linguag2.

of s i tuat ior.s usual ly i l Ius tru ted end conv,~y;.::d ti.rouqh dialogue.

'"A Structural Sill abus 'j s a syl l abus ~mich focuses on the 1iIlgU; st ic s tructures

of a language.

Approach is a gen~rdl view of how lenguJQe teachi!lg ~hould be carried OJt.

Method is procedura l plan for the or derIy ;~:e.~~efitatiGn of ;;tn(~uage ~!lateria:s.

Technique is the implel:wntation of p l e.ns which is usee to accomplish an
immediate object t ve ,

~,
I

VII. ~:ribol::;_ Us,::d

mean of th? Experimental Group
mean of the Control GrJ~p

variance of till! t:xperirnG.ltal Group

Varianc~ of th2 C0ntrol Group
Number of t~.C: Exper tment a -: Gruup

N~nber of th~ Control Group
Pooled Vdriance

ViII. Abbr8viations US2d
E\' Exper-imental Group 52 StudE:!nt two"
CG Control Group T Teacher
.J • degrei:! of frt=.edom S Studentui

" 1 StudClit one t-cal Calculated.:).1.

t~ti)b tabu"! s ted



CHAPTER ONE

REVIEW OF RELATED LITERATURE
In this chapter the related literature will be reviewed in two pdrts.

In the first, "The Developing of a Situational Languagt: Syllabusll I(Ii11 bi;: discussed.
The teaching materials for the experiment~'1 Group arc based on this syllabus.
Secondly, "Related Theoretical Studies" ~'Jill be rev iev•••ed. This will give

theoretical support to the approaches studi ed ,

1.1 Review of Developing a Situational LanGuage Syllabus

Tl-te l?rjm~Tj!focus of the situational syllabus is the spoken language.
Its objective is to teach the learner how to use a language in a variety of
social situations for a variety of purposes. Its basic asumption is that
langt..;agestructure mus t be re le ted to the social setting. As M.V. Kitchin
puts it~ "Structur:2s are d02ad without thf,~situation v/hich engenders them. ,,3

The situati ona 1 syll abus restructures the presentation of the! target language
in such a way that coincides with situation. On the other hand, texts based
on the structural sylldbus present the items or patterns through repetitive
oral drills without using them in situations~ Consider the following examples:

Structure: Continuous Present Tt?nse

Teacher: -Ali is!Ishppptng.---
Chorus of s tuder.t s : Ali ;s shopping,
Teacher: (\1i is playing tennis.
Chorus of students: Ali is playing t8nnis.

294.
3

"Some Thoughts 011 Situationalized Teaching," Er.glish Language Teaching, IV(June, 197·}),

4 Sandra Lee McKay, "On National Syllabuses," 11oder!'. La:lguage Journal, 64 (Summer, 1980) r
180.

6



7

In this examples no act l)f conmun ice t ion is ·caking place because the

approach does not give the learner the chance to use items Of patterns in
life-like situations such as;

Structure: Continuous Present Tense

Situation: Playing Tennis

S1 : He110, .~ste r • I s A1i ;n?

S2: No, he is not.
S1: Where is he?

S2: H2 is at the Sports' Club.
51: What is he doing?
S2: He is playing tennis.

The situational syllabus gives the learner a better opportunity to
talk in a meaningful interaction with each other than in isolated practice with
their teacher.

With regards to sequencing and grading of situational materials, Philip
C. Hauptoman writes:

A Si tuationa l: Approach eequencee mater-ia l.e by
situations onlu, un.thoui: concern fOl? relat-ive
"linguistic difficulty of the matei-iale, It is
neceeearu onZy that the materials be presented
in contexts representative of actwll t!peech and
that it be meaningful to the stu.dents? .

Generally, situational syllabu3es are designed in such a way that the
learner will encounter the situation. In order to impl~ment the situational
syllabuses, dialogue ..oriented lessons are design~d. This procedure provides
a short intensive practice of certain linguisic forms.6

5 itAStructural Approach versus A Situation"l Approach to Foreign Language Teaching r"
Language Learning, XII(December, 1971), 236.

6 Leo R. Cole, "The Structural Df.a Loque ;" IRP.l:, \'H(May, 1969) f 132



Such an integrated design is feas ib l e . It can bt: tmp lenentec effectively
in Teaching Englishas a Foreiqn Languag'2 fur Ninth G}'ad<.'Sstudents in Ethiopia.

1.2 Review of Related Th~oretical ~tudi2s
In rtodern Lanquaqe Teachiuq, the flh.'thod of teaching a foreign language

can be plann~d in two major ways. These aro meani~gful practice and mechanical
drills. The two techniques have their roots in th~ Situational and tha Structural
Approaches respectively. However. both approach2s use dialogu~ for oral practice
in foreign language learning.

The major questi on that shoul d be asked regardi"9 an approach to fore; gn
language learning is: WhHt i3 the most eff~~tive way of developing the communica-
tiwe ability of speaking English of a learner?

The proponent of th~ Structural Approach3 Fries) has justified his
approach interms of linguistic, psycholinguisdc and pedagogical principles.
Howevers a major criticism against this approach is that it prepares the learner
only for a mechanical manipulation of linguistic ~12ments and not for spontaneous
communication and interact ton. Describing the Structura l Approach, Kenneth
Chastain writes:

In order for' behaviour to be conditioned the
student must be led through a series of stimulus-
reeponee situations in which his active »eeponee
is followed by immediate re-inforcement: ... meaning
haiJ been postponed in order to stress the develop-
ment of automatic response. 7

rlechanica1 drills are the result of this influence. The obj~ctive is
the interna lt aat ion of language habits. In this respect , the learners who have been

7
"The Audio-Lingual Habit Theory Versus the Cognitive-Code: Learning Tneory," lRAL, VII

(February, 1969), 99. --
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taught in mechanical drills can respond to a given stimulus like Itawell trained
parrot"~ wi thout being aware of what they are saying. However , the structuralists
give support to the merits of the approach. Nelson Brooks, a proponent of the
Structura 1 Approach ~ states that "The single paramount fact about 1anguage
learning is that it concerns not problem solving, but the fonnation and performanc~
of habits."9 There is an assumption in this remark that this approach of habit
formation proves of some value in achieving the objectives of the foreign language
programme. One of the objectives of this programme is that a learner should
use the foreign language in every situation with reasonable fluency and correctness.
The Structural Approach; advocated by Fries and others9 claims to be effective
in achieving these objectives. However, the value of teaching English in the
structural way has been questioned for years. A substantial body of research
has indicated that such a method does little to increase communicative ability
of speaking English.IO

The Structural Approach, which claims language as"a collection of habits.
I~•• dictates that one shaul d avoid any real communi cation unti 1 the set of habits
is established correctly."ll In accordance with this idea, language teaching
in the ordinary classroom situation mainly consists of repetitive practice with
selected sentence patter~s, divorcing them from the real situation. The
structuralists assume that the learner must achieve some degree of linguistic
competence before he can engage in linguistic performance of a communicative

8Frederick P. Veidt, "The Dialogue: An Aid to Oral Production in Beginning Language Study,"
Modern Language Journal, LVII(February, 1973),3.

9Language and Language Learning: Theory and Practice (New York: Horcount Brace, 1964), p. 64.
10H.D. Barrett, "Illusions and Realities," Pers ectives on Second Lan a e Teachin ed. H.R

Stenl (Ontario: The Ontario Institute for Studies in Education, 1970 , p. 7.

llKarl Conrad Diller, The Language Teaching Cont.roversv (Rowley, Massachusetts: Newburypublisher, 1978), p, 51. ;..0..
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nature. Kenneth Chastain, for Example, advocates the seperation of "linguistic
competence!! from IICommunicative com~et~nce" in teaching foreign language. He·
affirms that "Linguistic competenc~ must pr2cede p2rformance ... B~fore asking
the student to perform~ the teacher should establish the basic foundation."12

However. as Geoffrey Broughton observ~s 11 ••• for a foreign language learner,
it might sometimes be more important to achieve communicative competence than
to achieve linguistic correctness.il13 This being so, the cummunicative ability
i. speaking English has to be achieved through use itself. But, the structuralists
maintain that a learner should be engaged in practice during most of the teaching
t' t'l ~ l' h' . 14lme un 1 con~ro 1S ac leved. Th2Y demand the accuracy of structure iso 1ated

from the ectua l USt, of the lorrgu.2.g, .• _ However , if th;.:students art? n"','c IE~dt:.. aware
of the relationship between the rules of th~ 1ansuage and its U5ej it seams
logical to ask whether the language drills will be readily available to the
learner when oppropr iate situations arise. The US:2rs of the Structural approach
hold the view that a learner will somehow be able to say things automatically
when appropriate situations arise. It seems. as James ~vard maintains that II

linguistically, t~j cannot create novel utterances. Communication becomes an
echo of previously memorized dialogu0.,,15 This is because the learner is not
first exposeJ to the conventions of the language.

Leslie Hill acknowledges that progress in communication is hindered by

artificiality of language learning through drills , ~.•hich usually take up class
time wi thout providing the learner with oppor tun+t ter to draw on his Iearni nq
experience to express hims21f. He remarks:

15 "The Teacher, The Student, The Classroom, and Commun icat.Lon Activities," Enqlish Teachinq
Forum, x..XII (July I 1984) I 12.
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The essence of Lanquaqe is commmioat ion, Unl.eee
we are mere students of Unguistics~ we Zearn a
Zanguage to communicate ..,. Any mechanical type
... in which the eiudent: does not: have to think
about the situation in which the Zanguage is used
is unreaZistic. It is the oraZ equivaZent of what
used to be ca Tied Iback.inq at prints. t 16

Psycholinguistically~ it is claimed that a language is only observed
when the learner sees it fulfilling its primary function of being meaningful;
that is, the learner should find the sentences as they are used in real
life. Fe}' this to happen, the language class should become a language community
in which the learners can themselves experiment with the target language.
It seems likelY9 however, that the language teaching approach inherent in
the Structural Approach necessitates this type of classroom presentation.
This is because the strength of the Structural Approach lies in building up
the gra~natical rules of the target language rather than in using the language.
Thus , the failure of a teaching methodology to promote conmun icat ive competence
can be a drawback of that approach.l?

At present the Structural Approach is itself subject to criticism.
both on theoretical and ~ractical ground.18 But psycholinguists such as
Wilga M. Rivers and others stress the importance of the Structural Approach
. f . 1 . t t' 19ln orelgn anguage lns ruc 10n.

Justification for the Situational Approach has been offered by many writers.
Leonard Ne~nark and David A. Reib~l suggest the use of the Situational Approach

17Richard Allwright, "Language Learning through Communicative Practice," The Communicative
Approach to Language Teaching, eds. C.J. Brumfit and K.Johnson (6xford: Oxford University Press,
1979), p. 168.

18Mats Oskarson, "An Experiment Assessing the Relative Eff(,ctiveness of Two Met.hods
of Teaching English Grammatical Structures to Adults," lRAL, XXII (February, 1972), 262.

29Rules, Patterns, and Creativity in Language Learning, English Teaching Forum,
XXII(Apri1i 1975)f 131.
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1\ d 1 . f' 1 20rather than a Structural I~pproach in teaching an earnlng a orelgn anguage.

John B. Carroll~ especially, has given theoretical support for the Situational
Approach in relation to its cognitive relevance. He remarks:

According to this theory~ learning a language
is a process of acquiring conscious control of
the patte~1s of a second language ...facility
will develop automatically with use of the language
in meaningful situaiions,21

It seems that situational factors are cognitive prerequisites for the development
of communicative competence. John A. Ushur adopted a view similar to Carroll's
and he substantiated this theory experimentally. He reported that the Situational
Approach and meaningful learning are compatible in the learning and teaching
process.22 Rod Wheller argues in support of the Situational Approach in
learning and teaching a language. He says: liThe Situational Approach gives
practice in the communicative use of the structure and it increases oral fluency
because it emphasizes continuity of speech.1I23 This suggests that the influence
of the Situational approach upon oral language is trem8ndous.

H.H.Stern contends that the only way of learning a language is by using
it. He suggests that drill practice is not enough for a learner to improve
his mode of expression; he needs to be made a'"are of the various uses of
th 1 th h t t .th . 1 f f'f t i ,- l i h 24e anguage ,roug I con ac W1 moae s 0 e. ec lve Lng 1S • To help
the language learner develop communicative ability in a foreign lanquaqe ,
Stern recommends the Situational Approach for language teaching activities.
From Stern's views the Situational Approach has a fprofound impact during
the learning process.

20 "Necessity and Sufficiency in Language Learning)' IR/lL, 6 (February ~ 1968), 145.
2lllThe Contribution of Psychclogical Theory to the Teaching of Foreign Language" Modern

Language Journal, 5(May, 1965), 273. --
2211Four Experiments on the Relation b(;;twe\:n foreign 1imgui:1ge reecnino and Learning # II

Language Learning, 18(January-February, 1968), 11.
23"Structure Interaction," English LCinguage l'~aching, XXXV (January, 1981), 199.
24"Bilingual Schooling and Second Language Teaching," Focus on the Learner: Pragmatic

persy:ctive. for Language Teacher, ed. John W. Oller (Rowley, Massachusetts: Newbury House,1973 , p. 280.
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Foreign Language methodologists such as A.S.Hornby affirm that9 "Language
is used for situations and should be taught in situations."25 This kind
of teaching depends on an appropriate cllrriculum and a method of teaching.
The Situational Approach necessitiates this method of teaching. Thus, The
Situational Approach seems to have a positive application to the study of
a foreign language.

~Jilliam R. Slager says that it is by teaching a language in a situation
that a student can learn to communicate and internalize the rules of the
target language as he learn to communicate and internalize the rules of
the target language as he learned his first language.26 UndoubtedlY9 the
Situational Approach has some similarity with the first language learning.
In this interpretation~ learning a foreign language would be more effective
if you let the learner come into contact with it.

J.G. Sagar says~ "We do not study words and grar.unaticalforms in isolation.
Language should be studied only in the context of real situations."27 The
use of situations is highly desirable as an end to learning the foreign language.
The situational Approach seems to integrate linguistic patterns and situations
in the teaching and learning process. The Situational Approach in language
teaching would help the learner to develop communicative competence.

David A. Wilkins, explaining the pedagogical process involved in foreign
language learning disagrees with Fries about the role of mechanical drills
in language learning. He wri tes : "From the linguistic point of view, .•.learning
will be incomplete if the contact with a second language is not meaningful.1I28

25"The Situational Approach to Language Teaching." Teaching English as a Second
Language, eds , Harold B. Allen and Russell N. CampbeL'l (New York: I'kGraw-H1l1 International
Book Company, 1972), p. 88.

26"Creating Contexts for Lanquaqe Practice," English Teaching Forum. XI(Septernber-October,
1973), 2.

27"The Language Labor atory and Contextual Te.<lching Method," IRAL, VII (August, 1969) ,216
28 --

"Second Laguage Learning and Teaching (London~ Edward Arnold, 1982), p. 39.
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The basic premise of this position is that the study of a language in a context
in 'dhicil meaningful use and 'l inqu is tic dr i l l s ar~: cornb ined is necessary for

foreign language learning. A language class should prepare the learner' to
use the target language in situations. Th~ foreign language will never become
a truly effective means of communication if exper ience with it t s limited

Gnly to the gramma.tical forms as it is happening in Ethiopian schools.

Clifford H. Prator warns that " ... the purpose of languagE: ;s communication.

Until it is used f or communicating t deas, it is not language learning but
29parrot tnq." This implies that l earn inq a l anquace should not be a recitation

of items or patterns, but should be experienced by the learner in situations.

Then~ if lEarning a language involves communicutions an approach should attach
meaui nq to language practice in a situation. Situational i;pproach. theR!,attempts
to simultaneously account for both linguistic forms and situations in teaching

and learning a foreign lanquaqe ,

Advocates of the Situational approach such as Hauptman and Wilkins have

stressed that the system of languag~ is acquir2d through meaningful experiences
and conversational exchanges rather than through ~racti~e of isolated structures.
They assume that language should be taught with e. cons tent focus on deve lop inc
the purposes it serves. nan.e ly the purposes of communicet inq intentions "in

c~rtain situations. As a results they ma~2 situations the basis of langu~ge
teaching, This is mcst like ly a method by whi ch thi:: objectives in foreign
language learning may be achieved.

29 "English as a Second Language: Teaching," :rE:<lchi.ngEnglbh as a Second Language. ed. r
Harold B. Allen (Ne1i'Ycl:k: McGraw-Hill, 1965), p. 91.
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The above researcher-s have pr-ov ided ev idei.ce that the S"ltuational Approach

helps for deve l op inq the communicative ability in speak inq English. The writer's

purpose is to conduct an exp~riemental study to te~t the relative ~ffectiveness

of the St tuat iona l and the Structut-e l approaches in developing conmurricat ive

ability in speak inq English.



CHhPTER TW)

PLAN OF THE STUDY

2.1 Proc::edurf:!
In this chapt~r th~ wrter describes the samlle of the study~ the data

collection and th~ methodology of th~ study.

2.11 Subjects

One hundred Grad~ Nine students studying !:nglish as a foreign language
at Inteto Comprchens ive Secondary School ~ Add is Ababa, were randomly se lec ted.
Fifty of the students were assigned to the Experim2ntal Group and the other
fifty to the Control Group. The students had studied Enq lish for seVt:1tj'';}~l'',

at school. Ninth Grade students were chosen as the target of the study because
the writer had taught English in this gradE for many years, and he is quite
familiar with the kind of prolblems Ninth Grade students face.

2.12 Data Collection: Pre-test and Post-test

First a pre-test was administ~red to both the Experimental and the Control
Groups to record their English p~rformance level. The questions were prepared
from the Ministry of Education English syllabus for the EighthGrade. The
syllabus WdS based on the Structural Approach. The pre-test was shown form
comment to some teacher-s who used the sa"io:: method of teach! nq; name ly ~ the
Structural Approach. ,vlorCover, the pre-test used in the study was tested
on a group of English langudg~ stUGents a year previous to the ~ctual experiment.
No student who participat0d with the pr~-test was a student ill Entoto Comprehensive
Secondary schoo l . The resul ts of the prc-t.est revce led that there: Vias no
significant difference in the Eng"1ish prof icte.icy of the Experimental and
Control Groups. Since th~ purpose of the study was to make a comparison of
two teaching appro~ches. an experimental justification was required to observe
th2 progress the learners make.

16
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The Experimental Group was taught by the Situational Approach and
the Control Group by the Structural Approach. Though developing communicative
ability in speaking language requires a long period of learninq, the researcher
decided that the experimental lessons should be limited to a short time
so that they should not affect the regular courS8. For this reason. the
experiment was conducted for three months, After the Experimental Lessons
were conducted, a post-text was given to both the Experimental and the Control
Groupsg to determine whether there was any significant difference in English
proficiency between the respective groups,

The pre-test and the post~test consisted of two main parts: recognition
and production. They were administered along th~se lines:

1. The teacher held up an item or showed a picture and askedg
"What is this?" or he told the testee to ask him about the item
or the picture.

')~. The teacher placed the examinee in a certain situation, and asked
the student what he woul d say or ask when he is confronted with
a certain situation.

Although the tests were supposed to be objective. some questions had
more than one possible answer. For example, the answer to question twentYg
"~Jhat is this?" could be lilt's an umbre lla", or "This is an umbrella",
(see Appendix A).
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These were the ways of eliciting responses and questions. Both the
responses and questions rlere oral. The respuns~s were open-ended. In the
open-ended responses~ liThetestee is free to initiate. elaborate or quantify
ana adapt the attitud~ he considers appropriate."30

Theoretically" the examinee was expected to empIoy the totality of integrated
skills that consitute a language: pronunciationg grammar, lexicon and fluency.
The major errors were foun~ to be the ones that caused misunderstanding of
whole utt~rances such as unint2l1igible pronounciations incorrect structures
inappropriate vocabul ary and failure to give the correct information.

Three teachers conducted both tests. One of the~ put the questions
to the students dnd the others did the scoring. A check-list was given to
the exauriners , The purpose of using a check-list, in addition to the rating
scale9 was to help the tester evaluate each student according to the same
criteria. The testees were rat8d on a 0-4 scale. Each score had this value:

a = Failed to answer

1 = Unsatisfactory
') = Fai r:'-

3 = Good
4 = Very Good

In spite of any shortcomings the tests may have had, when the two teachers
did the scoring. tile results came very close. Such results, according to C.J
drumfit and J.T. Rob2rts~ are degrees of measurement, which tests should produce.31

30John B. Carroll, Testing Communicative Performance (Oxford: Pergamon Press, 1980), p. 34.

31An Introduction to Language and Language Teaching (London: Batsford Academic and Educational
Ltd., 1983), p. 130.
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2.2 fiJethodology

2.21 Teaching ~aterials

The grammatical patterns that were eventually used for the experiment
were selected on the basis that they should be part of the regular course
and easy for students at this level to learn. Once the items or patterns
to be taught had been selected, the Experimental Lessons were prepared according
to the Situational and the Structural Syllabus desig~s. The Situatio al Lessons
were designed in accordance with t~e principles of language teaching advocated
by Wilkins. The Structural materials were similar to those advocated by Fries
and others. This methoJ is characterized by the presentation of the language
rules through drills.

Th~ structural grading patterns uS2d in both the Experimental and the
Control Groups were adapted from the Ninth Grade English Syllabus for Ethiopian

3?Secondary Schools. -

The Lessons of the resoective groups had a great deal in commons but
the difference was in how the common aim was to be achieved. For experimental
reasonSg howeverg the lessoils were strictly apart from each other.

2.22 Tr.eatment

Th~ Experimental and the Control Groups w~re taught by two different
teachers. Th~ materials of th~ two approaches were broken into smaller components
of each covering a seg~ent of the entire subject. The Situational Lessons

328•C• Murison-Bowie, Contact: The Oxford Secondary English Course inEEthiopia (Addis Ababa:
Oxford University, 1974), pp. 167-287.
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wen'; handed in t: form of a dialogue involving two or mort students. The
teacher tried to build conmun icat tve competence whi le providing the learner
with an understanding of linguistic items. The Structur&l Lessons~ on the
other handg were pres~nted in repetitive drills. The Experimental Lessons
~onsisted of ten units.

In order to eliminate teach~rsl variables and to maintain consistency
of the treatment during the 2xperimental process, the learners of both approaches
were supplied with work-sh~ets. The differences betw~en the Situational and
the Structural J.\pproachesare sUI1lr:1urizedin Table 1 and Table 29 which reflect
the meaningful practice on the one hand, and the mechanical drills on the
other hand.

'2.221 Presentation of th~ Situational Lessons

Each unit of tht? Situational Lessuns was prepared in two major parts:
1. Situations: The events on topics which the learner needs to talk about

were identified.

2. Pres~ntation: Pairs of students were given a dialogue ccnta inf nq the items
that the teacher had just modeled for them. The purpose of the dialogue
was to enable the learn~r to use the targ~t language in a more natural
and life-like situation than isolated practice with their teacher.

2.L22 Presentation of the Structural Lessons

The students learn~d the structural patterns through oral stimulus and
oral responses. In the oral stimulus~ thE: teachtr presented the key examples.
In the oral responses the class repeated the key examples given by the teacher.
In this respect3 the teacher acted as a initiator rather than a model. No
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effort was made to relate the teaching of grammar to meaningful practice.
Errors YEn: mtninrizec through controlled dr ills . The Icarners were made to
memorize the patterns through repetition.

TABLE 1

Classroom Procedures for teaching the Experimental Group:
The Situational Approach

i \ TEACHER'S ROLEOBJECTIVES I STUDENT'S ROLE

To train the learner I To act out the dialogue To read the
. ito respond to infront of the class mispronunced wordeques t1ens i

Ior statements i!t a ! i11 the context.
I
!

fa irly natural pace. 1

TABLE 2
Classroom Procedures for Teaching the Control Group:

The Structural Approach

! OBJECTIVES STUDENT'S ROLE I TEACHER'S ROLE I+-
I To train the learner ! To 1isten to the teach- I To explain and to
I . 1 . ! er's

,
11nterna 1ze the target explanation. ! write examples on

I II language .
I

I I the blackboard,
I

To promote fluent pro- i To repeat the language I To give stimul us s !
I ,i

hi. h' f .Iduction of the 1anguage I items after the teacicr.l uSlng t e 1n ormatlon
I initems in a very control the exercise.

I
I

led way. I
I



CHAPTER THREE

ANALYSIS AND RESULTS

3.1 Analysi~;

The writer wants to find out that stuceut s taught Oral Engl ish by the
Situational Approach would score significantly highr.'r(p > 0.01) in the post-
test than those taught the same forms by the Structure] f.ppr'Jach. In order
to measure the difference in effectiveness b2tw2en the t~o approaches~ an
experim8nt was con1ucted. The better performance of one of the groups must
be statistically significant as measured by the statistical test. The expected
results were:

1. If the Exp~rim2ntal and th2 Control Groups perform similarly in the post-test;
that iSI if the difference between th~ir means is not statistically significant;
the NULL hypothesis (Ho)s which stat~s that there is no difference between
the Situational and the Structural Approach~s ii.developing t~e communicative
ability in speaking English, will be accepted.

2. If the Experimental Group or the Control Group p~rforms batter; that is
if the difference betw~en their means is statistically significant; then,
the ALTERNATIVE hypothesis (~11)5 which states that there is a difference
between the Situational and the Structural Approaches in developing the
communicative ability in speaking Eng lish , wi ll be accepted.

3.2 Hypothesis Test

To test the hypothesiss tne results of each group were computed by
the t-test analysis. The t-test was chosen for testing the hypothesis because
it supplies an exact distribution applicable to less than thirty sample sizes.

22
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Since the variance (S~ and S~) of the two groups are unknown, their
estimates must be pooled to obtain a cormon variance (0)9 which is needed
for evaluating the difference between the two means. The common variance is
estimated by pooling the two sample variances using the equation.

t = Xl X2

V 1 + 1-. ~;c.

I
(

I 2 N2S~-I Nl 51 +\1- ,

'~ I 33V Nl + 142 - 2

o

The NULL hypothesis (Ho) was the hypothesis parameter value which was
compared with the sample results. The hypothesized value can be either
accepted or rejected. The ALTERNATIVE hypothesis (HI) can be accepted only
if the NULL hypothesis (Ha) is rejected.

A significant level of 0.01 was taken as a critical region for supporting
or rejecting th~ NULL hypothesis of the study. The sample size of each group
was fifty students. The degree of freedom was ninety-eight.

It is established that if the t-cal. is greater than the t-tab. obtained
from the value given in the statistical tablc~ then the ALTERNATIVE hypothesis
is supported by rejecting the NULL hypothesiss and the reverse is true if
t-cal. is less than t-tab.

33Murray R. Spigel. Theory and Problem of Statistics, (New York: McGraw-Hill InternationalBook Company, 1972), p. 194.
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3.3 Results

In the light of the recent research fin ings presented by terry Walker
and Paul Gallagher9 a pre-test and a post-test wit~ contextual content were
utilized.3~ Since homoqeneity of the students' background was required, it
was hypothesiz~d that the two groups should not show statistically significant
differences from each other in terms of their language proficiency. For this
reason, tilewriter developed a pre-test to be administered to tne Experimental
and the Control Groups before the treatment (see Appeudi x A). After the raw
scores of the students were computed~ the pre-test showed practically no
difference (se~ Tabl~ 3). This impli~s that both groups had
the same English proficiency level before the experi~ent started. Thuss the
NULL hypothesis (Ho) is accepted. Thererores any difference that might come
after the experiment can be attributed to th2 difference in methodology.

TABLE 3

Statistical Computation of the Pre-test

I
\

'I

\
Group N X S Sl. t-cal t=tab Significant

I
\

EX , 50 34.80 i 134.46 1.7 2.62 Noi
I

CG \ 50 \ 34.46 140.95 Inside range Significance

df = 98

Alpha = 0.01

34"Oral Situational structure Test," English LanguageTeaching, XI(June, 1978), 243.
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Wh~n the experin~nt was comp12ted9 a pos~-tesL WQ~ conducted. The
ideu of giv;;,g the pos r-tes t was to evaluate the progress made by the Experimental
and the Control Groups. According to the t-test andlysisg the Experimental
Group achieved significantly better results than those attained by the Control
Group. The results were 56.80 versus 37 of the respective groups (see Table 4).
In this respect9 the t-tab. is beyond the significant level of O.Olg whic!l
is outside the range of ± 2.G2. Such a high deviation could certainly

be cons1dered statistically significant.

TABLE 4
Statistical Computation of the Post-test

2 I
Group N X S t-cal t-tab significanc8

EX 50 56.80 I 125.652 8.742 2.G2 statistically
I

.\ .... - ......_-- '._-".

CG , 50 ! 37 125.2 I out side range Isignificant
I

df -- 98

Alpha = 0.01

The results of the experiment implies that a language class doing
situational orie~ted activities can achieve a higher level of performance
than a class using the Structural Approach ~ which is predominantly based on
manipulative oral exercises. This achievement reflects the effectiveness
of the method in developing communicative ability in speaking English.

The achievement of the Experimental Group tends to agree with the efficacy
of the Situational Approach in the teaching of communicative competence of
English as a Foreign Language. Thereforeg the Null hypothesis (Ho)~ which
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states that there is no statistically significant difference between the
Situational and the Structural Approaches in developing the communicative ability
in speaking Enql t sh, is rejected. The i\LTERNATIVE hypothesis (Hl)9 which
states that there is a significant differnce between the situational and the
structural approaches in developing the conmuntce tive ability of students in
speaking Englishg is accepted.

On the basis of the resultsi the Situational Lessons were more favourable
than the Structural Lessons in developing the communicative ability of students
in speaking English. Moreover9 the experiment indicates that relating tAe
language patterns to the context of real language situations significantly
enhances language learning. It seems that a learner will not become a comptent
speaker of a foreign lan9uage unless he is exposed to a condition in which
he tan use the language. Therefore3 it can be concluded that the results of
the Experimental Group was due to the methodological and motivational factors
which the Situational Approach provided.

CONCLUSIONS

As it is cited in the introduction of this paper, today there are two
widely accepted theories of teaching foreign language. This study was undertaken
in an effort to assess the relative effectiveness of two methods of teaching
communicative comptence of English; namely~ the Situational and Structural
Approaches.

The English language syllabus prepared by the ~Vlinistryof Education has
overemphasized the accumulation of vocabulary and patt2rns3 disregarding
communicative activities. In the absence of communicative activities9 the
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students tend to become more bookish and ar2 han<1icapP2c in communicating their
ideas in natural situations. Thus. t~2 standard of English obtained at the
end of the secondary schools is unsati sfactory j and does not fulfil the requi re~
ments outlined in th~ syllabus. If a foreign language course fails to produce
competent speakers who can speak fluently and in varied situationsg there must
be som2thing wrong with the syllabus.

The ultimate objective of language learning is to use it for effective
communication. To communicate effectively~ a mastery of the language is
indispensable. To achieve this aim engaging in communicative activities related
to real-life situdtions with appropriate teaching materials is imperative.
The Situational Approach appears to be appropriate D2cause it exposes the students
to practice in meaningful and co~nunicative contexts. This has been demonstrated
by the good results the Experimental Group obtain8d in the post-test. The
extent of the progress that the experimental Group have made can be seen from
the statistics given in Fig. 1. (converted to 40%)

Therefore~ on the basis of the results of the exp~riment, the writer con-
cludes that the learner gains more from tIle Situational Approach than from the
Structural Approach in developing his communicative comptence. According to
the findings~ the Structural Approach seems to have little to offer to language
learners in developing their oral communicative skills.

However~ it must be clear that the results of this study should not be
interpreted in broad terms. The writer has only compared two teaching Approaches
with regard to the teaching of spoken English and not overall language proficiency.
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Nevertheless" the study can be considered as om' step in identifying one single
problem and suggesting a possiblJ alternative. Moreovers more research work
should bl: carried out along these lines before th2 method is adopted by the
school system.

RECmf(I!JEf~i)ATIONS

The structural method of teaching English; that i~ teaching the patt~rns
of language instead of th~ use of the languag~ ~as been widely used in Ethiopian
schools. the method has reduceL the opportunities for effectiv8 and control
exposure t09 and practice in, the use of the language. As a result9 this leaves
the learners at a consid~rable disadvantage since it does not help them to
communicate well. This may be considered as one factor which led to the
deteriorating standard of English. The writer co~cludes that failure to teach
the spoken language is one of the reasons why students a.re lacking in even
the most elementary speaking facility in the target language.

It is generally acknowledged that Ethiopian students learn English not
as an end in itself9 but to study other subjects through it. If English is
to be used as a m~dium of instruction9 developing the communicative competence
of the learner is a pressing need for Ethiopian foreign language students. The
syllabus the quality of teachers and the methods of teaching should be closely
integrated in order to transtate this need into reality.

The current methodological trends in foreign languag~ teaching centre
around the need to teach the communicative competence of English rather than
merely the patterns and vocbulary of English. If one would concede that the
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development of communicative competence is a viable end of foreign language
learn;ng~ several proporties of this process should be considered in developing
a ~yllabus. Thus~ it is necessary toddevelop a syllabus which correspondingly
reflects the spoken language.

Since the ultimate objective of language learning is communication~
classroom presentation should9 from the ber.inning~ be directed toward the
development of communicative competence. It is obvious that learning a
language requires practice, but this practice whould be communicative practice~
not mere pattern practice, as it is happening in Ethiopia. As far as the
objective of foreign language learning is concerted the learner should use
the language he is learning. In order the learner use the language it is
urged that greater prominence should be given to the spoken language. The
exposure of the foreign languag~ to the target language sthrough extensive
comnunicative practice is need~d in the classroom as an aid to the development
of communicative competence. Thuss the foreign language teaching in Ethiopia
should be taught with a constant focus on developing the purposes it serves.

Returning to the specific situation in Ethiopia. since English is
used as a medium of instructiong the learner is expected to express himself
orally and in writing with ease and accuracy~ and follow the spoken language with
full understanding. To develop these demandss deliberate teaching of a spoken
language iS9 therefore, indispensable for Ethiopian foreign language students.
In this respect9 situational method accords the spoken language a central role
in acquiring the command of language. If the spoken language has come to be one
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of the c8~tral purposes of language studj~ the situationul syllabus~ thereforeg

seems more appropriate and feasible for teaching spoken language for Ethiopian
students. According to the results of this study and the conclusions drawn
from these~ it is recommended that:

1. The Ministry of Education should prepare text-books and teaching aids
embedded in the context of meaningful comlTIunication~which provide the
learner with experiences in the spoken larlguag2. This will gear its
objectives to what a learner actually need:.

2. The learner should be provided with a broad range of language contexts
in which to use language and a broad range of experieilces in which the
learner recodes reality into language. This can be done by dialogueSg

role-plays and conversational activities in the class.
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I CRITERIAI QUESTIONSI No. , ORAL

I o I, 2 i 3 4
!

I i I I
, II
I 1 I Can you tell us your address? I I I

I , ,
I , i I

I 2 I The teacher writes on the blackboard~ then , ; I
I I I I Ij

I j
j i

I I
I I I

i he tells the testee to ask him what is he doing. I I I II I I,
I I I I

I3 The teacher shows X doing something, then asks
i

I I

I
I ! iI I I !this quc::stion: ~lhat is X doing? I ! . ,

I I I I I .,

I
j I II

I
4 I How do you spend your free time? I I

I I I , II I ,
j
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APPE~1DIX A

PRE - TEST

Instructions: nsw~r the questions orally in complete sentences.

5 !

I I
! I
I :
~ I
I r
: I

I '
! I
1 !
i

Do you often play football?
6 Ask someone to lend you a pcn.
7. Assume that you are waiting for someone at a bus

station. You vent to Know the time. You notice
a woman sitting next to you hdS a watch.
you say:

8 Ask your friend what she or h~ likes to drinK.
9 Assume that you are euting dinntr with your

family. You want someone to pass you a piece
of "ingera".
you say:

10 Stand up. What have you done?
11 Pick up your pencil. What have you done?
12 How do you come to school?

-L------------------------ ~ ~ ~--J
i
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I No.1 ORAL QUESTIONS
. I

~ How do you ever seen a 1ion '!

I 14 \ Do you 1i ke these fl owers whi eh I hove in my hand?

I
I 15 What is the job of Ato A in your school?
I

16 What are you going to do to ~night?
17 Do you speak Arabic?
18 Ask your friend what he did yesterday.
19 Ask how much this item costs.

20

21

22

23
24

25

kJhatis th~ s?

CRITE~IA
o '1 I 2 3 !4

i I
I \
I i
i I
I I
I II I
I I

i
I

I
I
I
I
I
1

I
I
i

!
i
I
i

I
I

I I
I I I

I I

I I \
I I ', I
I I
I I
I !, I
I I

!

The teacher tells the testee to turn his book
to page eight, then asks this question: What
are you d()ing?
The teacher shows somebody's shirt9 then asks this
question: Whose shirt is this?
Can you ride a bicycle?
You ~il1 soon be going homes won't you?
At what time do you eat your lunch?

Total
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APPENDIX B

POST ~ TEST

Instructions: Answer the questions orally in complete sentences.

I
I

I NI o. ORAL QUEST! ONS
CRITERIA

I
I

I
1
I

I
I i I, I I! 1

I I
I !~ __ ~~ 4 -L~ __ ~~~ 1

1 Let's say that you are in Addis Ababa now. You

you say:
2 A man asks ybu where the airport is.

3 You have a pen~il~ but you do not have a sharpener.
Ask your friend for his sharpner.

4 1"1akea sentence using the work able.
5 Where did you go yesterday?
6 Ask me where the post office is.
7

8

9

10

11

12

13

want to know where the bus station is.

your answer is:

Do you have an English class on Sundays?
At what time your English class starts?
What were you doing at two o'clock yesterday?
Ask me if I have ever s~en 0 h~licopter.
Have you ever been in Addis Ababa?
Can you translate this sentence into Amharic?
(any amharic sentenc~)
In what shift do you come to school?
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I Ia 1 2 13 4-
I :
I i
I I
I i

I I

I
I
i
!
I

\
I II
I I

I I

I
i I
I I
I I

I

I II
i

I
I

14 From this table~ we can say E is (height).

PLMERS HIEIGHT

k 1.32 meter',
8 1. 87 maters

C 1088 meters
o 1.85 ml:ters
£ 10 no meters

17
18

19

20

21

Your friend bought a pair of trousers. You

I
I

i
I
I
I
I
I
I

15 Ask me if I can tough the c~iling.
16 Look at the watch and tell the time.

~ (i'T-: Vi I "-
\

' <, ! '",,\ I,
i ' I :) "

~ , I
\ i

/ '
'-----' <,

6 "

Stand up. What have you done?
What is this?

want to know the co~t of the trousers. How

I

I
I
I
I,

I
I
I

I

\ -,

do you ask him?
I

I
I
I
I

You want to use your teacher's pen.
you ask him politely?
Why do you learn English?

How do

: '
I !
I I

I

j

--------- ••------------------------'----'---'----+-----'--
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i i I
\ 34 I~--~--------------------------------+-~--~-r~.--I

22 Is your roll number fifty-five?
23 Are your Enq lish teachers from America?
24 Touch one of th0se pictur~s. Which one did

you touch? (comparison)

25 Do you read Bible everyday?

Total
Grand Total

\ I
I 1; I
1 I

!
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I~PPENDIX C

THE SITUATIONAL LESSG1':S

Unit One

Structure: The verb to be : Am. Is. Mas. Ar2s Were
Instructions: The under linad words are to be replaced by inserting the

subs t t tut ion words or phrases. Af ter practicing the

languag2~ adapt the information to suit your own circumstances.

f~ Lost Pen

SI: I lost my Pen. I can't find 'its Aster ,
S2: It was on the bookcase tan minutes ago.
51: It is not there no~
52: Check whether it is near the desk. please.

Subsitution
pencil
book

Break
51: ~5ter~ it is break. Let us go out.
S2; It is not. There are five minute "more.

Would you like to go out?
SI: ses; I would.! need a rest. It is a very boring English class ,

e Class httendance
SI: Were you in the class9 Aster?
S2: Yes , I was.

51: Where are the students~ please?
S2: They are in th~ classg are they not?
S1: Nos they are not. Who takes the class attendance?
S2: Aster. the monitor of our class.
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B

S1: Were you at ~chool yestorday. students?
S2: Yes, we wer3 at school.
S1: What about the monitor?
S2: She was in the class studying chemistry.

~appiness
S1: You look happy today, Aster!
S2: Yes. I am happy. I have passed my physics examination.
S1: Congratulations. I am glad somebody is happy.
S2: Thank You.

Unit Two
A. Situation: Studying English. After practicing the language,

adapt the information to suit your own circumstances.
1. Structures: Dc, Does, Did.
2. Instructions: The underlin8d words are to be replaced by the

substitution words or phrases.

A

S1: Do you speak English?
S2: Not very well,
S1: Do you know many words?
S2: No, I do not, I know only the important words.

Substitution
Amharic
Tigrigna
Oromigna



~-l

SL Do you study English?
S2: Yes, I do.
S1: What about your s ister?
(' r' No~ she does not...JL:

Substitution
write listen
read understand

c
SI: Do you enjoy reading English books?
S2: 'tes , I do.

Substitution
writ; ng travelling
;:>laying chess cooking

o
51: DOt-S four ~rother speak English?
S2: Yes~ he does.
S1: Does your sister speak English?

S?' Yes, she does. She spea.ks it very \'/e 11 .....
Substitution
fl uent ly

rapidly
cor-rectly

E

31: CO you want to learn English?
S2: Yes 9 I do.
Sl: Why do you want to elearn English?
52: Bt~cause it will ce ll~eful in the future.

Substi tut-jun
very l'luch needed
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F

Sl : Do you th in]; English -;s ;2aS.1..1

52: No~ I do not.
51; Why do yuu not?
52: Because I do not understand ~t.

B. Situation: Asking about activities.
{.
.1

S 1 0 Did you eat your lunch3 Aster?ol.

S?, Yes~ T did.~

51: When did you eat?
52: Five minL!tes ago.
SI: Where did you have your lunch?
52~ At home.

B

SI: Did you work last night?
S2:- Yess I washed my clothes.
51: Did you do anythin9 else?
52: Yess I studied my lesson.

c
51: Did you have a good time last night?
S2: Yes~ I did.
51: Wh8rr~ did you go?
52: I went to the Stadium.
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Unit Thr-ee

A. Situation: A Yleeting. Friends Sl and S2 are talking to each other when they

meet.
1. Structur2: The Present Perf~ct Tense
2. Instructions: The underlined words are to ~:e rcul aced by the substitute

words or phr-ases. i~ftet' prac t ic:i ng tho:; 1ilnguag2 s adapt the

information to suit your own circumstances.

Sl: Hello? Ail. How are you?

S2: I am fine? thanks.
SI: It is good to see you again.
S2: Thank you.

a
SI: What have you been doing?
S2: I have been studying.

S~: Has the scheol examination started?
S2~ Yes9 it has.

C

SI: Where have you been lately?

52: I have been busy v-lithextra work.

Substitution

recently

this week
since last July
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D

S1: I:~Ster s H,'iV~ you met A1i?

52: ~o I haven1t

SI: ;-\imal. tole me that she has S,::~il him "in the class.
S2: i have had an appo intment with him.

SI: Have you told your teachGr that you have an appointment?
S2: Yes~ I have. In fact. I told him that I will leave early.
51: Have you informed the monitor to change your number?
S2: Nos I have not. I am sure it will be all right.

Substitution
at school
at the market

E

SI: Has your sister done the assignment?
S2: Of courSi2~ she has.
Sl : Hot\! did she fine: question number ten?
S2: She ha.s found it diffi cult to vork ,

F

51: ~ave you covered your boo~?
52: Sorry I have not

51: What about your exercise books?
52: Yes I have.

Unit Four
A. Situation: Aski~g Information.
1. Structure: ~,h~ question forms ~
2. InformCltions: The underlined words are to be replaced by the substitution words

or phrases. After practicing the language. adapt the information
to suit your own circumstances.
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51: ~hat is your namey p12ase?
S2 ~ ny name is As ter.
SI. hOW old are you?
52: I am ten.

51: !h8re do you 1ive ~ ~ster?
S,.., I 1· . IIK r f. II.:..:. 1ve 1n I 2'1 "~9na

51: Do you livJ with you family?
32; YeS? I do.

8

51: ~hat do you do?
52: I am a stud2nt. (M)

51; When is your birthday?
52: It is on the Tentil of rjay. (8)

Sl: How many brother do you have?
S2: I have no brothers at all.
51: How many sisters do you have?
S2: Just one.
51: Where does your sister live?
S2.; She lives in Jimma.

Substitution
A B

clerk typist in June
librarian~ teacher
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C

51: What time do you gt:t up'? 1:\

S2: I .iE!..J!Q about s.ven; f if teen. B

51: What time is breakfast at ycur house?
S2: It is always dt a quarter to eight.

Substitution

ltave home
study

B

1eave for work

rt:turn home
have ;">reakfast

go to bed

o
51: What do you usually do in the afternoon?
S2: I usually study or read.
51: What do you generally do over the weekends?
S2: I Qenerally watch sports and visit fri~nds.

Substitution
on "iond().y

in the even ing

in the morning
at lunch time

E

S1: Do you ev~r yo to the museum?
S2: Yes~ I do. I go every now tind then.
Sl: What things do you like to see?
S2: I 2njoy seeing oid paintings~

F

Sl: Do you watch television very often?
S2: rlel19 r sometimes watch it,
Sl: What is you favourite programme?
52: I like the three o'clock Theatre best of all.
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G

S1: When does school start. Aster?
S2: Well. it starts at 8 o~clock.
Sl: When does it end?
S2~ It ends at 12 o'clock,

H

S 'I ~ vJ h 8 n do yo L1 Le ave you rho use, As ter?
S2: I usually leave at seven minutes past ten?
S1: What do you do in tho evening?
52: I ,j0 my assignments.
S 1 : When do you rest, then?
S2: Usually I rest When I am tired,
S 1 ; vJhen did you ?U~ that?
S2: Oh, just a Few days ago r

Substitution
find learn
get hoar

B, Situation: Asking Directions, S1 is asking S2 how to get from
one place to another place.

A

S1: Where is the airlines office, please?
S2: It is near the bus station,
S1: How far is that from here?
S2: About half a kilomoter, I think,

Substitution
hospital
library
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B

Sl: Where is tlk, post off ice , please?
S2: It is threE buildings that way.
Sl: What did you say?
SZ: Tnrce bu ildin95 310n9 that strcet .

C

Sl : Wrll::rt;!is the ai rpor-t , p lease?
52: It is south of the city.
Sl: What is th~ best ~ay tJ get th2re.
52: Tak8 bus Number 2.

Substitution
north west south-west

north-east
D

Sl: Hol.{do I (,JGt to the nearest bus station'?
S2: It is near th~ police station.
Sl: Do you mean in the center of the town?
S2: Ycs~ that is the one.

east

E
Sl: Is this the right way to the National Theatre?
S2: No. you are going the wrong way.
Sl: Which way should I be going then?
S2: Go that way,

F

S'l : ~'that is the best (/\)\'IJ} to get to the stadium? (8)

S2: You can go by taxi.
51: Is ther any oth8r WilY?

S2; Y8S~ b~v bus.
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Substitution

th~ cQnter of the town

shortest
the C~ntral Hotel
the Gibe Hotel

easiest

G

S1: Where· is the ne.:Arcsttelophoi1e9 please?
S2: Ther~ is one in the pharmacy.
5L 00 you m2an9 The Holy Saviour Pharmacy?
S2: Yes~ th<2t is the one.

Substitution
It is behind the bank It is near the hospital
It is in that flat It is over there

UExercise
A. Instructions: SUPPOS2 that you are in Addis Ababa. You want to visit the

following places. how do you ask?

The Tourist Office
The NationJl Museum
The Red Lion Hotel
The Library
T~ . National Theatre

B. Instructions: ~5k Wh-questions about the underJined words in the conversation.
St : Yesterday, I visited my friends.
52: What did he offer you?
Sl: He gave m0 a cup of coffee.
S2: What did you do later?
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51: We went to a cin~ma for the ev~ning show. ~e came back home
very lat2.
Key
When did you visit your friencl?
W~at did he offer you?
Wh8n did you get back home?

Unit Fi ve

Situation: Asking for Time and for Dates. Hfter practicing the language9 adapt
the information to suit your own circumstances.

Structure: would, could9 jUSt9 around, nearly~ exactlY9 almost.

Sl- Excuse me~ could you tell me the time5 pledse?
S2: It ;s twenty five to four.
51. Thanks a lot.
S2: Do not m~ntion it.

Substitution
I,yOU 1d

f:S

Sl: What time do you have?

S2: It is aimost eight.
Sl: 00 you have the exact ~ime?
S2: Yes~ it is two minutes to ~ight.

ubstitution
just
near-ly

around
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C

Sl: Escuse me. Would you please tell me what time is it?
S2; It is a quarter to two.
Sl: Is that the correct time?
S2: Yes , it is.

Sl: What time do you usually go to school?
S2. I usually start at eight-thi rty.
S1: How do you go to school?
S2: I usually walk.

Suostitution
generally

E

S1: When can I m~et you~ Aster?
S2: I will see you about (f;) at two ·o'clock. (8)

Subsitution
B

exactly three minutes past one
almo:;t a quarter to two

half past nine
at any timt:

F

S1 : Caul d you te11 me the time, pleas~?
S2: It is five minutes past three. (A)

Sl: My watch says three o~clock.
Sf: Then your watch is five :ninutes slow.

Substitution
four twenty 9 five to eight9 fifteen minutes to nine
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G

51: What day is toaay?
52: It Is 6 today.
51: What is the date?
S2: It is 8.

SuositLition
Ii

itonday

TUesday
Friday

s
rlarch the fifteenth
October the twenty-first
The thirJ of August

Unit Six
i. Situati 0.-1: Ordcr t rig a ~i.ca1 and a Dri nk.
1. Structure: ~. An, some
2. Instructions: Replace t~0 underlined words with the given substitution

words or phrases

51: 40uld you like a drinks Aster?
52: Yes, pl ease ,

51: Would you lika tea or coffee?
52: A cup of coffec9 p10use.

5ubsitution
a glass of mil k

a CLIp of tt!a
d bottl~ of beer

a bowl of soup
a glass of water
a beak2r of milk
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8

SI: Will you havE some more bread?
S2: No, but I wDuld like some mors taa.pIEase.
SI: I think there is still soms in the teapot.

r

SI: Excuse me. Almaz.could 1 have a spoon.ple8se?
S2: Yes. of course, just a moment.

Substitution
a kn ife a poncil

:'3 disha pen

o

Si: May 1 hav8 a light. please?
S2: Yes. you may.

Substitution-_.'._----
an apple
a book

an ('"l""'ange
a cb e i r

E

51: Would you like some tea?
--------

S2: 1 beg your pardon?
SI: \AJouldyou like sorne t h i ng to drink? to eat?
S2: No, thank you.

Substitution
some bread
some fruits

somo sugar
some milk
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F
SI: Excuse ms,Aster,Do you have a wetch?----
S2: Sorry, AIL I do not.

Substitution
the new book a match
a dictionary a pencil

G
SI: Excuse me. Could I have some milk, please?
S2: Of course. Here you are,
S1: Thanks a lot.

H

S1: I want some oranges. Some good onss,please. A
S2: W8 have no bad ones, Aster, We only buy the best.
S1: Would you like some of ~he~?_~rang8s,B

Substitution

a IOiJf of bread
a kilo of sugar
a pi8C8 of meat
a bottle of beer

B

this butter
this coffee
this paper
this bread

I

SI: Did the teacher give you somo paper?
S2: Yes, he did. Here is the paper he gave me.

Substitution
A B

some fruit fruit
some money money
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J

S1: The fruit looks rather nice. Do you think there is
any chunce of buying any?

S2: Yes. there is.

K

S1: Waiter, would you please bring us some oranges?
S2: Sorry. we have none.

L

S1: Is your sister married?
S2: Yes, she is. Her husband is an engineer.

Substitution
an accountant
a journalist
a taxi driver
a salesman

M

S1: I have a brother and a sister.
S2: I have an uncle and an aunt.
S1: Good morning. Can I help you? Do you want some

oranges.
S2: No, thanks.
S1: Do you have some flowers in your garden at home?
S2: Yes, lata of them.

Substitution
egetables

fruit
birds
trees
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o

S1: Excuse me, Aster, I need some ink,
S2: Sorry, I do not huvo any. Maybe Ali has some,
S1: Thanks, I will osk him,

Substitution
envelopes
stamps
paper

Unit Seven

A. Situation: Comparison. After practicing the language, adapt
the information to suit your own circumstances.

1.

2,
Structures: as-as, or-than, more than, the-est, the most
Instructions: The underlined words are to be replaced by the

substitution words or phrases.

A

S1: Kebede, Haile and Tesfaye are equally handsome.
S2: What about Ali?
S1; Well, Ali is as handsome as T8sfaye,

Substitution

strong tall
intelligent sLow
fat dirty
good noisy
lazy rich
brave weak
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8

S1: This is a good pen. Is it not Aster?
S2: Yes; it is, It is one of the best in the town,

Substitution
biggest
most modern
newest

c

S1: Are you taller than me?
S2: Yes. I am.
S1: Do you not know that Haile is stronger than

Tesfaye? A
S2 : Tesfay e is not as stro ngas Haile 0 ( 8 )

S1: He is fatter than Haile. (A)
S2: I think so,

Substitution
A

heavier heavy
fierce
good

-fiercer
better

o
S1: Is Jimma like Addis Ababa?
52: No. Jimma is much newer than Addis Ababa.

Substitution
older
larger
bigger

cooler
hotter
warmer
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SI: Do you write clea
E

51: 00 you write clearly?
Sri

L: Aster wr ites r:loreclearly.
Substitution
better less carefully
less cledrly faster

F

SI: I think~ this pen is prettier than that.
S2: Well, I do ~ot know. Why do you like that better?
51: In fact, the design is more interesting and

t the colurs are brighter. Furthermore it is
n not as expensive as that one.

S2: I will buy it then.
G

SI; I like this chair very much. (A)'

S2: Uid you see the other one?
SI: Yes) 1 did9 but this chair is more comfortabl~

than the other. (B)

S2: I thi nk , itis more at tract ive , too.
Substitutiun

A B

colour more practical
warmer

desk more modern
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H

_1: I t~ink Yohannes is quite strong. (A)
52: I noticed that.
SI~ He is always l;lIickerthan his brother.
S2: I know he al~ays does thing more accurately

than I do. B
Substitut'ion

A

patient
neat
s 1ow

[3

more patiently
neater
slower

I

51: Is l'idmia wise person? (A)

S2: 5he is wiser than her sister. (8)

SI: In my opinion9 ,er sister is tne wisest person in
the familj.
Substitution

A

calm
breav'2
kind

t3

calmer
braver
kinder

C

calmest
bravest
kindest

J

SI: Did you not 1ike the lat one we saw?
S2: Yes9 I did) It is certaiqly very strong. A

SI: In fact~ it is as strong as the first one.
S2: In my opinion~ it is the strongest of all. B
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Substitution
A B

accurate the most useful
useful the biggest
comfortable the tallest

the most comfortable

Unit Eight

Structure: can, able
Instructions: The underlined words are to be replaced

by the substitution words or phrases,

Acquaintance

A

S1: Hello; I am Aster Kebede,
S2: Pleased to meet you, I am Belay Haile.
S1: Can you speak English?
S2: Yes. I can. In fact, I can writs and read well.
S1: Can you spell well?
S2: Yes, I can.

B

51: Can you understand spoken English well?
S2; I can understand you.
S1: Can you carryon a conversationl
S2: I am really not very fluent yet.
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c

51: Are you able to speak Amharic quite well?
5~. Yes , I am

51: kre you able to speak Tigrigna?
52: No, I am not.

Substitution
read
write
understand

n
51: What are you going to do tonight?
52: I have not decided yat
51: Would you like to go to the movie?
52: Yes. I would
51; Can I call for you?
S2~ Yes~ you can.

51: Can you give me some information~ pl~ase?
52: How much is the fare to Addis ~baba?
Sl: It is twenty birr
52: Where can I buy a ticke t i

51 : You can buy a ticket in the office.
52: Can you tell me when the bus leaves?
51: It leaves at six olcloc~.



62

n

51; Excuse me. I am lost. Can you help me please?
S2: What is the matter?
SI: Can you tell me wh2re a hot~l is?
S2: ~4e11 9 I am sorry 9 I cannot.

c
51: Excuse me. Can you help me~ please? How can I get

to the hospital?
52. You can go by bus.
51: Can I go by taxi?
52: N09 you cannot. You cannot find a taxi easily at

this moment.
D

SI: Friend9 do you know where I can buy an envelope?
S2: You can buy it in any bookshop.
S2: Can I buy it easily?
S2: Yes, you can.

Unit [~ine
1. Structure: ~ay
2. Instructions: The underlined words are to be substituted for 0y the substitution

words or phrases.
A

Asking Permission
SI: May I have the book~ please?
S2: Yes you may.
51: ;'ljay I read it?
52: N01 you may not.
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Substitution
use
cover
take

B

51: Where is our history teacher?
52: He is not around.
51: Where has he gone?
52: He may be in the class. A
51: When will he come?
S2~ He may come at two o'clock.
51: May I help you?
52: Yes; I would lik~ to borrow the history book.
SI: You may, but bring it back soon.
52: What about the handouts?
SI: ~09 you may not take them.

Substitution
at the office
in the garden
on the coffee table

Unit Ten
A. Situation: Chatting
1. Structure: Prepositions (At~ In~ T09 For9 On)
2. Instructions: Th2 underlined words are to be substituted for by the _

substitution words or phrases.
A

51: Aster~ I will call at the ~ouse for you.
S2: Very we ll, I ;.:illexpect you at two o'clock.
51: Yes~ at two ur just lfter two.
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B

51: Where is you team?
52', I think it is at the stadium now. A

Sl : IJill it come back here at the usual time/ B

Substitution
B

office
the 1 ibrary
ehurch

two o'clock
ten past two
half past two

C

51: Do people give gifts at Christmas here?
S2: Everybcd,Y gives gifts at Christmas.

Substitution
i~obody Almost everybody

o
Sl: What are you Going?
S?c I am cleaning the window.

Substitution
open
close

.•."ash
repair

E

51: Where would you 1ike to go?
52: I would like to go to Addis Ababa

F

SI: Do you know how to sev/?
52: Yes. but I am not very good at it.

Substitution
cook
type

draw
paint
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r:.,

51: Is this pel! easy to write wi th ,
52: Yes) it is.

H

51: I am sorry to bother ,Xou.
S2: uh3 that is all right.
Sl: Substitution

trouble
disturb
interrupt

I

Sl: Will you stay for the second period?
S2: I shall be late For that.
Sl: Wereyou looking for me?
S2: Yes~ I was looking for you yesterday.

J

Sl: What are you looking for?
S2: I am looking for a pen.

Substitution
a gift bank
a hotE:l a rubber
pencil Ali

K

51: How long have you been here?
S2: I have been here for a month

Substitution
two weeks a year
a few days three days
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L

51: When are you 12aving for Addis ~baba?
S2: I am leaving soon.

Substitution
shortly tomorrow
next month in a few minutes

SI: What do you think of Television in Jimma?
S2: I enjoy it.

Substitution
hate
dislike
1ik2

N

SI: What are your hobbies?
S2: I am interested in collecting stamps.

Substitution
music
drama

art
cooking

a
Sl: Do you ~ver go dancing?
S2: Yes9 I do. I often go in th~ afternoon.

Substitution
in the even ing

in the weekend
in the morning
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P

S1; What sport do you play in your school?
52: We play football.

Substitution
volleyball.
ground tennis
basketball

Q

51 : 00 you work at the weekend?
S2: Yes. I do. I work on Sun~ mornings,

Substitution
Friday
Tuesday
Thursday

R

51 : Is the examination beginning on time?
S2; Yes, it iso
51 : But, where are the students?
52: They are at a picnic,
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APPENDIX D

'rH~ STRUCTUR~L LESSONS
Unit One

Structure: The V2rb to ae: Am. Is~ Are, Wereg Was
Instruction: Rep~dt the folloWin9 sent~nces drter your tQach~r.

Example:
Teacler: Ali is a studo.!nt.
Stud2nt: An is a stud~nt.

Dri 11s
T. It is a pen. S: It is a pen.

It is a chair. It is a chair.
It is a desk. It is a desk.
It is a port. It is a port.
It was a city . It was a city.

T: It was a town. s: It was a town
I;was cold. I Has cold.
I was hungry. I was hungry.
I was very happy. I was very happy.
She was very happy. She was very happy.

T: He was very happy. s: He was very happy.
He is an ~nginBer He is an engineer.
She is a doctor. She is a doctor.
They are students. They are students.
They are teachers. They are teachers.

T: They were here. S: They were here.
They were playing. They were playing.
They were at school. They were at school.:"
~he was at schoul. She was at school.
He was at school. He was at school.
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Negative Forms

Instructions: Repeat the followinE sentences after your teacher.
EXCJmple:
Teacher: They are not here.
Student: They are not here.

Drills
He is not ut school, S:
She is not at school.
They are not at school,
We are not at school.
I am not a student.
He is not an actor.
He is not an engineer.

T:

Question forms

He is not at school.
She is not at school.
They are not at school.
Wo are not at school.
I am not a student.
He is not an actor.
He is not an engineer.

Instructions: Repeat the following sentences after your teacher.
fxample:
Teacher: Is he an actor?-----
Student: Is he an actor?

Drills
T: Is she a student?

Is he a student?
Are they students?
Were they at school?
Is she married?
Are you married?

S: Is she a student?
Is he a student?
Are they students?
Were they at school?
Is she married?
Are you married?
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T: Was she a studAnt? s: Wa~ she a student?
Is she a stu~ent? Is she a student?
W~re you at school yesterday? Were you at school yesterday?
Are you a teacher Are you a teacher?

Short :~nswers
Instruction: Answer the following qUGstions by giving positive and negative

sho t answers.
Example:
Teacher: Were you at school yesterday?
Students: Yes~ I was.

No. I was not
Dri11s

T: Were you a teacher?
S: Yes. I was ,

No ~ I was not.
T: Were they at school?

S: Yes~ there were.
No~ They were not.

T: Were you a student?
S: Yes~ I was.

No. r was not.
T: Is it brE!ak?

S: YE!S~ it is.
No. it is not.

T: Are you happy?
s: Yes9 I am.

No~ I am not.
T: J,re you studying English?

s: Yes, I am.
No. I am not.



71

T: i~ere they studyi ng?
s: Yes, they were.

No. they were not.
Unit Two

Structure: Do~ Does~ Did
Instructions: Repeat the following sentences aTter your teacher by substituting

the words or phrases given.
Example:
Teacher: Do you speak English?
Students: Do you speak English?

Dri11s

T: 00 you speak English?
Substiution
your brothers
your sisters
the girls

T: Do you study English?
Substitution
write
read
listen
understand

T: Do you smoke?
Substitution
drink
dance
swim

$: Do you speak English?

Do your brothers speak English?
Dc your sisters speak English?
Do the girls speak English?
s: Do you study English?

Do you write English?
Do you read English?
Do you listen to English?
00 you understand English?
S: Do you smoke?

Do you drink?
Do you dance?
Do you swim?
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T: Do you think English is
difficult to learn?
Substitution
hard

s: Do you think English
is difficult to learn?

simple

Do you think inglish is hard
to learn?
Do you think English is simple
to ll2arn?

~egative forms
Instructions: Repeat the following sentences after your teacher by substituting

the words or phrases given.
Example:
Teacher: She does not speak English.
Students: She does not speak English

Dri 11s
T: She does not read English.

Substitution
Vlrite
study
understand

T: I do not speak English
fluently.
very well

s: She does not read English.

She does not write English.
She does not study English.
She does not understand English.

correctly

S: I do not speak English
fluently.
I do not speak English
very well.
I do not speak English
correctly.
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Qu(?stion Forms
Instructions: Repeat the following sentences Jfter your teacher by substituting

the words or phrases given.
Exaf,lp1e:
Teacher: Do you speak English?
Students: Do you sp~ak English?

Dri11s

T: Do you speak English fluently?
Substitution
rapidly
very well
correctly

T: Do the men work on Sundays?
Substitution
rest
drink
eat
sleep

T: 00 you sing well?
Substitution
dance
speak

T: Does your sister speak E1glish?
Substituti on:
your brother
the girl
the man

S: Do you speak English fluently?

Do you speak English rapidly?
Do you speak English very well?
Do you speak English correctly?

S: Do the men work on Suodays?

Do the men rest on Sundays?
Do the men drink on Sundays?
00 the men eat on Sundays?
Do the men sleep on Suodays?

S: Do you sing well?

Do you dance well?
Do you speak well?

S: Does your sister speak English?

Does your brother speak English?
Does the girl speak English?
Does the man speak English?



T: Do you enjoy reading?
~ubstitution
travelling
playing cards

T: Do you like the way people dress
in Ethiopia?
Substitution
dance

walk

T: Did YOll work last Saturday'?
Substitution
play
sing
study

T: Does your teach~r like coffee.
Substitution
coca cola
cooking
beer
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S: Do you enjoy reading?

Do you enjoy travelling?
Do you enjoy playing cards?
Do you like the way people dress in
Ethiopia?

Do you 1ike the way people dance in
Ethiopia'?
Do you 1ike the way people walk in
Ehtiopia?

S; Did you work last Saturday?

Did you play last Saturday?
Did you sing last Saturday?
Did you study last Saturday?

S~ Does your teacher like coffee?

Does your teacher like coca cola?
Does your teacher like cooking?
Does your teacher like beer?

Instructions: Answer the following questions by giving positive and negative
short answers.

Example:
Teacher: Does he work?
Students: Yes7 he does

N03 he does not
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Dr;11s

~Do you study English
S; Yes. I do.

No~ I do not.
T: Does ~e study?

S: Yes~ he does.
No~ he does not.

T: Does Keb~de read th2 newspaper?
S; Yes,he does.

No. he does not.
T: Do you want to learn English?

S: Yes , I do.

NOg I do not.
T: Do you work hard?

S: Yes , I do.
NOg I do not.

T: Did you copy the answers.
S: Yes. I did.

No. I did not.

T: Did you come Y2sterdDY?
S: Yes. I did.

No. I did not.
T: Did you tell the teacher the story?

S: Yes, I did.
No. i did not.

T: Did you find English difficult to learn?
S: Yes. I did.

f~o. I did not.
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T: Does he like coffee?
S: Yes~ he does.

~o, h' does not.
Exercise

Instructions: Student A asks d question. Student B gives an afifirmative statement
and student C gives a negative stetement.

Example:
A: Does Ali feel sick?
0: Yess he does.
C: N09 he does not.

A: Did the lesson seem easy?
13: ses ; it did
c: N09 it ·did not.

A D02s the floor look clean
B: Yes9 it does.
C: N09 it does not.
A: Does Ali speak French?
B: Yes~ he does.
C: No, he does not.

A: Did your parents like:you to studyat home?
B: Yes, they did.
C! No~ they did not.

A: Did you see a horst yesterday?
B: Yes, I did.
c. No, I did not.
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Unit Three

Structure: Tho Present Perfect Tonse"
Instructions: Repeat the following sentences after your teacher by

substituting the words or phrases giveno
Example.:
Teacher: She has seen you.
Student: She has seen you.

Drills
T: I have met Aster. S: I have met Astero

Substitution
Seen I have seen Aster.
told I have told Aster.
informed I have informed Aster.
talked to I have talked to Aster.

T: I have had a lot of work to do. S: I have had a lot of work
to do.

Substitution
a great doal

too much

I have had a great deal of
work to do"
I have had too much work
to do.

T: They have stopped workingo
Substitution

S: They have stopped working.

started
paid them
found him
bought a car.

They have started working.
They hElve paid themo
They have found him.
They have bought a car.



T: She has moved it alrecldy
Suustitution
opened
retur;1ed
wr itten

T: He has taught us.
Substitution
told
given
seen
meet

S: She has moved it already

She ha~ ppened it ulready.
She has returned it already.
ShE: has written it already
S: He has taught us.

He has told usl
He has given us a gift.
He has seen us.
Hi: has met us.

T: 1 have not seen him since July.
Substitution

Dri11s
S: I have not seen him since July.

for quite a while
for lJlanyyears

T: She has not sold it.
Substitution
bought
burned
broken
opened

I have not seen him for quite a while.
I have not seen him for many years.

S: She has no t sold it.

She has not bought it.
She has not burneC: it.
She has not broken it

She has not opened it.
Question Form

Instruction: Repeat the following sentences after yourteacher by substituting
the words or phrases given.
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Example:
Teacher: Has she been in Asmara?
Student: Has she been in Asmara?

Drills
T: Have you seen him? S: Have you seen him?

Substitution
told Have you told him?
met Have you met him?

S: Has she read the book?T: Has she read the book?
Substitution
started reading Has she started reading

the book?
Has she covered the book?covered

T: Have you ever written a letter?
Substitution

S: Have you ever written a letter?

read the Bible
done your assignment

Have your ever read the Bible?
Havs you ever done your
assignment?
Have you ever given him money?
Have you ever taken a book
from the library?

given him money
taken a book

Short ,L\nswers

Instructions: Answer the following questions by giving positive
and negative short answers"

Example:
Teacher: Have you ever eaten a babana?
Students: Yes, I have.

No, I have not,
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Drills
T: Have thoy studied History?

S: Yes. they heve ,
No. they have not.

T: Has she worked for a living?
S: Yes. she has.

No, she has not.
T* Have the students read the book?

S: Y8S~ they have.
No. they have not,

T~ Have you learned the language?
S: Yes. I have.

No, I have not.

Unit four
10 Structure: Wh-question Forms.
2. Instruction~ Repeat the following sentences after your teacher

by substituting the words or phrases given.

Example:
Teacher: What is your name?
Students: What is your name?

T: ItJhatis your name?
What do you do?
What time do you get up?
v.Jhat time is breakfast?
~.Jhatdo you do here?
v.Jhatdo you like to drink?
What is your favourite game?

S: ~~hat is your name?
l.Jhatdo you do?
What time do you get up?
Whet time is breakfast?
v.Jhatdo you do here?
What do you like to drink?
What is your favourite game?
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T : What does a baby drink?
What does a ~an breathe?
What does a teacher write
with?
What did she use' for writing?
What did she give you?

Drills
T: What is there to drink?

s: What does a b3by drink?
What does a man breathe?
What does a teacher write with ?

What does she use for writing?
What did she give you?

s: There is orange juice,
T: What is thers to buy here?

S: There is a wooden ornament
T: What is there to visit in the town?

S: There is a lake.
Drills

T: My name is Asterc
I am studying.
I get up at seven.
It is ona o'clock.
I am a student.
I usually study,
I generally enjoy sport.
I enjoy susing old paintings.
I like the Three O'clock
Theatre.
How old are you?
How many sisters do you have?
How many brothers do you have?
How far is that from here?
How do you go to school?

Drills-
T: Where do you live?

Whero is the airline office?
~~here is the airport, please?

S: My name is Aster.
I am studying.
I get up at seven"
It is one o'clock,
I am a student.
I usually studyJ
I g~nerally enjoy sport.
I enjoy seeing old paintings,
I like the Thro8 O'clock
Theatre.
How old are you?
How many sisters do you have?
How many brothers do you have?
How far is that from here?
How do you go to school?

s: Where do you live?
Where is the airline office?
Where is the airport, please?
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Where is the nearest tele-
phone?
Where is there a good grocery?
Where is the pharmacy?
Where is a primary school?

Where is the nearest
telephone?
Where is there a good grocery?
Where is the pharmacy?
Where is a primary school?

Answers

T: I live in Addis Ababa. s: I live in Addis Ababa,
There is aile behind the There is one behind the
benk, bank.
It is near the hospitaL It is near the hospital.
It is in that flaL It is in that flat.
It is near the Church. It is near the Church,
It is over there. It is over there.

Exercise
Instructions: With the word where, make questions to which the

sentences are the answers.
Example:
Teacher: The book 1S on the table.
Students;Where is the book?

T: Mary is at school. s , Where is Mary?
Ali is at home in bed. l--Ihereis Ali?
'vie were at the hospital. Where were you?
The letter is on your desk. \..Jherois the letter?

Drills

T: I am ten.
I have three sisters,
I have just one.
It is half a kilometer.

S: I am tan.
I have three sisters.
I have just one,
It is half a kilometer.
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Exercise
Instructions; Giv8 answers to the questions asked by the

toacher using one of the phrases.
a sack of
a piece of
a k i l.oof
a cup of
a bottle of

T: How much meat did she b~y? S: Sha bought a kilo of meat.
How much oil did she use? She used a cup of oil.
How much b r-e ad did you eat? I a t e ,3 piece of bread.
How much milk did you drink? I drr:!nka bottle of milk.
How much sug2r did you buy? I bo ugh t a sack of sugar,

exercise
Instructions: With the word how. make questions to which the

sentences are the answers.

yJe2~he~: The/crossed thG bridgo car8fully.
Students~ How did they cross the bridge?

T: He reads very well. S, How does he read?
She sings beautifully. How does she sing?
you look very wall? How do I look?
You go thero by Bus Number 2. How do I go there?
The key is in the door. Where is the key?
I came from Addis Ababa. Where did you come from?
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Ha i1e teaches at l:1yschool.
~ie is working in /~Qarc.

Dr i11s

T: tJhen is your birthday?
~Ih(:nUOI?S school stctrt?
Vlhen do(?s schol)l ,:nd?
~~hen do you leave your house?
~Jhen do you res t'?

\~helldid you buy this book?
Wilen Can I meet you?

EXt.~rcise

Where dOeS Haile teach?
iJh,-r~ is he' work in9?

S: When is your birthday?
\-.Ih..:ndoes school start?
i~hen Goes schoo 1 end?
i'HlG 11 do you 1,~u.vc your hous-??
-{:hl:!rl do you rest?
~:hen ddld you buv this book?
When can I meet you?

Instruction; With the word wh~n, make qU8stions to which the sentences are the
answers .

i:xample:
Teacher: I will go.
Students: ihen w~ll you go?

T: She will hel~ you. S: '.hen wi ll she help you'?
~'Jeleft Jimma in 1982. Uilen did 'yOU leave Jimma?
The boy wi 11 arriv~ today. lihen did the boy arrive?
They arrive last night. ~~hen did they arrive?
It wi 11 ::;tartIn uanuary. ~hen wi 11 it start?
The movie bp.gins at 4:30. ~Jhen oes the movie begin?

E:*ercise
Instricutions: Ask questions about the underlined words in the sentence.
1. YesterddY afternoon~ I visited ~ster.
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2. She gave me ~od tea.
3. We went to the cir.ema for the evening show.
4, They went to the J_~briJry.
5. I bo r-r-owe d cJ nova 1 Jrom the library.

Answers

1. Whon did you visit Aster?
2. What did she give you?
3. Where did you go for the evening show?
4. Where did they go?
5. What did you borrow from the library?

Unit Five

1. Structure: would____ 0_
could

just
around

nearly
exactly

almost
about

2. Instructions: Repeat the following sontonc8s after your teacher
by substituting the words or phrases given
below.

Drills
I: Would you tell me the time, please? S: Would you tell me the

the time, please?
Substitution:
~xactly
nearly
about

It is exactly eight-thirty,
It is nearly eight-thirty,
It is about eitht-thirty.
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T: Excuse me, could you t811 me
where the post offic8 is?

s: Excuse me. could you
tell me where the post
office is?

Substitution

can

Excuse me. would you
t811 me where the post
office is?
Excuse me: can you tell
me where the post office
is?

would

Would you like some bread?

S: Would you like some fruit?
What would you like?
What would you like
to drink?
Would you like some bread?

S: I "lOU 1d like some oranges,

T: Would you like some fruit?
What would you like?
What would you like to drink?

T: I would like some oranges?
Substitution
apples
fish
eggs

I would like some apples.
I would like some fish.
I would like some eggs.

Unit Six
Structure: A. An..-
Instructions: The

the
T: a pen

a knife
a book
an apple
an orange

Some
teacher holds up an object. Tho students mention
name of the object using the article a or an.

S: It is a pen.
It is a knife,
It is a book,
It is an apple.
It is an orange



T: Give him a pen, pleuse.
Substitution
penci 1
pin
spoon

Substitution
an Ortlngt:2

an apple
an envelope
an umbrella

T: Would you like a cup of coffee
Substitution
a loaf of bread
a piece of meat
a kil 0 of sugar
a cup of tea
a 91ass of water

a bottle of mil k

T: My mother bought some fruit.
Substitution
salt
ink
books
Oranqes

Dri lls .
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s: Give hin a pen~ pl~ase.

Sive him a pencil~ please
Give him a pin~ please.
Give him a spoon please.

S; ;~'iay T huve a·:l~ght please.J.

day I havi2 an orange, please?
Hay I have an app le , pleasf:?
i"iay J. h!iV2 an envelope~ please?
~iay I have an umbre l l a , please?
s: Would you 1ike J cup of coffee?

Would you 1 ike a loaf of bread?
Hould you 1ike a pi<;ce of meat'?

~lould you 1ike a kilo of sugar?
l~()u1 d you 1ike a cup of tea?
t40ulU you 1ike d glass of water?
Would you 1ike a bottlE of mil k?

S: r~jymother bought some fruit.

iTiymother bought some salt.
,'~ymother bought some ink.
i~y mother bought some books.
t ••y mother bought some orangc:s.



furniture

,!y :-::otherbought SOffit! mil k.
:;y mother bought som\::cno irs .
,:y rnother bought some furniture.

milk
chairs

Dri 11 s
Instructions: ~nswer the following qu~stions using the word some.

Example:
Teacher: Have you any bread?
Students: Yes. I have some bread.

T: Did you s~e uny bird?
S: Yesg I saw some birds.

T: ~re ther~ any d~sks over there?
S: Yes9 there dre some desks.

T: H~ve you put some sugar in th~ coff2e?
s: Yf:;Sg I have put some suqar in the calfee.

T: Shall I put som2 salt in the soup?
s. Yes. Put som~ salt ii~ the: soup/

T: Did Aster f2turn any books?
S: Yes, she retrn~d some books.

T: I need some envelops.
Substitution
paper
stamp
ink
fish
meat
oranges

s: I need so~e envelopes.

I need some paper.
I need some stamps
I ne~d some ink.
I need some fish.
I need some rw:at.

I 1It?6d some orange.
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T: I want som~ envelopes.
Subsitutio"
need

have

s: want SO-:1e envelopes.

I ~eed some envelopes.
I have some c.nve lopes.

Unit Seven
Structure: Comparison

as---·-as
-er---than

Instructions: Repcdt the following sentences. Put in the new words each time.
Example:
Teacher: i-IY house is as big as yours.
Students: ;",y house is as bi9 as yours ,

Dri 11 s

T: Ali ;s as good uS T~sfaye.
Substitution
strong/heavy
intelligent/fierc2
fat/calm
tal1/ki nd

sluw/neat
dirty/bad
good/patient
noi syll azy

s: Ali is as good as Tesfaye.

I~1i is as strong/heavy as Tesfaye.
1-\ li is <1S intelligent/fierce as Tesfaye.
lili is as fast/calon as Tcsfaye.
I~1i is as tall/kine as Tesfaye.
hli is as slow/n~at as Tesfaye.
;~li is as dirty/bad as iesfaye.
i,li is as good/patient as Tesfayel.'
Ali is as noisy/lazy as Tesfaye.
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i~ot 50-- --as

T: This man is not so fat as th~t ~~n.
Substitution
clever/small

S; Thi s mall is not so fat as that man.

heavy!"1 arge

This man is not so clever/small as that
man.
This Elan is not so heavy/large as that
man.
This man is not so handsome/brave as
that man.
T:1is man is not 80 good/bad as that man.

handsome/brave

good/bad

2r-~----,,--than
T: Addis Ababa is newer than Jimma

Substitution
bigger/richer
1arger/better
cooler/vaster

T: Tesfaye is fatter than Haile.
Substitution
heavi~r
fiercer
iJetter

$: Addis Ababa is newer than Jimma.

Addis /iJCiba is bi gger/ri cher than lJ tmna.

Addis Ababa is 1arger/better than Jimma.
Addis Abebe is cooler/vaster than Jimma.
S::TesfuY2 is fatter than Haile.

T~sfave is heavi~r t~an Haile.
Tesf'ay. is fiercer than Haile.

Tesfaye is better than Haile.
EX2fcise

A. Instructions: i"iakesentences in which the two nouns are said to be equal using
the adjectives suggeste~.

Exanv le: Hy hat is as "large as yours.
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raunt !\djective Noun
the box heavy the bags
father tall mother
car fast bus
oranges S'!'Ieetet' apple
tomatoes fresh 12[!10ns

Key:
1. The cox is as heavy dS the bags.
2. Hy f'ather is as tall as my mother.
3. This car is uS fast as that bus.
4. The oranges are as sweet as this npp1e.
5. The oranges are as fresh as those ll:mons.

B. From this tab le , we call say:

laY8r 11,2; cht

{\ 1.32 mE:t0rs
8 1.87 --':::t(:rs
C 1.8C i.:'..:t2rs
D 1.80 meters

h is than C Is than
B is than IJ Is than

-er-----than
T: This chair is more comfortable than that one. $: This car is more comfor~ablc

Substitution
attractive
more modern/mor~ beautiful

that that one.
attractive than that one.
This car is more modern/more beautiful
than that one.



Negative Forms
Instructions: Repeat the f'ol lowinq sentences after your teacher by substitut-ing

the words or phrases give~.
Example:
Teacher: I cannot speak English.
Students: I cannot speak English.

Dri11s

T: I cannot see him. S; I cannot see him.
Substitution
.ind/support I sannot find/support him.
tell/force 'r cannot tell/force him.1

call/understand I cannot call/understand him.

Question Form
Instruction; Repeat the following sentences after your teacher by substituting

the words or phrases given
Example:
Teacher:
Students:

Can I use your pen? please?
Can I use your pen, please?

Dr; 11 s

T: Can you jlalk?
Substitution
write/read
understand/listen

s~ Can you talk?

Ean you write/read English?
Can you understand/listen English?

Shot'tJ\nswer
Instruction: Answer the following questions by giving positive and negative

short ansers.
Example:
Teacher: Can you speak English?
Students: Yes~ I can.
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T: Can you walk?
s: Yes, I c en ,

No; I cannot.
T: Can you open the window?

S~ Yes, I can,
No; I cannot.

T: Can you dancD well?
S: Yes, I can,

No, I c arino t ,

T: Car. yr'l! write Arabic?
S: Yes, I can.

No. I cannot.

T: Can you do some shopping for me:
S: Ye sj I can.

No s I cannot,

Unit Nine

Structure: May
Ln st r-r-uct.ur-e s r Repeat the following sentences after

your teacher"

T: He may come, S: He may come.
You may do it. You may do it,
You may understand him. You may understand him.
They may do it. They may do it.

Example:
Teacher:
Students:

Where has he gone? (at the office)
He may be at the office.
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Drills

Instructions: 00 this drill in the same way as in the example,

T: Where is the newspaper?
(on the office table)

s: It may be on the office table.

Where is my book?
( in the cupboard)

It may be in the oupboard,

T: Where is he now?
( in Addis Ababa)

s: He may be in Addis Ababa.

Where is your father?
( in bed)

He may be in bed.

Where is he now?
( in the office)

He may be in the office.

Negative Form
Instructions: Repeat the following sentences after your teacher.

Example:
Teacher: I may not use this.
Students: I may not use this.

T: I may not tell him. S: I may not tell him.
I may not find him. I may not find him.
I may not s e e him. I may not see him,
I may not come tomorrow. I may not come tomorrow.
She may not read the book, She may not read the book.

Question Form

Instructions: Repeat
Example:
Teacher:
Students:

the following s8nt~nces after your teacher.

May I borrow your pen?
May I borrow your pen?



95

Drills-----
T: May I use your camera? S: f"layI use your camera?

May I tCllk to him? May I talk to him?
f1ay I se8 him? May I se8 him?
May I come in? May I come in?
May I take this? May I take this?

May

I
ZT Take your photograph!

we go now? '
Can they S88 the film?

! hal_borrow your bicycle?

Short Answers
Instructions: Answer the following q0estions by giving

positive and negativ8 answers.
Examp18:
Teacher: May I borrow your rubber?
Students:Yes, you may.

No, you may not.

Drills
T: May I use your camera?

S: Yes. you may.
No, you may not.

T: May I have a cigarette?
S: Yes, you may.

No, you may not.

T: May we help you?
S: Yes, you may.

No, you may not.
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T: May I talk to him?
S: Yes,you may.

No, you may notn

Unit Ten

1. structure: Preposititions: At, To, In, On. For
2. Instructions: Repeat the following sentences after your teacher.

Example:
Teacher: He is at school.
Students:He is at school.

T: I think she is at the
stadium
Substitution

S: r think she is at the
stadium.

at the store
at the office
at the bank
at the 1ibrary
at home
at the factory

T : I will come at two
kj'clock.
Substitution
five-thirty
ten to five

T: I would like to go to
Asmara.
Substitution
clean the desk
close the door
wi3sh myself
repair the car

I think she is at the store.
S: I think she is at the office.

r think she is at the bank.
I think she is at the library.
I think she is at home.
I think she is at the factory.

S: I will come at two O'clock.

I will come at five-thirty.
I will come at ten to five.

S: I would like to go to Asmara.

I would like to clean the desk.
I would like to close the door.
I would like to wash myself.
T would like to repair the car.l.
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T; I know how to s ew , S, I know how to sewr
Substitution
cook I knew how to cook.
type T know how to typo,.L

draw I kncw how to draw ..
paint I know how to paint.
write I know how to write,

T: I have to meet someone, S: I have to meet someone.
Substitution
se8 I have to se8 someone.

I have to talk someonecto talk

FOR

T: I shal be late for thatc
I am looking for you.
This is for Aster,

S: I shall be late for that,
I am looking for you,
This is for Aster.

T: I havo been here for a month, I have been here for a month,
Substitution
two wooks I have been here for two weeks.
a f8w days T have been here fora few daysc.J..

a year I have been here for a year,

T: I am interested in reading, S~ I am interested in reading.
Substitution
music I am interested in musicc
dancing I am interested in dancing,
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art 1 am interested in art.-
drama I am interested in drama,
cooking I am i.nterested in cookingo
painting I am interested in painting.

T: I often go in the e f t e r-no on , S:1 often go in t he afternoon.
Substitution-
in the evening T often go in the evening,.l.

in the weekend I often go in the weekend,
in the mornining I often go in the morning.
:it lunch timfJ I often go at lunch time,
at night I often go at night,

On

T: 1st udyon r'10 nday.'
Substitution

S: I study on Monday.

fuesday
W6dnesday
Friday

I study on
I

I

study
study

Tuesday,
on Wendsday,
on Friday,
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il;ppendi x E

Test Statistics of the Pr0-test

EXPERJiI'iENT t:\L GROUP CONTW}L GRQUP
l~o Scores % X-X (X-X) No Scores % X-X -F(X-X -

1 29 -S.8 33.64 1 ?" -6.46 /.~1.73~t)

2 38 3 ') 10.24 2 3G 0.54 0.29• f..

3 62 27.2 73).84 3 ~~7 22.54 508.05
4 32 -2.8 7.84 4 27 0,7. ,)·6 55.65
5 31 ? ..• 14.44 5 )n -5.46 29.81<» .•0 .._,)

6 30 -4.8 23.042 6 31 -3.46 11. 97
i' 40 5.2 27.04 7 37 2 ~. 6.45•.•'t

8 32 -2.0 7.84 8 32 -2.46 .05
9 30 -4.8 23.04· 9 27 ~7.46 55.65

10 57 22.2 492.84 10 41 -p.54 42.77
11 31 -3.8 74.44 11 59 24.54 G02.21
12 31 -3.8 74.44 12 2~ =5.46 29.81
13 27 -7.8 60·.84 13 26 -8.46 71.57
14 28 ..6.8 .45. a4 14 38 3. 5'~ ~12.53
15 2c -5.8 33. Glt 15 29 -5.46 29.81-'

16 70 35.2 1239.04 1.e 27 =7.4·6 55.65
17 29 -5.0 33.64 17 26 -8.46 7].57
18 28 -6.8 46024 18 70 35.54 1239.0a
19 29 -5.8 33.G4 19 25 -8. '~6 71. 57
20 58 23.2 538.24 20 47 12.54 157.25
21 29 -5.8 33.64 21 30 -4.46 19.89
22 28 -6.8 46.24 22 26 -e.46 71. 57
23 2:;1 -s.s 33.24 23 28 -6.46 41. 73
24 27 ~7.8 60.84 24 26 /8 il'- 71.57• to
25 28 -6.8 40.84 ;:5 27 ..7.46 55.65
26 47 12.2 148.84 26 47 12.2 148.84
27 29 ~5.8 33.64 27 2C -8.46 71.57
28 30 -4.8 23.04 28 49 14.5·1 211. 41
29 30 ,-4.8 123.04 29 30 -4.46 19.89
30 48 13., 174.24 20 28 -6."t6 fl.!. 73
31 36 1 'l 1.44 31 36 1.2 1.44.t..

32 27 -7.S- ;)0.84 3" 48 5.54 30.69c.

33 26 -8.8 7/' .44 33 5" 23.54 554.130
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Scores % x~x - 2 No. Scores u' X-X (X_X)2No. (X-X) h

34 29 5 .... 33. 6{~ 3et 60 25.54 652.29~ .0

35 31 -3.8 14.44 "I: 29 ··5.46 29.81~J

36 27 -7.8 60.8i~ 36 21 13.46 181. 17
37 33 -1.8 3.24 37 ?'- -9.46 89,49'- ;)

38 34 -0.8 0,64 38 29 ~5.46 29.81
39 29 -5.8 33}6~·2 39 26 -8046 71.57
40 30 --4.8 23,04 40 33 -1.46 2.13
41 26 -8.8 77 •[~( 41 26 -8.46 89.49
:+2 23 -11. 8 139.24 42 25 -9.46 89.49
43 28 -6.8 46.24 43 31 3.46 11.97
44 /'r7 12.2 148.8,+ 44 69 34.54 1'193.91
45 30 -4.8 23.04 45 30 -4.46 19.97
p.r- 32 -2.8 7.84- 46 31 -3.54 11.27-~V

47 31 ~·3.8 14.44 47 29 5.46 29.81
48 26 -8.8 77~44 48 28 -6.46 41. 73
49 60 3t+. 2 1169.64 49 29 -5.46 29.81
50 50 25.2 6:35.0<+ 50 30 -4.46 19.89
TOHiL. = 1740 TOTAL 1723
X = 34.8 X = 34.46
S2 = 134.46 2 140.95S -
N = 50 N _. 50

calculation

\ I 50(134.¢6) + 50(140.95)
V-50 -I- 50 - 2

= 11.854

34.8 - 34,·~6
t-eal - V i 1-', 11.85{~50 -}-50 = l , 7

t-tab = 2.62, 0.01
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Appendix F

Test Statistics of the Pust-test

EXPERIMENTfiL GROUP CONTROL GROUP
No. Scores % X-X (X_X)2 No. Scores cf, X-X (X_X)2

1 55 1.78 3. 16 1 30 -7 49

2 59 2.22 4.92 2 38 1 1

3 72 15.22 231. 64 3 60 23 529
4 64 7.22 52.68 4 32 -5 25
r 63 6.22 38.68 5 32 -5 25o

6 50 -6.73 45.96 6 3r,\ -5 25z,

7 64 7.22 52.12 7 42 5 25
8 56 -9.78 0.60 8 35 -2 4
9 55 -1.78 3. 16 9 28 -9 81

10 'W -8.78 77.08 10 32 ··5 25
11 52 -4.78 22.84 11 SO 13 169
12 36 -20.78 431.80 12 32 -5 25
13 48 -8.78 77 .08 13 30 -7 49
14 56 .. 0.78 0.60 14 46 9 81
15 80 23.22 539. °16 15 35 -2 4
16 51 ··5.78 33.40 16 30 7 49
17 57 0.22 0.04 1'7 32 -5 25
18 61 4.22 17.80 18 76 39 1521
19 45 -11. 78 138.76 19 50 13 169
20 65 -8.22 67.66 20 26 -11 121
21 56 ··0073 0.60 21 35 -2 4
22 56 -0.78 0.60 22 26 -11 121
23 63 -0.'18 38.68 23 28 -9 81
24 58 6.22 1.48 24 38 1 1
25 56 .22 0.60 25 47 10 100
26 73 0.73 262.08 26 36 -1 1
27 44 16.22 163.32 27 50 13 169
28 66 -12.78 85.00 28 30 -7 49
29 68 1 J .22 124.78 29 28 -9 81
30 74 17.22 296. L~4 30 42 5 25
31 72 15.22 231. 64 31 58 21 441
32 48 -8.78 77 .08 32 62 25 625
33 45 -11. 78 138.76 33 39 2 4
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No. Scores % X-X (X_X)2 No. Scores "L X-X (X_X)2,0

34 40 -16.78 25.60 34 21 -16 256
35 bO i5.78 45.96 35 36 -1 1
36 53 -3.78 142.28 36 ~g -9 64
37 50 -6.78 45.98' 37 20 -1 1

.38 58 1.22 1.48 38 3C -1 1
39 50 45.% 2112.32 39 30 -7 49
40 40 281.56 7896.00 40 ?5 -12 244
41 34 S1.8.92 26927.96 41 :30 -8 49
42 28 826.28 68273.63 42 5/\ 23 529v
43 54 7.72 59.59 43 30 -7 49
44 63 38.68 1496.14 44 32 ,"5 25
45 58 1.48 2.19 45 30 ··7 49
46 70 .13.22 174.76 46 48 11 121
47 rd 7.22 52.12 47 29 -8 640,

48 54 -2.78 7.72 48 f"':n -9 81LC

49 81 24.22 586,60 49 2n -8 64,'./

50 76 19.22 396.40 50 34 -3 9

-Tota 1 =2839 Total - 6260

X = 56.78 X = 37
S2 125.652 2 125.2_. S -
N :: 50 N = 50
Calculation

\ :: 11.313

t-ca1 = 56.78-37

\/ 11. 3.3 ~o -}-~o _. 1.742
{

t-tab :: 2.62, 0.01
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